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Abstract

“This project represents a rehabiliative program that would be suitable for use with
juvenile offenders or atrisk youth. One of the aims of individuals working with young offenders
is to see them rehabilitated and leading productive lives. There are a number of programs
available for offender rehabiltation, but few that attempt to foster a sense of empathy in the
young offender. This 16 session program was developed and revised after a pilot was conducted

witha d Labrador Youth Center. Both resideats and a

co-facilitator contr i i into this program. The
ifyouthful i and suffering they have

caused ar ly to re-offend. teach i

“vitim”, “victim empathy” and “victimization", and requires participants to apply this knowledge

to common everyday victimizing situations.
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Victim Empathy and Youthful Offenders



Recent editorials, letters to the editor, news broadcasts, and victims' statements suggest
i i i Act. Yer,

itizeas and the beli Some

i ishes of

bolished and rewri cter pen

would have the 1984 A
for offenders. The experts, on the other hand, believe that a small percentage of violent crimes
George Thomson, a family s deputy
mmof,umguupmmmmswnaxnkywns.yugmmyzzmmﬁu
€ that , only 20 percent are

charged with

make the headlines. In the same article, Joan Dawson, a St. John's lawyer, is reported as saying.

that the Actis not i number
‘Terry Carlson, executi of

by y
Newfoundland's Joha Howard Society, agrees with Dawson, but adds that more confinement for
e need i for at-risk youth

youth

and their ‘This view concurs with move

, such as open y ity
ilitate this, the federal iment announced in 1996 it would

y ly

service. [n p
limit transfer payments to
non-custodial altematives to imprisonment for youth (The Resolution, December, 1996)

for youth will p abolished, it is possible:
be offered iati changing
-cisk youth in an attempt to alter

y are i they

s be used with

their behaviors before they enter the pml system. A victim empathy program that encourages
d
y

youth to look



ors. i jctic should be.

hange
aware that their acti i in di ictim. 1 propose that
gaining such i jctimiz i
Rationale

i and Labrador Youth Centre
indicated the need for itai that focused empathic
awareness of victimizing behavior (see Appendix A). lnuspol\sclolhnveqnm Tbeganto
research and subsequeatly develoy that Ttwas
developed over a five year period with youth at the Ceatre. The participants and co-facilitators
provided feedback on i preseated in this project is the end result of
the piloted program. iviti i nthis wei to be highly
interesting to the participants. i i dlized in
this project. The first involves buildi hesis ioaship with the partici h
mutual trust s establi d informati i ished. The second ch

uses scenarios and cases in order to apply newly learned knowledge taught in the first part
Participants are presented with situations that occur daily, such as drinking lnddnv\ng. and are
expected to apply gained

approach f partcipants need to understand

empathy and how it is applicable to many situations in life. It was felt that a greater

place i
that participants encounter on a routine basis. uwu.mwmeamm-mmwunm
behavior. Research has shor high ithy and

prosocial behaviors (Lewis and Rosenblum, 1978; Salovey and Sluyter, 1997 )



Objectives

closed and or at-isk of
L e cation skil . 5
between offenders and improving communication with adults.
2. Toi ; i g N
learning whs ictimizi E f their
actions on the victim.
3.To pathy iing that victimizing actions
4. i il re-offend by i

by s ir empathy for victims,

chance they will hurt others.
5. To protect society through rehabilitation of the offender.

Rehabilitation of Offenders

‘The history of rehabilitation can be broken into four models: *penitentiary’, * therapeutic’,
“social learning’ and ‘rights oriented". The main elements of the *penitentiary’ model are work,

Thi i mold the character
& b 108 S
‘This approach led to the adoption of i ing. The ‘therapeutic

‘model’ grew out of this indeterminate sentencing approach. This second model assumed the

sick’ “cure” them.



used in a medical i el and replaced the harsh iteatiary with an

‘The problem with thi: i dal for coercion. Eventually the
“therapeutic’ model y *social-learing” model i “This model
i ily breakup or neglect. iltat b
2 i . . ey 3 -
‘models have attempted to use this model in prisons. The final model, ‘rights-oriented”, grew from

digaity The

buman beings (Rotwan, 1990).

Rehabilitation and Young Offenders

L 10 deal with young,
offeaders. The first was the Juvenile Delinquency Act (ACINet Publications, 1991) and the other
‘was the Young Offenders Act (ACINet Publicatious, 1991). From 1908 to 1982, the philosophy
ofthe Juvenile Delinquency Act was one that emphasized child welfare with the court acting in a
civil role concened with the best nterest of the children and meeting their needs. The children
were to be saved as opposed to being punished. A change in philosophy occurred when the

Act, passed in 1982, 1984. The of this act was more
punitive. It reflected the belief that hould be held i ety
protected from their actions. The youth now had to have their innocence or guilt determined in a
imtand cous, Thi provis

i - g .

‘many, however, that the Act does not put enough emphasis on rehabilitation (John Howard
Society).



o
person so that he or she will functi i produci y. Some
i i Kratcoski (1
hay i i has been a
‘mistake, and to bring thi state that idered desis appropriate” (p.3). He
his defi indicati is any planned itored program of
ivity goal ing or “habilitating” that he or she will avoid
that punishment reduction in criminal behavior. There
‘was gradual i seeded guidance. However, thi
long time. Hudson ( i i in search of
treatment rather than wi i i s
period did not accept thi this ideology
ping wit tical deology, it isad
and indeed a need, to i

(Government of South Afiica; Child Welfare League of Canada). In 1995, the Child Weifare
League of Canada presented a paper to the Standing Committee on Justice and Legal Affairs

" ) fon, especialy i Toads o'k
recidivism after release. [t stated that low risk, non-violent offenders are influenced by the strong.
anti-social values and beliefs of their higher risk peers. The committee suggested adopting an

h already being utilized in other countri France, England, the United States,
Australia and . T i the
This model i al, family, and individual

conditions that are associated with young offenders. A victim empathy program may be able to
namely, a lack of




‘young people in custody (Child Welfare League of Canada; The i 1996). It
i esti i justi in Canada, and therefore, the cost
1o taxpayers for ing the years 1992 -1993 i 1.9 billion doliars
. -
those years
Success of rehabilitation efforts
Many peopl L
programs is measured by Kratcoski
habilitatio dables. He indi
measured by atti . skill i it ‘which may or may
not relate to recidivism. Vasey ( i
He he need for s is of data to see.
were less serious i orif they stayed out of trouble for a
longer period of time. Kratcoski ( d ith respec
programs. thereisa
A feeli i not work. However, he believes th bea
‘general flaw in the way i i
programs. It i possible the focus on recidivism rates may have blinded researchers to other
o —_— ’ - . 1995).
Greenwood (
Borstals.

‘The English Borstals were constructed to deal with juvenile, repeat offenders. At the time.
16and 21 i

I



with adults. i syste il o

worse at i y 1986). The
program was originally designed to be a half-way house. i

ess than one year ¥ i inthe
country 5o that they could i [’ A sid

as well as a curative element which could be used according to each individual case. It was to be
staffed by persons who were able to deliver education, training, and moral values to the youth.
Finally, the Borstal. With various

1900 10 1980, In the early

years, the Borstals were said to have had a noncecidivism rate of 60 peccent. However, after
1942 the recidivism rate rose steadily and never recovered.

Despite the i ‘the Borstals, i
noted. i i y to deal with young
offenders such as the VisionQuest program. VisionQuest was founded in 1973 and is an
alternative to incarcecation It is a journey of self-dis yout
offenders, giving them i lifestyle other than

). Secondly, the Borstals d ted that there is no one
nnnlﬁlmuﬂywhchunbeummmihﬂefygcnmmn However, the emphasis on the
s an idea that is timeless. By

thisit il ffenders alone is not the answer, but it is the
‘general atit of i the change in
offender behavior.




Rationale for Rehabilitative Programs

The nd L Provincial Caseload. is lication by
the Justice Departmeat (! ing datz are in the
justi On average, there were 2,000 young i ith the justi in

‘any given month during 1997. Whatis even more compelling is that it appears that the number of

oumber of i bave some
e . s cibaloalacifvkios. The cliée

ot s to deter young ing. Such a rehabilitati
program would att ional, physical and financial

suffering caused 1o victims by perpetrators. Essentially, the young offender would be presented
‘with the opporturity to try to understand the feelings of victims. It is hoped that this new

ink first of their victi of their
i ish to inflict sufferi them.
Impact of rehabilitation programs
The © programs for
offenders. According i (1989), 1y years people ical about the
effe However, there i ivery of

rehabilitation programs (Seeman, 1974; Vasey, 1995). Seeman’s (1974) research findings
indicate that inmates with an intemal locus of control are more willing to correct their deficiencies
through participation in a rehabilittion program. For example, he states that if offenders believe
choir = ) )

participating in a rehabilitation program. This idea is further supported by Vasey (1995) when he

states inking ohu




their thinking about themselves and the world around thera. There also Eus to be some will, some.
desire on the part of the offender to change.

Seeman and Vasey's i i Diclemente’s
(The Cancer Preven ter, 1997). The
i indiviedual is to change. This is
followed by ir pr Next, indivi
in dvities desi egin shift beh
Finally, wit reloping, there it
long-lasting change.
i individual of the
iltat i Greenwood, Model, Rydell and
Chiesa (] it il to a meta
analysis performed in juveaile rehabili “The aaalysi hat

mmvmmu&wpdspamfmzmhodsmhmumepmg‘mmammd
behavioral training, found that
Finally, this analysis

suggests that initiated wi to po:
effects

‘Campbell ( the idea of 2 mul he states that the
successful programs are those that are multi-fuceted. He cxplmu that thesse programs use

d i that

fixed. adjusted to suit ¢ situations

d i i ir offenses.
Fox (1974) also writes about the posiive effects of rehabilitation programs with offenders




prison. By this he i a

However, there i i idivism rates, based on the number of
lly, and the amount ey This
drops i jth the of money speat on them for rehabilitation.

‘The idea that rehabilitation programs can be successful is further supported by Braithwaite (1989)

who suggests that f dults, consci pon to control
‘misbehavior than punishment. Thi

‘and therefore the thinking of the offenders is addressed, then in turn, their conduct is challenged.

suppo d in the
conclusions of Ellis (1982). He looked at the difference in empathy between delinquents and
in an attempt i in or arrests of prosocial behavior. He found
an arrest or delay in i i ‘The more

‘maladjusted delinquents displayed less empathy than more adequately adjusted delinquents who
were within their own peec groups.

empathy for ial devel ionshi pathy suppor
the idea that empathy is an i i pathy found
beca the control d i group
o Eli that while

‘younger chil i thy, it is still possible
‘adolescents to be successful

Afinal i the belief that
itis possible to teach d Harris ( i 1nge
some stud P i d clementary

Duggan (1978) sp




others” feelings, d s

expression. Furthermore, he i i to in the truest
is time. Salovey and (1997) cite i for the teaching
o they . o it

classrooms, school buses and sports fields. These situations provide endless opportunities to

behaviour, partiularly
The idea i i one. Natale (1972)
3 pa s v .
i i ety of groups.
that chers, social work studeats, icapped

children, married couples, clinical psychology graduates, lay counselors, undergraduates, parents
of disturbed children and neuro-psychiatric patients.

Empathy and the young offender

“Empathy means reacting to another’s feelings with an emotional response that is similar
to the other’s feclings” (Damon, 1990, p.14). Itis evident from this defirition that empathy is an

abilty situation ion. Schulman and.
Mekler (1985) further

ity to feel bad feel
good if someone else is experiencing joy. This ability seems to be a natural response found in very
young children (Damon, 1990; Schulman and Mekler, 1985; Hoffiman, 1984a; Garrod, 1993).

Garrod (

oflife between 12 and 20

‘months. At thi infant will react to distress by orienti person. For example

‘other person and attempting to help. Hoffinan (1993) offers an updated version of his
empathy and i i




3

people prummmummpupmy Some people will develop to the highest levels

not. fied version, Hoffman
suggests are
mainly automatic “wﬁnuultpﬁmnyumﬂ:rrammmnmwhmmm&mmesnmg
ying. The next two, which are als d mimicry
and may occur at various poi i igh life. Mimicry
when the imit i as the muscle
movements. The fourth and i order cogiti invol
wmmmwmlhmbusplwe ‘The higher order cogaitive processes
¥ ‘These stages should
devel Je-taki i
bt
mmnm(mmmﬁums) Schulman and Mekler also state that
for empathy i ineveryone
the same degree. AmardmgloSchuhmnmdMgkjalhnxsnomnnlmmn:wbnm
children, but quipped wi through
experience, will upon whi 1 i npathy, can
develop. i “Where do moral My answer,

empathy..” (p.276). Hoffman (1984) and Rest (1986) suggest there is a strong tie between
mﬂlmylenhy ‘They suggest that empathy motivates people to act morally and exhibit
fror t0 do because it might

o “Phil have I of empathy as a

socially cohesive, moral force” (p.285),




Format for delivery
After establishing is for developing a P the next

goal i i livery. MacKenzie (1996)
studied S ivi apy e He concluded that

her e dif it i used. Sex.
offender and idely and studied of all the
rehabilitation treatments offered to offenders. Martin (1997) studied a group of seven sex
offenders s i

its mandate. Specifically
there iy, healing, wellness, education and
connectedness. the program indicated y beli the
partially them upon
their release. who
difficulies with theis don into society. Arp and Freeman (1997) P
habilitai in the group when they indi sex
offender hi i
Lipton i
Many

progr wpleting

offenders’ activities leading L

“may be sufficiently potent to treat violent offenders.” (p. 39). The programs may have been

y may
have fet they would P or pawer i y
stayed previ ‘The drop
attributed to the rehabilitation programs offered (Seeman, 1974).




ediun t0 successfully deliver
rehabilitation programs to offenders. With this research in mind, I believe the best method of
delivery for a victim empathy

A Summary of Theories Related to Offender Rehabilitation Programs

i considered i buildi

2 i n y exper
G x

of the cri y wpin
dysfunctional homes. As aresult, they have not truly experienced a wide range of emotions.
S neir
family was sad or happy, or loved them or cared about them, they did not know. On the other
band, they did or angry. Y ishit
that focus on criminal thi 7 i ke

continue to believe the criminal thoughts that got them into trouble.
ionali ways. One way is through

minimizing. [n other words, they try y al
that bad. They also make excuses for what they have done. For example, they may believe they
bad to commi
believing that the victim deserved what happened to him/her. Others might feel the world owes
lived and therefore, they 50 they take it. They
way not consider i ictit or they may not believe their acti harmful
i For example, they may say the

it i y and ir property, not

the money, or they may focus on the victim by




ealizing lings i such deeds. Finally, the criminal may honestly

i acti They ma pain that
‘accomparies s i they geta
natural i victims. Vasey ( s thi
example of To attempt to hange the i

Vasey suggests that their thinking needs to be challenged from the point of view of the victim. A
victim empathy program would challenge the offender to “walk in the shoes” of the victims and
thereby feel and understand what they felt.

human behavic ich wre Ethe

physical - social environment. it cri i not

understand ? ictim, or they block the emotic .y may experience, then

assisting the offenders to recognize these emotions may inhibit them from offending. Inhibiting
" .y - . -

victim. Strayer (1989) indicates that empathy can be experienced by individuals when they see a

el i the other person in their own lives. This
person. By iences and the iences, it may
be possible to teach and/or elicit mp.lhy from the offender.
Greenwood (1986) the oni
confront
then learni . as well are victims of

mm.mmm.yuummngemmwmmmwm It has been my experience that young
only of the gain iminal activity. They do not think of the




safety and security which i lost by a home ownec who, for example, fears for bis/her personal
safety even if the offenders’ intent is only to steal items for money. They also do not think of how
‘which will occur in the event

they
they are caught and convicted of the crime.
Vasey (199 those th s
with offenders. He thi is to bring to the poin
‘make good decisions by themselves. mymmgpeopkneedmbeuumhnwmmmklbomm
. A vict to be used with
achieve this, however, I believe it would be beneficial if part of the program also included
individual counselling. A comb would allow an additional iy to build
R 5 y y
comfortable with disclosing i ion in. group The ideal
program would indivi Iy ith group
d . Many i inking,
‘The Borstals, as previously menti vhi
programs such as VisionQuest, is focused on empowering people and helping them better
understand themseives I they
y their they, in turn, may seek programs
that would help y ipi Avicti
program may be useful in assisting that change.
ffered to v the “Way to
" (Criminon: The way insight i iminal rehabilitation, 1997). It
teaches a 21 pris sbandon their criminal mentality.

‘adopt this moral code

“on their own". Everything taught is reinforced by utilizing it in the offenders" daily lives. This



fends . The
cegy i i cti participants
encounters. i ici - Wayto
‘Happiness Course”.
A in d Labrador, both i
settings, is the Social Thinking Program (Larson, 1988). This program is designed to develop
ing skills. The goal iving. The
the Social Thinking i stop and
i 1 with a situation. The
i be applicable to a victim program. For
example, ially indivi in the ability to
perceive a situation from another’s perspective. Another indicates that adolescents with learming
problems, who are at
dnﬁudmmlhlmupm‘\gmmaodnrmmmﬂu:mun(mm Finally, the research on the
program points out that the ability to identified
‘populations. i ippor
that attempts ive a situati another
person’s perspective.
‘The Goals of a Victim Empathy Program
‘The goal of any offender rehabilitati i behavior of
offenders so they no long . The reality ituation is that not all offend

will respond positvely to any program, nor will all recipients of a program be willing to



sy not wish to dis i i group leader or fellow group
members. i
insignificant they may i ky appear As
Kratcoski ( i
has. Vasey ( that y
recidivism rates, but also, for example, by i

re-offend. For example, istory
. . indivi

Vasey

‘of the crime should also be considered. If an offender had a prior conviction for physical assault
and islater arrested for a minor offease, this may be an indication that programming has had an
o, v - i ; .
behavior. Basically, y
holistically, by considering their i istory ‘The success
by whether e-offends.
‘The goals of any program may range in complexity from the very simple, such as acquiring
e N .
program should be designed to cover this wide range of goals. The more superficial goals are
rimarily through i being a group Roberts (

for

of peers, improved self-esteem, and

but 3
that ‘group isi ication with staff. Jarvis (1978)




attitudes and behavior in order to brir ffer
something of value, some “payoff”. That payoffis group acceptance, group support and
‘hopefully eventual release from the cycle of offending.
At the very least, a victi should prove to ‘Young
‘what a ie d

some of the diffculties they encounter. Young offenders also need to know what defines a victim

are far-reaching, that their actions affect many aspects of the victims' fives as well as the ives of
the victims' famil, frieads and neighbors.

Instructional discussion

(The Cancer

According to Prochaska and
Prevention Research Ceater, 1997),
change, their self-efficacy levels should increase and therefore the change should be long lasting.

‘would be a useful ipants in the initial
session of a vicir program. By assessi ic Appendix
B),iti idea of| i this point in
their lives. For example, participan tobein i

. Those i inning
gin ‘Those who indicate they are in the
acti i i lives. Finally, i areat
focused on adheri
made. Facil id i ine the stage at which

i i scale (see Appendix B).




he
program. The scale s also useful to faciltators in assessi tho'v iy
oo, ion of the sessions, the pre- and po " and this
For example, it will i k
iy to cha their counterparts who i
. scipants should without

be read



An Intervention Program to Foster Victim Empathy in Young Offenders
For use with incarcerated or at-risk youth



Introduction to the Program

period. T
for two years pri ing thi It was apparent that there was a lack of
cnthe par . .
in this area and led to imed at
2 as initially developed to be used with i youth. It can be
s suitable for 'y youth who direct hurtful actions towards

others, i be aterisk ing i ith criminal behavior. The

€ Justice Canads

ranging in age from 12to 17. Research has demonstrated (Erikson, 1979; Hoffinan, 1991) that

‘youth in this

i In fact, 1990; Schul 1d Mekler, 1985;
Hoffian, 1984a; Garrod, ins at an
early age and i biological

The following is a proposed program that has not been extensively field tested. While the
program can be used as it is preseated, most facilitators may find that they will add and omit
material to fit their own personal style of preseatation and the needs of their particular situation.

Completion ttendi ‘week period.

d

i i i individually (thi llots time for up to eight



Forming the group

choosing. 3
E need of such the more

homogeneous the group, the better it is for participants and facilitator. The factor which may

IFthere is a wi iies within the grou pab
bored. Ifgroup imilar in
their abilities, i icipants. It is

possible, with particiy . 10 have all exerci ieted orally. In the

thought-provoking. Even with trained facilitators, the group size should not exceed 6 members or

be less than four. This optimal group siz i i members to participate.
Facilitating the growp
i i should ing i ience with
= s structured, a skilled sy modify the activities
in order to i i ences related victim empathy. In
ddic ills, the facilitator beable to individuals. This skillis
i ions and in order ings and foster change. Itis

possible that, as rapprort builds between the facilitator and the group members, some individuals

‘may confide in c r training prepare
litator to worke with difficult jolent or
o . edical

treatment. Guidance counselors, educational psychologists, social workers, and some teachers



usually acquire these skill in their training, and therefore, are more likely to make the best
facilitators.

The group activites

program, i I ‘journals, and to
forms 10 participants. In addition to this, pre and post-tests are provided during the iitial and the

two, three and ten.

he sessions.
session. i designed
participants. i appl
d most l eatry ion. In the

 parti write, itis the journal entry with an oral actvity as
suggested. Basic definitions, such as “Victin”, “victim empathy” and “victimization”, are
E i that simulate

2 others. i the

these exercises. It is suggested that educational videos be used during many of the sessions.

bstituti possible ideos adds
‘what consti i progr
ided to focus on their i ile partic forced to
ing, the ninth sessi

‘opportunity closer. ior on others ina



AIL 16 sessic one hour.
Fifteen hours will be devoted to the regular sessions and one hour for each of the individual

sessions. pr ill depend
institutions. However, it i lea week for ten
weeks.
Confidentiality
i should explain the
fimits of i
i S they should to maintain
ithin the Abreech ial It
group. Participants should i d, therefore, they
will i ight jeopard: W security built
amongst the group members.
Keeping a journal
During journal they write
will y the facil il be made i
ed session. fuciltators
partcipants’ positve or i iscussi questions posed by
particip i ici itator’s comments may also be a
y i in their journals. For example, a session
5 per it il

then respond to i ic the initial meeting




ofthe sessious, or as 2 means of reflecting on their own lives and their actions. While the
‘common use of the journal is to respond directly to questions asked by the facilitator, there is an
opportunity for the journal to be used to write about personal matters.  Again, this is where the

need for trained faci 1 10 deal with these matters. Group
provide »..mr«wm o the event that
respond in i final activiy, it is

If participants are unable to write journal entries, each session could end with an individual

discussion.
Participant-evaluation

form for the sessions.
(see Appendix B) explained to them. This sheet is completed by the faciltator at the conclusion
Feach sessi input of each pari s suggested that participants be shown.

this sheet at the beginning or end of the session on the day following the evaluation. It has been
found that participants look forward to this feedback and work to improve their behavior in areas

that ry. Parti " pretest (see Appendix C)
and a Change Assessment Scale (see Appendix D). Both -
letion of the program to i iz to

help explain why there has or has not been substantial progress. These evaluation tools are also

ly hey aid i he program. The
e can be used to i i ection between participants.
wmnppuldmdyh(wnmmmlmmm
to produce wri t0 these forms, oral

however, it i ici ble to respond in writing and



i i other.
ity , it s suggest
out i write, then all
respond orally to the forms.
The setting
with tables and chairs itator will need VCR, TV and a
chalkboard. It is suggested members and the facilitator either form a circle with
their chairs in the center of a room, or sit around a table. Private space is recommended for
i M N . 3 o ofthe
sessions.
Evaluating the program
Atthe
for this i the victi program. Itis a basic
assessment of their level i jor. At participants
are expected to complete a post-test (see Appendix ), also developed for this victim empathy
program, i ng has taken place. Partici Iso gi i
ly, through i the
program and This y
here s ke




Victim Empathy
Beginning the Program
Session 1

Discuss the outline and aims of the program.
i the length
i) define terms and introduce topics to be discussed

reoffending

Ask the participants to come to the next sessions with rules they wish to have
implemented in the group. Suggestions for rules such as: “There must be mutual respect,
‘especially when others are speaking” can be made . The issue of confidentiality and its
Having

‘ownership of the group.

bou ” to know that, at the

end of sessions 2, 3,4, 6,7, 10, 11, 12, 13, 14, and 15, they will be expected to write an
entry in a notebook. The particiy i be
question posed by the facilitator, they may be questions to the fucilitator, or they may be

ill be made,

be returned at the following session.



Appeadix B). Paticipants should

i i ined, and informed

that it will be completed daily, collected and returned to them at the conclusion or

‘commencement of the following session.

Complete Pre-test and Change Assessment Scale (sce Appendix B). Participants should
i Scale. It should ined to
i i dal and will be used hei

20 over the responses
i readiness for program
A Change A s

. onwite

Scale, by
used to gauge the successfulness of the program.



Victim Empathy
Session 2
Building a Cohesive Group

L lce breaker activity.
Purpose: to build rapport and trust amongst group members.

d gathers
mﬂomlwtlﬁumhnnorhﬂmxnspoﬂi\al;wmmuetmmnmlhzywp
Alternative: Facili follow

b
L Rules:
Partici instructed i hi to decide

upon the rules they wish to have implemented during the sessions. At least fiteen minutes

domold " with respect and

listened to wit idi ions for rules include

allowing paric i i 10 wear hats during.
i 3 the discretion of the facilitator, with input from the

‘participants, what will be tolerated and what will not. Once the rules have been
established, they can be recorded by the fucilitator or a group member, photocopied,
and distributed at the start of the next session.

f i nd adbered

suggest them. feel i ion divulged during the
sessions will no be repeated.

2This will help enhance the experience of the group members and build trust and security.
3Each group is unique and will bring with it its own challenges.




0L Define:

Victim - indivi i int ther
Victim empathy - understanding the feelings of the victim
Purpose: This i reed 1o be
established carly and
vocabulary throughout the remainder of the program.
IV. Discuss definitions:
Adi
. For example, people are victims if ey are hit by another person or if

victimized. Therefore, they can relate to the feelings which accompany such an act and

by referring
o i i i dnst other peaple.
include acts of assault, theft, and/or break and entry. An opporturity should be given for
N § . e victingoed
V. Journal entry:
Suggestions: itions of i i
session and wri = in i



Victim Empathy
Session 3
Building Effective Communication

L fee-breaker activity:
P— o o .
Activity: i in Appendix
c i ofthe nd

Labrador Youth Centre. Faciftators are encouraged 10 avail of the skills of group
‘members, for example artistic ability, to assist in building rapport, group dynamics and
confidence.

Inquire how group members are feeling today. Perhaps there is an issue that participants

they would like to group.

IL Review:
Review the definitions of “victim", “victim empathy” and *victimization”. These
definiti nd 1l participants know

‘and understand the meaning of each word. As well, distribute a copy of the rules
" i Bvtloniag o vl i

wish to discuss, add, or previ Itis usually y

to discuss i onall il ki

an effort to contribute to group discussions.

L. Discuss: Communication
Purpose: derstand there is good and poor




one feels and how one would one would act in a situation. “I” statemeats can be
introduced at this point. “I” statements give an opportunity for the speaker to tellthe:

listener how bel said or done. Partic
for example, L icats hurt
their feelings & i insult. The pastici be

encouraged to say, “I don’t like it when you put me down”, instead of responding with an

person receiving the message should occur.

IV. Exercise # I:
Suggestion: Communication Game
“This activity involves the facilitator, or a volunteer participant, whispering a brief
message to himvher. That the

message to the person seated next to hinvher. This continues until every group
‘member has heard the message. The last person to hear the message is asked to say

itout loud. Several pas:

Appendix C) sked bo

preface to later dis ings and how they i a




V. Exercise £ 2:
Suggestio
Ask questions of the partcipants and then direct them to focus on their
responses in an attempt to idenify their feelings. For example, participants may be
asked how they would feel if their best fiiend went out with their girlfiend or
boyfiiend. Typically, participants will respond by saying they would feel like
i in the face. Partic think about

their identify the emotion behind it.
the anger and beind th

“This activity can be carried out asa i or with
partner. The ideas should eventually be discussed as a group. The following are
suggested questions:

1. How would you feel if your most prized possession was stolen?

2. How would you feel if you won first place in an activity?

3. How would you feel on a dark stormy night if the lights went out?

4. How would you feel if you were separated, forever, from your family and close:
friends?

5. How would you feel if your best friead dated your girl or boyfriead?

6. How would feel if you were in the place you most like to visit?

VI Homework:

VIL Journat:

Suggestion: plai T ing for the.
‘person with whom communication is taking place.



Victim Empathy
Session 4
Expressing Feclings to Build Better Relationships

L Discussion:

Discuss “I" »

using these statements in their daily lives.

IL Initial activity

Purpose: idea of fecl i jven a sheet lst
Appendix D).

how they i A discussi heth s

negative or positive and what is causing the feclings.

L. Discussion
Purpose: icipants in a discussion of how otbers may foel
i ivity in which they Discuss with
the following questions:
1. How do their ilies and friends feel?

2. How might the neighbors in their communitis feel?
3. How might the communities, as a whole, feel?

4

be made toa ing at

sessions. Events involving celebrities are useful. For example, the
‘murder of Bill Cosby’s son.



IV. Closing activiry:
Listeaing for feelings exercise.

i i icati “Telecare St. Joha's” (1990)

Partici d ind asked to identi by each

1. That s-o-b at work keeps blaming all his/her mistakes on me. [ can't take much

more of it!
2.1¢1 dids’t have bad huck 1 wouldn’t have any.
3 1t Ljust wanted to remind you that [ y

4. Tjust crashed my parents” car. They'ce going to be furious with me.
5. Idon’t know what to do. T lost my job, my girlfiiend just broke-up with me and
my father s il

6.1 applied for a job last month that I really wanted and I just heard I got it!

7. My boyfriend is a taxi driver and he’s away often at night. [t's ike C'm all
alone in the world.

8. I don't really care about living much. Life s such a bore.

9. Tdon't reall think anyone likes me, but I'm nt sure why.

10. Listen, T want to talk 1o the manager and [ want 10 talk to him/her now!!



V. Journal
Suggestion: . el
y hink the person may feel
. ” i y
" don. This may
VI. Homework
s to practice “T" i




Victim Empathy

Session 5
Teenage Pregnancy
L Initial activiy:
Purpose: To review the i ings i in i
with pi i by the facil magazines)

demonstrating a variety of emotions, such as anger, excitement, joy, fear, wonderment,

‘amiety and despair. Partici ing they
illustrated and why. This serves to review the notion of emotions discussed in the

. Discussion:
e el participants’ family
the families have to deal wi 2 ily
Families often have to deal with unexpected events presented to them. These events
i i  chil freak X :
age. ions, and others, i ively. The reaction
10 these events should be discussed.
L Video:
Topic: Teen pregnancy
‘Suggestion: lenny’s Choice - 25 minutes®
i ed
pregaancy. end rej mother ‘goals, while
P Informati ‘orporation, 2220 Walkiey Road,

Careerware, I
Ottawa, Ontario, KIG 5L2, (800) 237-1544



a toput plans aside. The mother

L. Questions:

ly to realize the realiti - the physical,
nd i e goals. The
opportuity to di i i o
empathize with the individuals involved in the situation.
Alternative: i has on th
father, baby, extended families, and community.
Follow the video with a discussi i hi ider the

foelings of the people involved in the situation and that reflect on who was victimized in
the video by the unexpected pregnancy.
Suggested discussion questions:
1. Who was affected (victimized) by the pregnancy?
2. Who seemed to have the bigger responsibility in giving care to the child - the.
mother or the father?
3. How did Jeany’s parents respond to the incident?
4. What circumstance led to Jeany becoming pregnant?
5. In what ways had Jeany’s ife changed?

6. Who ponsibilty for providing birth control - male or female?




Victim Empathy
Session 6
Victimization
L lniial actvity:
Purpose: T i nd insul:
Compliment or Tnsult
to 2 E y give

someone abag.

i . one sip from the bag and 5

i aninsult. iments. Mdapted

from Foster-Harrison (1994).

1L Definitions:

‘The group wil discuss the meaning of “criminal victimization” and “non-criminal”
victimization. Crimiasl vicimizat e ad
actions, ict i i or pehysical
‘assault, theft or damage to a person’s property. Non-criminal victimization, on he other

hand, makes people victims again through actions or words, but the law has ot been

broken. This would include tricking someone into doing something, making fun_ of

someone or blaming someone for something you did.

ML Discussion:

wed, ion should lead

, onr possible




eavironment. i ictimization by fellow
residents or staff. in thi i bave been in
the news, such as Mount Cashel or the Whitbourne Boys Home.

IV. Discussion:

be asked to di i “ratting on” someone and
being responsible. When people “rat on” other individuals, there are personal gains to be
‘made or “points” to be scored. Being responsible is teling about a situation to avoid
hustul or harmful individual. For if a resident goes t

tlls that two resid
that day and the purpose for saying this is to “get in” with the staff then that is ratting.

However, h
injured, then that is being responsibie.
V. Victimization quiz:
See Appendix E
. — " i v i
B N i -

discuss their answers as a group following completion of the quiz. If written responses
are not used, a group discussion may be substituted. The quiz is used to assess whether

i the pucticpa
indi achieved in the session.
impor itutes a victim, before any empathy

towards victims can be expected. Therefore, if participants do not grasp the information
in this session it is necessary to review it until they do.



VL Journal:
Suggestion: 1. Explain the difference between criminal and non-criminal victimization.
2. Think of a time when you victimized someone. How do you think the

‘person felt because of your actions?



Victim Empathy
Session 7
Sexual Harassment
L Discussion:
ngage icif in a dis sic ey belie it sexual harassment.
A clear definition should i if ci not provide
one. A i i adv
request for sexual favors, and other verbal or physical conduct of a sexual nature that is.
severe or i hostile o intimidating. 3

‘Suggestion: Use a flip chart to record the suggestions made by participants.

1L Video:
Suggestion: What is Sexual Harassment? - 23 minutes’
‘This video includes examples of everyday incidents such as teasing, grafiti,
. @ o el hool and in the workplace. The video

 incidents of harassment. Specif i jven for dealing with the

harassment. The video addresses a legal definition of sexual harassment, the

ind harassment, how men and victims of

harassment, and ten actions that can be taken by targets of sexual of harassment to stop
the harassment.

WL Discussion:
Suggested questions pertaining to the video.
1. What i the difference between flirting and sexual harassment?

SAvailable from: The Learning Seed, 330 Telser Road, Lake Zurich, IL, 60047.



2.
3 you do if you're bei ly har
4. react differeatly to ? Why/not?
Alternative: icipants in a di i harassment.
“The questions included may guide the discussion.
IV. Journal:
it feel.
and how it




Victim Empathy
Session 8
Bullying
L Introduction:
Purpose: This exercise will i i
the facilitator and participants, and It can also be
ssed ication skill and may even offer an
opporturity to utilize “I” statements.
IL Discussion:
. £ ~attioa”
ion6. this di . iffreat ruies that

‘apply within an institution versus outside an institution. For example, outside the

stituti pe use their size to

y avoiding them.
i individuals, v to live with them.

o N 5 bl

survive within the institution.
Participants may indicate they do not wish to “rat” because this gets them involved in
other peoples’ affairs. Therefore, it may be necessary to give examples of sinsations

they or their family
the situation. For example, if they were being beaten up by a peer at school, would not
they teacher or passer-by, 5o they have to
endure the beating?




Optional: iscussion, indicate an peopl in danger, o

living in fear, may take their own lives to get away from the situation. Discuss the

implicati i, specifically, act with concem for others. This

discussion leads to the suggested video.

‘Suggestion: View video Bullying. CBC Soundings production - 25 minutes$

“This video i in part, intervi iy friend of

ayoung ‘committed sui i i

in with a group of fi atthe
s policy on bullying.

Information s

Alternative: A general discussic held i  incid

lyi be discussed. A reference

used by the fucl T
‘me. How to handle bullying. ( 1993) by Rosemary Stones. This book is available from
Pembroke Publishers, 538 Hood Road, Markham, Outario, L3R 3K9

L Discussion:
in the vi not only the victim, but
also those close to him.
IV. Closing:
i ireyes ou i meglolog & siozation. The
o a scenari i For example, the
y ici imagi isin grade 4 and the

biggest kid in class is going to stuff each of them in  locker if each of them does not give

SAvailable from: CBC Television, St. John's, Newfoundland



him lunch money. Several be

Ppartici,

scenario feit about the bullying which occurred.

A i 2 secall beullied. Itis
0 1 response to these activities
y ized by the memory. training for facilitat
ip them to deal wi
therapy is required. Whenever partici in their past,
i i i I to help




Victim Empathy
Session 9
Individual Meetings

This sessi i Itis a good iy
the impact of i i hould
their actions i then deci review the

. e
o R ipants individually in an informal
i itator should try the history of
itate a discussic , imized i s i ion can be found
in In the event ot availabl
have to rely ¢ responses i An

allotted for each di
1. What have you done to others that is hurtful?
2. How do you imagine the victim(s) fet as a resut of your actions?
3. How have these actions also made you a victim?
4. How has your family been victimized by your behavior(s)?
5. How could you have prevented the harm you've caused to others?
6. What would you say to your victim(s) if you were given the opportunity?

7. What thi ifically can you do to
8. Who do you know that can offer you supporthelp so that you can make your
plan a reality?



Victim Empathy
Session 10
Raising Awareness of the Effects of Crime

L fee breaker-
Purpose: After the indiy
continuity of the group through an ice breaker activity.
Activity: All partic i pi ‘paper,
i phrase, previously prepared litator. A list
— i o i i .
—_— S .
participants. Participants

put their iner they were given, and proceed to

participants” containers. After all the pieces of papec have beea distributed, participants
read it given. A discussi this activity to

- y
they have received from other participans.

o & 2 affect victi

The ioni discu

crime. The facilitator should attempt to direct participants 5o that they provide ideas
matching each of the four categories below:
L sl - th ial cost o both the victim and society.




L Activiy:

For example, medical costs and/o loss of wark time that may occur as the result

he increased to break and
eatries.
2. Physical - inj occur ith the.
perpetrator.

bave trouble coping after they have beea victimized.
For example, people who are the victims of the® may have trouble dealing
with the loss of their personal items and the invasion of their privacy.

a. y i individuals
s sy b per Genceli il

victimization. This would most likely include parents, close friends or neighbors.

For example, a p y help a child or
victim of a crime, therefore incurring financial loss themselves.

small groups ici it group a

victim

Appendix F).

on real victims' statements of the effects victimization had on their lives. The object of the

activity is to i in all four areas

discussed. The groups can be given the same statemeats or each group can receive a

different situation. Dur ion, the partici write

journals. To conclude, the group reconvenes, explains the situation in their case study £



each group.

V. Journal:

them with respect to the four ways discussed during the session.

it affected



Victim Empathy
Session 11
Becoming Responsible

L Definition:
Define what it means to be “responsible”, and discuss who is responsible for the harm
caused to victims of crime.
Suggested definition for responsible:

“ ions; oneself and

‘wrong”. Webster’s ninth new collegiate dictionary (1984).

IL. Discussion:
Discuss the dcipants’ the lives of others.

1L The delusional system:

may even place the blame on the victims. For example, they may feel that the victim of a
break and entry was not hurt because he had insurance to cover his losses or that the
victim deserved the victimization because they were rich. Discussions of these examples

peopl people their
ney ized by the
ways that i id

for their actions. i explain most




i . Brair in their iefs. A flip chart
or be used to i participant
L i .
2. Precting: blami rings behavior - the vict
blamed to be the cause of the action.
et mati il . P— .

whole situation just part of .

4. Avoidance: staying away from people who or situations which confront the

victimizing behavior.

5. Denial: being unable to accept o realize the reality of the behavior and the

consequences of it.
L Reflection questions:

pat ictims by
participants’ feel of the victim. Participants should
to wri ypoases. Facllt d
in their journals. this
activity ing participants privacy and the ing with them
ivi g y jous activities that required
to move away from their flse beliefs used to rationalize their actions
1 in your life when or powerless.

Describe the details of what happened.

2. How di how did you show your feelings?



time of the offense?

4. How do you think your victim(s) feel about the incident now? How do you
ieve your their lives i r

‘These questions are based on exercises prepared by Kahn, Timothy, J. (1990).

V. Journa:
write a et to theic victi how they feel about
‘what they have done to them and their lives.
Note: The letter is ictim. Such action
victims. Participants’ respor inin the kept by

the end of the program or destroyed if they do not wish to have them.



Victim Empathy
Session 12
Assessing Attitudes About Date Rape

L Survey:
To help introduce the topic of date rape and its victims, both the Views on Dating and

Dating Survey (s in writing o ly. These

Views on Dt fonnai with those of high
school studeats in 1995 published in The Evening Telegram , November 4, 1995 (see.
Appendix G). The differences and similarities can be discussed and then written

" "
sy N . - A
participants’ views on date rape, as opposed to dating in general, are revealed. The
" i ; son provided by The
National Clear Family Violence, (1996) published by Canad
. Discussion:
D dcipants’ responses well as
date rape, for example, the pr this crime. ion i The
National Cleari ily Violence, ( ished by 1
bou offer the

opportunity to di i “roofies”,

popular. A website,



Research Institute, offe

spousored by Emerget
drug Rohypnol

i iscussion should

such as the lack

ftrust that incideat, can also be discussed.
participants may be aware of situations when a date rape has occurred and may wish to
discuss them. In addition to the Health Canada information, National Clearing House on

y

Eamily
preparation for this session is; Miller, M. (1995). Drugs and Date Rape. New York:

Rosin Publishing Group Inc.

IV. Journal:




Victim Empathy
Session 13
‘The Risks of Drinking and Driving

L Discussion:
Participants should engage in a discussi i potentially
i d h

MADD to assist facilitators with this discussion.
1L Video:
Suggestion:  View video The Last Drop , a CBC Soundings production - 40 minutes®
‘This video contains a number of interviews that discuss the effects of
drinking on the drinker, his/her family, and innocent bystanders. The
facilitator can choose to use all the interviews or just those that
demonstrate the effects of drinking and driving.

L Discussion:
Discuss the specific effects of drinking and driving as illustrated in the video. A
discussion of the altematives to drinking and driving should be included.

V. Journal:
Write about how

7 i i Gy Me P.O. Box 6233, Mt. Pearl,
Newtoundiand, AIN 3G9 o caling 264.623
$Available from CBC Television, St. John'’s, Newﬁuundluld



Victim Empathy
Session 14
‘The Many Influences on Personal Values

L Introduction:

‘The sessi in wit how udio, TV, advert soap

operas, movies, newspapers, music, and magazines), as well as the people we eacounter,
affect our lives. Discuss how our views of relationships, self-image, right and wrong, and

shaped by For example, adverti portray
y y 10 be something
The end result can be fatal . young men may be
y look for a mate. i
indivi be imized if they do not have

positive role models to display appropriate values.

Purpose: 10 show how people are victimized in non-criminal ways in their everyday lives.
Suggestion: Di le who idolized stars,

starve themselves to fit images seen in magazines or on TV. For example, after the death
‘of Kurt Cobain, three teenage males were found dead in their car in British Columbia.

Items found in the nage to Cobain.

IL Hlustrations:

Suggestions: 1. Samples of songs such as Nirvana's Rape Me® can be played and the

be discussed.
2. i ines such as YM, could be

b
these models.

9Available from: Geffen Records Inc. 1993; album: In utero, by Nirvana



3 b as “The  the Restless”, could
be viewed wit im of discussing how people’s i fonshi

0L Journal:

Have parti £ inci i h

as veiwing a s0ap opera, they encounter daily.



Victim Empathy
Session 15
Post-Program Planning
L Post-program plan:
ici brai i o to successfully
nge their victimis iscussion could be directed to include the
personal changes they need to make, the changes needed in their environment (including
friends), and helpii they wish to make
ol o
IL Discussion:
Partici o discusi polas o pec
successfully changed their behaviors and the consequences of such change. For example
th who ided to g0 to
universiy. ived scholarships. Several of
o 2 . . .
h as studying), greater possibil y N
of the program and imps i ble t0 add
to this discussion with examples of peaple they
victimizing behavior.
L Journal:

Pasticipants shiould be asked to gi ‘would ke to make




10 alter theic victimizing behavior and then write them o theic journal. They should also
be encouraged to write down a list of peaple who could offer support to them when they
are ready to implement changes to their own behaviour.



Victim Empathy

Final Meeting
Session 16
L Assessment
Partic ked fons during this session. [n the irst
set of questions, parti i ity to gi 1o the faciltator
regarding the content of the program and the faciitator. This feedback would be used to
B he pr participants. These first
in Append sly. The second set of
‘questions compose the post-test (see Appendix H). These questions are asked to
i ing ks occurred
et program. it may be necessary to conduct

this session individually. A final session to present program certificates and have a special
activity may be added.

1L Post-test.
To help facilitators evaluate the effectiveness of the program, a post-test is administered

sented in the pre-test. By makd these
two tests, i i ken p is very
diffcul ges, i be measured through the

post-test. The post-test can be found in appendix H.

L Awards and certificates:
Every i ‘Appendix H) indicating
oy s N — itator, the




program may be concluded with a special eveat such as an outing, movie, or special meal
for the participants.
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£ Labrador Youth Centre




GOVERNMENT OF
NEWFOUNDLAND AND LABRADOR

propramsim
Department of Justice
Newfoundland and Labeador Youth Centre

Ms. Jackie Taylor-Myles
Teacher
Newfoundland & Labrador Youth Centre
P.0. Box 40
Whitbourne, NE

o

Dear Ms. Taylor-Myles:
8 continuing etfort to offer rensbilitation to the
ad

As part o
youth who are incarce at the Newfoundland and
Centre, it is imporcant Rt £o have new projrams developed &
C'needs of the client group. One such program tha

i
Soula Do dbveltped i cfteced 1s % Erogen ihat ‘icemvts to
e offenders' avareness of the pain and suffering they
ns. individual was to develop such
program, it could be offered as one o
Programs currently being impl
Newfoundland and Labrador Youth Cent

sincerely

k L¥nger, B.A. M.S.W.,R.S.W.
Manager of Resident Programs

RL/er
copy to: File - N.L.Y.C.

P.O. Box 40, Whitbourne, Newfoundiand, Canada, AOB IK0
Telephose (709) 759- 2471 Facsimile (109) 759-2611



APPENDIX B
o e
Pretest
Change assessment scale.
Change assessment scoring scale
(To be reviewed during Session 1)



Evaluation Form
(To be completed in Session 1)

at the Newfoundland and Labrador Youth Center, an evaluation form was developed by the.

Social ion of the
i the file of ipant i
participation, attention, E ind level of

from 1 to 5 where | is poor

and § is excellent lumd.monlolhu.x[mapmsmulislan. the reason for the absence is

noted. in time out i ior, away on
or attending. i il

the
facilitator would need to adjust the reasons according to the clieatele. Participants may review
the

However, it has been found that

eager i indeed, attempt to
improve it in the areas that they do not score well. The evaluation form can be found in Appendix
B,
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SOCIAL DEVELOPMENT PROGRAM PARTICIPATION EVALUATION FORM

COMMENCEMENT DATE:.

COMPLETION DATE:

25|26 |27 |28 |29 |30 |31 (3233 [34]35(36|3

PARTICIPATION

GROUP INTERACTION

DISCLOSURE

KEV:LVEAYPOOR 1100 3.0000 4 VIAYOO0D 5 EXCHLLENT

CO-LEADERS:




Pretest
(To be completed in Session 1)

- < .
purposes for this pretest. The firstis to guide the facilitator in preparation for the sessions.
i i into the sessions. Asa

» will bring &
result, i Z
best evel discussi dvities. The second purpose is
© 3 e
: ing it with a posttest at
sessions, it s possibl ing, if any, h rred it
pretest i initial individual session by The
facilitator is pot to offer assistance in i i sy

participants. [n the event the participant is unable to read or wite, the facilitator may read the

questions and record the answers.



Victim Empathy Pretest
(To be completed in Session 1)

1. What s victim empathy?

2. What is sexual harassmeat?

3. What can a person do to ensure they do not re-offend?

4. What does victimization wean?

s. tion do people have when th 2 victimized?

6. What effect, ifany, do songs such as Nirvana’s Rape Me have on the listener?

p— gl

8. Why do some pedple bully others?

9. What is date rape?

10. What do you hope to get from attending this program?



Change Assessment Scale
(To be completed in Session 1)

describes how a i ioning a rehabil
group i in their indi to which you tend to
agree or di In each case, make i you feel

ight now, not what you have fet in the past or would fike to fecl.

Mmarmm(unlmwmmwmnm
think | mightbeready for some slfimpr

l!nugmbewmhwhﬂewworkmmy problems.___
T'm ot the one with the problem. It doesn’t make any sense for me to be here.___
Tt worries me that I might slip back on a problem I have already changed, 5o P'm here to seck

Erera

help.___

7. Lam finally doing some work on my problem.

8. T've been thinking I might want to change something about myself___

9 Thave baan in working on my problems, but I'm not sure I can keep up the effort on

10. At tmes my problem i i, but 'm working on it



1. Beknglesia praty i 't
do with me.

12 P gt st W b i e vndersund st __

1. lg}lmlhjveﬁn!lhhﬂlllmexnnmmgdmlmshynmmciu—ngci

14. Tam really working hard to

1s. lmvelpmbhnmﬂlrullymmklshnuldworkﬂn

16.1 Thad as well as [ hoped, and I'm here
ixdﬂpsznfdwp:vblm

. Evcnﬁmugh Tamat least

18. lthnughk ¢ once Thad reslvd my problem 1 would b free o i, but sometimes I il find
If struggling withit.___

19. 1 wish T had more ideas on how to solve the problem. __

20. 1 have started working o my problems, but I would like some help. ___

21 Mxybellﬂplwemﬂbeabhmh&hm_

22 T may 2
2. lmybemufmmm(mxmnymlm
24 Thope me___

engiog: T'm actoally L
2 Al this talk about my problem is boring. Why can't people just forget about their
lems

27. ' here to prevent having another relapse of my problem.
2. but 1 feel I mi i Ithought 1 had

29. 1 have worties, but 50 does the next guy. Why spend so much time talking about them?___

30. 1 am actively working on my problem.

31. T would rather cope with my faults than try to manage them. __

32 After all T had done to try to change my problem, every now and then it comes back to haunt
me.



Scoring of the Stages of Change Scale
(For use with Session 1)

tobe items the.
they have a
problem: 1,5, 11, 13,23, 26,29, 31.
Items: 2, 4,8, 12,15, 19,21, i i
" i need to i i o

Similar to the first two categories, items: 3, 7, 10, 14, 17, 20, 25, 30 indicate individuals are ready
to take action to deal with their problem.

‘The remaining items: 6, 9, 16, 18, 22, 27, 28, 32 indicate people have already dealt with their

coblem i hey

have put in place.

The sctle ls desk . il
stages. This i 3

As has been pr ly indicated, the use of this scale i

sscosss or . ;e o the ot prog on

pre- and post-test results, s related to the readiness of the individual when they entered the
program. This s a new. ind such information may provide vi 0 the gains




(For use with Session 3)



Today I feel



COMMUNICATION GAME

(To be used in Session 3)
Name:
Date:
Directions: i ispered to you on to il in the
information requested below.
8 you heard. ' part of it or what you
2 Indi .
) the speaker did not speak loudly eaough.
b) the speaker spoke too quickly
©) I'was not paying attention
) there was too much noise in the room
©) [was daydreaming
£ did not understand what was expected of me
£)1did not feel like participating
b the message was hard to understand
) others
3. Indi hings that stopped you from gi clearly.

) I could not remember it, so I made one up.



b) [ guessed at what was said because [ was not sure of the message
©) I alked too quickly ___

d) I talked to0 quietly ___

)1 spoke unclearty because I coulda't remember the message ___

9 others

4. What could you do to make your communication skill beter?

8

Adapted from; ison, E.S. (1994).
Minneapolis: Educational Media Corporation.



APPENDIX D
Ecelings sheet.
(For use with Session 4)



Eeelings Sheet

(For use with Session 4)

anxious.

confident
disappointed
disgusted
frightened
frustrated
guilty

hurt
joyful
Tonely
miserable




Appendix E
Victimization quiz
(To be used with Session 6)



Victimization Quiz
(To be used with Session 6)
1. What is a victim?

2. Why do people victimize others?

3. What feelings may a victim have? List at least three.

A
5. After indicate if is a criminal 1
a ¥
s
<. tearing up someone’s mail
d.steali
e. gett fror a threat
£
8 physically
h
6 Whyisit i for you to focus on what you your victin

7. All of us have been victims at one time or another. How can this help us to understand how
other victims feel?



Appendix F
Listof desc
i

(To be used with Session 10)



LIST OF DESCRIPTORS
(To be used with Session 10)

1. you have a good imagination
2. you enjoy people.
3. you wear glasses
4,00 aro ovgaciznd
5. you listened to me once:
6. you have brown eyes
7. you have a good sense of humor
8. you express your feeling freely
9. L admire you
10. you are easy going
11, you have a great laugh
12. L think you'ce horest
13. T think you're trustworthy
14. you have a nice smille
15,1 would fike to be like you
16. you're a hard workes
17. you're charming
18. you have black hair
19. you're fun to be around
20. you're friendly
21. you're considerate of others’ feelings.
22. you appear healthy
23, you seem to be reiable



24. you remind me of someone [ know
25. you make me feel good
26. L hink you're smart
27. you and T dress similar
28. you have helped me
29. you make me smile
30. you sometimes speak harshly to others



Victim Impact Statemeat # |
(To be used with Session 10)

it was third. T remember yiriend Robbie:

‘and [ were going to attend midnight mass the next night. He was my first real boyfriend and at
that time we had been together for about a year. We were a very well known couple at our
schools since we lived in a very small community. Robbie was a warm and geatle boy about my

height and very attractive.
ight showing of
movies. Neither of us had a dri so Robbie had » parents
ies were just abot As Robbit ing, a fifteen year old
boy stuck a knife n his side and pointed it up. Robbi to retum to his seat. He lited up

his shirt and said, “He stabbed me.”

‘The blood was running everywhere. The person seated behind us took him to the
‘manager’s office. While Robbie was inside, [ was standing outside the door, hysterical. The boy
was still on the loose in the lobby, stabbing people randomly.

Agi i ’s office door and called Robbie’s
parents. While I was standing there several people who were stabbed el down next to me. It

One boy, who bbed

standing up to face the boy. Each time he got up to fight the kid, his blood squirted

you release the pr awater hose. Finally. tome
leaving a puddie of blood.

jvidly that this kid had a' ight inches long and double
bladed. People di i y i happening. Finally
people got hold of him. They banged his head and i ly il

the knife. I'll never forget how he kept crying out, “Help me. Somebody help me.”



office, but during all that ti showed up. Finally butit was
about halfan i ty

leaving.
We went to the hospital, but Robbie died either on the way to the hospital or that night. [
don’t remember which it was. The real trauma began the next day. It was two days before

Christmas, 5o his gifts It was awful. My pi
y didn’t get days. They ied 1
might do i y y awhile. Since I was on
9 Tdid i pecate, but [ ing ni bout th

night.

It was difficult when I retumed to school because it was such a big news event. In a small
town like that everyone knew me and Robbie. 1 was a little bit of a “freak” for a while, the
girlfriend of the murdered boy. Quite a big drama. At first people were stand-offish when |

tked sy ispec i Ufielt very much alone. [t was

Tdid. Every time I ran into them it
‘was a constant reminder of that shocking night.
was that for every y months I had to

8010 juvenile court waiting to be called to testify. The vice-principal of my school had the nerve
t0 suspect i 1 i ‘She would frequently ask me

ifit was necessary for me to miss 5o much school. The last place I wanted to be was in that
courtroom!

Many times [ would just it in the courtroom or wait outside. The murderer’s mother,
‘was very broken up and crushed. His older brother, who was very much a scam artist, cleverly
tried to make excuses and get him out ofit. His sister didn'teave much of an impression on me.
‘The murderer didn’t look upset. He just looked straight ahead. Sitting next to him in the



courtroom was awful. Every week [ would go there and see him sitting there, starring straight

ahead, chained to his chair
In the end i ing li insttution for four years. What
ney i i he
ex and while he was i im. He claimed
fike one of those boys, 5o he stabbed him when they passed in the hallway. They were also trying
i he was that resulted in brai
damage, and i pset. 1 y ing all bas
i ing pois i L 1
qui fe i d 1 think [ placed life
after that. [ i in that [ don’t hings unsai ¥
know what can b 1 1 . Although I appeared

outwardly o get over the murder quickly, I suppressed my emotions for a long time. T was back.
10 school within a few days, but I fel different, removed form the others. I guess the experience

made me grow up ina hurry.
Ireally didn’t put Robbie’s death out of my mind for some time. For weeks, even months,
afterwards, [ his grave. ity away from that
community a year later, 1 would still go to visit his grave whenever I returned to visit friends.
The event b i Tonly pysol
can get in touch ings. A ts y i longer period
than I expected, I start G i [have visi
byacar. [amah g death. Although T
T sometimes think I try 10 ke jical di im so that i ©

happen, it woulda't be as devastating. In other words, [ wor't allow my husband to become my
‘whole world to avoid having my lfe shattered a second time.



Victim Impact Statement # 2
(To be used with Session 10)

My wife and I had decided to move to St. John's, 50 I could take a job in construction. 1

‘was going 1o temporasily ive with my parents and younger sister. My wife, who was expecting

with il I could get settled into and
apartment.

things to my i intended
‘week-end to pi gings. T Igeti that day because:
Ustarted my new ing. i fhen my car started to cut out. [

left the highway and went to a garage to see what was wrong. They didn’t know what the
problem was. I picked at it myselfto see if I could figure it out. One guy told me it was the
altemnator, but I didn't have enough money to get a new one put on.

It was getting late, 50 [ decided to find a hotel. [ hitched a ride with a guy who was going
into town for a concert. As we were heading down the road, we came to a red light. Suddenly
two guys holding a gun jumped into the front seat. Each had a gun pointed at our heads. I told
the driver to step on it but he stopped the engine.

They 2 the car and wit inted at our heads we didn’t
have much choice. They ordered us to hand over our wallets. One guy tried to tear the wedding
ring off my finger, but it wouldn’t come off. [ was affaid it wouldn’t come offand I dida't ke
the look on his face. I pulled hard and finally it came off

Once they had all our money they said they wanted more. We told them we didn't have
anything eise. They ‘When [ hesitated,
nine-millimeter in his hand and that it would blow my head clean off. I tried to talk nice to him,
but hatred burned in his eyes. Quickly I took my clothes off hoping they would let us go,




95

knowing full well they probably woulda’t. [ felt helpless. [ coulda’t fight back. [ could only do
what they told me to do.

Lsaw the driver get o
1 stepped i 1 figured if 1

did that it was it. They'd finish us. Over and over [ felt the punches to my face. The pain was
almost unbearable. The guy was getting madder and madder because [ woulda’t fall. [ watched
as he raised the gun over my head and smashed it against my forehead.

Still 1 dida’t go down knowing they’d kil us right there and then. [ wanted to fight back,
but without a gun I was heipless. i

my life. [ was amazed at the through the boys. ing o them, but
yetwe . The driver got up d holdi i ‘The attackers
Tooked at 1 i ing with us. It was now or never. [ gave

the driver a nod and we took off running for our lives.
T went straight and the driver weat in another direction. 1 could bear the gun shots and

It seemed ke [ i t '
tried to flag down a truck, but no one would stop. T kept on running, my insides were on fire and
pain ing my ty. Icouldn't go 1 prayed
not find me.

saw d ran i A police offi ind me and

covered me up then he called for an ambulance. My whole body was aching with pain and [ was
‘covered with blood. My chest was hurting bad and I was afraid I had a punctured lung. Once the
‘ambulance arrived, 1 asked the attendant if 1 was dying. Before [ knew it I was at the emergency
room.
[beg to get something for the pain, but with the blows to the head I received they couldn’t
ing. After takir Ihad myjaw. They
‘couldn't set it again because of the knocks to the head I had received. The pain was too much




and [ wanted to strike out at something, but [ knew [ couldn’t. [ knew my mother would be
worried about me because she was expecting me. I called her and she said she’d be there as soon
as she could. It half hour trip. T ing my as on her

way.
Mom called my wife and she was there in an hour. [ knew [ looked awful and the pain
i pain, ing I felt anger and

was terible. Finally they
rage a the attackers. [ wanted to find then and do what to them what they had done to me. The

driver of the car was also in the hospital with me with several broken ribs. They had stolen his car
after we ran. The police found it the next day bumed.

“The next day [ was taken
me out, but I was still doing. They tied my hand:
my head. I didn’t like that and I felt fear. I moaned and the surgeon gave me more valium. I was
putin a wheel chair My mother burst i ‘when she saw me

and [ knew I must look awful. I coulda't talk because they had my mouth wired shut.
Back in my room [ stated o get nervous. The pain was driving me crazy and I coulda’t
sleep. Then imes if y ile your mouth is wired, you
‘can choke to death. Then I was really scared and I could tell my mother was too. The she went
‘out and returned with a pair of pliers in case I fet sick when I left the hospital someone could cut
the wires out. The doctor was mad at the nurse for telling us that and said he had never seen it
happen. He also assured us that since [ would only be having liquids, it would be liquid to come

out and that would come out over my teeth. T was stll araid.
My mother spent the night in my room. Every time I would awake and look up she was

i Evenat22it orting having her there all the time. 1 guess

their mothers wh hing like this h It was decided

rdg i y days.



o1

® i pareas” place [

icine. T parents” room and my me.
She called the emergency room and they said with how fidgety T was, I had taken too much
‘medicine, but not enough to hurt. 1 kept getting back into bed, but I couldn't sleep. I keep seeing
the gun in my face, hearing the shots being fired at us. [ began sweating and shaking with fear.

‘When I went back to my parents’ room my mother asked me if I wanted to lie down on
the bed and talk about it. T had to get it out of my system and talking was the only way to do
that. T hadn’t lay down with my mother in years since I was a little boy, but [ felt safe with her
close to me. T fet like nothing could happen with her there.

I finally got better, but the pain never completely went away. [ wanted o get to work, but
the job I had was filled by someone else, 50 I had to go out and find another one. The bills were
piling up and I had no way to pay them. [ leamed there was a victims fund, 5o I filled out the
‘papers hoping they would help me out.

‘When I tried soli 1 Twas affaid [
death. [ yelled at my mother to get the pliers. Running to the sink, it began to come up. The
doctor was right. There was nothing, but liquid, so I felt better. Fear of the unknown is terrible,
but I had now passed another hurdle.

L stil feel anger and hatred. y:
atit. Cstill feel the pain of my injuries, fear and I have nightmares regularly. The feeling of being.
50 helpless of not being able to fight back is very traumatic to me and [ don’t know ifit willever
g0 away. My life is different. 'm careful who I'm around and who T trust. I will carry the scares
of that night with me forever. 1 will never feel completely safe again. I'll never be able to think
nothing can happen to me because I faced death and [ know things can happen and it can happen

1 in and laugh

0 you.
Adapted from: Dicks, Shirley (1991). Victims of crime and punishment. USA: McFarland and
Company Incorporated Publishers.



APPENDIX G
Dating Survey
Views on Dating Questionnaire:

(To be uilized in Session 12)



Views on Dating
(To be used with Session 12)
‘Adapted from a survey conducted in 1990 by students from the School of Nursing, Memorial

University. 10
1. In your opinion, when should the following behaviors should ocour:
on the first date: after several dates
holding hands yes  maybe o yes  maybe o
kissing. yes  maybe no yes  maybe no
necking. yes  maybe no yes  maybe no
peting s maybe w0 ves  maybe o
sex yes  maybe no ves  maybe o
2.D0 b i
3. Do you believe marriage should last forever?
4. Do you feel you are not as good as others?
. Do you sometimes feel down and depressed?
6.D0 you ever feellonely?
7. Are you concemed about being attractive?
8.1D0 you enjoy dating?
9. Usi ided, rate how s i you
1 =veryimportant 2 = important 3 = average 4 =notimportant 5 = unimportant

a) honesty

b) forgiveness

) reliability

) being loved.

1© Results were published in The Evening Telegram, November 4, 1995



Teens® Attitudes About Dating

(To be used during Session 12)

‘The following results were pul

shed in The Evening Telegram, on November 4, 1995:

Beliefs about dating:
On the first date. After several dates

holding hands 95%

kissing %0%

necking  52% 50%

petting 24% (S%M, 15%F) 56%

sexual relations 9%(18%M, 2%F) 37% (7%F, 50%M)
Do you agree with sex before marriage? 86%

Do you agree that marriage should be a permanent thing? ~ 88%

Do you feel not as good as others? 32%F, 18%M
Do you have concerns about depression? 2TUF, 16%M
Do you have feelings of loneliness? 20%F, 14%M
Are you concerned about your looks? 3S%F, 24%M
Do you enjoy dating? B9%E, 86%M

How important are the following
honesty  84% very important
forgiveness 7% very important
reliability  73% very important
beingloved  87% very important



Dating Survey
(To be completed in Session 12)

L any times do you need say: steady?
2. How many times do you need to see someone before you think petting should take place?___
3. How many times do you need to see someone before you expect to have sex with

him/her?,

4. Ifyou i ‘your partner and ides thi far, he/she.
should be forced to do what you want to do. Yes or No
5. People who are victims of rape (always / sometimes / rarely / never ) report it
6. Only women are the victims of rape. True or False
7. 1£a woman dresses in low cut tops and high cut skirts, she is asking for sex.
Agree or Disagree
8. If you know the person you are dating, you cannot be raped. True or False

9. 1f; i victim of i True or False
10. Ifyou have been i itis okay i bave

sex with you. Agree or Disagree
1L When do you know your partner is willng to have sex with you?
12. People who are victims of rape have no one to tum to. Agree o Disagree.



(To be used with Session 16)



Victim Empathy Group Assessment
(To be completed in Session 16)

progr
statements from 1 - 5. Thank you for your participation in this group.

swongly disagree 2= disagree 3 =uncersin 4 =agree 5= strongly agree

1. The group pic of victis

2. The group leader(s) helped i "

3. T was able to make a contribution to group discussions.
4. Tlearned about the ways my actions affect others.
5. I found the case studies presented in the session(s) very useful.

61 people —
7. Ifelt the session(s) when I was on my own with the group leader was helpful.

8.1 felt the small 2 —

9. Lbelieve [ will now think more about the ways my actions affect others.
10. T feel T know about empathy and what it
11. 1 enjoyed the program and the discussions.

Answer the following questions in brief sentences.

12.1F id i it better, what would it be?

13. What did you like most about the group?
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14. What did you like least about the group?

16. Do you think others would benefit from this program?

17. Did you find the use of a journal helped you better understand the program?

18. Was the journal useful for expressing your feelings about the sessions or personal issues?




Victim Empathy Post-test
(To be completed in Session 16)

1. What does victim empathy mean?

2. Give two examples of how people can be victimized
1
3. How do you believe victims feel about what has happened to them?

4. Why might peopl p if they

S. What is sexual harassment?

6. What s date rape?

7. How do our daily encounters sometimes make victims of us?

8. What does it mean to victimize someone?

10. Why do some people bully others?
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