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Abstract

This project presents research findings regarding multi-age education and
practical ideas for the implementation of a multi-age approach to teaching and leamning.
This project grew out of a need in School District # 3 for a handbook outlining material
on multi-age education. A commitiee was struck to draft policies. guidelines and
procedures for multi-age classrooms within the District. The committee completed this
task in draft form. This project is intended to support the work of the District committee
and to be a resource for teachers interested in teaching in a multi-age setting. The data for
this project was collected from four primary sources: a comprehensive review of
literature. document analysis. surveys. as well as observations and personal experiences
of the author. The surveys were developed and administered to teachers. principals and
parents involved with multi-age education within the District. The results of these
surveys confirm the research findings from prominent researchers as well as personal
experiences of the author that indicate quite clearly the value of a muiti-age approach to
teaching and learning. Once compiled. the results of the surveys were incorporated into a
multi-age handbook outlining research findings. implementation. and day-to-day
practices for the use of teachers wishing to learn more about the multi-age approach to

teaching and learni
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Chapter 1
Introduction
How best to educate students has long been debated by educators. Amongst the
questions asked are those that relate to methods of grouping students. Although the
graded system has appeared to dominate the education system since its inception in the

1800's. multi-age groupings have also played a significant part. Famous educators such

as Rousseau. Pestalozzi. Dewey and i have ized the i of
valuing the needs of individual learners. The philosophies of such educators and research
in the field of education have had an impact on education systems throughout the world
including that of the province of Newfoundland and Labrador. Thus. school boards in
Newfoundland and Labrador have not escaped the debate of whether to implement multi-
age education or continue with the well-established graded system.

Although the graded system is still very dominant amongst school boards in
Newfoundland and Labrador. multi-age education has been growing in popularity. More
educators are recognizing some of the benefits of multi-age education which have been
documented in research. One such benefit is the positive effect multi-age education has
on the intellectual and social development of all students. regardless of their ability.
Goodlad and Anderson (1987) have found that “The nongraded school provides for the
continuous. unbroken. upward progression of all pupils. the slowest and the most able™
(p-219). The multi-age approach to education has also been shown to have significant
positive effects on the social development of students. Kasten and Clark (1993) cite the
findings of Schrankler (1976) and Milburn (1981) that students in multi-age classrooms

have “more positive attitudes towards school than students in more traditional classes™
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(p. 22). This positive attitude is in part attri to the i i ofa
multi-age classroom which gives students the opportunity to work with others and
provide support and encouragement. Charbonneau and Reider (1995) note that

The very nature of cooperative learning requires that children work

together in groups. It is through these experiences that children are

motivated 1o develop 2 sense of responsibility to and for others and to the

antainment of the group's goal. Children in these groups tend to be more

supportive of their peers. providing not only feedback and encouragement.

but help in the creation of new ideas for their projects and tasks. (p. 15)

Students in a multi-age classroom also benefit from a multi-dimensional
environment that embraces diversity and individuality. McClellan (1994) states that
“Multiage grouping is a key strategy for ensuring that children receive a full range of
social and cognitive experience” (p. 160).

Purpose

District #3 has a vast amount of i ion on multi-age pedagogy

as part of its policy development in this area. The purpose of this handbook is to
supplement already available information by filling one identified need: that being the

need for a handbook which presents the philosophy behind multi-age education and

1o the ization of multi-age Since this project has
been developed for School District #3. particular attention has been given to supporting
the practices and policies that are being developed by this District for multi-age
classrooms under its jurisdiction (see Appendix A for Policies. Guidelines and

Procedures from School District #3's Multi-age Education Policy Handbook draft).
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F this project was ped in partial of the

for the degree of Master of ion. Thus. it was ped in to the
guidelines specified by Memorial University of Newfoundland's School of Graduate
Studies. These guidelines are found in Appendix B.

Background

As an experienced multi-age teacher, [ agreed to develop a handbook for teachers
within School District #3 regarding multi-age pedagogy. The resulting handbook would
be the focus of a project designed to fulfill partial requirements for the degree of Master
of Education.

District #3 has been involved in multi-age education since 1989 and is actively
developing resources for new multi-age teachers. In the development of a Board policy
on multi-age pedagogy. the District has accumulated hundreds of pages of information
which are available to teachers. They also have a small collection of other resources such
as books and videos.

Using an instructional development model. I agreed to develop a resource to fill
an existing gap in the information available to teachers. This resource. a handbook for
teachers. was not meant to be a stand-alone resource but rather one to be used in
conjunction with the currently existing resources from the School Board.

I worked with the personnel at the school district office to determine the needs of
the intended users — new multi-age teachers in District #3. Working with a second

graduate student who was also producing a resource handbook. we developed and
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administered surveys to the four schools that are actively engaged in multi-age pedagogy.
Relevant information was extracted from these surveys.

In collaboration with the school district personnel. I agreed to develop. as a
project for my Master’s in Education degree. a handbook which would fulfill the
following criteria:

. present the philosophy of multi-age pedagogy

. present i i ining to the ization of multi-age
to supplement and enhance the information already available through the
policy development handbook

. present local views including those of parents teachers and principals who

are involved in multi-age education so that teachers newly immersed in the
multi-age classroom setting will be aware of the existence of a core group
of supporters

Throughout the development of this handbook. there were continuous meetings
and discussions with School District #3 personnel who have approved and accepted the
resulting handbook.

In developing this handbook. I worked closely with another graduate student who
had undertaken a similar task. Our work. although based on the same policy and written
for the same users. dealt with different content. The process we followed was the same in
that we worked with the school district personnel and we collaborated on the survey used
1o assess teachers” views and needs. We also consulted with each other to ensure a

complementary format for the handbooks as we felt it would benefit the intended user



group. Both handbooks are intended to be used as supplementary resources for teachers
who are using multi-age pedagogy for the first time.

Composing the handbook after completing the literature review and document
analysis. enabled me to analyze. synthesize and reflect upon research findings. theories
and practices related to multi-age pedagogy. The two research questions which guided
the literature review are:

1. What are the benefits to the multi-age approach to teaching and learning?
& How can the multi-age approach to teaching and learning be incorporated

into the classroom?

Transferability

This project was designed to meet the specifications and needs of School District
= 3. Itassumes that teachers have been introduced to multi-age pedagogy. that they have
access 1o the policy documents. and that they have access to the program specialist whose
expertise is in multi-age pedagogy. It is not intended for other users although other
districts and teachers still may find it beneficial.

Definition of Terms

For the purposes of this project. School District #3's definition of multi-age
grouping as found in Multi-age Education Policy Handbook (draff) is used. It is defined
as follows:

Multi-age continuous progress education is a classroom organizational

structure in which children of two or more age levels work together. In

their everyday lives. children interact with people of all ages. Their lives

are enriched by the many experiences they have and by the relationships
they develop. Multi-age education is a natural and logical extension of



children’s home environments. Multi-age education is based on a belief
that children will benefit from a learning environment that values
diversity. Ina classroom in which there is a wide range of ability.
children’s ibutions to life both their academic
and social experiences. (p. 2)

Design of the Study

This project is the result of a collaborative effort of the developer and several

other people. The initial collaboration was with the Primary Program Specialist (now
retired) in School District #3 who recognized and supported the need in the district for
additional resources for multi-age teachers. The Program Specialist K—4. Multi-age
Continuous Progress acted as a liaison between the developer and School District #3.
The Assistant Director of Programs was also involved. He approved the development of
two handbooks: A4 Multi-age User Guide: From Theory to Practice, found in this
project. and a second complementary handbook completed by another graduate student.
Together. they would help fulfill the need within the District for information documents

for teachers involved in multi-age education. The Director of District #3 gave final

approval of the surveys to be As already i the developer of this
project collaborated with another graduate student to develop and conduct the surveys.
The following four sources were used to collect data for this project: a
comprehensive review of the literature. document analysis. surveys. as well as participant
observations and personal experiences as a multi-age teacher.
Surveys
The surveys were designed to be completed by principals. teachers and parents

involved in multi-age education in the immediate Comer Brook area. The purpose was to



establish the parents” views on multi-age education as well as to reveal strategies and
practices used by principals and teachers. The surveys were based upon an evaluation
and self-assessment tool entitled School Program Study Guide... The Multiage Classroom

— A Self Study: Instrument for Schools (Fox. 1996). A pamphlet developed by School

District #3 entitled Multi-age Contin Progress Educatic ion for Parents
was also used as a source of information.

With the approval of the Director of District #3. the surveys constructed by this
developer and another graduate student. Elizabeth Elder, during the 1999-2000 school
vear were administered to principals. teachers and parents involved with multi-age
education in four schools within the immediate Comer Brook area. Rather than
surveying all schools in the District. surveys were sent only to the four schools in which
authentic multi-age classrooms were located. The survey findings were analyzed and
used in the development of two projects. this one and another developed by another
graduate student. Copies of the surveys are found in Appendix C.

Document Analysis

Documents pertaining to instruction which were examined include The Primary/
Elementary Levels Handbook (drafi) and Learning to Learn produced by the Department
of Education of Newfoundland and Labrador. Also examined were Multi-age Continuous
Progress Education-Information For Parents and the Multi-age Education Policy
Handbook (draft) produced by School District #3 and Cheryl Fox's evaluation and self-
assessment tool entitled School Program Study Guide...The Multi-age Classroom - A Self

Study Instrument for Schools.



Participant-Observer

In my teaching experience it has become evident that the philosophy of multi-age
education is rooted in good teaching practices - practices which are not limited to the
multi-age setting. Whenever possible in my graduate courses. I have chosen to research
multi-age education and have participated in various in-service sessions regarding multi-
age education. [ taught for one year in a multi-age setting with students who were 7 - 8
vears old.

My early work with School District #3 as a substitute teacher in multi-age
classrooms allowed me to explore the varied strategies and techniques utilized by lead
teachers in multi-age education. Although currently teaching in a single-graded
classroom. [ maintain a strong interest in multi-age pedagogy. School District #3's
support of my efforts to develop a handbook is recognition of the expertise I have
accumulated in this area.

Limitati imitations of the Study

This is a complete project but the handbook component is designed to be one of a
number of resources available to multi-age teachers in School District #3. The handbook.

A Multi-age User Guide: From Theory to Practice. is intended as a resource for teachers

interested in ishing a multi-age It also takes into i ion School
District #3's specific requirements for such a resource. The Program Specialist K—4.
Multi-age Continuous Progress. for example. stressed that she did not want to have
sample curriculum units as she feared they would be used as templates and reproduced.

The School District’s policy is that primary classrooms, both multi-age and single-grade.



foster and develop an holistic approach to learning. It sees the curriculum and
instructional planning as the joint responsibility of the children. the teacher and the
parents. There is no “one best way ™~ according 10 this policy. Therefore. District #3
personnel vetoed the inclusion of sample floor plans or sample curriculum units. viewing
them as inconsistent with their policy.

The handbook produced in this project is. therefore. sharply defined. It does not

include di: ions regarding and di: of multi-age pedagogy nor

does it debate School District #3's multi-age policy. It assumes that multi-age classrooms
are pedagogically sound just as single-grade classrooms are. but does not attempt to
compare them.

of the Project

Chapter 1 presents a brief introduction of the study including its purpose.

d i i ility. definition of terms. its design. its limitations and

the organization of the project. Chapter 2 describes the design of the project. and
includes the results of the surveys that were conducted. Chapter 3 reviews the research
literature related to this study. It outlines the philosophy of muiti-age education and
presents various benefits which have been put forth to support multi-age education.

Chapter 4 is the handbook which was developed for this project. It provides practical

strategies that lend 10 the i ion of the phi of multi-age
education so that the benefits cited by the research are attained. Since it is designed for
teacher use. its style and presentation differs from the first three chapters. The final

version of the handbook will be contained in a binder and distributed by School District



#3 1o local multi-age teachers. Chapter 5 contains a brief summary and concluding

comments.
Criteria for Projs v
This project has been ped in with the guidelines laid down by

Memorial University of Newfoundland. It is important to note that this work is a project
as opposed to a thesis and. as such. the requirements for evaluation are different. One
reason for this difference is that graduate students who choose to complete projects are
required to complete additional course work. Memorial University of Newfoundland’s
Graduate Studies Project Guidelines (Appendix B) state that:

The purpose of a project is to provide a graduate student with an

y to translate dge into practice by:
1. izing and articulating an ional need to which current and
relevant ical and pedagogi ige can be applied:
2 ping and justifying an ive approach to address the
it need based on ical and i dge: and

3. creating a product that could be used to implement this alternative
approach. (p. 1)

It goes on to state that. “The project report would consist of the product plus the

need. ical basis. justification of the approach used. and or complete

description of the product... The average length of a project report would be sixty (60)
pages..”. (p. 1)

The development of the handbook in this project required the application of
theory to a practical project. This process allowed me the opportunity to analyze,

synthesize and reflect upon the theory and research findings presented in literature and
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documents addressing multi-age pedagogy as well as on my own personal experiences. It
was limited. however. by the agreement made with School District #3 regarding the
handbook they wished to have produced.

The project can be viewed as successful in that it satisfies the need within School
District #3 for a supplementary handbook. The Program Specialist. K—4. Multi-age
Continuous Progress. acknowledges in the Preface of the handbook that it meets with her

approval.



Chapter 2
Project Design And Survey Results
The completion of this project entailed literature review and survey research as the

principle type of research. The literature review provided an overview of multi-age

education including its ion. its and phil y as well as its
benefits. The information in the handbook is presented as a resource outlining research
findings. implementation. and day-to-day practices for the use of teachers wishing to
learn more about the multi-age approach to teaching and leaming.

This project grew out of a need within School District #3 for a practical handbook
for teachers interested in establishing a multi-age classroom. As part of the project.
surveys were developed and conducted by this developer and another graduate student
during the 1999-2000 school vear. They were administered to principals. teachers and
parents involved with multi-age education in four schools within the immediate Corner
Brook area. The findings of the surveys were then used in the development of A Mu/ti-
age User Guide: From Theory to Practice.

The Survey Sample

During the 1999-2000 school year. the surveys were sent to four schools offering
multi-age education in the immediate Corner Brook area. These four were selected rather
than all schools in District #3 since it was important to ensure that the surveys were
completed by participants involved with authentic multi-age classrooms. The principal of
each school and all teachers who were currently teaching in a multi-age classroom were
requested to complete a survey. In addition. the teachers were asked to randomly choose

three parents to complete the survey.
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The greatest response to the surveys came from the principals. Three out of four
of the principals surveyed completed and returned their survey. Five of the eleven
teachers surveyed completed and returned their survey and fifteen of the thirty-three
parent surveys were completed and returned. Since each teacher was asked to randomly

select three parents to whom to give a survey. it is probable that only the five teachers

who the survey istril the surveys to parents. The lack of
response may be attributed to the timing of the surveys which were administered late in
the spring of 2000.

ction and Analysis

Completing the literature review and document analysis enabled me to further
expand the knowledge of multi-age pedagogy which I had gained from my experience as
a multi-age teacher. This enabled me to construct the surveys with another graduate
student based Fox's evaluation and self-assessment tool.

Three different surveys were developed: one for principals which focused on
procedures for initial set-up of multi-age programs: one for teachers which mainly
focused on the changes that occur to teaching practices when teachers switch from
teaching a single graded class to teaching 2 multi-age class: and one survey for parents
which focused on the perspectives of parents whose children had already been a member
of a muiti-age class. They were then distributed to principals. teachers and parents
involved in multi-age education in four schools in School District #3.

While the surveys for each group were different, each began in the same manner

by asking the respondents to indicate by a check mark whether they perceived each item
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listed in Table 1 to be an advantage or a disadvantage of multi-age education. Space was

also provided for written. open-ended ing what they saw as l
tages or di tages of multi-age ed
Table 1
Survey Items Ce ing Multi-age Ex
Advantage  Disadvantage

Children of different ages and abilities learn together.

Children stay with the same teacher for more than one
year.

Children are familiar with the routines of the classroom
at the beginning of a new school year.

Siblings are encouraged to learn together in the same
classroom.

Because grade level boundaries are blurred. children’s
learning is not confined to grade level expectations.

In the second or third year of a multi-age classroom.
children have opportunities to be leaders and mentors.

Additional Advantages Additional Disadvantages

Survey Results

Survey results are presented separately here. Understandably. all results must be

considered in order to obtain a clear understanding of multi-age education.



The Principals’ Respouses
All three of the principals were very ive of multi-age education. All
viewed the istics of multi-age conti which were listed on each

of the surveys developed as being advantageous to student learning. One principal
viewed it as advantageous that multi-age classes ensure more focus on curriculum
outcomes than reliance on textbooks. Another principal stated as an additional advantage
that the students in multi-age classes display a greater tolerance for differences and are
more cooperative. There was only one disadvantage stated on the surveys received from

the princi that is. it is di: to students who leave the school before they

complete the program. especially if the student has not been given the opportunity to be
amongst the oldest in the class.

When questioned why their schools decided to implement multi-age classes. one
principal responded that “multi-age classes have certain advantages and the element of
choice should be available for parents.” Another principal stated that the school decided
to implement it simply because they liked the philosophy behind it. Two of the principals
who responded also mentioned that multi-age classes help to “address the “numbers”
crunch™. but that they see a broader value in multi-age grouping. While the latter two
principals did not offer any further explanation to their statements, it is possible that their
statement refers to the practice of using multi-age configurations to address situations
where small numbers force combined classes. These principals suggested that they value
multi-age classes for the potential social and academic benefits and not only because it is

a solution to problems of declining enroliment.



Teachers”

The five teachers who responded to the survey also indicated that. like the

they view the istics of multi-age as being ial to
student learning. Two cited the additional advantage of already knowing about half of
their students each September. Another listed an additional advantage as being the fact
that teaching in 2 multi-age class requires teachers to be familiar with a broad range of
outcomes. rather than just one grade level. The teachers who responded to the survey
also indicated that since they had changed from being a single grade classroom teacher to
a multi-age classroom teacher they continued to use most of their methods to the same
degree or more often. None of the respondents suddenly began to employ completely
new methods.
Teachers who responded to the survey gave the following suggestions for teachers
who are considering teaching a multi-age class:
& talk with teachers. students and parents involved in multi-age education
programs
. visit a multi-age class that is already in progress
. remember that the role of any teacher is to take each individual child from
where they are 10 as far as they can go in all areas
The following are activities which teachers who responded to the survey found
particularly successful in their classes:
. creating the daily agenda with the students

+  giving children responsibilities



. having a daily sharing time
. having a “Reading Chair™ where one student per day sits to read to the
class

The teachers surveyed also indicated that there had been a multi-age chat group
which previously had met once a month. but currently there is no multi-age support group
organized in the immediate Corner Brook area.
The Parents’ Responses

The largest response was from parents. Unlike the principals and teachers

surveyed. the fifteen parents were not i in viewing the istics of multi-

age classrooms as being advantages. However. their overall support for the

of multi-age was clear.
Fourteen of the parents surveved viewed four of the characteristics of multi-age
continuous progress classrooms listed on each of the surveys as advantages. The four
characteristics are:
L children of different ages and abilities learn together
. children stay with the same teacher for more than one year
. children are familiar with the routines of the classroom at the beginning of
a new school year
L because grade level boundaries are blurred. children’s learning is not
confined to grade level expectations
Ten of the parents surveved viewed the fact that siblings are encouraged to learn

together in the same classroom as an advantage. All of the parents who responded



viewed it as an advantage that in the second or third year of a multi-age classroom.

children have the opportunities to be leaders and mentors.

The following are additional advantages described by some parent respondents:

more time s taken with children who are ot at their grade level
relaxed atmosphere

usually a smaller class

The following were cited as di: tages by some parent

the older children see some repetition in curriculum

children become very attached to the teacher and. therefore. should only
spend a maximum of two years with the same teacher

individual desks are not used: children sitting at tables with five children
per table cause problems with children not paying attention

students in multi-age classes cannot go out for help: the teacher is
expected 10 give the extra help and most of the time they do not have time

todoit

The following reasons were cited by parents for their decision to put their child in

a multi-age class:

children knew the teacher

social reasons

there is small class size

early introduction to concepts above expectations

older children develop their leadership skills



older students can help the younger ones when needed

the student had met with success in a multi-age class

students learn at their own pace and can go ahead of their grade level in
areas where they excel

it is challenging for the children

a relaxed atmosphere is observed in multi-age classrooms

their child would have the same teacher for more than one year

one parent had no choice when they relocated

Of the parents who responded to the survey. nine out of fifteen said that they

would prefer to keep their child in a multi-age class: three out of fifteen said they would

prefer not to keep their child in a multi-age class: and three out of fifteen were undecided.

The following are suggestions from parents for schools that are considering

setting up a multi-age class:

class size must be kept small

teachers assigned to teach a multi-age class should be a supporter of multi-
aging

parents need to have an orientation to multi-age education

care needs to taken to ensure that the teacher assigned to teach the multi-
age class will remain in this position rather than often changing teachers
when class size is set. it should be kept: not added to

children should not be randomly selected
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. multi-age must be supported for the benefit of the students. not for teacher
allocation
. teachers assigned to teach multi-age classes must have training in this area
Sumi

The surveys provided valuable information for the creation of the handbook A
Multi-age User Guide: From Theory to Practice which is presented in Section Four of
this report. They supported the view that multi-age education has many advantages for
students. The surveys also showed that there is support within the immediate Comner
Brook area among the teachers. principals and parents who are involved in multi-age
education and that they perceive the multi-age philosophy as providing many benefits to

the development of their children. Parti i ing were the from

parents. When they were asked to provide suggestions for schools considering setting up
multi-age classes. parents recognized that teachers assigned to teach multi-age classes
should be supporters of multi-age and must have training in this area. These suggestions
indicate great insight among parents. In fact. these two points are well documented in

literature.



Chapter 3
Review of The Literature

The challenge of developing educational programs which provide maximum
leaming potential for students is on-going. A key component has been. and continues to
be. related to the grouping of students. One such lesser known but significant approach to
the grouping of students is the multi-age approach to teaching and leaming.

The purpose of this paper is to present research findings regarding the multi-age
approach to teaching and learning. This chapter will first define multi-age education for
the purpose of this project. Second. this chapter will focus briefly on the history of
placing students of various ages together. Third. the philosophy of multi-age education
will be presented through reflection on three solutions proposed in 1968 by the Anglican
School Board in St. Johns. Newfoundland. These solutions were proposed in order to
respond to problems experienced in their school board district at that time. Fourth.
benefits of multi-age education will be presented.

The definition. philosophy and benefits of multi-age education presented in this
review of the literature serve to provide the background necessary for the development of
the handbook A Multi-age User Guide: From Theory to Practice. This background is of
utmost importance since a firm grasp of the theory behind the multi-age approach is
needed before it can be put into practice. Interestingly. the importance for teachers of
having a good knowledge base of the multi-age philosophy was recognized by parents in
the surveys. Therefore. the handbook focuses on the actual set-up and structure of multi-

age classrooms along with activities practised in the multi-age setting. It also reflects the
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definition. philosophy and benefits of multi-age education discussed in this review of the
literature.

Definition

Before discussing the multi-age approach to teaching and learning. it is important
to first clarify the term “multi-age.” The term multi-age is used interchangeably with
such terms as non-graded. ungraded. vertical grouping, continuous progress. mixed-age.
etc. However. as Katz (1992) points out “Although the distinctions between the
grouping practices implied by the terms defined above may seem slight. they have
significant implications for practice™ (p. 2). Yet. it should be noted that “nongraded™ is a
term used by Goodlad and Anderson (1987) whose work has played a significant role in
the evolution of multi-age education as it is known today. Even within education circles.
multi-age is also sometimes confused with the terms combined-graded and multi-graded.
In fact. multi-age is quite different. To see them as equal is to misunderstand the multi-

age approach itself. Although bined-graded classes and multi-graded classes both

result in classrooms with more than one age level. an important distinction separates them
from multi-age classrooms: Veenman (1995). a researcher at the University of Nijmegen
in the Netherlands. (as cited in Moen. n. d.) notes that in multi-grade classes students
from two or more grades are taught by one teacher. solely out of administrative and
economic necessities (p.1). Katz (1992) defines combined-graded classes as those which:

usually include the required curriculum for each of the two grades

represented. although some activities may be conducted with children of

both grades combined. This kind of grouping occurs frequently in small

schools. and occasionally in larger ones when the number of children in
different age cohorts fluctuates. The main goal of these kinds of classes



appears to be to maximize personnel and space resources rather than to
capitalize on the diversity of ability and experience in the groups with
mixed ages. (p. 2)

Joan Gaustad (1997) defines multi-age education as follows:

Multiage education involves placing children of different ages. abilities.
and emotional maturity in the same classroom. Students are frequently
regrouped for different learning activities rather than being consistently
segregated by chronological age. and they often remain with the same
teacher or teaching team for more than one year. (p. 1)

This definition is reflective of the definition of multi-age education as found in
School District #3's Multi-age Education Policy Handbook (draft):

Multi-age continuous progress education is a classroom organizational
structure in which children of two or more age levels work together. In
their everyday lives. children interact with people of all ages. Their lives
are enriched by the many experiences they have and by the relationships
they develop. Multi-age education is a natural and logical extension of
children’s home environments. Multi-age education is based on a belief
that children will benefit from a learning environment that values
diversity. In a classroom in which there is a wide range of ability.
children’s i 0 life both their academic
and social experiences. (p. 2)

History
Contrary to what many people would believe. the concept of a multi-age
approach to teaching and learning is not a new one. It is. in fact. a concept which has
enjoyed a long and varied history. According to Moen (n. d.)

The early Jews developed schools for boys from ages six to thirteen and
taught them in the synagogues. In ancient Greece. young boys. age 7-18
were brought together o receive physical and mental training. In medieval
trade guilds. students studied with their teachers until they were ready to
be on their own. Some would finish their apprenticeship soon: others
might take a longer time. Each was considered as good as the artisan who
had taught him. In the monasteries of the 1500s, "a sixteen year old and a
six vear old were likely to be seated side by side in the same class”



(Longstreet &Shane. 1993). Our earliest American schools were

multiaged. They included all the children of the village, from ages 6 to 16.

Even the rural school rooms of 25 to 50 years ago contained children of a

wide variety of ages with just one teacher. (p. 1)

The idea of placing students of various ages together in the same classroom and
focusing on the needs and abilities of the students as individuals has been seen as
beneficial by various prominent educators throughout the history of education. Indeed.
much has been written about this topic for the better part of two centuries. a point made

by Charbonneau and Reider (1995): “As early as the middle of the eighteenth century

there were educational philosophers. such as Rousseau and Pestalozzi..... who espoused
the i of a curri izing the needs of the learner™ (p. 4).
The Influence of John Dewey

John Dewey (1959) was another i i who ized the

importance of basing the curriculum on the specific needs of the learner: ~The child’s
own instincts and powers furnish the material and give the starting point for all
education™ (p. 20). Charbonnesu and Reider (1995) reported that “Dewey’s philosophy
was a major force in the progressive education movement™ (p. 4). Saylor. Alexander. and
Lewis (1981) (as cited in Charbonneau and Reider. 1995) summarize the following
characteristics which are derived from Dewey s philosophy:

1. Children have the freedom to develop naturally.

2t Interest is the motive of all work.

The teacher is a guide. not a taskmaster.

w

4. There should be scientific study of pupil development.
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Greater attention should be paid to all that affects the child’s physical
development.

6. There should be cooperation between school and home to meet the needs
of child-life.

7. The progressive school is a leader in educational movement (p. 241).
(p-4

Anderson and Pavan (1993) use John Dewey’s work in a discussion of the

negative effects of ition in the

As early as 1900, John Dewey in The School and Society lamented the use
of competitive measures of success in schools, which created an
atmosphere within which *for one child to help another in his task has
become a school crime” (pp. 15. 16). “Mutual assistance.” he noted.
“instead of being the most natural form of co-operation and association.
becomes a clandestine effort to relieve one’s neighbor of his proper
duties.” By contrast. in schools where active work is going on. *helping
others’. instead of being a form of charity which impoverishes the
recipient. is simply an aid in setting free the powers and furthering the
impulse of the one helped.” Dewey’s views are consistent with these of
Kohn. who. in similar spirit. laments the prevalence of schools in which
there are winners and losers. and where there is emphasis on “triumphing
over others”. Messages sent to the home (report cards) focus upon the
dimension of success (or failure) rather than upon the personal progress
and accomplishments that deserved to be noted and celebrated. (p. 155)

As this reveals. both Kohn and Dewey endorse classrooms where children help each
other.
Local Influences

On a more local note. as far back as the 1960's educators in Newfoundland were
looking for ways to improve the quality of education provided to primary and elementary
students. In fact. at least one school board. The Anglican School Board in St. John's, felt

that the graded system did not meet student needs:



The need for the study of a more productive school organization has been
prompted by the ints of teachers and ini From time to
time serious misgivings have been expressed about the ability of our
present system to provide for the basic needs of all children under our
care. (p. 2)

In 1968 this school board recognized that children learn at different rates and in
different ways. This was not taken into consideration by the graded system. they
contended:

The graded system. as we know it. was first instituted in North America in
1848 at the Quincy Grammar School in Boston. Ease of administration
has resulted in its continuing for as long as it has. However, in the last
decade people are beginning to question its merits. Educators are talking
more of individual differences but so far we are doing very little about
them. We expect all children to be ready for school at five vears of age.
and. *if normal’. progress through school at a set speed and behave
identically academically. Certain topics arouse interest in some students
but because of our present i and inati i we
must move on. The top students become bored and the bottom students
become frustrated. (p. 2)

The findings from the Anglican School Board study (1968) stressed the
importance of focusing on the individual needs of each student at their particular level.
The case was made that the graded system does not serve all students well:

It must be obvious to all teachers. that. because of different intelligence
and interest levels in the same grade. all children cannot progress at the
same rate through all phases of the school curriculum. It must therefore
follow that many children who are eager to learn when they enter school
soon have their enthusiasm dampened because they cannot keep up within
the class. These students soon are identified by the teacher as slow
leamers or lazy: they quickly fall by the wayside. are forced to repeat
grades and become early drop-outs. (p. 3)

It is interesting to note that in the same study. The Anglican School Board's
commirtee asked questions which are still being voiced around the province today by

teachers. For example. the committee reported that At our second meeting we decided



to attack the problem by looking at the following question. ‘What is wrong with our

present organizational plan™? .... Answers were then summarized as:

5% Limitati due to formal

4. Repeating grades because of failure in one or two subjects

5. Text-book teaching - all compelled to finish book.

6. Mediocrity is fostered.

7 Child is under pressure to compete with others. rather than with
himself.

8. All children are expected to progress at the same rate.

9. Children are led down the road to conformity.” (p. 8)

These are observations that could be made in many schools today. forty years later.
The Philosophy of Multi-age Education
Three of the proposed solutions in the Anglican School Board study conducted in
1968 reflect the philosophy of multi-age education. These three are:

Solution #1.  That the present system of promotion and non-promotion
be abandoned and children be allowed to progress at their
own rate in all subject areas.

Solution #2.  That the progress of a child who is developing intellectually.
emotionally. and socially at his own natural rate not be compared
with that of any other member of his age-class. The rate of his
development. however it may be expressed. should give cause for
neither disgrace nor distinction.

Solution #5.  That curriculum be so arranged as to allow teacher and student
freedom to go beyond prescribed text book material to provide
enrichment in areas which students wish to pursue. (p. 9)

These three solutions overlap and reflect three basic themes in the philosophy

behind multi-age education. Solution #1 is the theme of continuous progress for every

child. Solution #3 is about the importance of raising a child's self-esteem. Solution #5
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calls for active learning which extends beyond the textbook. Each of these themes will be
discussed and it will be shown that each is supported in the research literature.
Continuous Progress

The above stated Solution One reflects the philosophy of multi-age education. It
is based on the premise that the limitations imposed by a graded structure will be
eliminated. Buffie (1967) contends that the nongraded school “is organized so that the
individual student may develop his academic and creative talents as rapidly or as slowly
as his abilities permit” (p. 21).

It should be noted. however, that a multi-age classroom is not simply a classroom
of mixed-age children. As Banks (1997) cautions. multi-age education requires more
than simply placing different aged children together:

Just putting children in mixed-age classes. does not make a multi-age

classroom. Multi-age education involves a belief in a philosophy that all

children can leamn. but they leamn at different rates. Therefore. they should

be placed in multi-age classrooms and allowed to make continuous

progress. without fear of failure...Changes in organization. curriculum.

strategies. and all need to be i in order
to meet these developmental levels. (p. 1)

Anderson and Pavan (1993) point out that time is a key part of the equation. that it
is important to keep in mind that students must be permitted to learn at their own pace.
They quote McLaughlin. who in 1969. argued for more flexible use of time:

Not all students in grade one will master the first grade curriculum.
However. if students are allowed three vears to demonstrate the
achievement expected at the end of third grade. many more students will
be able to do so than if evaluated at the end of each grade. (Anderson &
Pavin. 1993. p. 35)



Self-Esteem

Solution 3 proposed by the Anglican School Board Committee is very much a part
of the philosophy of the nongraded school. from which has evolved the concept of multi-
age education. This solution is well supported by research. It refers to one of the most
important tenets to remember when considering how best to educate students: the fact
that students are individuals and. as such. will develop intellectually. emotionally and
socially at their own individual rate. Noseworthy (1970) quotes D. M. Mclead who
points out Basic to the concepts of the nongraded school is the recognition that human
beings are profoundly different from one another. so much so that these individual
differences cannot be accommodated within the graded structure of school organization™
(p.4). This focus on individual differences and their effects on learning is reiterated by
Andersonand Pavan (1993) who note that “The true philosophy of nongradedness is the
belief that individuals are unique and need different treatments to reach their maximum
growth potential” (p. 43).

Since the multi-age approach takes into account the emotional as well as social
aspects of learning. Goodlad and Anderson (1987) see this approach as being of added
benefit to learning. especially since “Nongraded structure simply creates the setting in

which instructional practices clearly reflecting modemn theories of sound mental health

and may find a i reception” (p. 206).
This fundamental tenet of multi-age education-that all children have very
individualistic differences in terms of their social. emotional and intellectual

development-is further supported by the research of Bruner (1966). another well-known
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educator who wrote “There is no unique sequence for all leamers. and the optimum in any
particular case will depend upon a number of factors. including past learning. stage of
development. nature of the material. and individual differences™ (p. 49).

Goodlad and Anderson (1987) cite from the work of Benjamin Bloom. In his
Taxonomy. which promotes a hierarchy of reasoning. Bloom stresses the importance of
success in the learning process. According to Bloom's work. students. especially in the
initial grades. need to see themselves as successful learners. This is best accomplished
when. as in the multi-age model. children are allowed to progress at their own levels.

The work of the pupils in these early vears must be one of constant

success. This will probably mean that great care must be taken in planning

learning tasks which children can successfully complete. Failure of

children to succeed with learning tasks should be regarded as a failure of

curriculum and instruction rather than as a failure of the children. Itis

likely that some children will need more time and assistance to complete a

specific learning task than will others. However. the repeating of a grade

or vear of work at this level would seem to be an inappropriate procedure.

In contrast. the ungraded school has much merit if this plan is

accompanied by teaching methods and curriculum programs which

encourage each child to move to his highest level of capacity and

continually rewards him for his accomplishments. (Goodlad and

Anderson. 1987. p. xxv)

The point being made is that students should be allowed to progress at their own

rate and not to be pigeon holed in grades. This helps increase self-esteem since children

meet with some success vet their curiosity can be sparked and develop into further

learning experi ~Success raises self- . thereby i ing the willi to

work. which then raises the level of achi . The tasks i however,
must be challenging and perceived as valuable and not trivial to gain this sense of

personal efficacy™ (Anderson and Pavan. 1993. p. 36).
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Further to this. Anderson and Pavan found that there is a high correlation between
raising self-esteem and increased academic performance. Especially for the early vears.
based on Bloom's work. they recommend that learning tasks be planned so that children
will succeed. This also is a common theme in the work of Maria Montessori (as cited by
Liliard. 1996):

Maria Montessori concentrated upon the goal of education. rather than its

methods. She defined this goal as “the development of a complete human

being. oriented to the environment. and adapted to his or her time. place

and culture.” This adaptation involves the capacity to meet new situations

and to have the intelligence and courage to transform them when change is
needed. Today we might define this goal as the preparation of children to

to live pnmanl\ in ours. which is the present and the past. (Lillard. 1996.
p.3)

The evidence suggests that. in order for children to be successful in the future.
they need to experience success in school. They need to know that their efforts will pay
dividends. If they experience this success. they will continue to achieve. even in the face
of adversity. To this end. according to Barker (2000). in a multi-age classroom. test
results and report card marks are replaced by performance-based assessment: “Children
don’t fail in multiage classrooms. They “continuously progress.” and they participate in
assessing their progress. They are made to feel that they are responsible for their leaming
and are always winners in the attempt”™ (p. 2).

Daniel and Terry (1995) sum up the value of multi-age education as a response to
the individualistic nature of students by stating that "Multiage grouping. when

thoughtfully planned. can allow children of various ability and age ievels to work and



learn in an environment that is intended to optimize (a term coined by Lilian Katz) their
learning potential” (p. 1).

In 1987. the National Association for Education of Young Children (NAEYC)
published Developmentally Appropriate Practice in Early Childhood Programs Serving

Children From Birth Through Age 8 which dealt with two aspects of developmental

age i and indivi i As Daniel and

Terry (1995) explain. age i refers to the
of growth and change that occur in children during the first 9 years of life. These changes
occur in all domains of development - physical. emotional. social. and intellectual” (p. 1).
Individual appropriateness. on the other hand. “refers to the fact that each child is unique
with a very individual pattern and timing of growth as well as an individual personality.
learning style. and family background. Leamning will occur as a result of interaction
between the child’s thoughts and experiences with materials. ideas. and people™ (p. 2).

To meet the needs of every child in the classroom. both age appropriateness and
individual appropriateness have to be given careful consideration. According to Daniel
and Terry (1995):

Developmentally appropriate practice (DAP) means providing curriculum

and instruction that address the physical. social. intellectual. emotional.

and aesthetic needs of young learners and permits them to progress

through an integrated curriculum at their own rate and pace. The

teacherina ly iate program will
honor the development of the whole child. These teachers understand that
children learn through active involvement and play. Teachers who

praciice DAP understand the social nature of learning and the role of
language in mediating thought. communication and learning. (p. 2)
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Active Learning

The fifth solution proposed by the Anglican School Board called for the
enrichment of the curriculum by both the teacher and the student in areas of interest. This
is also very prominent in the multi-age approach to education.

Itis certainly not realistic to try to fit everyone into the same mould. Not
everyone will share the same interests. Some students will find certain topics of interest
while others will not. This is a very important point and one which is often overlooked.
Anderson and Pavan (1993) note that “The true philosophy of nongradedness is the
belief that individuals are unique and need different treatments to reach their maximum
growth potential” (p. 43).

It stands to reason that there is a positive correlation between the individual
interests and experiences that a student possesses for a particular topic and that student’s
etfort and learning. As such. these individual interests and experiences need to be taken
into account. According to Anderson and Pavan (1993):

The better the match between an individual's leaming dispositions and the

learning experiences. lhc more likely lhe student will progress. Gordon

(1998) states that based on such

as social/economic status. sex and gender. ethnicity. culture. and language

have been unsuccessful due to the variation within each designated group.

Instead. more emphasis on individual differences in functioning such as

interests. cognitive styles and rates, motivation. work habits previously

developed skills and temperament all need to be considered within the
environmental context. (p. 35)

Therefore. the teacher and the student need to go beyond the prescribed book
material and provide enrichment in accordance with the interests of the student. This

recommendation is supported by the research of Montessori (1967): “An interesting piece
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of work. freely chosen. which has the virtue of inducing concentration rather than fatigue.
adds to the child’s energies and mental capacities. and lead him to self-mastery™ (p. 207).
In other words. all learners retain best that which interests them and is important to them.
That which children are forced to learn without any regard for individual interests. will
not be retained for long. Brain research supports this:

Modern technology shows us that our brains are physiologically changed

in the process of interacting with our environment. As our brains develop.

we can manipulate ever more abstract concepts. but their basis remains in

our original sensorial impressions through their own activity. The adult

cannot do this for them. Equally important. children cannot do this for

themselves if they are forced to sit in a chair and only watch or listen to

others. They must act for themselves. (Lillard. 1996. p. 20)

This action occurs when the interests of the students are met. According to
Montessori. “The essential thing is for the task to arouse such an interest that it engages
the child’s whole personality™ (p. 206). Thus. students need to be active participants in
their own learning. a fundamental principle of the multi-age philosophy of education.

This is also the conclusion of Gardner (1983) who defined intelligence as “'to include not

only the verbal (linguistic) and i but also musical. spatial. bodily-

and i intellj These intellj (which
may be modified through experience) require more active performance than paper and
pencil exercises for both learning and assessment™ (Anderson and Pavan. 1993. pp. 35-
36).
Benefits
The three themes examined above are characteristic of multi-age classes and are

supported by prominent educators. Yet what does the research say about the multi-age
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education program? Is it beneficial? Goodlad and Anderson (1987) state that “There is
simply no research that says a graded structure is desirable”(p. xxvii). There is. however.
a great deal of research 1o support the conclusion that the overall multi-age program is
indeed very beneficial. From this review of the literature. a number of benefits was
identified. Each will be discussed.

Beneficial to All Students

One of the most important benefits which has come from the research is that a
multi-age program is beneficial to all students. whether they be of low. medium. or
higher ability. Goodlad and Anderson (1987) report that “The nongraded school provides
for the continuous. unbroken. upward progression of all pupils. the slowest and the most
able™ (p. 219).
Positive Attitude

This upward progression is due in no small part to the positive atmosphere of
cooperation and support that characterizes the multi-age classroom setting. Children
enjoy being members of these classes. Kasten and Clark (1993) cite the findings of
Schrankler (1976) and Milburn (1981) that students in multi-age classrooms had “more
positive attitudes towards school than students in more traditional classes™ (p. 22).
Cenainly. the value of a positive attitude toward school cannot be underestimated.

cli Cl

Part of this positive attitude stems from the atmosphere of a multi-age classroom

which is inclusive rather than being exclusive as is often the case in graded classrooms:



Some research suggests that children experience greater isolation in same-
age than in multiage classrooms (Adams 1953: Zerby 1961). Other
research findings suggest that when classrooms are made up of children
who are highly similar to one another. there are more social “stars™ in the
classroom. but also more children who are rejected and/or neglected by
their peers (Rosenholtz and Simpson 1984). Thus a few popular children
may experience more friendship bids than they can reciprocate. while
other children are actively rejected or left out of the loop altogether.
McClellan (1991) compared multiage of preschool
children and found similar tendencies. (McClellan. 1994. p. 152)

Therefore. in the multi-age classroom. students are less likely to be isolated.
Rather. they are more likely to feel comfortable and are more likely to take part in the
classroom activities and attain success.

‘ooperativ i vironment
Compared to the graded system. the nongraded system has been shown to yield

better results. According to Charbonneau and Reider (1995). “The extensive research on

perati p and individualisti to leaming indicate that
cooperative learning experiences promote overall higher achievement than the other two
approaches. These results hold true across age. subject. and task content™ (p. 15). The
authors also add that “The discussion process. inherent in cooperative models. promotes
self-discovery and the development of higher-level cognitive strategies for task analysis.
Opportunities for sharing ideas. problems. and other solutions help children to understand
academic tasks as well as interpersonal issues from multiple perspectives™ (p. 15).

Charbonneau and Reider (1995) go on to say that:

The very nature of cooperative learning requires that children work

together in groups. It is through these experiences that children are

motivated to develop a sense of responsibility to and for others and to the
attainment of the group’s goals. Children in these groups tend to be more



supportive of their peers. providing not only feedback and encouragement.
but help in the creation of new ideas for their projects and tasks. (p. 15)

This cooperation and sharing of ideas which is so much a part of the multi-age
philosophy has. therefore. the added benefit of helping students develop a sense of
responsibility. mutual respect and support. Because of the cooperative nature of multi-
age classrooms. students are exposed to the ideas. thoughts and feelings of others. This
has important ramifications not only for the social development. but also for the cognitive
development of the student:

There is evidence to suggest that cognition in higher level mammals.
InCludmL humans. may have evolved to a slgmfcam extent as an

to social ( 1976). Further.
there is evidence that the growing child’s social i xmzmclmn is important in
the development of his or her cognitive abilities (Tizard 1986). Social
cognition may. in other words. lay the foundation for cognition in general
within both the development of the individual person and the genetic
heritage of the species (Chance & Mead 1953: Humphrey 1976: Jolly
1966: Tizard 1986). If this is the case. we might look at mixed-age
grouping as providing the child with a rich and complex social
environment that contributes to greater social facility. as well as to greater
cognitive facility.

Piaget (1977) and. in a more developed form. Vygotsky (1978)
have provided a context for understanding cognitive development as being
intimately linked to the brain’s active construction of knov\]edge within a
social context. Recent findings in logy on brain d p
and learning in childhood (Huttenlocher 1990) confirm an organic basis
for many of the theories put forth by Piaget and Vygotsky. as well as the

that have ped in response to these theories.
Several central concepts within Piagetian and Vygotskian thought relate to
the multiage grouping of children. (McClellan. 1994. pp. 154 - 155)

ifferent Roles and tionships
The social context is further enhanced in the multi-age classroom setting because

the children are able to experience different roles and relationships with others which



lends itself to the cognitive development of the students. Anderson and Pavan (1993)
note the following:

‘When elementary children go through two or more cycles of multi-aged
classes on their way 1o secondary school. they have recurring opportunities
1o be for a while at the “bottom” (voungest cohort). for a while in the
“middle”. and for a while at the “top™ (oldest cohort) and thereby to have
different kinds of relationships with children older than. the same age as.
and younger than themselves. (p. 101)

The intrinsic value of collaboration among students and the building of
relationships instead of a focus on competition is not lost on those in the business world.
Anderson and Pavan (1993) explain that:

Kohn's observations are consistent with a growing view. even in the
presumably ferocious world of business. that competition and
collaboration need to be placed in better perspective. No less industrial
guru than W Edwards Deming. the American largely responsible for the
revolution in Japanese management practices. has taken a strong position
in favor of reducing competitive strategies in education. Schools. he says.
should abolish such approaches as traditional grading and merit pay. He
states his greatest concern is that “there should be joy in leaming” (AASA.
1991 p. 1). (p. 156)

ren

Another benefit of multi-age education is the very positive effects on older
children. A common misconception about multi-age among parents is that older children
will not learn as much and will not be challenged. Research has shown these fears to be
unfounded. These older children are not disadvantaged because they are the oldest. To
the contrary. there is evidence to show that they do as well as or better than their graded
counterparts.

People sometimes fear that if a child of five gives lessons. this will hold
him back in his own progress. But. in the first place. he does not teach all



the time and his freedom is respected. Secondly. teaching helps him to
understand what he knows even better than before. He has to analyze and
rearrange his little store of knowledge before he can pass it on. So his
sacrifice does not go unrewarded. (Montessori. 1967. p. 227)

Therefore. older children benefit from a multi-age classroom environment through

the positive i of vounger Tutoring brings with it. among
other benefits. the opportunity 1o better understand concepts. This view is shared by other
researchers as is evidenced below:

As teachers have often noted. in the process of teaching one also

consolidates and deepens one’s own understanding. Likewise. children

who tutor another child have been found to increase the depth and

organization of their own knowledge (Bargh& Shul 1980). Katz etal.

(1990) suggest that a similar phenomenon occurs as older children help

instruct younger children in the social conventions of community life.

(McClellan. 1994. p. 159)

This has been shown 1o be true for high school students as well as those at the
primary level. Mattern and Yates (1993) cite one study done in the 1960's which reveals
that “underachieving high school students who acted as reading tutors for younger
students improved their reading scores by an equivalent of two years in just six months™
time (Educational Leadership. November 1994 ed.. p.38)" (p. 1).

Not only do the tutors benefit from the act of tutoring by having a better
understanding of the concepts they are teaching other students. but they also learn
positive leadership skills. This was noted by Stright and French (1988) as cited by
McClellan (1994):

Stright and French (1988) observed the leadership behavior of mixed-age
groups of children seven to eleven years old who were given the task of

accurately ordering sets of pictures. Older children in the mixed-age
groups d isti leadership ities by soliciting
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group and and
behaviors of !he younger children. The ludashlp of the older children
was skillfully facilitative rather than crudely dominating or bullying.
Others have reported similar findings (Graziano. French. Brownell. &
Hartup 1976: French. Waas. Stright. and Baker 1986). (p. 153)

Student tutors as well as tutees in multi-age classrooms also come away from the
experience with an improved self-image because the chance of being embarrassed is
lessened greatly. They see themselves as being “smart” when they are tutoring younger
students and those being tutored are spared the embarrassment of being perceived as
“slow” by their classmates.

In most studies where benefits were researched. both the tutee and the
tutor improved their academic achievement. and the tutor’s level of self-
esteem rose (see also their Harvard Education Letter, March 1989 and
Cohen. Kulik. and Kulik. 1982). Several studies noted that students
experiencing academic problems are able to deal with lower-level
materials without embarrassment when they have the "excuse’ of tutoring
someone younger. Peer tutoring may cause some discomfort if it makes it
more evident that some students are experiencing great difficulty and their
tutors are not. The problem is removed in 2 multiage classroom. where
different ages work together on a regular basis. The act of tutoring or
teaching helps a child to better understand the social skills needed by the
learner. (Anderson and Pavan. 1993. p. 133)

Effects on

An additional benefit of multi-age education is the very positive effects on gified
children. Research has shown very favorably that gifted children are not held back
because they are part of a multi-age classroom.

Comparisons of gifted students reported by Slavin (1991) found higher test
scores for the gifted students in the cooperative learning situation for all
reading and math subtests except language mechanics. Process writing
was the instructional strategy in the cooperative learning school which
doesn’t stress mechanics out of context. Slavin concludes that skills
grouping within heterogeneous classes may be used to differentiate



instruction and that enrichment benefits all students. The research does
not support ability grouping or non-usage of cooperative leamning as
beneficial to higher achievers or the gifted. (Anderson and Pavan. 1993.
pp. 4142)

In reality. studies have shown that all students are able to benefit from being
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members of a multi-age classroom. This is so because the students are leaming together.

They are working cooperatively. not competitively, which makes all the difference. The

gifted and older students benefit from tutoring and enrichment and. on the other end of

the spectrum. the students of lower ability benefit from being tutored. working
cooperatively. and from having more time to meet the objectives of the curriculum.

The research evidence on these points is very strong: when children of all
ability (or achi ) levels leamn i not only do those of
lower and medium ability benefit substantially. but so do those of higher
(including the gifted). We are aware of no research in which gifted
children have been shown to suffer any disadvantage whatsoever: and so
on the other hand there is an abundant evidence to support the notion that
the advantages are many. Kulik (1987) has made some claims for the
gifted students that it is more beneficial for them to be in separate classes,
but Slavin (1991) has disputed these claims. (Anderson and Pavan. 1993.
p- 100)

Retention o

Another positive aspect of multi-age education deals with the more seamless

retention or acceleration of students. Because there are different ages and grade levels

represented in the classroom. the divisions between each grade become blurred. such that

if retention or acceleration were necessary. it would be less obvious to the students.

There is yet another “plus” in multi-age groupings that could benefit at
least a few pupils. Although the research evidence against “retaining™
children is overwhelming. there may still be rare cases where a student
might in fact benefit from remaining in the elementary school setting for
an “extra” year. Worth noting is that when the environment is non-graded



and multi-aged. remaining in the three-year unit for a fourth year might
actually go relatively unnoticed by either the “retained” child or his/her
classmates. since everyone’s focus will be on continuous progress and
academic success. rather than upon who passed. and who failed. In any
case. when children are in a nongraded primary rather than a graded
classroom. they are less likely to need to remain an extra year . The same
argument would apply in those relatively rare cases where it makes sense
to “accelerate” a pupil. Spending only two or two and one-half years in
one unit before moving (McLoughlin. 1970). (Anderson and Pavan. 1993.
p. 101)

Better Prepared for Juni i 1|

Studies have shown that students who come from multi-age elementary

classrooms also face less difficulty making the adj to a junior high envii as
compared to students coming from graded classrooms:

Data from a number of multi-age team teaching projects over the years
including the Lexington experience. confirm that the former elementary
school pupils adjust very easily and quickly not only to the social
environment but to the routines and expectations that characterize a junior
high or middle school operation. By contrast. pupils emerging from a self-
contained single-grade classroom often face a rather awesome challenge.
(Anderson and Pavan. 1993. p. 101)

m Embra;

A final benefit of multi-age education is that 2 multi-age classroom is a multi-

diy ional envi in which individualism is not but is embraced

Students in this environment are permitted the freedom to explore their interests. share
their thoughts and experiences. collaborate with one other and to progress at their own
individual rate.

Bob Steere (1972). who compared nongraded and graded secondary

schools in his doctoral dissertation. used a similar approach to Pavan’s and

reported on twelve studies which he concluded “clearly indicate(s) that a
nongraded school organization has the potential for breaking the shackles
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which wantonly bind children of the same chronological age and force a
lockstep movement of youth through a rigid curriculum’. (Goodlad and
Anderson. 1987. pp. xxi-xxii)

McClellan (1994) puts into clear ive the i of diversity in education in

comparing education to a child’s diet:

No one would argue the importance of protein in the child’s diet. And vet
few parents willingly feed their children a one-dimensional diet composed
exclusively of meat. for example. A variety in the nutrients is critical to
the health and survival of the physical organism. The research reviewed
here suggests that a multidimensional social. emotional. and cognitive
environment is no less critical to children’s social and intellectual health.
Multiage grouping is a key strategy for ensuring that children receive a full
range of social and cognitive experience. (p. 160)

The effectiveness of multi-age education is evident in the findings of the above

Its effecti is also indicated by the fact that it is being

embraced more frequently as a favorable altemative to the graded system: “Three states
have already conducted extensive research of nongradedness and as a result have
mandated that the primary schools become multiaged. Kentucky. Mississippi and Oregon
have mandated multiage groupings at the primary level (Gutloff. 1995). Several other
states are exploring the idea™ (Moen. n. d.. p. 2).

The decision to mandate multi-age primary schools in Kentucky grew out of a
system of education which was seen as failing to meet the needs of students. After much
research. the Department of Education of Kentucky issued the following primary school
position statement:

An appropriate primary progress for all children recognizes that children

grow and develop as a “whole™ not one dimension at a time or at the same

rate in each dimension. Thus. instructional practices should address
social. emotional. physical. aesthetic. as well as cognitive needs. The



primary program flows nnura.llv fmm preschool programs and exhibits
pamos These practices allow
children to cxpencnce success while progressing according to unique
learning needs and also enables them to move toward attainment of the
educational goals and capacities of the Kentucky Education Reform Act in
an environment which fosters a love of learning. (Steffy. 1993) (as cited in
Moen.n.d..p.2)

From their research. the Kentucky Education Board decided that the needs of all
students would be best met through a multi-age program of education. A study by the
University of Louisville’s Center for Gifted Students validated this view: “Their study
found that 20% of the students in the Kentucky classrooms significantly outscored the

f- students on the ized tests in four areas: word identification. reading

| ion, and ical probl lving (Viadero.
1996)" (Moen. 1. d.. p. 2).
Conclusion
As is evident from this review of the literature. fundamental to a multi-age
philosophy of education are the three main themes of continuous progress. self-esteem.
and active leamning. More specifically:

. Continuous progress eliminates graded boundaries and permits students to
learn at their own pace. Children do not fail in multi-age classrooms: they
continuously progress.

. Self - esteem is fostered as students develop intellectually. emotionally.
and socially at their own individual rate. Teaching needs to reflect these
individual differences in student in order to maximize learning.

Experiencing success in learning fosters interest and confidence which



promotes further learning. Success in school translates to success in the
future.

. Active learning results when the curriculum is enriched by being based
upon the interests of the teacher and the students. A student’s effort and
learning is positively correlated to his or her interest and experience.
Students learn what interests them and what is important to them. They
need to be active participants in their learning and not simply passive
recipients of information.

This philosophy of education has been shown to have far reaching effects not only
on the intellectual development of all students. whether they be of low. medium or high
ability. but also on their social development. Students in multi-age classes have more
positive attitudes towards school: they exhibit a greater sense of responsibility: they leam
to work collaboratively and to interact with others of varying ages: they leam leadership
skills and the value of being supportive to others. Students in a multi-age classroom are
viewed as individuals with different abilities and interests. These individual differences
are not suppressed by forcing the students to fita mould. Rather. in a multi-age

1 these di are Lastly. in a multi-age classroom. students are

given time to antain success and meet the objectives of the curriculum. Certainly. these
are all very positive attributes that clearly demonstrate the value of multi-age education.
The statistics support these findings:
Research studies published between 1968 and 1990 most frequently

favored nongradedness on standardized measures of academic
achievement and mental health. The results on academic achievement



demonstrate that 58% of the studies have nongraded students performing

better: 33%. the same: and only 9% worse than graded students. As to the

mental health and school attitudes. 52% of the studies indicate nongraded

schools as better. 43% similar. and only 5% worse than graded schools.

(Anderson and Pavan. 1993. p. 53)

The final word on the value of the multi-age philosophy of education comes from
Pratt (1986). who states that “The evidence on multiage grouping appears to confirm the
basic principle that diversity enriches and uniformity impoverishes™ (p. 112). In making
that statement. Pratt did not mean to infer that single-graded classrooms lack diversity.
The point being made is that with a wider span of age groups. the potential for greater
diversity is enhanced. Pratt views this as an advantage.

Based upon the analysis and research findings of Pratt and many other researchers

and educators. it i clear that there is overwhelming evidence o support the view that

multi-age philosophy is indeed a viable approach.



Chapter 4
The Project Handbook
This chapter contains. in its entirety. 4 Multi-age User Guide: From Theorv to
Practice. the handbook which is to be presented to School District #3. The handbook
differs in presentation from this report because the aim is to make the handbook more

appealing for its readers.



A Multi-age User Guide:
From Theory to Practice

A Handbook for
Teachers in Multi-age Classrooms
in School District #3,

Corner Brook-Deer Lake-St. Barbe

Developed by

K. Marie Hatcher
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Preface

Some schools in School District #3 have been implementing multi-age
education since 1989 when these schools were part of the now defunct Western
Integrated School Board. Implementation of multi-age education continuous
progress programs has continued to grow in District #3 since its inception in 1997.
District Office has been steadily accumulating resources related to multi-age
education, yet there has existed a need for a document such as A Mu/ti-age User
Guide: From Theory to Practice which presents a summary of the philosophy of
multi-age education and an overview of what encompasses the initial set-up of a
multi-age classroom. This handbook is a wonderful starting point for teachers
initially implementing a multi-age class.

It is practical in that it includes concrete examples and stories from
authentic multi-age classrooms. It is an excellent resource from which to draw as
teachers endeavor to set up and establish routines for their own multi-age
classrooms. The developer, however, has not included specific samples of
curriculum units or floor plans because School District #3 personnel did not want a
document which would result in teachers using the samples exactly as they are

written. Instead, the District Office wanted a di which, as this handbook
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does, presents a framework upon which teachers may draw as they become familiar
with and confident using a method of teaching which fosters collaborative working
relationships between teachers and students. I am pleased to endorse the use of

this handbook in School District #3.

Renee Sherstobetoff
Program Specialist, School District #3
September 2001
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A firm grasp of the
theory behind the
mulii-age approach
is needed before it
can be put into
practice.

[ The purpose of A Multi-age User Guide: From
Theory to Practice is to provide a reference for
teachers of multi-age classrooms. While it may prove to
be particularly useful for teachers who are beginning to
teach ina multi-age setting, it should also prove helpful
to all multi-age teachers. Section One of the handbook
reflects the philosephy of multi-age education and its
benefits. This background is of utmost importance
since a firm grasp of the theory behind the multi-age
approach is needed before it can be put into practice.
This is a view which is supported by research and
recognized by parents of students in multi-age classes
who were surveyed to obtain information for the
development of this handbook. The purpose of this
handbook is not to debate the merit of multi-age

education compared to single-graded classes, but rather

INTRODUCTION
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to present information about multi-age continuous
progress programming which would help with
implementing it as an alternative to a graded structure.
Section Two presents guidelines for establishing the
classroom environment.  Section Three addresses
curriculum planning. Section Four presents the views of
local teachers and parents regarding multi-age

di i While ing this handbook, the

developer remained cognizant of the practices and
policies which are being developed by School District
#3.

In developing A Multi-age User Guide: From
Theory to Practice, existing research literature on
multi-age groupings was first examined. Surveys were
then developed and conducted with another graduate
student. The surveys were sent to teachers of multi-

age classrooms, principals of schools with multi-age

INTRODUCTION



Multi-age User uide: From Theory to Practice ....57

classes and parents of students in multi-age classes in
the immediate Corner Brook area during the 1999-2000
school year.

Multi-age education is defined in School District
#3's Multi-age Education Policy Handbook (draft) as
follows:

Multi-age continuous progress education is
a classroom organizational structure in
which children of two or more age levels
work together. In their everyday lives,
children interact with people of all ages.
Their lives are enriched by the many
experiences they have and by the
relationships they develop. Multi-age
education is a natural and logical extension
of children's home environments. Multi-
age education is based on a belief that
children will benefit from a learning
environment that values diversity. In a
classroom in which there is a wide range of
ability, children’s contributions to
classroom life strengthen both their
academic and social experiences. (p. 2)

Any teacher seeking information further to that

found in this handbook may refer to the following list of

INTRODUCTION
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books which are referenced herein or to District #3's

Multi-age Education Policy Handbook (draft) for a

comprehensive list of ites, books, and other

related resources.

Ef Must Reads %

expenences of muti-age teachers:

1 Creating Nos & Te e and
Lessons Learned, Hovda, R_A.. Kyle. D W..& McIntyre. € (€ds)
(1996). Thousand Ok, Califorma: Coran Press, Inc.

2 A Common Sense Guide to Multi-age Practices Primary Level Grant.
7.4 Johnson, 8. (1995). Columbus. Ohio: Teachers’ Publishing
Group
3 Chaosing to Learn: Ownership and Responsibility in a Primary
| Muitioge Classroom, Chase. P.. & Doan. J. (1996) Portsmauth, NH:
' Heinemann
4 A Fariy of Kasten, WC. &

]
| Clorke. 8. K (1993) Katonah. New York: Richard C. Owen Publishers.
! Ine

5 A Muinoge Classroom: Choice and Possibiiity Miletra. M. M. (1996)
Portsmouth. NH: Heinemann

Ll Builging Connections. Multi-oge ond More Politanc. C.. & Davies A.
(1994). Winrupes. Manitobas: Pegurs Publishers Limited.

7 Multiage Classrooms by Design: Beyond the One-Room School
Daniel, T.C.. & Terry, K- W. (1995). Thousand Oaks, California:
Corwin Press. Inc
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l Contrary to what many people would believe, the
concept of a multi-age approach to teaching and learning
is not a new one. It is, in fact, a concept which has
enjoyed along and varied history. According to Moen (n.
d):

The early Jews developed schools for boys
from ages six to thirteen and taught them
in the synagogues. In ancient Greece,
young boys, age 7-18 were brought
together to receive physical and mental
training. In medieval trade guilds,
students studied with their teachers until
they were ready to be on their own. Some
would finish their apprenticeship soon:
others might take a longer time. Each was
considered as good as the artisan who had
taught him. In the monasteries cf the
1500s, ‘a sixteen year old and a six year
old were likely to be seated side by side in
the same class’ (Longstreet &Shane, 1993).
Our earliest American schools were
multioged. They included all the children
of the village, from ages 6 to 16. Even the
rural school rooms of 25 to 50 years ago
contained children of a wide variety of
ages with just one teacher. (p. 1)

SECTION ONE: UNDERLYING PRINCIPLES AND BELIEFS 7
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Multi-age

Education
Requires:

= helief in
philosophy that all
chuldren can learn
= ucceptance that
children learn at
different rates

% changes in
organization.
curriculum,
mstructional
strategies and
assessment o meer
the students”

ndividual needs

Continuous Progress

children together:

Just putting children in mixed-age classes,
does not make a multi-age classroom.
Multi-age education involves a belief in a
philosophy that all children can learn, but
they learn at different rates. Therefore,
they should be placed in multi-age
classrooms and allowed to make continuous
progress, without fear of failure...Changes
in organization, curriculum, instructional
strategies, and assessment all need to be
considered, in order to meet these
developmental levels. (p. 1)

‘Qo.ﬁx

/ It is worth noting, however, that a multi-age
classroom is not simply a classroom of mixed-age
children. As Banks (1997) cautions, multi-age education

requires more than simply placing different aged

Therefore,inamulti-age classroom, studentsare

permitted to learn at their own pace. Inherent in the
philosophy of multi-age education is the belief that
students are individuals, and as such, will develop

intellectually, emotionally and socially at their own

SECTION ONE: UNDERLYING PRINCIPLES AND BELIEFS
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individual rate. This is the view held by Anderson and
Pavan (1993) who note that "The true philosophy of
nongradedness is the belief that individuals are unique
and need different treatments to reach their maximum
growth potential” (p. 43).

This  fundamental tenet of multi-age
education-that all children have very individualistic

individuals are
unique andneed |- differences in terms of their social, emotional and
different

treatments

10 reach their intellectual development-is further supported by the

maximum growth
potential. research of Bruner (1966), another well-known educator

Anderson & i i
who wrote: "There is no unique sequence for all learners,

and the optimum in any particular case will depend upon
a number of factors, including past learning, stage of
development, nature of the material, and individual
differences” (p. 49).

Goodlad and Anderson (1987) also see the multi-

age approach as being of added benefit to learning:

SECTION ONE: UNDERLYING PRINCIPLES AND BELIEFS 9
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Nongraded structure simply creates the
setting in which instructional practices
clearly reflecting modern theories of
sound mental health and personality
development may find a hospitable
reception.  Nongraded structure also
creates the setting in which each child may
progress at his individual rate of speed and
in his unique way. The authors equate high
educational standards with children's
progressing in the manner best suited to
their attainments and potentialities. True
standards arise from within the learning
process: they are not found outside of it.
(p. 206, rev. ed.)

Self-Esteem
[ Also inherent in the philosophy of multi-age
education is the belief that each and every child is
capable of achieving relative to his or her ability. This

is to say a belief in one’s own abilities is emphasized. It

. provision for
continuous progress |
climinates failure

is at the core of reaching one’s maximum potential.

Children need to experience success in the classroom in

order to be successful in life outside of the school.

SECTION ONE: UNDERLYING PRINCIPLES AND BELIEFS 10
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Barker (2000) contends that “Children don't fail in
multiage classrooms. They ‘continuously progress,’ and
they participate in assessing their progress. They are
made to feel that they are responsible for their

learning and are always winners in the attempt” (p. 2).

Active Learning

/ The philosophy behind multi-age education

— ) creates classrooms conducive to the development of
Developing self-
motivared frec . . .
thinkers self-motivated free thinkers. Children have to be

actively involved in the learning process. As recognized
by Chase and Doan (1996), “Children learn when they

want to learn” (p. 1). They have to feel ownership and a

sense of control of their learning. Then and only then
will they enjoy learning and challenge themseives to

achieving even higher goals.

SECTION ONE: UNDERLYING PRINCIPLES AND BELIEFS 1
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Chase and Doan further contend that students
need this ownership and control of their learning as
children in order to become independent thinkers as
adults:

Creating autonomous individuals must
become the goal of educators and families.
The world needs people who can think for
themselves. We need people who do not
blindly follow others. Members of a
democracy must be able to think for
themselves in order to govern themselves.
When only one person in a classroom has
the power to effect decisions, the
students are being prepared to accept
that others will make all decisions for
them. When all the members of a
classroom join together in making
decisions, those members will come to
understand how a democracy works. (p.9)

Multi-age teachers should strive to have their

classrooms encourage such a development of autonomy.

SECTION ONE: UNDERLYING PRINCIPLES AND BELIEFS 12
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“The nongraded
school provides for
the continuous.
unbroken, upward
progression of all

pupils. the slowest
and the most able.”

Goodlad &
Anderson

[ Goodlad and Anderson (1987) believe that there
are many benefits to multi-age educationand state that:
"There is simply no research that says a graded
structure is desirable”(p. xxvii), but there is a great
deal of research to support the conclusion that the

overall multi-age program is indeed very beneficial.

Beneficial to All Students
/ One of the most important benefits which has
come from the research is that a multi-age program is
beneficial to all students, whether they be of low,
medium, or higher ability. Goodlad and Anderson (1987)
report that “The nongraded school provides for the
continuous, unbroken, upward progression of all pupils,

the slowest and the most able” (p. 219).

SECTION TWO: BENEFITS 14
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Positive Attitude
‘{ This upward progression is due in no small part to

the positive atmosphere of cooperation and support

T 7T ™1 that characterize the multi-age cl setting,
i nmmdtl ¢ erize the multi-age classroom ing
1 stems froman . ==
i amosphere Kasten and Clark (1993) cite the findings of Schrankler
l which is

“inclusive”™ . = . 2.

~ctherihon (1976) and Milburn (1981) that students in multi-age
' Cexclusive”
1 classrooms had "more positive attitudes towards school

than students in more traditional classes” (p. 22).
Certainly, the value of a positive attitude toward school

cannot be underestimated.

Inclusive Classroom
“* Part of this positive attitude stems from the

atmosphere of a multi-age classroom which is inclusive

rather than being exclusive as is often the case in
graded classrooms.

Some research suggests that children
experience greater isolation in same-age

SECTION TWO: BENEFITS 15
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than in multiage classrooms (Adams 1953;
Zerby 1961). Other research findings
suggest that when classrooms are made up
of children who are highly similar to one
another, there are more social 'stars’ in
the classroom, but also more children who
are rejected and/or neglected by their
peers (Rosenholtz and Simpson 1984). Thus
a few popular children may experience
more friendship bids than they can
reciprocate, while other children are
actively rejected or left out of the loop
altogether. McClellan (1991) compared
multiage classrooms composed of preschool
children and found similar tendencies.
(McClellan, 1994, p. 153)

Therefore, in multi-age classrooms, students are
less likely to be isolated and more likely to feel
comfortable and to collaborate with others in the

classroom activities.

Cooperative Learning Environment

{ / This atmosphere of collaboration which is so

v,\ much a part of the multi-age philosophy has the added
LN

benefit of helping students develop a sense of

SECTION TWO: BENEFITS 16
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responsibility, mutual respect and support. Because of

the cooperative nature of multi-age classrooms,

students are exposed to the ideas, thoughts and

feelings of others. This has important ramifications not

only for the social development, but for the cognitive

development of the student as well:

There s evidence to suggest that cognition
in higher level mammals, including humans,
may have evolved to a significant extent as
an evolutionary adaptation to social
complexity (Humphrey 1976). Further,
there is evidence that the growing child's
social interaction is important in the
development of his or her cognitive
abilities (Tizard 1986). Social cognition
may, in other words, lay the foundation for
cognition in general within both the
development of the individual person and
the genetic heritage of the species
(Chance & Mead 1953: Humphrey 1976:
Jolly 1966: Tizard 1986). If this is the
case, we might look at mixed-age grouping
as providing the child with a rich and
complex social environment that
contributes to greater social facility, as
well as to greater cognitive facility.
Piaget (1977) and, in a more
developed form, Vygotsky (1978) have
provided a context for understanding

SECTION TWO: BENEFITS
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cognitive development as being intimately
linked to the brain’s active construction of
knowledge within a social context. Recent
findings in neuropsychology on brain
development and learning in
childhood(Huttenlocher 1990) confirm an
organic basis for many of the theories put
forth by Piaget and Vygotsky, as well as
the educational approaches that have
developed in response to these theories.
Several central concepts within Piagetian
and Vygotskian thought relate to the
multiage grouping of children. (McClellan,
1994, pp. 154 - 155)

Different Roles and Relationships
/ The social context is further enhanced in the
multi-age classroom setting because the children are
able to experience different roles and relationships
with others which lends itself to the cognitive
development of the students. Anderson and Pavan
(1993) note that:

When elementary children go through two

or more cycles of multi-aged classes on
their way to secondary school, they have

SECTION TWO: BENEFITS 18
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Multi-age

classrooms remove

recurring opportunities to be for awhile at
the ‘bottom’ (youngest cohort), for a while
in the ‘middle’, and for a while at the 'top’
(oldest cohort) and thereby to have
different kinds of relationships with
children older than, the same age as, and
younger than themselves. (p. 101)

Positive Effects on Older Children

/ Another benefit of multi-age education is the

very positive effects on older children. A common

the discomfort of
some students

experiencing more
difficuly than

others since

vanving levels of
knowledge are

expected from the
start in all areas

ption about multi-age education held by parents
is that older children will not learn as much and will not
be challenged. Research has shown these fears to be
unfounded. These older children are not disadvantaged
because they are the oldest. To the contrary, there is
evidence to show that they do as well as or better than
their graded counterparts.

People sometimes fear that if a child of

five gives lessons, this will hold him back in

his own progress. But, in the first place,
he does not teach all the time and his
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freedom is respected. Secondly, teaching

w helps him to understand what he knows
Positive experience

of mentoring younger even better than before. He has to
children analyze and rearrange his little store of
=+ Opporniny 0 knov{le'dge before he can pass it on. So his
otreramdersiand sacrifice does not go unrewarded.
concepts (Montessori, 1967, p. 227)

Therefore, older children benefit from a multi-
age classroom environment through the positive
experience of mentoring younger classmates. Tutoring
brings with it, among other benefits, the opportunity to
better understand concepts. This view is shared by
other researchers:

As teachers have often noted, in the
process of teaching one also consolidates
and deepens one's own understanding.
Likewise, children who tutor another child
have been found to increase the depth and
organization of their own knowledge
T m—_ (Bargn& Shul 1980). Katz et al. (1990)
both experience suggest that a similar phenomenon occurs
improved self- as older children help instruct younger
o children in the social conventions of
community life. (McClellan, 1994, p. 159)

Similarly, a child amongst the oldest in the class

having difficulty academically can be boosted by
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explaining a routine to a younger child. Student tutors

as well as tutees in multi-age classrooms experience

improved self-image because the chance of being

embarrassed is lessened greatly. They see themselves

as being 'smart’ when they are tutoring younger

students and those being tutored are spared the

embarrassment of being perceived as 'slow’ by their

classmates.

In most studies where benefits were
researched, both the tutee and the tutor
improved their academic achievement, and
the tutor’s level of self-esteem rose (see
also their Harvard Education Letter,
March 1989 and Cohen, Kulik, and Kulik,
1982).

Several studies noted that students
experiencing academic problems are able
to deal with lower-level materials without
embarrassment when they have the
‘excuse’ of tutoring someone younger. Peer
tutoring may cause some discomfort if it
makes it more evident that some students
are experiencing great difficuity and their
tutors are not. The problem is removed in
amultiage classroom, where dif ferent ages
work together on a regular basis. The act
of tutoring or teaching helps a child to

SECTION TWO: BENEFITS
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better understand the social skills needed
by the learner. (Andersonand Pavan, 1993,
p.133)

Positive Effects on Gifted Children

.".75

Gifted students are not in any way disadvantaged

by being members of a multi-age classroom.

Anderson and Pavan (1993) point out:

The research evidence on these points is
very strong: when children of all ability (or
achievement) levels learn collaboratively,
not only do those of lower and medium
ability benefit substantially, but so do
those of higher ability (including the
gifted). We are aware of no research in
which gifted children have been shown to
suffer any disadvantage whatsoever: and
50 on the other hand there is an abundant
evidence to support the notion that the
advantages are many. Kulik (1987) has
made some claims for the gifted students
that it is more beneficial for them to be in
separate classes, but Slavin (1991) has
disputed these claims. (p. 100)

As

SECTION TWO: BENEFITS
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.Qo.n
Seamless Retention or Acceleration

Another positive aspect of multi-age education

deals with the more seamless retention or acceleration

of students.

Because there are different ages and

grade levels represented in the classroom, the divisions

Komdness Av

1 renasive Av

Remaining for an
extra” vear might
o unnoticed
when the focus
is placed on
continuous progress
and
academic success.

less obvious to the students.

There is yet another “plus” in multi-age
groupings that could benefit at least a few
pupils. Although the research evidence
against “retaining” children is
overwhelming, there may still be rare
cases where a student might in fact
benefit from remaining in the elementary
school setting for an “extra® year. Worth
noting is that when the environment is non-
graded and multi-aged, remaining in the
three-year unit for a fourth year might
actually go relatively unnoticed by either
the “retained” child or his/her classmates,
since everyone's focus will be on continuous
progress and academic success, rather
than upon who passed, and who failed. In
any case, when children are in a nongraded
primary rather than a graded classroom,

between each grade become blurred such that if

retention or acceleration were necessary, it would be

SECTION TWO: BENEFITS
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they are less likely to need to remain an
extra year . The same argument would
apply in those relatively rare cases where
it makes sense to “accelerate” a pupil.
Spending only two or two and one-half
years in one unit before moving
(McLoughlin, 1970). (Anderson and Pavan,
1993, p. 101)

..0.77

Better Prepared for Junior High School

/ Studies have shown that students who come from

multi-age classrooms also face less difficulty making the

adjustment to a junior high environment as compared to

students coming from graded classrooms:

Data from a number of multi-age team
teaching projects over the years including
the Lexington experience, confirm that
the former elementary school pupils ad just
very easily and quickly not only to the
social environment but to the routines and
expectations that characterize a junior
high or middle school operation. By
contrast, pupils emerging from a self-
contained single-grade classroom often
face a rather awesome challenge.
(Anderson and Pavan, 1993, p. 101)
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Individualism Embraced

.Q0.78

/ A final, important benefit of multi-age education

is that a multi-age classroom is a multi-dimensional

environment in which individualism is not suppressed,

but is embraced. Students in this environment are

permitted the freedom to explore their interests,

share their thoughts and experiences, collaborate with

one other and to progress at their own individual rate.

Bob Steere (1972), who compared
nongraded and graded secondary schoolsin
his doctoral dissertation, used a similar
approach to Pavan's and reported on twelve
studies which he concluded ‘clearly
indicate(s) that a nongraded school
organization has the potential for breaking
the shackles which wantonly bind children
of the same chronological age and force a
lockstep movement of youth through a
rigid curriculum’. (Goodlad and Anderson,
1987, p. xxi-xxii)

McClelian (1994) puts into clear perspective the

importance of diversity in education in comparing

education to a child's diet:

SECTION TWO: BENEFITS
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a multi-age
classroom is a
multi-dimensional
environment in
which individualism
is not suppressed
but is embraced

No one would argue the importance of
protein in the child’s diet. And yet few
parents willingly feed their children a one-
imensional diet composed exclusively of
meat, for example. A variety in the
nutrients is critical to the health and
survival of the physical organism. The
research reviewed here suggests that a

itidi ional social, ional, and
cognitive environment is no less critical to
children's social and intellectual health.
Multiage grouping is a key strategy for
ensuring that children receive a full range
of social and cognitive experience. (p. 160)

| Exploning Sharing
| persona thoughts and
nterests. ‘expenences

‘Q. a”
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A final word on the benefit of the multi-age
philosophy of education comes from Pratt (1986), who
states that “The evidence on multiage grouping appears
to confirm the basic principle that diversity enriches
and uniformity impoverishes” (p. 112). This is not meant
as a criticism of single-graded classrooms. Diversity is
also characteristic of the single-graded setting
although to a somewhat lesser extent. It isaninherent
characteristic of the multi-age classroom due to the

wide range of the students’ ages.

..diversity enriches and uniformity
impoverishes...

Pratt
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/ The classroom environment encompasses much
more than merely the physical environment and has far
reaching effects on the quality of learning experiences.
A variety of characteristics is evident in a multi-age

classroom setting. The multi-age teachers featured in

Reading

Creating Nongraded K-3 Classrooms: Teachers’ Stories
! and Lessons Learned all came to the same conclusions

about appropriate settings and instructional practices
which would be found in effective classrooms, both
graded and multi-aged:

= warm, caring atmosphere

= respect for children

= careful observations of children

® daily read-aloud time

& extensive self-directed learning time (i.e.,
learning centres, reading and writing ‘'workshops’)
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& qctive, hands-on activities (eg., using
manipulatives for mathematics)

! ® |arge blocks of time for intensive study
& thematic teaching

® reading literature and writing for authentic
purposes

® inclusion of music and art as a natural part of
the day

® attention to each “critical attribute” of the
primary program (Hovda, Kyle& McIntyre, 1996,
pp.184-185)

This next section will address how to establish a

classroom which reflects the above mentioned

characteristics.

Furniture and Decor
“* Consideration of the physical arrangement of any

classroom is important. As Charbonneau & Reider

(1995) recognize:
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Imporant
Questions to Ask
Yourself!

It is not possible to understand children's
behaviour or the outcomes of curriculum
without considering the effect of the
physical space. The physical environment
‘pulls’ children to certain activities and
behaviours, and not to others. It isalmost
as if physical environment has a 'voice’ that
children hear above the voice of the adult
in the classroom. A large open space tells
children to run and tumble. Shelves that
are disorganized, where it is difficult to
know where to replace an item, or where
materials are not clearly displayed and
marked, invite children to take materials
haphazardly and to return them in a
careless fashion. (pp. 53-54)

The following questions, which summarize those
suggested by Charbonneau and Reider (1995) and Hart-
Hewins and Villiers (1997), can be kept in mind when
setting up a multi-age classroom and may also be
applicable to setting up a single grade classroom. They
are of utmost importance for the setup of multi-age
classrooms where individual as well as group work and
ownership of the environment is valued:

@ Do I have an appropriate number of chairs at
each table? Will this number encourage the
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gathering of enough children to work together,
yet not too many to encourage some students to
be of f task while one or two stay on task and do
all the work?

@ Are there enough centres for small group
activities?

@5 there a space large enough for everyone to
gather without sitting on top each other yet, not
so large a space that it invites running,
gymnastics, wrestling, or like behaviours? Is this
space in the centre of the room where
Charbonnneau and Reider (1995) say it "tends to
become dead space” (p. 63).

@ Does the furniture accommodate the various
physical sizes of the students?

@ Are there any quiet spaces?

@ What area is well lit and conducive to a
reading area? Is there an area which is near a
window affording the use of natural lighting and
also enough space for adequate bookshelves of
appropriate heights?

@ Where are the outlets for computers,
listening centres, VCRs to be set up?

@ Do the computer monitors face into the work
station space or corner space rather than into
the classroom so passerbys won't be distracted
and drawn in by intriguing pictures or activities?
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Even if the teacher
prefers to do the
imitial setup of the
room.
opportunities
should be provided
Jfor the students to
help decorate and
re-evaluate the
arrangement in the
classroom.

@15 there adequate space for traffic flow?
®'Is there a place where students can keep
their personal belongings? (boxes or baskets or
cubby holes are possibilities for this)

@ How will the children know where they should
work? What is needed at each centre? A chair?
An easel? A carpet? A chalkboard? A pocket
chart?

@ Where will I conference with the children?

Students Get Involved

Evenif the teacher prefers to do the initial setup
of the room, opportunities should be provided for the
students to help decorate and re-evaluate the
arrangement in the classroom. This helps create a
feeling of ownership amongst the students which is
characteristic of multi-age classrooms. Chase and Doan
(1996), who have worked closely together teaching
multi-age classes in adjacent rooms, give an example of

how one spring, while enjoying Charlotte's Web for their
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theme, their students decided to decorate an area
which they refer to as the Littie Room.

The spring weeks that we enjoyed

Charlotte’s Web for our theme spawned

some wonderful collaborations. We had
- voted to turn the Little Room into
Zuckerman's Barn. After conducting the
initial brainstorming ideas for how we
could achieve this transformation, Jane
and I gathered some supplies, and then we
let the children sign up four at a time for
“"Make Zuckerman's Barn® as a choice. The
next week various groups of children
worked on the room during Choice Time.
They made paper fences, barn doors, the
hay loft, and the manure pile. They
produced a box for Wilbur's trough, masks
for all the animal characters, and
Charlotte's web up in one corner. The
children worked collaboratively to create
the barn. The day came when it was
finished. Serene, Cassie, Susan, and Kyla
were the first to sign up for the Little
Room. Their first job was to tidy up: then
they could play in there. They were all
busy, one with a broom and a dustpan, two
of them stuffing scraps of paper into a
plastic garbage bag. Serene made signs
for the doors: ZUCKERMAN'S BARN. She
checked her spelling from the Charlotte’s
Web book. She came to me wondering
where the tape was, so she could hang up
the signs. She whispered loudly, "There's

SECTION THREE: THE CLASSROOM ENVIRONMENT 34



Multi-age User Guide: From Theory to Practice

feelings of

pride

and ownership
foster a sense

of communiry \g
i

a snake in the barn trying to steal
Charlotte!” The playing had already begun.

Another day three of the youngest
kids, Carter, Rebecca, and Erin, added to
the Charlotte’s Web Bulletin Board at
Choice Time. They made a big barn and
various figures to go on the board. They
were very self-sufficient as they made
their cutouts, but they relied on Larry,
who was playing with bricks right below the
bulletin board, to staple their things up.
He commented to me at the end of Choice
Time, "I was the only tall one around. I
had to help out.” (pp. 30-31)

Take O .

‘.Q‘BE

In order to further establish a learning

environment where students take ownership for their
learning, materials must be made easily available to the
students. In letting the students know where things
are, the teachers’ workload is somewhat lessoned since
the students can help gather materials needed. Each
September, students returning to the classroom may

need some reminders about where to find certain items

SECTION THREE: THE CLASSROOM ENVIRONMENT
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and it may be necessary to rearrange some of the
materials, especially if there are major physical changes
to the layout of the classroom. Yet, since at least half

of the students are returning to the same class, it does

not take long for students to learn where everything is.
This cuts down on the interruptions the teacher has
when conferencing with individuals or small groups. It
helps in the flow of routines in the classroom. Chase
and Doan (1996) explain that:

In our classrooms the materials that we
will need to do the work of reading,

<

:;1‘1? writing, drawing, and figuring are placed on

our shelves within easy reach of everyone.

Keeping materials The first two weeks we spend a great deal

casily available of time making sure that the children know

to students can cut where to locate everything. We end those
down on

two weeks with a scavenger hunt, the
children need to be aware of our complete
inventory of school materials. (p. 78)

interruptions.

To further help the students feel ownership of
their learning environment Chase and Doan (1996)

permit the students to decorate the walls and bulletin
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boards of the classroom on a regular basis. They
explain:

The children often design the bulletin
boards themselves, choosing to work on
these boards at Choice Time.

When the children are making
choices, they are aware that they can
choose where to do that activity, that the
materials they need will be readily
available to them, and that they will be
working in an environment that belongs to

them. (p. 78)
. <4 ‘| When trying to establish a feeling of ownership
7 ' amongst the students, it is helpful to assign to specific
students daily and weekly tasks such as the following:
assign

v i ks © tidy the listening centre
1o different

students on a © tidy the reading corner
daily and weekly
basis

© check library books returned

© take recess orders

© empty pencil sharpener

Different students are assigned the various tasks

each week. The student responsible for each area also
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Cred¥

is expected to encourage classmates to take ownership
and to remind other students about maintaining order in
the area.

Activities such as these help encourage students
to work together and to take pride in how their
classroom looks. As a result, it may be easier to
encourage the students to put their things away neatly,
put all their garbage in the garbage can, and hang up
their coats neatly in the area allocated for their class.
The pride and ownership they feel for their classroom
while working together helps foster a feeling of
community.

When children do put inefforts to decorate their
classroom and keep their area of the school clean and
tidy, it is a good idea to ask other teachers and the
administration to compliment the students on their
efforts. This praise may help not only to keep the

school clean, but also to increase some of the children's

SECTION THREE: THE CLASSROOM ENVIRONMENT 38



Multi-age User uide: From Theory to Practice 8 a 0 a 92
confidence. This, in turn, can have a positive impact on

their learning.

Curriculum Materials

In addition to creating a good physical
environment, consideration must be given to curriculum
materials. Ask yourself:

=I5 there sufficient literature on a variety of
topics and at varying levels of difficulty?

=d Are there non-print as well as print materials?
Are there, for example, video and audio tapes and
visuals such as posters or pictures?

=»1Is there a variety of games, puzzles, scrabble,

I word games?

D e
H

}ﬁ curricular outcomes?
=¥Is there a good collection of art and writing

materials including different kinds of paper,
paint, brushes, pencils, markers, scissors, poster
board...2

=P Are there sufficient science materials to meet
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While these questions need to be asked by single
grade teachers who teach children with diverse
abilities, they are even more pertinent for teachers of
multi-age classrooms in which the diversity of abilities

is much broader.

Pri Non-Print Materi

Children need access to agood classroom library,
in addition to the school’s central library, so that they
are immersed in a literate environment. This includes
both print and non-print material that can form the
basis of research, motivate reading, or inspire written
or other forms of response. One example of an activity
that encourages children to read different kinds of
materials and that helps them develop language skills
across the curriculum is writing a class book. These
books can be based upon a variety of topics and

incorporate all subject areas. As an example,
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Interesting projects
cause students 1o
become interested.

mathematics canbe the focus for writing a number book
depicting various compositions of numbers. For
example, story problems can be elaborated into book
form:

A family living in a certain community decided to
take a trip. They got out their map to see what
communities they were close to, which provinces they
were close to, and which countries they were close to.
The family, which was made up of X number of people
decided to go to place A on the first day and try to get
to place B by the end of the first week.

The storyline may continue like this and
incorporate how much gas is used, how much money is
spent, what food is eaten, how differences of opinions
among family members are resolved (eg. where the
family decides to eat). Thus, all subject areas are

represented in what would end up to be an interesting
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project which could help stir up interest in students--

even those students that may be hard to reach.

Games

If you do not have many games in your classroom,

one way to solve the problem is to create some. The
inherent big buddy system in a multi-age class
facilitates this activity which results not only ina lot of
games for the classroom, but also much learning and
pride. The inventors excitement is usually contagious as

they explain how to play their game.

Science

Some teachers have asked parents and other
community members (for example, from teiephone
companies, computer stores, repair shops) for old
equipment which may be considered garbage. The

teacher then may set up 'A Take Apart Centre’ where
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students can actually take apart equipment to see what
is inside and how the equipment works. Of course it may
be too much of a challenge to try and place the pieces

back together!

Even if your classroom has plenty of bought
materials, it does not hurt to ask students to bring in
supplies which could be used for art projects. Supplies
such as paper towel rolls, buttons, yarn, and old fabric
can be used for a variety of projects. Some classes set
up an inventions centre which may be used by students
of all academic levels and also incorporate learning
across the curriculum. Asking children to bring in

supplies such as these is another way to help instill

ownership. It should be noted that no matter what
financial situation of the students’ family, all children

may participate by bringing in something, since empty
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cereal boxes, tissue boxes, and toilet paper rolis could

be used to help create a variety of inventions.

Mani .

If you do not have a variety of manipulatives for
each of the grade levels you are teaching you can begin
a class project to create some. For example, when
studying the concept of place value, children can use
popsicle sticks and beans to create tens and ones
manipulatives.  When studying the concepts of
geometric solids, children can bring in an assortment of
geometric solids from home - for example, an empty
coffee can will do nicely as an example of a cylinder or

an empty cereal box for a rectangular prism.
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l The philosophy of multi-age education promotes
active learning. Thus, within the parameters of existing
curricular outcomes, students need involvement in
constructing their own curriculum. For example, at the
beginning of the year students and the teacher compile

a list of topics and questions they would like to learn
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more about. Teachers usually explain to students that
there are certain curriculum objectives which must be
taught and ask for ways in which to incorporate the

objectives in topics of the children’s choice. It is

[Ideas Blossom !

amazing how simple ideas can blossom into wonderful
learning experiences when teachers look to their

students for ideas when curriculum planning.

Poore and Armstrong (1996), primary level multi-
age teachers, strongly promote empowering students.
They state:

Another essential element of our program
is that we provide a safe environment that
enables the students to make choices
involving their own learning. This respect
for students' ideas and feelings empowers
the students to initiate their own learning
and cultivate a respect for others in the
room. We provide the safety for ideas,
reinforce progress and allow students to
make mistakes and self-evaluate those
mistakes. The following questions are
often heard in our classroom: "How would
you like to show what you learned?” "Who
would you like to work with?* "What
materials would you like to use?" “What do
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you think you did well on that project>”
“What did you learn when you did this2>"
*What could you do to improve?” “How
could you make this better?” (p. 87)

Questions to Guide Instructional Design

/ Politano and Davies (1994) use the following

questions to guide their decisions about how they design

instruction:
- What experiences do I need to plan for
(curriculum requirements)?
- What do my students know?> What can
they do? What are their interests?
! cpgix went ONE
s (:: et = ll = How can I broaden activities to meet the
1 weas 5 needs of children with varying
ao Mo\ 9 5
> L§ understandings and skills?

T - What have I done to provide challenges?

= Have I provided children with ways to
learn about the curriculum as well as given
them opportunities to use processes and
strategies? (p. 69)
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They also point out that *You cannot determine
how successful instruction has been until students show
what they have learned” (Politano & Davies, 1994, p. 69).

Politano and Davies (1994) also refer to Howard

Gardner's 1985 work on multiple intelligences which
showed that “there are more ways to view and show
intelligence than through the traditional tests used in
schools. By creating areas that allow individuals to
display their strengths we, as one child said, ‘Let more

kids be smart!™

AR

S0/ View and show students” learning by
engaging in the following activities o
reflect knowledge gained:

creating and presenting informative plays
painting murals

writing books. poems, and songs

creating diaramas

presenting speeches

¢

T
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when you learn
10 teach others.
voulearn to
teach vourself.

Students as Teachers
[ Miletta reveals that when teaching in a 4-5-6
multi-age setting, one of her concerns was that from
the beginning of the school year the children should be

involved in decision making;: thus, she and her teaching

partner ined to their at the beginning of
the year that they would be involved in making
important choices about what they wanted and needed
to study and that they would be given the opportunity to
get involved and explore subjects in which they had
special interests. Believing that when you learn to teach
others, you learn to teach yourself, Miletta and her co-
worker hoped that, once their students pursued a
special interest, they would want to share and teach
others about their interests and what they had learned.

Miletta and the teacher with whom she taught,

endeavoured to help their students understand that
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With the privileges
of being abie 1o
make choices also
comes the
responsibilin:
10 be

with the privileges of being able to make choices about
the curriculum, also came the responsibility to be
purposeful -- to take their studies seriously. They also

wanted the children to understand that they would be

dying what other d their age would be
according to the state curriculum guidelines, but that
the organization may be different.

Miletta describes how she and her colleague
helped empower their students by providing them with
the opportunity to teach an instructional unit on a topic
of their choice. They decided to break down the
academic year into six week modules: therefore,
students would have the opportunity to choose to study
a topic presented by their classmates for a period of
six weeks. The multi-age classroom environment was
very conducive to the success of this activity since one

of the biggest advantages of a multi-age classroom is
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the teaching and learning relationship which exists

amongst the various age levels.

Planning the Year

V4

the topics of study which had been planned by Miletta

At the beginning of the year, when introducing

Older students
cautioned
newcomers io listen
carefully.

and her teaching partner for the first six week module,
the older students would caution the newcomers to
listen carefully to the descriptions and not to be
influenced by what their friends were choosing. Miletta
(1996) further explains that:
All groups were open to everyone, but
there were some that demanded greater

skill and knowledge than others...In most
cases, however, the adjustment for age

studenis guided | and experience was made as the children
”" e 'Z"'” worked in the group. The teacher would
owards an : <
appropriate topic. guide each student toward an appropriate
study or I topic, study or exploration within the

exploration.

group so that while they were all having a
common instruction period, individual
projects reflected individual aptitudes and
attitudes. In a sense, that's not very
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students invited
10 join study

groups to
remedy certain

gaps in

learning.

e«

L

-

different from what a regular classroom
teacher does every day. The difference
here was that the children chose to study
a topic and were relieved of the burden of
group conformity. The limits were not
defined by grade level but by each child's
own interests. (p. 22)

B8,84%

During the year, Miletta (1996) and her teaching

partner

retained decision-making power by issuing
“invitations” to children to join study
groups that were designed to remedy
certain gaps in learning. If we found, for
example, that some students needed
special help in reading strategies, place
value, capitalization, or any number of
hundreds of subskills in content areas, we
would form a group to address those needs
and ask certain students to join them.
These were invitations that could not be
refused. Interestingly enough, students
never resisted joining them: our students
actively sought help whenever they needed
it and welcomed the opportunity to receive
it in a regularly scheduled group. I think
this was a by-product of the seriousness
of purpose that developed because they
were involved in selecting their curriculum.
And since these particular groups were
genuine thematic units of study, they were
often chosen by other "uninvited” students

SECTION FOUR: PLANNING THE CURRICULUM



Multi-age User Guide: From Theory to Practice 8 a 0 .107

who thought they sounded interesting. (pp.
22-23)

After each unit of study, the students reflected

Students reflect on
their own work... on their own work to see if they had tried their best
and produced their ‘best work during the unit of study.

If not, they had the opportunity to endeavour to do

better during the next unit.

Contrary to how it may first appear, a lot of
teaching and learning went on during the preparation of
the modules taught by the students. As Miletta (1996)
who was one of these teachers, explains:

We regularly encouraged our students to
take on the responsibility for researching
and planning an instructional unit on a topic
of their choice. Most students elected to
do this at least once in the three years
they were with us.

We had two main reasons for
encouraging them to do so. First, teaching
provides opportunities for learning. ... As
we encouraged our students to teach, we
wanted them to experience the same
excitement we felt when we prepared to
teach, and we wanted them to realize how
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Students
as teachers
seem 1o become
hetter listeners.

much one could learn in undertaking these
investigations.

The other lesson to be learned was
more subtle, and we discovered it after
listening to students talk about their
teaching experiences. Not until they had
the responsibility for organizing and
instructing their fellow classmates did
they truly understand and appreciate the
process of teaching and, therefore, the
process of learning. They seemed to
become better listeners because they
understood what it was like when someone
didn't pay attention. They were
conscientious about their own assignments
after they'd experienced the frustration
of receiving unfinished homework. Most
important, we felt they gained a broader
understanding of the differences among
their classmates and a heightened
awareness of their individual needs. (pp.
86-87)

We taught them to respect the
different levels that they would find in
their classes and helped them to
understand the importance of having each
student set realistic goals for the six
weeks. They knew that their job was to
help their students choose projects and
reach their objectives. It was their
responsibility to provide the kind of
support that would enable their group to
achieve success. (p. 88)

..0.108
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Planning Units of Study Together:

Teachers and Students

Encouraging the students to research and planan

instructional unit o teach to their fellow classmates did

not mean less work for the teachers since:

Quiet
Pleass

$

Some youngsters, especially those new to
the program, were anxious to teach but
didn't know where to begin. For these and
for some of the older students too, we
organized a study group called "How To
Have A Study Group." This was basically
an independent research seminar.
Students thought about their interests
and their questions, decided upon a topic,
madealist of possible resources, gathered
oooks and articles from both school and
the public libraries, shared their findings
with the group, and made an outline of the
topics they would cover in each session. In
effect they became experts.

While they were pursuing these
investigations, the group as a whole would
discuss methodology and management.
..Some preferred to work alone: others
welcomed shared responsibility. We shared
our own organizational tips with these
students, such as keeping all the materials
for a particular mini-course in colourful
plastic dishpans and keeping records of
attendance and completed homework on
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( Conduc ing a Study
Group:

& decide on a topic

o list resources

& share findings
with group

 outline topics for
each session

& discuss methods

and management

Emphasize
questioning techniques
\whenever teaching
students to teach

before commencing to teach.

special class lists. (Miletta, 1996, pp. 87-
88)
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Miletta and her teaching partner also permitted

students to teach mini-courses based on a book they
wanted to share. Not all plans for teaching units of

study or books were automatically approved by Miletta

and her team hing partner.

explains, she and her team teaching partner

Emphasized  questioning techniques
whenever we were teaching others to
teach. We discussed the difference
between the questions intended to help
children recall the facts and events in a
story or the steps in an experiment and
the in-depth questions that required
analysis and evaluation and might have
more than one right answer. More often
than not, we asked students to write and
answer their own questions as a follow-up
to a lesson. (p. 90)

were asked to revise their plans and submit them again

As Miletta (1996)

Miletta and her team teaching partner were very

satisfied with the process they had developed of acting
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as facilitators who were guiding students to teach other

students. According to Miletta (1996):

The process of students teaching other
students was very satisfying to us as
teachers. In some modules we would
schedule all the student taught groups
during one period. For us to stand in the
middle of the room and see as many as six
groups huddled around the student
leaders, intently discussing a topic without
a teacher, was most gratifying. I still can
feel the electricity in that air and can
remember vividly the sense of personal
satisfaction that comes when you are able
to step aside and let students learn
independently. (p. 91)

As teachers, Miletta and her co-worker helped lay the

groundwork for their students to develop into life-long

learners.

T have found that holding a class meeting to

compile an interest inventory in the beginning of the

year is quite an effective activity. Childrenare givenan

opportunity to contribute to a list of topics in which

they would be interested in studying throughout the
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compile an
interest inventory fo
study throughout
the vear..

year. This is also a good time to discuss with the
students objectives that need to be covered and how
they can be met while incorporating the topics which
students are interested.

Empowering students by enlisting their input, not
only in the area of curriculum planning but also in the
area of rules and routines, helps foster an atmosphere
which is conducive to learning and student ownership.

The following section addresses this.

Routines and Scheduling
= Curriculum planning goes hand in hand with

scheduling. As an alternative to the teacher

alone, feel greater
ownership for their learning when they help the teacher
establish daily agendas. Often, in multi-age classrooms

during the class morning meetings, the teacher and
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Foremost

{ important thing
for a primans
teacher to do
is 10 empower

the children. \jj

students together establish priorities for the day and
create the time frames and order for the day's work.
This helps children reflect on the previous day's
accomplishments and build links with new plans for
learning.

One of the benefits of multi-age classes is the
fact that most of the students in the class are familiar
with the teacher and the class rules and routines. Rules
and routines, however, need to be reviewed and revised
each year. It is beneficial to ask the older students to
explain any rules and routines which they remember
from the previous year that would still be needed the
following year. This will refresh their memories and at
the same time familiarize the new students with their
new classroom set-up. This helps endorse the fact that,
in the multi-age setting, students’ opinions are valued
and they each have responsibilities.

According to Grant and Johnson (1995):
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One of the first and perhaps most
important things a primary teacher has to
do is to empower the children, to give each
child a sense that s/he can be responsible:
s/he can be in control of this aspect of his
or her life.

Empowering children does not mean
turning over control of the classroom to
them. It does mean helping them build on
their natural inclination to want to make
sense of the world and to gain some
control of their environment and
themselves. (p. 79)

Holding aclass meeting in September to establish
a list of classroom rules is an effective method of
developing a sense of empowerment amongst students.
The list is positive in that it contains things

students will do rather than things they should not do.

When classroom When classroom rules are initiated from students’ ideas
rules are initiated

from students” ideas D
e it sttt | they are meaningful to them and, therefore, are more

to them and,
therefore. are more likely to be respected. Since everyone should try to
likely 1o be

espected. i = .
repect work together to keep ‘our classroom a nice place to be’

the consequences in the event of 'somebody forgetting'

one of the class rules should also be student initiated.
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Thus, if someone does ‘forget’ a rule the consequence

will more likely be viewed as fair.

Sample List of Rules :
R R R YR VR
This year we will:
1.)Work together to keep our classroom neat and tidy and

| to make our classroom a safe, happy place in which we can
explore and learn.

2.)To reach this goal we promise to always try our best to:

listen carefully when someone else is speaking
respect the property of others

be polite

share

help others

put things back where they belong when we

have finished using them
play and work safely g

NUECREENN

have fun and be happy
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Large 6roup Meeting (L6M)

/ Probably the most important area in a multi-age

classroom is the area where the class meets which is
sometimes referred to as the LGM area or the Large
Group Meeting area. Miletta (1996) explains the
importance of this area by stating:

As we've mentioned briefly, the forum for
the exchange of ideas, information, and
perspectives was called the Large Group
Meeting. It was here we gathered to give
voice to all the members of the community.
We discussed the ways in which the ideas
of service and self-direction were in
evidence, we participated in democratic
government, we shared our collaborative
endeavours and celebrated their
successful achievement, and we handed
down our accumulating history. The LGM,
as we called it, became the heart of our
program. It was vital to the agreement of
principles we could live by and essential for
the sharing of ideas and the exploration of
our diversity. ...

The LGM wasn't simply for rule
formation and disciplinary action. We also
needed to determine how well our
community was functioning. We discussed
the decisions our students were being
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asked to make and the rights and
responsibilities that choice making and risk
taking entailed. We often asked if anyone
had seen a classmate helping another
student in some way or if anyone had been
helped by a classmate. We were also
careful to stress the importance of
service to the whole school community as
well as our own.

The LGM also provided the
opportunity to discuss themes and
concepts that were emerging from our
studies or from current events. ...

The L6M was the time for sharing
completed projects, for summarizing work
that had been done in the study groups and
for performing plays and skits. We held
"news broadcasts” on Fridays. These were
patterned after network newscasts and
Ct IH: WhEr provided weather, sports, commercials and

information about international and
national and local events. (pp. 75-76)

If discipline problems and children's concerns are
discussed in this setting, then discipline problems are
decreased and this set-up or routine usually helps

students take ownership for their actions.
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Large Grou,

Exchanging :“..u,,' P Sharing and
ieay. discussing

lomaton current events

perspectives

Saving Paming

Problems Qumculum
Shanng

Guving vaice to colaborative
endeavors

M comuny and individual
menbers prorects

How To Approach Various Subject Areas
/ These days there is much emphasis on an
integrated approach to teaching and learning. The
curriculum for the Newfoundland Department of
Education, however, is laid out by subject and by grade.
When planning the curriculum for a multi-age class, it is

important to keep in mind that children, as do adults,

learn best when new knowledge can be linked to prior
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R

Tell me. I forget:
show me.
I remember:
involve me,
1 understand!

&

knowledge.  Interactive, hands-on activities help
promote meaningful learning experiences that help build
children’s working memory.

No matter which subject area is being dealt with,
teachers should try not to rush their students through
material just so all objectives are covered, since
students do not retain much knowledge from materials
presented in this way. When students question or show
interest in knowing more about a given topic, valuable
learning may take place since the students’ interest is
captured.

It should be recognized that similar teaching
strategies can be used in single and multi-age
classrooms. Surveys conducted in the immediate Corner
Brook area revealed that multi-age teachers did not
drastically change their teaching strategies when they
changed from teaching a single grade classroom to

teaching a multi-age classroom. It should be noted,
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evervone is at
different levels
because the class

is made up of
different age
levels...

however, that when teaching in single grade classrooms
these teachers kept up with current teaching practices
such as classroom workshops. In the sections which
follow, the suggestions are directed at multi-age
teachers, but many of the ideas are equally applicable to
a single grade teacher. When teaching in a multi-age
setting, it is a given amongst students that everyone is
at different levels because the class is made up of
different age levels. During my experience in multi-age
classrooms, students have accepted this and have not
been concerned with who is at which grade level as
adults may be when observing the students. Thus, it is
easier to maintain motivation and self-esteem among all
students, including the less able. As well, older students
will have more opportunity to lead other students,
whereas in a single grade class the opportunity for
everyone to participate in this is greatly lessened and,

for some students, the opportunity may not exist.
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The following methods, which have been used in
multi-age classrooms, can also be used in single grade
classrooms.  They involve addressing curriculum
requirements as well as the individual needs and abilities

of students.

Language Arts
Azcording to the draft copy of The Atlantic
Provinces Language Arts Curriculum document, teachers
need to consider activities which may help their
students develop skill in listening, speaking, reading,
writing, and other ways of representing. Indoing so,all
teachers, including multi-age teachers, must reflect on
the question of how best to address the needs of their
;J students. The range of ability may be greater in multi-
age classes, but this broad range need not be seen as
negative. Rather, it adds to the dynamic iearning

atmosphere. It is significant to note that as Hovda,
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Kyle, and McIntyre (1996) recognize during the latter
part of the twentieth century

_literary experts such as Holdaway
(1979), 6raves (1983), Calkins (1986),
Cambourne (1988), Harste (1989), Au
(1993), and Goodman, Goodman and Hood
(1989) have suggested that teachers put
their basal readers on the shelves and
their correcting pens in their desks.
Instead, taking a cue from how children
develop oral language, teachers should
approach children’s learning to read and
write in a similarly developmental manner.
Children should have many "real” literary
experiences - listening to stories, reading
good books, and making early attempts to
use writing (even if it's scribbling) to
convey meaning. (p. 2)

A literature based approached to language arts
instruction is inherent in the multi-age approach to
teaching and learning. This is not to say that there is no
place for basal readers; they may serve as one of the
many resources upon which teachers and students may

draw.

SECTION FOUR: PLANNING THE CURRICULUM 69



Multi-age User Guide: From Theory to Practice '...123

This approach is reflective of the multi-age
approach to teaching and also a classroom workshop
approach. It is practised by Poore and Armstrong
(1996) who teach a multi-age, multi-abilities primary
program. They explain that:

Someone asked us how we are accountable
for writing skills. In our multi-age, multi-
ability class, writing skills are
individualized. When students write a
response of any kind, they know they are
to write to the fullest extent of their
ability. Each individual's plan is based on
where that person was the last time he or
she wrote. For example, a special needs
student may respond verbally while an
assistant records his or her thoughts.
Often students might be working on
putting their thoughts on paper, learning
to trust themselves to write the sounds
they hear in the thoughts they have. They
are practising listening to their own voices,
not spelling every word conventionally.
Other students are putting words
together to make sentences (complete
thoughts) that make sense. Those whoare
adept at writing complete thoughts begin
to capitalize and punctuate, and they see
the benefit of knowing where one thought
ends and another one begins.
Capitalization and punctuation become
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useful only after the children are able to
put complete thoughts on paper. Still
other children work on combining
sentences with a common idea to form

. They ask, "How do I let my
reader know this is a new idea>" We tell
them to indent the first line to show that
a new idea is coming. At that point, those
students see the benefit of knowing how
toindent. Therefore, they are more likely

tor to use that

This is also a time when Bobby may
share his ideas with a general education
student, and the two of them may write a

piece together.

The general education

student initially does the actual writing,
and Bobby will later tell the class about it.

(p. 89)

Poore and Armstrong (1996) also explain their

G accountability when teaching reading in their multi-age,

multi-abilities primary classroom. They state:

Accountability for reading skills is handied
during Sustained Silent Reading with
individual conferences and when students
are in skills groups for a short period. We
use literature books and poetry during
these group times. We use poetry a great

deal because it provides a small chunk of
reading that is more comfortable for many
students to attack and grasp. They are
not overwhelmed by length. (p. 89)
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Poore and Armstrong (1996) describe a

state that in a reading/writing activity:

..we read The Cat in the Hat by Dr. Seuss
aloud to the whole group. Then we had the
students work in groups to think of as
many rhyming words as they could for cat.
The students shared their lists with the
entire class. Then we had them choose a
word from their list with which to make a
sentence. The only stipulation was that
the word that rhymed with cat had to be
the last word in the sentence. We wrote
six of the students' sentences on the
board. They noticed that two of the
sentences were about the same topic and
that three others were about a similar
topic. We wrote the two sentences
together and the three together and
talked about how the two groups could be
poems because the sentences were about
the same topic and told a story. We
discussed the rhyme in these poems but
also noted that rhyme is not necessary in
a poem.

Our idea was to continue this
process of sentence making and have the
groups create their own poems. Because
we used cooperative groups for this
activity, all the students were able to
participate regardless of their

reading/writing activity which they find helpful. They
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instructional level. One group member was
the recorder. Everyone in the group was a
contributor. All were actively involved in
making the list of rhyming words and
creating the sentences. (p. 91)
It is important to offer children meaningful
opportunities for writing. As one example, I am in the

habit of involving my students in creating invitations to

classroom activities. This is a very beneficial activity

since, not only is it an authentic experience, but also the
students must be very conscious of their audience.
Attention must be paid to the information that must be
conveyed: the person to whom is the invitation
addressed, the time and place of theactivity, directions
to the location, any special dress code, or an RSVP.
Another such activity is the process of writing thank

you letters to classroom visitors and volunteers. Such

activities also help to further foster a sense of

community within the classroom. Classroom and school
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newspapers or newsletters and home journals are also

ideal mediums for developing a sense of audience.

Activities such as simpl to the rhythm
of a poem or song also can be used across the
curriculum. Writing a poem or a song may be a response
to a classroom event or outing, or a more personal
response to something outside of school. Poetry and
song are also of ten used as a ‘cluing-up’ activity to a unit
of study. Poetry and song are also excellent media for
expressing what has been learned.

Music can enhance creativity. Often, during

creative writing activities, classical music can be played
quietly.

Involving children in the creation of their own
books is another very beneficial and enjoyable
experience which allows students to work creatively at

their own level. Students can read their finished
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products to other classes. The published form can then
be displayed in the school resource centre.

Painting murals depicting the beginning, middle
and end of a story read in class can help to further
develop skills in the area of plot development. Students
must think about such elements as characters, setting,
problem and solution and then depict them in the
appropriate sequence on the mural.

Establishing an Author’s Chair helps to develop
self-confidence. Children are given a chance to read
their work to their classmates. It is meant to be a
positive experience. A Reader’s Chair could also be
established. The children practise reading a book at

home and then read to the class. Afterwards they are

by their The

given three
children could also be given the opportunity to talk
about abook that they recently read. These book talks

are agreat way to foster enthusiasm for reading as well
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as to promote the development of communication skills.
The establishment of an Author’s Chair and Reader's
Chair offers an opportunity for children to share some
of their personal writing as well as books they have
read. Setting aside a few minutes every day for this
type of activity proves to be very rewarding. It quickly

becomes a much anticipated part of classroom routine.

As stated previously, because students know that their
multi-age classroom consists of various ages they are
more accepting of the range of abilities amongst
themselves. Therefore, emergent readers even if they
are the age of students in grade three, still will
volunteer to read and feel proud of their

accomplishment.

Mathematics
When teaching math in any classroom today it is

important to keep in mind that, as stated in
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he ics Grades 1-2-3: A Curri ide (Interim

Edition). “Mathematics curriculum reform in Atlantic

Canada is shaped by a vision which fosters the

devel of h ically literate who
can extend and apply their learning and who are
effective participants in an increasingly technological
society” (p. 3).

Further to this, the curriculum guide also states
that publications by the National Council of Teachers of

Mathematics “"embrace the principles of students

learning to value mathematics and of being active
‘doers,’ and they advocate a meaningful curriculum
focussing on the unifying ideas of mathematical problem
solving, communication, reasoning and connections” (p. 3).

Ostrow is a proponent of this view. She holds the
belief that children need to develop their own

strategies for problem solving. Ostrow (1995) cites the
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work of Marilyn Burns, a well-known educator in the
field of teaching mathematics, as stating that:

It's important for children to understand
that algorithms are procedures that have
been invented by people to carry out
| ions that are done rep: dly. It's
-2 important for them to learn how
SG =a algorithms are based in the structure and
logic of our number system. Also it's
important for children to understand that
no one particular algorithm may be no
better or more efficient thananother, and
that many methods, including ones they
invent themselves, are equally valid. There
is no need for all students to do arithmetic
calculations in the same way any more than
it is essential for all children to develop
identical handwritings or writing styles.

(pp. 65-66)

It is necessary to give children time to work
through problem solving activities independently. Itis
important that they know they have choices in how they
solve problems. It is useful to have available to

avariety of manipulatives such as unifix cubes,

various types of place value units, fraction pieces,

pattern blocks, a variety of sizes of graph paper and
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link blocks. Using ipulatives can help

present and explain how they find solutions to problems.
Oral and written explanations are important since they
show not only if the students understand the problem
but also how they solved it. Some people may question
how young children who cannot write can do this: yet, it
is not necessary to separate writing in words and writing
in pictures.
When Ostrow (1995) is questioned about what
the youngest children who can't write yet do, she points
\c\?'ft’ out “that sometimes it is easier to explain a problem
using drawings” (p. 66). Ostrow makes up problems for
her students based on what the class is studying . The
problems she makes up are usually complex and difficult
since in attempting to solve them she wants them to
experience concepts with which they may or may not be
familiar. Sometimes she will try to present a problem

that will turn into a project.
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Ostrow (1995) states that:

Because the children learn about choice,
challenge, and independence through the
problems I make up, they are quick to
think up their own games, problems, and
activities during choice time in Math
Workshop. In Math Workshop children
experience not just addition and

subtraction,

mathematical

but a wide range of

including

measurement, probability and statistics,

geometry, patterning,

place value,

In Math Workshop multiplication, division, fractions, design,

children experience a
wide range of concepis

and problem-solving, throughout the year.

T often begin Math Workshop with
a specific mini-problem. I do this to make
sure the children explore all the concepts
important to their understanding over the
course of the year. It would be foolish for
me to believe that I could monitor all of
the children’s progress in math by doing
projects. Through the mini-lessons and
these mini-problems, I am confident we
touch on all the concepts children need to

learn... (p. 66)

Politano and Davies (1994) point out that:

Managing mathematics in a multi-age
classroom is similar to planning for a
single-age class. We ask ourselves:
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- What experiences do I need to
provide (for example, measurement,
geometry, numbers)?

= What do my students know> What
can they do? Am I meeting my
students’ needs?

= How can I “open up” activities to
meet the needs of children with
varying understandings and skills?
For example, give younger children
one die and older children two or
three dice. Instruct them to “roll
and record.” The younger children
get practice rolling one die and
recording the corresponding digit:

Through problem ; 9
solving children learn the older ones get practice adding
about choice. or multiplying the numbers on two
challenge. and : 65
independence through ‘:"i‘ (p-65) .
problems. ey question to keep in mind when

planning math activities is "What could this
activity look like for beginners, for those
with developing understanding, and for
children who are ready for challenges>”
(Politano and Davies, 1994, p. 65).

Politano and Davies state:

We have found it useful to organize math
time into three sections: the mini-lesson,
guided practice, and independent practice.

During mini-lesson time, talk about
what learners need to do to gain knowledge
and achieve skill with a particular concept,
for example, subtraction with regrouping.
Provide guided practice with the concept
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Students work at
actrvuries appropriare
for their current
understanding.

and then encourage students to work at
activities appropriate for their current
under ding. Because is an
integral part of classroom activity, both
you and your students need to be aware of
what they know and what they need to be
doing to learn more. Such information
guides students to practice at their own
level and refines and extends their
understanding.

..Students select appropriate
activities given their developing skill with
a particular concept. Regardless of the
activity chosen students receive practice
with the concept being currently focused
upon. (p. 66)

.00 .135

Alexander (1996), who teaches a primary level

are working. She explains:

Math textbooks on a variety of levels are
available for the children’s use. With my
guidance, the children select a math
concept on which to focus for a while and
then find a chapter in the text to help
them organize their study. Sometimes the
children get together to choose their
focus concept, since their selection is
based on interest and need. As the
students are involved in practice and

multi-age class in the United States, explains how she

addresses the variety of levels at which the children
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application work, I hold conferences to
provide direct instruction to individuals or
small groups. Conferences may introduce
new concepts, provide remediation, or
check progress of individual work. Math
workshop concludes with a whole class
activity emphasizing problem solving or
“real-life” math skills.

The children keep a weekly math log
to record the activities in which they
participated and the assignments they
completed. These logs are sent home
every Monday so that the parents can be
kept up to date on their child's progress.
When the log is returned, it is filed along
with work samples and conference notes to
be used as a part of the assessment
process. (p. 15)

Whole Class Activities

The following activities may be very open-ended
and may be expanded upon according to the needs of any
given class.

Telling Time: Math is so prevalent in the world

that surrounds us that it is easy to think of a couple of

simple ways to reinforce certain math concepts as part
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of the daily classroom routine. For example, time
concepts can be introduced and reinforced when the
class reviews the daily agenda. Not only can the skill of
telling time from the clock be addressed, but also the

skill of counting by five if the students determine that

there are five minutes between each number on the
face of a clock. Discussing the agenda is an excellent
way to help students become aware of the passing of
time and of how much time it should take to complete
certain tasks.

Date Equations: An interesting activity, and one
which provides many ‘teachable moments’, is to ask the
students to make up math equations which have today's
date as the answer. This activity is very conducive toa
multi-age setting since there is such a wide range of
possible answers. Answers may include equations
representing one operation or a combination of the

operations. Usually, as the students get accustomed to
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this, the commutative and associative properties come
into play. Blocks and illustrations help all students
challenge themselves to find more of the endless
possible answers using as many operations as possible.
Once students get hooked on this, it may be necessary
to set a certain number of equations as a cut of f point
for any given day. It is noteworthy that older students
can still feel comfortable when they give simple
equations since the range of various abilities is
expected as the norm in multi-age classrooms.

Monthly Caleulations: A useful activity for
primary classrooms involves completing a chart which
includes the information listed below. This activity

accommodates a wide range of abilities. In addition to

reinforcing the days of the week and the months of the
year, this activity also reinforces counting, subtraction

and addition.
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Counting to see:

% the total number of days in each week and
month

%2 how many days we were in school during
the month

Subtracting to calculate:

% the difference between the number of
days in the month and the number of days
we spent in school to verify that we
counted correctly

Adding to calculate:

®:  the total number of days in the months
that we have been in school

©%  the total number of days we have actually
been in school this year
Ordinal and Cardinal Numbers: A quick and easy
way to reinforce the use of ordinal and cardinal numbers
is to ask students when lining up to name their position

inthe line. This can be done as the children are lining up

if the teacher calls one person at a time to line-up. It

may also be done once everyone is in line by asking the
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first person or last person in line to name their position

and working your way forward or backward.
Problem Solving: Involving students in the
e process of writing story problem books can work very

Y

3 T 3 well to help further develop skills in the area of problem
{ solving. Students formulate their own problems. In
order to do so, they must think about what information
must be presented in order for the reader to be able to
solve the problem properly, so the writer is forced to
develop his or her analytical skills. After each child has
completed his or her story problem, the problems are
compiled into a book. The problems can then be solved
by individual students or as a small or large group. The
problems are meaningful and interest in problem solving

grows. A variation of this is to develop story problems

together as a class depicting various students as

charactersin the story problems. The process of acting
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out problems has proven to be a great method of
developing enthusiasm for problem solving.

When problem solving, the teacher may choose to
post three problems of various levels of difficulty and
ask the students to choose one to solve. Tell them that
if they have trouble with one to try another.

If the teacher reads out the problems first, it

will help the students know which one is at their level.

Tell students that once they have completed one to try
another. Then correct the three together as a class.
Act out when possible to make it more meaningful and
fun. Again, this activity may also be practised ina single
grade classroom: however, the fact that some children
can easily solve the three problems and others only one,
will be viewed more acceptable and normal in a multi-age

classroom.
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Small 6roup Activities

Activities for centre time may be written on
paper that is colour coded. The teacher may be the only
one who knows the colour code; for example, biue is the
easiest level, yellow is the middle level and red is the
highest level. She may tell the class that she has a lot
of activities related to the math concept which they are
studying and that she has written them on cards. So
that all the activities are completed, she can explain
that she will divide the class in groups and assign a
colour to each group. At other times, some activities
will lend themselves to exploring. Teachers can then let
the students choose their groups rather than assigning
children to groups.

Cooking: Cooking is an excellent activity to
develop skills in the area of measurement This lends
itself well to being a Big Buddy activity. Write the

recipe on chart paper and divide the students into
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partners or small groups. The older children can then
help the younger ones with the reading and the following
of directions. The children learn the importance of
exact measures and following directions carefully.

Money Matters: Establishing a 'store’ in the
classroom is a great way to reinforce money skills. The
children can go through the democratic process of
choosing a name and, for example, prices. Weekly
specials can be posted. Problem solving activities can
also be incorporated. For example, ‘Oranges cost two
cents each. How much will six oranges cost?'
Establishing a classroom bank is another effective way
to reinforce money skills. Deposit and withdrawal slips
can be printed. Both of these activities are also
excellent ways to practise addition and subtraction
skills.

Geometric Constryction: When working on

developing skills in the areas of geometric shapes,
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children can create entire neighbourhoods using
geometric shapes, figures, solids. This can then be
expanded to include such problems as 'How many
triangles are there are on Main Street? ‘Are there

more squares than circles on Water Street?

Homework Activities

Homework activities in mathematics can also be
enjoyable and open-ended.

Mathtotes:  Mathtotes are math activities
developed by Addison-Wesley that serve as anexcellent
homework package. They reinforce a variety of math

concepts and also help to strengthen home/school

M are iners, such as

ion.
Pringles chips cans, that contain a single home activity
on a given topic. The instructions and materials are
contained in the tote and students sign them out for

home use. Each tote is labelled with the title of the
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activity. Contact Addison-Wesley or School District

#3's Program Specialist, K-4, Multi-age Continuous

Progress, for more information regarding Mathtotes.
Games Invented: Students can be asked to invent

a game that will reinforce a certain math skill. These

games could be played in the classroom and/or at home.

How to Teach nt A i ial

Studies, Health and Religion)

When planning instruction for multi-age classes in
these subject areas, it is important to recognize that
there are different approaches to instruction and that
you must feel comfortable with any approach taken.
Kasten and Clarke (1993) explain the following two
approaches:

One teacher reported that when she

taught a group of five-to-seven-year-olds,

she simply concentrated the first year on

the content required by the district for

kindergarten: the second year, the content
for first grade: and the third year, the
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content required for second grade. The
following year she started over again. All
children, therefore, were exposed to all
required content, and there was no overlap.
Another teacher selected content
required for all levels of children within
her class, combined and selected broad
areas, and taught similar content each
year, going into more depth and breadth
each succeeding year.

Using an integrated curriculum, and
trying to involve all different subject
areas and the content from those areas
into one topic, seems actually to lessen the
effort the teacher has to make to reach
all the different content areas. Keep in
mind that content subjects are simply the
modes or means of teaching the processes
the students need. After all, all children
in one grade level do not come with the
same experiences and are, therefore not
going to leave any content with the same
information.  This is similar with any
collection of children, regardless of the
grouping pattern. (pp. 54-55)

If following a three year plan, it is important to

decide whether you will start by focussing on the
content of the lowest , middle, or highest grade level.
Some teachers choose to focus on the content of the

highest grade level they have and work their way down
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to the lowest, since the oldest students in the startup
class will only be in the class for one year and they
would already have covered the content of the two
lower levels. When developing such long-term plans, it
may be helpful to use a chart divided by months for

year one, year two and, if applicable, year three.

Teachers may then copy the outcomes to be covered
each month into the appropriate boxes. When
completing this chart it is important to refer to the
outcomes set by the Department of Education for each
grade level. This helps to keep programming in focus
and give direction to the teacher to ensure that all
outcomes set by the Department of Education will
indeed be met over the course of the duration of the
two or three year cycle. Samples of these charts, as
well as ones for planning themes or other units of study,

are found in Appendix 1.
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Based on her own experiences as a teacher of 9-

12 year old children, Miletta (1996) comments that:

Reading was something we did all day long,
and the study of social issues helped
define our program. Both simply
permeated the curriculum. When I look
back at the group of ferings of a particular
year, I am hard pressed to define which
are social studies and which are reading
groups. There was time set aside after
lunch for reading, but there was no
subject ("group”) specifically labelled
Reading or Social Studies. Yet our
students realized they were studying
geography, history, or cultures and soon
recognized that the primary way to gain
information about their world and about
themselves was through literature. ...

From the moment we started the
program, we had control of our classroom's
budget. Instead of ordering a basal
reading series, we chose to buy multiple
copies of trade books. Instead of
purchasing social studies texts, we
ordered beautiful books from the
Smithsonian Institute, the Metropolitan
Museum of Art, and the National
Geographic society.  These were all
distributed onopen shelves throughout the
rooms and could be borrowed at anytime.
(pp. 27-28)

Miletta (1996) also explains that:
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Most of the social studies units were
thematic in nature. We wanted our
students to love history and geography as
much as we did. We all enjoyed regrouping
our books in new ways and investigating
issues that would help both students and
teachers make new connections between
the past and the present. We studied
American and world history. We explored
cultures and countries, civilizations and
conflicts, often focussing on individuals
who had an impact on their time. We
investigated discrimination, immigration,
and environmental problems. We discussed
the use of land, poverty, homelessness,
diversity, and power. Students particularly
enjoyed groups con the Civil War, the
Revolutionary War, and ancient
civilizations. (p. 35)

Miletta and her team teaching partner promoted
the active involvement of their students in social
studies. Their students engaged in a wide variety of
activities such as:

©  dramatizations, simulations, and
constructions

©  writing narratives from the point of view
of historical figures , dialogues between
adversaries, news accounts, editorials, and
historical journal entries
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press conferences, news broadcasts, and
panel discussions

writing poetry
drawing political cartoons

making matrices, Venn diagrams, maps and
time lines

giving oral reports

Inassessing their students’ work, Milettaand her

team teaching partner, would ask the students to

demonstrate the understandings they had gained from

their studies. Miletta (1996) explains that "Because

36).

culminating activities were of ten shared with the entire
class at LGM (Large Group Meeting), they also served as
a teaching and a motivating device for the students who

had not participated in the particular unit of study” (p.

Miletta and her partner did not make long range

plans for which themes they would cover. They were

guided more by their students’ interests, yet ensured
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that content specified by the curriculum outcomes was

covered. Their practice of allowing students to teach

ided by " " .

mdtf,'; e others about topics which are of interest to them is
10 achieve

specified discussed in the section of this handbook entitled
curriculum

outcomes ...

“Planning Units of Study Together: Teachers and
Students”.

Politano and Davies (1994) also prefer to go with
students’ interests while making sure any specified
content objectives are covered. They suggest:

Begin by identifying students’ interests
and finding a focus that is broad enough to
encompass many individual areas of
interest. When there are state or
provincial requirements for covering
particular topics, share this information
with the students and invite their
suggestions for meeting these
requirements.

Traditionally, teachers often had to
drag students through the curriculum.
The simple act of giving children a voice in
how and when topics are to be covered
creates energy that propels them into
each subject.

When a plan and time line have been
established, involve children even more by
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their daily classroom life. (p. 68)

According to Politano and Davies (1994):

‘...152

having them build connections between the
way they investigate the interest area,
topic, subject, or issue and the other
instructional activities that are a part of

Integrating learning themes provides ways to:

- identify and build on students’ interests

use relevant topics to extend the
curriculum

foster development of knowledge, skills,
and attitudes

give students opportunities to represent
and share their learning

encourage students to use reflection and
self-assessment to refine their work (pp.
68-69

An Imaginary Planet Project enjoyed by a 1-2

multi-age class during the course of a full school year

N
's was an interesting way to integrate the curriculum
-

m objectives of the content areas. Upon introduction, the

teacher showed the students the curriculum objectives
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outlined by the Department of Education. Through
brainstorming and recording ideas through webbing, the
students in the 1-2 multi-age classroom realized that
many of the assigned curriculum objectives are related
to everyday living. The students were very enthusiastic
and excited when the teacher asked if they would like
to reflect on their own customs and habits related to
these areas and then work with a partner to invent an
imaginary planet and explain the customs and habits of

this new place. The logical place to start was to

determine from what materials imaginary planets might
be made. While first reflecting on what actually exists
on our own planet, this incorporated the grade one
objectives of the water cycle, where we live and with
whom, and also the grade two objectives related to
rocks and soil. As the year progressed, students
learned about their own planet and applied their

knowledge in a creative way to animaginary land. At the
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Suggested
Reading

end of the year, the students reflected on the webs,
write-ups and pictures they had made about their
planet. Implementation of the Imaginary Planet project
can actually integrate aspects of all subject areas at
various levels.

The following is an excellent book to read
regarding the complete transformation of a classroom
into a theme setting conducive to integration of
curriculum objectives in all subjects: A Room With A

ifferent View A Practical Framework for Learningina
Multi-age Classroom by Jill Ostrow. (Published by:
Pembroke Publishers Limited, 538 Hood Road, Markham,

Ontario L3R 3K9)

Assessment
/ Assessment in a multi-age classroom is similar to

that in any classroom. The biggest difference may be

SECTION FOUR: PLANNING THE CURRICULUM 101



Multi-age User Guide: From Theory to Practice ‘. 0 .155

that the students are more involved in their own
assessment and learning needs. The fact that students
often have input into the various topics studied in a
multi-age classroom promotes a classroom where
students have active roles in the learning process.
Teachers can assess their students’ knowledge about a
certain topic in a variety of ways including, for example,
oral presentations, dramas, recording in picture form or
written form knowledge about certain topics and
questions about the same topic. At the beginning of
studying a topic the teacher can ask students how they
plan to learn more about the topic and how they can
present the information they gather. This can help
teachers determine students’ knowledge of research

skills.
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Self -Evalugtion by Students
— Setting Goals: Four primary level multi-age

teachers in Anderson County, Kentucky initiate several
different ways for their students to evaluate

themselves as learners. One way they do this is by

Setting their own
goals encourages helping their students set reading goals for themselves.
students to take
responsibility for
learning and self-
direction.

S et their own reading goals, it encourages them to take

These four teachers have found that “when students

responsibility for their learning and to set direction for
themselves” (Birdwhistell, Cann, Combs & Richey, 1996,
p.103). They explain that:

During conferences students are asked to set a
goal. This allows them to reflect on themselves
as readers and puts some of the responsibility on
the student. For example, Christopher decided
that he needed to look at pictures to become a
better reader. Tate's goal was to read a chapter
book." ( Birdwhistell, et al., 1996, p.103)

The use of self-evaluation sheets is a very
valuable experience for students. Such anactivity helps

to keep the students on track and focussed on their

SECTION FOUR: PLANNING THE CURRICULUM 103



Multi-age User Guide: From Theory to Practice .. 0 .157

work. It helps motivate them to do their best possible
work and also to foster a sense of pride and
accomplishment.

Choosing Best Work: Another method these four
teachers use to help their students to self-evaluate is
by asking them to look over several of their own
writings and choose their bes? work. This helps indicate
to the teachers their students’ abilities to understand
and communicate what is valued in writing. They give
the following examples:

Brian said, "I worked real hard and people

learned from my story.” Brian knows that
stories teach us things. He also knows the

- value of working hard. Jimmy commented,
Good "I like it and it makes me feel like I am on

4 Job L * a beach.” Jimmy takes writing personally
== and knows that it can make him have
Ry T ok different emotions. Shea said, "I think it

is my best because Mrs. Cann read us a
book called Dinner Time and this is like it."
Shea values what other authors do and
sees herself as an author as well.
(Birdwhistell, et al., 1996, p.103)
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Portfolios

The following is a list of items which are kept in
these Anderson County students’ portfolios:

= student work samples from the beginning
of the year to the end (student chosen and
teacher chosen)

—  conference sheets

= anecdotal observations

o assessment tools such as Clay's (1982)
Running Records

- audiocassette of a child reading

- parent questionnaires

- copies of progress reports

= student self-evaluation forms

= reading log entries

= student-chosen "best work” of any kind
(Birdwhistell, et al., 1996, p.109)

The above mentioned teachers in Anderson County,
Kentucky, point out that:

While each portfolio has the same
components, each one looks different
because of the student's uniqueness. Some
will have more of one item than another,
according to the learner's individual needs
and our instructional purposes. Some
students may have more conference sheets
because of our need to guide and assess
them more often ...Our portfolios are not
a final product but an ongoing collection of
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work that shows growth in learning.
Although these are current components of
our portfolios we recognize that, as we do
withinstructionand progress reporting, we
need to revise them according to our
students’ needs. (Birdwhistell, et al., 1996,
p.109)

Videotaping
Videotaping students is another method of

monitoring students progress. If done at the beginning,

middle and end of the year, videos can be used to
reflect students’ progress. When first using the video
camera in the classroom teachers may wish to use it a
few times to help themselves and their students to
become at ease with it. A volunteer may be available to
help out for those teachers who have large classes or

who may not be comfortable using a video camera. For

example, one year a parent, who is a fine arts student,
invented a hat which she said was for Mme Fleur

because of the flowers she put on it. She wrapped
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newspaper around the students’ heads to form a cap
which she asked them to decorate with a wide variety
of materials which she had gathered and brought into
the classroom. Once the hats were finished, the
students were divided into small groups to describe
their hats and explain for whom they were designed.
The parent then took the students in groups of five to
the school's resource centre and videotaped them
wearing and describing their hats. The class decided on
atitle for the video and put in publisher information. It
turned into a project similar to writing a big book as a

class project.

Anecdotal Observations

Chase and Doan are constantly observing their

students. aren't e of this.

view it as part of their daily routine. They explain that:
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Our day begins and ends with a circle time.
In the morning it is Talking Journal, during
which the children bring their home into
the classroom through their sharing. At
this time we take note of the frequency
and nature of the children’s talk as well as
their comments and questions. In the
afternoon, during End of the Day Circle,
the children often reflect on their school
day, answering a particular question such
as “How did you help yourself become a
better reader today?" We often
construct these questions in response toa
need on which we want the children to
focus. The questions are posted on the
board. The children are aware all day of
what we will be asking. During End of the
Day Question Time we listen to the
children’s answers, noticing the types of
questions they respond to as well as the
thought they put into their responses.
Both of these circle times tell us much
about each child's ability to express
thoughts clearly and audibly as well as each
child's willingness to express himself
verbally. The information we gain here is
shared with the children during a literacy
Goal Conference. (Chase & Doan, 1996,
p73)
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Helpful Assessment Hints

The multi-age teachers in District #3 who

responded to the survey developed for this handbook,
indicated that they use nine of the eighteen assessment
techniques listed on the survey to the same degree as

they had when teaching in a single grade classroom.

These teachers also indicated that more often they:
relate progress in terms of the continuous growth
and development of the whole child in non-
comparative ways
keep a positive tone ina written record of a child's

ﬁ progress based on milestones particular to all
aspects of a child's development

ik use conferencing and portfolios

ﬁ allow children to make choices and be in charge of
their learning

Additional information on assessment and
evaluation practices and procedures may be found in
Appendix 2 which consists of Section D of District #3's

Multi-age Education Policy Handbook (draft). Also,
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A key pont 10 keep
in mind when
assessing students
15 that assessment
and curriculum
planning should
b linked.

since the principles that guide assessment and
evaluation for all students in the District guide the
assessment and evaluation of children in multi-age
classes, additional information about methods of
evaluation and evaluation tools useful in multi-age
classrooms can be found in the curriculum documents
from the Department of Education and student
evaluation documents from both the Department of
Education and School District #3.

A key point to keep in mind when assessing
students is that assessment and curriculum planning
should be linked. Assessment results should be used as
a guide when curriculum planning. Activities need to be
developed to help strengthen skills and build knowledge
in areas in which the students are weak. Children enjoy
successful learning experiences when they are given
opportunities to be interactive, hypothesis driven

learners.
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/ Asindicated in the Introduction, while developing
A Multi-age User Guide: From Theory to Practice,
surveys were developed and sent to four schools which
have authentic multi-age classrooms in the immediate
Corner Brook area. The surveys, which were developed
by Marie Hatcher and Elizabeth Elder, are included in
District #3's Multi-age Education Policy Handbook

(draft).

Views of Local Multi-age Teachers

/ The teachers who responded to the survey

conducted indicated that when they changed from being

a single grade classroom teacher to being a multi-age
classroom teacher, there was a minimal degree of
change in their instructional strategies and their

approach to curriculum planning, classroom organization,
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rules and routines, assessment, and parental
communication. It is noteworthy that these teachers
were already accustomed to using such approaches as
whole language and workshopping, which are inherent to
the multi-age approach.

The following is alist of activities which multi-age
teachers in the immediate Corner Brook area find
useful:

¢/ creating the daily agenda with the
students

v/ giving children responsibilities

AN

having a daily sharing time

¢/ havinga"Reading Chair" where one student
per day sits to read to the class

After having taught in a multi-age setting, all
teachers who responded to the survey indicated that
they view the following characteristics of multi-age

continuous progress classrooms as being advantages:
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4

v

children of different ages and abilities
learn together

children stay with the same teacher for
more than one year

children are familiar with the routines of
the classroom at the beginning of a new
school year

siblings are encouraged to learn together
in the same classroom

because grade level boundaries are
blurred, children’s learning is not confined
to grade level expectations

in the second or third year of a multi-age
classroom, children have the opportunities
to be leaders and mentors

No teachers indicated any disadvantages for

teaching in the multi-age setting. The following is

additional advantage indicated by teachers who

responded to the survey:

v

teachers are already familiar with many of
their students in September

SECTION FIVE: LOCAL VIEWS
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Views of Local Multi-age Parents

The majority of parentswith children in multi-age
classes in four local schools who responded to the
survey sent to them indicated that they also view the

following characteristics of multi-age continuous

progress classrooms as being advantages:

v

4

children of different ages and abilities
learn together

children stay with the same teacher for
more than one year

children are familiar with the routines of
the classroom at the beginning of a new
school year

siblings are encouraged to learn together
in the same classroom

because grade level boundaries are
blurred, children's learning is not confined
to grade level expectations

in the second or third year of a multi-age
classroom, children have the opportunities
to be leaders and mentors

SECTION FIVE: LOCAL VIEWS

115



Multi-age User 6uide: From Theory to Practice .. O ‘169

Additional advantages described by some parent

respondents include:

v

v

(4

more time is taken with the children who
are not at their grade level

the relaxed classroom atmosphere of
multi-age classrooms

usually a smaller class size

The disadvantages of multi-age classrooms, which

some parent respondents added to the survey, include:

v

v

the older children see some repetition in
curriculum

children become very attached to the
teacher and, therefore, should only spend
a maximum of two years with the same
teacher

individual desks are not used; children
sitting at tables with five children per
table cause problems with children not
paying attention

students in multi-age classes cannot go out
for help: the teacher is expected to give
the extra help and most of the time they
do not have time to do it

SECTION FIVE: LOCAL VIEWS
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Despite the four views mentioned above, nine out
of fifteen parents who responded to the survey
indicated that, given the choice, they would prefer to
keep their child in a multi-age class; three out of
fifteen said they would prefer not to keep their child in
a multi-age class; and three out of fifteen were
undecided.
Thus, locally, the majority of those involved in
multi-age classrooms are happy with multi-age

continuous progress programming and classrooms.
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[ Now it's your turn to embark on the multi-age
experience. As you begin the process, do not forget
that setting up a multi-age classroom need not be
overwhelming. Many of the strategies and techniques
are not that different from those in any student-
centered classroom. Initial organization may require
more time, but once routines are established you will
find that student input will help lessen teacher

workload. Team work, not only between teachers and

. but also of various age

levels will no doubt enrich the teaching experience.

CONCLUSION

19
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APPENDIX 1

Curriculum Planning Charts
from
School District #3's Multi-age
Education Policy Handbook (draft)
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Student:

177
Curriculum Planning Charts from School District #3's
Multi-age Education Policy Handbook (draft)
YEAR PLAN
Teacher:

Year

Class

September

October

November

December

January

February

June
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THEME PLANNING FORM
Theme:
Possible Outcomes:
Language Arts Activities | Math Activities Science
Social Art/Music Activities Special Events

Studies/Health/R E.

Resources (print and other)
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TWO-YEAR PLANNER
SEPTEMBER OCTOBER | NOVEMBER | DECEMBER JANUARY
Theme / Unit/ Theme / Unit/ | Theme / Unit/ | Theme / Unit/ | Theme / Unit/
Topics Topics Topics Topics Topics
Year 1
Year 2
FEBRUARY MARCH APRIL MAY JUNE
Theme /Unit/ | Theme/Unit/ | Theme/Unit/ | Theme/Unit | Theme /Unit/
Topics Topics Topics Topics Topics
Year 1
Year2
THREE-YEAR PLANNER
SEPTEMBER OCTOBER | NOVEMBER | DECEMBER JANUARY
Theme / Unit/ Theme / Unit/ | Theme / Unit/ | Theme / Unit/ | Theme / Unit/
Topics Topics Topics Topics Topics
Year 1
Year 2
Year 3
FEBRUARY MARCH APRIL MAY JUNE
Theme /Unit | Theme/Unit | Theme/Unit | Theme/Unit | Theme /Uni
Topics Topics Topics Topics Topics
Year 1
Year 2
Year3
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~ WATH CURRICULUM LANGUAGE ARTS
WEB
SCIENCE Theme
\ ART
Music

PHYS. ED/HEALTH

" SOCIAL STUDIESRRE.
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Listening/Speaking

Writing

Special Activities

184
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Dates & Duration

Science Social Studies
RE Art PE/Health
Books Leaming Skills‘Computer
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CURRICULUM OBJECTIVES )
LANGUAGE ARTS
Objectives: Activities & Resources
Listening
Speaking
Reading
Writing
Library
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Objectives:

Activities & Resources
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MATH

Objectives:

Activities & Resources
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SOCIAL STUDIES
Objectives: Activities & Resources
RE
Objectives: Activities & Resources
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HEALTH/PE
Objectives: Activities & Resources
ART
Objectives: Activities & Resources
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APPENDIX 2

Section D of School District #3's
Multi-age Education Policy
Handbook (draft)
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INTRODUCTION TO SECTION D
ASSESSMENT, EVALUATION, AND REPORTING

Section D provides information on assessment, evaluation, and reporting
in a multi-oge continuous progress classroom. This section contains
information that addresses such questions as the foliowing:

®  Are evaluation, assessment. and reporting the same in a multi-age
classroom as in single-age or multi-grade classrooms?

®  How is progress assessed and evaluated in a multi-age classroom?
8 How is individual progress tracked?

®  How do multi-age teachers record and communicate the topics and
special activities that have been accomplished in any one year?

®  How con information on children who are transferring to another
school or district be communicated to the receiving teacher?

P .
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TABLE OF CONTENTS .
ASSESSMENT, EVALUATION, AND REPORTING
Assessment
Assessment and Reporting
The Importance of Authentic Assessment
Summary of the Year [Blackiine Master Tracking Sheet]

Individual Program Summary For Transfer Purposes [ Blackiine Master
Tracking Sheet]

Some Ideas for Supporting Students’ Self-Reflection
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Assessment and
Reporting

Many teachers express concern ta assessment i 2 mmit-age
classroom might be difficult. With sndents workung ca smltiple
concepts at 3 vanety of levels. isn't asscssment of cach smdent’s
mu—-—umw Toc answer s 2 reacunding

—nh-ph:-_h—_ s
addition. they find that asseszment is casier is 3 muit-age class-
room than ia a raditional eaviroament The muiti-age clasroom
is alive with iearning and activity. aad the opporumities © aes
smdents individually or in small goups are readily awailable.
Teachers of multi-age classes tend © know more sbowt their s~
denss’ learning becanse classroom focus s oo each child = =
individual rather than all childres 25 2 group. Rather G tach-
ing 3 lesson © thirty sdents and then pving e ame ext © each

© wazch, confereace. and understand bow each snudent processes
informauon.




tinuous progress equals
continuous evaluation.

This “waching”™ of sudents provides the teacher with incredible
OppOrtRities 1 21333 bow Sadents work Wgether and imdepen-
dently (Goodman, 1973). & allows te weacher © wuly mady e
childres 1 learn more bout each one 2 an individual.

Eavireamest
h-u-—_ “-ﬂ—np-ual

kmﬂn_h-m—m

time is wastad: if the umcher is working with one student while the
other children are aot eagaged in lemrming. time i wamed!
However. if the muis-age clamroom wacher facilitess 2 mruc-

program where expectmions are clear and studesss are
acuvely lermng. the oppormmines for assessment are almost
unlimue

Continuous Assessment

Another definute advantage of the multi-age classroom is that it
provides for assessment o 2 comtinual basis: Continuous prOgrEss
equals conunuous cvaiustion. Stadents i S oIS
remaun in the envuronment for tree 1 four years. Asa resalt, they
spend very lie of thew icarning time haviag 10 become familiar
with new teachers E =
acguusted” ame  The mult-age weacher can assess studenss
regutar basis and have more ame to focus on specifics.

in the Tadiuonal nune-moath classroom. the wacher spends the
first few months asscaning each child's academic. cxmotoml. and
social semas 1t s oot usel e year is well under way that te
1eacher bas a clear prcture of the child and bis or her mmeress,
sreops 100 s of seed Usformmmey. st 5 e wacher
becomes famuliar wid

wmuw-:.mmuyd:—---—mz The muin-
age program. bowever, gives more time 10 the sudens and the
wacher It respects undividual differences and affords the oppor-

XL, Isnucuon can be beter tilored © mect the cxact seads of
ach mucent
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Exampiles of Amessment

As discused carfier. end-of-the-unit wats are ot 2 idesl sm-
‘ment wol for ay child. While they may heip the sncher evaiume
his or her planning and waching sraegi, these wets do et s~
esarily accurasely messore 3 smdem’s baowisdge or propram.
‘=t umply demonsrae bow 3 Smdant i doing 8 Compar-
is0a ®© his or her pecrs (Ryan, 1994).

The preferred approach is that of sthemtic asacasment, which
highlights each sudent’s progres over time and focmes
process & well & product.  Sraepe mad @ stheatic e
ment facilicee compansos of 3 smadest’s accomplishmens with
his or her previows work. act e work of clasumeses. and mciede
information oo bow the student learms and works. Inems ke wris-

progress and the iexcher © gun worthy wformaccs sbowt e
child's growth. The iacher then has vaiuable documencsion ©
share with the child and hus or her parents. Mos: studeass adore
looking a their previous work and noung thewr progress. s malt-
age classrooms. they often ask 1 review therr porcfolios from pre-
vious years. The smiles evoked are endiess.

Teacher observanons are 2 popular fom of authentic assessmens.
a5 well. Many wachers make observauons on 3 daily basis i the
form of anecdol records. Some choose 1 focus on a small powp
of students each day 1 ensure each chuld has been viewsd by the
end of the week, while others anempt © waich as many 3 poss-
bie dunng 3 given day or ume peno¢ The sampie cheervaos
form on page 66 is 2 popular choice among prmary wachen.

Videotaped samples ar= also an opoon One teacher has a ape for
each child and rcords them workung, shaning. reading, comfereac-
ing. and describing the contents of ey pordolios. Sadests aad
parents enjoy wmchung and saving B Gpes afier the children
“graduate” from the program  The wacer also enjoys the Bberty
of showing parcular segments at conference ure if the pareats
need more description as 1o thew chuld § BENRavIOr OF PrOgIESS.

Many teachers also use checklists and nveniones 10 ASMESS M-
dent progress. These ools provide 2 umpie and clear way ©
demonstrate growth over ume  Using e same checklist or mves-

wry (12 rwicz cacn y
mistent descripion of the chuld's development

i
i

"
|

l!:
i
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Oral Language Observation

Name

Reprunsed from TCM 773 Language Arts Assessment: |-2. Teacher Created Materials, 1994
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Portfolics
Portfolios are 2 commos method wachers of mult-age clames e

curreatly

© fill grade books with percestages and lener grades, ey are
‘80w MmEmpUAE © AT Madents more axhesocally by building
2 portfolio 10 represest the accomplishrsees of each chid.

hﬂ-__h““--]-p

Student Involvement
A key eiement in assessment. especially when using portfolios. is
involving sudents w the process. The use of suudent reflections
provides valuable informauon about the child's self-umge: wra-
wen reflecuons can be placed 1 Be portdolo © oW progress.
While some teachers sumply ask for 3 ~free-wnite™ self-evaiuation
on blank paper. mos: prefer exercuses like the pnmary and upper-
grade reading reflecaons located on pages 68 and 69. These seif-
mmaumu!mewm--
ber progress. and ey sus cch student i building reflection
skills and selfconfidence.

One extremely shy student developed desuufully dunng ber three-
year mult-age program. She evoived 1o a classroom ieader and
brought many smiles © ber classmaies and uacher. As parnt of ber
end-of-the-year reflecuon. she was asked e following question:
How have you done 12 mamh 2us vex”  Her response:

“In my ‘ipinsn’ | thonk | dic very good in mah_Licarned my nmes
1wbles. division. and some otner gooc snuff in: makes me think.

PS. I'm very prowd of myself *

Lindsay Robinson. age 9
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| Q2 ©
@ 2 ©

3. My reading has mproved because_

4. | am really prouc of...

5. My tavorte book is....

Reprinsed from TCM 773 Language Ans Assemment |-2. Tamcher Created Maserials,
1994
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Reflections on Reading—
Upper Elementary Form

o off copes of s form fr your 5 of reflecting on their
owa progress in reading. aford. ity for this. At that
Gme, the wacher can heip the smadeats decide e the books they will read sext.

il

Name. Duse

At the beginning of e year | was reading

Now | am reading

When [ look at the difference 1o wiat | can read sow, | feel,

Now [ can

1 am really proud of

The next book | plan © read s

because

ey

—————

leprinzed from TCM 504 Portfolios and Other Assessments. Teacher Created Maserials. 1993
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Parest Isvelvement
Asother ey clomsst i Sesmm— i invoiviag parencs @ the
ll—'ln-v——w-----q-

-ﬁ-*---—iﬂ-*_h
their childres. By smsmsing parss’ beficts sd comowmicacing

fieace of tey childrm's Fve—Ger etecatoms.

Paremt reflections s wonderful amesamest Wols aad arc
mremely valnshic i mesting the ssds of the child. Most mmin-
--a———lh.*d-,--_

‘:—nynuﬁy'_-v-——d'—*
M-k*--p-h-‘b-d

requires
in order © bes: 2NN @ the educations of their children.
A sampie parent assexsment cam be found on the followiag page.

Thus parscular assessment can be wad & several pows durmg
ach year

201
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Parent Questionnaire

1. What is going well lor your child this year?

2. What progress nas your chilc made since the beginning of the school year?

3. Do you have any concems about your child?

4. Do you have any suggesons 1of working with your child?

5. What are your goals for your cnild fus school year?

Agditional Commems

Thank you for your tme'
Reprinzed from TCM 773 Language Ans Assessment: 1-2. Teacher Created Maserials, 1994
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H
i

Eé:lll?
i
self

Coafereaces

The wadiocal pareat-wmcher confereace ® ¢ beginaing
school year s sot suffichs for 3 secoessful :m:;:
A vanety of confereaces bater mass e aeads of those invoived
in e mult-age program. Firm. engoing commanicarion is vital
in mesting e asacs of ech child and maadas more frequent
discusmons. Secoad. a8 impuraat person s mussmg. the smdent!
k s crecial © isvoive G mudem i e confereace, 25 be or she
= the key participant.

Mos exchers i@ multhage smings coaference with individual
studenss on 3 daily basis s held wScherimudest/perent confer-
mcs & leam oace exch yux  Sesds Univensity Elemencary
School & the Universiry of Califernia. Los Aageies. bas shared an
approach that & worh sming hve. In addicios © meenng with
indivicual srucenss oa 3 daily basis. Seuds faels it is important ©
hoid conferences Swoughnet the year for pareass. The firt meet-
ing of sach year should be huid dunmg the firs week of school 1
serve as an inwoducuce far both te parent and wacher. Thus pro-
Vides an opportuniry I deacribe the program aad express cxpec-
fauons for the chuid. Mamings roughout the year should focus
on the cuid's accomplishments © dme. s addinon, goals for the
Shuic Qan de ducuued amd modified with pareat teacher. and o
dent collaborauon. Fumily. after mecting with each child © dis-
cuss hus or her forlings showt the year. moving on. maying in the
program. and 5o forth, e macher meets with e parest agmn.
Thus final conference shmsld provide 38 OPPOFIRITY 1 assess the
chuld’s acacemuc. social. and cmstosal growth.

Thus toughiful approch imvolves all partcipancs. the teache.
sudent. and parent. warking collectively 10 make plans and eval-
waie e progress of cach susems. & has bees highly successful i
meeung the nesas of every child and has assimed many other
scho0ls in (inding 2 valemble commmescation model.

Report Cards

Tradsuorally. reporung smdemt pogress has ocowrred on 2 speci-
fied Gate four umes 2 yeur. wing 8 Sandard form filled with icger
grades for cach suudest. These forms. commonly known as report
caras. have domunaied the symem for years. They represent the
heart of compeuuve aducamon.  Unfornmaely for the snudent,
they are not the bes: way 1 fpan progress or demoastrae devel-
opment

Teacters bave shown frswraion with this issec for years. While
some are sull mandamd ® we leter grades and specific forms,
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may are 20w wing more SXACAGC eSS mch 5 ETves
=d costimemms.  Namatives e mS $ut 3 SETEive Smement
sbout the child Though time consuming for te lacher © wrise,
much 3 writien repont & far more valusble © the pwress and he

w0 il the child's e B
can include the teacher's pian © support the child 2 well 2 bow
the parencs can assint. The aasrrative assesses the whole child as 20
mdividual. regardiess of the work of pesrs.

Continuums are aiso popular among weachers of multi-age classes.

description of where the child s academically and socially, aad
where the child is gong. Teachers in ome district have wrines 3
continuum for all pnmary stadets and have esjoyed much mc-
cess with the response. Keep ia mind that any change is difficule
Most parents grew up with iegier grades and thus expect them. A

Concluding Remarks

Two principies tat form the basis of successful assemment ia 2
Dulu-age classroom are authenucity and sructure. Real assess-
mesnt can readily occur in an enviroament that s organized for
laming. Although 3 muln-age classroom may x firmt glance
appear unstructured 1t s i fact ughly organiaed and prepared ©
mees the nesds of each sudent. When the program runs smoot-
ly. with desails worked out and expectatons Clear. the OppOrmR-
ues for WThERDC JsEsMEnt T AUMETDUS.

Authenuc assessment s the prefemec aporoach in muiti-age class-
rooms. Straepies ivolve all parucipants: the teacher, studemt.
and parent work collecuvely o meet specific learming needs.
Exampies of suthenuc assessment 100ls that work well ia a mwlt-
age environment inciude wnung samples. Gpe-reconded reading
mmples. videomped ampics. W3COC Observaoms. asecdoml
records. checklists and inventones. saudent reflecuons, and parea
evaluations. The use of portfolios 15 an excelient method for cob-
lecung soudent work. Portfohios provice an invaluable record and
display of student accomplishments

It is important for the sauden: and parent 1o play a roke in the
asscxsment process. Both Twst share 1 the cxpencace aad be val-
wed & parucipans. This Bougbcul. sensiuve. and mpportive

- : -

parenc.
for iearnung and will ensure 3 bugt raiz of success for sdents.
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The Importance of
Authentic Assessment

“Standard:zed rests are not congruent with new resssrch m language
trmmning: they ave skill not process. oriented: they are wsed to sort and.
classify voungsters rather than 1o groe dimectiom for laerming: they are
mcompiete: and :hey nave 3 mistaken aurs of obwctwy.” — Gail
Heald-Tavior. The Admimistrator's Guide to Whole Lamguage

oarents v can doand i
et

“Off the Track Chularen 1n Ungraced Pramary Schoos.”
The School Aammistrator (Mav 1992)

It 15 vital to know how well 4 chuld 1s doing in schaol. Teachers need to
know as a basis for evaiuating anc 33apang their teachung. Admunustrators
want to know t prove tat the scnoois are downg “thexr job ” And parents
want to know both to neit tme:r WS anc 1o valigate the 10b thev are dong

than focusing on the cruid s orogress in all areas of learrung, letter grades
tocus onlv on where the cruld is or an academic torem pole. The pressure to
tmake “good grades.” insteac of enouraging real learrung, often creates
unproductve stress for mose wno ger < s anc “D's” as well as those
that get "A’s”and B's

Learrung 1s a process. not 2 oro:

acknowledge thus maceou
on students’ Lves is profounc
There are still mans peopie wno Rang Onto the secuny of grades and
text scores As one ny expressed it, “We're

17 the business of reachung kids anC raising test sCOreS.”
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“Authentic
assessment
means
evaluating
that

goes on

continually.”

mmmm-umw mqmliqdlm You
behavicr. vouer-

mmwmmof-mtu!mnmmumsm

child and how that child learns, and have suthennc observanons t©

with parents.

Uy I
refiecs acrual s

means as observaton. anecdotal records. work samples. jourrals. anc
conferences.

Report Cards

hmm'mnhm'rm:m-n-\wmpu
describes how he and his saff
to grading 1n a relanvely wraditional middle =I-s. mulncultural mmumr}
and succeeded in recewing hugh levels of support.” After an wuzal public
meenng o expiore SigAicant issues. it became apparent pracnces
wouid e an 1moorant one. Parents wanted persoralized educanon. but they
2150 appearec 1o want ieter grades that would tel them where their chuid
$100C tn re1anon o Otner cnilaren the same age.

Calkuns anc fus teacners worked through the possibilines and concluded
tnat “insteac of £races. we needed a report that focused on sTrengths. out-
Linec areas that neeaed work. and then set speaific goals. We needed o let
tne crularen know wnen they were doing their best. We needed to pay
anennon to getail The reports needed to enhance commurucanon through
coliaporanon win srugents anc parents. Firally. the repors needed to
encouray

Having warez out therr proposal they tok it 10 the parents’ advisory
councii anc =

parenss tor tne:r inour Atter the frst of these new TepOTT cards went out. they
survevec tme tamunes In lanuary. after reviewing the survey results. they
came s witn smatees tor wnnng stll better reports and for meeang the
neeas or 2 tew Gissansnec parens.

< that commurty support came because” “of the

Observation Kid Watching Over Time
3nz keeping an ongoing record of vour observanons

4 Carrwght and G. Phillip Carwnght pount out in thexr
sopr=; Drscraniona! Sidlls: “The individual who 1s new 1o the use of
the o ©
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mcrease efficency. In general. the more vou use observatonal methods. the
more efficent you become. both i thewr use and m vour use of tme.”
m-r-tn\mgnksm wumd-wlmmnmxmmm

activity, answenng ques!
Mllmmewmﬂlhmu-ﬁ"
and time after class t organsze vous nots.

Identify times m the day when children are working independently or in
small growps. Assign vourself 10 or 15 minutes of kid watchng. Some each-
5. o help focus thewr arrention. assign themselves six specific children each
day 50 that the whole class 1s covered once a week. That may sound arburary,
but it heips a teacher watch each chuld every week Otherwise, it is easy for

and your problem" children
et more than thewr fair snare of vour kid watching time.

Conferenang with individual chuldren at least once a week is one impor-
fant opporturury. In  conrerence. taxe Sme t Listen to and watch the child
before moving tnto 3 “teacung” moae

‘When teachers coliacorate tners an de penods when one teacher
manages the CIassro0™ anc Me Other aid waiches Shanng these Observanons
heips both teacners ge: a gooc

3 long lewsurely stor. Dut te Hme JEManas of KIG watchung mean that you
catcn what vou see in 3 sentence or w or even ust a phrase. Record the

benavior and the impora:
scrioe tne denzzior Don
One amesaving wa- o
boarc and a sneet of iave:
bewng warched. Recore vour aosem anur on these
You'll aiso neec ame - > ooservanons mto an ongoing fle
for each ctuld. If vou use e label svstem. vou Gan

any observanons that vou tee. are o.
Most imporant. aor. * =
quick notes. Unless vous me:
fugh pounts and fruss recor=int mrorian: rormanon about the child's
ongoing developmen:
Describe Specific Behavior
Tramn vourself as muzs 33 Suss.oie 10 Jesinbe behavior and the context

wnterpretanon of judgm
anc over ame vou mav fin;

to listen to
and watch
the child
before
moving
into a
‘teaching’
mode.”
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By emphasiang description of behavior in your anecdorl records. vou
will help vousself avoid some of the COmmon brases that sneak ito opserving

One of these 1 the haio efecr. Thus is most likely t happen when vou are
usinga L uncon-
scious tendency t gve a higher rating for a child's behavior when the
teacher has a generally isvorable attitude toward that child. It may even
occur because of a teacher’ in child
dressed or their cieaniinass. The halo effect anecdonl record.
It can focus pesinvelv around children who respond or leam the way the
‘teacher hopes and desert the child who s a divergent thunker. If a teacher has
 neganve feeiing about the chil ill be
recorded than posiove ones.

Another buas to be aware of is the “logical error.” 1f the observer knows
the chuld reads a lot of books, there may be a tendency to rate the child's
comprenension fugner than s/ he deserves because of the observer's belief
that anc reading a lot v Makung a logical
connecnion berweer: rwo xinds of DERaVIOE Ta Gatch YOU Up.

We ve mennionec tne bias of seeing disruptive behavior more often than
acceptec gooc” penavior Are tnere other tungs that can color vour obser-
vanons® How apout 3 3av “wnen everythung is gowng wrong ™ Being human
— anc somenmes supernuman — teachers are not compietely obrective
et e watcning But deng aware of the kinds of buases that creep in will
heip vou interore: wnat vou ve recorded.

215 2is0 neimril (0 Rave aides. student teachers. or volunteers who work
Wit ¥Ou 20 SOMe O0SENVINE and recording of anecdotes. Agawn. ask them to
be aescronve rate

& 1oz Dusec ov the stress a child
testec. Anecaota: opsen anons are valuable not only in commurcating with

parents put 3150 wi
that someone cares an.

2 Your careful observatons are a sign o a child
s Dating amenton to hum of her.

155



Things to Look
for When Observing a Child: A List

e e s e s e s s e s e s s s s s s et sse ssesone

m-mnmm-nunm

does child hvmupmmgﬂenummmwmmd\phwml
movement?

how child involves self in reading and writing

signs of reflective thunking

pleasure in learrung

in a frustranng siruacon. cnes or gets angry

handles conflict by using force. gving mn, Or negotiatng
acs impuisively

considers the reeings Of otners and acts appropnately

can work o play ingepengently

can work or play coop and under

the peer modets anc mends ciuic chooses

how much anc what kind of responsibility child can take on
how much order hat kund of direction child needs

how much ame and what kind of repennon child needs
how does the cruic resoond to making visual images?

how does me cnuic respond to making music and dancing?
child’s umaginanon is easulv mggered

whether zrulc goes 107 the Dig DicTure or becomes invoived in small details
does chuic sansn rum - herselr when 2
how anc with wnom aoes s he Like t share a creaton?
how mucn control s there ot pnvsical movement?

degree of cruld s body and spanal awareness

child’s numnonai and neaith nabits

how the crulc responds to sports and physical activity
handles tovs. tools ana equipment requiring good eye-hand
coordinanon anc small muscie congrol

shows an awareness o aeoropnate safety measures

shows sensinvirt 1o otner Living thungs

can accept difrerences 1n peopie s feelings and ideas

can be a leader or 3 team member as appropnate
partiapates tn decisions made by the group

respects otners’ possessions and classroom equipment
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“Teacher,
child, and
family can
all see how
the child
has grown
and

developed.”

102

210

Portfolios
A por on an ongowng basis
Ba d way © document a child's progress.
Some people are now using the word “portiolio™ to mean the folder of
FEPOTTS, test scOTes. PATNENt comments. etc., about a child that ane teacher

v passes Such be heipful to keep.

but that is not what we mean here by portiokio. gl o e
m-m.,-un-u-—--.au-m-\

learrung to write. At

m.m-ah_m”m-m—»

g at the bomom of the page. A littie later, exampies  the portiolio would
show mare eters and a definit let--right propramion. By the end of the

created and then was abe to edit his of her work. Also in the portfolio mught
be some of the chuld's reading logs of journals.

A portrolio mugn: also inciude sample drwings. painangs. and math
papers But pae: isn : the only tung 1 a child's portiolio. There may be
audiotapes of the cruld's progress m reading aloud as well as snapshots and
even videotapes of proects and performances.

These “proaucts” of the child's learmung are selected for the portiolio not
onlv as exampies of the best the child can do but aiso to document the pro-
cess Teacner. cruld. and famuly can all see how the child has grown and
deveioped. The portrolio will aiso nclude notes based on the teacher s obser-
vanons. These 100 will be recording the process not anly of wrining, reading.
and hgunng. out aiso of learnung such physcal. socal. and emononal skills

g smali m and handling

conflict

Another vaiuatie eiement in a portfolio is the child's own evaluation of
what s /he is iearning Thus is Often in a sunple written form. somenmes done
alone somenmes as oart of a mu.u/mm D-v-iaymgwm that
allow chularen to assess theus Own progress

Aprece ot mom:prmmummm«w—m-
portioiio s catec The cruicren can heip with thus. Keep 4 large samp with
the current Gate next 10 the teacher’s box and make it a class rule that every-
Bung that s rume< i must de samped.

A £00C POTMONO line thus FIves vou material to evaluate the progress a
child s makung [t vou are (ooking at skills, you can judge which the child has
masterec wruch are iust emerging, which need remforcement, which mught
be nrrocuces nex: But evond skills. a good portfolio will give signs of
understanaing. of connecrions the child has made or might need to make. It
can give ISigns 1o the chuld’s leamning style.

We have been gescribing a workang portfolio. Throughout the vear it
[pves vou. the chulc and ramuly members when they come for a conference a
way 10 evaiuate progress At the end of the year. working portfolios will
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probably ned 1 be weeded out. You will want 1 p——
nd 2 few evaluations from the year. Eer e

A different kand of portiolio 1 developed wward the end of the
n--nmﬂa-u *show portoios - “The children seect what .

has work

Cn-gliu- form of self- s

mhh-nm-dhqmunnnﬁ

displaywng work. every child's best work s displaved and celebramd. Nove

are singied out for Each child hy

or har best and receives recogrution.

Checklists and Inventories

As teachers move away oo, all bu

mmmnwnlmmmmm
they ng what they should,

mglﬂhhus

We recommend that vou collect and iook at several different ones and
then make vour own The process of rea-ng vour own checklists or nvento-
nes will heip vou pecome conversant witn aeveiopmensl parterns and
provide a good tor vour
each cruld can become overwneiming 3nc ma no be the best use of your
fime. But Aaving workea Mrougn the inventones and having them for refer-
ence will give vou a nrm pase

Another reason to become amuiar with geveiopmental conanuums s
that families want (o know where their chuld sands in relation to other
chuigren of the same age DOtN 11 the 5cnool and generally. Contnuums can
be neiorul in thus regarc

However. contnuums are sall ;ust an esnmanon. The mmporant thing s
10 fOCuS ON the INAIVICUA! CRIIC what S the Damern Of Progress for that child.
Whaz STENEHNS 1S $/De CEVEIODINE. what are vOur expeECTIRONS for hum or her?

Here are 2 few sources Of IHecki:sts and inventones: Porthiio Assessment
and Enaluanion: Deveioping anz Lising 22riouos im tne K~6 Classroom by anane
Bazzie includes: Emergen: Reage- Inventon Zariv Reader inventory; Fluent
Reader Inventory: Wnten _anguage Loventory (Emergent and Early Wrwers)
and Wrimen Language inventors (Fiuen: Wnters) as well as a rubnc. Evaluat-
ing Creatve Wning The Aamimismaics » Suide to Whole Lamguage by Gail
Heald-Tavior includes a Whote Lancuage Benavior inventory, Kindergareen-
Grade One and Whoie Language Benavior Inventory. Grades Two and Three
as well as several checklists The Pams~. Srogram Foundetion Document of
Brsh Columbua inciudes extensive cescrotor” chars arranged develop-
menully. In the area of language arts tnere are descriptors of Lsteung,
speakung, reading, wnung viewing anc visual representanon. There are also
descriptors of learmung i s0cia srucies science, mathemancs, physical
educanon. dance. music. arama anc the visual arts as well as for thew

Talk to the
Authors
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PROGRAM SUMMARY

[FOR TRANSFER PURPOSES
e _Hml“mmﬂﬂmm
e e Adrn o S g e g e
5 s
T e e ]

amiliar with the followng sirteges and s used the resources described beiow:

Cusricular Aress:

Lngiage Ans

Science

Social Studres

Otner Curncur Areas (Please |
Soeafy)




O hame.

it is recommended that this student be placed in

uuvwuuuvuaaoaoao

Teacne 5 Sigrature: Daee:
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SOME IDEAS
FOR
SUPPORTING
STUDENTS' SELF-REFLECTION

From Together is Befter
by Davies/Cameron/Politano/Gregory
Peguis Publishers, 1992
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kil ‘TOGETHER IS BETTER

( —
THINKING ABOUT WRITING
One acher had given her mud
wuhm‘h—;'h-lud—i-aup--.u..
ther wrising folde. They bad lecwd fvorisr pieces. Gircled Ervorne
hﬂd—ir—ﬂ-s-d—-d-d-m&r_n
was  select
another piece of wri -ﬁ
One vung | .. One Py | nees ® charge...
o
s iy e
Fpee 25
“Thuniang Abou: Wrinag “
Blackions maner m Appendes C. 34

AN
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One thing | iike.... One thing | need to change....
One thing my parent(si woula really One thing my teacher would notice
lixe anout this prece avout my wrting ...

P —
-
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‘TOGETHER IS BETTER

219

USING CRITERIA

-

One wacher. whome clas does 2 ot of projec. invoives chidren i secang
s e s P e

Fywe 28 Usag Comara.
Blackiome mamee o Apprndis C.

childiren record how their Thi
some direcoon for goal sexting.
[P ———
# somecem 2 2T ot Comerms Q
7 g = ¢ smsm g ©
————r
< nesongs ma e s @ e o vone emrvewes [
oy

-

ocres e e waoe 7 e TV e
e -

8]

T have evi ing in folder. T
howed m "} o dam.
and he checked it.

L

%

HUN
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An effective project includes...

L4 [m] 4 m]
L4 [m} L4 m}
4 o - m}
’ m] » m]

You can see | know this because...

Fann 20w 70 g o~
-
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ch s inding i m

rem——.
—tcnn
» "an 4 goss son s mvomamen
7 an 8 Segres 4 e arc -
menc o+ nas a tae ot
2 B0 1 AT 01 demercas O™ ) nas Gagrams o mcrm m gve

)
!
i
i
?

D imprevag Smactea
[t >
Bl s i Appendic C
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When | chose 1o inciude this exampie of my writing in my portiolio |
remembered that...

:
\\\\\\g

SANANY

| also know that it is important that my work is nest and that it has
been edited for spelling and senence structurs.

The piece of work | nave cnosen is..

N

12 snows.

———

1 want you o notice

=

|
1 J
‘ Please give me one complimen: anc ask me one question after you
i reac my selection
i
|
| put thus in My portiolic on
cate| (sgnature] D,
o 3 e e e =
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Sondens Reflacnion ”n

STUDENT SELF.

cefiection i

Oiié ik

“YVes. T el you somerhing abo i i you)

€ cell me what is imporant o vou.”

working on 3 sumilar prowecz”

@ el me wo things chat you like abour
€ el me powrtwo sars and 2 wish about your work ™

Whenever saudenss came © hum and asked. “Do you ke " or *h it
okay?” the macher numed the questions back t the mudens by siving,

2" cell me ome prece of achnice thar vou would give someone che

|

Three mings | want you 1o nonce
asout my work are
v

1t was nard tor me 1o tearm
i | 1 wish | nad been 1 More ADOU!
|

e —

‘ A gueston | am cunous about and
want 1o find the answer 10 1

| nhac some trouble but | solved 1 Dy

| was surpnsed to leam that

m-anm-mna-nmy—
- But what
mnmrn--

Fywe 30 Frames wnd Prospes

o S Rebacron

Blackione mame i Appondis C.
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It was hard for me to leam

| wish | had been toic more about

<

Three things | want you to notice
apout my work are
L4

A queston | am cunous about and
want to find the answer 0 is

| had some trouble but | soived it by

| was surpnsed 1o leam mat

| was on the nght track with my idea
about . but what

| o't know was

o X s 7 Frwman o0 o - S R
P :
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" TOGETHER IS BETTER

X
THE WEEK IN REVEEW

Esmablishing 2 time © refiecs weekdy heipn sudens foam on ther
hmnwdp-in-uﬁ_.ﬁ,,_o,m‘_

o The iy il o g s i prmiohyd

‘werk. Anocher wmacher choosss ©
—_—— bave childiren refiecs on their projess
™ Lk v ‘woek experience.
e P e
- - ]
mascTmons

>

- gow e e w

| i
i

Fre3sA ' —
The Trank In Reveew

Fopere 358
Prove: Proic

Blackime masmers m Appemdar C. |
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Date
‘THE WEEK IN REVIEW
This week | feel good about
because

was sasy for
me because
| really had 1o work on
1 nac fun wnen
My goal next week is 10

Signed,

Fanen 334 page 38 The towen o

173



27

What | did

How | did it

How | feel

Wno |
worked with

A nigniignt
tor me

What's next

o e R
-
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Chapter 5
Summary and Conclusions

The purpose of this project is to provide teachers with an information package
which includes the philosophy behind multi-age education as well as guidelines for
establishing the classroom environment and for curriculum planning. The two research
questions which guided this study were:

. ‘What are the benefits to the multi-age approach to teaching and learning?

. How can the multi-age approach to teaching and learning be incorporated

into the classroom?

To this end. I conducted an exhaustive review of the literature concerning multi-
age education. This background is of utmost importance since a firm grasp of the theory
behind the multi-age approach is needed before it can be put into practice. In addition.

surveys were and ini 10 teachers. princij and parents involved in

multi-age education in order to ascertain their impressions of multi-age education.
Furthermore. I also drew upon my personal experiences and observations as a multi-age
teacher.
ussion of Findings

An examination of existing research literature confirms that the multi-age
approach is very beneficial to students in many ways. Further. this approach to teaching
and leamning provides benefits unique to multi-age education. The surveys suggest that
these findings are strongly supported by teachers. principals and parents involved in
multi-age education in four schools in the immediate Corner Brook area of School

District #3.
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Implications for Practice
This study has shown that there is a great deal of support for multi-age education

within School District #3 by those directly involved. This study also shows that the

multi-age approach has a place in School District #3 and that it provides a choice to
parents which many parents perceive as an important choice for the education of their

children. More specific implications for practice include:

. multi-age students to become very much
involved in the running of the classroom including curriculum planning.
. Overwhelming research evidence indicates that the philosophy of multi-
age education reflects a sound pedagogy which is beneficial to all students.
. It is an easier transition to teach multi-age classes if the teacher is already
accustomed to using whole language and classroom workshopping
approaches.
. A wide variety of resources and manipulatives appropriate for a wide
range of ability leveis need to be available to multi-age classrooms.
. Successful multi-age classrooms require teachers who embrace a student-
centered approach to teaching and learning.
Implications for Further Research
The benefits of multi-age education have been well-documented in research
literature and have been supported by many studies. including the surveys conducted by
this developer and another graduate student. Some school districts have made the move

in recent years towards mandating multi-age education at the primary level. More
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extensive research into implementing multi-age education beyond the primary level could
be conducted in School District #3 and. indeed. in all school districts of Newfoundland.
10 learn how the multi-age approach can be implemented to its fullest advantage. and if it
should. in fact. be mandated.

It may be beneficial to District #3 if further research resulted in the development
of three additional handbooks:

n One addressing administrative issues related to multi-age pedagogy

"

One addressing special education issues related to the multi-age setting.

3. One addressing issues relevant to parents of children in multi-age
classrooms.
Concluding Comments

It is clear that the multi-age approach to teaching and learning is a viable approach
which has much to offer our students. Muiti-age education has a foothold within School
District =3 and continues to receive support from those directly involved: teachers.
principals and parents. More education and discussion is needed on the multi-age
philosophy by all who have a stake in the education of our students. For many years. this
approach has been seen as a step back. implemented mainly for economic reasons. Itis
time 1o bring multi-age education to the forefront where this approach can be accepted or
rejected on its own merit.

Developing this project provided me with the opportunity to critically analyze and
reflect upon my own beliefs and convictions as a teacher. The entire process of

researching and completing this handbook helped me to continue to grow as a teacher. It
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is imperative that we. as teachers. help our students to become independent thinkers who
have developed the skills to be life-long learners. who feel good about themselves and
who respect individual differences. In order to facilitate this. it is necessary 1o first focus
on the needs of our students. 1 truly believe that the multi-age approach to teaching and
learning is based upon a very sound philosophy. | am aware. however. that change can be
very difficult. During the process of compiling this handbook. it became apparent to me
how important it is that teachers understand the underlying principles of their pedagogy.

In making suggestions and designing activities. | was always aware that there is no
one correct way of doing things. All of us as teachers need to use approaches that meet
the needs of students but at the same time are pedagogically sound. While the term multi-
age can be intimidating. the aim of the handbook produced for this project attempts to

dissipate and allay some of these fears.
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School District #3: Multi-age Continuous Progress:

Policies, Guidelines and Procedure
Pagel
DEFINITION

Multi-age continuous progress education is a classroom organizational structure in which children of two or
more age lesels work together. In theireveryday lives. children iteract with people ofal ages. Theirfives
d by the many have and by develop. N

1and log e f children’; lti-age i '..u.
hildren wil diversity. Ingck fom

range of ability. :hlldr:ﬁ s contributions to classroom life snmphm both their Iﬂdﬂ‘mc and social
experiences.

DEFINING CHARACTERISTICS

A multi-age continuous progress classroom. while similar in some respects to other classroom organizations.
is different in the following ways:

- Cl gl 24
in the world outside of school. The vertical nature of multi-age classroom grouping encourages
children to take on leadership and mentorship roles. Furthermore. children have a greater chance of
finding other children who have similar interests and abilities.

>~ Amulti-age continuous ; hild: p being in the younger and
older - and. quite often. the middle - positions in  classroom communiry that closely resembles a
family

>~ Siblings are encouraged to leam together in the same classroom

>~ Because grade level bound: leamat ates.
s possible.
= Where possble. teschers spend two or more years with the same children. Therefore. they come 10

know a fuller range of the the long
term for each child and to suspend judgement untilthe end of a key stage.

>~ Teacher-parent may be enhan hildren may be wi for
more than one year.

>~ Whenateacher s able to be with children for more than one year. the teacher can use knowledge of
the child from the previous year s to plan for the following year thereby ensuring that no instructional
time is lost and that instruction is appropriate for the child

e Children become more familiar and comfortable with the routines of the classroom so that there is an
easy transition i 0ol vear: furthermore. older
classroom routines.
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BELIEF STATEMENT
Based on what we know about children as leamers. we recognize the need for leamning to be holistic and
for the leamer. We believe that a multi-age continuous progress classroom provides for that kind
of leamning It enables students of varying ages and abilities to develop the self-confidence to become 2
community of life-long. independent leamers.
PRINCIPLES
A multi-age continuous progress classroom is based on the following principles:

™ Leaming is social: therefore. there should be many opportunities for social interaction and
collaboration.

ommunity in which children lean to empathize with and help others as
¢ for their own actions.

“The classroom should b
well as to accept responsibil

-~ Children nttd time to think. to do. and to reflect: therefore. classroom time should be flexible to
support i

student and hildren to see “mistakes™ to leam.

™~ The classroom should be a place where students feel valued and where an emphasis is placed on
building self-esteem

™~ Inorder for children to become life-long. independent leamers and effective communicators. there
should be an emphasis on both process and product.

~  Children think critically and Iy and to engage in activities that require
higher level thinking

>~ Children are naturally curious: therefore. learni
and inquiries.

experiences should begin with children’s interests

> Inorderto facilitate inquire-based. active learning. children require freedom of movement. freedom
10 interact and collaborate with others. and freedom to make choices about their learing.
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POLICIES
CREATING THE MULTI-AGE CONTINUOUS PROGRESS CLASSROOM
[Policy Statement 11 The multi-age continuous progress class will consist of children of varying age
and abilities. and will span more than one vear.
INTRODUCTION

A mlt-age coninuous progressclssroom is a communin of learners hat repllcates the world outside of
school. In order to establi of leamers, 1o develop
a sense of security and continuity. This sﬂ\se nf security lnd continuity is more mnglv es(a,hhshed when the
teacher stays with the children for more than one year.

G

IDELINES

- A multi-age class will function better if the numbers are kept within a range that does not exceed
twenty-three (23)

. A multi-age class needs to include children of different ages and abilities

. A mukti-age class should be as balanced as possible in terms of age. gender. ability. ethnicity. and
achievement.

. In a multi-age class it is good practice to include siblings.

. While it is possible to have multi-age combinations of two-age two-grade, a multi-age continuous
progress organization works better with a full primary unit (1-2-3 or K-1-2-3) and a full elementary
unit (4-5-6).

. Every effort should be made to ensure that school scheduling for special events and for specialist
teachers enabls the multi-age classroom community o stay together.

. As faras is possible. children should stay together as a group with the same teacher. When the older
group of children in the class move from primary to elementary. they should also move as a group.
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PRACTICES AND PROCEDURES
1

the District’s handbook. Multi-age Continuous Progress Education:
= Information and awareness for principals. school staffs. and parents: Sections 4 and B
1 Creating a multi-age continuous progress classroom: Section C

Q  Mainuining a multi-age class for the long term: Sections A and C
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UM AND INSTRUCTION
CL

IN A MULTI-AGE C

Policy Statement 2:  Curriculum and instruction in 2 multi-age continuous progress classroom will
foster and reflect the holistic development of the learner.

Policy Statement 3:  Curriculum and instruction in a multi-age continuous progress classroom will
respect the uniqueness of cach leamer and enable each to achieve his'her full
potential.

Policy Statement 4:  The provincial curriculum outcomes will guide an integrated approach to
curriculum planning and instruction in a multi-age continuous progress
classroom

[Policy Statement S Curricular and insiructional planning in a multi-age confinuous progress
classroom will be the joint responsibility of children and the teacher. Parents
also may be involved where appropriate.

INTRODUCTION

In I 1 st . Ci
should begin with and build on the child's prior knowledge and experiences. By lifiing the grade and
disciplinary barriers. children are enabled to make connections between the curriculum and their own lives.

GUIDELINES

3 Curriculum and instruction must ensure that learing involves all domains: cognitive. psychomotor.
andaffective. All aspects of development—personal. social. intellectual. physical. creative-aesthetic.
and moral-spiritual—must be fostered.

3 Curriculum and instruction are driven by the child’s strengths. interests. and needs in relation to
curricular outcomes
3 Every effort must be made to create an inter-disciplinary. integrated curricular structure that will

enable children to make connections in their learning.
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Page 7
PRACTICES

olicy Statements 1-5 is contained in the following sections
of the District’s handbook. Multi-age Continuous Progress Education:

a Child-centered education: Sections A, C and D

Q  Building the curriculum: Sections C. D, and £
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Page 8
ASSESSMENT AND EVAI.UATth
IN A MULTI-AGE C
Policy Statement 6: Assessment and evaluation in a multi-age continuous progress classroom will

follow provincial and district guidelines and procedures. It also will reflect
the unique nature of curriculum organization and instruction in a multi-age
classroom.

INTRODUCTION

The principles that guide assessment and evaluation for all children in the District also guide the assessment
and evaluation of children in multi-age classes.

GUIDELINES

the Department of Education and School District =3
PRACTICES

Scetton D of the District’s handbook. Multi-age Continuous Progress Education. contains information on
assessment and evaluation practices and procedures.
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TEACHER PROFESSIONAL DEVELOPMENT

Policy Statement 7:  Teachers assigned to multi-age continuous progress classrooms must
understand and be trained in multi-age philosophy and instructional practices.

INTRODUCTION

The Belief Statement and Principles contained in this document (p. ) should be the guide for teachers in the
application of multi-age philosophy and instructional practices.

GUIDELINES
Teachers in multi-age classrooms should understand:
that learing is social and collaborative
the importance of establishing a community of leamers
the value of positive social relationships within the classroom community
the classroom time and organization should be flexible

the implications of continuous progress for instruction

a
3
a
a
=
3 the natre of holistic and child-centered education that is inquiry-based
Q the nature of an integrated. inter-disciplinary curricuium

) how to program for individual needs within the classroom

= how to create curriculum with children using provincial outcomes to guide the process
=)

how to use provincial and district assessment and evaluation guidelines in a multi-age setting

PRACTICES

Sections A and C of the District’s handbook. Multi-age Coniinuous Progress Education. contains information
on professional development practices and procedures.
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Graduate Studies Project Gui

lll/!(’J

j"ﬂ({”ﬂ Project

A project is the creation of a theoretically based product intended for possible use in
educational settings and is normally after or near the ion of course
work. The purpose of a project is to provide a graduate student with an opportunity to
translate theoretical knowledge into practice by:

= izing and arti ing an i need to which current and relevant
and i ge can be applied:

— developing and justifyving an ahemame approach to address the educational need
based on ical and ge: an

— creating a product that could be used to implement this alternative approach.

The project report would consist of the product plus the articulated need. theoretical
basis. justification of the approach used. and a complete description of the product. The
project report must meet the requirements of academic rigor and be written and presented
in accord with the most recent edition of the American Psychological Association (APA)
Guidelines. The average length of a project report would be sixty (60) pages or 15.000
words (this may vary given the nature of the product. such as an articulated policy: a CD-
ROM a computer program: a developed unit of work: a kit of learning resources:

text: phs: a tape: a set of teaching cards: software: or
a video). Regardl:ss of the form of the product. there must be a written project report. In
some cases. where a product is unsuitable for inclusion with the report. a demonstration
of the product may be required.

PHASES

Phase One

1 To arrange for a University Supervisor. a graduate student has several options.
The student may arrange a meeting with a Faculty member with expertise in the
area of study 1o inquire about the prospect of working with that individual and to
negotiate an interesting plan for a project. Alternatively. a meeting may be
arranged with the Associate Dean. Graduate Programmes. to discuss options and
potential supervisors. The ultimate responsibility to confirm a University
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Supervisor is that of the student. It is a responsibility to be undertaken when a
student feels ready to do so.

When a graduate student and a faculty member have agreed to work together. each
has a responsibility to the other (failure to maintain contact with your
Supervisor(s) for more than a three month period. may terminate vour agreement).
No student should approach a faculty member with a proposal in-hand and expect
carte blanche approval. No faculty member should have a student's proposal for
more than two weeks without an informed response. The best project plan is one
that is thought about. planned for. and decided upon by the graduate student. the
University Supervisor. and in due course. the Field Supervisor (if the project
necessitates working with a field-based person).

If your project requires you to work in the field (school. hospital. clinic. or
agency) you may have to consider the following:

® permission to have access 10 a school. hospital. clinic. or agency must be
requested well in advance in order to allow time for approval:

some school boards stipulate three deadlines: September 15 for a fall
placement: January 15 for a winter placement: and March 15 for a spring
placement. A copy of the project proposal may be requested for
examination and approval: and

if a school board. school. clinic. or agency has concerns about your
proposal. these may be expressed to you and revisions for ethical and
professional reasons may be necessary.

Please Note: All arrangements for supervision must be approved by the
Associate Dean who will consult with the Supervisor(s).

Phase Two

A written preliminary proposal for the project must be submitted by the graduate
student to the University Supervisor(s) prior to the initiation of the project.
Students should submit only the best work possible in a thorough and professional
manner even when it is only a draft. The proposal shall include the following:

. a rationale for the project:

. objectives of the project: and

. components of the project.

The project proposal shall be ized within current ical and

theoretical literature and relevant to the graduate student's program specialization
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(citations, references. and other relevant inclusions shall be in accord with the
most recent APA Guidelines).

After discussions about and revisions to the proposal have been completed and
deemed acceptable by the University Supervisor(s). a copy of the approved project
proposal should be filed with the Associate Dean of Graduate Programmes.

Please Note: The more thorough and clear your proposal, the more thorough
and clear your project ceteris paribus.

Phase Three

The fundamental principles of ethics. integrity, and professionalism must obtain.
regardless of the route taken for completion of the requirements of a Master's
program.

The University must abide by a Code of Ethics in the conduct of research and
scholarship. Any research or scholarship involving human subjects must be
approved by the Ethics Committee prior to the conduct of the work. A copy of the
guidelines for research involving human subjects. may be obtained from the
Office of the Associate Dean. Graduate Programs and Research (In the case of a
project. it may not be necessary to seek ethics approval unless objectives of the
project require same for the project report).

Students have a duty to maintain integrity and professionalism in all their work.
Under the doctrine of fair use. students must acknowledge the work of others:
paraphrase accurately to ensure the intent of the work(s) of others: represent the
work of others in an honest and thorough manner: and be vigilant and guard
against plagianism.

Please Note: Ethics approval is a statement that the work proposed meets the
guidelines established. It is not an approval of methodology. procedures. or
practices proposed.

Phase Four

Responsibility for the ongoing supervision and completion of the project rests
with both the graduate student and University Supervisor(s), nevertheless. the
project and report is the student's work.

The University Supervisor(s) accepts responsibility to advise and guide in the
selection and refinement of the topic: the scope and significance of topic to be
developed: the analysis and synthesis of the research on the topic: the
generalizations and specifics of the topic: the coherence and consistency of the
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ideas: the design and development of the product: and the preparation of the
project report.

Graduate students should be cognizant of the need for many drafts before a project
report is thorough and finessed enough to be considered finished. During the
process of creating the product and project report. students should make
appointments to meet with University Supervisor(s) and provide. at least two
weeks in advance of an appointment. a copy of the work to be read or examined.
Students have every right to expect an informed response to draft sections of their
ongoing project work normally within two weeks. A University Supervisor(s) has
every right to require any reasonable rewrites of the project within an agreed upon
time frame: to require it to be produced/written in accord with APA Guidelines:
and to require it to be i with the guidelines for ission from the
School of Graduate Studies.

Phase Five

Neither the University Supervisor(s) nor the graduate student is to contact
potential examiners. When the Office of the Associate Dean of Graduate
Programmes is informed that a project report is ready for submission to the
School of Graduate Studies. an examiner ion form will be f

to the Supervisor(s) for completion. School of Graduate Studies regulations
governing the examination of graduate students' work will be upheld: "Examiners
shall normally be those who have completed a graduate degree at the doctoral
level. including a thesis'report. in the discipline or cognate area. Those serving as
examiners shall not have been involved in the preparation of the thesisireport”.

Phase Six

The University Supervisor(s) reviews the examiners' reports from the School of
Graduate Studies and advises the graduate student on any revisions and/or critical
decisions that may be necessary as a consequence of the examination. The student
must make all revisions in accord with the examiners' and Supervisor(s)' advice.
When the Supervisor(s) is satisfied with the edited and revised report. the student
must resubmit the final project report to the Office of the Associate Dean of
Graduate Programmes. and the University Supervisor will make a written
recommendation for its acceptance.
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Phase Seven
11.  Itis the responsibility of the graduate student to deliver an official bound copy of

the final project report to the University Supervisor(s). in addition to those
required by the University.

Memorial

Universisy of Newtoundland
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Dear Principals.

As part of our M.Ed. Program at Memorial University of Newfoundland. we are researching
multi-age practices in order to complete a Handbook for Multi-age Classroom Teachers in
our School District 3. We would appreciate it. if you could take a few minutes to complete
our questionnaire and return it by fax Attention: Liz Elder (709) 639-1496 or in the self-
addressed envelope. If more convenient. please go on-line and complete our questionnaire at
http://www.sd3 k12.nf.ca’project/survey/

We are hoping to have all surveys returned by June 19", 2000.

Thank you in advance.

Marie Hatcher and Liz Elder

School District:

C
Please indicate by checking (V) the appropriate block if you view the following
istics of multi-age i progress as being or
disadvantages.
L Advanage ][ Disadvaniage ]

Children of different ages and abilities learn together.

Children stay with the same teacher for more than one
vear.

Children are familiar with the routines of the classroom

at the beginning of a new school year.

Siblings are encouraged to learn together in the same
classroom.

Because grade level boundaries are blurred. children’s
learning is not confined to e level ex; ions.

In the second or third vear of a multi-age classroom.
children have opportunities to be leaders and mentors




[ Additional Advantages Additional Disadvantages

Why did you decide to implement multi-age classes in your school?

How does your school inform parents of the multi-age program?

What procedure do you use to decide which students will be placed in the multi-age classes?

How do you decide which teachers are assigned multi-age classrooms?

What suggestions would you make to help others in implementing a multi-age classroom?
Please list them below.
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Dear Parents.

As part of our M.Ed. Program at M ial University of ve are

multi-age practices in order to complete a Handbook for Multi-age C| Imoom Teachers in
our School District 3. We would appreciate it. if you could take a few minutes to complete
our questionnaire and retumn it by fax Attention: Liz Elder (709) 639-1496 or in the self-
addressed envelope. If more convenient. please go on-line and complete our questionnaire at
hutpz//www.sd3.k12.nf ca/project/survey’

We are hoping to have all surveys returned by June 19®. 2000.
Thank you in advance.
Marie Hatcher and Liz Elder

General Information:

School: C

Please indicate by checking (V) the appropriate block if you view the following
istics of multi-age i progress as being or
disadvantages.

Advamage || Disadvantage |
]

Children of different ages and abilities leam together.

Children stay with the same teacher for more than one
year.

Children are familiar with the routines of the classroom
at the beginning of a new school vear.
Siblings are encouraged to leamn together in the same
classroom.

Because grade level boundaries are blurred. childrens”
learning is not confined to grade level expectations.

In the second or third year of a multi-age classroom.

children have the opportunities to be leaders and mentors
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Additional Advantages |

Please briefly explain why vou decided to place your child in a multi-age class.

Would you prefer to keep vour child in a multi-age class?

Do you have any suggestions for schools that are considering setting up a multi-age class? If
so. please list them below
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Dear Teachers.

As part of our M.Ed. Program at Memorial University of Newfoundland. we are researching
multi-age practices in order to complete a Handbook for Multi-age Classroom Teachers in
our School District 3. We would appreciate it. if you could take a few minutes to complete
our questionnaire and return it by fax Attention: Liz Elder (709) 639-1496 or in the self-
addressed envelope. If more convenient. please go on-line and complete our questionnaire at
hrtp:/www.sd3.k12.nf.ca/projectsurvey:

We are hoping to have all surveys returned by June 19, 2000.

Thank you in advance.

Marie Hatcher and Liz Elder

School District:

Class configuration (e.g. K-1. K-

Cy

Please indicate by checking (1) the appropriate block if you view the following

of multi-age i progress as being or
disadvantages.
Advantage Disadvantage
—————

[Children of different ages and abilities leam toj

Children stay with the same teacher for more than one

year.

Children are familiar with the routines of the classroom
at the beginning of a new school vear.

Siblings are encouraged to leamn together in the same
| classroom.

Because grade level boundaries are blurred. children's
learning is not confined to grade level expectations.

In the second or third year of a multi-age classroom.
children have the opportunities 10 be leaders and mentors




Additional Advantages Additional Disadvantages

Please indicate why you decided to teach a multi-age class?

(a) I was assigned the role.

(b) I was asked if | was interested in having the role.

(c) | asked if I could be assigned the role.

(d) I initiated the implementation of a multi-age classroom in my school.

(e)Other:

What suggestions do you have for other teachers who are considering multi-age teaching?
Please list them below.
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Since changing from being a single grade classroom teacher to being a multi-age classroom
teacher. what degree of change (if any) has occurred in your instructional strategies and vour

rules and routines. assessment. and

approach to curri planning.
parental communication?
C D E
To The || More || Stopped || Started
Same || Ofien || Using || Using

1. Instructional

Strategies

1. I model reading. writing and
listening daily

cstenng o
2. 1 introduce reading and writing
simultaneously as an integrated part of
the curriculum. not just at assigned
times

3. | schedule independent reading and

writing workshops each day

4. I develop in children an awareness
of phonics and other skills through

interaction with meaningful text (e.g..
various genres at varying levels from
|picture books to chapter books)

|3. 1 use basal readers as a resource for

| multiple copies of stories

|6. 1 provide activities for creative
| expression 10 also be developed

{through language arts. art. music.
drama. dance. and movement

[7" Tgive time for daily journal writing
‘ in order to document progress in the
| writing process. note students’ social

and emotional development. and
ractice various types of daily writin;

8. 1 use our school library. public
library. book clubs. donations.
children’s published books. etc.. to
provide a continuous stream of print

materials in my classroom
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To The

More
Often

Using

Started
Using

9. I use a resource-based approach to

Lteaching

10. I give students opportunities to
explore. investigate. question and
research their environment and lives:
this information is used as a foundation
for language arts. mathematics. science
and social studies

11. T use questioning and exploring as
a daily event
Lacary event

12. Mathematical concepts of sorting.

ving. 2
matching. patterning with concrete

materials are fully developed before
entry into paper  pencil tasks

13. Numeration. geometry.
measurement and graphing concepts
are developed through manipulation of
concrete materials and are understood
by the children before they move to
abstract and symbolic reasoning

14. Various groupings of students
occurs

15. Roles within the groups change
allowing children to experience
different responsibilities within
different group seftings

116. I invite community and field expert
re; ntatives o visit the class

| 17. 1 use the available technology as a
tool for learning not as a substitute for
work sheets or an electronic textbook

18. I use word processing as one
means for students to write. edit and

rewTite stories. reports. etc.

II. Curriculum
Planning

19. T cut across subject matter to teach
{and reinforce skills




To The

More
Often

Stopped
Using

Started
Using

20. 1use broad based themes (e.g.
"Beginnings.” "Changes”) to provide a
ing 1o develop a series of
topical themes (e.g. "Dinosaurs.”

“Seeds") that connect together

21. 1 use topical themes to integrate
and guide the curriculum (e.g. the
concepts. objectives and skills
introduced would revolve around a

topical theme such as seeds)

22 1 design and assign projects
allowing children to show what they
know as well as what they can do with
what they know

23. lallow students’ interests to
influence the themes and project
| selection

24. Tallow for enrichment and or
continued interest by encouraging
children to design and complete
independent learning activities

III. Classroom

1 Organization

125, 1 provide a print rich environment

[26. 1 provide space where children
{may display their own work

27. I provide private as well as group
spaces 10 encourage children to create
and experience cooperative as well as
independent activities as needed

28. I provide activity areas which have
well defined boundaries that are
obsenvable

29. [ make major adaptations in the
physical environment when necessary
to prevent overcrowding or to
acknowledge concerns based on the

children’s needs
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To The

More

Stopped
Using

Started

30. [ ensure that children have easy
access to teachers and peers as well as

learning materials
31. I provide an orderly. clear
of equi materials

and supplies which promotes
exploration and creativity and which
are easily accessible to all children

32. 1 promote independence by
encouraging children to select. clean up
and put away materials needed for
chosen activities

33. I offer materials that address a
wide range of developmental stages.

capabilities and learning styles

34. 1 offer materials that are open-
ended so children can use materials in a
variety of ways

35. 1 use a wide variety of learning
tools including teacher-prepared. found
objects. materials supplied and created
by the children. as well as commercial
items

[36. Tprovide a place for each child o
| store personal belongings encouraging

ownership and responsibility

IV. Rules and

Routines
37. linvolve the children in setting
classroom rules and e» tions

38. lorganize the daily schedule to
allow time for children to plan.

implement. describe and assess their
Own activities

39. I meet with children daily
(individually and / or in small and large
groups) to discuss their individual plans

and completed activities
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V. Assessment

40. Progress is related in terms of the
continuous growth and development of
the whole child in non-comparative
ways

41. A written record is kept ina
positive tone of a child’s progress based
on milestones particular to all aspects
of a child's development

42. In addition to such formats as
formal report cards. reporting involves:

43. - Observation
44. - Daily journal entries
45. - Conferencing

46. - Anecdotal records

47. - Checklists

N
£

~Work samples

49. - Portfolios

50. - Video recordings

51. - Audio recordings

o

2. 1 1ake time 1o observe the

P of the whole child ona
daily basis (I realize I may not get to
each child every day)

53. I use these observations to identify
individual strengths as well as needs
54. lallow children to make choices

and be in charge of their learning

35. 1 use the results of authentic
assessment to set individual. realistic
goals so that each child is supported
and challenged




Less ToThe || More || Stopped || Started
Often Same Often Using Using

56. 1 use the insights resulting from
authentic assessment to make needed
changes in the curriculum and / or
environment
57. 1 report progress to parents by
sharing and reviewing his or her child's
recorded observations and conferences.
portfolio. anecdotal report card.

checklist. video and audio tapes. etc.
58. Complete assessment of student
progress represents a joint venture
between the teacher. student and
parents
[V1. Parental

| Communication

59. [ encourage informal
communication with parents through
notes. phone calls. classroom visits. etc.

Is there any particular activity that has proven to be particularly successful as part of your
daily routine or otherwise? If so. please describe it briefly.

Please explain if you are involved in a multi-age support group? (e.g. Do you meet regularly
with other multi-age teachers?)
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