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T Histo:‘ical fiction has a rich potentiul to ccn‘tri—_

bute to the mtellectual, embtlonal, socxal, and even
spiritual growth of chlldren. Yet the potential ‘of this ’ : !

genre is not recognized by many elementary, school teacher.s. J

' Foremost among the reasons Eo‘r- this reluctance is that  not
all elementary school teachers have been exposed to study
1:n chil‘dren"s literature which would give them an awareness = .
of the ri:;ki resources that are availabie in histérical
fiction, as well as the .app;rouch?s, techniques, and activi—‘ o™
.ties appropriate to the teaching of 11‘te:ature in general
and hlstorxcal fiction in particular. Furthermore, the-

3 gram of Studies p:escnbed by the prov1ncial Department

of Educatlon makes no particular reference to either chil-
.
# dren's literature or hlstcrlcal hction. E *

This study was undertak’en to establish a set of &
criteria which teachers may use in .evaluating and selecting
books of historical fiction for thei.r pupils, to develop a ) .
workable unit of study for historical fiction witin an
elementary school liéerature program, and to prov de"a

small core list of histo‘rical fiction appropgi_ate to ele-

mentary school bupils. :

All available 1iteraturé pertaining to the' nature

‘of historical fiction as a literary genre and the potential

_value this genre has for sharing with elementary children

B it
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was reviewed. This review formed the basis for the set of v
criteria. The ret;ammended core and a].ternat:e lists.con-

sist of books which meet the criteria oi excellence

: fox‘mulated from I:he hterature review, ‘have beem per’écnally

examined by the wtiter. have been xecommended -in at least &

.ane reputable select}on .'ud, and dre presently in print or *
becduse of their interest, appeal, and popularity are -
available in the existing collection of many schgols.

The teacher's guide demonstrates one approach to

teaching historical fiction. No attempt was made to deal

w1th the many other, equally worthwhile. approaches. The - ' . s

‘recommended core and alternate lists of books are not

exhaustive." They are samples selected for th‘!:u: hterary

qualxtxes and supportxve themes. ' = L N
Based on this study a number cf observations and

~
recommendations are made to suggest how schools and

with ad to-date materials >

teachers-may be Supplied q P

' to ensure the.success of a literature program. Other —_——
recommendations focus on the pre-service and in-service ' ’ {

preparition of teachers. X : 5
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CHAPTER ONE
) mz_s;runx ’

- Introduch.on

2 Literature has much to cffer chx].d:en. vJ.acobs' sisE

. (1955), Walker (1964)., and 'l‘roy (1973) a. 1 contended that .

lltetatuxe can serve to enrich and enliven exxst1ng cur-

ricular programs. -Literature can also serve ‘to enhance : .

,:specific aspects \af a child's mex\ltal,:end creat;ve'de\{elop-»
ment. Loban (1966), Allen (1967),'and Miller'(1967), for'
'examible., st:;ongly edvbéated ‘the‘ u'se of li;:ez:ature for‘ the , B
development of what many <cali'a ehild's sixth senge-- -. '
}maglnatxon.. Whilé Ja’cobs (1955) Eelt that exposure to-. 3

L. literatmre cnn help to develop a child's creative thlnking,

._ literature can also serve more utxl:.tarlan Eunctians. . 'I‘he' % (0
Nebraska Currmulum Development center (in Txedt & T;edt, !
1967) has developed a literature program whieh teach s the 8
more frquent grammatn:el, lipquxstxc, llterary, and gene:ic
conventions. Perhaps ‘the moét slgnxflcant functxon of .
1itgﬁfture, hwever, is its power.to entertain and” del-.tght,
and to prov.ide for a child hours of pleasure frcm beinq
hooked on books (Huck, 1979) - i s

= Literature, then, can serve many fum:ticne in the
s

intermediate school Cartainly it is able to,cut aczaas R

curriculum areas, entiching ‘and expanding the laarniﬂq
* . & .




fHe wxote tha: literature serve& tc

P

although "dry facts are soch fdrgotten, attitudes, feel ngs

and general concepts can remazn forever" lp. 474) - We ’f:

'should wotk t:o develop these attltudes, feelxngs and .
‘~génera1 ccncepts in pleasant ways through‘ l,tterature, Troy
belxeved._ : Ten g e
! PN s

The general role thch literature can play in an

elementary sspool p&ogram 15 artlculated by Loban (1966).

:intensely aware of life, to extend that awareness.
... .-The best writers, whether for children wor adults),’
. lhrtéhd and enrich experiences, making it 'possible v O
‘* for the reader to reduce confusion and to find more \
meanlng 1n his personal adventures with lee. (p. 751)

,J . Wh;le there are a number of types o: genres of i

hxterature (fantasy, reélxstlc flction, poetry, nonfxctgon,

énd the like), . all of whlch may prov1de v1carxous experi-

ences from wh;ch children may reap many benefxts, 1t‘15

b4 histoxical fiction that mnstﬁ!llows chlldren to reach\across

) ehare the life style, conditiong, belxefs, hopes, dreams.

the 'ages and be touched by the lives'and cond1txons of\ other

.- people in other txmes. This genre allcws its readers to L ]

defeats, agonxes, and trlumphs f people of another’ era.’

Through historical® flctioh learnlng becomes an 1nteract10n

with’ 11ving, and the past is recreated in the, present.
Through hxstorical fxctxcn the éhild can live vicariously )
the events of thistory and learning is madq,more meaningful

\
and real. Historical charaqters afe revealed as real -
g . . & . e & *

clarify experiences, to make the reader more = v . .

expenenciﬂof ch;ldren. Troy (1973) remxnded us, that 6y

T

~

-
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people, possessed df thessame human gualities as the reader
. . ’ B -
> himse'If. T?\Iough(sué{an Lnterncﬁ.op with the past--its

~ . .
. * events, pe:aple, and conditions--children may grow to

appreciate the fact-that humanity is essentially the same
no matter what.the era‘, am‘? that man has f ver'érappled
with the uni@ersal questi’on a'bcu.t the meaniny of life and
human ;elations})ips,with nature. and other people. Only the
v\a;\-ma_de problems are different. . g

‘ Problem A L
i 4 . .
‘Hisgorical fiction, li_ke all good literature, can
provide entertainment and pleasure at the narrative level.
~ Like alr good litex:ature, it can go beyond telling a good
story to stimulét‘e the imagination, evoke, emotion, provoke
thoug’ht. andlenrich life. Stories about the past may Hevelcp
3 ‘ . ‘; sense of histoiy, a feeling ‘for the 'continuity of life
. and the inte:depenﬁen:e"of all people--past; present, and
’ - future. r'Suc:h stories may de\;elo'p a sense of pecple and
.*“thus, as Huck (1'979) suggested, they may "free readers frgm
the cocoon of ‘their self-centered little worlds and enlaxjge
their }'ife spaces to incluéle a feeling for éhe past" (p-
T - ’

.Unfortunately; there appears to be a tendency to

dismiss historical fiction as neither good history nor good

5
LI \fictionA (Wwalsh; 1972). Elemé) y school teachers need to
Y ’ be’ aware of the rich potential of historical fiction, hot

\"'only n..ar{richnené for history and/or social stgdies, but
. s

o)
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in cont;lbm:ing to ‘the’ total-;orth of the individual.

Teachers need also to be aware of approaches, techniques,
3 s
and dctivities appropiiate to .the teaching of the genre.

ts have been exg

since not all teach d to study in chil-
dren's literature in general or historicai'fictio‘n in
particular,. and since the program of studies preéently in:

use in the schaol’s makes no* pirti_cular reference to either

children's literature or historicai fiction, it is unlikely

. , :
that el tary school hers give m{l_ch, if any, serious

coﬂsideration tr; .thé genre. Ir; order for teachers to be
enc’ouraged to give !:xistorical fiction more emphasis they
must firg,t': be made aware of the rich resources of histor’iéj\l
fiction that presently. exist for this age group, -they mqst
be alerted to,recognize the rich potential of this qenre,‘

and they must recognize that there are max'ay ways of present-

ing the genre to their students.

Purpose’
! This study was designed to esta\:lj:sh a set of

criteria which teachers can use in evaluating and selecting

"books of historical fiction for their pupils, to develop a

workable unit of study for hiatorical, fiction within an
elementary school 1iterature program, and to provide a

y
small core l:.st of histox‘ica!. ficticn Appropt}iute to ele--

mantary school pupils.




.

Need
The program‘ of studiés for the elemefitary school
curriclflum in this province is void of any sem.bla\n_ce of a
r.hor:mfghly pl?l"‘léd _presentation of’ hj.stori_cal f‘iccfo\n as a
literary genre. The recommended lang.\’aqe arts curriculum

for grade 4 coneists of a choice between the Nelson and Ginn

. ‘programs. " The grades 5 and 6 curriculum is a choice between ‘

‘the Nelson and Copp Clark séries. Neither of these three

.
recommended programs offers a generic study of historical

‘fiction, nor indeed a’ study ofvar;y literary genre. Neither

is historical fiction fairly represented in the reading

éexts. Of the 108 stories included in’the Nelson program

for grades 4, 5, and 6 only eight may be considered histori-

‘cal fiction. The Ginn program contains 47 stories, four of

" which may be consideréd historical fiction. The Copp Ciatk

’ program contains 67 stories, 14 of which are historical

fiction In the three recomme}\ded programs for the ele-

mentary |language arts cutxicufum only appr_oxiu;ately 8.5% of
the fictional stories are about the past. There a'ppears .to
b‘e a remarkabie lack c‘:f concern for historical fiction and
the benefits whlich may accrue to elementary children from a

'

study of this )
) Histak}} is people--and people not so very unlike

ourselves. ’Asutcliff (1973) reminded us that "peoe!;e don't.

. change . . . under the changing surface patterns of behav-

ior, the fundamental q\'xnnties and emotions and relation-

ships remain the same™ (p. -308). Toda{y's children live in




e

a real world of instant .electronj_.c_ q‘ém\uniqa’tion, mass
transportation, micrq*comp\iters, ’émtiénal’turbulence, as
well as self’-accusation and self-actualization. The prob-
lems, frustrations, hopes and dream/s’of today's eleme‘ntary
child are real; so too were those of elementdry \chi:ldren'
throughout the ages. . History is people—-people sh‘aped,
m;olded and ttansfo‘rmed by l:h;a circumst‘ances of their time. 7
Hisf,/orical fiction allows the mingling of tl-ne past wir‘.h the
pte;enﬁ. The );(ounq reader of historical ~f_iction reaches

" dcross the aées torexperience with someone of another era

these ynique qualities which make them both human. Super-

in dress, speech and habit are set aside.
the reader and character allows the child
n ider(ti‘ty in his real world.
In order for children to be able to receive the
- . _—
fullest benefit of historical fiction, 'educators need to be~
fuliy aw.are of . the potential of each book to do. something
worthwhile for elementary school children. If a book is
‘truly éxcellent, it has done something far more than teach
or build character; it has expandez'i the reader's mind a
little. It has, as Karl (1967) stated,
. added tc the total bulk of his own experiences and
given him a wider base from which toilook at the
g wukld. Perhaps it has allowed him to have, for a
. .few moments, a viewpoint that he will.never’ be. able
old but that he can now understand a little;
"perhaps it has taken him to a place he will never
go but has become an essential part of him. (p. 31)
It is vital, therefore, that children's books be

examined critically and selection decisions be based on the
i




literary merit of each book. Educators must develop a full
understanding of‘ what constitutes 'excell’encq in children's
1itera_f.ure. Furthermore, teachers need guit/iance in pre- )
senting the genre to children so tha}: they will receive the

fullest benéfit from each literary experience.

\ Limita ns
_‘ This Sstudy is conce:nea with' historical fiction for
children. speclfxcally, it is conéerned w:.(:h establishing
a set of criteria by whxch books about the past may be
judged, with designmg a urut of study for teachlnq the
genre in an elementary school lzterature prcgram, and pro-l
viding a lxst 6f recommended: books for the genre. There
are,, of course, other aspects of the genre which might be
explored, such as the use of historical fiction withir)
specific cc;;\teht areas. It isvnut with’in the
scope of this study, however, to include all possible
approaches to the genre. Also, the recommended core and
alternate lists of books are not exhaustive. They are

samples selected for their literary quélities and supportive

thenmes.

Methodology
In attempt;ng to fulfil the purpose of this study a

number of steps were followec'r. All available lite:atute "

pertaining to the nature of historical fiction asa literary

genre and the potential wvalué this genre has Eor sharing

with elementary children was revizwed. Based on, this review




an attempt was made to prepare a comprehenalvg s‘tatément
regarding the nature of historical fiction and those
‘chancteristics that make for exce'llenqe in this genre.
In addition, the writer develo‘ped a teacher's guide .
for sharing histotical‘ fiction with children in the a\le-
mentary qra‘de‘s.' This guide is complete with én introduc-
.tion, szatements on generalizations and conceptﬁ, angd a
description of and a su;geated upproach'to evaluation.

Included also are a number of lesson pla‘ns.’ _The guide also

includes an app bibli Y of 75. r d books
appropriate for the elementary grades. A Bcokl im:ludei in *
this bibliography are those whxch

'a) meet the general c:itaria of excallanca as out—

* lined in Chapter Three;

b) have -been pernonany examined by the wtiter;

c) _have been recoﬂnended in at leanf. one ’yutnble
selection aid; . ’

d) are presently in print or because of their interest,

-

appeal, and popularity are available in the exist-
ing collection in many schools.: )

.
-

Otga ization of the Thesis

This ltudy\ is reported in two sectianl. S-ectidn. r/ &
is a report of the ntudy itself. Chaptar One inclndes an /
introduction to the study, a statement of the problem, thd

purpose and the need for the stedy, its limitations, and /

the methodQlogy followed. Chapter Two presents a_ xsvicv/gf

B —



the litexature\‘\‘ reported under the:_follawing headings: The
‘Nature of Hi‘st“‘o‘rical Fiction, The Value ‘of Historical Fic-
tion, The thilti\“ and Historical Fiction, and’ Shar:’.‘ng Litera-
ture with Child;;er‘!. Chapter Three deileiops a set of -
criteria for eva‘\,lluating )?isttbniqal vﬁ:ction, and CI'{apter i’our
summarizes the s“t‘u‘dy, ‘and makes recommendations. . /
sSection II of the study is designed to"serve‘ ‘as a‘

% ' RS i
teacher's guide for sharing historical fiction with children

in the elementary graries. This guide is complete with an - o
. . M

introduction, 's!:atements on qeneruliz‘ations and concepts,
.and a description of and a suggested approach to evaluation.
. Included also are a number of lesson plans. The guide also
includes an appended bibliography of 75 recommended books.
appropriate for the elemeﬂtary grades.




* Shafing' Literature with Children.

CHAPTER THWQ '
REVIEW OF RELATED LITERATURE

" In this chapter the literature related to the

literary genre of “histm’cica} fiction will be reviewed and

particular emphasis will be given\ ‘i;.o the rich potential of
this genre to stimulate the imagination, evoke emotion,
provoke though}:, ’and enrich the iivé‘s of elementary school
children. The literat‘ure .examin‘ed will be reported' under
the headings The Nature of Historical Fiction, THe Value of

historical 'Fiction,v'l.‘he Child and Historical Fiction, and«

The Nature of Historical Fiction
- "Historical fic;io’n is fiction with an histofical-
perspective"‘ (Brett, 1981, p. 96), 'Like all good’ liter-
ature, its heart is an exr,:.i'ting story cc’ns’isting of ’
camplex character intera;tiqns and events. Walsh ‘(1972)
pointed out the importance of the -narrative when she

statgd, "If the novel as. a ‘form of art can héve anyth’ing

. to say about history, ‘it 'must say it through story,

through character and event, ‘not mefely through setting“

(p. 19). ’ ) ~
Huck (1964), Trease (1972), Fisher (1973), and
Sutherland (1981) all agreed that the main concern in

i A T Coe
r .




4

- 12

~ E T
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3 historical fiction must always be the sEorf itself. The -

= . Y
elements of a good story--plot, action, suspense, char-

I . . — B

L ) *. acters’and the like--are all essential if the novelists .

hope to reach thelr audience. . (

v ’ - ’L’he hlstorlcal novel also has a central theme.

Trease (1972) emphaslzed ‘the m\portancs of contemporary
_relevance‘ which "is not Jus; an extra tackec} on. It
[é%ntempoi‘ary releﬁa}\ce] lies &t thé heart 'of the the e.

It is the_,qnfhty that howevet little noticed by the &
@ young \tgadez, glves the writer an, add1t1ona1 dynamw for

l'us work" (p. 25)

Historical x\wvelév,, avccording,t.o Donelsorn (1980), .
) ﬂsho‘w us "both real and fictional characters tkjing as V
s we all must,‘to work out problems and human dllemmas" . -
(p./ 248). They ate ‘not, contended Egoff (1980), cOncerned 2
) orgiy with great hEroes and heroines, but instead th\°

portray

mall people caught invevents almost beyond their

understandxng and certainly beyond their control" (p.

200) . e . ; ¢
The contention Eh;at historical Eict‘ic;n, ap account

"of true human expe;ie’;hces,}g.‘ts t‘imeless i‘é“further suppqrted'

by Lively (1973) and Fisher (1980). ~.'1‘hey ‘both agree that

i 2 . .the universal truths of _huma'n kind are ageless and for no

of the‘ past, as Lively (1973) wrote.‘"unsura'of themsé]:ves

i
|
special age. Books of historical fiction show real éeop_le i
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unsure of their status and their function and in ‘so doing
‘ h .

h%lp a child éee himself as part'of a whole historical
perspective® (p..42). 1 '

The paét :f‘.s.;pécple\y @iﬁg to Sutherland (1981),°
: > .l o
and it portrays "how people manage to live and love "and find
joy in accomplishment whaéévei: the times" (p. 371). It is,

as Brett (1981) suggested, ‘1thil"1 the realm of historical -

fiction to N
portray ordinary, people‘going about the routine
business of living’, but|sometimes caught in extra-
ordinary 'circumsr.ances.\ It depicts their successes
and their failures. It shows them meeting over-
whelming odds with courage and superhuman effort;
it shows them also defeated by circumstances they
* are powerless. to dictate or control. (p.'97)

The historical nov‘el‘provide)s a door to an earlier .

age.

Not‘ onl.j, does..it mget@ll the reéuirements"nf good
ffiction, hpt .as Spfaéue (196§‘) indicated, "it reveals the:
ast, as Accu.!ately as ‘éain_st‘aking resear‘cﬁ c}n reveal j,t_"
(p. 283). 1In the historical. ﬁo{ral the past is not merely
sugar coa‘ted; it is a total 1*1terwéaving of fact with
imagination. ) ' ;l
I-listo‘rica]v. fiction ig‘:authentic. Tf\e writer, accord-
ing to Nel_sen (1972), has 'so s‘t,e‘eped himself in the [;eriod
that he "has learned not’ only lhow' the ‘people lived, dressed
and talked, but he-also knows Qhat they thought_and believed"
(p’. 636) . 'I‘.his strict adherence to accurate and authentic
detail is further s_uppotted"iay :uch nota!;le authors as Kamm -
(1966), Trease (1972), Laidlaw (1978), and Huck (1979)..

o ]
Hester Byrton (1977), herself a distinguished writer of
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historical fiction, co;mnem:ing on her own rples for writing
historical novels, claims that she must _aéquaint herself '
thoroughly with the his'torig:al bericd and the events she is B
describing, Moreover, she séys, she must be able to carry' ‘
this knowledge as lightly as the contemporary novelist
carries his knowledge of the eontemporary scghe. Burton {

wrote:.

I should be able to see clearly in my mind's eye the
houses in which my characters live, the clothes they
wear, and the carts and carriages,.and ships in which
they travel.. I should know what food they eat, what. -
songs they sing when they feel happy, and what sights -
and smells they are likely to meet when they walk

‘downi the street.. I must understand their religion,
their potential:hopes, their trades, and - what is
most important - their relationships between different
members of a family common to their particular
.generations. (p. 160) . 1

Clearly, the historical novel musf; be an i}’xtricate .

balance between fact and fiction. The more fact an author

has to deal with, the ‘more‘ imagin';:tion he ééill need to carry .
it off. It Vis\,.‘as Fisher (1980) remarke‘dﬂ, "not enough to /
be’a scholar, essential though this is. Wkthout imagination : {'
and enthusiasm, Fhe most learned anﬁ well—documepted story
will leave the young reader cold, 'whéze it should set him ’
on fire"™ (p. 225). ‘Historica]. fiction should, fuse fact and
fiction into ‘a warn;, exciting w‘hole, appearing not asv fact

at all, but as a lively story. 4

Geoffrey Trease (1972) beljeved that the writing of
- .

i
an historical novel is thé fusion of fact withsfiction to
create an illusion. The reader, he sﬁggested, must be

i

simultaneously convinced of two separate things:

Y



15

First, that these characters arée alive and warm and
tangible, as if they were in the. room with them;
second, that they are not modern people in this
7 .room, but are in another time and place whose
i atmosphere they have thrown around .him and them— .
selves, like some magic pavilion. (p. 16)

H

Synthesis -

LI T terature reviewed above emphasizes that

E

hlstoxxcal%{:ion, like all good literature, has an exc:.t-
R . = ing plot, realistic characters, approprlate use@f dlalogue.

= a universal theme, and a strong sense of time and place.

In _additioh, historical fiction is able to .clothe the .facts g
with thousands of minute,details, -thereby bringing life >to
the era. It§ raw materiai is, as Brett (1981) noted, "}:he
p;—oduct of__.smvmd study an‘d reseaxrch heighte?led by pe[rceptif)n
and ‘interp‘retatiz‘:m the product itself. is .a creation of

-imagination and ariistry" (p. 97) .

The Value of Historical Fiction for Children

Those, who write about historical fiction are in
general agreemént that books. of this genre have a rich
pctentia’l to offer children. Edwards (1972) maintained that
Kistorical novels have the power’ to

- evoke an active and. enquinng involvement in'the
past ., . to stir unaginau.on, heighten awareness
of the origins of everyday things, add another
dimension to the child's view of his lurroundxngs,
fand develop some appreciation of very dxfferent
ways of behaving and believing. (pp. 24=-25)

‘/\ The past, according to Sutherland (19_81), is much

moré than an accunulation of dat®s and events. "It is," she

-

( - said, "people ‘and how people manugéd their lives - lived, '

T L SR G, S
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loved, fnund joy in success and ang\nsh in Eall‘izxe (p. 371).

Historical fiction for ch:.ldren does more than

s transmxt facts. Both Troy (1973) and Sutherland (1981) " 7 T c

pointed out that the hxstorlcal novel presents and 1ntex;—

prets the facts to make. -the, reader feel as'if he were there 3
. 4 )
Gray (1979) shared thg belief that hlstoricnl ‘fiction ‘"lgoes

B " 'beyond the factual presentation . '. L, ~a'nd< brings events and -
. P - 5 c

people to life fo'r'tl'-le reader" (p. 295) . ~-History cah and
i ) vphould be brouqht viv1dly al:.ve for children._ Sutcllff

,(1973) expressed the belief that young people need a sense,

of the con 1nu1cy af time that histoncal flct;on can affe

’l‘hey need, accordmg to/ her,\so know, and understand‘some—
thing ‘of whe:e they ‘are now and where they are going.

* History can achieve this*aura of realxty for chud}en, she ' . : N
belxeved, thxough the masterful presentatiun of peap].e with )

whom children can Jdentify thruugh unlversal sameness: in”

humankind thmugh what' she described. as "lxke cal.l.mg to
like under the changing syrfaces" (p 311) L 'A

. Many noted authcr;‘such as Horovxtz"(lssz) ’ E‘ritz i f‘
(1967, 1976,,1976), Georqmu (1969), Edwards (1972) ,° Trease_ :
(}972), Sutcliff (1973), Monjo (1975), BJurton (1977).,, and B ot

. Sutherfand (1981) al—l agreed with‘ﬂuck (19 9) that one of

Athe eskential values of histotical fict;on 1s the. abxhty to"’ 2 ¢
nllow thé: reader "to éxpenence ‘the’ past, _to enter J.nto the ’
'c,anflicts, the suffe:lng, the joys, and the daspa;n of those .
who 1iveﬁ before” un" (p. 465) . Historwal ixc}tion, a_cccra—
'ing to Dgnelsbn (1980) ; = e P '
4 Ly @ . R o
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<t . * provides wonderful opportunitles for li‘/.(mg in some-
¢ - .ome else's shoes. Readers feel emotions they could T T
‘get in no other way, whether it is the’ exhila}atian i
.of being on ;top of a magnificent mountain, <the - ‘
satisfaction of winning against - anredible odds, .or
]ust the weakkneed 'relief that comes from'living ~
o . through a harrowing experx;nce. (p. 248) &

- N The contentwn that boox‘s of the genre of hxstor(cal
™~

books Gf hxstoucal flctlon - ,‘ w o T
: make the past live as no textbéok can. '!{he v:ran.ous
experience they [books. of hiStorical fiction] pro— 3
vide help today's reader understand better the g i

difficulties faced by children and ‘adults of pre=’ w2
vious generations and recognize their courage and |
“faith in meeting obstacles. (p. . N

Inits finest icm, Ssmith (1976) sugqested. "the ol .t
e

h1storxcal story brings to ‘a child, thx:ough imaginative *

0 hqppenings, an expenence of lw:.ng in other times It
brings a sense of the significance and colur of th' past in % 47 .
-a way that tr:anscends history" (p. 154) » Smxtﬁ emphaa1zed

the empathetic value for children which exists in historical : : N

Eic"on. The known facts of the past are inte:woven thh

. suc ‘intangibles as human thoughts and feeiings, she ” ! '

- expl ined,. and she elaboruted that the akiuﬂil intertwining s Bl

' of the known tanqibles wu:h the’ imagxned lntang _' es of R .
thauqht, feeling and the like, allcws the reader to actuany :
feel the atmosphere or flavor of another era. His\.rfﬁbal

. fiction can then, as Georg;au (1969) pointed out; through a

A successful blendinq of the chronicle, and imnginntion, "bring

.children a aense of the, significance and flavor of other




’

g S il

\/ - : ' . .
. times andwhat it must have been like .to live in the past"

- . (p. 306).
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.

Once they become i orved in a weli told stoty,

_chxldren may receive othe! benefits from their reading
§ experiente of historical fiction. They may be able, as

. . ”
Georgiou (1969) said, "to provide life from another angle"

(p. 306) .' 'This image of "life from another angle" is aiso
used: by Maxr (1975) who suggested that through the readxng
of historical flctlon "children can perce1ve life from
anothar angle whose perspectivé cdn arouse emotions an@
deepen impre;sioné of cha:acgér and images never .to be for-
gotten" (p. i). -Historical fict;on, Mgir continued, "can

bridge gapgvbetween time, space, and ople” (p. i). The

idea_that historical fiction can rdveal life is.‘also sup-

‘ny Huus (1978). She wrote that 'such books.;connect
the reader tj hls world and show how man has adnpted, ‘,
improved, and is conserving his environment“ (p J4). It vas
her bellef that "books reveal a reader to himself and help

him understand othets' (p. 4).

/ The contention that books of histori al fiction san
give‘children a sense of their own humanity is supported by
a number of Qsher anthors who wrote on(this ;usject. yonjc
(1975), a prolific writer of historical fiction, would likKe
his books Of higtorical fiction to anouse young people, "to

make them und stand that all great human beings were once

'uncer.v.ain chilfiren, uhaware of their powers" (p. 040).

Frltz (1976) , {another writer ‘of. historical f.iction, believed \

3

i . ' 1
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_that young people, like adults, need books about the past to .

. \
-give them greater insight jinto theshuman condition. 1In

such books the, ieaéer is able to ™find famiiiar threads
running r_hi'oughi the lives bf others" (p. 193). Reading such
books, according to.ively (1973), is "a v’step towards an
awareness of’ other peop?m* ‘which is the mst vital step
toward being not just an adult, but a mature adult" (p. 401).

Ot_her-authars offer additional values of historical”

“fiction fof chil’dren.‘ smith (1976) commerited upon its

poten'tial to arbuse an interast‘ in history and historical
characters.' Monjo (1975), Davin (1976), Fritz (1976), and

- Collier (1982) all. agreed that historical fxction can help

petson.alxze history, enabling it to impart a deeper hlstori;
ca!l understanding. Farrell (1981) ‘felt that books from the

genre may 'heli: students to understand the physical and

-mental- climéte of ‘another time while providing us with a

qommon topic for a dxscussxon of setting, characterization,

and* poxnt of vzew" (p. 3) e

' Farrell also believed that historical fiction may 4 .
v
serve, as well, to enable us "to accommodate the variety of
hd
reading levels and abilxties which we £ind within our

Engnsh cluses"‘ (p.«3) . ' ‘ ‘

/ in her discussion O‘f }us‘oxical flction Huck (1979) =
also claimed that hiatorieal fiction for childten does more
than merely trunamit historical information. she contenda\ e
that books in this gem:a help children tb\experience the .

past, to eriter im:o r.he conflicts, the suffering, the joys
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and the despair of thosé who lived before us; to develop a
feeling for the continuity of life, a perception of them-
selves and their present place in time as a part of the
living past; to see and'judge the mistakes of the past; to

see change as natural and essential; and to help children to

-see the interdependence of humankind (pp. 468-470).

The value of historical fiction, then, is not found
in an exact chrohological understanding of history; rather
its-value lies in its potential, as Brett (1981) suggested,

to
reveal ¢he way things were . . . provide a stage for
the eminent characters of history to faithfully re-_ -
enact their roles . . . provide the.same stage for
the less dramatic lives of.countless men, women, and .

. children of whom history has no record . . . depict

with equal accuracy the glorious and shameful deeds

of the political and military leaders of the nations

. . . portray ordinary people going about the routine

business of living . « . and present a picture of a

period complete with sights and sounds and smells. (p. 97)
ngthesis

Books of, hxstorical fiction may be a source of enter-
tainment and delight, but they serve many other purposes as
well. They serve to move the xegﬁe: into the consciousness
7 ¢

of -another time.. They may develop a feeling of peridﬁ and

give a sense of immediacy to particular events, or create an
) s

emotional awareness of people who lived in another era. They

may, as well, develop x;uiqht into the self as a member of
humanity.l The éanre of historical fiction, then, gives the
reader more than»hi;qo;y; it serves fo give essence’ to

. i o :

history.
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I/ The Child and Historical Fiction '

’ote than 20 years ago Early (1960) was propounding
the thesis_that if educators were t hel‘p child}jen receive
the full benefit of literature in ggneral and ‘historical :
fiction in particular, they "must know sulf\gthing about the
kinds of abilities, understa‘ndings, and/é/xperiences that
deepen enjoyment. Moreover, they must know the range and
qualu:y of enjoyment that may be evoked by l.n:erature and
experienced by indivAduals" (py,161). . -

* ~The elementarw school’ years constitite what °
Gillespie (1975) termed "/the optimni period £‘or the humanviza-
tion of the growing 1n9fvidua1" (p.- 173). This is what
Pzayet (in Wadswarth /1979) identified as the concrete-
operat}onul stage t{r what Early (1960) considered the uncon-
scxous enjoyment’ stage of literary development. Delight
comes easily. Interests are universal. Children in thxs
stage of development are natural.collectors of things and
.facts. They busily gather and store up bité and‘ pieces of

)énowledge, .as well as collections of objects. It seems, as’

Gillespie (1975) suégested, that "everything under the sun .-

. iand Beneath the ea‘x‘tﬁ,‘_s crust has potent‘ig} for capturing
_ the child's ntt:en_tion"- (p. 174). ]

Much has been done to assess the reading preference
of children of the middle grades. Jacobs (1955), almost
three decades ago, repot:t':ed that the ;zéading interests of'

.children were catholic in nature. Children of this age
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group, he reported, preferred books ;hich dealt with animals,
deenture, home and family life, eéeryday experieﬁces, sports
and games, robust fancy, folk tales and bioéraphy. In his
review of the literature related to-the reading lﬂte:ests of
elementary school children, ?ursojs (1981) found ;'consisﬁﬁnx
pattern of reading ipterest from as far back as 1924 to the
present day. Most researchers, he reported, found that "in
fiction, béys and girls in the intezmediaté grades are
generally more interested in ;endinq animal pto:ies} m;ster-
ies, adventures, historical fiction, realistic fiction, and
“science fiction" (p. 38).

«Tucker (1981) contended that children'ioYe books
which expose them to a wonde{ful world of adventure. He
“believed that children at.this stage are often disappointed

by the results of their real life, and therefore need Ven-

tures in which heroic children are shown overcoming ormidable

obstacles without adult assistance or supervision. e chief
lure -of any story is, acc .ding to ;ucker (198I),"a1waf5 the
initial intereﬁt that the piot\gives [the child]), and the way
in which the reader's curiosity, once aroused, is then satis-
fied in the pages to come" . (p. 135\.~

. ' The first consideration of elementary children is,
_then, according to Smith (1973), "the immediate ingereut of
children . ." . in the action of the story the author tells"
~(p. 398). If the story does not have a good plot, Smith

(1973) maintained,. "no matter with what skill or art it is

\ S
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pfesented, it will not hold the interest of elem ntary
chlldren for long" (p. 398) ’ T
Historical fiction author Geoffrey Trease (1977)
bellevgd that while it is interesting to learn what people
wore in days gone by, what their houses were like, and what
tpey ate, this information is only moderatély exciting.
T%ease'said that "children love a story, a chronological
s%quence of incidents and situations ending in a climax" (p.

28). He warned that this xs -atruism which we vho work w1th

chlldren and bocks would do well to remember., Sheila Ray
|

970), commenting on the recent apparent proliferation of

Qcoks of histnrical fiction, also supported the notioh that
'for chxldren up to the age: of eleven or twelve the emphasis
must be on adventuxe" (p. 115).
J The realization that historical fiction is no£ just
plstory but a very interesting story is ngen additional
‘credence by such authors as Becker (1936), Georgiou (1969),,
Glllesple (1975), Andrews (1977), Haugaard (1979), and
Sutherland (1981) who all agreed that historical flctmn has
‘parennial appeal to the middle school age reader. lelespie
(1975) attrxbuted this appeal laxgely . tof"the romance and ‘
glamoutv . . . the chivalry, panoply and pageant:y which
Jbegui.Ie his [the reader's) fancy" (p. .187). The histoz:.cal
’fxctmn writer must therefore be fxrst anbforemost a story-
\\ teller. Eric chrzsuan Haugaard (1979), himself a reputable

!writer of . historical fiction, explained:

|
|
|
|
| o
|
|

./."
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is to the tale that I pledge my ailegiance. I
waﬁ\: to catch the children's attention to such an
extent that they forget their own lives, their own
.problems. . . . I wish to entertain and to amuse, B
for those books that I have learned most from have 2
been those which have entertained me. No one as . -
*yet, that I have heard of, has been bored into s
wisdom. (p. 706) ' :
The contention that children's books should have
f.?st—movinq adction was also noted by Jacobs (1955). 1In ad?.-
tion, almost three decades ago, this author suggested that
books for younger children should have.direct cbnversation,
plausible, -well delineated characters, and freedom from
direct moralizing and sickly sentimentality. He insisted,
though, that they should be rich in'honest sentiment (p. 3).

Early's (1960) summation of the 'expectaéions of ele-

mentary school children are as true for vtqd;y‘s children as +

they'vfere for the children of 20 years ago. It was her belief &

that children of this a’ge qroub want .
Rl oo

.a definite plot, with action rising to a climax and
falling to a satisfying conclusion. . . . It should
have a "point" ~ an easily-.recognized purpose or
‘theme. . . .- The subject may be fanciful or realistic,

/ but in either case close enough t¢ the reader's
experience so that he can respond readily. The story
should be told in language that delxghts the ear and
fits the subject. (p. 163)

It would appéar, theny that books for children must
reach their readers at a f_airiy narrow and immediately recog-
nized level.. Yet, this r;eed not necessarily be the case;
Authors suchas Tucker (1972) and Smith (1973) agree that
within the limi'tatiuns imposed by the ‘d‘evelupmental level of

the children there is an opportunity, as‘ucker (1972)

‘A . \
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suggested, "to start. broadening concepts, and introducing
more subtle\ ways of thinking" (p. 131). Involvement in a
good, convincing story at an appropriate intellectual and
é‘inctional level can, Tucker believed, "help children without
their necessarily recognizing it, towards understanding why
people act in the more puzzling ways that they sometimes do"
(p. 131). ' . ‘ 5
" schlager (1978) reported that children clamor for
. books which reflect their perceptions of the wcrld--books
"whose main characters reflect the complex psycholoqical and T
emotional aspects _of ‘the reader" (p. 137). Children seek, 5
and should find in reading, ‘accozd:}nq to Arbuthnot (1971), /
\_licarious s;tisfaction foy their basic human needs. Maslow ’
(in Sutherland, 1981) identified five le\‘rels of these basic
. human needs: Vpsychd‘loqical, safety, elongingness and love,
esteem” and self-actualization, gmi cognitive an.d aéschetié .
“s need‘s (p. 20‘). Fritz (1980) suggested that both directly and'
indirectly books can help children bet{:er ﬁx‘ldekstar}d them-
sel:’!.'as‘inéividuals with a sense of who they are and what
is their part in society. '. v . . - e
’ The genre of historical fiction can help fulfill
children's need to. know themselves and their world. ‘Raadlnq
. ‘these novels. my help children reahze {:{i;ere is histéry;
in all men's. lxves. and that taadlnq hivry is not to relive |
the past but to revfsualize the present. Reading historical !
fiction may be, as numetf. (1976) deucribed it, "tHe discovery .
the Elame that is the human npirit" (p. 94)." RS
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Children need a sense of history. They need to see,
as Lively (1973) did, that "we live in a pemane’n,t world
that reaches away, .behind and ahead of us, and . .. . people
are never complete . . . but knowledqe expands and ccntract:s,
opinions harden and soften/and people end up as a curious,
irrational blendn/fexperignces and memory" (p. 407). Chil-
dren have to be made aware qf this vlf&er fzaﬁewo;k of time-

and space,. Lively (1973) claimed, because if they are not

they may“;fow up enclosed in their own personalities” (p.

. D S R .

407) .- The purpose andindeed the need -of historical fiction
for children is perhaps best articulated by Hm‘:qaard (1979)
who stated, "The purpose of my art is to‘ ta‘ke' my readers ’

outside themseives, and if I E_ucceed they will understand -

themselves a little -better" (p. 706).

Synthesis

Children of the middle grades are at an important ‘

stage of development. They are erily delighted, are natural *

collectors of objects and f-acts, have specific psych'oiogiéal:
intellecfual and emotional .need's,’ are 'interested in .a wide
range of reading materials, and love a good uony. Good
historical fiction and-children of this age group are well
suited. Books of this genre p:uy,ide wonderful adventf:;es'
while satisfying the child's natural quest to know himself, .
his v;rld, and its people. The value of hxstorical £icticm‘

to broaden, deepen, and enrich the lives of its zeadefu is !

Aelpecia ly mcaningful for elementary school age chlldren.

B £ |
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ghari‘ng‘ Literature with Children |

Children and literature, according_ to Gray (1979), can’
and should .be ‘brouqht toqe:thex, but this will not ,happen,’
Karlin (1971) warned, in an ) atmosphere of written reports
and meticulous analytical study. Far too many children, he
sugqestéd, have been turned away from the joys of literature
by_ tl‘1e dull, lifeless drudgery af such tasks. _Moder:'l chil-
dren have access to a gréat many means of relax@l"tion, enter-

tainment, ,pieas_ure. and distraction. Literature Has to

. gol}pe e for the attention of children with telévision, movies,

arc@and home computer games, as well as a wide array of'_".,:
- organized rec‘teatit_mal activities. If it is to compete
successfully, and it must, literature must be a pleasant
experience for children. ‘- Karlin. (1971) believed that much
depends upor? the way ihvwhich 1itezatu‘re‘is p‘re r"n:ed to or

shared with children. " He contended that "

ldren who

participate in a literature program tifat makes them keenly

‘aware of the jquevthey can find.in books will seek them out

as surely as they pursu otHEr experiences- t'hat ai

,pleasure" ‘p‘”33{,) C.hildren, according to Huck (19‘79). have
i i

a way of seeking that which is meaningful and pleasing to

_/*ghem. “The teacher, she contended, should .therefore .striw_le to

romote and enhance the pleasure of reading thrcugh‘ mehningiul:'

and exciting experiences with literature.

. Of prime importance in sharing literature with children

is the creation of a popitivé here which is ducive

to reading. Authors such as Larrick (1960), Huck and’ Kuhn
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_(1968), Chambers (1973), Sadker and~Sadker (1977), and Huck
(1979) all agreeé that "the school has the responsibility
not only to teach children to read, but'to=ckeate an environ-
ment that will make them want to read" (Huck & Kuhn,. 1968,
p 545). Karlin (1971) offered a number of suggest;ons for

_ creating a positive reading environment. He suggested that
each classroom should have its own_ library of books, should
set aside an area where chlldren mxght browse among the
shelves and be able to read in ccmfort without interference,
should promote poqks through such activities as §1splays,,
bﬁlletin boards, posters, m&dele and t:he like, and should
1nvolve the children in the plannan and operat;on of the
readxng corner. : . ; o

Huck_ (1979) emphasized the importance of a positive

readﬁﬁg-envircnﬂent which encourages frequent andlwide read-
ing. In her'cpi:jnion a positive literary environment piovides
time for children to read books of their owh choice every
day‘- it allon time for children to share their experiences

; : with literature in many ways. She particularly emphasized

the nnpcrtance of the daily story hour (p. .210).

Another litetary experience which is xecognized'to be
of extreme value in presenting literature to children is )
reading aloud. There is, as Karlin (1971) ‘suggested,  "no more
effective way of bringing childres and books together than the
Jteacher's showing enthusiasm for them [books] through good 7 14
oral reading” (p. 342). Reading aloud to children serves a

number of worthwhile éducutioﬁul purposes. Sadker and Sadker -

o )
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(1977) contended that reading aloud serves to fill the éap.
between what’j student is capable of reading and what
interests and ineribues him. Aléo, they believed that read;
ing alqud serves to create a valuable bond petween the
teacher and members of the class. In addition, there is
ev’;ldence to suggest that reading aloud to children may serve
to expand 1enguage skills (Cohen, 1968); develop aqral com—~
prehension (Sadker & Sadker, 1977); develop a listening »
vccabqlaryva;a acquaintance with English ntax, and ;n : e
awareness of' style, character and plot (S:fhgrland, 1951)7 hd
and éanerate further intérest in books (Heck,.1979). It'is
tpis latter value: of reading elouQ to children which Iverson "
(19671 believed is the ability to "make .real and personal angd
satlsfylng the aesthetic -rewards of language . . .' [by show-
lng] in your voice the sounds, the rhythm, the 1mages, the
appeals:io emotion [which are] the langu.ge of literature"
(p. 3). It follows, then, as Huck (19;?) suggested, that PRI

reading aloud may be effective in developing "a taste fer

fine literature" (p. 708). -

The' selection of tﬂe riéht book to be read aloud to
children is of extreme impnztance.v Just as children can Se
readily eurned on bz oral reading of en exciting book, they
can just as readily be turned‘ewuy by having to sit through
a laborious reading of a dull or unxmagxnat;ve book. Care

must therefore b ;taken in selectxng the right book fo read

_aloud to children. Schmitt and Nora (1964) offered a number

of criteria for. uae in the aelection of books to read to

N
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children. They advised that educators should select books

which children could or would not read themselves, which

& A\,
possess -qualities found in all good literature, which gain

something in being read aloud, which broaden horizons, ’
stimulate imagination, and deepen and enrich the chil@'s
understanding.of the world and fellow man.

Dramatization ig another worthwhile approach to
sharing 1itgraburé with children. Larrxck (1960), Huck and

Kuhn (1968), Carlson (1970), Sadker and Sadker (1977), Huck

":(1979), and Sutherland (1981) all aqreed that’ ch;ldxen should

he exposed to literatdze thzough dramatizatidn. Allen (1957),

fnr example, squested that presenting lxtetature chrough
drama allows the child to “eqlarqe his undetstandxhg of?the
text, sharpen his perception and theréby learn to know h{s
own self moregintimately" (p. 78). Tiéyman (1969] aiso _‘
believed in tﬂé“importance of sharing litefatufg through
drama. He. believed that dramatization is "a natural way to

share the fun and exc;tement of literature“ (p. 187).

Li e can be pres d to children through drama

in a number of different fotms. ;idyman (1969), in a compre-

_hensive itemizing of the more frequently used dramatic medxa,.

suggested, that children may expresé”their\intégpretations of
stories :K

dramatic play, pantomine, informalf dramatization, puppets,
formal dramatization and the, ik;. Thgse types of- uhfring ’

experiences will, ap€ording Schmitt and Nora (19649,

»

have read through such activitiea as finger play, .



?
these authors claim thet "books so publxcued will’ attract
‘ .
fany new readers" (p 506). -

i . : There are otherm equally worthwile suggestions for
: ,, \

sharing literature with elementary school- childre_n. Th_es}

inéllude the use of creative writing and ar;;s and crafts :

(Larrick, «1960), oral presentatiens of stories téad (Burné;‘,r 3

. 1961), story/telnng by teacher and students (Schmitt .& Nora,

f S 1964). book clubs (Cxancxalo, 1967) * the. uae‘ of multi-media
Jnaterials (Karlin, 1971), ‘individual student-teacher_ eof'x—

ferences (Donelson, 1980), and written responses.to books

.. read (sutherland, 1981). ; : “ ~

2 X
N w (1981), must set as 1igoal the’ development of :ead:.ng ha/hks
that will last a leenme. The act:ivicies presented here. are
designed to open doors-to ln:erature. Historicel fxcti,on' is

one, such’ dooz. Th:ough the sharing of hx.stoncal ﬁctmn. in

. A good 1xterature program, according to Suthexland i‘

meanianul and pleasant ways childxen may l:ome to wamt to read

¥ g W and reread books 1ndependent1y, may grow to an evex‘ increas;ng

enjoyment of h:.ston.cggl fictidn im pnrticuﬂr and 1iteretux;e

* ’ in general, end may develep afv :.m:erest in readin?/u a- '°,
! . leisure-eime‘activity. ) n-‘ ) ,

anthesis G . o I N .A, . -
: . The perpetuatxon of the myth that 1}tetatnre is dull -“

! and dlfficult muet cease.- ‘l'he my:h can be dispelled by the
creative teachex who u abl‘g to present 11teta:ure in a 3

s . meaningful and enjoyable mnnner. . Approeches which have been

J C bt e ‘o SN

v . S /,1‘ -
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recommendeﬂ in \:he literatuxe review are designed to achieve
the primary goal— of any worthwh:.le literature’ program-—the
developmem: of - avxd 11fetime _readers of literature. These
' approaches J.nclude readxng aloud to children, storytelling,
and a wide vatiety of drama, and arts and crafts activities.

-
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‘ CHAPTER THREE

CRITERIA FOR EVALUATING HISTORICAL FICTION

Historical fiction as a literary'genre must be

2 )
characterized by the same general standards o, excellence -as

those that apply to all literature“ There are, howgver, some
particular quali‘ties germane to historical fiction just as
there are to each cf the other genres. In order to upder- . |
stsnd and 1dem-_1£y t:h’\‘,gualities ‘that are cha:actens S
p h).stcncal fiction it is necessary to examlne the lxteraty
"y elements of plot, theme, characterization, ‘sett:mg, and style
,as they pertain to this genre. It is also(necyessary to
identify o l:\er characteristics which‘distinguish this genre
Eri)m ‘other l'icét.ax}y genres. Good historical fiction involves l
the reader’ dra@csll_y and emotionally in a.psst si:s, wh;l'e
at the sane time it _may illun-\inste both the present and
"~ future. The universality of mankind--the unchanging truth
of the human experience--mskes'good histoncal stories time-
less. Through xesdlﬂq historical iiction each generation of
readers may become involved in a 1Lte:ary expsrience in whm\
as Egoff (19?) suggested; "child ‘calls to child across the Al
yesra" (p. ’

. o 5 . Quite s‘E"rt from its. potenhlsl for enjoymsnt aan
N ol . delight, good histozicll fiction may be a good edugutional 1 '
L tool,‘ It.allows the child to know’ the 'past. Haugaard (in -

33
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- chff, 1981) suggested the importance of a knowledge of the
past when he %f.ated-
The.man without a pagt is a fiction; even ‘willful
ignorance cannot erase our history. Only in eternal
night will man be shadowless, and the past not follow
the bresent into the future . . . knowledge of the
past - of history - .gives perspective to our world.
Without that knowledge our loneliness would be harder
to bear and sorrow would easily crush us. (p. 159)
Knowledqe of the past may add a new dimension to the experi-
ence of a child. Such )muwledge, as Belloc (in Horovitz,
1962) wrote, "does more to the mind even thar’ does travel™
h

(p. 256). Kncwiedge is one reward of reading historical

novels. "The truth of knowledge," Haugaard®(1979) wrote, "got

- us thrown out of pgradise; . . . eating heartily of its fruits
is the only means by Hhich(we can get back in® (p. 702).

Books of historical fiction must be carefully selected
and evaluated critically, hwever, if children are to be the
beneficiaries of all that genre can offer. .Each piece of
Atox‘ical fiction must: be judged by those standards of excel-
lence which have been demonstrated by the bgﬂ:wtars in the
field. A g“'x‘sat ptie of historical ﬂct;io must l?e,_ according
to Horovitz (1962), "written with absolute unity and depth of

time, place, character, and plot/. . ." (pl. 256).

Setting

Successful writera 'use setting--the context of time and
. ) >
place--not only as part ot plot but  "to make the story live

for readers, to help them viaunn:a ‘exactly what is happening,

to illuminate charactdr, to symbolize important feelings, and '

. co‘a-ubli.h moodu' on, 1980, p. 45).

S
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Seétting is more important in some genres of literature
than in others. Irf is particularly important, of course, in
science fiction am? fantasy, as it is in historical fiction.
In histm{ical fictifm setting is critical to the successful
narrative. <fhe setting of historical ficticn must, according
to Huck .and Kuhn (1961), "make the periad come alive for the
readers by. recreating both'the physlcal environment of the )
times and capturlng the spirit and feelings of thé age" (p.
296). The _spirit of the past is captured by ‘an author's
providing grap’}:ic,details for colorful backdrops; filling in
scr‘upulously accurate det‘?ils, even the smallest ones,
depicting life in the. past with quaintpess' and antiguity;
cla’rifyir’\q'the_ isvshes of the period; and providing a sense
of histofy {Georgiou, 1969). '
’ Historical stories, the unique product of aﬁ‘ individ-
ual author's creative ignaqinati‘on, .must.be' written with a
écnscientious attempt ‘to create ’an ef‘fective setting. By the
cz;za‘tion of such a setting the author will give the reader
what Jacobs (1961) r‘ef,erred‘ €o as the "heightened moment of ’ o
sensitivity. " a moment in which the reader "feels himself
in and of the past #nd 15 bigger today for having heen wich
yesterday" (pp.. 193~ 194). setting. then, establishes that
sense of reality which.is so necessary if the characters are
to be meaningful for the young reader.

\
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Plog . -

The plot of a story is defined by Donelson (1980) as '
"the sequence of events in whi/c'h the” characters play out

their roles in some kind of J conflict. It is what happens"
" .

(p. 27). . !
. In histcric’al fiction, the author ha‘s to construct k
‘\his plot 'a’gainst._the backdrop of what has actlxally happened.
Mojgt of the plot is fictional and imaginary, yet.the major
facts ‘of the fl&storical period must be sscrupulously adhered
Jto. The author relies 1;|1n r };maqined details, skillfully
blendeqd; and interwoven withthe known facts, so.as to re-
créate the spirit of Fhe period. The known facts, as
Georgiou (1969) said, "come alive as the warm essentials that
leave an impression of history"™ (p. 307).

An exciting plot, or story‘, is essential in ori=-
cal fiction. ®rbuthnot (1971) believed that if children '
wer.e.litezary ~analysts they would "probably insist that the *
first requisit‘e of a good story be lively action or plot" (p..

1109). Children, she maintained, like stories which "have a

brisk int ion that L hes' the plot, a develqpmeni .full
»of ncti_on and growing syspense, and a conclusion that settles
everything; 1nc1ud1ng,_:2 villian" (p. 1109). Donelson (‘19[30)
and Karl (1967) both a;}need on ‘the nature and importance of a

. .
good plot. Donelson. suggested that it is one in which "the i

action is continually rising, building suspense, and finally
leading to some sort of a cl!.lv‘mx" (p. 28). Karl contended

that the author of a book of historical fiction needs "a




4

-

-

strong sense of plot - to know whex“e the story begins,

'reaches its climax and ends" (p. 33). The ilqportance of

\
,the plot was supported by such notable authors as Ray (1970),

Smith (1976), Trease {1977),.Fox (1979), Huck (1979), and ,

Fisher (1980), all of 'whom agread that in books of historical
fict;on for children there can be no. ques‘tion_ but that action
:‘and adventure are the major requir’emenés'. o

» s
The secret of ‘successful h15tor1ca1 fictidn is, in

! :
ipart, the art of tell).ng a good story. I\‘bx (1979) contended
}ch.at this art of storytelling is ultxmately the art of
‘truth, and it is, she maintained, "the truth of .life one
Elnds in great stones" (p. 223).

An expxtlng .plot:, then, is essential 1n books of
ihistorical fiction for youngf}' children. Such plots are the
;ones in w)\ich' the action is con_t.inuélly ‘.:ising, suspense is

cre}ated and maintained, and an exciting climax brings every-

jtﬁing to a satisfactory conclusion.

! Theme - 4

- Closely related to plot is tbeme. Theme ties the

“story together. It answe:\suc‘h questions as "What does f:‘he
story ‘mean?“ and "What is it about?" Theme pervades the

i story, staying with the reader long after other }itetaﬁy

‘elemen.ts such as plot and setting have faded (Donelson, 1980).

i Although it is not always easy to define, theme is essential

to the natraéive. ' ‘Indeed, Arbuthnot (1971) considered it to

be "the motivational force behind the whole story* (p. 1109).
. < "
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In books ;f historic’al fiction the mo‘st important.
consideration is, according to Georgiou (1969), "the impres- -
sion the %dea makﬁ; on the reader" .(p. 307). Hersey (1949)
agreed, maintaining that "the things we remember lf’m‘ long}
periods are emotions and impressions and iilusions(gnd ‘images
and characters" (p. 80). These are the elements of theme. ~J

Theme is the central idea, the backbone vof t):e story.
It provides insight into and understanding of the past. I‘i:
also throws light upon the events of the present. Huck (1979)

believed that bcoks of hxstcr;cal fiction are concerned with

such basxc universal concerns as "the meaning of freedom,

loyalty and treachery, love and hate, acceptance of new ways, ~

close? minds versus questioning ones, and th;‘ age old struggle

‘between good and evil" (p. 469). Georgiou ,11969) sugdested

that books of historical fiction may deal ﬁt}; ‘such pxoad =
central ideas as, for example, “"the digniéy and H‘Otth o_f man
. - . causes in support of civil rights, abolition of serfdom,
triumph over handicap, tyranny, or injustice" (p. 307).

)/g'ood ‘book of historical fiction, ‘according to Karl

(LBS‘I). can be compared to an iceberg--one—tenth xs on the’

surface and nine-tenths lies below. The m.ne-tem:hs is the.
most important, for as she cqntended, "it is the hidden and
suggested depth [theme] that gives the reader room to imagine,

.room to explore"” (p. 36). Theme, then, prc:wides a dimension

to the story that goes beyond the narrative. It allows the

' reader to reach into the story as far as imagination will

allow.
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Characterization

, Books which have strong, well-developed:characters
N . - o .
often become popular, even though they may not have particu-
N »

larly exciting or interesting plots. 'Good characterization
refers to the -abilfty of a writer to present his main
characters.in such a way that the readers are able to
closely identify with tﬁem--to feel.as if they too are
-living the characters' experience. Good characterization,.
according to Donelson (1980), allows the reader to "become
more interested in what is going on in the character's mind
than they may be in what is happening to the character 'Vfrcm'
the outside" (p. 33). ’

In well-written historical fiction the characteriza-
tion, as Georgiou (1969) wrote.

brings into sharp xeugf memorable p'exasonages who,
serve as vehicles to communicate the underlying
themes . . . call up universal human feelings . . .
deepen insights regarding universal human needs,
and provide for the identification that strengthens
involvement in the story which taps the ela nce of
lite in some other era. (p. 308)

Characters of histoxical fiction shuulc{ be unique and
memorable. stereotypes are soon forgotten, but, as Arbuthnat
(1971) indicated, "unique, salty, vivxd chaucten captute~
“the imqination and affection of young readers [nnd;\add

spice to reading" (p. 1009). The main characters of histori-

cal fiction, while not generally actual historical personali- '

ties, must, as Karl (1967) affirmed, "be real people who talk

and act 3s real people in their situation would talk and act"
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(p. 34). They should, as both Kamm (1966) and Huck (1979)

'agreed, be firmly set in their period, acting in accordance

with the values and beliefs of their time, but in such a way

that their actiéns
} R
This view is also shared by Irwin (1971), who stated t}lat
"characters should accurately reflect that period _and back-
ground as they were" (p. vi). Fisher (198’0)/@2& out that
historical novels -should have as their central character an
individual with whom the reader can _identify. The cantral\
A ~
character should therefore be, accjrdi‘ to Huck and Kuhn

(1961), "a boy or girl experiencing the life of his time as

‘a child" (p. 296), and one who represents the child reader in

" the p‘ast. 'I’he‘ characters must be believable and meaningful

to the child of today. The best boo?cs of historical fiction.

are those in which children of the pﬁ_at and present may share
° :

some common bond of experience.

Farrell (1981) maintained that characters sh?uld
'illus‘ti‘ate the fact that’: in spite of 'differemges in life
style, all people share the same emotions and face similar
problems" (p. 4). Places andlevents may be dififferent, but
human nature tends to x_‘emain‘ constant. The chajacter's
struggle to remain free ar;d lfnconquered becomes as, Egoff
(157‘5) contended, "a 'univergal struggle - an echo of the

_strquleu of mankind that have‘gone before and a foreshadow.-

7 X *
ing of allg those yet to come. - The events may be in the
past, but the courage, hop:, generosity, and friendships
that . . . characters express are immutable in each genera-

t‘ion"v (p. 975.

)

d predicaments have a meaning for today. '
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Eharacters in histori::al fiction, -then, may -bé actual
historical personages, but mn‘:re often‘ they are ordinary , ° '
people like ourselves, born out of the imagination of e
author. These people are shown living their 'daily 1ive§’ana
preoccupied w:.th the task cf obtaining focd, clothing, and {—\
shelter, while at the same time struggling with overcomlnq
emononal and spiritual problems. The characters are real
people with whom the reader can identify becauset although the
styles of dress and cultural practicesinay differ, the :

individuals themselves are very like ourselves.

. Style .

Style, as defined by Donelson (1980), is "the way a ~

story is written as contrasted with what the story is about. -
It is the z:gsult or effect of combi_rlinq‘[alll the literary
aspects” (p. 45). An author's style is-an i‘ndividu_al matter--
authors az‘\e individuals and no two use exactly t'he same sty{le.
;l‘he particular style which an author adopts results, accord-
ing to Don‘elson, from "the unique blending of all the choices
ea‘ch individual mnkes" (p. ‘45). Ther'e are, however, within
this spectrum of creative individuality, speaxfxc style con-
ventions which authors may utilxze._ Gedrgiou (1969). con-
tended that in historical fiction a very sjqnificam: styie :
characteristic is the picturesque language used. "Interest-
ing words, colorful dialogue, suitable names, choice human-
interest detaila, all well blendiéd, lend cr'\edence i:o_the
story,” he claimed, "and help to create a sense of, livihg' in
another age" (p. 308). ) A
' et

1 ) &
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Writers otvl historical fiction are, however, faced
with a special éroblem. In the handling of 1anguage§i
dialogue, they must consider to what extent th’ey are able to
faithfully reproduce the language of the period, and to what
extent #&hey will use standard English. There muét/be a
balance between authenticity and teadamhty. This dilemma.
is stated succinctly by Sutherland and Arbuthnot (1977W s
If the words and sentence patterns are so archaic as
to break the reader's .concentration the authbr is in
difficulty. If the conversations are too cgn -emporary
in tone, thegpood of the story may be destroyed. (p. 268)
The solution would appeaz to be in the fom of
gﬁxstxc comptomisen Sutcuff (i.n Haviland, 1973) beheved
¢ that the 'snund' of a sentence, not linguistic accuxau@;s '
the crucial 'consigleration. In historical fiction language
authenticity and intelligibility n‘ust combine to célvlunicate
the spirit and the flavor of an .age.-« Hunter (1975) is very

clear and defin#e on\th:i.e subject. She wrote:

The di\ulogue the historical novelist must always
settle for is a clear, plain English which in itself “ }a
I‘\ is t::unglaas, and which should be touched by the
fashions of an age only when these ‘can extend its
main function. (p.
Style is, of cpursé, much more than &n author's use
of such literary devices as-liq\u‘atl\}e language: colorful
dialogue, suitable names and the like., The author must be

able to bring all such davir.as together imaginatively to ~

create a memorable story which 'piaaefve[s] thegdignity of
the past [and@] catchles] the flavor and.drama appropriate to
the theme" (Geoxgiou,. 1969, p. 360). Style, then, is as

unique and individual as the authors themselves. Yet good




writing style must be ap:‘u:l:,{riate to the plot, theme, and
characters, creating l?ct:h the mood of the story and the

spirit of the setting.

Evaluation of Historical Fiction

Ther.e are available a number of publishe§ sets -of »~
crn:ena for evaluatxng historical hctxon Donelson (1980’),
for example, suggested that good historical Eiction ‘usually
has ‘a setting that is integral to the story; an authentic
rendition of time, place, and people; an author steeped in
the peri_od} belTevable chaxa’cters with WhOIII young readers '
can identify; evidence that people of all eras share similar
emotions; reference to iwell—_known events or people; and 3
sense on the part of the; reader of having lived in that time
or place. : ’

In the criteria for hisforical fiction set forth by
Huck and Kuhn ‘196“ emphasis is pl;aced on a good exciting
story, a'rec:eatg‘.ng of the physical en\(ir;nmént and spirit'uail o ]
feeling of the age, historical accuracy, a theme, and a
cenl?ral character with whom the' reader ;:an 1dent’£iy.

chxiacophez Collier (19!!2), himself a history teachér
arté writer of historical fiction forichildren, offered four
cn:eria for evaluatipg books of this genre. He contended
that the historical novel mustW focus on an i}npartant his:oti-
cal theme, an \.}nderstanding of which helps us to,deal with
the present; center on‘ an- episode in which the theme inheres

in fact; attend to the historiographic elements; and present

” .

b
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.
accurate detail" (p. 33).

A compréhensive skt of criteria, encompassing mo’t
. of the’éonce;ns of all the authors ¢ited, was de elopgd f’ay
Georgiou (1969) (se_e'Appendix B). He suggested that the 1
setting of an historical novel should be an accurate,
authentic and qrapbic presentation of detail wilch ;—ema'ns \
faithful to and re)captures the spiri%t and éla;ror of éhé ‘ \
period. ‘The plot’ef‘ the historical story, he suggested,
should, be an exciting adventure in keéping with ‘the pace of N
living during the period of hiétory recreated in the.‘:boo .
The good historical novel has.a stféng, crig_inal', comprehen—
sive theme’o_i high_caiiﬁer which“confirms for children ao\ ’
fundamental truth o’f human worth and ‘dignity. Central \‘
‘ characters are real people who possess _maﬂy wor\thy atcr‘ibn}tes,

serve as vehicles to communicate underlying themes, and ,\

genuinely reflect the mannerisms, speech, dress and- cultura\ll

mores of the period‘in which they live. The style of writi}lg‘ v

dignity, life style, point' of view', people and i‘ssues of

the period. - The writing should give the young readgi‘ a'’ | .

sense of history, ‘an opportunity to "live®" rather than just

"wit_ness"'history, (pp- 328-330). 4 o

IE would appear, then, that those concerned with
developing criteria for thg avaluatiorof historical novels |
all agree that historical f;ctidn .must'negt the requirement
of good writing. .Re{:ders should be able to.come away from

the novel with the feeling that they know a time or place

e el v

sho?d, according to Georgiou, authentically reflect the o
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better--as though, 1ndeed, they ‘have visited Tt for, at least

" . . -

a few hours.

Historigal f1ct10n is a genre of literature, and as~'
such must flrst meet the general requlrements for good ~
llterature.A In addition, hlS’torlcal Tiction has ce:taln

dlstxnguishznq chnractsrlstics. It must blend fact and

Elctmn, be"accurate and authentlc, reflect the values and (( . .
) splnt of the times, use authentxc language, and develop a
.theme which provides insight and understanding. Hutorical

fiction at its best, helps the reader to realize that hi@tory )

is a ccntinuum—-that just as today's 'v}ay of li.fe i‘é the
result of what peopie did in the pasty, so the future m.l} be

colored by the events of the preaan?‘\
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CHAPTER FOUR l . i
. E i . i
Y AND RECC TON A
! » = . . -:
¢ Summary . i

This study was undertaken because of the writer's
strong belief in the importance of historlcal fictxo?) fox‘
elementary cml%ren And out of concern for the relai’xve B
lack of importance attached to this literary genre. mny i
authors a‘g:ee that there are desirable tésults when children
read good books of historical fiction. Axbuth?ot (1971)
co’ntended that ;.hx_’bugh such worthwhile 'read'im_; the child
will: - Y % \ s
gain’ iﬁsight into his own behavior, his soc;al
relationships, and his responsibilities . . .
grow in reverence for life, in enthusiasm for .
knowledge, arid in sensitivity to ‘beauty and good- &
ness. And .'. . will keep his zest for life and
the#yift of laughter. (p. 11124 . . .
This notvur.hstanding, there is little emphasis‘ngen -
to historical fiction in our elementary schcols. Further-
more, many educators of elementary school children are not «' ’
aware of the rich%potential of literature in general or
historical fiction in,particular tn'_enrich, extend, broaden
and enhance the le_arn;ng experiences and total development
of children. Even Jhile teachers have'an ilntuitive aware-
ness 'ot the great Benefits to be derived from a generic
study of literature, they are often handicapped by a lack
v

of exposure to children's literature, and a lack of
) . -
:
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familiarity with historical fiction as a literary genre.

The primary purpose of this study was to develop
a workable guide for the teaching of hiszrical fiction
-
within anlelementary school literature program. The stud}

was also d ?ned to e‘stapliéh a comprehensive set of

criteria to assist teachers in evaluating and selecting
books of historidal fiction for their pupils. In addition,
the study inclides a short core list of reputable his-
toricVaI novels appropriate to the elementary school 'ch‘ildren.
In attempting -to fuifill the purposes as stated above
a number of steps were followed. All t-available literature
pertaining to historical fiction and children was reviewed
and reported undgt the headin§s Natfare of_ Historical Fic_tién,
Value of Historical Fiction, Historical Fiction and the
child, ﬁld ShAring Historical Fiction with Childx:en. THe
related litergture was searched, in an effort :o‘ compile. av
comprehensive sta:ement of what copstitutes excellence in
historical fiction. A tl:encher_:’a guide: for shaz'irgg histori- ‘
cal fiction wivth children in the elementary grades was then .
developed. This guide has. an introduction for the teacher,
a statement of generalizations.h& concepts, a discussion
of the nature of the guide, a list of educational‘objectives,
as well as_statements on the nrganlzati;)n of the guide aﬁd
stﬁdant evaluation. In addition, thé guide has five fully
developed’ lesson plans centered around the.literarw, elements--
setting, plot, theme, characterization, and style--fou;ld

in h].u'toxical fiction. Each lesson plan includes an
Al
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N -




Ee_ .

s 48
introduction for the teacher, a list of specific behavioral
objectives, a 1i'st of resource matefials, a synopsis Eg{

the teacher of the novel being stuéied, as well as a sug-

gested procedure and suggested follow-up activitiés. The

‘gu{de has a concluding statement on evaluation of pupil

performance as well as an appended bibliography of recom-

mended books of histo;ical fiction apprdpriate for the.

elementary grades: Books included in this bibliography are

those which meet the general crlteria of excellence as out-

lined in Chapter Thnee, have been personally examined by the

writer, have been mconunended in’ at least one teputable

selection aid, and whlch are presently in print or because
o " | SO

of their interest, appeal, and popularity are available in

the existing collection in mény schools.

Observations and Conclusions

«‘ : On the basis of this’ study xt is possible to make a

number of observations and draw some cnnclusxons.

A study bf the program of studies revealed: that
there is no systematic study of historical fictien recom-
mended in the cu;;iculum for the elementary schools in the

province ;f Newfoundland and Labrador.

o 2 ThHe primary purpose of sucha study of historical, .’

fiction would be to introdqée children to the joy and
. S
pleasure to be derived from reading good books of historical

fict¥on. Furthermore, whatever approach is llowed in a

study .of hi,scbn‘cal fiction in the elementary grades this’

primary purpose must be kept in focus.

s s,
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. number of recommendations are made.

historical fiction be made available to teachers. r
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\study of the related literature revealed that ‘

there are é‘number of different app:q;ches.which may' be
foilcwed in presentinq;literatﬁre to éiementary éﬂildfena
A program can, for example, be c‘entered’ around a study by
author, genre, theme, or literary elements. A study of the
genre of historical fiction with particular reference to
the litexaryvelemeqts of the genre is one approach worth
considering for eleﬁentary children. Any such ptoqram'of
study would be primarily concerned with creating a love for
reading. ) ’
/_ There age available a numbér of excellent selection

tools to aid the teéchez in choosing bgoks for childreg.‘

There is a wealth of e;cellgnt books of hiétcrical
fic;ion available.

A program of study }an.-aﬁd should, be éévelopgd to

facilitate the development of a love of reading and an aware-

ness of the joy whichait can bring, to move children

» &
vicariously to another time, to recreate an emotional empathy

forlpeoplg in other eras, and to-give personal insight into

the nature of humanity and the nature of self.

e

Z Recommendations

c Based on the above observations and conclusions, a
—r “

Y ° It is recommended that a guide to t'he teaching of

.
. . b
1
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2. JIt is recommend:%hat guides offering other
* Py -
approaches to the gs\tud\}\aﬂ historical fiction be devalopeﬁ.
Such guides might apprdach the genre from a study of'a -
particular peti\ed, a particular author, or a study of the
various fundamental themes found in historical fiction.

3. It is recommended that a list of children's ‘books

T
of the type developed in this study be made available to

~
. every elementary school teacher and updated on a regular
basis. - ’
4. It is recommended that a g}db of the type developed _
.. in this study be developed for the teaching of other lit'erary
genres.
5. It is ded that hers in either- their pre-

service or in-service preparation be exposed to at least one

course in children's literature. .
Py ‘6. It is.x d that hers who have had no

. \gpolure to courses in children's literature be strongly
n

couraged or motivated to upgrade in tho‘ia _area. L

L
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WITH CHILDREN IN THE BR.EMENTARY GRADES

RS




U s : Introduction . . . . .

TABLE OF CONTENTS
J . . 1

Introduction . . . . . . . . . . CEOR I
Generalizations;a_nd Concepts . . . ...
T'hé Nature' of the Guide . . . .-
Educational Objectives . . P
Orqanizaticm of the Guide . . . . wte
Evaluat).on of, the Literature -Program . -

'. Suggestions fpx Using the Guide . . . .

4
UNIT ONE: SETTING ;v .« « « = » « = = <

Introduction . ., . . ..
bjectives * .-, . L. L L.
lesource Materials . . . .

. Sounder--A Synopsis for

the Teacher-. . . . .

Procedure . . .

_Introductozy Quest;ons

UNIT TWO: PLQP . . . . . . . o & . o«

Introduction . ... . .

Lesson One--Story 'Line .

Objectives . . . . -

Four Parts of a Story .

',,' ok Resource lﬂat‘ials o

= T 4 My Brother Sam'Is Dead-

- for the Teacher . . . .
Procedure . . . .

‘- sIntroductory Questions

Lesson Two--The Buildup’

Objectives .

Procedure .*. . . . . .

TA

t UNIT THREE: . THEME . . . w . 'i

] .Objectives . . N
Resource Materials ..

Call It Courage--A Synopszs-

the Teacher .. . . 'wi oy




o = e g

e g i e i
. ~
'
: i 60
-\ N ' ! ' L N Page
. .
. * , Procedure . .. T LET: 39
. . Introductory Quest).ons R 41
é s
. UNIT FOUR: CHARACTERIZATIQN - . . . . . . % . \.‘ . 46
- . B 5
Introduction . . . . . . . .. . .. 46
* Objectives i . 3 T ELT 47
i Resource Haterialg . ¥ % e e @ . 48.
- The Courage of Sarah Noble-— .
P Synopsis for the Teachezj .

B P - Similes . . ... .

rocgure . .
= Introductory Questxons .
i g .
UNIT FIVE: *STYLE . . . % . . . . .
N A

Intfodugtione . . .7» ..

.. Objectives '. .
Resource, MateriAs ..
Smith--A Synopsis fox: the

Procedure o . . . . .
Local Color . « s

., Metaphors . . .

EVALUArrbu\ W NP .‘
BIBLIOGRAPHY « - e v v s v o 2 o s oo o s v e ot o 71

APPENDIX A:. Selected Bibliography of Books .
v of }ustorxcal Fiction . . . .,& . . . - 74

B £ .
APPEN:DIX B: Criteria for Historical Stories . ... » - 84

APRENDIX C: Selection Aids--A-Selected-

Listing,e « o v v eie e ae e 88’

APPENDIX D: Awards and h@es
i Histcrical Fiction’

~B oks of

,APPENW' E: Mnty-four Things to Do with= .

-aBook.‘.‘_..........‘.. 100 -

APPENDIX F: .Suggestions fcn‘ Sharing of and

B

SN 82,

Responding to thergtute ey 104

1
|
i
1
i



. .
LIST .OF FIGURES : X *

A (-
. FIGURE - L < i Page
! :
g s 17 Evaluation £OIM « = « » o « « 2 « s o v o « + . . 68
. . : i o s
27 Pupil record fOIM.. . « « o « « « o o o « o o'« 59
. peard, . ;
: —
5 s 7
vy
+ ' ¥ . “ » : -
¢ - L
) 5
i : ! - Y »
P s -
i X . )
? .




R R

Introduction

» - I give you the end of a golden string ~*
Only wind it into a “ball
It will lead you in at Heaven's gate
b Built in Jerusalem's wall.
'

. (William Blake) ‘.
.

The teacher, as Chant (1980) suggested, "has
. ~fprecious]) gifts to give: enjoyment, entertainment, crea-

. " tivity, understanding of self, and the abiiity to reason.”
These gifts, she contended, "begin in the‘ classroom with
chﬂdren's’ literaf_ure' (p. 3). Wwhile it may be t’xue that
it is not possible to teach litexature_ but, rati’uer,~that
literature must be experienced, it lies within the power of

. every teacher to give children a rit_:i'x experience with
Vliteratu‘re. In sharing books with children, however,
teachers must go beyond tha_ familiar surface level. They s
must participate along with their children in a literary

B sncot;nter that allows them to actually experignce the events
and the 'setging and identify with the central character.
Through such a shared emotional,'sensml, and 1iter'a1
experience both teacher and pupil may emerge with an'addsd

v . insight into what it means to be human. Good teaching,®

- then, involves the children in literary expezlyccﬁn which

help them in developing insights and understandin s they
did not have before. Such encounters may piovide a measure
against which children can assess their own actions and ok,

- feelings and, as Ousbey (1981) suggested, such experiences
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1 .
cope

may "help [}:hem] to grow up ‘in'side themﬁalves and‘ to
with a range of changing emotions which is, and will be, a
feature of their daily lives" (p. 67).

Through books cl;xildren begin -to entertain/f’?‘deas,
am_i ide;s, as Huck (198,2\)‘pointed out, are the heart of
education. A great misdirection in schools .tod\‘ay is an over—
emphasis of facts. Literqt\lre is concetr:ed with feelings
and with the qualigy of human life. _Litaratu;e has the
pgwsr to mke the reader more humane--more truly human. It
can, for ej’(ample, show the reader the indignitx of s}avéry,'
the atrocities of war, the horror of the holocaust, the
cruelty of the Beothuck annihilation, all from a personal
perspective. It can, as well, show us the deeply .fe!.t
emotions of people=~both the great Aand the ordvinary. It
has the potential to communicate the pride of achievement,
the power of love, the beauty of nature. It can ;hcw us
truths about ourselves and others.

;In addi‘tian to its capacity to humanize the reader
J.itexatu},e. can, acéord}ng to Huck (1982), help childgen to
develn‘p‘their imaginations, I‘t can devulcg a sense of
wonder ,- an apprec ion for the beau"tiful, and a heightened
awareness 05'}?:}0‘{ 1liYing. Litegature can develop
compassion, by educating the heart as well as the mind. It
can develop a sense of what is ttue'gnd(just, it <an sharpen
'sen;itivitieu, and it can offer \(uluable i:nuighcs-. In addi-
tion to these inherent val._nel’ of a study of literature,
So;nsrs 51979) contended that literature offers mo?a

2, :
rd ]

.
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opportunitvi'es than does any other proqx‘ram‘to cénsider "ideas, ¥
values, and ethical questions crucial to [children}s]
development as moral human beings™ (p. 2). (

Among the many xeas}ms for teaching lité‘ratuxe,
Farmer (1967) believe_d,‘ is that it is "a source of inexhaus-
tive gslight.' .More than any other medium Farmer affirmed
'li_teratux.-e reflects life in 411 itls aspeéts and thereby .

becomes the chief source for understanding ourselves and

°, others" (p. 457) . Other authors have offered similar goals

for a litexgture progrgm. Flanigan ‘1973) sﬁggelted that \
the aim of a study of literature is to develop children who
can read ‘independently, enjoy reading works of‘ utér'ature,
gcd have a general unde.rltandinq of the characteristics of. »

fiterary excellence: Foltz (1981) also claimed that the

primary objectiveiof a literature program is to assist the
‘

students to increase their enjoyment and delight in litera-
ture by providing time for them to reflect on books, by
examining with them value; pregented in books, and by giving
preference to the long range purpos; of developing children
who‘ contipue to read throughout a li.fetime.

The pleasure to be derived from reading a good book
is intrinsic motiv_mt!.on f-uf leaménq to read and \.mdent-nd'
litenture.' Read.ing for personal ‘lntexest and enjoymen{ is
indeed a worthwhile habit for children to ncquiie. Getting
c)u.l;iun in;o the reading habit is not hard, ®ccording to
Butler (1982). She wrote: . ' -

' 3

,.
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Getting children "hooked on books" . . . is not
hard if we clear away the rubble and bulk from 4
our curricula and adopt a “"first things first"
philosophy. And first of all, on'an unassailable
pinnacle comes reading, responsive, joyful reading.
Unless wp believe this, and respond to the chal—
lenge td make reading of this sort a reality for
all children, we are likely to leave many of them
stumbling among,the foothills. Our children can
all reach the ridges, and many of them the peaks.
Let us~all redouble our efforts to get them

there. (p. 82) ! X ’

Yy It would seem clegy, then, tha‘t elemeni:ary scﬂool
.children could. recewe much benefit from a planned\lxtara-
ture program. }\uthors such as Flanigan (1973), Stewig

(1978, 1980), and "éstexn (1980) all aqreed that "element-

ary school children can profit from a systematic study of

I?terature, literature studied in its own right,.not . . .

‘correlated with a social studies unit or plugged into a

time slot reserved for free- reading" (Western, 1980, p. 395).

such a 'systematic literature program can be arranqea’in a

'number of ways. Huck (1979) and Stewig (1980) agreed that

literature can be studied by author, by themés, by literary
elements, by topicss o by genres.
This teacher's guide offers a systematic approach

to the study of historical fiction as Lone literary génrg.

P . .
Historical fiction, like all good fiction, has an excit-
- %

ing plot, & séroné sa.nse of time and place, as ueﬁ} as
universal themgpt This genre invites the reader to tran-
Econd‘ti,m;e, to experience and be affected by the lives and
corﬁiticﬁ.s‘ of‘ those who have lived in earlier eras. Apart
from axpari_ex;cing the enjoyment and delight result’ing from’

readihg a fine story, children who read historical fiction
- : -

<
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may benefit by being moved into the consciousness ;:f another
time. They.may develop a feeling of peri.od--an emotional
- awareness Of people not totally unlike the&{selves who lived
1n other tlmes. They may, as a\ consequence, increase theu‘
, awareness of historical events;ithey may a'.Lso develop an

apprec;utlon qf the commonality of human experiences and of

their own membership in the total human community.
‘I’pe major idea behind the development of this
teacher's guide is that’ students need to be incroduced,to‘m
the basic elements of the genre of historical fiction, and
they should become aware of the t}ypes of hnportant questions,

they, need to ask as they read. These basic questions should

be applied each time the students réad 80 that, as Stewig

(1978) suggested, the strategy becomes a natural way to
> B
approach literature. As atudgnca 'beccme more competent

readers, their applicat!‘on of the hasic strategy will

. become more sophisticatei and they wili derive greater

understanding and enjoyment from the literature they read.

‘The basic elements in historical fiction, as in s,

the othe’; literary .qenres,. are sa.ttiglg, plot, theme, °
characterization, and style. This teacher's guide-offers
ONE specific approach for't;he study of’ hi’stoﬂcul‘ fiction.
There are, of course, other app:ou.ches which miéhé be
.Adopted. In this particular appmaz_:h each uterar)" ele-
ment wilb be studied in dapth> with reference to a specific
bodok of historical fiction., Although a good book of
historical fiction will, of courses, have all four major:.

5




\, ences, vicarious or real.
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- "
elements ixltex.acting successfully with each other, this .
t.euchgr's guide allows for the analysis of each literary
element individually; This is ‘done for 'tl;e sake of
inltructionai economy. IT MUST BE EMP‘HASI.ZED, HOWEVER,.
THAT IN PRESENTING THE VARIOI}S BLEH.ENTS OF THE NOVEL, THE
.TEACHER MUST ALWAYS BE CAREFUL NOT TO PUT TOO MUCH EMPHASIS
ON REACTIONS TO PARTS OF A STORY.. AN OVEREMPHASIS ON.
ANALYSIS COULD REéULT IN‘ THE STUDEI?T}‘§ LOS.ING SIGHT OF ?‘HE ) ‘
RELATIONSHIP OF T.HE PARTS 3‘0 THE WHOLE While in this . ) ‘
teacher 's guide the elﬁphaui.a is on the children's ability "
to analyze a story accox.'ding to its literary elements, the
ﬁencher must er;sure that children develop the ability to
syntl{esize--t:o put to use the knowledge qaineo? il:l a'nalys;s

to form a better, more complete undaratanﬁinq of the whole.

In a good historical novel the whole is .tireatcr than the

sum of its parts. . : <

Generaliuti)nn and Concepts
b Genexaliziﬂona that teachers néed to accept:
y 7N :

L4 L@ter’aéiz‘re d\ a process by which the writer communi-

cates to the reader an account of his or her experi-

The reader's exparienéel, vicarious or real, determine

‘and limit the extent to which he or she can mentally

> -

Creativity is cﬁnivate_d by the affectiyé teachef who

plrticipm:e. in literature.

- establishes ‘a classroom atmosphere in which divergent

o s 6




]

.
[T SR A

.

l

") ’ . 68

and productive opinigns are encouraged and respected.
i . - . 25

Concepts that children can acquire:

Childr‘en need to be givgn an_ é&portunity to interact,
with the teacher, with each other, and with th;.novel.
In so doing their understanding of the book may he
enhancedaeven thc;\?g'fs\ in' the final ana_lysi‘s, each

reader splays the text on the instrument of his own mind.

\‘he ability to read prose with ease and understanding

is an asset, but the weak reader can also be effet:\

tively guided in a study of literary elements. The
reading 4loud of historical novels by the teacher'is

one way of including the poorer readers in a meaningful- i
study of literature. ) v

An understandiﬁg of plot and story pattern.
SN e :
. An awareness of interrelatians}‘lips between thé}ne and
. - .
plot. "

-

The ability to consciously identify with story

characters,,
The ability to recognize specific feelings, emotions,

and character traits. Ly e

. { o ¥ .=
The ability to geqognize’i and evalWite techniques used

by the author. - 3 =
1 o
s " i .
’ -~
. i :
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The Nature of the Guide
This teadher's guide is intended to help teachers
tosdevelop and enhance the desire and ability of elementary
school children to read novels of historical fiction with
understanding and appreciation. Any school which~p1ans to
use this approach must make certain-provisions. The core
books uuad.mugt be made available-for the students to bor-

row or purchase. It is suggesfed that schools provide

these‘itequiréd’bobku’in*ﬂig"c‘héa‘p"er paperback edinon.s. In
ad‘éician, the school must_ba prepared to stock its }ibxary
wit.h a .vide variety of cneﬁ?lly selected historical fiction
novels. Books may }:e chosen f£rom 't'.h‘ose listed in the
appended bibliography. -

The guide is addressed .to the elementary school

ceacher. The intr y s, definitions, illustra-
tions, van;l auégeationa are. all for the benefit of element-
ary school tleachers who may need some assistance in aétting
up a literature érqqram in their ?l;sstoomn. suggestii)n;

for teacher stimulation of discussion are rade throughout.
. .

These suggestions for t h p to d are
just that--suggdstions. IT IS NOT THE INTENT OF THIS
TEACHER'S GUIDE TO BE P;!gSCRIPTIVB. Rather, its.procedures
are suggestions which teachers who know thein students will
I;e able to incorporate in their lesson plans as the negd :
arises. Teachers-must also realize that it is not necessary
for all childu’n’.to do all‘of the suggested activitieg.

are exp to ch from the suggested -

b i A
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activities those which meet specific instructional needs,
Neither should teachers restrict themselves to those
activities suggested in the guide. There are ma.ny other
equally wort);while activities not included. In short$ the -
proceq\uzen and hctivities outlined in this gquide are sug- §
.gestio'ns which teachers mgy draw upon in planning their
literature program.‘ No guide can presume to {escribe a

method of instruction in literature instructiof. There are

o substitutes for teachers possessed of a love of reading

and dedicated to the task of developing in children good
reading-habits and an appreciation of ll.ite‘rature. Such
Reachers will be able éo Iguide ?hlldren :to d‘raw upon all
previous luazninq' expeiiencen with literature as well as J
‘their own fust hand expetiencen with' 11{:. Through such
guidance childrsn will be bettet able to-grow to the
realizatinn that, as Huck’ (1982) suggentad, while [litera-
ture will not save the world . o it 1; one of the th:.nqs

that makes this woildWorth Ygving" (o 116).

- Educational Ohjectives

In a brgad sense the educational objactives of |

this teacher's guxde are similar to thole of mom-. u:her .

such gu;des-—to help children achieve cumpetlnce at the

highest p‘sible level and to use this competence in per-
sonal, 1ntpllectu;1, and érantiva ﬁ:u:auih'x. It is further
hopnd that t.hi- guida will give teachers some ideas for )

i duci and developing utezuy s)dll.l pursuant to the -

deval of an, iation o! the literary el of

. : i e
9
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historical fiction.: As,a result of the educational experi-
ences which are provided for them, children will be able to:

. - . *
be more highly selective in choosing historical novels;

‘L distinguish among various styles used by authors “of

»

- historical fiction': f

evaluate various aspects of human xelationships on the

bas;s of the behavior of and :mteractions.between an\l

L % 3

amung historical fictional chaxacters' i Cd
o ) ) ‘ :
identify, anilyze, and synthesize the plot and theme ~ /

of historical fiction;

. . o~ . T
understand and appreciate how enviromment can influence
'the behavior of historical characte‘rs_’and also of people-
P - & . ‘

ke * > 1 of today; . . c . ——
< - ¢ -
unde:stand hw people in all hlstoncal petiods share a

‘common humanity,

. : E understand héu'the various literary elements work
' together to ma)i‘e_‘a well written hiétori‘cal'novel: -
develoy'such, a love Eot'taadincj and.a taste for litera-

éur!?hat reading for pleasure will h_ecome a -part of -

‘@heir daily lives. = - - e
UK : ‘ ‘Otganization of the Guide ' * . -

In a number of individual units the guide prov:.des
- suggestions for instruction in the el.ementa of historical .

«




i'netruction 1n a parf.lculax litu'a:y &lement.
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fiction--setting, plot, theme, characterizition, and style.

Each unit is developed to g‘e d with ref to

one specific historicalfhovel. There is included with each
unit a short list of recomended alternate books from Hhich

teachers and ¢ d may h These books have been

chosen because of their i.:;tereet appeal. thaxx: J.Jtexary
&excellence, an heir suitah:.lity for the elementary child
Bach individual Jesson ﬁollows a Directed Lesson Format.

\ A directed lesson ptavzdee for-a thxee-pzonged approach to

instrucnidn. . o= '

Puzt one of the dkected\ ].eason provxdee xpecxﬁé

It ncludes

_‘f also suggestions for a diecussion designed to eet the uuge'

f.ot the readxng o! the recmended novel and to motrvate.

the readers. to begin the reading. ¥

Lt Part two of the directed leeaon prodeen for a .
-guided s.u.em: reading of the bock. : Introductory quutioﬁs =
.
are squested with® the puxpoue of . es{:l:.ehtng a purpcee

3 for. reading und 'reinforck\g “the concepts, taught in pax't one. . '

#:

W Put th.ree of the lesson. pzovldes ‘an pppbrtunity =
for exeending f.he lenrning. Thll is a follow-up: leesion )
to provlde enrichnsent fo: and/on reiniorcement of ‘the con=--
ceptu being ﬁudied. '.l'hil lhould be]a nonthxeatening
lesson, * In ‘the diecusuian and the'~ lted nctivitiel
enphauiu is on the en;oyment of literntuxe. b L
k It must’ be‘ettelud again, hmvﬁr, that whila the

1ndiv1dun1 leuonl lollw a dlnctod npproeeh, the quide
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% s is not meantg.to be prescriptive. ’ 'l"ﬁe choice of gext, style )
’ of motivation, type of introdhctury questions an'd follow-up v %
i act1v1t1es are ch01ces best made by the 1ndiv.1,dual clasa- "
[ i :
H \ room teachers. Thé guide merely offers sugggstlans. It

Ls,_a resource whxch may assxst teachers 1n plamung and
' '1mp1ementlng thelr oyn lxterature program. N
] N

'l'he g'uxdé has appendices which include an annotated

.o, ‘ -b;bllography of recommended books, and a qcmprehenslve
.section on extendxng literahure t\hrough games and othez 5 l .
i !
l

. . relaced ct:.vitxes.

s J g practlces through_ which teachers are t;o "tenc W }ustorxcal ‘r
" 3 g ] . hctxon. Rather,»this guide is mt-@nded to demonstra;e a CE ‘ \
: . ptocess whereby children in; the elementary” grades my be . R e

) exposed 'to the genre of hi;torxcul fienon -from a litarary '.““ . 1
.« . pe:spective. Evaluaticm therefore shculd -not, and indeed . : . ‘ ‘-'
_'. . ) cannot be based an the degree of mastery of specific skills '
_,‘/‘-—T . < or specific contant. Such a dogtatic approach to evaluation

L § . ¥ e i
\1‘.\ . would effect:.vely destray the overndznq objective of the "
. \ . i

|
5 i
pmgnm—ago develop s\u:h a love for’ reiding ina a taste iur D

' literature that chlldzen lonq -after they have left school

ra) . /' s will com:inue to get hours of pleasure trom reuding. i

' . . Evnlua:io.u the pxag!: must be subje ive: and on-
¥ 0 ¢ the pidiray suat b dubiechy
qoing. rThe beat menure Rf its succeas ia the degzee té
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thh Ghildren develop the habit of réading. Huck (1979)
-maiftained that "one of the challenges of gduéaci.on is to

teach skills, attitudes, and 'a‘pp:eciatlons so that children

.

] _will continue to-make reading an integral part of their
y{ven' (p. ,738)' The ‘px-in.\ary-;uzpose’ of a systemtiﬂc Atud'y
< of literature, che.n, is ;that children will become.avid
. readers and find a lifetime of piealuxe in reading good
books. Un}ens t'l-iis does happen the prpgram\_has not -achie,ea

its ,ove;aiching goals.

2.t «Suggestions. for Using the Guide
- Tl'xa teacher's guide consists of five u{itu ehch

de;ling with one of ‘tl;ae “£ive e].éme:ta of literat;nre-—setting,
plot, Atheme, 'c__hax‘nctex‘izution,,:m:i style. "rhe units are #
lhrsilar in:)heir approach. Each unit has an, introduction,
ob‘jectivea, a lis‘t oblf x:'elourc.e materiail including a list of
:coré and—/nlternate novels, a l;ynoplis for the.teacher, and a
siggested procedure £6r teaching aa;h lesson’
The p'l'ocadu;e is structured to allow for initial
- motivatign.and discussion, a guided silent freading, a fun-
oriented ‘nigt.:ion desiqfxed for axtendin'g the leArning of
concepts t;ught in earlier dilc?.\s”lonn‘ and a iollqw-up

section.

.tnqul‘t-;xplamtory in each unit., 1In the -ung\t reading ~

'léuo'n.,- however, it 1s important cﬁn. the teacher be cog- Z

pifant of a Hunbar of important lupuhtlon-.' Each_student

will be qlv.(n :h;uoductory quutlpnl to astablish a purpo‘n
) ARt I L e iy

» <

- . o8 L va s
. . The motivation and discussion sections of the lesson
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for the rendiné. In-o;der tQ participate fully in dis\cussion

\utudénta_ should*have each section read prior.to the scheduled

pl class time. The teecher may present se\{eral of these intré)-

ductory questions before the pupil begins to read the section.

This would then proviée a purpose for reading.  After each

neétion has been read the ‘questions ma’y serve as a basis for .

class.discussion. Suc;a discussion v_m\ﬁ.d, _ot' coﬁrse, be a —

free 'm.ui open dialogue .between teacher and pupils and among

pupils. - The short list’ of questions does not attempt to be *

exhaustive. Rather, the questions are intended to provide *

models of the kind of introductory questions which might

-2 . facilitate a meaningful study of setting, w, theme,

characterization, and stzle in h;storical fiction. - /1

The third sectioa of each lesson should be a fun- v
oriented follow-up to a de;ailed study of the nc;‘(ei. The ’ o
; ngqeations for gséivitiea are given as expmple\s only. There )
are many o er’e;uully worthwhile activities not included. -
. The creati:e\teacher will, no doubt, be able t-‘o.add to and o
modify the suggestions offeré& here to suit individual needs., - i
No student or class is expected to do all of the activities
suggested in this section. The variety of ideas included is
intended to reach as many ntu§sn£n as posaible. The teacher
should allow each child to choose perhaps one activity to do
individually and one to do as a member o; a group. Where
.uctlvivtiol call for the 'use of books of historical fiction'
other than the core novel, students should make use of school
or classroom libraries. No student should be cx;pcct-d to 7 /“\

14 -
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purchase books for these activities.
e It is_extremely_impoitant that Eeaphers using this
guide recognize, that while the guide has separated the

11:ei‘;y elements for the sake of instructional economy,‘
5

these elements cannot be taught in total isnlaﬁion from each

other. Every qood book of hzatorical fiction does, of
course, have All of the literary eiementa interrelated. 1In

fact, its strength in large measure depends on that inter{

relationship. A literature pfogram, and literature instrucr

tion, must therefore reflect this holistic concept of
literature. ! S -

In :he follow-up activities starting yi;h UNIT TWO
and continuing in each of the remaining three unlts children
are given the opportunity to apply the knowledge gained in
each ‘new unit to all novels studied pre¥iously. In addition,
the children are asked to apply the knowledge gained in nre-
vious units to the novel currently being‘studied. Every
chil{ will be expected to complete eacnxnctivity in this
section. The progruﬂ'will therefore culmina‘p with the
children's having studied, each literary element separately
while having also applied each element to each of the five
novels in the core;iist. -Each novel.will, in fact, have Peen
studied § a complete, Belf-containdd\ literary entity. )

In the introduction to the tenchelya number of sig-
nificant pointn have been identified and emphanl;ey. These
points relate to and are based upon the philosophy underly*ng

the entire teacher's guide. It is critical, therefore, that

4
15 »
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v - '
: ;dy teacher planning tp use this teacher's guide in the
3 o - classroom fully understand and appreciate that phnou' hy ;)
? : i . and note monuidexationa and cautionl n:xnued oughout & .
N Ehil introduction. . - . - .
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UNIT ONE : . i
|
- N ]
SETTING , ° o L I
. -
] " * .
.- Introduction :

. . . . .
%The settipg involves the place and-time¢in which St
the“Story takes place. . It involves an nct'ual geographicai

. o 5
location or a gengral ,envi:u‘nment,'or'atmhlphgxe; it -

concerned with an historical period, a season, a day, or

-

are clea.r and authentic in every minute detail in order .. : g
to make' the reading experience a memsxable one for young *
readers. ° Co # oot
.Dbiecclvql / . ) \\ )
At the end of this \m‘it the ghi].dxan.‘ will (be nbf/ i
‘tox { ;}
) n? use clues to,l.-dsneify the setting of historical . L
{ novels; v
b‘)\\;egognize, the setting of an historical story as )
the time 'and place bf-the actiony ‘ . '
‘ c) make judgments as to whether the same ';to:Myl
¢ happen in a different setting. '
s v .
2 .
s ‘. " - )
e g ma o
«
. )t
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} - Regdurce Materials
g " ’ T Core Novel . E o "
i —
1 ’ Armstrong, Hilliam.\ Sounder.
s @ e .
' - “Alternate Novels - /
'*  Brink, Carol Ryrie. 'caddie Woodlawn. & .\
Burton, Hester, In Spite of All Terror. .

\ N Collier, James Lincoln, .and chx:istopher Collier.

7 My Brother Sar® Is Dead.

- . . De Angeli, Magguerite. The Door in the Wall.

Dejong, Meindert. The House of Sixty Fathers.
- .
Edmonds, Walter D. The |Hatchlock Gun.

" = Forbes, Ester: Johnny Tremain.
: Fox,  Paula. The Slave Dapcer.
, - TS slave Dageer

t % Garfield, Leon. Smith.

o~

‘Haugaard, Erik Christian. Hakon of Roger's Saga.
| Haugaard, Eric Christian.. The Little Fishes.

\ 5
Hunt, Irene. Across Five Aprils.

& Monjo, F.M. The Housa on Stink Alley- A Story About

the Pilgrims in Holland.
. Peck, Robert Newton. A Day No Pigs Would Die.

5 . . Rock¥ood, Joyce. To Spoil thtsun. \

P Sperry, Armstrong. Call It Couragd.

Walsh, Jill Paton. Fireweed.

"‘-;\_; ' Yates, El&z:?th. Caroline's Courage.
[ ;

iy
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Sounder--A Synopsis for the Teacher -
Sounder is a powerful story of human courage and' g ,
endurance. The novel is centered around the lives of a poor

black family living in the rural south during the Great

» Depression. During the harsh.winter the father has to resort

to stealing a ham to feed his starving wife and children.

’ i Sounder is a great coon dog with a magnificent v‘oic\e»
that rolls through the night and across the gflatlands, loudei}‘\
t'.hur} that of any other dog in the country. When the
sheriff's posse comes to arrest the father for his crime,

s;u'nd_er xushe-s to save his master and ig shot. ;rhe. dog does
not die, but crawls away in t-he 'wonds to await his fate'.

For months the oldest son hopes for’the dog's return. When '

/Soundet finally does come back home he is disfigured, crip-

. pled and silent. The boy then passionately searches the
prison. camps {or news of_ his father. The father fi'nally
returns but, like tha dog, he too.is disfigured, crlppleg.anc‘l

- silent. Both creatures of their environment die the follow-

'iﬂg wir;tez:. [The boy is left sad b\:n; hopeful for a bat:tet

. ‘\future as a result of‘h,is education which he is puhionutely
purau_inq with the assistance of an old teache-r.

. 1
Procedure

I. Motivation. and Discussion' (approximately 40 minutes)
The teacher reads to the class the first section asg
b 1
: 4" b far as ". . . he would always have Sounder”™ (p. 3).

“ . u

\
= ._,..“_._../‘.’:_4. —
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® _The teacher then asks: K

.

‘A “ . 1) What -clues do you have concerninq' the time and )
H . place of the story? _ ¥ .
: / What kind of book-do you thfnk this will be?
; . How do you know?
) N The teacher shéu}d allow t_ime for any student who
wishes to do so to express anh opinion. All squ*estions\
i s should be acce‘pted_ ) The -teacher continues the discussion-
by saying something livke the following: "There are many

S v different kinds of stories. Sounder is called historical

fiction. Why x{'o\you think it is called historical fiction?"

, After time has been allowed for discussion and inter-

. action the tea@her should explain to the childreh that the

L4 < setting gives us clues that let us know that a book is

. historical fictiol-A. The teacher Bhould ask how this isishown».

in.Sounder. Again, time must be provided for full discussion.

" the children: “While the word fiction means that the story

.
is not true, could such a story happen?" The teacher may

¢ then guidé the discussion to allow c.he children to see that
historical fiction must show us the truth about time and
place where the story tuke_; place. It is this trhth about
time and p.l.uce which makes the story seem interesting to us.
' It is important that the teacher remember that the
\vchiof purpose of this part of the lesson is to provide the »
| - . .tim_ulul for continued reading of the story. Discussion .

LA should not be torctd' or in any.way didactic. Rather, there

i | - y

v C The teacher should continue this discussion by asking

e it s it

<
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’should be an informal, frea-flowlng preuentation of ideas

bonded together by the enthusium of the knowledgable and
enthusiastic teacher. ; : )

II. silent Readmg (appxoximately six 40 minute perioda)

’ The student's silent reading of the novel may be
gu.idod by the following suggested divisions and introductory
queag_ions appropriate to each section. ‘

Section 1: From "The tall man . . ." (p. ®)
N to ". . . the opanrcabin door” (Ip. 20) .

Section 2: From "Shut the door . . ." (p. 20) .,

B &0 ®, ; Sonnder did not come back" (p. 52)
Section 3: From ‘"One night the b(iy " (p. 52)

to the end. * \ ) _—

Introductory Questions
Section 1: m_le:e does the story taKe place? -
. Hw do you know? {er .
o T Is it a believable plac'e?. Why?
\S_A o ) At what time in hiltoty does the story take.
L . .place? e ‘
Section 2: - How does the boy diuingui-h betwean houle
windows ‘and cabin winduwl?
. ’ What do you know about the boy? .
* .‘ T8 ) How u're the livel of tha peopls dlrscted by

" e tha‘plac_e. and timd in which they live?
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.Find ex'amples af the aut_hnr‘s'usz of
authentic details to make the story and
people appear lifelike? . 0

Could this story happen in a dxfferent

ction 3:
: sgttxng? Why or wh not?

How might the ‘}ives of the boy's own
<thildren be different from his own ch}ld* :
iIOOd? ! » ‘

Extendmg the Learnmg (approximately four +40 minute
periods) >
Hax}e students dr§w a picture of the family cabin
and its surrpundings to”emphasize the idea of
' léne_liness. e
Have students ict out the sCfne in chapt‘:er 2 ;:here
the sherif_l and his deputies/ drrive and-arrest the
father. Have them do .it. again, but do it as though
‘it had been the house.of a white man. Discuss the
Idiffehmces, if any. )
Have students act out a conversatioh between the.

buy and hia parents about the past a@ the future

.after the father returns hom&. 5

Have ‘students read another huok of histurical fic-

tion frgm the list of alternates. Have them diacuu

qUeatio:w In whieh parts of the book is the
setting provided? © Does it chanqa? In what put or’
parts does it change? Why do you think it chnngal?
v ) .

s .

\ ! . i
22
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. that holds the fabric of the story together and makes the
I

5 o]
_— .
. : UNIT THO ‘e
B X : o = N .
_ pLOT ; -
” \ :
Introduction . ha

The plot of an historical novel is the plan Qf
action, sharing what happens to tpe characters an;'l what" they
do. The plot is, as Huck (1979) suggested, "the t’hread
reader want to continues reading" (p. 6). If we are to :
create in children a desire *to read historical fiction, we
must present them wit}: succeg‘l sto}’les in yhi:_:h. as .
Sloyé: (1982) indicated, "the action is quick and uninter-:
rupted. The interest turns on some dramatic ir!ovemant. «The
ending 'isv_cle;u' and satisfying" (p. 7). Huck ('1919) wrote
(;hat a wellvcons‘truct.ed plot grows logically and né(:_urally ‘
from the action and the decisions of, the charac;ezs. ‘ The
plot, she contended, "should be cre.d{b'le and rising t‘rue
rather than depending on coincidence and contrivance. It
should be original apd fresh rather than trite, tired and-
predictable” (p. 7). The teacher must help young readers
become more oburw.mt, more c:itical., more demanding, and
thus moré discriminating.in their rending.l Proper guidance
in ut:udyin:; plot should, as Flanigan (1973) suggested, ':help R
the student i:.o reach a lev;l. of mutuxi‘ty in reading at which »

he can reco;;nl:e and reject poclsr literature” (p. 28).:

23
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% - Lesson One--Story Line '
. e

objectives ¢
TLew . °
At the end of this lesson the children will be
- r

able to:

a) recall and al.‘gép‘table literary\teminology
(setting, story line, rising acncm, climax,
denouement) when w:itxng about - or dxscussmg what .
«historical novela are; N
Ey " ’ b)' define a story line as the 'ﬁlénned description_ of
a series of events leading up to & problem and -how . 53

it is solved;

J‘ ,,4‘ c) identify thé components of a plot as }:e‘/she evalu-

ates stories of historical fiction; . T
L. ¢ d) recognue anﬂ cl ssify the four components of a)
story (settmg, problem or nsinq action, climnx,
3 . and denouement); g ‘ (

< e) make judgments about. book of historical fiction
on tfx: basis of its plot conettucnun. , B

‘ 5 ' £) identify a pigce of historical fiction as a good_

- . story by its form and structure. - (¥

Four Parts of,vstory_ .

¢ AT
% e A story has Eour pakts as lll\lstrated belmn
* SETTING ' . PROBLEM © - CLIMAX ENDING
*__(Rising Action) - -
T .
i L aegi né Action starts, Highest, point ° Problem is" s
. - . who, #here, complications in the rising solved,
i when)* - .develop, suspense acti questions =
H - is created, . answered. , :
i conflict grows . Story is -

. completed. .

<~ ug” P




3 ' 3 The .s tott lxne of a pi.ece of wntxng can. also be it

HE 2 ¢
DB g . - 111usttated with the use cf a diagram

‘f__ S 'rh‘is 'diagrr;m can be efféctively used for instruc-

TS _tional and evaluation purposes:- ..

Resource Materifls . . ol .

Core Novel. | - %

. .

’

. . RN ] - E ) .

Alternate Novels

+' Armstrong, Wikliam H. Sounder.
S " Arthur, Ruth M. An 0ld Magic.

' " Burton, Hester. In Spite of All Te'rror.. !

» d Edmonds, Walter D. The Matchlock Gun. )

A

A - * Fisher, Leonard Everett, Iwo If By Sea. ° ) SNt
- Fox, Paula. The Slav{ pancer. 3 ' p

Garfield, Leon. Footsteps. . . i

H.augaard, Erik Christinn;. _Hakon of Roger's Saqa. .

Hunt, lrene. Across Five Aprils. ) -

: 0'Dell, scott. - Island of the Blue Dol hins. .
* ¥ Rockwood, chce.;n B;nll c;a Sun. L . 1= o




Walsh, ,,J_sn Paton. FireWeed.

My Brother Sam Is Dead—-}\ Synnpsis for the Teacher
Mz Brother Sam Is Dead is Set at: the time of, the

American revol.utmnary war. The. American war of 1ndepend-

. ence, IlkP—all military conflicts, often engulfea the 1xves:_‘

of ordinary families. One sul:h Eamxly caught up in this

bitter struggle was Sam, his bro!her 'l‘:m&and thei¥, mqther .

»
nd_father. My Brother Sam Is Dead xs a novel of conflxct‘
SN s i Sl Lt

ing loyalties within a country‘and the 1njust1c98 that are

xnevitahle when-men set abaub,the busxneas of killlnq each™
. other. Sam, the only member nt his family fxghting for 'the
" rebels, 15 falsely accused .as a petty t:hxef by his colntades

and is executed as an example of" h).s general's d!scxplxne.
" This’ exciting Newbery honor winner takes arf honest look at;

the injustices of all wars -t j
» e

Procedure . - w  EE X ’

“ I. Motivation and Discussion (upﬁl‘oximately one 40 mxnute
period) \

Tr;e teacher- says, ".1 any going’ to 'read ck;aptéi'l’,o‘
&f our b(w)gk ;11 Brother sam 1s Dead. XL want you to, -usteh
as I read td see if you can answer the questions o‘ the

/. boara.r - 3 ¢ i A

B .

"' The teacher should duplicate or wrlgo on-‘_t'h‘é'-b'oard‘ -t

queatgonl |1mg1nr to f.he following: = -

e




-

(rlsing action), cllmax or’ endlng of the story? 4

/
How does the au@hor 1ntroduce ‘the redder to the'story?
‘Who is .in ‘the- story?  What' are they dcxng? where is

Sam golng?

- g R
AEter the teacher’ has réad chépter ¥ to’the .. -

students, che above " questxons should be used as a hasxs for b

class discussxon on. settlng The teacher can then guxde

studente to see that: the settxng is the heglnnxng bf _the -

story uhere txme and place are establxshed and essencial

“ ]
/characters 1ntroduced. ’ i . ﬂ\\\

- The teacher should then shift the discussxon to the™

" secbnd part of a story--the prohlem. The teacher says tov

—
the scudents: "Any story needs a pxoblem to be sulved

because without it there would be no story. WLthcut a ) q\
problem of some $ott we would have merely a retellinq of an
incident,‘not_a ;tory. - j .

The teacher can then introduce a discussion By ask-
Lng a qnest1on guch as: - . 8 sl

In My Brother Sam Is. Dead, what problems can you

'lge happening to the major\charapters?
' Then the teacher says to the students, "In addition

o setting and problem almost every story has a climax which o

o

-

=

s usually near‘the end. The clxmax is the highest point
n tfe risfhg action--a kind of turning pointﬂ The readler
is so interesced that he/she just "kas" to keep reading té

find out what happens or how the problem is solved. cag you
- i *: - . +
¥ o ! : ;

:( K 27' R '
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T N think of. a story that- you especially lzked? What was the |
< e p

“most excit:.ng part of that story?" PN

2 !
\ e 'x'he teucher then explains to the cl\ass that after

~ithe climax has been reached,, tlﬁ_problem in the story is
T ’ o . solved. The fin'al patﬁ ‘of the story, the denouement (or
g 5 \ = e}xding), shows not only how the pro_blem‘ is solved, but often 4

indicates how the major characters rearrange theix" lives.
e &

> g |

. The ‘reader, at the end of a good story, ie_hsu«nly lett

Tl feeling good about lLfe and the people of 'the'wotld;«_‘;
. . . S
II. Silent Reading ‘(approximately eight 40 minu_te perlods)

y .3 ¥ \_}he studem:‘s silent reading of the novel may be s Lot

’4guxded by the followan suggested dxvxsu)ns and xntroductory

P o
3 . q\lestxons appropriate to each sectian. /
s e 3
Section-1.” Chap:er 2.
Section 2: From t:he beqinnxng of chapter 3

- to the end of Ehapter 9 (p~ 126). Lo,

Section 3: From the beginning ~chapter 10 :
o o . . .
) < ol By [+ N
E to the end of chapter 12 (p+.180) . v )
Section 43 From the beqinninq,af chapter 13 .

.\ to the end of the book‘

Intro«i\;ctorx Questions ,
5 Section 1: Where does the story take place? .
At what period in history does the story

’ take place? o
. : .

. : )
' \ Could:the same story happen in a different

f; B ) v se-ttl.ng? Why. or ;:hj not?

W . . . ) i
; " i 28 : 3



Section 2: Explain, ho‘u Sam, Tim, and their father

T
o s . .
differ in.jheir,feelings about war.
What do»yp think were the fataxer's .n-zasons
“for not supporting the rebel cause?
P Do you think';‘ Tim will be abla to acijusr. to

the loss of his father? ‘Explain.

Section 3: What are the primary-problems faced.py the

C1rrc

‘3.,

N

'Se‘é\tion,la What is the climax of the story?

o : characters so far in the gtory?
How do I:he actxons of each individual

" character nffect,the lives of the other

characters? : ’\
1 t

What new problem do the chagécters now -face?,

How is tHe new problem solved? //‘
Extending the Learm.ng (apptoxm\ataly four 40 mxnute )
penods) e

Have students dascribe 1n an oral sentence or two
the stozyline of the novel. . . L} !
Through group discussion hav-\ gtudentn‘describe

several story _plots in order to-develop the habit

of looking at .stéries in’ that way.

Students may be invited ‘to share an especially

interesting se"jting, problem, climax-or denouement” .

with the class.

Huve students‘ualect other books*:om“"tha liét of : >

alternates and'give a complete description of its

plot includ;ng\ setting, problem, climax, and- de_noué\
.

ment.




5¢ Involve the stud'ents in ‘writivng activities in which
they produce thair own stories. =
» 6. Have —students select an historical story and, using '
‘the picture storylxne, tell what part, of, the story-
is the settj:ng, problem, climax and denquém;:nt.
7. Sample p;oi‘;essons used to guide discussion miy'be'
duplicated and given to the ?:hi.ldzen; ) Have the
. ch).ldren answer ghe following questions about !:heir
 'L bcaks.' " . g' " . ".-“
a) What is the main ptoblem or action in your book?

How do.you know it-is th ma1n pi’oblﬁm?
| b) How was the problem solv ? a \
How did the solving of. the problem :hé\nge or ., )
influence 'éhe livés of t);o_se involved?\‘\
c) How did ::he story end? Would you have .made .it

end differently? Why or why not?

~ . Lesson Two--The Buildup

Objecﬂvevsu [
At the énd of this lesson the students will be

able to: )
a) identify the buildub or ‘the rising action of an
histurical’ novel; . ’ )

b) use planned "buildup® in their own creative writing.

Definition: The buildup, one of the most important ingzeéi-
‘ents in a work of historical fiction, constitutes the rising

‘action of the story and leads t €ha climax. Many important




#
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o =% P ¢ : .
'Y events, usually becoming more and more éxciting toward the i

3

end,. take place t'.u build up the snspense and the rismg - =

"“action and lewd to the. climax.
[ . - \

Procedure

T ——

- I. Review and Discussion .(approximately:one A(yominute period)

The teacher should review the 'previous léssbn on the

& elements of plot by ask:.ng such questlons as:

. v = > 'Who can remember what the plot of a story is"

v . < ‘Hhat are the,maxn parts of & story? . e

*Who can ;show a storyhne on the ‘board? ~

, C The teacher can then begxn a discussien bn- t:he 3

: Wt s b‘uil‘d‘ug by ask_lng: v"Dc most sto!ues have just one exultxng - S
part 'or_;evertal exciting parts? From your reading of My . - - s 3

t . ;f Brother Sam Isy Dead can you name some espec:.ally exc1t1ng ~ .

N\ ,'G . phx‘ts of the story? How could you diagram a storyltme-such

as that? i

The teacher may put the following-di am—on—the—=
i < . : N 1

board:

22

The Eea;:hér bmay th;n ask, "“Wh.‘at d& you think points
.Y B,‘C 'represlem:?- What point xjepx‘esents the climax? Hnw‘
do youv't'hink points A, B, and C are related to- the climax?
‘What do you think the "buildup"'of a story means?" (Buildup
' refers to the st:x'ing oE events that constitute ;he rising ' '/
action and lead to the climax) :
- S

N -
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II. Ex'l!.endmg the Leazning (apptoxmately two 40 minutg
)

periods

1.." Distribute %ies of the follo:dngr'lisrt of passages

P

to the cléss. . Ask .the pupils to put an X in front

v e e st e ey

of any of  the numbeted passages that might be con-

'.sidered an important. event in the buildup of the

i story My Brotner Sam Is Dead.. (Answers supplied

for teacher convenience)

1. "Go Sam, Go». Get m&t of my sight. I can't

hear to, loo}c at you n\xy more 1n that vil‘e
° cOSt_:ume. ‘Get out and don't come back: -
l_mt:ff‘ you can dress as: my son, .not As.'a!
stranger." .

- &
wpim, you.can help us - by kéeping an ear
out in the tavern. o v ~
The cow-boys had lain in ambush in the

hemlock groves, jumped father,~and_ ;‘aken

him away someplace.. . .

Food was in short supply and ,so was every-
thxng else and we could steal anythlng we
could get oub hands ond ..., : ’.'

The officer raised hxs sword ahd charged

tawazd the house, ahd tmops ran ,a:ter him

I now .)pent my day Ad.l‘qg‘ing gnd plantinq in
‘our lii.u:h'e‘n ga'r'aen'by me_,"s"iae' of the
house' 8§ wo'd have fresﬁ vegetables. for -
the t:avern. ! . )

32
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. .
AR . / -~ 2
'
. -7 -
: . \ ’ T
s P Ce . -
., \" 7 s X 7. "They're after the munn:ions stored in- ¢
P Mow e Danbury,® he said. "I Game up he:e to ,
>, T & © warn the militia." :
X' 8, Mother ag}d I went to the window. The.—

troop marched By. .then broke formatidn,

F T ey and begyn to _pread_ out through: the vil-'
lage ‘looking \br shelter from the rain;‘

9. foe at the enaampment was cold and

N ) ’ mxserable and the only rel\ef from them -
i { = DR was ‘drinking. = - 4\ o
PRI ; e o X 10. . . . Sam slammed backwards\as if he'd .
A I v L= : P
B Q e F g - been knocked over by a mallet, I never Yok X
* - . © "7 heard ‘the guns roar. Y
! '(‘ ' . X 11. I married and had children, and with work‘ . '-
g ¢ - i

-and God's will I prospered. . . .

Ask:  a), thch of these passages is the main climax

. a ; ot the story? Whyr © - e

VIL;,_ =8 . i b) Why might passages 1, 2, 5. and B be"con- .

] » . “ sidered part of the' buxldup or risxng

. @ : - ; act:Lon in, the story?
::‘). Whut are the other passages? £
+d)* What: hgppens in passage 10 to estabuh ' L.

k - ®) it as’ the climax of the story?
. s

©2. Tell the pupils that plot is,a serieh‘t\u:\icns, :
not just one incident. Iﬂ 1nvolves‘ a beginning, a-’

e . middle, a climax and an end. In a plot conflict is

! _esnential. Bvery story must have a crisis, a point

3 o
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" of great .suspense, which{'résults in a climax and )
an ending where loose ends are tied together. Then
have students u;e books from the list of alternates
and be p'répared to-discuss the concept. of buildup
.and conflict. y

.

' IV. Follow-up Activities (approximately four 40 minute
| \ periods) \ .

':1. . Make\ a'time’lsheet ot time line to fit the'stdry of
§ h -

: &y
: Sounder. __;‘ Sooe .
) ) Start with thé time at the begxnmng of the story.

t ’ " re11 the’ 1mportant .things that happened then.’ . ’
) "
) s Tell the next tune that somethxng import:ant happened.

A . 3 /

i Tell what happened at that time. )
. ' Cdntinue until fou finish all the mai{_x ev’entsg?
' the s‘tori. 4 )
i . ‘. v . i 2. How many main sectiona are there i;\ Sounder?”
. Make subtxtles for each sectl.on. v
© ._ ) o Briefly outline what happened 1n each se‘ction.
3.' Des;gibe the setting of the novel My Bx:o:her Sam' s
' % 1s Dead. A # . .
Tt . . ) : i
s What ctlmnges wella you have to make in your own
', ' 3 , daily. life to live in a setting such as this?
: - i ‘_ ] List the dhan‘qés. ‘ i ' . )
- 4. Wtita_ four senten:Z: whie.h answer tﬁe folluwinq
questions on the el M .Bx"othe‘r Sam Is Dead.

o e
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\ o i i
\a) Who ore what di aomething important, or funny,.

or exciting in\ the story?.
b\) When did this uppen? '

c) Where did it l"appen?

d) 1 did it hajgen?
&




¥ wdrthy themes as courage, écceptan’ce of self [(or others),

UNIT $HREE i
i ' !
THEME '
( i
& - : |
Introduction s |

}h‘e ovg;arching theme of a book revea}s the author's
p'uxpose in writing the story. 'rhen'\.e ;.n:ovid\es’!a. dil.nenéion
to the story that goes beyond the narrative level: Such
7 . '
‘Exig}xdvslhip,"qrowing up, overcoming fear or 'prejudice serve
to set in act'iur_l truths worthy of lasting ﬁo‘igver and
inspiring the reader's inner self (Huck, 1979, p. 8).

\‘ In this unit .the pupils will consider the'theme
of man,"s struggle tor overcome his own fear. The primary‘
purposes in a study of this or any other 'theme are ‘to help
Achi]‘.dren think about their own values, to provide opportuni-
"ties for them to Vconsidet alternatives in a Situation and ~
r.o. choose among them. _éuph a study of theme ‘is not neceé:
Earily meant to transmit particular vaiueﬁ to the child but,
as. Huck .(1979) suggested, to help them “learn something )
about the p_rocesﬁ of valuing how.it happens, and what _makes
people hold certain beliefs and behéve in a certain manner"

“(p. 733). -

36
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Objectives

At the end of this unit the children will be

w 4

able to: .-
. a) déscxibg the universa.l theme in a book of
hi~s:ox:1cal fiction in. a sentence or two;
b), tell how the plot is influenced .by the underlying
" universal truth; - =
c) - recognize strengths and weaknesses in themes ofr_
) historicals novels;; ) 2 :
d) tell how insta'mces in an historical novel causes
* the reader to expexience the ‘same feehngs and

emotions as those of the charactet.

Resource Materials

o
'Core Novel .
. .
Sperry, Armstrong. Call It Courage. ‘i s .

. Alternate Novels

) .
,'B\;r;on, Hester. 1In Spite of All "@'error. o
Clements, Bruce. Prison Window, Jerusalem Blue. b
'Collier, James ancoln, and Chx‘is\opher Collier.

My Brother sam is Dead.
palgliesh, Alice. The Courage of Sarah Noble.
De Angeli, Marguerite. The Door in the Wall.

Dejong, Meindert.. The House of Sixtx' Fathers.
‘Edmonds, Walter D. The Matchlock Gun.

Fox, Paula.’. The Slave Dancer.

Haugaard, Erik Christian. Hakon of Roger's Saga.

-

i




. ! ! o iy ’
Haugaard, Eric Chrigtian., The Little Fishes.

Heyman, Anita. Ex: t'Frcm/Homeﬁ o &% e d

Hunt, Irene. Across vae Agn.ls.

Speare, Elizabeth George. . The Witch of Blackbird Pond.

_ . . ¥, .
Sutcliff, Rqsemary., Blood Feud. X o s .

Walsh, Jill Paton. Firbweed.- T e
. Walsh; i1 Patdn. Toolmaker.

st Yates,. Elizabeth. -Carolina's Courage.

.Zei, Alki. The Sound of the Dragon’s Feet. _A : C

: Call'Ié COuruie;—K synopsis Eor‘the.Teacher _‘ 3
. - Mafatu is a :welve-year-old Polyneslan boy whu has )
, an 1nhetent fear of the sea. The sea had taken hxs mother P
" and it seemed to Mafatu that’ the sea gods would not be
i c?ntem; u_ntil they had him too. Su, though he, was "the
) ' chief's son, he f;ared and avoided the sea.. This fxnallﬁ.

resulted in ')ll'is'being branded a cbward.

To escape “the taunts of his frlends- and eldgs, and ’
‘he

. . set onth in a canoe, determined to conquer his fears or bq' 7

to prove to them and himself that ‘he vas not a’-cowa:

. cﬁr uered by them. Be' took Nlth hxm his only friend ﬂrx, aer i
Lo !
- hls dcg. He endured a hurncane and loss of kus supphes, 8 & 2 i

but dxscovered that in the sttuggle for survxval he was

*story of hqw a small boy's couzaqe qrzw, of hcw he was able Y

to ovezcome his own Eears to return tr;umphantly to his

paople, exhausted in body, but strong and fe};&fss xn spirit,
and deserving. of the name _Mafatu--Stout Heart. ' . '

tesourcetul beyond his gxeatest expectatlons. This is the'™" lV‘{
I
38 ; ’ i CY) T |




. is theme." ! ’ ot s

. W

. _— . -pericd)

Tl The t%acher xeads the followlng sentencﬁi
chxldrén' ' ey T e 1 ‘.
T '

Couraga and patxence can overcome almost any

PR s

obstac1e4

be used ho é

that there is'a word whlch we use ko descrxbe what ‘a’ story
has to say abuut people and the way ' people lxve thelr lxves.

The teacher thén asks.‘“who can, tell-me that wurd? Yes, it

The teacheQ‘explaxns to the chlldzeh that the theme o
of a story describes the way the author feels abant ceptaxn.
¢

aspects olf life. The children sthoulc‘! then be guxded to

Sy xeahza that thhout theme. a story woul,d ;Aot have much '.'

significance and ptcbably would not be much of a svory.»

. . Befote proceedxng with- the readxng of Call It Cuuragé
the teachez may motivate ghe ch:. n by saying to them, e
"Most people have had’ expe‘riences when they were being ) .’\’ .
-ciiticized Aby ‘their fﬂe_nds. Try to :emé?nblef an experience .
like ‘this.from yahi- pla’s‘t."' ¢ h

11 somﬁthxng abcut life?“ The neacher explaxns ":
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-our novel Call It Coura e, I want you to lxsten

by .his friends." L \
e : 'Thé teagher reads aloud to th; stugénts- £rom the .
. iaegi_nning to "He Q;as the boy who was afraid“:(p. 17). After
the. reading, the _té:chet uses the intrbductctry question as
‘a st.:arting point for a diécussion'. The chil‘dren’ should be

allowed to share their own expenences with bexng ‘the victims

of. rididule. The teacher 'will encoun the . to

\The teacher will attempt to develcp feehngs of empathy

¢

'iv. " towarés Mafatu, but will not force. the: point.~
“ 5 i g L B . R
3“ X pag -Silent Reading (approximately eight»lo minute periods)

'y . | . - The students' silent, reading of the'novel may be
|

gulded by the folluwing suggested dlvisions and mtroductory

L4 o quest;ons app;oprxate to each sectlon.

"1 . R Secnon 1: From "HlSv hands were damp . ._.“. (p. iB)

; £o 'Hafatu gtipped the steering paddle and.™

_followed“ (p- 20) %,

: From."Day brnke ovex.; '. . " (p. 21) '

v to ", .. . he touched the boy's cheek’ with ’

" nis hot muzzle" (p. 34). s : < ‘
From "'l:here was ‘a fan . .' .;' (p. 35)

‘tn "He fell into a haavy, ‘dreamless sleep

79 S e G

4o : . i

recall and’ describe their feelings .during such an experience.

1

®
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Section 4: Fr-pm "The very next morning . . ." (p. 79)

to the end of the story.
! =

Introductory Qﬁestiuns .
Section 1: What does Mafatu decide to do? Why?
'Do you think this is a wise. decisign?

Why or why not?

Section 2: Who were thé two gods in the boy"s life? i
Bw aia he feel towakds each Fod?
‘Why did he fear Moana, the sea god?
’ " . &~ ' Howdo you think Mafatu will make out on )
s 0 the -island? . )
. * ©  Will he be able to survive? .
N ¥ . What are some of the things he will need
. © in order ‘to sx‘lt'vive? 4
G . Section 3: How'do_es Mafatu show resourcefulness?
¥ M X ' Courage? . o
. . ' What .does he learn about courage?
: ﬁection 4: How does the boy reveal his final, total
. ) ‘victory over the source of all ‘his fear,
Mnin; the sea god? ;
What is the universal theme of this story?
III. thendinq the Learning (approximately four 40 minute
per.
1. Tell the children thac wheIdHafatu watched the other I
i boys go of £ ﬂshinq and listened to their condemna-
' . . tion of hil;l ‘as a coward, he had three choices:
N S

41 . o .
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aJ He could,make a special effort to overcome his
/»1 : fears of the sea by forcing himself, thr;suqh
sheer will power, to join the other boys in ~
O : their adventure. .
: . b) He could reéign himself to his\own unnatural
Vil fear of the sea, and a life of doing women's work.

c) He could find some special way to prove to him-

self and the others of the tribe that he was not
"a coward. > T )

Explain to the children that Mafatu takes the last

altérnative. Ask: . .

,1.° Do you think that was the ritjht choice to maAke?
Why or .why not? K

2 Can you think of other ways in which Mafatu
night have reacted to the taunts of the other
boys? L]

3. What would .you have done?

4. Can you ﬁhin)g of any time when you have teased-
somecn‘e else or have been teased by others?
How did you feel? Y =

5. Why do you think children tease each other? -

6. How did being teased make Mafatu feel?

7. Why do you think Mafatu became such good friends .
with the dog and the albatrc‘ss‘s’f

8. Mafatu went away partly because he was unhéppy:
Do i(oﬁ have somewhere special to go when you.are

. 'unhappy?

42
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9. At the end of the story Mafatu collapses in his
father's arms. Finish his sentehce.
. 2. I.nv\n:e the children to @rite short stories based
upon given themes.such as:
) If you cannot win make'the one a‘he‘ad break the
re_cbrd. W ) )
The strong take from the weak, but the smart
take from the strong. N ’
'Cr':ime does not pay. v
The children can alsc invent t‘}‘:ei’r own t:hel;les and ,
plan stories around ‘them. '
3. Mafatu .leaves his homeland determi;xed ‘but ‘uncertain.

Have two students act out the two voices speaking

within Mafatu-[-‘the voice of determination and the

voice of. fear. . )

. 4. Ask the stydents to imagine that Mafatu e\{entually
succeeds his_fathe;r. as the great qhief of the
Hikueru and o;\é day learns of a .younq boy who fears
1~:he sea. Have them enact a scene in which Mafatu )
speaks_wit)"n the boy and his parents. .

5. Decide as a class some of the impoitant emotions
thalr_ Mafatu, felt throughout the book (fear, ‘shame,‘

resentment, determination, Apt:i.d_e, and others). Have

'_ ./- them pantomime these ‘émqtions, moving from one to

]

A
the next at intervals signaled by a’ leader. Have

" - .
them concentfate on Mafatu's e*pﬁriehces and intense
feelings as he gradually grows from cqwardice to

‘courage.
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6: Throughout the book, Mafatu converses with Moana,

the sea god (who opposelg _him),‘and Maui, god of the

z ﬁshermén (whg protects/);im). Have the studen‘cs
write a _dialog\xe .'betwee(these two gods during
M:afatu's return voyage t.o his homeland.

7. Remind the students that after Mafatu removed the )

\ spearhead from the basg of the idol, "he knew that »
he had won a great victory over hiih;elf. ' He had
forcad himself to d\o somethmg that he dreaded, . . I

sometmng that tu-k evexy ounce of h1s will" (p. 50).

}Tave the students wri' é\(or tell) about a time when
they wun a v:.ctoxy over themselves.’ Compare it

wu-,h Mafatu s.

a.' Have the students read a book from the llist of 1
alternates in order to find: ) ’
a) the theme of the book;
b) a sentence that best summarizes the whole story;
v c) three sentences that tell ‘the most xmpurtant

things that happen 1n the story.

. IV. - Follow-Up Actxvxt:\.es (approxzmately four “40 minute : ¥
éi‘} ; pericds) ¥ f b

"1. Choose séctions from Sounder. Ask sﬁudents.to

identify words that contribute to, the overall feel=-

ing lntedded ‘to ke created by ‘the sectiom

2. Select several selections from My Brother Sam Is
* Dead. Moum-. each clipping on a 6' x' 8" ‘dard, and

place them \in a file box with directions. Students
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may read the cards, decide and write what the
author's purpose is for each, and check their

answers with®a prepared answer card.

'\Have students prepare a lérge mab of the area in
- N

which the story of Call It" Courage takes place.

Have the students also tra‘tce Ithe events of the

story on the map. )

Have the students list words and’ phrases in Call It

Courage which tell where the story .took place.‘ ‘Have

them write. a paragraph 'in their own words describing
i

the setting of the story.!
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UNIT FOUR,

. CHARACTERIZATION

Introduction

Pethaps,l as Parker (1966) _contén/ded, "the most- -
important single element in story i‘s \that'of chaz;cter.' {p-
75).. It is F;\e‘ character to whom the reader responds'with '
Vconc’érn a,;\d r.ecog'nition. Trué characteﬂéation i‘s_, accord-

ing to Huck (?97'9). “another hallmark of fine writing™ (p.

.9). .Fine writing has what Watson (1980) described as

) "believable characters described in full dimension of human

pezsonalit-y traits confronting new obstacles that require
reliance on sélf-resoﬁr‘ces" (p- 10). In addition, well
written children's books will have cun‘siste‘ncy:in char\ac’ter
portrayal, so that the chaza’cters act in accordance with
their age, culture, educational background and the like.
Yet, ‘well \grit't‘en books will have characters uh‘g.ch grow "and
develop thtoughout the story (Huck, 1979, p. 9). it is the

character of the story who will often remain in our memory

long after the details of the plot are forgotten. A -

) chax:actex must be both coinpellix:\g‘ and understood, for.as

‘Sloyer (1982) wrote: & @l o PR
childreh enjoy finding people like themselves in ’
stories-they read. . . . Characters who are schdol
age, facing some of the same problems as our
students. . . . Characters who relate’to one
another and to the action of the plot. . . .
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¢ ’
Characters who have spunk, who grow because of
‘. what' happens to them in the story. .. . ;
‘Characters with - whom a child can 1dent1fy. (p. 8)
Before children can be expected to take part in
character analysis, they must be taught to identify and
appreciate the roles that are f:layed by specificpharac’ters
in a story. In this unit chiidren are proyvided with’the
cppcrtu:nity to relate-c};aracte:s of historical fiction to
p‘_eopl'e in the world of tot’iay, thereby géining séme important
_ins'igf\t"s into human beh;viof as well as into‘charécterizq-
tiop ‘as ax‘1 essential literéry element. ¢ 4
This unit is concerned with a study of characteriza-
tion through a.study of the character of Sarah Noble. The .
unportance of human be_havior to' the development and. resolu-
‘tion of ,the plot shoul ome evident. Furthermo:e, ' ,
characters of ‘historical flctlon should be seen in the con-

text of their time, yet reflecting the particular universal

At.;th end ‘'of this unit the children will be able ‘to:
a) i_déntify techniques used by writers of historical
‘,. fiétién to create ci,ear images of historical ‘f’icticn:
b) ‘observe and interpret changgs in the personality and
behavior of...histbrical story characters; .- :

c) seléct thoughts, words,. and actions which révea}. the,

personal traits of historical story characters;

47




d) ima;;ine themselves as historical characters and

describe how they would have acted in ‘given-

e X

“historical situations.

Resource Materials

Core Novel o )
"palgliesh, Alice. Thé Courage of Sarah Noble.
’ .

Alterpate Novels
Armstrong, William H.. Sounder.
R ==

Ar.n.old,\nlliot. " A Kind of Secret Weapon.

Nina.  Carrie's War.

Brink, Carol Ryrie. Carrié Woodlawn.
Bulla, Robert Clyﬁe. Viking Adventure.

" Burton, Hester. In Spite of All Terror.

Burton, Hester. To Ravensrig. {

Clmehts, Brfuce.. Prison Window, Jérusalelin Blue. s

Collier, James, Lincoln, and Christopher Collier.
y

. ! My Brotk;er Sam Is Dead. . A
o De Angeli, Marguerite. The Door in the w_ali.

Edmonds, Walter D. The Matchlock Gun.

Forbes, Ester. Johnny Tremain, _" F '\\
\' i : Fox, Paula. The Slave Dancer.” S N\

. Fritz, Jean. Brady. i
Haugaard, Erik-Christian. Hakon of ‘Roger's.Saga:
. Heyman, Anita. Exit From Home.

Hunt, Irene. Across Five Aprils.
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Lively, Penelope. Fannx's Sister.

| :
|Rockwood, Joyce. To Spt\)il the "Sun.
—_—

speare, Elizabeth George. The Witch of Blackbird Pond.

o
Yates, Elizabeth. Carolina's Courage.

i
Zei, Mki. Them of |the Dragon's Feet.

|
The Couragé of Sa;'ah Nnhle--)ﬁ Synopsis for— the Teacher
v'I‘h;s is the true and ;nspuxng story of eight—year-
old Sarah who accompanies herl father into the wilderness to
cook for him while he buitlds a cabin flox his family. . Sarah
continua;l.ly reminds herself of ' her mother'g pax._'ting y(;‘u:ds,
"Keep up your c'oura‘ge, Sarah prle“ (p: 12). é;r.ah _remémbers
those wc’a}rds mafly times to keep\ the wilderness, tr;e strange
night noi%es, the Ind:.ans and Ehe separatmn from her family
from frighteming het. Symbal:.q of Sarah's courageis the
red cloafnk that ,garah's mother rg;d fastened aroun.d her just ,

before she left home. |
L* |
Procedure :
Iis Motxvanon and Discussmn (approxxmately one 40 minute
- per

The teacher may 1nitiate child:en into the concept
of characterization through a gu;ded discusslen. Questions
such as the fol!.owmg may be used to p:ompt and guide the
students. The teacher asks:

What is meant by the charucte: of a sto:y?

What makes you liHe some characters better than cthers?
Can you name some characters whom you have liked?

v ag .. %




111

What nakes some characters unlikable?
Car:n -you think of a story you have read that has had
hoth good and bad chanct‘&rs‘? -
When you read a story, does Lc‘;:ake you very ;ong to
decide who the good character is?
How about r:he bad 'characiér?‘ :
- The teacher then will eprAi.n to the students that
vwhen the characters (whether good or bad) are in some kind
of a struggle, we call it conflict. The teacher writes the
word conflict en thé board and then asks: | '
Why do you think a writer would want his characters
in a conflict?
Can a character .be- both good and bad? )
- How do you feel when you have unintentionally hurt
someone's feeliqus;? 3
How do you .feel when you realize that you have for—
gotten to do something for someone?
- With yhom are you angry? Yourself or the other person?
The t_eu;:her.‘chen explains t6 the students.that good
characters in a story méy have bad character traits dlso.
This causes conflict within the character. This kind of
conflict is talled inmer-conflict. The teacher then asks
the students: » |
-Have you ever felt inner-conflict? .
'studentl should be‘%owsd to aha're their own

experiences of inner-conflict.

50
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The - teacher n;ay provide additiona{\mtlﬂatian for
the story by explaining to the students tha{/ one of the
most important elements in any story is people--t'he charac-
ters around whom the stofy grows. What the characters

thmk, what they do, what they say, how they feel and react

>»important parts of any story. The reader must,

522
therefore, think about the chazacters in order to under-—

stand and npprecxate the story. © 0 %

II.. Silent Reading (approximately eight 40-nminute periods)

i The studen‘t'a s:'.‘lem: reading of the novel may be

gulded by t.he follbwinq suggastedv divisions‘and introductory

guestions appropriate to each sectioxr :
‘Section 1: to ". . . he was still awake" (p. 5)
Section 2: to- "Sar-ah, Sar-ah, Sar-ah" (p. 32).
Section 3: to ". . . to Tall John's house” (p. 38) .

Section 4: to the end of the story.

.In‘troductogx' Questions
vSection 1: Who is the fain character?
Why does sarah have trouble sleeping?
I_ Why 1: Sarah t:avel.l:.ng in the wilderness?
Section 2: Who are the other characters?
‘e . How do the other characters feel about each
other? :
What can we tell about Sarah from her
fatMer's expression ‘"You are too wise for'

yqur years" (p. 14)?
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Section 3:

How does Sarah feel when the Indians first

" come upon her?

What does Sarah do to keep her days fgll
when her father is away building the house?
How do Sarah's clothes make her feel safe?
How does Sarah feel about ha\ii;iq to live
with the Indians? : g
HoWw would you {ee‘l?

How does sarah hmdle hex faar? &, .

'Haa Sarah chanqed by the time het Eamily‘

-

xeturns? Does ghe 1ook and nct.- diftexently?
In what ways is she the same? S .
Sarah says she has become a woman. in what
ways is this true? * ’
Describe-Sarah. What are ‘her good traits?
What are her bad traits (if any)? ".

Does any character learn something unportant
in the stury? :

Does any chatacter change }lis/hex attleudes

or behavior?- .

D s
III. Extending the Lgarning (approximately four 40 minute
) . Z . periods) . &

! i .
1. Have severa}lpsgm‘ienta:nct out the scene in which

Sarah meeta'the Indian childxen. They shduld try

to show how Sarah'a attit\lde toward them changal‘

and how their xenction tawaxd her chungea. X \
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Let small groups make up a skit about one ‘'of the -
followjng: & i P, '
a) meeting someone new #nd strange; ”

b) greeting someone you love very much whom you .
L

haven't seen for a. long time; P

c)’ bexng teased about somethmg yuu are afra:.d of

..or uncertaln about. : .
-~ % oo .
Have phildrep w_rite three/ entries in a Eiary that -

\They may choose three con—

Saral{ might have kept‘.
secutive days or- pick any th:ee excitlnq days ;o Pl
write about. N ; : U ML o
‘Have the children wrlta a letter that Sarah nuqht 7
have wtitten and sent #o0 her mother. Choose.one

of .the fo;l.lawxng times when Sarah miqi';'t have witcen:

oy A
a) after her first night in the forest; A 4

’ b) after her stay at 't!\e'Robi‘nson'g hoh‘se; 3 % e

alternates and

c) after she first met-‘the’lndians; ) X T

2 a
‘d) when her father was xeturni’;ng for- the Pest of

t:he family.
Let the cl-uldren wnte or tell what happened to :-
Sax.'ah when lhe grew up. Did she. move to a c;ty?
.Did she have a job? | Did she' ramemherm Indian
friends? Did she get matried? A L . i
Have the children zqad a book from the iist of

s

a) tell in what ways two of. t&e chuactaxa are auke.

Tell in wha* ways they arvdiﬂetenty
P ’53 v b .
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v.

* 1. , Reread the first chapter of Sounder. Who' dc you

/ _ . ) B $ 1
b) tell how the cha'x.‘acters_ change in the story and
why they chan_ge;
c) find ‘the sentér_lces and words that best describe
. a character., S

Féllow—Up Actw:.tles (approximately six 40 minute
~ permds)

thxnk is the main character? What' kind of person
is thxs character?
<

In y‘our'owi\ words .éescribe this main ’chazacter.

o List’ speclfLEd words from the .novel* that support

. your descnption. A : -
2. choose two characters fx'om the novel My B:other Sam
_I Qead. Descrlbe each xndxindual. Would these
characters make gocd nexghbors? Gixve reascns for

- your answer. Py : ’

3. ‘Choose an mﬁ’reatxng cha:acter from the novel Call -

TIE Courage. Give & v:.sual pxcture of your person,

B .usinq one or ‘more cf the following 1dea

a) Make a character out of clay. \
- b). Make a paper and clnth pxctute of the character.
c) Paim: the character either in water colors or

oils. : " ’
d) Do a finger paintinq of the character.
e) Draw the character with-a pencil or crayons.

" . Place the Ei_nished character on d;splay for others

to see. . ' : i \
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Most stories have an introduction, a body and a
\
conclusion.

Divide The Courage of Sarah Noble into these main

parts-fbgginning, pxoPlem, élimax, ending.

Give sub:itl’ for each'settion.

Sugéeﬁt why you a$¥}ded.thg novel at 'the places
that you’&hose.

Pfom your rfeading of The Courage of Sarah Noble,

why do ych think the author solved the main problem

" ‘the way he did? What was his purpose in doing this?

What was he trying to tell us?

7

Lo .
Suggest another method of presenting the same theme.

What will happen to the main character in this other,

presentation?

6. Every story is set in a particular place. Describe
4thé setting'of The Courage of Sarah Noble. Compare
this setting with your own neighborhood. :

l/“SK ) .
o, X , J
>
.‘ N Y i
* . ‘
» = x\
. "
& -‘\ wog
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\
UNIT FIVE

B s TN

STYLE

Introduction _
The manner in which an autgoz selects ‘and arranges
"&ords in presenting his story is referred to as his style.
A good writing style is successful in creating and reflect-
ing the mood of a story. The style, of course, should be
appropriate to the plot, theme, setting, ané chaEacters.
This is true of historical fiction as it is_tru;yof other
genres. The approprintengss of the style to the sectiné of
the novel is, however, particulayly important iq historical

fiction.

1
i
1l
{

Children in_the’qiddle grades can appreciate figura-
tive language and symbolic :meaning, provided that they meet
these iiterary éeéhniques Qithin a context that is
meaningful to them. The intent ﬁf this unit is not to
analyze an author's style, bué‘t&‘pravihe children with an
opportunity to ré;ct to it. Speckfically, the purpose ‘is to‘
‘help children appreciate the crgatiye elements of figufative
and descriptive_languagevin an ‘author's writing style.

¢ ou '




" Alternate Novels

‘Seredy, Katé. 'The White Stag.

;) 118.

Objectives

At ‘the end of this unit the student will be able to:
a) recall and use the terms simile, metaghnr, and
.figurative'language when writing about or dis-
cussing an author's style in historical fiction;
b) identify.examples of similes, metaphors, and

figurative language in novels of historical fiction.

.

Resource Material§

b |

Core Novel \

Garfield, Leon. . Smith. N

Dalgliesh; Alice. The Courage of Sarah Noble.
De Anggli, Marguerite. The Door in the Wall.
Fox, Paula. The Slave Dancer.

Garfield, Leon. Devil in the Fog.

Garfield, Leon. Footsteps.

Haugaard, Eric Christian. The Little Fisheés.

0'Dell, Scott. Island of the Blue Dolphins.

Rbckwuud, Joyce. To Spoil the,Sun.
N v

“

.Sutcliff, Rosemary. Blood Feud. N

Yates, Elizabeth. ' Carolina's Courage.
Zei, Alki. "The Sound of the Dragon's Feéet.

i ¢ .
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Smith--A Syncpsxs for the Teacber

Smlth is the story of a twelve-year-old boy in the
grimy, shadow-filled underworld of eighteehth-century
Lonqon‘- Smith must su;vive by pickpocketipg. In the proc-
‘ess of earning his living.Smith is a witness to the murder
of a man whom he has just robbed of an impxebsivé looking
hocunent._ The plot é;velops with a whole cast of unscru-
pulous characters seeking the document and its lure of
untol 1lth. - C 0

Smith is a story of intrigue, violence and suspense.
Through the colorful and powerful s?yle of Leon Garfield"
the reader is able t;_qet an appreciation of‘l#fe in Engl;nd

during the eighteenth century.

Procedure

I. Motivation and Dlscuqszon (approximately three 40 minute
periods) v

The teacher shépld begin the discussion of style by
saying something like the followi;g to the students:
"Authors use many\techniques or tocls in order to make the

’ story seem more real to us. Some of these tools are (these
may be listedvon the\boatd) the use of fxgurange language,
locél coior, and similes and metaphors. Let.us first
dxscuss the use of figurative 1anguage in a storg.“

The teachpr should then ask the students what is

meant hy the fpllnuan sentences:

s8
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That is all you know. v '
i Sl;e took t:h-e girl ‘into a room full of yarn. : -
. Her nose must.have been a foot long.
! I have always been weaving. . [ & LY
LM .
i !
Iy R
Iz
59 N
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The children were not surprisedjbecause Bob spilled
the beans. ! e
The boys nearly died laughing.

The teacher asks: "Did Bob really spill,some beans?
Were the boys really near dea;h?"

The teacher then explains to the students that these
and other such expressi;ns whilh most ‘of us usé from time to
time are called figures of speech. & G = \

The teacher should '_say to the students: "We some-
times refer to this as usl:.nq figurative 1anguagel‘ Can you -
think of other examples of figurative language? To make

characters seem like 'real people' authors let the char-

.acters 'talk' naturally. . Most of the things we say may not

be complei:ély true literally, but” they do help others to |
understand us more clearly. ~Study the following sentences;f
why is each not completely true?" ) .

. The teacher may then list the following examples of
figurétive language on H"‘le boafd, and Ause them as ‘a l;asis -
for class"discussion.

I will go out ifito the world.




Locay, Color *

The teacher says to the students: "Writers some- &
times use special.words in order to make clear in our minds
a certain image, scene, place, or situation. This is
called local color in a story. Listen to the following
passages from our novel Smith and try to decide somethi..ng
~'abc:m’t the central chax‘actex‘: of -the story and where i;e'l.ives."
’ The teacher reads from "He was called . . .":p. 3)
to ". . . such as Smith" (p. 4).

The teacher then asks the students: ‘"Wh.ich words

help you- know 1.:he nature of Smith and his environment?"

Similes -~ -

The teacher usays to the students: "We all have

read stories in which the. author gave. such a good descrip-

tion that we could almost ‘see’ t-:he peop.le or things in the s
story. Héva you notiéed that authors sometimes give a clear |,
mental picture of something by comparing if.. to something
entirely different? For example, in’Smith (p..3) we read,

"A rat was like a snail beside Smith./" C_‘omp;aziaons like

this are called similes." A(_’l‘he teacher ;vrites simile on

the board along with an example to illustrate ‘the term.

The teacher. then asks what is meant by the following similes:

white as snow straight as an arrow
hot as fire sharp as a tack
quick as a wink . o flat as a pancake
strong as an ox ,\
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Metaphors

The teacher reviews what a s;'.mile is. The students

are then asked: "What 'clue' is used to help the reader .

recognize a simile?” (The words, "like a", "as a", or

“"than a" are all used between the two things being com-

pared) .

’

-The teacher says to the students: "Another way to

describe things clearly is to call them sonﬂething else,

i . .
something that is well known to the reader. For example, :

in Smith-we read, 'The musty, tottering forest of the town'

(p. 5), ". . . the bowels of the town' (p. 10), 'flew up-

the stairs' (p. 37); and '. . . their. feét kissed the -

cobbles . .' (p. 40). What do these guotes tell us?

Does. the town really have bowels? why do you think the

_author used that'word? Did Smith really fly up the stairs?

What did the author mean by itheir feet kissing the cobbles?
. : :

.7
i

/

Such words which refer tg one thing and mean something else \

are .called metaphors. (The teacher writes the word on the

Hp:rd along with an example). Here are some common meta-

phors. Tell what you think the author of each means."

-4

frozen with fear i .

green with envy _

burst into laurjhte: /
His eyes dropped out.of his head.y
He put his’ £oot in his mouth.

The doctor was tied up. ! ¢
- s
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The wind >cau<‘;ht the sails. : =
Lights flashed in Nis eyes.
Bells rang in his ears. ) ' _"
A bright yellow flame shot out™®f the spout. g
! /'/Ee/fc;re asking the students to read the book silently
the teacher may introduce the story-by reading chapter 1-
aloud to the class. . '
. & i‘he teacher may begin by Baying‘ something like the )
following: "I am going to ra‘;d a short section »_of our novel
" Smith to you. I wa{\t you to listen to d:i:scover' ways in |
r“ L - which the author uses language to" malke Smlth ‘seem real.and’

interesting to us." v

VThis introﬁuutory stateﬁen{: gives Vthe students’-.‘a &
purpose for listening to the oral reading of chaéter 1 by

. ©  the teache{:, and provides a starti\ng point. for a discussion
on the effective use of figurative language. - After the
teacher has read chapter 1 to the ‘students, the inéro@qctq;y
statement may be used to in,itiaﬁte a class 'di‘scussior;: The
teacher should guide the stﬁdents’ to see how Ei-guvra(:ive
language helps the ‘reader to get to bknow 'the .character ang
his set't:i.‘ng bé;:ter,'!hsl well as to make the story more :
interesting. » ar ‘ S 7

. & . : . " . ¢
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II. Silent Reading (approximately twelve 40 minute periods)

The student's silent reading of the nov.el may be
gui}Kd_’by the Eullwir:q suggea:gd divisions and introductory
questions appropriate to each.section:

Section 1: Students read chapter 2.
Section 2: Studénts read to‘“\the end of cr{aptex 3.
Section 3: The teacher x:eads\f:hapters 4, 5, and 6,
giving special emphasis to the passage
beginning "now all was settled . . ."
) (p- so) . )
Section 4: Pupils read to the end of chapter 8:
<5‘:ection 5: Pupils read to.". . . absorb him entirely"
(p. 90).

Section 6: Pupils finiah‘ the novel.
— d

Introductory Questions

Section 1: How does the authdr use language to give

w—+<the reader u clear picture of sxn:.th’s home
%ome Q!fa? R B
Section 2: Fin_d specific examples of metaphc;; and
. simile.
Section 3: How does the author's uaa of simile, meta-
phox, and colorful language make you feel?
Séction 4: Did the use of language create any part:u:u-

lar faeu.ng? (The teacher should l.ook for
—

ki hetic resp -under the skin sensa-

tions--caused by such 'wnr'ds as brisk, bitter,

shudder, stabbed). .
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Section 5: AHo; EEES the passage make you feel?

’ (Afraid, sad, excited, apprehensive)
Section 6: How does the author maketyou feel when
Smith: .

a) is put in jail (p. 95)?
b) is-visited in jail by Mr. Mansfield .
| (e 120)2 )
c) escapes from jail (p. 142)? !
d)'réalized that his friend Lord Tom haﬂ\
betrayeg\ ‘him (p. 156)?
e) witnessed the death of his friend Lord

Tom (p. 205)?

£) became a young gentleman (p. 211)?

III. Extending the Learning (approximately four 40 minute
periods) -

.
1. Present the pupils with™a relatively simple
sentence. For example: . !
The man walked down the street..
Guide the discussion w?th such questions as:
+ How did the man walk?
How- did the man feel?
_ What did the man see as he walked?
As ideas are presented by the class, lead the
students to see that sentences with descriptive
words place vfyid pigturea in the mind of the raadaz.—
Refer them to specific examples in the novel such as ,

the sentences beginning:
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"The old gentleman . . ." (p. 5).

"as the old gentleman . . ." (p. 8).
Present root sentences from which pupils choose
several to expand - for image effect. sen}:ences such
as the following may be used:

His favorite spot was Ludgate Hill (p. 4).°

Two men saw him (p. 38).

Miss Mansfield was a commoner (p. 50).

Smith's friend looked like a parrot (p. 102).

Present descriptive words, such as soft, green,

« envious, from which pupils are to formulate similes.

Invite the pupils to find metaphors and similes in
the novel being studied or in another novel of
historical fiction.
Ask the pupils to akplain what‘ they think the author
meant by each of the following ‘passages from s_n_d.t_h:‘
! ..'he was qﬁickar than a rag, sharper than a
stoat: foxier than a fcx . « « hevknew the
town s corners and alleys and courts and by
ways better than he knew his own heazt ¢ e
he could vanish into the thick air in the
twinkling of a‘n eye . . ." (p. 11).
"for the dark housas and the dimly silvered
stseets - with theix gutters running down their
bellies like black wounds - held another, more
formidable menace” (p. 41). B ”
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"Give him another 'half hour "and he'll be trying
on his new clothes and 5§zubting like the king -
of the weasels" (p. 64). " & a
"How much better it is to put our cards on the, '
table - play fair . . . and be friends" “(p. 118).

“She rustled tremendously as she moved like

great sweeping of autumn leaves" (p. 187).
6. In‘ the fnllcmihg paragraph children are to underlines
all of the descriptive worda that are not absolutely '
.0 i -necessary to ‘tell- what Sm.th is .seeing: ' ‘
The‘ old gentleman's face was faithfully turned . i
toward a certain dark doorway. ‘He ’se‘emed flo T ;
peer very anxiously round the heavy shoulder of - i
. a man who was, holding ‘him - as if for'a better
view. His eyes flickered with pain at the
. knife's quick prick. Then he looked surprised -

amazed even --as he felt the cold ﬁblad‘e slip

- into his heart.  (p. 9) : .

- Iv. Follow-Up Actlv:.nes (appxoxin\ately eight 40 minute 1
' periods) Y a :
t 1. From your readinq of Sounder list some qnod de'scrip-

' ¥
iﬁ_wdrds. Write a’good descriptive sentence of »
yoldr own using these words. )

'2. Find sentences in the novel My Brother Sam Is Dead

which are good examples of colorful or figurative

language. *

.’?.\‘ | 66 ‘ . ‘ K o j
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. 3. Make a booklet with similed, metaphors, or colorful

language found in thé nevel Call It Coura e.”
* Illustrate your booklet.

4. Fxnd examples of colurful language in ‘the novel

E
|
i
|

% The Couragé of Sarah Noble. Be prepared to ex_plain_

these examples to the class. 9

B ® How many maxn sections are there in the novg} Smth? ,"

a

N

\ .
,Make subtitles for each section. . P

. Briefly outline what happenad in each seétioﬁ. < ’

. . the. story took place. a3

In your cwn words,’ write a paraqrap{x d@scn}\:aing the

settlng of_the boo'k ‘ . L
74 Many th:mgs ate learm;d by "reading betweén the —

lines." " w o i %

What 1nformat10n did You 1earn :rom’ your reading of

Smlth without beu@ specxfxcally ‘told by the author?
. ‘
8. What infcrmat:ion do you have about the main chax:-

R ¢ 3 k"’at:ter ih the novel Smlth? . i o a

Choose t:hree qualities of the main clé;;dtax‘that ' o
you admlre -and tell why you th.mk they are good )
. ’ qualities. L. \ * ‘\ . e




EVALUATION

. Aé children develop a basic understanding of the

lessons taught in this guide, an ongoing evaluation is

the teaclﬁr Evaluate the extent to which the childreé are )

) necessa'i'y. The guidelxnes on the fcllowing pages may help

succeeding in meetj.ng the '_qeneral objectives of the program.

. It must be remen\bered, however, that the follow:mg are sug-

gested quid'Tines for angping, lnformal asseﬂsmem:. They

are not to be used to enable the ;eader to rank oz“ otherwise

grade" ehildren in any way. s

1.

The fedcher may keep' a cumulative f:.le én each child for

hs own assessment of that chxld's progress. = This will

also. serve to inform the next teacher of what the child

has read, "The form in Figure 2, or an adaptation of the

- .
same, may serve this.purpose. Some teachers may prefer

a shorter version as illusuaté& in-Figure 1 below.

’Pupil's Name: hd
Book Title: )

"Author :
Date Started:
Date campleted- -
Comments abcuc the Book: = 3

Figure 1. Ew

68




Sy R ST AT

) 130
Encourage.;hildreh to keep‘ records of their own. GChil-,
d;'en should be encouraged to keep these fecords in their
own petsoﬁal file. They may bring their file with them
to their weekly conference with the teacher. During
these zndlvidual conferences ‘each child is given the
opportunity to disckxss with the teacha the books b

he/she has been reading. The form illustrated in

Figure 2 may be useful for é:is purpose. % i
* »

Title: _ : i ] P

Author: ) s W
- plb1isher: : . \

Date Published: ™

Other books that you ha\}e read by the
same. author:

Briefly tell about your book, using the
followlr\g outline:

Settxng. (who, whete, when, what, why)

P
Probldm: (state tlie problem and one main’
event and "buildup leading up to

»

Climax: : (how was the problem finnily solved)

P

e

(how did the characters in the
.story react when t:he problem
was golved?)

ol s

& the solving of the problem) pe

. Figure 2. Pupii record- form.

<. 69 ; .




P

! . 131

3. Give the children an informal inventory to determine

their‘ background of exposuré to books.

4. .Record examples pf childrén‘s unsol'icited responses to

literature, as seen in their play, talk, art, or wniting.

Similar 'records may be kept of .any solicited responses

to literature. .

' 5. Observe and record t}‘\e degree to which children are

attentive and involved as they listen to-stor;&.

6. sk

~home?

the following questions of each cthild. Keep a
-ive record of your asse’ssment.:

Is the child responding to a grleater range and
complgxity of work? )

Is depth of under‘s’tanding emphasized, rather than *
the number of books read?

Is the child 'relating literature to h_is own life?

Is the‘ child voluntarily xéad;ng more at school?

Do the parents report an increase in reading at

Is the ¢hild beginning to see literature as a 'source

of lifelong Plaasuta? \

‘.
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aAndersen, D. Slave of the Haida. Toronto: Macmillan,
1974, 166pp. ’ .

Recommendations N
Ego. » P. 118. ’
In Review, Autumn 1974, 8, p. 45 . -,

v
Armstrong, W.H. Sounder. New York: Harper & Row,
Aublishers, 1 , 116pp.
Recommendhtions
Huc! . P. 468,
Sutherland (1981), p. 342.

= ~
Arnold, E. A kind of secret weapon. New York:" Charles
* Scribner™s Sonms, 1969, 1d91pp.
Recommendations i
Sutherland (1981), p. 395. -7
Horn Book Magazine, August 1969, 45, p. 407.

Arthur, R.M. An old magic.  New York: = McClelland & Stewart,
Ltd., 1977“:75_2_, Db -
Recommep@lations :
te . P. 121. . N
Booklist, October 1977, 74, p. 371.

Aubry, C. Agouhanpa. ‘Translated from the French by Harvey
suados._sm:‘%Es\Jdubleday, 1972, 89pp.
Recommendations .

Ego. s P. 118.s
In Review, Winter 1973, 7, p. 19. -

Bawden, N. The EeEE:miht» pig. New York: J.B. Lippincott
Co., 1875, 189pp.
Recommendations .
Sutherland (1981), p. 378. T
Horn Book Magazine, June 1975, 51, p. 264. -

. Carrie's war. New York: J.B. Lippincott Co.,
1373, I59pp. 4 /
Recommendations
[T > PP. 508-509.

Sutherland (1981), p.. 331.

s ¢ -
Benet, R., & Benet, S. A book of Americahs. ' New York: Holt,
Rinehart & Winston, IJ33.
Recommendations {

Huck (1979), p. 339. . .
Sutherland (1981), pp. 291-292.
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¢ .
2 B rBodker, C. Silas and Ben-Godik.

New York: Delacorte
~1>xess/8eyn\om: TLawrence, 1969, 191pp.
: Recommendations e
L Sutherland (1381), p. 39
. Horn Book

a; 1ne,\E‘ebruary 1979, 55, p. 58.
Brink, C.R. ' daddie Woodlawm. sNew Yprk. The Macmillan
Co., 1935, 270pp.
Recommendatxons
Huck (1979), p.
- Sutherland (1981). pp. 376-377.

Bulla, C.R. The beast of .Lor. New York: Thomas Y. Crowell
Co., 1977, 54pp. ¢

Recommendations 5 T
White (1873) —p. 111. 2 5% \\
Stewig (1981), p. 471. i

\

. viking adventure. New York: Thomas Y. Crowell
Co., 1 ’ PP. . § “

. . Recommendations

Huck (1979), p. 475.
s Sutherland (1981), p. 395.
|\Burton, !i.

In spite of all terror. Cleveland and New York:
\ \ - - The World Publishing Co., + 203pp.
Recommendations : ‘

Huck (1979), p. 508.
Sutherland (1981), p. 394.

A : - i s
. To Ravensrig. New York: Thomas Y. Crowell -
Co., 1 ] PP -
. ‘Recommendations ’ ) $
> White (1979), p. 114.

Horn Book Magazine, October 1977, 53, p. 538.

Byars, B. Trouble river. New York:
1969, 159pp.
Recommendations :

i'he Viking Press,

»
Huck (I979), p. 494.
Sutherland (1981), p. 378.
Clark, C.A. The man with yellow eyes. Toronto: Macmillan,
1963, 122pp.

Recommendations "
Egoff (1975), p. 119.

Clement#, B. Prison window: Jerusalem blue. New York:
Farror, Straus & Giroux,

' T 1577, 241pp. e
Recommendations i

White (13979), p. l12.
School Library Journal, November 1977, 24, p. 54.-
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Collier, J.L., & Collier, C. M¥ brother Sam is dead. New rJ
York: Four Winds Press, 1 - 6pPP.
Recommendations /
Huck (1979), p. 486 La

Sutherland (1981), p. 399, ’

.
Cook, L. The secret of willow castle. Toronto: Macmillan,rl
»

1966, 5pp.

Recommendations

Egoff (1975), p. 120.

In Review, Autumn 197, 2, p. 1l4.

Dalgliesh, A. The bears on hemlock mountain. New York:
Charles Scribner's Sons, 1952, 58pp.
+ Recommendations
. Huck (19797, p. .32

Sutherland (1981), P\ 520

A¢

. 'The courage of Sarah Noble. New York: Charles
Scribner's Sons, 1954, 54pp. .

Recommendations . v
Huc. » P. 484, - .
Sutherland (1981), p. 373.

De Angeli, M. The door in the wall. Garden City, New York:
Doubleday & Co,, Inc., " 1pp. . F
Recommendations . S

Huc. . P. 477.
Sutherland (1981), p. 136.

,Dejoné, M. The house of sixty fathers. New York: Harper &
Row, 1956. 5 .

Recomendanons
fuck (1979), 3 . ’
Sutherland (1981), p. 320. :

Edmonds, W.D. The matchlock un. New !ork:' Dodd, Mead &
Co., 1941, 50pp. .

Recommendations &
L4

Huc! + P. 485,
Sut):\erland (1981), p. 399.

Faulknor, C. The smcke horse. Toronto/Montreal:’ McClelland

& Steward, PP.
Racommandations :
Egoff (1975), p. 121.
. The white calf. Toronto: Little Brown, 1965, 180pp.
Recommendations . . X . '

Egoff (1975], p. 121. <
Notable Canadian Children's Books (1973), p. 45.
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\ 3
Fife, D. North of dar'\ger. New York: E.P. Dutton, 1978,
- 712pp.

Recommendations
White (1979), p. 124.

Horn Book Magazine, August 1978, 54, p. 394.

Fisher, L.E. Two if by sea. New York: Random House, 1976._
Recommendations \
Huck | + P. 538.
Sutherland (1981), pp. 448-449. *

. - = .

Forbes, E. Johnny Tremain. Boston: Houghton Miffl{n Co.,
1943, 256pp. -

Recommendations

.Huc , P. 487.
Sutherland (1981), pp. 386-387. —
Fox, P. The sMave dancer. Scarsdale, New York: Bradbury
Press, PP. s N
Reconﬁnendations . s &
466.
Spéherland (1931), p. 325.

'inéz, J. ,Brady. New York: Coward-McCann, 19604 2§3pp.
Recommendations . :

Huc! » P. 496. B
Sutherland (1981), p. ‘376. Ny

. Can't you'make them behave Kin George? New York:
Coward, McCann & Geoghegan 1Inc., 1'§7;.
Recommend 1ons

. Huc 9y, 554.

\ Sutherland (1931), p. 376.

(\ . What's the big idea Ben Franklin? New York:
Coward, McCann & Geoghegan Inc., 1976. -

Recommendgtions
Schoo! & Ty Journal, September 1976, 23, p. 99.

Horn Book Magazine, October 1976, 52, p. 507. .
- : ’
Garfield, L. Devil in the fog. London: Longman, 1966.
Recommendations . .
Hac 79), p. 481.
Horn Book Magazine, February 1967, 43, p. 71. X e d

. Footstegs. New !ork: Delacorte Press, 1980, 196pp.
m a ons * =

Horn Book Magnzine, October 1980, 56, P 525.
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Garfield, L. Smith. Lorf8qgn: Pantheon Books, 1967.
Recommendations . *
Huck (19 979), p. !481. .
Horn Book Magaz:me, December 1967, 43, p. 758. .

Garner, A. The aimer gate. St. James Place, London:
William Collins Sons & Co., Ltd., 1978, 79pp.
Recommenda tions
Sutherland (1981), p. 379.

White (1979), p. 122. 2 x £

.~ The stone book. St. James Place, London: William
Collins Sons & Co., Ltd., 1976,.61pp. .
Recommendations .

\ Sutherland (1981), p. 379.
White (1979), p. 122.

. Tom Fobble's day.' St. James Place, London
William Cedlifs Sons & Co., Ltd., 1977.
Recommenda tions -
Sutherland (1981), p. 379. " >
White (1979), p. 122. * .

Haig-Brown, R.L. The whale people., London: Collins, 1922,
184pp. -
Recommendations.
Egof£ (1975), p. -122.

Harris, C. West with the white chiefs. Toronto: McClelland
& Stewart, 1965, 214pp.
Recommendatiens
Egoff (1975), 122 : ¥

Sutherland (1981), p. 401. »

Haugaard, E.C. Hakon of Roger's saga. Boston: Houghton
Mifflin Co., ’ PP. 2

Recommendations ' ” i (24
Huck (1979), p. 469.
Sutherland (1981), p. 146.
. The little fishes. Boston: Houghton Mifflin Co.,
1967. a0
Recommendations
Huc! 79 507. '
Horn Book Magazxne, June“}ﬁ" 43, pp. 352-353.

7 .
Hayes, J.F. On loyalist trails : —Copp-Clark,—1971,
¢ 234pp. v 2 e ¥
Recommendations
Ego P. 124.
In Review, winter 1973, 7

S
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.
' .
Heyman, A. Exit from home. New York: Crown Publishers Inc.,w
1977, 27 /
Recommendations /
White 9 , P. 123 / .

Horn Book Hagaz:.ne, October 1§77 53, é 540, i
)

Hunt, I. Across five Aprils. Chicago: Ppllett Publishing
Co., 1964, 3pp.

Recommendatlons
Huc!
Sutherland (1981), P. 41.

Lawson, R. Mr. Revere'and I. Boston: I.lr:tle Brown & Co.,
1953, 15%pp.
* * Recommendations ‘
{

Teacher, March 1974, 91, p. 110.
‘Teacher, April 1975, 32, p. 112.

Leitch, A. Lukey Paul from Labrador.’ 'I'otonco: Macmillan,
1964, 163_L‘———_pp. - \ .

Recommendations

- \ -
Lively, P. Bo§ without a name. Berkeley, Ca.: Parnassus
Press, 1 PP- ‘

Recommendatlons

Horn Book Magazine, February 1976, 52, p. 50. " ‘
School Librar: Journal, September 1'9'76, 23, p. 121. ) .

. Fanny's sister. London: William Heinemann Ltd., Ce '
1576, 43pp- . |

~ Recommendations
\\v.'. Sutgerf and (19681), p. 397. - \ Y <
White (1979), p. 117. - *
MacDonald, 2., & Macponald, C. Prisoner in m\xiabour .
- Toronto: Macmillan, 1966, 255pp. e !
Recommendations . i

9o 7 p. 126. " \

Ego. -y i 126,
In Review, Spring 1967, 1-2, p. 20.

Monjo, F.M. The house on stink alley: A .story about the

“pilgrims In Holland. New York: HOlt, Rinehart & ’
Winston, PP.

Recommendatxons =

p. 112,
-Schaol Librar Journalr Novemet 1977, 24,/p. 60.
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. - - -
‘O'Dell, S. Island of the blue dol’Ehins. Boston: Houghton
Mifflin Co., 1960, 184pp. * i -

Recommendations 3 -
Huck (1979), pp. 419-420. .
Sutherland (1981), p. 53.

- . ’
-Packard, P.. Th§ reluctant pioneer. Montreal: Palm Pub-
lishers, v PP- * ,

Recommendations

Ego )., P. 127. -

In Review, Spring 1975, p. 4R . b
Pétk, R.N. (da no pigs would die. New York: , Alfred A.

“Knopf, 1972, 150pp. N . ;1‘

Recommendations
Center dor Children's Book Bulletin, May 1973, 26y p. 141
Horn Book Magazine, October I§75, 19, p. 472.

Pfeifer, L. The wolfers. 'mron:o: Burns & MacEachern, .
1967, 167pp. . . At
Recommendations

Egoff (1957), p. 127.

Reaney, J. .The boy with an R in his hand. Torontd:
Macmillan, 196%, 102pp. o

Recommendations = 2

5

Ego , P. 128.
Notable Canadian Books (1972), p. 47.

Rees, D. The Exeter blitz.— -New‘l(ork:; Elseviex‘/Nélson Books,

1978, PP.
Recmnendations T, wa
+ White

125
Horn Book Mugazme, October 1980, 56, g. 5;7.

< oo
Rockwood, J. T% spoil the sun. New York: Holt, Rineharf &,
Winston, 1 B PP . ) by L i

Recommendations . - 4
Sutherland (1981), p. 400. . . .
White (1979), p. 114. .

Sharp, E.L. Nkwala. Eoston( fittle Brown & Co., }958.
Recomnendations “ v

Egoff (1375), p. 128. ) R ,

Speare, E.G. The witch of Blackbird Pond.. Boston: Houghton,
_Mifflin Co., " PP. 5 ¢
Recommendations

frack (19797, B 4 .
Sutherland (1991), pp. 385-386.
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¢f . ® . B
N Sperry, a. caul it courage. New York:  Macmillan Publish-
- ing Co., Inc., 1940, 95pp. o 4

.~ ~Recommendations
Georgiou (1969), .p. 308.
Huck (1979), p. 730.

it

Sutcliff, R. Blood feud. London: Oxford University Press,
1976, l44pp. - . . ’

s E
3 . Huck (1979), pp. 475-476.
. Sutherland (1981), p. 382.

-+ The Capricorn bracélet. Walck, 1973.
Recommendations
Sutherland (1981), p. E,Z

. Horn Bobkmagszme. August 1973. 49, -p. 387.

: " ifting sands. London: Hamxsh Hamilton, 1977. &
'QQpb -~
. Rece¢fmendations -

S Growing Point, November 1977, -16, p. 3198. T
g e Junior Bookshelf, October 1977, ¢ 41, p. 28B4, - .

Taylor, M. Roll ‘of thunder[ hear my cry. Dial, 1976.
Recommendatio; & B .
-Huck (1979),* ¥ 435.

Sutherland (1981), p. 342. i

Taylor, T. The cay. New York: _Doubleduy & Co., Inc.,
1969, 137pp. » e~
Récommendations .

Hogn Book Magazine, October’ 19@. 45, p. 537. .
Booklist, July 15, 1969, 65, p- 1277.

-
Thompson, F.C. 'Danger in the coves. Torcnto- Macmi!lan.
*  1963,4122pp.
\ Recommeéndations = . 5
. ( . Egoff (1975), p. 129. - J o i '8

' Trease, G. When, the drums beat. ‘London. William Heinemann
*  Ltd., 1976, 44pp.
Recommendations g
. Junior Bookshelfy, April 1976, 40, p. “95,
Growing Point, March 1976, 14, p. 2816.

Walsh, J.P. Firewged. New York“: Farrar, Straus, 1970..

Recommendations
» -Huck (1979), '508. 5
. " Ssutherland (1881), P- 392.
. £ '
\ ' ) 82 B o
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§ Walsh, J.R. The walls of Athens. London: William
H Heinemann Ltd., PP.

: Recommendations

Growing Point, March 1978, 16, p. 3265¢% .
Junior Bookshelf, April 197'9— 42, p.c94.

. 'l’o\b'f er. New York: The Seabury Press, 1973, )
T7pp. *
Recommend&tibns

-

Horn Book Magazine, July 1974, 50, p. 284.
Center for cgﬂaten 's Books Bulletin, September 1974,

: . + 28, p. 19. B )
Wilder, L.I.' L#ttle house in the big woods. New York:

Harper & Row, 1953, 238pp. - -
Recommendations .
Huc! 97
Sutherland (1981), pp. 42-43. 3

B [ wood, K. Snmson 8 long ride. Toronto. Collins, 1968, 77pp.

o é Recommendations ; L

Egoff. s P. 130.
! In Review, Autumn 1968, 1-2, p. 19.

Yates, E. Carolina's courage. New York: {E.P. Dutton & Co.,
Inc., 1964, 96-p. .

Recommendations
Huc!

»
¥ Zei, A, T d of the dragon's feet. New York: E.P.
! Recomnendatxons« &
Suther ), p. 379. wl
® _ White (1979), p. 117. e
\
4
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APPENDIX B = . e
CRITERIA FOR HISTORICAL STORIES b
.

Coméleta Source:

Georgiou, Constantine. childrsn

and their literature. Englewood nwg
8, New Jerseys Prentice-Hall

Inc., 1969, pp. 328-330. .

Used by permission of the author.



" Criteria for Historical Stories

THEME -

Is the theme (or themes) hustorically basic to human expérience?

+ Does the theme concern 1self with human worth and dignity and other
ideas deserving of children’s attention?

Is the choice of theme in the story compr:hmnhl: to the age group for
which the book is u:xmded’

Is the theme strong cnough to communicate without condescension at the
appropriate emotional level of childeen? .

Is the underlying theme in a story onginal mu;h 50 as to afford a fresh
perspective for viewing lifc 1n the past?

Ate the basic ideas dominating the scory capable of lending themselves o
the re-creation of life long lgoio (I\n d\c people, places, and 1ssues qt' the
times appear as alive as thoge of toda

Does the theme remain constant vmh the cruth n human experience,
especially in developmental levels of childhood? |
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+ lsshestory paced in keeping with the rate of living duning the period of
“

" {f\ ’

}

Is the theme of a caliber !ugh «‘ough to satisfy young readers 5o that they
become mspired by'life 1n the pase?

- Do the themes in the stonies of long 1go confirm for children a funda-

mental truth of human expenenice 50 s to link them with the ¢bb and Aow
of human hfe?

Prot

1
Is the story 3 genuine adventure in the pasc?
Is the adventure concerned with action and resolution of condict :lurx-
tensac of the mes the book tries to re-create?
1s the acnion paced closcly cnough to make the story move swiftly through
histonical decail
Does the movement of action intensity the interest in the stor? 5o that 1t
grows mjore absorbing? : ¢
Are the evenss, acrions. conflices, characters. settin| n'ghrlr intefrelated
1n developing the basic idea?
Have details of time. ph:e and the social order been used naturally with
imagwnative inventivencss?
s there adequate chronological sequence to the events in a book 50 a3 t0
afford a sense of time's passage?
Does the story line weave itself strongly through the facts of history so as
to form an indivisible whole?

“history retraced in the book?

Are the details in the story used to point up the human interest elements? -

CHARACTERIZATION . s

Do characters come alive within the historical fm‘nmork oﬁhe story?
Arc the characters drawin with close, human details rhzl sharpen here
reliet againse a period background?

Do the characters serve as vehicles to communicate undu—lung thémes or
mussage in a story of the past? -

Have the significant characters in the storv been drawn s0 2y to represent
mgmorable persqages inhistory?

Do these characters possess many atenibutes worthy of emulation?

Can present-day youngsters readily. idennify with characters drawn trom
the past because of the umversality they reveal in the story?
Have these long-departed ch: been depicted with 2ch
tensues?

Are the characteristics. mannerisms, speech. dress. and attitudes of the
dunmn 1 genuine refection of the peniod 1n which they lived?

3
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Smne

« lIsthe style of writing in keeping with the theme and period stressed in the
storv?

Have colorful words, phrases. names. dialoguc been wiilized skillfully so
2510 paint an accurate picture of the nmes?

Are some elements of linguage archaic enough to afford a feeling of long
ago? * :
Have accurate 1dioms and ob:ofm =xpm|i%m been effectively used o
capture the flavor of 2 penod in history? 2

- Does the style of language preserve the dignity of the past without exces-
sive use of idioms. archaic terms, and the like?

Isa sense of history gained from the language used in the story?

Is the wrining free of senumentality as lifc 1s approached from a historical

iy o, pefspective’
" Are the perspecuve. the pownt of view, the theme. historical backgrounds,
- and character portrayals achieved through claney. order. and umity wn the

writing of 2 period stors? -

Has authenticity ‘been preserved in affording ghmpses of life long ago or
life that is fast disappearing s

Can the style z( writing give voung readers an opportumity to “live”
rather than just “wimess” hastory? :

Is the wriring true to the times, serrings, peoples, and issues so that there
is obvious integriry about the book?

Ts the book designed 50 that 1n noway does it “falsify hjstory’s fundamen-
tal recqrd” even though the style of wrinng has unlized invention? .

SETTING

Has the story employed hprcmai details to sumulate a sense of awareness
of life long ago? . .
Are the historical detals graphic enough to form a colorful Imkgrouﬂ
against which characters and rgh.g can move convincingly
Do these graphic derails of time. pladk and the social order give an iulhem/
tic, truthful picture of hustory? 2 .
\ e . Ate major and mmerﬁ.l; scrupulously accurate 50 as not to be in the
| [{ ) least unfaithful to the period 1n which the story takes place?
% . Have accurate details of 2 period been presented to demonstrate capnivat-
ing quaintness and the charm of anuquity?
+ Does the unity of clements in the settings—those of time, places, people,
beliefs. cosrumes—remain fasthfubto the spint of 3 period in history?
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Press. It is a periodical of criticism and review.
. "

150
Current Reviewing Sources
Bookbird. Package Library of Foreign Children's Books,
Inc., 119 Fifth Avenue, New York, New Yotk, 10003.
Published q\xarterly. ¥
This is an international periodical on literature
for young people. It includes papers about books and
authors in many gountries,;  and priz’e-winning books.
The Bulletin of the Centre for Children's Baokﬁ. Graduate
Library School, University of Chicago Press, 5801 Ellxs
. Avenue, Chicago, Illinois. Monthly except August.
This penodical gives c:it.u:al reviews with evalua- ,
txons of nterary quality as well as grade and reﬁd&ng
level. » New books which are not recommended are also
included. Annotations indicate whethef a given book is
recommended, acceptable, marginal, or not recomendegi.

. ~
Canadian Materials. -Canadian Library Association, -
Sparks Street, Ottawa, Ontario, K1P 5E3. Quartgrly\/
This periodical reviews print and nonprint materials

produced in Canada, by Canadians, and/or on Canadian topics.

It is a valuable tool aimed particularly at the school

-

.

Canadinn Chudren s L:.terat\ire. Box 335, Guelph, Ontario.
Pul quarterly. \

. »
This journal is published by the Canadian Children's

\

. . . .

The Horn Bock Magazine. The Horn Book, Inc., 585 Boylston
Street, Boston, Hauachuuttl, 02116. Published six
timel yearly.

This periodical is devoted vholly to childzen s’

books and reading. It contains detailed reviews of current

89 . : v



statements oﬁ quality. .
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books. Entries are classified by subject and age level.
In October there is a "Fanfare" list of outstanding books
of the preceding year.

The Junior Book Shelf: A Review of Children's Books.

Marsh*Hall,~Thurstonland, Hu HD:
Yorksh:.;e, England

Xb,

A
This petiedical revieW® books published in England.

Each review gives a summary of the book and some evaluative

School Libfarz Journal. R.R. Bowker and Company,
180 Avenue of the Americas, - New York, New York. % .
Monthly, September through May. .

This ‘periodical reviews all chiléren"s books pub-
1ished in the United States each yeéar. S:.ngle and double
stars 1nd1cate better-than-average and exceptional-quality
books, respectively. Entries are arranged by different

grade levels and subject categories.

. | - X
Top of the News. 50E. Huron Street, Chicago, Illinois,
60611. Published quarterly. .

This perlodical is publlshed by the Amerxcan

lLibrary Association. It reviews bcth print and nonprint.

- The Web: Wonderfully Exciting Books. The Ohio State Uni-
versity, Room 0, Ramseyer Hall, 29 West Woodruff,

Columbus, Ohio, 43210. Publistyd quarte:ly.

This publication offetu reviews of ch:.ld:en 8 books

*and suggestions as to how teachers can use children's

literature in their classroom. ! d }/
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Ret;osgective Selection Aids

Adventure with Books. National Council of Teachers of
English, citation Press, New York, New York. 1981.

This booklist for elementary schools is revised
periodigally. It contains a classified bibliography of
over 1,000 titles.  Books aré oxg.a’nized under subject cate;
gories. The brief annotations include, price, date, and

age level. '

Best Books' for Children: Preschool Through the Middle
©  Gra . Gillespie, Jol T. and G: ert, stine B.
(eds ;, “2nd ed. New York, Bowker, 198l. Published
annnally.
This hooklist contaxns over 4,000 approved titles. .
Annétations are arranged by grade and subject. There is

an author-illustrator index and a title-series index.

©

Elementary School tlbrarx Collection. Bro Dart Publishing
Company, 09 Memoria. Avenue, illiamsport, Penn-

sylvania, 17701. 1982, .

The entries are classified. Annotations are
.

indexed by authér, subject, title, and grade level. This
publication is designed to assist in the establishment of
new school libraries serving children !Jom kindergarten

through to the sixth grade. v : .g
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" Awards and Prizes
James Adams™Children's Book Award . C e

Initiated in 1953 by the U.S, Section of Women's
International League for Peace and Freedom, this award was
created for the purpose of encouraging puﬁlicatipn of books
for children that are of literary #erit and contain con-
structive, themes which promote peacé,’diqnity, and eqﬁality
for all people, as well as social justice, and to recognlze
and commend authors and publishers of these books.

1968 The Little Fishes by Erik Cristian Haugaard.

m Mifflin Co.,,1967. .
1970- The Cay by Theodore Taylor. New York: Doubleday
*and Company, Inc., 1%69. .
Boston Globe Honor Book Award
This award, created in 1967 by the Boston éiobe
and ?he Horn Book Magazine, is?étﬁen for outstanding fic-

tion, outstanding nonfiction, and outstanding illustrators.

1967 The Little Fishes by Erik Christian Haugaard.
Bostcn' Houghton Mifflin Co., 1967.

b 1967 Smith by Leon Garfield!l andon s Pantheon Books,

. 1977 Blood Feud by Rosemary Sutcllff. London: Oxford,

University Press, 1976.

1977 (Honor) Roll of Thunder, Hear My Cr 'by Mildred
D. Taylor, Dial, .

1981 ‘6ﬂanur) Footsteps by Leon Garfield. New York:
Delacorte Press, 1980. 2



"the qualities of Alice in Wonderland to enable them to

Carnegie Medal
First introduced in 1937 by the British Library
‘

Association, the Carnegie Medal is given for the outstands
ing book for children, written in EngliISh and published in
the United Kingdom during the preceding year.

1973 (comended) Carrie's War by Nina Bawden. New
York: Ippincott Co., 1975 ) &

1979 (commended) Exeter Blitz by Davxd Rees. New
York: Elsevxer?NeIson, 1979.
Lewis Carroll Shelf Award
Th;s award, created in 1958 by Dr. D&Vld C. Davis,

was given annually to those tales that possessed enough of

stand on the same shelf. This award was discontinued in
1979. )
1957 cadgge Woodlawn by carol’ Ryrie Brink. "M York:
T} cmillan Co!np'\a'ny, 1935.
1957 The Courage of Sarah Noble by Alice Dalgliesh.
New Yor Charles Scribner's Sons, 1954, v
' 1959 The Whn:e Stag by Kate Seredy. New York.' The
Viking Press, 1937. 2

1960 The Matchlock Gun by Walter D. Edmonds. New York:
Dodd, Mead and Company, 1941. -

1961 Blue Willow by Doris Gates. New York: The
N ‘ma, 1940.

1961 The Do r in the Wall by M.u'guerite de Angeli.
New- !'orﬁl , Doubleday and Company, Inc., 1949.

1961 Island of the Blue Dolphins by Scott O'Dell.
2 Boston: Houghton m!!E!n Co., 1960.

1966 * Across Five Aprils by Irene Hunt. Chicago:
Folfett PuBIishing P ng Co., 1964, L
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' 1970 The Cay by Theodore Taylor. New York: Doubleday
and Compgny, Inc., 1969. >

1970 Sounder by William H. Armstrong. New York: ’ 3 |

’ . ‘Harper and Row, Publishers, 1969. 4 i -
- ! o
Child Study Children's Book Award . ’ . "
- & Creuced in 1943 by the Child Study Associatioh of
- America,. the Chxld Study Children's Book. Award is given *
s ] R
annually to a book for children that deals xealxsticallr/ .
and in a posicive way with problems in their wal—ld
,\/ ! 1955 Blain Girl by Virginia Sorensen.., New York. . 4 |
3 Harcourt, 1955: ¢ N L s
i i ¢ .
* 1956 . - The "House of Sixty Famers by Meindert Dejong. A LI
! ew York: Harpe: and 'Row, 1956.
. . v I
Commonwealth Glub of Cali‘fui‘n’ia Writers Award °
- E ~ B b
’ . ' This annual award was established in 1932 to
L encourage good literature in California. It is: awardegi . . '
solely to writers who are residents o’f qu;.kotnia. .
« = ¥ 5 .- ’ 5 )
. 1940 Blue Willow by Doris Gates.,) New York: The Viking " .
Press, 1940. . . % R L
oy
1969 The Caz by Theodore Tuylor. ‘New .York:" Doubleday -
- ‘and Company, Inc., 1969. . ) T ar M
‘ 1978. North of Dang‘er!y‘ Dale Fife. . New York: E.P. .
- ’ . Dutton, 1978. - ) Y. % P .
A . + L - &
N Governor General's Literary Award- ) P
“This Wistiriguished award was first establishedbih " 3
] 1937 to honor outstand’.nq bogks. * 'l'hiuvard is ad_nlnhtei:edl ’ v
et T e 37 N
’ by the Canada Council. ) . . o
‘ ~ '_ 1959 Nkwala by Edith Sl;arp. Boston: Little, Brown and
Company, 1958. - . . "
s o ‘ . . :
95 . +
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%\ Canada Council Award fore«Children's Lite:atu:e

., R - This awa:d, which was first established in 1915,

v .
Canadian literature for children in both English and French
-
languages. The prize is u‘warckd by the Canada Council.

. ! 1976 Shantymen of Cache fake by BiIl Freeman. Toronto:
- James Lorimer, = . N

2 3 . is given 1n re !t:.on of ding contributions to
i
i

- \
\ 1980 Pays of«dfersor by Barbara Smuckez. Toronto,
\ — Vancouver: Clarke, Ir\un, 1979 .
Guaidxan Award for Children s/'\ctmn ~
—_— —

- Created in 1957 by ‘e staff of The Guardian, t‘s

annual award is presented for an outstanding work of

fiction for ¢hildren by a British or Commonwealth author.

. 1967 Devil-in-the-Fog by, Leof Garfield. Londong -
. " Longman, .

1976 The Peppermint Pi. by Bawden. New York:
. J.B. Lippincott Co., 1975. . *

~

. International Board on Books for Young Pe_gle (IBBY])
- Honmor List

Every two’years since its inceptwn in 1256, an [N

IBBY Honor List is announced for the purpose of furthering

o g .
P
RN - the goal of encouragxng wo_rldwxde under,standmg through .
i N .
. 4 1iteratnre. This award is assaciateé\‘ith the.Hans Christian
-~ - . -
T # Anderun Award

! \ ‘ 1956 (USA) Carry on, Mr. Bowditch by Jeantee Latham.
A . Boston: Houghton, I§§5. -

1958 ° (USA) The House of Sixty Fathers by Meindert 7
- Dejong.. New York: Harper and Row, 1956. '
h -

1960 (Canada) ' Nkwalasby Edith Lambert Sharp. Boston:
. Little, Brown and Company, 1958.
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J 2
1960 (USA) The Witch of Blackbird Pond by Elizabeth
George Speare. Boston: MHoughton, Mifflin Co.,
1958.

1962 (USA) Island. of the Blue Dolphins by Scott 0'Dell.

Boston: Houghton, Mifflin Co., 1960.

1964 - (USA) The Bronze Bow by Elizabeth George Speare..
. Boston: Houghton, Mifflin Co., 1961.

. a
Little, Brown Canadian Children's Book Award -

, Brown Publishing E:oinpany, is intermittently given to

This award, first‘ %xeated in 1957 by the Little,

Canadian authors for a pre{riously unpublished fictiop or

N . 5
\. nohfiction manuscript for children. B

National Book Award r

¥957% Nkwala by Edith Sharp. Boston: Little, Brown
an Company, 1958: -

Y

Created in 1950 by the Association of American

f B Publzshers, this award gives :eccgnxtxo}\ to the most dis-

tinq\nshed books ‘of the preceding year.

1974 Summer of My German Soldier by Bette Greene.
New York: Dial, 1973.

1975 My Brother Sam Is Dead by James Lincoln Collier
and Christopher Collier. New York: Four Winds
1974

Press .
t 1977 Rnllgof Tﬁunder, Hear My Cry by Mildred D. Taylor.
g New Y :, Dial, 1973. ~

[
,*"  John Newbery Awnrd

The distinguishedlnewbery Award was estublished in

1922 by .the Association for Library Services to Children

5 of the Ameriecan Library Assoc{ntion to encourage original
. . .

)
.‘v ‘ o . - . ,,
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& . and creative work in the field of books for children. The
award is presented tP the author of the most distinguished
N contributign to American literature for chiidran published
in the United States in the previous year.
1929 Trumpeter of Krakow by Eric P. Kelly. New York:
A The MachI'Ian Company, 1925. e
%936 Caﬁdxe Woodlawn by Carol Ryrie Brink. New York:
3, .The Macmillan C ompany, 1935, . 3

1936 (Honor) The Good Master by Kate Seredy. New'
York: The Viking Press, 1935. e

l§38 The White Stag by Kate Seredy. New York: 'The .,
Viking Press;, 1937. ®
e " 1941 call It Coura e by Armstfong Sperry. New York:
. Macmillan Publishing Co., 1940.
1941 (Honor) Blue Willow by Doris Gates. Ne'\y York:
The Viking Press, 1940. .
. *
1942 The Matchlock Gun by ‘Walter D. Edmonds. New
. - York: Dodd, Mead and Company, 1941.
1943 Adam of the Road'by Elizabeth Janet Gray. New
! York: The viking Press, 1942, i . v ®

1944 Johnny Tremain by Esther Forbes. Boston:
Houghton, Mifflin Co., 1943.
B . P
1946 (Honor) Justin Morgan Had a Hoxrse by Marguerite
¢ Henry. New York: Rand McNally and Co., 1945.

1950 The Door in the Nall by ManIIEI‘lte de Angeli.
f ‘New YorE Doubleday+and Company,. Inc., 4949.

-

1953 (Honor) The Bears on Hemlock Mountain. New York:
3

. E . . Charles Scribner's Sons, 1952, -

.
% 4 1954 . . . And Now Miquel by Jogeph Krumqold. New York:
¥ ’ Thomas Y. Crowe?! Company, 1953.

1955 (Honor) The Courage of SaLah Noble by Alice

A .balgliesh. New York: Charles Scribner's Sons,
"1954.
. 1 . v -,\\
. . . - %
. . s - %8 .t




1956 Carry on Mr. Bowd!tc‘; by Jean t.ee latham. Boston:
Houghton, I'§§5.

© 1967 (Honor) The House of Sixty Fathers by Meindert

Dejong. Neu,Yor: Harper and Row, 1956.

. | . )
1959 Thé Witch of Blackbird Pond by Elizabeth George
Speare. Boston? . Houghton, Mifflin Co., 1958.

1959 (Honor) The Pe:ilousrkoad by Willian‘ O'Steele.
New York: Harcourt, Brace and WOrld, Inc., 1958.

1961 Island of the Blue Dolphins hyI Scotc O'Dell.
S Boston: Houghton, Mx.fgﬂn Co., 1960. .

1962 (Honor) The Bronze Bow by Elizabeth George Speare.
Boston. Houghton, Mifflin Co., 196l. g
'

1965 f(Honor) Across Five Aprils by Irene Hunt.
Chicago:~ Follett PESEuEIng Co., 1964. i

1970 Sounder by William H. Amtgong. New York:
Harper and Row Publishers, 1969.

1972, Incxdent at Hawk's Hill by Allan W, Eckbert. Ney
York: Dell Publishing Co., Inc,, 1971..

1974 The Slave Dancer by PaulasFox. Scarsdalg, New
York:, Bradbury Press, 1973, £

1975 (Honor) My Brother Sam Is Dead by James Lincoln’

Collier. and Christopher Co er. Hew York: Four
Winds Press, 1974, 5

1975 Roll of Thunder, Hear My Cry by Mildred 'l‘iylor.
* -? New York: Dial, 1976.

)
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i . _ TWENTY-FOUR THINGS T0 DO WITH A BOOK }
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Source: Fox; Geoff. menty-foux,ﬁﬁ?gn to do with a book.
Children's Literature in Education. New York:
Dial, Autumn 1977, §, 135-138. d s
« . .. Used by permission of the author.
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For Individual Readers

1. Keepa 'readinglog' — postibly in a special notebook printed by a school's

= . * resdlirces centre. The record might include: title, author, when and where

the,story takes place, notes on the main characters, the part which was
, most enjoyed, further reflections.

2. Wrjge a description of one of the characters in the book ‘as if he or she
were coming through the door now,” or at a particular moment in the
story. Do a drawing or pairiting that is consistent with the text to set
alongside the writing. . -

3. Writealetter toa ﬁend&cu( 2 book which you especially likeg. This

. acrivity is most ful (and educionally juscifiable!) if there is 2
realrecipent of the lecter in another séhool. The scheme might best be
run therefore by two teachers in different schools, pethaps as part of a
wider exchangdhof lecters, information, tapes, exc.

S 4. Wrice a letter to the author of a book (via the publisher) containing ques- A

tions, criticism, expressions of enjoyment, etc. The general experience of
[ this activity is that children's writers are not merely long-suffering, but
welcome the contact with their rather elusive audiences.
. 5 Makcf poster fot the *film-of-the-book'; stars, what-the-critics-say, etc.

6. Redesign and make a cover (includ:'ng front, spine, and back) for a new
”~ X edition of the book. Include the title, author, publisher's blurb. %y

For Pairs,'Small Graups or the Whole Class -

¥ .+ 7. Begin each lesson with a three-minute (maximum) reading, prepared
beforehand, by a member of the class. Initially the extracts are chosen
. simply from a book the reader has enjoyed. Sometimes the class may
$ talk about the reading, sometimes not. If the daily ritual is popular, and
- . continues for sevgral weeks, it may be useful to give the topics of the
& readings a focus; for example, the reading should be ‘exciting, ‘about an
' " eventin the past,’ ‘funny,' ‘about someone you adhire or envy,' ‘about
a family," ‘about someone a}éne.'

8. Ask a local author to come to the class and talk about his books: ideally,
. at least some members of the class should have read some of them.

9. Ina book where a journey is important (-; is the case in many books for
i . young readers), create one ot several large wall maps on which the move-

1 ments of the characters are plotted and perhaps illustrated by groups in
N the class. % | v .

, ‘« N .
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. Another journey idea is a long collage or painted background on which

the class places characters, pictures of episodes, etc., n:’ the story devel-
ops.

For historical fiction or novels with complex relationships, family trees
cither in two dimensions or as mobiles can help understanding.

. Setaside a comer of the room, or eved, transform the whole room, in

order to recreate aspects of the book there. Have maps, collages, models,
ot writing about the book. In a neighbourhood school with younger chil- *
dren, it may be possible to aim for a ‘display day" straight after school «
for parents and siblings. -

. Draw or paint'a series of pictures mounted on a long sheet of paper (e.g.

wall paper) so that a strip cartoon’ of episodes can be put on a roller
and displayed.

. Have a taped ‘Book Programme’ in whicha group discusses one book or

each member contributes a short review of different titles.

. Retell a short extract from the story as a'radio play ofito tape recorders

(inclode sound-effects, introductory music, etc.). Play it back to che rest
of the class or to other (younger) classes. .

. Make the sound-track of a very short extract from a novel. Action-packed

pieces are most fruitful and enjoyable for this work, which promotes
very close reading of a text: for example, Grendel's arrival at Heorot as
the wartiors sleep off the previous evening’s feast, and his ensuing murder
of Hondsciow and struggle with Beowulf.

Assign groups to work eithgr on the same book or on different books.
The task is to promote the book to readers of their own agethe group is,
as it wers, hired as an adverrising agency by the publishers. Their promo-
tions can be written, :pnku! or taped. The effectiveness of the groups

is evaluated by another class'to whom their efforts are offered. A rank
order might be produced by the listening class's votes.

. Tape a simulated ‘Phone-In’ programme with ‘calls’ either to characters

in a book, asking about their motives, attitudes, actions, etc., or to the

author. The teacher can judge how heavily he needs to become involved
in this, depending on the abilities of his class and how accustomed they
are to this sort of work.

. Write a set of ‘opening-out’ questions about a book (not mere factual

checks) for the use of individuals and groups in younger classes.

Retell a fiirly short extract from the story with puppets (short be-
cause it seems better to become immersed in a close and thorough
reading rather than spreading energies too thinly).

The group is employed by a movie tycoon to ‘vet' possible sources for -
scripts. Would the book under consideration make a good film? Has it
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box office appeal, and for what kind of audience? Is the subject likely
to be intétesting to look at? Will the dialogue as it stands in the book
sound like ‘real speech® or will it have to be rewritten? Do any stars
immedistely seem appropriate for any of the roles?

Select some events or one major incident from a book. Uging these epi-
sodes, compose & page from a newspaper that could have been printed
where the story takes place. Include appropriate headlines, news stories,
interviews, pictures (drawn or pl\owylph:d with a Polaroid camera using
‘staged’ subjects), advertisements; etc.

Divide students into pairs—'A’ is a librarian, 'B’ is a borrower who likes
to know what a book is about before taking it home. Have ‘B’ cross-

question ‘A" about: plot. characters, setting, and ‘the way it’s written.”
This is a useful exercise to inroduce books to pomnm.l mden orto

- deepen understanding of a book.

. Conduct a post mortem, having members ofnln;ducun in rpku

characters in thie novel the parts they have played. This activity fosters
close examination of motivation. For example, a character who has been
1 'victim' in the plal now has Ihe opportunity to :lu.ﬂn': the actions
of more powerful ch should be t with the
text. .
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.

i . SUGGESTIONS FOR SHARING OF AND
ve i i RESPONDING T0 LITERATURE’

L8

Source( Giusspxe. M.C., & Conner, J.W. Creatijve

> rowth through literature for childrentand
. .., adolescents. Columbus, Ohiot chaiies E.
Merrill Publishing Co., 1975.

v Used by permission’ of the auEho:.
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. Suggestions for Sharing of and

Respofiding to-Literature

Individual Speech Activities

Prepare a monologut from a story.

Show step-by-step ways to make an object
if a **how-to-make-it” book was read.

Tell about a-humorous incident, the most
exciting happening, the most interesting
event, the part likéd best, or the saddest
part of astory.

Read aloud beautiful descriptive passages.
interesting conversational sections, or
other special spots of a story.

Tell the story to an nppmpnm musical
accompaniment.

» W e

o

oudience to guess what the story is
about.
7. Tell why you would or would not have
liked a book character as your friend.
8. Prepare a book review to present to a
class of children younger than yourself.
9. ‘Broadcast a book review. Employ sound
effects. background music. etc.

Act out a pantomime and encourage. the 3

K3

v
-
10. Dress as one of the characters and de-
scribe the role of that person.
L1. Give a brie! biography of the :mhor
12. Set a poem to music.
13. Use a Rannel - board and tell the story
while you put characters on'the board.
14. Tell about an interesting character in a
book 5o that other students will want
to get acquainted with such 2 person.
T5. Report on a travel book. lllustrate the
lecture by using poslcﬂn‘ll and maga-
zine pictures. .
16. Givea sales talk. Actas a y\esmln ll')lll'
to sell 3 book to the clasy,

Art Activities .
.
1. Make a poster ( flat or three-dimensional)
to advertise the
2. Make a book jacket uui write an -:com"
panying advertisement.
. Create a series of illustrations for a story.



=

Use information from a book to make a
scrapbook on a particular subject.
Make a movie on rollers.
. Build a diorama ocgand table construc-
tbn.

o

~

. Dress a doll or puppet like a :ha‘mzr
from a book.

. Sculpt, using modelmg):la\ a scene or
characters from a

9. Create a colorful mural on blackboard.

paper, or cloth.

___10. Make animaginary map about a place or

a trip a5 described in 3 book.
11. Constructa miniature stage setting for one
of the scenes in a story.
Make models of -book characters. ani-
‘mals, or buildings from soap, wood, or
plaster.

~

»
13. Dress dolls made from paper. wire. or

rags a3 book characters.

44 Make a rebus of an incident in a book.

Writing Activities
1. Write about an interesting character in a

book 50 that other students will want *

to get acquainted with such a pérson.

2. Writeabout the most humorous incident,
* the most exciting happenin the most
interesting event, the part liked best, or

the saddest part of the book you réad.

-3, Write a letter to a friend advising him to

* read a book.
4. Write a simple*book review.
5. Make a list of new. ﬁmsual. of interesting
words or expressions found in_a book.
6. Write your own stqry from a book title:
then, after reading the book. show the
classrthe differences in the two plots.
7. Write a of questions which you
think other readers should be able 1o
answer aiter reading the book.

8, Make a lit of reasons for liking and dis- -

liking a book.
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9. Write another adventure that a chmc(er
might have had. ,

Be a favorite :hnacxer write a letter as
this person might have written' kesp
a diary of this person’s expenems or
write how you think this person felt
after a particular experience.

11. Write why you would or would, not have
liked a particuldy book character as
vour friend.

Write a different ending for a story.

13. Outline the main points of a_story as:
(1) Introduction (characters.  setting.
mood. etc.); (1) Plot development:
(D Climax: (IV') Conclusion. Write
a brief synopsis.

Create onother character who would fit
into a story and write a chapter-idclud-
ing your character.

15. Write an original refemwe book of l:m

. from 2 nonfiction” book.

16. Write letters to the library board request-

ing that certain books be purchased.

=

=

Drama Activities h Groups

1. Make a miniature television set and pre-
sent a performance. .

Present a choral reading to an audience.

Dramatize a poem,

Act out a story: several persons who read

" the same story can work logether.

Make a puppet show.

Be a refdrter at the scene. While some-
* thing is happening. describe a crucial
scene on the spot as if you were aTVv.
-or radio reponer,

7. Write a dialogue that cenain characters

mjght have had. and present it as askit

8. Plan a living book as a class project.

Make a large frame and present tab-
1 leaux,

9.-Write and produce an nn.mll play about

~ the magic of books.

e

L




/
- . .
i Sharing of snd Responding to Literature
H .
| H : 10. Plan a poetry parade where each student
H is costumed (0 represent a person in
V some favorite poem. #
P -
Gmva:ﬂvmzs for
Panels or Discussions

1. Students who have read the same book’
® can check each other by writing ques-
tions which they think readers should

' % . be able fo answer ofter reading the

© " shook.

2. Plan and present a' book fair.

3. In a discussion compare two books on the
same subject, two books on different
subjects, or twa books by the same

. e author.
° . 4. Hold a round table discussion under a
student chairman. Four-or five students
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should read the same book and dis-
cuss it. *

S. Discuss how you might have acted in a
particular situation as described jo a

#+ book. "

6. Assemble a display of regalia related to a
favorite book. .

7, Write a movie script for a good action

story. .
8. Discuss reasons for*liking or dislikilka
%ook.

9. Have several students choose favorite
authors. Each may give a briefl biogra- -
phy of the author and tell some of the
author’s books. 5

10. As a group activity, plan and decorate a
bulletin board with pictures of people
laughing: include incidents-from funny
stories. .

11. Plan’a class visit to2 .)ob(nre or library  —
10 become acquainted with new books.

]
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