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Chapter 1: In The Beginning

“ those that bear. -
and it was done.”
Genesis 111
St Bonaventure’s C David
Pearson I A
s i Tleftitthere,
tbooks being handed Then

David appeared at the door.

A moment, he asked, one finger held slof in promise.

justleft

Do you remember we were talking abou composting? he asked. | nodded. Well, I

Just had a conversation.

dents, back i where

school. Wasn' here anything we could do as a school community?

Funny, Davi because Mr

very thing



High
srowers of food, ho this st o putin s 0 ol placed s il in ourlocal
communityand i sense
ofselves. W inthe Jesuit trad
Jocated n St John .
ecolog for
. John', and L
Rath
in, without

regard necessarily for the well-being of the local ecology. Ursula Kelly, wriing as an

educator and

Wendell o

for its own sake, of

work. ol y



be ready, at any moment by the terms of power and wealth i the modern world o
destroy any place” (Theobald, 1997, p.115). Through working hard in  place can come
ot only fuitsof one’s labours but also lsbour that sustains the personality and the

environment (Theobald, 1997, p.90). Thus, through our work we were embodying St.

framework f
srapple i
Could the St
agences that they could emulate?
1.1 Cultivation of Academic Themes
"
s capaci
“holistc, global and




totality ofthe system” (2002, p.85). Robert MacFarlane’s climbing of a favourite beech

tree o a forked ateral

offers perspective on alfe lived ina busy modern city,

Jai 111

noticing me. People don't generally expect 0 see men in trees. If 1 remaincd

sl for longer, the bird would return. Birds don't generally expect to sec

e

partridge, venturing anxiously from cover” (2008, p.4).

perspective where we get {0 see and experience the majesty of ifein more fullness.

is part of the soil.

inseats, The seed isa

“uransient,

1972, p156). As are
009, monsanto.ca;

Pollan 2008, p.120). of energy - caloric, lectric, b
e ik localites,

inthe roarng



‘The commons, C.A. Bowers notesis “an ongoing relationship betuween cultural

(2006, p32). But today, “the workdwide promotion of consumerism undermines the

worlds (Bowers, 2006, p.132). We must keep in mind that we ae but one species within

Iie thel
life cycles.
Inths light
one i  and the
. E 2006,
P136)
1988, p.13:
groups,inother locali
We find it Food Ed John'

Martin Luther King

Jr. Middie School in Berkeley, California where The Edible Schoolyard helps students

d




David and Loreta F ling in small New Mexico.

" realised
lrough local agrcul

the sail, 3 005, p. 30). This
project - 1o b realized.

place. As Wendell Berry avers, we wish t0 leave open the opportunity to exploit any area.

1s), In
g .
“inward-looki ityto
008, p294).
adeeps 2 i forits forthe

many

prepared for lfe itself (Martin, 2004, p.4). s furthered by Brian Wattchow's call that

236) ¥

education of citzens might have some diect bearing on the wel-being of th social and

ical places people actually inhabit” 2003, p3)



“This i the same mind-set that drew together nineteenth century Norwegians,

pri

ransl

as Free Nature. Through “nature i, outdoor ife and outdoor activities”™ an admitiedly

pect ard

" (Dahle, 2007, p.30).

L as well as

(Kelly, 2008, p.83).

must experience the world o speak of it (1973, 85; Gruenewald 2003, 3). Freire’s

industral,

By blending

However, Feire has attracted citcism, particularly from C.A. Bowers, who

ends tha




“The God-words oftheliberal lexicon such as emancipation’, freedom’ and *dialogue’

ingit, versed i the terminology of the dominant society - white, North

Justice issues -

P.80). Frire's ,,

Butl contend, n lne with Bower's argument, tha Freie simply did not go far cnough,

Therefore he
destruction of the world whi Furthe
the prism of the domi i ;
the historcal
de mutual
the world today 2006,
rised a Christian, am familiar with Chrstianity's stories and, it informs my

consciousness, my language, and my dreams” ( Berry, 2002, p307). Further,

ihe garden



Catholic

gion

it Sullivan’

reater mysteris of the world through “the story of the cosms” (1999, p.196). But it s

in exploring Ch Jture and land, 4 in Psalms 104 that,

i, they are ocated”

all ng. This di hritian

limits us o an anthropoceniric view of ur place in the world. For example, Craig Sorley,

Farming God's

totality of

2009, Paragraph 7).

with s Earthly home.
unravellng the meaning housed n the St Bonaventure’s College compost and garden

project.

1.2 Finding Our Story



1988,p.123).

today
“This s what “process of
slobalizaton, .
This i many
4, largly for the negative.
o =
1999, p.17).
sionally sid
o ltsq
ofour human
place within our i
its
cconomic value
Butnoth
butwho
school,  have been,
he world around me.



favourite, and most frusrating, was World Geography 320273200, Itelectually |

students' lives. Aflr apartcularly long class where | met the usual symptoms of student

apathy s
i o =
‘community still sufering from the impact of a cod fishing morstorium? When I looked
.  There was, |
Partly, 1
ibil poi
Jargely bori 1
global ies. “Loalism,” allows
build on core

. ThisIs where Ruth kissed Johnny. O

And over there, 1




aquaculture and/or community gardening).

ng. i

humankind's break from living withinthe limits imposed by nature (Berry, 1988, p.121).

Wendell o
physical B
They
e witesof
(2008, p.530). =
“The greater shame, he contends,is that farms are
longer
s 193).1




from the sea, |

and land

from father t son. I

capelin from the ocean

Both Thomas and Wendell Berry find the thread of humanity’s connection o the

wdin, Ny

. ater a May shower

et scraped and bumped and learn in order to appreciate a ife ived in partnership with

2005, p.173). Yet today, by and
schools. i demands of
a o ence.. [where] there
the computer
les and i " (Pyle,
2008, p.159).
can speak 003, p.4). It  ertical ;

classroom orinside, and kept there,forlonger periods inthe name of maintaning



fromit, p

In Aretic Dreas Barry Loper sarches out the lssons humanity can glean from

the
he north
West ‘onsequently
froze or dissppeared
altogether
flen ftally, fl
L where
ty
lived habitat
p Ifthey do not
oles,the fist
akeup ofice - survive, (o cat, They call
his i, them. 1t
the world (1986, p202). srapp
1 with
“The myriad
variables of h Lan




Thatis,one

‘whether © add, tor destroy

Pl P

(O'sullivan, 1999, p201).

carh,
h
Tocalimportance. “Peop!
2003, p6). Thisasks
bt
007, p230).
e voice Inthis
way can working and

and eligions fosered through similar intimacy with the natural word,eithr through

agriculture o hunting and gathering.
Luther Standing Bear,speaking of the Sioux people’s tradition, notes, “that we

are of the soil and the soilof us...” (Suzuki, 2002, p.78). This cearly links o the Genesis

story, 3:19, that* o b

beer

we



otherwise have faithin” (2008, p.287).
because it
‘ Indeed, throughout our time here on
006, p.168).
1988, p.63).
Bonaventure's C¢
W G 4

“one lves n a neighborhood” not ust of the lving, but of those who passed before you,

" In preserving a.
sory of creation one, “musttake car... o the and, which s never a possession, but an

inheritance o the lving as it will be o the unborn” (2002, p297)

“The Jesuit mato of

retreat centre

“This fam



010;

1.3 Restoration of Life
“Itsmells gross,”  heaed afler a month's time.

“Yeah, and the Grade 8's and 9's make fun of us,” chimed in another student. Shy

‘multiplied into a dozen. “Why do we have 10 compost

though |
had Hetoutal
my head slowy, segel
Pee e smell,
it
promise of ‘looking
imoi. 1 weeks od,
Thatis,

Incedn't have worried. Even as those Grade 7 students complined, change was

stcady, urle-like pace. Pecr pr

e garbe extolling them

‘about the benefitsthei actions would bring about.



Labrade idea, what we were
light bulb il
more likel
‘mastes, without thought paddler,but
nd It
ege

isn't even a new idea. Worried that students were “alienated from their human right of

“Ilook

all shools,” said Philander Claxton, Superintendant of American schools in 1916

31, Whil i today we have

(Lawson, 200



2 largely indoor
2009, p.40).
ured by the
what
d i,
b
our hair, sil ngernails, with what we had leamed in the
classtoom and in ife.
|
 (Darder,
2005, p256).
Knowledg




(Bowers, 2006, p.180)

and

‘consumers (Freie, 1973, p.111), What | hads't been prepared for was the possibiliies of

this point

The third




community's curriculum, both n the classroom and ouside of i

Could the S. Bonaventure's College composting and gardening project offer other

agences that they could emulare?



terature Review

“Alifeof i pes

becomes possible o contemplate the Great Way.™
Masanobu Fukuoka (1978, p.110)

Bonaventu

s worries about

lie itself

in the tangible action of farming, reaping real results. Personally, it became

place sp

St Bonaventure’s College because of the program.

e and
et 0
weeding and watring and arper sk
Edmund
Tt provides, “apo

1" (199, p.30). The
o began, This
E o  waching it spoutn




fant indeed created, from compost. This s i

‘capable of for all lif - animal, plant and human.

tumip

to fully devel

namative, 121

Transformative

y

modus operandi. Thatis, away from consumerism and a mentality of crass toss-away.

o lives with

them towards constructiv, positve and lie-nourishing ends. Finaly,in appreciating

‘mentor. This chapt proi

‘must keep in mind the driving questions of this dissertation

What

community's curriculum, both in he classroom and outside o ir?



Could the . Bonaventure's College composting and gardening project offer other

agencies thatthey could emlate?

21 Sacredness

God s food, and we recogaize Her sory when we work the land, understand its

we seck through our poject, heralded in Deuteronomy 8: 8.9,
Aland of wheat and barley,vines,

/ig rees and pomegranates

Aland of olives and honey

Aland wherein thou shal eat bread without scarceness.

elders harkened from the age of Moses | tumed my back on relgion. There was nothing

there for me.
of old. For Thomas Berry, Catholic priestof the Passionist Order, historian and ecologist,

my atid




integral with every other member...” (1988, p202).

1" my opinion.
Simply, according o Wendell Berry I didn't know Chiistanity or the Bible (2002,

£.306) il, by chance,

then a job offer at St Bonaventure’s College. Albeit, with a cavet.

Yo

Jesuittradition. But your eligious directionis weak,” the principa informed me. Was |

willing o address this?

' Laidar b dbeen
charged with.

ad o
" tber
Tk

crcative processes of the unfolding universe sory” (O'Sullivan, 1999, p.180). This




death, “1 Twill be par \ the trees, the

binds - that's my reincamation” (Suzuki, McConnell, 2002, p.198). Thisis communion,
which i
relted... emerges o

(Dalton, 1999, p.44). Thus, in death

Moving past the Cenozoic o the Ecozoic

Too casily, perhaps, Christianity has turned its back upon the continuity oflfe.

“The po i by
‘mystique” (Berry, 1988, p.129). Christianty has moved away from the story of Adam

and Eve, pr

carth.

of carh, through

1, physical world, It

Both Thomas and Wendell Berry argue that Chistianity was born areligion of agrarians

as areligi With such an

o “Ifthe carth s the

Lord

not” posits Wendel Berry (2002, p.299). Right pofessions are those tha embrace the

possil ,

occupations. This demarcates out present embrace of the “terminal Cenozoic” wherein



life (0"Sullivan, 2002, p4). Understanding

s celebration oflfe betwen |

uiverse” - admittdly not pat of contemporary education. Nevertheless, O'Sullivan

o

‘may find our purpose here on carth.

Craig Sorley, founder of Farming God's Way in Kenya, ha taken on just such a

farming,
he faced
These fimms.
had promised from farmers
with farming’ I them pay
keep theirsoil fert 8 God's
ait
" Sorley's 15, “The Lord

‘God took the man and put i in the Garden of Eden to work it and care of it In

ley's work

s Way,




Thatis

009, Paragraph 20)

" ngs” i 120). e

n tifes the

reatment of

from being an

understood, 1999, p.131),

Creation,”



experience. “the

greater and still cont -

grapes” (2002, p311) In recognizing this miracle Wendell Berry notes it “implies

99)
L i ts contours we
calls or. We possi
for example, which nouri as the body.
P por
critically
the present day.
allows us o fully experience all of these
t0ap
Instead, 1 ferests nd goal
fronttional
. p.104) , even

i ive, 1

culture and community are compleely ted together, but n our society we've completely



scparated them... isreal,
particularly in food.” Gerard Beniryn, a Polish-American organic vintr, argued in
The Earth Knows My Name (2006, p.101). food

creation mystique.

and man. the creed St.

Ignatius of Loyola, founder of the Society of Jesus, to “find God in all things "
fresh,

those wh it we arein ative opposi modern

thought lashed forward by the whisting wind of Progress which calls for profitover.

i gai

animal and human.

22 Transformative Education



“ i y ience of being in the

world.."

Robert MacFarlane (2008, p.203)

Edmund 0'
story ofgobalization n bis sminal work,Transformaive Learnin, fo edocation and
R .
possibilies . “theshipureck
rand sociey”
modermity,
Vheing of
e 2
Three
denial, the

e
second is dealing with despair and th third s dealing with loss and grief” (1999, p.33)

Inhis 2002 essay The Project and Vision of Tranformative Educarion O'Sullivan argucs.

u

nature of our culture’s dominant values” (1999, p.36),

2.1 Survival,eritique and creation within the garden.



eply life,

“atall i ¢ ‘slobalization.
par i Sullivan, 1999, p.26). In
We have et
. The logie peopl
1o mention
Totof money
Further, . Seeds of Change,
onthe s
reproducing
fnancial I financial
I " e year, uw

(McLachlan, 2005).

important” (Boyen, 2001,

p.121). This s the

o

health-

benefits, sacredness- are at best secondary.



Jobn's, Newfoundland,

‘'t made fresh, local, iori e

nutritious, provides physical well-being for those who plant, weed, water and harvest t.

that
pair iy w
Toss. The rapi farms, med over into
002, p263) is
sympom ‘physical
relevant. i i I
the North
‘Alantic Ocean. There are community connections with groups like FEASI,
Newfoundland “The Organic F
o




Inscad, poi
opportunitis, diversity and hop cxst.
. o
id soci within, “At this

iod” (1999, p47).

it operates

within Our projectsecks to sustainlife on carth raher than destroy it. The consumer

eminal demands
away, repl.
progs i ecological
community
than detracts
i e

one another” (O"Sulivan, 1999, .64).In helping create this program I have witnessed

There i joy in



such momens, from th
i ibly close. In creating this
proje
anything There
else.
he
Even be
modern.

decp or susained contact with the world outside the sel” (O'Sullivan, 1999, p.193).

we

alone,

1988, p.134).

ignore sucs,

upon our peripheral vision - cimate change, soil erosion,

imal extinction. These

Everyti

web of

taste, feel and thus understand this otality (O'Sullivan, 1999, p64).

@




them, i d th  This s how

the land,

i
the
Earth
educational commitment for our ime” (1999, p222).
" @002,
.83). Herein s it posi “aradical
sense of the ineffabl (2002, p87). int. Much
the world. But such
beliefthat we.
whe. y
23 Critical Pedagogy

“Love forces us to challenge ourselves in building community.




bell hooks (2003, p32)

reflection. Through praxis can we see the oppressive state of the world, and work o

watering
them, weeding, harvesting and

nd "
people e hasn't been
program, is i

Tt better and appreciate it and understand it more. Their sense of v, of nervous awe of

c. Freie didn'y fihe
Bowers' that P
g nge. I so doing Fr
el li Thatis,
Thas, Freire’s
the ist




E oL Tocal

area. Thisis, “a form of esistance o the globalization of industrial cultre and

‘people” (2006, p.156). Herein we find a multitude of responses to the oppression in

temporary
h John's, Newfoundland
fish

‘one through the hard winter months.
 project, both

Bowers'

spii. i i fit. This lonely, lncar goal does
Through prasis, or flect

" “Edueation
students, el

intent of indoctrinating them (0 adapt 10 the world of oppression”. By constantly

1973, p.88).

are thrustinto

ideology grafied




prog
Melba Rabinowic,
This
ationship, between sesds
. 06,
o).
xamining Paulo Freire
Paulo Freire’
——
possible. the work...cach
" (1973,p79). %
Lt have
il These are notan
They do not 8
the worldand .
st
same word,
" Fiekeacied . offers




versa, Diversity in this lghtis used only insofar as it helps atain profit. Oppression

consciousness” (1973, p.79).

K e,

i beter The film Food Inc. shows how the rich famlands of the American Midwest,

hisis w
09, Vet
diversity, i . 2005, p83). Our soc o
afew
el with ot of pes desand
“tereis
o ¢ cels, and 0

the cell wall thickness. In other words,the plants become obese and fril. As  resultitis

much casier for sucking inscets o penetrate the el walls..” (2005, p85). s catch-22

B




financial and community/ spiitual resources

E i his operat

g life,” noted

Masanobu Fukuoka in 1978, While small-scale farming appears primitive, it affords the

y
the fulfilment the farmer achicves through harmony between work and play, nature and
human needs,inlife (Fukuoka, 1978, p.111) However, even in Newfoundland and

Lat bigger is bettr

Dot Know I1's Sunday, an examination of farming lfe in and around St. Joh'’s, notes

that, . f
There is no room for expansion” (2002, 263). At least, notof the kind that would make

Newfoundland Therefo

carmots, apples, turnips and ettuce - all of which grow very well here. This is o accept

the

in Newfoundiand.

focus.




soil,our abour,

b
bank.
it
65
questioning
says. 3 arn. Itis a eltio
I y hat we
Compan which
way his calamity for
0,
e e
2008, p.1
for
those who willlstn. Slence, in ti




magic o create a spell 10 subjugate the oppressed..” (Frere, 1973, p.44) which if not

“This, F " tof

of

even closed off.

pa6). It

Socictal construts,including education, i posible.

i
perate i , walk along the
s I ind 50 on. By
peopl sy
ble (Freire, 1973, p.53)
sessions. Students

often delightin inding insects, recoil from the sudden lurch of hidden spiders, per

bl -

hungry inseet.

232 The garden as the commons.

ca. i farasit




incuiry (2006, p25).

the

commons * life
ing flora and e

(2006, p:34). When laying i March

month. We have to wait for the seasons o change, which, in Newfoundland can mean

late

andlor backward.

I Hilda Murray’s

farming lfe in and sround St. John's. She closed her book with te lne “thers furmers

their families] was a good life, " and thereby cut
m 264,
Mostoutport bed
pe They were.
 the compost




survive the winter but lso the needs of the soil. This was erucial knowledge. If the soil

new garden.
grow ntensively wit 005, p.191),
Bonaventure’s C;
ides. beit
some new i i posting
program. The SBC
by Bowers, ..

environments and intergenerational patterns disrupted..” (2006, p.36). In his essay
Freire’s Conibution To The Crisis Bowers contends that one of the means 0 address

¢ of climate ch I

2008, p143),




(Bowers, 2006, p.143). Trly critial education demands a societal shift which

isbest for .
Ateral
founder of asgonia o, nd i Kayakerand
irshand, the
war n ope Go S
T— thework)
nsocety - aoos,
157, i
X
“
ponsibil ing i possesoncf
it Q005,190
i composicd, g

Wendell Berry charges that we must always remember (omorrow’s generation,




it

o J
whichis
e il o Bery,
200,297
Madh Esteva. Through
burdn, 9

rediscovery of what Earth created billions of years ago (Berry, 1988, p71). Culure then,

industry today” (Prakash &

Esteva, 1999, p.30). This is a profound eritique of the modern cducational system which

Whatis important

out that only graduation with school knowledge can offer a good lfe. There are other

ways
placed within the contemporary educational/curricular prism.
Bowers, in The Culture of Denial notes tha there are strategies t bring traditional




(1997, p.199).

help reds
Jobo s

“primary
granted by the students..” (Bowers, 1997, p203).
dislogue. By tackling our incar v o

“matural resource”, “our worl

“my property”™. s the basis of high-status knowledge

(Bowers 1997, 205). Through the actof reforming education by tackling the very

Knowledge, values, and practces that contribute t0 a sustainable fture” (1997, p216).

23.3 Bringing together praxis and the commons




Paulo

$20).
d food...k

161 &
- “...[MJuch of whatis

Inpar,
ighly spei

9 for which
test. Wouldn't it be bt
toge

it ful ‘re after
(Noddings, 2006, p.23).
p ther way
Taper Five).In this new way, Oles
weed

the produce. In th pre pechaps.




temestial

it but which

I Hill, 2002, p82).

that examines eritcally and with love our world.
24 Place-Based Education

teacher.
Brian Wattchow (2007, p.236)

d, One
i ™ Free Nature,
b itsell
Dighy Neck,
coasline,
Corbet rig
However, in
3




" and 3

retreatof the lastice

age. s rt of er work we were

‘community of Joe Bai's Arm. At one time a thriving community of four hundred, largely

fshery, It

was  calm July day, the sun high in a washed out lue sky. We rode the six miles on

=z 3
h P The refurbished Acadi fiekle
hrouded wal
cloud of e
In across,the frequent
breaks oy the ds

assie art
o the wind and I was imagining my exploration of the island. The leisurel pace the trip

over had llled me into pose of elaxed, come-what-may quality o the days trip. | made

ready, p



island. 1 butl thought

lite ofit.

‘We're going, I was tokdas I crested the first hill, my wife waving me back.

Indeed, packed,
were docked inthe narrow confines ofthe harbour.
Surprised, T inquired why.
3 brador Sea |
The sun
y. Butl ot back into
the boat. ap,
bow. gine,
wip.
leave, It was Joe B
harbour. 1 e s Inits stead a black
Clearly, these were men.
build upon. We don't
tat first glance. But
fosters




practice of renewwal and hope” (Kelly, 2008, p. 85).

butthe.
ity of our communitis and places for tomorrow’ generation. “Place based
i, and
3 ‘ -
pedagogy the world, and that i the
quality of e for people and communites” (Gruenewald, 2003, p. 7).
P Ibeing of
places, then what L p. 32
itself. A
bl
0 releam.

the ats of inhabitation... of rootedness i a paricularlocalty” (1992, p. 170)

241 Locating the garden.




bioregion.

embrace the experience of being human in connection with the... world of nature” to

003, p.6).

Matt Dubel and David Sobel's essay Place-Based Teacher Education examines

nd shi

said €

importance

i

tomormow

‘sustainabilty” (Dubel & Sobel, 2008, p. 317). How else can we find th link between the.

lack of

part of the global food system? *The more that political, social, economic, cducational

(Theobald & Siskar, 2008, . 254)



I Taken down

Hlength The

. place andthir role
withinit® (Theobald & Siskar, 2008, . 260, This mans that we have o make a olsic
and inlusive sense ofplace parofthe curicuum

First, however, we must have students experienc plces. Robet Pyl cotends in

hisessay No Child Lefi Inside we, “cannot hope chidren will leam o love places without

. We are,in and

" p.125).

of the outdoors.

. 2008, p. 136). 1

working the and. The explorations may be a secondary, or primary, focus for the
students. The point isthat in allowing for such experiences students can achieve an

land, hich

care of thir habitat.




2.42 Gardening as frilufslv
Here then s the place for flufislv, a Norwegian word translting roughly as Free

Nature. I short i call for people 0 nteract with the world. Aage Jensen in The Vale

“roving
living™ In such
lessons, 0
e’
nature.. It por y @ i old)

nature as a “learning room™ (2008, p.103). By interacting with the natural world we

tally, and
spiitully fulfllng. Climbing  granite outpost inthe Rockies, hiking up a wooded

mountain s 200 days of

the year (Chouinard, 2005, p. 3

nature. Ina Noverber 2009 DirtbagDiaries podeast e The Young Conservationiss

andthe posibil “The young.

pos farm, but lacking cash,

opportuniy. Within monhs

family and fiends-



010,

e o the natural world, be partof rilufisi.

Place-cducat is By

245). Molly inpl

everevolving persona proces of coming to know a place” 2007, p. 250). Bemard

‘Schofield's whimsical A Miscellany of Garden Wisdom represents then a collection of

he sol, “Harvest time*

(1991, p.43)

¥ in. Oni sgh, coming winter

very tough (1991, p. 47). These phrases have become nothing more than quaint folklore,

i

il in planting

valued partner. hi
behind filufisi.

2.43 Listening to this place



o N Much like Fogo Island the

land. Tied
liberate’
large. A i Furth

fishing,like farming, has lessened the need for bodies on boats. Jobs that were once

rawlers. This has

from Corbetts
parent-tcacher discussion,

“Educator: T

they have some choices

education n life, We learned how o work and how to ish. We're educated people, it's

just we're not educated in the eyes of the school..” (2007, p. 32).

~profi- the

communities of Dighy Neck and the manner in which they interpret education, i school

4 n place, has changed. L smaller bouts. People

have. work. Te o

er student recals,



o, — ’ going

soing next yar and what you're going o do next year. | wasn't going 1o be
embarassed. T wasn' going 1o just say hre. It wasn't coolthing to do.If
You wanteda carer,asucces storyyou had 0 leave..” (Corbett. 2007, p.

)

Even

.. Tlove it here, i's home. It

right now *cause | know if | come back home, like for good, that I've failed. I mean,

PR

make higher education a legitimate opton...” (2007, p. 241).

hool, ingly i [Bu)

rural youth as a et of largely irclevant experiences..” (2007, p. 247). This occurs




ofa I fish

stock col i loss o land 0 loggiag... They see:

‘getting a living

from the sea” (2007, p. 249), This is  familiar sory in Newfoundland as well, and

orrather

world.

relations with what we sl differentiate a the, “ natural world.” Mostly, in my
understanding, equity comes down to listening” (1999, p. 145). In his essay Effeleurage

he speaks of Jack

‘Washinglon State, s man versed in the woods, the clay, indeed the geology of his locality.

. who brough i is work. It s,

— o ’

lie, e works

local materias,local geograph

makes clear that what he i looking for is a eintegration of ‘man’ and ‘natur’, something

»(1999,p. 173) 1 then Jack

becomes for Lopez one of the, “local genjuses of American landscape... for whom

geograp is ignorance. ™

Itrings with the concrete details of experience” (1999, p. 133).




Robert “like the

wild i us. I

loud, and predictabl

£
origins” (2003, p. 82). i play, we gan
2003, . 84
of The
lee e, “Weare fllen
in pices, I thought, i " @008,
forthe
They are many.
To fold
.
ithas given.
potato seed forgotten about
fower » L
x.

this world,

this world. One of many.



25 Summary

The compost and garden program at St Bonaventure’s College was not

pedagogy,

the program, Further, I

critically undersanding our world, framed within the locality of St John's,

Newfoundiand, "
oppression our ugh
2 the least,
fic s W
local animals.
pertof, ). Hence the
adage “act local, think global” which brings to mind the importance of place-based
ducat ip with p
Iy, withini. s
! . 85 Robert let our children
L p.125). At focused on th

006, p. 64).

Mike and Melba Rabinowitz and Mark Wilson, who directed their agricultural education

Vagaries of the Avalon Peninsula. I is tis trust




program, in the end, students. Indeed,

‘Wendell Berry described it wherein we recognize the daily but nevertheless awesome

miracle of A ther

enerations, but animal and plant a well 2002, p. 299).



Chapter 3: Ethics and Methodology
1 ed

Ona wet, grey Saturday morning in late April
by fifteen students, stood i the sogey fields of The Organic Farm in Portugal Cove, run
iced fashion, as though he'd

by Mike and Melba Rabinowit
done this many tmes before. Which he has, of course. Dressed in a threadbare wool

fannel sh

‘bunched up around muddy rubber boors, he looked the part of the rumpled farmer. But

his litany of grown vegetables suggested a keen appreciation of what this land was

i b, punpkins, herks ke
par b
colours, po
percentof Labrador 009

L alongside two, three

h,

10'be done. Along the way we leamed a lot bout organic farming which helped us in

devcloging our own garden pojct.
Jim leschman’s

cildren's novela Seedfols, , Ohio, where .
tis thestory of 0

‘young Vietmamese girl who, compelled t0 honour he late father's tradition of farming,

freezing




o drif . oftn lost

 feed their Inshort,the collected

which is

that place meaningful 1o them.

project at St. Bonaventure’s College and the questions which ground it

What

Could the St. Bonaventure’s College composting and gardening project offer other

agences that they could emulare?

pec i) praxisin writng,
s the. |
cher and sigator of
derived hers and

students al. The power of writing is that it can draw in readers, or sare them away,

y 3 actions can be partof

the reflective process that Paulo Freire called praxi. I writing of my own, as well as

will etum in ethical



i nthis

y praxi i wherein

Instory we ind

‘common ground. All of us tel storis (Connelly & Clandin, 1999, p.135). Stories are,

- (Cahall, 2009;

provided by HLL. Goodall 2000): persor

" 5.9).

be explored. Of primary

narative of my shared sories of the project. However, 0o student i singled out.Instead,

disseration



3.1 Writing as Method
“When we view writing as a method we experience ‘language-in-use’, how we.

“word the world"into existence” (Richardson, 1999, p. 923).In doing 5o, we challenge an

academic radi

i embedded within, “mechanistic sientism” which renders , “floilla

contaminants®

the same time claim to “know” something?” (Richardson, 1999, p. 925).

baggage in such acceptance which needs o be unpacked. In bref, scintiss, both.

‘physical and social, used to employ the anguage of pocis. They added lterary flourish to

novelsts However, when Galileo Galile wastried and found, n the parlance of the

Roman Catholic Church, “vehemently suspected of heresy” his writen language.

changed.

Inshe “an
pi 2y pi .
o squirm away Ipability




vested

accessible t0 a wide readership

i 1
1

of o i pro
per se, in the gardening history of S Johs's, Newfoundland, nor can I speak 10 the

experiences of fellow St. Bonaventure’s College gardeners- students, eachers o parents-

my experiences, ¢ social

curicularareas..” (Giesbrecht, 2008, p28). Through the naratives of sacredness,
‘ reality,

historical knowledge is still knowing...” (Richardson, 1999, p. 928). In using wriing as &

the project “language is

st s

y i  fauthor

emphasis] (Richardson, 1999, p. 92




ject personal
despai
bles, i s taste,
Writing
pro i -y may exper
the range of empathetic and emotive responses
i
the truth, Rathe
1999, p. 924). As  pr
1
ing. Laurel
stories, told
Ths,this

project represents different things to different persons (199, p. 925).

32 Praxis in Writing

“For critcal pedagogues, the ‘texts” students and teachers should decode” are the images



th he “reading

™ (G 14,200 Freire contends, not by

Rather, when we

seck out new directions (Frere, 1973, p. 89)

“Thisis embodied in Margery Wolf's work, 4 Thrice Told Tale. Her “ethnographic:

of her] readers” (1992, p. ).

with “different

perspectves, witen in different syles, and with different ‘outcomes™ of Woll’s
experiences (1992, p. 7). The power of Wolf's analysis then isnt in it adherence to @

" Rath

she s telling the story.
“Truth, in H.L. Goodall's words, comes from story, which “critcaly extends how

think abou " Q003,p.2).



rden project

¢ and teachers’ Fplace, the

Bonaventure’s Coll

watering, weeding and harvesting were reflcted upon 10 become praxis. Therein do the

meanings behind the stories present themselves

a8,
i 3
79). Students
s lands has et
& Place Experimental
Garden and The Organie F i . student
Newfoundiand's i the sail

00 poor . Manitoba or s
P inThe i 008, Paragraph 6). Having
the status quo, “This disseration abor

the st

st i This has come only




33 Ethnographic Storytelli

Margery
“ambigity, multipliciy ity 1992, p. 8).
the human
condition.
L
“This she calls

farmers getfo their
stor
my groceies, | princi
Perhaps  might
e quality
Fihe food One mustbe.




i the Truths

thatis

‘We need not look

2003, p. 148). o

perceiving and expressing, rationaizing and creating.

Storyteling i different from other forms of writng. It s not an argumen,

rgument. Nor

ool i and what it may

project. The stories g0.a long way to shorwing the experience of students and teachers




F

experience” (Connelly & Clandinin, 2000, p. 18).

by humaakiod. |

find i i ing, their own

(Goodall, 2000, p. 41).
and tha of the students as I perceived them. This led me not to The Truth, per s, but

‘many truths embodied in ths

, cularally, polit Robert Krizek notes
elicit, wit o
i
3 rden projec,
2003, p.
145).
34 Ethics
his dissertation. Howerer, forward. Their energ




Yet
their voices are muted beyond the broad generalization of ‘students’ or grade level. This

ethically unable t0 name them (Connelly & Clandin, 2000, p. 175). My influence as

teacher proi
the project.
& Instead,
the larger story i i i i ct
Herein did |
d e P

2009,p.9).

embedded within my own voice, my own stories. “Every text, every sory, privileges

‘Someone's point of view” (Goodall, 2000, p. 160). In hissiuation | have uilzed my

y ing, middle and end. H i

¢ stories come

through as well. These are different variations of a shared experience. .. Questions of

Pl

whom we are in elation” note Connell and Clandin (2000, p. 177). Attempting to



claim 10 have told the truthful story ofthe project.

35 Summs

joumey

Bonaventure’s College has

undetaken, o s !
 the same
intomine. Etical
been ot
bt
which

demanded that 1 find my voice as | became, “both ste and subject of these discursive.

sl i " crucial

(Richardson, 1999, p. 929)




Chapter 4: The Story of the Garden Analyzed

of 2002
Teetervill ollege’s
Le progr
o | working
ightcen hour = ight Just when we
had mostoft frost.
The
freezing, the
peratures. Looking back.
understanding. =
frost would render onto the plants.
We didn'
H ihink
"
Bor ‘s College.

41 Beginnings at The Gathering Place



Tknew Mark 008
quickly. Gregari i The
Gathering i John's

Today, run
“The Gathering i "
like the Siera Club, Envi Labrador,

found a bome. Inthe ol

Mark was at

pans,sil tanned

o at St Bonaventure’s Colege’s College, 0 tur compost into soil and reduce our




wondered.

David and I had coml

us that day.

heir jackes. Mark had a half-smil on his fice as he waited.

“Well, you know,” David began, “We've got some ideas, We're not realy sure

rightnov.

But Mark was already expanding on his idea.

beds. i Lettuce grows

‘awesome here! We've got arugula -here, try some!”

For twenty minutes, maybe thiry, we were like puppets caught in Mark's vesbal
rouette. He ushered us 0 the garden beds, brought us within the plastic olds of the

reenbouse and all the while he serenaded us with how easily, cheaply even, everything

leaves,
excitement. We would find that in pat he per
ke or a proposition. He did eave



garden and Forthe

‘moment, though, we were all of us enthralled

post wihe
2 just for a composting
own i Teacher/ Partner
on our journey towards becoming growers
udents and
teachers,into.
ime,
concerns- vandal i We managed,
s
by hort week i a1 The Gathering
and teachers, Clouds ski blue sky,
bor 'y L We
g o wheel  three
bags
3 carned
pilesof| pitch. “This, aterall
Composting
e ba 15, o more



o

‘garbage. And in a year o two, we would have soil.

Beter e
u, grade levels,
e
i by
what could be
1 promise. Others got by

with a few sribbles,the ssence of a message which read- only just- Compost!

sfermoon where the
. gnboge cltre C yellow and
i wall
V L smiled
From now on, peoy s
Composting vas n.

Nigh,told s that we had to

move the,

palpal
the school.




‘would-be

raction

with the school'

it flies,the

1

lttuce leaves, o

fresh, o help the school commnity s the purpose of it

“This was helped by our exposure in the local media- a full-page spread in The.

2 BC

2009), another CBC segment on the aftenoon show, an interview in The Scope, St

John's 2009), inistration busy with

the day-to-day minutia of tackling student iscipline issues, atracting new students 0 the

there, fnancial admi hostof other
viable, we necded
During the
autumn, i project
Robert yle's



Lef nside that,
educational objectve has been sidelined ifnot forgotten” (2008, p.125). Children are no

fun. Subscquently,students don’

006, p.33). Quite

purpose i Yt part

thrown away

world, bothin schoals.

and outside them beyond a bland reading of textbooks or hands-off viewing of film. Both

“We arethe st
" ’ lessletinthe

world. i Havea
bscline, he way mture

way to sustainability”

(Chouinard, 2005, p.199).

seration would b remiss in ot pointing out that we in Newfoundland,

The

Although




atitudes and.

beyond the “terminal Cenozoic” (O'Sullvan, 1999, p26).

Iooking back

growing, b g

Jife inits myriad forms over fnit riches and death (Berry, 1988, p.120). We may not

any one of us. proie
Khold. 1
sa ly gave up
bag leaves, ind travel
outto,
fort 1o sit A band recitals. These
purpos
Joha's, i 3
project. They.

enthusiasm. This spoke to the students’ understanding and acceptance of the, “pressing

peci



values tha give i e

level " (0 002, p4).
We persevered,
| This
y It
s but rather the
the projct. The i i
propor ined wit " (Repp.
2007, p.111). The risk
thy
prod i Bonaventure’s
others, i Inorder
st .
curiculum.
Inthe beginning of the garden and compost project none of us, not David
Martino, or myself,

second year

four garden plots. We grew potatoes, tumips, carrot, omatoes, zucchini squash, parsey,

oregano, thyme, "




Bank. Such

h

pered

Wehave never

won over the custodial staff of St. Bonaventure’s College. Whenever fruit fies sppear, or

the smell of garbage walls,the compost project s the fist 10 be fingered. Compost bins

We are sillleaning.

. he
e
A nd
P st
L1t wasn'tuntil
see usal - teachers,
L

42 Bringing the Curriculum into the Garden

Partof

o

fFillintent.




clever Further, we ¢

‘ Tock
deter
Butwe where food .
Such spaces
Rather By vay
John's,th
ly purpose
Perversely
then, the theft
009
tudents W
we'd received

the necessary fencing supplics.

. dig downa

Then we




we

setup the

foot perimeter. Blistrs,pinched ski

were the order of the day.

The
and pulled tight. Two stud
Theorem. 1
Teould
worse ©
. Which,
1
3
and mysterious corridors.
Yet on that day i the garder we hauled an
indecd




thatmy

polities - barely followed.

peri

that

wildly.

1 grabbed the

“Ah,

incapable

‘Wit this experience fresh in

David Martino and 1 asked fellow st




program.

found in the garden an extension of thei taught curriculums. Grade 3 studens, for

pecifically Uses for P nd h

2 rdene di

nd

s put forward by Masanobu Fukuoka and Wendell Berry might offr in

h hands-on leaming

sunigh,water, ol
from summer o fll, wine nt sring al th more pognat i that the garde el
vieisiudes
of Newfoundiand’s et and windy weather
Such Which Chapie ©
arades. While

project,




not

the focal point for lessons. This highlights St. Bonaventure’s College perceived role as a

prepar y 3 i i a

A community” (Prakash

& Esteva, 1999, p3)

financiall
" f
ividual
2006, p.71). L
life
ity and hing and Knowledge
place - ivu - may well pr
ctc (2008, p.50) ol
|
social and ecological quality of if¢"(2003, p8).
‘Bonaventure’s Colleg i it becoming so. G




it i upon sl back into

Rather, thre

exedence,

planting secds, watering plants, harvesting produce and want to be @ partof it Here then

ity el

foeus of e

watered

e should hold our surroundings with reverence for, “lfe cycles are sacred and

interdependent” (Bowers, 2006, p.143). In hands-on leaming relevant (0 the provincial

specifc. i m :
e

way o ve. That must b bom nsde ourown convitions” (Selby, 2002, p.8).

c i L whichthis

program can help bring forh



s potentially

this project,

We

have also encountered students who can find lte reason for composting, who see the

project a at best  peripheral school event which doesn't concern them. | have ried to

M from the school

nd,

responses like, “Thisis a great idea, but where are you going 10 put 7”10 a suggestion

nd, but what sbout
v These concems
provincial curriculum
'8 world. The Globe and
of i of
1970's back.
008, p.172)

" “The solt the school

had Bonaventure’s social justice mandat




flicker of a future for

" i

nourishing produce 10 those lesstable o affrd it won the day.

with the project. We managed to network successfully with other community

the fears of|

John's Farmer'

« i Tl

‘augment currculum objectives, we sl have work before us. The garden and compost

curriculum, but not flly.

43 Harvest




the garden plot on Mt Scio Road. I looked round, taking in our small garden. Tomatoes

shed,

¥ q

stubby, orange and deliciously sweet.

was a

Tomatoes were

manocuvred outof thei spiny caverns. The food was destined for the food bank. A

time o so much want, with litte canned letalone fresh produce donated, our harvest

would, I thought need.

what

their labours had produced.

As we worked 1 found it hard o think of the garden plot as anything besides a

garden. Thou harvesting, 3



getables. |

ad been out o the location on M. Scio Road, overlooking St. Joha's proper all the way

to Cabat

allocated o us I feldof

ind offe worked over,

planted, weeded and row harvested was (0 see the land transformed. We had put our

efforts. i s storms.
Through it al, however, had we come, learmed and taken away a suceessful haul of
vegetables.

Our program ran against te grain of ontemporary agricultural wisdom, where

i

hind their
‘add, but when there is nothing more to take away” (Deakin, 2008, p.150). Industrial

h, the modern,

industrial




fertlty” (Pollan, 2008, p.116). Masanobu Fukuoka argued in 1978 that industrial

» P79 EHKi 1
Tis 1911 book entrics
inChina, i Japan hov heJap
frmed land. land o fod one
persont
ot
005, p 37 Intoday’ food,

been an “incremental erosion i the nutitonal quality of our food...” Industral

s surface. !

nge . 2008, p.120).




while over the shor

“pests” nature

s, which

have arsen from several billion years of experience (Berry, 1988, p.74). By composting

organic wast y
the sail. i i wherein
Keep pest
down (Myers, 2005, p.40),
i
area By e
d back i n

provided. This was what Fukuoka “discovered s a natural farmer. In raliy his was a

many

1978, p.112 il, which

Keeps vibrant the crcle of




the sl It was never

garden. i spray
Furthe inteats of our
soil we would
eyecle of lfe nto death local, like Miks
Food Ed: John's
(FEAS). Each of
suitable. » three per theisland’s
lab
Labrador, 2009; Weare not
tomat ok bers, squash,

and herbs.In local produce we find food which i,

piclly picked ripe and i frsher

(Pollan, 2008, p.160).

In Newfoundland much of our produce is shipped in from fur away. This means

fixed




those who

2008,
P.A71). Wendell Berry y
pleasing and
tasty, beautiful prepar
Anything lessis unhealthy, as well as desecration” (2002, p.1S1)..
this place. T was a ik st and kayaker. |
the lap of water
Asa Frontier College

‘with migrant farm workers, argely from Mexico, on two farms. The firs was a small,

family owned tobaceo and ginseng operation near Teetervill, Ontario. The second was

Vineland, Ontari.




Perha

Iwouldn't have

‘even noticed them except tha every second day from ate July through August I was sent

Toronto's
Toronto Food
Market,
Pl i P
Wh .
Jing food, not prod:
: . M andol
ing o pay 3
whlly un-organic quaity o the flowers
i 1
pligh
communities
health,




@ My plightin

workers, L
Killed. These o Health
food ora healthy food culture are distant, secondary concerns.
"
Innot
.

well-bi tively. They rely food th which
often brings 3
besity, diabel 2008, p171). Our

While
ot our crops of kohlrabi,

bl il in




al things”. So too has it

for example).

place,

unusable hands,

(Carson, 1962, p65).

o, b

organicall, o supply food loclly fo those least ble to gamer fresh, nutritious produce.

44 The Garden Project 132 Model
ps e inhe . Bonaventure's
c Bonaventure’s
call Jowed
s aases 10
s Sosal
2 e benetits
S gadeni




brought to us. i garden

be fenced in.  active
 they repel them.
well s the
school’s
own projects |
stated gouls. Wi i ¥ something
. rather i It
the school or group.
I establishi
success. ndL
Up
il s i the leaderships of
without the




ded,rather than . However, they do offer

survive. The Conservation C projecta g

box gard

Mark Wilson and Lori Heath n ther capacity as managers of The Gathering Place

within project’s mandate.

soils of St




ind th 15% of the pr Network of

Labrador, 2009,

heirs. This n

arden kits. The

pa which has

garden with FEASt and

Pippy Park St John'

MMSB,

s nmany

th different

same soil and working for common bettermen.

with 8 wide varity of commnity partners,like Mark Wilson at The Gathering Place:

| Experimental Garden and Mike and Melba Rabinowitz at The Organic Farm. Such




gardening

hierarchy. The

has been one.

of the most ewarding, and unexpested,effects of this project.

45 Summary: Our Garden's Place in the World

Our project can be seen as an atfempt 0 recapture “the commons” the meeting of

2006, p34)
W
vehicles
006, .3 gnie,
liectualy,the
that global i water
o perhaps por Not yet anyway

(Monibiot, 2008, p.33). The hetoric of an approaching ecological calamity is countered.

the costs.



5, jobs or forests.

1983, p.54).

The

(Suzuki, Moola, 2008, Paragraph 3).

d.

:
2002, p4) i in
his Gaia Theory (1977), where al lfe i interconnected and in tun nourishes Mother
| divorce from the natural world. Further, it highlights the loss of a narrative which places

humanity in working partnerships, harmony even, with the natural world. The Christian

thelteral gospel truth by

tory, the story of e, to sway human behaviour, 0 help us hold in reverence our
suroundings. Thisis what Edmund O'Sullivan termed globalization versus The Story of

he C

gan ), p.197). The



eni the world,
beginning to understand. Many more have yetto be discovered. We can find the

"

vegetables scraping at the ground.

have shaken, the cological

existence. it e

John's, Newfoundland

ke recyel

Stil there isn't a viable composting initiative in the city. This leaves a ich vein of

Through
this thsis,
ith and know, intimately, this pl
FEAStand e Thisis how
006, 150)
nagn possit
work here,




nd Landto
(O, 1992, p170). projec
pari
Tocalties. Yet wit dnd of ational and
intermational . i This
docsn’ b
A now. Rath YionCl Founder of
P I 2
L. (2005, p.190). Action
nge possibili Bonaventure’s Coll

the garden that was missing in our then everyday discours.

1 that Newfoundland

s the best place to grow lettuce. It was richerin nutient, grew beter than anything

Mexico or even Ontario. I' i I

i’ Tothe



To the World

ty

He
didn'tsell us any. had expected.
There were iy rounded

Jettuce

avehicle.
bank,
friends.
in July of our f
nd
Califomia sat ul hut dov
nd in the heat, These letuce.

thousands o kilometres and selling for up t eight dollrsin grocery stores in

Newloundiand,

sustenance. 1 this market line was severed, what would we do here in Newfoundland? To

The




walking from ones house 10 the bo garden.

current system.

G

Itis cheaper, and

ot terribly diffcul to grow letuce in Newfoundland. Educationally, growing food

L couldn'tsay if Newfoundland letuce s the best. But i’ the best I've ever tasted. By,

tzens about it weeding,

herbs, It in our stud

consuming. i live.

We were, like Chouinard, acting.

society (Day Luce-Kapler, 2000, p.177). Therefo




of -

educational endeavour for the betterment of St. John's



Chapter 5: Curricular Links to the Garden

Aswe

the regular, day-to- i “Thisrealization

e progs
hool and.

p
curiculum,
letus ks 7 she sad.
We had
igh g proj
curriculum of the school s viabilty, Furh
logy, sols
i i land

ihink, the increasing

growing ignorance of how ecosystems work and how private



ecological intelligence” (1992, p. 117),

5.1 Origins and Examples of School Gardens

Sir Albert Howard, i jed the

“reforming”

aholistic

could discern what the earth could provide (Myers, 2005, p.S1) - the very opposite of

Or's lament. i E

Nenw York City (L 005, p. 36). Farm schools

harvestng the produce. So successful were they that Philander P. Claxton, the

‘Commissioner of the United States Burea of Education in 1916, declared “Ilook.

partof the work of all schools” (Lawson, 2005, p. 37).



it i . and flourshed

therein. At Martn Luther King Jr. Middle School in Berkeley, Califoria an old parking

Neil Smith. Known as “The Edit I, the garden

farein the
hool cafet
growth of plants, i very doorstep

lie,
to fungi. Insocial
ihe growth of

010,

edibleschoolyard org).

The Food for Life Partmership in the United Kingdom offers an interestng

hari i F ife program




ife, 2010, i i "

foods -

‘which by ther very nature are laden i salts, fats and sugar - simply can not (Pollan,

2008, p. 149) Li

curiculum

wdening, weed living (Food
for Life, 2010, foodforlfe org.uk).

Finally, the Everdale Farm and Environmental Learning Centre outside

Hillsbourgh,
v
dl ing. Toleam ona
famis 0 do. getable, they also
"
ety sl c heany
inchuded (Everdale Organic Fam 2010, ecrdal o),
“This i ot an e connection As Michael Pollan ot it
s that
and all he o

animals we ea... 1 the health of the eatr,in body and mind” (2008, . 144). To my mind

being tangibl

connected o it Thus, the examples of The Edible Schoolyard, the Food for L




‘which might otherwise stagnate into mere intelectual exercises

52 Our School Garden

ng of the “Ecozoic™

002, p. 4). H

delight in being alive and perpetuating

atlarge. By becoming growers of food alongside our students, David and I were in tum.

By taking

by composting,

but

s joumey. We

Bank,

providing fresh, local produce to those Ieast able t0 afford it



ind outside it. There

breceived,

Yetatthe

o become.

that,
informed. We mirmored Masanobu Fukuoka who began his working career s a plant

—_— n

attacked thetrees and the entire rchard withered in no time” (1978, p. 13). This falure
Butitafforded

farming.

through his work. He immersed himself in the lessons of local famers and gamercd

purviews of

. willfel deep

and of whether or

o a
ot nature can be known within the confines of human understanding” (Fukuok, 1978, p.

29)




we haven'

L, with nature, We do intelligence, of

understanding

-

witz at The Organic Farm and availed of communty groups like Food Education

Action St. John's (FEASY) in order 0 get our own gardening project begun.

Inthis regard, an,

with moving the project forward so that it might lat the trials of ime. Where we.

Telegram,

‘November 2008; CBC Radio Noon, May 2009; The Scope, July 2009), we were pushed

into living into
4

2. nd
breathed  From such an

understanding, where our projectrlied o a grea extent on the experiences and

. innings of readily

Could the S. Bonaventure’s College composting and gardening project ofer other

agences that they could emulate?




I would like this project 0 have resonance beyond a master’s thesis. | hope it can

provide for nd
hands-on
Rath
L curriculum, |
ope 10 show. i Lam not
science teacher, i But I can sill
would fit »
Finall
influenced 1
hi The Project
and Vision of
I
Nevertheless,

we must begin o consider education as @ spiritual venture” (2002, p. 10). Holistic

education isn’t possible without an dentifcation with th spirit, Further, studens cannot

ysicaly

tangibly Iuis what

drove us 0 become growers, urban furmers



53 Stories and Curriculum

grades. From y wis s of their

own, whi L and often not.

when I began my teaching carcerin Waltham Abbey, England. Though trained as a.

secondary school teacher I found myselfinsructing first Year 6, and then Year 3- the

. T

1 wasn't careful

hand, -
a strong dose of patience. But students" need to tellstoriesis rooted, 1 believe,in an
excitement fo the material They ar tring to make school and toris relevant o their

“All

wening’; we

form of reativty” (Davis, Sumara & Luce-Kapler 2000, p. 195).

- even within




clean-cut as we lke to stercotype (Davis, Sumara & Luce-Kapler, 2000, 72).

5.4 Science and Mathematies
Part of the Grade 3 Science curriculum, Plant Growth and Changes ( which can be.

accessed at Primary Science Curriculum,
sks student

 (Primary
2010,p.124). the plants
o laden vine to
010,

g
lie via polln, for
bees, Grade 3

cularly from
‘composted soil ¥

i turn can harm other animals. Having

which kill other plants o insects,

the plant,




nd I

replenishing of plants” (Primary Science Curriculum, 2010, p. 128) Thus, students come

butalsoof
planis. it
great able
bl Wendell igh Such hands-
ol ight, water,soi,
i o ful,

itslfis thesient eacher, subjectas it is 1o the viissitudes of Newfoundland's wet and

windy weather.

when coupl

classmates, and indeed teachers.

In Grade 4 Life Science: Habitats(accessed at Elementary Science Curriculum,

210, i look




Habitat and Populations

lementary Science. 010, p28).

s tumed from waste back o soil. As wel,students

fungal, insect and mammalian - as i

ik cauliflower or
hini squash,
Natural
pected to, “construct stural habitat,
Jum, 2010, p32). The compost
I habitats from which B
w0 ».
hostof life f
flowers,
of i i fora
‘ i bulb.
diversity
might, habi
for organ .p32).




ich,

promotion of be

. local,

islanders would have depended upon to supplement their dict. Yet we don't as Hilda

Chaulk. i i nationally or

Jobally, bec

personally. Thereinlies the opporturity to make connections with habitats, not only as

contemporary i ity of using.

By which I

are looked afte for use not only today but for successive generations of famers.

the project




par i
fai
are part. gl
the more powerful.
& i While it would
composting, Bonaventure’s
ind crunchy, newly picked.
Thatis, what " must again

become a “fundamental educational objective” (2007, . 252).
In Grade 7 Scicnece, Unit 1 students look atIneractions Within Ecosystems.
(accessed at Grade 7 Science Iterim Curriculum Guide, 2010,

ed.gov.nlealeduk12curriculum/guides/science/grade’unit_1_grd?_science_edits_June2



1960's (Myers, 2005, p. 66). However, ths reliance on exteral imports consiiutes a

n

r Oyen,
2005,p. 30, Jotabout o
5 s Jed
more ool Green Revols
me

e soil. i
from the o, A wel, perse,

farms (Polln,
2008, p.120). Stadens, having watched Food Inc. might grasp such shorills of
industrisl agriulure elatvly casly,

crops.Such

g

“green manure”




“soillft o sl
FH
3 3
K ¢ peopl
This
into the land-

plants, night soil, even clthes, Furthermore, frmers made best use of the and - earing

variey of This
it that superfluous
benefit which
2005, p.40).
thus produce

the



" (2008, p. 120). Thus,

productive lands for increasing numbers of people, farms in China, Korea and Japan

ki 'y

powerful when students are able to work within an organic farm context. Furthermore,

(Grade 7 Science Curiculum, 2010, p.38).

E al 3208

Curriculum Guide,

_Unit3

ook at Forestry Ecosystems, and either Mining or Agriculture,often within a

A teachers, o uilize said fully

develop them. Specifed Cy

aked o, 7 irt
010, p.128). While much has beer

and heat ily compar




development in a heatchallenged province like Newfoundiand.

5C037 B al Farm P
& 1 320
2010,p. 130). In shor,
Withi quality
of water,
Itleads
ag 3% of the
province’s %,
Furh co
371 that st ize so i 30
010,p. 132).
farming t00
intensively we may wel uin th soil for future use.
I i .
Just  snapshot - 1 think t s i I inmind: “We
we will not e do not

love [author emphasis]” (Orr, 1992, 43). Love isn’t objectve yet we could say that

fence, at it best,isdriven by passion and emotion” (O, 1992, p. 44). In



. with the world

desire to learn,
‘new avenues for agricultural growth for mutual benefit. Thisislove.
5.5 Humanities
“Nature i th true home of culure.™
Bob Henderson (2007, p. 149)

Schools operate

. Yet lingering. par
“a person
7 (Selby,
2002, p.83). ities - literature, eligion,
‘growing up,
fall
tobe
formal sl asa

‘and the swifi-paced quality of much leamer-centred leaming” (Selby, 2002, p. 87).

Examining not only the human condition, but that ofife writ large in




I

spring forth. Studies of Newfoundland history, of contemporary poery and or religion

ardening and/ or composi

Kindergarten-Grade 2 Social Studies Curriculum Guide,

P, Unit 2 looks at

Environments. SCO 122

Social Studies Ct 2010,p.110). y mig)

realities of e in Newfoundland, where agricultre has ofien been described as marginal

due o8 du
the North At i il. Yet
metro St. John's

fnatursl Uit 4: Needs and i 142 Students




g . 2010,p.

! fcaly,sudents should* recogniz the nedfor co-operae with
parten-
Grade 010,p.1
he nesd ping
butal

It made the job casier, and brought people together.

Grade §
N
52.pd), which look
project with currculum, il with the academc. For example, in Unit 2 istory as
astwry of €023
L peop 19"

Century.” Thatis, 2:3.1, “describe the impact of the physical nvironment and climate o
how peaple made a living” and 2.3.2 “define the term ‘subsistence economy” ™

Labrador History, 2010, p. 40) -

coming of their

ind flourish.

pact largely

on many j

the 19” Century lving in Newfoundland, would have impacted thir vocations.



»
Lot
Tocal
d
b P
d Apiil. Seci i i for soring said
i Many such
ppr for
of working the
land.
Net
plants and insects - s isn'truined by
Some sortof tes.” This natural i 5,10 her mind lost
ien
¥ 10 appl (2006, p. 168). Al
dremes - sggers or
“The basic:




1y have to be used language that

(2006, p. 1 icalthinkis 5

al vantage points. We need

conirol of stict classroom management and being (00 open wherein “students will

bystanders” (2006, 33).

But

or otherwise witha

subject.

humanites, math

related in some way 10 ther own experiences.

English 3201 is a public examination course (accessed at English 3201

» ApdD)




England's

Roger Deakin in

Nerw Forestas a sixth form student, studying Botany and Zoology

forourselves. Each of us had a

pasticula project,lteally a field of inquiry, and the work we were doing was
. and, bestof

al, belonged o us” (2008, p. 21).

nd for nature

“oject
e could never hide his own strong emotiona attachment..” (2008, p. 28).In seing our

4 ina p e

for it to speak throug!

While T

project, |

For example, in Unit 4 d, and view with an ‘
i format  (English 3201 |

Curiculum, 2010, p. 12). At the heart \




it through lterature. The novels and essays of Wendell Berry, Barry Lopez, Thomas

Bery, Michael Pollan and Bill o y within our
even beteri Whichbrings in

043

constructed fo  patcular pupose” and 4.4

and mediatexts” (English 3201 Curriculum, 2010, p. 12). These outcomes can beallthe

ful . Here
then they. This can
live and empower them
ascitzens in their own right.
A per e
variey of purposes” ( English 3201 Currculum, 2010,
26) they can inwri lays, theatrical
i nd P a

s fist- 1o 8 wider

audience for a myriad of purposes. It can be inspiration for a ereative writing asignment,

the backdrop the

historical

forth.

Grade 7 Rel

Guide,ed gov.nlca/eduk Yeurriculum/guideseligion/grade?_9sec3_gr7.pd) SCO 6.1



PR . =

cosmology. i y

Christianiy were integral with tis cosmology” (1988, . 129).

e oflif power than ther own.

“This leads,in SCO 6.2, into “an appreciation for how all things in creation are
interelated” and the development of an “awareness of how the teachings of selected

", (termediate Rel

010, \ and

d us (2006, pp. 121-122), Making

useof

our surrounding world o the wider experiences of students.

200-acre piece
of land, including the Ignatius Farm which practices organic principles,is proof that

s relationship with it. Lome J the




its full potental™ 010,

Actions have

Afterall i ity ofthe human

experience (O'Sullivan 2002, 10). Working on a garden, acrating compost which will

Indeed, by a dinner grace.
my family has ssid for generations:

For health, and srength,

And dalyfood
We praise Ty name
0 Lord, Amen.
angible
4
por “The py of
he creation story's yang
56 Summary
ights o ther o it peope




posibiltcs. i 1
senior high

des W knowledge, which

makes it a risis of education, not one in education” (1992, p. 126). Simply,these

Vegetables. W teach

within their communitis.



Chapter 6;

Schools
“The SBC garden and compost program began simply. Along the way we

experienced highs and lows. There were days and weeks of frustration, when fiut l

e potato beds,
than oneself. 712
showed up.

cauliflower, were amazed at the size and phsical resistance of the turips. The hours fel

lie. C Tie

the diversity oflife around us. This understanding includes both scholastic and ife
leaming.

community's curriculum, both in the classroom and ouside of i




Could te St. Bonaventure’s College Composting and Gardening Project

offer other

government agences that they could emlate?

sed more fully in classroom instructon as it s at Martin Luther King Junior High's

b g activ citzens,

which I will explore i further detail below.

exampleof
nothing but po  even when our propos The question
bins were bad, per se.
beaf
Finall

research. .t

? of
hich f




fnally, the Jike agriculture, so that young

peop i Inthis way
tocal,
ceds but the
“Thisis thethird
6.1 Active Citizenry
I 2003,

P.8). David Orr charges that by bringing farms into schools students leam, “the values of

discilin, physical stamina, fugaiy, e el tard work,
: i (192,120,
dera a
teachers, heir ings wit a
" e, This s active,

them, and therefore more willng o stand up for .

- 14,2003, p.10).

afford fresh veigetables, and others cannot. They might lso notice that by not knowing.



62 Lessons.

jouey Ibelieve such

gardening, The Sierra Club, C
Labrador, . Food Education

Tohn', Sisters of Mercy, the i East, Can-Do

for rden, Just when we were sure

that we get in touch with




helpful. Furthermore, our program s ll the more successful because it has so many.

partners. ing, but partof

‘community. That
take away.
63 Future Directions

Itcanbean

007, p. 245). B

with active engagement with the world asthe best means of leaming. In my own

Or vice versa.

ideo, doesn't sick.

ply visualy or

“There isn't  shortfll i experiental educational lterature. But | would suggest

pe i i would say, a

hard lot. B the human lot, What saves it i 0 "

(Berry, 2008, p516).In those two sentences Wendell Berry sums up the farming-

¥ be hard ones

P— N Kk s



farmer (2008, p15), i , within th

hool . st
il find e ways
forward,
o faming 0 nature,
and then back 0 edocaton.
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