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ABSTRACT

This is a critical ethnographic study dealing with the business influence on

in The ics of ion dictates that business

play a prominent role. Thus, education has been forced to adapt to changes in the
economy and establish closer ties with business and the private sector. This thesis

will delve into the i ip between ion and busi and its

influence on our political, social, cultural, and economic reality. A greater emphasis

is now placed on science, i and as P to the arts and
which have it played an imp role in training the mind.
The i i which has is the result of the

greater influence of business in the realm of education. Consequences of this

ip will be di in to the example through

an analysis of specific D , as well as, the

of pi i of the i ity.
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INTRODUCTION

Atthe National level, some members of the business world have realized that
the Canadian govemment funds education to the tune of almost $60 billion per year.

Since this izati i sees ion as “big i " and thus, views

it as an economic commodity. A recent Gallup Poli found that 59% of Canadian

CEOs believed the private sector should be actively invoived in forming educational

policy and shaping i and (Barlow and 1 1994). From
this perspective, students are viewed two ways: as consumers and as workers.
When viewed as consumers, the school system provides access to a captive
audience, a specific target market and a group that is responsible for spending
approximately $18 million per week, as well as having influence over such major

purchases as the family vehicle. This ing and infl is

When students are viewed as potential workers, they are seen primarily as a human
resource pool from which corporations can pick and choose for their workplace.

It has been generally affirmed that the purpose of education seems to be

shifting towards improving the human pool for the and the onus

has been put on schools to build the economic future of the country. Reports such

as Change & Ci A i ic Plan for N and
Labrador (1992); Meeting the Challenge: Status Report on the Implementation of

the Strategic Economic Plan (1994); Status Report on the



of the i ic Plan (1995); and Adjusting the Course

Il (1995), have all ignit i that echo the

preceding thoughts.

Along with this, there is a large body of literature that makes the claim that

is having an i ing i in our school system. We see evidence
of this in the nation’s. by i aids
with corporate logos and slogans and il ingly with hool

‘partnerships.’ Dow Canada sponsors Partners Active in Resource Sharing (PAIRS)

whose goal it is to help students and to the ical industry.

They also want “...to il isions of the ion system such that Dow’s

views are taken into consideration.” (Barker 1991, p.37). “What they (Canadian
teachers) should recognize is they must give us the raw material for us to create the
wealth that creates their well being...they (Canadian teachers) must understand that
they must provide us with the quality of people that we can market in the world"
(Jack Pressey, CEO of Moneco, Canada’s second largest engineering consulting
firm speaking on an edition of CBC Radio’s Sunday moming programme, Centre
Point entitled: Put To The Test: Is Canada's Education System Failing The Grade?).
Corporate agendas are being echoed in the hallways of our nation’s schools as
‘donations’ of computers and audio visual equipment actually spit out corporate
rhetoric under the guise of educational tools.

As a result of the North ican Free Trade we are

the inning of privatization and ization of our school system. “NAFTA will




affect education by changing the overall social and political context in which

educational decisions will be made and, more narrowly, by imposing a range of

new, and quite specific, rules on the of future il policies and
programs” (Calvert & Kuehn 1993, p.11). Privately run schools and colleges that
are owned by Canadian and United Stated firms can now compete for Canadian
government education dollars and set the curriculum without any interference from

an increasingly distant Canadian Two of this

are the fact that United States i can actually with Canadian

companies for the right to develop public exams for our nation’s provinces and
Barlow and Robertson (1994) report that only 25% of publishers of educational
books in Canada are now Canadian. Free Trade has made all of this possible as
United States firms have the same rights and privileges as Canadian firms.

For my purpose in this study, | have localized the global trends being
established in education. In the context of Newfoundland education, | have
explored the extent of the influence of business in setting the agenda in education.
In particular, the affect this relationship has on our political, social, cultural, and
economic reality. | have explored how this affects the students that are in the

school system and what agenda is being realized during the six hours each day that

students are in the and how il is it ingly il ing what is
taught and how it is taught.

In this study, | interviewed members from the business community. Data
from these interviews was analyzed in the context of current and relevant literature
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and policy . | have i the

and i : Change & Cl A i ic Plan for
Newfoundiand and Labrador (1992); Meeting the Challenge: Status Report on the
of the i ic Plan (1994); Status Report on The

of the i ic Plan (1995) and Adjusting the Course

11 (1995).



SIGNIFICANCE OF THE STUDY

Given the changing nature and climate of education, many agendas are
being inserted into the discourse of education. One sign of this discursion seems
to be the business agenda. As educators, it is crucial that we better understand

how educational policies, programs and curricula, pedagogical practices, and

are i . If i does have the influence that |
suspect it does, it is crucial that this influence be better understood in the context
of educational reform. This business influence is called for in reports such as

Change & Challenge: A i ic Plan for M and Labrador

(1992); Meeting the Challenge: Status Report on the Implementation of the
Strategic Economic Plan (1994); Status Report On The Implementation of The
Strategic Economic Plan (1995) and Adjusting the Course Il (1995). The research

in this study will be imps in il i policy, in

educational reforms, and to { ini and



LITERATURE REVIEW

CORPORATE SPONSORED CURRICULUM AIDS IN THE CLASSROOM

There are a wide variety of of P i that

is making its way into the classroom, both in Canada and the United States.

Packaged under the guise of { tools, this i is actually
propaganda with an agenda that is vastly different from the standard school
curriculum. These aids are oftentimes too readily available, too easy to use, and
are often produced by people whose interest in education is not compatible with
traditional interests.

Calvert and Kuehn (1993) discuss how at a Boulder, Colorado high school,
McDonald's supplies not only the food but the curriculum: pupils study McDonald's
inventory, payroll and ordering procedures in math; McDonald's menu plans in

home ics; and the 's i ices in i class.

Channel One is a news and advertising TV program in the United States that
is shown in over 12,000 schools and reaches over 8 million students on a daily
basis. In exchange for a wide variety of equipment, these schools allow commercial
news and advertising to be broadcast to their students every day. The school signs
a contract that states that 90% of the students must watch the program 90% of the
time. The program must be watched in its entirety and the teacher cannot at any
time turn the program off! This company has revenues of over $100 million per year
by charging $195,455.00 per 30 second spot to advertisers that are more than
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willing to pay for a captive audience. The company targets low-income communities
of color (Barlow and Robertson 1994, p.182).

Perry (1992) discusses how Dow Chemical in Samia, Ontario has
experienced job cutbacks in the past five years and has been under increasing

from i ies. The media has targeted Dow as a notorious

polluter; clearly this would i public relations. Enter

PAIRS (Partners Active in Resource Sharing) whose purpose is to help teachers

and the ical industry and appreciate the value of

entrepreneurs in the business world. Under this cooperative program, senior high
school students spend part of their curriculum employed on the job at the plant.
The student at the end of the term, will frequently produce a report of their

experience that is very pro-Dow. One of Dow's stated goals for the program is to

of the ion system such that Dow's views are taken into

consideration.
Many teachers may offer the argument that such materials can be debugged
in the classroom by verifying sources and viewpoints and discussing this with the

students as part of the i [e] i though, do not have the

time or the inclination to carry out such an exercise and students have to pay the

price through biased curriculum.



CORPORATE - UNIVERSITY LINKAGES

Co i and other il can provide a wide variety of resources

for universities. In the United States in 1990, corporate gifts to institutions totaled
2.2 billion dollars and until the economic slowdown of the late 1980's, this figure was
one that was steadily increasing (Kourofsky 1992).

Many universities do not know where to begin when it comes to the idea of
corporate funding, so they either do not begin or they randomly submit proposals
and hope that one will be selected. There are many ways to tap into the vast
resources that a company has to offer. Kourofsky (1992) believes that a university

should be aware of the amount of i thata i gives to

uni ities. This is ially i i ion to know about the corporation
that they specifically want to target. More and more, companies want to fund

projects and programs that are well focused and will be of some advantage to the

C iting for uni ity projects frees up valuable budget
dollars to be spent in other areas of the university.
Corporations also have different ways of giving money to universities. Many

large corporations have a direct giving program and a separate foundation.

direct giving for i 60% of

and is usually ¢ of a large number of small grants. Foundation

gifts are larger and can support more projects. When many company foundations
are set up, they make grants consistently, even when profits are not high (Kourofsky

1992).



A ion's annual report i i i ion as it can help

identify people that may be interested in the various projects taking place in the

if new

university. It may be easier for the uni ity to get a

p or new initiatit in the P have a link to a department in a

university or a certain project. The annual report will also convey financial data.

This is important to know because the hope is that the company will invest in the

ity, and an ing of the 's financial sit ion can help in
determining how much they can possibly invest in the university. When reviewing
the corporation’s annual report, it is important not to rely on a single figure to
determine whether or not the company is financially healthy as a single sales figure
alone can be meaningless. It is important to look at how this sales figure compares
with statements over the last three years. Itis also important to note that net sales
can be going up while net income is going down. Winning corporate dollars is not
simply a matter of making a phone call or filling out an application; cultivating a
corporate relationship takes time and effort but often the results can be well worth

it (Kourofsky 1992).



CURRENT LINKS BETWEEN BUSINESS AND EDUCATION IN CANADA

In Canada today, there is much support among government, industry and
universities for the idea that people and knowledge are two of the main components
to achieving economic growth (Bell 1990). Universities are creators and
disseminators of new knowledge as well as a human resource pool. A number of
important groups feel that it is essential to create linkages between the university
and the corporate world. Bell (1990) gives three examples of this:
1.)  The Science Council of Canada released a report in 1988 that was based on
studies of corporate-university linkages. This report calls for the integration of
people, ideas, opportunities, markets, and capital in new and effective ways. The
links that are most needed are those between research communities within
universities and the private sector. The onus is being placed on universities to

transfer knowledge and resuits from ies and i i for

commercial development in the private sector.

2) The 1984 final report of the Commission on the Future Development of the
Universities of Ontario called for closer links between corporations and universities.
The report proposed that these links were essential to facilitate not only the
production of more technology as a direct result of new knowledge, but also its

diffusion and application within industry.

39 The Ci Higher ion Forum is a based national

coalition of university presidents and CEO's designed to merge goals and activities.

It ad closer i ion ties and
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) by placing onone g ing bodies. The forum feels

that universities should be more dependent on corporate funding and advocates

that interested corporations should set up their own development offices to

deals with uni ities as part of their busil strategy.

The Government of Newfoundland and Labrador is also supportive of

links as is evit in Change & Cl their
Economic Plan of 1992, the two subsequent status reports of January 1994 and

January 1995 and Adjusting the Course Il (1995) In these reports, the govemment

states that there should be stronger links bx these two izations b
it is the responsibility of the educational system to provide the human resource pool

to the business community.

WHY CORPORATIONS SHOULD SUPPORT EDUCATION
There are many reasons why corporations should offer financial support to

our universities. The relationship can be equally rewarding for the corporation as

well as the university and, as the i shows, busi is ing more vocal

about the expectations that they have upon our academic communities.

Global competition is a reality in the corporate world and corporate survival
is dependent on remaining one step ahead of the competition. Investment in a
university can aid a corporation in being a part of important technological

breakthroughs.



Milheim and Bailey (1991), cite Melchiori and Tolbert (1984) in discussing

the of i in uni ities. These industry incentives

include the acquisition of new personnel from within the university that may be an
‘expert’ in the research topic. The corporation now has access to new science and

in addition to university facilities such as laboratories. The marketing of

the product or the research has added prestige through the use of a university or
a scholar's name. The corporation also has access to career-long training for

technical personnel as well as insight into new developments in various fields.

DISADVANTAGES TO UNIVERSITIES ACCEPTING CORPORATE FUNDING

Brown (1985) provides words of caution about this corporate-university

relationship. There may be dif of opinion ing the ilability of
research results, and this can also extend to patent rights. The organizational
structure of the two groups are very different. Universities tend to be horizontal
while industry is traditionally hierarchical. There are also different time scales used
by each organization; universities use a long range scope, while industry tends to
focus more on a shorter retumn (Cited in Milheim and Bailey 1991).

Another discouraging side to corporate funding is the disparity between

funding of chairs of science and at universitie P to

funding of chairs in the humanities such as English, philosophy and history. The

unfortunate side of this reality is that the ities are the very discipli that
may be devoted to critical thought. Science and technology, on the other hand, are

12



more likely to attract large research grants because breakthroughs in this field can

be of ial i to the

Barker (1991) suggests that there is an increase in the amount of corporate
materials that are entering into the university classrooms and lectures. He feels that

all materials that come from corporations are biased simply because they are

corporate sp . ials such as i videos

from Dow Canada are then legitimated simply because they are taught in a

Any ials paid for by i are usually produced

to serve some existing goal. the ion's interest in

education does not coincide with society's interest in education.

ADVANTAGES TO UNIVERSITIES ACCEPTING CORPORATE FUNDING

There are many ways in which the corporate-university relationship can be

to the uni ity. The ion can help in the form of donations or

funding. This can be helpful to the uniy ity, as a ituation in
exists whereby there are limited budgets and limited contact with experts outside
the academic realm. This gift can help the university remain current by providing

new facilities and i i ity i can help

students by iding contact with the sector where many graduates will

obtain eventual employment. Brown, Mai, and Tolbert (1985) said that there are a

variety of ways in which this i ip can be to the uni ity:
1.)  gifts, grants and research contracts,

13



2) faculty consulting,

3.)  the use of various corporate materials in lecturing,

4.)  the use of specialized corporate facilities,

5.) insight into current commercial concerns, and

6.)  the possibility for summer or adjunct employment for facuity

(Cited in Milheim and Bailey 1991, p.40 ).

THE NORTH AMERICAN FREE TRADE AGREEMENT

The North American Free Trade Agreement has had a significant impact on
education in Canada, and as a result we are witnessing the privatization and
corporatization of education in this country. There was very little consultation with
the educational community as the federal govemment informed Canadians that this

deal would have a minimal effect on our educational system. "NAFTA...treats many

of our social instituti as service ities that must be opened up to the
pi of the The ion that
services can, indeed should, be treated as i ti i a

fundamental break with our Canadian traditions and presents a clear and present
danger to the educational programs we cherish” (Calvert and Kuehn 1993, p.5).
In Canada, we have traditionally viewed education as a public service and
an inalienable right for our citizens. Education was never open up to competition
from the private sector and it was never governed by the rules that are imposed on
all facets of the commercial sector. Now that United States firms are able to
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facets of the fields of science and technology is today's equivalent of the 18th

century which i land from the common peasantry

in England and redistributed it to members of the nobility and gentry who had
enough influence to have Acts of Enclosure passed by Parliament in their interest.
Under NAFTA, Calvert and Kuehn believe that information and knowledge that is
the cultural and intellectual right of all Canadians will become the right of only a few.
This suppression of new ideas and knowledge can only be detrimental to our
society as we are witnessing the creation of private property out of knowledge.
There will aiso be a cost imposed on our post-secondary institutions as a
result of the intellectual property rights section as outlined in NAFTA. Corporations
can derive increasing financial benefits from our Canadian education system
through the form of royalties. For example, if there is a breakthrough in a Canadian
university laboratory through a project that was funded by a ‘donation’ from a
corporation, the university will have to pay the corporation for the right to utilize this
material or finding. For the university, this means increased costs in the form of
new staff to calculate royaities owing (for findings made on the university property!),
to enforce patents, and to enforce these new rules on the students and faculty.
Under NAFTA, Canadian educational institutions will be at the mercy of large multi-
national firms as they give them the right to patent new findings simply for

commercial benefit. "Many offices now have an office of 'intellectual property' with

full-time staff who ialize in i h with
firms. These spin off foundations provide a way for universities to engage in a wide
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range of i i ips without having to fully disclose the
nature of the deal they sign. Under the guise of protecting proprietary knowledge
or maintaining commercial secrecy, public accountability is restricted or denied"
(Calvert and Kuehn 1993, p.124).

There are several examples of how we are witnessing the ‘Americanization’
of our Canadian education systems as there is pressure on Canadian schools to
follow in the footsteps of our neighbour south of the 49™ parallel and to make our

school system one that is driven by il goals and privati: Cl ing our

school system to follow the American model will be an especially difficult task given
the fact that traditionally, the reasons behind educating in both countries were vastly
different. The American school system has traditionally educated students with the
end goal in mind of creating the perfect American citizen to fit into the melting pot
view of society. Individual thought was not in the forefront of this system as
conformity to the American way was seen as desirable. Canadian educators, on the
other hand, have always valued and recognized the rights of a wide variety of
cultural groups under the Canadian mosaic view of society. The individual thoughts
and the rich experience and traditions that these people bring to the classroom is

something that is seen as il iching the ing experience of all

students in the classroom.

The Business Council on National Issues (BCNI) was formed in Canada in
1986 and is comprised of CEO's of major Canadian corporations. This council
recently commissioned a $1.5 million study by Michael Porter of Harvard University
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regarding education in this country, his findings echoed that of the business

community who want to ‘Americanize’ our education system. The report called for

the creation of national i and to have incial ge
agree to testing mechanisms to meet these to put more is on
science, math and technology, and to i ities into instituti to

promote economic development (Calvert and Kuehn 1993).

A vast majority of post-secondary institutions in the United States are

privatized, and these privati: instituti play a large role in the training of
American students. This is unlike Canada where until recently most of our training
programs were publicly funded. Under the North American Free Trade Agreement,

we are witnessing the shift towards the privatization of our training institutions as

training instituti can for the federal government training
dollars that traditionally were awarded to community colleges. Canada's institutions
have come under attack for failing to meet the training needs of the business world
so a large portion of federal government money is being diverted into private
training programs. Beckerman et al. (1992) believe that an increase in education
and training do not necessarily mean a bright economic future for Canada.

Education and training are not seen as a cause but rather as a result of economic

whereby an is on training and ion would come about as a

result of a healthy economy. This is a position that big business chooses to ignore.
The drawback with many of these training programs is that they take away
students and funding from already existing community colleges. This funding then

18



goes directly into the hands of private employers. Calvert and Kuehn (1993) believe
that this new system dramatically reduces public accountability for the amount of

money being spent while giving more control over type, extent, and quality of

training to private l As private are now the of this
training, they can make demands for the kind of training that they need. The fault
with this is that many of these programs are employer specific and the skills gained
are not transferable. The only agenda that is being realized in these private training
programs is that of big business while the needs of the students and workers are
met only in the context of this specific business. This has major repercussions on
what we have taken to be our basic beliefs about our educational system in this

country.



THE SHIFT TAKING PLACE IN EDUCATION

Whether we agree with it or not, we must admit that big business has had a
place in current educational reforms and most of the literature on the subject would
admit that this influence is indeed present and is growing. | would tend to argue
that to some degree this influence has always existed but not to the current extent

and certainly not with the same intent. These ideas are echoed by Popkewitz

(1991) who argues that i i in ing is not new. From the

1870's, the of i ini ion was applied to social affairs and
cultural development to foster progress. At the tumn of the century, business groups
had the authority to support or reject the financing of mass schooling through local
tax systems and national business groups that were represented by philanthropic
corporations have responded in times of crisis to promote conservative interests
and progressive changes. Particular concems have been higher education,
professional education, and curricula in public schools.

The shift in our school system is mirroring events that are taking place in the
global economy. There was once a strong emphasis on knowledge, but there has

been a shift and the is is now on i d Pure and critical

thinking skills are not as revered in our school system or in our new global economy
for that matter as the pursuit of information has taken the lead in what is valued in
our society. This shift was made with virtually no consultation with the education
community. Business decided that schools were not meeting the corporate criteria
of what a school should do. In order to meet the needs of the business community,
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what was valued in the school system had to be changed. As a result, the business

agenda is being realized in our school system today. Popkewitz (1991) feels that

the interplay of ion and big busit can be detrimental to the school system.
In terms of business and the economy, there is a shift of focus to what is happening
on a global level as opposed to the focus being on the local level. When business
becomes involved with a school, it naturally focuses on the giobal level. "The

current level of muiti-national corporations, however, focuses the agenda of

less on local i than on national production and
ir i defined prioriti While i jurisdictions are maintained in
school policy making, local and the pment of id
with the priorities and i i outside the local area" (Popkewitz
1991, p.129).
The shift toward i i itin ion is linked directly to the

government becoming less and less involved in education. With little debate
beyond the issue of denominational control or criticism, education in Newfoundland

is undergoing some very serious changes. The current provincial govemment views

ducation as the key to i As a result of this reality, our
education system must adapt to the needs of the changing labour market and
establish closer ties with the private sector. There has been a call to alter the
curriculum so that the focus is on math, science, enterprise, co-operative and

technology based education. It is felt that these subjects will provide students with
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the basic skills that business feels that they need to function in the global

marketplace (McCann 1995).

inits ion, a shift in why we educate students. it
seems that we no longer impart knowledge for knowledge sake or to teach students
to think critically, rather school is becoming nothing more than a site for job training

for i This reality ies with the il agenda as they no longer have

to pay for the training of employees themselves because the school system is
altering itself to do this training for them. In essence, this saves the corporate world

millions of untold dollars and it costs the C ian g and the C.

taxpayer millions of dollars annually instead. This then creates a cyclical
relationship whereby business has more money and more control and can make
even more demands on our educational system so that it better serves their needs

(Beckerman et al. 1992).

THE NEWFOUNDLAND CONTEXT

The i i in ion can be evi in several

of ! such as Change & Challenge (1992),
Meeting The Challenge (1994), Status Report on the Implementation of the
Strategic Economic Plan (1994) and Adjusting the Course Il (1995). What we are
presented with is a totally new way of looking at education that is a strong break

with how we have ti viewed our ion system. The new

approach places the education system at the centre of economic revival in
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Newfoundland. The writers of these reports apparently believe that there are
certain weaknesses in our educational system that are responsible for the problems
that corporations are facing on the international level.

As a result of this, there are those who believe that schools should have

closer links with the private sector. The curriculum that will come about as a result

of this union will place a greater is on science,

services, and business courses. In Adjusting the Course II, it is stated that there
should be a Primary Core area of subjects that will consist of mathematics,
technology, and language; the Secondary Core area will consist of second
languages, social studies, music, fine arts, and physical education. Subjects other

than those i are i tobe " and are to be taught at the

discretion of the school. This new core curri is i to teach a

skill set that will tumn them into a flexible, adaptive workforce that wil re-vitalize the
economy of the province.

The Newfoundland government is not acting alone when it decides on these
new government policies as it has been influenced by the St. John's Board of Trade.
This is a relationship that both readily admit to. "Basically the Board views the
education system as critical to the diversification of the economy, but insists that it

become more to ‘the skill i of the busil ity', and

able to meet ‘the future demands of the marketplace.' As 'skilled human capital' will

fuel i the provi needs 'a more highly-skilled,
better educated and more flexible workforce' willing to accept further education and
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training” (McCann 1995, p.17). These skill i into an
on the core subjects from Adjusting the Course II.

It is important to note that not all educators see as their mission the above
goals. Giroux (1993) considers himself a radical educator and as such, he

revered instituti and existing i about our ional

system. Giroux also argues that he can never ive of an

such as Harvard defining itself by a primary mission of the promotion of industrial
growth. If such an elitist institution that we revere would never define itself in
economic terms, how can we take an opposite stance when viewing education in

this province and make economic returns the focus of education?

The linkage d and uni ities is ing as

ic forces draw the ic and ities together. As most

of the literature indicates, there seems to be more of a push from business and
govemnment interest for this corporate-university linkage. This point is made evident
in several government publications calling for closer links. Though schools can
stand to gain much from this marriage, a potential concern should be that
corporations will want too much control over what is taught and researched.
Barlow and Robertson (1994), discussing Neil Postman’s 1992 book
Technopoly say "Postman sees schools as one of our primary means of socializing

the young into technopoly, a cuiture that it people to the i of

technology, elevates the pursuit of quantity of information over meaning, and
divorces the population from belief systems, as information management has no

2



moral core....One wonders, however, how schools can create meaning among

children with i bits of i ion not to any

organizing principle beyond devotion to more and better access to more
information”™ (p.149). There is no doubt that the link between business and
education is strengthening. This is an occurrence that cannot be prevented, but as

we would be i in our role if we were silently accepting.
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METHODOLOGY

In ing the y for this study, itis i to that
methodology includes not only method, but theory and epistemology. Methodology
is in fact the point where method, theory and epistemology coalesce in an overt way
in the process of directly investigating specific instances within the social world

(Harvey 1990, p.1). In a general way, the study will be influenced by critical theory

of ion and by a di i to

In a more specific way, this work will be an educational critical ethnographic

study. “What is imp for critical W, , is that the probing of
the subjects’ meanings is not the end of the story. The group operates in a socio-

historically specific milieu and is not independent of structural factors. Their

meanings may appear to be group but are i by structural
concerns” (Harvey 1990, p.12).

Ethnography is “a method of where the

attempts to enter into the culture of a particular group and provide an account of
meanings and activities from the inside” (O'Sullivan et al 1994, p.109). Ethnography
is not only a way of understanding and explaining how people make sense of their

lives; it also to a form of and ing about cultures (Geertz

1993, p.6). The ethnographer is confronted with a myriad “of complex conceptual
structures...which are at once strange, irregular, and inexplicit, and which he must

contrive somehow first to grasp and then to render” (Hammersley and Atkinson
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1992, p.2). Geertz (1993) likens ethnography to the ‘construction of reading’ of a
foreign manuscript. The ethnographer is faced with the problem of bridging the
cultural distance between himself/herseif and the culture or group under study in
order to paint an accurate picture of that group. The written account of the culture
under study by the ethnographer is expected to “...clarify what goes on in such

places, to reduce the to which iliar acts ing out of

unknown backgrounds naturally give rise” (Hammersley and Atkinson 1992, p.16).
Ethnography, as a method of cultural analysis, has traditionally been carried

out within the field of isi i being

by other disciplines, including education. Despite being a relatively new method of

has as an i imp means of

analysis. It has been argued that this trend has developed against a backdrop of

growing unease with iti qualitative and
methods.

While it is the role of the ethnographer to enter into the natural setting and
collect data through observations and interviews, the ethnographer still has to

interpret and decipher this information. It is necessary, but very difficult indeed, to

be able to interpret observed b jour and interview with a
certain degree of di as an . The must avoid
and i i You have only the responses that

interviewees choose to tell you. This causes certain issues to arise in interpretation
because it is limited only to the responses of the subjects under study.
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The interview method can be defended for its ease of interpretation and

insight it gives to the i of “The i

method...is to be defended...not simply for the access it gives the researcher to the

opinions and but also for the access it gives to

the linguistic terms and i through which their
words and their own understanding of their activities” (Morley 1992, p.181).

For this study, data was collected primarily through interviews with eight

of the il ity in gh this is a critical

ethnographic study, the interview { are open, but They are

built around concepts such as the aims of education and grounded in the notion of

the influence of business in education. The specific questions that were asked

were:

1. In Canada, we have traditionally viewed education as a public service that was
a right for our citizens, do you see this view as changing?

2. Do you think that there has been a shift in our school system? Where there
once was a strong emphasis on knowledge, there is now an emphasis on
information?

3. such as Change and Challenge and

Meeting the Challenge, present a way of looking at education that is a strong

break with how we have iti viewed our ion system. We are

actually looking to our school system to revive the economy of the province.
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The implication is that there is a weakness in our school system. Do you agree

with this?

#

Do you think that there should be an emphasis and focus on math, science,

and logy based ion as the

Newfoundland government is calling for?

5. Does business have an influence in education?
Should i have an i in
6. Is the i agenda ible with it i aims?
7. What is the value and need of corporate sponsored curriculum aids?
Do you think that students are with a biased i n?
8. Should the onus be on schools to build the economic future of the economy?
9. What do you see as the value of putting the emphasis on schools to improve the

human resource pool for the economy?
10. Does The North American Free Trade affect education?
How do you see The North American Free Trade affecting education?
These extended in-depth interviews were audio taped and transcribed for

analysis. Allinterviews were conducted in the subjects’ business offices. Given the

nature of critical \ i and ies were within the
interview. The results of these i i were p and with the
current li as well as gt reports. The reports that

were used in this study were: Change & Challenge: A Strategic Economic Plan for
Newfoundland and Labrador (June 1992); Meeting The Challenge: Status Report
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on the ion Of the i ic Plan (January 1994); Adjusting

The Course |1 (1995): and Status Report on the Implementation of the Strategic
Economic Plan (January 1995).

Over a two month period, | interviewed eight members of the business
community in the province of Newfoundland. The eight interviewees consisted of
two females and six males, ranging in age from early thirties to late fifties. All

interviewees hold promi itions within the il ity. Data from

these interviews was analyzed in the context of current and relevant literature and

palicy statements.

| have expl the i ies and il i i actions and
words in terms of structural factors; investigated how the subjects see group norms

and practices constrained by external social factors; and noted how prevailing

are and the extent to which subversive or resistant

ing i ical forms.
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PRESENTATION OF DATA

For the purpose of this thesis, eight subjects were interviewed over a two

month period. | chose to interview a cross section of members from the business

in the provil of b | i wanted the

feelings, thoughts, and points of view of the various members of the business

community toward the state and role of ion in the provis of
| felt that the point of view of these business leaders was essential to capture the
question of this thesis that | want to answer.

The interviews were tape recorded with the permission of those interviewed.
The interviewees were asked ten specific questions and not all interviewees
answered all questions. While questions were specific, each interviewee had their

own interpretation of the questions they were asked. From the responses |

d, eight i The findings from the data will be

p in these eight ies along with direct quotations from the various
interviewees. Interviewees will be identified by a number only. A profile of the
interviewees follows.

Interviewee#1 Male, late fifties. President of a major Newfoundland
corporation.

Interviewee#2 Male, late fifties. CEO of the Newfoundland branch of a
National corporation.

Interviewee#3 Female, early forties. ident of a
association.
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Interviewee#4 Male, mid thirties. Vice President of an Atlantic Canada
owned and operated business.

Interviewee#5 Male, early thirties. Owns and operates his own business.
Is actively involved in municipal politics.

Interviewee#6 Male, early forties. Vice President of the Newfoundland
branch of a National corporation.

Interviewee#7 Female, mid thirties. President of a Newfoundland branch of
a National Corporation.

Interviewee#8 Male, early forties. Owns and operates a private business.

In conjunction with the findings of of the busil ity, | also

studied a number of it All of these documents

state specific recommendations for education in the province. The documents that

| referred to were:

Change & Cl A i ic Plan for d and
Labrador (June 1992)

Meeting the Challenge: Status Report on the Implementation of the Strategic
Economic Plan (January 1994)

Adjusting The Course Il (1995)

Status Report on the ion of the i ic Plan
(January 1995)

EDUCATION AS A PUBLIC SERVICE
In discussion with interviewees, | asked the question: In Canada, we have

traditionally viewed education as a public service that was a right for our citizens,

do you see this view as ing? All i i i the word
to mean secondary and post-secondary education.
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A large number of interviewees saw problems rising with regards to post

dary { Many were with i ing tuition costs and
the large amount of students applying to these post secondary institutions.

“I see problems arising with student’s access into post secondary levels.
Colleges and universities will become more expensive, and secondly, there
will be i il atthe y level from i to produce
the kind of students that they require for their workplace.” (Interviewee #1)

Another interviewee said

“It is more difficult to get an education. It is not as accessible as it once
was.” (Interviewee #3)

Most recognize that a shift is taking place and believe that there should be
reform to the education system. Interestingly enough, they did not offer concrete
examples of exactly what this change should be. Many agree that there are

increasing p from the i ity to produce a ‘better grade’ of

student i for the

“Right now | think that the whole post secondary education system should
change and is going to change to user pay basis. | think that when society
had more money in the 50's, 60's and 70's it was a great thing to be handing
out degrees and to be educating people for the general good, but | think right
now it is shifting and it should shift.” (Interviewee #5)

While another person said

“...the regular public system is a right and it is a right for people to be able
to go to school. However, the post secondary system is becoming very
elitist. There are many reasons for this, one is the physical amount applying
will keep some out. Tuition hikes are making it impossible for everyone to
go to school. The basics are a right, it is a buyers market for anything over
and above this.” (Interviewee #8)
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Many believe that business is starting to have an increasing interest in

due to does not have adequate

amounts of funding to funnel into the education system, but business often does.

of this i ing monetary ibutic i naturally feels that they

should have a stronger voice in the curriculum. There was never any mention of

actually providing a training pi for new The onus for

this seems to have fallen on the backs of educators.

“I think that ion is i have
limited resources, and often, educanon is an area they will look at for
cutbacks.” (Interviewee #4)

While another person said

“There is an obligation on the community to provide basic education to all
those who want to avail of it. | think that overall the school has not done a
particularly good job of filling the mandate, and that now other parties, such
as business, want a vested interest.” (Interviewee # 6)

Many interviewees feel that there will be increasing pressure on the

government to allow business to have more of an influence in what is taught in the

school system in this province. Many stated ing g as

a key reason for this increasing influence.

“We will start seeing more and more of it
as governments find themselves in financial difficulty, they (schools) are not
delivering the service or quality that the business community wants. | don't
think that we are particularly good at delivering a quality product in education
in Canada.” (Interviewee #6)

Some interviewees were not worried about the increasing influence of

business in the school system. They stated that it was a natural evolution that the
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school system, like everything else, has to change to keep up with the overall
changes that are occurring in our society.

"...our society in general terms is changing and education of course will

change with it, but | still think that it is seen as a public service.” (Interviewee

#2)

Many believe that the schools have not done a stellar job of educating
students in this province. The interviewees stated that the Newfoundland school
system is not producing the sort of student that the business community requires.
This, coupled with decreasing govemment funding, is the reason why business feels
that it should have a vested interest in education in this province. While all

interviewees agreed that there would be an increasing business influence in

education many saw it as a Y ion that will ly occur in our

society.

SHIFT IN OUR SCHOOL SYSTEM
The second question | asked was Do you think that there has been a shift

from an is on to an is on i ion in our school

system?
All interviewees generally affirmed that there has been a greater emphasis
placed on math, science and entrepreneurial education in the school system. They

further felt that because of this increase, there has been a decrease in the amount



of arts and being taught. il eenough, many interviewees state

that the one area where students are failing is in the area of language skills.

“What has been found is that students seem to have fallen behind in their
communication skills, the abilities to communicate orally and written - there
has been a definite ion in skills. (| #1)

Many interviewees said that in a general sense business has noticed a shift
in the skill set that students possess upon graduation from both high school and

post-secondary institutions. They felt that the students are the ones losing out

because schools are not ippit with the y skills to function
in today’s
..there’s more ical rather than on

communuzunn skills, Ianguage sk|lls‘ and simple grammar. | find that there

are a lot of people straight out of university that simply do not have these

skills. That is because they have fallen by the wayside and are not seen as

important. But they really are important in the business world and the

schools and unlversmes do not see this and they have a continuing focus on
( #2)

A specific area was cited as needing improvement.

“...business in general feels there is a lack of critical thinking skills
particularly in the areas of math and science. Applied skills are somewhat
lacking as well. Our society is becoming more information based and
students need to have the tools to be able to deal with this.” (Interviewee #1)
The interviewees claimed that the very subjects that our universities were

founded on are slipping to the background. These are the very subjects that give

students their critical thinking skills and themtobe i thinkers.

Because of the increase in business and technical courses, students are getting a



very narrow education. The interviewees felt that the goal should be to produce
very well rounded students that have a knowledge about a variety of subjects.

“I would certainly say that there was a shift towards information. A shift
toward skills acquisition. Students do not know the classics anymore - this
is knowledge based. We are definitely moving away from this.” (Interviewee
#3)

While another stated

“The spectrum (of courses) should be as broad as possible, but we can't let
our traditional subjects fall by the ways;de these subjects being general
arts, history, etc. , we have to

on instilling a love of learning and resesrch and thmkmg skills so that no
matter what job they go into, we know that they have the ability to leam.”
(Interviewee #7)

F another i i felt that there was a definite emphasis
being placed on information and technology.

“There is a strong shift to information. Absolutely, the things that | hear

about the most are computers, very information specific courses - there is

rarely any emphasis on English, the classics. The emphasis seems to be in

technology courses.” (Interviewee #7)

There were those who felt that the shift was occurring as a direct result of
changes in the economy .

“The product has changed greatly, the product is now more market driven
and a bit more economy driven.” (Interviewee #5)

37










































































































































































































































	001_Cover.jpg
	002_Inside Cover.jpg
	003_Blank Page.jpg
	004_Blank Page.jpg
	005_Title Page.jpg
	006_Abstract.jpg
	007_Acknowledgements.jpg
	008_Table of Contents.jpg
	009_Introduction.jpg
	010_Page 2.jpg
	011_Page 3.jpg
	012_Page 4.jpg
	013_Significance of the study.jpg
	014_Literature review.jpg
	015_Page 7.jpg
	016_Page 8.jpg
	017_Page 9.jpg
	018_Page 10.jpg
	019_Page 11.jpg
	020_Page 12.jpg
	021_Page 13.jpg
	022_Page 14.jpg
	023_Page 15.jpg
	024_Page 16.jpg
	025_Page 17.jpg
	026_Page 18.jpg
	027_Page 19.jpg
	028_Page 20.jpg
	029_Page 21.jpg
	030_Page 22.jpg
	031_Page 23.jpg
	032_Page 24.jpg
	033_Page 25.jpg
	034_Methodology.jpg
	035_Page 27.jpg
	036_Page 28.jpg
	037_Page 29.jpg
	038_Page 30.jpg
	039_Presentation of data.jpg
	040_Page 32.jpg
	041_Page 33.jpg
	042_Page 34.jpg
	043_Page 35.jpg
	044_Page 36.jpg
	045_Page 37.jpg
	046_Page 38.jpg
	047_Page 39.jpg
	048_Page 40.jpg
	049_Page 41.jpg
	050_Page 42.jpg
	051_Page 43.jpg
	052_Page 44.jpg
	053_Page 45.jpg
	054_Page 46.jpg
	055_Page 47.jpg
	056_Page 48.jpg
	057_Page 49.jpg
	058_Page 50.jpg
	059_Page 51.jpg
	060_Page 52.jpg
	061_Page 53.jpg
	062_Page 54.jpg
	063_Page 55.jpg
	064_Page 56.jpg
	065_Page 57.jpg
	066_Page 58.jpg
	067_Page 59.jpg
	068_Page 60.jpg
	069_Page 61.jpg
	070_Page 62.jpg
	071_Page 63.jpg
	072_Page 64.jpg
	073_Page 65.jpg
	074_Page 66.jpg
	075_Page 67.jpg
	076_Document analysis.jpg
	077_Page 69.jpg
	078_Page 70.jpg
	079_Page 71.jpg
	080_Page 72.jpg
	081_Page 73.jpg
	082_Page 74.jpg
	083_Page 75.jpg
	084_Page 76.jpg
	085_Page 77.jpg
	086_Page 78.jpg
	087_Page 79.jpg
	088_Page 80.jpg
	089_Page 81.jpg
	090_Page 82.jpg
	091_Page 83.jpg
	092_Analysis of data.jpg
	093_Page 85.jpg
	094_Page 86.jpg
	095_Page 87.jpg
	096_Page 88.jpg
	097_Page 89.jpg
	098_Page 90.jpg
	099_Page 91.jpg
	100_Page 92.jpg
	101_Page 93.jpg
	102_Page 94.jpg
	103_Page 95.jpg
	104_Page 96.jpg
	105_Conclusion.jpg
	106_Page 98.jpg
	107_Page 99.jpg
	108_Page 100.jpg
	109_Page 101.jpg
	110_Page 102.jpg
	111_Page 103.jpg
	112_Page 104.jpg
	113_Page 105.jpg
	114_Page 106.jpg
	115_Reference.jpg
	116_Page 108.jpg
	117_Page 109.jpg
	118_Page 110.jpg
	119_Blank Page.jpg
	120_Blank Page.jpg
	121_Inside Back Cover.jpg
	122_Back Cover.jpg

