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~As with the child  pl  who« tes meanit  and self at the same
time. so we who try to  derstand human experience also contribute

to its transformation™  rritt, 1986, p. 21).

~What we really want to do is be able to experience the world the

way a child does™ (van  men. " )02, 84).
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Phase Two culminated with the construction of a collage poster through which
children represented their experiences with reading, To introduce the collage activity. 1
led children into a reflection about creating meaning through art and layvering of images.

No audio-taping was done for phases one and 1 ) of the data co  :ction process.
Phase Three: Interviews

Phenomenological interviewing is the primary  ta gathering sti - cgy for this
study. During Phase Three. the selected subgrot  of'¢” it children  ticipated in two
individual intc siew sessions. Marshall and Rossman (20006) suggest three interviews as
being appropriate tor phenomenological inquiry: one focusing on past experience with the
phenomenon: the second focusing on present experience: and, the third combining the
two foci to describe the individual's essential experience with the phenomenon. However,
tor this particular study. I used two interview sessions. Firstly. [t d other data collection
sources. in particular the observation and focus group components. Sceondly. based on
my expericnee as a primary teacher, | knew that chitdren generally tend to grow tired if
they are over-saturated with a par ular topic for too many days. So I felt it was very
likely that more than two interviews would overtax t  rattention spans.

Prior to interviewing. I listened to the audio tape of my b keting experience a
number of times. Then transeribing the bracketing experience my ¢ oemean
opportunity to reflect on my own experiences with re  ing, with different constructions
of childhood. and with the political and cultural asper of readin - Reviewing and
retlecting on the description of my own experiences reinforeed t wketing of my

cxperiences.
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lunchroom. A couple of times [ had to move the interv v 1o the stage of the gymnasium,
the principal’s office. and the guid e counselle s office. As children met with me in
the different spaces there wi for some of them, initial periods of adjustment at the start
of the interviews.

Summary

~The goal of phenomenolc “cal research is to describe phene  ena as they are
lived rather than to give an abstract explanatory — count™ (Pollio. Henley, and
Thompson.1997. p. 46). When talking and interacting  th Grade Three children about
their perceptions of their lived experiences with readit  Tbecame v~ aware of how
political, cultural, and social dynamics play a significant part in constituting our reality
and. thus. our lived experiences and our shared phenomenon.

In a provincial climate of testing and accountability, I sensed th  the children in
this class were very aware of tl - role that they were ¢ ected to play as Grade Three

students.
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the bathroom. He had o escape the space which confined him, the box. the books. the
classroom, the desk. the door. the board.

As we embarked upon this journey together (the eight childr — and 1) into their
world of reading experiences, children were reticent and uncomfortable with @
interruption to their taken-for-granted, habitual. day-to-day patterns and processes. On
one particular day, the teacher told them that they could move their desks anywhere in the
classroom. Their reaction to this experience with its inherent freedom of choice and
participation overwhelmed them as thev blindly and chaotically went about moving their
desks from one space to the other in search of the perfect space. It was as though they
were on a boat without an oar. or a treadmill or a Mer  -Go-Round and it was casier to
stay on than to get off. It was casier to leave their desks in the des  ated spaces decided
on by someone ¢lse than it was to deal with the uncustomary freedom. Jane’s frustration
with the sudden infusion ¢ choice into the daily routine was reveale  through her teartul
call to her teacher.

[e won't let ime move my desk 1o that space.

The children were also chi enged with their articulations of their reading
experiences. Sometimes a delay in responding meant that they were - ing to find a way
of saying what they so much wanted to say about reading and school. However. trom
their vantage point, being a female and an adult. I pre  ated as a teacher. In children’s
perceptions, primary teacl s were female and adult.  they were guar d with their

candor to me. especially in the carly days of the study. As if darit me to speak the
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[ would rather talk to my friends than groxenuy — because a lot of grownips don't

know about the things we like reading.

Initially. children’s voices were veiled with their attachments to notions of reading
as process. a journey from one place to another. wasa struggle for 1em to move
beyond goals of accountability aimed at improving and readying for me future purpose
- 10 pass. o please. to perform, to improve, and to achieve. As Leah talked about the
reading CRTs and how important reading is. she toc on the voice ot an adult with an
indifference that blatantly and symbolically deprived I~ of her own oice. In her
deseription of her experience. she became a performer with awell  carsed role. Within
reading as process. Leah understood that reading was ajourney with ar incrary that was
laid out for her by others and she had to keep in step, be on time, and march to the
invisible drummer on this journey to - successtul. to reach a goal. and to realize a pre-
determined tuture purpose. [ h makes mention of the importance of € Ts inher
reading experiences. The power of these tests is driven home by the importance her
mother places on them.

Reading is really important because when you go on o high school the teacher

seont 't let you pass on 1o the next grade if you 't know how 1o read. My mom

said if you don't puss your reading CRTs it will stay-in you le. and when you go

10 high school. the wachers will see it and they Il know that you 're not a good

reader. So it's really ortant 10 know how 1o read. Sometines my nonm

savs. " That s a good gicl. You got a real good mark.” She ¢ really excited and

she hugs me.
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of identity as his conversation about reading followed 2 guidance and purposes set by
the bellwethers.

[ really like doing CRTy in reading because they re not very hard. So I do my
hest when I'm doing them because D know that a teacher from anather school will
correct them und they don’t even know me ana 1€y might not even know where
my school is. They probuably live far wway fro. ere. So they won't know if I can
read and I don't know them cither.

Greg's description revealed his sense that in th - process there is a pronounced
loss of control of his perspective and someone outside  is own classroom was a
vatekeeper to his reading success. Despite his discomfort with this, accepted it as part
of the reading as process and part of the reading journey. While he claimed. to /ike doing
C'RTs. the tension in Greg's tace and hands said something difterent. Greg understood the
reading journey to be an obligatory process involvii yoks. and it he opted out of that
process at any point along the way. then he must somehow find his way back into the
process, in order to realize the goals ot reading. Greg med to have a fear ot the
unknown and that someone outside of himself who w in control of whether he passed or
failed. 1 have 1o be good so that invisible person won 't do anything tone. His experience
of reading was embedded ina fear that someo  might bring the el down on his
rcading journcey.

While the children were not involved in the process of developing the  timate

goals and expectations for the pr - ary reading curriculum. the influence of the outcomes
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reading process. In the absence of meaning. children resort to wavs of coping with
disengaging activities. They know the rules of the reading game. so they play along.

Playing tI  Reading Game

[Human beings are meaning-seeking creatures. Their quest for meaning begins in
childhood, with a sense of purpose. For the children in this study there was a protfound
sense of disconnect between any real interest ar - pu - ¢s from within their liteworld
and reading. The realization that any potential opportunity for readit - engagement is
highjacked, by the reading as a process. trig  rs children’s alicnation from authentic
purposes for reading. With real m  1ing. authe  city. and significance Hsent tfrom their
reading experiences children tind ways of prevaili id coping by playing along with the
reading game. An imposed journey and a torced process, becomes a game. not unlike
other attempts to find play in childhood activitics.

The children in this study v e cautious about  curing and reintoreing their
positions in the reading game. They seemed to experience a sense of trepidation at being a
member of the reading game and being in tune with tI - world of reading governed by
policies and legitimated by adults. Even though children were not involved in dev eloping
the provincial curriculum framework and reading policies, they had 1 intuitive sense of
what the parameters were and what they needed to say in terms of playing the reading
game. One of the rules of plaving the reading game is pretendis  thit's not a game. Not
only did they know it as a game, but they also intuitively knew they had to be

accomplices in not naming it. in pretending it had more significance  an it did.




































[ think Grade Three kids ywould enjoy those be s because there s lots of colour

and they re moving good. Ilike the movies betier than the books because there s

one part...they go out and get stuck in a pool or a pond or something like thar. 1

like a lot of pictures and some words.

Matthew alluded to the texts that engaged him and his peers . being outside of
the world of adults and the texts they were comfortable with. In his conversation. he
pointed to his preference tor talki  with his triends about reading and positioned “moms
and dads™ as being out of touch with Pokemon games.

I find it more comfortable 1o talk 1o friends [t 1 adudis] about reading becanse

they... ahhhh...moms und dads don 't like Pokemon. My dud o but my mom don 1.

I'd say the class likes Pokemon. ['d suy vour ¢ Iy know way more abe

Pokemons...about ...than moms... Mom says, “If vou keep on plaving Pokemon and

vou need some help, phone your dad. ™

[tis worth noting that Mat »w, who was ave good reader. plaved the reading
came and clearly did not want the  sting aspect of the reading  u  to interfere with his
engagements with other texts. e did not like the idea ot having CR 5 for his Pokemeon
games or books. The purpose for CRTs, in Matthew’™s  orld. was t¢ nable one to go on
to the next grade.

Ahhhith. no Idon'twant CRTs on miy Pokc on books.. becanse Tdon't know

cvervihing about Pokemon ver. [With respect to CRTs tor reading| /

feel ahhhi. a bit happy about the reading CRTs [in a melancholy voicel|.

They re right casy. They make me nervous son imes. Sometimes they re exciting



‘cause, if vou passes them, you go to Grade Four. If vou don’t vou have to stay in

Grade Three.

As Ben talked about his PS (Playstation). it we  more than a  iggestion for
pedagogues. His conversation was tilled with langu  : that could o1~ emerge
discussions about his experiences within his lifeworld. He explained the instructions for
the games and explained the terms that were used in context of playing the game. such
as timer. drifiing, wheelic, catwalk, jump. rush. take «  vookick, laps and the s gestions
which tollowed claimed a space tor his prior knowledge and ftor connections between the
experiences of his liteworld and school.

They should have PS Weeo  and hockey at recess. They should have Hat Davs

because I'like wearing my: favourite hat [points to his hat]. 1's a Ski-doo hat.

While the curriculum espouses the merit of reading enge »ments that |k the
child’s lifeworld with the world of texts and that help children find their voices.,
children’s perceptions of their experiences with readit — revealed different realities. Their
conversations, the interviews, and the focus groups became a met: orical lantern which
helped to iHuminate the essence of children™s experic  es with read 2 as disengagements
and longings for engagement ¢ { participation. M ew alludes to these disengagements
as he describes how he teels about the particular books that would be more interesting for
him and his friends.

Fyould really enjov reading if we had books ¢ ot the things that [ enjoy. If we

had Pokenton books, ywouldn't mind going 1o school all su. ner. [think if we

had Pokemon books the other children would enjoy reading nore, too,



At the end of his interview Matthew promised to briv — in ~all the other books™ he had at
home that he thought his friends w. 1d enjoy.

Jane talked about reading as connected just with books, for her. She explained that
she did not have clectronic games and she did not have the internet in her home. She
connected the reading she did in books. with what was relevant in her own world.

L think of books ywhen 1think of reading. When  m reading about animals |

nsually think of my dog und it I'm reading about clectricity. [ think of the power

in ny ovwn house, the pow. that [ use.

Jane did not talk about her rea  ng experiences as particularly meaningful or
engaging but she did try to connect it to something meaningtul withi  her own world and
it was obvious that she was finding meann  in that way.

For the children. playing the reading game was a way of coping with
diser mer . Their pereeptions of their reading experiences ic  titied reading as
routine. as tollowing the rules to stay in the game. as words. as books. as flat and one-
dimensional, and, as solitary and e, Their gestures and deseript ¢ »vealed
passionless. lobotomized reading  perient 5 without physicality. The magic and passion
and the scarch for meaning was missing from their experiences but there was lovalty to
playing the game.

ntapped Knowledge

As the study moved to the individual interviev  and focus groups. the children

switched from apprehension to excitement and en . as they temporarily escaped

the bonds of the reading journey. to relea  their untapped knowled Their cagerness to
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books trailed far behind. Later. writing acrostic pocetry. children rev ed another layer ot
meaning and the collage another, cach layer increasingly clarifying the meaning of
children’s experiences with readit It was like the "t tryoshka principle”. removing the
outer doll to reveal the next doll and the next an  fina - to the inner core where the
essence of the matrvoshka lies concealed inthe nal do Within cach activity there was
a layer of meaning which brov it me ever more closer to the essence of what reading was
tor these children.

Children spoke casily about their lack of interest in the kind of reading they
experienced at school and how their preterre  space tor reading was in their homes. The
home offered tor most of these children that special secret space. A very silent Jessica
talked about how she did not like readit  in school because it was noisy and the reading
periods were not very long. She talked about her favourite place for reading as being on
her back deck at home where she could e hide away in a secret place and her
reading would not be disturbed.

You see [ sneak out on the deck and [ close the gate. The canopy is over it and no

one can see e, That 's my favourite space for reading in the whole world.

The “secret place™ has an essential role the ot every child. Does the
favourite reading space have some of the charac ristics of a secret place that is so
essential for the child? Leah. in describing her favourite place for  ding. alluded to a
quict place where she could be ale 2. THer chuckle helped to reveal the essence ot what

that reading exper’ ce meant for her.
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accountability systems. Children recognize who t v are as readers. understand the nature
and goals of reading particular texts and find reading engagements i MSN encounters
and childhood spaces where theory and practice come together. As  ildren talk about
their reading experiences within spaces reserved for cach other, wh : they read for
personal purposes and enjoyment. they appreciate the opportunity to unveil their voices
and sidestep constructions of childhood that position thent as subjects. Here in their MSN
encounters and their engagements with a range of out-c - school texts, th take  ack the

power to release their voices.













































Postscript

This journey ends with a call for reflection for the reader of this dissertation. The
rescarch question, in this phenomenological study, isa  testion of meaning to be inquired
into for the end can never be quite known.

In November, 2007, tive months after leaving my co-resear. 2rs. | received an c-
mail from Jessica. titled. in big bold letters: I REALLY MISS YOU BEING WITITUS.
This reverberated with me in the days ahead as | continued with the writing of this
dissertation. I was comforted. yet challenged. to elucidate what an c¢i;  t-year-old child
could mean by writing: BEING WITH US...

BEING WITLIL...

BEING....
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to contact me at 737-8621or 733-2632 or my supervisor. Dr. Barri rrell. at 737-7559.

Twuo copies of the consent tform are provided. If you agree your child’s
participation in this study, as outlined above, please sign both forms, K > one for your
records and return the other to me in care of your sch¢ — Principal  soon as possible.

Thank vou for your co-operation and for your support for this research.

Sincerely,

[.inda Coles

ctoral Candidate

I'ne/: Consent for Research Partic ation Form and A -oval from Eastern School
District




































397

into temptation,”and vou were attentive. Do you need me to val this. Yoo said when
vou get right down to the essence of this | guess it sad, a longing for...

I'm overwhelmed with the powerlessness.

Phenomenology never directs intervention it lays ¢ dpportunity there tor yvou to hear
another story and it forces you to retlect on your own. I need the validation that it’s
heard. When 1 go to Calgary I go to the library to see how many times my disscrtation

has been signed out.





















