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The’ purpose of thls st,udy

AY

'examjrned- (1) the éxtent to wh1ch prova,sion is made by

"‘.'the Prﬁuncml Department of ‘Efcycatlonr ﬁac t}he instructlon

w35 tnreefold. 'i-‘hé-? st‘i’udy; .

,-of kmdef@’arten chlldr,eﬁv’.m movement- edJc;t}‘o%_«(ii) the‘“':

" Provin01al Department j of\ Educatlon s" Early Chlldhood

. (_‘.

>

8, - "J*

Coordinator,. and the Prov1no.1a1 Department 'of Education 8.

:-gL <

._A‘_ rev1ew of* the llterature revealed that movement

’ Y’ Tt

educathn 1s~ a s',lgnifxcant medq_um* fbr cqgnltiVe, social,

- e \

emotlonalf and motor davelopment through the B&iild's

preschool and primary ye@rs. '_'-.f ‘ _' e B AL A
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anaryﬁchool Coordlnator. ' fi:- - S .._,.:,' _ .

L A”* qﬁu,ronnalre . -.-wa.;. dls‘trlputed to ! "':s?event).(‘“\'\‘
klndergarten—teachers representtrrq- two e;crr troﬁh I
thlrty-flve school boards 1n the P, J'i_nce : F"lfty, or '

- seventy .percent- of * the ‘-teacher » G 4e‘stionna1res ' were . - . -
completed nan'av'returned to the " ‘'examiner. 8 . " . T .

“ An observatlon se551on of. one-half day S d':xratlio'ﬁ was.

.'carrlled out in each of ten,-,klndergarten clasSrooms,'two" ‘i;
from each of frve school'; boards m the Province." ] . /
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INTRODUCTION N Ke

" - Statement of the Problem S . : ]
' Despite the overall benefits ef" dance/‘moveme'nt

ducatlon to y%ung children, .little emphasis seems to be N

'placed.- on this., mode of {earnmg. The 1985—86 Program of

_ Studiesl\for- the province of Newfoundlandkand Labrador does i
L "not ! incihde‘ creative movement as a requ1r§d shbject to be - :
e (- 5 %,
. ‘ - taught in k1ndergarten. ' e Ki 4 ' , i . 0 ,hﬂz
*;.(1985) ’ dlstrlhﬁ‘ted bf( the Departmentx"ofh Edtlcatlcm : ’fs;i‘_:lt‘?

; ':g"acknowledges the need, for movement exper:.ences 1n N

s kmdergarten, but it;: is void of any creatl.Ye"..moVement\'h’ "'L-»‘

, | ' - /content Y o - ) ‘. ’ _

"‘\‘“'-"j‘\ @jg xg;cal Educgtlon Currlculgm by Auke Van Holst ‘

belng 1mplemented in the Provm‘ce's school.s uses the -"”
’ elements of movement (thé. body,:. space, the,, energy, and "
;:"-T relatlonshlp) as the ba51s oﬁ its currlculum oontent but ;;';/’- a3
) ‘ ,1’ emphasa.zes physrcal act1V1tyf and the development of motor . |
e ! 'U“x ski ls. A Creatlve Movement program, -on the other hand ‘ \ f:
. " pl cés emphasle‘ ] on.' , "ch11dren" ' and thelr deve,l\opment . | ..' !
‘ 7 rather than 'on\ “act1v1ty" (AndrewS, 1954 p‘{. ';} 3‘0) _~:' ".

' .COnsequently; while there may be | degree of overlappmg o (‘1
i in “the céntent of these programs, they are sangularly -f
. : i ,_: dlfferent. | L ﬁ ’ :.? . ‘r'atlfi;#;;eii'lai

Ny r ) / E_g;_l_y_gz_p_u,g_gggg (1983), a resoUrce book provuded T
- for all Rindergarten teachers 1n the Prov:.nce, _ states that
;oo ‘ . , s
' . Lo AR




. ..-Movement. . .is 1ntegra1 to' the education ‘bf the younq o

- ' * -child" (p. 3?) A 11m.1ted number of movement activxties .

are ‘included in this resource book-, ~but _much ‘more iE

N - 1 ) ', a"
. - i = - .' B -
\ Coe needed- as a-cbntribution toy_the’ kinesthetic -dévelopment ‘of " . 3
B ) . . <. ) N X l LI " J (' . .
. the. kindergarten child, . ‘ . .ot T - : v
. .- N . ) . . ) o, KN . LA ) . .
; o Ik would seem, then, that kmdergarteh teachers 1n
. o N .

’.'“1- o ._Me provinCe of Newfoun‘dlahd and Labrador lack sufflcn,ent * _'

\\, f&achlng materials to help "them 1n prov1ding "cx;eat‘ive A -
;5‘ ,~mo§ement ac£1v1t1es suitable for klndergarten children, ,‘

o elt}ier separatelYi Or as a mean;'flof inted‘rating creat:,\ze G
N )\ . \ ". ! . N b / " N a o' ;.' . .. 3

m ement w1th , other compdnents of the kindergarten ‘ ',‘.;« AR
v -.. N S .' l‘ : : ) R . , . . 2 _',‘ . '," ,l'-
- - . » ~" ‘\' pe 4 . {-J*) {"4 v P a\'". -_" 3 * IR

éur_riculum ;

. T Theé: purpose ot thls study was threefold L o . :
- (1 ) The study attempted to ascertain to ﬁhat extent ] N
) - Y P

qprovision is mad\\‘by the Prov:.nciaJ. Department of

o [Ed\matlon for the 1nstruct10n of | kinderqarten

g Cm

R ,chlldren 1n'ﬁnovement educatlo-n. Ry R

\ ';\.‘.f_ | - ‘(.‘) ‘I‘he study attempted ty. ascertain, through~a revieulofk. o 'z
"._l,.‘, . : - the lzterature“ ‘_ t:e- deg{‘ee tg whir*h unovement . x
e 5'.'-..' i NI educat,lon contributes to learnmg rn.,yoang children, ,
v ; ] anq by what means it ‘can be implemented° -m a I
‘ ”\ Sl classroom Setting ‘ :, b ,'?'\, \ " .\
IR I .(Q) §I‘he study' attempted to determx.ne the extent to which

movement educa~tion ;,.;gg belnq ;unplemented

, ) R
- O
; . h Co B I SRR A
' * T R . Lo . ,
N klndergarten c‘.lasses in our PrOVInce. LR IR U A :
T . A v - L A ST, :
N . ) . . -4 . : .
. : . ‘( s | { . N , i N ;. .‘. ’ ‘! L :
i Y ) N v b .' =
v . N ] ’ L] . I. " "
£ X p ' ‘!' 1o T ; .'- . . ~ \ . t ‘\‘ A ‘. f . -
' { ¢ B { R , v Do R S
~ )‘ '1- Vst 3‘ 4" N ‘ 4 ) . ) |1 .‘,. ) | K . N a
! ~y "l . & o A\ it o ’ ! . |"l L .‘: ~ ! > . Lo : ‘_r-»'
L ey * [N - ¢ & . v ‘' ’ N
ta . { o :r\ A d , ‘ PR IR L oy oA )
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I;" o he Need for the Stud . g A K

.~ . Luebke (1581J'fdescribes the unavailability of

resource materials'as a ma]or stumbllng biock to teachers
;?!gg . ..1nterested in creatlve movement: - .. .o

g Movement is a sign;flcantemedium'for cognitive,
.+, social, emotional and: ‘motor development throudgh . ,
¢ . the Chlld'S preschool and. early primary years.- .
These con51derations underscore the 'importance .
approprlate-lactlvity .for’ children...yet: %
\Beqeuse currlculnm» guldes are not ' readily

Cao T aVaLLable, 'progrant ‘blannetrs often must devise., o
N ' “-; their own'~ The-‘asﬁ“is arduous., (p 33) N
- k Newfoundldhd's Department of Educatlon stated 1n iﬁeﬁf:"
»n S
e . e A,
o . R
T
“ g ! ) ;o h,. e

awareness 1s encouraged throu@h aérect experlences w1th anu.;f'

-nlntegrated program of mu51e, speeoh and mOVement" (p~ e§3 : ",_ A

reachit (1983) , ‘state that e
. . m , i Ny
‘ o ;kindergé!ten chlldreh should be able.-n( .l
Qi;\"J"f oo “~f ¢. . To express bedt and rhythm 1n games
R '--and creatlve movement ,,.|_|_ P
T S To demonstrate‘anareness of . varlous' AR P
oo e ;av,;V; parts £ the_bbdy N :\ s L TR
, SR . P SN .
»3.,L To;‘ demonstr“a:te . bady "spa‘\tiélu '

‘L

R SR rEIatlthhlsz, (p 9) . .
. _ 'The mUS1c conSultant thh the Prov1nc1a1 Department
S e of Educathn stated 1n‘1983 thab }k..tne muSlc program" ’

PR ¥ , .
T o should bﬁild /upon early dhildhood 'experlences%\andg

enthusiasms by using movement tq introduce and reinforce~~f,};“fi'




Yo, S

Kiridergarten teachers: in' this. Province are

IS

‘encouraged,‘ and .often expected, to provide :movemeht
experiences for their ."stude'nts even .if the ch-ildren
receive 1nstructlonal t1me with a spec1allst (i.e., the
physical educatlon teacher and/or music 'teacher).'.
Consequerntly, kindergarten_teachers,‘esprially“those nho
have no,background in creative'movement' need a551stance'

”flf théy are - to feel more confldent abOut prOV1ding their.

-

. chlldren w1th movement exﬂ!riences. .

I "-L.: 1tat"ens.of_thé Stl]d‘.‘." R ) L.

" """"'“‘For the PQrPOSe of thJ.s stud}’ the fdcus waMon"

. R B Y .t

3{3 T ;-'_:mOVement educatxor fbr kindergarten chlldren only
S | Q}) - A populatlon of seVenty klndergarter( teachers, 'two.
. representing each of the thirty—flve sqhobl boards 1n_
the’ Province of Newfoundland and Labrador, wanasked“ e
to complete.: questlonnaire related to movement,~f<£
.educatxoh.. The sample was . not randomly selected but‘
- by the cooperation of those teachers who—were asked
by thelr school boards to partxc;pate in. the study '.

(2}‘ A sample of ten klndergarten classes, twa from each

'of five 'school éoards, chosen ‘on the basls ofc

'-access1bllity, was . obs ved durlng ~ac81v1t1es-
.,desxgned 'to invo;;e chililen ij creatfbe movementp
.observatlon tlme ‘was’ limi}aed to one-half day in each.
'fot; Lclass, and Was not undertaken by tralned observers‘

. -"f'but by thedwriter.“ T T




R § may even be that movement is the 1n1t1.a1 way in whlch a.

¥
| - )
CHAPTER IT
,  REVIEW OF RELEVANT LITERATURE .
- . . & - s S

Introduction R - R .

Studies from psychology and kinesiology tend to

> e ~ “ - . R . ,. . ) R
support the belief that from an activity point of;.v1ew,

-moVement 'is basic in children’s learning (Rowen,, 1980.').

\

AN

'-,chlld begrns the creative _process,: and that: ‘within. an'

approprlate educatlonal ‘settlng, he may be 1nsp1red to

o

release_ ‘that creatlve potentlal through da”nce
¢ “« ' ) ' - : .

(.Dimondstein,' 19~71). Chlldren know . about rhythm becau’se o

‘ : .. < . ) [y , .
. they have already experlenced "‘it i ‘thelr everyday
movements. hey have yet to discover creatlve~ rhythmlc*

' movements, however,, by learnlng ways 1n which they can use

\ .
' thelr bodies for creatlve expression. .

Wlth an understandlng and acceptance that dance is of

v;tal lmportance in- children’s educatlon, it - becomes -

necessary to 1dent1fy the essent1a1 components of movement
educatlon whlch contrlbute to that process. One approach
" to movement educatlon is based on the Laban system.,.-
Laban'-s theory (1943) was 1ntroduced and developed 1n

-~

Brltlsh schools in the 1940's but did not bécone popu.lar
1n Amerlcal\untll the. 1960’s. ’ The ‘system begins with K:Y
.pui‘ely phy‘sical‘ 'approach; that 'is', one‘that explores the
Y use of all the parts of the body wlthout any appeal to the X

ey

;.maglnatlon.,- T !

M .t T N .
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.. Laban (1943) ana‘ly,_zed mg:zé'mept qualities into three

- _basic elements: time, spa'c‘e, and weight. v~These elements

are varied by the use of "contrasts" slow-fast forward-

'-_backward, ..,‘(or'_ up-down, _ righ-t-\l.eft«) ‘. ‘and’ heavy-light.

\

Thede concepts are arranged in t-‘erms‘ of high. low, or

medium levels, sudden . or gradual stops ‘or, flow- and. -

’
[N

stralght .and _' ang'led or tvisted and curved ways . of’

locomotion.- Theoretically, »-oene feels these movements

w1thout the nece551ty of 1mag1n1ng them first Im?gery

can be used later, after ba\sm movements are learned
. T 'y .
The child learhs how to move, where to move,, and what

-

parts of t-he body to move.\ 'I‘he means os locomotion can be '

.

-_variations; of natural reactions: 'walking, running,

3 '
R e

) ieaping‘," hopping, skipping, gall.oping, | j.umping, or 'any

+

3 -

ways children can 1nVent.

Y

In contrast to the physmal approach the dramatic

approach combines movement and 1maginat1ve thinking We

. are all at ~Some 'point or another, caught up in our-

4

A4

vement and we see a \lake ready to' strike. A

" 1ons - a piece of- driftwood tikes on depth colour .

phone pble ‘tips at - an ‘unusual angle and 1mmed1ately~ .

becomes life-like,_ Childrén even more readily tip ‘from

ek o

the real world 1nto the imaginative. The dramatic

ta Y

expressmn seen in the play of young children \'I‘his has

J

- 1ts origin in a response, a response to someth.i_ng' felt,

? . T
'seen, 'heard or smelt. 'In -dramatic play, the child

“ R 1 : Coys
. | .. .

-

' exper‘ience 1s a continuation and extension af the dramatic



‘..{ o L

expfe_sses, his/ tnopghts,_, ' peiie"fs_, values and 'opinlions

'through movemerit -and/or vocal expressxon.

The pnnc1ples of t;)he dramatmc approach ‘are- derJ.Ved

partly from creati*ve dance and partly from drama. iine-‘

dramatic . elements of character sxtuatlons and actlon are

translated 1nto -dance expressxon, , mlmetlc or symbola.c.

\
Creatlve dance makes more obvmus use of regular,) metrlc -

~ A

rhythm, locomotlon and elevatlon‘ than drama,':l_,and_'::"

\- e

exaggeratlon of normal gestures, wlth turns and changes of

. level (Goodrldge, 1971)‘ ’ \e A

’

dance and the art of’ drama may be made by trac1ng then-

historlcal ropts. In prJ.mltJ,ve tit es, dance or’ mOVement )

[ A

and z:lrama or pantomlme, became the unlversal language..

Not only were ° they 1mportant means of communlcatloh but:;'

t'hey werex%lso used as tools for rellglous rltual When

spoken  language was in its ea_rly stages of ,development,

early man. .co'mmunica'ted usi"ng' panto"mime'_,.:' story-tel.llng"

without words;, and movement “After spoken language
-developed pantomlme and mcvement contlnued to. be too&
.. for- communlcatlon betw_een people who d1d not- share a

¢ommon spokén languagé..(?fiomﬁhe, 1986) .

\

Dionysus in the flfth century B C. for the purpose of
performlng a rellglous rltual or play honorl g.-the god of .

fertlllty and wine. . wOrship of Dlonysus was developed to -

ensure the return of.’ Spring and. the subsequent/ harvest

”

Th.e._strong connectlon b tween the ar-b-— of creat:lve'“'\‘

The society of ancient Greece built the theatre of

-



»{f large, dance became an 1ntr1nsxc part- of “the 'play to,

The play ‘included a 51ng1e actor and a chorus. Whilq we
do not- have an exact description of the type of music and

dance that. was performed ‘at the time l{y the chorus, we do
. N
_Kknow that- the anc1ent Greeks believed music and dance were
: P
an 1mportant part -of the play, promoting worthy qualﬂ.[tge-—

]

of hfﬁj moral conduct The theatre of Dlonysus seated

|

14 000 person5x w1th the performlng area measurlng 65 feet

> v — ¥
n

m dlameter (brockett 1§80)»_h Because the theatre was sq,

[ r‘ i 1 A k- ,-' .

Prov1de the V:Usual part of the spectacie and re1nfo1.£ce he 2. - T

v . ' “"
s\ - b 4

1mportant 1ssues of the play (Trlomphe, 198&)

[
e

Dance ahd drama have contrmued to. /grow- -and de(relop.

. ' i I ;
the twentleth century musmal theatre reinforces the

concept of dance' as an_.q,_,ntrl'nslc.paﬂrt of the play. Dance

B together throughout hlsg‘:m‘kyi as theatrﬁ;cal art forms._ In

. : » . 1] M . .“ "
in a ‘musical performance relnforces character, furthers

the actlon,‘_and establishes env1ronmeni: (u’rlomphe, 1986)

\ RS

Dorothy . Hea.thcote (1984) summarlzes the connectlon

. between creatlve dance and drama: ' »
' The great advantage of a- nonverbal apprdach is. ‘
‘that . it stays at ther universal: :léyel of . ¥

- understand1 ‘It ‘introduces ‘a. class to ..
holistic human experlence that words hav n’t. yet T
_broken up. Movement gives- you an entrée into .

-

"the unlversal, but, you need language to explain
what' the experience. is all -about.., -
alone. cannot’ explain why, and _ we" liye cinoa oy TE
highly - verbal culture where not . to e ) ’
.drift of something, not to see .it in terms of )
cause ,and effect is to feel at: a loss

(p. 159)‘

o Y
T e
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fmovement plays in everyday 11v1ng and behavior:.

v _,

dramatic

‘fChe chlldren

appnpach can be used to,

k

children’ s.understandangs of thegyorld.
A

A four-year-old comes to me requesting to do an
"Indian dance", showing me the mogt stereotyped
version, hand pattlng his mouth tg¢ make a "Whoo,’
whoo, whoo, whoo," to go with/ the stamping
rhythm.
just as I ‘cannot leave a.chilgd blind to. seeing -
shapes and qualities. So~1 tell, him how: the

native Arfericans danced .about the spirits of
—things, and we make our own dances about: the -

sp1r1ts of thlngs, and we make our own dances
7 about the splrlts,gf ‘water, fire, harvest, wild
horses, autumn leaves. (p 45)

I cannot leave him with the stereotype, =

‘o .

»o

Susan Stinson (1986) demonstrates how ‘the _

further\ pre- school '

Stlnson (1986) suggests that 1t 1s 1mportant for tFachers

ls a150o1mportant to stretch then beyond that place,

let them know of other realltles

In describlng thé\gdgﬁ .

'to afflrm chlldren's understandlngs of the world but it

to’

of the English teacher, the Plowden: heﬁort (Goodridge,'

1971) summarizes this point,

to

experience of

experience-to the child,

draw indefinitely- on the chlldren s

living; she must always feed

"The teacher cannot contlnue
AN

haphazard

in néw'

which should be presented so as’

to affect him deeply and touch him’ through the 11fe of the

senses, the emotlons and the 1mag1nat10n" (p. 3)

earliest time it has been instinctively recognised that-

the

qonflned ta the physical,
mental, emotional,

(Redfern, i965).

‘\'

" Few. people are aware of the 51gn1ficant role whlch

results of ‘bodin act1v1ty are not

A

Yet from

. hecessarily
but may extend also to the
and spirltual aspects of human nature

This is because movement,ls_a process

>



(AN ,

. EE 10
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concerned not only with outward action but also with

thinking and feeling. An examination of the literature on

movement Educatlon is presented in the following manner:

A Deflnltlon of Movement IE:ducatlou(}l Movement as Ba51c to

General Development, Movement as a Way of:Learning, The

Integration of Movement Into the Curriculum, Music ‘and

,,%ovement) 5evelopfng Self-Confidence Through, Movement and

Social Skills Through Movement.
—— .\ ’ ’ . . ' . . “ .' . ~.

A Definition of Movement Educatiog

Mévement * education | is - not ]ust e new.*piece “of -

[y

-educational ,jargon or a pedantlc change of name for

Iy
oS P

physical educétion or P. E. The term‘"movement" covers .a

far wider field of study than does elther of these: terms.

'\

'ﬂMovement"=andm"movement~educatlon" are more comprehensave

and meeningfuluexpressions of the field of humé&n movement

and of* the ways in .which movement both -develops and

L) AN . . e
expresses the inner lives of children and” their

relatlonshlps w1th other people (North, 1973, - p. .fl).

,Movement educatlon " is - an umbrella term :coverlng -both

creative dance and creative movement., Movemeént educatlon

‘can be defined as the studyf of basic locomotor,' and.

~

nonlocomotor skills and-various'combihations of these, as:

- 4
well- as' the exploratlon of the fundamentals of creative

movement whlch 1nc1udes a study of the elements of space,

£
’

:tlme, force, and rhythm and their effects on movement ‘



. | . ‘ . ];l

(Schurr, -1975) . Regardless of whioh term is'dsed',.
. .
howaver, nost programs share some ba51c characterf!‘tlcs
(1) Use of the elements of movement (body, space, enerdy,
) - relationship)ﬂ' as the basis for curriculum content.
> behaviour.

(3) Emphasis on the individual; ?ulfillling a‘:g'i,ven t:'is}g.

\
1

o in one’s "own wayhﬁ_ while maintaining respect for the
S gmup;-. S R |
_ '(4) Use of processes of exploz;atlon and creative problem .
’) “' ' ‘ C ‘soJ,v1ng. (Stlnson, 1982 p 72) . _‘:
Y h L . !
: . Mo me s Basic.to General Devélo'm‘ent o
’ ] T From the moment of blrth the ,young chlld exhitu_ts

——— env;ronment. In® preschool days, .

ot

S .' >surroundings depends on sensory and _emotional experlences.

Movement becomes both work and fun as the Chlld 1 grows,
®

develops, - and learns about self and others ‘{through sensory

N .
N . B \

\experiences '(Van Oteghen, Jacobsen, 1981, p. '24). This

- r\ . early: play .movement fJ.rst occurs when a baby touches and

observes ‘hié own and adults’ bogly parts. 'The im_portant

.concept of distinguishing between ’self’ and ’'others’

',begins in early movement experiences. _This in turn lays

the foundation for ‘abstraét thought, - so necessary~ to

-

cognitive. development.

Toa , /
' ' .

(2) Emphasis on dé'vergent thinking -as a'—fom of creative -

chrld's knowledge of. ;

" movement to respond to stimuli he . incounters w1"th1n tl[

e s EEEN
o, Al P "
v



The. importance of movement to the chi-id:'s' 'ger'lera_lv

development is described‘by Laura. Lee ﬁuebke (1981) in her f

_,/jj‘_;

artlcle ent;tled "Phy51ca1 Educatxon in Early Chlldhood"°~

young\hﬂ.d is ever in motion. ' The medium
es .the child well Through movement the
Chlld ernigages in self-dis’covery and ~explores,,
. . extends, ,categorizes, ' and hanipulates physic¢al
‘ ) .. and socf environments. The  moving child
’ ”prOV1des for his own safety, experiences ~
‘freedom,: achieves' cbmmunlcatlon, .derives ’
L PO I pleasure —and e€enjoyment, ‘and gains acceptance
cnn e .. -through.. masteryg Movement remains a sig ificant
Pare . - ‘medium -for - cognitive,” .social, emotiodal and
' - motoxr: development through  the’ child’s- pieschool

\

;ngQ’ﬁ o and eg;ly prlmary Vears. (p._30) \'._; . - L ”.'fﬂ

N

”.Nelther movemeﬁt mor play 1s purely c01ncidenta1,:ﬂ

Ty o o N

;:H,? S”the chlid grows he learns to manipulate aspects of the

- . env1ronment to' surv;VeV . Through ,early movement

RS

.1nteractlons Wlth the environment, a.chlld's psychologlcal
. development lS enhanced (Van Oteghen, Jacobsen, 1981, p.

o ?\\;: 25) . Movement 15 S0, much a part of the young child’s life, .-

L

_,that._it 'is .not surprlslng that “Chlld development

specialiSts, klndergarten Eeachers, physical educators,\

Loy

”;j: E ’ :perceptual-motor spec1alists and others ﬁho deal with

S Young Chlldre"' have. -bgcome increas;ngly-' waPQ of its “1;
"l'~. v fusefulness Lnithe‘edooatlon of the Chlld o ! K
o ? Movement rs"recognlzed for. the role it plays in
- - - posxtlvel;-developlng the child4s mind and body James

. Paillng and Andrew Fairbain. (1981) outline the benefits of

movement. educatlon- while. prov;ding a -f\tionale_'for

incorpqrating creative ‘mdvement into théﬁﬁiohooif

" ‘eurriculum: - .

. a
bR
‘
t .. - , .- a o, L.
[ " . . . . . Tt '
. . . .
. . L] " LY
. .. - . . ' . -
N : . P B ' . . - - - }
. a - A “ » . LT .
) . . . .- N . "
\ ' . ‘ . . . N - . - DU '
. e . . . - [ e '
NN A s . co . : N - c .
. . , . ' .
« '
P ! v

haphazard or developmeptal They are both' learned. As . el



' creatively. . Dance -is expressive -of the inner feeling and

' creatiVe expression in the life of ‘the chlld. A .

Partitipation in dance:.. in@olves the whole _ :
self, the mimd, . as - well as ' the body, - and: -
awareness of gelf is a fundamental part of the h :
creative process. Dance...offers opportumtles _ ,
in a controlled- and disciplined environment for iy
" giving ~ cfildren  the eXxperiences of emotional :
release ahd excitement probably unique in this
area of the curriculum. Unlike gymnastlcs and
other fo 1S of physical recreatlon, it.is not in /
' any way. competltive and there is no element of /
judgment. of performance against other. young : o
people. . Dbance...helps .children understand the /.
.nature .of communication regardless of: language -
or ~‘creed. . Emo\%:.on is expressed through ' the . /
" .movement of the ody' as much as, and more than,
thraugh "sound and by this experience young. . /
. people . learn’ -'W_know themselves and” to .. .
understand “the effects of behaviour patterns on-. . ..
other people. (p. 5) e T N

'_In_ dance’,.‘ the i maln concern . is the expressive
inovement; that is,whe mastery of the body 1n order

e

,'_to' use' : the?. lanlgu\_age of m)ovement expressively and - -

' mood (Russell, 1968).

Marlan North (1973) agrees
Movement touch%ly at a person s prlmary

,____./ even  primitive sations, feelings and’

ntuition. Movement develops - a. meaningful
connection between the person’s inner . and outer -~
world...It is not the doing of. the. activity -
. .which is important, .but the .l1inking of the “inner
: being and the .outer form...This is probably the
"CEUX of ‘the whole 1dea of : movemem: educatlon. ‘

o2 ey T

Gladys Andrews : (1954) denotes the importance of

e
p : ¥ . a S
.When' a child: is - q:.ven an opportunity to use - B
" movement it is- as expressive for. him as ‘it was : ;
,('for primitiVe‘\ man. . - . Through this ‘medium the
" ‘child ‘cah:react to -the world about him; - use it 4
oas a ‘means of . communication, and express the S
. ‘thoughts .-and . feelings which are ‘deep dpwng. B :
'._--inside.- ‘(p 25) e ST
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Movement as a Wa

The notion of incorporating creative movement into

school. curriculum is Tniot a novel one. Creative:

m'oveme as occupied a ¢entral place in .educational

s theory,,:51nce the times of the ancient pmlosophers Plato”

and AUotle, Who _belleved that. dance contrlbgtes to-.

aesthetﬁs, ~morq1, and' intellectual values as well: as to
. ) . ) : ~» « .
“the ehhanc}ement of p_hysi'cal adeptness and overall - We114

--bei'n;;'r('Cafter, 1984) Plato asserted that dance tralns

the m1nd And soul . to dlfferentlate among t‘he educationall -
act1v1t1es guallfylng, as e‘nds or things of ya]_.p_e for. )
.thefxﬁselves (Certei, 1§£.34).. n - |

’ '3

It ‘is readlly apparent that movement lS .a suitable

S A
channel through whlch we can reach chlldr&n. "Ratlonales

v

. for tethlng academic subjects in active : learning
‘t ., ] . .

situations include learriing by doing, learning the
abstract th'rough-.jconcr.'ete experiences and learninglt(xirough,.'

'ncreased motivation® (Werner, 1981, "p. 13). - children

need the opportumty to move if they are to remain alex;t- o

~

‘and 1nte‘fested. 1n learm.ng. Betty Rowen (198'0) agrees-

.Learm.ng becomes: integrated into an imiividual-
as he or she becomes involved in some form ‘of

personal expression. MBhg child’s mind is' not a-
.pa551ve receptacle into whic nfarmation can be .
" poured. It is an active, organiz‘ing dynamic - .
system that interacts with its ‘environment \ .-
thr ﬁghout the growth process (p. 9)

-Caroline Slnclair (1973) -gives further credence to. A o

" the view thét"movement is essential to learning by s,aying:.’




' The young child 1lives -.in a world:-in which
movement is paramount. . Through it he aChlEVES,_
explores,’ communlcates expresses, himself,.
grows, -and learns. ‘As he grows 'in. strength and
) skill and  as perception develops: he: is
L : constantly responding to the world about him anrd 3
L N, through ‘each response he . learns - and- thUS“
be¢omes capable of more learnlng (p 7) L s
i y . p Other developments in the area of ch11d study promote- 1.,:;uf
oL , movement as .a way. of learnlng. Perceptual—motor tralnlnq _’ NN
L ' ; . is con51dered ‘a factor in the development of pre-readlnq : ;
P .;t skllls.' Marlanne Frostlg (1964) ‘and others have inltiated {i;‘“;
L ¥ C \.p-;Jff:ﬁ§ 2
i e A programs 1x> enhance movement skxils cin °rder'ft?"hémﬁtﬁf§f7i7;§

o, »
LI P

: ;@~-‘>" f readlng. It‘ls w1de1y recognlzed that perceptualémotor'

3:~ problems that affect readxng and wrltlng may.resur@ﬁ%rom

! Lo ‘." R ST Tl

def1c1enc1es in body awareness. .
In the late 51xt1es,,research related to deprivataon : -ﬂfg

seemed to pcomt to lac.k of se1f-€oncept as the prlmary : :
' .cause for s&ow learning: patterns. Head Start chlldrﬁp-;ﬂ,,‘{fﬁm

L4
s

f\'[,, s | were ﬁound to be uncertaln of thelr own 1dent1ty.j Gamesle'

yf-u-' L :‘_1n which body parts are named movements,inVQLV1ng body4~5 "fgb
part iSOlatan, flnger plays, ‘and songs with gestures help j,f.* ﬁ?
deprlved chlldren to know who\they are and what they can o

v
A ’

7 . do (Rowen,_1980) These findlngs also support f ¢ need ;fﬂ A

' /fqyor movement e#per;ences in the llv"B”Of chlldrén. § - ;f . Aff%?.

| ﬁevell Kephart s theory of movement and learning (Van ‘il;JJ€%5
jiia"' -.j&": .;Sgggﬁen, Jacobsen, ‘1981) 111ustrates the 1mportance Of r;::iéjtgn
. ) movement educatlon. Kephart' : tHEOry <rs based upoh }ﬁ% E?&f

perceptual-motor\ developmehtf Each chlld is said to

A '

progress througn .sequent;a;; stages

of develdpment.uu;if :



. . : , “ A . .' : ) - . .. : " B i ‘ ' - - "}..\

Leam:.ng at each stage build{ upon vwhat has ‘béen; learned S

prev.lou.c.:l?y The theory 1mp11es that learning is adversely _ e

e

affected if any stage of deVelopment has been omitted

oot Kephart dlalms that advanced thoughf processee depend upon .

the chlld'e earl‘!est motir ecthﬁaes.- He stat"és that .
S - b " . coe «
N } ...motor patterns are the fQundatlon for more complex P

"

A s.; . 1eamung, ,beca\:tse mot&m pat‘terys provide the basis fdr T o -
XBE L mea{ungful Orientation" ‘(p, . 2) N ‘Consequently, children TN

'.\.-_ - '\

NE who hawe “th$J.Ci-ll expe,riencei wh:.ch aid’ in the K

undetstaﬁdlngf of cmmepts subh *as right and left and up '-.

.\ . : ) _\_.’ .:“‘L '- . e' A' o
and C‘iQWn= fe= .-,mlght mhre easlly d,xst,mgulsh betweenq—— such‘ -
IS ~.. i tu ‘\ : | |

1etters as b d p and q., Thus* a. chiId may be a~tded in- o e
the cognltL\Ie task ‘of readlng as a ‘fesult df suc¢955fullY i '
masterlng basic movement skills. ' AT ;',_“' - .‘
. ,-‘. THe wrltings of Jean Piaget (Smith 19'é}$', .t"-_ﬁe Swiss ‘ ;5
'psychologllst\,' éhpport the premlse that"éct'fVitY'::' |
I essentlal ;n learning. ]ﬁxget st.ates ihat children must T
act upon th'eir enw,ronment | They aﬂsmlia:e knOWIedge ;\

only when they can make: that nformatlon part .of‘

,J

: .‘ ,themselves hy act,lvely becoming - mvolVed with) it.

: . o“. t
"hccommodat;on" takes place as the orga'nism {the child)

. changes somet,hlnq 1'r)z’~ 1ts own make up as a result of -

£ stmulatwn fron‘; the envlronment. That change can take

) place only throu%h invofvement of the se;f./ In the ~early
o \stages of deve}.&pnent, accordihg to Piaget the c:'hild' i "
Yy INIRE 3
ipteg’ratee the sensations from the Various senees, through e
. : o : ' o - e
: ‘:' : ! ..4.~(‘ _\V’:‘ ‘ oo "»; .
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s ?:channel through which.we; can reac

[

as the "sensori-motor" stegeg

Betty Roweén (1980)'suggests'that'because movement is

so " 1mportant to the Chlld' _ general development and
. M
because it has so’ much potent;al as a way of learnlngL

3

educators ‘cannot afford tc overlook its possibillties in

teachlng' S T .
It has- become standard propedure in classrooms
~to ‘'use materials, such - as- film—strlps, tape- L
recorders, ,mov1es,_"” talevist as,../ :

: o y,teaohing.- "We 'do not: hesitate
o o .'chlld rough hle Leyes.:. .and.-h

.1 7stillT Keep.. himi i ‘his' . Sest
. movement; - ithe: k:,nesthetw_ ‘He

.can; make: “good. teaching betté
._anothér “area’ .of'/ sensory ¢
communicatlng w1th chxldrewr and'

geption
Lny*deVeldplng

- Movement experdencesf; B
e -from -disciplines - other: than hysm
- Y speakinq/reading5VOcabu1ary4ﬁa
body ‘awdteness .and :ibvement. - Gf. hody parts;t .
"-arithmetic:’ learninga-': ‘@’ : 11 '
“learn . to . dhape ‘their:bodied” in - i
- numbersy . word™ understéndings} become me:
‘asg+childrén actually.fe
utwists, and turns-_'( ~;"

”aucat;on.

‘motor activity. This firsf level .of development. is known

\hanced by_ql}_:l'

-
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make 'difficult =ideas easier 'to.'dﬁderstada" (p."Bd):i
. ({/ ' Movement hav1ng euch lngerent aggeal frr'youn chlldren,;,- . "ﬁé
, ' is an excellent . resogrce, for wvitalizing leanuhg e f,q‘
experiences.'. - - .{' . f : 2: o f_ BETON :
\ In her . bodk Creati ve ‘Dance ‘ Lt e prima hoo lf:~'f45“§

‘Joan Russell (1§68) denotes the . efflcacy of integratinq

acadenmic Subjects w1th movement experlences:’- L o
Se Language 1nc1udes _a; numbex . of .'words which - - . . .
g C e -describe. mévement dualities. .Daring .the ' T %

_ o mOVement 1esson the teacher uses . a large.number ) K
© - .. + of .these: movement .words. ‘and by “grasping their -
SETR meaning:: physically, ‘students will ‘'be:. -able’s to;

e uhdenstand their ‘medhing better. ‘whefi'-“they coie, P
e JF-Yed of o739 them in other subyects. Dlscoverlng such ';‘,f:if_'f
\11nks ~4n ‘language “Will help reveal the'“,;‘ '
S - structuraln:relatlonships that vexist: “between . SRR
LN ‘different . rareds; . .and: thus...establxshes the _?;;nj
e ;.essentlal basts for the learnlng process._ (p fL R
- 14) R s P o . S .
R ' R e \a "3"', . ST TR : -
Cee LT . Janet Jones' C1980) dgrees that mOVement can ald o
? chlldren 1n'understanding abstract ccncepts"~:3~_f-f;’"‘ 'L
T o R ‘ ' Ny
. tranglating abstract informatlon- “into
S ﬂ..movement "activities. .children .can better . .
- ...t . . —-understand. the ~information. ‘because it e -1 e
2. iU 7 'présénted.in a amre concrete, ‘experimental. way. . S
o it 0 Mbovement. exercises can stlmﬁlaQe -Yeaxning, as - . ..
F'uj', <. R ﬁwell as 1ncxease body @wareness. (p 11) ' . s
4 ' ' ‘- v .‘-: .' .
" : . R - . . . N ) . .:. . .‘ ..\.
R ' Movemeht 15 cons;dered by' many lnternational mus;c
o o Py : R~ ‘. N
'-3‘.3["‘educators. to be the second most mecrtant 'area jof' '-Z.:_QE
M K , - ) . . “-:;
instructlon ln early ChlldhOOd mu31c In jan’ article DI}

e entrtled "Space, Txme ahd'Force", Deborah Iynn Carltonj:,

(1989) agrees tﬁat mQVement ig” integral to the music

e

proqram' S T Cee BT




oy L
’;.;_v:,. :

- R Movement is  a -form Of ~self- -expression” that’ ' .
- T capltalizes .on . the same concepts used in music- -
times, space, and force. . It is a natlOral part
of children’s activitids, both . before formal: ‘
,r* .educatlon beglns -and ‘afterward. - If movement 1s B .
R ntegral to the mu51cYprOQram, the "students will
"have a means of relatlng new concepts’' in music
“to the familiar sense of rhythmlc seeurlty and *\
1ndependence 1nherent 1n thelr bOdleS (p. ~56)

H

Marla Montessorlf (Barnett*-1973) founder of the Casa

S .~

dei'Bambini in- Rome (and the Montesgg;:F;:hool system),

fa

,i/observed in young chlldren somethlng she referred to as

1

sens1t1ve\ perlbds ff wa tran51ent the .of spec1al

-,: - P

senSlt1Vlty toWard specxfxc 'skllls llmlted to the'

703'32qursltlbn of those *skllls : If the skill was not

o acqulred durlng thlS peraod 'the spedlal sensxt1v1ty .

~;F¥f"dlsappeared and any later attempt to acqulre the sklll

"]
]
£

3

‘ , . :requlred much greater effort '.for;' Montessors found ‘ﬁ‘\
e SR chlldren' between the ages ofr:thrée and _SiX, to be e

a

! pant;dularly seh91t1ve to- both movemeﬂt and 51nglng, she
. : '. C further dascoVered that body movement contrlbuted to the .: o

N acdg151t10n .of sklll 1n 51nglng . o '-.': . ~ o _
SPPEE E Lols, Choksy '(1981) “denotes- the 'lmportance - of T - -
;Qti. R . beglnnlng early WAth.both»51ng1nq andtNovement' ﬂ“"",' I ol
Woon : |1-.;If - the chmld understands' the p0551brlit1es,. Lo .
' R . availahle, -he Wwill “be. more .imaginative, more . oy .o
o creatiVe; in the ways he moves to musig. ~There @' . v
R .ar¢ -only’ so ‘mapy’ different .ways of moving,-
R : . .whether that movenment -is an infant game 'or in.a -
G . formal ‘adult’ dance.~ The Chlld needs to become . -
: : - aware of ‘his. body. -~ “that he " ‘can move arms, legs, S
L SR . head, flngers, hipsu .that ‘any  part'can move to. - "
Sl _music.’ "He rieeds to’ “be- ‘made ;aware. of the other - .. :
: ' . ‘badies arouna him, , of the. spaces: they qccupy,ffi‘f ot
and ! of the -space- he can oocupy in a game ox .+ T
gdance., He " needs to “know ' haw " he’ can’ move ‘his o P
. .0 feet =~ walk, .run,” sklp;'gallop, Kop, leap -~ "and T T S PR
be - able to determ:.ne which kmds of step%ing -
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best suit 'which songs. ‘He needs to know

movements that do not requlre physically

changing his place - body "movements such as

sway, bend, stretch, twist, bounce, that‘can be
done in one spot. (p. 45)
. L |

Understanding what our' body motions are  capable of:

d01ng is the ba51s of learning how ~ to\use ‘movement with

mu51c G1v1ng students a flrm foundatldn in the ba51cs of

\

;music and movement. when they are unafrald to express‘
-themselves wlll free them, as.theykgrow plder, to be more

' o;patxve in matchlng moNements to condepts in music.

-

N

Developin Social»sk'l s-Throu h Move ent ; s \
! [ . ' . T
One of the purposes of the school program 1s to o

'expose children to s;tuatlons where they may funotlon'

_effeqtlvely as members of a’ group_and where relatlonshlps'

with others can develop (Rowen, 1982) Jullus (1978)- _sees
. , ]
creatlve movement as-a meané to this end'

When * children 'work together in a -group they °
acquire an awareness~—of the self as part of a
larger Y enyironmént. . It takes practice with
+ groups -in lorder to antxcxpate how other people
will move,. One ‘must ‘put oneself in another’s
.place dnd ‘change one’s-egocentric perspective to

o do this. Awareness of the self in relation to

. athe environment is a prerequisite. [(p. 22)

Rowen (1982) suggests that moving together ‘with other-'
Y ~
people promotes a. feellng of unity among the participants.
-Whether the chlldren aré working. as individuals,
. 'in pairs, in small groups, or in ‘large, they
. must be aware of what others are doing. ‘ They
. must relate to‘efch.dther, although the movement -
may -be different. ' There. K is a- feellng of -
' "Oneness" where each ind1vidua1 is a part of a
whole. (p. 2) - _[



-/
There are many 5001al experlences that arise from the

creative movement experlences of chlldren 1n a cl&ﬁsroom
-

A child may be given a chanhe .to 1ead or to demonstrate a

nwvement so that others may  try 1t. Having the other

children move with the leader provides reinforcement, and

‘the others follow well, knowing that they. have a chance tq

lead at some other time (Rowen, 1982)}

When chlldren work together in a group and experlencel

the glve ahd take of group actlon, they grow 1n thelr

development of the SklllS needed for worklng wlth others.

*Gladys Andrews (1954)" concurS°A'_' L ';;jfl ‘Qis.}fﬁfi‘

~

~When children work in groups - of varying sués-. :
their attltudes, “appreciation,. and
understandlngs.pf self and others are affected .-
ras  repeated- interaction takes place. - In
. creative . movement teachers 'ahd . children ate.
+ ‘constantly worklng together to determlne goals,
to make plans,'and to evaluate accompllshments'
As boys and .girls learn to. assume effective
roles as members and leaders. of groups, their
apprec1ation and understandlng of others comes
through .the' personal \experlences they . have -
shared. (p. 28) .. o v

’ : . | : ' L ¥

Movement experiences promote an understandlng of oneself

and of>others (Exener, Lloyd, 197@). 8001a112at10n skills

are generated. .
T

) ‘('

velopit ] -Sel ' iderice Throu Move ent

i

Cullen (1980) sees as one of the greatest tasks of

education;~ .the "findlng of strategles to supportm

-children s need to enhance thelr developlng self-esteem

. and self-awareness - a CQmmon ‘need shared by young and old

‘e
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alike" (p. 5). Julius (l978)_se%s creative moveénment as
being well suited to this task: , o, o

Self-confidence come with "a no failure
s;tuation., There can no wrong answers when a
~teacher gives general iﬁgtructions for movenent.
.The 1limits are .set, —-but every child can be
unique within these boundarles. (p. 25)

‘Creative movement prov1des a medium through which children

can' began to. recognize their own capabilities. Self-

confidenceh‘ develops '_"als -t‘hey encounter succe'ss after’

v

l

success. Carollne Slnclalr (1973) agrees-

«:.
" e,

Phys;cal exerclse is a stabllizerl of .body "

:chemlstry and through the minimizing of stress” 'f o

.. factors plays a 51gn1f1cant role in mental ahd"
emotlonal health.. Through movement a child .
experlences both self mastery and mastery of hi&m,
env1ronment +and . thus bullds a. posxtlve self-

. image. (p. 2) - R R

| ,Betty Fllnchum (1975) concurs\by saying'

The: self concept is' greatly ‘enhahced upon
.repeated - successes- in: moving ‘along with
'increased knowledge of the body parts and- what o
the body -can. 30 Py 53) . ‘ . o

In an’ art;cle entltled "Weav1ng Dance Through a Rurar'

.

Communlty" Lynn Campbell (1982) dlscusses the benefits of'

'R

'moyement eXper;ences in promotlhg self-confidence and.

| suggeStSbtaiigjhlldren perform better 1n other areas asfa ' ::\
.result,of'Elvl g achteved-seIf-conﬁidence:‘ i} o ’

. : . . -
~ In the creative realm where there are no right
- or wrond answers, the students are on..equal
©  footing, regardless of. their intellectual -
abilities. They learn'that even' the teacheéer’s’ |
response to a problem is an individual’ one, not °
an -‘ultimate o~ unattainable _solution. ' With
heightened self-confidence, the  risks become
challenges, and success  invites . success.
Anecdotal. evidence suggests that.self-confidence
‘achieved through creative "arts transfers to g
‘heightened pertormances in other areas. (pe 27) ..

- - .1l
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It is. widely accepted, then, that movement develops

self-confidence. " The child gains in self-confidence as he

tests his own skill and can. do things independently.

Sutton-Smith (Julius, 1978) theorizes that girls do not

develop as much confidence as boys in our society becaus?

.they are not encouraged to test their motor. Skllls in the

, I [ “' -

"same way. . . “_; ‘ N

\

The ba51c guldellnes for 1nstruct10n and for hElplng

1 ‘

.chlldren attain a degree of: <Se1f-dbnf1dence and \SElf—'

R
' \

reallzation Ehrough dance are dutllned by Laura Lew1ck

i :‘:‘\
ke

.

Malntaln a level of work whlch gives each Chlld

.;

a sense o accompllshment on hlS own terms.
3 )

2. Work with Ldeas that are ea51ly grasped but that

Vet
coe

~rJ
e -
T

N

--are stlll‘stlmulatlng and challenging.

1

fe 3. . Use teachlng materlals that, offer an opportunlty

el - - : !

. to extend each child’s “range .and level of

™ ~
'

N accomplishment. R fx

’
N,

4. Guve each c hi d a chance to enjoy explorlng hlS
. N .

potentlal through the - prlnciples of movemedt 1n

order to ﬁlnd hls own personal 1dent1f1catron

w1th dance.l (p. 30)

<
r 1

1Creat1ve movement ", .brings an abareness of self to each
‘ Chlld ‘and gives h1m an opportunlty to celebrate- thlS
" inner self through the freedom and beauty of movement"

(Lewick, 1981,'pﬁ.30); .

’
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concluding Statement o ' B

It seems evident from an examination of the

literature that movement and activity {should be an

integral part of early education.- Through movement,
. . .
children will be exploring, not only with their. eyes and
_ears,'buf with their ;ineétﬁetic sense, as well. Because
action, rather than’telling or rote memorization, giVes
mgéﬁing to ,concepts, qhildreh Qfll learn more than simply

‘facts and their logical relationships; they willzdevélop

”:fegiihgs‘ and insights about what they have. studied.

"Movement has the power to totally‘involye thé.child.,{it.

is the most basic and strongest means we have to receive -

U

U
s : T ~
knowledge" (Julius, 1978, p. .26).

[P

. .33\' ok
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'as'follows.
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* CHAPTER IIT ,
" METHODOLOGY
///h\ g

—

Dgsign Gf the Research e : : .
The study was de51gned as a needs assessment field

1
study. After an examlnatlon of the lxterature relifed to

'movement educatlon\ had been undertaken, the ‘writer

I

attempted to detérmlne (1) to what extent Creative ,

'Movement ks - a- paft Of the klndergarten proqram, " and

(11) what ,resources 'are- currently avallable to a551st
K 0 \\ . v ‘

: teachers 1n thelr work on movement educatlon with x’ung

5. v

' chlliren.: In order to do thls, the research was designed

1 I
.

3 L CTN ;
"literature pertaining to mavement education.

(2)- An ﬁexaminatidn "was made of .available resource

.i:g'. : ‘- $ o A . R
' materlals for movement educatidn with young children.

*. (3) A scheduled interview was conducted with

. , , , 'S
‘(i) the vProvincial Department of Education’s Early

' Childhood COnsﬁltant, and.

(ii) 'the Provincial Department of Education’s

[-4

Léngugge Arts Consultant. - (Appendix A)

Becallse = some of “the 'questions in the -interﬁiews.

»

éllowed ffor‘ open-ended responses, perm1551on was

iy -

N

-the 1nterv;ews. (See Appendlx B for transcrlpts )

y

(1) There, wast a comprehensive .examination of the’

obtalned from those belng 1ntervlewed to tape*record
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(4)! ‘A questionnaire,' designed to ascertain the "exten't to’

-

which movement education is part ‘of the kindergarten

program, was d;,stributed among seventy kinderéarten

-

_teachers representing two each from the thirty five ,

school boards in the Province. (Appendix C) The

population 'sample of seventy .teachers was not
.- r_ando'mly selected, but by the coo’peration of those
teachers -who _Qere ask'ed by their Rchool boards_. to& :
participate"-in' ‘the study. " : The' questionnaire v'ras'
.designed, so as to prov:Lde responses which would

ind‘ic% '(1) the extent to which kindergarten
T s
children receive 1nstruction 1n Creative Movement

(11) the v1eWs of kindergarten téachers Lon. their

preparedne,‘ss to teach Creative Movement ~and,

Y ki .
(111) the p ceived needs of kindergarten teachers 1n
.

. prov1d1ng m vement education.

‘.5) An observation sessipon of orie-jhalf :iay's dupation was.
carried ot #in each of ten .kindergarten classrooms,
'.t"wo from each of five school' boards in the Provlince.A
_The ten kindergarten teachers chosen for observatio " '
vere distinc‘t‘ fronm . those‘ complet:.nq____y) o

questionnaire'." For the purpose of this observation, o

" an observational checklist guided the observer in
. noting any teacher:-planned movement activities in
which the chl\ldren weré.involved. (3ppendix D)

\

..
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'superint%ndents of five school boards for the writer to.

envelopes prov1ded, L n “‘“- oy

ethodolo
" Letters _were sent .to the superintendénts “of the

thirty-five school‘boards of the Province requesting their

permission to have two~ of their ‘kindergarten ‘teachers

participate in-.the- study;, and' regnestingl that they
'distrihute‘ the questionnaires 'to théir teachers for

completion. o The: teachers were asked. to. return the -

fcompleted questlonnalres Anf the stamped, “addreSsed“'

. NECAN
! . . ’ . o
. [
- 3 v
N 3 .o .~ e s
[ . - . . . . =
: !

1 FermiSSion was also sought and ohtained from the

- X

~"conduot ah: observational sessxon:.of one-half day’ s~

. o
dUration in each of’ten kindergarten classrooms, two from

each of 'five school boards in the Province,' The Roman"

'

Cathollc_;and ;ntegrated systems.'of.\education -were

<

' represented in the study. . In an attempt to'sétfﬁp-an'”
~-itinerary' for "the classroom visitations, contact was. made
‘ byftelephone,with each of the five superintendents. At

this time the writer requested that superintendents select

for the observational sessions klndergarten teachers who

wereixnot included in the questionnaire. Th\ .ten

Rindergarten teachers whose classes were chosen for

¢

';observation Qere.distinct}\therefore,,from those'teachgrs :
o y
s already involved in the study~ .The observational sessions .

were conducted according to the follow1ng schedule.

-

8

Y



'~-oatel' Novehber

) T aﬁi
"K;ndefgiggen leSS’C ' : :
”ﬁﬁﬁger of | Chll&ren-'Twenty-one

Kindergarten Class A R

.

,~Numher of Children:: Nineteen

Dafe: November 4, 1986 (Afternoon) '

Duration of Obsérvation Session: 2 hours, 25 minutes

.Kindergarten Class B

,Numperlef»Child en: . Sixteen -
{ o o . - ~ o .
3, 1986 (Mornlng) L o

Sl

iDuratlen of Observ,txon Session.' 2 hours, a5 mlnutes_

).—-

Date'i November 17,.1986 (Afternooﬁ)

Duratlon of Observatlon Se551on' - 2 Houms, 45 ﬁinutes"

o~

?

Kinderdarten Class D

Number of, Chi&gfen §e¢enteen .

Date: November 1986 (Mornlng)

Durathn‘of Dhservation Se551on' 2 hours, 25 minutes

-

\ . ~
. Klnder te“ las B ‘;j“ 37
Number of Chlldren. g&ghreen"
"oate- November 24, 1986 (Morning) ) o
Duratlon bservation Session! ‘2 hours, 30 minutes
‘4- . .‘ .‘ .
.A ‘
- , i\f%*\ \f R
o N

28
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i nder : las

- Number of Chj:ldreri: Eighﬁeen
\\I")‘a“"tg: ‘ Novlembe'rl 24',.- 1986 .(Af.te)i'n.oon) |
Duration of Observation Session: 2 hours, 55 minutes

‘

Kinderga _z‘ten' Class G .‘

‘Number of Children: Twenty-one ”
Date: devembéf.zs{;aQBG (Mpfning)‘ '
Duration of bbsé;yat;on'Sessioﬁﬁ '3 hours
" Kirdergarten ClissH - - . ° ;
fumber ‘of Children: Twenty-one -
: z ' - <

Date: November 28, 1986 (Mornifg) -

_ Du:apiCh of QbSer§a§ion Session: zlhburs,_3p;minhtes, .

Kindergarten .Class T o L N
Number of Childreni Fourteen |
Da£E:"December 4, 1936 (Morning)

‘Duration of Qbsgrvatiqn Session: 3 hours, 20 minutes

s ' . " .
. -t

L

indergarten class J
Numkber of Chjildren: Thirteen -
Date: -December‘4,_1§86"(Afternoon) -~

A

DUration(of Obsér0§tioh'séssion: ‘3 hours \)

.Y

N

AR U
R AR
L3
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R For the - purpose of the observation sessions, an.

S / observational chécklist was developed and us by * the
) ( - observer. It was ‘used to assist. in recordifig teacher-
S -, pldnned movement activities in which the’ children were

Do involved. (See Appé.'ndix D.y , ' .
o , . . . j . . SN




CHAPTER v, o

ANALYSIQ OF THE INTERVIEWS WITH THE PROVINCIAL
. COORDINATORS AND OF THE TEACHER
OBSERVATIONAL SESSIONS' | -

[

Introductiof™

31
gt

/ the researcher is a

Wiphin.the shrvey hnﬁérﬁaken_

collectlon of data resultlng from.

My

The scheduled 1nterv1em5 w1th

(1)“the Prov1nc;al Department oﬁ Educatlon = Early

Chlldhood Consultant

(il) the. Prov1nczal Department of Educatlon*s Pﬁimary

'Consultant.

The questlonnalre dlstrlbuted to seventy,klndergarten

A%

T

teachers q;presentlng two each from the thlrtyhflve

sch?ol boards in the Prov1nceu

The’ observatlon seesions of one-half day s dura‘gon

C A

carrled out in each of ten k;ndergarten classrooms,\

gyo from each of flve schob% Sk\rds Ln the Provinmew

s .
’\

The Lflndlngs from . eaoh w1lI, be anélyzed and dlscussed

A comparlsonQ of the

flndlngs from these

§eparately

sources of data.w111 be made where reIevant..;

ey

¥
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' Coordinator for Primary Education, and the : _
Coordinator for Ear hildhood Edugation. =~ = 3
A taped -1nterv1ew was conducted W1th the Prov1nc1al .
' Cbordinator for Primary Education, and the Coordinator for
’ Early Chlldhood Educatlon. A summary of.- reSponses was
. T made after the taped intérviews had been transcrlbed (see
. Appendlx B for transcrlpts) '.; {;;;' . o ‘. BRI S ', e
T “'f.;e'.i"fﬂ”'s”_i':f“ S ,,':?7”.7;:'1“:i-~‘-
e R Quest:.on 1. ’~ T .. A SR RS ‘
PRI S S : AT k S FCAT A
TR In recent tlmes the klnder artens "of our Provn.nce have\ SRR

AP undergone some changes /What. is the phllosophy upoh wﬁlcha

RO ‘the present program is. based,’) ; 5
A :tﬁ R . f - - ”ﬁ~.~.- SR R
S ! o tone L ST AR
?5‘. : .o A The philosophy n whlph our present kindergarten is AR
h : L T : . '¢ ’ “ .
. based one which foil,ows the theorles of Froebe]., ' 7
, S Mentessori, Dewey,- Piaget etc The program }s comrnitted
RIS . . PO . . . X
. fe to 1nd1v1dualization. , In such. a program children are ot
L R considered um.que ‘and are to be accepted and taught as e
O such. _ ‘A cognitive dlscovery approach to cUrrlculum is PN ;.‘ T
Y ' - "‘ o . i N ; - ) s . 4‘ Z
ML currently employed and this approach emphasmes act\lve' ; LT
R c lear)\\ing and play m the klndergarten. ST '; hEL
. EEPE] - R ) ‘ '- R - oo L /' S '\“‘. , s( t -:l
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) _ uest.mn 2' ' L . L Vo
WP , Thi study \ies concerned prlmarily with movqment education‘ C s
oot . ", as a compon nt of the program of arts education. Arts w
ST . education then, in this context, will refer to vmusic,

S . dance;. drama, poetry, and visual arts.. -How do 'you see ", ‘.

o arts educat:.on fittlng into the kindergarten program” R SR R

The Provincial Coord1nator~ /"for . Primary Education S
e ‘suggested that arts education s currently rincluded fn the i ¥
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“Questlon 3' D IR
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: kindergarten, and although arts education is ‘not dealt

. N . .
*?w1th Spe01f1ca11y 1n the 1ndergarten Guide,' it 1is covered

in the. sectlons on Art, Mu51c, Language, and Physical

Education,

The Provihncial Coordinator- for Early: Childhood

t

Educatipn~vieWed.arts'edhpation as ,an important means of

o . : . . . . - -

integration and:' of .enhancing  other - areas of” the

4 . o ) \ . Lo ' ., PR SN ) - -

- eurriculum. R R AL N\
o : . R
. g . : p 4 :
Saetar L et e i i
S D . .'_" [ . 3 .. O : .

)
.'\ ‘.

-

A ;‘How 1mportant do you think it is for kindergarten chlldren .
: -to -be exposed to the. "arts"? -

In a priority llst sof

. :program content’ .areas-where would you ijplace’ it? .

©

-oupper thlrd mlddle thlrd lower third) -~ : . LY

" The -Provincial- Coordlnators were _-reluctant to

»

"'prlorlze the 1mportance of exp051ng klnderqarten chlldren

j.to the arts.

'fparcel of the total klndergarten currlculum"

.fthird ppsltlon in the prlorlty listing.

The Provinc1al Coordlnator for Prlmary

Eduoation hlghly recommended arts educatlon as part ‘of the -

.'klndergarten program, and saw nwvement. as ”'..part and

L v

The Early

: Chlldhood Coordinator felt that the arts should-mecelve

—— -

';attentlén equal to’ all the other components of educatlon,

“and -did eventually place arts ‘éducation into the mlddle

1

Quéstion-4“ | ;“ B
If we con51der the klndergarten curriculum as a- "wnole“
unit’ what percentage of’ that .unit do you feel should be
~.devoted to .the arts?. :

Sio - 10%, 11% -. 20%, 31% F 30%,_more than 30%)
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Both PrQV1ncia1 Coordinators felt that between thirty

and thlrty three percent of the klndergarten currlculum

4

should reflect arts.educatlon.‘ The Provinc1a1 Coordinator

"for Primary Education suggested that it is possible that

more timé is currently: being sbent .on arts education .

_because ‘of the integrationl.within the various subject

[y

“areas. Thls was not borne ‘out in the- observatlon se5510ns

-

i

1"

conducted by the researcher rand this poxnt"w;ll ‘be

dlscussed later 1n the analy51s

&

s

Questlon 5," ' ' L .“

In what areas of the currlculum do you feel the arts can
profltably be 1nc1uded and 1ntegrated7 : )

fhe areas 'rn whiéh the\ arts can profitably be
1ncluded, as 1dent1f1ed by the' Coordlnator for Primary
Educat1on are - ‘Language, S£c1a1 Studies, Music, Drama, and
Physical Eduqatlon. Tﬁ; Coordinator for Early Chlldhood
Education believed tnat the arts lend themselves naturally
to the Physical Education, Music, Language and Health

-

programs.

Question 6: ' /

"How do yoquerceive:the balaice in our kindergarten today,

between - the promotion of affective development and -
cognitive development? °*
(Just the “right balance, balanced too: heav11y towards

‘affective development, balanced too heaVLly towards

cognitive development)

.

- N ?/
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admltted that there may be: klndergarten classes 1n the

35

" Just the right balance is obtained in kindergarten,

between the promotion of affect‘ive_"d'evelopinent.'and

‘cognitive development according te¢ the Provincial

Coordinator for Primary Education. The balance- between

,the-cogniti've\and affective . areas of development is

promoted by the. Kind®rqarten Guide and the klndergarten

resource book, Early Experlences. The Prlmary qurdmator

Provmce whlch stress On\ily.-,the cognltlve/ aspects of."

development, regardle‘ss of the 1ndergarten Gg;g and
' Early Exgeriences. ’ However, the Prov,mc.lal Coord.lnator

\

for Early Chlldhood Educht.lon ufelt that kmdergarten
teachers are becoming more aware of the need o prov1de

klndergarten children with act1V1t1es, geared t_oward .theJ.r
‘ T \

. af_fectiVe development. (This point will bé discussed in

the analysis of the questionnaire.) - Children "'grow in all

areas, physically, emotionally, socially, intellectually,

1inguist.ically', and creatively. Therefore, argued the :
Coordinator, there is a sound reason for the promotion of .

affective development in kindergarten, .

- . e ’ ) " ~1. ‘
Questlon 7: C

How 1mportant do0.you feel- 1t is for klndergarten teachers
to be aware of the creative,: expre551ve ang communicative
fungtions of movement.? : .
(extremely important, vety 1mportant,. “important, not
important) ST B . "

AN

The Coordinators for the Department of Education

agreed that it is - extremely #mportant that kindergarten
K] .- ) . T . . .

.
2 .

td
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teachers be: aware of. the creative, expressive, and
{ .

communicative function of movement. They believe that

. kindergarten teachers must provide an environment in which
. . LA - v ,

< :
the creative powers of children can grow, one which

fos"ters cfeativity The Ccordinator' for Early Childhood
Education speculated that curx:ently kindergarten teachers
are not f lly aware ‘of the creative function of movement.
This- pOln‘

teacbe-i' questlonnaires. _ o } "_*

Question ‘8%
'In what waysr is movement’ education presently dealt with in
" the kindergarten program’ :

¢ ¢

¢ o . : o

. Movement education is” deait with in the kindergarten

- ‘e . . . " : ’ . . N
progran- by, way of integration and some discrete lessons,
QXpi-ained the "C'oordihator for ., Primary Education. The

Coordinator stated that mOVement ds-strongly empha51zed in

the section on Music in the 1nderggrten Gu nge and in.,.,
arly Experiences it 1s dealt w1th in the’ same way, but

perhaps a little nore dlscretely; 'I;he.‘ Provincial

Consultant felt that - much more emphas;s is placed upon '

movement education in the &in__;g_a;tgn_igj.g_e and ‘the

kindergarten , resource b09k Wigng_ tham is, /

perhaps, put into practice. (This point w111 be 'de lt/

»
With in the analysis of the teacher observation sessions

and again, 1n the: analysis of the questionnaire ) .The

Provinciai Coordinator - for Early Childhood Education_

will be discusseéd in the analysis 'of _tﬂh_e..'

e

!
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' Question 9: = - ; S

Coordinator " for Early

37

‘ ]
stated that movement education is presently dealt with in

two ways: (1) -through use of the Battle Creek Program

which is the Physical Eduéation program for. the ‘Primary

schools, and (2) by .teachers who have a special ab111ty or
interest in movement. These teachers, through thelr own

initiative, .'give this area of their ;program special

N

attention.

" Are you satlsfled with ' the extenm to which there is

emphasis on movement educatlon 1n today s xlndergarten°

The Coordinators agreedithat tnere‘is.need to place
Lo S . y
more emphasis.on movement -education in kindergarten. ‘. Both

. the Provincial Coordinator {for Primary Education and the
. .. :

“childhood Education were.
dissatfefied with the extent to which movement educatian

is promoted and practised in today’s kindergarten.

Questlon 10. S

Do you agree that movement "education should be a required
component of today s klndergarten program?
(strongly agree, agree, dlsagree, strongly dlsagree)

. . 1 I

Movement education ié currEntly a required“component'

of the kindergarten program, according -to the Primary -

doordinator for ' the Department 6: Eduoation. - The
Coordinator qualified the statement by saying -that
although nwvement education 4s a- required part of the

kindergarten program there nay be kindergarten classes: in

o~



“ commented on' the need to place greater emphasls

~t
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Y ) _ .
the " Province which are not focusing: upon movement

education. On the ~other hand " the Coordlnator for, Early

childhood- Eduoatlon did not see the need for a formalized
movement education program. inl the klndzrgarten, put
Kon
movement edUCat;on w1th1n the realm of Phy51cal Educatlon

and Mu51c. A - ' ‘ A v

» ) . . .
- * N -
. . : N
S . 7 N .

o - e S - '

Questlon 11: T //‘*' ’ x % )

If movement educatlon became a. requlred component would
some -compohent now in_ the program have to be eliminated°
(Yes,,No) Please comment. 3 P _ .

€.
T

It would be unnecessary to ellmlnate any component

now 1n the kindergarten program to al;ow for 1nstruct;on3

'in moWement educatlon, the”® Coordinatgrs agreed. an&i‘

I

methodology for 1ntegrat10n, éuggested 1n the Kinde ggagﬁen

Guide would prevent any over-crowdlng of the currlculum

e ' i

It was suggested that nmvement educatlon should receive

4
¢

'more attentlon w1th1n the Phy51ca1 Ed;catlon and Music

programs in the kindergarten than, accordlng to thelr
/.’ ' . f ';«
perceptions, it is .receiving at present. "“j_
oy

.. Question 12:

Does the Department of Educatian prov1de‘ kindergarten
teachers with’ resource materials ‘for the . tqaching of
Creative Movenent?. v S
(Yes, No) Please comment.

Y

“ The pPhysica) Education curriculum is -a ‘resqurce

distributedoby the Department oqudhcation to all-Primary
. ' L "'.' ' : . . -

{ Ty L3 i
. ;
. b » b
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~

: P o . .
teachers in the Province. Another 1is the music document

produced by the Department entitlgthamgs and Movement in

the Pri __School. In the past schools were provided

3

' with several records by Hap Palmer, however‘tpose are no
{Vionqer available;' The . Primary Coordinator :for the g
.Depo;tmeht of, Education commented that more resources are
-oeeded.fof.dse.bf.kindergarteh teachers 'in the éeaoh%ng of
‘tksfeatiée Moyemeﬁt;lk(Tods point will oe’discussedgdd the.
\’;aggiysis:of~the'teécﬁer_questionnai;e.) ’
;}, . S : . .

Quthlon 13: g _ , - ; o | .

(a) What quallfloatlons including experiehce do you
! believe klndergarten teachers ought to have in order
) to teach Creative Movement°

. '

., Both Provihcial Coordinators felt . that . the

. quallflcatlons kindergarten teachers ought. to have'_;n

order to teach Creatlve M ement 1s an area Wthh should

be addressed by Memorlal Unlver51t¥ of Newfoundland as it

SV

SR 1s the respon51b111ty of the Un1Ver51ty to. select those

courses whlch constltute a degree in Primary Educatlon.‘

fo It was sugges ed that a compulsory caqurse on movement

educatlon be 1ncluded 1n the. tralnlng of Prlmary teachers.

(Thls poxnt wili be dlscussed in’ the analysis of the

T A
quest;onnalre ) '

\.

-

(b) In your opinion, ,what proportlon of the PrOV1nce s,_
kindergarten . teachers currently possess these
qualLfications?

(0 - 10%, 11% - 20%, 21%\‘ 30%, more than-30%)



It was the opinion of'the Coordinators that wvery few
" of the Province’s kindergarten teachers currently possess
the qualifications needed to teach Creative Movement. The

Coordinator for Early Childhood Education felt that the

R ]

proportion of teachers having the necessary. qualificat»-i.ons

Question 14: . |
'l;lay is -the 'r;\ost ‘important medium through which 'ybung
children learn. To what extent do you see play as- hav1nt;.
potent1al fer contrlbutlng to. movement edthatmn"

) -

Play was 1dent1f1ed by the Prlmary Coordlnator for

the Department of Educatlon as hav1ng hlgh potential for

40

is at the lower end 6f the continuum, between 0 - 10}. S

contrlbuta.ng to movement education. The Coordinator for-

Early ‘Childhood Educatlon suggested that Creative Movement
"'would provide chlldren wlth another 'optlona play.

Children vol-untar11y~br1ng their mo{;ment experiences to

~n .

bear upon their.play situation.

Question 15: ) -

In the klndergarten the :Lntegratmn of Subject areas-is a

recommended teaching method. What are your views on the
use of creative movement as a means of integrating
learning experlences from those subject areas?

Creative Movement i's perceived by th_e Coordinator for
. Primary . Education as being "...a dgreat force for
integration"‘. It was SUggested that CreatiVe Movemenj:' can

be 'integrated into almost all subject areas in the

klndergarten and in. the Primary school The Coordinator -

...—— . / . o . .

ANy

hh]



areas- of the pragram.

Question 17:

! o E R SRR
for Early Childhoodeducation stated that because there

are common objectlves 1n\certa;n curﬁlculum areas such as

" . Physical. Educataon Hu51ch Health and Movement Educatlon,
one - would expect to seé~ Creatlve Movement_.actlv1t135'

integrated into these content areas. Creatiye Movement

] N ' ~ *

. . ’ SN, ..
« . s b

<

Questioh 16:

Department. of - Education for .modifying !the. klndergarten. )
. program:with respect. to movement.educatlon° .

(Yes, No) 1If yes, could YOU‘please-spec1fy.,

Presently there are no. plans “within the 'Department:'of

Education for modifyinq :thé-'kindergarten program with,

~

could be used to reinforce or to, enhance learnlngdln‘all N

™~

respect to movement-edgcation. . The Coordinator'for Early"

childhood Education . indicated - that in“tne future, a

Primary curriculum Ccmmittee, under the directién of the

. Phy51cal Educatlon COordinator, might be establlshed to

explore pq§51b111ties related.to movement: educatlon.' The

need ' for more resourte materials in Creatlve Movement was

. - i -
identifjied as an area which should be -addressed by the

.

Department of Education.
P

';lt

- If you had complete autOnomy over curriculum plannlng in
Primary Education in- our Province, what changes would you .
'make, if any, whlch would affect: - ‘

(a) arts education in general
(b) movement education in particular

'Are there presently any plans -WLthln Athe Prov1nqlalf*;f:~'

¥



_ 1earning and play. Lo S

The Coordinators for the Department of "Education
agreed that more emphasis’ must be placed upon arts
education in -the t-raining ot‘ Primary teachers. Therefore,
the onus wopld be w1th the Provmce s univer51ty to

provide a teacher educatibn progranﬂ whlch reflected ‘the

]

-

1mportance of developing an apprec.ratlon for: the arts in

Primary chlldren When teachers enter lnto the profession

__J.t 1s mportant that they are kept abreast of the most .

. L
;,'.._current research 1n arts education, consequently 1t'wou1d o

4

""'be the responslhlllty of the Department of Educatlon to »

'prov1de teachers Wrth approprlate 1nserv1ce trelning : It

AN

was'’ also recommended that school boards in the Prov1nce‘-

: v

endeavour to provlde teachers with the opportum.ty to meet
. and share 1deas ‘I‘he Coordlnator for Prlmary Educatlon

1nd1<;ated that a Prlmary teachers' gulde is currently-; "

belng developed and thls guide . would probably include some

emphasrs on’ movement educatJ.on. (ThlS point will be"

discussed 1n the, ana1y51s of the questionnalre ) g

o . P

a PR R .. . .
. . . . Y
e - . - ‘ : N .o - Y
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. : [ . S
. v - . .
. . . -
\
t

Summa ry .

Based on the theories of Froebel lqontessorl, Deuey,‘

.land Piaget a cognltlve dlscovery approach "is currently

'used 1n the kindergarten,\ 'I'hls apprqach emphasizes active

The Department of Education highly recommends arts_-‘

6\;

Aeducation “ab part of the kindergarten program. ~.Both'

42
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C'oordih'ators : felt that’ ':appro).cimate'ly one-third of the

kmdergarten currlculum should reflect arts education.
A .

- , Movement educatlon is currently dea[lt with by way of .--

L ~

- ' _1ntegration ._and,' by ' some dlscrete I.h{ssons. - Both '

~ - 1

L Cdordlnators agreed there is'a need to plLace more emphasxs

»

"~ f
). T
- on mcwement educatlon in- kmdergarten[

' it ia 1mportant that klndergarten teachers be aware

" ) .

[ N . . 4

e . . -
s . e N

JONNENIRCR "1_‘op1nlon that very few of," the’ Provmc 's kindergar

i\

AT : teachers currentlyEpOSSess bhe quallflcatlons heeded to

.'_teach Creat.lv\e Movement. The suggestion -was made that a

- ;.'compulsory course or mqvement educatlon be 1ncluded in the
. { -

LR o educ;ation of Prlmary teabhers. L A v. al

.~ Rlndergarten teachers are provided- w1th two resource .

,materigls for the teaahlng of Creatlve Movement . namely-

St - _'the ducation C riculum by Auke Van~ Holst and

QQM_QDQ__MMQL for Newfoundland Prl,mary Scl"iools

'(1983), whlch is ) a- music document produced by the '\

need for more resource materlals ln t};e area of movement

'educatlon. e L .

all subject areas in the kindergarten and 1h the Prlmary

* School,’ expressed the Provinc1a1 Coordlnatdr for Prlmary _

eaeilj}- ’ b_e' integrated .into  areas such’ 'a5§ Phys:.oal

1

A

movement, agreed the Com:dinators Howe .er, 1t Was them o

Department of Educatlon. The Coordlnators egpressed the
Arts education can profitably be 1ncludéfd 1nto almost \-

Education. It was suggested tha&: Creatlve Movement cbuld'-_'_.f

-




N L, . . . 3

'EduCation, Musiq, 'and' Hea.lth because of the objectlv.es_

common to theSe content areas.

Presentl""’ there are Ao glahs yithin the Department of -

¥

reshect:’ to mo\rement ed.ucation.l However, the Coordinator.

‘ : o for Early Ctnldﬂ‘ood Educatlon ' de.cated that,. in the

‘,"f»-"; - ﬂuture«, ‘a Prlmary Curr:xculum COmmittee n;lght be

' A - cognltlve A:c'li"scovery. aaproach to curriculum is

N
Ve . . . ‘o . \

currently employed in kindergarten' in the Province of

Newfoundland and. Labra'aor,‘ and this apprda¢h emphasizes

A

- , H\tellectual .-.or,'cognltlve development is an active

.- . process, especially in the early years. The child learns

f'rom active 1nvolvement. with the environment. Short-ly

-w I after ba.rth the ch:.ld beglns to manlpulate and explore.
_;“' _ It 1s from the Chlld’B dlI’ECt actlons on objects that he
coxln.es-’ to | uhderstand objeétg and relations. The
S ,"" ' lmpllcatlon here is that schools for young children must

e Lo e 3

encourage actlvity In relatibn to movement -education,

: , ) - T E . ' ! .
. : . L e ' ' o e . )
. v . v . L

'~_. the'work of Jean Plage‘t‘. Piaget stresses that

the; k_indﬂerq_ar_ten child 's'hb_uld- be given the opbortynity to,

EduCatlon for modlfylng the )clndergarteg program with .

. actlve learnlng and .play. This approath is suUpported b§'

L 4

L 4

a4

é .

. ,(,31"
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develop an increasing awareness of hié ‘bodily . capacities b

and of his personal mastery of movement.

_ ' Play, especially sociodramatlc play, ha’\s been
] recognized for its contrlbutlon in the area of creat1v1ty ) .
"1, o Sociodramatic play occurs when chll&ren 1nq peer group ,, “
“.settings use "as i‘f" thought structures (Sarbm, 1'976). or , _'
g "representat10nal set" (Sutton-smlth 1972) to trénsformz," “
. S themselves 1nto other 1nd1v1dua,ls,' objects ,a,pd 51tuat10ns .'5::..~ )
_j SR ‘\ _as . observed through theJ.r ;notor and/or verbal 2 adﬁions ’;*f ,‘:
| (Curr\y and Arnaud,” 1974)‘. : Wlthln 'the'.z.’;:.astv two deqades !
| stugle\s{. such as Fensoh an;i Ram?:ay'w (19'86) ;/ ;itlrns and
z ) ngotsky' (1967) andf\aPlaget’ ng : e, :fcal 1mks.,;.-.m;l_: J
' '. N lbetWeen ‘p‘la;}lng,ﬁ creatlag and filzir : Res;,earqh ;':l' ,;"':
;. -, g 1nd1c5tes «hat' ’ ::tea'tl-ve dialogua ;x'yelm'elr;?lt;éé : 1n ' u‘the"'.ll_‘r" it '
' c. 1ldren s Jmteraétxcm 1n sodlodramatlt p’.Lay can: axd the , v
’ . ' g'owth et creatlvn‘.’y (Dansky and Sllvermaﬁ. '19'7’.3)‘ .and J.ﬁs:' B -'xli'
c ' ’ elements- of 'omgmality (Fe;telso,q 'and, Ro 1973),", SR "
\ ' L 1ma'g1.na.tiveness_ (Lelberman, o 19'}0 w,l%ﬂ) R playfulness ' . \
. - (Yaw}cey, 1,9‘794 S‘lhg . 1’978) and oi—al lang’quelgrowtm','.'.:.':"'; :
h © 7 (Gomez. and Y’awkey,., 198‘3--‘ Yawkey, 198§9,‘ 1983b.‘ saltz, *i
.\' Dixon. aqd'Johpsdn i977) R o N Lo
| i nie arxies o
,,,,_ | s ..(' Y " fe : . “-hﬂ“jfas, Yawkey, (.1986) / !
' _ outli‘nes :seVeral )prma;;y dhara&"temstxcis common among--,. . -'f;;-_
creativity, jocuodramat.xc. play,-'". ’J:hese L \\
g c;mmon 'e.‘lements ay"é ' i g
‘3}. , . ,;\‘, S
' Sl e
) E yar :;‘)‘u



Led v

changlng and exchanglng roles, cihlld’ren not Only change

< 16

and (c), employ1ng ‘motor actions. Through role.

development young chlldren change and exchange roles from

©  oné character to -another wlthln- the same and a;cross~
di-ff"eri‘n_g sociodramatic pl.ayz episodes.\- This "cha‘nging ‘and

exchanging 'of 'roles and 'routine’s in peer droup pl‘ay'
- h '\
N en¢ourages creat1v1ty and j.'maglnatlon because the chlldren
S _l‘ . -
o s must constantly alter, modlfy, ~and redeve’lop their

re,sponses to 1ndiv1duals,' srthatlons and events. '-When

AN -

. NN s { :

the famlitar lnto the unfamlllar umng "as if" cagnitlve’

¥

v ~

structures, but also alter thelr own responses to the‘f"'

- 5 v e . r
$ [ ) o A g W )

R 1‘nd1vuduals,\ sxtuatlonsx ". and_.- 'ev‘ents (Sa,ltz, D.rx’on --'and.j

A . h . : . . .. i .
PN - (L T ¢

t‘ Johnson, 1977)~ 'Dhe* cognlt.we QUtcomes bf role changes

"‘.’ 4

ce are 1ncrea$1ngly more Qreatlve and ccrmplex patterns and

,routines of respond;ng (Yawkey, 1983a.. 1983b—) A

'Dhe seeond element common to most form's' of.

Creatwity,. socaodramatlc play and cogm.tlve development :
' 1s motor act@onu Bruner (‘1,972) Piaget :(1971). and. To_rrance-

. '5 (L965) ,‘stress the‘ motor . actlo_né- .én-&} "i’notori'c' fe.é'db'a'c‘:k'-, ;

éhlldren rece1Ve b.-fro;h'-'beiﬁg' the creator- and . chief’

LI " . ) *

g . \ : .

1n1t1ator.," The feedback thi',ough motor actions 1s not :

: completed by others. .It 19 mternal and cpnducted by the ;

Doy _:

. chz.ld hhrmself the prlmary c,reator of the 'set of motor

Pt responses. ; Motor actlons used to create and carry out a

¢ .. .

"socxodramatac eplsode prov1de a r;c;h source of feedback to

. N
I3 ¢ )

\

. the chuld The . mternal motor f‘eedback Imks the two-way

. S P
. | v

. v .
T 1nteraqtion between inltiator and environment and, in

N . '. ' LT S ! '
! ) LI '



turn, it becomes an integral part of the concept itself.

According to Piaget (1971; 1962) motor actlons and motorlc‘

'feedback may even provige a foundatlon for symb01121ng the

concept.
. . - : )
The final element “in 1linking creativity,

Sociodramatic. play and. cognltlve dEvelopment is

decenferlng Decentering is the cognitive ablllty to
. . ~.p

_con51der and understand srmultaneously7 the, multlple

R
- aspects .of situations, 1ndiv1duals or events . (Yawkey,

»

/ | ' | /'4'7

1986, p. 54). Through decentering, youngsters transform“.

. st1mu11 that are 1mmed1ate1y present but at’ the same time-
consader thelr orlglnal characterlstfcs and physxcal or

soc1a) atates. {1 For rnstanCe,"in creatlvely and

imaginativelykchanglng 1nto and then using a’ block "as ;f"

it was a . horse, the youngsters must simultaneously

eonsider the block as a horse as well aslthe'onysical

properties of the block as a block (Yawkey, 1986). The-

shifting’from the. familiar~to the unfamiliar as well as’

:from the unfamlllar to the familiar at the same tlme,

. dependlng on .the s1tuatlon, event or individual, develops

creat1v1tyh enrlches s001odramat1c play -as - Weli as -

undergrlds cognltive operatlvity (Plaget’ '1981:' 1962)

-

e
This back and forth movement of concepts 1n decenterlng

aids, in .the - development of children’s cognltlvetf, R

iy . '

capa01ties.e S : . .

In response to the- question ;To,what*exﬁent”do you -.

ER

see play as having potential for'chtributinq to“mOVéhent'_ ‘

-~
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education?’, the Provincial Coordinator for Early
Childhood Eduéation'responded by saying 'that "...Creative -

Movement Qould provide ¢hi1dren“with anothef option for
play". 1In view of the importance of movement to children
and of its )pfimafy functiiP in play, especially-
séciodfama@icj play, the response .could indicate an
unawarenéés on the part of the Coordinator of th;
characteristics common among créativity, sodiodramatf&o
playi’and‘cpgnition; _ : - |

) - o DRI
.There appears to be some confusion regardihg a -clear.

definipion of the compohenés of arts education., This was
borne out in the iptefview with the coord%né}or ﬁfqr
Primary Edgcatipn in thqt'music and_drama,ﬂwhicﬁ,are thé
arté, were ideﬁtifiqd as two of tpe’a;eas in?Whigh the

ihe'_prvincial Coordinator for édriy_ Chiidhoog‘
Education stated that a formalized movement educ&tid%

program -is not necessary ‘in kindergarten. - The suggestion

: v : N . = -
was made that movement education receive greater emphdsis

within the realm of physical education and music.

Creative movement as a ‘form of expression should be part

of all children's'school experjences. ‘Creative Movement
is not a frill, or a minor part‘of ph;sical educatjon or
music. A Creative ﬂovement'programlplaces empha;is on
"children" énd' their  qeve1opmént, rather than on

"activity?” or”the'écquisition of musical knowledge. Wifile

fhepe.may be a dégree_oﬁ overlépping'in the content of.
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these programs, they are singularly different. Awareness

of children’s need for action, desirelkor expression, and
. .

urge .to create, necessitate thihking of creative movement

as an integral part of the curriculum.
S ‘ : 4

The importance of arts education lies primarily in

the development of an- appre01at10n for the arts acCording

-to the Prov1nc1a1 Coordinator for (Early Chlldhood

Edﬁoation. Although the development of an apprec1at10n

for the arxs 1n prlmary chlldren is:; of 1m3prtanee, 1t nfay

be regarded: as a by-product of arts educat:.on..{ Arts'

educatlon is 1mportant. "because it fulfllls (one of - the

. .__'( x ((
become creatlve 1nd;v1duals o Chlldren must-_have

1
(

egperiences' to exﬁﬁess themselveé creatively.- 'These
J ;

Y )

in a way which  is new to.them.; These 1nclude the maklng

-

of interpretationsffand' the recognltlon .of: new

relatiohshiésl(1n thlnklng, iiearhlng,“ and dolhg- In
Creative Movement,. ch11dren 5, thonghts 'and feellngs are
expressed through the uSe of Ehe body ' The body is the
1nstrument< and movement )the ,medlum of ‘eéﬁressionl

Children evaluate and say in thelr own words the de51rab1e

It (

.outcomes they receive from partlcipat;ng in Creative

o
[}

'"'.‘major functlons of the ‘school, which ms‘to help chlldren“

experlences .consist of thlngs they do for, the: flrst tlmeua

[To_—
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.THE_TEACHER OBSERVATION SESSIONS - .

:The ‘basic+ content of the teacher observation

' . !
checklist, used to~guide. the observer in noting the

: . R L
téacher-planned - movement _.activities, stems from the

writings of Rudolph Laban a$ outlined by Joyce Boborman

‘Gradess The ,structure of the observati?\n CheCkllSt ‘is .

N

' developed around the e‘lementary stages of learning about

; I‘.|, ".-

(a) . *t:he ways Ain. whlchut,he body, can move, "» i

¥, r
RU .‘-‘

~

(b>) the ways 1n wh),ch the use of t1h1e1 and ehergy are

JF
r

o developed in every ac‘tlon of the bod}p ’

7 : . |

(c) the ways 1n Wthh the hody uses the space-’a’iround .

1
1

(d) the ways 1n which lt i's p0551ble to work with

b v
f

- other people. 1 . v

AR v,

Edch of these four areas should be fully explored durlng
the flrst years of . movement educat1on (Boorman, 1969) |
(

The items 1n"the observatlonal checklist are given

under sub- headlngs whlch indlcate activ1t1es such as:

".Whole. Body’ Act1v1t1es, Explormg Actlon Words, Explorihg

Action and Stillness WOrds, ,Phases of - Movement Empha91zing

. a Part .or Parts of the Body, Explorlng Tlme Changes in’

. ! .
Creative Movement. HoweVer, th

Body Action, Explonng a Combmatlon of 'I'1me and Energy

,_.'1'_ 1tsel‘f .( oo _ : in s _. _ - \(\\

lj‘act'ors, Extens-lons in Space, Making Pathways in Space, R

Using the 'Levels of Spacg, and WOr(mg Wlth Others in;
se mo\’i‘ements and

act1v1t1es would be undertaken by the children as they



-

' o - sl

' participate in a specific program of activities planned .by

the teacher. The observed movement experiences have been-

.~ taken from the che¢k11st and are summarlzed in Table I.

f »

: Thls \dlagram shows children’s activities were‘ observed
primarily under: Whole Body Act1v1t1es, Exploring Action
- Words, Movement Emphasizing a Body Part' Time and Energy
Factors, Exploring Energy Factors, and Worklng w1th Others

_fn Creative Movement.d" In 'each case the movement

-

act1v1t1es were part of" planned lessons. in currléulum

areas other than movement educatlon, for example, French

2 ‘ T ARV : "
Music, Language Arts, and Sc1ence S : -
_._: o N . - . ¢ ' ’o

"A _Déscription of the Teacher Observation Sessions .

—_——
-

Kindergarten class A o . .

The children were jumping. Jumping provides children

o

ﬂ}fh\the opportuni;xﬁbfuus?ng their whole bodies and the

natural actions of ]umplng, walklng, runnlng, spinnlng and

creeglng make an- excellent startlng point for explorlngg“"

expressive actlons which can be tWe young ch11d’s first <

attempt at dance (Boorman, 1969) The children were glven .

the opportunlty to perform thls actlon, howeveér they were’

-not gu1ded in eXplorlng the unlque sensatlon .or feellng

;produced by their efforts. . s u.

><;yovement. was used to introduce the’ story L1tt1e



IR

He. .

" Hopping =~ . S

X
y . . X
- Axme ' ' 4 X
'Eqs . B X

X

Class A

WHOLE -BODY ACTIVITIES ‘e -

Tabl "1

Class B
L
Class €

Class D

>

. Summary of’ Observed Movcment Experiences

v

Class E
Class F
“Class Gi.
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TIME AND ENERGY' FACTORS . -

Forward - : - L

Backward

Sidew . - -

Up. . . N

™
e

Down_
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were rabbits hopping through the, woods; * The ‘teacher-

directed the dramatic play with statements such as, "Let’s
stop and smell the flowers", and "Let’s visit Farmer

Brown’s cabbage patch". The children did not explore the

"physical aspects of hopping,“i.e., the bending' of .the

'knees, the sudden shift of weight in an upward direction

in space.

-

The children 's game "The Hokey Pokey" combines both
: ) : ) : .
mu51c ‘and movement The teacher led,the children .in using

b

their head ‘arms, hands, legs, "and fingers in moving to.

the song. The objective of the activity was to.increase

the children(s awareness of their body parts. Another

method of achieving this'awareness is. odtlined-by'Joyce'

v

Boorman'(1969). The children can’ focus their attention on
particular body parts in performimg action:words. For
example, a hand dance is quite possible°' the hands can

cut shapes 1n the air, trace them toothe floor, the hands

can meet With an infinite variety of touch; they can part

with varying degrees of speed- the knuckles'oan~rap ahd

the fingers can ‘stroke; the fist can ‘clench and'thelpalms

. v

'be w1de spread The "hands can'lead"an upward movement
.,turn the body :h1 a spin and push slowly down into -the

floor. 1In the latter example, although the whole body is

<

involved, the 'emphasis remains ‘on the hands ,as the

conductor and controller of the movement phase.

When children are guided to concentrate upon using

' parts.,of the body to emphasize whole actions~ - for
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example, the hands leading an upward action - . their
movements take on a new clarlty and they start to ‘express

themselves more clearly in actlon.. Children should be

given the opportunity to explore the possibilities' of

us1ng dlfferent parts of the body to’ lead the actlon or to

be emphas1zed in the action (Docherty, 1975) .

The teacher 1ncorporated movement into a 1esson on -

letter recoqnltlon 'The teacher had the chlldren shape

the letter nen w1th thelr fingers, arms and bodies. The

’.\ -

, erent llterature -on movement educatlon suggests ‘that

' movement experlences. can help 1ntegrate concepts from'j

other dlsclpllnes and may enhance 1earn1ng 1n areas otherl
than physical educatlon (Sharon Van Oteghen ‘and Phyllj
Jacobsen, 1981). ' '

Throughout the movement.work'the.children interacted
as a group with the teacher, Young children are stiils

concerned with interaction with the teacher and this is

+ their ‘first experience in group work in dance.

Interaction 1n the group 51tuation is equally lmportant

from the teacher’s: p01nt of view because it prov1des an

1mmed1ate visual statement of the children’s reactlons and

' 4 . . . : . .
"an opportunity to learn more-about t (Boorman, 1965).

[ o
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xs.m_d_er.g.a_d;en_sl_aﬂs_a . .

In an attempt to famillarlze the children with WOrds

that rhyme, the teacher presented the nursery rhymes "Hey

Diddle, Diddle", "The thtle Blrd" and "Georgle Porgle"

The rhymes were wpyftten ‘on -poster paper. and w'ere,read to

il

the f:hildren' ‘The "rhymin'g 'w'o"rds' were underlin'ed .with"a

a actlons of the nursery rhyme characters. _The chlldren '
» .

-

_,ran, jumped, . and hopped. 'I‘here Was no. dlscu581on of the.

lmo‘vement sensatlons inherent A, these Wh.ele body
'act1v1t1es. ' Wlth preschool .and k;\n\dergarten chlldren'.
' nursery rhymes are, eSpecmlly approprla’é, in stlmulatlng.
.‘move'ment (Trammell 1982) .The chlldren in thls class

were w1thout exceptlon dellghted w1th the words- and

rhythms of these . rhymes. e ) N ' "

Movement was mtegrated with- sclence in te%achlng the

’ marker. . The chlldren were then encouraged to J.mltate the .-

spatlal concepts "up" and "down" The chlldren stretched .

their bodies up as far as p0551b1e toward t?’e ceiling and

then sank down to the floox. The noverfent lesson could'/‘-

‘have been extended by haying the chi}dren explore"th‘e time

example, the children could move first quickly and then
slowly .in an up—andf-down d.irection through space (Boorman,,

1969) . The Hap Palmer~™ record "Learning .Basic Skills

-'Through Movement" was played and the children moved as

) dlre'cted through the music of "Marching Around the

s, . . -

)
Y

£
‘and energy factors associated with - the movement;‘_for- -
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Alphabet”, "The Elephant Walk" and "The Color Song". 'No

" additional movement work- occurred in the session.

Kindgrgarten«class C .
{
The children in this class took turns imitating ‘an

animal of ‘their awn choice whiLe 'the other ‘children

'atzempted to guess the name of the animal correCtly The

'whole bgdily actiVities of jumping, hopping, creeping, and'}

crawling were demonstrated Thé movement content of these

n

actions was not explored nor was the opportuniEX taken to
-
extend the children's movement vocabulary by guiding them

in the.exploration\of the less familiar actions of ‘the

animals. The children did not engage in a discussion with

the teacher of the unique characteristics.of the animals

chosen during the exercise.” Real’ and imaéinary characters

are often used as. a source for movement interpretations;

K}
in this case the teacher. used fictitious animals derived

)
from the children S c¢reations. Real movement content is

not elicited however, by merely saying "I am a horse" but

.by identifying and experiencmg the types of movements.

inherent in 'the characters In USlng stimuli in . any

- [

manner, the children should ‘not be asked to become a
horse,- a leaf, a-- bonfire, but to pbrtray the
characteristics of‘these'ideas-in movement,.'hlma Hawkins
- (1964) summarizes this pOint of view: |

, The movement ideas are developed and a dance
" takes form!. 'The intent of” such a dance is to
capture the feeling .of hummingbirdness in an
‘aesthetically satisfying form. The dancer. does
- . L - ‘ . . ) A - .

S -
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-

not represent or attempt to be the bird, rather
presents a comment about hummlngblrdness. (p.
36) .

Another activity involved having the children pretend

to be a jack-in-the-box. This'activity\was used to teach

the spatial concepts "ug" and "down". . 'In this activity

.:the chlldren gradually moved down toward the floor, "and on

the teapher s directlon popped up into the space aroundr

them.,' The teacher did not £ngage the chlldren “in a : '

1 .
discussxon of how a jack-ln the box mlght feel about beung:‘

e

couped up’ for a long perlod of tlme, or' whether}or not hef '

would be more arixious 0 Jump Qut of. the béx 1f -‘he were.:.if'

conflned for a long time as opposed to being. shut up for a

-

short period of time. The 1maginat1ve aspects-lnhereﬂt :n

the activity were note. eXploréd Tqb act1v1ty' d1d not ..

1nvolve any work related to the - exploratlon of space‘_-

(i.e., the high, medium and. low levels of-spage); This—ls

unfortunate because children need to. 1earn ' to develop a

'clear idea - of where they are_ln space* as v{ell as to

extend their movement vocabularyﬁ helghten thelr phy51cal )
. - J

‘follow1ng examples could be used to explore the ways in

-

which the body uses the space around 1tse1f5

\ . J - ' Lo
. "Can you namé what is ‘above you’"A - T
« .

'“If the ceiling is up and above- you, can you.tell me;

the name of somethrng down and under you’"
(Docherty, 1982) " = . A

1

"Where are your feet'when they;leave the,floqf?a,~

[
' .

skill level, and. develop their expressive‘ﬁbllity ‘The ;5~




N

h dlfferent_actlons.-

’

“"Can ydﬁ use your arms more?"
"Try a new level; let your jump sink into the floor."
"Find the place that is between high and low. What

‘'would you call that place?" ‘ 9
- .

S

"Find ways of travelling and stoppingwat the medium

level." (Dinondstein, 1971)

, i C .
Lofthouse. (1970) calls thfe""body coaching" and extends

such questionlng from functlonal éspects of movement-to
»

;clarlfylng dlfferences Ln \sensation brought about by

L

Kindergarteg Class D

3

The sesSion began'with a*class in Physical Edﬁcatioq[

. The children were involved in the whole body activities

of: jumping, running, and walking. The teacher was

concerned with helping the. chlldren ‘explore all the.

-

p0551br11t1es of _the whole bodlly actlons as well as
1ncrea51ng the'chlldren s leve; of phys1cal skills. The
teacher presented the children wfth ‘situations which

involved problem soiving; for examplg, keep your feet on

. the floor and 'us'e“‘-ﬁnother part “of yonr’body to do the

walking.

-~ »

The children were given the opportunity to explore

sudden‘actlons‘ . . : T l'

™~

“From a stand;ng p031tion, practise gettzng your feet
quickly awiy from the floor. The moment your feet

touch the floor, they must suddenly come away again."




"I‘he"chil'dren.'were ' énc6ufaged 'td move 'tl'hxongh space: S
"'rravel' w1th skJ,ps ‘and jumps, making the feet come as

far awa_{ from the floor as poSSibléJ M

vyoT e e

- The movement content of the lesstm parallels that of

cr:e.ative dance ,Ln that' the process mvolved speleJ.C

/ T

experlenCes based -‘on 'movement thenmes that prov:Lde-

N Lores N

-'foundatlon of physxcal readlness for creat1Ve movement

'
b

The varlety‘ of experlencés prev1ded~'through t‘ne‘ use of.

N -‘ RN \\'

. such themes (i. ez e:.-ght tlme, space and flow) glves the

¥ Y B
‘ Q”-.

chi}d insxght J.ntq the elements of move‘ment ’ _-_‘Such "

< S N ) - l‘ v.l

. undepstandmgs' presumably deveiop ' én awar‘eness ,of the,

repe‘rtoife Qf nnovement respbnsés
. B - L

.. v\‘.

It is partlcularly“interesting,., o"

v.'ri

‘. Irl
R th

L ' - lesson was | taught by a ,speci,al.tst in,'physical educatlon'

’ and nat by 4 c'.laséroom, teac.her. '-5The physmal educat:.on

\ . ".( ’.c

speciallst would ,obvmus}y be mbre awar:e of the movement'

& . content of ¢ ea,tlve dance"through pre—-serv:Lce "and

| o inserv.l.ce tralm.ng and therefore would. be qua.llfledX to
. . ‘ J- x

. , )
N : _teach creathe movement. J'I!he generahst teacher, on the.

’ --'. '-‘v;ly v’ -

l -

v ) other hand WOuld not haVe“}:etze;Lved kn\ich,' 1f any, tralning .

." A -
W ) Lo
RO

' Tin movement educatlon"’and *CQnSequen‘tlycwould not be ‘aware
,s

y s .

k"

Y of . the content of tths 'a,réa.

Creatlve movement was use)d in the dramatlzatlon of

k:he story I:ng_ms_gﬂgg_ﬂgn The story was narrated by

the teacher and the chlldren, pretenaed ﬂto be the animals
in the story (1 e., the pen,,.'the xﬂpiq, the duck, and the

. .V{ 3 -fi' \‘U 'f [ S
{

. . . . . 4 . :( 'rw R

‘note; that this
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cat) .- .The classroom teacher encouraged 'the children to

]

act out the story by imitating the actions of thesanimals..

- The children ,/obviously enjoyed the experience "and

'responded by waddling, rolling, and " hopping.  Stories

provide an abundant source of stimuli for aance'. The

story‘odo‘es not have to be followed in a"r;y absolute sense. -
© ' . r , ' - N '
but merely ' provides sdme ‘essential .components for
atmosphere .and characters (Zimondstefn, 1971)3 o ‘
"K;nderga;ggn Clgss. E . - o0 v . vy .
. Y N L . ; i ":‘
The class began w.1th an 1magxnary v14s,1t ta, Aqualand- e
Thxs activ1ty s, an example of'"',dramatlc playlng". foe'
"princ1pal features of thls, type o‘f drama are descr;bed by
. . " ' ". .-'_, % e I :-_ 7 - .. .y . \,._‘
Gavxn Bolton (1979) f;’f, O T A NP
N e ne ot . ) . “’ ‘4 LIS , ' ) . .{_ . . :. __?: .
- 1. ‘'Not, llmlted\ too tfma, “ifdeed ‘when, to " il R
. flnlsh' is rarely clear. N U U S,
|-'. : {' . e L ’ H
2. No spec1fic goaly Often ‘1o ssnse of " ' )
complet;xon. R o ,",j_,» L ',L* ST
S 3y {Any, 11m1tat1ons\ are - 1mposed by '
. A consensus and .are cha‘ngeabla, B “: T oy .
, 4. The princ1pa1 qual;tleSeare q1umdity,, AT
' flemﬁblllty and spontanenty. ‘o Lo o .
;. _°'5. The rules.are nat always clear; A AT 4.‘:$\*~,
6 The , experlence Y- not ’ea"s;i"lgyﬁ" PRI
) N repé'atable-. Lo l” ' AP I T . F . “. ', _" 7 ' L ’..._, N o ’:l
R PR ".": N o i ' 'r'~‘ -:."'-""'.. “' 'b. ::
R ‘,Lacks a clarlty “of outward form: '~ an. {op o F L
" -"observer mlght find . it dlﬁficult to “,,: PRI TR
" ‘recognlse what it was a'ﬁout ST N CARN st
o . T B :
' cov o 4 . YA E . , . ,’ . ,“'
Usually conducted 1n small groups L .~f.’(, o
! [ .'. ) ’ N - hY ' ' ".4 |li o ik a\'r"' -! ' - "l-»
",’ “ N 5 “; . » ‘?.; ,‘ "" ’ i ’ 'r,
TR / : S S SRR ;
i L o ] L ot Lo Gy ¢ .
. «"" I" \ y N ' . ‘\'.. ro ") I S e ) '-"
, .... .’,' "l‘. , d . ‘. .;" '\' ' '; ._..".’ ;
. S T n gy A RRNE ST uE .
v oo T N L O L f
1} A et o [ t- ) C e L S T '.-.,'.5'
R U R NPT R T e TR ; .

‘Fa .
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‘ part}cipants",

/
>

9. Often the mode of action is an intense
*living-through’. . (a's opposed to
demonstrating ideas) very occasiornally:

close to life-pace. An existential
quality. -

10.. Level of thinking often shallow,
governed by ’‘what-should-happen-next?’
mentality. .

“11. It does not require a high level of

emotion and concentratlon but they
sometimes occur.

12: Energy level is usually high.

. 13. Can 'surv1ve' changeable degrees of
' Aindividu%l cooperation and commitment.

.14.. Freedom for individual creativity;
' -sometimes that creat1v1ty is stifled
by the ldwest Common denomlnator of
) group:. consensus. _
15.. ' Three elements are necessary to the :
. experience: -a ‘sequénce of actions
‘(plot): defined. place- or persons
(content); . and a source of energy, .
‘motivation or .center of interest
.(hidden theme). (p. 7) . 7

EANS - .

The dramati¢ features of the Aqualand adventure were in
keeping Qith\the principles -of dramatic’ playing. aoweQEr;
there was. no«;indlcation '‘that the dramatic activity
possessedta'hidden theme or an'impliéit content. Bolton
(1979) Suggests that drama,;ln the true sense, possesses
...two levels of content. explicitly, the 'content

prov1ded by plot and context and, 1mpllclt1y, the context

l

provided by personal wants, bel}ef k -attltudes yof tne,

1
7

- M . ~

The chllqren jmltated ‘e variety of- underwater .-

‘movements such as swimmlng, spla hing,' floating and
. . ’ e ' . '

A

" g1

L)



in a special way. ST _—

linherent in dance (Dimondstein, 1471).

N
diving. fhe teacher instructed the childrentto vact as
if" they were a small fish a Mhalelfan'octopus, and a
seaveed floatlng in the ocean. A vooabulary which

includes such.térms.as pretend or "act as, if" reveals the

basic difference between acting like somethigg‘or someone

and expressing feelings about something and someone. *In

‘this example; for instance, the children used dnderwater

creatures as a source of imagery.u However, theuintent

v

should: be not to‘have‘the children move 1like¢ a3 fish, a

- whale, or an'octopds, but -to have thé -children. sense»inw”'

“their bodies the qualitative aspects of\the movement .by.

exploring the shape of the creature, the weight of ipg_'

_body as 1t moves through space, the use of body parts for L

'differenf types of lo}omotion,'and the feeling of mov1ng

- . N . -

Teachers who w&sh to open possibilities of 1mage-'

making ‘through dance must be L aware that. it_ is thﬁﬁ,if

62 .

aesthetic elements of space .~ time - force which function: -. "

Ve

'in both the coneeptualization and presentation of imagery

-

To understand tﬁis is to realize that it is these elements

’ ’
;

that give any_ mode of -imagery its form and. ext:itement.

. ° -

“Given such awareness, . children can formulate- thedr

_responses w1th the kind of richness and intensity that is

*

N ke -
> o t

In an attempt to have the studénts perform strpng and.

1light actions the teacher again used animal imagery. The o T

-

teacher encouraged the children to move 1ight12 as if they
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were a bird and to use he'avier,. stronger actions in
pretending to be ar1 elephant. Exploring .th dEBrEe of_'
muscular energy used in action is"important‘ in 'thé;
refinement of action.  When children - are . given' the
opportunitv“to explore these two factors, they:diSCOVer'
the strong, resistant, powerful sensation oWhe actions,‘
using con51derable muscular tension, and the light,
bnoyant', deli‘cate sensation of the actions nsiné littlle
muscular _tension. ‘In vorking,'with young--children, ;Joy‘cfe !~
Boorman”'(1969‘) uggests that it is%nore beneficial to work ..
from the actual quality of the strong and'llght actlons
and then to 1n%roduce the 1mag1nat1ve 1dea, the snnile, or

the metaphor. By working from the actlon, we are allow;ng

greater freedom for a creative response from. the childrén. N '

Kinderqarten Class F- . . . _

+ I this class, creatlve movement occurred during the

music period. The songs "Miss Pol“ly had ‘a Do_rly"; and "Six
._ Littie _Ducks" were piayed and the children responded by
performlng the actions to the songs. "A varlety ,of short
;;:pleces of instrumental music were played to: demonstrate
. ',the rhythmio elements af” tempo and accent._ The children
_were 1nstructed to move ., as if they were robots, splders,

'rabbits, ' and snbwflakes, depending upon the music'-

i

"_selection. ! The children responded to the teacher' s

i

K
-

instructions and moved accordingly. The emphasis was

-clearly plaged on the music, and movement was 1ntroduced '

"t ‘ - i
’ T N t ' N s ‘

- . 4
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Klndergarten CIass G

'"_.1The teacher l}ad tlre ch:.ldren jump to the movement record J

" movement work.

7 ' . - 64-

to help the, children acquire musical Knowledge.- Although

"' there is no doubt that  movement can help in this-w_a_y,’

there is also a need for it to be included in .the scheme

1

of educatiof in its own right. Furthermore it is. pessib e

rding to Bolton, the . children might simply
become moxe adept at following the teacher’s instructions.

In dance edudation(the erﬁphasis is placed on the movement,

with sound an -accompaniment. .Na'tu-raliy much
' : ’ Y rs
musical knowledge is’ acquired as.a result (Russell, 1968).

NS
t . . :

The se551on opened Vlth a lesson on’ the letter Y AL

\

is for Jumgmg.' The chlldren were 1nstructed 'to jump h,xgh

l

above the floor. There was no’ dlscussz.on of, the'quallty .o

of the movement.  The teachef céhld"" ,have drawn the

chlldren s attentlon to the actlon by asklng questlons

such as:. "Can you make your jump more energetic?" "Can
you make your downward movement very powerful"" "Can you
-

make your feet sparkle in the air”" (Boorman, 1969) .

The session did not. lnclude.: any other*\fo'rm of "

ind a'rt lass H - o : P

“'u

Movement was- integrated with a lesson in Fx‘ench 'I‘h'e.

_ohildren. jomed the  teacher in moving to "the., French

version of the action song. ‘Head, Shoulders, Knees and:

Y

<y

- .

.~
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. bo&y,'\)hovever in this case 1t was g_sec'!{'tp provide practice

in speaking. French, In another attempt to further expand

the ‘children’s knowledge of. tie French language, the

' teacher used the -whole - body activities of f,walking,

marcti{ng,— skipping, .and hopping, and the action word‘s

, galloping and prancmg to d1rect the children’s movement.

-

vocabulary by movmg m ‘the approprlate mannerr The

<

i

The ,children demonstrated an understandlng of the

-
v

% ~

moﬁements Were not demonstrated by the teacher. , Movement

s

exer01ses can be used t@ reinforce Iearnfng and to

L

'_ Lntroduce new 1deass to young chlldren. , Exper:.ences with

a »-Kinde ggarten Clas\:,

e
P
o\ ..A

moVement nhelp' chlldren to enhamce thelr understandlng and

s )-"'

= -

ass;mdlatlon of concapj:.s because they haVe been appl 1ed to
ahd absorbed by the body. The meanmg has been conveyed

to the mlnd through the body m motlon (Trammell 1982)

= E

=

10 ) e
; R :7

Toes". This song is often used.to teach the parts of the’

. e
-..7‘

" The famlllaf actlons ot wal’kllng, 'ma‘rchin"g" . and
"Jumplng“v‘rere‘ explored g ’I‘he f-61low1ng experiences .were'
used in g-u,lding the chlldren in the exploratlon Qf thelr
'_a'_cr_j;t-;l',g“nsl:,.. . '\..; ST e | .
‘.;i ; v‘ "Practlse jumpmg very high f‘linginq out your “arm_s-.\,.
; and lLftmg Jyour heada", o ‘ o B
a "Find a spacé by yourself. | Imaglne the floor 1s
covered m hot coals, you must lift your feet as soon
Y as. they(touch the Floor. """ . :: S ’
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"Walk and take glant-steps. How do you feel when you

walk? Is it dlfferent from jumping? In what ways is

it different?" .

"Let’s use rhythm band instruments for marching. . How
Pl e

do you feel when you march? Is it different from

walking? How is it different?"

Exploration'ofrthe action word "hopping" was also included'
in the lessor"i. 3 The following d;_rections. were use:i, to

stlmulate the movement' = | |
"Bend your knees and make a bxg, strong hoF Makef ;‘1
two strong hops to the front. Remember you shouldl “‘iiﬂ'f
keep your hops strong Let each hop take yqn in a'-'

w new’ dlrectlon. Try hopplng on one foot. éanoyou-nge,

r P
- ! o

r

v your whole body in hopplng°" J;' e L :_;
) Thls lesson exempllfles the phy51cal approach toi-fz‘-iH
moyementvdeveloped;by Rudo}ph Laban (1960) and refiects.
the mork'ofiJoyce qurman (1969)7 ~Boorman (1969) takes
the famlllar and throdgh ekperiegses, discovery, ’and

aformulatlon, transforms functional movements into artistid\

ve
s

movementt; L ' . . ' f e 'V‘ .

D | .

’ Kiﬁderggrten Class'J‘f'_;fl- -Qf{
5buring| the mu51c perlod the chlldren moved in a

(

drocklng~ motion to .the song "I'm a Chrlstmas Rocking

LA

“Qrse“-""The Walking Sonq" by Joyce Eldridge vas used to .7

‘heip_ the childrenf recognlze and understand.- 'tempo by

a4 -

'ﬁﬂinﬁfﬁéﬂ0€ it }n;termsuormhow,fagt,or how slowly they.
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were v&alking. The musical selection entitled "lidnning" by
Joyce Eldri.d'ge was also used to increase the "children’s
understanding of tnislrhythmic element. Gladys Andrews

(1954) outlines the symbiotic relationship between music

\

and Movement:

Rhythmic elements:enhance movement and movement

responses give meaning to’ rhythmic elements.

Through movenient, music reaches children; it is -

easier for them to experience and learn about

its various elements through movement. Mogement:
- responses go hand in hahnd with music. (p. 45).

A: DisScussion. of the Teacher Observat'i on Sessions.
a ‘The responsibili-tynfor the development-of meaningful.

. experiences in creative movement falls ultlmately upon the

' 'shoulders of ‘the teach,az' She pl‘ays t-he major role in

selectlng and motlvatlng opportunltles £ r self-expre551on
X ":.w1th chlldren L/'fo prov.1de a w1de range of practlcal
_experaences and activities which enable the children to -
“explore their klnesthetlc capabllltles with a feeling' of
,accompllshment and success the teacher must possess ‘a
knowledge of the lﬂsm pr1nc1p1es of movement educatlon.
. "._If not, we risk hevmg ohlldren,_subjected to a succ,ession:
of .meaning'le'ss .ac'tlvities (¢Boorman, 19‘69;. "I‘he .teacner
'"'.observatlop_ s:ssions suggest ‘that klndergarten teachers,’.,
with the exceptlon of Class I -teacher, . are. not Very
conversant with the approprlate content and methodol&y of-
movement educatlon. These findings verlfy the opinions '
expressed by the Ifz;o\li,ncial Coord'i.natox‘-' for Primary
Education and the 'éo'\oi:rdinato,,r for - Early cni'ldhood

.'-3 o . . Lt . } . . P

> ’ v - . - )
. A . T N ‘.

.'\,



- need for more pre-servige tra1n1ng of Prlmary teachers in
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Education who stated that. only a smalle proportion,

approximately ten percent (10%), of kindergarten teachers

-~

"possess the qualifiea'tions necessary to tﬁach* creative
'..‘ . e

. P
movement. L

The unpreparedness" of kindergarten teachers to teach
creative movement is directly related’ to the degree of

exposure received in the&r. b’re-service training. The

lesson ’in."creative move’ment ta ght bg ‘the physical-

'educatlon spec1alist in’ Class D’ exemp11f1es tl’llS point..

EN . 1

The Prov1nc1a1 Coordlnatoerfor Prlmary EdUCatlon and the

'cOordmator for Early 'Chlldhood Educatlon expressed the

l l

' .the area Of movement educata.on. " The Codrdmator for Early .

13

Chlldhood Educatlon suggested that a compulsory course J.n '

- sl

L'}

education program. Further dlscusswn of this p01nt wita

-

take .place in the analy_s¥ of the questionnaire.

" The need for inservice training for teachers is

apparent. Classes A, B, C, -E, F, G, H and J illustrate

acknowledqed the need for. the Department of Education and.

the Prov1nc1a1 School Boards ‘to prov:Lde inserv1ce in

' movement education. " The Coordinator for Early Childhood

Education suggested ..that School Boards provide

kindergarten teachers with an opﬁort,unity to meet for the

purpose of sharing ideas on movement education. This

‘movement education be added to the Prlmary teacher-.

this point. - The Coordinator  for Primary Education -
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point  will be discussed further in the ~analysis of the
. . _ o ,

questionnaire.
The unavallablllty of  resource materlals on creatlve
movement -also warrants discussion. (Classes A, B c D, F { .
G, H, and J"indicate a dearth of resource material .
pertaining to mgvement education in the kindergarten. The
?Provincial Coordlnator for Prlmary Educatlon contends that

‘moyement education is "strongly dealt ‘with" in the

deraqa n.._Cu ricolum Gu“de . 1985) ,aﬁei 1n the
Klndergarten resource book g';lz Exgerience (1983) -

However thls was not borne out 1n the teacher observatlon '

se851one The fact that none of the learnlng 51tuatlons
S -

1nvolved. havlng children work 4An small groups' or’ in'

"partnershlp 51tuat10ns 1nd1cates "that teachers, are not

aware of.the vital role that group work plays 1n creatlve

dance- and therefore need resources to- promote an

'
v -

understanding of this relationship " Both Provipcial

¥ Coordinators recgpnize the "need. for the Department. of

Education to prov1de kindergarten'teachers with addltlonal

resource -’ materlal, in movement educatlon. - Further

.?elaboration :0f this p01nt will take place ip the analysxs

-

of-'the questionnalre. " C :_f-'

“.

The Prov1n01al Coordlnator for Primary Educatlon and.

. o

the COOrdinator " for Early Childhood Educatlon are

cognizant of the 1mportance of providlng a well balanceq

;curriculum,‘one which .promotes the affective”as well as:

the, cognltive aspects of children s devalopment. The

o by .
’ Mg - v
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“~'Coordinator for Prlmary Educatlon expressed the opinion

that currently just the rlght balance exlets hetween
affective 1learning and cognltive learhing in th,e
Kindergarten. Tl‘l-l“s was not borne out i._n relatlon to
movement education. The emphasis in’ the majority of ~tne'
class-ro'oms observed, with the"exception'ef Classes D a_nd
I, was on the promotion '.of cogni.tive learning. Ip Classes =
A, B, ¢, E, F, G, H, and "J nxovement wa.s‘.employed°a§-a
means of introducinéj and"rei_nfo'rcing acadenmic cci'n'cepts.,_.
While one cannot generalize on’ thé. basis 'ofj‘a short
observation perlods in a limited number of claSs-roo'r'ns‘,‘the
findings in@this study seem to 1ndlcate that in relatlohl
to movement educatlon, " the klndergarten currlculum is -
balanced too heav11y towards cogm.tlve development. - n—.
would ,be mos}: helpful lf a similar study could -be Carrled
out on a large scale, with extendéq ‘time spent_ In__many
more classrooms than could be "ungerta}cen for the purpose

I

of this 'study. , o - -

a?

N



CHAPTER V

ANALYSIS OF THE QUESTIONNAIRE

L 5 . . .
) “ The teacher questionnaire was 'distributed arong v
. . 'seventy kindergarten teachers representing two each from I ~

\;’ S - the thlrty flve’ school boards in the PrCVinCQ.“Of - S

'
. , . . R L e
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. ». ", . ‘,. . AN ,“I\ . - | ) & N : . s ‘.: .
A 1nstructlon 1n Creatwe 'Movement..,._L_, 1'.“,’». '. - :‘: ' “;‘ --f‘ S
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- PR T, ’ N . : T '{x r‘
Lo o of }clr_bdergarte achers{ .on thElI' preparedness R P
s ." . . . . . ' e - . i * . L | i . ' . L. .-.- ‘_ »'.v! ;z
R o P © to teach Creatlve Movementt AP )’ T T T
v ",’.’- v ) - . s ) . v’ o ‘ ) o1 .,i A ) ‘- ":.."'“
A T (3 ":The_ quest.mnnalre attempted tc id'e;.fntﬁfyf”tﬁe;g R ¢
‘.": ) ,).. v ’ ‘ B ‘, ) ’. ,: ..'. ..'.~ -, , ., . :|' : ." _;
o - L ne_ed's:... of klndergarten teachers in . providing::-., .. .- '
e ' T . - ¥ ' 2 O Ca S e -
e R S movement educatlo,n.. “ - '; B U P
v"‘ - » ' B ’ oL - ‘ , . \ 0 ot - B " . ’ to. ‘. .\ . - l ’ : - . "-.' . . ’,': > l’ o
. Fifty, or seventy percent .of the questlonnalres g
: dmstmbuted Were compl’eted and returned té 'ghe exammex:— -
. T { : ¥ R A
. f . ‘In ekamlning x.he completed qUestlonnaires, the flnqhngﬁ, )
Fo ’ ) ' e . o v,
Where relevant are presented in tab,}.e, £orm.-"_' t;he‘ '-opep‘:f T I
.. o ' . - . I ; LI:' . \ . .:L ;( \‘Z
(T Vo ended résponses are analyzed and summarlzed.‘ A C /’ PR R 1
. . R _ AN - N Lo .1‘ 5, . :'. . ' )
.’ o - ‘ ..) . e S . y | od S .- o -'."' '1_'
* LT R . - o \ o N ! f l' . '-{"'
R , - . : : K ! K ..%' i . , ] -_"i‘| .I_’ ,.7,
' v . T Co g, e i
. l - ' 1 * - LT { & " ‘:I.
: - . 4 ' s ' ik ey
S , ‘ . w A T
~ oo ) ’ - VL N AT I R
Pt - oS IR, * A e M ! oL ;
' s 1 . ) L ' H ( ¥ 1
R : - ) R g Wy
e Y ol g o TR ey




This sec'tion>. deals with information about the

‘respondents - their ‘ge .group, . qgualifications, and

s,

S ‘ , S
- . e« Questions one through four -are represented in Table II.
N N - ‘ .

sex o, ,
*All of theﬁ)ka.ndergarten teachers whq cqmpleted the

[

%
v >

: . . klndergarten teachers mvolved in the study‘

‘ .
N ¢ b A -t
b '
) ' t )' ¢ - s
i . -
1 . N 3
[ . e i . o A =
A R SR e T =T C o1} o SN L P S
P . S - T I H. oot ..". . ', ORI V PR ~
or . .
r HP

AP ." None of the ka_ndergarten teachers were under twenty

yearsi of age whgn comple‘ting the questlonnam!'e. Four (8%)
b R _ .'l' of them vgere between the ages of twénty-one and ‘twenty-
* ' o fxve years, and nme (18%) were between ‘the ages .of
- » NERTEY W

A ' klnde‘rgarten teachers were between thlrty-one and thirty-
,flve years of age, thle twentyi-flve (50%) of them were

f'i'."‘,!"'-;" , o ‘thlrty sxx' years of age or over. P

A - i : "l; b el S o o .

.‘vx_ - . ! ‘]g , . A
RN Nlneteen ( 8%) of the kinderQarten teachers }lave a

gl Bachelor ¢£ Arts 5Licat1on) Prlmary, \twelve (24%) of them, -

S o . . ’
b ' . . - (

J Y X . L ,-:
~ . i ,L P o

SO0 . ! .
N !9“ ' oL P , o I‘: v .. \'\‘ 4 ’,' 7
e [T St ¢ / ' ’ "t i e ! R .‘ ; : R
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'l'f. Lo, . ! . T v ", o
. ! 'y f Lot , . { L § r
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M ' , / . 't 'i ’ y 2 .Jv ﬁl : £ ‘- ‘ >
' ey L [~ 4o X i
4 ’ 1 bl (! 1
! 3 [ * . N
5 Lhe e 3 . . v
A ' “ el ! v, 1 P )

teéaching experience. A 'sumniary' of the findings in-

I T '.qdestidnnaire were f‘emale ' 'I'here were .'riq'_ male -

. twenty—51x and thirty years of age.; 'I‘welve (24%) of the

‘ et havel a Eiacnel‘or of Arts (Educ‘ation) E’Lementary, and seven,

4 o k 5 (14%) have the COnj:):Lnt. Degrpes‘. of Baéhel’or of ﬁducatlon';_

O : § ik .
S Ty and ! Ba;:hle”ldr qanrtﬁ. . One/klndergarten teagher has a

oo
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Table IT  ~ .

B ' '. Summary of the Findings-in Questions 1.- 4

- . —_— :
- v

: : DN 4
Experience
N -

- e
\
[ -
-
.
3
Y,
]

’ ‘Qualifications  No.

' sex .  No. * age Group - 'No.
- - - - ‘,)J: -

)
. »>.

i ’ — . . . -' ‘ ~.
- - st T ‘@ . . .
. : - Female ' 50~ UndeY 20 o B.A. (E4.) 19
. ' - : e Primary . .

0 . 21-25 years
: : Elementary —
. o LT e

7 - .
-

) : ] ..,- RN '.:- . - “ . ‘,':-:-"_~ .,
| 26-30 years ' 9 - B.Ed. and B.A. ' .7. 6 td:10

\ . . N 1"‘ . \‘4' .
- L 31-35 years. 12 - Other ) .9

- .10ver“36_yé§fs 25 )

"~

More than‘is,xéﬁfsg

Vet b LN
. ' Lesssthan 1 year

7 4 B.A.(Ed.) | 12 .1 to 5 years:- .

5,
years

11' to 15ye

-
=
o«
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X, .
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v S, A
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s ‘ 2 . A ; .
.- : S H _- o '_l :
ucation.'. Four (8%)
ThlS

‘.aH ?:;{‘_ Teaching Certiflcate :i; 1ndicat1ng one year only of
- "'J' S '. uniVersrty edncatlon or 1ts tequivalent, and two others . >
'have a weaching Certificate.III, indmcating three years of ' ,

kindergarten teachers T

1s the highest R

ROEICTN 1
ﬁiﬁ“ t'i}}rhﬁ‘l, hniver51ter$dlL
f?i;lj g f'héve a Teaching bertlficate IV
:e‘qt’;Z‘ff‘4:~.?ﬁ#tlgléate attainable w1thout holding a degree in.‘Qﬁ.\.:_
N ﬁf}ﬂff' iedncation.tﬁ'.One"kinderqarten _teacher has ‘a Jhnior L ’
'l“ Ry Educatlonal. Diploma, indicating less than: oné year of Lo
It ‘must also be noted that one )
‘Primary and N

degrees.‘in

.[;ﬂ?igﬁ;;}_}y,y pnivereity trainlng |

;E'inﬁffii_p ﬂkindergarten teacher - holds

» e Elementary Education as well as twenty courses in High
RS 8chool Educatlon- | I v

P
. » Co
v -

'

‘:Eﬂ;,af’;:: ."Exéerienée PR L )
A "f' : One’ kindergarten teacher has lesghthan one year of
full time teaching experiencdf and is therefore in her
*Five (10%) of the’ teacherxs have

teaching .

‘first'year of teachlng
of"full' time

‘one and five

; L betWeen .years
experience, and ten (20%) of them have between six and ten
Fourteen (28%) of
' e (‘\';"“ ..

\

J

years of fuIl time—teaching experiencé
the kindergarten teachers have between eleven and fifteen

'years of full time teachzng experience while twenty (40%)
) [
rof them have more than fifteen years of full time teaching

-

experience. .
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summary .
The major features of the -data reported in_hthis

section may be summarized as follows

' v The kindergartenh.teachers 'whé completed the

_‘qnestionnaire' were all female. - This‘ finding is.

_classes:
Sevghty-four percent of the fifty respondents were of

the,age"group of .thirty-one years and older. This could

'suggest that théfma)ority of the sample have considerable-

teaching experience

' Thei most 1interesting feature of the responses

'ireoarding: the ,qualifications of the..teachers is their

' variet}‘ . Ideally, kindergarten teachers should hold a

~
?

degree 1n primary education. however, only nineteen (38%)
of the fift& respondents hﬁ@d degrees in primary education

and an 'identical number of them )‘ve degrees in areas

o

A .
_representative of the 51tuation in general at least . in.

j!'@anadian‘schools, where few male teachers are to be found l:ﬁuz

»

other than primary ThlS finding is in keeping with the

~.

t of e smal Schioo su 1987) which stated that

there is extenSive misa551gnment of teachers who t°ach
-

in areas different from 'the de51gnation of -, the . degree

-.which_they hold. -espec1ally 1n the primary grades" (p.
- 56Y. . Table_,fi indicates that the majqrity of the

respondents (78%) possess at’ least .one undergraduate

'_degree. This finding is representative of the situation

in’ general in that. in the province more than eighty

ol
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percent 'of )all"teechers hold at least one uniﬁersity
degree (Report of the Small School'Surveg, 1987) .

As . thelr age groups would suggest, the majority of
the respondents (68%) have been teachlng for eleven years.
or louger, w1th 40% of them having taught for more than

fifteen ‘years. .- . : B

Section IT -

Section II provides information on the teachers’
, .

‘opinions of their ability to provide their classes with

(3 ‘l . :
appropriate movement experiences, and the degree -of
) 12 . sy,

confidence they have .in teeching Creative Movement. ; The

.

flndlngs in Questions five through eleven are summarlzed

\\\\l

in Table III.

Question Five:

I can effectlvely 1dent1fy the developmental levels of the

children in my class ,

7 None of the kindergarten teachers feﬁ/they- -could

. N ‘
rarely identify the developmental levels of the children

1n their class, but two of thgm felt they .could do so only e

-occa51onally However, fourteen (28%) of thé kiLdergarten

\_‘ ~
-teachers \felt they ‘could | frequently. identify the .

developmental levels of the chlldreh in their class, andt-u

thlrty-four (38%) |of them felt they - coulc'l identify the

4

developmental live s of the ch ldren in their' class most :.

of the time. It | is interas {hg to note that_the two '

'
. - ' \
) : ' s . . ‘
. ’ L o [
- e
. . - - '
. - . . v .
.
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‘Table IIX
8 ‘ R . : - 3 ‘ ) []
; Summary of the Findings in Questions S5 -~ 11 ~
&

Rarely Occasionally Frequently

 * Most‘of the Timﬁ'

. No. . % . No. ' & ° No. %

" No.

%

2 4 14 28

12 24

.o-o.o
N
>

f 11 . 22 12 24°

r]

14 28 o 20 - 40

£
o]

12" . 24 15 ‘ 30

o

6 12 - 10 20

.15 - 30 17 34

34

36

26

12

o3l

34

68

72

52
24°
46

68

18

LL
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teachers who felt_t_hey could identify ‘the  developmental

levels of ‘the children in’the’ir class ohly ‘oécasionally
L}

f'.\'-l J/' .o

having -less than a year of urriversity tra:l,ning and the - »

N,
. other just one year o,f universn:y training. -
. - - .

: .Quest'ion Sig" Soete :

__In my opinion ‘I .am able to provide appropriate early '-
.childhood experience. ’ :

S -

I( . None of the kindergarten teachers felt they could
\rarely provrde appropriate early childhood expériences
But, agai-n,_ two of them -felt they could do so only.
| oc_caeionally. Both teachers hold an elementary degr-ee and

may- not be conversant with c&urrent theory on child

devel-opm'ent Twelve (':'24%) o'f the kindergarten teachers

pbelieved they could frequently prov1de appropriate early "

\
, 'childhood experiences, .and thirty-six (72%) of them felt
"..they could most of the time. -
“ . | - ," . ' L |'
Question §eygn;.¢

I feel qualified ‘to provide learning experiences which
contribute to children 'S kmesthetic development. . E

4

.None of the kindergarten \teachers felt they could ,%

rarely, provide learning experiences which’ contribute to
children s kinesthetic development. ‘But it must be of
\ %some concern that’ e%even (22%) of them felt they could

only occaeionally do-so. 'On the other hand twelve (24%)

were among the least qualifled of the : respondents, one' S

Pl
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- exeeriences most of the time.,;;,

AN . :
u»I am able ‘to ! 1ocate sufficient teaching resources for an gl
j»enrlching creative movement program 1n’my class., .',3‘her' R

Y - - . Lo )
P - W N Y
I ; -

roL ' o S . .
S 1 ;! - 79

of the kindergarten teachers felt they’could provﬁde such ,

1 . v . RN .' . [
3 . ., K . . v LY
PR Lo -~ N L

[ Tt rerne 3 "" . ) . . .
el s L e e
Quegt;on E;ght s - oA ey i T L T
! ‘;" . ' . v . . (I . / ‘ ! v b o M, '

N ,’ d o

i R A _
..._ ) "?x .. . -\,....‘.-:."n:.{ _,‘.-1 Y } i ! l.‘{ o ¢ P
A, A I S B REERAY.
'Tour (8%) of the klndergarten teachers 1ndlcated they
; . ( ,‘1
could rarely lécate sufflcient teachang resources for an’ i

' + '.‘ i
enriching creative movement program in their class and a

much highereproportion of them - f0urteen, o twenty eight }'

percent - could only occa51onally do sd;y Twenty (40%) of

~+the kindergg;ten teachers could frequently lécate

-

suff1c1ent teachlng resources for ‘an / enrlchlng creatlve

movement program in their class, and, twelve could do so }u -
. i Coey i sy
- most of-theztxme.‘ . ; L ,ifﬁi.,
3 . ) '_:..:1 “‘f. . . B . N , ‘- [ -‘ \J"\l, "".'I‘. '_-( / )
g ‘ T . A SRR P AR
Question ulne: g » o : ) ; J ‘ - “
. : '.{r~
My teaching methods reflect the 1mportance of movement to v ?

the children's general development : ‘ wp’ T .ﬁ

None o%\the teachers felt that thelr teaching metho s . f\.M'%
rarely reflect ‘the importance of Lmovemept 'to’ thef'

children s generalTaevelopment But twelve (24%) of them . o

believed this to be the case only occasionally.‘ On tha -
other hand, fifteen teachers (30%)' %tated that theirf L
teaching methods frequently reflect the importance’ ofujijf” L
movement sto the Children'g general deVelOpment,L andﬂh o

twenty-three (46%) believe this is so szt of the time. _ .f" ; .
e R T L L
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: Question Eleven:'xf*fi'}- T {(.{ N S

’

‘*1.

Question Ten: . ool

’

I find the children in my class respon31Ve to my efforts
to promote movement education. Wk

v T .. ; v
. S . ! R 1Y

None of the kindergarten teachers find the children

L

in- their claSs to’ be only rarely requn51ve to their b

: efforts te promote moVemenx eddcation. J‘X (12%) of them,_,

) " \-Lx-, ;. - AY

- howeven 1nd1cate that their children 'are only

ocoa51ona11y respon51ve to such efforts. Ten'(zo%)-qf the

.kindergarten teachers f1nd their children to be frequently

© and thlrty-four (68%) stated that the chaldren in their ,H}

}class were responsive to such efforts ‘most’ of ‘the time. ) _f;m.aj

_creative arts.

'klndergarten teachnrs stated that they frequent1~

N . [ .
o ,\7 A

\l

) r

"responsive to their efforts to prpmote movement edhcation,

s
N
1
PO .t . .~ :',

' . » N ‘e . »ey
. : - ; R
« . -, . N ; ! . . : .
. N . N . 1

—~.
—

. 2 ' 1 T 4 .
¢ < PR . 1
- 3

In my class I place more empha51s on laying the groundwork
for the basig sk;lls -of Iiteracy and numeracy than on the

,f. . . :
. . " 5o L e e Tt ’ L 5 "

R . . . '.. " . P |', . ) ‘- -

i . Lot ’ ,f Lo AR

Elght (16%) of the kindergarten teachers stated that“

they rarely place more empha515 ‘on laying the groundwork

for the ba51c skllls of llteracy and numeracy than on the A

v

¥ Fifteen of the respondeﬂts stated;‘

creative arts._

:

they do so occasionally However, seventeen (34%)“

more empha51s 0n lay;ng the vgrohndwork for the“basiC'?‘f_'ﬁf'ﬁ~

» v
L o

'L-‘skllls of literacy andhnumeracy than on the creative arts,,il*f"f

1.

with the remaining nine (18%) indicating that they do this

most of the tame. fhis means that 52% of. the sample tend

oo g L . “ ’..';'- R .. .
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" to, put more emphasis on the basic skills than on - the

_ .creative arts. -
: : I LI 3

f\.‘ S the qt!estionnaire in this manner:

’Ihe majority of kindergarten teachers felt they could

: J.dent,ify the developmental levels of the children in their
v re-spec"t'ive classes. | According tcg.,;-,. the stages of .
_:i.‘ s development described ' 'by Piaget, ~the -majority of

- l {

of cognitiye ~growth. Erikson ‘has prov1ded .us with’ some

N
o

T 1n51ght into the specific stages of affective development. ,

el
S

N j , Children between the ages . of four ‘and six are, in the
i A P Y r

.. I 1.-,‘ KR ’- !

' r«q-’ LA e i‘pitiatiVe versus Guilt stage. At this]stage, the Chlld

1 ‘; :{f?-- 1s, aggresswely eXploring the:séc.ial} and physical world
A b tryfing to discover whatl he can accomplish (fkindergarten
lq' ‘ I’J ‘;‘7 . E i -. . ‘*

3L Mests ki‘nderg’ai}ten teachers felt they could provide
| B : learning ,experiénces, whi‘ch contribute to children’s

kinestheticc development "At the core o'jf any ‘meaﬁ'ingful

}lance program is the teacher who challenges the children's

bl

S creati\re potential through ‘the content which she ' selects. '

[

‘ There ofteh exists a ediscrepancy between what kindergarten

-

SACRE SR experiences and | whaq they actually do provide. . This was""d

T
N T . - »

v borne out Lby the teacher observation sessions conduc _ed i

" fbr this study. , Only 'one o‘f the ten kindergarten teachets

, e ) N
o Lo L. " . . “ s . / L N
N N . ‘ W N * ., ELid P | -
. s LN \
* 1

T . " ’ * . or 0
BT . St T L L e e o e
. . ' e . . B . .

One could summarize the findings from this section of

kind"ergarten chlldren would be 1n the preoperational stage“

teachers feel they can provide by way of movement-,

vi ”
K

S pbserved the teaoher df c1ass I\ provided a ~1earning, .

2R



82

experience Mthh contributed to the children ] kinesthetic

/

development.

-,

Klmost all kinQergarten teachers felt they could

’ '

1ocate suff1c13hk teaching resources for an enriching

creative movemeht program,. %ﬁ is ihteresting to- Jote that.hh A
_ this//;anding is' contradlctory to the findinqs /" §he.. .

teacher ?bsérvati;? éégeions cond;cted by the writef. 'The.h .
: ; hajoriQS“gf the movement -&essons observed those \in ‘
N ‘ 1 .

ﬁk” Classes’ A, B, ¢, E F, - G, and J did not reflect an

| awaneness on the part of, ﬁ}ndergarten teachers of space,

4 tﬂme anq ﬁorce as the essential components of dance. Had
. : f \ % h .
: ' #ghefteacher& been{familiar with movement .education’ this ' -
% ’ wQuld not‘ﬁikely have occurred .However, it is possible
R ~3 that.this itemﬁwas_misinterpreted.by the*respondents'end .

/

-

-,

A _ that teaching reeources'wasftaken tggnwan resources of  *.
. ST suggested teachingiactivities. |
" The majority of kindergarten teachers felt that~their
teaching methods reflected the importance of movement to
o the children's'general development. 'Againn this was not
L f f’:‘, borne oup by-the teacher observation”sessions. InJC1aeses
a ‘ A B, C E, F, G, H, and J, movement was used to introduce
or reinforce a variety of cognitive concepts rather than

.

i as a” means .of gromoting the hody as ra vehicle of:
. o communication and creative expressionu | ’
SR 3£" \ Almost all 'kindergarten teachers felt that the
| | ,children in their classes were responsive to their efforts

to’ promote movement education. . These .findinge are in

[ i . . ’ . N ’ :
! 5 R . Lo . b R . et

. Lo e, R .o v , T i , Co e 5, L o . . R
’ . . s . LY ' . . e . v i
[ e L. ;o :" . . U . e DL e el 7 o Lt f S TN S \‘1’
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keeping with the current literature on mouement eoucation
oY S »;which states"that creative expression -is a vital part of
”e_.ver:{/ child’s life ‘and the desire 'for expression through
o R mov_e_men‘t is espe_ei'al;y strong.in the hot‘x‘ild, to whom 1a;ge-, .
" freé movemént¥ ‘are natural outlets for thinking and
. ‘Q" feellng (Rowen, 1982). ' '
It is 1nterest1ng to note‘ that only nine of the

L

. ",'kindergartenu teachers stated that they :placed more

\

'emphasis on 1ayinq'the groundwork for the basic skills of

literacy and numeracy than on the creative arts most of

X " the time.. ThlS flndlng, is clearly contradlctory to the

A w

- - findings of the teacher- observation sessions. Infreiatlon

to movement, the emphasis \}n' all but one of the.

r

k{ndergarten classes observed, i mely Class I, ‘was on '

E

‘meetlng the aca&emic rethrements of the kln&ergarten .

"program and not on the development of the art of:moVement L o

. <
y B

However, it must be borne in mind that none of the
.+ teachers responding to the questionnaire were among those

teachers whose classes were observed. p

. 4
at - . ..

: : : Sy
Section III : v

Section ThreE»prov1des in§9rmatlon on thé“teacners'

-

e , assumptions .on movement education. A summary Of the! data .- .‘}
A ' n ) .
' 'is presented in Table IV. ' . - |

- R . . . . R \
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Table IV .
A t

Summary of the Findings in Question 12 - 20

.- f
R L]

£

Strongly Agree .Mostly Agree’ Mostly Disagree * -Strongly Diéagree

~a

No. % No. 3 :%- No. % ﬁo.
Q. 12 11 " 22 27 54 9 18 3
- Q. 13 9 18 32 “ ‘64 6 12 2
Q. 14 12 24 30 60 7 14 1 ‘
Q. 15 '3 6 o 10 20 37
Q. 16 34 68 16 32 "0 o .
Q. 17 1 2 1 2 18 36 30 ‘
. Q. 18 1 2 s 10 b a4 22
Q. 19 28 . 56 20' 40 1™ 2 1.
Q. 20° 22 44 23 46 5 10 0



——

“ the - educational value of Creatlve Movement is llttle:

- [} [} ' - o s
a0 ' R - . ‘ 3 HERR A
ey , '« AN At TP
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] ‘ 85" : 4
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! A
Creatlve Movement is currerftly one of the mlnor componente u;? :ﬂﬂ;ij
of the kindergarten curr1Cu1um. B T PP AT o
. . R . ' . » : .\\ "' "5‘ };_ . ~:’ ‘ ..,; . 'i ~ ':.' .‘.;;h’ll.
L. oo ,' I.; 4.
Eleven (22%) of the klndergapten teachers strOngly 5 4u$#i
1 . [y . aol

. R
agree that Creatlve Movement is currently one of the mlnon/;f &ﬁ;'ﬁ‘

1 - I

S SR

components of the klndergarten curriculum.4\TWentyﬁseVen (i‘nrﬂi
t

(54%) é% the teachers mostly agree ‘with- thls statement.:;

But nlfe, or eighteen percent of the kxndergarten teachers \g ufﬁﬂxf
i .{ wf *

mostly disagree, and three.éG%) of- them strongly dlsagree AN B
: R

that this is the, case. g . L . . ,:7 c [ ﬂ
: ‘ . -l . Pt .

1 o . . v . . - : ‘j;.‘ ‘ N T
Question Thirteen: ' , ' ,f' ' e T
» S i . ? . . ¢ ! . o 7

v A . |
The educational  value of Creatlbe Movement is - llttle CoLrnn
understood. . N S

Nine 118%) of the klndergarten teachers agree that

understood and th1rty—two (64%) of them mostly agreed with -u _t&
thls. . six (12%) of the klndergarten teachers, hoWever. “Ti
mostly dlsagree that the educatlonal Value Of Creative 57; N
Movenient is little understoo@:t TwWO (4%) of them strongly\}iﬁfﬁﬁtﬂﬁ
) . o . . . e P ¢ L4 L .' o l:' ‘”"LI l; A ‘ !
disagree. o ' ' . ’[!fﬁi 2 e U
. \ ' - . : P Lot s T

. Do AR SRR

) l‘ R A il

. : . W ! 7'1 . ‘»'l"{?-

stion’ Eourteen: L . oo ST

The Creative m'Mo"vemen.t component Sf ‘the kindergarten'{!' <
curficulum is in7luded in the eVeryday actlvities of ny - :

' L

‘ j W

class. } \ .
Twelve (24%) of the’ kindergarten teabhers strongly Ce ]

agree that,Creative Movement is 1ncludeq in the'everyday

v . B a . Y

v :

AN T
% '
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act1V1t1es of thelr class ahd ﬁhirty (60%) of thenm mostly

| -aqree with ~tm.s.._,' Yet: §evqn ,(14%) of the k&nder@arteﬂ. .
f P te;chers ﬁoStly dlsagreé that this 15 so, and one of em)};
?:T#ﬂ‘ sﬁro?QFy dﬁsagpeés.f;f :CQCQ?,f T - g
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Encouragan dhxldrén to use thexr bédxesjeypressxvely is Vg
he respon51b111tx bf the thSlthl educatlon .specfalist -
AL R ' only R ) R 7 ‘ A
w1 . T .o - '.;", T Y [ R 2 7 , 4o

S R L R K o S oy o i ? g .“

RN - c;%',.’ Tﬁree (6%) of the kindergarten t hcﬂers agree that

g g
i Questxon Flfteen. (o,

e T A ﬂ: encouraglng chlldren to use their bod;es qnpressively is
Ao .- RSES e &

[N . the respdn51bL11ty of th@ phgsical educqglon spec1alist
o : L

‘.g G  §; i'only.. ﬂ0° respondents mostly dgfee. ; Téﬁ 1 (20%) i o; the. | {@2%
#,{?q 'f " klndergarten teachers ﬁisagtee« and thirty—sevgh (74%) of ';ji#:
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"“ndergarten teachers o

Gl o T Thlrty ﬁour;'(a$%) of néek
: {54 =:.,:i.,, strongly agree that chlldren shoulg bé taught to use theig
,\" o C : ' n\ el i

N bodles creatively and expressxvely. SLXteen (32%) of them
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child's total ,development nand ano\ther mostly agreed with

\ her. . However, ei?hteen (36%) of the\ihdergarteé teachers

- _ . " ¢. one kuﬁdergarten ~teacher \‘strongly agree? that .

’.

‘ movement \eduoation\ is not real\that 1mportant/ tc‘ the v

- mostiy dlsagree wi’l:h this statement ..(a’n;:l the remaming\

o« - . .
- e L e X

. . e thirty ('60%) strongly disagree w1.th it . o \

- K . ‘;: N . e . r\\ S N S .' . . . ‘v i L. '_( - 'Q
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. 7w+ 7 guestion Eighteen s -t (T 7] B m.
CONNL T L e T e \ S a , ,\‘o %

T Kindergarten teachers,\ through their ; pre-servi

teaching Creative Movement

.
. . .
s s P . . d "'.- . - A
s T [ o P . Lo . . . \ .. Lo

) .-
\ ERR '; 0n1y one kindergarten teacher of the flft}esponding,

ot Y,
N Lo v

pre serva.ce ahi:?inservme education,~ are welJ‘ informed
N

e AR about wa\'s of teaching Creatlee Movement Another five',

\ T ' - 3.

— |~

‘.'_- .\\ Yo r..

Rt - twenty-two (44%) of the kinéergarten teachers mostly

" L tldisagreed that thls J.S the\case, and equal number_'

T 5.st¥rong1\ disagreed that this l\i sov : '_ L "c’ .

Questign ﬂigetggn:; Tl e ,

’, PR N

'-tha,n is currently the case._, ‘

x‘* e . teachers would be more li«kely to inciude Creative Movpment o

, 'Teachers would be more 1ik y to’ include Creative Movemerrt '
©in. their! program if. . they elt kbetter qualified to jo .80

;-}"" « . ‘inservice education, . are(\well informed abogt ways of w4

y -

o . 'mostly \ag/éed w1th this statement In contrast to thigs, ‘

g © strongly agreed that kindergarten teachers, through their

>

Tw.enty eight (56%) of' -'th'e kindergarten teaéh'eré'j'-'ﬂ
‘ "‘~strongly agreed w1th this statement, and twenty others”

(40%) mostly agreed. '.- One te,&oher mostly disagreéh that"
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in their program if.' they felt better qualifled. to do so";' :

than"i\s current,ly \the .case, andranother strongly'

? ‘e

: disagreéd; o SRR R o | .‘.. e ’r. :
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n due recognitlon as a necessary and 1ntegra1 part of early

4

important . to™ the: ‘chila’s development ,_s any other

component of the curr:.culum. .
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'I‘wenty\ two }44.%) of the }cindergarten teachers*
' \ et
strongly agree that at the kmdeﬁgarten 1eve1 - nmnement .j' /
' ' BT ...
educat\lon 1s as 1mportant to the chlld’s 'development as )

Another jwenty-‘_
(10%).‘-."'-';,' L

Y

any other component of the -currlcul

three (46%) mdicated that they mostly éteed F1
of the klndergarten teaches mostly dlS greed wi-th this. ";

. o~

th\e questlonnalre o

[
© .
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The,flnd{ngs from thls sectlon of

could be summarlzed Jln the follow1ng manner: \

X} °\ \

'I‘he majorlty \of klndergarten"teachers (76%) agreed l'.j'l‘."" ‘
: N I
that Creative Movement is currently one of the m1nor\

’-———- ..‘:\\ A\’

components of J:he kmdergarten curriculum. This finding \}\fﬂ.:

could indlcate that Creatlve Movement has not recelved 1ts '

)

. / | . P .o :‘ R
S chfldhood educatlon :in_‘ the ; Prov.mce’s kxndergartens._-'j o

TR

Although Creative Movement is not‘ "subject matter"_ in the '

traditional sense, there is “a mode of knowledge to be'_‘_ —

b

l-earned. ’I:he end product is not\ more facts about]i the-. : )
objective world but deeper feellngs about the self.} The' 5
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,.’".., understood. Movemen,tx is important

\ ch::ldren Grow., It one of the first means °f 3
» world (Van eteghen, Jacobsen, 1981)

obserVed 1n them a real love of movement for 1ts own sake, .'

B 1nnate urge of the chlld to push out to a greater 11fe and '
.'\'_\to adjust ,1tself to that greater unxty of Whlch 1t is ~but

'a part. Thls urge demands aCt1VitieS whlch offer the best

. 'personality"' f one with fully developed abilrtz.es,.well- -

'adjusted socml relationships and a capacity f'or"

"subject" in- thls case 1s t}ie ix}dnudual, and the "matter"
AR N l: - Y ! N c\
is. the education of I.'eellngs and the development of \

: N G -‘ i

. sens;Lblllty 'expressﬁed through movement \forms. As such, S

every c‘hl]:d cant and w be exposed to thls art form N
T pimonastei, 1971). P R
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Most of the klndergarten teachers (%‘\%) agreed that

'the leducatlonal value of Creatlve Movement is 1ittle './i'-";"

0

-ii'ln terms of how
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'./-.v;' N \ v -
O .
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expressmn,-'of commurucatlon,‘and of leaPnlng about the ,-

-»' Anyone who has

watched chlldren dahc1ng unselfconscxously w1,11 have

A

a spontaneous express1on of . Joy.,; It 1s thls desn'e for

creatlve ) self- expressym, usxng all e.,'; movement

—posslblllt'les that educators want to foster 1n Crea{tKive-

Movement. Froebel's concept of Darst 1ung'-j_ “creative I T

'_{self-express:Lon" } descr;xbes the satlsfactlon of that T

".:'Opportunit;es for the development of the nevN“harmonious L

o
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1nstrucf1ve,t 1mpulslve iatpltudes ~and adt1v1t;es of
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ch11d

tbe
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" Forty—two “of the reSpondgnts stated that Creatlve AP
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Movement is 1nc1uded in the eVeryd;y activities oﬁﬂtheir_ﬁf'

SOV, R i class.. mhls flnding is’in keept?gﬂwith\t e iindings of ]
ﬁ}:; _lf%ss;ﬁ' fhe teachenqpbbservatlon_/ggsglohs\rin tha" R v ;
: QHTEFQE.S'f:klndergarten classes observed 1nc1uded movéTéég'
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_ . ; The .majority of kindergarten teachers disagreed_ ‘v“ith
S the stafement that ‘movement education is not%eally that
o ' 1m0t [
IERN N R )
SR .' ‘ 1mportant =td the child's total development. ﬁbwever, it o

/ a I hear\s mentioning tha\t;. ne of the respondents strongly

., . -
by L : 1v_. . our” _— A

‘\ A.}"‘ agreed ‘% d thig¥ would indicate an~ unawarenéés,~ on the

; ‘at;“‘

A
s

of the teacher, of the'fpedagogical rationale'«‘for“tﬁef‘

1ncorporatiom.of Creative Movement» \o the k:mdergarten&‘r &
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Most of. the réspondenv’;:?isagreed that they- were ve{l fa

vinformed about ways of teaqhing Creative Movemenrt through" o

v 4 -f .ot ',“ j.‘U‘ f A ;ﬂ: "-. _{:";'\

t eir pre-servwe and 1nsew1ce tra‘ming ThlS f:.nd“ng .i:‘;?fé
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.’ would spggest '{he need gor the Primary w‘I‘eacher s pre-“'

""'ﬁ g .\' i .
serv1ce program of study in ‘e B Ed degreel“ton :mclude a PRI

‘l/‘ ’-,. : . ,. 3 ( g ‘ﬁ. £ v‘.,‘::’\*"' -
e .. course on movement education. The \implication for the
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"‘TWent\agjght, fr fiﬁty -six percent -of the .- .. °

¥ equently prov1ded activities which e

kindergarten teachers

.".'

'“Iéid.ln the de'ﬂp\}ment and expansion of the children'

lmovemeht voca xlary through movement expipration' (bn the
~iRe ’ .. ’ u

other han& eighteen (36%) of them seldmn prov1de;ﬁuch . ijf

;];activaties’ and three (6%) never prpvxdéfactiv¥EI;i of ";;' e

. : S
. ’l - \u}.’ -,A' N . .
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S . R ' ’ : o
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this resource.” None of the teache stated that they '
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e : ‘never use  movement records and - tapes im—their. Creative -
AELI - : - s “— [ 38 . = . : o )
e . B T " . \‘ - ¢ M X . ! -
ST - Movement program. . o, o . b c
el / S Quest;og Twenty—Flve ) . o
Imaglnatlve work ‘centeéred around hav1n " the ch11dren

become ahimate ‘or- 1nan1mate objects,, e.g./ an. elephant"‘"a )

. o spinnlng top, a snake. _\ L o : : oo .
TR R Thirty-elght (76%)' of the kinde‘ garten teachers:‘_‘” e

R i frequently 1nclude xmaglnatlve wor}éfk 1n thelr Creatlve'

* MoVement Iﬁrogram,w whlle t”en,' or-?twenty percent seldom o

-

. 1nclude J{ and one teacher stated, that she never engaqes ‘
- her chlldren in work of thl_g naturt. = . |

T ;“-'* Exploxs"ing, the hlgh medlumﬁnd low l‘evels of space through' f"-.'
' v movement. activitdes. . ' v BRI
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p’rovxde movement act1v1t1es th,ch 'encourage " the

;.. exploratlon of Space }/ On the other hand twenty (40%) of G ey
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- : . Seventeen (34%) of. th:/ kindergarten ' teachers ' J .

fréguently explore the faotor of time\ -and -energy

movemer?t ,,/aHowever, th1rty (60%). of them seldom o

. -

' " 1ncorporate movement /o?)c-of--this nature, and three (63) ) .

Tyon L - . of them never do.. = . P ' o i ' ;""
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o ‘ Using volc?‘ and . body /sounds as an- accompanlment for D
"ﬂ' LCreatLve Movement e qg., hummmg, hand- clapplng, foot-

S stamplng ‘ o o, S e
N ) . ’I‘hirty-seve'/\ }/74%) of the klndergarten tea\:hers

. | N | frequently use voide and body sounds aé an accompaniment L

u ,for movement. On the other hand, th1rteen (26%) of them - .
. o seldi do. Nor]e of tHe respo"ndent‘S‘ indicated that t_hey )
) vi# . ‘never use voigi ..and body sounds as an- accompaniment T
. - - ' "."-.0\‘.. - < . " n(-';‘ coe , R \
L ) T
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S The ' use /of certaz\nﬂ st1mu11 to promote movement ) e;'cj;.";’-;
. Y . props, rsery rhymeé percuSS'lon 1nstruments. S, ;:\'_
: RN - hlrty-nxne, « Oor seventy-ej,rght peraé’nt -df—' the e
__ kln ergarten teachers stated that they frequentl‘y use such
_.'; R s 1mu11 to promote .movement Elght (16%) of them ‘stated -
Lae e . b e O
e S that they seldom use ,Lt and three (6%) oﬁ them indicated . '
N ) CaLT o N '5.:,1/‘3
. _tha.t theY never do Qo. : 3 S - ”\ S T
- . -?'G‘ § ‘ . _; . *:,:d' 3 " - . ) J.~.- a. = --"_' , PR
'Que:stibn“mgjgy'- C “‘ - Ca e I

'f"Interactions in . partnershlp situations, . e q. ; coming tq i
.and- Leaving t&e group S O TR R N S I

4 ,
: i
YR 1
“ ? X}L:’-ﬂ. ; [ .
. o T e ':.
N o - ‘ e
. .
e . ; 3 o
" . o~
Sn . e s o
(S .
» o -
R ) . ol
e, 3 . N
. v . M .
. 4 - .
(U . ‘ -, N




| 4 . . R . - .
ol —_—— s P ‘ . e -
- . ‘ .. N
. P . ! ., . 'y - '
- -2
: .v" | » » ‘98
- - . . < 4 . '

S L Thirty-three (66%)\of the respondents lndlcated that i
. ( they frequently provxde opportquiles for thelr chlldren _ 'ft

. to 1nteract in partnershlp situat ns.' On the other hand
. . . <, - @

fifteen (30%) of them seldom provide such opportunltles,

T and one teacher }hdlcated that she never has her students

. . " . «,‘~ e \
- R T interact in-. thlS type of ﬁork One teacher fa11ed to.t.f?fﬁgk—
LT e e L A A s ‘ A RN T

ta i.TwVW respond to thls questlon,w~

ij'“?;ﬁd";'\‘g Thlrty—one (62%) of the klndergarten§$eachers stated

E that they frequently have then: cmldren ‘ interact .m "_ o
:, ;-- ‘ e ledﬁlné and fqilowing exerc;ses, whxle seventeen (34%) of 'i;ﬁcfg
3ﬁf3f@ﬂét* i them SEIdbm prov1de actertles of tth natnre; andcone of BT
.j“;:j :if"z them.never does.3 Agamn,.oneﬁof the respondentg dld not
answer QUestlon ThirtY-Oner S ,~—~, S
134 y W The ma]or features of the data Ln thlsnsectlon may beﬁﬁ"T

i Kéhmma 1zed as; follows.,,,HTV;;cﬁiif“YaCyff;u ?ﬁff”£37mﬁu-ﬁﬂf””

“,
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5exp16r
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eXploringw.ekpressive actlons,
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- Once . the' familiar jactions:'have -been explored; léass . .
- " a
. h M X(‘ . - '-
' *\ famlllar ones can be 1ntroduced graduall'y ¢sa that each s
o i ¢ " w N .;. .““ O
R child_ is' experlenc;pg a;<W1dening _use of movement RN
. - - . o g A
“j";:\ ) ”f "vocabulary" EVery action that 1s performed prodﬁces a .. -
e ﬂ f/ unique ' senSation or feeling,“"_.so the children are. zalso T

- Boorman
i , :.‘ / _‘-. ‘..'-\
the famili , and A throﬁgh experiences, ;

'is overy,‘_and‘ formulation,,

oy
-

\

‘teacher shou%d’be coccenzid\with helping childten

| ; "l,', - R LT .. -‘ ; P‘\ .‘."‘ '- :-, :.' . -
iL;ﬁff 5nn<5;" to explore all ‘the p0551b111t1es of- whole bodily actions ‘ S
7*,p}““«f{¢ and the ways in which body parts play a sxgnificant role:*”';;\hﬁ{
: ;n the performance of clearﬂaetions. Tﬂg maferial should Y

be presented in a vaniety of ways*so tq;t the children are }ﬁ :

~ ’ B . . . .. -‘. "“
a531sted in’consolldating thlS area of the worku- Al unit ¥
' \ N - :’;'}.

of les§ons should - be glven to. deVelop this~ area of‘ff)ﬂjft

E Creat1Ve Movement S Uif' \‘3f o j‘ffff;'f{gﬂ:ih9-'
*-H'wx'itgbears mentioning that ;n the teachet observaﬁion
'. . v 4 oo

2

‘!

;“; sessxons copducted by the researcher, theLexploration ‘of
Whole body activities occurred in all of the ten plassesn' ;oo

.{observedf However, the extent to which the/ghildren were N

guided 1n exploring the familiar actions varied greatly f. : hv
from class to class.“f 'idf?;‘su?;ﬂﬁ'fizi S TL ‘gf | '!
| | The teachenis role 1hﬁ;ovement education is obviously‘ ";;K‘
Znot an ‘easy one. She must lead and direct without '}s'i":'
4 This requires an_ 1nsight into movement‘nand o ,?

;’ 5‘:

S

o

ER
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o considerable preparat;on.r r G.wen the approprlate content -

PR
A - “ - vt
.- - . ——

- thewteacher Stlll nee‘ds tcr present it. . In general 1t R

helps— if the teacher 1s also a}partlclpant, and shows

X

v

e ten

en]oyment in movement she 1s present:mg.-_ The 1n1t1al RN -

K e »

o actlonf or ; movement phr351ng can; be presented by the ;‘_ .

teacher an' .‘ the chlldren j-asked to»']oi‘h" ' Ae the ‘ ‘
B iy:mg hlnts and pomters‘-?as
" x "re"’ your feet dolng when
N
. . Once the chlldren enjoxlhﬂthe spon‘tanelty of motlon ft-he
| @té’acher 'should encourage pre;‘:‘lrszon and ar’txculatloniwz.n" )
o " what lS done:-'--': Fo; example,“ .Ijumps should xbe hlgh,,feh‘apes; a “
T hmﬂ, . ._~ deflm.te i . énd ‘the moven\ent prohlem spec1f1c‘:ally a‘t’tack\eql-.. ’ d‘
: _"' ThlS can be: dOne v;ithout 'éa'mb'éﬁmg)i' nthusLa,st andu the ’ , j
L : o cmidren s 1dea5¢ (Boorman, 197/1)..: : e o a SRR
g "("_‘_ e .' c .‘I‘he majorJ.ty of' kindergarten. teachers” stated that a
' r they haVe thelr children -engat'ge“rlrn the"'exploratlon of
’ S short sentences of actlon..-;_-;i_i;ﬁe_ﬁe;)r, it 15 1nterest1ng to
n”ote* that forty-eux percent 'tof themﬂ:‘:seldom"’or never':
' explore thlS area of Creatlve Movemént:‘f"“' " l"‘-,'“puttlng\’_;__::;-f c
SRR 'movement,_l"s'f'
o exploring famillar actj,ons,
o o '_ '( ‘construct Inovement }‘s;ent‘ences. -
L S N '.':1 : ' Ll .'
o ‘ YR gy .
NS RO
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o Children of- .'kindergarten age will ‘experience ' some - X

v -__',dlfficulty in stopplng movement once :Ln:Lt:Lated 'Hoyeverr
.games such- as. stop and go, run and freeze, provide-

o o : mcrtlvatlng approaches to help children oo)}trol mbvement

el

In order for movement to become meanmgful lt should- v

\" ]

j"cons:Lst of 1dent1f1able phrases even at thls early stage. o -
‘.I:Z-"' ',',-Movement phrases of jump, j\mp, jump, _bounce. jump, j.ump,

CoY e _..'jump, bounce and step, pause\ and step,. pause can'. ‘be. - 7T

SN . R . ' . e~

enjoyed by the . young chlldren (Docherty, 1982) -'f"(')nce" BRI - I

o c;h,lldren are workmg well in’ the relatlvely new medn‘y, :
"-:, E Less famlllar actlons are’lntroduced (Boormah 1971) or .
s . yog’ng chllldren, sequerfces off words: should rtequlre mOVement
between o extremes, : for:': ex'amplve, ' rlszng . and 51nk1ng.

spreadlng and s,hra.nklng (Docherty, 1975) - L T o

\

T : ." Thls flndlng 1s clearly contradlctory to the flndlngs ' 4

of the teacher observatlon SeSSJ.C)n, 1n. that nbh the C

o

classes observed contalned ‘work ° xn th:Ls area of Creatlve

a, BN b

Movement .Agaln, however, 1t must be borne 1n mlnd that Y

none of the teac‘hers respondlng to the questionnaire were )

A .‘ v @«

ST L among the teachers whosez classes were observed ' -.'-,.- k

..-' . . . . : '.' ] ) . ‘ -~ \ ., . : . - ‘ . R ..‘

R e Forty percent ~of the respondents stated that they . -
seldom or never prOV1de movem nt experiences‘* which aid ' :

C -~ .
IR ,. ' . *

S chlldren in- the development and .expan51on of" thelr " 3 3 ,

..«%M' movement vocabulary ' Extendlng the vocabulary of whole C

bodlly actions, Boorman ‘ l1971) contends,' *is all‘-.: m‘.: '

Q '. Lo R W
1m_portant beglnning of creative dance. Through movemeht

:._.f exploratlon ,t_he Chlld .’mcreases _h,i,,s_, "-range of R

] R A -
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. exp'ressiv‘e‘ness 'andVef'fective'ness and\ this then becomes a

. to combIne movement and ulmaglnatlve thinking,t . 7,5Whem";

\ o
that exists w1th1n the basm idea. 'I‘he essential evlements

3

.

natural part of his movement chabulary\K
. n

‘ activiti‘es. for.

Records. and tapes of moveme

kindergarten children were used by all of the teachers.

- ~

'Howe‘ver, -;1t._is interesting to note that twenty-four

. percent of th’"e"'m seldom . use this resource.« In usa.ng

records and tapes to stlmuiate move‘ment the teacher must

firs}: 1dentify, ,t‘he movement sequences eXplored J.n the

“u _-.

\w1shes to enhahc:e. This resource can be used to good

- N

l. - I

'-o 'hers from either v1sual or audltory cues. ‘I‘he children

(

respond 1n unison during such act1v1t1es, however,.they

-
i 1

) may be encouraged by the teacher to make their own

N
1

)"movement. 1nterpretatlon of the words they sa.ng LT

[

Thlrty-elght of the nkinderqarten teachers indicated

program._ It 1s encouraglng to see work of this nature\ as

.‘.‘chlldren, even more so than adults, , readlly tJ.p from the

A

. 'real -world J.nto B the _’ 1mag1nat1ve.-_ : They are w1111ng

-particlpants in activ.ﬂ:ies ‘which' gwe them the opportunity

-

A ) .0 ' -:&_:-,,
dance the teacher needs to examine the potential material

T

. G

-0 gxhe idea are important and shou\d be’ identified by' the i

c.-.~ E

\1

teacher.\ Cr;,ative dance J.S hot a. reproduction of reality

P

that they use 1mag1nat1ve work J.n their creatlve Movement 2

:searching for 1deas that can be worked out m creative -

-

P

act;v1t1es and then decule upon b)e- movement quallty she S




R ;l't‘ is', exaggeration and eiaboration of the eSsential Lo

actions. - Attention is directed towards the. tir.:i:iolns~ .

"’ . -
v bo

' . themselves and how they are performed. The "idea .should be \ .

rich. in movement content that 15 purposefully developed

Wl
. I3 . * K3 - .
[ v

N and sequenced dur.ing the 1esson. 'I‘he teacher’s role,

2N - therefore is 'to prOVJide some movement experiences that
© o . v . .: .
S T o are adapted by the children as a result of the specific-- \t_._.:‘ VT
e e, St -’ B

i idea chosen by the teacher.__ w.tth young children tﬂ!ne'

-‘~ . movement content should be\ well defined and_relatiVely

(%)

Half of the kindergarten teachers who- completed the
'( :"
questionna'lre : stated ._that ...they provride movement

. .“ . o
rh\

<. experiences in which children explore the various aSpects-

L el of space.. Space, and its use, ‘is a very 1mportant concept

. _ .in movement and probably offers the greatest posszh.ility

) s N for. transfer to other aréas ‘ln phySical education
R (Docherty,' 19_825'. ' T.he ability to find..'a‘ space 'tand-n-':""”; .‘
| maintain working distance frorm others takezs tim‘e-“wwith \
‘, i _younlg';ﬂ chi%drex: ahd needs‘ much at ention. According to. '
) /' ’ , Docherty (1975) . ,the concept of space mvolves three baeic -
ek o o . ar Tav - RN AT
o djimensmns. o "" ; ",. AT e
R THE USE OF SPACE MoVemen‘ts performed in space with | ' \
the whole'b.ody or. just partsqc.an use a great d*eaJ,\;of space
.‘"or little space. _ When movement is performed free:l}; itri/‘::' ¥
Lt : R A SO .

’.r;‘- Tha .r-‘,‘ o

consic}e;‘ed "indiréct" use of space,. ' -birect" 'use of :space

I ._/1-','/-.
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SPATIAL' LEVELS.

i . . in " three dlstlnct .'beVel‘s’) -— high, medlum, and '1ow-‘\

L e

* The nody can be considered to move °

“ _ . | Awareness of these ’1evels produces a dramatlc varlety in -’
. \the movement vocabulary of chlldren. Movement can be
: . ma;.ntained Wlth ar SpelelC 1evel or allowed to pass 1nto

T e T dlfferent levels. . T N :
R X . 'J --'r, ,.-"J_:w._‘\ T, ‘I:.

L

: DIRECTIcNS m" spaca. isixX baSJ.c aregs of front back

e , Sides (.2), up, and down 'are smple— concepts qulckly
A (" ‘understood by chlldren. ' F\ccus on. these " aspects of
el ;:"--f."-."* movement enrlches the repertoire of chlldren s movements

e " .
: Y tal (N
TR T e i i ‘
e . * . . . Ve , N Lo N - - ;.~ . e, =t ,
- v . Lo AN B , ..
’ ' . : L . .. ' L3

.u. TLe ‘: (p. 8) : . . . ] . N "
IR R In view. of the 1mportance of thls .area ofsmovement

o ST -~
> » . N
- Leibs -
N ,K’\‘."

- educat;xon, sit, . is of conce,rn, that flfty percent of the

‘q t teachers i%volved in thls part of thg study seldom or
v, ~never prov1de work in thls area of Creatlve Movement
AL ” o In relatlon to the teacher ‘observata.on‘fse351ons, .flve .
T of tne classes observed 1nc]/uded spme work on' d,lrectq.ons

in space. However.-'—' w1th t}}e exceptlon ot Class I, the\

S Tt remalnlng classes déalt w1th thls content in @ superflcxal
B TTEATT e . ,
. ' manhner. . ‘, i _‘,‘,, :

S T X ’I‘he majOrlty of- kx.ndergarten teachers are- prov1d1ng

R A opporturnties for chlldren to explore the factors of- tlme

. A ~' ) However, i nly thlrty-four percent

1nvolved in. work of his nature.

’\\rr u,, .'”

consequently, _thq.-s 1s an importént concept, one - whlch,

developed. L IE" ' is : necessary to focus

M R
' . / = v
R oy ! . !
Ly « : . .
’ » -~y n . .
-t kX ’ i
' v
o s T,
L S LN «

1. Time and energy are» involved in all body movement,w

s

.
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R .. . |- . X . . . . Y R - K 5 3 - =3 4 ‘- . .
ST chlldren s | attentlon spec1fically Q? t’hese “l‘aotor;s* NN

‘ . s Lofthouse (1,970) suggests using the factors’ of time and. i :
- - .. . KT * ..
T . o ..' ) /'\ <0

'n‘.-,,; L e energy together,- whereas Boorman (19‘71) suggests they l;(/

:._ —;;;trl\emzed 1ndependent1y‘, at least 1n the 1n1tial stages ) ' (

!

T ] of development' ,~ '” “_ - '=-».. ST o T
- S MTIME. The"extremes of tlme are sudden and sustained _

P SN '-‘“.‘- - ‘1 ,A,,__. ./ 5 R e - . b v .. _.a..'. -

Sudden movemen" 15 completed in a flash 7 wpereas sustained,, R

. s l" S

be slow or fast but contlnues' for a; peri&l\g.ﬂ' ~

hsd ~ R
- - .. -
}‘ k, ol n’)

w il : e

: Boﬁy'. .parts can be ur.ed to"

experlencef

B N can be EXtended ’to :;thé Whol'e body, : and thls presents - "*'. '
: ’;ﬁﬁurther challenge for the xoung ’child Sustalned movement N
) "‘” S K2 -'v.“ PR ’ " ¥, A —:- T
LA oY [ can be lntroduced in. a 11ke manner w1th appropriate use of e
o - o .’ z' .':-1 v'lv;l ~ “ '-P .-' . ,“ ~.J‘ - ..', . \ ".‘-: . \_. . [ .-'.
IR .uuagery, e g.,:w“ llke' ) *snail, .\slow motlo ~,_;_ swimming W
AR TEEI under\nater or an astronaut floating 1n Spac (Dochérty, _‘1_\ S
. \.’ ‘. ’ : . . 1975)\. . . . ;_1\.' -, . ..v{~n. . - . . ; . , ' - S, . '..
SR ENERGY. . The extremes of energy or ten51on are ‘
w: .' ‘ - ,' ) . - RS, g DE I _ -

,. "'.‘.' .! ‘,,)

understa “d “the concepts of heavy (stron ).'-’ and light

L", »-' - P
e ’ 5

actions. : Agaln, the use of a,ppropriate ac ion words will

ks ~a g 3

//'\X referred ‘to as firm: or. flne touch Chi'ldre" / ,wiil readily

T help in the presentation of the movem' t elements to N i o
* 'chlldren.- Simlles and metaphors are al o uset’ul in the

~
'
7 IO
e .
&
T A MR
s .
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, 11ght movements, althohi}h excessi*ve'gu‘idance can restrict

R © f . . .
. \ - . K

the child's contributlon to the lesson. _ -

L '
\

’ o Action words vsuch as stamp_lng,, 'beat":_‘ih"gg, dr;,:i.vin:'g,
"t'-hix'mpi.ng, pressing, squeezind;' givl

the feeling of « -’
i L e strength and péwer, and creepmg,nthreadlng stroking,- L

' I ! X Sy
trac.mg, g1ve the feellng of llght ess (Docherty,,_1975)

'-,.\. _' ‘It w.ould appear that kindergarten teachers requlre '

= .. a g ‘ ! . o

‘— ' - ...’ '1 D
‘ some as51stance~ J.n presentahg movement experlences 1n

~\
. “ ‘

'"keep:mg w1th thls area of Creative Movement. ThlS appears ”.'

O N obv1ous J.n that s1xt)9 percent oﬁm the teachers stated bhey ' N

P . seldom 1nc1ude work of thls nature J.n thelr respectlve
. |- lr - _\'\.‘ - ' v -..'r.'” . ' !‘
programs, and three, or six percent of them st\ated that
*/5 ~ they never ‘do. The absence of such work -:m the ten

.)"'

®p e

'

teacher observatn:m sessions prov1des furthe.r 1nd;.cat10n

- . 3 g’r / e o .,;' ..

SR of the need for. ass:.stande to klndergarten teachersv in
N . ] oW Y b R

N . . ¢ N ,”(.‘

L N teachlng Creatlve Movement._ o v , S _

. . ®, ,4: . Y T T

KA ' ' o D -
" . |
I‘L .

All of 'the vklndengarten teach’ers 1nd1ca.ted that they

_),f

.af.’ﬂv
L 2

PR uge. voice and body sounds as an accompanlment for creatlve ,%
e w - . . ,'M :t

. dance. A rev1ew of". the llterature on Creatlve Movement

hlghllghts the . need to prov1de opportunlties. for chlldren SN

- 3

to explore the area of sound and acti,on. ": T PRI

Sy Mgvementn sound and children belong together. o -
e e o Ing dance,' we ‘use  these elements ahd gradially . . . &
Lo oy ‘weave'-them until “the chiLd. is shaping sound-and - :
Lo S - movement together” vin a dance form. Children

--.A . .. enjoy-. words and they delight in discoverlng new , o
RO AL ‘onés  -and .interpreting them into. action. o e
AL T (B°°&"“an: 19715 p. 945" ORI | B

.\-

w ;,.f; ~From .-.t‘he' moment that the , ch:.ldren s': na\tural

'l-.

R expressive actlas are: hlended J.nto the flrst movenent o




¥ ook ' o -
RN ~

lesson,‘ the children should- be helped to become aware of

the exten51ve use of words that degcribe their actions. )

1 [

The - first actions of leaping,L spirallinq, swirling,

-
-~

col-asaps'i'ng, settling, " bov.mdlng, pranc1ng, and exploding

T 1mmec}1ately establish not merely act.1V1t1es of the body,,

- vsucht.as runnmg, jumping, and turning, but also represent
L S an express:we act;Lon. For example, from thew beginQing,

: - v v a0
\ "‘-c N .
PR R

S very quick,. 11ght '-repetitive action .can be described as.

« shivermg, shak:mg, qulvermg,, or tremblihg All of these_

R ‘ (.w;b, . —t."" .
' words are - descriptives of action. Simi’larly, 3ump1ng can’

4

SRR : become explodmg, hurling, fl}(ing, or soaring '

AR v .2

. e, '_ L raduaxlly words are mterp”reted more clearly through '

action, - or action is? descrlbed more accurately through

T : ".r"-t . :,"11 S . . T . u/, '
g ';"' o, words., For example, sw1r1;ng, whlrling, ,and spinning are - -

- ,v_w.

Y all essentia’l." actions of tu'rning, but wh,irling has more

> . - ¢

e '_ speed than sw1r11ng, and spinmng has even more speed and.

T is a tighter turmng waction.. There is no. law that says‘

: \ P t-his.is so,, but from a careful listening to the words, R

P B
R \ - .o !

: : . finding out how they are used in other concepts and from, Lo

’

discu551on w1th the children, "an 'accurate movement

interpretation-of these words ‘can - be’ found -(Boorman, R

El

1‘-971) : Promoting a deeper understa.nding in children of.

v,

the assoc:.ateon between sound and movement is an important
Y ,

part of creative dance- and one that: certainly tneeds to be

*explored. p . COnsequently, it- must- be of concern that

thirteen of ;he respondents J.ndicated tha.i they: seldom. use

'!..-i'

S o sound as an accompaniment and stimuYus for creative dance._

_l"f . ) . . ) ’ c .
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I‘n . the ‘ten teacher observatlon"'se"ssions the

R »

reaearcher observed a variety of uses of ~sound’ as an

L,

accompaniment to movemente ‘ E'cr example, -a variety of

. bl ‘ ' "‘ BB " ' R
E LT o children s songs -and games, _such as "The Hokey Pokey" ]

ol e g = R
SN "51x Little Ducks" - and, "HlSS Polly had. a D°11Y“‘)' were‘ P

TR used to 1nitiate action,-_ and a selection of short pieces

* b .of J.nstrumental musgic were played to stimulate the
Sk wo .~ch11dren' to move as 1:f they were rdbots spiders, rabbits, BT

o /) and snowflakes.3 All of the teachers observed ‘used. their

T : vcuces to direct the acflons of their children and to ,'."-ﬁ.';7‘ i

: o 'pr‘omote their understandlng of the material belng taught.
X ’ .
However, iﬁ bears mentloning that ‘sound was not used . in

! :. . the 1nterpretatlon of wc;rds in acti‘on as outlined by f
Boorman (1971) . Boorman - (1971) cont nd—s that children C
“ S ‘ %must recot;nlze the connect.ion between the qhal,lty of sound -.’,
%\: H,v -- 1n~ a word and ‘the qdality in. their actions before ‘they
’ ) . . begin working with percussuon or recor‘ded’musm.” . -

)

The majority of. kindergarten teachers J.ndlcated that

5'. .

they use. stimull to promote movement However, 1t

' \in't‘.eresting to note that sixteen petceht "of them only

rarely use. it and 51x percent of them never use J.t. Joyce— '

o .
N ’

LT Lo ’Boorman ¢ 1971) suggests that when searchmg for 1deas that

':can- be worked Qut 1n creative dance we pose the followlng ':}y. e
e . What do the stimula. offer for varied qully APPSR N
T e activity? .o 5

¥heyre will the stimuli give a varled use

-space? e WD _
. - How "can the ideas be' " madés animate w1th chahges,'-: .
7 .0+ . .in time and fo;ce? R . o ;
RS < AN . : - "'
."”E; \.' - -' s > ’ . ' ’». Ll ' . . * 0'., . L
_ . y) ,. [ ”'I . o . L . 2 N LA [l ]
," ' C u“':‘\t‘L P o ',\:)_..'“’,';}:,‘, . !




w

With whom _w111 the}.idea permlt the children to ‘
dance? (p. 63) = A D

bl

If the stlmull can rov1de answers to all these.

g \ P af |
questlons, ‘or even to two or three, then they are rich in
movement potentlzfl (Boorman, . 19714, P 63)

Regardless of the st mu11 beJ.ng used 1t is ssentlal .

o

that the strmull.be used to arouse movement. 'A-?'liiteral, ot

) Ly -.
1nterpretatlon of the s 1mu1us 1s seldom rew,rding 1n
‘. terms of thg?movement tlat .ts developed. 'I‘he use bof |

stlmu11 lS well eXpressed by Lofthouse (1969, p.,8) . / B

."'...stlmull are only what ‘the word means——thlngs- S L
. that ‘rouse the.mind and excite to-action. This -
| . action is what. s’ 1mportant and once gained,’ the o T
' . stimilant .shotdld’ recede into ' the. background. o T
The. are .not 'to’ be Copied; "only the’ essential S

_elements are, to béj eliciteqd and thereafter' ' -
,enlarged ‘and rhythmicized inMto: a movement'
phrase. - - R , R SR

‘ . ,.l‘-'. o

.\It is necessary, then, when using any form of stlmulus, "be

it a dramatlc ‘theme,.mus.lc, or poetry,x that the- teacher

flrst examlne ‘the potentla‘\l material that exists with.ln

the .bas;_c 1dea. Once ther movement elements- haves‘been. L
identified - theh it~ becomes po’ssible"- to  réfine -‘-the
'childré'r'x"s'.actions. ‘ The teacher can fhen play an actiVe

g ro,le m developing-oexpress'lve movement rather than being'

,-'. the catalyst of J.deas. Seldom does the teacher rellnqulsh
the whole lesson to: the chllﬂren but prov1des appropriate K
structure w1th1n which the ’ children ar: free to develop Ce
thelr -own ideas.' When. using any type of- stimuli.\the '

product is only as .good as the process. . Each phase neegs




R
.

. G

_’characteryatlon, they. were not fully expiored 1n the

e B T 110
. ‘- . s . T ’ ) ) R
can be explored, the.actions refined and executed with a

—_

ce'rtain de‘gree o fine'sse (Dochertys 1975).
) v

-

- A varlety o) stimuli were 'us'ed- to elicit movement

T

_responses in chlldwren 1n nine of’ the ten classes observed

; . 5
-

namely.~ qlasses A, B, C, D, E, F, G, H, and-J A-

PR

descrlptlon of"" the teacher obserVati'oh sessrons is

p ésented’ 1n Chapter IV. - It bears mentlonmg that‘*whlle'-

R > %

,many cof the ideas - Were‘ r1ch in movement content and A

o
- . .
o5 ‘,.,v-,
-
%

S lessons’ opserved e L R

e

Group work has a\th_lviularly v1ta1 part to play _J.n‘,

' s 'y,

creatlve dance, because when children’are movxng w1t‘h each S

3 other, they are communlcatlng w1th one another and thlS

» . \., /""‘

1nev1tab1y 1nvolves a processg of sél’f- ;scovery (Boorman, e

‘ .

'1971) . In v1ew of the J.mportance of group work in"

)
4

’

‘creati

e >"thr'ee.' f _the klndergarten teachers .who completed tbe-"f"
"questionnaire -1nd1cated,__~ that- they frequentl.y provideh

opportunities for "”'the'ir‘ child.ren ‘to 1nteract in

_partnership situati'on's. Flfteen ‘of them mchcated that

_they seldom prov1de their chlldren Wlth the opportunlty to - g

’ work w;.th a partner in Creatlve Movement and. -@ne 'teacher

stated that she neVer does. It may be that kindergartene

a -
- [

N teachers _are ; not emphasiz:.ng tl'iis aspéct": of ' movement'

education 1n our1schools because tradif;i_onally the: notion .

.has been that learnlng takes "blace most effectJ.v y in

W
o

,",‘.silence.- However, in éreative MOVement the entire room_:..s'

. . . . . . - . -
e R = v, TR .8 -« .
- . . . ERAERRY S

e . . ) ’
,
‘. .’ - g

T



] relatlon

! s i \r@:--( : vy -

study, 1%“ woul'd seem apparent that teachers ,need ,to .

-

'throug

-follovung exercrses‘. While th1-s

—~— -

_.th_e: body moving in’ space-time force ‘ and in
he group. , Therefore, iﬂ the cdntext of thlB

\_".41'-41' f‘ . -
redeflne“th/é nature of the learnmg enmronment‘

group w1th the teacher.”, Of course, thl,s is “h

. i - "'.'\

\1,\: B

— Creatlve Movement but 1t does seem to suggest that mox;e-'- -

»

\emphas:Ls needs t° be PlaCBd On other)"forms of - group WQrkz.l'-_ e

. f . . ! . . P -

in the kmdergarten. - e ~~;f -

, : - . R L N
~ X

How chlldren are’ helped to enjoy the exper:.ence of;

a

work.mg .1n .a group and W1th a partner depends upon the"_’ B
e
,teacher s sen51t1v1ty towards thlS area of the worku\, The

Y

ﬂd to increase teacher awareness of the 1mportan(’:e of

) : "'

group work in Creatlve Movement 1s demonstrated by the

'flndlng that onlyt thlrty-one of the k\indergar‘ten teache}:s

frequently have their chlldren interact in Jleading and

!

indicate that approxlmately tha.rty eight pe‘rcent of theni

iy “r
are not developlng this aspect Qﬁ CreatJ,Ve Movement to 1“.5

s . .
.. :

fullest potential

éyt_ to ;mpi}y;

. [

. Ve
td



Section V of', quéstlonnalre ~fo‘i:c:txés.e's“'cm the

percelved needs of kmdergarten teachers in provlélng

mavement ,education to thelr chlldren._ They were asked to

(th:. rfty , seVen :are : shmma.r:x.zed
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. —- M A fel S * 4
-, o R .
~ -
N
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e .
~r ~

A 'Q_‘:itl,'l\;fblili;m g_uid'e'- oh Cr.je.a:ti_‘v‘e‘ MoVement.. = - ' - e

’ : - ] . . o : . . x k CR
_“., Thirty-‘- e __& of the k&nderqarten teacherSo felt
: that z! cuz:-r~1cu1nm gulde on C\‘eatWe Movement would be a - - .-
hrgh przo:ity, vana nineteen (38&) of them felt it u'rou“ld be. .
- / . -
. o
- " S
R
. .
' Thlrtywth;ree b:; saxty—six percent of tbe l\espo,r?aénts -
,","‘."“’. felt tha:t -lnsex;v_icé 'educatwn for teaohers \was Q. hlgh

?\" ] prior}ty, ahd éxxte@ (32%) of‘ them felt that 11: was a- "".—

. "\ .
. 0 L .

me'aium p,rlority, 'one teacher feIf: that mxc'ervme czf th).s

- -

'- \ . -

_._-\,:ature was a 1ow przl.érlty 1n promthng movement education.

_‘_. . A' LT - - .
. - o - Al
A - A ..
~ - s - M H 4
h o~ A - [N R < — .
~ vy . R N S » N
v - . -
o » )
- ,‘ v

S,

Ry Y -‘.'{)'_‘ )
e~reco dings of musx,c s\ntable. for movemen): o -

‘& "\' ) M .

." -.Thrrty-four (68%) 6" Yt:he klndergarten teachér‘s’felt S \

tmat navwg;thiks resourc:e would be of hlgh priority to

L o
pr;_QYit“y». TWQ §4%) of the respondents indlcatéd that such . bt ;'-‘
. . : -., | *‘ —\ .
L K '
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' j«*i‘ A video tape deplctlng the teachlng of Creative Movemerit
o ' to klndergartgn chlldren. - o o S
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‘A vtdeo tape depicting the‘ -_:fiiéécﬁini’;"'qf. 'c'_:réat:i.vl,efﬁ'




Creative Movement would be dersuable. L

_ e

o The majorlty of kmdergarten teachers expressed the

need ‘for ‘a: cassette tape-recording of musn.c suitable fof

» ) ' '\\ N ."’"'

v

movemen;.-'- It is 1nterest1nq tod note that tw:a of the

to kn.ndergarten chxldqen would be hJ_gth beneflcial, _ Q
. : .
< 'I'he ma]orl:ty of’the"

W ‘.

;j- coﬁrse £or teachers cm,,the, teachlng of Creéﬁéive Movement

ré
’ ,, M

. 'n p
bo primary chlldren would b? benef1CLa1.,’,. How eVer, it iﬂ

'I‘he open-ended responses to Quest.xon thlrty—tWQ and

v
v

-

thlrty-eight aq:e amﬂYZGG end summarlzed if Secmon \II. K ",'_",.._‘-* .

.\‘E - '

'ect 'Vl,tles, ,other covered ; the_l\‘ .

[

ll. -

teaclung Greative




were llsted

. . . . . o~y e . . : .
:‘ ' M L .v .'"y‘,}‘ . ~ T '1} '"— ‘\ RN --,'
. R i » 5\ . _‘ Y e
' N . -~ “ - D 2 o - .
™ e . , PR Y-
< n ' A

' ki’Dderga}r'ten “teachers resporided ' to this’ question.: A
A A A : B .

variéty ‘of’ aqtiv_itieg rich in. movement ' contént  were.

p_resentéd, sudh'as: _having ‘cﬁilcire'n move to the ‘beat'of--a."

~d‘-ru‘m, nav1ng ‘them . move Tike a wltc:h or a fllckermg

A

candle.x SJ.X of the teachers mdlcated that t.hey use a

-~
+ A X

varlety of stnm.!ll to prompte Creatlve Movementu . For

N Ve

example, poetry, ppppets, storles, mu51c, and fln,ger. plays

+a
N b - =
W o -" [

".. - L l"'

it L N 3 ","n'

'nterésta.«ng suggestlbn., The 1nterpret;atlon

.'\-<\ ""- et A 'rv “ .

the . teacher had tne chlldren move as if‘ they were a‘_.'

_L..,.',-‘A_ ‘e
Voo

S et ) L -

"srz‘.Zle“ "hlSS"' or a "bang"‘ s C DA

1 . R .
4 . Y o, ’ A ~

. .‘Ten ' of th.e ,resgondents lndlcated * that Creatlve

&’

Movemant 1$ Lntegratéd 1th other curnculum areas. _"I‘wo'.'

of the teachérs use the leha Tlme Program to teach the

* -'" -
\'-j‘/!/; 3 -

1t would seem that

PR f
- v
PRI L5

3 :-_\, & . "

creat:ive ﬁ’ovnemen 'ls currently taught 1n the Provmce s,
l b -"}f B

kinderqartens by some dlsérete lessons and also thrbugh

~.r. e }

of actaon words was another area*explored. > In tl'rlsr case,: !
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Each "‘Iet‘tex: persen" has 1ts own\ s’émgﬂand the '

e

A
'ﬂf’.' N H
o e e
.,
- .t
.
\.
.
.
Rl L
"
i
P
1
o h
: ~
Al .
von .
. R
l’ N -
, .
o e
e
1. M
. .
'
at . "
.

.
[
o
. ‘

3
-
-

™
‘, T
Sl
Lx
“
‘. -
.
.



we In Qt_leSt"',ion'-'38 h’kindergar‘te"n -teache-rs.‘we_.re a_s)ced_- to’
‘make anw additional~comnents'they:felt were'necessary'in
: orftwenty-sixd‘

- S relatlon to’ Creatlve Moyement Thirtéen,

RS L
-percent bf the klndergarten teachers r“sponded- to  this

-

o qUestlon The/ comments . For
;. - : ' s :

s SN B example,_one teacher stated that L

were mostly p051t1ve.
.more tlme should be

_“'” 'ﬂ' - -spent on Creatlve Movement 1n.k1ndergarten.;vBy helplng{

' -

bodles, in an organized

"

chlldren to 'move

the&r

teachers can prov:Lde children w:Lth

-dhdt

coordlnated fa§hlon,

‘-

A ok the confldence as well as the neurolog;cal basis for
Another teacher wrote

learning" “...Movement educatlon :

Ly

is much péeded 1n kindergarten. It helps to developf.'

confldence, and a good self-lmage whlch 1s so V1ta1 to the,ﬁ‘"

young Ch\lld" S ' S ..‘ ‘ LR ST NN I

Lt .e
'~~ Several concerns were expressed An response to thlsu(. REa

.questlon One teacher wrotg‘ ...Movement educatlon does'

X

»

sound very 1nterest1ng but I wonry about where the t1me is

comlng from.to 1nc1ude all the
SOon golng to need ‘a

klndergarten“

aware of an;.!brtlcular emphasls belng placed on‘Creﬁt;ve
tMovement

expressed the need to be lnformed about the beneflts of '

Several of

.

teachers need ass1stance in wo

teacher wrote;

[

in:

N

the present klndergarten program andn

.'ﬂ

nfulln

-,

A Y

rather than

L3N

Creatlve‘Movement to young. chlldren.‘""

"new" act1v1ties

a-day for'

!

rﬂLng An this area.

PN

*We areﬂ

"[al fll
Another teacher stated tha she ‘was- hot-*

1

.the comments suggest\-that klndergarten s

"...I feel that if I had some outline to

she‘."

- one7

B
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f ollow. that wou’ld gn.ve ‘me spme d 1rectlon in movement
I ’
educatlon I would use Creatave Movement more often"
Another teacher stated that a guide would be helpfdl
because most of the resources avallable to her were geared--
toward t‘he seven-to—eleven-year-olds. ' ‘ .
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- RS CHAPTER VI . -
. .. ' SUMMARY AND 'RECOMNENDATIONS - R

;'Q-;‘ . N . iwi S

| Summary : . e o

. . . . .
e . . - ' N

,movement educetion revealed that movement lS a significant

L . “-.

‘medium _ for cognitive, social emotional -and~ motor:

__development through the ,child's preschool and early

)

prlmary yearsﬁ;ﬁ' Hence'~1t'iis 1mportant that children

-

AR e AT

1 attending'kindergarten }h the Prov1nce of Newfoundland apd

- _,. s Lo~ °

Labrador receive 1nstructional time-in Creative Movement

- N

. To-examine to what extent Creative Movement 15 a part of H

. . _
T o ',,. o . ’ N . .

PR

available to . a551st"teachers in their work on'movement

- N

following: - . .-, < DR ?-?,,' '

i;.‘-scheduled 1nterv1ews 'were conducted with “the

. H
' - P Ja W)

. Prov1nc1a1 Department of Education s Early

L V::Cﬁﬂ“ﬁg°d cOordinathaj and the-*PrOV1nCIal

s PYab r A

;*‘“jfl Depa ment .of: Education st Primary. Sch001
. . l B

Coordinator.‘ Perm1551on .was obtained from those

[ -G .
’e

. o ‘_‘.' B b
2. A questionnaire was distributed to seventy,,,

LER 2N

kindergarten teachers representing-tWO each from

Lo ’ the thirty-five school boards:in the Province.-'“”
, ..., ‘ . i o " e . . o S P T
- . N W, 3
) . . s .
\ . » < T \'b
P . . Sl P] 1

3

P

the klndergarten program, and ﬁhat resources are'cunrently T

educat;on, A surveyj was"congtcted and ’anlpded. ‘the’ e

being interv1ewed ‘to tape’ record the 1nterviews "

An examination of the: literature pertaining to W

: ’,

»

e (see Appendix B for transcripts) IR

L
A

. -

-




. . \ % . . / B i ‘o . ,
’ L ‘ ”~ . ‘
o o . ' ',‘ Yo -,"‘...( . . N
' T .. 120
. “ \!k‘ ; o . . ; . = an ;u
‘ ' a . . U R E
' . 3. An- observatlon ~session o6f ' opne-half  .day’s

duratlon waf carriéd out in each of ten

: klndergarten classrooms, two from. each of flve\7
' _ school boards in- the Prov1nce. - AT
":,‘_.* J W ,'-_: The teacher que?stlonnalre was de51gned so “as to ' ,
\ ‘.;'. _{7_,, ~ prov1de responses whlcr; wov.;ld indlcate (1) the extent to '
\, ; ‘M, B wﬁlch ,,“kJ.ndergarten \'chlldren rece‘lv%*‘ 1nstructlon , “in
'&_':é'_": II_" ¢reat1ve MoVément (11) the \ni;:ws,“of klnde\rgadrte";xﬁ "teachers
v -.";-.&:"”‘ \on thelr,,y preparedness to"""’teach Creatlve Movement and x
T . e oy ¢
o .. (J.\ri) the "oercewed needs‘ *of klndergarten teachers 4n .-
o o ‘f_" ' “prov1d1ng movement‘edu,catlon.. r ’ e T e
RPN c'r A'n‘f (observat:.onal sheckllst was' used durmg the'
T '.'5"-;":° teaoher observatlon sessmns, to guide the observer m
-»'.- C ~. . notlng ane( lteacher-planned” n;gvement ac;tLVltles in. wh:.ch -
e v ’ RO FReT e
S | ‘} the' chi_ldren !z:{ere invelved. ,,m ' U
e 1; ::H ‘ '_"'t':‘eacher“‘k ample\ ~?f'or :Mthel c’o‘;nn'let‘lon ‘of the |
1,,' ,;;‘;\:.:f,‘ »:)r‘quest;.onnalre,)‘ was not ahdomly \ seLected }aut r«byi the :
’ o \".‘ | ucoo'peratlon of thése teachers/ tzrhox"v‘;ere »asic:ad“ by thelr
' school boards td N partldilnate in the study.,,\u.l-‘lfty, or -
:se&renty percent’ of‘t'hei ghestzonnalres Were_ﬂ'eompleted and *
| I returned to the exanuner. The. tﬁp kl‘nd&ergarten teachers .
- ) 'Whose classes* were chosen for observatlon were dlstinct Yo
‘ ) . from those teachers whoﬂ completed the questlonnaire, and
R were from schools repi:esent‘:ing”‘v the Roman Cathollc and
. , v 3 .
S Igtegrated systems of. education._ o .'
| e Kmdergarten tg;achers in the Province of Newfoundland o
, ;“ "‘"". ‘ g a'}ﬁfi Labrador are”expected to prov:l,,de"movement .experiences
s :‘Tssl“ ) : o, '-"“ - "_'".".:',"" ' "r'*‘iﬂd “"-.-.""‘"' ,ﬂ;;t'r'lr:"',:”':\“7;'."'\’? - RS . |
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m;~1n kindergarten, .and both stated they were dissatisfied

-“fifty respondents 1nd1cated that Creative Movement 'iS' . "

'currently one of the minor components of the kindergartene;

‘was_ borne dut by the interv1ews w1th the Provincial
.“Coordlnators and the teacher observation se551ons. 'The, I

.Coordinators for the Department of Education agreed that -

. C 121

for their students ‘even if .the chilgren \receive
.instructional time with 3 specialist such as the physical.
education teacher and/or the music teacher. ThisR'

borne out in the 1nterviews ‘conducted w&th the Prov1nc1a1 -

.-_.'
f r’

:Coordinators. . The Coordinator for ] Primary Education
highly recommended arts.education as part of . the‘progrim.
and saw movement as '"...part and parcel of the total_{
kindergarten curriculum" © The Early Childhood Coordinator{i

_felt that the arts "should receive attention equal to all

"other components of education" and suggested that artsj\ -fﬁ?.

g educa%&oﬁ\should comprisewapproximately thirty to thirty--ff{‘lv-

three percent of the total klndergarten curriculum. _*; -

("

Analy51s of the teacher questionnaire suggested that

.y-l'
Creative Movement has not. received 1ts due recognition as

a necessary and 1ntegral part of early Chlldhood education

in the ProVince s kindergartens. - Thirty-eight of the

IS

’

curriculum.” The extent 'to which there is . emphasis »on

[ “~

movement education *in today s kindergarterr seems to be

—

ileft to the dlscretion of the kindergarten teacher._ This B ”55' '

a

: t. N
* J.’f' e

K ey
T

.there is need to place more emphasis on movement edhsa\ibn

‘A s

w1th the extent to which movement edUCation is promoted : IR



Fﬁ"“rl . i

~ and practised in today’s kindergarten. 'In light of this,

it' woul—d’ seem 'apparent that the Department of Education
/

. must as/ume/ the responsmllltyz\for inclusmn of Creatlve
}/

Movement experlences in the school program and in domg so
prov1de klndergarten teachers w1th approprlate guldelznes

. .
R and objectlves ‘for useu%‘n teaching Creatlve Movement

_'*' o L _'The degree ~to which klndergartenL teachers . feel

- S

quallfled\ to teach Creatlve Movement may have a dlrect
1 t .

bearlng on\ the attentlon tﬁ!‘ glve to ‘thrs area of the

- currlculum m that forty-fo f' or elghty—elght percent : o} |

the teachers in the sample ‘feel they were -not 1nformed‘
) about ways of teachlng Creatlve Movement through pre-.'
' serV1ce and 1nserv1ce educatlon. Forty.r-elght, or nlnety
' six percent of them stated that they. would bg,more ‘likely

& l."-l

better quallfJ.ed to do so than is currently the case.

g .ThJ.S flndlng is . 1n keeplng w1th the opimons expressed by

T O thé’“’ProVinc1a1 Copordinators who stated- that-_ only about ten

R o 5o L L - R I . )
percent of teachers -in. the Province possess the
P . : -

N 'qualifications necessary to teach Creatlve Movement‘

.\ '*~' ".\ ’ J

'-.¢; ' In llght of this it would. seem -apparent thati_

’kindergarten 'te'acher‘s—- in 'fzhe Province rof Newfoundland and

ce to 1nc1ude Creatlve Movement in thelr program if they felt‘

-Labrador are in need of ass:.stance in prov1d1ng children'.; '

EEEN 'f""-'.w1th meanlngful experlences 1n Creatlve Movement. A

S

was con51dered a hlgh prlority to thlrty-eight (76%) of

"" the sample of teachers who c_ompleted. the quest;onnaire{.
> . . SR . oot , . £

couryfor teachers on the teacha.ng of Creatlve Movement'

e

R
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~ - o a.

" This is in keeping _with - a 'suggestion made Dby ,}he'

‘(Rrovincial -Coordinators':that' Memoriai 'University
investigate".the possibility of 1nclud1ng ‘a cOmpulsory

course on movement educatlon in their Prlmary teacher

.l‘

‘education program. '

.~ .-

Inservice educatlon for eachers nterested- in

_ Creative - MOVement was consxdered as belng a priorlty by

- »

. forty- nxne of the flfty respondents._ In the ProV1nce,

.r._ t

-1nservice —eSucatlon-'isvfthe: responsibillty b: the

: '.Department o ducatlon and the School Boards.-_ ‘:o'n ‘the'

basxs of the survey conducted 1t WOuld ‘seem appropriate

to suggest that 1nserv1ce educatlon ought to be prov1ded

to klndergarten teachers in: J

v:"

' the’ klndergarten, and"

., s
)

(11) the proper methodology to be used’'in instructing

ol .
children in Creative Movement. _ -

..
» "

"The need to provxde k;ndergarten teachers with 1nserv1ce
educatlon was recognlzed,by both Coordlnators._
A rev1ew of 'the lrterature pertalnlng to movENEﬁt

educatlon prov1ded 1nsxght into the areas of Creative

(1)” the approprlate content of movement educatlon in-

Movement ‘which should be fully eXplored during the first :

’ years of movement educatlon. ;The. structure of the

materlal develops around the élemehtary stadhs oleearning '

‘ about. _ Lo " IR - ;'5 ' -

(a) the ways in which the body can nove,




»

RO S s 124

+f

(b)~ the*ways_in-Which the use of time and energy -are

developed_in'every/action of the.body,
(c) . the ways.in'which the body uses_ the space aronnd
Lt el tself, o S |
(d)' the ways in which'itbis possible‘to work with
| ,'other people. | | |

' Analysls 'of the questionnaire would suggest that
. . ” M
C »'j.. kindergarten teachers are providlng movement: experlences

a2

D ékeeplng : w1th those outllned 'in' the llterature.":
F'iuHoweveru\this flnding was not substantlated by the teacher'

observation sess1ons, in that only' one of "the classes}

ﬁuobservedﬁ namely Class 'I, 1ncorporated movement work

similar tb'that'Which is proposed.
Introdu01ng Creative ﬁovement in the classroom, as
”l?:- ' ". : suggested 1n the literature, demandea search for an ‘open
- fapproach,which'may brlngncertain traditiéhal expectations

..

e i into‘guestion;' As with other'arts; means - and ends are
1nseparable, so that the process asrwell as the product.

must be glven equal conaern.

.< _ T Involvement An the creatlve process demands that the
v . vy v
.\ teacher cgnsider herself hot as one who "glves" creative

dance to children. but as a movemeht educator who ‘can openA

new windows on the world for both the Chlld and herself.

.’.4

Ths classroom teacher does not need the dlSCipllhed body .

e
)

of a dancer, but she needs to become actlvely 1nvolved in
sensing her own feelings for movement At the same ~time

she must be sens;tively aware~that each child's movement

. .




~

/pgaks unlquely for him, and that this is a-. language whiCh

" must be glven express.ton. The need to! prompte in
-~I ’.. : ! - J -
TR k1n ergarten “teachers an awareness of approprla‘te methods

x
4

;‘ and te_achlng, styles was borne “sut . by the i -teach:er.

-,

‘ obsefvation 'sessio s.. The movement potent-ia'l i'nher-‘eht-iri'

L | R classes J.nvolved 1n t is part of. the study
. currently the Department of : Edus:atlon prov:.des all ‘ 5

Lo o Lo

prlmary teachers w1th the follow1®resouree material for - Tyt LE

"use in teachlng Creatlve Movement"‘*' o IR -.'.f ,.j n 'i. SRR

~ . . . -t ) "'.

1., 'The Ph s.tcal du ati Cur ictlu 'by Auke Van

v R 4

, . Holst whlch is the physical educatlon rogram for the

S prlmary grades.\\ The elements of movement 1 e., the body, . .. =

'

space, ime, energy, and relatlonshl form the basis of
) P .

the content. However phas:.s 1s on phy51ca1 actlvity

T and the develr}ﬂ;:,, m\otor skllls, and not on the .

* ‘.' t . . .
SN : reflnement of actlon as an aesthetlc experience. ‘ L.

s

Fo 2, Y A ,music document produced hy the Depar’tment of !

\: L Educat:,on entitled

“ L Prlmary Schools (1983)“" The ,reso1urpe comb:mes; music and

) movement to 1ntroduce and reinfonce both mUSical and

—-extra-musxc\:)oncepts. o e e fv’;', R

. The: main resource materials in the kindergarteh are.- T .

T . v, " N . . .. A

(i) '\Th.

(1985) ~wh1gh
acknowledges' the need for movement expe,rience in early g

.'-,chlldh.ood, but is void -of ~ any" Creative ‘Movement and kk

- - . e . \'
Y . . . . * . !
ety L , . P \.,,__,\ ‘ . .o
. PR - . c TN . . .. . '
. . . . . .
.




%ﬁiE'V . oantent and (ii) , E 1fﬁf' iences (1983) fhis is " a

3_\“;? o ) teacher resource book which offers some squestlons—for S
ﬁ”f._' ‘ ' movement work.‘but much more~ Is -needed to gevelop'i.fjg,fT;
L j”' chlldren 'S . k;nesthetlc awareness.,.:'- '-_."-"-:'_. _”; ;{1 o

Y N . _".t.'~\?_

.......

%iﬁl*";”.j study suggest the need for addxtlonal reSOUrce.materlals:ﬁ

recommendatlons can be made~
: -~“"§.f3. Sl Ihe DePQrtment of LdUCatlon mlght 00n51der -y 'rymgi

- ) - ~ ,\.
. . " ~ RN Pl

P reVL51on of ‘the Kinder

- - 1] " ‘the purpose of ;ncludlng a sectlon on movement education.“ jf*“ﬁ )

P v 2, A Prlm&ry Currlculum Commlttee, to'"explste \1.?~ﬁ:¥
e . . — -»g' ~ BN
LT :'y-ff 90551b111t1es related to~movement educaxionﬂ mxght.bekput SR

S a 1n place by ‘the Department of Educathn.

" ’ " '3
1ﬁ .j-;‘ T klndergarten teachers w1th addxtlbnal resource materlaf‘on‘~ﬁ:"
: SR mOVement edueatdon.f'f’;f {ﬁ:”{.; ';::;211‘iflf}§;eéifijab§*
e - :rzlfuﬂ 4.A Thelﬁhoulty of ﬁducatlon of Memori 1 Unxverslty
;fp.ff.f',L]'t of“ Nveounﬂland should offer_; -codrse onc.ooveﬁentf*i
B A TP RN TI R L
.educatzon ‘as“a requlremebtliih the P;Ehary teadnef~3'
- edUCation prpgram ;Zj“g;_:~7;;s;”, 1 if ;L;:¢,}g:<y: :a;jf

].5" The Department'of'EducatLon and. the School‘@oards~fu'

» s

'*1:Q. ’1n the Pfovince shquld prOmote .the USe of Creat1Ve

,.,;,.‘,-__. L S
. g 3
! K A '
: s
- ,
N g ) . by
e D ¥ v t
’ N . 'l
A 5
‘ o . 9. N
; Y N o H
. . L N N
# Ca “ .. |



in the 3xindepgarten . by

educatuon to klndergarten teachers?_

In 11ght”of the flndxngs

“Ge, .- v

zecommended that furtheﬁ research be
\

-respect.'to C?eatlve Movement JJ\ the Prlmary échool "It

providing

of this‘eiudy, it is

; ingervice © 3

»

undertaken with
~ I
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: | INTERVIEW SCHEDULE '

'l. In recent tlmes,jnuL klndergartens of our Prov1nce

L

have undergone some changes. What is the’ phllosophy

upon whmcn the present program 1s based’

DR
- 2T
o
an

v Y . ,-
v‘ A

2, -This study is concerned prlmarlly w1th movement

‘educatlon as xa component of the program of arts»
.educatlon. ‘Arts educat;on then, “in thls context

will refer to musxc, d?nce drama, poetry and v1sua1
' arts.. How do you see arts educatlon flttlné.lhéo the-

kindergarten program.

-

3. How important do you think it is for Kindergarten

chlldren to be exposed to the "arts"? In a priority

list of program ‘content areas: where would yoJ p&ace

Tit? (upper thlrd middle th1rd lower thlrd) . "ﬁ~

1
- 4,

£,
v

4. If We consider the 'kinderéarten curriculum. aé 'a:f

. '
Y A
i . g

"whole" unit what percentage ‘of' that unit'do you feel -

should be devoted to the arts?. (0.- 10%, 11% - 20%,
- " 21% - 30%; more than 20%) S o=

5. In what ‘areas of the‘eurrlculum do you feel the arts

can profitably be included° - s , :
) _ ‘7. R >
. Ao . lh, o o
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2 . .. . 6. How do you perce;ve the balance in our klndergarten .
. - today, between the promotion of affectxve development
SN e i T and cognltlve development" \ (J-ust the right balance;
balanced tOO heavily towards affective development ,
T e balanced too heavi'ly towards cognitlve development)
‘\«,;_ - e :_‘u.‘,rv .. ‘- ‘\-._ _~_.'(. A N ,_.‘_... S B s , R . . v
K AP 24 How " n;mpcrtant do you fee1 it is for klndergarten _
iy teachers to ﬂbe: aware of the creatiVe, expr’essivé ‘and - L
R '_ ; communlcatp.ve functlons of movement” (extremely S
T 2 U S < N : Lo
‘:'--‘.'-a' N rmpcrtant very 1mportant 1mportant not lmportant) N
"‘"“»\."" \ L~ AT - . S i ) - . y ) \
L -8 In What ways is- movement education presently dealt
LB . w;th 113 the klndergarten program" ‘_ .. 3 g
" :. . ' ! \l: * ‘., '- . I‘.V ., . . ' : \. - ) \, AR -
« a0 e . - . . - . - - - *
'_L(J-:-: - (( . . N ~, ' . - . - - . N . -
\-v ) * o 9. Are you satlsfled with - the extent to whlch there is
. -. .. ‘ ‘--j = \A-.: : ‘. » '. ’ .’ . .‘ . K4
I Lo o T S empha51§ ~on movement ) educatn.cm ‘in to,d,ay 8
CEEL AT - 'kln'dergart;e_n'? ( Yes No) l?‘}ea'se c_om'meht‘.
v\-.";,. N T CL _.‘{_ T R ."1' . N oy .
A 10. Do you agree that movement education should be a ', B “
s .:A : regulred qomponent of today s klndergarten program" '
(strongly agree, agree, disagree, strongly dlsagreeo
: oo 11 If movement educatlon became a reguired component, '
would some component now in the program have to be ' _
o ,.'\‘ - . ' LI - .. o
il RN .ellmlnated? ._~_(Yes,. No) Please comment S -

L e S . vi

N
. . . .
: s
(Y . B . .
f - 4 . . Ny
B - ‘ . - .
c. 1 f ) . .
“+ . ‘ . (e ] } oo -
~ \ . . . v ‘
. r 1 [ - .
- . N .- . sl
a [ a (Y W -
t v - ‘ ~ [ | ¥ 3
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15. - In the klndergarten the mtegrat:.on Qf %ubjept areas.-:

- ’ o '?"(_. — “* L
| _ ' . . ~ S ( \. v, S
:\ 3 . < )\ "l 40 "N
/ i R < A
12. Does the Department of Educatjion pifo ide ‘kin&ergani:_e’h' e ek
‘teachers with resource m’ai:erials'-_fo'. th tebchlr\g 6f L
Creative Movement? "(Yes, No) Please comment. \
T, AT ' 'J ‘ \. :. ‘ .- . -;'-:-; .-':‘ A
13/ .- (a) what qualJ.f'J.catJ.ons mcludmgf xperlxence do 5'0“ o N
. - A v R Ty N “n v

--belleve kmdergarten teachers\' 2

A,

A

- ——— e —

Cee -order to teach Creatlve Movemen kN
. . h ‘ :

w ,,'-'1 W o

your -.what

opmlon,
B Prov1nce s
Ipossess the;o quallflcatmns?

s (0 —«;1‘0%, 118~ 20‘% 21% - 30%

. . . AR
. , , , K ‘ e . . "
v - > . [ .. ‘\ “ R M-
’ , - . ot . - . v . - N . ‘(" h\_’
A L . . RN . -_ . - . v
» - W\ore R
. -

14,' Play xs t;he most 1mportant med;um ‘throuqh wh;.ch youm?L

chlldren lea;n. To what extent .do yOQ see play as Lo e

‘\ " having 'pote:ht.ial fo'r contrlbutmg to mPYeH}Q’IJt\ ‘

- - : N . N N LIRS

. eduiétion?_- _ T T

v ot

i

fs a- recommended teaching method Wﬂat are~' your__l R

AR A N
views on ‘the use of cr’éatn?e movement as a means of I
integratlng learning eacperlences from t,‘nose‘ subJ ect ROV
are‘as’ - .- - j : oo~ . . ;“,’,-. .[5»
. i . - N C e -'[ N ;.\.: -7.:-
' . _ - ( ! L N K —E- \,':'
s N [§ . _.l:'}.l'\' 3 o N M ',f)-l ”.‘)'.}
e : 5 e
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N - \ . - . oL [ ¢ ~ L. .. : .
S . Vi . . < N no . .. '

ST 16.- Are: there presently ahy plans w1th1n ‘the Prov1ncia1 S

- A

o iy Bepartmem: bf Educa£1~on for ‘“‘°dif}’in9 the © . .

~ . : 1nd’é§garten program with . re_Sppct, txo _m,ovveme_nt,, .

s
= LI . \

<~ ; e uca‘l:ion‘> s (‘ies\, « No) ‘If yes, -‘could yod ‘please 7 . =7

. . . ' . " ; o ‘\ ) i, ,V' . . . oo c . -._'.> JF‘

A specify. LR S e e | SO I

ey S - . N ,-' L N N n\)‘) ’ < N . . C e :,.C;?;*'

) ) . o - \-.“ . N - . L - - .‘ o

R ,N, o - SN St N R o 3
YL 17 If ybu had,“complete autonomy\ o_er curmculum plannmg RAR

A R in Prmany..,Educatmn 1n ¢ur Prov1nce, .what changés~ ; -

. ’ . i .\“

o R I S y war e SRS R
UL R i : wouﬁld you ~make, :lf any, Wh.LCh would affect' . *_;.; s
..;.“' , “ . © 3 “ - . A " w, - o - . ‘ . l: R - ) ;:"k’fk
B (a) arts“‘ edﬁcaf;on -m general “ T L -
AT s, "y B - ft S,
EAASN - fan - v, . ~ L o .- o . . e e
AN o oo .(b) -mo‘*zement educati.on in partlcular ’ . I
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o ) Internew w:.th the Early Childhood Coordinator T '
./ .7 ©. i “with the Department of Education, o s

B
. ot

N

.,

f

,‘1[

. - Respon51b1e for Overseeili _
L . Kmdergarten Programg in .- .
o l'. S ' the Provint:e .. ‘ E

. N .- .- A . .. , .
. ’ D R U . . . . .
‘\ [ , ~ - S v -, ’ . - . - . ! . LI
‘ . . . . LN f . ’ T

r P / S 3 - N A "' . ) —

In recent ’tlmeS the kindergartens of dur Provmce have
unden‘gdne 'sone changes.._ What' is the philosophy upon which

I\

f-.

* d,iscc;very based phirosophy which that*s a jargon kind of

‘\v

\-a

l‘»; word but ba51ca11y in essence what 1t means 1s that 1t'

;based upon the ‘ writings ' and beliefs ' of : a number of

;phiilosophers ove°r the past centuries and up to reCent

- L O R TP

> “ i , PR \"

,' times as. well 1nclud1ng people suchL as F‘rederiqk Froebel,

?
'

Py l

e

ﬁeﬁvey /ahd P}aget
phirosophers/r ané th'eir beLief in their phllosophy is

r’1‘.hat-r" children 1eann through activrty, they learn through

p ay -/:..vplay belng’f the most natura]f spontaneous way that ¥

cplldren/ will Zlearn yt's s”elf-finit;if:ted act:wity and
l N r.
':.1/;1 the class‘room we: should have that translated intb the
) r - . . ’

': L ,fact of haping the children /,and fallowing theni te play in

¥, .

I J }

[disdovery.

6riginaton bf the Rlndergarten ',‘:';' Maria Montessori, John:

-the ,present[Proyram is based? MO TN : :
Vo .'y-; R ) A ':._ '.‘:’ ,‘:"_‘ ) J"‘.- ' ! -

RESPOhSE ﬁ ‘ ' ,1'.,1’, b ;l” . ; '.~r-, ;"' D i \ ‘

Well the best Way to probably descrlbe .lt Succmctly is to

v
’

Questidn/1 ' '. r :": ..,.'._ ‘_‘. ~:\" . . \ “ .

say tha‘y; 1t -is based upon what we call the cognit.ive-’

¢ T
LY .Cognitive being the mental processes, fi_:/he,

i

Jean Piage't the{,most recent of those' '

.; phé classroom sd.tuation /and so it is bas cally cognitive- . .'.‘.‘.." '

.
"t
'.

o
I
PR
.
)
=%
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t

P educatlon fittlnq Lnto the klnderqarten progz:am‘>

" as well as professlonal

mu51c, you know, art btself

"thought - proc¢esses by waz;of,discoféry - through_activity,

"' through play.

L

Quest;dn 2 :,“-‘ o

Thls study ig concerned prlmarlly with movement education

ag’ a tomponent of :the program of: arts: edueption. Arts

; w;ll refer’ to music,

,'education™ ‘then, in this context,
How’do you, see arts

dance,: drama, poetry andmvisual arts

. e - g i . .- "" 5 ’_) | __' - ¥
o [N - & e
. b Y, ), - Ve Z ¢
. , " , 7 - o o ur s P d
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ReSponse LA ;-; RS ;Q,~. ﬁ,_;r3 oy s 3_4 s

., P N / . _ SR TS ; ." N /_-, [ _'_) : >

"Well I see 1t certalnly, and from a personal point of V1ew

\ : r "r
I thlnk that the arts‘are all

around us and certalnly should be a component of everyday

;

llfe 'in sohool and dut of school

. Unfortunately sometlmes .the arts are. seen as a frlll‘ﬁ' -

pure art let‘s say - art

’ ; 'f
educatlon 1s sometlmes seen as a frlll but I do see 1n the’
|,,. ’ ’ .
Klndergarten context a lot of room for Ses 1ntegrating a

, N 4
‘r.;J 7

lot of room for the arts belng able to enhance'other areasi

t..‘ B
A

of the currlculum ~ so on and so forth Certalnly I .do

see lt as a part of the klndergarten and through the other-

. o _ _ .
o Fes f : , .
prlmary grades as we11' N LR
o ’ R oy
. S % ' N
'3 . . 1 . .
: T . ; : '.'f g ? !
5 P . et R LAX . ra v -
. oA l ) P
;o ; S )
1 . l‘;‘ » " . " - " b ) * ’ .
< L L ISP -, Ty
. ~ ,’/L.

Question 3

How important do you thlnk it islfor klndergarten children_.'
In a- prlorlty list of -

.to. be, exposed. to’ thé Marts"?

really,,r-frp

y -

s

program content areas where would you place it? (upper :
third middlevthlrd 1oWer third) : , o



145

'Response

Okay, it’s hard to sort of place - there seems to be
people at all ends ‘of the continuum sBrt of pulling out
and say;ng shouih we priorize the/érts, should we priorize
mathematics, sh9qld.we priorize language and:so onr and’ so

~’forth.and in. the past and historically and{even to'the

‘présent.day, language and mathematics, as you are probably
' well a.ware,~ seem to get priority in terms of the time

allotment and the“emphaSis in terms of teacher attitude

P PR . 1

apq so-on.‘;These;aoaﬁemiq-areas seem to get a lot of

;;brioritf3.;albut I certainly would .like to &ee the arts:

- get - equal attention to .all the 'other‘ conponents. of

v

education - the academic, the sciences, the language areas. .
and the ‘arts.” I would certainly place them in the same
range w1th the others and so in the case of upper third,

tmiddle third or lower third, I presume the;middle would be

- . . ) - . ’
you know,: probably the most appropriate way to answer that.

LY

Question 4. - o L -

If we consider the kindergarten7curriculum as-a- “whole"

unit what percentage. of that unit do you feel should be:
n devoted to the arts? : - Ry

(0 - 10%:;11% - 20%, 21% - 30%,. more than 30%)

0 '

Response " "'jl' S : I{-& i .' ',,p
Okay..‘So as a runoff from that then.,. ' Well, letCS‘say'
: we look at kindergarten and we think of - it as. the

- sciences, the‘math, earth science and all these kinds of‘
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aspects. The lang%age. component - . the reading, the

writing, the speaklng, “.the llstenlng and the arts.

e
B

- Basically’ those .seem to be the three ma]or headlngs I-dan .

see as umbrella toplcs so I'would see it flttlng in the 30.

- 33%° bracket which is somewhat more than 30 probably'

-
- -

within those last two 'categorles that you have ,Ehere—

N from the 21% to 'above 30. s -{E -
2 . ' ":_":’ 3 ! N "’.\.Fm /‘6 R . ‘." ‘ " T
» ~ A ) . .
I A i . ~ ‘ N
':Questlod 5 . S
- i ap what aréas of ‘the.curriculum do you feer the arts caﬁ
o profltably be 1ncluded° I R -
Response .., -:.5 PR R ' T

Okay. ., I c¢an see it acthally belng a component already as

yo ’

well as belng 1ncluded elsewhere,\ but I also- see it

’~ *

N already as, belng a part of' ‘the phy51ca1 educatlon.f

Movement I know in the Brltlsh scﬂooi system for - example,'-~

. they have'a Very heavy componenttas I thlnk of At now. As

I recall I was 1n Harlow 1n '77 and T recall that every‘

v\_ T day movement education ‘was part and parcel of the whole

program w1thout questlon - 1ndoor and outdoor actxvxties.-

were of a phy51cal nature of’ creative movement dance and

N, N

that kind of thing It was- part of what ‘we' would call,

_,.r' M

'physical educatlon component. - So. certalnly ﬁhere Music'

— -'-\1'.'

educatlon deflnltely and the Department of Eduoatlon in.]

oL »meZ the past number ﬂ% years has put out a number of documents,

¥ not the least of which one is called gm gng ﬂgvgment ;n



:;'-‘,T‘ ’ 14‘ 7

43"

the imary Grades. So I -think that they have,started to
look at that too so ve;y profltably . movement and the

aspects of that. Dance and creative movement would be’

AN

very eésily included in the music progfam. ... in terms
of ' other subjects areas’-.certainly to enhance much-of

-what goes on 1n Language,.for example you hgﬁe dramatics-
dramatlzlng storles, puppetry and all these kinds of
thlngs . I can see some rnn offs s.c>me.a'ct1v1t1es',thatwi
1 could" be very eas;ly llnked with creatlve movemeni;:nere.f:

Healtﬁ‘educatlon too just as a component agaln of phy51cal

Nf
= s

awareness ‘= for the health beneflts and so on.' creatlve

"..'

l

‘movemenb belng an exerc1se that T suppose 1n one aspecb
‘ you can say is. sort of phys1ca1 exerclse“' So, I can See
v

. Ebme spln ‘of f there in terms of how 1t could be easily-

. related’ to those content areas. ... ‘and those would be'“f, ;
: .

' the ones definitely. "I am sure we could probably try to

force it into other thlngs, 11ke scxence,-but I mean the .

o

. ones that naturally lend’ themselVes are the ones that I.

i haVe just mentloned

; Question 64'

How ' 'do you percelve the balance in our klndergarten today,
"between: the promotion of/rpffective development 'and
cognltlve development? ST . o

‘(Just the  right . balance, bkalanced to hdhv11y ‘towards
,.affectlve ‘development, balanced' too 'heavily . towards
"cognitive development) : : '
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kesponse' ' T

[N

‘Okay, I think what I found and what I see when I travel
» around\the“Prov1nce is perhaps a 11tt1e bit more teacher
ease w;th the fact that vyes there is, much more to

kﬁndergarten"than cognitive, academic klnds of

.

R achievement 1f we believe 1n what we say about chlldren,

4 ,\'\

‘we” glve 11p serV1ce to the fact that chlldren grow in.a

.«.--~,lo . "L\

-varlety of different ‘ways %4 «physlcally,j emotlonally,u;

.socially,-1ntellectually, creatlvely, 11ngu1st1cally, the
| whole"hit If We say that ‘we have to follow through th "
w7 ppt that 1nto practlce and 1f we don‘t, what we end up

s . - with 1s what we have sometlmes been cr1t1c1zed for in the

, S past in the‘prlmary school systems in the Provlnce, we are
very heavily geared in the academics and on the

achievement of skill orientated"types of things,/ the

cognltlon aspects and whlle that is important certainly.

./pd/;;t to be’ downpla#ed, I think that we“have to promote
children’s'development'in other ways as;wel;}'physical and
affective;heing the other ways for sure. Thelneed;tq make-
a better"balance “there and I th;nk”’teachers in::thev_"

Province now are startlng to feel a lot more comfortable\

;> w1th 1t._.’. the change in the klndergarten program
'recently has made .teachers stop and thlnk'- I think

manycwof them stop and thmk ‘about Qhat 1t is exactly

)

are doing w1th chlldren in the_ ,run of the day and ... I

r’

think g they belieVe 1n the fact that yes the whole chiid

Ls\ there and we have to develop all aspects of tha




‘1Qﬁestion 7

'1 Response Lo

149
child’s development, then “we have . to _iook'lbeyond the

cognitive domain.

.'«‘\

”.How 1mportant do you feel 1t is for kindergarten tedchers
_to be-aware of the cheative, expre551ve, and communicative
~ functions of movement'> «

. L

(extremely important very important, import nth not
lmportant) ' _ p N o

R -, ‘ " . . LN

K . -

- *

. Well, I thlnk that is extremely 1mportant and largely; ' ’ 47

because 1n myfestimation, ‘I’ m ]ust speculating, I seem to'

: thinkﬂln‘the field now that,&h:nizgyeness is simply not

there. I know mydelf personally, if I wexe'to be back in.

the classroom 51tuation,.I would have to refresh my memqry

s !

on those aspects of children s growth, of prov1d1ng those

kinds of act1v1t1es for children. It’s not something that

we seem to ‘have gotten ‘a lot of empha51s on in our: teacher

training in the Prov1nce, and I’m pretty well assured that

¢
.probably other- Universities " and .campuses _across the

country are’ probably negllgent' in that area as weli.'
Unless people phy51¢a11y go out and seek thbse courses
they are not necessarily required or p;essguisite for . | \.
taklng other education courses. So I think yes, it is |
very important foroteachers to be madé aware.

R - ’ A "
\ . _—

-»- ' .

SRTRSE : -
Ch v
: A . .
. . .- .
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Question 8

e In what ways is movement ' education presently dealt with in
the kindergarten program?

/o Response

vzf' ' : ,Well the one way that I can deflnltely p01nt out xs Ain the

1 1

-component of the Battle Creek Proqram and the Battle Creek

. .is the Phys;cal Educatlon program for the prlmary schools

| \-; fr '{:‘ ,;Q: and there are some schools in the Prov1nce in addltion
.that have llttle act1v1ty 1deas ln that partlcular Battle,

, Creek program,. In addltlon to that, SOme schools in the
Province. are“also taklng thelr own 1nitiative by way of
teachers who have had a speclal 1nterest or a spec1al : -
ablllty in that area. So it’s dealt with sporadlcally 1n ,

"certain districts or certaln schools 1n the Province

: sxmply by a way of .teacher 1nterest and so on. But on a

; '  Provincial scale it is deait w1th so&ely as far as'I can

see in.the'Battle Creek Physical Education:Program. So,
and the' kinaergarten teacherf beiné responsible for all
aspects of. chlldren s development in. many cases,,they have

,fjto handle the. music, the phys1cal educatlon, the art

everything basically. "It’s sort of, although that can be

frustrating in:cases, it also enables the teacher to blend

in‘ those kinds of aSpects w1th 'the everyday klnd _of

sccurrence and so on and make it relevant. So ﬁﬁé\

qﬁestion "about how is it. presently dealt with in the ~

Rrovince was simply two ways: . B : . ' !

Yoo




"1 by way or.teacﬁers'using the,Battie Creek Program.
ideas e ' ' -
2. - or by wav of special teacher interest and enthusiasm
abogt it. _ . |

Questlon 9

RN 0

Are you satlsfled w1th the extent to which - there is
- emphasis on movement ‘eddcation- in’ todéy s k1ndergarten°
(Yes, No) Please comment. : .

¢

Response S .- . R '”ah()/n o

Well, given that I -just indicated earlier that,teacheﬂ! )

are not aware of it ... I would specgiate then that not

whole lot is going on except again’in sporadic cases.. -So

therefore no. Certainly, I can’t be really satisfied with- .

“the fact that therefis'something inadequate;y“going-on out

there.

Questlon 10 ’

bo you agree that movement educatlon SM 1d be a requlr‘Ed .

‘component .of today’s kindergarten program?
(strongly -agree, agree disagree, strongly dlsagree)

:

.

- 1

_ Response

’ "ﬂ. "Required" '-sort of have ~to have a further

elaboration on that because "required" to me means setting

-

up a formallzed progrdm and perhaps. a text book and

S - 151
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Question 11 °

If movement education became a requifed component would
_some component now in the program have’ to be e11m1nated°

R | .

perhaps you. khow . these klnds of thlngs._ So it depends

“_upop how ﬂar we_are—thxnhlnb.about. Certalnby I thlnk

“that we. shoqld'-take' some"Ihitiative~ in prOVl ihg some-

resource materials' to teachers and"certainly the

‘unlverSLty as well should look 1nto It but as for maklng
v it requlred R | thlnk of ‘e rlght now for example we

';have requlred content” areas.- They are the ones that have
b .

Va

"cﬁrrlculum consultants in- the Department of Educatlon now

MUs1c, Soc1al Studles, French in some™. caSes,:'ihﬁ some -

.:primary schools, and_so on and so forth_ ‘déﬁ'firéaiiy

- ‘.

‘,forth But I can. see .it: belng a heav1—er emphas.x.s or

’

giving 1t a heav1er emphasis W1th1n the realm of 'the

Physical Educatlon and the Mu51c and that’s something I

‘Just say off the cuff and I.know maybe it wo ld be worth

elaboratlng on further or 1nvest1gat1ng further, but I can

' see it belng glven a little b1t more\empha51s Wlthln the

[
realm of Physical Educatlon;and hu51c. These are the tyo

' e - . : \
areas where I see it more naturally coming in:

\'v . ’ .‘ . '

’
-

e T~

(Yes,' No) Please comment .

'152- .

"’represented ~fon »example,_ Mathematlcs, §crence,q Art,nﬂ'

- personally feel a need for example, a movement educatlon

T~consultant to,sort of develop currlculum and so on and so -

'/.



Response -’

Well not lf it was taken within the context Of the MuSic
or the Physical Education program. . “1.,t wpuld just be' -

up- to the teacher 1n1t1ative and teacher‘ 1nterest to sort

N -

of soe what balance it was given or. what empha51s it was

given ' \)_I_ think of analogy say Mathematics,' say- . .
4 cas A&

T Geometry.. ‘_We' know ourselves cmning through school

G,eometry was sort of a’ required component I suppose, for

- P

all 1ntents and’ purposes, but of'ten if a teache? didn't ' a .
feel jcomfortable w1t’h it 1t .wasn't addressed. Now 'I “ '
don’t ‘know - about you, but I didn’t get a whole 1ot of . .

Geometry coming up through primary and elementary school. SN
although I think that is changing in terms of .the nev
Mathematics program J.n the Prov1nce, but 1f for example
movement education was part of’ the Physical Education or

Music curriculum, let's szy as 1t is ‘Jnow basically it"s

treated slrghtly, ever so’ slightly, I would think efccept

/

’maybe a little more ‘in Music. Right ‘oW ...-lf it was .

given .., -that kind of emphaSis and left to the _teacher’s

discretion to sort of work 1t qQut .in her own ‘classroom or

in her own school. or his own schoo-l, then I donh’t see any . "'
) =TT o 'y '
reason why anything wo'uld have’ to be eliminated ,No, I

don't think it’s a matter of forcmg something out in

order to put sc;mething else 1n. .I ‘think kindergarten

teachers are well able and it's been proven in ‘the past

o certainly, to blend m a variety of . things w1thout having

F A
to worry about them or forgetting 'sémething else. ' IS



' Well as I mentioned, ﬁhe Battle Creek program f Physacal i:;‘

'ﬂthat is. disseminlted to all primary« teacﬁers \in 'the

-that we prov1de. " The other \is be ,way of that .Music jiff

' ‘title of 1t - "Mov1ng" waS“what 1t wa5~called'ind I recall
.1nstrumental music that was onsthose albums.. It was qu1te-'

. .
-dramat121ng a variety of things and acting out a lot of -

in the hands of all Primary teachers hre the _t

Question 2. ‘ PR - .

¢ L]

Does the Department "of * Education prov1de kindergarten
teachers with resource materials for the teaching of

Creative Movement? ” _ . ‘
(Yes, .No) ‘Please comment. _' - B ' .
L . L. R L
- .\' ’ v AT N ) “
Response . ' - o T T Ty R R

ren v W w3

' Education, that is a- document a teacher’s resource book,xi;};

t v Py

-

Prov1nce. So~every school shou;d have,9if thgy don't(

./).I"

already, a’ copy of that SG'that 1s one resource m teriaL.

.'(“-\A v N

P

> NS ’ 1 I. K ~.‘:_")\. u_l-_,,A;
document whichdl mentioned earlier whlch‘IS the mgs,ang LT
u*yement in- the Primary School and 1n additnum i know =.‘9"ﬂf

that...I was involved f% MuSic myself=i the schools for a

. _'-."
- P ]

coupLe of =years, and there are a couple of_ records e -
prov1ded to schools in the past that have ]ust musical-"' ,

w \ x;.).' . ' ',\-.
mo voice' just accompaniment - mu51cal accompanamgnt,and I ' j”',A(

'think of one was: by Hap Palmer I believe. I forget the

”myself d01ng some movement w1th chiadren based upon the - L

D\

nice -actually and. 1t really lent 1tself =weil 'to

different scenes according to the mood of the mustc and 80
on. So those sorts of things have, been dlsseminated to

schools’in the past but definitely the tuo that should be S

‘\

4 LRI, . . .: py ." .
s . '

'
s




", 1 B '_‘ P "
N S O
‘ \f./‘ ~ T
‘_.‘ “_ 'f'
h h R
Lo 7. T Movement document. o : T

Questlon 13 L _ ;&: S .~ : -...-_w. T

. ( ".§~'~What quallficatxens in&ludlng experlencg L do you

RPLe

t&"“teach xcreat“i\re mdvement%' N 'L" L ' _“_:"

;‘what' prqpor.:tion of the Ironnce 8 -
( posﬁess 3 these

. N FEPRIR S S . R
o . okay, In terms of ”~'~'WE'11 deal w1th both saparately-
';-__-"-; 'we’ll take quallflcatlonﬁa'and then expefience. In regards
| . p; 6 quallflcatlcms thln}{ that 'a prlmary physical

- K . RSP, .- u‘

o _ 'educatlon 'coux:se would certaml\y not go astray I recalf

° ; ' . ' '_' 'doing that myself and I' just here now trymg to thmk 1f \

v)

{gt Was a requlrement or not.. I seem~ to thin)c 1t Wasn t.

I seem to bhlnk that thls primary thSlCal edUCation was o

not a requlrement.. An: Was - the *actual art,$ pa_lnting,

. el ‘;-:‘-

: - - . colorlng, ethng and ‘_raw.lng, ) that was a requirement

a0 . L. ) /-

-fof’ all Prlmary teachers to thke but the Physxaal

-

oo IR

Grades fwas sdmeth,fng I tﬁk as an

s Lo . . . . . . - - .
¢ Ty . . c e e, . . N
T ot ‘\.-r-\ . . t . T .o A Loy N " . T
O . IR . . L. . . V- B . . oW
~ . g - - . .
N .
N N

bel;téve kzndez:gax‘ten teachers ought to have ih order ;'
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)Cindergarten teachers~ ajre respons;.ble ﬁor their children’si

\ ' physical educatnon"and muslt; but I guess 1f you did tha\;
e you are almpst saying that lf you ‘could ; szclude a’ qroup l»ffi??
g ' . 'of tgachers ‘who rare goj,ng to _pe kindergarten ’teachers and ) , l[
. say, yes bx all means, yo;.t simbuld be doxng this coﬁfs; Sut z
_ - #then whén they gO‘Out(lh thq'fléld WQO‘RQOWS what theY are :f;'?:f”f
| _I e ‘gomg to~ be teachmg and ﬁhén jwhat YGu"w‘Qili{i“have to do to
N "b -'_..\,k""make it q;yequuemeug for &113 pnmary’_ edhcatlon;x-. I’ dpn:’c , .
:' ..__o Ny ,would do;nyr )
S ST
R .2 "_
| ’ Eovement. It was':.beeauSe.ilt.Qaé'a sumﬁer schog:"poxurs‘é or,:'g:':.::"f.;.-;_-‘:' 3
/ & "“x;u‘t'"”'x? ot
. ~ [V.'recall a t:ouple Qf Q WlFl'}‘ c‘rcéat“lve_ , _ PN
4 | : movement angi\ s0 onsﬁnd : Grass .‘
‘ ;\1 : ‘the tlme,,l. w{\iWe d.fid Creatlve Movementﬂ were sort °f" Ef.' "

) . / "'Oh well *this is‘ vhiat creative mbvement is ,all about ':'7

H L < .,.,vﬂf. / /
; i

.’4

s f You know they. ~rea11y dldl’l't‘. have any real éOncept ofi"what
. .. _3‘:;;“";"] . ‘, 3

~ . it was,_ how cojxlc; t{xey really

: e "( , £ u Ay " 1'

.

Vo qualiflcatl,ons,, F‘,l? ‘thl'nk that should he, a_mmlmum m terms“

g 4 : ‘ . "‘,"" I‘.‘ < "‘ ' : ‘ ; ‘;"-

Lo of belng able tqe ,‘do - good j,ob ; w,1th .1t. i \;

B SO X e )

T \\experience 1 guess it's 'v,ary difflcult-..tc say,,
) . K i f’/ -) ;.;"“; - .,' ‘: ,’.1,. “

. . have expefrienqe in this are’a,.pefo;a you_, teach %mdbrgarﬁan
"%'5.‘ 1n thg same way':it wrb‘uld:l gay’i :

el FRENT .
Pl teacher you have #‘-0 ha\xre had 'Pﬁpef
. . . : ; ’ ’l - ‘: ‘ . l' ) .
- - when you hane «to start somewhereﬂ
, I
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e lnclmed to suggest that wé have tﬁ have expenenced _

> f ~ l|; -

‘::. E ' flnd by way of worklng that ‘they become verx good at

"certaln things.. lt'slonly through that opportunity that

7ﬂ they get-to deyelop that sklll jor- abllity '«_-, .j{_ﬁ

Cer T
‘becausfe ,1’t 's not a .,requirement /I would say

2 .~,\ v

',

""'"'défd.nltely 'm the 1ower ~end- of the contlnuum, ‘.there

.lndlviduals because often the ones who have- no experience .

|I . , "-I’ .
.‘\.‘4:. ”q " '_f' ,‘ . B ‘:.\ ) - ;. ) . . R - '..‘ . . . . .
L ¥ ,!.. :"-‘j' o :,- RN 1 o S L
Respons*.e (b) . R AT e T
-r[ '.' . f‘ ,’j‘ 'I I t ’ ": R :'" S ™
Iy . .

1

1

Playn.‘ 15. ﬂshe,,most .1mporta’nt medlum through whlch young
children 1éarn. . To what extent do you.s5ee . play as hammg
potentlal fOr- con{rlbutlng to movement educatlon" el T

» . ( ‘I !‘ [t Y
1 . -.\.‘ i | [ 4 1-"! E ‘\r.' x‘ . '._. . " .
Pt R cTe .t ey

alv‘- _learnlng. '

H

.\
-||

s-‘-up area' for example, they cam then gé to

.-,.‘ ',‘ \‘ .

Yo Y
.

\ IR A
anisée’ it

'go to the hp\iée-keeping

AN
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v
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qf they have had some in- the phySiCal education or music‘
aspect of their ‘whole education‘ they have had some;':\

exp05ure by . a teacher,' classroom teacher, or phy51ca1,

education teacher for that matter, or music to this area-

lcreative movement I can see it giVing them a little bit;,

more fuel to play w1th - just another means of play They

.could probably take what: ‘they" have experienced in the gymf,r'

or’ in the mu51c room or 1n the . classroonl in another

"

51tuation and probably bring that to bear on their ownv

‘\

: play 51tuation." SO it just gives them another option = a

¢

P: means Wlth wh1chfto play baSically,. Some children might

~

1

the up o ru~and others not but at least it’s an option,

._‘

QueStion 15A'

.In—the kindergarten the integration of. sub]ect areas is a

-recommended teaching method. What .are your viéws on the

use . of creative movement as a means of 1n€%grating
learning experiences from: those subject areas? R '

Response - :' 'ﬁ

Okay, there are c0mmon ob]ectives Ln certain curriculum.

areas for example, again PhySical Educatiorn Mus:x: and'
: . ' .\,.
’ phySical awareness,:

Health."Just ‘about: physical fitnes_
keeping the rhythm, keeping time’-
Creative Movement as’ making shape wi your body and these-

kinds of objectives - which I think '

in Physical Education, in Music in Health for examplel'

-

and art too because form and shape 1s there too. The way .

N . L e |'"

you know, I think of_

1uld be fairly common

.
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‘v.that the Department of Education Views 1ntegration is to

where possible ar\d where desirable to eliminate a lot of

overlap of the common ob)ect,ives. For exampl‘e again "in

’

the Social Studies - i:‘amily is there. So 1t doesn't make.’
_'a-.yhole lot of sense to do ’the izamily' in-‘Social Studjies, ’
and do _'family in- Healt‘h‘and so on and so forth, You
-would be beating your head against the wall tq do that-'
W‘ésting 'yj)ur time and a lot of the children’s . ‘time too.

" so. 1n the same way the objectives that relate to movement

_education that ara. sort of common can be dealt with I

-ﬂ.think whether 1t be .in a Health class or whether 1t be in ',"“ -

L

" a PhySJ.cal Education ag Mu51c class or Just ‘a general

~ T

act1v1ty in the claSSroom. . Tt doesn't really matter. but I

‘thlnk a conscipusly aWare’ teacher can help to eliminate .

»

the oVerlap there, and creative movement to enhance or ‘ o

reinforce learning in other curriculum areas 1s another

.way of integrating jFor example, directionality, concept‘--'

" of po_51t10n and %B' on and so forth which 1s somethmg.'-

- ~.that children need to- -know in terms Of- learning to write

~for example. . Directionality - left to - right and so on. D
- oo ’
- think: Creative Movement right there can help 'to- enhance '

that ability and- ob]ective - their general gross motor

“dev‘elopment, but also then later on w1th fine motor_

'development Whlch gradually comes after the gross motor.

iy 3

',generally like to move and they learn through that-:

X through involving their whole bodies and at that age, the-'

..‘. ’

80 I think because young children are active and they ©
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' "age of five or six and four in some cases{" they @stil_'l.
. .q .o
at the stage where their gross motor development is

~

starting to get fine tuned, 'I think we need ‘to give them a

- lot of opportunity for” full body act1v1ty ba51cally 'So I

S o _think it cah enhance learning as well. . ~§Ff
.'3_;' N ] . . . . . i ) ' A
Que__sti'on 16 \1 S o g - z y ,,.-7 N
- e ‘Are .there present y - any plans w1thin. the Prov1nc1a1
R .\ . Department :of Education for modifying. the” kindergarten
: ) sprogram w1th respect to movement education? = - R
i N .. (Yes," - No) If yes, could you please specify L
, ‘ ’4_ '_g ”f ;“:" = '.py;';_{ =w .“Vj;'f
TN : T R A .
Ao TN Response R i

Not that I. know of at any . formal level '.Although T knowﬁl
, :

that when I go around the Prov1nce and certainly in the.hm

g

‘ K; ggrggrten Gu;gg there lS some reference‘to the fact of

- the importance of daily phy51cal activ1ty but 1n so far as

j specifically' relating to” movement education, no,_ there"

‘.”; hasn't been but the Physical Education Consultant here at'

\ the Department Sheila Anderson, when I went through some_-

:;h}‘ "{li~ of these things w1th her she said - :'“that makes me think
o N you know,'maybe we. should look into other," hhen ‘insofar

oy she gets a Primary Curriculum Committee ‘on . the go. ‘But,

no presently there aren't any direct plans w1th regard to

L

...f,;r"mOVement education specifically.
ool L.
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"educators in the Province and Consultants and ‘SO on. So I

make, if any, which would affect:

‘schools is for training to take-'place. ‘So I think more

Response

-~ 161
Questlon 17 , S : N ' €

If you had complete autonomy over curriculum planning "in
Primary Education in our Province, what changes would you

" .(a) arts education in general
.(b) movement edu¢ation in particular

Py

'Well the obv1ous forerunner of anything happening 1n the,

F]

s arts education basmally Z the general arts. I seem to

wr -

,think we are as a. population, I don't know if 1t's all

; across Canada )or /not and perhaps 1_t’ ‘is and across North

o

America, but we don't seem to have a strong empha51s in

A
teacher education on the arts and I am not sure if any

- Al

‘other country does, probably they do to varying extents

14 -

aspects, arts is something for our own general knowledqg,..._.,

-and then is sdmething to pass ‘on to the children, is very

. N
1mp nt. I § ani sure that the Arts Coun01ls across

"“‘Canada would support that kind of thing and tkL“ Arts

1

‘think \therel, if I had complete autonomy I would look to '

P'rovinc,e -and - look there j;n_itially and then_-more

inservicing in the field afterwards. "When teachers get in

|

the field it . is always helpful to be kept in touch with

' '.the latest developments and one thing and another whatever

_”subject area it happens to be related to an. in the arts

o . : ' A
i R . ‘ ., e

g but I think that  an apprecnt'ion of the arts in all

. .3"-
WY,

:the un‘ivers:ities, to the training institutions in "the

.";_ .
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‘ . area ‘wd could do with a lot more of that. And some '

;ﬁ{", | : creatlve'lnserv1ce 1deas for example just gettlng teachers | '
e w o ‘; ;ogether to share 1deas that they have -gome’ up with .

SR o themselves,.that kind of thing as well as‘disseminatlng it

from the Department of Education whlch is sort of a.more -

S

?' "' formal“structure. Gettlng at the base level at the school

o

#" o,  district, level, getting’ teachers\to talk to One another
] . L s ‘ [
S\ 1.' about én idea about Creatlve Movement, because that's -

o really effectlve when' otHer \teachers see what other
o N \ ) _5’._ \ e SRR \_‘ . "
et teachers are d01ng, and Shella mentloned to me when I was

A RN

I;;ifﬁﬁfJ. «ﬁ" speaklng to her last week about your tOplC, she mentloned

‘. :
.- .

that she had just c0me that mornlng from ‘a preSentatlon at

(/

EERRN the Integrated Sbhool Board in St -John.s:,yhereby. a™ :
klndergarten teacher. was demonstratlng sqme .movement . :%

-,". y . educatlon ideas that she had used 1n her classroom and she.

T was really -impreifed. ' She came back and said some’
teache'rs' in. the audience were skeptlcal : Some of them .

é &

fﬁil, o f' were saylng if I had twenty—four ‘of my/chlldren d01ng that
1n the classroom there would be absolute chaos, but there fii

were just as many others saylng "Oh‘yeah maybe I'll try

.

) that" = maybe that wou}d be worthwhlle looklng lnto., And 7

-
. ¥

o 'f as with any populatlon, teachers :or* otherw15e,f in -

-

business, you Wlll haVe a few skeptlcs, a. few people who
.'( ',,. . . . J .
A Con won’t feel very comfortable w1th it but if we can reach a.

o o ff lot more chlldren by reachlng a. lot more ttichers, I thlnk’

‘\l o _ :’; we. nre going a good step in. the rlght dire ion7

. " . .
1 . . . . Lo . . ....\ B . oty
Vo . . N .

Lt . PrE R o R . . -, .- [
- - . . s R
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Interviewer

I3

Is there anythmg you feel that I have ovéerlooked?
there any pertAineht 1nfdrmat'ion that I should have?

o . R R . "

i ) . N -
. - ” L
‘ 2 . - -~ .

COordJ.nator for Early Chll,dhOOd Educatlon

v

Not that I éan think | of . I thmk you . were

£ a irly

comprehens:.ve there in your questloning and if at any “tine

in the future—‘ J.f you want to, pursue somethlng .else -
certainly glve me a shout . But, I can't at the ,jmoment
thlnk of anythlngv elsa. S
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':.phzlosophy,' that each -Sﬁlld 1s' unlque' ‘and - is .to bei

much for‘movement‘educationi -,

d B ' TR | \ 164

- . - . . R . . l‘? .
Interview with the Coordinator for - Primary
Education in the Province of
Newfoundland and Labrador

Queetion 1

«. In recent times .the klndergartens of .our Prov1nce have .
‘'undergone somé changes.' What ‘is the phllosophy upon whlch
" the present program is based? -’ P

..
\

4

tiRespOnse_:;ﬁ

'The phllosophy of th;s' program is - a 'commitment to

ind1v1dua11zatlon.f I think that is the very heart of the

y ll.

accepted as: éﬁch and taught as such. We have a cognltlve-

t »

dlscovery approach,xO ‘curriculum which empha51zes act1v1ty‘f

1earn1ng and play in the klndergarten.f This calls for a

very stlmulatlng classroom env1ronment »responsible to
V

chlldren s cognltlve, affectlve and psychomotor needs and

I thinh by. looking aw that you will see that we are very .

kyestlon 2 : S . Zo- :

This study is ‘concerned prlmazily with' movement education
as a -component ‘of the -program of -arts .education. - ts
education then,  in ‘this context, will refer .to mus

- . dance, "drama, .poetry and visual'arts.' How do you see arts'

education fitting into the kindergarten program° ’



‘kindergarten Guide although not -titled as such, arts

. / 165
Response * N

~ .
I think that arts education has, been fitted igto the

education, but when you look at the sections on art,
music,,. language, physical education f wﬁich. actually I
wanted to term Movement whex‘ we first were doing it and
the Whol€ mgamatronﬁf—the—classmom,“thww I -

think ways of implementing these sections we - leave to the o

'schools but there =Y where you got '~ you know, you have

W

your arts section there, although not title)pe\c‘i'f.ically; '

rts, but permeating the Whole. o . o

¢

o o :
L r‘. . o “ - . RN .

Question 3 S e

A How :unportant do you think it is for kindergarten children

- Response

| third, middle third, .lower third) = ‘ )

to be .exposed .to the "arts"? In a priority 1list of .
program content areas where  would you place it? '_eupper

)

-

N .
. o

—'-'I don’t very ‘much like Trudy, the idea of@ priority list.

\ . N P

- It makes me’ feel like a very rigid thlng you are setting

out, but I-think the ‘integration which we have been

_t'alking on 'kinderga'rten of those experiences of movement: -

—'example in Music, for example, is highly recommended. I

-

as well as certain discrete lessons in movement - Fo{

”_don't know 1f you would call’ it a priority list but, it is

._,-:highly recommended and that for small children - that age

N
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) : - ®
» . f1ve years, that movement shculd be part and parcel of the

total curriculum.

-

o ‘ Question 4 .

If we consider the kAhdergarten curriculum as a "whole"
unit what percentage of that unit-do you feel should be .
devoted to the arts?

(0 - 10%, 11% - 20%, 21% - 30%, more than 30%) F ol

’
[} i .. -~ r

ST e D e . o : . L
S R] Response o ' oy, : I o T

In light of the response I just made I suppose agaln 1t 1s

S S PR 3
: B

dlfficult to p1n down a percentage but if hard pressed I_

'ﬁ', . o ~suppose I wOuld say 30% or morq'because of the 1ntegratlon
| w1th1n the various areas you probably end up with rnore
than that, you know ... when you look at. your full

kindergarten day andleay how,much "moVement".in quotation

5-,"ymarks did really take place. You wili find a lot of it

I'd ‘a4

e . did. So I don't thlnk you can go. below the 30%. anyway.

.\\E)”' ' Question 5 o T .o f,'ggf , . “E ﬂéf

In what- areas of the curriculum do you feel ‘the arts car
profltably be included and 1ntegrated? . -

“

. . “n
law . .




-

cognitive development)

Reehonse - ' y

La'nguage' of course, very much of it. Children m.i'mé,.
pantomime, role plaf'." You know, even their ‘little nuieery
rhymes . They are going to role play'ﬂgmp_ty_ﬁmm;y 'and.-'
fall 51'1 over the place, and this is understood._;-Social

Studies, Music, Art, Drama, Physical Education, so many'

areas.

- A
W ~

Questlon 6. e ' ' PR ' ‘

% C - - o -
How do you perceive the balance in. our kindergarten today,
between the promotion of - affective development , and-. T

cognitive development” A ‘
(just' the right balance, balanced too heavily towards
affective development, _balanced too heav1ly towards

‘-:',
Responée ’ T T .

I would. hope, although 1 must 1nsert this p01nt here, that

speaking: to the Kindergarten Gulde I: always say as Cha’ml‘.xe '

{¢

. Brown says,... "a gulde 1s a. guide" It only tells so\

1t again,, and because therev is SO~ much trOuble w:.th

r : 1

gettmg it together in cover, that you miss some of

the good th.mgs you should have 'Bald and then are o

dlstressed when yOu look back on. it, but still t'or alli-

.that I would hope that there is just the right batande ',
', between the cogm.tive and affect.we because again '_anq
again we try to make tha,t point when we talk about for .

exarh‘ple, ‘ the characteristics of. the child .and so on. D eee

'much. When you have lt written you wish - yc;u‘. could write

-

-

a5
X N
DA

e,



3 \ ﬂat happens, I suppose behind k.Lnderqarten doors we can't
L - account for. Are, there kindergarténs, and I tf\mk there‘ | t\"
' o L are, . thet. jus tress ﬁhe cogm.t;ve regardless | and Will : ‘:\

, " 'regardleSs of the Guide, regardless of agly _g&gegiegges : q‘rﬁ
o "which is our hand in-glove resource packade i;o go along *‘ {;
) w1th the Guide. x If these two were followed as strong« ‘\.\

. CJ f o guldes, affectlvé and codnltlve development would be;\ : ';«“f\ 1lh

S balahced on 3

ULy 3'.
' 1) . 3

But agam there are sOme classnooms Lthht,

w

l{ow _mn ortant do you feel it ish, for kihdergarten jteac;hers;
~to! be AWRTE tbf the creat.LVe, expresmve, and communlcatr\re
funci;idns of movement" S SR O L !
,(bxtrerqely '1mportant very .uimportant
1mportant)

~‘-.-..-uu A
SN

B A L N Pa TP L
. 3 [ . . *

A I SR

";, Response _".,' T s

; thi?k vm;y -, mportant
i , ‘ becaulse t° deVe‘.lop Creatlve power and that’s wh_e
: ..: | . E hOPlnq to do .m ‘mowément, :
. “ '_ e which creatiwty c:an tflounsp and . s extreme1£y
: ,,. " . ‘ . importantr for the 'kinderqa,rten teachex': lto realu,ze that. .:_';
l. i ) '.'-';"_' Ou}: kinderga;,;en tanhere are encouraged ‘you~ kndw in' the',},‘

R e x Guide, . 1n- . c s;. and du:rsihd* 'J.nservice t




. justthat. That i about au you can do -about it as. an
_ educatlon cons’ﬁltant s ‘
. : A ' . ‘ | ; ¢ o
3, S R ‘ ‘. ! ’ . | ' )
WL U Guestiond oo .

o T N ,\In what ways 1s movemeg ducata.on presently dealt w1th in -
S he kindergarten prag Vol : “w CoL

7

oy
A
A

Wenl‘, , presem!lY 1 3

YOU (i . v '~ . é ?‘ch ' thEre iB
, empha(sm -1l 'm Ya
NC') e \Pléasa cth\‘ent, 1.




. '.-:-;- . soft pedal in’ the k%n?ergq;ten by‘allowihg for methodoldgy':':;'{% K

O 1 ’
_ S,
T RS ell, I'm'never eatlsfied w1th Hhat goes on in-curriculum o
Y, ".".‘"‘, - : f‘ Wes L ._‘h [N } : IR A A r-: ‘( . . :l'
R K and I think itlp a,good way.forﬂus to be. I don't thlnk ;
- .-'. S '/"-' '.' i S .r,\ ) e "“‘ "(4" " ,‘ '..'I Yoo ! .-
g we can be satisflearwith edncatibn with curficulum elways o
LT o }~ qwe ali nqed io do mofe:*fTheeDeparkment of L
L ; ‘ ‘o morelend the Univérsity“
-;fﬂ-.‘cf?i " certalniy hblds fOr movement"educafxé ' ?L:ﬂﬁtbiﬁm
- . . .'.. . ..._ : .-' ', H ‘,(_ ’ .fl':. \’

|

f}somet1mes)<parbicu1ar1y you knoﬁ‘for us at the Department

"
'.x\

- :‘_ . level ‘or school board levei ,wei are eaUth up 1n' a's*ﬁlEﬁfff”

- 3 . ,.1
. » “ )‘ | ..l_fc H ..

differentiated currraﬂlum very hlghiy, t whlch We try to; ST

. S of integratlbn. =But stlﬂ fwe:need to do\more on 1t.1;i paven
P LIRS : RS t\.;.‘;'A,. { IR

that We nEed to' nge.i
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T don't dénf : t'othLderatxon.;f:_
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e Question 16; .?u:” ' 11

. ) - N ". \\, ,,"-." ' ; . : .
R ) you’agree\that mov ment education should be ‘al req

;. 7 copmponent bfitaday’s kindeiéarten program? '

e (stronqu aqree, aque, disagree, strongly disagree)T '%I
S N ".; B R U PR N IR LE )
. SIS S SN S B EANSS e e P L S
' N R R, S T SO Vo
Lo ReaPoesb .';-.ﬁ.:é , l} '955 X :’ AT T IS I TR
' R I‘agree bfcéuse I thinkiiﬂ 15 &ﬂf qdired c?mponent.ugvoulf ;j;: R
. ' . i. R N ;f 1 l. !“| ; .'Z.' N
© " know I think‘;ip is*'ﬂ ‘rqqp Aqqmponént iif it 15‘; .
- LR 1 “:,x RUNTE ~;:-; R
implementad in Ehatclaserooms,‘ball ghqt's anocher stor¥ i l i :
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£ doh‘t thinkﬁany aSpect would have to be eliminated
lfbecause again we looked at that closely and we felt that
ﬁlntegration takes care of overlap. That was the statement
?{Lﬁthat came out of my committee on Kindergarten which
.~floperated for quite a- number of years and we looked closely

“5fat this idea of do we- have ‘an overcrowded curriculum,

: and
(] “‘we felt we didn't, We felt it: was the way it was taught

ﬁ;f:“ifi o that makes it overcrowded If you re looking at pages of

fi bzworkbook or follow1ng pages of‘:‘text -or basal reader,
A fifff;.well then you re: 0vercrowded but if 1mp1emented properly
S ELU ";"'we feel that some component will not have to. be eliminated

4'}~5 {: . B but that the way of teaching the instruction of strategies'

. ,
R P2
‘e
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e
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' L .'and techhiques would take care\of that. LR
I.“. .". ) . - N " ) ; JIEN . ) . I . . ': . ,I ) .\ .'I . " - ) . i
- Queetion 12 TR o L . ’
'-'i,-ﬂ‘-' D Does the Department .of Education provide kindergarten ~
S " . . .teachers. with resource materials ‘for the - teaching of .
“,... ' Creative Movement? . e ) B s L
- et (Yes, ' No) Please comment. . . ., "
‘u ) ' ‘ ,' . N .- ) . ‘. v
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S

provide materials for Primary and Elementary; grades on.l_z»"

ﬁlate‘ meaning in educatlon' and the w?y things movemff _;
. esbe¢1a!ly at
’ movement

‘ Univerqity You know I think you are the first student we

" this we used to do a lot oggﬁ?rk on - Grace Layman’s six-

.to twelve-year-olds.f We nevi

j'kindergarten movement and it_would,I’m sure be accepted

T

Response .' ' f ”_= B 7' L '43. - L qiﬁl_c,f
Now, I think I'm g01ng to have to say a no to that to ‘the .. :‘.Z

extent to what we would like to present. to them. We-." o

-movement _ You see, I don’t think it’s. only of late years,f

a

;Department. Eight or ten. years that this

1dea has ‘been pushed-- more even by thea'

'-‘have ‘seen down hefe talking - to us. about movement so, and
- a11 that - makes a difference. We are a b1t more consc1ousﬂ

:now of ik ‘in- the primary guide 51mp1y because you cane to,_

talk about it. The Department and School Boards need to -

-

'provide morerresources on movement. I say that, We have

entered it into our program

of studies .with kindergarten.- It’s t!b had_because a lot

of the szx-year-olds material there is very applicable for. : ’j-.

the five-year-old and so ‘we do need more materials on

'that}. It would be a good job for the - University you : know'f T

to come out with some 1ittle document as Grace did on

/

for school supplies: -~ . ,ﬁ o o -
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'_Question 13

f (a) . What "~ quallfications includlng experience do: you;

_believe kindergarten teachers ought to have in order
. to teach Creative Movement? -

(b) ‘In your oplnion, what prqportion -of. the Province' s . .
-+ kindergarten . teachers currently possess these.f“'

guallflcatlons? j ‘ x;'

"(o -»10% 11% - 208, 21% - 30% more than 30%)

.G«I

Response (a) o o ‘_- ; :f,:

‘Well, I think that's a kind of University problem too. and

I thlnk certalnly they do’ need educatlon in it, Whatever

partlcular courses the Unlversity can- supply on’ it and'

probably it should be and perhaps it 1s. I'm speaking now
w1thout little knowledge of the matter. I-haven’t of late

'looked 1nto the University Syllabus on prlmary ed cation

but I would hope . _that ;t is part of getting a Primary'

it should be there.t.‘

| SN

: Response'(b)‘?- o , .“l ' "f thﬂ

I. don’t, 'think very many. I wouldn’t like taq make a

Sen

“_ B
stics deal. Gary Hatcher could I'm sure: because

I- went to'him uld find tJe answer but.. I would noti"

- S

inservice on movement over the past tew yearb, Gracef“hy'

‘degree I don't know but if not it should be.' You can't‘:

" talk/about, it and not do somethlng about 1t, ?ﬁ/ﬁrobably .

statIment on the percentage. _‘I'm not sure., That ‘s al.’
‘he’s looked int all ‘the qualifications of teachers and if .

' '_think that very ny have. f wd have done ‘a¥*lot -of:
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.iayman's work but'that is“rrom'Primary'up; ' We’ve done

H

work on it and I”ve gone to profess1ona1 days where 1t'sf-

'3

. been part of the professional day but I. don't”think Just

Imaking a general statement that very many teachers haveh

a

Question 14 .;f,., 2 - ~ S - Lo TR

¢

L

Play is the most important. medium through. which ‘young-

_children learn. To what extent do you see play as hav1ng

potential for contributing to movement education°

<

Response

"the. kindergarten. Bernadette who has the kindergarten now;

"times. . Yes, very high potential and . that the teachers

. have an understanding of what play means. :and. that parents,

*hdve an understanding that it’s fust not chaos, that lt is

learning through play

[

Questidn 15

In- the kindergarten the integration ‘of - subject areas is P

recommended teaching method. ' What are your viéws on the

F T B -
N . i

[ Y
-

:“High potential reaﬁly, because wé’re 1nsisting on' play 1nw

”?fOr ‘the Department makes lt part of her 1nserv1ce at all-.

"use of creative movement as .a means of integratingi
.learning experiences from those. subject areas? S e



. To19s

Resbonse _ EFE L - N

T think it .can happen in almost all subject areas’ in the'

kindergarten and ‘in the primary schcol for that matter.

L;;; o .So I tjink 1t 1s a great force for integration. o

. B ) R - e \
L . s Coa -
B - . [ R
& B v o ' : P

e Question 16 ]."' ) o0

Are there presently any plans within the Provincial :

rogram with respect to movement education?

~\h:partment of Education for -modifying -the kindergarten
(‘es, No) If yes, could you please spec1fy. '

S . Response

: f?Well the authorized guide which ‘is what it claimed to be,?

~ .. . K only- ; guide.f This is kind ‘of a misunderstanding
.\[ : “.\sometimes in the Province ' We have authorized guides but?}
AN they re guides and a guide definition is you have some

Hy I - deas here but you have others of your own, we hope, andq

it allows for fleXibility ‘of methodology and that's :

2 &

"written down in plain print in the Guide and therefore"

¥ \ . ,
. -movement education can always receive more -or lessn“

3

“5room ‘there: for it because the\ﬁuide is" a flexible Guide;

" What probably is needed are more movement resources, you
_hfffg';d A know given to the teacher who can't We can't hope to be

, B g creative every day 35 to pick up out of our head thisi"“

P .

- . >
e -movement. I suppose for*us the bottom line is money, but

Tattention if the School Board sees £it™? There's plenty of

and that wnen she's caught in action upon a kindergartenx

floor. She certainly, I'm-sure, needs more resources in'



-_’movement and it"ﬁill probabiy deal witﬁ moJement a. bit

\ more time to 1ook at materials and so on._ But I would say

'education..

:.fQuestion 17 ;:' - ,;'

'_This question bothered me a bit. because we're mOVing now

ifrom kindergarten to Primary : -our Department ,og '

“Kindergarten one . claSSification and Bernadette. Coady-m"

'Primary Guide which will deal with arts education and**

. more now since I have had this opportunity to speak to your?”

. as I said 9°°. These things have to suriace you know and

I don’t know if it is. I think it’s a matter of finding

k

teachers need more resource materials regarding movement

: ','l;!m‘-' ‘,.
RN

: -

If. you had complete autonomy over curriculum planning in.
Primary Education in-.our Province, what changes would you

”make, Af any, - whlch would affect' 4.“9“““‘-

(aii'arts education in generab . ) .
- (b) movempnt éducation iR part1cu1aé7 S

LT . LA
1 -

Response g N ' S ' N ,f‘.;';.;
TEa e o PR \ U T

Condon is there. Then‘we have Primary educat}on and theng-

\ .

. 1 ' '
e . o

be brought "to our attention just as certain things aréj:"

brought to the' University s\attention., Certain points of:..

'stick within these. We have now “made Early Childhood#}ybaj

'Elementary so we ve moved from it now “in this questionx_5;7

Al I can say to that is we are currently deve10ping a;ﬂi”'

‘Education,_ ‘rightly or wrongly. ; But it 1s like more A

x . X;‘;"‘/J' "

. »
Ministries of - EdUcation, we make certain categdries and we_;

S .
v,

&

~

..
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.curriculum need to be brought by the University and the

_School Boards to- the Department‘s attention. So I m sure'

. »

that we will deal more with them now.. we will probably

-again that some inserVice needs to be done on it. - ,Who

' -program coordinators in the district and they are supposed :

take a speCific place where we will speak on movement

'~"_-education, but yhat I would do about it ’ can only say
iadoes 1t7 well the. Department now usually ‘deals only with:

. '_to go back to. thei~r teachers but whoever does the work'_

With teachers I think more inservice needs to be done on"_"

. ‘. - e ._‘\.' .z ‘.—

) this aspect of the curriculum as on many others, either", "

oA . .
-t s :I

: ..University Aor» the Department 'o:_r' the School . Board

coordinat.ors, : or teachers ~gett1ng together themselves are

2 A

sometimes bettefr than .a11 of, us: .86 T’ would think that ’

A
sy ke,

'-'much needs :to be dohe and, probably that's the kind of‘

""f‘changes, you know you would make if any That not 80'

.

{x

much although I think that's 1mportant, the 'ceachers hqve '

.

P !

:"enough because l’ don't really see .and. I’ve said this.

often, I'm not only saying this on tap‘e I don't think you'.

responds in her.classroom, because the kid up there in the:”

University is gone in there as a matter of pre-service.

.She s never been or he 8 never been in a classroom, _but

\

and T think that inservice has to be strong in a. classroomf,-

and that's probably one of the changes I would make )

b

_education 1n 1t i university education - but that’s not N

when they get out in éhe classroom it's a different story L
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N e _ regarding movement-edut:ation,' language arts or whatever.
:':..' " . ' I think the teachers need a lot of understanding of the
W\ ':-programb. I think creativa.ty must’ be encouraged in. every f
oo ' aspect of daily activity in the kindergarten and in the ‘- -
_".L"" '.'Primary school and over extended periods of time and it's N
Ty only with time that the teacher can do that T \ P
I o Y
' fInt'erv'iLewe‘i‘"l R R B
et o ' e L \ R L
. LT I8 there anything else-- sister that you feel «I "have '
Fen TR ,overlobked thdt would be pertinent to my thesis? R
* . ) - L s . ; B !
—~ _-'« . ,.poordinator for »Primary Education : _ 7.
» o -N I think ,it's very excellent really I thln}(" it's a
L _ LA good thing f\?bring to. the attentlon ef the Department of ..t
. ‘ iy_:dulcation. A really do and I think for the University
too, it’s a good thing. It will make a comment that for
. the’ qualificationsthey expect Primary education teachers-
that\ it be included the'r! We’re very much for it CIN
' tdunk if you read the Guide, read within the Guide and 1f : _'
o you read Ea_r_ll_ﬁxw and read into it ‘you w111 see *
raff : B .
o : that realLy movement teducat,ion is there. ’_ ’_ . . : "
.‘..-.' J’Z e . . ) " ‘e ) ...
'. .“'."I . . . ‘w 41‘ : . . = e Q.v‘ ﬁ
K BT T = S LTSy i i
‘..(J . » ) - .'Q . . o !
i L - / Y S
: ' % A - YR
, ) e g ' \ ' A
::;f":i' o . ) ' ot N ‘; n ' b ‘_\-‘.__ .F‘ ' R
E'/l_ ’ - ' ,.‘l ';. - e I‘:‘J Y - B ‘ﬁ‘ of ‘ 1‘,
o ‘ . i - o . ) : ny
%:va‘. “I . . ' ' A . ‘:,""(':'.,-‘.':
TR L Vet LA AR R . S i
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L Dear- Teacher ‘, L P L )
“ﬂt‘”ﬁ‘.ﬂ . ‘ In the wérk: of my the51s for the Master of Edugation
o ’,*i degree I am conductlng a survey which focuses on movément
' P “education in the klndergarten. Among the aryeas of- 1nqu1ry

S e are:.. the extent to’ hich kindergarten’ chmldren receive
R . -. instruction in Creative Movement, ' the 'views of
o7 . " kindergarten teachers. ‘on -their preparedness to .-teach :
“ -y - Creative Movemeht, and the needs of kindergarten .teachers .
v .7 'in providing’ movement edhcation.,éz;o assist. in obtaining
.. this ‘information.” seventy  kindérgarten teachers, . two
.- representing each of the’ thlrty-five schodl boards .in: the
";‘,Province, are’ belng asked to complete the. enclosed -
-questxonnaire. " o e ) ;u.‘,,, ‘

\" ’ . ",_ .. . | ) ' . . ‘-' o
E - .. - < _ The® questldhnaire ‘should be completed and malled to,.-
-me 'not later than November, 17, 1986, uéing - ‘the enclosed

stamped envelope. . o ’ '

-,

L B .o

o ' Please be assured that your responses will :be kept in
o strict confidence.’ The’ code number at the top -right hana
. corner -allows the researcher to: determine whether or not
"you have returned the questlonnalre. n%%UW1ll not be used . °
to identlfy you in ‘any: way ln the coding and analysis of;“

data. v . | ‘ S §
S { “Thank you for your time’ and effort. \Your'asletanéé
R very much appreciated _ : . -anc

‘. R 4

"

I o .- . .. ", . . sincgrely, 5

AL : I , Trudy Dwyer , - e
I o S SR Yo e Graduate Student Lk
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Please place an (X) in. the approprlate response space for

w,

items 1 - 4. C -

fSek::

1.

n2.

,Age

1.
2.

3.
4.

5.

1.
2..

37
4.0
5.

6.
7.

How.

- you

1.
2.
3,

'40

5.

Femaie l.l...ll..ll..'...l.l.
.Male

.over

-conjoint Degree

One tO five years LR N R R

‘More than fifteen years Ve

2, .- o -~
- N
P ' \
EG A . 3 v
.o . N ’
. v RV
1 . T NN \\

-.000.0‘-.0.1--.0.-.0..‘._0‘.-00..000'!'0000

R ol -
ot . A !

at last birthday:

Under 20 years .....eiveelane
21 - 25 years
26 - 30 years
31 - 35 years
36 years ..

’
L S N L A A L

0......0’..-.‘.....0.0..-
l.l.-l.....'CQO(OC“DIIIODC
e e e 0 9 v 0 s 00

<

What degree(s) d1d you receLVe7

<

e 00 00 u ¢

Bachelor of. Arts (Educatio

Conjoint Degree of Bachelof o)
and Bachelor of Arts
Conjoint Degree of Bachglor of Education
and.Bachelor of Physica¥ Education:
of Bachelor of‘Music

Bachelor of Arts (Educatiqg{—:flmary

Education

‘uooooooo.oco.oco.aoooo

and Bachelor of

lementary e e

.ooooooo.p-

Music Education .............
Bachelor of Education as a Second Degree e

'
. .
' e
¥ " l, s
. E
181 -
¥ -
, .. B
-,
4
» ‘-
. »
? o,
.
L
V-
~T
N T
. e
— . LT
. o .
¢ <
o
1 s
ke
o
°

3
r

Other (please specify N N

7 s

.
-

many years of full-time teaching experlence
had7 ’ . . .
Le‘SS than One Year oo.aooo;--o.u-oooo.oollvooo'

Six to ten years .....cce0c.nn
Eleven to fifteen years .....

. L N
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‘contribute ‘to- children’s P RS SO . i
kinesthetic development.u‘“ o 142 3 4 TS
I am able to locate sufflclent ch - _ .
teaching resources for an .- . o o,
enriching creative movement " ! .
. program in my class. . oo 'F 2 3 4
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My teaching methods reflect the ! . T M
importance of movement to the , i R

I find the children in my class ‘ - S “if“\ - f >
responsive to my efforts to” I Lo

promote movement education.. -, i 1 2 3 4 . .

In my class T placeqmore emphasis ! :
ofi laying:the groundwerk:for the =~ LA T
" Basic skillsJof literdcy and 2 :
Jhumeracy than on the creative . .. Lo

arts. ' . : ‘1 2 3I~ 4
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} Plerase circle nonq l‘rés;:dm;m tp
B the follow;ng code' or

eacn questioq accdrningfto
if . i b : . ,

X

" —g .,_s-'} v
1 ; strbngly agrbe .g 4

é y mgstly agreq §

0

I ?dstly disag%ee5
. . 1} I el r'
' ;14"' '} ),stf‘orlgly dlsagriee :E*';

j'"'-' > :j ;{»

fCreative Momeméntnis cunkéﬁtiy“

: one of theéiminor - pon ts«of S L (R ST SRR SCAE UL A
o the ndeygarteﬁ urric '.;-%-?f PR ;th 3’.:S"-.~ o

s« 77 7 1. The educdilonalrﬁalue 5”’ SRS A

. .- 3
- i ., Creative Movement ‘is! lattlea , i o \. §
A unders€OQd S . | S
ca g oo b IR A
L !19 Iy *Phe: Cdéatlve yovement!éamponent Coe 0 (A S e -
A 53’:' Df theé" klndergarten’cqrrlculum - e )

P 13,1uded 4ih the everyday S , {/Z. ..
o, . -, -activities of my class . ? SR S I T S T
. N . { _, |5 . . ! \ ,fl B . . . .

C 15, Encohraglng dhl%dren t uge their - Lo A TR

TIPS bod;es expressively is the O e i
Vel T T respnnsibijity of fﬁe phy51cal ‘ -
ﬁ?h; AN R educaxion peclqli t only T 1 2},
R '.i B \ .-, s ’ i . f
R ‘ 1q Chlldren 5 ould‘be~ ugﬁt to ﬁsﬁ P 5 : :
DI  agmtheir bodlds q;eatively ‘and [ ! -
oy ~ f e§pressivélx R e P A 1 .2 3 4.

: . H
¢ . Lyt

P, pheon ) S f T * | —
Poh e

5., " :
Y i . jﬂi Movemeﬂt edq atlén ls not rdallY’ ‘ I T
LA X < . - thdt important td! the chlr?fs M ey - A
SN ‘ : develop entl o ’
ol ' ‘;18. kindergarteﬂ t achets¢ thnougﬁ L )
;] jtheir pre-servic¢é &nq iﬂservice ;! - o
. & { .\edUngton, are: eél infqrmed ‘about . . TR
e ways,oﬂ teachi g eative Movement. 1. 27,7 :

AL -]. 1% Teaqhers 4;uld7p mo£ llikely o C . o
e I | includé Creat| Vq Movpment in their B : ' -
I ';3;"~ “F4 gram. if t y;kelﬁ bepter \ e

. f' Eﬂlfieﬁ‘tohdo Bo khqn is cdfrently : N :
Lo ‘ cas | ; . (1. 2,'3."°4 Y
> - . . [N T ' s
‘\?\Q L /20d§ﬂk{ the kih zrgarten level,,movemgnt A ﬁf S
. . education it 'as important -to the- { Sl e mr
i 1};-;~1 ; ,ﬂ,ﬂ 1 child’g” déve pment as any, other LA e
Ve e s- s ) component ‘of the curriculum. o 1.2 3 AT
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28,

.31,

- » » Vo ‘\\1 ‘\.\, .t:!
7 .\.- . : L . / . ' =" e \’\Q
’ - N , . -, 1 -l - ......____._....' ‘-, Yy ; . o . ' : '.'
S e T e ’-,1.8“:'-:'%
- \\\; ' . N T SRR
The f low1nq"§em9 could ‘describe-fome activities in your
Creative Mdvement program. . Please - indicate#the extent to
which.\this ;1s the _ case. ‘by cirllding the appropriate"
response. R : o L :
.fre&bently ) C .
. . " ~ o> e
i . = . i - ‘ . '._‘ . - {
2 seldom> . . . ) %ﬂ : .
' ' - ' 5.
3 neVer . oS
s . g g’ -8 ,
s ' he L. & ~ S
’ : oo . 7.
21: The exploration of various - s
'--  'sensations inherént in ewveryday . SN v L
activities, e. g.,'walking, N ' . e v
o running, Jumping. Sl . "1 2 3 C
T '.' ) oL \‘\" e v \
22. The development and expansxon of L oo A »
~"_. 'the children’s moveément wvo bnlary o D i
L 'through movement explorat1§h~ \\l 2 3 \\
23\: The explorationsjﬁ'shd!% sentences e L
'<\ ot action, e. g.: run, hop, skip. 1.2 3
240 ,Records and tapes of movement - S A
. activ1t1es -for kinhergarten children : 12 v
25. Imaginatiye work.centered around <
" . having the chlldren become animate or T
inanimate objects, e.g., an elephant , _
a spinning top, a snake.._ 1 2 3
26y Exploring the high medium and low _
levels of space thrdugh movement — . "
act1v1ties. R : : : 1 2 3
-27. Exploring the factors of time and : .
. energy in movement e.g., comparing R .
strong and sudden\act{gns to light.. _ 1 2 3 d
U51ng\v01ce and boSy sourds 'as -an ‘ ~ o I
accompaniment for Creative Movement, G ",
. e.gi, humming, hand-clapping, fqot- LI o
stamping. - v ’ 1 2 3 o
29. The use of certain stimuli to promote < : -
_2 ‘movernient, e.g., props,'aprsery rhymes, L ‘ o
' percussion 1nstruments. ] ' 1.2 3 .
30. .Interacting in partnership situations, et
\ €90 coming to and leaving the group ! fz.“g
LN . " '. .
Interacting in: leading and follow1ng ' v N
.situations. : - . , 1 2 .3 o
. '.""_ '_ . A& " . , ! T K '
. ~‘ﬂ o - SR : R
v R . : ‘. : B
o ' ," . ¢ \‘\ s ; ..k
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36.

37,
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- PYease indicate other act1v1t1es which are inclUded

in your~program'

5

As ¥- teacher y;th 1nterest in movemént educatlon in
~‘the. klndergarten program,.to what  extent. would the

prov1sions described below help meet you

.. Please c1r¢1e one response accordlng to the fol

code.-.\ .o T

| . IS

i _high prioritys

2 | medium priority- N e

Y

» R . , . X ' | Pt
- \3 low prioriip'; —//f/
A curri‘cult\-guide on Creative

. Movement. -~ - _ :
Inserv1ce education’ for teachers
1nterested in Creatlve\Movement

A" cassette ‘tape- recording of\{l
music sultable for movement.

A video tape depfétlng the teachlng

of Creative Movement to klndergaften

chlldren.

.A course for teachers on the teaching
of greatlve Movement to prlmary
children. "

N

2

high

_ priority

1

-’

medium’

needs.

-priority

low

prierity

3

Please feel -free to made additional comments with respect

to movement educatlon in klndergarten.
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¢ APPENDIX D

Teacher ‘Observation Chec_kl ist
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WHOLE BODY KCTIVITIES'

OBSERVATIONAL - CHECKLIST

Walking:

Jumping

X

Hoppinq

.. Runninga

S

_;Q:pinq

EXPLQRING ACTION WORDS

L_e_ an - ' ' ’ 2 - - . \.\j\.
Whirling - .- : oo e

Cregping -

. Prancing - .- T N

TION AND S'I‘ILLN S8 WORDS
'Shake - Grip. : .

"‘nggn - _Pounce

) OR PARTS OF THE BODY D
- fead - ‘ : ; — —
. Elbow- — :
~ - . '
Hands )
Back
Eves - : . -
. \’ . X L e

-k : L |

. N v - o L

. Collapsing - .
. Freezing:

T = Collapse =-‘Run - Explod

Shaking e '

GI‘J.DJDJ.TICL Ml

' Crouchlna

Darting

Hovering : o
Swoopina S

Exploding

. Sinking:

Rising

Twirling .

Pouncing .- L

Drifting

Hopping *\ - -

e

.

Spinninyg 0l

Gallop - Freeze

whirl - ‘Collapse

Crouch - Dart

- Leap = Twirl - Run

ngggggrpounce - Spin - Collapse

EIQDQE —=-Spin - Shake = Sink’

PHASES® OF MOVEMENT .EMPHASIZING A PART




_ . LN : ‘ - o Wes No . - o
Chest LT PR T S . ' o

"Ears {# - XY ' - : -]
EXPLIORING TIT CHANGES IN BODY ACTION N —-_— /

el ]

. ) . .~ Exploring Sudden Actions - ;
" . . . Exploring Sustained Actions : ‘ . \ . . ;
" EXPLORING ENERGY ORS 1IN BODY ACTION ' - !
> ,Styony ‘Muécular Tengion - : : ‘ .
Light Muscular Tension N """ - ° e | AN

2
L 13

C e ' EXPLORING A COMBINATION OF TIME AND ’. S
: — ENERGY FACTORS = "~ . PR
. Forward Directioh . . ' e, . e
el T Backward Dlrectlon : e - R
AT *'~151deWavS TR
R S b _ . o
T i Down R ' ) . U, s . e IR
¢ . .7 EXTENSTONS IN SPACE . VR IR
ey T - Far_From The Body Center . I . e
.+, 7, Near_ To The Body: Center B 7 SR
S Q'MAKING PATHWAYS IN. SPACE : . A w:"”¢*§&' ;
-~ 7 straight Lines ' SRR S s B | U S
_ © . 2ig=2aq Lines L i » AR R
~ - « .* Circular Lines. ‘ a S -
a ' Combinhtions of These Lines . - . R 2R By S
. USING THE LEVELS OF SPACE \ . N O
: High -, - . ' : a ] ] S A
Medium - - - - g el
Low ' L S
WORKING- w:zg OTHERS IN CREA&IVE Movaqﬁﬁ!i . L 4
" . Interaction As A Group With The T acher e : N N A
A S -Wbrk1ng—1n—Groups In-MeetingAnd- rdILLng — - ; i
. ! situations . ‘ e e
" Working With A Partner In Meetlng e

." parting Situations - R ‘ . .
. Working-With A Partner In. Leadlqg‘ﬂnd . o S
: , .Following Situations g ' o - ST
p"}- Working With A partner In Question ‘And .
o o Angwer Sltuatlons : - 3 .
g . ' SO L o SO
.. ADDITIONAL ACTIVITIES OBSERVED - : . _DURATION - 1. -
2 51axing With Blocks = - ° R T T
. Painting A-Picture S ' R o A
.. Music¢ Time , N Y L . Yy ' Lo
" Water Playe ,' " L o . | R — i
Story .Time .~ . . o S ; /’ y : :
; : — . =
7 a :
‘J - ' . -
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v - APPENDIX E . . ‘_n

>~ ' .. N ' Correspondence w1th the PrOV1nt:1al
. SR : ; Cdordlnators for the Department
._of Rgucatlon
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,.MEMOR]AL UNIVERSITY OF NEWFOUNDLAND ~ . ,
o _¢r St John's. Newloundland. Caada AIB3X8 T
Dcpanmcnz of Cumculum and Instruction - » ‘ - \ e Vel 016 Jyi
: / - - "/ T B oo "3 o0
- , o . _ November 22, 1986
. . b . ‘ y - -, [ ' ( - . '
| , , o ]
- ! ot . Lo ™
Dr. - Tere51ta Dobbin S g \ o :
" ,Primary Education Consultant , I '
. " Medical Arts Bu11d1ngv o Vi . ' L
Y. .. oP.OJCBOX\ 4750 | L. L v ‘
SRR C ,220 LeMarchant Road - : @ . ot
oA .7 .st!,-TJohn’ s,-Nékfoundland P -': v
: ~A1C'5T7° . \. e T Lo
R . A I N v St .
. _' ' . 1 '.. - . .'1-' " s . ‘ T s
' Dear Dr. Teresita.Dobbin: - . = - _ oo
o {\ Coo In’ the workézf ‘my thesis for the Master of . Educatfon

degree’ I’ am conductinq a study of the usé of movemgnt
education in the kindergarten. "Essential to the thesis is
* a. degscription of the current kindergarten - program with

particular reference to movement education¢ '

)

N ,
_ _In. v1eﬂ“_Q£__your present p051t10n as Primary
v "Consultant I woulgslike the opportunity to meet with you
_ S and , to dlSCUSS the. Department of Education s policy on
' movement education. L o :
L aYe enclosed the list.of questions.to'be asked
durlng t gt;ntérv1ew. . ST S .

Levy
PoYAr

. Due to the. open—ended nature of many of the’ questions
D I would like your’ ‘permission to tape the interview. - The
taping twould ensure & -clarity of position and’ aid’ the
researcher in documentation.

. - ' o
: - ) :
)

I.51ncerely ‘hope that ‘you can comply w1th my request'
and I anx1ously await your reply. \T\ ‘

C You may co‘tact me by calling colléﬁt at 596~ 7831..
\__ !
N - Thank you, 15‘\advahce, for -your anticipated co-
1 © eration.‘ . P
’ ‘ : ’ -, Siricerely yours,
) Trudy Dwyer

“. “ “.

1y .. \'n . '
] ‘\ . \
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Sy MEMQRML—-UNWERSITYDE—NEWFOUNDLAND N N
o - . , St. John's. Newfoundland. Canada A1B 3X8 e . .
. ~ . B e O ' ) t
Department of Curniulum and Instruction 4 . Telev vin-d10i
ot ' l Tel - 719 37 "th’ .

(o . ~ ’ o . "
o . S . 3 ' "“gngember 22, 1986
. N N . . . ' i L . 1 - . -

‘ '-Nn Ms. Bernadette Coady-Condon

. v -Early ¢hildhood Education Consultant .. ) R
St s efon Department of Educatlon RN : e,
S ‘Confederation Bu11d1ng IR i A, :
... P.OJ Box. 4750 o, o ) . e
'tt' LT -st. qphn's, Newfoundland . el e )
R Al1C .5T7 % S B
e _ Y Dear Ms. Dernadette cOadyECondon° ' ) . K
In the work of my thesis for the Master of Educatlon .
- . degree I-:-am condicfing a study -of the pse of movement
A . education in thé kindergarten. Essentlal o the the51s is
T a description of the, current” kindergartgen program w1th
' particular reference-to movement educatlon.
v In view of your present p051t10 .as Early. thldhood =
Consultant, I would- like“the- opportunlty to meet w1thAyou
. . °-and to discuss the Department of Educatlon s, .policy:on
_<\' ' movement educatlon% _w‘ R | . K" '
R | haf‘énclosed the llst oxf guestions to be asked
™ f durln the 1ntervﬂew :
,W‘-s' - g - " . . B ’ ..“
et T s : "5 Due to the open-ended nature of'many of the questlons
e I would Tike our .pérmission to tape the ipterview. The ,
¢ taping . would en ure a clarity of gosxtlon and ald.'the
e ‘ researcher in documentation.
o . . ) . '-’
L I 51noerely hope ‘that" you ¢an comply w1th my request

¢

‘;' ' ,ﬂ,. _ and I anx1ods1y await your reply o ‘ '

<

g' ' You may contact me by callr{g collect at 596-7831.'

operation: L
. b .

Thank gou, 1n _advance, for" your' anticipated co-
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< MEMORIAL UNIVERSITY OF "NEWFOUNDLAND :
. Jo'hns Ncwfoundland Canada AlB 3X8. :

Department of .Curnculum and Instruction ™ .. o . : ' . Telex Oln 4oty

-, 4.' Tel . 0% 737 oo

- -

B e . November 5, 1986

Conceptlon Bay South School: Board

. Box 220

Manuals, Newfoundland . ' )

-AOA 2YO. » ' : e .
Dear Superintendent, . R

I am a graduate student in the. Faculty of Educatioh
at Memorial University, -and .I am nearing the completion of
my master ofivEducation degree program, My thesis involves

tudy of movement education in the klndergarten program -
\ f our Province. As part of this study I have prepared a
questionnaire for a sample of kindergarten teachers.. I
propose. to distribute this to eventy . teachers

representing two fromX< each - of the hirty-five school .
.boards in the . Province, I ‘enclose a copy for .your

.information and’ two ‘additichal copies which have self-.

. matter.

-addressed envelopes attached. Would you klndly have two
‘'of your kindergarten teachers complete these copies for: me
and request that they be mailed to me not later than
November 17th. , A :

.

° I,thank.yoq sincerely. for your assistance ‘in this

N

Yours sincerely,
-~

. . ¢
) L] ., . : ’ I cru-l

" Trudy Dwyer

A L
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.Correspondende with Superintendents Regarding .
‘Teacher Observation Sessions’ Lo
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L] Q' \ LS S ‘-o B . .\ .
MEMORIAL UNIVERSITY OF NEWFOUNDLAND - > S e

St. John's. Newfoundland, Canada AIB 3X8 ~

.Dq:an)_wm'o/ Curriculum and Insnudmn : ) : . . s _ Telex. 016.4100 \ \ 4
' L . T . Tel: + 70 737 7R()) e
C o e ' T P . . o
A A . ' o !
" . ' ' * L. - -. ) . v ) ) . e . .. 4 ,«
A “.0. .. .. ., .. = . october 29, 1986 -
' o Y N ER
‘ ‘5 | R P e e i ' -;\j'1'~‘ .o a e
.= SRR 2 . < vy PR o N
oo Superlntendent S ' ) - - : A
St. John’s.Roman Catholic School "Board Lk
: .Belvedere, Bonave ure Avenue .
'St John’s, Newfoun\ land ¢ .
. } ¢ Sy .
{_‘ Dear Superintendent. : ‘ . -
© . R ) ¥ FrR LU
. "I.am a graduate student in theufaculty -of Educatlonu.
‘at Memor1a1 University, and 4 dm nearing the completlon of
my masters program. My thesls involves '‘a -study’ 6f . .
+ movement éducation irmythe kindergarten program of our - .

~ Province. As part. of this study- I .would 1like the “7 .
,opportunity to- have a. one. half: day sessien as a- .
participant observer in ‘a sample -of kindergarten - . i
classrooms. Would you please‘'be able to arrange -for me to .= - %

o . visit two k1ndergarten classrooms .under the jurisdiction
L - -of. your School Board. If this can- be ‘done. please let me’r
e . have the names of. the: two kindergarten teacheTs so that I
o .~ ..can contact ﬂhem and make spec1f1c arrangements.
B I thank\you 31ncere1y for. your a551sﬁance in thls.,,‘. |
matter.. - _ RO , L
‘ ' S i : e
o Loee : .'yours-sincerelji‘ R @?P
¢ - . ) - ' ' . ) . L R BY
‘0, ' . P-"‘:_‘-“ ! ’ . .".l..
.‘ T .‘. .‘ .‘, . .
. - . . . Tiudy Dwyer . : &
- ' . P.O. Box 569 . . , 'p{
i v .. Carhbonear, Newfoundland I

W -7« AOB 1TO o _
. ., . .. ' . Telephones . 596f7831; v

. . .
Ce - . N
‘ B ' . .
e, . . . - [ . ) . . . R
. ! " . oL B N ' . . .o . . U . o
. e . 0 . . - ] .
‘ R .. P . . . . - " e . . -
N ' O N ' oy LT ‘ : . e "
1 T N ' . 1
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