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! S ABSTRACT g .
. xe e ) i
IelBLERHES G TaEAY Wik TS eValayy. Salsnst anat Svata -
a short—tem Career Avatenéss progran for delivery to ninth grade
students attending rural échools in Newfoundland.

o hundred ‘and six students from .10 rural schools perticipited

“n this stidy: Studem:s from wna—half the pnrticxpu{lng scliools vere

pos:—ceste only a[tst pa:ticivatlon i the pmgrs\\\, while. the remnmg &y

i
»seuden:s vere pre-tested and pcsl-tested with the Career Mnurity 2

The' - tiv-hour aud10~visual program vas administered to

Inveritory (cm)
. seudencs during the Eirat two veeks' of February and the £1vst e yesks

of March, 1979. Fach Career Avareness progran cunr.ained four .(4) film-

strips, tio (2) cassette tapes vith facordings on esch. side, student,

. work sheets to accompany the Filastrips, and a Career Awareness:Tedcher

" Manual. A teacher evalustion form was sent to eéach participating

Yeacher to assess the teacher's reaction to the progran. '
The results of the GMI »}ere analjzed to answer each research -
Auestion. Tatests vers conducted on the data to deternine if any
significant differences ex‘is:e_d 1} “career maturity as a result of
exposure to the program, if significant differences disted between
the February and Natch groups, and if significant éiif;rences ux;stgd

t 0 beveen rean scores of students vho attended sehbols Wit ; pa:’:—:xma'v

nmmsellar and schools with mo cousellor, Tie results f.the analysxs A

of variance indicated that* sxgnificant diéfereices did exis\: he:vun

th& mean pre-test snd pos:~r.esz scores of the groups, who' were




éd.:mi‘i‘;med boti tests,

other analysis of vartdnce.

teacher's reaction’ to :he Caréer Awareness pmgram

The relulr.s ravaaled cha: the tenchers

portions.

rate the progran as eing effuctive‘

slgnitmam. dxfferems did-nuc occur in my

: Ip nd'ditio

The resul:s of the

The_ results of the e‘valuation fom,were andlyzed to assess the.

el: their sr\udeuts




s nuuy. the mtht v{lﬁu to ‘express th.lﬂh tn bet family vble

nqp{r: .nd r helped I\er thmg‘ the gndnu: 4

pnmn and made this-thesis pnlnﬂ:la.
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Statement of ' the Problen: . . | Y e B
ST

SR sty B w The purpsse of this study was

27"
develnp, xmplemént and evalua:u

oy 4 Foem Cerer-MrenEAs Db ol progrlm was designed as’alshor¢-ceri ! Sl i

audio—visuul

untra‘lned perscnnel» The progeax was, shor:-tem since this would’ wa-ke L%

in 12 snhucls

throughnut the:’ rucal areas of ‘Newfoundland.- l'he edtite prwgram vas

was, 1lnp cuented it :he,schools dver a six week peria :

ted"in part of ‘,sas:~:e'srs

w LI A AL The evalunrioﬂai thig szudy :uns

frof f.he par txciyants and & pre-test: atid posz~

(- .., adniniscered o one-

. mt adnintstersd o the remalning pur:icipanns specifmuy

_the

< evnlual:ion af :he program a:mpted to answer two' qnesci‘ 81

])aes a ehorc-tem Career Awarenaas program cl\ange the’ careet

maturil:y of ‘ninch grade students in rural ﬂcwfoundland’

RTRGE there any significant differance of caxeer macurity o£ .

nth gradd sl’.uden:s anending schocle with part: lmé - "

ebaETids” cimesde T sloils inhie counse].ln!?




L \
career education programs will continue to infiltrate the Canadian
school system (Bedal and Manual, 1975). Students in rural settings, as
compared to those In urban areas, are at a disadvantage with respect to
.

career education. ~The results of research have shown {;&\rura] stu-

fd its oppor-

dents have less realistic knowledg® of the world of work
tuniMies than’ those in urban areas. Stuents in rural areas do not

frequent inforgation centers where available, nor do they deiiberately

* seek information from counsellors, teachers or other beneficial persons

as often as urban students (Hilverda an?Sulcum. 1970; Pucinski, 1972;
Hackney, 1975; Saftin, 1977). '

In Hew{oundland and Labrador. many schouls are without coun-
sellors. Only 53 tounsellors, of whom 35 are full time, providu ser-
vices to some of ‘thé 697 schools., Divided among Newfoundland and
Labrador's 461 Vel.ement;ry schoels, 72 elementary and secohdary schools,
28 juntor high schaols, aid 136 high schools are two counsellors at
thedsystea Level, 16 part-tine counsellors, and 35 full-tiime ‘coun-

< sellors (Kennedy, 1978). % ] : -
In January, 1978, a letter and.questionnaire (see Appendix A)

>
were sent to the principals of 48 ruraluschools in Newfoundland. The
% !

the pripcipals that a Carcer Avareness progran was

letter advise
being déveloped for the use bE ninth gradd students. The quest)on-

naife consisted of various questiors related .to the program and the

school. * . s

The return rate of the questionnaire was 85 persent (41).
. e v

i . ~
The. results indicated that of the rural schools sampled, 2 per cent

(1) had & full-tine counséllor, 5 per cent (2) had a counsellor at

&




board level, 19 per cent (8) had a part-time counsellor, and 70 per
cent (29) did not have a counsellor.

* Geher vesults of the questonnatis Tudicated that 96 par cent
(39) felt a Career Avareness program was needed in their school. A
willingness to let their ninth grade.students participate in the
Career Awareness program as described in the cover letter was indi-

cated by 88 per cent (36) of the respondents. Results indicated that

94 per cent (38) of the had not had a career
educatiof program implemented in their school within the past ten
years. o

Ve guestionusirems inbended 1o sewens therneed Sorea brogvn
such as the one described in the accompanying letter, and to .assess ~
the needs of ninth grade students by their principals. An analysis of
the results indicated a definite felt need for career edication and a

willingness to participate in such a program.

A follow-up letter (see Appendix B) was sent during November,

1978, to allthe who indicated a willingness to participate
in a study of a short“term Career Awaremess program who did not have a
full-time counsellor, in order to ascertain that they were still

prepared to have their schools participate. Of the 33 principals

contacted in November, 1978, 21 responded in the affirmative.

Sampling Procedure . '
The sample used in this study consisted of 12 schools selected

randonly from the 21 whose principals had responded affirmatively to

the Follow-up’ Letter sent in November, 1978, Of the 12, six schools

had part-time counsellors and six had no counsellors.




The Populati

The population chosen for the study was comprised of the grade
nine classes located in r'ural schools with‘a total enrpollment of less
than 200 students. Schools that had the services of a part-time coun-
sellor and schools which had no counsellor were included, and schools
that had & full-time counsellor were excluded from the stu:jy.‘ Schoals
which had had or presently have a comprehensive career cducation
program were algo excluded from the study. ‘

Data Collection
‘

. During January, 1978, o Terfer:ai goest fonnalire: {nes Appendls
A) were sent to g :schools meeting the population criteria. " The pur~
pose of this questionnaire was to assess the need for a career educa-»
tion program and to determine: the eligibility of the school to
participate in the stidy. The criteria for eligibility were that the
school had not had a comprehensive career education program within
the past 10 years, and that the school did not have the services of °
a full-time counsellor. A follow-up letter and ‘qucs[inm\vaire were
sent to schools which had not returned the questionnaire within three
wecks. 1

3 -

A second letter and infornation sheet (see Appendit B) was
sent to 33 eligible schools in November; 1978. From the 21. information ”
sheets returned, a sample was randomly selected. '

Members of the sample wére sent letters in January, 1979,
indicating the date when they should expect the program to arrive.
During the last week in January and February the programs were mailed
to the participating schools. Includedin the materials sent to the




schools were the audio-visual Career. Awareness program, student work .
sheets, a teacher's manual, and the Carcer Maturity Inventory (CHI)
with accompanying answer sheets. The CMI was the measurement instru-
ment employed in this study. The students were administered the program )
and the CMI by the teacher. .The entire program, minus the student work
sheets and the CMI, was mailed ‘back after the students had participated
in the study. :

The (MI was developed by John 0. Crites in 1973 and revised, in
1978." The.inventory consisted of 50 true or false statements. The
ninth grade Soisics, G dpe-BaLEaE the schools were pre-tested and
post-tested with the inventdry, the students in the remaining schools
were post—tested only. Data were analyzed for all the students who
completed the inventory.

During March, 1979, a follow-up letter and evaluation form (see
Appendix G) vere mailed to each school to assess the teacher's reaction

to the Career Avareness program. Data were analyzed for all returned -

evaluation forms.

Analysis of the Data
ALL foventories were scored by hand with the use of the ansver
key provided by McGraw Hill Tnc. (1978), the publisher of the CMI.
The t-test was used to deternine the effect of a pre-testion @;esz-
test, the effect of history and maturation on the two sets of results
dbkatned dn Februsty ad Hareh, snd tha charge in.catesc maturity
before and after participation in the progran. A t-test vas also
*caleulated on the post-tests between schools which had the services

of a part-time counsellor and schools which did mot have any counsellor.



Research. Questions - N
The method of analysis for this study provided a basis for

answering the following questions: A

17 Ave there any significant differences betveen the pre-test

scores and the post-test scores as measured by the CMI?

Are there any significant differences between the scores of

the post-test only group and the post-test scores of the pre=

test and post-test group as measured by the GMI?'

3

Are there any significant differences Batueen the post-test
scores of the group participating in the study in Febrigry
: andv the group participating in the study in R
by the (MI?

Does a signifigant relationship exist between the post-test

scores of the participants in schools with part-time coun-

sellors and schools with no counsellor as measured by the CMI?

Deéfinition of Terms : i
For the purpose of this study, the following temms used

throughout the study and Appendices were defix_\tﬁ:

Career Avareness program: For the purpose of this study, Career Awar:
ness program is defined as the program developed by
‘the author for this study. Included in the program
are filmstrips, cassetie Sapes, teacher manual and”

student work sheets.

Session: For the purpose of this study, session is defined
as an independent 30-minute segment of the Career |

e




Avareness progran. In each session there were a film-
strip,\a cassette tape, and accompanying student work

\
sheets.

‘ Short-term: For .the purpose of this study, short-term is defined
4R pHE YENEED, OFEle EANREETVEG heatInE Caréer

. Avareaess progran, approxinately”two hours. ’

‘ : . . Rural: For the purpase of this study, rural is defired as any -

4 . s, F Lk uamnunf\:y in Nevfoundland with a popu].atlan of less .

‘than 3,000, and at least 50" ‘miles ftom ' B A

population greater. than 20, ooo ¢

Basic Assumptions L 5 B - -
| o .. 1: The CMI is'a valid criterion instrument for evaluiting the . i

*Career 'Awareness program.

(- © 2. The par teaghers adn the Career |

| ) - progran ina standlrdized manner to” the students,

| % ©3. The pa:ucxpacmg teachers adhered to the directions for

administering the CMI as outlined in'the Administration and Use g Y

Manual (Crites, 1978a). N
‘ . 4. The students responded openly ‘and honestly to the statements

“in the CMI. ’

Linitations of the Study
This study is subject to the following limitations:
1, 'Each secondary school .and its student body are uniquée. General-'

; izkvions from this study are linited to the extent that there'

.

‘ are-similarities.




-
- There may be factors in the environments and backgrounds of
the individual students that afféit the stufents other than
) T pne— ;
3. The criterion ins(‘rument is limited to the extent of’ the ,
N measured reliability and validity, ’
Only rural schools withoyt full-time counsellors were. studied:
S . . Orhanization’of the & £ of the Sr.ud f v

Chapter I of this study con(ai 18 a‘review.of r.he

L diterature. Presented i the thtid chapteY 1é.a descriptiun £ the

‘Career, Awareness prugram ¢ and- the 'me(hﬂdology Df the study. The, : i ,

results nf the’ analysis of Lhe data are pxesem:ed 1n Chap:er lV. i

- Chapter V includes & sumiiry of the fesulfs, interprerations, and

" fecommendations for future studies.




CHAPTER I1
REVIEW OF RELATED LITERATURE

. The purposé of this study was to develop, /implement, and evalu-
ate ‘the Career Awareness program. Literature which is related. to the

problem and which will help pléce the results tn proper perspective

111 be Exploted insehis chapter. he First, section'will discuss ;

vninus selected-theoretical pusi.tions af vncational cholca and develop-, " -

ment This 1,5 fallcmed by 4 digcussion of tesearch on’ cnreei“educadun i

The ‘third sacr_icn explores’ varinua elemantx of a-career education
vrogram, which 1.s followed by a review cf aelented studies legardlng
evaluations of “‘career education prograns which i ke Gaiier Maturity

Inveéntory-as the evaluation instrument.' ce

Theories of Vocational Choice

“Theoriés of Vocational choice can be diviged iato several. -

" general categordes.: Crites (1969) categorized’the numerous. theories of ~

vocational choice ‘into threé categories:

non-psychological, psycho-

“logical, and general,  These categories were divided:further by Crites

. such; that theoies could be better represented in his classification

‘aceording to each .theory's particular characteristics and emphases,

Thevries applicible to this'study aré reviewed in this section.

Non-psychological theories. Crites (1969) described non-

péychologiial theordes as those "which attribute

ice ‘phenomena to .

ek



- uhf1d othar neods were gor

the upetntlon; of some system which is external to the Individua.

(p. 79). =

Roe's (1957) theory of vnna:}nnn%mue 1s ‘considered by Crites
(1969) to be a non-psychological theory. Roe (1957) based her theory

on the needs of a person. The child's interaction with parents, produce

certatn needs ghich later are transferred to a vocational choice. Roe
! that the home

d it, could be one of emotional con<

on the child,

of the ch#ld, or acceptance of the

nhlld

was raised Lertuln nneds wlthln the ‘¢hild uuuld Lend tn be’ natisfied

Depending -on’ the typs of home environment 1n which the child

D\lring darly childhood expmmus, certatn
attitides, interests,.and capacities 3::: developed, which are later

14 adult 1ife, ing the

1 choice of the adult.

i
3
i
t

These attitudes, values, and capacities are expressed towards a-voca-
tional choice in a general rather than specific mamner.
Roe (1957) has defined groups of careers such as busiress,

technology, and outdoors, which a person is most likely to eter accord-

ing to the type of howe environment experienced as a child. .Roe stated

that each .person attains ., level in his :areer—unakilied‘:vo profes—

sional—-and the level attained at mid-life may be.a result of &he

person's need :1ntau'\|1ty. For examplé, a ykm‘rlued‘ in an over-

demanding fioné may prefer a career in Hiaaraa of .general culture; a

rejécting home may invite a pefson to a carcer in the Acgencevfleld S b " wd
anid persons.raised in, over-protected homes would tend to prefer careers

within' the service industry. ' - .




&

Psychological theories. Crites (1969) defined psychological
theories as those that "focus more upon the individual per se as

the crucial variable in the vocational decision-making process”

“(p. 90).

oné theory Crites (1969) considereéd a psychological theory is

that of Boxdin. Nachman and Segal (1963). Bordin et al. developéd

a theory mf based on lytic theory. 1
The basic assumptiondn this theoty ‘{s that:

msofur as he has freedom of chotee, an, fadividualtends to

‘gravitate around those occupations whose activities'permit

hin to express his preferred ways of seeking gratification

and protecting’hiniself from anxiety. (Bordon, 1968, p. 427)
Bordin et al. (1963) also assumed that development T cnncgptinn
and continues to old age but that the essential pattern of needs is

established before age'six, and that complex adult activities comple-

ment simple infantile activities Insofar’as they have the same instinc-

tual sources of gratification.
Bordin et al. (1953)§n;1igd that each pccupation ‘can be
ASsCHIbR R Earie o taab ty o satisfy various needs along dif+
ferent dinensions or body zones. The psychologically hgsed'dimensions
include nurturant (feeding and fostering), manipulative activities,
sensual activities, activities derived from anal. Anpiisey; peatFaly
exploratory, flowing-queriching, exhibiting and rhythmic movement
;:cti‘{ities. These activities or needs may be expressed and satisfied .

in an occipation. Bordin (1968) defined various aspects of the




dinensions which provided a framework in which activities or ncL‘-fls can
be expressed and satisfied ‘In an Gceupatipnal chofce. One aspect vas
‘ the degree of tmportance each dimension had to an ocawpation. Thi =~
second was the means through which « particular lmpulse was expressed
to satisfy the psyehic dimension, or the instrumental mode. The third
‘ aspect, "objects," indicated the person or thing tu which the activity
was directed. Work also had a sexual mode--either nxn%\"nlinc, feminine,

| . or no sex. Lastly, the fifth aspect dealt with the affective domain.

An activity might be Either accepked or rejecr.ed g 3

‘ . “Bordin et al. (1963) contended that each océupation could be,
deséribed.in these dimensions and that no one vccupatiod could be
described by a single dimersicn. The more complex‘occupations would .

have more romplex classifications within the system. p

Crites (1969) classificd Sufer's (1953) theory of vocational
developrient as a‘psychological theory under the subsection of develop-

mental theories. Super believed that votational choice was a process

i
|
1

- and that certain processes occur at different develdpmental, stages.
i
Supec 's, theory might-be considered a self-concept theory (Crites, 1969).
o . Zzaccaria (1970) sunmarized Sup;-r's theory:

. . Super describes vocational development as the developing
and implenenting of a self-concépt in the context of worl
The self-concept evolves and develops during the growth and .
exploratory stages. Through varlous types of general activities
and exploratory behavior, the individual both differentiates
himself from others and sees certain similarities between
himéelf and others. 'As sensations, perceptions and experience
become more ordered and well articulated, the early self-
‘percepts ‘become broader, more abstract, and comprehensive
until the selfrconcept, per se, emergés. s e
A vocational self-concept is part of the global self- .
% p concept. It is the self-concept which guides the individual
into and through his career experience . .
consistently emphasizes the developmental processunfolding




as the individual develops, specifies, and implements his
vocational self-concept. (p. 53) ¥

Super stated his theory as a series of 10 propositions.
Although Kline (1975) clalmid t}’lat these pmposi;i{;\ns did not ‘CDhS[i[u[E
a theory but rather a statement of factsy:Super's theory has been cited
by wany. authors (Zytowski,. 1968; Crites, 1969; Peters and Hanson, 1971;

Evans et al., 1973, Calhoun and Finch, 1976; Shertzer and Stone, 1976).

Super (1953) stated the ten p’roposuums of his theory as:

1. People ltkfer dn thotr abilizies, intetests and .
personal&:ie

* They are qualified, by virtie of* these chamcmris:xcs,
gach-£of & funbet of occupations.:

3. Each ‘of the'se occupations requixes a characteristic' .
* ‘pattern-of abilities, interests and personality traits, .
with tolerances wide enough, howeveg to allow both
some variety of occupations for, eactindividual and
some variety of individuals fn ach.occupation.

- 4. Vocational preferénces and competencies, the situations
. in which people live and work, and hence -their self-
concepts, change with time and experience (although. . -
self-concepts are generally -fairly stable from late
adolescence until late maturity), making choice and
adjustment ‘a continuous process.

5. This process may be summed up, ina series of 1life
stagps characterized as.those of growth, exploracian,
establishment, ‘mainténance,. and decline, and thés:

‘¥ stages may in turn be subdivided into, (a) the fantssy,

" tentative and realistic phases of ‘the exploratory
stage,.and -(b) the trial and. stable phases of the

“establishment stage.

6. The naturé of the career pattern (that is, the -
ocdupational level attained.and the sequence, frequency,
and -duration of trial and: stable jobs) is determined by
the individual's, parental sacicecondiic level, ‘méntal,
ability, and personality characteristics, and by r.he o
opportunities to wluch le is exposed‘ s

7. Development through the life stages can be guided,
‘ partly by facilitating the process of maturation of
abilities and. interests and partly by alding im reality
testing and in the development of the self-concept

L

i
|
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. The process of vocational development is essentially that of
developing and implementing a self-concept: = it is a com-
promise process in which the self-concept is a product of
the interaction ‘of inherited aptitudes, neural and ,
endocrine makeup, opportunity to play various roles, and
evaluations of the extent to which the w role-
playing meet with the approval of superi fellows.

x F 9. The process of compromise between individual and social .
factors, between. self-concept and reality is one of role-
playing, whetliet the. role s, played in' fantasy, in the

; - counselling'nterview, of-in real:life activities such'as
"l - 7achoolclasses, clubs, part-tine work or entry jobs

T L 10. Work, sacufactions and" 11Fe sat1sE ana’uﬂ ‘ ;
| e - “the extent 'to which the uax Fnds adeguate:’. .7
e outlets: for his-abilifies, sts, ersonul_ity'trsits

* and:valtés; they depend upon hie gs:abus}menc in &'
type of work, & work-situation,. and a way of life in
which he'can- play/ thie kind of-rolé which his grawth and"

exploratory experiences haveled him'to consider

..congénial-and- appropriate. (Super 1953, p. 190

* Géneral theorde ccneFaL :hecries of vocauanax ‘chotce are

those which'do not’ focus. on’one factor of a vocational choice, but
rather they, recognize various factors as having an influgnce on the

e £l choice (Crites, 1969):

 Holland's, (1973): cheoty of VqEat1on1 ehbTed 1 eonatdnrRL by
cme‘s (1969) to be a general theory. Holland's primary csr;cern ;
e neen i to'the development of his theofy yas to explain vocitional
behdvdor and to help ‘Pesple: chooss’ satfsfactoty nareer.' Holland
(1973) based his theory on four basic assumptions:
1. In Guf culture wost persons can be categorized as one’
of six types: realistic, investigative, artistic,

social,, enterprising or conventionel. <




{There are six kinds of environments;. r c;
« Lovestigative, areistic, soctal, snteiprixiog and con
ventional.

3 P=opl= luréh £y mvumti that will let them exer— e
cise theif skills and abilities, express their attitudes . 3
and 916;- and take on agreeable problems -nd roles. )

4, /pnm s behavior is Heternined by an Lnnrampn
B _~"between his personality and the 'ch-ncnr cs
)

+" - environments. (vp-_
3 /uom'na (1973)

il

his

J . was never, eftntee, o

g n-aoriu of vocational® chaia ‘and. develnp-:nr. canbe *

s dtvidéd tnto thess Brosd cariy n-psye 1 1

and general (Crites, 1963). The theories mE\'uded in, each ‘of these
categories: vary with reipel:( to. mgu own ch.nuuuucs and_esphasts

as diuullad in nn u—urht of the thecriu a{ Roe (1957). loxdin,

Nm:!man md Segal (1961). Super (1953), “and lln‘llnd (1973). For the

; purpose of thts

Ludy, Super s (1953) lheory was used :o un li‘h a

e 5 chapretical Erumork ' ; .

Carezr Educal’.ion 3

Fawrislared to Vncatioul indectston of Canadian youm . The sample of S

3713 ucmull:y. schools (145,817 students) was selected from all 1

» Canadidn’ provinces.




Breton's results indicated that Newfoundland ranked third highest
with respect to the percentage (80.9%) of boys planning to finish high

school, and fourth highest with respect to the percentage (83.4%) of

girls planning to finish high school in comparison to the other Canadian

| . prnv;ncss. For both girls and boys, Newfoundland had the lowest percent-

| age (so.sz_and 51.6%, respectively) of students planning to attend post-

| 7 secondary school in comparison o the other provincés.

o Breton also compared the diffusion of vocational information to

students with low mental ability and: socto-economic Background.  He

L * found that there was less indecision ame:g‘s:uden:s of low mental ability

| 2 and socio-economic status if vocational information was mede available

‘ to them. In general, Breton concluded that the amount of educational

‘ and occupational information avaflable to the students was positively
associated with their ability to formulate career goals and their vbca-

| tional competence.

Super and Overstreet (1960) conducted a longitudinal study of

vocational maturity with 105 ninth grade students. The dimensions and

indices which Super and Overstreet deemed appropriate to measure the
“ X vocational maturity of their sample were:

R Dimension 1. Orientation to Vocational Choice
s 1A, Concern with Choice
‘ 1B. Use of Resources in Orientation

| ¢ Dimension 2. Information and Plamning
24 Specificity of Information

‘ 2B. Specificity of Planning
2C. Extent of Planning Activity

| %nsmn 3. Conmsistency of Vocational Pr
A, Cc tis 1

sistency of Ve within Fields
Consistency of Vocational Preferences within Levels
Consistency of Vocational Preferences within Families




Dimension 4. Crystallization of Traits
P 4A. Degree of Patterning of Measured Interests
f 4B. Tnterest Maturity
4C. Liking for Work
4D. Degree of Patterning of Work Values
4E. Extent of Discussion of Rewards of Work
Acceptance of Responsibility for Choice and Planning

Vocational T

6B. Agreement between Measured Intérests and Preference

Agreement between Measured Interests and Fantasy
Preference ¢

Agreement betweeil,Occupational Level of Measured
Interests and Level of Preference .
6E. Socio-economic Accessibility of ‘Preferences. (p. 51)
Super and Overstreet (1960).discovered that the indices which
_ did not define vocational maturity in grade nine students were Con-
sistency of Vocational Preferences, Dimension 3; Crystallization of
Traits; Dimension 4; Vocational Independence, Dimensfon 5; and Wisdom of

Vocational Preferences, Dimension 6. The indices which did define voca-

«ALfbmaerturi(y were Orientation to Vocational Choice Tasks and the Use

of Resources, Dimension.1. Orientation to Vocational Choice Tasks

included the avareness of the need to make vocational choices,.as well
s the various factors affecting this choice and the acceptance of the
responsibility for making such choices. The Use of Resources included
talking to people; ‘participating in activities related to the occupa-
e1onal ehofce, and ‘collecting podnted marerial which vould provide
valusble {nformation rejated to both the occupational choice and, the -
world of work in general. ) J
The’ results of this longitudinal study were sunmarized by the

researchers as:

"




'

Thus, vocational maturity in ninth grade boys studied
appears to consist of behavior which might be characterized ke
as preparation for vocational choice, of orientatlon

attitudes and activities. It is behavior in which the subject
looks ahead, considers what the future may hold for him, and
engages in thinking, planning and actions which muy help him
meet the future. The important aspect is that the individual
recognizes the eventual need for goals and the desirability of
developing them. According to our data, vocational maturity
in the ninth grade does not appear to involve having comsistent
or realistic vocational preferences, having clear cut interests
or work values, or having had independent work experience . . .
Vocational maturity in the ninth grade is'shown, not by where
they have arrived vocationally, but how rithay sre thinking about
goals and what they are doing about ¢

(Super and Overstrcet, 1960, p. 63) <
In the book Career Edueatfon in' the Middle/Jundor High School,
Evans, Hoyt and Magnum (1973) conducted a review of the literature regard-

ing career development in the middle/junior high school. By means of

this literature review, Evans et al. developed several generalizations

which were common:to all the literature. These generalizations were

obtained from the literature regarding both theoretical ‘positions and

career programs implemented in kschools. Among the gemeralizations con-

cluded by Evans et al. (1973) were:

Middle and junior high school age youth arrive at their
schools with work values which, in the absence of interventionm,
are likely to remain remarkably stable through the twelfth
grade. ‘

For more than 70 per cent of the students specific voca=
tional choices expressed by middle/junior high school people
can be expected to change before they reach the twelfth grade.

The vocational maturity of middle and junior high school
students can be enhanced through systematic exposure to the
world of, occupations, sound counselling and guidance and
experlence with work.

bilities and aptitudes, while demunstrahly important in
vocational decisions made by adults, are not fully developed
within most middle and junior high school aged students.

: mbilities, aptitudes, values and attributes related to ,
work,« to occupations and to careers are in proce
development during the middle/junior high school years and may
be affected remarkably by career education programs. (pp..62-63)




The results of several other studies (Gribbons and Lohnes, 1968;
wircenski, 1972; Bennkoph, 1975) tend to confirm the general conclusions

noted above.

Summary. Results of research have indicated that in general
students In the junior high school years have not yet decided upon a
definite vocational choice and, if 50, this choice may be expected to
change. Students at this age are developing interests, attitudes,
values and goals and the diffusion of vocational information would be

an asset to students in their vocational development and maturity.

Elements of a Career Education Program

sartin (1977) focused his attention on American youth. e
believed that:

The typical American youm is believed to make program, job
and career information. . . . Carcer
cucat ondhes renauod oUE aLonsa d5ch importance of

this information--information which has been cited- as

tmportant for several decades. (p. 28) i .

Nackney and Williams (1975) were also concerned with students who were
not exposed to adequate carcer information;

Experience has shown that many students in need of career

awareness informatfon do not séek assistance for whatever

reason. ‘They do not frequent the career information

centers or seek information fromcounsellors or other

helpful individuals. Taking the information services to

then in the classroom, where they ould ordinarily be,

alleviates this problem. (p. 13)
Hackney and Williams believed that carcer avareness information should
be presented to the student from the gemeralito the specific.

In her paper, "Advancing Career Education,” Martin (1972) sug-

,g;\ted a very general goal for career education, specifically,

i s i b s



Their comson goal is to respond to the student's specific
imediate educational needs in a manner that serves his- -
long term aspirations for a satisfying and meaningful

life after his schooling is ended. (p. 25)

liansen and Tennyson (1974) described the educational aim for career
education as being,
¢

To develop self-avare flexible persons who can realize

their potentials and acquire the competencies needed to

work out relationships between themselves and a complex

changing society. (p. 641) ‘

s

- 5
Miceli (1974) thought that the primary objdgtives of career education

s 1
vere to economic and career aware-
n N B

n:sg' (. 38). ) )
Although these select views on the objectives, goals and aims

of career education differed, the underlying theme vas basically the

same for all, that was to help prepare students For the future.

. Vith regard to actual progras development, Calhoun and Finch

(1976) advised that career guidance programs in the middle school level

should anclude:

(a) Exploring the relationship between student characteristics
and and edu: i t

(b) Learning the process involved in planning and implementing
occupational goals.

() " Lesrniteg 11y and 1y alited

(d) Beginning to develop tentative plans for the future. (p. 193)
gty progian vonld slve tha swidestien adegiate oviedss/of vacesrs
which would enable the student to choose teptative careers in various t\
fields. ) p :
Mansen and Tennyson (1974) described their model for ciar_eer educa~

tion in the junior high years as covering the following. points:



(a) Clarifying self-concept.
(b) Assume responsibility for career plamaing.
(c) Forsulate tentative career gosls.

(&) Acquire knowledge of occupations, work settings and
* life styles.
() Acquire knowledge of educational and occupational
resources.

(£) Develop auareness of the decision-making proce

| ’ | @ Acuire a sense of independence. (p. 62)

‘ - Clements (1977) Isted. activities vhich ‘she m: were of major

‘v— "' . -importance to thé grade nine students.: he- sugges:ed that ‘students
shoutd be helped to: s S

© 1. Explore occupational aress of particular interest and
to assess their. interests, abilities and aversions.

2.. Become familiar with the wide range of careers within . :
o * each occupational cluster. H
@ 3. Develop ‘an'svaremess of relevant factors to be considerdd J -
in choosing a career. 1
- ‘ . g |
4. Gain experience in meanisgful decision-making. 4 '
5. Develop preliminary career planl and arrive ata
. tuutive career cboice. (p-

Other career education programs for the junior high school years
contaihed many of the basic elements outlined in the above discussion.
The research conducted on career education programs by Briggs (1975),
| “ Feltham (1975), Oven (1975), and McCarthy (1976) supported the basic
elenents of career education programs discussed by Hanson and Tendgson

(1975), Calhoun and Finch (1976), agcltmenu (1977). .

Sumary. Although the three selected approaches of career educa-

tion programs cited are different since they emphasized different aress,
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in essence, the three programs contained similar fundamental concepts.

The need for the student to explore his own self-concept, personality
) v
characteristics, interests, abilities, and aversions was one underlying

| concept throughout the programs. The second factor common in' the

prograns was the need for the student to' have a basic understanding of

decisfon-making skills. A third comon factor was the knowledge of

‘various careers which were available to the student.from which a tenta-

tive chaicé could be made.

[ Career mcunq Tovéntory . : S B

. . The’ Career Maturity Inventory (cm) was, developed by’ John o

L . Crites, {n 1973, and revised in 1978, "Originally, this inventory vas K

entitled the Vocational Developpent Inventory (VDI). Crites (1978a) :

stated that the QI had beap "conceived and constructed to measure the i

maturity of attltudes and competencies that sre critical in realistic

career decision-naking" (p. 3). The five attitudinal yariables measured
| :

‘ by the CHI Attitude Scale were: .

decisiveness in career decision-making; :
| 2. imolvement in career decision-naking; i

| 3. iudependénce in careér.decision-making; = ehand

5 orientation to carper decision-naking;

5. compromise in career decision-miking. . ¢
' . (Crites, 1978, p..10)

| Although the CMI Attitude Scale has been used for purposes other than

| : 3 .

| the evaluation of career education programs, such’ asscreening for career
immaturity and testing career comselling, Crites (1978a) stated that

"the CMI was a useful inventory to ‘evaluate the effectiveness of a career - .




& ggade students.

education program, even as early as Crade 6" (p. 3).

Clapsaddle (1973) was interested in the vocational development
of sixth grade children who were taught by teachers who had attended a '
teacher training course on career education as compared to teachérs who
had not attended this course. The participants of the Career fducation
Teacher Inservice Preparation course met for a three hour peried for 15
veeks. Results of this study indicated that the students taught by
teachers who had réceived caréer education training dig scord signtetsh

canitly higher on “the VD

han ‘thosé students taught by teacherswho did

ot ‘particpite, “tn the ptogrnm. Ouvig . (1974) obtained siailar results.

in & !tudy of Ehe efEect::Lveness of career Educatﬂm for sixth anA “eighth

°Swails.and Herr: (1976) studied the vocational devélopment of

ninth grade students who were ;xposed ‘to four different conditions~
rela:ianship counselling;. group counselling using taped models; game
playing using the Life Career.Game; and a T gtoup Each group,
except for the control group, met witha counsellor once a wgek for

eight weeks. The length of ‘each meerifg vas approximately 5D minutes.

The stud e’ pre-tested and post- with the vm.
Analysis of the results revesled cl\a: fo significant difference vis '
_found between the pre-test.and post-test or betweed male and female

participants in any of the four growp approached. Swails and Herr (1976)
concluded that: :

This study contributés to the turrent mbivaince in the

research literature about the utility of ‘short term group

approaches in’ the vocational development' of high school

students. The one clear finding is. that direct application

of group techniques, suchas those used in this study, to

affect the complex process of career developrent in an

‘

e i e
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eight week period is expecting more than can be delivered
by most students. Whether increasing the amount of time
or altering the group approacles would have made a differ-
ence in eutcomes is not knowm. (p. 259)

A study comparing different approaches to career education vas
conducted by Randolph and Grantham (1973). The of their study
was to compare the same career development program presented via a
behavior management approach, a traditional .Leaching apptoach and no
proguin preseited to a control group. In each of the three groups, five
fifth and sixth grade classes were randonly assigned. These classeés,
éxcept-the control group, met for 10 weekly 45-minute lessons. The VDI

“was -the instrument used to'assess the maturity of vocational attitudes.
The authors reported that: :
The analysis of variance perfomed on the Vocational Develop-
ment_Tovestory resultéd in an F-ratio significant beyond the
.01 level. A Scheffé. test indicated that the CBM (Classroon
Behavior Managenent) group obtained, significantly higher
scores (,0L Level) than either the traditionhl or the control

group. The control group's mean was significantly higher
(.05 level) than the traditional group. (p. 2!

Feldmn and Nerinélit (1979 condu:ted an occupational explorar
tlon progian for prisen inmaes. The 90 wbfects vere evenly divided
fnto six grous of 15 subjects. ~During each of thé six sessions, Five
subjects were randonly assigned to either an experimental, ‘control-
i edblinpianboss ofcoutiots pEoups et aE s adninistered a
VDI. -The authors reported that the analysis of variance indicated.the
nean of the experimental growp was significantly higher than that of "
the two control groups. ' The results of stulies conducted by Goodsan
(1969) and Kershner and Blair (1975) wereé similar to the results noted

above.

g TR



Summary, Results of research on the CMI presented conflioting
evidence with respect’ to the evaluation of career education programs.
Although the CMI was developed to measure career maturity in gen‘eral.
several researchers (doodson, 1969; Clapsaddle, 1973; Randolph, Geanthan,
1973; Onvig, 1974; Feldman and Marinelli, 1975; Kershner and Blair,
19763 Svails and Herr, 1976) used. the GMI to evaluate careet educstion
programs. The results of stulles which employed the CMI as the evalua-
ting instrument of carcer education programs in general tend to confirm
i its usefulness.’ Other resylts presented conflicting evidence regarding

. this use of the GMI. .-

Chapter Summary

The Literature concerning the congept of career education was
reviewed. The théoretical bases of career development were discussed
ina review of selected: theories. A review of the results of research
on career education in general, and ninth grade students in particular,
vize: discussedl BosleelenentanehibhshodiTherdndiiedoth caverr
educa tion ‘progran for junior high school students were assessed. The
cvaluation 6, varlous short-térm eareer education progtams which used
the Vocational Development Inventory (¥DI) as the.measurément instrument

vere discussed. In 1973, Crites (1978a) changed the name of the VDI to

the Career Maturity Iaventory (CMI).
. : . J

Organization of the Remainder of the Study
The third chapter contains a description of the population and
saple; the dévelopment of the Career Avareness program; a discussion of

the CMI, and_the methodology of the study. Chapter IV preseats the
v :
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results of the analysis of the data, and Chapter V concludes witha

sumary of the results, i and




CHAPTER 11T
PROCEDVRES FOR CONDUCTING THE STUDY

This chapter describes the population and sample used in this
study, the development of the Career Awareness program, the Career
Maturity Inventory (CHI) vhich was the measurément instrument, and the

methodology ‘of the.analysis of the'data collected in this study..

The Population ; 5
During January, 1978, 48 schools were. selected from the Directory

of Schools, 1976-77 for Newfoundland and labrador to be sent a letter of

intent and a questiomnaire;” From the data provided in the Directory of

Schaols, each school selected met the criteria of being both rural and

less than 200 students enrolled. Of the 41 returned questiomnaires,

the assessment indicated that 33 schools met the requirements for partici-
" _pation ii the study. .The requirements were that the school did not have

a full-time r_uunsell‘nr., a :‘omprehenslve career- education course had n-;c

been ixplemented in'the ichool within the past 10 yeats, and the

principal was willing to, allow the ninth grade students to participate

1in the progran. ; . ' o

During Nuvna:mb(;r, 1978, the 33 schools which met the requlrmr}ents

for participation in the study were sent letters'snnouncing the progran.

' The: letters were accompanied by information sheets which were to be

answered. by n.l; principal and returned 1if the principal vas still

willing to have his students participate in the Career Avareness program:
- - s

28
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Twenty-one information sheets were returned. The 21 schools were
divided into two categorids, those with part-tine counsellors and those
*with no counsellor. From esch category, six schools were randonly
selected to participate in the study.
In Jamuary, 1979, all 21 respondents were contacted by letter
(see Appendix ) to faform them of the reslts of the selectiod. .The 12
who had been randonly selected to participate in the stuly were informed
“of -the tihe vhen they would recedve the ‘Caréer Awretiess progran: The

nine schools not selected \fnf. the study were,inforned” that they would

réceive the Career Awrencss program, bit,, chat thetr. stidents, _voyld not

tea pm of the studys

Pk
.The Sample
The “sample consisted of 12 mmols which vere Tocated in rural
areas of the fsland of Newfoundland. These:schools did ot héve full-
tine counsellors and had not had a comprehénsive career education progran
{n their schodl within the past 40 years. The stulent enrollment in
each school was less than 200. The envollment of the ninth grade dasses

‘ranged from 12-3. Of thie schools participating, six did not have the

-services of a counsellor, while the other six schools had a part-time

counsellor.

g g
‘. Development of the Career

Progran - !

During Jinuary, 1978, letters explaining the then proposed
progran with -acconpanying questionnaires were maiied to 48 rural schools:
A follow-up letter and questiomaire vas mailed to schools that had not

resporided by late Februiry, 1978. The analysis of results from the 41




*_high school ccunsellnr, 4 expert in’ aud

‘Program pckets

(85%) returned questionnaires indicated a need for a Career Awareness
program and the willingness of prlm:ipals to nduumster the Career.

Avareness progran to thelr studénts.

Development of the program began in. September, 1978; with a

review of the literature to establish a theoretical framework, the

criterdon for deyelopment of a career education program suitablé for *

afnth grade students, and to assess measurément instruments for ‘use in'

the study. Seripts were them written for each of the fout-sessions Of,

the prograi. These scripts yere evaluated and criticized by a junior

~visual edication and the

author s supervisor. i inscasahe. SE b eetiEiug GR adpgeatins

imde by ‘these readers were considered in the.final form of the seriptah
- Slides to accompany the seripts were prgpnred and student work sheets .
to accompany each session were drafted and duplicated.
Teachisr Minial was weitten -to help Eamiliarize teachiors with the content
and objectives .Df l‘.he_ program. The slides were duplicated into film-
strlp formft: The scripts were recorded on cassette tapes. Coples of
te audio-visual materials vere duplicated for each of the four sessions.
Durlng " the last ueek of ;‘l&m‘usry. six of the sclools, three with
part-time punsellors aid :hreé with no counsellors, were mnéﬂ ‘thes
During the last week of Febxunry, the zemmmg six
schools, thrce__l—uith it eoinaeiord and dhrasvithy oy counsellors,
were mailed the_ program packets.\ Eachipesgran packet. c_u;.:amed “the -
following daterialsi (1) ome student work shest per session per studem:
(see Appendix D)3 (2) jone ML per student with accompanying unswer s F
sheets; (3) an Adminiscration and‘Use Manual (Crites, 1978a) for the

A Caréer Avareness-
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QMI; (4) a Career Awareness-Teacher Manual (see Appendix E); (5) four

filmstrips=-one of each session; (6) two cassctte tapes with two ses-

slons recorded on each; (7) return address label and postage; and (8)
;

a cover letter (see Appendix F).

Instrumentation

The instrument used in this study was the Career Maturity
Inventory (CM1) Screening Form, A-2 (1978). The QNI was developed by
John 0. Crites. -This fnventary consisted of 50 true-false statements.
The agproxindte adnisistration 'tine of this instrumentwas 20-30 minutes.
The GMI vas selected to be the instrument employed in this
sl::dy‘ The CMI net the criteria necessary to evaluate the Career Aware-
ness program effectiveness. This inventory measured concepts which were
developed tnm:'ghmc the Career Awareness program. Specifically, the
OMF measyzed the following five yarlgbles:
. 1. Dpcisiveness in career decision-making.

2.

Involvement in carear decision-making.

B ) <
©3. Indefendence in career decisign-making.

N to career 6.

5. Compromise in career d8cision-making.
(Critgs, 1978b, p. 10)

In'addition, the CMI provided notm.groups comparable to the population

‘being studied. 2
The reliability of the CMI was another factor in its selection.
Crites (1978b) addressed thre¢ aspects of reliability of his inventory:

(1) the internal consistency coefficient of the’ Screening Form A-2 for

ninth grade students was .74, The mean for grades six through twelve
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r. being .74, was

inclusive was .74: (2) the stabilfix-evefCiclent, ;
established by test-retest over a one vear period Ior®rades «ix through

twelve inolusive. Although the internal conslstency was not as high as

that of other tests, Crites pointed out that this instrument was

designed to measure a group of related,

not identical career attitudy
Crites reportéd that the &tability coeffficient for test-retést was

relatively low, however, when Heises' procedure was implementéd the

stability caefficient increased to .82,  which vas significant at the .01

level of confidence; (3) there existed no coefficients of equivalence

(since the equivalent forms had not been developed (crites, 1978h, Pp.12-13).
wieh respect to the valfdity.of the CMI, Crites (1978b) cited

the research of others (Hollender, 1984; Carek, 1985; Shirts, )1968;

Sharaf, 1968; Walsh and Osipow, 1973) and reported his own. Crites

. assessed the content validity by asking a panel of 10 experts to indi-
cate the more mature response for each of the items on the test. Crites

obtained a 74 per cent agreement which he termed as being acceptable. .

restablish the criterion related validity and construct validity, Crites

cited other studies (Randolph and Crantham, 1963; Carck, 1968; Sharaf,

1968; Shirts, 1968). In essence these studies confirmed and supported

the criferion related validity and comstruct valldity (Crites, 1978b)

An additional requirement for the instrument used in this study

was that the instrument had to be relatively easy to administer. Since,

teachers in the'classroom would have to administer the inventory to

s the student., this criterion was essential. The format and clear

directiéns of the stapdardized administration of the CMI were considered’

when selecting the instrument used 4n this study. '
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In addition to the CMI, the participating scheols were sent a
follow-up letter and evaluation form (see Appendix G) after the program
had been administered. The purpose of this evaluatior fdrm was to
assess the teacher's reaction to the Career Awareness progdam.

Analysis of the Data

The CMI was administered to the students by their teacher. All
students in the pre-test and post-test groups received the pre-test,
whereas only those who participated in o2 Bourrassnlimszeciiviintie
post-test. In the post-test only group, only those students who
participated in all four sessions of the program were administered the

CMI. The tests were hand-scored by using the scoring key provided by

the publishers of the CMI: ”

Analysis of the data was accomplished by utilizing the
computer program "Statistical -Package for Social Sciences." To answer
the four research questions, t-tests were conducted. T-tests were
used to test the null hypothesis of the questions which were that mo
significant differences existed. The four research Qummns were:

1. Are there any significant ¢ifferences between the pre-test
Scores and the post-test scores as measured by the QMI?

2. Are there any sf¥gnificant differences between the scores of
the post-test only group and the post-test scores of the pre-
test and post-test group as measured by the GMI?

Are there any significant differences between the post-test

scores of the group participating in the program in February

and the group participating in the program tn Harch as

measured by the CMI? hY




Does a significant relationship exist between the post-test
scores of the participants in schools with a part-time
counsellor and schools with no counsellor as measured by
the CMI?

All t-tests were tested for significance at the .05 level.

. Amalysis of the data provided by the teacher evitisationFor

was done by hand using descriptive statistics.

Organization of the of the Stud;

Chapter IV contains the analysis of the data collected in the

study with respect to the above research questions. Chapter V contains

a summary of the results, inter

and for
further research.




CHAPTER 1V
FINDINGS OF THE STUDY '

The purpose of this study was to develop, implement and evaluate

a short-term Career Awareness program.

Presented in Chapter IV is the
’

analysis of the data collected in this study. The data consisted of

responses of 206 ninth grade students to the Career Maturity Inventory

(cMI), Attitude Scale A=2, and 11 teacher responses to the Career

Awareness evaluation form. The analysis of the data is presented in

the following mahner: (a) explanation regarding the lack of data col-
lected from two schools in the study is presented; (b) each research
question stated in Chapter I is restated; (c) éach research question -is
answered by analysis of the CMI; and (d) each question on the Career
P P o ST andlyzed by descriptive statistics.
OF the 12 schools selected to participate in this study. data

ere collected from 10 achools, and no data were collected from two
schools. Of the two schools from which no data were collected,one
school adninistered the program and the post-test to the students. How-
ever, the student answer sheets to the GMI were inadvertently destroyed
by school persomnel. The Career Awareness program vas adninistered in
this school’in March, 1979, to.26 ninth grade students; the school did

not have a counsellor. In the second school from which no data were
* collected, the Career Awareness program and the pre-test and post-test

were not administered to the 36 ninth grade students. A teacher at this .

i
school stated that the program was not administered because the 7
a5 3 ~
B 35 s
]
% W




expectations of the student work sheets were unclear. The program vas

. - ll
scheduled to be administered in this school in March; the school had a

part-time counsellor

0f the 10 schools where the program was administered and the
results of the answer sheets of the .CMI analyzed, six administered thé
program in February, 1979, while Four, administered’the program in March,
1979. Five of the .schools had ‘a part-time counsellor while the other

five schools had no counsellor.

The ‘analysis of the data is preseated by restatins each ques-
tion as presented in Chapter I and then answering each question by the

analysis.
Research Question 1. Are there any significant differences
between the pre-test scores and the post-test scores as measured by the
Career Maturity Inventory (CMI)? g
The results of the analysis of variance of the CMI for five

school's in which students were administered the pre-test and the post-

test are reported in Table 1. /\

TABLE 1

T-TEST IN PRE-TEST AND POST-TEST SCORES OF THE CMI
FOR STUDENTS ADMINISTERED BOTH TESTS

Test Number Number Megn Standard 7
o of Schools of Students e Deviation
Pre-test 5 91 30.330 A:?Sh

& * =3,09%*
Pesr_—tes/ 5 91 31.2088  4.748

*Significant ‘beyond the .05 level of probability. '
**Significant beyond the .01 level of probability. s
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The results of the analysis of variance of mean scores of -five

schools dn which pre-tests and postitests vere administered vere
signiricant bayond the .01 level; therefore, there was & significant
SifFerencebetween thevmesn prectest and post-Lest scores oE studerits
who were administered both the pre-test and the post-test, as measured
by the CMI.

The results of the analysis of variance of the CHI scores for
all 10 schools, five schools in which students were administered the”
pre-test and five schools in which the‘students were administered the -
post-test only, are Fr%iented in Table 2. c

TABLE 2

T-TEST IN PRE-TEST AND POST-TEST ONLY SCORES OF THE CMI

Nunber Number Standard H
Test of Schools _ of Students _ "°3%  Deviatfon & |
Pre-test 5 98" 30,5714 4.218 i
P, -0.77
Post-test only . 5 108 30,0833 4.863 7

*S#gnificant beyond the .05 level of probability.
#*3ignificant beyond the .0L level of probabilicy.

The, results of the analysis of variance of mean scores for the
five schools in which stulden’ts were administered the pre-test and five
schools in whith the students were administered the post-test only vas
not significant beyond the .05 level. No significant difference
exists between the mean scores of the pre-test groups andthe mean

scores of the post-test only groups. A comparison‘of the means of both

groups indicated the mean for the pre-test group was 0.4881 greater




than the mean for the post-test only group.
The results of the amalysis of varience of the QML for the pre- B
test ‘scores of students from five schools and the post-test scores of

students from all 10 schobls are reported in Table 3.

TABLE 3

T-TEST IN PRE-TEST AND POST-TEST SCORES OF THE
CMI FOR ALL GROUPS

. B Number Number Standard
Test of Schools of Students 2" peviation T
Pre-test s T 30:5714  4.218
. B 7 i : 0,17
Post-test 10, 189 30.878 4481

#sigaificant beyond the .05 level uf'pggbzbiuty.
#*Significant beyond the .01 level of prubability.

The results of analysis of variance of mean scores for students
from all 10 schools was riot significant beyond the .05 level; therefore,
a significant relationshfp does ot exist between the mean scores of
e - Bt GEoupaliand Ehsvisan abakas a1 ‘t);evpostwtes\: groups.

In sunmaty, a significant difference did exist between the pre<
test and post-test mean cores of the five schools in which both tests
vere administered. The analysis of variance did not indicate a sig-
nificant relationship between the mesn scun';s of the pre-test groups
fclilpoststent: onlysarbupn:: Tevandiystsrod variance sisondtd mdt

indicate a significant relationship between the mean scores of the

five pre-test groups and the mean scores of all 10 post-test groups.

These results that the significant di between the

pre-test and post-test mean scores of the five schools in which both
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tests were administered may be a result of the administration of the
pre-test and not a result of the program.
A summary of the number of students, mean, and standard devia-

tion of each pre-test and post-test is reported in Table A (se& Appendix

W. o .
s

Research Question 2. Are there any significant differences
between the deotes of the post-test only group and the post-test scores

of the pre-test and post-test group as measured by the Career Maturity

Inventory?

The results of the analysis of variance of ‘the CHI for the post-

test scores of all 10 schools are, reported in Table 4.

TABLE 4

T-TEST IN POST-TEST SCORES OF THE CMI FOR POST-TEST ONLY
GROUPS AND PRE-TEST AND POST-TEST GROUPS

Number Number Standard
GfOUP  of Schools _of Students "3 pDeviation =
Post-teaf: 5 o8 30,5714 4218
only
A ’ 97
Pre-test and o1 31.2088 4748
post—test

*Significant beyond the .05 level of probability.
**Significant beyond the .01 level of probability.
The results of’ the analysis of variance of the CI vas not
“significant beyond the .05 level of significance; therefore, there was
no significant difference between the mean scores of the post-tests in
the post-test only groups and the pre-test and post-test groups, as

measured by the CHI.




Research Question 3. Are there any significant differences
between the post-test scores of the group participating in the program
in February and the group participating in the program in March as
measured by the Career Maturity Inventory?

To determine if any significant differences existed between
the post-test scores of the groups adpinistered the test in February
and March, a t-test was conducted on the mean scores of the CMI. The

results of the analysis of variance is reported in Table 5.

TABLE 5

T-TEST IN POST-TEST SCORES OF THE CMI FOR SCHOOLS
PARTICIPATING .IN THE CAREER AWARENESS PROGRAM
*IN FEBRUARY AND MARCH .

’
Number jumber Standard
Month o schools  of Studemts " . Deviation I
February 6 120 30.825 4576
. -0.22
March 4 69 30,971 4342

*Significant beyond the .05 level of probability.
s*Significant beyond the .0 level of probability.

The results of the analysis of variance of the mean scores of
the CHI forsall 10 schools was not significant at the .05 level; there-
fore, no significant difference exists between the mean scores of the
post-tests which vere adninistered in February and March, as measured
by the CMI. The results indicated that history and maturation did

not,influence the means of the post-test scores on the CMI.
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Research Question 4: Does a significant relationship exist
between the post-test scores of the participants in schools with part-
time counsellors and schools with no counsellors, as measured by the
Career Maturity Inventory?

The results of the analysis of variance of the mean scores of

the CML for all 10 schools are reported ‘in Table 6.

TABLE 6

T-TEST IN POST-TEST SCORES OF THE CMI FOR SCHOOLS
WITH PART-TIME COUNSELLORS AND SCHOOLS
WITH NO COUNSELLORS

Number Standard

Nambe
Sehool o Schools  of Students %" peviation T
Part-tine
counsellor 5 118 31.0678 4.576
0.75
No
counsellor 71 30.5634 4.332

*Significant beyond the .05 level of probability.
#*Significant beyond the .01 level of probability.

The results oF the analysis of variance of the mean scores of
the CMI for all 10 schools was hot significant at’the .05 level, there-
fore, there was no significant difference between the mean scores of
the post-tests -in schools with part-time counsellors and-schools with

no counsellors, as measured by the CMI.

Analysis of the Evaluation Form E

Of the 11 schools which administered the Career Awareness
program to their ninth grade students, 11 evaluation forms (see
|

Appendix G) were returned. The analysis of the data provided by the
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evaluation forms is reported in terms of the number and per cent of
respondents to each question.

1. Rateeach session with respect to the audio portion of the

Career Awareness program. Put a chetRyn the appropriate box.

The results of the analysis of the data for the 11 respondents

are reported in Table'7.

TABLE 7

EVALUATION OF THE AUDIO PORTION OF THE CAREER AWARENESS
PROGRAM BY THE TEACHER

1ye Mininally : Very
Ineffective p5 W8 Y Effective pipen)

Session 1 -

"What is Career Awaréness" 9 (81%) 2 (18%)
Session 2 -
“'elf-Exploration" 8 (12m) 3 (2m)
Session 3 -

"Decision-making" 3(27%) 7 (632)  1.(9%)
session 4 - :
"Careers" 9 (812) 2 (182)

N

The results of the analysis of data for the audio portion of
the Career Awareness program indicated that the teachers felt the
program was effective. The first session--"What is Careér Awareness"--
Jas rated as effective by 9 (81%) and very effective by 2 (18%) of the
respondents. The second session--"Self-Exploration”s-was rated as

effective'by 8 (724) and very effective by 3 (27%) of thé. respondents.

The third session--"Decision-making"--

;as rated as minimally effective

by 3 (272), effective by 7 (63%), and very effective by 1 (92) of the




respondents. The fourth session--"Careers’--was rated by 9 (812) as
effective and 2 (182) as very effective by the respondents.
2. Rate each session vith respect to the visual portion of _
the Career Aareness program. Put a check in the appropriate box.
The. results of the analysis of the data for the 11 respondents

are reported in Table 8.

TABLE 8§

EVALUATION OF THE VISUAL ‘PORTION OF THE CAREER
AWARENESS PROGRAM BY THE TEACHER

Weninally

Tneffective hennilY ppfective | YTV
Session 1~ 2 ; ' Ty
“What is Career Awareness" 2 (187) - 7 (632) - 2°(18%)
Session 2 - i - tos
"Sel f-Exploration” 2 (18%) 7 (631) 2 (18%)
Session 3 .
"Decision-making" 1 €93) 2 (182) 7 (632) 1 (92)
Session 4 ~ .
"Careers" , e sy 3 em

. The results of the analysis of the data for the visual portion

of the Career Awareness program indicated that the teachers felt the-
progr;ﬂ{ wis dEfuctive, . The Firet sessiou—"What is Carear Avareness"-~
was rated us mininally effective by 2 (18%), effective by 7 (631), and
very effective by 2 (18%) of the respondents. . The second session=-

. "SeltzExploration’--vas rated as minimally effective by 2 (181), effec-
tive by 7 (63%), and very effective by 2 (181’) of the respondents. The

third session--"Decision-making"--vas rated as ineffective by 1 (92),

-




“h
mininally effective by 2 (18%), effective by 7 (63%),. and very effec-
tive by 1 (9%) of the

The fourth "'Career

was rated as minimally effective by 2 (18%), effective by 6*(54%), and

very effective by 3 (27%) of the respondents.

3. Would you be interested in ordering the Career Awareness

program next year for the benefit of your ninth grade students?

ALl of the respondents indicated.they woyld be interested in’

ordering the Career Awareness program next year.

According to your ninth grade students' reactions and com—

ments about the program, how'do you feel your students would rate ‘the
f - i
program? * 5 O

‘The results of thie analysis of ‘the aat? for the 1L ¥respondents
_are reported 'in Table 9. " “«

TABLE 9 :

EVALUATION OF THE CAREER AWARENESS PROGRAM BY THE
TEACHER IN TERMS OF THE PARTICIPATING
STUDENTS' REACTION

. 2 Minimally B 7 Very
Apeifsstine . Effective Effective Effective
3 ; [ RO 9 (81%) 1(92)
C e - .
- > e 4
= ) - w
The results of the analysis.of ‘the data“for the 11.respondents 3
indicated ‘that 1 (97) felt the program was minimally ¢ffective, 9 (817)
felt the program was effective, and 1 (9%) felt the program was very i
effective in téms of the students' assessment of the progran
; g AP "
5. What are your ions for further i of the
E Career Awareness program? !
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") comments about the program vere received frop 9 (81%) of the

respondents. Several of the respondents indicated that the directions

for the student work sheet in Session 3

"Decision-making"--seemed to

cause: confusion among some of the students. A number of respondents

indicated that the answers to the student work sheets, which were read-

from the screen, were not clear enough to read at a distance in Session
4. The respondents reported that the content was appropriate and
beneficial to the ninth grade student, Two of the respondents

expressed that the program should be lengthened and more career
descriptions added.’ This, they felt, would give the students a broader
view of the world of work and knowledge of different careers.. One

respondent indicated that academic assignments should be encouraged
r

to fdllow up the Career Awareness program.

Summary
Chapter IV contained an analysis of the data collected’ in the

sl:)dy. The da‘ta consisted of 206 responses of ninth grade students to
the CMI, Attitude Scale A-2, and 11 teacher responses to‘thev Career
Auareness evaluation form. .. ’
Four research questions were stated and the results of the

analysis of the data was reported for each question. The four research

questions received negative results.

Of the five questions on the
evaluation form, the majority of responses were posibive.

The first research questjon was concerned with evaluating any
significant differences betveen the pre-test and post-test. The
results of the analysis of variance indicated that no significant dif-
ferences. existed between the mean scores of the pre-test and the

™ -
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post-test only groups and the mean scores of the pre-test and all the
post-tests combined. A significant difference did exist between the
mean scores of the pre-tests and post-tests which were adninistered
FaEhE FagEHE, TRESE FENIERSURRRTEITERAE DR SRR e
tionship which existed between the mean scores of the pre-tests and
post-teste was & result 5 the adninistration of the pre-test aad not
a result of the administration of the Career Awareness program.

The second research question was addressed to significant dif-
ferentes.between the mean scores of the post-tests in the pre-test and

-

post-test group and the post-test only group. The results of the
analysis of variance indicated no significant differences.

The third research question was concerned with the effect

history and maturation had on the groups who were administered the

sCareer Awareness program in February and March. The analysis of

- variance revealed no significant dilferences between the mean scores

of the two groups.

The fourth research question asked if any significant dif-

ferences existed between the mean scores of students in a school with

a part-time counsellor and a school with no colnsellor. No significant

differences were found to exist.
The first two questions on the evaluation form were addressed
to the effectiveness of the audio and visual portions of the Career

Awateness program. The majority of respondents rated both audio and

visual portPons as being effective.

: . The third question asked if the respondents would be interested

in ordering the program next year.' ALl respondents responded

[ e



affirmatively.
The respondents were asked in question four‘ to rate how they
felt their students would evaluate the yxo;xi. Kine of the 11
respondents rated the program as effective while one rated the program
as mi;i.nlly effective and one rated the program as very effective.
ghe fifth question asked for suggestions and comments for
improvement of the Career Au:reneis program. Criticisms were directed
toward the areas of clarity of -ali.dei and confusion of directions.
The content of the program received approval from the majority of
the respondents. L
The analysis of the results of the research questions indicated
that the lnplglll;nz.tion of a short-term Career Awareness program did
ot have a significant effect on the career maturity of the ninth grade
studénts studied, as measured by the CMI. There was no significant
difference of the career maturity of nxn:hgn:re students between those
who attesded schools with a part-tise counsellor and with no counsellot.
- The analysis of the data of. the evaluation form indicated that teachers

" felt the program was effective.




CHAPTER V
o
“SUMMARY, INTERPRETATIONS AND RECOMMENDATIONS

In Chapter V a summary of the complete study is presented. The
contents of the ch;pter include a restatement of the problem, a sunu;-ary
of the procedure, an overview of the method of analysis of the data, a
restatement of the research questions, and specific findings and recom-

“mendations for further studies.

Restatement of the Problem

Career education programs have been develdped and implemented in
schools throughout the.entire school system in both Canada and the United
States. In Newfoundland and Labrador a cquprehensive carcer education
progran has not been designed and implemented for schools or grades in
the Newfoundland school system. Many rural schools lack even the services
of a full-tine counsellor who could provide students with career coun-
selling and career information. )

" The purpose of this study was to develop, implement, and evaluate
a short-term Career Awareness program. The Career Awareness program was
an audio-visual presentation designed such that it could be administered
to students by untraingd personnel in a short time period so the class-
room schedule would not be disrupted. The program consisted of four
Filmstrips with accompanying cassette tapes, student work sheets and a

teacher manual. :

48
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i Garear-hwareness prograas iugiomentad insid wchodib
throughout the rural areas of Newfoundland during a six-week e B
Febrmeysand darely F975. e entiescpropran vassadeiniaterefieavarudents
g in four sessions, each session being approximately one class period (30

minutes) in length.

The evaluation of this iR B ESA FRpAEE GF FERLEERNE e
post-tests of the Career Maturity Inventory (CMI) adninistered to students
in one-half the schools and a post-test only adninistered to the' remiining
students. In addition, teachers who administered the Carcer Awarencss .
progran in the schools, evaluated the program by completing a short ques- “?

i tionnaire. Specifically, the evaluation OF e bR R €
answer/ two questions: )
| Does a short-term Career Avareness program change the career
maturity of ninth grade students in rural Newfoundland?
2. Is there any significant difference of career maturity of
ninth grade students attending schools with part-time

o counsellors..compared to schools with no counsellor?

@ Sunmary of the Procedures
Twelve schools, six with part-time counsellors and six with no .
. counsellor, were randomly selected as the sample. During the last week
of January and February, six .schools were mailed the program packet.
In each group of six schools, one-half were to administer the pre-fest
and post-test, and the remaining gchools to adxniniste‘r_ the post-test only.
Each program packet contained the following materials: (1) one student
i work sheet per session per student; (2) one Career Maturity Inventory

per student with accompanying answer sheets; (3) an Administration and
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Use Mapual (Crites, 1978a) for the CMI; (4) a Career Awareness-Teacher

Manual; (5). four Filnstrips——one of each session; (6) two cassette tapes
with two sessions recorded on each; (7) return label and postage; and
(8) a cover letter. A follow-up teacher evaluation form for the Career
Avareness program was mailed to each of the participating schools during
the second week of March, 1979,

The 12 rural schools participating in the study met the following
criteria: 4

1. Mo full-time counsellor.

~

No comprehensive career education program 1mp1\ emented in the

school within the past 10 years.

Llocated at leéast 50 miles from town with a population greater

e 20,000

=

located in a community having a population not greater than

3,000 people. #

Method of Analysis

AlL inventories were hand scored with the use of an answer key
provided by the publishers of the CHL. The t-test was used to deternine
the effect of a pre-test on the post-test, the effect of history and

maturation on ‘two sets of results, the difference between schools with
a part-tine counsellor and schools with no counsellor, and the change

in career maturity before and after participation in the program.

Research Questions and Specific Findings

Four research questions vere examined in the study. Each research

question is restated and findings are reported.




Are there any significant differences between the pre-test

scores and the post-test scores as measured by the Carect

Maturity Inventory (CMI)? :

Analysis of the results of the ClI, indicated a significant dif-
ference between the mean pre-test and post-test scores of students who
were adninistered both tests. Significant differences were ot found to
exist between pre-test and post-test only groups, and the pre-test and
all the post-tests combined. These results indicated that the significant
relationship which existed betveen the pre-test and post-test groups who
were adninistered both tests may be a result of ‘the administration of the
pre-test and not a result of the administration of the program.

2. Are there,any significant differences between the scores of the
post-test only groups and the post-test scores of the pre-test

and post-test group as measured by the Career Maturity Inventory

i
i
3
i
1

(cM1)?

The results of the CMI revealed no significant differences when

a t-test was conducted on the post-test scores of the post-test only
group and the pre-test/post—test group.

3. Are there any significant differences between the post-test
scores of the group participating T re—
wiid the group participating in the program in March as measured )
by the Carcer Maturity Inventory (GHI)? i
The analysis of variance of the results of the CMI indicated no

significant differences betueen the mean scores of the group participating
in the program in February and the group participating in the progran in

March. .
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& Doesaisignificant relationship exist between the posc—cest scores
of the participants in schools with part-time counsellors and
schools®with no counsellor as measured by the Career Maturity
Inventory (CMI)?

The analysis of variance of the results of the CMI indicated no
significant differences between the mean post-test scores of students who
had a part-time counsellor at their school and students with no school

counsellor.
!

and of Studyl Findings
T

Inter

The findings of this study are dddressed in two mammers. First,
in terms of previous research on short-term career education programs and,

secondly, in terms of {mplications for further research.

in terms of previous research. The findings of this

study are supported by the results of previous studies. In a study by
Swails and Herr (1976) a seven-hour career education progras was adainis-
tered to a group of ninth grade studemts. An analysis of the data indi-
cated that no significant differences existed between any of the groups
- which participated in the study. The measurement instrument employed in
the study of Svails and Herr vas the Vocational Developmént Inventory
(vm"). "Ihe VDI was later renamed the Career Maturity Tnventory. Randolph
and Grantham (1973) conducted a study on the effect an eight-hour
‘career education progran had on Fifth and sixth grade students when taught

The analysis of the data

by el behavior
of the VDL indicated that although significant differences did exist

between the classroom behavior management group and the othex groups,
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the control group, who did not receive career education, scored signifi-
cantly higher than the traditional group, who received the career educa-
tion program. Thus, both studies, one in which the participants vere
of the same age group as in this study, failed to produce any signifi-
cant results with respect to the adninistratfon of short-term career
education prograns via traditional teaching pethods. Both studies
employed similar measurement instruments used in the present study.

_ The results of other stdien provide Findings which contradict
the findings of the present study. Feldman and Marinelli (1975) con—
ducted a six-session occupation exploration program with prison immates.
Significant differences were found between the group who participated in
the progran and the non-participating control group. The results of
studies by Goodson (1969), Clapsaddle (1973), and Kershner and Blair
(1975) were sinilar to those of Feldman and Marinelli (1975). All'studies

- »
mentioned employed the CMI as the measurement instrument.

Inplications for further research. The results of the present

study have various implications for further research. First, the effec-
tiveness of short-term career education programs vas an unanswered
problem:

The study demonstrated that there were no significant differences
in career naturity as measured by the CMI. However, results of the analy-
ofs of the data obtained from the evaluation forms submitted by the
teachers adninistering the Career Awareness progran indicated that the
teachers: ,(1) considered the program components effective; (2) would use
the progran with ninth grade students again; and (3) felt that their

stu\i,{\r.'s would rate the program as effective.
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Students in all grades of all schools are entitled to the bene-
fit! of career education. Since in the Newfoundland and Labrador school
curriculum, career education as a standard course is not of fered,
Students should be given the opportunity to participate in activities
GHLER FRIRES 65 CageRe SUREELGR, )
The results of analysis of the data in this study were conflict-
ing. Further research should be conducted to asscss the value of short-

and long-tem career education programs. ¥

A second area for research concerns the usefulness of the CMI

as an evaluation instrument of short-term programs. FPositive results

have been obtained using the CMI as the neasurement instiupent for long-
term career education courses (Omvig, 1974; Kershner and Blair, 1975).
Results of studies which employed the CMI as the measurement instrument
for short—tem career education programs are contradictory (Clapsaddle,
1973; RandS1ph and Granthan, 1973; Feldman and Marinelll, 1975; Swails
and Herr, 1976). Crites (1978b) stated that the CMI was developed
partially on the assunption that career maturity was developmental in
nature. Taking into consideration this assumption, the contradictory
evidence presented regarding the assessment of short-tem career educa-
tion programs using the CMI, and the results of this study, further
research should be conducted regarding the development of an instrument -
specifically designed to assess short-term career education programs.

In this study no significant differences were found between the
nean scorgs of students attending schools with a part-time counsellor

and schools with no counsellor. This would indicate a meed for further

1
research to investigate the duties of part-time counsellors. }
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ions for Further Research

The folloving recommendations are made for further research:
A revised edition of the Career Awareness program should be
tested. In the revised edition, teacher suggestions and recom-
mendations should be implemented--specifically, {(a) the instrue-
tions in the third session for the student work sheet should be
either clarified or simplified; (b) answers to 'thz student work
sheets in the fourth session should be printed on paper since
sone students experienced difficulty reading the ansvers on the
meeiany @i0eT wore catiere Ahosid Beudbacelied;
This study should be repeated using a measurement instfument
sp;cisic.my designed to measure the effectiveness of the Caredr
Auvareness program or its revised edition.
In order to increase the generalizability of this study, this
study should be repeated in other arebs of Newfoundland-and
Labrador, including schools in urban areas and schools with
full-time counsellors.
Research should be conducted on the services part-time coun-
sellors provide to schools. Services vhich are and are not
provided and the reasons for each should be examined. This
would help to determine, among other things, why a significant
[

id not exist between schools with part-time coun-

Py
sellors and schools with no counsallor in this present study.

A study should beé conducted on the devdopmen%i/mplzmentar.ion
and evaluation of a comprehensive career fon course

suinl;le for all schools and grades in the Newfoundland and

Labrador school system.
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APPENDIX A
MATERIAL FOR THE ASSESSMENT OF THE NEED OF A CAREER AWARENESS PROGRAM:

LETTER, FOLLOW-UP LETTER AND QUESTIONNAIRE




MEMORIAL UNIVERSITY OF 'OUNDLAND
St John's, Newfoundland, Canada A1B 3X8

Department of Educational Peychalagy
Faculty of Education

Telex: 016-4101
Telephone: (709) 753.1200

Ms. Nancy Wilson, a graduate student under my direction, is
presently involved in research on career education for rural Newfound-
land ‘high schoold. The end result of her research will be an audio-

5 visual program on career avareness with accompanying student work
sheets and teacher's manual. This program will be approximately 4

TN\ class periods long (2 hrs.) and is designed to be used by teachers
who do not have any previous training in career education. .

The areas we are investigating for, inclusion in the above
progtam are:

(a) self-awareness
(b) decision-making skills Y,
(c) meaning of work
‘ (d) relationship of work and leisure
(e) occupational clusters information -
Presently we are at the stage of identifying and assessing
various student needs for the further developmént of this career
awareness program for grades 9 and 10 students in rural schools. We
would appreciate your help and cooperation in identifying these needs
by completing the enclosed questionnaire. For your convenience,
enclosed is a self-addressed, stamped envelope for the return of the .
quéstionnaire. Thank you very much.

(SN : Sincerely,

David §. Watts, Ed.D.
Professor of Education

s DSW/kjd




MEMORIAL UNIVERSITY OF NEWFOUNDLAND
St. John's, Newfoundiand, Canada A1B 3X8

Department of Educational Psyehology Telex: 0164101
Faculty of Lducation Telephons: (709 7531200

. ¥
. .

On January 26, 1978 you were sent a letter and questionnaire
regarding research on career education in rural Newfoundland.
Unfortunately, when these letters were mailed, schools were in the
process of examinations; thus, the questionnaire returns have been low.
Enclosed is another copy.of the questionnaire; it would be appreciated
if you could complete it and return it in the self-addressed, stamped
envelope provided. 5 :

Ms. Nancy Wilson, a graduate student under my direction, is
presently involved in the above-mentioned research. The end result
of her research will be an audio-visual program on career awarengss
for grade 9 and 10 students with accompanying student work ‘sheets and
5 teacher's manual. This program will be approximately 4 class periods =
long (2 hrs.) and is designed to be used by teachers who'do not have
any previous training in career education.

The enclosed questionnaire will enable us to identify and

assess various student neéds for the.further development of this
‘ career avareness program. We would appreciate your help and cooperd-
tion in identifying these needs by completing the enclosed question=
natre. Thank you very much.

sincerely,

David S. Watts, Ed.D.
’ Lo Assistant Professor

DSW/kjd




Questiognaire - Career Avarcness Program

Principal
School -

School Board

1. Please circle a number-from 1 to 5 in each of the following topics.
The number circled indicates the order of importance as the topic
applies to career awareness, 1 being most important, 5 being least
important, These should be rated as you perceive the needs of
your grade 9 and 10 students.

' 3
Greatest . Least 2 .
impor tance importance .
L. 2 3, & 8 Sel. students' own
of their interests and talents.
1. 2 3 & 5 Decision-naking skillg--the students'
9 ability to make decisions considering all
alternatives. -
1 2 3 4 5  Meaning of vork—-the students' perception
of the value.and meaning of work as a long
term occupation.
1 % 3% 4 35 Relationship of work té leisure—the
students' perception of work versus leisure
and how they can be partially integraced on
the job. :
T 2 3 4 5  Occupational clusters (career families)
¥ students' of
idformation about general types of jobs.
l 2. What other topics would you consider important for inclusion in

this program which would benefit the studentd?

3. Within the past 10 years, has there been to your knowledge a com-
prehensive career education program in your school?

Yes No
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4. Do you feel there is a need for a career awareness program in your
school such as the one discussed in the attached letter?

; . Yes No

5. Would you be willing to permit your grade 9 and/¢r 10 students to
participate in the program described in the accompanying letter?

Yes " No

-
6. Presently in your school, is there a guidance counsellor?
[ull—:i.n:
p part-time
none at all X *

7. Comments: Y

Thank you for your .assistance. Please return to:

Dr. David S. Watts

Ra. E-328E

Faculty of Education

Mesorial University of Newl'eundland
* St. John's, Newfoundland

AIB 3X8 2




APPENDIX B
CAREER AWARENESS PROGRAM ANNOUNCEMENT FOR SCHOOLS INTERESTED IN

PARTICIPATION IN THE STUDY: LETTER AND INFORMATION SHEET




Departmerit of I
Faculty

¥

MEMORIAL UNIVERSITY OF NEWFOUNDLAND
St. John's, Newfoundland, Canada AIB 3X8

ducational Prychology v Telex: 0164101
of Education Telephone: (709) 753-1200

In the last academic school year you were contacted about

research on an audio-visual Career Avareness program for- grade 9

students in rural Newfoundignd. This program is now in the middle
stages of development and 1s expected to be ready by February, 1979.
The Career Awareness program is 4 class periods long, approximately 2 .
hours, and 1s divided dutg ¢ seasions, eadh aession 25-30 minates long.
The topics of each session in order are:

7 '+ Genéral Career Avareness
Self-Exploration :
Decjsion-Making Skills

"o Careers

Although this program is designed to be used by teachers who do mot
havgsany previous traiming in career education, teacher participation
a@s:xuctinn is minimal; a teacher manual and' student work sheets

~—"aré’ included. L

¥ Since this program 15 part of research on career education in
rural Newfoundland of the progran is
necessary. The evaluation is as follows; half of the participating’ %
grade 9" students will b%}van a pre-test and post-test administered

by the teacher just befqf¥ and after the program, and the other half of
the participating sguderits will*be given the post-test only. These
tests comsist of 50 true-falsd’items, administration time is 25 minutes.
The design of this program also requires that the test(s) and program
be givkn in gre week. P

Iwst year you indicated that your school would be willing to
pernit your grade 9 students to participate in this program. Enclosed
is an information sheet. Lf you are still interested in participating
in this Carcer Avareness program, would you please fi1L#h the enclosed
sheet and return it to us. Thank you very much for ‘your cooperation.

Sincerely, ’
7 Naniey Wilson, Graduate Student

% Dr. D. Watts, Supervisor:



Information Sheet

Principal

School

School Board

1. Please indicate if your school would be willing to participate in
this p(ogrn,ﬁder the conditions stated in the cover letter.

YES - No

2. The following tine periods have been allotted for administration of
this program. Please indicate your first, second, third and fourth
choices. -

Feb. 5-9, 1979 Feb. 12-16, 1979

Mar. 5-9, 1979 = Mar. 12-16, 1979

3. How many grade 9 students are presently enrolled at your school?

NOTE: The school needs to provide a filmstrip projector and cassette
tape player in order to show the program.

PLEASE RETURN TO: Ms. Nancy Wilson L
Box 18 ;

. Education Build:

Memorial University of Newfoundland
St. John's, Newfoundland

AlB 3x8




APPENDIX C
INFORMATION TO SCHOOLS REGARDING THE ARRIVAL OF THE

CAREER AWARENESS PROGRAM: LETTER




Box 48, Education Bldg.,
Memorial University,
st. John's, Nfld.

AlB 3X8

January 17/7%

> Re: Careet Awarcness Program

978, you received a letter regarding participation in a

In November, 1
This program is

Career Avareness Program -for your Grade IX students
now available; it consists of four (4) separate sessions, each
approximately a class period in length and a post-test to be adminis-
tered to students after the program has been shown
You have been selected to recelve this program for the week of
ndicated on the previous lettér, this program
has been designed to be shown to students in a one-veek time period.
The Program consists of four (4) filmstrips and cassette tapes to
accompany the filmstrips. Since filmstrip projectors and cassette
tape players are cumbersome to mail, the school is asked to provide
these two pieces:vf equipment.
I frust that your Grade IX students will Find this progeam to be an

enjoyable learning experience. | ) N
Thank you for yout co-operation.
t sincerely, ’
Wt § )

Nancy Wilson,
Graduate Student.




Box 48, Education Bldg.,
Memorial University,

st. John's, Nfld.

AlB 3X8

- - January 17/79

~

d Rez: :Carenr Avareness Program

§ [
In November, 1978, you received a letter regarding participation in a,
Career Awareness Program for your Grade IX students. This program
is now available; it consists of four (4) separate sessions; each
approximately.a clags period in-length, and a pre-test and a post-test
to be ‘adniniatered to studengs before and after the progran has been
shown.

You have been selectpd to receive this program for the week of
As indicated on the previous letter, this program
has been designed to be shown to students in a one-week time period.

The Program consists of four (4) filmstrips and cassette. tapes to
accompany the filmstrips. Since the filmstrip projectors and cassette
tape players are cumbersome to mail, the school is asked to provide
these two pieces of equipment.

I trust that your Grade IX students will find this prograf to be an
enjoyable learning experience.

Thank you for your co-operation.

Sincerely,

Nancy Wilson,
\ Graduate Student. ;
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STUDENT WORKSHEET - SESSION 1 PAGE 1
CAREER - TAXI DRIVER
VHERE - < _In a car or bus

WHEN (HOURS) - _Irregular hours - day work day or night shifts

WHAT OTHER EMPLOYEES DO THEY WORK WITH - _ A taxi driver does not work

with any other employees b

AMOUNT OF TIME THEY WORK WITH PUBLIC - Works with the public all the time

TYPES OF MACHINES THEY WORK WITH - Cars or busses and two-way radios

EDUCATION = __Grade 11 preferred \

POSSIBLE T - __ May be promoted to head driver

SPECIAL ABILITIES OR REQUIREMENTS - Must have a special drivers licence

CAREER - _ SECRETARY . . .

WHERE - *__In an office / -

WHEN (HOURS ~ _ Regular hours (9-5); may work overtime

WHAT OTHER EMPLOYEES DO THEY WORK WITH - A setretary works with a lot

of othér &mployees - the boss, offile personnel and others in the \
company _ _ »‘ =

AMOUNT OF TT.H..E TH.E! =‘jolﬂ( WITH PUBLIC - _Not too much - talk to public : .‘
A}i;vu phone_and 1n'person . v "

TYPES OF MACHINES THEY WORK WITH r !122@‘!1!&!'! ’duglicar_i‘ng machine and
others - | ] 2

* EDUCATION usciass.\s;g - _Certificate in Secretary Science or Typing .
POSSIBLE : - sy be promoted to head
srl:cm:u}umﬁ’ OR'R < Typing <

<
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STUDENT WORKSHEET - SESSION 1 PAGE 2

CAREER - __ TELEPHONE OPERATOR

WHERE -

WHEN (HOURS) -

ﬁ’mgﬂ EMPLOYEES DO THEY WORK WITH - . 3
- 5 )

AMOUNT OF TIME THEY WORK WITH PUBLIC —

TYPES OF MACHINES THEY WORK WITH -

EDUCATION S
POSSIBLE N -

SPECIAL ABILITIES OR REQUIREMENIS - 4
CAREER - __ LINESMAN AND CABLE SPLICER

WHERE - bl . '

WHEN (HOURS) - v

WHAT OTHER EMO?ES DO THEY WORK WITH -

AMOUNT OF TIME THEY WORK WITH PUBLIC - a .

TYPES OF MACHINES THEY WORK WITH - - 'Y
< s}

; A

POSSIBLE - e]

SPECIAL A/BLL\IT}E;{ OR e &
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STUDENT WORKSHEET - SESSION 1 PAGE 3

INSTRUCTIONS: %

Compare any two careers of your choice, Think very carefully about the
two careers you choose to compare before you write.anything.

CAREER -

MHERE - : :

WHEN (HOURS) - o

WHAT OTHER MB‘{EES DO THEY WORK WITH - ' . -

T

) . .

AMOUNT OF TIME THEY WORK WITH PUBLIC -

TYPES OF MACHINES THEY WORK WITH -

& EDUCATION - ol z
POSSIBLE ADV: 1 - . ' !
SPECIAL ABILITIES OR REQUIREMENTS - “ “ ‘! §
. b A %
- X \ .
CAREER - . . 2;
WHERE ~
, VHEN (HOURS) ~ . o ‘
a CA ‘
1 WHAT OTHER EMPLOYEES DO THEY WORK WITH -
;
AMOUNT OF TIME THEY'WORK WITH PUBLIC - % 1
g _—
YPES OF MAGHINES THEY.WoRK Wify - _ - d . ' i
. EDUCATION = . 3 :

1 v g .

@2 POSSIBLE -
P "
i ¢ . SPECIAL ABILITIES' OR REQUIREMENTS - i
| y . :

’ g ~




STUDENT WORKSHEET - SESSION 2

T e PAGE 1




(. STUDENT WORKSHEET - SESSION 2 PAGE 2

INSTRUCTIONS ¥
"llld each item in the list of interests and abilities.’ Then read the names
‘of the 7 careers actoss the top. If one of these carcers spends most of
the time doing the item llit!d then put a check in the box.

dturg
Archipen,

Telle,

HHHE

<
3
e}

4

Furg

INTERESTS AND ABILITIES

5
&
V|

Slbueg,

4
. Using muscles’ to move or carry things

-
Working with hands (not writing)

Persuading or convincing qr.hsﬁ‘

Discussing with others

Investigating

Studying (not school work)

Planning ,

~L

Making decisions

Making schedules

Working as a team

: Talking to the public £ .

vorking outgide . : B g

Following instructions ’ . :

ding >

Welgting ' , ;

Listening PO |

Meeting deadlines . :
- /

Working or being alone

Working with objects rathef than people




STUDENT WORKSHEET - SESSION 2 PAGE 3

INSTRUCTIONS

First read the list of “interests and abilities. Then put a check by the
Five (5) interests or abilities that you feel would be most important to
you in @ creer, and put an 'x' beside, the five (5) items that are least
important to you in a career. After you have done this write why each
one, is important or not important to you on the line_ provided.

INTERESTS AND ABILITIES

Working with hands,

Using muscles to move or carry things

Coming up with ideas

TInvestigating
Planning [
Making schedules
Making d;clsions
Following instructions -

Meeting deadlines

Studying (not school work)

Reading
uriting - »
Listenin

Talking to the public

Working as a team
a

with others, ¥

or others

Working or being alone

*__ Vorking with things rather than pedple

Working outside

Other:
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ANSWER sﬁg FOR THE EXERCISE ON PAGE 2

NOTE: Your answers may not be the same as the answers on this gheet.
Do not worry about this because what you think "most of the time .
is, someone else might think of it as being. a different amount of .

tine. This answer sheet should only be used as a guide. If you ° vy

think some answers are right and they are not marked on this sheet,

then talk to your teacher and friends to sge if :hey dgree with

_you too.

n
)

ture

harmacyy o
el
Erecto,
Teller -
Archicae,

Butehe,

Furny,
Sal

|sce

INTERESTS AND ABILITIES W L

<

SIS Tetrengs

Vsing muscles to move or carry things

Workfng' with hands (not writing) .
Persuading or convincing athers . 1o 5
4 " i .
kY

Dikcussing with others
Intestigating 9
Studying (Rot’ sghool work) .
pumdg , % m ® "
Making deci¥Tons B o

<
<SS

Making schedules
Working as a tean :
Talking to the public - s :
I Workidg oufside . . e v v
Follgwing instructidns o A v Y
v

Reading . _—

¢ writing % v AR viv

Listening . y v

Meeting' deadlines - vl v
{ king or being alone

Working with objects rather than people
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NOTES

‘
'
i

¢ o

HOW_T0 MAKE A DECISION

1. MAKE SURE YOU KNOW AND UNDERSTAND THE PROBLEM.

% 2. SEEK INFORMATION THAT IS RELATFD TO THE DECISBON AND IDENTIFY THE

5 VARIOUS ALTERNATIVES OR CHOTGES: *
) 3. EVALUATS EACH ALTERNATIVE OR CHOLLE THINK ABOUT wmca ALTERNATIV/E ;
WOULD BE BEST. - DA .
J : 4. ONGE TaB BEST AUTERNATIVE HAS BEEN GHOSEN, THEW PLAN HOW 1T WILL BE
| BU. INTO ACTTON. . M 4§ ’ e

e

®
REMEMBER ~ TN ORDER, T0 HAKE A DECISION on somzmmc ‘mu MIST HAVE 43’1'

LEAST TWO CHDI.CES OR ALTERNATIVES FROM WHICH.YOJ CHOOSE THE

. .7 'BEST ONE. : § T e e




CAR YOU
ANSWER THESE
QUESTIONS 727

1. "If you want to graduate from high
school, do you know what the
xequixemznu are?

N0,

w

If you know what kind of careers
you 1iké, do you know. which courses,
or activities we offer to help you
prepare for these careers?

YES© " NO'

5. lr there are things you really enjny
courses-or activities which will 16t

81

Do you kndw how to find out
about teachers, how to meet the
kids and join the activities
you like? . YES NO

1f you want to go to Vocational
School, Trades College or Uni-
versity, do you know which
courses are needed?
__LYES - _NO 5
ing] do you'Know 1f we offer any
u do’ these things? S
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2. What more does
John need to know to help
hin decide what courses to thke
in order to graduate from
high school?

1. What does John
already know that would
help him ansver the Five
questions? (Answer briefly
in your own words).

\.

4. What’ does John need
to know about requirements
for admission to Vocational
or Trades School, Fisheries Col-
lege or University before
naking any decisions
about high school courses?

3. What does John'
already know or need to
find out to help hin
decide which courses
to take?

"+ — .
H 5. What does John 6. Who or what can
& need to know about the John turn. to for help if
e, courses that might help him he ‘can not apswer the ques—
in p career? @ ‘tions or decide what to
do?




83

STUDENT WORKSHEET — SESSTON 3 PAGE 4

SOURCES OF INFORMATION: PEOPLE TO TALK TO AND THINGS TO DO TO HELP YOU
GET MORE INFORMATION,

THINGS TO
PEOPLE TO TALK TO:  THINGS TO READ: THINGS TO DO: THINK ABOUT:
School counsellor . High school course Get a part-time What you did
Friends descriptions. job. : . last summer.
Parents . 4 Calendars from: Volunteer to do  Activities you
Relatives W Trades School things around ' really enjoy.
Teachers Fisheries Gollege your community. How much money
Vocational Schools Join interesting you need.
. University clubs. What you vant
. Books on careers. Visit the Canada to do in the
Want ads in the Manpover Center. future.
newspaper. Practice filling
out job applica- %
tions. -

INSTRUCTIONS

Now you are going to help John get the informatiop he needs in order to help
. choose which courses to take in high school. The numbers on the chart below
) indicate which piece of information you will select fpr John to receive to

help him make a decision. You are to sélect the 3 pieces which you think

are most important, and then circle the numbers on the chart. Then turn

the page and read only the pieces of information you have selected--that

is only read the mumbers you selected on page 4. After you have read

the 3 pdeces of information, go to page ? and answer the questions.

\

Kinds of Information Received

. Risks Short and Plans he
H Sources of Information ol So Bage || T
i Objectives: Follow

Things John mighr. ‘think about-—
His

= own thoug] : g ?

Things John might read - ~ 4, .5 6
Things John might do v 7 8 9

' . People John might talk to . i 11 12

. @ -

R e ’

§ i

: - v A :

. ) o .
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PAGE 5

PIECES OF INFORMATION THAT CAN HELP JOHN

o
"I do not want to risk getting poor grades
in high school by taking too many hard
courses. I am not afraid of taking a -
chance for sonething important. My grades
have been average so far."

oy
"I want to be eligible
to go to University.
However I want most to
be eligible to become
an engineer after I o
graduate. "

U1 can take a 16t o hard courses uhich
310-& me only a few easy courses; or

ke a few hard courses and more easy
‘ones; or take a lot of easy ones and
still be eligible for University. I
can take casy courses and still get a
good grade. I can take hard courses
which are more interesting but I will
have a greater chance of not getting
a good grade. I can delay riaking ny
decision but I do not like that. 1
can ask my parents-aad let them
decide.”

] i

9
He reads that math and one
sclence are fieeded by all
students who wish to
enter engineering, and

‘that most engineers take

high school' physics and’
chenistry. In Trades
School and University
engineers do not have
many choices in the
courses they take.

=
He reads that students can
g0 to the Colleges of
Trades and Technology and
take an engineering
technglogy course, and,

< ~6- ¥

Hle Sees that he has at least three

nl\:ernarives.
take

The first alternative is

then.go to University ox
else go straight to lni-
versity from high school.
It may be helpful td have
some basic experiencein
engineering before going
into a University program.

.

‘courses in“sbeial stuties-so'fie is not
without a background in'soclal studies,
which he will miss in Trades College:
and University, ' The third alternative
is to walt until Trades College X,
University to specializ and use high

school to gain experience (such as - "

visiting ansengfneer at work) so that
|he is sure he vants to becaie an
engineer.




v
STUDENT WORKSHEET ~ SESSION 3 PAGE 6

=5 =

John gets a job with a construction crev |. | John's family uses some .
building a wharf. He finds the vork very of the, summer to visit
boring and wonders if he really wants to the University and Trades|
be an engineer. He then visits a civil | college.  John reads the
engineer in the city whose job sounds a
lot more interesting.

| John phones'an engineer that one af

=5~ T

hie friend's father knovs. He wants to

f£ind out about the different types of . d i
engincers. The engineer he' talks to =

arranges for him to vigit a eivil, John talks to his math
mechanical; chemical, and electrical teacher about how well he
engineer. The electrical engineer's -{s doing in math. The

job stemed to be the most interesting. teacher says He is'doing
so.he asks the mar's perission to work well: but he is not the
veluntarily at his office for the rest best. His science teacher
of " the ‘sumner, encourages him to take pore
= —— | math. When he talks, to the

visiting counsellor he is
. advised to be sure he does

ES I .| not close his mind to
John's parents and he talk sbout ) careers other than
how much money it would cost to i
g0 avay and dd engineering. His
father offers to help hin if he
would get a part-tine job. His
parents ‘feel he should get a job
related to some kind of engineer

H John's parents and a few
=R tedchers ‘meet with him to

" | 100k over the alternatives.
They carefully outline
I three différent ‘plans ‘For |-
g high school: one very hard-
progras vith all the mth and
3 «.// 7 sclence courses; one ‘mediun *
. program with math and some Sciences
w3 B and social “stulfes; one easy program
\ with the minimun of math and seidnce. .
© . //Jahn is lefeita decide which ptan he will
ta




9
j

Your decision 'bued on three pieces of information:

5 . %86
s

STUDENT WORKSHEET-~ SESSION 3 PAGE 7

Now that you have read the 3 pleces of information you chose for John
to receive, can you decide on what courses he should take in high'
school? -

Are you satisfied with this decision?. If not, keep adding:pieces of
Anformation, until you feel ready to make a satisfying decision. “Then
write down your decision. If you are satisfied with your decigien‘in
qunuon 1, go to the next question (ll)

\

Which piece of iaformation was most important to you in making this
decision? .-

. ‘Do you ehtak you'hsd all the 1nfux1unun you needed to nake

decision? ]
. -y .
What other information would yoit like to have?
Write down what your think John should do im: . % & ‘
Grade 10:.5
Grade 11: 'y o " 7 .
Go-bick to o, this vorksheet. and read the. sSteps 1isted under -

"tiow to Make a Decision." Can you identify-each step listed there

@ tor beiping John {1nd: tnfornat ion from which he can saké a ectgion?.

* Mdapted from: Gelatt, H.B,

o and Carey, B, _e_.:_gm.
e lmlnlr_ion Board, New York, 1972.

College Ent:

)
i
4
§
H




ECONOMIC * '—
TE(;HNICAL -
OUTDOORS -
SERVICE -
I;IMANE %
ARTISTIIC -
SCIENTIFIC —'

From: Safram,
Manual

Career descriptions from:

STUDENT WURKSHEET - SESSION 4
— g
. i

e
Carcers related to the business world. Example:
salesman, manager, secretary and banker.
Careers in which person works with machines and
_tools. Example: mechanic, machine operator,
printer and repairman.

GareeYs in which' person. prefers to work outdoor:

Example:  wildlife specialist, -gardener, hunting

and fishing guide, mager and sports writer. -

Careers that help people ot e —
inmediate basis: Examp
“French trunslamr, pouceman/weman aid hotel
clerk.

Careers that help péople on a long-term or
continual basis. Example: _ teachers, social
~workers, doctors and ministers.

Careers in which person likes to creat® things
using paint, print, music and other forms of
communicagion. Example: pnomgrapher’, interior
designer,’cartoonist and. fashion designer.

Gareara whiéh dnvolve wcrking with formilae,
nt. Example:

'blolngist, ele:r_runics tcchnician meat

1inspector and chemist

YN

C. Safran Student's Interést Inventory - Counsellor's

weatherman, .

Thomas Nelson and Soms (Canada) Ltd., 1976.
v

Di

nary of Occupa- .
tional Titles. U:S. Department of Labor,
19
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"Introduction

TMW Cazeer Awareness Prog aln s been developed to he],p the

tudent beccme moge, avare of the rocess of chooging a typa of career.
e P b3

Fqcus hax been placed on various aspeccs of choosing caré ts rather -

thdn on. the choice uf one: part)wls: ca:eer, “The ‘stullenit WHo“pLans.

" That ié,’ _te?ﬂchex mpui- is nunimax‘ . Amau’gh i teacher ‘miast attend 'e:!chv

*The sessions are independen of each other, o that ls a

s:udam: misses one: session He will, bé able to understand withuu: any.

di(ficulr.y the. next sedsion. m' content -of eachl s atned: at helping 5

Viehe ‘:udent 'becum: mare avare pf how jnhs differ and How. the ‘student

can besin to 1m1k at: ﬂif(erent careers a

l:hey relate to hlmself

to' work! The studenl: ex'

parisun o e éareers.




- Session 3 -
~

Ltself to the T and

abiu:ies required.by selec(ed careers. 'The:student must’

then choose, which i' erests. z;nd abilities he. feels are

most and leagt important .o hi.m in'an occupalional seise.

'J]e ision-naking" fn:uses on'how to ., denision. The

- st ent*ls involved dn, sseking infoEnation for and_helping:

S :
Seséion .-

£ stezeo:yped

a chata ter, named John

th his! prubl-em
A NG

I this exerclse. J

ICdrecrs'' destribes Various caracts.




L S
. e o X
95 B
1
{ s
y 4
iy B
bl
. The purp7se of thits” sesslnn 15 £6"help the sq;den: understand .
Various factors he must consider when choosix\g a. type,of career, and R "

also’to. hplp him realize how’ careera diffet. session 1 opets irtth a s

conversaliiun between a gturl;n\: and school. caunsellcx Vho discuss

. vatdous, J::Lcudes ytowards ‘careers and\mkug, ¥ gneral. T ot N

vetan:lm\ 1eads co a discuaslvn of-. Eac:

‘which’ mist

constdared - TY

‘H'hen chnosmg a’chree Intuest, amou

£26F education, "job’ markets,
travél and abuicy dxe the fzptors disnusmad‘
J

- 4§ hot’ eant f

“This sélectlon of factors®

-be: exhaustive The cnnnselln

-compar

) notaE T ollge dn |

. of his

‘aecg'sn

* “{mport;

ant facms :egsnﬁng careers Lha: aré presznted he.ze

From this.

[ sdssto

the 5tudent will muze thnc chooslng

\careet of type of -

career reqlﬁ.res serious thoughr.

fix
1
I
iz




il S,

5 vl Sessien 2 "Self ~Exploration’! E
T : >

This sesston uul haip, the sLudenE exploz:e his ovh interests

§87 ‘and ‘ﬁlutles with respect: to caxeez;. '.(he se‘sion opéns wnh ‘prief’

- criptions: of: seyen care butch s Burniture salesnan, frraman, N

1 "
phistnacist, steel erectof, teller and atehitect.

fhe student must -then

exarcise on page Zof the worksheet.

y cnmplece the
of a.l1st’af 1ntetes:s and \s\tu;mes o ‘the left—hand side-of }Se page

with 'he names; nf the sevéqkpareers actoss the’ :op, ’lhe studen mus|

check of! which 1n:eres:s and [ebincies the seven careers invnlve mos:

of . ¥ An‘answer shesg }s prnvi“d with this exercise,’ B this ansyier

% . sheet slwuld be u741 only ‘ds gulﬂa, ‘sivice pany. of the. ansms ire

subjecti.ve and- the atinl work dnvolved in.e! ch Career may. vary rmm-

Jsetting so sétting;. The last axercise helps the . studeng ek A'I:put

. his own fnterests a{xdla}:illties, “This exercise. consis;s of -tiie, sane’

- Listof tnreceltiatd dit)Itienan 45/ the previous exercise, but.in a
eside each-of the .

The:student must put a -;heck @

| different order,

five me}es:'s and abilltias hleh he considers,

im id.a,career: - The

% beside eagh of - he five leas: 1mpnn:an1: to

xzudeur nusts ehen’ writeiin Wy

et mpnr:am to hinl

Ft s e session with help ‘the, studen: realize that, because oz

careers. . The stude t-will under; tahd the npottance of chvusing a

 career which colncides with his own‘ifterests and'abilities.

“.the student will Be-able to rélate to.careers some of his ¢

and"abilities:

“Tihis ekeréise lcibtate

08t impnrt.ant, i an

par:icular 1nte.test B, ‘hmry u or

T thetr vannus interesu and abilities, differgn: peaple like differenc




Decislcn. 1t 15 expec:ed that m he begimu.ng ‘moststudents will,

not underetand t'he.se ste;

l_:elps ?/_chera:tar "Jahn" with .his dec:islnn. Jo}m is a grade 9 s:uden:

30 who m\is: choose. which tourses “to

step.2,’ to! 'seclc 1nfarmatinn that 1s remed to ihe dgclslun and

1denti£y the al:ema:ives. The sr.udem: is shmm .various msthnds of’

eeking infornation (see thé top' of page Yo e worksheet) ‘e m:

) exercise allows the Etudm\t to identify and evaluate alte:nativas. 5

This is step 3 0F, "Hoir cn Make a Dezismn.

‘The atudent i1’ chen pian how his decision’will ve g

s:ep.A. This exiorstee requires e s:uden[ th select three

be most: useful to John. Rend “these thr

pagea 5 and s) and men answer tha questinns on page 7.
Th‘la session 1ecs the stnden( unders;and huw to’ mak.e a del:is!on.

Vel Since che student is autively uwblved in helping John it his decision,

che atudenz will 'be able tn cmnpuhend :he decisinn—maklng prucess :

| relati jely easily. " Being famtliar with the ‘décision*naking-process, -’

‘and 'belng ‘able ko make wise denisions ate 'nf éxéﬁtes: ifporeance with

respect ‘to chousing carears of paths: which ‘nay évem:ually Tead. €04




: fmljnr \d:h dll(nrant lypen of career:

. ,m purpose of this session fs o ‘elp the siudent Luoﬁe'

The' uesli.nu opens vith a

descript.lnn of diffuunl’. Broups of cneexs or career cluszu‘s«,

du:rﬂmd o0 page 1 ef ‘the utudent wrhhann. The e sion ' cont Lnues

um. a ducﬂpm\ nf -eun ureers and. t:hen the mudm: u given m

:hm .

ms par.tern of °

m uxux whh thru \n:hhucs to u:coup-ny uch sec.l
('A-plewenl!ns uu thene of Session: 1. thil session -L'u. !mlp
m Student 1em m{-.h ruf,fem: careers. © Cateer clur_m can be

useful ‘to’ :h- .Student

be evaliates each with re.!pect to bis ovm -

isfarests ind .bm:xu, as was exp].bnd i

on 2. umn.y u\u
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5 gox 48, .
P Education Building
Memoridl University
St. John's, Nfld.
ALB 3X8

e .
“Dears ma -

Enclosed.is the Career ‘Avareness Progrgm material which you requested
for your Crade. IX students. I trust your students will enjoy this
progran and gain valuable knowledge frof it.

+ It Would bé appraciatéd ¥ you conld return the entird progéam, minus
the student worksheets, to us-as soon,as possible, as this program
has been ‘scheduled to be mailed to ano:her school ten (10) days aftex

“Tyaur Scheduled week of nsure the.Spee

@
return of this program matesial,. you wiil find enclbsed a return
address label and pbs:a e.

1166k forvard o shetng thlsmatertdl belng inproved upon, because of
your help, and thed being made ayailable to all schools in Newfn nd-
land’ wishing to become involved-in same.

Your participation is greatly appreciated.

~ Sincerely,

4 - .

Nancy Wilson,
Graduate Student.

= . :
‘encls: Address labels & postage )
Four (4) Filmstrips )

To (2) Cassette Tapgs. ).
)

)

One (1) Teacher Manual TQ:BE RETURNED
. Career Maturity Invéntories )
Answer Sheets )

Student .Worksheets ) NOT TO BE RETURNED




APPENDIX.G
s
MATERTAL FOR THE ASSESSMENT OF TEACHER REACTION TO THE
CAREER AWARENESS PROGRAM: LETTER AND EVALUATION FORM.




MEMORIAL UNIVERSITY OF NEWFOUNDLAND
St. John's, Newfoundland, Canada  A1B 3X8

+ Department of Fducational Psychology Telex: 0164101
Faculty of Education W . Telephone: (709) 7531200

March 9, 1979.

Dear

- .
Thank you-for your .cooperation in participating in the Career,
. Avafeness program. Ve are looking foruard to.sceing improvements in

:h;&pmgram in the future. 1In order to make more improvements, ve .

are Ydeking your assistance and advice with regard to the Carcer Aware- i

ness progran. Enclosed is a short evaluation form with questions

xegard).ng the content and presentation of the program. We.would -

ciate it if you could help us improve this program by ansvering
THE oheatisis Wed rerieiiag rheiaiaivabiontats i ds Boed us
possible. Thank you. .-

i Sincerely,

X " Nancy Wilson, wly
- | Graduate Student.

D.S. Watts, Ed.D.,
Associate Professor.

NW/DSW/kjd




. s & ’ . 103 o
w Evaluation Forn

1. Rate each session with respect to the audio portion of the Career.
Awareness program. Put a check in the appropriate box.

n Minimally Very
Ineffective |Effective.|Effective |Effective
Session I - i |
"What is Career Awareness' >

Session 2 -
"Self Exploration!'

Session 3 -
"Decision-naking"

- Session 4 - ',
"Careers" .

2. Raté pach sesston wtih réespect ¥p the visual portion of thé. Caréer

" Avareness progran.”'Put a check ¥ the appropriate box.
) ~Minimally, Wery . f
£ Ineffective| Effective|Effective |Effective ; x

Session 1 -
“What is Career Awareness"

Sesion 2 - 5 .’
"Self Exploration” . @

Session 3 - -
"Decision-making" 3 :

‘session 4 -
“Careers”

* 3. Would you be interested in ordering the Career Avareness Progran mext
. year for the benefit of your ninth grade students?

g NO

4. ‘According to your ninth grade students' reactions and commenté uh‘%}

- the program, how do you-feel your students would rate the program?
‘Minimally Very. i

Ineffective Effective Effective Effective

5. What are your ‘suggestions for further improvement of the Career Aware- i
ness Progran? (Use back of sheet if -necessary). . o 4
Please return to: Dr. D.S. Watts,
5 Dept. of Educational Psyuholngy,
@ Memordal University,
St.. John's, Nfld. AlB 3}(5
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" NUMBER OF STUDENTS, HMEAN AND STANDARD DEVIATION

OF TESTS ADMINISTERED IN.EACH: SCHODL
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