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!
S " ABSTRACT, " S e
T The purpose of the present study was to/ de51gn a ¥

__’-—

program for Grade VII students us.1ng a more balanced skills

) approach by the addltlon of a read:.ng‘ program to- the -

¢ t

existlng audlo-lz.ngual program, Le Francals Partout Deux.

: Readlng passages with - related act1v1t1es were A |
developed by the 1nvest1gator to accompany ‘the Grade VII

French program, Le Francals Partout Deux. The quest:.on of

. -
whether there was a relatlonshlp between the lntroduct,lon
w

of these readmg passages and achlevement in the skllls of

llstenlng, read:.ng, and wrlt:Lng was 1nvest-1gated _The" ', o Lo

hypotheses stated that. ‘the ach:.evement of students who use

- )
e i e

'“é a readmg program to accompany Le_ Franca:.s Partout Deux B -

v

was respon51b1e for teaching Le Francals Partout Deux to

o -

' do not dlffer significantly from the achlevement of students Rt

. : /
. .
' /s

who do not use the read:.ng program, 1n the areas of 1:|.sten1ng,

s et i - ,__.

readlng, and writing sk‘111 deVelopment

To ellmlnate teacher d:.-fferences, the :anestlgator

two groups of Grade VII g:.rls--the exper:.mental group (the
Readlng group) and the contrql group (the Non-readlng group)
A unlform presentatlon of ‘the program vag' ensured The SR
'/only difference was the addltlon of the readlng passages _
w1th ’.éollow-up act1v1t1es to the Readlng group ] Fren?h

t

program. e ‘

g s e . ——— - - o
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After 14 weeks of J.nstructlon, the students were

gJ.ven tests on each of the SklllS of llstem.ng, readlng, .

and wr:.tlng. 8 The mstruments used to evaluate the students

Were teacher-made tests’ developed to evaluate sttident

.' D —

s

progres 4in Le Francals Partout Deux program Three tests

Were glven——one for each of the sk:.lls of llstenlng, readlng,i

7. b

o and wr1t1ng - The tests were prev:Lously checked for valldlty '

and rellablllty. - ‘ ', -

e )I‘he data collected from these tests were analyzed
. Tt ‘\
. by flndlng the mean, varlance, and dtandard dev:.atlon for ’
\

,each group. To determlne 1f dlfferences between the two\.

© groups were s.1.gn1f1,<;ant, a serles of t—tests for 1ndependent

osamples wa's ‘c'arr'iedj.'Su‘t.; A 0 05 level of 51gn1f1cance was ‘
uised.” ) - c ' ;.__‘.;

7 ' The n\ajor find:i_.hgs of-the st;.:dl‘r- revea’led that |
.there vir'as' a signi ficarit.--relatipnshié ‘hetwe:eni the. 4in-trod~ucti'on-

of a reading/program to Le Francais Partout.Deux French

program’ and.achievement in the skills of ‘lJ".sten‘in\q and

readlnq. No signifidant re'];a‘tionship‘ was found between

"‘the J.ntroductlon of a readmg program and achlevement 1n B

the - wrltln,g /skllls. ~
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: more and Tore people are learn:.ng more than one language.

'catlon--language. ‘As a’ result of :an ever-shrinklng world,

- S e U U CHAPTER-T 0 .. e
[ " . . o . - \ . . . e .

‘INTRODUCTION 70 THE PROBLEM = ' . = °

. - . . .
[ " B ¢ . . i - . . ’
- . ; . . . 4 -

“"Ratiofalée for the Study -

- W SR | A
Man is noted for his elaborate system of comun:.- )

’

Because of the great need in this mult:.l:.ngual society,

/ -
.1nterest is turning more” and more to second language Sy

' acqu151tion J:heories. Evaluatlon of ex1st1ng theories and

' programs should be contlnuous :Lf we are to derlve the

greatest benefits of research. It is with th:.s belie5

4 that the present study was undertaken. : o ‘ ‘ "’ .‘ C

recent years have been based upon the audio-lingual method

)

The second language that is taught 1n most

]

.',‘Newfoundland Schools J.s French The French programs in .-

The value of the audlo-llngual method is well documented

(Brooks, 1964), and was not dealt w:.th, as such, . in thlS e

'-"study. }‘here 1s, however a d:Lscrepancy between the a:Lms g _' _"

~of the aud:.o-lmgual approach and what the student actually

8

‘accomplishes. Some of the problems of the audlo-llngual

approach are mentloned below and one solutlon to allev:Late

'4/




-

e ——

| approa‘ch is the del_a'y‘in the 'introductJ’.on of the printed

’poor aud:.tory memory become frustrateg;’Siudent progress

: 'some of these prohlems J.B discussed in detall.

s
T

Chastam (1971) sums up some of the problems as

follows- L ' —— T S
o S ‘ e . oy
1) . Claims that audio—lingual procedures would
produce b11~=1qgual graduates are not- bemg _
real:Lzed S : ST -

o

i 2’)‘ Eel.Lance upon the ear in beg:.nmng language

\

" work may hinder some- students who are mores.
|

' eye-oriented Lo . o e

3) Teachers find it dlfficult to ellmlnate
Engllsh

-4 Av01d1ng any dlscussion of grammarv untll the
e structuré has been overlearned is time-
¢ consuming and frustrating. . .
‘; Al
" 5)  The. contmuous repetitlon :;equn:ed for. over-
learnl‘ﬁg is. monotonous .to students . and, places :
.a strain on-the teacher.

. 6) Students want to know what they are learnlng

. _and why.

1 Elimlnating the native language from stucfents"
' minds is 1mpossible. . o - e

One oﬂf the major-drav&b“acks of an audio-ling'uual

r
f

LR
o

lJ.sted by lChastam. Students attempt to make theJ.r own -

a personal wntten records of what they hear. Students w1th o

is sometimes hlndered because there lS llttle opportumty
/

to practlce out of class. Long oral practlce 1s bormg

for the students and a burden for the teacher._ The ab:.lJ.ty

'to repeat does not transfer automatically 1nto the ablla.ty

v ' v . © .

) Lol s .
’ symhol. This delay, in 1tself, leads . to gsome of the problems-

~

R -
e
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' h*of students to speak on't e1r own.

It has been suggested that many of the problems of
2 an audlo-llngual approach could be amellorated by/an early
- 4
< 1ntroduction of a readlng program (Belasco, 1965) Reasons

- 1

for 1ntroduc1ng a readlng program early are as- follows.’

, ;f'l)? ThlS is the time when reading is stressed ln
, b other schooling .areas and - the- students are
ST B ‘. ‘ready to take big steps in this area as well

+-/  ‘he has. tearned while learning to read in the.
. 'natlve language, for example, context clues,
. Lwor&"famllies and word analysis. This idea is’
. ) # . supported by research in current immersion ' .
" RN .* . programs--students . transfer reading skills s w
P T - automatically once they have been mastered in |
B French (Genesee, 1979) S

R 2, To soég students, reading would be a welcome

s - relief .from the normal classroom routine' in whlcb
B thdy are mainly concentrating on listéning and
speaking .(repeating), and would provide more
of a-challenge than repetition; :

s v L f 3) At tRis age, many students are. donditioned to

- . be eye-mlndedP rather than ear—mlnded“ “They .
—+. ' -pay more attention’'to information gained from
. ‘ books, : notes, blackboards, and overhead pro-
1/;1 . jectors’ than to facts they simply hear {Sherrow,
’ 1971). 1In their other~subjects they are more
o - accustomed to, reading than to llstenlng, and .
e o would probably feel more comfortable: in this’
T phase of language acqulsltlon o
f ‘l ' - ~=' ’ ’\ /— )
A . 4)“Because readlng does not have 'a’.content of its:
Lo own, readers could be:chosen with descriptions.
e of everyday ‘life patterns and an overall view '
: . of the people of the second language group. :
. . With the increasing awareness of the 1mportance
Poa T of the culture aspect of learnlng a second
- . language, this actlvity could "kill two birds

'fn"'i. o N " with one stone." ' The reading content could

o ..+ . .help create a.favourable attitude towards the
i : - ‘target people, and thus students would be

S D . ‘pProgressing toward.a ‘more "1ntegrat1ve" motivation,

" of which Gardner and Lambert speak.u.Thls type
of motivation is highly related to: achievement

v

. . , . ,
v . . « . . !

" (Larew, 1967) The student can- transfer skills - ﬁli

S

P

[ T e e e, 10 2 et s g oy



‘ readlng of the conversatlons and copy writing of exerc1ses

in. learnlng a sec”d language (Gardner & Lambert,

+ -1972). Everything should be done to ¢reate this’
attitudinal motivation as early as-possible -in -
" the language program S : :

©5) . A readlng program would draw the student closer
to "communicative competence"--the ability to
communlcate orally and in the written form.
‘Thls aim is currently viewed as the ultimate '’
‘goal of student behaviour by most second language
-teachers (Chastaln, 1977) {‘

L?‘6)‘ Instructlon through a readlng program would allow
the student the opportunlty 'to reinforce the
day's activities by re-reading or revrew1ng.
‘This important -factor of ledrning is not.ade- -
‘quately considéred in existing audlo-llngual .
‘approaches which deal with listéning and speaking,
'I,thus maklng homé practlce llmlted o .
. I B
7). A readlng program would ald the student in
. comprehension. If the students are able 'to
- understand, they will be ‘more: secure ‘and more
- confident in themselves. Being more confldent,
" students are apt to participate more fully in.
- other ‘aspects of the audlo-llngual program
8)' The ab111ty to read in the second language -acts
-as a.strong pos;tlve motlvatlonal factor for .
students. 4 :

- - "g .-'/
' e -
. Questions and Hypotheses

~

—

R —

The program that is currently used as the Newfoundland

'Grade VII program is Le Francals Partout Deux This program

"-follows the audlo-llngual approach and concentrates on the

o

skllls of 113ten1ng and speaklnq These SklllS are malnly

emphasrzed through the means of four-llne conversatlons ‘
o :

'and pattern drllls. . There 1s some read ng and wr1t1ng,

however, thlS aspect of the program is. llmlted to recognltlon

Lk -

™~
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SR SRR that are flrst presented orally. e ‘ , - e s

The present study attempted to dlecover 1f there o
\—’

\
is a relatlonshlp between the 1ntroduct10n of supplementary

. \

R _;'2 A readlng material to the ex1st1ng audlo—llnghal program,

Le Francals Partout Deux, and achlevement ‘as epresented

' by the development of competence in the three Sklll areas
- \

“ R of llstenlng comprehen51on, readlng, and ertlng.
The guestlons that were 1nvest1gated and the

& hYPOtheses tested were as follows. S 3 -
. . . . Question 1l: Is there a relatlonshlp between the ’
P ) . Introduction of a reading program to -the Grade

. . VII French program, Le Francais Partout ‘Deux,"
- . .and achlevement in listening comprehension?

- Bypothesis - I: There is no significant difference -
between achievement in listening' comprehension,

, . . of students who follow .a reading program and
e ' ' _-achievement in listening comprehension of students -

¥ ‘ ¢ “"who do not have a reading program to accompany - . —

O _ 3 - . Le Francais Partout Deux program. . ' N

L

: o /! = . - : . :
T o Questlon 2: Is there a relationship between the —
o . . ~introduction of-a reading program to ‘the Grade ' Co

' ' VII French: program, Le Francais Partout Deux, and :
Echlevement in the readlng skills? .

R Hypothe51s IT. There Ls no significant dlfference
o™ ‘ between achievement in the reading skills of . . .
‘ .. . students who follow a reading program and achieve- 7
L ' . 'ment in.the reading skills of students who do not -
o ) N have a reading program to accompany Le Francals

" o - Partout Deux program.

s "'/

+

Y ‘ - l'_'Questlon 3: Is there a- relatlonshlp between the
o Introduction of a reading program to the Grade

el ; e
. .o . f .
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o T '..VIE French program, Le Francais Partout Deux,.
: - and achievement in.the writing skills?

S . Hypothesis IIT: There is no slgniflcaﬁt

. difference between achievement in the writing

- skills of. students who follow a ;reading program "
and achievement in the wrltlng skllls of students'
who do not have a reading program to accompany
‘Le Francais Partout Deux program. B

Vi

‘Significance of the Study o

Prlor to 1940 the "readlng method" was the pre— v

domlnant approach to second language teaching 1n schools ' ‘l - \

g

-and’colleges in quth Amerlca. Many research studles, cited-. - %7
and reviewed by Birkmaier (1960) were ooncerned with:
- measuring achievement in;coursesftaught-hy the reading

"i" . ~-4-mEtpod:1 It was established that the amount of adequately .;
) "... N ~. ) . ! ' . ° / . .
supervised reading'experience given to students yas highly

correlated with thelr performance on tests of readlng - ,;'ﬁ‘ g

'.comprehen51on and.vocabulary.: In addltlon, "Bond’ (1953)

.// :
reported success ‘with experimentai courses at the Unlver51ty“

/ ‘ .
,1; ‘ of Chlcago whlch stressed the readlng objectlve (Carroll,

1967) e

-

LlptOn (1969) conducted a study of thlS type in . -

>T’f’ vthe Unlted St%tes._ She looked- a: at the fea51b111ty2af

_,beneflts of an early 1ntroductlon to readlng Her sub]ects

-.consisted of 156 "glfted" fourth—grade chlldren who were

i ) .

“«.t,"f. randomly a531gned to-two groups to 1nvest1gate the effects

of the 1ntroductlon of a. readlng program The experlmental

bl

— T T . N . .
/ o .



: group'had‘reading'activities throughouE the'yéar. The

Al

control group had no readlng but covered the ‘same content
- u31ng l]stenlng and speaklng act1v1t1es.. The results of
the stu Yy showed that the_hlgh IQ puplls of the exper1mental

igroup galned 51gn1f1cantly on aspects of achlevement, B

P

.espeélally oral comprehen51on when compared to the’ control

A
4

‘group\‘ L .
L R ' : .
While reading in the first language has,; been the

tOplC of extensxve research and has resulted in numerous .

‘a

studles, there has been llmlted research in readlng 1n the-'f

-’second language.' HoWever, the 1mpor:ance of readrng*ln

the total language learnlng process has been reafflrmed in

‘recent llterature. Researchers and teachers‘no longer

<

‘-assume that puplls can read ln a second language, as was’

the case 1n the more tradltlonal approaches, such as the
Agrammar translatlon method There is a renewed 1nterest in
. —tRe process of thi acqulsltlon of’readlng skills in a second
language” partlcularly 31nce the success ©0f the early
immersion programs in, Canada (Genesee,/1979) ‘
There has been no prev1ously publlshed research on
the 1ntroductlon of a readlng program for the Grade VII

/

‘programé Le Francais PartoutlDeux, that .is be1ng used 1n

' Newfoun 1and schools.v If any part of. the currlculum can

be 1mproved by such an 1ntroductlon, thlS, in ;tself, .

e

warrants a study of this type.

.
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‘.:Defihitionfof Terms .

— .

f' For the purposes of this study, some of the terms

used are deflned in thlS sectlon.‘

L) PN

. The Reading Program:

- Integrative Outlook:

~ dis
\'possesses thlS type of att1tude.

1<

w

.For this study, thlS consists.

of .three’ reading" passages ‘with
follow=up activities to supplement
and, complement the first three

- units of the Grade VII French . S
" program, Le Francais Partout . ~ ’

Deux.

KN
[

N ,
This is_a type of student attltude
toward iearnlng French which re-
flects a desire to become, to a

- certain extent, -a part of the

French culture. An -interest in =~ - ‘.’
‘everything that is French is .- '~ ©
ayed by the student who

o

3.This\ls a type of student a%tltude

toward learning French which re-
flects more practical reasons
for learning French, for example,

"for travel. purposes or to get a . o
.JOb "o L ( LT

Limitations'of'the Study

b111ty of’the study.

/

-

/. @
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REVIEW.OF LITERATURE- - - . o+ ]
' o '}{("HistOryfof'Second.LanguageVTeaching;}ia7¢:~ ER .f;~/'l
l lTheorles and programs of: second Ianguage*learning‘ ' L
- seem to be in a- constant state of change. We' need only : . w
; o S
to look brlefly at the. history of second 1anguage learnlng ‘ T :
. /
- to verlfy thlS. It seems as if programs are contlnuously
L
belng replaced by "new and better" programs, whlle thé* :
ﬂijg ,', prevrous ones are thrown out completely.: I S ol
.For nearly a hundred_years language teachlng has" e '
s .again and again tried to improve and renew 1tself
' "In recent years the pages of .language teachers . P o
: " reviews have provided ample evidence of this ~ .=~ . . | o
- constant -search for-a better theory of second . o
Co language, teaching.. Every few 'years something new
T .. is 'invented' and.the practice of the day is con- : e
S — - -temptuously rejected. "But after a brief honeymoon. ' e
‘the process repeats itself. w1th predlctable e _
regularrty (Stern, 1974). :
L ] ..
"In the teachlng of a second language there are
several dlfferent skllls whlch must recelve attentlon.
‘VEppert (1974) suggests that the second language 1earn1ng_' . ..
”shprocess concentrates on four: language skllls.j 1lstening-A;
compréﬁEnsron, speaklng, readlng, and wrltlng. Wwith the
; "addltlon of a flfth Sklll translatlon, and also perhaps Coa :
_‘ v.the teachlng of culture and c1v1llzatlon, the currently
- .i; R L . /g" _.." - . ;f'lf R
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1nstruct10n are complete

n

"llstenlng and-s

Pty

o L . .
adcepted major teaching objectives for second language‘

e

A look at the hlstory of second language learnlng
/ 1 ""\Sk)t‘h. 4 A
shows that at dlfferent per;ods dlfferent SklllS haven

been empha51zed to the detrlment of - the other skllls

The progre551on can be seen 1n the grammar translatlon
period, the phonetlcs in. the 90° s, the d1rect Zrthod at
the turn of the century, the readlng method 1n the 1920 s,ﬁp_“

llnguistics in- the early years of World War- II, the

language laboratory approach in the late f1ft1es, and

/
then the audlo—llngual'hpproach (Stern, 1974) -

- It'is not surprlslng that the need to brlng about

" a balanced development of all four sKills. manlfested 1tself

in’ recent yéars in an overempha51s of those skllls that
- had been neglecged in the tradltlonal approaches, namely,
eaklng. In addrtlon,‘the Jemands of an

eVer-shrlnklng world nece551tated that stre_s _be placed

upon the aural-oral communlcatlon sk*lis. But 1n the

egsulng enthu31asm for these SklllS, teachers begln to
/

neglect readlng and wrltlng .2 Thus, durlng the past decade

the 1mportance of the development of readlng comprehens1on

has beeh de—empha51zed as a consequence of J.ncreased A

¢

attentlon to the audlo-llngual skllls (Belasco & Parent,

1,970)'..,§_,'- N S
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”fﬁroblemsiwith'the'Audio-Lingual Method " o

- The audiOéIingual-approach was suppdhed to be

'Eﬁe" answer to the second language learnlng process
Az

However, after a decade\\\he high promises of the audio-
The audio- o

T e

! T 1ngual programs did not - seem to- be fulfilled
lingual method like all methods before, was subjected to "'

L cr1t1c1sm, whlch led to a great déal/of rethinking.ﬁg

'Among those who were 1nfluent1al in thelr crltlclsms R

L
were many noted theoristslsuch as Rlvers, Chomsky, and

Rivers (1964) attacked’the underlylng learning o

-Cahroll
E K
Chomsky attacked the._

theory of the audlo—llngual method.

'ba91c concepts of an audlo-lingual approach from both '

<lingu1st1c and psychollnguistic aspects : Carroll was s

. i .
skeptical and critical about the audio-lingual methodi_
. / ]

Y,
'.which he described as an automatlc hablt series whlch

. \ . .
i might have to be replaced or relnforced by a more cognltlve

]

1
approach to language teachlng (Stern, 1970)

Instead of empha5121ng reading compyehen51on,/)\

audlo—lingual techniques for teachlng a second language

have generally 1nc1uded the 1nten31ve practice of d1alogues

\

F~and pattern drills It was claimed. by audio-lingulsts

that grammatlcal structures could be 1nterna11zed by
students who used thlS kind of practice.. Allegedly,
. a through such’ practice, the student galns control of the .
i i second language by—practising and adapting the basic sentence'

, v .
§ . N . ' . .
. . !
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patterns whlch “have heen,"seeded" in llnguls
i; .

prepared dla}ogue q(Belasco & Parent, 1970)
ﬁ
It is true that the students are cap

/

responding to drllls and memor1z1ng dlalogue
degree of prof1c1ency. Yet,'desplte the eas
they perform in thls area, not many students
the language out51de the classroom 51tuatlon

Belasco, 1965) Too much emphasms-has‘Feen

llngual aspect and not enough on the audlo.

. to belleve that the ablllty to repeat w1ll s

'ﬂ

/

lously make the students able to speak on th

; -1966) Whlle the formatlon of new language

part of learnlng a second 1anguage, there se

h‘l3‘

¢

tlcally- ,=¥~ [:fl-

able of

5 to &’ hlgh

e w1th whlch

can speak

(Rlvers{ 1964,
placed on the

It 1s'd1ff1cult
ome aé& mlracu-
eir own (Cables,:

hablts 1s a

ems to be a

1earned The preoccupatlon w1th a 51ngle e phas1s ‘on the

2

»oral productlon aspect of language,learnlng has had un-.

fortunate consequences,'ln partlcular, a dlsregard for the

1 ’, 1

‘ mult1p11c1ty of factors that have an - 1nf1uen

’ or. fallure ln‘language 1earn1ng (Stern, 1974

of the reading skills is not hard to flnd

—_—

N
4 v

ce on success'

)

Justification‘of'theADevelopment

*‘of the 'Reading Skills.

Justlflcatlon for an empha31s on the

/

development

-

.gas is the.case in Newfoundland,‘second languages.are learnedf

" In many co_untrJ.esJ

———
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by numbers of students who will never have the opportunity

_ of conver51ng with a native speaker, but who Wlll have

1-" - access to .the. literature, and periodicals, or sc1ent1f1c

-

Journals written 1n that language. Some ylll need these )
publications to asslst them w1th further studies" or 1n-f"
their work Others wrll w1sh to enjoy books in thelr

53@ E : leisure time. Thus, reading is the’ only Sklll area which ) '_‘u‘i

eyt . AT \ PRI

e : < ' l; A . .
o many students w1ll have an opportunlty to use-&o any great

1’7‘ \\

Tar ¢

..‘ extent (Chastain, 1971) : 1j ' “"'~ o o
A_ . Reading skills, once developed, can be xmorex(a\sily‘
S ) , ';' maintained at a high level by the student w1thout further . ;,
'f'ﬂ Y help from hlS or her’ teacher (Rivers, 1968) ' Reading for :N*‘_ J;

' jt comprehension is the area 1n.whhch many students will .. " fﬁil B
.‘1. ',' o .\ A ‘ "‘ o

probably have the greatest success at the end ‘of their """‘w TR

Jj language training It can also be . a baSlS for 1nd1V1dua1
I D) A

learning, for learning about the country\and its people,;

and can’ serve as a vehicle for entering the belles lettres o

of the country (Chastain, 1971). Reading also acts as-.a

way of developing 1ntu1tive understanding of. how the language -
.g/:;' being studied works. This feeling for the language should : ?]"H_V ’
/ i as51st bhe student in- hlS total language learning experi- '

—_—

: ences (Belasco,.l965) ’ - 'j S 7_ l;ﬂ' SRR

Proponents of the "new type courses whlch initially

emphaSize audio-lingual SklllS claim that reading skills

w1ll be € Toré ea51ly developed when the teaching of reading I -

Ty
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.ls delayed until the student has'achieved}a'degreejof

'mastery of the audio—llngual skllls. -.There is-little

”research 1nformatlon, however, to 1nd1cate whether thlS

a reasonable mastery of basic sounds and structures.”

<«

clalm is sound or how long the teachlng of readlng should L'

lbe delayed. Some feel (Relndrop, 1957 Carroll 1967) that

‘,readlng may start at any tlme as long as 1t is preceded by”

s .
J..‘ .

The main argument for delaylng the 1ntroduct10n df

i . 5

Areadlng seems to be that because the scrlpt has symbols

51m11ar to the natlve\language, these symbols cause inter-

S ference wrth proper pronunc1ation and lntonatlon Lﬁ the

A

-_’second language. But, even after a very long perlod o

oo

. aural-oral tralnlng, 1t has been found that deterloratypn B

} 1n.the newly establlshed hablts of sound praduction can

J

set in as soon‘as students are presented'with-a script with :

-

usymbols 51m11ar to those of ' their natlve language (Rrvers,'-

41968) It appears, then, that the 1ntroductlon of reading
iineed not be delayed for these reasons. Cables (1966)

Msuﬂgests teachlng students what letters f1t the sounds

they have Just learned.. In this way, by the erd of the -

N

.,flrst year, they should know all the letter equlvalents
‘5for all sounds. Such. an approach would deVelop the two

' yprlme skllls of oral comprehen51on and readlng at the same

jtime.’ I Tl e :{_ o




Cif real—conversation 1s~the aim of the audio—lingual

,approach, then the amount of time d$4oted to audio-‘

V;ls felt that reading comprehensron act1v1ties help e

3 strengthen,general language comprehen51on, reading should" f'

P

A

"/.' The proposal for an early 1ntroduction Qf,reading

-

. does not minimize the importance of - speaking, but emphasxzes\

’the importance of the total language experience. Speaking

Wlll not guarantee comprehension, and speaking w1thout S,

s ety

;Vcomprehension 15 not conversation. ~Belasco argues that

‘_.comprehen51on should be 1ncreased con51derably 'Sincelit ‘ }',“"

-

be 1ncluded as an 1mportant part of any language learning,
,'o- .

. experience (Belasco, 1967) .¢ . f?'

A reading of the profeSSional Journals of.iiuL_ S
past decade reveals the grow1ng cr1t1c1sm“of an approach ”{q‘”
that has enabled studgnts to. "parrot" the language beautl-,

fully~w1th little understanding of the meaning, and even o

less ability to transfer linguistic lessons learned to

new and different contexts (Belasco & Parent, '1970). In.-..

. -
-

other words, audio-lingual students have/reached a “plateau“

Cg

1n ‘their language 1earn1ng.. The Shlft in empha91s to-
concept-form assoc1at10n via reading and 1lsten1ng compre— .
hen51on will not only lift the teacher and student from B
this plateau but can be the most effective contrxbution'f"r
that/our generatlon will make to the field of fgreign
language instruction (Belasco, 1967) A ..'];j.i}f

T
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o Y B The purpose of the\ presen:t study was to suggest a’ N
N program for Grade Seven s udents using a more balanced '
.o G
i ' - .skills approach by the a dltlon of a readlng program to R, :
\ o ‘ H
. the existing audio«-ltngual program -Its ma:.n aim was to s i
<y - . A *
i
S aid students. in comprehe sion. If the students could
= 'cornbine comprehens:.onv with the technlcal l:.ngulstn.c hkllls
. developed hy the audio- J.ngual a p:ﬁ’a—é‘ 2 the teacher w1ll 3
i have come closer to the fulflllment Of the broader i
H .« or I K
e llngulst:l.c objectlves (Belasco & Parent, 1970) 1 1.
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; CHAPTER III

THE STUDY
<‘ . A .. X . “ . . ‘. -... 3 ) . . .‘ 1‘ ; ) R . “
ThJ.S chapter :Ls div:.ded into four sect:.ons :Ln Ve S
“-'which the sample, the. treatment, the de51gn, and the
.' prOCedure used for the collectlon and anaiy51s of data . 1' e : »‘.-—?'.
‘are discussed. o T B EREE T D

\ X - eI .

' T 3 The Samp le B -

’.. The sample consn.sted of 52 Grade Seven glrls at~,.

.?a school in an urban centre in. Newfoundland Thls samplea‘
._was chosen to ensure that the students were taught in as’ .
sm’u.lar a manner as p0531ble, w1th the exceptz.on. of the ’

addltion of a readlng program for - the puplls in the .
' expermental-group. 'I‘he sample cons:.sted of two class—':l o -.-' ;
rooms ‘of Grade Seven glrls. One classroom was‘randomly | |
selected as the exper:.mental group (the Readmg group) .

'and the other as the comparlsan group (the Non-readlng :

group) As these two classes represented the total Grade i " o

A . ’ A

\Seven pOpulatmn in the school, the two groups were con—l o .

sldered to-be reasonably s:.mllar w1th regard to background

characterlstics. o : g R PR
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_ Students in the" school ‘'were ass:.gned to classes

/J/.n the Klndergarten,year, and remalned 1n\the same group

'throughout the:t'r 'stair in. the school‘ Classrooms were
relatlvely heterogeneous, w:.th a representatlve grOup ‘of
students from the area belng placed in edch class. - There
.was a w1de ra.pge of backgrounds and ab:LlltJ.es in each
group; but iR general the area tends .to be of an‘upper
mlddle soc:Lo—economlc level, and the. student ablllty in
general codld be classified as somewhat above’ average.
‘The chronologlcallage of- the glrls ranged from ll to 13
ﬂears. - "

‘Th.e niar.l'c.s ‘forfFr_ench for the'previous year"lfor
' bot‘h. groups. were eompared.. A; t-test. indic'ated_ that there
".‘ wWas-no. signir'i_cant différence -het&een the _tv?o groups' with

'-"rega'rd, to ach,ie\{ement in French at the .25 level of - &
confidence, '__-'" ST : o C ' ' .

In general, the’ students in both groups of the
) sample possessed a favourable attn.tude towards learnJ.ng
' The 1mportance of attJ.tude,' espec1a11y in the subject area
. of French is not - to be underestlmated. Burstall (1974)
reports that students att:.tudes .are positlvely and
51gn1ficantly related to theJ.r eventual level of achJ.eve-

ment. ' e ) L o .
."_ Gardner and Lambert (1972) d1v1de the attltudlnal—,
motivation Ainto- two dlStlnCt factors, the J.nstrumental

- outlook and the: J.ntegratlve. Thelr ,research has. shown




’f-t'hat‘ 'the 'integrat ive c;r'i'entatio'n ‘wo'u.ld sustain better -
the 1ong-term motlvatlon needed for the very demandlng
task of second language learnlng However -more recent'

studles have 1nd1cated (Gardner et al., 1976) that the ‘ o

1nstrumenta1 outlook can be of value 1n mot1vat1ng students

'

;Ln.certam c:.rcumstances.. Pack (1979) has also shown that

percelved parental encouragement 1s an 1mportant factor

- in successful second language learn:rng in’ Newfoundl{and. - -/ o
‘ T L. / ’
\ As a result of thelr home env:Lronment, the glrls ln the :

sample possess prlmarlly an 1\nstrumental orlentatlon.. .
Learnlng is cons:.dered J.mportant J.n thelr mJ.lJ.eu and they
.are. des1rous of brlnglng home good reports. .

Iz

Materials apd -Enstruments

The Readlrg Passages '

p .

Three reading. passages, one to accompany each of

the flrst three unlts of ‘Le Francals Partout Deux, were'

used in this study. A copy of the readlng passages J.S

1nc1udedu in AAppend:Lx A. The :Lnstruments were developed

i be'fore’the study yvas undertaken. Each of the passages -

A}

was developed us:.ng the same process and the deVelopment

; ~—spanned a perlod of two years. X e
¥ . / .

The . read:.ng passages were prepared by the,.

'

_1nvestlgator, and were constructed to relate to the main’

top:.c o:E each un:.t, employing as far as pOSSlble vocabulary

" a Dy T SR G
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.'was"sought. Four students were chosen to read the passages

.

studied in th'e unit. Next,'-thei passages we're reviewed by :

a French Speclallst who had had 11 years experlence

teajhlng French at thls grade level. _ Comments and sug-'

gestions for 1mprovements were made by thJ.s teacher after:
. usage of the passages w1th a Qrade Seven class whlch had o A
4 P
completed the unlts.‘ . :

. ‘ 2 P . R A
Once ‘revisions were made, the passages were then -

reviewed by a teacher V.Vith‘ seven years exp‘erience - teachding _
French, a French Consultant at the board level w1th 25 ‘ BN

years experlence with French, and a faculty member at-

Memor:.al Unlvermty; In addltlon, further student appralsal

and record thelr reactlons. The students were ch,osen on’

. U
“their ,a'hi'lity to v_e'rpalize thei’rkreactions and-represented‘ o

" a raige of attitudes towards studying French, as- assessed o

by their comments and reactions "in class, from positive
to negative. I
Further 'revision was undertaken, af.ter Whlch a

. group of nJ.ne students were chosen to try out the rev1sed Y ‘ P

. materlals._ As a f:.\al test of “the materlals ‘the passages L

\

- were taught to a regular class. Because of the fact that
it usually takes a greater amount of t:Lme to cover materlal

" with a—-]:a—rge group than with a small group, the last

. seotlons of the materlals were not used effectlvely.

Suspicions of there_ bemg ,too much material for* regular

. B . N . p. . * . .
class instruction were confirmed. _— .
>
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After one more rev:.sion in wh:.ch’ some oﬁ, the
dlalogue in the passage was el;m:l.nated‘ the materlal was ’ -
._used w1th 10 students. The t:.me allotment of one - 40-m1nute |

' Iperlod was adequate to cover the materlal, and the passages

.were cons:.dered to be acceptable ‘for use in the study

Ins,truments'- fo'i:"-"f‘esting

. The J.nstruments conSJ.sted of a llstenlng, a' reading,' ,

‘and a wr:.tlng sub-test, each of which was of approxmately

. ¢ .
. 40 mmutes duratlon. The test was. prepared by the- author,
ein consultatlon w1th a panel of teachers who were teachlng

the Le Francals Partout program. The advme of a French

Consultant at the Board level was also obtalned The
panel's task 1nvolved two stages-—deflnlng the content ““‘:‘,
: area to be measured,' and systemat:.cally sub—d1v1d1ng the )
total content area to be measured into categorz.es that
represented dJ.fferent aspects of the content, followed by
mak:.ng judgements as to’ whgther or not: there were enough
.items in each category. As far as .is p0551ble, all major - .,
aspects of the content area for theunlts were covered by B
the test 1tems and represented in adequate proportlons.‘

7

"All the major sk:.ll object:l.ves of 1nstructlon were 1ncluded
as’ .well ‘as subject mat;:erf The sub—tLests were tested for
.rellab(lllty at another school us:Lng the test—retest method
Students were gJ.ven each of the three tests in one week

‘The same students were retested the follovung week. The

- . . . . LT

PO .- '....V.L_v T -y . - Lot e s et e g s e R O YRS




) ;\ .‘ i

/

' coefflcient of relJ.abllJ.ty for each of the tests was

RO

calculated and was found to be 87 for the llstenlng test,

79 for the read:.ng test, and .71 for the wrltlng test.-

- Design of the Study.
. ' ' /

The Non-—readlng group followed Le Francals Partout

Deux program in all four- of the 40—m1nute perlods ass:l.gned

to the study of French J.n a’ snt-day cycle. The -Readlng )

,‘.‘),'

group followed Le Francals Partout Deux for three of the

four perlods and one 40-minute perlod was. used for the

.

teach:mg of the readlng program. L K

"

The read:l.ng program con51sted of' a series of ‘reading
passages w:Lth pJ.ctorJ.al representatlons and follow—up

act1v1t1e\s. - The vocabulary and the Structures of the

reading program were for the most part those th.ch the
) ,

studen\-Js were famlllar with 1n the program 1tself. It was'.

intended that the readlng progran and the audlo—llngual

program would complemgnt each other to br:.ng the .studen_ts l‘

‘to a higher level of comprehension and achievement in the

Grade'Seven Frenc'h'program. ' - S
The read.Lng program was heav11y teacher—-gu:.ded, ,
4'
espec1ally in the 1n1t:|.al stages where the teacher was

act:.ng as a model Thls served as a preventatlve measure

©in the sense that students would hear the proper pronunc1at10n

as they saw the graphlc representatlon of the words. It

vy 7
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"has been.noted (Riuersy 1968;. ChaStain;~l97l) that,once
S A
s students see the wrltten word a deterloratlon in pronun-

c1atlon takes place, but w1th the teaeher actlng as a,
model thlS deterloratlon was 1essened to a great extent:
: In the overall strategy, the teacher concentrated
“.on the follow1ng aspects.. 1) readlng the passage to get
T an overv1ew of meanlng, 2) th oral use of the readlng
“.passages (for proper pronunc1at10n and 1ntonatlon), 3f
u51ng the readlng passage to tedch students strategles to'
v

use to read for comprehen51on, ) readlng for structural

clues and word study, and 5) fo low-up act1v1t1es.

-To get an overvrew of meanrng--The teacher re ad

/

(T . the passage to the students and at the sdme tlme had a

plcture of the s1tuatlon represented by the readlng passage
'shown on the overhead prOJector. The plctorlal represen-
tation was used to explaln any new vocabulary or structures

new to the students' repertorre. Thls explanatlon'was glven

o’

'_ln the Frené¢h language so ‘that students were encouraged to '_ o

thlnk in French

v At thlS tlme the stuaents were not actually readlng

v

',the passage but looklng at the picture on the overhead and

‘ .u51ng 115ten1ng skills to get an overvrew.of meanlng of
R ‘the passage. ' : _ - : S oL

" The oral use of the readlng passage--In teachlng

-

- ;,~‘_‘:studenfs to read aloud,'as 15 neéessary in the flrst phases

2.

" of the readlng program espe01a11y, the teacher prov1ded a )

. u'

M'—r!t v L

corgn sty v — ,.-‘w:rmm.‘-.../.-.—.r‘.._...‘..-;.. .l




model by readlng the whole passage whlle the students
looked at their copy, The teacher then broke the llnesﬁl
into sense groups for the students to repeat chorally, \'
in phrases and breath groups, streSSlng both proper pro—
nuncxatlon and 1ntonatlon. ThlS method- was ea51ly grasped

by the students because of the similarity, of the audlo— 3

llngual technlques used in dlalogue memorlzatlon and pattern

¢

praCtlce.

I Readlng,for structure 51gnals and word study--In

teachlng students to read for structure 51gnals the teacher'

/

focussed attentlon on wrltten grammatlcal 51gnals., Typlcal

¥

questlons that were asked 1nc1uded.

.., = Is the author talklng about one person or
] several people. How do you know°

= Is ‘the actlon taking place now? .What .
structure 51gnals ‘tell you this? - :

- What does the pronoun (1e) in the second
R . sentence refer to?

‘- Which words are ‘nouns? - - v I
. ' y

In addltlon, w0rd study was empha31zed. The:

'students at ‘this age. level and grade level are accustomed

‘to this aspect of reading in the1r Language Arts program

and were able to transfer some of these skllls to second '/

«

language learnlng as well Some aspects of word study

that»were dealt ‘with were.derlvatlonsL synonyms,'antonyms,'

cognates, -and word families.
- . )
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Readlng for comprehensn.on--In teachlng stuilents -
to read for comprehen51on the follow1ng strategles were f~ ;
‘used. ": e S T |
DI < ’ . . Students read the passage two or three L o

times to get some idea of total comprehensmn
o _ instead of look:.ng up every word. in the o
T dictionary. 1In this strategy, students were-
" . .:." reading . for content as' they.do in the1r/own~

-t . language and ‘were concentrat:.ng on main
I 1deas, not words. I o

Lo Students were encouraged to guess the meanlng

o . of words according to the context, another - . g
I ‘strategy utJ.lJ.zed in thelr own’ language. T

- Ora.l quest:.ons weré asked to check compre—.f A o
hension as.the lesson was progressing to . : S
, -elicit restatement of the 1deas in he - o
' o/ passage. ' . ,

Follow—up act:.v:.ties——The follow-up act1v1t1es

We.re considered to be an 1ntegral part of - the readlng
package, and were de51gned to stJ.mulate J_nterest an;i g1ve '
. ' L ) students an opportunlty to create 51tuat10ns wh.'LCh demon-' :

strated thelr knowledge galned from the readlng passage. '

P ‘-' L ‘\ 7
- Typical follow—up act1v1t1es 1ncluded 51mp1e act1v1t1es
‘ e to- allow students to check thelr comprehens;.on such as
A -
) *true—false, completion, matchlng or multlple ch01ce rtems,

' and gulding questlons to help students read for a purpose a
and to help them summar:.ze the J.mportant facts of the

Coa

'VreadJ.ng ass:.gnment S .' S AR
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. Proce‘dureufor" CoHe'ct_ion 'and""Analysxs .’of Data.

e

After three .units’ had been taught to the experl— '

mental group— J.n the fashion described above, an . achlevement‘

a !

- test was glven to’ ‘both the ‘Reading and the Non-readmg

groups. " Each of the three sub-tests—--—llstemng, readlng,-_"

and- ertlng‘ —~— was admm:.stered ‘to both groups at the same.

“hour and 'in the'same room, on' three successxve days..

Each student was, glven a copy of the Readlng test

\

"on the first day/of testlng A copy of thJ.s test is

;ncluded in Appendix B. The administration of this. test -

was supervised by the investigator and one of the Grade ~

SeVen~hofneroom' teachers. Forty mmutes after the com—
\

mencement of the test, students were J.nstructed to st0p
"er.tlng and to turn over the:.r papers. The tests were then

- collected by the :anestJ.gator and the homeroom teacher.

, 'I‘he day follow1ng the admmlstrat:l.on of - the Readlng

test, both groups were assembled ‘in one room and were

'_gJ.ven coples of the.erltJ.ng test to.complete. A copy of -

the ertlng\test is 1noluded 1n Append::.x C. Agaln, students S

.-“were superwused by the J.nvestlgator and one of the Grade

' Seven homeroom teachers. After 40 mJ.nutes the tests were

@«

collected by the homeroom teacher and the 1nvest:.gator-

The day follow:.ng the completlon of the ertlng

' _test, ‘students from both groups were once agam assembled

in one room. The J.nvest:Lgator read the questlons from the

v
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. ."ﬂ teacher s copy of the L:Lstenlng test wh:ﬁtuc@%om—r .

pleted the student copy of the Llstenlng test. lAppend\' D

. /- conta:l.ns both the teacher s. copy and the student copy of
the .LJ.stening' test. The homeroom teacher ‘was present fo‘r

superv:.smn purposes. The: duratlon of thlS test was -

approx:.mately 30 m1nutes, after whlch t:he tests were I

.
1

§

collected by the 1nvest1gator and the homeroom teacher. '

Each of the three tes,ts for each student was
corrected by the :anestlgator and two other teachers who
were currently teachmg the Grade Seven French program,

- Le Francals Partout Deux. A marklng scheme was flrst

L
deVLSed and then the three markers graded quest:.ons on each

of the tests of llstenlng, readmg, and wrltlng. The marks
were- then totalled for’. each student on each of the tests.

‘ , Tests were. then sorted correspond:.ng to the
prev:.ously a551gned groups, the Readlng group and the Non-

.read;.ng group. Six lists of scores were_ then comp:g.led: o

..1) Scores on - the Listenihg test for the cReadin‘g'.
group. . . ! o . .

2) 'Scores on' the L:Lstenlng test for the Non—
- Reading group.
/-

3) " ‘Scores on “the Readmg test ‘for the Read:n.ng
group. A L

-4) Scores' on the Readlng test for the Non—readlng N
" group..: -

"5) '-Scores on the Writing Test -for"'the'lieadihg .

group .
N 6):. Scores on the; Writing' test for 'the Non—reading

' . group.
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i The scores. collected were then analyzed by flndlng
B ) ‘jﬂ - l the mean, varla.nce, and standard deVJ.atJ.on for each group.

To determlne if dlfferences between the two. groups were, |

i —_— s:.gm.flcant_,,a/ eries of t—tests for 1ndependent samples :
g ~o.7 .. was carried out. A 0.05 level of s:Lgm.flcance was used
This process was used to test- each of the, follow1ng
Yo, R hypotheses: - '
... * . Hypothesis I: There is no s:.gnlflcant d:.jference 3 S
e . S . .wbetWeen achievement in listening L
: . comprehension of students who SR
o . - follow a. readlng program and
‘ ; ) ] _achlevement in llstenlqg compre- -
~ _ A - re . ) hension of students who do not o
\ Fo T o oL have a reading program to accompany .
b R Le Francais Partout Deux program. , L
""O .- Hypothesis II: There is no significant difference - R
' W .. .  between achievement in the reading o
’ - . ©+ . /skills of students who follow a P
' reading program and achievement L
in the reading skills of students ' S
» R who do.not- have a reading program “ -
to accompany Le Francals Partout S
’Deu program . .
' . -. T e - . c. ~ . )
. Hypothesis III: There is no.significant differencé i
y SO . between- achievement in ‘the writing, .. P
T . . skills of students who follow a - -
N \ reading program.and achievement in + ,
o .the writing skills of students who. - ,°
. - . do not have a reading program to

Sl . accompany Le Franca:.s Partout Deu:é

program "
s o . N
L .
! , - . . —
: ) 0 T .
O ) A L
‘ : : . . s C - T - ! .
[ . e " i . c o ‘ '
B - . S, .o . . - |

y




E B VU CHAPTER TV - .0 PR
'PRESENTATION OF RESULTS . .~~~ - . °
e In this chapter the results of qthe analys:Ls of:

the data on thethree var:.ables——l:.stenmg, readlng, and

wrlting are presented "_'.
S . The Listening Skills ~
L In Table 1. the number, the range of scOres, means,

standard deV1at10ns, degrees of freedom aTTd""f:"—Value of

Q)

: reading group are presented. The two groups dld not

"perform s:.mllarly in terms of: means on the l:.sten:tng test,a- Cel

»

.

] although the range of scores and the standard dev:.atmns

--.-/

were 51m11ar. : The mean of the Readlng group was 8" p01nts " S

;

’ hlgher than the mean of the Non—readlng group

4 N

"‘ Figure 1 g:.ves a graphlc representatlon of the

dlstrlbutn.on of raw scores for the Non-read:.ng group and )

j'the“’Re"a:Lng group on the llstenlng test. In the Reading

group 62% obtalned a score above ‘the raw score of ao,

whereas 1n the Non—read:mg group only 32% scored -above

the test dn llstenlng for the Readlng group and the ‘Non~- _ ’

s =i
LT

="

. . \ . “ .
thlS raw score. o o S .t
i v . . N 'A “
.vq‘?‘; ) l . . . ' . ‘ i - X
Sy . P U, . *
. . . . . ’ v
Tyt o . _ e
oo o K !
o N 4 : . v
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"“‘. [
Number, Range, Means, Standard Deviations, Degrees of

Freedom, and t=value for Listening Scores for
' Readlng Group and, Non-reading Group

P

Group o nﬂ,}'Rangel‘ Mean  SD . .-af" -t-value

\

.. Non-reading 22% Tde90 S 72 1231 ¢ |
- 9Eote SR a2
_ Reading group : .21 -50-96. 80 . 11.79 ‘

L

*significant at'b.OS level .. - e
B Hypothe51s I was rejected on the ba51s of this t=
“ value._ The difference between the mean of the Readlng group

, and.that of the NOn-readlng group was stat1st1cally s;gnlflcant.

,h‘r:_" In othen words,.there was a p031t1ve relatlonshlp between

., ! -

¢

-;j, ' the 1ntroductlon of a readlng program ‘to the Grade Seven

~

French program and achlevement 1n llstenlng comprehen51on.r'

. PR '.,,<‘“ . /
_;_;&;_u,*“ P Eight studeﬂ%s were absent for the llstenlng test/’/

R IR

one'high achlever and three low achlevers/;n/the Non-readlng

[ L] . N
. group, two high“achlevers and two average achlevers in the \
e Readlng group.i The scoreSWfor these students would presumably
g have resulted 1n a higher mean score for the Readlng group

and thus would not negatlvely 1nf1uence the results

SRR w : . N
obtalned. N A, '

. - T . -
¢ - . . -t L ) ki
v ’ ) v T - .
oo . - - - —‘
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'g : e The Reading, Skills: - g
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1«; ' « 5 N
i ”.,3 S The number,.range of scores,/means, standard
'% i dev;ations, degrees of freedom, and t-value of the test
:ﬂ ' v/ on readlng for;the Readlng.and Non—readlng groups are ..
ol ‘presented'in Table 2. The two‘groups did not»perfdrm'
i? sxmilarly in terms of. means on the Readlng test, although
! ) .
LT . ' the standard dev1atlons and the range of scores were
;}-“ ! similar. The mean of the Readlng group was 11 p01nts
Ij ) higher'than the mean of the Non-readlng group.
1o S TMEE2 cre R
AR Number, Range, ‘Means,; Standard Dev1at10ns, Degrees of
) B . Freedom, and t-value for Readlng Scores for - -
; B Readlng Group and Non~-reading Group
' f'l vl;‘_:' Group . N Rangej Meanh" (SD. df ~- t-value \
* . Non-reading

on- 9 © 26 26-91 58 . 18.82
L TR T i he . 2.092
o ReadJ.ng group 25 .38-98- 69 18.36 3

. ¥

*significant at ONUSs;eVe;;-

P
4

. . ,' ‘ .
Flgure 2 represents the dlstrlbutlon of raw scores
N

" for the Readlng group and the Non-readlng group on the

-reading”test. |F1gure 2 shows that 36% of the Readlng group

33,
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In the Non;reading ‘ Sk /.
|

" scored above the rawAscore of'80.

 group 16% obtained a raw score of above 80. B o N /, N

* Hypothesis II, Whlch stated there is no srgnlflcant P
N P o
: - |

e /, ldifference betWéen achlevement in the readlng ‘'skills of N .
K P . I

'students who’follow a readlng program and achlevement of
A . — ! . .
students who do not have a readlng program to accompany T o !

',
. ) i

- ! .
' " Le Francais Partout Deux program, was rejected on the baSlS

— .\'
v

Lo of the t—value. The difference'between-the mean score of . o
Lt o

the Readlng group and that of the Non-readlng group was

i?u' statlstlcally s1gn1flcant. In other words, the data , ' R

>}2 suggestTthat there'was‘a positiue relationship between |

S the 1ntroductlon of a readlng program and achlevement in

”d"i ‘ the readlng skllls.. o ' 3 ' N
« S e -

S Sl
. " The Writing  Skills. .
- "In'Table.3_the5numberZ range of scores, means, _ ’
“ C o . C . . ) . L. ’.-- ’ ' ) .“ M
S " . standard deviations, degrees of freedom, and the t—value ‘ :
of the test on ertlng for the Readlng group and the Non-

“\, o ‘readlng group are presented There was a 7-p01nt dlfference L

'1n the range of scores.' The standard devratlon of the Non—

, L a .reading group was 4 14 points hlgher than that of the
¥ o fReading group.“ The mean of the Readlng group was 8 p01nts ’
> ' higher than that of the Non—readrng group. J Co

s e ] Flgure 3 represents the dlstrlbutlon of raw scores

x 'on the wrltlng test for the Readrng group and the Non—readlng

i
i~y . . . N ) ' . - /
. ' . -

B e et sk = enns

—
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:'skllls of students ‘who - do not. have a readlng program to -
_accompany Le Francals Partout Deux program, was not

_ reJected.n

‘ | Lo ' T
s N " TABLE 3 3 o o
: . P . . . . B .. ) - \
Number, Range, Means, Standard Dev1atlons, Degrees of h
‘ Freedom, and t-value for Writing Scores for T
Readlng Group and Non—readlng Group o T -
1 N . o |
__Group . ”“"‘nf Range Méauf' 8D, o dfx Vt—value. )
Non-reading ' . 9 1-95.° 62 . 24.38 -
group - - ) . _ . : N
A e K ’ .., 507" -1.28
‘'Reading grouwp . 25 .32-99 " 70 20.38 ‘ '
" *significant at 0.05 level B | .
o . ! ‘ ; . /A
jgroup. Figure 3 shows. that744% of the Reading'group . '
| obtalned a score above the raw: score of 80, whereas 29% '
'"of_the Noh-readlng group soored above the raw soore of .
‘ B The dlfference betweeh the .mean score of the
.Readlng group and that of the Non-readlng group on the . / -
wrltlng test was not statlstlcally dlfferent. Hypothe81s
III whlch stated there is no 51gn1flcant dlfference o

Lbetween achleVement in the wrltlng skills of students who

.

'follow a readlng program and achlevement "in the wrltlng

—
b A Ao i 2 e e g ety i e
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CHABTER V
l .

. SUMMARY, CONCLUSIONS, AND- RECOMMENDATIONS -

T -This chapter”inclndesia summary of the“study,-gr<f SRS

e o vconclu51ons thatrwere drawn from the analysis’ of the data, B
P ’ . /‘\ ./

g S Co recommendatlons for further 1nvestigatlon, and some =
a 1mpllcatlonS~for the classroom. , ST s
‘ -, Summary

_ Communicative competence iS'cOnsldered‘to be the;.ﬂ .
é;/f/f - overall goal or de51red behav1our of a complete French
B " o “’program (Chastaln, 1977) Reasons for wantlng communlcatlver
- competence are self-ev1dent when one con51ders the essence
. of second‘language learning. There is, however,-a dis-
. ;‘;-'1 .4._creoancy between the model.situation (the desired behaviour)

.

'and the actual situatlon (the actual performance of students
o in the second language learning process).
In recent years the: audlo-llngual approach was o g;

supposed to be “the".answer to’ the second language learnlng

- .. '“' ' -process.’—Eutfafter ‘a. decade, the hlgh promlses dld not ' , .,it ‘ .{S
':seem~to be fulfllled. Wlth the audlo-llngual approach, S o

‘~the lmportance of the development of readlng comprehen91on

3
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Pt 1

' Deux. Its.maln-alm was to ‘aid students in the development

' hypotheses stated that“the achievement of students uho'use.

.,as p0931b1e.. The‘major dlfference was the addltlon ‘of ‘the

‘39 -

, N\

:skills was'deﬁemphasized as a COnsequence'of increased>‘

' attention to listening and\speaking skills, ﬁhich'had peen
previously neglected in.second language learning. 'rh the ._
enthu51asm for the oral skllls, teachers began to\geglect 'd
reading and writing. = - : - px

The purpose of the present study was to deslgn a- .1 N ,:
program for Grade Seven students us;ng a more balanced

SklllS approach by the addltlon of a readlng program to

the ex1st1ng audio-llngual program,_Le Francals Partout

o 4

of comprehen51on skills. - : ‘ T

| Readlng passages w1th related activities were
d veloped by the lnvestigator to accompany the Grade Sevenh
SR ‘

o ‘ , - , S
nch program, Le Francais Partout Deux: The”question

: of whether there was a relatlonshlp between the 1ntroduct10n

of these readlng passages and. achlevement in the skllls of

:‘llstenlng, readlng, and wrltlng was 1nvestlgated The

o/
a readlng program to accompany Le Francais Partout Deux

do not dlffer s;qnlflcantly from the achlevement of students
who do not use the readlng program, in the areas(of listen-
ing, readlng, and wrlting Sklll development.

To ellmlnate teacher dlfferences,‘the 1nvestlgator

was respons1ble for teachlng Le Francals Partout Deux to

both groups t6 ensure as unlform a preSentatlon of the program

\
©
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A , .
readlng passages w1th follow—up actlvitles to the Readlng

group s French program.
After 14 weeks of’ 1nstruct10n, the ‘students were

given tests ox each of the’ skllls of 1lstenrhg, readlng, E
{

and wrltlng. - The 1nstruments used to evaluate the students j,‘

were teacher—made tests developed to evaluate student

progress in Le Francais Partout Deux program - Three tests

o were glven——one for each of the ékllls of llstenlng,

readlng, and wrltlng.\ The tests were previously checkéﬁ

for valldlty and rellabllrty.,

@

.Conclusions

Based upon the statlstlcal analy51s of -the data
obtalned from the 1nstruments used, the follow1ng con-

-~
c1u51ons,were drawn. X

«Conc1u810n 1

The séhdents ‘in the Readlng group attalned a hlgher -

“ w /

: level of achlevement in the llstenlng skllls than students

of the Non—readlng group._ The null hypothesxs was rejected
on "the basis of the data and it was concluded that there

1s a posltlve relat1onsh1p between . the 1ntroduct10n of a

.~read1ng program to the Grade Seven French program,fgg'“

Francals Partout Deux and the 113ten1ng skllls.‘ It may '

be that audltory memory ‘in the Readlng group was developed :

e

[EreP—
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toiafgreater extentfas a result of their exposure ta-the

Iongerfreading passages.~wTechniques'such as reading‘aioud,

-'questionﬁanswer'practice, llstenlng to . fam111ar sounds,‘

' words, and phrases in recemhlned narratlves, were probably

had practlce-ln decodlng ne messages encased in” famlllar

fvocabulary and structures and as a consequence, 1t may

_ be hypothe31zed that they learned to concentrate on the

.the ba31s of the data and it was concluded ‘that the -/

it

' i;readlng, that lis, decodlng a- message from the prlnt

'expected Students 1n the Readlng group had practlce 1n-

general content 1nstead of becoming frustrated when they

heard occasional words - and phrasesﬁthey~did notiunderstand;

~‘Concluslon 2

-

Students in the Readlng group attalned a h1gher

'level of achlevement than that of the Non-readlng group in’

-

the.readlng SklllS. The null'hypothe51s was rejected.on

1ntroductlon of a readlng program ‘to the program Le

Francals Partout Deux. 1ncreases the level of achlevement

in the readlng sk111s. ThlS flndlng was one that was

-

stlmulus.' Oral and written presentatlons complemented'

‘each other.‘ Students who d1d not plck up the structures

and vocabulary presented orally dld 80 v1sually.-.1f the

. 1n1t1al*1ntroduct10n ‘was comprehended add1t10na1 study~

”"1n the other mode served to relnforce “the concepts be1ng .

PR . o - ) )

-beneflclal,ln developlng audltory memory ‘Readlng studentsf'

!

-y




e !&"‘“

P,

[

S f’Studied‘- ﬁeading Students were able to cOncentrate'on: f a ﬁ/,r,‘[”‘;
‘the content :1 extended contexts and seemed to have attalned -/; N "
- a hlgher level of confldence in thelr readlng ablllty so h ";l'
that they were wllling, and 1n some cases eager to try

‘ to read other Erench readlng materlals. _ :‘, o o 5?p o B _y7

[ oL e

Wlthjregard to the relatlonshlp between the
lntroductlon of a readlng program and achlevement 1n the

\-)3" wrltlng skllls, no 51gn1flcant relatlonshlp was found. *‘:‘
The null hypothe51s was not rejected Although the . . "‘:. ‘g‘
statlstlcal test- performed gn the scores of the total a S

. 1wr1t1ng test did not show a. 51gn1f1cant difference between"- .d. fh /:

: the Readlng and Non-readlng~groups, a t—test 1nd1cated ; s .

;fil , that the Reading group performed 51gn1f1cantly better at )

;il' 'the .05 fevelxof confldence than the Non-readlng group 1n

'*, O *:[ - writing paragraphs in the’ French language. These Readlng

';students appeared to have galned an 1n51ght 1nto paragraphl'

‘[wrlting that was beyond the Grade Seven level Thls B 3 4.7'f i

‘ could be explalned by thelr exposure “to the readlng

‘\‘.‘ o passages where pa;agraphs were used In the program Leh

e .

Francals Partout Deux,.fo

PRI

flve-llne conversatlons

,are used malnly and the program does not’ 1ntroduce the

student to wrltlng paragraphs to any great extent.x‘

Sadret -1.=’. o 5] e

TS B v.-.“s

e

s R . v o ' ey
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‘Further Observation§ "

evaluatlon showed a dlfference 1n favour of

group.

4

the Readlng

Both groups were comparable in student choral h

e -
work, pronuncratlon, and 1ntonatlon,'but a dlffe ence was.

¢ L
obSer ed in. 1nd1v1dual responses to questlons, pupil-pupil

language. .

0 .

SR conversatlons, and formulatlng questlons in

-

the French

\

The maln dlfference seemed to result from ‘a

better audltory comprehen51on on the part of the students

from the Readlng group

' by the rejection of ‘the null hypotheSLS for

_Although the subject of attltudes is Lon51dered '

a

»

ThlS observatlon may be supported

uestlon 1.

¥

-

to beua most 1mportant area in the learnlng og~a second

' language, attltudes were not tested in thlS st dy.

[ cF

—_— )

However,

1ndlcatlons such as student 1nvolvement and pa t1c1pat10n

.o

when not obllgatory (some of the aspects of the»audlo—

C llngual program demand part1c1pat10n of student ). were -

, 1nformally recorded and found to be greater in he Readlng

group than in the Non-readlng broup.

demonstrated a greater interest in learnlng abon

‘1nterest could have resulted from exposure to .C ltural

These

stu lents also

French ’:

pe0p1e than the studenté’of the Non—readlng grou . .'This .

' 1nformat10n relayed in- the readlng materlals t t 1ed to

[

Do nand NS

N

"




_;discuesion‘of the‘French way of life. sl '_-'. o q,f‘f

, } L Favourable attltudes to the French’ readlng passages‘ R

.

were demohstrated by students 1n the Readlng group. ThlS, 

" S R - in. 1tself was ah &mpd?tant—motlvative factor._ Some df'

i

- the typlcal_student comments’ that were~rec9rd¢d ﬂere'asﬂls;;: N

. " “rhe stories are more 1nterest1ng than C L
. ., -dialogues." e S

e, 3 n . ; , - . - . v
‘

, . . ) “You see the words in dlfferent sentences o e
I T L - than'we had in the dialogues and: 1t helps Lo
R o us to understand them better." o .
. o . EE N .
- B "I thlnk it would help me and other students .
/ S . S e " .in. understandlng otherx. units,. The reading ' :
: . B . ' passage was very enjoyablErand helpful,
' .. .. It would be good if we had passages for
.~ all the units." - ‘ _ ,
k“I llked the passage. and thought it was -
pretty 1nterest1ng. It was fun to read -
" because I could understand-it but it
wasn't all 'bare bones' sentences. .
It gave me some good ideas- for wrltlng
paragraphs.f o : ,

T

L AR "I. thlnk you should have more lnterestlng
L . .. " - ‘'things like this, for French. - If you like’
: N o - .. " the things.you do and read you will like
» A "..© . ' . French more and I think that when people
B - - -7, . '.do things they like, they like to study

B I - 1 1t ‘more and they get better ‘marks."

, a ) . .
P ’ .

N IR A semantlc dai ferent;él was’ prepared for each of

‘the readlng passages as they were developed. Students were

Rl

asked to rate thefFrench readlng materlals according to N .

e I E ' e ;' L

s S ‘.. . the way they felt ibout - them._ A typlcal class result of e
u o : S
wo e S a semantlc dlfferentlal 1s presented in Table 4 - B

.. . . ., .
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TABLE 4

. A Typlcal Class Result of a SemantJ.c DJ.fferentJ.al .

45

',‘

Pleasaﬁﬁ '
. t?éefizl.
"i%ull
Clear'.
“Practical

f‘ersonally'
helpful

Uselessm .

-_I,rfelpful in

understanding.26

Unit 3 -

Not
interesting

"I would 'like .
. '.to have pas—- <27
-+ sages to help

mé with the

o o |~ |

e

l-

‘ii-
3
. Ji
2

_LEJK

.—3_\‘

}G‘*\[w |oq-' -

L

[

Y A. - The rgading mzit,ex_:ia'l dévelopé& for Unit 3 was:

19 U"r;pleasa'nt

Not useful— ' '_

e

17 lIn‘t'erersfing»
1 Confusing -

o

o Nof 'practic':al' '

 Not personally

L — he lpful

4 Valuable
-4 . .
o N'ot: appropriate -
1 for Unit 3 .

© 20 - Interesting |

, I don't think

__ -the passages".
'would help me, - -

C other units . .
o _‘cw' T : . = -
4-3' o S T - ’
. ‘ /‘_‘/// K
: ¢ ' . - . Kl




"\As Table 4 indicates, an overai‘l ‘favourable
attltude was expressed by the class toward the readmg" -

materials.  This was considered important' from -a moti~ -
- N ' e . . . , . . . .

‘vationai».point of view. It is a 'genera'lly accept'e'd'.'
. finding that learning becomes more facile when there are
positive feelings towardsthe ',,learning‘v materials. .

e
e

Recommendations for Further: Research . y
During the course of the -experiment, a number of
questlons arose concernlng several aspects of 1ntroduc1ng

'a readlng program that were beyond the llmltatlons of the '

'present study The follow:Lng topics offer p0551b111t1es

':.for further research. e g

BN

.1,. An 1nvestlgatlon :Lnto the relatlonshlp between
:the J.ntroductlon of a readlng program and achlevement :Ln
the . speaking SklllS should be conducted. |
A study into the relatlonshlp between achlevement
.and the 1ntroduct:|.on of a readlng program for. dlfferent
ablllty levels should be lnvestlgated.' It may be that the 1‘
: introduction of a read:.ng program would prove more valuable\
" to students of a spec:.f:l.c ablllty range. . ’ 'A :

A Y

.‘3'. Further ré’search should ‘be conducted to investigate

i

v-the relatlonship between achlevement and the 1ntroductlon of',

a, read:mg program :m a co—educatlonal class to study sex
.differences. Curreht research 1nd1cates that there are. = °
considerable sex differences 1n the learnlng of a second

]

language . ,: .

;)

P
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. . 4. A study into'the‘attitudes of’those‘students‘who
oo L B o { ~ - cL
v follow a.reading program to supplement the.French program

.. and attitudes of students who do not use a reading program,

B should be conducted. .

‘Some Impl'ications for the Classroom

‘The results of this experlment conflrmed the theory
1

held by several psychologlsts that better achn.evement results

. are obtalned when mor.e of the senses are utlllzed durmg the
learnlng process In this study the emphasm ‘on read:mg,

as well as llstenlng and speaklng ’ brought students to a

skills as opposed to- concentrat:.ng ma:.nly on two. .

" As mentwned prev:t.ously, there was, an overall

' possible should be ‘done to create thJ.s attltudlnal motlvatlon
. : o ,1n the second language 1earn1ng process.‘ The read:.ng program
in thls study prov:.ded a var:Lety from the routlne in second
"language learn:mg for these students. Innovat:Lons that

) Cotey ~

prov1de variety usually lead to 1ncreased attentlon, whlch,

v

in turn, usually leads to a hlgher level of achlevement

o '. leferent students use dlfferent "styles in learn:n.ng
‘a second language. S:ane the teach:mg strategles used to
. / : amplement an audlo-l/lngual approach tend to favour the
student who .learns well. from ana aural st;.mulus,‘ they may ’

G . 'not provide-a satisfactory learning experience for .those

L
-
D ' M P o .
i . : . A

higher -level of achlevement by concentratlng on three language

Wy v favou'rable att:.tude towards the read:;ng materials. Everythlng L

T
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and 1ncreased interest. o T

Frenc_:h .

Tt ) R A ..

students with weak' listening skills. ‘St'udents such as the'se."

L may be gJ.ven support in the learnlng of French by the addlt:.on

of readlng activities. In learnmg, students should be
exposed to as many. “styles" 'as poss:.ble P
- The results of this, study J.ndﬁcate that 31gn1f1cant

)

dlfferences have occurred 1n ‘the achJ.evement level of the

. students, as measured by the teacher—constructed tests, in
.the areas of 1lsten1ng, readlng, and paragraph wrltlng.

Some J.mprovements were observed in classroom speiakmg

act1v1t1es ' Students also expressed favourable attltudes

towards the addltlon of readlng mater:.als to the:Lr regular

program, both from the po:mt of ‘view of added comprehensmn o

Wh:Lle it must be remembered that these results may

be affected by the characterlstlcs of the part:.cular sample,

2t

' and might not be as great for students of a lower ablllty

N

range, or who were less favourably dlsposed toward learnmg,
and wh11e explanatlons sueh as the Hawthorne effect must
not be dlscounted it appears to thlS 1hvestlgator that the

addition. of a readlng program has benefltted the students

‘ -anolved in. the study .As & result of these experlences,

the lnvestlgator would recommend that read:Lng materlals

related to the vocabulary and structures of the program bemg'

13

» studled should be included by the classroom teacher as a part :

of the regular instructJ.onal program ‘for- the teachmg of
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- READING PASSAGE . LT,
Unit One " )
[ . Paul Boucherd et Richarﬁ Renaud' sont de bons copains. Paul,.
. est dans la meme classe que, Richard a l'ecole.
/ ! p

Paul Bouchard a une grande famille. I1 a trols fréres—-
/Philippe, Matc et Jean. Il a deux soeuts——Anne et Louise. ,mel est
plus agé que Marc et Jean mais il. est plus jeune que Philippe. ,Anhe g

et Louise sont plus agees que Paul.

Ses grands—parents (le pere et la mére de sa mere) habitent ]

. .

avec la famille a‘ussi. Ils sont tres ages mais Paul les aime beaucoup.

- La. famille de Paul habite dans une grande maison.\- 11 y a
) 'six ehambres a coucher c_l_ans la maisonl
B Eaul a trp:!:s ~oncles-—Son pexe a deux fi‘éfes—n-n-Ala'iﬁ.eltRobe‘rjt\'
et sa mére a un fr.ére-‘-Paul‘. Il a deux tantes. Son pére a deux -
sbéurs-;-L)"nette etf Je"ann'e‘.- 'Sa< mére n'a pas‘de soeurs. "
La famille de Richard est- plua petite Que 1a famille de Paul,
‘R:Lchard a un frere—-Jacques, qui estplus &gé que Richard. I1.a une -
eeeur—-Michele qui est plus- jeune.- | e .. o
5 ‘ La maison de Richard, aussi, est plus petite que -la maison -

“de 15au1. Il n' y a que trois chambres a coucher dana la maison de .

Richard.
Le pEre de Richard a trois freres—-Albert, Leon et Marcel. T

”Il a8 une soeur—-Nicole. Sa meére .a deux soeurs mais elle n'a pas de '

’
\

fréres..

;

) . . . P . . f .
~ . . R o ! <
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Conversation entre Paul et Richard S . = } .

Paul:

RL ctlarcl :

Paul:

L]

'Iiicﬁai'd H

.Niccle:

~Richard:

Paul:

- Nicole:

' Tu connais cette jeune £11le-137 =~ &

Certainement, c'est la £ille de mon oncle Leon,

- C'est ta cousine? Vraiment? Elle n'est pas mall

Commenf est-l-‘ce' tfu'elle é'appélie‘i ~ \ S ',.':l C . "",‘.
R R o
Elle s appelle Nicole.

4//

Nicole! Nicole! . o, N , j .',,

L

Ah bonj our Richard Ca wa bien aujourd hui?

cTre.a bien, merci Nicole, je te presente mon .ami Paul. *
Paul, je te presente na cousine Nico],e.- . =y
. L . ! ‘0 ‘ s * ' ' ¢

Enchanté Nicole! .

Enchantée Paull’

" Qu'est-ce- que vous faites ce soir?
q it .

' Ricftafd:

Nicole:

Ll o

Richgrd:.'
Nico]ie':
-b Paix'l':' .
(Nicole part) I AR ' :
- Richard:
‘-Paul:'

" Richard:

" le quart. o -

3Comment est-ce que tu trouves ma couaine?

‘ Elle est trés belle a mon avis, et bien sympathique.

- J! ai une idee, Richard!

Nous allons au cinéma. - Tu veux nous accompagner? -

Merci, mais, il faut que " je vous quitte.
i NP '

-l

Eh bieh au revoir Nicole. a o
Au revoir Richard- ot Paul!

Au revoir Nicole!

Oui et: elle est t:rés intelligente aussi. .
J'ai® dne couaine.qu_‘i*est“ trés

R

Viens, je vais te la/’.pi:ésen,ter."' o

. J'di un rendez-vous

. "" avec ma-mére & sept heures et il est, déja sept. heures moing

.

Dodsr T PR
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Unit One

“

+ 'Multiple choice quéstions: -

‘1.

[ ! g . .
‘ "7.‘.‘__'(_m"e'abt-.-qe‘que, Paul et Richard ‘vont? I S o
; A, au cinéma’ S . :

. ~Be ‘au restawramt . - - . 0 .

C. chez eux ... =~ S S
s 3 L [ .
’x‘ . ;‘ . ‘4 \ , .
LY IR AN o -, .

. L‘ombien d'oncles est-ce que Paul-a? . -,

. Le pare de ‘Nicole- s'appelle

“

Comment s"'appelle la cousine de Richard?

A. Michelle

" B. Nicole L e

C. Aime t s I RS k .‘..

- " A. trois .- - o '
’ ) ‘ BI n .Bix 'l '. N id -! ' " R 2o
. "C. unN ' '/ S X C
. - “|.‘.'."A‘ . ‘ ) . .,
. 3. Michelle est de Richard.
. A, la tante' - - . L .
. * B." la doeur . ,  * S0 ,
: .C. la grand-mére ’ ‘ '
'4.",Nicole 2 un. rendez~vous avec o ‘
g A smmmre oo ool
“ .. _B. . son p?.re' - - | .
C.: Paul ) .
. 5. Qui est plu's Agé——Paul ou Philippé“? .

CAe Paul o o o
'B. Philippe ~ S N LT
oo [ { [ SN . " !

‘A Jacques S o
B. Paul. e o
€. Leon = R T

i

_ FOLLOW-UP ACTIVITIES . .~ .
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“C. & sept heurea'

- 10.

) Comprehenaion questions to ‘be answered first in French and then in’.
: Engliah' : Lo ‘.

l.‘ls

"25-

~Comment 8 appellent les oncles de Paul?

"Qui eat plus 38&—~Jacques ou Hichelle? ﬁ»' A 1‘: . ,'in_Al,i ; 3:‘~d

4Combien de soeurs esﬁn&e que 1a mere de Richard a?

N L 60
K/”' © , o R
"Paul trBuvé~que Nico;e'éat' o s ",, .
[ . ! i s B . B . S R ’ J ) - N
“A. grande = . T
B. gentille - . ° ’
. Ci | triste T T
D. beau R ' A
téf 'commence Lo N e o R .

A. 3 huit heures . : [ S ) e . -
-B.. & sept heures moins le quart'[ )

P oo : B J
N L . . .

th est plus‘jeune——Righard ou s :‘fréré? I o

B.. son oncle Leon ~ " C o 'f.f B
C. Jacques ] o S i ‘ R :

.

A Richard Lo e "

S S i

Ve

. 4 ! N SN
Est—ce‘que~Paul‘aime ses grands—parents?L‘ L i ot S C R

“.Cambien de tantes. eat—ce que Paul a?. vi_*."' AT S

"*ﬂ .; . _i_ T

'fComhien de soeurs est—ce que 1a’ mere de Paul a? S N -

(Est—ce que Paul et Richard sont des amis? ' - “: . ,l‘;" - fi';-.l :‘_ e T
12.

Eat—ce que R&chardftonnait la jeune fille? for" 5; -A«:r.“i o AP S !
fQu'est-ce que Paul et Richard font ce. aoir? . ; 'E ‘ \ '

k;{:-

=)

LT e A
. RPN it et O o

Est—ce qua la famille de Paul est petite? ,:"th . j’ \ 'V':‘; .

Comment. 8 appellent les soeurs de Paul? ?‘ - ifh

Qui eah—PluB Jeune--Paul ou iohige? l‘f ’ ';. ﬂ" - :\3 n; } y i'i “
E Qui habite avec la famille de Paul? j;

P

he n e e v

RS DIIURERTE Lo Lt S Y
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14. . Est—cé que Nicoie.va.avec,Richerd'et Paul? . TR .

.
: -
‘15; Pourquoi p;s? T . ‘ f - ’ o ,*"3’1 o
16. . Comment est-ce que’Paul trouve la cousiue de Ricnard? f }f 3
©17.. Avec qui est—ce que Nicole a- un rendez—vous? aJ. . ’
18. A quelle heure? - ///T//; , B I ' l‘, 1 o
'. 19. Est—ce que” Nicole est stupide? ) ;-7 ;" ;
/'20. irquelle heure eatwpe que 1e film commence? ST )
:ASsignnent;‘ e "e ' _,;‘% : . Lo f

N . . \"

_Students are-asked to draw a picture or include a photograph ' o

E of their own family and write ‘a description in French of their family. A‘al_

- Q .
Students must be prepared to, give an. oral description of theiﬂg(family _

a8 well, ' : L .’, _‘p” CoT e T et
- Coﬁpetition Activity% R ‘i: A » R
" Class divided into two teams. \Studentssof one team ask‘

4 . - Co T S PR g . ) , [
o ‘questions to the opposing.team ‘and vice Versa;A‘The questions used,

would be taken from the 1list of comprehension questions.
K N i .

.

gets. a point ‘for the team if the. question was correctly answered iu

"‘3- Erench. The team with-the,most‘pointg would be‘tne winner of the

. v . ' - : . - . -
N , 4 . '
contest._ . Co °
. L 0’
;
., < R .
v . < * .
. B . ,
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- Il est avocat et 11 -est occupe toute la journee.
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. READING PASSAGE
?-'_" f j Unit Two

-
e

}f’Chez Jean, sa mere se 1@&? a S%Pt heures. Elle prepare le.

7

'petit dejeuner, puis elle reveille sa’ famille a sept heures et quart.

’ Jean se 1ave, il 8 habille, puis il~descend.. Il mange le
;:.npetit dejéuner, il Be brosse les. dents, et 11 quitte 1a. maison.‘ 11
‘.Q,' l‘ecole i huit heures et q;art. Les classes, au’ lyc;e, commencent .

"3 neuf heures, mais Jean doit prendre l'autobus i huit heures et demie.'

Le pere de Jean va 'au bureau au. centre ville & Eqitrheurea.‘

Sa mére reste 3 la maison et elle faitde ﬁéhqgéa Elle lave

14 vaisselle,elle fait.les lits et elle prepa’ les repr pour la”

~

_.famille. L'apres-midi elle fait des emplette . ‘Quélqﬁefoié e}lé'

5iva a la boulangerie et l’epicerie. ,.'/_ '“—1 R I
.Quand Jean et son pere rentrent, ils mangent le souper yers

'cinq heures. ﬁpres le souper, Maman lave la vaisaelle,Papa lit le

,"journal et Jean fait les devoirs. Aprés ga, ils ecoutent la musique

-~

ot . b '..Ir'.
ou 118 regardent la tele ou ils jouent aux- cartes et ils causent.
- . : o . KR
,Lla se'cduchent verS'dix héures.
. s \_ .

= Chez Paul ia vie est differente. C'esf Paba quiJEEVeille. 

el

1‘ . L
'la famille vers aix heures et demie. Toute }a famille prepare 1e~\$

i ot L

petit dejeuner. . R o . e _' . ,".‘ LR
. A . . ) o . y
‘f~ ) Paul se lave, il 8 habille, puis il fait -son lit. 'I;_ﬁégcena‘ . )
et il aide sa mire et son pere. e “i,fff » ,:f‘ L S é
. . .. - (- . - . . . i
. Ll b
' : . S . 4
Vo i e . o e
' b * .,: e “ o ’
N v N . oz N
. - * . ’ N L
L f '__ , f - ’l{"

.
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.ville——Sears. Leur travail commence i huic heures et demie.‘ Paul i

ya

' une'heure, o ' S S

. - | :‘ s
' T ' . 65
',Aﬁrés le petit déjeune;,'?aul et 'son péré-lqventﬁlg Vaipgélie
 et Maman fait le menage.: S e

“A : A huit heures, toute 1a famille quitte la maison——Papa

travaille a Weatinghouse, Maman travaille dans un mngasin au centre

va & 1'école. Sea classes commencent a neuf heures. ‘

Paul rentre vers. trois heures et demie. D! habitude,_il fait
i

,'un sandwich et du chocolat chaud. Apres ga, i1 fait ses’ devcirs pour,

Sa-mére et son pere rentrent vers cinq heures et demie..

-

-‘Maman prépare le- repas, Papa lit le journal et Paul aide sa mére.,-Ils.A

mangent le aoupér vers 8ix heures et demie.

P

.

’causent. Maman fait le menage.‘ 'Puis’ ils reposent umn peu. Apres ga,.

Apres le souper, Paul et 80N pere 1avent la vaisselle et ils .

'Paul etudie et i1 fait ses devoirs encore.<, o
N 1
v .. Ils se couchent vers dix heurea et demie. ‘
. . L .
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' i;.
12..
13. -

14,

15.

" 16.

- 17.

'i18;

‘19,

© 20,

p S
ol est—ce que 1e pere de Paul travaille? ' S
oy est-ce que la mére . de Paul travpille? ' o
~A«que11e heure est—ce que Paul rentrei . 11:',
-Qu est—ce que Paul mange quand il rentre? S T‘]ﬁ
. , S
Qu est—ce que la famille fait apres le soupet? e <0 N
Quand.egtméevqpe Paul_fait'geq devoi;s?‘ " iilj
- . ""‘.‘.‘ ‘ . '.'K ' . ,. - .~‘~.'. ',.-‘ :4' ‘ ' . . '_ . . | ;".
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- FOLLOW-UP ACTIVITIES ~ - . ~+ . . .o

C . g N
:_Qomprehenaioﬁ questions: -
l,i;: QUi prep;re le petit déjeuner chez J;an? Cove N "jlziz.’ /

‘2.:‘Quand est-ce que la mere de Jean reveille ‘la %aﬁiilé?i' o S
3. 0& est—ce que Jean, va i huit heures et quart? ‘\ﬁ’ NS :'  “‘x’
JQ.'IA quelle heure est—ce qué/les classes commencent a l'ecolé? 4
1.5,' Est—ce que‘Jean va a'1'ecole a-pied?‘ ': ‘ 15 )
':6; od est—ce que le}pére de Jean travaille?

Est—ce‘que le pere de Jean est professeﬁr? v

Qui fait le menage chez Jean?

'Est—ce que la mére de Jean est occupee toute la journee?

.o ST A

. Qu egt—getqu elle.fait?f o : ,‘ R o L T

Qu'est—ée que ld famiiie'de'Jéhn‘fait'abrEs le poupe;?i

Qui reveille la famille chez Paul” T

Est—ce que la mere de Paul prepare 1e petit dejeuner? Lot e

Qui’ lave la vaisselle apres 1e petit dejeuner?
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From the'l‘ist of Completioné choose' the -moat ,ap'propria’te

L

response to cor;ectly complete the partial sentences in Column 1. '.., ‘

: ‘Write the let:t:er of the most’ appropriate response in the space

5t

provid_ed,

!

1/-4

est  avocat

1. Jean ,\ia"é.:-,i"éeole R
2....’ ‘:he'pér'e’ de'pa‘l}}} ' . B. —’mimge le souper vers cin_tj heur;e
3'_,'_'_ Le famille de Pau;. g C. aprés lel sduper» o
' vChezﬁIJea}n, sa mte 'b. g.eh atlxt‘ob,u's[ \.

o : o :

5. ‘I._.a'_mére de Paul " E., .vere dix heures‘et‘ demie

I’

_______6 lI_.-‘e:\pEIje de Jean . . _ 8 neuf }'ieure:sx L o

____ '7. :"“La ,famille de-IJeeq. ' ...I .' Gl.‘:"t.;u:lktte la iinais’on" 5 .hhi‘t h‘e;u;esA
8. .Jean&!ait-ee's. .d_'e'vo.:lrs;. H. . tte{ra'ir.lle a 'Westinghottse

A 9. Paul se couche L. reveilie la famille avsept heures

G et quart‘ ; ; T

X ,r;éa classes "\de-v ) J. trgvaille, i Sears '. ' .
' Pafl commencent - - Lo o T LT
: oL Sl . e o :

-‘ - - . .'/'

Each student has to m:ite ‘a description in French of ‘a ty-pical

<

day with their family uaing the vocabulary and atructures of the ; ,, .

reading passage. _,.CI s o '. S " ‘ ‘,
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les pommes de terre, les carottes,'les betteraves; les petits pois).

.les patisseries, Flan, les fruits fraia (les cerises, les bananes, les

pommes, les poires les pethes, les fraises) les crepes, et les T

rapide, mais la préparation de tous les plats est trés soignee.'

.a la, porte. Le garqon les rencontre. ce I L

L‘homme;'.IEL Monsieur Renaud—une table.poﬁr qﬁatre, s'il vous . - .;

AU RESTAURANT . .

Unit Three s e

'Le restaurant‘"Chez Michel" est uh petit résteurant, mais

jcertainement c est un bon restaurant. Au menu, 11 y ‘a une grande‘
/

_,variete.; Ily a des soupes (a 1'oignon, aux pois, aux. legumes),

des escar ots, des hors-d'oeuvre (les ma uereaux marines, la ate de 4
) g q P

1f01e, 1es oeufs mayonnaise) Il y a des viandes—-les boeuf le

‘_____’(___Avjpmbon, les saucisses, le veau, le porc, le poulet, le canard.' I1

1

¥ a des plats de poisson et’ de fruits de mer,(la morue, la truite, le

,homard, le'saqmon, les crevettes). 11 y a des legumes--le ma%’s, ‘les ‘

R -

épinards, lee‘aspergee; lefcheu-fleﬁr, les pigndns, les haricote‘yerte,

Il y a des deaserts—~1es Jartes (aux pommes, aux cerises, aux fraises),_‘

S o

glaces (a 1a vanille, aux fraises, aux' cerises)
. \

Le decor est simple mais elegant. Le service n'est pas’

4

. Le re&taurant eat ouvert de six heures jusqu minuit chaque

) soir et beaucoup de gens visitent ce restaurant pour manger.

. Hhintenant, un. homme, sa femme, et ses deux enfants arrivent

R

plati..

3
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N l . \ . .!‘ . -
‘ . e t
‘ . . . . X . L P S K
© Gargon: Certainement, monsieur. Asseyez-vous ici. Voici le menu
et la .ca‘rg:e«d'ea vins. 3 :
e La famille Renaud est assis autour d'une grande table préé.‘de‘
la fenéi:'rej. .Sur ‘la table il y a un. 'cou'\“r_er,t. devant cliaque personne--
- une assiette, une fourchette, un couteau, une cuillére, et une - -
serviette. o
~t o T . . S . \ '
T ‘Les ‘Renaud regardent le menu. .o : '
« o u . " o s ‘. :
ﬂ} ’
Gargon: . . Qu'est—ce que vous voulez manger?
LT M. Reﬁaud‘:, ‘Ma femme et: moi, nous voulona une soupe a l'oignon au .
6 - b
. gratin, un steak au poivre, des aaperges. des ca.rot:t:ea
R . et des pommes de terre. .
Y Gargon: Je regrette, monsieur,, 11 n'y a pas de s.'te'ak_\au‘ p'oiv:re P
- ce soir. T .
R . M. ’Réqaud:‘ Alors, qu eBt-—ce que vous recommandez?
' Gargon: - Le filet: de boeuf est t:rés bon A
. : . . o B
¢ : M. Renaud: Cherie, le filet: de boeuf pour toi? . /
. ' (& sa:femme) °
s ; A R A
Mme Renaud: D'accord-:. J'aime’ le boeuf. . ’ -
: S : !
" M. Renaud:. ‘Le filet de boeuf 4u lieu de’ st-eak au poivre. 5 -
* Gargons: I_Qu:[,, monaieur.-' 'Et pour m_zde;noiselle? . . i
‘ " M. Renaud: - Ma fille voudr.a:lt' la“ s'peciall:l'té-ele I;Stage aux'pois'," le ‘
. . . I ° 4
o' ' poulet: roti, et’ dea haricots verts—--et mon fils voudrait,_
. les escargots, une cotelette de veau, des pommes frites
. . et des pe:its po:ls. K -
. Gargon: ' Oui mons:leur. Est:—ce que vous . vouleg quelque chose a
7 “ . . . . ¢
: . ‘ boire? :
. o . s ‘ - ' g
- N , - 'z N p . ';’,‘ . (,‘,":.: ' ‘.'-. : .
: ° ' .y.:;;#tf
e b £ - e
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. L e -
- . . v - - P - LXY .
. R . N , ! i
[ ' L \ . .
. A . a . -
L v . N . “

o .M".'”Re"na‘dd: " ~Bi_‘en"sﬁf; Une’ pouteille (‘iep vin "rox‘xgel-v-Bé:al\:j"qJ.ai.s,,.

P .'u\ ., ' \ . - e . y o .. . " A ) ‘ ' “ ) "
TS T etdéﬁ(xt!olas.‘ R SR

Y . - . .. -.L . _A . ‘... . "/‘1 ' R
T 'Lfep'ae. o «‘\' e : © ) :
Garqog. ' Bon appét:it! . T N - -
e Les Renauds ont faim et 11s mange t:. ST . .-
.’ i, ; Mme Benaud : Que 1e tepaé&st delicieux! I
RN I.es enfants' Qui maman, e est l;ﬁ”iaon restaurant! Lo
Quand ii's'-.Ont f:l.ni,'le- garébn revient.. %'
‘ Est:—ce que le repas vous plait'( CE -
. -'l{.{:.ﬁgn,afn.d: “ B:I.en sﬁr.: Tous les plata sont delicieux.‘ e - .
AT, Et comme deseert, ,»monaieur‘l ) .;_ Lo ey

’&e"' 1 La t:art:e aux
Hn ﬁﬂeﬂ.l\ld- .‘_‘ *

fraisea pour moi, papa. N




T,
LI

QM; \L'Reqlaud :

“h r de 'i)iaces'. :

.\

" " ». Pour -une soirée agréab

~

‘chef! | Et naintenant, li'addi.i:

v

. . C ‘0
" Oul, nous avong bilen mangé ce so

ion, &'1l vous. plaft.

1r;

Félicitations au

le, mangez " Chez HiChélﬁ-—mAiB i1, faut .

. régerver; parce que. c'est un bon resthurant g::__il‘n"y a

§ -
(AN

. Renaud paye "1"'add,it'ioi1 et la familll‘g‘cfuitte le‘restaurant. -

r ' .

paé be gucoup . .

0
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.0 . FOLLOW-UP ACTIVITIES
) : Bnit Three .
—  hesigmients: L
| Students are divided into groups. Each group is responsible'
. for ‘one of the following activities to be: written in French. |
. N Grgup 'l':_, Prepare a m‘enu for -a school picnic.
. ‘ .;‘ S o Group 2 Write a grocery 1ist for a typical family.
" Group 3 ~-Write a recipe for a good meal. I‘llustrate‘
} = by drawings. R |
| _ : . . ‘ ‘.br&ap 4:  Create a family menu i:ncluding each of the three
N " meals for one‘day. Illustrate by drewings, or:
‘ ) S ' pictures from magazines. . A . L o
P )' . " 3 Wherl each of the four groups haven completed their project, :
§ .:;. ‘ little display would be set up ‘to share their ideas with the grest of
c l" the _class. S R (‘,7’_— SR ' S

,'., ' Assignment' IR ' , A
S o . _ " " Ea hﬁudeut has td pretend that they are taking their fsmily
N .
EEE I to a good restaurant for a‘ special’ meal:

They -are. to take -care of
._,__-n i O

all the details such as reserving the ta 1e. ordering the meal,, 4
paying the .bill etc.~ The students would have to’ write up a description
1y . . . “ . i { 2 - , S o ' 1 . ll N e.
) . in French of this experience.: ST o, ;
{ \ .I - . ' ..“ . ..":::. . ': . . _-. '!II .‘.'
. .‘\ o0 A TR PR ' n '
N 1 | ~ , P A at“. ‘ o
. NE e . o ". R T
. N A ' l e o : e
\ . RN, D ‘ - i 5,
. ¥ I < " P - N, -' ! . .1 o ? : 1’




..

" hssignments

aeta

The class is- 'divided into gr'oupsé. ‘Each éroup' is reepon_sible'

for creating a dramatization of a restaurant scgte. Each dramatization

the..groupa;. p_erforu . for the other Agrqups‘. v
I

e~ -

[

[ ‘Conprehens_ion -'qulestio.ns for "Au Res_taurant—-cne; I;Iichei"h:'";. AT 4
' -'.1.. Comment s appelle le restaurant? ¢ |

C 2 Est—ce que le restaurant est grand?

'3, Quelzles‘ sont les' soup_es au menu?

. 4. Quels sont les 1&guues au menu?. $
5 'Quels sbnt- les plats.de boieson ‘a;i h;jenﬁ?;- P .

6. Quele eont les ‘desserts au menu? o *
7. Quelles sont les viaudes .au menu? -

oo By Est-ce que 1e service est rapide? T .' : o '.

9. A quelle heure est—ce que. 1 restaurant est ouvert? RN

S 10. - Tu veux une table pour. cingq. Qu est-ce que tu die au gargon? !

*

s

11.. ‘Q‘ ﬁt—ce que- le gargon donne a M. Renaud?

;12. Qu esr—-ce qu '11 y a sur ‘la table devsnt chaque personne?

v,

13. Qu est—-ce que M. Renaud commande?

SR S _’I‘"- Est—ce qu il Y. a encore de ateak au. poivre?

. \ s . (/\ . oo LIRS . e
. .. Lo . . . s y o
. . . . h . [ . C v -
IR A ‘o Lo hd . B D .
P Ve KR
. , \ . '

15‘.' Qu’est—ce que le gargon recammande?

16 Qu est-ce que le fils de M. et Mlne Renaud voudrait? .'

s 7. Est—ce que H. Renaud commande quelque chose a bdire?

waa first written in French, checked by the teacher and ’ then each of L

-




. -19." Qui aime la ‘tdrte aux fraises avec la gl'acg'a‘ la

N

20. Est-

L9

ue le tjepﬁs est bon?

. oo
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A __READING TEST:

-~ e .- ¢ . - N e . P,

i T I..- ~From the.list of cogletions choo,se'the most/- appropridte vl oo

A y response to correctly complete the partial aentences in Golumn l. . n

\‘r LN Write the letter of the most appropriate reeponse :I.n the space Cwd !
v - - -+

provided Each completion may be us::lﬁonly once. ‘ . @ p
. L. - . Cot (

i, o N
o o | - “\_Column‘l . o _ Completions: . -, R
o7 (‘b (_tj_ 1. Ph%sﬁe’z—ipei le poiy;e. o } A eet la"spécial'ité . oo
{i | ____ 2.  Je vaiaymenbreeser":‘ B 'Je ne‘le"conﬂais pas -
' i ' _ d R N .CEe..pepfee'seuftsel.:i?'. - ‘, . ,C;‘ " aux: 'cartes . ' | . i\
. .* K _____ 4. Ge '_éar(;‘,'oil-ii?“ L D. Je'-ne.Iee':~;qonnais pas ' : S
“ | ) 5. Au reve.ir;. , : - E. eommei;l o “ AR '

-~
.
~
N

i i1 n'en‘_a‘ plus .

- Je déteste

- 7.. "Il s'appelle R < nestpas mal : "" :‘.

8.~ ‘Q'i:e j'ai L ,' . -, chez moi le soir

o , - .9l' Helene est tres o : Annette, ' SRR
LT P 10’“ On joue e T J. connais pas
: N \ : .

. N . ‘.' .“ K eyt L i ". . - “ ‘,.. . ‘ N B . R
N E -.xl»l'. Il est R N K vous voulez boire . {f‘ S

o a o, .i . .12:.' La vie est 1nteressant:e :Ll faut que je te quitte e
R o . o 13. Vbila mon amie - - M bons copains ' ."v'-l"

. . . . X . . o R
. , ., . L] . : s

g . / ' 1.4.-_' No,lla s‘?mmea.de S 'N-‘ tres gentil

e - 15.“ Je"'regre‘t'tef ."./ o 0. _,rendez—vous', ; )

LT 6. AIEe',voi,li ., el . 'P..intelligente . . .. { ST
' . f ... ) L S T RETERER i Sl e, w s
{ etenl7: . Elle s'appelle . o Qi-lestdents. i v LT ;
RS A e . LT et o pope
-. “h K N ' ' . . L ‘ . : ‘1 :v ‘
K t . » i 5 . ot ! N . * v P TR
Ch . ' R L . Lol e . T S
, o . . A o - . i 4 2 N
R T . ’ RS I et ' ' < . v T [ i
- : T e AR - L LA I
DA} K .o v o . « o z“ B L ‘- Ll I’ ‘ .,",\., ‘{?
R N ey A 7 . N : AN C
| . o \\ v L e v, X r e A -“ s (
3 ! - " m ; R T R \ 3
. L o -~ [ - S ’ "". T
. b i O T I T et e sy . i oy, EaF e b . v bt - e a 2 . -y,

"




: " R , . N ‘.: 5 | :
: : f . e
: _ - . . : . Colunin l SR L : K c'omp_letione SRR -
‘ | , s .J,fai.'un o .R-‘_Ma'rc»- B A'
. R . ' ____19 Viens. J’e. v.a-is'; ’ ',. T S. s-'i"l vous Loléit’ | .
- ’.', : ”_'_20. Cette 'jeﬁne;tillez-la . COT. gn. Q ‘. L :. U '.. . :
____;___21.:. .Je‘.ne la" E .. - U Pauline qui arrive | R
__‘_1__2'2. ' Dépéohe-,toi et R . V. ‘lne taié‘net‘ L .
23 Le poulet - o - w te le pr;éentqfi“ '» '
s . 24 Qulesticé que "X &gall N L
__;;_;_25. Celg m'es,é L ' '. ' 'Y.-. a eoté”de ton }.rerr.'e o
. o S ' N Z . e te recoiiche. pas .- ' T
? ) oo
o I In the following sentences, underline those final consonants S .
.which #e not oronounced - for nexample, retard. Cirole tho;e ‘final
- _;consonants which, although not. normally pronounced,—are pronounced A
-. .for example, le@_ amis'. | . ‘ ‘ o ;
. :;':f&}'-' Je vais me baigner. o . v " K B 0 e
A 2 . c est aujourd'hui 1e deux‘rjuillet. - R e ,.'f
' - 35 Les deux’ enfant; aiment le ohat. . B X” - X - B ot
. - . - ~.., v x . ,-':“':.. ‘ . _ o )
i.III. ' Read the following passage and answe"r.the-questiona that ,' ;::-'.. y _': . - '
) B j”follow in complete lZI’iGLISH sentences. - ) ’ ,‘ I :_' ' o
o : o ';:. g T T L
'Paui”é Harie, depeche-toi._, Il est 'heut. heures. . | SV i I“ "
‘ ..'Marie° Vraiment? Mais je dois me peignet.,'». '7"_. _ T
. ' . ' . - s 2
A‘Paul' ) Impossible! Tu es en, retard. y Je uis deja prSt. S L A /t
& A L Co e
R R ' LRI
o ' : L e A ‘,_h '




K h
re
4
j

- ) CL . _ . . I
A . o . . ‘ - A
§ . Marie: 'Mais 'faul, ":Ll \f/aut -que je prepare 1e petit dejeuner aussi,. '» S 0
E / T P;;{;; . Pourquoi ga? B SR " N . o
3 ‘ ; I.'ia»l::i.e:~ -Parkque {'al fa:lm.’ ga c! c;_st pou.rquo(i. i:es c'laééés ) ‘ B o .
L conpnenéént dix heures aujourd'hui. S ‘ - '
B | Pauls vMais_ tu aq un lr_elmde__z‘fvous 3 neuf. hé}ur:ee: ot .&emie_ a;ec le._-»- ~‘ . . m
. j'nouvea‘t;'pr~ofe;seur——M.. Re;laud.l.. _ e
; ” , ; , . ‘ ;
, o Marie:'t_,O\h 1,5_ 18. . Au revoir. Paul. Je vao:!;a; & "ll'écple.ma.inte_naﬁt.:‘

'/.

- : . ‘Questions: ! ‘ e : s o -
5 t ' " . ) Y ‘. d_‘ N v . B o . B s E : - . M " . .
ok v o0 T, o .

{; 1. Quelle heure est—il dans 1'histoire? . .

*',;' . 4 . 4 o ) ’ e 0 v N ' ” .

"i . ’ .. - -, i l.l . ’ R : : ‘(_. . ‘~' ‘l -
: ‘t ‘ 2; - Qui est en retard? . .- - . L . ;
. it 3, - Qu'est-ce que Marie doit faire? ° .
; ‘ ‘ 4. Qui a un rendez-vous?: - - . B

. 1
‘s . N /s
. R ,
» .
N . . ) -
" HE
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Avec qui-est le rendez=vous?
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\L 1 .
3 P | .
Do 82
ra . . )
" 8. Comment s'appelle le professeur? *
f .x ’ . ,\' ‘ . I
¢ ) T . . - . 2 .
. - 9. A quelle heure est-ce que les clagses commencent dans 1'.histoire.?
/ . ' - - '
-10%- Ot est-ce que Marie va?} - & - b o

X R o o Iv. - Read the converaation and answver the questions that follow 4 V . : \

‘:Ln complete FRENCH sentences.

B . S - , . , S . S . A
- - | lP‘aulz . Il est deja sept heures! Que-j_,'ai _fé:Lm! ‘. ‘ ' Lo
) l;ﬁilippe. Mo:l. aussi. Qu est:—-ce que 'i:u've'u.x ‘u'lang‘exl-?'
‘;' Paq}é " “La spécialite du. restaurant--un bift:eck et d;s pommes '
o - e - fri.tes‘. Et toi? Tu,veux.le poulet, des_pommes de terre,
- des carottes, et des petits po:{.s, comme toujl;:xrs? B o ,'_ b
. .'Philippe: _ Oui._ Tu dois prendre les legumes aussi. ;
i"aul. E ,'.:ﬁoﬁ,.,je ne iefs a‘ime“,paa. : _
&

Elﬂ,lipﬁe: Qu'est-ce que tu ‘'vas prexidr’le ‘comme dessert? Une .

'pﬁi:isserie?

q Paul ‘ Il n' y en.a plusl, mais 1a’ glace est deli.c.:l.euse. ’
. ',r’f.l..PI:xillip;‘)e. Moi, je préfére un eclair, ‘mais je ais’ prendre la tarte‘ o '
. o " aux pommes ce soir.; Apres 1; -i‘_epgs',-.nou_a' all_ona au .c:lnéma‘.,n:‘. .
L 3 ' : .'» n»est-cel paa? "‘~ o " TN ‘ L . ‘
‘ 'P_aul_:' ' ‘ | Odi/,'.'..'le film commence :al_-'n,é;u'f'l h‘et‘x'rc;.s‘;‘ ' " K - ‘ N
A ; : \ ’ B
' . ) '-.‘.;’ N ' , l ‘




B ¢ o ! ' wel o s
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o e .- ; o I ' B3 - .-
. ' g . . J ’ tel
' -Questionss - . - ‘ b : ) o
. ’ I '..I ) ¢ ' P ’ " . ’ K)
: . 1. Quelle heure est-117' - ; ' i ) v,
. ' ‘ ) - ‘ : g 3.4
S ' ' . ’ - st 2 ‘ ) : A , ', ¢ b N e .
oo ' ‘ 2. Qui a faim? N o 1 . < . . gt
Yo ] o . ' 1 ,'._ ".
oL . ) L % .W Z ) ) , . “ .:
1 . e N . & CR . . . R ? s .
_ . 3. Qu'est-ce que Philippe veut manger? e , , . - =
3 F v L . O . . . T ! o .t , ,.", :.'._',:;',
! » ) Y o e bl , R , ' ey
i1 T = e p o Co
. i P - ' . N . * 3 . ' o R £l - ' . ;:
o '~ 4.. Est—ce que Paul aime les légumes? ‘ i . . Wl
A : ) 2 2| . . -
8 4 . o CREE e L " . , ) : T
% _— 5. Quelle est 1la spécialité? - . . ) O
. (RS R = =N Col Sa G '
o ‘E‘ ' e ’ v ] . B .
;W ‘6., Est-ce que Philippe afme.-‘l'es légumes? .-
e A S . ;
' " L. N [ PR i = .
. . 7. Qu'est-ce.que Paul va manger? . , .
S . . ' ) 9 o B R My ’, - " " '
;- . . w T ‘ . o. 7 % -
i ‘ . . ) . N ". N 9 . s i
sty - . » . = i o ' N s o “
= i , 8. Est—ce que Paul va prendre une p&tisserie comme dessert?
:‘: ) ‘ . :,. ] . B z ; v " =K. s
l ! Al .o ' . . = T\ . g g
'0 "{" ’ N " - . ‘.' ‘: b e .
PR . E . s T A, ey T T R . . B
e F 9. Qu'est-¢ce 'que Philippe va prendre comme dessert?
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A i 10. _Qfl._eat—ce que les gargors vont aprég le gowpery .. . "
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Read the following passage and complete the exercises—that

;" follow as directed' :

R

", Maman:

hore:

Maman :

v Anne:
°

mmn:

. Mamen:

AL

to complete each of the following sentences.=
R Ann.eA.

A. -

* B.

Dépéche-toi, Anne, )

Aprés le ménage, 't

v

le oeti;.déjeuner. ] o o

L - : . oL R :
Je regrette, maman, mais je mange -aussi vite que possible...

u dojs préparer un repae,. parce que tu

vas recevolr dés amis ce soir.

! ol ’

'Qu‘est-ee q‘i.!e je‘vais préparer?

Je n *aine ras les -saucisses.

-pou'let. :

..

. mange o

Des saucisses, des pommes de terre, et des petits pois, et

comme desser t--des £fruits,

}ies anmies n'qimeno pas le-.

,Est—Ee qu' il y-a dg.; poisson?. ",,/  ‘

I1'n' y en a plus. Tu. dols acheter des.truites.‘

- l -

Tu dois .faire le ménage ce matin aprés

B4

Underline the angwer that: is correct according to the pasaage

le petit déjeurier. o -
prepare '1, [ o, . ) a"." ‘
a fini ; < Co "

2. Anne mange)ite S , / o T . L SR

A ,paree qu ‘elle doit faire le ménage R ”
© . B. 'parce que Maman fait le ménage ; - L
: .C. parce qu'elle va voir ses amis - :
“3: Anme veut . - - “pout le Tepas SRR ‘
5 (RN . . v o \ L
" As -‘lepoulet s - AR S e
} B. les.saucisses . . ... ' < e oig
: S le poisson R thoente
- o L . =
e ‘ - Lo e
K o ' N v ’ P . II L _J-'
e o ' .. . i : .
Ve : F 3 i _'\ - k '

.
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i
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™
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) g 85 /
. ‘ 1 R T/ !
/
i e L - . . ' ' L /
4. . . _ vapréparer le repas. '~ . S - A -/./ ,
, L ) L ) ' . . ‘ . ! ) \ ’/’,/ ) i ; E
S' ‘B. Maman: - : o " " .. 9, " S '. o = . = ] -
. . o C.” Une anmie’ . - T e -
DR . . . . . '~ ‘-, , U . . . 'v" . o K .\_.,
e L . 5. -Comme dessert, elle a' , - e o T B R P
Lot T . ' 4 ) : o . o I \.. R SECIR o - : . I
. Se . ‘. A; '‘une tarte D T ol e _— L |-
. ' o , B,  une patisserie o e ‘ . . :
1 o ' 2! _"C.» les pommes, les poires, et les cerises LR o C
l‘ ’ | - . " t ’ N e . o oo 4 ! . . . " - . “ Y ‘
‘ -.{'v L s . _B. Com lete with French word (s) tha.t would make the following
- Cs L ‘ P
‘;‘ . L .o .‘, - .. "‘ - (_ \ “ oL A .
‘ o sentences ‘true: according to: the conversation. NN
- T A S ’ ’;‘ . . . . B . - o
- 1. Anne aime C R e ey
- ) 20 Anne va acheter , i - B ’ S
L s, N T 1e petit dejeuner, elle va faire le menage. y
Lt 4, Le S 1egumes pour le repas sont S A S
R 5. Ilny,a plus -de ™ S R N
N . . '_; C. Read the following statements reﬁerring to the p/revious con— -
' ' versation. Decide whéther each is true ,OT. false. In the space S
; provided, write Vrai if the sentence is True according to the T
RETIEY T . conversation. Write Faux if the statement is not true. o g
: 1, Anne mange son petit dejeuner. R .' R
L SR S 2 Anne mange vite parcquu elle doit faire le mépage. . . '\
e s . 3." Maman va recevoir des amies ce aoir. R T e
9 U © - b, Connne dessert Anne va ré aret deB truitesr L
. e P P .
S L Lot A . o T
S S T 5.% Muman va acheter du poisson. v Cl R ,, Faan
R . . . S, . i i . L ’ ’E ol . LT ] e L
. - / R : )
. N : Y “ w T o .‘ oL '
-~- i “(.:‘ : i’ . :,: .7 /,.' X
s . N [EEE*S R \ s 1




T SRR "\’.:.. I'- : : . ) - L
: I . . o ! , ' i : . ;
. ' . , .- ‘.‘ L - ‘ - !.'
F ’. u. . : 1 g
g A y o T ' e
'/l . . -M B 1 . et n ) A : .
. R 2 From the 1:l.st of Resgonse -on the followi’ng page, chooae the ' I
: - “most appropri.ate response t;o answer each of the questiona that follow. g
. '\ ! N /
E ' Write the let:ter of the mosr. appropriate responae in t:he spacg provided -
. L K | % ‘ ) it ) 0 -. | ' ' ‘ s
ot - y 1. Qui est la ﬂlle de votre pere?d L o Dt D
2. Pourquoi est—ce que tu ne dfnes pae chez, t;oi? : ,
Quel jouF est-ce aujourd'hui? , o "' o
b 4. Commeni: est t:on grand—pére'l o . ' . B ) P
""_- Sovel, o . " ’
) '5'. Est—ce qu il est amusdnt de laver la vaiaselle? R ' b . ,~
' s »"“ - R :.,l' .1, . A H ; ? . :
B 6. Estvqe qu 11 y'a 'en.core‘du,froma‘g_e? - IO S
s i R N i o '_‘ . ::
' 7. Vous allez ‘me présenter? ’ . . 'A'* . N VL
B - " ¢ e - R
_— 8. Connnent: est—ce que tu trouves la vie chez toi? A . LT
) ._9. ' A Cluelle heure est—-ce que tu veux manger? S - 2 S " ‘
. 10. Paul, tu connais Pierre? N Lo . éﬂ' s
ooy, ’ . ot ©RY o i Y
o R L e, . -
' 11, Qu est-ce que tu dois faire chez toi? L ‘ S .
. - 3 . . . ‘e . ‘ - ’. ».f _I‘ ) . “ . :!“_
’ : T];2. Est:—ce que voue q,imez le’ boeuf, madame? et St R
- - . B L . L
13. Qui est: *le fﬂg de. votre oncle? g o T } . S t
B : ' i : " T A . :
3 , - - [ o ~ .
Y : 14. ZEst-vce he Reqe arrive 1e quiuze mai? e i
./.‘ DR o 2 . .. N . . N ;.. .
R . 15. ’Qu est— e que vous voulez boire, messi:eurs?
. oo S L et oo
MRS Lo f N ' " 4 -
L i f AN N . N *
S Resg"ohse’J- ,' - L ‘1 BEREEFRET
- ' Al Non,,; je e le connaia pas. . )\
. N ) . - .“ . s v . R
- Bie sﬁn Je va:ls vous presenter. S / '

Il est: tres gent:ll 3 mon. av;ls.

: ~C' est mé soeu&
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F. Non. j/e deteste §a.

60 Clest aixjoufd"-hui*mardi.

H. Tr:és‘intereanah,\a men avis»

Ir Je- dtlis faire I_le.ménage, iy R A
'J. HNon,‘ c'est‘le‘ treize .ju.i.n.A.‘- Do
K --Je reg'i-ét:ée tg:&ﬁsi_eu:‘:}’ ﬁ :';"y' en a\.'ivius.

=~

b= ’ ™
I Parce qu'il est amusant de diner dans un r-e&taurant....-_

‘ v N

* i B . , o i L . )
. . N o ‘ N Y "
M. A sept heures et: quart. . . - - ELa e O e G B e S1
~ N s ~ . 1 “ »e P 5
N- \ -Du t:he pour moi et du café'-pour\ mon ami A A e R P - SO
N .\ - o, ) ‘y y - \ o TR : P S e
't . . P . e SR
Bien sﬁr.. C eat délicieux. Uy - T e - ’ <, .
i » o PN , CEEE =, N ST
. N i . ro. e ~ i .t - N ° ‘
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- T T SRR :
. . WRITING' TEST, - - - "--.; -
. o K . . ) . A ' ‘e '
' : o&il\ete the following séntences with a suitable FRENGH word . -« =~ - *°
\‘- TR \ S - N :‘ B . B A. . . ’ ! . R , | Lo )

) 6r'phrapefz LT e ey o - L ol

. ) " .. o o R o e i
S ETREI ! .10 I1 est tras Fomon awis. ot T oL
. : " _ ‘\2, «Cei:te jeqné.'fillefié ,n}'éét pas " ‘. - - " o
N 3. Nbus . Ly v de bons copafng. . . T :

o ) .. — - — L \ . : i
o 4 Il faut que je te .’ EE . ‘ . o ‘ . L
) 5. Comment est-ce que,ytu‘ trc_v;'t‘i'vez,s ‘l.e. IR fptofeaagﬁr_; | ‘ . o
N e e ‘an, que Jlat o . ce matin. o .
| !"'/.\.' | / Ith.imq;ént, ménn;aﬁ; 'je" ) L o - L. |
\_ .‘Je ‘;l‘ét:raste~ ga' '-/' : aa '1avé1.' .la vaisseile. : ! !
l‘ 9, o B . n'est ba; intérésls_'ante é?xevi mod. ‘ ‘ e, -
) 10’."Ti1 R | , 3 .‘reéévdir"d'es, amis. . o
2 K “11’.‘ " - IR . un V‘I':‘q‘h ;i'e'si:z_;urént';' : ‘.' L | M
12.’ N - !\ . e \;ne c6te1e£ca "d'e' vea.u,.-'.s;:.i]:v,ous, plaI‘t..__' ‘ |
N & P . . S0 /AN P f >
,' o 13 Ilaleda_ . e ooio o
. . ’ 14 Qu’ est;pé‘ que vous o H‘;:o:llre?“' '
~ e B 18, Le _. - L .zfr-c:oté de ton'verrje_. :' B : S
1.‘; S ‘ 0 16, Tu - L ,un' pourboire. o o
“ ‘ 17 La truite est _ , o - T e . 'éujou;d"hd:b.'f — ' '
\ ‘ 18 Tlu_ ‘vas: L . R 1-;'z-1d'ditio'n‘. ’. S ' I
; R 2 Ta - cornais "\" B A

‘,,"-, S ' “‘20.,- ‘Est;ce-'féiii'i‘l;,est o a _ . :?-w
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FELAN e +
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T e e e T _
IT. Write complete FRENCH sentencés comparing: . e . -
N - - o R R I
) 1. Andrée et Mbnidug C 4, . Jean et Frangois L ;‘_‘

"2. Georges et Jean . . 5. Georges et Frangois R

oo ' 3, Louise et Andrée‘ o

- ' e 4,
{f>,2 - % -
* T == J . I ) <
" . ., et . L _7“7- . ' N .' ~
o Mdnique . Andrée Louise’ Jean  Frangoils: Georges ' ’
L. TN
' ‘ 2. ! * ' !
T 3. F _
0 Lo / b
be . AN !
: : ! ' :
J 5. / / ’ i . -
i ‘ "K"‘T_“‘“‘ ' 4III. Replace the underlined structure by .three suiltable FRENCH .
. ) . p s ST . i —_—
_structures: = v - : . K o
T 1. -Tu dois faire le ménage. ; . .
e e o e . . . . . ' .o, X . - ., t . ’ a
e ] b - L Co [ . v . o A
i -, ‘"\ ) - . . . E
. C. ' .. ¢ o Lo “\ . ‘ . o !
- ‘ /- N N L - oL, "‘." , : i .' "‘ e

2. ‘Pas‘sez'—mt*):[.*l“e beurre s'il vous plalt. @ = .

. A — . - _ /

-
-
/
-
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R - . R . . ot -
: 2 ; '/ / . ‘ / ! L . I , - - .1\ .
v ¢ co 4 - . an S
. v ‘ S AT [ ' - : e x
5 ™ P ‘: v i ; 1] " B T , ,4.’ T ,
. N [} . ~ - . . . ! " . Phid o ‘e - .’
k\\“""‘n. . - ‘e N B o7 o e ~_- e e " 9'1 ST .
R ; ) R I . ;" v . PERDUNERN
K ~y 3.0 Jelvais me laver.les wains. . C L S 3
N ._1: . . ; i . ’,/ ' . N .-A s - S : 1, ‘ KN . . . .n * , \
. BT P At [ o R o
ot ST S s RS . ‘ o .
! EFR o Tl i . . T ; o3 .
o . . . c. o . s N S ,hﬁ.:. . "l'\: o
i - 7 et . - . LT TN
. - . : 4. 11 est aussi sympathique que som E¥ete. , . .
"’v ‘ . ‘ . ' A. v_‘ : : ) '~.' / ! o ‘ N " . ' N ' ’ . DR I - ;I"—..
‘B, ), — e —— i )
AR, c.' ’ . . g
‘5. Est-ce qu'il y a encore de la salade? . . .
' N A. "
. / 'Bu * ’ M
'..- o . — . I J R '.
— CI‘ il » !
, L, . . + 7 o . ;
. S , ' o .7 Lo - : . s b
/IV. Give the correct form of the present tense for the S S
. 3 K . - ‘ . . : B o !
- ] lfollowing verbs: ' ' - g e o
o 1. (chanter) Vous . “bien.. .
) . 2. (chercher). Paul et Marie _ . - - . le chien.
‘ 3. " (regarder) Tu — - - - ~latélevision?— ;
ST RN B - - s . ..
. 4. (almer) .Qui . ) ' 'les bonbons. ' -
ot . . ‘ ’ { :
~; : " . ’ c - ’ . {'
7 5.. (aide175 Jean . sa mére,. A .
: Ve ‘Give the correct foim of the futire tense for the folloving" -
'-verbs,: ' o o s R . Sl T c
. ‘ 1. (finir) Je le travail plhs_ tard... | Y :
j."‘ o | 2. ‘(faire) . Ils "le m&nage? ' ’ ] - -
! ‘ ' - ) .

AR e |
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. — T “m ' e s o . - .
. - + . . -
promre s gt s R T o s s el i o
-t s e o .‘ " Lt / ] IR R
y o . .
e N ' . . - . v . -
. - . ) ; . .
7 ) SR .
- .

. . [ ' ST .
! . "._',. M. s,
3.7 (patiner) ‘Elle . ) o aujourd’hui. -
L. . . O D F ‘{ . - . . ) R . e e

- - B B .4,': i(_aid“er) »Nous _- L e R le professeur.

L ., - - . . . . R : o LN
5. (remtrer) .Tu R bientdt? ' A

- - ’
a [
]

~ VI. | Write'the dates in FRENEH: . . . B
T T Thursday, .the fourth of July. . - ’ . . .

’ 2. Monday,.the first of August B ' ’
. ‘ - . . \ .1. r \
. ViI. Write the oppésit;es, .Iin French, for the following 'f;ami'iy .
, ",meﬁibers= oo N ’
“. 4,_...;—-‘—— —— . .- B .

":1 o ‘1. la pére e SO 5 ' o

ST, 2, latante L

" . . . 3. leneveu

|
. 4. lajsoeur | _ - it . ]|

e 5, la'fille . N ’ ,

'; )
~ : - |
A Sl VIII. ~ Answer the"follow'iltﬁ\'g questions in ‘complete FRENCH sént_gnces:
1. Quels fruits™est-ce que tu préféres? ! - |
. i ' L. . , o A \1
2./ Est-ce que ton pére est agé?.
O s ’ ".
3. " Quel jour esf-;cg aujourd_"hg:i‘? - = ’
. o ' . | N i
L ' . M 1 r/'
.-u, ‘.’
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.o X3 . J : GO [ . . 93
- 13 R v . B * . R S 0 '
: . . ool = O S . N » . O . e )
&£ B . "4, Est—ce'que ta soeur ‘est- sympathique? Sea SR e K
S SR A N 5 #
£ . 0 * ° 5. Comment est-¢e que tu trouves le professeuwr? = - -.°° - -,
= . ‘. o . & L - Il -
P ‘ CIRAIEN ’ . " . - - S ’ v . =l
L s = o , S ) . o oo
R LEE 6. Pourquoi est-ce que tu manges?' - : . . E .
- i . ‘. .l s . R . ¥ . . , v N i . q B . _'
. s . ' . . . ) [ ) . !
B . ').‘ S, weos e : . . £ - B ' < R ! s % ~ S
; JeoL - ‘o v\ 7 . . {1 \ [ kg . Voo o
. 7. 0l e/st-ce que vous habitez? i N g SIS F wio B
3 _.. ) . -~ ‘ . . : . . N. . ‘ ;' .. L
. ' ’ o iy g e Dl . . /: . N )
. .8. Quel mois sommes—nous? K | i . : : . . . o
_.._“_———i—— . . : N - ’ - . . 2 ‘-; ] . e ) i' . ~\\. . » .'
N / - . P (] AR ' :
. 5 - 2 : | T— . . .
. ’ - E e : o I} . ' . 'l ¢ '
B 9. Nommez trois légumes. o [, 0 . S R e
. . g, i * Ey D A .o ‘ . . . N .
. N ‘ oo ) ; . : .
‘ - 10. Est-ce'que vous aimez la viande? = : . '
- . = - . . T . . - / R .
B el B . K b Cd - .
} . N . « . ' ! ‘ o -
. ' d ’ 1 . “ ! d . - Pl -
: S - K .Dictée L "y - e ‘ . O
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Siflas '__\ ' i : / ' 1 N . 4 '
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s . X Write a'conversation or paragraph,. in FRENGH, of at least 10 ol

s sentences on’ one-of—the following topics: Chez Mol ‘or Au Rest nt. A .
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ER R . cir_cle

1.

o

s You will hea

éach group

)
'\

AT
o\

C. The 'words will be’ read only qnce. . .

, .\,-,“.-_'-._‘. .
b . \ -.
. boniy .. - - B

A
N !

A
. _A. ‘coutean . . .B
A

. A le'*veau - .. B

A aujourd\'\hui . B.

" A. “encore N ~.B.

A

-\

i
\

You will hear ﬁive groupa of words pronounced

\

* LISTENHNG TEST

A v .

contains the sound lo] as in beau.
2 :

(TEACHFR'S COPY)

vy

TS T
five -grmips of words pronoun’ced.,

(9

grand G

fi‘oin'agé LG

. . . “ My
énorme C«

tqn Lve * Cc

faut- - - C,

each group contains .the, \sound (8] as in Martin.

word, circle A;. if it is ‘the second word circle B; 1f itais~ the third

- word, - circle .G.

14
K

II.

' /each is a. statement, question, command ‘or exclamation.

A
T . \
A. entrer~ .- B

I

A

A

" A. ‘enfant 1B,

A.. les L \B.

'

A list: of five sentences will be read to you.

A. faim . . B\

The wordS\ will be read only once., .1

_j'ai. Sc.

le.vin .

main: . . C.

tudté ~ C.
..l un D t_c_‘

3

\

A

vad

_One"word “in ;’,

LI

iffié‘ié'cﬁé first word,

circle A' if\ it is the second word, circle B; if it is the third word

aE

saucisse’

ton. s

f

.mon

" votre

;ehfant .

Ll ,’:n . ﬁ“\,‘

One word in

If it :l.s the first

' intén‘és s‘\ant .

b
)

salon

lait ', \ -

rentrer -

hmti_.n :
b

'Deci&e 'whe'ther

(

fn:ovided write S. if the Bentence is a statement, Q if ie is;a question,

ol

In the space

v - 2
) * Lo '
8] o .
. LY
. L.
k1 .
‘ S
- . . ' /
“ - _— ;
v - m f
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q : ; o N

C'if”_i‘t is a comiand, and E if it is an',ei:cllamatiqn.’-.-”“"' ST

| ' P . Co

1

Te o 1[ Que j'ai fa:l.m! o . - 4'5.”- G T
. . " i o L ot e . E

f~.'_..

: 1y vas au cinéoa, aujourd'ﬁui? T S P ‘
3. Nous somes |de bons copains. < T o = cod

S Passe—-moi le poivre, 8" il te pla‘:’.‘t.. ST e e

. 5. Qui doit faire 1e menage chez toi’ IR NS

' ’ - A\m«. :
L @WV'X : A l:lst of five sentences will-be_nead_ to. you. . Decide whether

P

' lﬁ Le subject of each sentence is singular or plural Write § if- the B —

S lsubject 18- singular or P if thf eubje_ctj. is_ ‘plural i‘n"the space pro-&". N

vided ;Each. sentence‘wlill ‘be read only 'o'nce. R ~ o ‘
/ 1.. la }euﬁe fille (:nge le giteau. .
. .7w. 2, ‘les -hommes mangent vite. L L Ty : )

. 3. Les gar.gone‘chantent .b‘ien.- ] SO . I AR i

L L SN . S , :
P 1 Hon ami Eherche‘les prbfesseurs.».'- S S PRI PP PUU R b1
A ‘5. --’Meé amj_.s'r'egardent 1e chien,; Sl : ] I SRR

A list of sentences will be read. ‘D:e:ctde wl'iether each is in"

P if tﬁe s“‘en‘tence is in the present form and F if the sentence :ls in oL

. LT e

/ the present tense or the future proche “In the space provided write .
'
i

'the‘Futur.Proche. ' Each sentence; will be« read only‘ once. - f S G
. - . .. - u‘ ' y -

I Je'—veux,mange'_lj le boeuf, ‘- e

| Wt " .
: . . s . ~ e e Ty

LI

C 2. Lia Adanies regardent-, le f11lm.

: T L . B ' ‘ . ' D ' . H
3._ Nous allens au cinéma aujourd'hwi. . . = --' . . -7 ©
T - ) e ST ! » ’ ! " ' . - A i ’l.
. po o . o o . ) . T R
» ‘. . f e ' ' i ’l : ' a




- Pl " - Ve , s
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A il . ? .
} - ' - -, Yo i .
R L . . . o ; % y . Fa— Y e SR
¥ " - —— . N i ) A o> v Eaii o o . M . .

i . - o . DI c cT o -
N . H . . ¥ - B . .~ - N . - . -

B . A W . o e . . o . o e

R ) .. L L. . ) - )

N ¢ NP S - .- A
. f R ~ B ~
v — — .

N ¥ . ‘\-

.6. . Tu Ga‘s'—‘—f‘_a-:‘iréfdle. ména,ge? L "‘ ’ i : ". ":‘ ..-‘ r‘J :-' o (. .'- A.: ' L “. "":.’ '-.'
Co e s .Le_é"'gargpns vont'se laver les mains.. =~ ..~ |

. . . . i . R . - i a . - . oo . - . e

B _ SVI, - -You‘.will hear Lf‘ive éonversatione-i-m-Fren'ch.’ After Each. S

)x. - b

a

AR R A ','_conversat:ion you will be asked to -answer. two' questions in ENGLISH. o

D I L -Space is provided_for_ your answers on’ your answer sheet. Eachl.‘. .
N i R

» I

: . “‘conversation and question wil.Lbe read only once. . ) ) DR e A
- - " . ) . . ' : J. PR - : e t J_:"- S '_( >' ,._:’.“:‘
N AR . U (3 ."Bonjour Je&n. ‘Tu‘ne connais 'pas ce gargon—lam Lo ""{": ‘
Lo LT L e‘st -mon‘ ami"Pa'l.Tl'. ’ u :a 'dou‘ze ar{is. Il o' est pas - N = o
oo "‘f/' -t L ‘A,‘intelligent mais il est’ sympathique. Vie'ns,l e vaie o -
. : ‘ , 'te le presenter. o LU e . .f'__'_?_t_ii Sl '
- ; ) oo S g —;m - . - .‘_., SRS
, g 'A Does the speaker conaider Paul to’ be intelligent? s
[ '1"3-. “How old is Paul? -
R O a 1 NI , -
: : N e T ’] - ’ L L ' T

A SRR "Z;Moir Marie. ‘J ai un rendez-vous a neuf heures

e T . ” i Ve e

" O I e avec le nouveau prof‘esseur qui 8! appelle M. Harchand

: -Il faut que je te quitte maintenant. ) ‘4 P

o ; -
s | What 13 the teacher 8 name? / - ‘ " .- B ', .
"'-.":‘., 2 o e “ 'B..‘ What_—e—ime_is_’i - the meeting?-,_l - . ";2_ » L "t‘."l
- ST ‘:3'. . Le restaurant "Chez Paul" est.un bon restaurant maia‘ | . |
B . / ..je ne 1 aime pas. Moi j a;l.me letsoulet, maia ia : * D 3;':: ‘

~spEcia1:lte -de ce restaurant ‘est le poisson., R

) " B - ‘ V : ; :.: A What is the apeciality of the’ restaur‘ant? t ;

-,

S What is the name of the restaurant‘l e .
- ot . . S K b N
N e B o '
: e v
. 3 e
) 11 A . . i .
3 . “ va .’. \ k
B e




L S TP S ..

- A.-' vd,es’aniis" B. - froid c." 'dlevoir(" . s

i - 3, Lave-tol.’ Il est d;ja""

‘ . L o o N K T e e "

, T A, npnveau . % B, en retard . oG neuf heures' - °

e N ' i ‘ N —-*'\4v . . - . ‘ . -

y b, "Je vais me brosser e P C e
T o ,- oy oo

. A les devoirs + By legudents., '.~---.C.. les.mains

. . ' C ‘ a ) ’ : '
- . . H
- ' i ! ‘

; . e . ' ! ”3 g
' ’ ‘ . /;f-’ 4 'In :connsis ~ces' j.eunes illes-l&? Ce'.sont‘ni'es soénrs—e L [
. K ' | Anne ‘et. Loukise.‘ Ann;é :s qustorze ans ot Louise a dix ans.‘\‘*_éyf_
;.},, ' , A Is Anne and Lonise the ispeatker slcolnsins? ‘ S g “
a -/‘ _:“" " & ‘ ‘W'ho .is olde;-—Anne or- /i.ouisev o : o
! '.-.'.\‘ 5 Harc srti\r'e—:a-v.'l.‘oronto 'a.‘ujlonrd’hn;i.". . Il vient: de Honvtreazl ‘.._
‘ l'.ou il' l’mb:lt:e' depui's di:lx ;ms. il ‘est gargon d&ns un 2 Z':.‘l
SRR ; ’ restaurant: depuis huit: ans.’ i ] Q .' o /
> T . " . . B
NA\ Where doés Marc live? o '_ o ‘“‘"\~ '
B . What 1s Marc (= occupa.tion? o ‘ T :
VII. “a 1ist of part:ial sttlltements, each miss:l.ng Tne. ¢ o?more words | a
Lo - Nt ___—-.\_ .
’ will be read aloud followed by three suggeated compleﬂions.- Lieten
“to the three completions and choose the one that 'seems moslt‘-app‘ropria"te..
K \ Citcle A 1if you choose the first, B if you choose tne second and. C ,‘_1 "
. g o
r 1f you chyse the- third. Each partial statement and the three "-. -
. suggested completions will be read only onte. J) |
Lo 1, Clest aujoutd hui - 0L S m R
- - A«A,-v .juin : _' _e ' jeudi "I' i (‘::._jr,:)Ouep i " ‘ N -
’ ';- 2 Je vnis recevoir -
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. . o . AENE
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LR PP VIII ‘A list of sentences wﬂl be read followed by three suggested ’ L
'_,' L responscias. . Lieten to each respdﬁse. Circle A if the first response G e
N M o ’ 3 . > " f 1. 2 . o NI

- Beems most appropri@te, B if you choose the second, and C if. you

- ) ) '\.'f’ KRR

S . choqg;e the. third° ) Each sentence and the three responses will be tead
-."‘ "'. 4" ) %‘n ."- ‘.‘., .‘ s . ) , R PN .
o -ux\;only,once. LT e
‘ T _1. Voici un bon restaur;mi:
R A.. Entrons e

e o el .-Partons ERNCERE

. : .. Ci._ Daccord .. i
Toata
B Lo (A
PR
v, L P v
‘ ‘ "'"—h"“w L B .
A. 'Mt‘)'i ‘nésnjplgs : o] S .
N 4’ “ .:'lv-“_- '_’ s Co
Bien sur )
BRI '~"--c+ c'erta‘inea;ehf '
Foatn ' T ’ i PR L o . P u"_ru.

~ 4 Qu eﬁt—ce que vous voulez comme deaserE‘l .

B k_'“ - A des pommes de t:erre
O i
IR .IB.NH'un' eclaj.r o

s A PR T

7L e dupoudet
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s

Tu vas payer l'addition?” . o 0,
. . A ‘ ) : - e . ‘/ .

¢ .
W .
4 .

L %t., .. A .C'est’l} la spécialitd.. - PR - o

Dy -
A c MBSEROY S
.

i i e ey e e s
r

e - B. Impossible! - Cie— St e Lo

“ ' C. C'est un bon restaurant! .. . . : , -

.
. '

v 4 . a ot
v

,*d ' ‘ ; . ' . . - ) I
G4 o P IR A list of sentences will, be read, followed by thrée suggested

X . . - s N N 2 e - o o - t Lo .
.+ ", ‘responses. ‘Listen to’the responses and .choose the one'that seems most- .
- . e . <L | s . . ' - f :

)

S appropriate.’ Ciréle‘A if.yBg‘chpose the fi;g;,-B if you chaose’fhe~. ‘ .

H
r
W3
.

2

ji\ .' o N éecohd,_and'c if yoﬁ choose thqcthird.. Eachlgﬁ the sen;eﬁces.and the -

, - three auggeht;eql'reéponé‘es will be read'ionlly once.
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o e N S

’ ' toe

" 1. J'ail un rendez-vous. " - - ‘ : .
. : ) S T oA o o ‘
) rm "+ % .A.-'Amon avis. - _ o
R Y A B. - Avec qui? ... - N \
S R G g, .
40 . 2, Est-ce que ton péreiést agé? : . ’
. . . A.. Nom, 1l egt ‘jeune. o g I '

&

o . " B. .0Oui, 11 est gentil, . - T . o R ‘ P

'. ‘ R o C. beﬁ, elle est jeune. - RS . L -

v p J. _.a-v‘ i P ] ! . - 4 X e .:/ ‘
. - "*....3. Voila mon oncle 'qui arrive. . R ,
oy i R e B ‘ . . . .
N . . o . . - . . -

.-

S A. . Je la connais. P o
. d N . . . R . h . ) .

‘ . ‘ R . L B. Il egtbeau. . h ) :-/‘.“ LR ' ‘. o0 - e .

N N , R ! - !
{ ;, . Ci-Je les voisy .. oL S .
G , o o FE SR - » c
T "* . &, Qui est cette jeune fille-1d7 < - . o - AP
: g -\' - . . v
. ’ o . N a . . ' . “ R )
- R - . - * r N . '. a [
' : P ' q -
¢ . ! ‘ ' ’ . g N
- k4 . ' Vl 1.
S : L :
I} - ll . - 3 Bl ! o ‘
R ] Lo Y ot ‘ \ ] ‘
R S . o ¢




M O YA ':'n ‘ -.' *"L.' B - l' .- s o < )
il = I- i .‘ at s . sk v ; 7! : v
. , . i . i . . 37 LR -":" ";_,.‘
. . . . j 'v. ' " o ; '*.. -, - i, . v‘- . il I . I. .
B D=5 e e T . o101 - :
oo, ) (27 ) ‘; " “: i . ' N .-———-—-._" ....‘ : J .'.:' D s r,'l L L .
L . s A.  C'est mon -cousin. .. ST N A T e TR -
. et ot . 5, el g v . . N a . BEELE
R . -Bg C'est ma cousine.' -’ ok g . gy 0L e
. . . X ] ' . . O . ™ - [ * -- y 4] o g ) . . ‘ N i .-. R . .
... ., o 6. 11.8"appelle Jean, . - - . i Lt T o
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