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ABSTRACT

Evaluation is an essential part of language arts
instruction, yet teachers in the primary and elementary
schools generally have no formal criteria which they can
use to assess pupils' written expression.

The two-fold purpose of this study was to establish
criteria for evaluating children's creative writing, and
to apply these criteria as a means of analysing developmental
trends in children's writing, at the Grade II, IV and VI
levels.

Creativity and creative writing were defined, and
the various criteria previously established for assessing
creative writing were reviewed and analysed as a preliminary
to formulating evaluative criteria. The researcher developed
her Creative Writing Criteria under seven main headings,
namely, Detail, Story Structure, Characterization, Writer
Reaction, Sentence Structure, Vocabulary, Literary Con-
ventions. Other relevant items were included under these
main headings.

Classes of Grades II, IV and VI students attending
Mary Queen of Peace School were subjects for the second part
of the study. It was essential that the motivational
stimulus chosen would be of sufficient appeal and interest

to all students in the study, regardless of differences
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in sex or grade level. A large black-light poster of a
castle was found to be appropriate for this purpose after
it was used successfully in a pilot study. Pupils'
responses to this motivational stimulus at each grade

level were described and analysed by the researcher. Ten
writing samples produced by girls and ten writing samples
produced by boys were randomly selected from each grade
level involved in the study as a basis for assessing
developmental trends evident in the writing. The researcher
found that it was possible to delineate the characteristics
of pupils' writing at the Grade II, IV and VI levels,

based on the adopted criteria.
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CHAPTER I

THE NATURE OF THE STUDY

I. INTRODUCTION

During the past few years the researcher has taught
various grade levels in the elementary school and she has
worked with remedial readers. She has enjoyed developing
creative writing themes with pupils and has fregquently been
delighted with the results. Children's writing is one of
her chief interests and this investigation represents an
attempt to discover more about certain aspects of this topic.
The two specific areas which she intends to investigate
concern criteria for evaluating creative writing, and
developmental trends in children's creative writing.

This study is essentially exploratory as previous
research in this area is limited. It should be of interest
to anyone involved in teaching writing in the primary or

elementary school.

II. STATEMENT OF THE PROBLEM

Evaluation is an essential part of language arts

instruction, yet teachers in the primary and elementary

schools generally have no formal criteria which they can



use to assess pupils' written expression. Logan and Logan
(1972:240) ask "What makes the difference between writing
that is spontaneous, sparkling and scintillating and writing
that is dreary, drab and dull?" Many teachers have only a
general idea of the answer to this question, resorting to
inappropriate criteria in assessing a piece of work, unaware
that there are certain specific elements in a good piece

of writing. Some teachers resort to counting errors in
spelling and punctuation as an objective base for evaluation,
but creative pupils may abandon novel ideas and expressions
if the latter are not valued by the teacher.

Generally teachers have little knowledge of the
characteristic; of pupils' writing or the quality of writing
which they are capable of producing at different grade levels.
Developmental trends can be observed when pupils are exposed

to the same motivational procedures at different grade levels.

ITY, PEDRPOSE OF THE STUDY

This study has a two-fold purpose. First, the
researcher will define creativity and creative writing and
review and analyze the various criteria previously estab-
lished for assessing creative writing, so as to formulate
her own guidelines for evaluating creative writing.

Secondly, the criteria which she adopts will be used

as a means of analyzing developmental trends in children's



creative writing at the Grade II, IV and VI levels. Spec-
ifically, the following questions will be investigated.

1. What is the nature of creativity?

2. What is creative writing?

3. What criteria are most appropriate to
evaluate children's creative writing?

4. How do children of different grade levels
respond to identical motivational procedures
used prior to a creative writing assignment?

5. What elements of good writing are evidenced
in children's written expression at different

grade levels?

‘IV. LIMITATIONS OF THE STUDY

One limitation may be that the writing samples used
for evaluation will all be collected from one school in St.
John's, though they will include representativeness on the
bases of sex and spread of intellectual ability. Due to
the nature of the study and the number of samples collected
(twenty randomly selected writing samples from Grade II,
Grade IV and Grade VI, sixty samples total), the fact that
only one school will be used should not have a deleterious
effect on the results of the study itself.

Secondly, the researcher recognizes that the char-

acteristics which she will describe may not appear in writing



stimulated by another approach to creative expression, for
researchers have often claimed that language tasks affect
the nature and quality of expression. Loban (1963:53)
believes that in different situations ". . . the findings
on vocabulary, usage, and style might differ considerably:
certainly the structure of language would vary." Her
qualitative assessment of pupils' writing will also be
subjective and may not be verified were the composition to
be read by other judges. However, she will include samples

of the writing to illustrate the basis for each judgment.

SIGNIFICANCE OF THE STUDY

The reliability of composition ratings, especially
in the area of creative writing, has always been a problem
in the research and teaching of English. This study will
attempt to establish suitable evaluative criteria which might
be used to assess children's creative writing in the primary
and elementary schools. Creative writing should be an
integral part of any language arts program, and children
engaged in creative writing are likely to be using more of
their mental capabilities than they do for many other kinds
of school activities. The adopted criteria will also be
used as a means of analyzing developmental trends in
children's creative writing at the Grade II, IV and VI

levels.



CHAPTER II

REVIEW OF RELATED LITERATURE

I. INTRODUCTION

Three related questions will be discussed in this
chapter, namely: (1) What is the nature of creativity? (2)
What is creative writing? (3) What types of criteria have
already been established by previous researchers to evaluate
creative writing? The answers to these questions will help

the researcher to establish her own evaluative criteria.

IXI. THE NATURE OF CREATIVITY

Creativity has been defined in numerous ways.
Guilford, (1959:376-381l) a pioneer in the study of creativity,
disfinguishes between convergent and divergent thinking,
saying that the convergent-thinking class of abilities "call
for one right answer which can be determined closely, if
not.exactly, from the information given." Divergent thinking
is "the kind that goes off in different directions. It
makes possible changes of direction in problem solving and
also leads to a diversity of answers, where more than one
answer may be acceptable." Getzels and Jackson (1962:14)

make the following distinction: convergent thinking "tends



toward retaining the known, learning the predetermined, and
conserving what is," the divergent mode "tends toward revising
the known, exploring the undetermined, and constructing what
might be." They go on further to clarify these terms: "a
person for whom the first mode or process is primary tends
toward the usual and expected. A person for whom the second
mode is primary tends toward the novel and speculative."

Divergent thinking is obviously related to creative
thinking. When pupils are encouraged to give divergent
responses in answer to open-ended questions they are forced
to think for themselves, not simply relying on memorization
of facts. There is no right or wrong answer and pupils are
not faced with the possibility of giving an incorrect
answer.

The researcher will use open-ended questions as
part of her motivational procedure in the second part of
her study so as to encourage divergent responses both to
the questions and to the writing assignment.

Getzels and Jackson (1962:14) point out that though
a tendency toward divergent or convergent thinking may be
dominant in a certain personality complex, both modes are
"found in all persons, but in varying proportions." Nelson
(1967:31) also implies that creativity is present in every
person if only as suppressed potential, for she states that
creativity is "an aspect of personality that is present in

greater or lesser degree in all human beings." Hallman



(1963:132) makes a further point: "It has been established
that creative potential exisé;;;;EBhly in all normal children
and also that there are theoretical grounds for believing
that creativity can be taught." The divergent element
then, can be exploited for children who already possess the
ability, and developed in the children who have not yet

had the opportunity to expand their thinking in divergent
ways.

Petty (1967:2) says that "Creativity occurs whenever
isolated experiences and ideas are put into new combinations
or patterns." He feels that a person is at his most creative
when he is a child, for he says that

as a child a person is often at his creative

peak; he acts more instinctively, more

intuitively, more spontaneously than he

acts as an adult. Children, much more than

adults, have the ability to perceive things

each time anew. Preconceptions, imposed

generalizations and perceptions, and the

dulling habits which accrue to adulthood do

not inhibit their expression of what their
senses tell them.

Torrancé (1963:4) says that creativity may be defined
in terms of a process, a product, a personality or an
environmental condition, but chooses to define it himself
as "the process of sensing problems or gaps in information,
forming ideas or hypotheses, testing and modifying these
hypotheses, and communicating the results." Smith (1966:4)
defines creativity as the "sinking down (of) taps into our
past experiences and putting these selected experiences

together into new patterns, new ideas or new products."



Rogers (1967 :ROG-5M) believes that "the individual
creates primarily because it is satisfying to him, because
his behavior is felt to be self-actualizing." He goes on
to list three conditions within the individual which are
most closely associated with the creative act:

1. Openness to experience: extensionality.
2. Tendency to self-assessment. The value of
his product is established by himself--not

by the assessment of others.

.3. The ability to toy with elements and' concepts.

The ability to play spontaneously with ideas,

colors, shapes, relationships--the creative

seeing of life in a new and significant way.

His resulting definition of the creative process is
as follows (1967:R0G-3M): "It is the emergence in action of
a novel relational product, growing out of the uniqueness
of the individual on the one hand, and the materials,
events, people, or circumstances of his life on the other."

Creativity can thus be seen as the contribution of
something of an original nature, the opposite of conformity,
putting of isolated experiences and ideas into new combina-
tions or patterns, breaking away from the main track, and
simply as the adapting of ideas and information to one's
needs. The concepts associated with curiosity, imagination,
discovery, innovation and invention are usually mentioned in

descriptions of creative products and processes, and creative



writing is one of the best means of enhancing the thinking
processes of imagination and divergency.

These concepts of creativity would need to be
considered in motivating pupils and in establishing criteria
for evaluating creative writing, for obviously certain
elements would need to be present if a piece of writing
was to be considered "creative." Kantor (1975:72-74)
recommends the following concepts of creativity based on
psychological literature, as offering some directions for
evaluating imaginative expression:

1. Divergent thinking

2. Playfulness and fantasy

3. Risk-taking and skepticism about convention

4. Openness to experience

5. Effective surprise

6. Symbolic expression
Other characteristics of creativity which would have to be
considered in assessing the quality of creative writing
include originality of ideas and products, imagination,

discovery and invention.

III. CREATIVE WRITING

Before one can discuss evaluative criteria for
analysing creative writing, one must reach some agreement

as to its meaning, and its relationship with creativity.
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Some writers classify written expression under two major
headings: "creative" and "functional," but what is the
difference between these two?

Murray (1973:523) makes the following distinction:

Most writing simply communicates information.
It tells a reader merely what he needs to
know. That is a respectable goal, but some
writing rises above this level; it not only
communicates information, it makes the reader
care about that information, it makes him
feel, it makes him experience, it gets under
his skin. That is what we call creative
writing.

Burrows (1964:2) also points ocut the-difference
between the two types of writing,

A gratifying sense of power comes to any
individual when he can fulfill the practical
writing demands of his own life, whether it
is the first brief direction that goes home
from school or a lengthy treatise that
terminates an individual study. Even more
telling in its expansive effect is the
personal writing through which a child
expresses his thoughts and feelings
spontaneously in stories and verse.

Text books in use at present in Newfoundland primary

and elementary schools, such as Magic Seasons, Multiworlds

and Media Mind (Nelson) and Starting Points (Ginn) are often

said to be "creative," lending themselves to a creative
approach rather than a formal, structured approach to
language. The following statement is included in the
Teachers' Guide to the Nelson Series (1972:5).
Magic Seasons (or the appropriate text at
another grade level) is open rather than

closed, creative rather than prescriptive.
It fosters creative thinking, both in talk
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and writing. The. development of creative
thinking must be considered an essential
part of the curriculum if we are to prepare
children for a world of bewilderingly rapid
change.

Both functional and creative writing activities are

developed in Starting Points and a distinction is made

between the two types for the purpose of evaluation (1975:
L) =

Personal writing--which is done as a means

of self-expression--may be assessed primarily

for its content, for its imagination, for

its use of vocabulary. Practical writing--

which is to be displayed or read by others--

may be evaluated for spelling, punctuation

and sentence structure.

It seems, then, that functional and creative writing
have a different origin and purpose, and different criteria
would need to be applied to evaluate each type of writing.
The essential qualities inherent in creative writing need
to be determined if appropriate criteria are to be established
to assess children's creative writing.

Murray (1973:524) emphasizes the individuality
which should be evident in a good piece of creative writing,
for he says, "A creative voice is a single voice, a recag-
nizable voice which is different from the voice around it.
It is unexpected, one of the finest surprises of life."

The class cannot be creative, the individual can, for the
very idea of creativity implies the personal, the private,

the individual and rejects the herd, mass or group. By

writing the student discovers his questions and his answers,
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using words to explore his world and create his world.

Maybury (1967:10) also emphasizes the importance

of the child's individuality:

Essentially, Creative Writing, Imaginative
Writing or Intensive Writing, is encouraging
children to use fully what they have within
themselves: ideas, impressions, feelings,
fears, hopes, their imagination and such
language as they can command. It is an
attempt to get at the nine-tenths of the
iceberg of a child's mind that he does not
often use in the kind of formal work sug-
gested by the name 'composition'.

Carlson (1961:576~579) studied several thousands

of children's stories, and suggests seventeen possible

qualities of original writing:

1.

Novelty or freshness: unusual titles,

unique punctuation, picturesque speech.

Individuality: the individual style that

differentiates between authors.

A personal quality revealing the self:

personal feelings or emotions of the author,
first-person expressions of thoughts.

Emotions or feelings: strong feelings or

emotions about the subject.

Becomingness related to identification:

identification with subject of writing.

Imagination: writing as some character in

history or literature, or some animal or

object.



10.

il

12.

13.

14.

15.

1l6.

Recombination or restructuring quality:

shows ability to restructure or recombine
elements in the writer's experience.

An abstractive element consisting of finding

the essence: skimming off the unessential

words and ideas and the selection of most

appropriate ones.

Immediacy of experience: direct relationship

or closeness to experience.

Dynamic vitality: expresses a vital- and

dynamic quality.

Curiosity: open-—-awareness of the world,

inquiring, reaching out.

Reservoir of experiential data: wuse of

personal experience.

Perceptive sensitivity: perceptive

sensitivity to the environment; sensitivity

to people, the environment and to relation-

' ships between them; analogies, metaphors.

Flexibility or versatility: wvariety in

style and word usage, abandonment of the
cliche and worn-out simile.

Symbolism: uses symbols in a new
refreshing way.

Coherent unity: refers to structural or

formative quality.
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17. Expressive-communicative element: a quality

which causes a mood, feeling, or symbol to

be communicated effectively to the reader.

Many of these gqualities, such as "novelty or fresh-
ness," "individuality," "imagination," "curiosity,"
"flexibility" or "versatility," are what one might expect
when one considers the nature of creativity itself. Jackson

and Messick (1965:312) regard novelty and creativeness as

being virtually the same, for they state:

No matter what other positive qualities it
might possess . . . we generally insist as
a first step that a product be novel before
we are willing to call it creative. 1Indeed,
the conjoining of novelty and creativeness
is so deeply ingrained in our thinking that
the two concepts are sometimes treated as
synonymous. -

Novelty might be identified by noting whether or
not the author includes details and expressions of sensory
awareness, whether there is evidence of personal inter-

pretation of events in the writing, and by considering

inventiveness in style, imagery, choice and order of words,
setting, and characters.
Trauger (1963:256) says:

The spirit of imaginative expression can
enliven any form of speaking or writing
when a child uses originality and color.

It functions likewise when a child looks

at his environment and his experiences in
an observant manner and with an author's
eye, seeing new relationships, new con-
figurations. Thus it enriches environment
and events by encouraging perceptive vision.
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Trauger mentions originality or novelty, and he also
mentions perceptive vision, which Carlson includes under
"perspective sensitivity." Trauger feels that imaginative
expression makes profitable use of the various traits and
assets which children possess, and he includes the following:
memories of experiences; opinions on many things; a lively
imagination; a feeling for qualities like rhythm, pattern,
and concreteness; and the very fruitful urge to "try things
out" and "see what can be done" with materials.

Carlson (1961:576) includes "a personal quality
revealing the self," and a teacher should be able to
recognise whether or not the pupil has established a relation-
ship with the experience about which he is writing. Creative
writing does express feeling, and Applegate, (1954:1) in
her definition of creative writing, emphasizes the importance
of the pupil's own ideas and feelings:

Creative ideas are those we believe in so

strongly that they pound on the inner door

to be released. It does not matter whether

the teacher assigned the writing or we

assigned it to ourselves; if we feel it,

we can be taught to write it. Writing

without feeling is anemic, and bloodless,

and the writer has no pride in it.

Creative Writing then, is writing that

pushes itself out of a bed of ideas.

Carlson includes four items relating to the gquality of
appropriateness, namely, becomingness related to identifica-

tion; an abstractive element consisting of finding the

essence; coherent unity, and an expressive-communicative
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element. Many authorities in creativity also emphasize
the importance of appropriateness, and, as Jackson and
Messick (1965:313) explain,

To be appropriate a product must fit its

context. It must make sense in light of

the demands of the situation and the desires

of the producer. Further, when products are

complex, their internal elements must also

blend together and be appropriate to each

other.

The researcher has mentioned certain characteristics
of creative writing such as individuality, novelty, imagination,
personal qualities revealing the self, and appropriateness,
but one cannot create effectively in any medium without
knowing the skills or disciplines of that medium. If
creative writing is to be an integral and worthwhile part
of the language arts program, one must assume that there are
certain writing skills and techniques inherent in this type
of writing, which can be taught.

Brown (1977:70) identifies the following séecific
techniques and skills:

I. Vocabulary:

l. Word position

2. Variety of words

3. Appropriateness of words

4. Precise words

5. Manipulation of words to create humour,

surprise, sadness, and similar emotional

expressions
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II. Sentences:
1. Subordination
2. Sentence inversion for effect
3. Modification
4. Sentence expansion

5. Variety of sentences

III. Literary conventions:
1. Dialogue
2. Figurative expressions
.3. Character development
4. Developing climax

5. Developing setting

The Starting Points in Language series skillbook

(Grade IV level) contains activities designed to help pupils
improve their writing skills, and three broad topics dealt
with relate to creative writing, namely, sentence building,
writing stories and vocabulary. In the sentence building
activities pupils develop different kinds of sentences by
adding words, or groups of words or by combining groups of
words.

The story writing section has themes relating to
characterization, story beginnings and endings, the effective
use of conversation and following an ordered sequence of

events. Vocabulary activities are designed to help pupils
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discover ways of creating vivid word pictures. Specific
activities concern the use of similes, repetition or sounds
(alliteration), words for sounds (onomatopeia), and metaphors.
In answer to the question, "What is creative
writing?" clearly two basic elements are involved:
l. The child's need to express his individuality
and originality through his thoughts, feelings
and imagination.
2. The use of skills and techniques so that these
novel, original thoughts and ideas are com-

municated effectively to the reader.
ITI. CRITERIA

Attempts to provide the teacher with standards for
composition evaluation began to appear in the early 1900s.
Several scales, such as the one devised by Willing (1918),
in which compositions were arranged in order of "merit"
from very poor to very good, were made available to teachers.
Each composition in the scale was given a rating, and the
teacher was asked to match each composition being evaluated
to the one most like it on the.scale. Although a great
deal of time and effort was expended in the construction
of such scales, their use declined after the 1930s. They
provided little help for the teacher who was interested in

a qualitative evaluation. The compositions were judged on
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general merit rather than on specific skills’which could
be taught to young writers.

In Witty and Martin's study (1957:158-163) a f£ilm
was used to promote creative expression and a method was
developed for the "more general identification and encour-
agement of children whose promise of creativity in writing
is great." For this study the eight-minute film 'The Hunter
in the Forest' by Anne Sucksdorff, was shown to more than
2000 children in the primary and elementary grades. No
narrative accompanied the film. Compositions written from
the film motivation were judged according to the degree
which they revealed:

a) an expression of genuine feeling

b) sensitivity to the value of particular words,
phrases, and larger units in expressing feeling

c) response to the film maker's intent and to
the materials and symbols present, and

d) correct and appropriate use of English.
These criteria are a means of assessing certain character-
istics of creative writing, though they are rather general
in nature. The most significant feature of this study was
the specific grade analysis which was carried out to ascertain
characteristic differences in children's writing from Grades
I to VI. They found that writing was distinctly superior at
the fifth and sixth grade levels. These pupils possessed the
basic writing skills and they expressed themselves in a "more

artistic way." (p. 161)
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Mckie (1963:45-47) studied and categorized the

characteristics of student's writing ability so as to

determine the degree of continuous development in the

writing
Samples
Alberta
writing.
L.

2.

performance of Grade IV, V and VI students.

were collected from more than 1700 students in

and a composite score was given to each piece of
Mckie used the following evaluation criteria:

Length of composition.

Variety of verbs. Verbs used by pupils
which were not included on the Dolch Basic
Sight Word List were each assigned one
point.

Sensory impressions. Two points were given
for each direct or implied visual, auditory,
olfactory, taste or tactile impression
present in the writing.

Writer's reaction. Three fundamental
reactions were considered:

a) Expression of an opinion
b) Expression of an emotion

c) Expression of a conscious interest
or awareness

Effective forms of expression.
a) Figures of speech

b) Spontaneous expressions. These were
identified as casual or informal
comments made by the reader suggesting
a conversational interchange rather
than the more remote writer-reader
relationship, such as ‘'can you
imagine . . ., 'let me take you
PR (2

c) Conversation. Three levels of
mastery were identified:



She also devised the following Evaluation Grid:

i)

ii)

iii)

d) Sentence variety.
questions were accepted as the most

Unpunctuated conversation.
No attempt was made to use
any question marks.

Attempted punctuation.
There was some recognition
of the need for special
punctuation.

Correct punctuation.
Knowledge and application
of quotation marks was
accurate.

Exclamations and

obvious examples of sentence variation.

Sentence sense.

in the study included

‘a) Fragmentary sentences

b) Run-on sentences

c) Unvaried sentence beginnings

d) Unvaried use of the first person 'I'

e) Itemized writing.
sentences of any one type were to
be found in a composition to be

scored.

Forms of Effective Expression

Verbs beyond Dolch words

Writer reaction

Sensory impressions

Exclamations and questions:
if implied, no punctuation
if correct, punctuation

Conversation:
indirect or implied
direct

Three or more

Sentence immaturities examined

Points

1l each
1
2

27
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unpunctuated
attempted punctuation
correct punctuation

N

[

6. Spontaneous expressions

7. Figures of speech:
simile
metaphor -
personification

INEUN

Total Composite Score

Mckie's item concerning the length of composition
is not a suitable criterion, for counting the number of words
in a composition gives little indication of the quality of
writing, and says very little about the fluency of a pupil's
language because repetition might be contained in a sample
of writing.

Certain items in Mckie's criteria are valid and
appropriate. For example, the pupil's individuality might
be expressed through the inclusion of sensory impressions,
spontaneous expressions or through expressed emotions or
opinions. Other valid items concerning skills and technigues
include the use of a variety of verbs, figures of speech, and
conversation. Some important elements, such as evidence of

originality or imagination, the effective use of adjectives

and adverbs or the inclusion of detail have not been considered

in her criteria.
Loban's comprehensive longitudinal study (1963)
concerned pupils' use and control of language. This study

was designed to assess the children's speaking, reading,
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writing, and listening at succeeding grade levels, and to
determine the interrelations among these activities as well
as their correlations with such factors as scores on standard
tests of intelligence and achievement, teachers' judgments,
and socioeconomic status. By Grade VI, 237 subjects out of
the 338 original subjects in Kindergarten still remained.
The subjects were from Oakland, California and represented
a stratified sample of a larger population of children.

Beginning with the third grade, a sample of the
students' writing was taken annually, under standard con-
ditions for all. A picture "somewhat complicated as to
content" was shown to all subjects and individuals were
allowed to write until they had "exhausted their fund of
writing energy" (1963:25) for the particular picture.

Two judges, both teachers of writing, classified
the samples of writing into five categories as follows:

I. Superior

l. Uses well-constructed sentences.

2. Employs a variety of sentence patterns.

3. Uses phrases and clauses skillfully.

4, Uses relational (transitional) words--

yet, however, since, etc.--to bridge
the parts of his writing.

5. Has well-organized ideas.

6. Gives time and place.

7. Includes title.

8. Employs vigorous verbs.

9. Employs a vivid, picture-evoking

vocabulary, specific rather than
general.

10. Uses correct spelling and punctuation.

11. Relates picture content to past or
present experiences.

12. Shows awareness of reader.




I%.

1 51 6y 2

IV.

writer,

criteria established by the researcher.

13. Achieves clarity of content.

14. Has proportion, development and completeness.

Good

l. Uses limited sentence patterns.

2. Uses few, if any, relational words.

3. Begins to organize but strays from basis
of organization.

4. Displays monotonous vocabulary.

5. Uses reasonably correct spelling and
punctuation.

6. Interprets only the obvious, barely
achieves interpretation.

7. Fails to be specific; tends to generalities.

Inferior

1. Employs weak and faulty sentence  structure,
indicating lack of understanding.

2. Uses no relational words.

3. Makes no attempt to organize.

4. Employs a limited vocabulary.

5. Uses poor spelling and faulty punctuation.

6. Gives no interpretation or best an
unrelated one.

7. Tends to be fragmentary or, in longer
writing, disjointed or formless.

Illiterate

1l. Achieves only faulty sentences.

2. Employs occasional groups of related words.

3. Fails to complete some words.

4, Uses lists of words, related to the picture.

5. Uses barely comprehensible language and
spelling.

Primitive

1. Resorts to pictures or drawings.

2. Uses meaningless symbols or tangles
of letters.

3. Lists words either unrelated or only

partially related to the picture. (p. 25)

Several of the characteristics of the "superior"

as listed by Loban, will be incorporated into the

24

Although Loban was
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not primarily concerned with the criteria used to evaluate
creative writing, many items which he has used appear relevant
to the present study. His items relating to title, time and
place call attention to detail, and his items concerning
vocabulary, connectives and sentence structure all need to

be considered when criteria are established in a later
chapter.

Hunt (1965) stﬁdied the writing samples of fifty-
four students, eighteen each in Grades 4, 8, and 12 in
Tallahassee, Florida. Subjects all had scores of 90-110 on
the California Test of Mental Maturity and boys and girls
were evenly divided in each grade.

The first thousand words written by each subject in
the normal course of classwork were collected. The language
samples were not produced under standardized conditions and
any individual's writing ranged over many topics and situations.
Hunt (1965:3) states "it is debatable whether the differences
in subject matter ought to be reduced in a study which aims
to describe the grammatical structures that are characteristic
of students as widely separated as from fourth to twelfth
grade."

Hunt's findings concerning the use of subordination
and connectives (coordinators) at different grade levels
relate to the researcher's criterion involving sentence
structure which will be developed in the following chapter.

In Hunt's study the frequency of subordinate clauses to all
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clauses, both subordinate and main, was found to increase
from grade to grade. The ratio for fourth grade was 22.2
percent; for eighth grade 28.8 percent and for twelfth
grade, 40.1 percent.

Another important developmental trend observed was
the significant increase in adjective clauses through the
grades, the number of occurrences being 96 at the grade four
level, 144 at the grade eight level and 210 at the grade
twelve level. There was an increase in the number of noun
clauses used between the grades, the totals being 292, 247,
and 371. The use of adverbial clauses also increased though
this increase was not significant. The number of occurrences
for the three grades was 222, 252, and 269.

In Hunt's study the number of connectives used was
found to decrease dramatically from grade to grade: 574
(grade four) to 284 (grade eight) to 172 (grade twelve).
This decrease was due to the fact that older pupils deleted
common elements by consolidating clauses. Hunt (1965:88)
used the following Grade Four examples, demonstrating where
opportunities for consolidation were missed:

There was a lady next door and the lady was

a singer.
(There was a lady next door who was a singer).

‘Moby Dick was a very big whale. He lived
in the sea.

(Moby Dick was a very big whale who lived
in the sea).
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While Hunt was concerned with the grammatical

structures present in children's writing, Carlson (1965:366)
developed an originality scale to measure original elements
in children's stories. Her purpose was to help teachers

who find difficulty in assessing "novel ideas, ingenuity,

and other personal and imaginative qualities in children's
narratives." Her scale was thus designed to measure creative
elements in a pupil's writing rather than the pupil's tech-
nigques and skills.

The five divisions of the scale were Story Structure,
Novelty, Emotional Tone, Individuality, and Story Style.
Thirty-six items were grouped under the five divisions of
the scale, each item being rated from 0 to 5. Under Story
Structure (p. 368) five items were included: unusual title,
unusual beginning, unusual dialogue, unusual ending and
unusual plot. The Novelty portion (p. 368) included sixteen
items: novelty of names, novelty of locale, unique punctuation
and expressional devices, new words, novelty of ideas, novel
devices, novel theme, quantitative thinking, new objects
created, ingenuity in solving situations, recombinations of
ideas in unusual relationships, picturesque speech, humor,
novelty of form, inclusion of readers, and unusual related
thinking.

Under Emotional Tone (p. 370) she included four
items: unusual ability to express emotional depth, unusual

sincerity in expressing personal problems, unusual ability
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to identify self with problems or feelings of others,
unusual horror theme. The Individuality section (p. 371)
of the scale also included four items: unusual perceptive
sensitivity, unique philosophical thinking, facility in
beautiful writing and unusual personal experience.

The final division of the scale, Style of Stories
(p. 371), included seven items: exaggerated tall tale; fairy
tale; fantasy turnabout of characters; highly fantastic
central idea or theme; fantastic creatures, objects or
persons; personal experience and individual story stylé.

The principal value of Carlson's originality scale
is that it brings into focus some of the characteristics of
original writing, specifically the creative elements rather
than techniques and skills evidenced in a pupil's writing.
These creative elements are also rated from 0 to 5.

May (1967:174-175) developed a condensed'set of
criteria for identifying verbal talent and as a set of
specific objectives for teaching creative speaking and
writing, based on professional research reports and years
of intensive reading and listening. His criteria are as
follows:

1. Imagery--describing a situation or subject
in vivid, colorful, concrete language.

2. Naturalness--using informal language (except
on those rare occasions when formality is
expected); maintaining personal contact with
listeners or readers; expressing one's
individuality.
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3. Inventiveness--inventing fresh analogies,
characters, settings, plots, or words;
playing with homonyms, alliteration, and
other humorous devices.

4. Insight--portraying human strengths and
weaknesses by means of satire, humorous

incongruity, philosophical generalization,
realistic description and other devices.

5. Sincerity--demonstrating keen interest or
feeling regarding one's subject, story,
or characters.

6. Flexible Style--avoiding monotony by
altering sentence length, clause position,
sentence type, and other elements of style.

7. Conciseness--expressing the essence of an
idea or situation; avoiding words and details
which distract from the main ideas or
impressions to be conveyed.

8. Clarity--avoiding pronouns with hazy refer-

ents, dangling participles, slang or jargon,

mystic phrases, and other habits of speech

which are likely to confuse listeners or

readers.

May's criteria relate to the basic elements of
creative writing already discussed, for they consider both
the knowledge of writing skills and techniques and their
application in creating something imaginative or original.
Many items mentioned by May will also be included in the
researcher's criteria, and reference has been made to his
set of criteria, where appropriate, in the following chapter.

McFetridge et al. (1969) studied the influence of
task (informal, formal and creative) upon the oral and
written language of students in grades two, four and six.

Performance measures were largely the same used in the Loban

and Hunt studies, and these were divided into four classes:
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Fluency, Complexity, Grammar and Semantics. Certain per-
formance measures established by McFetridge et al. were
used to evaluate creative writing. The items used which

the researcher considers relevant are listed below:

Complexity

Subordination Index--A value assigned to the indi-
vidual's attempt to show complexity through subordination

of elements within a sentence.

Semantics

1. Interpretation--The child's own conception of the
idea.

2. Personal association--The child's associating a
personal experience with some experience or event external
to the situation being communicated.

3. Figurative--Statements using figures of speech such
as a simile, personification, metaphor.

4. Adjectivals--A word or group of words that pattern
as adjectives in a sentence.

5. Adverbals--A word or group of words that patterﬁ as
adverbs in a sentence.

6. Connectives--Function words which link or join

sentences or elements of a sentence.

The items established by McFetridge et al. concern
both the nature of creativity and the techniques and skills

employed by the writer. "Interpretation" and "Personal
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association" relate to the child's personal identification

with the theme, while the other items are more specifically
related to techniques and skills.

The Glazer Narrative Composition Scale (1971)

contains several elements which the researcher wishes to
include in her own evaluative criteria, though she has
modified these somewhat. Glazer based her criteria on a
review of literary theory and criticism, previous research
in children's writing, an examination of other composition
scales, and an analysis of a large number of - narratives
written by children in grades four through six.

An outline of The Glazer Narrative Composition

Scale follows:

Ix /Piokt
L A. Originality
r B. Beginning
8 C. Internal Logic
4. D. Inclusion of Detail
D » E. Ending

5. II. Theme

7. III. Setting

8. IV. Characterization
V. Style
9. A. Title
10. B. Sentence Structure; variety,
fluency
355 Sentence Structure; use of
' connectives

12. C. Word Usage, vocabulary
i I Word Usage, figurative language
14. Word Usage, names

b . Word Usage, pronouns, verb tense
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16. D. Dialogue
) 7y E. Emotional Quality
18. F. Unusual Elements

~ The researcher considers Glazer's scale to be both compre-
hensive and practical, for concise terminology has been used
in describing the various items included in the scale. The
items listed adequately define the essential qualities of
good narrative writing, both the skills and techniques.

Moslemi (1975:158) established the following criteria
by which creative writing could be evaluated:

'l. Originality--The use of new, imaginative or
unusual ideas or a common idea used in a new
and imaginative fashion. A breaking away

from the original stimulus in the production
of an uncommon response.

2. Idea Production--Quality, quantity, fluency
or diversity of ideas or precise, detailed
elaboration or description of one person,
experience, object or idea.

3. Language Usage--The use of imagery, lively
description and figures of speech (metaphor,
simile, personification, etc.) and the coin-
ing of new words. Fresh or colorful word
combinations. The use of vivid terminology
in appealing to the senses.

4. Uniqueness of Style--A reflection of the
student writer's unique individuality,
his particular preferences, tastes or
beliefs. His particular use of humor or
wit. A unique blend of emotions, moods
and personal philosophy.

Rating Scale: Each of the above four criteria
was scored on the following scale:

1. Very low

2. Moderately low

3. Average
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4. Moderately high

5. Very high

The first two items in Moslemi's criteria concern
"Originality" and "Idea Production,” and these are key
elements if a piece of writing is to be considered creative.
The third and fourth items call attention to skills and
technigues, and these also need to be considered when
establishing evaluative criteria.

Riggs (1977) used a Writing Ability Formula com-
prising four main headings: (1) Type-Token Ratio, (2) Self-
Expression, (3) Style, and (4) Sentence Structure. An
expanded outline of this formula follows. Items included
under "Self-Expression" and "Style" are also conéidered
important by the researcher and these will be incorporated
into her criteria in the following chapter. The researcher
intends using a variety of items as means of assessing
sentence structure, though she will include the number of
adjective, adverb and noun clauses employed by the students
in this criterion.

(1) Type-Token Ratio. The ratio of the number of
different words (types) to the total number
of words (tokens) in a sample of language.
This ratio is a measure of the diversity of
vocabulary. Riggs counted the number of new
words in the first forty-four words of each

student's transcript.

(2) Self-Expression. The following subheadings
were included under self-expression:

(a) Emotions. Words expressing a strong
surge of feeling such as love, hate
or joy.
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(b) Senses. Words one uses to express
tasting, touching, hearing, smelling
or seeing.

(c) Personal responses. The writer's
opinions or the relating of his work
to past or present experiences.

(3) Style. Three main headings with various sub-
headings were included under style.

l. Details. Particulars of (a) Time,
(b) Place, (c) Names, (d) Title,
(e) Actions.

2. Modification. (a) adjectives, (b)
adverbs, (c) clauses (adjective and
adverb), and (d) phrases.

3. Figurative language. (a) simile,

(b) metaphor, (c) metonymy, (d)
personification, (e) hyperbole,

(f) irony, (g) comparison.

(4) Sentence Structure.

(a) The number of adjective, adverb,
and noun clauses employed by the
students.

(b) Sentence variety. Interrogative,
imperative and exclamatory sentences
used.

(c) Sentence inversions.

Conclusion

When analyzing criteria which have been developed
in recent years to evaluate children's creative writing, one
must keep in mind the two basic elements involved. The
first is the child's need to express his individuality and
originality through his thoughts, feelings and imagination.

The second element is the use of skills and techniques so
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that these novel, original thoughts and ideas are communicated
effectively to the reader.

Some researchers, such as Carlson (1965) and XKantor
(1975) were not specifically concerned with the writer's
techniques and skills, while Hunt described the grammatical
structures characteristic of pupils in different grades,
rather than looking for imaginative or original ideas present
in their writing. Loban (1963) was concerned with the
relationship between pupils' oral, written, listening and
reading uses of language. Although he was not primarily
interested in establishing criteria to evaluate creative
writing, some items which he listed as being characteristic
of the "superior" writer, would need to be considered and
included when the researcher establishes her own evaluative
criteria. McFetridge et al. (1969) in studying the influence
of task upon the oral and written language of students also
used certain criteria which are relevant to the present
study, though again the establishment of suitable evaluative
criteria was not the central focus of the study.

Glazer (1971) was concerned with establishing a
narrative writing scale and Riggs (1977) also developed a
writing ability formula. Glazer's and Riggs' criteria
contained many appropriate items, and their best features
will be adapted or incorporated into the researcher's

criteria which will be formulated in the following chapter.
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CHAPTER III

THE ESTABLISHMENT OF CRITERIA FOR EVALUATING

CREATIVE WRITING
I. INTRODUCTION

The criteria developed by the researcher are
primarily for assessing narrative writing ihough certain
items would apply to other types of creative writing, and
the teacher could select appropriate sections of the seale
that apply to the particular type of assignment to be
evaluated. They may be used gqualitatively or quantita-
tively by teachers. For example, three levels have been
established for each of the sixteen items in the criteria,
and these levels are a means of determining a range of
quality in pupils' work. The first level indicates writing
qualities which are not truly creative, illustrated by the
‘following examples:

1 - Time and place are indicated in general.

1 - Beginning is not particularly interesting,
gets the story off to a slow start.

1 - The story is a retelling of a known story

or has obviously been copied.

The second level indicates characteristics which one might

expect from most intermediate grade children:
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2 - Time and place are given specifically.
2 - Beginning is interesting, may be a stereotpyed
format.
2 - The basic idea and development of the story
might be expected from intermediate grade children.
The third level is indicative of quality in a pupil's writing,
illustrated as follows:
3 - Time and place are given in descriptive,
sensory terms.
.3 = Beginning is intriguing, gets the reader into
the story immediately.
3 - The basic idea and development of the story

show a new outlook, original thought.

If a teacher wishes to assign marks for the purpose
of assessment, she can give 1, 2 or 3 poiﬁts for each of
the sixteen items in the criteria, the total possible score
being 48. A teacher might also use the criteria to help
pinpoint areas where pupils' writing might be improved,
and so develop weak areas such as sensory awareness or the
use of detail when appropriate. The researcher intends to
establish and justify her evaluative criteria in this
chapter, using them to analyze the developmental trends
evidenced in the creative writing of Grades II, IV and VI
students in a later chapter. An outline of the researcher's

creative writing criteria and expanded guidelines follow.
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CREATIVE WRITING CRITERIA - OUTLINE
I. DPetail
A, MTitila

B. Setting

Cs Names

II. §Story Structure

A. Beginning
B. Originality

C. Ending

III. Characterization

IV. Writer Reaction

A. Personalh(emotional quality)

B. Sensory Impressions

Vi Sentence Structure

VI. Vocabulary

VII. Literary Conventions

A. Dialogue
B. Figurative Language

G Unusual Elements



39

II. CRITERIA

I. Detail

The use of detail to supply particulars gives
writing specificity and vigor. Details make more vivid
a word picture of a person, place, thing or event. Loban
(1963:25) included in his "superior" category students
who used details of time, place and title.

Brown (1969:83) writes that the inclusion of details
is important to writing: it "reveals the author's sensitivity
to and awareness of his environment. It helps us determine
whether or not the author has his eye on his object."

Expanded guidelines for assessing the use of detail
in a pupil's writing are as follows:

A. Title

1l - There is no title. The story and
title do not match.

2 - The title is very general and tells
little about the story.

3 - The title is specific or clever,
building interest and a desire to
read the story.

B. Setting
1l - Time and place are indicated in
general.
2 - Time and place are given specif-
ically.

3 - Time and place are given in
descriptive, sensory terms.
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Gs Names

l - Characters are not named, are
referred to by a common noun.

2 - At least one character is named,
using actual names.

3 - Names are created for an imaginary

creature, or to match a character.
Unusual names are used.

ITI. Story Structure

As the researcher is mainly concerned with the
analysis of narrative writing she feels that story structure
should be included as part of the evaluative criteria.

Story structure was one of the five main divisions of the

Carlson Analytical Originality Scale (1965), and five items

were included under this heading: unusual title, unusual
beginning, unusual dialogue, unusual ending and unusual
plot. ‘Glazer (1971) also included a section concerning plot

in her Narrative Composition Scale, with the following sub-

headings: originality, beginning, internal logic, inclusion
of detail, ending.

Kantor (1975) mentioned playfulness, fantasy and
effective surprise, elements that could possibly be con-
sidered in evaluating the pupil's originality of plot.
Moslemi's (1975:158) item concerning originality can also
be considered here: "the use of new, imaginative or unusual
ideas or a common idea used in a new and imaginative fashion.

A breaking away from the original stimulus in the production
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of an uncommon response."

A. Beginning

1l - Beginning is not particularly
interesting, gets the story off to
a slow start.

2 - Beginning is interesting, may be
a stereotyped format.

3 - Beginning is intriguing, gets the
reader into the story immediately.

B. Originality

1 - The story is a retelling of a known
story, or has obviously been copied.

2 - The basic idea and development of
the story might be expected from
intermediate grade children.

3 - The basic idea and development 6f the
story show a new outlook, original
thought.

C. Ending

1l - Lack of closure.
Lack of ending.
Trite ending.

2 - Ending follows logically from the
story.

3 - Ending follows logically from the

story, is clever, succinctly stated.
May be a surprise ending.

III. Characterization

Characterization is the process by which the main
features or traits of an individual are delineated so that
his personality is revealed. Characters convincingly
described capture the interest and sympathy of the reader

for his feelings become bound up with the fictional happen-
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ings. Characterization also joins with action in helping
to provide narrative movement, for it is people who supply
the moving force to all events.

May (1967) mentions the invention of fresh characters
and Glazer (1971) includes characterization in her scale.
Moslemi (1975:158) when discussing idea production, looks
for "precise, detailed elaboration or description of one
person."

1l - Characters are identified by a name,

noun, or pronoun with no further
description.

2 - Characters are described physically,
psychologically or both.

3 - Characters are described physically,

psychologically, or both, and act in
accordance with the description given.

IV. Writer Reaction

A. Personal/Emotional quality. This criterion might

be considered as the expression of a conscious interest or
awareness, the expression of an emotion, such as love, hate
or joy, or the expression of an opinion. Each involves
directly, or indirectly, a relationship between the writer
and what he is writing about. 1In all cases there is a
personal involvement in the experience which imparts a
vitality to the writing.

One of the four categories in Carlson's Originality
Scale (1965:370) was emotional tone, which consisted of four

items: unusual ability to express emotional depth, unusual
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sincerity in expressing personal problems, unusual ability
to identify self with problems or feelings of others, unusual

horror theme. Samples follow:

Unusual ability to express emotional depth.
0 No emotional feeling.
1 Little emotional feeling shown.
3 Some emotional feeling expressed.
5 Emotional feeling expressed with
depth.
Unusual ability to identify self witﬁ problems
or feelings of other people.
0 No feeling for problems of others.
1 Little feeling for problems of others.

3 Some feeling expressed for other people's
problems.

5 Writer identifies self with problems of

others.

May (1967:174) included the following in his criteria:
"Sincerity~--demonstrating keen interest.or feeling regarding
one's subject, story or characters," and Golub (1971:46)
also mentions "the child's expression of his sincere indi-
viduality." Under "uniqueness of style," Moslemi (1975:159)
elaborates, "A reflection of the student writer's unique
individuality, his particular preferences, tastes or beliefs.
A unique blend of emotions, moods and personal philosophy.”

McFetridge et al. (1969:93) used the following items

as a semantic measure: "Personal association--The child's
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associating a personal experience with some experience or
events external to the situation being communicated." They
reported that as children mature, they tend to replace
factual statements with interpretations. The use of self-
expression in the writing was considered to be of utmost
importance because it increases the writer's facility with
language, adding vitality and sincerity to the student's
writing.

1 - There is little or no evidence of

personal reaction or emotion in the

story.

2 - Personal reaction and emotions are
expressed in the story.

3 - The student's individuality is evident
through his personal reaction, and an
unusual depth of understanding of
emotion is shown.

B. Sensory Impressions. When children include in their

writing the things they have seen, heard, smelled, tasted

or touched, quality is added to their writing. Often
written into the composition without definite effort, these
sensory impressions tend to change what might otherwise have
been a rather objective account into one of significant
interest. Brown (1969:48) writes: "The inclusion of sensory
impressions in a pupil's writing gives it individuality,

and allows the reader to experience more fully that which

has stimulated the child to write."
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" Mckie (1963) included sensory impressions in her
criteria, and both direct and implied impressions were scored.
As visual impressions might be thought to predominate, these
were counted only if they indicated exceptional visual aware-
ness, as against rather ordinary comments. Moslemi (1975:
158) mentioned "the use of vivid terminology in appealing
to the senses" in connection with language usage. Riggs
(1977) also included the senses as a sub-heading under self-
expression in her criteria.

1l - There is no evidence of sensory -
impressions, tasting, touching,
hearing, smelling or seeing in the
story.

2 - There are a few instances in the
story where the writer uses sensory
impressions.

3 - The writer makes effective use of

sensory impressions, adding definite
gquality to the writing.

M. Sentence Structure

This criterion is concerned with the way in which
pupils use words, phrases and clauses to form sentences.
Based on recent writing research, typical beginning writers
use "and" or other simple devices to add their thoughts
together in a sentence. As they mature, children tend to
produce more words on any given subject, their sentences tend
to be longer, and a larger proportion of their sentences are
complex. This increasing skill in the construction of

sentences matches the increasing complexity of their
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thought processes.

Connectives are an important aspect of sentence
structure, for the overuse of "and," the use of a variety
of connectives or the deletion of common elements through
clause consolidation can reveal much about the language
maturity of the writer. Loban (1963:25) included the use
of "relational (transitional) words--yet, however, since,
etc.--to bridge the parts of his writing" as being one of
the characteristics of the superior writer. Hunt's research
(1965) indicated that the number of connectives used decreased
dramatically from grade to grade as older pupils deleted
common elements by consolidating clauses.

The use of subordination is another means of pro-
ducing more interesting, varied sentence structures. Loban
noted as "superior" those students who used phrases and
clauses in their writing, for he states (1963:18):

Phrases and dependent clauses are a means

of showing relationships; through them,

speakers communicate more complex propositions

than are possible with simple independent

clauses. Furthermore, subordination makes

possible a more coherent organization of

related statements.

In his study Loban found a more consistent use of subordinate
clauses by those students scoring high in writing ability
than by those scoring low in writing ability.

Hunt (1966:733) made the following statement as a

result of his research, "From the first public school grade

to the last the number of subordinate clauses increases
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steadily for every grade." He investigated the frequency
of noun, adverb and adjective clauses in pupils' writing,
concluding that although the total of all three increases
with maturity, not all three increase equally. Hunt's
findings revealed that noun clauses and adverb clauses in
general were no index of maturity, while the number of
adjective clauses used increased steadily from grade to
grade.

Other means are also available to the writer,
enabling him to produce a variety of sentence structures,
for, as Loban says, (1963:18):

The ability to express natural or logical

relations does not, however, depend solely

upon subordinate clauses. Prepositional

phrases, infinitives, appositives, verbals,

and other strategies of structure serve the

proficient speaker or writer in expressing

and compressing his thought.

While the main focus of this study is not to inves-
tigate the complexity of grammatical structures used by
the pupils, the researcher has established the following
levels so as to make an assessment of sentence structure at

each grade:

1l - Sentences are short and choppy.
"And" is the only connective used.

2 - "And" or "but" are used extensively
to create run-on sentences. No
subordination is used.

3 - A variety of techniques, including
connectives, subordination, and sentence
inversion are used to create complex
sentences.
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Vi. Vocabulary

This criterion concerns the use of words both to
arouse the imagination and to communicate ideas. The
researcher will investigate.the pupil's use of adjectives,
adverbs and verbs as a means of assessing development at
different grade levels in the study.

The function of adjectives and adverbs is to make
the meaning of other words more exact by limiting or
restricting them. Adjectives and adverbs were included in
the formulae used by researchers such as Loban (1963), Hunt
(1965) , McFetridge et al. (1969) and Riggs (1977). Tufte
(1971:79) writes on the importance of adjectives and adverbs
to writing: "When properly chosen and located, adjectives
and adverbs are able to clarify, gualify, or intensify an
idea, to enlarge and enliven it. They can be arranged
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