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ABSTRACT

In celand and Newfoundland and Labrador, the principals of K-12 and

. The research

principals both

developed and improved in the future.

Labrador. o role

everyday:

canlean from each other.

i day-to-day job,



‘compulsory schools.

mology, od

K12 schools,

compulsory schools, education authorities
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CHAPTER ONE

Introduction

In schols, teachers,

dministrat anotherto do
their jobs. Computers

Face-to-face

the

Jement
use technology.
d teachs
,  using all this




technolog Fsiob
Yet, the
their effciency.
while stll performing al thei other responsbiltis.
dy. daily work,
Tod
ol one

Interested in pursuing this topic further.

11 Statement of the Problem




Teachers, is

each other.

the exploration and understanding of the ssue of principals’technology use. Therefore,

12, significance of the Problem

technology are common n both places

logy. The research

principal, both




13 Purpose of the Research

g
 Labrade from
legisati inthe
two jurisdictions.
percept The

Studying thei use of technology, the pincipals perspective on the matter will be

the principals




14 Organization of the Thesis

by
discussing defnitons of terms and organization of th thesis
P The chapt
1 adit data gath
ethods Jored.
Chap
Furthe
provided for prinipals
day work, along with partiipants’ background nformation.
P
This chapter

i today's working environment.



study.

e

technology), and barrirs in technology use

Finally,chapter

suggestions for future research.

15 The Role of the Researcher

the instrument” (p. 72). As Tite (2002) states,the researcher needs to be able to use

emerge.

world he or loring,

‘Addiionally, Tite (2002) assertsthat the qualitative researcher

must attend to people, words and events, while recogniing that it s not
enough to simply notice or note them. One needs the abily to see the

researchers prior knowledse, the history of the situation and  ts
context. (indwelling/Connolsseurship, para. 5)

A this research will b based on interviews and participants’ experiences




Years.For a period of more than 15 years | have been linked to administration in

110 in celand. . taughtina

compulsory schools n one way or another.

16  Definitions of Terms

In eland, the term used for a schaol principal i head teacher. Other

W al th




Js. In this study These
 times othe
Compusory
i
grade 12),




CHAPTER TWO

Conceptual Framework

This chapt

technology affects thei profession.

2.1 The Principal’s Profession

theart

(Definition, para. 1) In his book, The Princial os Leader, Hughes (1999) states that even

(p.5). Intheir b

= an

dramatically different from the hierarchical leader of the 20 century] set of

(-2

of definitions, Matthews and Crow (2003) using Rost's 1991) defintion, assert that

" (p.6). M




(p.6). Closer
that
direction” (p.3).
s
 (p.
44) In addit tating that “t s all about
(9. 44),
factors of leadership.
leadershiy

Stewart (2005)




accountabilty” (p. 129). Moreover, he affirms that “schools . have become increasingly

he

 (p. 135). In other words

bottom up" (p. 5). Moreover, she states that “t s important that the eaders a the.

technology” (.

le, The Future of the
principalship,states that

he role
important,the principalship i in danger of sinking! (p. 18)




Additionaly,
o  how “the role of
- (p.
(3 heref
K ¢, abetter phrase
would be
the school year,
Hectively. As well,
leadership, culture ch ] Theref I
fthe school
because,if
we had b 7 (Fulan, 2007, .
19)
e  (p. 174). I their study, the princpals thinking

on how *school leaders think they can develop a concrete vision” (p. 192), and that

“principal,




professionallearning are n general stron leaders” (p. 191). Dempster and Berry (2003)

from many different social,political and technological trends” (p. 461). They assert that

(p.461), and that

itis clear that

wide-ranging, and demandi

 century

the new role

jobs.




22 Principals and Technology

i ip may
Full
 (p18). He
Fullan, 2006; Hall
d Hord, 007),show that the fo
Haughey (2006), ) found that
theuse of it that "
h, para. 1). Besid

technology (1CT)




3 para. 1.

able to pursue careers i the technology field. In addition, he affirms that “in order to

(5.9 / Creighton

" (p.2)
" (p.2),

and that “clearly leadership plays a key role in successful reform” (p.3). Creghton

found that

(p.23) o




concludes that

6.93), that “the

future” (p.93),

This new vision

he conchu
 and their
schools’benefit.
Ubben, Hugh “
of (5. 299)
“  (p.
Tibrary systems,

d Ubben et a. hat, “with the rapid




(p.312),

advance ints use.

. Wil

and Remus (2009),“school leaders need to have a level of ICT competence” (p. 733), to

have formally mandated technology leadership responsibites” (Stuart et al, p. 733) it

technology. n add)
v
capacityof CT, n .
Arlestig (2007)
(p-263), and that
v (p.263). Addiionally, Afsh
Baker, L h g
o " (p. 244). Therefore, ge.

technology for communication.



5
use. They state tha, B
process” and that “the pracess reles on high-qualty leadership and excellent
(35210
other words
I theirartice, Leckider, B d Clausen
important 3
Besides, they state that “the
* (p. 27), and that
" (9.27-28)
Furth they “consider
B ud
(9.30).n addit
“the stage
" (Leckide et al, p. 28}, and, importantly, th
far exceed

(p.32)




theyalso
. all inds of
2 mail, Hines, Edr
‘and Moore (2008) stated that,
communicate. The amount ofinformation at peaple’s fingertips is
"
(6.277)
d for
from

e

hours” (Hines et al, p. 280-281). Even though Hines et al. found that principals spent

Moreover, but requir



difficut to

support an innovation about which one has litle knowledge” (p. 30), and therefore

specific needs” (p. 31). The researchers also found that “ifprinipals ar to model the.

software” . 44),

‘ t0 broaden their accessibilty, and to better utiize their staff”(Hines et al., 2008, p. 288).

from that,

. they need

| collectively with teachers and staff.



‘own jobs through technology?

ifthe two jurisdictions can learn something from each other.



CHAPTER THREE

Methodology

31 Research Questions

questions that guided the research as i progressed were:

A Does legislation require principal to use technology?

technology?

duties?

with technology use?

’s student




job,their use of

points of the research, they

perspectives. Therefo

focal themes when interpreting the fndings.

3.2 The Research Design

at best an umbrella term covering an
I

with the meaning, not the frequency, of certain more or ess naturally

array of interpretiv techniques

occurring phenomena in the socal world. (p. 407)

(smith, 2008, Phenomenology, para. 1). Moreover, t s stated that “the focus of




[FRTER TR e

u
P - (smith, 2008, para. 4.
L cial h it
has for th (.4).
- " (p.4), one
for them” (p. 37). By conducting 2 phenomenological research, the researcher
e participants’everyday world. “the overall
their v perience” (p.
38)
n b
the ways that
h, the
o 3 006,
104), There
(2000}, in order °

imposing any a prior categorization that may imit the field of inquiry” (p. 653).



Fild notes were taken during ste visits and the interviews.

33 Participants, Permissions, and Ethical Considerations

I this stud
In eeland, s
8. In
vice-princpal, Thisis.
1999),
i as the

Therefore,

meets the theoretical and practical concerns of the study.

the Labrador

School Board,

fidentialt this




interviews. The ICE

"
the
h, and th the study, Inaneffortto
[ to protect the
ymity
" Inaddit
information.
inmy




34 Data Sources and Collection Methods

Lk g
(p-13). The
H
Therefor
perspective technology effectiveness i

theirprofession

personl experience combined with those of the interviewees" (. 105). Moreover, they

the deep,

individuals” (5. 105) and how the experience can lead actions and interactions. As



stated, the mai

d the
Inleeland,

in May 2010,
and July 2010.

1 mad
of the interviews more clar.
35 Data Collection Techniques

Merriam (2002)

arifies that (p.13)

and, therefore, they are of much value to researchers.Inthis study, | analyzed




eality and helped to provide a visualpicture ofthe principals’ profession.

researchers. For example, Wellington (2002) suggests that “interviewing allows a

(5. 71). Marshall

‘and Rossman (2006) describe interviews as conversations, where “the researcher

(p.101). The

therefore,

Interviews as they involve personal interaction” (p. 102). Based on that, they.

ddiion, Marshall

o

" (p. 102),

technology use.



role,
, therefore, |
Based on that | think
e during the
interviews.
3.6 Data Analysis
od erstandi

and writing. The data analysis was also “simultaneous with data collection” (Merriam,

2002,p.14)

risk

interviews so that themes could be clarifed.

& Preisle, 1993),

more integrity was confirmed.



3.7 Credibility and Trustworthiness Features

). Furthe
&Guba, 1985)
r (p.413).
everyday
jobs. Mor
their
iy
hnology, and thirdh
Finlh \d mad
n Marshalland
" (p.202) Jud




others willbe:

a

background shapes the research. A stated before, subjectivty i, therefore, needed to

as , “sublectivity

research” (The Object/subject Dichotomy, para. 8]

38 Limitations of the Study
Merriam (2002) states,that ‘in qualitative research, it i the rich, thick

d “ (p. 15).In

limitations that need to be addressed.

the researcher



the population of principals. Despite that, | believe that the outcome can be related to

most principals” d that th

findings can be useful to othersinsimilar settings.




CHAPTER FOUR

Principals in Iceland and Newfoundland and Labrador

school policies,

1 Laws and Legislation

shall “provide instructional leadership inthe school” (5-12.2, 24. (3, 3}, meaning that

¢ (Artice 7).

n Table 4.1,

Labrador Schools Act and the lcelandic Compulsory School Act

d Labrador i a province in




103,001 k', while

Canad
720 k' 3905 km,

different 320,000 people,

Labrador

Canada.

In Canads, there is no federal department of education and no
-10

P deli

education, and for postsecondary education. (Counclof Ministers of
Education, Responsibity, para. 1)

Inleeland,

the Icelandic. parliament is legally and poliicall responsible for the
educational system. Local municipalities are responsible for the
operation of pre-schools and primary and lower secondary schools

the other hand, the state runs the upper secondary schools and schools
at the higher education. (iceland, 2002, p. 8]




" Inboth p

municpaltes.

Table 4.1,

municipalities to admirister education.

Table .

‘and the Newfoundiand and Labrador Schools Act (1997)

Topic
Government

and

‘Minister o Education, Scence

Newfoundiand
in Newfoundland and Labrador

School Act and ensures that local

learning, the K-12 system, post-

There is no equivalent to the
“school distict”as found i
Newfoundland and Labrador.

training, and adult iteracy”
(Department of Education, 2010,
para. 1)

The Province of Newfoundiand
and Labrador is divided into
school disticts by order of the
Lieutenant Governor in Council,

Local
Authorities

nsible

are respo
for the operation and cost of the

board to run the affars of
d

their municipalites

minister, subject o the approval

general policy for school

operation in the municpality and

are responsible for cooperation

Setweenthe ook s 0y

third p

Locaahores shal esure that
i ts municipaites all children at

compulsory school age receive _

Council




education as stated i the.
Compulsory School Act.
Local authoritiesshall ensure that

vy culyopeess
school board,

School Board.

government and takes care of

chairperson amongst its

a5 wel as afais assgned by the

board,

The municipality's principals,

20nes tosit on the board.

school boards’ meetings.

the place of and manages the

Ensure allchildren at

teachers in individual
schaols
Secure specialstservices
orpupl nd e

Ensure appropria
{ace for achingand
cutdoo s o the

hat laws and
u.uhum are fulfilled
Ecouragscoopeaion
between preschool,
iy

regular meetings
This executive committee may
exercise the powers and duties
of the board
“The school board hires teachers
forthe schools in the distrit
The schol bws
Organize and administer
education in thei district
« Provide nstructions for
students
Determine policyfor all
schools intheir distict
« Ensure that regulations of
specil education
foll

« Ensure adequate
nstrutions for all
students

Develop a policy on
employment equity and
how to implement it




compulsory school and
upper secondary school

‘employees and duties of
teachers
‘Adopt personnel policies

3

533t

£
g
H

adequate programs and
performance standards
Establish polices for
student evaluation and
promotions

gets allrecords required
by the Schools Act
« areinch
transportation, f needed,
i thele distrit’ schools
Areto be in good
relationship with MUN
and students enroled in
training for the purpos
f observation and
practice of teachin
Are o be responsible to
the minister for

strict.

ofthe

of administration and

the disrit.

The principal s responsble for
the operation of the school and

direction of the board.
The principa:

The principal




Encourages cooperation
i the schoo’s communty.

it
mnsemenu tothe local

Setamines e rolesof
other administrative staff
s responsible for the
evaluation of the schools
operation and the making
of areport containing an.
improvement plan

board of the pupls”
association
Is responsible for the
foundation of a parent
council and for taking care
its needs of assstance
Is responsile for the
foundation of a pupls”
association
Ensures the abligations of
confidentialty according.
to the Child Welfare Act

tothe schoof's emphasis,
the local authorites and
the National Curriculum

Guide
Administers daily

Ensures that th

maintaining order and
discpline in every school
activity

Promotes cooperation
within the sche

Is responsile for the
pacements of studanisin
ind the

records being established
and maintained

that task in not fulfled




buildings n accordance o
thelocal authorities

2
g

£
H
H

3

15 each year responsible
for the school to issue a
school currculum and an
operationa plan and is
also responsible for the
implementation of these.

g
H

H
-
E

has concluded

rlinate ssues
concerning individual
student’s services.

The principal shall“recruit




temporary or replacement
teaching, a well as other
ek CompisrySched
Act, 2008, p. 4, article 12) and be
responsible fo ther
rformances in accordance to

boards” both financiall
facltes’ main  social
support. Furth
of the school distrct holding authoriy over school pincipals
n eeland,
year. Principals are

authorites.




. The education
Even though
to-day operation of the schools
a2 Professional Policies
imilarly, d Labrador
Tabled
Table 4.1 and Table 4

Labrador.




Icelandic Head

statement about general obligations of principals.

Table a.2:

Municipaltis' Solary Committee in celand

Topic Iceland Newfoundiand and
Labrador
Certfcate
Head I, one needs “to be
Teache
be able to
from the Minister of Education, Science | teachers’ certificate”
education in management or have Agreement, 2008 - 2012, .
experience as teacher at compulsory | 2),
school level” (p.4).
Payment of Iy wage
wages The
correspond to.
Vacations | Over a period of 9 months, principals shall | The principals’ school year is
take 20 days of vacation over the period | 195 days.
of June-August.
Principalscan use parts of these vacation
days over the school months but that
er vacation
Contracts

availabl.

the school board and can be:
asked to “servea
probationary period of

0] two years” (Provincial




Collective Agreement, 2008 -
2012,p.25)

Obligations

Sohpredichn s e dmit] tbors
translation fro

Lommindar Setarténgs
Kennarasambands slands yri grunnskla
vegna Skélastjorafélags flands, 2008, p.

6, retrieved April 15, 2010 from,
hitp://newkis/isalb/getfle aspitemid

588 )

Table




They
brad buthas
authoriy,
offie.
Table 4.1). h n
" That framework
eadershi
Instructional

technology.



but
i, «
The caP
> Use technology to enrich curriculum and instruction.
Jant
etc) operations of the school
eturn to school.
» Integrate the ntroduction of technology with the School’s
15)
their roe.
1 3 that the

legistation or the colectve agreement (see chapter four)



f Head Teachers

The policy

s, that

that

technology n legisat

foun) or

I celand,

most of




For example, the

stated that,

skélastion r forstodumadur grunnsksla, stiénar honum, métar og.

Skelastéri gatir pess vid stjomun skélans a8 dreifa forystu, valdi og

hagsmunum sklastarfsins  hverjum tima.
[The principal s the manager and the leader o the school, and is

empower teachers and staff in coherence with the needs of the school

1002, articl
2010 from, hitp:/Jskoladeild.akureye.s/s/oage/starfslysingar)

This

purpose of s role. The ltter |

thereis no mention of technologica issues.




Vet again, the similaitesin the principal’s profession in Iceland and

InTable 3, and

legis d oth

statements are summarized.

Table 43
Issues In both jurisdictions principals shall: |
Certicate ot m |
Commanity | Encourage coopratoninth schaolcommanty 1
Schoolcounci
“annal report
Leadership + Provide professionalnstructional eadership

+ e responsible or the operaton/management of the

school

Students
Curriculum Assure that sl education s consistentwith theSchoals

Evoluation




Table .
thatthe
interpreted in coherence with most schook-based situations.
For exampl
operation or
To
study,
he fr
4




what way?

their use of technol day-to-

day job.



CHAPTER FIVE

The Context

Despite that,

clear overview of the context of the research.

5.1 The Principals’ Background and School Environment

principals.

a5 technology users and, for that reason, asked o take part n the research. They al use.

jobs. Their education, dyearsin
administration, a the
difference, Table 5.1 and Table.
variables.

Tables 5.1 and

‘administration experience that ranged from one to 15 years, although, most of them

Moreover,



" wayor
occupation.
Table5.1:
The Principals’backgrounds

Vearsin Education

Education | Adminisration
iprche | ea oegree
[Princpai [ 10-20 years [ 1year WLEd in . eadership
[Princpaiz [ 10-20 years | 7years Diploma in 4. eadershp.
[Pincpals | 20-30years | Syears Diploma n 4. eadershp.
Prindpald | 10-20years | i2years WLE. i €4 Leadership
Prncpals | 2030 years | 12years WLEd in €0, Leadership

LEG.inCurriculum
B PhD (Completing dissertation)

[Princpals | 30-40 years | 15years MLEG.in 0. Leadership

Table 5.2:
he Schools

Princpal T

principal | 6

degree and

MEd.

Educational Leadership.



Only two of the

" the use of technology.

coulddiffer. Even though this could be 50, this tudy assumes a similar approach to

which again,

the

need for more equipment and that can affect the budget o the schools. Yet again tis

research, though it might be a topicfor further study.

52 Technology Equipment in the Principals’ Schools

their schools. Many different types of equipment were mentioned and Table 5.3

used equipment in the schools.



Table 5.3:
nology Equipment i the Schools

carred around the school for students” use
Some schools had

Deskton Computers

Al schools had atleat one desktop computer in every
homeroomjlassroom

Some schoolshad desktop computers i the community hall
Some shoks hddsto computsrsinthe s room s
uters n the

LED Projectors

mps
St i o s e B e
Some mortioad oy tod i s

Some oo g SHRToos vy e
Sovera sl nad SMARTBcards i some st

~Only mentoned at two sch
ok et o i
ne school had 4

O ot ed chioh cmpters
mentioned having 3 voice recorders or students’use
e hoos v e v 15 costooms

5 30d OV payers

Al chools had priners

hoto coplers
Public Address System | A

oy e
e e s e

v e e b e e o
Catesom i ot et o e 10k o O




Table 53 itis

both
2 e
per

new and emerging technoloy.

everyday job?

principals used n their day-to-day work.

5.3 The Principals’ Technology Equipment

what kind here was a
Table

Table 5.4,

principals mention astheir most valuable technology tools.



“Computers AN principas wsed laptop computers
‘Wobile phones. AWl principals used either cell phones orsmart phone
LED Projectors ALyl ced U rofcs ockad 010 o
i A Sy A ponios A e bl s s o e o e

inters A principals used printe
Wonitors o peolpa monioned aper R OO o T T
Photo coplers. Sevwo il motinad ot e
S8 sicks 58 sk o T oy g
Scanners Some princpais mentioned using scan
SARTBoards “Only on prnisolvsed MARTBoards nadminsation
Tele/videoconference | -Used by some princials
Eauipment

Table

54,

ryday job. " and

continued, if my computer would be removed, | would feel immobilized”. Another

P . two, and three”.




with my jump drive so | don't need a 3ptop”.

The
jority forthat use, the
- Iuseittobe
avaiable, aways. If i school,
iscallng,

this stating, i1 don't carry one [mabile phonel, how am | accessible?” Moreover, a

principa sad:

respond to their needs

n terms of

without i. A an example, one of them sad: If 1 was to take which piece of technology |




not.

for They

cauipment for most people, ot just princpals. The question raised was, who should

pay?

was an essential device t0 do thei ob.

Know how to utlize those tools and be confident n their use. Notably, most of these.

time when




SMARTboards.

utilize SMARTBoards fo teaching ofin adminisration.

54  Software the Principals Use

\ The e-mail was

for informatior wihi You
ook for




ormat

we

liveina different world from what it used to be.

Table 5.5:

Software the Principals Use.

Software Remarks

Emailsyster Al

Wit Offc Wod, ExcPawer | Sftvare sed b 1 pincis

Ao o ]

Wicrosoft Oper Free onin software that has simiaracions a5
Microsof Ofce

Wind Manager “Softy
visal

Watartorg. ~Online software that tracs il documents of
students meals during the school day andafter

<chool guarding for chidren & years and younger

“Used n celand

Synervoice An onlne phone system. Can e connected to Win
school
Used in Newe

Role Rotary Aprogam o seulng e ales 0 0
Used in Newfoundian

Win School e
attendance,behavior, and contains informtion.
ot e i mereny oo nd
conduct repor

First Gass An onin programmed system tha provides & mail

postings, groups and conferences,and offers
schedulng opionsfor labs, baries, and s0.0n
sed n Newdoundiand dor

Students’ Achieve

An onine program that racks attendance and
students’marks, and provides a profie of K-

12students

Wentor

An oline programmed system that provides &-mail

about students.Provides acces for students and
parents on homework, allows formative




Sfinformation on choal development and work
report for teachers and staf, andso forth

vsed n celand

I Severa ez
[ worandresst
Tt o o we

R iindsof v webses,Gool serches

daily basis.

technology. Two principals mentioned using Facebook as a tool or teachers and

Others stated

both laptops and.

the principals’ work astheir job elies on these tools and their function.



CHAPTER SIX

The Principals’ Use of Technology

Chapt
used, sire
6.1 Information and Communication Technology

611 Email

most” one of the principals stated and continued:

luse e 3
information to teachers

Another principal added:

schedule. E-mailis very much a part of how we do business. First thin
do when | getin my office in the morning - check my e-mal, and
depending on how many things you have to respond to, orread or




Jright, | mean totaly
f the d b

1050 e-mails  day, alrght, from parents, from outside groups, from the
board, 1. And e

nvestigate o research and come back with an answer.

 and use e-

Jar mail, and

that,

Oneofthe




meeting,

ortra

8 on any particular subject.

They used
e

2 Almost allofthe.
parents, Furth they used
schoal,

from the educational authorities, through e-mai

v planner. A
I or hedule. Whatis
» ) and when | have
otof time,

comes at you and put it nto one or severalcategories Top one being, must be



moment]”,
todo’ st a aplanner,
o dot s, was, o this princpal
Furthe
dtomakea
v s, therefore, obv
612 Mobile phor ), bythe
i
¢ everyday job, s some of
For
The mobile
h 3 {
hers, st
very




consuming atall times. Therefor fthe

calls and e-mal, at a time that suited the.
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software justas
much.
h as Google, for
“ knowledge, i's everything, and you
- one principal
about their .
sites.
3 e

i for examle, o

development for thei staff.

Many of the principals

Jdents,teachers, and

For example,




activiies, Mostly,

sites.

dailybasis. It takes 2ot of time to master the use of thi software and equipment, but

The onus ison

spects of their

i the Schools

Act orthe Compulsory School Act see also chapter four).

6.2 Miscellaneous Technology

621 Management, The difference i the principals role in Newfoundiand and

Labrador,

h Yer,allthe

tomany p

profession,

the software f



based programs,

dican

increased requirements:

become more required

¢ data. These

" d

of students. M

reports, and other schookrelated details,




learn how to use all that technology in an effcient way.
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a job, That part, features of
thejob, - o
‘ . were electroni
Moreover,
“Yes, Imthe
2 ¢ based
program fortune, as they stated,
pability 3
web stes,
Jicated. Parents, teach s
homework, "




" school

systems took. exp princip
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tofocus on.

1

course, ¢ offi at

the administration offies.

 therefore, they needed

Moreover,

vs. Apart

ventiation system






CHAPTER SEVEN

Technological Themes

7.1 Introduction

H the
principals’
worked.
Forthat reason,
profession.
itis therefore
thnoti s technol

even mentioned as partof the principal's occupation.




this study several obvious overlapping themes emerged. Time, eficency, raining and

support, 2
hapter seven
72 Time
do.
principals’time, even though t s also making ther job more effcient.
leader. For exampl “
Because of that princip

q their time. At



the principals said

leader
use, easie forthe students, because a ot of times | find people do

think that's important for time.

i theirschools.

In that relaton,

the principals

commented,

works... time”.

their work




A fm doing

. principa

and therefore, you k

more specific about e-mail and time, and said

much more time f t had to use the phone or.. yes, a whole lot. | mean |
think it saves a large amount of time.

g (s say for an hour...you've

Bot between 17-30 &-mails” when you come back and, it takes a ot of time to answer

E i 5 -, stated
one of them.
Despie that,
the comp attemp t
dgoupto
)
P




—t

another partof technology and time that was more positive.

tated, " couldn's




things", another

d that
sed,

73 Efficiency

Neverthel

administrators. able.

form”, n

L it stil made




- ( and distrbute,

information In addit

hers, and staf, b

Jar

ble, effic r, The others had

s job, To be ableto

daitional

accessing and working on students’ records, attendance, and behavior Likewise, it made

¢ time tabl "

work on financing and accounting.

Neverthel . according

the

What was




Using th

" the Internet,
o
iftheic
stating:
nd | think we
Despite this B
d tod The time

additionally, t made it easier and more effcient.



7.4 Training and Support

topic of majo
and over al the principals answers were quite similar. Other questions dealt with what

authorites, z

howits dealt with at the present.

‘When asked ifthey had had any technology training, most of the principals

community.

d added




training’. n all ofthe schools, the pincipals were implementing new technology which

Nevertheless, “for all

. ifyou don's .

Saying that, “we all know, that the one day thing is ot oing to do it it needs to be

implementation and ack of pincipals’ training stating: Here | am in a school that has

own howto

utilze them, Furth




in thei jobs...ifprincipals knew how o utiize certan programs, what

better picture of what's happening in their schools.

technology, the

principals”

these systems” I’ 7 princip

added. M e

I that elat

help from theirsecretaries, former and present colleagues, and even their spouses. They

s or other saff




always wan,
work day,
.<
dictio
[knowledge] to be abl to function as a technology leader”.
principals
igh i th
master's degr While they
technology and how to utiize t.
he e ©
beh Il in the K-

“Were just




" lar way
i work.stil,
unsolved.
doing”.
ir 8
ob,
thems




technology.
| Despite that,
not.
The other story
I
1
L er,
Aswel, and again, do not work, Insuch




they were,

getting more proper support from the education system.

he
o  more resources
“ . butalso the
i h The
Many
Usinga
combination of
wp. d weekends, or




However, !

"
‘ leadersintheir schools
\
7.5 The Principal’s Role
g
A
¢ behaf, and it was
rincpals, played inthel
| schools”
day-to-day job

teachers want to try something new in technology, and try to make.
things possibl.



e " “direct the.

technicaluse”, and to “make it happen”, meaning they needed to encourage technology

effc provide to

towatch

. One of them

technolog “keep up with

technology, o find new technology, and to implement it appropriately”. Moreover, they

 also that I, myself,

systems.

their use.

lead the way i their use in their schools.



50 they could answer questions and distrbute information.

The

“because, a5

the assisting

person from the municpaliy or the school board.

Students’ program software, and phone related devices. Moreover, they thought of it as

of as being a good instructional leader in technology.



tryingto

quer, and technology.
is very costly. It s the principal who controls “the purse string of the school, 5o n the

a5 one of

jth - Furth they continued, if

them inthe attempt to get more efficient and modernized.




tillinthe process of geting there. One principal declared:

functioning, and make it a seamless as possible.

J they were

eadership. We have al these types of technology and | think that any

i the ways oftechnoloy than their staff




7.6 Barriers
technology?” 3
d budget
761 B
greatly. forthe
mation, took a sgnifc

partof theirtime at work, and tht in the evenings and on weekends, it was easy to

ogin, check e-mail,

frustration, | perhap:

should be, but you el compelled *, one of them stated.




work, ) the
taini Despite that, they
762
“Imean,
obviously th

order to do that so | could become more comfortable with technology”, tated one of
the principals.

leading the

principals can't




advanced in technology use.

it Moreover, .
Therefore,
2 Without more
everyday job.
7] C
- b
thenwe c.Asa
i,
cassrooms ¢ offices, Buil

things associated with technology in their schools.



usage of
read their
fthem found
-mai. Despite that,
Regardi
i Based on th
of decreased.

z
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and staff

phones, and other instruments that ae used i schools’acthvtes. The principals’ work

ornot. these technical

they lacked t

assistance they needed.

today. Each day, new technology emerges and socity changes i a blink. The schools

765 Budget.

What



Technology i hasbeen and
money.
- r. Ukewise, they
The g
the budget.
\
. by fundr
pplying. what
W 2 They
3
was that " ¢ to make it

por



7.7 Summary
and lceland. Time,
ficiency,
principals’
agitating
¢ points of view.
iob.
The principals
g
theirjob
¢ inovation of
hnol lackof
8y ;,and the budget, 1 8y, but
overal,

action, , and would






CHAPTER EIGHT

Concl

dict
affectsthei The
implications of
tothe
£y use. nthischapt
research.

81 Overview of the Study

h Also, the study was




&

to-day work, | interviewed six principals in the two jurisdictions. As well, | gathered data

Furthermore,

Finaly,

Despite that,




ber of
implications presented themselves
82, Summary and Implications
hnology has
collctive
h he findings of this study

time working wi

nfact,

technology, B their
be capable
and supp

principals job, Addi




vet,this

ole of principals s technology leaders.

821 Legislation. By observing the legislation, laws and collective agreements.

(see chapt leeland

similarites than differences.

Consequently,




Guidelines for Compulsory School (ABalnamskrs grunnskéla, 1999) and the Curriculum

Guidelines for d
fo
toatall Uik doesn
,inrela
e findi

i principals’ daly work. All particpating principals declare tha the use of technology is

‘2 malor part of their day-to-day job, and moreover, that without technology they feel

socety.

‘and will continue to be so i the foreseeable future.




12 or compulsory schools.
i i
hoots
Moreover, the
Inadit
fessional, and efficient

administrative structure in schools should be investigated.

822 Difference intechnology use. The difference in the principals”




from that,the
predominant n that area
h ¢ everyday
" " they need
823
principals perceived thoughts and the terature. As revealed in chapter two, the.
(., Dempster and 1003, Fullan, 2007, Hall and Hord, 200

Harrs and Lambert, 2003, Hoy and Smith, 2007, and Stewart, 2005),not only that the.

ole o

different was



tomatical , and that

ighton, 2003, and

instructional leaders that blaze the trail in technology use. Uikewse, the principals

P uiding ight

be instructional technological leaders in their schools.

824

Ubben etal




leaders. Additionalh

furthe
more
Afshari et a. (2009) found that,
administrative and instructional responsibiltes (. 243)
Ukewise,
nthe

and the time to practice in s operation.



825 Technology use. The use of technology occursin countless different

e
jobs. The flow of
information, s both.
s for fself-

efficacy and knowledge on the principals pat.

principals” (Hines et al., 2008, p. 286).



Similarly,

and training, which again requires time.

826 Time.

technology use, they also thought of echnology as 3 time saving feature. As the role of

in contrast,

programs. Theref

forprinci: s

capable of being effcient technologicalusers.

827
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d
they feel they
t
their work fe has intruded more into their personal lves.
Hines etal
Despite tha, the
Electronic
progr d and
more effective.
ducation,
exploiting time more effectively.
his




For heir education

the f bound to be

‘ for to prepare

| them 2

and to become effectve technology users and leaders,

828

, without




' o working
n addition, thi
Fullan (2007), and Ui

‘accommodates the requirements that are claimed from them.

and implement new and emerging technology into schools.

829 Resources. Based on the findings it is apparent that K-12 and compulsory

. This includes




 and asthe
hools
ot onlyto
s
Furthe
efficient and productive in connection with technology.
003, Hines et al, 2008,
M the

need confident, regular training, and support o grow to be the instructional
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8.2.10 The future. Allof the interviewed principals are ready for further
follow ", Another adds,
By The
today”.
and society




83 Recommendations

today’s

sl i, financisl aid,

‘and human resources to take on that enormous responsibily. The need for

,and coll al Al "

assistance.

ol that




Moreover, universit

The need for
Moreover,
professional role.
changing.
the jobs of
1 Labrad

i, technology

" " d maks




8.4 Suggestions for Further Research

further study. ther

leaders




secretarial assistance is needed.

leadersintoday's schools.

schools,to enable them

technology. M

schools’

education system can react o that

mentioned,

orifthe
d how the
that
\



principals in today’s K-12 and compulsory schaols.



Epilogue
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future. jobs.
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APPENDICES
Appendix A~ Letter of Consent
Letter of Consent
ing
technology in order to perform their role
March, 2010
Dear Principal/Vice-Princpal
Universy, . John', Newoundiand, Canads. 1 am conductng  thesi esearch to
recommended s  princpa, seen 2. user of technalogy.
3 , both in
Theé
affects th ob, and i makes it more orlsseffiient. Additonal, the sty will
and nterviews.
thedatesof 2010, Th ntervew will ke about an hour and willconsis ofme
p wil o sek
consent.
Toprotect 3




. further
ifneeded, by - oh . ifyou give your
consent for taking part i ths study.

ethics polcy.

ICER at cehr@mun.ca or by telephone at (709) 737-8368.

1fyou have any questions about the research, please contact:
(709) 749-8987, or or her
supervisor,Dr.Jean Brown at 709) 737-4847, or by e-mail brown@mun.ca

Participant’s Agreement:

1, for any reason, at any time,
1may do 50 without having to give an explanation.

The researcher '

keep for my own reference.

p Jean Brown at
lbrown@mun.ca

Date:




Appendix B - Translation of Letter of Consent
Sampykki 4 patttoku i rannsokn vegna
meistaraprofs

nita
sér taekn i doglegu storfi

29.3pri, 2010

Kaeri skolastri/adstodarskslastiori

st
John's, Newfoundland, Canada. Tl 8 Ijika meistarverkefni minu {stjérmun
daglegu starf. Einig skyri ég hvers konar rannsokn er & ferdinn.
Labrador,
notkun skélastra f umdzemunum tveimor.

2 Vitlin eru b
daglegu starf. 4 bilinu 17.20.

ar kb
i
sampykkir a3 taka pitt  rannskninni.
a3 ifimm




Jean Brown. Ef pi hf

P s ima +(709) 737-8368.

Allar ninari upplysingar gefur:

Or. ean B +(709) 737484

Med vinsemd, virdingu og fyrrfram bokk,

St John's, NL Canada

748-6008, i tohvupdsti o

‘Sambykii ptttakanda:

pad hener sem er én skiringa.

o hefur einnig
veri® bodi0 afrit af sampykki bessu tileignar.

i &
Skiladottur - eyrunskulaa@homtailcom , e3a radgiafa hennar, Dr. Jean Brown -
ibrown@mun.ca

irannsokn pessari,



Dagsetning

Undiskrift ittakanda:



Appendix C - Letter of Approval, Eastern School Board
Letter of Approval

technology in order to perform thei role

March, 2010

To:  Or. MaxTrask,

University, St. John's, Newfoundland, Canada. 1 am conducting a thesis research to.

This

and one vice-principal in your Ditrct.

princp . bothin

fects the ob, dditionally,the study il

¢ use of

and interviews

attached copy of proposal or ethics review)

Winformation
from the interviews will be kept stricty confidential and five years after the dissertation

has been approved, the notes willbe destroyed.




ethics policy. 3

Chairperson of the ICEHR at icehr@mun.ca or by telephone at 709) 737-8368.

. provided that

partcipants give their consent to take part in the study.

With regards,
Eyrun Skuladottic

Graduate Student,
Memorial University,

St John's, L, Canada,
(709) 745-8987,
‘eyrunskula64@hotmailcom



Appendix D - Letter of Approval, Labrador School Board
Letter of Approval

technologyin ordr to peform thei ol

March, 2010

To:  Dr.Bruce Vey,
Director of Labrador School Board

Universit, St.John's, Newfoundland, Canada. | am conducting a thesis research to

This

Rose Neville

affectsthe job, and Ift makes it more orles effcient. Additonall, the study will

and interviews. The interviews will be the main source of the study as they seek to

attached copy of proposal or ethics review)

s, nformati

the dissert

has been approved, the notes will be destroyed.




ethicspolicy.

737.8368.

Neville has already given her consent to take part inthe study.

With regards,

Eyrun skuladottir

Graduate Student,
Memorial University,

St John's, NL Canada,

(709) 749-8987,

evrunskulags@hotmailcom



Appendix E - Translation of Letter of Approval
Sampykki 4 vidtélum vegna
meistarapréfsrannséknar

sér taekni i doglegu starfi

3.mai, 2010
Hr. Gunnar Gislason,
Deildarsjori Skoladeidar Akureyrarbasiar
u . John's, Newfoundiand, Canad
Vi0to!og einnig skyr ég hvers konar rannsokn e & ferdinni.
i
aofan
heimildi fannoks 3
daglegu starf, ViOtolin verda tekin & bilinu 17.-20. mai 2010, (€ porf er & nanari
" i
ensko).

pitttakendur verda bednir ad sambykkja bAtttoku {viOt6lunum, upptokur & peim og
i

dum bykkt,
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i
Jean Brown. Ef einhverjar
spurningar n
the ICEHR med topvupest cehr@mun.ca ed3 i sima +(709) 737-8368.
Allr nénari uppljsingar gefur:
7486008, i tohvupésti s

Dr. Jean Brown, i sima +(709) 737-4847,  tohvupdsti lbrown @mun.ca

Kar kvedja,
Eyrin Skaladottic

evrunshula6s@hotmailcom



Appendix F - Interview Protocol
Interview Protocol

technology n order to perform their role

Introduction

v tam John's, NL Canada, doing a W

perform their rol.

yday work, difit

it
between principals use of echnology n leland and NL.

Tceland,

Consent Form). Your p
willbe taped,
precise

the thesis.



Preambe:
work, inother words, administrative use of technology, such as for
scheduling et

Questions:

1
2. Hasyour use

an administrator? How? Why/Why not?

Describe what your role s in regard to technology.

how it has prepared you to use technology in your profession

What kind of professional development would you ike?

el me what kinds of echnology you use? Why?

You get.

@lain. Does

D0 you see yourself as a technology leader? Ifs0, how?



13. What are your future goals regarding technology? Why?

1

‘Additionsl Comments:



Appendix G - Interview and Observation Guide Sheet
Interview & Observation Guide Sheet

technology in order o perform ther role

“todolst’

environment,

Schoot:

What do 1 see, when I walkinto the school,that elates to technology?

Offce:
Furniture
Decorations
Other:

Technology Devices:

Computer/s
Phone/s
printer/s
Fax

Other:



partiipants:

Comments from participants on Questions:

‘Additional Comments from partiipants:

Researcher Comments & Reflective Notes:




Appendix H - Letter of Verification
Letter of Verification

technology in order to perform their role

December 10, 2010
Dear principal,

my Master s
4 The interview

you

interview,
dissertation

from our interview as verified and approved of.

With regards,
Eyrun Skuladottir
Graduate Student,
Memorial University,
St John's, ML Canada,
(709) 749-8987,

ilcom



Appendix | - Translation of Letter of Verification
ing & notkun beinna

sér tavkni | doglegu starfi

10. desember, 2010

Skolasior.

i o i kg

Bréf betta 4 peim tvita

. byddar yfir § ensku

16. Desember, 2010, i
evrunskula6a@hotmailcom

tiitnananna i bvi formi sem bae eru 3 fstanum.

Med bestu bokkum og kaeri kvedju,
Eyrun Skuladotir

Graduate Student,

Memorial University,

St.John's, NL Canada,
(709)749-8987,
evrunskula6a@hotmail com
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