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ABSTRACT

"In modern society the educational system has become

an in{egﬁ-}—par: of the social:order and has formed into ‘
a structure which is constantly ghanging to meet‘the
needs of society® ‘In the pracess of educatian,. there i
gredt expectation -placed ;ion’«;h_e system by the S
community, by the labour market, ana by t@ individuak.’

Thi‘s thesis is designed with several purpt;ses in
mind. These are to show: (1) that. many stude,;xcs in
Newfoundland are entering post-secondary educational_
institutions only to earn credentials without'being aware '
ofl the 'requirements of the work place- «(2) that '
educatlonal 1nst1tutmns have hlstorlcarlly adapted to the
reguirements of the Iabour market needs; (3) that
educational institutions can be molded to meet the
demands for human resource req\;iremegg of-the labour -
markét and society; and (4) that“there is need to change
the post-secondary education ystem in fhe Newfoundland
to overcome existing problems.

The objectives of »the study are to collect data to
investigate the‘ideas: (1) that students in the province
may be enteriing pcst-«sec_ondary institutions without
having prxor exposure to the labour market in thex,r held
of study, and (2) that the implementation of the exxstxng
Career Educauog course. programme at the high school

level may have had little appreciable‘effect on studenu"s.




*This thesis proposes that the school system in

Newfoundland cons:.der changes in its structure i order

s ) — .
‘perception of post—seqcndary education.

to place less emphasls.on credentials and greater

emphasis on movepen

g .
suggested that the labour market should .take greater

responsibility for employee training and human resource,

management.

into the labour market.-

It is also
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. CHAPTER 1

INTRODUCTION

.1t appears from general observation that students

ard having.difficulty moving from post-secondary training
’1'nstir_utic‘n5.to the work place. Recent economic ’
difficulties have presented a high dégree of
’unempldyment, but unemployment itself is not the key

.issue. High levels of unemployment have shed light on

@ifficulties presently being experlenced by people
» c accemptinq to use post-secondary education as a pathway
« ! ' .to an cccupé:ion. séuéen:s are_ investing large: amounts
of time, work and money to gaih academic- qualifications
. . to place them in a career field, }Jut they often find that
the investment does not fulfxll «their career ;
expeczatwns., . s .
B + Many students who §ind employment after completing
post-secondary education enter jobs which do_not unuze
. _' this training obfainéd. Statistics Canada ! reports
: r;quxes which demonstrate that significant numbers of
_post-secondagy school graduates .
unrelated to their training. - @here seems to be

* widespread concern among young people efitering into job

\ . .
C.mpetition that post-secondary training without related

e . " . work experience-is a definite disadvantage.

el




T Probiem and Purpose

This thesis has several purposes. These are -to
show: (1) that many $tudents in Newfoundland are entering
post-secondary educational [ —— only to earn
credentials without being aware of the requirements of
the work place; (2) that educational institutions hive
historically adapted to the requirements of the labour
market needs; (3) that educational Thstitutions can be
olded &5 maskENE ASRSRAR £5F WURER HERGUESE
requirements of the labour market and society; and (4)
that th’ere is need to change the post-secondary egucation—

system in the province.

These problems have broad social ramifications.*
Firstly, a significant dmount of.qovernment funding is
invested in implementing post-secohdary training
programes,_and-inefficien: use of this training would
mean a waste of tax dollars. Secondly, the creation of
large amount of unused highly trained labour it a waste
of this country’s human resources. These sentiments have
been expressed as a condern by past Prime Minister
Trudeau. -

i Ehessattent] EIGRLEIGHGS OF $hesE DIOBISHE T8
drawn from the structure and purpose of ‘schooling as
developed by ‘such Authors as!Katz (1968)., Crowly (19647,
and Mann (1967); the concept of a natiohal human Feusiiics

as outlined by such authors as Hertzberg (1966), Ginzberg

L



11958), Berg (1970), and Thurow (1972); the structure of
the labour market as viewed by such authors as Staley
(1971), and Walker (1980), and the study of the role of
TEathing] in Lodays aeciety g adeh aubKers: a5 Thomas
(1983), Rebenson.(1983), apnd Adams (1983). Their’s and
other scholars’ research will be reviewed later in

Chapter Two.

The objectives of the study are to collect data to
_investigate the ideas: (1) that students in the prov;nc;
enter post-secondary institutions prlmarlly to attain -«
credentials rather than necessary skills required in the
work place; and (2§ that the implementation of Career
Education in the Newfoundland secondary school system has
created an appreciable change in student s perception,of
post-secondary education. An 1nterpretat10n of this data
18 made-to evaluate the Sffectivensss of post-Secondary.
eduéétibpal institutions in Newfoundland to produce
trained personnel compatible with the requirements of the
labour market.

‘In order to achieve thesé objectives, data is-
collected a:q analyzed. The data is collected through
the circulation of a questionnaire within selected -
populations of post-secondary students at Memorial

P




University, the Cabot Institute, the Marine Institute,

and the District Vocational Schools. The study also —
draws upon secondary documentation -of studies conducted

on post-secondary graduates in Canada to show how y NS
students® perceptions and choice of post-secondary '

_educational programmes £fit into the general scheme of the

Natidn’s labour market. =

Organization

The introductory chapter outlines tha problem to be
studied and its theoretical sispificance have begn R
discussed. A brief discussion of methudology to be uscd “ :
for the developing data and the procedures used for .
collecting data.are presented. - ) J

Chapter Two reviews existing literature and
documentation necessary to establish the theoretical .
basis from which the study evolves. The -chapter d;als
with Four structural areas and is therefore organized
accordingly into four sectipns. .

The first section®xamines the actual structure of
schooling as’developed from an historical perspective.
This expoynds the idea that school is a fairly amorphous
structure and thus a system which can be remodel led,
redesigned, and remolded to better serve the socicty °

‘which supports it. This leads to the idea that the




educational ‘'system changes to meet demands placed on it
by Society to produce a required product., o
‘'The second section examines the development of the

concept of & nation’s manpower being a.resource, which

has significant economic implications for the labour -

market,and the country. The historical approach to the

development of the concept of the labour force as a human

resource lends itself to further consideration of the

importance of matching the product of education with' the

"demands of the work place. .

The third section views—labour and manpower from the

" perspe‘ctive of the employer. There is documented support

for the fact that the concept of the worken and employee-
worth has undexhcne and is undergolnq a significant
change in terms of the value of a trained labour supply.
The value of a _v:rair;ed labour supply‘té- the work place,
4 ran important ingredient in allowing a comprehensive
understanding of the problems relating to the interaction
between the labuur market and the post—secondaxa\
educational mstn:unon. k

The fourth section of chapter two reviews sevefal

__ cohtemporary views on trends' and developments in -

pust—se‘condavry education. These t);ends ‘a{nd g(a\:elopments .
are revicwed in terms ‘of a lifellong approach which’ the
educational syshem might take to overcomlng inherent
problems vuth the relatxonsh;p between schooling and

work. .




Chapter Three provides an overview of the approach
taken towards career development and training in

Newfoundland. This information is separated into two

+_ sections. The first outlines the public secondary
educational programmes and examines the role of career
§ education courses and career counselling programmes.
Specific reference is made to high school students making
cateer decisions and choosing between post-secondary
edication alternatives. The second segtion outlines .
public post-secondary edutation alternatives provi‘ded in
S g the province; and thereby ;stablishes a base for
discussion of the problems studied. . =
< ' .(;hapter Four outlines the methodology of /the study
conducted to determirie student’s perceptions of their
siine; in:pbstascondary education mnd wo derarming he
. dégree to which students,establish contact with the
labour market by the first yeér of their pos:;s;condary
\, training programme. A questionnaire is used to gather
\ information from a sample of p‘ost—secondary students.

The study surveys two groups of students a Memonal

Un)verslty. the hyt group. represents a sample of flrst

year students surveyed in April 1984 -and the second group sy
represents a sample of first year students suryeyed in

S " april 1985. The fir'st year students-in April /1984
) represent graduate‘s of the hi-gh school systé before )

implementation of grade twelve, and the firs year




students\in April 1985 represent graduates of the .
x;estructured high school programme which included grade
twelve. The studQ. in November 1985, also surveyed
groups of first year students registered in the Cabot
Institute, the Marine Institute, and a sample number of
Vocational Schools. v

° Chapter Five outlines the observations made and

discusses these findings in terms of the changes found in’

responses of students who (1) entered-Memorial University

both before and after the restructuring of the high
2 ] rin

'scboc‘l programme, and (2) the responses Qf students in

; various post-secondary school proqramnies n 1985. The

responses are reviewed in terms of the percentage of
students who perceive themselves to be working towards
academic qualif’icaticns for specific careers and who have
established c;ntacts with the labour market.

.Chapter SI;( concludes the study by providing a
summation of the findings and discussing these ,{n terms
of their implications on the ‘ﬁzesen(’: structure of the
educational system in Newfoundland. This chapter clearly
states the problems as observed and provides some
suggés}:ior&on how these problems. can be resolved.

The questionnaire, foa,tnotes(and bibliography are .

presented at the end of this thesis.




CHAPTER 2’

REVIEW OF LITERATURE

This chapter includes the study -of literature
pertaining to the Structure of the school system in North
America, the concept of a nation’s work force as a human
resource, the relationship betwéen the school and the
work place, and contemporary trends in the concept of
post-secondary ed;xcation.

The punpose of the revxew of the historical
development in the relat1onsh1p between the school and‘
the labour market is to 1dent1fy the ¢nterdependency
between educatwn and employment; to show how the needs
of the labour market can xnfluence the educational
system; and to supply the information necessary to view
this relationship in terms of what iS presently happening

in post-secoridary education.

/The Structure of Schooling
\
Educationalists, such as Pierre Bourdieu (1973:
72-73). suggest that the educatimﬁl systen is controlled
by certain class‘es who influence policy decisions and
policy’development. A great d@gl is learned from an

examination of the influence of the class structure on

_education and an analysis of the reasons for change, and
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the results of those changes on the structure of
education. From this perspective, it 15 possible to
Lra‘erstand the mechanics of polxcy—makxng in gducation
and to postulats how educatiop can be designed to best
sefve the community and the individual. 2
’ Changes in thé structure of education inevitably
demonstrate the inter¥ction between the school an
society.) This is seen by highlighting SOAEISE" £hE GHGES
significant developments in education and analyzing these
developments in -terms of the factors contributing most -
sxgmfxcantly to those cHanges. % »

For example, before the Industrial Revolutxon, man ‘s
life was: contrclled predo;mnantly by his need to-
cultxx;ate the 5011 and raise animals® This subsls;ence
way of life requued young people to learn the skills!of
planting crops and raising domestmatedzmmals directly
through participation. This process of learning is
referred to by Kat/z (1968: 4) as ’W\ass popular
education". Learning from the family had few

deficiencies in terms of education, however, the process

e

quickly changed as the Industrial Revolution affected ths\

social, cultural and economic life of society in the »
United States an subsgquer‘ntl,y, in Canada. ‘

- As industrial growth s‘;;read through North America,
several significant. changes altered ';he'structure of

society: in xesponse to the building of factorles, the

b
population began to concentrate in urban centres; rap:d




immigration of workers tesulted 1n a multJ:ultutal
infduence on the populatmn, larqe amounts of wealtj,
began to accumula}:e; and a more clearly defined class
iyste'm aevelopEdKatz (19687 40} indicates that
children of upper-class families did not need to work,
and as their parents could afford the privilege of
education, private schocl; began to emerge. Hpwever,
education for workifng-class childrén would not begin to
gain its place .:in North America until the mid-nineteenth
century. s o ' .
Katz (1968~ 36-40), a strong advocate of ' K,»’
understandxng "the evolution of education through an ~
historical analysxs of social goals and social forces,

poxnts out that by 1880 American educatlon had acquired
.

the functional structure which exists today. Early B

American so’ciety was characterized by a cultural
plurality and had difficulty adapting traditignal
prganizational arrangements which applied to a single
cultural society. '

Katz (1968: '45) Indicates that tihe development of
\the high gchool during the late nineteenth century was
+«seen as a solution Fo'ﬁGmmunity problemg, since promotors
“claimed that the school wopld serve as an agent of
community ci)}ilizatiqn by raising cultural and social
Gnity. School reform, especially high school reform, was
seen as anfinnovation directed towards urbanizing and L

industrializing communities. He states that:

b




The high school was simultaneously to foster
mobility, promote economic growth; contr)bu»e
to community wealch, and save towns from

desintegrating into an‘iToral and degenerate

chaos. (Katz, 1968: 45) i

This means ‘that the development of ‘the school is based on
the aim of the individual towards upward social mobility
and the requirements 'of society for ‘urbanization and
industrialization. ’

Spring {1972: 3) identifies the growth of urban
areas 4nd the development of cities\)as highly organized
social and economic structures as the ‘major factors
contributing to the development and organization of the
school system. The auéhor points out two main reasons
why this occurred: (i) the increased divefsity in
studefits* cultural background required schools to prvepare
them to co-operate with each other; and (ii) education
was seen as an institution working with other
institutions to prepare student$ for the work force.
'spring sees the evolution of education in relation to
what he calls the "development of a fact‘ory—like system

% in the nineteenth century s:ho‘ol room" (Spring, 1972:
45), a concept of society where relationships were to
Center on &arge—scale organizations. Towards the later

* part of the nineteenth century and early twentieth
century, the population of urban centres grew to the
pomt where mumc1pal governments were in vxrtual ;haos..

The tentatlve solution t8 this disorder was the
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pgrpet:uation of the corporaté concept throuqh‘ the
~ emergence of the union and the monopoly as éorms of
corporate organization. Popularity of the idea of

/ cotporatesorganication placed the Lrterents bt the

individual subordinate to cr‘\g interest of the group.

“Croly (198

of

i 101), in m\s book The Pro
American Life,@?eogr&ize; that(by the twenficth century
the ccr?orat.e organization" had altered _soc)al
relationships in American society. Individualism,
according to Croly, was to take.a new direction. No
longer would individualism mean the pursuit of economic
gain by the individual but rather the training of an
individual “for a specialized task performed for the good
of the corporate crqani;ation,within society. From the
perspéctive of education, members of the socie—t; required
specialized training for future occupations, %nd
“coopera:ive training in terms of expanded programmes in
extra-curricular school activities. The consequence of
‘the ideology of the corporate state on education was the
_eventual de‘vglopment of the junior high school, the
‘compreh‘ensjve‘h:igh school, and#ocational guidance
\v .counselling. The structure of society was changing "and
education was changing to'meet new. needs.

éroly (1964: 399-405) states that by the latter half

of the nineteenth century the er-relationship between

education and community proéperity and social mobility

was well-recognized. It is indicated that:the demand for
y s

/




educated workers was becoming so great by the late 1800°s

that many. boys were offered jobs before they had finisfued
schodl. Education was regarded as a necessity for social
mobility, particularly among the Vet~ GIRES DREERES Whe™
felt they lacked the capital or influence which could Pe

used in place of schooling. Furthermofe, the acceptance

of the idea that schooling was a public responsibility
meant that:the financial burden of educating children
fell with society and not with the individual.

Gr;en (197‘2: 19) cautions against thinking of- the

school in the legacy which he terms "The Great American

Legend". He states that: =

‘ Throughout the nineteenth century there was a
fight- for, and eventual acceptance of, the
establishment of a public school system which
stressed’professionalism and credéntialism--
and there is a danger in conceiving the
structure of the developing educatiopal system
in terms of all citizens being dempcratically
equal. (Green, 1972: 19) »

Contrary to the legend of equality, Green takes the point
of view that by the end of the 19th century, society was

going through a quiet revplution. A social middle-class

was forming and the education system was shaped to

reinforée this class distinction. Green points ‘out that

, the publlc school refle:ted the values and attitudes of a

dominant whiite miqd\e-class which had smerged as a result
.
of urban industrial enterprise. The exclusive attitudes

of this class fostered racial, ethnic and cultural

. finaiy
discrimination.
. w2
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As the t{.feh‘tieth_ cehtury progressed, t‘he" education
system, that had been deveToped within the developing
capitalistic system, grew at an astounding.ra€®, Figures
presented by Trow (1975: 119) indicate that j:l(umber of
stbdents attending public SERSETE increased #ubst{ntially
betwsen 1910 and 1970. The author demonstrates that in,
the United States the sghool attainment level of four
years of high -school or more increased £rom Tess than 154
in 1910 to over Ssi.in 1970. Also the attainmént of four
Years of college:or more increased -from 2.5% in 4910 to

approximately 12% \n‘ 1970. : ~ .
Green (1972: 55)° staths that if was not until the
early 191;9;5 th_at the .demand for secondary school
graduates‘ began’ to' lower and college enrollmenrstarcc?
to increase significantly. When cGllege enrollment began
to rise, the trend closely followed the increased
enrollment in high schools from 1880 to 1930. He points
out that the reason for this is tuo~tolds: firstly, the
" labour parket »}as»'now being swamped with & Supply of high
seviess Wsammess s completion of high school did not
offer the job bromises that’ it had previously: and
secopdly, ‘during the Great Depression of the 1930°s
~unsk>\1ed labour: was the first to be unemployed and .
r_em;in unempioyed. According to Green, the whole labour
force had ‘been upgr:;deé, particularly among middle-class
youth whose aMBition was to strive for upwardl career

mobility tKrough higher placement in the comporate
¢ B oo
e




hierarchy.

Karier (1§\73: 24-25) observes that by the late 1900°s
thé economic community was creating a demand for workers
with higher educationsl schievemant, and Wore:and more
people were choosing to further their education with the
aim of ;xnmpg job competitions. He further points out
that schools changed from the goal -of educating for
p;rsonal growth to becoming holding institutions for the
ecun(‘:r‘l\'ic cn\munx’cy. He states: ° .

Pducation requirements are usually grossly

“inflated. They are concocted more in th

interest of controling labour supply than i

satisfying job zequuements. (Karier, 1973: )
4) » " L
The' mvplvement ‘of the United States in World War II

resulted in dnmusc changes in the social and economic .__

structure of the nucmn. “ana this process consequently

affectea educatioch, Levitan (1972: 92) observes that

recruiting procedures.during war time brought to light

the fact that a significant number of the American work
force was functionally ‘illiterate. This was an
astounding realization because there was no demand for
unskillled labour and skilled and semi-skilled labour was
in great demand. It was clear that there was an
imbalance’ between the product of education and the
demanqs -of .the labour market. Because of the high rate
of unemployment, national manpower policies were .
mplemented o Vit Ene nomber of“lnmigrants; ehciurage

P '




the growth of education, and improve social welfare.
During the post-World War 11 period thére was still
a need for stringent national controls in ‘the training of
manpower. Ginzberg (1971: 22/60) indicates that the
demand for labour was again on'the increase because of a
decline in the birth rate during the depressiobn and
because of the casualty losses sustained diring the war.
Technology had advanced significantly during the war
period at a time when tRe number of students entering ana
. graduating from college ‘declined. This led to a serious
shortage of professionally trained personnel such as
engineers and scientists. The strong demand for
qualified people at a time when the Amcrican Federal
Government was emphasizing education programmes to .
‘increase the level of literacy in the country, resulted

in education begoming even more significant as 'aq agent *
of upward social mobility. Education durifg the post-war
period, transformed from a minor to a major credential
for employment’. o . .

’ To summarize, education is too often thought of in
terms of 'a fixed structure which provides a standardizeu
service to socivety, whether the ;truceure of society is
stafic or not. Selected review of the literatuie
pertaining to the 'development of the structure of

- schooling shows that the education system takes a form
which is never constant, but which is constantly being

shaped an; reshaped by the demands of sociefy. It is

s




because education changes in this way, that society’s
demands for specific human resources are established and
mat. x | ’ "
Now that it has been established that the
educational system responds to society’s labour and other
needs, the following section continues by outlinimg—the
relationship between the school and the labour market
through several major historical periods, including: The
Industrial Revolution, The Great Depression, World War_
11, and the post World War II era. Changes in the
economy and technology of these periods demonstrate’ how
society’s needs foi‘\new human resource requirements
translate into demands being placed on the education

~Eyeee | to. Brodisetha desired product.

‘National Manpower as a Resource

The study of the selected literature pertainini)o
national manpower reveals that after the 1930°s the
American society took a serious lcok at the value of the
“nation’s working' force, and new importance was given to
pesionsl ‘policy foar SHRMEInNG Propes NALNCERANGS) &Nd
contral of this rescurce.’ Specific attention is given
’ here ’;o ,how the relationship between the product of the
school and the demand of the labpur market has ecomonic

effects on the country. The purpose of this exercise is




tc introduce the importance of maintaining a balance
between the product of education and the demands of the
' labour market, and this should exemplify the Seriousness
of the situation where an imbalance is 1dent1fled4
One of the major factors contkibuting to the change
in approach taken to@ards the worker by economists was
the mass developments made in the field of psychology
{Hlarzbery;’ 1664 347)s Theramdlgamation existing, befween
_economics and psychology influenced the economist’s
thinking concerning views on potentialities of education
and training, and conseguently the acjuisition of skills,
talent and competénce. Modern thinking viewed the worker
as an xndlvldual with the ability to learn, adjust, and
copé with changing conditions and requirements. Wi s

theory recogmzed man‘s competence as.resting with the

opportunities encountered to become educated and trained:’

rather than with-‘his genetic.potential. With this change
in-perspective, economists began, to view labour as having
a potential which translates into the ability to
influence the output of capitd® investment and

production.

e . \

While'the view on the labour pctential was changing,
so was industry. Factories grew larger and work, becanfe
increasingly diversified and .specialized. The automobile
industry was leading with new trends in Labour, such as
the pxoduCt;on hne, and the movement was underway for

workers to become. organized. As -xndus::f,\;equiged large -

>
.




numbers of technically skilled workersy, there was an
increasing need for schools and specialized trainjing

institutions to provide the necessary training. As
Ginzberg points out: oL L L
& . i 3

How far a man can go in society will

increasingly be determined by his education and
training. This is largely determined before he .
starts to work. .But this initial greparation

need not be the Sole determinant 966: 234).

It is this change in perspective which contributed most
to viewing the work force as a human resource and
‘‘consequently to the rise of human resource management as

a functional discipline within the work place.

| ‘Ginzberg (1958: 13) points out that World War II was ;o

| 5 .
perhaps the Key factor involved with the United States -

retolnizing the need to deyelop a national manpower
policy. During war time thie demand for large numbers of <
effective soldiers ayakened the country to the danger of
neglecting its human resources. This led to the |
startling discovery that a large number of the American
work force was illiterate, and this illiteracy resulted
in the loss of a significant human resvource‘poé:ential.

The Great: Depression of the 1930°s also had an’ effect on

the demand for soldiers: during the- depression it was

increasingly difficult.to support a family; thls@\ﬁed\/

decrease in the number ;?d size of famllies lea g to an

overall decline in population. From an analytieal_

viewpojint, ¥ naevsa vt ne longer consider manpower

A




.were being made in establishing social welfare

20

resources as unlimited. It was deci:Ied that a country’s

manpower must be considered a national responsibility, so

_the United States was forced to implement-national policy

which was designed to enhance the nation’s human resource

potential.
Ginzberg (1958: 25) states that because of high
unemployment rates, a policy whs developed to limit the

number of immigrants allowed to enter from most

¥ - i
countries. There were strong encouragements for

education from government and volunteer groups, since
both Federal and State governments in the United States
were dirécting large amounts of funds to the construction

and extension of' schools. Canada, according to Martin

(1978: 24), was doing the same. Significant advancements:

programmes, such as pension and welfare programmes,
medical care programmes, and working population injury
and ‘exploitation programmes. . -

Government began to place an emphasis through
national policy on manpower rather \:'ha'n capi‘cal.l This
perspective was :&1‘ in planning manpower requirements

for the militar:

g World War II, since it “was
important at the time to maintain a proper balance
between manpower used for military, and-civilian manpower
retained for production. It was not until 1943 that the
nation realized manpower resources were not unlimited and

care had to be taken in how the resource was utilized




(Ginzberg 1958: 28). Because they had to maintain
S the war years, many companies were
alerted to the imporfance of planning ahead to cover
skilled manpower requirements. This emphasized the
importance of proper personnel planning, since training
sub-professional employeés lessened the demand for
professional personnel, and it was importart to be able’
to maintain production while using fewer professionally
trained workers. ”
B Developments :in the labour market clearly show®d the
effect of public administration on modern economics. As
programmes were developed it became clear that it was
important to avoid making decisions which created
mgsmatébes‘between-wanpower demand and supply. --Long term
manpower supply.and demand forecasts were required by .
government departments for décision making, and this
resulted in welfare and education programmes requiring
assessment of demographic manpower R
to ensure a supply of trained personnel when and where
ey ware Hesadd.., |THIE! hsUEEa s pEapes HATARGE BYAE Bh
extended period between the. service provided by workers
and the manpower needed to give these services.

The, American Federal Government led the waQ by

conducting significant studies during the 1950 s which-

were influential in changing the concept of the natio:

manpower resources. The new concept of the labour force

. emphasized that manpower was a limited resourte and
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proper utilization of human reasources was essential

™

or,
the well-being of the country. The impact of Adam

Smith’s book, The Wealth of Nations, was felt after

almost two hundred years. ? The concept of a nation’s
manpower resources was changing, and education was
playing an increasing role in maximizing human resources
potential.

Also signifdicant to the ch.ange in approach taken by
economists towards workers, was a development in‘the
structure of organized labour during the 1950°3 (Ginzberg
1958: 45-58). As a direct result of the labour movement
of th‘e 1930°s, posf World War 1I labour was more union
controlled, and this resulted in the evolution of
labour-relations systems. As employee-management

relations took a strong hold on salary negotiations, the

capitalists began to lose direct control of salary-rates

and compensation rates, and this increased the cost of

labol®. With labpur costs increasing, the profit margins

. were largely controlled by competitiveness in the

markets, thus there was noI alternative but to decrease

production costs. Industry worked towards lowering -

< production costs by implementing technical innovation,

which wete geared towards decreasing labour mgnpéwer
qubiraments. '_rheve'ducation system responded to the
rapid change occurring in the labour market by

emphasizing. education as a form of investmept. The

underlying assumption was that the investment of time,

1(\}_}‘; -
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. Zsigmond and Wenaces (1970: 41) on school enrollment,

Woney and effort in lear‘ning would reap high financial
rewards for the individual and an increased Gross
National Product for the country. These assumptions led
to what Elaug (1967. 57) terms :he concept of educauon‘
as a .hmman capnal formation.

The ifimediate response to this trend of thought was
an eno;moﬁé increase in participation in post-secondary
education’ in both the United States and Canada. Canada
was affected as directly by the Depression and n world
Wars as the United States, sp educational trends applied

in Canada’as to the United States. A study, conducted by

7

found that the enrcllmefit for all forms of post-secondary
edqcatxon in Canada :mcreased from 10,000 in-1951-52 ta.
372 000 in 1967-68. Statlstlcs Canada states that

full-time enrollment in Canadian universities increased

N, 4
during the 1960°s from 114,000 to over 350,000. The

increase, in part, was certainly due to the increase in
the number of children reaching secondary school age;
however, Martin (1978: 166) suggests th’at the increase in
population contributed only partially. Martin reports
that in the early 1950°s only 46 “percent of those in
relevant age groups attended secdndary school, whereas

%as a 40 percent increase in

fifteen years later there
this enrolment ratio to 86 percent.
Another response to the view that human resources

\
were capital resources was an increased effort by
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governments to build new facilities. Statistics Canada g
reported a total of twenty-nine Canadian institutions of °
technology with an overall population of 9,000 students .

in 1960-61, increased to a total of one hundred and

thirty community colleges and related institutions with a l/\
total population of 134,000 students in 1970.

Governments further encouraged people to attend =
post-secondary education, noc‘ c;nly by increasing )
accessibility, but also by encouraging people to attend

by providing financial incentives. Through sich

programmes as the Technical and Vocational .Training o
 Assistante Act, students were paid a bonls for attending &
training centrés. In some Canadian universities such as

Men‘norial University of Newfoundland, studgnts were .

offered free tuition and given a mo/nthly payment to cover

housing and related costs. N

One ‘of the strong advégates in support of such

. ifivestment in human capital was. Theodore Schultz (1961).

Schultz (1961: 2-3) pointd*3ut that the countries, which

have demonstrated production superiority and have"

advanced technology, have done so bécause of their . -
~ investient in education. This stems from the fact that |

the development of human resources through the

acquisition of knowledge-and skill has resulted in an 7
. increase in the economic worth of the country. Ar‘wther/m‘/
argument presented is that the/’observed decrease in

sapital income ratio can only be due to the human -
- ¥




capital. schultz states:.

1f we accept the not implausible assumption
that the motives and performances of people, -
the techn/ical opportunities open to them, and
the uncertainty associated with economic growth
during particular periods were leading people
to maintain roughly a constant ratio between
all capital and income, the decline in the
estimated capital-income ratio is simply a
signal that huwzn capital has been increasing
relatively not ‘only to conventional capital but
also to income (1961: 15). .

More clearly stated, the author seems to be suggesting
that non-buman capital alone cannot account for the rate

s
of economic growth and that the only-alternative factor

is human capital. Perhaps the stronger argument

< presented by Schultz is associated with the rapid

increase in real earnings during recent times. This, he
contends, .can only result from an imeééing emphasis
’being placed on human capital. ./ !
Massino Paci (1973: 10), who takes a different view,
is quick to point out .that a developing economy does not
ne_cegsarily require an increase in skilled pelrsonn‘e‘l.
This is illustrated by the éffective use of:semi—skilled
and unskilled personnel to maintain Righ production
during wor’ld War II, when most of the skilled manpower
was overseas. .The author also pu;nted out that the
labour market cannot absorb highly educated manpover
indefinitely without an eventual’ overfloﬁ in the labour
market. The school, he ccn‘;ends,_ is more responsible for

balancing the demand for skilled labour through selective




schooling than for responding to pressure for mass
schooling of the working class. N
There are those who contend that the increasing

demand for skilled labour is purely a fabrication of the
labour market to select personnel from a queue of trained
workers. For example, ae.rg (1970: 37-40) feels that the
education system has supplied-a population of graduates
whose ‘qualifications’ generally reach beyond thése
required by industry. Furthermore, the aur.h'or contends
that there is no clear correlation between education

stEalfinent: afid Job, pEoduEEIVILY. 'The general view

presented by Berg is that edusqtion has a.legitimate need

. to respond to technical innovation d{inq the 1960°s;

. however, the responde of education toPtechnical ’

- innovation continued after the immediate need wa®
fulfilled. The labour market, according to sucH authors
as Thurow (1972: 67), took advantage of the eagerness of
education systems to train people in preparation for the
labour market to lower their own training costs.

-

It is clear that a number ‘of"éhtnqs happened
jollectively in the labour ‘market during the 1960°s:
Ee’r‘é were more ‘people to enter post-secondary schools;

. (government policies encourageo’n{qf\e people to attend

\)os_t‘-secondary schools by lowering the cost and

, jincreasing the availdility and accessibility of schools;
and f‘inally, the labour market quickly moyed to hire the

new breed of ggﬁployee, the secondary-school graduate.




The following decade drew even more aspiring young people

to secondary schools; however, the labour market'demand
for secondary school’ graduates dropped and there were.
many highly educated graduates. left unemployed (Thurow
1972: 76).

The theory of human capital made a false promise to
those who made high investments in education with the aim
of reaping great economic returns immediatel;( upon-
graduation (Thurow 1972: 67). It was evident by the
1970:s that there was an over-supply of educated
manpower, :h::the educatiqn requirements for the same
job had increased over a decade, and that secom},ary
school graduates were generally 'fitting into the lapour
marfelt gt a lower level than they had expected. what
seems cléar from locklng at the education system as a
producer of human resources, is that hyman resources can
only be a form of capital if that product is properly
geared to the needs ot the labour market. It cannot be
disputed that education is intrinsica}ly valuable to the
individual however, what is clear is that there cag be
an .incompatibility’ between the career training that is -
offered by the education system and the skjlls needed in
the.-work.place, anq this difference can have a
‘;i_gnificant impact on the country e:nnom‘zcally. Th\{f‘pw

states: o '

While education has many non-economic -benefits,
its strictly economic benefits may be of three

i3 .




types: First, education directly increasés the '
8 productivity aof a country’s labour force and .
#{ indirectly increases the productivity of ifs

physical capital. Second,’ by altering the
distribution of earned income between rich and
poor it can help the poor catch up to the rich.’ 3
Third
(197

‘
Theoretically, there should be’a balance between the

labour force ava)lable and the demand of the labour

market for quallfled personnel’ This balance (Thurow,

1972: 73) may never be achieved in practice. However,

i
-

is important that a close relationship be maintained.

. Wwheh the gap widens between the labour force and the

labour market, an imbalance exists within the society
which characteristically r;é/1ts if~an econgmic
inefficiency. Pl

It appears that there is a confinuous process in the
labour market of jobs becoming obsolete and new jobs
being created. The present technological age is of
significance here as modern advances in‘automation have
CTIRIRNESE & SigRLEicant NERBEE E WEw jobs. This is one .
o itHg FACEoES COREEIbULING o) the Job EEeation: slowdewr, .
characterizing the labour market of the early 1980°s.
The overall effect of the job creation slowdown is

furthér increased, since the era is coup! with a labour

force ‘growth. Figures presented by Statistics Canada
‘indicate that the total labourforce of Canada has
increased due to,ihcreased population and increased

participation f£rom 8.4 millions in 1970 to 11.4 milliqc\

education can lead to economic mobiljty N
78). °
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1n 1980. It is furthef projected that the total labour
force will reach 13:6 millions by 1990.

The report fvurther points out that there $s a
discrepancy in growth of managerial, _profess)ona‘f, and
technical ogccupations and the number of post»secm;dary
education q;aduate job seekers, and 1r;dicates that future
prospects do not look godd for future post-secondary
graduates. This means r.ha?. in addition to an increase in
the labour force, relative to the number of workers
re’qui.x:ed, a larg.e proportion of the potential labour
supply is becoming qualified for a relatively narrow
occupational-grguping. Attfacted by the incentive of
higher salaries, the exceedingly large population of .
post-secondary gradﬁates are investi‘ng_ t;heir own time and

money, as well as a significant tax dollar, in obtaining

training for which there is no demand. This situation

not only lends itselfnZo impossible job competition odds,
but,also results in individual_jobs which do not utilize
the training already obtained.

Data on the number of working population who hold

~jobs which do not utilize their academic qualifiications
“can conceivab’ly be difficult to obtain because the

. information collected is based on how the employee

perceives his work in relation to his academic training.
The general format of ‘data collection involves asking
uitivezsity graduates if they feel an a®denic degree’ is

necessary to be able 'to do the work they are now
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performing. In addition to the obvicus subjectivity of
this information, it is difficult to determine if the
incumbent would perform the function dltferentiy it o
did not have academic training.

The result of the p}ocess of hiring people with
gualifications which exceed the minimum requirements for

the job leads’to "underemployment" and this produces®a

_situation where the educational level requiTement for the

job is increased without the work itdelf being changed.
-
A report produced by Statistics Canada suggests that

there i{s some eyidence of underemployment because:

(i) .During the first half of 1977, 30% of all
applicants for clerical work in the Federal
Government had & university degree, college
diploma or certificate. These positions

formally ‘require Grade 10. &

(ii) A 1973 survey of university degree-holdefs
indicated that 10% had jobs regiring less
than two years of post-secondary education;
21% of the graduates with general degrees
were in such positions.

(iii) In, September 1975 roughly one quarter Wt
the 1975 Onr.arxc bachelor ‘s degree graduates
earned. less than ‘the minimum starting salary
for Federal -Public Service trainees in
positions requiring that level of education.
Among college graduates the proportion was
h)qher.

\
\

”
It appears that changes in’the number and edutation level
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‘ of the labour force are affecting the labour n\a/rkét
itself. Competition for jobs is high and students are
seeking higher levels of education as necessary criteria
to enter the labour market. The net result is a work
force with a higher general level of education. One
cannot Eind reason to suggest that a higher.level of
cducation is not preferred, however, attention is drawn
_to the amount of training which is not directly applied
. in the labour market. Interpretation of the study
conducted on underemployment ' suggests that employees
" il e PeR T ISR SATES 45 HTLHG & HEgheE Tavsy 5
education than is necessary to perférm the job are - -
generally unhappy.and discontented with their work.

Generally speaking, if an employee does hot like the work

he dces‘, the result is }Joor productivity.

Work productivity is another phenomenon which is
difficult to defifie. In industsy, where the orgamization
is producing a tangible item for the market, it is most
important that the cost of producing that item be less
than the selling price; this stands to reason. Iff
p}oductxvxty is low, the net result"might very well be an

. increase in the price of that product. As_long as the

i~ - vompany is mak_x‘ng a profit it may not bel concerned with *
the degree of productivity. In such work settinés as
government organizations where the product is a service,

LI . low.productivity would be even more difficult to define

or identify. Given this, can weﬂstatev productivity is a




problem? .
Perhaps the best yardstick for productivity is.at
the macro level) i.e., the total productivity of the
country in terms of the Gross National Product. 1In a
. . 1982 speech to the Nation, Prime Minister Trudeau clearly
indicated that Canada’s poor productivity performance is
at the root of the country’s economic problcm.’ Mr.

Trudeau is quoted as saying:

Even before we take account of olr

productivity performancemwhich has lagged

Py behind our competitors, costs are now rising by
less than five percent in Japan and Germany, and
by seven percent in the United States. And by

N twelve percent in Canada. There lies the threat J
to our jobs. Others are adjusting quickly to
this tough new world. They are cutting costs so

5 they can cut prices. ,We must adjust. Faster.

JIf it can be- said that there is a relationship
between trauung and employee productivity, then it can.
be said that post secondary education holds an important
key to today’s economic pré&blems.

. In summary, review of; the selected.literature on t\&
develogmentléf a trained labour supply has supplied

/{. .information relating to the impgrtance.of a country
viewing its work force as a human resource. It is shown

- that failure in the past €o institute national policy on
human resoyrce development has caused difficulties when

the work force.had to respond to demands for manpowcr

'requirement changes due to warfare or technological
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change in industry. It is also pointéd out t-h the
school ‘s role may not be to respond to the demand for
schooling by the population but to ensure th‘at a
relationship is maintained between what is required by

the nation in terms of trained workers and what is

produced by the school in terms of qualified.

individuals. *

-

Furthermore, it is clear that strong economic..
consequénces result f/rom an'imbalance between the deman_d
for and supply of labour. '

" on this basis, the st@dy now proceeds with a review
of the literature,in order to determine how the work

place perceives the worker and the educational system.

The Employment System

The state of the; labour market must be considered in
order to gear the product of education to the demands of
s‘ociety. This is particularly true during a time of
significint growth in post-secondary school edu‘cat.:lon and

a significant decline in the economy. It is at this time

* that one can not overemphasize the impact which the

labour market has on educat}on. .
For the purpose of such a discussion, it is useful '

to clarify the terms "education", "training", and

"experie?ce" as they are used to refer to the

o

'




are hired. © s
-

‘between employee demand and production requirements

individual s acquisition of competence for occupational
roles. Eugene Staley (1971: 10) provides a con\;enxent
definition: "education" means the total instruction and
learning necessary for an occupation and for a variety of
other life-situations; "training " refers to the.
instruction and learning concerned with-the performance

of a specific task or set of functions related to a job ==
or occupation; and "experience" relates to the kind of

learning process taking“place on the job which enables

the individuals to perform the functions for which they

Education, training and experience have surfaced as
relevant®@opics for discussion since World War II, B
becau {of the increasing sxgnxflcance given to

individual productivity. As previously pointed out, the

. rapid increase in the cost of labour after the War placed'
0

a demand forrincteased mechanization and automation. As
technology developed; industry became more competitive
with. individual production lines and the manufaccur;rs
were found to concentrate on lowering production costs
through an-increase in pzoductlon eff:lClency.‘ The

techxuques introduced by management to maxntaln a balancc <

included the introduction of work-load forecasting, the
use of fatio'and regressior analysis, and the inpitiation
of human relations, programmes (Walker, 1980: 38). By the

beginning of the 1960 °s, employers were viewing their




'

35

personndl as a "resource" which could be trained,
modified arfd developed to meet projection needs.

Psychology researchers were making significant
developments in understanding -the relationship between
motivation, job satisfaction and increased productivity.
A theory developed by A.H. Maslow (1943: 380) is
identified as a major milestone in the r\umanistic
approach towards employees. The au}hof proposed.” that
humans are motivated by a desire to.aspire or to maintain
the various conditions which lead to attainment of a )
hierarchy. of basic needs, including psychological needs,

- safety r;eegds, love needs, esteem ne€ds and
'.self-ac'tualization needs, and that these needs are
arranged in order, so that prepotent needs are '
emphasized. .

These ideas were perpetuated in the early 1960°s by
Frederick Herzberg (1964: 5). The author presents two
conditions that affect attitudes.to work: (i) hygiene:
those factors which surroun‘d the conditions of work and'
which can lead to negative attitu ; and ;(iiv)'
motivators: those factors which surround the work itself
which can' lead to positive attitudes. The significance
“of this theory is x;he conneciion made between
job-attitude and 'praducbtivity and’ the influence which
managemen‘_t can have on the work and working envirooment,
,which, in turn, can lead to increased production. By the

1970 “s, manpower planning, or 'more broadly termed "human




factors. With this information, an accurate forecast L\

resource planning" was widely established as a personnel
function in major business and government organizations
(Walker, 1980: 72). This meant that the persomnel
requirements were now planned in a broader context than
merely that of balancing supply and demand in -
quantitative forecasting. The process encompassed
comprehensive projected staff needs and programme
planning. Human resource specialists were incorporated
as an integral part of the executive team to weigh
factors relating to work force, labour market and job .

) .
competitiveness, and economic, social and political

human resource needs is made from relating projected
human reésource requirements to projected future human
resources available. -
Implicit in this forecasting is the ability of an
individual te® perform a qivenljob based on the education, .
training and experience which the employee brings to the
job or acquires while an the job. Majdr businesses or
government agencies, to a greater or lesser degree,
exercise a form of career management which ties the
individual to a job. The company has a seénse of the job
that it requires performed, and strives to fill that
position with a person capable of performing the work ‘at /
a competitive rate of compensation. The-balance is a
delicate one; on one hand ‘the incumbent must bring

ingenuity and competence to the job, and must learn to




perform the required functions effectively; on the other
? hand the employer must compensate his employee fairly

without ﬁlowing a competitor to lure his trained i

’ employee away and without spffering the burden of
excessive personnel costs. This borders on what Lester
Thurow (1972: 67) refers to as the theory of wage
competition.
In his article "Bducation and Economic Equality",
Thurow (1972: 71-74) argues that a more accurate
explanation of the interaction betwgen the labour market
L . and the education systgm is the "job competition'; model.
Phe balsis of this model rests on the fact that a person’s
i\nct)me is determined by his relative position in the
labour.queue and the way job oppo;tunities are
distributed in the ehonomy. Accordingly, the skills
which the employer seéks are not found in the recruitment
market, but are acquired informally through on-the-job
training after the worker finds a position within the
organization. The crux of the matter is that education
can not possibly provide the skills for an employee to
serform & speckelE Job) BUt CaE BALYIHOEE L6 BrOVILE thE

exposure to many of the major concepts, technology, and

some directiy related functions. ‘The school, for
% example, ca{| provide exposure only to certain kinds of

equipment and perhaps some hypothetical work situations. T

“The processes inherent in a, job such as working with

co-workers, responding to demands of employers and other £

r ; ’




daily work fufttions can only be learned through actual
working experience. /
it is precisely for this reason that more and more
post-secondary school graduates are being hired for what
is commonly called "entry level" positions, i.e., those
positions which are at the first level of an occupational
class or series which is specifically classified based on
R the close supervision which is required by an employee of
a higher class position. '° For example, a company
requires additional engineers and hires recént college
graduates a/t or below the exp‘erienced /engineer technician
level to work with and learn from experienced personnel.
/ After a period of time, the incumbent will usually gain
the necessary expertise- to function independently, and
this means a reclassification to a higher level. During
the 1960”3\-in Canada, engineering stu}ientis were hired &
-4 o upon, graduation to fill positions at the advanced
technical and/or management levels. ' 1t can not be
denied that n;any essential skills are learned in
3 post-secondary schools, but the question which exists is

whether these skills, together with all work related

skills such as personal interaction, can be more
effectively learned on the job. .

‘The ptoi::lem is relatively simple in the case where a
specific technical education, such as a degree in
engineering, is required.’ However, when one realizes

that relatively few job categories requirs specific




ptufessional training in order to be able to perform the
work, then there is the question of establishing minimum
education requirements for recruitment purposes. The
approach generally accepted in the labbur market is to
hire the candidate with the most impressive combination
of academics and related experf@iice. Consequently, it
appears, as Thurow (1972: 78-81) indicates, that the
employment system is increasingly using the education
gystem as a screening mechanism for recruitment, rather
th&n a qualifier for work.

It is observed, therefore, that the work place; gives
significant imporance to the concept of its personnel as
a h\;man resource. The demand for trained labour, t‘he
competitiveness of the marketplace for mass production at
less cost, and the pressure of increasing labour costs:
has forced t/he employer to analyze employee performance
with the aim of cutting production costs. At is found
that the relationship between the labour market and the
educational System is\competitive because the higher
educatiunalj qualifications demand higher income returns.
It is also found that higher academic gualifications do
.not necessarly mean higher skilled labour, because work
efficiency needs on-the-job experience to supplement
technical training.

Improvedpersonnelv management techniques have ~
allowed the work place to reconsider the merit of hiring

highly trained people at the advanéed technical oy
R
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management level. Cost effectiveness anf supply of
highly trained but inexperienced workers NEVE FESTIESd. I
the employer being able to hire highly trained workers at .
the basic entry level. This implies that the
relationship between the labour market and the
educational system is no longer one of the labour market
needing a supp1§ of skilled personnel and the educational
system responding to that demand. If this is true, an
imbalance exiscs/be'tween the product of the school and
. the demand of the labour market. A %
) Next, the study reviews what is happening today at
the post-secondary educational level in Canada in
response to shifts in demands for career related

education and training.

- Schuoli\vg and Work--a Perspective

The social significance which learning can have on .
; soclety is particularly vivié dn obe. medern day-of
accelerated technology, heightening demands for education
and tightehing labouk market conditions._-Considerable
.pressure is placed on-rindividuals to learn; consequently, -
. there‘ is a necessity to provide ‘the framework or '
perspective for understanding how leagning docs or can

function in society. Oné such perspective is presented

in a discussion paper by Professor Alan Thomas (1983




entitled- Learfiing in Society, a Learning Paper.

Thomas (1963: 3#states that over the last couple of
decades there has been a shift in education resulting in
enormous and unprecedented investment has been made in
education by almost every country in the world since the
1950°s. A report prese‘nted‘by the International
Commission for Development of Education (the Fhare

Commission) titled Learning To Be: The World of Education

Today and Tomorrow ' * is reviewed by Th&mas. The report
reaches two majot.conclusions: firstly, that it was not
a misgz;ke to invest heavily and consist;ently in education
as a means of develloping society, put rather it was an
error to coicentrate that investment exclusively on the
education of the young; and, secondly, that the
sig_nificient factor in change and development, for botix
individual and society, was.not the provision of
)educational resour but the capacity of human beings,
of any age, to /ledrn (Thomas, 1983: 4). Therefore, it
" was thoughgthat it would be worthwhile to focus
_attention on vthe social role and function of learning and
its management , rather than on the limited role which
education plays in society.
Thomas (1983: 24) supports this idea and suggests

thag for qovexr‘\ments to enact on desired directions of
change or development, it .becomes paramount to consider

what is and is not learned by adults. Government policy

on education must then be conscious of the "

felong"

-

-~




learning or of the "continuing" education interests of
individuals in society, because the individual in a-total
spectrum acts as much for the interest of socicty as a

whole, as for the interest of the self. Thomas states:

The technically advaneed societies in
particular, but not exclusively, have
discovered that even fqr the maintenance of
their societies, they are increasingly
dependent upon learning, that is, upon learning
undertaken by incresing members and types of
individuals in their populations, over longer
periods of their lifetime or "lifetime
learning” --learning which cannot be
accomplished by means of exposure to
educational resources in the first twenty years
of life (19‘83: 4).

R

)
This is illustrated by the trend in recent years for -

Canadian managers to up-grade their skills at in-house

training programmes, outside seminars, part-time
university courses, and personal self-improvement
courses.

The underlying assumption of the "nature ‘of . ]
learning" considers the process as an ipdwic'lua] oriented
activity which, by nature, is associated with almost all
human characteristics .and activities, and which is
cumulative in its effects on the individual (Thomas,
1983: 6). At the same time it is not an activity which
:;an be .compelled, because individuals cannot be forced to
learn. The unavoidable consequence-of this is that the
dependency placed on learning by the modern state places

new power in the hands of the individual and increases




13 -
the fragility of the relationship between citizen and -
state.  Conséquently, the manage’r&ent’ of learning has the
potentiality of improving human relationships becluse the
potentiality of the individual is maximized.

Notwithstanding this idea, Thomas (1983: 8) concedes that

. the management of learning in any society is immensely
complicated and I’.\e appears to stop short of suggesting
EHA'E “EHE WOVENSHE £6m “SanCHLIon” o "ledrning" provides
an @limost, ¥mpossibie burden of’ stulivs

The prospect of a government policy being gtructured .
to affect learning is brought into perspective by Thomas

(198

10-15) as he identifies major cluster areas of_‘
decisions around which the constant negotiation between
the individual citizen and the state takes place. The

¢ . individual, on the ome hand, hgg’a set of needs which

‘requires the gaining of some' knowledge or understanding

in order to'achieve. The choice of the individual is ‘

clearly one of deciding when to go for help, how much

time to spend on the effort, how much money to deyote to

the pursuit, and when the amount of learning is adequate.

If the individual chooses to enter .anredqcation system to'

.gain this knowledge, then that individual exchanges

- freedom of ccr;tent and extent for expanded rgsources, .
formal evaluation and certification of achievement.

The Stite, on the other hand, has a set of social
needs in respect to having to meet the-collective demands .

of dts citizens. This lends itself to a set of learning

G N ] s LA




needs which encompass the requirengats of both the
enberE WEHINSOSTEEY, WH SES WITILNG! £6 BEEIS 4H0 FEHE .
citizens who have identified a set of learning needs they
wish the State to support. The natural consequence of
these needs is to create formal instititioge with groups
of professional workers associated with them to develop
methods of provision of education experience and to
edtablish standards upon which performance and

achievement are measured.

Becauge of the alarmingly high costs of providing
such facilities there has been & shift towards
non-educational agencies in society having the
responsibility for bringing about the,desired learning.

A specific example of this is the decision of the ‘
Canadian Federal Government to delegate the bulk of

labour education to the labour movement itself. 1In 1977
the Canadian Federal Government decided td give resources
directly t3 the labour organizations instead of prov)dxng
additional resources to the formal educational agencies.

It thds entered in:o,fiveqear contracts with four major

.1labour federatiohs and, provided individual grants to

organizations in addition to federations, bursaries for
research grants for individuals and a programme of grants
for post-secondary agencies (Thomas, 1983: 21).

Thomas (1983: 13-14) furthee suggests that these
decisions croats & WHRBEE BF complex issues such as the

relationship of these activities and those of the formal
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education system. Although the author avoided discussion
" (Bh EHEEE LEEER), HE successfully ‘develops an interesting

framework on ‘how learning-does or can function within

) ;cci?ty. ' )
The idea of “"lifelong learning” as discusses by

Thomas (1983: 1-5) seems to follow from what Fred Harvey
Harrington (1977: 83-102) Sesctibes as the "adult
_education revolutions. In his book The Future of Adult
Education the author points out that during the last two <
Hecadés Fhere has been a dramatic swing in .the enrollment

. of universities of.the United States towards part-time .

s . credit courses. Futhermore, this emphasis towards ‘
part-time credit courses is mainly due té/;n Lpsurge in i

adult enrollment (Harrington, 1977¥31-35). He states,
' )
that:

...adults are the center of today’s most

interesting innovation in higher education:- as
X credit for learring through life experiencés,

credit by examination, drop-out and drop-in

arrangements, special degrees for adults and

weekend classes (1977: 2).

Although the post-secondary education system has
traditionally discouraged adult education, or, at best,
allowed it to suffer through limited facilities and tight

= budgets, these institutions are faced with the prospect
that today’s society of:developing technology requives \

continuous upgrading (Harrington, 1977: 4-5% Adult

— students (generally twenty-two years old and oldet)

o




cannot devote themselves totally to the traditional
post-secondary school schedule because, as an adult
there is'usually a commitment towards work and family
(Harrington, 1977: 1). The result is a demand for
part-time evening and weekend credit pragrammes.
Harrington (1977: 104-107) is quick to indicate that the
increase in enrollment of adults is not/only because of
work commitment, since there has also been an increase in
ifberal education Eoriaduits in;such areas: an: mon-credit
programmes for the aging, vocation workshops for alumni,
fine arts and protect-the-environment tours, courses to
make constructive use of leisure time, and a variety of
lectures, seminars, and discussions designed to improve
understanding of world and national issues. :
Otherareas in which adult education is developing
elate to a renewed interest in providing a "second
chance” (an adult chance) for the educated.disadvantaged.
This includes groups of racial and ethnic minorities, low
income citizens, prisoners, physically handicapped,
women, the elderly, and Americans ih remote comunities
(Harzington, 1977: 156-158). Many adults who are not
disadvantaged but who merely want a mid-career change in
occupation are also returning to post-sgecondary i
institutions for the additional training or ;e;tificatfbn
necessary to make this change. In short, Americans are
participating in what is becoming a major movement to

promote lifelong learning.




. / Harrington (1977: 4-7) proposes that lifelong

learning is now a necessity and not a luxury, as many
university administrators suggest. Consequentdy, he
recommends that American u}iversities and colleges have a

responsibility to review and update post-secondary

* education policy. This would allow and even entice

adults to register in a variety of credit and non-credit
programmes\through full-time, part-time and off-campus
courses. There is a demand for these courses and it is
necessary for universities and colleges to cater to the
most recent movement in education--the "adult education
revolution" (Ha;ringtur;; 1977: 1-9). >\

Responding to the demand for public recognitien of

adult ec‘lucation,’ Kjell Rubenson (1983) presents an

. interesting paper titled Barriers to Participation in

Adult Education in which he analyzes several major
factors responsible for‘lowering the participation rate
of adults in college and university programmes. .~
Essential to his.approach to the topic is\the Yecognition
that adult education reflects changing poliiical,
economic and cultural conditions and stems frcm two ) .
different schools of thought--the humanistic philosophy
connected with the fundamental right of all individuals
to lifelong education and the human capital theory linked
to existing labour market cdonditions (Rubenson, 1983:
1—3‘) . N

Tl’}ese ideas cannot ‘be treated separately because any
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radical developments which may occur in the area of adult
education would be linked to developments in the working
life of “the labour force and the labeu_r market itself
(Rubenson, 1983: 2). This is interpreted as meaning 't!lal
there is a balance with regard.to lifelong education,
between the knowledge and s)‘(ills the individual would
like to acquire and would, in fact, have a right to
pursue, and the education and training needs of the work
place. It is fine for individuals to want continuing
educa;:ion, but if more radical th}nqs are to happen in
\:}u‘implementatiun of lifetime education programmes, this‘
will be by necessit'y linked to deVelopments in’working
life and in particular to planned responses i'ealing with
skilled labour sh’e;tages. u )

Rubenson (1983: 2) points out that Canada, in
partisular. is in a. precarious situation because there is
a requirement to meet the challenge of a-diminishing
young labour force at the time of tec‘hnological 7
acceleration, as being experienced by all industrialized
countr1es, however/ Canada dces not have a sophisticated
and comprehensive educauonal and training 1nfrastructure
to facilitate the training needs. He suggests that the
country has relied, to a large e;ctent. on_imn_\iqraCion to

. solve human resource needs, but .cannot rely on this
method in’a time when the unempioyment rate continues to
‘be a burden on the Canadian economy. The common thread

between the philosopﬁy o6f lifelong education and labour
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market concerns is the need to facilitate adult
omotes

education. It is with this approach that he pr

research into barriers to participation in adult

\

education. B

° \
Rubermgon (1983: 10-15) classifies recruitment!
.

impediments in adult education into the following

categories:-(i) situational bariiers which stem froﬁ the
pe}son’s most immediate situation and could include ?ack
of time due to home or work responsibilities®
geographical isolation, etc.; (ii) dispositional barriers
which stem from one’s sklf concept, confiderce .level bf
aspiration and attitude towards adult education (this
factor is felt to be jthe most significient‘hindrance t
contipﬁtng education); and (iii) institutional baxrieri
which have to do with the availability of relevent \
courses, scheduling and problems relating to location a%d

.transportation. It is necessary for policy makers to |

understand these barriers before developing policies foﬂ

continuing education.

Rugeﬁéon (1983: 17-19) continues to use a model of

_recruitment factors and barriérs to point at some
difficultie; experienced with the concep@ of lifelong |
education. His main concern is that adult education
programmes arg -often developed thards the demand rather
that the need for continuing education. Earriers,'and’
particular dispositional barriers, creage a S!:'A‘ift in

demand for continuing education to middle and upper .




classes who generally have a .strong secondary and
post-secondary education and subsequently a positive self
concept of learning. Educational policy makers, he
contends, should also consider the need created by lower
classes who typically do not have strong secondary and
post-secondary education. -
Tpe aim in developing continuing education is to
develog an educational system which will relate equally
to soé;ety and which will provide the maximum “sttdone: foF
society. Rubenson (1983: 22) hints that this should‘be\
achieved through a conscious effort of secondary o
education to create' in students clear values which
motivate for continuing learning.. He fyrther suggests
- that policy makers should aim at target groups and thus
correct many of the imbalances occuring in adult
education and that there should b_e a closer coordination
of education policy makers and other social sectors,
espeagially labour policy and social policy (Rubenson,
1983: :‘!4). It can be interpreted from what Rubenson says
that close attention has to be. paid to the link between
education and labour market developments and barriers,
which may discourage participation in adult education.
R.T. Adams '° . the past chairperson of the Federal
‘ Government appointed Commission of Inquiry on Educational
Lea¥ning and Productivity, issued the report Education
and Working Canadians, which proposed views on the

development of a natipnal strategy for improving work
v




’
skills of Canadian employees. In his paper Skills

Development for Working Canadians-Towards a National

Strategy (Adams:1983) he points out some of the training
problems of Canadians.

First of all there is the problem of acquiring
oécupational skills, for he feels that a problem of under
qualification :exists because:

...many adult Canadians have received no

comprehensive portable training and are in a

situation where they lack the possibility of
upward and vertical mobility (Adams, 1983: 6).

/Clearly stated, there is a problem of acquiring
occupational skills. Although Canada has an e')'(tensive
education and training system, it is estimated that over
508 of the labour force have’,vnot received formal training
for a career or occupation (Adams, 1983:7).

Adams (1983: 8) indicates that the secondary school
system is not geared towards career training because the
Canadian idea of pfoviding occupational education is to
postpone such training for the post secondary level. The
problem, howe/ver, is that some 70% of Canadians over the
age of fifteen have no more than a secondary school
eddcation. As a result, there has been a shift 4n the
1980°s towards secondary school systems providing mor‘e
emp)}asis on vocational training. He feels that the
change has not been significant to create dramatic

changes. The fact remains that a significantly large

’




52

o 9 ;
rumber of Canadians are 1e~ax\q,v¢ondary school to enter

the labour market; consequently, there is added pregsure
on Provincigl Governments (since secondary education is a
provincial responsibility) to expand occupational
education at the secondary level. ’

Adams (1983: 10) notes that most comprehensive
initial training for occupations is provided prim;ril) by
post secondary institutions, colleges, and universities.
Although it is widely considered that the university has
a broader role than fulfilling the skill needs of
industry, it -is a fact that the large majority of
university students go to university to prepare for
careers; therefore, Universities can be regarded as
vocational training institutions. The difficulty faced -
in viewing university as an occupational training

)facility is that it is not often clear when-training is
related to a job; for 'example, philosophy gra}]uates may
be classified as fully employed if they acquire a job
requiring any university degree, but under employed if
they acquire a job waiting on tables. Adams states
that:

...a large percentage of university graduates

enter ocgupationg got gthich they have few no

substantive qualifications (1983: 12).

Colleges (including Trades xand Technical X
Institu}ians) are established im all provinces with the
major function of providing students with relevant

/
&




occupational qualifications. The problem here; however, .
appears to be that the colleges have often tutned lout
many graduates with qualifications of little demand —_—
(Adams, 1983: 14). The Canadiag Employment apd
Immigration Commission and the various co}'le,ges have made
progress over the last few years in acnievi.nq a closer ’
fit between supply and demand in regard to skills; and a
New Occupational Projection System has been developed to
help in the achievement of this goal. Adams says that:
...regardless Qf these efforts, it ,6is estimated
_ that roughly 80-90% of secondary sdhool
» leavers, 35-40% of university graduates.and
20-25% of college graduates leave schoel to

enter jobs for which they have little or no.~
training l1983. HE S e .

With this realization in mind, Adams turns his
attention to training in industry. He states that what
happens is that students eventually manage to find jobs.
even though they lack relevant skills or Have P
qualifications for which there is little demand. Wi’lat
appears to happen is that employers hire "unskxlle}i"
people and prov:de them with the minimum amcunt* of /
traxnmg necessary -to ‘do a speca/fxc job. - Once the \\_‘1
emplbyee is functioning within that job, there is little
compréhensive training leading to portable bccup‘ati:mal
qualifications. Federal Government policies to promote
employer training and‘developmenp have been ineffective

z

and very few companies have systematic employee
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development programmes available to all their employees.

Adams symmarizes the negative effects which this

total situation has produced:

(1) Many Canadian workers are not as well
trained as their counterparts in other
countries. In particular, Japam and Germany
seem to place much greater emphasis on
training in industry. Japanese workers, for
example, received two-and-one-half times as 2
uch training on-the-job annually as does the
Canadian worker v

(ii) A large number of Canadian Working people
and womert in particular, are being:
underutilized because they lack the
qualifications necessary to move upward in -’ a
organizational hierarchies. No doubt this
relative waste of talent results in a lower
level of economic performance than possible.

(iii) People possessing only specific skills are
particularly vulnerable to the new technology
(microtechnology, robotics, etc.) which i
predicted to have an enormous effect on
industry during the next few decades. It is
very difficult for those with non-portable
skills to find new employment and they are,
therefore, prone to be unemployed for long
periods (1983; 20). i s

Adams (1983: 56) outlines a proposal of the
<

Commission which could be implemented by the Federal
Government, and if implemented, would have the effect of
significantly expanding the availablility of development ™
opportunities of working adults. The package consists of
a levy-credit training scheme, a training fund to which
individtal employers could apply, a registered
educational leave savings plan, and a limited right to

’
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educational leave for specific employees under specific
conditions.. Also included is a proposal for the
establishment of an agency directed t;'y representatives
from 1abo’ux, management, education and government to
adninfster The progresmes. This levy-credit training
scheme is seen to have implementation difficulties, but
is presented ‘us a framework ypon which‘a suitable
structfire for educational change can be developed in
order to solve some of the latent. problems of occupatlon
traxnmg and education w}uch presently exist.

, ., hdams (1983: 70) suggests in closing that, while
serious attentie;a is gi\.'en to the fabrication of such a
structure, the Canadian Employment and Immigration
Commission (CEIC) should take modest steps towards
improving the training opportunities of employed
Canadiaqs.' This would include l;laking changes in policy

emphasis and administration to make the National Training

Act more responsiveto the individual.needs of working

people; and introducing a Registered .E;ducational Leave
Plan, a right to leave for union representatives, and
special 1nxtiat1ves for the employed undex-educated -
selected review of the literature on the previous
pages shows; thereforey t:‘hat the concept of education is.

changing dramatically, since education is no longer

— e == £
considered the process of learning exclusively for

children. Society is facing an age when education is now

being viewed as a process which is conéinuous-throughout




life, and with this recognition there must be changes in
consideration given to how the education system interacts
" with and functions within society. The result is & :
variety of new forces existing between society and the
individual and between individysls, which do not exist
under traditional education ideals. These forces create
the mecessity For negotistion: LELWEEH SOCTELy BHA the
individua®F and competition betyeen individuals.

The response of post-secondary institutions to the
demands for adult training is seen by Rebenson (1983: 34)
to be a direct re'latio'nship between supply of labour and
'sibsequent demand for specific education and training: -
Thus, changes within post-secondary education seem to be
depeMdent almost totally on the labour market -itself and
“the' individual appears to have little or no input into
the change.

Based on the previous discussions it is concluded

, that an imbalance bétween the derands of the labour
\market and the product of the post-secondary educational
= system does not minimize post-secondary education, and
the demand, for post-secondary education remains high
because of the need for tdehnical trainifig. It is
suggested; however, that there is a need to restructure
post-secondary education paoviding continuirxq education
for people in the work force, rather than providing
. credentials for people to enter the labour market.

The next chapter presents a brief description of the




Newtoundland secondary and post-secondary educational
a2
system as it relates to this study. ¥




- . o N ’ CHAPTER 3
i ‘.
THE NEWFOUNDLAND EDUCATIONAL SYSTEM
The purpose of thifs chapter is to review thc
2, organization of .the educaticnal system in Newfoundland
and the focus of, this review is e options that arg
. open to the students in the Newfoundland educational
system in ma)‘ung decisiom’s towards career training and
selecting post-secondary programmes. The material is
§ presented in two sections, the first section dea}s with
the high school system with the aim of determining the
. opportunity offered to secondary students to examine
post-secondary ptogramm’e options and to make sound career
decisions. The second section details post-secondary
programme options in the province, and outlines the
various criteria used for screening applicatiens.
Special consideration is given to the degree of contact
the varfous: programmes generaily sllow students Eo mike
with the work place. The idea of the amount of contact
the post-secondary student‘has with the labour market is

also discussed in this chapter.
oo . Secondar’y Education

Education in Newfoundlard is orgapized.under the

Denominational System. Provincial schools are organized
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into thirty-five School Boards, each coming directly
under the authority of a religious denomination. The
curriculum is designed by the Provincialluepartment of
Education. Consultants within the Department for ‘each
subject area develop course formats for a‘pwoval, and
once approved, assist in implementation of the subjéct
curriculum through the various School Boards. Each
s:huol‘Board is responsible for its Dverail subject
implementation and the hiring of teachers to teach a set
number of courses or classés. School administrators,
principals and vice-principals, in each school are
responsible for developing timetables, designating
teacher assignments and allocating students to classes.
Teachers of each subject have considerable- latitude in
choosing the approach or delivery o\ﬁ material within
course outlines and recommended texts.

In September 1983 the Department of Education
changed the high scho‘cl programme s‘tructure and
implemented grade twelve into the high school system.;”
The expanded programme was designed on the format of
courses organized at levels I, I’I,‘ and III, with subjects
given a course number in either the 1000, "2000, or 3000
series, depending on the leve‘ll most appropriate for the

+ course. For the first time in t‘he Newfol;ndland education
system students could choose subjects baged on the credit
system. The credit system consisted of set of requiied

and elective courses and the criteria of |a minimum number




cf course credits for graduation. The graduating student
can obtain either of three categories of high school
diplomas, depending on the nature and level of courses

completed and the final grade achieved in specified

* courses. The student may achieve (i) a Graduation
Diploma, (ii) a.Graduation with Distinction Diploma #or
' (iii) a Graduation wifh Honours Diploma. The

" X requirements are outlined in ApTendix “A.

Career Education 3101 is-one of the new courses
offered in the expanded high school programme. Accoriing
to the booklet: SENIOR HIGH SCHOOL COURSES DESCRIPTION,
authorined by fihe Hinlster df Bdncabin:™" this course: is
designéd for ddveloping se]f understanding and self
awareness and helping relate students’ interests and
abilities with potential careers. Specifically it
emphasizes four chief areas: Self Awareness,’ Knowledge of .
the World of Work, Decision Making, ‘and Job Search
Techniques. The prescribed texts include A CAREER '

PLANNING GUIDE and A JOB SEARCH GUIDE, both publications A

of the Occupational and Career Analysis and Development
Branch of the Department of Employment and Immigration. L <
—The strenqthﬁ)f such a course as Career Education
. 3101 must be considered in terms Gf what need it fulfills
. and consequently how well it satisfies that need.  The
need is clear, the high school consists t;f young penp\‘e
_~in their teenage year‘s in the process ‘of developing their
E own sets of values, -and éaininq Ln‘dep‘endenCe from their

o




parents or guardians. For the most part their (_
environmengt has been cleurly defined for them énd‘all
major decisjons Have been made on their behalf.
Meanwhile, within a period of just two or three years
they are expected to independently make their first major
deci'sions--what course of study should they follow and
whatr career should they pursue. Ironically, their first
decisions are among the most important that they will
quer make, because these decisions represent a choice of
direction which can not .easily.be -changed or rerouted and
which will dictate much of what their future will be.
The two major considerations a course such as Career
" Education 3101 lends itself to are (i) how accessible it
is to students and (ii) how applicable :l"\e timing of its p
X " access is in relation to the career making process. '
The expanded high school programie is designed to
allow students to have a choice in course work. For
example, students may choose which-course of science they
would prefer to study, or decide if there are optional
:courses which they prefer to take. The problem i R
encountered by school administrators is how to establish
_a timetabie which will allow the greatest number of
options to students while ma'intaininé a balanced and .
realistic workload fér the staff. Obviously, the only £
alternative open “to the person respon51ble for developmq
the time table is to balance the courses as realistically

.as possible,




Careér Education is designated as an option course,
and inevitabl’y gets slotted todether with one or more
alternative courses. The student who wishes to complete
a competing cours’e or__requires a competing course as a.
credit is therefore not able to enroll in’this coprse.
The qutstanding question is whether Career Education \j
should stand as an optional credit course or if it should
be slotted as a compulsory.credit and therefore placed in
the timetable with a greater degree of accessibility for
all students. L

The question of timeliness deals not only with, the
access1bili‘ty of the course, but also at whaE Tevel the
course is made avarabLe Sp_'ecificauy, this deals with
when the course is te:ken and hcw*‘this relates to when the
student is in the pr;:cess of making career related
decisions. : )

In most cases Career Education 3101 is oftered to *
Level III students only (i.e. students who have completed
course stu‘dies at the first and second year of high "

_ school level). 2? In any case the course is offered on a
one course--one school year basis, with instruction
rar;ging from two or three school periods per week of
instruction. This means that this” course, which is
designeé to assist the gtudent in making logical career
.dex:»isions, is not completed by the student until the end

_of the high school programme. Considering that )

applications for pdSt-secondary education institutions




axé required to be completed and submittg‘i llefore the end |
of the final term, then there is little logic in offering “
a course which gives exposure to methods of careex
decision mak}ng if it is not completed before the
decisions are required to be made.

Equal in many ways to this is the situation exist_{ng
between the availability of freedom of subject choice for
students within the restructured high school programme
and the completion of the Career Education 31061 course.
Beginning at Level I, students have ’freedom to choose’the
courses yhicRthey would like to complete as a part of
their high s}ool programme. Such decisiops could result’
in the student choosing courses :for other than good , «
academic reasons. "The decision is an important oneé andra
bad choice could seriously impede entry into a de;sired
pcst;seccndary.progranune at the end of the high school *
_programme.

»To summar§ze, Career Education 3101 is provided to
secondary students in Newfoundland in the fo}m of a
single course. The same progrémme which ma‘)ées this
course available, est;bl\'shes course selecti¥n options
and graduation requirements which results in only a
portioh of the student body éaking the course (See
Appendix A). Moreover, sinceé* the course’is structur?d as
.a level IIT credit, the students who take ‘the course, do
so-at the .end_ of their vsecondary school b‘roqrammer, af}er

.many career goals’ and decisions are required to have been

. e ST
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mede. This appears to establish a weakness in both the
course itself and the ideology,upon which the revised

high school programme is built.

Post-secondary Education

students §raduating f£rom high school are strongly
encouraged to contipue their education at the
post-secondary level. Post-secondary education within
the province offers several aléernatxves, depending on
the level of high school diploma obtai’ned. The student
may choose between Memorial University, The Cabot
Institute liormerly calied The College of Trades and
Technology), The Marine Institute (formerly called The
College of Fisheries and Marine Technology), one of the
District Vocational Schools, the Bay St. George Community
College, or one of several private colleges. Whichever
choice is made by the student, entry is ultimately '
determined through mlicacion directed to these
institutions. - )

Memorial University )

Memorial University exercises an open approach to
entry, such.that all applicants having ‘iie minimum
requirements of a 60% averaée in Levgl 111 courses,

including Level III courses in academic maths, English,

»
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and one pure science, are automatically accepted. In

* some cases ever‘ these requirements can be waived. For
example, a student has the right to request special
permission from the Registrar to enter Memorial 5
University with less than the minimum requirements
provided that the application is accompanied by a letter
of support from the high school principal. Such cases
are judged individually by a special committee. In
addition to thie#policy, the qu’y’exsity accepts
appliastion from persons satisfying the condition of a
"mature Student", i.e. applicants who may not have
satis‘fied the academic reguirements but are twenty-one <
years of age or older,

The student entering Memorial University enters a
General Studies Proqramme-, which includes major work in a
wide variety of subject areas. Students Shest wishing £
enter either of the Faculties of Nursi;lg, Engineering, P N
Education, Commerce, Music, and Medicine; or the Schools

»
of Pharmacy, ahd\social Work,. may-do so through special

application aft coml?letion of specified courses
(usu&lly considered to be i)*t of the Eirss. academic
\ . ) year). Some of these programmes, such as -Engineering,
have an "open-entry" policy, (i.e! students having -
. minimum qualificationsware acgép;ed and students are 5
. screened through grade level attainment); other
¥ programmes suth as Medicine have a "closed-entrance"

¥ policy, (.‘i-e. student applications are carefully screened
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ahd only a specif,ie;i number of canai\d;:es are selected).
University faculties requiring application for enfyy

a;’e generally career oriented, since these faculties
specialize in training people for specific occupations.
Most of these-faculties have made a concefftrated effort
over this last decade to implement "work terms" into
EheLE GEEERRIGE. 0 BE B PEEL BE EHE PrOgEae the
student is required to fomplete a semester of course work
and each alte’rnate semester the student is placed in a
work setting. Although the duration of the programme to
completion is extended, thé student gains considerable
practical experience in several work places and is able
to make important contacts in the field of study, which
t.;an be used later as employment oppor‘tunities or
references.’ The Faculty of Education now gives students
. the option to complete a credit internship,of one g:erm.
teaching in a school or a two wee.k student teaching
block. >> The Faculty of Social Work has implemented a
one term placement in a social work office, as a part of
’ the programme requirements. £ The fac;‘\lties of fering
‘more than a one-term work experience programme remain

limited., L
This method of bringing the student in contact with
the labour market seems to be quite successful; h;:'wew:r,
around forty percent of Memorial University ‘studen{s
;raduate at the Bachelor ‘s level in faculties which do.

not have work term programmes. G This means, that a large g




number of graduates from Memorial University have little
or no direct contact with the area of. the labour market
dealing directly with their academic specialization. .

The number of students having contact with the
labour marhet in the area of their academic
specialization through .work term programmes has increased
significantly oveg the past decade. " Nevertheless, it
must be considered that the total number of job
occupations that have been touched by these pr;g:ammes
would seem insignificant when one considers the possible
range of occupations open to students and which must be
filled qQuer the néxt generation by studepts presently in
the educational system‘. ¥

Faculties with work term prograiv\mes have .to find
placements for students, and this chore‘becomes more
difficult as the number of students increaseb. #
Difficulty in finding placements means that studlents may
have 1ittle control oves 'the occupAtitEl SpEciality
whith they aspire towards)\Fcr example, a student may be

assigned to a work term project which is not directly

related to his specific academic interest.

)
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’ “
The Cabot Institute, the Marine Institute,

the District Vocational Schools, and the Bay
St. George Community.College.

’

Thesk colleyes and vocational schcols provide a post
secondary education which is distinctly career oriented,
and offer a variety of trade and occupational programmes
leading to graduation ‘with an array of certificates and
diplomas. *° For example, the Cabot Institute offers:the
Diploma of Applied Arts for the successful completion of
a Business, Community Recreation Leadership,
Appraisal/Assessment, Computer Studies, or Food
Administration programme, and a Diploma of Technology for
the successful completion of an Engineering or Medical
programme.

In I,ncst ca;es, the successful completicr\\ of these
programmes means that the student has achieved a dibloma
or certificate ax:\d is ready to begin the search for
employment.- Some programmes, such as Medical Laboratory é
and X-ray Technology require additional testing befoie =,
professional certification.

Entry into these post-secondary institutions is
‘limited by glassroom $ize and facilities; thus, admission
to most programmes is .competitive. Students’
applications are reviewed primarily on the lével of
achievement of high schéol Public Examination marks.

This gives considération to the category of graduation
certification (general diploma, matriculation or honours

- 4
matriculatiqon), and often the average of marks achieved.




This.means that the entry depends on obtaining the

minimum graée average required to compete for entry

rather than on ohtamm;\che minimum requirements as
specified:for entry into that programme. o
In 1985 the Cabot Institute implemented several
changes in selectlon‘procedure. 2% The changes include
selecting students, on a £irst coné basis, £rom those who
have met the minimum entry fequirements. Students become
eligible to apply for entry into course programmes upor
registration for the final aca‘demxc year of secondary
school which would ,allow sueeessful completion of minimum
req\,\iremer{ts. All applications are processed acco‘:ding
th> the date/time received and students are admitted,
subject to vcl‘ass enrollment limitation, in all cases
w:ere minimum, entrance requirements have been achieved. v
The 1mportant ramlflcat)on\ qf_ this change in policy
is that studént:s now ‘mist have made a carédr dacision by
the beginning of the final year’ of high school, rather
than at the end of that year. If the course programme in
pcs:-set’:ondarx school requires specific courses in, for )

example, one of the sciences, then there may be a

requirement for students to have made their career

decxsxon befor\e entering into the first year cf the high -

. &chool programme. Meanwlule, as prev;ously state,d, the

student usually has access to career educatlon

information only dur.mg the final year of the high schoo:

progra\nme .




Newfoundland, then has a wide variety of
p,ost-sen,or;dary programme choices to offer the high schpol
graduate, and students are free to choose among these as
long as they obtainTkhe minimum entry requirements
specified for each programme. Students app]yi‘ng for
varioug programmes are screened in one of three ways,
depending on the policy accepted by the individual
post-secondary institution. For example, Mimoriai
University accepts all students obtaining minimum entry
requirements, the Cabot' IhEE L accepts students with
minimum entry réquiremeénts in order of receipt of
applications, and oth’er institutions accept students on
the basis of competition of high school grade 1ldvel )
average. Therefore students"chances of being accepted‘
in the post- secondary prpgramme of their choice may be
hmdered if they are not glven entry 1nformat10n on '

I~
post-secondary programmes. 3

Another important aspect of post-secondary educ‘ation

is the llmite(’i accessibility students have to the labour

. v .
market before and during post-secondary school. Effort

has beeh'made through work-térm programmes to provide
scudents with practical work experience and to allow
students the opportunity to establish contapts within the
profession® community: Nevertheless, as it has been ’
previously poipted out, the numk;er‘ of programmes

presehtly ind!f_é affe;:ts"r only a percentage of ‘the tqtal

number of graduates, and the total amount of time spent




cn work placement is generally low in relation to the
length of training programme offered.
. .The amount of exposure the student has to the labour
n_\arket as the.result of the post-secondary Sducatxonal
programme is an important factor .w):\en considering how the
individual is prepared by the educational system to enter
the world of work, but this is not the only factor worthy _
of consideration. Students themselves have a
resppnsibil’ity to .make their own apprnaéh tc,thé labour
market'by taking full-time'or part-time jobs relating to
their planned Sugesr ov By approsdiitng friends and
relatives. *
The degree to which this is done must be considered
‘when examining the educational syste;n. because if this
practice .is carried out e;(tensively by the individual,
then post-secondary education does not need to be
concerned with the amount of “work experience it provides
its s(‘:udents. Theffoll‘owing chapter is designed to
investigate the idea of student contact with the work
place 3nd outlines a study designed to measure the amount
of contact flrstl year poét-secendary students have ‘'with
« the-labour ‘market through their dwn initiative. The
fiethodology of this study is also discussed in pHThext

wi F
chapter.
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CHAPTER 4
METHODOLCGY

This chapter outlines a study of post-secondary
education in Newfoundland conducted by presenting a -
questionnaire to,a sample of first year students at,
Memorial University, thg Cabot Ingtitut@ (formc{xly called
the College of Trades and Technology), the Marine
‘Institute (formerly called the Colleg_e of Fisheries and
Marine Technology), -and eight District Vocaci‘on‘al Schools
throughout the province. (See appendix B) The purposes
of the survey are to determine the reasons why students v
chose the post-secondary programme in which they are ’
presently registered and to determine the degree to which
students are prepared to make the transition from
post-secondary education to the labour market.

This survey was. conducted in April 1984 aipd April
1985 at Memorial University and in November 1985 at the
Cabot Institute, the Marine Institute, and the District
Vocational Schools. - TABLE 1 outlines c|he sizb of the
samples selected in each of these post-secondary - .

institutions. N
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TABLE 1

SIZE OF SAMPLE IN SELBCTED\ POST-SECONDARY
INSTITUEONS IN NEWFOUNDLAND BY YEAR.

INSTITUTION YEAR SIZE OF
' SAMPLE
Memorial University 1984 200.
Memorial University 1985 200
Cabot Institute 1985 100
Marine Institute 1985 100
Each District Vocational School 1985 50

)

Memorial University:

Survey of Students  Views

An impor'tant consideration to'be made is whether

‘ -
university training is designed to provide "higher

education” or designed 'tor@)‘ces{ary credentials

for people to find employment. The quastior&ire is

therefore structured to determine if students interpret

their universi’ty programme as a means towagds higher

education or-a.means towards occupational

qualifications.

Considery(t‘;\\e\ oughr_.is given to thé method of

selecting a hon-bia?e?. sample of Memorial University

students. Degree.programmes at Memorial University range

/
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4 ) .
first year permanln:, on-campus students to be 1,363 for
3983-84 and to be 3,172 for 1984-85. The figure for 1983
is down; this may be'due to the nun’nber of Aigh .school
students retained in the additional secondary school
year. .

The method used in sampling students was to approach

: a professor in the Départment “of. Engli!twhc was willing

to assist in the- st\{ciy. In April 1984, tl"!e professor -~
agreed to di’scribute ccp,'kes of tr;e‘questionnaire to her
students, to ask three or four co;leaque; to assist by
doing the same and to relay instructions on how-to
gistribute these questionnaires. She indicated that
classes in English 1000/1001 generally have an average of
thlrty students so each, professor was given twenty copies )
of the questionnaire to’endure that there were fewer
questionnaires than the total number-of students in the
class. She also ﬁaid that most professr;rs have two
groups of students. So allowing for class size and the

number of professors involved, it was decided that a

__sample size of two hundred was appropnate because there

is a limit to the number of classes of English 1000/1001

and the number of students in each class. This pf

was asked in April 1985 to repeat the same procedure in
presenting another set of two hundred questionnaires to
first year English students. j
- . . .

*. Students in English 1000/1001 are not éepaiatéd by

sex, faculty or achievement. Those whu.take'Enq}ish 1000




during the second seméster have usually taken Foundation
English during the previous fall semester ‘or have '
repeated'Enghsh 1000. It was therefo’re requested that
questlonneires be distributed as equally as possible
between English “].l)oohclasses and English 1061 classes;
however, there was no'way of determining how evenly this
was done. The professor wha served as contact person in
the Department of English chose professors’ ;.S aésist-her
by approaching colleagues whom she_thought would be

~ willing ‘to assist\inlthe ‘?tg)dy Thefe is no indication
of how reéresentétive these colleagues were of the
professors in the Department of English. Furthermore,
there is no means of knowing the degree to which the -

sample ‘may be biased according to sex and achievement

""" level because there was no information gathered relating

to the numi;er of males and ‘females in each class.
- Instructions were rela‘yad to each professor to place

a to}of twenty questionnaires on desks before the
class period began, and .studehts who sat at des}(s with'
guestionnaires were asked to complete the form by ..
‘indicating the most appropriate respo‘nse(s’). The
'questionnaire is presented in Appendix B.

M The questions on r._l:xe q\.\és(:_ionnairc are designed t‘o
cx;eate two categories. Responses tb questions number 2
(Unemployed, upgrailing‘), 3 (Sﬁecific care;r in mind) and

8- (Sponsored by employer) indicate the degree to which

the studen‘"s academic programme is career oriented;:

; . " N » i1 i -




< either because these students:became unemployed and are f
1

N

now upgrading “their j‘ob qualifications, or are spbnsoxed
by an e:mployer to obtain an increase in job v
qualifithio‘\s, or Have a épecific career in mind which
they are-working tov;ards. Responses to questions nﬁmbel{
1 (study for eduéation sake), 4 (Nothing better to do), 5
. (Prggramﬁe a second choice), 6 (Pressured by parents),
an‘d’ 7 ‘\(h(‘: career in' mind) indicate the ways students
. - visualize their enrollment in the programme other than
career ar‘ientation. Respd“nse to question numl_)er 9 (None
of above) allows for those students who fegl that»t‘heir
SncoTImeRY: i /EHE ProgEaRHE 1a €T TERSORS! GEHET ‘EHaR
those listed above.. An evaluation of individual
responses to guestion number 9 (None of above) allows t‘);e
& | evaluator to leave the’responsg separate, .ox to slot the
response into ohe of the other eight responses if it is
clear that t4he response matches the explanation.
Stude}lts who responded to questior}‘number 3
(‘s'p'égiiic career in mind) were asked to further indicate
* which of- 3[a] (Previous exposure), 3[b] (Hopes to get
’ experience), 3[c] (People willing to help), or 3[d] (No
experience/ exposure until after graduation) w‘as most *
g appropriéte. These responses are ‘designed to identify
two ;listinct: é‘ate‘gori}e‘s 'of students: first, those who
_h'ave developed a connection between the labour market and

e their academic career thrcugh direct on-the-job

T, At experience or important contacts; and second, those who
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fave not already developed a link between the labour
market and their chosen career. A response from either -
question number 3{a] (Previous expogre) or 3[c] (People
willing to help) indicates a n’n‘k/ﬁ:een the ‘;.wo has
* been established in Eome way; whereas,_a response from
either é;estion number 3[b] (Hopes to get experience) or
3571 [No; axperience/ esvostre: until after graduation)
indicates that there has been no previoud exposure to the
kind. of work in question. Response 3[e) (None of above)
allows the student. to answer individually, although the
researcher makes an attempt to interpret individual
answers .to determine if-the response is actuslly
appropriate to either question number 3{a) (pPrevious
exposure), 3(b] (Hopes to get exper)en‘ce)‘,i%[’clj(People
willing to help).'or 3[d] (No experience/ exp:éure until
after éraduation). '

The f}rst set of questionnaires was given to
students‘in April 1984 and-‘the second set givzn in April
1985. This procedure is followed because in September
1983 the Newfoundland high school programme was revised

* to implement the equivalency of grade 12, and the
‘graduates of the new high school programme would not
enter Memorial University until September 1984.. 0 -
Although the main ideaqﬁsvto gamgle }éudents' pérspective
of their post-secofiary schéol\pkquamﬁé, the opportunity -
also exists to evaluate whether the revised high scbcol

programme (which includes a course option in Career
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Education, the opportunity for more exposure r.c.: career

counsellors, and additional time for making career

decisions) had an appreciable effect on the career goals
-

of students entering Memorial University. e Consequently

a comparison is made between two samples of Memorial

; .
University students:- one representing graduates from the

former high school system,and one representing high

school graduates from the extended high school programme.

This is in’addition to a comparison made between
post-secondary institutions. The results of. these

findings are tabled and discussed in Chapter Five.

The Cabot Institute: 4

Survey of Students  Views

The Cabot Institute encompasses students in a wide

variety of technical areas including: (i) Academic

.g. Computer Studies), (ii)
Business Education and Appiied‘Arts Programme (e.g.
Secretarial Science), (iii) Construction and Resource

Progrdmmes (Citil ingineerinq Technology), (iv) :

Electrical and Electronics Programmes ( e.g. -Radio and

f.v servicing), (v) Mechanical Pr’ogrammeg; (e.g. Plumbing,

(e.g. Me)ixc
e

Programmas feg. Beauty Fultqre). e Theée prngrainmes

general‘ly -range in duration from one -to three years-

egg-inq),‘ (vi‘)."Med;cal'servvicés Programmes

Lnbornéory‘rechnoioqy), and (vii) Service

P,




Lowever, the study, surveyed only students in the first
year of sfudy in order to be consistent with the level of
students surveyed at Memorial University.

mThe study ‘was conducted by using the same
questionnaire.as given to the samr;le of Mexnoriai
University students. (See Appendix B) ~/ /

" The contact at the Cabot Institute (the Personnel
and Public Reldtions Officer) was requested to ask a-
number of homeroom instructors to distx;ibute the
questionnaires to their homeroom class. The number of
fUll time first year students registered at the Cabot
Institite in November 1985 totaled 607 ‘and homeroom
classes ranged in size from fifteen to twenty-five
students. ' Because of the size of the classes the
instructors were ngen ten questlfnnnxres for each class
suxveyed to- ensure that there were fewer questionnaires
distributea 8 the'class than the total number of
students 'in- the class. It was decided that a sample size
of one hundred would be appropriate because there was a
limit to the number of first year classes and the number
of students in each tlass. The contact was requested to
ask the instructors to place the questicn;naires on desks

nwithin the homeroom class before the students entered,
and as stu&en:s came into the room, students.with
quesmonnhres were asked ‘to read them carefully and
'comgl‘éte them by marking the appropriate responses.

" The ‘aim of the researcher was to select a non-biased

(. 0
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. sample of students from the Cabot Institute. In this
£ . case it was expected that the sample might contain some
sex bias because classes in the Cabot Institute are
either traditionally male ofientated or traditionally :
_female orientated. There was'no means of knowing the
t  degree to which the sample was biased accoxdi'n; to sex -
because the contact was only instructed to choose a
number of first year classes by selecting a number of
first year homeroom instructors. Generally £hi wale
student enrolment in the Cabot Institute largely
outnumbers the female student enrolment.
Another possible bias exists in the level of
academic achievement, since different programmes require
dxff,erent‘ academic. entry qualificacionéﬂ Here' again
there can be no measure of the degree of this bias. '
Consequently, the s;.udy madé no attempt to consider the
views of post-secondary students in relation to their
level of academic achievement at the secondary school
g level. The results are tabled and discussed in Chapter
Fiye. ’
Students who responded to question' number 3
. (specific career in mind) were asked to further indicate
either 3(al (Previ?us exposure), 3[b] (Hopes to get
‘expériencé), 3[c] (People willing to help),ler 3[d] (No~
experience/ exposude until after graduation). The
respons"es obtained are evaluated in the same, mannez.; as

the responses, obtained from the samples of students at . i




.

4

Memorial University. Consequently, résponses tc
questions number 3[a] (Previous exposure) and ilcl
(People willing to help) are combined to indicate the
degree to which a link existed between the course
programme and th/e labour market, and responses to
questions number 3[b] (Hopes to get experience)} and 3[d]
(Nq’experienqe/ exposure until after graduation) are
combined to indicate non-association betiween the .;ourse
programme and the labour market. The rationale,is that
for those’stwdents who have made- career choices,
quest.ions number 3{a] (Previous exposure) and 3(c]
(People willing tg help) represent posjtive responses,
whereas questions numbers 3[b] (Hopes to get experiencei
and 3[d] (No experience/ exposure until after graduation)
represent negative responses to having made contact with

the labour market. The results are tabled and discussed

B .

in Chapter Five.

The Marine Institute:
Survey of Students  Views
The Marine Institute’ encompasses students in a wide
variety of programmes involved with various branches of
marine-related technology and applied sciences;
including: Three-year Technology Programmes h:m.lingl to

Diploma of Technology (é.g.. Elb’c«:xical/']‘echnology and

4 . .
Electronics Technology), Two-year Technical Programmes .




leading to Certificate of Technology (e.g. Small Craft .
Design _and.Marine Elect}"onics) , One-year Vocational

Programmes leading to Vocational Certificate (efg.
,+ Refrigeration Plant Operation and Marine Disgel "
Mechanics), and Short coutses leading to Vocatisnal, .
certificate (e.q,;Ma'rine,Cookxng and StawaraLng AHA -

Marine Stewarding). *® ’ ’

4 . . The study was conducted by usirﬁ the game
/ questionnaire as given to the sample of Memorial
University and Cabot Institute students. (See Appendix

’
B) ,

K The contact at the Marine ;nstjtuté (the Guidance p
- Counsellor) was requested\ro ask a number of homeroom
instru‘ctors to distribute q’uesti?nnaires in their

homeroom classes. The instxuc‘tions given were similar to

‘those given to 1nstructors at the Cabot Inst1tute The

number of full time first year students reglstered} at the

Marine Institute in November 1985 totaled 255 and ' .

. homeroom classes ranged in gize from fifteen to 12
d tushty-£ive students. 7 ‘Because of the Size of the

classes, the instructors were given ten guestionnaires
Gl 1 for each class surveyed to ensure that there were fewer

questionnaires distributed to the class than the. number

of students in the class. It was determined that a
sample size of one hundred would be appropriate because
there was a limit to the number of fxrst year classes and

the number of students in each class.




3 school level 3

-
The sample'of students sglected at the Marine

Institute was subject to the same sex and academic
achievement level .biases as the sample of ‘students at «the

Cabot Institute. However, the study’makes no attempt to

consider the views of post-secondary students in relation

to their sex or academxc ‘achxev.ement at :he secondasy .

* The responses of students to question numbeér 3

(Specific career in mind) are evaluated further in the

same manner as the responses of students survéyed in each

of the postisecondary institutions above. The results

are tabled and discussed in Chapter Five. ’
hd : -

District Vocational-Schools:
oSurvey of Students. Views N

There were,. at the time of sthe study, seventeen

District Vqcational Schools located cnroughohc the’

province. "W The programmes offered were primarily of one

year duratfon ana xncluded such areas as Autobody Repalr,
Mechanics, Clerk Accounting, Clerk-typing and Drafting. .
over the last several‘yeafs most or ‘all of these Distrtc’t
Vocational Schools have been offering Pre- vocational
courses to High SChcol students in their respectxvi 3

districts; ‘howevez, this survey eliminated these scudcn;s

‘frq;n the sample ‘because tth level and category at _‘.

student is not comparable with student samp\ms in thc -

s




o\:her pos; secondary 1nst1tutxons = s U§ ¥

In order to maintain a workable volume of data, 1t B

was decxded that it would be necessary only to survey

half the number of Vocational Schools. The schools were

selected by drawing every dther school from the
alphabetical listing. Each schoollg principal was
contacted directly and asked to assist in the survey.
alls prinicipals vontacted ayresd 'to pArticipits. TENAS
learned from dilscussion with the p‘rincipals at the time
of the study, Ithat the total enrollment of first year
students for the 1985-1986- acadenic year in schools~_
surveyed ranged in size from approximately 100 to
approximately 280 students. It was decided -that a sample
size of 50 per -school was. appropriateé because of -the
limited size of homeroom classés and the number of first

year ‘students. The principals were asked to select five

_homeroom instructors and requésted them to place the __

questionnaires on desks in tlj‘e !'mme'réoml class béfore the 4
students entered. sx.:udents with questigrlr;aires were then
instrictsd o fead £he £oris: and; compleate them

appmp.uacely. ’ ;

The samp}es of students ‘selected within the District

¥
Vocational Schools are»sub;ect to the same sex and

academic achievement level biases as the sample of
students at the Cabot Institute and Marine Institute.

However,- the study makes no attempt to consider thewiews

" of post-secondaxy students in relation to their: sex or

A




AuRicacht at: ‘the Sacondary school level.

- The xesponle; of students to question -number 3
(Specific’career in.mind) are evaluatbd further in the
5;me manner as the responses of students surweyed in each
of the post-secondary institutions above. The results
are tabled and éi’scussed in Chapter Pive. E

The next chapter i's designed—to—outline and

Interpret the responses gained from distribution of

questionnaires to first year students at Memorial

University, the Cabot Institute, the Marine Institute and
the eight District Vogational Schools. N




N CHAPTER 5

RESULTS, OBSER;IATIONS M{D ANALYSIS
Memorial University ) . .

‘From the study conducted at Memorial Unlversi-ty.in
April 1984 and April 1985, it is found that a large
majority of students surveyed perceive their university
programme as being career oriented, and are working
t\oviards the necessary qualifications for that career
goal. TABLES 2.and 3" show that of the students surveyed,

-83:0% and ¢3. Ot respectxvely, have a specihc _career ’in
mind and are working towards the qualifications necessary- r
o reach that goal, and 5.5% to 13.0% respgctiv\ely, are
seeking a degree in order to find a job althbugh‘they
have no definite career plans. . .
It was anticipated.that the sample of -students§

surveyed in inl 1985 would sboy a marked increase in
the number of students with specxfxc career plans, id
relation to those without any career in mind. This was
based or; the idea.that the‘students surveyed 1;1 .Aprril
1985 had graduated through the recently. Lmblémented W
extended high school programme, and as mentloned_, one of,
thé reasons ‘behind the impleémentation of an extra year of
high school was.to allow students an added year at ti\e

secondary level to make career decisions.




.o w " TABLE 2 PR SR &
< - 5 ;
= STUDENT RESPONSES ON QUESTIONNAIRE .
GIVEN TO SAMPLE OF FIRS‘T YEAR MEMORIAL s
—*' L UNIVERSITY STUDENTS IN APRIL 1984 T e ¥ o
. . £ iwn No. of % “gof 4 oo g
Ty s . ngsuon # ) responses total .
1" (study for education sake) 1r
2. (Unemployed, upgrading) 2 . -
3 (Specific career in mind) 166 :

(Nothing better to do) 5
(Programme a second choice) 3
(Préssured by parents) 2
(No career in mind) 11
(Sponsored by.employer) > « g
(None' of above) 0

i 5

T oowauns

" total ° ; . 200 41000

gy o TABLE 3 - ' .

3 . SH‘UDEN’I RESPONSES (')N QUESTIONNAIRE ' . x &
M & GIVEN TO SAMPLE OF FIRST YEAR MEMORIAL
UNIVERSITY STUDENTS IN APRIL 1985 2

No. of % © % oof

ah ' Question # responses 2 total . i
¢ ‘ .
: 1 (Study Eor -education sake)- . 13 . 6.5
2 (Unemployed, upgradan) 0 q 0.0
® 3 (Specific carder ‘in'mind) 146 *73.0
4 (Nothing bettér to do) & 8 4.0
1 N 5 (Programme a seécond choice) 2 1.0
. L * 6 (Pressured by parents) 0 0.0
& 7 (No career in-mind) * | : 26 13.0 R
. ‘8 [Sponsored by employer) 0 0.0 i
' . 9 (None of above) 5 © 2.5
p " total. . -, roo 100.0




‘The findings éontxadic‘t this. The sax&ple su%yed

in Apr.Ll 1955 shcws a decline of 10 0%, from the sample

: - surveyed in Apnx 1934, in the _number ot“ snu\aems working © s

“ B degree in’ crder o Eind a job (See TABLES 2 and™3),

TABLES 4 and 5 further analyse respon

s 4 TABLE 5 Lndxcates that, of, the Memorlal Ur‘uve

students surveyed who have chosen a spec1f1c
"who are working cowards -necessary qualexcatlons,
hav'e made a contact with the occupation through job

experlence or peop!e whom they. feel are willmg to heip

: .. them, whereas 83.6% have maile: o much oy It is
- further shown that of the total students surveyed, only .
. 12.3% progressed thzoﬁgh thelr f’zrst year of umverslty
e stud:es\havlng developed contacts within the labour s & u

market. ané only 4.1% p:ogreésed through their first ye.ar

of university étudies having gained exposure to the work
related to their career interest.

f . - -
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" TABLE 4 S
FURTHER STUDENT RESPONSES TO #3 (SPECIFIC' =
CAREER IN MIND) ON QUESTIONNAIRE GIVEN TO
SAMPLE OF FIRST YEAR MEMORIAL UNIVERSITY E
STUDENTS IN APRIL 1985.
Question # o “ ..i . No. of ) $ of ', % of
a7 ) : . - ‘responses © total #3*
- ‘3[a] (Previous exposure) ‘ .6 . 3.0 o~ 4.1
- fAIb] . (Hopés ‘to get experience) * 8y 2.0 57.5
/ : W« & i
“.3lc] (Beople wﬁnng to help) 1. * 9.0 . 123
34l (No expenencet.sposure S
ntil after -graduation) & 38 19.0 26.0
3[e] (None of above, .because..) 0 0.0 0.0
Non responses to # 3 . 54 ¢ '27.0  N.A
> = bl
- Total " i 200 100.0 99.9 -
* Represents $ of tatal number of #3 responses 4nd the
total number of #3.responses is 146 (see TABLE 3, p
88).
** Not Applicable b ,
pe L © "




TABLE 5

FURTHER COMBINED STUDENT RESPONSES TO #3
(SPECIFIC CAREER IN MINDJ ON QUESTIONNAIRE
¢ GIVEN TO SAMPLE OF FIRST YEAR MEMORIAL - -,
- UNIVERSITY STUDENTS -IN APRIL 1985.

. Question # ‘e " No.%of  .% of 3'0f
w » i B responses . total | . 3%

=% T i g ,
% 3lal (Previous exposure) + 3[t] gt o S ow
L i oo (People willing to help) 24 7 12.0°

. 3[b ] (Hopes to get’ experience) +
R 3[d], (No-experience/ exposure . ;
B until after graduation) 122 ~61.0

i 3[e] (None-of above betause..) o ' ..0.0
N Non_res to 4.3 1 28.0

100.0

Total VR e

* Represents % of lotalbnumber of ﬂf requnses ahd
total numbdr of 43 re$popses 1; A467(see TAELE . 3‘,(};‘ o2
88). e P2

** Not. App{cabl e



i The Cabot Institute ; . - 3
e L . B . ’

/ .
The results gained from the questiom;:‘aj.re presented

2 to a sample of Cabot Institute ystudents,~as, represented

@ in TABLE 6, ind\icute'that 64.0% o the students surveyed

[ had chosen a specific career and were working towards !
necessary qualifi ‘atmns. . ™ g & “y
- * TABLES 7. °and’ 8 further analyse responses to questlon

o number 3 (specxfu: ,career inmind) made by sample of

Land thilb qfeprese‘pts only
e

T é results show th‘a'\: ‘the.percentage of first year -

students at the Cabot Institute who made contact with the. "
labour' market is relatively 10;1. However, thJ.S :
percentage, 46.6%, is sigpificantly higher than the

16:7%, £t;z the_"sa{nplg.of'first year Memorial University

studerits surveyed in April 1985. (See TABLE 5)




2 TABLE 6

\ i
‘PONSES ON- QUX\‘STIONNAJARE 3

GIVEN.T! MPLE OF FIRST YEAR' OKBOT ¥
4 INSTItgw TUDENTS ; IN NovEMB;R 985, [
: P OO R TN
. Bar e LA . NeLlBET . 3 of
", Question .4 17y ) resp nsgsq' tqtal ¢ E gy
1 . 1 .(Study for educatibm sake). ! 75 7.0+ >
2' (Unemployed,” upgradlng) ¥ 7 ©1.0
(specific career in mind) 64 5 64.0"
J4 i (Nothing better to do) i 41 * 4.0
(Programme ‘a second chojcé) ! 6 B 6.0 .
(Pressured by parents) —_ 3 3.0 .
7 (No career ,in mind) . 6 6.0
8 (sponsored’by employer) o C0.0
9 (None of a’be ve) 2 3 » 348
Total ‘100 1+00.0
N % . ‘
g . o
. 1 ~ -~
’ i I i
2 , i -
. P e - -
8
¢ N
' ; ‘
: . .




; TABLE 7 7 .
FURTHER 'STUDENT RESPONSES TO #3. (SPECIFIC
CAREER IN MIND) ON QUESTIONNAIRE GIVEN TO
. SAMPLE. OF FIRST YEAR CABOT INSTITUTE -
STUDENTS IN NOVEMBER 1985.

Question # : . No. of | % of % of
X o responses - total 43+
(] (Previous exppsuza) © ™  1i 11.0 1742
3[b] (Hopes to get experience) 24 24.0 ©37.5°
3[c]" (People willing to help) 15 15.0 23.4
,i[dl (No experience/ exposure =~ Y
N until after gr_aduatic?n) 9 9.‘0 14.1
3le]-(None of above, because..) 5 - .5.0’ ' 7.8
Non responses to li_}l A 36 36.0 N.A
n " iy ; \ .
“Total- Cos, T 100 ©  100.0  100.0

. % Represents % of total numbef Gf #3 responses and the
total number of #3 responses is 64 (see TABLE 6, p. 93).

** Not Applicable .

/
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TABLE 8
FURTHER COMBINED STUmsFONSES TO kl.
(SPEC&PIC CAREER IN MIND) ON QUESTIONNAIRE
" . GIVEN TO: SAMPLE OF FIRST. YEAR CABOT
: p & JNSTITUT STUDENTS IN NOVEMBER 1555‘
c Question # No. of % of % of '
. _responses total - R3°
¢ "3la] (Preyious expobure) + 3[c] .
(People willir’:g to help) 26 26.0 ,40.6
e 3[b] (Hopes to ge’t experlence) + -
. 3[d] (No experience/ e posure
until aftér gradhation) 33 33.0 51.6
3(e] (Nong of /above because..) 5 850 7.8
= . Non response§ to # 3 . 36 36.0 N.A
. - %
Total 100 100.0  100.0

* Represents % of total number of #3 responses and the

N total number of #3 responses is 64 (see TABLE 6,

** Not Applicable

93).




‘ The Marine Institute . /

g e &

¢

* | The results gained from a sample nf Marine Institute
students, as shown by TABLE 9, Jndicate that *72.0% of the

students surveyed had chosen a ‘specific career and were

working towards necessary qualificagions. This is a
, slightly higher percentage than found if the study of
"students at the Cabot Institute, but again much lower
than the 83.0% and 73.0% respectively, found from. ¢he
"survey of April‘1984 and April 1985 at — )
um.versn:y. % ) g ' ®
TABLES 10 and 11 further analyse responses to ) s
question n;.m\ber 3 (Specific career in mind) made by

sample of Marine Institute students surveyed in November

_1985. TABLE 11 shows that §176% of the number of -
students who had chosen a specific career and i were o
wérki'ng towards necessary qualifications, had made

contact with the océfipation through job experience or

\\people'-"whbm ;hey éelt were willing to help them, and

gyﬁhis repre‘sents only 30.0% of the total responses. On )

vthe other hand, 55.6% who had chosen a specific career .
and who .were workirxg towards necessary qualifications, . (
had made no such contact, and this represents 40.0% of

the total responses. : ) R

" The results show that thg overall percentdge of o

FUFRE Your BEfdeNEs Whe WEan COREAGHE Wikth/EHE ‘Tabops '

market is relatively low, although the percentage is




: ! .
. . significantly higher than.the 16.7% found among first = ~~1°
i year -students surveyed in -April 1985 at Memorial %
: 2 .I{JniyersityA @ 3 . Wi
. v il .
% .
- & s . -
& . - 7
soa v '
2 3 i
2 ) o " 0 - ~
& 2 . ‘ % . g
. B " . g
. * TABLE 9 - ¥
. : ’ . % L
—1 . . STUDENT RESPONSES ON QUESTIONNAIRE * 61 S
A ; GIVEN TO SAMPLE OF FIRST YEAR MARINE y hd 4
5 \ ve ) INSTITUTE STUDENTS IN NOVEMBER 1985 >
' No. of . % of 3
Question # responses total
: 1 (Study for education sake) 4 . 8.0 . "
2 (Unemployed, upgrading) 2 & 1.0
3 (Specific career in mind) . ..36 72.0
= 4 (Nothing better to do) 0 . 0.0
L] > 5 (Programme a second choice) « 3 6.0 .
- 6 (Pressured by parents) 2 4.0, 5
: ] 7 (No career in ‘mind) -2 LI 80" Loz
* P 8 (Sponsored by employer) - bl S0 2 0.0 s &
. 9 (None of above) - 1 v - ©2.0 0y
. —,
total N 5o 100.0 2
% . Y . s
d v
> v o
i . A . é
" s T . .
1 i . ” -,
B e R ; i
5 ¥ : »
. A% 2
) , ° . "\
s “ A
‘s . K . 3




TABLE 10

. FURTHER STUDENT RESPCNSES TO #3 (SPECIFIC
-CAREER IN MIND) ON' QUESTIONNAIRE GIVEN TO
SAMPLE OF FIRST 'YEAR MARINE INSTITUTE
*STUDENTS IN NOVEMBER 1985.

‘ B No. of 3 of

Question # E
responses total

% of
137,

S[é} (Previous ‘exposure) ) 16.0
" 3[b] (Hopes t& get ‘expetience) 16 32;0. Gals
3[c] (People willing :o help) - 7 14.0[ 19.4
3(d] (No experi:e.nce./, exbosure 4 Ca ®
~ .until-after graduation)” - 4 8.0 11.1
BT (None of above, because. . ) 1 2.0 2.8°
Non résponsbs to # 3 & 14 28.0 N.A
* Total i : 50 100.0 99.9

7 . . »
* Represents % of total.number of #3 responses and the
total number of #3 responses is 36 (see TABLE 9, p. 97).

**sNot Applicable ) 5 :




TABLE 11

FURTHER COMBINEL STUDENT RESPOgSES TQ #3

(SPECIFIC CAREER IN MIND) ON QUESTIONNAIRE .
GIVEN TO SAMPLE OF FIRST YEAR MARINE
INSTITUTE STUDENTS IN NOVEMBEK 1985.

‘Question # , No. of % of % of
- v - responses total #3

3[a] (Previous exposure) -+ 3[c] .
X (People willing_to help) 15 30.0 41.7

B
3[b] (Hopes to get experience) +
3[d] (No experience/ exposure

until after graduation) 20 . 40.0 * 55.6
3le] (Nor;e‘ of above -because..) L 4.0 5.6

Non responses to # 3 ) 13 26.0 N.AY

Total 50 100.0.  99.9

* Represents % of total.number of #3 responses and the
.total number of 43 responses is: 36 -(see TABLE 9, p. 97).

** Non Applicable
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District Vocational Schools
i

TABLE 12 outlines the results gained from samples of
students drawn from each‘ of eight District Vocational
Training Schools throughout the province. The results
show that of the first year District Vocational students
surveyed, the percentage of students who indicated that
they had a specific career in mind and were working

towards necessary qualxhcatlons ranged from 58. ()% in the

St. Anthony sttrlct Vocatzcnal School to 80.0% in the
Bunn District Vocational 'schaol.
. TABLE 13 through to TABLE 28 outline a breakdown ofp
N responses for qhesti‘on 3 (specific career in mind) for
Fach of the District Vocation;l Schools surveyéd. These
results indicate that of tho'se- stude}xts who had a h
spec;fio career in-mind and were working -towards
neces’sary qualifications, a range of from 34.3% found at
Bell Island District Vocatlonal School to 43. B% found at
sthe Port-aux* Basques Dlstnct Vocational School had made
contact with the labour market in order to gain exposure

€6 the.work of their chosen career or to get related

5 experience. v




TABLE 12 vo- .

STUDENT BESPONSES ON QUESTIONNAIRE TO
3 QUESTION #3 (SPECIFIC CAREER IN MIND) GIVEN
- TO SAMPLE OF FIRST YEAR STUDENTS IN EIGHT
DISTRICT VOCATIONAL SCHOOLS IN NOVEMBER 1985.

Name of. school No of . % of total
- , responses responses
B Bell Island District =
@ Vocational School 35 N 70.0
. . ' Burin District i v
Vecational School 40 80.0
i = Clarenville District .
* Vocational Scheel . 36" 72,0
3 ’ . Corner Brook District
Vocational School * a 35 7Q.0
Lewisporté District .
f Vocational School 36 72.0
Grand Falls District -
Vocati'onal School - i 31 62.0
- Port-aux-Basques District '
Vocational School 32, 64.0

St. Anthony District .
Vocational 'scho8l 29

* Sample size is 50 (see TABLE 1, p. 73).




TABLE 13

FURTHER STUDENT RESPONSES TO #3 (SPECIFIC

CAREER IN MIND) ON QUESTIONNAIRE GIVEN TO

SAMPLE OF FIRST YEAR BELL ISLAND DISTRICT
VOCATIONAL STUDENTS IN NOVEMBER'1955.

‘Question # No. of % of % of
- responses  total 43

3(a) (Previous exposure) - 5 10.0 14.3
3[b] (_Hopes to get experiénce) 15 30.0 ‘_ 42.9
" 3(q (People viill_ir;g tu‘-help) 7 14.0 20.0.
3[d) (No experience/ e)(posur‘e -
) until after graduation) 6 12.0 "17.1
-3[e] (None 6f a‘bove, because..) 2 4.0 547
Non responses to # 3 s ' 30.0 N.A%
Total 50- 100.0 100.0

* Represents ® of total number of #3 responses-and the
total number of #3' responses is 35 (see TABLE 12, p.

101).

** Not Applicable
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TABLE 14

FURTHER COMBINED STUDENT RESPONSES TO #3
(SPECIFIC CAREER IN MIND) ON QUESTIONNAIRE -

GIVEN, TO SAMPLE OF FIRST YEAR BELL ISLAND
" DISTRICT VOCATIONAL SCHOOL STUDENTS

IN NOVEMBER 1985. .
Question # . " No. of % of* % of
o responses total #3"

‘3(a] (Previous exposure) + 3(c) s

12 ft 2400 34.3

(People willing to help)
3[b] (Hopes to get experience):+ /
3[d] (No experience/ exposure y <
until after graduation) - 21 42.0 6C¢.0
3[e] (None of above because..) Y 4.0 557
Non responses to # 3 15 30.0 N.ALY
Total 50 100.0 100.0

* Represents % of tota‘ number aof #3 tesponseq‘ and the
total number' of #3, responses is 35 (see TABLE|13, p.
L

102).

** Not Applicabl,i_’ &




"TABLE 15

FURTHER STUDENT RESPONSES TO #3 (SPECIFIC
CAREER IN MIND) ON QUESTIONNAIRE GIVEN TO
SAMPLE OF FIRST YEAR BURIN DISTRICT
VOCATIONAL SCHOOL STUDENTS IN

NOVEMBER 1985.

W o No. of © % of % of
esponses total #3*

16,0 » 200

28.0 35.0
‘6 2.0 1500
1 e/v exposure = - i ’
ter graduation) 9 ‘18.0 22.5
3 l'gbove,\’bécaué .3 : 6.0 7.5
esponses to § 3 1w 2000 N
CTotal - s0 . 10,0 100.0

presgots % of total number of 43 responses and the e
1 numbér of ‘43 responses, is 40 (see TABLE 12, p. - -




TABLE 16

‘FURTHER COMBINED S\TUDENT RESPONSES TO 43
(SPECIFIC CAREER IN MIND) ON QUESTIONNAIRE
GIVEN .TO SAMPLE OF FIRST YEAR BURIN DISTRICT

VOCATIONAL SCHOOL STUDENTS
IN NOVEMBER 1985.

5 Question # - No. of 8 of « % of
_responses - total #37%
3la] (Previous exposure) + 3[c] .
N R (People willing to help) 14 28.0 - 35.0
3 3[b) MMopes to get experience) + E

3[d] (No experience/ exposure . .
- until after graduation) 23 46.0 57.5
- 3le} TNome of above.because. . ) 3 6.0 7.5
- Non responses to # 3 . 10 20.0 N.AT
kL Total L 50 100.0 100.0

T

- Represents § of tbtal number of #3 responses and the
total number of #3 responses is 40 (see TABLE 15, p.

104) .

** Not Applicable

Sy




& TABLE 17

FURTHER STUDENT RESPONSES TO #3 (SPECIFIC

CAREER IN MIND) ON QUESTIONNAIRE GIVEN TO -

SAMPLE OF+ FIKST YEAR® CLARENVILLE DISTRICT
VCCATIONAL SCHOOL 'STUDENTS

ok . - ~ IN NOVEMBER 1985-. . "
: e Quest’ion + 5 No. of * & of | % of
! " responses  total #3% .
> . "3[a).{Previous expgsure) ' 7 14 D 19.4
3[b] (Hopes to get experience) 12 . 24.0 33.3, )
y 3lc] (People willing to help) 6 1%.0 16,9 ,
e 5 % ilal (ko'experience/ exposure \ i iy
- o E a until after graduation) 8 . L 16.0 22.2 )
4 3le] (None of above,\be‘cause..) 3 6.0 8.3
: _‘ Non responses to # 3 )\ 14 28.0 N.ATT
"y Total 500 100.0 99.9

* ‘Represents % of total number of #3 xeséonses and
total number of #3 responses is 36 (see TABLE 12, p
. 101).

** Not Applicable 7 (_j
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TABLE 18

FURTHER COMBINED STUDENT RESPONSES TO #3 -
-, \'_ (SPECIFIC CAREER -IN MIND) ON QUESTIONNAIRE
. GIVEN TO SAMPLE OF FIRST YEAR CLARENVILLE
/DISTRICT VOCATIONAL SCHOOL STUDENTS .

ol . B IN NOVEMBER 1985. | .
' - Question # No. of & _of % of
E . | responses  total £ 43%
Yo + 3[a] (Previous exposure) + 3[c] .
N N - .(People ‘willing to help) =~ 13 26.0 36.1
3[b) (Hopes to'get experiénce) + 4 * . ~ L
[d] (No experience/ expbsure . Rl
until after grafuation) 20 40.0 55.6
3[e] (None of above because..) 3 6.0 8.3
Non responses to # 3 : Y 28.0
-
. Total " 50 100.0 100.0

* Represents % -of total number of #3 responses and the
total number of #3 responses is 36 (se¢ TABL P.
106). B

** Not Applicable
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) TABLE 19
FURTHER STUDENT RESPONSES TO #3 (SPECIFIC
CAREER IN MIND) ON QUESTJONNAIRE GIVEN TO
. SAMPLE OF FIRST YEAR CORNER BROOK DISTRICT
VOCATIONAL SCHOOL STUDENTS
IN NOVEMBER 1985. ¥
Question § No. of % of % of
R responses total #3%
3al (prpvious exposure)” 8 16.0 22.9
3[b] (Hopes to get experience) 15 3040 42.9
3[c] (People willing to-help) « 5 10.0 14,3
3[d] (No experience/ exposure
until after graduation) 6 12.0 17.1
3le] (None of above, because..) 1 ~2.0 2.9
Non responses to # 3 15 30.0
Total 50 ' 100.0  100.0

¥ Repr‘esents % of total numbeér of #3 responses and the
total number of #3 responses is 35 (see TABLE 12, p.
L101) .

** Not Applicable . . -
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TABLE 20

_FURTHER COMBINED STUDENT RESPONSES TO #3

(SPECIFIC CAREER IN MIND) ON QUESTIONNAIRE

GIVEN TO SAMPLE OF FIRST YEAR. CORNER BROOK
DISTRICT VOCATIONAL SCHOOL STUDENTS

IN NOVEMBER 1985.

Question # No. of % of % of
: responses total #3
3la] (Previous exposure) + 3[c] .
(People willing to help) 13 26.0 37.1
3[b] (H’o—pes to get experience) +
3{a] (No experience/ exposure
until after graduation) 21 42.0 60.0
3[e] (None of above because..) 1 2.0 2.9
Non responses to # 3 3 30.0 N.AI*
Total * 50 100.0 100.0

-

* Represents % of total number of #3 responses and the
total number of-#3 responses is 35 (see TABLE 19, p.

108).
** Not Applicable
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TABLE 21 Lo

FURTHER STUDENT RESPONSES TO #3 (SPECIFIC
CAREER IN MIND) ON QUESTIONNAIRE GIVEN TO \
SAMPLE OF FIRST YEAR LEWISPORTE DISTRICT
VOCATIONAL SCHOOL STUDENTS
IN NOVEMBER 1985. C d "

' ‘Question # © No. of 3 of % of
. responses total °©  #37 .
_3(a] (Previous exposure) S 14,0 19.4
3[b] (Hopes to get experience) ~ 12 24.0 33.3
"3[c] (People willing to help) 6 12.0 16.7
S . 3{d] (No experience/ e);posure : ) 5
5 = until after graduation) 8. 16.0 232 :
3(e] (Nonme of above, because..) 3 6.0 8.3 !
Non responses to # 3 14 26.0
Total 50 - 100.0 99.9

5 . !
* Represents % of total number of #3 responses and the
total number of #3 résponses is 36 (see TABLE 12, p.
101). :

/w_*}m:: Applicable = L
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. B . | TABLE 22
. ; ] - ~a
FY " @ - FURTHER COUMBINED STUDENT RESPONSES TO #3 -
% - . e (SPECIFIC CAREER IN MIND) ON QUESTIONNAIRE & ¥
* o GIVEN TO SAMPLE OF F1RST YEAR LEWISPORTE T . L
% DISTRICT VOCATIONAL SCHOOL- STUDENTS
ek . . \° . IN NOVEMBER 1985. * .
; * Question # 5 No. of % of . % of
: ) responses  total N
. 3lal (Previous exposure) + 3[c] -
, . (People willing to- help) 13 ™ 2600 361
! . R ) - y 2
. 3[b) (Hopes to get experience) .+ ! —-
k 31d)"(No experience/ exposure .
: until after graduation) 20 40.0 55.6 S
s 3(e] (None of above because..) 3 6.0 8.3+ .
.o . -
Non fesponses to # 3 14 28.0 NG
- i ¥ P y
§) Total . 50° J100.0 100.0
\ - s .
; s ' Hepresents % of total number of #3' responses and the, G
a X total number of #3 responses is 36 (see TABLE 21, p.
©110). ' ) . v E
= " ** Not Applicable . _!‘ L
b, " . d
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B TABLE ‘23

. FURTHER STUDENT I;ESPONSBS TO ﬂ“ 3 (SPECI FIC

B CAREER 1N MIND) bN QUESTIONNAIRE GIVEN TO -

SAMPLE OF FIRST YEAR GRAND FALLS DISTRICT
VOCATIONAL SCHOOL STUDENTS IN
NOVEMBER 1985.

Question # of - = _No. of % of % of .
1S - | _respomses tétal #3
" 3lal (Previcus exposure) 9 T 18.0 29.0
3[b] (Hopes to gdt ekperience] 14 28.0 45.2
ile] (Pecple willing to help) . 3 " 6.0 5.7.
7 3la) (No expériénce/ exposure : .
" until Bftér gx‘aduatlcn) 1% 8.0 12,9
ek (one of above, because..) 1 2.0 3.2
Nnn responses to # 3. - 19 2 .38.0

Total . 5 ~750 "100.0 100.0

* Represents % of tdtal nuiber of 43 responses and the
total number of #3 responses is 31 (see TABLE 12, p.

*101).

** Not Applicable * .

Fhs,
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TABLE 24

FURTHER COMBINED STUDENT RESPONSES TO #3
(SPECIFIC CAREER IN MIND) ON QUESTIONNAIRE
GIVEN TO SAMPLE OF FIRST YEAR GRAND FALLS
DISTRICT VOCATIONAL SCHOOL STUDENTS
5 1N NOVEMBER 1985.

Question # No. of % of % of
L - . > responses  total #3
3la] (Previous exposure) + 3[c] :
(People willing to help) 12+ 24.0 38.7
. 3[b] (Hopes to get experience) +. - s i .
3[d) (No experiehce/ exposure .
: until after graduation) 18 36.0 58.1
3le] (None of above because..) 17 2407 3.2
Non responses to # 3 19 - 38.0 7 NuADlY
Total . . S s0 100.0 100.0 2

» + Represents % of total number of #3 responses and the
7 4 total number of, 3 responses is 31 (see TABLE 23, p.
. 112). ] =

#* Not Applicable




TABLE 25
FURTHER STUDENT RESPONSES TO #3 (SPECIFIC
CAREER IN MIND) ON QUESTIONNAIRE GIVEN TO
*  SAMPLE OF FIRST YEAR
PORT-AUX-BASQUES DISTRICT VOCATIONAL
SCHOOL STUDENT‘S IN NOVEMBER 1985.
Questiobn # . + No. of . % of % of
responses total #3°
3la] (Previous exposure) 9 18.0 28.1
3[b] (Hopes to get experience) 14 28.0 43.8
3[c) (People wiiling to help) 5 10.0 15.6
3ld] (No experience/ exposure .
until after gradodation) 4 8.0 125
3le] (None cf above, because..) 0 0.0 0.0
Non responses to # 3 L 18 36.0 N.AY
Total . r . 50 100.0 100.0

* Represents % of total number of #3
total number of #3. responses is 32 (
101). . °

** Not Appliéable

~

responses'/;nd the *
spe TABLE 12, p.
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s TABLE 26 \
FURTHER COMBINED STUDENT RESPONSES T0 #3
. YSPECIFIC CAREER 1N MIND) ON QUESTIONNAIRE

GIVEN TO SAMPLE OF FIRST YEAR /
. PORT-AUX-BASQUES DISTRICT VOCATIONAL
SCHOOL STUDENTS IN NOVEMBER 1985.
Question # No. of % of % of
B *  responses total H3
3la]l (Previous exposure) + 3[c] .
(People willing to help) 14 28.0 43.8
3[b] '(Hopes to get experience) + ‘ by . ’ ¢
3[d] (No experien®e/ exposure
until after graduation) 18 36.0 56.2
© 3le) (Nohe 'of abgve because..} 0 0.0 0.0
: Non responses to # 3 E 18 %0 N
5 ‘ 3
100.0

. Total . 50 « 100.0

~

* 'Represents 't of total number of #3 responses and the
total number of #3 responses is 32 (see TABLE 25, p.,

1145 . s et

5w s ** Not Applicable 8
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TABLE 27
FURTH¥R STUDENT RESPONSES TOg#3 (SPECIFIC
CAREER IN MIND) ON QUESTIONNAIRE GIVEN TO-
SAMPLE OF PIRST YEAR ST. ANTHONY DISTRICT
VOCATIONAL SCHOOL STUDENTS IN B
NOVEMBER 1985. .

»  Question # : No. of % of % gi g

responses total #

- 3lal (Previous exposure) . 6 12.0 20,7~
3[b] (Hopes to get experience) 14 28.0°  48.3
3[c] (~Peup1e willing to help) 4 8.0 13.8
3[4] (No experience/ exposure . .

until after graduation) 4 8.0 13.8
3[e] (None of above, because..) 1 - 2.0 3.4
Non responses to # 3 21 42.0 N.ATF

Total F R 50 100.0  100.0-

* Represents % of total number of #3 responses and the

total
’10’1 Yo

number of #3 responses is 29 (see TABLE 12, p.

*+ Not Applicable o ) N




TABLE‘ZE
FURTHER COMBINED STUDENT\ RESPONSES TO/LB‘E&
(SPECIFIC CAREER IN MIND) ON QUESTIONNAIR!
GIVEN TO SAMPLE OF FIRST YEAR ST. ANTHONY
DISTRICT VOCATIONAL STUDENTS
IN NOVEMBER 1985.

Question # ° No. of % of % of *
responses  total 437

3[a] (Previous exposure) + 3{c]

(People willing to Help) 10 20.0 34,5
< v
3[b] (Hopes to get experience) +
3[d) (No experience/ exposure . R
.until after graduation) 18 36.0 " 62.1
-
3[(e] (None of above because..) 1 2.0 3.4
.
Non responses. to # 3 . 21 42.0 N.AY
Total 50 100.0  100.0

0

* Represents % of total number of #3 responses and the
total number of #3 responses is 29 (see TABLE 27, p.
116). ‘

I

** Not Appl




TABLE 2¢ outlines the combined responses to question.

3 (Spec(’hc career in mind). For each sttnct

Vocational School responses 3[a] (Previous exposure) and

i[c] (Peoplé willing to help) are ‘ccmbinec‘ to indicate &
- those'who have made contact with the labour market in the ¢

.area of their career goal, and responses 3[b] (Hopes to oy

;;et exposure) and 3[d] (No experience/ exposure Gnedl
‘after graduation) are combined to indicate those who have

. ) made n contact with the labour market.' The results
i ® o

Vocatlonal Bte] and the Port-aux-Basques

) Ty
7 Vocational schqo'f'
gy
. S "

L 3




- ¢ TABLE 29
N FURTHER COMBINED % OF STUDENT RESPONSES
TO #3 (SPECIFIC CAREER IN MIND) FOR ALL.
DISTRICT VOCATIONAL SCHOOLS SURVEYED
" IN NOVEMBER 1985.
6 A |
Name' of school % of .total % of total & & total % of total
3 r r n r

- 3lal+3le]l  3(bl+3lal 3le] to #3
Bell Island District .
Vocatjonal School 24.0 42.0 4.0 30.0
Burin District
Vocaticnai School 28.0 46.0 6.0 20.0

" Clarenville District
Vocational School £ 26.0 40.07) ¢ 6.0 28.0
Corner Brook District &
Vocational School 26.0 42.0 2.0 30.0
2 Lewisporte District
Vocational school 26.0 40.0 6.0 30.0
g b 1
Grand Falls District
Vocational School- . 24.0 36.0 2.0 38.0
Port-aux-! Basques District
vocatxcnal Schoo 28.0 36.0 0.0 36.0
X /St. Anthony District ) :
Vocational School . 20.0 36.0 !2.0 32.0
i =




CHART 1 is a graphic representation of how the
students surveyed in 1985 responded ‘to: question #3
(Specific careex/r’_;n mind). ;)

__The ’zﬁa‘phrclearly indicates that there is a low
percéntage of students who have chosen a specific career
and who have made contact with’ the labour market in their
career areas by their first year of post-secondary study.
From the fact that only 12.0% o‘f Memoriaf University
students surveyed in April 1985, and 26.0% of Cabot
Institute students; 30.0% of Marine Institute, and
between 2.0-.0% to 28.0% of District Vocational School
s‘tudents surveyed ‘in November 1985 have had previous
expospré _or contacts with the labour market, it i$

obvious that there is a significant number of students

depending almost gntirely on post-secondary academic

‘traning as a means of entering the labour market. e

This ‘efiphasizes the underlying idea that many
%

students choose oc p&tions and Eomplete the necessary
academic qualxhcanons before they think of gaining work
experxence relatxng tc that occupation or establishing
some contact with people in the area of their chosen

)

career. Conseguently, the process of entering the labour

—-farket-may require _accepting a.job_unrelated to the

technical skills acquired, before they are able to find
work in the occupation of their choice.' When this
occurs, there seems to be an inefficient use of human

resources and post-secondary educational trainjing.._
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CHART 1  COMBINED % OF STUDENT RESPONSE TO #3 (sp-mcxgu:
CAREER IN MIND) FOR ALL POST-SECONDAKY STUDENTS SURVEYED. -
IN 1985. \

MUN

CABOT
INSTITUTE

MARINE
INSTITUTE

BELL ISLAND
VOCATIONAL

, BURIL
VOCATIONAL

\ CLARENVILLE
VOCATIONAL

CORNER BROOK
VOCATIONAL

LEWISPORTE
VOCATIONAL -

A GRAND FALLS
VOCATIONAL

. PORT-AUX~BASQUES
VOCATIONAL

ST. ANTHONY
VOCATIONAL

Responses to 3[a] (Previous exposure)
+ 3[c] (People willing to help)

Responses to 3[b] (Hopes to experience)
+ 3(d] (No experience/ exposure
- yntil after graduation)

gl i

Non response to # 3[dib,c,d] + 3[e] —

survey; R. Halliday, (Nov. 1985). St. John’s, Nfld.
\




The results of the questionnaire circulated as a
part of the study indicate that a relatively low

percentage of students'surveyed actually have a planned

‘apyoach to the type of work they want to do as adults.

1t/is emphasized that of the students surveyed, only
16.7% (see TABLE 5) of Memorial University students,
40.6% .(setg‘ TABLE 8) of Cabot Inétitute, 40.5% (see TABLE
11) Marine Institute, and 24.0% to 28.0% (see TABLE 20%
of District Vocational School students with specific
career plans, made contact with the labour market. Sc‘)me

of these students may, indegd, enter the occupation of

* their choice afier graduation, but it is felt that the

protess of getting into a career is highly competitive-.

and requires careful career p}ﬁnninq.( ’
Furthermore, tl:Ae low percentages of respénses

gained Eo guestions 2 (Unemployed, upgrading) and 8

(Sponsored by employer), demonstrate that few of the

students’ surveyed have returned to post-secondary studies
e 2

after entering the -labeur market. Aleo, ‘the. relatively
low percentages of respohses ;ained frqm questions 1
(Study for education sake), 4 (Nothing better to do), 5
('Progr:ammu second choice), 6 EPressured by parents) and
7 (No career in mind) indicate that these students are
largely career orientated. 3 )
It appears that there are students who are worki‘ng

towards academic qualifications for a specific career and

not making contact with the labour market relating to
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that career. This means that there are studentd who are
heading towards entry into the labour market based solely
y on academic qualifications. It is speculated that the .
students in this situation may find themselves in
@ifficulty entering the labour market and may lose job
competitions to candidates with less academic
N qﬁ‘alif,icaticn‘s but more related job' experience.
. In summation, the data gathered clearly suggests
" that of the students surveyed for each of the Cabot
Institute, the Marine Institute, and the various Distri¢t
Vocational Schools, a relatively low number of those who
-- perceived themselves as workjng guwards acadepic
qualifications for specific careers have made labour
market contact. The number of students in‘this category
at Memorial University is even less.

. This seems to support the fact that post-secondary
institutions aré used for gaining credentials to enter
the labour market rather than obt;.ai'nxng thés training *
© " necessary to perform a specifiC job. This leads to the

Y, - question of how effective our present school system is in
/' developing a well trained labour force and how efficidnt
'\54 + our public policy is in balancing our natjon’s ‘hvuman
. resources. ] °
The ne&-pjchapcer is designed to outline the -
N conclusions gained from cyheiinformaticn presented and to

. discuss the implementations of. these findings.

' 4




CHAPTER 6

CONCLUSION AND IMPLICATIONS
It is important to maintain a close look at how the -
process of transfer from schooling to wotklnq is bean
carried out. This study to some degree shows that in the
. current structure of the post-secondary eduycational
sy;tﬂnvir\ Newfoundland, many students fail to develiop
fundamental links between post-secondary studies and the
work place. This leads to speculate that post-seconda‘ry
. students obtain skills that are not needed i-rT tl:ae labc.ur ¢
market. This results in excessive cost for )
post-secondary education and an underutilizatic;n'of the
province ‘s human resources. . - N
The Industrial Revolution chznged the structure of
2! the work- force and the nature of work; this, in turn,
forced a movement t‘cwarés urbanization and more clearly
defined class levels. Education became a luxury
affordable only by the rich and uppex class, and it would
be these chxldren who would fill the ranks of the next
B generation, husiness and ‘factory owners and m naqement.
During thi nineteenth century thegtr'ucture of” the school
was developing along the ideals of. the upper class an.d
modelled after the corporate state. . The.result wa;‘ a
predestined association between the level of. achievement -

in the school system and the level of attainment in work
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and in sogiécy, The freedom of, right €5 SOUERETSH 1 &
democratic society opened the door to a whole new '
phenomenon--upward class mobility.

The changes introduced to society becaube of the
World Wars and a rapid increase,in £echnology ‘in the
1960°s pushed education fnto 2 “naw approach towards the
development of trained, workers. Students flocked to
post-secondary schools for job credentials in order to
gain highgr paid and more prestigious jobs, and v
gofernmén:s quickly built t%&hnical and vocational

schools in rgsponse to the pefand.

Governments have respo in the past to the demand
from the-public for post-secondary education by building
post-secondary educational ‘institutions and impleménting
training programmes. These training programmes represent
a democratic freedom of choice which allows individuals
to select their own career, and at the Same time becqmes
an important factoY in that country”s econpmic
development. Educational policy must therefore create a
balance between the demands for specific post-secondary
education and the demands of the \ako’.\r market for a
skilled work force. The balance of expetise is

controlled by balancing the choice of education

‘programmes. This is achieved through overall education

are

policy decisions:at. levels affecting what ptogrammes
N \ fo 2 [
offered, how many institutions exist, and where thpsg

1nstit\i|\txcns are located. -~
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The economic strength of a country, according to
+such people as" former Prime mes:et Pierre Trudeau, 2 is
largely dependent oh its productlon capabxhty and its
competitiveness in international mdrkets. It is
reasonable to tuggest that wages are an' important aspect
of production cost of goods and materials, because the
final selling price ;nust reflect all costs. This is
partjcularly important ih North America because we enjoy
. a high level of living, 'and a hig‘h wage s‘tx’uc;ure‘tied in
with it. S’z;me countries, particularly those in the Far -
East, can produce a hqh—tecm product at low cost but
thxs generally means a lower [standard of 11v1ng~
. '. The major éoncerns for productxon cost test,
therefore, not on the actual cost of pxoduot‘on but on ”
th relationship betveen the costAof the product and the
level of Iliving sustained. For €anadian production costs
+to be competitive with those'of industrial nations, such
as European countrjes and th‘é' United States, the V
efficiency of production becomes a critical factor. One
important factor in the debate o thé efficiency of
. production’ is the .questign o.f _hqv; .eEficientlly the
il natiun"s human resource is vtr‘mi!')ed'by the’ publie-school
. é;ste;n and abso“rbed into the labour market. In ‘thig

study-it is shown.that many students in ‘post-secondary

nsditutions in Newfoundlénd do not make contact wfth the

labour market before or durin%their post secondary

"7 studies. ‘It can ‘be mphed from this that the




educational system in Newfoundland dces little to

5 éncourage students to make such contacts, st Eus, 6 1ok
maintaining efficiency because it is producing trained
personnel which the labour market does not needsand
cannot utilizg. . i 7

The labour market itself must be considered an

important factor when considering movement from school to
Wt TGEAETEILY,. TRALVIAG. SREToyaEs: FIRCEION
independently of direct influence from the education’ )
system, for their major concern is to have an efficient
wark force that can perform a given function ta produceja
product or a service at a given cost: As outlined by"
Trudeau in his 19?2 'Sgéech to the Natiém, a nation’s
economy stems furndamentally from the total production
success of the labour market; therefore, it is important
for a prcduct‘ive country to have a prodyctive indus‘trial

. base. However, at the root of industry’s fjnamcial -
success is the labour force, because production costs:are
primarily geared tc; labour costs.

Emplozers have severgl n‘min'prob]ems. First, it is
d \important o £ind and retain employees who are able to do

U N
the most cost efficient job (i.e. the best work performed

P for Khe salary earned). When emploﬂers recruit ‘e}nployees . %
) . K to fil\l\ new or vacant positions, they are anxious to
~ g p ¢
,obtain an employee who has had experience doing that ~

function, as this lessens the time required for

incumbents to'become familiar with the work and to
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functicn at their greatest potential. This méans that
the demand for employees is for experienced workers.

Another prqblem experienced by employers is what
criteria to use to select or rank candidates in the .
recruitment process. With the strength exercised -by
labour unions and the power of equal riqht§ movements, it ,.
is necessary to be able tb rationalize why one candidate
is chosen over another. This brings education to the ]
forefront, because education trédentials play an '
important part in the recruitm\ent process.»’rhié means
that the person with the best chance of getting a
particular‘job is the person who will accept the salary
offered and who can display the most impressive resume.
However, high education gualifications .ofteri mean a
higher buying price or salary. ) )

When this occurs, the education system becomes an
operation to provide credentials which serve primarily in
moving the candidate as closely as possible to the
position of being selected to f£ill the job. _’_l‘here is no
doubt that an educated employee may have innate skills
and abilities that are valuable on the job, but can it be
said that a technically trained student is more or less
educated r.han a technigally exp&xenced employee.

Ceupled with this is the fact that the education system

is prov;dinq only part of the cfiteria of recru1tment,

for no mat‘ter how technical college‘s attempt to simulate -
th_e work place, there is ho'accepted s:ubstitute ‘for

’




on-the-job experience. ‘

¥ Post-secondary education has an important function
because there is often a significant amount of technical
theory and practical skills necessary in‘oxlde‘r to begin
to learn how to do a job. For example, secretar.es can
only pelform ‘all  the aspects of their job aftér they knouw
the offxce operanon and procedures and have learned to
handle clerical matters the way their supervisor
requires. Nevertheless, the Secretary requires typing
and stenographic gkills, and it seems mosy plausible that

- ' v
such skills be gained through qualified inStruction

. outside the job market. It is therefore suggested that

post-secondary institutions must respond directly to the
labour market by providiné sp&cific practical theory and
technical training needed for an individual to perform a
given job. .

" The school system in Newfoundland may consider
chanq’es in its structure tc place a greater emphasis on

career education and counselling, If more emphasis were

placed.on these programmes, students would conceivably

‘enter: post-secondary programmes with.a good uncerstanding

of conditions,in thé labour market relating to the
occupational area th?{ are attemptinq to.enter. 1In che
absence of. such an understanding, very often the end

result is a large number of unemployed post- seccndr_ry

school graduates, hoping to find a job of any

description. However, obsetvation of the high school

o ’ : s o b
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- system in Newfoundland seems to suggest th/)t the present
structure of career education fails to h:lp students make
career decisions, ;nd to select post-secondary programmes
which have meaning and purpose for their career goal.
Consequently it appears that secondary school graduat;s

“imay Le primarily interested in choosing post-secondary

: s.chool.programmes of sgudy, rather than. choosing an
occupation and then planning a means of getting irto that
occupation.

Ofe can also make observation on the degree to which
post-secondary ed’uca‘tiﬁnal institutions are active in
attempting to introduce students to the work place." In
song cases post-secondary institutions have implemenFed
wo\;k term projects; however, these programmes seem to
fall short of providing extensive work experience to,
large numbers of post-secondary students. In cases where
post-secondary programmes do not provide students with

_work experience as a’part of the curriculum, students
must use their own initiative to get related work
exber’ience or to make contacts within the labour market
withy people wHo are willing to give them the leverage
they need to get into the work force. Thé"bresen_t‘ study
sho;::s that students fail to establish contacts within the
labour market. ‘ . o

Information gain‘ed from the sample of post-s’econdééy
students surveyed in the study, indicates that only 12.0%

.of Memorial University 4tudents (see TABLE 5), 26.0% of
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Cabot Institute students (see TABLE 8), 30.0% of Marine
Institute students (see TABLE 11), and between 20.0% to
~ 28.0% (see TABLE 29) of District jyacational schog
,students surveyed have had previous exposure or made
contacts with the labour market during their first year
of study. Thus, lack of exposure to the labour market by
L the first year study period may be due to tle way theu
educational system is organized rather than to the age
“and maturity of £he student. The implementation of an
additional year of high school failed to show (see TABLES
w 2 and 3) an increase in the number of Memoria! University .

students who had formulated definite lareer plans by

~~their first year of study.' .
v \‘ Notwithstanding t\he direct loss of oSt-secondary .
education .invescment when people are téchnically trained
s and can not find employment in their. field of ééudy, g:he .
indirect loss in terms of inefficient use of human
resources could be\ enormous. If, for example, ghe number
=g of man hours of work }:equired for post-secéndary
technical training which is not being utilized in the
labour market were turned to production wor’k,vit is '

conceivable that the result would have a substantial

impact on increasing the ceuntry’s competitiveness in * .
~ “ terms of foreign markets and exports. Again, it is
nece-ssa'ry to clarify the fact that there can always be
justification for education for perso?ial development.

R What is questioned here is the technical training skills N




’ rather than a program that must be taken before students °
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and magpower that is not utilized by the labour market.
;n. order to overcome these particular problems which
may Ee imbgdded' in .the fabric of Newfouncland education,
it wotld be necessary to make a number of changes.
First, an imp}’eved career education and career
counselling programme needs to be devised. Students o

should be exposed to a curriculum which emphasizes the

importance of making sound career choices and
den‘onstrates techniques of selecting a career based .on 3
sel’f analysis; and this material should be presented to
students be(o;e the end of junior high school rather than
in the last year of their senior high school studies. In
this way ‘the process of learning occupational research
techniques may have a more practical application. One
would expect that this yoUl# serve students in selecting
high school courses and make their present course work .. K
more directéd and meaningful.

Another chanqe that could be implemented is to
de-emphasize credentials in pyét—secondary 1nstxtut1on<s ‘ .-
In thxs way universities, colleges”and vocational schools v
would be promoted as a source of what Tholvas (1983: 5) :
refers‘ to as -"life-long" education, which is a process of

continuing educational training throughout one’s life,

look Eor work. 'studenfss Wi uld not only be encouraged to ¥




that career qoall-_. Post-secondary schools tould serve to
provide technical and practical skills as wellads
knowledge of theory as these are required during one’s
career. This should conceivably lead to the as®gning of
greater resiaonsibility on the job and consequently tc the
= achieving of upward or latera}.-ca_rer.r mcbility. The main
purpose of post-secondary course work would be to gain
. the technical skills needed at or about the .time required
for a particular jobL functien. to o
" bMany scholars: such as Broudy (1964: 5-20) have
suggested that secondary education should be structured
" ) towards .praviding the individual "Nlth a sound "basic"
education and this emphasizes literature, language, an¢
mathematics as well as a variety of basic skinnd
material. Because the value of education would remain
» high thge would be no‘necess}ty to change this ideal or . =
philosophy. What would be stressed is the idea that
. . students would consider such factors as supply ard demand
of trained personnel when selecting an cccupation apd
would work into thig career by cc}mbining work experience
) with technical training. Not only will this help develop

° a career.with though‘t and precision, but also will avoid

the waste of time and expenditure presertly expeiien ed

'by those who obtain post-secondary school credentials .to

Exnd out late;PCha: they do not want that kind cf work or

r.hat there 65 no demand for workers with that technical

skill. 1€ is peasonable to speculate that combining work
. .




experience and technical training would allow people to

havepan opportunity to mere closely monitor their own

career preferences, and,to be more awazre of labour market
conditions. /

In ‘order. t6 bring about this changs not saly the
edut’:ational system but also the labour market would have
to enact several changes. Employers would need to'be -
less dependent on credentials as a methdd for selec\:‘ing
new:'er'nployees,‘ and this would.mean a change in present
recruiting proceduxes.‘ Employees would be hired
- . primari'ly‘at the entry level (junior level of

*ccupational c‘lésses) based, on potential, and the

employer would strive to train and develop that employee

U +  -for specialized areas within the organization.

° Em’ployers, therefore, must become sensitive to their own
personnel requirements in terms of the potential of
existing staff and ma'_ke every pc;ssiﬁle opportunity

. available fér their employees to enréll in post-secondary
programmes to gain technical and p'i‘actical\ trair"xi\'ng.

This would mean that business and indudtry would have to

Went human resource management programmes as

: outlined By-Walker (1980: 67-80). ’ .

1f is felt by thie researcher as well as by such

.authors as sqtermeisier (1976: 19-24) that the lgbour

market would gain significantly from this change' in :
personnel programming, because the employer would be in a

better position to bxomote increased productivity and to




" enture that specific personnel needs are met.  This might
mean ,that government departments and private companies
would have a larger number of entry levels for employees.
However, one is led to speculate tr:;t the increased '
efficiency of staff, the down shifting of reépecti\-e
daily work functions, and the stieamlining of supervisory
and managerial perscnnel v’lould mean greater savings in
overall persénnel expex:dxt‘l:lre, and this should have
overall positive effects'on the overall eccnomy. One
‘should also espect that thi's would create a greater
employment base for youth and would result in « decrease
in unenployment rate. g
, This thesis demonstrates to some degree that several
problems presently exist in the process of career
edidation ané treining that require attention. Al&ugh
sone changes in the educational sy’étem in the pravince
Hive. Klzeaay bean IisTensted i €HTs PESPECE: 4y £HE
introduction of a Career Education course in the new high
school programme) more changes seem necessary. It is
conceded that such changes would mean drastic innovations
in the structure of secondary and post-secondary
education as well as in the process of employee training:
1t is hoped, however, that the present d¥scussion wili
lead the way for further consideration and study in this

area.
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APPENDIX A

GRADUATION

Minimum graduation requirements inclade:

(A) The attainment of 21 credits in core courses, as
B follows:

CORE COURSE CATEGORIES NO. OF CREDITS
lish A 3

Mathemétics / 2

Nfld. and Lab 2
Culture ,
Literature 2
% Science ) *
Democracy 1
' canada studies 1
¥ World Studies 2 .
‘

Literature : 2 L.
At least TWO of the *
following categories: 5 -
(i)  Religious Education .
(ii) . Physical Education i

~ and Health 4
(iii) Fine Arts
(iv) Family Studies
(v) French

.(B) The attammen: of an overall of /36 or more
credits, sucp that
) 1. Not less than 20 are for levels 2 and 3
° courses. .
2. Not less than 9 are for llevel 3 courses .

attained in a Newfoundland senior high school programmg,
. and of these 9 credits, not less than 7 are to be for
courses in which a Public Examination was provided.




+ GRADUATION WITH D!STINCTION

Has satisfied minimum graduation requirements, and
attained 550 or more marks in any seven ld&fel 3 courses.

GRADUATION WITH HONOURS

Has satisfied minimum graduation requirements, and 4
attained 550 or more marks in seven university
preparatoxy‘ level 3 courses including at least one course
in each of English, Literature, Mathematics, Science, and
Social Studies. The following level 3 courses are not
designed to be university-preparatory courses and hence,
may not be used to satisfy the level 3 course requirement
for Graduation with Honours:

Business' English 3102 -
Electronics 3104 , )

4 Home Maintenance 3108 R % «
Business Mathematics 3202
Choral Performance 3103
Instrumental Performance 3104
Physical Education 3100 .
Environmental §cience 3205
Career Education 3101

40
Information extracted from the Sen'Kor: High School
Certification Handbook 1984, : o
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APPENDIX B

STUDENT QUESTIONNAIRE: 'administered April 1984, Apx‘).l
1985 and November 1985.

Please complete the following form questionnaire by
indicating the response which best describes the
reason why you decided to attend this
college/vocational school/university.

1.

2

4.

I want to study for education’s sake itself. I
will think about a career later.

I became unemployed so I am taking advantage of
the situation to increase my job qualifications.

I¢have a specific career in mind and I am working
towards necessary qualifications. (If*#3, then
check one of the following.) >

[a] -I have had previous exposurg to this kind
of work through on-the-job esperience'.

[b] -I have had no previous exposure to this
kind of work, but I hope to be successful ‘in
getting work experience/exposure during my
course programme (other than on-the-job
training .offered as a part of the programme).

[c] -1 feel confident in obtaining work in, this
area because I have people wiiling to help me
in my career.

[d] -I have had no'experience in this kind of *

work and do not expect to have any until T
graduate and find a job in this area.

[e] -None of: the above because

I had nothing better to do so”Nghose this
programme as an option.

I wanted tge)qo to another college/vocational
school/university “but I was not accepted and chose
this programme as a second option.

1 was pressured by my family.

I do not have a specific career in mind, but hope
to use a certificate/degree in finding a job.




1 amopponsored in col’ é
Qchnol/uhiversxty by m9 empioy
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° 4 8 APPENDIX L >4

116 waterfofd Bridge Rd.
St. john’s, ‘Nfld

JALE C9

1985 11-05

Principal
AN

Dear sir: [ .

Reference our recent telephone conversation in which 1
-requested your assistance in conducting a study on
post-secondary education in this province.

Enclosed are fifty copies of a ‘questionnaire which I
would like distributed to a-.sample of first year students
in your school . .

Please select five homeroom instructors and give them
each ten questionnaires. They should place the
questionnaires on desks at random in the class before
students enter. When students enter tke class and sit at
their desk, the instructor shotld explain that the
questionnaires are part of a study being conducted by a
graduate student at Memorial University. Students should
then be requested to read the guestionnaire carefully and
complete them appropriately. .

Completed questionnaires should be returned to the
address above. Thank you kindly for your assistance wxr_h
this study.

Yours truly,

Robert C.W. Halliday

/ v
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