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"Education 15 the acquisitiqn of the art of the
utilisation of knowledge.“, .

A. Whitehead,™ (1959) The aims of
education and other easaxs. ]

LR

The condition for excellence is a
thorough training in technique. Sheer
skllls must pass out gf—the sphere of
conscious exercise, and must have
as

habit. The first, the second, and the

third condition for high achievement_ .

is scholarship, ih that enlarged sense
including knowledge and acquired
‘instinct controlling action,-

A. Whitehead, (1929)s. Process and

reality: An essay in cosmology
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‘program.

Once a student learns how to read, he is ready for

L —

* the éransfer to‘Treading.to learn'. Recognizing the value

—— i '
of guiding our students toward growth in learning how toa

- learn, the concern of the classroom teacher is to assist

-his'ctudents in developing a systemafic ap roqcn‘to athdy.

T The concept of reeding to learn', or tudy reading,

‘is -a neceaaary component of the reading deve opment

_ process.- In order for such a development.to be realized

by_onr students, ‘basic skills ‘should pe.utilized as

‘eéssentials' or 'tools’ of a study skills instructional ‘

This writer has ohoson four general areas to be

. paper are percelived as a f (mework whereby gstudants'

. considered when one is developing a study skills program: .

{1) locating information; {2) interpreting graphs and

visual aids; (3) organizing information; and {4) applying .
_systems of study reading. Each component is described in

the text, and two appendices are included so that toacherg-

who wish te develop their own study skills program may

e
have access to a reasonably extenaive 1istHg£M£3:og:cee in
the area. Application &f the various aspects discussed in

‘this thesis will be dependent upon.the interaction of the '

specific students and teachers involved.

_The 'essentials of tudy skills' described in tnie

-

—

awareness of the efficacy of a study skills program can be

»

T | -



actgalized.

) !

As the student becomes an active participant

in his own'learhing process, the interaction of the

concepts of knowledée, meaning, and understanding can

become—increasingly apparent. -

!

with the dedication and commitment of administrators

e vl .
and teachers toward devising and implementing procedural.

guidelines for establishing a study skills program, our

stﬁdenté may well have an a@enﬁe avallable bf means of

which they may becoﬁﬁﬂaroficient‘leéfners.

Note:

*

. -

‘Rather than use the cluttered forms he/she,

s/he, his/her, and the

the generic forms.

-

iv

like, this writer uses
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" . , CHAPTER 1 -f/'
INTRODUCTION

Identifying effective methods of instruction remains
'the concern of both the professional teacher and the

writer in the field of education. "This concern has r

. : . - ) it !
| manifested itself in numerous volumes that have beeni
written in this area. Note Heiner's (1967) trensleeﬁon of

< ' {

| Tolstoy's. notion of ‘education: L i

We.are not compelled to study‘all the conditions
which have aided in the coincidence of the. : .
tendencles of him who educates, and of him who-
- -1s being educated. (p. 31) .
‘ School is one of those organic parts of the
\ state which cannot be viewed and valued
*separately, because its worth consists only in a
i greater and lesser correspondence to the
i remaining parts of the state. School is good
' only when 1t has taken cognizance of the
fundeg?ntel laws by which pe0p1e live. ‘
p' 1 *

Goﬁin ({1981) expresses his views as follows:

. A theory of educating will make sense of
' educative events. The key event is a teacher
. teaching meaningful materials under human
— oonditions of soclal contrel. The teacher
" initlates the event, the material (cqxriculum)
are quides to the avent; the event as a soclal
event has distinctive quelitiee governing it.

\ : We have, again, four commonplaces: teecher,‘

I AR

w

A

et it

curriculum, learner, governance. “{p. 28}):

Although thefe two men 11ved a century apart, one
) ,lf being a Ruesien and the other an American, both express
_ whet can be meant by the very concept of education. The

barriers of time and culture afe of no consequence here:

both statements can be applicable to any age.

——



There is much discussion concerning Curriculum and
Instructional Development within the current literature in
the field of education. Out of this discussion a.vast
number_of sources have arisen from which a teacher may
extract useful information and ideasaas to what should be

.considered important when developing an effective

e

curriculum for students. Some of the ‘most renowned -

writers in this area are Taba; Trump,énd Miller, and Doll, '

' . . s «
each with his own definitive ideas regarding curriculum

development. . ‘ dﬁ
Taba'L1962) defines.curricul as:
. A curriculum is a plan for/learning; there-
- fore, what is known about/the learning process
and the development of the individual has
bearing on the shapingr7 a curriculum. (p. 11)

Trump and MilITer (lSi?, obgerve that:

interaction of people and things, in a free-
wheeling setting. t includes questions to
debate, forces to rationalize, goals to
illuminate, progx Aﬁs to activate, and outcomes
to evaluate. (p/ 12).

Curriculum is a vitz}, moving, complex

Doll (1982) reiterates these notions when he says:

of a school is the formal arfd
informal coritent and process by which learners
gain knowledge and understanding, develop
gkills, apd alter attitudes, appreciations, and
wvalues. under the auapices of that school. (p.
6)

with ese thoughts‘on_the edﬁcational proceiﬁj
pa;ticulggiy in the area of Curriculum and'lhatructional
Develo /ene, the school teacher is able to attain some
ath sort ,Z‘.m

"edicating” involves.

general understanding of what the notion-of

- - '.II;.:\;

A’l‘
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Being a teacher involves the continual search fcr

. ways and means of debelcping'the 'best' possible methods

of teaching, 1In crder for this search to be transferred

" into meaningful procgsses of educating within any

s
i

'-;r

.attention -on the specific concerns that evolve there.

. |
i+ accepted idea t

Tl word,  (p.-333) -

particular clasarocm scene, the teacher needs to focus his

One major concern that comes to mind is the need for

a aystematic approach to reading development after the

—

dprimary and lcwH;;elementary grades; that is, if the

t reading development is a lifetime

:“}endeavcr is to be realized by our students. Lovell and
si‘
SRS
[T

Kennedy (1984) assert: -—

i

d¢

If educators believe their own rhetoric about

L{ f-wanting every student to succeed, about life-

. long. learning and the need to acquire new

‘concepts independently, the sufficient time must
" be spent on the process of learning how to learn
: = on developing study skills. (p. 118}

Just what are some’ of ‘the specific skills required in
erer o aaaiat"Students in beccming independent learners,
dith the ability to retrieve and utilize knowledge from a
qext? Saflﬁger (1983) attends to this query when he
atateu H

! Study 8kills -agsist students in :hganizing,

' processing, ‘and uaing information gained from

+» reading. They ilnclude the library and research .
‘ skills that allow students to approdch new

yiﬂ - behaviors that help students adapt to various

. 4 reading tasks .... These skills axre BASIC. to

}

making young readers strong users of the printed _

From actual involvement within the Newfoundland and L

Labrador school system, this writer has observed very

-

material confidently and the flexible reading . -

[
-

B ]



] .1ittle evidence to suggest that stch a self-educating

process is being ‘manifested to ahy great extent within the _ .
'present educational syshem. Therefore, an observed‘need
for change is apparent.

Reorgnizing the lifelong value ef guiding oun‘school :
students_ﬂoward becominé indepengent lee}ners, thie wrl r
‘wishes to examine the importance of the acquisition and :
utiliz;tionJof study skills.. Many studenté'Legvé? ’ _ ." .
.elementa;y school havinﬁ'greéped tne‘ability oleea%nlng;‘

to read. In the junior high area in particular, howe?er, , -

1 [] Q "
', students are expected to convert this ability of 'learning T

n =t ' - '
to read' into 'reading to learn'. Because this transfer .
1s not attended to as part of a systematic process in
&P
reading, students often experience difficulty Ain subjects

Ly ]

requiring extensive study. They are lacking specific

tools that aid in developing study proficiency. It is to
| .

this end that this peper is diﬁected. l, o . '
: ) ‘ ‘. e 3



‘ CHAPTER 2
! DEFINITION OF STUDY SKILLS | '
/

Y- ’ Co.
Ji,j\ Having-been a school teacher in Newfounéland and
)thbrador for over ten yvears,” from the primary through
senior high levels, this researcher is prompted to discuss *
her conce?n about the apparent dubious role which study
skills development plays uithin any facet of the school
. Bystem. Not}ng the importance of actual teaching
.,involvément and the experience gained from such, this.
wriﬁ'er:brill‘ no doubt alllude to her. perception of the - '
educating process from time to time. .. ’ 3 ‘shf
when work on this aspect of reading development was -
first initiated in some organized fashion, this 'researcher
‘was concerned about a #ansitional or developmental line
batween 'leirning to reaQ', em;hasized-in the primary and
elementary grades, and the)whole area of independent ;
study, specifically reading to learn', which should be a
major conctern in, the junior and senior high school areas.
That is to say, once a child is able to read the printed

, word and gain some awareness of what a particular piece of

print is conveying, whdt then? Obviously, instruction in
r‘ o .
4 . ; o .
a ‘reading program goes beyond this level  of the reading
. = L e

development process.

”I Once a student has grown through the basic 'learning
t6 .read’ stage, it is crucial that he hegin to understand

'i the concept of 'reading to learn'. Much time is spent

within the school ‘system in attemptﬁng tgshave students :
A i . y “ - S ¢ I . \

. . .
- . - . -
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become more knowlgdgeableE however, 1;tt1e time is spent
in assisting studenés in learning some basic skills of
, : " " acquiring such knowledgé.\ prhére within the school
‘ system has the writer witnessed any adequate .development
of a systemétic app;oach to 'reading to 1earq‘ - more
specifically, reading for study purposes.
~ , ‘It is i; the Junior High School area th;t_such a
Rstudy sk@lls devélopment program becomes a crucial J
- concern. Students at this point, for the mdst part, have
learned hovw to read and noﬁ_réQuire'assistance in bécoming
. efficient users e{ study methods.. while.many“ﬁre faceq )
with research typé a%ézaﬁments or chapters of material‘to

bé:btudied in a required'téxt, few know how to approach

hd *

such tasks.
‘ . Some students will develop {through gheir own
‘ ‘survival instincts) ways to study and are quite capgg}g of

. doing well (éetting the ultimate A average) in va;}ous'

subject areas. . Usually, howeveé, long, anxiocus hours og
reading‘éhrough pagés of material is required (mgmoriz;ng ’
points that may be'coﬂsiderea important) in order to -
prepare for the most important parts of ;hyx<9u£ae'- the .
tesﬁ aE.the end of e;chlchathr and the £3jor final
ékamination;f(éor others there are‘tﬁe endles;-attempts to
precis péssages frpmvraﬁdomiy selected reference material
. h > in order to satisfy the required length of an ass gned

. research paper. Askov-—(1982) rgrnforées these points yhen

he states: . ) -
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Wwith ghe modern technology avallable to our

students, lnstruction in the skills of locating

and using information from all sources become
increasingly important. Unfortunately, in the

past content area instruction has often focused

on memorization of facts, which are quickly

. forgotten after the final exam. Even today too
little attention is being given to instruction

in the skills that enable students to retrieve

information when it is needed. These skills
© {are) study skills .... (p. 2)

In view of this, }t may well be ﬁhat this whole attitude ’
towards study heeds t? be changed. )

One wry to abproacﬁ such éh;nge is to offer students
an alternate course of action. The alternative may be¢
that of a study skills program. . -

A number of writers have expressed\the importance of

developing methods of study. Barron, McCoy, Cuevas, P.,

Cuevas, S., and Gay (1983) assume a forceful stance on the
issue-as they assert:’

One might assume that concentrating on providing
excellent instruction in the various word -

identification strategies and &omprehension ’
skills will automatically produce mature, = )
flexible readers,, Such is not the ‘case.

.Students need syStematic, planned instruction in

‘a series of functional skills. These functional

skills, necessary'for life-long learning, are

ggnerally’ termed "study skills". (p. 329)

¢ It is Saleebey (1984) who aupports this point when he '’
says:

+
L

Trying to learn without any systematlc "process”
gskills is like trying to travel without a sense
of direction. Without adegquate study skills, ,
learnera flounder. (p. 44) . ‘ \ -

The emphasis ip each of these cases is the need to develop
some basic skills that will assist atudean in thelr -

learning, as Marshak. (1984) so accurately proposes:
& "



Study skills, the skills for learning, are as
fundamental as afiy other skills we can teach
.... Yet many in our profession still view the
potential of teaching study skills with too
narrow a lens. {(p. 107)

This "too narrow a lens", as Marshak describes it,
has to be broadened. Rickman (1981) considers this point:

In contrast to the general assumption that study
skills are absorbed automatically, today's
students need a thoughtfully and carefully
planned program of learning skill development
.... The acquisition of study skills by students
is essential for effective learning and -
participation now and throughout their lifetimes -
‘vese Such skills, when mastered, are among the
most permanent of learnings and continue to be
functional for as long as they are used. .
However, skills do not develop spontaneously as
part of the natural maturing process. (p. 363).

walker (1974) relterates the importance c';f such a
stﬁ—dy skills program:

"The curriculum of the middle school requires

that students reqularly go beyond the task of o A"
learning to read into the more complicated area
of reading to learn, since he must now use
reading as a means for beginning a variety of
siibject matters. This area of reading is termed

study re a.d:l.ng.

Study.reading is not something a mid.dle

school student comes equipped with naturally.

To the contrary, it is composed of a varlety of

skills which must be taught within the framework

of content areas. {p. 175)

It becomes even more ap;’aarent that the need for study
skills development is not only an importarit aspect of any
particular course, but must be conaidered an essential in
the preparation of our young to begome the independent
learners they deserve to be. Such self-educating

development will benefit the students, not only within the

G
.
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confines of their formal years of education, but through=-
out thelr lifetimes. _

' Far toc often, séudy skills are assumed to be
acquired by scme scort of_mi:aculous_means. If study
skills are nbt attained thrbugh such means, ohe wonders
why they are not attended to in any instructional manner.
In discussihg study skills, Bowers and . Farr (1984) make
the peint that: \ _

. Junior High and ﬁlddié School studeﬁ%s have

special needs that,. for too long, have gone

. unmet .... these skills are not naturally

acquired, nor are they specifically taught in
the elementary school or at home. (p. 121)°

‘Yet it must be remembered that there is the
ocgESiohal reflective teacher who, through his own
initiative, realizes the importance of study skiils for
the students. Such endeavors, however well-inte;tioﬁia}

may -meet with little success since skill developﬁent is an

‘ ongoing ﬁrocess which requires reinforcement through the

curriculum. Schilling (1984) reinforces this point yhen

R

he states:

I believe that marny necessary study skills are
being taught in the intermediate grade

. classrooms, but not with' enough commitment to
obtain results that are obvious to parents and
to the teachers who ilnstruct these students
later. Intermediate grade teachers are - -

committed to teaching reading, language arts, s

and math skills. We need the same commitment te
study skills. (p. 620)

_Commitment isa key term here. Without the
commitment of those involved in’ daeveldping the curriculum

and of those who purport to see that it is upheld, study

i
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skills development will fall to be 3n integra} part of our
school system. The avenue to be followed, in order to '
make a noticeable impact, 1s one of a systematic apprdzbh
to the development of study skjlls across the curriculum.
This goal may be realized through the degication of
administrators and teachers towards devising and

implementiﬁg procedural &Sidelines for establishing.a
study skills program. - ‘ ®

Just what is meant, then, by the notien of stu&y
skills? Looking at the words 'study' and '3#1113'
separagely may assist one in developing an.understanding

of this concept« Webster's Third International Dictibnarx

defines study as: .‘'the application of mental faculties to

‘the acquisition of khog;edge“,.and gkills as: "knowledge

of the means and methods of accomplishing a task". It may

be said, therefore, that effective etudy'skills focus on

applying a variety of metheds to what is being ;read in

order to extract knowledge. Students must be taught how

to acquire such Egpuledge from what they read nd in this

agsist them in reading to learn. Hhen o e considers
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- the ﬁ'se‘,of the library in studying. A skill needs to be

» ) N e Y . -
. .

11

reading fo learn, a major area which demands focusing 1s
the notion of study skills. These skills enable a
systematic approach ln learning how to study. Study
skills_; learning skills, are- therej‘.ore Eunctional, not to

-

be taught in isolation, but in a developmental sequence of

e,

acquiring knowledge.
Most students—are not taught metlicgls of studying',’ r;r
at least have never been required to utilize skiils that “

have been acknowledged, yet not truly.devéloped - such as

more ‘t!-mn talked about - it must be used, practiced. You
can talk to a child until he becomes totally bewildered
about the various movements r'e'ﬁﬁired in order to ::hj,m
properly: 1.t is only through demohstrat.j,o'n and the

— -
——

practicing- of the various procedures that the child is

:;lé .to become a capable swimmer. Study skills also must
be perceived as ways, or movements, toward becoming .
prof.téient learners. Such tc;ols, when acquired through
damonstration and purﬁoseful praétice, become a part of a

broader scheme of things - the,totai educating process.

-~
+



- CHAPTER 3

ESSENTIALS OF STUDY SKILLS

rl

From the precéding discussion, it appears obvious
that study reading is a lifetime endeavor. WwWith this in
mind, this writer wishes to emphasize a narrow, yvet

essertial, scope of the tokal involvement qf study

learning. What is offered is a framework or skeleton from

- g
whicg a study skills program may be developed. It

regquires the input of an individual E‘eacher who

{ .
acknowledges that there are methods that may be used to

assist his students in knowing how to approach a
particular text and 1earn from it. How these skills are

to be implemented 1s determined by the individual

£

teaching, learning, and curriculu.rn situation (see Apperfdﬁ

A).

There are numerous skills that may be considered in’

-4ny discussion of a study skills program., It would

probably be most beneficial to concentrate on what might
be identified as 'essential components' of any study

skills program. These esls‘é'n'iials- must be clearly defined

; 4.
and examples of their use given in order that students may
benefit from the application c_:f “guch. . <

There are four general a.reaa sthat s:hall be considered
here: (1) lm_:ating :I._n'formtion’: 2] interpreting graphics
and visual aids; (3) organizing information; and )
(4) applying systems of study reading.  Each is developed
thrqugh" careful explanation and application of a number of



ol

éﬁtegories within each component.

perhaps best expressed in the dfagram and outline which

follows.

Eégéntial Components of a Study Skills Program
! .

\.

LY

e

Locating Information -

]

Libr
Skill

II.

“"i I -

Research/ Technical Scanning
ry ' Reading of and
QE;H‘H\ a Text’ Skimming

Interp;azing Graphics/Visual Aids -
—

-

Mapé

III.

e —

i | l

Charts Graphs \ Pictures
and Y
Diagrams

and
Cartoons

Organizing Information

Outline

IV.

|
i i
Mapping Mnemonic
' Devices

Applying Systems of Study Reading

a SQ3R

! i
PQRST REAP

I. Locating Information a

A,

q

Research/Librarf Skills’

1.
2.
3,

Card Catalogue
Dewey Decimal 61assification System
Vertical File .

13

An overview of such is

e
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4. Reference Material
a. Handbook

b.~_ Atlas
c. Newspaper

p d. Dictionary
: e. Yearbook \
£. Periodical
g. Almanac u////
h. Gazetteer ‘ .

—_ i. Encyclopedia

B. TechnicallReading of a Text

1. Title Page A
2. Copyright Date o -
3. Table of Contents -

4. Preface , v
6. Glossary

7. Appendix
8.: Bibliography and Footnotes

C. Scanning and Skimming of a Text

II. 'Interpreting Gréphics and Visual'Aids'

A. Maps
‘B. Charts and Diagrams
C. Graphs

D. Plctures and Cartoons

III. Organizing Information

A. Outline
B. Mapping s
C. Mnemonic Devices

Y -
L1

Iv. Applying 5ystema of Study Reading

A. SQ3R
B. PQRST .
.C. REAP :

what is-ﬁresentad in this paper are practical,

Ifunétibnql} aspacts of a study skills program. How and
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when each may be referred to within any educational system
is the concern of those directly involwved. This writer
wishes to offer some guidelines which have, over tl‘ie

years, been beneficial to her and her students.

1. Locating Information . s

In order for students to gain knowledge they must be—

made aware of hov; to locate information through various
means. Two of the most obvious reéources for most -
students are their teachers and _texti:ooks. Some students
resort tg complete aependency upon these; howevér , there’
comes a time when such insular yesources are insufficient
for exhaustive study.

Because of the nature of the set.;ondary school
curriculum, students have to equip tﬁemsélves with some
ﬁasic skills required in order to become independent
learners. At this level students are expected to complete
Yarious assignments which entail indepenclent research..
With this in mind, the locating skills discussed in this
paper wil] involve three areas: ‘Research/Library Skills;
Technichl Reading of a Text; and Scanning and Skimming of

'
a Text.

-—

A. Resgarch(t.ibragx Skills

Certiinly one of the. most essential resourceg of any

school is its library. It is in this center that students.

can be intro®uced to a number of ﬁ‘venues for obtaining

information.” Rather than attempt to develop a .
i

., "
".
- F.d
o
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library/research skills program, this paper will attempt °~

to point out and explaln some of the basic ‘éomponents that
are required for the students to utilize the resources of

.. o,
a typical school librdfy. Such aspects to be considered

are: (1) the Card Ca@éﬁ:‘éguer (2} the Dewey Decimal

Classification System; (3) the Vert.ica-l File; gnd {4) the

woh

Reference Material. )
1, The Card Catalogue | .

—

-
The card catalogue is an alphabet*y ordered

coliebtion of index cards which describes, records, and
identifies all holdings within a library system. The card
catalague 1s often referred to as a key to the library,
since it unlocks tl:xe ‘system' and enables accesaibilit{r to
items that are held ther,e.,' It therefore must-be .
organized, current, and accurate if it is to be an
effici_ént conmponent in aiding students in gathering
information. '

There are usually two major sections within such a
collectiior}: one collection'of index .cards 1s ordered
alphabeticaily by authors " sur-names and the other by -
subjects. Some libraries are fortunate In that they have
a third component in their card c;talogue, that of a title
ordering of :Lt;ms within the library system. (It is
pertinent to note that 1argg puhlic!nd-univeraity

libraries usually have all recent entries within the

collection acceaai:‘]:_e to the user by means of/ a viewer.

The viewer uses microfiche which allows the volumes of

L}

g
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index cards to be reduced / a small convenient sheet of
microfilm. Although such technologﬁ has not been
initlated within 310 present school library system, it is
a concelvable projectj:on for the foreseeable future).

’ Each individual index card within. a card catalogue,
be j.t by -way of author, subject, or t!tle, 18 called a
"unit cara", This card conta.ina all the pertinent
-Lnformation about” any partlcular item within the system
On the three pages that follow, examples of the three
types of unit cards _(the author, subject, and_ title) for

one item in a library are given.
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Unit Cards

Call Number
D‘D.c.s.‘

Author's Name

Title Statement
Author Statement

Illustration Statement)}

Imprint
Collation

Annotation

Tracings

Author Cards

-

523.8 _ =
5

Asimov, Isaac 1 /

How do we‘ £ind out}about‘blaCK HoleS? / by Isaac Asimov

illust, by David Wool New York: Walker, 1978.

v

64 pp.; illust.; 22°cm. (How do we find out ... éeries)

Discusses why scientists believe in the exlistence of
i black holes; what they are, how they are formed, and
how they are detected.

Black holes (Astronomy)

Wool, David

Tltle .
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Sghject

Call Number
D.D.C.S.

Author's Name'

Title ‘Statement
- Author Statement

Illustration Statement
Inprint
Collation

- Annotation

Tracings

. 1 ’
Subject card g
- »
Black holes (Astronomy).
523.8 ' —
AST

Asimov, Isaac

How do we find out about ‘black holes? / by Isaac Asimov

illust. by David Wool New York: Walker,. 1978.

hY
P
L]

64 pp.; illust.; 22 em. {(Hoy do we £ind out ... series)}

[ 1
Discusses why sclentists believe in Ehe existence of
black holes, what they are, how they are formed, and
how they are detected. '8 ‘

Asimov, Isaac
Wool, David
Title

6T



Title

Call'Number
.D.p.c.s.

Author's Name

Title Statement
Author Statement

Illustraﬁiqn Statement
Imprint

Collation
Annota;;on

Tracings

Vs

Title Card

'523.8

-i1lust. by David Wool

-i
How do we find outagbout black holes?
. ‘ -

ASI o~
Asimov, Isaac

How do we find out about b;ack_holés? / by Isaac Asimov

New York: - Walker, 1978.

64 pp.; illust.; 22 cm. (How do we find out ... series)

1 Discusses why scientists believe in the existence of

black holes, what they are, how they are formed, and
how they are detected. ' b
Asimov, Isaac
Wool, David
Tit.le ]

1

114
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Definitions of Terms Relating to.the Unit cards

Ccall Number:

~

Tith Statemgpt:

Author Statement:

a
Illustration Statement:

Imprint:

Collation:

y -

'Annotation:

Tracings:

the number given to each
specific item in the
collection; iderntification
number for the ltem; the number
which is used to call forth an
item from-the system. (See
Dewey Decimal Classification
System, D.D.C.S.)

" the full title of an item in

the system.

the names of all the authors of
a given ltem.

the names of all the
1llustrators for a given item.

' the city of publication, ,

publishing company's name, and
year of publication.

additional detailed information
about an item. The collation
usually tells the number of
pages in an item, if there are
illustrations or tables, size
of item, and the series title,
where applicable. |

a brief description of the
item. ’ -

a list of all entries where the .

item may be found, i.e.-auther,

‘subject, or title cards.

Tracings are for the benefit of
the professional Jebrarian.

All cards on an item must be
removed from the catalogue if
an item is no longer in the
library. . '
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2. Dewey Decimal classification System (D D.C.S.)

All items in a library are organized through a

main classes.

Dewey Number

-001-099
100-199
, 200-299
300-399
400-499
500~599
600-699
700-799
800-899

500-999

Each main class is divided into ten divisions

according to subject.

(800 sectlion):

810-819
820-829

830-839
840~-849
850-859

Each of these subjects has ten subdivisions:

810
811
812
813
Bl4

systematic ordering standard.

Part of Such a division is

“~

small libraries use (including-all public school

These major divisions are:

Main Class

General Reference’
Philosophy and Related Disciplines

Religion

Soclal Sciences |

" Language

The particular system most

libraries) is the Dewey Decimél Classification System.

This system divides all items within the library into ten

Pure Sclence (Natural 5cience)

Applied Science (Technology)
The Arts_(Music, Drama, etc.)
Literature

History, Geography, Biography

American Literature in English
Literature of English and Anglo-

Saxon languages

Literature of Germanic languages
Literature of Romanic languages
Italian, Romanian, Rhaeto-Romanic

American Literature in English

Poetry

" Drama

Fiction
Essays

L

demonstrated in the brouping which occurs in Literature

22
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+

Each aubdivision may be further divided by using a

decimal point and a digit

810.01 Philosophy and theory of American
Literature
810.03 Dictionaries, encyclopedias,
. concordances of Amerlcan
Literature’
810.05 Serial Publicatlons of American
Literature
810.07 Study and Teaching of American
* Literature
810.09 Historical and geographfical
treatment of American
. Literature
Since the D.D.C.S. is a decimal system, numerous
subdivisions may occur. ' .
810.07 Study and Teaching of American
Literature
810.074 Museums, collectlions, exhlbits,
! guidebooks, catalogs, lists of
‘American Literature

810.07

6 - Review and exerclse - workbooks
» and tests dealing with the
study and teaching of
American Literature

It 1s through the use of such'a standardlzed system 4

that all holdings within a library -are organ;zed. This

allows for each particular ltem to be assigned a speciflic

number, which ls placed on the item; consequently, the

item 18 arranged in the prbper_aequence on the stacks of a

libra
numbe

ry. These specific numbers are reggrred to as "call

ra".

An item may be called from the holdings by

locating the specifie item through finding the call number

on the item. It becomes evident that such a classifica-

»

-
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tion, an ordering process, requires that the item be

accurately arranged; otherwise the system will break down. \\_' \

3. The Vertical File

The vertical file, or pamphlet file, is a collection
of pictures, leaflets, pamphlets, and newspaper and
magaz;ne cl}ppinqs, arranged alphabetically by subjecf
headings. The filing of this material may be agcomplished

‘through the use of filing folders, clipping envelopes, and

large and small pamphlet boxes. Most school librariés
kéep such £i1ihg folders in a £iling cabinet and other
thaterials, such as pamphlet boxes, on specially designed
shelving units.

The material in a vertical file should be kept
current through'the weeding out of dat;d entries ﬁnd the
addition of up-to-date materlals. This procgdure allows
the vertical file to remain the most current reigy-
reference sectlon within the school library. It is thus
through the use of the vertical file that students may

view a current collection of materials from various

I

sources. : ’ /

4.” Reference Material ,

When students wish to study a particular topic, one

place where they may obtain an overall view of it 1s in :}
the reference section of a library. Reference materlals, j"

in general, offer succinét‘exﬁlanutions and views on

- numerous subjects, ' It is often the case that through
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scanning various articles in periodicals, or entries in
encydlopedias,'sﬁudents get a fix on ;peir subject of
study. True also is the fact that reference materials
offer the students.updated material in a subject as well
as factual 1nformat16n. .

There are numerous forms of reference materials.

(Already mentioned 1s the importance of a vertical file in

the referehce area of the library}. In a school library,

~the moaé available sources of refererce materials include:

handbooks, atlases, newspapers, dictlonaries, xéa;books,

e Epriodicals; almanacs, gazetteers, and encyclopedias.

* Studehts should be familiar with the type of %pformatﬁbn

ggurce.

-

Handbook:

Atlas:

Newspaper :

Dictionary:.

that is obtainable in the “handypage" of a reference

Forms of Reference Materials {see Appendix B)
' -

.

a concise reference book covering a
particular subject or field of knowl -
edge (Webster's Third Internaticnal
Dictionary - W.T.}.

m-
a bound collection of maps (W.T. ).

a paper that is printed and -
distributed daily, weekly, or at some
other regular and usu. short interval
and that contalns news, articles of
opinion (as editorials), features,
advertising, or other matter regarded
as of current interest {(W.T.).

a referenceé book containing words usu. -
alphabatically arranged along with °
information about their forms,
pronunciations, functions,
etymologies, ‘meanings, and syntactical
and idiomatic uses (W.T.).
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Yearbook: a book publizhed yearly as a report:or

. summary of the statistics or facts of
a year and intended as a reference
book (W.T.}.

Periodicals: a magazine or other publication of
which the lssues appear at stated or
regular intervals - usu. used of a
publication appearing more frequently
than annually but infrequently used of

(. @& newspaper (W.T.). .
- g
Almanac: a publication containing a collection
_ of useful or otherwise interesting

facts or statistics usu. in the form
of tables and often covering the.
period of a given year (W.T.}.

Gazetteer: a gquraphical dictionary in which
names and descriptions of places are
usually given in alphabetical order;
often: a book in which something is
treated esp. in regard to geographical
distribution and regional
specialization (W.T.).

Encyclopedia: a work that treats comprehensivély all -

the various branches of knowledge and
that is usu. composed of individual
articles arranged alphabetically;
also: such a work treating only a
particular branch of knowledge (W.T.).

B. Technical Reading of a Text

What 1s involved in technically reading a teﬁt? This
type of reading is a cursory reading approach towards a
text in order to obtain specific information that may be
of use to the student.

i

One should attempt to evaluate the usefulness of a

j—

\ . K
particular text before thela ual study reading is begun.
This evaluation may involve various criteria considered ’
important to the study of a topic. When a student

"technically" approaches a specific text, consideration

-

ey
o
4
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should be given to the inclusion of tHe title page,
copyright date, table of contents, preface, index,

fglbsﬁg;y, appendix, bibliography, and footnotes.

Description of aspects to be considered in the "technical
reading” of a text

L

Title Page: the page, at the beginning of a
text, which includes the
complete title, the author, and
publisher. :

o

Copyright Date: the date, on which the author
. has had his work published. -

The copyright date is important as it allows for

1
L |

consideration of the aphropriateness of a text in terms of
how curreZi the material. (A 1950 publication of a text
dealing with computer technology 1is-¢f little use to the |
present day student, unless of course the historical
devqlopment of the compuEbr is an aspect of his specific
concern) .

Table of éontents: the listing of the chapter

) titles and the page number on

’ which each chapter begins.

The table of contents is used in considering general/

areas of a text which may apply t¢ a student's line of

investigation.

Preface: , an introduction to a text.
The preface gives introductory informatipn that
assists in the understanding of the text and/or explains

the purpose the author had in writing the text. Such an
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introduction allows the reader to consider the general

overview of the text.

Ipdex:

4

Glossary: °*

an adghabetical listing, at the
end a text, of specific
topics and/or authors referred
to and the page numbers on
which they are discussed.

an alphabetically arranged
listing of terms that are
pertinent to the understanding

of the text, and a description

of each.

The glossary is a tool which a student may be well

advised to consider in order to gain an understanding of

various concepts discussed, especially if the text is of ﬁ

highly technical nature.

Appendix:

Bibliography:

L4

a section, usually at the end
of a text which offers extended
explanation of material covered
in a text, usually in the forms
of /lists, graphs, diagrams
and/or tables.

>

P

an alphabetically arranged (by .
author) list of references that
have been alluded to directly
or indirectly, in the text.

A bibliography is useful to the student since it

gives him a list of other works that may be considered in

the study o6f a particular toplc. The student may reaf!!e

be found in one text.

that not all thaf is to be said about an area of study can
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Footnotes: notes in the text which give
explanations of concepws and/or

,-f“ﬂ). the reference citations of

quotations. Footnotes are
usually given on the page a
particular term or quotation is
used. It may also be listed at
the end of a chapter or entire

text.

It may be éonsidered that the .inclusion-of snﬁé?:f
the above is of more importance in some cases rather than
otherss (An appendix and/or a glossary may not be -
reqyired in a text that 1is self-explénatory,.however, it
is essentlal in a text that requires a more detailed )
‘explanation thanlthe actual text offers). The student
should be informed of-the'imporfance of each and of what
may be gained directing his attention towards Sucﬂ
considerations while deciding the usefulness of a
particular plece as it relates to his line of
investigation. 4

Some students choose a text because of its title, .

begin reading at the fifst word in the first paragraph,

and then continug from there. Often students are halfway

"through a text before they realize that the particular,

- Wwriting is really not so appropriate as they had thought

in the beginning. This waste of time and effort may be-
alleviated somewhat 1f students were more aware of how to

"technically" read a text.
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C. Scanning and Skimming of a Text

Not every word in a text on a particular topic need
be read. A selective process 1s required whereby a
student pulls from the text pertinent pieces of

infermation. Such a process involves the understanding of

scanning and skimming types of readlng. .
Scanning is a 'skip-search' type of reading
where you are looking for very specific pleces

i of information .... If, for example, you are. .

- looking up a name in a telephone book, you use }

' the alphabetic cues provided by the directory.
You systematically ryn your eyes through the
A copbination of letters until you come to the
ggEgral area where the name will appear. Then
Xo look more closely to find the specific name
-—-and telephone nunber. Naturally, it would be
fruitless to start on the first page of the
directory and read through it.
Scanning can save more time than skimming,
but you must know precisely what vyou are looking
‘for and should have a general idea of what the
answer 1is going to look like. (Hesds, Shafer,
’ and Morreau, p. 17)

The purpose of-séanning is to seifph through a text
to f£ind specific fﬁformation:_ a particular date in a’
History chapter; a formula in a Mathematics book;'or 5
speéitic word in a piece of writing. All‘othe;
information offered in the text is ignored; the only focus
in the reading situation is to 'obtain the required
information. ]
Skimming is a more detailed type of. reading than is
scanniné.
Skimming is selective reading. There are three
v "levels of skimming: 1) previewing - looking at
: a total book or artfple to get a general idea of

what the material contains, 2) overxrviewing -
looking at the chapters contained in a book, and
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3) surveying - looking more closely at selected
chapters of_a book or selected paragraphs in an
article. (Hess, Shafer, and Morreau, p. 3)
Skimming involves directing one's attention to what
ig included inp a text.' This type of reading %s essential
in tne selection of various texts to be used in a detailled
study ofia tople, A. student must "preview, overview, and
survey" a text to decide if it ls appropriate for use 1; a v
particular line of inquiry.
In the selection process of acquiring materlials for a
study, scanning and skimminq types of reading are
essential. A,;tudent may Scan a text's index to check if
there is any reference to his specific topic of concern.
The student's next step 1s to skim the entire text to p
)

acquire a sense of what 'is covered. This is done by going

through all the entries in the index and the table of {;

contents to identify the general areaa covered in the .

’ .
text. The preface and postscript should be read in their .
entirety. Then the student should look,throuqh'various
chapters to acquire a more intense awareness of what has

been written. The student may focus his attention on such

;“j?;as sub-headings W, hin a chapter, the first

¢+ tha first an entences in all other
paragraphs, and all of the 1la ph or summary if -’
one is offered.

Through such a process the studént may obtain a

"fael" fq£ what has been discussed 1n the text. _From this

N
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- 3
point the student is equipped to begin a more exhaustive
study of the material if he deems further study imPortant.

+

II. Interpreting Graphics and visual Aids

oy y
often there is more to a text than the actual print

itéelf. Additicnal information may be offered toc the a

reader that assists him in understanding the material

being presented. Such alds are in thé forms of maps, ! < .

charts and diagrams, graphs, and pibtures-and?cértoons. .
Since most social;studies texts contain maps, it is

important that studentg'understand that maps, in genera},

are ﬁisual descriptions of geographical coﬁcepts. .These

visual aids may give detailed descriptiocns of ;n area as

small as a eity blc;ck or as large as i}'x_e known universe. E .
In being infeormed of the importance of acquiring

knowledge of Law to read maps, bagic coﬂcepts as .

projection, direction, latitude,\longituﬁg, scale, symbol,

and legend need to-be.defiped ;nd reinforced in any map

study. Also, in order to comprehend a text it is often

required tha:\the students have an Pnderstanding of_how to

reaéia specific type of accémpdn ing map. ‘It is therefore

necessary to have knowledge'of'tsg various features e

exbressed on topographlic maps: rélief, rivers, communi-

cations, cities, and boundaries. ~*- ™

I - L2

Charts and dlagrams may also baauéed to reinforce \
print. A particular section of 4 teit may be reproduéed

in a visual medium, along with the written word. It is - .

-

. ' .
- ‘v ! #
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' Students tﬁerefore have to be equ

)

«

esgential shat such visual aids offei cisar explaﬁations

of the various symbols that often make up the chart or

diagram. These symbols may be explained in an

accompafiying legend or in the text itself. .
Students often find that they can more readily

understand concepts 1f they deve%pp their own chart or

diagram wherein the essentials qg"a concept age expressed.

Such a visual glescription is often seen as a clarification

point: ‘the text is stripped‘:the core principles remain.
Often. Lt is aigo necessary to comprehbnd graphs in -~

-~
order to grasp discussions in social st’dies texts. These

graphs are visual distributions of statistical data

- showing relationships among two or more variables.

ed with knowledge of
the vnri#ui terms associated with redding graphs, as well
as- the &ifferent types of'graphs used to explain
distribution. Students should're

‘number of different types of‘gfsbhs the main ones being:

bnr graphs, ple graphs, line graphs, and pictographs. In

' - order to reXd any graph, students have to know what is

meant by such terms as: distribution, legend, symbol,
key, percent, and in:ervals.' with such knowledge, ' {'

students are able to apply the printed text to the

accempanying graphs. The students, therefore, do not see

the graphs as useless, yet sophisticated, visual aids.
Understanding how to read shem enhances the text's 1.

usefulness, the va}y-purﬁose of the graphs themselves.

ey



14
o

Pictures and cartoons Supply an extra component to a
text. They offer an aesthetic extension of a visual aid:
which describes the text.

Young students find the assistance of a picture very
useful:'as it may tell in one glancé what may take a whole
page of print to explain. It is also true that some older
students find pictures distracting; théy-like to creaﬁe
thelr own mental picture of what 1s occurring in print.

. Cartoops may- -be rr;ore soghisticated, for sc?n:;a , d
stqdenté, to appreclate than plictures, as they attempt to
rldiculé soﬁeone or somethiéq or.to make a polrnt - which
may not be gfasped_ﬁy a reader who is ﬂbt versed. in the
particular ared. Satire, even though usually humdrous_in *
the form of caétoons, is not always easily understood by.a
child who ié ynaware of the féundationé of such humor.
Studenés who realize what cartoons do and h;Ve background
information aLout a partjcular situation are able to
appreciate ‘cartoons more readily than those who see a ~
car;bgn without such prior knowledge.

Pictures and cartoons allow ﬂrint.to become more ‘
pertinent to the reader, yet they offer éxplanations‘that/—\7>

are often missed by a,child who 15 having difficulty with
p;iﬁt. \

Ll

, Visual aids and gfaphics are essential components in

understanding some texts. student’s who are equippad_yith

knowléﬁge of the use of such tools are better prepared
[

than those who come upon a text without such knowledge.

(Pﬁ ' , ' e " . v
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It is in the ‘realm of a teacher's responsibilities to
assume his students are sensitive to .the importance of

these aids in approaching the study of such texts.

III. Organizing Information

When a student is studying a chapter of a text or

gathering ideas in the study of a’particular topic, how
-may he organize the information? Most students have some
meaﬁs of takiﬁb notes." Often such a process involves
copying senteqces'directlf from a text to be ﬁemorized for

later regurgitation or to be reworded for :Z?e form of

written presentation. Such means are unacgkeptable if a
. * ]

. student 1s to learn how to become an efficient learner.

Much has been written on the general process of

notetaking (see Brown, D., 1977, Notetaking}.

. [
Nevertheless, it is the purpose of this writer to present

what she considers major organizational skills which have

proven themselves to be most worthwhile for her and her

-

students: the use of outlines, maps, and mnemofiic

daqices.

A. Qutline: - an organizational system of focusing
on the main ideas and supporting
detalls within a text. p

Format s I. Main idea 4
A. Subtoplc .
} l. Supporting detail
A 2. Supporting detail
;
- Y
\
T - +



B. Subtoplc
1. Supporting detail
2. Supporting detail
a. Explanatory detail
l. Further support

-

OQutlines may be dqvelop'ed for two major purposes in
studying: (1) to set up the sequence of study 11:1"a
chapter of a textbook; and (2} to extract from a text the
important issues of concern to the reader as they apply to
his study. -

When approaching .achapter, such as one in a social
stuyea textbook, students should be aware that the text
is purposely designed so that the major points discussed
are set out in the headings and_subheadings, with .major
concepts: printed in i'talics or tt:roldfac:e lettering. A
typical textbook chapter format offers the student the
opportunity‘.;o sat up an outline for st:dy purposea'.

“utilizing -a particular text as p;rt of _Ian extended
study of a topic, students may use an outlining process to
help in organizing the ideas of_fer'ecl. This process is
similar to the one discussed Above; however, the student-
in this case is only interested in what may be applied to.
his topicE. Much of the text may be of lit;tle specific use
to the student ang is pelpful only in the sense of
developing a general awareness of tpe topic.

B. Mapping: a structuring of information in.a .
graphic format (also referred to as

webbing or treeing).

-

\

A

oy
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Format:"

_idea/fact

( ‘ Toplic/Main Idea
o
c‘ . -

g N
W / detail

¢/ detail )

D/ detall

Some students seem to prefer the open format of

mapping rather than tI:.he more qtructural]_.y rigld outlining
process; and just as outlines may be used to set up a-
study structure for the é’t-fldent, SO0 too may the process of
mapping be employed. Given the format. prgsentegl, above,
the main ldea/toplc 1s the heart of the' structure, while -
all the id?.as/fact.s and detalls are arterles and veins,
egsentia¥in order ,to sustain the basic function of the
map itsaf. .
c. Mnemonic devices: methods of improving the

. efficiency of remembering -¢

information.

There are times when a mechanical rilemory' process 1is
the most effective way to retain information. .Students
may wish to remember aomeﬁf—a_l}/tual information that may
later be recalled with iltble difficuli:y. When such is

the case, a mnemonic device which may be used to assist

students 15 a helpful acronym.
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Acronym: a word formed from the initial
' letter -or letters of each of
the successive parts or major
parts of a compound term
(W.T.}.
Students ‘seeﬂkto enjoy using acronyms. One case
which comes to mind is of little Bobby in a “sloﬁc grade
four class. When discussing the spelling of various words

with his classmabes, he was so proud that he was the only

one who knew huw to spell Geography - George Ellison s old

goat ran after Paddy Hollett yesterday. The chilid
obviously found comfort in remembering the sentence which
made mﬁfe sense to him than the letters in isolation.

. Barly on, in dealing x«{j;th the reference section, fhis
writer thought it useful for the student w think of a
page in a reference text as a-thdiEZée, thus helping the
student to remember the various types of reference
materjial: handbooks, atlases, dictionaries, yearbooks,
periodicals, glﬁanaca, gazettéers, and gncyclqggdiaa.

Some acronyms-.may be used to help students think

about how to approach their asgignments. In writing a

pqﬁér, the slower process is a good way to approach the

exercise:
* o
§ - select a toplc you can handle
1 - list all your ideas related to the
topic

o - order your ideas -

W ~ write a first draft

e ~ examine your draft for errors

r - revise before turning in the final

. paper.
. (Russell, 1983, p. 23)

L~
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Students may find the smile method a useful procedure to

think about whén wrlting an examination:.

stop worrying. Be prepared.

- make sure you follow directions
given.

information must be to the
point/no padding. .

look things over carefully before
handing in.

= » 2n
i

e - extensive review on a planned
) - basis is essential.
. {Russell, 1983, p. 60)

Students should be introduced to the process of

association which occurs in developing a -mnemonic gid.

—— o *

They may associate a certain word or phrase with the

information they wish to retain. Students may then be

~more alert to the usefulnes; of developing their own

mnemonic devices ‘when attempting to remember information.

e —

As Shimamura (1984) suggests; they may "m their me?n%ryu
(p. 163). ' Ve

The first four letters of this acronym point to the
four .princ.i.ples 'of'.memoryt meaningfulness, organization,
visualization, and attention I( see Higbee, 1977). 1In his !

book Your memory, Higbee summarizes the importance “of |

sthese principles in learning when he 5ayS:

The more meaningful something is to you, the
easier it will be to learn .... Organization
makes a difference in vour ability to remember
«+++ The research has shown that very striking
improvement can’ be seen in manyykinds of memory
tagks when people are asked to visualize the
" items to be remembered as compared with learning
them through rote repetition .... Fallure to pay
attention is fraquently the real reason why we
"forget", (pp. 54 and 55) . . '
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How well students organize the material p.l::esented
when studying, to a large extent, determines how
successful they are in learning the material. The
structuring processes involved in developing outlines,
maps, and mnemonic devices assist students in focusing
their attention towards,.what they consider meénianul in a
text. Students are then'c‘apable of generating active
participation in studying, rather than obt?.ining thelr
information through some form of read, reread, then read

again absorption. } i

IV. Applying Systems of Study Reading

Once a student has galned knowledge related to
lo.catin;_:;, Interpreting, and organiz?ng informa.;;ion, he 1is
able to appr.oach a t‘éxt differently and m'a‘ty'develop his
own strategles for gtudying. ' -

There are numerous study st'rategies, of s;cstems of
study reading, which have been developed over t:.h'é';;ars.
It must be remembered that these strategies are just that
- tactics to be considered, not formulas to be memorized.

Applichtion of these procedures is as flexible as the

individual needs of those who decide to use them; the
—

‘particular learning situation may dictate scme divergence

from any particular component.

The three processes of studying this writer wishes to
present are: Robinaon's {1941) SQ3R; Spache'and Berq"s
(196€) PQRST; and Eanet 'a.nd Manz?'s {1976) REAP.-_ These
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are offered as examﬁigé, not as the only systems of
developing study reading processes. It must be remembered
that there are other wayé and that indeed the innov5;1VE
student may well develop lis own efficient system. (If it

works, use itl)

I. SQIR: (1) S - Survey (or preview). Read
the title; introductory paragraph;
the headings and subheadings; ldok
at pictures and other graphics,
H_,,j reading the explanation benegth e
each; read the summary and JUes-
tions. Ask yourself what major
peints are to be developed. p

s (2) Q - Question. Turn each
subheading into a question. Avoid
closed questions that can be
answered by mere yes or no. ‘
Instead ask the "who," "what,"
“"where," "why,” or "how" type
gquestions. :

(3) R - Read. Read to find the

answer to your question. This is

active reading. Reading for your

owWwn purposes (to answer your own
question) keeps your mind on the
material at hand. Be aware that

your question may not cqgver all

the important material so that you

may, have .to add a quesfion or }
revisa your original ope.

(4) = Recite. Cover up what you
have just read under the first
subheading and try to answer your
question from memory. Check on
those items you don't remamber.
Always master one section before -
moving on to the next one. Repeat
— steps 2, 3, and 4 with each
successive section. ' “



5

II'. ~PQRST:
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{5) R - Re§Iéﬂf"U on completion -
of the chapter, spend a few P
nminutes going back over the text

and your notes to try to get an

overall picture. Knowing that

some forgetting will always occur,

occasional reviews keeps this to a

minimum. .{Tonjes and Zintz, pp.

248-249)

(1) P - Preview the selection.
Read the title, headings, first

and last sentences of paragraphs.

Intrgductory or pummary paragraphs
should be read. / Previewing is a
thinking process. preceedi

reading. It may give all the

"infgrmation needed or it may

in#Mcate just what part of the -

‘selection is needed.

(2) @ - Raise questions about the
content during the previewing.

Jot down some questions from the*™
preview. Headings can be made
into questions.

-

’ (3) R - Read to answer the gues-

tioﬂs posed in steps P and Q. -

{4) S - Summarize by making brief
notes based on answers to preview
questions. Find the main idea for
each paragraph. Select a final
main idea for the entire
selection. A written summary is
not always necessary. . ’ ¢~
{5) T - Test understanding by
attempting to answer preview
questions without looking at the
notes or the selection. Try to
phrase some questions that an
instructor might ask. (Schnepf
and Meyer, p. 152) _ .

-

ey



III. REAP: (1) R - read to disclover author's
message. -

(2) E - encode the message by
putting it into your own worxds.

{3) A - annotate b} revriting the
message in notes for yourself or
others. .

(4) P - ponder or process the
message by thinking about it
yourself or discussing it with
others. (Tonjes and Zintz, p.

249) ‘.'
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Study strategles, along with locating, in.tei-preting,

and organizing iﬁformation skills, are what this writer

.considers the essential 'cémponent:a of a study skills

program. A student vgho'is exposed to a syste.matié

development of the micro-elements of each, as they perfain

-

to the total schema of reading to learn, is givenza

framework by which stuﬁying" becomes‘ an individual's

procgﬂsing of information format. Application of the

various, components is dependent upon the learner and the

specikfic jearning situation.

-

W



| \ CHAPTER 4

. EPILOGUE

Samuel Johnson (1755) states that "knowledge 13 of

r e
two kinds. We know the subject ourselves, or we know .
e .

where we can find informaticn upon it". The aspect of
information retrieval, described in his second "kind" of
knowledge, hy been attended to thus far in this paper:

- "‘ i
the systematic_ _development of study skills, alding .

_students in the'utilizatlon of the 'tools' of leaxning, is

realized as an essential compone'nt wi:thin the educating
process. |

. Along wit{h Johnson's descriptioﬁ of knowledge, in
terms of‘one being able to "find infeormation", however,
comes ancther aspect of knowiedge: the eff 1cac‘y"c-)f such
study skills in a learning process. - Ahy shon.;ld -
students be offered a framework to be used in a study of. a
particular issue? '

To begin with, students must be guided toward

under'standing the importance of knowledge in their li,lﬂ.res.

A. H. Whitehead pointa to just such an understanding;‘when

-
Ld

he says: _ .

The true method of philosophical c:a'nstruction is
to frame a scheme of ideas the best one can, and
-unflinchingly to explore the interpretation of
experience in terms of that scheme. (p. xiv)

™

Khowledge here refers to that aspect of an individual's

life whereby he is able to "frame", or develop, a way of

]

g7

/

.

wd

e
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thinkiﬁg that allows for the "interpretation® of\@e's

"experience®” as it applies to each individual.
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The nature of knowledge, epistemclogy, thus becomes

pertinent to the dearner.

It is important toc assimil

ate

the 'essentials of study skills', or "to frame a scﬁeme of

ideas™, into one's process of learning in order to avail

oneself of the knowledge that may be dained through study

” ’

of a topic.

The student must be an active participant in the

. - n ‘
‘learning process. The experience gained through such

perseonal inveolvement enables a student to feel 4 part of

the learning process - not just a sponge absorbimg facts

and detalls for later regurgitation during such arduous

tasks as writing a factual examination, or reciting a

predetermined standard answer in a class /discussion’'.

bec

/ f‘chc pt.

i

Undérstanding gained through the acquisition of

knowledge of a s?.bject is vhat makes learning exciting. -

Facts and deta'i’ils, themselves, offer litj:le

L

if they’do not

e a part of one's understanding of a particular

Once a student understands the meaning within a

message being conveyed, either through verbal or written:

expression from ano{:her human, he Is learrniing not only

more about a pg:ticular subject but -also more about

hin]aglft the ability of-eaoh human to grow through shared

experience.

.
/
e A Yoaa

[ T
“bonta oot v T

¥

Here 1lies the importance of' the concepts of

\

&

I

et
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knowledge , meaning, and understanding. Jefferey Franks

(1972) has something to say about each:

"¥knowledge™ refers essentially to static, semi-

permanent long-term memory relationships. -

"Maaning” refers tob relations and the particular

g}sent environment context. "Understanding" is
fungtion of the extent to which adequate

/ » (coherent, complete} meaninqs have been
generated in a, paxticular context. (p. 325)°

Thus the concepts df knowledge, meaning, and gnderstsqging
.are intsrrelated. *'"To%learn” involvas .expe;'iencing each
dnd assimilating the effects of the learning‘proqess 1ﬁto )
- our lives. Burgers discusses the importance of sush
conaeptual act:.vity - "giving meaning to something and

thereby giving it relevance" (p. 192), when he talks about

leax-'ning in terms of "to liwve": : _\‘\

To live 1= not merxely to reproduce patterns. To
live is a never ceasing attempt to” make use of
possibilities and to recognize new -
. possibilities. A major: feature'of life is to .
f " grasp naw forms of relatlonships and therehy to o
) come into possession of new information. Part
-of this information becomes codified; ancther
part 1is carried along in a subjactivg form which
gcts as & pprmanent source for new information
-and new experimentation .... Life is an ever *
ending struggle against which otherwise would :
appear as mere statistical chance and chaos. It
. is an lnereasihg attempt to create order in
- domains .... (pp. 204-20%5)

Bk.'u;ger's notions--on,,u;:.ring are quite apt iq ar;yr °d1scusslon
S on the pi-ocesses- invdlved in learning. - ' _
;-"?. \ Another giant,in th}s area is Klinger (1977). He
' talks about &ucstisn ‘:I.n term; of personsl freadom, and
the .teacher's responsibility t' ensure his students are.
'trained' with basic concepts that allow for such "inner

freedom” : & o



.
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. ) & n
- Insofar as one wishes to create individuals with
the largest possible sphere of inner freedom, ‘
the way to.do so is to teach people quite
' expi}citly the techniques they might use to free
' .* themselves. Such education would acquaint them

with the widest possible array of human
possibilities, train them, ... and teach them to
teach themselves the skills for goal-striving
that they may need later and cannot anticipate
now. (p. 245)

Obviously, the teaoher plays an important funct}onary
%— . role in dssiatihg studento in becoming learners in
| Klinger § terms. » '
Drews (197%} offers a supportive view to Klinger's

notiong in terms of the relationship between the teacher'

: " and the student:

. . My assumption is that a schdol, a classroom, or
. even an informal gatheping, needs ‘self-
- actualizing leadership™if significant learnings
are to take place and students are to feel that
. something has_happened which was worthwhile.
The atmosphere should be one in which the’,
teaAcher suggests and guides', but where the_« -
initiative to learn and the'e ngtqy required for
continued learning comes from the studenk’
_ First and foremost learning is the learner's
LN responsibility. As the ,teacher comes to know
S studbnts as individuals with distinctive ho
. desires, and interests, she can guide,
ST - ' encourage, and educate in the ancient sense of x
v *leading out"., (p. 149) ’

- o what then is the respgnsibility of any 'schboling
ﬂ ' inotitﬁtinn'? O'Qrion (1980).expresses a view that is
quite acceptable to th{s writer (O'Brion speaks in terms
N | of learning that goes 9n within a univeraity. This writer
believel that the word 'schowl’' may be aubstituted for the ,

;' ' . » word "university" and tho.poinr‘ made remains valid):
’ \ I .J ' ' . )

oo e T R \

. | .
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Seats . . | | |
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Our job truly is to teach students to be
learners - when’there are no teachers.

1f we emphasize agéin‘the notion of the

University as a leaArning community and not onlg//’ii;_h-ﬁ“
a teaching ipstitution, then we have to beliey '

in learning Outside the conventional classrocm
structure. Tb axpress that notion, the
University ‘could“make explicit what is already
implicit in its basic phllosophy. The baaic aim
of the University is to start off a process of
educagion which continues for a lifetime.

(p. 4

.’:?fs "gstart off" point is what a teacher hopefully strives

. @° help each student achieve. This is the_. point at which

* students become independent learners - 'independent' in
the s;;se that they no.longer require sheir teachers in
drder to actively engage in their own learning process.
It is to this type Qf,developmeét within a student's
schooling that Bolten (i977) speaks:

If being educated meant no longer needing a
teacher - a definition I.would recommend -~ it
would mean that you had been presented with
models_of learning, or people playing this
external rol®e, and that yoy have learned how the
role was played and how to play it for yourself.
At that point yeou woulg eclare your .
independence of instxiction as such and you
would be your own teacher. What we all hope of
course, 1s that as the féfimal, institutional .
part of education is finishéd, its most
conspicuous and valuable product will be seen in
the child’s ability to educate himself. (p. 53)

The 1eg;nind proceah-continues throughout the
individual'sllife;- The schooling process, in an -
institutional sense, lasts for a fixed number of feara.

It is the responsibility of administrators and teachérs to

ajid students in recognizing their poténtial in ‘terms of

- '

-

*
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their personal growth toward what Maslaw (1968) calls

self-actualization:

Self-actualization is a re!‘%ively achieved
"state of affairs" ... it ls rather a hope, a
yearning, a drive, "something” wished for bhut
not yet achieved .... This means for us that
that which the person is and that which the
person could be exist simultaneously for the -
psychologist, thereby résoﬁ;?ng the dichotomy
between Being and Beceming. Potentialities not
only will be or dﬁuldxbebféhey also are., Self-
-actualization values as\goals exist and are real \
even though not yet actualized. The human being
is.simultaneously that which he is and that
which he yearns to be. (p. 1%0)

This "yearning to hé", as an aspect of personal groyth, <,

requires that an individual be open to new‘experiences - \:
'open"in the sense that he recogﬁtzes a particular way of

L

‘doing' things, and then 1s able to use this sense of

‘being' to strive towards a greater understanding of

self. Learning takes!place when there.is active involve-

ment by the .participant, the student, as each.strives to

—

understand how what he is being exposed to relates to his
world. The student starts from his personal vantage point
and from there, through an inquisitive process, grow;E I.
A. Richards (1965) discusses this in terms of ;the kinds *
of abllity the world needs": |

N\

First and foremost, ability to inquire, _ability
.to compare, ability to select on the basls of
comparing, ability to try out, ability to see
what the outcome of the trial is, abllity to
charlge one's mind through seeing how and why the
view taken has been wrong, in brief, intelligent
eXxplorato conduct ..., It is these abilities
rather than the mere reproduction of received

* impressions that we must need to cultivate ....

What we have done always guldes what we will do.
All exploratory conduct selectively applies what

? -~



50

it has learned already in going on to learn”
more.

What we have to do is to give the learner
the best chance possible to abstract from the
sequences of materials put before him the
structure on which lts modes of working depend,
- and to abstract this structure as extensively as
possible. (p. 133) . A

Richard's description of "intelligent exploratory

, conduct” must be implemented as part of the relationship

%

between a student and the agents which aids in his

L1

&evelopment; as Maslow (1968) polnts out:

Personal growth demands courage, self-
conflidence, even daring; and non-love from the
- ‘* parent or the mate (relative to this paper - the
teacher) produces the opposite, self-doubt,
anxliety, feelings of worthlessness and
expectations of ridicule, all inhibitors of
growth and of self-actualization. _(p. 98) .

The student must feel that he is free tq experlence,
to be an active participant in his learning process,
—, without feeling the restrictions of the "inhibitors" of ,
which Maslow speaks.
Jean Plaget (1970) discusfes the importance of life's
"experience" in affecting one's development when ‘he says:

' Exparience\ is always necessary for Intellectua_l;
development .... But I fear that we may fall
into the illusion that being submitted to an
experilence - a demonstration -~ is sufficient.-for,
a subject to disengage the structure involved. -
But more than this is required. The subject
must. be active, must transform things, and find

~ the structure of his own actions on the objects.
s {p. 138)

Life is more than the '‘act' of a "demonstration" of

experiencing for any individual; study is more thig'the

ract' of structuring details for any student.

“« - h
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Novak and Gowin (1984) discuss the "significance (of) L
] »-

To learn méaningfully, individuals must choose
to relate new knowledge to relevant concepts and
propositions tgey already know. In rote
learning, on the other hand, new knowledge may ,
be acquired simply by verbatim memorization and .
arbitrarily incorporated into a person's .
knowledge structure without interacting -with

dhat 1s already there. i

Under any instructional strategy, learning
can vary from being almost rote to being highly

meaningful - from reception learning, where =«
information is provided directly to the* learner,
to autonomous discovery learning, where

learner identifles and selects the information
to be learned. (p. 7)

As a result of all the aspects of the leaé;ing
process discussed in this paper, it would seem valid to
say that the chief aspiration of a teacher is to foster,
within the provesses of a student's mind, a:sense of
str}ivi?lg for self-awareness; to look at oneself in
relation to the world and to be able to respond - ¢
intelligently in terms of what is plausible in nts life's

[
scheme. This consciousneas of learning to understand, to -

4 : T
interpret, involves assessing, criticizing, and
. formulating a considered perspec;ive on a subject belng
presented; thus the independeht learner exhibits gﬂk,

1ntalligen€’exploratory conduct. It is in this life
ciJ!umstance that the basic principles of education, at
least those\which have been discussed throughout this

™ . _

pdper, becqmé actualized. A

‘-1‘
.
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APPENDIX A
The following 1s a 1list ‘of resources which this
researcher feels'hay benéflt the teacher in a search for
materials that might ﬁe ﬁsed in develéping agpects of a
] ¥ : >
study skills program. The list,contains.texts and audio-

#isual materlals dealing with specific skills discussed in
= >
Chapter 3.
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and study (Books A and B). Toronto: The Instructor
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vVacca, R., & vVacca, J. [(19868). cContent area reading.
Toronto: Little, Brown. .

Van, V. (1984). Media skills for middle schools:
Strategles for library media specialists and
teachers. Littleton, CO: Libraries Unlimi
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vaughan, J., & Ested, T. (1986). Reading and i:easoning
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Yalker, H., & Montgomery, P. (1983). ‘Teaching‘library"
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The followlIng is a list of examples of the various
types of reference materlials discussed in the handypage
section of Locating Information in Chapter '3.
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Cogar, L., & Melvin, R. (1982).  Reader's theatre
handbook {(3rd ed.). Toronto: Scott-Forbes.

Feder, L. (1964). Crowell's handbook of classical
Clterature. New York: Thomas Y. Crowell.,

Gillie, C.™~ (1972). Longman companion to English
Literature. Longman, Eng.: Longman.

_ Guth, H. (1985). New concise handbook: With new MLA °

style. Belmont, CA: Wadsworth.

Hart, J. (Ed.). (1965). The Oxford compan nion 4o American
Literature (4th .ed.).” New York: Oxford University
Press.

Harvey, P. (Ed. ). (1955). The Oxford companicn to

classical Literature. New York: Oxford University
Press. .

Holman, C., & Harmon, W. (1986). A handbook to
Literature (5th ed.). New York: Macmillan.

Publication manval of the American Psxcgological
' Association (3rd ed.). (1983). Washington, DC:
American Psychological Assogiation.

Shipley, J. (1956). Guide to great plays. Washington,
DC: Public Affairs Press.

Story, N. (1967). The Oxford companion to Canadian
History and Literature. New York: Oxford University

Press.
van 2yll de J. (1983). Handbook of Canadian mammals. f
Ottawa: National Museums of Canada.

Zehavi, A. (Ed.). (1973) Handbook of world religions.
New York: Franklin Watts.
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Maplewood, NJ:  Hammond. { .
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.+ dictionary. Oxford: Clarendon Ppess.
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Toronto: Oxford University Presa.

Stain, J. (Ed. ) (1966). Raudam house dictiona;x
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shory, G., Kirwin, W., & widdowson, J. (BEds.). (1982).
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Encyclopedia yearbook. (1%72 =-").
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Keetion, G., .& Schwarzenberger, P.

Toronto:

(1983 - ).

Groliar.
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world affairs., Westview: Sweet and Macmil an.

{Hbore, P. (1972 -*}. ~Yehrbook of qggfbnomx.

‘W » W. Norton.

Pearson, B. (1905 - . Canada gearbook. thawa- ]
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American Herltage. (Every two months). New York. ‘
————————4?———ﬁJL- \ ‘

Artnews. {Hon;hly). New York.

The Atlantic. (Monthly). Boulder, €O.

Atlantic Advocate.  (Monthly). Halifax. =
Atlantic }nsight. }Honthly). Halifax. .

Books in Canada. (Nine times a year)u' Toronto.

'E;;adian Art. (Quarterly). Toronto. s

L

canadian Fiction Magazine. {Quarterly). Toronto.

Drama. (Quarterly). London. ” -
Drama. (Quarterly ng on

- )

English Dance and Song. (Quarterly). London.

Fantasy Science Fiction. (Monthly). Toronto.
The Fiahﬁaial Post Report on the Nation. (Quarterly).

L

Toronto. _ »
"Folklore. (Biannual). St. John's. '”*“ﬁyx‘
- o R

;'usgg of Religion. (Quarterly). Chicagdlf \

&' e Illustrated,London News.. (rionthly). London. ‘

In Britain. (Monthly). London. .

International Journal of ﬁo;iticé. {Biannual). New York.

Journal of American cditure. ”(Quarterlya. Bowling Gréen,
OH. ; ' ) .
L
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ipgrngl of Folklore Research. (Quarterly). Bloomington,
’ L . ‘
~ Literature agg History. (biannual). London, Eng. .
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‘ Terre Haute, IN. s ' .
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Music and Musicians. (anthly). Lelicestershire, Eng.

Newsweek. (Weekly). NGl York. \\\5‘

Novel. (Three times a yeﬁr). Providence, RI.

Plays and Players. (Monthly).  Lelcestershire,.Eng.
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The Pope Speaks. (Quagterly),tpnuntington, IN. Yy .
Rotunda. ‘(Quarterly).' Torosto.

Shakespeare Quart!rlx. Stratford-upon-Avon, Edg. v |
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Small Computers in Libraries. (Mgpthly). Westport, CT.

Studies in English Literature 1500-1900. (Quarterly). »
Houston.
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Ql canadian almanac and dictigbh;x. (1848 ~ ). Toronto:
7 A . Copp Clarke Pitman. . ;
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k p? F Corpus directory and almanac of Canada. (1972 - ).
7, -Toronto: Corpus. . ) ‘ .
E : , Hryciuk, M. (EQN. (1965 -*). ‘Corpus_almanac and - - ! )
; - Canadia cebook (21st ed.). Don Mills: Corpus!
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b ‘ McWhirter,. N., & McWhirter, R.- {1962 - ). Guilnness book - *
' of world. records. New York; erling. .
- ) The Newfoundland almariac for .... '(186§R¥'}; St. John's:
’ ) H. w1nt°n, - .
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The world almanae and book of facts. (1868). New York:
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Buchanan, R. (1974?’ An-illustratéd dictionary of
_ geoqraphy. /{.ondon. Heinemann Educational. i
Collocott, T., & Thorne, J. (Eds.). (1p65). The _ . 4 .

Macmillan world gazetteer and geographical
dictionary. New York: Macmillan. _ _

Mg, D. (Ed.).- K(1968). Kerr historical atlas ofa Ccanada -
(2nd ed.). Toronto: Nelson. R

Knox, A. (1968)‘. Glossa of geogra hical'and ' ‘
togogrgghical terms .... De&oft: Gale Research.

Setlzer, L. (1952). The COlumJ;;ia Lippincott gazetteer of :
the world. New York: CQlumbI}a' Unilversitcy Pras‘s. ’

- x

Stamp, D. (196§). - Longman ‘dictiénag of géograghx.
London: Longman. '\t N

The Times {London) index gazetteet.-of the world. (1965).
. London: London Times. T

Webster's new geographical dlictionary: A dictlonary of’
names and places. (1972). Springerld, MA: G. & C. -
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Barﬁar, A. (Bd.). {1968). The'Lincoln 1ib}arx 6f
essential information. New York: Frontier.

Benet, W. (Ed.ﬁ. (1965). The feader's enc clo edia (2nd
ed.). New York- Thomas Y. Crowell. :

Bertgn, L. '(197S). Larousse encyclopedia of the earth
(rev. dd.). "New York: Crown.

Briggs, K. (1976). an encxclogedia of fairies. New"

~ York: Pantheon Books. -
The Canadian engxclogedia. {1985). Edmonton: Huré&g.
Collier’syencyclopedia. (1?83). Néw York: Macmillan.

*

Com ton's enc clopedia. (1982). Torentd: Britannica
Learning Materials.

gngxgloggdia Americana. (1982). Toronto: Grolier,

Humlyn, P. (Ed.). (1959). New larousse encxciogedia of
mxghologz. Tooonto: Hamlyn House. .

Kur;n, G.‘ (1978}). Encrclo‘ﬁdia of the third world. New
York: Facts on File.
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Langer, W. {(EAd.). (1§75) ihe new illustrated
clopedia of world history. New York: Harry N.
"igrams . _

.Ménke, £., (1969). The encxcloEdia of spdres (4th ed.).

New York: A. S. Barnes. .
Merit student encyclopedia. (1983). New-York: (
Macm an. - ’ ‘ .

Norris, R. (Ed.). (1970). Encyclopedia of American r
history. New York: Harper & Row. ¥

Tﬁa;ﬁew book of knowlédga. (1984). Toronto: Grolier.

i

New eggfclogfgig-britannigg,(ISth ed.). (1983). Toronto:
Britannica Learning Materials. _ ‘
" X L F o '
Shakes lo ia. {1966). New York: Methuaﬁ'

»

(o « ~{1985). ' Toronto: World
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