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er 1: Introduction and Background

introduction

Unlike other

involved

drawn from Canad, with thee differnt provinces being represented. This not only

different

school instead of leaving the feld of special education entrely.

within the field. n ity fo
" nd

fosterand By developing




‘The Phenomenon
Since the early 1980s, rescarchers have consistently identifed a shortage of

within the field,

teachers. Boc, Bobbitt, Cook, Whitener, and Weber (1997) suggested that the increase in
'

shortages of qualfied eplacement teachers” (p. 390). Additionaly, Maller and

" .

concluded that

feld, 3

decisions” (Billingsly, 2004b, p. 44)

ol

leave the field. Additional

paperwork” 00;

teacher atiton. Regrettably, paperwork i frequently a cenral and unavoidable:

component of a special education teacher’s daily routine




students, and coll el and y

colleagues” (p. 138). With the rapid changes toward inlusion, inclusive practices

From the
i e
biguity, Jlct, role
quire in order to
percep s perception of
Role overload
leave the field,

school environment.



‘administrators” (Billingsley & Cross, 1991, p. S01). Administrators are responsible for
" i . o

within the school environment

‘Additonally,th lterature has also suggested how a lack of administrative:

who were
For exampl of those:
" (.
Brownell, Smith, MeNell
from their
i parici
cxplained how ul

" (. 153), because

ther students” (p. 153). Unfortunatel

prepuration programs remains minimal.

Cooner, Tocht p




" edures, laws, and practice” (p. 1), and as .

" (p. 1)

be a significant ssue within the field.

Research Question and Method

For ingsley (2004)

1o teachers" job satsfaction and subsequent career decisions” (p. 4). However,she also

explained

influcnces” (Billingsley, 2004b, p. 45), but this process s difficult because “these
influcnces are inextricably inked” (Bilingsley, 2004, p. 45). ‘This study addressed this

concern by 0

Billingsley i por

" p. 463 it

" (. 46). fy who pr



colleagues, with student

field” p. 32),

determine exactly what special education teachers consider 10 be support” (p. 32) from

Unlike other

“In your opnion,

do 1o better support special educators?”

‘Most notably, Billingsley (20048) described her experiences with beginning.

4 -

o school” 9. 371 spec

teacher” (p. 371). Several researchers have examined this phenomenon from the

» leave the field,




qualitaive approach. Prior (o the collction of data, Letersof Introduction/ Consent were

telephone, igitally
inutesin length. A h P
‘expand on her thoughts,
Researcher's Context
ping. framework,itis i 1
According to ety
z . we may find
(0.4 “heter o
belies,bi nd

theories” (p.47). Phenomenology seeks to draw the escarcher into a decper

study.



= Iways wanted to becy When I

first attended Kindergarten, | wanted to become a teacher so | could write on the

e

because I wanted 0 “boss” other people around. Asa high school student, I found my

per 3
Tknew my career
ady P
Asaresalt 1
pass
profession,

Ibegan my teaching career as an intermediate classtoom teacher. During these

carly years, while 1 was sble 0 address and meet the majoity of my studens” acader

‘and behavior needs, | quickly realized that | always had a few students who struggled

i e N et




I my short carce thus far, the majoriy of the interactions | have had with my

However, el did
posit
y y pr e
the 1 Ihecame
s of
thelimited support | felt 1 was receiving.
dministes
1
butater making several
i high levels of




o change or influcnce my administrator.

When! y it
because of the aditional
.
hanged as |
atiton. 1 pec
lack of support and that i

19805

Near the end of my research, | began (0 feel distressed because this phenomenon has becn

continues. Ibelieve that

The goal of my
lack of




experiences and 1o give them a voice.

‘The Rescarch Participants

iy who had
five years,
regul
Initially, the
a
the year that lapsed in the search for paticipants,only four emerged.
Significance of the Study
004a; Wisniewski . 1997:

Zabel & Zabel, 2001). Researchers hav frequently examined the special education

{eacher ation by surveying special education tachers who had e, or who were

" becase they freg ih
perceptions ofstess and a poor school climate” (Miller et al, 1999, Abstract, para. 1)

Additionally,researchers such as Gersten, Keating, YovanofT, and Hamiss (2001)

i position. but

From




leave the field,

education workshops and training programs for administrators. However, with such a

experience of H

hor

how to bettersupport special education teachers and programs. Additonally, by




h

disabiltes.

Overview of the Study

Chap the

rationale for

hapt

involved i this study.

Chap

also examined.

Chapter three outlines the methodology that was used for this study, beginning

‘with the ationale for the qualitative methods that were selected. The process for locating.

one phone interviews with all of the special education teachers. Analy




. In doi

the trustworthiness of the escarch were not compromised.

Chapt

order pe

further sudy.



Chapter 2: Literature Review

Introduction

bleto

ther peers. Klingner and Vaghn (2002) expressed concerns with this practce because.

despite the f

‘administrators, will allow adii

raors 0 achieve a greater understanding of how best

voice i this process.

“The Special F

tor Shortage

phenomenon since the arly 1980s (Billingsley, 2004a; Billingsey & Cross, 1991;
Billingsley & MelL.eskey, 2004; Boc, Bobbit, & Cook, 1997; Brownell et . 1997;

DiPaola, & 2004; Embich,




2001 Kaff, 2004; Maller & Markowitz, 2003; Nichols & Sosnowsky, 2002: Oto &

Amold, 2005; Wisniewski & Gargiulo, 1997; Zabel & Zabel, 2002). Rescarchers such as

Miller et al

 (Abstact, para. 2), and how “the ability of public schools, h

‘compared t0 general education” (Abstract,para.2).

the attriion rate o

“regardiess of the defniton of

atrition that i used, or the populations that are sumpled, the attrition ate reporid for

sh senerl
. 2) -
igher
For example, Boc etal. o
e S bothatton
ing (SETs - 8%: GETs
SETs 70 . 371),
Convesel 2
bt fieldand simply

¢ the field, butinstad they




emotionally and psychologicaly, effectively rtiing on the job” (p. 120). More recently,

Gersten et . teachers lower expect
“reduce theiroverallinvolvement and effor” (p. 552). Because ofthis,they concluded

4 highlighted

‘recruitment when t's
really ‘etention’. Simply put, we trin teachers poorly and then treat them badly —and so

they leave in droves™ (as ci

in Gersten et ., 2001, p. 549).

toles of rescarch

profession” (p. 327). Mallr and Markowitz (2003) highlighted data indicating that there

o o1

aler itz, 2003, p. 1)




Stress and Burnout of Special Educators

s, and social workers whose work requires

such as nurses, physicians, polic of

®.129).

quently (MBI) developed by

Schaufel, Maslach, and Marck (1993). This inventory uses an emotional exhaustion

these levels. fe ol
their Teachers
y detachment from coll
his
bumaut. Fore, M

how “large-scale surveys of general and special education teachers, as well as smaller

et the




education” (p. 39). The literature surrounding this phenomenon has consistently

burmout among special education teachers.

Stressful Workplace Variables for Special Educators

Forat o

variables are “more powerful pedictors of career decisions” (Mille et al, 1999,

— Gersten etal. (2001)

jgned b Itis essential

radically
5. 559).

avarity of conceptual model

(maternity leave, retirement). Miller tal. (199 basd thei rescarch on




organized these environmental variables into four domains: “organizational,

interpersonal

italics added” (p. 330).

disabilt dalack of support
feld.

significant job-

\d a lack of support

from colleagues and administrators” (Zabel & Zabel, 2001, p. 138). When they were

education teachers frequently cited reasons sich s “lrge caseloads; burdensome
general

d parents” (. 36),

be summarized by the fndings of Brownelletal. (1997). They discovered from their




should

schools” instead of focusing on recuitng new teachers (p. 153).

Role problems.
i
e
(Billingsley, 2004a. p. 372)
raining. y i z
" i le conflict
role
levels). She ¢
ensure i (Billingsley.

‘ 20040, p. 372)

h I del frequently




2
the
L
He
d « i i h
. while psyehic
i T%of

whereas almost
rewards.
requirements of the job, resulting in dissatsfied and ofien decision 10 leave the
profession o people must

" (. 423). Fi

age, it the fourrole




disabiltcs. Zabel and there ha
professional
dard:
d evolvi
C p.65).
Unfortunatel
Asone
in Klingner and “

supposed to kind oflike be team teachers in a way. But 'd

toknow, what relly am |

supposed to da?” (p.25).
billtis,righs by, or status
as teacher. G illman, Mo nd how many
For example, inone di 0% ofthe special

conflct with ther best professional judgment” (Gersten et al., 1995, p. 1-2), and in two

ter di Jmost 50% of ¢




1-2). Morvant, Gersten, Gillman, Keating, and Blake (1995) reported tht special

felt ke they were the *case managers” ofthe studens’ programs and schedules. One
partiipant described her experience with inclusion as

d ng. 171

nd

y forma
fod of

something. But now, with (inclusion] | am supposed 10 go o these individual

anything?” (p. 313)

od b he explained with
(" Embich, 2001
001, p. 65). Billings that

who find it difficult to implement an inclusive program because of inadequate support

look elsewhere” (p. 49).

Role conflict.




(1991),role conflict

As carly as the 19805, :

Brownell etal. 1997)

students” (p. 153), would “retun to special education if they received more

" (p.159). Kafl
of special
feld. these rpid
e
Workplace environment.
Role dissonance.
Fan inclusive

classtoom. Porter (2008) asserted how it is




they are currently much too common in many parts of Canada. (p. 62)

" .

o feel
i many cases, “special education teachers are painfully isolated” (p. 38) and must “rely

upon themselves to understand and solve their own problems” (p. 38).

Billingsey, Gersten, Gill

“an appreciable

Embich (2001)

approach,

who may not seck o share teaching responsibilties” (p. 65). Billingsley's (2004b)

“inadequate




teaching and students with disablities” (p. 67)

teachers. One: “think

work” (p. 14).

carlerresearch, DiPaola et .

‘adequatly prepare teachers o work with other adults” (p. 5), and “highly qualified

with colleagues” (p. 5). Unfortunately, these perspeetives not only affect the special

seting

Role overload.




because ofa lack of time or a lack of resources.

Jevels of- . special

rivial, or unnecessary. Zabel and Zabel (2001) found that the paperwork needed to fulfll

a special
educator's high levels of stress. Fifty-two percent of KafT's 2004) espondents reported

" i P49 0a

g s
(p.48), while general educators were “significanly less likely” (p. 48 t state that

paperwork inerfered with their abilty (o teach.

Halfof

" (. 168) due to the




not ®

507) that motivates special education teachers to leave the field

Another aspect ofrole overload that has  sgnificant impact on a special

hers,
" (9.292)
" (5.292). Fromher

resources” (p. 12). Kaufhold, Alverez, and

“strongly agreed that they lacked suffcient school supplis, materials and resources in
order to do their job properly” (p. 160), and “no teacher surveyed claimed that they did
" (5. 160), “one valid and fairly

etal., 2006, p. 161).




‘materials” (p. 153), and suggested that “any etention effrts by district and school

foc

®.153).

professional development opportunitiesfor special educators

basis. Lashley (2007)

how happy they

ol
e not to be dealing with the problems we dealt with daily” (pp. 179-180). Gersten et

al.

behavior required i” p. 11). One participant from Billingsley et al. ' (1995) study

o
L students

what 1

b e students, was any

disciplne carried out” (pp. 6-7).

teachers of




e wd stiton” 5. 39).
E o
- (.425), and ighlighed
Ashion nd o She
explined e
" (p.435), whereas
more instances of student misehavior overl” . 435)

¢ (p.49). Brownell

e
paraprofessionals o asist i the classroom Iead o frustration” (p. 149). One participant

ber

situation” (p. 149) s

conirol 0 deci was best for

included in the class. KafP's (2004) study of special education teachers further supported

in which 57%

‘ students” (p. 13)



Lack of Professional Dexelopment for Special Educators.

G 1 “
Job” (p. 560).
1
other practices inthe ield” (p. 40)
Billngsl & Cross, 1991 Fore ctal. 2001

Otto & Amold, 2005). For examle, Nichols and Sosnowsky (2002) found that

" (p.80). The

lable or paid for to suppor

" 002, p. 80-81).

‘The Importance of Addressing Special Educator Attrition

bumoutof special

disabiltes” by qualifiedspecial education teachers (Fore etal,, 2002, p 36). Becausc of




ducators, 1o teach students with disabliies” (Zabel & Zabel, 2002, p. 27). Billingsley

e

" (p.39).

1997, p. 143),

programs for [al] students with disabiliies” (p. 143).

“The f

you
1 had all these grand plans, but s so hard. | v teaching, but s really difficult” (para.

.

- (p.46). Schlichte,

unaddressed” p. 37).

herchy making




For example, Fore et a. 1995

" p.37). s

nd

colleagues and administrators” (. 138). The noted “increased ‘paperwork’ associated

X

Clearly.

‘ teachers.

raining of new staf. Mille e al. (1999) concluded from their escarch that there is a

(Conclusi 1. Boeetal

and investng less inthe traning and recniting of eplacements” (p. 382). Again, itis




‘and trai new special education teachers.

‘The Impact of Administrative Support on Special Education

administrators. In particula

leadership
“intersect” (p. 158),
special cducation teachers.
1" (p. 563). However,
sl e

" (. 178),

Consortium’s (ISLL

together

(9. 17). I other words, it i remember that




students

ecessary forthe suceessful implementation of special education programs. Billingsley

cchers
" (p.
7). 8 .
| (537, Comvrsey, Goor, Schvenn, and oy
s st wior
he outcomes” (Esseal B, par. .
Typesof Adminstative Support
appart
)
Jut

atition.



Emotional support.

caring, love, and trust” (p. 24) 1o others, and appears to be the most important type of

oo - P (.24, Litell,
Billingsley, and C i i y
: work, ¢ ideas”
Defined,
Unforunately, as the
result of nclusive eaching practi

their own problems” (Hansen, 2007, p. 38).
Instrumental support.

“they

help other people do thir work, take care of them, or help them pay ther bills” (p.25).

by helping special

 (Litrel et al, 1994, rincy 3

Maller and




of commitment” (p.4). Research has also indicated that administrators re avare of the

percentages b

spor 2%....was
spent on special education” (Crozeiro & Morgan, 2006, . S75).

Informs

jonal support.

.2 (. 25). Litell ctal.

‘accomplish their work” (p. 4).

Appraisal support.

providing

such as

and

" (Litell etal, 1994,
Defined, para. 4). House (1981) also assertd that feedback can be communicated

direetly to the teachy




provide. i judgn

" (Specific:
Dimensions of Support, para. ). Additonally, Gersten et al. 2001) found that when

about theirjobs,role dissonance and sires s reduced” (p. 560).
Variables Afecting Administrative Support

Since the 19805,

*level of

special education teachers?

Negative perception of special educs

Goorand

rty, discrimination, behavior™ (p. 179). Zaretsky et l. n




the “theoretcal underpinnings of sociocultural understandings"” (p. 163) of special

gai
identifed
Lack of special education content in training programs.
nadeq
Bret
s
I, did Wakeman,
Browder, i d
(. 154). Powel and
d it
DiPaola and
3

Lowe




that best practice methodologies are being employed” (p. 6). Wakeman et al. (2006)

explained how
training” (p. 154) i ion, and h

Lowe and

the
school,
Regrettabl

G 000, p. 13).
75%of

required to be an ffective administator.

Zaretsky etal

For example,




education,

inspecial education” (p. 162).
Summary

Otto and L well

id,

retention” (para. 7). Unfortunately, Miller et al. 1999) revealed that for over a decade,

" (Abstract, para. 2),

Gersten etal

learming,

©.550) "

duties and responsibilities of admiistrators. Bateman and Bateman (2001) noted that

buthavealso

procedues. H

“This lack formal special

or comfortable




“polcymakers

better i " (9. 53).

work

be insuffcient to substantaly reduce attrition” (Billingsley, 2004, p. 34) and suggested

work” (Billingsl

2004b, . 54). A review of th lterature has revealed that while

several o ‘

This gap in

‘phenomenon of special education teacher burout and atiton.




Chapter 3: Methodology

Introduction

" (.85) i " (. 85).

1o thei decision o leave the special education field. According to Van Manen (1997).

highly complex, and it s “not a singl
rather, it acomp 15, properties, and qualites™
X

very essence i doing

e also will come face to face withits mystery” (Van Manen, 1997, p. 6). Sucha

trnserred to

differen school,

The

dditionally. he

In doing so, this

from a real he locaion in which the

“phenomenon of ntrest unfolds naturally” (Patton, 201, . 39)



Rationale for Research Design

was selected

and event-oriented manner” (Hesse-Biber & Leavy, 2006, p.5). In paticular, Van

bles, -
" . 11).
disciplines because it
to mental types
hology). Rather,

everyday existence. (Van Manen, 1997, p. 11)

LeCompte and Preis fged
howeve,
o
" (9. 119). In keeping




perspective,

interest 1o those involved i the special education field.

(0"Danoghue, 2007, p. 10). Patton (2002) also acknowledged that the “descriptions of
nd (. 106),

(p.106). Smith and L. ly

4)and how they “act n rlation 0 their beliefs” (p. 4,

nd wod, spocial

dbumout. However, very

but

ether. Because special

but

unaddressed. In dos




and administrator training programs.

Selection Procedures

e nd

iterviewed. Cohen, Manion, and Morrison (2007) believed that a snowballor referral

for * (5. 116)

s

ot what you need t0 know” (. 101)

five

Participans.

10 participants,

Afterafull i e final




proi this
small population i discussed in Chapter five.

Individual,

ing four paticipan
key

Jtural background:
personal circumstances, and ages of students they had taught. Additionally, they
nd imately 70

field. Nonetheles:

of ! perceptions of
Data Collection Methods

A semi-structured, one-to-one interview with the partiipants was selccted as the

data collection method because it allowed access 10 “people’s ideas, thoughts, and

« 1992,

19). With one-to

have rant

Knowledge” (Hesse-Biber & Leavy, 2006, p. 119) thatthey can verblly communicate o

the researcher
of the researchers and the partcipants, but also focus on the “decp, lived meanings™
(Marshall & Rossman, 2006, p. 103) that these events have for each of the special

{ Spradicy

s point of view, the way they




Rossman, 2006, p. 104)

‘consistency” (p. 248). Denzin (1978) suggesied four basic types of riangulation: (1)

encourages.

w i " p.579),

g i ings” (p. 575).




was an accurate artculation of their experiences.
Data Analysis

Bracketing.

of what it means, and o study it in order to “find out whatis actualy taken for granted”

(Bogden & Biklen, 2007, p. 2

) Hatch (2002) also asseried how bracketing involves the

st o

data collection” p. 86). Van Manen (1997) encouraged researchers o be strong n their

b i .

anbitrary, self-indulgen,or of geting captivated and carred away” (. 20) by

preconcepions.

Inother words,

nd i describe

it and “interprt it while remaining fuithul o t” (Van Manen, 1997, p. 20).

In participa

P i (Ely,

Anzal, Friedman, Garmer, & Stcinmetz, 1991, p.

‘As outlined in Chapter one, the researcher described her own process of becoming o




and requirein

and academic suceess.
Hermencutic Phenomenology.

In other words, “pk y

1o lived experience, hermeneutics describes how one nterprets the ‘texs” of fe” (Van

Manen, 1997, p. 4). Wolcott (1994) futher assrted that the data can be analyzed,

described, or interpretd,
Anaysis.
Cobenetal
partcipants” ing patterns, themes, and rrcgulariies” 5.
461).
the data

will




(Cohen etal., 2007, p. 461). Van Manen (1997) also explained how rescarchers who.

research (p. 57).
leaving the
feld entirely.
field -
In
supportive. Additonall
interview questions allowed patterns and themes o emerge.
Description.
Taylor and
rdles of how hould
“give
ders 8 focling of * shoes’

point of view™ (p. 135). Additonally, Lewins (1992) explained that descriptions are

never “we describe it




i i " (p.26). Van
per
».10).
this study. One of i ive the participan
voice, while another
H
This process
-t b

the lterature surroun

& this phenomenon as wel,
Interpretaton.
‘Wolcott (1994) encouraged researchers to move beyond the “factualdata and.

cautious analysis” (p. 36) and probe decper into the meaning of the data, Hatch (2002)

» " (9. 58).

“spial” where

the meaning of th data is coherent and “frce of inner contradictions” (Kvale, 1987, p.

&),




teacher's voice

adionally
e was able o
Role ofthe Researcher
i
or (.
10, the rescarcher " bt

involves “an ongoing examination of what /know and how I know i” (Patton, 2002, p.

64). Mosti e

1" (p.66). Conversely,

1 found, here is what I think they mean, and here s the process | undertook to arive at



those meanings” (Patton, 2002, p. 66). Therefore, it i essental that the experiences

accurately by the researcher.

The rescarcher's

but rather,

Clearly,

e Jement or a The goal was 0

what »
lack of administative support
Ethical Considerations

Hesse-Biber and Leavy (2006) asserted that i is important for rescarchers t0 know

their own el s "an important internal guide as 10 how 1o

1 standpoint because
proceed in your esearch” (p.107). Approval was received from Memorial University's

Research (1

tothe

commencement o the interviews.

An received a Letterof Consent for




which they or theirage

any point during the study.

(¢.213).

1o the participants associated with this study were addressed. For example, while

to their primary

1

atany point




i

with how well

(p.39%). By the researcher

. 1989, p. 247) of the

Learning
equent special

consistent supports and programming.
Summary

® pis
processes. Van
“simple or I 5. 78), butrather * " .
7). i pi

evidence, then pullthem together nto a meaningful whole” (p. 161), 1o sarch for



investigation can be made” p. 161).

For he study could




Chapter 4: Articulating the Experience

y ini the special

stories of

environments.

sated inthe Letterof IntroductionConsen, approval from the Iterdisciplinary

Commitee

aspect of the rescarch. They indicated thatthe events and circumstancy

they described

$ i all of them

board, Fach interview

formal, and insighis nto the var would




from administrators.

process, several
smity. they
hapter y
Next, the partcipants’
" be prescnied. o

In closing, the reasons.

the fiekd wil be deseribed.

cad of leaving



Special Educators

|
‘them indicated ‘
PU—— ‘

available:™

3 i the time, “these

who

have low selfesteem. I eally wanted to make a diference i ther ives.™

Another hegan g

as well as their

teacher to help



Frenchy

really excited 0 go visit my aunt with the other teens ... but I became
sick and I wasn't able to g0, On Monday when Iwent 10 school,the other

shutins Iwas

What " They

. B

i

these prejudices against people with disabiltes

became clar.

carcer in speci i y students




“Throughout the

cess,al i passion for and

‘commitment to the special education ield.

70 years of;
variety of famil . cultures, ages, provincial traning hool
ool boards the
data collcted from the interviews.
Least Stressful Workplace Environments
e

least stressful for themn. 3

stressful because “i was led by me, i was taught by me, and | knew the needs of my

having anyone “brearhing down

Twas doing,” and she 1omy

along.”

control




academic tasks™ She also explained how this support from her administrator was

and
ducation professional development workshops.
y from h
‘administator. Some ofthe general classroom teachers in her ivision had
b and1

needed o ‘nip it n the bud" befor it ecame a larger problem. 1 approached my

priorityis helping the students in my own classroom.

upport.
Afterspending several years at the same school, one paricipant found the few

for




‘alot about special education, and he:

program. He was very supportive of what I was irying to accomplish. He was the

could, Iwas imying 1o

do. With thattype ofsupport v could 1 possiby b sressed ou?

colleagues,

something, that

things s part of a team.”

e of the mast

environments I'

support”

frequent thefs, and. "

confrontational with her. However, she explained how




o theiroffces o give me a ‘patonthe hack”

responsibl forthe thefls. The special education teacher concluded by reterating how it

wasthe support et through
year
Interactons with colleagues, parent, nd studeats.
Collegues.
o deserbe
" eaching
positions. While il
thei coll
For exampl i

were difficult at the beginning of the school year. She recalled
walking into ajunior classroom on the frs day of school,and the teacher handed

me a large pie of photocopying 10 do,so I had 10 tel her that I was not

responsible for opying. She went

teacher before | arrived a the school.

paperwork for additional fundi




teachers “fel like I wasn's !

But once.

supports, many of them warmed up 1o me™

their colleagues.
and1
this positve relationship:
way
students, » Butifwes

cooperative, and the student makes that mich more progress more quickly.

For example, “if1

L Iwould.




Parents.
3 i il of the
One participant i literacy
children and spell words, or have their children read to them. It was good for the
* Atthe end of
‘could “show off their newly developed language sklls.
by

“using the hat ar

They were willing 10 listen 10 me and 0 ry any suggestions | made that | thought would

benefi their child”

additonal fundi ieh

resources into the classroom.”

parents of

relationship betwween teachers,



that we were

ateam, and that we were working together 10 help their hild. This is the best

especially when

For

be

aparent 10 see diferen teachers working logether as a eam 1o do ihi, i's an

amazing thing.

supports n school, she explained

making progress in school,

Students.

with their

il of

with their studer

that she had “

students

new acivitis I suggested o them.

along with,but they

* while

another

2 students

was “grea, and as ar as | could el there weren't any problems.”

Interactions with administrators.

When




‘opportunty 10 g0 o her administrator because she knew

supportie, caring, d. and he trly wanied w
was best for th students. And he was abways there for me. his door was abways

open. Got aminute?

stresful events

supportive, and caring.
Another paricipant also found both her administrator and her “open door” policy

helpful because she knew she

what L and

it helped me 10 gt along better with the oher ieachers.

insights

and information.




- and they.

e “extremely supportive and they encouraged it

Another participant emphasized how her administrators “leaned heavly” on ber i

“weren't used

aside,

the classroom.

‘education curiculum. She explained that her adminisrstor was.

rescarch. If a child was mishehaving and the behavior was beyond what one

order 0 get a diferent result,

skills

education teaching position.

One special




educator described h 5

1o the ” H Jof

on staff were esisting these changes, but the administrator

' She
class, v
10 work as part of a team with the special education teacher.
was able
forher

special education program

something, that I was coniributing, and i also made me feel that ths s the way 1o

do things; his was the way to work as a tean, as part of a eam.

and knove what the goals are,then this benefisall students.™

Most Stressful Workplace Environments




admi
was doing, but 0
way, they exp ~ the
entire year, and that year it was me that he was targering.”

“blocker™

that special education was benefiial because it “labels” and “coddles” the children. Asa
result,her administrator would

and as aresul,

1
rurned. It didn't matter what I tied, Iwas blocked. And when they siop you they

stop whatever help you're rying o give 10 the students.

ot

Individual Education Plans (IEPS) fo thir sudents, and how it “fellback on my

i Andyet my

hands were tied ~ltrally by administration.”

participant sated how her administator




documents from the Ministry of Education.

basis”
interactions with colleagues, parents, students.

Colleagues.

partcipant described how the general classroom teachers were

pset

properly. During this time,the teachers were not only frusrated. but they were

information and the atttude coming down from the leadership. As a resul it

made my job very diffcul.

Again,this came from his lack

of knowledge and experience with special education.



thinking that I as ing’ because
the first » However,
 they
Parenss.
w forthe
ht. Additonall y
H particip

par hesiant a first

because I had 10 be the one 10 bring them the bad news of a diagnosis, bu afer he initial

happy that their
extra attemion.”

Oneof i v

hild’s report card. She explained that the parents would sk her,

Why

And '
Say. 1 can't say administration wil no allow me to do it How do I explain to a

parent why le Johany isn't making progress without going against



adninistration? So the parent s looking at me for answers, and | can't supply

them,

tive orgins

aterschool with a bunch of ‘lower class” students, and used a fow derogatory

terms.

support

ethniciy ofeither myself or of my students

perspective of the special education department and avoided contact with the school

Students.

students,




classroom. She believed that “they knew [ was their eacher, and that I would pay
attention 0 them during an actviy™

H

limited i what I could do for them. Sometimes  just had o take my best

“educated guess

s such,

because

classroom teachers

disabiltcs.

Interactions with administrators.

ther Iof . For

one participant,

which was

ek

Jfundraising, they would donate money and fundraising items 1o the school. e as



Atthe end

of that schoof

amongst the staf.

Another special education teacher explained how there was “virtually no

“hostle

hosile” !

talking with him, but she staed that she.

onaregular basis. Labways made sure everything 1 did was in writing and
"

1 satisfy him, and he seemed 10 be a generally miserable person. I would ofien

hink things would be perfect if he lef the school.

responded by asking,

that ‘what he said — goes . even i it was not correct or if it contradicted the

1. he would iry



addressing the situation.

‘support from her administrator

Reasons for Transferring

One partcipant
“ 4 and then
i i »

how she

couldn’t hande the stres: 1 wasn' sleeping. 1 lost weight,1elt I wasn't being a

1

~why can't

find a common ground with this administrator? 1 el sick all the rime.

Alack o

explained that

the lack of adminisirative support was the most important fuctor in deciding to

transfer schools. When I would sk him for adhvice or srategies for how 10 handle

a particular situation he would frequently tell m that h didn'thave time to




money.
money, and this created a i in the social fabric of the school

and worse. And there was no support whatsoever. 1 factored all of this in, and |

1

50 they

but would

Jfollow his way of doing things.

Workplace Variables
Moststressful for special educators.

Authis point in the iterview,the paricipants were asked t highlight the

teachers, and a number of variables were suggested. The most frequently raised variable

was a lack of support from administation. One paricipant explained how it is ot only

pr Yo or prevent



understanding from administration.” ’
communication, Support Vo 't
Alack of 1 is g .
E

lexthook or the students. Ifyou can't get enough Student Assistants 0 support

¢ v

funded: you can'tget the supplies or materials you need 10 teach.




Leaststressful for special educators.

ghl i
I "
bl
For example in Autism, s spec
deal with exceptionalites™
administrator
What sholda
e an understanding as 0 how to best support you
i i o helpa

Knowledge in order o provide effective support.

support for an efective special education departmen, because

one-on. Teacher's Assistant. I




soing.
where the studen should be working.

slong with
the amount o siess a specal educaion eacher experiences™
Supporting Specil Educators

‘Workplace support.

i the workplace,they provided diffeent responses. One paricipant believed that “he.

Conversely, th i

within the school environment.

support because s

day

important, especially when

with




they are

o the fron lines" and they see the needs of the students firsthand. And they can

or “and

that’s a wonderfil hing.

support by

Having

administrator’s support is absolutely essential,

Administrative support.

course 3

appropriately 1 the special education teacher and the parents. They need 10 be

part of ateam with the specal education teacher,



N increasing their

education needs o the students in their school.”

‘administrator. One participant explained how administrators

This

sit down

‘ of conclusion

help mentor

new. They can touch

aregular " In

doing so, the s help.

them with any problems that may aise.”



1 in the Special Education Field

y
education instcad of eaving the field, and all of them emphasized how they valucd the

For example, one

different school.™

disabiliies, and

Hove what 1 do Tdo it because

i ildren. Andwhen I'

m job, and when I'm given the support  need 1o accomplish my work I can see.
results. And 10 me, this is more important than anything because when you look
into a hild's eyes and they light up because allof sudden they “got i’ that means

the world o me.

i he

ot the children. I decided that I eeded 10 find a differen school with a differens

adninistrator:”

"

because it certification

Job



Summary
1 e workplace
education. Workpl
for,
fecdback from sud
ditional
Al
When the
inthe field, desi
! has

aleady

Most




s life. While the

stress, the soluion. R

There wil

ded.

Perhaps, in order to

those who let decided to emain i the field.



Introduction

Stress and bumout not only affeeta special education teachers” decisions” (0 lesve.

The

i

education teachers I

5
(Chapter 5: Reflctions on the Experience
| . 200t Gerstnt , 2015 Vil sl 19, The

all of whom have transferred to a different school instcad of leaving the field, wil be

discussed.

discussed. Finaly, the chapter will conclude with how this rescarch can be used to help

phenomenon.

e

who, i i the field but

ransfer schools.

quest interviews, and

Asapr the




professional experiences as a special education teacher

particularly

years, she was able

o prevail i i of
ofher
beh d social kil
While
most
the resultof s
her
e ned

e did not have any.




leaving the field. b
o fuential
highlighted
from their
administator.
I ) iy
administrators.
but
they also found it
discoered how her fessional
$ ©
Prior o the study Fparicipants was 10; h i
four special for this project.
par significantly




2
m . but 10 use the dataina
different
conditions” (LeCompte & Preisle, 1993, p. 119).
In Chapt
Van
ihought d interpretations, and h
9. 1) from the
everyday
whereas “statistical
onthe
occurence or frequency of certain behaviors” (Van Manen, 1997, p. 1) The goals of
findings,
Chapter four s a documentaton of the emergent data of esch of the special
inerviews.
lierature, pstobe

included.




new themes 0 be more thoroughly discussed.

Reflection on Methodology
Overal, the success of this study i th direct result of the methodological
with
Participant slection process.
P in Chapter th sball
e
H both resi
p out
e study, three of them were
» The other particip
and It all of the
‘and maintained throughout the conversation
0 Tour participants

emenged and participaed in the study. In hindsight,the criteria forselcting participants
Perhaps a

larger study of




Interviews.

benefit e, indicators

audio recording. Addionall, by conducting the iterviews over the phone, tis process

The one-to-one.

identify them.

helped contribute to the richness of the data.

Data analysis.

o . Cohen et l.

will “determine the kind of analysis performed on the data” (. 461). The researcher, who




allowing.

fitness of purpose.

minimal for

(. 101). First, the

under different conditions” (LeCompte & Preissl, 1993, p. 119). Additionally, because

’s data analysis

what

Unlike other

thodologi




& (Wolcot, 1994,

associated with this phenomenon.
Reflections on Themes

Stress and special educators.

have involved
participan lef the feld, L and have
participans’ experi “The special
lack
health, how she was losing
3 ‘young children,
fecling
progs hool.
thatall had the

retest efecton thei physical and emotiona helth

Yee (1990 ) defined goodfi eachers s “those who entered the profession

because. " (5.9

e ~ohad wy

intended to say in the profession for a lon ime” (p.9). Additionally, she defined

i e

" p. 117),and.

(. 117). Conversely,




how

the majority of teachers prefer o eceive psychic rewards from their job, and Rosenholtz

desire, they will

teachers,they remained i the field because they never lostsightof wh they became

students with disabiliies.

Workplace variables and special educators.

place variables have.
the greatest o leave the
field, deni

For exampl 1

environment. H

e le substantiating Yee's




adiional
i sty Conversly th anly workpl
o i es Bilingsey's
spcial sducation eacher’s evlofstess and bumout.
Unforunatly,

o o
and remain in the fcld.

Administrators and special educators.




Litrel etal

their work” (Summary and Discussion, para. 1). Additionally, tis sudy further

education teacher expericnces within the workplace.

how conflct
Like lack of support
field.
por ot pe
providing. flfill their

dutes and responsiblies.




during their most stessful teaching assignments. Whilethe other thee types of support

It

referenced. jnrll et al.

of Support, para. 3).

Billingsley et l. s s

P

nd " able o
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* p.1). Littrell et

). Unfortunatel

10 diffeent school,

further

administrators” level of

teachers
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Implications

Policymakers.
ente n special

Overthe last decade, “the study of work-relatd factors has been.

ducation atition and rtention research (Billingsley, 2004b, . 42), and has.
? job satisfaction

< @Billingsley, 2004b, p. 44, o

literature, the importance or level ofsignificance of each of them varis. For example,

e
 the find " .

bea

problem f

obstacle and others do not cannot be answered (Billingsley, 2004b, p. 48). Additonally,
i "

elivery model” (Billingsley, 2004b, p. 48) and special education teacher attriion,

education teacher atriton” (Billingsley, 2004b, p. 47). Billingsley also highlighted how

" (p. 49),

emotional disabilities being more likely to leave the fiekd. She concluded from her




(Billingsley, 2004, p. 53). |

field,and "

pos L |
pe ng syle. For example, ad
be simply.
but using it as the basis for

stressis well documented as  salient factor

Administrators.

itis essental

unsuppor

dmini increasing the amo within




ey also desired

appraisal, instrumental, and informational support, which are developed when an

In other words,
familariy
special education department wihin their school.
‘Specl educators.
itis cqually

important for special education teachers to be able o idenify the type of support they

need The House’s (1981)
deinitions However,
h paticipant
For exampl » a
whereas
another special programing.

able 0 ask for wha they need from their adminisirator. Taking & more proactve.

themselves in thir A part of this may well




might well characteize their ineractions with thir administrator.
Summary

Since the early 19805, rescarchers have conducted several studies nvolving

field.
i
ly s this
become
enter the feld. Moller and “
1), o
few years. Additional . —
Tikely
increase the teacher shortage” (Maller & Markowitz, 2003, p. 1).
ad define similarly
" (. 45).

- ion” (Billingsley, 2004b, that while most




 work

insuffcient to substantaly reduce atrition” (Billingsley, 2004, p. $4). According to

Boe etal. (1997), the bec
" (p. 377).
ot nd It will continue to
order 10
‘address this phenomenon.
“This study
o most
o
from
I Additonally, w
» Forsucha
of pari s the answer o i

phenomenon lies in the variables that the participants shared.



doing. Perhap

leave the field. As one participant oftis study noted, it takes a special person t be

the field, ’

phenomenon is ot 0 ask special education teachers why they fef, but rather, t ask them

wh they decided o stay within the field.

Theoreticaly

awareness of leamer nceds, and collaborative approaches (o planning. However,
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Appendix A: Letter of Introduction/Consent

A Study K inistrative Supy
Special Education Teachers Receive and Which Led Them to Change
Schools

Lisa Weber, M Ed. Candidate at Memorial University

teacherisado@hotmailcom
709) 765-1560
Or. David Phipott

Email i nca

Office Number: (709) 737-3506

Dear Teacher,

1 would ¥ part of my req
of my MEd. program. | am investigating how special education teachers perceive
their

this
lack of perceived support.
This form is part of ¥
involve. If you
‘would ike more detai about something mentioned here, or information not
included here,
y toyouby
Its entiely up to you to decide whether to take part i this research. If you
you
sta for you,

now or in the future.
Purpose of the Study

y ye a higher
Researcher

tage, and this
crsis because many of these workplace variables are within their control. | am
iy interest who
d




field.

Tam . can
valuable information regarding how administrators can beter support special

g
environment.

What will you do in this study?
1 would like you o participate in a 1:1 interview with me, lasting about 60-90
minutes. You will have the opportunity to review the transcripts of the interview
and to dlarify any points you wish to make.

Possible Benefits

this research,
the
teacher and princip: and
reducing
rder to ensure your yis
This study wil
o In doing so, |

p Lwill not be including

You'in my thesis, including: the province in which you teach, your age, your
Sers,yout nationelty.the rimber of years You have boen wachig, and he
ractelevelof vour tders Hoverr, ven i esesleguarcs i place, tere

b6 confimed by the ressarchar.

Confidentiality

Ifyou give. il
et o real name. Only the researcher \nvuivsd i ek o L]

ensure carty and accuracy of s content




Anonymity
In your anonymity, |
separately ¥

Recording of Data

During our 1:1 interview, | willbe audio taping our interview. At the beginning of
our interview, | will ask you for your
interview.

Storage of Data

" ina
the end of five years,
oo gaheres durg oty

Reporting of Results

the interviews into
themes and include the findings as part of my thesis paper. f you would ke a
. or email me at

copy of my finding y
the above contactinformation.
Questions.
pect of this
o eachectsb@otmal com or my Pacuty ofEducaion hels porar.
D David Phipot, t hieti@rmu

Ethical Concerns.

The

Committee on Eth ol

Memorial s i

¥ your righ ricipant),
the ICEHR oot

you
a1737-8368.



Consent
Your signature on this form means that:
You baveroad the fomationshot e esserch

You have been able to ask questions about this study
Yo are st wkh e arsvers o ot ofyor questons

Vou undertand you are free. it bon e study at any time,
withowit having to give a reason, and that doing 0 will not affect you now
orin the future.

1you i s o, you 6o ot v up your gl s, and do ot el he
fesearchersfrom thei professional respons

e researcher will gve you a copy of thisform for your records.

Your Signaturo

1t s ad s mdacrp s v s ppotedy

1t temorch et odertaing et ey iy mnsenll any
time. A y

Signature of Participant Date

Researcher's Signature

| of my abil and gave
answers. | believe that the participant fully understands what is involved in being
in the study, any potential risks of the study and that he or she has freely chosen
o be in the study.

Signature of Researcher Date

Tel: (709) 765-1560
Email teacherisag9@hotmail com




Appendix B: Interview TranscriptGuide

1. Why did you
Youto the position?

2. How long have you been a special education teacher?

ot s o wakpocesvess o you What aspectsof ha positon
contributed to the lack of stress you experienced:

4. Deucte your typiat elatonsie wihcoleaguee i tudets, and wh
parents during the time you were in that teaching posit

5. ng that special
education teaching position

6.

you.
contibuted to the stress you experienced?

7. Describe your typical relationships with colleagues, with students, and with
parents during the time you were in that teaching position.

8. ip you had with ng that speci
education teaching position.

transfer to
ot scnoo How 8104 st Yo docoon o make e roquest

10. Why did you decide to remain in special education?

11, In your experience, what workplace variables create stress for special
educators?

12.In e
educators?

13 perience, inthe
work place? Who provides support to the special educators within the school?

141 your opion, what can acminsratos o o betr suppor special
educators’
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