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about the’ curr%culum of the“future. He dia state tha

L

" be carrled‘out. He squested that such a. unlt, lf suécessful,
; | - o
coutﬁﬁpoint out one possibLe\approach £or other curri@ulum,

progects zn prlmary soclal studles. He* po;nted °ut3thaf;/%<;

- /

- )the process whlch was outllned for the development of thisd;fﬁ

J

'n'yj unlt was very simllar to the one that the commlttee wa.f[c fflL

ER

'the:Provmnc1al Currlcuium Guide
Ebﬁ Social StudleS-:" g :

Publlcatlon o

..\

e

Slnce the needs assessment was carrled out the

Socxal Studies Task Force Three of the ﬁepartment of

y

Education has developed a,. learnlng deSLgh for Prlmary/

"‘.

‘f';:id_ﬁ" Elementary soclal studles classes, entltled De51gn for

5001al Studles, K-VI «“Thls publlcatlon has been authorlzed?]ﬁ

‘v

K=V, 'g,. n. d.i,

.for ThezMaster Gulde then ~the ultlmate‘goal_

such a unlt could be of value, and that the process should T

!
'
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- 7N the World; it is desxgned to. deVelop respons:,hle, = b .
S T T self—directing citiZens._ (p. iv) i & _  F o5 i

/‘I‘his sta-tement is d:n.rectly i.n keepﬁ.ng w1th the ph:.losophn.cal &
' :ufeal wl'u.ch was used as a base for *th:.s developmental projebt.

.," The Design for Social Studles K—VI J.s*a curriculum

7

N .
» ', ',_

:" ‘Sequenta.a.llir t.he major understa.n'aini;s to be ta'ught in_"

des:.gn for learning offers stable and contlnu.ons' currlculum |

|‘l:,' S

Therefore, although primary teachers w:.ll now have available

ot v
2 IR
aw

-.,.suggested learning activit:.es at the ena of each chapter._ . ,‘-:‘_;*'i:

& 5 .

-

x. .
7 f::&,,gw,ﬁ}.
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J and materials d
suggestions aVa:Llable to teachers.

et

to be the prov:.sicm bf a g“ulde sh ‘g how the soc:.al

ok . e TR

- st.ud:l.e‘s curriaulum can be tied':"to ;the ‘bther disciplines. ;::

,Accompan,ying th:z.s will‘he a. 1J.st of*app{:opnate ch:n.ldren s
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' thg provismn of
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Their goal is not ‘to provide a set text s
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guldance'.ls Stll. not ava_ilable forv J.‘ts ,:,mplem

efftatlon. o .
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'provide a small part of an J.nterim solut::.on for i:he

. N RN P - :
generally a.nadequate condltz.ons under wh::.ch teachers are
‘\ . N P !

e

'I'he survey of available matef:.als has ashown that

there ax;e some J.nnovative and 1nterest1ng socz_al stud:.és

,culture p

. ,Such an opportun:.ty .'LS not only approprn.'ate, oo
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p of dealing w.tth such &, s:.t}xata.on is the ;_!.ocal product:.on

S ams

] of c':urriculum' and instruct:LOnal" un:.ts. Such product:.on is

X

‘ w:l.‘th the intended tewchinq and learnmg audlence.

AN il g, o 1 o

loca.lly ava:.lable resources At the .same tlme it provides

. .x‘ RS ...-
- "y S i

‘; = e 0
S 'r:’ L P -~: g

},‘an example of locaa., production 'for others who may w:.sh to

e R o e 5

1
. o ‘-'!

In the expanding environment approach to the

study of soc;ial stud

" . v

‘-
ty )

therefore,"approprn.ate to develop a uni

SN

t -which will enable

Lt e, .

,-,-:‘ 5 - .'--‘. ..--

. 7 g .,"'-

study and iv:n.th:n.n the--realm of the:.r personal expe'r:uence, _» ;

\\.

o fea

Most- teac}(ers are

'- ) w:.thout a great deal o;E resources.

o

oqe st

',,appropr:l,ate for cIassroom‘u’.se :Ln thie area =of stuay.

Gr"ade ’L‘wo children in this prov:.ncezto explore theJ.r own’

ieS*WJ-th.-young chﬂdren. the commum.ty—v
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'.‘_ enables teachers to overcome th s diffmculty aryﬁ st:.ll - '
- . - t, t . = J

I

A]

plet:.on of .such a:
el " * '_‘_. .
by making cla.ssroom teachers,

stratinqx how

._,.:-v',,'*., & 0 HA;
exper:.ences ’for their é‘tﬁdents.u i

R
1

prqvj.de soc1a1 stud:.es 'exper ences. i

\Who a.re not familiar wu:h

they can be use& i the pro

-v',"Z LA

The success ful com-

Leleje s A

unit could provide secondary b'enefits

n’-,

community and by demqn— &

S B

Once',' these needs a

instituticm. &

J.n pr:.ority by -é.p aS'seSSment pro

v

e
some1 general gcals for the devel

. '|'

"‘ - ok v' 'r

' jsome n.ndiv:Ldual .

e ident:.fied and placed

‘-_"broad statemants of the ul

group or

S E 5 =

--..

tJ.mate outcome of our;:
L N ( z

;(p; 54) ‘A'statement e

B 2 '!r,.

vié:.on of meari:x.ngful:‘ X :

~
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schools,' (2)_, ‘he unit w111 prov;Lde SOme mtroductory experl— "

o

ent:es for the sj;udy of’ the commun:.ty of each part:.cular ~

: class through ’a corﬁprehensa,ve teacher s guldebook and some v

Lt
o - . -

much deciSLOn makmg., Although educat:.onal problems

. :,» .

- differ, the’ rocess \f solv:Lngﬂ them must be carned out

J.n a systematlc manner_'. : Taba (1962) has suggested a e

N E /
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E : StEP 6. Organlzation of learnlng exper:l.ences DI RS

CL Step 7 Determ:.nat:.on ,of what to" evaluate ‘
B and ways and mea.ns of do:.pg J.t..n _‘
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;. ,ﬁdivideﬂs the, ,inst-ructa.onal :,development process int'é the"..

(see E:.gure l)
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The comblnation 6f these two
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CHAPTER ,III

o2
i .
.

" oals wh;Lch have been- étatéd .

B ‘n

he proposed un:!.t of \o\u\r T, and :.nstruction sﬁggeet,

.4'

o Yoy \
,that its LnteHQed aud:.ence is c.

b 8 o ,,--. < 3

gro‘ixps-—the teachers and the learners.~

b5 ...

T .

~menta,t:.on of the proposed package. An analys:.s of the.

ta' A B
.y H

components-— of the target groups can be seen as :"the

. ‘t' ‘ .Y
. ,/

J.dentificatlon of [their] actual entry charaoterist:.ca,,ae

-,u- 1 n- "-‘, o o B

L w e,

5 "opposed to t}{e ideal (or prerequis:.te)" ('l‘hiaga.ra

Semmel s Semmel -—-1974., ‘“'p’

A ,sur‘vey_ of the “relevant characterist:.cs of each

group coupled m"v ‘th‘ the needs assessment provided informat:.on J',.;"--.-- .

g . .:' L3 e
"". \._"‘., S 1

. '_' -he j' '; X per “in) .the 1denta.ficatlon‘ of the

spec:l.fic nature of so

u X

Newfoundland and Labrador schoo].s. Lt J-A profile of these

e w ”? “ kS .' o -.", q .

studen,ts and the:x.r tea,chers equ,xpped the developer w:,th

“a

:Lnfo:r:matlon that was used in the development of an :

1 .

could he acceptable for both
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dlverse group. spannlng an age rdnge of at least 30 years.
Many of theﬂ, particularly the youn r teachers, hqve”a L

de"' ree in pr:.mary educat:,f.\on,

n“.

"-in 'schools wh:Lch have' avallable a good selection of ;‘ ;

...»
'|'l, el "‘\ Wl " R

Pl ¥ T, o~ . -

resource materials *appropriate for young ch:l.ldren

C-Ol

thxs s:.t:uat:.on should be qeeﬁ

e

guidance -and materials ava:.lable to bthem rather‘itéhan an -_ g
-' j.r~-.f‘-=. ’r' " w .,

'~.\.

n readlng,

these teact;,ers are. S '*:.-_"'--.
i e "-" “ = - “ e ‘, : ". 4 "__

ial stud:Les,. sc‘.l.ence,' art.

e - Grade Two teachers throughout the prov:.nce are a 7 - )

"teachers have 1a:rge classés with few meterials at thelr
disposel other hhan thosa ~purchased for the ind:.v:.dua.l :
- ’ . ‘Q il ool -
-.ﬂl o e “ l8)
classroom by t;he ﬁeacher.- Desplte the w:.de varlatmn :.n.
N 4 R g
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; and.music. Nenetheless,.they do, view the primary day as"l “+
crowded with tpe teaching of the baSiC’Sklngj?” _I* 13 l; e
T One of the chief detefrents to teaching the-', - lf . '”IJ::'.
N ,,' .. dlsg:.p’la.nes such as soclal studies :Ln the px::.mary grades RN
. 1s that these subJects requlre a con51derable amount’of ' ‘
(methods and materlals in' thelr cléssrooms. They 7ften g .
2‘:ﬂ€mf ?},_ supplement thelr descrlptions and dlscus51ons w1th plctorlal - f v5;'5Af ’

medif The use of materlals and examples that are w1th1n A L

the realm of the students‘ experience ls common.“ Concrete {; :{,5'9.5ﬂ

‘s . . Y

examples areﬂoften provided where it is: possible" Teacherslﬁ?zg;.‘_ Ny

Al

s e
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s o o dlfficult to implement [~ 5 1rrelevant to their percéived s %
) e ;' = ‘s purpose, but w;ll actfveay make use, of those that do ‘fit 7 e . e

« J e » ] '. .
'theée crlterla. B ' ' : . %
:

0 f

ust have some kn0w1e&§e‘ab6ut the nature

= T 8 ' ar /‘" T i . G
5_1-~: fForb as Lindgren C1976) pqints out,’ the learner is. 1ts~x VLT é.:
2 & 'm. . 43 “....,‘.' ‘.: : .*';ﬂ‘.

g most important element “not only because people are more ~y;wsﬁ.”l §.

,ﬂﬁ‘ f meortant than processes or. 31tuatlons, but przmar;ly ‘ ¢

= au 3 &

hecause without the learner, there ig no tearnlng (p. 6), Bm 8 o E

'"_. e " H \ e g ..'." -‘ -. R 2 5
il and aubsequently no teachmg-,-'-‘ Plidet S8 oiBd W T B T A T ¢
’.:'Z, f;5'1 The 1earn1ng audzence ‘for. thls developmental . '

S - o _" A o f .t

';n the

‘”:;{. package 1s the populatign of Giade Two studente

£y

\,‘, .
_?rovince of Newfoundland and Labrador. Although there

»'u 3 ,4

¥ & .-:’-. s B,

'¢f,ehlldren at’this school level as,h,group, each learner":'

'




oo, and other developmental theorlsts have demonstrated that

& if. ' "chlldren pass through very sxmllar sequence of development,

¢
'

,but the rate of growth varles causing child en’ to pass

L

'”gr%up. Factors such

: --f;-‘
‘env1ronments.;

These factors alsq“affect the chlldrem

“_;past educatlonal"experlences, thelr value bf educatlon,

B -1
'ani thexr emotiOnal and social development.«

' Despite thevllmltations brought upon a generallzedV

«learner analysis bygthe variatlons to be found 1n such a-

i;large>groug of learners, there lS merlt 1n descrlblngf

-ii.developer.. The theofetmcal v1ewp01nts descrlblng the~1nf7

73various developmental facete and stages of chyldren can o

Kl -;4'

'uﬂbe,studLed and bronght together t° form a meanlngful
These character—'

':picture of students,at thls grade level.

. "’~. .

'-:those characteristlcs of the audlence Wthh can’ a551st the@‘p
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' CognltiVe Development ‘ L Y. o . . s PR Y

(

Schools and teachers have generally been most R ~ f'li:gh

. _concerned wrth chlldren s cognltlve growth and'development

'QStudents worklng at the Grade Two level_are'usually between

IR . ” e e F

2n;.seven and elght years of age. Accordlng to Plaget’

i ,:\

_ﬂon concrete objects, in other words, they can classlfy ;

T e LU o e U .:;-__
\‘w7351ngle objects hto a generai class, and reverse Ehls }.}. C L
As Charles (1974) descrlbes ~.~.~£ ) %lil

.“

‘v.’-the Chlld becomes able to carryfout operatlons o o “f;”{'fﬁfﬂ,?.~'
. . ,-ﬂ'fmentally, ‘or "1n his: head." | ‘That. is, he can put . . a0 e qol
i R . - .- ideas -in:sequence,- remember the whole while ' ... por e
R R ,¢div1ding it into: parts, ‘and . reverse these-acts = . = 10T
Wl - Tefr 1 to'return.the parts’to thelr original states.” . .

i
i

I . . 4. .. Ln: more technlcal terms, the " child canfconserve, ."\‘ff.’?*;ﬁ k.n:;wﬂ
} P e -Qand he can- reverse operatxons. Cp. 14) TR i ’ EDREIREE AT

v 5 R 1‘, ST A
'fﬂ called COmmunltles. Also; bY glV1ng the students concrete .}filjtlwi e

h~"1earn1ng 1s'poss1ble 1f you base the more

o kY
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.most of'their own affa;rs, and generally alert to thelr ;yéfufj'”“
’;'environment“ (p 111) They’can talk about subjects, and 'J; L

'ffido things that students of just a*short tlme ago could not

‘v‘age of mass communication display, Almy says 1n Blnter f.”i1“n‘ﬁ¥;~f'

7{75een ln their community, they have probably not internallzed
"?iiﬂthese observatlons about thelr communlty so that they can

'lgenerallze them, break them 1nto smaller related parts

PR L A T R e N A

S a8 e p e ' . B et et e el

JOOTEa ‘
.:"r et ’ oo . B

I

There is increasmng agreement among psychologlsts

1 - l\

o . o .
and educatcrs that concept formatlon is. the method man uses’?' - »*5

to order hls exﬁerlences. It 15 also an extremely 1mportant

’

element 1h the development of the 1ntellect._ Accordlng to

the artkcles ccllected by Beyer and Penna (1971), a con—

l'Today,-many'young children may be,,as Almy descrlbes

LniBLnter (1972) ,"verbally facmle, competent 1n-manag1ng

'?.d Of this type of behav1or that the\chlldren of thas | fa:]"t;;"a”:{'

(1972) poh

'

g']thElr teachers say that they are formlng concepts.g L
-.-+But. Wwhat kinds of concepts? . "What' k;nds of under- ' .
;.lstandlngs Tie behind ‘their. glibness? Are their
.. "oconcepts! stable enough’ so that they 'can be:

"related to-oiie another, classifled,.compared? Sk
Or-&re: the responses . ‘the’ teacher’ labels. “concepts?.s'
fstlll pretty much- names or 1abels for personal L
experlence? u(p. lll) N~,,ﬁcz S e

Therefore,‘although the chlldren may be aware of the thlngs"

Sy

~ e .‘ e o

EI .




“.

S ‘ffig'.requires purposeful and dlrected 1earn1ng experlences.'
T . . e
R Vlnacke in Blnter (1972) sayé,( — .E iUQ_A_
15 Cars
that there are two ba51c con51deratlons which
. ‘should ‘be fully recognlzed by the ‘teacher’ in- the‘
‘iiy; .early 'school years.; In the’ First place,-. the = - ;u“'””
" “-'child needs to bé:exposed: to the 1ngredients of '
concepts——that is,,the concrete propertles of r
,objects and their.relations: to .each, other.. From - .
=tHESe materials, the.child effolves precise, -stable,:
~‘and -complete: conceptions., In the: second place,:4~f
. gince the child: is  in. the. process ‘of" qenerallzlng,,“
,\of learning how to- symbolize, of. applylng the same x
‘~concept to a.variety’ of smtuatlons, he needs'” ‘“."W;un
Apractlce and: guldanCe in’ the efflclent, harmonlou5'~;:‘
and. productlve cultivatlon of these SklllS.' o
(pp. 140-141) ';v: r;,»ﬁ\uu, M ”.V“,; =gn’$}j"
: N L J . ERA '
From thls statement the developer concluded that chlldren

L by

‘at the‘level for which the mgterials were de51gned need

/

to be exposed to concrete examples, such as the phys;cal

o K

"‘Arealltles of a communlty, 1n order to fa0111tate the proper 2
3"evolutlon of concepts. Vlnacke further suggests tth young

v R

: chlldren need to be taught from process objectlves as well

o v s

as content objectlves : The 1nstruct10nal pa%kage belng

Lo '\'. T~

¢'<' . \
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concepts from; th:l.s subject area. . ,Most chiildren ‘have a 35 g o
: 1:Lstenipg vocabulary, which is larger and more complex T e S A
thanﬂelr read:mg and usage vocabulary. They are capable 1.
- ma,de for the explanation of these terms ].f they'- re tq be e f.".;.'-
,uSed in the lessons. qain,, explaining these terms— through Sha LA
,. E ) O J,_ , \ ..
Past "Learning E:gperiences ,\ ¢ Rl T
-."It is difficult to general:.ze abo_ut these types of o b
, as’ they often depend on what the previous = _"-.";.'_‘ e g ! :
: . .. li & - P o <y .1
.1t seems..' ) e % E :

However I
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workers, such as the flreman and the doctor.f-As 10ng ‘as’ SR 1 o 5
the concepts introduced are done from thelr frame of = P ‘“".‘:;.;;%
reference, the children w111 have previously aqqulred R :

i i
,, “

at'this grade level have had'at least some eiperlence'WLth

th;é mode of instruot:on, as most schools 1n the province

= )
' .~“h : £ ERE

now meke provision for”the use of some audio—visual materlals .'f

. ) % H
.-... . e ==r -
s

Also, they brobebly have‘had experlences w1th class dls—"j..vl L i

! o
1,_ . Y 3 ". .
w7 e " el a0 - “ ;

G [ )

,1"
However they may not have had too much experience N )
¥ o o ¥

Social Development aum

r
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Jion\for thls approval Nonethelege,
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,:behaVLor also becOme clearer, although evidence suggests t S ?\

that boys beCO%g mere sex—typed Ehan glrls durlng elementary

) school" (fahey & Johnson, 1978, p. 63). -

The seveneyear—old, although he enjoys the companY ‘”'ltel

As Elklnd (1971) descrlbes

response'toﬁhlm.;

, .Lé told and. new beglns~to grasp the
?role of ‘the teachef ag a. gulde .and model  for his
1earn1ng rather. than: as, a Tere. stlmulant to e
‘“action.rr(p. 71),Hﬁ,wv o T

dlrection‘. E%klnd (197}() Says ‘:-_"v;{‘ e . . ".::‘:‘ ; ‘ s »

Loat) age elght children: generally enjoy and 1ook L )
- ~forward .to school,~although “the reasons: . .»4?; EP RS
S . care ‘1éss ‘academic.than they’ are . soclal.-“‘heu;“"“ﬂ" Tl \&'
/™. presence’ of bosqm friends makes school,attractlve A s

C 'to thls age group.u (p. 76) SIS A :

e . P ...,'-,n

'but they a150 enjoy soIitary actxvxtxes.. A;so these‘$'“\

oo -""

1
chlldren have greater control over the play 31tuat10n and

“i'are able to stop boisterous act1v1ty./ Frlendshlp and‘

L a».,‘ .
association w1th’peers'are more‘lmportant to the elght—'

)
4 3 - 2.
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social routines and -are: more P°11te to adults. These ":E IRV &

characteristics indlcate that students at thls 1eve1 .are *

N . cS . ..
k o & .
s 5 7o)

ready to take a more active and respons;ble part 1n ";f: PSR-

[ LI 'y. a ) -‘ Pl .-'

'5§vc1assroom learnlng expérzences through such actLV1t1es as-,“‘

*ait's

'lnstrucgional unlt provides

n

opportunlty for these types“

.

Emutional Deveiopmentz
\ .

‘%é tf;}‘i ; pereooal growth.may enable them.to dea;'

: :,§: L yifi ciffeneﬁﬁ'ﬁanney 1a£e£ in'11EE. bet:ohe base 1s\evident . ”':ﬂ:l T: ;
2 san even at this early/age{ ! ”?:*_;‘1_.c.f . 1f' o ;
% ' S &’ g {v'~ Erik Erlkson ﬁ;s formulated elght peyohosociﬂ
S A AT AL wieics PN e i - o

v

f?w::;f,-ﬁvﬁf'ﬂ_g crises whlch man must.paee.through successfully at dlfferent“ wah-fugf

jcorresponds &5 time'tobFreud's 1atency ‘period:
.when“tHe  ¢hild seeks; to- discard’ play. as an’’ | 5
. important part of his' 1ife and seeks a feeling

of usefulness.z Essentially,,attalnlngia sense.-
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recognltion that comes from produc1ng thlngs.uA:‘:
* A~sense: of. inferiority arises. wheén the ‘elementary .
-Jschool child is not successful 1n‘thls regard

(pp.: 5-6) .\'u ..” . ,:; . ,-“ PR : - :;_-_Q,.‘. -

The school and the teacher can have a great deal of 1nfluence

wsrnce industry 1nvolves dolng thlngs be51de and

.;with others, ai first- sense of lelSlOn of. labor
-7 and.of! equallty of opportunlty develops at thls‘f“
hgftime.A (p. “) 2 :
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are generalix\gﬁen to new ideas, and for the most part L R
O w1ll be enthu51astic learners. ._f_*9:‘fmﬁ“f"' - f ;;}
. T e e ) s .
\ Some Other 'I‘heorles Influenc:.ng Instructicbn AR ' L
’ R U \\\ N
Robert Gagne has dchrlbed emght/tYpeS\of 1earn1ng :

4"‘:cha1ning, 4.- Verbal a550c1ation,“gﬂl"

.o

B

.:;_:;;. '«,

s gntin

it

as a’ baeué method for human beings”to"acqulre knowledge.u !
oA ¢ Cie N . T
Gagne ha§ Set certain conditions for each of these

A \

types of learning to occuru, According to Kinder (1973), !,

media are considered integral to the establishment of such‘lf'

condltlons as f{if"

g

ﬁ‘

oL galnlng and malntainlng attention, 2., 1nsur-}'f
fing recall of” prev1ously ‘léarned knowledge, 3 xf",
. ,guidlng learnlng by~ use of-verbal ;and pictorial -
"".-hints.or "cues", 4. prov1d1ng the learner- with
..~feedback, 5.. providing 51tuat10ns in: whlcha' 3
“;appllcations may be made . through recall -and +
'transfer, and 6 evaluating outcomes. (p.;

"V K




"fff;through all these types of experlences.”f

‘f}saylng and d01ng.“ The instructlonal package, through

‘"fclags dlsCUSSlonf.a $lide‘taPe presentatlon and the com-37"
-‘1pletlon °f varlous types Qf follow—up act1v1t1es wlll allow

A : a .

\.the students to have an opportunity to a531m11ate 1deas

Thekfact that the chrldren&are requested to express
»;{ﬁor the students.g ThlS is in keeping W1th Jerome Bruner s

'to;the degree that one is able to. approach learnlng-”
as a task of- discoverzng something rather ‘than. e
"“learning about“ it, to that*degree will ‘there. be. ... /.,
a tendency for:-the: Chlld ‘to’ carry out his': learnlngh

ngact1v1t1es w1th autonomy“of self-reward*that lS

'}dlscovery 1tself (p. 85) W L ~

the'ldea of creat1v1ty belng an 1ntellectual attrlbute:fv“

.=along wrth 1nte111gence.a For as Blnter (1972) states,*f
_thedteacherwwho~1S*aware of the creatlve nature‘ .
;wof children and nurturés.it.in ‘each child does .
v | far ‘greater justrce to the: 'healthy and‘wholesomex
‘-i‘development of. that qglld's intellect ‘than does:. .
" the ‘teacher whose focus 'is'.on intel}lgence ag it
Lo Ls presently deflned ln educatlonal'clrcles.uw
'~.‘-'.(pp. (117-0118) : - e o
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u-oﬁtg01ng, yet they are very,sensitive

u,. X

h EERRR

givenosuftable types of experlences'

understanding teacher

PIREs
v

pOSitlve.

related

to themselves and their personal experlences.- They are

ready for.a more ln- epth study of the woria around them

e By s e .
- N
Bl s ) ke, il

i .
3

begrnnrng w;th thezr ownhlarger~community.. They ‘re better

-4..- . »_u:y e

[N

;f- . equipped to understand the concepts of«tlme and dlstance.‘:gf

S

DL b
B B

1ences, such as discuseion

. ", . -.,-.. A;t

?andismall projects and can accept.small ind1v1dual respon—--'

¥

sibilities.within group'prOJeEts

of conc“'te an

: ." a5 4 -.,
H y

d vlcarlods experlenges to alduthem in concept
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el La.brador'in J.ntroﬁ" clng .a study of ,_the:.r

consists of

J.debook and one _s],ide—tape presentatlon._. . '.l'he gu:.debook
o 5was des:.gned to provide the teachers*w:.th f:.ve bas:.c '-”.;'}.
. .’ lessons 1ntroducing certain. se;.eoil:ed concepts and skills ; o7 B )

Focls

outlined' so that it could be, carried ou't i ohe classroom TN

-V\ Al 5 . '- P W ‘.."‘..'
S P bl I S @8 ), e """-- . £ o ) o e &
session or developed J.n mor depth over. a- number of sess:.ons SR T T
A I o . ":,. X T s, Tk g .'_.;‘.‘
;_ - zand people. 5 'I‘he Pt
1nt'roduoe the_se J.deas .m a: general sense using,l sc.enes 'and _ L
. > .’-._ v, .c: ;-:'.' .";. ]
‘ ' " ; . -.‘.— -'... 4 ..-‘
and ln/the subsequent 1essons, the student% a.re led through 5}

own. i ommumty, for

wex

o P"&"’""’ \l'e-.w-wL S ':“3‘ ;
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Task Analysi‘s' ‘or Concept Analysis 0 I

.. .,
5 y » . -
. 03 e Lo a o o “ Ty 8 “ e

. W ) 3
e & 5 i -“.':.' .“-.. \ . a K o I{ . :._'
k i - l Y * G ,‘:" . ’.". <y ! l_--,bl o
' . T y Irf the developmental ptocess a task analys:.s or
N I ';. . ,‘ ,," R .‘.. et = ) ’. -‘.

'u IR

=
e w

‘I‘hz.a'garaj an g

Semmel‘nd "Semmel (1974) state that

'
'L

;. basically,‘ task analys;s _involves the study of L
& master: performer's behaxi{or;/and ‘the’ 1dent1f1cat10n
of rl:s components.; s The . technlque of" concept )
I analysis ig-gimilar’to; ,,that oﬁ task analys:.s

3 :J."except for- the- content. to which'. J.t is applled. v B
_Task - analys:.s :1s’ used when' skill" development 1s - B
“the 'goal-of: instruction._‘ Concept ‘analysis is."

"used when. ‘the acquisition of" knowledge :LS the goal' .

_.' g ' ‘e et
X vant ) Tabe O

¥ o % L a
v o" , g 7. o A2 '". j

From these deScriptlons and tak:.ng :mto account the student

b vt " - 5 . ’t.-‘ : RN

.‘ > 3 N : ‘..: v .‘c!".
J.nstructlonal ‘objec’t:.ves for‘ each lesson were written

They are presen,ted below.a

- Mai'n',.Ideas to be Developed. '::_

2 ., . . . .'

l .‘

A community J.S made u

v,

of é‘ n{imbeb o

e

ealn.ties,- Such ,as bu rfferent klnd

e
\,..

% <"

B

L3

teleplyane poles, fire hydrants and so‘on."'.;‘

L ey b Mg 2N e I g Y A UL -;""-:-35\/’??"#"*«‘-:9 L

,,concept analys. breaks down,' the learn:mg wh:.ch is :Lntended. :

to be developed and by a task analys:.s or:a., concept analys:.s. :

=] -4,. ,‘.

(pp. ‘31'._ 43) ’_n‘ . ,‘: "~ ‘._- G o ) C ‘_-t'--. RIE I T
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Contrlbut'e orally"‘tb a claSs dlscuss:l.on of their
commun:.ty: and--to.. a class descr:.ptlon of their
commun:.ty wr:l.tten onua chart by the teacher. A

and th:.ngs to represent_

-_ J.deas oral

"_zze’és%és;; Keeps t Respec.ts ‘can’ express
: the right . ideds in a A
of_ ‘others . brief, suuple,,
‘to.be heard ﬁorm 1, appro=
‘and, their* ‘priate for .\ .
oplnlons . their: lang—~'
uage--sk1.11

[ el development
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ﬁaln Ideas~to b'”Developed -
ger"fhlng,\f

1;;Lﬁ5§s are:plansﬁor outllnes of a lar
5 S “7 o
lér. - scale

their’ cqpmunlty .on .a, smal_u“

!
“-’s-..

‘yapsware e
& e tophaf the"mapuusually faéxng

?é,E, W, wath

f

e represented

'pldbéeuin a communlty can,b

T .'¢ o
.
.

ure‘ 4 h

4

}eée? 1nglvocabu1aryw
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words symbql and qap-~
Tﬁlcture

,f;wﬁ~4 3nrrecognlze' 'p;aéeS'and things from"around

o
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- Complete an’ outlme map of the conunun:.ty follow:.ng

L& dlrectz.on sheet

Locate ‘l:he appropriate
space on the outline 5

- %
“
comap. " op. bl
® “who =0 Pl ARy

Aff:l.x the a fopr
symbol.-f fn the"- o

DRUEOPFITPRPER LB ) LR I

Locate po:. nt-o
departure on the

‘I'mce the, route:‘ ;

4
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ur. commun;l.ty d::.d not always look the same o.r _~_'1

N .

"-

have the 'ame people :m our parents or our grandpareﬁts‘

f .
f i

- 't:Lme.

) q or he.r parents or grandpax:e%:s dld.
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o Tl o Selectlon o ,med:l.a should be made systematlcally. N,
w T L 2. ~Selectibn s buld take vinto account learner 'j. S
R _-.a. characteristics. o \ : P I
3L Selection should take :Lnto account task char- T VI O
acterlstics. R USRI R

A Selection should take :Lnto account\ the prag- RSN S
mat:.c constralnts of the producer. o R I N
5L Selectmn should take “into’ account the prag- ST R &
mat:l.c ‘constraints' of - the consume.r. ot R R I R
-.6. E‘}ectlon shoilld b¢ based on ‘the optlmal LT PR Doh

. gombifdtion of med: a attributes’ wh:.ch match the CE o
- requ:l. ments of ,
(p. 51) ¢ T

.i“the mstruct:l.onal objectlves?' ThJ.S questlon .
" involves matchlng ‘the’ elit¥y ¢haracteristics of
‘ learners, requlrements of the ’-task, and c;cltlcal
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attr:.butes of the concepts to the attrlﬁutes of
SR med.w.a. On/ae the ‘desired med:La attribites are '
S llsted, we ‘can ‘identify the medidm. (or com= %7
LR T e .. hination, of- med:.al that has these -capabilities.::

L o T We can ,then narrow our choxce through consideratlon




that the provis:.on of an audio-tape plus a wrltten scrlpt e
e - T

was more des:.rable than an audlo-tape alone, ae 1t gave them

_._ n:- - P

»--'}"the opt:.on ofams:.ng the audio-—tape 1f they chose to do so. AN

: . 4
'." st Jeeen e R ..‘,‘
. e Loty .

lt 5hould *provide detalled,and speclfic :Lnstructn.onal '
'"strateg:.es. It was "decq.ded that““th:.s need could best be

met through a pr:.nted teacher guldebook.

The prlnted guidebook format was chosen not only

«

Ve
-..' - ’\‘

because 1t -was seen as the most effectlve way to prov:.de

-

detan.led and spec:.flc gu:.dance for teachere, but because

it w’as necessary to have each class study 1ts own communlty.";."l

9
%

After the :Eirst general :.ntrodnot:.on to the toplc 1n lesson

R qne :Lt is expected that the un:n.t/ w:.ll be taught by us:Lng

A

exa.mples from the communlty of each class.‘ It was clearly

N

1mposs:.b1e to produce :mstructzonal materlals that were

SPECJ.f.IC to the study of each communlty. Therefqre, 8 ,‘

. ve

: wn.th spec:l.flc 1nst;cuct;|.onal strateg:tes for draw:.ng examples

. I

frort\ pax‘t:.cular commun:.tles was requlred to fulf:n.ll the‘

‘.o

Com \ 5 Q.v.

~a1ms of the un:.t. " Also, thes prmted format, because J.t

.1‘-,,,.

W can be reproduced :Eor a nom:.nal 6051:, was eeen as the way
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The guLdebook was, thereforef‘de51gned to prov1de

3

a comprehen31ve and detalxed descrlptlon:of the content

"*of the unlt, as well as theflnstructlonal strategles and

¥

technlques that teachers can use to adapt.the unlt to

thelr partlcular classrooms. Each lesson 1s spec1f1ca11y

to bé developed-v(Z) preparatlon equ;red of teachers,

\

L -,A'“f 7'}. Sllde—Tape Presentatlon r:fafﬁllff}c
o t;ﬁi'n': ‘<-‘,.'wg'; ;”*':qyrf]’ ': -
;U}ﬁ.fl The introductory lesson 1n the proposed unrt

: attempts to focus the\attentlon of a class on what“makes

\'_ .

e

"o

exampIes whlch have been drawn from.sources other than

be a prohlem for most classroom“teachers.c

b

’1nformatlon7reéu1red to start the chlldren'bulldlng a'

; o " S L L ux.:- ”K%';V' .
The alxde-tape medium appeals.to two senses--91ght

) éellneated, descrlblng (11 the 1deas, skills and attltudes

4u§ al coﬁﬁunltyf_ Such a generafiZed lntrodﬁctlon"requlres '
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portion cf the presentf%hon Wlll prov1de examples from o

) typical Negioundland commun\ties, keeplng within the realm\ D

of most of the chlldrenls personal experlence.u Such an

A A

3

‘«; approach is<con51stent with the developmental stage of
A

2 Bt

these students. o ,‘1' ;*1“,I,j;,;,g_ - 11’3'53' o .

It 15 expected that the personal 1deas and experl—f

'-\ % ¢

fﬂfences of the class w111 be encompassed 1n the‘dlSCUSSlon

preiiminary discu531on the‘children s 1deas about the

f%ﬁ;“3”f compositlon of e community should be e1101ted and recorded L
L PRI . Lo e I— _'," o
y the teacher on a chart or the chalkboard.' ThlS should Sl ’

i

Y

to the class., After they have seen the program the students f.,

Bty ety s tomn 2l g

Nl R A




The presentatlon of thls materlal in thlS manner

"\

provxdea the puplls w1th & break from the tradltxonal method
of having the teacher present the ideas- The program,can

be used Ln a varlety of ways and can be'stopped forﬁdlscussion~f

.

and rev1ew; The equlpment required to use thls medlum 1s

’readlly available 1n mpst schdols or from school board»a

-_: o

_most other medla.ﬁ The slides and the cassette tape can be

readily copied if needed, and their'SLZe and s make

.them convenleﬁt for storage and d strlbutlon. Also, the

Lok A’, wel R - B
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P teachers and the 1ntended learning outcomes for the-

Btudents. Baeed on this inrormation the appropriate medla

0 s 5 v, .

to achleve these ohjecttves were selected.‘ﬂli_ .H_i

‘
~_..

The,teacher gumdebook was then written and prepared,

Seven classrobm teachere were glven a copy

ek
ool -

iof ?re teacher gpidebook whioh contarped the script for
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-,1 5

t‘They‘wege given a questionnalre to
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l'.{'éj';; The responses of. the teachers ‘to the unlt as -
. APEE 'v . |.. L 2. a -5 ] -
) expressed in the questionnaire were almost entirely p051t1ve.
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All the teachers Etated that they thought both they and F

P

A 1sd Wi

LS o

fﬁ“their students‘would enjoy edmplet
he opinion that the_majority

z ol i e 8
Most o thewteachers expressed t

..‘

r Grade Three

N - ~.v,.. ,: N "'_'r ?1 R L I '
students.‘ In the view of another teacher, there were too e
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many dlscussion actlvrtles for Grade Two.‘ Most of the o oh L IEL T

% bl o kb ._.',‘.' o Yy M e,

"teaehers stated that infteaching the unltr they would A% O
: s T .

ii'ordinarily not~qpnduct a formal evaluatlon of the learning . s 5
:ﬂ: at the end of the unitnh However, _‘. . 4.5-
g gl s B F Ty "t g .a.a. ;r,~ -f?; -
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.' w1th fdrmal evaluatxon for their students.lf the !
et pr&ject;f“The teachera' : LY T e I8

her é~stated]that the

The teachers..}
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ciaserOms'and'

valuatlon by the Content Speclallst
"and the Learner Speciallst ;".
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at Memorlal Unlversity. Ohie: was cu\rently teachlng a -~ b

l‘a
Y

methodoybgy course for prlmary soc1al studles and the other

}{';d. had done so prev10usly. They Were both of the<op1nlon
'}f-”;f“?;f"? that the 1nstruct1qnal'un1t would provlde a meanlngful

dﬁ}fﬁﬁft'fii. and worthwhile learning experlence for Grade Two students

B . M X
oL - . ; .-

community study, it also inttoduced lea:nlng skllls whlch

=

LE‘}'.“n‘ﬂ.jx,Pjishnuld be an 1ntegral part of the soc1a1 studles dlSClpllne. ; L

“}fﬁijf‘a3‘ The learner spe01allst shared‘the oplnlon of the:,
content specialist She suggested that the lntroductlon ff;f wfi@f
4 L ~\\ Tl LT

P, ;of the concepts through concrete examples taken from the

3

‘:1nstruction for young phildr
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evaluated :Ln a Grade Two classroom. . It was also evaluated

,guldebook.e Sh//stated that the stude

.

reQEnt tléhvbecause lt
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at Memorial Unxversmty.; As a part of the sequence oﬁ,
. , this course tqg,sllde-tape presentatlon was tested and -
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- _ . Durlng the couree of the unit the teacher found .:;éﬁ' y
i. that the students could part1c1pate in the lessons and that  . -
;f most of them could complete the sugéested act1VLt1es W1thout i]‘, ;“

e ’- Tl - - » - "‘ . Lor

e d;ffidulty". e l

:through observation as the varlous lessons and actlvlties

- -' . TR ey

were belng completed to ascertaln ow well‘they could
g /' 3 S

1ntroduced lt was:s ggested that the teacher have»a

Iy K

I

class discussxon us;ng‘a,number of questlons deallnnglth:i-

W '..




Lh A TABLE l
Instructlonal Objectxves Matched w1th the ertten‘ii
' Test Items Used'ip the FormatiVe Evaluation

L ObjectJ.Ve No Test Item

essential components
'»-of a’ communlty

‘matching oﬁAmap symbols
to’ ‘their . names

name occupations of X
people 1n thetcommunity
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. The results 1ndlcate that all students answered :'f*ﬂf,ug*%
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at least 85% of the 1tems correctly, As the ltems were ;;;ﬁ\ﬂ;f

Jﬁesmgned’to reflect the varlous matched object1Ves, 1t

.

: was concluded that the Lnstructlonal unlt was successful c

l,jThe teacher found‘the format'of the guldebook easy

ta’ fbllow., She stated that althOUgh the unlt requlres

preparatlon to be completed successfully, the fact that

the guldebook clearly outllnes each 1esson makes 1t easy i

to lmplement 1n dally classroom teachlng'%

She stated

oplnlon that other Grade Two«teachers would also use lt

DRI , ‘,v- K ~'

as lt was a manageable and compact package that could be

completed 1n a;reasonable amount of tlme.i She stated that:l“
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ndicated that more‘of

2 e s q,..
the ins ructional oY
unitfcould be tested

goals fqr the:.
iin wfitten form 1£“the'9bjeﬁt1ves
each lesson ﬁere re-exam

ineﬁ«and stated i

;a more extensive
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wrltten.Fest could then be used tom' .
strengthen the"reeults -of the

&l l“# -
gummatlvé evaluatlon.“‘
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CHAPTER VII

Athe instructlonal

1earning

RN

This process

-..,

'- S ’i

required that termlnei“behatlor On the part of the lntended

vyt .
v 1., e Yy D te e i
&Y N LA .“, I { 3

'flearning ahdience be stated 1n specmflc aﬂd observable ?”3@7

"

“" i I O 5 '.u,u. :.'-'

Tacts th;t could'be aécepted as ev1dence that the objectlves;tb:

I o !an .
) e __n‘ Senn,

were achieved f The classrébm testlng ln the formatlve.

Sty o

valpatlonlof tﬁls Unit indicated that this part ef th

» e
I

ubeen.qompleted in"a manner that could

3l O‘.' _"\“ e . .-., L

e ’ 3 ey .4

_objectives had been atta:ned by the unxt Wlth an 1ntended

.:Av - e h.a‘-’-"'"--".
v Y.t o

To solve'the problem three steps were

.'.",

.l;

The instructlonal objettives for‘r,g_unlt had to b»
3} o

w1th“test
5 wl""\ - e . \ o o
ai d at the‘same time be“wlthin thevcapabllities

.”“of Grad :Two students”




the test and analyzing\its results, coupled with the

.

setting of the criteria which would be considered success—

ful achievement of the instructional objecti.es,f

be planned hefore the final evaluation of the unit\gould

take placeu

A

The Proc of Defining SpeCifio
‘ Instructional Objectives‘~

".(;,'.

S During the development of this instructional
.package, the primary purpose was to prOVide Grade Two R
teachers Wlth detailed and specific instructional guidance |
in helping their students acquire an-awareness of the .

order that exists behind community l fe.: In Order to

x

acoomplish this goal specific concepts were Selected to"
be introduced, us;ng the local community of each class as

a concrete illustration of these concepts. While working

through the unit the students were prOVided with the

"/u

opportunity to order some of the knowledge which'they had

iy

already acquired through observatron and at the same time

1T

darmgn

to gain some new knowledge and inSights about the components f:;f}ﬂf

of their community and the relationships that existed

>

between these components.7 They were expected to acguire

the rudiments of some facts and skills that are particular
\ '1'43 . .

to‘the social studies discipline. ,ff-

) .
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I _ The number and depth of concepts that students . e

J -8 ' ,

in a particular class will acquire dnring the stuﬁy period
depends upon the :.nt}rest of the teacher and the. Ftudents

: P in that class, ~as well as the emphasis and experiences

provided by the teacher. v 'I'his is because. although the

't,'u -t ¢ /

This unit of curriculum and instruction was not

. | .
z learning audience a specific set of ccncepts and skills

ahout communities. . It was viewed as a!means of introduc:.ng

Ve s
young children to their community through a variety of '

xperiences and v:Lewpo:.nts., The. overall goal of the um.t

N - .-
.

was to enable the students to ,gain a more ordered and

2o

deeper insfght into the functioning of theu- own conununity :

. PR T o I e s
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and at the same t:n.me develop the rudiments of a general:.zed ~

‘_}concept of ‘cof unity.. This lnltlal purpose cr'eated a Sl

conf lict w1th

evaluation was the nature of the subject matter belng

. - '-|.'

taught and the developmental' level of the learners

The S

.e process of a formal fmal evaluation. RARNECERIN
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qv read and interpret questions of a complex nature,‘and 1n

~an

their ability to express themselves in written language..

.;Q.Qij The nature of the final evaluwtion used during ‘”9;7_

M

the classroom testing for the formative evaluation wag

”‘develoPed to‘accommodate the overall goals of thL deVeloperf"'

e 0

Students in a manner that was manageablé’for teachers.;g“‘

The final testing indicated that the students could :ffffj‘:”7£'~‘

K2

demonstrate a knowledge of some of the concepts and skills

:W?that were introduoed f:However, it was apparent that this

gscope of the concepts and skills introduoed, nor could 1t ;ﬁ'ﬂ f}?:

l ? prove satisfactorily that the knowledge and skills ff}

Redefining the Instructional'ObJectives R
o and Test DeVelopment L P

‘

‘gdemonstrated by the learners could‘be attributed to the }’va% %uw

form of testing could not adequately evaluate the full ;blfgl‘“*fF';
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objectx.ves wh:l.ch were stated were dev1sed to- cover what ST e
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may be cqnsidered the core concepts and sk:.lls of the




TR S N T LA D IUP PR SR Y Yo L
o S B ‘:'}“\,-- S el LR ey el "..";? Ty "‘"r!-;“:‘ <r‘v5'-"&"j t\ '\‘,, v -..:L.x f’;.. "

u
. < - P
.-" PREE Y]

. . -, o i
e, 3
TR ) oot ﬂ!'m»- TR

3 l démbnstrate an understandipg of the words ser\iicés g S -
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.

h:.s or her commun:.ty,

.

. hJ.s or .her,

'gecogn,“-ze fa'm:.l:.ar plaees anq things in arouné

. .

'."ith:'.n his"

‘...

5 2., name one ‘of ‘the - older. builaings_.in the comqn;ty-'

- o
.

3 des cr:.be 6i'ie dfi’fer

.ea‘ o

grandparents did,
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s shown 1n Table 3...,

Instructional Object:.ves' Matched w:.th Items '
el om the--Written;.Test
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‘ 'l‘he' experimental

S H"

}1n the teacher gmd/ebook‘with their class;oem teacher over : ,3-
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iod of two to thies Weeke

?'.

the fwritten test coirer:.ng-' the un:,t of work to obta:.n post-

j.. ,,f' o

-""' ./s— o " .' L
test .mn.thout any 'instructa.pn f:rom thew gn;.t %o, help to Al

K K

aetermg.:i'“e if the results .-oif the test obtalned by the

~.wat 'not /g:u?en a pretest

en S >

."--.‘

'rhe"

the nnit are- i.ntended' .to -be guiaed“

cf the( mpontance of testlng' on the subject matter
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1{: more.,dlfficu]:t tof.understand ‘the concept of ‘an experl-'_'

ooy

Y &

The in‘ﬁex{ded approach for instfuct:.on

N

um.t was not to have the students try to memorize

o1 ‘;.‘ ‘- £
,-,“ s . '-. 2l . 5

g _oup,,_.,of concepts and' skills 4 The.admz.m.stratlon'

2
the studentg

e

‘ The cooperating teachers. le rp‘ér.. speciahst X and

LR D O s
‘A.' olla A o,

‘t’he content special:.st expressed the

- G

Grade Twoﬂlevel wo'&].d f:u}d t;he written test diffz.cultw ‘,’ -

pricr instruction because of- the concepts,, sk:.lls,‘.

erm1ﬁoiogy that they- -would ?
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TE was~ qp. w:.th the

‘e

educators’ that

X a "pretest wou]’.ﬂ
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"’:.:3 testmg

-
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romua'-comparison of the resu],,f:s'
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':Lns u,ct:.oh and one :did
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two Gréde Two classes 1n two schools under the jurlsdlction -

5

VTN

wthe“pﬁrpose of this: exper;men; oecause the worklng school,‘,J:L?‘

"" 3 'u.! 5 0 = i . sta,

CONM < o

Settlng would no£~

The twc classes contalned students of
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entc started scho 1 ig Kindergarten and ﬁad‘pro—
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gressed to the Grade Two 1eve1“
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'The two schools are 1ocated 1n towns
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concepts »:Ln the test.

'scored by the" 'teachers.
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]:t was assumed ’

fo;r the purposes of‘
the evaluat:.on of the un:.t, the two classes were eun.va

; book

&

t

needed to complete °the1r answers.

However, no hJ.nts or

_x

The tests were then marked and

W

Five po:.nts were g;wen for each

v N
therefore,

v

El.enr

The centr&l group wae gwen the Wr:.tten test by the
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the students not express:.ng thelr answers 1n exact ‘ /

terminology rather than the:.r total misunders‘tandmg of
i A_; .

\ 'ff the concept of occupa;tlon.

[ - 60% éf' the students met the criter:.a of accep— o

tability for question eleven.- 'I'h:.s questn.on asked the 5

i 4§

students to name one of the older build:.ngs :Ln the:.r

communijt - The students either had to get f1ve or zer

for this question. It was pe.rt. of the most dlfflcult
section of the unit for; young children to understand as

:Lt discussad the concept of some parts o:E the conunun:l.ty

\ry

-

and~a number of students Just sald 'church' and did not

J,jdentn.fy ,a sbecif;c church. h Others d:Ld not understa.nd

L

1

=S

a completely mcorrect answer by naming an unacceptable

(_Ljectives-: forf.ﬁe‘ un,:.t ha\ been met.' ;

ST

. - i
PR R
/ . 14

be:,ng older than others. x :l‘he students were expected to T Wk

name SPGleiC buz.ldmgs and not just tsay= church jr school,

the question or: the concept as’ they left it blank or.. gave SITEET
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".The.r‘tieans"of' ‘the eszpefi‘m'e}?tal"gfdup‘aha the"c

,,group were compared and the 1eve1 of sign:.f:.cance of the

' DT
'

L ed by the use of a t—test. \As 1s shown

8 UL SN © 'y Table 6, theré was a significant difference J.n the e
e - ¢ o . e

. ‘ _,meaps of the experimentel group and. the control group. A
.,i;, STt , ‘T'he signifa.caqtly better performance of the group who A‘C

‘ stud:.ed the un:‘.t of instruction suggests that the.u: succese !

ME . cai} be attributed to the.tr exPeriences w:.th the um.t. (

’ R "7 - Comparz.son of Posttest Means, Exper:unenta’.l. Group, L

- RS y and Control Group R
| | LN e M 8D s valie

cle LTt LT i 0 T " Teachek Evaluation . ot L .
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o

. S It has been stated that the‘*classroom teacher plays

o AN - a very s:.gniflcant role in. the prov:.slon of soclal stud:.es :
3 exper:.ences for pr,xmary students., It was,‘therefbre,\.' o

ML
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: / LI dlfference wag. tesﬁ e
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cons:.dered lmportant to ascerta:.n the reactmn of the‘ AR




'1;f‘teacher u51ng the~un1t'1n her classroom.LvIn'order to do'
N % . :
thlS a teacher questlonnalre Was draw up for the teacher"

'“

the students and the teacher. 'she found 1t enjoyable to

o . - ', ’

teach because the level of student 1nterest was hlgh ;.j

- ’

:Whlle the summatlve evaluatLOns were p031t1ve,
L‘ "

care should be taken 1n 1nterpret1ng the results. .The

1

. ,9._.\"~

evaluatlon of the unlt of 1nstruction was conducted u51ng

‘h obtained from the two schools andfﬁhe 51m11ar1ty of“thelr

commcnlty settlngs.; The assumed equlvalence ofjthe two
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Although there are several aspects of the summatlve '
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,it.f;;s;“.‘} classes._ The ﬁﬁlts should.provxde enough specxgdc Bt
/‘ﬁET;l‘ w‘ﬁuldahce so that the teacher 1s not oVerburdened w1th R
}f;ﬁig{ ; planhlng and preparation. If thls type of‘ proach 1s ;i:fé ”jfnlf;':;ft
=yh: ' taken w1thlsocralqstudies for young chlldreﬁ‘then they ‘:{::;itgil 1
:fi can have-many enjoyable and meanlngful 1earhing experlences SRS

? whlle belng prepared for later st dlis and later 01t1zen-‘d;m

Unlts, such as this one, which are belng develdped

n

varlous resouﬂEe 1end1ng agencles.. Thlsfcould\be accompllshe

ndthrough the Resources DLVlchn of the Department of Educatlon,

the Resources Clearlng House at Menorial Unlver51ty or the

N
vanlous resource centers whlch are belng set u

p\at the

) -«"“ o . LT -
‘currlculum whlch 1s speclfled 1n the currlculum gulde jw;

publlshed by the Department of Education, Design for Socxal

Studles K—VIvln Newfoundland and Labrador.' The unlt covers

g}.many of the épec1flc objectlves descr?hed 1n thlS gulde. ;Wu“'f-LT
. W N A 1 L
. The area of empha51s for the

:ade TWO currlculum

ln the gulde ls the 3?pal communlty., Many of the knowledge’pp,i

values and skllls ob]ectives whlch are specifred 1n the

‘.‘,.x_.l . b et

*”l“ﬂalgfn. government currlculum gulde are developed from an

. .: 1.',
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,1 In your.opgnlon would therstudents in’ your class £ind ' N

this unit on their community interestxng and enjoyable