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Univer51ty of British Columbia in a -survey they did of ‘the -

- Abstract

The pq:ﬁbse of this study was to investigate the

inf8lependent. reading preferences of children in grades foqr.

- . . . >

five, and six, in three selécted areas. of Neﬁ%oundland, and

to determine whether there were significant relations between.

J7these preferences and the grade level) sex,. and‘éeographical

o -

:.locations of the students. o e "

.The instrument used in this survey was 1dent1cal to that

used "by Drs. Edvard G. Summers and ‘Ann Lukasevich of the .

reading preferences of intermediate-grade children-in thfee

Canadian’ cities in 1978. Fourteen representative categories

of reading were included in the inventory, and following the

-~

‘naired_comparison_iormatwwerer—org&nized_soﬁthat—eaeh——;a—i¥g

,—"random order.

_category appeared first and second about an—equab~number—of

- L]

'times7 and a’ total group’ B ninety-One pairs was presented in

rl

The sample consisted of 747 grade’four, flve, and six,

ciasses.from'three areas 1in the province; n mely, Gander,

GIOVertown;'and Fogo 1Island. Whole clase9 ‘ irrespective of -

. ability, were included in the study. Testing was done within

g ;
a.six-week period during the fall term of the 1984-85 school

ear o, . . ' . .~ .-
y o |

An ahalysis,of the rank order of reading preferences

‘ . : ° ) > . : ,
indicated that the most popular categories for. students in

L
. . -

it



- . . -
g o, { )
» .’A ) : X R . ’ .
. this survey were mystery, adventure, romance, fantasy, 4nd
. .o humour. The ' survey indicated, however,. that reading

preferences are affected py the variables of sex, grade
level, and to a Iesser-ektent, geographical location. An

analysis'of variance results (ANOVA) indfcated highly

significant preference difference for %evgg of the fourteen

'categoriesofor the three communities; for five of the'
fourteen cateQOrieszfor gradeslfodr, five, and,six;'and

' ‘ ) ) eieven cﬁ the-fodrteeixﬁgategories.fbr boy ,and @irls.i
o Significant interactione were. also‘found in . combinaticns of
q; . conmunitf,.grade. and sex for many of the fodrteen

- categories. The survey indicated that Gander students and

v —

Glovertown studen s were fairly.similar in their reading

preferences, 'but that Fogo students varied significantly in
.. .
“keit*teading“prefetencesr_when their reading'prefe;ences

— were compared with either thé reading preferences of Gander =

students or Glovertown students. There - were . alao Clear -

maturatjonal changes in reading preferences for the three'
. grad&s.@ The . reading preference inventory (RPI) and the"
s related index of reading preference (IRP) proved to be uaeful
and reliable tools For measuring and ranking reading
preferences in the intermediate grades, and “could._be used by
teachers. librarians, and reading specialists.*to help.}

lidentify, develop and stihulate'reading interests. v

© g »
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L ___ THE PROBLEM. %
C . . ¢ Introduction '
h . - . [ ' R o *
K . . d . ot
" Dewey (1964), in one of th‘e' earliest def}ﬁmitionq of
' "interest", identified it thus:. . ., B
. Interest and .aims, éoncerns'anq purpopea are
e T . . necessarily 'connected...such:- words as intereﬁ, : )
R ;. affection,. concern, motivation, emphasize active Ao
e ) P desire-f;o act to secure possible result ("%. 125,)3 ! '
. - ‘o e, . \ . . ) t ‘,‘:" . . N R .“-:

°

. I . . . ' . . . a " oL
' Hurlock (1956), in defining "interest" with respect to the -,

T s T chil@u made this observation: ° . ‘ o
o ' An interest is"a learned motive which drives the - -’
‘individual to.-act &n accordance with that interest.
It is defined:as preoccupation with an’ activity r
when the indiyidual is free-to- choose. When -thes
child finds .an activity satisfying, it continues to
: " be an interest (p..440). ' ] o . e S

??ﬁgg, p%paﬁlé eduéatoésycoqﬁizant‘o} the,dppégtance aé;

';' E .'7 ;;lﬁﬁéﬁest-in learhiﬁg)'uthI;é fhis fgdﬁpf inap}annin& ;pé. 'f,‘bl.
U ' cuféiculﬁﬁ: and,howhere.is this hoge }pportant'tzpn in"the N

Iiu. : area of readiégﬁ Thé importance “of interest:to feading‘la;;L

described by Barbe (1963) as‘followgz ’ ' o - K
- . ° » . A}

- .

Y ;

T The teacher who can «develop withiin her childrep L '
’ permanent interests in reading has succeeded .in her

goal ‘of teachirig reading. The child may then. .

continue learning, even without help of the | -
~  teacher, and his edutation will continye throughout- )
. : his ‘1ife. The importance Of the interest factor in . .*
C ' . the reading program must not .be minimized for it is
o , the keystone-of the cchild's learning (ps 490).

. . N . '
- R . . A . M » .
. . . . .
.



:??" This study is concerned specifically with identiffing
s .

f@ading interests as reflected by the choices of reading

mater}als°that inte;mediate-grade students make for—pleasure

I

{,’or'for information. - The study does. not take into

-7 L b

consideration any materials ‘that . students read for the

. " b v - .
.o purpose of . satisfying)a teacher~or a parent. T g ‘

- 7 o e L '. N )

. R T ,‘ o The Purpgse of * the Study ,

' v. , . The purpose of this study was. to investigate tﬁk

IS independent reading preferences of chrldren in grades four,

\

*.f” five, and-six’”in three selected areas oleewfbundland,

., K . ' P - .
e ) - 'namely Fogo Island, Gander, and Glovertown. Most of the
. e K Y

students attend schools which are under the Jurisdiction of

the Terra Nova Integrated School Board. ‘The schools on Fogo

Ts .Island were considered a unit of study although there’ are '

: Ly <$eyen small primary-elementary schoolsffeeding into one
Y S '
’ K
\the Terra NOVa.Integrated School Board and the

. Gaqder-Bonavista-Connaigre Roman Catholic School Board. The

. . #lementary’ schopls on Fogo Island come undér several

T Sz 8
jurisdictions: one is a Pentecostal school, tworare joint

.'. . N . - —
K L. services operated by the Roman Catholic and Integrated School

vt -
. B

e o Boards, three.are Inteqrated, and one is a Roman catholic
c : ' Ce L N . s. L ) '
IR 1chool_ \'n L . o

The answers to two major questions were sought:

ot

e '?wtz ‘..,l,‘ What are the independent reading interests of"

3
L

..‘ . '. . -.:'.I _'.'. '..- I_ . o | .

‘central'high school.g This school is, Jointly-administered by .



s,

children in the middle grades?

2. Are there significqnt relations Dbetween these

4
interests and a. grade level?

N |
2 . b. sex? /
“C. geographicai Locationf
’
Statement of the Problem L - '
-— Althbugh'there qre.now literally hundrer of studies of.-
o 'Ehﬁldren's reading i;teresﬁs, the vast majority of thoge have

.begn carried out in the United -States. With.thg exéeption of
ﬁhose of Minkler (1948), Ashley (1972), Landy (197%).
. Burdenuk (1978), and Sumﬁers‘knd Lukasevich (1983), few
\sthies have been done which explored the reading interests ®
Jof Canadian children. Very little has been done on.réaQing
interests in the province of Newfoundland, especially in the
intermediate grades. Brett (1964) surveyed ‘'the leisure
reading of grade nine students i% Qéntral High schools of thet
province, and Crocker (1967), the leisure reading of high
-~ s8chool students:- in Néwfoubdland, library facilities in the
‘schools, and home background as it related to reading.
Practiéailf nothing has been done o% the readiqg lnterests of
o intermediate~grade c‘hi.ld_ren?-except Gaiway's ,“980) 'study
' which explored the reading 1n£erqs§s of beginning grade six
students under the jurisdictiop'of one‘particulaf sc%dql
‘béard, and‘thé congruency _of those interests with selected

‘basal reading programs. ' . )

L

)

e
=
s



Meanwhile, there is increasing evidence tnat children of
today are readi;g more, and more widely than any previous
generation (Landy, 1977; Ashley, 1972; Summers & Lukasevich,
*1983), There are many reasons given for this and 6 one that
seems to'predominate is that there are more bookslavailable
today than ever before, and bécause of imgroved library
facilities and programs, tbose books are msde'aviilsble to
"more and more children, Within this province, as elsewhere,
elenﬁntary schools are establishing libraries within the
schools, and  some school boards are employing trained
resourcelpeople to coordinate library programs with the
school cur.:ricula. Most teachers include _coui'ses-in
children's literature and library science .in their‘training
xprogramr Public libraries, too, are giving increaseg
attention to their children's sections,'with.the exgressed
aim of increasing commqnications with the home and school and
of pramoting more reading and a more effective use of library‘
facilities, | -

RS-

There is also an increased pobularity in children's book
clubs, o&ten sponsored by classroom teachers. Children are
able to 'buy reprints QE quality literature in inexpensive

papérbacks, some of which include. reproductions of original
»

illustrations.; Modern children's-literature is reflecting .

.

changes in society and the, resultant concerns brought about’
by these, changes. 1In view of this, it is.logical to expect

children Frrgading interests to change. Also, because of
-1y N

-



B
. 5
A’ -~
.

g

techn_o-logical chapges brought about by television, their

interests are extending beyond the confines of home, school,

and community, and their awarenesss of the world and its
problems is broadening.

Mackintosh (195"_1) sbmmarized the influe'née of the

contemporary scene as follows: -

Children as human beingh have not chanéed over the:
years, but in the last. decade science has modified.
various aspects of their environment ifi ’such a way as to

create new interests. As one example, more children
- than ever leefore have.. travelled beyond the boundaries of
.their own county, city, sgate, and even ‘nation.

Children are on the move as parents seek new jobs, or as

their work requires that they move from one place to

- an6ther, Changes in transportation and communication

llxave) brought about increased mobility of population (p.
2 [ ] Al

—

Thus, this study'sought to identify the-reading
interests of children in the intermediate grades in thi'ee
g'eogr.aphioal areas c;f Newfoundland\namely, Fogo Island,
Gander, ‘nnci.G'l_overnown. It also tried to d_etermir_le whether
‘suéh factors aS"séx, age, and geographical location, affected

these interests, and whether these interests are changing.

The fin‘dings should be useful in aiding teachers, libraria'ns.

angd’ reading Specialists, to bring books and children

. o

together,

Limitations of the Study

1, The investigation of children 8 reading interests in this-

particular study was confined mainly to children in one



* 6
-
—

educational district of the province, the Terra Nova
- ©

Integrated SChool Board. The exception was Fogo Island

where children attend schools operated by the Terra Nova

Integrated School Board, the Gander—Bonavista-Connaigre
Roman Catholic School Board, the Pentecostal School

] .. . - ,
Board, and those operated jointly by the Terra Nova
‘ _ ~

LN

\_integrated and Roman Catholic School Bbar’&s._

2. Although the subjects\were urged to react to the

questions on thé inventory iﬁ the 'w_a;ys thef rf.-ally_'felt.
it can be a'ss.ﬂumed thcjat'soci‘él pressurés and expe?tati?:ns
‘.had,some influence on the subjects' respd;'xses-

3. Since ‘it yvas cox}sidéred necesse;r;' in the-instructions to °

encourage the students to make choices, even in cases

where théy might fim'i i;-_ very difficult to decide which
of t’he two alternatives they p'feferred, a éomewh.at
artifici-ai situation may have resulted where a preference
is stated. to éxis£ where :th'ere may not ha;\;e‘beén gne.

4. No attex;lp:t was,made to consider the relationship §f other
factors- such as intelligence, library facilities, and
home background, to children's reading interests. 'The\

scope of this partiqular investigation made such

_considerations prohibitive. ’ ,



' 3,’]",‘

Organization of the Thesis 4

This cfxapter'has presented the purpose of the stu'dy, the .-

fsignifihcance of the 'stud&, and the limitations of the stud}.

l; Chapter II includes a review of relevant literature,
;Fir'st,"the writer discusses the 'g'eneral' relevancy-'of interest

to reading and then how the £actors of 'sex, age, qnd
geogr/aphlcal location, each in turn, af.gect l;:-e,ad"ing
o interests, The cha'pte1r conc],udo_s\_with a brief summary of the >
literature sreviewed, ' _ o ) .

"‘-. . | ' 'l‘he methodology for the study is given in Ch&pter III. L..

1

It  explains the choice of communities ano grades and the type .
of school -used in the survey. mIt als‘.ol describes the’ design.

- " | of the‘inventory, and- the collection of the data.

Chapter 1V lpresen’ts the major findings ohf tho study and.

-a discusoion of the effect's of the factors being analyzed.
Chapter V sdmmari'zeo the study, dradws conclusjons, and

. makes comparisons, based on the' findings. T e tpeais
concludes with a discussion of certain 1mp11cation and makes

’

'a number of recommendations for further research.
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-
CHAPTER II

-

REVIEW OF RELATED LITERATURE"
/1

{

4 °

- Introduction )
= = .

Since the eaﬁiest rep‘brted study ,on children's reading

interests by True in 1893, literﬁally'»' hundredd of others have o

been .m;de ‘(Witty, 1960; Harris, 1969). Many diverse methods

' ' T .

have sbeen employed to determine what children read, how much
e P e ,

they .rela,d,‘ and what factors such as sex, ‘ége,’ race,

gé'ographical _16cation, and. intelligence, ':affgct‘ cﬁlldren‘é P

-choices of reading materials. Because this present study

. . . ‘ v, . , . -
analyzes children's independent reading J.ﬁtetesj:s, and how

these particular factors - sex, age, and geographical

-
e

location ~-- may or may -not influence ;i:‘f{'em, the literature

reviewed deals mainly with these several factors and how they

-influende what children read..

‘v
- F
e L)

Interest as a Determinant in Reading Success

T 4 -
Most reading people feel that/ the. student, irrespective
A '/

L%

of ‘ability, will do well when mai:efials uged are interesting.

" White (1972) set forth evidence tp show that if books are

interesting, students wili read- materials above their present
grade level. Lowry (1968) said that interest helps a child

make "'f.hose intuitive insighés frequently;referred. to as

using cqntext clues” (p. 14). Jenkinson (1964), in stressing

the importance of interest to reading, stated:
' - ' o o



13

- LTy . o 9
B e §

interest will determine not only whather an
individual will learn to.read, but how well he will
read; how much he will read, and in what areas he

will read (p. 123).°

Byers [1964), in discuésing the importance of interest

as a key factor to reading development,, said:

The importance of wvital, interesting materjal for
reading 1is -uncontested. What a child reads.with -
'interest is rewarding to\chifn and may lead.to
further reading; 'what a thild reads withdut
interest may ‘assist in. the development of reading .
skills. but may impede, the formation of positive
attitudes toward reading and the desire to do ‘more
reading. ' There is also. evidence that interest in
materials read correlates highly with K reading
comprehension (p. 227).

The *role of the teacher in recognizing the importance of

interest is described by Barbe (1963)' BN

.,The teacher who can develop within her children

-. ’'permanent interest in reading has succeeded -in her.

. goal of teacliing reading. The child may then
continue ‘learning, even without the help of the
teacher, and his education will continue throughout -
his life. The importanceYof ‘the interest factor in
the reading program must not be minimized,. for it
is the keystone of the child's learning (p. 490).

U'nderstanding' the relationgship between _ch_ildren's‘
ability to read‘ arid their interest in it, is -of p&ramlount‘
importance to educators, not on.l.y in teaching children how to
read, but in a proper dgvelopment of the reading process.

AY

Sex and Readinq Interests

!

In mogt of the studies revieved, sex wag found to be the

[

4

------



" reference to an article written by Dun

10

most iﬁportdnt'determinant of differences in reading. The

researchers reported that girls read more and matured earlier

in readihg abifity .than. boys did, whéreas boys have wider

reading interests than girls. They also contended that

-

cultural- influences and sexual maturation (or .the, lack of it)

were reasons for_thesé differences. A great deal ofleVidence

,spppbrtéd the "theory bf“éodiai'conditioning as the basis for

this sex-ﬁyped-ﬁbhaviour. Researchers and. soc1a1 sc1entlsts

(Elder and Carpenter, '1929; DeBoer, 1958; Row,. 1968) have

-

suggested thét'bgcause boys and girls have been‘t;ained

W2

differently, théy behave differently; that.sex differenbes in

reading interests are. not BO mucq a result of 1nborn
characierlstics as they are of culeral tralnlng. With

- (l921),,, McKay (1991)

-1

observed that even then there was ground for belief, that.

v

certain sex d1fferepces in reading interests were probably

acquired. A
s Lazer (1937), in studying over 2,000 middle grade pupils

in thirteen New York City schools, and_w1th specific

reference to girls' reading‘of so-called "girls'" books, made

)

a similar observation: ‘ ' )/ ‘

| e

' «..girls read.these books ‘because ébcial opinion
has prescribed them. Teachers, parents, librarians -
and book dealers, when asked to recommend books for T
girls, will probably select those that tradition -
has 'sanctioned for girls...Girls are continually .
exposed to such types of books. They like .them
because they do not know any other kind (p. 92).
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Yet, in spite of this observation, Zimet (1966) reported
that Lazer went right on finding and reporting sex

dif ferences without suggesting the pcs'sibility that it was

not sex differences, per se, but cqltural differences that

made sex one of the most highly significant factors in

reading interests. 'With respect t‘o the books chosen by.
children,' zimet found th@t botﬁ boys nd girls chose mystery

" stories f£irst, but that boys chose, ‘next in order, ad.venture:

I3

- stories, detective stories, stories of an historical nature.'l

and stories of 'invention; girls chose stories related to
activities at homeior ‘at school. She‘} also ‘noted ‘that» girls

1

read more. ' '

Terman and' Lima (1931), in assesé;ing children's reading

» ‘ interests, also found that sex differences were apparent from.

the age of nine, and became more ' marked as the yeasrs

advanced. - The results of their study showed that boys

_preferred stories of adventure and vigorous actidn, while

girls preferred fairy tales, poetry. ahd sentimental"

fiction, They also found that, girls read more than boys at'
. ?

every level, but that boys read more .npn-fiction, such a8

S ' biogra‘phy‘ and information books, than did'girls.- The results

of this study were similar to.those 'cf_a 'study conducted by‘

,I'Jc'rdan (1921),-onq of the earliest studies of reading

N
s

| Qnterests and sex differences. S ' .

°]J'etar.-.r'n"‘il‘lg' ¢hildren, Thcrndike japd, 'Henr,y (1940) also made a

. JIn ,conp‘aring the - reading interests of slow and fast .
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comparison of the reading interests of boys and girls,, Their N
. results, -topo, showed a consistent pattern of sex differences

cutting acrlbss all age and 'grade levels.. The autdnors
commented o{r-—the “point-blank refusal" of many boys to have

anything to do with so-called girls' books, such as storie_s

L
’

of romantic love and 'fami-ly. life, or those in.which the

leading characters were girls. They observed that girls, on

that” is, books of v
7 -

/ 't.'.hé’qther hand, often read boys' book§.
Y / valour,' chival_ry, adve_n_tur'e, and the 1like, in which the main

characters were always boys. In fact, he found that such

bocks were very popular with girls. ) ~

- : One of the most comprehensivg/ studies on sex differences

- " I .
. ‘in reading interegts was -done by Norvell in 1958. The report
t . e
C. . w;as based on 960,000 expressions of opinion-‘iade by 24,000

. ' children in grades three ‘through [six assembled by teachers in

. s¢chools of all sizes \in New York. This. information, along
| A ’ c .
‘witH that collected earlier (1946, 1950), brought the total

[}
‘"data to more than four milli_or( expressions of opinion from - C

124,000 children, and gpanned tv‘:rent.y_—five years. Norvell

,.

reported "that from the fifth grade to adulthood, the sex of

,reading choices.

Boys, he found, were interested in detective stories, stories

children has a domiQating iqflm\ance on their

of physical struggle, courage and heroism, ,invention and

a science, but. responded unfavourably to description,.

didacticism, fairy tales, stories of ro-m_éntié love, of

s , p‘hys.ical tleakness in males, and stories iﬁ'which females were
' - ’ ’ = B t

/ . ~
L

SRR L | 2
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the leading characters. G/i§ls showed a marked disljke for

/£

stories of violent action, didacticism, and f_iérce animals. -

Hildreth ( 1"953), 'P‘i’bf'ébﬁess (1963), atﬁzimet (196 6) made
s il .

. Sy
similar observationsgi—"

In examining the contents of intexmediate-grade basal

X

readers to determine objectively children's interests in the

titles and stories. in.sych readers, in a sEudy involving over

-

two thousand children, equally distributed by sex and grade .

in seven communitieé\in Maésachusettes and Neﬁ_ ljampéhir%
Droney, Cucciova, and Scipioné ,.(1'953) concluded that s‘e_lx
preferences were n'o'ted. B;)Sis rejected titles -whilch included
a female character, whefeas; girls did not rejectstitles which
included a nizale character. - , '
~Bofs, it would seem, read more comics than girls do.
Witty (1941), by use of a qlestionnnaire-and interviews,
found. that, on-an average, boys read fourteen-comical per week
while girls read eleven, ZOrbgugh_\(IQ'M), citing the results‘
of a nationwide survéy by Market Reseakch Company of éanada,
_revealed that ninety-five pétcént of t::} boys and.ninety—one
percent of the girls betwee;x the ages of sik and eleven read
comic books re;_;ularly. o ‘

In a comprehensive study of the. voluntary reading
interests of child,rer}_ in Canadian elementary scg;bols. Minkler
(1948) coné.luded that the sex of the child was the strongest.
determinant of reading :l_n‘ter,est. _]fn a su;vey, that

- v
encompassed rural, suburban, and urban schools i? four' areas

\
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of cCanada -- the Maritimes, Ontario, the Prairies, and

British Columpbia -- it was shown that - girls at each grade

- level read more and had a greater rangé of J.nterests than

o

_ boys aia. This latter observation is contrary to most
studies, which indicate that boy;s have a wider range of
interests than girls do (Wol£san, 1960; Ei:xg, ].967)
Although Miw[ler discovered that girls generally rejecteg\'
stories having' to do vfitll _sports and’ recr}aafb_n,onal activites,

' - , A ' ry . ) . ] .
‘there was some indication that as their interests 'in these

.-activities increased, their desire to read about- them also

increhsed. .- _ B ® o

Stanchfield (1969) found in her p;rticula;: s tudy that
girls read significantly better than boys diq. In attempting
't‘o determine the reas'on,: she talked with t;'ie “teachers

’ involved in her study; and -found,'th'atc Boys had . negat ive
attitudes ahout s,choo,i,‘ that they 1ik'ed stories about aports,‘
and the outdoors, but dislj:.ked stofies about home 1life and
a'kchoe.ol. Teachers of all-boy groups reported their J.nabillty’
to interest them in reading, matter that lacked {ctlon and'
excitemem Teachers of gll—girl greoups repﬁted theﬁ
opposite, and that there was little difflculty in holding the:
interest of girls in a variety of readlng mterial.

A By administering an interest inventory contalni;\g 120:
items, wOlfaon _(1960) investigated the reading interests of
two thousand pupila in grades three. throug‘h six in schools in

.(.fgnnecticut. -Boys showed a high interest in mechanics and

rl .
. LI



no | 15
R . 'science, whereas girls displayed a high interest in family
life, music, art, and the like. 1In keeping with many earlier

studies, ‘Wolfson alsg found that boys displayed a wider r'ange

- b

of integest than girls did. ] - - ~ A

. . In her appralsal of . research to date on this topic, King

3!

-~

‘(1967) ' reported that there were few sex differences in-
: ) -’ t i - '
reading interests up to age nine,~ but marked differences

appeared thereaf;er. ' She also .found that boys read more

[y

widely than giris aid. Gn.rls wille read a book considered of
interest to boys, but. boys wil'l not read a book considered 'of
interest to, girls. - By ‘the' sixth grade, the glrls outnumbered

'the boys - two to one in their choice of mystery books and

—_

‘c“hildren 8 stories, whereas the‘ boys~ almost reversed the. .

. .
. : , scores . .n preferences for non-fiction. . e

A study by Feeley (1974), inilolviing '2_50 boys and¥282

L b
* girls in grpdes five and silx in New Jersey schools, also

SN " showed tha{ /-)wt.bere ‘were marked differences in the reading

" interests of boys 4&nd dirls. Boys' ®high-scoring blueters'

N -

were 'sports, excitement—fa‘dtast-iC. recreational,

- excitement‘-realistic, and informational. Their Yow-scoring

categories were. fantasy comedy,: sociallempathy. people.

-

. recreation and hobbies. Girls' favourites were social

empath"y,' fun _And excitement, fantasy, and peoplé, whj.le'
social studies, science and sports were the least favoured,
Feeley "concluded that, sex continues\ to be a ma.jog‘c detexrminer

of middle-grade"children"s feading interest and that, thay

. ¥ N
. . . . ) ' .
' ot 0 . ° . . : . . '_. 4' A
. . - - R : . : : : : ' . ’ '
i . - g i . . . v . . .
’.ﬂ'r' eh, . Sl S . . BRI o : oL )
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. °
‘'seemed not yet affected by the feminist movement of the,

I * A

" times. .

-
- .

!+ Landy (1977) surveyed' the entire grade seven population
1 "N\

of sghools 'in Regina to find the amount of voluntary reading
engaged Ain by this' group. He also fournd that girls read an
average of twelve books a year while boys read-only two per

.‘J

year._ Bqu read far more non—fiction such as biographies and_

- rbooks c0ncerned with sports than did girls, but girls read

far moxe books pertaining to topics of adotescent dévele;ent
than dld boys. Animal storiés were-equally popular w1th both

groups.f Like so many other studiés done prev10usly, this

study also showed that girls Xead boys books, such as the

4

Hardy Boy series, but that boys rarely read girls books such

as the Nancy Drew series. ~'Y"

Schofer (lQBl) studied the reading preference of British

'
Ky

" and -American elemehtary children by using a ten-item rank

, order preference list developeh and field tested from

categories identified by children. The responses were then_
analyhed and c0mpared by sex, age, and maturity Schofer

found that reading preferentes were only minimally

! e

differentiated by sex with the five most . popular categories
‘ ~ [}

in. the same sequence. The researcher speculated on this 1ach '
"of acute differentiation by sex. as the first indication of

the reoults of the implemqntation of a non—sex differentiated'
curriculum,.and concluded that children are obviously reading

across what had preViously been perceived ‘as sex appropriatel'
-&‘( )
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1ife, poetry and romance,'than did' boys.  Girls and.boys had .

gl

‘ ) Ry

boundaries. ‘ ' '. /}
In a study involvxng intermediate grade children in

thrée Canadian communities, Summers Pnd Lukasevich: (1983)

found highly significant differences between the reading . .

interest of-boys.and gitls‘in(eleven of fourteen categories

cf literature. An‘examination of the results revealed that

boys had a strcnger‘preference for history/geography, sports,

science, fantasy, and travel than did girls, ginls had, a

stronger preference for animal storie{L__nildren and family-

similar preferences for adventure, hurfour, and nature study.
Galway ’ l980),'in‘ana1yzing the reading interests of a

" o/ . . v
group of beginning sixth'grade pupils in an educational

——

., district in'Newfoundland, found that when the. pupils were

v

grouped on the basis of sex,, significant differences were
found at the 0.05 1eVel between boys and girls in ten ‘areas™

ofgliterature: adventure,;mystery, %chool stories, family P
- M \ . ’ .

and honle life, aviation and space, factual stories,.hobbieS}
science and invenfion, sports, humorous and nonsensical
poems. Also, when the same pupils were grouped on the basis

of sex, boys and girls showed different 1eyels of i,terest in \

]
the basal readers. , .= "~ - x

\ With ;ery few ekceptions,_researchers agree that séx is

the most important personal determinant of differences in

) ot L]

Jreading preferences. Purved and ?each_(1972).offered as an

explanaticn for these differences in preference, children's

- ° (- . 4 ]
R
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identification with sex-Pelated characters. Peltola (1965)
suggested sex-role stereotypes. She found sharp sex
—differences in fourth and sixth gradefs in types of

characters preferred. Klein '(1968) measured interests as

e &y it 7

’

related to occupation end ij,of short story main characters
and found sex-appropriate occupations were rated high in”
interest by each sex. He found that.bo&s rated male
fcharacters_eignificentfy higher than female characters, while
- girls likewise rated female characters higher than'nugee_in

each occupation. .Feeley (1974) , aptly summed up the then

Vs

present state of affairs:

iy
.~ . —

2‘ /f'
Generally it would seem- that the culEﬁE;Ily related
variables of séx and“social class conitinue to be
effective in shaping children's interestsi The
middle-grade children of 1971 continhie to reflect
the traditional "boy" and "girl" patterns. They
, - ', seem not yet to have been affected by the unisex,
/'women's lib movements of the times (p. 1003).
s

Age and Reading Interests

Most researchers in thelr efforts to d;ecover the
varioue factors that affect readlng interests place
particuler empha515 on a child s ‘age to determine if it "has
any influence on the type of material the child chooses to

—~Pead. Furthermore, if it is considered an ;nfluential
factcr, they then ér{ to ascertain in what waye.it controls -
the'eelection of reading material. It ie'tne general
conclueion of moBt reeeercherq that'at the early elementary

»

‘ level; at least through age nine, there .is very little

4
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différence between the reading habits of boys and girlé at a
partitular age level, but marked di fferences exist for the
children as a grdup from one age ievel to the next. Freeland
(1964) desé;ibed these early elementary years as the "golden
years" of reading. She contended,tnat during this period
children néach their peak in reading; and that thex’will read
noré-ghan they will_ever‘aéain, and that the teacher of this

group has a very fertile fiéld in which to promote personal

growth through reading. oo .

'n

As early as 1925, Terman and Lima discussed the

pragression of reading interests of boys and girls. Their

study showed that at d49e nine boys were mainly interested in
real-}ife stories}!,at, ten they preferred stories @about
. &= AT ; : :

travel; by eleven their 'interest was in mystery, advemtu?e.
a -

and science, and By the ~age of twelvé'when, according to

-

.~ their research, the point of greatest reading interest is

reached,. boys enjoyed stories of hero worship. They found .

that nine-year-old girls still wanted to read fairy tales;

i v o7 .

ten-year-old girls, like their male classmates, preferred
. : ,

storiés apout fravel. Eleven=-year-old dirls requested. . -

stories about home and school life, and éwelve-year-old

-

girlg, like boys, enjoyed atoriéé of hero worship. "

.In a later stud? conducﬁed in 1931, Terman and Lima
.concluded that as children 8 experiences grow and as their
reasoning powers and imagination develop, o%riain

' well- defined tendencies in reading interest change.. They

€
! ® e

\

)

\ . —



observed that few differences in reading Fhoices appeared

until age nine when, as they put it, "the divergence is very

marked and the breach- continues to widen up %o adu&t life"

(p.- 131).

Norvell (1946), in his twelve-year investféation of ‘the

reading habits of over 50,000 chiidren in all types of

[¢]

communities in New York State, found that there was a Qradual

20

°

change {n reading habits of children from primary grades ép :

upper elementary'g;ades. In a 1950 publication, Norvell

o ; ,
reported that stories in one grade were usually liked equally

well by children in grades as_many as three levels above or

below it, and that age was more influentral.in goverptng.

reading choices infthe elementary school than in the

secohddry school.

Minkler (1948), in one of the first Canadian studies on

_children's-reading interests; found that age, drade, menéal

'ability, and reading skill, influenced reading fnterestﬁi but

to a iésser extent ‘than does the sex of the child., ‘He also

concluded "that mental'age, reading Ege,'and reading grade, .

influence reading interésts'more definitely than do

chronological age and sgchool grade" (p. 80).

In a study in which he analyzed children's taped

J . . .
conversations, McAulay (1961) sought to identify children's

social studies interests. Threé hundred ninety-seven

children in grades four, five, and'éix, made up part of his~
. 1}

study group. Analeing the responseg of these children he

T

s
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was ible td make the following generalizations:

Fourth-grade children have broad interests 1in
particular areas of the earth's surface...and, in
the general social processes of those geographic

areas...the Queen of England, the religions of
Japan. . .
Fifth-grade children are interested in those
geographic areas which dominate the current news -
the Middle East, Russia, China...the historical
reasons for large social problems that appear on

.the national and international scene. , e

. Sixth—grade children have social studies interests
similar to fifth-graders. However, the interests
are deeper. Sixth-grade children indicate an
interest in ideas, their beginnings and trends;.for
example, the beginnings of commundism, the
development of the cold war (pp. 407-409), s

As a result of questiqQnnnaires sent to children, tﬁ;;;

lparents, ﬁheir teachers, and librarians in 270 census regions
‘in the United States, Rudman (1955) was able to conclude that
from grades: four to ‘eight interest in mystery stories, sport
stories, and stbries about otheﬂ.recreational?sctivities
‘increased, while interest in cowboy stories and fairy tales
:decreased. Interest in. animal stories, however, :}s
\d;—))/%mainbﬁfhed throughout the grade levels studied.' Peterson
(1955) in a study of the reading interest of children in five
elementary schools in ‘Chicago found that for both sexes there
was- a decreasing interest in stories of folklore, fainm
;tales,_and tales of long ago, but an increasing interest in
mystery stories; and stories of , careers, For'girls in
o 'fbarticular there'was-an'inoreasing interest in romance

r

stories. ' : ' ' . .
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Stanchfield (1969), studied the reading inperests of 153

boys in grades four, aix{ aﬁd eight in Los Angeles’city

schoois. She found through personal conferences that there

were no significant differences found in the choices:of boys

? R4

'who weret%reading below grade level, at grade level, or' above

rgraae level. As for differences ﬁy grade levels, there were

ten categories which received significantly different

ratings, but she concluded that “tqese'differences aﬁpeafed

°

‘to be in the expected direction of “change 'in tastes with -

" increasing age and maturity" (p- 43). A similar study was .

cpnduceeﬁiby Geee%in and Wilson (1972) which attempted to’
answerltﬁe following gueetions:

1. Does the eight year-old pupil who 'is two years

" accelerated in reading ratify the choices of hiL

claédmates or 'does .he prefer the favoured books of fifth

‘ graders?’ - .

2. Does the tWelve-year-old who is two years ré;arded in .

reading like the books favoured by seventh graders better

H\ than those preferred by his readlng peers, the fifth

gradera? ¥ “
They concluded that there was no evidence that members of
- ¢

‘ either chronological ‘age group, when the group was taken as . a

whole, were more i gluenced by reading age than by
\.. 1 //}} L
chronological age.

Inda survey to assess the expressed reading interests of

791 elementary school children in grades four, five, and six,
- t . .

[
4 ’

Sk
\',

‘
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in selected schools in urban and €uburban Pittsburgh, McKay

(1971) found that those areas selected as most interesting to

-

nine-year-olds were adventure and mystery:; ten-year-olds

h ]

indicated a preference for mystery, adventure, and animals. -
'

Most interesﬁihg.to elexen-yeariolds were mystery: adventure,
and sports,,while the areas chosen 5; most'appealing to
twelve-year—olds wére mystery, adventure, and animals.

Ashley (1972), in a cohprehensive survey of the reading
habits of 1 500 Canadlan children from grades four through to
eight, foufd general catholic1ty"-1n reading interests for

. grade ‘four boys and girls.. Both boys and girls had reached
y Z‘the “higl tide" of reading involvement by grade five, and by

grade’ six their tastes in literature had forfied. By grade

seven children were not reading nearly as indiscriminately as

¢ :
)
X

in earlier years. .
Lawritzen and Cheves (1974) analyzm$ and reported on an
1nforma1 study of children's reading interests carried out by

‘ the Beta Upsilon Chapter. Pi Lambda Theta, in the Kansas city

Al

aréa. From data relevant to the intermediate gradegs it was
erident that nine-year-old boys‘in'the study best iikéd:
'storiesw about animals, transportation, science and sports:
ten-year—old boys best iiked animal stories, mystery stories,
and science related storiegr eleven-year-old boys best 1liked
mystery stories, stories’ about transportation. history,
_sports, and science; while the two most popular categories

for twelvé-year-old boys were stories about animals and
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sciencd. Nine-year-old girls in the study preferred stories

about animals; mysteries, and people; ten-year-old girls
el .

liked to read stories about animals, mysteries, and people;
eleven-year-old girls indicated a very strong preference for

mystery stories, followed by stories about animals and

‘"people; and twe_lve-ye'ar-olci girls preferre'd stories about

Al

animals, mysteries, and -pecple. A genéral. overview of this

study showed that animal stoties were the most popular

categor'y for ‘both boys and girls in -all age g'roups.. Interest
in m}:itfry stories grew for both boys and girls. :
Hypothes1zing that the readlng preferences of Canadlan
chil'dren would vary in relation to grade 1ev'el (as well as
sex, eth‘nographic and socio-ecohomic facktors), Summers and
Lukase‘vich' (1983) surVeyed 1,127 grades fi\;e,l six, and seven
c‘t‘xild're'r‘l in three Canadian communities to test their
hypolthes-is.' The data were organized to see if there were
significan.t diff;efences over a on'e-year and a two‘-y'ear
developmental spread. When. the results were 'analyzed and- a
comparison made between the ;preférences of'gra;ies six and
seven, the results indicated a signifitant difference for

only one of the fourteen, categories; whereas, when the

preferences of the grade five children weré compared with the

preferences of the grade seven children, significant

differences- were found in eight of thé fourteen categories.

This, according to the researchers, suggested that maturation

differ%nces in preference may occur across larger'

Kol



-

25

developmental spanst but not necessarily on "a year-by-year
basis.
: .
“,uch research has thus shown that students' reading
interests -vary with their chronological ages, and also that

the dmount'of reading done by students reaches its peak

during the intermediate grades and then gradhhllf decreases.

- ~

There was also some indication in some previous studies that

younger children today. are maturiné faster in their reading
interest than did children in early studies. Even as far
back as the early sixties, McAulay (1962) identified more

mature interests in social studies materials among younger

children and concluded that this was due to the influence of

television, radio, movies,'and travel.

Geography and Reading Interests

Although most research indigates that sex and age are

-'two of the strongest personal determinants of reading

- .
intergsts, much of the ,same research concludes that

soc;oieconOmic, ethnographiq'and demographic factors do ndt
to hny sighificaht'deg:ee affect what children read (Byers,
1964; Ford and Koplyay, 1968; Ashley, 1972). Purves and
Beach (1972[ offer as an e}planation for this the facf%thét

the majority of the sktudies examined were students who were

exposed to a literature curriculum of middle-class‘

orientation (p. 104).
One of the questions:aéked by Mlnklét (1948) in his

.\ , Y Yo
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examination of voluntary reading interests of intermediate

children in Canadian schools was whether or not there were
, .

any significant differences in the reading interests of

children in different areas of the country. The

-

questionnaire method was adopted and his survey included a

\fippling from all' provinces of the Dominlon. (Newfodndland

was not included as- it‘was not then a Province' of Canqda).
':/ N }“ ) .
The results_of this comprehensive survey showed that Reither

the type_of school =-- rural, suburban{_or hrban -~ nor the

v . [

_geographical area -- Maritimes, Ontario, Prairies, or British

Columbia -- exerteq any significané influence on the reading
interests of Canadian eni£dren. =Minkler*did‘discover;
without speculating on'rheﬁgause, that thdre was some
indication that children attending nrban seﬁools and thoee-

resxding in coastal areas of the country had a wider range of

reading 1nterestsr but hé felt that the general agreement of

'all the responses wasa such_that those differences could not

be regarded as significant. . >

Rudman (1957), in seeking to identify what children read

_about, and what information they seek in books, found 1ittie

difference in the reading inﬁeredts of children from rural,
urﬁan, and metropolitan  centres. His conclusion was that
regardleee of the.geégraphical area from which a youngster
comes, and regardlese of the'size of the population centre in
which he lives, reading intereets are rather uniform across

the Uniﬁed States.

vr.
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An explicit aim of .the study of Lehtovaara and Saarinen

(1964), which included over two thousand intermediate-grade

children from different parts of Finland, was to study the

reading habits of the children from regions with different
dialects and from regions'with anthropologically dffferént
populations to see if there were any significant .differences
in their reading hab;ts. As wellz they included subjects
from urban and rural areas in proportions correspondlng to
tne ratio between urban and rural populations for the total
population of ‘the. country. Their concluaion was that the
reading interests of all sub-groups dkalt with in the study
did not differ significantly from one dndther.

P . Ashley (1\72) conducted a study on the reading interests
of 1,500 children in two geographlcal areas of Brltlsh

Columbia =-- metropolitan Vancouver and smaller urban

settlements of up-country Okanagan. Althougﬁ the researcher

r

was not primarily concerned with a comparlﬁon of the reading

1nterests of the chlLdren of the two areas, he reported that
there were no distinct diff;;ences in the patterns of reading
preferences‘pf the children for both regions. ) -

Schulte~” (1967) looked'at the recreational reading

interests of intermediate-grade children in four states of

. (e BTN

o — ——

the United States, each state representing a major
geographical region.in the country. Opinions of 6,568
children werilrgpprted and the results showed that there were

no differences in their reading .habits which could be
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attributed to the geographical area: in Whlch they lived.

McKay (1971) studied a school ~population of 791
intermediate~grade children from three dlfferent
socio-economrc-geographic settings in the\United States -
two urban and one subﬁrban -~ to discover if any changes had
occurred in children's reading interests in "an era of euch
events as moon 1and1ngs, political Sssassinations,~and racial
strife“ He dlscovered that of all con51dered factdrs.,the

lnfluence of geographic location was mlnlmal. "‘

‘A Canadxan study "of the reading lnterests of

___—,.n—’
intermedlate grade children in three c1t1es was conducted by

r

Summers and Lukasev;ch (1983) Using a sample of 1,124

children in two provinces =-- Brltlsh ColumbLa and Ontario --=

R 4

—

the researchers organized ' the data to find out 1f recional

n
differences influenced reading preference&- They

hypothgsized that if such differences existed, they could

expect patterns of preferences forhthe two Ontario

communities (London and Windsor) to be similar and the

pattern for the British -Columbia community (Richmond) to

ggdi£fer from the patterns of the thario communities. Their

'vﬁan fact. revealed .that there was no marked- reglonal

effect;on reading preferences.

{ The brevity of this section reflects the'scarcity of

careful research on geographical locatlon as an important

factor affecting reading interests. Most studies dealt with

» : '
reading interest within a single‘area,lusually'a metropolitan

4 ' . c.



Q‘ . . \ * L]

area, which included samples‘ from urban and sﬁbufban rec}ipnm

t

The- study under review, however, indicated- that of the thrgz
determinants considered, gedgraphical logation exerted the
. . . . ’ 3.
least influence on ﬂuden,ts: reading interests.
> . . ) /
" " _ 5 ' o

[ -

Summary ‘ \
The literé{ure revi.e‘w‘edgindie\ated that over the years

¥

children's reading preferences have’ dhangeg very little, 'Se:.( :
. ;"

-4 - ¢ - ' .

i differerices, considered.by some to be culturally and socially

) ' M 1 ’ "' jl'

e induced, accounted more for the differenkes in reading

&

interests than did either age or,.geographical location, the
\ ) LI - S 4 .

. other two factors considered. In fa.-‘ct, geographical"locatipn.

_—v— 1} . . ,
seemed to Be a very insignificant factor.
. ) .

Most studies indicated that intermedlate-grade boys and

-

3
o .
+

~ girls like ‘equally well the categories of adveneu_re',_ mystery, .
and animal stories. 'I"hé studies also indicated tha'f: there is

L v a gr&dual change in girls' in'terests Qulzing' these grades as-
‘their ‘interest in the t;.ra'ditiohal fairy' tales, merges with

otherl ‘reading interestsf, g.apeciaily f,a-ntaay‘,v and "t.heir:'

a » - 'y .
interests change to stories concerned with personal relations

. )
and romance. There’was a general consensus that girls read

I3 »
~ —————

. . A g
more than, boys dd,- and that théy often enjoy' books especially

]

written for boys such as the Hardy Boyé seriés. p

The interests of boys remain much the same thpoughout

the intermediate-grade years, qithough there is a
“' developmental interest in sports and écience-fiction. Most
VY | . . t ) ‘~‘~
[ M - Kol - . v
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researchers pointed out that while béys might reac‘l less ‘than
) & HN :
giérl_s do, they have a wider range of interest than girls do.

" They rar'ely read books "designated" as gjrls. books such as
. » -0 o, : .
the Bobsey Twins or the Naricy Drew- series. '
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. CHAPTER III
METHODOLOGY ' ) '

Introduttion

It was toward the end of ‘the nineteenth century that

L4

. educators began using scientific procedures to investigate

reading interests.' Stelert (1966) reported that qgg. of the -

first t_o do so was Clark wissler. In 189~5 he conducted a
> .

-study of the reading interests of nearly 2 OQO intermediate

childre'n in’ the state of . Indiana. This study dealt

specifically with the best-1iked stories, classified
according to theme from reade,rs used, in the schools"'

instructignal ‘programs.‘ Since then, numeroys methods have ' -

e o

’

been used to determine children's reading interests, and what

factors affect their choices of reading materials. * Some™af

’

14 . . . . ,
the most popular methods used by researchers to assess

reading interests are 'the'question—nai-re, the inte_rviehg'

techniljye,"and the reading record, *

N,

AN
1

Ouestionna ire

\/In surveying\the studies since 1900, McKay (1968): found

=

that the questionnaire method was “the most popular, and that

this method held a two—to—one numerical edge over all other

% : "o

methods. It has certain inherent advantages, such as the:

expediency with which it can be administered and interpreted.

'I€ is also flexible ,to the éxtent that additional questions

may be asked when answers to.previous questiond make this

»

ad
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necessary.

There a?e, however, a number of disadvantages and

shortcomings to this method. Meckel (1946) observed that
since the reliability of the questionnaire depends to a great
.. extent on the subject's abilit& to comprehend his own motives
for reading, and on his subjective recall, he may recall only
unique, unusual books or books recently. ‘read. Purves and
Beach (1972) feared that students might respond in ways that

teachers and investigators expected them to reSpond, or that

their choices might' be directed by what the school or family

provided (p. 62). '

Y The Interview Technique

|

v

The interview technique is used either as a gseparate

method or as a supplement to the questionnaire me thod. , Tpe
chief advantage of this method is that it can reveal tertain
‘personality factors, attitudes, and pertinent information
, about the home environment (Strang, 1942; Ennis: i965); wben

= - :
it ip used as a supplement to the questionnaire method, it
: ; X

enables the researcher to complete and check answers which

are incomplete or un;;tisfactory. However,'Lehtogaara and
Saarinen (1964), oo menting on this've:; fact, felt that
j? because additional_guestions, presentation of di f ferent
alternatives, and so forth, are always necessary, therefore,
the need fqr, and the ype of these further questions vary

with the age of the syp¥ects, and hence, the uniformity of
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the method bredks down" (p. 36).
' A major disadvantage of the interview technique is that
.it 1s extremely time-consuming and that it requires highly
trained investigators acquainted with child psychology who
would be able to detect fallacious answers., Shatter (1951)

fou,m_i that students overestimated the amount of reading they

did. Byers .(1964) also found that p:'eferences stated by

children in interviews were of ten different from:.those galned

by actual obgervation, because students sometimes stated ehly '

culturally approved interests. Lehtovaara and Saarinen

(1964) made similar observations: - .

Most researchers have actually found that the
answers of children are’ by no means always in
particularly good "agreement with the actuael state
. of affairs. Fairly often children want to give the
‘ most fabvourable possihle picture of themselves, and
"7 they modify the facts in their answers
accordingly. ..Still more frequently the answers may
depart from the actual state-of affairs because the
subjects ‘interviewed...give replies indicating how
l(natters gshould be, or how they wish they should be
p. 18). N .

Reading Record- - B

\

A;'xothe& common {eviée used to measure the reading
interests of children - is the reading record kept by the
students i:hem.selves or their teachers or. libra.rianls. K;z
Mecke 1 (1946) pointed out, one can readily see  the types of
books borrowed by the children ‘and the frequencies of the

/
loans of different types of; books. This device also allows

4

the researther to bre.alg down ..the subjects 7ccord1ng to age '

et
[Y

.
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and sex. 5
R -
As with other methods, there are certain disadvantages.
Purvps and Beach (1972), in commenting on selectivity factors
which may bias any results, .stated that the eooio-econo‘mic

<

class of sub;ects who frequent the library is such that the’

_~ withglrawal of_ books is a selectéd sample (p. 65). Lehtovaara

and Saarinen (1964) obseryed’ that children of high income.
faniilies make less use of public libraries than do _ﬁhose_‘fzjoni |
miedle and low ineome families, and concluded that valid ~
conclusions concerning the total éopulétién'were difficult to
draw (p. '22). Another shortcgming mentioned by' several
researchers is that librarians, as ‘well .as parents,- ugual’ly
select books they think most approp'riate, Because 'libra‘ries_

do not often n’ave'%dditional copies of popular books, the

“»

rate of borrowing:of such books is much lower than it'would
be, were there additional books. "i'here is also the question
of whether withdfav;ral from a 1library .fneans that a book has
been read. .. . ) .
o 4~ Summary
'f‘herel is, therefore, much discuasien on the reliability |

of the various means of dei:ermining reading interests.

Getzels (1966) felt that. there were four areas in which

research in reading interest was deficient: (1) precision of

-

definition: {2) rigor or theory; (3) depth of. analysis; (4)

exactnees of observation. Zimet ('1966) n‘oted that often
{, ' S

. -
. . N
. . '
L] . . PR
' ’ N ] ' .l ] oo .
. f i A . R
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there were conflicting results given in studies done on
reading interests. These she attributed to the use of

dissimilar Ypdpulation samples ‘and to diffefwnt mefhods used'

in assessing children's interests, Future research, she -~
7

felt, should be broader, should uge better instruments, and

should use a more represeptative-sampiing. Weintraub (1969) -

PN

_felt that fhgre_ghould be some common basis’ estaplished for

categorizing responses. - He used as an example .the fact that
an interest in “animals" might be labelled a science ‘by prie
investigator or be placded under some other broad-category.by'~

a second investigator. McNinch (1970), in commentPng on'hié

-

own findings and those of others, conclud®® that there was

much -conflict hetween the'findings of many researchers and

’ ‘.“\ .
had this to say:

The question of defining children's interests is a
problem that has not been definitely answered.
Enough conflict still exists to warrant - further®
investigation.. Further investigation should not be .
confined merely to the determination of intersts
> §%§ to the construction of ng}iable valid tests (p.

~

Fiqal;y, Purveélahd Beach (1972) summed up thé then

current statm;of-the art on 1ndtrumeqta;ion in stati;akgew§ ////////f

Little research has been directed to which of these
techniques, if any, provides a more accurate
picture of reading interests. Thus different
. techniques may have produced such different results
‘that any gemneralization about results. from
differeqf studies is highly suspect (pp. 6?).
» . +

v -
While the plethora of studies in reading interests has,
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in sym, been plagued by methodological nroblens that render
many of the results dubious, these studies do depict some
_generalltrends. Interest is more closely associated with the
content of a book rather than the form or style of the book.
Also, patterns of interest in the content of books show

differences~between younger and older cliildren and between

boys and girls. Comparisons with the various methods of.

/ . _

-

il e TR

assessing readdng interests ‘are difficult to make . and perhaps

1

of QUestionable yalue. S , .

R

The Method of Paired Comparisons :

A_Brief History of the Method and Its General AppMication

"In the nethod/G?ubaired comparisdns introduced in its

,embryonic form by G.T. Fechner in 1860 and, after

considerable extensions, made popular by L.L. 'rhurstone in
1940, objects are presented in pairs to one or more judges.
"Object' is a covering term which may stanq for "item",
"treatment' *stimulus"”, and the like. In its simplest form

the- comparison is between two objects, A and B, by one "judge.

- This comparison may be made by any number of judges, and the

number of objects under consideration may be greater than
;wo, although if the number of OSEECts is too great, then the
number of‘comparisons becomes unmanageable. _Each-judgement
consists of a simple preference for one or the other object,
since ties are not permitted. _ .
Ff,more than two objects are under consideration, ever;y

r.
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judge performs every possible paired comparieom. .This
corresponds in the language of sports to a round robin
tournament, the roles of the players in the tournament being
analogous to those of the objects in the paired-comparison
experiment. For t Oobjects and n judges the number of ‘paired
comparisons will be n (t \ 2)..

The method of paired comparisons is used primarily in

- - e — - -

cases when objects to be compared can be judged only
subjectively, as in the case of reading preferences. Other
examples where this metﬂod is employed are in taste.testiﬁg,
and personnel rating (David, 1963), |

¥

A ' s ‘ ) <
Pdi:eg Ccaparisons and Reading Interests
) - v . :
¢ LYimited use to date has been made: of the

pairgfd-comparison approach in measuring reading interests.

Lehtovaara and Saarinen (1964) used this method with three

et

odher methdds in their study of: the reading.interests of
2,000 Finnish children. One of the reaeons they gaVe for

using it was:

CT \
+ssthe” method of paired-comparisons offered the
" .possibility of creating a more natural experipental
situation frcdm the point of view of the ¢hlldren,
than the situations presupposed by -other methods;
and this was regarded as a point of particular
value: it was likely to facilitate comparisons of
different'gge groups, which was one of the objects
of the study. The certainty that each -of the
elements is made, in turn, the subject of
?omparison, was also considered to be very valuable
pP. 62).

i




38

Chiu (1973), using :;:?—item questionnaire ‘covering ten

oategories of boo%g, nd also employing the method of

baired-comparisons, investigated the reading preferences of
fourth grade children in two eleméntary sciools in the
north-central‘part of Indiana. hesults showed that
test-retest , reliabilities for the ten'categor; 8 with a

one-month interval were - relatively hig' with the Eedian

reliability poeff1c1ent of .72 for the tofal group. -

In similar fashion, Fairleigh, Evard, & McDaniel (-1974)
developé;i a picture inve'-ntory to compare the reading
\intereots of ‘ooys and girls» in grades four, five, and six.
'Eleven‘diffefent pictu;es‘were shown,';epresenting a
different category of literature. Each picture was paired
with every other picture in the set, resulting in its final
form of a picture inventory cons'istlng of fifty-five ;Dairs of

pictures. The J.nventory was adminlstered to 150 children,

and the means and’ ‘'standard dev:.atlons of the scores for %ach

’

category on thd inventory we e computed’'by sex and grade
« L -

level. The data showed a‘pronounced sex difference in

reading intereats. and were consistent over the age-range

' studied with other surveys.

The_ method of paired comparisons was used by Summers and
Lukasevich (1983) in constructing a reading preference

‘I

inventory and this inventory was 'administered to 1,127

S ) 4

intermediatefgrade chi].,dr.en in three Canadian oommunities.

Their assessment of the ‘merits of this me thod was -summed up

(4
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thus: . .
We feel that one of the more promising measurement
_ » approaches is the use of paired-comparison
n inventories. Paired-comparisons allow us to
quantify and rank preference data. This approach - v
\ : alleviates many measurement problems and the:
measurement methodology can also be brought within
the environment of the\claasroom teacher (p. 349).
- T
Advantages of Paired Comparlsons
- l. . Paired-comparison instruments are flexible and allow :
“thorough comparisons of n possible combinations of
preferefice themes. I . \\\
2. Inventories are easily developed, administe;éﬁ, scored,
and interpreted.
3. - The technique avoids some of the well-known measurement
. \
problems related to affective assessment, inckﬁding
acquiescense, responding'in a gocially desirable manner,
and being unduly influenced by the set of-the developer
of the 1nstrument.
4. The results can be easily Qggregated for statistical
anarysis across groups and across studies.: .
Lo
, ) . .
- I f"\ -

Disadvantages of Paired Comparisons

,fl. Because each judgemené consists of a simple’ preference

Noa ~
=

- for one or the other object, and because ties are not
permittéd (David, 1963; p. 10), preferences may be stated

where there is hardly any. .
¢ . -4
/4'
2. Problems may arise with the vocabulary, and, the ~

q
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laboriousness of t.‘he5 method especially with slow readers

»

and with children in the early grades. In this study,

there was a total of ninety-one comparlsons and

" s

solutions, which'would be too difficult a task for such .

respondents.

LN

o ¥ The samle

' " The subjects for this sample were 747 grades four, fi\;e.
_.ang s8ix cl~asses _from three areas. in the province; nanmely, .
Ganci‘er. Gloni‘tQWn, and Fogo Is_land; This sample“ consisted

- "% .. of entire claéses,. irrespective of ability, enrolled in

.achools ma:Lnly operated by the Terra Nova Integrated\ Sch?ol

Board. An explanatiOn of the operation of the various

schools on Fogo Is}@@and is found in Chaptex: I. Although there

7o i \ ' are’ seven elementary schools on Fepgo Island the researcher
_ us)d the entire student body o.f‘ the classes involved as one

“‘- . i uriit; o'f‘st.udy. For the puréoses of the study, it was felt
that this L.».ample might be sufficiently large to provxde the

data necessary to determ:.ne the effect of the varxables be:l.ng :

-~

»

coqqidered. Thos e schools were Belected for a number of

., .

L rea?lons': ' : Q—’ .
1 /The schools are located mainly in one gquré'phical area

L.
. ' avoidigg problems with distribution, testing and
o . collection. . ~— ‘

2. ‘The schools represent, at least in the researcher's vie\g,

a cross—section qf types of schools and the students
« .

> N ¢ S -

FE N



.for the use of the same. The authors in reviewir;g the
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represent a vériety of socio-economic backgrounds. The
schodls on Fogo Island.a‘re-"a-li\. sn/;all, poorly equipped,
and neither has a 'library nor resource person. Thﬁ _books
availaple are coﬁ_tained within the classroon. The;'e is a

public library for the whole island, !nd this is housed

within the Central High School. This school is situated:

. a* N
in the centre of Fogo Island and access to the library is

g'ot"”easy,. especially for mi'dﬁie-grac_l_e children.
Glovertown is- a relatively small prifha;'y-elem—é-ntary 1
. ~

school (Grades K to VII) with a well-equipped resource .

centre which also houses the public library. The school .

e .

there is a part—-time public librarian. Gander Academy is
4 / M >

a relatively large primary-elementary school (K-6) with a.

employs a full-time resource person, and in a'dc"{tio‘n.

well-equipbed children's library and the School Board has S

a full-time resource,person in the school.
f 4y
A

3.

Iristrumentation

The instrument used in this survey employs the method of

paired comparisons and'wag. identical to that used by Summers
’

.and Lukasevich (1983). Permiési'ér\.was sought and obtained

literature faound anywhere from five to thirty
o .

content-and-form themes or categories used previously to

v &

‘classify books in measuring interest and preference at the

intermediate~grade 1level. Reported classificat;ons from
f '
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earlier research were collated and fou.rtfeen-\ representative
categories were identified and includeld in the inventory.
.The categoriés were adventure, history/g|eography, animals;
t:hfi.ldren/family, spprts, humor, scienée, pQetry, fantaSy,

, bibgraphy, travel, romance, nature study, |and mystery.

these category pairs 80 that each’ appeared first and second

about an equal" number of ti;nes,' and! a total group of

In developing the inventory‘, the 1esearcher oxganlzed

-
ninety-one pairs was presented in random o der.

N - To aid in distinguishing among categorles, a brief
’ .explanation was fdde@ the ‘researcher o prov:.de s ome
descriptive terms for the categories; foxr example, after

"biography" the phrase "an account of a person's life" wad

added. For example, the category of mystéry with biography
’ ]

appeared fas'lfollows:
“' I like most to read about: ; ,

____ MYSTERY (ghosts, sec.rets, detectives, stispens\e)

o BIOGRAPHY (an account of a person's l{ife)

Ta ;llus;ratg betterfﬁt‘ne reading preference differences

and 3hangea, Summers and _L_L{kasevich (1983) devieloped an index

of reading preference (IRP). Isaac (1971) deffined a scale as
c - . ; 1

: a .measuring device allowing the assignment of symbols or .

numbers to individuals or grodpa, or their behaviours, by

rule. He went qn to, say that such an assigr(n.ment of symbols

or numbets in?ioéted .the individual's or gxoup 8 posseasionr

measure- (1}._,100) . &ie researcher request‘gd and was granted

// - +
4 - - -
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/pefi"mission to use the scale in this study. The IRP. is

calculated as follows:
. <

IRP = the nuniber of times -~ the number of limes
the categalry ls the category is not
A selected v selected* -
. ‘ L x 100

{ther number of possible selections} :
(% $ A
. [ 4
Thus, if the IRP was administered to a group of 134

¢ . ' ‘ . o
s:ubjects, the total number of possible selections for the

~

category of adventure, if it was always selected over the

other “thirteen categorles in all pairings < would be 1, 742.

& -

I£f, however, the category of adventure were actual ly delected

first in all comparisons 1, 201 tlmes\here would be a

balance of 501 instances where thé other 'categ’briea

pr:fedorqinate'd. Using the above formula we obtain - a
~ LA

IRP = (1,201 - 501) ' v : )
.x 100 =40.07

) ~
s 4 11742 ’ ¥

*

A sfparate IRP calculation is made .for each category: the’

lower the value of the index for a category, the more the
Lher categort«xare preferred to it. High preferences

result in high pdsitive values, low preferences in high

- - -

~

negative values.:

Prgedure

The Reading Preferenca Inventory was adminlatered durlng

» .

7‘ , L 3
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the month. of October, 1984, to subjects as a group in their
classrooms by classroomiteachersi with thg exception of Fogo

Island, where the researcher conducted .the survey himself.

Subjects were instructed thus:
I N . -

S

This - bboklet contains statements about types of
books” boys and" girls’ like to read. . Read each
statement carefully.- Decide which of the two types
.of boo .you wpuld rather--choose. ‘Place an X in -«
.front f thée one you choose. - choose only one type \
s oOf book for, eadh statement. , e

& ..

Y

9

o

Teacher help was p:ov1ded to subjeﬁts throughout. and no_'_j-'

¢ 14

time limits Were impose‘. ‘The avérage ‘time to- complete the"

1nVentory was a half hour. o " .

The completed inventofles were ollected by the

L 4
researcher or were forwarded, to the researcher by the
L ~ — A .
teachers immedrately upon completadn. : -
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‘\
ol CHAPTER IV
T * .
_ AN“ANALYSIS OF STUDENT RESPONSES
. . / .
;Introdnction

In this chapter the responses fr the seven hundred and

forty seven students in the s mple are reported and

discussed. The investigati mﬂ"? concerned with ‘the

inlependent reading preferences of children in grades four,
five, and six, in. three selected-atees of Newfound;and -
Fogo Islanpd, Glovertown, énd.Gander. In addition, the study
attempted to .determine wnether there'were significant

. R}
! relations between the reading interests and grade level,&
- ’ ‘

and geographical loaction. '

AN

First, there ii an analysis and discussion of the

-
various group rank or e:iﬁgs, and the relative changes in:
and distances between the.variOUS'ranks in the orderings,
There is also an analysis of gommunity differencestﬁ;ex
/differences, and grade- to-grade iluctu?tiona in reading
preferences of ,the elementary children in this etudy.
Secondly, there is an analysis of variance (ANOVA) results
for the communityﬂ grede levei, and sex difference results.

Table 1 a.hows' the number of students for each of the

-
sexes for each grade for each community.’

e~

sex,

'

¥
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‘Table 1

Distribution of Students According té Community, Grade. and’

- Bex. : =
' N

Grade\gour Grade Five Grade Six
Community Male \enale Male Female Male Female
Fog8 = - 52 - - 38 45wl .31 33
Gander 58- 61 58 “64 .55 63
Glovertown ,é4 . 17 - 23 .23 33 ‘28
. . s M ' _ .

. : ‘
Analyses of the Rank Order of Reading Preferences -

(3

The Index oé Reading Preference

This.research attempted to HetermiAe_the reading
preferences of intermediate children‘in the province of
Né&foundiané and, as wélf?’to.investigateAthe extent to which .
these preferences are affected by community, se‘: and grade

level. To do this the researcher has presented a rank
. : o

orderiqg'of tﬁe reading preferences for the fourteen reading

-~

preferencé invantor& (RPI) categories organized by community,

e

sex, andLgrade level, as shown ip table 2. It is obvious

from this table that the most popular categories of reading

[y \

for the atudents in this survey are mystery, adventure,

* \
romance, .fantasy, and humour, and that such.categories as

:histéry/geggraphy, children/family, poetry- biography, and '

nature study are the leas§ popular cdtegories of reading with,

this large.group'of childgen. This table also shows that .
LI N

AN S

\ 7w

;
LY}



H | . . - .

. 47
girls prefer‘such categories as romance and animals more than

boys do, and that such categories as sports and science are

’

mbre.widely read by boys than they are by girls. ‘Community
differences are not so obvious, but the table 'does show, for

’éxample, that Fogo boys prefer romance more than do boys .in
) = t

ebther Glovertown or Gander, or that science is a more

- .

popular category of reading with both Glovertown boys and

Gander -boys than it is with Fogo boys. Such a table of rank
~ P :

,orderings is not able to show reiaéive‘chaqges in
preferences, nor indicate the distances between the rénkq in
the orderings. ﬁeithe; is such a table able to show
community differences, sex variaﬁion, of the graée-to-grade

A}
fluctuations in preferences for the fourteen categories of

reading. However, using the formula discussed in Chapter -

III, (p. 41), an ihdex of reading preference, scores is
produced, wﬁiqh not only shows the ranked preferences for the
foﬁrteen categories, for the total 747 children, and for the
various gféupings according to sex, age, and %omﬁunity. but
also_shows :eiati&ékchanges'in prefﬁrences.'toqether-with the
.distances between the various orderings. é}urtﬁermore. it
also shows more clearly the var{?us community di;ferencés in
reading_bréferenées, a comparison of the reading. preferences
\ of boys and giv'ls, together with any changes .in thgir’reading
interests as these students progress through the elementary

grades. As stated in the discussion of the IRP in Chapﬁer
P .

. —TIf,'the higher the value of the index score for a parti