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The current technological revolution has produced
the need.to find more efficient waya of recording and
atoring I.nformati.on. The latest technological advancemen.b

for ﬂfé writer is the computer. 'I'his new mﬂdlum perm:l.ta

the writer to get worda .i.nl:o print quickly and ed’aily while :

facilitating more effecti.ve revision. o e

1]

'I‘hi.s researchgr surveyed adult educators across Canada
. N ' — -

to determine if and how i:he co';éuter ‘is be:l.ﬁg used as a

‘writing tool in adult, ‘education clasaes._ The data for

thé study wa!—’ coldected by means of- mailed queatj.onnaites.

Responaes ber_e_ tabu,].ated from bpth_unexa_mm_nnn_une:s

S

1
of the computer.. Although only 29% of those reaponding

were using computers: in their writing classes, the

résults were pbsitive. It was reported that adults

generally e'njoy using the computer and that the ease of

revision which ,the compute: allowed actually 1mproved

"

both the students' writing and their attitude toward

—
a—

writing. . .

Provided in this study is a 16 weak module f.o'r ’adui’t-

learners. Offered in this module are wri.ti.ng exercises

. based on information gathered from the survey and on 1deaa

from related literature on the subject. A
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. 5 - CHAPTER 1
-~ C e | . ® a
. Reading @akeéh, a full man, Conference .
. ' L . ‘ -
/—\)a r' y man, and Writing an exact man. '
. - . ' : (Francis Bacon} %

_What is writing? 'ilriting has ‘been defined as a ﬂ
% y L. . + .

) - itsyatem‘-o"_f-. human intercommunication b:y means of comrentional
macks® (Gelb, 1969, p.12). Hiatorically, writing has
e s -~ taken many forns. Pfimitive man drew symbols on cave .
v * walls. Hot{ern man uses the lighted dots on a cathode
ray tube (C.R.T.) s¢C sen, more simply known as the -
computei:, to aid in th.e" writing prdceés.
AR ' A brief look at a history of writing as outlined
;,_ by Tuchudi and 'I'uchudi (1984) reveals much of the
N ', evolutionary nature of the writing process. C -
. Y ' ; - T
‘I" ‘s -y N ’I - . . “
SRR History of Weieing ;
. ‘o RGNS ’ ’ " 2
i . & o, ~ In his earliest attempts at communicating .visual—ly. -
" = primitive mah used drawings to transmit his ideas.
‘ ' C In the intervening years, the dfawings lost their .
gL o ro- R : ’
SN U .
d
i 0 i ) -
;;,‘E ' " -‘ [ ‘ -
5'5'\_ f i,
2 - . : -
S '_.:- . X . . . | ,. ] . " . (l:.n
; ::;"!l'"*‘ 1 H TN ;‘ & 1 ot :-i:.‘.l‘] s ..":: 1 ‘J-. “n;“
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clear definition and were modified and changed into
simpler fﬁrms. Somewhére around 3000-2000 B.é., these
1deogramé became more widely used. These markings were
symbols’ in which a rough sketch represented not just a

single object but Bevernl_related ideas. For example,
a picture of the sun might also .rne{{n day, good weather,

or the east. - i

-

" The next stage in the ‘development of wfiting, the- "

cuneiform system, occurred in Sumeria around 3500

B.bC':h At this- time, people used marks made b;'- presging

*a wedge—ahaped Btylus or marking tool into wet clay.
These aymbo].a came to represent Bpecific words in the
spoken lal\guage. . "‘l

A ‘further important develop}nent took place in

Al

Phoenicia. "I'he' Phoenicians adapted earlier wrfting,

gystems, uesing marks to represent not whole words,

. h\'\\‘ ¢
but individual sBounds' in their lang_u&ie. . Through
: i ’

letter symbols, the Phoeniclaza could ube 22 symbols

Il

1n‘p1ace ‘of thousands of picturés.

-1_.--"— . -
The modification of the alphabet to the point at
' &
vhich we can recognize the lettérs came through kthe‘reeks
.and Romang. Thé Greeks borrowed the-*Phoéniqlan alphabét.

adopted ~.1_9 of these symbols and” added some of thelr

—



2

own to create a 24 letter alphabet. The Romans‘then
tcok that basic systen of alphabet writing and carried
it through their part of the world as the written
form of their language. Latin. _

The technology of weiting has also steadily evolved.

" Por the caveman, writing on walls meant uaing charcoal

and paints laborioualy created from materials in his

~

inmediate environment. Not only was the process a Blow

one, but written ideaa werc—rooted to. the cave walls,

In the cuneiform system,. printing ORn a clay tablet
with a stylus remained very slow and cumbersome. In

Egypt, written language was used only by priests who

had acceas tc the materials and the sBlave labor to

create writing. This writing was carved ‘in stone,

which itself allowed little room for errar. Later{

the Egyptiana deve10peq papyrue, parchment, and vellum.

.which' were better and lighter writing materials.

Then, about the firat century A.D., the Chinege developed

— p—)

paper.
With the development of pencil and paper, wefting

. - . . Ii -
became easler, faster, and more easily shared. However,

the physical act of writing by hand was still a tedious



-

chore for eany people. The invention of the typewriter
eliminated the iaborioua task of writing by hand,
made the printed word more legible, and provided' the
advdntage of apeed'invgetting words on paper.

‘ The cdrreﬁt tecqﬂoldhical rerolution‘has.produced
the'need to find yet more efficient urya of recbrdiﬁe.
Btoring apd,ﬁaking-availabielinformation.} Thua._the

I'atest technological advancement for the writer is

" the computer. This new medium’ not only ailows:tﬁe

writer to get words into print quickly and eaaily, it

alao "facilitates more effective revisions, thereby

removing the necesaity of rewriting the entire.text'

when changes are to be made in the original wgiting:

-
-

This thesis focuses on the use of the computer '

in the teaching of writing. Aithough.the concept is
still relatively new in the field of adult educatlon,

a number of community’colleges across Canada are trying

this new medium in their writing classes and are ach’.lkving'

positive results. A survey conducted by this researcher
j\ e - N '
shows that computer users and non-users alike felt that

the computer can be a useful topl in teaching adults to

w
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vrite. Adult educatdré wlio are 'ua:l.ng the computer as a

;writ{%gi t;ool report that learners generally enjoy. the
writing process and that the quallty of Btudenta' work
1mprovea-. The ease of revision ‘which the cqmputer
allows has eased the reluctance of learners to rewrite

' their work and has made them more willing part:l.c:l.panta,
within, the 1natructiona1 proceas. ' '/‘

A review of the liternture on the use of c{mputera
ln'writing ‘programs will show thnt this new t;echno‘l_ogy
has been used effectively as an aid in adult w:itint_:.[,
prbgrama. At _p_reaent, neither Ehe 'communi.i_:_y college

* nor 'the vocational schools in Newfoundland have a~
teaching module in place which focuses specifically
on computer-asaiatéd wi.;iting. S8ince we are preparing
student_s for a technological society, “and since COélpl.ltetE ‘

O in adult wﬁiting classes have proven to Pe both mo€Ivating

h] . and effective, this researcher feels that the 'need'

exists for\ the i{nstallation of such a prfqgr.;.am.

) L The :‘.olldwf.ng section will introduce the. techno~.

logical requir‘em_enta eaaent.::lé'l to the :I.ncorpbiati.o'n

of a ngw process for the instrudtion of writing within

the context of the adult eduéa’tion system. "
*% )

bLd -
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. A computer system réquires several basic componenta.

Each system must conga»im

1. the computer itself, .

2.— a device to transmit info:motion and commands .

to the computer (al_l:hough' a caiaaetl:o-can be
ﬁaed,‘ the most common device is l:‘ne ke-ybojatd) '
3.-- a d:;vice known as a .disk arive to read and
record_J.nformation stored on dioko,‘
4. some means -of storing information -~ & disk

- -\
or a caaaette,

S. amonitor (T.V. screen) to display the material

being processed, ' . )

6. a printer which will give a copy of the written

- work. This oop?:‘.ria known as a hardcopy. For

rough/drafta,\a dot matrix printer/ will oei_'vo'

the purpose. - However, a letter quajlity printer
is necessary for final drafts.

N
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3 ‘ ,co:ppl.:‘ter system.’ﬂ'.l"hia type of system can stand alone;}
_ " that 1s, it 1s not confiected with- a central computer
l}gunad in another location. This type of s_yatein is
very reliable, and’ it is ralati;rely cheap to install.
Software packages are teadily ava‘_'ila'ble-. either if._rom

the system's manufacturer or from various software £irms.

=_,'30ftware'. is a col_lecrive term for the rera of

. instructions that.te-ll the hardware what todo. Individual

o - + sets of in‘structi;ona are called "Programs” (Fiu'egelman
| ' & _Hewes, 1983, p.28).- .

. ) -
" The Boftware package which is central to writing

on the computer 18 the nnxd_nxngsaaing_nrngrnm Word

'n11 sorts to be eaaily generated. proofread, printed,
_I_a_nd revised. No longer is it neceaaary l:o retype ‘oL
rewrite nany pagea of a manuagript. Hany working
hours which would normally ‘b;‘ devoted to rewrites can
be sav .

For those who are unfamlliar with the system, a
description of wo:d-processing capabilities-is warranted.

Bitter: and Camuaa""(lssn outline the capabllites of

.-_«
Py i
bk

such a program.

\

- ":xi-'.-;?."' . =
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are too 1engthy down to the next <line. No attent:l.ol‘_

-

~ The Wﬁn Berves as a blank sheet of paper,
and the text is typed, using the domputer'ﬁeybqgrd.

Insertion and deletion Of charneterﬂe, words,. iinee. and

even paragraphs can be doné w:‘l.i:h‘the tbuch"'of. one or

two keys. This means that misEakes can be.very easily

_ : N

corrected.

The m:_d_u_mp feature all‘bwe the writer to enter,

long paragrapha without ever preaaing the return key.

The computer ,,makea certe-in that no word exceeds the '

right-hend nlargi\n,' automatically bringing words that

need be paid to margin limttations when entering text.
- ¢ .

'rhis in :I.tself is a t:l.me saver.

At 1ntervals. and. nfter a p:l.ece of writing has been

-completely entered, the user faves h:l.s/her writ:l.ng by -

usi.ng a apec-i.al ._commnnd. This means that the work
will be saved on a atorage.disk and can be recalled
wheneve; needed. Before saving a piece ef work it is
necessary to give the file a name, for identification

and recall purposes. ‘ .

R e Now, let's assume that a student has entered his/her

......

composi.ti.dn, Baved it on a di.ek, .and received a pri.nted

copy of his/her first draft. The student proofreads

’ ' - a

&
R
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and wieheslto make revisions., This is wuere a word-pro-

cessing._ program can make a tremendoua_difference: no

laborioha rewriting ‘i’ required..

- By using a aimple command. the'writer calla hie/her

piece of writing from .the atcrage diakq and it is.

--dieplayed on the computer screen ready for revisions.

The writer is now free to make deletione, inaerticns.
paragraph-movee and surface corrections. The word urap’_
feature insures that adding or deleting aentencea and
words will not. interfere wdth\ rrfct paragraph and
margin format after revisions are ccmpj_.eted. In addition,
titles can be automatically'cehtered. When ali changes
have been made, the.user can save hia/her work and
print the revised manuscript. ;

‘Students wi11 find that use of word proceesing
goftware can,greatly add to. their productivity and to
the.cuality of the f£inal éraft of uriting; o

Tyére are three other software packages that are
ue:'afull to student writers. One such prodram is a gpelling
chécker which allows the.studenE"tb ccmpare the words,
in hia/uer written composition'uith the.program'e

diction%rf; Any word that does not ccnform exactly

PN L

s

r
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to a word in the dictionary 'i.s marked by thé& program—

and shown to the student on the screen. The student
-]

then has thé option of letting -the wlﬁ:rd remain as is -
-t l
or correcting it and saving tHe corrected version. .

A dictionary program gdﬁ improve a stu’déni:"s writing

¢ <

in. two ways: _ . | -

Firast, it catches typos an\Tl lets

.

the words down without stopping "

the student concentrate on gl'\ettl.ng

to gonsult a dictionary everly few
minutés. Secondly, the pr'ogrdm
diablays. every word it doesn-f‘t "3

recognize’. Since the student has N S
‘ to look up and correct each misapelled

g “word, he may eventually learn the™ :
S v FE
{Pluegelman and Hewes, 1983, p. 133)
LY : .
As well as the Spelling Checker, there is."also avallable ;
a fthesayrus on disk ;fﬁich lists synonyms for many common.

vords.
| ° . - : -
L Another program which can contribute to better
o e ) .
writing is a grammar-gheck program. A variety of

F]

e

—

coi:reét spelling. ' . . ?
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programs are available which check the students' writing
for structural errors and'“highlight these mistakes for

the student. Because errors-are only located by the
’ IS

* co'mputer and not c‘orrect’ed,' individuvals have a guided

X léarning experience of editing and completing a grammaticél-
/ T -iy correct composition. ‘ - \
[y f
Ihﬂ H:iting.ggn.t:g ' | ¢

;I An ideal situation in any writing centre would

be to have one computer per student.ﬁ However, this

_f_g:o,uld be a costly venture and most schools would be

unable to provide-such facilities. Since students in
the writing &entre may sometimes work in pairs, and
since not all students _will be using ‘the computers at
the same time, a class of 20 could easily be ;;bommodated

in a writing centre equipped with:

a) a minimem of 10 microcomputers,
l;) one large monitor for demonstration purposes,
B c)” a minimum of _onevh'i.gh speed, dot matrix printer
and one letter quality printer,
- .o d) a good‘ range of software selected with students'
'_ ' ) , Deeds in mind. -
ec:-_-‘ - Timetabling .for the use of the writing centre should

i | L '

be structured to accommodate design&i:ed periods “f"

.11
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instruction -and pra‘dﬁfé;e for gtudents in 1|'n]rr:j.1:j.m;| courses,

The emphasis here would be on editing and reviaing._
. LN

12

During unassigned periods andy after school hours, the

writing centre could be utilized by studente who wish

to do extra work or to complete aasign@ on the-cbmpﬁter.

Inorder to understand how the computer can facilitate

the writing i:rocess, -it le necessary to exélain the
stages of writing and show how they are comﬁatible with
the technology. West, Bailey and Wood (198l), outline
the atepq"in the writing process as follows: K

l, prewriting,

2. wtitﬁg r - ’ -
3. revising,
4. é(ifting ’ i —

- t .

5. writing and proofreading final copy,
6. sharing and publishing (pp. 18-21).

All ‘stages of writing 31-7111 ocgu:—when writing is:
done on the computer. However, the computer. changes
the way each step in handled, specially ‘the revieing,

.7 ‘
editing, and rewriting stages.. /

-

Q

- -‘\T

il

NE]
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During the prewrliting stage, thé student spendp’
a considerable amount of time thinking about w’ha_t
He/:{_lsag\iant‘s t)owri‘te. Brainstorming, llating,‘free;uriting,"
di&aning, and talking with friends are all strategies |
which are used to find ideas (Crist, W., 1984; 'Schwarj:z:
L..'léa?p). -'I'h:i.s gl.:age of writing is perhaps done as
eahil:;r by éen and paper as with a computer. Hovever,
according to Myers ‘(1986)., there are software programs
available that present -a series of questions to bb

- anpwéred which will assist velters ip the fnitial
stages of wiiting.
Hciting -~ :

During this stage, the writer uses the ideas
generated in the prewiiting sl:-;c:;e to write a rough
draft, The comput;r can be helpful at thiq stage.

- The student no longer wc.:rties about naking x;listakes,
_80 he/dhe can get ideas out on the acreen quickly *
{Loheyde, 1964; Gula, 1983). The computer aleo alleviates
the phynicai‘ struggle and the pain of .cramped fingers
vhich some students experience (Myers, 1986; Bean,

.1'983). This makes the act of writing easler. —_—

~

\1

,.
&’



Revising

It is at this stage of the wriging,précesa that
the computer is most ﬁ'sefui'. ifhen‘writing by*hand,
th‘e penalty for error correcbtlan, Eearran“gement. and
subatituti:;na, is recopying. Therefore, most students,
thauc_:gh awa;:oe that mistakes exist, will risk a lower

grade and subnit thelr first draft rathet than recopy ¢

14

written assignment. The word processor eliminates the

- sense of punishment 4in making extehaive changea.
Additions, déletjons,, substitutiond can be done with

- the touch of a key or two. Sentences ot whole paragraphs

can be rearranged without the worry of rewrltl'ng (Smyl?_.a
1984; Loheyde, 1984; Levin, 1964).

- 0n

Bdlting |

Dur.lr‘tg this stage, the student is concerned with
the correct conventions of English. 'I‘heré are a--number
of grammar-checking Bo;twate packages avallable that
can’ check written work for subject-verb agreement,
cons isteht verb tense, punctuation and 4::!:!191'l a_specl:s
of'co::recg, usacje. The c;mputer will highlight errors
in usage, and the atude_'nt‘ can very quickly‘r make -the

. o
correction without spoiling the look of the printed

T
*

.[‘;), ST p
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page. A; thié:atage, aléé. the student can run a
"spelling cheéﬁér program through his/her uritéep vork
which will point ‘out errors in apelling. Wiﬁh the
use of the computer, editing becomes an eaqy learning

activi@w.

.Wlm ; : . | ‘ =

3 Since 811 necessary corrections have been made,

1natead of reuritinq the entire document, the student

gives the print commnnd to the computer and a crisp,

15

- clean copy 18 produced by~ the printerJ ready for the‘

final proofreaéing. - If other'errors are discovered
at this atage. -the atudent*nnce again goea to the
'computer,_calla up his/herxfile, makes the necessary -

correctIon. and qgnin receives a printed copy.
. .- ‘\ . .

‘ _.. ‘ | ]
' At ‘this atage. the completed docCument is aubmitted

R

. :

to the teacher, or it can be ahared’uith peers.  Although
this step does not require a computer, the Bharing can

be done while the writing is still on the screen. . It

is probbblx,a good prdctice'to do thiﬂf since the

teacher %r'the student's peers may pick up an error or
. . L
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a point that needs clarification. Further correction

L

can then be made before the final print-out is obtained.

The review of litngture'which follows will focus
hpon research that has Qeen done on the use ‘of the
computer 1n)the writing proceéa. It will also discuss

the benefits and'aomerproblems of using the cdhputqr 1ﬂ

the wrﬁtiﬁg clasﬁroom; “- YRR

L]

L S



CHAPTER 2
mlm OF ¢<RELATED LITERATURE
~ Intxn@nﬂk19n~
o computer can no more teach the
craft of wrlting than a paintbruah
can teach the art of painting. But
both are powerful toola, especially

if you use them well.

.o (Wheeler, 1985, p.54)

The value of wotd'bi'ocasaing as an important component
of:educational combuter applications has been discussed
in an ever-increasing nunber of articlaa over the past
few years. The computer.has been finding its way 4into

the language arts claaarooma,‘ and English teachers are

beginning to accept and apply this technology to the
< . .

fleld of writing. However, despite the vast amount of
literature on the subject, few of these articles are

directed toward the successes or fallures of cbmputer

applications to writing programs in the adult education

Bétting. ’

Research ‘ t
" How extensive and how successful has the use of the

computer been in adult w_riting programs? - a number of

o

. /\I'



community colleges in Canada and the.United States have
been conduéting observational studies to determine the
effect of the computer on i:he wrﬂ:ing process.: Bean

——

(1983), director of.wri‘ting at Montana State University,

: obaerveé'th;‘ revision habii;.a,of four freshman composition

L}

' students who used word processing as an aid‘for_wr.tf:irig.

His expeériment ‘Bhowed "that | the- computer can have a
significant positive impact on revising habits. He states:
The success of this program for students
suggests that the computer can help
beginning writers learn to revise |
their initial draft‘a with less émphasia

on lexical substitution and \g,rammat 1ca1
correctneaa and with more emphasis
‘ .-on progreaaive reshaping of ideas
through successive draft (p. 146). _
Colljier (1983b9, also studied revision‘strateg:l;.a
of students at Mount lioyal College in Albetta,, He pércelives
inexperienced writers as facing four basic problems when

L TW

they ‘write. '.f%a"’ . .

l. The more 1rrtricate kind of revisgion, particu!arly
those appl.ted to the larger domains of a text {such as
the paragr&ph) or to the text as a whole, may strain a

student's conceptualizing powers. Often these -povers

£
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) . delel:ion, or substltution.

by; problems in the choice of words and phrases, matters
which a_more experienced writer might solve attomatically
and uncbnaciousl,y while focussing on iarge-i: issues in
revision. . .

' 2. Most inexperienced'writers are not able to juggle
succeasfully l:he demanda placed on short- and long—-term

- -
memory by reviaion that requi. res more tham gimple addition,

f

19.

are a)lready taxed by difficulties in proofrzading and

3. B8ince students seem frequently to assume that

writing is governed'by the same principles that control

apeech. they act as if -altering a portion of their text

‘'wipes out the ori.gi.nal, thus maki.ng its retrieval nearly

impossible.

-

" 4. Revision always entails, at some point, recopying
or retyping. Sinte serious revision requires large-scaie
alterations and thus several complete dra,_fta,.students

often make minimal or trivial changes in a text B0 as “to

ensure that. recopying is as simple and qui‘.ck a‘é"inoaai.b].e'

© (p. 149)- Lo t

- ) -

He felt that encouraging students to work at their

writing on the word processor; particgla}:ly revision,

would resolve most of these problems.
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Collier studied four subjects (all female) from
introductory composition courses, on the basi_a of several
~_- activities that demonstrat'.e"cbmpetfance 1n_wr_it1ng: All
" of the students could touch-type, Eut none had used a word
-processor beforg. Two of the aubjects_p’osaeased average
_writing skills, one, weak skills, and one, super ior 'B:ciila. -
He observed,and compared their revision done by hand and -~
| that done on the word 'prpcesaor. . ” *
Collier found that the use of a word processor for °*
revision is more advanl_:agt.:.ous than the\ traditional mgthod, h
p ‘ ~ and tﬁat it does not appear to have any detrimental effects
on revision strht'egil-aai However, Co;lier npteb that most
~ . word processors are far more complex than the typical ] o
- writing requires, and he.feel:tl;at.if the word processor |
| is to become a useful part of the. writing laboratory-thens
1) Studen_ta will have to become sufficiently
“computer liéerat_'e" to make composing and £
revising on a wotd prdcgséor a practical

alternate to writing by hand.

1

» A
bt T

*

2) Our electronic engi::neera will have to reaealin, "
the word processor so that it demonatrably’
supports and eqh;rfééa the writing process.

(p. 154).
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; - With these 1mpf_ovementa, he forésees students almost
entirely dispensing with the trdditional format of pen-
qndpaper, aubst_.itut.i.ﬁg in its place a keyboard, a computer,

D . and a printer.

o ' v
' Unlike Collier, Smye (1984) does not Bees a problem

. . . i
withthe complexity of word proceseing programs.\ He feels

21

h

. that a variety of word procegsing. programs,*such as .

) - .Bank, Street Hriﬁe: and Story Writer, a:lm at simplicity.

Smye feels that ‘beca'l.lslg_;"of ,the simplicity of such

C e
e

"",fprograms"Studénta can compos_;g' at fhe keyboard after
only ten minutes of instruction® {p. 31). '
R 4 | l;is work with. atudents'g’t Sheridan College in
Ontario, Smye found that: .-
- + "~ Ninety-seven percent of the students
| enjo:}ed using the computers. !’l./i,.ﬁfety-one’
percent 1iked the c&méugefa because
you can make mistakes wﬁhout being’:".
“embarrassed. sfventgj-three percent *
. ) h adreed that they lea;ned.,ﬁe'tte: in
‘ . classes usfng computers than inclasses
. L, that don't.  Ninety percent agreed
TN ‘ . that computers allowed them to assume
| p greater responsibility for their own

e : learning (p. 36). -

'!



i, b
.

Q

| Similarly, Kiefer and Spith (1983) studied randomly

aelected st.udenta taking freshman composltion at Colorado

State University. and found that 80% of these studenta

enjoyed using the- terminals and would use them agaln.

22

Students surveyed ‘'in week five and ten of the expe;iﬁént

overwhelmingly agreed that using the computer is enjoyable,

‘easy, .and not frustratings:

cited by Wresch (1963).

At _Teachers' College, Columbja

University, Collete Déiute spent
several yeara-:eseaféhing the effecté
of w?rd proc;eaaors on stﬁd_ent writing.
She found these programs made a
number of contributions. Pirgt, she

found readers were freer "to spill

‘out® ideas directly from inner °

speech, -since they needn’t wor}y

Tuntil later about spelling, tenge

agreement, inapprfpriate wording, or
other ﬁroblemaSLthgae cou;& be
mended 1&tar witho;t ﬁ;viﬂg to
regopy'the,eﬁtire text. Thus, she

found, thoughts could more easily be

-

- A

» ] - "

e .

Two further studies of word pr&cessing have been

2.

S



captured in the writers nagut'al
volice. In’ addition, projects which
were -he'a'j.'ryily f?tmatted such as lab
reports -(or grant proposals) could
be entered first ‘ats an. outline
to ensuge correct organizatioq, and
‘then _"‘"fleahled out™ by inserting

, supporting detall.

‘ She also found, as have many research-

ers, that -becalia;e a word processor
makes revision much easier and faster,
students do more of it (pp. 797-8)..
_ Another study- of word processing, that one by Lillian
Bridwell and Donald Rosa (in Wresch 1983) at the University
of Minnesota, points out that the computer hoea put
some constraints on the writer. The limited size of

___the C.R.T. screen makes it difficult for writers to see

as m}:ch of the text at one -time as \_elth paper and penj;

as a result, text coherence may suffer.
'13 thagﬂtl?e‘gadgetry _ava-i_lable on a conputer may.dlatract
gome writers, c'ausir;g them to break off fromwriting every
with

few words in order to "play” editing features.

_ And, of cou_rﬂe, no matter houf simﬁle the word_ processors

. .11

Another problem

23
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:: made, there will be a few writers who will be
rified by the new- med:l.um.

Despite these drawbacks, Bridwell and Ross found the

e

word prOoessor is an excellent medium for reséar;:i'n on the
writing procesa and that it improves student revisions.
In the:l.r judgement; the advantages outweighed ‘the
-—diaadvantagea so much that they plan to use word proceaaors )
as & routine component of their composition classes.
'Reaearchi.conducted atfthe University of Victoria by
Evana;‘ Mickelson Ihnd Smith (1984), .tm.rest::l.gated the use’ ‘
of microcomputers .tn\ the development of the p:o.ae writing
ability of university studentg. A computer-assisted
lanquage program, one which presents information reapo:;aing
to answers, and evaluating studept»input'wii:h programmed
responses was uded in this study. Student perforﬁance
was measured through pre- and post-tests of sentence . .
structure, _error analyses, and examination of sentence
types used in written compositions. : )
The results indicated few Bignificant differences
between control and experimental groups. It was concm'bd —
that computer-assisted instruction appears to be at least .
as effective as regula.r instruction.
: Hh‘ntl effect does writing on the computer have on _ .

creativity? Collier (1983a) studied college students by

'

Ay
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Eompairing written text produoed by hand, by typewriters,

and by word processors for differences in improvement,

iﬁ'creativity, and inw:iting skills.  His subjecta.ihcludeh_

ﬂix college studenta - two with high creative abllity,
two with average ¢ ive ability, and two with dow or

ﬁe_akd creative abil ity.

His findings showed that the average'cr'eative abil ity

" group inc:eaaed in creativity and the high creativity

abilit& group increaaed their scores in writing skills
when they shifted from writing akilla by hand to typing.
The strong .ability group improved thelr creativity most

with the word Processor.. The‘_average creativity. group

was the most creative on the typewriters, next-most

creative on the word processor, and the least creative.

ability group displayed little difference .in creativity

between essays written by hand and that written on a

typewrii:e:. Use of the word processor for writing

seemed to enhance creativity.

Similarly, Catano (1985) in his observation of two

pi'ofesa.tonal writers at Brown University, concluded that,

contrary to expectationa,_’ éomput_ei' technology and creativity
are not incompatible.

\Mrsava (1986) Memorial University of Newfoundland,
has glso res};ched the‘et-fect of the computer_on writing:

J(.
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A study was set up using English 1000 students. The
W
experimental group {English 1000 computer) had 28 students

- while the control group ‘(English 1060) had 33 studdnts
{two dropped because of the additlonal time requi.red to*

learn to funhon on the computer, and three dropped

&

for unknown reasons). '
Dur:l.ng the atudy. Btudenta in the exper:l.menl:al group

(ﬂld all their writing on a computer ua:l.ng a text editor

and a program called "Criticize". ‘Criti_c:l.ze‘ highlightied

errorg in diction, sexist languaqe, deadwood phraada,
spelling, and weak heginnings, but left correction of
such errors to the students. The at_u,den\t in both
groups had to compleré Lo.ne‘aaaignment per month.

Gain scores for all 'studentd were obtained by comparing
their high school English miEk and their £inal grade in
‘E:nc_;l fsh'1000. Statistically significant differences were
féund betweén l:he‘ scores of both groups, with the

experimental group showing the greater gain.

The above studies show that English _teachers are

trying computers in adult compos:l.t:l.von classes and
researching their :I.mpact. Not all £indings are positive.
However, research :I.& continu:l.ng, and programs for

computer—assisted writing are being 1mproved.

-
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Acc‘:ofdihg to Myers (1986), the comp:ltel: program that =
\_!_ms had the greatest effect on writing outside of Bnglish
o classea is the word processor. Thése programs—can vary
- : from_éipensivé:, *dedicated” processors' tb micro-based \
£ o prog;amd, some of which“hre simple enough to be used.,-by ) *
very young children.. | 2"
| " Not surprisingly, the word processor, with its ability
to allow students to make endless changes to thei;'texts
’ t}ithput revrites, is receiving ositivg revi;aws in the -
_ literatyre. Schwartz (lﬁﬁla that word processing
. can change both the way atudents write and their Lctitude
- about writing. She states:
Students immediately realize the power ) )
of the word processor. Writing becomes ’
; a playground where revising .15 part _ _ : -
of the fun instead of part of the | |
J | "7, punishment. For this reason, word {;\ -
I o processing ‘is central to any use of - } -
k ‘compu.l':era in te;ching wriéing. "It )
_ changes the ﬁrocesé fundanmentally,
‘ - : ~ g =
", , | . .
‘ - L T *
‘h ‘ . . ‘ - 1
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;often mak‘ing writers better readers
" of their own work and therefore more
i
willing revisers for otler teaders [
(p. 240). | - L
&
™ . -

The cémpqter offers the potential fo:r new poaaibiiitiea .
in teaching and learning.’ Dudley-Marling (1985): Levin
{1984)1-Loheyde (1984) and Smye (1984), all note the ease
and speed with which revision can be accomplished by the.
student as perhaps the greatest benefit of word procesaing. -
Inaertidna,'d‘eletione, s;;Iling correct;onl; and l;hewlilte
are readily accommodated. on the computer. - Using the
commands available to him/her, the student Ca'n'deIete

—

words, dentences, or whole paragraphs whioh can t{ien be
replaced by other words or sentences. The atudent‘ can \"_
move sentences or pa;:agrapha around in the text to make ) L
his/her composition, more c:oher nt. He/she can.make
addil::l.ons to any part of the tit'at any time. This ! .
frees the writer—-from continually atarting over and
running t:he risk oE .accompl ishing very ‘:li.ttl'e. ‘Students
can also save their text on a®isk Eor ‘further revlslon ,___-
and print it when they are satisfied wlth a final ,copf - "
Engl ish teacherg are often frustrated by thecr}autanc_:e

of students to make changes and corrections in their.
. -

A . . . o
i '
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) writtgn work. Since revising and rewriting can be a
tedious chore, it is easy to understand a Btudent'a
reluctance to pr.oduce a numberlof drafts. Watt (1983),

a writer and a teacher of writing, states:

, »
- It is extremely difficult to devote
.« t ought@ul and c:eative energy to the

, ‘ task of evaluating your writing when
o you know that it will be fonmned by
the grueling procéaa of 1ntegratlﬁg

all the changes, then ;’ewlri.ti.ng the

L 3

: . « .
' » entire pilece. Even then there's the’

; frustrating thought thqt‘y“oi; might
- : ' want to make even more changes. Most
of us prefer to stop with -a first

draft (p. 43).. - .

_ Crist .(3;.9.2.‘:) ¢+ Gees word prbéassing programs a;s a’ means
of gurmounting this obstacle. He feels that if students
A . ‘can change word order. sentengce cc:;nstruction, paragraph\
N _ Btructure, and ttre organization of the compoaition
'; - without having to_ reurite the entire compoaition, there
& '-would be fewer reasons for resistance to these eaaential

-tasks of writing. -

R .
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Schwartz (1982), a professor of writing at Stockton .
State College, New Jersey, strongly advocates the use of

comput‘era in the writing claaaroom: Based on vhat current

- research tells us about composing, part}cularly revision,

she feels that the computer seems bdth .paychologically
and technologiclally" suited to help the veiter write -
more, take more risks, and achieve more fully-de‘valoped
writ%né.t She states: :
I 'would like to suggest.that the
coinputer of today éan, if wisely used,
. encdurage writers of all ages to o
., attempt more.substantive changes 1n' |
' i:.ext.' It can do this by re‘ducing the
frustration of recopying, by facil-
{tgting readi'ng of the text; during
\ the intermediate writing stages L
. both for the writer antd other
- \ readers - and by reproducing multiply :
"drafts of this text for easy sharing !
v;{.th faiulty and pee.ra 'during
the intetmediate writing "stages. . .
» Bs.a result, the writa;: gains new

confidencé, energy.*and information

( : s _ T
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needed to explore new meanings without t‘eel':lng

that there is a penalty for trying (p. 28).

-

31

Vacc {1984), feels that with the.development of word

processing programs, the computer has great potential for °*

a‘a’sisting with ghe development of individual writing
skills. She supports the use of the combuter as a means
of racorciing’. editing, ;eviaing and ynting creative
writing e_xp‘eriences. Word processors have the potential

to encourage lea}nern to edit and revise thelr writing

more willingly than does the traditional paper-pencil

nethod, { -
LS ]

Writing as a Comparison Process
An 1mpb;t.anl:" advanthge of writing on the computer

is that with a wdré procesgor, writing becomes more of

a comparison process. Newman (1984), believes that éhe

" capacity of the computer for storing and manipulating text

- makes it egéier for the student to consider alternative

frameworks ﬁhne writing: ' - ¢ .

_ It (the computer) allows%riters to
become more willing to take risks,
to be tentative about meaning for

- [l

langer, to consider organi_"tion
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and word cholces more freely than
ever before. What this means is '
that children (and adults, too) 'can{
learn a great deal about Jlanguage ¥
and the.writing process; each time '

they engage in writing (p. 455).

According to Smye (19843, the computer seems to
encourage what James Britton would deac:ibe as "the
expreaﬂive ugse of 1anguage .' Hé feels that student
writers use '1anguage as exploration more will.tngly 2
{p. 30). He says that Bt.udent.a do more planning,
rnhni_ng, editing and messing around with uords than
they havie done before, and they do it v'rit.l-'n‘ a lot ‘leaa
apprehengion. - Schwartz___(l._9a3)‘:h sees two advanl;agea_
“ of using the cqmput.er for those who lack T:he colnfidence
to play with language. The word processor can: _ l

1. _ reduce initial fears of makfng mistakes, and

2. encpuragé a gx"bat_ei willﬂi-ngness to ful'ly

explore méaﬁings (p. 28).

Thg actual process of w:i.t:.i.ng entails prewrit:ing,

‘writing, and revision., The ‘computer can make-this process

‘eagler for beginning writers {Hye:s, 1986, Dudley-narllng,

<

)
-
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1985; Hntt, 1983). With a word processor, it becomes
easy t:o experiment with wozds, try out different arra;ge-
ments for the text,_ save paveral versions, p:ini: them
all out, and compa:-e. H:itlng becomes a process of
continuous evaluation and revision. . .E:ince correctiona
'are easily made, students are freed from their concern
to get it righl: the f).ret: l:ime.

The eeinpul:er in the writing class.provides excellent

opportunities for peer colleboration. Sevefal students

can view the té&lt at. one time and  help each other with .

the computer . commands, l:hua making the writing proceas"

more.gun. Samplee of good writing can be stored on

disks for modeling purposes and accessed at.any time by

* :
a single student or by a group, As well, a single

composition can be written usimng.contributions from ell

members of the class.

Wheeler El'985i.. advocates this use of the computer.
She feels that collaflg_,q,:.\hlon is both a uaeful w:iting

activity and a way t:o take advantage of a limited nunmber .

of computers. .8imultaneous collaborative composition can-

provide opportunity for .students to model the writing

procees for one another. When students work together,

]
Ll

L]



found that using the microcomputer to write letters can

34

they share the constraints of writing. One gtudent may '
assume respouaibllity for entering and revieing the
text while, another may suggest what o say. Or they o
may wish to switch roi‘eulduting _t-he"p:oeeaa. Whef

partners disagree, they ea'n try out alternative aolutiona

to see what sounds better., This helps t.hem to develop

a sense of audience and voice,

Computer ags a Motivator ’ $

T

R- .
fu

(e

The computer 18 viewed by a number of wedters as a .

great motivator for gettiny students to _write and to

keep them writing. ULevin (1984); Loheyde (1934): Cohen
_{1985) and Dudley—!{arling (1935), all comment favorably
" on the computer as a mot'ivator. Levin poin__tg out that

“since Students are curious. about computers, the machine -

itself is a a,trontj attraction. _pudléy-ﬁarling -has.

be a powerful motivator. Cohen states that students

like to see their work in print, and that they a
eager to write with a word processor. In summing up
her experience with writing and the computer. she gsayst

I have found that mlcrocompu,ters have | : - I

a poait.!.ve. impact on students’

motivation as .weil un achlevement ’ o | o

(p.47). o o oo ¢
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One great value of the comput:e: to

the wr;l.ting prqgum liesin .tts capacity

to keé flu.ld the process of writing,

while at the same time' the process L
may be fl:ked at any point for close

tudy (Myers, 1986, Pe 1). | _

o

It has baen argued that: comput:ers make 1t easier to

-think wh.lle you write.- Student writers often attribute

their f—aiiurg to prodfxce a-coﬁerent enilay to the"problem

'of forgetting what it was they vere going to say somwwhersg.

in the middle of their cpmpqs.ttlon. Loheyde t1984') ¢ feels
that strain on a s‘tude\n?'.\s memory can, in part, be
allevi{ated by the-ability to get one's ideas out on the

‘screen quickly.: Schwartz ﬂ.983) and Gula (1983) agree.
‘ They fael that the computer will not necessarily improve

the quality of * or_:e 8 thoughts, but it will make it

easier to think more cleariy. . .

Ano"ther advantgge of using th?computer inthewriting
class is the alleviating of the "physical® struggle with

5

vriting that some students experience. Onge the diffi-

,culties with the physical process of writing with

—r

: _
.
— : i
1 o . .
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pencil_and paper ai:e eliminated, the act‘lof writing
bec;ome-s easler for‘ﬁlogt'léarne;g. Bean (198‘3). director
of writing at Montana state Univeisity, writes:
' The computer . c.an eliminate
mechm;ical difficulties thgfbh:lnde;:
beginning w'iltepa, particularly the e
cramped 111egibility of mary students® |
B : handwritten drafts and thelr lack

of time for extensive copyindd{p. 146).

L .
With the word processotr, students need no longer be

embarrassed about messy hanﬁwriting. Graves, 'in an
interview with Green (1984), cited poor hhndﬂt_:_rfiting as
one of the reasons students don't write. H:"“ia.tateax‘
Some writers dismiss as unimportant
i . thelr experiences and their views
about issuesbecause their handwriting ‘ '
“has been éléémed unaccgptable. I£f -
wvriting is not plea'aihg- to the eye, .
th'ey decide it muet not be pleasing
to the mind (p. 12).;

- . 18
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According to Crist (1984), writing for most.- students

18 a drudgery to be gotten thr_oﬁgh as quickly as possible

-

(p. r}, However, 1't appears that when g.tven the

oppo l:unil:y to write on the compuger, most atudents
have k. change of attitude toward ‘ritlng. Hadigan
(1984), atatea that students generally reﬁort 1iking

'compute.ts or cou:sea that use them. They feel word

processing is an enjoyable way to prepare papers - it
is not frustrating and not difficult. Wheeler (1985)
writes that many teachers' report that students, after

having éxperienced writing with the computer, have an

- improved attitude towards wri.ting. even when they are

not using the computer. . Gula (1987), has also noted a
change of attitude toward writing, and he feels that

with imprqvement of attitude 't_here is invariably an

.improvement of 'qual.tl:y. Since changes are easy, there

is also more detail supplied in the gtudenta' .writing.
Other writers, (0'Brien, 1984 and Schwartz, 1982) have
also reported changes in attitude l:d;r'ards writing.by
their atudanl:-.a.

-

Bl
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.advantages for Teachers i

Writing with computeis is ‘advantageoua to the teacher
as well as for the student. Loheyde (1984), pointa out
that w::iting which is {.eglble and free of smeared pencil

38

or pen marku 13 far easler to read, and that evaluation .

decisions on af\composi on w111 not be colored by the

. atruggle to decipher a atudent's. handuriting. Wheeler

(1985) , states that with traditional methods of writing, -

teachers respond to surface errors, because students can

correct them without recopying an ehti redraft. ‘Similarly,
'L."\:,

teachers tend not to encourage £1 exible'blanning strategles,.

'because subsequent reorganlzation would require' a new

draft. Regquesting a ‘second or third draft &an be
unrealistic and unproductive because students become
frustrated and tend to make additional mistakes in the

process., Hith word proceasin'g.} however, students never

have to recopy an entire draft. This means that teachers

can-set _higher standards for adhering to the conventions
. L]
of writing.
English teachers are beginning to use word processing

aa a tool for teaching w-rlting. Dictionary and edi‘torial

aprograma are also being used in conjunctlon with the word

proceasing funchion. ;I.‘eachera who use’word processing

inthelrwriting instruction say that students enjoy writing

-

L)
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nore and are encouraged to become better wr.ltérs. However,

many authors h;wé warned about the misuse of a comptiter

39

in the BEnglish classroom. It will not sexve its purpose ,

1f used merely as an electronic workbook. Comp‘uters

can be used for drfl and practice, but they can also
4 T , ‘

bq used te encourage active, exploratory learning,
particularly in the area of writing. Schwartz (1983),

states: .
. ', .
.We already know that teaching writing v
in the form of drills and exerclises N

about spelling, grammar, syntax, etc.,
does not glevelop writing abilities.
And woxd processor and computers will

’\ not be helpful if that is how they

are used. I am not advocapiné that
this advanced technology be attached
‘to the "old"‘mpedagogy (p. 35).

N

Clearly, advantages exist ?r uaing computers in the

. teaching of compoa:lt:lgn. Rodrigues (1985) , bel ieves that

the word Ppocessor can become the cent_:erp:leceﬁfor' an

effective computei—writing curriculum. However, the

computer by itself will not make better writers - only

good jnstruction will improve a studént's writing

. : ' :'\:,."
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performa?cei Hhee].d\r {1985), feels tpnt the technolog:}
and the eaching reinforce each other. Engl ish teachers

muat. look at. computers as a tool to be. used. They

“Bhould be'c?me_.famillar with existing programs designed"

to ald in the teaching of writing and use the computer -
to complement their instrustion. If wvisely used, this

new tecfi‘nol‘ogy can have a great "l.mpac,; on writing

instruction.

Althoughmost educatogshave repor%ﬁpos itive resu]FEa

— .

when the computer is used to teach writing, ‘there are a

f -

number of problféms that need to be discussed. ’

-

'k
e

Watt (1983} and Loheyde (1984) , pointed to the cost
of the computer unit, as onesuch problem. To teach w:lting
while using a computer, it is necaéaa;‘y.to havea keybonrd, '
a monitor, a disk d_':_:l.ve, a good word processing program,

and access tt\a printer. This equipment is costly,
oy

-even at the ratio of ‘onk éomputer per classroom.

L
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Researchers’ {Dudley-Harling, 1985; h‘(heeler, 1985;

-

Wwatt, 1983; Pisher, 1981)fhave noted that in order for

. a word processing program to be of |\maximum benefit, a

tremendous amount of time is needed.at the comp'ut'er to’

c¢ompose, edit and revise Hfitinq. Fe\ schools have the
M {

t

numbér of computers necessary to -give every student

.. this kind of access €o the machines. Levin (1§84). has
N :

the following to say on the subject: /
If a class of 25 students tries to
put hands on two computers, there
will be few converts. But, If
there arg sgveral machines, aﬂg‘if'
~\t.:(le- class is dlvided into grqups,"‘
! |
fun and profit are possible {(p. 147)}.
o |

According tp Wheeler (1985), students need time and
J

yuidance to become as efficient at using a iword procesaor
a8 they are at using a pqngLL._A writin/L; corner could
be Aat up-to work with individuala or small Yyroups and

.,._--"'

this would ‘elimifiate some of the problem. Also, vhere

'thare-ara‘ a limited numbe'r of computers, flexibility in

timetnbling with the computer being uaed all day, asg

41

opposed ‘to du:.lng &riting period only. could help. -
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Lack of Faculty Awarehess \
x

A computer is of no value if staff members are

/ The problem of giving each student access ta the word

processoyr . i a very rea]. one, and the only solution is

to supply niére computers In the claasroom.
o [

¢

unwilling to.u'se it or do not realize the full potential

of _such’a teaching tool. Daiute (1985), claims that if

a‘t:eache.r is unaware of the potential of the machine,

-

the temptation is to use itas a very 'expe_li)’tvq substlitute

for a workbook. This problem can be.overcome by Providing

teachers with workshops and Linservice I'.:a.tning programs

-

to 'demonstrate good softwvare and to show how it cah be

~used ‘in the writing program. As Bruce ~et al (1985),

expregsed it: . . _ . , -

&comf:ui:e?: can be a wonder ful teaching *

—
=

tool, a major claasrodn"disiuptj.‘on,

[
’ K{ .or a waste of resources (p. 119) ’

L - L 'c

It is the teacher who wili determine whether or not the

computer will be {uae'ld in‘the classroon.

¥

.
.
" ' : . Co
- . .
' ' L.
'
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feel that the lack of typing skills is not a problen,

because most students are able to use the "hunt and .

peck' method we11 enough to use the computer.. R. Dollar‘a
(peraonal comnunicati‘on, June 17, 1986), Business
Bduéatién—Chai:person, Bay St. Geonge Community College,

dishg’;ees. She ¥Teels that in order for a student to

get the ni:lx.l'um benefit from using.the computer he/she

musy first learn how to .type. One of the main reasons

for using the com;;ul:er_' is.'l:o gét the vords into prinE

quickly. The "hunt 'and peak®™ method slows students,
. ) N b ’ .

and ideas cannot flow amothly if the student has to

" stop to search for the ':‘ght k'ey. She feels that

Lt

Ty

.-

&

keyﬁoarding skills should be a prerequisiita to -any

.
computer-aas.lated writing course. . . AN -

L

mmmw S &

£

A concern-of some teachers is that students must learn

_the commands 1n_orcie: 4o be able to use thé‘computer.

1t becomes important here to select a word processing

prog:afn* with a auireble level of difﬁculty for the

student. The, teashar would n_ee‘d to become familiar .

with avallable programs awd make a selecﬂon suited to

the students' needs. ,'m;é uge of cue cards and hav.ln;_;'

v ¥ G n ’
. ' ’ L]
s P . : . h

A-"'-__..__'--r.-



atudenta workkgogether can help_ to make the learning of
" commandg ‘a little\gaaier.

P _

. Tendency Towaxd Surface Correction

[
. Some eddcagora fear that although the use of the

compuﬁer makeatigﬁtaiop easier, the focus is on'making

Y B ’hangea at the word level, which however, doea not

negessarily add to. the quality of the text.' This may
1ndeed happen 1n1t1alry.- However, according tg Bchwartz
(1981). this ﬁroblem is eliminated Qhen wr1t1n§ is
Qhared. The wrliter qqlckly learns that no mattef how
nice the text fooka, no matter how few spelling and
punctuation problem there are, 1£.the message 18 not
clearly stated, others: will not understand and will
'question the é;aning. In,#p§1ng to explain, the writer
will discover that h’/ahe will need to add, delete
or’ rearrange in order to na®® the text clearer. Hhee;e: '
(19‘85) ¢ feels that the pr;)cesa ot( writing has to be empha-
sized. Btudentg need to learn how to take advantage

of the computer as a writing tool.

conclusion

Will the computer fulfill its potential as an
& ]

'edgcational tool? Thg answer depends to a large extent

8
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on the user.

g

':j ' : mindleaa_eiectronic toy, or we as educators could make
it work for us. The comﬁuter will do what it.is programmed

to do, 80 the cholice is entirely oura. English teachers

S

have a numhe: of optio\b As Hithey (1583), puts it:

'Teachers may opt for ignor‘pce, rail against it, or

Zrope:ate as if it did not .exist" (p. 24).

fact remains that computers. are here and the Pnglish

However,

‘of hardware and software 80 that computers can become a
useful tool in the teaching of writing. This researcher
feels that evidence strongly '‘supports the use of the

conputer in the writing classroom.

+ -

PR
"
'J

.
-
-

The computer could be used primarily as a

‘the

teacher’'s best Option is to have.a voice in the aelectioﬂ‘

R L.Y
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CHAPTER 3

PURPOSE OF THE STUDY
7.

The present study was conducted to ascertain to

¥hat extent aid for what purpose colleges and voéatloﬂal

celtters across Canada use the computer as a tool in the '

»

writing clagsroom. Although many a:_:t:iclea have been
written about the use gf computers in w:ltfi'rig. very

‘little atfention has been paid to adult experiences

with this technology. The literature, therefore, has,

left many questions unanswered. Can statements made
about the use of computerg by children be generalized
to the adult learning situation? More specifically,
this study seeks to answer the following q_ueationa: ’
‘1. Do computers offer an enjoyable le;tniﬁg
experience for adult ﬁritera?‘

‘-
N 3 ‘

2. Areadults ﬁpprehenaive about .ll:hia new technology

L :
in the clagsroom?, - ,

-
'

»
L

3. How do people in adult education feel about the’

computer and its potential as a teaching tool?

P
. ;ﬁiﬁ'"{i"m' . et s
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6.

a

is t.here an improvement in students' writing

when it 19 done on the computer?

ey

Why are computers not being ased on aAlarger’

- gcale in writing programs in the Eield of adult

B 4

education?

a7

Is there a problem in the availability of._

’appropr-ial;e_writing software for adultse?

L

For what purpose is the computer' being used in
» 1

the EngliBh cldssroom? _ »

L]

How many hours per week do students®kpend'at
f

the computer?, and

What do adult educators feel 1s a workable

computer/student rat.i.lo-in a writing program?

~ | .

'
5.t

This sl:udy was conducted in order to gain aqme 1naight

:l.nl:o how compul:era are being usged in adult ?ducationf

W
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programs in Canada, their uaefulness inthe area of writing, :

and aduit studentsg' reactions to the use of the computer.
The results oE thia study ahould be of {articular
interest to administrators and educatora in adult educatjon.

in Newfoundland who are interested in using thisThew

' technolo‘g/i in their writing programs. -

—

-

The present *Bec'tion' outlines the method used to

gather data for the study.

=3

Toobtain fromadult educators the informationrequired

_-to answer the questiorfs listed in the Purpodé-of the

Study, the mailled questionnaire method was adopted.

48

1 Fl

r

Based on the avdiiable literature concerning thq computer,.

and 1Ea use in the ,compoait,-ic:n\pro'&eas, on general
discussions with educato:d\,& the field, and with the

advice of two professors at Hemo:ial Uniuaraity, a

‘ queationnaire was conat:ucted.- -

Y
The qgestionnaire was_then subjected to analysis by

several sourcea: . It wae first administered to ten adult

LI

A

e "(‘-. ";:.‘."‘
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Y
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/ . 4 educators Q‘l Newfoundland whoae area of concern 18 the

r éeaching of English. These educators wvere asked to make

-

‘ | _suggeationa as to neceesary additicms or deletions 2
' "Cb check wordipg for clarity. A reply was recéj_.:i?e‘f

| ] ‘ from each with suggestions for improveineuts. Secondiy
I, _- | thisa investigator discusaed the quéationnaire with her

thesis advi’sor and with graduate atudents in the Department

»

of Curriculum aud Inetruction at Heluoriel Univereity.___
E.ach queetiounaire' item .uas"‘eramined carefully, and, as
© . _ a result, a number of changes were made.

The questionnaire was divided into three 'se;tions.
Secti'é'ﬁ’].' :(deuograbhica) was to be answered l.::y all respon-
denta. Section. Il was designed for those presently using
,computera as .an aid in the teaching of writing, while
) Section I1I was designed for- those who were not uaing a
I computer for this purpose.

.
1 Co

+

" As stated earlier, thisquestionnairewas administered
" to_ten adult educators in Newfoundland. These ten were

" not il;léludéd when the responses to til‘e reviaedquestionnair?‘

vere calculated. . ~
- . . . 4
) . 4 _‘.-,
\
.-""I -
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A8 a result of the pilot study, a number of questions \

were changéé ‘:o statements anhd the use of ® Likert-type

]

- gcale was incorporated ysing a four point scale covering

strongly Agree (SA), Agrde (A), Disagree (D), and Strongly
D.i.sagi."_ee”(S'D). ."I'he ‘Unsure’ o-pit.ion“was intenitionally
omitted in the hope ;:hat this would c;uae reapond:rmxa\o
give the-statements more serious thought. However, a
number of respondents added the ﬂf;ﬁ o'pt_j.m;': as cap be
seen in the tabulation of results (Tables VII and X). |

The Sample . .

» In order to obtain a broad sample, this 1nv.e3tigator

sent questionnaires toall Community Colleges and Vocational .

Centers In English speaking Canada as listed in The
Directory of Capadian Schools. A total of 368 question-

qlaires were malled in HarchT‘19861_. Two.hundred forty-four |

q'ueat_:io_nnairea or 66% were returned, 36 of which were

unanswered because admi‘nistra’fors felt that staff

members were too busy at this time to respond.r A
bréakdown in 1n'at1tutioqa regponding can be seen in
Table 1. |

x>
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TABLE 1

,l TYPE OF xnsrxmggﬁggrjjkqﬁﬁb

INSTITUTION NUMBER
Community College ' 165
'Vo;:ational Training Centre — 19 -
“Junjor College ‘ - 2
Other . : ' . — '
Total - ] 208
TP R TP - bty 3 1 31 -+ 1 3 0 1 071 _F-$-1-3-3_F F_F B _L- 3 B 3 Q $-B J J4-0-}3-1.1-F-4_J 2 F |}
. l - o
Limitations

The 1imitations of a mgiled questionnaire as outlined
by Wwallace (in Miller, 1970), apply to this study_;' Wallace
states the disadvantages as follows: i

h I Iprobl,em 9;_‘. non-returns,

2, -thos‘e who ansver the questionnaire may di'f.f.er

from the non-respondents thereby biasing the
| sample,
3, val idl.}:y depends on the ability and willingness
of the respondent to provide information,
4. ~possibility of miainterprétation of thequ:estion,.
"5¢ no _f.o_llow—through on misundu“stood q’uestiio'na
or evasive answers; no obaerv'ation, of appa:ar‘n'

.. Ve . - .
reluctance or evasiveness (pp. C76-=77), .
..

¥ -
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However,becauseofthelargegeographicargeaurveyed

and because a means of collecting dﬁta Et a minimum of
time and expense was required, this tfa"rcher chese the
mailed questionnai:e @8 a Burvey instrument.

An effort‘was made to lessen the influence of the

weakness of the mailed questionnaire upon this study.

‘,A pilot study was conducted in an attempt to assure face

52

validity and to help eliminate mi{sinterpretation of the

questions. To help reduce the number of non-returns, a
self-addressed, stamped envelope w&s included with each
mailed questionnaire.

Bixty-six percent of those surveyed responded
willingly, 8o thie reaearcher-aaaumea that all answers

are indeed val id.
Definitjon of Terms
- ! - . X
For the purposes of this study, the following terms
have been defined:
. ‘ »
a8 L.
.. | - ]
. An individual who is fifteen yeara“of age or older

and who is eligible for entry into Community College or

%hcational programs.

oy

L |
- . " i

.
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- Computer /7 *

O In this case a microcomputer - a system containing
o * a microprocessor, memory, and input/output circuits, )
. . -.-_‘. . ) - . r 13

. . - . S

¥ % . . .

; Word Processor

L - I * M ' . . . .

g L A program which makes it possible to-enter and to

revise writing on tie computer. This allows formatting

' (centerdng, margins) to be done. - .
o~ ) : ~
. adult Basic Education
The process of upgrading an individuvals' education
;. ) . in the areas of Math, English and Science to a level
. where that*student has met the requirements for entry
o, to’ trades or general studief.
_é. - *
¥ Yocatiopal - -- )
; ' Having to do with trades. _ _
1 S g
Lo Rogt-gecondary
i Beyond the high school graduation level.
;,;‘ : - \
L ‘ . s
"'!‘_:I ) ' B " - -
5 L] .
-
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Jdunior College
Any institutionoffering two year university - parallel

programs for students tranafe}rring to universities and

programs of two years of vocational training for a%_;

gince no national survey_e:\tisi:-s on how colleges

are using computers in the EngliaI'h classroom, this study

" aims in part—to answer that questio}n; It is hoped by the
researcher that this will: )

1. ‘ahow that computers are bgj:ng used succeasfully

inwriting programs in other provinces of Canada,

J/2/.\;rox.ride some direction for establishing a
! .
' computer—-assisted writing cogsae for adult

learners, and

give interested English instructors a better .
e understanding of adult learners' concerns and
| feelings about the use of computerg in their

-wrii:ing.

-
-
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This section is divided into two parts. The first

presents data felnted to adult educators who use the

——

cqmp&l';qr‘ inwriting classes. The'aebond_section preaenta.

——

data related to adult edu\§tors not presently using Ehe.

computer in writing class.j
'I'hia inveatigator invited (:ecommendationa and

suggestions for using the computer in adult writing

.prog.;{nms and encouraged comments from both users and

non-ua'ers. Selected comments from this{ section of the
S

questionnaire can be found in Appendix B.

S B
L

i

. This survey shows that copputers are being used at

all levels of adult education with the greater percentage

being-used at the post—aecondary 1evelmd in cl‘aases of
more l:han_ 20 atudentg, "Table II shows the levels l:aughl:.

-

Table III shows the size of the classes..

(
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TABLE II d
LEVELS TAUGST (R=61)

Level _ : Number "Percentage
Adult Basic R ) 20 " 33
_-Vocatlional . 5 ' B
‘Post—secoqdary ® 36 -1 2N
Other - N .. \ 0 .0

Total - 61 ' 100

-} ¢-F-+ 3 -+ T-3-9-3-% $3-§-3 +-F-9-$-{1 -+ 1-+ 3-F F- - 0-3 - F-§-% -3 % 4 ﬂﬂl-ﬂ- EESOEDEEENENERDINER
(/ i ' TABLE IIT ;

SI3E OF CLASS(ES) (R=61) .

— : - D
size of Elaaa(ea)_ J' Number Percentage
fever than 15 - ) : '\o/]) 16
1520 B S
more than 20 2 - 36
Total ' | ' 61 100
A PP

One concern of ‘i'nst:uct:q-rs considering the uese of

computers to assist in the.writing program is the number

of hours per week tﬁat should be devoted to computer use.
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. FPifty-six percent of users reported that they spent one
to three hours per week at the terninak. Table IV ouﬁlines -
! ) -

* t *

S S Y ome v | :

\ -,
AVERAGE BOURS PER WEEK (N=61)

wurn spent. | ° - ) ) »

. T - ¥
i - . ) . - : 'Y . )
5 .. Hours . R -f'J Number Percentage -
‘.-.I L L - l‘ . . _P' -
_'..:- L] ‘ + . . - R id h l‘ . .. .... . )
LS €. S A
B S B S a1 28
f ‘ : : =9 - e ' s 7 S B | f ..
e ~ _dother =~ - - . . L ‘-.,_3_ 5
L - ] o ' s
G . . Total ., - 61, .100 o
'.._ P . { A
A“‘Q’\ L . Hhelg' asked vhat a workable student/compuﬁer ratio -
would be in.a writing’ program flfty-ﬁour percent of the . v .
. ‘ .-" respondents felt- that a 1-1' ratio would be best. See
;_ .“. ' & w " . » *
*. » Table V which-.£dllovs.. . S '
SR 2 S o » o
e . N ~ . .
3 /o o
E—‘F‘ ‘' ’ ‘ ’ '
g"‘;‘ a ‘ ' [ ’
P . 3 R y .
‘%‘b ' i = . . 3 \‘i v t 'h‘ - :‘ .—
¥ : » - .
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TABLE V A //

* STUDENT/COMPUTER RATIO (B=61) ‘ -

|

.Ratio f Number _ Percentagei

L .
‘31 19 o3
. 5-1 S 4 T
-1 L, 5 8
other* -(1-1) . o 3 © 54
: < . ™
Total . — 61 _ - 100
o ‘ -

& Ali re;apond-énta'who chackeﬁ this category specified 1-1?.\

) | .
One of the mailn purposes of -this survey wa&s to

determine hqi;' the computer w;;-f)eing used for writing.. .

Reapondents. were asked to'note whether it was used for

letter writing, parhgraph‘uritlng, or essay u.rit‘ing.

ISév'gnty-four béfcent of those responding said- they used

the computer for all three areas, while 7% used the
cgsmputér—;for paragraph writing only and 11% for: essay
'wr‘iti.'ng only.'j The 8% who check;d "other'- all specified
that it was used in journalism classeg, Table VI gives

a summary of computer uses. \\ -
. . LNy :

~
R -
S
]



Fa

/"’1b o g S b
[
L]
. . 59
. )
TABLE VI
* COMPUTER USES {R=61)
_ . .
- Uses Numba; Perqentage
Letter writing ~ 0 0
< L)
Paragraph writing \ 4 7 R
'Essay writing . 7 11
Other | . .5 8.
A1l o 7 48 24
Total | | T s 100

N I N N N N T MY 3 2 T ST O I X R RN B W R R IR R BN NN ST Y 5T PR B XX O B

Adult Educator Opinions

Of the- 2'00 adult educators who responded to the

questionnaire sent to all Community COIIegLea and Vocational-

Centers in English speaking Canada,_61 or 29% of these

were using t'.h} computer.in their writing classes (compfete

’ \tgbul‘ated reaponagé appear iana le VII).

When asked 1*hey felt the c

A‘-’ .

uter 1; a useful tool

for teaching' writ:{,‘ng,'wy of the users\a ee_d, while 3%

disagreed. Dqes ahe use of the computer improve the

Rl o



students' writing? 92% of the reapondenta felt that it
dia, 5% disagreed, and 3% were unsure. =

Are adult. students apprehensive about using the
computer as a-tool In writing? Eighty-nine percent of
thWusers repor:’ted that students aregenerally apprehensive

when £irst exposed to the computer. However, 98% reported

that after the :I.nitlal introduction, students generally'

find the process enjoyable and reward:l.ng.-
--»Oneﬂof the b]:ggeat fears of educators (teaghera)

is that the computer will replace them as the medium of
g

instruction. Adult educators who use comp;utera in

theh‘- w:l:lti_ng‘ classed"do not seem to have that concern.
One hundred perceht of the respondents considered the

computer a complement to and not a substitute for the

teachey. ) ' .

60

A compute rral lows for ease of revision and consequently-*

repeated eval’uation of studentig' work. Nlnety-four percent
‘of reapondenl:.a agreed with this atatement. k] ) diaagﬂaed,
and 3% were undure., When asked LIf availability of

approprr:l{nte- goftware for teaching writing to adults

presented a problem, 6§0% agreed that it did, while 40% .

T

d:l.sqg_reed. . =

.
+

I
F






TABLE VII

RESULTS Fﬁi IRDXVIDUAL STATEMENTS

62

Statemenp

[

- SA

A

Pe réntage of Regpondents

N b

~ar

Sp# -

Se

teachi

qgmputer'is a 14
uaef tool for
writing.

The usg of the 25
compufer 1mprove3 the

studénts' writing.

Adult students are ' 25
generally apprehenalve

vhen £irst exposed to
wri;ing on the computer.
After the initlal 39
Jintroduction, students
generally. find the - .

. process enjoyable and \
rewa:dingé

“The computer is
considered a conmplement
to and not a substitute -
for the teacher,

The ease with which 41
revision can be -done - .
allows for repeated .
evaluation of atudenta‘
work.

The availaHﬁlity of" . 16
appropriate software is .

a problem when teaching
writing to adults.

-

-
79

53
67

64

59

21

53

- * SA = Strongly Agree
A = Agree

“\;u.

-
4

L]

. Dm Diaagree
8D = Strongly Disagree

L[]

%

- %

0 N A -- EAEASEEEEEENFENEANRERAREEEREED } .—%

‘U = Unsure

¥
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This aecéion presents data related to educators not
presently using computers in writing classes. The greater
_pergenti'agé of non-users (44%) -taught.ht the Adult Basic

Education level. Informati'pn_ onlevels t/aught is pr'eaen!:éd

-

ih Table VIIT. = . ' .
o o ,
- .‘
* ‘ TABLE VIII )
B _, LEVELS TAUGHT (Rw=}47)
- e
Level : : ’ Nimber - Percenl:agl;.
. ”~ L :
Adult Basic Education . 65. | . 44
Vocational . 23 % : 15
‘Pogt-secondary | ) * 56 | - 38 -
“Other . . 5 . -a
B b .
Total. . 147 100 -

-
1 R 6 I Y 6 T Ny e N ey e o Nt I O 2 Dy N el N D R A D ) U T ek el R O

Deap.i.tie the fact that they were not using computers

to teach writing, many of the non-users were familiar with

computers. Forty-five percent were either 'Belf«-taught

or had completed formal courses. Thirty-five p‘ercent
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of the respondents reported verfr lill:tle familiarity
with conputers, while twenty percent said they had no

familiarity. TablelX showsthe familiarity with computers.

* .
., N » ' ‘w

TABLE IX ' :

. PANLLIARITY WITH COMPUTERS (N=147) .
'Lumn. IARITY * NUMBER - PERCENTAGE- o
' . - : L

Completed formal courses 25 17 .
. Self-taught T 41 ' - 28
Gery littlé fam.tliar.ttyl, 51 _ 35 )

. 1 r
No familiarity _ ém 20
Total ,," . - 147 _ 7 loo0

-

r
L L q 1 ¢ ] ----.-----------.-.------I------—----------ﬂ---
-

/

. Of tge 208 adult educatora who responded to the

questionnaire sent to all Community Colleges and Vocational

. Centers in Engl ish-speaking Canada, 7}! were nhon-users.

When aakﬁd if they felt the tomputer 18 a useful tool

f.or teach.tng writing. a strong 88% agreed, 9% disagreed

and 3% were unsure. In response to the statement that
they would use a computer in adult w:it.tmf'p:ograms if

a—— '

one wege avanable. 82% said tHat they would, 12% would

/ - )

* N =

-
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. not, while 6% were unsure. Tm, combined with the
. p ’ ‘
poaitive rgsponse to the preceding statement, suggests
that aeult ducators are very receptive to this new
‘ ‘_ technology. | \ 3
- ' Y '__I
oY - When non—-users were asked if the general use of the
«i'.' . ] )
- computer to teach writing to adults would be realized
W ' in the next five years, 65% agreed, 23% diaaafé"_ed, while
K - 12% were unsure, i
T A
- desults for Individual Statements
k ) The percentage of respondents selecting effth response
g . for each statement is given in Table X.
h A ‘ - -
t_
R 2 ¢
i \\h
' ’ . v
i - *
N
L. :
A reo- o
5° . . e ”
- s .
_ / -
?}:-: L Y . \
'
; - ‘”" -
ey ¢ 7 . ) : i \
5 ') N A ew ‘\ b o I - . \: LN
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v y
TABLE X . .
RESULTS FOR INDIVIDUALS STATENERTS
) ®
. . L3
‘statemént Percentage of Respondents e
_ : SA A L) D SD*
‘ - . N
1. The computer could be 29 ~59 3 5 4
" a useful tool for . y
- + teaching writing to
‘ agults. _ | Py
2. I would use a computer 24 -58—6 7 5° AR
. for ‘this purpose if ) . -
: one were avajilable, 2
- ;
3. The general use of the 17 48 12 18 5
~ computer t¢ teach .
N writing té adults will ’
\l be realized in the next
S five years.
{ = -
“ /"\L‘/: .
SA = Strongly Agree D = Disagree U = Unsure
A = Agree SD = Strongly Disagree
- s »
I==ﬂﬂﬂ=-ﬂﬂﬂﬂﬂﬂ-ﬂﬂﬂﬂﬂ---ﬂlﬂ-I-B-I---ﬂ------------------ﬂ---- "
» -The positive responae'to ptatements one and two abowe
again shows that adult educators are very receptive to. *
this new technology. Then why is the percentage of users
80 low? Fifty-nine percent felt that lack of funds.yas
the\nugber one reason. Other reasons for non-uaé on the
part of adult educators can be seen in Table XI. - =~
# B _ "
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TABLE XI
! -,
) ‘ REASONS FOR ROR-USE OF COMPUTERS _
; \ N
4
- Reasons PR . ) Percentage of Responses
: n:) Lack of funds : T 59
R b) Lack of staff training 39
c) Jack of suitable software‘ 33
d) Resistance of faculty - : 11
::. e) Resistan(e of administration 5
- £) 'Other ’ . 3
Total ) 150
S * Perce'nta_ge totals mgore than 100 because some
/ respondents checked mdre than one option.

T T TS T PP DD Dttt PRt ettt DT T
- L 2 ) -
A N !
- T SUMMARY

[ 3 -
- . L

- Overall /bojh users and non-users reaponded poaitively

-

to using computers in writing classes. Ninety-one percent

e T

p " of all :osponda'nl;a felt that the computer is a useful tool

for teaching writing, 7% disagreed, and 2% were unsure.

. ]
. 2 '

Ve
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This survey showed that computers are being used in
adult‘ weiting classes across Canada but on a smaller scale
than this researcher had assumed. Only 29V ¢f the adult
educators who re_gponded to the questionnaire were using
the computer as a writing aid. Cost of hardware and

software was the main reason for Inon-use.

68

- The main function of the computer in the English

program is word processing which gives students a

.chance to revise and rewrite., However, it was also

notéd that in 8% of the cases it was used for diagnostic’

_ purposes, 20% for tutorial, 25% for drill and practice

and 5% for enrichment.
" - conclusion

The microcomputer has potential for making aignif icant
changes in the way adult writir;g classes a-re structured.
Though we are still in a transitional state, the situation
is rapidly changing. Th'[i’-:eaaarcher predicts that 1‘n
the near future, students'will use word processors for
writing as commonly as they ‘now use i:alclulatora for
mathematics, Within a few years teachers will use

computers in some combination of ways in adult writing
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programs, Students will revise thelir writ-:ing on corr:puters

: and 1}111 receive computerized feedback on at least some
’ aspects of their w:it-:,l)ng. ] | .

: ‘ | The following™ chapters 91;.1‘ outline the rationale
’ -‘ - and objective ‘fqr"a .cd’ﬁfmte:-‘?‘ssm!:ed yrltiqg program.
e Chapter VI will suggest activities”for a sixteen-veek
; - _ teachi._ngclqodule ,f;gr the prog:am-..

R | g "

69



.. CHAPTER 4 3
P v . | .)
'RATIONALE POR A TEACHING MODULE ON USING THE COMPUTER
: -— IN THEWRITING PROCESS - . .

Technology 1;111 vee increasingly u@ .
o & .t ~ ‘
af fect what ve teachand commn‘ica- _ ' .
) tionsare g_enerated. Recent advances ;.' . - . B
. ? o
o in Sommuni?atj.on technology Are ~ ‘-_It
\ . embryonic, -and writisig teachers are ‘ ) e
just beginning to egamine the .
potential: for integrating computér ¢ .
_/ ' technelogy.and composing instruction . L.
A -
{Tebeaux, 1985, p. '426).° . > TN
. : ~N -2
[ ‘ l
.Colleges and unlver’aities are reporting that .
1 ¥ .
students at these institutions lack the abnity to
commun icate effe"tbrely while using Jthe written woi} . ’ -
Walpole and Beaa (1985), have noted that students of . /
o4 )
t.oday do not wtit‘.well and that schools muat lmprove- '
the ab.(lfity ‘of our students. to write. As we].l. reports
———
Ertﬁn 1nduatry lndicata that employees do no,t ponaau ‘
’\baaic wri.ting skills and -recommend that schooln and
. o / S -'
} : : n . o .
.o " —_ " v
[ 4
: A ~ g.
-a b} ,":‘_\
4 L - i
- ’ + 24 . l}
rlﬂ f;:
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. these skills. ,i.a. Pover (p\faonal*comﬁnic;'z;iobn-, June

18,‘)’586) Chaitman of the Industry’ Adviaory Committee
to the t:ec nologles, Bay Bt:. George Community College,

-Btates t:hat: one of the mni.n complaints. from .i.ndus'!'ry is

that: grhduates lack good wr.i.t:.i.ng Bkills.

71

O | ' ' - .
colleges plaoce mb:e emphasis on the gcq@isition of

How can writing inatructorp; rectify this problem?

’ o ) " . v
“The ansver would appear to be simple: one lea_rr:a to w'r.i.te
. .. ' 2
‘by:wr‘i.ting. Howaver, amajor difficulty l.i.eta inmotivating

" adult- students to wt‘ite_and ;eviaé thelr written work.

yavlng alreadg completed ten or eleven )tea'rs of writing

. e ..
in. our school system, many students feel there 18 no~

'ne€d’ to do .more. Most view writing, partl.culfrly
i:evl.nl.on, as a drudgery. Havlng to ﬁproduce aeconq and

third draﬂ‘.a demanda time that the ’atudent does not

] have or is unv.llung togive. Teachers are alao reluctant

' to uake such demands of.- & ntudent because of. the time

And work. roquired to produce"’hultiple du!ts. '

- When nulnq is done by hand nnd ‘a tud‘nt hu to

n‘kq c‘hanqn in the t.ext. -the entire . paper has to be

- xewritten. Hwevu. uung the conputor as a vrltlng tdo].

" are very sasily made,

tunlnatu the !.'rultutlon of rewrites, Ch\l‘zgu in texts

studcnt can go to the conputu.

3
o
L]

T

-
2

'
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k]

innert his/her disk, make necessary additions or de].eglons " Y
-‘ and get a new print-out of hia/her entire paper without
.' ha.v.tng to rewriEe anythlng. It is this gner 8 contention

that thia nevw medium for writingfwfll be mot:.lvating in

" itself, despite the b'glief that a\¢u1ts axre lntimldatedf

&

.by the advanced technology. In a jrecent survey done by

across Canada on the

Ea

this researcher olf adult}educati n
use of the computer in writing ¢l soes, it was reported

that although adults are a 1ittle apprehensive 1n1t1a11y.

\}/‘ \ they generally enjoy the process. ‘
,__‘ : Hyera (1984), reports on hiu"’use of the computer 1rr
" the teaching of writing aevelopme'nt to firet aemeater
atudents’ at Seneca Colleqe ar'in 80 dolng ouu—ines the
.
reasons ‘for tl_\e Eeaching module included heres’ He.feela
that- the gains otflo'u‘ch'a program are threefold: .'
‘ ' Students reportaed that the writing .
| S task is more enjoyable, revisions are r
'- easier to nakhand they have acquired
. o ' a skill that 9111 be’ useful in ether .
. D veiting situations (p. 27).
w, , o / .'
Thia module addresses ltlﬁl! to the need for &dult
. 'stugents to discover the computer as a tool which
»” : . . . - 4 f
] ) . - ‘:“.“ . ,I
’ L . _ -
e R oA ¢
e
y, v - . : ) .
’ ' . g A
- - . N - [ . L] .

-

e -
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? The workahop qodel is the basis for this teaching mo%le.

‘will p?oiride opbo:tunity for many different kinds of..

g | 73

facilifﬁtea compt:;aition qndo:evision as well as a tool
vhich provides them vith an additional skill to be used -
in 'the_ vork place. -As the .studen't progren;ea through

"the exorclées, he/she will be applying word processing .

‘functions to writing problems, and at the same time

h‘é’/a'he will be preparing himself to use word proc{e’a.aora

‘effectively in futu‘re writing situations. This module

wrlt;lrltg. for d;'f..fare:nt purpodes and for different gudiencesf' ~, *

Composition is a akil;l :eq'ulging more.practice than N
nnything else. This can best be accomplished in the |
context of the workahop class:oom’model - lecture,

discussion, writing, and rewriting with the comp&a;\

a‘d a word processing program ga compos 1on tools.

Y-

\- L
Bouthwell (1982), propoaea another good reason for

-'{:_aing the,compute: for,developuontal wtiting. She feels

that the computer kkops students constintly involved:in ) ¥

their learﬁing. offers privacy because it spares students

. 'haﬂng to reveal to Ot-.h‘“‘ ‘how much they may not .know,

and contributu to poaitive attitudes. These provi*ona

e

aro l.npo:tant for adult learners who may feel inadequate
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and need exp’er:le.nce that can help build sel!;’conﬂdance
and permit them to progresnﬁt their own rate. - )

'I'he comput:ar is a took of t.he current. age and adult
educators mugt'explore the potential of thid new. medium
for writing. Why have Btudenta_'.perfom the tedious task
of writing and rewriting when‘t.hey can easily compoase and
. revise at the computer? Not oniy do;aa writing 'become

easier, but when .i.nd:l.vi.duala become fmu:l.l iar with the word

¢

processing commands, they work i.ndepandentlye. Such ‘a .

consequence '115(111031: 'p{ilicablen:o adult feam.tng.

¥

¢ t
L , 4
) B ,
- |
% k) '"'I‘\
¥
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i . . " CHAPTER 5 ° ;
AR - . ' - d
Lod o« BESAVIORAL OBJECTIVES.FOR THE MODULE .
_..' - ' * - ' Fl

The ma purpoae of"educational objectives is to éive .

£ ' -direction he learning process. The objectives wh.lch
;o follow a‘ro fundamental to the wpdtIMg process and partlcularly

to writing on the'computer. These objectiir'éhajere developed
with ca:eef-orlented hig'h pchool éraduates 1:\ mind.

'rhe:ofote, the objectivea do not deal directly with learning
to wr.tte but mith develop.{ng and practising good writing

W gt [
P .

nkllla.
;... - . . : i
- .- After carefully completing the module, the stugent A
B ohould ‘be able to:* * 'J/*‘:w"/
. ’ L]

o, ' ] LR
. 1. know the compute: \and its componenta,

N .2.  know how to care for the computer and dieks,
y :. . ‘ 3. ,know how to start and stop the computer,

'_“-- . T .kn& how to load ond atop a computer pro”gtani‘

ik o 5. «c¢a up the computer menu or di:ecto:y,
] \ A o 6. seldci requi‘ed word proceulng fuﬂ'ctions,
' 7. recover from arrorp,
L [ I
B L 8. create and name a file,
. ' y Biaaive , 4
” T
L. ’ wt
Lv:"{—
o * ' , ! ‘
B ” ] i R, \
% . . L] L
$ "
1 - é F ] ! .
~ . * L ' K ‘e - ' : '
1, LN - ‘\\ - - & %
L A, -
' 2t = r v
! . ] _':;-_’ - = "—" . . i [ , ‘ n‘j'\‘,?
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recall a file, _
gy, 10, use t:he .centering command, .
11, uae the command to aet marqﬁ\a,
- 12, use the insert ;nd dglete functiona-,
- 13. use the save and print commands, :
14. move the cu:sg:r a worge a line, a screen,
15. use the scrolling techr_liques,\'
16. rearrange blocks o t.éxt, ‘
- . 17. enter a plece of writing on the computer,
‘ 18, use the indent. function, - .

. 19, usgq the double/triple spacing. command,

20. separate and. ﬁoﬁbine"t:ext, s _
21, know the six stages of writlr\g as being:
1. prewrlt.-lng o

\

-

2. writing
: ~ ?
3. révising
4. edlglng' . '
M \ 1,
» ‘5. writing and proofreading -
6. sharing and pl&)llahing )

l . -
\ . e - L
N %.

22, use the ‘tepa of the writfing procnu to
devel& ncoeptable *%ltten ooqpunicat.lons.

! .
L LY St h et N e gap et

e NE —t

-, P T
PRI, ST e






27.

iy

28.

-29.

A\

31l.

3a.
33.

..

35.

__comparison/contrast,

.38,

. ’ ‘ .1"\
know the methods of g}thering ideas for
< . . .

. wrlting .as belng:
1, \

,discuasion wiﬁh otherfa

t

2; brainstorming
3. use of lite'rgry materials

4\ ocbservationd ' o
, . oy . .
S.. recalling -
{ o ) . .

use Ehese methods to gather information for a.

.composition, . "’

demonstrate audience awareness when writing,
rec:)gnizq a :rell conetn’:ct_ed piece of writing,
reé‘ognl'ze the value of unfty_ and coherence in
weiting, ‘ : .
use unity and coherence in writing.
know the di.'fferent methods of ordering 1n!ormation

=~ chronological, spatial, cqtagorical.

use thedifferent methods of ordering 1nfomatlon,

:ecogni:e the importance of using aupportlng

details” in* wrlting - eump"s cauu/etfact._

.

use supporting details 1n.ri,tlpg.

78
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o : detail and vivid verza in writing,

FRaioe L N I T IR L P [ S PRI T . ' LI

39. write an effect!ve ending,

40, recognize~the importance of deacriptive

41, write a descriptive aragfhpﬁc (

42. know the effecta of sensory appeal én writing,

43 use aensory appeal in writing, .

44. know the elements of narration asa being:
‘A '-—‘.& ; !“— + ;
l. purpose . v
2« point of view . .
o
,:?Vﬂi. structure .

45. wvrite a nar?atiﬁe paragraph,

46, ﬁae clehr. concise language,

t 37. develop a topic santeqcé' by maintaining the
subject 1nhaevera1 con;;cutive sentences,
- . 38. produce Beveral Hifferent‘types of wriéing
' froﬁ the same topic sentencey
e

'47.: know the elements of exposition as being:,._

L [
v i, - st:uc@ure L .
» " 2. thesis atatbmeﬁl Y
. - * * . ] ! " .
. ‘ “ . e *
3. methods. o!‘devblophont .
"o “ 4 v
4. . unity and !ocun of
. " 8. - coherence ER
' ﬁ 1 bl " L]
.o . ) ’4, . []
) g ' - N ) a
[ 4. o
. ‘ F - 1 e ‘.' ‘. .'t" Bt * ~, J‘-H.'
# V I ¥ * W ‘ \
- ! ", r . * i
o . ' , . ‘. T -

B "I
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48. write an‘expoaitory.paraQEaph. *

49. know the importance of transition in wriping.

50. use tranaition in producing an essay of
. geveral paragraphs, '

51. .know the kinds of Jffotmation to be included

. in a-resune,

52. prepare a resume,

et

53. recdognize situations quuirlnb various kinds

of businea; letters, _
54. write a letter of dipllc&tlon ’
55.. ,write a. letter of inquiry or complaint,
56 . write a friendly letter,
57. recognize situations réqulrinq a memo,
58, recognize Lnformation contained in a memo,

59. recognize almig‘ltiea/durerencea between

-

‘the business letter and the memo,
”. )
60. write appropriate memos for various situations,

61. tecognlze dlfferent types of reports, o
- 62. recognize'kinds of, igﬁnfﬁation apntained in

| \ ‘repopts, -
63, regéhrch facts for a simple report,

#
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--64o. - write a simple business or 1nveat:_lg_ation repg_rt.;
65. i::ow the aapecta’of creative writing-as being:
1. -sincerity ‘ '
‘ 2. emotjon !
‘ 3. originaﬂ:}' d
4. re=creation o'f. an experience, ’
66. discuss various .p.tecea ok writing ¥n terms of
] these aspects, - '
67. “know the .1mpo}rtance ‘og u*g figurative "‘
1angua;3e gr.nd of avoiding cliche.a,' ' g
68. write a short edsay, keeping in mind the )
’.-zi;apecl:,s,ﬂof creative writing, '
69.. use figurative language, ‘
70. /Fvoid cliches. in writing.
e
-, \\‘ ) \‘;
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_ CHAPTER 6 -
4\ OUTLINE OF rossmnn nc':ynms POR A 'mncnlm

¢

‘ L HODULB ON COHPUTBR-LBBIBTED HRITIM‘
' .- Introduction -

4
]
#

What lewrittenwithout effort is in general

——

read without plgasure.
{samuel Johnson)

-..‘ . B
- N [
f } -

This Btatement sets the tone for any wtiting

)

\\ lesson. Prgducing an effective piece\of writ.:i.ng oftegn
requires several drafts of the written
finished product. When done b; hand,
demands much effort on the writer'a.part.
some of t;1e redunc}anye’ and unnecessary effort requi

[ J

to produce good writ‘“\g can Relimlnattud by utilizing

the' latest in educational. techiiology, the computer, ln:

LY

~ the writing class.

” -\'I"hia module aims to-improve a student 'swriting ability

purposes, and for different audiences.- At the,same time,

the module aims to aalleviate the labor lous taek of'revising:

and rewriting”efitire scribts, .
.-t ’ e ‘ . LY

1 »,

by exposing each one to a variety of writing - for different.

R
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‘feen-week period of three lessdn8 per waek. Each

T . ;uf
’a’ The target 1earnars will be hlgh school graduates.

hava masterad the basics of writing. Therefore. the
lecture/discusaion actfgitieg/p£~tﬁia modale will deal
*

with methoda of 1mprov1ng upon thezs baslca by examining

and diacuasi g samples of- gbod_writlng. Any problems wlth

grammar and . echanics ahould,hnﬂhandled ‘on aﬁ 1nd1v13ua1

basts in student/teacher conferencing se:aions.

——

Evalg:tion fpr this module will be gontinuoua. Hach

83

Thla researcher asaumes that these studenta will already

plece of writing w{}i‘Be;kapt'bn file for compg¥lsdn o

purposes, but only the final copy will be coﬁaldered in
R f ' _'f
determining a student's grade.

This teachlhq-module 18 designed to sover a six-

lesson is designed to cover a fﬂrtx-nlnute teaching

period. Detailed lesson plans are not provided. The

intention of this researcher {a to odtllnd activities
that a yripingateréperxpaq adapt to_rheﬁneede}pt his/her
“individual students.« Time constraints for activitias,
are based on/uhat thls researcher has deternlned to bd

b

the lkvel that the averaqo ntud t can aco lish.

Individual students who do noY require t‘h.fl

to conplctc exercises can use thn extra tinc to uorh on

time allottid'

Lo
T S
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Thln lesson will fanninrlu the ntudcﬁt vlth th';

Y . b -
[ 4
Y

written asalgnments fo: other.claaaea. Students expu'iunc-

1ng furthe: difficulties u111 be dealt with on m&'
'.i.ndivldual.basi& in the fom‘ of 1nat:ucto:-adninla€iged

tutorihls.

The firet six lesno'na of the module will focus on
. ;

the operation and care of a computer and.omn the basics

of opera‘ting .a word 'procoaa’:; pProgram. - The process of‘.

,writing will not be dlrectly discussed during this per.i.od. .

smce 1ndlvidua1 lndtructors wll] be using dif_fm:'ent

¥-

compute:a and a vatlety of uord p:oceanlng ptogramu. the

outline of the ﬂra}: six lessons uill be a general one.

-
" Since explanatioha mly@ vary depending on the computeriand .

the word proceséing program being uaad, ‘ch lnstructor

will’ b‘a‘ guided by the mnnuals which acconpany. the conput.er

and word Hroceaainq pcogum when theae le};sonn are

conducted. . .7 SN -

, -
ha
— e ¢ .

ra

t:onputor and 11tn conponnnhs. " A ll'.q:o---by---u;e;:'‘o:q'.'l.anntloni o

1,

‘,of. ;hc functlon of. each conpppcnt 111.1 bo 'nocunty. Havc
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. atudenta sit at the computer as you discusa each component_- =~ = °
.7 * = the keyboard, the. screen.‘msks, au( drive, and the }
X - T ey
iy prlnter. At thln time it is very lmportant to explain .
T . 'to the class how to care f.or each compgter component. e
RN pal:ticularly the disks. oL g T T
, . ' ‘ 'rhis lesaon ahould also cover the basic Bteps :I.n oo
" _- --—"‘ . = { . I : sy i
using a computer. 'rhese steps would lncludel\“ - L ' : ‘-\_‘ Er
. . - "
a) . -sta;tlnd(\the computer, ) . . , . -\_;
b) 'loadlng a program, )
‘ . c)l 'atopplng a program, and o - _—
/'\; 'd_) ,‘ tu_r.nlng off the computer. . . ‘\\
'(,f-l..l./ ‘Have Btudents perform and pracy.cﬁ;:h otep.
- - ) T — . 'I . ] -
: j
Week 1. Lesson 2. . i
. o/ . This le‘ason will begin with a review of hoy to start
e and stop the cor'nputer.. :nd how to start and stop the word -
\theaaing program. \hla leaaon wlll also cover: ' i
-a)‘ . an explanatio&-of the program menu, . '
| " b) how to call a megu to. the screen;
.¢)  how to seloct word procecsing functions. e
™~
), how to recover. from erroro. 3. Lo
n -
All of this will be ‘outlined inthe word proc_easing manual.
Have students ‘practice these exo'r-ciisea.
¢ . .
. _ .
p— * .
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S Y -The student is now ready to enter text "End use some

-—of the -word processing fur\fé‘..tigns to make corir“ec_tiona'. P

L -

< e
ek

has mistakes throughout. Go through the £ ol Téwing .procedt_:re
with theﬁétudentaa o L .

n

, ' . ‘a) have each student create and name a file, e,

e

. - _ o : ' ' I
s . S ‘b)
e o exactly as_1 ppears,\

£)  show students how to set margiha and use "

the centering command ’ ' -

— and delete f.unctions,

" {e) , show studenta\h{w to correct mistakes in

'! . the text, S : o v )

\"-.

(f) demonstrate how to save and print ‘the

Pr_ovic_ie eaqh student with a letter.or a paragraph which
L= L \

\‘

‘have Btudenta type. in the piece_ of writing S -

- , o d) ““show ‘the students how to use- the insert - <

document. " o . A

L]

e
1
—

. — This lesson will begin by having each student recover
the piece of writing which he/she saved on disk in the

prev_ilous lesson. This" leason should review ever’ﬂfthing |

y . ) R ' .-' |
ot .o

ETE S CemTyd .
Sroy T et .

ot
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/pd{erad in the prev:l.oua leason. By direct:l.rlg the atudenb
e to make furt.her changea in t.he piece of writing, each one
.—will pracl:ice the functfona introduged in the previoua

lesson. At this time, - the student.ah_ould be sflwn -‘how

to mfave the cursor without having it é&ver 'each letter.

In effect, the atudeat ahoﬁld be taught how’ to fove the

cursor one line Or one screen. At.

87

\r.his stage the student '
7

should be introducéd to acrolling - moving the entire text. )

backward or forward. At the end of this leason, the atudent.
should once again use the SAVE and ‘PRINT commands.

Thia ieas'n %11l cover inserting, deletiﬁg. and -

rearranging blocks of text. In order to accomplish this,"

L . - r . .
the student will need to call pia/_&r'original flle to

the acreen. .Anot.her p.aragrap[u prepared‘by the 1natrﬁc\to.r. :

will now be addéd to tfle orfg.tnal text by ?:.he student,
_This paragraph will include mistakes suchas words repeat.ed,
a_aentence r_apeat.ed. and 1llogica1 ordering of the
sentences.. The ’student should be directed to delete
. the sentence that appears twice in the text. Since the
sentences are not in logical order. the student will

‘ pract.tce block\movement of text to rearrange them. A

sentence from: paragraph two may be moved to..paragraph

-
-




L

%

ong_.j New worda ‘or aentencea may- be added to elther

paragraph. A_vhole paragraph may “be moved, such that
_.'-parhgraph two nowﬁecomeo paragraph one. Any such "~ _ ;, ®
exerciee will suffice as long aa t!)e student acknowledgeo -

the need of adding and deleting charact’ere, wordo, or whole
lines, and can see how th,e.ent‘irei l_:gxt -,can be reopuffled' - o "',“* -
.\ y \ uaing‘t‘ne conmando available._ frhia new docune'nt'can now : g ’
be SAVED and BRINTED. Lot s |

5
1
l

| This leaaon.will deal with entering paragraphe ,.
_ correctly. 'I‘he atudent will pracl:i e how to- . -

’ " a) - indent a paragraph, X S )
| b select double or friple \apacing’,.

c). split one paragraph.-into several, and o
- Coay .mergo' oevleral'paragraphol' into one _
| Inotruct otudenta to create’ and name another flle.

.7 S Provide students with a piece of writing consiating of‘

two 'or three paragrapha l:o be entered on the computer.
The student can now be directed tosplita paragraph between .
two specified sentencas. Paragraph one nay be joined with
paragraph 'two; Again, any exercioea wi*Z:uffice. 60 long
- aa the student practices the new commanda. At t:he end Y \

% . of the period, the stddent ahould SAVE and PRINT hia/her i

written Hork.‘ L ’ \ .
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The atudent is now ready to begin the. writing program N ‘
and use the computer as a oomposing aid. AL;hough the l}"%];}l‘;_
basic word prooeasing funotiona will hnve been covered, | o
L a numben.of othera will be int:oduced du:ing the courso:_“ﬂfail

Eof the‘writing._ Whon studenta are suffioiently familiar;f:'; :
i'with the word procesaing p:ogram, they onn be introduced_:i-g:ufzifj
;1to other programa auoh as a spell oheck program or: _

'grammnf cheok program._ These programs re not really }l;'.'gflﬁ?
.'gsaential’to a computer—assisted w;iting courae, 80’ R

. when thqy are: to be used is enfirely up t the writing

iﬁEEEﬁEtor.’? ﬂ - ";“3 . T o 'l‘ -"} 5;

The following exerciaea deal directly with writing. o
It is recommended that all exeroiaea be ahort (200 300 ;;;}'
‘words) . The idea is not to have . atudents produce lengthy |
'dooumenta but to write well. _‘ AR
"Baoh of thé following activitiea ia baaed on the |

!workaﬁop model of teaching writing. A locture -to- be
'folloued by diacuaaion will - introduce each topic.. The L
two classes following will be used for writing and. ."""ﬁlfé
'roviaing.‘_ During these perioda, teaohor/student conforoncea 3 /
. and ahofing with peers will take-bloco.-;t;., ':f v S

LT

‘ n , _,'I“,'
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Lec tu re

“ Il,_from pre-writing f:o writing the final d:aft.l Involve the""f,'
- '-.I‘atudents in: a discueeio“n of writing, methods used by.._"'
‘I'.‘f'--;_experienced writers end methode the etudenta themselveel-‘,_‘_'.-':""'“"
.-':‘.'h:‘-.:'use. Diecuss the cornputer end the ed\tantages of using‘..'{'
it auring a11 stages of the writing proceae. Demonstrate'_
”'I"'ithe steps/of the writing proceee by using a. computer' |

-'and a, large monitor which cen be viewed by . the——whole

'ePend Bome time between claeees thinking ebout a topic

seven covers the stepa of the writing procese o

' 3

_chaes.' At the end of thie leeson, direct etudents to :

i _.;.&t——t—hey—wou—l—d—l—tke-—ha—wﬁte—a'bmrt—fh—du_riﬁ REXE"

o clase. Encourage studente to s"ﬂecE topic 'thet they

.know and are intereeted in. B S

. :J -f_ .
L

'I.‘l . ) i) ‘- B J‘ |
'1'he firet 20 minutes of this elees period should

"be a free writing exerciae. Inetruct etudenta to sit-at
" the keyboard, creete a ‘new file, and write for 15 + 20
. ._minutee. , Have thern aimply 1list worde, phraaee, eentencea

.o anything that comee .to mind about. the topic they heve

chosgen. Aesure the Btudente that they need not be

concer,ned about coherence or uaefulneea. .Encourage



- out that even profeaaional writer

" be aaved on dlnk, printed, and subnitted for review.

e - t - v

-

writing. Try ‘to. reinforce everything that wna cove:ed

- students™to think of the.audlehbe for'ﬁhom theyhire

earlier on the- stagea of*uriting. It ahould be pointed;

——

, piece df writing tEe first time ‘ar und. - After about 20

minutes. have the students priﬂ% a \copy of. their 1deas.
Uaing thia liat of 1deak;*have students spend the’

: )
remainde: of the period writing a pa:agraPh which uill

These

' paragraphs will proy4de the exe:cise for the next writing

".disk and printed.’

L ’
sesslon. . ' T b
e ! - M . ,::\I o o
i N - t q
L1 . , . s o - . ‘s_f
+ B . 7 ’ *

Thia writlng aession w111 be uaed by the Btudent to'

make esaential changea 1n hls/her written paragraph. ‘Once

revisiogs‘aqg made, tnq correc;ed paraggaph 15 -saved on

At this polint, samples of student

" writing ma&lbe éhqu :: the class_on the large_moﬁltor.
and-the students may wish then tERFZEﬁrnmtgmghe computer

LY

tp,revlse.furthé;. > , T

: o -

|-

'The stu&ents have now‘completed thalr £irst pieae

of writing, and'fou aa'the'inakructor w;li ha?g some

aeldom get a perfect .

“Lant
o

-



o g - '-ldea of the students' writing'ability. It 1s now time
R 'to look. at aome aamplea of,good writing. These samplea'
can be obtained from a number of sources and put on a

.disk to be diaplayed on the large monitor for. the

'entire claaa to view. Have the atudenta examine and.

- diacusa-openlng aentenCea, auppqrting details, and“

p—

Se- ) : _endinga. Use- the sample paragraphe to show how writerh
| hcan effectively communicate their thoughte with the
help of good paragraph structure. Diccuss the concepts
of unity and coherenceiwitn the atudenta. Discuss
the ordering of events in a qaragrapﬁ } tiae.-apacei
climax. As'a-home’assignnent,Jprovide'atuqentc with a
iiat. of.'to::ic uentences and have themraeuelcp cne o'f. theae
_aentencec‘}ﬁto a. we11 atructured paragraph. Thece'”
R .:Tparagraphs will be ahared wlth teachers and peers

: during the next writing sesgion, ~ ”_ o T

toe

- During the firet five minutes of thic class period,
. . each student will enter his/her paragraph on a computer

diak. ‘Et s now ready to ba reviced . Some atudenta !
_ ' '
may wish to diaplay their paragraphs on a 1arge monitor,

. :1for peer evaluation.' Time ahould be allotted Eor thia

F

-

VR T e DT e
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type of activity. ‘The renalnder of this period will be

: v . . .
used for student/teacher confe:rir!g and peer/peer_'
. .

i conference. . R
-_— \)\.. !
A U .
. . 4 4
co Thka is a. time it.o revise and rewrite. H’ave t.he

. student rswrite the P ragraph in at leaat two differe::;,

ways and copy both for comparison purposes. .The student

e ' will then decide which version sounds best. A student

may decide whether he/ she wants to use sectiona from both

paragraphs to‘.produce a third. Students w111 produce as

1

‘ .many versions'as vﬁhey'ﬁiah. until they are satisfied with
a final copy.' '-'This. exercise almpiy ex;ables the student
to play with language. . o : .

- . L}

) . x L] . . . . v Lo
| This class period will be spent discussing and demon-

/ ] X B;rat{ng to the clas hoﬁ the addition of 9eacrjb1ng

/ S words .can 1m§rove 53 aragraph by providing more vivid
A S ‘picturea for the reade:. Have sentences, to which—
' ‘ deacriptive detail can ba added, on a disk, and use“the-
large monitor for demonatration. Have gtudenta suggest

‘describing words td'add to these sentences. Discuss

¢ i NI



-+

v
AT

————

b /. _F

the idea of "appeal® to-one or more of the senses. vhen

writing. .Discuas the use of vivid verbs. -Demoﬁstr'ate

how t_:ompar..tn"g and contrasting can make pi.:ci:ures‘ mone

strong endings,

e v - ; ' - . .

_ .

T

94

vi._vi.d‘. Review the use of 1nteréat1ng‘ openings . and

=y el ssmrs.

"It 18 suggested that this'period be used for in-class

{or provide a number of topics for the students) and
entéf a deberiptive par'agraph on their disks. Have
them SAVE and PRINT°their rough draft. This should be

submitted for the instructor's comments at the end of class.

Week V. Lesson 135 ‘ : o
This period will 'be used for revising and sharing

writing with the class. A final copy should be produced

during this period.
. . . - .. - Y oo
Week VI, Legson 1§

This lésaon deals with the narrative paragraph.
Discuss how this paragraph will tell abiout things_that

hapE_ned and how it 15 normally writter‘ with one event

" . L]

wreiting. Have students select a topic of their choice _
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t
following in sequence after another. Discuss the use of

) clear and precise iagguage. Show how‘désciiptive dgEaiI*
. . B ; -

can be included. Have'studenﬁs compd's'e and enter a narrative

paragraph on Eheir‘peraonii disks and PRINT a éopy for

/
aubmiagion.- | )f .

- X

. This olass shoz}d'be used by the students to discuss

—_

and revise their w itten'work. A final copy should be

produced during this periodv—"

e This 1lgsson will deal with the expdsitorf para-

4
graph, TZ?E is explanatory writing -~ how to make a
cakey 2? to-fix a flat, tire. Discuss .how. narration .

and‘de'cfiétioﬁ can be used to enrich expository writing.

Discuss the use of examples when tryiqg to explain

;sopething. Discuss the importance of clear and precise

nguage.

Have students apen a ney file at the computer and
compose and enter an expository paragraph. Have a few
suggested topics for students who have problems deciding’

_..an.a topic.

‘
| | \ - o .
' - e i B f . . .
1w L .. L oo e .

S _"""{-

P - a
PN T P



beek VII. Lesson 19
"Use_this period to examine and discusa the paragraph

3

. and produce a final copy by the end of this class period.

-

b - o : . ——
v .

- ' ! ' ! . TR s
E'-I S . .

vt . . Hggk : ! I I s o Ilgﬁas!ll z!! , . t.

- {: - S 3

L]

assignment for evaluation purposea. Have students- use

——

the computer to cqmpose, reviae, SAVE and PRIHT a
: pqragraph'of the;rﬁghoice. Have a humber of topica

. available for students who may not have a topic in mind.

L

RN -

Week VII. Lesson 21
Now that students have spent.five weeks on paragraph

- writing.’ﬁb&y ace ready to write longer compositions.
% .This .l1ecture will be spenépon easy writing. It ?ould
be helpful here to have‘aeﬁgral good essqu which can
be displayed on-a large monitor and discussed by the
eﬂtire class, Opening pnragraphs, the body ofe the
text, and closing paragraphs Bhould be closely examined.

Dlscuss the idea of transitionfa Examime laqguagg

qsage, coherence,.and unity of the written composition.

S SR Instruct students toc come to the next writing session
SO o - : ' : :
o with an essay tagpic in mind. st

_‘ ..../ " . . . D L]

) -

':_{.' - " ]

from the previous clasa. Students uill make reuisiona

'}: : *" This period is to be used for an 1n-clnsa writing'

-

. .



f

Dur ing thia clase: etudente will engage in a

'collaborative writing exercise. Have each i’udent

aeleet a working partner. Divide the claoa time equally
to insure that each student gets time to discuss his/her
o

utopic. As one atudent talks about hie/her topic, the

1

Y other will enter ideas %g’the computer. Since thi& ie

only key words and phrasea. Trying to write eomplete-

o — e

97

a brain-storming exerciae, advise atudents‘to enter.

sentencea wilf#ﬂe restricted at this atage. ‘Sharing-

ideas may trigger other ideas, and a partner may make

suggestions as well. After 25 minutes have the first

student. SA?E .and PRINT his/her 1£et of'ideae; .Have

atudents switch roles and follow the same procedure.

L]

Each etudent will now be equipped with a liat of ideas
h
for a short essay. ‘

. During this session, each student will decide which
ideae’are relevaut\to the topic. The student will;then
arrange "and build these ideas into an essay of about

200 woxds. At the end of this period, each student will

T ;///gave and print the rough draft which can’ be taken away

and studiéd for reyision purposes.

4

- \ - - s

Np



During this session, each student will revise the

essay and print a copy at th\end of class. S

; -
-

SO f‘“) p R i)nring the ’tirat' thirty Iminutes of this hesaion, the
- Bt e?at"”'ﬁ'i‘ll sit with a writihg partner. Each atudent"s
will examine hie/her partner 8 paper and suggeet possible
) changee.- The final twenty minutes of this period will
| be devoted to making final reviaions and printing the final
copy for submission.
{eek IX. Lesson 26,
| ‘ Thiﬁ,]—écture will deal with resume writingq “Discuss '
-the types of information to be: inzuded in a renume.and
. * the format tp be followed. It would be helpful to have
some _B_ampie resumes to share with the class.. -Discuss the
importance of considering one'_s,nnd—ience here. Encc;urage
, the use of etrong active verbs to present a pic%.re: of
‘e : L - - : 1

.competpnce and efficiency. p
i , = : -k
L . ' . -_ . Yy L .t e

B

i' A . "- . R i . b .- . .“;
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During this session, éach student will organigé the '

personal data.for a resume and enter .the resume on thb N
X . ’ -

' coﬁpuper.' The instructor will be available to give

’ .
assistance where needed. A rough draft of thé resume
will be ériqté& at the end of class and taken, avay to
T be studied for revision .purposes.

' ]

| During this lesson, the student will haké revisions

}?_ to the resume and print a final copy;for_submladloﬁ.

N —

.

» Week X..-Lesson 29 - -
(" smé‘éJthe letter of application is includedwith the
~ résumé vhen one appliéd for a job, this would be a good
/ place.tq introduce letter writing., This period will be
spent discussing both'buéinéﬁs.and‘£riend1y léttera.
- Discuss the t&pes of information to B; contalned in
' each and the importance of ;bhsidering one'sa audience -
» when one vrites lettprs. The letter-of application
\ will.be examined closely. St:eaa the fact that information
- muat be relevant and accurate 1n"hia type of letter.

' Since the resume 1ists all specific facts, the covering

-

-
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AN

. \
letter may be brief but must be very carefully written.

The potential employer forms a first impression when

he/she reads the covering letter. If he/she is not

" impressed, the resume may not be read at all.

K
During this seaaion, each atudent'will.write a rough
draft of a letter of application and save it on hia/her
personal diskK. . Have the etudent-print the rough draft
and take it home to be atudied for revision purposes.

'}ﬁ-

A

o _

During this claaa, atudeuta will revise, -examine,
and . further reviee the tetter of application. At the

end of the period, each etudent will print and aubmit.

his/her letter. _ N

L]
—

Hnnk_xzi__luuuuuigxz
Return the letters, together with. suggestiona for
revision to the atudente. Have atud’ﬁta spend this claaal

time revising and producing a final copy.. This copy will

. be ‘submitted for evaluation. anq '



*

' Week XII, Lesson 35

101

33 .

;rhis lecturewill deal with two other type.s of business
letters.- the letter of 1nqu£ry#and the letter of
complaint. Use the large monitor to ‘cils‘ﬁlay samples of
both gpod anQ poor correspondence. ,Lead the group in #
diacuaaidn of eééﬁ Eype of lettef; 'Poihp out the us%
of clear, direct, and ‘s,lmp'le language.

'Y . o !

" Hade the students write. either a letter of inquiry

or a letter of complaint. 'Provide the studgnts with

; situations which would require su_ch a letter., Provide

names and addresses for the student. Have each student

print a rough draft to be submitted at th;e end of the

gecsion.

Retiitn corrected letters to the-students. Have them
spend this class period revising and producing a final
draft to be submitted for evaluation.

-

»

Heek XXI. Lesson 36
- This periodwill be used towrite and revise a friendly

letter. Point out to ‘1:he student how the language used



Pl

" Week XIII. Lesson 37
During this f;erli\od, each student will riev.i.ae and

102

¥

will be different here because of the different audience
being. addressed. Encourage students to make the letter
light ar;d 'lively ‘t:;ut informative. :Have each student
.print- a rough draft of his/her letter and take‘ .i.i:'away

~ L]
to be revised.

-

. .
. f .
i , -
- . * .
. ! )

print a ,f.ina], copy of his/her frlent_!iy letter.

N

Week XITI. Lesson 38 ‘
‘This lectiiie will deal with the following points: ‘
.a‘) what a memo is, ' o '
b} - the types o‘f i.'nformation it should contain,
¢} situations calling for. a memo, h

- d)  the similarities and di.ffel’ences betveen-a memo

~and a business letter, and

e) the ne‘ces'ﬂitf. fo} clarity and pfecialon.

, ‘i‘hr&ughout this lesson, samples of memos will be displayed

o _on-\th'e large monitor and discussed with the .'sl-:udenl:s.

- L
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Week XIIX. Lesson 39 : i
Provide -atudents wit.h a llist" of situations which

might require ‘a ‘memo.  Have atddepts:

‘ _ - a) fgelect a situation,
. b) write a Mmemno, : .
o Lot .c) exchange writing witha partner for proof reading '
' and editing, - ’
d) _revise memo, and .Q | ‘ '

e) print and submit memo at the end of the'eeas_ion-.

-

Heek XIV. Legson 40

The nert .fiye lessons vwill be ‘Bpeht on report',writing.
Since many job sitGations require that reports be submitted
perrodically, this ie a very 1mportant skill to acqui re,
This lecture w111 deal with:

. a) what-;.,a report is, ) .
b) }rnéla of “ivrrformati‘on'- containéd in a reporty
c) eitl!_&tions calling for a report,
d) . the neceeeity for ciarity and precision, and

e‘) the importance of.'knowihg' he audiencé to be

. b
' addreeaed.

and discuss. .
‘. N
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?; Haek XIV. I a1, i / .
. Students will spend this class period in the library
e 3] ' ‘ reheﬁf&hing information for a short report. _ *
ﬂ ‘ Have students use the information as gathered to
- S -compile a short report. Students will print a copy at -
‘ ) the end of this period. The- report will be‘taken and
T studied for: reviaion purposes. : e

' Have students make revisions to the report and print

- _ a copy for further revision.’ ' ,
\/ : i

Heek XV. Leggon 44, ‘

" Duiing this'périod the ‘report will be ‘shared with
;{ . - teachers and peers. Studentp'will note suggestions for
E' further revisions.
= - 4 ‘ﬁ, . ‘
ﬁf E f‘_ " Have atudents make final revisions to the report,-
ﬁ' _ print 1t, and shbmit it for- evaluation purpoaea. :
E o
* ' -
b'_" t '
;tij.“ - { ‘ .

i =

!
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I ggon 46

This lecture will deal with aspects of creative

writing as being:

a) sincerity.,
. b)  emotion, - . » _
l ¢) originality) and . .

, Q) re-creation of an experience.

- ' Vigwhand discuss some Bamples of creative writing. Discuss -

.~ - theuse of f£igurative Ianguage and the avoidanpé of cliches,

-

muIL_Lgmn_ﬂi

] - -

Have the atudeni:a pr?iuce a short essay 'wh_i.le keeping
in mind the aapects of ‘creative Hriting. Instruct the
studenta to use flgurative language and to avoid cl ichea.

Have qtudents print their essays at.the end of claga and

take them home to work on revisions.

" Week XVI. Lesson 48 | |
~ This éeriod will be ‘spent in revising and producing
" a final copy of the essay to'be submitted at the end of

class.

_/ _ Summacy -
chrocomputera affer importanl: advantagea to studenta

. at a11 stages of the writing process.. The computer

' N
' h L
' ' .
v !
. . » ,
. N d
-— . - .
- i . . - . ,
' , . - .
N . - -

s l ) . . . ,
. . - - - - o] B - e . i s R
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¢ encouragea ‘students to produce text and then provides.

them quidk help in‘,ehap_ing. formatting._. ,enci polishir_:g

5 . N their work. ' '

o In this- technological aociety_; the introduction ‘of .
the computer_ also providee the career—oriented student_

'with an additiona), akill j.o be used 1n the work, place.

o .'Hriting 1netruct’:ore and students who explore the potential_

| of thie new- technology will find the experience to be most \

rewarding .

5
o
E.

Fl " .
. P . . .
e . I ' ' 4 - . [
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March 10, 1985 .

! e
L] L}
- ‘;-l

» )

Dear Administrator: . \
- "+ I am a masters cand\dateﬁin Curriculum and Instruction
' ' ' -at Memorial University of Newfoundland., This questionnaire
is an attempt to survey ‘adult education instructors across
e - CanadgF to ‘defermine how comp ters are presently being used
N T ~ in tHe area’of writing. ‘It -hoped: that the information
ie collected can be used as ? basis for a thesis.

T‘-

I would appreciate it {f you would distribute the
,enclosed questionnaire to Englishr instructors at either
. "the Adult Basic.Educational level-or the -Post Secondary
" level - (excluding Bua:lneas Education Programs).

. o _ An early Wse would be appreciated.
”

RO T . Sincerely,
1.

Joan Marche

¢ ' -~
iy -
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¢ March 10, 1986

, Dear Colleague: 7

The attached questionnairg is an attempt to survey

adult education across Canada to determine how computers

- are presently. being used in the area of writing. I hope

to be able to use.the information collected as a basis fot

a thedis. Please complete Section I and EITHER Section II

{1f a computer is being use) OR Saetio|'lII-(1f.a.computer
is not being used). ,. . ' ..

: Any additional comments you wish to make are welcomﬁd;
Thank you for your participationiin this survey. An early
response would be appreciated.

SIncerelf.

) ) Joan Marche
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Bection 1

Please check the appropriate response.

1.

Type of institution: -
a) Community Cqllege

b) Vocational Training Centre
c) Junior College

e p— — p—
et il Nt it
*

d) Other .
.- ' Please specify __

~ Bize of class (es): - :

a) fewer than 15 []

b) - 15-20 (1

c) more than 20 []
_ Level taught:

a) Adult Basic Education (8-12) []

b) Vocational (]

c) Pogt-gecondary (/( - 1)

d) Other [l

Please specify __

Familiarity with computers:

a) I have completed formal courses

b} I consider myself self-taught

c) I have very little famililarity with compute:rs
d) I have no familiarity with computers

Type of computer used: : , *
a) Apple .

b); Commodore

c) IBM

d) Radio Shack/tandy
e) Texas Instruments,
f} . Other ’

1

— — — f— p— —
Tl Yl St Sl Bl Bacel

* .
Please specify _

The Software being used 18 mainly:
a) Word procesging <

b) Drill and Practice
€} Tutorial

— p— iy —p— y——y
L]

d) Enrichment [
e) Diagnostic
£) Other .

Please sppcify

S

128



VAN

Section II

—

If you are using or have ever used a computer to teach writing to
adults, please complete this section. Check the response which
best expresses your opinion.: - '

SA= Strongly Agfee A= Agree D= Disagree SD='Strongly Disagree

-

Statement / SA A D 5D

1. The computer is a useful tool ”
for teaching writing.

2. The use of the computér - » '
,improveg the student's writing. . :

3. Adult students are generally
apprehensive when first exposed
to writing on the computer.

4., After the initial introduction,
. students generally f£ind &he
process enjoyable and rewarding.

r_

5. The computer is considered -
a complement to and not a
. substitute for a teacher.

6. The ease with which revision ‘ N
can be done allows for
successive evaluation of
students® work.

7. ,'ng avajlability of - \
‘ a

ropriate software is a ) : _ ; \ o
problem when teaching :
writing to adults, , oe \

« 4
.
ot
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¥

Pleagse check the appropriate response.

B, On the average, how many hours per week does each student .
spend at the terminal? .

"a)  1-3 () .

b) 4-6 {]

c} 1-9 (1

a)l other (]

; Please specify .

9, The computer -is being used %o teach: .

a) .letter writjing [)

b) . paragraph writing {] .

c) essay writing [

a) othe;: ™ ' []

»

.Please specify

10, A workable r;atio between students and number of computers

would be:

a) 3-1 (]
b) 5-1 (]
c) 7=1 "+ []
a) oi:.'her {)

Please specify 4
W 11, Recommendations or suggestions for using the computer in
. adilt writing programs. >
Vs ' . ” Q

-

" 12, Please use the space below to add any comments about: topics

. raised in this questionnaire or related matters. Thank you

; for your co<operation. Your comments are a vital part of
. this research project. - P

o
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Section IIY

If you are not using a computer to teach writing, please complete
this section. Check the response which best expresses you copinion.

., T :
553 Strongly Agree A= Agree D= Disagree §D= Strongly Disagree

13

Statement _ ' - SA A D sD

The computer could be a useful tool '
for teaching writing to adults. T ‘

2.

- I would use a computer for this

purpose if one were available,

The general use of the computer to
teach writing to adults will be ¢ )
realized in the next five years.

“ ? 3

5.

.d) Resistance of faculty

In your opinion, why is the computer not being used in your ' .
program? '
a) Lack of funds {
b) Lack of staff training {
¢) - Lack of suitable software [
[
[
|

e): Reslstance of administration
£) Other -

-

T S Tl Rl St Sttt

4 e

. Please Bpec.ify — /

- ‘\ N -
Please use the space below to add any comments about tbp os////if/

raised in this questionnaire or related .matters. Thank you
for your co-operation. Your comments are a vital-part of .
this research project.

kl
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ADDITIORAL CONMNERTS FROM RON-USERS

Please use space below to add any comments about topics

raised in this 'questiotinnire or related matters. Thank

you for your co-operation. Your comments are a'vit_al_ 5

L4

-

pact of this research project.

- The computer would be especially valuable in

”

encouraging self—-editing.

- I would be conecerngfl that in the type of class I am

teaching that too.much time would be spent on learning
r

1

'how to use the computer' than time on writ
After all, the time alloted té go from grade

10 is only 7.5 months - year maximum. In this.

gituation, Iwould use a coinimter but only nominally.

- I am 'planni‘ng to incorporate computers into the

5

English Communication program.

o’ " e

- I never realized that the computer could be used to N

(.

teéch writing.
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hdditional comments (hon—user) continued

L -
T

We have never considered the,ﬁae‘of the computer in
our reading/writing progrqﬁ,‘}a:ge1y<because.thé
number of students would not justify the cost, nor

have we been convinced of the value of the software
o L] "
available. e s,

IR \ Y

I | | ’ N

- User Eriendly microcomputers are at present to&

expensive for general use.

I would suggest that post-secondary students who are

not taught to compose with computer assistance will

Bé improperly prepared for employment by most large.

et
conpanies.

. ’
Our school is planning to implement computer-assisted

training within the next two years.
b

We are just ﬁnw*}ﬁﬁking and planning our way into
th;s field. Some staff members are taking classes

in preparation for the big day!

ot 1 . - 1 . T - '
- N T an e ke ' - Sy - L]
D TP A N B L I I O I I LI S A R T
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f
Additional comments (non-uBer) continued |
- I have some students who use a computer to do thelir .
essays and the quality of their work is much bett;.-r.
Therefore they achieve a higher grade. The computer
is a positive training aid and I hope to make more

- use of the ‘computers in our school in the future.

B . - ‘Tha tc\:ozputer. could be a useful t_ﬁoi. but not the only __,
tocl>1 for ééachi_mj writing. The human element is
important when de&l_.u;g with the skills of writing,\. vl
reading and speaking. o
s
- 1 believe that as computers become more user friendly,

* they will become much more widely used by writing ’

L] P

[

-  The problem appears_to be that Himanities faculty
just don't see the computer as being relevant to
their interests or their jobs. So they ignore 1it.

There may well be some computer phobia involved.

- Budget - lack-of funds 1s Lhg problem a-a well as . -
‘ ' leadership by-admin;stration to give priority to such -

teaching tools.
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Additonal comments (non-user) continued

Computer programs could be used for-such Qinga'aa

drill-and-practice of grammar skills, or sentence

structuring, but the student would need adequate time

to devote to these activities.

'—

Computer asslsted instruction is valid but is time .

. . LS
consuning for many students. Not enough software

_aimed at ABE _s:tudents at basic literary level. We
. are expec'.tirig two C~-64 computers withill tﬁe next few

months. I may have more to say at that time.

I:ould be interested in learning more about the use

of the compu'ter in teaching composition. 1I've read
' i

several favou_rable reports on its use in composition,

but” at this point I know very little about it.

+

Best of luck with you MA studiesl,

This i:a the 1st year that I"ve used a computer ~ I've
found it ;.rery .uaef'ul for preparing class materials
etc. Qur collegl'a 18 planning a remedial learning
center (using computers), but not all staff members

1 )
fsal the computers will be valuable aids.

'
-

b

B L T . ", s o aty o . N e .. R n .
i Tl . Ie}.‘"‘:?;"l‘.'-‘"‘-’ﬂ\'l'l‘“ ¢ 7 —ha ."'. ;'.'M:-';:n'.‘.hl#u-ir‘:; B L L . et e
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Additonal comments (non-user) cont.l_nued‘

!

I have observed several classes where the computer

wasin use. In most cases it was being used as an
- -
"excuse” for pot teachings— Thoyght processes -and

organization which are the most important components |
i

rof writing have to be taught/learned through discussion

and example. §oftware-for some of the mecha‘n‘ica may

be useful, however. B -

L4

We are hopi'ng to have a small computer writing lab

in. place by January 1987 to .assist stud;;rﬂ:a.
T i .

I
L -

f"_.. 4

I have been asked alomg wil:.h, another.instructor-to
look into the possibility of using co;\putere in the
English programme at Niagara College. My interest
is in usipg the comguter as an aid in’ our letter
writing course for business students. Ray is
considering the use of éomputer pre-writingsgoftware

for our basic writing (Freshman Engnsh)' cohrses.

" Currently |:re are cm‘fldering tie Sheridan College

Prewriter programme, and the Writer's Workbench

4

for editing puréoaea. I.would ;bpreclate re‘ceiving

n copy of your survey findlngah if you will bhe

making them available,
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B Additional comments (non-user) | conifinued
i - I feel word prodieasi.ng would eﬁh#nce student interest T
B ~/ in writing. \ i -
0\:. / - |
- We obtained 7 Rainbpws to |be used in the classr_dom
| but the faculty voted to give them up!l .
ﬁ . .
. P - I would like to see mor 1n£ief'v1ce; training on
. computers, -Since I have nc‘qt had any _g‘iperi.énce I
- feel a little hesitant to begin. N
2 — -
. L 2
- I've referred appropriate Software to Adminipération
but was told high -cost of such packages as. opposed
; T to cost of traditional English textbooks is a negative f ,
N factor. Key reasons for non-use are (1) cost (2) .
' - ' ; ’ ' -
o ,_,( logistics of schedulin‘g“ﬂﬁ'traditional view of— -
(\} o English lecture type classes. | - L
H ’ R - v

o
k]

[}
3 \
£
f,“-
i
&

¥, — T
E |
g

N
AN

".are too horrendous to coni:empiflte here. We have 20+

Good luck with your work!

o pr— |

. ! .
- ".I'.'he loglistiecs "involved in c?/ uter taught writing -

-
|'

| "
: B ~ \ -
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g¢Additional comments {non-user) continued
Bection,*s @ 27 bodies In the fall semester! Unless

we had a minimum.of 8 rooms-with at leas't 15 consoles,

ve couldn'tﬁ get started! ' -
% S - }) b ,
YThe Full potential of the computer to adult education ' A

will only be realized when the mcesaarf hardvare -

-

and software are put ln place. . ) -

I am extremely enthusiastic about the possibilities

of using coméuters 1n"l¥ich1ng writing. )

'

! o4
./J -~
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. ) © Recommendations or suggestions for using the computer in

L ]

~ADDITIONAL COMMENTS FROM COMPUTER USERS .

adult writing programa.

The computer should be used as early as poassible in
comﬁnlcatlon Eourges. Text analysis progfam-'are

also, useful.

3 . =il
[ 7]

I don't know about other kinds of writing, but I know
abou!': journal ism. Conmputers are essentlal and Bhould
be u“d exclusively. »

Students need baalc i.ntroductory courses in keyboarding

to help cut "typi.ng time.
Y

T Introd’uctl‘on to word processing should precede writing

Lngtruc,toiom students should b@®&familiar with the

‘processing system, 80 thg_y"can concentrate on editing.
] ' “©

———

We uge the com[;uter to teach a unit on word proéesslng

‘1:0 our'stud'ents. We the'n inaist that some aéalgmnentn_
4 are done on the word procesaor ‘throughout the tam.‘

Ha attompt to' overcome thelir .lnsecurlty about .

appgoach!ng conputera .

P el N
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Additonal co_nenth from computer users continued
- We use the compute.r in the writiwlinic. We do
’i\'l{x not find drill and practice programs helpful.J
‘\‘?Eaaentially'. we find the use of a word processor,
. ' combined with ,tutoring, to be most effective in

o

helpipg students w;th a varlety p{ﬁiﬂritirq problems.
voLh

T 8kill anc‘lb‘canre must 'be.uﬁe{i;l in'troduc_:ing'adults

to computers., I try to help them'understand the

& machine ‘and begin d;)ing something useful and
\‘ impressive in tl:e,,firatj. hour. Ref.'in'ementa can -

come ldfer.

- Students in basic courses in writing would'benéfﬂ
greatly-if they had access to a word proceaao’r c‘lu,:i.ng *
all stages of writingl. '

A ’

- cOmﬁra‘ enter {.nto all stages of composi.;g prLocess: \ i
i.h the ﬁewri{ting stage in the form of dialogues -
perhaps or brainstorming; in writing stage in form
:of. word processing; in revising' s‘tage as ecﬂtor . A

and critic in form of computer assisted editing.
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Additional comments fyp colpute: users continued

Une a simpléword processing program and ensure that'

the' énatructor is available at the beginning to avoid
frustration.

‘-q «
~have\a couple of articlea out on w:itlng and teaching

writing\'.tth computera: CC, 34 (Hal, 1983) , 149-55;

ERIC microfiles ED 246'430; and a third in Computers

—

snd Conpomition: - Selected Papars .. (April 1984),

pp 67-93 (pubiiahed in Minneapolis). n.have n‘o.ted_

- : o % .
‘some _suggestiona' in those artjcles that you migh_t_

find helpful,

[

Please use. the space below to add any comments about

topics rglgad'in this questionnaire or related matters.

Thank you for your co-operation. Your comments are a

vital part of this research project. “

-

1

" Wearecurrently teadhing approximately 6,000 students

to generate text using wo>d processing. (Seneca
College). !

x -



Additional comments from computer users continued

Students must enjoy computers to see the value of
the word processor in order to be motivated to use
a computer in his own time. Some Btudents can edit

i
better when using a computer. I see little value

in using W.P's to teach w:itihg until computers are -
-cheaper. The Toshiba port:able computel:, nvailable
in Au.strnlia, but not here, is,the type of machine

that holds promise for the fughre.

I think a real selling job must be done with many

-~

of the older and more traditional instructors
before the camputer will be haed.succeasfully in

many Adult Basic Education classes.

.

. ’ ¢
I have used word processing only &s an opt;:onal

method of transcription. It would require 1:1 ratio
ot‘ computer to students to use this in the claasroom.
and the lack o£ keyboard: akilla on t:he part of moat:
atudenta 15 a diaadvantage. 'ﬂriter 8 Workbench™
is a rairly sophiaticatid edit:l.ng prngram put out
by Bell Laboratoriea, and students find it quit:e
beneficial.

o - <
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Additional comments from computer users continued

% . The special editing functions mean more,pridg with
and attention to the final drafts of projects. Qut
of 120 athdint_s in my classes only 3 are not enjoying

computers. . -

- Good luckl! Keep me bqafed on the reéults of your

research! Ron Adams - Sm.ttl)pat Community College.

- I would be most interested in a copy (or abstract)
of your reaearch p;oposal - and, of ,:E:‘oll.lrse,,the
resuits. Cariboo College just hosted a auccéﬁeful

inter-provinecial conference on computers and'

———

Language Arts. We intend to host an international

* convention next year.

) *
) -"* - Q *
=  Good luck with your thesis work! -
- I'm afraid that you have caught me just two weeks
into 1ntr'sduc.tng word processing to my students.

Because I am a 'cohve;t', however, I have high hopes

that my students will respond similarlyl

V44
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Additional comments fton eo-puter users continued

- One of the significant values-of the computer is that
it increases “atudent confidence. Since mistakes are
easily corrected, students worry less about making

P

miatay\nnd can‘concentrata\on the writing process.

(o o g
- Sqme kind of central source of information rega:ding

—T apftware avallable to teachers-is urgently ne’ded.

- Using a word processor is great because students get
- . a nice, clean typed copy of what they have written
- they seem to like it better than writing thelir

\ stories out by hand. |
- I am working on my maatera' as well. Your“topic

Bounds very intereating. Good luckl (Karen Ridley)

- , - Pirst, this ia an excel’lent idea. Can we‘\improve on -’

- it by getting together a data exchange (using modems)

of the survey r'ea}ondenta? I knov some prbgrams must .
be doing ‘9reat things, ‘but I don't know about who

or where they are.
b

-
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