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. . ) s 1 g
This study was concemed malinly with Pentecostal teachers in Newfoundiand 4

and their rafusél to 'parllclpate in the duly authorizedgjob ac r:a'ns of partial

and complete witt‘idrgwal of services, as appnprléte meang for raéolvlng impasses
in the colleclive bargalnind process. The Pentecostal leachars have claimed

that their refusal to"engage In such activity iIs an oxlension of their rellglous

LI ) ) - e W

ﬂ’losc:phy, which places aducation in g parochial context, Consequantly. ‘
considerat‘ tansion has baan crealed in’ tha provlncial bargalnlng unit avar Ty

‘how these teachers can. be accommodated in collactlve bargalning if. they ara L

»

unwiliing to join their oollaagues in these more hilitant impasso stratogles "“x.xuﬁ‘ N

‘“*-.4_‘_
This study ' was developgd to Cdocumant the diﬂor%nooa betwean Pentecostal e

) 'taachers and the.rest of the teathing force in the provlnce. on strategles for™ ., . \
resolving impasses. The impasse procedures examined were iediation dnd conclliation, Do

fé'ct tinding, binding t;r-bltration. final offer ar_bltration.‘ issue-by-issue

- [

Erbltration, i.vithholdlng ol partial servi'ces. withholding of all _services,. ' I

. political.. actlvnty._and_use_of ihe media An ahempras_alsa_,madaJn_lslaﬂlva '
i ’ -

any influencing fagtors which might contribute to these dnﬂerancas. The independent

variables included for this purpose were school system (Pentelcoatal or non:,

sex, grade level taught (ele] entary

¥

or secondnly). posit\pn, yea;s of teaching experlence, size of hamo town.
school slze. degree of “Jjob satisfacﬂon, religlous commitment to tha Ieachings ' )

“and praciices of one's church, lmportance assigned ta ones church, extent of . . "_’_
unIOn invalvement, and dagrea of supporl for denomlnatlonal achoollng. In |
addlllon. the Qtudy also sought direcllon from tha taachera as to the most
acceptabla means for accommodating the Pentecostals ln the, coila_ctiva bargainlng }
"\ . o b

' process. . , L _ -
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A ) ] " The qu'astfqnnalre daslgnad for -this stu&y was distributed to the total
' poputation of 397 Pentecostsl teachers, and the same number of nan-Pentacostal

- teacha‘rs,“lr; the pravince. One way. analysis of vardance was used to test for
. ¢ -

-

"H - * significant diffargnces batwaan'tl‘/esa two groups, whils Hnear multiple regression -~
o ) N [ “
I 2 R :

o ' (atepwise) was used toyexamine the factors influencing these differbnces. .
. © ¢ Significant diHare.ncbs ware prnd to exist betwsen the Pentecostal and non- o

o Pentecostal teachers with respect to the use of both partial and camplete withdrawal
" . -.- . " . L Y ) ) »

P ‘_" of services, political invoivement, and the use .of the media to ras'olv_a impasses

:}:__f : . In cnl!ectlvaabhrga‘fning. Thn éént.eu:cdsltals egcp,réaséd cloar disagreement with P“""." | I
K : . gnd complete Qvlthdrnwal of -a‘ervlcns to r"asolve. [mpnsaéa. while .on - political | - o

f-:;r"' e - invanramont and use of the media they exprassod leaa agraament than- their non-

"[.":‘ . ‘ . . . . . . “
"‘-‘_ B j)Pantscostal counterparts. n examlnlng factors ln!luancing auch al'litudas. only - '

' _'_»' danominatlanal nl‘l'lllatlon {Pantacostal or non-PanlacoataI) and sax registered
\\ }3 . as slgnlflcant whan consldarlng all teachers in tha provlnce. Howavar. when

" S . _Pentecostal or non-PantocoslaI teachers were analyzad\.separately. rpore variables
_, arﬂred-tha—mgrssaion—equaﬂen—u—ekenlﬁs&nt ' —

The final part of the atudy attempted ta ascanaln -tha—vlaws—oi——ho!h—~

‘ X : - _F'nntecoqtnl and nan-Pengacos!al teachgsr on ways of accornmodatlng t?e Pentegostals

_ oo in collectlve bargaining. The- most favoured opti'on- amon‘g' Pentecostal teachers T ] .

o . was the crentlon of a separata bargalning unlt with the same bargalning agent,

- ~ the Newfoundland Teachers! Assoalalion. The non-PaniecostaIs. hOwavar. were :
largaly uncertain about all of tHS op!inns. with no. claar preferanca expressad . : L,

far aither of the cholcaa ‘provided In the ques{lonnaire

B

[ A . H P
By e H‘ﬂfhuh LR ,‘(-' ""- [ e T T S e






'
3
»

Ll
a

I~
D

Faor Qait! .\ .
" Who ‘can find a virtuous wornan? For her price is fair -
above uiles. | : .

»

* The heart of her husband doth safely trust. in I'lar. 8o’

.thut he shal havo no heed of spoll.

She wlII do him good and not evil all ‘the days of her .

/

ife.., L

L -

Strength and honor are her clothing; and she’ shall
rejoice in fime to.come, _ - .

She openoth her mouth with*wisdom; and In her ti:ngue
is the law of kindness. - -

Sflo looketh well to tho-‘w’ays of her househald, and
eateth not the bread of idienass. o

Her children: arise ! up, ‘and call her blessed' ‘her husband

"also, and he praisath her.

~{Provarbs 31)
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CHAPTER bl -, | -
“ | | THE PROBLEM ' x ~
. ‘L. INTRODUCTION '
’ feéchars in the province of Newfoundland, like their collpagues 'across

‘ North America, have ‘had t6 do' some serigus_thlnklng over the ‘past few years o .

about-the nature of their involvement in collactive bargalning -strategies.
Increasing attention has been focussed on refusals to ghngage in supervision
{dgtleé. work-to-rule campaig;-s*.““ withdra‘wai of . ext_ra-currlcular involvemant, gnd
stplfes as tactics for resotvlng l'm;:uassas i cdnt}act negotiations. in the,
.2 | mldst _of the gontinuing deliberﬂtions over such lssuas, Pentecqstal ‘teachers, .

within the prov!nca have addad to the tansions by raguslng to ]oln the rna]oﬂty o

" oi tepchers in any type of jaob action which _dlarupts the ,aducallonal 86IViCD g .

balng provldad Lsm?:lants. claiming axomplion on the basls of rallglous canviction. ; ¢ )

At present. tha qenthpa'hts are so strong that’ gba P,antacoqstal teachers afe

actively ‘puféulng Ieglslative'déhangsé to allow them to be accommodated It:l a . '
' separate bargaining unit: - .

1 - s .. B .l

+

Il BACKGROUND TO THE PROBLEM . ‘ i

“The right to bargain collectively, and ‘the accompanying right to stiike; were i —

oﬂiélally granted to the teachers of Newfoundiand in 1973, jffter a ulgoraua‘

campalgn conductad by the Nawfoundlarrd Taacl.'lsrs‘ Ass0 T’a\l/~ (N.T.A), the
- organization which .ropresants gll teachers wllhln the province An eartier salary’ . k

- ' ‘_ dlspute. ln 1971 had rasulted in a "selective wlthdrawa,l of Tarvices" in qosignatad

schools. ‘Thls _experience convinced the Assoclatlon of the need for.a logitimate

— _pracess, entrenched In legislation, for handling impasses in negotiations with

the employer, which in this instance was the provincial pou:arnmant. Conse_guantly.
. o R ’ : . v \'l '
- .the Néowfoandland Teacher (Collective Barga_ll'llng)'Act., 1973 was enacted, allowing :

- "
. —_ . .
" - .
%
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-fqr\lhezrss'olulion of impasses in negdﬂaﬂsns through & conciliation boa_w._‘ binding
arbitration when agreed to by beth parties, c;r a Strike {M;'oe. 1978: 89).- - .
The first clear Indication of d_lfﬂcu'lﬁ with respect fo Pente_s:ostal teachers
Ioining their collangueg in‘collecuve‘ loh'ac.:tim; seems 1o have occurred «during
the 1971 nagoflationa. Shﬁrtly aﬂqr sirke action had been authorized, thg Geheral
Exacutive _of the Penta_cos!al’Assombnas of Newfoundland, through ir
Suporlntehdsnt,. Rev. A.S.‘ Bur_se'y.-'sent a - letler to all Pant;cnstai teachers -

. expressing “grave concem® over the threat of a stike amongst teachers, While
recognizing thet teachers should be paid a "reasoneble remuneration for professionat

g sarvlcas rendered“ Reverand Bursay went on to say. ST o ' e
We cannot reconc.lla dd’votlon to du.ty and commilmanl to &
: o . purpose, which " calls .for dedication, with emply. classrooms - . ‘
- and the logs of valuable time, when pupils badly nead- T
- . . _. + counsel and guidance. (Letla[ iP Pentacostal .. Teachers, . R
Febriary 5, 1971) o

»

" Later In the letter referance wss made to a constitutional by-law of the Pentecostat

Assemblles df Newfoundland which states: : : -
' Lo “ . ‘ . - o
L and Pi )
root i a. We place on record that as the Pentacosta! Assemblies
: of Newloundland and Labrador, we do not endorse unionlsm.- . .

b. That within prevalling creumstances we feel we must A
' loave the matter of .union membership at.the' discretion
of. the individus! member of our Assemblies.,
- ¥

L .- ' . . %  That we strongly ﬁandsn)n the_action of any member of v . ‘ oA
e S . . .our Fellowship belng participants of. picket lines, voting . . N
' ; for stikes, or pledging alleglance to unlons: that are
pntawlul . and detrimental to thelr Christian ~testimony
and otr elandard of seperation.

~ d. That we inslst én our members being govama by the
' a Scriplure as ragards their attitudg towards hose in
au*thoﬂly o -




! hold his inhocant _puplls " and their Tamilies to ransom, to

Y 4

@. That we Jdeciare oursalues opposed to any organization
or union that has any tendencies of disloyalty to our
. froety electec form of Qoverriment, or that will bring
in a class ccnsciousness |aading to unrest, strife,
hatred or lawlesisness. o

-

The following year, aﬂar lhe immediate controversy of a strike had been settled,

the Pentecostal Education Council, which was the recognized intermediary betwesn

the government and- the church in .educstional matters, qubn'-altted a brief to the '

pramier of the province opposing the proposed bill on collaéﬂve bargnlnlng rights _

for taachers n that submlsston it arguec{ agalnst tha rlght of teachers tc}

" strike, on the basls that an innucent lhird party, namely the studant, would be

LY

negatlvaly aftecled.” Furtharrnora. Ihey statad. "
.for & teacher to stlke on salary matfers ‘is for him. to
use them as pawns in his economic bargaining. Such bahaviour
. Is obvlously unworthy of - evary basic prnciple and ides! of
the teathing vocation. (P.E.C. Brief, December, 1972)
Shortly thereafter, the Pentecostal teachers lhemselves, through thelr elected
representative, the Pantacoétal Teachers' Followship (P.Tﬁ.) Exacutive, began

voicing similar concerns, ‘and the church afficials bagan adopting a much lowser

profile In such Yiscussions. The first formai presentation to theNewfoundiand

. 3 ' : :
Toachers' Assoclation (N.T.A.) was mads by the P.T.F. Executive, on behalf of

their teachers, In Decaa'f'bar"-of ;97-2 In that brief, exception was taken to jobb

acliun as an appropriate rFﬂrans for resolving Irnpassas for eight, basic reasons:

(1) Such action was considered regressi Iu light of céurrent thinklng on .

labour relations; (F) No one really. wins in a strike; (3) Innocent children
»
s :

would be the ones to suffer; (4) Educalion was an” essentlal serice; (5) Slrjltps‘

damage tha status of the profession; (6) Teachers would not be good role ‘models

it they engaged -in such. activity; {7) Scriptural principles prevented thelr

"



*

‘_It_s annual convention which declared:

! T 4

compli_anco with such action; and (8} Their church requested that its members
not palﬁclpalln in such activity {P.T.F. Briel, Dacambar, 1972). ‘
This effort se®my to Have. ghven Ihe- Pentocostals satisfactory accommoéation

within the . Association, for in April, 1973, the N.T.A. adopted a resoluilon at

-.a teacher who holds religious or moral convictions that In cansclance
prohibit. him from participating In 8 strike may pal‘raln from particlpatlon
or support- .

PROVIDED that ' a teachar axampted as aforesald shall not

‘volce an ob]ectlon to ‘such strike by piblik utthrance . or

. through *giich aganciea as ctrk{ars, nawspapa v tolevision, -
or radio;s .

- . .'

..PROVIDED ALSO that the sfotasald axemptlan shsll not apply
to' a ‘teacher who rafl.ISes to particlpate In a- -strike ’ for any
reason - other - than "as aforasald stated and speclﬂcally a
teachar i3 not axemptad who may object to a strike for the »
reason that strike action iself- or ‘at any given timé is bad
pollcy or bad stratsgy. (AGM Mlnules. Aprll 24-26, 1973)

Howevar. this policy was Jater’ rescinded at the 1976 chnvent!on of the
Assoclatlon, by a vote of 51 ,loiflch-wa,s a cause for “cancern among tha"
Pantecpstals. In raacllon to Ihat concern, the pfesldeqt of tha‘_N.T.A.; Mr. Lome
Whaaler. assurad the Pentecostals thal lhls change In policy did: * -

e not rapresent a change In N.T.A. po!lcy regarding thgaright
of membens to opt out of a.strike on the basla of rellgious
or moral convictions. Rather, the action recognized the: legal
rlght of any mamber to opt oul of strke ection for any

- reason. (Lefter to B.T. Fradsham, September 13, 1976)

The previous “conscientious objector clause was, thus, repressnted as being too

restrictive, and the :aﬁcigdlng of the 1973 resoiytion was presgnted a3 allowing

teachers ‘o opt out of strike action forsilher religious or non-religlous reasons.

. . ¥
" = This interpretation, coming from the president’ of the Assocfatian; gave the

- . \ -
Pantecosial teachers temporary reassurance, and the Issue was not raised again

. unfl 1981, when the, ﬁoaslbllhy of another teacher siike arose. At that time

L]
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the Pentecostal Teachers' Fellowship advised the Assoclation that while they were

*supportive’ of the N.T.A. position whh regard to negotiations®, they also felt

obliged to remind them of their posilion with respect to job actlon. Once again,
through their acting president, Mr. Calvin Be‘IBIn. they relterated:

As professing Christians who belleve in a fundamentatist®
statoment of falth, we cannot, in &l honesly of conscjence,
- as- a group, paricipate in or support any sirike or similar |
action tekan by our orgeanizatipn. (Letter ‘to Brlan Shartall,
February 5, 9981) _

The N.T.A. responded by mebling wih the Executive of the Pentecostal

. Teachers' Fallowship to discuss thd ranﬂllcallons of their respacthfa positiona,

but no dapnith.re resuits wera roallzed

p——"

« A similar meetlg‘lg wes held in ,th! foltowing school year, at which tlme_Mr; ) e

Wayne Noseworthy, representing the, Assootation, stated that, In hia opinion,
: , . * ¢
the posiion of the -Féntecostals ~had not beaen adequately presanted within the
P-4
Newfoundland Teachers® Association. He tha'ra}fom suggested some.ap_llg direction

. - h \ 4 . e 7.
from the F_’en{@u'slals in the form of a brief or resolution (P.T.F. Minutes,

"Octaber 26, 1981). In January, his request was honoted and another brief was

1

submitted to the N.T.A. on “behalf of tha' Pantecostal teachars, “!‘hfa fime an

sffort hs made to enunciale. precisely the rationala of the Pentecostal position,

" and for the first fime it was intimatad that the issle went beyon@. thet of just

-

job actien. The following -eﬁ:erpt. from that briel, illustratés the Peptecostals’
concem: o T
Church has to operate our schools cannot be supported by

" as Pentecostal teachers. -We are particulady -wary of
N.T.A's posltion ‘on the lssue of "sultability clause”.

. system, that s, a. fully lntagrated govornmeﬁt-admlul red
- adumtlonal system. - .
. 8 .
. \ . ' = L
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otcurred.

- remalned opon th‘l:ouahout the dispute.

In view of this, we balieve that the whole lssue goes much
d r then the suface issue of stikes. Accordingly, we
‘wonder 1 we shouldn't be neggtiating with you on a position
. that would go beyond just a consclentious objector status.
’fartlcularly. we are thinking of a separsta barqalnlng
unit. (P.T.F. Brief, January 8, 1982) o

rf ¥ . &
]

In en atteampt to clarify the Aséociallun's posiilon on these metters it§
executive secretary, Mr. Willam O'Drlscoll met “with the. P.TF. Execulive on -

Fnbruar} 25, '1932‘. He asaured “he Executive ‘that the N.TA simnly felt the

[

suitabitity clause. which allowed school baards to hire teachera who wera- g

+

“sultable*' to thalr respectlve philosophles, was  too broad in scope With

regard {o dnnominatlonal achuoling, he noled that official NT.A. policy clearly

demonstrated the As-soclatlons acceptanca of the system, a[tl:nough same Indivldual o - -
mambers n'llght be oppcfiad to it (P TF Mlnutsa. February 25. 1982) - | -

Durlng lhat same year the Pantecostals sought permlssion lrum the Assoclatlon ’
to attond hs annual maating a8 obsowers. with’ tha intent of gainlng an c-pportunlty
{0 address the maﬂer on the convention floor. Although that’ requsst was daniad
the president of the P.T. F did manage to aflend through the courtesy of the
Exploit’s Valley Branch of tha N.T.A, and was able to placq__a rasoluﬂon before
the delaqataa suppesting thqt the pravibus ‘consclapﬂous objector : clause be
relnstated. His resclution wrs. h-que\rsr'. rejactsd'-by the maljority at thrr- meating -
(NTA, Dlsciplinary Committee Transcripls, Seplenrbbr 23: 1983). - :_' ' - 7

e

- Eventually, he confrontation which had been dreaded by both partles
In 1983 teacherm withdraw selected services to prolest. unsalisfactory

>

contract negotiations, and schools were s_ubsaquently closed. Yat, ovﬁr 90% of
the Pentecostal teachers continuda to prers full services, and their schools
As would be expacied, considerablo

[

. hustrdllon and tanalon was- experienced by both panlos
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At this stage the N.TA attempted to Invoke disciplinary action n;gjaljst the

Pentecostal teachers, charging them with “unprofessional cond}cl'—u ar Section
<

16{9) of the Newhundland Teachers' Association Agt {1974). These procaadlngé
“woere halted wher.m an appeasl a-ghnst the judgement of the discipline committee
was launched in the provincia! district court by Harold Andraws. -

: At the ’and of the court proceedings the judge ruled In favour of the appeilant,

stating: T -

. | find that the fallure of the Appallant to withdraw selected
services as orderad by .tha Executive on Aprl 4, 1983, is not ,
the sot of conduct contemplated in Section 16(9) of the -
N.TA. Act (1974). The daclsion of the Disciplinary Committee

~ Is contrary to the evidencs submitted to me on this appeal.

' ' - LT

Notwithstanding the foragoing, the judge went on to note:

. As praviously ststed there undoubtedly should be a method
whereby the Assccldtion can deal with a member who fails to
.carey out an Executive dacision but | find that Section 16{9)
canngt be used to achiave that pumpose.
Having determinsd that ths evidence cannot support a breach .
of Section 16(9) It is not necessary for me to deal with the
other grounds of the: appeal. {Andrews' v. Newfoundiand.
Teachsrs' Assoclation, 1984). y

. % , . : .
This statement.led the-NTA. to begin working towards the establishment of a

" .o Specific disciplinary procedure to. deal exprasg:ly u;lih teachsra who relused ‘Ib
ISR T ‘comply with a duly authorized directive for withdrawal of services.” -

e v -

After the distict court decision, the .N.T.A:. made a propasal that Pentecostal

teachers ba accommodated through g separsie bargaihing unit within the Assoclation,

and consequently a vote was conductad among the Pentecostals with two optldns
provided: * _
LY “ . ! - o
1. lwish to remain a member of ihe N.T.A. through a separate
bargaining unit, with the N.T.A. being my bargalning agent
_ with the following understanding:

£ o N ' . .. - T
;‘EP:“ o '-. . e, ‘ .'....:. . . \ . -’ ,I -:_ ' o -



et

“
-
¥
i4
¥

*

a. | agree lo pay an amount to the NT.A. equal to
.15/190 of my sdlary ntinus an smount equal to

. i
7 ' "« stike pay and other stnrl&ard deductions; Hor

b. | understend ihe N'T.A. will stop all disciplinary -
p aclion against me for my action last spring.-

¢ 2 ! wish to' exist. in a unit_gcompletely separate. fom the
N.TA (P.T.F. leetler. arch 7, 1984)

As a result of that vote, 79% of the Pentecostdl teachers expressed a preference

for complete separation-from the Newfoundtand Teachers' Association,

Ll

‘Tha presldant of the N.TA. at thia time, Mr. Rey Goulding, responded 0.7

‘|
this declslon by exprassing dlsappofntment and acknowledging that the Associatlon

/ " -

would hm to opposo i, staﬂng'

-

g > ax
- ...tha provlnclal Executlva has now decldad to recommand to :
the 1984_AGM (Annual Gengral Mesling) that N.T.A.  resolutely
and vigorously oppose any aftempis to amend the 1973
Newfoundland Teachers’ (Collactive Bargaining) Act to exclude
. the Pentecostal teachers. . We can do no cthef. To allow that
. collectivé bargalning untt to be splintered ‘slong any line,
dénominetlonal or ctherwiss, has grave Implications for the’
. protectlon of all 8450 teachers in this prvince.  (Letter
: .tu Ron Mosher, March 7, 1984)

u-""-’

) Savaral months later the N.TA fommally withdrew its previous oﬂ'er of

accommodstlpn thrqugb a separate bsrgaining unit, but expressed -an interest In

~ the concept_of a ‘conscientioua-moral-religious objector article for all teachers.

-

At thfs bolnt the Pantecoslals rajecied such & suggostion  for three ressons: 1)
thay wanted the Issue addressed for them collectively, as a group; 2) they
feared such’ acco;nmodatlon could be ragcinded too esslly at eome future time, as

\;t&jl’ the previous coris&lanﬂous ob]e;:tor clavse; énd 3) the conditions attached

1o such a clause were unacceptable to them (Ron iulosher. Letter to Ray Gouldln'ﬁ,

1

October 1, 1984) /
. The Inabillfy of the two }‘ﬁnl_os fo reach an agreement on an accoptable

method for accommodating Pentecostal tea'chers within the collegtive- »argaining

e

s
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process resulted in a request to the provincial government, by the. Pentecostal

Teachers’ Fellowship, for a separate bargaining unit. To ‘date, no definitive

actlons have transpired which\\rﬁiﬁht lead to the necessary legislative changes

-
-

being made to grant that request,
. o | ) | ‘
M. PURPOSE OF THE STUDY
The purpose of this study was {o examlna the atlltudas ol Pentecostal teachers
in Newfoundiand toward a vaﬂelﬁ of strateglas for resalving impasses i contract

negc:thﬂicmss.-;I detan'nina-ﬂ their vlaws in this regerd ditfered from lho - of their

non-Peniecostal cnlleaguas. and at{empt to account ior any obaerved dlﬂarencas.

L] . J'

Since the Pentacostal ‘teachers él‘aim thair positlon arises  out’ of religlous

prlnclplas, consideration was glvat‘l ‘lo lhls verlabia. aapsclally In its rel,atim

to the aystern of denomlnational school]ﬂg- in whlch hmding is provlded lor

_church-operaiod schools by the' pmvincial govemmeant. The- oplnions -of both

—

‘Pentacostal and non-Pentecostal teachers were also sought as to |how the Pentecostal

rd

position, with roaﬁect to job actlori. could be b;a'st accommodated within the
structuro of collactive bargalning a9 it presently exisis ln the provinco. -
it Is hoped that the results of this study will help clarlfy the position ;

of Penlecostal teachers, and -provide some direction for accommodating them wi:hin

the _wass of collective barga‘nlng. ) 'A‘ TR -

" 1V. RESEARCH QUESTIONS AND HYPOTHESES .

Besearch Queglions

-
.r 4 1 \

’ This Study atfempted to address three general questions:

1. A there differences batween Pentecostal and non-Pentecostal teachem, with .~

raépect to‘preferrad mathads for resolving impasses in collective E}gatning?

LT TN

ey

[
M
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I“,E‘ ' 2. Are there wvarsbles, other '!han denominational affilation, which are related
AR : L
'. to differances among teachars with respect to prefered nethods for reso-ljing
‘ ; Irmpasses in coliective bargalning?
L ’
P ‘3.  What are the i of Pentacostal and non-Pentecostal teachars with respect
Tt
'.J,' to ways of acco/nmodating Pentecostal teachers in the collective bargaining
> ] . -
3! process? 5 _
t ’ ]
To examine these i'asearch questions, several hypotheses were tested. A /
[ ' ; .
. detalled rationale for these hypotheses is provldad in Chapter Ii.
:‘ — 1. (a) Pantacostal teachem are Iaas likaly than non-Panlecoslal teachers {o
. e aupport tha mors mllltant bargalnlng strataglea o! partial or complete’
pe . L
; wﬂhdrawal of samicea. as appropriate ‘means for’ regolving _impasses in
}._‘ collpctive bargaining. ) '
i‘j_—- (b) There ere no diffarences betwean Pentecostal and non-Pentecostel -
¢ ' - ' ‘- ' ‘
. teachers In their. support of the less militant bargaining stratégies «
_of mediation and 6qncll!auon./fact' finding, binding arbitration,
final offer arbltration, issue by issue arbitratlon; involvement in
the political process, and the use of the media, as appropriate means'
: ™. . for resalving Impasses in collective bargalning.
¥ 2, ’ The atiltudes of teachers, botH Pentecostal and non-Pentecostal, !ov&atfda
“: ' appropriate means for resolving impasses in coliactive bargaining
o , _ will be related to variables other than denominational afffistion.
, c ) {a) Male teachers will be more likely than female teachers to support the
- ..5 more miltant barga!nlng strategies of panlal and cornplata withdrawal
o of services. -
.I':' j
LA
s.'-_‘; " 3 -
- i “;' H ' y . , -_ [ ' R L
' "1’#‘1"!4..\ \j!‘ o ‘ .Tt L .;‘;_ \ le o ; e -:r.“ "‘.f:.“;'!‘:v; "..-
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i : _ centificate leve!, slze of home town, size of school, and extent of o

B

school teachsrs {K-6) to support the more militant barga

. of partial a5d w;'nplate withdrawal of services. - - W

i (c} Classroom teachers will be more likely then prncipals and vice-principals

to support the more militant bargaining strategles of partlal and éornplela

’ ~“Yéfifdrawal of services. ‘ .
L )
(d) Supfort for the more militant bargaining strategles of partial and

Lo

complete withdrawal of services will vary directly with teaching
- - ' Hnion involvement, but vl vary Inversely with teaching axperience.'
- . _degree of job sallsfaction, extent to which lsachers consider themselves

¢ to be religious, the imporance of the ,church to the teacher, a}\_d the .

-

e o ) * extent to which the tedchers favour denominationat schaoling. ~ | %
3. Pentecostal {aachers ara‘ more likely than non-Pentecostal leachers Yo

support some form of separation from other teachers, as Indlcate& by _

items APG 1, 2, and 5, and I;SS likaly to suppon'such olher rﬁaasures -

as indicated in items APC 4, 6, and 7. . w

V. DEFINITION OF TERMS
arbitration: A procediire \nder which a neutral third . party, 'githéri an -
. individ or a panal, known o3 an arbltrator, hears .bou: the
/ . unior; and empioyer side in_a labour disputé. and raﬁdqrs a
>

— . [} -

- decision that may or may not be binding on both sides.

bargaining agent: The union organization that is the exclusive representstive

of all employeses in a bargaining unit.

[ - ' | . . ’
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.
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A group of employaes that an employer has recognized and)or

an adminjsirative agency has cerifled as approprialp for
representation by a union for purposes of collective bargaining.

—
—

Arbitration whict is not advisory but binding on both partles.
{ e

The_comprehensive neagotiating .process :.yh‘lch' 1eads io a

conlract batwaen Iabour and managemant on wages, hours, and ‘
E or conditions of employmant a5 well as the subsequant -3

lems._tration and mterpretatlon of the sigoied contracl.
' [ 4

' — .

-

A negaotialing process whereby the ;)arties ina .Iabour. dispute
are required by law. '!B:uﬁmit it t't? arbilration by a third'
parly, and to receive -an award based on the judgement of
the* arbitrator.

An impartial review of the issues In a labour “dispute by a

speclally sppointed third party {the “fact finder"), which

_tould be dn individual or @ panel. The fact finder halds

hearings and submits a_repoyt TSualy advisory In nature.
1 : - ,

Sometimes callad finat offer salec‘lion.' this nagotiating strnfagy
has an arbalrator ‘cheose_one complete offer imm the dlspuyng

parties final submiuiu"—s.

-
) . B 4
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4 ‘ " impasse:

T 3 : issue by lssue
"’(;;\ ’ " arbitration:
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- . arbitration:
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A condition that exists during labour-ganagement negotiations &>
whan gither pad‘y feels lhat..no iunher progress can be made . T
wh
ard reaching a sel‘llamant. - r
SN ry
[ e - - -
. 3 LY

- -

A negotiating :".tf.;kagf whereby individual items of dispute

can be refomed to arﬁlraliorj, rather then &8 complete ' contract

‘ R * S ‘
proposat.

) I.o J

A 1 """-—h.-b

-

Sometlmes called concliiation, medtallon riders to any aﬂempt
by an impartial third- party.. lthETp seiile disputes batween ‘9
' P

AT P—— _‘_// ' -
labour and mnnagen@(g The mediator hes no power beyond T ;

that of suggastion and persuasion. %-\ \ -
- *r .

-
»

F

A mutual adraemant among workers \E ajamporgry worle stoppage

in order to obtain or tesist a ch'ang-é in thairevorking conditions.

The term ‘psrtial® stike is -sometimes used lo refer 10 a

willidrawal of some, buthot al, services, ‘
* ) ' '

Atbitration which s rﬁuiﬁallf) agreed 10 by two pariies, iﬁ‘
the absence of any legal or contractual requirements, and in
which the partias so concemed are fegally: bound by the

decision(®) ofthe arblirator, -
L3 ] -



work to rule: . \:ork slowdown In which all the formal work rules anals.o
. scmpulous!} obeyed that productivity suffe"rs considerably. i : .
N » ' . . _- : ' ‘
. . VI LIMITATIONS OF THE STUDY
The folldwlng imitations” are racogai'zed as baeing inherent within the dra‘ssnt ’
study: .- . : , ' . o i T ‘
1. Thld" study is lmited in that-the'parliclpants may hava had'diﬂlculty in ' ’ _. ;
) R respoddlng .'Io somé uvery personal, and serssiti've quest'-i.ons The posslhillty of ’ . .A
taachers hasltat ng to oxpress mdlcal ylewptiiltg;[s recognlzed . ‘ _
2. S!nco the attltudes axpressed In this study. ex!st in alunlque syslem of public, - ° R
aducatlon. In whlch the c;mrches ha;va slgnif‘cant control c':ailtioh shouId be h "
a e.xerclsed In extending the ﬂndlngs beyond its lmmadaala c;text. . R
3. - At tha lime of this study d:scussmns ware conlmuing on lhls drob}ém lt is l, .
) pusmbla that future;\davelnpments cduld lr.gm;plra which might a_llar the,
adltudes _Pr:esently be_id:g:igxdreséed; '- Pl C ' L
- ' - Vil DELIMITA‘I"IONS OF THE STLIDY
The followlng lactors are- acknow!adged -86 de!imitallons In the study -
1. This Qtudya is limited to teachers presently employed in the‘ Pantacostyr\. CT | !
lntegmted and Floman Calholfc school systems in tha province of Newfoundland. ‘ N : :
L2 g Sulmhtula taachars. who are a part. ol' the present bargainl‘ng unlt ware not - ' .-' \
| included in the study. A‘ ' ." ' oL -
" . . - \
- . Viii., ORGANIZATION, OF THE THESIS ' ‘

-Thls- Inlroduclon/ chapter hds provided the background fo ;he studg. stated ‘ .
» . ' . f‘ ",Il- .
the purpose, posed some basfc rasbarch questlons nnd hypo{heses, ,provided the < ' A
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necessary deﬂnitl?n of terms, and -acknowladged the Nmitations of the Study. In |
' \ . .

-

. s , Lt
Chapter i, a review of the cument literature related to collective b

L}

education'Is givan, with attention- directed towards varous étrataglas far resol'vlng

'
— -

e impasses in the negotiating process. S T

F-

Chepter Il presents m brief overview of the.historical and ;%osopmcal

i *

.context in which this problem occurred; Chapter IV presents the, méthodoiogy used

in the conduct of the research; while Thapter ¥ -presents the findings of thé

siudy." Tﬁé final chapter deals with conclusions of the- study, providés ‘a summary

of the thesis, and makes some recowhahqatlona. T
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CHAPTER Il. . ~

REVIEW OF RELATED LITERATURE

v

. | 1 INTRODUCTION

o

In Cannda the acceptance nf the rights of taachars to bargain collacﬂualy in

their pursuit of Batlschtory contracts is much more prevalent than in the ' United

L

States, with filne of the ten provincos providing i‘ull collective bargaining righis

—-:

for teachérs. The tenth provlnca, Bﬁtlsh Columbia. allows teachers to bargain

P

' ohly on monetary Irlems. and not on len‘ns or conditlons of employment {Snelgrove.

1986: - 10-11) By contrast. only 49% of - the schoal districts In the .Uniled States

’ z ! In

: rapdrled c?lreclwely negotlated ngreamonts in 1978 Yei even that figure rapresantsf

a algnrrlca.nt Increase, h'om 19 coltecﬂve agreémonts reported in schools in(1964 o

LI

- to over 18, 000 in 1979 (‘Mltzei 1982- 297) Thig oompnrlson raﬂecls one area in -

8

whlch Carlada has taken the lead. over its American countarparta, with its public’

amp!::yeos enjoying the same fights under prpvlnciai lagisiation as employees in
the private sector (Goldanbarg. 1979 254-255)

" The growing trand of teachar lmro‘lvement in making contract demands closely
pnrallers the experiences af tha public sactor in gonaral. Stlnnett. Klelnmann, and
.Ware (19¢e86: 173-178) ‘postulate that this drive fnr col!ectlve ction is atirlbutnb!a

lo a nurnbar of faciors. Ona central Inﬂuence was, -the rapid flow 3 events since

4

\lWond War ), which conditionad the. Amsrlcun psople to accapt new values and

N

~ad
. mores, thus craatlnb a'mare recaptive cllrnate for public employaos to gain rocognjtlon

included with ttils devekfpment was a substantial increase in the number of public

employees, making them a potent,group on the political scens, combined with an

group Howevar. lha rqall blg inﬂuonce In the avolulinn of publlc employoﬁ

ﬁghts wWas a chanqed pube opl lon. angenda;ed by the naturp of ‘services dernandad

A~

. Inbra'a,sing move "tﬁwards. u'rbanlzatlon; whichf ade thé city pupuialion 'lha domi‘n'ant '
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from those employees and the increased dagree of compotance requlred of lham.

N

nghly skllled techniclans. economists, sckantlsts soclo!ogisls compuler spaclallsts- E

-

| , accountants. and many qther professional graups, were needed to seive  a sociaty )

/ *r ) .
that was becoming more and more ‘complex. ST B

Other factors, highlighted- by Snelgrove (1986: 8-10), imerged with these to -

bring teachers lnto the bargalnlng- arena. They included an increased efiont by
1 ~ L

- unions to get aducators lnlo thair ranks an increasing recagnition by laachars ot

_their economic patency, the developmant of Iarger schoo! systems, the mouament

towards more damocrallc adminisiratiop, and unlon competition In/he"flnited States. *

. . Consequentiy, colleclive bargalnlng‘ has become largely acqepte‘c-l as a legitimate
\ ' ""negdtia'tlng cha;s. but with 1t has n&ma 'a _noticeabls ' increase In "tne use ‘of
..ﬂ‘ \\ strikes and other strategles, by teacne.urs.;to ren;_lze thair contracl dqm;nds (Mnlr.
‘ 1976: 11). " There is ev'icﬂnce.'. howev,ar: '!ﬁai such strategies 'n;s beirig used with
gM;r reluctance in recent years. ln Ontgﬂo. for_ sxample, Selinger -(193!';l: 52. .
53) has documentad a marked decrease In teacher militancy with' respect 'lt_: tne‘ ‘

: : issue of collective nagotlalions‘ and the use of sanctions td enforce contract
o : Ll - e -

demands. He reporis e growing concem among teachers related to the Inadequacies

of an advarsarial apﬂroach to bargsining, and & desire gor other soclal mechanisms

-
.

to replace i. L

S N

. - Findings llke _tnase'lnavitablg} cause paople tr; question the bargaining process.

. i . o, p
" B - The controversy -over the reialiva med&(s)‘ of collectlva -bsrgaining has been

' _ ' prasant Irom its ‘earliest Incaption Crllics argue that it falls to produce rasults.
. . - " I
Y ' and may actually operate as a deterrant to qua!ity etucation. Priast (1984: 9). for
v . C ..
' example, develops lhis théme when ho claims that colleclive batgelning pramotes.
. . . B.' . . . —

. ddv%_rsanal positions 'tgotwaan groups, stifles innova'tlon_, spawns hostility, m!sreprasants' i
‘ " {acts, and often ends in a manlpulative struggle for power.' Advdcates of the

« .7 'oe .. . . N
. ' . [ sa " :

e ‘-_ A . [ » - 5 . - .
:_\g‘t L ' - . ) . ’-n- . R . . e
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process, on the ather hand, cSnt)(l_q that #t is reforming the schools, making them

a batter place fEr_’botb students and tqachérs. .’Kn;:‘l!:t (1984: 20) claims that even

the traditional acdversary perspactfvﬁ can ha;re a positive eflect. given the "mutuélity

of Interest” between teachers and lherr'empioyers. .

" Both sides of this debate were presenté& two decadga ago by Myron Lieberman

-, N ) : - . ‘
(1965: 334-353), and liitle has changed since then except the spokespersons. It

has been elaborated more recently by writers like Stephen Bailey (1981: ix}, Who

[N

declares:

~Jfow issues in the field of American education have besn
.- more controversial in the past two decades than the rise of
', teachers’ uniona. | Struggles over appropriate bargaining agants
. .. what lssues are- negotlable, grievance - procedures, the right to
“strike; and even .the underlying compatibimy of unlons and
the - sducating profesaions have °divided faculty, outraged a
admlnlstralora. puiltlclzbd schools and collages. antanglod th
courts, and m!led publlc opinign. ) . .
' ~ &
Yet, despite the dlfﬂcultlas. collective bargalnlng s generally vlewad as a necessary

process In pmvldlng public employaes with aqual represontntton As such it has

J -
become firmly entrenched as a fundamontal right in Canadian ‘soclety. LA

e

n. PH\BLIC VERSUS PRIVATE SECTOR BARGAINING

Collective bargqining has mushroomed in the public sector to Include a large

rpllurity of puhlic servlca employaes Hobarlson {In Thompson and Swimmar, 1984:

. xilly claims this has Improved the ralalhre Income positions .of pub!lc servants,

'teachara'. nurses, pb!ica offlcers, and othem who work to serve the Canadlan

i

' ‘ * - ;
people. Howaver. Iurbulent ecnnomlc onnditlons have led to fraquant suggastlnns

- that tho ﬂghta onercised by amployees in the publlo ‘sarvice should be curtalled to

protect tha lntarasls ol the ganaral populatlon. .

¥

Such suggasﬂona imply a dlﬂarent approach far public aeclor bargalning.

which has prompted some writers to lnvosﬂgata the differences between the two
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: groups. Reisinas (1982 354-355) emphasizes that while publlc ssctor bargalnlng
. = usually adoph: the prlvate sector rnudel “with ?e same terms and procedures,
| there is a distinct difference betfwean the two groups. In the pljlvate sactor,
T labour and manngément bargain on a fiscal basis, with the I:Eey factors being the.
. . comporation's -abllity to pay. The goal of the private enterprse Is to maximize
profits, and by uslna varlous’ maasur;s of productivity management can e;aaluata
the "vynrth" of Iabo:Jr. If costs are judged axce;slﬁa. manad;mant can shift :2: e
i __,cheaplar labour market or change to a more lucrative andefvot;r. ‘ .

Pui:llc sector bargaining also Begoilalas in fiscal terms, with a key questian
: being govemment‘s ;bility to pay, but there is no profit motif whareby patfarmanca
‘ j can be judged In addmon. pub‘lic sarvice rempluyaes bargain on political ‘lam'la;
T | with 8 fundamental questlon also being govemment's willlngnass {o pay, eapceclally
as the need for ravenue outstﬂps the willlngqaa?. of the populace-to pay increesad’

levies wha’n there is greater campaetition for the gove[:n‘ment %oliar. y . .'
Goldanbarg (1973; 27‘) condins anolhar major paculiarity of publlc sprvice
? bargalnlng as sternming from tﬁe fact that the governmaent Is tha employar.
- ' A govarnment, y virtue of its Ieg'isla'tlva and executive
R ) functions, lis obligation to protect the public purse and to

ensure. the provision of essential services, is claarly a very
different kind of employer than one finds in the private sector.

pli'rty;. thé a'mployar. -can actually legislate an end to-
. . the dlsputé. . , there .is an 'unavoldabla "conflict of lnts-r'est Inherent n
. . the system since govemmem, which Is itself party ‘to a paricular !abour dispute, -
admlnlatars the machinery for conclliation or arbitration, ‘
. - Edwarﬂs (977! 4} brlngs anothar signiiicant difference betwaan pubﬁc and

private sactor bargalning to our attention, related to job action and h.s el‘lect son

the generat public:

A
o beE

-t

o e it
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. refected these viewpoints and began arguing strongly against them:-

4
-*

Many 'Eovernmanl sorvices are monopoly services and when
there is a strike those services are denied to tha public.
Within a relatively ehort perlod of time there “are public
_ demands for a cessation of the strike and gither a legisiated
seltlament or an Introduction of legislatiori to remove the
right to strike permanently from’ public employees where a
denlal of these services would upset the public.

it is factors like these which have limited the growth of collective bargaininn\,

among teachers in the Unlted States, and have lad some writers to afgue éga!nst'

b1

- public sector bargsining laws because they have been wrongly pattemed after the

5y
Industrial model. Neal (1 985: 91-92) contends the two sectors are just not comparabla

repeating some of the eartier arguments.
u" [
% Wherea.q the prlvale sector is assentlnl!y g private economlc; \
matter between: praducer and specific consumers, government '
Is .essentlally a public political matter between the govemment ’
' snd citiens generally. Additionally, meny government services
. are humane In nature, whereas most private emterprise is
T ~ based on mutua! gain. ‘This fundamental incomparability of
the privite and public sectors is the basis for all of the
many specific, reasons tffat industdal lJabor-management
collective bargaining. cannot be transierred successl'ully to
the publlc sector :

Myron Lieberman (1965. 334-353), a one time candldata for the presldency of
the American Federallon of Teache:r/a]eded thase arguments, claiming that such
baealmng by teachars. dld not mesn a. loss of dlacratIOnanj powers by the schoal

g

boards. Naither dld the facts suppart .any -favourable advanlagss axparlanced by

public service employaas. In additlon. atthough govemmant .was not mollvated by .

profit, school, administrators. had to contend with pressures o reduce costs just-

like any othaer business executive. Liebarman concluded that collective bargalning

was daﬂriﬁely not unprofesstonal, and it was an appropriate procedure for teachers

t

to adopt‘ In negotiations. .
" However, In a surprising: twist of events, Lieberman (1879: 415-419) later

His naw

perapeciive was taken upon conalqsmtlbn of the political advantages enjoyed by - ,

—_——

e
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teachers, espacially’ when public management ugually had less incentive than
\ . .
\} private management to resist union demands. Combined with this were several

, other Inﬂuanclng'!agto_rs. such as the employer's financial situa@ion being known
to the . union, thers be.ing very little obligatlon of Idy&tty to t.hh employer, the
schoo! syst‘t?m‘a inabilty to move physically, and the existence of certain dt;e
processes for teachcrs even in the abs.anca of a collective agreement. Within his
new found philosophy Uabaqnam b?gan to declare that teacher representational

N . fights should be reduced considerably.

"+ Il IMPACT OF COLLECTIVE BARGAINING ON EDUCATION N
quloctlva bargajning is rapidly coming of age and becoming.the subjact of
extensive rasearch in the social sciences. The évidence gleaned to date Is limited,

bui there ‘\!s\_.a/spirlt of . enquiry prompting many researchers to investigate trja

impact which the bargaining pracess is having on education. Somatimes the results

of that l;asaarch are surprising. At other times they are predictablej Genaerally,
5 .

¥

however, the impact of coflective bargalning on education ‘can be gonsidered In

-

terms of the effect on teachers, on students, and on school govermnance.

a
1 - I

Toachers . .
The absglute wage ga.in for unionized teachers in the United States has ‘baen |
rallativel;! sTai_‘l.‘ when compareéll to that of non-up!onizéd teachers, with moél
" studles reporting fre;m one to Ilye. percent Increases (Mitzel, 1082: 304). Hall and
Camoll (1972 840)”10und that taache: bargaining organizations did increase safaries,
but the magnltud; of '{hcraqsas ‘was very minor. Zabrislsie (1880: 38, 1‘15) contands

that teacher wages have not risen faster in negotiating jurisdictions with collective

bargaining legisiation than in those where teachers do not have such provisions.

Y
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" -to the general rule since, as Lipsky and Drotning (1976: 450) have demo.r;iralad.

the initial effect of collective bargainlng on teacher salaries has been

S . 22
in his own: study, Zabriskie siso found that the Iagai 'rightn to stdke; had -not
reaulte’g in a;gniﬂcgni gfir:: in wages and benefits dmong Penn_sylvénia teachers.
Zuslke and _Feohreich (1977: 86) made the surprising discovery khft among small

and intermedlate sized school districts in Wisconsin, collective negatiations actusily

Bad a 'nagatlvo effect on teacher salghes. However, these seem to be exceptions

slight

incredse in wages, but the increase Is usually »Iess'than three percent. _ : B i
Lipsky (1882: ..'iE) also wams tht;t'such findings can be misleading. _because

th_ey fail ;Eo account for “spill over" eﬁqcts. whoreby'the salarles of teache;'s who

are not organlied to bargain are higher because of the gains mallzad-by'l;argalnlng' '

" teachers.  He adds\ that other factors must also be takan Into dccount when

* - .
analyzing auch data. These include the nature of the teacher labaur markst, the” ™~ .-

. pu

su}plus of teachers during the 1970s, the él;'uctum of collegﬂva bargaining In

education, and the ga’nerm__ldrlﬂfuapch of public policies. In concluding his cbmmar:ts r
he concurs that the bargglning offecis I:ava not been ne_larly as large as some

feared, and others hoped, they would tum out to be. ‘

in addition to the direct benefits sought in contract talks, teachers have

-

* also tumed thelr bargaining efforts to wu'rklaad istues, encon;passing itams like :

clﬁss slza‘ gnd a ‘clodrer deﬂnition‘ of dutias; Flanga {1876: 133) provides one
a;xamplo of how collective negotlat{oﬁs wpre found to have a dramstlc.;. effect on N
the puplliteacher ratlo in elementary schools. Act_:ardlng' to Mitzel (1982: 305). )
the most discemible cihangas resulting from this focus have been with respect to
the IIrnHa,!idn of dutles and responsibitities of Ia.aohars. More and more contracts
are Including—specified teacher preparation time, dut.y-fraa tunch periods; and g

recognitl of axlra-dunicular demands. 'Snalgrova (19886: 41-{18) Illustratas.'lhis" /

. . L
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trend in Canada, using specific. examples, _and speculates that teachers will become

increasingly concemed wilh such items in fulure contract negotlations.

i

Students : -
' Research, i__s almost non-existent on the effect collactive ba‘rgalnlng by teachers

A has had on stygents. This may be explained by the fact that such effects are

il

- yftural byproducts of negotiations, rather than a central component of the process.

It might also be that négotlators are so concemed with the immadiate prablems at

hand that they l‘a‘ﬂ to see the overall aﬂec@ of. their declslog on the educational

system. McDonnel and Pascal are not satiafied with such ul:_lanatlong. althougﬁ

they"do recognize 'tﬁe complax task involved -in iinking barﬁa!ning outcomes ~to
R  stydent achlevement: o e L -

Students a;periance the effects of bargaining only indirectly
and ‘occasionally. They may, attend somewhat smaller classes, ,
but for fewer hours per day and fewer days per year. Rising
personnel costs may result In less supplementary leaming |
resources for studenls, But at the same time teachers may be

. happler and aides and specialists more plentiful. © An older
and more highly credentialed teacher force may mean more
expertise In Instruction, but perhaps tess flexibility and
energy. How any of these consequences of collective bergalning
Influence the rate of leaming or.other student intérests—
remains largely unknown. (In Eberts and Stone, 1984: 42)

PR ' According to Mitze! {1982: 305),. collective bargaining would be expected to

- structure changes- and’ the growing importance of seniority. Conséquently, it would

‘ be reasonable to expect an older, more adhcated_. more experlenced, -and” more

'axpen;:.lve teach!nﬁ statf. Such teachsrs-should. in tum, lead to higki' p‘upll

. L
achievemant. . N

el

Thare have been more specific findings on the effect of teacher strikes on

studenls, Caldwell and Moskalgki (1981: 3-14) éummarl:a several studies dong in

impact upon the age;-.sex, education, and experlence of teachers through aalg-ry-

Nl
TR
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this regard. They raport that in Ontarlo the Department of Education (1980)

carried out a study which concludaa that students with striking toa'chers experienced
'n d‘etarloratlon in the student-teacher relallonshlb. as they saw their teachers
primarity concermed about money—and thelr own welfars. That same study also
found the number of students dropping out of school to have increased signtﬁ&ntly
during, and imﬁediataly following, a strike. They further report Hashwall's study
- {1977), which rovealed that students in cities that had experienced stirikes had
_poorer altitudes toward teachers, and feit the school s'yst‘em had less concem for
their neads. Caldwell and Moskalski's own conclusion .was that there was la negative
' affect on _stu?ant achigvement in the first two years ‘flollowing a strike, but'r;o
lasting eflacts mn;alﬁed aﬂerlthree years. Hogler and ThompseR' (1985: 460) clt'a
anoih‘e'r‘atydy_ showing that students 'gﬁendlng aghobl In districts without a strike .
had a rr;are. positive , attitude toward laafplng,' and feli their parénts had more
interest In and gréatar auppart for the schoél, ihan students In striking districts.

Criscl and. Lulow (1385: 197) oxamlne'd.the impact of teacher strikes and the

, - N L
resulting loss of Instructional time on student achievemaent in reading and mathematics.

Sl

They found the reading and méhematlm achievement of students ‘in districts with

fong strikes to be significantly lower than those In districts with short sirikes.
. ' .
However, they emphasize that additional research (/s necessary before any fim
conclusions can-be drawn,
N T .
School Govemance .
In addition to addressing contract lssues, collactive bargaining élso\prc_wldes .

teachers with the opporunity to voice their-opinions on a wide range of school
4

relatéd matters, At the root of the collactive bargaining philosophy Is the concept

- of allowing smployéss to participste lr;‘ t‘he meking and interpreting of the rules .

st
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by which they work. This principle then influences schoo! board declsion-making

and bolicy devalopment.

In the early 19708, Penry and Wildman (1970: 188-189) indicated that such an

opponiunity had not yet resulted in any radical restructuring of traditionat ‘control
pattems affecting schoo! distict policy or Its implementation. However, they do
acknowledge the@lﬂtlal in the bargaining process to allow ever incraasing

teacher involverment in these areas. More recently, Crasswell and Murphy (jQBO:

386-387) have generalized that the govemance af schools has been sirongly influenced
by a multilateral bargaining system, the iIntroduction of new partlclpani; into '

school decision-making, * official influence lrom outside bodias, the broadenlﬁg--

scope of Issues falling intq, bargalning talks, and tha changing nature of managerial

4""‘5

control. Other wrlters have agraad stating

Co!lectlve _bargaining doas imposa rulas that diminish the
scope of management’s ‘unilateral decision-making authority.
Thare are tendencies to formalize and centralize, to create
more wiritten policy and more clreful organizational pianning
that considers the Impacts of the labor contract. The number
of ad hoc decisions tends to be reduced. Staff speciglization
and sxpertise in labor relations grow. {Mitchall Kerchner,
Erck and Pryor, 1981: 151)

A year long study of the effacts of collective bargaining on the public schaols gi

New York and Michigan. concuited with lhis‘ generalization, reporting that such

_ bargaln!nd- gave teachers a greater voice in decision-making at the district leval,
‘ . . . ' ~ .

.

thus giving them a higher degrea of ‘_meanlngful ipvolverment in the educational
system (“Study of', 1983: 30).

| ™
o

. iv. IMPASSE PHOCEDUFI

¥
When collective bargah(l.},'b{;urs in A demacrallc mannar. total agreemant

-between the partiaa involved, on all Issues, will probably never bg achlevad. It
the dlsngreaments are 8o strong that either or both parties @lm that it Is -
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impossible to reschl apreemeant at the bargalning table, and refuse to continue
discussions, an Impasse Is said to exist. Becker (1976: 319) claims that such a
condition is a crlsls \:hlch amcunts to an announcement that the process ?f

collective bargaining Is not an eMective means for reaching an agresment on

relevant issues. Most practittoners, however, reject this claim,

In thsory. an lmpasse may be triggered by either party, but in practice it
tends to be a tactic of the employes organization. Becker (1978: 319-320) suggests
that the ernployor can afford to continue negotiations indefinitely, but the amployess'
orgsnlzstlon wants and nesds an gre ment as scon as pessible. Conssqusntly.
Ihe Impasse msy be oiths the Ing iabla rasult of oendless hours of bargainlng
wﬂhout reaching an agrearnent or afmatter of strat’agy to apply pressuro on the
employer..ln an atlsmpt to produce & ditlonal concessions.

T.hera arsvvaﬂous mechanisms for dealing with an Impasse. The parties may
insist on a stnks' or .lockobt. They may appeal for outside help from a neutral
third party’that' gither attemipts to help the negotlators move towards an agreement
ot, in some Instances, sels thoL terr’n\s of agroamsnt on which the pahiea themselvas
were ur\sbls to reach a settiement. In more axtrame casas the governmanl or the
courts msy intervene and bring about some klnd of Iagislatad seitlement. Cresswall
and Murphy (1980: 344) Ind{csto that ln lhs United Statas the privats sector has
rsllad heavily on voluntary soluﬁons and the strike, whareas ths public ssdo;_has

depended more on msdiated or adjudlcatad solutions. This tendency -has been

attrlbuted largely to Amsrlcan' restrictions on thd%use of strikes in the 'p’ublicl

sector. In Csnada. where public afhployees anjoy much greater freedom In collactive

bargalnlrjb. this distinction does not apply so readily.
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Mediation Is a non-udicial alttempt by one or more outside partiss to help

unions and management resolve their diﬂ'erehcas.,, Usually it is the first step in

resolving an impasse. It can be co'nsldared as a diract exdansion of the collective
' bargaining process, slnqa any settiement reached through tfﬂs ‘-means must be

mutually agreed upon by'tha parties. Cresswell and Murphy - (1980: 385) use

‘ﬂaun'ce Trotta's dafinition of a "mediator" as:

...a disirterastad third-party, usually a government employee, .
. . who\he to settle disputes involving the terms and conditions
- ) "ot a collective bargaining agreement. Ha Is assigned and paid
by the state.or federal agency by which he is_gmployed. He '
is not selected by the partles. The mediator renders no final

and binding 'dacision. He merely suggests solutlone. ' - .
This ‘cancurs with Myron Lieberman's definttion of mediation as "an attempt by an - (
impartial third party to hélp move the’bargaiﬁlng forward or to selle an employment ' / -
. - . . : ) ' '

-
L]

, dispute by means of suggestion, advice or other w.afs of stimulating agraemant

_ -
short of dictating an ultimate solutlon” (Lieberman, 1978: 215).

. X The terms mediation and conciliation are synonymous today, but theré has

traditionally been Ia subtie distinction between the two. Coneciliation s;vas considered

as the less active term, and tachﬂnlcally referred \tzo\-offorts to b_ring the ;:artlos -

together so th_a‘l they coulci resolve their _Qro.lalems themssives. Madlation, hgwaver."

_.'; _ ' imp'll-ed that an actlm. effort would be made to help the. parties re;ch ag;aemenl N

. by clarifying issues; asking questions, and“maklng specific -propdsals. In recent : . o

. yoars this distinction has disappeared and {r‘\’a two torrh’s'hre used Intqrchangegbly

Ed

”

{Shafritz, 1980: 208).
Mare rat':antlyz‘*a new twist has been introduced to:the collective bargaining '

ptacess with the development of "preveniive madlation“." Whel'aas md‘i.t‘lonal N ¥

, mediation . is used to sifect contract seftlement, when negotiations are about to

» ) ' -break down, preventiva madialinn accuts during the life of a contract and emphasizes .
L \ ‘ v ' ) - L
.-I Lo . Nt , X 0
- ' . -3y 5
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the parties’ relatlonships, thus aimlng at aﬂacting na'goﬂatlons indiractly. . :!'he . —
; . process of praventlvo madlatlon cenlers on Indlvlduals and communicstlons. aimln%

.to change the atlitudes of parties’ who are hostlle. examine. the assumptlons of

L ¥

o’
each party In*terms of behaviour and al'litude.b and clarify and axplore lhe valuas

: \ ‘that each party possessas As a genaral thrust it seeks to remove misundarstanding

- 3 L]

.lhat can, intrude upon an employar-emp!oyea rblatlonship and sdyersely affe
. theIr ablllty to. negonata a ooutract (Marqol'le. 1982: 1 ?-121)
- To be eﬂecﬂve the madlatar musl mainmjn a strong bella! in the va]uaa and B

" e -strenglha of the collective bargalnlng process, and rscOgnize that 'hé ls a servant T

' L. l . S

N ol the public that employs ‘him, as wall as a servant of the padtas wﬂh whom ha " Do

. ) v\worka.- .I-;lls function ’is to asslst. not supplant, tha parlles “*and tha pmcess -,
- - . ' L & ' :
o - “Simkin {1971; 31) warns that the mediator who attempts to craate-the‘lmprasslon TN

. ihét he is the, mbgt Imp‘ortarrt psrsorr,at the ba;galni_rrg table js of no help to .
h anybody / S -

‘h Hobins (19?2' 325—326) summarized the mediator's skllls as ldentﬂylng lha‘ ) = .
‘ " daclslon-makam. narrowlng %e gap’ batween th;parties. aamlng thalr confidenca, ' ?
- maintalning communil;atlons at varlolus. levels, sattlng a balenlced pace, gemng

somaiu'nda'rstanding of- the esoteric Ianguage of the negoilaﬂons. and 'keeping - w

movarnant going, while dwelpm? and achlevlng a mutual will and push to senle.

‘ Blmmons (1978. 2-3) emphas}zyrhat the madlator Jmust hava a falry hlgh degrae

ol,a.ccapt;billty by the partles|to. the dispute, and he must be regarded as ganuinaly'
. N T

In{erasled ln the 'prob(em at hand. being bogh sympathétig and patient in hls'.

approach. ' Yet, as Simkin (19?1 - a2)¢ cautions, at some’ point the medlator may be

-

raqulrad to stala clearly the drﬂerancas botwean the deslrabla and the énalnable.. .

o ' On soma Issues ha may even be raqulred lo advise capltulation. but throughout alt

of hia involvamant he must remain courtaoua .and dlplo_matlc. ’ )
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R Pmitf_-_and Johnsbn (1970: 248} found -"";‘-F-‘l';'lr! for the hypothesis:that a third party ’
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While there may be occasions when joint mediation is desimhble, In most ..

cAses a s;ingta ‘mediator deals with the dispuﬂng pﬁrlies, in both their separate

“/ | - ‘and

"

jaint meetings. The mediator may t'talh saparately. and confidentially, with
[Tl

both partres. but he will always an::ouraga them to ‘make their respactlve posltions

.known, or he may make a proposal himsalf e T . )

. agrae to hIS presance Ha withdraws from the tase if (1) an agmement ls raachad e S el ‘

Y

.'--l ]

-

. © ‘can

oot - .

they (note that a mediator cqntinues to function only as Iong as ‘both parties -

. (2) one of the two pariies raquasts his dapartura. {3) the agread upnn ﬂma comes o
— e for anothar sfep in the procadure. such as arbitratlon, or {4} he feels his accaptablt!ty ‘\!

“or eﬂactiveness is exhaustad. ’ : - ’

s \ - ¢

¥

Another important fact is presantad by Bsnt and Flssvas (1978 245), when .

v

(%

ln- an experimental studj conducted by the -State_ University of'New York,

- - : IS

aﬂectl_véiy stirnl:lla'ta. éorlcasslqns from - buth FB'I“hS by suggesting aquitgpleh

o solutions. Ti:aqi' co‘nclus;lon was that this resuited from {ha‘m;dlﬂofs-pmvldlng a

- g

means whareby nefjotiators could make concasslons without parcalving thams&lves .

L

" as’ being weak, Such a face-saviqg davlce allowad the negotiators lo shift b!ame

-

»

for their. own concassions onto the madlalnr. Ca C . . .o

N
it is ‘nacassary to recogm;e Ihat mediation can be a timaiy nnd vlabla tool

- in cnnlinulng stalied colfactive bargalning pmcess. Il.s eﬂecﬂvenass ‘may be

a

.8 l:llfrlcult to judga \acculs:&giy. but it appears thal a skllllul rnediatur can, dccordirlg « e

. - L . .t - ) " ’ 1 » . ¢
to Fuller - \ g ‘ T e .

*

and ganer ly help the partles reach a soupder agresment, an

speed the- ne’gotlatlons. duoe the Iikahhood of miscalcutation,
ad]ustrnent of . Ahelr ' divprgent valuatlons that “will produca/

something fike an optimum, yield of Ihe gains of reclproclty :
(@imbaum, T8 116). . o . / .
-.,‘1_ X ..;. = ! (I 3 1 , v
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There 1s, then, a geheral &nsansus'b';; &parts-that mediaticn i{s the stage at

, ' vn;hlci-i most l;npaasas are ‘resdlved (Bimbaum, 1980: f117;'pent and Reeves, 1978:
L] . ’ L .
o 283, Tis: gan_aral scceptance as the most desirable and the most favoured of

. ) - Ihtervention techiniques i“es}s in its function as a servant of the parties, with the
e, T madI‘ator wedded to the concept of voluntary agresment and, thus, to free colfac'tive'*
“. cbergaining. _ ‘ [ e -
. - PtFinding - . -

T In-some jurisdictions, fact finding is the step In"the 'imbasse process "that,
. .I’ollows unsuccessful" rno:liatlon atlerngts ' Fact ﬂndlng Is* defined "as a process
N wharaby a nautral or a party of nautrals Is chargad wiﬂ'_l tha resporsibllity for

_ hearing the argumants of both parllas in a labour dlspute. collecﬂng relavant

A ) lnformatlon. and Jssalng a repart based on the *facts” dfacovared Like madiatlon,

- 1

| _ the recommandatlons of the fact finder are advisory only, and not binding .on
< either- party. It. is unlike .mediation In that it Is .a ralhe‘r formal procass which
bcours in a,ginast—judiéiﬂ] seling, with its regort usually being made pubiic at the

‘ end of the headhi (Blmbaﬁm. 1980"11_7} Many slalutes mquiﬂnﬁ !act finding

S

'nlso mandate that strikes and lockouts bhe prohibitad during the fact finding

procaduras and’ ior a stipilated perod following the issuance of thé fact finders

: report. o
- Ka_arnsy. (_195?35 254) briefly. summarizes the literature on public impasse
SN " procadures which labels the term "fact finder™ a misnomer, conjuring up false
L "+ ' potions of precision, objectivily, and vitue. _He qudtes McKelvey, who explains:
[ N y ~— .
SR _ " Although the 'name of the gama' is fact finding, ..ihe spot
, «ifself - has little to do with fact-finding In the IHeral sense of
determining objective facls through the Judiclal processes of
. ttal and proof to provide: evidonilary anawar to the resolutich
¢ o of Impaaaea. ) . . ,
?:.:;-': ‘ ' . ! s
Hl;‘i'. - ' . -«
e N ‘ ' A
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Since thére are at least two diflerent Jnlarpmtationé ‘of. the circumstances .mundlng;
any dispite, objectivity .hecomgs-somowhat blqlrra‘d. and the.principal task of thg
fact finder is to determine which set of “acts” is paramount In anyl givan labowur
relations context. Velr (1981: 187) raports that :ac:l finding is less of an atempt

" at seoking. a compromisa.,and more of an attempt at datetmmlng which side is

1

closest to baing right.

-u

o @'F!allly {1978: 41-46) claims the process ol fact finding often ‘bacomes a
il

ans of delermining the parameters within which the parties may adopt a common

base from which to continua blrgalnlﬁg. Or, the lé finding recommshdation

might be writtan _ii"l such a way a3 to encoui’a;gg the pdries to ra!ed. R and reach

. thair owm agreement. In still other instances the process mey be used to do what

tha parties cannot do themseives, as when {hdy‘i-nay need an oulside source tg
" verbalize thelr agreement so that lhey can save face among their members.

There are seversl advantages glvan for using fact finding as a means of

resolving impasses in collective Eargainlng. First, like mediation, it leaves the

final determinalion of the contract to the parties in dispute. Secondly, unlike '

mediation, the fact finder. does not have to gain a high degme of st and
confldence from the perties, so some degree of personal subjectivily Is removed.

A third advantage Ila:°. in the pressure that can be applied to bolh parties by the

 threat of public disclosure of the fact finder's’ report (Walter, 1975: 60-81).

At- tha same time, the /u:t finding process has several speclic disadvantages

assoclated with it. White %t appeals to both paties to be mindiu! of the public

Intarest. it .ca'n not be eﬂéctiv'e -II one o! the partias s insensitive to public

opinlon (Laddy. 1971: 16-25). A ‘sacond difficulty is that the fact findar usually
knows consldsrably lass about tha situstion than the partles to the dlspule (Blckel,

1969: 10—11).. Gatewood (1874: 48-50) adds that the . process s further iimiled by

a
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the non-binding charactar of the fact finder's recommendations, the tendency it
has to prolong bargalning to the extent tha the paries may Incorporate it Into
the negotiating process, its dependency on media coverage if maximum pulbilic
influance Is to be gained, and the direct costs incumed by both parties, who have

to share the expense of the procesdings. ' Howavar. the major disadvantage, as

—-cited by Walter {1975: 61-62), Ia the "dilution of consent and the reduced effort

by the paries to make the agreernent work®,

Word *(1972; 60-84) ana‘iyzed the experences of Wisconsin and New York
State with r;tubllc. sactor fact l'indi‘ng,--‘ln an attempt to diséovar‘whethelr It was an
appmprim subsmute for the *'.':itl‘ike His conclusions were Ihat, on tha whole,
the nagotlnung parﬂes and the fact finders considatad fact ﬂndlng to be more of
a complamonttlo. -rather than a substitule for, collective bargainlng with the
sirike opllbrl._ Two-thirds of the public employars end threedourths of the fat::t
nders sald the process complemanted bargalning. The employee \organizatlons
ware not 8o cartaln, with 36% saying Ih&procadure complemeniad. 36% saying that
it substituted I‘or the bargainlng process, and 26% being undecided.

- Gefhalrt 'and Drotning {1981: 2?9-286) considered the usefuiness of fact

finding, 25 & conflict reseling technique In public sector Interest disputes, by

‘sludylng the relative effaclivenass of the proc‘adure in six states., They concluded

® phat fact ﬂnding forces the parties to think through issues, provides a time gep

batwaen ihe end of mediation and the baglnnlng of arbitration, and reduces the
dapandsncy on arbllratlon. Their recommandallon was that fact ﬂndlng be retained,
subject to sewversl conditions.  Flrst, the fact ﬂndgr shoulg be a‘ncouraged fo
an_lga~ga In medilation. Second, some fén-n of final oﬂarharbilratlon shauld fallow
fact ﬂnc;lng it Me partle; could not rescve their diﬂerénpes _In'thls manner.

Third, a rigld timetable should be adopted for the conclusion of fact finding and

32



- many tems arrve' at the fact ﬂﬁding’ slage it Is o stronb “Indlcatlon that one or

* 19) provides an historical overview of arbitration, beginning wih the bibli

L
I

. : - a3
this timalable-c;au‘ld onjy be modinad' with the mutual consent of e@ach party. And
(inally, the partles should'be pemilted, by mutuaI‘ agreement, to modify or creste . ' .- e
entirely soparats impasse procedures. |

O'Fleilli( (1978: 44-45) agress that in éome situations, which frequently adse
in tha public seclor, cht finding can be ver;l; heipful. He provides severﬁ examples,
sucI; 83 when schoo! boards refuse to make reallstlc offars, when 'rnl!ilal;t teachers’ . ’

insist on unreasonable demands, or whan.citizaqs need to be <convinced ol the

need for .lncreaséd sbanping on education. However, he captions that when too

the 'ﬁthar of the partias has not bargained {n'gocl_d faith.

In practlée, fact finding has’ never been _aﬂor&ed extensive rec‘ognﬂlc;n, and ‘
some areas have ceased using i altogsther. In other jurisdictions H has never-
been vsed. The literature on It:; effecl appears to be largely limited to opinion : ' <
and togical argumant, so there is really insuficient data to ganarat_a any concluslﬁns

on its* suitability as an Impasse resolution siretegy. S .

Arbitratl
J\'rbitration Ie;" described by Trower (1974: 3) as an anclent process for sellling
disputes .betwaan parlias who agree to submit to the judgament of an- ump!ra. a.

tnbunal or a panel of mulually agreed upon adjudicstors This stratogy has haan )

. t
‘used to seftle both commerciat and Internationa dISputes, and has by no means /

S - - : & 7
been iimited to disagreements between lsbour and management. Kuresa (1983; 17- //

- Il
L B

account of King Solomon, who was chasen to “arbirate™ the famous case’ in which

two mothers were claiming the ﬁne Bahy. From. there he laces Iu.déva\lobmant [P

through the Homeric period, into the Greek city states, across the ocean,!o the

w?
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order to prevent a wok stoppage. It is

.this body was axplalned by ona of its presidents in the following-manne_:r: :

34 .

L .
early Quakers of Noith Amerlca, and into .the industrial era. It was” in this latter

“stage that abitration rapldty gained credibility as & convenient means for resolving

impasses in collective bargaining. :

Mos‘t witers agree that arbitration, in !any of its vadous foms, is the mos.t
controvbn';fal impasse procedure shon :ol‘ the stike. It Is defined as assentlal'tyh a
judiclal procesding, wih the arbitralorfs) holding formal hearings at which each
pary to a‘dluputa submitg “evidence. The decision of the arbitrator(s) I8 similar
to ihe wverdict of tha- court In a chvil Ifnmult.' ang is colled an award. 'Thg award

spa.ciﬂea' what actlon Is to bs taken with regard to each of the issues in the

dlsput-a._ " Arbitration I8 voluntsy when both of*the parlies, of thelr own volition, _

agree to submit a dispute to arbitraion, and compuylsoy i required by law in-

1

not be acoapted and binding when the parties must accept the decision of the

arblirator{s) (Backar. 1976: 322, Kuresa, 1983: 7).

N When considering arbiration it s necessaly to.distinguish the two types

. Wwidely used In labour negotiations.  First, there is "rights™ arblration, In which

" an interpretation or iudgerﬁant is given on -the meaning of the contract. ' This is. -

is* arbitration.  In this ‘case, the arbﬂra{ion process. is
invokerd to pr;:duée a }Qcislon‘ about lssu'as involved in lhé negotihtlon of a contract,
Cresswell and Murphy (1 930 SBB) report that o Iarge ma]ority of arbitrullon cases

tand to comlat of righls arbitratlon.

A slghlrﬂcani a#ant ln the hlstory of iabour arbilratlon in the Unltad Sta!as

_was the founding of the Natlonal Academy of Arbitralors in 1947. The origin of

-~

~ % was the convidion of & dadicated -grouP o’f .profasaiqnal
-men thet the arbliration process could be preserved only if i

. "

when the, arbitration awerd need



'additl_oﬁ. the negoliators and their principals become. accountable for the settlement

\ ‘ as

ware kept In professional hands, and awsy from’ both the °
. amateurs and the shysters. (In Kuresa, 1983: 26)

-,

The purpose and aims of the Acac'l'em? ara: (1) {o establish and fdstér high standards
and competencies among those engaged in the arbitration of disputes on a pMiessional
basis, (2} to adopt a code of ethics to govem the conduct of arbliration, and (3)

to promwle the study and understanding of arbiiration in disputes.
The arbitrators qualifications and responsibilities to the proféssion Include

_?J-
qualities such as honesty, integrity, impartiality, and gensral competence in labour
. . f

ralﬁtions.' The arbitrator must demonstrate ablility to exercise-these personal . -

q‘ualitias faithfully and with good judgement; l_n bpth'proca&ural matters - and

substantive glacisions {Rothschild, ié?ﬁ: 65). .

Gunderson (1983: 28) srgues against arbitration, saying that nagotialion is
prefer.able to arbiration. The negotisting process r;;rovldes an understanding of
the other party’s sfda, ancour.sgas compromise and trade-offs, promotes the frticutation
of preferonces add the intensity of those preferances, and encourages .tha parties
to revesl their tue demands and offers. Thase. in tum, help ensure that the

sdftioment will be acceptable to both parties, and workable in the long run. In

‘which can help reduce illagal strikea by. unions and bfatant contract violations by

e ¢

rrianagamen;t.

: & ' ) T
flesparchers and -praciiioners have worked diligenlly for techniques to make

arbitration more compétlb’la with the bargaining process. Some of the auggeatloni

— \

resuiting froln their efforts have included: {1) final offer arbitration, in which the

arbitrator accepts the final position of only one of the parties; {2) issue-by-issue

choice, with ndiidual " items .of dispute submitted to arbitration -rather than a
’ ‘ + . o= .

tomplate contract proposal; (3) multiple-inal oHers that allow the arbittator to -

’

raquire each party to submit sevaral proposals, from which he chooses the one he

o
-+
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}l}jnks the best; (1_?!' rapaat' ofter selection, allowing the arbitrator to reject both

offers submiﬂadﬁby the parties and to require two more; (5) madified-final offer,

which allows the erbltrator to modity the offers subrhitted by the p;mios and
Y | . write his own award on that basls; and (6} mediation arbitra-tlon. or med-arb, with ¢

an arbitrator acth.']g as a madiator in the early stages of negoilation {Donn, 1881:

461-463, Gunderson, 1983: 12-18).
Sorne of the crltlclams levied against interast arbitration ara summarized by

my

~ Kruger and Jones (1981: 359) Tha most  publicizert complaint is that it has a '. ' s
. - .
chllllng ah‘ect on the partlas Incentiva to bargain in good faith. . If alther

. party anticlpales it will gst more from the arbltrator than. from a negnliatad'
settlement,. then it will hold its final poslﬂon In the hopes that tha arbitrator will_

s ) ‘ \ provide the better settloment. ‘Anoth_ar criiclsm’ ls that the parties may become
dependent on the process. Thisdis known. as the “narcotic' effect; maanlnﬁ the

. par_ties may feel they can avoid responsibility for making a decision H thoy gilow
the issug to go to arbitration. Cnnsequantly. the - process may become attractive .
to the extent that they depend on it excesslvely. = A thid negative effect is
labelied as the “fiip flop” effect, in which a permanent atbitrator may awerd in

,;',” ‘ favour of one party the first tims and the other party the .naxt“ time. éomblnqd

| with these dangers is the lack of ‘experience .on itie .part of many arbitrators and

‘thalr often IIrnIted undemlandlng of public finance. '

o " . . Ponak (1982: 38&) Illustratas that conventional arbitration leads to a lower \_“

rate of negotiated settiements In Canada.‘as compared to systems In whicl}.stdkes _

E P are pel};nlttad.' For 'exampla, British Cofumbia taacham'operaiihg undet a%vénﬁonal

w! . *

. / arbitration sysler.n have boen ab!a to achlove negotiated seﬂlomont ?0% of the

time; Ontarlo leacheru. wllh a rlght to strike, have a settlement rate of 93%.
- .

'. Federel "civil aervants, .who musi submit lhalr dlsputes to arbitration, manage to .

L
. ™
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setlle 75%. of the ime, whereas tederel civil servanis who can stike achieve

- settlements 88% of the ime.’
. Another majar erlicism of arbiiratian in the publlc sector Is that It Is a
; o "decision process inimical to the tenets and operation of our system of representative N
govemment” (Feuille, 1979: 71}. The accountabllity of elected public offlcials is
shifted to. administratively appointa;.i arbitralom./whobinsulata public decision . ‘
- procastes from‘ public influsnce. Kegmey (1984; 262) stetes that this constitutes
an lagal delegation of powér-lo p.ersons who, though po;- respons_ive to ‘the
. eleclorate, .era charged with rn.akir:mg decisions 'on the ,ax;;enditure of pubtic monies
Y -and other aignfﬁ—ca.nt public lssues. - Ba‘éause of this, several early ludlclai decisions L
- .

in the United States found arbit;'at_lon ilegal, and even foday it has been Baclqred :

. unconstl{uﬂonal or illegal in four American states, Clak (1981: 371} agrees with

) N
such opinjons, stating:
It would eppear that the public is beginning to recognize
that compulsory .arbitration involves declslons being made by
unelected third paries who have no polhlcal accountabllity
{o the public at large...

.
g &
. . .

. . He-goes on 16 suggest there Is a trend aws:;' from using it as & means for resoiving

impasses in-collective Bargalnlng.

Y In _Canada conventional Interest arbitration has been quite successtul at
\ . eliminating work stoppages in the public sector. Underdying the use of arbitration-
(f [ ] LY

is the belisf that cerain organizations are so vital to lho proper funcllioning oi
-t soclety thet . strikes aend lockouts can not ba permitted. Charactoﬁstically. this
attitude has beer taken with respeact to the civil servlca. the police, firefightars,

hospital smployeas. and in some instances the Ieachlng-profassion. The result has
beaen descrbed as ‘institutionallzed compuisory arbltralion™. Howewver, all such
schemes emphaslzs' the value of reaching freely negotialed setflements rather than .

*
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arbitrated ones, 8o there ls ltle chance of compulsory arbitration becoming the

| , - | x

dominant impasse mechanism in the Canadian public sactbr {Glasbeek, 1976: 54-55).

L

Strike A .
The Canadian system oL ‘collactlve bargaining geﬁerﬁliy racognizes the inherent ’ E
conflict of interests beh\réor‘l- employarsb and employees involved in contract R s
nagoﬁallﬁns. A natural an'd relatively frequent consequence of th-ls conflict is the |
inability of management and amploysees o resolve all .ll-wlr dlsputeé at the bargaining
table. The maost powerful and controversial economic weapon avalhble for dealing
:wllh.' su.:h. a élﬂ?rence‘ls the withdrawal of the employses' services by strking. - )

1

Comesponding to ihat opﬂ;:m s the rpanagé_;nent's_dblllty to cease oporat!on§ and

\ »

"lock. eLIt" the employses untll they are more willing to accept the employer's .
oﬁr. The strike or lockout, or more accurataily. the threat of a strike or lut.:k-uut.
provides a major Indupamen'l for bothjpsntes to make concessions and compromises
rather than begr the costs related to such job acflon (Anderson and Gunderson, s
1982: 220). '

~ The term ‘"sirike® s thought to have orl_glnatad on the ocea;ls with the
sallors' practice of hauling down, t;r "étriklng", their. sails to quit work. The

courts, and ot[her Interested parties, ganmlly interpret a, strike as "any concerted

stoppage of work by emplqyaas...and any concerted slowdown or olﬁer concerfed Coa

Interruption of operations by employees” (Keamey, 1954: 207-208). This definition

entails practically any intarrupﬂon of norrpal.lob oparations, whather through an

aétual_ walk-out, slowdown, sick-out, or similar tactic. ' %
Since the Gnnadla.n provinces are given exclusive aiuthority to control education . -

“In_their respeciive ,juﬂsdlcllons: there tends to be some varation across ti-la

nation  with reapect to teachers' right ta strike In the collective bargaining process.
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Two provinces, Prince Edward .Island and Manitoba, have outlawed teacher strikes

and establishad arblration as the final stralegy tor rasolvlng an mpasse In
negollstlons. Newfound!a‘:nd New Brunswick, Ontario and Alberta place no restrictions
on the strike option. In Nova Scotia, the strlka is togal at ths provinclal leval of
ba}gn{ning, ‘but not at thé _Ioc.al favel. In S:askatchewan the iegistation makes e
distinction ‘_be_twea‘n conciliation and }l;adiath;n. with concillation baing 2 more
formalized process. It the conciliation process ] selacled strkes are lsgal, but

lhey are lllﬁgal ;f tba mediation process is chosen. ln British Columbla the strike .

is lagal only If the lssues _are nan-salary and banus related., Interestingly, In alli 9

areas where the strike Is !egal tha pravinces resarve ihe right lo lagislale an end

*

to tha strike (Snalgrova. 1 986. 15-1 6).

N:caud Villere and O'Connor (1983 199-207)“!nvast‘ ated teachar stikes» and
concluded that they fpllow‘a set farm ol‘ predictable p#{ems or phases: (1)
individual compiaints Ie-aditn«g.rc.n;';p'dissal!sfaction:‘ (2) general dissatistaction
increases u;;lon_ militancy an_d solidifles group goals; {3) :increasad rnillt?ncy'leads
to open t:onrrontatlon in- the fcl:n.rm of job action and strikke; (4) aRemmath. The
. duration and intensty of @ach phasa depends t;n koay sﬂuatlonal and anvlronmantal
factors, such as tha inteqs;ty of the feelings of the pﬁrticlpant_s. t!te degree of

the adversary ‘nature of the relationship, and.t{he length of time reseniments wero

. , _ S
harbourad betweern'the parias prior to thp strike. - : ] (

- Anather study by Hom, McGuire, andt Tomklewicz (1982: 162-164) agrees that

tepcher sirikes are not._ unpredictable random- occurrences., They focus on lhe?
discretiongry-poWers. of  school boands, claiming that the inclde'n'c.e' of sifkes can

be lessened consiterably when boatds engage in meaningfu! bitateral 'ra!a_lioné"'n“ilh'-

A
" r
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The history of sidkes In the public sector is reviewed by Kochan (1975:

!

169), who advances a number of tentative condusions. First, the affaciiveness of

the slﬂk;; a3 a union tactic is dependent upon tha*puilttcaé power and in.ﬂusnca
of ths' employees. - Sscond, the likelihood of a serious siﬁké threal, and actual - -~
strll‘:e. s great?st in large, poiflically complax areas where uriions have traditionaily-
' .boen actlve and powariul. Third, In)unctions have had Ill‘l.ba succoss in ending
_ strikea by large wunlens. . Fourh, .employers gnd the publié have become more

-willinq to resiat stjke pressures in light of curent aconolnlc concfitions, And

- ﬂnally. not all strikes are causod by unions aeeklng major irhprovgpents for their
- : I
A , X

NI ol' thaaa conclusions lead Kochan to ths concluaton th?t "the eﬁecﬂvaness_

mambers. :

~ of the’ atrike a3 a polilical or economilc wespon varias oonsldernhly across localities, ’

employs® groups, and over time" (1975; 169). . . i

IV. DETERMINANTS OF TEACHER MILTANCY
] = INCOLLECTIVE BARGAINING

' Teacher militancy has baan a growing phenomanon in Newfoundland gver the
past decade. This corrasponds to Increased teacher mllifancf‘rn both the United
States and the rest of Canada. The exact cause of such a trnnd is not precisaly

laﬁnﬂllsd gince " difarent disciplines take diffaring pqrspactivam on the topic.

i /

Economlsts focus—-on lhe econumic environmsnt. soclologists Iook at the social

system and the bargainlng pmcess. political acientists and hlstorians tend to

J—

emphasize tha pollt!cal onvlronment. while industrial analysts zarb in on dlapuie

e .
~ ]

mso!u'don stmtpgles. ' - . .l'

Much of tha Ineratura suggssts that low teacher pay, couled with a.general

 fze in ths stnndard of Ilvlng has béen the impstus. Zuelke and Willerman {1984: .,

»
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139-140) posit a number of other reasons, such as the rising number of men in

the arofession, the civil rights rmovement, the lowared pubillc suppor for @ducation,

the low professianal states afforded teaching in some areas of No:l:i Amerlca, the

iy

shit  in union organizing from (he privﬁte tq the public sector, and the rising
material expectnlidns of our sorﬂat,;. Thay also summarize the Iarqér soclo-economic
C,_,und soclopolitical issues rslated to this phennma_non: Incorpo_ritlnﬁ both oroanizal!onnl
and demographic varlables. They cantend l”h(.; grawth of public seclor unlons and
the advent of collective bargaining in the 19803 maant teachers hed a plausible

means, Ihrough"united' eflorts, to.¥hprove their conditions, .Hence. ynlonlsm end

-
[

birgalnlng each In'tum gontributed to teachsr militancy.

N Cresswell and Murphy T1980: 358-360) consider militancy in terms.of propensity .. - ,

fo engage in siike action, and they descibe three categaries of characteristics
which have been us:eful in discussing this lendency. First, I'hose o arésul;etlar
off economically are@ not as likely to support such activity, Second.’t-tlé teacher
who~ chooses to strike Is likely to have a stonger professional orentation, whe;__eai
the non-striking teachsr 13 mors likely to rasembles the "_nrganizétlon" man. And
finally, there are a number of persona) ahdbutes\Which appoar to be conelated

with a willingness to sifke. Such teachers are generdly less refigious, more

ilberal politicaily, fikely lo be male, younger (but not the very youngest), teaching

at the secondary level, and less satisfied with thair work and career,

The fiterature reviewsd in this Section concentrates on teacher characteristics,

-+

85 they impact upon alitides toward collective bargaining, Yet, it is acknowledged

-t

" that there are other factors, moslly outside of teachers' personal domain, which

. Q
can affect those attitudes. Howaever, the_sa are beyond the scope of the present study.

L
o



T o , -2 42
) . Sex r S

4

There is a preponchranée of evidence supporting the hypothesls that ‘male
! teachers are rnore mitltant than femele teachers In their ettltudea toward r;ollectlve

- ' bargaining.  Nichols {1981: 86) found that male teachers, more so than their
’ ’ [ * [

female counterparts, were more favourable toward tollective bargalning, wers more

rer.:eptive to advanced unlon'activllles. were bolder in edvocattng a strong Bergalnln-g

-

+ process, and were more convinced that collectlve bargalning would enhance the
" professional stalus of teachers and lead to* greeler 1ob aacurity. Warren {1974
97) reported that strlklng teachers are more often men than women. Rooks (1980:

30—31) reperte lhat Sinlcropi (1968), allgl Ciqninger (19?11 found slgniﬁcant differences

ln atlltudee towerd cnllecﬂve b@einlng when respondents were categorized e

)
according to eex. with maleA being more militant, as did also Dunn and Bailey . .

(073, Mikrut (1076), and ,lohneon (1879). This finding is confirmed by Aluto and
Belnsco {1974: 223). ano and Nelken (1975: 82). Fox and Wince (19?8- 55), and
Zuelke and WIIIen'nan (1934. 142). ' : ‘ .

«

Rosenthal (1989. 63, 68) has suggested  that this was becauvas men have

tanded to- be more=aggresslve lhen women due to sotial expectations encouraging

n-reles to be more domlnant and pawer orlented. Tomkiewicz (1979: 92), however.

‘ -provides e sllghtlyl dltferent axplanation, !-te claims males are lypﬁeﬂy more
1 . carger onented simply because of the!r greater long term financlal respensibillrles ,;

- . . 1

as :heedsi of the family.

d ~ Teaching Cerificate Lovel | | .
~ . _ " For the yst part, collective behaviour has been found to be positivaly

0 . correlated with the educational '-Ievel Q teachers. Fox and Wince (107p: 55), for

"I‘_-" | . ‘ mmble. found mllitancy to be positively associated with having a Master's degree.
v .1 .
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_ Similar findings were recog;ﬂzed by Jessup (1978: 46). In Newfoundland, Snelgrove

(1986: 104-109) dnruménfed significant diHerence's between teachers with different

lavel cerllﬁcate's‘ﬁ a varlety of e!emenis within the colladrﬁ barg'alr;lng 'procass

In NaMoundland.‘ b-ll]t‘flﬁl'l? o!bthesa diﬁara;'lcas uijas directly ralated to militanpy : -
dn cnllscﬂve bargaining. "Rothnjlqn‘(waz: 34) claims  any positive correlgtion
betwsen higher- cartiﬁcat.a levels and teacher ml!i.tancy in collective bargaining is
- becayse the fewards -of teﬁchlng are r'olati\'re‘ly- low, u.‘rhan compared " to -,othgr 2

.prolessions. The petcepiio'rp of r.eiativ_a deprivation will thus be stronger among
: A

“teachers with more ‘education, 5o one would expect a Greater inclination toward

-

L]

collective behaviour among teachars with higher 1evels of aducation.

“However{ this does .not always translate into -attitudinal militancy .toward . =~ . .
I i ] . C gy ' -
collective bargairing. Warren (1874: 68), for example; found that the educational "

level "of taacheré was not a signiﬁcant' factor in determining teacher attitudes

toward strikes. Wamen's-finding echoes those of an earlier ‘st.udy. at the Univarsity

of South Carolina, which ‘reached tha ’samé conclusion (Towars, 1969: 206). Caution s

*

must therefors be exercised in r'fmking any bold cliaims about‘ the influence of

educational lave! in determining teacher attitudes toward collective bargaining.

- L]

Experence - :" .-‘

" .Experience is geno_rall;} related to ags, although women teachers may sometimes .

interrupt thelr ‘careers at varous points to raise famliles. Still, 'accordlng to

] A

étembérd. tha ~variable years of a:g.perience can be Interchanged with age without .
negatively affecting conclusions (In Rooks, 1980: 29).”

One of the classical studies done on collective bargaining -in action ﬁas__

condqu\ad by Stephen Cole (1969: 91-92), who showqq that teachers over the age:

of fity were léss militant than Yheir younger colleagues, and more fikely: to hav-'e-‘ _ S

—
Ll " N *
v » . g R . + MR
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negative atﬂl.udea tawarci unions. Cole considered this ﬁn_d!nﬁ important because
it reflactad the type of socialization fo which the teacher hnci been exposed.
Nichols (1981: 21} cites Osbum's study in Oregon, which showed teac.hers
. B with favourable attitudes toward collective bargeining generafly having less than

iha average number of ysars of .e‘xpaﬂanc'a. In his own study, Nichols discovenad

that teachers who have one to five years of qyfperianca were much more supportive

" of the bargaining pracess than were ‘morb experienced teachers, and the yon.inger
teachers i_\'fere identified as primary targets for union leaders who wanted greater

o -, , ' . i . .." " "
' '!a_'schar suppott {p. 87). Earlier, Stemberg had found that years of experlence, or

T age, was the most conaistent contributarto attitudinal dlﬂa‘rances'ambng teachers

' school teachers in Perinsylvénia "agre®y, noting that teachars;\ with “fewer thah
'/ Tiwenty yaa}s of egpaﬂenéa favourad strke action mors then teachars with more -
than twérgty years of experlence. This factor was also wonsidered by Fletcher
LY

(1978: 23}, who rbports that ﬁarsons under forly supported orgsnizations advocating

services ta a greater extent’ than did those over forty. More recently, Tomidewicz

-

snd Tomkiewicz (1985: 18§)—demonstr_ated that non-tenured teaﬁhem have significantly
i B‘elgmve.

(3986: 122) alao found significant diferences to exist in alti_ludas towand publlo

< more favourable attiiudes toward.untor'i;" then fonger service leachers.

- disclosyre of Eontra& _hrc;poéa!s when leachers. were ranked by experence. .
Warren (1974: 128) rafionalizes that -with respect to Job action, the vry
| youngést ﬁroup of gen}:_hgm tend to steke :Iega than. the group mean hacause they
- ‘ _+. are stil in the "Hor;aymﬁoq phase" of thelr caresr, and ha)i;é nat ;Il:rnly astablished
‘ | L L themaetves in the profeasi_on.' The oldest groﬁp. on the ;:lhar- hand, are hﬁr'_very'r

ammn i 4w

" militant elther.. Having taught for many years -they are gonerally quite advancad

v
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~towo‘r_d'cqtiecuve aclion (In Rooks,. 1980: 29). . Ahlum's, study (1980: 59) of poblic

. coftaciive bargai'nlng,’ the paﬁsage of bargaining laws, and the withholding of ~
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on the salary scale. -So the teachers with the most to gain from 8n increass In
LN N
salary levaels are the ones with five do ten years of axpeﬂan;\a. and they are the

ones who are usually most supportive of militant action. Rothman {1982: 3233)
-

adds that this could also be related to the fact that younger teachers recaelve less

rewards from the system, and usually have iess power ana autharﬂy'.'

Teaching Level

There is somefjmes confiicting syid'e,nce ‘on the effect the grade level at

which taa'chars are ampioyad has on, thelr attltudas toward conacthra bargaining.

Nlchols {1981: 22) surnmarizas sevaml studias which show no dmerance In aﬂiludes

L]

+

of teachers at lhe elamantmy level and their colleagues at the sacendary leval. :

Nichols did find, some evidence in hls_own study, howaver, to suggest that sacondary
level léachem percelved .a graater naad for collective bargaining than did ,alamantﬁw
teachers. Ha alao concluded that aacondary teachers felt collecliva bargainlng
.would benefit thair profession as a whole, whlle slementary wachars ware much
more careful in their assessment (p. BB)\\ ‘

. In his analysis af tho New York teqchar strlke of 1962, Cole (1969: 132-136)

found that a much greater number of slementary teachers refused to follow thé

decision to strike than did higH school teachers. Fox and Wince (1976: 55) found

militancy 1o be positively currelated to “grade level taught, though only Jo a minor

extent. Donnenwerth and Cox (1978: 432) also found the grade lavel taught to
' N

have *a -comparatively Iarge direct. al'fec.i ore atttudinal nﬂlilancy However, they.

recognize that !his rnight beo a sex tactor sinca, traditionally, there hav en
more mate toachem employed at the secondary leval. Simllar ﬁndlngs were mads

by Wamren (1974- 106), and Zuelke and Willerman (1984: 14:3). who have raponad

3
teachers at the ]untbr and senior high school to be moré mifitant than arerpentury
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" schooi teachers. Such evlq?nce supports Rosenthal's earler claim (1889: 68) that
sacondary teachers are more likely to rank high on an Index of participation and

combativeness scafe, and ba more inclined to participate in strike actlon.

Community Type
Communlty Is sometimes seen as an Influencing variable, when considered as
3 o being either rural’ or urban, Moore (1971: 250) has wtitten that rural residents

- : . ' T .
arg known {o share a strong antilabour bias, which they obften impant to their

-y L chlidrqn. McKelva}y‘ {1969: 539) aiso. noted this distinction Qﬁan. he a&mw!ed-gad .

" the fact ﬂndlng pi:oaaas to be more affective in smaller _o'arrimunlllas and rural

Ed
——

* arpas than In I-urger urban centers, where strong and mllitant -'Iabqur unlons exist
;rid 'whai'e both sldés have had more*'experience wlth- collective bargaining.
Nichols (1981: 21) axlandg this claim by refarring tc; Osbum’s study, which found | .
Missour teachers in urban areas to have more favourable atttudes toward collective

bargaining than teachers In rural areas.

3

o - | The Iterature is rathar limitad on this rural - urban difference, however, :
. and sometimes apbears to be contradictory. Alutto and Belasco (1974: 222}, for ' -
example, rejact the above.findings with their conclusion that tanc-har.f. In urban )
alstﬁds ‘fevaalé'd mlll;'ant attitudes, probably because they wara' provided a .
.higher 'dagree;ol' participation In the decislon-making process. The research, ’
tﬁomfore, does not support any bold clairris‘ 'd;'tha a_ﬂact of community type on

.alttudes toward caollective b?rgalnlng, but it Is a factor to be considered since so

‘ litle evidence presently exists on its influence In collective bargams.

-
-
¥

Z
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nl—.nc:al schodl administrators, who basicnlly inclu‘clo principals and yice-prlnclpals.-‘:
ara- often described as being caught in the middle of .a schizophrenic dii}tamma
when it comes to collective bargaining. Teachers tend to pertetve ll:lﬂl"l'l as
ré&‘esantatlves. of the school -boards, bnt _tnn bnards do not nﬁord‘tham full
mnqagamanl privileéas. S

Caldwell and Cusdman (1979: 37 mal.ca ref;rencn to a number of _.sludles ' .
which indicate that, In a bargainln},-, sitiatlon teachers perceive ‘the ﬁnnclpfil as -

i

the direct agent of their employer, the schbel board, and ciaim that retations o ‘ .

! . between teachers .and local .'admlnlstratoré ara siralned afiér a period of négntlallo'ns o - RO

Dunn and Bailey (1873:. 119-120) raviawad the literature In an atlompt to ldentify

' trends in - attitudes toward collactlvo bargaining. Thay reported that the most —
. :
significant ditference in . attitudes was linked to the position of the raspondent. ) .

\ ﬁa; cite Fishers study (1968) showing significant differences betwéen teacher

and principails In their attitudes toward collective bargaining, Carleton's conclusion
{1967) that principals were lass favourable toward strikes; and Phelp’s ﬂndlng o
{1970) that adminlstrators atlitudes ware  more similar to those of boards of

educatian than to teachers. In Newloundland, Snalgrova (1886: 134-135) found - .g
aigniﬁnant attitudinal diﬂerencas itin axist . between pdnclpals arsg taachars on :

number of solected aspects of colective bargainirrg, Including corppulsory bindlng

arbltration, which pnncipals tended to tavour rnore than teachers, ’ ’ ’

Masseft (1983: 79, 29) studied three urhan school districts In Loalsiana io

- ‘ .
dotennina it prlnclpals dlﬁarad from te'achem in their perceptions ‘of coliactlve_
bargnlnlng His da!f/ revealed that teachere parcalvad collactive bargaininq more o

positivgly than did pﬂnclpals. This Ied him, to auggeat that the almospharo of

polarization has often led princlpala Io choose aidaa. and they tend to rove

] - | . '

[ At

. , |
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!owufdo management,  This concursl with Lleberman's earlier observation th
"there is a clear cut tendency for pﬂpcipais and‘supon;lsors to pull 'oul of teacher \,,.ﬂ-\
organlf.gtlons at all lsvels and become cleary Identified as a par of monagement“
(In Robarts, 1980: 38). In -Ganada this tendency is not so avident bacause principals

are often members of the teachers’ ynlons. ,

-, ~

! I' E s . '

if a 'toaonef's -predisposition towerd militent union activities is- stro.ng_ly I

. Inﬂuonood by soclalization acqoirod _prior. 0" entering the profession, { sesms

logtcal thal it is also aﬂootod by tho expetiences encountered after, onleripg ‘the

,sohool system, Colo }1'969. 101) has roported teacher Llssatlsracllon with” work

_‘,condniona as havlng a stlght inﬂuence on teacher mititancy. Alutto and Bolnsoo

(1974: 224-225) found career, dissatlsfaotlon and felt jobytension to be a signtﬂoant

predictor. of attitudinal militancy among toachors and nurses, whilo Brunc and

Nelkan (19?5. 82) dlscovered thet the higher a teacher’s momlo. the less lkely .

“‘1‘\1§

) atriklng teachers to.be more unhappy with their cholco of career than non-strikers,

. where mnmbarshlp In a teacher union is strictly voluntary. Nichols (1981: 21) did

* that momborsh}p in a union looal was ulgnmoanw related to teacher strike behaviour.

ﬁ.m s S

was that teacher's propensity to strike. Warrons sludy {1974: 122) also showed

Fl

h = - ‘ . 1

Thone is Htl!a regsearch oorralatlng union involvement with attitudinal rnllltancy(

among touohera. Most of the' avallablo ovidonco comes from the Unied Statos.

L

report Osoom"s' ﬂndlng ’ that teachers with favourable atti’tudoa toward collective

5

bargaining - uaua\ly bolongod to a unlon Warren {1974: 114-117) likawise noted

an



o
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" of rgllg:‘on’ and teacher militancy.

, 4.9

Ons of the strongest statements on the effect of membership In a prolessional
employae organization on attitudes toward collective bargaining ls.‘mnde By Sternberg,
who lclalmad that -office holding ur;ion' mambery ‘s;.lpportad strike tactics to a
greater degfee than did other teachers (in Rooks, 1980: 32). Such a finding does

seem consiftent with what one would logically assume. That is, more active union

members wollld be more supportive of collective action taken by that organization.

Ballglon * : .
- : , N

Cole (1989:"168-87} discovarad that "no characteristic of a teacher's poallhm '

in his profession was more r.:]nsely related to militancy than were -religion and

S

political afﬂliatiqn'. He reports a strong nogativa correlation betwedn lntenslty

1

L W
L]

Fox and Wince (1978: 55), In their study of occupational miltancy- among

teachars, found that Roman Cafholic teachers and teachers: with no .retlgious affiitation

were more m.llitant than - were Protestant taachers.™FPalestini (1980:‘83)-has added

that In a Roman Cathollc setting, religious teachers percalve éollecﬂva bargalnlng
as having a mare- negative effect than do lay teachers, while Zuelke .and Wlllar#nan
(1984: 143) found religious affiliation to be a slgniﬂcant demographic variable Iln
determining taad:lar militancy. in Newfoundtand, Snelgrove {1988: 99—104) found
highly significant cilﬂerencgs -between Itaachars I_In each of Integrataed. districta and
Roman Cathollc districts on the one hand.'and‘ teachers in the Pentecostal district
on the other. Pentecostal teachers expressaayir\bl?uer agreer'nan.t with compuisory
binding arbilratlc‘:ﬁ than their I'non-Pentaco‘staI'colleaguas. wore less 6onl'lc'!enl
about the posltive imp'act collectfve lbargalﬁing hhas.' had on'tha. protection of
taachar righls. and were more strongly convinced that the N.T:A. was mgre hnn\dly
involved in "union® rather than professlionat activitles. - (

RN
N

o —



V. CONCLUSION
The emergence of the collective bargaining process has sparked the interest .
A of many writers and schblars. as evidenced by the growing collection of Iilel;ature“‘
on the subjact. 'Flasearchers are grn.ciually plecing togsther varous clues to
provide a ciearer .undarst;nd'?ng of this new phenomenon. |t is expected that
' : " collective bargaining vdll"continua to flourish,- espaclally in democratic societies

which foster its growth,
At the seme 'tlma;i{ must be ;aéagnl:.:ed that the system has not yet been
.-pa_rlactad. Tﬁera remain some fundamental philosophical issuss to be explorad
with .'respecl to .lhq' n‘a_lure -a.nd rolg 'of collective bargaining in education,’ as
+teachers seek to rationalize their. attitudes toward the.procas;. Educ&tc;;s cannot
" aMord 'to “ac;cept collective bargaining’ carte ‘blan{:ha. without placing i in its to.tal
cohtext and‘ adtnqwledging the I‘ Iicet.lons it has for‘ the complete social structure.
‘Neither cen they conslder collective bargaining as uni-directional or one-dimensional,
or it Is intertwlned with a myrad of larger societal factors and shaped by a host
of personal attributes. To place it in isolation from the very forces _which shape
" it would be misleading. .
; : ‘ As t‘each_erﬁ examine thelr rolg in the bargaining process, and in society as a
.whaie. new trends miay emerge. Collgctive bar&alning may be refined or modified
to l;e'tter serve teachers while also satistying the needs of the people for whom
the scI:hool systerns have been established, However, through thoughtful.analysis
< and careiul reflaction, alded by empiﬁcal rasaarch teachers can adapi the collective

o~ bargulnlng pﬂnclpla to the ﬂeld of education without sacnﬂclng thalr profgssional
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* CHAPTER il
HISTORICAL AND PHILOSOPHICAL PERSPEC‘I'N’E/
I INTRODUGTION. "’
.The' involvement of the Pentecostal Assemblles of Newfoundland In education

is a relatively recent occurrence, with most of its activity taking plac'e; in the
' 1

. past thirty years. The, Pentecostal schools in existence today, within the province

of Newfoundiand, grew out of a specific historical context, and the philosophy. of

. education espoused by ils supporters stems largely from that history. It ig therefore

r

important to ‘examine these historical and philosophical robts if a clear understandirg

of the attitudes expressed by Pentacostal teachers Is 1o ba realized. ) /
. - .
. Il. HISTORICAL PERSPECTIVE
Life dufing the early years of saﬁlaﬁ}ént in Newloundiand was quite chaotlc.

Although permanent settlament on the Island was prohibited by the B_ritlsh.f'.aome

2

peopla’ r;fusad to heed that_- law and astablished them.sah;es in virlous isolatad - -

communities. . 'However. their life was not easy. They were menaced by the ship-

E

fishermen  and fishing admirals, w!-nil_e‘ also being subjected to attacks -by the
{

French and cther nations coveting Newloundland's rich flshing grm.mds {Sheldon,
1972: 4). .- f

l -

In that envlronmeht no provision was made by any goveming'body for the

moral or cultural wellare of these settiers. * The only agencies to provide any

form of education and culture ware the churches, whose effarts in this regard

w -

were ‘diracted towar::!s education. through a -number of “s es". These included
The Society for the Propagation of the Gospe! in Foreign-Parts (c. 1723), The

Society for 'mproving: the Conditions of the. Pc;orl in St. John's (¢. 1804), The

Beh_avalent Iish-~Gaciety (1806), and The Newfoundland Schoal Socisty {1823), -

A
P,
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which was later known as the Colonlal® and Continetal Church Saciety. Of these
R N g

four societles, the Colonlal and Continental Church Society is generally considared

4

as the most Important. Ms chief aim was “to communicate free Instruction to the

Boc;r inhabitants of aii dengminations” {Rowe, 1964: 26-41),

™ -
This inilial Involvement of the churches in prwidlﬂg some measure of education

L. . »
* .was vital in establishing the tradition that churches had a right to direct education

in Newfoundiand.: According to Teresli_ui: : '

The early schools, then, were organized for the children of

the poor, under the directlon, of the Churches, or under
Church-sponsored Institutions. This clrcumstance Is perhaps

one of the most significant in understanding the importance .

" that .the .Churches have always beén given in-the organization -
and administration of aducation. . (In Sheldon, 1972: 10)

- The denominational character of educa{lon‘wabrdlnfqrq:ed by the patterns of'
seitlement-which developed in Newfoundland, with Protestarts and Roman Catholics
oftén settling in areas wﬁere theirs was the predorﬁinﬁnt religion.  When this
accurred, it waa‘ relatively e;sy for the Chuich to maintain pontmlxuf the educational

"systern (Persons, 1964: 12-13).

a .l . " -
Adherepts of the Mathodist Church also attempted to provide their gwn

‘_ schools,” and ‘there. is some 'md‘d'hnd‘e to suggest that Methodism made is greatest

galns Irfhlhoae areas whare educatiopal f'acilitleh ware most latking. Their interest _
In education reflected the Imporfan;e they attached to‘ g,l\:;r\/lndlvldual being able
-fo féa'cl .and _ur'.ider'.mnd tha Bibler Slpce. the Me'{j'nodislh were largaly converts trom !
Aﬁﬁl!cahlsm. ‘tﬁana‘f.wes aftén oonai;:lerabl'o tehslo'ﬂ' between the two church oroups
(Parsons, 1964:10; wae.‘1984: 75). This factor may have reduced any deflre far
extensive cooperation botween tha‘h‘nn'in' educational malters, '

When Newfoundland's ‘govemment pastod its st Education Act in 183,

threa yeéra sfter ‘its first focal asserrfbly for Representative QGovernment had been

set up, the denon'n_lnallbnal basis for education had ‘been firmly éstablishqd. In that

'.'-"-.'-_;, R o, B L . . . . -
'5'&[".}.‘.51!.".:“1',\?.(1‘--.- B T T T . .-'/." -t ' oeeo - N o i
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4

first Act, the govemment undertook to Anancially assist orbanlzatlona canying on-

educational work, and also set aside funding to encourage boards to build and

maintain new schools.

v . In*successive years, all attempts by the govammant to reduce the denominationai e

chgrac{ar of educat;on in Newfoundland met with dlsma] failure. One attempt to -
' set up & non-denominational academy in 1844 met with resolute opposition, and

the experimental school had to be abandoned a few ';'regra later, bther sttempts to "/
'ihrﬁr!ge on the ecclesiastical cor_ﬁol of education rasulted in an endless aray of

controv‘e'rsy and confiict {Rowe, 1964: 82),

: By 1874 the political climate was ripe 10" allow the division of school bystems .
s along.-dQnomlnatIonal :lines to be‘ extended even furthar. Copsaquantly. th? Bill riuf, - N
1874 was .e.nacled. ‘which stated -that Protestant educatlor;;"was to receive grants -
"'equal in. prqportionb.raccording to population”, to'the"“'sums appropriated for y
. Roman Cathaollc educaiional pufposes. This aliowed the ;Lmdlvl;e.idn of the Protestant
grant along denominational lines, and a census was takém for this purpoée. Al . - ;
' that time the population of Newfoundland was shown to be d_ls!rl.buted in the
' “ following ﬁanner: i '
— . Roman Ca{ﬁalio . 64,317
' Church of England 59,561 )
" . " Methodist 36,702 |
. Presbyterian 1,168 ' )
e ‘ - /
' ) . Congregational 461 p T R
- These churches were then recognized for educatianal purposes, witﬁt the féalvdﬂon
Army Church baing added to the list in 1892 (Parsons, 1989: 8-9). L °

Ipterestlngt;, the principle of denominational schooling Invited . ‘criticism from

I's
i

*
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the time of Hah inception. When the BIll of 1874 was beinpg debated, the Honourable
£ . M. Stabb is recorded as waming:

U - N Many in thls Council would live to see the day, when those »
' ' now urging on this work. will regret that it was ever consummated;
L in St. John's Hs efforts may not be immediately or very largely
" ' foit, but in the small communities, Qesideg lassening -the
efficiency of schools it will engender ‘a spint of dislike ‘and
" « hostllity amongst children growing up as neighbours. (in Parsons,

5 1889: 9) - K ‘
-.'r , ]

it was -agalnst this historical background that the Pentecostal Assemblies of

el Newfoun dlarLcLlnﬂiath its attempts to galn govarnment racognition for educational

pwposds in the first héll of this century. Hs present” school systém has a rather .
_ colourful history, Inseparably finked to the growth of Pantecostal churches—imthe———
TN ¥ ™ - H EDEE e -
province. This link betwean church and achoo! developed largely out of necessity
" more so than chaﬁg_f and the infimate relationship between the two institutions
has remained throughout the years. : . /
. & .
ST - Curran!IBantecostal roots in’ Narlh America can be trscad to the baginning
Y . of gha twentieth cantury, when many ofMadmonaI churchas were ignorlng

T " the value of a parsonal experience in rallgion. in its stead, they were embradng

a “new criticism” and liberal thaology, which al times .attacked the ?unpamanta!s

f -

of faith which had been considered sacred in the past. This lad some to see religion /

as bocdmlr;g a formalized ritual, devold of personal relavance. {

"To countanict this perception of religious lnerlia.' or Ioss of evangalical

»

® tervour, some par.spla began to giva themsalvas to haarl searching prayer,. fasting,

i{“ « and Bible s’tudy Within this ssfling, the unusual phanomanon of glomlalla. commonly
rafarred to as “speaking In tcmguas y bqgan to aoccur in 180t and 1906 (Nichol,
: ) . 1988 28-28) From lh;s: begim;;ga the Pentecostal message bxploded into a
-;‘(/ \) : | massive l‘undnmantaiist movement which today encompasses the world In scope. At _ _'

e - —am—— -

t  the haart of the Pentacostals’ doctrine is an unshakeabH conviction that the bele

P B G (R T e e S : T F
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is the ir'\spirad and inerrant Word of God, a.nd s princlpl'ea are as rafla‘\{an! today )
as when they were first expressed. Their docirinal teachings stress sawatlo;t
_ through repentance, personal holiness, a deeply emotional a1d meaningtu! rellgious
experience known 88 the bapt.lsm in the Holy Spirt, divine Intarvantlbn\l;y God -
into the aflairs of man in response to prayer and faith, and thé imminent retum
i N *™  of Jasus Chfist to earth. These befiefs, coupled with those of orthodox Chri;:tianlty. "
‘ “Stind as tha comerstones of thair faith. '
"I Nawfoundland. the Pentecostal ‘SHurch began when a lady named Alice
Bella Garrigls, 52 years of age and single, came to the country in regponse to
what she considered a divine calling. She amived at Port-aux-Basques In November, : ]
. 1910,.and émqagded ‘fo St. John's to begin her "mi;slonaw" endeavours. On Easter
“Sunday, 1911, the €t Pentecostal church opgned its doors under the name of S
"ﬁatheseda Mission®*, at 207 ‘Gmar Strest in. the capital .city. Yet, it was not until
_;\ 1925 that the Penteco@lﬁ\ssemblie? of Newloundiand became incomorated as”an
. official religious body (Janes, 1983: 133-144). . .
| . When the Pentecostals arived on the ecclesiastical circuit in Newlfoundtang |
they were usual-l_; ?reala_d as a fainatical‘“ group, Wus atternpts werea mat:]a to
stifle thair growth. _One effactivp means of doing this was through the school
- - s;stalm. as the gxiskng churc;hes wore not always obligated to provide- schooling

for persons -of other faiths. -Since the mainline churches controlled Iﬁa schools, \ .
J . .

ce any afternpts to adopt anything cutsida of those systems could Ie'h::! to being ostracized,
» being kept out of school, or being ridiculed (Ja"nes, 1983:; 152-133). = T,
One ciear iliustratlon of the kind of raligl?us prejudice faced by Pantecostal
paopfle stems from a situatlon In W‘lci Bight {now Baachslde). whera a Peniecoatal
‘b_hurch was being atarted. The superintendent -of educatlon with the United CI‘wrch._ ,

Dr. Levl Curlls, wrote the following waming to a gentleman in that community: . e



Evidently the peopla of Wild Bight have proven disioyal o
the Church, and have boen running Mter something eise. Now,
let me say that we think no effot too great to make for
People who.are loyal to us, but when paople prove disioyal
they do not desarve much consideration. H the people of
Wiid Bight tum the)r back upon owr Church and link up with
something elss, they must take that somethtng else and make
the bast of k...

1. am, howevar. writing Mr. Swedappla./faquasting him to
send tho teacher to Wld Bight for the balance of the year
k: and by that time we shall see whether the pecple of Wiid
Bight infand to stand by thelr Church or to leave It H they
» - . have no. more regard for thelr chiidren than to have tham
' - grow up in ignordrice:fgr the sake of some fanatical movement,
they do not daserve our consldaraﬂun

) - If you ¢an nssura me that the people of Wild Bight are golng | ' ' .
a . * .to stand by the Church | shall se& That you get all that can = - .

1 L ’ be done for you In schqul matters. (Letier to Robort Young,
— o March 13,-1028) '

y T It was clrcumstance.s such as this whfch led tha suporlntandant of the Pantacostal ._
' . Asurnbllas; Ravernnd Eugena Vaters, to, protesl unfalr treatment and arnhm‘k on & -
21 yoar, struggle for government mcognltlon#l ordar to propatly pmvlda aducatiqnal
. Sarvices to tha Pantacostal peopla,_ The flrst foothold for ths ﬂedgllng denomlnauon )
came in Point au Bly, as the result q! & “revival® In the early 1930s, when prgctlcally S

the whele comniunﬂy' acoqpta& the Pentecostal message. Tha UnHed bhﬁr&h school ‘
“board: consaquently folt no obllgathn 1o corye providlng schonl sarvlces to’

. thege mople. alnce thay werg .no Ionger mem 3 of Its church. This forced the h .

parents In that egrnmun&y to’ seek some cther means of achoonn!; In 1031, with * - ' -

No-. jmmmment funding, lhey declded to use a former fish lo:t a3 ' their school. b - ‘

wr

~--Reverand Vaters objected fo having 1o resort 1o such measures, stating; ..

- It seems to me the ‘Pentacastal people of this country have a
- right to some attention on the pat of, those goveming them...
* We as Pentécostal pacple, who now number somo theusands,
demand talr treatment and equal. rights from our Governmant..
. . The time has come for some practical cooperation. (Leﬂar to
e - Dr. P. Vincent. Burke, August 25 193y '

‘. . . . . . \ .
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With the introduction of Commission Goyernment, in 1934, Reverend Vaters

o

ropeated his appeal, complaining of no representation for his church, and speaking
of unigsir treatment from churches who “would prefer to see us out of existence".

Pdlnting out that his church was operating schools in several communlties, v;riihoul
. 4
government monies, Reverend Vaters continued hls argument:

| would like to see it that tha Pen bebLn:cl.'?.tal Newfoundlander or
-any other Newloundlandet wouid givan the samae privileges
- and civic-rights as any: other of tha most powarful danominations
and that church Influence was lited out entirely. (Letter to

F.C. Alderdice, Aprit 11, 1335) . .

.

A subsequent request, in 1836, for a Panfecostal board of eduqatidn. and” @ further
proportional division of the Education Grant was :tul:nbd down, with the following
nate being recorded in the govemmémt's ‘minutes:: ‘

Ordered that in connecﬂon with Educatfonal admlnislration in
Newfoundland, the, Comml&slnn adhere to the principle " of
recognltlon of the thrae predominating ralig!ol:s denominations, ..
only. viz;-the Church of England, the Roman Catholic Chureh L
gnd the United Church, as adopted inthe Education (Amend ment) '
Act No. 11 of 1935, and are nol prepared to authorize any

i} sub-division of the Educational- Grants baynnd these three rnalur
dgnominations. . .
It is open to...the Péntacostal Assqmbhas. o arrange to. avall |
of the existing facllities afforded by the' Schools .or Boards of .
Education operdted Mnder the direction of the threa - lﬁa]or
denomlnatl'ons. or the -facilities prowded direcily through.the

o ‘DepagmentofEducation (Minutes of Comrmission of Govermment, 3

- F Newl‘oundland 193—'38° HA 13- 38) S

This ordar had lo Iatar ba alterad because It !alted to acknowled-ge tha other !our'

q- " W t-.

danOminatlons alraady recognizad for q;:lucattonal purposes in the coldny.

ln 1he late 19303 an, satlempt was, rnade to accnmmodata lha Pantecostals in . -

oducational mattars thrnugh -the asmbllshmam of’ t:ummunlty schools. urrder the' .

control and managemen! of the Daﬁ’anment of Educatlon. In areas whare nanher :

compromlse was the 1935 census ﬂgures, whlch ror tha first time recordad Pentecostnls

of the ral:ognlzed churches was provlding a schoo!. One key influence In thla .
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‘and showead their mumber to;be 3.721.. The Department then tred to satisly the
Penfacpstal people by providing fur‘lding‘ fom::huols In such communities and,
whenever possible, a Pantecostal teacher. Consequently, by 1939, througt; these
and other circumstances, thara‘had, bean Pentaoqstai teachar:; engsged at Windsor
{Reginald Andrews), Horse lsland (Effle Rowe), Sansom's Island: (Mabel March),’
Point au Bay (Robina Parsons), Salt Poqd (Ursula Slade), and B'gck' island {Douglas
Luff). The improved treatment accorded the Pentecostals at this _flma came about
Iafgely_ becauss of the efforts of or.le of the chief executive officers for eduﬁatlpn
at'lﬁe time, Mr. LJ. IBamson. ‘who .cut acr;:ass rod tape an‘d atlsmpiad'tqllnject a

greater, dagraa of aqual traatment Into departmenlgl policles. HReverend Vaters was

alwaya Iavish In his - pralse of Mr. Samaon. Iater relerring to him as “a falher to -

us In educatlonal aﬂalm (P.en!apostal Brief, 1954; 4)

-

However. the arrangernant did not prove satisfaciury. I’or the Pentecostals
st onry “had an -indirect voica in the conlrol and operalion’ of thasa achools' i
seemad that they were ' just as their name suggasted. g_o_mmnn]m schools. and
anyona In the communlty could -use lhem for any purposa. This resolisd in the
school bulldlngs being used for dW‘. bingo, card games, ghd similar
activities, all ofl'whlcr‘a wore considered slﬁful by Pentecostal standards, This !ed_

Reverend Valers ta write the Departmaent of Education, stating:
The Depatment cannot-expect to continus to hold down
_ about 6,000 people - we have §;|rm'\mJ ¢ lot since lfast census- = —
" and treat them ss rionentities, paficularly If a degree. of
sell-goveming or democratic rule is restored 1o this country.
Wa..were willing: with otherm to pool our aspiralions for the
gsneral, good, and we were not favourable toy the denominational
system as il was... .
.We are thoroughly dissatisied with the present ‘educational
system, both as.to’ management -and curricuium,. as it effects
.us, and shall be foremost, whan we are gllowed a wolce, in
repudiating it. (Letier to 1.J. Samsor’. August 7, 1939) .
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In reply to expressions of concern over this matter, the Commissioner far

" Education, HA. Winter, made it clear that whilo" the Pentecostals ware being

accornmodated . in this mapnner, thera was No way they could be alowgs any senss

of glrect contrbl over thdse communily schoois. He explained to Reverand Valers:
} . | should Ike to make it pefectly clear to you that whlle the !

Vs E Department. will welcorma at any time ariy representsiion or

: recommendation you may wish to make-... nevertheiess the
appointment of teschers, thelr dismissal, and, indeed, &l cther
mattars pertaining to the control and management of Community
Schools. must remain will"\the Depatment. (Letter to Rev. E.
. - Vaters, May 19, 1941) [ a

'Whén.'ln_ that same letter, 't_he Commissioner suggested thet the Pentecostal

pecple we‘rp not wiling to bear thelr share of the local costs In malntainlng
schools operated by other churches, in whlch they had s!udanls. Ravarand._!l.alg.m-

J Bl "_

- rapllad that his. people rafused to contrlbute an§ more towards the conslrur.:tion nf
property over which they ‘had no controt and In which they had no apuclnl right.

[. T - Atthie same time other frustrations were expressed:* . ‘ .
o .
Asked. to produce a good {eaching staff we are not given the
ground in which to produce such a one. Our teachers are
* : confirned o a few of the dingier pleces, Windsor being the
- one excaeption, and these ara none tob _securely regarded as
ours. In the larger places we are not pemitted a teachsr
At Bishop's Falls, for example, where fully one-half of all the
pupils in tha Amalgamated and United Church schools combined
+ are Peniscostal, we cannol place a teacher. Wa heve nathing
to do with the running of the schools... ’

| feel sure, Sirs, that the absurdity of the situstion is epparent. -
Cannot something more bes done, something practical o mest -
the achial situation? (Letter to Educational Council, October ,

28, 1941) .

The response of the Educational Coﬁncﬂ. ttlrough"‘bdx_‘nmisslonar Winter, was

"

. — " that the Education Act, by which they were bc-und. did not recognize the Pentecostal

Asserhblies as a 'denomination" for aducalional purposes. However, wiite -

x

: circumatan'c,as warranted, the Councll would ba willing to have certain properies
- ’ o ] . .

vested In the Gioverment to be held in trust for the Pentecostals, theraby protacting
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their Interests in the properties concemed. Any member of the fgcal church
- -essembly would then be working on his own schoo!l when he prnvlded free tabour
or materials for.its upkeep {Letter to Rev. E. Vaters, vaerpber 5, 1941), This
arrangament was tied for several years, but it did not resolve the (ssue to the

satisfaction of the Pentecostal people.
When the census of 1945 indicated there were 7,558 Pentecostals in the

colony, Reverend Vaters renswed his afforts to recelve govemment recognition of

his danamlnatlon for educational puposes. This time hls request eontalned -specllic

examples of situallons In which teachera were dismissed by other school boards
for attending a Pentecostal church, situations where the majority of students were
Pentecostal but the peaple were still without any input into the school systems,

- o where wh_g_la communities had embraced _thfa'Pentgcostal teachings, only to find
their_schools closed down by thelr former church group. In the Intter crcumstances
ihe Penlecostal Assemblies was then forced to address the néed of s members

for schools, but without the full benefit of goveriment funding. (Rev. E. Veters,

Letter to Commission, of Governmaent for Newfoundland, Mareh 11, 1945)
— Inferestingly, at this time Reverend Vaters cgnsidersd the possibility of
merging the educational Interests of hia“group with the United Church, to be

looked after under its auspices. In writing to Dr |F. Curtls, at the Department

»

of Educstion, he slated:
—

) have ever besn and am now for amalgamation with proper
protection for our interests with others, and particularly with
the Unitad Church which | belleve of the denominations has.
the best schools in the country. ‘Pentecostal people were
generally of that mind too until they woke up fc see how
littte thelr interests were thought of by others and how petly
persaculion could be. Granted an understanding of squal and
Jfair treatment and with intereste protected, | think the
Pentecostal pecple would be as willing a3 before to merge
with ancther for the good of education gonarally... (Lattor to
D |F, Curtis, Mny 7, 1945) —



Later, It was s[atad that the oonsfderation ol this .aptlon wag largaly dus lo,_l.hq
fact that Mr. Sam_sc;n. who was respacied and appreciated so much by the .Pent"acosms.
had baen advancing the pussibiilh; (Pentacostal Brief, 1954: 34). Although, the
) Generai Conference of the Pentecostal Assamblles of Newloundland passed a
rasolu‘tlun. in 19485, to the effect that it Iookad with favour up,on the possibillty of

linking up with the United Church in schaol affairs, nothing materialized in this

direction. This seems to have been becauss of somae divisioh among the Pantecostal .-

peqple as to the wisdor of such a move.

Over the next eight yam"s Reverend Vaters 'conllnued to maka. r'eprasenmlon

i

to govamment on bahalf of his paople. Faced with gmwing requests fram varlous
.'

par’ts of the, island. and Labrador, ha ‘could do no other, QOver and over. he mada

]

lha sama case to govemmant represantatives. but to littie avall. 1o

T

When NaMuunElland became a provinca of Canqda in 1949¥nd 8 new. systam

« 2 of govarnmant was introduced, the Pentscostal peupla roceived the first glimmer

of hope In achieving‘ the status which- they had péen sooking for a quarter of a_
century. The premier of tl_ie new provinﬁ:-a, the ;-lonourable Joseph R. Smaliwood,
had & degred of sympathy for the Pentecostal causa;_and _thal_ hceptlvily prompted
y anather attempt for rn:cogqition. éy 1954, the Pe‘mtacostalq numberad __11,237,
accarding to the 1951 census, and the {me seemed ripe for ano{hor' apped to
govemment. On April 1 of that sar‘na ﬁar 8 detalled brief was prépared, oulining
, the dIfﬂcultiea tfalng experfenced by the Pentecostal people in educational mg‘tters.
~ andysketching the history of thiglr attempts to resolve the érobfem.s. ik was..‘ﬁ'otod_
Ih::/)\e Salvation Army had been afforded su‘chl ng_nitlon when they numbered
only .3.594. ' It was al'sq pointed out that the Congregationalisls, Presbyterians, and

Seventh Day Adventists vere enjoying the benefils of govemment recognition for

educational p\u;ﬁosas .\_.'Jhen théir combined numbars, according to the 1845 census,

-
'

é

o)
s
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! were but 1,084, Each of the previous argumenis was raised agaln, and the sppeal r

conduded wih the follwing comment; ‘ 4

.During the past several yeam we have tridd lo work uhder
existing clcumstances,. We had hoped for something more
accoptable o us o evolve fom the wehltergof' twists and
funs in aducation, but up to the presant noffing better has
come forth. Just now we are thoroughly disgysted and cannot
ges that we can go further *ndar ensting clrcumstances. To
.get anything acceplable we Teal we must be put on an equal
“basis with other denominelons within the Department of
Education. We nesd to be placed in a position to defend
ourselves and to nogotiate with others on an equitable basls
within legal bounds and wih samething definlle to offer or
withho!d &3 a bargaining power in order to be accorded :
’ equity and fair play. This fo us seems but reasonabie, right . ; )
and proper.” (Pentecostal Brief, 1954; 10-11)

To .iunhsr suppdn ihair réquast lan aggresalva {obbying campaign was conducted

F wilh Pantecostal peopla from all over the provlnc: r:ontacting the pzemler in
e_wpqort of the{r cause. The rssult of all these aﬂqrts reached & cimax’ on August
1, 1954, “.rh'an the Govammapl of Newloundland aﬁd Laiafador agreed to recognize
the Pentecostal Assemblies as a "denomlnhlion" for educatiorral pﬁmoa;s. By that

tim there were already 13 Pentacostil schools in existancs, with 22 teachers, and_
- ;pprﬁxl'malaly 750 studants. Since then. thelr school dislict has oxpanded untit
today it includes 48 schools, 197 taachars. and 6,720 students. The Satest census

figures, taken In.1931, show the Pentscastal people i the p&wince to now number

37,450.

IIIIZ PHILOSOPHICAL PERSPECTIVE
. it was nqt until_aftar tha Penilecostal Assamblies of Nawl’oundlund was
- mcognlzad as a “denomination®, for educatlonal purposes, that s leaders began fo . .
'*-“: ' _ dwelop a-distinct phllosophy ragardlng educalian. Prior to the 19608 thelr Church - —

hlerarchy was ubsorbed in th@ almple logistics of establishing and oparating Schools,

wﬂh little effort belng mada to formallzo any apachhilosophlcal foundations,

R
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As the new board of education moved into the 19503. one ol its foremost spokesmen,

Pastor Geoffrey Shaw, began to elaborste on the Pentecostal philosopby towards

education and its "raison d'etre”. . ' .
That 'pi';ilosophy is 'basad on a literal, fundamentalist interpretation of the

Bile as the inspired and inerant Word of Uﬁd, the “finai stanc!ard 61 authority ™~

In ¥ metlers of fallh and conduct®. Within this pemspectiva, adherents to t‘he

feith are admonished to “ses éducalion through the Bible, not the Bibla through

Fa
education" (Shaw, i1})?2: 7). This wultimbte autherity of Scripture is reflacted in the

“Staternent of Educational Philosophy”, contained in the policy handbook of the

Pentecostal Board of éducation, which stales:
. .
‘- The role of the Pentecostal schoal system is to establish and
maintain. an educational program in which evarything is
. taught or done in accordanca withs

~ {1} ascrptu rally based phllosophy of c_ad ucation;

{2} a.psychology of tearning ‘with a Christian view of the- .
child as a child of God and of ihe covenant with, God; and "

(3) a synthesis of the nesds of contemporaty socisty in '
which the child must live, in which he must serve, honor, .
' and glorify his God. .
On the basis of select Scrlptural passages, it s advaﬁlcad that all truth
originates in God (I Corinthians 3:11; John 17:17; Colosslans 2:3}, 30 real aducatlon
is the process of identifying and promulgating God's truth,  Cagsequently, the
’taaohar ia e‘ncql;nraged to integrate the Biblical pa‘rspécliv; of "dt_aqlared truth” .
.wl!h the mo;e"secular disciplines of "discovared truth®; 'By merging lr:\asa two
&imenslons of knowledge one is expected to arive at a more accurate undeistanding
c;f Indi\;idual subject _areas, and -Iifs In géneral. Thus the Pentacostal teacher _
atte;mpta io blend God's revelation in the Bible with His ravelallo;t. in creation.
Th!s\. view is éummarizad,by the 'present executive direclor 6f the Fentaéoéta!

Education Councll, Paster A.E. Batstore, In the following manner:

.ot
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The task of the Chrdstlan school Is to provide an education
&  thet clearly has Chrst at the center and perceives all-truth
in Him, an esducstion that ls based on the Word of God as
the final authority in all matters of faith and practics, and
eduation that sidves for tha student's fullest and best
development in all facets of his being - spiritual, social,
intellectual, emotianal, ang physical, {1982b: 30} -

Pastor Dexter Higgins, a former religlous education coordinator with the

Pentocostal school board, stemptad fo ilfustrate this principle in practice. “He

proposed that in addition to the commonly accepted rationale for curriculum
content within the school systent, the Pentecostal teachers were also molvated by

spiriual dimensions, which meant they were o make every atemnpt to iInjact

Christian values into the program of study. Within this framework, t was suggested

that:

At opens channels for expression of beauty and glhves eyes
to the spiendour of God's world, Language enables us to
communleata truth concemily God and His world ‘to othars,
. - Music coui¥s arouse the voice of praisé and graitude to’
- God. "Mathematics displays form, design and relationship
proceading from an ordery God who is constant in a world
" of apparent flux. Physical Education . acknowledges God's —
. stréss of the. impodancé of body and soul. Science courses
" confirm & creation and its maintenance by God's hand. Social -
Sludies servas to establish the exislence and acts of a personal
God and to find dvine pumdse in human transaction. Bible
courses -form the basis for the tofal cumculum, since the
. * Word is the core ground which tha curricuium is bullt, These
courses present the life, person and message. aof Chist and
assist one fo respond to God as a unique person (Higgins,
1880: 27)

One- pternise derlving from this interpretation I that religlous néutrali:y i

!mposslbla in fife and in education. At ils roots, education}dea!s with man, the

“nelure  of society, one’s gosis for man end society, and the essence of truth.

When thesa itoms eﬁe ‘viewed as- being ossantially of a religious nature, it fallows

“that religlan cannot be divorcad from eclucation. Pastor Shaw contends that the

"negative” In religlon Is Just as “religious” as the positive. He ai-gu'es: .
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: The tnith of the matter i3 that.both athelsts and agnoiﬂcz’
,/ are “religious” -but In a nagative way. Wt is Impossibie to prov
« that God does not exist, because It Is impossible o prove a
universal negative. Thus the atheist's negative betlef in God
- Is based upon a faith-assum n, no less than the Ghristlan's
. positive balief In God. (Re-thinklng Education: 14-15} -

‘ At
To support this position wiih Scripture, reference is made to the Biblical passage

in which Christ sald, "He that is not with Me I against Me” (Matthew 12:3Q). On
L ]
. this basis, Pastor Shaw confinues: -

~.Consciously or unconsclously, every educational systern has
'y 8 reiliglous premise -awhather that religion is positive or
e negative, whether it is expressed or Implied.... '

“Non-religious” education, or "neufral™ educaetion,. s thus a
fallacy, a contmdiction in tarms; ot merely @ misiake - {t (s ,
an impossibility. All educalion Is feligiously partisan; prejudiced,
: _ sectarian -whsther, for example, towards Chrisilanity, or
. Islam, ¢r secular humanism, or ethical culture, or Nazism, or
Communism, or towards any other ideological philosophy {Re- -
thinking Education: 15), _ o -

'i'hls view leads to the Pentecostal.assertion thgt raligion Eannolbe compaﬂmantaﬂg-gg
I ‘it discrete  and lnde‘lpende_lnt tims blocks in the %choal schedule. Instaad, It is
seen as a perv;ﬂve inflﬁsnce which aﬂeclé the .tolal envionment in which the
educational pmcﬁ oceurs.

It follows that in any socisly a‘variety of roligious viewpoints -exist. K lhat'
Is. 50, then the dernocralic principle diclates that parents be pemitted some
degree of choice with respect fo the. type of envionment IN which they want
their children to be. taught. According to Pentecostal philosophy, the Bible, Iq
Deuteronomy &, places respor‘\‘slb'ﬂlly ,fﬁr the education of chifdren direclly on
parents. This belief concurs wih that of the Universal 'Daclarallbn of H!jman
h . Highfs,_ adopted by .the Unlfgd Nt;;lpns, which staies that “parant.s have a pror
_right to thooss the kind of educaion {hal shall‘ba’ given to thelr children” (In

Batsione. rBZa: 29}).

4
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- Pastor Batstone’s words:

The emphasis within the Pentecostal philosophical position is on the collective

and éooperal!vo efforts of tha home, the church and the school’In ‘halping students

>

reach their fullest polentigl in soclety. These thres institutions are linked so that
each reinforces the other in providing consistent instruction to the child. Formally,
this princlple i3 recognizad in the policy handbook of the school board, which declares:

The home is the chlef educational agency. The teacher has &
responsiblity to knpw and understand, as far as possible, all
the influences which are brought to bear on the child and to

- pian to make them Contribule to his growth. The schoo!
should, therefore, conscientiously strive to unlly the tedthings
of the homa and ¢hurch (Section 111).

With this perspective, It is undarstandaﬁfo' that the Pentecostal Board of
Education aclively seeks teachag;s who a® committed o the teachings and practices
of its GI’\&I‘G‘I, since the feacher is considered as one of the most important

elements M}'nln “the QCho'ol systemn. - AS representatives of Pentecostal parents in
the classroom ("ih Iocb .parantis™), the tegcher's -basic. conceﬁtlon of tth énd

v, -

reality should be in harmony. with -that of the parents whom he rapresoﬁts.r In

5\
F 4
The integration of culture and faith is mediated by the
. inlegratlon of faith and life in the person of the teacher. The
nobllity of the iesk to which teachers are cafled demands
that In imitation of Christ..they revesl the Christian message
not only byyword but also by every gesture of their bshaviour
(1982: 30). ’

This view slresses the imporiance of the teachers responsib!lity. as a role mods|,

to “demonstrate through precept and example the virtues of a Christian (ffe" (Policy

Handbook, Section 121.5). N

The pupils are the ceniral figures within such an,educational system, and the

schools .mi.tst “ghve attention ‘la‘ ‘the Individual needs of the children, lo guide

<

their Iintersests, and to preparé them for Christlan life* (Policy Handbook, Section

111},  The teacher fs; therefore, instructed to “respect, uphoid, and promote the
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dignity of each and every pupil, and provide leaming experiences designad to assist

them in realizing thelr fullest potential* {Policy Handbock, Section 12168 Al

these 'offorts are gearsd towards helping the student experience a personal faith .

in Jesus Christ, through the teachings of the Bible. ~

The state cannot be ignored in this philoéaphy. simpiy bacause the san';e
peaople who arganize themselves inlo "parentdl school groups” also organize thomselva:
politically in the form.of the state. Since it is the same people in both systems,
there should be a vital partnarship betwesn the parents and the stete iIn educational
matters, with the state using the people’'s money from taxes to fnance schools,
subject to egtablished ragula!?cns and _standards‘ {Shaw, 19‘}0: 5, The stats then
bacomes the true 'séwant of the people, e@stablishing "a plurallsrr_l in adugtlon

which will comespond to the desires of ali parents! (Batstone, 1982: 28).

The end result emanating from such a philosophical- paTs_pactive s 1 vary

cohsgive and close-knit socrai'_urilt. which shares a strong commitment lowards . a

specific kind 'of educational system, Ils'members may & {imes become .resantful A

an outside party, who does not sham their patticular polrft of Yew, is pgﬁ:eivad

as trying to unduly influence their school system. The present chalrman of the

Pentecostal Board of Education, Pastor Roy King, ‘has expressed this concern b'y

deciaring:

Phrases like "suitabilty clauses”, '“moral clauses", "wak outs"
and “lock outs" glve-us no concern when we know that, by
mutual agreement, we are committed to our Christlan philosophy,” -
aims and abjectives, But when we ailow ourseives to become
bound- contract to any third party, who does not understand
and apprechife our Christian values of lifa {“The Christian
World View'), e obstruct our eims and objectives (1982: 30). -

i
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. CHAPTER iV

/ nesmu OF 'rue sTUDY
N

L tNTRODUCTION

The concepﬂ:f attituge is important in the social sciences because attitudes
shape perceptions, affect Judgerments, influence behaviour, and help golem varlous
soclal acllons. _An early deflnition, by Thurstona {1929 2), describas an attitude in

torms of the intensity of affect for or against a psychologleai object. Guiiford

[
-

(1954: _45';'] gives a more delailed deflinition of an attitude as:

~a personal disposition common to individugls, but possessed
lo different degrees, which impels them to react 1o objects,
‘'situatigns, or prapositions in ways that can be callpd favourable
+ or undsvourable. While atfitudes am subject’ to’ change, thelr
o . directions and strengths. are .$ufficlently enduring over peripds
of time to juslify tresting’ them as. personality tralts...The
lpgic bahind the«use of opinion Is that there is a posiive
correlation betwesn what people say on a sub]ecl and what

" they wil do about it. . - ) .

—

. Thare havs been nuMmerous other deﬂmtions for this concept. which according to

' 'Flshér (197? 283) has besn given mdrs deﬁmllons than any o;har In soclnl psychology.

it Is not unlve_rsally sccapted, howav_er. that there is a- r_iecessary-correspondsnce

'_batwaeq-attlmdes' and overt action. Muphy and Uken {1938: 26), who were

smong the pionaesrs ol,atﬁtudé scale coﬁstructiq_n, !}am recognized this criticlsm
- . . ) : 1 . "
and addressed it In the following manner:

COﬂtemporary daﬂmttons cluster aropnd .two chief conceptions:
first, that aftitudes are dispaositions. toward guet action;
_second, that they are verbal substiiutes for, overt action. The
‘tormer usage séems .to The “prosent wriers to be preferable.
The verbal declafations of opinions and attiudes. are Fagarded |

as _ap.ndiract methed of measuing -dispositions which are
moat easily signﬂled and exprassed in verbal form.

3., While there has traditlonally been extensive - debate over the use of atlltudlnal

sqa!as, In racent yaars lhars-has*b’éen a renewead Interest in attitudinal phano[nana.

»iq
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efter g#=tegade of relatively low interest (Mitzel, 1982: 180).. Seidenberg and
Snadowsky (1676: 18) have pointed out that: '

e .

. In recent years 'some noticeably more sophisticated work has
begun 1o appear. Aftitude measures tailored to a specific
bahaviour are being used, combinations of attitudes are often
employed, -and some ‘of the attention has shifted to_behaviour
with less formldable cpnstralnts syslems than the old favnriles.

" .

it wou!d seam, tﬁam that the contlnued use aof such a measure - is somewhat

Indlcaﬂve of its sultability lnr survey resoarch, as is apparent in .Robinson's and

Shaver's (1973} comprahansive summary of major instruments of aftituda maasuramapt.

, @

RO ‘. “THE INSTRUMENT
The present saction dascribes by general type and detail the instmmant or

questlonnalra used In the study. A

Type of Instrument

The quastlonnaira was daveloped with the assummlon thqi atlitudas dn translate

lnto overt acﬂon. and. that Information collectad thmugh a rating of responsas' S

K cnn aerva as arr Index of expected behaviour. Tha bulk of the lnstrumanl utIIlzaa .

A .-
a leaft forrnat. wherein a. number of atatements are given and paricipants are

sskod to c’lrclo the one rasponsa. out ol ﬂva, ‘which bast deacribes their reaction -

Io the pattlcular slsternont. Tha ._ﬁva responsea provided are; strongly dlsagraa.

dlaagrae. uncorulln. agree, and strongly agrea. An arllhrnatlc value ranging from

gne to five laglo be asalgnoa oach of these responses respecilvely, in tha foliowing

manner; ‘
CStrongly * - o ' Strongly
' ,Digagru Disagree "+ Uncertain Agree Agree’
1 2 a -

a > 5
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Such a scale Is'considered to be quite rellable, when properly designed, for establishing
a ranking of peopla with regdrd to a particular attitude or attitude camplex (Miller,

1977:89),

In this study these ordinal responses are. treated ‘as if they conformed to interval

- _scales, 'A'c_cdrdlng t Labovitz (1970 515]'._thafé is ample emplrical evidsnce to .

. s‘yppér‘t such a procedure, and. any smail errar acr"..ompanylng the pmcbdura Is "offset —

by the 'us& of more gowarflnl: more ;éns:ﬂive. bétter developed, and more clearly _"
interpretable statistics with ‘known sampling error®. This .traatment Iol data is
"not risky if care is taken to avoid e:ttre'me' exponsntial 'distributlons" (Labovitz,
1971: 5241). |

The Ukert tech{ii_:que was adopted because It has ‘been widely used, and Is
fsmiliar to most teachers. The iiems. while raq'ulr{nﬁ cara l_n Iomulﬁtlng and |

organizing, are not difflcult to construct, administer, or interpret. .

.- - . ! -
the respondents, thus allowing for analysis "‘by denominational affiliation, leve] of

cartification, sex, grade level being taught, position, years of teaching experienca,

size of home town, size of schoal, degree of Job satlsfé;:tlon. commitment to the

teachings and practices of one's church, lrnportanca;ﬁslgned to one's church, extent

. of N.TAA, involvement, and degree f{s:ppon for dant‘:rﬁinatlonél schooling. .

To t&cllltate*analysls of data the !natr.t'mjént was divided lnto four separate

sections. * The first’ gathered the_preliminary backiroun&_, information alrghdy cited,

The questionnaire was set up to provide detallad background information from

while the second section attempted to address issues related to denpmlnallonnl ‘

- schooling.. In thia lalter section teachers were asked to raspond to nine stata'menlp

, i ] )
reflecting some of the basic principles and praclices undergirding this type of
' ’ ) .

~
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aeducational system. These items ware then treated additively to ghré one composite

_ scure to indicate extent of agreement or disagreement with denominational schooling.

Tﬁa_ aim hore was to asceraln teacher attitudes towards a church-crented system

of education. - The itar;m dncluded could -apply equally well to a Protestant or

%

The third section focussed rni;ra directly on coliective bargaining strategleg

-

" which could be used to advance contract talks end considered some of the ‘baslc -

’ ‘mathogla' used to resolve impasses In negoliations. Mast of these items would need.

to be &nalyzed saparately, but some internal comparison's cbyld be appropriate,
The Ffnal section was deveted to the specific 'problnm of the position of
Pentecostal teachers within the collactive bargalning process. An attempt was .

made to sbpliclt direction from all teachers as to {ha most ecceptable means for

accommodating the Pentecosials within the -structure of collective barrgalning.

Again, most of these Hems would have to be assossed separately, but comparisons

could be made within the section. -

r ;‘:‘,.,I .' L. '--
© M. VAUIDITY o . S

in ‘preparing the instrumant for this study the available literature related to

collectiva bafgalnlng in education was reviewed and appropriate items were constructed

’ .
accordingly. The Initial group of thity-four itams was submiited to four university

professors and ‘a group of ten graduste students at Memorlal Univarsity of

Newloundland for consideration and reaction. Their rasponses led to several
delefions, - additions, modiflcations, and organizatlonal changes to the questionnare.
Further refinement resulted In other deletions snd alteratlons, as required by this

process.

v -

1]



" not a concem, as the items t&mdo to discriminate adequately.
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Breliminary information ) o v
The background-information requaested from raapor;ndants wap intended 1o permit
the analysis of teacher atiitudes toward the resolution of Impassss in callactive
bargaining according to a nurnbar of Inﬂuancing varlab[es These include
.deniominational affliiation, ievel of cerlircation. sex, grade Iavet taught, position,
years ot teaching axpedanca. siﬁa of home town, &ize of school, degres of job
satlsr__féctlcfn. religlous rating, . importance assigned to one's chu?&\. axtent of
N.T.A. involvement, and degree of suppori_ for denominational schooling. A n;meeIr
of studies, which are referred to in the earier chapter on related ' literature, have

damon.f.trated that ' most of these faclors can impact on teacher attitudes In collective

bargaining. it was therefore considerdd important to include them in the ques(trnnﬁlre.

in the attempt to |dentify possible determinants of theMttitudes of teachers toward

appropriate bargaining strategleé for resoltving impasses.

L]

[ - 1

PR

To ensure valldity on items within the denominational schooling componant.

tho complete section was submitted to each of {he execulive directors of the

denominational educetion councils in Newfoundland for close scrutiny. They were

asked whether the items adaqu'aiefy covered the basic principles embodied In

denominational schooling, and whathsr any ilems should be added or daia:ed{ Thelir

-responses were favourabte, and ere provided in the appendix.

.- - i
Six staterments, out of the nine givan in this section, werae-worded positively

and thrae were wordad negetively, in order to ‘ensure tHat scores were not influenced:

by “position set” without due r gard to content. In the other sactions this was

e
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' Since. Pantecostal teachars are unwilling to engage in strike action to advance
their negotiating position, In this- section measures were considered for resol\fing

:Impasses in collsctive bargainlng'. The basic means available for this purpose, as

presented In lhé Iiterdtum.—tvare“‘ldantlﬂed for. teachers’ consideration. Thase

;.

include mediation and conclliatlon. fact ﬂndlng, binding arbitration, final offer

3 arbltmtlon, !squ by {ssug arbitration, withholding@f aelected sarvices, and withholdlng

of all services. In addilon,’ teachers weré asked to comment on the value of politlcal

T

l_ob_bylng and using the media to advance bargaining p.cuslllons. Aﬁh‘ﬁugh there are
n"mny variatfona of !hoée strategies, this Ilst'-et;vored the basic optlons ~mrallalale to
teachers whan they cannot reach an agreemant with thelr amployar in contract talks.

This secﬂon was dlstribulod to bath the presldont of the Nawl'uund!and Teachers’
Association and the lprqsldant of the Pentecostal Taachera‘ Fallowship and each
was_gsked_ Mmlhﬁr it adequately sumrﬁuizad tHa tactics usually consldarm'i for danﬂn-lg
with impasses. 'i'hay were Invited to respond wlth’ any comments or‘suggastlona which

might enhance the questionnsire. Thelr responses were favourable, with respect to

* the scope of the ltems, and are included in the appendix,.

-

'Aanmnmnmjmnmﬂﬂlamm\

. LI

There are bnslcally three dlstinct options which h 7 gen receiving the most

-atlentlcm In the dlacuaalons between the 5antacostal taa

o

s and the Newfoundiand
Teachers'- Assoclation: (1) maintenance of _lha pra;anl bnmalnl.ng unit, as is, with
.‘ .s0me Internal arrangement to dccommodate Pentecostal teachers within that structure;
(2} the !ormﬂlon of & separate b;rgaining pnlt tor Allecostal teachars, within
'Ihe Nen;l’oundland Teachers' h'au.dslatlon; {3) lh; fonmalioﬁ of a separate barg‘aihing

unit for Pentecostal teachers, but outside the Newfoundland Teachers' Assoclation,

4
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\alt:'ler telephona conversation or Iattar, woere pusltiva and they aach 5uggestad saveral

75
There are also several adjunct issues related to these three cholces, which were .

f .
considerdd in the quastionnaire, but. these comprise the three maln alternatives

proposed to dalo. '

Thls section also was subm!tted to i prasldent of the Nawloundtand Teachara

Assoclatlon Jnd.the pmsidera of the Pentacoslal Teachers' Fellqashlp. n ordar to

ensure that the rapresanlation was accurate. They were asked. whether the items

Included. adequately addressed tha issua undar Investigauon Thelr responsés. by

t\er pptions which could be added to the quaslionnaire. .

o

" fV. RELABILITY

" After the parties idantliied in the wvalidation process had ‘been provld.ed.

.sutficilent opportunity o react to the questionneire items, the -instrument was

_ piloted among three non-Pentecostal and three -Pdntecostal teacham; preaentiy on

Ieava\cigbsence from thair rospactiva school boan:la. snd 1ourtaan Iaachars at tha

- Seventh Day Aduantlst school in St. John's. As a fesult of comments. received

| ‘through this process‘ sevaral. slight’ changes were made to the qu‘astlonnaire format

to facilitate completion of the items.

* . The rellability of the instrument was determined by re-testing the first .

twanty respondents ‘two wabks aftr thelr Initlal return was - received. - Twelve of.

these questionnalres were returned, and -the Pearson product-moment comslation

coefficlent was calculated- to confirm the reliabliity of each itern. These comelation

cosfificlents are provided In Tabloy . ftems in the sections on parsonal Information

i
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- TABLE |
AELIABILITY OF QUESTIONNAIRE ITEMS
ITEM r Z TEM r Z
Pi1 " 1.0000* IP4 ' .3780 . -400°
PI2 ~ 1,0000 P2 2262 - 918
P13 1.0000 - P3: 4264 A58 -
P4 . 1.0000 P4 0288 025 -
PIS- 1.0000 _IP5 .0000 * 000
Pig . . .9988 . P8 . 9211 - 1.589
PI7 11,0000 ‘ R - ..984B" - 2.014
. PiB. 1.0000 , IP8 - ST 570
P .9982 : . oD 8316 . 1.188
PHD . .9885 2.647 . P10 _ +.B461 1.238
P11 .8998 1,472 P11 1T .B50
PI12 R <13 : 929 .o
PI13 - .7404 873 APCH 0254 1.623
APC2 .8156 1.142
DS1 8325 750 APC3 7100 .aa7
‘D82 8528 - 1.274 . APC4 6281
- D83 o082 1.528 .- - - APCS . 8007 qm
DS4 " 9228 . 1.623 APCS .8170 1,142
D85 5421 604 APCT - .6390 . .785
DsSe . 8180 1.157 APCS 8183 - 1.157
sz 8728 .1.354 N .
DS8 = .9322 © 1.658 ) Lo
DSsg . 9255 1.823 - T '
Z, =32 = 35388 = 1108 ¢{
N 32

. L}
Z1.10 = a0

* itams PI1 to PI9 were not included in calculating'z, because they were of a
factual nature, and would generally have a perfect comelation each tlme Thls
- would have unduly Inflated the final rellablllty coeMficiant.
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(Pl}, denominationat schboling {DS), and accommaodating Pentecostal teachars (APC)
scored telatively hig}i. In the third section; on impasse procedures (IP), thers

- -';"

were more items which had low corfelatioﬁs. Two items, ‘relatad to {ina) offer

trbitration and issue-by-Issue arbitration, had correlations of .0266 and 0000 .

respectively. It is possible that teachers are not tamiliar encdfih with ‘these
impasse procedures 10 hold firmiy established opinions about them.

i order to gain an oyerall view: of -the 'railablllty of the Instrument, ali: items
‘of ya.non-lactual nature were translated into Z scores, us_ing Flsher's Z, transfonhatlon.
The mean Z-score was then cglcqutad and transl’omé“d'gack‘ Into a corralntlon.

coefficient In the same manner. This technique rasolvas dilficulties arising from

the skewness of the Qampling distribution of ﬁa corrafation coefficients, tharel_:y'

permitting thq_caléulation of a_mean score from a norrﬁal distribution {Ferguson,

L]

1976: 182). In this case, a correlation coefficient of .80 was calculated for the _

Instrument as a whole, 'omlnlng items Pl1 to PI9. Table | provideg thp statistical |

results of this process. . S . \

- -

V. POPULATION AND SAMPLE ~ =~ &
-Since the total number  of active Pentecostal teachers In Newfoundland Is

only 397, it was decidad to survey the completé population. Qusastlannalres waré_

therefore distributed to all teachers employed by the Pantecosigl ,As'samblles- Board

of Education at the time of the study, This included 7 program coordinators, 48

principals, 16 vice-principais, and 328 teachers. L &

in order fo compare the attitudes of Pentecostal teachers with those of thelr -

cbl’ues' In cther schoo! districts in thla province, the same number of questionnalras
were sent out to.teachers in &ither Integrated or Roman Cathollc districts. The

decision to include Integrated anci RAoman Catholic teachers in the- one grq'up. and
. - . , S

-
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iabel ;hen'; as "non-Pentecost-al' was based largely on Sne!gro've's finding (198'6'
99) that while thare ware very few difarences between Integrated and Roman
Cathotic teachhm with respacl to selected aspacts of gollective bargaining,  there
were qulte n number of slgniﬁcant differences between that group and Pantacostnl
‘_teachars. 111Is dlstlnclion was demonatrated when bath Inlagratad and Roman | \
W ‘I Catholic teachers adherad to the 1983 diracll\pe from - thelr Assodalion to wltl%drqw
. . * ~— -
L . . aelacted aawlces. while tha Pamacostals steadfast!y refused to do so. Howaver, on \\-»*
’ the questtonnafre taachem were asked to identity thar:salves as either Integrated ‘
or Roman Catho“c, in case more detailed analysis seemed doslrabla.
o " The 39? non-PentecostaI teachers chosen to participate In the study were
| -selacted at random from a computer generated list Qrovi_ded by the Dopartmant of’
. _ Educatio_n. When the participants had been selected in this manner the resuit was
o - ' 226 Integrated and 171 Roman Catholic teachievs. This represented 4.8%,and '5.‘5;36, Y
respectively, of each of these systems, -
- _ When estlng the hypotheasis that the attitudes of all taachers toward. oollectfva
W bargalning ba lnfluancad by factors othar thnn denomlnntlonnl uﬂiliatlon. a
-

'approxlmately 57% Integrated, 38% Roman Catholic, and 5% Pentecostal, these same

proportions were used to provide a suitable sampling -dlstribution to reprasent all

arent sampling was used. .Since the provincial atlocatlun_of teaching units {s

o u.ucham within the province. A compuler program was utitized to generatp a rando
simpllng. from the queétlonnaires’ ratu_r'ned.' of 155 'Intagra!ad. 103 Roman C;ath
and 14 Pentacostaf teacﬂe'rs. Thls sample was- used in th‘e'anatysls of the & _
. . aet of hypotheaea. ralated to both Pentacoslai and non-PentocoslaI teachers in the ' .

provlnce._ T ¢ : i " s

’ .
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VI. COLLECTION OF DATA

Prior to the distribution of questionnalrea‘ the Department Head tor Educational
. L

Administration at Memoﬁql ydﬂr‘arsi'u. Dr. H. Kitchan, wrate all district

suparlntgndents wltt}In ihp proyinr_:a Informing them of the study and requesting

approval to survey tedchers within their respective districts. Al superintendents

consanted to having ihélr tea'chérs surveyed 4“_,
- In early. March the questlonnaires ware mailed. out to teachers. individually,

at !heir schoo! eddress. In¢luded with the questionneire was a covering letter

-

and an addrasssd, postage-paid, return anvelopo: Each questionnaire was coded to
&hable the researcher to identify teachers who had not respondad. Alter gabout a
month, tsachers ‘who Iiad not returned their questlonnaires‘we're contacted once

mare, in tho same manner, To further encourage teacher responses, a notice was

also piacsd in the NTA.'s monthly publlcalion to teach%h The Bulletin, mquestlng

their cooperation and support in the study. LY

" Vil. ANALYSIS OF DATA
. Dilferences ;bghueon Pentscosial and non-Pentecostal teachers, on the first

and third set fol’ hypotheses, were lested by performing a one way analyais of

varlance, using school system as the independent variable. The dependent variables

for these analyses were Impasse procedures {IP) and methods of accommodatlng,

Pentacgstal teachers in the collectivée bargqlnlng process (APC). The BPSSX

subprogram ONEWAY _wég used for this purpose. This program outputs 8 stantiard _

analysis of variance summary table showing surms of squates, degrees of fr'-endom.
“ ' . ' P
mean squares, the Feratio, and the significance level of the obtained £. The-null

" hypothesis 1o be tested In each case was that there was no significant difierence



8 -
s
R
-
-
1
L]
M
5
. L]
- ' L}
.,:‘.' ] s
[ ) . .
o * LI
“:_-l_ L bl
L - - .
= Y AR ;‘-".,-_“. _."‘
i A

80

[

In means on the dependant varlables betwesen the two groups, Pentecostal and non-
Pentecostal, | e

For the second set af hypotheses, the d§ta were analyzed by the methad of
multiple regres;ion. This procedure uses the principles- of c;:rralatian and regression
to help "explain” the valianca. of a.dependent vari?}:ia by estimating the ;ontlibullans

of two or more. independent variables to this variance {(Keringer and Pedhazur,

. 1873: 4). 7 Mulilpla regression was used to determine the order of importance for

sach of the variables under study. The prediclorﬁ werg ranked in the order in
which they conirlbuted to the variance. |

The level d significance fo‘r all testing was set at the .05 leval. This alpha
level was chosen because the study was concerned with finding diﬁarpnces th.at
existed, and Identifying factors contributing tﬁward rtsachar miiﬂar;cy. A mom
stringent criterlon, such as the .01 level, might have prevented the Identification
of these diferences and factors. Furthermore, the consequence of a Type | error

would not have been serlous.
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CHAPTER V

ANALYSIS OF DATA

This chapter comments on the respondents and non-respondents in the styf

tests the hypotheses astablished in Chapter |, and discusses some other relevarit

findings which came out of the study. Some consideration Is also given, in the

appropriate sections, to commants written on the questionnaires.

;. RESPONDENTS AND NON-RESPONDENTS
" The generalizabliity or external validity of rase:.lrch findings Is aHectad by
the extent to which the respondents represen; tha populiitions being st_udlad. In
_Wthe present study, questionnaires were sent to all Pentecostal t'e.achera and to a

randomiy chosen equal number of non-Pentecostal teachers, but not all rasponded.

As indicated in Table li, approximately 67% retumed completed q*uesllonnaﬁ'as. ]
; .

with this response rate being almost identicai among Pentacostal and non-Pentecoatni

teachers, and among Integrated and Roman Caltiollc teachers in the non-Pentacostal

group. There were two teachers, ons Pentecostal and one non-Pentecostal, who *

L sent back thelr blank qugstiohnaire indicaling a desire not to participate In the

study. Five of the non-Pantecostal questlonnﬁ%s were also returaad« bacause the

teachers concemed had relocated to a new addrass, which was unknown.

Using 22 analysis, a significant difference was noted in the distribution of

rosponses according to sex, with a higher proporion oI_—maIas responding than ‘

fomales (see Tabie I}, However, this tendengy was evident amaong both Pehtecostal
and non-Pemecosial teachers. Subseguent X% analyses showed no significant
diflerences between, the Pentecostal females and non-Pentecostal famalsé in their

response rate, nor between Pentacostal males and non-Pentecostal males In thqlr

response rate. * =

T
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TABLE Hl

SO .- SUMMARY OF RETURNS L , oy

A . Fa— = R !
T . . o . ’ . . .. - . ]
w.? School : Number . _Number % *

e L ‘1 - " System « . Distributed ~ Retumed Retumed

I . o+ - . -
W . -2 I
PR T Q i ’

Vi . w o Integrated R 227 15 . 68.3.

<. RomanCatholic™ -~ - .\ - 170 .12 .. 6859

\ : . '_',’ . - = C—

; te ool .
; Total Non-Pentecostal . 37 . - = 267, 673
3 | —_— —_— _
; ' Pentacostal C 397 - ‘ " 264 66.5 =
- ' )

.‘- s_‘ - b ; = R
: : .

: " F
. S )
- ’ $y o’

SN | ~7 - meEW ¢
DISTRIBUTION OF‘RESPONDENTS BY SEX

N ’ | o H .
S .. Sch IJ Males Responding Eomales Aesponding . - | 3
. ‘ or No, % No.. % ’

. Systam- . '
5 " . Pentecostal 188 78 : 95 - S

T Non-Pentacostal 7T £ ' 120 . 60

i

. ‘ - | o
A similar trend with respact to grade flevels taught .wasll observed, ‘with a
T higher \parcant_a'ga of 'sacondary thah eleméntary teachers responding among both .
-

groups bit. there was Iﬁadoquato information avallable about the original hon- " L ;

Pentecostal sample to tast th'él significance of this-tendency. F the PantacostaIF
d

. . - AN . ' .
reapondents, ax,z analysis revealed a statistically significant, iﬂarence_- in the

o Lo L . | ¥

L} [} ] 1
I . .oy |
* . ! . . .
i - B . L .
L e ' "\ : - 1
. L4 . ) , " 1 - '
PLihh, e d » i N LI oo !
'H{l' AT I L A ] \ . L ow .
e Faa LY T Rl LI "t 7.4 EYTE T L . t L s
¥ P wat Vy Pt gt P : 1, o A \
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sample when teachers were classified according to grade level taught, with slementary - i

'3

k . " -
teachers having a lower rate of retum thah secondary teachers (see Table V), 1

TAHLE v

e °

nlsmlaunou\o? RESPONDENTS, BY GRADE LEVEL TAUGHJ' A

- 7 ) . . + l

- - . . s
System - Elementary. % _Setondary Lﬁ % k -
(K-6) . Retured™ - ' (7+12) =  PRétumed . - *

.
~ + *
ry + 5 ’

b . « . ..

Pentecostal . - 136 5713 . 124 - 795

~NonPenfecostal - 134, N/A 128 7T NA

[}
A

A careful Inspection of the retymed. questionnaires by the researcher was - —
unabie to 'raveal _any obvious differences in response rate from, various areas ot

~ »

the Pl-ovince. or by size of sclloo!. L . .
ln summary, while the samples saemed ganerally. to rapresant adequately th

populations studied, thera v‘era .statistically significant tehdencla;; for mu!aa: j
reSpond more so than femalgs, and far‘sacondary school eachers to respond more

so fhan elementary teachers.

H - . . - ‘.

, . METHODS FOR HESOLVIN'G' llﬁFﬁBSES
k.
L. IN COLLECTIVE BARGAINING. / .
- In detarmining teachar attitudas foward a number of avallable sirategles for \ '

rosolving lmpasses in collactlva bargalnlng. and testing for slgnlﬂcant diferences

" between Pentacostal and non-Pentdcostal teachers, the lollowirtg hypalheals was , .

[" -t

tested at the .05 lIsvel of ggptgnmeanae. .A ong way anaiysis ohvaﬂq?cs was

carried out to Idﬁn}lfy? signili 'ntJ differences between the two groups. t - 1
. I s . et | . . .K " ‘
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- - . _,———-. )
HMD-OIMLQDE : . "N
{a) Peptecostal teachers are lass™ likely than non-Pentecostal ihchars tct-
" support the more militant bargaining strategles ,of partial -or complete
withdrawal of services, as appropriate means for resolving impassas in
callectlve bargaining. . )

{b) There are mo differences batween Pentecustal and non-Pentecostal
teachers in- their support. of the lass militant bgrgaining strategies of
madiation arlcf .conciliation, fact finding, binding - arbitration, final offer
arbitration, issus by issye arbitration, " involverent ¥n fhe political
process, and the use of the quin. es approprate means for -resolving *
Impasses i collective bargaining. -

-
! *

3 ’ - . '

- THe mean scores for both Pentecostal and non—Pentecoslﬂ teachers. on each ¥

/ L R '
of tpe'“lmpasse techniques?n Hypolhosls Ona are’ ropéﬂad in 1'able \'AC In thase

LI

ﬁcalculatlons. a oné Ireprasentad "Strongly Dnsagree and a Ilve represanted a

-

- . 4 . ‘
"Strongly Agrae . . -

'-. . “. ) ) p a

Ths one way analysls of variance ‘an Hypothasis 1(&) shuwed significant

" differences to exist, at p < .001, between Pentecostal and_ nor!-PenlecoataI teachers .

In their attitudes toward. both partiai and complete withd,;awal of services. Such a

resu?t leads to lhe. concluslon that the. two groups do diffef slgniﬂcamly ln lhalr
[

attitudes toward the appropﬁateness of usidg elther pﬁrnal ‘ot campleta wlthdrawai
' ¥

af servlces as a meanm\rasolvrng Impasses in col}actlve bargainlng, with fhe

\ Pantecostal teachers disagreeing wlth tha use of s:Jch tactics. 2

A
~
e

S

Jn -Hypothesis 1(b) it was stated that there ware no difarences between the

' \attitudas of Pantacostal and non-Pentecostal teachem on tﬁeviher-impasse rirdcaduras

_ Indeed, there were

*

4no diﬁarences batween the two groups with raspact to their

attitudes toward the appropriatesess _of mediation and concitlatlon; fact finding,

b'Iridlng arbltrhtlon,,fina! offer ar'bitratioh, and'Issue by Issue arbitralion. as

h appmprlate means’ for resolving impasses. However. there were algnll’lcant differances

betwsen the two groups with ragards to lrwolvemsnt in the’political process aqd

© under investlgatlon. The one way anaiysls of varianos carried out Qhowat /Iw.

L}

N -

Y.



AR T 0T s 8 ~ ‘ a Co - " ' ' ST
ST PR SN ' ) T T e g Lo Do
f."" .- .' l -* - ‘ “"""-—-._ ' - » * '_ . "
4 .
. ot \ } ¥ o s A » .
- I4 : N . - : -85
‘ . © TABLEV -4
. |
. #FERE_NCES BETWEEN PENTECOBTAL AND NON-PENTECOSTAL
.~ 1 TEACHERS ON IMPASSE PROCEDURES
B ' e .- A A -
- I 1 ", ‘ - + § T
- ' . *‘ ' "{ * ’ ’ - \-\ - -
n o —~ Means :
. . : " Non- : -~
S~ . em (P) Pentecostal ~Pentecostal” p R"“‘\‘:;
T B R - - - ' : _ rd . .
| 1.'M S ” LA
é. - \ - 1 Bdlﬂﬁ_ﬂﬂ Il'td ’.-J ) v at - r .
: \ _ - concillat!qq L . '. 3.362 ‘3.992/_\ /33 o .
) 2, Fact finding . 3.781 . \ . 3670 ° / 10,
' v g, .ﬂ'lnu}'pd arbliration - 3646 S 3521 . - 1
« " .4, Finab offer o *
B (/ ‘ arbltration . 2985 “~._ .- 2.879 20
( 1 . * - " * ‘\.ﬁ _ w
' 5. Issus by isaue ' T d
arbitration 3.506 a.517 .87 -
, T L L .
’ 6.’ Partlal withdrawal :
 ofservices 2.234° ~ 3.508 < .00t 7~
) 1 Complete withdraws!
B A of sarvices 1798 3538 . < 001 . '
_ 8. Political .Y
Invalvemant 3.544 3.842 < .0Nn .
o r e C . \
0. Ysing the media 3298 - are T < om
. 10. Removing the rght .
~— ~+  to strike would leavs . .
; teachers powerless 2.783 < 3.989 < 001
- M“-‘ ] - R L)
11. Retalning the right . . .
- to strike . 2,503 4,232 < ,001 ’ .
S ) - L . LA ) o
" * For these comparisons, N's for the two groups combined ranged from 520 to 527.
. ) P !
4 [ . - - . : “ -7 3 !
the use of the medla to .advance the teachers’ bargaining position. In éach of.
L] . : F'y L . . . .
Lo - these latter two Hemns, non-Pentecostal teachers Indicated stronger agreement for
. o, : : e
1- ' f L
.‘[-;." ' : - H‘- . 4 A
";i;i‘ I.l . - , . '-:;I v ‘:I . . -
E 'i‘“' l'r-'.l-'-—-,-' . ' ) t‘i ' o >
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. politicat involvement and using the media to promote thelr bargaining efforts.

“The hypothesls ia therefore acc

binding arbltrat!or:\. ﬂnal o'ﬁ r_arbitration, and issus by issue arbltra!lon hut rejected

*

for invofvement in-the poliﬂc*:rocass and use of the' mecua.

e © e
A more c,leta‘lad breakdown of the dlstributlon of scoree among Pentecosial

and non-Pentecostal teachars is provided in Table Vi.

b}twa’én‘ Pentec“o;;tnl and non-Pentecostal teachers, and the raspective randaa far

j\\\__,““ “ ~ each group, on* wilhholdlng partial “services, /«I alding all sewiéas.'\éolltlcal

s Involvament, and u
. e

- of scores for both groups on mad"ation and donc\llation. fact ﬂnding, und blndlnq

f* the. madia ara avidalp

'arbltratlon suggests thet’ bolh Pantacostal and non-Pentecoatal teachers tand to
: »

support these !mpasse resulullon strategles. The ralanvaly high scores onbmedlatlon

4
&
in the possibility of these strategies being used effectively. TwL

" the *uncertain* ategory; which may ba indlcative of teachers' !ack' of I’amiliérlty
with thase strategies. i that is s0, it might haip explain g low rellablllty
coefficients reported earlier on thesa Iterms (T abla 1). _ oo .

Intereslingly. stpltB thelr strong objections to partlal dnd comptata withdrawal

of services, the Penlecostal teachers were uncertain- about whether or not teachers

item.
L -

presented with any altemative mechaiiisr\n, to replace the strike option. The non-

i . F

Pentecostal teachers, however, were in strong agreement with retaining the legisiative

. ' right to strike, 'showlng a mean score of 4.232. ":‘lhls diference betwseen the two
broups is significant at the .001 level.

*

tod for mediation and concifiation, fact finding,

The extent of the difference g

At'the sahe time, the dlstribut!on '

—and conciligtion suggest that the _tgachambsunrayed thave a high degree of confidence

impasse pn:-coci%:r L

. ® final offer hrbitration and issue-by-issue arbitration, registerad mdrfy responses in_

should retain the legislative right to strike, with a mean score of 2,903 on thls,

it could be corijaéturaci thet this may have been because they were “not

¢ N
. I .'-"'""

ey

G
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' @ - TABLE V)
- DISTRIBUTION OF SCORES AMONG PENTECOSTAL AND
NON-PENTECOSTAL TEACHERS ON iMPASSE PROCEDURES ;
impasse . X N ! .
Frochura System sD D U AL 5A
Madlation & Pent. 0 5 42 174 42 :
Conciliation | Non-Pent. 3 12 27 188 <" R ' -
Factfindipg . -~  Pent. 3 10 51 1B
L Non-Pent. ~ .6 20 48 167 L2 - '
Binding . " *Pant. 3 20 T Y 34, .
grbitration———____°~  Non-Pent. , 8 32 - 66 ‘32 27
—— . \ ) B . N - T -
Flnal offer " Pent. My e 18 sa a3 v .
-arbitration Non-Pent. 21 71 - 103 ¢ 59 118
. lssue-byissue Peht. - 1 37 69 134 - .18 ‘
abitration Non-Pent. 9 35 58 133 .2F =
- Withhold oartial . Peint, 60° 120 32 a1 8
_savices Non-Pent. \ 21 50 -~ 24 115 58
-
Withhold all , -— Pent. 0 128 85 26 18 6 N
servicas Non-Peant. 17 49 - 27 120 53
Palitical Pent, 6 a5 58 8. 28. - -
involvement Non-Pent. . 10 22 as 131 67 - -
“Use o . Pent 12 58 85 108 18 )
medla . & * Non-Pent. 9 as 38 125 58
. Similarly, the non-Pentecostal teachers ag‘reed. with a mean score of 3.989, ‘ -
. N : . . .
r - 'h .
that removing the .threat to strike would leaye them in a poweriess bargaining
_posltion. The Pentecostal t;ihtih_ers. ph the other hand, were not so certain about -
' v Co _ s = .- \ L
this statement, showing a mean score of 2.903. This diflerence is also signlqcanl , .
at tha .001. level. . N
’ - . ! ! . ' ‘if-
. N : :



The commants written on the impRsse procedu7 sacifbc.c‘:r the quastlonnalre

were many and varied. - jn tha following two pages an attempt is made to prov{de

-

.- a bruad sampling of tha cnmments received,
. groups on the issue. ‘
fnvartably thay cause much loss

- ~ of incoma, loss of producﬂvity. much animoslly, etc. ‘There must be a
\ o better wayl {Non-Pantecostal)

Strikes do not seem to work too -well.

It teachara are not willing to strike for what thay want. thay muat suﬂer
S the consequences. (Non-Pantacostat] -

-Tha atrike is psychnlogically a ragrass{o( fo chlldt?ood stone throwing and

node ‘punching. - Govemment and ‘professionals must. provide the positive

" examples by which to 'parpe‘lrata a dacent goclal fdrum. Thers has to'

. be a better way!! There is - if we have the willl (Pentecostal) - @

‘ .An Impanlal person ls hard to find, Experienge with arbitrators of - the

past few negotiations has not Inspired confidence “in what in tham? should .

. 'be & sound alternative to strike action. (Non-Pentecostal)
)

Incorporating optnions f[orn both

- My refusal to strike as a Pentecostal teacher doas not stem from* any
religious convictlon or doctrine., Rather It 1s a moral: decislon. Moat
didputes-are over salary. God knows teachers do quﬂa woll with regards
to salafyl I'm not willing to givo up my salary ps Inng s 4 have ausupport

. gmup. (Pantecostal)

'Flagardln‘g‘ #8, loter writing and meetings. with MHAS aré ﬂna,'bpt,
paticipation in J]public rallies needs to be well organized so thtit/jl}
doesn't become a mob situation. (P ntecostal) —

Y & There Is a great differance In our profession and othier sectora of the labour
' force. Th\se who suffer are not really the govemmsnt, school boards,
or even teachers, but the Innocent puplls who could have thelr careera
put in ]eopardy (Pentenos!al)

- ' It'a through uniona. that the ordinary worklng man has achlevad the
reasonable working conditlons thet he has. At all cost we shouid strive *
to keep the concept of collective bargaining, but keeping in mind the
~slate wf the economy. In cases where govemments are unfalr, and '8
really obvious, they should be subjected to settlernent by binding arbitrstion
“How to achleve this is a prohlem, however, since it Is govemment who
m-akas these daclslons in the first place. (Non-Pentecosmr

[ S

g ' [with re5pact teo uslng the media): Cenalnly not opan-llne! (Non-Pentecostal)

& -

-
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Althgugh | disegres with teachers. striking, 1 think my dlsagraement should : .
In no way curtall others rights. (Pentecogtaf) .
v. -

| have mixed feelings regarding afrike. 1 am not so sure that eithgr side
really wing, Binding/ atbitration is deﬂnltely the best method. (Non- .
i Penteoastal) : . “
. ,
, Although N personally am opposed to strlkes. I lhlnk\lhat it other workers( k
have the right to strike, taac(uera should also have that right. (Pentacoslal)

”,

[Re: Use of the rnadla] ¥ the medla,.or anyona gutside the front

lines of the educaﬂumcoss, ware capable of true, accurate’ understinding

of our stuationm—1- would agree. However, | feel personal prejudices

and ‘selecive reporting frequently. do more harm than good. during the
--‘Rargaining process. Effective, honest public relations at all imes might

be a much more ‘effective tool tathar than the manipulative “use” of the

media. (Non-Pentecostal) .

Govemmanta and- Individuals” who-say they are Christian, and act or practioe" -

otherwlse, need. to be controlled and the best way Is by 'unfon.  Strike i |

nscessuy{ Why ‘pussytdot_around with panlal ‘withdrawal? . Gb ‘al the way of

ot at aIII (Non-Pentecoaial) S -

.1 seem rather wiahy washy ‘in my stand it Is bec-luse | am not very
- -know!adgaable on.same of these toplcs. {Pentecostal} :

A : *
- . omammnrs -OF TEACHER MILITANCY IN T T T
\ o . )
COLLECTIVE ann&Alea . . ?
Hypothesis If stetes: - B X "

D - [ B
The attitudes of teachers, both Pertecostal .and non-Pentacastal,
- towards appropriata maans for resolving impasses In collective bargalning
' will be ralatad to variablea other than danominatlonal affiliation,

-‘(a)- Male teachers will be’ more Ilkely than femalo teachers to support ) '
. ! the more miiitant. bargaining stmaglas of partlal and complate
" - - withdrawal of gervices. . -
+ N ’ . ' .- .
- (o) Secondary schoot teachets {7-12) wili be more 4Hkely than -

elementary school teachers (K-8} to support the more militant

. bargaining .,struteglas of panlal and complate withdrawal of sar\dcas.
() Classroom teachers will be more likely than principals and o
: vice-principals to support the more. militant bargaining stmlaglas ) !
\of partial and complete withdrawal of sarvlces T, :

({d) ' Suppont for the more militant bargainl_ngo‘l!rataglqs of1parilal
‘and complete - withdrawal of services ~will W’ diroctly with
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teaching eerliﬂcete level, size of homé town, size of.school, and '
extent gf uniont Involvemeﬂt. but: will vary -inversely with
teaching’ experience, degres of job satisfaction, extent to
which teachers consider themselyes to be raligious, the importance

of the church to teachers, arid the extant to-which teachers
favour denominational* scho\ LR &

L]

. ™
The second set of hypotheses was established for wp reasons. / First, and

mast lmportently. it was essential to ﬂnd eut whether any epparent Penteeostalfnon- -

L}

Pentecostal dlﬁarences In teacher mllitancy could be explalned pertly or tlrely

by such oﬂsrélﬂerencee betwean the two gmups as sex. certlﬂcate Ievgj,_elﬂe ol

-home town. slze of school xtent of unlon Involvement. teaching expearience, .

degrea of ]ob satlsfaction, extent to. which teachere arg’ qommiltad to.the teachings”

¥ . y

and prectlcee of thelr chun::h and the extent to which ieachers feveur the preeent.

syelem of deneminetlonel scheoling in the P! vince, Second_ly, Ig was of interest

to find out how differances within, each of the two groups - Pentacostal and non-

-

_ Mﬂtecostal wers related to fhese same variables. S

’
5

!

. Thus data are eez forth below for the combinad group, for Pentecnixd

rfpondente separatsly, and, for non-Pentecostel respondents separately. First ar J

displayed lhe zero-order correlation coeﬂlclente between each of the Independent

>

variablea and each ‘of the two dependent variables - partial and complete W"hdfﬂw‘}‘

\

of servldes - for the'cernblned sample of ali teachers. Prior to the celculeifo'n of

the r;oemcienie. scattergrams and cmss!ebulntlone ware exemlned to vedl‘y that

could be transformed or deleted i( nacessary. However, the de!a did not pro(ilde

any information Indiqatlng a clear viotation of this assurnptlon. On one veriabh.

1

experlence. there was a eilght tendency towards‘ curvi!lneer!ty. which n;ay hnve
depressed ‘lhe r for this !actor._ After this .was done, the independent varlables

were combined -usging n-\ulltlple linear regrassion '(atepwlse: aeleclien)'to test the

- —

N

. the assumption of linearity underlylng 't was met. so that Inepproprlale\vaﬂebles\
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o /- hypoihaa‘lg for oagh of the two dependent varlablas and to I:ulld for each the
{ % o )
: bt multiple correlation cqgfﬂclant R, N ‘ _
. u . * - * " ' .
. ; J . ' ®
Qnmhlnnd.ﬁmm . ' S
- To test the exient to which teachar mﬂrtancy in the pmvince ls related to

- -

variables other than teaching in the’ Pantacostal school system, or not, the 264
; Pentacosta’l‘ and 267on-Pentecostal retums could not be comblpép becauae that - .
R would give a disproportionate (epragentation to Pentecostal taacharsj*Tha provincialj

AR - distribution of teachers is apprdxlmaialy 57% Intagraled."as% Roman Cathollc. and”

-

5% Pentecosta!. 'so !hese ﬂgures were used to select 8 proportlonal stratlﬂed

‘sample I‘rom among the retums racelvad.- . Oonsaquantly. lha first analyaia on

Y

4 —_

\ ) . . tha,sa‘hyptrthasas way camed out on 272 ran_do‘m!y selected returns, which -Included
‘ 155 lntabéataq. 103 Roman Catholic anc‘l‘ 14 Pentecostal teachers. - In_ keeping' with -. .
. : \ - , _ihe !o'c':u.l:___"'_pf this study, the Integmtesl and Romen Catholic teachers were then

combined to represent all non-Pentecostal taa;:hers'ln’tha provinca.,

v - Ean!aLjNﬂhmal_nL_aam!sﬂa As Indfcatad in Table Vit there were six, . .
' indepandent varables Showing comelation cc\éﬂclants significant at the .05 leval. .

T

However. most of those correlatlons were small and dld not ragister in the ragression

‘ . _ equatlon once the larger factor of school -gystem had bean anterad ‘ B -

r Table Vl!l displays tha resutts of the multiplé” regression analysis (stepwise - :

’ - selection). Of the thirteen varisbles examinad, anly two contributed to . - These I
‘;f * 7 were school system (Pente;codtélln;'?;ehtecnstal) and degree of commltrnar‘lt‘to e

J , T : , r
b "’ the teachings and practices of one's church. Thus, for partial withdrawal of ' Tl

' sqwlcq's the second set of hypotheses Is rejectsd for all hems axcept ' school )

system and Christian commitmient to one's church. -
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’ Moreover, while slatlgﬂcally significant, .the 'Hz is small, -explaining only 7.1% \i . 4

¥ of the variance.
’ »
\ ' “TABLE VI “,

CORRELATION BETWEEN SUPPORT FOR WITHDRAWAL OF SERVICES AND -
. : .~ . SCORES ON INDEPENDENT VARIABLES, FOR COMBINED SAMPLE
J , +, OF ALLTEACHERS ‘ ’

= - - b

; I g -
Independent |~ Bariah’ Withdrawal - -
. t y ' :
e v A VR s
N ' 1. School System . | 22 jA.gcé.um - 31 <.g0f.
2.. Certificate / .08 '\ B3 S A7 - o0z
R g 3. Sex.’ - [[ -1’ \43 M8 002
) 4. Teaching Leval\ Co BRI . . il
AElem./Sec.) 00 .50 — A2 02 "\‘
. 4 5. Position ' - .. '
) (Teacher/Admin.) - -09 07 T -003 A8
6. Experance . =12 03 ' "-.02 . .35
7." Size of-Home Town 02 .39 o7 | A5 e
-8/ School Size .08 09 - 13 02
: : . . _ . 3
I : 9. Job Satisfaction . -03 29 -02 ~ .35
. ' s : ]
10. Christian Commitmént | -17 . 002 . =18 004 :
11. Churqh_ Importance -13 017 - ~14°_. 009 : $
: 12, NT&E"Involvement -10 045 -13 02 ’ |
13. Denominational , g - o
Schoaling A & 04 -16 004 T
{0SComp) T PR . '
{ -
Note: /For these correlation coefficients the N ranged between ?53 and 270.
. 3\ .
. | ) . . p— . %
~ | o .
- | ' . ~
| ' . !
:oF — — o
. S | g
e : ' N S i
KA : - TAy e 8
: i .:‘\ as -.. I';“' [ a . ’ ‘ ‘ . 3 ’ \I\' .:) » .‘ - . ' ‘:\m
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3 ) . ‘ TABLE vl
; SUMMARY OF REGRESSION ANALYSIS FOR COMBINED SAMPLE OF
- ALL*TEACHERS ON PARTIAL WITT-IDFIAWAL OF SERVICES (N = 272)
- RO
| S
, - 7o
Independent o, .
. - Variable Step A ‘ zP
. System e _— . .
ce (Pentecostal or B ) .
non-Pentecostal) N 1 ) 058 ! < .001
o, .~ " Christlan . L B A . :
. »  Commitment . 2 L 071 < .001
. . - = . . L . - _II _
? ! I|' . .
B . \ o
‘b Qﬂﬂﬂﬁlﬁ.mmﬂwm AS" shown garlier in Table VII for complete :
wfthdrawal of sarvlces thers wera ning i hdependent varie.bles showing comelation
. . coafﬂclents signiﬂpant at the .05 level. Howeva}'.' mqst of these comrelations were
. . . . -
rather small_ and, except1df sex, did not register (n the regression equation once
> the larger factor of school systam/lyad been entered.
Table X dlﬁplays the results of the muit}ple- regression analysls, School
S S system is the major contributor to the" varlance (15%). However, sex also enters
, the ragressiou equhtlon (q%). with male teachers being more supportive than
~ femalq teachers of complete withdrawal of services (Table X). Thus; for complete-
! . .«withdrawal of services the second sst /of hypotheses is rejected for all variables-
I : ' C- L ' - . ' Q Jr
ror except sex. _ _
' — Furthaﬁnoré, only approxlrrialaty 18% of the variance.in teacher aftitudes
| \ towdrd complete . withdrawal .of services .is accountsd for by schoof system
. ‘ (Pantecostal/nan-Pentecostal) and sex, in combfnation, :
. . " N . . '
a L -
SO - /
ifu, e e
1. - ) ]
V\J“ . v 1
TR L : . - S . A .
SR R I e VI T a0 = O

. . . .
1 i ‘.,f
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s . TABLE IX
- SUMMARY: OF REGRESSICN ANALYSIS FOR COMBINED SRMPLE oF - . . ’

TEACHERS ON COMPLETE WITHDRAWAL OF SERVICES (N = 272)

. i = LY ’ - . .
Independent © O\ e - .
e Variable Ve “Step R? ; p v

System )
{Pentecostal or o ;
non-Pentacostal) 1 4 A5 < .00t
T, B . ' : .
: ' e & £ ! . .
= © Sex . Ty, : ' 2. A8 _ < .001
.'\:". :"_ . ’ / ’
o e TABLE X ‘
» . ' / . - 2 .
. SUMMARY OF MEAN SCORES FOR COMBINED SAMPLE OF ALL  TEACHERS : '
. ) ON GOMPL?‘E WITHDRAWAL OF SERVICES ACCORDING TO SEX
- ' , - -
. i . .
7 - y
" Sex / Mean N
/ : .
e ;l’ ‘ . )
Male ©  / : 3660 el 14y }
: . Female / . 3225 . © 129
» ' / ya . - :
: . . oy / - 3
| - ‘ o :
. * Pentecostal Teachers .
- . ,/ "In examining factors among Pentecostal teachera contributing to militant attitudes
. ) ’ . . — ' ._II
in collactive bargaining, as expressed by <the extent of agreement with partial and N
R ‘ complete withdrawal of services as appropriagte means for resolving impasses In S REEE.
c N ' : . - -
! collactive bargaining, a number of variablas wers found to ba statistically significant. .. =
| a /r_z
e / - ) . . ‘:r
. / B .’
/ | - - =
o S -
i.:!-'a;"‘-"r;'r-'-' LTI T N . - ‘ .
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Partial Withdrawal” of Services. For partial withdrawal of servjces, the v

influencing variables were ,degree of euppon for denomlnational schoollpg, extert

S >
of unlon involvement, and sex of the respondent. Each of these indepondent %
variables was found to be significant at p < 601, and combined :hey aocount for 4 )

" approxlmately 23% oi thé\vaﬁance in teacher attitudes toward this |tem {see Table

A Xl). The mean scores show the nature of the varance and are,reportad in the

r

' respectlve tables. Genarally, Peritecoslal teachors who are more supportive of
N & v
=denomlnallona! schoollng are ln\ lees agreem{nt with the use of partial withdrawel

of a‘ervices (soe Tapls XI). Ti'loee taachers who are more, invulved with the CL

-

NT.A are inclined to be more agraeable towards partial withdraupl of sarvices \—-..rf -

{see-Tablg X}, am;/(emele teachers are less Opposed to partial withdrewel of

- sq,rvices than mal ,P t/ea::l;ere (see Tabfe Xv). - : ' .‘ -
_ it can be concluded than, that among Pentacostal leachere&suepon. fc;r ‘

partial wlthdmwal ot ‘services varies dlréctly “with e:tent of teacher’ involvament

.,

In the union, varies Inverse(y wﬂh dedhe\f support for maintaining denominational

schooling, and female lsachersb are iess opposad to partial withdrawal of services .
. ’ . t s o
than are-hmle teachers, . - ' S ' R ; e

[

.

Wmmm The anitudes of Pentecostel teachers
y"

* toward comple!e wﬂhdrawal of services were Inﬂuenced by their degree of support

!or danominational schooling, the extent of thelr unlon involvement, their years of : -~
1 +
teachlng experlence. sex, and the grade level at which lhey were teaching (either

elementary or sewndary) Each of these In&pendent varlables was slgniflcant at
. p < 001. In total they account for 34% of the variance in the Pentecoetal populatldn'/

(see Table XV) - o | >

0 TableXW. \ :

R - . The mean scqres calculated on each ol these variables Indicete that, gtineranyj . ..J ‘

Co L ' Pantecostal teachen:. who are more supportive of denqmlnaﬂonal;echooling are lessi - . _
B - - . - o S
. 2 , i N ‘ . , ; .

- . . . . - - " . . . . ; .: i ’
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supporttve of compiete withdraﬁra{ of servlces {see Tabla Xily. Teachers who ang
A %

more involved in the teachers union (N'I'A) are Ilkaly to be more supportive of

L :

complidte withrawal of se.rvlces (qea- Table Xllt). Teachers with more, years of '
i . @ ) ] L . o ~{

aching exparience are less suppoﬂivdq.:;\f omplets (vithd\rpwal of services (see
. .o \ "

Table XVI} and _femate teachers are rnot »quite S0 stron'g in thair &sagreemant
towards completa w:thdrawal af servicas as their, male counterpans -(sae Table

xvii. . S!milariy. secondery teachers. while dlsagrsalng with completa withdrawal
‘ of sewiﬁm not so strong An their .dlsa&'aemant as /a@_ elementary teachers

— -

(sae, Table XVIII) Each of these ﬂndings ténds to conour with the current ilterature

in thl§ regard, ucapt ior the sax influence, ‘whlch show%d fama!as toh sﬂghtly ..

¢

more mil[tan_t than maLas in the degree of their. supporn for compte_te—withgrawal

of servil:es 2 _ \‘ K oy

s Tharefara. lt can be concludad that arﬁang};entacostal teach'e-rs\:d'egoi’t for

complate withdrawal of services varies dlrectly wlth the oextent, of 'Enion involvement
/l—\. -

and inverse!y with degraa of suppurt for denommatlona! schooling. and years of. -

-

”~ .
_ - +~tepching expanence. In addilion. Pantacostal femal lps are slightly more militant

tha; Pentecostal +nales'. and ”sacnndar; teachers are slightly'mora ‘militant than

¢ .alementary.l_ﬁachars. . c .o e
b _":'J 4 . : - ] . :
S : . - r
[ “~ e
- - r -, ™ * . _
e ' 7
N [ * * LY Y ' '

i *This finding. might have been influenced by the low’ i'e'sﬁgnse rate among
Pentocostal .female teachers, as cited earlier, the majority ‘of whom were teaching
at the elementary level.- With 20 out of 25 female secondany teachers responding,
for & mean score of 2,450 ¢h complete withdrawal .of services, and only 75 ouf of'

" 154 female ‘elementary teachers yesponding with a mean score-of 1,827 on the
same Hem,.it is possible thaf haf more elementary female teachers regponded this
sex diﬂerenca might not . have been 80 gvident. -

«

“
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Y - TABLE XI - ’
e ' SUMMARY OF REGRESSION ANALYSIS FOR PENTECOSTAL TEACHERS

AL . g
Lt .t , v - R . . s ‘.
L Indepandent : J ‘ } . . '

i Variable - Step : o . p

ON PARTIAL WITHDRAWAL OF SEVICES (N = 242)

o B * Degree of sﬂpﬁort - $h -
. + - for danominalional " : : ; ’
sghooling (DSComp) ST 1 - ' 20

-

. NTA involvement (PI113) . . . 2
o .Sex (P13} - . o8 23

. .- - - . -
. n ' . . . . N

IR L -— Lo o - v

TABLE X

" DISTAIBUTION OF MEAN SCORES AM&NG PENTECOSTAL TEACHERS
: ON PARTIAL AND COMPLETE WITHDRAWAL OF SERVICES ACCORDING- . ,
R _ JO COMPOSITE SCORE ON DENOMINATIﬁNAL SCHOOLING - : -

- .
e [ d : . - . M

L g

. : : -
-

T Composite.

' " .Score an

. Mean Scores on Withdrawal of'Sér"vIces_

Partlal -
Withdrawal

M Denominational
Schooling

‘eow '

N

Complate

Withdrawal N .

‘ h
. - ,_.. . ' B ’ - - : - N
. .21 - 25 5.000 S 2 y
.26 - 30 e , *3375 e 3.375 "B e
L a1 - 35°, ' 3,091 33 . 2,667 a3
i 36 - 40 02287 08 1828 109 e
“ay-as 1620 _ 111 1.369 mo s
‘-‘_E.‘- L e —— - . ' ’. o
s ’ - —_ n . e \
Lo ¥ X ) ' \ . . — _’- . "
NN v : .- Yoo
) ;ﬂ::, 4 4 -l vl- ’ ) —— -
L, L 1 R ) N :.J L e = :. ’ ' -
}‘..;'::::‘- ,.‘I, ..-, e . - .,.' I""I. N K .. o + Y ‘ ,‘ n £ N sk
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28.
1
. - TABLE Xl
' ' . ' - . '
DISTRIBUTION OF MEAN SCORES AMONG PENTECQSTAL TEACHERS , e
ON PARTIAL AND COMPLETE WITHDRAWAL OF SERVICES ACCORDING .
”, TO EXTENT OF UNION lNVOLVEMENT :
! /
;" ] :
Extent of Partial .Complete ‘
{nvnivement Withdrawal, - N Withdrawal N
(1) Exscutive - - ) ‘ . . v
activity and . : R , . . ,
‘ ragular attendance . a g
at branch meetifigs 2909 _ 11 2.455 11
(2} Regular . . T . . ' .
attendance at - C : A _ .-
branch meetings .. . 1.889 9 , 1333 . 8
{3) Occasional - t ; N ' b . <
attendance at  _ _ v S . L
branch meetings ) 2315 13 1.892 74
* ‘ - .
(4) No aftendance o ‘ o . , T
at branch mestings < ° 2.173 168 . 1.738 + 168 '
+
TABLE XiV [ '
SUMMARY OF MEAN SCORES FOR PENTECOSTAL&E EAUHERS .
ON PAHTIAL WITHDRAWAL OF SEFIV!CES ACCOR/D TO SEX - -
" e . LI f* | . o o
. \ . N - . ﬁ" ) R .
.Sex ‘ Mean , , N
Male ' 2127 - .. _ 185
. . . ' . - . @
Femals - . - : 2400 . - 95 . ,
4 . [
L] . * * \ * 1) . .
~- N\ I
’ r:"- '.‘—. ’ *, . 1::
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TABLE XV ' o

SUMMARY OF REGRESSION ANALYSIS FOR PENTECOSTAL TEACHERS
ON COMPLETE WITHDRAWAL OF SERVIGES (N = 242)

—d
‘ .
: indepandent - ' . :
_ Varable . Step - A2 . P
) . Degree ﬁ suppont '
. for danonainational ' .
X schoaling (DSComp) : 1 .25 < .001
X! | o -
"NTA Invoivement (P113) 2 o 21, <001’ <
! T ’ -J.’ . T ! ’ .‘j
Yegrs of teaching. . T R -
- gxperiance (PI6) ' T3 30 7 . < .00t
Sex " : N ' 4 T 31 "~ . §.001
Grade level taught (P14 . 5 _ 32 - ¢ «.001
N N ) - X Fl . " . B L]
< v .
: I | TABLE XVI - _
" DISTRIBUTION OF MEAN .SCORES AMONG PENTECOSTAL TEACHERS ON COMPLETE . .__
WITHDRAWAL OF SERVICES ACCORDING TO YEARS OFtTEACHINGJEXf_?ERIENCE o
- ~— « e '
Years of Experience ~ Mean ' N v
- S ) - _— = . e A — _A—-"—
- .5 2097 . 72 ‘
h’ B (1-2) . : - (1.947) ’ = (38)
‘ * - - {3-8) - . (2.265). {34)
SN D T | 1843 IR
: _ < .
11-15 . 1723 . &5
W - 16 - 20 o 1.487. . 39
’ 21 -25 . : -1,625 - : 32
' . . 26-30 ' S K L 3
» - . . - [ -
LI ¢ \ . ] '
—_ i [ ' -
-~ 2 —
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TABLE XVii

D!STRIBUTIOI;G OF MEAN SCORES AMONG PENTECOQSTAL TEACHERS
ON COMPLETE WITHDRAWAL OF SERVICES ACCORDING TO SEX

-

Sex . . Mean v - ' . N
Male _— . 1.693 -y 166 -
Female ' . 1958 . 95
x‘\ " . ] | ¥

i .
TABLE Xvitl :
’ DISTRIBUTION OF MEAN SCORES AMONG PENTECOSTAL TEACHERS
ON COMPLETE WITHDRAWAL OF SERVICES ACCORDING TO ) e
. GRADE LEVEL TAUGHT _ N )
: )
Grade Lavel . ° Mean % N
Elérmentary ’ . e ‘
K-8 4 » 1.681 \ - 135
' »
Secondary . . ] .
(7.-92) \ 1051 » St 12
- ]
. )
a v #
v
. t
a »

w1

oy

."tl ) !
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., .
There were fewer factors entering into the regression equation for milifancy

arhoﬁg non-Peﬁtecostal teachers, as measured by degree of support for partial and
v . N _ . -
v caomplete withdrawal of services.

) Eartial withdrawal of serviges. The only significant veriable for partial

-—-"'"”
. 1 Y - v
withdrawal of services was degree of commitment to the teachings and practice

of one’s church, which registered at p < .05 gnd R? = 018 (see Table XIX ‘lhls;
< PN
_ RZ Is quite small, accounting for less than 2% of \He vadance. The mean scores
N ) “in Table )O( ‘show :that non-PantacfdstaI' taachari\w:o ratg themselvas as more

religious arg less likely to support such a tactic,

y : ) ' R . . I ‘ . -
;: . R . | g . .. . ‘ . ) . } - | K
- i . . . . . . ' ) . - . N . I; ' ..‘
) SUMMARY OF REGRESSION ANALYSIS FOR NON-PENTECOSTAL )
- - TEACHERS ON.PARTIAL WITHDRAWAL . .
OF SERVICES (N = 231) _
&
: . Independent . L
o Varlable e Step - : R -p
k » - ' - ] .‘_ . - . a . , b (
" Degree of commitment _ i} : .
. to teachings/practices N . . -
" of one's cliurg_b’ R 1 .018 04
. [ d - s . + '- ’ l‘
) r
' \ -
r ~ '
Ll I ‘ ]
- } . p -
+ ' . ‘
) N '. ']
. ;\_\ -
. ""—-‘ ’ & ‘ ' _:-
T h 4 [, ) > . \‘ 4 '..:"' l [ \ ]
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TABLE XX \
DISTRIBUTION OF MEAN SCORES AMONG NON-PENTECOSTAL

TEACHERS ON PARTIAL WITHORAWAL OF SERVICES ACCORDING TO s
COMMITMENT. TO THE TEACHINGS AND PRACTICES OF ONE'S CHURCH

VU
B -
Response . -, Mean N
J . o .
. Not raliglous at ail , . 4.143 14
Slightly religious , 3,873 49
Fairly rellgious’ ' '3.492 124
Quite religious -, — a. 323- 67
Vary religious . = - 3250 .. 12 )
. o . + .
. *
- Q_o_n_qm__l_dmﬂgj_q_g}_m: On complele w:thdrawal of sawicea. thgmly
i
slgmﬂcant factor waMex. which accaunted far 35% of the vaﬂance at p < .01
{sea Table XXI}. The mean scores ln Tabla XX show thesa male taacpera to be
[ ]
more supporive of complate withdrawal of services than female teachers in It‘he
| same population. ’ l
! : .
| , L}
. J - . / _ f . \ s“v.'
: . _ * TABLE XX| .
SUMMARY OF HEGRESSION ANALYSIS FOR NON-PENTECOSTAL ’ .
TEACHEFIS ON COMPLETE WITHDRAWAL OF SEFWICES (N=231) . '
Independent : ) .
Varigble Step R2 p —
; , ' ™
} Sex. 1 +.035 01 ,

—
\
LEIERE T SRE R P



” TABLE XXN 7 .

» DISTRIBUTION OF MEAN SCORES AMONG NON-PENTECOSTAL TEACHERS.
ON COMPLETE WITHDRAWAL OF SERVICES AGCGRDING TO SEX .

Sex . . : Mean ' &N

o j\  Male . : 3768 140
) o . - ' .

FomRaT T L T, Mo -
= S ] - -
" ':: N .

Female . 3304 , L 125

POV . '

M. ACCOMMODATING PENTECOSTAL TEACHERS ‘

. R W cOLLECTiVE BAFEG:MNING - L
Mypothesls 111 stat;as: ' '
Parmtecostal” teachers are more |kely then non-Pentecostal 3aaEhefs to
support some form of separation from other teachers, as indicated by |

tems APC- 1, 2, and §, and lass ikely to support sqph other measures )
as indichted In ltams APC 4, 6, and 7. ' .

The mean scores of bolh Pentacostal and nonePentecostal teachers on the . |
various options wunder consideration, for accommodating Pentecostal leachers. in .

%
the bargaining process, _are raported In Tgble ¥XIN. In- testing - for significam

diferences between the two groups, on each of these altemnstives, a one way ’

I NP

analysis of vsiance was calculated, using he .05 apha lavel.

— L] .
b . .
- -

. . - . . r .
LA RPN -t L . S . - S 5 . i . N
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TABLEMOOM , -

DIFFERENCES BETWEEN PENTECOSTAL AND NON-PENTECOS TEAQHERS
ON ACCOMMODATING PENTECOSTAL R
TEACHERS iN THE COLLECTIVE BARGAINING PROCESS )

-~

€
i - . Maeans
. Nan- :
item (APC)- Pentacostal Pantecosta! p
1. Separate bargaining - { J
unit within NTA ~ - 34865 2.575 < .00t
2. Sgparate bargal'ning' -3 7 -
unlt outside NTA 2734, 2.926 10
3. A professional ahd _ LT
union organization 3.451 2.988 < 001
4, Memorandum of * .

_understanding o 3.106 2.721 < .0
5. Possibility of
philesopRical
accommaodation 2973 3.212 016
8. Fund to pay into :

" during strike . 2.498 3.194 - < 001
7. Conscientidus hd . )
objector status . 3.222 2.282 < .001
B. Lower salarles for

_ Pentecostal teachers 3.154 amnr, . < ,001

Note: I these comparisons, N's for the two groups combined ranged from. 509 to
51 8-. . . ! ]

This study did-find that Pentecostal tasbhers were more supportive of a
separate -tergaining unit, wihin the Newfoundland Teachears' Associption, to
Ty

accommodate their interests {APC1), thqn wara thelr nan-Pa‘_ntacos!al counterparts.

' The differences between the two groups, as expressed by tha ‘mean scores of 3.485

-

Al

”~ D
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. for the Pentecostals and 2.575 for the non-Poniecostais, is slgniflcant at p < .001.

Howaver, the diﬂ‘aience betwaan Fen“acostal teachers and non-Pentgcostal teachers
R

on m':commuda_ﬂon Ina separate bargaining unit outside the N.TA. (APC2) was not
) 1

slgﬂsﬂcaﬂy significat at p < .05 ;Fhe diference tetween the two groups on
twhether or not philosophical positiw of Pentacost‘al teachers cou_ld be accommodated
within the NoMound;and Teachem; Assaciation (APC5) was significant but not in
the - diireciion hypothesized: On this basis, the hypothesis is acceptad for APCH
but rejecied for APC2 and APCS. ' .

Wih respect 1o the Iélte:: pat of this hypothesls, it was found that lhé

"Pentecosts! teachgm were Iaés-supponlve‘ of accommodation through the establishment

of a mulglli{ -agreed .upon fund, into which they would pay all salary recelvad,' -

abové the rate of strike pay, during a iob action (APCE). Howewver, contrary to

|
the hypothaais. the Pentecostals were  more supporlwa than T non-Pantecoslals

- towards accommodallon through an internal "Memomndum of Understanding®

(APC4) or through & conscientious ob]ector siastus (APC7), The difference Belwaan
ihe two groups on each of these three oplloris fs significant at p < .001. The
hypothasis is tharsfore accepted for APCB but rejectead for APC4_gq_d APCT.

The surprislng aspecl of these findings s that thay suggest that non- Pentecostal

-laachara, more so lhan Ponlel:oslal taachets. area rnore favourable towards complate :

separation of the Pante_cualals from other teachers \!ﬂlhll"l . the present bargalnlng

s

- L '
unit.  This Is -indicated by the respective responses an items APC2 and APCS.

'Gontrastaﬂ' with (his, the Pentecostals responded more favoursbly then the non-

Pentecosials towards some form of accommeodation while rernaining within the NTA., _

such as through a separate bargaining unit within the Association (APC1), a
dlstlnclion betwesn a profegSional and union drganlzation {(APC3), a mutuslly

acceptable "Memorandiini of Understanding® (APC4), or ihe re-creation of &



ety

.

i‘:‘n-"'--

e

consclanlious oblecto

-

T -

r status (APCT7).

A\

186

However,- the mean scores for both groups

on most of these ltems fll in the 2.5 3.5 ‘"uncertain” category, and on all

ilemns the ditferenco batween the two groups is less than ane. The exact distribution

of the scores is eported in Teble XXIV.

-y

DISTRIBUTION OF SCORES AM‘ONG PENTECOSTAL AN

* TABLE XXIV

4 .

NON-PENTECOSTAL TEACHERS ON ACCOMMODATIN

PENTECOSTAL TEAGHERS N THE COLLECTIVE BARGQAINING QCESS
j "N g
-‘ < . i
ftem System 5D D u A - 8A
APC1 - Pentcostal” - W 50 © 45 — 9 50
Non-Petecostal:” 60 84 . 42 52 21
: . : o ' —~N .
APC2 . Pantecostal . 4D 78 71 35 28
© . Non+entecostal 48 67 40 . 80 -42
APCA Pantecostal 8 24 96 <0} 29
Mon-Pentecostal a0’ 59 ‘70 78 19
APCA Pentecostal 19 48 a0 8t 16
" MNonPentecostal 40 50 a5 58 5
APCS  Pentscostal 22 83 59 68 26
Non-Pentecostal 10 62 ~ 90 59 38
APCS  Pentscostal 59 93 35 51 18
Non-PaQtecostal a2 49 48 85 34
WRE?  Pentecostal 18 56 60 "Aws 20
Non-Pantecostal T2 89 57 35 5
; - -
" APC8  Pentscostal 31 68 3 -0 40
. Non-Pentecostal 12 27 44 i 78
‘\._/-/ ) )
1 .
. @
P A - T - "-

—
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Teacher Comments ° - . ;
Once again, cnmmanw made on this saciion of tho quesllonnau%a were both
- verled and Informative. Some of thom are inciuded hers to give the reader en

s - indication oMywhat: teachers are J.-'.a»,v!ng. beyond just their circling of appropriate 2

numbers representing thair opinlons.

- :

This Is a complex issue. After several year® clealing with this issus, |
: . am convinced that Penfecostal teachers can only opsrate by becoming a
separate bargaining unit.  Pentecostal teachers, and other " teachers,
- would be a lot more content whan nagotiating end job action occu’rs. : .
g {Pentecostat) :

Let the Pantecostals go! Why hoid on to some people who Iac}‘ the
- desire to-fight for wh‘at is & just treatment for ail- (non-Pentacostal) |
I, a9 an indlvidual. do not agree with most of the philosophical positions
o of -the Pentecostal . Association, but | do feel that every person has &
. right to his or her beliefs, and H that right is faken .away because of -
=" fhembership In a union that represents 8,000 Christian teachers, then ;t
- Is time to re-daﬂna the word "Chrlstlan . (non-Pentacostal) - /,
I thlnk that if we hava a separale school system we should ‘alsa hava .
separate bargaining unit, (Pentecostal) o .

. '} tes! that the Pentecostal teachsrs forming a separate bargaining unit

S : would be the "thin edge of the wedQe". Educatidn in general has

e ) " profited -by the existence of }slmng NTA. Should ouwr professional '
: organization be fragmented infany way it-will be to the detriment of -
teachars in particular, and our children and the educational system in-

- ) " general. (non-Pentacostal)
Pentecostal teachers should be treated, without any hesitation whatsoever,
the same as any other danomlnation teachers in gyery way. . {(ron-
Pentecostal)

~ Consclentious chjectors must have some guaranteed vehicle for axfrésslng
thelrfeslings and acting according to consclence. (Pentecostal)

| like to take pride in tha fact that I'm not prejudiced.. However, |

: : feol that the Pentecostal teechers “went their cske and eat it too. If
_ thelr religion forbids them to strike, then they should not pyt themselves
— - in .a posltion where siike action is necessary. In other words, they

: should leave the NTA end fight for thelr rights by other means. (non:
P Pant’ecostal)

2 _ The prol:dhm of the Pentecostal teachers and their rafusal. unwillingness, - *
S or Ainabiiity* to engaga in ]og action is also one for many individuals
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- cannot give clear cut answers to many of the guestiony” in this section -
* as this issue confuses me from time to time. The prdplem that | have
wilh—hig lssue is confusion over allegiance to an ' Agsécibtion {NTA) and
—the quﬁian of what "leaching" as a profassion means to me pemonally.
As an Individual, | have the same problem as Pentecostal teachers
during job action. (non-Pentecostal)

. — The existing arrangement must change. Howeaver, consuitation and
' e cooperation, basad on-mutual raspect, should resull In benefis to both
=.groups.  We must aim  for unity without destroying diversity (or vice

§o=-versa). (Pentecostal) ‘ :
L | am for a workable solution, fsuch @8 an acceptable "Memcorandum of
Understanding”. Howewer, |/ fear that if educational policies andfor
philosophles keep following the standards of the-United States and

humanistic philosophy we are going to have to make a stand on our ~
own. If we opt to separate, it should be complete separation. { fesl :
e ~, this Is nescessary If we cannot philosophically agree, because to stay In
o . even ‘a loose connection may argue our support for a cause or idea we >
- do not support. (Pentecostal) S T

All teachers have a common cause - education. We must remain united
and strive to Improve both positions - teachers and studentS.g, i's »

'* N ' costly to go our own separate ways. As a fairly strong religious pgion,
: | fiymly believe that we can have a good educational system, witfigour .
religious convictions taken into considerallon in a united way. (non~
Pentecostal) )
- -

The major issue for the NTA is the money we galn through their - .
sacrifice. They say there is no problem In protecting teacher- lifestyle

if we can answer that issue. Suggestion: Pentecostal teachérs take the

salary oHered at conciliation, and pay excess galned fhropgh actual

stke towards unios dues lor- a separate bargaining unit. Example:

Government offers 5%, strike resulls in 6%. Pentecostals pay their

- regutar dues plus the 196 dilference to the union. (Pentecostal) .

-

| am not of the Péntecostal faith.. However, | consider their rights and o S,
fundamantal belligls. | Yhink they can be reasonably accommodaled within R
the NTA # R (was handled better, with not so much militant behavjour
by targer cantres in the NTA. It was ths Pentacosthls before, it may
be the Anglicans of Roman Catholics sometime down the rpad. I'm suwe .
It questions about hiring Protestants, or the question of abortion or™ .
/ divorce,"became a problem among teachers the Roman Catholic boards
would get their feathers ruffled: (non-Pentecostal) ' ’). -
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V. DENOMINATIONAL SCHOOLING
.43 1

The dagree @f support for denominational schogling i Newfoundland, as

-

rapresanted by the composite sgpre on the nine items presanted for consldaration,
was a slgniﬂcant factor among Pentecostal teachers in predicting lhair gititucdes

toward both partial and camplata withdréwal of services. Howaever, it ahouId be

noted that two of the fiems i this section (DS5 snd DSE) séemed 1o have ceated

- this weakness ]Ir] their commaents and In their clcing of the "uncertain® category.

This mey have slightly weakened the overall sttmig!h' of the correlations generated

core on denom/national schboilng, but'nol to ény great extent.

by the compbslt .

ol the llems “relaled to danomlnatlonal schooling, !he Penleoostals
¢

‘scored higf or than any othar group In the sludy.. However, In parfonnlng the
calculaﬂons for non-Psmecostal leachars II was also notad lhat there were slgnif‘canl
‘Hitferences betwean integrated and Floman Catholic teachers on all items ralated

to thls variable, with the latter expressing stronger agrspment ‘with all aspects of
danumln’ational ‘schooling, as “assessed m—ths—qtraetmnak&-— This suggests that
these two' groupa do not sha're.lhe seme gitiludes toward the denominational
gyatem Io\‘ edu&atlon. $0 caution sh;auld be exercised In making any, interbr\tation

which combines the Integratoci and Roman Cgtholic - teachers in their aititudes

o L]

toward dencminational schooling. The nature of these differences was beyond the

"y L]

. "~ provide the reader wih a brief summary of these attitudes. A one way andysis of

E ) LN
(—I varance was carrled out and Schelfe’s test used to detenmine the levals -of signfficance

‘for diferances in each item.

LI L . - . -
B e T

confusion because of the mf-mar In which they were worded. Raspondants [dentified :

’/s-.&re of the -presaﬁt study.' but the mean scores are reported in Table XXV ‘trin _
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TABLE XXV

»

DISTRIBUTION OF MEAN SCORES. ON TEMS_RELATED
TO DENOMINATIONAL SCHOOLING

tam

-

Pantscostal

Non-

7

Pentecostal

l't_- {R.C
. (‘n.) { « .}'

1. The school
helping to
develop respect
yvior Gg§ and
"Chjstl n morals

2. Partnership
.sf church, homae,
school |

4, Teachears
upholding church
doctrine

4. Teaching as a
form of Christian
ministry

5. Retiglous
Instruction
scecording to

the church

6. Parentat -
determination of’,
religious context
of education <

’ [}
7. Digmigsal it
persanal iife
stylo violatés
church teaching

Fa

4

| 4

i 4

4069+

4008+

4.117";

4083 ©

‘

2.998

.20 1,

™ 3.008 -

2.287

p ]

-

A.774* 4.455

. 3.824** 4500

T 2,503% 9682
. V4

+

.

2.665%* X 3920

2.359*

L

t
d.247

»

a

1.890** . 2827

2,802

L 4

- 2482

-*

"r,_.
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TABLE XXV (sont)
F
. D!STHIBUTION OF MEAN SCOHES ON ITEMS FIELATED
TO DENOMINATIONAL SCHOOLIN,G
- \
- : by
» ' - Non- . ‘
. ftem L Pentecostal Pentagostsl ‘ {int.) (R.G) _
&Hing . . o Ao
. according fo ~ . . ' . -~ - , L
 religlous T e e
' aﬂlllatlon ' :._ - C- ATEB T 247 - 1994 3.063
o Masibingte .S . | Y
' denominational sys- L : .o e , i
tem of education . . - 4.625* ' 2.??6 2.1g2t* 3.509
* 10. Mean debaslte Score - .
on all iterns when added " . B R
(DSComp) S ,}.__".- . 3914 27.993 ¢ 24,297% 33,107
m—'_ : . . u t B - , * . .
] A - . o :
. o | Y
Ncna' tems 3; 7 and .8 waré worded nagatwely to avoid rasponse set.  Their .
N . scores. wore adjusted to reflect the chungo in. worﬂing required to obtasin a
consislent santence structure, .. .
~*Indicates - algnlﬁcant dllfemnca batwaen - Pantecostal and nonfPe tqcc;stal scores
-atp < 001, using Scheﬁe o test. . K _
: “lndlcatas signiﬂcant dlﬂ’arencs batween Intagraled and Roman Cathollc soores at ‘
-p< 001 using Schaﬂes test. ‘
i : ' : 3 ’ -
’ f‘;‘,“ ] )
“ a . .
; ) - . i.. 'b
. : ’ v -
. . g o
“'.-. -!-:1 - » :.n, . o " ERY M I ; ,4 ! : S ‘ R

’
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CHAPTEFI?I T 0, S

SUMMARY. CONCLUSIONS AND RECOMMENDA‘T‘IONB
This chapter prasenis a synopsis of the problam under investigation, reporis

the basle cancluslons reachad In lhe study, and offars scma racommenduﬂgﬂ‘

%

related to the topic,
. , . SUMMARY

Considerable tension ‘has been created \mthin the provincial bargaining unit
-of taachers in tha province oi Nawloundlanﬂ by the exlstence of a mlnprity graup
‘.wathin thht unit, namaiy ‘Pentacostal teachers. who refusa to participate In ]ob agtlon
to resolve _jmpasses in collpctive bargaining.»_-Thesq,ﬁantgcostals Ela.lm their refuset
tp‘ engage in"stuclr'l qcﬂvity Is gp exfension of__theirilreliglnus philohp;ihy.' w_hlclr;
p!ai:as-adt]éat.laﬁ'_-in a paroch!ail‘ context. Canséquently. in recent years the Peﬁiecostal. L
te'achqré ha{.'w ‘mobll_lzéd o seek some ‘suitable‘;' accomi:hndanon tvlihln.’ th‘a‘ ;t‘:oilaéliva :
I:Iiar'galnln;g structt:nrg, which waould permit lhenl-u to--cdntinue_teac%inq in the midst _
of a job action. This has ied to the cons_idé'r‘slltit')njl a v;;ariety of altematves,
. such ,als.a sepa‘l_'ate 'baréﬂining‘ unit..‘éllhﬂr‘ﬁithln or outside ihe pr;sa_nt uhlon
: ('r:.l.T._A_,); an lntern‘all-e“fﬁemurandur'n of undersjanding” \:}Ithh; the "N.T.A.-recogr;Izlng
‘the Pentecostal " positian, ‘tr;é passibility of teac.hi.nig withoyt ,sa!arv during a job
adlﬂrl. and the ostablishment of a consclentious ob]ectbr" statu;. The “Pentocoam
teachera have gona on record as expressing praference for a saparata bargainlng
L;nﬂ within lha presént unlorl. but thét ophon Js difficutt to real_lze because it -
" would :equlre a bhanga in eprovlncial l.eglslatlon. Thé 'Nev:foundland T;aachors"
Assoclaiion (NTA)"has indicated that it would pppose such a,mova becausa its
exacutive does nat 3eq it as being in the best Interest of Iaachars.. as & whole, in

the province.: - - N
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' of 397 Penlecostal teachars end the same number of non-Pentecostnl te@ers. in'

Ty

L .

&

This atudy was developed o investigate this preblem more closely by documenting

. |
the differences between Pentacostal teabhers and the’ rest of the teaching force in

" the. pravince, oh approprlate strategiee for resolving impesses in coliective bargalning,

Since there was strong evfdence to suggest that differences between the two

. groups do. lndeed exist (Sneigrove. 1986: 99), an arlempt was also made to identify

any influencing lactors whlch mlghl contnbute to thase diﬂerences Therefore,_ on .

the basis of the current literature, a number of independent variables were examin_ed;

‘es they rolaté to Job .action. Theee included school system (Pentecostal or non-
. Fl L. . [ ] L

Pentecostal), teaching (_:ertlﬁdhte leval, sex, grade level taught (elementary or

sacondary), position, years of teaching’ sxperience, size of home town, school size,’

- ) . - a

dggma of -job sdtiefactldn; religl,o@e commitment to the' teachings. and practiced ‘q‘f

one'sgchurch, importance assigned to one’s Ghurch, extent of union Involvement,
f . - .ot . 1 .

—

and degree of support for denominstional schoollng." In eddition, the final part of

. the study.;vas an enempt to $esk dlrectio;n fn’::m‘ teachers as to the most acceptabla

means-of ‘accommodating the Pentecostal teachers in ih'e"collectlve bargaining process.

The questionnaire designed for this study was distributed to “the total population -

the pruvince One way analysis of vaﬁence was used to test for significant differences

betwein “these two groups. while linaar mulliple regresslon {stepwlee) wags used to

_oxamine the factors Inﬂuencing tbeéa dlﬂerences

1
Dls etudy was: considered slgniﬂcant because it examlned dlreclly the attitudes
qf leechem, both Pantecoetel and non-Pentecoetug. on these lIssues. . Prewouely,
J *
most of the fnrmel opinlons expra,ssed consisted of contmlled statements rnade by

the executlve of elthel' the Newl'oundland Teachers' Association or the Penlecostal

Teachere‘ Fellowship. . Now. through the statistical procedurea, ot one way analysis
) . ) - . S

LY
-

LTS
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of vardance and lrnea} multiple regression, an’ ovs&iéw can be provided on what

teachers themseives are saying on this matter.

L

L]

p Il. CONCLUSIONS -
In, tﬁla section, the conclusions generated by the hypotheses establishad in
Chaﬁter One, in response tg the three _ganera‘l résearch questlon;ﬂ.. are presented,

The first of those quéstions sought to determine it dierences existed between

Pentecostal and non-Pentecostal ;eacham:with rasp_aci to preterred methods for

raéolg_lng Impasses in collectiva bargaining. The testing of Hypothesis One showed

statisticaily significant differences (p < .Q01) to exlstr‘ét:aan these two groups

) on ,Dartielll withdrawal of servicas, compléte‘ witﬁdfawal 6! sarvices, political

. involvernent, and uss of the media, as apprbprlale means. féEr n;solving impasses in

coftective bargaining. The Pentecostals expressed clear disagreement with both

-

ol . . .
Anrtlal and complete withdrawal of services 1o resolve, impasses In cqllective

; , :
bargalning, while on ‘political Involvement and. use of the media they sxpressed
. - p _

loss agreamar"lt than their non-Pentacastat counterparts. o

LI Fl ]

The second quastion addrassad in the study was whether any variables, other

than denominational affillation, were related to differances in attitudes toward

partial -and complete withdrawal of ssrvicas.. In testing Hypothasls Two, fﬁl;_ ail

a

teachers in thie province, E was found that danominallonﬁl affiliation (Pentecostal

. or ' non-Pentacostal) was the strongest factor in_ explaining diHerences in these

. . _
atitudes. However, the degree of Christian commitment was a factor in teacher

*

‘aititudes toward partial withdrawal of services, while-sex .was g lactor In complate
withdrawal of serdces, with male teachars being more supportiva. of that’ particular
“n . ? - '

. ) ’
N H Pt -



e

A subsequent analysis of teacher attitudes according t¢ achool system {Pentocostal

or non-Penfecostal) waa also _carrled out, Among the F{entecgstal-kachers. suppornt

for partial withdrawal of services verled inversely with degree of - support for
denominational a}:hnollng, and varied directly with extent of teacher Inyolvement

in, the “union, with female teachers also being in lesa %iSagraement than " male

teachers on this variable. Support for _compla'ta withdrgwal of services vared
inversely with degree of support for denominational schoolipg and years of teaching

expearience, and_\;arled dlrectlvi with extent of teacher Involvement in the union.

and aecondéry teachers more so than glementary teachers, expressed lass disagreement

with the usa of complete withdrawal of s'e_rvlcas to resolve Impasses in collective
. e . . l - L] *
L Y

“

bargaining, * .- '

L]

For non-Pentecostal teachers, the only factor to statlétically reglsfar as

slgniﬂcapi. 'with respect to partial wllhdmw_ai of services, was degree of mf&lous

co:mmitmant -to’ the teachings and practices Lof one's church. - On this variable
qus:ms who rated themseives as more- religious generally indicated less support
for partial withdrawal of services a.a' an eppropriate strategy for rasolving, Impassés.

When " considering complete withdrawal of sarvicea, sex, was the only significant

contributor to teacher atfiludes, with male teachers being more suppimiva of

- complete wlthdr?wal of services than fsmale teachers.

\ The third rasearch quéstlon attempted lo ascertain the viaws of Psnlecostal

N

~and non-Pentecastal teachérs on whys of'accnmmodating the Pentecostals in the

-

r

collective bargalning procasa. Genorally. the Penteoostal leachers weare rnora
supportive ‘than non-Pentesostal teachers’ of accommodatlon wlthln the Newloundiand

Teachera' Asauclnllon. such as through & separate bargalning unit within the

~ Assoclation, a distinction between professional and union organization, a mutually

-

¥
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-

,in 'addltlc\:\u. among the Pentecostals, female teachers more so than male teachers, -

]
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accep{agm *memorandum of understanding”, or the establishment of a "conacientious

objector” status. The most favoured optiag amang Pentegostal teachers was a separate
bargalnjpg vnit within the Assaciation, which is consistent with the position
édopted by the Psr;tacostaj Teachers' Feflowghip. The non-Pentecostals, while not
expressing strong preferemce in any diraction, _w'are soma\ghat more convinced that
the philosophical position c:l the Pantecoélals; could not be agccommodated within
the Association. However, the mean scores on most of these allematives ware nat

strongly directad towards ueuhar optlon This mlght indicar' that so far as tf

. .

teachers themselves are - t/ ncemed the posmon of neither party Is ‘as mmly

-

entrenched as,,-ﬂast experiencss ‘havé suggestad,

» - .
: L

;
L
N

=

- necoMMENDAﬂoNs

The dIStIn\ction..&between Pentecostals and. non-Pantecostal teachars in’ their :

attitudes toward partial and comple!a wﬂbdrawal of services. as a means of_
resolving impasses in collective _bargainlng. Is unmistakably claar. This creates a
dilemma because the potential threat of job action has, t}aditipnally, been central

to the bargaining process. However, the extent -of the pre_l?renc_eg, arncfng bath

4

Pentecostal and non-Pentecostal teachers, for the use -of the lass militsnt bargaining

strategies to rasolve impasses, is a factor which should be taken into account by

LS

the respective Tilotiating teams. _— : .

.o~

. On the basis of the data in this study. it seems that the spaclfic problem of

accommodai‘ing the Pentecostal taachers in the bargaining structure may not ba an

insurmountable problem. The Pentecostal teachers seem willing to entertain the

possibllity of some form of accommodation while remalning within the Newfoundland
Teachers’' Assaciation. Furthermore, the farge numbers frqrn both groups regpnndlng

In the uncertain category suggest that the position of neither is firmly aentrenched.

L] o
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ik would agem lhat.'an acceptable settlement on the issue could be reached if the

-

persons involved in the discussions were to exercise their political will to nagntl;te ®

' ) an agreement. It is therefore recommended that both parties show a greater
degree of flexibllity on this Issuel, In keeping with the attitudes expressed by
) teachers in the present study.
There\ are several areas emerging from this study which would :.:r‘afit from
- further research. Thase inclu'da:' * .“' -
' ' - 9
1. A cioser examinatlon .of how religious orientation ‘and church
) " Influence aﬂact*'mllltapcy in collactive bargaining.
. | 2 - An attermpt to l;'riprove ‘the instruments used to -measu;e thé
X vaﬂabl_es found in-the present sl;de to be relatea to attitudes ‘ .
‘,‘ T .towaﬁg militancy in co]lectivé bargaining.
3.  An assessment <:;f the extent {o which duly elected bodles,”
such a;Lthe axecutlvé o.f' the Newloundiand Teachers’ A;soclat!on
. i . and th_a i’enteco_atal Teachers' Feliowship, accurately represent
_ ’ the interests and wishés of the p;ople who elect them,
‘* =~ 4, An attempt po?lz through exensive Interviews 'with militant

o

and nnon.-mfiltaht teachérs to idontify the varables, other
than those of the present study, underlying teacher attitudes
towards colléctive bargalning, particutarly strikes. .

5 An ovarviav:v of the axp'et_:tations of the general public, including

o

parants énd students, related to coilective bargaining 'by
teachers In the province. . .
6., A comparison of teacher attiludes toward collective bargaining

LY
with those of similar proqusions in the provinge.
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. . QUESTIONNAIRE

130 "

in the following questionnalire you whl be asked some mther psmonal and sensitive questions.

Please be assured that all rasponses will be kept in the sirictest confildence snd tabulated In an—
ANONymMous manner, .

PERSONAL INFORMATION (P1)

Please respend ta each of the following gWestiens by chdosing the mogt appropriate answer and placing the

number™zorresponding to it in the biock provided. When no responses are given, placs your own anawer in

the

1.

biocks provided.

Under which denominational'system of education are you presently emplayed?
(1) Pentecostal '
{2} integrafed

[3] Roman Catholic

What is your present teaching certfficate level?

{1] No Certificate [5) Level IV
(2) Levell (8) ‘Level V _ |
(2} Level 11 {7} Lavel VI
{4) Level Il {8) Level VII
What is your sex?

(1} Male

(2} Female

In which area do you spend meost of your instructional or curriculum time?

{1} Elementary (K-8}
12} Secondary [7-12)

Which of the following categories best describes your preaent employmen
position?

[t) Classroom Teacher

{2) Principal or Vice-Principal

{31 Program Co-ordinstor

{4] Other [Please apecily: ]

‘What iz your total years of teaching expettence. including this year?

What was the approximate population of the tommunity in - whichr yau

, spent Wﬂ of your childhood and teenage years? .

0.

1.

How many pupils are enrolled ia' your present school?
How many grades are taught in your school?

How satisfied are ;;u in your present job?
(1} Very dissetisfied

(2| Somewhat digsatislied

{1} MNeither salisfied nor dissatisfied

(4) Fairly satisfied

{51 Very satisfied

With respect to Chrislian commitment 1o the beliefs snd practices of your
church. how religious 8 person do you consider yoursell to he?
(1} Not Religious Al All
(2} Slightly Religious
(3 Fairly Religinus

{4} Quite Religious

[51 Very Religlous

-

p——
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12. How important would you sey your church is o you?
{1y ~ Not Important At All
2] Rather Unimpartact
{3)  Fuirly Importent
{4) Qulle Imporiam
{3) Very Important
13. How would you describe your involvemenl with the New Aundland Teachers'
Asaociation. at either the brdnch or provincial Jevel? Choose only one.
(1) [ have been. or preaently am. active in executive or committee positions,
and 1 attend branch meslings on & faicly regular basis.
12} Y hsve not been involved inm execulive or committee positions. but 1
attend branch meetings 6n a falrly regular basis,
(3) {attend branch meerlings occasionaily. ,
[4) 1donot ususlly attend branch meatings.
COMMENTS:

]
e
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each statement by circling the oppropriote number on the scale. using the following code:

DENOMIN ATIONAL SCHOOLING (DS)

The following stalements are considered to “address’ some of the besic principles and issues svtrounding'a
church-achool .parinership in education. Plegse indicote the extent of your ogreement, or disagreement, with

1 =« Strongly Disagres
2 » Disagree i ~e
3 » Uncerlﬂin . L] »
— [ ] -
4 - Agree E'E uE; : g 2f
5 '» Strongly Agree £ - g 4 E&
' »n B a =) < e
1. The schoo! should help chiildren develop respact for God and Chrlslian morals, 1 2 3 LIS ¥
© as vell a0 their intellectual abilities. : .
2. The home.the school. and the church ghould be a ynited team in Ihe educdtion 1 2 a L] 5
t " of children. :
3. Teachers should not be required to upheld the baslc doctrines of the church ! 2 k] 4, -3
groupis) by which they are emplayed in Newt’ound!and's system of denomina- , :
~, llonal education,
.Tcachinn Is a Form of Cheistian minisiry. 1 2 § §
ildren should be given religious insiruction, by the scheal. accordtng to 7 2 ¥ " 5
teachipgs of Ihelr respective churchles). :
6. Parenti should be able ta detarmme the religinus context of education lor 1 2 a 4 5
- their cijidren. . ; : )
. 7. School boards should nol be permillzd to disrriiss tdachacs whose personal 1 2 3 4 5
life styler do nat confarm fo the leachings of the churchles) concerned.
assuming life style is’ the only issue invalved. .
& Religious affiliation and praci.ice. or Ia:l; of same. should nol be a factorin - 1 - ] 3 4 5
hiring teachers.
8. The decominationst system of educslion In Newloundland should be 1 -2 a F 5
mainlained. 4
~ COMMENTS: .
o ¥
L]






S

. 133
“’

"ACCOMMODATING PENTECOSTAL TEACHERS (APQ)

Fa

There hos been considerable discussion in recent years over the iole of Pentecostal teachers within the siructure
of r:o"ecﬁwbarguining. due to their refusal o engage in any duly authorized job oction. Plesse provide some
direction o to how Pentecostal teachers might be daécommodated within the bargaining process by responding
to the following statements, using the some code of 1 = Strongly Disogree: 2 « Disagres; 3 = Uncertain;

4 = Agree; and 5 = Strongly Agree. 8
. R ?
[
2 3 i 2
o= t .
2 e p
g P 1 B £l
. & a o < ®n<

1. Pentecostsl lsachers should form a separate bargainiag unit, similar to 1 2 H] 4 5
Lebrador West, while retaining the NTA as lls bargaining agent. ' . .

2, Pentecoatal itachers should form 2 separate bargaining unit with a bar- 1 2 3 4 5
galnlng agent of their choice. sxclusive of the NTA. :

3. Teachers should have @ professional arganization to care for professiongl 1 sz 3 a - 5
concerna, snd a separale union organizatlon to negoliate collecliva agree- . .
monta {e.g. similar to the approsch takeén by nurses In Newfoundland).

4. |Pentecostal teachiers can be accommodated in the NTA through:an internal 1 2 k| 4 5
hMTamornndum of Understanding”. between Pentecoalal teachen and the

A, whith would exist outsida of the gollective agreement ltself. The
contenta of this memorzndum would have to be agreeible to hoth parties.

5. The philoscphical poaltion of Pentecostal teschera cannot be accommodated 1 2 3 4 5
within the NTA. . .

;!. Pentecosial tefchers cin be accommodated In The NTA by teaching when 1 2 3’ 4 5

" asitike occurs and paying all montes recelved, abave the rate of atrike ‘pay,
into some mutudlly agreed upon fund.

7. Pentecostal eachers should be permitted to remain in the NT A as conseien- 1 2 3 4 5
llous objectors to Birike action. . ) ) .o

8. [f Penttecostal teachers form a separate bergeining unil because of their 1 2 N 4 -
unwillingness to participate In job action they should be prepared lo
accept the possibility of 8 lower wege seftlement in contract talks.

COMMENTS: ' — : : - =

T e Sy,
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. MEMORIAL UNIVERSITY OF NEWFOUNDLAND
5t. John's, Newfoundland, Canada A1B 3X8

Department of Edurational Adminvistration Telex: 014-410}

L Tel.: (709) 737-7647/8&

February 13, 1986

Mr. Ron Mosher, President
Pentecostal Teachers' Fellowship
¢/o Box 1, Site 3

Grand Falis, Newfoundland

RA 243

A Dear Mr. Mosher: : | -

. As part of the program requirements for the M. Ed. degree in

* . @& educational administration, at Memorial University, { am preparing
to conduct’a study on "Attitudes of Pentecojtal Teachers in Newfound-
land Towards Appropriate/Means for Resolving Impasses in Collective
Bargaining". In order to exploré this issue, I intend to survey the
total populatwn of Pentecostal teachers and a comparable number of
Non-Pentecostal teachers.

Before proceeding with the study, however, I would like to make
you aware of two sections in the questionnaire, which relate to your
organization's interests, and invite your reaction to each. The first
includes strategies often employed to repo]ve impasses 1in contract
negotiations, while the second seeks some direction as to possible

‘ ways of accommodating PentecostaT teachers. in the collective bargaining
. process., o .

Could you take the t&me to read the items included in these sections, -
a5 provided on the attached sheet, and advise me as to their suitapility?
Are_the issues in each of these areas adequately addressed? Should any
other {tems be added?

1t would be ve r'y much appreciated if you H;Ou'ld take the tlime_tol
give this matter your attention at your earliest convenience, as I wish
to send the questionnaire to the printers shortly.

In advance, please accept my thanks for your anticipated coop&ation
in this regard.. .

—

S

Sincerely,

[
, David Rideout
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—

Mr. David Rideout-’

Department of Education Adm1n1strat10n

P.0. Box 47 )

Memorial University of Newfoundland ?
St. John's, Newfoundland

"AlB 929

Dear David: v
i

In response to your letcter about your study', we have to tel]

you again cthat contrary to the indication gwen in your letter,

as an executive we did not support nor encourage your study.

After expressing to you our fears on an earlier letter to you,

we felt your decision tp proceed with the study was completely

your own responsibility, . ¥

We realize that some. “the information you will glean from
your survey will be interes ing,. however, we fee! that it might
also be highly sensitive in Whe 'light of the present status of
negotiations for a final solJkion. Some of our teachers have
expressed concern over the wisdom of such a study at thi's
particular point in time cons;derlng the very tenuous relation— g
ships of the parties involved in negotiations.

"At the same time, we do realize how much time and work you
have already put in on your project and that it would be im-
possible to stop it st this point in time, In factw, we are not
asking that, However, we would fequest that, if it were possible,
could you have your findings kept -frivate until the final arrange-

‘ment is made in our status?

We will say, that for the partl.cular parameter s of your

study, your questionnaire seems valid and the quest 1on's

cover the full spectrum of the issues you are deall.n& with
Our concern is purely with the sensitivity of the maf\terﬁ. ]

Sil‘:}a-?l'y .yours .

f_ s ‘; B

*

A

., Ronala hos ner
' Pres ident
PTF

RM/cw - - .

v
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MEMORIAL UNIVERSITY OF NEWFOUNDLAND' ‘f; -
! St John's, Newfoundland, Canada AIB 3X8
Dep::rrmem of Educational Administration Telex: 016-4 10}
: ‘ J Tel. (709) 737-7647/8
1 ! . -
f M

February 13, 1986

Mr. Roger Grimes, President
Newfoundland Teachers' Association

3 Kenmount, Road

St& John's, Newfoundland
_A Wl

. ‘ /
Jear H;\f}rjmes: ' . 7~

As part of the program requirements for the M. Ed. degree in
educatiodal administration, at Memrial University, I am preparmg
to conduct a Study on "Attitudes of Pentecostal Teachers in. Newfound-
land Towards Appropriate Means for Resohnng Impasses in Collective
Bargaining™. In order to explore this issue, I intend to survey the
tota.l population of Pentecostal teachers and a comparable number of
Non-Pentecostal teachers.

Before proceeding with the study, however, I would like to make
you aware of two sections in the questiomnaire, which relate to your
organization's interests, and invite your reaction to each. The first
includes strategies often employed to resolve impasses in contract
negotiations, while the second seeks some direction as to possible
ways of accommodating Pentecostal teachers in the collectiwve bargaining
process. ~

fould you take the time to read the items included in these sections,

a5 provided on the attached sheet, and advise me as to their suitability?

Are the fssues in each of * these areas adequate]y addressed? Should any

‘gther items be added?.

It would be very much appreciated if you would takethe time to
give this matter your attention at your earliest convenience, as I wish

_ to send the questionnaire to the printers shortiy.

\

Moo tate e T [y
eyl i
Bt e e, e

In advance, please accept my thanks for your anticipated cooperation -,
in this regard.

Sincerely, .

”

. David Rideout

.
B M . . r
. - T
N - 1 3 - L]
. : h
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—wG - 3 KNKOUNT ROAD, 5T. JOKNS, NFLD, AlS |¥|
- PHONE 725-3233 UREA CODE TO0
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|
\Febrqary 21, 1986 - ° "

Mr. David Rideout ~

S5A Glasgow Place -,

St. John's, NF : , '
A1l8 283 J ) ©

-—

‘Dea‘r David:

Thank you faor the opﬁm'tuni ty to peruse the sections of your _,gimtionnnre
related to Impasse Protedures (IP) and Accommodating Pentecostal Teachers

(APC}.  Your proposal appears to be very well prepared 1f these two sections
are a reflection of the remainder. .

Y - - .
I would offer a couple of comments that may or my not be helpful. You
. Should feel free to incorporate them or ignoré them as you see fi t. S

In relation to IP(4) 1 believe from my reading of the literature and,my .
personal experience that the phrase "final of ferselection™ may be more
comonly used than "final offer arbitration",

’”
As for item APC(3), 1 feel it 1s a pertinent, relevant question, but it
may still leave the question begging as to whether or not the Pentecostal
teachers should participate 1in the "union", the "assoclation', or both.
Maybe a subsequent question could be developed to deal with a clarification
of that mtter, It might be very helpful to attempt a determination ¢
how Pentecostal teachers should fit into a new dual structure {f such
structure is deemed to have merit,

Let me wish you success in the conclusion of your mo_si: worthwhile pl'-oject.
Keep 1n touch if you feel-I-can be of further assistance.

Kindest regards,

Roger Grimes .
President ~

RG.: gme

o
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MEMORIAL U.N!VERSITY_ OF NEWFOUNDLAND
St. John's, Newicundland, Canada . AlB 3X8'
Department of Educational Administration o Telex: 016-4101
. . - Tel: (709) 73776478

-

February 13, 1986

[

« Pastor A. E. Batstone
- Executive Director
Pentecostal Education Council

- BFL Place, 133 Crosgbie Road " - S
S5t. John,s, NF. - '

AlB 1H3 : . . .
' Dear Pastor Batstone: a
. As part of the grogram requirements for the M. Ed. degree
in educational admifistration, at Memorial University, I am :
preparing “to conduct .a study on "Attitudes of Pentecostal Teachers
in-Newfourrdland Towards Appropriate Means for Resolving Impasses
in Collective'ﬁérgaidfdg”. In order to explofe this issue, I
intend to survéy the complete population of Pentecostal teachers
and a comparable- iumber of Non-Pentecastal teaqhggs. .
/ One independent variable which I will be considering is :
attitudes towards the philosophy of denominational education. To .
do this, I will be asking teachers to respond to eight items
which reflect the basic issues included in denominational schooling,
as it has been known in. Newfoundland. : ¢

Before proceeding with the study, however, I. would like to
ensure that -the items I have included in this section are valid -
elements of such an eddcational system. Accowlingly, I would like
you to read through thdse eight statements, on the attached sheet; '

‘end advise me as to their suitability for such a purpose. Are
there any which are not applicable within a context such as ours? '
Arq there any others which you think should be added?

.Could you take the time to giv%<this matter your attention?
If possible, an early reply would be\appreciated. -

In advance, pleasefaccqgt my thanks for your coopération.
o A «
' Sincerely,

”
David Rideout

¥

L
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Caféaﬁc &umfian Caun._a.' f
BFL PLACE, I.l:! CRO”!E ROAD, ST. JOHN'S, NEWFOUNDLAND

AlIB 1M} a
TEL: (709) 7314741, 42

February 17, 1986.

Mr. David Rideout ”
c/0 Department of Educational Admmstration ‘
Faculty of Education:

Memoria)l University

St. Jdohn's, Newfound1and

‘ATC 5S§7

Dear Mr. Rideout:

I am responding to your 1etter of February 13th and enc1osed state-

ments for your proposed M. Ed study,

I find.each of the eight statements on denominational schooling gen-

era11y acceptable- but there are a couple of points I wluld raise as follows:

Ho._l;

Schools should.of course,engender the developMent of the total person
"the whole childY, including his/her religious and moral formation.

: . Teachers are employed bylSchool'Boards, not by churchess—per se. The

Boards are of course, representative of various denominations; one
assumes these 8oards ‘support the basic doctrines of the church or
churches they represent. ——

-

Genera]ly acceptab]e but the .words "determine the context" are open to

. various interpretations.

Generally agree, but teachers should be ass1sted pastora]]y in such in-
stances.

I trust this will be satisfactory for the present and I wish you everx

successih_your study.

sen,

Exveuiive Dirvetor: F. J. Kearseg, M.Ed. 7 .

Yours sincerely,

ﬂ%ﬁnk J. Kearsey,
Executive Director..

RN : : : : - —,
R L L4 T A L T T I

Communication Officer: Rev. J. K. McKenna. S.J.



Y

142

INTEGRATED EDUCATION COUNCIL

Suite 202, BFL Placa, 133 Crosbie Road, S John's, NF - A1B1HD ' (709) 753-.7260-1-2
. - .
Exocutve Oveckr T Pope. MEd. Ph D N .
Executrva OMicer  H W Nomman BA  MEg ' ' Finsncaal AdmerusTsion WD Wadiand
Exocutres Oflcer 5 J dev Ed. PnD \ . Ascratectiodl Coorchnaior O F Madin —~

February 26, 1986

Mr. David Rideout-

C/0 Department of Educationai
Administration

Memorial University of Nfld.

St. John's, Newfoundland - i

AlB 3x8 ; ‘ _ o . ®

Dear Mr. Rideout

~Just a note to explain further my reaction to your state-
ments intended to -.address some of the basic tenets underylying
the church-school partnership in this province. You will see
part of my reaction on the attached sheet. :

I want tp point out that in Item 5, for example, while I
- appreciate the pofnt you are making, I am not réally convinced
that the parents should determine the context of education.
In a very real sense the state must be the guardian of the edu-
cation system. - »

q Item 6 i€ another one to think a 1ittle further ebout. I ®-q
say this because some teachers' personal lifestyles do not con- ’
- form to the teach?ng of the church, but they are very private
in that regard. What I mean here 1s that the teachers do riot
- intentionally make it obvious that their 1ifestyles are not in
keeping with the church. ‘On the other/hand, a few teachers
whose 1ifestyles do not conform with fhe church are often _ :
overt 1n that regard, almost to the point where they boast ‘ e -
about it. Consequently, David, I am saying that along with the ° - = :
teacher's lifestyle has™o be considered the manner in which '
the teacher operationaiizes that lifestyle. , - o

~

- Item 8 does not fit. You will note that I Pve also added
Itemp 9, 10,-and 11. You might consider these’as well.: -

In the meantime, I trust what I have written is helpful -to
you, and should you want to chat with me further.please do not |
hesitate to do so, _ . ro - B
. Yours sincerely,

E

. . . ; ‘ : T POPE, PH.D. "
o - TP/hld . . ' EXECUTIVE DIRECTOR
' ' Attachment - , . -

e, . . - . ; N v ak . . . . ¥
[ S | 3 .\r A .- P T I ....‘3. e . L A
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. Denominational Schooling (DS)

The following statements are considered to address some of the basic
principles and lssues surrounding a church-school partnership in ‘
education. Please indicate the extent of your agreement, or disagree-
ment, with each statement by circling the appropriate number on the
scale, using the following code:

Strongly Disagree

1 =
2 = Disagree
3 = Uncertain -
4 = Agree
_ , 9 = Strongly Agree
s 0 u A SA
o o 1. The 5choa£ should help childnen develop respect r -2 3 4 5

fon God and Chnistian morals, as well as their
mte&ec.mai abilities.

1y
S
W

2. The home, the school, and the chuach shoutd be - Z
a undited team (n the education of children.

. Teachens should be requined fo u.ph?td the ! 4 3,4 5 -
basic doctrines 0§ the church group(s) by which .
they are employed 4in Newjoundland”s system o4
denominational education.

[ ¥1]

LY

4. Teaching &y a _fonm of Chuistian mindslry. ! 7 3 o5

5. Panonty, wather-than the state, should detenymdne 1 2 3 4 5
the context ¢§ education 4ot thein children, -

6. Schoul boards should : be pemitied to S I 2 @ 4 5
dismess teachens whose personal £ide styles

do ‘not c\m.é%u’m to the teachings of the -
churchles) Concerned, assuming Life style _ 4 -

4 the only {sdue mvafued -

3
7, Rctcguurwu:t on and pmcmce, on Lack ! Z 3 @ 5
0§ dame, should be a {acton (n hiring
teacheu ,‘.\
8. The deneminational Ayatmaf educaao / ! 2 3 15
Newfoundland should be mairitained. Al ot,:-bf' ‘f"-"' ' '

o e Teachey 1 Rolegoce MC g
._ lo. “‘ﬁd°& ' Mp,_._,;':iw) | '. I

E‘_i' - '2. ’.‘I II K
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MEMORIAL UNIVERSITY OF NEWFOUNDLAND
St. John's, Newfoundland, Canada AIB 3X8 ,
!
Department of Educational Administration Telex:'016-4101
' . Tel.: (709) 737-7647/&

»

Dr, G.L. Moss, Superintendent

Fabruary. 17, 1986
Green Bay Integrated School Board
F 7, Box 550 -

. ' -
Batstone's Road
Springdala, Newfoundland AOQOJ 1TO o '
Dear Dr. Moss:. ’

, Oﬁa,of our graduhte students, David Rideout, is preparing to carry out t’
under my supervision a study related to Pentecostal teachers and impasse

' procedurds in collective bargaining. This will‘be developed as a thesis

to meet part of the requiraments of the graduate programme in educational
admninistratipn at Memorial:

To clarify the problem, detail factors impacting on it,—=and seek direction
as to some possible ways to resolve it, David wantg to gurvey the complete '
population of Pentecostal teachars and a comparable numbar of Non-Pentecostal __
teachers. The latter will involve a random selection of some five parcent
of the teachers in each Integrated and Roman Catholic School District. - All
material collated will be kept in strictest confidence and handlad in ‘the
most profassional manner, Letters will be mailed directly to teachers at’
their schools, with.a questionnaire and a raturn envelope td facilitate rappon:es.

Before p;écaading with the quastionnaires we would like to make you
aware of the study, and request your approval in having teachers yithin your
district surveyed. Accordingly, it would be appreciated if you could complate
the attached form 1ndicating your support, or lack of same, and return it
to the addrass indicatad a9 soon 8s possible. If you require more datails
before giving your consent to this request, please feal free to*:aisa any
questions of concern.

In anticipation of your cooparation, pleasa accept our thanks for your
asgistance in this matter.‘

P : ) , Yours sincerely, '

: " Hubsrt H: Kitchnn}xﬂund

Departmant of Educational Adminigtration

-
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. ’

C : PERMISSION TO SURVEY TEACHERS

Please check one of the following:

Yas, I give ‘permissiop to have teachers within the
. ; Poatesss school distri ot
) L surveyed by David Rideout, on matters related to .
Pentecostal teachers and collective bargainingj

No, I cannot give permission to have teachers 1thin¥ -
; school diptrict

) ' survayad David Rideout, on matters related Lo
To- 1\ Pentecogtal teachers and collective bargaining

- - Signatute

Positiow
| Y

Please. return-to: Mr. David Rideout
: Department of Educational Administration
P.0. Box 47 .
Memorial University of Newfoundland
St. John's, Newfoundland _
.Al1B 3X8 : , ,

- w; T LT ) L Lot Y ) .
LE L L L . Py et 0w ot R LR - S . ! ot -

o \ $hit ' - e at
L € R

et -,
I‘n" o g
Nilapatet (G



: 146

MEMORIAL UNIVERSITY OF NEWFOUNDLAND
S1. John's, Newloundland, Canada AIB XK

Pepartment of Educatronal Adonmistration Telex: N16-4100
' Tel: (709) 737-764718

7-- ' 2

) March 7, 1986
Dear Cdlleague: \

's that time of the year again, when schools are about to be flooded
with questionnaires from aspiring graduate students, who are trying deaper- -
ately to complete some study or project. And I must confess, 1'm one of those
"desperados", who fleeds about ten minutes oﬁ your time.

My study relates to attitudes of teachers towards impasse procedures in
collective.bargaining, and especlally as pertains to diffirulties encountered
‘{n recent years with Pentecostal teachers in this regard. The enclosed
quéstionnaire has been designed to clarify this problem, detail Eactors ,
impacting on it, and seek.direction as to possible ways to accommodate Pent- '
‘ecostal teachers in the collective bargaining process. Both Pentecostal and
Non-Pentecostal teachers are being surveyed.

-y

4’/"¥ The study hae received support and encouragement from the Newfoundland

Teachera Assoclation and the Pentecostal Teachers' Fellowship, with boch
groups expressing conalderable intgreat in its findings. In addition, your
digtrict superintendent has shown support for 1t by giving approval to
have teachers in your district suigtﬁaﬂ‘.'_‘, '

. I would 1like to assure you that all matetrial collated will be kept in
atrictest confidence and hendled in the most professional manner.:-No one will
ever know how you as an individual reaponded, so your anonymity is guaran:eed.
The numbers placed on the questionnaires are solely for clerical purpoaea, to
allow me to send out follow-up letters if necesaary.

, No doubt you realize that I am completely at your mércy when it comes to
getting a good rate of return for this study. 5o would it be possible for you
to complete this questlonnaire sometime today, and slip it in tomorrow's wail?
The self-addressed, stamped envelope enclosed should make that fairly easy for
you. Remember, every single response countg, and your copinlon ie vital to the

+ Cindings! T o N -

I'1l be looking forward to receilving your reply in the next little while.

In anticipation of your cooperation, pleaae accept .my thanks for your asesistance

in this matter.

Sinderelg.

David Rideout
. -,

- M C —"_‘,.44-’
N - — . ]
.
. . M . R
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o
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MEMORIAL UNIVERSITY OF NEWFOUNDLAND
St. John's, Newfoundland, Canada Al1B 3X8

Telex: 016-4101

Depariment of Educational Administration
' Tel.: (709) 737-7647/8

{

g\

* March 17, 1986
o -

Dear Sir/Madam: s

First of all, please accept my thanks for belng (o]
prompt in returnlgg the questlonnalre I recently sent to
you, related to impasse procedures in collective bargain-
ing and Pentecostal teachrs.

Now I am wondering if you could assist me further by
completing the enclosed questionnaire once more! You see,
I want to test the reliability of this ipstrument, so I
need to re-test the first twenty respondents and then use
Spearman's product-moment correlation for this purpose.

If you could go through this exercise once more and
return the questionnaire to me at your convenience, I
promise you won't hear from me again- -in this regard!

-

- -

Thanks ever so much.’

Sincerely, -

David Rideout
Graduate Student
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MEMORIAL UNIVERSITY OF NEWFQUNDLAND
St. John's, Newfoundland, Canada AIB IX8 ‘

Depariment of Educational Adminisiration ¥ Telex: D16-4101
’ : : Tel.: (709) 737-764718

April 24, 1986

Dear Colleague:

Last mon{h I sent you a guestionnaire, relategr to
appropriate means for resolving impasses in collecgive
bargaining. To date, I have received_quite a few gncour-
aging returns, ‘but I still don't have enough datd to
begin doing any kind of analysis. If you have not yet -
sent back your questlonnalre,,would you be able to
complete this one, and drow it in ;the mail as soon as .
possible? ’ o ' :

Of course, you may have already responded, in which
* case you may completély ignore this letter, There were
three guestionnaires which I inadvertently failed to code,
— and a couple of people wished to remain anonymous sc they
tore off the identifying number on their return. If ygu
were one of those people, please forgive me for bothering
you onceragain.
Thank-you for your participation in this study.
. Perhaps some day I'll b€ able to return the favour.

Sincerely,
&

. " Dbavid Rideout-
. ’Graduatg Student

’ . " | 'd't
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PUBLIC SERVICE ALLIANCE.OF CANADA O e
) TEL %60-4200 -

ALLIANCE DE LA FONCTION PUBLIQUE DU CANADA

March 12, 1986

Mr. David Rideout

. 8A Glasgow Place

St, John's, Nfld, , ‘
AlB 2B3 '

Dear Mr. Rideout:

. This-is “In response’to your recent letter asking how -
- " the Public Service Alliance o nada accommodates. members who

‘ on religious grounds do not participate in duly authorized strike
act1ons. el

Our collective agreement language permits an individual
. to.receive an exemption from paying dues and to contribite the
equivalent monies to a charitable drganization providing that
individual meets the following cond1t1ons '

1. He or she must he a member of a re11g1ous
~ group which has as one of its basic tenets
the helief that their members should not belong
to Tabour organ1zat10ns.

2. The religious group mustgbe'reg1stered pursuant
to the Income Tax.Act, as a re]1g1ous organizatior,

3. He or she must S/Lmit ah affidavit properlg sworn
- before a Commissioner of Dath or Justice of the '--'““n\\
Peace. -

4, An official ¢of the religious group mst also
certify as to the validity of the employee's
c1a1m.


















