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ABSTRACT 

The study focused on communication between the parents 

and the staffs of early childhood centers. It examined: 

directors', teachers', and parents' attitudes towards 

parent-staff communication; the procedures and practices 

used by directors and teachers to facilitate communication 

between parents and staff; and the methods used by parents 

to communicate with the staff of centers. 

Sixteen centers on the Avalon Peninsula were randomly 

selected. All the directors were interviewed; all the 

teachers (52) and one-half of the parents (317) received a 

questionnaire. The return rates were 96 and 74 percent for 

teachers and parents, respectively. 

The results suggest that generally, a positive attitude 

exists towards parent-teacher communication. Most centers 

employ a variety of communication practices with varying 

success, despite the lack of formal attention to this area. 

Only a few centers enforce specific policies that give 

parent-staff communication the importance that the 

literature suggests it warrants. The results of this study 

suggest that in most cases, parents and teachers have not 

yet attained a 'partnership approach' to the care and 

education of young children. 

Recommendations are made to licencing bodies and to the 

instructors of early childhood training programs. 

suggestions for further research in the area of parent-staff 

communications are included. 

i 



ACKNOWLEDGEMENTS 

I wish to thank my supervisor, Dr. Rosanne Mccann, and 

also Dr. Ruby Gough for their help in the preparation of 

this thesis. I would like to acknowledge also the 

cooperation of the directors, teachers, and parents of the 

early childhood centers who participated in this st.udy, 

without whose help the study would not have been possible. 

ii 



TABLE OF CONTENTS 

Page 

ABSTRACT ........................................... .. i 

ACKNOWLEDGEMENTS ...................................... ii 

TABLE OF CONTENTS .................................... iii 

LIST OF TABLES ....................................... vii 

CHAPTER 

CHAPTER 

I INTRODUCTION •....•.........••...•.•.•..•. 1 

Nature and Purpose of the study 2 

Significance of the Study .................. 3 

Limitations ................................ 4 

Definition of Terms ........................ 4 

II REVIEW OF LITERATURE .................. 7 

Introduction ............................... 7 

Definition of a Supportive Link 
Between Home and Center ....•.••.•••......•. 11 

Definition of Communication 11 

The Parent-Early Childhood 
Educator Relationship •......••..•.......•.. 13 

Benefits of Parent-Educator Communication 16 

The Issue of Continuity/Discontinuity 17 

The Members of the Child Care 
Relationship . . . . . . . . . . . . . . . . . . . . . . . . . . . . 21 

Parents of Preschool Children 

Early Childhood Educators 

Preschool Children ................... 
Parent-Educator Communication in Centers 

Current Attitudes Towards 
Parent-Educator Communication 

Summary .................................... 
iii 

22 

22 

26 

27 

32 

35 





Attitudes: Arrival and Departure Times 

Directors' Approaches to Parents who 
Do Not Accompany Their Children 

Page 

. . . • 103 

to the Center ..•..•.••.••...••.....••... 109 

summary of Attitudes Towards 
Arrival and Departure Times ............•... 111 

Section 3: Analysis and Discussion of current 
Practices with Reference to Communication 
Between Parents and staff .••.....•....•......... 113 

CHAPTER 

orientation Practices ..................... . 
Communication Practices: General summary 

Most Frequently Used Practices 

Child's Progress 

Center Activities 

Child's Home Environment 

Frequency of Use of 
Particular Practices 

Frequency of Daily Communication 

Parents' Most Valuable Source 

125 

130 

131 

131 

133 

135 

136 

139 

of Information ....••.•........•......... 141 

Priority Given to Communication 
by Directors ..••..•.•..•.....•.......... 142 

Communication Practices of Centers 
with More Parental Respondents .......... 144 

V SUMMARY, CONCLUSIONS, AND RECOMMENDATI ONS . . 148 

Summary and Conclusions 148 

Recommendations .................... ........ 1')8 

BIBLIOGRAPHY ......................................... 161 

v 





LIST OF TABLES 

Table Page 

1 Profile of the Centers in the Sample 42 

2 Profile of Directors • • • • • • 4 • • • • • • • • • • • • • • • • 47 

3 Teachers: Age and Parental status 51 

4 Teachers: Qualifications .................. 54 

5 Teachers: Work Experience ................. 56 

6 Parents: Age, Marital Status, ana 
Number of Children . • . . . • . . • . . . . . . . • . . . . . . . . 58 

7 Parents: Experience with Licensed 
Early Childhood centers ..•...•........•.... 59 

8 Parents: Enrollment Patterns .............. 61 

9 Parents: Educational Background 62 

10 Age Distribution of Groups 64 

11 Post-Secondary Education of Groups 64 

12 Directors and Teachers: Training 
in Early Childhood Education ... . .....•..... 65 

13 Directors and Teachers: work Experience 
in Early Childhood centers . . . . . . . • . . . . • . . . . 66 

14 Information About the Child's Horne Life 71 

15 Importance of Horne Visits .................. 7 3 

16 Importance of Parents Knowing 
of Center Activities ............•.....•.... 75 

17 Importance of Parental Observation 76 

18 Teachers' Willingness to Meet With 
Parents After Center Hours .............. . .. 78 

19 Communication: When Problems Occur 81 

20 Perceived Effect on Child of the 
Parent-Teacher Relationship ...... . ......... 82 

vii 



Table Page 

21 Perceived Effect of 
Parent-Teacher Communication on 
the Quality of Child Care ......••••.....•.. 84 

22 Perception of Teachers' Knowledge 
of Child Development .•••....•...•..•..•..•. 85 

23 Parents' and Teachers' Perception of: 
Each Other as Resource Persons ..•.......... 86 

24 Perceived Responsibility of Teachers 

25 

26 

27 

28 

29 

30 

to Explain the Center's Program . .•..... . ... 88 

Perceived Responsibility to 
Discuss the Child's Progress 

Perceived Responsibility of 
Parents to Explain Their 
Expectations for Their Child 

Perceived Responsibility of 
Parents to Explain Their 
Child Rearing Techniques 

Degree of Satisfaction 
with Supplied Information 

Satisfaction with Time Spent in 
Discussion of the Child's Home Life 

satisfaction With Amount of 
Discussion About Child's Progress 

89 

90 

91 

93 

94 

97 

31 Satisfaction With Opportunities for 

32 

33 

Parent-staff Communication ........•........ 99 

Satisfaction With Opportunities for 
Regular Parent-Teacher Communication 

Parents and Teachers: Combined 
Satisfaction with Communication, for 
Centers with More Parental Respondents 

• • • • • • • 10 0 

102 

34 Perceived Appropriateness of Drop- off Time 
for Parent-staff Communication ....•........ 104 

35 Perceived Appropriateness of Pick-up Time 
for Parent-Staff Communication •..... . ...... 107 

36 Children Who Are Transported Daily 
by Taxi o r Bus Service . • . • • . • . . . . . • . . . . . . . . 110 

viii 



Table Page 

37 current communication Practices in 
Centers as Perceived by Groups ............• 115 

38 Ranked Choices by Groups 
to Communicate About the 
Child's Progress in the Center ••.•••....••• 132 

39 Ranked Choices by Groups 
to Communicate About the 
Child's Activities in the Center •••....••.. 134 

40 Ranked Choices by Groups 
for Parents to Communicate 
About the Child and Family • • • • • • • • • • • • • • • • • l. 3 6 

41 Groups' Perception of the 
Frequency of Particular Methods 
for Two-way Communication ........•....... 138 

42 Teachers and Parents: Daily conversation 140 

43 The Most Valuable Sources of Information 
as Cited by Parents •....•.....•...•........ 141 

44 Parents: Percent Response to Use of 
Communication Practices in Their Center 

45 Teachers: Satisfaction with Parent­
Teacher Communication for Centers with 

. . . • 14 5 

More Parental Respondents ...•.............• 198 

46 Parents: Satisfaction with Parent­
Teacher Communication for Centers with 
More Parental Respondents .•..•...•......... 199 

ix 



CHAPTER I 

INTRODUCTION 

1 

It is the concern of both educators and parents to 

provide the highest quality care and education to children 

in early childhood programs. Several sources cite the 

partnership approach as the most beneficial to children, 

parents, and educators. such an approach is characterized 

by a system of open, regular communication between parents 

and staff. Through communication, important information 

pertdining to the child's experiences at horne and in the 

center are shared. This results in less discontinuity for 

the child and greater support for educators and parents in 

their respective child care roles. 

For most early childhood educators and parents, the 

school system is their only reference point for parent­

staff relations. However, the needs of the child, parents, 

and teachers are significantly different in the preschool 

years than they are once the child has reached school age. 

These differences require methods and attitudes towards 

communication that meet the unique needs of the preschool 

situation. 

In Newfoundland, The Day Care and Homemaker Services 

Act ( 19 7 5) and The Regulations ( 1982) legislate the 

requirements for the licensing of early childhood centers. 

The importance of ?_Jarent-educator relations is recognized, 

(Regulations 13, 34) and the social workers who inspect 
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centers are instructed to be aware of the following with 

respect to parent-teacher relations: 

Parents should be well informed about the program 
and welcomed as observers and contributors to the 
program. In terms of teacher-parent interaction, 
the Social Worker will be concerned with 
information for new parents, parent and child 
orientation, paren"; communication. (p. 32) 

However, the Department of Social Services has provided few 

resource materials or in-service sessions on how to foster 

parent-teacher relations. Only recently the Newfoundland 

Department of Education issued a draft version of a 

curriculum guide entitled Early Childhood Program. Guide 

(November, 1.988), which was "prepared to help coordinate 

the efforts of all those involved in the field of early 

childhood education in the province of Newfoundlanci and 

Labrador" ( p. v) . It contains an informative section 

entitled, Program Focus: Parents, which provides a rationale 

for parent-teacher communication, along with practical 

suggestions. 

Even in the absence of formal attention to this 

specific area, attitudes have been formed and methods of 

parent-staff communication have developed. The present 

study designed to shed light on such attitudes and 

practices. 

Nature and Purpose of the Study 

The study sought to examine the patterns of 

communication which exist between parents and staff members 
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of licensed early childhood centers on the Avalon Peninsula 

of Newfoundland. It took the form of a field survey which 

included scheduled interviews with directors of 16 centers, 

and questionnc1ires which were administered to early 

childhood teachers and to parents of children registered in 

these centers. 

The interviews and questionnaires attempted to: 

1. Determine the attitudes of directors, early childhood 

teachers, and parents toward parent-staff 

communication. 

2. Determine the level of satisfaction with respect to 

parent-staff communication experienced by directors, 

early childhood teachers, and parents. 

3 • Ascertain the methods and procedures used by directors 

and early childhood teachers to inform parents about: 

the program, the day-to-day activities, the children's 

progress and experiences at the center. 

4 . Ascertain the methods used by parents to inform the 

staff of their children's development and experiences 

in the horne. 

Significance of the Study 

This study adds to the general knowledge of existing 

early childhood education services for those children (and 

their parents) who attend licensed centers on the Avalon 

Peninsula of Newfoundland. It indicates existing attitudes 
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towards parent-educator cornrnunicaticn, and patterns of 

parent-educator communication that have developed in the 

absence of guidelines or recommended procedures. The data 

provide a basis for making informed recommendations to those 

who can influence patterns of communication between parents 

and early childhood educators. These include directors of 

early childhood centers, instructors of early childhood 

education at pre-service and in-service levels, and policy­

makers within the div::..sion of Day care and Homemaker 

Services of the Provincial Department of Social Services. 

Limitations 

1. Given the limited size and geographic representation of 

the sample, it will not be possible to make 

generalizations from the finulngs of this survey. 

2. The accuracy and validity of the information obtained 

are dependent on the ability and willingness of the 

respondents to complete the interview and survey 

questions truthfully. 

Definition of Terms 

For the purposes of this study, a number of terms will 

be used, as follows: 

1. Early childhood is defined as the period from 

conception to eight years of age. For the purposes of 
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this study, it refers to children who are between the 

ages of two and five years. 

2. Early childhood education refers to programs designed 

to cater to the needs of the child from infancy to 

eight years of age. For the purposes of this study, 

programs for children aged two to five years will be 

considered. It includes programs that are called 

preschool, play group, day care, head start, nursery 

school, child care, day nursery, and parent-preschool 

cooperative. Such programs are offered on half-day and 

full-day bases and for full-time or part-time 

attendance. 

3. Early childhood center is the physical plant where 

early childhood education programs for young children 

take place. Such centers are called day care centers, 

nursery schools 1 and children 1 s centers. However 1 in 

order to facilitate communication in the questionnaires 

and interview schedule, the terms center, day care, 

and, preschool center will also be used. 

4. Early childhood educator refers to personnel employed 

in licensed early childhood centers to care for and 

teach children who are aged two to five-and-one-half 

years. Various terms are used for early childhood 

educator, such as, teacher 1 early educator, day care 

worker, preschool teacher, caregiver and nursery school 

teacher. Although the term early childhood educator is 

most accurate, the term teacher will he used to 
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facilitate communication in the questionnaires and 

interview schedules . 

5. Director of an early childhood center refers to the 

person on the staff of an early childhood center who 

is responsible for the administration of the center. 

The exact job description for this position depends on 

the type and policy of the specific center. 

6. Director-Teacher refers to the person on the staff of 

an early childhood center who plays the dual role of 

administrator for the center and regular teacher for a 

group of children. 

7. A privately owned center refers to an early childhood 

center that is owned and operated as a business by an 

individual or individuals. 

8. A non-privately owned center refers to an early 

childhood center that is formed and administered by a 

board (parent or community) , or is a demonstration 

component of an early childhood education training 

program. 



CHAPTER II 

REVIEW OF LITERATURE 

Introduction 
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A significant amount of research in the field of early 

childhood education at the preschool level has been 

conducted in the past twenty-five years. Research studies 

of the 1960's and early 1970's dealt specifically with the 

effects of day care on the development of children-­

emotionally, socially, physically, and intellectually. 

There was a special concern for determining whether daily 

long-term separation of young children from their parents 

would harm children's development. Belsky (1978) maintained 

that although an abundant amount of research had been 

conducted, the actual knowledge of effects was relatively 

limited due to: (1) the almost exclusive use of high­

quality centers possessing characteristics not 

representative of most early childhood environments, such 

as, university-based centers with low child-staff ratios and 

well designed programs directed at fostering emotional, 

cognitive and social development; (2) the fact that most 

empirical work on day care had been conducted from the 

narrowest of perspectives, that is, the immediate effects on 

the child experiencing day care, as seen through a limited 

range of outcome behaviors; and ( 3) the 1 ack of 

consideration of features of the setting that have been 

identified as influencing behavior. 
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Current researchers in the field of early childhood 

education (Belsky, 1980; Atkinson, 1987; Goelman and Pence, 

1985) claim that the use of the ecological model of human 

development proposed by Bronfenbrenner (1977 and 1979) could 

lead to a richer body of knowledge. This model provides a 

framework from which research in early childhood education 

could explore the complexities of day care at differer:lt 

levels and from different perspectives. According to 

Bronfenbrenner ( 1979) human development is defined as "the 

process through which the growing person acquires a more 

extended, differentiated, and valid conception of the 

ecological environment, and becomes motivated and able to 

engage in activities that reveal the properties of, sustain, 

or restructure that 

greater complexity 

Bronfenbrenner (1979) 

environment at levels of similar or 

in form and content" (p. 27). 

claimed that the development of an 

individual could be conceived of as though that person were 

embedded within several nested layers of context; 

progressing outward from the center are the layers of the 

micro-, meso-, exo-, and macrosystems. The microsystem 

represents any immediate setting containing the developing 

individual. For the child, this means the day care center, 

the family and perhaps the baby-sitter's home. The 

mesosystem contains the interrelationships among the 

microsystems. This would mean the influence of the day care 

environment on the home and the home upon the day care 

environment. The exosystem is the formal and informal 










































































































































































































































































































































































































