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. gubscribed mainly to. an eclectic model of career education,

The purpose ‘of- the study was to examine attitudes toward

i

. and practices in career edutataOn of school eounSellors in

the Province of Newfbund}and and Labrador, and to 1nvest1gate

their relationship to selected persohal c0unsellor charac-

teristics. _-'y

Hh;;ﬁ; The sample population was 56 counsellors, or 43 percent

——

R
“‘of the’ total school counsel_gr population working 1n the -

I 4

publlc schools of - Newfoundland and Labrador. uThey completedv
a questionnaire desxgned to SOllClt personal and professlonalx

1nformat10n, goals/bellefs and practices considered 1mportant '

‘in the delivery of a: career education program, and who was
deemed responsxble for the delivery of these practices.
v,
The data was computer analyzed using SPSS subprogram

crosstabs with a further Q- factor analysis procedur, to

determlne whether_counsellnr subgroups existedPiu the pupu-
k - - . . i v
lation surveyed.v o '

. The results indicated that the majority of counsellors

t.

¥ !

_ that 15, one that takes elements from both the traditional

and current models of career educatlon. For many of the

practices, however, a clear consensus c0u1d'not be zeached

as to who should assume responsibility for its delivery.

Three subgroupg of counsellors seemed to emerge, each responded

differently to many of. the 1tem on.the questionnaire. “‘
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: members,,tended to subscrlbe to a very broad oonceptuallza—-

» L .

f No differenoee among‘suﬁgroups could-be found as to who

& shourd assume responsablllty for the dellvery of varlous

_praptlces contalned 1n the questlonnalre,'and the groupa

pe
1

did- not—eeem to dlffer on any pereonal or profe331onal

L}

,characterlstlcs.

;Each of the three-bfpolar subgroups of counsellors were

d1v1ded into. 51x Qroups.' Group 1, -con51st1ng of elean :

A

!

:,'blon‘of career educatlon, Group 2, largest of the srx groupa .

Yo

~.with sxxteen members,_tended to subscrlbe to a developmental
R G
_model. Members of thz.a group 'contended that counsellors

' 'should concern themselves malnly W1th the development of

as; well that the emph351s of career educatlon should be pn
ﬁthe development of one 8 self-concept Group 5 placed most

- of its empha31s on. the occupatlonal aepects of career

Ifself-concept and personal growth.j Groups 3 and 6 bélleved,.?

— -

—

.4_1 3. 3 '
ounsell;ngT——EeeeLLyT—Gfeep—4-3ﬂbsc:1beu to probatiy cue

narrowest conceptuallzatlon of. career educatlon, equatlng

rt wrth vocajional tralningb' Proponents of thls modei

L

believed that tho reSpon51ble for the dellvery of caaeer )

Y

\ . v

educatlon should be‘concerned wlth providing studente with‘

[

saleable work ekills. C

Emerglng from the study was the observatlon that pro- :

vineial school counsellors did not hold a clear consensus
as to what goals/beliefs and practices constitute an -

effective career education_program. As well, there seemed
T £ .
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’ together toward deflplng the role of school counsellors

. to beklack of agreement as to who should assume responsi— - _
. ‘ +
bility for the delivery ofovarious activities related to

'-career education.

recommendations for'actlon based on . these findings and for

further research. T e T

An analysiefpf the results of this.study suggested

that some ‘action be taken by the School Counaellors' .

)

: Association of Newfoundland and Labrador and, the Department-

of Education to fbrmulate a- suitable working definition-

of career educatron. As well botH groups should work

n A
L] l - o

.carger education'in this prov1nce. . S AR : S -

The report concluded with a’ number of _ -
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a551stance Was.of prpfound 1mportanoe.‘ '.:, '-:I' s
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.Sinde Sidney P._Marland then United Statea'CoﬁmiEsioner' '

\ 0

' of Education,'brothtqgfreer educatlon to the center staue in

' 0

~

e
11971, a- number of opposlng c8hceptuallzatlons as to what

career educatlon 15 have emerged (Hansen, 1977 Hoffman,

1978) . At present there seens to be a lack of agreement

-

i «

among those 1nvolved in career eduqatlon aa to what const;|_..l:\m\h-\N l

tutes*a sultable worklnn deianltlon (Hassard k931)., This
e

”, .
eﬁ lack of agreement lead Whltfleld (1980) to belleve that some '

- their-apbroachee} - B o R ' '.. A,

™~
counsellors.w;ll become involved ih the career educatlon w\\
' . ‘ i - .
program because such act1v1ty‘f1te th91T peICeptlons of thelr
n ‘ I E . |

1deal+role, and others Wlll av01d partlclpatLOn beeause 1nvolve~._
- _— F /

tment 1n career educatlon“doee not flt thelr counselrang model.-

In addltlon to’the dlvergenoe in’ oplnlon as to what

career educatlon 13, there grew also a- lack .of conaensus

of an effectlve eareer educatlon program (Hansen and Tennyson,_
r .

1975-*Sankey, 1981). A review of the related 11terature

-indicated that these qgals/bellefs and practlces varled guite

xtenalvely in focus, some almost 1gnored the counaelllng/

o~

' career develgpment emphaals while others made it the ‘core of '

L
A}

-
-

'r Probably the parrowest conceptuallzatlon of ‘career

edﬁcatlon 15 one that equates it with occupattonal tralnlng
j ) Co1
L : L) L] o
- . .
v . \ Eh
4 . . o - T
i B P
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* the sEudent hy matching his/her profile- with particular .

(Dallefield: 1974; Woodsﬁorih 1974). Those who take this

position argue .that all students should graduite from high

school with at least éne saleable work skill . (e g., welding,
Nt

typing, drafthg, et ) Practitioners,of this model bélieve

J‘ N [

that schools should he concerned‘rith preparing students for

' cilfer "marketability“ by fOstering systematic; sequential
Ny
i

ning in_ work skills. Dallefield (1974}, ‘a proponent of

thlS view, quite bluntly stated "we can theorize. (careef

education) to death or we can.ggt down to the buszness of

giving ‘people Joh skllls“ {p. ll) o f

:- L Still-there are-those who challenge the narrow viev

that the school counsellor is someone working on behalf of

A

the state to provide “marketable graduates;for the economic

market".(Agne and Nash,.1973l. They stated that "... . coun—

. RE -
sellors begin to use their spec1al humanistic talents

. I

and interests to reform curriculum development at all grade

R
. - -

Levels toward eaqh student s self and social enhancement“
. = @

(p._91) . " Coa

h- As well there are those who believe that the focus of_
career education is on matching -students with specific jobs'
(Holland, 1973, Hoppock 1976; Parsons, 1909). Primary
éwpha51s is placed on imparting,oicupational informatiOn'
with the’ use of testing as primary tools.t’Essentially,

counséllors would be c0ncerned with administering aptitude

tests and interest inventories, and interpreting results to

¥
1

..\sets of-joh requirements.: Such* activities_as discussing



L : - [
’ '

various c!ccupa't:i.ons,.f:i.lrns,r resource persons and field tripe
1] \ * o
are also widely practiced by those who share this pergpective.

Still there are those,who .challenge the viéw of fitting

studeﬁtﬁ to specific jobs. Ivey and Merrill (1968) contend

-. that too many counsellors still\“test,and tell”. Tﬁeir .

belief 15" that career education has more t¢ do with coun-
A :

selllng and Glth work generally‘ﬂﬁpn with specif;c_jgﬁf. .
- T

Ccunsellcrs who subscribe to this much brcader perspective

- ~ @

would be concerned w1th the career dEVElopment of students.
1

Career deve10pment is viewed as a life-long process with
-dlscernable stages “each havrng a particular set of. develop—

-mental factors which' could’ influence”career declslons at

]
' [}

' any partlcular stage. A cotnsellpr operatinq within this
‘framework.would attempt to appraiegjtgsﬁ}ife stage of the
'sthdent in order_to;determihe re;evant counselling goals -
(Gagzbergf 19?2; Hansen, iQ%?;hHoyt, ;975;x1vey and Merril},

1968; Super, -1957) .,

e
F-l

' -Still there is the position of those who see career\'

educatioh as a way of looking at total education,” as educa—i

tipn'for life and living (Campbell, 1978; Canadian.School
| Trhstees!ihseéciation, 1980; Gysbers, 1982; Gysbers and

'MoojG' 1975; Herr and Cramer, 1979; Harland' 1974) . This

“career educatlon concept is seen as not only‘lncludlng the’

‘role of Qqcupations and the development of the self—ccncept

[

'but ali aspects of a person s 1lfe. Proponents of this model

said’'that it is lmportant to help students develop skills -

h

that.can be applied.to any career or life goa{\they choose,

3
. ) ) . f L

————
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e . ‘ )
Marland (1974} pointed out that learnlng how toO llve is_ -

feveryone's prlmary vocatlon and career develoPment is the

»

_Trusteqs' Association, 1980, Hoyt, 1977~ Marland, 1974

i
process of moving and grow1ng not only‘w1th1n one's actual

.
. ¥ s
r . -
. . N I .

Jjob but also”within a series of jobs that comprise a pro-

b

ductive life. B . L -

. . !
The need for career education in our public\school

system‘pas been well documénted (Canadian School Trustees'
L ] ' .

. Adsoclation; 1980; Hoyt et al., 1972; Marland, 1971;

Piediger, Rath and Noeth, 1974; Slocum, 1967). Hoﬁever,

 the quality and ccmprehenaiveness of career educatlon

w \ :
services offered to students varies extensively and does,

- r————

to-a 1arge extent depend cn théuattitudes and practices
- . ) »
of“sc\col counsellors and other school personnel. '

Caﬁhsellors have for many years been criticized for = -

. “-.\‘

failing to rééognizé their.responsibility ito provide career

education (Ahrens and Saintéonge, 19??- Canadian School

&

McTavish, 1974). Much of the negative criticism expressed
]

by educctors and community,spokesmen might be based on

experienccs with counsellors who were doinj little or nothing

as pérticiﬁants in career education (Hoyt, 1977:; Marland,

19?4) . In an article by Hohenshell (1979)- vo&ional educators
i

presented‘thELr view of counsellor participatio® in, career

education. According to Hohenshell, schopl cdunéello;i were:
A g ) o ' T
neither well prepared nor had the interest to make career ﬁ““\_

.development a priority in the guidance:program. & conclusion -

can be made that'counﬂéllors' personal attitude toward career .

- . nt

i

L o e T



" have been cﬁ'arged with the career quida{nce of 'youth (Newlon;

. )
educg-t(p{is cf significant importance i_.n detern'lining the
type and quality of serwvices cffered to r}students. |

There are those who wolld argue .th:r-.Lt the future ot
school guidance lies in the aree of career development. -
Sankey (iB'J;B), for examp‘"].e, predicted that vocationa;. coun—ﬁ
selling may well be the greatest growth area, in fact the
gsurvival bf the profe551cn, he clalmed, may well rest on th:.s
aspect of guidance. Bedal (1979) studied the future of )
guidance in Clanada through structured inter‘views with _th_e

Director of’ Gu1dance for each province. According .to -inost

of the respondents career development p}ograme offered the

. greatest promise. for future growth in guldance. -Hassard

(1981) examlned some of the practlces in g.raduate Drograms
‘for the preqar?tlor; tof counsellors in ganadlan uhiversities. -:_
‘One of the themes. that emerged from ‘the interviewe with-
cccrdinator's was an increased emphasis-cn graduate-ceurses
deal:l_ng w:.th career development and vocat:.onal theor:l.es.

Hlstorlcally, counselllng and guidance professionals .

-
arnd Haase, 1982). However,‘counsellors can no longer be
expected to assume sole responsibility for its impl:ementaftion
and delivery (Hoyt, 1.973; Mitchell, 197‘5)‘. In addition;"to'

=
‘the counsellor, many'l ct.hers play a prominent role in

infﬂencing the students'. .career development - teachers,
parents, peers, calebr:l._tles,‘relatlves and pr incumbants
(Campbell, 1974). However\gthere appeered to be no clear

consensus as to who should. \e responsible for the .dlleliv'ery

. [
s
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* a . .
of the various activities related to career education.

In some of the more recent literature the term "guidance

1

. L}
team" was more widely used to encompass all who should be
involved in a comprehensive career education program. Stein

(1979} believed that a comprehensive caréer guidance program

inferredlthet d@ll members of school/agency (teachers, students,

counsellors ‘and other profess10na1 support staff} should be
i

anOlVEd as well as parents, community 'resource people ‘and

srepresentatives from’ bu51ness and industry. Norman Gysbersf-

1

,(1979], recent vice- preiﬁdent of the: Amerlcan vchtlonal

Assocratlon s Gurdance Dlvrslon;-concurred that ' the career

+

guldance team was not complete W1thout parents ‘and personnel

from busmness/lndustry/labor. :,. o " :- CoL »

. Statement of the Purpose -
. : N

The major purpose of thls study was to examlne attltudes

toward and practlces 1n career education of school counsellors

1n the Proylnce of Newfoundland and Labrador. ,
A secoﬁdary purpose wds-to investigate the relationéhip‘
' e
between school counsellors attitudes toward and practl esx

An career. education and selected personal characterlstl s of

- the counsellor. Questlons thlS study sought to answer [were: .

1. What are the attltudes-(goals/bellefs) of- -
school counsellMors regarding career education? .

. . ) - '- .' .. . * .
2, What activities do school counsellors see asf
being important in the dellvery of career’
education?

»



s e v e e

educatlon was necessary before the 1mp1ementat:|.on of a

provided (Prediger, 1974) 5

3. Who do school counsellors believe should:
. be responsible’ for the delivery of various
‘activities relating to career education?

| ' . Significance of the Study

\, -

——

A corﬂbihation of factors gave- rise to the/ need for

.studying the att:l.tudes andapractices of’ sch_pol counsellors

concernmg’ career educatlon T : - e

First, there appeared to be a lack of consensus as to,

L'

o what cqnstltuted an effective career educatlon program.

4

,Therefore, a survey -of. what school counsellors belreved to

be important goals/bel:.e £s and pract:l.ces regard:.ng career :

J .

comprehen31ve career education program.

-

Second a revrew ‘the related literature revealed ‘&

",pauclty of information dealmg spec:Lflcally with whq should

be respons:l.ble for the’ delivery of various aCtJ.VJ.tleS related

' to careeT education.: However, since counsellors were often.

recognized as playing an important role in career educatz_.on,.

a study of who cem_lsellor'%'beliebed' should be responsible
for: the delivery of these activities was important.
P | | Y . , R
Third, many ‘guidance counsellors have been criticized

L]
P

for failing to réecognize thei¥ responsibilities in providing
_ : . 2 ,

“chreer education servicés. Therefore, a study of the coun-

>

sellors" viewpoints would érovide a great 'deal of in 7 ation

as to the ellfectivenesp of theléare‘er‘- quidance he/she' ‘



Finally, the carear educatmn movement has focused more

attént:l.on on the guidance functlons in the nation's publlc

bz T

. schaols. . . : ’ . %
Specifically, the stuay should prove- signific:anti in the
following ways: ' 4 7

1. It should provide counsellor educaters with
J.nsa.ght-s into' the need for presexvice and ___ _
-:Lnserv:l.ce programs for school counsellors. .

2. The study should prove helpful :Ln developlng
counsellor Lprofesmonal conscious
enabling a comparison of attitudes
. 0F other counsellors in similar. s:Ltu_t:Lonfy
throughout the Prov:.nce. )

- Limitations of the Study _ A

T‘h'e.'preseni': study was limited’ by the following:

-1. fThe study was limited to school counsellors
o in Newfoundland and Labrador who were work:.ng,
at least part—t;.me,‘ in th_'LS capac:.ty.

2. --The instrument ﬁsed to collect the data was.
a self-devised questionhaire which was pre—-
tested -for content valldlty only. -

3. Data collect_ed\ ‘through’ self-report instruments
could suffer from distortion, subiect inter- .
pretation and "facade effect". . . _

. - Sumar‘x . - ,

Included in the introduction was a discussion of various
conceptualizations of career education. As well, an acknow-

il

ledgement of the lack of consensus’ among writers aQ‘ to -whaﬁ .

-go'a_ls/bélief‘s and prattices conatituta_ad an effective career o J

W Ca -



| Ny . ,
education program was presented? ' This lack of consensus

*

could conceivably have a detr:.mental effect on students at

— | - Ps

all levels of our public school system,

. : : < :
‘ Evidence was presented for the need of a study on
. § . .

counsellor attitudes toward and practices in career education.

.

The significance ‘of the study cenﬁe&g‘gd around four factors:

< {1} Seemlngly lack of consensus as to what const:.tutes an

effective career educatlon program, (2) latck of 5pec:|.f.1_c

J.nformatz.on as to who should be respons:-.ble for the dehvery
- 1 .

. of various career educatn.on actlva.tlea,, (3) criticism

’ I
- h 1 .
¥ L

,dJ.rected toward school’ ‘counsellors -for fazl.llng to, recogmze

‘the:Lr responsibllitiea in prov:.ding career related services,

L] 1

Ia_nd (4) .recent attentlon emph351z1ng guidance functlons

regarding career education in the nation's public sciools.

[F)




: generai'categories{.ﬁtl) Ocrupetional Choice Focus; {2}

~ |

| | ‘
| CHAPTER 11X )

i .

® | -
H l . :
ﬂ A REVIEW E]‘)F RELATED LITERATURE *

- \
"
S0

In the discussion ofaﬁheegglated'1i§erature,'as reviewed

2

in this. chapter, the follo%ing structure was used:
The chapter begins with an overview. of theoretical

models relatlng to career ducation and a study of'attitude

-

_conception. Theoretical models have been divided into tlree

Developmental'Focue} ehd (3| Life Cefeer Model.- Followingg
the discussiOn'on:theories'ﬁnd attltude conceptlon other

.research stildies are discussrd in’ terms of theln f0cus-
" - | . : e

counsellor attltudes to vocatlonal educatlon gounsellor

role perceptlons by counsellors end ‘other educatore; dand

o

student perceptlons of career counselllng. A comprehensive

3 '

summary of the 11terature as revlewed concludes the_

chapter.' ; E

. Occupational Choice Focus .

L . Lo . :
This model of career education hag as a major focus

1

occupetional gelection and placement. Choosing a career is

" treated as an event in the 1Lf' ] young aﬁult. Theorists

and practitioners of this model focused most of their
attention on the occupationaliaspects of the transition

’

10



"choice and concluded Yhat there could be somg truth- in all

11.

L

from school to work. Parsons (1909}, an early 1eader in the
fleld, saw career guidance as a means whereby 1nd;61duals I
would come to a bhetter understanding of themfelves and the
wofid of work; individuals would choose appfopriate occupa-
tions and then .preépare for progress ln them. ’

One of the -early attempts to formulate a theory of

occupatlonal choice was that of Robert HoPpock (1976). 'He.

;capsullzed hls theory as follows-

‘

Counselllng-;mplles a belief that' deqy2ions -

are influenced by what the counsellor 'ays or.

does,, or -by what happens to. the client in the’ ,
"counselllng relationship. ', The use of vocational’ ‘ \
aptitude tests and interest inventories 1mp11es .

a belief. that decisions are influenced by the'
information which these instruments may contri-

bute to the client's knowledge ‘of himself. The
ptovision of occupational information implies a

belief that decisions are influenced by what _
the client knows about occugations. {p. B4) : I

H0ppocﬁ analyzed different theories of occupational

of them. He, tnereforg, roposed a domposite_theory ahd drew

Hié,ten postulates freely from=différéntvtheoriesﬁof occupa-
tional choice and career development\ Tﬁe ten postulates.
are as follows: A .

1. Otcupations are chosen to meétvnééd55.

2. The.occupation that we choose is thd one
- that we believe will best meet the needs
that most concein us.

3. Needs may be intellectually perceived; or -
. they may be .only vaguely felt as attrac-
tions which draw ug in certain directions
— in either case, thez}may influence choices.

e ——— '
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4. Vocational development begins when e first
become aware that an occupation can . help to
. _ meet our needs. -
5. Vocatioixal development progresses and '
octupational choice improves as we become
better able to anticipate how well a pro- . _ '
spective occupation will meet our needs. “
. , Our capacity thus to anticipate depends upon
T e 1mcmr: knowledge of ourselves, our knowledge of
' g;upatlons,t and our. ability to think clearly.

. 6. Information adfout ourselves affects occupa- NG

tiondl choice by helping-us to recognize what _
we want and by helping - us=~to. ant1c1pate e
whether or not we will be successful in—wy . .
- collectlng what the contemplated occupatlon .
+ offers to us. -

~..7. Information about occupations affe(:ts occupa— '
~tional choice by helping us to dlscover the . !
,occupatlons that may meet our needs and by’ : :
helping us o ant:c:.pate how wéll satisfied“" .

. we may hope to be in one- accupat:l.on as com— Con
pared with another. -

§. Job satisfaction depends- upon the extent -to i \\

which the job that we hold meets the needs.
that we feel it should meet. - The degree of
satisfaction is-détermined by the ratio
between what we have‘and what we want. . .
) ' ’ . : Y -
9.. Satisfaction can result from a job which
~meets our needs today ox from a job th.ch

promises to meet them in the future. ¢

-y 10, 0ccupat10na1 choz.ce is always subject to
/ . change when we belleve that.a change will
“ better meet, our needs. {pp. 91—92) '

1

Hoppock‘s ‘theoxry of occupat:.onal choice was based mainly

on the use of occupat:l.onal :.nformat:.on bu:.lt upon persona(-
|-

. needs.. "The rationale stemmed from the. assumpt'lon that occupﬂ'(

tional activi'ties were related-to.basic’needs and that ‘the

- .

adequacy of oqcupatlonal choice :u'nproved as people were better‘
' '
able to J_dent:.fy their own needs and the, potent1a1 need

..J.' N . l." ‘ . -

C e cer——
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L
_ satis faction o'ffe‘red by a particulaxr cccupat:i,oh (qelipoig, '
s m. ) |
‘ 'The research concerning the needs sat_lsfaction hypot.hes:_e
of career chcuce generally substantlated -the. hypothesa_s that”
different k:l.nds of needs sat:l.sfactq.on potentlal are perce:wed
- in occupat:.ons (c}siaow, 19?3) o OSJ.pow contin\:ed to say, that

. because the reeearch 1eaned very heavn.ly on: paper-and—pencll

personalzty and J.nterest mventones, some serious 11m1tat10‘ns

-

. " were J.ntrod)éd Jilto the degree of” confldence w-J.th th.ch the ‘

h_vpothes:.s could be .VlE!WEd ' ::. . .'-' . | ‘\I-'

A counsellor who subscr:l.beda to Hoppock's need theor_v ’ .

<

would. etnpha.s::.ze the role of work in an attempt t.oteatisfy the

1nd1v’_1dual‘s needs when choosing a job._ 'I‘he counsellor would .'
attempt to help the cl:l.ent clarlfy h s/her needs and fJ_nd out
Iwhat oo}'upat.ions were avallable that mlght meet such needs. .

_ There wou].d be ‘an emphas:.s upon ‘sucﬂ act;l.v:.t:.es as mterest.

' 3 ' N
inventories, aptltude tests, needs assessments, and. info:;ma— "

tion gatherlng. ' Hoppock has, been the most artlculate member r

of the profesgion on the importance of occupatlonal J.nfor-

matlon to he lp a. ﬂerson make a satls factory vocatlonal

ch01ce ('I‘olbert, 1 9 80) .

L]

There were, in addition to Hoppock,.a number of otﬁ’er

L 2

writers uho vlewed matchzl.ng people w:Lth jobs as’ the prlmary ’

-,

focus of career educathn.__: Oqe such- wr:.terlwa_s John Holland. -

He developed a'theor'y"of vocational behav’ibr pased on*the = °

hypothesis ‘that, career (‘_'ho:lcel represented an extenalon of _\5-
R
persorgahty. “ Holland (1973) believed that people pro:|ect ) e

" 3

1 Lo . : T - . o




" tional. titles Hims theory fOc:used on the personality of the

-

-

their views of.themselves and 'the world of work onto Oécupa‘

{
1ndiv1dual and hia/her interaction with the environment _J{e,

l
summarized his theory into four assumptions-

l, In our culture, most persons can - be cate- '
gorized as one of six types: realistie,

investigative, artistic, social, enter-—

prising .or conventional. The desci‘iption
of each type is bdth a gummary of what we
know about people in a. given occupational
group and a Bpeclal way of comprehending
this information. It .is astheoretical or - --

; ideal type., A type is a model-against-
.. which we ¢an measure the-real person.

2. There are siX+kinds of enVironments: -

,% . + realistica‘Iinvestigative, artistic, social,,

~ enterprising and conwventional. ch,

environment is. dominated by ,a.giv type _
of perspnality, and- each. environment is e
typified by'physical settings posmg special

- problems and stresses. For example;. realis-_
tic environmments are” "domimated” by realistic

"\. ' "types of people ~ that is, -the largest per-
Co- Jcentage ¢ the. pOpulation Ain the realistic.
envir‘onment resembles the realistic type.

3. People se,arch for env:.ronments "that will let
' them exercige their skills and abilities,
express their attitudes and. values, 'and)} take

on agreeable problems and roles. Realiff

l"l. 'S -‘.

L

types and environmental medels to:forec
some of the outcomes of such a-'pairing.

(pp- 2-5),
N e T

types seek realistic Envirbnments, social
) typee seek socJ.al env:.ronments and so forth

.a./f"“..'

T4 A person s behavior.is determined by an. intler-' o

e action hetween his personality and’ the o
o charaoteristics of his environment. {If we'
know.d person's personality pattern and - the:
pattern of his environment, we ¢an, in -

. principle, use our knoWwledge af personlity

s -

9 sucdh -

- outcomes . include ‘choice q; vocatilon, job -

wchanges,  vocational achieVement, personal.

.competence and eduoat:.onal and social behavi r..

-

[
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: tioh the 1ndividdal had about each, the méreeadequate would

‘).: Holland (1973} summarlzed the evidence for the rseful-

Y ' ] » 15.

Holland's theor§ Of'vbcational'behavior'was based mainly

upon matching a'person's environment with his/her personality

-

pattern, In.'order for someone to have a satisfactory career

it was important to choose the kind 'of environment that cor-
4 ‘ i
responds with a particnlar personality pattern. Holland

stated that the adequacy of occupational choice was 1arge1y

a functlon of the adequacy of self knowledge and occupatlonal.

knowledge. The greater the.amount and adequacy of informa-

be hls ch01ce (c1ted ;n Osxpow, 1973). //’" e

ness of hls,theqry and_lts classification scheme: The ¢
b ' o .r\

‘review ingluded-al}'relevant'informat{on°for the period

1959 through-lB?lJ In contrast to the earlier reports on

: . ; R
his theory, this account focused on direct evidence :

(experimental tests of hypothesis) rather-than ind;re#t

-evidence. The ev1deh%? for the usefulness of the theory

oty L]

and its cla551f1cation scheme was extensive and typlcally

pOBlthE. ﬁ' : ' .

'Mhe rev1ew of the ev1dence supports the main
hypothesis of‘the .theory.' The types. appeax
to grow up, percéive occupations, search for'
cccupations, move among occupations, and-
behave_according to theoretical expectations.
The environmental models .appear useful to
characterize educatlonal and occupatio ..
environments .... Finally, -the claasiflca—
. tion receives strong support: (l) it has ,
. bé&en extended to all occupations in the
D.0.T.; (2) it has substantial long-term -
Y valldlty for representative and unrepresenta- A
tive samples  of adolescents and adults; and - NERNER

!

-
L
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[
(3) the hexagonal arrangement of the classl—

fication has been found to be a useful model ».

for structuring interest inventories, self-
ratlngs, competen01es and actiV1t1es (p. 82

)

,031pow (19?3) made a review of the research that was

pertlnent to Holland s theory of vocatlonal behavibr. He

fapnd that the ev1dence in sppport,of,the-theory was
: y

impressive: ' -

e 01T

- L T

. With respect to the research testlngqlt, etc.

recordjbf Holland's theory is extremely good.
~The ‘'research program has been broad, varied

and comprehensive.. Early shortecomings in-the

. ‘breadth of samples. Stﬂdled have been overcome

) i !
*

A counsellor who subscrlbed to th15 theory would vrew

_, .

matchlng men/wqmsn and jobs as belng the goal.of career '
Y

educaklon, Therobjectrve was to help peOple frnd

o

"

jobs that

‘:they céuld do well and that were fulfllllng. Act1v1t1e5

would be planned to 1mprove the quallty of a person 8

"'world (Folland 1973)

L

- \
decision maklng’and knowledge of self and the occupatlonaL

Practltloners would rely very heavrly'

upon 1nterest anentories, llke the Self Dlrected Search,l

“.and hls/her ahllltles.ﬁ

students to real and meaningful occupatlonal experlence

A .

: \ ‘ b : :
There Were a numBer of authors who‘empha51zed a develop~

oy

LR

{e.g.,,work-etudyl,woulq behempha51zed;

- ' - . . . !
.- ‘|L. l. , ) R .
- T
e . A . - )

'i - ... Developmental Focus ,
. Lo : - A

'

Y

mental v1ew of career educatlon (Glnzberg et al.,

L

AlsoT actlvitles deSLgned to expose

-ift an attempt to help the'lndividual become aware of hlmseliﬁ

1951; Hoys:

&

ndiin, B it 7 M R k=

LT T,
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’ :
Super, after surveying the various elements of theories

of vocational development, organized these elements into a

summary statement of a comprehensive theory. Super (1957)
. stated his theory in a series of ten propositions:

l. People differ in their abilities, interests
and personalities.

2. They are gualified by virtue of these
characteristics, each for a nymber of
occupations. ' ' ©
. - .

3. Each of these occupations reguires a charac- -
teristic pattern of abllrtles, interests
and personality traits, with ;olerances wlde
enough, - howaver, to allow both some variety ’
of occupations for each individual and some <
varjety of individuals in ‘each occupation.

4, Vocatilional preferences and competen01es, the L )

c - ' situations in which people live and work, - '
ﬁmﬁhxﬁ\ -and hence their, self-concepts, change with
R \\\; time and experiénce (although self-concepts.
’ ' are generally fairly stable from late
~ adolescence until late maturity), making
choice and adjustment a continuous process.

5. This process may be summed up in a series of ,
life stages characterized as those of growth,
exploration, establisghment; maintenance, and
decline, and these stages may in turn be sub- .
S divided into (a) the fantasy, tentative, and
: realistic’ phases of the exploratory stage, *
and (b) the trial and stable phases of t
, establishment stage. L _ ? R

"6. The nature of the career pattern (that is,. —
the occupatidnal level attaineg and the
5equence, frequency, and durat on of trial
and stable jobs) ie determined, by the indi-
“vidual's parental socioeconomic level,
mental ability, and personality characterls-
tlcs. and by the opportunities to which he
is eXposed. S .

W

)

SN
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Development gthrough the life stages can he
guided, partly by facilikating the process,
of maturation of abilitles and interests. °
and partly bg aiding dn reality testing and
in the develgpment of the- self-concept.

The process -of vocational development is
essentially that of developing. and imple-
menting a self-conecept:, it is a compromise
process in which the self-concept is a ‘pro-
duct of the interaction of inherited
aptitudes, neural and endocrine make=-up, .
opportunity to play various roles and
evaluations of the extent to which the
results of role playing meet with the.
approval of superiors and fellows.

The process oOf' compromiise between individual
and. social factors, between self-concept and
reality, is oné of role playing, witther the

.role is played in fantasy, in the counselling

interview, or in real life activities such
as school classqﬁ, clubs, part-time work, and .
entry jobs. .

+*

Work satisfactions and life satisfactions

depend upon the extent to which the indivi~
dual “finds adequate outléts for his abilities,
1nterests, personality traits, and values;
they depend upon his establishment in a type
of work, a work situation, and a way of life
in which he can play the kind of role which
his growth and exploratory experiences have’
led him to consider congenial and a opriate.
__(p- 190) ?-'

Super specified further the process of vocatiqﬁgiﬁﬁ

development by extending hig analysis .of life sjages with

' L 4
‘reference to vocatioqal beha%ior. Both the Growth and

Explo}ation Stages_ﬁere of pafticular importance to fhis

‘authdr in hié work with school counsellors. Super {(1357)

outlined the characteriétics of these vocational life

"stages:

1.

L]

Growth Stage (birth to age 1l4). BSelf-
concept, ‘develops through identification with .

‘key figures in family and school. Needs and

19»



w
]

l. fantasies are domlnant early in thisjstage.
Interests and capacitles become moreLimporh
y tant with 1increasing social participhtion
and reality testing. Substages of the
growth stage are:

A. Fantasy (4-10). 'Needs are dominant.
Role playing in fantasy 1s important.

r &

B, Interest {11 & 12). Likes are the -
major Eeterminants‘gf.goals and
activities.

C. Capacity (13 & 1l4). Abilities are
glven more weight. ~ Job training
requirements are consldered.

2. Exploration Stage (age 15-24). Self-exami~

! nation role tryouts and occupational ' e
exploration take place in school, leisure ' :
activities, and part-time work. Substages o

of the exploration stage are:

A. gentgtivg (15~17). Needs; interests, ' ‘5 ;
-~ capacitlies, values and opportunities . .
.are all consi¥ered..Téntative cholces '

are made and tried out in fantasy, dis-

cusslon, courses, work, etc.

tions are given more welght as the youth
enters labor market or professional
training and attempts to implement ‘a

” . self~concept.

B. "Tran51t10n.{18-21). Reallty cons;dera-

. C. Trial (22 24). A seemingly appr0priate

: field having been located, a beginning
job. in it is found and is tried out as a
life work. (p.-146)

‘Supen'-s theory of voca_tional l'aeh.avio‘r faresented some apdy
guidelines for the practice of tareer eouneelling. A
counsellor operating witnin this framework'would try to ' 4 :"

appraise the life stage of the ﬁtudent in order to define

relevant counselling goals. The counsei!%r would also
attempt to help the student claxify his/her self—COncept

(T2
and within the context_of the particular life stage, expose

a

okesdonddal
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~ him/her to events which would permit Eim/her to move toward
implementation pf thet concept. Counselloﬁs have access to -
youngsters durlng .the years of greatest development of the

‘ self-concept. Counsellors must specificallx work 3% the
student's cnderstanding of the relevant factors in vocational
choice and develcp an understanding of the cccupational-field
which most interested the student t01ted in Osipow, 1973).

{

Super 8 theory, particularly the developmental com=

.ponent and also the self-concept idea, seemead to be.esgeciallyl

compatible wth'introducing career‘edﬁcation intd_the school .
"curricclum. The basic career education-principles thatfwere_-
"emphasized would provide opportunities for students to.

s » - ’ \ L)
expIore their self-concepts as weil‘as_t@e;wof{d of work at’

vdkious points in the cusriculum. ‘Career education allowed
students to gather information on themselves and their’
educational—vocatlonal wcrld 560 that they would be b

‘able tc make sound dec1srons based on accurate 1nformat10n.

W

051pow (1973) conductedhjn extensmve rev1ew of the .
research related to Super's-'theory and concluded:

The research'and data relevant to the concept :
of vocational'development seem to indicate a
steady and reasonably predictable increase in
both the amount of attention and thé sophisti-
cation of that attentjon given to vocational
choic¢e tasks through the adolescent years.

The attention culminates, for well-oriented
people, in commitment to a position which is
then carried on throughout life, though in
varying degrees ....

Most of the findings of research support the
idea that occupational choice represents the

*

4 [ I ! b *
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implementation of the self-concept. The
results of the research provide an impres-
sive amount of empirical euppart for the

- general aspgcts of the theory proposed by
Super. ‘(p. 163)

7

|l .
During the decade of the seventies the life career

Life Career Model

medel appeared in\the literature’ on career education. This .
model ﬁas‘based on the assumption that an indlvidual's-work

roles, settlngs, and events ‘were 1nseparab1e from other roles,
kR
: ;
‘settings, and events in pe091e‘s lives. Gysbers- and Moore

.(1975),.therefo;e,_proﬁogedithéflﬁhe meaning of careFF be"
c . . gxpéﬁdeﬂ télenqompﬁés iﬁdividual's total lives. _Féqub ﬁas

not on work_only but on alTQaspeqts éf the individual's life.
. Accoiding to this model the concept of‘career was

closely related to the term i-ifestf{le. . Blocker (1973) .

défined'}iféstyle as the unique combination of values,
cpoiceé and- gtrategies, and behqvior patterns through which
‘;?person estdblishes personal qpals and learns to cope with
tﬁe stress of living (p. 695. In this model the coﬁing

< : _

skills were llfe skills.

" Herr and Cramer (1979) in an effort to determine what

‘constituted a lifestyle ident?;ied'ten elements*'_ T
¥ .
o 1. Knowledgé of perso l stre&gths and weak-
hesses. - 3

‘ 2. Abllity to use informational resources.

3. Knowledge of éduéaﬁidnal,

o cupational S
and social lifestyle op . ' ‘
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4. The ability to choose.
5. Skill in interpersonal relations. e
6. Emp¥oyability skills,

7. Understanding q;,ﬁeféonal roles.
. _r'____,_.-"'_ 4
8. gggerstﬁﬁaing the interdependence/ ’
occupational and educational structures.

5
9. Time management. Can

¥ 10.° The ability to see oneself as someone of
worth and dlgnity. (p- 33)

.o .
- . ]

In order for practltloners to. "teach“ these skills,ﬂ

‘career education programs are pertinent What then, is a

’careet_educationzprogram?‘ The Canadian SChOOl Trustees'

Association”(IBEOi defined-the-career education concept as:
c R I . ‘ . .

A ‘systematic program of.activitles and
experiences designed to increase ‘knowledge
of self, occupations; training paths, life-
styles, job search akills, and decision-making
strategles. ({p. 1) ,

o

Manual- (1982) in.an article entitled, "Dbo Parents Expect

-

Schccls to Provide Careef Eaucation?",defined career
education as: . L

A comprehensive curriculum that 1s designed
- to help young .people organize the knowledge,
attitudes and 'skills needed to understand
.themselves and others ‘in relation to the
‘world of work. in order to lead a personal
satisfying and soclally productive life.

(p. 12} . . i .

The ldea of helping people develop competencies was alsoxr\

emphasized by Herr and Cramer (1979) in theif*defihition:



Career education agd, in a scmewhat narrower
perspective, career guidance are deliberate

.instructional, counselling, and direct exper-

iential interventions in the career development
of youth and adults. As such, they represent
hypotheses. that, if certain types of career
education or career guidance processes are
implemented, particular studént or client
behaviors will result that will collectively .
benefit the total society. (p. 352)

In the life career model, the individual was conceived

as moving along one of a numhgf of pathways leading to a°

lifestyle centered on work.

The success of that movement was

related to the extent_oﬁ'a person'e-competency'in life skills.

The process was a developmental one whereby an individual

moved through a series of developmental taska.

) [
The developmental learning process moves from

a beginning level of .awareness and differentiation
{perceptualization), to the next level of concep-
tuallzing relationships and meanings (conceptuali-
zation), to the highest .level of behavioral

- consistency and effectivenesa by both internal -

- Career development is a decision-making process which .
' | " & :
helps a student narrow down the range of ﬁossibilities and

then

and external evaluation (generallzation)
(Gysbers, 1981, p. 73)
¢

L]

&\.. i A

rengthen the possibilities which remain. Drum ang.

A Figler (1976) believed that students need to ‘rate each of the

possible qlterﬁetives'open to them in some or all of the

following life theme areas: -

1. Occupational (an individual's job, current
activities, in the job, future aspirations).
- * Wy

2. -Personal-functional {(self- development).

3. PFinancial- acqulsltlve (accumulatlon of
. wealth, material posse331ons)1

+
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—

Locale~residential (ch0051ng a place of, :
residence). . e

Marital-familial (family connected affairs
related to marria Y.
#

Parental-familial {(matters that relate’ to
parents, siblings, parental relatives).

Recreationalfsocial (free-time pursuits). 7

{
Religlous -humanism (actLV1ties of an -
ethlcal or humanistic nature),

Service {community services, volunteer

work) (p. 155) T i

Practitioners of this model believed ﬁhaE @11 (students,

. parents,

. ' . -t ]
teachers, community, etc.) should be involved in

_career education. The counsellor, however, was 1dent1f1ed

as plafing a significant role in the model. The Canadlan

- - . 4

School Trﬁs;ees' Associggion {1980) bglieved that in addition

to assessing needs, initiating plans, coordinating activities

+

and evalEaEing the program, the cbunsellor should provide

agencies.

1.

additional services to students, parents, staff and community

——— . »

Thess activities;included:'

Group and individual counselling of a AN
personal/social, educational and occupa-
tional nature.

Group and individual testing of 1nterests, 2

aptltudes, abilities and achievement.

Consulting with parents, teachers.and
communitx agencies. . ' -

Liaisoning with feeder schools and post- N
secondary tralnlng 1nst1tut10ns.,_'.

Sécurlng, maintainlng and diatributlng
current information .of an educationad, -
occupational, personal and social nature.

et
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6. Sharing professional expertlse with, staff,
- parents and community.

T. . Engaglng in research and fqllow—ﬁp
activities relevant to the school program. (p. 5)

Wolfe and Kolb {19280} sftimmed up the life view of career

g
“ development when they defined career development as involving

.

~one's whole life: <::=[/
) - . . h
.Career development involves one's whole life, )

not just occupation. As such, it concerns )
the whole person, needs and wants, capac1t1es : . T
‘ and potentials, excitements and anxieties, :
' insights and blindspots,’warts and all. More,
. . than that, it concerns him/her in the ever-
changing contexts of his/her-life. The ,
.env1ronmental pressures and conetraints, the
bonds that tie hlm/her to 51ghlflcant ‘others,
responsibilities to children and aglng . o '
parents; the total structure of one's ¢circum- -
stances are also factors that must be understood
and reckoned with. In these terms, career
development and perscnal development converge. .
self -and circumstance - evolving, changingy> ¢ *
unfolding in mutual interaction =" constitute
the focus and the drama of career development.
(pp- 1-2) ’

-

e ; . . Al e
Attitudes

N -

" -
Within the construct of attitudinal psychology there

are a diverse number of definitiohs‘and theoretical basis

on which attitudes are studied. Pérhapsefﬂe most widespread
of the various definitions was that which lntended to divide
the concept of attitude into three components: (1) Affects
(or emotions); (2) cogﬁiﬁion‘(er beliefé,‘or ogin{ons): ahd

: (3) action tendencies. Kretch. et al.,(l962{ preposed,that: . _1

Kl L . . -
L)
)-
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. .

... attitudes are enduring systems of positive
or negative evaluations, emotional feelings,
and pro or con action tendencies with respect
for social objects. {p. 139)

etch et al. (1962) believed that the actions of

-

individuals were governed, to adlarge extent, by their

attitudes. Thus the component parts of one's attitudes .
could play'a significant role in determining one's actions.
. . S
- . ~ .
Further‘?tudy of these .components revealed two modifiers

7.

et

which could effect a éiven artifude.{ Those-wergfﬁgieﬁEe and

multipiexitg. Velenee; as applied to the three components, .°
referred to the favorability br unfavorability to the object:

of the attztude (Kretch et al.,. p. 142). -Multipiexify

L referred to the number and variety of’ separate elements whlch

make up the cognltlve,feellng,or actlon tendency components
of an attltqge (Kretch et al., pf 179)- The formation of

an 1nd1v1d6a1 s attltudes then took place over a period of
tlme, in varying places at different levels of understandlng,
and were subject to reformulation.

The.enduring compoeent.of attitude was empﬂesireﬂ‘by
Freeman (1963) wﬁen he described an attitude as a disposi-
tional readiness'to‘respoﬁd to eertain situations,epersons
or objects in a cqesistent hanner'which'hed been learred
‘and had ¥ome ‘one's typical mode of response; o .
‘ For a brief indication of theory behind attitude |

A

measurement, Sherif and Cantril- {(1947) steted:

/ .. N ’ . a . . N | l

4
'l




attltude. Therefore, a conc1u51on could be reached that )

,counsellors vooatxonel devel, educatlonal and

L4

-t . . ]

“... attitudes are inferred from the reactions
**{verbal or non-verbal) of man. When an ]
.individual repcts repeatedly in a characteris-- .
tic way (positive or negative) in rel&tion to

a certain stimulus objective, we infer that he

has an establlshed attitude toward that stlmulus.

(p. 29} A

*

All deflnltlons of attltude, revrewed by the wrlter,_

specﬂ?&ed that behavior dhs taken as an 1nd1catlon of

L3 v " 1

counsellor attltudes play a SLgnlflcant role in determlnlng

‘the type and quallty of serv1ces offered to students.‘_ T

N - - o o EEE . -

. .o . - . . -y

‘Counselloy Attitudes to Vocational Education

- I‘ . . , 5 ] .'.': . . y . " - -. o ._ | ‘ﬁ;l N
A study by Carlotta (1980} concerniné*the attitﬁdesl

held by mlddle and junlor hlgh school counSellors toward
3

vocatlonal eduoatlon found favérable feelIngs expressed

- N ~ . - -
by 80 percent of the counsellors surveyed.' Char&cterlsticsl

.‘whxch Lnfluenced attltudes were courses comgleted ;n.

N . R

. . ’

VOcatlonal and practlcal arts, educatlon, age ‘of counsellor,"

L] .
length of time in counselllng, reglonaligchool membershlp,

n

~ T o',

and length of time’ employed as teachers._ d : H'_;_ -

+

Rlcadela-(lgall studied "the relatlonshrp between o

* ™~

c -
tlonal experlences on the voocational 1eve1“ (p. 2644) ﬂé

“n
responses whlch(sﬁawed no s;gnlflcant relatlohahl

between
N - K ¢ )

"counsellor attltude towFr .yocatfghal educ 1on and occupa- ﬁ‘

_surveyed 200 hlgh scHool ceunsellors and recelved 120 \3 ’,/ﬁ\

-

-

]
i T s ! .
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- _ L : : ‘
experiences and their attjtudes toward vocational education )

programs. “Ricadela concluded that counsellor attitudes toward
- Ivoeational education ﬁrograms‘were somewhat positive and

that vocational educators did not accurately perceive the

G e B 20 '
S B R L g Mo et e e

© counsélling role. Ricadela further stated that vocational

R,
s
»

educators were not aware of the true counsellpr attitudes ' -

® L]

-'toward Gocatlonal educatlon and what 1nf1uenees these

attltudes. JHe, therefofe, recommended ‘studies to gather : "

1

. data as to whether attlbudes really 1nf1uenge counsellor\

R

: ‘ © * :
P ' behdvior .in the process; < : .
"~ C I : . o T L
‘. ’ : ! o Fu .
I . i ’ . / .l T ' 3 ’

- K o Counsellor Role Perceptions by
Lo - T o Cotinsellors and Other. Educators

. _. - M R .
) " ! .1 . s Tf . \ - t ) ' . -
5 B f ) . ' .

' Counsellor perceptlons 'have been the. focus of studles

TS
-

1ch compared comprehensive high school oounsellor role

4

L %uud‘tasks ‘to vocatlozar hlgh°50h001 counsellor role and

tasks. Schrelner {1973) found no SLgnlflcant dlfference in

- L] .

e perceptlons between vocatronal -and regular counsellors on

] T I4

'twenty statements regardlng couneellor role 1n present job.
LY

. He found some dlfferences in gurdance actlvltles, follow—up,
N . z‘ )
< -community vasitatloh, placemeﬂt and materiaI organizatlon.

Schrelner conolqded that there was general agreement between

ﬂvocatlonal apd'regular counsellors ln performance of actual

'-couneellor role and ideaL counsellor role aﬁd that any of the

N \ \._-.-

‘31gn1f1cant dlfferent actrvrtaes 1dent1f1ed were, due - to

ot P Spmtn
v
-
v
-
u

e
PR



specialty duties in role as performedaby the vocational

B

.counseller, Kriner {1977} surveyed Ohio counsellors from

k

joint vocaticnal. schools and,comprehensivelhighfschools. ﬁe

found similar perceptions of apzzggrdate guidance tasks and

+

a close matching of role expectation and rolg performance.

~ However, joint yorational and comprehensive school coun-

0

sellors differedlothheiriperception of appropriate

counsellor role on tasks more specific ‘to the educational ’
sellor rc . ! ) . .

4

N o /-.\ - —

. T Ll

setting
- T,
To further confuse the area of similarlties or dif-

ferences in- the’#ounsellor role at comprehensive as opposed

to vocational hlgh schoolsr Leone (1982] compared career
4 .
development skills of*eleventh grade students in a- comprehen—

-
-m

sive high school and those of students attending an area

1]

vocationalntefhnical school (AVT51 as a means. of-measuring

- \

of Career Development'Subscores" for each major\aspect of

career development he tested four groups of students

'~enrolled in the gifted acedemic, buslness and genera{

_cant differences

N )

curriculum o} the comprehensive hlgh school and one group R :
L ]

of students at he AVTS. He concluded there were signifi-:_

m}:o the groups regarding oceupational

awareness éreer ] nning and GECiSlon making, with the

‘gifted ,and academic group scoring hlgher on awareness and

"the gifted scoring higher on planning and decisipn—making..

Attendance at the AVTS-did not enhance the student s career

development and there were few differences among the group 5

. 1
a4 R - *

dounsellor effectiveness. ~Using the standardized “assessment .

a

e e ey
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preferénces regarding job values and working condition;.
Studies have also focused on perceptions of other

educatots and students regarding counsellor rple and effec—
tiveness. pris.(1979) surveyed senior students,.teachers;__
;dministrators and high school counsellors concerning role -
and performance of high schooi counsellors in.thirteen public
léenior high schools in Pennsylvania‘which only serviced .

j‘:"_ eleyénth'and twelfth.raders. Counsellors and- students

-diéagf;ed éi@nificantly on the importance of the predeter-

o ‘ hine& role and counsellof performancé, with counsgllprs ‘ 4"

: 'seeing themSelves in a more positive light. Couhsellors and
K . N

teachers also disagreed significantly "in the same way, but

+

counsellors and administrators did- not differ significantly
" L]

ig role and performance éxcept that counsellots viewed more
pdsitively their petformahce in helbing ﬂon-ctllege—bound
students. -. In';eneral, all four grouﬁs.miewéd role and
performance favorably but were ﬁo:e pésitite when responding
.to.importancé of what counseilors de than how well they do
it.‘ ?ﬁe.reqommendations foéusea on‘improving working\
reiationspips betweén céunsellors and studénts and coun-
:sellors‘and“teachgrs;

Evéﬁ at the thirteeﬂth and'fdurteenth year there are
questions about counsellor role in vocational counselling
Metcalf (1978) found that. although vocational counseliing is" *

:essential to .meet mhe needs of cghmunity cofzege students,

there was a l k_of consensus among Deans of students,

vq;ational diregtorsj)and counsgllers in Washington State
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e

™

as to the counsellor role in relation to the—scope of coun-
gelling and vocational counselling. Also, counsellors ten&kd
to be more interested in soclal, personal counselling and
lack Eraining, background and inservice opportunities to help
them in vocatiﬁﬁa} counselling. Students repofted unmet
vocatlional counselling needs, although roational faculty
also provided counselling. Metcalf noted that studegjt

opinions‘came secondhand through their HEans; and some data

were based on a review of the literature rather than research.

Student Perceptions of
Career Counselling

.'Counsellors' perceptions of their {91é can be compared
to students' perceptions of the effectiveness of vocational
guida;ce, counselling and career plahning. Patton (19i3)
found differences in&percéﬁtions,of overall guality of
vocational guidance and cbugsellinéaservices for high school
graduate respondents from differenf academic levels: Femalés.
more than malés, gérceived'a higher overall quality of sexvices.
The socioeconomic cl&sses and_sizebof graduatin§ classes were
not sgqnificanﬂhfactors éff9ctinq services., 'Counseliing
climate and educagional informatian brovided by high s®hools
were seen as less desirable by respondents enroll®d in
community callege; than in uni;ersities. Finally, respondents
who had conferred with counsellors ‘about vocational p}ans
expresgsed higher\aatisfaction with quali;y*o(\zgsgpional

{
information services. . v
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-

Ftizgerald [1973) Sufveyed students in Tennessee to
rank order ways local guidance, K programs were most helpful.

T Out of tén areas, develop ﬁt-of céreer choices was ranked
seventh and making post-high school plans with counsellors
was rénked_ninth. The guidancé.serg;ées which were described
as needing addition £0 present pfogp?ms were, in order of

importance, field trips to industry,-how_ to interview for a

job, volunteer activities in social agencies, employment
- . ' ’ . . . .
-

oppartunities and part-time amploymént. " The author recoﬁ—

'-mendé@'that colnsell@frs make more usé'o}-computerizedll
oqcupational'information, use”qommunitﬁlfeﬁoqrées.to glldw’
for work_expfgfatidn, give ca;éer’learﬁingxactiQitiés and
set up career Qdidance centers. '

A 1977 study bﬁ Leaverton found that students in
Colorado public high schools ‘perceived thefuwere getting
little career counselling while counsellors perceived- they
t:ere proyiding substantjfal counselling service. According “to
Leaverton, counsellors considered career planning sef?ices‘to
be what students perceived as maﬁingba choice of college.

In a study by Wiilet (1982)-of.494 secondary stu&ents
(from six schools ip Idaho and Washiﬁgtoﬂ) who were in;olved
in elther vdcatioﬁ:::>l )

¥

experience-based programs were, not decisively significant .

education or cateer education programs,

factors in helping acquire and develop vocational maturity .,

needed for entry and success ih‘tﬁe-world of work. Variables .

identified as measuring vocational maturity were the fre-

quency of seeking occupatiOnal-information, attitudes

7 ) - . N
. - . \ t,

EETRR RN
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toward\mdulté, employers and teachers, and attitudes in -
seeking odcupational information. Also, rqudnsibility was

measured by school attendance and punctuality. Although no

significént.differences were found between the experience-

based group and the control groups, students in the former

i

were more active in seeking information from counsellors,

-

teachers and people employed in‘the field.

e . Summar

"A review of the literature related{;o'this'study-was
presented. The literature was classified according to a
number of categories. Included in the literature were:

theoretical models of career education, conceptual definitions
’ . 1

of attitudes, counsellor attitudes to vocational education,.

counsellor role pérception by courisellors and other educaﬁdrs,
and student percepmions of career cdumselling.

Wlthln the realm of career educatlon there were a number'
of theoretlcal models on which a pructltlone; c;mld build a
program, Each model_offered_a-mumber of distinct 6§als/
beiiéfs'and praétices. .SQése models diffened greatly in'focus,
some, for example, empha51zed student ch01ce of an occupation
as a’ prlmary goal while others. emphasized all aspects of a

person s life. To 111qstr§te, subscrlbers of Holland's need

theory-would emphasize the use of interest inventories as a

.who realized the importance of occupat10na1 'choice, belleved

ol

-~

_fald in matching men/women and jobs. Herr and Cramer 41979),

e ——— e
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' that the primary aim of careex education was much broader

in focus. They argued that practitioners should concentrate

the1r attention on ‘the teaching of life skills. Ten llfe

skills were listed in the review of the related literature.

p Counsellor attitude toward career education was reported&/

as being positive. Counsellors viewed thelr performance 1n

vocatlonal counselling more positively than did students

f ’ However, some studies with students found counselling to be

‘both satigfactory and unsatisfactory depending on ~progran

n g

content and- student—counsellor contact. Contrary to Cr1t1015m////

by vocatlonal educators, counselldrs held favorable ﬂeellngs'

about vocational educatlon, espec1a11y if they compieted

vopatlohal courses and had experlence.

.

S T Although studies have reported tﬁat-counsellors viewed

focus of much criticism:

Fl

career education as- beirig 1mportant they Q'lave still b&en the

This criticism has been directed

toward counsellors for failing to provide career, education.

services to.students. It is in this area then, that one has

Ll

seen”a need to survey what counsellors believed to be the

career education- program.

| ////////////I;;ortant goals/beliefs and practicea'related to an efﬁective



CHAPTER III
r . ) - \\
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ME THODOL.OGY

This study dealt with counsellor attitudes toward and
N\

practices in career education in the Province of Newfoundjland
- .

and Labrador.

Included in this chapter are an sxplanation of the sample h

selection process, and a description of the procedures .by

which the questionnaire was developed and the data collected.

L | Samp‘l'e Selection .
t o [

The sample for f.his study was drawn £from a1list of | .
sehool counsellors and other Spepiélists employed in the '
sc.hools of Néwfbundlana z:nd Labrador for 1982-83, as
recorded .by the Special Services Division of the Department
of Education. Thus, this list was the most comprehensive -
,awlr:-aji_.l‘hble. , ‘f‘rorh the original -lj..st, “the 131 cdurflsellor.s and
other school personnel performing at leastﬂsomelr counsélling
duties at the pr':i.m:ary, elementary -and secondary levels of
education were chosen as final subjech. ~ |

A cover 1et£ér (Appendix A), a self-addressed, stampéd
, enveloﬁe, émd_ a three-part data collection instrumént
(Appendix B)' was _sent to each participant‘. Part "A of ‘tlié
éjﬁeﬁionnaj:re was used -to‘\coilect"personal demographic- data,
' | 6. |



‘part B

which representeda 43 percent useé!i

A _ { i7.

used to collect data on the goals/beliefs relating

to reer education and part C yielded data on the importance /

Yarious activities as well as who counsellors believed
should be responsible for. the deli‘ﬁgt:’y of each activity.
Two weeks after the initial mailing to 131 subjects, a follow-
up letter was sent to the non-respondents in order to eliclt
a greater return (Appendix C). Four weeks after the initial

mailing closure-was put on the receipt of returns., These

Itwo mailings resulted in a return\bﬁ;jﬁ forms, 56 useab e,

return rate. Four-
) . ;
resurns were discarded because the respondents did not per- v

--form any counselling ‘duties.

L

. Data .Collection Instrument
s .

The questionnaire was developed by the investigator from
authoritative resources available in the literature on the

goals/beliefs and practices related to career education.

. . ¥ » !
No particular methods, procedures, or items were adopted from
any single study or'reSfarcher for the questionnaire. Speci-
fically, the sources for the questionnaire were ag fOllO?B

1. Previous research studies, surveys and
articles on the goals/beliefs and practices
- relating to career education.
2. Textbooks on theoriee related .t0 career

education. 6 - : -

*y
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3. The investigator's own training in coun-
sellor education at the master's level
from July, 1982 to April, 1983.

4. Interview; and c_onsultations with «coun-
sellor educators and fellow graduate

students at Memorial University while the
guestionnaire was being devised. <:;?
Y.

The questionnaire was checked for content validity .onl
r''v'al]:J‘.‘tilalt'cars consisted of two graduate students';ho were
studying in the area of guidanée and coungellingk two
assis£an£ professors working at MembriaijUniversity who *
were familia# with fhe concépts ané prapticeg ;elated_tq N
career education, one counsellor wﬁrkiﬂéqat the junior/
senior high school level, and theé Director of Spépiai
Services with the Department of Education. The validatots
were asked to do the following: (1) petermine_if each item
fitted the appropriat; category of’géél/belief or practice;
(2) inclpde any other goal/gelief and/or'practice that éhey
believed should be added toé the list; and (BYuEheck eacﬁ item

for lack of clarity or amﬁiguity. If ambiguous, they were

4 . - -t

asked to indicate why they thought so. - : . ¥
The comments received from each of thg validators wére_
apalyzed and, where necessary; ;pprépriate Ehangq madé.
Oon the basis of these‘pomments, stafeﬁents were reconstructed
and others added Fb the 1ist. The final instrument consisted
of 52+ items relatéd té_the goals/beliefs catégory and:39
(L

related to the,practibes category.
-The.questionnaire cohpisted of three major parts. Part

A was a -Personal Information Section used to collect the
Y i .



\
necessary pFrsonal demographic data about each respondent.

The eight guestions contained in this section were designed

in such a way that the respondent needed only to check the -

I

appropriate block at the right of the page.

Part B &f the instrument consisted of goals/beliefs

that counsellors held toward career education. Respondents

were asked to indicate, on a five—-point Likert Scalé, the

dégree of agreemant for each item. The five,cﬁﬁiceg provided
‘ o

were as follows:

%. StroMgly Agree

2. ‘Agree . | -~

'

-

3. Undecided ) ’ '
4. Disagree. - S
5. Strongly Disagree ‘

- N
Part C of the instrument'was designed to solicit coun-

-

sellor responseg £dwa£d'two‘ca£egories: (1} The importance
giveﬁ'to eacﬁ‘gctibity; and (2) whom'they‘believed sﬁould be
respon ible'for,thé dﬁliverf_of each activity. First,
coﬁﬁbellors'weré asked, on ; five~point aca:iizto rate the
'iﬁportanceiéiveﬁ tq e?cq activity. Tﬂe fiv |
were as follows: e .

e 2 3 S "5

Y

-
H

Least Mcglerately

‘Important Important Emportant

Important JImportant

- . * ﬂ.l r . . -
As well, counselloxs wexe asked to circle a letter .

representing ﬁholthey believed should be responeible for the

o~ .'. - .:\\h’

Y ' - 39,

oices provided

IVery' - Most J,
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delivery of each activity. Respondents were asked to choose

among teacher (T}, counsellor (C), or other (0) as being

v

responsible. '

The instrument used im this study was a questionnaire
which falls into the cate-gory of self-—rept)rt ,gnstx.'u:;'engs.
Such. f;lstrmnents .hav'e inherent limitationé (Anastasi, 1961; .
Cronbach, 1960). 'dne such limitation was the‘openness of |

tlw'\instru.mgnt to subjeét interpretation. Difficulties

.arisé in’ this area when items aré ambiguous'or represent
: hypothetlcal s:.tuatlons .mstead of well def:.ned s:.tuat:.ons.

-The writer attempted to reduce the Effect of subject '

:;nte:r:pretatlon of items by -asking the validatodrs to coment

. . , L4
on items that appeared to be ambiguous.
Self-report ihstrpme'nts do 'provide wuseful data and have
the advantage of providing more observations .than one
- N ‘ ' "

observer could recorg@-. Hdwever,‘ data collected through

self-report instruments should be interpreted in light of

_their inherent limitations.

o L

. - 3
' y
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< CHAPTER IV . /

ANMALYSIS OF THE DATA

-

The puxpose of this chapter i3 to present a co

sive analysis of the d_a& gathered from a self—devised \
' '1

questionnairelon counsellor attitudes toward and pr c‘tice\s.

in career ed\fcation.' To accomplish this egid- the ch

- divj.de& into tkiree sections: . (1) A‘des‘crip,tiop of
' »~ "\ .
graphic characteristics of the counsellors sdmpled;-

\ - ¢ . - .
“related to careexr, education as.vwel¥r as who counsellons N

believed should be reaponsible for +the d_éliv.ery‘ of each -

!
practice; and (3) a report on three subgr’cyﬁ‘ps of'-couns\e'llor's

'1
who differed significantly on a number of items cont_ait\ied fn _

the guestionnaire.

t

2R , S

-

: : ; - l
Demographic Characteristics of Counsélilory Hl

\
!

- Part A of t:he counsellor's questio.nnlaire was treated -
first in the',studj (Apj_:aefndix B). Data such as 'sex, age,
professional training and expeEj)tlehce , and ¢ounsellor—student
ratio were dj;scussed .and presented in tabular form. 'Sucp
data was r’e_p;:rtéd to.pz-:ovi_de 2 thorc:;ugh u!nderstanding of‘
|

the Backgrz.md characteristics of the poPi:llation sarﬁple o

Sex - Table 1 bresents' a dlstribution of respondents

c__ : 41 _
(- .. :I I'
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dccording to sex‘\ Of the fifty-six counséllors cons:.dered -
Y

' 'in this study, forty-five, or 30.4 percent, of the respon-

™Y .
dents were male. This was a large majorlty when compared to “—

» the number (é female ‘respondents who c:ompflsed only 19.6 .

percent of the total populatlon_ v v

The highe_r pércentage‘ of rnale couhsellors in this rgtudy_

1

delcate,d that a larger proportlon of counsellors in® -
L] N " . - .
.o
Newfoundland ang, Labrador -were male. A stud:,:r conducted by - .
T [ P

BlShOp (19?5) , . on, the utJ.lJ.zatJ.on of' counsellor t:t'rTléfm the T
- schools of -Newfoundland and Labrador, ylelded .s:l.mllalr . o
. find'fntjs'.‘ According to the. results of- BlShOp sl study, 81 6

percent “of the ‘caoﬁunsellors employed 1nl t.‘ne scho,ols of fh}b‘"

Newfoundland and Labrador were male\s_ii\ .only 19.4 peﬁ'c‘ent.'.-‘

o

were female,

_ TABLE 1
. g v
P Distribution of Respondents by Sex . e
: J > -
: R - _ a
Ce Respondents ,
SEx‘; " . a ." Number N Y o %
‘" Male . - N5 .. 80.4 L

Female _ 11 T 1975 B _ .

k TOTAL .~ - . - 56 ' 1008

. 4
L

3

. Age ~ Table 2 presénts the distribution of respondents

L

according to age. The ag"_els' ranged from less-than” twe?;y-‘five

<, - -

‘r

e o T o eyt h ol e Temawr e a s
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. : _ 43,

| | ‘ s

1 s i :_years to. over forty-five years, with a mean age of approxi-

Y Py

_mately thirty-three years. Combining‘the first four age

y " , - categoriest contained in the table; reahlted_in a total of h

? N 82.3 éercent of counsellors being less than forty years-of s

fage. As- well when collapsing age. ranges thirty-one to .

:“' : . - forty years’ it was found that .more glan one half {59 per-

v - cent) of the counsellors surveyed fell into this new ) . ' ¢
oategory. This total indicated that the Province of

i I' Newfoundland and Labrador ‘haa a‘relatively young school 1.

; e . ommuallor populatlon.. . |

&

N : - v .. . %

TABLE 2 . -,

- DJ.str:Lbution of Respondents by Age

’ - A N ro ,
- - .-_. : =T ' - ’ DR

-
-

. . - o | : - B “:. o Respondents ' .
' ' S Number - 3 : "

A . w o ‘. 25 years andunder . ’v‘ 3. ’ “ 5.4 L

Age 26-'-30 years . 10 - 17.9 'y

=
—

e o . Age 31—3_5 yea_:;s K | 17 o, 30.4 . N

hg'e'.36-40' y'ear's 0 16 * 28.6 T - E

'AQE.4_1-45 years - - . Y B S © T

9 oo
"Age over 45 years A - 10.7 -

.Mean Age:

. Approximately 33

. % moTAL

. 56

100% .

L



grgﬁgsgigngi_$£5£ﬂ£ﬁg - Table 3 presents tie type of
profe%sion&i-tfaining attained by all fifty-six respondents.
In this sﬁﬁdy,‘§4.3 bercent of the prégticing counsellors
helé‘a Mas#er's degree.in guidénce and counsélling. This
percentagt “Showed an increase in the number Of counsellors
" qith Master's degrees in‘@ﬁIﬁEﬁEe and counselling‘ ovér a
. « previous stu@Y*cénéucted by Bishbp {1975) . .ih the Bishodp
hétuﬂy} appioximafélf 50 percent-:of the pgpﬁlation sampled
hgld Master's gegrees-in dognsellsr education. <

. L TABLE 3 .

- Professional'Trainiﬂg'qf‘Respondents

@

: @&pe of Profeséional' - . Respondents
¢ . © ., Training . e Co " Number : %
Eaco‘&auréateﬁnegreé o 4 a 7.1
' Graduate Work in Counselling?' 12 - '21.4
* M.Ed.--Guidance and Coun- . ) : _
selling d . g - - © 64,3
o - "~ Other : . - o 5: ) 4 7.1
- " - - . 3 - - - v . =
TOTAL ~ = . - IR 100%

et i el f e T

fessiohal experience of ihe-;espohdentsi' The maximum .~
counéelling'éxperience,répSrted in this‘study‘was'be;wgeh
eleven -and fiftéeh years. .The largest number‘offgounselloré,

* L
- -

‘totalling 86 percent, hﬁd'pefWeeﬁione and ten years of

¢ \ . ' I - . ) ’ v " - E \ ' -
‘ ’ . o o . ' ' )I
'y e . . - -

‘44. —-



-~ counselling exﬁerience. The amount of teaching experience,
l however, was more uaried than :ﬁht of counsellingu ‘ﬁeven
counsellors, or 13 percent, had mo teaching experience and
two, or 4 percent, had between sixteen and twenty years of
‘teaching experience. Twenty percent of tﬂe respondents had

gther work experiences; including administrative duties

and caordinating special services at®’the school board level.

‘ 'TABLE 4
. -ProfessiohaL'Experience of Respondents . ) .
1 ' ) ’ ’ . . . ’ . . ;.
. .. Professional . . ’ .Number'of*Years
+ . , Experience . &1 ~ 1-5" 6~10- 11-15 % 16-20 20
A . , Counselling o . 3l 1117 ERE:
.+' Teaching 7 :‘ 23 .15 9 2 )
" Other- - 45 .11
? _ -
gogegignglﬂpr Eeghgigal_grgigigg - Table 5 presents the
. . ' distribution cf ccunsellors according to whetl®r or not they o
‘k'l - completed a program in the vocational or technical areacof

: . :post-secondary traininq.l A clear majority,of 85,7 percent
A . had no training in this area. . < ;

-t - . h . .
' ) . . : ' ' -
—

at which the reepondent} wé?e employed. The nmjority of ' .

L A T

i 4 ;
§ : _counsellors surveyed in this study worked =variou5 school
‘{I . | ' levels,-55.4 percentvmre,employed at the Kindergerten—Senier.“

B
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46,
,
TABLE 5
Completion of a Program in the Vocational/
Technical Area of Post-Secondary Training
- Counsellors
Response of Counsellor Number 3
Yes ) : 8 14.3 o
No . 48 85.7
TOTAL . . BT " 100%
TABLE 6 | - O
The Number of ReSPOndentl Working at Various -
Newfoundland School Levels
: Respondents
Type of: School Lgvel . Number %
Elementary ' 3 5.4
Junior High o : -3 5.4
Senior High . ' - © 8.9
K - Senior High -t : 31 55.4
Iy . . .
Elementary - Junior High B 3 5.4
Junior High - ‘Senior High - e 11 19.6
TOTAL | ) - - 56 1008 (-
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4

High 1évels. Three reasons could be attributed to this
finding: (Y1) Ihéluded in this study were resource;personnel
who worked at the school board or district level ‘and conse-
guently saw themselves as hav@ng responsibility for all
students under the beoard's jurisdiction; (2) a largé
proportion of counseliors were directly working with students
in all géades (K to 1é); and (3} some cdunsellors who‘were'
assidﬂ!@ to aecondaryﬂschools were also given some re5pon—
sibility for providing consultatlng servxcps to tﬁé feeder
schools. Orly five coun#llors, or 8.9 percent, worked

exclusively at the ‘senior high school level. A comparlson

.with Bishop's study in 1975 indi ated that counsellors were

spen@inb_more time at all érade levels than they did almost

a dedade ago. B o

bution of the respondents according to their counsellor-
student ratios. The ratios rangeddf;ém 1-250 to more than

1-1,750 with a mean counsellor-student Yatio'of 1 tp

 approximately 750. Of the re5pondents?h12.5'percent had a
. . 4 .

‘student raﬁiogmeatérthan 1—1,750;'g11 of these counsellors

were employed at the school board level.._A review of the
1literature indicated that a commonly agreed upon optimum
counselllng load was: one‘full time counsellor to é;pry 2505.
to 300 students {Warren, 1967; Wrenn, L962). In the present
study_only'seventeen, or 30.3 percent, of the respondents
Qﬁeroximafedlihe dptimUm counsellor-gtudent rétio as

advocated- in the literature. °



' counsellors made caree:-development'a priority while others

48.

' J \
TABLE 7

Counsellor-Student Ratio for Respondents

~
Ratio* Respondents
C . Number $ Y
1-250 o ’ 1 |
251-500 , 13 032
501-750 . 1 19.6
751-1,000 .10 17.9 |
* 1 091-1, 250 | | 4 2.1+ .-f'-'
Y 251-1 500 - 9. 3.6
! 1,501-1,750 g 8.9, .
Mote than 1,750 ' 7 12.5
TOTAL - o . 56 109%

*Mean student-ratio= 1 to approximately 750.

e L3

{
Time_Spent on Career Education - Table 8 reveala the

percentage of time counsellors devoted to career education -

“relative to other dounéelling-duties. The amount of time

ranged- from a low of - 1ess thag 10 percent to a hlgh of more

‘than 50 percentu ﬁiqftlcally one half of the'jpunsellors

LY

s&%veyed apent less than 20 pexcent of their counaelllng
»
time on career.edu tion. Thére was evidence then that some

]
L]

devoted very little time to such activities.
.- ) 0'*- . . .
' ' , ' -
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TABLE 8

. Relative- Percentage of Cdunselling Time
Devoted to Career Education

"

t

' Percentage of Time , Num@ercouns%iiifs%
Less than 10% « 12 | 21.4
A - 11-20% . _ 17 30.4
21-30% . g ! 14.3'-
31-408 | - A
. ~ 41-50% S s 7 -
‘ More than 50% - . | w4 | .“ 7.1 ;
TOTAL - ' .' 49% . 87.5%

*The remalnlng seven counsellors, comprlsing
12.5% of the total sampled population, con-.
sisted of program coordinators, most of. them
did not respond to this particular item.

B
_.‘
t

. ‘, s i .

The purpose of thid section was to preaent & comprehen-

51ve overview of the data gathered - from Part A of the
" counsellor's questionnaire. A total of flfty—SLx counsellors
were atudied; The findings in the descrlcglve ana1y51s of
e personal and professional characterlstlua of the a

res qndents pointed to several conclusions.

[
let
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There has been an increase in_ the number of coun-
sellors with a Master's degree in counsgTiqr
education in provincial schools since 1969-70.

* The present study frevealed that 64.3 percent of

the counsellors had completed the Master's degree
in counsellor education and 21.4{percent had
completed courses in the same "arpea.

The majority of counsellors sampled in this study
have both teaching and counselllng experience.

The years of teaching experience were more varied
than that of counselling. Analysis showed that
the professional experience of the, counsellors
ranged from one year-to fifteen years of coun- .
selling experience (mean approximately.five yearsi
and from none to0 twenty years of teaching
exper1ence {mean approxlmately six yeare).

‘r » ' —- 4 o8

] T
Of the totaL respondents, 85.7 percent had- not . .
completed any program in the -vocational/technical _ o

area of post-secondary tralnlng '

" The majorlty of counsellor respondents were found

at the kindergarten throughrsenlor high school
levels of education. :The study showed that of
the fifty-six respondents, thirty-one, or 55.4°
percent, counsellors performed guidance functions

at the klndergarten through senior high school. Vv

laevels. . o -

Approximately one-third of the coﬁpsellor
respondents, 30.3 percent, approximated the

‘optimum counsellor-student ratio.of one full-time

counsellor to 250-300 students. The present

~-study showed a mean counsellor-student. ratio of

1 to approximately 750.

The amount of counselling time devotedyto career
related matte¥s . varied quite extensively among
counsellors. The relative percentage of time
varied from a low of less than 10 pe€rcent to a .
high of more than 50 percent. Such a variation
seémed to indicate a wide range of interest in
career education among school counsellors.

50.



Analysis of Goals/Beliefs and Practices
Relating to Career Education

As stated in Chapter 1, the major purpose of this study
. ,
was to examine attitudes toward and practices in career
! ’ - - -
v oL
education held by school counsellors in the Province of
a ?;

Newfoundland #hd Labr r (p. 7Y. To accomplish th;s end,

three resgarch questions we qenérated and analyzed by'
means of the ﬁtatistical Package for the Social Sciences
(SPSS) (Nie et al., 1975). This gave the median'and variance
scores for all éounSellors qﬁross ail‘items.-

4

Research ggeétibn #1

What are the attitudés_[goals/beliefﬁ) of ;chool
counsellors regarding career education? -

Part B of the guestionnéiré was‘desidngd to solicit those
goals/beliefs deemed important by -school counsellors. Tgile
. 9A deiineates each goal/belief in order of importance
assigned to it by the ﬁgjdrity of respondents. ;The mediah
scbre.was éeleé%éd'asrthe cfiterion‘for ranking the items.
The median sébrg Fas chosen.instqu of the mean because,
unlike the mean, the median is less affected by extreme
scores. As well, the cprrespond{ng variance score ﬁas
included to show the :ange.éf agreement among counsellors.
For all items.incmableslgh and 9B_a’ldq median score
.indicated that counsellors, as a group, rated gphe item in

-the range of "agree" to "strongly agiée"..‘ Wﬁgh median -

-

L ' d

¥
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TABLE 932

Counsellors' Ratings of Goals/Beliefs
Relating to Career Education
Ranked by Level of Agreenient

ITtem ) / Median - Variance
- T

24. Career choice is a process rather :
. than an event. $ 1.224 .218

12. An essgential prerequlslte to a
sdtisfactory career choice is. )
“self-awareness. . _ 1.257 .228

2, Develop in each student a per=-
sgnally suitable combinatdion of- _
, work and lifestyle values. 1,324 . »322
20; Help each student develop rational )
career declsion-making skills. 1.348 286

32. Help students develop a realistic
perception of their abilities, |

‘skills and wvalues. " 1.348 . «361
3. Help each student devélop a posi-~ . o

tive self-image. 1.375 «543
1. Enhance each student's personal .

development’ - 1.375 .362
33. Career development is a develaop- ,

mental process. . 1 1.403 _ - 2327
23. Help Students become aware of the . : .

many occupational roptions open to : Ay

them. . . . 1.403 .257
28. Increase students knowledge about . -

the world ofiwo;k.{ o 1.433 . 253

o ’ . | . L

27. Help students match career choice
. to thelr 1interests,-abilities and - .
value systems. : 1\500 ~ . 255

4. Promote 1n students an appreciation' ; ;
for all work that people perform., 1.537 . 395

Fd
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53,

Item S Median

Variance

11,

21.

16.

52.
29.

34.

35.

10,
A ]

40'

i8.

42,

Knowledge of the types of .job
opportunities will help students

make more realxstic occupational .

choices. 1.583

students' level of self-esteem i%
a crucial factor in influencing
career choice. ' ' 1.648

Help students gain an understanding
bf the sourcds-and value of educa-

post-secondary institutions,

tional information relating to ' (

Help students make effective use
of personal strepgths and weak~-
nesses.. _ *1.755

Provide career education for

students from elementarg through

grade twelve and beyond. - 1.750
Help students develob‘decision—

making strategies. 1,773
Help students understand the .
relationship between educational
opportunities and cageex require=-

ments. . . 1,794

]
Prepare students for a world of ' :

J.n"'nprecedented change. 1.813

People are quaquied by virtue of
interests, abilities, personalities

and educational qualifications for °

a number of different occupations. . 1.8l4

ippropriate occupational choice is
largely a function of the adequacy
of self- knowledge and occupational

knowledge. T . «,1.814"

Assist students in the development
of interpersonal skills (e.g.,

communication and listening skills). 1.833,

Career development is part of human
self-development, involving different
de¥elopmental tasksat various life

stages.; @ 1.864°

- —

SN

a3

P

.652
.410.
.265
&
.779

-409

.375

J
I'574
- .. 390

.390

.795

.440
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Item

-

Median

Variance

19.

49 .~

Teach students how to locate a
job vacancy. .
Children prior to adolese®ence base
career choice pfimarily on_inter-

ests and familiarity with certain

oqcupations.

Place less emphasis on specific:
work skills and more emphasis on ~
helping young peocple assess the
potential of any career for the
development of the total self.

Teach-students ‘how to make effec-

. tive use of. lelsure tlme.

46.

51.

30,

37.

36.

26..

39,

All teachers have. a responsibility
for introducing students, through.
the subjects which they teach, to

the world of woxk.

Career education'should be cén—

. cerned with removing any sex,

racial or cultural blases that
exist with réspect to various
pccupations.

Help students prepare personal
descriptions {personal resume}
of themselves. '

Career cholce represents an
extension of personality.

The major focus of career educa=-
tion should not be'on work but .
on all aspects of an: individual S
1ife. _ N

Help students develop time manage—
ment skills.

Js best facllitated by assisting
each student in the development and
implementation of a pbsitive self-
concept.

Y

Career 'development and career choice

1.914

1.936

1.946

1,952

1.957

.1.967

2.000

2.000

2.000

2.08B

2.097 .

681

.597

.358 -

-667. .

672
.600
.726

.802

.911

L9341’

. .488




55.

ﬁedian

Variance

15.

48-

41.

47,

43.

45,

L

Help students develop an under-
standing and an awareness of ?*
athers.

Teach students at the junior
or senijior high school about
unions, collective bargaining
and rlghts of workers.

Introduce students to the
"work ethic" and to an appre-
ciation for productivity in
the ﬁree enterprise system.

The acquisition of .occupational
skills and information must be

-subordinate to the-goal of per--’

sonal growth and the development
of gkills for living.

¥ a

h -

Help students develop behaviors B

and -lifestyles that are health

enhancing (e.q., exercise, stress

management, etc. )

Facilltatf students understanding

of the free enterprise system

.Help students develop effective

stﬁdy skiIls and study habits.

Teach students how to build
economically secure futures.

Every student should graduate from .

high school with at least one

saleable skill that he/she can use
on:a-job. -

2.155

2,156

2.348

2.417
'2.650
2.857

"2.912

3.150

. 790
I?24

1.083

1.347

.970

.879
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TABLE 9B - o

Counsellors' Ratings of.Goals/Beliefs
Relating to Career Education Ranked by

Level of Disagreement

fl

Ttem . . Median

Vaiiaﬂce

50.

22,

= — —
-

Caxreer educatlon should be ‘ .

offered primarily during secon-

dary school years. s 3.500
xw ' :

The hest. form of. career education

is the- preparation of literaté,

articulate and academically

-well-educated students.. . . = . 3.553

’ ; ‘25b

LY

It is important to channel S l.' -~

students intqg careexs where man-

"power needs exist. ‘ 3.580

‘It is reasonable to. expect stu-

dents at the end of gradé nine ‘to
make coursé selections based on ,
their career interests, : 3.786

v

L]

-

Career education and vocationaLJ

_educatlon are synonymous. - - 3.875

* [y -

- g
The process of a student choosing

an occupat}on'evplves naturally. 3.967

With more vocational schools and.

.a -closer liaison betwelh them and

high schools, career educaktion

would not be neededyin the typlcal
secondazy school cdrFicubum. . 4,652

."--0

»

1.652

1.503

-
r

.1.153 "

1.088

. ',1.21:0

.816

i
«436

IR
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’f, One.3 Thls suggested ‘that counsellors selected from ﬁodels

‘jb_with'the development‘of self.L Items ealing wrth such concepts

,.lnterests were strongly endorsed by the majorltx of -;/f#“.'~ o

vt

_ goal/bel;ef should be contained in an effectlve careex

:;eclectic model of career educatlon. Thls means that the o T

57.

> ] N . Y . ’

! gscore demonstrated that counsellors rateq the items in the

range of “dlsgﬂlee" to “strongly dLsagrée . To 1llustrate,

.Ltem number twenty—four (medlan score = 1.224) 1nd1cated

that the majorlty of respondents strondly agreed that thls_-'_ \\\

[ A

. oo "

.education'program. ‘Item numb8r seventeen (mediandscore =-

A.652)-was-{ated as stroﬂglyidisagreed by the nmfbrity of - .5
. respondents 4nd ghould not‘bE‘part*ofla*ca?eerfeducation.
1 - .. .’ . S . - .
. program. . ‘ .t I f. . s . ’ ’ . e .I' B . IJ‘, . .
. o N * .. ] ; . ff
An analy51s oj the gtems haV1ng the 1owest medlan " :
@ i Y .
scores revealed that the maj ty of- counsellors surveyed in = T

[ ,_r

this’ study subscrlbed o what m1 be descrlbed as an:

B Y (Y

counsel!ors surveyed “tended- to draw thelr goals/bellggs ‘;

. . “a - R
R - - ¥

concernlng career'education‘from\many models 1nstead of Just

'r

'those elements that best flttEd thelr perceptlon of ths-ideal‘

counsellor role in career guldanCe.‘ N :-5 ‘e '1,' 'a' J" -

1
bl .
. P ., .

After examlnlng the goals/beliefs a number Qf underlylng {; '
~themes appeared to emerge - ﬁhese 1nc1uded-' Ll) Consensus ,‘”

among counsellors ‘that career /educatt%n should -be concerned

L s
‘-
ag. selfﬂawan€HEBs, self—image, self-esteem, personal develop— =

"mEnt, an, understandlng of strengths, weaknesses, and ‘

L

T *, ‘\‘i‘H
: respondents. These items and others were indicatrVe of a.
i i'

developmentaynmodel as ouulined in the revxew of the related




LAy

.-

rd

.

literature; (2} agreement among.ré%pondents that the
f +
"acquisition of occupational and educational information be

a necessrry part of the career education program. The

, majority of counsellprs agreed very strongly with such

" items as students gaining knowledge about the world of

work, awareness of the many pccﬁpatiOnal‘options open to
, thém, undergtanding the value of educational information,
ability tp‘match career choice to inIerests, aptitude,

- . e,
andivalues, and a~knowledge of ]Ob opportunlties; and (3)

consensquamong counsellors ;hat the development of spec1f1c
.'.'
generic skills be a necessary component of an effectivye
: : : e L - * :

. career dducation program: - Itemé"dealinafwith‘tﬁefdevelop—
- o » ‘,. - : . ¥ '- - ) " ’ - '
ment of decision~making skills,. skills to help students

prepare for a ‘world of unprecedentea change,vinterpersonal

skllle, skllls helpful for wrltlng personal resumes, and

"

B technlques for helplng students locate a job vacancy were

nall strongly agreed upon by the majorlty of respondents.

Included in TA¥le 9A are a number of goals/beliefs‘
relating to-career educatlon that were deemed moderately
1mportant by the - ma]orlty of counsellors surveyed in thls

Btudy. An analysis of the varlance score correapondlng

—‘as to the relative 1mportance of-each ltem. A common theme

"_qnderlylng thie category was student acqulsltion of

“Qeneral'ﬁnowledge dbout thefwork‘force. Items dealrng w1th

F

the ellmlnation of blasee in the . work force, underetandlng \\‘

of UI'IJ.OI'IB a.nd, ﬁtive bar alning, qork ethic, free

58.

o , to. each 1tem demonstrated some disagreement among couneellors

- L]

ET)

-4
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59.‘

. N

enterprise system, and sKills necessary to help students

build economically secure futures were moderately agreed
upon by’ the majoriﬁ% of respondents. L. '

Thefe wére, as well, a number of goals/bediefs that
the majorlty of counsellors surveyed in this study believed -
.should not be contalned in an effectlve career educathg
pr;gram; ‘Table QB“delineated each of these goals/beliefs o
&fth'its corresponding median a::tvariance scores. The

-
¥

majority of counsellors, for ex le, 4id not see themselves

L]

worklng on behalf of the state to channel students into

d areas where manpower needs exlst. The reco@nizei? as well,

that career educatlon and vocational education w re not .

. - YL ! . . L, u . .
‘synonymous. :The low varlance score correspondlng to Ltem
number seventeen conflrmed the be11ef th t counsellors'as

a group strongﬁy rejected\the notlo that career educatlon

AY

and vocatlonal educatlon were one and the same. ' .

L4

Reseafch.ouestion #2 . ; < P

-

-

ﬁhat activities do school counsellors see as

being-important in the delivery of career education?_'
Pt

' "‘- Part Clof the questio ii-e‘.v.fas. designed to sekve two :
purposes: (£3h33€E$mine/iﬁ:se.practices'deemed iﬁpoitant
‘by school counsellora;.andr{?)'ascertain who counsellors-
sbelieve shdﬁld be responsinle'for'tge delive ‘of each of

~

'these practices. Tables 10A and 10B delineat - each practice -
\ .

in order of importance assigned to.it by the majority of .

'k ¥

L

I
.
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- \l_ '« ‘TABLE 10A
Counsellors' Ratings of Practices Relatin

" to Career Education Ranked by Level [

Importance_

Item

33.

39,
+ - dllow each student to see him/

30,
24,

16.

23,

needs and values.

.-

Conduct individual counselling
sesslons with students concerninq
thelr educational deqisions.

Arrange activities that would

herself as someone of. worth and
dignity. s ¥ ) 5

Provide and manage an up-to-date
occupational and educational
information system.

{

..Implement prograns desigped for-

dropouts and students who' appear
alienated from school.

-Provide opportuhities for, students
" to relate personal strengths and

weaknesses to various occupations.
Utilize career assessment ingtru-
ments to assess students'
interests, aptitudes, personal

A

ﬂ

Offer outreach programs designed
for dropouts and students who
appear alienated from school., A

- \ . .
Teach"h.g{e;ﬁte course in career
education “to! studefits at the high
school level. .

Encourage parents, employers and *
other community members to actively
participate in the career education
program. ’

Invite community" resource people to
discuss careers.

Variance.
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61.

- ”~
r
Item ' ) Median Variance

- Lz

26. Invite representatives from post- “
secondary institutions to discuss i .
academic programs. 3.531 1.141

»

22. Teach skills that are useful in st
interpersonal interaction (e.g., .
communication and. listening /
skills). - 3.432 1.106

. 21. Locate suitable work experience e !
placements for students sgselected
for work study programs. 3.375 1.017

37. Provide instruction to students .on , .
how to prep_are’ a . personal resume. *3.350 1.288

25. Teach the ski1lls necessary to
assist students to seek, acgquire . '
-\ and maintain employment. . ~ 3,350 1.270

Aﬁll.'Initiate and deliver values clari—," ' ,
- fication programs.'__ S . 3.341 1.018

7. COnduct small'group discussions ,
wlth students having similar T .o .
career interests. . 3.324 1.179

3. Incorporate career education’ into IR o
the "existing subjects (e.g., math, :
science). ‘ ) “ 3.31c - .9586

1l4. Allocate specific blpcks of time - S
to inform students about careers. 3.308 ' ~784

6. Deliver a program.to Help educate ' X
" . students about the abuse of drugs. - 3.300 l1.144

4. Administer aptitude tests as an’ i _ ' s
. aid in helping students select a Co A :
) ‘career. i _ .. 3.206 ° 1.179
. 27. offer courses or units in occupa- \ o
tional information to students at . . o, .
. the junior and senior high school - n T M
\ levela. . . 3-167 1.033 | ]
ﬁo.,Provide opportunities for students S \ .
% to learn and practice 1nterview ‘ N I .
\ skills. . _ 3.140 - .899

Nog - - - : “
\

, ¥ _ .
\ . ' b : S : Ty
. _ o hy
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Item

&

Median

variance

13.

N

\ ‘ 28.

[

. Proyide instructions on how to

filJ out job applicatiocon forms.

Offer programs designed to help
students become aware of the
changing role of men and women
invthe work force.

Organize fiéId triés to various
places of work. ’p

Provide activitles designgd to
help students see the difference
between behaviors that enhance
health ;{e.g., exercise stress

management, etc.) and those that -

endanger it (e.g., abuse. of drugs1
etc.). ‘ ~.

Implement a ftudy skills program
for students 1n need of this
geervice.

7 | 29
‘Teach students, through small group
process, assertive skills. -

3.136

3.132

3.115

3.111

3.105

. 3. 021

1.252

1.325

1.444

T 1.127




P,

TABLE 10B

- Counsellors' Ratings of Practices Relating .

1 to Career Education Ranked Least in

ImEortance

. ,M\-\-ﬂ-—’

i

63.

- Item -

L]

Median

,
» WJar ianc’e

N

12.

. 36,
"+ that'would help students develop
" time management skills.

-

'-31_.'

'35,

19,

15.

18,

force. S , .

Pravide instructiorns on how to
ill out post-secondary education
plication forms.

. Encourage the use of simulated

work experience activities as an

'aJ.d‘ in career and self-awareness.

Teach . specific skills [efg A A
lndustrial arts, bookkeeping) at.

‘the senior high school level @

Design and implement a program

L , .
Implement a program designed to \
decrease sex bz.is in the work

-

Provide instruction. that would

. enhance studentsk understanding

of the frEe enterprise system.

Design and implement a peer coun-
selling program. K

Arrange, through @anada: Mannower,
for the use of the C.H.0.I. C E.S.
Program

LY .
1

‘Familiarize students with dlfferent

occupations through the use of
occupational role playing.

Provide JOb placement- services for.j ,

students during their school years,’

2.955
2.950

2.881

b

2.800 -

2-714,

2.579

2.556

2,556

" 2.553

1.921,

1.168
. 1.490°

1.240

©1.480

L)

1.197

'1.046 .

01,210

[—.
ph LY

Aty
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respondents. Again, as in Table 9, both median and variance
- .

scores were chosen as the statistics for reporting the
findings. For the purpose of discussion, Table 10 has been
divided into two sections: (1) Practftes considered most
and very important_by the majority of counsellors (Table 10Aa);
and (2) practices deemed least and moderateiy important by
the majority of counsellors (Table 10B). '
Highest on’the list in Table }Oé‘yere‘those practices. -
_commonly associated withlnersonal and social counselling.
‘The-majority of counsellors, for example, viewed. 1nd1V1dua1
_counselllng sessions aa having top prlorlty in the career
" education program.- Asm well, act1v1ties de51gned to help ”.
each student see him/herself as eomeone of worth and dlgnlty
were rated as most lmportant.ll o
The majorlty of counsellcrs surveyed_ln this study
be;ieved’that some of the more traditional practlces of(career-
counselling.stili have valyge today.'lProviding students with
educationai and odbupational infornation, inviting;gueet
'speakera to discussléareere}_locating work experience
: : Lo ~ . :

placementa, nse of'careerfassessment instrumenté and other,—
related activities'Were rated” as a very important part of

- _ .
. a career education program. v
Practices relating to the development of general
" employability skills were also rated as very important.
-Skiil develqpment in intérperaonai interaction, reédme .""{—
wriging, ob seeking, conducting an interview and othen

were llsted among those general employabillty skills
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L] +

eonsidered very important by the majority of counsellors.
An analysis or the corresponding variance‘ecores; howeﬁe:,
indicated that there was‘disagreement within the group surveyed. \
"‘”“Cdﬁﬁﬁéllors alsoc saw the need to reach those students
who apoeared alienated a who had dropped out of school.
According te the.majority of respondents career related .
pﬂg?rams should be provided for such students.
~ Counsellors also believed that specific blocks of time .
'should be allocated to inform stedents about career related
matters. Item number.twenty—fo:r, for example, deallng with
teachlng a'aeparate course in career educatlon was rated as
) very 1mportant It should be noted, however, that the -_ i
-Iﬁ'_corresponding varlance score (1.143) 1nd1cated that there-'
was a Blgnlflcant range of disagreement w:.th:.n the group.
| As well, ltem number fourteen deallng wlth allocatlng unlts
~of time to inform students dbout careers was rated as very
important by the majorlty of re9pondents. : .
According to the flndrggi'of thi: study 1t ;as found
\that in addition to the traditicnal type of career educatlon'
model and the teaching of general emponabllity skills
_career education alsc had a nuch broader perepective.- Coun-
ﬂeellore"ratihgs of ehch practicee as vglue clarification L
programs, - study skllle, health programsvand drug related

programs indlcated that carear education should also be almed

at helping atudents prepare for life and livbng. ‘The

'varlance acorea assoc1ated with each o 'these items 1ndicated,

however, that there was a 51gn1f1cant range of disagreement
ue L . ." . . . o, e

hrl’* e + ’ : 2
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within the group.
There were, as well, a number of practices that the

majofity of counsellors surveyed in this study rated as '

- moderately and least important in terms of its applicability

in a career education program. Table 10B delineated each
practice with its corresponding median*and variance  score.
Items delaling with such activitie% as simulated work

' L 2 ’

experience, occupational role pldaying, filling out_post—

secondary education appl;catlon forms', ,teaching spec1f1c - \

.work skllls} peer °°““59111ngi;i5ﬂ arranging the C. H 0 I.C, E 'S,

L]

: program were aubng those 115téd as moderatelyelmportant by'

< Cen
the ma]ority of-respondents.' The correspondrhg'varlance jl

score for each item-indicated lack of unity among counsellors_:’
. - . . . - i [ ]
as to the relative importance of these activities.

- =

L,
_ Research Question #3 . | .’ : T e

Who do sgheol counsellors see as being responsible
for the delivery of various activities relatlng to
.career education? , ..

L I - . . “I .
The second purpoge of Part C of the guestignnaire was’ .

. Vo . . ' E . 3
to solicit-information as to who school counsellors believed
should be responsible for the:delivery of various career . .
educationlactivitiee.g For many of these actguitiee a clear

consensus was readhed among the respondents, for others .an

. agreement cotld not be reached. A greater than seventy

percent agreemeht'among'reSPOndente was selected as the
criteria- for associating a particular practice to.a certain -

. . ) Y
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individual or group of individwals. For Tables 11lA, 1l1lB
and 11C the following symbols apply: T represents teacher,
C represents counsellor and O represents other. In this

study the O (other}) category included the .adm:l.nistrator,

public health nurse, representatives from the cofmunity and

representativ%§ from government manpower offices.
P An analysis)of Table 11A shows those praotices considered

by most respondents to be the primary reéponslbility‘of the

~ 'school counsellor. The percentage of agreement ranged from

. L}
a low of 73.2 pe:%ent'to a*high of;94.6 percent.

The majority of respondentsfsurveyed believed that
counsellora should be re5ponsible for prov1ding studenrs

Hlth occupational and educafional 1nformation. To accomplish

_this end counsellors should. provide'such actiVities as:

'(lj-nrrange for the use of the C.H.O.I.C,E.S@ program}’(Z)

arrange specific blocks: of time to inforfm students about

»

-

careeré; and (3) invite representatives from post-secondary
. . ¥ .

institutions to the school. ‘Iﬂdiuidual'and small qroup:

1

discussion were considered the responsibility of the
's . . . -

counsellorg Assessment of s udent interests, aptitudes, and

values was cofisidered the reésponsibility of the counsellor,

Counsellors agreed"that'it was their. responsibility to help ,

‘thosg who were alianated and/or had dropped out of school. As

well, the majority of reapondents considered such programs as

'peer counselling, career, decision—making and asaertive

training to be the socle rqsponsrbility of,the counsellor.

Table 1lB identifie? those practiges considered. to be
’ a o . “
Ce | : t 4
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the career educatign program.

-
F »
' B TABLE 11A -
‘Practices Deemed to be the Responsiﬂility
. of the Coungellor \
Ttem - .\ Percent pf Respondents . ‘
T C [») T/C c/o T/C/0
" 1. Provide and manage an up-to-date R
. educational and occupatiocnal _
information aystem. 1.8 94.6 1.8 1.8
2.; Arrange through Canada Man— '
. power for the use of : '
C H.O0.XI.C.E.S. program 5.4 83.9- 5.4 5.4
4. Adminigter aptitude tests as
' an ald in helping students -
selact a career. 3.6 B9.3 i.8 5.4
L ’ :
7. Conduct small group discus- . o
sions with students having Co.
aimilar career . interests. 87.5 . 0.7 1.7 1.7
- 14. Allocate:specific blocks of
time to inform students
- 'about careers. 5.4 80.4 7.1 7.1
16. BEncourage parénﬁs,.amployers‘ "
-and other.cormunity mambers .
to actively*participate 1in ’ '
5.4 73.2 21.4 -

"85
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38. Provide opportunities for
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":_ C * .. vl Percant Of Rehpcnde;th ‘
co Them . - A b SR .
e - . T 5 €. O T/C T/0 . C/0 T/C/0.
o 33. Conduct -i dividual dounbellihg -, . .
oL sessions with. students con- . L . ") . *’
.. cderning thelr educational P

w ‘students ito relate personal : - . -
«+ mtrangths and weaknesses to . -~
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g " Lo P NS T . Pract}ées -i*h Counsellors Denionstrated a. ', _ Lo P
S T e I.ack o nsensus as to Who Should- - . I e
- - : o .. - .~ be R Responsible LT o : K

. ; ~ L ‘: ‘ - - ,: . . . . . .‘A . .. . . ‘. )‘ . A
o — ) . . - _ - ’ ¥ : LT o . . .. . P i~
- N 1 * 3 .. B ‘: ' . ) - ' ' " " * L

= - - ‘ '.._ .

R - . L, . C- Percent of Respondents,, S ' .

) ‘r_.'. e ST T ' S C - .0 -g/C - ..T/0§ .C/0 - T/C/0 :
e 6. Deliver a program to help ) * S Tl e . ' e )

o ~.. educate ‘students about the . o - o X
e a.buse of drugs.. . . 23,2 ~M2.9 3.6 17.9 i 3.6 8.9 . oo

L TR - 1) Prcvide inst:uction on. how S o ‘ -
T . to f£111 ‘out jOb appl:.cat:.on - f. 5 - _
e formes 1o _ _ ~ 33,9 33.9 ~-1l.8 26.8 [ :° ° 1.8 1.8 "o, o g
R 1 97 Encourage, the use of sima- & - - ST U
: . lated %ork experience .. . L - SR " ' . ;
J-f 0 activities as an aid in " ~ o e T STy S
- - * ‘career and self-awareness. .+12.5 -°-58.9 | 5.4 2l.4« -2 7 .1.8 |
10. ovide activit:.es desig'ned . T L L. \‘
Cto- help students. see the dif= . . :
" ference - between—behaviors that - - - - _ : - D
enhance health (e.g., exercise, = ™ ~ ‘' _: Lo _ N
Tq ‘stress management, etc.] and - ' - . - T s _—
R . “those that endanger :Lt {e.-g., - R ' N oLl .
. ll( -_abuse of drugs, etc ) -.32.1 - 32.1 8.9 23.2 .- 1.8 1.8
.11, Initiate and - deliver values A - - . _ -
- . glarification programs..- ' 19.6 - 62.5 1.8, 14.3 . ' 1.8

. N e - - j . & . . .

" . . H . . 4 N _ . . . . -J
‘fI: ) : . ‘ _ — . . - . _ s N
- : ]

f . . . . : .
. . . . . . - ;o & . . . . . i .
: . .o : : . s, ¥ .. ™ ' : . - . Taen .
. X -
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- . : 3 3 T - - - : — - \fj
N, Item - ) . __.. Percent _olf Respondents 4
= R ’ T c Je) T/C - T/0O c/o T/C/0O
12, ‘Provide instructions on how’ _ A
.+ to £ill out. post-secondary oo e e _ .
: "'-'educatzl.on appl:l.cat:l.on forms. . I7.9 | 55.4 e  23.2 1.8 1.8
_- . .. . - X 5 ) . . -
& 1307 Qrganize fie.ld. trips_to J ' — - S R 3
\'riirious places of work..‘; . 28.6 46.4 25.0
/15. Fa.mil:.arize students with ' -
different occupations through C
:'.:‘the use of occupa.tional role ) o ‘ -
- playing. e - 14.3 66.1 1.8 16.1 . ‘1.8
'-"-]:7,. 'Implement A study sk:.lls ' ) "
program for students in . - .
- need of this sarvice., .33.9 .'46-.:[" 16.1 * 3.6
'18".‘. Provide job placement -l - .
- - services for students during - ' - _
thei;‘school years. i 5.4 57.1 26,8~ 5.4 3.6 1.8
20. ‘Provide: opportu.m.t:.es for i o : e
* ‘'students to learn and practice < - K ‘ . - -
--intérvie.w skills. : 25.90 53.‘6/ ' 17.9 1.8 1.8
- . . - I* * ° .
21. Locate suita.ble work .ex— ~
- perience placements for T
. students selected for work . - :
. Study prcg'rams. . 35.7 "39.3 5.4 ;G.l . 3.6
s —— % .. " -
. " ) . R - - . ‘
— ., ) -
I r-' - !t‘ o ) L - o -

b AR e b R
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Item

Percent of ﬁeSpondents o

9]

© C/O . T/C/0

22

24.

r m_each the skills: necessary to -

27.

': _
Teach skills that are useful

in interpersonal interaction ,
{e.q., commuriication and

'flistening skills).‘

Teach a separate course in

. career .education to students

-at the high school level

st atudents to seek,

- acquire and maintain employ—-

ment .}

Offer dourses or units in.. -
occupational information to

- students at the junior and

//, Benior high school levels.

——_—

- 31

Imp nt a progranm deaigned
to crease sex bias in the --

- work_force. s . .

34

Offer prggrams-designéd-to a
help students become aware

" of the changing role of men .

. 30.4-

" 26.8

and women in the uork force. - -

Provide inetrﬁ_Eion that "
would enhance students",
understanding of the’ free
enterprise systet. .

[ 2

19.6

19.6.

16.1

21.4

66.1

R el S

60.7

55.4

48.2

12.5-

1.1

7.1

7.1

L

T/C. T/0

19.6 & .

23.2
12.5. 3.6

17.9. 1.8

10,7 5.4
19.6

12.5

-

o R e e« Thmes 4 Aem -
N N

T“‘.

I.(

1.8

- \‘ 1-. 8
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- T/0 c/o’

--36

ski 1ls .

Design and implement a program

“that. would help students

develop time management

" . \:
Provide "instruction tbsstu-

'39-‘3

T/C

) ,dents ‘'on how to prepare a. o ‘ . _.'- . -
SR personal resume. - 44.6 30.4 ‘19,6 1.8 3.6
‘3'9.._ Arra.nge-act:.vities that . '_', o

" :would allow each student tar - _ S - T . - e

see’ him/herself” as someone - o N C » :

- .of worth and -dignity. : 14.3 51.8 3.6 26.8 ‘. 3.6

= . i . - - -7
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r‘ the primary responsibility- of the’ teacher. Only two prac-

.o 8 tices were agreed upon by the majority of respondents to

T 8 o A v

;“ /“be the sole responéubility of the teacher.. A total of 91.1 .,

.o ' - '

percent agreed that teachers shoulhl.ncorporate career
N Lo related information ‘into existing aubjects." As.well
f_"l M teachers shou}ld partake in the actual teaching of specific
R _ : .

y oo H

Sl L work skills. B :, :

ik

N \ ‘ . +* B -
! \ N E ' On many of the praﬁtices, totalling 56 4 percent,
\ ’ . » « -
&' Co. counsellors were. unable to reach a clear consensus as to
- B . who should be\ responsible for its deLivery. Theae prac- :
B
' E . tices, with its @rresponding percentage of respondents,_
1.". . ,
'11 ! are included in Table 110. . " ' S o o
‘I‘ . . . \ .
. I‘ ¢ - ..
! :
v !i - : . ' .. . ) ) . .I . *. L] »
\ s “wg - In ‘this section aanera +to. three research q'uestions_‘
“ ' - \ - “\_\_“‘\ -
| -\ were presgnted._ The research questions were stated as
| followsi . . ..o <«
. .. % 1. What are the Lttitudes (goala’geliefe} of .
- ' I;school counsellors regarding career education?,’
- \¥
; 3. What activities do Mool counsellors see,as
N 'y ] being important in the deli'very of career
, S . ¢ ‘.education? .. - - #
S Lo A 3. Who do school counaellors aee\as bi ing res-
I R - - sponsible for the delivery ‘of‘\various
o Ce .activitiee relating to career education? :
: The an\yaia of itema relating to reaearch queation
. B

LR T

nunber one revealed that counaellors aubacribed to an .

&

'ﬁectic_ model of career eduo__a‘tion. -~ Having prior.}ty_in *
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this model werel (1)’ Issues relatlng to a developmental -4

model of career educatlon, {2) the dlssemlnatlon oB occupa—‘

' tlonal and educatlonal 1nformatlon, and (3) the development

"

of general employablllty Bklllp. Other goals/bellefs.were f.'t

-

discussed but were not ,as stronqu agreed updn as those G :

l:.sted above. - o Ct

-

The responaes to items relatlng to research queStlon e

number two showed that counsellors, as a 'roup, belleveq that

-

~d wide varlety of practlces should be contalned in an’

effective career education program, Each of these practlces

-

were categorlzed according to elements of commonallty,wrth

other items. - Those categories that received highest

| j . T | B o
priority were as follows: {li Practices relating to - °
personal and social. counselllng; (2) items dealing wuth-

a more traditional type of career counselling program, (3)

- activitles focu51ng on the deVelOPment of skllls relating - !'

L]

to all aepectslof Iife; (4) outreach d}ograms for dropouts

and those§alienated from school; and_(S) actiVLtles dealing__

1

with life and 1iving.1 Other'practicea wezs,crmm\h‘ cussed
but were rated as moderately alnd least “important by the . .

.

majorlty of respondents.
To answer the third research queation; items that

‘received moré than sevehty percent.oouﬁsellortagreement

were placed 1nto one ‘out of two categoriea. TTHEBe'cate-':
goriea were: (l) Practicea deamed to be the reaponaibility
e

of the counsellor; and (2) practicea believed to be the
s

recpongibility of the‘teacher. A third oategory waa formed '

. ‘,
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) to include those practices in which the majority of respon-

:ﬂ\\; o . dents demonstrated a lack of copsenaus. ngh on the ligt of . ..
LN =~ '
o practices deemed to be the responSibility of the counsellhr

_were 'those related to counselling in general. Items deallng.

w1th such act1v1ties as indlvidual and group counsiﬁllng, N

assessment of studént 1nterests and aptitudes were all

. f
‘QSQA‘ . strongly endorsed by the majority of counsellors._ Onl two -

Y
;'. © , ”Ipractices were considered to be the sole. responsibilit{r £ ‘{w‘
the teacher,*these were, teaching spec1f1c work Sklll/ and;

'.1ntroducing career education into existing subjects., Eor‘; . 'K‘
/ b nmore than one half of the practices, 56.4. percent, respon-~ - - -
- 'dents could.got reach a clear consensus ‘as tog who should

be re5ponsible for its delivery. Ttem number twenty-five,j

_ because of 1ts current 1ntroductlon 1nto the hlgh eehoola
" . . - \
curriculum, was given BpeClal conslderation. According to

v o the results/of this study ‘about one half (49 2 percent} of
‘:the counsellors -surveyed bélieved that counsellors should
LY e W
teach ‘a separate course in career education. o further,

emphasize the lack of consensus approxlmately one quarter

1
-

. ) i ’
- Rl (26 ) percent) believed that teachers should assume the sole

.}
responslbillty and one quarter (23 2 percent) agreed that
;{ 3j-_’ ' '_ both teacher and counsellor should act as co-workers in. the

- ‘ delivery of th:l.s aervice.' R ¥ Yo L

.o T - '© " Bubgioups of Counsellors L S

[ T A e .o R L R
l" B

i

]

3 ' . -

[ .

§ .

¥

oy To deternine if'aprsuhgroups'of dgunsellors»existed ,‘. 2
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-, * ) . . ?9-

within the'population surveyed a Q-factor analysis'procedure

was -applied to the data. Akl counsellor responses were first
. of all, standardiz&d by converting them to Z-scores. TO\\
identify clusters of counsellors a Q~factor analysis procedure

. was ‘applied to the Z-scores usinq items as, the indépendent

. variable.' THe groups of coUnsellors formed were then recoded

g and a one-way analy51s of variance procedure was applied to

.

obtain group mean scores for each~1nd1vidgal 1tem. - The, f
F-value produced by this procedure, shoun to be significant_.

" at the .05 level of confidence, was choeen to indicate
differendes. in the profiles of mean rankings. When a post
ok . - - : N -y

hoc ‘comparison.of group means was reguired: the Scheffe .

-
[

method, significant'at the .10 level of confidence, qesi‘
ey applied. To—determine if'any of the demographic variables

(Part A of the questionnaire) could be used to describe the
subgroups formed SPSS eubprogram crosstabs was applied to

the data. . The chi-square value, 5gn}ficant at. the .05

\\h»\}EQEl of confidence, was chosen to indicate differencea in .

. . -

."any of the. variables. e ", . ‘ -
' - ' 3 s s

After analyzing various subgkoups of counéellore'three.

' subgroups were found to ‘differ in what they believed about ,

career education.; The factor matr1Cupattern produced,.. i

»graph numberq 1, "2 and”3,.delineated the existence of thrée ’

K . L k] s

distinct subgrdupeu' Counaellor loadings on factora weré

A
< vaf

- plotteﬂ on the thﬁee graphs ﬁrovided. The aymbols used

’indicate counsellors who tend to cluster together according
. * - i
M - \r; - '

' to;what ehey belieVed about career education. In addition,
L - _ . e . ] . rH?g.
ST o ¥ I“i o ‘_. * . ; Wt T n . R : . ”'.ﬁ )
K " -
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graph number 4, plottihg three'factora or three subgroups

.of counsellors against the F-value, further‘emphasized
the exlstence of three factors. - -
: An ana1y51s of graphs l 2.and 3 indicated that w1thin

eaoh of the three factore polar opposltes exlsted. The nature:
of the itema}-SOme.positively stated andvpthera-more :

negatlvely stated, accounted for thlS bipolar, pattern.

These polar o\p091tes resulted in a further division of

I . ] . LY

each group ¥nto two.separate groups. As a consequence, the

or191na1 three groups were further recoded as six 1nd1v1dua1
- N

T

groups. The new arrangemqnt was aa follows: 'WGroup A was :ifft-

ec1a551f1ed -as subgroups 1l and 2, group B .was, rec1a551f1ed

” as subgroups 3 and 4, -and group 3 ﬁgs further d1v1ded to .
‘become subgroups 5 and 6. The 1argest-subgroups were numbere
1 and-2 with eleven_and'éixteen.eouneellors respectively;;

The remaining-four*groups were much smaller in size with

L 2
: four counsellors in groups 3 and 5, and-five. and three
counsellora in groups 4 and 6 respectlvelyu-ﬁThe remalnlng
._thirteen out of fifty-six. counsellora surveyéﬁﬂdzd_ﬂot e

correlate at or ‘abové- . 30. with any of the three factors and,'

r e

therefore, were not 1nc1uded in the eubgroups.

In. an.attempt to deecrlbe the . subgroups of counsellora,
g_personal and profeghlonal informatlon .was' used in a- SPSS .
'croasfabs analy81a. The chl aquare value produced 1nv1cated'”
that noné‘of the demographic ‘ariablea were aignificant. \\ _
It is posazble to conclude,/therefore, that coundellor _ ;V’

‘QtJtudea and pr&ctices as determined by thia atudy aeemed o

-
-
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be¢ unrelated to- such varlables as sex, y rofessmonal
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-
_

S

—

E

tralnlng and experlence, cdﬁnsellor-student ratlo and

) 'questlonnalne. Group 1 dlmed sa.gm.frcantly from other

“-the 1tem3 i
.
_however, no sxgnlflcant dlfferences between group 1 and any

other-personel and profe551onal 1n£ormat10n 1ncluded in’

L

ST ) .
part A of the questlonnalre." Ry -
- Althoudh it was«not posslble to’ descrlbe\eny of the

'groups {n terms of persqnal ahd . prOfESSanal dath.lt was. ;

possible. however, to ccmpare the mean scores obtalned on'

1nd1v1dual\1tems by each group.

L

The one-w&y analy515 of_

wdle

,varlancedprocedur __pplled calculated and rank,n;\ered the

'mifn scores obtalned for all six groups across all items.

‘\Qhe F-value produced,

"~

o

nd found to be 51gn1flcant at “the

.%5 level of confidance,

1ndicated dlfferenceg in the L

prcflles of ‘mean ranklngs.

group means ‘the Scheffe method,

For a post hoc comparlson of

of confidence, was applled‘ ."

R |

snoresoobtalned by group 1 w1th the mean deres obtalned by‘

groups -2,

‘groups on’ approx ately 52 percent of the\;tpms contalned

51gn1£1cant at the

-~

.10 level

—iw
N

:ﬂ'. An analy51s of Table 12 shows a comparlson of the -mean

3, 4, 5 and 6 .on certaln ltem’,contﬁlned_ln the

o

.

Sl

be resﬁbn51ble for the dellvery of various career educatlon

, activities.

-\

-
-~

T

ra

. Significant differences in mean scores on particular

* » o -

tegorx‘and approxlm telys 75 percent of

,1n the goals/bel efﬁﬂa&xh

qklhde in- the pract;ces category. There mere,:

he other flve grchps -in terms of 'who they bulleved should

b1

-

e

.‘.“’










Y F-value significant at the .05 llevelbcf confldence,
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ltems were f0und between group 1 and - group 2. -Ah anaiysis-

~ of these 1tems 1nd1cated that group 1 belleved more strongly
" that career education should be more than helplng;students

choose occupatlogs. They believed that career educatlon‘

’ should also help ‘student prepare for other aspects of lle.'-

) Included in thls model were such assumptlo =] as helplng

.

studenta'make efEectlve use; of leisure- ti e, prepare for

_a world of Uhprecedented change, develop work and llfestyle'

*values, prepare for-an economlcally secure future and

develop skllls 1n de01510n—mak1ng and- tlme management e .

1

SR “~ In Eerms of practlces relatlng to. career educatlon, ‘firx

A rated actLV1t1es deallng with. exploratlon of care€rs, assess-—

‘| 5 w e

group 1 supported a much w1der uee of activrtles than dld

'group 2. Generally, counsellore categorized in group 1
. .

" . nl
ment of_aptltudes and-lnterests, acqulsltlon of occupatlonal_

" and educational informatipn} and filling out appllc;tion

.forﬁs'hlgher;than did group é.‘ As wellL+act1¢!tres_designed'

' T S
to help'students prepare for other areasg of 1ife-such,as

; health enhancrng behavrors were also rated higher. One can

:rnfer then that both group L and group 2 subscrlbed to a.

r

;fdevelopmental model of- career education. They drffered,

!-however, with respect to their focus on the moXxe traditicnal

aspects of career counselllng. Group l,lmore so than group

Y

!ni; recognlzed that- such tradltlonal pract1ce5 as testlng

\

. and dissemihating occupat;onal informatlon should be very

'ilmportant cqmponents of a caree educatron program. =

e e e R B
4 S
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P L K Group 1 and group 3 differed on onlp one item contained '
. - - e .‘_‘

{ . . in the goals/beliefd category. Group 1 rated,helping -\',

{ B ' 'students prepare for economically secpre futures much higher

e L 'than did group 3. o R . CEL '

-

The differences between mean scores on items dealing
"Witthractices were morq"varied than that thained on goals/
'belieis for group l and group 3. Group l rated euch
Tact1V1tleS as. information about drugs, small group discus—-

-~

!
IiI
},"-b 'Siona, invitation of community resourpe peOple,\time'
L]

L]
.

- ----management skille ‘and resume writing as morefimportant
'than_did group 3.- ' ' ;' . ﬁn '

' f Lo 11 Differemces in mean scores ohtained by group 1 and

.group 4 indicated that group l subscribed more strongly to,

;M;\ l. - a’developmental model of career education. As'well,-mean
llr -‘“‘.‘ -
o .. Scores on items showed that both groups differed in their

"\._ - -

recognition of career education as an integral part of

— . I"life—and—ltving*—*Mean raf ings given to such actiVities

/ ' o - as maklng-effective use of leisure time and “the development\
.J;'_, _ ‘ s of egrk andllifestyle values were much higher than that |
given by group 4 {/H;ems dealing Wlth prov1ding studenﬁs
with information about themeelves and - the world of - work
were aleo rated higher by group l - “

L] - i

An analysis of. mean scores obtained on various goals/.
i ‘ ' ness of others' and effective communication with othere~
-much higher than did group#S.. Timeimanagement skills and .

deCision-making skille were also rated hiqher by group 1.

. _.1. L beliefs revealed that group 1 rated items dealing with aware-

. L . "_“
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. ' ¢ R o et
Group 1 and group 5 also differed significanﬁ*’f%h a

. :number of practices relatdd to career educatlon.' The mean:

\ -
scoree obtained by \;roup 1 on such activitles as exploriﬁb

J—

varlous occupatlons, small group discussions, and programs

that enhance health were higher .than those obtained by - -

. \ .
roup 5. B I
g P A

Group .1 and group, 6 differed only on ltems contalned
.t t -
’ JJQ 7 in the. goals/bellefs sectlon. - The overall theme encompa531ng
‘these 1tems was Jtudent knowiedge of oneself and the . rld

- of work. Group 1 rated such an Orlentatlon hlgher than\dld

L

B Y
| Table 13 outllnes thoaeﬂitems on whlch the meanﬂscores‘*:‘

obtained by group 2 were e;gnlfloantly dlfferent than thosc

obtained by,groups,3, 4, 5 and 5. Only 1tems 1ncluded in b

the gonlo/beliefs oategory were found to be algn1f1cantly

dlfferent. ", ' '.f

I

An analyala of Table 13 1nd1cated that groups 2 and 3

- b
[ N ———— I

differed in their bellef on items deallng with such concepts

as self—awareness, knowledge of ineself occupatlonal

u -
'knowledge and dec1510n—making skills where group 3 ratgd

PR

those items as more 1mportant. /.:

An analyaie of the mean ecoree obtalned by grou

-ization of what career education is., Group 4 viewed career

education as tralnlng students in partlcular ocoupationl
whereas group .2 believed that the focus of carser sducation

shoild be on the development of self. Rated higher by

v

e o . S <
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PART C: ' Practices
6 S 1.62 .7 . . - 4/3.60
g 8 - 2106 0 5/3.75 .- 4/4.00

127 7 193 C LT 4/3.60
13 2,500 T . . 5/4,50
25- . . 231 0. C4z3e0. -

'fi- N R ‘1: 2. 68— N B {/4.29' T

N . . : . .
37 2.43 . 5/4.25 -

TABLE 13 : o
~,Itemé on the Mean Score Obtained By
. Group 2 Differed Significantly,from the _
Medn Scores Obtained by -Groups -
| 3, 4, 5 and b . .
. "' - B ° j : ’_ ‘. . :
Yy ' . .Mean ‘Scores of Other Groups
4 ' Ttem # gginqgggrez' - . Group #/ . Group #/
. : " p : Mean . . 7  Mean
Vo ‘ . . o A ,
© . 'PART B: Goals/Beliefs T s
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l?aspects‘ofla etudentis life. . 4

) vocational education are-

i
|
]
o

Group 4 were 1tem5\dealing with the development of Bkllls

in helplng studenté seek and malntaln employment. .An

analysls of ‘Table 13\also showed'that group 4 suhocrlbed
\ S

'to a much,. narrower cohceptuallzatlcn of career educatlon,

. " LS
that is, one that 15 ano ymous to vocational education..

Table 13 also outlrnes 51gn1f1cant dlfferences between

'the mean scotes obtalned "etween groups 2 and 5. Unl;ke -

. o~
- that @ group 2, group 5.

_should not focus on all as&ects of a person s. 1ifea- They

'elleved that career education - - :

\
contend that - those respons;hie for the dellvery of career

,

educatlon should, in addit to other act1v1t1es, focus

T L
an helplng students 1earn how to successfully complete B

:]Ob and post-seccpdary appl;catlon forms, write personal_

resuqes and v151t-place5 of work, Group 5 believed that

‘career aducation should gecue m;ihib on the gccupationai 4

e

Table 14?prcvides a'compérie;h ofethe mean scores
\ .
obtained by Qroup 3 and Lhat obtalnEd by groups 4, 5 and 6

1]

'on some of the ccmmonly eld goals/be11efs related to

\ .
career educaflon. No si nlflcant differencee between means

werLe found ?n terms of t e - relatlve 1mportance given to

\ :
praotlces :f who should e respon51b1e ﬁor its dellvery. &
1

' - An analygis of Tabl 14, showed that\SLgnlflcant dif-

. ferences existed between group 3 and grou 4. Group 3 more -

“ \
strongly e]ected the no 1on that career educatlon and

ne and the same. ‘gnstead, group '3

v1ewed cdreer educatlon as a, developmental process extendlng

—
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"-ffom_early ohildhood through senior high schooi and beyond; . #

As well, group 3 differed(from other groups reforded in the
»table, 1n the lmportance glven to knowledge oﬁ the world of

work and career education: being part of all aspects of an
N i
i\ |

;ndividgal's life. k'.ﬁ I ]

L TABLE LER I T

RN _Items on- Which the Mean Score Obtalned by
a4 . Group. 3 Differed Significantly.from the
: Mean Scores Obtained by Groupa
] 4, 5 and 6 T
Ll L —_— . . . " .
F )
7 -
“a, . ' ‘ S ‘Mean Scores of Other Groups
- Item #° - ¥§3n6383r¢3- i Group #/ ° - Group #/ .
v o | STOUR o7 “Mean’ - Mean

PART B: Goals/Beliefs . .

17 . s.00 4/3.60 : L.

34, - . 1.00 - 4/2.00

28 . 1.00 . . 472000 © 6/2.00
29 -2 - 1.e0 . .4/3.20

.33 . < 1.00 4/2.20

YR 1.00 - C s/®2s.  as2.40

36 1.25. : ay3.20 = ‘57;.75 ,
43 . 3,75 4/2.00 R
49 0 Tii2s E ~4/3.00

Frvalue significanf at the:.OS level of confidence.
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4

L “I' An analysrs of Table 15 showed that group 4 belleved

“f' more strongly than did either groﬁp 5 or group 6 that career

L . .

The data contained in Table 15 provided a comparison. of -
the mgan scores obta:.ned by group 4 and the mean scores ;
obtalned by groups 5 and 6 on items related to the goals}

beliefs category.. No slgnlflcant dlfferences between means

were found in termd of the ectivities refl.ated to career .

L3

educatlon an who should be respons:.ble .'Eor, J.ts del:.very.

)

J.

¥ N .

N educat:.on and vo-cat:.onal educat:..on were synonymous. In com- -

-

parison togrouP 4, group 6 strongly supported the . not:.on

R K

t.hat career educatz_on programs should be much broader in focus

. { ‘.
and empha?ize all aspects of a person -] llfe. .
B TABLE 15 > !
Items on Wh:.ch the Medlan Score Obtained by
_ ‘Group 4 Differed Gignificantly from the _
. . Mean Scores Obta:med by Groups 5 and 6 -

it
Hi
h

- W -
* P . 1

1 [

Mean Score Mean Scores of:Qther Groups

-Item‘.# , for Group 4 _ -(‘Er::ggn#/ E Ergggn#/
Sl L ean - Me
PART B: Goals/ﬁeliefi;‘;; | | 3 ?ﬁt ok
P L 2.00 .. 5/1.90 . 6/1.00
28 2.00 Y 5/1.00
29 3.20 " - 6/1.00 . s/1.25
$31 2,20 A 7 /433 |
13 . 2.20 - sz1.00 ‘
36 T o 8/1.33 -

=

F-value significant ‘at the .05 level of confidelﬁxce.
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’ Summary '

The final section in the analysis of the data-dealt
* B R -
with an examination of subgroupe of counsellors. A Q-factor

ana1y51s procedure was applted to the data to discern the a
‘exact r)um]:rer ot distinct fag‘ors._ Two, three, four, ‘fJ.ve

and gix different fag or ana1y51a procedures ware.executed

resultxng in a three—way,factor analysis yielding.diecrete
: o - R :

factors for'breakdown. The three greups vere 1d¢nt1fled

in terms cf the way in whlch counsellors responded to ltems

eontalned in the questlpnnalre. | e ‘ Ce L e

. . & oo o - i .
. Each.of};héfznree groups identified was bipolar in
nature.  This réqntted in a further division of each group

-c.-/

into two separate droups. The '3ix groups formed were &

recoded and a qne-way analyeia of variance procedure wag

' applied'to-obiain the mean Scores-for all six groups‘acfo&s

all items contained in the duestionnaire. " The Scheffé

method Was used in the calculatlon of 9¢gn1flcant dlfferenees

between group Mmeans. As: well, SPSS subp;Ogram cr055tabs and
l

the'kesultant chl-square value yielded no 51gn1f1cant

-

- di ferences among groupe ;n terms of the personal and '} _
) .

-

progessinonal informat;on obtained. o .

_ The mean scores obtained by the six g-_ro'ngs -on ea'cl} ’ ¢

. Ltem Qere compared- and ;ignijicapt differences :eéortedrjv‘
‘No groups differed as éo .who tney.beliéfed shdnld be’ S
responsible for the déllvery of various. career educatlen.
activities. ﬂs wéll, groups 5, and 6 dld not differ .

: LN

<

C e v
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significantly on'any'df.the items contained in the question*.

. . . ) ) 3 § . . 'Lh—...,_ . -
na:Lre. S ' ' L. e :
. B . E .

“An analysrs of the subgroups of counsellorq,revealed that

oz e

"a humber of opp051ng conceptuallzatlons as to whatfcareer

-educatron.was emerged. Although for all groups there weres

. L

. . . " ",' .
- overlapplng v1ews, an analysiS'of the mean scorea indlcated

v by counsellors

e i N .
e _ - .

4

¥
-

. of eleven*%puns llors tr?hey tended to subscrlbe tq what

L

]

'and the develop*ent of specifrc life skills, auqh as. .

that Jmany of the goals/bellefs and practlces, commouly held

varled qulte extenslvely among the subgroups.’

Accﬂrdlq' to the reeults of thls study, group l coneleted

-

puobably was the broadest conceptuallzatlon of career

4 D . e

edl:lcatlon. Members of thlS group v:.ewed”:eer eduhcatJ.on as o

.

- .

.. nhot only 1nc1ud1ng the role of occupatlonal lnformatlon

Ve a.

~.and the development of the eelf-concept but all asppcts "of

.a person 5 11fe. Proponents of this modelX belleved :ﬁ\t

counsellors should be concerned wlth such aspects as per—

[ ..
FONL M -

sonal development of the rndLVLdual prov;dlng students_

w1th lnformatlon about themselves and the world of work

i . LS

qEClSlOn-maklng skllls %Pd time management sk;lls. As well
grouo l belleved that career educathn was. closely reiated
to couuselllng Ain general. T - v
The resulte of thlS study also reveafed that group 2 was'
-~

the largest of the six groups and conslsted of 51xteen ': ' -
*- .
counsellors. yey tended ‘to subecribe tbTa develoPmental , (’

nndel of career ucatlon. ThlS group believed very strongl

that counsellors should emphasize'the development of the
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L self-concept .and pPBvide op’bomu.n'\j;es for every student's
<. g \é - personal deVeld‘gmrent. As well, groups 3 and 6 subscribed
§oed )
i} f‘ 1srgely to : developmental modef 4 ‘
o A ’ . 'The mean scores obtained on items by group 5 :md:.cated
P w s i...l'.:, C . '
! e ~£ ) \‘\Ehat thls group could. be dlstmgulshed from others by its
: i ,
R T emphas:Ls on the occ@atlonal a.v.pects of a person's life.’
3 Accord;mg to thJ.s graup, the, focus of career educatio-n R
should bs on d:.ssem:.nat:.ng occupatlon'al 1nformation to .
. students w:.th the, bellef that such- knowledge Was of prlmary
v '1mportanoe in helplng students choose a satlsfactory
= |
: T occupatlon._ ) ' o T g..,w T . '
‘{ o ho L, Probably the cnarrowest conceptuallzatlon of career. .
B :’-. . . z ) " \
Y g. e *eddcatlon was that held by group 4. .ﬁccordlng o proponents
. . ) . of tliis group, career‘,educatn.on and vocdtiona lming-
, .o “3 wére one and' the" same. The'y belleved that stqdents should
Co 'Igraduate :Eftom h:l.gh school w1th some saleable ‘work® sk:Lll.
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CHAPTER V

¢ ) SUMMARY '.. C‘ONCLUSIQNS AND RECOMMENDATIONS
» . N . ’ -
o , - P i * . . ' . adn

e Sungary

j“ . The major purpose of this study was to examine attitudes

4

toward and practices, in career education of school counsel- ’
y .- lors in‘the Province of-Newfoundland and Labrador. A’

secondary purpose was to 1nvestigate the relationship

@ between school counsellors‘ attitudes toward and practices

"

_ giga: in career education and selected personal characteristics

Of the counsellor. -’ﬂ

A o Answers to the following research questions were

I

soughta R - . L
’

1, What are the attitudes (goals/beliefs] of
' school ‘coinsellors regarding career. education’

2, What act1Vit1es do*s¢hool counsellors see
& ‘s + ashbeing important in the ‘delivery of career
/J”’#/J education? N , .
'3, Who d school counsellors see a being
- - - . responsible for the delivery of Vvarious , )
activities relatinq to career education? '

In Chapter Ir research literature was preSented on the

v

) topic under study and divided into the following sections-

- |

(1) Theoretical models relating to caree?'education, 42)

, discu531on of the ‘concept attitude, {3} ounsellor - attitudes‘

toward ﬁbcatiOnal?education' (4) counsellor xrole perceptions

v by counsellors and other educators;. and (5) student ;'\\

99
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returns.

" : 100.

.fpérceptions of career counselling.

A three-part data collection instrument was developed _.
by the investigator from authoritative resources avallable

w

in the related literature. The counsellor gquastionnaire

was sent in May, 1983. -A self-addressed, stamped envelope

was enclosed. . Two weeks aféér the indtial mailing, a
folloﬁ—upaletrer was sent to non-respondents in dhde} to
elicit a greater response. Four weeks after thé-initial ;
dailing,closure‘was pd?}onfthe receipt of returns. These

two mailings resulted in fifty-six, or 43 percent, useable

The data was stdtistically analyzed by using three

different mEtnods.‘*Firstp déscriptive statistics were

- s - . = ':c o .
used  to explain the demographic variables of the respondents. .

Second, median and variance scores were used to explain the

importance . given by the counsellors surveyed to each item

;contained in the questionnaire. ,Third a Q-factor aJalysis

procedure was applied to the data to 1dentify subgroups of

counsellors. A one—way analysis of variance was used to

calculate and rang order mean gcores on each item for all ﬂ iﬁ
groups} The Scheff& method, significant at the .10 level Y.
Iaﬁ confidence, was applied in the determination of signi—:' |
ficant differences .between mean scores obtained by the _ _' g

'groups. As well, in the third method, SPSS subprogram

crosstabs was used to indicate differences between groups

-

by using personal and'professional information as data.

The chi-square value, significant at the .05 level of

.
. .
\ : +
. .

. Lo o . T




-

8

“xl
shrgsyed it was much . broader in focus and enconpassed many

e 3

N

-confidence, was computed to indicate differences in any of

the variables. ' ' .

P . ’ -

Conclusions \

The results of this study clearly indicated that school

counsellors% by and large, made a clear distinction between

fareer education and vocational education. The notion that

both are s?nongmous-was'rejected by the majority of respon-

dent -An analysis of the data obtalned revealed that
i_ Y

career- educatlon was much nwre than teachlng students spec1f1c'
. \

job skills; lnstead,.accordlng to the majority of counsellors
hJ

1

aspeoEExof a person's life. )
———
The majorlty of counsellors surveyed in this study

'subscrlbed to an eclectic model of career education. Ratings

on goals/beliefs and practices indicsted tnst applications
had been draﬁn from many of the models reviewedlin Chapter II.
As well, many of these assumptions relateo very closeiy ro
those conmonly associated with counseiling generally.

For'many of the counsellors surveyed in this"study,

choosing an occupation was more than a s1ng;e‘ﬁvent occurring
a

in a person 5 lle‘ 1nstead,-1t was séen as

process extendlng from early chlldhood beyond ‘senior. hlgh
"““s-r
school. Through thlS developmental process it is lmportant“s

evelopmental

- to teach students general skills that are useful in all

-




part of their counselliﬂg duties. In fact, a9 percent of

- be reached as to, who ehould be reeponsibie. It seemei

- 1p2.

)
aspecééf:; life. Counselldrs agreed that they ehoula play
4n active role in providing these serﬁi?es.

One Tan conclude from this study that:counsellors.
viewed,oertain practices relateo to career_eduoation eé -

"z

L

the practlces were ratedwas solely the respon51b111ty of

the counsbllor. In contrast, only 5 percent were considered

:‘: .
to be the sole responsibility of the teacher. For an
alarming 56 percent, however, a clear;consensus ‘could not

— -

. b

ev;dent then that some of these practié&p were not performed
"‘,___.-x-a .

by the oounsellor or other pereonnel because they were not

con51dered part of anyone®s dutles. ﬁ01ear1y, eteps must be

‘ taken, poss;bly by the Provincial Department of Education,

to facilitate the clarlflcatlon of ¢counsellor and teacher
role w1th regard to responsibility for the diverse aspects
of career education. o ‘ -

In this study six subgroups of counsellors were
identified‘%ithin the population eurveyed. Qoye of these
groups had opposing conceptuafizatione as’ to whet goals/

-

beliefs‘and.practioee'constituted an effective career
educatr:? program. Although these eubgroUPS-were not
1dent1f1ed in terms'of- personal and profe351onal 1nformatlon
31;‘%3 possible, however, to discern differences between
groups by comparing group’ means across items.

Although ‘most of the subgroupa studled had overlapplng

views they did dlffer on' a\number of important items. “An

n_ '




103.
. ‘
analysis of these items made it possible te make general -

statements concerning the focus of these groups. Group 1,

L]

for example, when compared to other groups subscribed malnly
to a llfe career model, that was, one thet emphaelzed all
aspects of a person’'s life. Proponentslof thié'gropp
believed that Wwhen engaged:in career counselling'it was

importaﬂt to look' at the personal and social aspects of
. : - ! o .

a persoﬁ's life. Other groups, ﬁamely-z, 3 and 6 subscrlbed

largely{to a developmental model of career educatron. ‘The

prlmary[empha51s of suCh a mcdel was on the development of

self-cdgoept and on pereonal growth

Stlll other groups subscrlbed to a more narrow. concep—

i

tuallzatlon of gareer education. Group 5, for example, L0

belleved that career ‘education should be primarily ccncerned -

" with dlssemlnatlng occupat1cna1 1nformation to students.

‘Such inﬁormatlon would bé of utmost 1mportance in helping

[

'students choose satlsfactory careers.' As well,-group 4
subscrlhed to a more narrow view of Tareer educatlon.
Accordlug to_thlf group, career educatlon ahd vocatlona%
education were one and’the‘eame. Thusl for group 4 lealm;ng

.
specrfi wcrk skllls was cf/prlmary 1mportance 1n the

r

~delive of an effective career educatlon program

s
'.

"~

Recommendations for Further Research

+

Further research is recommended on the basis of the

+

1nveetlgatlon conducted in this study.




g e e

or expanded career counselllng serv1ces.

104.

1. E"urt.her research needsa to be conducted to ascertain

whether counsellors have the competencies necessary to
O _ ‘
perform many of the activities cutlined in the study. The .

.results of such research would provide school boards and .

educators| with some ‘justificdtion for .proposing activities

to address the problem. . . /

!

_2 A.n issue wh:.ch needs further reseqrch is to what

extent counsellore are J.ntegratlng their goals/bellefs and.

practlces :Lnto then: dally guldance/counsellmg act:..va.t:.ea.

- Research conducted on thlS tOplC wou],d provule local guldance

directors and prmclpals w1th the data tneeded to Just:Lfy new

el
3.

3, Further research could also be conducted on demo-

-

graphlc varlables, other than those used :Ln th:l.s study, to K
help descrlbe sub‘groq“of counsell;)’rs who were ‘found to
have had dJ.ff-erJ.ng v:.ewpolnts regardlng career educatlon.

A study of thls type would help counstallor educators, school
board personnel and'others to pIOVlde preserv1ce and-

:|.nserv:|.ce workshogs for counsellors in order that’ consastency

~could be establlshed for the delwery of career educatlon.

N . ' . . . . C g
- - I
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" . relating te carder development and career educatxon.

\

I - ' . 113,

TN
2 Berder Place
. ' . gt. John's, Wfld.
; May 17, 1983

;* o . N Ce

. . L . ' (%
T0 TEE COUNSELLOR: - :
' . . ? . . b I v ‘
The: faliow1ng quest1onna1re is aa 1mportant part of a study which I am aOLng on
' counsellor attltudes toward and pract1ces in career’ educat1on.-

The quest1onna1re "will’ hopefully pmov1de valuable 1nfotmatlon as .to what
counsellors believe regarding the essentizl goals, assumpt::.ous, and pracl::.ces

% ’ ; : B N
As a graduate studJEt in. counselllng and 2 future colIeague, I am askzng for

yout geherous cooperatién in helpiisg me partially fulfill wy thesis requirements
“ ‘by. completing the attached questxannaxre. Your full cooperatlau will be .greatly
appreciated. . S - . , '

. . ’ 1 .

The quest1onna1re ‘has a numher 1n the top. r1ght corner. to allow me to keep track
of responses. :(If you w1sh yourt response to be strictly anonymous, please' tear -

off this numbet hefore return1ng the answer sheet, In sny-case, the code number

v will only'be uted to check if a response has been received., It will then be

-removed hefore any analysis is'done. All responses will be cons1dered

. confidential. No- petrson. or, achool 9111 be identified 1n ‘any report’ of the

-+

reaulta of the autvey. oS

."/- ',,’ . '_--‘hi
C e, .

You "need not put your -name’ on the quethonna;re. ;Aléo'a::cambeq, sqf{tgdd;essed

- envelope is encloaed ‘for your canvenxence.. o T »
o N # " : ) ' -,
e . L ‘. Yours truly, ..
e e e T o L ‘ ) \ - ' i o 1 i . " 4
, , .'{- : ' , N . L~ -
AR SR
.I| ! " .
' 4
] . . )
* 1 B n ki ® . ’ : ’ !
. . o Wayne, Lodge | :
. . . 1.
R T v | - '_
. ! . ' - ' ] -
- _En€ToBure - SR S ' : )
- . ) . ’ .‘. W ‘ *
+ . - - . 3. M
r # N ' :;n
- N ] ! !
) L
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P 115,
PART A: GENERAL INPORMATION

DIRECTLONSG:

L

Please indicate your respomse by placing a check (V') in the approprlate block
to the right of each item.

Sex: Msle ; -

Female ————

Age: .25 and under ~--- :
© 26 - 30 - e
31 - 35 ,
36 - 40 r'
41 - 45 e s e
. 46 ~ 50 e et
51 and over - --

DDEDDDD 0O

Professional Eraining {check aﬁprbpriuﬁe-items):

B cafahreate Degree(s} (Please specify)

Graduate level courses in Euunsplling

Master's Degree in Counselling (Educational Psychology) m———-—mm——es

Other {Please sPeéifyz

Baoo

Your professlonal experience {including this year) Specify the number of .

years of experience for each block checked. ,

Counselling (yrs) : : : - - O
Teaching (yrs) - - 0
+Other (specsfy title(s)) __ . a (yrs)cj

‘Have you completed any program(a) in theutechnlcal or vocational area of

* post. secondary training?

Yes (please spet:_ify)" ———- . - ' {j'b
No _ : e —— : -]

L 3

_.f'_-

vy
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&.  Educational level of students in the school{s) which you serve.
than one item if necessary).

y

116,

{Check more

Elementary
Junior High

L

O

Senior Righ

7

K-11

oOther {Please Specify)

. 7.5 Number of atudents in the school(s) in which you serve.

Lessa than 250

251 = 500

501~ 750 -

. 751 ~ 1000 .

1001 ~ 1250
1251 - 1500

<1501 - 1750

- 1751 - 2000. —- S

2001 and over (Please Specify) . -2

. \ o

N,

B. Relative amourt of time. (in re

spend on career education.

-

T w

]

lation to other counselling duties) that you

Less thaun 101
117 - 20% - f
‘212 - 30%
31 - 40% 2 ;
. " \ ﬁ
41% - 502 :

51% and over

oo oo
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The following 1tems are a set of gstatements of goals and bel:tefs regarding
.career development and career- education. Please indicate your general feeling
toward each item, regardless of whether you are working toward the attainment of
these goals and beliefs. Indicate your feeling by circling one of ‘the symbols
at the right. . t

" PART B: GOALS ‘AND BELIEFS RELATING iU CAREER EDUCATION

DIRECTIONS: , |

] * -
" syMBoLD:
‘; -SAI - Strongly aﬁreé
; A = Agree
; UD - Undecided .
' D - Disagree e
i 8D - Strougly disagree Lot
.1, A major grl-al of career educatiom is to enhance each 1’'SA A UD D 5D R 3
‘student 'e | personal develoment. e ' . . . '. t

- 2. A career lducatxon program should aesist~each _
atudent u}th the development of a persqnally . ) -
suitable combination of work and lifestyle ' . .

5D

o

values. | : . ) .- SRS SA A UD
3. Caraeer educat:l.on should be concerned with
he.lpl.ng each student develop a positive self-
image. | — < .8A A UD D 8D -
- . - -
4, A very i.mporl:ént' goal of career education is .
to pramote in students an appreciatiom for _
all vork chac people perfom. SA '.A UD D BD
5. A goal of, career educat:.an is tojhelp students . ) .
,develop éffecl:ive atudy skills and study habits._ : S& A UD D SD
6. Career: educatxon should teach atudents how- to _ _ . .
local:e a {job vscancy. . . I- - S8 A UD D SD :
. C o ‘ : . -
7. A career educ_.:at:l.on program should teach atudents _ ) : -
how to‘m.&lke'effecgive use of leisure time, §s A UD D SD
8. An important gbjective of career education is o
. to facililtata ‘students’ understanding of the _ _
free enterprise ayetem, . ' E SA A UD D SD
| ‘ ' : "
9, A goal of career education’is to assist students R ‘ W

in the development of interpersonal skilla r
{ex: com:mm.cat:.on and listening skille) that . ) .
would beluseful in any setting. g © S5A A U -vD/ SD

] . 1 o
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10. A goal of career education is to prepare sfudgnfs] . .
for a world of unprecedented change. SA A Ub D SD

11. Studenta who have knowledge of the types of job N T

opportu:zries available will make more realistie :
occupat al choices.. SA A UD D 8D

12. An essential prerequisfite to a satisfactery
career chpice is self-awareness. . SA A UD D §D

13. A primary pgoal.of career education is to help
gtudents make an occupational cheice upon . . :
graduating from high school, BA A UD D 5D

14. It is reasonable to éxpect students at the ° ' —
end of grade nipe to make course selections - .
based on their caréer interebts. o "8A A-UD D SD

15, A goal of career educat1on is to help students_’
- develop an undeéftandlng and an awareness of L. «
others. . _ . - . o P _SA A .UD D 5D

"16. A career educstion program should help.
© ' students devélop an understanding of-the - . n , S
“ sources and value of educational informa-- - o / L ) o .
tion relating to post-secondary institu- S e R . ’
tions. o . - . " . SA A UD D SD
17. With more vocational schools and a cldser’ o .
118150“ between them and high achools, .
career education would not be needéd im . . 92553*;~
thﬁutyplcal_secondary_school curriculum. . "BA A D 8D

18,  Career education should be concerned with .. ’
helplng students develop-behaviors and life- ; '
'stylea that are health euhanczng (ex: exercise, : T
s:resa management, etc. ). P! C . :'SA A UD D SD

19. Chlldren prior ‘o adolescence baae career
choice przmarlly on intereats ,and fam1115r1ty o
with certaxn occupatzona. o ‘ SA A UDr;D . 8D

20. An ob;ectlve of cereer education is to " : RN
: facilitate the development of realistic and- ' : '
% rational career dec181on—mak1ng sk1lla on the . Co
part of atudents. . . T oo ‘84 .A UD D SD

.21, Studenta' level of self-eateem is ‘a cruc;al : . _ -
' factor in influencing carxeer choxce. L SA. A UD D 8D

22, [The beat form of career educatlan is the pre-. - A .
parat1on of” 11terate, articulate, and academ— o R .
1cally well—educaced s:udenca. B 'SA A UD D ED



A
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2}» Career education programs should help studeats 115.
+become aware of the many occupational opticns ’ :
open to them, ‘SA A UD D S$D

24. Career choice is a process rather than an event. S\ A UD D SD

25, A major purpoﬁe:of career education is to channel )
students into careers where manpower needs axist. SA A Ub D 8D

26. Career edupation programes should help students
develop txme management skills that are useful
for them to organize time to meet school, part- ‘
time jobs, asnd leisure responsibilities. ‘ SA A UD.D 8D

27. A éoal of career education is to help studenta;
match career choice. to their 1nteresta, abxl;tles

. and value systems.; - . . .. S8A A UD D.SD
_ 28. A career education program shou}d increase . C e
students knouledge of the world of work.- : SA A"UD D 5D
o 29, Career education must be deszgned for students -
. : from the earliest elementary level through . . BN
: = grede twelve and beyond._ - .. . SA A UlpD D SD |

30. .An -important gdal of careeriiaiéatxon is to

help students prepare pergonal descriptions -

of themselves (personal resume).'that would be .= - C : .
accepl:able to an employer. o : L “SA A UD D SD

.31, Career education and voeat:.onal educstl.on are .
' synonymous. . Lo o SA A UD D SD-
32. Career education should help students develop
' a realistic perception S St their abilities, . -
skillp, .and values in order to prepare then. CL .
for realistic occuﬁational choices, = - ' SA A UD D SD

" . 33! Career development is a’ contlnuous, dave lop—~
' mental process — & sequence of choicea which ‘
form & pattern throughout- one 8 lifetime, ' ' SA A UD D 5D

34. Careeteducatlon should help students develop
- effactive decision-making strategies and _ )
ekille to effectively carry them out. ) SA A Up D SD

- 35. A careér education program shodld shelp atud-
' ~ ents understand the relationship betwee

" .educational opportunitien and gtcupationdl .
‘or career requ;rements. A - : SA A UD D SD

36, The, maJor focus of career education should : - ' e
' mot only be on work but on all aspects bf ~an - e )

‘Ii.ndiv:.dual o life.: ... . ., -"BA A U D h

. . . N . * .
. . . . - . . .'4 . - o
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39,

40.

4l.

43,

44,

46.

' l.?.

48.:

_bergein1ng, and rights of workers.

"

Career choice tepresents an extension of
personality.

Appropriate occupational choice is largely

s function of the adequacy of self-knowledge

and occupational knowledge.

The process of career development and career

choice is best facilitated by /}n&stlng each -
student in the development —afid implementation
of a positive self~concept.

People are quslified, Bur virtue of interests,
abilicies, personalities and educstional
qualifications for a number of different
occupations. . '

.
e

Career educatxon muat serve to introduce
students to the "work ethic" and to an
appreczation for product1v1ty ‘in the free

.enterpr1se system.’

1

‘Career development is part of human gelf~ .+ -
- development, . 1nvolv1ng dlfferent develop~
: mentel tasks at various 11fe atagea. F |

Career educatlou should be concerned with

" teaching students how to build economically

secure Euturea.

The process of a student choosing an’ occupa~-
tion evolves naturally

:Every student should gradute fram hxgh schoul
" with at least omne s&leable skill thet he/she

can use on a Job

All :eacheru have a reSponsxﬂillty for intro-
ducirdg students, through subjects which they
teach, to the world' of work.

. In career education the acquisitiom of

occupationdl skills and' information miat
be subordiumate to the- goal of personal
growth and the development of akllls for
11V1ng. .

+

Some aspects of the junior or -‘semior high '

school career education progrlm ghould ‘include . |

teaching-atudents’ "about. unions, uollec::ve

»

%

SA A

SA A

SA A

SA A

sA A

SA A
SA A

SA A

120.

UD D SD
UD D SD
UD D SD
UD D SD
UD D SD
UD D SD
D, 8D °.
UD-D 8D
Up D SD
UD D SD
D D SD
..‘ ) ‘-
UD.D sn\
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49, Caredg education omet place less emphasis :
on vodational goals and specialdfted work
skills "and more emphasis on helping young
people to assess the potential of any career
for the development of the total self. .
50. Tareer education should be offered primarily
during secondary school years. SA A UD D sD
51. Career education should be concerned with . .
removing any sex, racial, or culturzl biases
that exiat with respect to various occupations. SA A UD D 5D

52. A goal of career education is to help atudents
' make effective use of personal streogths and ¥
weaknesses, : . SA A UD D 5P

PART C: PRAGTICES RELATING TO CAREER EDUCATION S .
. - ' -

o N
DIRECTIONS' . - .

~From the follou1n3 list indicatae, on the r1ght hand side of the page, the degree i
( to wh1ch you believe each practice is 1mportsnt in the delivery of anm effective.
career “education program. Please reapond ‘to each statement regardless of -
Hhe&?ir you are currently delivering thesé abtivities. Indicate your judgement
circling one of the numbers at the right. The numbers range from 1 (least
1mpogtnnt) to 5 {most important), . Yy

¥

Exaﬁple: ‘
1. 2 3 L4 -8
~ Least . Moderately Important Very - _ Most
" % Important Important C Important Important
L

Alao on the lefi-Hand eide of thdPpage circle the letter representing who you
beliils should” be primarily responsible for the delivery of each activity. ¢
_represents Obumsellor, T represents Teacher and O representg Others. If you
’chuoo@ Orhers (0} please specify who you th1nk should be reupons;ble.

' T'G-O ' 1, 'Provide and mapage ,an up~to~date
occupational amnd educatlunal inform
i . -atiomn system. .

TGO ' 'i.' Arrauge,‘through Canada Meapower
o for the use of the C,H.0.I,C,E.8, . ‘
' ' ‘Program. ¥ 12 3.4 §

[ —
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TGO 3. Incorporate career educa::.on into
the existing subjects (ive., math, _
science), ) M o2 3 4 5

TCQ 4., Adminiater aptitude tpats as an
aid in helping atudents select & eareer. . L 2 3 &4 5

B .
TCO 5. Teach specific skills {(i.e., indus-
trial arta, bookkeeping) at the senior )
high school lewel, . 1 2 3 & 5

Fa

TCO 6. Deliver a program to help educate .
students about the abuse of drugs. 1 373 &4 35

TCO 7. Cooduct smell group discussions with,
students havi.ng similar career interests. 1 2 3 &4 5

TCO 8. Provide :.nsl:rucl:lons dn\:ow to f111
: out ij application forms.” o T2 3 4 5

TCO ‘g, éncoutage the use of simulated work .’—
experience activities as an aid ln' . .
career and self-auareness.r _ ’ 1 2 3 .45

TGO . 10. Provide activities deugned to help: . . .
- wstudents see the difference between . = oo

. : “behavx.org that- en‘nanl:el health {i.e., .
. " -.exercise, stress management, etc.). ' e
. and those that endanger :.I: {i.e,, .
.~ abuge of drugs, etc.) ' 1 2.3 4 5
TCO if. Initiqte_and deliver values clar~ = -
o ' ifica{t}n programs’ 1 2 3 4 5
TCO 12, Provide i.nsl:rucl:i.ona,:.qn how to . - o
- fill out post-secondary education T - R
application [orms. 172 3 4 3
TCO 13, Organize field trips to various oL ]
' . places of work, . 1.2 3 &4 5
TCO 14. Allocate specific blocks of time o |
_to ipform students about careers. .1 2 3 4
TCO 15. Familiarize students with different i
occupaticns through the use of o
.occupatioual role: playing.' o 1 2 3 4
TCO 16. chourage. Ra:ents, empla}‘erg, 'aﬁfl -

other comuni:y wembers to actively:
participate in the career educatlon

-~ , program, v : o 1.2 .34 5,
. - . ’,,4 . ' s ' . ;‘ s,
TCO. 17, Implement a ptudy slulls program for . R o
o students in need of this service. _ 1 2 3 4 5
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'2'1.

“the junior

t- < ;
Provide job placement servides !
for students during their schoollyaars.

Design and implemeuE a’peer {
counselling program. '

Provide opportunities for students

to leaxn and practice intervie

skills, .

Locate suitabie work expef{ence place—.
ments for atudents selected for work

atudy programs. . . -

‘ Teach skills that are useful in inter-~

personal interaction {i.e., communica-
tion and lmstﬂhlng skmlls)\

Invite communlty Tesource people to

’ d;scuns cCareeTd.

Teach a separate coutse in career

-education to -students at the high

school leve1.

Teach the skills necessary to assist
students to seek,.scquire, and main-—
tain emplnyment.
Inv1te,repreaenta:1vea from post-
gecondary institutions to discuss
academic programs.

ugees or ulits in occupa-
mation to students at
nd genior high school
levela. ' L

Teach studenta, through small group
process, assertive ‘skille.

Implement programe designed to
facilitate' career—decision making
skills.

Offer outreach programs designed

for dropouts and students uho appear -’

sl;entated from lchool.

A

.

123,

2 3 & 5
2 3 4 S
2 A~y Ei
2 3 4‘_5‘
z";{ja,s
za &S
2fs 4 s
2 3 4 5
23 45
2 3 4 5
13 4 5
2 3 4 5
; 3""2{_._5

[T
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Co al.

‘Implement a program designéd to
decrease sex biss in the work
force. :

cCo 32. \urilize careex'aéaeahhent inetruc-

v

co - 33.

co 34,

| -
c.0 35,
co. 36.
co 37.
co 38.

tions to assess students' intereats,

aptitudes, personal uneede, and value
Conduct individual counselling sessi
with students concerning their educa
tional decisions.

A

Offer programs designed to help atud
ents become aware of the changing ro
of  men and women in the work force.

Provide 'instruction that would enhantce /(/ﬁ

students’' understanding of the free
enterprise system.

Deaign and imbiement a program that
would help students develop time
wanagement skills. - B

Provide .instruction’ to ‘etudents’ on
how to ‘prepare. a personal resume.

Provide opportunities for students’
(go relate persomal strengths and
veaknegses to various occupations.

1 2
5. -1 2
c{_/

1 2
le

1 2

Arrange activities that vould allew - -

gach student to see him/hereelf as
aomeone of worth and digeity.

1 2

1 2

1 -2
1)

1 2

1 2

'I-\
124.
. ——
4 5
(2
4 5
[
w2 )
%
4 5
4 5
4 5
4 5
4 5
o
N
7
_J)’:’ 1
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Dear COunse{Tl‘o; -

n

_eskins for your response on certein items. rel sifig- to career

education. ' .

N ‘ Smce completmg questionnaires is such a nuisance, I
can’ appreciate that you may simply not have gogten around to -

: respond:.ng._ Perhaps in sending this letter, I can reinforce the

importance of complete Teturns io obta.:.nmg reliable results, I

am very reluctant to make statements from questionnazres based: Cx

on mcomplete rer.urna since such. statementa can 'be quite misleading,

A few-counsellors have responded to the quesl::mnne:.’re
anonymously, so I have no -way of knowing if I have ;e::e:.ved your
responsa. If you have. alreecly completed the questr:.onneue, - X
' please accept my sincere thanks encl digregard this remmd,er. ‘if
you have not yet. Tesponded, I uoglcl be most grateful if you cotrld
talte a fey minutes to help ‘me. ensure & complete return.

©  4ours very truly, = .

F-3
















