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i young children 8, composing processes b}, observing them"

__: s‘tyle of thelr products- and the— uriters' perceptions of

f Deta for this study were collected from October through

-

eix children,r which provided an intensive stud}' of ‘the

" the overall. _findings. Additionally,, obtaining the

.' ’ Specifically, this mvestigation explored the writing :

gation.-.‘ This infcmetion added depth and c0ntributed to
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The present study sought to expand our knowledge about

in the classroom situation. ‘The researcher focused on.

the children .8 behavi.ors while writing, the content and

their task. 1 *_ ‘ . o . ¥ ' ;

-processes and products of’ a selected group of six year-
‘f T

old children from an %lementary school under the Conception

+

Bay South Ihtegrated School Board. The | six ch ildren selected
p .

for this study were identified by Harie Clay 8- rating scale

for early writing and her “COncept About Print" Teste.

- L]

ﬁpril 1984'-85. '-' y

'-Throughout the data collection period, the primary

t
emphasis was placed on gethering infomat ion from the eelected

writing procees. A secondary emphasis was placed on gathering

data about ghildren beyond thoae chosen for intense invesa&\ .
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T g b wiiaving aught in the primary gradea for the past eleven_‘l . 2F:
Sl TN .‘;"-'-" ' oY T e
. yeara and having to deal with the d{fficulty young children o =

i By e * face with beginmm}; writing, the researcher has been amazed \\., i
o i\ ' and wlntrigu&d by breakthroughs in wri.t.lng reaearch during o
!. it - . - n =

the pagt decade- Findings by researchers such as Harie'

. P

P § Y v C.].ay and Donald Graves l'iavo shed- a new I-ight -on how you;;g"-.. ~ et
: ST S ch&lren are most effeotively guided in their de\relopment__' g A y

-'.-"‘.,,'.‘ .. as. writera.‘ The fpcus of thia study uas on how ohildren-.‘“

i} & ¥ ' chanqe aa a resqlt of 1nteraction uith their natura;environment_ =8 '.r % ‘
s ) - : “and how c hil'dren reapond to specific typea 01:‘ inatch.ﬂonf'l'-.l' .
& "_' ‘ em;ironmenta. -. e .,, & g, { e s *
q, 6 ‘ Rasdarch on. wr:i‘trng has revoal d that wx:iting can‘. ;
. £ begin e&rlier than wliat has trad‘;ionally been: exPECted. ‘ |
| v el ‘ Writing need not. be viewed as, & secondary 1an’guage proceas.. ! .;b
i ! ';:1 -j.;;- - o natu’rally folﬂlo‘a;ir;o a year bf reoding 1n5truction, ‘an aoqui::ed:.
%' l':"‘f_” N R knowledge of a11 the alphabet letters and - tha a.biiity to'..-. "._
3 ‘ l-";-_'hspell a: core of - baaio wbrds.' ]Rather, thia new perapeotive.i’,‘" “
; " - implies that ‘the chi.ld who has athai ed a dagree of.oral-. ﬂ"I
E ' ¢ fluenoy can begin the Ft*ing proceaa.' ! .-_'.-" .i, 0 'h'- 4

A ; ‘This atudy \Jas arﬁat“tempt to explore the writing procesaea ]
I N 'q. g g%a\prodwcts of a selectad group of .aix-yaar—old children"","-. i
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R . of development in one child‘s attempt to wri}se. '
- - S * s 3 " . - . b L - Wi . -
g " e 'Statement of the 'Prob'Iem'_‘ .

1 -:-_:'_";_'- the elementary grades called ,La guage Growth.,_. To date

T | .;‘ bf Educatiop-,_ A great deal cf languaee actwitiee appear

B & . ‘e Y 't x e i
e, e . (p. .170), . ' Y ‘“ _' v s . * ‘ H
" '. R In the neventliee and the earl‘y eighties nguage r‘eaeareh
L ‘ . began to focua on‘ early vriting davelopment. . KThg ' ".‘
TR ) Rentels t1979), who. initiated ‘a longit;udinal stiady of; writing, ;
‘ 'T'.I:‘ etate that' - - WFE 5 3 .'.°" . - -.' Rar o - ool ¥ ," s ,
- :‘* - "-”'." g ‘ ‘Sidniticant cluea tc} undereta'nding ‘ ,‘h ,
Bt L . " the problems associated with-learning. '/ M. ..o 4 :
N

SN to] wwrite may. .lie. in -the ‘early. years ' L 4y
I O ';-'.';'-". i " of 'schéoling when:most children experience RS

. * ] F s —r ~
X ' 4 B ! P ; f\\\ :
: iy R = 2N
1 - " \;' .
. LY d - -
¥ A .- = H : Al
\.- 1 U "
x . .
Y -
o . > _\-_
- v . it . L3
.- N v . e 5 3
[ ™~
- 2 o \ » ‘\ ‘\‘\ 4
1
L] . £ \n ] ™~
'

. 1 . \\ ’
¥, \ [T ) .
/and provide a detailed caee etudy demonetta\\mg the patternshﬁm__."'

In 1982 the .Department of. l-:ducation in Newfoundland

'-'b’ﬁ'_‘.' developed a; policy statement for writing inatruction in $ 4-5-;-':_-:.-:':,”

there 1e ne euch poliey for the primary gradee., Many teachere

in rc:‘ufr Province appear to have little knowledge of c‘luldren e :&‘ o A
! . =0 T SR

early writing other than’t,he guidance or directions prov1ded iy

.

3 by the l'anguage arta guidebook ptovided by the Depaptment

¥

";. on’ the surfac.e to be veried and creative, but a cloeer ]
i . 24 o P

examination often z:eveala that thev ref],ect unfounded aeeump—. Tl %

tione about.‘ language growth and develdpment:. Ae Harste*
and Burke [19801 propoee._.they may in. fact debilitate

rather than facilitate tl1e proéeee of la\nguage literacy

B 4 i 0 Y
e t_he transition from their reliance il -.' |
R s _.. on oral lanfuagg: to the: use of‘written;__ T W,
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"‘ They concluded that a framework ie aneeded to\fo’cue on' h'ow\ {
. ': .‘ childran develop control ovar the\ written medlum in the ‘»\ N i
: preschooll yea‘rs and 1n the f:u:et “feu years of achool. "‘ i i
2 Such ak framework would help shed tiew light on how young'? ,‘.':‘ !
: \ chlldren are Jmost -effectively guided 1n their development o
: “‘ _ 133 writera. As a reault of such a framework, primar}z teachers
: . ! 4 ,\/ would gain a‘greater‘ understanding of studente' early uriting:: v
’: \ : :“ and 1mprove their role ae facilitatore and evaluators of.
l. k!' A the wri,tlng procesa. Thie study wae an attempt to make
? .f.f {{ . - I.contribution ‘to developing euch :\ framework. : '\‘ Aid
e :\, iy 3 - .-_“-._‘,. Purpose of the Study : .
‘ t |- \‘i‘“‘ The present etudy w!s undertaken to explore the writ ing"'
I.' ; 'jprocessee and producte of a selected group of six year. .
:';" " 'old children. ; ‘rhrough the gathersing of data in a case"_'
u ‘ ‘ ‘ . ‘,st;udy' an attempt wag made to\ portray in detail the deﬂop- :
“'~ : -_mental procese of writing. In addition. the atudy aoughtv .
jf’: __M_E to- explo;’e children | development in terme Pcf language
:;-1' . ‘_ _"organization, understanding of meange and - eenee of direc—
““ "-‘. tionality (King and Rentel 198‘1}. The. majo;: quem;-:lons :
b‘ 'fornii:nlg the purposee and- dimenaione.ot .'the in-vestigation_;_
F ::‘ S _' '1) What do childré’n aotually do. \when they writt;?
x l H\\t\ e 2) How do- children write before they have much expoa\“re
" ‘ g \x\ .l‘i : to reading and have been taught formal apelling? \
B o g e i . ' '-I';
s o Jae . g, . ) e
.,,“_..H.;:.‘,;:Ir.__-‘ﬂ—.—'-%-‘--L.-—-:— i A > i B i el ——— R
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=, v 3) Does growth in children's, ng follow a,p_red ictable-

c .‘.and have a way of bringing creative‘nees to- all kinde of'

.be a meane of releaeing etudente to’ reading and other experi—

sequence?

‘\ 4)'. Can de.finite etages of - deveJ.Opm nt. be identified ':'

5) What can one 1earn from et:udying h'e writing process >

' \_ of young children?

. Need for the Stud
- Young children 'f.ulet enﬁering "e_cn 91- are. s;be'n"l':anepi.‘ie-,'--

L] - T . 0

eager and extremely curioue. They\hev \a variety of exper'i'ences

situations.’ After some yeare teaching in the}elementary_‘
schools. in c_:ur ?rovince, thie writer concludes with Hert_)er:t-"

Kohl (1969), i:he author e'fl‘ 36“Chi1dren," that.writ‘ing' 'éan

,,-/

encee :I.n original and inventive waye. He stateﬁ;,fﬁ

. It is absurd that ‘young people fear
"their own writing and are ashamed of
thelr own voices. We have to encourage :

" them ,to listen to themselves and each @ - !
othdr, and to take the time, K té discover ‘ :
who' they are for themselves. If teachers ' . -
L respect the voices of the young, and
). ' nurture them instead of tearing them
> N - down or trying to develop ones  for
p students, - thenfgerhaps school will

o

be less oppressjve and alienating to i Y
. the young (pp. 9 1). - JR-REEES: :

In the primary claeeroem many such experiencee and many

Y

opportunitiee-for creative writing are rneeded to encourage
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] .";beginning writers to listen to themselves and others and to .
) 1 Zdeve}bp a growlng pride in their own voices.‘ . e, '

In Newfoundl‘and as in the United States\ one cannotf

)

'but help ?otice -the lack of attention paid to writing in .

' . .‘ our schoole.- Whiteman {1980) notes that according to eurveys

and - revwws conducted for Donald Graves" {19":‘8) report ’ e

P e ¥ to the Ford Foimdation.,‘..,‘ . e .'1 . ': BRI

wr
¥ .- ST 'classroom time,r public investment TR o
) ‘ . education, educatwnal research language
y et arts textbooks, teacher certification i -
requirements, and .teacher education -~
dourses all favor reading over writing ...
by. a large ratio. Furthermore,. what . *
writing instruction there is generally - -
consists of workbook exercises and
— LR "drills in what' are thought to be "before .
7 : writ'ing skills," i.e. penmanship, vocabu~- - "
lary, spelling, capitalization, punctuation = "
and standard English Jusage (Do 150).

o ‘-% .
i i Evidence for this 1ack of attention to writing in. -
= . L \
Newfoundland can be found in a recqnt etudy by Crocke_xf
r «./ . _' (1983) which studied “how time is allocated and uaed. The
' . . :

"'Institute atudied 36 second grade and 39 fifth grade claaarocma

. \ .'
in Eastern Newfoundland. Results of the study indlcated

:ln theee grades. In general, apelling ia the ate

seemed to be allooated ‘the greateat amount of tim',.

-. i
S - elementary school language arts program. .

1 . King and Rentel (1931) at Ohio State Universit

early writing development in children in \an inney
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research\on etudent writing in echool hae ‘been. conducted ‘

J

50 £ one-ie to improve the teaching of wniting and lay the

3 in the teaching of writing and one of the leading reeeerchere_

subﬁrbah echool'in Colmnbue, ohio. They euggested that,-

apart from the etudiee of Gravee {1973, 1978, 1979). moet

with ol&er children.. The‘writer believe7 that effortef

'l‘.

to . undethand writing are needed by the pmimary teecher'

foundation in writing Eor the elementaty gradea. If children.‘

do not experience purpoeee for writiNQ early, they mgy not'
'i;. ' . Ll - L] .

later experience euch a need. N Y ::" b ) o

: . g . . i . . "‘ )
r Dongld'Grpves, Head ‘of the writing Process Iaboretoryf_ -

.

at, the University of New Hampehire, has beoome an innovator_

bl

in this field. Graves (1975} recognized the need Eor actual’

obeervation of the behaviors of. uritere while .they are'

in the process of writing. He euggeeted-

The case etudy approach in the field . |
| of comparative research is most often .
&1 . recommended when entering virgin territory -
4 -%n uggg? lictle has been inveetigated : }
v 3 p . i I oy

This writer agreee uith Gravee' (1982) euggestion that
'if kide ara given the chance to Urite they will' (p. 57),'
Therefore, the writer believee it is important to investigete'-: :
children s early uriting ‘behaviors . in order to underetand A
how they learn the conventione of uritten language. '
Host ‘of the reeearch to date deec:-ibee compoeing proceeeee

solely from the _evaluation of produote thet young childreﬁ

]
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' ie a need to explore the early writing proceee since 1itt1e.-.

3 4

ek truly make" it on hie own (Brandt, 1982, . §

4
ol
1

. them develop piecee of written text.

.'.‘ '- 7 -'.

create. . To ‘use Dyeon s perspective, one has to hope for
i u“ - 5 :
a holietic view of thle child (Dyson, 1983, p. 23).

Gravee (cited by Bnendt) drawe a dichotgrny between.

the proceee and the product. a

Real educeticn, however, ie a .process
the ‘active’ process 'of reading and. -
.writing; knowledge 'must be menipulated_
" and expressed ... before a person can

N

2 ELd
)

pe 58)- v

Coneequently, in order to learn about the procese of writing".-

reeearchere need to spend time with young children, watching. h

o

Specifically, there

g reeearch is aveileble ‘on the ectual behaviore evident Hth

children write. .

-

¢ etanding of the writ:ing act ‘and . making recommendatione

R

) and implicetione for teachere_thet thie etudy is_ eddreeeed =

e LI WL

1 ., :
\ 1
\

A

o : i ) -y
- o AN "Limitatione of the Study_-

\ 'I‘he follewing are’ recognized as poeeible limitatione._

~

'.

of the reeulte obtained.‘

f ‘:thie etudy.,,
|
‘. Only eix atudents pa.rtici-..
l

x

'wee involved.. However, ae Gravee (1973)

_w,hen entering a4’ new aree in which little reeeerch P

' i

' has been done, the caee etudy is needed and ean beceme -

1

Brandt end Grevee agrep thet. .

It is - to; this need of providing en under-—_ .

A primery concern of the - .reeearcher ie the generality._‘

pated "in ahe etudy and 6n1y one grade-one claeeroom

c:-:mc:.lu:let:lIr el 2 :

W

-‘.—

]
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o a {ralueb_l_e f:ool in_"re'ﬁearch.. ‘A].IO, eince the Bubjects

= e v - a -t
- . T = v

. were not rando'mljlf selected,’ the, reeults may not. be-

F
3

: generalizable to other roups. -, - s . ]

2. Although data of the ca e-atudy child ‘Were not gathered\
' until phaee thrae In order to avoid any 1nfluence
'that claesroom. observation p‘roee‘dures mlght. h‘aue_on
"t.he child's wti’ting behavior end the chtld'a perception

. of the rehearoher's role, the researcher hae recognized

‘ b, ' -this was not easy to’ control.._ m@&aniong werea made
of the caae-*et.udy child and the remainder of the selected

} ¥ ' ] _'- group :I.n situati.one other than writi-ng, to lessen the

' effect of l:he reeearcher s presenqe i.n the claasroom. -

i S

] E.' .._'_ S . .To aesiet the read_er_ the f.ol.‘lowl.ng_- overvie.w of the

Wik L - ¢ -_etudy ie ;iresented-' e :' - L {’- Y ‘ ikl

: et ; Chapter II reviews reseurch directly ated to the.

f . writing process. Chapter III gives the’ proceduree g%ed_ ,
' . : in the etudy-_ In-cluded are detaile concerning the th '

= - phaees of the date collaction procedurea ueed by the

N § ¢ - N researcher. Evalqation criteria for the study nre diecussed.'

= o Chapter v reporte the findings from the study- \ TMB raport'_'

. 4
- s
x . “ . o'yl

' provides the following data: e R Y '. '
' P - o .Phaee I = 'rhe Claeeroom Environme’.nt;

Phase II - The Writing Proceee: " o N

Phase III - The %itten Products; i .\‘:
'Phase IV = Children 8 ‘Views About ﬁritlng; and

'-.. . - _Phasa V.= A Caee Btudy - Paule.

-k . ' O

o | _ , #
I

. ) - . ' - By e
s {3 - . A i
v e ek Wl mEEF = B U LR " Bl L g
' ‘ p r - g 5 - 3 e ° =5 " 0 i -
F o [ SS D e —— e "y .
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‘- Chapter V. surmarizes| the

3tﬁ;:j'y ‘and . étaﬁés_ _

' ‘‘research. imb,l_-ié‘ati‘oﬁsig
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- N . e 1 ‘F ‘.“ f s v + -
". - & C L oes b '_‘ .. e 10 .~ 1 N
i ; el J ' CHAPTER II -
¥ i S | . REVIEW OF THE.. mem'rune 2 ™ Q¢
N | " & Ingroduction i U - I
!‘ 'I._ “.. . .: :‘ , .._."'- ;_ . . .:lg . ) .._-. -~ i .:‘ g - :... N .. ‘ . ,'. . .
E ,_' X " Thie review examined *reeearch abeut the writing procese.
TEE O with particl{tlar refereﬂce to ite beginning stages in yo‘ung
g (O / .
E S children. ,Foura epecifib areae of literature which are
ié“ e relevant to the preeent etudy were revi d. Includ&__
3 TR are. /’ R ‘_' — > .» ~ T " Lo L
g% . E.'\‘ 4 (1) The Nature of . ‘the Child.. - ;"‘“ - A
i : E " (2) /The Link Between Oral and written _‘Language. "._ TR //

(3) Texts as Unit.s of Heaning. > h

. * . -
i o e i

/ . ] - - . .
{4} The DevelOpmental Stagee of Writing. g o _ PR

e g . ISJ} 'T'ﬁe Writing Environment. . ' &

f - - s The Naturre ef the".:énill_._g' e E o )4
. Piaget (1959) has poeed a. 'developmental etage' thecry.‘,-’ i
. L 'of cognitive develcpmenb wﬁich was based .on the re\eults -
- T . obtained from presenting children of verioue egee with.

T a.set’ ef legical problem-aolving taeks. By cbeerving the &F

i e« children, Piaget poetulated 8 eet ef cognitive proceeeing

I A etrategies which children at certain agee were likely to
' exhibit. Before certain kinde o! thinking were poeeible.'
". . children had to heve pregreeeed through other forme or

k i ‘_ - etegee of thought Piaget denonet;:ated that children 'think"_

u ' and ect more eg centricelly than adulte. thet they ehnre'

k 1
.. & o J .
A _/ g . P R 4
I . N
o - - - o
.\ " v . B L
n L) '] ) N ] A . z * &
a o
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edch ‘other's .intellectu'al" life 1ess' than ‘{ve do" tPiaget, E
1-959, p; g}, Therefcre, ycunger children sthmking abilities
are . differant frcm thoee -of ‘older. children and cl\ildren 8,

'thlnking generally is d,ifferent Erom adults. As Piaget'

Al rga s ‘,9\.—3“ .- . . W .
 (1959) - statas--’ o B T T TN e
PRy B .-*,: o o RO
S e ..To put ib quite%‘l’:’nply, we may gay Y
' .. .that-the  adult' ‘thinks socially, ewen, = = - %
B “ - 'when he isalone; and.that the child e e
2t 0 under. 7..thinks egocentrically,_ evanl. L e
oo in the society -of othere (p. 40) SR

Dcnaldaon and her colleagues (1978) queetion. Piaget 8

'not.ion cf agecentriem. Frcm their experimenta, they have
- found av:.dence that children are. net at any etage as egocentric .
1 . S -,,ae Piaget hae claimed: children are not so limited in ab:l.lity E
- '_lto’ reason deductively as Piage.t and othere ’heve claim’ed:l
g ~°_ and that: the child'e language learning skille are not isolated ‘
”_frcvmlthe rest of his mental grewth. Vygoteky end his colleegues

{19_'7,|8) regarded agecsntric speech’. as 'the ‘basis. for inna_r
B _ ""'-speech, while i.n ite external form. it is emhedded in communi-

- cat:ive apsech' {p. 27). 'rhey contended that the proceee-,‘_
: / cf development of written language followed "e unified, :
hietorical line which leade from epeeoh, threugh make-bel ieve' '

’ play and drew,ing, to writ:ing. Unlike Piaget, Vygoteky

,{1962, 19?8) proposed that; theuqht and gulag‘e transat_:t,‘

and one must look beyond apoken lnng | _a.t.c‘t.her: -uee:s_.

R of language. o : _- — ; | -

L e ¥

According to Vygoteky t1978) the develepmental hietcry'.

‘of written language indicates thnt 1mlrhen children first'
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Britton (1970] further contends t‘.hat there are ether
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attempt tQ urite the ir uri-tdng cnnaiatp of "meaninglesa

and und;fﬁerent:iated aquigglea and linea",‘ and often the

audienca :Eor writing,is not considered. He also suggests that |
‘ *a + ‘.. L)

hav:.ng a known audiggce can help the writer to: clarify

ideas, aince in the writing experience the child is expeqtec}

t:o dismzss the ..paraon with whom he would cdnmunicato and
abandon oral language ‘a8, uell. -:;_’ _.'L:.';' . R i .‘ 1.' Y

3 :.' when young chi],dren write. t'bby write for diffarent

..i e oy ' .5

purpoaea._, Britton (1970) c.ontends that moat« of the writing

‘done- in primary achool is in the axprassive mode which

reflects the egocentrism of child thinking: '.'.Q.-:‘ .‘h . “‘:i.
.': E ‘_ A young chs.ld s sbeech will be expressi\re )

% 395 - for the vqry reason that in his e:gocentrism
. . "he. finds' it ﬂifficult .or -impassiblé’
..to escape from his own point of. view,
to-take into account' his listener's SN i
- or indeed to suppose ‘that" ‘things a7 RN
-as they are' could differ from 'thmgs t'* -
.- as he sees. them.® A child will _taka’ F g

-","“ - T oo

2~ . . time therefore to learn’ how to’ réspopd’ T
. , . .to the demands ofa situation requiring TGS o
.j / tranaactional spaech (p. 169).' . s el A '-..3'
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situations in which children change fr:om expreasivn' agd

ﬁ

'transacticﬁnal' to 'fomal' or 'poetic spaech. 'rhe expreas'ive

Writiho i-‘-l ﬁritim} that is done to” reveal the self t‘.o 3elf. 24

'Transactional writing ,{s uritinq that is uaed for infoming, :

persuading and planning.' Poatlc writing shows ’

a "heighl:ened awareneas of symbolic, aural and even visual

'_qualit»iea" _(Brittcml et. al., 19?6, p. 25)\. ; : :-' R u‘ w, T
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They' ‘crutinized two dlmBnSlonS of writingv' _csense of

e
o e
i
a2
~"‘ a
. "

' audience' 'ﬂ(wlto the writlng was for) . and 'function' (whativ_.f',_-__'._'

o .Y

it was. for). With regards to sense of aud,ience, they found'-“

.

L ¥

that i.n school children wr:bte mostly for the teacher.;

When considering the different sorts of sense of audience'.'

e .

—

the researoh team suggested these main cétegories-

-
/ ..'*r_ Lt .
-~ s M ¥

‘_-.1‘. Child (or adolescent) t."o self

'2 Chi].d (or adolescent) o trusted | I e i
Cadule ot ._ T T S
) 3/Pupil~b teacher as partner\i‘h dialogue o
o Y Pupil to teacher seen as °examiner or L
Y " T sassessor o ' sl T

.y Se Child (org adolescent) to his peers " S

. .. {as exp?r

co—worker, fripend, .
. etc‘ ’ C

.6.'- Writer t

" his readers Cor. vunknown n
(pl 18). , e

‘re that; their message or expresh,ion_

Writ rs need to be aw

| LY may be shared with an audience.. Britton ahd his, colleagues K

\

nfore specialiﬁed and differentiated kinds of wri.,ting canl

grow - towards the- greater 'expllcitnese of the transacttbnal

[

or the~more conscious,el(ping of the poetic" (p. 25), - '
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(1976) found expressive writing isg'the eeed bed from which"v":""n"“ ’



S . . . .
. e . - " . voo.
. A l . N . B [ e ok
R KR R Y . e ¢ R
= y . ; y ; 5 I ReReY
" - ) o g ) oo
S - . . R S . .
: T 2 a S ) Cay s ~ .
.‘ R . o o« o t ) oW . coe a '
AP L : o : . , | 3 '
ot L . . 1 B
N 13
. o 1 o AT ) .
‘.[ N % 2 5 . h .
e . . - . ..
’ - -
Y < : s -
- .
L O ' - . .
. C ’ , " I ! e
e o . T LI ' - - PR S : Lot e . 4 ‘
. - . - . - L. K L . . . . . o
R T T e ce
[ Lot . . .. . o e e L T N -0
. . . o - . B . .
. Q - . . . oL . 5 H ) ‘
.

! The writer believes there will always be a purpose
for writing,\hhether it is writing for oneself such as
‘Journal writing or writing for others., Graves and his‘"

'ﬂ_assoc1ates (1983) found thq} most children value the immediate'~- e

B .

"iiaudience of the classmates as well as the teacher;,and, SR

v x.' . o,
>

'@in his opinion, a sense of audience is vital as children '.”h

. ] , - ‘ e
i B yhake the transit%zn from speech to print., {- 7 .
= oo ARSI Y R NERTER n S
. ‘ ;v' ‘ A . '.A::. . . - ’::{‘:.r‘_. o e - . ~ .’. - . . : . ‘ . N ,: .
'f.. e The Link Between Oral and Written Language " ; *.
1 ¥ . _.;" T S «,--.”'”.‘_‘ L e ,w BN " ﬁn T
- Coma "y
K Bt Oral 1angdage is an important part o£ the composing . ,
'process of young children.ﬁ Graves‘(i981) contends most o E
whildren must produce languagb fﬂ% sound as- they wr;te.f?ﬁi o )
When making the transition from oral to written discourse, SPREE ;
: he states some of the different types of sodnds- y.“"bxs‘ggf@ L

(1) Sounding to‘probe for sound-smnbol Lo T e e D
li;relations-f-' e e PO ,fzwih'*;fj_ ‘. s"; 4

'ir (2) Sounding ‘to ‘break off“:a phonemic ' . o
ST ‘".,unit from the word under attack j°‘ . _-;h- RO R !

,:,;i'jg(B)aRereadinq'language for reorientationv A oA

- . in .the composing unit. - The child < - " AT o
-, .. 'must ‘hear- ‘where 'he .is in "the text. LT coal it
... The difficulty 'or length'of time. -~ .  -i . . o

Lg;ﬁjjf‘f spent on the composing.odperation ‘;=‘h"";:;';¢ ;~ﬂ“ C3
. % determines how ‘much - the writer B S R LT T
EEE P _ must raread o u.“ o ”,ﬁ~~ SR s

, SN o . DY : [ o Lot 1'(‘

3515.(4)|Conversations with friends: 5'This ;:.;'j,ﬁ~'j}\ »31'5iT7#
"iﬁymonster is going: to eat, up. all {f? PO TR S |

Lo the.good guys! T T e T e T B

AR ,L Procedural language-' 'NOw what Ll P e
-.553 ;/'mn I.going ‘to do? - No, this isn t RSN

. rightv . I need to change iti': .- . e oot N
2 Procedural language is a.more 3;;,:4 R L
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" el % ) L y et * ' : P o LS J _ .
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F- e BN had TN P RS O e e i D
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%{ R ."-.". i - . v‘ B R .l T S S o?
i ’ g i ® advanced form of tran51tion froru '."' ehitey . -
%’ : . . *speech to print‘ - P
}‘% ' “. : S {G}i Advanced statement . OF . the otext: T t ]
w B - = » o ~f © The child says’ the- text.in.order e &'
P B e . 2 B oy R éﬂnse ‘the, appropria;:enese- of. A I "
» T v " . S "thé cprrent word. 'He cast the.- v :j &
g : . ot line .3ato the stream.’' The child bl B I
Tk TN LA 4 i&\now 'writing cast' but wants . . 7 o e
. " g = " to make syre it. fits corr:ectly PN . A
AP § A Fa 3 ,mto the rest oﬁ the eentence - I
‘t‘ ke g Sy O (7) anvensatione before and- after - T i
i : “it- . w- - . the compdsingy :Not,only:is the" " ol L el
; c L child ,speaking during ‘the’ oomposing, R
t ey % - ‘but - Y'anguage eurrounas the ent-iret e -
' g . e - wr\itten event [p. 21). b Ry ey L R
; v, P : ‘l'_"':h‘\"‘“‘ . 14 . r.
) 9 . Graves:contende th.et‘ beginning ‘writere "'ehow through voice
At alone that writing ie m-uch more oE a speech event than
Roete =Y A ' e Va3 :-..

‘; e Mg a writing event" [p 22}-, _._ " '. i_{“ . T T ’ | N b L
] g, & 3 - '}.' Dyson (1981) 'aleo emphasizes the- impor.tant 1ink'between p

g _:“"'5:- ) oral end Uritten lenguage.. ‘She’ suggests that. -,. ‘,; ¥l
: g o v . - '. 3 G v o= .y . 5
i A R By: heing the fam,ili.er, the -comfortable. 5 DU
i o 11 way of comrhunicating -, as" th,e context
e e kg Rl . for ‘their first" writing young‘.childen 7{ -
gl A . . £ihd  diverse -answars .to! the "how=do-you-. ‘- ", .

i R SR ] ‘question. talk surrounds their ° . i

S B . ‘ur:itten graphics, augmenting theé'message~ .~ . .

. . i e ' producing power ‘of Eiret writ ing etretegiee. _ T

i 4 -"_.-'S.he believes that early writing ia*only partly a paper

3 - ;_:". [< ‘f and pencil activity: oral lqnguage, ﬁhe contqnde, ie the
o+ o . -l e ".-f .

W rooting syetem for learning to writ.e (Dyeon, 1981, p. 776). )
X 2 B U T S,

i E -:*.-‘!': _— Dyeon (1933) later investigated the rqle of. cral ianguage ;
*i % ;,:-f’-"i‘-' ' 1n the earl}' writing procsee of young children.- She- collected

TE T i
o -‘i,- data daily over a three-menth Qeriod in ES kinﬂergerten -

: iy I . . .

L ST, LIPS classroom. Her -data . coneiated of audiotaped recordings -
o v L
TRy ¥ "of the children e talka at a writing center, writterqupr:oc'lucte'r
‘-.. \. ] ) ' ‘ | N & i . i'i' '! ! L *" " [ \ o . b [ + ..' '. i
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‘observational notes and interviews with the children and '; i
the;r parqnts.. From ‘her stuﬂy s.he céncluded that-"' L

» 13

g _ Yalk providad bm:h mea.ning and, for‘-' i i i
. . - Some thildren;. the ' systemauc means ' . Wt ¥
= o i SR .. getting that ‘meaning‘ on’' paper. . ; : X
S e .+ Any them;tic*content of written, products
TR OATU 2 atften evolved 'in ‘the.talk ‘precéding * .
L wra.tingc - Talk ‘was. also us-ed Lo .elaborate‘; o il &
Shet ol T thé full mean’ing of \;products Lo TV BT

N

~ E el aud:.end.es {€.g., That?s mymama;a-qame. Mg, o= % 07 Vel
;. RUAEY Y Furgher, -oral‘languagewas] d, toolsfor . fii . Tt v
. s seeking’ needed info,rmation,‘.;asaisting T R LS

a1 self ‘in encoding and- decoding, ‘ahd,. ‘, ¢ A

e T

Wuiacw ¢ finally,.distancing -self ifrom: work: . _._.'l""*' 3 '== - E
ey heew expressing evaluatiohs o'f completed Shoe, M SRt

:,_.—:,-;,_. _.‘"‘-.-" ' g * b‘ork) (p. 17)- i .=-':' AR ‘ku PR a :' "T *
P " e ;;'-Lamtne and Childera {1983) alad inveatigated l:he cgmposing M i'?‘l' ‘%
) benaviors of three cl'n. dren.a;es' two to‘four in sixte?n 1 j
3 SR .'_"., g eptéodemo}ver a sixy—m '___'thupe;iod.. Results; ofa their studry ‘l .- g
I 2 show that \thesi c}uidren were ._'very verbal and social ‘com- :§
; "”4: !' posers"-. the-refore they conc.luded tha.t oral,ianguage was ‘ : %
: ..‘I.'f ke vqry necesshry during the composing act. 8 5 "' .’ .' ’ s :
".‘ . { Brltton (19?0} believes language ca‘n be uaed aa a |'1
». 5. .:.-'.'.. ':'-’:"‘.‘.‘ me'a'rn‘s *of organizing al represent;tion of. 'the world, and \l “.'-.
.‘,':.."H_ ‘ ] '-‘_‘ . ‘that languaga."provides the baais of alln the predictions. {_‘
' : Qe use’ tp opqrate ip t.he wotld. Young chi'ldren use‘ languagef‘”ﬁl
‘ i‘-"_'-"-',"_;: .‘ ‘t:o ma!-:e‘ sense of their ﬁdrld » Britton (19?0) suggests':“o-- .
; " R ‘that” talk ia ;asential to laarning, and he believes "iri
" , due course writin‘t; will grmd‘ from talk" (p. 130}. In' o
i‘_“.“ an earlier art:icle, "'I‘alking and Writing" (196?), Britton ‘
\\' "L o °aga1n emph'agized the closeirela;:.iom;hip betwaen’ writing,_-; :
- Tl | talking ‘and- doing. He writea:..,'f_." . '.h'__ i _-;' ot ‘T4
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reover the- spoken language -remaine -
ft recruitingarea Eorfurtherlinguistic
- resourced. If you come to an unfam111hr
area 'of experiencé -about “which ypu
want townte aproblem, an unprecendanted
‘event -.then the.chances are you wi
talk before you write. In other word
- even ase mature users of language we -
.go to, talk a®a first stage when a
task. achieves more .than a certain dsgree
cof difficulty. In. practical terms,
'.thenIr all that children write, your
‘\ *  ~ response--to what. they' write, their
.. . 'response to each. other, all this takes: :
Lo place- afloat upon a sgea of talk. Talk. = -
is what provides .ithe links between '
you'and. them and what they._have written,
between ‘what they': have written and’
@;each other (p. 29}. -\ .,

‘\.‘
t

Research haswmhown that oral language is' an essential
i

part of the beginning wnting process. ‘Providing opportunities ‘

a

in the classrbom for mutterfhg and 'chattering' is valuable

. apd” cr1tica1 during the process of learning to write.

.,

Listening to one 8« own speech prov1des a bridge between

the apoken and written word for young children {Dyson and

" genishi, 1932). L o T
: % 13,-3: fTaxtsfasqunits'oflueaning

., i

-

4 T 1

Research hssPindicatsd that children begin school
knowing how to express Meanings in oral language. As King
(1980) emphasizes, the child in communicating with people

has vauired mucﬁ more than uords and syntax. She contends:

l\
[

N ees they nave learned what things mean-
" and how to express ‘their personal meaning

- Il . to others: Language beccmes the primary °

. medium through ‘which children encode - -
. exper ience, represent real ity to themse lves, o

- -

R T
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and express their persdnal meanings

vt RS okhees, U 163);
Halliday (1973), hhi‘l’e focusing on the functions that
oral llanguage eerves. argues that spoken language has an d
y 1nterpersona1 function while wrltten language eervea an . y
© 1 _ ideational function. The 1nterpersona1 function iS’USBd Tt é

- i & i
N o in, relating and communicating with others, it is person- P

,oriented.g The ideational function enables the. speaker

to embody in language his experience of the real world.

Language in thie sense eerves as a thinking functionf a

: ’ Emeans of organizing and expressing knewledge in a’ log}calz i i
. W= . . manner. Halliday suggeetslthat the interpersonal function e Pk
I, ‘ predominates in spoken‘ language while ideational is predominant T n
i f + in written\text. As the cﬁild uses language to communicate
’ % _; . he ‘achieves increasing competence, and throughout this

'procese the ‘child is learning how to mean (Halliday, 19?5,

il

1976). - .
R Children at an early age try to expr-ee themeelvee
' in visual eigne. Vygo eky (1962} euggests that these early
'meaningleee and undifﬁerentiated equigglee -and lines - -

'have their origin in the actione and the geeturee the child ‘.

W T TV R e BT R A R e i
! Ty
L

el . uses to indicate meaning. Even very young children play _
Bl . at’ writing. and cnce they get the idea of what can be done .

Y in writing, they discover more about the proceee.

% 1)

3 R | Halliday and -Hasan (1976) point out: that te}te are

y eemantie-unite encoded inbeentencea. The eementic unite

, ;
7 s . " . E Yo . P 1 ' = i v
., 0 - N . s 5 » j - [} ' - r - . -I -
[ - A B | ’ i ' i ; .
" B N - * L2 . ¥ K N
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I o are made YUp of a kind of 'unity called teLture - a semantic
i3 . ) b 4 L A i

: unity among the strands of meaning they are. attempting

g . ¥ to weave into a coherent‘whole. ‘As King end“Rent*l (1979)
. . 5

E ) contend. Py studying coheeive ties- in the texte children
i ’ produce, important patterne of the development of writing

L lability may be identified. .

W E " King (1980} believee an important step S made whE
"children begin - to senee that writing is - different from

1 epeech.f ertingIr she contende, is a eolitery activity.

' . ; .+ A writer muat““aintain a flow of ‘language
] i . and thought without<the support of
a . F a conversational partner“ﬁmalementaryﬁﬂ,
~ ‘ school children's competence in Ianguage,
- . howsever, is primarily in the .area of—
/ ! i conversational speech - question/answer, S —
i E pol =d requeet/complience, argument, ancedote, :
: narration (p. 167). - - .f
Loban (1976) conducted a longltudinal study concerning

-

the stagee and growth cf children s languege in echool
from kindergarten through grade twelve at-oakland, California..
Since part of the etudy concerned syntactic development,
E‘ ’ : E he inveetigated the average number of wcrde per ccmmunicetion‘
E unit in both written and o;al lenguage._ His findings on
. -uritten lenguage were based on compoeitione obtained from ;
gredee three to twelve. With regnnde to written language;

i

he found the everage number of worde per communication'

t diqd not parallel - the smooth develcpment pettern fcﬂlﬁ

-~ (7

oral language.

*
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The. Developments-l stages of Writing. ~ 5

| ;
-i r . / The E:arly Writing Procese ‘ ‘ . o :

Receént research” studies on writing by Grsves (1975, S
1980), Bissex’ (1930), {'.'lay (1975), King and Rentel (1981)

.and others 1nd1cate that writing, like sc many other humen_ i

behaviors te.g. speaking and- walking), is a. developmentelw

' 'process which begins at a very eerly age. Knowledge about

TR ™

print production seerna to occur naturally before children -
" are ‘ever-exposed to a-ny formal- .1nstruct10n.’ This natural

course of writing development has been reported by Beers ~

\'- and Henderson (1977), who explored the atrategies used

e P - -
i
. .

. by children who dev1sed thelr own spellings in ‘order to

P
Sl e kT

) write, and the shifts that they mede from invented epellings
- to conventional spelling on. school entry. .Read (1975)

. _‘ ”ehoued how children used their knowledge of the alphebet |

| to’ invent spelling_ﬁLtems for - recording uritten messages.

J Simi,le/ly, Csrol Chomsky (1975)- showed evidence that some
children do write a great deal before they know how to

R ' -read or heve been given formal instruction in spelling. .

o i L i i S R e b

An impcrtsnt inveetigation by Harie Clay (1975). indicates

ot

that sometime between ‘the ages cf three and five most children |

;' T become swsre that marks on peper nnd ‘signs have a purposeb

end convey a message. Clsy (1982) writesz o ' R
L Children are constructing theories_ C

P , '~ about. print from diverss experiences R

b A Co - = peelng  print in the environment,.
' ' putting pencil to paper, t‘humb’ing through

Lh““ el Srea—— TS
SRS S : . ‘ ; ' ' : : e -

i rmem e = mmm eyt ome A Lo PR, e . P T L T e SO
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; books and mégazines. and receiving
3 s birthday cards, invitations and letters
: X (p. 66). -
Thesge: early discoveriea by the child help him or. ‘her gain
! L " control over their_ language and providexingight for educators
i% - ' regarding writing programs in the schoola. ) i E =
; g '_r' Lamme* and Childers {1983) suggest that very early in .
L b .. life children ?ro intrinsical ly motivated to scribble (graphic
i . representation) just ns they are motivated to 'babble (verbal- ’..
: 3 v Eexpreasion). Newman (1933} adda aupport to thia perspactive. ’
¥ ‘ ..by maintaining that._ ¢ b T g '.'. A - s
i 4 | D 'chiidren learn to write naturally, just )
ik, T & . . ' ‘as they learn to speak - they" develop an
B i understanding of literacy very early in |
._mt.heir lives (p. 860}'. , o o
< How Writing Developa .' _ ‘ -
E o " Early acribbles are thought to. be the origin of all - .- i
,:, g - /drawing and vriting. According to Dyson (1983)..writing
* ' o ..'.davelops from a fom of drawing, a graphic ropresentation, "
, - 5 ' to a fom of lnnguage, apecifically an orthographic represen-
H . tation.‘ Dyaon (1983) supporta Vygotaky 8 position that .
4 . children 8 first representations of meaning arise at first
l under symbolism; their first marks ar written aymbola_

'which directly danote objecta, peo;:).e ‘AE act iona. A

! DySOn (1983) beliavas that growgh in writing is. governed
by broad davelopmental processes or prinoiplas; writing
'3 appears to ifollow1 tha orthogenetic principle, a8’ do other

-Ifnoet_.s of human dev_elopnent. She auggests that initially\

L \ * L . 3 - T .
' - . o — [ . . - . P BT P T T TR LT T TR )
b e i e gia L ey & gl U C I P . EE LAt ant

: B E . . i " . P P ! .7 = p
S P — e+ ek . : e . - : . M.
. JI-—'— e B - . 4 , el B O T S v . .t . B
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'Hechanical Formation and Heseage Decodlng (Dyaon, 1933.
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lopmental procese or principles can be found in Appendj,x
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mental activity 1s an undifferentiated fusion of concepts,
processes and events. As development progresses, dif\feren-

tiation occurs; distinct and idengifiable concepts and

——

processes jﬂhge,xme‘fge-- She .contends that the conventional

B

wr{ting prohess of-’,beginning writers involves four recursive
and overlapping compb‘nenth: Heseage Fomulation, 'Mé‘és_eg

-Encoding, Hechanical Formation and . Heseage Decodin -'The

— .
child hae a message,- the child usea ‘Bome strategy for encoding

that meseage "and theo chi.ld then forms the lettere. _'Sh'e

| fu

r .
found that early writing aleo 1nvolVed only two components'.

p 17}, A more detailed deacription of’ Dyson 8 broad deve-

-

Dyson'e {1983) etudy compleméntsl the etudf'done by
C]rey {1975) 1n which Clay analyzed eamples of Hriting done
by chi.ldren between the agae of 4.10 and 8.0 yeara in New_lj
Zealand. .+ Clay (1975) concluded that there may not be any
fixed eequence of learning, through whi.ch all/chi.ldren muet_

pass 1in early writing. She euggeatsz ; z
The inaights .the child muat gain ralata !
to arbltrary conventions by which our
speech i8 recorded’ and it is possible
- to imagine that the learning -of these
. conventions may be approached from
\ < . a variety of directions. - Eventually
aa each convention is mastered the
children atquire a common fund of- concepts
‘but the point of entry-and the path _
of progfess “may be different for'any. A
-two chilldren, .Chance experiences may
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produce new insights at any time which'
alter the entire learned pattern (p. 7).

Like Dyeon. Clay believes ‘that -children develop writing

ability by learning several principlee.‘ These principles

are eummarized as follows: _

Ir.

tend to produce the same mark .over -and over again.- Children

L

L]
word patterne.

o

- e

{b) The Directional Principle. When the children“
place. wonde in-a.line, etarting at the.correct point and ‘
moving in the right direction, they are ueing thie princrple..

{c) The. Generative Principle. When the children realize‘

that they can make new meseagee with a different arrangement

-of known letters and worc_ler they are following the generative

,principle. )

't

(d) ?he'lnuentoryfprinciple. When the cpildren‘take

atock of their'own'learning and.list a;l;the'lettere»of

- words they can write, match eymbole or even liet unfamiliar

words they hd@e learned to use this principle. _
(gl The Contraetive Principle. Hhen children'pair

I
two. elemqpte together. in’ order to note differencee they

‘are following the contraetive principle. An example of

: this would be children contraebing 'and‘ with ‘AHD.

(f) The Abbreviation Principle.. This is an attampt

by children tofdelioeratelyluee one eymbol'inplying a full

-
* H

(a] The Kecurring. Principle.‘ Very young children .

later realize that the same . elements can be repeated 1nh

,Q‘-kﬁJi -

s
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word, which the child could fill ocut if he were asked, to :
" - - . - . !
“(clay, pp. 20-38). For example, the child may write 5.0.8. !
indicating that the meaning of tha message is understood. ] o i
." - ]
i i Early scribbles are thought to be the origin of all :
i \' L] . -
f--é T drawing and writing. 1In Hew Zealand, ClaY (1975) found'_
i E . that during the first year ‘of school teachera did not emphaslze;_ '.fn _
g

v 3 i - penmanship since thigwgas thought to inhibit the apontaneousu° 2

' i ' efforts of children. é\b comments- “The creative urge'”',‘i b
2 of ‘the child to write down his own’ ideas was considered_“ .

T O .\\ 7 : to be. ‘the important thing ‘to be’ fostered in written language _ ‘

g N (p. 1). Clay agrees with the following alternativea .

.

which children- T s B :,'; T -. L

_ (a) drew pictures and the teacher wrote o
i ; dictated}captions - .

[ 9
I
.
*
. ) ;
) :
e il L ot e T o gty ARSI o st At Wi

(b) traced &er the teacher s script '

1 et : p . ' L i
] ek copied aptions . . I ol . e _é
= By I i (dr“copiedmwords around the:room-’ . . ;é
. ¥ (e) remembored word forms, and wrote . .g
‘TR 0, TR -~ them independently " Ty i
! B L . T4
[ _(f) inventod {ganerated) word forms, a8
F - - often correctly '
’ L (g) got a written copy of unknown words ' .
- from the teacher (p- 1). g™ I i )
lf ) Clay (1975) found that elements of- adult writing were present
LA ' ®
2 ' in virtually all of tha children's aarly attempts at writinq. ' -
] . By exparimenting with print tho writﬂra became awara of --”-:‘(
5 e
R T » " the exiatance‘of a writtan oode and set . about diacovering
1 . : . . Y S X L
E ' s itn‘ . . ) . :; "‘-_'_ el ' “ " L
L] " ; .' ‘l |. ..'.'.‘ N ’. . ’ Ll r " - .- . ) ." .".\I ;s"a’:z". :' ;
!i - o+

g W0 o b . . i . ! % . : e
- 3 . 4 . : 5 B = L T . . P ¢
' 5 M i R g " e L L i
. . d S R b T sy T L) Cadi an B L
fo el b it ame s ek e B e gt e . V ; :
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[ L3

v clay {1982) roports that she’ is reluctant' “talk

about stages in development however, she supports

.

i LB ) ® et across eeveral strandslbf language learning-

- trying to: get a theory about writte

.};5 " p ‘ " »‘1anguage _ S - A R}

g = N R —_trying to construct storiea ”,Q_t;":-_ :"E}g
‘i E ~,‘.- y \-i } 'f'_-_exploring sound to spelling patterna .fi ,i
N ._' ; i |15 - developing new language options arid ¥ #

: P - . h developing a range of writing formé S
. i' 1 'I . ..' . . -. ‘. . .(p‘ 69) = b * * 4 " ’ .'-.- a \ .“ ' : ' Fua :h.". "

-

;'_L ":;- ;' _ Broadly viewed, she contends that children 8’ wrgting

. I'_ i .development shows a,movemen from theeearly attempts at

=)

drawxng and scribbling from gross approximations which

i “ ' 1ater became refined-. weird 1etter<forms, invented words;’-.xh
: .?”- make— believe sentences‘ {Clay, 197?, p. 336)..n.- 'J‘J-;.‘:
,Cé: . ‘ . King and Rentel (1981), as part of their 1ongitudinal
:"% ;_ o ..:study, also asaessed chiidren s development ‘with reapect
: ? ix to their concept of measage and related concepts.of direc-_ f"' '
'g l - ' tionality and. spacing. Children 8. written taxts were rated:' E
“»? : Lon ordinal scalas demonstrating the attributea of aach'
L i - ' category. Thegﬂ three scales provided an ordinel indexﬂ‘;.;
: % ‘ v of the: extent to which children. over timer incorporated :‘
_E-'._:-‘i," Ivarious dimenaions of each category.; They foundhthat many'
. 1& '.'-"'T:' children aemonstrated that’ they undaratood spacing‘andf;
g .. ‘. } L directionality well before they demonetrated a concept
. TE ek - § o) d h J .

of meaaage..
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Nevmén-(r983) describes writing as.a problem-solving
B (I H ] e
process. The young wrxters explore rules governlng the'

- concepta oE letters, words,‘sentences and forms of discourse.”
:’ . ’ 7 f‘*.v,._r- _."
Thelr writlng samples demonstrate a movement towards moref
T ¥ " . E k differentiatediconbepte of print. Deford 11980) has dqveloped-

h - /fi X the Eollowi.ng framework for understa"dmg Children\'gdevelopme} 1
: . B . = - 5

) z of writing ._A_A;g ,a, Y o R ) f';f";\/f

¥ 8 . . i g 4 -.,% PR - S g TR LS
r : t . T

YR S ﬂ. Scribbling f, PRs e 5

R ] N - \ - ' ! e 3. . 'l" N 5

% A R kS Diffeﬁentlation between drawing R T
it ) .. g " e ’ and wr t;[ng .l ‘-‘. . _ S

Jiic .._*;2-.,IL' Conceptsyof linearityx uniformity, 2o
I U R 1nnercomplexity,symmetry,placement,A BRI
R * o "left=to~right- motion, and top o ‘f‘§.-i

2 L Tl bcttom directionality TR, oA

A '. e -'."' oyt

',E‘ U S Y P _Development of letters and letfbr-llke R g -
e b . g " \13hapes~- A 3 z ..ﬂ; % ; RSy A

i - - -
- A . ar . K

£ . 2o - Combination of'Letters, possiblyﬁf et e,
N S e with spaces, indicating understanding‘.._ G e s
ST of units (letters, words, sentences),. @ ' -

SR8 g~ 2 L0 oo 'butmaynotshowletter/soundcorrespon- A
o Lot w0 s ¢ dence . 2 - . o

£ SRR B S Sl . '“*- o -t . e B
' o ERTEEEE) hriting known isolated words-—: IRRRLSY
T .“grdevelapingaound/lettmrcorrespondenee B ST L

i .
-

‘-T\\ . '_‘,'Jl-?eftWritﬂng simple sentences with use " xr¢3
ol R G ;S-Of 1n?ented apellings ‘q,“gh'_,;-. _..l e

i T T AT
-

;{,,&(f'Compinlng two or ‘more’ sentences LR R
. R -to expresa complete thoughta 1]_“14 E 1"/. LA
P e R ;QQ{_Control of punctuation = periodsl'if: R -
L e T capitalization, use. of upper and i
1'-. R T ™ lower case 1ettera '-; R 2k ol @
. . ., .‘i': .t 1 L] i b .‘i U . ll. LI ." LN
. ' 2 10. Fornla diacourae - storias, infermation .. o
. ke _ _ mater{al, \fttera, -etci (p. 162). Wy e S
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%E%%:f’tionai writing. Qs'fQQV' t.‘VJ;;r;z,ﬁ'txiﬁ‘ 5V

studied the writing process ot a group

" 0N
P P

T ,

koo Graves (1973)]
E DT an . '-‘“""'.'
4 children.: Further_research done by Graves I

?ﬂd¥h4$f§épq of" researcher involving direct observati&n SO

CA;:of seven year ol

- a;':f; ' ofy g'children while they write, found thet'euen first;f
SR X ." / ,_.. T -v‘: <. ..
children can become successful writers~1f they are " .-

given control of their own writing..}j %' ff:fifvlif;“'ﬂt;-

. Graves (1973) and hlS researchers obse}ved fifty-threef~..{t

writing episodes of the fourteen subjects involved in the

T e investigation. A single writing episode wascconsidened_.
T e =Y
to. consist of three phases of observation'- prewriting,
.J oL T } ' . o
AR AT ;RcompOSLng and postwriting.w He describes these phases as.
‘ , o follows~ : ﬁ’f‘i' f,_f:jul - ':.::”:: "+7f" ,:1
S R Lt S ' : LI
LT e Prewriting phase® - This phase immediately S
"« . .- - .. _precedes the writing of the .child.™ .-
e e -~ . . mriting factors observed ‘in- this.phase. - .. .
ot -*,are t?g,eentribution of room stimuli 7"
T _to writing .chaoice, rehearsal lhctors’ ..
e in art work,. discussions’ 'with: other, :
- . : ‘-children and the téacher } e T

wd‘]i; _f hfh‘fy”:”Comgosing %hase.llgmisvghase beginSI‘; e
- “W 7 ", . and ends with the acgtual ‘writing of - . - '~
S S the’ mesdage. Examples. of .phage factors . =

; : -~ . - = are¥spelling, ‘resource use, accompanying ...’
e _:5:F1anguage pupil interaction, proofreadings, -~

;f;ﬂg“‘l\_uli . - .. .rereadings, interruptions, erasures, «  -. ’,;:
R oS .and,teacher participation. R T
DR o : . t
. \ . N ' \ o ¥ . ‘
N . s o L =
S e e .
L T TU O SIS J Vom ey T S S e LTI



* Exarnples -of. ‘these behaviors 'are product >
disposition, ‘proofreading, and contemplation Ny S

N 3.‘ ‘of 'the finished ‘product " (p. 100)... ‘
.- -;i tLJ __t" ‘iilf : ' j_' ',::-o— P .
= . "’fThe:Writing.'Envi,gomnént' s Y - :
. oy - i Sy ' e AL T L <
. Rec:ent fesearch on the developmental procﬁs oﬁ Wr:lting

as described in the pre"vious 'Eectibns indicate that children 2

l..-—- a

kno,w\far: more about language «when they qnter’ school then 3

5 ',

is ganorall‘y assumed. The writing- environment can allow

chlldren tb feel;comfortable when experlmgnting w1th wrltteni'

.-'v

1

!

childmn to take risk, to experiment and to invant is one

e o T e s S

:: - h
Ao
s S
W ]
r
R A
R

a=. T

. the’ir environment such ag 1abeld\,

signs and booka which-" ‘

- L ) { "': ) 1 -:". ’ ;- ! r ’.' :.'f-.::r.r i .-L 1
i A W+ v '.\ " * "t ] o ) -: ‘. .'
f i ) . 5, & . v 3 LI e
E { [k o Kb o -.'y.!-- ) B i ¥ ‘ '.‘
. -0 - '! ! — ; . ‘4 T :.‘- °
‘.o :‘ - & ‘ ' P '. . ] ’l ’ ‘. ".‘ DL
|:.;.!' \ :.‘_ . . ." ‘ I.f ' g .;:. ;.‘ ! .: " ‘: 1&-" . .
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R T o SFETT AR st N ol R Rl o
T e S B¢ W g SRR g N » 't‘\-'.-.‘. ;
e T Postwriting_ phase. _ This aphase refers ' AR h"
" ',  -toJall; behaviors. recorded following’ B L
_the oompletion of writing the ‘message.. g .

+
gs

'r [ A = e |..' o L 4 - _:,_ ~ "-.'
language as well as - oraJ. langua_ge. PR . T S
. T - f ¢ & -". L oy 2 g I
d Newman (1983) contends that an envx:onment which permits.*5 .

5 sk = - il whiclh fosterS* writing devolopment. e W --'-_"_ ,__~ P '”
P aarste, BUTke, and Woodward (1983), who' studied the
writing and raading progaaa of preschool ;nd elementary ;
2 2. scho@. ch‘ildren, Qgree that r:iak ia a centr:ab featu.re of
1 ' tho process of literacy und 1itaracy laarnitng.‘. 1'1',’c.t'.l'u.mt'R
T risk, they believe, children will not be allowed to devalop
N contro]. !wer: thd wr,iting prbcass._' They contond that.
o g “' . ‘The role riak plays in tho literacy'- ’ o J
1 . 'process needs to be supported, facilitnted, T i
- - ahd reflected in the .advice and programs . N
we prdvide and dosign for written. language R R P N
- 1. learners of all ages (pn 257). .- il ’_
':"d“’;’. Ch’ildren are exposad to varioua forma of. print in
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f ' ". of ::ertain nonacadem’i?: and academic expariencepxto\differences .',': -
‘{ ; in childrez\a‘ s views “of composing and J.eval of proficiency ' .. :
r :.“‘ * in compoaingxis investiga d. - B_v meansa of.‘|F a caae \atudy i
, ' . of aight stude ‘q f.rom fourth and seventh gradea ahe founq v j'

~\w .. y . 2 .,ﬁ,-._,-,..._u__*:._r_i_o_ gt
' l\‘-'a LI ?' . g s i
. L . y 1 .
: " - o ‘ f
- i = S - L g
Y i _ L ’ . i < 3 - PO Lo = A
"’._ make them aware of the function and use’ Of print. .As Bissex -
’ i * 0 Y i ks \ 3 ° % ) 1
+ L (1981) e"ritES| a ." .j 0,8 o ) =
5 ol Just aa schildren learn to talk by ta‘lking: . !
g - in an environment that 1$ full of .talk, - o
e ol ‘children learn to’ write.by .writing .. f‘.:_;.: D NEy, “
4 R in an environment full. of. writi.ng and T T . T
g T ‘writings (p. 787}o,.-_.* u & o - S I - SR
D: ..f ’ & a l:"l .‘ -ﬂ ¥ * 4 B
= HcDonell and Obburn (;1980) ),u-e .furi:her support to = :"' . &
v \ the- argument that chlldren 1,1earn. to write by Qritihg :|.n _’-,‘. :
: i P i i L] 4 L Y
-a risk taking envu;onment.. Tl;ley claim thata e R )
b - 'I o ': ) . o . _." .
5 . r & Writinq is-a skill that .oan flburish d - AR
._.‘ S ° onlyif children have freedom to éxperiment b - o
i- 77+ 'with the written ‘word..’® Since 'no human W g : - 4
: A . -+ .- sKRill can be mastered unlegs, it is . | o A Ay s
it R R AN e conhtantly practisod, opportunities ' 5 & fp P
o5 o Y to ‘communicgaté-in writing must Joccur. .. "
: g 3 y BN e ’ .dally if children are to, advance {p. 310). N, Fe
¢ - o It is suggested ‘by HcDone],l and Oaburrl (1930} that oppo;:tunities
L R ' ) !
i 7 ;.to communicate in writing must occur daily if children oo T8
,.5' PR _ O W i
".' ¢ - ‘are to advance. Brrors must occur 'if progress is t.o be‘-
v . made,/ae theae indicate growth !:oward conveﬁtional writ‘ing. ‘-
N E . Im

Lk el

al‘)udy done by Birnbaum (1 }, the relationahip ’

that, wi,th ona a' eption, th more proficient writara camo{

£rom acaderh:l{c anvironmehtn hat ware conducive to 1ahming|
t _' , t.he valuealqnd purpoaao o£ composing.' She concludos by
g‘ ‘( R B T : i e . . )
i ‘aaylng el g e e L mal R 2 |
. . 3 ‘. \. '\‘ G . ol i . .
'-1 3 1 -.." og 1 - L] i -
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h 1 * : ’ b= ' ¥
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" : - ‘ 3 ’
' -g.= ‘To develop the - ability l:o engage in , a & -
o scomposing with different levels of - W 1y
Y response; ‘the young :child must explo‘re. _ )
. sy the uses of whdle language in a context -
,s‘ -."* free from t=he fear of error {p. 209). k 3 . et Red
it 3 8 A . . : n .
1’ 2 ' s ' . Lo : " y b H E .
’ Summar \ t o .
- M ' ; A = : . U i -: h -
» 7 Learning to writa appaar‘s tcs be 8 developmental process
il o B which starts at a very, early iage.. Oral language is an . . »
: e
! - .
BYEE o .o T important part of the beginning writing procesa since it is T
E._ . S Y used to make early attempts en;I print meaningful. A a-imulating . .
*,. ol R ‘writigg environment may help to ensure that thé child" o
'.' (- Iﬁ. "l ’ ’ : - P! ) = = .
Do o B~ M writxng prccess «develops naturally. - -k e .
EIE © .; e j - ; :
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CHAPTER III
METHODOLOGY

"Samgle

In this atuﬂy the wiiting“pfocesé of a group of six-
year -0ld children was examined by the researcher as a

-y

part1c1pant-observer in a grade one claasroom. The reaearpher

six children 'in order to gain more ipdepph;informﬁtion

Y

'on.childzan'shperception of whEt‘is involved in writing

and thé;;hinking-bbhind_pe:ticular-wriﬁing behaviora.

. ‘This gfhde-oﬁe claséroom was chbdgn for a eix—month

investigation. There were twelve . females -and fifteen malee
'y
whose mean age yas 6 g at the beginning of thia atudy .

‘The' six children were: choaen during the'first phaae of

the study. .0f the six, two rapresented children who, according

LY

the average atﬂnine'acore of 5j two children were repragen— )

tative of an }ferage'group'(atanine gcore of 5) and the

L]

Inpmgining two beionged to a gthp scoring below the average.

ateninelof,s. ' o ' R T - '2 RN

Basie of Selection

1

To Btudy.writtng} a firat essential was. to select

| a achool and h classroom in which the ourriculum encouraged

o T co -

. o Sl RS C
“ l‘- . e “. - Y

both obserued ‘and interacted_with all twenty-aeven childfen} _

‘however, the mein focus in.obeerve;ion was with the selected

_to Harie Clay s 'Concept About Print™ Test, rated above .

LN

T L T T PRy S S E e T
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g writing from children at the beginning of grade one. 1In. .
; some Echoole that were con'éiidere_d by th'e refércher,".u'ri-ting .

"' ' was not encouraged until late in grade one and at the beginning'. ‘
1 {' 7 = F

%J of grade two.’ In these schocls teachere may feel that

the students are unable to write because. asg one teacher"
) commented, "the. children do not know enough woré&,ye\t. o ' )

In the ‘grade-one classroom chosen for. this study children ' . ‘
. | . __appeared tu, as Graves emphasizes,. "want .to write" and = = !

' did write four days a week. -The\gsecond/reason for eelecting‘p -

WM ERLEPT TR R S T ‘“'7,.‘“5';
. . .

this clasgroom uas that in this school the reaearcher could‘ -

mnove easily collect data and observe the. children. The - 3

— F:
N .

teacher involved was_ moet co0perative and .a good rapport
was easglly ee_tap,liehed. .

Writing was usually integrated into‘ the lanotlage_ a_rte

‘ program at this achool. Some _empha.'.eis‘wa_e -p_laced on literature

in the classroom in that tﬁe nteacher--read aloi.:dt diecuee'ed

[

.
T, T bt e PR a1 TR Loy LA R
N .

books ‘and organized booka for study around & common t‘heme.

" The teach_er ueed a modified language experience approach

!

YTt

“for reading. The Neleon Lang ge Development Program was

g T " used-: with the clasa -in general ae- a pasis of their‘“language

arts program.. In,addition, th Ga & 8¢ ies and Open Highwaya

Seriee ‘were ueed for language' ts inel_:lr’uction in, small

-
agr

- Qr.'oup dituations.’ . . e : :
! ' S SRS
During wbiting, emphaeis was not placed on correct

-

vtwmmﬁ‘;“‘. 1 o

il

5'pe11ing and capitalization. In the Neleon Language De?(eloLent. o
. F : o o :

Program some phonica was -taught bu§, not overemphaeized.
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During the entire study the chlldren were encouraged to

use inventeQSpelling. Invented apelling was one way that o

]

‘children’ could express their awareness of print before_

formal instruction,in spelling took place. The children

a

used their knoivl"edg'e of letter names‘ tq.. oraphically-repreaent

sounds. Throughout thia process the children created their -

own spelling of words. The"y also used.'words from their

.+ own word dictionaries. the'ir readere and'eharts around

' mendatione for teachere of Hritinu- s

the room,- Emphaeis was placed dn sharing their atories

4

with the claes. The content of the’ stories was eeen as
. . .

\more important than mechanlcs. or correct ‘apelling.

s
1

Data Collect ion Procedures

L
w

Throughout the data collection period frOm the third

week of October 1984 to the last week of April 1985, emphaais ° .

vas placed on gathering data on the six children ‘chosen
for inveetigation. 'I'he gathering of exteneive wri.ting
samplea ‘and the naturalistic obeervation of the six e.hildren
provided a range ofl _croaa-—validation of data to auppdrt
the‘_- findings. 1In addition,. the gathering of a full case

eti.ldy data' through a parent interview, teeting, asaem,bling

of an educational-developmental hietory and obeervations _

‘i'n eeveral environmente, helped to develop reeearch recom-

E
T

The data were collected primarily in the morning eeeeiona

between 9:00 a.n., and 10:39 a.m. during a language arta '

I

-

AL

ok
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/ ’

periond. As previouely mentioned the children in this atudy

eplscde. -
| Data collection proceéd'_d through three general overlapping

e phasea. : Each phase is described in -the following eections.

‘Phase One (Weeks 1- ~-3)- :
Preliminary Obeervation/Initial Assessment

. -

. _ D Dui&ing thie phase the writing behaviore of the tweﬁty-seve/

B . \.‘

'(19?5) rating ecale for early’ q,riting was uaed to estimate _
I""fl ' , the level of -the child's written’ expreeeion. Three samples

N . “of written work”’ of the twenty—aeven children involved were’

collected and analyzed over the three- week period. ~ Bach

child'e written producta were sorted according to the, level |

of language organization, underatanding of message and

enee of directionality (Clay, pp. 66 ~-67). From theee '

[0

claaeifioatione,‘ eix boye and eix girl were eelected and

a. portion of Clay's Concegte About Print ;‘eet vaa adninietered '

the child's etatus relative to 2;5 norming group of children
in the age group 5. 00 to 7. 00 years. A stanime ecore-‘p.a a
= B . Inormalized etandard ecore of niné units, with a low score of .
! . | '. o 1-and high Bcore of 9 (clay, 1979, pp. 17-2l[. I-From the or_igi_nal

;._.‘ ) ) ) . . ‘ ;

wrote four morninge a week. and in. tuo of thehe seesions .

"the researcher recorded b_ehavior_e accompanying the’ wri_tinlg_;__

R 3 children were assesled in order to identify six children :

1 ' 'to further determine each child'e stanine ecore uhich indicatee o

- ; o ' . . PRI G -
R SIRLL Tl e T tan Do R . T Ty 4

- 48, as the’prime focus of the study. During thie phaee Clay 5
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H = ' ; ; " . /
' - of twelve, the- six children were selected from this group

L5 ) i : . . !

% : ‘as the main focus of the study.

- ) ] Phase Two (Weeks 4-23) ) ) ”
f‘ o . AN i Major Data Collection - Lk

e During thia phase pﬁimary emphasis was placed on gathermg:

S o data on the selected six children and a secondary emphasis_ )

Ul If"was placed-on gathering data on -the remainder of the class. -

' During tmbeginni{Lg of th is phase the T—unit or communicat ion

‘unit was used as a ethod of. quantifying syntactic develo;:ment., ‘_ '

.- The six children]s writing samplea were analyzed according ;

i 4] 8% -_,__to Loban s (19761 definition of a communication unit' 'n"

g = T 1ndependeﬁt clause with modifiers (p. 105)% Hunt (1969)

used this.same méithod of. ssgmentation in his research and
[

——— ]y ”

refarred to it as- the 'I'-unit. 'rhe followi.ng example il luatrates

Lo .

.
F]

the method of tali ying communication units. '

iy ..
s 2 Py R R SRR bt ok b A i s

’ Examplela of_ Cmnmunication Unita . .
e E : | g o ;
;l R T PR, (Transcript 'of subjects'#nctﬁal language} g - P
b . . e .
¥ DS I'm godng ‘to get a boy 'cause he hit me/I'm gcing-‘
- i - to beat himgl up. an' kick him in hias noae/and I'm going
to get the irl too./ ,

1

T

Ll £ | o Number |of Ccmmunication Units” -. B Fe y T
il Number|cf ‘Words- Per Unit - - 11,713, 9 ¢

J I - H 3 4 - .. f

§ i
AT TR

At ' the end-‘-cf bhns"é “two this proc'edurev was repeated 1n S

order to compare and asaesa the syntactic development of

4

" the. aalected aix children over the six-month pericd.

*In; this stage writing of the children .uaa observed'_

": ~ in the claaarootn situation in crder to gain an ecologically A

W gl e e e n JFr e memmam e

P R T R B R L L L ot w o s atrT s -
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’valid view of their writing proceee. The .researcher sat
with the child to be observed al: hlEl or her table, noting
behaviors that acc-ompanied- ,-the writing. The procedure'

- 'Y . .
for recording the composing behaviore of the children will" '

be diecuesed in a leter portion of this chapter. : "-. \\

- ,i
Y.d . 8 . - " In addition to obeervational notes, data collected_ \ .8
x - - b ¥ i ¥
..' ; A during phase two. coneiated of the children 3 written products S \ ;
: -. ‘®a and’ the researcher s daily journal entriee of trenc' percei\red. C y
= cL ‘l\ in the class as a_ whole as well gs among individi_:al children.’ o
. Phase Three (Weeke 24 25!

- ] L 4 . | Completion of Case Study, Final- Analy.aie of. -
i i : * . Children' 8 Products and Writing Episodes and Interviewe

- \ During this etege a detailed atudy of one child began.‘

The child's teacher from the prevmue year wag interviewed.

. '.é‘..r-u- -

-y

. . As well, the parents were interviewed regarding the child 8

_eerly experiencee_with print,. Theee data were gathéred 5 ;

—

‘in pheee three after the classroom obeervatione -were completed

in an effort not to influence the child's writing beheviors '

L1}

in pheee two. " i

L el T B o B

In addition, the twenty—eeven childqen were intervieued

L]

indi\-iduel,ly “about their perceptions of uhet is required

.rn ‘.-;‘";ﬁ." - -;;:;.g;.;-, ‘:‘i‘ﬂﬁ-" Lt

_ to learn how to urite end the purpoeee for writing.

}-9‘-".'._- e

- - ., . - L]
p B -

&

-
e Pt
DA

..Evhluation. Criteria for Children'e ‘Hr"it'ing_ A

: ouing to & leck of reeearch in this- field. fow criterin

MRS

for the evaluation of beginning writing have emerged.

. .
" ' A

B
e,
-
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According to Graves (1980) a careful asséssment is necessary

in order to see where the child is in terms of his or her’

. ; _ . e b
-control of the writing process. Such an assessment would:

- . ‘help the teacher deter“mine where the child 1s in hie develop-

. -~ . . . . .
mental procees and determine how herls progressing in relation'

l

to hie own development, not in comparison to the claea.-

VI YT WL

The procedure developed and used by Graves {1973) for. recording

- RS bahaviore in the composing phase of . uriting and an- exemple

—a

-of . a developmental acale are contained in Figures 1 ‘and .

R A

.'| wl Lo 2. L Yo ] ~ ,‘.‘_/ . . . '. -I g . §
N} o . King and Rentel (_1981)ndeve1<;ped three séts of Ic:a];-egc)ri‘e'a -

from an analysis of children's written scripts in. order . oy

T .to- ‘assess. children's development -with regpact to thei :

concept of message and related\ concepts of direc\ional

N
A em it gopere 4 L e T AT

and spacing. 'I'he "firsat, Concept :of Heseage Cate ories . L

{CHC),‘incorporated the concept of siqn. The other two

5 ‘ -~,concerned how writing. appears on the paqe in respect to

%' . left-right dirktion and word and santence . boundariea (King

ot . b

r _and.Rente-l, -1981%; .p.. 114 =122) + 'rheir criteria are describéd

‘ C e be_fl.ow r_eupecti,vely.'- . ,. -

%. COncepta of Message Categoriee

. ) & U f .

L - 0 - child draua a picture,‘but does not 'use any letters P
¥ A (‘ "+ or numbers.-. . 8/he may use other- signs--1{.e., stars, : .
L : , -X8 plus or minus signs., Child may or may not reapond[ ~

E : " when deked to tell about her/hie production.
B ,ﬁ A l Lettere and/or numbers scattared haphazardly acrosg

k' . . the page, with or without a picture. When aeke_d to .

oo e _ ) - . _
. . ' P
: . ! A \ \ ' . .- : 0
. . B Lot . N CoLt . . . R A
- . . I‘ . . . . . -

) - . b e e e e - . = L . A
ot ’ i . e . N . . . N i S ot
| . - o . - . L. “ . . . ; coa e

> : F—— - - ) Lo _
e emrmmd e e p e e b n
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" . . and words;

- I
N H

. - r——

A whale iﬂ eating the f’ 10:12 9 - Gets up. to get dictionary. . Has the page
1 2 wlth plctures of animals. .
“men. - A di saur is - !
67 8 q;) : .12 . o . .
triing to eat the whale. o u ‘10 - Teacher announcement. -
.13 14 15 - 16 17 S %ﬁ "1l - Copies “from dlctlonary and returns book
@ @dzn@am ;g frp;g ‘to side of roonm.
‘a_tree at, e lion.. and’ ' .- 18 =~ Stops, rubs eyes. -
é? 26,27 28 29 (G0 31 32_ RR © 19 - Rereads from 13 to 19.
the cavman .too. the=men ov 20 ~ Voices as he writes. -
.33 ‘34 35 36 -37 38 . ov 2] ~ Still voicing. -
are killed. .The dinogaur -I6 .24, -~ Gets up ®o sharpen pen011 and “returns.
39 40 41 42 ° 43 g -
killed the -whale, The RR ’ 25'r_Rereadg from 2. - :
!4' 45 46 47 49 " RR - 30 ~ Rereads to 56. Lost starting point. =
‘-cavmen life is the roks.- g 48 - Puts awa aper, -takes out again. l
50 . 51 52 5354 55 (o (i THRS WA DRper, hakes ont a9 ”
- ", : - ‘56 -—- Rereads outloud from 49 to S56. .
LD L 1" .RR , : . ST .
- - , ST 10:20 . _ - _—
- C T . . ’ N

Solicited;
R - Resource use.

v Accompanying Language:
M- M

Example ©

-

Fl
e =
I

a w:itlng Bplsode . .
(Grav s, 1973, p. 40) LT .

4

Fiyufe 1

1-2~3~4 ~ Numerals 1ndicate Hriting sequence,
»on the right; /// - Erasure or Proofreadiny; T - Teac
Iy - Interruption Unsolicited; RR - Reread
OV. -~ Overt;
umurmg, § ~ No-overt. language v1s:.ble.

;éérultem_explained in, comment column
involvement; IS - Interruption

R - Proofread; DR -~ Works on drawing:
- thaperlng, F - Forms letters

' s et
..l —~ .

»

T e - i [P
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: Writing Process Behaviors of Seven Year Olds . _ .
a5 ‘A Deve'lopmental 8cale . .. ' :
J ' ' il 3 . s .
I ~ Prewriting Behaviors " I1 - postwriting .Behaviors
1. Drawing use 2. Dprawing spproach i Review with " b
, Ay contemplat i'on )
Ho drawving k Kone : . D
needed : needed i T .
- F o » A ~ {drawing) - g = i Not :
Lk ‘ oy A A . T : Observgd
"R Drawing . . ‘Drawing g ) Some sharing - =
. After P _ From b - 7 1 L with friends, -
4 Writinq ¥ i wrlting e g . .. teacher..
] E " A - PO . B i . J
. ;= . Drawing b Drawing | & Nr.-_- contempla- e
3 .+« , . -Before s Ui -tion. ' . Puts away .
R © HWreitin , Reactive i imediatelv
T 4 III ~ Com Qosing Behauim T - g B 4 . '-.' oy Row . w0
I A N ar s . . " Proofread Words per . : ‘.
i } 1 ' 1. Prewriti._q_ldeation 2. Resource Use Y., After wWritin 4. Minute i
49 - _ Full pre- : Will & 60% of 4| 5.0- | | .
- Ideation 4 o = travel t'ime. ; and. up f
‘- Some fill-in to get ' ) ’ .
g 8t 5 ' _ ‘resources . - - : X
THE . General idea, ; =L VR 108 of 2.8~ | j}g
- S S 2-3 sentence s . = time. ’ 5.0 1
advanc:e. ‘Use |f y ) = ' S I
Ay i . within. * g . : =P - %
_ e As the ch1 1d . reach or °  "Almost ¥ B0~ * .
T writes. ’ lance. . Never = = 2.8 3
. . ¢ i % . . e
! 5. Overtness of: - R 6. Rereading . 7.. Prootfread =
Accompanying Language. ©° Quring writing . during writing g
v No evidence of ’. Rare ] E " 3-5" gentences %
- accompanying . (1=2) ;
language ) : ' N
. ‘ . . : - . \ ..‘:[
,  Murmur . . ’ ’ S . . '
o :/ Forms letters LB - Occasional [ ' Within _
1 - and  words b ' ) (=51 % ' phrase O
i ° ' wWhispers . ' - . .- - . b
. - : A . " e - . ; 2
E ) ' _ Words outloud. ; . Constant Largely at :
s . ©  Sound effects " ' tS-u j : Word laval
. i i . - Hrlll:ing Episode Repo‘,ta‘.d- " - Mean qucement - Slx Other wrlting Episodes
. 1 ) - = . \ 4 -, - e . . . '. ) D .
Lo T oo ’ S Figure 2 \. el
' Writing Procau Bahwiarl of Seven Year Olds -
L : - ) A Developmental Scale - . . LA
) oo o ¥ | (Graves, 1973, p. 101) ] N I ;
; A . ) . K
' . l . . - - ]
= | o6 ' . o - 3 F
t ' » . ' . - ' N '
oo mramionss) - S : s s,
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: - T - Te N - .
. : ' retell ch:.ld responds to picture and,/or doe nc_it 'attempt'
. to match writing to speech. . : :
- 7 2 Letter and/or number stvnngs nessage- £rem print only
o, in‘a- global sense. . .
3. Letter and/or numberfstrings, but messa.e fr M pr:l.nt'
-. e ' " in a, rore specific sense, l.e., child-matghes at least )
; . part/ of -spoken message to parta of - print,. nciuded ¢+ -~ . -
R SR ] -are /single word labels” for pictures and lgtter- étringe T e,
T o in hich only a few. worde are actually dis erna le. - - )
R S .I.Copied repeated pat,terns (e.ge ‘.[ love [cia, My dogl
' - . .. T is nice, my ‘dog- ie good...,)— Assume thesel|are or ginall :
: : S {5 below) uhless jetront_:j evidence for actua copying.
. i o Lo i . .
-, - ‘Invented repeated pattexns (see 4 above) . "atko inclyde
1 e here brief eingle phrase or clause label,s. i _
i ..+ 6§ ' Pieceéwf writlng in 'which fairly original and’ varled_.'
A phrases and/or sentences are used to convey message.: . -

' - Hriting may or may not intlude conventional p‘unctuat:on,' <N
—} ) capitalization or epelling. ' Length and \ideae may g :
' : . . vary . co‘nsiderably. g . : -

S ‘ i ) S Directionality Categories
N No writing préaent. )
.’Lf L ' 1 _ 'Letters, wOrda and/or. numbere scattered across . page
: at varioua angles. ' - ‘
5: _ -2 'Lett.er strings, basically appear left-right, to ‘-bdttom‘, .
3 k - ._-rbut worde hot discernable. o -,
§ 3 .Recognizable words arranged in a fair..'l.y consistent’
b - . pattern but not approprlate for. Engl ish; e.qg., right-left,
o SRR ‘% ‘hotton~top, around picture. ) : .
B DY T Over.all directionality conaietent, but sever 1 worda' .
’ ~ ' .and/or many letters.reversed. S o

b ‘g - General convent ional dir&enalit‘y with’ ot casional '

R _ - lapses of ten caused by page constrainte {e.g./, corner -
) ' ;turning, beginning.new line -in middle of page, ‘etc. )
- 6 - Brief phrase or label, only one 11"9' direc :I.onality
] D - left-right. .Include hers: alsq labela under i dividual .
. N " agbjects. . s C
I—_. . ! .




4 .V‘ *_ ‘ " ~# 7 .‘
E . \ ) - . - . 1
) ] : 4 "r. - _‘ L] .
_ i . ) 4 T :
3 i f e = QL = PR B ) 7
"8 Conrect directionality throughout text (at 1east two > %
lines) but. crookedness of lines td the pomt of - causlng~ . ;
line/word order confusmn. O b e oo
g Conveth_na_l dlrect_ionality .,t_hrouéhout.' A ‘ .",-.‘ - (_J SR ¥
‘ ot 1 o : - '- : “.-‘_:_ -'_" 'y o " .
i - Spaoi‘ng Categories f oA wy i 5 ;
Lo 2 85 ) 11—- . ' < ~ . i
0 . No letters and/or numbers written. i e T Bl J
Cike A - ,. d’ . -f.'.f ’
i o Indivldua-l or: groups of 1ettera qnd/or numbars- scatt. red 3
] acrose page..., , X . o
i o Strings of ‘letters, ‘even possibly tuo or .more’ lines, . T
- but no spac:ing wi-thm@,lines. o : Gl .tv' g <
3 Strings of letters, poss:tbly including a. very few
* ° 7 discernable wprds, with--'some . break down into groupe ‘.
indicating some sense of apacing. b ) T a = ’ .
4 Recognizable words, ‘but - almost all run-on. Minimal. T E
a spacing {25% of boundaries or less). ' —
5. . Moderate spacing (35 70% of boundaries).
4 ~ '6 Unlque or, ideosyncratic .spacing convent:.ons used (e.g., K
=g ] v one word per line, exceptlonally large epades or slaahes
o - between each word. .o . 1 B 3¢
] 7 -single phrase or clause (poasibly copied) well spaced..
_ 3. Conaistently apaces throughaut (70%+) with occasicmal -
o 1 '+ run-on- pair.or sglit ‘word (possibly caused. by “page
S X " edge problema). Heesage a. minimum of t’wo clauees-
| Y- -and two lines.’. i . -‘a‘ o B R
SO 9.’ Conventional spncing through6u.t message. g v "‘.'i T
- - 4 0 The Researcher 8 Evaluation Criteria for Children s Writing_ ‘"’;.?‘

“writing used by the researcher deelt with recordingJ behavior . ¥ .‘

'during the writing apisode of the observation period.

..J- = .,__,, .; A ‘ . ,:,I-_.

'I‘he Eiret eet of evaluat.iog criteria for children BV

The aecond aet of criteria ugain dealt with the children s 3 '

PO A TG U U S SIS



' for recording behaviors of the selected eix children dur::.ng
‘and are contained in; Figure 1.
‘recorded exectly what the child wrote.. The sequence an

' significant acts were recorded b’ the pumerala, the circled

: noted. For example‘ ‘the circled 4 in the left-hand column 'y

_ indicated the range of behaviore monitored when the phild -

was any. form of! teacher interaction with a child during _'

" the writing episode. 3

._Rereadinge and proofreedinge {RR. and PR) indicated other
F writing habits..

.. composed’ writing,

5 o
B s < . = ) o _i o X g
i L e TR .
‘ v . . - 0 ' [
* p ‘ . A _'“ g e e

” - $ e <'.

development in respect to: their cancept.of message and';'

rqlated concepts ‘of directionality and epacing :l‘he third
hd % . e . Il

criterion consisted of analyzing the children 8 writing /
by dleans of the T—unit or communication unit as e method . ’

of quantifying eyntactic development over the six-—month o _ R
. : g 4 g -3 X
perj-Od-‘ CI T ey _.* ¥ . - ‘ % i
. _;_: - " 2 & b : . 3 ] -
The ciiteria q.rst developed by the reeearcher were 4

-

%he composmg phaee. ‘I‘hey apptoximated Gravee‘ (1973) criteria s Yy

In the left column the reeearcher

¥} 5 el

f .
numerale giVIng explanatione df the lepecifi‘o behaviore 5

. et

¥

- L}
- \
N T A e

was gxplained following the 4- in the ;ight-hand !column._

The key lieted was alno adapted rfrom Eravea (,14,,‘73) end_

- —

engaged in the writing epieode. Teac’hen involvement {T}'

k!

Interruptipns (15-10) were moni‘tored

for their et‘feot on the continuance of the child's writing.

Rereadinge weue‘ehe child'e rescanning-v |
a2 * _“u

of writing compoeed prior to the current word being written. -

Proofreading was defined«ae an edjuetment of previouely

When the drawing was adjusted to go.:

< : h
e o ! PR PP e T
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ing Language:
s -

1-2—3—4 - Numerals 1ndlcate writing sequence;
" on-the right; /// - Erasure; T - Teacher involvement:
Interruption Unsolicited; RR.- Reread; DR - Works on drawing; R ~ Resource use.

.:'[i A g - -7 ' 1 lv '
Bl ;_:-:‘ n o = rs CE -, p o
":.:.i'.-:- ' :: . .: b 5 L i " . N

‘ y -E:'r_’z - o . : - = o i o T i N ‘

o : Child's Story ) Accompanying Behavior - T . -

[y . Fred "is A good ‘singer - |- 10:00 A . - 3
N e R Al B DR 0% Ve e
LK. ‘dand He  sag A ez’ sing - o <if ’ . e e . S
;T RETE D P % . 8. OV | 10 - Rereads from 1-18.

- « And it was. ¢l ths < | . 10. ' OV, RR o 2 S o _ .

BN © W22 - 1F. 14 ¢ 15 " 117 RE .. 11 - Rereads from 1-11. .

37 ¢ © ..  Oad "Man. He o 157 T, OV : ] g S
wet v o wdit. D 1 21 7 16=17. 00 | . -7 - : N A . &Y
il . And - it was ez -1 18, | 10 . 1B - Chaplain visits. . . .

M 22: 23 -.24 . 26 - . -20. - RR . 20 —.Rereads from 1-20.. .  ~ :

7. © €8 we ‘got. it -on i . 25. oy © 25 - Voices as 'she writes. - TR
L . 2728 29 30 31 32. RR ;32.—'Rereads from 1 32. o .

i*. . Owx " . And we had o - ;) ke T

G TG . 34 .35 6 - . 33 0"‘ 33 - V01ces as she wr;tes.l i

i 1cts: of fun Ane © MG K P i )
e o ”'(E? - 38 - 39 - y - 37 = HeSLtates and'pop es 37-39 from chalk—
$g b e = b Bl . iy, © E v board. " .

rtd I R e ] L - B e e i X ;

Fuly g - e LIEL IR 7wt T 4 Wbk e

™ ~ ; - ” ‘a ; s ' :

& ' R

‘IS - Interruption Solicited; IU - .

-t g .
= . . - 5
- . e g
. - 5
- e ’! .

4. - Item explained in comment colufmn

2 1 Accompany- -
OV --0Overt; WH - Whispexing: F - Forms letters and words; M - Murmuring;
ko'uvg::;}enguage visible. e = 0§ LY ! R :

. ) Flgure 3 ) :
o B . Bxample of a ertlng Episode of the Researcher L
i .;
- !
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with a new idea in the text, (Dﬁl was used. The‘use of

) resources to ‘aid writino {R) such as word dictionaries,

classroom “charts and readers easlrecorded.‘ Finerly.'the
lennuade behavior.fron ov (overt fnll voicinoj to 8 (covert)
abeence of any Gieiblelor aural Lndlcation of eccompan¥ing
1anquage was noted. | -1

“A developmental ecale adapted from Greves was implemented
.by the researcher in order to obtain the child‘s developmental
level in writing.- Thie ecale was ‘used to_obtain a profile
'end rating’ of the eix aelected children 8- writing process

behaviors., As Greves (1913) . reported, children-at the

' loﬁeet level of development used_numeroue;word.triala:‘

~used voiced'overt-lang;ageﬁend!had‘a efow.word?writing

L1

rate; 'Chiidren reflécting a 'high develdpmental profile

*

 were strong in compoeing at word-unit level end wrote repidly '

without eccompah ent of overt language. I1dea flow in
:thie profile was fluid, reflecting a well developed pre-—writing -

'idee etructure, and no evldence of rereedinge was preaent.

. The criteria ueed by the reeeercher xn order to aeeees :

_ children a developme t with reBpect to their concept of
-Teeeege and related concepte of directionelity ‘and epecing

- were'thé threa sets of categories develo ed by King end

Rentel (19811, which are summarized below.p\

*

Concept of . Heeeag_. Children were cleeeified in this .

‘iéitegory to get,ht theirndiffering-levele of-awareneee

;~of rbletionehiba that -exist betqeen-ﬂpEsagee:expreeeed

e . .‘
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1 by written text and the combinations of letters used to

represent the various parts of those'messages. The categories 1

differentiate between children with no or little understanding

{plcture carries message), a vague glbbal understanding S

(letter. strings). the ability to copy or ccnetruct lim.ted
.ragetitioue message (copied or mvented patterns) and the

abil ity to ccnstruct an original and varied "readable message."

-Spac1‘ng and Directicnality.. ‘The writing of the selected

¥ grc“n'.:p- cf aix .cnildren'was c'léssified~ in terrns of their

3

. " use of epacing and directionality ccnventicne.. Thia concerned'

3 .- " - how. the writing appeared on the page in respect to lefe- ~right

direction and wcrd and sente,nce bcundaries.' The scales

D dewelepad by - King and Rentm {1981) have been descnbed T s

e S

in a previous section. Theae scales were used by the reSeafcher .

to- assess the' eix children 8 knowledge of written language .' ' )

' _at equal intervals durim etudy..‘_ R L - . j

. .+ " The third measure concerned the average ‘number of :

N i s b e i
'
r

3 _ §. words' per conmunication unit. . Loban: (l9-76) found that'

3 the average nurﬁﬁer of words per commum.cation unit prcoed

e

' to be .one of the moat. crucial measures of fluency during'

= : hie ihveatigation. At the beginning of Phase Two and at
r B the ‘end, .of Phase ‘

.by the researcher..
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' 1 R . .Summary . .
‘; . et 4 x \ =3
Since there is little information available on the T
a .actual behaviors evidenced by children when writing, there

Py 4

is a need to explore the writing process in such a way

that effectwe research hypothesea and recommendations‘, 2 . .
. . . E w ]“. T . = . 4 "—
cdh be made. ' _ B % g . == ; o
'By focusing on the behavior of children when ey -
) write and by analyzing the children s written products,'
_the researcher hoped to gain s gnificant clue-s to understanding ',
g Y ‘_the totality of the writing situat':l.on. In add1tion, it was,--" o W
\ - ~ - '
’ ! e hoped that the case study would portray 1n detail what transpirea y »
. ' N R
" as. the ch:.ld moves through the successive ateps of leaming-' ’ ..
] ' to write.
¥, o ~ !
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'I ) 5 * ) ¢ . = ? = ' i
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CHAPTER 1V

’ : - . [FINDINGS

Introduction -

- # ]

The main purpose of this study was to explore the

writing processes and products of a selected group of ° six-_

~

year-old thildren and to deecribe the deveflopmental process

. of writing through a cese study of one child. -The geal'

of the researcher was to gain an . understanding of early

writing from the point of v:.ew of the child and to eubsequently

3

make recommendatione for- the classroom t:eacher.

4 .

Conclueione and recommendatione concerning children 8

writing were formulated in this atudy through the reporting

and’analyzing of dat_a gathered’ by the fo_llowing '_prOCeduresz

Y 1. The record ing of behaviors observed during children's -

.

-

> - writing epieodee. : . g
: a4 ' f
2. ‘l‘he periodic reviewing of children 8, writing

project books and journele throughout the atudy.

3. The collecting of daily journal entries by the

' reeearcher.. x R, \ ) -

4. The collecting of data.from a parent interview
L -

and extended obaervatione of - the caee-—etudy child.

4

" B ' The recording of. children : perception o§ what

ia required in leerning how to write end the

. purpoeee t'or writing.- Theee data were collected

L

e e m—— e o —————
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through personal interviews .with all the firgt-
grade childran involved. |

~ Figure 4 shows .the reporting order used by the researcher.

The Phase 1 report  describes the env:.ronment ‘and teaching )

approac&es used by the participating teacher.

——

II report describes writing episodee for each of the" eix_ '

# »
children and sl.mtmarizes hata on the writing process. Since

children [} uriting behaviore end products .show develcpmental'

sequence ’ the Phase ITI report deecribes- the analysis of

¥

the syntactic development of the six children and the range"

*

. of children 8 knowledge eophistication of print conventions_

(cuncept .of meeeage and related concepts of directiona‘iity
and epacing as proposed by King and Rentel, l9Bll .

Phase IV sumarixes data on the intarviews kvith twenty-

PR

.seven children concerning their perceptione of what is

'reqhired ‘An learning how o write and the purposes for

writing. The fifth phase,' "a oase study of Paula, concludes,

~ Chapter Iv. o o : ' 3 - B

The purpose of thie form of presentatign ie to brovide

- a.wide range of findings and thue add depth to the reeearch :

conclusions- and reccnnmendations for the c,l.asercom teacher.
- In order to observe the development of writing,

reeearch methodolcgy in the present study mayl:f

_'as naturalistic résearch aa opposed to experimen

the
classified

al reeearch.

. his etudy was deeign‘ed to provide eituations in which ".

£ N

The Ph ase ’

T,
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3 - - PHASE V ~ .

F . . . ., Case Study ‘ o

e : . ‘' ' - :

: I . YRS . . . ]
t PHASE IV . _ I

Children 8 Views’ About .. .,"' | o

- S 3

~ Weiting RS

o : | ©*  PHASE III I \

. T ,
- The Written Products '

" .. PHASE 11 R o

The Writing Process ’ . -

. - A
- . »

%
R b PHASE I

'I‘he Writing Environment ¢
of the Classroom . '

-4 N FIGURE 4 . . A o
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E . : T . Phasés of Reporting the si:udy ' ' ' :
F . . Chaptar IV
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"natur_ail" behavior could be systematically observed. Conse-
e

quently, the present investigation makes no attempt to

test a hypothesis nor_to manipulate the sub‘ject‘s behavior.

The research concern of the present study was not to- find
cause and effect relationships but to comprehensively-describe
the writing behaviors of six year: old children. For exami:le,

the investigation included .the obaervation of writing during

‘the prewritdng, comp051ng and postwrlting phases as reported'

by Graves- {1973). Recordings of the children 5 writing

K . ~

behaviors were made when they chose o, initiate writing. %
:_ For some’ chilqran drawing was an import-ant step in the,

Y prewriting phase. Other children voicad uords and conatantly

reread in order to reoriem: thamselves to the idea flow

in thelr writing. The dlff.erent writing behaviors of the

children were monitored by the researcher to gain. an under-

standing of the writing process.

'A constant concer’n during the étudy was reducing' the

affact of the researcher with regards to influencing the

children 8 classroom uriting bahaviors. Therefore, at .

_the beginning of the study the participating teacher tried.

to reduce t.hia effect by informing the claas. "Boys and

girla we have a new visitor in our clasaroom thia mornlng.

3

Would anyone like . to gueas as to who our visit.or ght

By

be?" One ‘ohild replied, "A mon.my. " The teacher reaponded,

,"i'ea,' certainly she my be someone s mommy. Any o_ther'.

suggestions?" Another child replied, "A help_ar_._?' At ‘this

1

ol . . . - i “.
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:
srhool the children had been exposed to parent volunteers aince
kindergartegg consequently, the\ researcher became accepted
immediately as a helper. Additionélly, it was explained

to the children that ' the researcher was very interested

in what the children were doing in this,classroon and that'

she would iae"i__n the classroom for a leng while watching -

-

many. of the interesting things that they did. From the

beginning of the investigation the researcher cbserved

aa an interested, nonthreatenlng ndult.'
’ " . ._-. .
- Phase . r _
. The Writing Environment of ‘the Classroom
As pravioualy discueaed in tH% review of the'literature,
the setting for children's writing has an important bearing
on beth the process and the prodﬁgt. The writing envirdnment

i
: of the classroom eelected for atudy is deacribed below

l
by focusing upon the following questions:

% o
14 what are the conditiona that fostar‘writing de#elop~_

ment? . - R B E™ % / - \
2. 'Will children write if specific. topice/are not

given? - . l

% * y " -t ,
3. when children are given independept chf?:;: what

k. topics will they chooae? . 7 / - :

Twenty saven children were 8eated - at desk arranged

in groups of six' and seven around the canter of the room.u

A bl

Beyond -the desks and around the-outaide of the room there,

'.and interacted with the children and was seen by the children. g

O I e T et (U U ST
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was a listening area, library area and an_area with equipment

,

that was available for -children to use in the centers or

on special projects beinggconstructed'in other areas of

the room. The centers were usually done during the afternoon

session and changed ‘weekly. When each center wag introduced

the chiidrenidiacueaed their new centers: and uauaily showed

great intereat'in each activity. fhevlarge bullqtin’board

at ‘the rear of the room and two 'hmall boarda on each slde

i f -
of the room contained children ) writing and art work., - 7 S

e v The 1anguage arts were taught in the - morning, uaually
between 9 00--a.m. and 10 30 a.m. Hoet -of the children a'
~ writing activity occurred during this period.

Two baslic approaches were demonstrated_in‘the teabhing

¢ ]

~of Mra. B., the participating teacher. Ih‘tho'firat approach
,7 . the teacher was the prime motivator and‘aasigned apecifiC‘
writing topics. However, if the children d{d not want
to write on the. particular assigned topic they were: allowed
to. write on a topic of their own. In the secopd approach,
’ . Mrs. B encouraged the‘chiidran to wrfte in their journals‘
without" assigned topice. Hhen the children ‘were left with
‘no discussion. reading, or teacher explanation, it appeared
that the journal writing was not as produotive as writing
,occurring in the firat approach: hChildren wrote in this
s approach, but, 1f guide questions were not provxded,'the
' childran s ldea flow'waa not as . fluid aa in the £irst approach.

Ty M

Hre. B. felt that a stimulua to writing encouraged the
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‘children to develop a framework of {deas or .& better under- l
standing of what thaey wanted to write. . This framework helps i
to étrenqthan the idea flow and uubsequently increaﬂe.»i:ho' ’ ’
child 8 composing speed and: length of composition.. Journala ;
vere usually cdmpleted biwookly.. The teuche: doaiqned} j
L !
queationa for tha children ko anuwar concorning nctivi:iea‘ ,
that took place at. home ‘and’ in, schao]..: For exanplu .
1.  What did you 111:. beu o! all about this ueek"'-_ o A
d | : in achool? .'j L ' \ . . . :
T2, _.-_Hhat. did you do this nekond? L
3. ' . What: did you do last niqht? _ L
3 ' SR o Figute s inuutrabes an approach used in journal writinq.. . '
: " _ s Do werml | R tranalation- - {
; N o li%ed 'Jg:-ﬁ _ s ,'I 1iked doing _ ’ i
: - rs L like cenr ' 5
cantrs T .l ¢ _L,“ ® ) centres. I liha cantree. <
. . o N S Lu-nq. - L P\GTOJ : b . _ R “
. T A the SEC B L home I play@d.\_; _‘ R
2 | o I ke Taking  up he ~ 4p the snow. .. - .. . " %
.. Co c.qnhn Yes and 3 Yow L ::‘-_ tooee Ly, o }g
:. _ timing o Wan Ve, “\h& B .' ’ L
Lo R R L ‘r\u _ — . . 3
- L " Pigure 5
N - ' . S
P .o ,‘ Example of Jou:nal‘ﬂriting - A
;‘ - ." “n R ‘- r

it is worth nobing that lal:ar in l:ha year this sanle chilti-'

adopted the questioning style usad by .t-.he teachar (sae

L]

' IE'igu_re 6).:
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'_might,bg-callod together in 'a large groﬁp sesgion EOadiaéusi“_‘

. obsarved. to be one of introducing ideas and stimulatinq and

&

. m.hl_mq_w\her n o
‘wa.aauuun i qﬁ W, EaEE

: Uooks”raad by rhé rehchér'ind children. or to discuss special

' stimuli ware atrongly rooted in the suggeations childran

' mado to each other or in family events and experiencea..
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E—dd yo“ o H‘H . - SlgthrH ' . ) i
Q"'-Eﬂ I gt Lets What did you do, this
resnts . A :
f Christmas?) I_qot lots !
;EEM . ’ .‘ fl ' !
L of presents. ; = ) .
_Lhﬂhmm_ﬂ_nh£:ﬁl:pu , _ - S '
5ﬂL_jﬂL‘£hdtﬂxﬁh : I had lots of 'fun at :

_ﬁ_;_;J—Bﬂt_ldﬂiJﬂ_—hq5hA-.:- ?Chriatmua; ‘What diﬂ Y?u. .

et Eor Christmas?

L .T;-——uua e ‘;;"'“ - I got lota of toys. . s
T Mgk m mMeL. ek e qu A o . R . ‘_,
'1rﬂmm—vnxt: s S s TN

' Figure 6

Example of Journal Nriting - B

The Nelson Language quolopment Reading ggram} a

basal’ reading and 1anguage aerias, was uned a8 a basis;

for most writing assignmanta. Occasionrlly, the children .
field tripa thay hnd undertakon during the atudy.- ﬁriting

- The tqacher 8 rola in Eﬁﬁﬁ;eaching o£ writing was

1

encouragiuq children while they wore writing. Durinq the

writing ahe would oiﬂ%ulate, obsarve nnd primarily providel‘
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a stimulating, supportive environment. The following tran- i'..'e,¢' ‘ f_
scripts illustrate. how de;;‘;or writing were introduced. i, F_;‘”: ;
. -Transcript_oné- . _:';‘.T. ;f' gl sl ;%
Mrn;‘g.r We have just finished tha Bumpity atories. iif_ ;T 3 -
g What makes them differe:t from other stories ?hi' k
'weedid? Who was Bu‘:npity? / T""./
2 5 | 'Claés:-ﬁu'n 1ittle red ‘car. Sl ’5.'
Hrs. B'ij what was special about him? a“"i
:".?- Classt - He could talk._‘...'_i :}:;;'“ﬂ;"'ﬁr_- .iff;;'.
2 F L g e . . g %

+He tried to get’ to. the. fair. S RS S
et ', Ha waa vary aad.“-,‘i' :;{"fl ~ﬁ,5;:} ) ‘".H

_Hrs.ja.: ‘Tlna has brought aome figurines thab she

-

'had at home that helpad Bumpity. (Tina

bringa the figurines 59 Hrs. - and holds

-~ the, figurines for the class to eTf

i i what dia. the Little Rad e Ho? " 6

B Claas:_ “_Oranked him up. ,-;_‘_d‘ (o : o
MI‘B- ; BI H The pig? : H '- T N ._‘ _' f “." ' o _\.“:
fl ' . | 5

':* Claas. Changed the flat tire. : i 4
:Hrs..B,. Hoo Cowp: - _:'_ -:;5- Py = .;..:"":i 13
Class: He was atrong. te!puonod~nnmpitf3ont B:ij'

: ‘k the mud. ..' -j?' "- :.%:;1,3 ». ‘?;;io%nl‘
Mrs. é.{. And ‘then whut happened? _f;zjff‘ - g
: blngs{ "They all got. into the car and want;to thesj?:iﬁi? g

*

; Fyn '.fair. .(Hra. B..ahous a’ pictumn chart oE

. F ? o8
. ' . N — 4 A Teod
. [ CLN o fi i L. —— . q M »u‘.. 2, 0
) e i , d " - . b 3 . 4°
- . 1 . ! - L '
\ R 'Bump tY v : s e My ARl
L R .o " + . T N - .
' . A - DR | - h n -
. IR B
. b NG ' Fg
‘\‘ u » -
- p, L A
o . " 4.
- a X A
e w ! e S ]
. N A . !
et t . E e e
Ve e oo AP i, 3
i e LNy kY
g et whien e Ll it
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‘ Mrs. B;: Thie morning I'm going to give you s.ome

’

) ¥ © titles and syou. can choose a title to write,

- about or you can, choose your own. title if\

. o . you wpieh.l_ We can: write ,abou.t ’Bumpity § \ o
! P ! ¥ ) - b [ ] ’ . - ) . .7 ’ . ‘. ‘n
; - being sa’d. Do you have your idea of wha'lt- .
< Lo YDU went to #rit.e about? Remepber, this
oo - : can be a mpke_ believe etory. -,_,’ . j et
' "-‘n.‘:,Ttanecript Two: P o R
- 8 . . f . el s . - e el w s
§ -, \ - K . -
L . Hrs. B.. Yesterday, you fol.rh‘d scer.y notes eround W, T '
i SN . ='  the ciaesrodm. Think about a, acary sounds - . -,
. .! i : _ ) . . R . . .
;‘ Cen e ) , _ " and a ecary story if yBu ha’ve one. . 'I‘e~11 -.;-_ L
i} 2 !,‘a' Lo W us eomething that thpened to you. . -
’; - 3 e Classe \I dreamed about a snake ‘aiound me. ° BN
-} S0 ' AN ‘ ' '
N I“I ‘Smnetimes I get. scared nighttime uhen I ‘ .
S L vake upe L ‘ "
E e . WMrs. B.y Do you .think you see'monetere gometimes . o ;T
: o - .when you av‘l:'e duringrthe night? -
. A ' T How many of you have a night Light in your e
S 2 ‘. ‘. . \ ) 2 . ."- I
rocm? ; ' ' j' TR :
A * A ’ : . s
e A ! How many of/ you have no. light? {Chi¥drsn
3 ' : reeponded by[ raieing their hande}. o _‘1
o \"'-{I © MEs. Bei ‘Sometimes -it ie better to keep, your “doot- 8
- ) o closed to. your room - . in case of a fire.
|. “-’ (RS . . P g
v ‘. _ The sm?ke would not get to you 80, quickly. , " »
. . g ° : v N f’
E . * .“L L Ly . . . A ) ! ) :
1 *_ .‘I ‘. d - N - - " L4 ! ' i
) e : . | s ,'
- L. - [ " 1 .
* 1 v, " D . ' L on
; T BELANE I LN - » " W_A___;L

. e tLt T o - - - 2 e A . e oo L B '
TR TR : P ..‘ ‘- PR S . g-‘-.‘\- v l¥e :|. L ,,........-q.l.‘«-&-t--a:.,ﬁ..h-».u,..fa:‘:.#,7:...-.._1..7-...-.-\...-.‘
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1C;$ss;“11ast night g hearg a’ tapping aound ‘on my ¢k i

.“window.‘ I ‘put my head uﬁder my pillow.

WX waa too. scared to look out. yg 2 Ty PR R

, ClaséifL-When i waa slegping I ‘had. a nightmare."

I put my pillow over my head. B '. ok

..: i 'fClags? '-20ne night the power went ofﬁ and I was acared.

~ _“.‘ . I.".. A . ‘l‘ "— ‘ { : .
4 L P X Mommy came 1n and put her arms around ‘me
; X E s . ': \ ) - - "'.' o s =
2 T - I . and I was O K. ' t.' et 2 e
: w - iy . ‘ .

-5.3.”. c1asg 'Sometimes in th@ nighttime I get scared

1 ? ¥ o r'." '-.': £ . Gl _"I g
. e St and I go out and sleep with Mom and Dad. / u Ty
@' ',.ﬁ"ﬂf:;.h'“ : Clasg: “ Last year in April when we got up thd window 4
i B~ T p R : ol Yoo - S E
b 'ﬁ“//$, . g was brokena -,J';‘i'c bt "?'; LA o
B .‘. . ".--. 7y . ‘|. R v . Y ia, . 3 . b i

_‘;Ei:;fﬂfﬁ “: .- Class: One tima I saw a light in my window.-'g

1T A o -
. " :

1; ”’;f:- el o "-:'i callﬂd my - Dad but it wa only the anow plow.‘,
kﬁer':;-—i-':;;ﬂ§': "C{aésiﬂ:_ One time I alept down tgrianny s and I couldn 43 v
o F i“,,;.:u_, -.‘ E -E 'ﬂ-;;léep a 1 nxght hecauae the wind was making -
2 _3: 3F";Ei“;i‘ f' a funny no se in ‘the chiﬁney. :;1:1 '_' j.-}J.-_h . :

57 classs Ohe time I dreamed about Frankenstein..fﬁ ey

F”“:: '.f: o 3 A -“}i I kicked all of the blankets ofE.' Mom aaid

'fﬁ,t i, ' ;l'f'.~3‘3'5 g I could get 1n har bed. }'L{‘_...:;_“"' ”3, R
O - ;_‘-. - - b L » Lo

Hra. B : : Last, night I‘sked"’ you. tc think about T 2 =

SR S R g

"»fkf_v .:id’ijﬁﬁu _; n: Jﬂary picture and write-a atory or scary g

&
) S R - note.- Hrita a acary atory or scary note o ' 'f
BN o - . ' o . ) L

. 0 :5:. Y. fThj 1n your storybook&. Ramember ‘the ucary }_? - ik

Py ) ] 'ﬁ-jl,;-; story we did yaaﬁerday in our reader. _ : ;
§ ~a L < g : — K ¥ . . 1 w . -.“ - :
. | ¥ L - ‘ 2k v 3 " . P . . '\
; S by g T T . " S gt . g iy’
' B Baadt? i v ¥ g d Yy ’
0 - - L3 - N B » . i, 1 A . -
- — # '.. Py Y L | g ..l', i k| +7 e N 5
: [ . .-t 8 a i v ¥ \ I'“‘: . :. 4 . ] i 't » S
. : ¥ . T i
‘.“ .JL_‘ . O N - 4 v - » 4
“ Bk A g Py e iR g
) ¢ i | g e oS { P PSSO s S o e bl
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TN appaars that the children s interests were kept .
in 'mind as Mrs. B selecbed varioua topics or story starters
for: the children s writing. Usually specific topics or i
story atarters were given throughout the year. Examples : - &
" of these included,the following: T H',_ . A .- ‘. L
. ". Ty Pet,a v ) . .-" . . ‘
- - ¥ Report on. Visit, to hrts ond Culture Centre
. ’ A Monster Story . 5
e . Thanksgiving - o I .
(s Our Halloween Party ° . e
Our School - i, Lmec ! ; oy .=
. . - My Fairy Tale: CL . I o R
s " Animals F e - . L W _ .
N : The Leprecaun’ = - = . . . - o ¢ . L
: " Turtles ) , N - : g Y
i All About Me . | e T / =
N -Birds .o e T gt - e ‘u
PR © . Kittens ' , B . o b 5 :
- -, A Bear Story - - % - .. :
.. -, - | Christmas ' i . R
= i The Surprise Party N oo B
: Mittens o g =
- Priends < L NS O J 7
*}2 Scary Story" N 8o
s Giraffes - ' n Yy
. e Once Upon a Time see .
. Easter . o .
] 'rigars : - ] - . '
oA ’ ' * <
P Throughout tha reeearcher B obaervationa, topics or .
atory atarters were consistant}.y introducad through discuasion, : '
reading and teacher axplanation. Aa speoinl days or ev?nta
were coverql:l the ohildren 8 topics beoame saasonally orientad v
aa in "The Lepreoaun % .. b& ‘ ‘
y Occasionally, a ohoioe of topicn for writing ‘was given
to the childran- ! ?or exmpl@ at. 9:00 faR. Hra. B. oalled_: .
all the chi].dren togather to sit on. the - loor.f. Diaousaion 3 ..
3 Qur_ing an obpervatior_l on Hovambe; by 1984 ‘tentered around "
e T il B P .
- .. 3 " DN
. ' %8 :
‘.:.F;‘ - , “ '-,*? (: .' I.I
K . " "‘ 8 (L +ng : :.I'. » ‘;‘L'-.:II'. * -"..I i .-'W
. Xk 2l AT T R e i o e ket o
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‘the'chi'ldrer.'::s e::t;;eriai'ice'a dti'ring, Halloween Night. Various '
children shared p;:"sonal infprmation about this apecial
:occasion.l Hrs. B suggested that they tould write about

their experlences +during Halleween Night or abdut' anything. L~
they wantad’. . An analysia of the twenty-seven stories ariamg' )} "I".‘-

- Erom this 1nstruct10n showed the following- ' _' ..

- b W T ! -
Table .l . - ‘ .
- .~ Dbistribution’of Story Topics I
.:. — - - ' ‘. & B s B
" " Topic Chibice = - *  Number of . ‘
i . : writings - = - '
i‘, i / ‘ AL i } '. l ll
i P . Chickens - o ¥ 1
B &« - - Sailing Boats™ . ™
- S The Halloween Party SRR . | -
“why I Lv(e Halloween. - 1 : .
- i Tl . ~
LY Ag . . _Total- Unassigned Topics 6 :
L e s 1

Total Assxgned Topics ) 2

o -

) Easentialby, the ahove distribution indicates that
the majority of the class wanted to stay close to the assigned
n " "topics” From obaervation in the claaaroom it appears that: s )

T sometimes it s not ea‘sy— for the chiId in the\beginning

F T . stagaa of uriting to awitch M and- concentrato on |
b " _‘ --the topic at hdnd. For example,; during ana obaervation “ TS
oarly in' the study in October. Mre. B., the participuting )
taacher, had started word dictionaries with the children.

1 'I‘he c"l"fildrem” during the particular observ&tion, began

their language arts period by writing al,l t.he wards they ‘
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could think of that bagan vith "A" i.n thelr word dictionariea{
The teacher ancouraged them to use these ‘words to help .
thqm writh their story if Fhe:nedd arose. One child wag - -‘ﬁ"
\;ery int‘breqted in this al':tivity and ue’nod 'p:ebcpﬂpiéd , v A

with his word dictionary hhén hé began. writing his atory.-
On this occasion Mrs. B. read the King Midas fairy ‘tale,

' ' % &  discussed fairy tales and askad ‘the class ‘to try to write o
E a fairy’tale. The child obaernd by the ruearcher ‘wrote

»

¢ 'the atory ahown in Figurc 7.

- |- translations
| There was a boy
' who ate an 59?1? -

SRR N T april.

Fithe

‘ . E:xample..oﬁ A= words Story

L3

when the child rud his atory to tha class l—.':?or, he explaincd-
e _' o 'I had all A—words. One ekplanation nay be thz: the chi’ld
' “ was not intereatad in a Eairy tale as much ag - making 'A"
words. Aqaln, this may 1nd1cate the lnappropriatenou of
B . uqing f.airy tales at tha bcqinning of firsq grade and. axpecting'_
‘ chllcfrsn of that age’ gr:,oqp,,to undersatand the e_l.emenp:a _;gf.‘._'
: N _fai;y ‘tales Jiti.th‘out"re_peated‘ eip'c:asu‘l‘re__té .th'is_-'qe-'nr'o of
¢ ‘literature. . An alternatjive’ expl_arnat;ion may b}a .:th‘!';. vg;—y: '

.' - . - - . . . -
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.foung writers eeem to writ‘ sometimes for their own sake.
. At this early age, as Graves {1983) c'oncluded,‘_beginnin_g

'weiting 1is a highly egocentric act until children become

€

aware of their audience and undéerstand the- writing proceles.

. . Areview'of the twenty~seven atoriés on thiis particu;lg_r occasion

L

revealed that lese tI]en half of the class wrote a fairy-
“tale. Thia may 1ndicete that at the beginning etpges of
) vy writing children geem to ignore audiences or’ euggeetione

- from ‘others and see writing as egocentric ﬁay.

. b

BT TRTI TR T e

i | _ o T PO
b ' Throughout the etudy Mrs. ‘B. xperimented with various.
é | themee and different waye of preeensrnz_bhm'[- "Aal.hpfg"’-.i"u;q,ly- T
o ;explained, a significant amount of writing was stimulated - .
i B by a combinatiqn of teacher euggeetions and etory starters

1arge1y based on themes .from 'rhe Nglson Lan uage Develo ment -*_

”

t 88 Reading_Progrem. Varioue children 8 lit ure euch as

E o Haurice Sendak’'s picture book Hhere the wild Thinge Are-
) was read aloud to extend the chi-1dren e experiences. It-.‘

o b o | seemed that the children at ‘this ege group were most excited

¥ : - about. relating varioue Eirethnnd experiences in thei_r stories.

; . Regorting on a trip they undertook together or relating

an incident regarding a. uoodpecker a child ‘gaw cn t.he way

- tc the bue etop eften euggested meesagen which each child S —
h ' was - nbie to expand and make meaningf.ul. Given encouragement :

- T LT s‘ - . ) ) .

2 v - \_ ' .
~a . ' ) ' ] ! '
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the children were able to say.what thpy saw or felt, to

poo

. listen to others and to-eztperiment with ways of ex'preeeing

' thei_r ideas  to others. o TS .

P “

: o 5 . Phase Il
» —Fhe Writing Process

-

- : In Phase II the researcher has sumrfnariz'ed the da‘ta

' ' e ~ -which were generated b:v the eighteen six year old childrer}
m ‘-‘,during fifty-seven \Jr.il:ing e‘pisodes. A 'h-rriting epieode; _‘,'
prev‘iouely discussed in Chapter II, mcluded three ma;\pr.
phaees. prewr'iting,compoeing and poatwriting. Thﬁ reaearcher‘., '

used ‘a Developmental writing écale adapted from Graves

LY

+ .[1973) to report the' writing behaviora observed and \i:o,

s =

"

g | summarize the obeervational data on the children e writing

‘/, epieodes. Recordings ware: made of the children a writing_ h .

,behaviora during each of t:he three writing phaeee. Because

eome of the eix children rriay have been abeeht during eome '

of the - obeervations. twelve oﬁ the fifty-eeven writing

I TR T T s -
. “ -

" episades recorded were not from the eelected group of eix
. . . ~-children. -, , . . T a4 _ .

Thie phaee reperte on the writ.‘fng procese of the aix :

F Fe :,*children selected f_or intense investigatinn. The reaults°" .

b of ‘the process- obeervation will be discueeed by categories
of gerformance according to Marie Cley s (1979} Conoegts-
About Print Test as diecueeed “in Chnpter III. Thie.infor-— :

L]

el Ty - mation ia preaented in Table 2. £ ' . : P
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. |Above the average - - . a4
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o P S e Table L 8 s
) A . Achievement of Selected Group of Chgldren )
B oo . 5 (Marie Clay's "Concept of Print” Test, 1979)
¥ = bk - AN Y .
Categories . 840 . . Subjects
= ' . Lori Ann Jerome ' -: Kimberly: - - Blair
Group'pne Wﬂd 5 ; R . . , ; . g . ' --',
Below the average X X ' L
stanine of 5 ™ ) .
Gronp Two - . R N
Average atanlne of 5 § . . X X
. it [ 2 ' .

N

e T TN

-
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Group One - Writing Epieodea o . ‘“&i

. The' irst of the three groups of children, Lori Ann

and Jeromg, 15 reported in this eection. The writing.episodes, _
uhich follow, demonetrate Lori Ann's and Jerome's writing ' )

, development and contrcl,over "the writing process. Writing
_ eplsodes . discuasqﬂ\belong to the group of children who

repreeent belaw-the-average stanine of 5 !Harie Clay 8

Concept of Print Test,¢1979).
;T o . S - :

Prewriting Phase - Novembeér 21, '1584. -The'class has

.

. -
L given a picture of . baby birde with their mother and. father_A
. f '

'f.eeding them. A discussion . followed with the children

’-E L g '{ shering ideas generated by the picture. Later Hre. B. asked
o f;the class to write abou; the picture. :Lori Annitalked
oto vdrioue children in her group‘as she cut and glued the

‘ picture in her etorybook. ‘

. o v gosing Phaee - November 21I 1984.  Lori Ann'S'accom—

panying language for thie epiaode was clasaified as overt
¥ t ‘(see Figure 8). Shé wrote alowly and dtruggled at the
1 - , _ word level. Included in Eigure 9.i8 a- compnrieon of her-
; | ' writing ‘Fvelopment during tHE course oE the study .

. - . Postwriting Phuee ~_November 21, 1984. Lori Ann colored

- S the picture and when finiehed went to Mra. B. and read

the story, to her. R
: S A .i: L

]
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i - e = e ; -
] Child"s Story . - ‘ il e _“ (. ‘Accompanying -B'e_ljxavior
: K i -~ * =
i A ) ~ 9:20 . : ' .
ot o ISR P . . Lori Ann cuts out picture..
Ny .- the: birds r -fedns: the . - i oV Lori Ann:. "Have you got glue,
3T n.;,@_ - @ 0 @ 5 - e . o M Paula?!’- "I'm doing it side-
=5 S e By e 8 A - ¥ = ways." "Let me see your new
o babzs worms " T g . ' _ . pencil case, Paula."”
i ® - - l77 1l - Copies 'birds' and 'worms'
g . i - & from chalkboard. Mrs. B.
e - . : tells her to do her own story.
2 ] - ‘ ). P “. - She erases and starts again.
b . translation: ' N L . vRAECT : 2 - Copies from chalkboard.
- K ' ’ . 3. T, R, OV . 3 - Asks Mrs. B. Told to sound it’
.+ The b.l.rds are feeding the - o : ¢ out:
- R - . 4. T, R, OV ‘4 — Asks Mrs. B. She helps. LOIl
¥ T bables worms d - L " T ' Ann sound it out. -
. E . >, 6. T,'R, OV 6 ~ Agks Mrs., B. ~ She- helps Lori
_‘" : ey Y Ann sound it out.
gy ® . . 7. R . - -| 7 - copies from chalkkoard and
b s ‘ . 0o Ty R then colors picture.
i ) ) '9:45
." r" pel™ \H\“‘“x_
; "KEY:. 1-2-3-4 - Numerals indiqate ‘writing aequence, o b_ftem explained in .comment column on .
1, d ._the right; /// - Erasure; T - Teacher involvement;.IS - Interruption Solicited; IU - '
i " Interruption UDBQI.I.CIt:ed' ‘-RR - Reread; DR. - Works brawing; R - Resource use. .
. accqmpgpying Language:. OV - Overt; WH ~ whlsperiNQ F - Forms letters and words; M -
: & * Murmuring; S - No oVert language v1sib1e. L~
= R . ‘”v ] T *an ; -. < - = i
: S ) ---"F‘igli.;ce B
\ . 3 _ - Writihg Episode A: Lori Ann, November 21, ‘1984, , 3
9 . . . .

]
(=]
n

|

-
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0 I N S I B - y . : ) ;
o - . child's Story - . : : ) Accpmpanying Behavior
1 B (. -- - R . - - . ] ] -
L = = v 7
- LT - . . - . l' .
‘. I hav A vhs I o 2. -0V, 2 - Yoices 'have'. .-
: S R 3 @ @ ' : - 4. ov 4 - Whispe;:s each letter.
: _] - ] L o ot 6. IS, R, OV. 6 r“Lboka ‘in reader. Lori Ann:
""Mat The MVes =~ - | ) _ C ’ 2 -  "I'm looking for® 'watch’'."
7. 8 . S : - Co . ) Krista says,”‘wot'." Lori .

" : / - Ann: "I want to find it in my ,
, X . A : reader.” {(She is not succesas- )
I . . : e ’ ful). " Sounds out the word.
A B tran31at1°n'. : . 5. RR . 5 -~ Rereads 5 and 6.
-. I:‘..u’ -7 . I ha.ve a VhB. I ' '1; . ) . B v ov . E - VOices.

+- l -
o Do o oL : . o !
y watch the mo?;es.‘ _ _ _ _ @
s KEY=.11-2*3-4 = Numerals 1ndicate writlng sequehce,. 4 - Item explalned in comment column on 5'

- , the right: /// - Erasure; T - Teacher involvement; IS - Interruption Solicited; IU <.
"~L_.  Interruption Unsolicited; RR. - Reread: DR -~ Works on.Drawing; R - Resource use.

; ‘ T_Accompanylng Language: OV - Overt; WH - Hhiapering, F - Fnrms letters and Horda, M - '?_
Y0 . Murmuring; S - No overt language vigible. . .- Y e 'if

-L,‘ . ' . ‘ v o . _" .o ’ ) ' o i .! ) ’ . ‘ L K ' . " i
L o A B T o y : . B l
é: SR : xl E ’ Figure 9 - _ o ' _ o '
i - : oL .. o ~. _ . . .
?: L CL _ + Writing Episode B: . Lori Ann; February -8, 1985 .
‘ K . ) ) ’ T ' - ' = T | : ) - ) . -
: R I T . e IR . B
i . : . s . - .
‘} b ' (: - )
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T “Bumm arz. A. rev:ew of Lori Afin' s seven writing episodes 5

'inc‘licated she was at a 11:3'«.i developmental level accordingto

]

49 ;

;‘ L° B . Graves ("1973). Developmental Writing Scale data leading
R

to this- determination are found in Figure 10.

+
1

. Prewriting Phase - November 22, 1984. Jarcrme looked

s ¢ around the dl_&ﬁéroom and’ spoke to Paula. He said, "Paula, A

12 r b

will you lend. me your book (reader)?" - Jerome had lost
- _his read‘er. . He looked at. é‘pro'ject hbout "kittena dooe
by one of the childrd'h. There was.'a display of proJects

== I ¥ i e ] i

, *on the bulletin board.- Jerome spent about. ten minutes-‘

_— :

drawing his picture and then copied his title f,rom tha- ) e

5. I ,pz?Oject diaplay.- R CO '- .- _‘.' 5

R 'Y Composing Phase - November 22, 1984. Throughout . this

phase Jeroma continued to focus on the bulletin board.
H.e frequently apoke with ‘a friend, aaking how to write

a word. He took considerable time in forming the words.
S - 5
Hia work illustrated that: he was not sure of hi.s let:ter

-

_" 2 _formation. Figure 11 and Figure 12 contain examples ofl

ﬂJercma 8 writing apisodes. ._‘f: ‘ i u i BN

. 5 Postwriting Phase s November 22 1984, Jerome read_,

his story to the resaaroher and then read it to Hrs. B.:
’ -_ . : Summarz. A reviaw of Jaroma s eight writing epiaodea :: _' "
‘ . revealed that he waa at a low davelopmantal level as 1ndicated Raa

by . the '_DevelopmentqlrWri.tinq Scale of Gravas (1_973).
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Although there was a notiéeable improvement in his writing

U L

behavior from the first observation at fhe beginning of ‘the.
study, Jerome reiied on his drawing of the giraffe to help him
l'form his ideas for his story in the February writing episode.

~~-He spent most of his time on his picture and actually wrote

k only three worde during :E:g?epieode, 1ndicating his struggle

'at Hord 1eve1. Surprisi ys there was no indication vof

L]

’ -in contrast to Gravee' L373J findinga in that. children at
‘that level of development in- his study engaged in numerous

N rereadings of what they are writing. At the end of tne

study Jerome continued to write ;ﬁowly, accompanying his

writkpg_with\overt language. Figure ﬂ% contains Jerqpe'e
Developmental Writing Scale (Graves, 19?31. >

L3

1Group Two + Writing Episodes

Hriting epiaodes in thie group were indicative’ of

children who. according to Cla“\e Conceptihbout Print Test,

'belong the average group (etanine score of 5). The writing

4
episode& of Kimberly and ‘Blair which follow reflect bheir

r b -

progrees during the course of this study.

Prewriting Phase - October 31, 1984. Kimberly was

given a workshest with words that began with "M" and was

asked to color tha pictures that began with that 1e€ter.

/
.-vThe workshget had a monster for the chiidren to color aa well.

.rerehding'during any of. the observations ©of Jerome . Thie i;'*--

oA

i

2 i a’- .';5",&_

-
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1
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. Hrs.‘ B. then read the’ book Wheres the Wild Things Are by.-

Ha’urice Serldak and agked Ae class to write A monster story. L

, rKimberly drew the picture first and then started writing.

Composing Phase - October 31, 1984." During this‘phase

By e L -

Kimberly spent a lot of time'trying-'to sound out the }ord's
) . and continuously reread in an qpparent effort to obtain

-., the idea flow. The recorded behaviors’ are rep.orted in

Yt A 4 e

K Figure 14 and Figure 15. o s ' L _
Postwriting Phage - October 1, 1984. Hhen Kimberly 4
| 'was finished writing she colored the picture and read her _ .f;
_ " story to Mrs. B. Later ghe rend’her story, to the: class. ‘:
. , j . Bummary. A summary of Rimberly's seven writing episodes .__’:"-
? suggests that kim_berly's compogng speed improved during‘ ‘:
the ‘six-month period. For example, .she progressed' from - ' ‘;

" rife poinj: of writing twelve words in forty-five minutes

?

during the &tober writing episode to the ‘stage where she

-

wrote fifty—nine worde in the same. time period- during the

J i ' April writing episode, She continued to use overt lnnguage

LT

3 “ to accompany her writinqs ‘and reread/to reorient herself
o to .the idea flow-of her writing. It was apparent to- the

' 'res'enrcher that her rereading niay have slowed her c¢omposing

T

- speed slnce this behevior “was typical of the composing

N S precess. Towards the énd of the study Kimberly 8 writing

P "\" behavior indicated that she was no longer struggling et

.: N ' ‘"the word level:; she h*d a eignifq{can\nderstsnding of
'\ i ] [ . ! -

o B &hat she wanted to_write'\frm the be

N -

inning.
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Accompanying Language:

-

OV - Overt; WH - Whispering;

. Murmuring; 5 - No overt language visible.

N 2 v . ot ' . - . .:
1-2-3-4 - Numerals indicate writing seguence; 4 < Item - ‘explained in comment column-on. '
" the right; /// - Erasure; T - Teacher involv

| ement; IS - Interruption folicited; IU - °
Interruption Unsolicited; RR ~ Reread; DR =

Workg on Drawing; R - Resource use.

F - Forms. letters and words; M -~ - -

) Figure 14 '] o i .
- -, N . ,“. ol ! '. B i . :‘
' " ‘Writing Episode A: 'Kimberly, OeCober 30, 1984 . S . ST

R ALY i .

7 - -
T — [N
- ; -~ N . 3 T , — . _ ]
. "Chila's Story - . ' . * " Accompanying Behavior - " L
. . ' ’ 9345 . T ’
Ws ‘a 'pn T mt 1. ov l - ¥~ Voicing.
<2 OF 3. RR 3 - Rereads 1 - 3. . -
ook - 4. OV 8 - Voicing. - L . .
Lv S M M is for * 5 0OV/{ . 5.- Voicing., ' N
©®7 83,8 9 "10y 4. 6. RR ., 6 - Rereads 1 - 6., o
_ ' ' - 11. R=* - . " 11 - Copies from chalkboard.. - e o
mn@u—. . ' - 10:30 - v ' | BT . £
translation: — ' . ) _ - & R L o
.Once upon a time there - \ ' . '
liyed some uonsterﬁ. M:is \ S S
for monster. 4 . )
LY - , Ve
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L " a 4
‘E . . tha fair and thay had P ' . : 0
L. . lots of fun and they, - S ;
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Aocompanying Languages

- KEY1 -1-2-3-6 - Hulou:l.l indicata writing ..qu-nf-r
the right; /// - Erasure; T = Teachsr inwlmont: 18 - Iaterruption Solicited; IU -
‘Interruption Uneolicited; AR - Reread) DA - Worka gn Drawing; R - Ramource ude.

OV = Overt: Wi.- Whispecing) F - Porms lettdre and worde; N = -

k) f . .
= Ttem axplzined in comment coldma on

. W: 8§ = No overt llnqun vieibla. ~— R
; d‘ Tiguea 15 .. .
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'. Figure 16 illustrates Kimberly's eventual development of control
L . over the wrliting ,procees:- Data generated through her iﬂ'iting‘

episodes suggest she was at the 'averege'.fl.evel of development

) . according to Graves' (1873) Developmental wWriting Scale o

- ' (see Figu.re 15).

- o ~Prewr.itin$' Phase - November 28, 1984. As part of -

:hie‘reeding,l Biair;i-eae asked to._look .at fi\fe pi'cl?ure'e of
~ ... playful k'itt_ens .ih hi“‘.e' reading workbook. He was asked
| ""',° chopse the pidt_ure ___.ne liked best and wri& ja story about .
it. 'DLiring thislphgﬁ’e Blair talked l;.o Rimberly about what

I

pict‘ﬁre ehe was gdin’g to writé about. He spent approximatelf

e F e e et

ten minutes looking at the. workbook and drawing his picture.

Compoe‘,ing Phase - - November 23, 1984. Like Kimberly,
Blair epent a8 lot of time sounding qut the words. His

- R ) looking at. the picture though, indicated hé. relied on hie .

] ",

. drawing to a great extent to help him understand what . he
".uanted to write 'ab&it, . Blair atopped writing after etep
» N . iF a - A "

saven, * Aftﬁer.':hel diecus_se’d his story ,wi_tg Mrs. B._ he was

able to.continue writing. -During this enieodeﬁ'it 'appeared

-thal: he wes struggling 'aé the uo'rd level. Although he

didn't reread what he had written, he used ovarl: languuge. ]
The behaviors accompanying his composing process are rab‘ulated

in migure 17 and Figure 18.

L]

'Poegﬂiiting Phase —_November 26,°1984. Blair put
& pe
hie workbook in his seat and went to Hrs‘. B. nnd reud hie

‘ 1

et_ory to her. /'\ ' _ K

. v . Ty -
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P Vo . Child's Story =~ . -+ s . +  Accompanying Behavior
y - , 10:50 . < c :
Do thes kitten is ¢ - 2. R . 2 Cop:l.es from workbook 4
; , 1. @ 3 4, ov - 4 - voicing.’
: . S 5.7 0V. 5 - Voicing. :
R e a - - . S 7. ov 7 Voicing. :
Y : é & . .. - T i g 7. .Is "7 - Rereads 1 - 7 and.then stops. : .
- ol S * goes to Mrs. B. and reads-his . .
e hre wef hes . l ' - story. Mrs,-B. says, "What -
a.® : ’ N / - happened when he climbed the
T’ : ' o / _ tree?" Blair replies, "He dug
KXles * - '5 *in hie claws.™ He returns to .
X " 10 ] ) his seat and writes 'yef' for 0
. - L - A - .'with'. Mrs. B. says, "'with’ -
- I - beging with °‘w'." Blair erases. o
'tranalatl.on- v = Tt " ) 'y'. Craig says, "I get mixed '
. ' - . ’ up with 'w' ands ‘y’ too, Blair."™
. B This kitten 18 cl.unb:.ng T - 8. ///7 . hd 8 - Erased. ' .
- ohhs . T T '9._ ov. E 9 -.Voicing-9 and 10.
up a t:ge wi 8 : : : : - j
. ,-p . T 1'110 s
s c].ais. - ; ‘ . " -
. : Foy Y > ! oK :
+].. _KEY: "1-2~3-4 - Numerals indicate writing segmence:; "4 "~ Item explained in comment colump on '
A y ‘the right; /// - Erasurej T - Teacher involvement; IS - Interruptz.on Sol:cxted “IU -
; * + Interruption Unsolicited; RR -~ Reread; DR - Works on Drawing. R -~ Resource use.
. ¥ Accompanylng Ianguage: OV - Overt; HH Whisperlng, F - Foms letters and words: M -
L - L - Hurn":l.ng. — No overt language visible. . -
I ) - . . .
=4 " o STt 3 - v I
. . igure
i‘% | g’ - 3 |
s " . Writing Episcde A: Blair, November 28, \',1984 : I
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. Child's story R ' Accompanying Behavior,
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: - sumpity's Picnic 3 ‘4.7 18, R 4 - Writes 'o' and says, "I can't
. o) = 1 N 5 - - remsmber 'once'," Stops, gets
=T LR gl . i L .. out reader, coples 4 = 7.
" onee  up a time Bumpityas €. R " g - Coples from title. . - R <
‘. . . 3 éﬁ 5 3 PR A3 T 8 11 -~ Begins words, erases and copies
v . ' p i J R _ from reader. i
b » a heis friends. aot 16. IS 16~ Stops and puts rudar ia dnk.
J . B 1o 'w o 0., oV . N + 20 = Voices., _
. M ’ i 4, oV , 24 - Voices. 5
in wods and _h -a  paknk' i W, M :
. * 13- s 17, lll X b 38 - Says, "Oh, my neck. is pairliw.
e B ™ A, i g 41 = Says, 1'n q-t.tlng tired.”
G wan t§ wr fenecht . l0:05 e G :
. 1% 21 12 - - 0 . Sl ;
., ta w _t.u.-' go - to the : ; gy i < B ¥ At g
= 23 25 "2 27 - 38 . & - e q] wt 8 . ’
e : . L e A . L. A 1. _ b Gl >
I far bot ta. nev ol SR T A -
i T.29 -3 31 32 . e 5 ‘ B e . )
a iy 4 L no war it was . ¥ 5 .., d o e P F )
Lo W L33 a3 3s "3 - ¢ s ; 5 n . S |
R .- . b x - v . 3 .
o Bot “ta ..trid ane- - _ o | . . " .
r S R 39, 40 . i ¥ ! e
K % _"\-rs- a want ) ¥ - _—" ) .‘I.""l‘
o a 5] = . r I &
LN . 5 - 3 5 c
o n avre war bat b L :
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3 50 51 52 53 54 : : X ! . o, “
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& 55, L [y L '
' 3 L o " 4 -
! F trnnllnt.iom ; _f N : / o
| s Bumpity’ s Pirmi: = i ' . :
3 ' . onea upon a _time Bumpity ~ B 4 1 . . L N
= 5 AN - d - -
3 [! i . -.and his friends'went out’in . X - & L
1 w e W -the woods and had a pi.enh:. i - N . 4 S ‘
& & Whan they wers finished tlny b ot ks R 3
L. . v f . - - i
o ¢ " wanted to go to the falr but - 3 : - RC Lt Sl
] . : . . RN T % P .
‘3 s ‘oever knew where it was. i e o : 2 2l | JO
] o 2 o g - . . - . s
B ‘ "But they tried and a'way, . . ) , o ¥ -
: 4 y b I p 5! Vel . )
. ,’_'mty “ﬂt_.v.!)‘ﬂlﬂl.l.'. . i A g .4 / . 5 ". ‘- ‘ . -‘ . p
-+ but we scon never’ N AR . & - e -
80 wa gave up. The 4 5 . W Ly e H ol
. s . - . W ‘ . . .y oot m T .
y -t .+ End. i - i z | e e AL e
' b o *a i o o %
‘ R ') !1—2 =3-4 - Numerals indicats writing seguenca; 4 = ‘(l{piinld in cwmnt column on.
<k & s : the righty /// = i'""' R - Teacher involvament; IS - Interruption Solifited; IU - . -
i ' ‘Interrupticn Unsolitited; RR ~ Raread; DR ~ Works on Draving) R - Resourca use. .
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Blair ] writing proceee development was noteworthy

'to both the reaearcher and Mrs. B. Towards the beginning

P et bt e

v of Harch it appeared that Blair began, to feel more comfortable;

. 'with invented epelling and began to- write etoriee of mgeh‘ S ]
. g r . - . ' .
N _ .greiter length. On Harch 14. 1985, he wrote a atory calIed T -

..

E _E _ 1u_f -The Lost Bearjwhich was twenty pagee in length, - Mrs. B. .-
'Et o : ,.reported that Blair continued uriting through receee and .
i - . most of that day. At ‘the beginning of * the etudy Blair o _.;
seemed very concerned about correct apelling and heei:;ted- i
before writing.- He was oqerheard comment ing, Ncw, what , "7 H
N .I:'I can I write- today?',and "I.don't kndﬁ what‘to Irice.s L

( ) . \'Somehow during’the development of the writing process he"

R N,

- appeared to gain confidence in hie writing ability and_
went beyond the difficult taek of recognizing sound-symbol L s

o ";' - relationehipe. His compoeing epeed increaeed eignificantly" o ‘}‘
A ' Co 7from March’ onuard. Hie compoeing speed increased frcm ;
“the. point ‘of writing ten uords in tuenty minutes during
':the November writing epieode te writing fifty-five words inﬁ;
thirty five minutee durinq the hpril writing epieode.
- ,-‘Appendix C containa a copy of Blair 8 eurprieing story..
- .fDuring eeveral uriting epieodee after Harch. Blair .aid not
i.ft“‘eee drawing as an importaht part of hie composing process.
' Iig K fI.Q*T'-He wrote rapidly, without uging overt languaqe. A review of

. P Blair's séven writing epiaodea indicates he is at .the high

'flevel of development according to Gravee' (1973} Developgentaﬁ'll.'

" Briting Scale. This finding ls. reported in Pigure 19,

. . . ,
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1 - Prewriting Behaviors-

Drawing use

No drawing |
needed .

1Drauing_:
After
Writing

_.(;“\' oL

" Drawing
Before
"Weiting

11 - Componing Behaviors

i 1 _
P 1. "Rereading
) during writing

!

. .. ! ’ 4
3 ' & £ — e

1} -, 1] L}
H - . 1 - b
X E;
3
&

3, .Quertness of

A G L SRR A Rl ol

No.evidence of
accompanying
language®

Murmur
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and uord¥
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resources
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|
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L Use. it

whisperg:
‘within . e h

. Conmtant

: reach or- ‘ Hordl outloud. gt
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- Reviav with : b - o 'n;HL o . 4
. ; contemplatjon N . o T S
. r ‘ . _- I. N i . . . ] | . . N I.a
i N | '_ ' SN . \
Some sharing + ' . ' s Ly
..~ with friends, - -/aﬂ*'w -
" tcach-r. 'Z-" . .
‘Na conthpga-d o ¥ -
> tioh., Puts away . A , .
3 - ’ llt 'y
. Y . . o - "
0 - Haan Plnulmont - ﬂ‘bnn writinﬁ Epilodol ;E-IT e
:3." I L n ‘Figure 19 ! b h‘ s I

. . Hriting valopmental scule of Blair .
R T, adnpted rom Gravea (1973, p. 1019 / P
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. . lGroup Three - Writing pisodes '7 S -<“";31 ?ﬁ o L

LT ﬂriting episodas 1n this group were chargcteristic-

-of thq ndvanced leval or the above averaga stanine of 5
"according to Harie Clay a 'Concept of Print' Test (19?9)»

Prawritiﬂg Phase = Hovembar 22, 1984. Paula was aakedA

to closé her gyaa and think about Candy 8 kittena. They had:._
- . : juat finished talking about the fact that Candy had kittens.
. . This vwas described in’'a story thay had just-. finished reading. 

Ph did not draw before writing her stnry. aheJquan'

. -'uriting eE-ALOrY immediataly. e -

" Composing Phase ~ November 22, 1984, .Pgula wrote
rapidly-withbut ovett languagqr "She 'was ptoficiént.uith
invented abeiying.and used this knoﬁlbdge to pbtaih”a‘tapid.

idea’ £low. R NG

Poatwriti_g Phase - November 22, . 1984.6 Paula'rehd-

: her story to’ Hra. Be and . proceaded to draw her picture.

4 .- . Bummaxry: A review .of Paula's seven writing episodes -

. indicatea that there was no need for her  to engage in overt
,language. There “was very little evidepce - of rareadingl
or of atruggling at the uord level. From the beginning'
'of. the i;weatigartion her early. apalling strétegiea demonstrated_--
“,_.:Q.'}; that she had ‘mastered, soma’ conventiona of aound symbol

'”h”' relationahipa. “Pigures 20 and 21 in part contaiq examplea

Paula 8 attampts at invented spolling. Toward the end

| L " of this. investigntioanaula's writing episodes rafhpct

& : cloaar approximationa to conventional apolling- - K R
L) . * .l". - . ' . T
/ ‘ S
A " . ,
3 ' . + f r , .'..
— it - '\ - me
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- Accompanying Be’havior al _gln

. SRS T E = . P ' ] -
5 : ] = T = Torges 3 % g i i,
e - ;.'r- d L - iy 9:‘30 - : . . -
Kit ns - are sof.t A B R .. 1 - COpies from reader. : A ) ;
é "3 R— B A .- 2=19, B : 4 2.- 19 - Proceeds at a rapia’ pace.{ i
% & F s A * " * Very quiet, no vo:l.oing of - - F i
Ana kittenq ;I.ike to e N .+ words. o - 227 1}
4 5 6 T_--_ s, " 0 C e o o - »
Dink milk And kittens e '.,' TR
8 9 10 11 ; i ) '
v et dnto fbr bet And eay A
12 13 14 15 . 16 R .
‘paly wth .Yany. =~ _ . ; -'..;
T 21 3¢, s _
d - ' Lt @ ..
translation: - ¢ ) ik L

- Rittens are soft.b And kiti:eng . o ; . )

" like'te'drink milk. And - S gD R T
“kittens get xnt;\'txouble. . e - B v
And they pla_v wlth Candy.\ i ¢ . . B o -
o ., ¥ ] 3 SEL o i 5 3} E ...',."_\: : e 3 BT Rt ¥ Ls o

& le": 1—2-3-4 - Hmra;s ind‘icate writing sequence: ":4 = Item explained in-comment column on < Le s * g
‘the right; /// - Erasure; T - Teacher involvement;. IS:- Interruption 50111:11:3:!: Iy - Pl -
il ;—_ Interruption “Unsolicited; RR - Reread; ‘DR- = Works on Drawing, R+~ Resource use. ) . A - .
7 ) hcconpanying Languages ov - Qvert; WH : ,Hh:lsperi ‘; F = Forms lettera and words; M - g A
R Humuring. s - Ho over,t lamguaga vit,ible. W, 5 oo W 2 : R, WU - ol
) ; PR R L A D) Y i = . El . “ e S .
_,...———-ﬂrigure 20. _.'-‘~‘-" . et :F., 5 -0 = Tt : =
: 3 e = o ‘:-n. G E pmndes ',A. ’ e[l e
L 5 ¢ = :-.‘ * b
el -2
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>\ £l ’ i 3 y ¥ 3 ’ o i i Ly )
p D o r 4 4 . ’ A = R * M/'.f b sine” ' LB
By 4 e . = | u.u a unﬂ. in nee . 5. K - < T8z Krs.-B, Spelfs ward L i - ;1
et il 13 Wees 6 7 m@'\ Mo oy e T g un.uu. “and llu tells’ nu. =F oo ool i 3
L = . et L, TS ~ - I 6 mound it out. , {/ T LT T i
' vnn I was a4 bLaby and I . M. N _-78 - !‘:l.und spells it for Wer. i o g e ¥ hwe
i 10 11 31 .13 14, 15 1 . =TT 71 = 98 = works quistly. able to. ll’f. . o gl o0 w
. Al TN T S 3 . w4 .= . : . invented spelling., Mo voici AT A
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S X6 ..17 .18 A% 20 021 22 R g /- ol L o i
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:4 2y 26 27 ap 23 .
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1& Tand 1 hag a “lat of .

:JH_:., i, " ,\- can' ba gmy ..ud Girlﬂ-'ll
3 E S N [ I S S E I E 4.

3 ¥ ForoE

DU L ‘“;.“n And r Like Girlftu
M5 46 . 47 48 &9

r.'us -.\t-hty . ara nice .
£ 81 83 51 54 G i€
.-And__they Hive lots And’ lots-

35 56 '-\\57 1 ] 1% 601

62 )64 &5
» A. I. 'Ld . +

cin wiche TV and Pl Y

e 67 & 5% - 710 '.l'lr e

e! ‘spots u in Books ciu!fu.
61 &2 ) B~

!oot hlll. And Do !umtr e
72 3 T L)

7
r.hv éluu uy :I like them

Tl 7% 80 81
,u:! t.hI_v can ‘play with tays
s % 87
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"3 ana Iq Giraffes nams is ¥
st 89 0 .91 %2 p
funny The - end o

D! - 94 !5 . : .
o
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I
:.‘ mav & giraffe’ln 'Nmnta -mn I was LR - 5 !f ' g oo
a bn.ba' and ’plwﬂ vith it lpu a dog g " i

Iﬂlilﬂgm“!mllo‘u .
!m‘l.. And I hnnqbr.\a hock ahaqt gl.h!!u.
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rm giraffes can b- lunpy. And ul.nlhl . - b '
o ' m ul-‘l. o likt ﬂrllhl olut tll.:{ ailad R
) unasm muuytuumummuo: e LN SN
mu. Anul in books qiu\!u can Qitch TV, ) \ T -
.and pldy football and “uhings. ., e ox T ¥ - .
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mt's \th I like them, . they eanﬂiuy' . PR -
> * *
viul us_vl Tand wy giraffe's name is tuany. 2 gl 2
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KEY1 l=2=2=4 - mnu tndicau irritlng nfu-ucc: ¥ - Item axplained” .I.n comant colush on R »
', tha right: /// = 18 = I wttu Bolici U - .
v Intn::wtlon Umou:ind: u Razexd; DR - Warks an Drawing: R = Bafourcs ui A
" anying L OV - Overt; WH = lﬂshmrim; F-= Forms latters nnﬂ worde; M = _ ) n
. Murmuring) B - No overt language visible, . - g E . L
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Paula S writing behavior plnces her high on Gravesl (1973). .
{ 1 & DeveIOpm;nt?alx Writing_séale which is represented in- Figure 22.
l % X . Prewriting__hase - Dec:mberfzz 1984. Since the children ‘ T
t . v J were excited about-Christmas, Mrs. B. asked them to close i!
“t‘ e ;‘:;.~their eyes ‘and think about what, Chra.stmas meant. A l_e_ngth_y, r - -_"' i
rf’)". . discussion ﬂollowed,l eliciting various ideas for story writing‘.';r\_\, e
?—{h%“a;h;‘ -~ Hrs. H. then ;.';E a’ stor?\about tha real mear;\ng of Christmas p "R, - ]
J" b S gl from The Book of Bible Stories. For this story David was . \\J
1 § I‘ - asked to write about what Christmas meant to him. He bega;-f“,'x H ~\ ‘
"_ ' writing ‘the story 1mmed1ate1y. y e b ' v TN a?\
.E’i . . - Composing_hase - December 12, 1984. 'I;é\'r_‘id 'w.rotg‘ i :!;
\\\ ) rapidly without much overt language. The wr -iﬁg'was flueni:, ‘ b j, ,
DE .reflecting w;ll developed prewriting idea structure. Earlj( y . 3
in the first grade Da\{xq__ used corr;ect punctuation and had H%
_ . .‘_a‘ sense bf.par'agr.aphing;:' D;__\‘fi-d:‘_g? htti'empts’ to use. i:sunc.t.ug.-:ti‘oh . g ;
\ » A and to organize his: thoughté in B'&'raqiaph form can be se;an * g
B = ‘. in Figures 23-and 24. ' - | \“‘x_\“‘\ | : : . _ _ i’
P 3 L -P‘ostwriting Ph‘aae'.l- December 12_,_.1984. «Q{a_vid; d;:aw. l ..-‘ ,;
) hia plcture ‘and ‘then . rlea:d his story to Mrs. B., ' S ‘:n : 1
i ~ A review of David's e1ght. writing episodes indicat’eaw\\\ :}i
% ks he was at the high averaga level of the Developmental Writing | “\ . ’g
. F gc_gle: according to Graves (1973). This finding is reported A %
* . inm 'Figu.re 25, David's: writing epiaodias t'.hrc‘:n'uélhou‘t demonstra-te; *
'HT;:C“‘H\?:N.‘ " a well dfve;opad -knowledge of the conventions of writing. K ,:'
W Li!ie' Paula, hia ability to use, invented spelling enabled i 5{?
3 ~him to approximate\ conventional apalling. , . {f
. T I all ‘ e fL WK
i ’ | Ry
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S T8 ] . d) j . ///, IB 4 - Erases, stops and mays, "Some .. f. b i ¢ L
3 N . . ’ / words may be in your reader.” 7 )
. i 2 - Christmas -is. wh . E: . David looks ‘through reader. - T i !
3 ; w 2. 3 = . . o ° ' Asks Mrs. B. She tells him = 7 - ’
& . - . . G - ’when' is on the chalkboard.- - o o M
2T : - the Chist was born. 14. 15, BR .14 - Stops, rereads sto:y putti.ng Ty -l
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- . . ¥ ¥ - . k& 15. f//e 15 - Erages 'thr' and .uﬂtes ‘thex’../ g PR
5 You get prements. S | 19. /// ,» 19 - Erasea. & o G /. £,
- - 9 10 . 1 B S 24. ///. ‘I8 ;24 - Erases. and asks-Mrs. B. Mrs. | ° oot IR A e S
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