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CHAPTER 1|

Introduction to the Study
levels. In the day and
. That being sai,
be successful i the respectiv seting.
196 per centof
10, The
70.7 per cent, ince, howev i
2001
revealed. iggest
red 077

students” 005, p. 5).




that came from all of thisis why?

Butler and
,viok discrimination, and other
.2
Aditonally,in 1998 The Britsh Columbia (BC) Teachers' Federation released an
i i O pair
poverty,
®C
Teachers’ Federation, 1998, p. 4).
i
varying degrees:
L
suppor
I — g
3
Mattson,

2001,p.17).




addressed, Aboriginal
struggle to succeed to complte their schooling.

1.1 Purpose of the Study

education become a realty.

1.2 Statement of the Problem

in Aboriginal Education in Alberta.

example, we b he Aboriginal L

Teaching (Alberta Education, 2007),and Our Words, Our Ways, Teaching First

Nations, 005)

hips in Action: First Nations,




Iberta, 2006).

Instructional
done to better help these students n school.
1.3 Research Questions.
educational Aboriginal

Education? The subsidiry research questions were:

province of Alberta today?

2

Please listpractcal examples that you might recal

3

provinee?

4
delivery of education to Aboriginal students? Please elaborate.



6.
regarding Aboriginal education in Alberta?

1.4 Significance of the Study for Research and Practice

¥
Aboriginal
e if
itexists presealy
eting th
Direction, that, “In the mid-1990's
(Learn Alberts, 2006, p. .
berta
Ihera i
b i As Albert

Education states, “Effective policy direction and soluions simed at engaging and



pivotl role achieving these broad policy abjecives” (p.8).
I
e “Aboriginal
sudents, ifed,brigh the
. g
Aborigioal
hei charge.
e
e




‘year, With effective
Aboriginal students.
Iberts, as a whole
Metis, and Inuit) dt ther than letting
individual is
PNMI students, Therefo s going

spent solely on FMNI kids. This money, if properly directed, could bring to any

‘and school in Alberta.

1.5 Terminology




FNMI: Acronym used by Alberta government o identify Aboriginal peoples.

Alberta.

1.6 Delimitations

(Creswell, 2008, p. 207). This study included th following delimitations:

given asurvey; and

educationn Albera.
17 Limitations

Limitatons “identify potetial wesknesssofthe study” (Creswell, 1994, .
110). The limitations of his stdy incldec:

given a survey: and
2. the study only used one approach to gather data

18 Assumptions

given o them.



1.9 Organization of the Thesis

Chapter 1 gi

definitions, delimitations,

significance for research and practice in education



CHAPTER2
Review of the Literature
Aboriginal Education in Alberta
Albertait
01920, making it
schools.

21 The Indian Act and Residential Schools
‘The Indian Act of 1876 was of importance due to the impac it had on education
Q - " :

Unfortunate;




1

was devastating, “As a result,they often became ashamed of thei language, culture and

famil

005, p.3).

in terms of eduation itself

| Many residential school students received an inferior education. Because they

Iberta Educat

‘ 2005p.5)

Tt studk “Many felt a loss of

Jtural

trauma” (Alberta Education, 2005, p. 4).“Iti believed that the impact of these

based skills” (Ruttan, 2000, . 84).



Alberta becau

practces.

! iden

throughout the lteature as acts of cultural genocide. (p.2)

residentialschools affected her as a child growing up:

“The misionaris were tyingto civilize me. We couldn'ttalk Indian
et o o o e 48l i A

50 hard. | felt so lone. (Piquemal, 2004, p. 5)

" (. 615). boriginal peopl

mainstream society” (Aisaican, 2001, p.4).
22 Family and Aboriginal Education

‘many Aboriginal children to be aised by extended fumily. Grandparents, older siblngs,



the children. In fact, “Sixty-fve percent of Aboriginal children on reserves and 50
i v it I 83 percent of

2001). Thisisa

reports because they go between family members so much.

hikd

be successful,

struggle with cducation.

Hunting, weddings and




Thisisin
S i
leaming” Education, 2005, p. 31
there
boriginal families®
homes. Becat
i B i
2005, p. 32). Of s i

school than those who are not.



g il
the younger
005, p. 3
of negative ways.
Finall

Aboriginal
involvement rates for Aboriginal and other minority parent, through their

1999, p. 139).

pov " (0.7




school

" G.7A

atthe school. It may I

because 10 ane asks them for guidance or advice” (p. 7).

o the school
boriginal
success. Getting
Lowe and “The
hooling, achi If esteem and
achievement o real leaming outcomes” (p. 16).
23 Aboriginal Content
teachers,thee s stilla lack of While there are

£ Aborigi 2 i K12, there exists




Aboriginal Studies 10,20

d i talso

‘mandatory for students.

their understanding of how others s them and thei cultures” (Alberta Education, 2005,

) ted o, the impac of

curiculum, Unfortunatel

very few educators with the necessary credentials to teach it.

A i Without

his el \

Education, 2005, . 52). So although steps have been taken by the Alberta Government

there still

Furth




they should be.

these 1999, p. 5. Uniil that

groups” (Alberta Education, 2005 p. 53).

larly

reate to the material being taught:

— | 0
‘overwhelmingly punctuated by struggle — truggle to see one’s culture or
i Je for

A, inellectual

tul,
@11




19

In Australia, Tripcony (2000) recognizes the importance of students’ identity and

- .

For Aboriginal students, thi

y are” (. 9).

themselves.

esteem” (Groome, 1995, p. 14).

boriginal stud herta, Ontario and.

Australia are struggling with current curriculum outcomes With very lte cultural

. “Overall, 2
" (Herbert, 2003, p. §).
withthei education.
2.4 Culture and Assessment
! academic
raditional paper and

tivites might’ 005, p. 113). In additon,



days of school,

effort, and atitude, which hurt the overall marks of Aboriginal studens s well. Due to

are factored into overal grading.

o single rather than multiple assessment methods;

. it i o0

« time limited assessments;

o marks awarded zeros for incomplete or missing essignments;

o fuilure to match testng to teaching;

» surprising students with pop quizzes;

o - ing, practice and

feedback before evaluating products. (Canady & Hotchkiss, 1989, p. 69)




Aboriginal studeats. Once the

perspective, which depends, n part, on our understanding that cultural

e run the isk of stereotyping people. (. 197)
25 Learning Disabilities
Avotherissue affecting Aboriginaleducation i leaming disablies. When

B iy i ottiog

ashamed of.

0 be successful.

consistently:

& b e
undersianding. (Albera Education, 2005, pp. 123-124)




boriginal
th
lso very
One teacher
ratherthan a hindrance:
1
th
pic well. A
Twas
ing. T knew
1
Jbout Brtish L Bl e "
T
he

esting,some do.

listially, with the proper




seting.

2.6 Common Mistakes
i Aboriginal
Infu
ez
setings, reserved personaliies and giftedness.
N y .
b He
learning” (Alberta Education, 2005, p. 124)
.
hungry or tred and
il
2005, p. 124).
cildren. and kids

“They may be



interrupted. This i leamning

2005, . 125). i ing, Aborigi

ridiculed i the past.

iswhen you'
e uncomfortable asking question” (Alberta Education, 2005, p. 125).

butin LA

themselyes™ fon, 2005, p. 125).

“The truth of the

Piguemal (2003) supports this point sbout Aboriginal students:

g “The tescher then sometimes says ook a me, pay atenton,ansver et

more of a respest. They areaught ik tha,especially ifthey ar aught by o
because it would be challenging then. (p. 38)




p12).
ta s
ing needs. Landis (1997)
comments:
academic programs. 5. 3)
Although many
school.
thoughts
they can do.
thoughts
potential” Education, 2005, p. 125).
disabiliy, i Other factors
bscnteeism, dimomfint
ool




the present educational system.

27 Aboriginal Language

I the 2001 Census, Satistics Canada staed that:

15,010 Alberta residents reported Cree as thir mother tongue;

2630 reported Blackfoot astheir mother tongue;

250 people said thir native mother tongue was South Slave;

225 said it was Chipewyan (Dene);

northern regions of Canada);
was ther native langusge.
Intotal, 23, deatif borigical
language (Alberta Education, 2007, p. 2).
bi boriginal




). Furthe

od values.

Iiteratures, bi

perspectives on and understandings of the world. .. (. 199).

While

sguage. It only stands to

that
academically at least, these students would be more successfulin school.
il the
people,
e education? In h h,
A pride i




language the lfeblood of their people and how being able o idenify with the lnguage

Language s the outward expression of an accumulation of lesming and

Ttis not

simply a vocal symbol; it is a dynamic force, which shapes the way man looks at
is Flife. Knowis

(National Indian Brotherhood, 1972, p. 14-15)

Aboriginal
students, boriginal

away from Aboriginal "
practies Indi

e e Paskemin & Laderoute, 2003
3). Unit i i Aboriginal

is primarily delivered in English
28 Life on Aboriginal Reserves

To say lf




poor
Aboriginal

“TheFi 1.5 times higher

ly for Aboriginal youth. Another

Killerof many
In addition, tubercul
rates for First
HIV
infections. Of these,
40% are under 30 years old. boriginal
ily over the past decade” (Health Canada, 2000).
housing and
! isit? To putit 003 Health




of First

Aboriginal

1996, according to Health Canads

rateat 27%,
“About
Graduation rates for on-reserve populations ange from 28.9% - 32.1% annually”
s Canada, 2007 004
between 15 and i ificate,
Canadian population within the same group.




resultsin recent years.

Here is what
they had to say:
©the
n where
(Arcand, 009, p. 831)
‘and working with teacher assstants inthei classrooms:
i many
H el
teachers worked and lved. p. §33)
as

many students do not graduate.



In addii 9

e job they really want” (Taylor, 1995, p. 225). Thisis significan fo the simple reason

students will
betvieen student and teacher.

29 Post-Secondary Education

P

challenges in Aboriginal postsecondary leaming:

Aboriginal educational instiutions;

eligible for funding;

- Lack of Aboriginal instructors and staff,




berr
.11
potentials. “Many studens, I find,

limited funds. They have difficuly,
1 find, Aswel, 1 find
(King, 2008, p.2).

. “To begin with, the e e, i sty
Preston, 2008, p. 11).
t-secondar T
e “Particular
" (Maclntyre,

1992,p.9).




In Australi, speaki

words. “L

1996, p.23)

comideraion. | o the o vey diffiut b, some ] '

Thad o goo

1didn'
Kkinds of writng. | am not sur if the course could meet my needs. p. 24)

between
secondary boriginal
“Utilzing both
pri

(Maclntyre, 1992, p. 9). Not only wil ths partnership improve educational success but

it willaso improve the quaity ofifefor all Aboriginal people.



210 Solutions
This section
2101 Getting to Know Studeats
individual, what their who their
In doi
Wilson (2001)

“Only

each other's desire forsuccess” (Wilson, 2001, p.§)

school every day” (Alberta Education, 2005, p. 30). Teachers can also use the same

In it




understanding of ther students’lives” (p. 30).

students is that

them. “Then,

o o0 p

interview that Alberta Education did with an Aboriginal teacher about getting to know.

"

).

202 The Importance of Language




005, p. 34).
005, p. 34).
result, )
" (.35)
. this pause
p
e o their
Alberta
- “wait
time”
aresponse,
student responses” (p. 35).
“Thisis
of
A et




pedagogy

ind Aber i i " (pp. 18-19). 1

abilty to express themselves i thei own unique way.

d istory, if
‘Tapping intothe
cultures
stories, legends and
poems.
ctices” (pp. ii-xv). Ifeache
the they can. por
o regular Ind tonly will
2103 Elders and Community Members
bers of
Their nd

the legacy of



Alberts, 2006, p. 34).

well

hers, stud

tapped for
(McCarty & Schaffer, 1992, pp. 123-124)

share.
200,
borigina dentit,
dircty involved n the moder educatonal system” (p. 205).




adequate. An

and gifts o offer:

classroom;
uden
borigioal
(Alberta Education, 2005, p. 71)
They
In addi
ty, if used properl
rofessionals, traditional teachers, thletes,
Educat
74, Justlike Elder
mp When you

“Welcoming the



‘As one teacher explins:

something hat mattered o them,. (Alberta Education, 2005, p.75)
2.10.4 Infusion of Aboriginal Content

curriculum-related and can be used with confdence by teachers. In addition, ncluding

“Infusion of .




classroom experience” (Alberta Education, 2005, p. 53)

The infusion of,

that all studens

their Aniafusion of
themselves.

“Infusion

‘mliple perspectives within Aboriginal groups” (p. 53).

intent,and complexity.

non-Aboriginal student?

.

Aboriginal students?




+ Does it measure success in life by only one standard?

another, or doesit portray pan-Indianism (a generic presentation of “Indian

culture”,
cultures?
To assess soure, th following questions should be asked:
. B 5 e
qualifies him or her to porray Aboriginal peoples and cultures?
. i Aboriginal
peaples,cultures or issues?
To assessintent, the following questions should be asked:
. P ? Non-

ol
« Does the work atrbute advances o one group but not another? For example,

guided

the explorer o “his”




| i

butter and jam.)

ta coltura e

experience. When an Elder or traditional teacher guides the students through the

‘making becomes cultural infusion. (pp. 54-56)

can be used.

2005, 53).




2105 Tnvolving Parents
Like all parents
s education.
classroom.
ived
Teachers can
invite parnts to:
vist them in

et home or at a fiendship cente,recreation centre or Meétis/band office;

school year;

2005, pp. 6263)



the school. Albert

when taking into account the busy lives of parens:

parents and how t0 best sccommodte them;

« amange for childeare during family events at the school;

. offer to meet with parent at thir home;

contributing;

g Itis




calls” (. 64). i going

s will know

what todo regarding decisions about theichidren.

learning” 005 p. 64). Itisalso

parents.
develop srategies that support and enhance student attendance” (p. 64).

work with

parent srengths, and make parents comfortable.

2106 Effectve Instruc

al Strategies




In order o do thi
T
teachers,
teach
‘can use for Aboriginal students:

« engaging and motivating them;
o reflcting thir cultures and worldviews;

* helping them focus;

offer a variety of approaches and learming material;

independent practie;

« offer encouragement t self-monitor and self-correct;
 offer tools for reflecting on and assessing thir learning, (p. $0)

Ibert




have to use the
I

s that they. i

and communities by:

forstudents and schools;

creating greater awareness of community needs and concerns;

increasing community capacity to address ey

wes. p. 105)




« build positive elationships and work with a vriety of people;

o discover new interests and abilies;

o set goals and work to achieve themn;

o take on leadership roles;

e the value of hlping and caring for others.(p. 105)

bringing school y
il
her
serviee project.
“For Aboriginal
udents

vitl aspeet of Aboriginal cultres” (Alberta Education 2005 p. 104),
2107 Technology

Intoday's

Technology, if used wisely, can ha
dramaric impact on the way Aboriginal education is currntly being delivered. Using
‘computers, web ites, CD-ROMS, DVDs, audio media, Smartboards, digital cameras

nd the i




Robust 2002)
writes:
‘adapt, and control. He for
10'et goal
thattechnology is
achievement in school.
i With
There

y useful. “For




individuals. (pp. 128-129)

the classroom. However, technology s just another ool that both teachers and students

howen

useful tools,

and instructon, but they are no substitute for human desire and effort (pp. 70-71).

10 The Role of Teachers




every student inthei classroom.
Currntly The Alberta School Act i undergoing changes to make it more

effective.

changes are.
Inthe foll

proposed amendments displayed in bold-faced text:
18(1) A teacher while providing instruction or supervision must
a.provide insirction competently to studens;

approved or autharized pursuant tothis Act;

4

or approved pursuant 0 this Act;
. encourage and foser learming in students;
. continually improve teaching practice through professional

development activiies that reflect:

the individual teacher;



authority and the Government;

3
1o the students, the students’parents and the board;

make them available as required;

environment;

L attend meetings or conferences called by the principal or

superintendent;

principal orthe board (Alberta School Act, 2010, pp. 10-11).




nded o be,it also indi i i jobs. 1 The School
2109 Summary
Issues such as
Jack of
ci barriers and




‘combat the many ssues that affect education.



CHAPTER 3

Research Design and Methodology

31 Introduction

In addii

ethical considerations of the study.
32 Research Design
‘According 1o O'Donoghue (2007) th intial stage of rescarch consists of two.

Knowledge.

reseatch project:

and, finally, produce a well-wrtten eport. (. 1)




chosen, purpose. Each

of information required” p. 8).

natural setings,

point of view” (p. 274). The data collected provides arich descripton of the situation

Inthis study 2

Iberta. The participans

rescarcher

33 Questionnaire Approach

Iberia, There are




&

2002).

An email

partcipants’

whatto expect

atany time.



3.4 Selection of Participants

& Wallen, 2006, ).

divenby

were made answering any questions that the paticipant had.

35 Data Collection
Inthis study, data was obtsined using 8 questionnaire developed by the

rescarcher.

flash memory. Files were named using pseudonymms



3.6 Data Analysis

dan,
taking place later through content analysis or emergent themes” (Fraenkel & Wallen,

2006, p. 462). o

as possible” (Paton, 1990, . 372).

Forthis stud

daa.

files,coded thet

Chapter 4

37 Trustworthiness

data. Inthe past,

inquiry. it feability, dependability, and




e AEEEEEE e R

confirmabiliy.

and interpretation (Ary et al 2002, p. 451).

371 Credibility
" (Ary et 2002, p. 451). or
the thought e
other words " Inorderto
from the d the
372 Transferability
i & Guba, 1985).

I other words




373 Dependability

similar) context)”(Lincoln & Guba, 1985, p. 290). In order o provide a check for

dependabil

i ides
Therefo
any difficulty.
3.4 Confirmability
&
“An

supported by the inquiry” (Erlandson, Harrison, Skipper & Allen, 1993, p. 35). As

rescarcher and should fciltate this process.

38 Ethical Issues

ol i i icipants” (2003)




(CEHR),

following ehical principles:

privacy and confidentality, and free and informed consent,
. respect for vulnerable persons,
« respect forjustice and inclusiveness, and

003)
was granted.
39 Summary
gath
he sty a

chapter.




CHAPTER 4

Analysis and Interpretation of Data

41 Introduction
chapt
42 Emergent Themes
Ibert
“words, phrases,
pattern of bjects” i
pics” (9. 173)
explains
the predominant categories evident n the data.
43 Current State of Aboriginal Education
f Aboriginal
| Many




ity
individual students:

“The current system caters to students on the universiy track. It does not

‘Anglo-Saxon, Clris
philosophy. (Jan)

students. Furtherm 2 ite Anglo-

hat T have becni

studens who wish o lea aboutaboriginal hertage. In my grade level the

being said, schools are still looking for more ways o
e s (ot

“The fact that




the teachers tha teach them.

10 be made.

inmy opinion is that it i not mecting the needs of the students. I it were, we would be

completion” (Kor)

facing Aboriginal education today.

44 Isues Facing Aboriginal Education in Alberta Today

boriginal Iberta today?” A

o atendance;
. g

« funding; and

+ measures ofsuccess.

A discussion of each theme follows.



441 Attendance

result o thir non-attendance. “Some aboriginal students will leave school for weeks at

s
schooling.
™
"
{han thei no- Aboriginalclassmtes.
missing shool
wasleftup o the

child to decide ifthey wanted to g0 to school or not:

A major issue in aboriginal education i, simply put, attendance. In my.

Tuis dif feel

hool. i i

wasin thes




school or not. This, in my opinion, shows the general atitude that xists oward
ducation. (Dana)

That said and as
for any educator to comprehend:
imed and 1 pe
1
p
2 “There are very
that if given the

udents, whether Aboriginalor not, do not
choice o stay home until they are 16, (Ben)

1l studer




complete high school.

Another i

students do not live with their parnts:

i ng Abor

“This can be
L Itis

because. stay

n

not at school (Dan).

than education.




n
i i Inaddit
1

from

school. As Dan's quote explains, with students bouncing around all ver the place, itis

442 Culture
ure echoed
effectively when they are taughtin cultural ways:
Unil senior
e, an Aboriginal
flerfour

on ‘academics”. The result was a drop in student achievement and  decrease in
cultural programming at the school. Go figure. . (Brad)

Adversely,




involved with this especive school.
Aboriginal
very limited
there s very
(Chis). Futher
" (Brad).




hough

par
youth or familis. (Steve)

443 Funding

Although

‘model

support for student leamers. (Bruce)

FNMI students. Currently it

and non-




accountabilty to jurisdictions to ensure thatiti.

between students
howe
students, spen For example,
them. O e
(Patty).
In additon,

Faition. We, in our diy




(Brady)
Just
students, it also needs
ou,
444 Measures of Success
e carrent
institutons.
the same.
“white”
o (M)




 of the

note thatother measures of success may be relevant as well. (Moris)

et

“Suceess" i seen. Whs

familyor Dene fumily would see assuccessful” (Pat).

that when Aboriginal

students atained degrees,they had no ntention of using them:

o lbert, SK. Inan effort to




completed the assignments and worked a fulltime job. All o my Aboriginal

i Finally,
chose not o teach. (Sean)

“This could
writy it i ith Abori Thisisa good
traditions.
\
\
\
ot be the higheston the priority lst
45 Improving Aboriginal Education
A number of

« attendance and parents;

* leadership;



o elders;

o culre;
+ offring rull time kindergaren; and lastly,
« othersolutions

451 Improving Attendance

school.

present to leam’” (Gerald) It was obvious to many of the patiipants that did the survey
Gerald's

being educated, at

In doi

necessary skills needed when they first enter school:

Many peopl

(Garret)




hand
attend school.

 school will

Chances are it
time and oft

like a Tim Horton's card.

I Bruce)

but for the Aboriginal




the children,

are going to progress positvely in thei schooling:

‘Senior leaders need to spend time with true Elders, not‘popeorn Elders”

‘ with )
17 Century,

changes (Bill)

what it ruly means to be Aboriginal. He suggeststhat being a ‘token’ Elder s not

In doing

- i 1 ol

education for Aboriginal students. This understanding is critical in ensuring that cultural



Aboriginal

education.
jo

e cul

totn

the knowledge, the skil

(Boby .

analyss.

) Aboriginal

student

Sudent leaming. (teve)

is situated.




the

453 Funding
A
not
are currently experiencing with their education:
FNMI studens. (Patty)
hel participan

styles. Thi




N

" (Dan). This of course:

ill be in any

given school. Paty’s and Dan's examples demonsizate that the FNMI money can play a

leve and wat
they deem as being ‘important” to their needs (Dan).
“The majriy .
Furtermore, it was the
e
sudens for years:
book:
i utal stdents.
e socey in
hich we live. He
ot mostof

the current setup we have in this province. (Doug)



“This will ive:
hings that Aboriginal
in school. In any
tis worth
1o solving the concems in Aboriginal education today:
MO
Teachers can
s libray, but

y

traiing of staff o properly applythese materials. Until tht i, thse

(Marie)

“This point by

pracices.

npossible. FNMI money




Afer
"
them” (Davi).
454 Eders

z A
tighty, nan abori iy s LI

bl

(Kori.
sence of
. They
&
10,20, and. level.use Elders

classes” (Dana).



1 boriginal
‘people killed, skinned,

Iook of what it
be. igh. From i

looking f
‘animal actvity. The boys in clas partcularly like this and I find I can get reach
The

Elders 1
% K
students.
1 pan
them what 1 need them to do” (Helen).

In any case, the significance of Eldersis o t be underestimated. They can be a




One partcipant
stated,
et Tseek
their trengths. 1 explai 1
S : -
e et
i etimes ll
youhave to dois ask. (Charls)
455 Culture
greatly i
Tookat

students specifically to help sudens be successful:

Also, if we are looking at Aboriginal education a a separate entit, we need to

W i fonals, leam about, and




needs,
into focus,
i jons avail and then
confine them to limited options for overall success. (Brad)
past,
other
= i ‘Ouoncsd
drug ab
ither. (Bob)
Tomove
forward,

Aboriginal culture for 5o many years.

" (Sean). Others.




throughout the province s working well:

From wht I have seen a lot of what can be done s being done. There are
o b Is bokog docn. Thae

‘peoples or o demonstrate dances,crafs, tc. (Bill)

the
. Dave, pus i, §
thei educational experience the best it can be” (Dave).
45.6: Offering Full Time Kindergarten
at all students, both Aborigi 1 alik
" (Barry). Currently in Alberta not all
is proge

Wednesday,



inthe atermoon.

attention” (Bill.

Bill's example b

— i i wiscadon A L.

getin regular programming. “Any studen,

seting up al kids for success” (Paty).

‘ot mandatory for students:

grade one. How can they even enter grade one when they don' have the basic:

I this trend

caich-up mode as they progress to each grade. (Steve)



are at school.

1 full behind in a they move on from grade to grade. (Dan)
very true. Aborigi i uggle wi

10 cach grade.

Aboriginal kids. The mor time they spend in the schoolthe bettr off they Il be” (Erin).

time




in school longer” (Maric).
457 Other Solutions.

in Aboriginal education today:
o hire more Aboriginal teachers (Joannc);

delays and need to be brought up to grade level (Joanne);

« offer parent ltracy programs (Kyle);

throughout theirschooling (Rob);



nd
lastly,
« engage the FNMI leadership in a discussion intended o develop additonal
relevant measurements of success (Bl
46 Innovative Teaching Methods
Please
claborae.”
Mosthad
461 Ben
bush and taking part in traditional Aboriginal hunting customs:
1 i i h deer or bear.

partof i X
wild using only what Mother Easth provides. (Ben)




he used to teach Aboriginalstudents, 0 built a Sacred Sweat Lodge with the students

 Ben).
A Inaddi

boriginal people. There

s activites,

Aboriginal

colture:
. i Jbout Sacred
forthe same thing;
21
Inany case,




eventake  virtual tour of the “Head Smashed in Buffalo Jump” World Heritage:

website. (Jason)
The fact ths
. Not only doall
2y pre
In fact, e
boriginal -
What

they know about a paticula topic being studid in class
‘Although this may be considered a small gesture o the partof the teacher, the




his Aboriginal students:

important o beat. Iwwmmnﬁm&smmm,wmkﬂdl

the rare
instances [ have had any racial name callng with students, [ deal with it
seriously and quickly. (Jason)

to use in order to

Thereisa

Aboriginal

students come toschool on a consistnt basis.

lthough

“This does

problem for

. The fact that




inturm make school  place that Aboriginal students want o be.
463 Sarah

more suceessful:

based leamis
successful withachieving understanding and rinforcng skil. The majority of
bcpisany it s o 10 ceusla o i

likely

these skil

items, Sara's

have ever had the plessure to work with. (Sarah)

Additonal




To combat this

poi
g
464 Gabe
have taught
leaming styls, wi
i thei first anguage. (Gabe)
Eoglsh, which
v students are sl i
I addition, the
¥

for




‘young age will want o come o school on a egular basis.

465, Amy

students show up to her classes:

£l

recognizing when they are on time.

b) Respeet the cultural norm oflte eye contact.

o

communication course).

after the younger members.

9

engaged n all the other subjects.
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y are. The fact that

‘Work with them based on what they can give her.




admiablc. Futhermore,

chool,
That sad, it necds o
helping them do better n school.
466.Dana
One
- At

culture, We brought in elders to builda i, storyteling, the Yellow Ribbon Dancers,

" (Dana).
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sense of pride and belonging for these students.

from each other

Most FNMI
smosphere.

extended family, FNMI

e, pecr
students 1 ifferent |

way of life. Aboriginal

classroom.

willbe more

46.7. Other Innovative Strategies

teaching Aboriginal students:

have a high rate of bsentecism (Carla);




103

‘way they need through life’s ifferent transiions (Paula);

of (fohn);

. health (As

« offering
one level (Amy); and

47 Improving the Delivery of Aboriginal Education
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thatareat risk. Often it i difficult (0 trly know what s going onin a child's

tha the students are unable o meet. (Paty)

aty
M
boriginal social workers, lsison
very poor.
studens.
that when

aboutit,
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— ipent - e
sodens’
aducational necds” (Ko,
472 Leadensip

borigial students with
heecducaton:

through some “electoral” pocess brought bout by Western culture and they in

pr
ood for FNMI children). (Bob)

would have the
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boriginal. I i not
bere boriginal
t0look like. However,
Aborigina suds
e
473 Role Models/Change
time. age
which we lives
boriginal guest speaks
 pride i
hunt
ivi i i Norhave
‘ovemment handouts helped the Aboriginal” proud culture. Rather it has
istence. Tragical
“acting white!” ly

everywhere.
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‘wealth. They run their own casino, vineyards, nd businesses. Children attend

“This reserve is
i (Glen)

le. I thi

and achieving academically.

ofthis paper. i ing new, but the idea of Aboriginal

th

hnological agein which s

of tiving.

successfl.

474, More Strategies for Delivering Aboriginal Education

s society.

it ther education:

«  increase access to counselng services (Paul);



teacher
schooling challenges (Paul); ‘

phones in a class actvity as an example (Paul);

skillsimprovement (Sam);

‘could draw on to deliver Aboriginal education (Sam);

1

studies (0 be given more preparation i this area. Especially in cases where

begin school laer than August and complete carler in the year, the hours of
operation for the day - shorter (Tara);

government, band and educational insttutions (Dana);

access, intemet availability and local carcer counseling (Kori);



gouls forthe future (James);

them (Garen);

. I ntegr

of FNMI culture nto classroom instruction (Cark

‘communities where FNMI engagement s effective. (Tom);
+ moreinvolvement with the FNMI lisison workers (Helen);

(Helen); and lastly,

al Youth and families (Arthur).

Abori

48 Additional Comments

“This section will

Aboriginal ducation.



school divisions have in regards to FNMI success” (Paty).
«

i),
©1 i Aboriginal
education.
progress or lack there of” (Carla).

@My vi ith in Britsh
c 1
y vi L
My
He was native
tber 39 yearsis

Metis. When I got married, four of my five bridesmaids were Metis. [ share this to

tand love ot or otherwise not
10 neither condem nor crifcize” (Jack).
« ¢ will
problem. Martin 1

but...” (Michacl).




(Paula).
(Toni
®“ln many
food or seep.
ool
hen
beginning years” (Garret). And,
o boriginal isvery
hatbei
want, 1do ot
other studets, nor bekind them (Bob).
49 Summary

questionnaire and used numerous quotes o reveal partcipanis® ponts of view. Asis
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CHAPTER §
Findings and Discussion

5.1 Introduction

ificall

13

perspectives

‘Aboriginal education.

e subsidiary research questions as a guide.

52 Research Questions.

Alberta today?

these students.

Aboriginal

In addit




14

improve the current situation.

Please list practical examples that you might recal.
‘There were many common themes that emerged from the data. Of paticular

It

Participants
P
drastically.
Participant
In addii
P That
said,

struggle with the current curriculum.



Participants

s being such. Furthermore, what Aboriginal people see as being a measure of success.

important.

in Alberta.




ly put, it was the

Knowledy




the future.

Finally,the dea of fll-time kindergarten was mentioned by a number of the

participants.

ime throughout the course of the year

education to Aboriginal students? Please elaborate.




Aborigina students they have worked with over theircareers.

18

this might
That said, the
They
Participants
participant responses.

Aboriginal education in Alberta?

today’s society with




0 improve in the future.



CHAPTER 6

Implications

61

relevant to practice and research.
6.1.1 Implications for Practice

ber of

suggestions that would have not otherwise been published.




consulted so tha their unique needs are addressed.

A o
address hose needs.
Inthis study,
Aboriginal
- A with their
education
\
612 Implicaions for Research
I factors
For xampl a




12

determine the skills that employers seck.

marketplace. Although they did notspecifically mention globalization,they did

that the
0 meetthe needs of globalization?
6.3 Concluding Comments
hool, teachers, Alberta
berta. Such

pracices,




the delivery of.

students would be the obvious beneficiaries of such changes.

addition,

given to guide future programs and initistives.

tothe escarcher:

qualittive research;

leaders on the delivery of Aboriginal education,

Alberts,



124

Aboriginalstudents; and

leaming experience.

education.
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APPENDIXA

Questionnaire

ISSUES AND CONCERNS IN ABORIGINAL EDUCATION IN

ALBERTA
Astidy o be conducted w Don Hinks
w: dhinks@phrd.

Invitation To Participate

Introduction

Gre and You

‘province.
via a listserv. i responding
the item: B) participation is

voluntary and anonymous.
‘The survey will take approximately 30 minutes to complete; you may use extra
pages f necessary.

Voluntary Participation
Participation in this study is completely voluntary and you may withdraw at any
time. p vey item. The

proposs
on Ethics in

y your i Y

503308 T ooty o e s ik o valasl st crorsy
‘community in a web-site upon completion of the study.

Thank you in advance for partcipating i this study.



131
ISSUES AND CONCERNS IN ABORIGINAL EDUCATION
ALBERTA
TEACHER SURVEY
Pace1
SECTION A: DEMOGRAPHIC INFORMATION

Please complete the following:

a) Norhem
b Southem
© Esstem

a =
(NOTE Ifwirk with severa isrict, please check a that appy )

[Please do not mark in this space: Survey Number_ 1



Pace2

SECTION B: PLEASE RESPOND TO THE FOLLOWING:

Education

1
of Alberta today?



PacE3

2. What are the major issues facing Aboriginal Education in the Alberta today?
Please lst practical examples that you might recall.



3. Whatcan

Paced

134
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Paces
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6 y
Aboriginal education in Alberta?

Please use exta pages f necessary.
“Thank you fortaking he tme to compets thissurvey.




APPENDIX B

CONSENT FORM

Tme
3 original
Education in Alberta
RESEARCHER
Don Hinks, Faculty 3
F fecti

Aboriginal Education in Alberta.”

vou THE

INVOLVE.
INFORMATION NOT INCLUDED HERE, YOU SHOULD FEEL FREE TO ASK. PLEASE TAKE

GIVEN TO YOU BY THE RESEARCHER.

l h. If you
now or n the future.
INTRODUCTION
been ‘There has been

alllevels. X y
should be the norm, but that is not aiways necessarily the case. That said,iis

overy one of these students have the opportunity to be successful in their
etting



PURPOSE OF THE STUDY _

fac jsed o increase
‘educational success.

WHAT YOU WILL DO IN THIS STUDY

g of

o pats Saction

Secton B wil consis o approximately 6 open-ended questions

LeNGTH OF TIME

wil

complete. o emailyour back
’ RISKS AND BENEFITS

The purpose of this study i to suvey principals and teachers n Alerta to

his
‘ used
o harms

\ his study, pr

educators in Alberta:

" bl . =
Alberta. Also, you wil be asked for suggestions as to how the

increase educational success for these kids.

fucation as well as some of the things observed in teaching
‘Aboriginalshudents ht boh enhanced and hindered academic

success.
s of such changes;
+ ittt voved v S development can use the
PRIVACY & CONFIDENTIALITY
oy ye  When

. the flash drive will
b stored in a locked fil cabinet in my university office.



used.
will be kept confidential and anonymous.

REPORTING OF RESULTS

fora is. Data will be

reported

QuesTions.

research.

Don Hinks.

Researcher
(780) 348-5341
dhinks@ohrd.ab.ca

D Jerome Delaney
jucation

Fecuty o

Supervisor
(700,864 2071
idelaney@mun.ca

‘Commitiee on Ethics in Human Research at Memorial University. If you have

- i
{ehi@mun.ca or by telephone at 737-8368

Consent

'YOUR SIGNATURE ON THIS FORM MEANS THAT:
‘You have read the information about the research
‘You have been able to ask questions abou this study
You are satisfied with the answers to al of your questions

time, wihout having to e 8 reson, and et deing 0 willnot
affect you now orin the fut

3 legal rg
researchers from their professional responsibilies.

give y for your



time. A copy y

Signature of particpant
Date

Prmnces Smurms
2

o,
inth sy, any otentl n;xmumummmmwmmr,mn
o be in the stud

Signature of investigator

to
Telephone number: (780) 348-5341
E-mail address: dhinks@phrd.ab.ca
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