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Abstract

province of!
work

with the bully, work with the vitim, enlist other aduss, discipline the bully). Also of
; . » B o

Behaviour Supports.

‘counsellors would handie a specific bulling scenario.

“Handling Bullying Questionnaire” developed by Bauman, Rigby and Hoppa (2008)

collected. Ninety-

implications for guidance counsellors.
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CHAPTER 1

INTRODUCTION
Problem and Purpose Statement

Asa

Labrador,

1 bullying: physical shing, hiting), verbal (e.6.
name-calling, threatening),rlational " d
Bullying

1210 18 having

been bullicd in school (Dinkes, Kemp, Baum & Snyder, 2009). A study by Nansel,
Overpeck, Pill, Ruan, Simons-Morton, and Scheidt (2001) reparted 30% of youth in

both. 42001

survey by the Workd Health Organization ranked Canada 26% and 27° out of 35 counties
Whose 13 year ods repored being bulis and vctms, respectivly (Craig & Hare,
2004), Therei i i

violent behaviour (Nansel, Overpeck, Haynie, Ruan, & Scheidt, 2003). While a whole

problenm. Some studies report tht teachers have been unsuccessful i dealing with



A eper, Cr %0t
Astdy
by Jacobsen and
Jational
in thisprovince deal with blling s

. Righy and

Labrador, The purpose of

This

his province respond o & verbal-relational bullying situation?

Research Questions

 How would

administered, this researcher specifically addressed th following:



2. Would any of the sbove five scales i, work with the victim, work with the

bull

corelate with each other?

ool locat

4. Woud

responded to this bullying incident?

responded to this bullying incident?

‘counsellors responded to this bullying incident?

Definition of Terms

1993), hing, hiting), verbal

(e name-callng, threateni "
lng, i . spreading

2008)

sty involves teasing, name-calling, and exclusion.



behaviour.

from 1 (1 defnitely i i m

withthe victim, work with the bl ignore the inciden, enlist other adults, and dicipline

the bully:

bully 0

back off

interesing t0 do

3. lgnore the
reat the mater ightly: tel the kids 0 grow ups ignore it



isuss with colleagues.

With Health

boys and irls sayi bully

continues to be an s in our schools. Once thought of as a ‘it of passage” or ‘ids

being kids',
(Pepler, Crig, & O"Connell,

1999) i i . The

bon

This study

the school ident of verbal-

reational bulying.



CHAPTER2
LITERATURE REVIEW

“They were older than me,they took a dislike to me...various things
happened.

pulled my

he. me...1 was p the
climbing frame. 1 didn't relise 1 had a concussion but tha's what it was. .1

(Smith & Sharp, 1994, p.1).

thelast 30,

in countris worldwide.

“The terms “bully’, ‘perpetrator, *vietim’, and ‘bystander” are consiructs

it with the
atypical ways they are often porrayed. The dichotoms of bully" and *vitim’is unclear

' Even though
these labels ar rife with definitional challenges,they are an integral part of

Tierature.

the language. He




« hers, admini

‘and discuss the effectiveness of nti-ballying programs.
Bullying Defined

School shootings in Liteton’s Columbine High Sehool in 1999 and in W.R.

Taber,

Inboth

In other cascs,

‘commitid suicide as 3 way to escape the pain of being bulled. For example, it was the

completed

of three young Norwegian boys in 1982, who had been bulled by

groundbrcaking bullying rescarch by Dan Olweus.

ol

19705. O i b ed

2008; Bomirager,
Davis & Bemstein, 2009; Bradshaw, Sawyer, & O"Brennan, 2007; Espelage & Swearer,
200

Fekkes et al., 2005; Jacobsen & Bauman, 2007; Mishna, Pepler, & Wiener, 2006;



Naylor, Cowie, Cossin, de Beti Lemme, 2006; 2008; Sherer &

Nickerson, 2010; Smith, Cowie, Olafsson, & Licfooghe, 2002). According to Olteus
(1993), * is  repeatedly

and over time, to negative actions on the partof one or more students” (p.9). This

imbalance
(Olweus, 2010).
Olwens'
007 i bullying in
schools. It reads:
‘make fun ofhim im o her mean and
riends
orleave him kiek, push, shove around, orlock
her o send
things lke that (Olweus, 2010, .12). .
i d power

questionnaires o assess the nature and prevalence of bullying:

picked on,

or her. s bullying when a young person s hit, kicked or threatened. locked

tha,

way.



).
her. It
But itis not
al., 200, p349).
I
do they ing teasing. The
bullying and the imbalance of power:
can be abused;
url i Ifthe
i ind delibera
describe it (p2)
1989)
included in the definition
Jood
Es S 003, p.368).

definiton:



I order to be
at
phenomenon (7.56).
. -
2003
From a Canadi i C (2007) idenify
K
por por sl
ad
ccondh por
consolidted” Crig
and Pepler consider bullying "

increasingly powerlessin the eycle of peer abuse.

A

canbe classified into several types.
Types of Bulling

Bullying can be physical (¢, pushing, hiting), verbal (¢ g, name-calling,

hreatening), i



and demands

ing i verbal and

physical forms (Holt & Keyes, 2004). Cyberbullying, which can be direct or indirect,

ha  digial

hok i i 1" (Diamanduros,

bullying. For the purpose ofthis study, the bulying scenario presented had three

and the victim (Olweus, 1993).

o




Prevalence of Bullying

and is considered a signifiant social problem in North America, Canada, and in

‘Newfoundland and Labrador. 1t was the foture and murder of 14-year old Reena Virk at

peers in Victoria, Brtish C

1990's (Hymel, tReichl, Bonann, Vaillancourt,

& Henderson, 2010). In ti Study found

from 20% to i i d

fighting with other students were measured (Durdle, 2008).

A study by Nansel et %o
10 10 have been a bully, atarget of a bully, or both. A 2004 study of almost 3,000 Dutch
least

Pijpers & . 2004). In

aGreck i 82

victim of bullying (Sapouna, 2008). A recent sudy in China by Cheng et al. (2010)

reported 25
Similary, in @ Chilean study of 8,131 middle school students surveyed, 47% reported

Jacobsen, 2009).

%% ied i Other Canadian



(Crig & Harel, 2004, Thiry-fvecountres workdwideparticpaed and esls showed
6% and 27 ing nd izt

13 i tively (Craig & Harel), WHO survey,

17.8% of 13 year old Canadi 151%of I

n 1993-1094 was
‘markedly better where Canada ranked 19 and 20" out of 24 countries on measures of
bullying and victimization,respectively (King, Wold, Tudor-Smith, & Harcl, 1996). Ina

20% of stud

d is “The impacts of

will b discussed n the next sction.

Impacts of Bullying

ke ol it, marital
Violence, child abuse, workplace harassment, and elder sbuse. The common




Craig, 1999 as cited in Barriere, 2005).

victims, bully/vieti K
T
victim, bully,
l Bjamelind,
2010). bullyvictims, and bystande

are discussed i the following sections.

The Bully
frequent fighting, and fightng-
003
¢
lead 0 sexual h " Ivement,
abuse
Rimpela, R Rimpela, 2000). Bullies are also

 Frojd, & Marttunen,

eation (Righy & Slee, 1999)



The Victim

cultural, and long-term. poor

Ladd, 1996) poor 2000), 2006;

Egan & Pery, 1998; Ol 1993 Ry, 1998),deprssion (Fekkes o, 2004;

Fleming & Jacobsen, 2009), and physical unwellness (Rigby, 1998). The loss ofsef-

esteem can lead to depression and sicide.

Victims. ol i In

addi

United States, Canada, Austala, England, and Japan. A study of Chilean middle school

e " Jacobsen,

(Cheng etal., 2010).

well-being. 2003). F i lison, R

and

Tikely to be atrisk o psychosomatic and emotional disorders.



The BullyVictim
Because of the:
Astudy by Broberg, Arvids
&
2004; Kalial
Heino ctal. =
disonders, depres vietim, or
bystander categories
The Bystanders
fear
y group i they

witnessed can follow bystanders into thir adulthood (Nesbit,1999). A study by Janson,
-

police offcers, emergency workers, and paramedis.

! ing i P

term, and

profound for all those involed. 1n the school environment, ‘those involved means




counselors.

‘The Nature of Bullying.

victms,

bullyvictims, and bystanders.

Why do chidren bully?

is complicated. bully

Dodge, 1994; Dodge & Crick,

Dodge & Crick,

one or more of these sages. Suton, Smith, and Swettenham (1999) explain bullying.

Jaad




of social intelliges

thei behaviours.

e Bates, 1989

Strassberg, Dodige, Petit, & Bates, 1994); parening that lacks positve emotional
Dek

1994). In additi especally those

hett, 2001). Community

a

section.



Bullying in the School Environment

occurs in the presence of other students” (Jeffey, Millr, & Linn, 2001, p.145). The

‘audience of bystanders. Bullying occurs among individuals (i.., the bully or bullis, the

vietim,
003). For exampl by
Nansel tal.
poor
1993; Wolke,
‘Woods, Stanford, & Schultz, 2001); school ;
satus (Melor,
rban and rual "
culture, races, and genders.
The profiles of bulles, bullyvct
ying. iy the problem, de-
woffer P

the available research on such profles.




Profle ofa Victim

types. For example, Oltweus (1978; 1997) distinguished between passive/submissive

helpk

defensive, and
K tempered. Perry, Kusel,

their 2

peers for both victimization and ageression).

lierature.

inadequcy; dif ing 10 their peers; in

P _— . -

Camey, Green, Powell, & Joly, 1997),

Profle ofa Bully

litle concern for thefeclings of others (Olweus, 1993, Olweus, 1997). According (o



teachers,friends, and animals. I adition,they are quick to anger, ike o control others,

preserve their selfi

actions, and create frustration in a eer group (Hazler et al., 1997).

Profle ofa Bully Victim

2004; Glover, Gough, Johnson, &

Cartwright, 2000; i ala-Hei 2000; Kim, Leventhal, Ko,

Hubbard, & Boyce, 2006; Menesini, Modena, & Tani, 2009). Bullyvitims have higher

(Cri, 1998);
school (Glover ilty, social
s Joseph, 1996). A 001

beh
drinking, thet, 3 ‘s ules),
functioning,

Profle of a Bystander.

L Lagerspetz, Bjorkqvist, Osterman, and Kaukiainen (1996) used a




they may not ., outsiders)

could lose power and

between bully and victim,

occurs. The next scetion will examine the roles of adults in addressing bullying.
Adults and Bullying

Contray to many popular belefs, bulling is not a normal partof growing up ot

) school




‘administration, According to

Olweus (1993)

enough power (o stop it n their own.

One of the most pervasive issues surrounding bullying i the aduls" frequent lack

al. (2006),
their student S e

For

I
serious” (Mishna et ).
The Communiy

Ifschools exist
school (Hall, 2008). hools must fecl

saf and “Schools cannot really be safe in unsafe communities” (Twemlow & Sacco,

2008, p86).

2000). Since child peer




the eycle of violence will

continue.

003

Parenss

Parents have a tremendous impact o the ives of ther children. I the study of

2009 Shields &

Cicchett, 2001), victims (Shields & Cicchets, 2001; Stdle, Feifel, Rohrmann,

& Pousik 2009; Pontzer, 2010)

Tl events, peer

jons, ildren wil be

involved in bully/victim problems at school” (p.110).

etal., 2005)

Many anti-



th, 2000
Responses to Bullying in Schools
Teachers
behaviours
"
cducat )i
Varjos, Meyers, Graybil, & Skoczylas, 2009)

Ina study . Price, Telljohann, and Funk (2003),

86.3%

an s ing and 31.2% involved ‘

(1999), ‘




behaviour.

: Indi

Del Ri

der Wal, de Wit, &, Hi

bullying cause the greatest amount of suffeing (van der Wal ctal).

Henderson & Murphy, 2000). In f

her

003

Knew

time.

1% of the

and bullying intervention and prevenion.



Administration

School administatorsset a one

the school and directly influcnce what

(Plog, Epstin, Jens, & Porter, 2010). The principal’s commitment o allocating time and

004)
Alarmingl
problem intheir
school (Flynt & Morton, 2008).
bullying and victimization.
Guidance Counsellors
1.2007) by Sherer




Bauman). Guidance

components of being an effctive counselor

the incident;

bullying

 work with e

vitim: teach

buly.




efforts o reduce bullying” (p.365).

effective? This question will be addressed i the next secion.

Anti-Bullying Programs

ith, & Peplr, 2004) with most

Pepler, Murphy, & McCusi-

Edge, 2010). H

For example,

interven il

‘and working with the sudents identifed as bl (Rigy ctal.).

Rigby (2008) summrizes conclusions which can b derived from studying

showing

fates o



Knowif, for exampl is

and wh

According to

B

worked very well” (p.1). They argue that a pogram that s simple, cisp and continuous

be suceessfl and stress th

the intervention program should not b sbout “what you do” but “how you do it (p.3).

ilary Craig and Pepl “some

¢s ranking on the WHO survey of 2001

and implementation” (p. 7). With Canad

193 survey,

Pepler). In a study by

ineffective.

research across 25 year period, Merrel,Isava, Gueldner, and Ross (2008) found that

ind bullying




Knowledge rather than anti-bullying behaviours.

o not have oneatall. In a recent sudy by Crag et al. (2010), 73% of 48 programs.

and saff

program This

question will be addressed in the next section

Effctive Programs
Model
framework.
“ - (Craig et al, 2010, p.226

Jennifer, 2008; Olweus, 1993; Righy, 2008) and the surounding community (Glover ct

al. 2000).

the school

2006). Indecd,

preventing bullying” (Crag et al., 2010). The involvement of communities can be &



(Craig et s, 2010). Education and training must be made avalable to parents and

the chances of invalidating a child’s expericnces (Mishner et al, 2006). Stafl members

intervene and were more effective in doing so (Bradshaw et a, 2007). Successful

i playgrounds, home and

involve all sudents (e.2., bulles, vietims, bully-victims, bystanders), parcns, teachers,

of teachers, gui administrat bus drivers,

010; Macklem, 200

These elements

008).




Labrador. H variation inthe

‘amount of empirical support fo these programs.
The Counsellor’s Role in Bulying Intervention and Prevention

bec

008

Furlong, Morison, & Pavelski, 2000; McKellar & Sherwin, 2003). The rescarch shows.

who b

the por

008). Di the school




schaols (Pollack, 2006).

Jbrador's Departmen of

behavioural practices.

Positive Behaviour Supports

il framework s based

ABA




practics injuvenile ustice child welfare, family therapy, hildren’s menl health, and

education.

I the carly 1990's, studies were conducted using entire schools asthe units of

2009). Emerging

Supports, SW-PBS. SW-PBS is a“whole-school approach emphasizing systemaic and

while preventing problem behaviors” (Sugai & Hormer, 2008). A key clement inthis

appr
Homen), BS

their

of supports, “sehedul

bud
success of support” (Dunlap et al., 2009, p.5)

bullying, differ

“The primary

or victimization (Dunlap et al, 2009).



Autis tier,

behaviour-consequence) model of behaviour.

implemented. F i

al,2009)

d bl e of writen ani-




008). A longitudinal

A1, Putnam, Handler,

& Feinberg, 2005).

iport (BP-PBS).

Homer (2009

school wide PBS. In tis sud: s y

betwwcen respectful and disrespectfl behaviour, saying *stop’ with your hand held p if

diseespectfully: walking.

“stop" you stop what you are doing, take  breath and g0 about your day. Reslts showed

that the use of BP- Iing

as ffective and effcint.



2006) i this

o

(Government of NL, 2003). This model promotes a school-wide positve approach to

ipl
einforced (p.1). Two endorsed anti-bullying programs from the Department of

Minisry of

Education,

Ministry of Ed junior high and senior

school system.
Conclusion

As seen, bullying is a complex and broad phenomenon. Although it i a imes.

This
nd I !
nique s
behaviour i
bull
bully ool and discussing.
il now dis

methodology of the current study.



CHAPTERS
METHODOLOGY
province
incident. 2008
eniled the 1  (see Appendis
suvey was granted by Dr. Shri Bauman, Universiyof Aizona. This chaptr presrés
Panicipant
PR—
Al
his sy,
V ., 702%)
llime
Over halfof 3
J285%,

= 23) or mult-grade sehool (i, 234%, n = 22).

mpling.

disrits in Newfoundland and Labrador ic., Eastern, Westemn, Nova Cental, and




Labrador) Exactly 189 guidance counsellors were sent an email invitaton (see

i

obtained in wriing from all four school distrits (see Appendix C).

E a
be contacted. T rcher and emailed individual pr o
“The body
ndix D)
* websites for i from th
Department of Education, Govermment L for individy
Two outof 2 Distict denied
.
study (see Appendix B).
Labrade
surveyed, 1
K6, K3, KA, .79.78,59,

47) high schoal (., 10-12, 9-12);al grade i.c., K-12) ; and mult-level ., 8-12. K-

7,K:8,K9,7-12).



‘Table 1: Distribution of NL Schools, Guidance Counsellors, and Guidance
Counsellors Surveyed

School Disirct [ Ao Schoas [ #of Guidance | #of Guidance
Counselors | Counsellrs nvited
(opaiaton) | toparticipatcn
sudy

i s —]

E—] £
35 3

or 6 [ R—
Tout 16 o1 159
Research Design

Adminisration of the Questionnaire

Ei brador, The survey was.

Monks Guidance

py—" «

the informed consent form and questionnaire posted on Survey Morikey. Counsellors

were presented wit

ndix E),

Last icking “yes" indicated

. »

‘and allinformation would be held in the strictet of onfidence.



later to equest participation (see Appendi G).

Questionnaire

by Righy in 2006. Psychometric analysis of th original questionnaire led to

- (Bau 1,208, i 3

item questionnaire used in this study (Bauman et al).

@ i “1

teacher 1o intervene” in the urrent study whereas in Bauman et al.' survey it read *|

being surveyed,the wording of this question was change. In addition o the 22 question

educat

hool locat fschool,




the rescarcher (scc Appendix A).

indirect bulying:

" e
names by another, more powerful, student who has successflly

ibl i, the vi
miscrable, and oftn isolted.

y 5p 1 vas I defin L2vas
1 probably would not’, 3 was ‘T'm unsure’, 4 was I probably would," and § was ‘1

definitely would.”

g tems.
6, 11,17, and 22); Work with the bully (.. usingitems 5,9, 12, 19, and 21);Ignore the

incident i, using items 2,8, 10, 16,and 18), Enis other aduls (.. using items 4, 13,

14,15, and 20), and i 1.3,ad7).

higher the endorsement of that strategy.



mostof the

oy ing v idity 008

Bauman et al. (2008) used Cronbach’s alpha to measure the internal consistency

as20; 64;a0d 65,

very itk variabiliy in tsscores. For example, item 18 which read “I would ignore i

inerpreted with cauton.

The survey.

current sty



CHAPTER 4

RESULTS

Handi i Atotal of 94 guidance:

160 (SPSS, 2007). This chapter presents the research findings n the current study

(PBS): composite scale analyss; and other notable findings.
Hypotheses for the Current Study
“This researcher hypothesized the following:

1. guidance counsellors would elect 0 war with th victim, work with the bull, and

enlist other adul. Given the support or enistng other adults in schools' ani-

2. itis unlikely guidance counselors would ignore the inciden.
3. given gui ! therapeutic ro

the bully.
4




s ¢ age, sex, i i pact

above noted ive composie scales.

work with the bully. and enlist other adhl scales

Demographics

Descriptive, demographic information was collected using 11 questions. Five of these:

number o

numbers

‘ 8 12 e . Healt, English,

School




population numbers varied from 50 o over 100,000

age range (45.7%,n = 43).
position was variable where most respondents indicated either 0-5 years (27.7%,n = 26)

o 16:20 years (21.3%,n=20).

i ing (55.3%, 1= 52). S pe

=23) ora muligrade
school (23.4%, n=22). The least number of respondens eported working in  high

school seting (9.6%,n = ).



‘Table 2. Demographic Characteristics of the Sample

% of Sample

Missing
‘Sehool Type*™
Primary/Elementary
Middle school
High school
All grade
Muliigrade

Missing

Part time

position




K6 Ked; and K3, g
configurations: 7-9; 7-8; 5-9; and 4-7. High schools included 10-12 and 9-12. All grade
schools were K-12. Mulrigrade schools were: 8-12; 7-12; K-7; K-8; and K-9. Multgrade:

i For exampl
in 3 schools (K-6, 7-12, and K-12).

Bullying Programs and Positive Behaviour Supports

@ table

(see uble

Statistical Summary o Four Survey Questions

the able

below. the majority of

= 55)and

=53,

“72)and T13% (0=

that thir school s currently implementing PBS.



school have a
b«llyml program?
55 st
Ny % 208
Mising i n7
Tiew youtoael
formal enining i blyig?
B 564
oy 30 319
Missing 1 nz
‘ Tive you had ay g
‘ Positive Behaviour
‘ n 76
s 85
3 32
n 17
ting Posi
Beious Suppora?
& 73
No 8 85
Not sure 7 74
Missing 12 128 ]

Descriptive Summary of Two Survey Questions

Intwo survey. indi i s

raining. indi i 5

56 outof
‘and resources. Using the Ontario Ministry of Education’s Registry of Bullying
the follows




six

province: Focus on Bullying: Roots of Empathy: Beyond the Hurt: Respect EI

school. C
Teachr
classroom talks. C
h Department of
Document; Be Cool
Program; STRIVE bulary)

Bully Boy and Gossip Girl; Bully Awareness Week; Bully Box; Bullying: Take Action;
No Bullies Allowed; s Not OK to Bully; Character Education; Respect Team; Volcano.

Club; Second Step; and Be Cool Program.

bullying. On this survey item, 45 out of 94 counsellors (47.9%) esponded by lstng:

strategies; and

These were: Roots of Empathy;

Respect ED; L Intimidat

PBS; Ch



Safe and Caring School s

STRIVE; Anti =

universty courses: nformation packages: and books.

Composite Analysis

o S " ek
incident items 2,8, 10, 16, 18); Work with the by items 5,9, 12,19, 21): Work with

the victim (tems 6, 11,17, 22); Enlistother aduts (tems 4, 13, 13, 15, 20); and

13,7




Discipline
the bully

*#*corelaion i significant at the 0.01 level (2-taled)

Note

ings of 1105 as: 1 = 1 defni 2= 1 pn
ot 3= 'm unsure; 4 = 1 probably would; and § = 1 definitely would

Mean Scaled Scores of the Compasites
I this suds
123,80~
420,50 = 410,5D = 56).
consistent wit 1.5 2008) study [
likely to 125,80

the bully (mean= 4.27, SD= 69) or enlist other adulls (mean= 4,14, SD= 61) (sce table

9.

bl




2y in i y 1). However,

counsellors would have endorsed (hypothesis 3)

393,50~

335.5D =

1 point f i 3335 83)

consistent with hypothesis 1

point (mean = 3.35), the standard deviation on this scale was the lagest of sl ive:

posites (SD = 7). Therefo counsellor
responses. These resulis are consistent with Bauman et al.’s (2008) study which also had

333,50 83)

(see table 5).



Table 5. i
Bauman et al’s (2008) study and the Current Study
Composite Bauman etal. Current Study
Disciplne the Bully Mean 427 Mean 4.29
i SD 69 SD.71
Enlist other adults Mean 414 Mean 410
D61 SD 56 il
Work with victim Mean 333 Mean 335
D 83 SD 87
Work with bully Mean 365 Mean 393
D .69 SD.61
Tignore the ncident Mean 135 Mean 123
- D34 SD 27
Correlations Between Composites

the work with the victim compasite (368, < 01, two tiled). As wel,there were

the bully (527, < 01, two tiled), working with the victim (308, < 01, two taled), and

disciplining the bully (500, < 01, two ailed).

working with the bully and ignoring the incident (~284, < 05, two ailed) and enlisting
other adults and ignoring the incident (-277, < 05, two tailed). This rescarcher
incident

(hypothesis 2.



‘counsellors o endorse working with the victim (254, < 05, two ailed),

Bullying Programs and Training in Bullying

The o
=
stud
above). Tables 6,7,
Significantcorrelations.
Table 6.
and § Composites
Composite | Workwith | Ignore Workwith | Enlis Aduis | Discipline
Bully Victim Bully
Bully
Spearman's [-087 006 045 065 031
SigQ-iled) | 465 957 703 Ed 788
7 7 7 % 76
Bullying
5 s |-126 097 -01s -156 -206
Sig(2-tiled) | 290 415 900 179 o4
N 7 7 7 7 7
Scorrelation s significan a the 005 Tevel (2-tailed)

corelation is significan a the 001 level (2-ailed)



‘Table 7. ANOVA for Bullying Program and § Composites

Composite [ af P Sie
Work with by | 72 £y 490

Tgnore 7 000 988
Workwith |72 001 948

vietim

Enlistadlls |75 e 4
Discipline bully | 75 o C

‘Table 8. ANOVA for Training in Bullying and 5 Composites

[Composite [ at F [ Sig. |
[Wrkwith by | 72 s o3
Tenore 7 0% 5
Workwith |72 w6 Wi
Tl il |75 B 7
2365 128 ]

Positive Behavioural Supports

and typical i s study

As seen in Table 9, i \

h the five

composite sales.



‘Table . ANOVA for PBS Training and § Composites

Ignore 7 2155 124 j
Workwith | 72 38 %0 T
it ads |75 o e

value = 001

F.T) = 8.346,p




orwere

F(1,74) = 14840, p .

Table 10. ANOVA

ot sure groups)
ar F si

‘ Work with by | 72 878 420

i Tanore 7 765 3

‘ Workwith | 71 " 76

; vietim

‘ Eolis adidts | 74 1942 151
Discipline bully | 75 8346 001
Table 11 ANOVA

yes and oo+ not sure groups)

Composite_[af —[F___[Si
Discipline | 75 “ 000
bull 1



Conclusion




CHAPTERS
DISCUSSION

A
‘names by another, more powerful, student who has suceessfully

per
ible. As a resul,
miserable, and oftn isolted.
This
(Olweus, 1993)
bullying scenario.
This chapter
3 - ignoring.




e

discuss the limitations o this study.

Demographic Variables and Guidance Counsellor Responses

school

1993); howeve
bullying decreases as students enter higher grades (Olweus, 1993). In this study, neither
urba i iddl

asa stategy.



Composites
f he
incident, ine the
bullying incident (Bauman et al., 2008).
Ignore the Incident
incident of
incident

generaly fet
(2008) sty

The.

However, there

frequently nor

consisently o stop ballying behaviour (Craig et l., 2000). In addition, school

Jlors, b

Bauman, 2007). The

Department of |

2010,



" (p2).

Labrador Teachers’ Association, 1974, p. 33). Some guidance counsellors follow the

and

& Petifor, 2001, p.61). In addition, the Canadian Counselling and Psychotherapy

Eibics

th integrty and promote the welfe of thei clients” (Sheppard & Schulz, 2007, 7).

Therefore,

programming, but would also be unethical.



Elist Other Adults
‘ wdent and imvol her Craig ctal.
2010
(Beran,
1
006).E
if schools,teachers, pincipal

want 10 address the bullying issue.

Discipline the Buly

1993)

Ed Registry of
2000) 010),
010), 2008,
2000; Pollack, 2006).



y. In tha study, Bax i

" (p84)

for example, g,

Guidance Programming (Government of NL, 2010, one ofis® gols s 10 respond “to

students” or

progress, carcerdevelopment,and personalsocal growlh” (. 4) and one ofthe oles of

arcas” (p:32). Given this ol

this province,

disciplinarians.




o ipal” (p206),

‘counsellors willbe urther discussed in  subsequent ection.

Work with the BullyWork with the Victim

point for

interventions when working with bullies and victims. Ina study by Jacobsen and

Bauman (200 ive reltional bulling as

siuations. i (2008), counsell

domain in addition o asisting with academic areas” (p.850).




nger manager
province, Harris and

highrisk
behaviour 2 If mutilation, d i Inthat
same study, * highest
higherisk behaviours.

I "
por

questionnaire items on that scale. As with Bauman et al.'s (2008) study, tis suggests

aduls.

buly.



Bullying Programs and Guidance Counsellor Responses

117% did

presented on the Handling Bullying Questionaire

Jombia Minisry of Education, 1998)is

Education, 2001),

provinee. H

ider 3 . or working

it the bully).




. Bauman ctal’s

ignore the incdent.

such programs (Jacobsen & Bauman, 2007)

Nickerson, 2010),and

po
rather i 1., 2008), it

‘counsellors" responses to bullying siuations ar influenced by a complex array of factors,

including school ant-bullying policis, programs, or taining.




Positive Behaviour Supports (PBS) and Guidance Counsellor Responses

& Homer, 2008
For example,
Inaddi
el et al., 2005). As a means to
‘ e
Department of Meeting Behavioural
with behaviour
s
forced” (p.1).
Atthe time of implementai
province.

scales). He i i it e




p or i th
were implementing PBS.
Implications for Counsellors
Inthis
social, career);
bulying, self
« feral i
010)
i Kiselica, 1997) and
can provide these srvices.




most anti-bullying programs.

some
1 00
2
-
R ———
pssat
M
| -

| i e s il



H

prevention and resolution of bullying behaviour in schools.

Dual Role
By virtue of

& Herlihy, 2005). For exampl

. ) . -

ethics. i 3

‘many hats” as counselor, teacher, and adimini

20w

& Harding, 1990).

Harding).

relationship between counsellor and student.




thatis

. 1988). the counsel

with the principal” (Engelking, 1990, p.9). In the case of the counsellor who acts as an

"

worthy of futue study.

‘Also worthy of future study i the examination of altermate approaches to

have stood out: restorative justice and the No Blame Approach.



Bullying Programs

which will be helpful to thei leaming of improved behaviour. Increasing

Robinson, 1994, p.4)

Pepler, 2007) while:

by
I (Crag et al., 2010). Currently
Education, 2001 Whileitis
bullying program, this topic is worthy of future study.
I i
008). dmost 60% of guidance




(Morrsion, 2002; Wachil, 1999) and the No Blame Approach (Maines & Robinson,

Insicad, these:
Restorative Justice
. agn sy Meki Glymn,
(Vamham, 2005). ive practi i
11999).
e’ system t0: * system

(Hopkins, 2002) where, for example, dealing with conflct does not focus on geting to

the bottom

(Morrison, 2002). According to Morison (2006), bullying and restorative




relationships” (p.372). Bulying and victimization can cause alienation, disconnection

from the school,

hings 0" the student rather than “with” the student (Wachiel, 1999). Suspension and

he
10 help the
paic .. not assign
see every instance of wrongdoing and conflctas an opportuniy to leam (i, help.
students leam from ther mistakes) (Wachtel1999).
Inorder
Supporters

approaches to elationships and behaviour management” (Morrison, 2006, p.148).

No Blame Approach

behay “The No Bl




step process:

fortheir
(Maines & Robinson, 1994),

“The No Bl

1994).

. 1996). Like

ot . but the No.

(Maines & Robinson). The program is based on the development of “higher values” such

‘as empathy, consideration, unselfshness (Maines & Robinson).

justice and the No Blame approach may also be used.



Study Limitations

(2008,
butthe tem “bulyng’ was
ot deined.
casc ofblling was et upo thepar
donnai 2 “Twouldask the
o1 ‘s inthe
cumentsudy.
Fis,
y For exampi 1 would gnore i
n 3
. Second
reducing the
- Thind, 5 008) sy,
bulying, Th ; ehaviour.
Aswell w©
Fourh 4
The curent

study, however, surveyed only the school’s gidance counselor regarding PBS. Lastly.




i this provinee responding (0 the questionnaire. In additon, data that was “missing” is

respond to some questionnaire tems.

; In conclusion,this chapter discusses th findings of the study, “Newfoundland
and Labrador guidance counsellors strategies for handling bullying.” The purpose of
hapt
Study Conclusions
bullying? Usi B 1. 2008)

e incident, work

with the bully, im, and




bullying

programs and positve behaviour supports.

I anlyzing the five composites, guidance counselors in this province were.

s,
buly.
i
counsellor paricipans inthe curent sudy
resolution
H per

i this provinee is worthy of future study.

“The cfficacy of bullying intervention programs is beyond the scope of his

n
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APPENDIX A

Handling Bullying Questionnaire

LAge  Ounder30 03140 0 4150 0 5160

- 5 M,
university obtained from; and date completed)

0 Mile O Female

005 0610 onas 01620

teaching)

O Part Time (Guidance only)

Sb. Grades and courses taught, if applicable (please lis0):

dutes e

‘School Information. Please answer the questions below.

I Location of school: O Urban O Ruml O Both




3. Type ofschool (e, K-6, K-12.9-12.
= -

4. Total number of students at your school (approximately):

6. Docs your school have a bullying program?
OYes O No Ifyes, please indicate the name(s) of the program(s):

workshops, in servicng, etc.)

OYes O Nolfyes pleasei
programis):

" e e Supports?™
Oves  ONo 0 Notsure

9. 1 your school currently implementing “Positive Behaviour Supports?”

OYes  ONo 0 Notsure




Handling Bulling, Please read the scenario below and check the bos tha is closest o
what you think you would do on the next page. Please check only one bos for cach
option. i lying takes.

: ity Sometimes it
questions indicate what you might do given the scenario below.

the school in which they spend the majority o their time.

Imagine the following scenario

A12-year-old student i being repeatedly teased and called
unpleasant names by another, more powerful,student who has

‘a3 much as possible. As a resul, the vietim of this behaviour is
fecling angry, miserable, and often isolated.



Opions T T Tm [T T
definiely | probably | unsure | probably | definitely
would | would would

1T would nsistthat the

mater
3.1 would make sure
the bully was suitably
puni

4.1 would discuss the
matter with my

sitation
6.1 would tll the
victim to stand up o the
ul

7. would make i cear
1o the bully that hishher
behavi notbe

tolerted.
8T would leave it for
someone else o sortout
9. would share my
concern with the bully
sbout what happened to
the victim, and seek 10
getthe bully to behave
ina more caring and

10,1 would et the
wdents sort it out
themselves




1T would sugest that
the vctim act more
assertivel

12. 1 would discuss
with the bully options.
from which helshe

helshe would no longer

bully something more
i do

| ineresting

2. T would advise the
Victim to tellthe bully
o “back off™




Note with permission heri Ba
University of Arizona and Dr. Ken Rigby, Universiy of South Australia.

ke to




.

of how guidance counsellors handle bullying siuations.

A
K3mep@munca
igi 25,00 Walmar gift
card. Now that you have completed the questionnaire, you may email your name and
anonymity will

be ensured.



APPENDIX B

approximately 7 minutes of your time.

“The link below willtake you o a consent form where you can check “yes” 1o give your
consent to proceed {0 the questionnaire.

10 win 2 $25.00 Wal-Mart giftcard
Thank you,
Michleen Power Ellot, Graduate student, MUN

Dr. Greg Harris, Assstant Professor, MUN
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APPENDIX D

Email to all Principals in the Eastern & Western School Disticts

January 6,2010
Dear Principal,

“This rescarch
Memorial it No.2009/10-043). ded “NL

egi
‘component of my graduate degree in Memorial’s Faculty of

e your i
rescarch project {0 this email.

In order

adminisered. is cmail appr

1o contact me or my supervisor, Dr. Greg Harris (gharis@mun.ca). Thank you again for
‘your consideration.

Sincerely,

Michleen Powwer Ellott



Attachment:

Study Significance

| Bullying in schools has ber h
As ateacher and nce, 1
ofling: hyscal using. iing vl (amecling, eesriog ol

Bl
contnues o be wnk)m\ml and pmlvlcnum with the Natonal Cener for Educaton
12-18 having been
bl n school (2009 A stdy by Nansel et l. 2001) .‘,..m %ol ok
Canada in grades 6 t 10 as having experienced being a bully,tar A2001
ey by e Word HedthOrgansaonanked Canda 26%and 27 ot a0 3 o
whose 13 year olds reported being bullies and vitims, respectively (Crai

prevention and
in schools, d ofien &

play a critical role (Olweus, 1993).

s vitalthat the solution tothi

(Fekkes, Pijpers, & Verloove-Vanhorick, 2005; Smith & Shu, 2002; Rigby & Bauman,
2002). A Canadian sudy by Peple, Craig, Ziegler, and Charach (1994) reporid only
25% of students believed teachers would sop bullying behaviour. The
st e sl v bl s ey e
oy by b s Bewnan (2907) bt ol sl doplyed e
cnpthyfor v of elational and physica ol also

is evidence to

y likely to
intervene. il explore NI
bullying incident, In addi here has
a how rural and handie bullying

Research Method

A qumtsaive sty ing s qesinuis devlopsd b B, Rlghy dHoppe
(2008) enited “Handling Bullying Questionnaire” wil b ads cetronicall to
idancscounselos(eponimaely 180150 i e 4 Engish sl dsts of
Nowoundand ad Labrador. The srvey wil e admiistrd i
SurveyMonkey is

‘SurveyMonkey” as




‘anonymous. The questionnaire does not contain any identifying information. As the data




APPENDIXE

SurveyMonkey
L Labrador

conducted by Ms. Michlcen Power Ellott, Graduate Student and Dr. Greg Harris.
Assistant University

by using the contact information below.

this province. It "
here will

You, now or in th future.

Because of its”

chological, social,

current practces of handling bullying situations in NL schools.

the panicipant

por

bullying in our schools. This research may also provide you with the opportunity to

All data will be kept

Greg Harris” office



for five years, as per universty guidelines and wil be subsequently destroyed. Hard

Ifyou
Elliott at (709)834-9397 or Greg Harrs at (709)737-6925.

There 5 -
Ethics in Human Rescarch and found t0 be in compliance with Memorial University’s
ethies policy. i

ICEHR at cchr@mun.ca o by teephone at (709)T37-8368.
Inaddi i
‘Western, Central, and .

obiained



Second page of SurveyMonkey

Consent For

By beginning this questionnaire it means:

You have read the information about the research

. . without

Michleen

A summary i
Power Eliot t K73mep@mun.ca.

1 you decide 1o proceed, you do not give up your legal rght, and do not elease the
rescarchers from thir professional responsibiliies.

Please complete this questionnaire only once.

Michlecn Power Eliottat the email address below. Since this email will be sent

study.

. Yes
o No



APPENDIX G

Reminder Emailto Guidance Counsellors

Questionnai

below.
Thursday April 1*

follows.

approximately 7 minutes of your time.

“The link below will take yvumlwmnu form where you can check “yes” o give your
consent o proceed to

There will
to.win a $25.00 Wal-Martgift card

Here s the link: (insert)

Thank you,

Michleen Power Elliot, Graduate student, MUN

Dr. Greg Harris, Assistant Professor, MUN
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