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a caricular aciviie, 4 famil




(9487

(9P 172-173). Many schools,such as those referenced in the Baldus (2003) study, do not

173,
C
for sed
for leadership and extra-curricular activites (p. 158)
These
wuppor
eamers, home studs and the effects




talented leamers (Howley, Rhodes, & Beall, 2009, p. 459).

‘Comparable Canadian research also demands further atention. Most North
I

Canadian knowledge on rural gifted education.



CHAPTERS

Methodology
Cohen, M: lia
i “to gt inside:
" (pp. 21-22)
Quaitat
ting of
individuals’ i s v
2) “fadvocate]
by 7 (English and
English in Coben, Manion and Morison, 2007,
L
perspectives of 15 rural L I
programi
2009,
Labrador School DA




hodol

‘personnel within thir organizations (Appendix A). At the request of the diector of

Labrador School Board,

brador School 009, Atthe

requestof CDLI, Permission
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Data Colection

Timeline. Table | below describes the rescarch timeline for data collection and
analyss.
Table 3.1

Timeline of Data Collection and Analysis

Date

December 2000

January ~ July 2010

“Obain approval of Labrador School Board
Seck participants B

Conductinterviews

‘August - September 2010

“Analyze daa

‘September - October 2010

Wit report




9). They advise

2006, . 9. This toolis

Teamer programming in these schools.

semi-structured

(Chapter 1 7.

ot modify

‘ 009, p. 71). For example,

the interviewee's experience (Cousin, 2009, . 86).

participant Labrador




of kilometers away from the researcher's location i central Labrador, making it

interviewing.” e-

thelate 1990's (Egan, 2008, para. 1; Tumey, 2008, par. 1), s use s expected to

coninue to increase (Creswell, 2008, p. 225).

levels. Hewson, Yule, Laurent, and Vogel (2003), Creswell (2008), Egan (2008),

a
‘people,
Labrad with
through follow-up
ble (Creswell, 2005, Hewson et sl 2003, p. 45). For duced
o costs
Egan, 2008, para. 7; H 1.,2003
). the inh



quality of data (Egan, 2008, para. 2; Hewson et al., 2003, pp. 4-45; Markham, 2008,

para. 20; Tumey, 2008, para. ). While sightly less spontancous than a face-t0-face

responses, 008, para. 2 Hewson

etal, 2003, p.45). With the verbatim provision of written partcipant responses,

2003, p. 44). E-mail

of struct 003, p. 43;
‘Markham, 2008, )

brador and
participants.

In additon to considering the advantages of e-mal interviews, it was also

o

participants and the subsequent data (Egan, 2008, para 3). To compensate, additional

questions. o :

face-to-face




participat

After evaluating advantages and disadvantages, it became clear that greater

45).

budgetor 2003, p. 45).
‘was considered 1o be the prefred data cllcction method.

" i, 6l

(2003, p.45). A




follow-up ¢-mail

‘Some partcipants were able o arrange face-o-face interviews. To ensure:

quictness and

‘s consent. To

was usd. The same interview questions and question sequence used for e-mail interviews

were used for the fice-to-face interviews.

transcribed

xperiences.

Data Analysis

interviews were




‘Thorough, careful analysis was crucial 0 nterpretng the data. With respect to

dataanalysis, van Manen (1990) does not recommend “techniques,” yet advocates

tered, 003, p. 57). Miles and

470

‘The aspects of Merleau-Ponty's (1962) “phenomenalogical method.™

d o
Ehrich, 2003, s
d
hen, M M 007 Ehvich
2003, . 45) tived
experience, essentiall
Husserl " and “free

wsual

2007, p. 22). This “bracketing” requires the researcher o cas aside taken-for-granted

i M a

Morrison, 2007, . 471). From reducion emerged the essences, the core meanings of an

individua's Manion, &

. conscious consideration of all

Morrison, 2007, . 22; Ebrich, 2003, . 46). Intentional
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revealing than a single perspective (Ehrich, 2003, p. 47).
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gifed education. sk

likely prove
useful
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CHAPTER 4

Results

“The study’s fiftcen paticipants were scatered across the vast landscape of

and

ek i

- |

expericnces must firstbe revealed.

Met the Educators

Beth. " Labrador.

Labrador, L ‘

she alsoleft Labrador o teach on th island.

Byron. for 28 year,
Labrador students
| hrough CDLI for 7 years.
Fred. Labrador school.

schools for 21 years.

Kate.

Labrador schools.



Maris brador.

four years before moving to wban Labrador schools.
‘Marsha. Marsha is a teacher with 18 years of experience. I tha time, she spent

four years both teaching and guidance counselingin rural Labrador.

Marty. Marty i a ura teacher and has been since beginning his career. He has
been n the profession for fou years. ‘

Matt, Labrador school

for two years.
‘Mark. Mark has been  teacher for 13 years I tht ime, he worked in rural

worked as

other provinces. ‘

Roger. f  all of which
Labrador schools.

Shawn. an
than 20 years, Labrador years,

Labrador School Board's rral schoolsin is specilist role.
‘Waverley. Waverley is  teacher who began her careerin rural Labrador schools.

uban

Labrador schools.

WAL Wil i a teacher wha aso began his carcer in rural Labrador schools. He

sgh He has since



relocated o urban Labrador schools.

‘Winnie. Winnie i a school board specialist wha has been an educator for 26

years, Labrador School spec

Themes

Lat ! experiences: ‘

are; 2) atitudes; 3) knowledge of programming personnel; and 4) support. They are a

complex. o e

not only for butall

Labrador.

Who giftd and talented learners are. To fully apprciat rural Labrador
ducators defiitons of gifted and talented leamers, it i necesary o examine the
muliple fcets they perceive s definng charcteristc.

Excellence. Al particpants describedgited and tlened leamers a5

demonsrat

pes
possible for such leamers to exce i e or many areas,cither academicall or non-

academically. As Waverley recognized:




logicalimathematica,interpersonal, ntrapersonal, naturalistic visualspatial,
I

o
\ i i
Bebavinr
of ited o et st
Mark felt that a g a
pe——
fr—

@ g0
parents, )

* Some echer




from their peers. However, sometimes, i scems that some students lack a solid
work cihi

eifed student has had o develop i order to be successfl.

For example, it 1

respectve sport who |

Identificarion. Most educators agreed tht teachers and parentsare the primary.

i

Ihave seen kids who are what you call.. great readers...in grade one you'
ol gt sl i 1 it e P ok Ihan alot
s b vl g hoond e | ol
Kid e ot o ol i or gt e, | guesf ey are

tests o profle... o continue with the acceleated program. .. right up through.



observation

"
those same cascs, the parens aparently hd 0 e vy nsistnt.”

forma .

the gied and
Jented
m idnes or e, ©
h rof

w

vesuls. For example, Marsha hd administered

such standardized assessments s the GORT, Schonell Spelling Test, WISC, and the

Woodcock-Johnson Psycho-Educational Batery.




though
generally aceepted.

Iearner. Kate summarizes such benefis:

For cxample, ifa

where the student may be weak.

"

many other non-academic aspects o leamers,asilustrated by Mark:

Lihink 1 think

‘And 1 think kids who,
an'Qtest.. | am thinking things ke socalsills and hings ke tht, | mean,
hings

» Tmean,
‘awkward and things like that, Maybe they don't it n, you know? But that
docsn’t mean that they're ot alented. 1 docsn’t indicate tha they ar. 1 just think
itisone of many tools




To

10:3s “a one shot deal” or “a snapshot” Further limitaions included the inability of |

bythe

testing, sccount dentify

non-academic gifls ortalents, o relecta students true dedication, motivation or work
ethic

bias. Fred

“They are at b

cultural context.” Several educators corroborated this noton:

are extremely culurally biased.” (Will)

(Kate)

fitsall type o est. You do not et rue pcture of the students” capabiliies

(Waverley)




Auttudes.

wellas

and talent

I all gifted and

‘ifed leamers. Inan

i

earnes; their necds:are not al that different:

[The needs are] the same as any leamer. Students have o want o lea,or they

Those are 3 real challenges that can' easily be achieved for all Ieamers. IF there’s
a problem with kid though,  hink its one of those 3 things

Todoso,

of them.



2 What s not?

alents.

inteligence are

It excell

however, "

Byron, Kate and Will view

fineart  sports,

opportunities to flourish. Beth provides a particular xample of valued alent in her

school:

il FInuktitt
for

and prizes

Knowledge Educators’

or theirjob deser ’



alented leamers i ther schools
:
[ et
rural Labrador. all of
the province.
Barriers.
programming for gited and talented leamers.
\
; Staffing. Many educators fet that fulfilling the basic curricular outcomes
‘ T program for gifled
Staffis limited, the numbes
igh,as

reflected below:



which is unfortunate” (Roger)

.

‘ minoriy n the high school population (cg or 2 out of 20 students). It s hard to

(Marty)
e I
bourd

"

focus on actual
“grades” ther than
nstruction,
areas, s schools to

Tike Math, English, and Science.

simply ot  prirityat this time.

all



L where,in most

ability chils
Often, who
“nomm.” i,
tooked,
struggle.
e

this plays out for the gifted and talentd leamer:

Everyone | oy busy, allthe time,
e EPS
I The priority
s ALY d
C And Solknow
where they are coming from.
ppor atention is
targeted the gifted and

talented leamer who s exceeding it

‘mind {for] Kids that need help... | find that a ot o times,resource persomnel at
the school are... used for kids wh are not gifted, ike kids who are struggling... |

don'
talented,




Pathways. | haven't seen them because of my experience, but no ( say that some
fingers,

Like I say, g
docsn' who
Knows their
kinda say “Oh Johnny's f "
i e gifed... in my
experience

in dealing with gifted and talented leamers:

1 don’ think the resourcesare there. Not that a gifed child wouldo't be

s, oth

weall say g
reat.” We don't think about it unlss she is causing behavioural problems
Yeah

earers but

fed s s
desling with the struggling leamer but not a gifted leamer.

focus of Ls,

Will described bis own experience i the classtoom:

rather
earming expericnce with more demanding and insightful work. The beter part of

chool.

cd and

classin

»
inside the school.



‘good
teachers,
Teamers:
CRT:
pressure
for creative.
teaching and exploration.
whole, we spen

has those:
few names of students who constanily get repeated a the ‘trouble-makers”. So

It
ply

an unnoticed one.

Furh

recommend that this existing inatention change:

(Shavn)

are o students who sruggle academically.” (Marty)



provide satisfying programming for gifled and taented leamers.

Percepions.

o shed light on why the current situaton exists,
Kate described,
seems 10 be if
Mark and Maria further supportd this:
Mark ‘See kids who do well cademically tey don't
Maria “Take up the time,
Mark And i’ not a red flag item,
Mindy:  Exactly. No one worris.
Mark No bady wories abou them.
Maria N et bocmo byt o g bt okl
success. And red flagging someone s, you know, that we wan you to
o, wiren g i o s soceaeing iingon 1o

ccd, whereas... you mi uhlhn\rlhuugm"MyGM ou know
o cond e b chllongd or o e o o g 0 108
resource person, say, ok they're coming out for acceleration..



those needs:

p lke
but

ive to push futher

‘communities, from student to student or for paticula subjects.

Isses, To further complicate those perceptions are th realites of the situation,

" bourd

ofrural L that o

Imean this

is and pretty well
is new from two years ago. | don't think there is any of then stillJf there
They're all gone. So there's the continuation of programming isn't smooth, it sn't
consistent. So when you walk into theoffice, support srvices... on day 1 in
September,

that*Yeah we have a gited child” sue, | mean 3, 4 months can be gone by then.



educated. Mark recalle the adage “the squesky whel gets the grease” rferring to the

inthis provinee.

but
Thisis.
L Ibelieve
programs, options, soluions, protocol or policy.
Mark concurred,
mindset of the LSB:
't think thet,
Labrador

School Board, rally. [ mean | know if we had achildidentified s gifed a [our
1 g ;

child”
But... 1 don's o




but asof now, | yathe

fruth i’ even given second thought

gifted and talented leamersare viewed in genera:

Butl like we were
o :

thing s le’s not worry about it

Strategis to support gified and talented learners.

s tough.
winispommst. Ty i osing ! doing what s right for this

el bbore. b rlfrent gl e lend) ofvihsome

Shen e
time i spent
ot
talnted learers - they could be just as unfulilled, and they could end up v
S0 much fo sociey, and being very important.
tasked with
A
talented. formany
years, rategies that

Traditonal, Inthe past, with lte or no knowledge of muliple intelligences (M1)



administered.

Mark felt

hat, . they would

Sometimes students might get some samples of work from a higher grade level s a
possible stratgy, but beyond that, thinks tha strategies for gifted and talented leamers

Inthe pas,

Current. With the hiing of an inclusion tinerant n the LSB for the 2009-2010

school

the board's schools.

subsequently, they tend to ncorporate it into ther teaching more often. As Winnic.

suggested,

addressed o

methods,

“This worked




extremely well,
1o s e sl Son 13 ot T de e b ol

3 bk 0o e o ot s o
T pope 0 peci 4 thy wer ELL st

special education eachers where she works:

together
T

paper and pencil. Thisalso gives students the opportunity o xpres themselves

is differeniated instruction.

 For example, Kate felt

Strands ofthe English L EL

corriculum, pop ®

routine manner o meet the varied needs of students

Teaming. For example, Byron describes a common practce of his own:



Sometimes... exceptional students are challenged to provide their own

Rather
than EXTRA work, th curse, perhaps of gife sudenis) | ofen challngs them
. now uses,

can come up with.

oLl leamers

in Labrador's rral schools. As Marty described, at his school, enroling students n a

variety of CDLI

ther talent. For example, the Labrador Creative Ars Festval, the regional drama festival

such things as "Tutoring for Tuition” programs.

Fue. ed
They agree
hatto doso, 2
and alented s will bereqired
v
i 2 Deparment
of Education, s




o the struggling leamers:

In our school,
Al
mast atention.
I
TEPs,
» feltthat the cl

s support

place tion and

fdness ortalent,
Y Fred, Marsha,
Mark and Wil




por

It
level... and see f you can move up the leves as an accelerated lesmer. So but

them... at Ieast [ somebody comes through the school system, we're not
scratching our heads saying ‘What do 1 do with you Johany? ‘Cause we don't
have a program in place. We can't it you in the pathways.”

sidnee:* -
r— ol lented
Ieamer s an excepionl lemer,
m
hoart,
. you* * Ths support
o
professionaldevelopment opportuniis,an financil backing.
formaly,




has experience, 1)

wellthen you allthe department. Someone has o help.”

P staff I
tum-over rai
Roger
talented programming to rural schools:
are mp]ynm:mughludwuumwle!uMzwuv(amdulwmlmppm\ et
this
allow

= for
gifled ortalented students. As long s we don't take any resources away from
. Jented and gifted

Unf
nits i a major hindrance o additional programming.

she felt tha 3

someane who wasn't  teacher 10 do some work for us or something.” Mark also



leamer programming were o oceur:

it now, the workload is
100 much forthe 3 or 4 individuals that who are there. Plus 1 think that,

iy
responsibl for accelerated programming.

EPs for gifted and

alented leamers and enrichment programs:

the special
ducation teacher could find support (forthem]. (] this child...relly shows
i

ther program, you know? Not just in academics. There needs to be something
there.

{for their program].

Labrador, Currenily, Steven feels tha there s no specific funding regime, PD days or

other resources o draw upon.

backing. These.

by the ball

i n the courtof other people to assis and do what they can.” They el that it is up to




1 Ieamers? f o, how do

they do it?

the needs of gifted and alented leamers?

4 L ploy sified

Iearners be improved upon in rural Labrador?

and talented leamers?
ary of the Research Findings 1




? Most educators

formal

rural Labrador.

Educators

education atall levels of ducation conti

‘What degree of support do teachers in rural Labrador fecl they have to

Thelevel

Labrador ducat

people at both school board and department lvels for assstance. Those who did not have.




value as they would of a closer colleague.

Inthe past, “busy
-
Dland M,
Many rural
LI
P
schools.
spport for gif
urees, and
support for ifted and talented leamers
student, Increased
educators

and putting sppropriste Pathways programming for gifled and taented lesers nto
practice




Labrad
ducators. ifd
andmet,
then cl
Reflection on the Research Findings: Uncharted Waters
with
hesitat 0
phor capt
and ws
‘conveyed by thisresearch study.
day call.
experience,
For
they were
1 Tevels, for
i itinerant ot the
LSB,or the.

‘Those who did not have thattype of experience, and had only ever been classroom

o

the reasons for



Historically
Since.
L tum-over
yearto
year. In turn, each fIEPS with




boriginal,

‘minimally during the nterviews, it was worth exploring furthr.

quick o
work, Ford (2004),
and thattest
' defensible, and
Most, if notll, Labrador have
Innu, It or
F i fuent
peake [ poorly
A student may be.
h

‘measure this naturalistic inelligence.

100



original North tis likely

primarily or
implementation.
L for
I The anslogy
Fstudents
nd

talented leamers the education they deserve.

Connections to Existing Literature

Inmany ways, the fndings of this research coroborates past studics on gified and

with respect o idenificat

000, dentif i 1), For example,



potential

siftdnessor

forma tool for identifcation,

(2006), lmitations (p.

202). The Labrador rural educator experience,regardless of ther location, appears o

associated with gited and talented leamers anywhere.

Strategies. well

and limitatons. The most common srategies appeared to be exclusive or “pull-out”

S (2003), Brody

(2004), Van Tassel-Baska (1992), Kulik and Kulik (1992), Rimm and Lovance (1992)

leaming (PBL), .

Model (SEM),

Integrated Curriculum Model (Gallagher, 2003, p. 19; Geniry & Owen, 1999, pp. 115-
118; Pyryt & Boseti, 2006, pp. 141-149; Reis & Renzull, 2000, SEM section, para. 1;

“lasen, 2003, pp. 254-257), nd

experience?



Ruralissues.

Isolation. iom, .

from insuffcient atention o their needs (p. 469).

Rural values. The decply-cntrenched values and beliefsystem held by a rural

described
157).
literature,
Lat 3 is perceived
Colangel dine and
».2) 3 fied and
Labrador, and. it

103



as
leamers,
pon 476).
the cducators who participated inthi study.
P— L 009, p. 479). As one educator e
boriginal The
a

non-aboriginal administrators.

As Howley, Rhodes and Beall (2009
describe,
s21).




nd Rhodes, & Beal, 2009, pp. 525-526)
A Labradorss
wel; whilefiing
alented
RTs and publ
agined

and talented leaners simply i to produce work that is “good enough.” Rural Labrador

i
potentia,
Limitations of the Study
recommendations for futur research,
Inital
Appendix liston

the LSB website in December 2009, This did not yield any responses from potential

participants p




(Chapter 3, Appendices B

e posaibl

direcly during the participant seection sage.

R "

‘complete the research instrument. Often, within two weeks of the follow-up, the

February to August,

For future rescarch,the esearcher would allot  lesser amount of time for

o

i nd. por

wai time and a shorter data collecton period.

Follow-up. Wh




email was discontinued.

Infy e, . and

" nd, ¢s immedite

interest and prompt completion of the survey instrument.

Implications

Based on the

This can serve

stategies

1EPs for gifted and talented leamers.

talented s guid i

programs and IEPs.




4. Create school andlor district wide enrichment programs.

5 age, such as

partiipation in CDLI courses.

Practice. i
I Labrador,
giftedness or ch
brador Ci Festivl,
Festival, frther
sifted and
alented leamers.
Recommendations for Future Research
Labrador. ind talented




fural Labrador.

2. Invesigting th role of shoriinal it and talents i url Labrador schoos.
5. Explon south
B

Newfoundand
s o lented brador t0 ot rursl

locationsin Newfoundland and/or Canada.

Labrador and

education n this province.
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