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Chapter 1
Point of Departure

L (EFL)in Bel

resled in my decision to complete a Master’s in Second Language. Education at

Memrial University of Newfoundland (MUN). | taught English as one of the foreign

interest |

contextof EFL at the niversity where | taught, and serves a greater purpose. In the

froma

iee need

eed for individuals with the capaciy fo cro . <ultual, -social, and -political

boundares” (Bigelow & Walker, 2004, p.4).

Theref intention
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Labrador, 2007),

eachers”

sarting point of my inquiry, his study s not designed o compare o contrast ESL

" " ELLsand

hir parents. This has become a eucial part oftheir job (Haynes, 2004). The *hidden

currculum” rep

1985;
Haynes, 2004). Hence,for ELLS t intgrate and adapt nto the school culur, learning

he ole o
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st L
ithout background. ESL

Lsh

M ES
dministrators, and parents —

whoall impact the dtucational process (Harper, de Jong & Plat, 2008).

Frelevant
a i in my opinion,

ESLteachers

Teacher

investgation, ¢ Iy, the

Thisstudy, which has elements ofa grounded theory approach, will fcilitate the

development of a theoretical account of the general fstures of the topic while

experience (Corbin & Strauss, 2008). The consiruction and constitution of the individual

teachers’ roles s an -
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but more o capture the major themes extapolated from the data.
on the teachers’ ESL
i ESL "
with second
“This research,
por
roles that ESL. teachers play in the Eastern School Disrict.
1.2, Providing Context
Government; 2007). This study

foreign bom.



PRACTICAL WORLD OF ESL TEACHERS
Lat
He
T, it and M7
07 hid
" avibrant and
16
percent of
bl since 2003, Ofth Iy
Thas, the influx and 200
rowth and stabilization of th province’s decreasing population. This povincial
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1o improv retenton (Department of Human Resources, Labour and Employment,

Goverment of Labrador, 2007).

landscape of the

H eed uding

language support, when they get here.
Though the first record o teaching ESL in Canada dats back (0 the late

nineteenth century, ESL education on a larger scale began afler World War 11 n response

tothe influx of i by the e
Canad
newcomers Later,
hese ESL po level
I, culurl, d
fihe

society as quickly a possible” (TESL Ontario, 2007, p4).

T, il
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‘and ofen informal (Burnaby, 1992). Usually teachers without ESL. credentals, volunicers

(retired teachers), or ttors provided ESL in-clas assstance.

anadian

lifestyle (Citizenship and Immigration Canada,n. ). On their arival to Canada,

‘Neweomers to Canada (LINC) school, a national ESL. program fo adults that i delivered

(Depariment o Human Resources, Labour and Employment, Government of
Newfoundiand and Labrador, 2007)

Inthe

outcomes for K-
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forthe provision of ESL

Labour and Employmen, Government of

Newfoundiand and Labrador, 2007).

‘School Distrct, which i the focus ofthis study. I the Easter School Distic, the

majority of ESL FJune 2006, there were.

193 ESL students: 113 in elementary, 38 in intermediate and 42 in high school

(Department of Human Resources, Labou and Employment, Govemment of

Labrador, 2007). ESL
schoolyear is as follows: 137 in elementary, 37 in intermediate and 63 in high school

from the Eastem

. require special
District
figures,
for qualiied ESL School Distict in
" St John's area. The

Government of
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programming is necessary.

102002,

orienation of ESL students and s, and e

e a

forhigh schools

authorized for grades 7-12, and in September 2006, a new ESL lierature course was

L Employment, Govermment

brador, 2007). Therefore, y ¢ work in

is ield,

state f ESL. teaching s vita, This qualitaive study examining ESL. teachers” experiences

forthe

Bsed on

y provides an i i ESL




PRACTICAL WORLD OF ESL TEACHERS 0

ESL instructors. The
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Chapter2
Literature Review

21 ESL Contest

“This study herson ESL e he
textof ra |
Est
ESL models of ESL .
prctices. The
invesigation
s

‘Canada, 2008)of the ESL population over the past tenyears in the major metropolian

areas of Vancouver, Calgary, Montreal and Toronto, However, despite such a significant

in Canadian shool

ESL supportin

Coaliton for
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effective ESL 2007,p.2) I of this i i

* bank of

framework;

E I evels (Van
Neo, 2000).
¢ i ESL studens. 1

previous studies on ESL student achievement over ten years that indicated 74 percent

crthey

Roessingh, 1994, 2001). Kouritzin and Matthews (2002) explain such a high dropout

eequired for content stdy, and the subject

boen completed

(para. 2),
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for

other pars of Canada that ke 1o the reconstruction of ESL. schol programs. For example.

i Albertaan ESL rescarcher, Roessingh (1999), esponded o this issue by including an

s i ELLs

tht the ESL i <por

ESL learmers® needs” (p. 74). Later, adding to hr previous resarch on adjunct ESL

support

forhigh

school I eld (2 ESL

n n ESL et

atthe forefront of program change.

iven the fctthat the social abric of Canada i divrse, debates over social

justice,inclusion and multiculuralism permeste this sphere of cducation. Thus, many

scholars, including Burmaby, James & Regier (2000), Breshears (2004). Johnson (2006)




Canada” (Rimnicean, 2007

‘ PRACTICAL WORLD OF ESL TEACHERS [
I her ltrature review on multiulturalism in the

ideals; however,
and when they are appled” (p.13).

[ ESL

id for ESL

‘of Newfoundland and Labrader, Department of Education, 2009). Besides ESL

Human

R Goverment of Labrador, 2007)




PRACTICAL WORLD OF ESL. TEACHERS [

Human

Resources, Labour and Employment, Government of Newfoundland and Labrador, 2007)

22 Choice of the Field - Morivation

Knowledse of pedago

“The quality of

(Sinclir, 2008).

lackof

007 Sinclair, 2008

Therefore,fo the curtent study t i necessary o begin by determining factors tht bring.

Labrador o inform teacher recritment and retention.

cansider how teacher expecttions play out n thei first few years of teaching, It s during.
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his stage, P
he val iden hat they are

mostvulnerable” (Anthony & Ord, 2007, as cited in Smethem, 2007, p. 469).

determine: (3) what activtis people do or do not engage i (“ataction”);(b) how long.

these activites (“concentration”) (Sinclair 2008, p. 80).

deniify the teachers learming neds in order 10 undersand thei prefernces in

for entering the
- 7 g e, tny
French as
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other reasons o

Lo

Knowlede. However,

with Wattand Richardson’s 2007 critique of this framework for the “lack of defi

procision and agreed theoretica inks” (p. 364). They cite Anthony et al: “A review of

ifaceted, compl " (p.364).
Watt and Richandson, adapting the expectancy-value theory of mativation

Wighield and Eccles (200)

behaviour s a function of the expectancies one has and the value of the goal ard

possi 2

Success and value (Fishbei

1967, ascited in Smeth

2007). Applying the developed
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perceptions; values —intrinic, personal and social; and fallback carcer options.

Ina futher analysis, Watt and Richardson (2007 discovered that participanis™

A

Of teachers’ feelings associated with this profssion (Day, 200 Elfot & Crosswell,

2001; Nias, 1996; Watt and Richardson, 2007). The lterature identifies associaions

" (9.8,

expectatons of wht  good teacher is and educational ideals ofthe teacher. A pastive.

socialimage of an ESL. teacher may serve as an attaction 1o nter this career. The

conditions,leadersip, support and feedback and is connected 10 long-term identty.
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¢ commitment, job satisfaction,th

well-being.

I summary, teacherssart with motivtional expectations of what teaching

involves
factors,such as i
wofession. Hi  various
teachers’
motivations within these frameworks.
23 Issues of Professionalism and Professionalization in ESL
ch

(Richards, 1987; Judd, 2000: Zen, 2001; Breshears, 2004; Schmide, 2004; Gandiara,

Driscol, 007 008; Harper & de

K i Kim, 2005), ESL a
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(Freeman, 1992; Varghnese, Morgan, Johnson & Joby
(Gandara, Masswell-Jolly & Driscoll, 2005; Goldstein, 2003).

ESL teachers'

number of ESL. teachers in Canada and the US do ot have specialized traning and thus,

ELLs. Inthe delsohy

that the teachers” knowledge was “lss than specialized” th ESL teachers” services were

ot
h English, i teachers’ [
).
Ihodolo [
.19 »
he areas. Thi quality of

-
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ad some ESL. training, while 27 percent of

ESL designated teachers had no TESL training (Review of ESL Program Implementation

in Alberta, 2006).

ESL resources have been reported o be declining. A number of Canadian schools

Teacher are teaching ELL (People for Education, 2002). I additon,the work of ESL.

i
009, p.5). However, ESL
2009 Sarmoub, Pernice & Sweeney, 200 b, 2008)
elevan, it ini » asit
a W that
25). Laicly.the
i
raning, For exampl, Johnson (2006), Lanol!

and Pavienko (2001), Lantolf nd Thome (2006), and Thorne (2001, 2004, 2005)

Est i Johnson (2006
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“Knowledge

background expericnces of their students” (p-236).

EsL ‘anada do not

hers”abiliy o

“  (p. 4) and who are-

Driscoll

ialinjstie,
promotion of multiulturalism, dealng with parents and oters.

2008; Lantolf & Thorme,

2006; Thorme, 2001, 2004, 2005) have stressed the importance for

SL teachers to

(Facz, 2007 Johnson, 1996; Nicto, 2002; Schmids, 2004). Facz (2007) ontinues that

ESL e i i, th
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the ESL teachers” success in addressing the needs of ELLs depends purely on the

teachers’ i ELLs

(p. 14). Researchers from the USA. such as Gandara, Maswell-Jolly & Driscoll 2005)

e

the findings ofthe rescarch indicate that ESL teachers faced instittional barrers

Johnson, 2006, p. 247), ¢ sociocultural

Driscall, 2005, p.
assigning ESL students to ESL. classs (Ajayi, 2008, p. 649; Gandara, 2005, p. §).

c n 008) Gandara, Driscoll

008) and

rest "

performance. Van Ngo (2007) paraleled previous findings by asseting that“effective

Est i butalso support
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Est.
e Est
 (Breshears.
2004,p.25). I “EsL
e - (Breshears, 2004, .
24).Similaly, Harper and d Est
hersinthe U hat St Usis
af working
- » 2004,
;
BsL d Canad tothe
Thereore, Tow social

s f ESL teachers in Canada.

Other Est
ESL professional knowledge parameters (Freeman, 1992, ascitedin Breshears, 2004, p.
hat ESL

Knowledge
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job category to ESL as a profession (Freeman, 1992, ascitd in Breshears, 2004, p27).

1990, 2

stndardis
y MacPherson e1
al ESL professional
s C 0211 "
ly sgh
2004). Conversely, 005
a n 12). s conflit
dipl W de 4, aterntivel
TESL G
2008, p.13),

accredited with TESL Cs

application for TESL

Possibly, a5  reult of the inconsistency wi

suandardizaton of wiversity

programs,
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for fciltating
setlement of a second anguage earner.

Other researchers promate a more holistc understanding ofan ESL education

Breshears 2004) i not

properly suited for the natur of teaching and learing (s cted in Breshears, 2004, p.26).

eredibliy o

academic discourse aise the status of ESL teachers’ work” (p.26).
“Ths, he implementation of TESL Canada nationa sandardsfor all ESL

002 (TESL. Canad

Est s » ESL teachers in

aduland K-12 ESL y TESL

Labrador (TESL L) - a pofessional organizaton that s an afflite of TESL Canad.

i i i professional

finaly,profe 1987.p.

L, 2005, pp. 7-8). Consequently, TESL NL's mission s 0 “promote awareness of TESL

E  (TESL

NL,n.d). However, K-12 ESL teachers have o be certified according o the provincial
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TESL
certifcaion. Newfoundland and Labrador s the only province tha does not have a

From thi TESLasa

more tractive o high-quality candidates (Kreidler, 1986, p. 4 Breshears, 2004, p.27;

2005, ESL teachers

f K12 across Canada.

2.4 ESL Teacher Diversity

Es is teachers who

reflect Canada’s diy

pertspeak i

(Arva & Medgyes, 2000, and Braine, 1999 as cited n Johnson, 2006, p. 247)

10 the Euro-Canadian dominant group” (p. 16). Tis et also hlds tue for L eachers

& However v

« is farger.

16) Johnson (2006)
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itis critcal for ESL

Canad

ESL programs and

curriculum in C:

workings of ESL practices in Canada.

“The definition o “policy”™ is “a deiberate plan of acton adopted or proposed by a

outcomes” Dictionary, 2004). To put it simply

and ip wi ha

siaightforward. Ball (1997) m
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Polices create circumstances in which the range of options
available in deciding whit 10 do is narrowed or changed or
partcular goals or utcomes ar set. A response must till be put
cthe e ‘
expectatons. All ofthis involves creative social action of some.
Kind (p.31),
From Ball’s quoe, Creese (2005) concludes that policy i interpretive and a
31). For example, one of
i Canad into the
These
of the students
. theefore, Est
programs. For example, Albert's dapted
“ls function the student it
" * (Alber
1.5.1,2009),
K $ W

development of a public poliy. Thas,a mes it is necessary to considr de acto poicy.
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forcesinclude:
1) National questions such as wh, when, where, rom where, how many and under

What ircumsiances, people are permitied 10 nter the country:

her

for programs;

3
design, length and quality of programs, and

bl

immigrants (Defintion Section,para.3).

Therefore, ESL

pemitied inthe provision o ESL and other second languages. For example, the

i Neweomers

(LEARN) 2 Other Sl 1 polic

(Alberta, it i i 1, 1977
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Canadian Charter of Rights and Freedoms; Multcultural Educstion Poli

provision of ESL. instructon in K-12 schools.
Kourtin and Mathews (2002) stated:

When viewed with a wide-angle fens, curriculum incorporates a

wide variety of practices s well s pedagogical guideli
including, but no imited o, the role of administeators,the roe of
the teacher, pedagogical methodology, classroom texts,and

classroom practice (Defnition Section, para ).

practices. Therefore, they concluded

». ESL educs

brad »

ESL. currcula thatare embecdded in the curriculum guidelines for tachers. These

widelines

ewed literaure, ESL

ecomes the respansibility o school adrinistration. Thus,scholarsin Canada and the



PRACTICAL WORLD OF ESL TEACHERS 2

Examining the quality of ESL education in the school system in Canada, Van Ngo

(2007) suted:

the e for quality ESL services. Through the media, ethnocultural
communitis and advocates have consistenly expressed their
concens about th filure of school boards t provide explicit,

Stuctured ESL instructon (p.2).

ESL services,

ESL should be recognized as a core subject for ESL students (Roessingh & Field, 2000).

However, ESL

c ational

Shor period of time and n cognitively undemanding contexts (p. 177). The other

proficiency. Cognit ALP),
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I onder for ESL iy

o e, they need “CALE
beyond thatof BICS English” (Brown, 2004). As discussed, ESL students’ scademic

Success heavily depends on ther atainment of CALP English. Therefore, Brown (2004)

the best way for ESL studentsto succeed n the mainsiream. Canadian schools have

‘adopted various the

distrit resources.

26 Instructional Models in ESL.

“The rescarch supportstransitonal programs (shelered, pull-out, adjunct,
inclusive) sustained for & peiod of five o more years (SL K-12 Program

Implementarion in Alberta, 200 Findings,

& de Jong, 2009). Ther

the mainst
Students who haveltk or no English. The delivery models of English language
funds ll
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number of hers, ESL

appropriae instructonal space (Genesee, 1999, pp.14-17). Therefore, they vary across

Canada. A Review of ESL K-12 Progams in Canadi

provinces indicates that shetered

ESL sudens.
Further tothis,the most widely used nstruction s an in-lass model that amounts to 64

percent, 0

anadian

schools and discuss their effctiveness from various perspectives.

2

1 Sheltered instruction.

The present day integral component of English language taching for most K-

12 shools in € cdat

development (Carrasquillo & Rodrigue, 1996; Harper & de Jong, 2009; Nunan, 2005;

2009),

language

BLL
content instruction” (Bigelow, Ranney & Dahman, 2006, p. 40; Harper & de Jong, 2009,

P, E "

fangeof o

Students, ELL students study i classes separat from the mainstream until they
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Theleraure
beca
i Bashuski, Guo, )
Johnson, McPherson, Rocssingh & Shes, 2008)
ilinguslor
Jement of both. forthistype ofinstruction
' For
example, in this mo,
™

in Freeman & Freeman, 2001).

Meanwhile, Harper and de Jong (2009) beleve that“the move towards content-

and contextof ES1 i (. 140).
that the shared responsibiies

(1992, 2006 ascited in Harper & de Jong, 2009) ms

ESL

1,
instruction, ESL teachers’ oles and ESL curiculum are no cearly distinguished from

those of mainsiream teachers (Pica, 1995 as cited in Bigelow et al, 2006, p. 41): they
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spor y
(Harper and de Jong 2009, p. 138). Bigelow e al (2006) conclude tha there s the need

for ESL To this end,

AN Ina

simila vein, Dooley (2009) fels that ESL teachers need 1o ind ways of lnking the

262 Adjunet support.

arca course, by

Teachers.

by an ESL.

nstructor (Rocssingh, 1999, p. 78). This model is most common i high school when

fihe ESL

This course:
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ypes ofreading weiting
),
263 Incluive model.
tnsead of r SLimsre
i argued tha he carly staes
of adapiion

Harper and de Jong (2009) mainain:
Placement in mainsteam classrooms without appropriate

preparation ofteachers and instructional accommedations can

lead t the social isolation of ELLS, as well a 10 lack ofcass
partcipaton, meaningful peer intractions and tacher feedback,

and opportunites for langusge development and ocader

achievemen (p.138).

prof However
who may or may nothave trsining in working with second language leamers I this

regand, MacPherson et al. (2004) st
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that contentarea teachers across the urriculum need 0 be
explicily educated through professional development and
subject area. (. 18).
Therefore, inorder for aninclusive model o be successful, co-teaching is
- EsL
Thiskind.
the tesch
o the et
certin elements in their instrueton that are not working
tudents do
dotally, i is known that ESL
deal ESL Il

Program, 2008, fide 12). In additon, -
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Furthermore, by

ELLS. Thus,an ESL

school community.

oge

SLand

ESL

class. Consi

ring the sbovementioned aspects of the incusive madel of ESL nstruction,

itislogical that

‘componentsof the ffectve implementaion of this model.

264 Pullout model
The syleof EsL.
depends onthe fndi ESL st
. ESL specils, wheress in
number of ELLS, ESL
class witha

particular content area. This model of instruction is widely used in disricts with a diverse

ndit

(Rennic, 1993).
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English language prepar

students’ p. Usually, ESL

Timitations. Studiesin Canada and the US sugges tht i i the least successfl strategy
for teaching ESL (Gandara, Maxwell-Jolly & Driscol, 2005, p. 5. The main

2000, p. 1), ESL.

Jessons are usually unrelatd t0the classroom curriculum (Jama, 1992, p. 5) (however,

Driscoll, 200

L from theirpeers

and isolte them from mainstream education. These facets have direct negat

implications on ESL qualty and teachers professionalization (p. 6).

schols inother immigrant countrics For example, in New Zealand thereis much

spec a

matter nto classes).
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(Havorth, 2009,p.253),

piclly.

very iton, f

per week” (p. 233,

» thereare also

Tearming.

dimensions. The first of these i the interactional dimension that represents the social

learming occurs, €

is refered to

performanc

that s collection of various tasks through which leaming is

operatonalised, Third!

areas - they

enquiry

Tearm how

10 become good 20 2009, p. 235). Naturll

language becomes centra n thisprocess and the challenge of fullimmersion fo ELLs

of becomes

obvious.
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27 Content of ESL Programs

Discussions about values and moral decisions n a wide range of linguistic

endeavours (lohnson, 2003, ascited in Deckert, 2004, p. 74). Presently, ESL teachers

rised pedagogical and ethical discemment (Dunkel, 1998, a cted in Deckert, 2004,

7 seecting topi

‘materils for ESL classrooms. He suggests they have o maximize the students’ capaciy

o function

contexts and reflect theie inerests n learning (p- 86)

EsL for second

ESL

diversity; ESL

English

(Valdes, 1999, p. 45); ESL do o foster are desi



e
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o account the sacial context of earing English.

With he ise
Est
classroom.
el s backgrounds
James, 2000, p. 38).
for the studk ding
Cummins (1996),t i important because
{first anguage] b
% 12 whereas in
other cases, med by
he textand what students know from theie prior experince (p. 76).
brador ESL C.
L previous

Knowledge. For example,the curiculum guide for English Second Language course

 As stated,




.
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c muliculural

information, but a5 a “process of knowledge sharing and creation” (Sauvé , 199, p. 19).

. Sané (1996)

18). Thas,talk aboutan ESL curiculum, in general, cenres on the discussion of an ESL

ualleamers. The ESL teachers” participatory roe in the educational process is

perspect

decision makers (Langer & Applebee, 1987 and Roemer, 1991 in Cumming, 1993), and

Lockhart,

environments and personal belies (Cumming, 1993; Ulman, 1999, p. 31).
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situaton that s unfoldin (ascited in Smith, 2009, Section The Reflective Practtoner,

para ).
e
ESL pol Forexample, R $
Freeman's
uage pol
" “the
pes @9,

 Girous
(2004), Gonzalez (1995), and Moll and Gonzalez (1994) among others.

s experi EsL

his thsis
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"
diversity relaed isues inthir lassrooms through currculum.
28 Collaboration
Callabo
Thesaurus), 0 ved in the
ik ol
sill,sharp

i implementing new teaching srategies (McCann & Radford, 1993, p. 25). Collaboration

! needs, -
planned, consistent instruction deteemined by combined teachers” efforts. Furthermore,

heir own

learning. 1 Hicrature n ESL

between ESL
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1993; 2004; Smith 19%;
Tang. 1994)
hared vision
involved 2004,
pI-I8)

stakeholders. The term “stakcholders” includes anyone that has an intrestin o who can

e

ent (Leonard & Leonard, ited i 2008,p. 1), Litte and

McLaughtin (1993), MeL aughlin (1997), Newmann and Wehlage (1995), Rosenholtz

(1989) and

ofthe stelar factors in school improvement (s cted in Planche, 2004). Th rescarch

tcachers (Davydov, 1995; Driver e al 1994; Kauchak & Fggen, 1997, and Olson, 1997,
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as cited in Planch 1997 Roberts, 1998).

pecrs or from less or more experienced collegues” (. 5¥).

"

‘cach other inan equitable way (p. 233). Bailey (2000), who rescarched ESL. teacher

positive -

well

However, C

conditons e

e - parity and eciprocity (Crow, 1998 as cited in Planche, 2004, .

"

heir disposal,

receive benefitsforthe effotsthey provide (Planche, 2004, p. 1), However, ifthe

p Ths American

hers i Case, 2009
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“stranger

This atitude,

programs. Thus, in Case'sstudy the disrict's decsi pull-

instrutor ESL teachers was

mainstscam. For example, the collaborative fTorts of the ESL teacher in Case's study

polout ESL teachers:the
mecting wer o (secalso
Liand Zhang, 2008 _
membership in the mainsircam culy.
v ot be
i However, it s relevant
e tache Lifs0,

ramework and view it usa focal altemative form of profssional development
Maswell-Jolly & Driscoll, 2005; Johnson, 2006). I this rgard, Planche (2004) cits the

Wwork of Mitchelland Sackney on building on the “inerpersonal capacity” ofeducators as

term is thatan »
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3).Ina simil

Teachers.

the needs of a variety of leamers (Knezevic & Scholl, 1996; Williams & Burden, 1997. as

cited in Schmidt, 2004).

ce ESL
her studies on ESL
ESL " (Westheimer, 1998)
inkers like John Dewey. M Nel Noddings Westheimer
He

shared for individual

H Bellheral’s
s group

both nurtured by it (ited in Planche, 2004, p. 32),

“The body of rescarch dedicated to ESL. education in Canada,the US and other
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ESL leamers (Sakash & Rodriguez-Brown, 1995; Van Ngo, 2007). Van Ngo, drawing

from roundiable discussions and symposia ofallstakeholders of ESL education,

), y i SLand
classroom teachers” team work (Berk, 2004: Li & Zhang. 2004; Smethem, 2007). In order

for ESL

ESL pedagogy

lized that ESL i 1999, 113).1

ducational factors involved ina Chinese ESL. student’s English aainment in an America

(. 4). Drawing

Est work with

" I

Bigelow, 2006), parental involvement, and enhancement of cultral awareness of

1995, p7).
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1995, as cted in Berk, 2004).

esults i a high rae of shool falure of ELLs (Guo, 2006). Over the years,the rescarch

Jed that ESL * involvement “plagy

1997,as cited in Guo, 2006, p. 81). Research suggeststhatregardiess of a tacher’s

" (Falis,

difte 2 system,

ESL spec 2000, 1
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hang. 2004),

Thus, many.

Pernicek &

2008). Similarly, Valdes (1996) assrts tha home visitslead to

Sweeney, 2007; Sarrox

teachers,concemned with ineficent traditonal parent involvement programs, develop

disine

. 1970), Since ESL ELLs

(Gandara et al. 2005) these studics shed Tighton the ESL teachers” potential
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29, Conclusi

Onear his research

review for ESL techers”

themes, Therefore, with knowledge gained from the ftrature review, an overview of the

st he
he eview on ESL o Jum and
s study and
» ESL pedagogy o
informed s well basd on the resuts of this rescarch.
Oncar theEsL snis
s However in
pecaus ESL
s orESL EsL

children with learming gaps who may also have experienced tesuma. Further 0 this, asa

consequence of Est



nmaia
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including a lack of resources and poor working conditions.

some ESL

aps and professional dexclopment
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Chapter 3
Methodology

3.1 Description of Qualitative Rescarch

odolo
i y orto gsin more

y EsL

School

i H i s that it emphasizes
sty or frequency (Denzin & Lincoln, 2003
wor
(s cted in'. Linoo

2009) “laws” that &

"
null ypothesis, because tignores ffects that may be important, but that are ot

satsticaly significant” (Cronbach, 1975, . 124). Qualitaive inquiy acceps the
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et specifc seting.

approsch uses experimental methods (0 test hypathetical generalizations. Each approach

represents a fundamental paradigm. Qualitative rescarch, broadly defined, means “any

other means of quantifcation” (Strauss & Corbin, 1990, p. 17), Where quantittive

findings,

quantitative inguiry

d with

the intentoflving n th

»

communicating with th rescarch subjcts face-to-ace (Denvin & Lincoln, 2003)

One-on-one interviews were the most appropriste techniaque for thi resarch
project asthis study is concemned withpersonal histories of the partcipants. Through

“theorizing” and, based

opportunity to discem major themes from the teachers’storics,
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“what, when and where" sbout a sudied phenomenon, the questions i a quaitaiive

“how and why”

Tooking into the complexities of the ESL. teachers” experiences tha,in part, are built

i an ESL E

example,

cach teacher's life from thie distinet point of i

32 Grounded Theory.
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v Fmeaning
P " (Suddaby, 2006, p.
633 (that)
while
simultancously grounding the account in empirical observation” (1967, p.182). While
“an obj
i
¢ (Charmaz, 2003, p. 250)
contextual and analysis s ntepretve.
wseful
and
K
i intended o
» In grounded
ing
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decisions on hat data to call §

what meaning 10 of data. This o

comparson between the

3 cul and

diffrent types of collaboration with major sakeholders o ESL n the Disriet. Because

In additon tothe strategies charateristc of rounded theory - such as constant
comparison. asking questions and keeping close o the data - | also used it technical

fing. interviewing

prescin o analyzing data they y a

on of the method. They maint carcher's

appl ned that “[ceativity depends o the res

anaytic abiliy, theoretcal sensiivity, and sensiivity (0 the subletes of the

actionfnteraction (plus the abilty 1 convey (p.19) Charmaz

ndings in wriing
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(2003,p. gid

prescriptions. While | used the stategies of grounded theory in my study. it cannot be

Insead
evolution
33 Purpose of the Rescarch
The purpose of§
ESL teaching in
lewels. The main arcas of focus arethe issues peraining 0 the decline of ESL
19 I identiy oF ESL. 001);as well a5
immigrants
i However, thereis a lack of
ESL eachers” i 0 d Labrador. Due o
he

province mess the linguistc needs of newcomers. Therefore, the focus of this study is on
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— ESL teachers. This study displays a general pcture of ESL from the point of view of

Est 8 g

applied i this study s consistent with a grounded theory approach that allows the

researcher

Strauss, 1967)

Inessence,1

“They include:

allenges that teachers encounte in ESL”

ESL" discussions of practice and theory”

and . H five

anew theory. Neverthel

hers' “lived”

E District. The framing of the
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3.4 The Sample

Sampling i imvstigatve; we are cerebral deectives, ferreting out
answers 0 our research questions (Miles and Hibersian, 1994).

Di Yo in

ESL. For this study,the rescarcher identifed the main stakeholders s people who are

These paries

Jude Est However,

theaim of this study i to ortray only the experiences of ESL teachers as, it s assumed,

Labrador. They ae the front lne workers in this dynamic. The population o ESL

I the ESL. teachers in the Distic,

except the one who wilhdrew from the study, were interviewed. The paticipants”
common intrests i ESL taching characteize this goup.

As Glaserand Steauss (1967) do not dictte aspecific protocol for sampling in

iniially
appropriate for the scope of this sudy considering that the small number of ESL teachers

in the disrict.
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stucture, known as “theoretical sampling” (Miles & Huberman, 1994). Glaser and

“he py

itemerges” (. 45).

Inpractical terms,as the need for richer doa appesred, | integrated new insights

interviewed. The addiional informants shared the same main characterstcs as the frs

whilethe ot

the Distict

primary school. This

that

onder 10 add o thie frst conversation and alow for  desper understanding oftheir lived

expericnces.
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65
shes o the.
sudy,
o
it was not suff Neverthe
or similar findingsin this area.
Further,
y It
n addic provided pers 1 deemed
Jient, grounding
i s ans that he
Corbin, 1990).

Likewise, inthe analyss and iterpretation of data gathered for this study 1 drew on what

chock.

35 The Role of the Researcher



.
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needs to be controlled (Seidiman, 1991, That means, too much or 0o e rapport might

1954, a5

1991). The interview i jon and

‘good manners on the part ofthe inerviewer.

Accondingly, |

on the side of formaity. For exampl, i

iroducing before the iterview, asking f the

first
process.
by the teach
Kept i Inwm,
Each the

ranseripts or review. The partcipants could corect o exclude any pat of he transeript

suesof

ownership of the matrial did not arise.
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eredibiliy ofthe report. Howener, | etaind the right 10 wrte the final reportfrom my

allowing the partici '

1991,
“The interviews ook place afer classs during the day in the ESL teachers”

offce i 14id

Therefore,

interview in the form of reflections.

36 Analysis
Grounded theory methodology affords the rescarcher the benefit ofbeing

constanly immersed in data analysis and comparison during s collction. Constant

looking. wing
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¥ L pr lieraure
(Creswel, 1998).
I the course of
butafier|
daia,
themes of discourse that the partcipants provided.
361 Coding.
ithelped offer
i '
did not
codes through my interpreations of said data.
sgores,but




PRACTICAL WORLD OF ESL TEACHERS @

searching for
an answer o the repeated question: “What i the major idea brought out i this senence

or paragraph?” (Marshall 2006). Afer having named the concept, | did a more detailed

analysisofitin o
Thistype of coding is known s open coding.
‘Although a limited number ofiterviews had tken place, | can safely conclude

eview of the

substantiate the asertions made by the paticipants.
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362 Memoin

Memo witing 2 fihe

Lincoln, 2003) It i

rack of

focused on the

form of free

wrting, graphs, figures or diagrams that allowed foran outlow of ideas

363 Writing.

reqie the rgor of interpretaion

speakers. I my case, o
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language. For his reason,

Luckil

ethinking and re-evaluating the main ideas in the rescarch,

¥ of being
Ths.
g1
lierature Creswel, 1998)
Then 1
cards. an
e the first.
famework
4
» writing
boutthe ESL teach fihe Easter School Distict

Newfoundiand and Labrador.
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Finaly,

Irador from ESL teachers” perspective,

ESL
This work can be used as a basis for futher tion of this educational

he Labrador.

educational

conclusions,

37 Ethical Considerations
371 Harms and benefits.

their work with immigrant children inthe Fastern School Disrict. 1 was s

structured

the intrview.
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Partcipation in this

hopefully it o

37.2 Privacy and confdeniality.

copy ofthe

waned e
project.
The study is shared with the Interdisciplinary Commitiee o Ethics in Human

in educational

escarch. The thsis that resulsfrom this work wil b published in hard copy and

e, and wil e housed at the Queen Elizabeth 1 Library on the St. Joh's campus

of Memorial University.

38 Limitations of the Study

wher

establishment of an ESL profession is  reatively new phenomenon. The tachers” sories
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his region,

practces in lightof the new immigration intaive that presupposes a increase of
newcomers o the province.

The teachers' interviews captured the thinking of the paricipants at a particular

pointintime; ’ =
Therfore, y percep
Furher o this,
teachers” profesions
experinces.
The findings
Labrad .
in pullou

hermre,

ransfering the findings 0 another ESL. seting. However, the ESL_ eachers” acco

may Fother ESL

or intemational ESL rescarch,



PRACTICAL WORLD OF ESL TEACHERS 75

Chapter ¢

Teacher Background and Motivation

Introduction

province, first themes that uncover thei experiences and belies prior o becoming ESL

teaching as ther lfelong career,

A carcerview emphasizes the temporal dimension of
motain i ems f ostnal suaion Thesips o 3
st known s the cumm!.mlpulhy e

long-er lenging man
e e of ing i s profesion nd
iffrent exinic vl whichcaree avancement
Cuses, e imporant (Dormyl, 2000, 162

einforced. The fist theme emerged from the inquiry about the teachers’ prior experience

ESL. The last pler correspy

¢ belcfs sbout ESL

may be unique.
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42 Motivations for Teaching ESL

Five ESL

i . For o 1 numbered them,

with adult leamers.

Onea

education, whilethe thers started teaching ESL afer

10 completing he professional

they received their ESL traning.

For example, e

Teacher 1 worked with inernational children in a summer camp. She

degree in !

ot f fomvee R o O st of
T ——
ot et e e St oy e
difeensangages besides Frenc. S 1t A of
thought I wanied 10 be a teacher, work with kids and
iffrentemgueges

similar mulilanguage environment, implying tha t stisfied hr genuine interest in

earming about different culires on many levels

e it nterested I orking ity and 1 e
Wworking with peopl from differentcounries. I have
o et b and et f
and thai was what abways atiracted me to other people’s
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cultures. How they setthemselves up. how they sructure
societies and how familcs are composed.

A

both of these teachy lar o Teachers 1 nd 4, Teacher 2.l teaching

reat demand fornatve English speakersis what influenced her switch 0 ESL. Here are

Ter comments on the accidental naure of er choice:

Wit o) [ e vy
ousbilles v gob s b he ekt e

upidching Englih v e ot inerstd i leachi

B o P O S "

wasn' reallya decision, 1just et that

Coneary o Teacher 2, Teacher 3 indicats tht she chose ESL durng her studies

atuniversity when she was completing a degree i linguistcs. Being no

ically

i leaming languages,she deliberately tumed o ES|

Teacher 3 said:

e major i angages an i e course of
e ook econd oo oo couse and |
s v H o g when o
ek ond 1 v mevbe 1 sk oy atenion .50
it was clear to me from the thind yar of wniversity

ecame a lifelong carcer:

Labways enjoyed French from high school. And when I was
i grade seven my parents sent me 10 he French island of




PRACTICAL WORLD OF ESL TEACHERS

1. e S frtht L e it n igh sl and
sent 10 university and siied it mo i

Spanish
nmlu mu bitof German. So.just an interest n a language

. the teachers f

(Chambers, 1999)

pleasure associated with teaching ESL ae intrinsic rewards of teaching, He defines

y i
curiosity” (Ddmyci, 20010, p. 47)

$

1999, . 13)The motivation and experiences of the ESL. eachers feaured in this sudy

ases cited in Chambers, 1999, p. 15). From Maslow's theory and th teachers’ own
c b

ESL satisfied theiremotional and cognitiv needs
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43 Keeping Motivated

The purpose of this brief sction it illustrate the teachers” accounts of the

Teacher

Teacher I's niial

Here are h
cognitive and emotional gatification that her ESL. career supports:
Loy he cpetof i it s g chont
ifernteulesand dferenlnges
o o P s o

situation and any other kind of scting.

Teacher 1 also alidated her mativation for becoming an ESL. teacher based on

ESL students, For cxample,
claborating o the perception of being an ESL tacher, Teacher drew a distincton
beteen being a “classroom tcacher” andbeing an ESL. teache:

o myjoh o' eyt kindof e |

think 1 am a patientperson. but a differen kind of patient
person 1don'think e what  akes 0 ¢  closroom
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teacher  hink of myself as an ESL person frs and
cacher second.

y should be
Perhaps this is
what Teacher 1. i firstand
nstructor second.
\ccording to Teacher 5.
he expl

s graify =

With teaching ESL 1 like that you have a small group of

o cometimes one 10 one. And you can relly
Jocus on the needs of an idividual child and work withthat
e anddvelo lssons o whit o i

i devel
working one on one with that child And that'
eperisoceyo o ot & g et sl rcly
like that aspec of it

“The teachers” comments imply tha the teachers value thir work in ESL for




PRACTICAL WORLD OF ESL TEACHERS st

Teacher S explained tha her knowledige and skils ae needed: * really like the

Jic,fo the most part, hildren rally want o know the language, s, i is rewarding.™

Ls. As Berman

He

sates: " 10 remain
‘connected with them, in efec, 0 love them" (Berman, 2004, p. 22). Teacher 4 echoes

Berman's ober

and connecton with students:

Ilearn as much from them as I each them. In many cases |
learn more how peaple think. how ther culture affects their
wayof thinking 1 think s totally necessary because you
can't empathize with other students unlss you know iheir
background.

“The motivational factors that maintained th teachers”interest in ESL were the

eroups) that s

students. Additonally, Teacher 5 mentioned and, peshaps, expressed the views ofal ESL

teachers, ith ESL students is  “rewarding”

demonstatethe need toleam th language.
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4.4 What Makes # Good Teacher
be
challenging. diog
varied
aswellasol i Teacher |

sensiivity as a entral one:

Paien K, willn o isen, becais sometimes
challenging o lisen and yo muonm,-wwm e
o o, b i st it s e

or ESL. cultual sensitviy is a ig hing.
g bl 9 couperate ith e ecchers, haing  kind
of collaborative relationship. Having a pure interst in the
st andwaning o hm s and o,
e i oo e o care abo
i e iy o st o

cmpathy:

ngredients of ESL:

theircultures because 1o wnderstand other cultures 1 think s very important™
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A culurally sensitive teacher possesses a multicultural perspecive that helps

for all students. Therefore, teaching ESL stud
y . 2004), MostESL
2004). They
A language.
However, C chers

ELLs (Facz, 2007, p.

1007: Nicto, 2002; and Schmidt, 2004),

environmentas  primary motivator for hei decision 1o work in ESL.. Teacher 1

discovered at school and universty informed Teacher § and Teacher 3's choices o cner
into ESL carces,respecively. Teacher 2 evealed the accidental nature of hr choice of

Est fihe
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1 i sand 5).

“The teachers” motivation has also been reinforced during thei actual work as

ESL instructors. They expressed feeings oflove for and enjoyment of ther ob. Notaby,

g

Teachers 1 1nd ESL “goes heyond.

teaching itself™

students.

that they have a connection on a more personal level with the

45, Discussions of Practice and Theory

Est

Education Labrador, Elizabeth Noseworth i

‘communication from March 20, 2009, stated
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ESL teaches ave o have a Newfoundiand Teacher's
Corificate (Pimary/Elementary Intemediste or Secondary). n
addiion,they would hav ether  graduste degree,undergrduate
degsee or acrtiiat o diploma n the feld o ESL n order t be
employed inthe Eastem School Distit, With respec 0 spifc

wittn policies that utline th requirements for employing ESL

teachers(sce Appendix).

Regardies ofthe fact tha all ESL teachers are required (0 passthe certfication

Teacher 2 maintained that before anding a job as an ESL. eacher she had already

e an experienced teacher: "My first experience of eaching ESL wasn 't my firs

in he context The
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he comments:

experince but

your field o find out what works and hat docsn't"

fary impli fora
experience. »
valuable
Ina similr vein, Teacher § suggested that experience i the way 10 obiain
with children. Neverthel
wp i Teacher 5

shares:

7 are alingeahing i gomrl [ ik xpercce
ore valuable. But somemes what you learn in a book -
ye. sl ey vluable -youstl v o be ol 10 dt
with children, though. Every year you learn a b
e LT book
me for that. No degree prepared me.
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professional action requires” (Munby & Russel, 1994, . 1), Furthermare, the “practce-
before- theory”
¢ work, how
per

late informed by theory:

And 1 found. interesting doing the raining aier
saching, becae | ol ot of g et ey were
g o in the classroo

e e the cperiene. et e courm very
i o g o ot B

Teacher

major in Moder “ Ihppento
do. -~ Teacher 1

TEsoL

apply.and.

different than jus learning abou it
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Labeador. Therefore, i i the
they might
pan Besides,
S Teacher I
ing e

university was helpful,she repied:
Yo somevler inthe bk o bl s o
Skimming i out n clas every day. 1 think i’ important to

e ot sl o rfet on a ome ok o hse bk
ldeas and methodologies that youlearnt in wniver

Contary o these teachers, Teacher 3, wha did her degree in inguistics, was

She was.

ing
S

Younced o

With experience hopefilly i gets better”



-
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puage other
Subject learning and ESL tachers should be aware of that:
And e tings ot ar bppening e b e you
areleaming a second g ar conpltly e
ket Homstnls mp dpln st fr il
o oang ot whet s e whet
s that process and how o get learners through i
"
identity
ards, 1987).
A
ESL wide
raditons, the
case ofsome refuges (Gandara r al. 2005; MacPherson e al, 2005; Varghnese ef a.
2005: Clir, 1993). 105 obvious that ESL leamers need special skills and training to

Therefore, the g r s




r
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lof

one teacher (Teacher 3)says a theoreical basis s very important

rowth, how the brain functions and the memory operates as wellasleaming styles and

2007). Accondingly, Teacher

it ke 10

eam more experir

46 Conclusion

love ol

in ESL settings. The teachers acknowledged the value of theoretical leaming and
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eachers.

Chapter s
Issues of Curriculum and Teaching

5.1 Introduction

5.2 Students with Learning Gaps.

Another argument in favour of specalized training stems from the need t0

of ye thi

Labrador.

Subject arcas, Teacher 1 estimates tht approximately 75 percent of her students do not

have ot of formal schooling. She explains:
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ko ko o o e ol f st
e heen coining as

i it o' vt o dcon o e

& maber of yars 0 thov o iy o

Keep up

Teacher I believes the lack o previous schooling can be quite disconcertin for both

Thus, it a

disadvantageous positon i relation 0 other students i the class. Further o his, it

Special up” and integr

Teacher 1 ssers that “comfort zone”
they waps”. She
explains:

St re e s e sl s

are iying 1o do grade s math, but can't ever

Seven rot el So. whots he po? 11 e o hem
0 be there doing like a group reading actviy with me.

ELL e in great need

Teacher

bing the iinerant program as “detrimental” She says:

Inyopinionhre et b et s o the monts
of arival, ke the firstfow months afier arrival where there
ot f Engloh . v s o ot them that
50 they are comfortable a least to succeed i every level,
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“Therefore, ESL teachers do no just teach ELLs Englsh, bt ntegrat other subject areas

into ESL L ically. H ching EL

Teacher 1 ELL

Twill do alie assessment when 1first see them 10 see
where they are with math. You know, once they have more
language. | might b able 10 say - k. Lt see whal are you
doing with your math, but 1find tha 100 heavy rightnovw
with just the language that T can’t touch the mah

ESL
tcaching language by trying to focus on other subjects. She argues tha ESL. teachers need

Education, which ESL teachers do

not typically

from what the ESL. teacher can offer
e e o s it teaming s o b
resed separaely. 1k ' probablygod e
o B i, ot o', o
Thes ids hve oy s 10 b ks by he ES.
teachers.
‘While Teacher 3 implies that ESL. teachers should not deal withal linguistic.

peychological,cultral issues pertaining 1o the adaptation of ELLS withlearning gaps,



PRACTICAL WORLD OF ESL TEACHERS

Teacher

L with thoug!

Iiink everybody needs 0 kin of take responsibiley for
his child and make sure that the hildis ok. Everyone s
S T el
that everyone kind o savs: “Oh.
o b - bt e
bt he child i a student in your school,s0ir’s the

ipl’s responsibli. s the gidance councillor's
responsibiliy, i's the classroom teacher- responsibily.

L teacher s responsibiliy.

particular
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53 Pull-out System Discussions

1n200

Labrador, 2007). The Straegy is aimed at designing and implementing programs (o

improve the retention of immigrants i the province.

5072007, the locaton for this curret study. I the Eastem School Distric,the majority

of sl i For example,

buined onsulant,

a5 0f May 2010, there were 237 ESL students: 137 in clementary, 37 i inermediae and

63 in high schol (personal correspondence from Sheldon O'Neil May 17,2010 -see

ix). Overal,
Distrct, For example, a of June, 2006 there were 193 ESL
sudents: 113 in el 8
L Govermmentof
Labrador, 2007). Therefore, t for qualified ESL. teach

the growing number of ESL students
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70 pe The

elementary hers work n pull-out

students in aclass, depending on the availabilty of the stdents. Pull-out ESL. programs

English.

designated ESL works with smal 1993, p.3). Five

Est
system with this number of sudents.

Allofthe interviewed teachers expressed dissatisfaction with pul-out insructon.

Teacher

out model of instruction i general. She maintains: “Research shows a pull-ou system i

bu again,
other way.”

Thus,in

s, pull-out

sutable solution.

The ESL




e
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derimental.™

icient ESL

curriculum in two hours in a sever-day

l! That's realy a task because a great curriculum can't
A« ufrmwl offered two hours a week ina seven-day
barely surviving and you are barely giving.
e o ot ot . i e il oo
cxtendedperin o e coch eyl ou coudoffera

ve. Our children would

ol benftfrom more ESL. msracton,More conoe ime
s important for any curiculum io be effecive.

SL teaching.

individual

stdent:

s it bcae ' 00 mich e e e tines
you see [the] chidren. S0, as a teac have 10
Terember whotyou daci wih fodky ot deys ke
you contme with t. Butthen n s that you don

e thechid oy hav don ot i e
probat

iy forgotten...masbe not forgotien. but i’s probably
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1 the front burner S0 it docs make it much more
difficul with a pull-out system certainly

Jso ESL teachers, work
hing ESL stud
2005).

‘While some ESL students’ necds "

due o their

een in school priorto coming to

Canada. They represent the necdicst layer of ESL students, according t0 Teacher 1, and

system ofers

e bove s ceton it Elsh 15ty

i taking up all my time 10 getthem 10 basic English ike
ol kil et hem o some asic rcding. Ty don'
know how 10 read and to write in their own anguage. But
can't take on the grade 5 social studies curriculum. They
nced extra tim. extra teachers and extra support and they
are not geting i et
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for
h i e, Therefore,
separately
for all ESL student, if it existed, would be
e
er,an avail EsL

context
What 1 think i needed s a lo o various supplies so that
we, teachers, choose the things 0 meet the eds of
inividual chidren withvrying ackgromns o e e

Kids that
g evel and s for e lnguage amdthen
e woutda e a curiuton ht o ¢ v i
children that are coming with gaps. so that we can help
them adjust 10 the lassroom.

Students with leaming gaps e the ones that are most affeced by insufficient time for

Jish i more

oursper week 1o these studens:

in the shot erm hovevr, | hink g the ESL
tudent-teacher ratio would provide our hildren with mch
eeded addvional ESL sretion. This 5. especaly
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ia for our ESL children it learning gaps. Iwould be
osohily el o se i appen,

for ESL insructon that

for ESL I f

wellacademically

s surival anguage for beginners s that ey ca do the
i ran ad s i ot kidof 11
nfortunae Siuation when you have thes il day
ettty il ks of g oot s
timeframe incros-curicuar fahion 1 ha he
chidenal ey ouddo o s st et
s and e heokthotcomes or skl

own eaching

for these students within th given time consrsins:

iy, 1 ave children who do not have a grasp on the
o e o a1 o oty i
il srvioe oo 9t e on dereophl



r
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activites with  focus on liracy: As wel, s a ot of

owlede cquired hrovgh 2 ears cachinga second

Language 1 children with varying degrees of abily

vt lrocy actiides and i u_mu.m.umm,
ave also managed 0 ge special

e ke o ot s e i e

classesfocusing on liteacy skills

besid

deficit,is an inabilty 1o group students according o theirlanguage level. Teacher 1

proficincy in English,

which

as opposed o five times a yele.”
“The diversty o language levels amongst ESL. studentsin diffrent schools is

teachers.

‘rouped in accordance with theschol they attend. Simila o Teacher 1, Teacher 2




=
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same thing i

the nest school.”

instrucion, which, they fee, creates unrelenting bariers for teachers and students in

i

environment for ESL.students, Teacher 3 finds certain benefits in ths type of ESL

cachi

Sometimes kids want 10 come out Ii's a lidle break for
them. The older they set. they become a lile more
confent withyou b..« inthe classroom thy e more st
oo, thy o't o you b th? it

e iype piglopt el oy et
i o

 that

anguage leamers per ESL. teacher, This escher goes on (0 say:
ik golng n s oo, pulng them ut for oot prid
time... don't think it is ideal. f there were more ESL
et sl i i more L o

pull-out system would work much beter

As an altemative o the pull-out sysem, some teachers advoated for opening a
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qualty. Teacher § added:

Maybe we should have a school or two, one school in the
East end and another one in the West_end with the

singing, maybe health. With this model their language.
T et o h 0 v o B3
insrucion n a seven-day cycl.

" Est

eachers: “1think the ESL eachers feelthe same way about a neweomers” program. 1

availabl:

community. She asseted that scluding ESL students in a separate school would

marginalize them, thus making it ifficultfo them o itegrate. Thisis Teacher 's

The thing is when they do.that [isolate learners in
separate building] it tends 10 marginalize the ids. So there
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i good and bad 1o that. Because yousick only 10 one place
that is ESL. Thar [is] what happens ina high school. They
are all together and they get in a cligue of their own
p group and don't inegrate with other children. If
e are by temseves ey are ot going b1 ona har
alone like that. So, they don't mix with the other
S v hy r ot ey e i e i

o lomgoage ronp, ey o't gt with otbr
e

Vygotsky's (1978) socioculturaltheory beter explains Teacher 2's point o view

important

leamers' integration ino mainsiream clases and gives them a sense of acceptance,

larly. while

ESL the idea

for st i i 5

Teachers”
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¢ diverse
language needs.
Thas, it may
social M s

differences may label ELL's as “disadvantaged "Altemately,these ESL students require

by the ESL teachers.

discussion

“The teachers expressed two contasting opinions on pullout insiruction. On the

one hand,they sated th

With regard

he teacher




e
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instrucion,
they 7 thr subjects.

instruction entils.

o addi model of ESL

most debate and s discussed in the following secton.

5.4 Curriculum Discussions.

in the lak of
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The section

onthe notion o currculum in general.

Teacher 2, for example, viewed curriculum as  set of organizational tcaching

Yo eed o wid iy insadf st o i, Vo
need curicula, 1 would say. You need a whole 1ot of
g by b lvhwr st e 0
Hbrary of avalble materils that we can pul o
wededand we are fomilar vith. The e Seould

ou snctos o w hve o et o ol

o cuiculum for me s et of ool ] cam e n

s L

Similrly, Teacher 4 xpressed the necd for general prescibed operating

Ibelieve you need a standardized thing fo be able 0 plan,
and withouta curriculim you are not moving in a direction
ko o cven fum for

rategy and the strategy was ok |
1o o o ere 0 ther. By el oo ot 0 e endor
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s o o, B st ol e e e e
FrecentPefctmsenices, o csanpl. Thecuriuti
st of gideiven, Wk n  lrge sale e sehool
oo someing ik it iy, f e

1t have a curriculum outcome. teachers are just doing.
e oo

SL teach h

formed from working
Wit the Eastern School District:

Isee a curriculun almost ke expectations and outcomes
like by a particular time in the hild’s learning he'she

Jrom which you can pul the acivites that correspond to
the tasks o outcomes.

ain  picture of the studens’ lingustic and academic performance. Teacher 1 expresses.

the need EsL " Est

line with ther disciplines:

v s o e st it e
suby rcous o ot Weare sl
Tooking o anasesmen bt e wold
tadrdied e tht 5t st ol we o oeer
curseives. 1 would ke o s moe hings vaiable o me
b it depends on the fin
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Teacher 1 ESL
* work, However, his teaher id not favour the idea
itwould
cach student’ Therefore,

educationa framework:

rvoud e s o hve i o curican) b i vosld
give some directon because you would know where y

stting expectations for the students. Bu ralistiall. it
ot e o] e ] o
Uhat it would be hard even i were some set of curriculun.
e o el e e e lhvm(\

covered before they move 10 1his point. Maybe for me now
ot e sl o e omon ock i hre

The ESL eacher bor cassoom responiilies s 1 th ons of

s they perform

ci availabliy at  pa

progress evaluation at the end of each semester, To make up for the lack of specifcally

should provid Teacher 1
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P help

design programs sitable for each ESL. student:

Were develaping o o it e e s

roting el v o constaly ot i

e o weolon. So.we
ines i it il vt

Vithcach othe. 1 all ot i ofshring.

' That

and fnding the resources i time-consuming and requires a whole ot of planning.”

own accord,

learmers. They pot

i order 0 negotiate he programming with mainstream teachers. This is what Teacher 5
shared:

Every night youjust spend  lo of ime creating. You have.
0 use your knowledge as a second language eacher 0
tudents

ercate good learming opportunitis for your i
Sometines o con e gl o st Loncge o

e temeso R 0
vihse o things ik hechid s ot i

weds cposeamd o, dnd | ome p ity e
o et e e s ond
‘OK. this is what I have heen doing. Have you noticed an
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improvement i this particular area?” S0, yes, s my own
curriculum, but | abways consult the Deprtment of
Education guidelines and the mainsiream teacher.

together. y

process. Teacher § said:

Towean e el ooy youson st resding
i formal assessment we have a couple of imes o
year. amlllmr akindofthe o ki, Vo conss ey
o what stage they are at.But a ot of it is
mﬁwl iyt . For me s more am casesmen 10
car than a formal assessment 0 do twice a year.
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Janguage eaching means would bestsuit a individual student's needs. She added that

By various response et you can see where a child
& Vovarecomonty v 51 o -
evaluation,butyou sec and say tha his child i no
Jorthlbcausehy e a et il o w,.,.u....g

u have 10 80 back and address that skll. Tt
e e eyt

cantributors to ESL. programs. For example, Teacher 2 believes ESL students’ language

inm, the
diversity of needs represented i the ESL classroom:

ey e stent] canl e L] dcide wha s s

need. i developed
ki it o et s el
i this prtar meed e v somethinginour sire
o curiutun o b abe o s ht .S it
1 A 3 . T e sl
i o havecomin hrough h sysem e bt

your cnsicataeshoutd b o il ke o e
Uhings 10 meet those or these needs of a partcular chid.
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Teacher 1

into consideration when designing a currculum:

Tam irying 1o adust my teaching 1o heir eeds. If 1 ind
something they ar inerested in, 1 will hone in on hat and.
o b ol ot o, O Lt

img in their writing o reading they are lacking 1 will

However, the

For example,
Teacher 2arg
. will have o be
cultural vaiety, Teacher 2 repic
o ot ks 1k you o et s o
differentchildren, Well, ifwe putall the s together
oLl o
would need everything that i available,
Furth ESL sudent les outsic
he

student, ignorng cultural particularities:
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7 coddhavemor i with he i ol e
bt il ik we are teachersof the shool. So your focus
o b ¢ om ik v o To i il
things wouldn't be my priority not because ik i’s
ottt e 0 1 e s s Eni,

i » it was beter to focus

o localcultral issues and the fture than to dwell on the past:

ey et conect ool o i s a0

i of s el penoneron.

ke, ond ey tenion 01 on e e

B w.,mmm//mm.yﬁm. edoence o
st ecomes oo o

it ateiaion i e sty oy v g

ingrate o wdhmmwmﬂ i nmwnmw

o speak. because immigrari

ing ESL students will somerimes

ghmshey mm ot tey'e If e
vae) and how different it was in the old counry

et offoeusing o he ftreand whot i common

etween thei natie culture and heir new one.

classmates:
1 youfocus oo much on allthedifferences inthose basic
s’ how our relationships withfamily members differ
from one culture 10 another or how we trea differen family
member as an example, then it migh be a problen.

ducator should
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development of sl esteem (p. 55).In support of this view, Teacher 4, who teaches

i

ad a specil attitude owards her students:

Labways worry about the correct term 10 use when refering.
1o ESL chidren, howeser - newcomers? ESL children? New
okt o st i T el e o
don'ssay something 10 make them feel uncomgortable or
xpoe e o sometin I e uricim ha mighbe
offensive. You don't want 1o “other” them

Poocthemitis magoodwey,

orms: “Sometimes, s easier o ignore thatthey are rude and ind out why and address
itlater when they understand you and the language more.

Otherwise, ESL

from

in theleaming
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process. * belefs and

preconceptions about how ESL siudentsshould behave in class, Teacher ! assered that

be resolved through explanston:

U chid has other than academic issues 1 will set up and
et it pres s 't o mter of st
e gt tgeter it o e, pirns, ot omd

myself 10 make sure everything is okay: A lot of it is just
clariy: Anh:hlmnmllmm e mwmm««w e
w the sou can say NO 10 a

e o s bt 4 0 et e vt
nderstand what you say NO o,

Teacher i Iearning about students’ pa e

an appropriate teaching approach in an ESL. clas

I many cases 1 learn more how people think. how thir
e afes heivayof inking ik ol
ey oo o vt e o sk

ko i bckground. Yo don' dovlop
escing g i o o ik 1 o
Knowledge of the way they were taugh.

inevitable for an ESL currculum 0

ing it up, Teacher 3 concluded hat
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bt fll bt v o sttt ey b el
o, sdorc o i o g, s
it we choos e
bl deyfrrarofemisey i, ve
el milicaural . n ESL ' ot aproblem T
obion begem e eyl s e ESL amd g0
ot the maintream clasroom. Then multiculuwatin 5
ot valued, accepied or promoted. Then you have a
oblem.

community.

diversity is mostly "

whereas inreal e ESL students may siruggle for acceptance. Therefore,the mainsiream |

cultures from outside of the main community.
According to Rimniceany (2007) i is parieulaly elevant for small

es like Newfoundland and Labrador:

he corealues o ittt cspouse
e pnels el s bt e

e secity cqualy Boweve, patcal
ocaon of pcipks of maicturalisn i lmied.
Especially it s dificut 1 relat to those principles in rural
Canada and provinces with ow immigration p. 9)
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hat anada's
aspects of C
Jiculuralism, f le, Settement S Roats of
Empat H
i
sudents s cqual members of their community
To concluds Est

ESL

curricalum. However,

learming needs. The primary and junior high ESL. teachers (Teachers 1, 2and $) did

lack

explined that ESL

pecrs. Therefore, they
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Teacher 3 lamented that it s the maintream community that may present a thret for ESL

classroom
outthatit rantfor ESL
nstead of dwelling on the diferences.
The ESL
inthe
classroom. Therefo for

¢ leaming needs.

ack ofa formal ESL

Tevel, the ESL. 5
Teacher 3, who.
for2s high school
curriculum.
‘Consistent with the gosl of the Immigraton Strategy for Newfoundland and

Labrador (20 “Iprovide] i kst
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future

Est S i d demanding. Therefore, it is

important to ‘acknowledge the hard work and specifc contributions of ESL teachers 0

ESL education in Newfoundland and Labrador
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5.5 The Meaning of Teaching

teachers’
leaming. Furthe
how they
Inone’s
i
available to teach suceessfully
For pe
continue being leamers:
Teaching is empowering somebody o learn. You 1o
ke e dong larmers: you v 0 give tem e s 0
contnue learning even when thee i not somebody e
s ke ki o and i i o by " st
ach them to do i themselves. 1 think you give
e e ks o ¢ arners,
L mox
‘anads,

For Teacher 5.

the meaning of
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That' a broad quesion. I is providing the children with

o that they can di wellin e then  am ieaching.
i, [ean ach ho o e, [eanprovide e,
Vithavocabiary undrm:lvﬂwlhgnm’wlmgu

mals he anpcge work From expeince oo
teaching includes more than teaching the content. I s
about helping he child on 0 many other levels

Teacher 1 explains tha by assuming a ole o a facilator, a uide or an assistant,

own learning. The teacher dentifis reading as one of the fundamenal sils for

reading

they could earn.”

represents and

the community.

Teacher 1 assures thatlanguage cannot be taught in isoltion from culture — i
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second

- anEsL

¢ belefs

and values,

e school

Society. This leaming leads to building understanding and trust between a eacher and a

s

Lam eamingfom the st ol et o a1 mch

from them as I tcach them. In many cases I learn

eopl ik how i clre it i of kg

Tiink it otally necessary becase you can’t empathice

with other students unless you know their background. You

don'develo acing sl e you v it o
ledge of the way they were taught

Indeed, the

b of atiud

eratue says anguage educators have long recognized that leamers

belefs and 01: Nyikos & Oxford,

For example,

build

this knowledge faclitaes engagement with students on a personal leve that, n tun,

reflects positively on teaching and learing:
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So. Chinese students are wsed . eacher-entered
dcatonal syl S0 ong o s ot he anoer
i don' promote cogniive thought, ey are very
comfortable with hat methodrabic studens are more

with them on a more personal level

s aware o the need for adapting 0 cultural expectations.

Teacher 5 examines language issues that ESL. students may encountr. This

m

Hlearn from my students as well learn what works and.
what docsn'. You learn what issues a ot of lang

<peaters have with Evlh Lik ceran s Spansh
spakersind dffclr Chiessesters i

Ledeh hem it fom 1 righ ol tese kind of
kg ot you ik 1 a o gt n o it i
speatking different languages

he teacher




e
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nd

And Learn al the ime. Lieraly 1 do, because every time |
e e ap e sl e ot n s Lengage cvdfer
gl combg bk wecomtn g S T b

earning a bk B and |
mm i e ey mlllm me. ,,,,, allow them o teach

u because it's o important for them 1o se heir own
g ind demiratot /.,, o You s e dbos
different actvitis from the child's perspective. What
ot e et o .y ot e
ineresting from thir perspectv.

Teachers 4 and ¢ culture helps

them connest o suadents on  more personal level. Teachers 1 and 2 rlay tha by

students' leaming,

future . Teachers 4 and § added thatleaming about ELL's language and culture could

Students bt
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these beliets.

5.6 How Students Learn

During the interviews, the teachers also sharedthei beliefs bout learning and

teaching. Regarding how ESL. students acquire language, Teacher 3 assets tha the

language of

ess and that However, she

s sces some of the transfe i  poscve light

1k most of it s creative and producive.I's a mi with
first anguage. With oder hildren, with whom {am now:
i rnr i o e g
umar So,i's party creaive and partly transer

o dovis o abel ths term i the second language. Teacher 3 also acknowledges the

satisy students learming needs, Teacher 3 rescarches cach student o find out i their
anguage sequisiion oceurs through transfer or gencralzation:

How you teach according t that depends on what the
struciure is and what theirfrst anguage s, how much t s
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coming from language transfer and hovw much i coning.
from over generalization from English ruls, so i depends
‘omwhat 1 am teaching.

Teacher 2is. cgies and
in class. Theough individual
!
strategies:

I've had some students who feel most comfortabie when |

. And eventually he willlearn o do the
other as well S, s ot necessarily un actvitis.

fciltates communication inclass with ESL students. For example, Teacher I, drawing.

- ESt

Language, pointing and things like that. Bu fyou do i lke tha,the studens quickly

learn and they need 1o find the words.™
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Teacher 1 ESL teachers,

1o work with begi * of
Tevel of communication. She comments,witha smile on hr fce:

it bl g i b, Focl v
using my ands and my whole bods. Sometimes 1 ave 10 do
T som amddanee. o think v e 1 somewht
of an actor as well, because ifyou don’t have words you gor
0 use what you goi.

‘Computible with Vygatsky's concept ofa zone of proximal development (“the distance.

andthe level of

uidance or in ollaboration with more capable peers,” 1978, p. 8, Teacher I views

for both paris,

“Somerimes.

Similarly, Teami hatal

She replcs:

The kids work ogether sometimes, because I can use Vadin
o teach Teo wonds because of is vocabulary. He speaks



PRACTICAL WORLD OF ESL TEACHERS 2

e s b contscha bt of vrd o o hid
who docsn't know how 0 say them. Sava keeps lalking and
Ttk Voo e s oty e

y organize their

language

(Donato, 1994, ascited in Lantolf and Appe, 1996). This process of providing mutual
assistance and support f an expert 0 & novice student was cained by Vygotsky as
“scaffolding” (Vygoisky, 1978). Thus,the ESL teachers”approach 0 language eaching is

i syne with the study on Second Language Rescarch (Donato, 1994, ascited in Lantolf

and Appel,

n
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130

scaffolding documented in the developmental psychological lteature (p. 44) However,

language

leam English
c Iy, any ESL y
scaffolding” y in Englsh of the
1994, as cited in Lantolf, 1996, p.46), Through s
bt
n Jaids and ot
Therefore, the ESL in their ESL

c development of ther pecs.

57 Conclusion

o conclude, in site o the difrences n th teachers belies about students

! nceds. Teacher
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therules. Teachers 1 and 2 say that sometimes with beginner eamers they have to resort

teamin,
encouraged o work together 0 solve problems.
inthe
{eschers work. They pay muchstntion o the ot work withall he rested parties
involved n the ESL — wsand
he communiy. e

with each group.
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Chapter 6
Collaborations

61 Introduction

of aSettlement Workersin Schools (SWIS) program as prt of the sitlement process for

ESL pa Education:

Tigh ESL it

collaboration among the Distrets ESL teachers.

his chapt . ESL teachers

progeams within

the Easter School Distrct. In addiion,tis chapter will offe an interogation of

Teacher

students’

four ey ESL

ESL Es

administration
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el ary

The ESL

ESL teacher i dents” amilics,

rowth,

the ESL

lieratue. The ESL teachers” narratives are presenied as evidence of thei theoreical

which, i
i, s
The namatves
i
profession.In addition, thi i ESL
ESL stud

integration nto a new culture,

62 ESL Teacher-Parent Collaboration

student’

society. Student”
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Theref
learner.
The ESL
severalissues, i i p
parentguardian invol 2005)
become active participants in a chikd’s out-oF-home lf.
essentil

such relationships (Berk, 2001; Gandara et al, 2005; Helm & Warren, 1998; Simich-

Dudgeon, 1986). The rescarch ndicatesthat when parents provide support,
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actvities Thistype of paretal input, describd throughou the research,is known as

3 1986, p. 3. Likewise, the ESL_ teach

butal

oceurs ouside classrooms —at home and in the community.

A sudy of ESL students” academic ahievement suggests tha poor home-school

facing educators (G, 2006).
Havin the same i a5 pareis, 1 provide the bt education for ESL. students,
Teacher 3 confins Guo'sfndings, assertingtht commnication with paents s
inseumentl i being sble o moritor an ESL. student'sacademic progress:
ik fold e vy i e
e parent are kind of working ogether 10 ke

op
o e T oyt i e et
i crucial, Knowing them is crucia

s welbeing. In this sty e engagement

s academic

achievement
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“Through strong teacher-parent partnership, pars learn
st cftiv o pctcs s bt ot
iy ombg e, (ol b o et
Sighsnlocldr's iy expercnee o el
ackgrounde e ey ca use 1o adap hssoom acvltcs
o children’s leaning needs.

oo, saying parental

classraoms positvely influence achievement” 5. 19)

iy, e their

more diffculr

fons them at a disadvantage. Their living ot the margins of

setlement process,
Thisholds

from ies. There are

and parents. Teacher 3 aserts,insuch a sitation, where communication between school

strong and

and
supportive family s eruial fora hild
fthe family unit s siromg by he time the family co
Canada, the child wil be successful When the. /m..h i

flls part- a1 dov' ey mean a coupe e
e s o e oy
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P el i e o i o e

rwhelmed with the immigration process or
et stk n hergoal. Yo camse i mmedicely n e
children. The ehildren ge losi.

This teacher

affect children's academic performance and itegration.

their

hodl. EsL

and show concern for thei child's academic performane,

. they may fail 10 meet school

Canadian school system, The tescher s ce

hat & ack of awareness about how the
Schoolsystem works s another issue that necds 1o be resolved:
1 the parents have expectationsfor ther childven and the

parens demonsirae interest inand put value on education,
isclviuty g o oo e e ometines

the e of o o et siem
orks Whydo we asname st ey bnow? Trre eeds o
be some sort of asisance for them.

Both Teachers 3 and § aise a vy important poin,

evealing how diffcultt s for

» s school lfe if

circumstances.
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hampering teacher-parent communication” (Guo, 2006, p. 3).

As  result of anguage barrcrs and setlement ssues parents face, they fil to

them. p

heiesocial,linguistc and

Est

equal 1o al other parents regardies of their anguage necds. Teacher 2 also

¢ and parents’ fctors

that may also complicate home-school communication, Therefore, like Teacher S,

Teacher ngly belives that
school practces:

Ay Canadian school ssiem expects parents 1o read on a
resular daily bass with and 0 heir hildren and 1o make
sure that thy read all th motesin the agendas and tha
they sign all appropriate forms that keep coming home and
all these kind of things. In some countris there are o
expectations like that in the chool. The ESL. parents need.
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1o understand that. They ned 1 understand how the
agendas work and 1 explain tha 0 them.
Similarly, Teacher 1 shows concer for scond language leamer's fumilies and

Teacher 2 boutinforming ESL

schools:

Both parenis are supposed 0 have a very signifcant role in

e ducationof thet chiren i ow educaion e, 45

an ESL teacher | have taken metings with parents from

other culres. 1 explain 0 them how our Canadian sysiem

vorks and what we expect o o

L tis not
Est in

genenl i

¢ bliefs about school

and school’s expectations of parents. Even when parents ealy do care

200).1n




.
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e
indecd, wide.
Immigrant parcns, challenged in many ways on ther arival o Canada, enrust
»l This
practices, the social and
=
When asked SL. teache one
iterviewee (Teacher 1) answered:
dsfar s Lo o, becaete pares o one do'
have the language, o - hey don' koove what the
expctaions o eduationad it e hee:
it 0 it h when e come hee the Kids ae n
el and eerylin i o do' i ey el the
cetent of ' ol
il
anada
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nd in general,
.12
However,
parental Teacher
ool. Teacher 3 bel plenty of

advantages fo teacher-parent communication:

e ot of eing n sl plc s it you

havethis personal comnecion. 1 now parents n hree or
oo fernt e S iy ey comforabie i
upporteof e seacher, Anphing. 1l parn 1
amsure Iwill e the parents suppor

which may limit the involvement in the

ehild’s school ife.Inegration nto a different culture can be mentally and physically

taxing and

hild’s challenges at school. Parents mightnot understand the schools” orth teachers”
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ot sch

Their value for sy from the school's o eacher's

and may contrast with what the school expests of thir hildren.

Notall Land e

da. Obviously,

» or
refugees with it formal education, no English skills o a history of trumma. These.

degree ofparental encouragement for ESL student. It these social fctors have

e Petrson, 2007).
The parental s
school
. for many,especaly
- isoneaf p from
» s Teacher

reflecton their hildren's achievement at school. It may lead to the loss of strong family

hat » nom-intrest” in

achild's shool lfe.
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for
and refugee umilis might b grappling with. Teacher § said:
e parens of i who come fom vr oo
e e o his cowty e theschou s ot e prots:
have so many other ssues 0 deal with and somerimes
.mem: ekr et s r el o
are ready 1o address school. This s ab
el y
Teacher
from a refugee camp are really need”

family's
Tesser concenn for these parents

Maslow's hierarchy of needs presents an excellen

el for understanding,

uman motivation. “Needy” ESL parents,as Teacher I refers t them,are notready to

s school
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(Maslow, 1968). Th

or making connections with a community. According to Teacher 2, who has much

particularnecds. Teacher 3 expresses her concern about the lack of immediate assisance

to newcomers tha n her opnion, s insirumenta o their well-being. The degree of

There are a lot of things I would ike o see happen. But
ym what  ee there are other issues like counseling upon

vl or ot o of asistanee ey L hefomile] e
o geting. And 1 think they play such a big.

it aeeetshotven by e e premim
seool rogran ey ned el wthal s ter s
callfors e sroup of stk T s o
more partnership with oher agencies on their general well-
T e

Teacher I mi s y teach, but that

For example,this

Teacher offers donations:

The o ot ar comin fom e conge e ey
rving 0 put things ogether and o
- ecshes el g ndontions. We e bweys
Kind ofinthe past been that contact person between home.
and school.
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hers take
o iy Obviousl
ESL 1o the role of mediator | d home. Generally, his
perception of the ESL.teachers is very common inthe Distict
Jtures. Naturaly then, ESL
Truly, i ESL teachers
addiional, non-teachi delivering

The following

comment from Teacher  epitomizes how concerned paties ae encouraged o share

present
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e oy for o chidvos ot on s, bt e child

[ principle’s responsibliy, ir’s a
it irsacasron

s ety on ESE s

responibii Amsone who has contotwith ha childhas

responsibily o help him or

Some ofthe ESL

integration by estabishing personal contaet thrugh home visits.

Visits are time- . inhomes where.

English i the second |

experience” (Power, 1999, as cted n Freeman, 2001).

The teachers believe home visits provide a ot of advantages for shool, parents

d eamers. As Teacher 1 aserts,

thata
helping 1o overcome possible awkwardness in communication

Iihink I have that connection becanse the parents and the
il ol more comoible wth o e o b
Beenin e st and o i hom I ks
{hem o ey hav hat e person tht ey con it
e hey 3 e kol T clsroom Feachers chnge
ut the ESL teacher rematns consian.
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Ideed, fourof the ESL teachers nterviewed fr this study continue to maintaininformal

contact with il Most

‘s famil o

discover, s Freeman and Freeman (2001) call t, “a new consciousness and a new way of

Tooking” at the world (p. 264). They agree informal mectings with parenis have positive

Student.For example, Teacher 1 mitains that an ESL job gocs beyond jus language

teaching:

some clohing 1o the house I willsop for that.

personsl, fiendly interests: 1

the same age as your kids.”

n er ESL teacher her

leamer's lfe. Teacher




PRACTICAL WORLD OF ESL TEACHERS

148

parenis:

M friends, who are o employed in the education field
w.:wmm.m/,.m children withtheir homework in
their coue'tdo it myel. bz e ar
et e i e o v e iy vl
yoware s secher. he ] i chldoen o cr

familics. Teacher

“personal connections” w

familis.

The teachers opinions about th extentof thei involement with students’

A milicof a child. In wrn, they

T o theie child.

may result n legal issues. Regardless of thei belefs and even fthey do not visit

ihemsel

families” nthis

parental monitoring of an ESL students” acadermic progres.
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n

ESL teachersincreasethe level o aceeptance, nclusion and sense of belonging of the

parents.

experience of their chikd.

According t all ESL teachers included in this study. th family of ESL. leamers.

s 2 integration into

Teacher

child and a parent i trong provides an environment that is benefcial for second

s i . Allhe ESL
leammer
crucial.
i e ESL
coined of
a family's soci i situation and lackof 3
expectations. These obsiacl . donot

s

eh language h
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sudent’ Lik
. " . 2
ed Two
of is forbeyond
familis. They hel
ith donai
in Canad. C Iy the

cachers stand for  closer collsborative process with al the stakeholdersin order to

better assist newcomer and thus, allowing them o focus on their chikd’s education. They

ESL

How wel

Studens.

6.3 Community Support for ESL Teachers and ESL Students
The ESL teachersinterviewed forthis sudy shared thei thuights and belcfs
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problem of incl i i

‘s influence on languag
newcomers in general

‘As mentioned, Teacher § suted that the Newfoundland locsl commnity is very

e every year (sce page 7).

Therefore,

community.

4, as arul for outsiders.

better language leaming opportuitis for sccond language students, However, Teacher +

poop ke the

Inasmallr commniy ey (s st o more
and fthe community s no inclusive they wil sty in that
ot i st Bt b
community makes an effort 10 make internasonal suder

ur festivals and people o out o their way 1o et
Uhem to come intothe community i i far more efectivefor
learning another language
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view, small communites are more beneficil for newcomers:

Refugeesin Canadian small towns and rural areas represent
only 5% of immigrant to Canada. Findings further show

or ol language compeicncy (Bemard, 2008, .

the capital of the province

Acconding o Teacher . the community in S John's
1o whatthe

person from snother culture arivs:

1iink the communiy s very acceping. My kidssay they g0
i difeet cnes v ke s Immigation s
coming on mainstream her. so 1 think there is a learing.

e orour.commnity, bt e he commmniys
addressing the issue and they are welcoming children in
i Jor chd 1o fct a ens of elonging s aboltely
Crucial.

reach the point where collaboration becomes possible:

We depend a ot on the mainstream communinyfor

inegraion.Lik e chrcesareraly imvlvd i eing

s o i s compt ol o bl of B

e inporiane of e welon i s paramorn.
e cheeys e o improne, bt i e o atinl,
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iy apnon, Newfonnd s ol sood il 0
i s it and iramigrat

meaning of communicaton inthe present context:

s aprty dmamic andcomple latorsi, [ ink
sows o e comily s s, e
community i inclusive and international tudents el
eloomed thre s aposive reforeemen for e
tudents who want 10 acquire more language to make
decper comnections

Furthermore, Teacher 4 maintains tha thee s a danger of social isolaton for

W failies i The families

Warren, 1998, p. 5).

Flike

individuals, which is embedded as @ survivl instinct, even of animals:

ik smaller groups flock ogether to form support groups
Jor each oher. s a natural phenomenon even in animal
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communiie. fyouwant protecion, what o you do? You
togerher. In a larger urban community smaller groups

e apt 10 move together and become more isolated.

sty whhi ha recim.

A

and Warren (1998) revealed findings that echo this ide. They stated:

i conmnitsnd o epl e wd s
eracws fom ia. When lang
il v combined with o YAty
omeland traditions, an immigrant’s ultural perceptions

ol iolene,and women's ol th ity (. 1.

Obviously. the ESL teachers do not commend such reclusive behaviour that may

the ESL

social integraton and demonsirate a concem for becoming a part o the lrger

ity Teacher 2 suggests families should take advantage of any chance to

oo otk Bt i et ol e
b, e s ofthe o o o e
immigents. Theyget nhets own Ll group and hey are
g alo ofthe it language whichdoeon 't hlp
anybody.



PRACTICAL WORLD OF ESL TEACHERS 155

From this quote,

language acquisition and adjustment ntothe social aspects of Newfoundland. However,

ditional

opportunity to improve their se-steem. Following Tajfel and Tumer (1978) developed a

cconomic o cultural group:

When people are a group, any grou
immediaely mmman:l\ly o iy ik of
hat group, an in-group fo them, as better than the
almaive,  -govp or e, and o o bsically

e motivated to achieve and maintain a
vt e (Brown, 1986, . 510

Fself), which mani A the

Keeping of amil "

mother tongue. By

language,

successfully

‘aroup. Inother words
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“belonging” Teacher § was referring (0 is achieved much more easly in an ethically

Theref y “staying in their group

 as Teacher 2 suted, ity i il forall.

ed. Al

always be as welcoming as some of the teachers seem (0 think.

wding o Teacher 5. To hiseff

i Newloundiand:

1 stared working with @ bunch of Kurdish men and they all
sty Ty sl in .o frdhot s years
ixyears hey started 1 disperse 0 oher cities
Just 10 gt work Newfondlanders do he same hing
many of them had come back and said: "My lan
vy abead o mypeerswho moved o Toonl. Vancouver
or Cal” ek, Ty sid“ecae e
tay inther groups and dow't have any comnection o the
exterior commuiy.” So. mm tisbter n sl
community than ina large one

Meanwhile, building on Teacher 4 obscrvations egarding the advantages of s

Newfoundland,

every day
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with the

document declaes:

The Goverment s commitd o work wth aters o
erre s wecaming!society o mngre, Vich
beyond being endy o i, mans wthumm;
inmigans o es, our workplace

o v, Tl oo warenes
hrughont te provine of e contrbtions mmgrans
make and the value of a more (Deparument
of Human Resources, Labour and Employment,
Goverment of Newfoundland and Labrador, 2007)

sues related 01,

An
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W e ESL

s also undergoing a revision o s belefsystem: According to Teacher S, “there is a
learning curvefor our community”

Altematly, the interviewees raised the issue of slowing down the inegration

The ESL

forany party. Helm and Warren’s (1998) fndings supporttis belie;the rescarchers also

community (p. 5. He Hel

findings of Tajfe (1979) who explained this phenomenon from the point of view of social

denity th intain  posi 5

native tongue environment (a cited n Grey, 1988, p. 170),

Therefo both from within the

ese ESL st
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o

ESL Teachers

Teaching ESL

¢ learming and

s success. As

“Diversiy -

(Department of Human Resources, Labour and Employment, Govemment of

rador, 2007): “The number o

educational sevices 0 this clentele” (. 15)

ESL leamer wi ch as family, but aso thei

ESL. student’s education exist in isoltion. They are inerdependent,both nfluencing and

wroups. Teacher I

maintain: “Anyone who has contactwiththat hild an ES

L stucent] has a responsibilty

10 help him or her.”
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mediators,

establishing and maintaining these reltionships. An analysis of the eachers” narratives,

processes and siructures in a wider sphere.

“The ESL teachers”

iggest concern i ther students and thir academic

achievement

Forcxampl

that their students do no rccive enough ESL classes per week for what an intensive
beginners” program should constiute. Teacher 3 stated:

opinion there needs 1o be a real push on the monihs
oot e ot o it vl whee e
s alo of English instruction. | am talking msily about
clementary [ESL students], but it concerns il levels

beginning of students” schaoling in Canada. Teacher § assumes that such inabily (0

ly from the lack of inanci bt

teaching. She reayed:
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Fam not sure how well people at higher levls undersiand.
whal it means to be an iinerant eacher: 1 am not sure they
et what it means 0 teach a language in o hours in
seven-day cycle. 1 think everyone ecls good whenthey say
Weaffer L~ Bt whenve gt down o i it
e we realy ofering and how could we make it bete?
ink ey ot o e diferns, bt i ke s
financial, There needs o be a shifi. There neds 10 be
s o before he s L goig o oo

forways to

improve ESL delivry. For exampl Sl

Maybe e shoid e  shool or e, e school i e
Eastendand aother one i the West end with he
et e o B o T s ik
Syl i e e v 0 0
ot schoo. I coud e anesstingsebol thathas an
oy casroom and thse hlien woud o ere and do
[an] intensive English immersion. Th"ﬁnlulv"mul/lh
B
S ey s, W e o g
o mprove i more than i o hours o £
sruction in s seveday ocle

Teacher 0 think allthe ESL.

existsthat has an avaiable] classroom.”

Educaton, i P
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The ESL School Distrct
the domain of ESL
Diversiy - “Oppor
Resources, Labour. Jrador, 200
" or
ESL forthe y
“To that poin, it s
Specialist

related 0 ESL” (Department of Human Resources, Labour and Employment,

Government Labrador, 2007, p. 16).

have been put into practice and in 2008 the Department of Education hired an ESL

Est

step forward,
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in this fast growing,demanding area of educaron.
“Th hiring ofthis ESL speia ESL teach
for i ESL eaching
i he
st 2 Distict:a

factors that tll need o be considered. For example, Teacher 1 felt perturbed that ESL

e are some hooks that are authorzed resources for
BT S ol conondn s sk o s
and the school et reimbursed. o, it was a part of he
Deprinentof Educaton. Bt he e moelanens s
ke that.. | mean we gef some

o e  oerds et ook st o
he crayons as we need those ype o thing]s].

She continued:
Lam ey ek sprdsa ot of oy ou e

pocket for their students. Maybe ESL teacher
Fmenar et e e i e s we s
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tinerants, We have 10 go from scho fo school The school
docsn'tprovide al the things we need fo th students

ESL. Teacher

ar

Terent schoals, explains this inconsistency in support

3, who works i several

Sometimes

[rather] th adminisration n general.”

Teacher 2 explaned that the diffring artitudes towards ESL result from the

personal

"

Teacher |
resulting inthe amount of supprt for ESL. provided at schools:
ks s fom oot shoo Someshoos
and they i

et have the resources becanse
he ey bt theywill e and do hatorer

v can. Some schools,they may have the resources but
i o' oy ok /mr!um.\urhcl

are fantastic and others are not o cooperative
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Present day ESL education in Newfoundiand and Labrador will ake time t0

« e
makers
o factors, from
I teaching and teachers or
their students:

schools. I work i a library in one schoo,
sometines whoam thre, hr are o class St
at the computer. So 1 am rying 10 do class and
ey ae chating obout] what ey aredoing ot e
wor muw‘mm
share a room with a special education teacher, but
e my o ale. D o il week T vas voring o
ry chais, which i hard on

Inamaisic vy ot e e i plcesio workin
those ol wi

re s goin 10 e aclassoon o ou oy b,
room s abig

I lesson planning;

e nvre o store s o ndp e

e bach carying arowrd s mch o and e you g0 10
ot and hey . ~Oh. 1 thouth o el i 1
today: 1 forot 1o mention tat.
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e before ESL

resolved instantancously:

Lam o conplining ou have o ook t ety
sloas wer bl yars and s ago and v '

e oy et o e 5 e o

vy e forhe . Ty’ bild s i school

because kids came from

the ESL

since thei fist nterview:
Teacher 2 said:

e bt o e o e it
sy Il . e 1 51 o
/mmmwm o are
: e onbg S kg it o e
s it gaps an gettin ook o us 0 order

the

pimisti i ised and improved.
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the aim ofimproving However, th

i pr form

Jistat the
Department o Education who became the voice for ESL_ teachers. This move lead to

ESL tescher. The

wESL

Regardless of the positive changes the interviewees ariculted, some of the

atention and sustined support overthe ong-term.

65 ESL. Teachers and SWIS Workers - Establishing Callaboration
1n 2008, the workload of ESL. teachers changed due 0 the newly created SWIS.

(Settement

The setlement workers are housed in the Association for New Canadians (ANC) building
St Joha's. The ANC s the provincial organization that provides adaptaion servies for

immigrants o Canada. The range of the SWIS workers” dutis and responsibiliies i
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wide,but i aimed primaril i e

family o family. The workers esponsibility includes asssting families with

»

students’ homes. Generally p
of newcomers. Teacher 2discussed a SWIS worker's dutes in this new position:
Anything that is ot academic-based should be handled by
socil vokers. e scers v  permision i, ey
contacta social worker and tis person will arrange for a
rtor ndsn, ey hov it of aenon el 1
allviate some of our oad.

Teacher I added that parentsof second language leamers had become very

atached 0 the ESL teachers who offered the parents a needed a “comfort zone.” She

ment worker program had been creaed:

Ihastaken a while for parents 1o come o realce.. ke
"ok you don't need 10 come 1o us, you can g0 o this person
now and they can do tha.” But thy sl have that comort
Zone with s and 1 am not going 1o say: “Don't talk 0 e,
010 the SWIS person.” f 1 don'thave anything 10 do, |
don's mind doing that [helping th parenis]. s nice 10 sec
e ey i e acild o clasoom g i
different than sceing them in their home seting. And just

st otrundertnig o e andwhere ey re
coming from..nd i il help, 1 hink 0. ts v

important.
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unresolved:

Dealing with the communication between home and the
school isan ssue. We have setlement workers and they
ey role b ek, kg fer o of ing e
Jamils r s priry thon e famils o for

o busy setlement
verirs vt sl omcrn o e

10 run smoothly in some schools. She explained:
[The] social worker program was working very well but s
ot working s0 wellatthe moment. We have new people

it's a big turm over. Lastyear it was working realy well

of the year came they would be in’t or a year and they

misundersiands 0 groups.

becaus
oy stk

I other words,
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i order 0 achieve good results with this new intative

ESL teachers. Howener, it presents additonal challenges for ESL teachers.Firstly,the

unfortunatly,

are notalways aware of their responsibiliis. The SWIS worker program is very new and

newcomers, A 3
alarge e In
I fen ESL teschers. In this

between school and home,
7 progeam in 2007,
i ‘ ot s ntended

NCto

1o thir e lfein Canada. The ESL. teachers acknowledged this program as useful;

However,
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additional eachers by

between these two groups.
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6.6 Building Partncrships with Mainstream Teachers

Thissecton illustrates ESL_ teachers” beliefs about collsboration with

ESL teach

benefits for Est

teachers alke. C SL and

egration ofa second language leamer into the mainsiream classroom. Day-to-day

students that might be misunderstood by mainstream teachers.

Teacher 1 and Teacher 2 expressed strong belicfs about the necessity of

Teacher 1

stakeholders,including classroom teachers: “As an ESL teacher, [ need 1o make sure

Lam always in consultation with a clasroom teacher.”

Ina similar vein, Teacher 3 suggested that collaboration engaged allthe

- the child - the collegial spri solidfes™
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s amust to commnicate with a classroom feacher,
ecause the students are with that person more than they
e withyo. S.1in acasroam wachr wonld o

that child than Iwould. So 1 am rying 10 ge as
e fematon o ot o e ol

Indecd, Py

- Therefo
e a valuable resource foran ESL. teacher regarding how to build ESL classes more

0’ Iy, ESL teachers,

may

por i family

Ths, i i

suggestons and expressing the points of view on each student withthe i of meeting

the students eaming need:

1 L

with

parens, Teacher §

“overwhelming:”

Geting togter s wry i ' ey hrd hough
ecause you are talking about 33 children and three or four
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tferstleholdr I e cverilming Bt ewn s
e bitof contaet i tal contact and.
oo comes e sh o ond i e chd

work with second language leamers and need assistance of |

Teacher 1 prep

SL teachers. This is what

Teacher I stted:

1 give mainsiream teachers [teaching] maerials, because
clauroom eahersar at s, Ty dont e il
o with these [ESL] students. The students can't work
vt T et

ESL suden.

individual

ESL leamer's ecds, Teacher 1 sud:

T made an agrcement with the teachers because 1 said 10
hem s 1 can e o sl when T e comig
o hom s e and i . We e o K of

something special gong on, we can eave them in a class.
Some ESL. teachers are flexible in scheduling ther classes. For example, they

anguage earmersin other sub ¢




PRACTICAL WORLD OF ESL TEACHERS 17s

classes, if asked to do o by a mainsream teacher. This i what Teacher § said n this

regand:

Somatins ko 1010 g5 ¢l fomcos e e
willsay: “would you st foday. we are doing tis acivity,”

nd i don' ko the vy o | hin he cacher needs
me there with her fo that period o tme to help the ESL. ‘
o, vl i e with e chld e se s oog
the ac her. have done that even for

oo 1 i iy e o e

hat they may find confsing o different and coordinatng ther work around finding and

Classroom teachers wha have not experienced cultural diversity in theie

classrooms may i i it

Garcia,
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roup i 1o physical nd

For example,

behaviour n a non-judgmental way:

There is probably some misunderstanding: like I rcd to
explain to classroom teachers when e k

didn't come 0 school for several days that he didn't 20 10
ool for e ears. i n Ca

sl bt o this i’ ke it o fsking. You
mightdo i ccasionally, but you don'’"

1o school. 5o you have 0 putyour mind inthat hild’s bodb:
And the parcns lived the same e

However, ESL Teacher 3argucd that i the school she works in, mainstream




]
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when they start

from the fundamental belef that basically they are the same.™

Teacher 3 beieved

s ife,

L s coching rctce larnd e s ik,
o exampiewoud sy mosto e eachrsre s
exceptional, becaus they are commited, well-edicaed,
nersied. Thy are al mabiream eochrs b we ae all
ing.

Teacher

for ESL leamers for success.

i o, all ESL.

allconcemned paris.

ers, both ESL
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ESL K Teacher 3
says mainstream teachers in her schoolare “exceptional” n his regard.

skl as

wellas family Fan ESL csult of consulation

ESL spocialss provi facil

assimilation of second language leamers within mainstream classes, However, ESL

educator “overwhelming;

an ESL leamer,

67 Collaboration of ESL Teachers

the . sharing of id

goals th ESL learmers, Moreover, similar working

ESL teacher-group. Their professionalinsightson collsboration have emerged from
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plenty of pportunitis fo collaboration and ntworking. For example, the teachers

importantly, feeling partoftheir professional community.

ity

You have to have a broad mind and you can't b cultually
insular. And | don't think you can gt that if you ust sty

here. 4
mmlw peof peopl an he ety ommee iy and

Teacher 1 limed that the ESL profession has specificissus, one of which

ing. Theref which are

‘roup that holds  solid spirt of collgiality:
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With oher ESL teachers we've abways had a good.
reatonsi,We gy shas e ara diferen roup and
we only have cach other. We are so di

s We e 1o e
frsptcinsphicrtiin.y

renewal and othersthat draw them ogether for support. As such, work symbiosis is

ssentia in the pursuit of improvement of thei eaching. As a group, though sharing

aspect of thei relationship:

[k tht o grow, ESL e weare v
dependentomeoch atr ot swppor. Becouge | don't
ik hot e o e E5L. ewe e,y would
ecesrilyunkrsan e i s | do el ik
you have 10 understand the job. That*s why we ae all kind
afflock ogether Ve are e oty cwes o wouldrecly
onderstand each other. S0, 1's nice 10 have that kind of
wpport
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teachers. ideas
all the time.”

s Teacher Hows fora

formal talk aftr classesth for

lenges of pull-out

parenis, limited resources support, working with sudents with “leaming gaps” and more

phenomens

the ESL teachers, which again demonsiraes their collgialspirit. Teacher 2: 1 think thar

asEst

er community i relaively small:there are nly 7

“The Newfoundiand ESL. tea

from July 6,2009 - i

fciltting and
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ppor. It would seem impos

resources, As

Teacher 2 mentioned, ESL. teachers “flock ogether” out of necessty. Otherwise the
challenges may be insurmountable.

Apart from expresing the need for cach other's suppor,th teachers also

nature of thei profession, saying that it would be diffcult for an ousider, or on-ESL

Teaching and best meting the needs of their students.

hers” work




e
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newcomers. is engrained in the
‘complex social context that requires the ESL. teachers”atention.

SL teachers feel

o the decisions of schoo or school district administrations,the

andtime t0 second language leamers and thir umiles.
The ESL teachers” naratives facilitaed the identfication of seven main groups

students, ther parents, ESL. teachers, mainstream teschers, sdminisration, SWIS

e the

i the given context in the Eastem School Distict s fundamental,

nterelat.

goal n thislocale

OFESL learmers. I this regard,the ESL. teachers adopt multiple rols. For example, they

in three areas:

withother ESL SWIS : thind, with second
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language leamer
For example,
Genenll
integration ly
Teamers' needs. ESL

Would notbe possible.
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Chapter 7

Conclusion

thesis from tesch

ESL (curiculum, collaborations).

Dist

, aking into sccount th context o thei teaching.

7.2 Findings
The ESL teachers’accounts revealed muliple challenges that ae intricately
ntined with the local contextof immigration in the province. The teachers are

motivated and fel positive to work towards improvement of ESL. However, they agreed

hat while ESL i

professional atention from stkeholders.
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y ibi “The lack of

detrimental K tof

theteachers grouped as many ELLs as posible during ther pul-out insruction,

arade level. © the teach
reported an ly
them,
" i orlived in other

However,the ESL educators
elieved theirprep L
of i al, most
experiential

[ Inthe | the ssue of the relationship
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187
believe that ESL -
ther calling.

curriculum. They explained that curiculum guidelines would stsndardize the
o

L o
To effctively
age fexible
e lack. which
he
y ly fciltate their
. I this regard, i

conditons. L -
herethey could stor their materils, o having {0 sit for hours atlow desks. These.
i ESL teacher
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i tum, hinders the professionalization process (Breshears, 2004, p. 25-27). Moreover,

—_— » S0 teachers

renew thei contrac or ook for anather positon every school year. However, the teschers.

Education has introduced two full-term ESL. positions. Overal, the unsteady hiring

situation for mostof the ESL

working
EsL i the
ESL teachers’ marginal role among other teachers (Auerbach, 1991; Courtncy, 2009),
Feurricul W inad
effectiveness of ELL
various issues. i s
L ada 1L teach

the students’ amiles.




PRACTICAL WORLD OF ESL TEACHERS 189

Knowledge. ting.

Fpractic, for exampl

1o the unique.

school context (Grossman, Wineburg and Woolworth, 2000, pp 13-14). The ESL. teschers

(Grossman ef al 2000) Therefore, furthr rescarch is needed o investgate these

dimensions of

Teachers’ work as. group.

73 Recommendations

" the

Tevels can use
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iniiatives and work of the ESL.teachers. Based on th research fndings,the ollowing
changes are recommended:

1) ESL teacher education

prep

is fundamental for working in cultraly diverse environment. There should

The, 1 Dey 0
ESL
O ELL, especially ELLs with esming gaps.
2) Improved working conditions for ESL teachers
4 » joned ESL
This

can b done through the following seps:
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teachers.

par Education, TESL brador, ESL teachers

b) Develop a program resource evaluation package.

Distrcts schools  package of evaluat

i tools to evaluate the qulity of focal

programs for ELLs and -

) More time o teachstudents
) More time fo collaboration withcolcagues
) ESL development matersls

&) Adequate working conditons

) Addiional preparation to work with ESL students withlearing gaps.
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Est iy
) ESL curricutum developmen.
tead,
design ESL ESL
y SL curriculum
®
ESL teachers work with new currculum.
3) Develop and begin to implement a rigorous research agenda.
Coni There
ESL education

o et
rised the ESL teachers” concern, such as ESL. eacher professionalsm,issues of

ESL * sehool, ESL teache

A biga

sample of paticip
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Minall, ES1

uncovered.

tcachers withthe necessary resources willallow for educational inguiry and
rescarch, thus enhancing teachers’ commitment nd improving ESL teaching
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Appendin B
Letter from Betty Morgan

Re: Fwd: Re: Re:

InboxX

Reply|
Bty Morgan to Gilian, meshow detils /17/10

Gillian Olga:

Thereaown o BSL e cuenly vl ithhe s Scool
Disti

137 Elementary

37 Intermediate

63 High School

Apologize for the delay in geting back to you re ths information.

Cheers,

From the desk of

onfidential Sceretary o Mary Devercaux & Susan Murray
gt Divion Esstem Schol Distc
709:157-4660

"They can because they think they can.” (Virgil)

Gl Blckmors A B4 M.
Program Specialist - French Programs ESL
SLI0IST4625
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Appendix €
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o yeat. In 200 her s 12 permanent sidents o Newurdand nd Lo,
S0 e wer 50, 3008 e e 63 i 05
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fonal information
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Create Great Day.

oNeill

Settement and Integration C

Oftice of Immigration and Multculuralism
fuman Resources, Labour and Employment
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. The study
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making and professional development.
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the document,
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The proposal fo his research has been approved by the intedisciplinary Commitiee on
Ethics in Human Reserch y.ify

ot the Chapersn o v ICEHR e of b elephonc 7097578 65,

Thank you,

Olga Viltchek

Plese sign below if
Signature
Print name.

Date
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Appendix E.
Questions for the semi-structured intervew:

1. How did you decide o become an ESL. tescher?

What atacted you most o this area ofteacher prac

3. Describe how you gotajob after universty graduation?

4. How did you fecl when you first enered ESL class?

5. How 3 perence working denis?
6. How many students did you teach?

7. How do you ind common language with ESL leamers? How challenging i ?
8. Whatlanguage teaching srtegis do you use inclass?

9. Horw i our atenion distributed amon stdents during ESL clss?

10. How is your work distibuted among students?

eaching?

12. How do perceivethe earner's roe n the process of ESL?

earming?

4. Do you feel support

students.
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16. How do you work with the programs and resourses?

.c

challenges.

available and what do you fel you need?

.

practice?

20.DoESL

lingualism and diversityinthe socicty? I s0,how?
21, Do you fee his is an important goal i his povince? Why?

22, What kind of difference docs your ESL taching make?

23, Describ the ESL domains that are working well. What e he challenges?

How can they be improved?
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