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" prov1de his students with a Wo;d consc:.ousness, the prov1nc1al

~

. f\bstr'act

Tradltlonally, the dlctlpnary in the classroom has
been too often the arh:.tzer .of "correct" spelllngs and _,; ’ ‘é“
"correct_" meaning for students. . The gercept:.on, hOWevei;,
of the dictionary shoulu be that of a'depcsitory of .currrent'
language usage. This teaching module has as its majorf"
premlse the bel:Lef that dictionary study, and ‘its complement,

vocabulary development, should provide thé student w:.th a

" dynamlc reflect:l.on ‘of the energy of our Engl:.sh language. .

¢ : A

BT \‘ As lt is the respons.1b111ty of the teacher to

i
currlculum should reflect such a desired outcome., Though
there are teachlng modules on the dlctlonary focus:Lng on'’

Amerlcan Enql:.sh usage, there has been very 1J.ttle 'developed\-

concentratn.ng on Canadian Engllsh usage, and more specifically

on the unigueness. of our own Newfoundland E'ngl'/ish. ) ‘ﬁnphasis-

e W . ! e

“is p aced in the module on the teacher as a ‘/facilitator of

" learning, not merely 95/3 dispenser of information..

4 -
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INTRODUETION & L

|" A word fixes something in eéxperience, -
and makes it the nucleu® of memory, an
ava:.lable conception. - - S

N S Suzanne Langer’, from

i - * .Philosophy in a New Key

I{: was the renowned Canadian lexicographeT,‘- Walter S./

J ")

'Avisf:"w‘hc put into perspective the céntral thr‘us't of .,this'. /

thesis: | .
e j ,

" - . " '

|
i ...a living language is always.
chang:.ng. new words come into being
and old words pass into obsolescence
'constantly, new meanings of current .
"words-gain currency and old mean:.ngs-
lose ground; pronunclatlon patterns. . ,
change from one generation to the -7 T
next, and. spelllng habits do as well. ' . .- e
./ Finally, over’time the social accept- .
'«iability of words, pronunciations, and
.spellings may alter. c(Avis, 1978, ,
p. 48) - ’ ‘

.
—

Thus, 1t is the dlctlonary th.ch is the warehouse for a

"11v1ng language" A Too often, however, for the senior hlgh

.school student (Level I, II1, and III) 1t ‘Yemains only a

reference tool used ma:.nly to check "correct" spelllngs, and '

4

aid in finding the "correct" meanlng of a word as it is used

" in a given sentence..

. The present high school curriculum '_in ,onr'prov'ince

does not have a teaching module in the language portion of

- ‘the .course specifically focusing on the dic_tiOnar; and its. °

vcomplement, .vccabulary" development. The developer"of this

. ) . ‘ ). . ,
module has as one of his primary goals to allow the student,

through personal investigation to perceive the dictionary




Sl

v
) a dynamlc reflectlon of the energy of our language to be

'apprec:.ate that the 1ex1cographer wants to reflect an 1magZT

o

.‘

as the record of current language usage.

As the student c.dmpletes the e'xercises in the medule, -

he recognizes that the greater conunand'he has of his natiVe

.

. language, the closer the student lS able to express prec:Lsely

what he want's to. In addltlon .j:o expos:Lng the student to the

b
structure and history of the Engllsh language, the exerc1ses

- w1.ll gJ.ve the student an apprecmatlon of the varlety of the
4Engl:Lsh language. Thus, the student is- made not only word

-consc1ous, but he is also made aware that the dlctlonary is

-always flexlble and in motJ.on. ,

g The exerCLSes are lingulstlcally orlentated and are
A

not :Lntended for the student to be exposed to the dlctlonary

' to pf:OVe h:Ls lgnorance, wh11e~at the -same’ time further

hlghllghtlng his teacher 3 onm1sc1ence. Further, the student

_W1ll be able to examlne crltlcally the mythlc authorlty of

>

the d:.ctJ.onary, for it is the lex:.cographer who records
b
language usage, but he is not the 1nventor of it!

By us1ng an J.nductlve teachlng approach, the teacher
l4

is able to lead the students away(from an author:.tarlan ,

perceptlon of the dJ.ctlonary which v:.ews the lexa.cographer ’

as an embalmer of our language. Instead, -the student will

2

that because language reflects the needs of people, _.'Lt is
o
llVlng language which is contlnually evolv1ng In a teaching.
module on the History of the English ‘Language, its developer,v
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Dam.el Reardon, has already 1ridicated 'th:e.'frai'sbn d’etreicflc!)r‘

the present module-
_ The ’Wérds we use daily are never

closely scrutinized or examined.
Indeed, this would never occur to us,

. 'for the words we speak, like the air

we .breathe,- are so much a-part of us . -

. that such an: examination seems both
unhatural and unnecessary. However,

it is because of this. very close
connection between man and the” words

he speaks that tﬁey shoul,d be ‘studied-
and examined., (Reardon, 1977, p. 87)

Re.‘viex'v of ‘the 'Rel‘ated' 'Literature

—~ )

A, A Descrlptlon of the chtlonary-study/Vocabflary Development"'

Program in the Newfoundland and Labrador School Context-

(Grades 5 to Level III Reorganlzed HJ.gh School Program)

1.° At the grades Flve, Six, Seven, and Eight

the Spelllng l,n Language Arts series (Nelsoﬂ) is used

Y

the student s chtlonary Skills.

Grade FJ.ve.
1. Choos:.ng the Correct Meanlng
2, Pronunc:Lation Respell:.ngs

Grade Six:

1." Using the Thesaurus :
2. 'Choosing the Correct Meanlng
3. Use of Guide Words. . -
4. ‘Dlacrltlcal Marks B

’ Grade Seven- S
1. Thesaurus Skllls

2. De finitions

3. Alphabet:.cal Order '

leve’ig,ﬂ

tp deire:'&)p

v
K3
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) Patterns of . COmmunlcatmg.

’ '-Descrn.Etlon, Department ‘of. Educatlon, September, 1978)

|

. Thesaurus Skills . -l
. Definitions - - LT
. Profuinciatio_n

[ ! O
—— ) .
2. At the grade N:.ne level,
N

the bas:.c text 1s )

(Add:.tlonally, Engl;l.sh 9, Course

T " . ) ST

.Word. Study - the DJ.ctionary - "Téachers
have a respons:.blllty to continue’ to LI

) : encourage and. requ:x.re dlctionary use by
the student.” - . e

Py ,_. [N

< (.a‘)

~(b). Word Study‘ the Thesaurus —""Students T AR

o $ .. should be shown the value of using the o A

7. .Thesaurus in writing, since its:useras . 0 L. S A0

a.'source of synonyms and; antonyms helps o . i

. the developmeqt of prec:.seness of o h s T
language " . : ’ S Lo L

e
@ e T,

(e) Word Study - Vocabulary - "The mean:Lng Of  Twe ol o
. - words should be studied accord:.ng to’ . S Sl
- structural meaning, contextual’ mean:n_ng, ' o
" and grammatlcal funct:.on. weoz .

L ‘
‘h' ; ) " Yo . o

.
. ‘”s"»“‘“' Y 23 : b ca K4 - , C
PR £ \wa)u ) » W N Fr N . ' el

s “'u :.4
* \“J ‘4?‘\4 1\4)3

Language 1n the Reorganlzed ngh School Program d°f'"°h"'i.-‘z

. . . - . K i
Language 1101 - Major focus © clear - thlnklng, o o o
and. argumentation and persua81on in speak::.ng T P
(llstenn.ng) and of wr:.t:x.ng. oo e D
\ ST
Basic Engl:l.sh 1102 -.An altérnative to ¢ . .- . S
AP 'Language 1101 des:Lgned for students ‘'weak in '+ - R o
IR language skllls.__ Threée main axeas of focus; .-~ - = © .. -
e wrltlng, reading and thJ.nkJ.ng, oral T ‘ v
: .»communlcat:l.on.. . E v
2 ' Lo o - L :
Language 2101 - TJ develop and.sharpen certain R ;
English skills, through. the medium of the - O
-~ research paper. -Main emphasis is on the .~ ) . I
~ process of writing a research paper within the . 1
.- context of the writing model process as well - o - i
as the improvement .of’ language skills thropgh R
' -the process: of ertn.ng a research paper. o
. e : - ag
) . B ) R !
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ﬂi' s ,J:A . - and 1istening, ability .to use English correctly s

Vbcatlonal Engllsh 2102 - :The -development of
students' communication skills by having the
students read and think about the world of
work, by having them express their ideas.and
feelings about the world of work; and by :
having them use language in a variety of .
practical, job-oriented situations. : ' )

Language 3101 - To6 develop ‘and reflne students
wrltlng styles through both analyzing and )
writing prose - exposition, descrlptlon, and ]
. narration. They will analyse sentences length, .-
b structure, punctuation, logic, etc., and they
. "~ will study specific words, their definitions,
- 5".7 etymologles, and connotatlons.

. o Busgifess English 3102 - To develop the student's "
v T ability to communicate. effectively in business. - .

) .i‘iﬂ S e, g.,,ablllty to write business letters, ablllty

to use the principal skills of effective speaking

and effectively.,

K ’:_f, © ... . Advanced Writing 3103 - An alternative to
T . Language 310l1. Emphasis is on the improvement
and refinement of student writing through the’

?ﬁu,:

Lahguage

' writing of short stories, poetry, and drgma. . . »

Ce~
Study 3104 - An alternatlve to’

4 : Language
- ianguage
P Lo L2 advanced
’ 'langu?ge

3101; an in-depth study of the English ,
for students who have demonstrated an
level of prof1c1ency in prev1ous
courses.

v . .
. @

uauguage—Study 3104, accordlng to Dr. E4 Jones,

Prov1nc1al Engllsh Consultant may have in its final -format

the fOllOWlng teaching modules: < .

I SN

B
The History of the English Language - How the ‘ -

° L . continues to change,

English Language has. developed,
. -

o 'q - . and survi#es'becauSe‘it is adaptable to Mew times. . e




- (3).

)
'
(5)

4

]

‘poss1ble.

‘Topics, such as the principles of growth and

development, history of writing, etc.-
Usage - To present the varieties”of English usage as
y
they are shaped by social, cultural, and geographic -
I

dlfferences. to present the levels of usage - dlalect,-‘

reglonal ‘and soclal; ‘Canadian Engllsh; chtlonary of

Newfoundland English; language guestionnaires;'tapes.

Grammarﬂand Language Acqulsltlon - Ba51c elements in
sentence bulldlng, expan51on and enrlchment To -,
become aware of how grammar represents the orderll-

ness of language and makes meanlngful communlcatlon [ .

o

Vocabulary;-.Spelling - Dictionary (lekicography) -
- - . . . '\“
possible subtopics: 'vocabu1ary concepts - word

derivatlons, roots and affixeés, word games, forelgn
phrases, names, flguratlve language, tone; idiomsg;

addlhg words to the language; enlarglng v0cabulary.

Language Subtletles and Spec1allzed Uses - Sexlsm

and Language (usage that unfalrly llmlts the

asplratlons or attrlbutes of elther sex), Doublespeak

-.{Politics, Jargoh and Bureaucracy), Language in the

..Computer Age.

In all the Course Content descrlptlons in the area /

of 1anguage in the reorganlzed hlgh school program, thls,

-crucial observation is made :



Aspects of

mechanics,
dictionary
make . their
‘linguistic
students.

.

El

language such as punctuatlon,

spelling, vocahulary,’

use, usage, and grammar w1ll
constant demands on -the
skills and knowledge of the
Thus, the teacher, with each

:,'1 Engllsh usage.

a class, makes a continual diagnosis in.
.-~ these areas ... On the basis of such
L . information and needs, the teacher
provides the necessary directions,
instructions, practice, encouragement,
_expectatlons/ and edltlng opportunltles.

Thus, it is the teacher who must prov1de hlS students with a

word consc1ousness, whether 1t be when he speaks, llstens,

or wrltes. Admlttedly, thlS 1s ea31er stated, than clearly

;

practised in the’ ¢lassroom.
v ; . hd - . ) * .
B.- Currlculum PrOJects Dealing w1th chtlonary Study/

B o Vocabulary Development. A Review.

. = . A'number,of teaching modules related to' Dictionary

-Study and Vocabulaty Development has been produced:in the

-

| . _ .
United States .in the late 60's and early 70's. These Project

English materials are, of course, developed for the American
‘market, and”i?erefore, they totally concentrate on American
However, these modules are llngulstlcally

A

oriented and expose h1gh school students “to - -language

development as a dynamic. prooess.

N . »

I3

T
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. Dr. .Albert R. Kitzhaber of Oregon‘University at |

.7 Bugene hasxdeveloped a number of moduies,onfthe subject of

lexicography aimed at the grade Nine level. In both

Lexicography, History of Engllsh - Parts One and TWO (see

the ERIC BLbllography) Dr Kitzhaber and hlS assoc1ates

’
have developed a number of exer01ses in whlch the student

' is given the opportunity to apprecrate the complexltles

1nvolved when an edltor of a dlctlonary complles and selects -

. his word entrles. The student starts a word collectlon of

r

”hlS own Whlch gets the: student to both thlnk and talk about

‘:word-watchlng. In both of these modules, language change is

examlned by 1ndependent word study, and by an: exposure to

llterature as a basis for an examlnatlon of how words change

thelr meaning. For example,-he has.developed exercises Wthh .

allow the student to examine closely Shakespeare s lexlcon by
‘worklng'w1th various passages. from "Jullus Caesar

At the Euclld English Demonstratlon Center ln Oth,

."unlts of study have been prepared on The English Language-

The Llngulstlc Approach, (see the ERIC Blbllography). These

"exerc1ses are almed at the grades Seven, Elght, and Nine

- lLevels. These unlts have as thelr central thesis that

-

"correct" Engllsh means “standard andCapproprlate, and that‘
only‘by'observation of actual usagb ﬂh)the speech communlty
can ‘one decide what ls both fitting'and in accord,wlth
educated usage" (Frlend p. 55 . At 'the grddes Seven and;"

. Elght levels there is a unlt on Dialects: Qefrnltlon ggd

Etymology. At the Grade Nine Level there is a unit n change'
' . ' , ¢ . {, . -

.o
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e

ih'the.EngliSh Language, with particular éttention to loan
: , : words, semantic changes, and'etymology exercises. ° /‘
At the Center for Curriculum Dévelopment ‘in English

{ -4

.1océ£éd‘in Minnesota University,'Staﬁley B. Kegley, Project

Director, learning modules have been developed on The Nature

o0f Meaning in Language at the Grade Ten Level,.Unit 1001 and

éhanges in the Meaning of Words, Unit 902} at the Grade Nine

n‘:v"A C Leqerr(see ERIC Bibliography) . These exercises stress that ;W

word gtudy must depend on;the?Student's’knbwledge of the

L NS, W : R . :
context in which words are used, the semantic process.

, c. 'Supportind Evidehce;in'thé Literature to Establish the i
e Need to Supplement the Module in the new, ;ebfganized-ﬂigh
. School PrOgrém, as established by the Department_bf |
( : . " Education - Newfoundland and Labrador. .
’ . K _' - tb
. ., As co-editor of both the @age Semior Dictionary,: as.
" ‘well as The Dictionary of Canadianisms: Baskd Upon Historical
, ‘ _ ?rinciEles,~Mr. Patrick Drysdalé indicates in a letter to the
,', : developer of this module?\TAppendix A, p. 149)
o, P : : ) .
- . «..unfortunately, most of these .
sources are aimed at elementary ’ §
) teachers; but tltts is because, as N
_ you have discovered, precious little 5
« work has been done on the use of the -
.vdictionary at,the secondary level.
(Lette;, January 9, 1981) : '
\ ' Mr, Drysdale's observition is certainly true both in Canada,
. - .and especially within'our province's school system.

p : i N
. .

y ‘ .r
LI ' . ' >
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. dictionary is perceived to be -the Supreme Authority in

10
- For most students at the secondary 1evel;“the

. . / . to . .
matters relating to pronunciation, spelling, and.meaning.
Given thls perceptlon, the dlctlonary is the final arblter

in the study of the Engllsh language The late Walter 5.

Av1s, editor of the Gage Senior chtlonary, succinctly

ldentlfles the perceptlon which the developer of thlS module

‘has attempted-to achleve in the student's percept;on ofywhat SR

a dlctlonary is and what it can do:
If we accept the pr1nc1ple that a

dlctlonary should be a record of current
. .usage rather than a legislator of it,-we
" must agree that the only dictionary that
‘merits attention is that which reflects.
that usage as faithfully as scholarship -

and finances permit. '(Avis, pp. 53-54)

- As the student begins to have confidence in applying

the dictionary skills acqulred in the elementary grades, he
A1 .

then approaches the ]unlor, and then. senlor hlgh school

/
dlctlonary study and vocabulary development as exercises

whlch tend to prove his 1gnorance or hlS parent s or teacher s.

.omnlsc1ence; Thus, the llngulstlc approach implicit in this

".module, allows the student to study language in . a three

dlmen51onal format: \ : R . Vo

1. Through exp ience and through
" language we lea n.,’

-~

, 2., Experience needs language to glve

it form. = R
- 3. Language needs experience to*give' R
I\\_/ it content. (Loban, p. 73) . : .'TQﬁ'




s

This Ii;g‘istic'approach recognizes the cultural dimension

of lénguége which grows.gUt of a concern with the emotive,

¢ or connotative aspects of language. - -
[ s

As language is the facilitator of the communicative

process, 'the study of words exposes the student to what I.A.°
_Richards, thé great literary and lingquistic qrifié, has
called the "simultaneous multiplicity of functions" that

o §
language generates: -

. (words and phrases) will 6ften‘b6th ';':' | ¥l_'fu¢

L .characterize and appraise,.jointly b e
ro N . t.  redlize and influence; they will be . -
! e descriptive and emotive together, at
A " once referential and influential. s -
: . (Richards, pp. 89-90) = :
The discovery of .language becomes, therefore, a process” through -

which the student experiences both its uniquénéss'and‘ité‘

vitality. Word-meaning can neither be fixed nor stable.

However, the teaChing sfrategiés'%o acquire these skills for

3

e T “ ',; . f o . R .. \
e . the student must be converted into language experiences as

By ) soon as posgible: T : ) o )
| ) . . oL L ' Vo -
T - This means that the high school . N
_ ) ‘ student should do more than define,. S *
co .* interpret, and explain linguistic <N

- facts; he should be exercised in
applying his information in some. o
- personally meaningful way.- (Rodgers,
p. 105) ' S - L

The intuitive naturé of”learning.langdage suggésts
LI " that both the student's knowledge of 'it and its use are innate.
' 4 o« l- - / ' : ' s ‘
Thus, C o ' o
A i . : .

L g——
»

” .. T 2 )
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. We function successfully as, users

of language just because we do not need
to deploy an explicit body of knowledge
in* so doing, as we do if.we wish to
function successfully as users of
Physics, or Mathematlcs, or History, or '
Social ‘Sciences. (Doughty, Thornton,
and’ Doughty, P 19) ' '

What -the qurrlculum must provide is a'pfoper’understanding‘

of the'relationship between,-uhat Professor Doughty cgils,

Language for living will refer to all
the ways in ‘which- hupan beings make use
of language in the ordinary course of
their everyday lives; and lapguage for ~- =~ . 7T

" - learning will refer to all the ways WblCh L AR
# . .language-enters into the process of - v
‘ teachlng and learning. (boughty, Thornton, " o
and Doughty, p. l3) ‘ '
,’ L]

Language study cannot thereforoL/B§ taught to high school

. r

.students as if it were a commodlty. Rather, itvig theJ'-i“!”‘

. ..wthe come of a process of growth ‘
and developmgnt, (a) growth and’ development‘.‘-' ) .
that involwvq he individual child 4in’ a -
continuous/interaction with the people and -
objects of his world. (Doughty, Thornton,

B and Doughty, p. 167) : ) '

TTIt is'éssential,that the student perceivefthat language

,.// : + '+ cannot logically be disassociated from our thinking processes .
~ and our_emotions,. Professor Liebert clearly identifids the
. -nature of this duality: ST
5 ' Thus our daily utterances reflect both
“ s * the' commonality of our culture and the
-, individuality of ourselves. And in the

_total pattern of our language expression N
S P we reveal our personalities, prejudices; '
& . 'fears, inhibitions, and attitudes.

(Llebert, p. 201)

. f"languagé for living® and "language for learning”: = - | ol
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Research in the_teaching and learning of vocabﬁlary

haS'revealedvthat'the student, as he develops his skills ¥
v % . . ‘. .
vocabulary development, comes to know words in many ways:
1." Knowing a word means knowing the
' degree, of probablllty of. encounterlng
that“Word in Speech or print. !

. 2. Know;ng a word implies know1ng‘the

4.  Knowing a word entalls knowledge of
the network .of assoclatlons ‘between
that word and other .words in the

v ‘,“”m“wwmflanguage.

Knowing a word means knowing the

semantic value of a word.

1 ) ~

6. Knowing a word means knowing many of o ,
the different meanings associated i
‘with a word. (Jack C. Richards, 1976,
p. 83)

What dictionary entries attempt to capture are the mos1

frequent ways ’that a word ‘thereby realizes a partlcu ar

-concept. But as Mr. Rlchards acutely observes:

. « - however since this (the dlctlonary
entry) is always an active process of
reconstruction, much of the way in which
a partlcular meaning is formed cannot be
recorded in the dictiomary. (Jack C.
.Richards; 1976, p. 83)

Thus, what is clear in the research is that a learner who is

constantly adding to his vocabulary knowledge is better
. /
prepared both fon productlve and receptlve language sk1lls,

"

espec1a11y a vocabulary taught in context.
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Yet, both the teacher and student have come,to

!
realize abOut dlct;onarles that: ' ' I
. : } :

ni
Just as no dlctlonary can hope to
record’every word that is in the '
language, it is impossible to expect |
that every word treatment can hope to |
cover all the uses. and applications ’ i
"of the words that it does P oYole) o IUUROITIES LT

(Marckwardt, 1973, pp 373 74)

]
H

‘Professor Marckwardt s observatlon, however, can only be ' -

I
reallzed when both teacher and student have used the

dlctlonary to its fullest potential as a major llngulstlc

resource 1n the classroom. !

e

What the llterature clearly shows to thelteacher of
N

‘Engllsh in our prov1nce .of Newfoundland and Labrador can be

summarized in Professor Marckwardt s conclusrod to his essay -

-

- on the dlcthnary as an Engllsh teachlng resouLce. ‘ . -

f
It is my firm conviction that, in/ :
order to discharge his professional e
potential, every teacher.of.English; /-~~~ 7 . o
‘'whether as a native or foreign Y Lo
language, must become an inveterate, = - .
an_ingenious,-.a critical—and— 7 D
sophisticated dictionary browser. e

(Marckwardt, '1973, p. 379)

For the high school student of English, his use of the

4diétioﬁ§fy must bé structured by teachiné him both diCtiohary

and vocabulary development SklllS which w1ll allow him to

'browse” through .a dictionaxy. knowledgeably

2]

L
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Rationale for a Teaching Module on Using

‘a Dictionary and Vocabulary Development

-

. ° °  interest in words for themselves,, an....om """
' ilnterest fed by the. example of ‘the genulne IR

nature of our language., (Lee C. Delghton,' SR
ip. 415) ‘

‘ L o  Thiggrmedule addresses itself to the need ‘for high ... JE% =ir
| school students to dlscover both the-flexibility and'life o
'7”of the Engllsh language - the 11ngulst1c approach. Thus, as

the student progresses through the exer015es, he beglns to

free hinself from the traditional view that language is exact,

Electronic Age, the student too often encounters language"'
‘passively and accepts‘ungualifzingly both_: what-hefsees and y
;54;»~%%%—’+%;;" Héarsj—a§~§3llﬂasiwhat he reads. = - o ‘ —’_”’4;”___;l_-~—f'
s . Such;a—teachlng‘moaﬁIE'HEE_as—Itsﬂgranework a_thgge__lf——ff~“"

,_;_;_——;__-g;__*_gggg_perceptienr. anguage program within the

5 Newfoundland and‘Lahrador reorganlzed hlgh school: ’Mfég;i,,_>-<r”’
N /1“ .
1. Language Study*féqulres‘"a building block
—_— approach" by both teacher and student.

2. This process ‘can generally best be learned
inductively. :

_ 3. Learnlng must be centered on the student -
ca -, in particular, on what the student does,
| not what the teacher doesn or what the
. content "means"
Therefore, the teacher is a facilitator of learning, rather‘

.than'a dispenser of information. : S

" correct or incorrect, and unchanging. As a member, of the - :
< : .

What is needed is .a consuming student }HMNMWMmN@WMW“W?”M”'

4,.
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The introduction of this module is.suggested-to
. a
supplement the proposed Language Study course. to be offered

‘by. the - Department of Education in Level III, for the school
year, 1983-84. In the 1nter1m, its 1n1t1al lntroductlon for

the ‘school year, 1982 83 should be as part of the language ‘

study program at Level II.
Throughout thié module, the student -is the active

observer and investigator of the ‘English lanquage. To'
accomplish this’ dual objective, the teacher of 'this module

must be aware that the tasks assigned to the.studente in

: ' " these exercises can always be modified so that all students

—frr’”f“'Z:_T’—a”,“ . 1. small grgﬁhrstuéyf=”ﬁfai and inv

——— . - 4
I . - 1

~ 'yl C . e
‘ﬁﬂ~__¢_ﬁrﬂf———~*’“’_. 2. - homewa nments - 1nd1v1dual, as well e T
N o ) -

as in small group, - . e

”ﬁ E : B . 3. oral and written. presentations - both in : .
: . _the group and to the clasé, ‘ .
. ‘ - :
e " 4. class discussion based upon small group '
‘ & N study and discussion.

RecognA21ng our prov1nce s rich dialect, this module
' ¢ 1 ' ’

presumes that to negate the student's native nonstandard

English (the gewfoundland:dialect) wi11 Qery seriously- damage -

, o : " his language Iearning. Thus, the teacher is implicitly bound
A : - to respect the,.student's native language, while etlll
.recognlzlng.that Standard EngllsH is a second language which

..will help the student to' function more fJIly in his social

environment and in the marketplace to~secure a career.




The'teacher of this mddule becohes'a "ﬁiddleman"

—— T

:between the publlc, who generally belleve that there 1s a
;o\ ' ' 51ng1e correct way to speak anderlte English, and the

llngulsts, who approach language as 1nnate1y amblguous, for

) : language users should expect to be mlsunderstood, rather °

P ‘than understood.

o C The teachlng of language in this module recognizes

W . K - .o e

;.‘f y . four basic cycles of language acqulsltlon- , . <
l.‘ 1ncrea51ng experlence, : : T B o "
2. increa51ng conceptuallzatlon,‘ ﬁw.;/’ff’//”/,’i ‘ N R

i;;,;,/L}W” S - 3. lincreasing communlcatlve need,. S I SR

. SN 4, . increasing. effectiveness in communication. ) o I

J y_,,_:'-— y —:’___-"‘{/ i 'f‘.

- / . ,’;

: ereover,-ianguage study, through student response to llterature,'

helps the student discover. relatlonshlps between literature ami
. ‘ T ‘life, and between experlences in. llterature and sdﬂé‘”r his own
e e exberlehces-or obsenvatlons. Close examination of the two
C . ., major essays~1n thlS ‘module, both- formally and 1nformally,

-

through group discussion and wrltten responses w1ll provide
_ the teacher and student with three basic learning strategles:

t g 1., to involve students in open, informal talking
P : . L before and after their reading -- feedback
- - , will provide-the student with 'both motlvatlon
\\ ) ' and language growth. : .
S _' ‘ 2. to leave students with SklllS of Judglng what
: - they have read -- skills developed through
. performance, which ought to be oral and v 5 .
informal, before they are written and formal. T -

, 3. to help students read between the ‘lines and ‘ .
beneath the surface levels of meaning -- such B
- - .help requires scholarship, on the part of the
" teacher, along with the art of asklng
; ' approprlate quéstions. .

v, - ~ : L]

. .
W,

. B
- - ’
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‘*(_-.s_ru'- L Performance Objectives for the Module

The 1mportance of behav1ora1 objectlves cannot be "

taken 11ghtly by the teacher, for by settlng these objectlves,'
.

clear statemehts are ‘made as to what ought to happen ‘in theuls e

classroom, and how it can be made to happen.{ Two. underlyingf"f“ .

o assumptlons are made about the student s Skl%l acqu151t10n- '..',f'-:m

R ‘ 1. As the student uses hls ‘present Skllls, S P
7 o ' " he ¢éreates a need to develop nev. skills. - . 0 .4
2., As theé student searches fof these new s L _

LT Co. skills, he strengthens and reflnes hlS SRR S

existing ones. ' .- J fnPj,. LR

= ' ’ ' N T, T ’ ‘.",..-f—

Thus, the cycle of student sklll acqulsltloh may be represented {éﬂ

PPN v

“ . ,as,follows: ,‘;, o coL e o “'q S :, S

\ ' N : - o '. v " "' . . N ‘N
- ., PR i C .
. S : P . {‘- 2
- g .

\Wlll experiment - . z

(and get feedback)

. . 4 WIyneed”these’new skills.' )
1 I have these skllls., é.}{ 7«\; N L
R . ’ oL 0T . . - Vo,

///“\\4/ 3 I want to do somethmng , ,
new. . . ‘4, R

: U . , 2 I.can do thls'wf'j' R R ..1u;ﬁ2
EEE T with them.. - ,\/ S

A R .(Judy’ P""43‘*j.":'1- e
L . - , o .' " . ‘.". “‘ ' ‘,' .' A_ R :..' . . ,

S Ca The behav1oral objectlves for thls unxt have been wrltten

.l

e 'wlth thls mode1~1n mlnd. Teachers are asked to keep ln mlnd i] ‘Tl U

b K 8, N g
.o that’ behavroral objectlves by thelr very nature are matters_ " i
of ch01ce and are value Judgments. Therefore these ,:».f;..' :
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- . - g ’ N
1nstructlonal objectlves, 1f they are to be successful in

-

1mplement1ng the module, should be constantly v1ewed,

———— e
-

evaluated, modlfled, and 1mproved. As experts in the area

fw' : . of constructlng behav1or%; objectlves have already observed

. . To have critical ‘comments made about
S - one's objectives should be taken as
3 a compliment, since criticism can
[ “only be made when one has :given the _
B thought and taken the time to write B o
boon o ‘ the objectives down.l : ‘

. This developer, too,'welcomes criticism that will lead to

, . ~ ». the more effectlve use of the module for the. stﬁdenté who are
rexposed to it Ideally, selectlvely chosen performance .
IR o .-

e L objectlves may dlmlnlsh the . numbers of defeated students -

w

--':~ 'those students who hate echool because for,them it represents . ;4$.f
.fallure after fallure. ) '
I _ - B There ‘are three ba51c components of a performan&e
! . x'objective. : :

e’ . .

1. 'the goal’ you 1dent1fy that you wish your

;A.g g . -7 " student to attain

! %;"_‘uﬁ‘? .. 7 .2, The performance objectlve 1tse1f Tl :

ok Co o .
§=‘ 'f' < the enabllng objectlves which Wlll accompllsh

] L T . your performance objective, and thus your goal.

f 'f,x * " The. performance objectlves whlch‘follow shall reflect this

format. Reference w1ll be made to those exerc1ses whlch f

perta%n to the performance obJectlves that are 1dent1fled o

in the follow1ng chart.

B A

John' C. &gana§an, Robert F. Mager, and William M.kShanner. o
. Behavioral Objectives: A Guide to Indiwidualizing T
- Learning—-Language Arts, p. villi {Preface).

1

- .

e B g S T A ey e b

!
+
i
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Performance Objectives for the Module

are a source of

- information about :

" -the meam.ngs,
changes in
neam.ngs, of words.

found in dlctlonarles. :

-

the possible meanings

.of new words, phrases,

and constructions to’
descrlbe and
catmunlcate new
experlences and -
changes in the world

" we live in.

. Performance Enabling "+ - Exexrcise §'s
Qbjectives Gbjectives -
I.- The student disocovers A. The student discovers that - 1. The student . #1, #6, #7,
_ that language is _ lan e e is genarally ‘ demonstrates, by #8, #14, #15,
- constantly changing related to pa.rt:.cular T giving exanples, #27, #28,
in various ways and influences, and he gives -that the language . #29, #30,
through various» exarmples that illustrate ', -ekpands by - © #31, #32,
. influences$; this '~ them. . o borrowing words #33
change is normal. from other o
N 3 languages.
B.  The student recognizes that- 2. The student shows,
, : change is inevitable and . " by giving exanples,
iy s initiated by the speakers that words expand
- of- the language for which meaning through the
it is written. processes of )
C - _ : generalization, .
) . specialization,
: elevation, and -
. ~ . .graduation.
II. ‘The smdent sl'was A.~ After examining words in = - 1. The student chooses #2, #3, #4,.
’ different contexts, the : the proper response #5, #9, #10, .
@ Zrar'atous w?ers ive - student explains, orally once he has imposed #11, #12,
peop e g . and/or -in writing, that. ".a meaning to’the #13, #16
meamngs to mrds . 7 o ) .
and people glve,meanlng(s)r .. given .sentences. -
i ! . to words and that some . - ) .. |
(b) that dictionaries of these meanings can be - 2. The student identifies s

0z




o o7 N . .

Goal - . performance - “Enabling ’ Exercise .#'s

Objectives . I \ " Objectives -

IITI. The student- A. In given literary works, = 1. After readlng . $25, #37,
makes accurate the-student separates - ) essays in whjich #39
and. appropriate the issue at hand from the authors make : -
inferences from the writer's feelings- - evident their
the language,’ about the issue and convictions about
especially the - discusses, then wrltes, an 1ssue, the . _ /”

"rhetoric and explanatory statementsv . student discusses- - :
vocabulary, in about. the issue. : and writes about -
whatever he ‘how he/she feels
needs or hears. B. The student states.in s about the. issue -
coo : . his own words the works.- _ _..-- . and the authors. i )
. controlling idea and ' . ‘
. some of its supporting
- - arguments. _ . .
. . - . '
= ‘C. -The student evaluates .
the validity of .the -,
message in these works /.
.in terms of personal ’ Do
expertlse. o v
*IV. The student A. The student discovers, - - 1. The unique hlstory #34, #35,
investigates and through a selective of canadian English  #36, #38

appreciates both
the richness and
diversity of

‘Canadian English,

as well as his own
unique contribuation

by way of the
Newfoundland
dIa;ect.

.0f Canadianisms,

-English,
an entity as Canadian English

examination of the Student
Edition of the chtlonarz
and the
Dictlionary of Newfoundland
that there is such

to which "both Newfound- -

‘landers, and Labradoriang
‘have.contributed :gfeatly.’

reflects for  the
student the

historical develop-

ment of his own
country as well as

regional contri-

_butions to his
. native English,

‘12

ko




Goal

The student can
critically
examine and be -
aware of the

information

found in a
Dictionary

and/or Thesaurus.

~

Performance

Objectives

A..

. The student discovers -

through working at a .
number of developmental -
exercises the intricacies

.0of a Dictiopary.

‘The student recognizes
that the Dictionary is .
very carefully structured’

for specific purposes.

" ‘Enabling -

-

Objectives

L.

The student

. shows. his

growing
awareness of

the various -
‘components

which

‘constitute a

Dictionary.

Exercise #'s

-

 #17,
" #19,

#21,
#23,
#26,
#41

-

#18,

#20,

#22,.

424,
#40,

2T
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OVERHEAD

.

- Word. Meanings

6 - | ,
| 1KQA v Generalizat?.on ‘ - T
4
l. If a word increases in area of meaning s < general.
2. If a word'decreases In meaning g > s.
. . _ . -
B. Degradation - A -

.o 1L ,The process by which a erd acquires a negative .

connotation; e.g., "silly" up to \1150 a’ speaker of 0Old

g

"English would be complimented, for the \_volrd onde meant <
v "blessed" .. Thus, the meaning has grown more unfavorable. - -

::-»f. . N L,
s .C. Pejoration .

| 1. This is.the process oéposite to degﬁradatio‘n by which
a word moves from an Aun‘favorable' meaxiing to a favorable on.e,.
e.g., "nice" once meant "foolish" (1560),'bu't by 1769 it
meant "attréétive or agreeable“.. This process is called
_ ;lévation. ;
D. Euphemism
o 1 It is the use of a term'for some other term considered
impolite, | shocking, crude., ‘or harsh, e.qg., as a subst;ii:ut‘g for
".death“', we instead use’ "paséir;g away", "'departing";' "goi;'lg to
one's rewargd". T
2 Indicate euphemisms for the follov,;irig: undémear,'_- ‘

. . . * ¢ . .
bathroom or toilet, insane, undertaker.







Diregﬁions: With reference to the previous OVERHEAD,

I

Introductofy‘Exercise

complete the final two columns of %his.wofksheetf X

14.

15.
1'-6'

17.

18.

. Word

bfoadcast

homely .

meat
knave
villain

crafty

qounterfeit -

disease

deer
*
injury

sly /

B

. Bcene

Y
place -

wife
cunning

scene:

zone .

pen

0ld
Meaning

to scatter seeds

- [
plain, simple, .
of the home

[ "]

ﬁood

boy

farm laborer

skillful

imitate

any kind of .

' discomfort

animal
injustice

wise, skillful

a tent e

wide street or'
square

woman
knowing

tent, covered
place :

belt

féather_

[ )

Identify

Current . Process(es)
Meaning ° of Change



B
BN

26.

19,

20.
21.

22,

23,
e 24,

25,

27.

=~ 28,

4

. Word

lousy
itching
paradise
jewel

siliy-
diaper‘

sinister
gossip -
-scar .

conspire.

old

27
Identify
Current Process(es)
Meaning of Change

Meanlng .

lice-covered
something eaten
park i

joke, strifle

" happy,

prosperous

-valuable, = ' .
ornamental cloth

left-handed

godparent -

’ -fireplace

‘breathe °

together

4

P
e
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Exercise #1 .

I

Greek Roots .

)

from each of . these Greek'words.'

. 11,

- 12,

- baptein = dip

grag.ﬁein — write |

plassein - 'mqul.cli

idios - ééc’ul_iar't_c.) ?n'ese“lf." ‘
mikros - gméll_' |
;hér;ﬁos '—'l hot ,
‘bios - life - - R
~khronos - time »

kosmos — order

krisis - judgment

@us, podos - food.

tekhn'e' - art
=
i
"",
v Lo

| \

I

\ :

Di;:ectiox.x's‘:" List five modern English,\‘ord‘s that are derived -

28



Cmee- .

o

B. La'fin Rqots

-

: . Exercise #1

g

29

Directions: List five modern English words that are derived

from each of these "Latin‘words.'

!

1. amo, amatus = love

2. dico, dictus = say

‘3. duco, ductus - lead

4. frango, fractus - breék.

5. . scribo, scriptus - write

"6. ' tendo, tensus - stretch
7. bis - twice

8. mors, mortis. - death

9. muto, mutatus - change -

10. nasci, nascio - be. born

..11. norma —’rule

12. primus - first

R et

-

-y

- e
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Exercfbe #1
~ . :
c. old En'glis;h Roots = - - . \
: -y ) A
Directions: With the help of your dici-;ionary, from each of
these 0ld English root-words identify three modern “English

) \
words derived from it.

1, i@ - to bite or hold _betﬁeen. the teeth I

2, -bléwan - to’ blossom or bloom - |
. i. -cunnan - to know or to be able

4 faran - to travel qr to gt_y P B
5. ' scjeran - to cut B \ -

6. sprecan -vi.:o s‘pe.ak. ) ' | . o

'l »wec‘can - t'o‘ wake or rise '-frorﬁ- sieép 3 .

8. witan "~ to know- . -l : | '

9. w_eég - a pledgé _ :

10. mearc - boundary, limit, or border :‘
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Exercise #2 I S .

"»
.
,

Common ! Prefixes and Derived Words

Directiox}s: For each of the following prefixes, provide
three Modern English.-words derived from these prefixes where

possible. One derived word is given for each. ‘Then, select

o

one derived word, and give its meaning.

. Prefix Meén.ihg _ Derived Words
1. aa- . to | adhere

‘2'." ambi- i)oth, arc_gund. ambiguous

3 ai;té- comihg before .'antécedentﬁ

. counter, opposite, . antithesis

1

from, deprive of

R instead
5. arch- ', - éhief,‘ principal,’ - ‘archbishop
T high : - ' .
. : -
6. auto- self automatic
7. be- . by, around, between
' a ‘ about, near-_‘ ‘
8. bi- Ghaving two- bifocal . CoL
9. circum- ~ around “circumference _
10, co=-, col-, with, together - . coexist, collect,
. com-, con- ’ ' combine, conference.
11. counter- against, counteract
L in return :
12. crypto- . hidden, secret 'cryptography
13, contro-contra- against . controversyy, cor;tra’s’t
14, de- rid of, remove depress

e

e
a3y
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24.

25,

~Prefix .

demi-

ai-

dis-:/

en=,
. ‘épi-

. Ie)’g-.

fore-

hyper

hypo;

" du- -

em~—

' exiira-;-

26- in-’ il-'
. - im-, ir-—
- 27, inter—
- ’) ’
28.‘. intra-
29, mal-" - _
36. micro—.
31, mig-.
32. miS-
33. mono-

"i:_wo y

o Meanmg
half L

two T e

not, apart from,

ioppos:.te B

‘put into, LT

- make 1nto .

L

- situated on’

i-,

' s:l.tuated 1ns:.de "

: before,

or over

“outside, out:

‘outside, ‘outside

the scope of-

-,

' over, beyond

lying un@et.‘

want, lack,

. absence of

between, among,

' together with

‘

J.ll, ev:.l, wr

minute size of

N middle
badly, wrorigly,
1mproperly,
amiss
. _\'l*
"' one

" .epidermis-

precede -

.-Deriyed Words

'

demi—tasse
 dioNide

&iécoxﬁfért' S

duet

enslave i embrace

Toe

: A

- exclude

extraordlnary

-

‘foresee. .-

" hypertension’ =

‘hypc dernic

ihj ustice,
illegible,
irreplaceable .

interpose

microorganism.’
midnight -
- 14

mislead

monorail

.
‘s
-
LN
.
r



. ~
multi-
neo- -
" non-.

2
Ll

pan-

poly=-
(compare

" with multi-) ..

- poét—'

¢

41. proto- .

pseudo-

re- |

_ retro-

P

45, . semi-.

46. step-

S
N

- sub=
super-

trans-

tri~

Prefix. -

-

.
© ¢ross, over,

three - .

E

. Meaﬁ;ng . .'%éfiﬁed'Wor
.mény,. ... o ' multi%aced,.
" new . : - | neolithic -
; not - ."hanéense _
all;'ddmprising ‘panorama
or affecting all o |
,maﬁ} ,‘ ' cn‘pblysyllabic‘
,'pﬁt.afﬁe:; . ;poétpone
. put off :
before r ";1 _ ;precedé
‘firét,ichiéf Ylprafq-typeh
.£Hls§h60§, liet h'yééeﬁddnfm
anew, again ‘reqh;fgé
backwards, back,. °~ retrogress
situated behind
hélf, partly a semicircle
used .in terms

‘stepchild
of relationship, ' .

-connoting that .

the respective ~ . .o
degree of affinity ",
is not a natural h

one, but caused by
remarriage of a

parent
under, below submarine
over; above supernatural '

' translucent °
change the ’ "

triangular







Y

. -Note:

35,

 Exercise #3

Common Roots (Latin Roots, Greek Roots, and
014 English Roots) and Derived Words

A

Please remembe; that a grammatical word is made up of the.

"following parts: (Using the Lat;n verbal fg;m(iéfan example):

Laudl . a

, ‘mus
(root) (Thematic (Inflectional
. vowel) suffix). -
IR . STEM - = Root & Thematic Vowel

o . Grammetical Word =. Root + Thematic Vowel- .
" + Inflectlonal Suffix (Word Structure Analy51s)

'v‘The developer of thlS module acknowledges Dr. Vlt

Bubenik's discussion Of'thlS toplc‘ln'Sectlon.2.4 -
‘ Analysis into Roots, Stems, and Affixes;'An Introduction
to the Study of Morphology, pp. 32-36.
. Directions: Given these common roots derived from 01d Eﬁglish,:

Latin, and Greek, and their meanings, provide three words from

| Medern English that have within them these rbots'where possible}'

One derived word is given already for each.

®* 'Root . Meaning Derived Words
‘1.: acou, acu 'eo hear, ' 'ecduStic
_ ?.' acro " high, extfemity acrobat
:3: eef ) 3'air ’ \ Iaerodyﬁemics
4, ag, ig,1act to do, to -drive agent
5. “agog - leader f,demaédgde




PO

10._

J.l.

“ 12 »

« 13,

14,

18,

' 16.

-17.

18.

19,

20;:

- 21.
22.
23.
‘24,
25.

26.

C L 27
© 28,

29.

Root
agr
alg

él%-

‘anima’

aster, astr
audi_
aug

. 1

ban . -

bas, bat, .

betl;:

.bedk '

bibli
bid, bead -
bio

blanc ,

blaw

- blaz

bow

brac
brev
-bull

burs

byss, byﬁh

cad; cid,
cas '

cal

Meaning
field

pain

“high’

spirit
star

to hear

. to increase

to proclaim, - -
to bahish’

to go; to walk

" sign
. book
' to ask, to pray

"life

thte; pale

to blow, to swell
torch |
fo bend '

arm .

smﬁt.

bubble, seal‘."

bag, sack

bottom, depth -

‘tbefall, to happen

_hot

faud;ble

36

" perived Words

agriculture

" nostaliga

.altar

inanimate C

' astronaut

augment

bann

acrobat

‘beckdn‘.

'bibliophilé:“‘

forbid

antibiotic

‘blank
. bladder

blaze

" elbow
" embrace

Brevity

ebullient
reimburse
abyss -

éasualty

caldrén

e trien atae ¢ ot s et 1.



‘Root
30. calcul , .
3l. - camer
32, ‘can, cyn,
.33, :cén, con,
o ken -
34.f_candh
35. cant
‘36;. éap, qipéf
cept, celve
37. caps .
’ 587 capit
3?: .qauét,"
o caut - -
| Ah.l cav..
R Al. caigl[
42, 'cede,‘ceéa,‘
cess
'43. celer
44. centr
~4§. cern, cert
46. cinct
47..—cide, cis
48, . clam,.élaim
49, cleav
A50, cler
Sif céct

pebble

chamber -
dog

to kndw (how)

white, glowing.

© song

to take

container, box

head

‘to bﬁrnl

.hoilgw_

horse
to go, to yield

fast

center

" . t0 perceive,

to make certain
to bind

to kill, to cut

"to shout

to stick, to split

‘lot, .portion

to cock

-

37,0

calculate -

camera

cynic

. keen

candid

. réeécant

- intercept

*.capsule S

lldecapitate ~

holocaust: -

excavate -

" chivalry .

‘proceed

accelerate

concentration °
=0

certificate

succinct

-incision .

exclaim :-

CLiff.

clérk'

concoction

L

PETE L

" ' périved Words.




52,

53,
64.
55.

56.

57.

'58;

59,

" 60.
61. -

62.
63.

64.
" 65,
" 66.

67.

68.
69,
70.
.
“72.
73.

Root

com-, .co-,
col~, con-,
cor-
copi
‘coron -
cosm 1

-crat, crac

cresc,

" crease,
cret, cru; ,

cri

“crimin

- cruc

cre
Agrimin‘ ¥
curs
damn
del

demo

diS" [ di-'
dif-

dol
domin.
°do$,'dot .
duc
dyn;vdfham

err

Cross

. to believe

to lead

v

to judge

‘change;. crime "’

PSRN
[

’

charge, crime

to run.

loss °

jto_destroy

people

away, negative

_grief T

_ master

torgivg\f .

\

. power

to wgﬁdér

\

if//’“/"

.

38

: Derived wWords

compress

copy
coronation

'

cosmonaut

democrat

increase

crisis '

incriminate

~crusade.

~credit’

incriminate
current
condemn
indelible
epidemié

differ

condoléhce
dominegr
qntidote
duchess
dynastf'

error




74.

75.

76.
77.
78.
79.
80.

) 81.
82,

83.

84.

85.

86.

T 87.

88.

89. -

-~

‘ 90-

91.

..92.

93,

94.

95,

' 96.

Root

- fac, fic,

fect, -fy
fatu |
fend

fer -

few

fid

‘fin
. firm
'fix

-flaf

frag, -
fract -
fum-us
grad-us

grat

her, hered
hydr
integr

jur

:kin

labor
leg, ligri
lect

luct

lumin

- to swear

Meaning
to.do, to make
foolish-
to strike

to carry

" to boil, to bubble

faithl

‘ end,:limit'
 strong L
" to fasten
to b}ow.
 ‘to break
‘émokq

"to step

free, thankful,

Pleased
heir

water

.whole, untouched‘

1
té beget

to work

to choose, to;
gather, to read

to struggle

opening, light

Derived Words '

-beneficial .

infatuation

‘defend

conference
fervent
confident

infinite

©. infirmary’
. fixture

f.flavorf

fraction

fumigate

gradual

" congratulate

heritage

.dehydrate’

integrity -:

perjury

‘kindfed'
" Labrador
eligible
_ reluctant

illumination

&




97.‘(

98.

99.

100.
. 101.

lo2,

. 103.
104,
105.
106. -
107.

108.

109.

110,
111,
112. ..
113.

114.

115.

l1l6.

117,

- 118,

Root

magn-

mefc

migra
minister
mit, miss\

mov, mot,
mob

noc, .nox
nov .
nub, nupt

onym, . onoma

opt

own

path

petit

pel,-pulé
pé_ﬂr lpos ‘
propr

quest,
quir, quis

ras, rad

rect -

.rupt

Meaning
great
to trade -

to: wander

to serve

to send .

to move

night '

" new

to marry

. name
.fo choose
to have .

- equal, to preéare

feeling,'suffering,'
disease ‘

td seek, small,"
little

to push

to place, to pu£~

.. one's own

to ask, to seek

N

to .scrape .f

to rule,-straightil
right

to break

it
" adopt

e

,abrﬁpt

. 40

,berived Words - -
magnificen£ .
mércéntile
emiérate
administratioﬁ

transmit

* motive

nocturnal

~ renovate
 "nuptial

' onomatopoeia

i)

disown

.compare

sympathetilc

competitor. .

.expulsion

deposit
appropriate .

inquire

abrasive

rectify




¢ ‘ f‘U\
. . ",

Root o *  'Meaning . "~ - Derived Words R a ,-
. ] . . ‘ N ) . 3 '\‘ ) - ‘
119. sequ, sec to follow ‘ ~ " persecute !

;

120, .simil © like . o \"T;sﬁimilate o
121. ‘soiv,~solu o to free o ' Tisolution v
122. sort - lot, chance* . ' “ assortment :
125. . spec, spic‘ ) to/160k° o o inspector
S 124. éper ,. to hope . - despéir 
125, spir - ' breath, life, a coil. . .aspirin
i 126, ten, fin, _ fo,hola~\ S ‘absfinenée
tain T o
127. tele-' | ' frbm;afqr - rv~?g"‘télescope, ';y .
i.izB. tempt ) .taitry_'.p"','}; f:;¥ feht;tiQe . ;ﬁ %
;-'129. tena,itens,'f‘ té gﬁretch'f o ' ;l,ﬁ'extéﬂsivel',J {.“: ' ;'”93??\- :
ST tent L . ' o T s
130. .termiﬁ, - énd,.liﬁit . ‘;‘.E? "exterminape-
‘term | ' ' ':
131. therm © heat . ' thermostat Co
'132. thes, thet . to place, to put »  synthetic , .
133. tract . to drag, to draw. - ex;raction /
134}; frem; trom "to éhake' 1: . ' tremehdous : _';. “:
135, turb o to'égifate | '- ’turbulence B |
136.. ultim . last ' _"é , " ultimatum -, o )
137, vert, vers ) .to turn , : " ~advertise. - S - Yo S
138. véi . . velil, ch;rinéi. > ‘;evelation i
139.4'ven ‘ to come B intervene o -  ﬂ?f ﬁ
.140. 'vinc, vict qonqéeror“ = ) conv%ncei | I‘:‘ ;
141. :yié; yis  ', to see - {f“.' f. invisible . - ;f
o ' { :
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'S5, prefix un-reason-able-ly
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Exercise #4 . .o~

ﬁfefixeS'and Suffixes Used To Form New Words

Definition: By adding particular prefixes and suffixes to a
word, we can changé both the meaning of the original word.

and also change its function (part of‘speéch).

Examplés:'
1. play + -ful + suffix -ness = playfulness
2. play + prefix re- = replay

3. play + prefii over- = oﬁerpiay

© 4. word + -y + suffix -ness = wordiness

unreasonably’
(be sure to drop the "e") 2 :

Directions: From each of the given words below form the new

word with the prefix and/or suffix given in each. Identify -

both the 0ld and new meaning and the original and new part.of,

speech. - R a § ‘ : :
Prefix - ; Word (3oot) . . C T guffix
1. . ke r migrate | . - =ion
2. . ir- o respect - - , ) -ive
3. im0 move . ~ -able
4. pre- X register T : . »:_ i :dtion
5. lnéo-. t . | claééicv. - l ',“u sal o

6.  mis- , ' appropriate . -ion







Directionsf

Exercise #5 -

45

Common Suffixes and Derived Words -

.0

leen the follow1ng groups of sufflxes, prov1de

three Modern Engllsh words by comblnlng the sufflx with an.

appropriate stem or root.

Note:

for each.

One derived word is given already

The developer once agaln acknowledges gratefully

Dr. Bubenik's dlscu551on of thlS topic in Section 9 3.2

Sufflxatlon, An Introductlon to the Study of Mprphology,

'pp. 183~ 186, espe01a11y the notion of subcategor121ng

sufflxes based on a grammatlcal category. T .

Meaning

Suffix
Category A: Suffixes deriving adjectives
I, -able, -ible ean be done
2. -al relating to
3. -an person who
. P )
4. -ed providedAwith-
5. -ese one belonging to a
‘ place
6. -fold~ times as much of
-many
7. -ful full of
N’\h . L. .
8. ' -ian pertaining to
9., -ic condition, nature’

; . . -
Derived Words

.eatable,

discernible
musical

Lutheran

* wooded

Chinese

manifold

cheerful

Canadian

emphatic

i




10.

11.

12. .

13.

14.
15.

/l 6'.

17.
‘18, -
19.°
20.

Suffix

-ing

Meéning
the general practice,
activity, act, or the
like of :
given to

ﬂ .

characterized by
without, free from

iﬁ.the form of .

‘characteristic of, .

belonging to

full of,'of the nature,
character or 'appearance

of

like, characterized By}

apt to

made up of
direction toward

full of, charadtérized

by ' )

-

Category B: Suffixes deriving verbs ~

1.
2.

3.°

-en
-ize’

_fy

change of state
subjéct to

process of

Category C: Suffixes deriving adverbs

-ward,
-wards

~wise

o

recurring every

direction toward

in the direction of

"

. Derived Wdfds-

g

. amusing

snappish

attractive

‘;ifeless

childlike - .

lively

[

virtuous |,

|

R4 -
cumbersome

depth ‘
hémeward

moody " -

".darken

equalize

' sati%fy"

o -

daily =

- inward

lengthwise

B U U Sy
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. a . ' o . l - -
o . Suffix ‘" Meaning . Derived Words K .ﬁ‘ o

e . _

Abstract and Colléctive Nouns . o | 3 -

. ‘ Catégoryxn:

o 3 1. -age " conditiom, state, .. orphanage ' N
& == : ,rank, o6ffice of ’ - S O
. . * ' » o :
. C A < : , . R o L
v .. 2% =al %, act, fact of ] “surv1val . Sﬁ}ﬁ ,
. 3. -ance, state, act, fact or . acceptance, 'f¢
-ence existence
v " B ' . . ) . LI
. 4, -ancy, state or quallty of pliagcy5 o v
t o - o -=@NCY being o »  consistency R
5. =-ation condition of .- . modification . ,
T 6. -cy " state . _normalcy ] '
; . - ' b ) - ) * . A .
7. ~dom jurisdiction, state, - freedom © - - . , . .

statute - . S s e

'state, rank,. order,

.. ) condltlon,ycharacter
- ”5

~“neighborhood éi%; R

° 9. =-ing the general pihctkce, bettingf .
‘ activity, act, or the o
. like- of ¥

10.. =-ism a real or pseudo- -defeatism - -
o o - principle e

Ny ll;.,ﬁify 7state, quality, \agilit&"

. E e ‘~ ! ;~ } COndition Of L T
o rﬁ( oo : B T T
' nuli -ment act of fact of arrangement
. ;‘{
'137‘—‘ness*”"“*”“*—stater*condltlon, ldleness . S T
R [~ -'quallty of - "

14.  -ery, -ry .. things taken " jewelry, N

-ghip

state,

-collectively

‘condition

carpentry

.+ fellowship
ot
X
. : ¥
! . . -
! (SR
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-3 T,
- - - ¥
. o ' Sﬁffix' S Meaning Derived Words
L Category E:  Suffixes deriving Nouns . . ’ : ' 24
Type 1. Personal and Concrete Non-Personal Nouns '
& 1. =ée ‘one to whom referee \
Ea N .
- P . .
- . 2. -—eer one who .. , profiteer
: . ’ . A —
e . 3. .-ex - -suggestive of someone b — '
- or something connectgd/”jéff/ P
P with what theﬂgasis ' :
. denotes !
4, -essy denoting fémale agent . princess
5. -ist . one connected with . exorcist ) L
6. .-ite one belonging to a socialite " AR
B certain place.”. =~ | o . i
7. .-ster .one who, . gangster” '
R Type 2: Dlmlnutlves """ . .
- 1. -ette~ short, small, tiny ~“»<kitchenette -
2., -ie, -y shortened or Annie, ‘deary
endearingly modified -
. form of a name
3. -kin, -ikin diminutive or manikin - R
. . ‘endearing force : < -1
/ ' X . I
4. ~-let” small, tiny, minute droplet
_*-,é 5.. =ling young T 7 ‘fgruhtling o
~ _?:_ﬂb - R . : , .
: y | N
! y “ !
L |
/ i
X : 1 \1 !
- ] "r" x‘ e S [P PO S \' . ‘ .

.- kS
- PTG

b rermn —n o
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e .
e : o ) Exercise #6
. - Lafip Words in éhé English‘Dictionafy,'~' "~
J’/__;,jfﬂ .C Di;gctions: Idéntify the Lat%n root for gachtof these Latin
::::::T | words, and give both ifsAoriginal mgani;gdas it was uséa‘ép .
1 Latin, and its préseng meaning. - Usé your éage dictiQnarf;
" ” however, you maynhéve to consult an ungbfidéed dictionary r
1-£efer_;o'Skeat's Etymological Dictionary of the Engiish' )
| avLangug;e. | o o f
, 1. ad;béétarf'  . }. ' 17.' ihébéniﬁﬁ' }’”wlﬂ
. 2. .aliﬁi : _1‘ "”t o . 18. _inéulétqr R ’ 3
'i)‘ N 3. alias o 19. infério;
4. apparatus - R ”20, ;ntérest :
) 5. arbitrator | - él. janitor
6. ardor | ‘ - 22. liéﬁor
7.. -benefactor '..“ ' '23; maximum ' -
8. célculator‘, . }.¢'247‘ min;muml o
9, Eompetitorl o '25;?:motofﬁ‘ | i
10. Ephplex - 26. !bdor'u ' R
777711, contractor 'l — 27. wﬁfidf" T R [ S
1207 credifer T 28. " ratio -
iﬁ. cﬁrriéulﬁm ‘ | | 29;-;réferenaum
’:14,"Decém5er, .+ .30. rumor ’ ‘ ' 'i
o 15.: dictator - 3l. ,spectato?‘ ¥ X
'16. élevator L ,';‘32; status. .
f‘ . : . , , Dot ‘
o
ey e e » . - [ - S




.. wops e o e - T
J‘:...w .v-*-:.:»a-—-»—-»«-- . [ ..,.' . g - " - ! PP S P —— -
P . » . . - .
. . : ¢ ' ' I C o -
" : LI - . . . ) ' -, .
g * T . . 50,-~ !
PN . . s . t . . . R
' ‘ ’ 33. terror R o ) Ct _
34. thesaurus . Co : Tl
. ) \\
E 35. vacuum o .- ‘
36. versus ' o ‘ ‘
L ' . ) » . . .
37. visor : . i
N . . ) 0 . .
. N R . ! v .
. . M ’ : - ;
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; - Exercise #7 . .
French Words in the English Dictionary
‘Directions: Identify the meaﬁing of each-of these Fréhch; ' .
. words or phréqes using your Gage dictionary, or if necessary, -
" an unabridged dictionary:like Webster's III.f
— :
o . . . . - . 7 ., /’
l. vis-a-vis : 11. emigre
'2.. maladroit - ‘. -~ ..12.- carte blanche - - lmmm <o e
o . : : : . . . g !
3. _nonchalant . .- ' 13. pidce de resistance By
4. blase" o .- . 14. flaneur '{
R 5. adroit ot --.15. au cousant - ER Ty
g = et
‘ 6. entrepreneur - 16. - & propos - S ~
H ' : . LR B A}
’ 7. naive I "17. ,éliché
; B.: gauéhe S f . - 18. -boﬁ'mot
i 9. coup d'état . . .. 19. hors de combat
! ‘ C o ‘ I : : :
- 10. clairvoyance .+ . 20. hors d' oeuvres .o
. . . . #1
. v
i . '
{ "
“x ) 1
} [
: : 3
| \ %
E .I k “‘
; i A
3 ” 'F\‘
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" Exercise #8

‘Loan Words
Definition: Many English words have been borrowed from other
languages, i.e., Latin, Greek, French, Italian, .German,

Scandinawvian, etc.

Directions: . Identify the. country from which' each of the
’runderllned words :Ln the passage below was borrowed Did the

language from whlch English borrowed ‘the word: borrow it from o

one or more other languages? If so, from what language(s)"

’ Students are asked to use Skeat s Etymologlcal chtlonary to e

complete thls exech.se. ' '_.A o <t i’

‘Passage:- (from Stephen Crane's, The Red Badge of Courage)

» Theicofa passed r_eluctantly"from the ‘earth, and

retiring IE E! rev'ealed an _army s.tretched out on -the hills,

resting. As the landscape changed from brown to green, the
army awakened and began to tremble w:.th eagerness at the o

" noise of‘*&:umors. It cast. its eyes upon the roads, th.ch were

growmg from - trOughs of llquld mud to proper thorough-

fares. A rlver, amber-tinted in the shadow of -‘its banks,

purled at the army's feet, and at |mgh§,. when‘the stream had

become- of a sorrowful blackness, one could see across it the
Y

red, eyellke gleam ‘of hostile campflres‘ set in the low brows-

: of dlstant -hlllls.

Please note the words blocked in the above passage are
natlve words. oo . .

“~

§

A B



Exercise #9

Overused Words — Now Given Unique Meanings

.Directions: Each of the words listed below are uged too
often in trite whys. Your objecti\(e, now, is to use .eéch

of these words in one way that is different from their

~ determine a unique definition, or.you may have to go to an .

usual meanings.. Be sure tp consult your Gage _dictior;'aries to’

L o Sl )

- A unabridged- dictionary, 1like Websteér's 1TII. - T 77 S
.1, light . . .. 6. awful
) l2’. . dead ‘ .. 7.-grant
3. ‘sharp ‘ . ... . 8. nasty , L
4. cute A " 9, brave |
'S. nice o . 10. .lovely
. | | ,
Example: ' terrible . ' :
'Oh, the ‘terrible béauty of the tornado -
. L as it struck the quiet town on the . ‘
Prairie. ' S '
Note: Cite several examples from poetry — 1i.e., Gerard
T Maﬁiey H‘opkins, E.E. 'Ctimmings,'-'l‘.s. Eliot. ‘
v 0 N ]
' l ' 1 . B
) 1
'
L4 ; )
s o . '
- . I/ .
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: Exercise $10 .' .
: 'Personality Words
., ‘Directions: ‘Apply one of the terms listed ‘below to each of
' the _foilowing personality descriptions.’ Be sure to consult ‘
\. your Gage. dictionaries. v
AList:
creatlve : S - 'craftsmanshlp
' o sparklmg repartee S - v:.rtupso 2.
' altrulstlc v"cdmﬁass’i.bhai_:._e" . ,
; dlplomatlc e ' realistic
‘..ur‘bane . e savant
: irii;égrity I -+ versatile
. . Personality Description: .
- LT , ,
- 1. Able to function-effectively in many different jobs..
| T : :
. 2. Able to accept life as it is and . is also able to '
¢ recognize problems and to find solutions that will work. -
3. Characterized by complete sincerity and honesty.
N ,;.WA_pg_z_'son who is able - to generate new. 1deas ‘and to ‘ L
ploneer new advances. '
5. One who is s:.ncerely devoted. to the J.nterests of other .
- people and is a person of prlncz.ple.
" 6. Skilled at both u51ng tact and conciliation to help

people Qet along with one another.
. et

By
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Exercise'#ll

"Speech Situetions "

-~

Directions: Select the most sultable word from the followlng

" list to characterlze each kind of speech descrlbed in each

of the follow:.ngl“speech situations". Please, refer to your

.Gage dictionaries.

List: e
(a); mu;nble " - i ', '(e) bl:urt;,ont. L

. l,(b)‘ har'p: on . .," RT3 "harengne | ay T
(e)’ gabivale'. l .. .(g): expatiate

(d) 'prétfle‘- .’ L . (h)‘,appeal - . (

‘"Speech Situations":

1. Mother Teresa is able to move a crowd profoundly with her
reports of the sufferings of the people of Calcutta.

‘2. His complete knowledge of the. cuxrent state of the

provincial economy énabled him to offer to the public
an in-depth analy515 of Newfoundland's economy for the -
comlng year. o

3. As the young man was -caught unaware, he gave the secret

' ...~ .away, suddenly and-thoughtlessly. . - B

4, Our class pres:.dent spoke sO 1ncohefently and
1ndlst1nctly that none of ‘the class was able to
understand her.’ ) -

5.. Tﬁe pOllthlan has defeated his own purpose by tlresomely
’ repeatlng the need to economize.'

6. The committee chairman '.delivered both a long and pompous
speech while the large gathering continued to be bored.






Exercisge #12 4 C -

' Semantic Clues ‘I"

A

Directions: Select the word or phrase ;that best expresses

the meén.ing of the word(s) underlined. Be. sure to coﬁsuit

your Gage dictionaries.

1.

If a teaclier-is an enthusiastic amateur musician, the ,
teacher's avocation is (a) teaching,  (b) musgic,

{c) both teaching and mu51c, (d) neither. teaching nor
“music. .

L4,

5. .

8.
7

8.

9.

10.

. <4 An_individual with.an effervescent personality.-is . ...~

(a) both dull and”boring, (b) bursting with life,
(c) egocentxic, (d4) genuinely 1nterested in othezrs.

A person who assumes "divers respons:.bllltles" (a) is a
professional diver, (b) performs a number ‘of different
" jobs,  {(c) works very little, (d) has to be dlver51f1ed

If you are averse to hard work; you are (a) lazy,
(b) diligent, (c) a teacher, (d) competent.

To be subversive is to show (a) that you are unconcerned,
(b) that you have a strong sense of responsibility,.
(c) that.you are an expert, (d) that you lac,k'allegi_ancec

A custom that is obsplescent (a) no longer is Ppractised, .

" (b) does not serve a useful purpose, .(c)  is practised
, oxily by senior citizens, (d) is of a foreign origin.

A person who, is venturesome (a) is fearful of taklng
chances, (b) experiehces many adventures, (c) is always
willing to take chances, (d) is involved in arguments .

- An_agent provacateur (a)- does not. get paid for his . .. _. ..

services, (b) 1s a businessman, (c) works for the
federal government, (d) provokes trouble.

A person who 1is ‘vociferous mJ.ght; well ke advised to
(a) ‘immediately pay his debts, (b) work) harder, (c) talf: .
more quickly, (d) restrain his/her e'motions.

- To refér to people as Earvenus suggests ‘that they’

(a) require financial help, (b) are very generous people,
(c) possess more money than they do social graces, ‘
(d) have l:Lttle oxr no educatlon. .

/

'_lm_ ' 'n » . . . ..t
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:Semantic Clues IX .

Direct&"ons- In each of the following sentences, select the

word or phrases that best expresses the meanlng of the vord

underlined. Once agaln, rely on your Gag dlctlonar::.es.-

l. A person would be called a firebrand if he were (a):to
start a fire, (b) to put out.a fire, (c) to be emot:.onally
_involved, (d) to arouse other people to anger-and strife. -

2, A juntd is a’ small gro_up' of (a) idealists, (b) secret
plotters or intriguers, (c) bureaucrats, (d) criminals.

' 4 Facts are used to bolster an argument when we wish to

' ‘3.‘ Language may be cons;Ldered ciaEtraE when it .is (a) loud.

‘and empty, (b) abusive, (c) flowery, (d) ungrammatical .

. (a) take credit for it, (b) show that ‘the argument is of -
: no J.mportance, {c) support 1t, (d) refute. it.

5 '1‘6 brandish a weapon*l is to.(a) display it proudly,.
: (b) hide it, (c) prepare dt for use, (d) wave it
menacingly.. :

6 A confrontation between two parties refers to (a) ‘a figﬁt
: to the end, (b) an informal meeting, (c) a direct encounter
that may suggest both hostility and defiance, (d) an
'arranged meetlng that does not take place. ,
v t .
7. To be apprehenswe about something is to be
: (a) pessimistic, (b) frustratedq, (c) curlous, (4) fearful,.
8y If you react to a SJ.tuatlon with chagrln, you are
(a). dumbfounded, (b) ecstatic, (c) upsety (d) indlfferent.

94 An essay lacks’ coherence when' (a) its verlous paxrts are

not properly related to each other, (b)’ it is both too
-abstract and too dull, (c) it is returned with a failing : .
grade, (d) it contains too many grammatical .errors.

10. A bland object. is one that is (a) tasteless, (b) sooth:i:ng,_

(¢) highly seasoned. (d) fattening.

g : o
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Semantic. Clues III

. - T ' N _‘_r"
‘Directions;" In each of the follow1ng sentences, select thes=

word-or exp_ress:.pn that best completesh the sentence,. mak:..ng

:parrticular referehcé to the ‘meaning of the word underlined.

1. ‘A bhizarre appearance is one that is (a) formal, SR ‘

. (b) appealmg to the .senses, (c) punctual, (d) welrd
e or strange.’ ) . . . '

2, Al tle plans my father had carefully made. eventually
went awry. This means that my father's plans (a) were

complicated. Lo . |
. 10. An astute bu51nessman is (a) lazy, (b) shrewd, e
. - (c) bankrupt, (d) hardvorking.. L , L -
. N . . . . ‘-' o ‘ <' . . :
.. 11, A ‘bleak ‘landscape is (a). desolate, (b) cheerfu;[, T
. (e) chang:.ng constantly, (d) br:Lght. R S T
"_’- - o T“ n , K

N e e

Successful! (b).were a. fallure,__(c)_:were to. be. 1llega1-

- (d) were giverr a good receptlon. A
3. ' An affluent soc:.ety is onefthat is (a) 1ack1ng in moral i
values, (b5 undernourished (c) in declme, (d) prOSperona.

4, A person who belongs to the avant-garde is (a) in the
-upper-crust of society, (b) highly s:.mple, (c) J.nd:.fferent
to art, - (d) ahead of popular trends .

T 5. An arbitrary dec.'l.SlOD. is one that is (a) prejedlced, R
" (b) 1illegal, {(c) 1mpart1a1 or fair, (d) the result of’ R
much study. ) .

ISCA 6. To obta:.n an. objectlve by artifice J.S to be successful .
‘ through (a) native skill, (b intelligence,
(c) decept:.on, (d) sheer determination. ’

7. Wh:.ch of the follow:.ng would be the most appropr:.ate S - 48
‘reéaction to atrocities? (a) condemnatlon, (b) acceptance, A
(c) excitement, (d) J.ndlfference. o

8. A person given to ‘affectations is (a) »living in a worl'd.~
of fantasy, {b) out of the ord:.nary, (c)‘.‘,--optimistic_,,
(d) 'being pretentlous. ' u g :

.

9., A chronic problem is (a) simply solved (b) potentially
‘fatal, (c) one that cont:.nues to reoccur, (d) hopel\essly

s ' . .
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° - "4
A person who spreads as ersmns 1s (a) cq,nstantly
inquisitivey (b) being’ pe551mlst1c, (c) maklng hurtful
remarks, ('a) inoffensive.
To characterize a speech as bombastic is to say that
. » . IR B 1 N . I
it is (a) emotional and exciting, (b) interesting but ,
inaccurate, (c) informative and accurate, {d) pretentious’
and inflated.
. ‘ N
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Semantic Clues IV °

B -
PP

Directions.. In each of the following sentences, Sselect the °

word or expression4that best completes the sentence, making
particular reference to the,meaning»of the word underlined}

Be sure to consult your Gage diotionaries:beforé making your

-

choices..

1. “A person who travels incognito is (a) a stowaway,
' (b) under an assumed name, (o) belng held by the pollce,
(d) espec1ally hoaored with. pralse.'

““2."If you belong to a coterle, you ‘are a member of a

~(a) partlcular polltlcal party, .(b): corporatlon, o
(c) cllque, (d) revolutlonary force., . T

3. ‘Whlch of the. follow1ng would be described as a tzcoon?
.. (3)ra famouB economist, (b) a factory worker, (c) a
pollt1c1an, (d). a hlghly successful busxnessman.

4. A suggested ‘economic program to combat 1nflat10n here

in canada that attracts a great deal of flak is being =, -
(a) approved,; (b) condemned, (c) serlously crltlzed,
'(d) debated, by the public.’

5. A governmental pollcy that boomerangs is sard to be (a)

highly successful, .(b) under étrong opposition,
e (c) .producing a result which is opposite to that 1ntended
' (d) an abysmal failure. . ‘

6. A Eerennlal source of trouble is one that ls (a) partlally

understood, (b) very mysterlous, (e) extremely serious,
(d) continually reoccurring. ' .

.7. The v151t1ng Soviet dlgnltary td canada was said to have

had a grotracted visit to our country. Thus, his visit
" was (a) enjoyable,,(b) long, drawn out, (c) an agonizing
one, (d) dull and boring.

8. The Toronto newspapers'accused the Prime Minister of

-making a discursiye speech during the Premiers' Conference.
His speech, therefore,|was (a) very enlightening, (b) gbt
right to the point, (c) rambled endlessly, {d) extremely

exciting, "

s
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9. The community prepared a rebuttal to. the Commissioner's
- Report on Urbanization. Thus, the people of the ‘ '
"+ community prepared a (a) opposing argument, .(b) welcoming
committee, 4(c) rough draft, (d).£final copy. :

10. It is the weatherman's job £o prognosticate the weather.
' He must be able to 5a) acknowledge, (b) postpone, ‘
(c) predict, (d4) accept what the weather will do.
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Exercise #13

. . ' -
Contextual Meanings - Word Selection

-

. Directions: Select the word that best completes each of the

following statements. Refer to your Gage dictionaries,

please.

1.

2.

4. .

Although the Mayor of St. John's, Mr. Murphy,said that
no city employees would be discharged, it is expected .
that the number of jobs will be decreased through
normal (a) attrition, (b) deterioration, .(c) foreboding,
(d) anzarchy. ' . o . :

In a pluralistic- soclety, with its great diversity of

" ideas, backgrounds, -and 'interests, one can never expect
public ‘opinion to be (a) de5pot1c, (b) audlble,

(c) monollthlc, (d) stagnant. .

A person as orlglnal and tough—mlnded as our Mlnlster of
Education could never be a mere (a) bibliophile,

~ (b)-prophet, (c) conformist, (d) audltpr.

Even though he did not'really know what was going to
» happen, he had a definite (a) prognostication,
(b) premonltlon, (c) scrutlny, (4) pedagogy of disaster.

When\my partner realized that I would. not go along with
-his scheme;-he. then knew that his ambitions to control
the organlzatlon "had been (a) scrutinized, (b) thwarted,
(c) foretold, (d) dictated. . -

CEEAN
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Exercise '#14

. Words that Express Emotion

”‘Directions:' Seléct the proper word that applies to each of

-——the -"speech situations" briefly desbribed.' Remember, there

are many Engllsh words that suggest a way of speaklng marked

‘with a partlcular emotional quallty or backgrOund.

. Words: S . T ) "
1. quaver -
o S I
2. rant . Ty
- ' L W'» R . . Lo w .
3.. racclaim - . . 0L e R
4, sneep ' '
5. ydenouﬁee‘ Ty
6..;intetrogate o . .

‘"Speech situations”

) 1
-

a) ' A warmonger seeking to s;ir up a crowd.

b) A mother as she describes the events that led to the'

“\_~ acgident in which her child was injured.

*

e) | an egocentric person describing his hatred for those
‘ -less fortunate than himself.

df A polltlcal candidate as he criticizes hlS opponent as
- both - unquallfled and corrupt.

e) A television commentator as he expresses great admiratfon
for the achievements of the Prime Minister.

~

L]
£) A member of a provincial investigating committee as he
seeks to get at the truth from.a w1tness.

65
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:= .Exercise #15 - . T _  .-”ff\*
-‘N ‘ . : - ) ’ .
5 Foreign Words in English '

Directions: With the aid of your Gage dictionaries, match -
~--  ‘each-word-or phrase (word origins are indicated) in . T T 7}~-

Column A with' its meaning in Column B.

:

AR T

1. ‘aliés (Latin) - . -&..'masterpiece

};_2; alibi (Latin) b. knowing the right orup:operi‘l"‘; , il

thing to do : S e
do A T
‘3. savoir-faire (French) c¢. genuine T g

7.4, 'bona fide (Latin) . d. an assumed or false name
5% magnﬁm opus (Latin)' e. a plausible excuse

. 6. au revoir (French) f. the existing condition .

. 7. faux pas (French) gq. passion fbf'travg;linéf A
'18;. wanderlust (Ge;mah) " h. .good4bye‘ |

o A:S. scintiila (Latin), i. a giny_spafkﬁ', i

'10; status qﬁd (Latin) - j. a sociai blundér 'i

ok. exact , I ‘ o

' ’ . . . s o

. .. 1. grand -
. . . » . - . >
i

i
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Exercise #16 (a) -

Using. English Idioms

p
"The Fork in the Mother .Tongue", Rusééll_Bakér (pp.- 93-95,
Jenkinson, People, Words, and Dictionaries). , .
Directions: Develop a list of ten idioms and words that'yon '
could héndle in appfokiﬁately the same manner that'Mr.~Békef.
'has'dpne in his essay. Then, using these idioms write yourv}-
own -sentences using these idioms.
/
[ : '
|\'.
: ‘ - '
”
e \\
v i
e L ; : o .7 : o -
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Definition: An idiom is an expression whose .

Exercise §16 (b)

- "Idioms (Idiomatic Expreséions)"f

:>A)bq'dete:mined by an.analysis of the words in it.

. :’l-.

" Directions: Write two sentences for each of the following

idipm&tic phrases. 'Be.sure to give different meanings-fbp

e

the phrases in each sentence.

*?l§;_

spilled the beans .

in the doghouse

: é‘good eqg

knock it off
under thé'counter
tozgo under
wide of the mark
wrapped it upr;
to coun£ out
to go to pieces
cool i% {

go the whéle'hog

a captive audience ’

14.
-15,
16.
17.
18,

19.

20.

[y

21.

22.

23.
2¢.
25.

LN

enter the mainstféam
'a'polari%gd commuhith
biow‘thélfbasf" .
call down '
look down on
call up |
talk around

put over

talk around 3
foot the bill -
out pf whack

tog the Iline

meaning cannot -
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Exercise #17
. e . parts. of the Dictionary
. - . ) ’ . e ' t @ . e
A. The Pronunciation Key . X ‘ ‘e .
Directions: After you have examined both the pfohunciatidﬁ'”
keys of Webster's Seventh New Collegiate Dictionary and the
Gage Canadian Senior Dictionary, identify these phonetical
spellings - (symbols to represent éoqnds and syllables'rgcéivinén
primary and secondary sﬁress). '
. ‘ . X
1. pgp/ar
e = . B ‘
2. nu mon ya ' o B
o / -/ : .
3. prez an ta sh=n. . :
. P _ . §
4. ej-¥--ka-shun .
“ 5, jan/dfs
e . / N 2
6. bu tish. 3an ¢ .
o T)f . A :'._
7. eg zost' or eg zost o
. / . B . , . '. .‘ . . A . i " .
8. mol"ij o LG, o . "
9. kwes ‘chan N ’
. . -
10. si lek tiv @ te , .
-y . < . ‘ . ' ’ . a : :‘ )
! ‘ ’ .
! \ t
' ' ’
"t‘ *
""" v i *, i .,' t L ! " - . 'T"";' s




B.

e e sies e e e em . - . ve et e e b e e

707

" Definitions

.Directions: Using your "Guide to the Dictionary“ in the

‘Gage Senior Dictionaty and Webster's Seventh New Collegiate .

Dictionarx-explaih how the definitions are arranged in each.

- Then;'comparé the number ahd'range of meanings for each of’

these words:

1.0 stamp
© 2. igno;ént-l - L 'f.' = :1ﬁ'
3. gigtionary’. 0
4l 'éuin - tfylflf”';  ;1 ..i  ‘:%:’ B i
5;,,ob§oléte L ' o |
. . . ‘
C. 'Reétrictive Labels énd ﬁsage Notes

’-"l. Using-yQur Gage Senior}ideptify the labels put on]u .

~ each of these idioms or'specific\meaningé?

v . o , -
a) ﬂin the neighborhood of,‘
b) natural: meaniﬁé Ja"sﬁré fuccesg" ) L
q): down in thefmoﬁth | ‘ |

- d) nice: meéﬁing"fmodest“ or "reserved"

' %. .:e)' brin§ out | |
| ' y :
4 1
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" Exercise #19°

A. Homographs o ' IR
1. These are words with exactly Ehe same spelllng and
often with the same pronunc1atlon, but with different meanlngs

and orlglns.

‘&. ) » e

» [y

2, Thus, there will be separate entries for these words

since they are really different, although they look alike on

the éuffece.. _
. B

3.- Most "dictionaries list hdmogréphsk;n historical order{

this means that the earliest meanings are given first, and
P ‘,'_ - v -

“the most recent ones last.

L
RN

4. Remember, don't chOose an adjectlve meanlng when the
word you-are looking up is a noun or a verb.
A~ S
DireCtions: Reference eech of these\words, and note the
homographs listed foxr each. Ciearly indicate the part of -

sﬁeech for each.

t
: - "
"l, -rung -
2. see
3. EEare
4. stake. . : L
5. reel - ,:.,~ - ;1 ::: I i .
6. saw ' ".“.. RS ‘.'., jl': SRS
7. angle : | | S :7': ‘
| | o\
: \

Pq‘~ (: 4

S

- s A
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% N . " Exercise #20 :
L B ' ,
? n‘ ) :: . . ‘- ..,. . L . ' o
: _“fopict Status Labels. - . - . .. .. T
| Direations: Using both your Gage Senior Dictionary and
! ‘ ‘ : S o
| - WII (Unabridged), identify the labels placed onithe . . . .. .. .. _ . .
\ }- folleowing words: (Account for;poséiblé aifférences.) o )
: . P o . 5 ) ; R
: - LR
R 1. . holdup e A
P S -
: 2. :neck (v.)
! E 2, ;dud (failure) I S S 5&7 '
. 4. ?duds (clothing) . ' L ":
& 5y swell'{stylish) R - ?
- 6. pinhead | E
; % : 7. shyster ‘ B , ¢
P o B ‘ Co . -
Lo 8. slob . A ' - o S L
[ ' ' . ' )
b
B
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. Exercise $#21 ’
; _
_ Lo '~ Synonyms ‘and Antonyms L BRI
i S o i ' . : , 2 R

Directions: Give two synonyms and one antonym for each of

]

\ ' the following words. Be sure that these synonyms and

antonyms help to clarify the originai words. Use your Gage.

. "

Senidr or Thesaurus.

o ! '
1. transient =~ .. - 6. hazy -
) ‘ ‘_ ', 1 - . . .“ . ’ A ” w
©° [ 2¢ boorish . R 7. censurable.
) “ - . o . .
3. impolite . » .~ 8. -inveterate - A
4. .swank . 9. reprove™ g >
5. reprehensible 10. vexation TR
o %
L
ape v
, .
. o LT
% o :
' PIS
. i:;_u 3'
. ‘ ) 3
\
' - .
f i’ ¢ ’ ’ PO : .
i
1 P’ “:
. . ’ ) “
« . :
[ i o -
3 ’ i
‘ P E
- . }3 ’ '
- [ *
o ™ R
, - S X T




';{. s & .,.-...._.._..........jm ey [ e i et ot i e e S et e e - s PR
" .
-...4 "
. . 75, ;
{ o
1 ) _ Exercise #22°. ‘
. - - Ve
2 Locating Synonyms and Antonyms in the Dictionary
‘ Directions: UsiI{g your Gage dictionaries, select the .two: )
. ' s . » - . A
’ words in each of the following groups that'-,)_ar,e either
. synonyms. or antonyms. \Then, identify the relationship of
B .\“,“ ‘,'.. . . . ‘u " - “‘
( each p&;‘.r of -words seléﬁed. : » h
, 1." (a) credulous, (b) credo, (¢) creditéble,~ N
4 t . ) . - . - '
? «(d) credibl&e, (e} ‘unbelievable
. ) ' ) ' — . N : Il .
. “2. (a) dissent} .(b) defer, (c) depress,
_ -(4) defdr_lct; (e) postpone. | !
L‘ ! . : - N
‘ 3. (a) envious, (b) factional, .(c), aboveboard, .
,(d)«'exterib"r',‘ .(e') clandestine ‘ «;'.‘;_:
.4. , (a). defector; (b) 'spy, (¢) gourmet, .
. . : : - . 7
] (d) deserter, (e} spoiler ey
¥ ' . ‘ ,
' 5. (a) whine, (b) quail, (c)} cringe, '
-{d) surrender, (e) cease-fire ‘ o ' ) .
" L - . - - : . . ‘v
". » s .
b e e .l‘ ”.' ’
i ° - 2
-. . rd 'J'.
4 ) N . Y . “;_f.'
1 : x ~'
.‘ i‘, s
N ' . ‘A - . ‘ “
1 s ' ' '
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Exercise #23
N 1
Directions: Using both your dictionary and Thesaurus,
identify a synonym to fit each of these sentences.
B ) ] C. . .
3; He'had no particular news. , o
2. He was stingy in his dealings. .
3. He lives in a ffngal manner. f
'j4. The'appéarance of the old house forebodes danger. "~
5. Fate was determining the man's future. . -
.————f*f——————~67——ﬂétty—sauntered—to~her7£rienéis—house. N S
. Note{ .Bé sure to make your synonyms in the same form as the
— o underiined:words; MR L D g
. | .
; N i :
" - . -
) »

[ .-

P

e e
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. Directions: Students are asked to read the -introduction

to two of.tpe following dictiqnaries;

l'
2.

3.

' Webster's Third New International Dictionary

we et Sy

73

“Exercise- #24

Webster's New World Dictionary

Gage Senior Dictionary

Samuel Johnson's Preface to his Dictionary of the
English Language - ' :

The Dictionary of Newfoundland ﬁnglish :

Compare and .contrast the role of two of these dictionaries.

(Wwhat does each aim to achieve?)

Are these dictionaries descriptive or prescriptive?

Why?
N 1
)
~
: a
[}
.
» !
1 i
A N
i,
. .
! ' L
. ";‘
¥ - . .
4
i ' \ l.
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Exercise #25

Topic: Euphemism and Hyperbolev

DireEtions: Read Mark Twain's, "Buck Fanshéw's'Funeral?,

(in Essays on Languége and'Usage, eds. :Leonard F. Dean and

Kéﬁheth'G. Wilson, N.Y.E:Oxford University Préss,7l959,

| pp. 302-305). Then, answer the follow1ng questlons-

\a
1. Why do the speakers take so long before understandlng
. what the-other means? ‘ - C=

»

2. What are some of the examples of hyperbole 1n thlS

Y [

rew® et fommta

PR

short—story?A - : 2

L]

3. What are some of the examples of euphemlsms in thlS

short story? . . ¢

4. Have you had similar experiences with teachers, doctors,
mechanics; etc.? Explain briefly two of these
_experiences. g ’ .

s -

b Y

To the Teacher:

'Hyperbole tends to give an exaggerafed,or magnified
status to the things they name. This enhances the position
oi status of the’Person who has'fhe.thinos-in question, or
is employed in the occupation-in question.

Euphemlsms tend to be substltutlons for other terms

. which would seem offensive and condescendxng. They are

" attempts to suggest'that those who own certain pres or "

L L | ~ .
things, or are employed in certain occupations enjoy a spatus.

LY
-

s;mllar to that enjoyed by the more pr1v1leged groups in our

society. (e.g., "sanltary englneers“ - for "garbage—coflectorsﬂ

]

\ - . e

. . %} . !

P
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{ Student and ‘Teacher Sources: - = ’
: . .
1. Greenough, James Brockstreet-and George Lymann
Kittredge. Words and Their Ways in English Speech. New
York: The Macmillan Company,.1961. Coe
-
2, Funk, Wilfred. Word Orlglns and Their Romantic
e a Stories. New York: Grosset and Dunlap, 1950. ' ,
g K- ‘ .
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Exercise #26
) Topic: * Finding a Word in the Dictionary though You Cannot .
Spell It.. ' ' ' ‘
. \" . ) - . 'V N o
g : ‘ >
Directions: Use your dictionary to complete these spellingss
g "l. ber__ve . 6. gl___se B :
2. chatt__ 7. im__in_tive :
‘ 3. cher b m _ 8. inq___ition .
4. conj_n-tion ‘ 9. mef.__c_oly '
= (nd Py - S Y M -~ y
. e LUL .l.__l_ LV e Pdu\_l._
;
.
U .
o > ’ \
k ‘L -~ ' . ‘. . -
) g \ ‘ !
‘ p \
! ' . N » l’ . » '
. s : r .
- ‘ Lt t
. v - .1 Ce o o " 1 < {\? r. i '
‘:“‘ ' ‘\l " . ) ..AA. (.: »‘ '- ‘ ‘ , \ . H , o} .
- e , - S e . - . P
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. . Exercise $27 ., - -

Topic: ‘Historical Development of Words - e
: - e )

Directions: Us.incj Walter Skeat's, Etymological Dictionary

[ . . -
of the English Language, or the OED provide both the older’ B
meaning for each word, as well as its newer meanin{.].ﬁ . .
) e . } ' ‘
ot >~ 1. starve
2. . drench ‘ ‘
3.7 bless e ’
. y ' N &
- - 4. husband - .
. 4
5. ghost - :
6. marshall ’
. 7. sandwich ' - . ]
8. salary . ‘ ‘ ‘.
L
; 9. tantalize . .
> L
10. journey - :
~ - B ,
-~ ""
- ) S\ E
) ' - ;1’1 .G. ) . "
R L . . ' i Cl
T . to
v B . - . -
: ‘ i | ‘ : . b
’ ' oo T ‘
-A' ' ) e ~
.- a l,?‘
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Exercise #2 8"

Word Histories (Etymology) . =

- Directions: Trace the history of the following words using

the Cohcise'Etymologi-cal Dictionary, or the compact. edition

-
of the OED.-"

-

11. eh’
12. humor ’

13. weekdays

14, émmaus_

b ' R
'l. ‘vacation
" 2. perfume
3. * Lucifer
4. _carnival
5. passion'
6. gook.
7. ally
8. ;gale
- §. scuba -
wagon

10.

15. " naughty

16. .‘insect
. 17. woman

18. stupid

19. gossip

Suggestiori: Be sure to choose only a few of these in your

small groups before reporting to the entire

class!

e wv——_a b

[P U
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; Exercise #29 ‘
H B \
: Using The Oxford English Dictionary o )
) L (2 Volume Edition) .

' Directions: ‘For each of the'following words, develop as

; complete a history-as po'ssibl'é‘& (origins) . - ' ..

;; | - ',f S . A

} o . ) . LS . . . .

gonging ‘ - nibckingbird . ‘

: ; - . . .

! lynch ; perfume . )
f. © bluff o . Lucifer
i s . . . .
o . . . .
Do popcorn ¢ y S vacation
\ charley horse i maladroit-adroit (both)
boob martinet _ . ' - December : : .
1 E : ‘ v Lo .

! . - . . . » X .
P incognito ' ‘ interest : . oo
§ liquor 1 - hoodwink : SR 2
B LIS . . . ‘8 ! . TE“':' .

o . eavesdropper petticoat = .

i ) , . . . . o o

. i assasin - N . idiot

: ¥ , L e . 2 . . e o D ) ' E
o fond , , - gemerous\_. : . L
| t ; | .. . . L. . L R . » .
Coo handsome . . ~  hobby o . .

| ‘ o ‘. . ‘ .

i! . clumsy R

! - 4 e - -

. \ '

: ' A

. Suggestion: Once again, choose only a few at-a time when '

A Al . . .

! . : =~ . * . . ’ ’ t !

f - . working within -your small group. . o .

- . . - - ’ ' = Lt
. ‘, * / - ,

{ \ :

:\ ! ' - . ' ES * &

t . ~ = . . ,

. i - L "h‘
P : ’ : 1 :
: o L ' .- ' ‘
A Ty 0= toe - N t
§ N o . ‘ '
t + N ° 1 » 9
h ' . .‘. ' s g ! : . ,
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. -Exercise 30

- Directions: - Identify both thq‘ origina'l meaning. of each word,

aloﬁg with what'ianguage it came from. Consult with. your

-

" . Gage dictionary or the OED |- Shorter Edition.. .

- - .- § L€

1. aleohol . - b11. ohina.
2. ca;a(ran. o | 12, corvette
3. | gum o ~ '13 . ‘éxcheque..r N

4. lemon . e | 4. f£irm (a business, -21225)
W . - 5. orange. | ‘ ' " 15. - hazard
‘,6. . parade - 16. loot
7. ri.s'k . . | 4 | 17+ paéef- R ‘ :

8. robot - 18. -assassin . L ,

9. tomato . b _ " .19. cartoon

. - . - ) s LT - Y N oo
10. vampire . 20." sputnik
) = . S .
i ’ - 0 * : . . M
~
.
.
.
.
P
. 1}
. .
.
.
. I
. .
L )
K J - 1
. .
)
.
.
. ¢ w
. .
.
. ~ - R .
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Exercise #31 .

Word History

e g e

85

Directions: For each of these words, write a brief history

which indicates both its original source and meaning and its

present meaning in modern English.  Use the Concise OED, or o

+, #Skeat's Dictionary.

1. #hug
2. budget
.3. abrupt
4. achieve RN
5. ambition
. 6. calculate
cancel
8. spinéter
9. disasfer

minature

.
.
.
.
‘I
.
Al
.
~ : -
,
-
L]
1
.
Af
. "
"‘
b -
.
. .
- ; L
) R Peem

R TR ORI G Y

o
11. villain
12, locomotive A
13. ‘horizontal . .
’ 14. handicap. '
15. optimist ’
16 answer .-~
'177 balance
18. boycott . -
19. lace - » 0
.20, ‘bugle '
‘;}\ | . .;'
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Exerclse #32

Bl
r

Directions:. Give-the derivation and original meaning of

. each of the following words:

. badlam

cur few

fee

_infant

abominate

ambulance

'100
‘ilo
A P2

13.
~14..

9.

" precipitate :

panic

.procrastinate,
record 6
salary

subtle

journey » ,

15,

manufacture

16..

-supercilious

volume

\

A

N

" Directions: Identify the connection betwe‘en each of the

foilow’ing pairs of words:

l. atom and epitome -

2. candidate and candid
. mnrrtm;%ml‘ackﬁ:sﬂeége R Lo

4. héarsg and rehearse - } R
5. ‘torture. and t;.ordh - .

" 6. vaccilnation

and bachelor .
., . . E . .\} . - “.
¢ . v N
Y : . :
» .," ' ¥
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. Exercise $33 -

.
~

Language

¥
kY

‘words came. Next, group those words from each country, and

language. (e.g., from the French words that covnnoi;e a

.Topic: Fokeign Influences in the Devei'opment’o.f tl;xe‘ English .
. Directions: Identify the langua‘fge from which each. of these . N

.eiplain what contributions these cdun‘t‘ries made to our

déilreloped culture, "dining" -"'c‘:disine"), Remémber, always be
“ ! B . ) .

1l.
12.
13.
14,

15,

i6.

1

r

- bonanza 18.

colonel 19.
tycoon 20.
" bum ¢ | 21.
pret‘z‘el ‘
squash 23,
obnoxious = | 11:&24‘;-
wrangler
canoe 26.
uncle 217.
skirt 28..
prair;ie . .
pizza

toboggan '

music ) B

'bee.__f_. A N o .

-

22,

25,

; frankfurter

~§ure to identify the ultimate source (original) of thesé words.

noise ~ nuisance
piano
‘bracelet

uloafe:

sextet
story S

ouch

kindergarten

N
altar ) "
hahﬁurger 3
school L o
parent

.. stampede

. P

sky

veal . - . :
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"Exercise $34

M@W" . .

Usmg ‘the Student Edition of the Gage Dictidnary

of Canaddianisms on Historical PrlnCiples

'pirections: Identify the mogt common meaning :for each of the ‘

‘foilowiné,wqrds found in .your Student Edition:
J . ' ce T

\/ barrasway. = . ' Lo
. . : . : ¢ .

2. Bostonnais

4, Canada

(FN

5. chenal (Be sure "to cross-reference y\gith the.yord;, '

"syne"™ - definition 2.) Why? -

Q

6. coon_ely
7. ,’crackﬁie
8. cream (sland: hockey)

5. crunnick - What would you be handling?

10. Eskimo (Be sure to traee the origin of this word ‘)

. ]
12. - Franglais - What woul& you be?

11. fishing admiral - What was the reason for such authority.

13. grunt (Compare with the -usual definition_of- this yo-ra-:)

o

14, habitant and Habitant - Who were they?

- 15, herring-choker (Compare with the igrm, "pea—souper" -

What are they both examples of?)

16, - import - (Compare its usual meaning with its specialized

definition ‘in Canada.)

17.. 'jackpot - (Be sure to note its unique Canadian meaning

as compared with its usual definition )

P
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"19.
- 20.

21,
22.
23.
24,

26.

27,
.29.
‘ - 31.

34,

35.

- Johnny Canuck =
- jowler - Identify its origin. -

flacrosse - Cross reference w1th "boggataway"

25.,

. its meanlng..

1

. Man". . . . . B . : o,

304

32.

“serviette - Identlfy its orlgln.'

36. -
-whole shebang

37.

~

Jlnker - What relationship ls there between thls word
and -a "jinx"?

(Compare with "Canuck"., definition 1,
Why’)'»- Tl '

Johnny Crapaud - Who was he?

Why is this ‘term ° -
derogatory? Co .

.

Kabloona

kudllk - What is’ its-origin? What is .it used for'>

.

Why?,
llveyere - Identlfy ltS orlgln ‘

lolly - What is it?
cross-reference with

It is. unique to whom? -Be sure: to
“fra21l“ - Why? -

Manltou - What is 1ts orlgln? See_the'léll quote:for I L

raising bee - What happens at such a time?

Red Indlan - Who were they’> Trace the origin of "Red"

.rink rat -'Who is he? o ', o S e L i

.Sasquatch - Identlfy 1ts literal meanlng e ' '

sault - Identlfy and glve its orlgln. R f '.', '
What is thevAmerican' - S §
equlvalent? i - ,

Shagalasha - What is its orlgln? The term refers to o .;Q
whom? } . Lo . e -

shanty - Identlfy its orlgln.

shebang - Note especlally the Newfoundland term, "the ‘
(deflnltlon 2) . . .

shivaree -- Identlfy its orlgln.

What was it? (note
especially definition 2). . :
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38.

39.
~40.

41.

42,

- 43,
44,

45,

46.

47.

48,

* . ' '
- . . . .
s - . N .-va'

skookum tumtum - What kind of person does this term-

refer to? wpy?
snye - Identify its origin, and its specific locality.

Sourdough - Identify its orlgln. Cpmpare.définition
l(a) and 2(a). Why? . 7 CC

sparrow - To whom does the term apply? Be sure to
cross-reference yith "chlrper" Why? C
( N

tickle - This term is unique to what area? Cross-

reference.with "tickle-ace" Why?

toboggan - Identlfy 1ts orlgln.

tuque - WAZt is it? Identlfy its. or1g1n.
V1ce—adm1ral - To whom does thls term refer? Why?1‘

voyage - Compare its usual meanlng w1th its unlque“

ﬂNewfoundland deflnltlon.

voyageur - Cross reference with "porkeater". Why? .

wawa - Identify its origin.
. - -

1 -

%o

x5
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v L+ pxercise §35 ) L T o
o Newfoundland Idioms (Expressions)
’ . .
- . . .
‘ Directions:  Identify what each of these Newfoundland idioms
refers to. Be sure to consult with your family and friendé.‘
) You are not.expécﬁed‘to identify all of these! -
l. breeze
", G
2. -paddles, .-
3. hatchet = Ly e e ‘s-“”l' f: f“:- S
TS 4. skiff . ,
5. string - _ L e -
S Lo S

12,

13.
14.
15.
16,
[ 17.

.18,

'1:9.

0.

" church - a - tuck - L I o ' L

puckerin' or turned over

humgumption.
braffus
-bleaqﬁer
puff-up
“lund
.scroggé ‘ < '_‘ : .
barbef |
bangbelliesﬁ
b;s or baz ("baz.marbles")

anigh ) o
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. ; . ,
Loe 21..,‘ bub:le;ﬁ - squeak . S | - S
S e 22, b}xsh;b'ofx:t ,.} S ‘ |
'23. clever - e.g,, ,'How's your ‘rrlldt'he;?'{ "'Oh," she's clever." X
| (This meaning h_aé- nothing to do with being "skilm), é '
e _24. disrember * : ' | . T

25, give us thg vbféelz'e.'.
v 26. hugger,}nugger
« ‘ | ’ 27 oh fny own ﬁooks
. * 28, whitenose
.' 29, down 'dru'me"s. g

L. .. " 30, breasted - e.g., "L'd be som(;;}breas'ted’ if you péssed "
5 S * your exams." T gt Co. LT

- L.
RN

!31.“' devil'$ pelt | ‘ ‘ ' o L R
. 324. slihge ' i | - |
33. éilderoy' .

34. £iery glutch. - o | ; A

\'\ "35. moékbeggar

™

ey - - B - P f e e “ P , e e e a



1. buoy S SRR X o
2. gurt -

.3, vat

4. vog - )
5. vuur = - B ' e Co s
6. Dbile ' e -
a . 't
7. ile
8. oi'm
4
-
* \ s ! » .
‘ . v
’ - '
l‘ ) ; i
N [

l o T -
‘ e L BT O
o T E;Zercise #36- - " oo Do b
L T S ST s
. ) ‘Newfoundland Di'alect / i ° '
Source: '"The Dialect® of Newfoundland Eng&.:.sh" : (G M. Story
C in Language in Newfoundland and Labrador:. — N
) Prellmlnarz Version, ed. Harold J. Paddock, .
. v~ ., Department of Llngulstg_cs, Memorial Unlversn.ty of . S
T . Newfoundland 1977, pp. 74- 80) R N -
] . - emLt . = b ' . ‘ A °
o n-‘ L , '. S .
Directions: - Identify the comnon Engllsh word that each 'of' 7|
) . o
. these Phonetlcal spelllngs represent as - they are spoken 1n', L .
. / .
'a " Newfoundland dlalect. R ST o

o,
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Lo Essay Ahalysis ;

L 5-3.A4!'Pd],itics and the Enél;i.sh L'an‘g"u';\ge ",’ .
v .Ge'org'e' orwell ° ]

o ' - - >

~

Most people whb,b&tﬁer witl{ the matter gt .all wduld

. admit that the Eriglish .language is in a bad way, but it is

‘. generally assumed that we cannot'by cohsciqus action do

. é}nytl;irig ahou_t it. oOur civili'satilc:)n"_is"decade.’nt, ah'%ourl
laﬂguaije;-so the 'grgument runs--must inevitably share'.‘ in the

'general collapse. It follows that any struggle.against the -
f -. . - ~ e .

abuse of language is a sentimental archaism, like preferring

candles to electrig:i light oz hanscm cabs .to aéroplanes. o

I

Underneath this lies the half-;iénscious belief that language

our own purposes.

. Now, -it is clear that the decline of a language nip's.t

l

uitimaﬁely have political  and economic causes: it is not due °

simply to the bad influénée of this or thaf_ .individual wfiter.
But an effect can become a cause‘, reinfoicing the original’ |
cause and producing the same effect in én i,nt'ehsif‘ied form,
and so on Tir;def?i‘nitely. A mc;_xfx__may take to drink beE'iauée he
feeié himsélf to be a failure, and then fail‘A all tile.more
completely be;:ause he drinks. It is rather the same tliing
that is happening to the English lar;_éuag;é. It bec.bme'rs ugly .

and inaccurate because our thoughts are foolish, but the

4

is & natural growth and not an instrument which we shape for .

2 i

l .

ir



"

R . : « . . . ,
' . . . . . . ,-6

B slovenllness of our language makes it easier for us to have

fOOl.‘LSh thoughts. The pomt is that the process is '
.ivrever51ble. Modern Engllsh, es_pec1a11y written English, is

° -

: full of bad habJ.ts"wh:Lch spread"“by 1m1tat10n and which can

be avo:Lded if one is w:n.lllng to take the necessary - ‘trouble.

If one gets rid of’ these hab:.ts one can think more clearly,

‘polltlcal regeneratlon- S0. that the fight agaJ.nst bad
_‘”Engllsh is. not frlvolous and lslnot the exclus:.ve concern of -
\professmnal wrlters. I w111 come back to thJ.s presently,
and I. hope that by that tlme the meanlng of what I have sald
here W111 -have "become clearer.. Meanwhlle, “here are flve

+

2 '5 spec1mens of the EngJ.J.sh language ‘as ., 1t is .now habltually
= KL . B [‘ \

i J

P
"

wrltten. ° .
. - ' ' ' 5 -
e 'I'hese five passages have not been plcked'out because

) they are espec1ally bad--I could have quoted far worse if I

' 'had chosen—-but because they J.llustrate various of the mental
vices from which we not suffer. They are a llttle below the

average‘, but aré fairly representative ‘samples. 1I_number

- . them so.that I can refer back to them when necessary:

1. I am not, indeed, sure whether it is not"
_ ‘ true to say that the Milton who once seemed not
o " unlike a. seventeenth-century Shelley had not
become, out of an experience ever more bitter
in each year, more alien (sic) to the founder
"of that Jesuit sect which nothing could induce
- him to tolerate.’ .

0 . Professor Harold ‘Laski’ (Essay in Freedom of

, Expression) .
. . N Il

96 .

.and to thJ.nk clearly 1s a necessary flrst step towards . .

Ao
.

.
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2. Above all, we. cannct play ducks and drakes
with a natlve battery of idioms which prescrlbes

- such egreg10\7s collocations of vocable s ‘ag the

Basic put up
for beW1lder

with for- tolerate or put at a loss.’

Professor Lancelot Hogben (Interflossa)

‘3. . On the one s:.de we have the free personality:
by definition it is ‘not neurotic, for it has
neither confilct nor dream. Its desires, such as
they are, are transparent, for they are just what
‘institutional approval keeps in the forefront of
consciousness; another institutional pattern -
would alter their number ahd :LntenSJ,ty thexe is

" little in them that is natural, irredtucible, or
- culturally dangerous. But on the. other side, the

social bond|itself is nothing but the mutual |
reflection of these self-secure J.nteng.t;Les.
Recall :the definition of love. Is not this the

- very plcture of a smdll academic? Wherxe is there

a place in thls hall' of mirrors for elth,er

: personallty or fraternity? .

Egsay on| Psychology in Polltlcs (New York)

|

4, All the "best people" from the gentlem_en's

- c¢lubs, and a.ll the frantic Fascist captains;

united in common hatred-of Socialism and bestial
horror of the ‘rising tide of the mass revolutionary
movement, have turned to acts of provocatlon, to
foulr 1ncendiarlsm, to medieval legends of po:n.soned
wells, to yegallse their own destruction to.
proletarlan organlsatlons, and rouse the agitated
petty-bourge01se to chauvinistic fervour on .

behalf of the flght against the revolutlonary .

way out of the crisis. -

Communist painphlet.
5, If‘ new spJ.rJ.t is to be lnfused into this

'0ld countr}‘ there is one thorny and contentious
reform whléh must be tackled, and that is the

humanisation and salvanisation of the BBC. Timidity

here will- Eespéak canker and atrophy of the soul.

. The heart of Britain may be sound and of strong
- beat, for instance, but the British lion's roar at

present is |like that of Bottom in Shakespeare's.
Midsummer Night's Dream--as gentle as any suckling
dove. A virile new Britdin tannot continue-
indefinitelly to be traduced.in the eyes, or rather

ears, of the world by the effete languors of Langham-,

v
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7" *Place, brazenly masqueradlng as "staﬁndard Engl:.sh"
When the Voice of Britain is heard at nine o'clock,
better far and infinity less ludicrous to hear
ditches honestly dropped than the present priggish,

- inflated, inhibited, school-ma amJ.sh arch braying
of blameless.bashful mewing maidens!

Letter .{n Tr:.bune.
« Each of these passages has faults hf ltS own, but,
qulte apart from avoidable udllness, two dualltles are- common

)

to all of them. The first is staleness oé :Lmagery. the °

other is lack of‘precisi‘on The writer e/lther has a meanlng

‘and cannot express J.t, ox he J.nadvertent]Jy says somethlng

else, or’ he J.s almost 1nd.1.fferent as to whether hn.s words

mean anythlng or not.‘

i
Thn.s mlxture of'vagueness and sheer

J.ncompetence is the most marked characteristlc of modern

Engllsh prose, and espec:.ally of any klnd of pOlltlcal wr1t1ng o

As soon as certaln topics are ralséd, the concrete melts 1nto

A
‘the abstract and no one seems able to thmk of turns_ of sp’eech

that are not hackneyed: . prose consists less and less of words

'chosen for the sake of the:.r meamng, and more of phrases

tacked together llke the sectlons of a prefabrlcated hen-house.

i

I 1list.below, w1th notes and examples, .various of the “tricks

by means of which the work of prose construction is habitually

‘dodged:

~ Dying metapho‘ rs.

‘A newly invented metahho'r assists thought
by evokn.ng a v1sual 1mage, whlle on the other hand a metaphor
which is techm.cally "dead" (e.g. - lI'OIl resolution) has in’
effe?ct re\;erted to be1ng an ordlnary word and can generally
pe used without loss of vividness, ‘But’ in between these two

classes there-is a huge dump ‘of worn-out metaphors which have.

‘
[N b
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‘ lost all evocatlve power and are merely used because they .

save people the trouble of J.nventlng phrases for themselves.

‘Examples are: . Rlng the changes on, take up the cudgels for,

[N u

~ toe the line, ride roughshod over,,.stand shoulder to.

)
1f.

" shoulder with, play into the hands of, no ake to. grind,

grist to the mill, fishing in-troubled waters, rift within.
; st .

the lute, on the order of the day, Achilles’', heel, swan song,

hotbed. Many o,f these are used without knowledge -of their
,———T - o ’ ~ ’ '
meanmg (what is a "rlft" for inztance?), 'an'd incompatible

Jmetaphors are: frequently mixed, a sure’ 51gn that the wrlter C

1s not J.nterested in what he J.S say:.ng Some metaphors now

3

N .current have been tw1sted out of theJ.r orJ.gJ.nal meanlng o

*

w:.thout those who use them even bemg aware of the fact. f‘off

'S

‘-_“'example, toe the llne is somet:.mes written as tow the llne. i

Another example is the_hammer and the _anv:.l, now always used‘f,
: with ‘the implicatlon that the anvil gets the worst of it._'
| In real life lt is always the anv:Ll that breaks the hammer, ' i
never .the other way"about: a wrlter who stopped to th:.nk

.. . 4 .
.‘ what he was saying would be,aware of this, and would avoid

‘ pervert'ing-the original pﬁfase. } ' o N

. Operators _or verbal false llmbs. These save the ti:Ouble of

‘v
.

'.plckmg out approprlate verbs and nouns, and -at the same:,.
t:n.me pad each sentence w1th extra. syllables whlch glve lt an -
apgearance of symmetry Characterlstlc phrases are- render

lnoperatlve, mllltate agalnst, prove unacceptable, make

contact with, beiubjected to, g:.ve rise to, : glve grounds for, .- *
< K . D o 3 i‘ - n - ” L

I C ] -.g
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-+ have the’ effect of, Elay a leadlng part (role) 1n, make

) 1tself felt, take effect, exhibit a tendency to, serve the,

-gurEose of, ete., etc. The keynote is the el:.mnf\’.\:l.om of
simple verbs. Instead of being a smgle word such as-

. break, stcSp, spoil, mend, kill, a verb becomes‘a "phrase,

made up ©f a noun or adjective tacked on to some general-

'

- purposes verb such as prove, serve, form, play, render. In -’

addition the passibe voice is ~wherev_er1 p'oss'.ibleinuse_d‘in
pi'eferepce‘ to the a}ctive, and noun construction are used
1nstead of gerunds (by examination of J.nstead of baw examlnltg)
v 'I‘he range of verbs is further cut dz;wn by means of ‘the -ise
'and de- formations, and‘bapal ‘statements are- glven an
;: | appearance of prqundity by. means of the non’ - un- 'formeti'or;.'.
- Siniple conjunctiqne and greposition‘sv a:;ehreplaced by such

phrases as with respect to, havirig regard to, £he fact, that,-

-y
by dint of, in view of, in the interests of, on the hypothesis .

L

that; and the ends of lsentences are saved from anticlimax by

P

such r.esounding'coxmnohplaces as greatly to be desired, cannot

be left out of accouht‘, a development to be expected.in'the '

near future, deserving of serious consideration, brought -to-"

<o

e a_satisfactory conclusion, ‘and so on and so forth.

Pretentious diction. Words 1like phenomenon, elément),

R} individual (as noun) , objective, categorical, effective,
o

virtual;, basic, primary, promote, constitute, exhibit,

-
C

exploit, utilise, eliminate, liguidate, are used to drés‘s_

up simple statements and give an air of scientific

ke
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o

.,'1mpart1al:.ty to biased Judgements. Adjec'tive’s like egoc': -

i
maklng, epic, h:LstorJ.c,‘unforgettable, trlurm_: ant, - age-old,,

Al [

1nev1table, J.nexorable, veritable, are used to dlgnlfy.the

t

sordJ.d processes of 1nternat:.ona1 pOllthS, whlle er.tJ.ng
-~

that aims - at glorlfylng War usually takes on an- archalc

colour, J.tS characterlstlc words bemg, realm, throne, .

"charlot, ma:.led flst, trldent, sword, shleld, buckler,

y

.-'banner, jackboot, clarlon. Foreign words and expressmns

‘such as cul de sac, ancien reglme, deus ex machlna, mutat:n.s,a a—

mutandJ.s, status quo, Glelchschaltung, Weltanschauung, are

.used to glve an air of culture and elegance. Except for the '

\ <

~useful. abbreuatlonsbl e‘., e. ., and etc., there J.S %o real

need for any of the hundreds of . forelgn phrases now current

1n Engllsh Bad wrlters,‘ and espe01ally sc1ent1flc, .pol:.tlcal :

T SSMae 3
- - “‘«qu\.."' 'f ’~ '”

and soa:.olog:.cal wrrters, are nearly always haunted by the

notJ.on that LatJ.n or Greek words are grander thaﬁ'“Saxom ones,:

,and unnecessary words lJ.ke exped:.te, amel.lorate, predict,

extraneous, derac:.nated, clandestlne, sub-acLueous and hundreds

.

of others constantly gain- ground from the:.r Anglo-Saxon

: oppos:.te numbers. Theqjargon pecullar to marx1st wr:.t;ng

. (hyena, hangman, canrr'hl, petty bourgeou, these gentry,

‘Alacquey, flunkey, mad dcg, Whlte Guard, etc ) cons:.sts‘

largely of words and phrases translated from Rusman, German

']

' or French but the normal way. of comlng a new word is to

use a’ LatJ.n or Greek root wa.th the appropra.ate aff:.x and,.

where necessary, "the —ise format.'l.on. It is often eas:.er to
i . : ,

+ .

.

Sy, ..'
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make'up words off this kind (deregionalise;,impermissible, . o f

extramarital, non—fragmentatory and -so forth) than to think

. ~ up ' the English words that will cover one's meaﬁing. The -
N S ‘ ' -

ity result, in general, is an increase in slovenliness.and .. -
.\i”\ ,‘.‘ . N ) ' e ' i ' .‘ ’ q :
D -5 -A: . : . ' )
W g vagueness.
I SN .
- Aax e Lo . o '
o Meaningless words. In certaln kinds of wrltlng, partlcularly

"in art cr1t1c1sm ‘and llterary cr1t1013m, 1t 1s normal to come

:f; "'3 o across long passages which are almost completely lac 1ng 1n

J

meanlng. Words JLlike romantlc, plastlc, values, human, dead,

«f ,:» ’ sentimental natural, v1tallty, as used in art cr1t1c1sm, are-
L Zaary —
strlctly meanlngless, 1n the sense that thex.not only do not
~— t -

only point. to’ any dlscoverable object, but are hardly ev n o C
expectéd to do so by theareader. When one crltlc wrltesf

"The outstandlng features of Mr. x s work is- 1ts 11v1ng !

quallty", while another wrltes, "The 1mmed1ately s&ﬁiklngg

ORI SN

th;nk about M# X's work is 1ts pecullar deadness"L the

Jer T

K L . -xreader accepts thls as a 51mp1e dlfference of oplnlon. 1f

‘words llke black and white were 1nvolved 1nstead of the

f‘l jargon words dead and_living , he would see at once that '

, language was_belng used 1n.an improper way. ‘Many political
ruwords'are.Similarly‘abused.' The word Facism has now no "
. ' 'ﬁeaning except in so far as it signifies "something not

. ‘ 2 - . L <
v A desirable”. The words democracy, socialism, freedom,

natriotic,'realistic, justice, have each of them several

L r“ dlfferent meanlngs whlch cannot be reconc1led w1th one

e ' another." In the case of a word like. democracy, not only is C

T H

there no\agreed deflnltlon, ‘but the attempt to make one is

Nt T et < o aa

< ‘e L
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_resisted from ail'sides.l It.is‘almostfuniperSalfy felt that.

when we oall a oountry democratic we are prais}ng3it:

consequentlp the defenders of evefy_kind of regime claim ;

that it is a-democrecy, and fear that they might’haye'to .

'stop using ihe word if it were tied down to ahy one meanisg

Words of thls k1nd are often used 1n a consciously dlshonest: T

way. That is, the- person who uses them has his own- private”

definition, but aliows his heéarer to think he means somethlng'

'quite diffeient.’ Statements like Marshal Petain was a true

"patriot, The'Soviet press is the freest in"the‘world The

'Cathollc Church 1s opposed to persecutlon, are almost always

- ‘(' made w1th 1ntent to decelve. "Other words used 1n varlable

o

'meanlngs, in most cases more or less dlshonestly, are: class,
1 D

totalitarlan, science, progressive, eactlonary, bourgeOLS,

.._gegualitz. L . : R . | .
) Now that I haye made this catalogue of swindles‘and-
‘pefversions,‘let me give another eiample of the kind of E
writing that tﬁey lead to. ,fhis time it must of itsﬂnatufe.u

be an imaéinaiy one. I am going to translate a passage of

good English into modern English of the worst sort. Here is

1 - a well-known verse from Ecclesiastes;g_, P
, I returned, and saw pnder'the sun, that the , .
race is not to the swift, nor the battle to - - - vy
i ‘ the strong, neither yet bread to the wise, ' T
Lo nor yet riches to men of understanding, nor
: , - yet favour to men of skill; but time and
. chance happeneth to' them all.
r

E e o T LIPS
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Here it is in modexrn English:

Objective consideration .of contemporary, ‘
phenomena compels the conclusion that : T
success or failure in competitive . R ‘
activities exhibits no tendency to be
commensurgdte with innate capatity, but
that a considerable element of the
unpredictaple must invariably be taken

" into accoupt.

ThlS is a parody, but not a very gross one, Exhipif
3, above, for instance, contalns.several patches of the same
kind of English. )Iﬁ Qill be seen\thaf I have not made a
full translatlon., The.beginning'and ending Qf the sencence
follow the orlginal‘ﬁeanihg f;lrly'closelyh Lut ia the middle
the cohcrete illustfations--race, battle;lbrear--diséolve |
inEo‘the vague phrase "Success or fallure'in coméetltlvel
activities". This Had to'be so,‘because no modern writer of
the kind I am:discussing-—ncxone capable of dgiqg phrases

like-"objective consideration of contemporary phenomena?--

would evef.tabulate his thoughts in _that precise and detailed
l L

way. - The whole tendency of mddern prose is away from

Qﬂ
concreteness. ﬂgw analyse these two sentences a little more °

closely. The flrst contains 49 words but only 60 syllables,

-

-and all its words are thosé of everyday llfe.' The second

contains 38 words of 20 syllables: 18 of its wcrds are from
Latin‘rocts, #and one from Greek. The first sentence contains

six vivid images, and only one phrase ("time and chance")
. « R M . . ¥ '

that could be called vague. The second contains not a single‘

fresh, arresting phrase, ahd in spite of it$'90:syllables it
. : . ) o
gives only a shortened version of the meaning contained in-

n'r
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- ' . the first. Yet without.a doubt it is the second kind of .

N

. ' ”séﬁtence that is daining ground in modérn Engligh. 1 do

1+ not want to exaggerate. fhis kind of writing is not yet
uniﬁérsal, and'outcropé'of simplicity will occur here and
there in the Qorstiwritteh page. Still, if you or I were
E?ld to write a few lines on the unceftainty of human
fértuges, we should probably come much nearer to my

.imaginary sentence than to the one from Ecclesiastes:

a

As. I have tried to show modern writing at its worst
3 ,f : does not consist in'piéking out words for the sake of their,

m€aning and inventing images in order to make the meaning

a

clearer. It consists in gummihg'together long strips of
words which have already been set in'orderfby'someone else, -

and making the results presentable by sheer humbug. The

~

attraction of this way of writing is that it is easy. It is

" easier--even quicker, once you have the habit--to say In my
| opinion it.is a not unjustifiable assumption that thah’ to
say I think,., If you use ready-m%éeiphrases, you not oﬁly
" ~don't have to hunt about for words; you also don't have to

" bother with “the rhythms of your sentences, since these

phrases are generally so arranged so as to be more or less

euphonious. When you are composing in a hurry--when you

1

are dictating to g’sténographer, for instance, or making a

public speech--it is natuf?l to fall into a pretentibus,

: . * . il . ' K

“latinised style. Tags like a consideration which we should
. . o c o

do well to bear in mind,or a conclusion to which all of,

. ) o
. f " ' . ‘Ajs

él

.-
5 ?
t
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- would readily assentj will save many a Sentence from coming

down with a bump. ‘By using stale metaphors, similes and
. : LW ’ K -
idioms, you save much mental effort, at the cost of leaving - .

your meanlng vague, not only for your reader but for your-

“~ .

self This .is the 51gn1f1cance‘of mixed métaphors. The

sole aim of a .metaphior is to call up a visual image. When

these images clash--as in The Fascist octopue has sung its -

'swan'song, the jackboot is,thrownﬂinto’the'melting}pot-—ita

LR , . . -
can be' taken as cegtain that the writer is'not seeing a

. mental image of the objects he is naming; in other words he:.",

. . . L .
‘is not really-thinking. Lodk again at the examples I gave

at the beginning of the essay. Professor Laski’ (l) uses

five negatives in 53 words, One of these is superflubus,

w

_mék%ng nonsense of the whole passage, and in addition there

-

'is:the slip.alien for akin} making further nonsense, and

several avoidable ‘pieces of clumsiness which indrease the .

' general vaguenees. Professor Hogben (2) plays ducks. and .

.drakes w1th a battery whlch Is.able to write prescrrptions,

and, whlle dlsapprov1ng of the everyday phrase'but up w1th/' ,‘_”"
is unw1111ng to look egregidus up in the dlctlonary and see

what it means. (3), 1f one takes an uncharltable attltude

towards it; is simply meaﬁingless: probably one could work

out its 1ntended meanlng by readlng the whole of the artlcle -ﬂ%
in which it occurs. Ih (43 the writer knows more or less
what he wants to say, but an'accumulatioh of stale phrases

chokes him like tea-leaves blocking a sink. In (5)‘words‘:

B e T T e e e I e L L PP

et
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. thus: What am I trylng to say? What words will _express it?

‘aiticles, manifestos, WhitegPapers and the speeches of *-
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and meaning have -almost parted company. People who write in
: R

this manner usually have & general emotionel.meaning—-they.' -

. ; . . . i
dislike one thing and want to express solidarity with .
another--but they are not interested in the detail of what.
they are saying A écruﬁulodsbﬁriter, in ‘every senténce~‘

that he writes, 'w1ll ask hlmself at least four questlons,

What.'image or idiom ‘will make it‘clearér° Is this 1mage

" fresh enough ‘to-have an effect? And he will probably ask

hiﬁself‘two'more~ Could I put 1t more ‘shortly? Have I sald

_'anythlng that is av01dably ug1y° But:yOu are not obllged_to

go to all thlS trouble. You can shlrk it by 51mply throw1ng;

" your mind open and ‘letting the ready—made phrases come

‘crowding in. 1 They will construct.your sentences.for you--
o eth think your thoughis for you, to a eertain extent--and

" at need they will perform the imboftantfservice of pertially

'goneeeling your meaeihg eyen'from yourself. It is at this |

- point that the special connection\between politics and the

debasement of language beqomes clear.

In our time-it-is broadly ‘true that politic¢al writing

"is bad writing. -Where it is not true, it will generally be

found fhat.the'write;yiS’some kind of rebel, expressing his

' L3

priyate opinions, and-not a "party line". Orthodoxy, of

‘,whatever colour;, seems to demand- a lifeless, imitative stylef

L]

The political dialects to be found in pamphlets, Leading;-;

:ii . B 3
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. but they are all alike in that one almost never finds. in

© moments when the llght catches the- speaker [] spectacles and

\ mass of Latin words falls upon the facts Iike soft énow,

4
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|

Under—Secretaties do, of course, vary from party to party}

them a fresh, vivid; homefmaae turn-of speech. When one

watches some tired hack on the platform mechanically . B

repeating the'fami;iaf phrases--bestial atrocities, iron

heel, bloed-etained tyranny, free peoples'of the‘world,h

'etand_shoulder to shoulder--one often has a curtous feeling}‘

that one is not watching a.;ive human beiné but some'kin§‘ ‘ .
‘ o S e

of dummy® a feeling which suddenly becomeé'Stronger at -

4

- e - e e e e - U AU O U .,..._w-'.._.--..-‘...mi.ﬂ.,hm.m...mwm al

. turns them. into blank dlSCS whlch seem to have no eyes _f:.: ”;;«7 :y

hehind'them. .Cons;der fPr instance somefcomerEable English"

professor defending Russian totalitarianism. - He cannot say - o

outright, "I believe in killing off your opponents when yeu - {{'

can get good results by doing so". Probably, therefore, he
will say somethingﬁlike this:
' While freely concedlng ‘that the Soviet

regime exhibits certain features which the
humanitarian may be inclined to deplore,

we must,.I think, agree that a certain . - -~ - - . ‘:_;,' N

- curtailment of the right to political
opposition 'is an unavoidable concomitant

of transitional periods, and that the o | oo fﬂf

rlgours which the Russian people have been
called upon to undergo have been amply' !
justified in the sphere of concrete
achlevement. ‘

The inflated style is itself a kind of euphemism. A
blurrlng the outllnes and covering up all'the detalls.‘ The

great enemy of clear language is 1n51ncer1ty. When there is :

et LT N USSR SN )




r:,result of dlctatorshlp.

t

.a gap between one's real and one‘s declared aims, one turns

‘as it were lnstlnctlvely to long words and exhausted 1dloms,
-like a cuttlefish squlrtlng out 1nk. In .our age there is no

such thing as "keeping out.of politics".,  All issues—are E

-

_ political issues; and politics itself is a mass of lies, -

evasions, folly, hatred and schizophrenia;v'When’the general

atmosphere is bad, language must suffer. I- should expect to

fipd--this is a guess whlch I havé not suff1c1ent knowledge

'Il

to verlfy--that the German, Ru981an and Italian languages

- - . { , h
But as thought corrupts language, language can also

corrupt thOught. A bad usage can spread by tradltlonnand

1m1tatlon,-even among people who should and do knOW'hetter.~

The debased language that I have been dlscus51ng is in some

' ) W
ways very convenlent. Phrases llke a not unjustlflable w

" assumption, leaves much to be de51red, would serve,no good

purpose, a consideration which we should do well to Bear in

mind, are a continuous temptation, a packet of aspirins

.always at one's elbow. ' Look back through this essay, and -

for certarn you will flnd that I have again and agaln‘

committed the very faults I am protesting against. By this

morning's post I have received a pamphlet dealing with

vconditions in Germany, The author -tells me that he "felt
.impelled“ to write it. I open- it atfrandom,'and here is =

valmost the first sentence that I'see:; ﬁ(The Allies)'have an

\"uhave all deterlorated 1n the ‘last ten or flfteen years, as a '
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opportunlty not only of. ach1ev1ng a radlcal transformatlon

of Germany's 5001al and> polltlcal structure in such a way )
S

i

as to av01d a natlonallstlc reactlon in Germany ltself but

~a

.dt the same time of laylng'the foundatlons of'aﬁﬂggoperatlve

1

. and unified Europe." You see, he "feéls impelled“'to R

writee—feels, presumably, that he has something new to say--

and Yet his words, like cavalry.horses answering the bugle;

‘group themselves automatlcally 1nto "the famlllar dreary

gpattern. Thls 1nva51on of one s mlnd by ready-made phrases Lf’

(lay the foundatlons, achleve a radlcal transformatlon) can

only -be prevented 1f one is constantly on guard aga;nst them,

and every Such phrase anaesthetlses a portlon of one 'S braln.

I sald earller that the decadence of our language

iS'probably curable. Those who deny this would .argue, if’ . y;'

they produced an argument at a l that lanquage merely

/-
reflects exlstlng socral condltions, and that we cannot

= ’

'1nfluence lts,deVElopment by -an direct tlnkerlng with words

/

and constructions. So far,as thF general tone or spirit of -
v ) ; -

a language goes, this'nayfbettrueykhutnit is not true in

detail. 'Silly words and‘expressions have often dlsappeared,

not through any evolutionary process hut owlng.to the

- conscious actlon of a minority. Twa recent eéxamples were

,'explore evéry avenue:anduleave no stone unturned,’whlch were

kllled by‘the jeers of a few\Journallsts: There is a long o
list. of flyfbrown metaphors which could similarly be got rld' -
of“if ehough people would interest themselves in the jobj;

f
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and it should also |be possible to laugh the not un- formation

1

. out Of existence, tp redjcé the amount of Latin and Greek in :

ne average sentence, to drive out foreign phrases and’ -
|" 5. . ., ) ‘
.strayed scientific words, and, in general, to make

. ®retentiousness unfa hionable. But -all these are minor

points. The defence|of the Eﬁglish language implies‘ﬁore

than this, and perhaps it is best to start by saying what it
does not 1mply. T :

To begln w1th, it has nothlng to do with" archalsm,

5

'-with'the salvaglngfof obsolete words andwturns‘of speech, or

w1th the settlng—up of a‘"standard Engllsh"'whlch must never
)

be departed from. .On the contrary, 1t is especlally concerned

-

N

‘w1th the scrapplng of levery word or 1d10m whlch has outworn
1ts ‘'ugsefulness. It has nothlng to do w1th.correct grammar and
. . ;‘

. syntax, .which are of no importance so long as one makes one's

.meaning clear, or with

the avoidance'offAmericanisms,'or with ..
'having what is called a ”éood prose style". : On‘the other

hand it is not concerned ‘with fake simplicity. and the attempt - .
- to make wrltten Engllsh colloquial. Nor does 1t even 1mp;y .

in every case;preferring the Saxon’ word to‘the Latin one;‘. '

though it does imoiy nsﬁng the fewest and shortest words that
‘hiilicover one's meaninL“ What is above-ali needed is to iet~
the meaning choose the word and not the other. way about.. In
prose, the worst: thlng one can do with words is to surrender
<to them. When you think of a concrete object, you think

wordlessly, and‘then, lf you want 'to describe the thing you -

e
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find the exact words that seem to fit it.

sy
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have been visualising, you probably hunt about till you
When you think

o , , P
of something abstract you are more inclined to use words

from the start, and unless you make a conscious effort -to

prevent it, the.existing dialect will come rushing in and

do the. jOb for you, at the expense of blurrlng or even
changlng your meanlng. Probably it is better to put off

using words as long. as p0531ble and get one's meanlng as

clear as one can through pictures or sensatlons.

one can choose——not 51mply accept—-the phrases that W1ll
best cover the meanlng,.and then sw1tch round and de01de

what 1mpress1on one s words are llkely to’ make on another

person. This last effort of the mlnd cuts out all stale or
& .
mlxed 1mages, all prefabrld%ted phrases, needless

~repetitions, and humbug-and vagueness generally. But one

can often be in doubt: about the effect of a word or a

. phrase, and one needs rules that one can rely on when 1nst1nct
m» . - b

fails. I think the follow1ng rules w1ll cover most cases-
’ v i.. Never use a metaphor, 31m11e 6r other flgure

) of speech whlch you are ‘used to Seelng ‘in prlnt.

Never use a long word where a short one will

Afterwards’

Teer

" ii.
dO- - . " s ;'
iii. If it is possible to cut a word out, always
.‘cut it Qupt. - ’ t’ f'>:'2"” R R L
v v iv. Ngver use the passive where you can use the
active. S R ; et R .

Never use a forelgn phrase, a scientific word

' v.
or a jargon word. lf you can thlnk of an everyday Engllsh

. equlvalent ) . L
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o vi. Break any of these rules sooner than say
anything outright barbarous. ' a

These rules sound elementary, and so they are, but they
demand a, deep'change of attitude-in anyone ThO'has érown
used to writing in the style now fashlonable. One could
keep all of them and 8till write bad Engllsh but one could
not wr1te the klnd of stuff that I, quoted ‘in those five
spe01mens at the beglnnlng of thls artlcle.

beg ,

>
P 5; 1 have not here been con51der1ng the 11terary use
e :

of language, but merely language as an 1nstrument for TR

expre551ng and not for c0ncea;1ng or preventlng thought.

v Stuart Chase and others have ‘céme’ near to clalmlﬂg that all

' abstract words are meanlngless, and have used thls as a
pretext for-advocatlng a Rind of political quletlsm. ~Slnce1
you don t know what.Fasc1sm is, how can you struggle aéainst'
Fasc1sm? One need not swallow such absurdltles as thls, but

. ‘one ought to recognlse that the present political chaos lS

connected‘wlth the decay of language, and that one can

vérbal end. If you simplify your.English, you are freed
from the worst follies.of orthodoxy. Youecannot'speak’any-
" of the necessary‘dialects, and when'you make a stupid
lremark its stupldlty will be obvious, .even to yourself
Political. language-—and w1th vanlatlbns thlS is true of all

polltlcal partles, from Conservatlves to Anarchlsts--ls

.designed'to\make lies sound truthful ‘and murder respectable,

S e T L S 4 NS A

4 . probably'bring about some improvement by starting at the":m;' e






"_attentlon as 1t has glven a. moment‘before tocats enemy,

‘and ratlonallze our de51res’1n terms of some klnd of

"Words "and Behaviourﬂ

Aldous'Huxley o

! . . : o

U ) .
'Words form the. thread on -which we string‘our

experiences.  Without them we should llve spasmodlcally

‘and intermittently. Hatred 1tself is’ not so strong that-

animals will-not‘forget lt, if dlstracted; even ln the :
presence of the enemy.. Watch a pair of cats, crouchlng

on the brlnk of a- flght.\ Balefully the eyes lare, from

fyﬁfar down in the throat of each come bursts of a strange,

~

;strangled n01se of deflance- as though anlmated by a llfe

.‘xlof thelr OWn, the talls twrtch and tremble.. What almed

-~ L

Eanten51ty of loathlng. LAhother moment and surely there
T

ut no; all of a sudden one of the

must be an explosron.

two creatures turns away, h01sts a hlnd leg in a; more than .

. |~

f'fasc1st salute and, w1th the same f;xed and focussed

'..ibeglns to make a llngual t01let An1ma1 love 1s as much

“ﬁ;at the mercy of dlstractlons as anlmal hatred. The dumb
_creatlon llves ‘a llfe made up of dlScrete and mutual \xq/
l,lrrelevant eplsodes.. Such as’ 1t 15, the eon515tenc of-

hhuman characters~1s due to the words upon whlch all human

N .
< 4

"-;experlences are’ strung . We are purposeful because we can

K i

. descrlbe our feel;ngs in rememberable wdrds, -¢an jnsflfy

. afgument. Faced'by an eggmyaye do,not allow an Ltch to_:

-
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‘ consc1ously,

dlstract us from our - emotlons Jhe mere word enemy 1s
enough to keep us remlnded of our hatred, to convince: us-'
that Wwe do well to .be angry Slmllarly the word love
brldges fofdus those chasms of momentary 1nd1fference and
boredom Whlch gape from time to tlme between even the ng\t

ardent lovers.‘ Feellng and des1re prov1de us With .our

~mot1ve power, words glve contlnulty to what we do and to at

consrderable extent determlne our dlrectlon.

K

and badly chosen words v1t1ate thought and lead to wrong or

Inapgroprlate

foollsh conduct.. Most 1gnorances are v1nc1ble, and ln the '
greater number of " ‘cases . stupldlty 1s what the Buddha ‘ll

. [ C.oa .
pronounced 1t t0rbe, a srn.; ‘For, cpnscrdusly or sub—'
1t is w1th dellberatlon that we: do not know or .

fall to understand--because 1ncomprehénsron allows us, w1th

a good consc1ence, to evade unpleasant obllgatlons and ..

P

respon51b111t1e§{’because 1gnorance is: the best excuse for

-
gorng ‘on d01ng what one llkes, but ought not, to do.  Our
e

;egotrsms are 1ncessantly flghtlng to preserve themselves,l

¢

‘v o

not only from external enemles, but also from the’ assaults

of the other and better self ‘with.which they are so -

'uncomfortably assocrated. Ignorance is’ egotlsm s most ‘

effectlve defence agalnst that Dr. JeEYII“In*us\who de51res
perfectl n, stupldlty, its subtlest stratagem. If, as so
often happens, we choose to glve contlnurty to our experlence

by means of words whlch falsrfy the facts, thlS is because

the.fal51f1catlon is somehow to our advantage as egotlsts.
R \ ' =¢ ) -

1Y




B 11 Consider, for example, the case of war. War is}
'enormously dlSCIEdltable to those who order it to be'waged
ang even to those who merely tolerate 1ts existence. |
.Furthermore, to developed sensabllities the‘facts of war
are reuolting and horrifying. _To falsify these facts, and
'by so d01ng tb make war seem less ev1l than 1t really is,
and our own responsrblllty in. toleratlng war less heavy, .

1s'doubly to our advantage. Bf:suppre551ng and dlstortlngh

‘@ the truth, we protect our sen51b111t1es and preserve our

1Self—esteem.- Now, 1anguage lS, among other thlngs, a. dev1ce

“f?l:i“whlch men use for suppre551ng and dlstortlng the truth

Findlng the reallty of war too unpleasant to contemplate, '

we create a verbal alternatlve to that reallty, parallel

.0

w1th it, but ‘in quallty‘qulte dlfferent from lt. That which‘

we contemplate thenceforward is not that tq.whlch we react
emotlonally and upon’ which we pass our moral Judgments, is

v

not war asdlt is in fact, but the fiction or war as it.
.enlsts in our pleasantly fa151fy1ng verblage.: Cursstupidlty
I,1n u51ng 1nappropr1ate language turns out,:on analysis, to
-be the- most reflned cunnlng ‘

‘The most shocklng fact about war lS that its v1ct1ms
N and‘ite 1nstruments arevlnd1v1dual human belnga,'and that

thésé .individual human beings are condemned by the monstrous

conventions of itics—to murder or be murdered in quarrels

-not their own, to inflict upon,the innocent and, lnnoeent

' themaelves of any crime agaifist ;their enemies, to suffer

,\..'—.,..--—...“ - " ‘ J ] ‘ ' - ‘ . ) 7

cruelties of everg kind.

~
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{ .~ The language of strategy and politics is designed, L B

. I3 - . ! { . . . .
so far as it is possible, to conceal this fact, to make it . . .
o . N 4 . ® .. ~. .

~'appear as though wars were not fought by individuals drilled .
' £6 murder one another in cold blood and withbut provocation,- c 4 ﬁa

°fbut elther by impersonal and therefore wholly non-moral and
-1mpa551ble forces, or else by personlfled abstractions.
Here aré a few examples of the first kind-of . . o
fa151f1catlon. In place of 'cavalrymen‘ or-'foot—soldiersl:
mllltary wrlters llke to speak of 'sabres' and '‘rifles.’

.Here is a sentence from a. descrlptlon of the Battle of - " . o . o

) Maréngq:_~'Accord1ng to Vlctor s report, the French retreat

R was'orderly; it 1s certaln, at any rate, that the reglments ) .,,;‘ o

o held togetherf for the six thousand Austrlan sabres fOund no S ,;‘T;
. '.: opportunlty Rte) charge home. The battle ‘is between sabres

o in line and muskets in echelon--a mere clash of 1ronmongery.

On other occa51ons there is no questlon of anythlng

" so vulgarly materlal as’ 1fonmongery. The battles are betWeen ’

Platonlc 1deas, between the. abstractlons of physics and

mathematics. Forces 1nteract, welghts are flung lnto scales,

.masses are set in motion. Or else it lS all a matter of

N .geometry. Lines swing and sweep; are protracted oerurved; C e T

‘ prOt on a flxed pornt.

Alternatively the combatants are oersonal, in the- '.y" 4

-
»

sense that'they‘aré'personificationsl. There is ‘the'énemy,
in the singular, making 'his' plans, striking 'his' blows. .

The attribution of personal;characteristics‘to collectives, = . L e

-

T
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to geographical'expreseione,'to lnstitutions, is a source,
-as we shall see, of endless confh31ons in polltlcal thought,
‘of 1nnumerab1e polltlcal mlstakes and crlmes Personifi-
cation in politics is an error whlch'We,make because it is
to our advantage aa‘egotists to befable to feel violently
:proud of Our country and or ourselves as: belonglng to it,
.and to. belleve that all the mlsfortunes due to our own '*

) mlstakes are really the work of the Forelgner- It is ea31er
_to feel v1olently towards a person than ‘towards an - '
_abstractlon, hence our hablt of maklng polltlcal personlfle
x‘cations.‘ In some cases mllltary personlflcatlons are merely
,spe01al 1nstances of polltlcal personlflcatlons. Y
‘lparticular collect1v1ty, the army or the warrlng natlon, 13'»
glvennthe name and,_along with ‘the name,.the attrlbutes of .
a single perscn; in order that we may be able to love or
hate 1t more 1ntense1y than we could do if. we thought of it -
as what it really is: a number of dlverse 1nd1v1duals.'>In‘
other cases personlflcatlon 1; used for the, purpose of

conceallng the fundamental absurdlty and monstrOSLty of ‘war.

What is absurd and monstrous about war is thatihen who have

.]'no personal quarrel should be tralned to murder one another

in cold blood. By personlfylng oppOSLng armies or countrles,
'1we are able to thlnk of war as a conflict between 1nd1v1duals.
The same'result is obtained, by wrltlng of war as though 1t

were carrled on exclu51vely by the generals in command and

not by the prlvate soldlers Ln thelr armles. e Rennenhampf

L e h
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-had pressed hack von:Schubert") The implication in both |
'cases is that war is. 1ndlst1ngulshable frOm a bout. of

flstlcuffs in a<bar room, Whereas in reality lt‘LS
profoundly dlfferent. ‘A scrap between two individuals is '
‘,forglvable; mass murder, dellherately’organlzed, is a
monstrous iniQuity-. We‘still choose to use-war .as an
instrument of policy: and totcomprehend the full wlckedness
- and absurdity‘of war would therefore be.inc0nwenientl For,,
.once we understood, we should have to make .some effort to
get rld of the abomlnable th1ng Accordlngly, when we talk
about war,‘we use a language whlch conceals or embelllshes
its reallty Ignorlng the facts, so far as we poss1bly can,
" we lmply that battles are not fought by soldlers, but by
\\\,ythlngs, pr1nc1p1es, allegorles, personlfled collect1v1tles,
‘ or (at the most human) by op9091ng,vcommanders, pltched
| agalnst one another in 51ngle combat. For'the same reason,

when we,have ‘to descrlbe kthe processes and the results of

war, we employ a rlch varlety of euphemlsms. Even*the'mostp

' ‘\7‘- V1Dlently patrlotlc and mllltarlstlc are. reluctant to call

a spade by 1ts OWn name. Tq conceal their 1ntent10ns ‘even

from themselves, they make use of plcturesque metaphors.
We flnd them, for example, clamourlng for war planes numerous
and powerful enough to go and"destroy the.hornets in ‘their

\

l
nests'--ln other 'words, to go and throw thermlte, hlgh

R :ex91051ves and ve51cants upon the 1nhab1tants of nelghbourlng

s

'countrles before they have time tO'come.and do the same to

' R R .

-
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~"'anlled 'man pOWer' and 'fire power. They sum up the" long-

~agaJ.nst a poss:.ble aggressor are particularly fond of this

of physmal Violence, they compelftheir children to act ‘or

121

" us. -Andg how reassuring is the .language of,histori,:ans and

>
strategists! . They write. admiri'ngly of those military
Sl

genluses who know 'when to strike at the enemy's line' (a
l

K

s:.ngle combatant deranges the’ geometrical constructions of

a person.lflcation), when to 'turn his flank'; when to

Ll? -
'execute an enveloplng movement. As _’though_ they were

engineers dlscussn.ng the strength of materials and the

distrlbution of stresses they talk of abstract entJ.t:l.edo

L

o

.'drawn sufferlngs and atrocitles of trench warfare {J.n the.

—

'phrase,\ a war of ‘attrition ‘- the ma!sacre and mangl-lng,o‘f.
.‘human belngs is assimllated to the grindlng of a lens. .
'l*f A dangerously abstract word,- whlch figures in all
., dlscussmns about war, is "force. . Those who believe in

organizinc}; collective security by means of military pacts

L
’

A.word. You’ cannot, they say, 'have internatlonal justice:

unless you are prepared to. impose 1t by force. 'Peace-
*lov:.ng-countrles must unite_ to use force agalnst.aggressiye
Zlictatorshics\.' 'Democratic ,inst,itutions must be gi_rotected,« .
'i‘f need be, by force.' And so ,o.n‘.' ; S ' .

Now, the word 'force,' when used in reference to T

human relat:.ons, has no single, d’efinite meaning. - There is

3
the 'force' used by parents when, w:.thout resort to any ‘Kind

refra:.n from actlng in some particular way. There is the

'force' used- by attendants in an. asylum when they try to

I

A
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i ' prev'ent a maniac from hurting.himself or.others. There is

the 'force' used by the police_.when°t'11ey control a orowd,

and‘th.at other 'force" which they use in a baton charge.

And flnally there is the 'force' used m war.l This, of‘

courSe, varies with the technological dev1ces at the dlsposal‘

of the belligerents, with the pollcles they are .spursulng, and "
‘ Cwith the particular circu:nstances of the warx irl queation.

But in gener‘al‘ it may be' said that, in war, 'force' connotes
v:.olence and fraud used to the limit of combatants capac:.ty.
Varlations 1n quantlty, if sufflclently great,
produce varlatlons z.n quallty. ,Thle _"'force that is w'a_r_‘,‘ L
partlcularly modern war, i;: very di‘fferent froni the 'force' .

that is pol:.ce action, and the use ‘of the same abstract word
to describe_the two dlsé\lmllar processes is profoundly mis=-
A leadiflg.' (Still morxe mieleadirxé, of _course,. is the explicit
assimilation ‘of- a war, wdged by allied i.eague-of-Natione
powers against an aggressor, to peplice action againat a
.crlmlnal The first is the use of violence and fraud w1thout
'1J.m1t agalast mnocent and guilty- al:l.ke, ‘the second is the '
use of strlctly limited violence and a minimum of fraud )
exclusively against 'the guilty.) L A
~ Reality is a succession of concrete and particular
situat.ji.-Ons. Wher; we think about such sa’.tua-tions w-e ehoold'
use the particular and concrete words. whickd apply to'ther'n.l,.
If we ‘use abstract words whlch apply equally well (and

equally badly) to other, quite d1981m11ar 51tuat10ns, 1t 15

certairr that we shail thlnk-lncorrectly. " T L

e e am o pememonm os e e S e - . e e e e 10 e e
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Let us take the sentences quoted above ‘and translatel

- “ ' the abstradt word 'force' into language that will render

(however‘ inadequately) the concrete and partrcular realities
of contemporary,warfare.. : .

¢ 'You cannot have»in‘t‘ernatliolnal justice, unless you
are prepared to'impose it bly force.i' Transl.ated,’ this |
beeomes: 'You cannot. have int‘e'rnati'.onal‘ justice unless you.

are prepared,, w1th a view to lmposz.ng a Just settlement to

drop thermlte, high “explosives and ves:.cants upon the
1nhab1tants of foreign cities and to have therml.te, hlgh

" explos:.ves and ves:.cants dropped J.n return upon the J.nhabltants

'Of~your cJ.tl_es. . At the end of this prqceed:.ng, justlce is

a i/ictoriou's party.f It should- be remarked that justice'wae -

.‘ | to have been J.mposed by the v1stor10us party at the, end of
the last war. Bn,t, u,nfortunately, after four years of ) ’
fl'ghtlng', the Atem'per‘of the victors.was 'such that' they were -

) qnite incapable of Iha}:j.ng a just se.ttlement.‘ The Allies are

'reaping in Nazi Germany what ,t-.hey‘so'wed at Vers‘ai\Fp?s. . The

a ‘v':_'L'ctc')_rs of the next war will have undergone int’en‘s,ive

vbombardments with thermite, high explosives and vesicants.’, -
W111 theJ.r temper be better than that of the Allles of 1918?

Wlll they be .1n a fltter staté to make a just. settlement?

all but impossible that j\istice should be -secured by the '

methods’ of centemporar warfare. .

*

A o A gty ap (4 A

© ., « . to be imposed by the victorious party—-_that is, if there is ‘ e

* The answer, qpute obviously, is: No. It is psychologically . :..

;..-‘.....;,_,(s‘f‘.;_
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The next two sentences may be taken tOgether.
'Peace- loving countries must unite to use force aga:.nst

.aggressive dlctatorshlp_s. .Democratlc.glns.tltutlons must be

protected, if need be, by fcrce. ' Let us translate. ’
'Peace-loving 'count‘rieAs must unite to throw thetmite, high .' .
explosi(és and_ vesicants on thHe inhabitants of countrie‘s

'rules‘ by, agressive dictators. Theymust do- this, and of ]

. course ab:.de ‘the consequences, in order to preserve peace

and democratlc J.nstltutlons. " Two questlons 1.mmed:|.ately

'propound themselves. ’Flrst,- it is l:.kely that'peace can be

secured by a pro'cess calculated- to reduce the orderly llfe
‘of -our compllcated societles to chaos? 'And~,- second, it is |
v.'-l::.kely that democrat:.c 1nst1.tut.1.ons will flourish in.a state
of chaos? Agaln, the answers-are pretty clearly in the
-'negatiye. ' » |
' B'y‘usii’ng.the abstract word' 'force,' instead of {terms . ! ;

which ?t least attempt to descrlbe the realltles of war as

E : ':l.'t is to- day, the preachers of collectlve securlty through
._.. ‘ '.".mJ.lltary collahoratlon dlsgulse from themselves and from .
| others, not only. the contemporary facts, but also the
dprobable consequences of their fav0ur1te policy. The attempt

to secure Justlce, peace and dexnooracy by 'force seems

‘ rreasonable enough untJ.l we real:.ze, first, that thls non—'

N |

comm:Lttal word stands, in the cJ.rcumstances of our- age, for
'act1v1t1es whlch can hardly fa11 to result in soc1a1 chaos,

and second, th{t the consequences of social chaos are

_1njust1ce, chronlc waxfare and tyranny. The moment we tha.nk

R I e e e e e e ettt
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“in concrete and partlcular terms of the concrete and )

partlcular process called 'modern war,' we see. that a

)

policy whlch worked (or at least dldn t result in complete
. d:l.saster) in the past has no prps‘pect ~whatever'of workJ.ng '

in the immedia\te future, The:attempt to secure juetice",

. I’
peace and democracy by,"‘means of a 'force,’ whlch means, at

ts

_thls partlcular moment of hlstory, thermlte, hlgh ex91051ves

. ' and ves:.cants, is about as- reasonable as the attempt to put

37

e me e,

" would énd by losmg thelr scruples..

out a flre W1th a co]:ourless 1:|.qu1d that happens to be, not :

. water\,/hu.t petrol. .

What applles to the 'force' “that is war applles 1n

,,large measure “to the 'force that is revolutlon. It seems
‘ lnherently very unl:.kely that soc1a1 Just;ce and soc1al peace !
"can be secured by thermlte, hlgh explos:.ves and vesmants.

- At ffgt, it may be, the partles in a 01v1l war would hemtatel

to use such instruments on the .fellow-countrymen. _But -there-

can be little doubt that, if the cOnflict' were prolonged (as. "_

it probably would be between the evenly: balanced nght and

Left of a hlghly 1ndustr1a11zed soc1ety) . the combatants
l‘_ L

i

1

\
: The alternatlves confrontlng us seem to. be plaln

~enough. E:Lther we :anent and consc1ent10usly employ a new '
'technique for making revolutlons and settling international

. disputes; or else we. cllng to the old technn.que and, using .

. &

_'force' (that :LS to say, thermJ.te, high explosives and

ves;‘.cants), destroy_ourselves. Those, who, for whatever

v Pe
.




motive, disguise the n‘ature‘of-the secend alternative'under'
1nappropr1ate language, render the world a grave disservice.

They lead us ‘into one of the ,temptatlons we flnd it hardest

to res:.s,t--the temptatlon to run away from reality, to

e e ety R

pretend that facts are not what they are. Like Shelley (but '

without Shelley's acu_te awareness of what he was. doing), 'we
,' " . . “

are perpetually weaving:

A shroud of talk to hide us from the sun
of this. fam:.l.lar lJ.fe., .

We protect our mlnds by ‘an elaborate. system of abstractlons,

5t

' _amblgurgles, metaphors and 51m111es from the real,lty we do

"not w1sh to know too clearly, we .lle‘to ourselves, ‘ln order'
'.that we may-stlll h'ave the excuse of ignorance, the alibi of.‘

o stup:.dlty and J.ncomprehensmn, possess:.ng whlch we can.

-

contlnue with a good consc1ence to comm1t and tolerate the
most monstrous crlmes.

The poor wretch who has learned his only prayers
From curses, who knows scarcely words enough
.To ask a blessing from his Heavenly Father,
‘Becomes a fluent phraseman, absolute.
. And technical in victories and defeats,
And all our dainty terms for - fratrlc:l.de,
Terms which'we  trundle smoothly o‘er our tongues -
Like mere abstractlons, empty sounds to which’
; .. We join no meaning and attach no form! ) .
As if the soldier died without a wound: ) '
As if the fibres of this godlike frame
Were gored witthout-a pang: as if the wretch
Wwho fell in battle, doing bloody deeds,
Passed off to,Heaven translated and not killed;
As’ though he had no wife to p1ne for him, :
No God 'to judge him. . -

«
a
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Thg language we use about war is 'inapp‘ropriate,‘?:and_

its inappropriateness is designed to conceal a reality S0

]

odious that we do not 'wish to know it. The language we use
ab\xt pOllthS is also J_napproprlate, but here our mistake
has' a different purpose. Our pr_lnc:Lpal_ aim in this case J.S
to aréuse and, having aroused, to' rationalize and juéti}ff

such intrinsically agreeable sentiments as pride and hatred, .

™

self-esteem and contempt for others. To achieve this end we

speak about .the fact§ of politics_ in wqrds which nore or lees_

completely mlsrepresent them. . SN

o
e 3
+ F

The concrete realltles of pOllthS are J.ndlva.dual

' 'human beings 2 11v1ng tOgether 1n natlonal groups . Polrt:.c:.ans

T

'--and to some extent we are all pollt101ans--subst1tute

.

' abstractlons for these concrete realltles, and having done

thJ.s, proceed to 1nvest each abstractlon with an appearance :
EX \
- of concreteness by persomfylng it. For example, the concrete -

" .'reality of which 'Britain' is thé'ab.straction consists of

some forty-odd millions Of diverse individuals liviag on an

"island ’off the west oo‘ast of Euro'pef The personification of

2

thls abstractlon appears, in ‘classical fancy—dress and
hold:.ng a very J.arge toastlng fork, on the backs:.de of our
-copper coinage; appears in. verbal form, every time we talk
about 1nternatlona1 pOllthS. 'Br1ta1n, the abstractlon
from forty millions of Britons, ;i.s endo'wed‘with thoughts,
sensibilities‘and emot—io_ns, even with a sex-—lfor:, in soite
of. John Bull, the countryli'ié aiways a female. | -

. o

A
.
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Now, it is of course possible that' "Britain'. is
more than'a mere namer-is an entity that possesses sbme kind

. of reality distinct -from that of the individuals ‘constit‘ﬁtihg

the group- to which the name is applied. But this entity, if

it exists, is certainly" not a young lrady with a -toastin‘g "

fork, nor is J.t poss:.ble to. belleve (though some emment

philosophers have preached the doctrlne) that ‘it should

possess anythlng in the nature of a~‘-persona1 mll. ~One must :

4 o

. agree with T.H.. Green that ‘there can be nothlng J.n 'a nation,

i [}

. howeve:; exalted .'I.tS mlssn.on, or J.n a soc1ety however perfectly
- 'orgam.zed, th.ch is not in the persons composmg the natlon
or the society. s . a We cannot suppose ‘a natlonal splrlt and

w1ll to exJ.st except as the sp:Lr:Lt and’ w:.ll of 1nd:|.v1duals.

'But the moment we start resolutely thlnkmg about our world

\° - '
o
.

in terms of individual persons we find ourselves at the same
time th:n.nklng in terms of um.versallty 'The' great rational .
rellglons, wrltes Professor Whltehead 'are the outcome of‘
the emergence of a religlc?ﬁs cénsc'lousness that is uni.v_ersal',
'as' distinguished from triloa]:,. or even social. Becaqse it is:
| uhiVersal, At introduces the note of solitariness.' (And he
might have added that, b‘ecause J.t is .s°olitary,' 1t introduces
"the note of unlversallty ) 'The rea'son of this connectior; '
between unlversallty and sdlltude is ‘that unrversallty-ls a
dlsconnectlon from :meedlate surroundlngs. And conversely

_ the disconnection from immediate surroundxngs}_partioularly

such social surrounding as the tribe oé nation, the insistence
v Lo ) - '

.

o
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'clalms to glve orders by d1v1ne rlght and demands the
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‘-on the person as the fundamental reallty, leads to the

concept:.on of an all- embrac:.ng unlty.

v

y: natJ.on, then, may be more than a mere abstract:.on,

may possess some klnd of real exrstence apart from 1ts

'

constltuent members. But there lS no reason.. to suppose that .

it is a persbn; indeed, there is everx reason’ to suppose

. that it J‘.'sn't. Those who 'speak as though it we,re ‘a person ’

(and some go further than this and speak as though 1t were

. a personal god) do so, because it 1.s to thelr 1nterest as '

.egotlsts make prec:.sely thlS mlstake.

In’ the case of the rullng class these 1nterests are

¢
7z
{,

":Ln pa\rt materlal The personlflcatlon of the na’t:n.on as a

~

. members, is merely (I quote the words of.,a great French

‘Jurlst, Leon Dugult) 'a way of J.mposa.ng authorlty by maklng

-people belleve 1t 1s an authorlty de jure and not merely de

'-facto. . By. habltuala.y talklng of the nation as though 1t ,

)
werxe a person w:.th thouqhts, feellngs and a w;Lll of its own,

4.

the rulers of a country legltimate the:.r own powers.

.{Person:.f:.cat:.on 1eads easily to delf:.catlon, and where the

nat:Lon is de:l.fled, J.ts government ceases, to be a mere

B *2

convenlence, like drains or a telephone system, and,

f -

Lpartaklng 1n the sacredness of the entlty 1t represents,

unquest:.onmg obed:.ence due to a.god.: Rulers seldom fJ.nd

lt hard to.rec0gnlze their frlends_. Hegel, the man who.

LI

T e mie b s s Ay 4 i

’ sacred belng, dlfferent from and superlor to -its const:l.tuentl.
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élqbqraéed a# inappropriate figufe,df speech'iﬁto ; coﬁplété
: phiiosophy of pdlitics,‘was a_favourite'oflthe Prussian
"government. "Es ist;' he had written, 'es ist der Gang
Gottes in der;Welt,~das dex Stéat ist.' The deéoratibn
bgstoweé on him by Frederick Wi%liam III was fiéhl& deserved.
| ,-Uniike.;heir rulers, thé ruled havé no material
interest in using inapéropriate‘ianguage a?out states and
) nations;‘ for them, the reward of being mi;takéﬁ'is' |
‘psychological. . The persénified and deified nation becpmés{
_in the minds of tﬁe individuals composing it, a kiﬁﬁ of {
éhlargement of‘themselvésﬁ fﬁe superhuman QuélifiesiyhiCh,
beloné‘£0‘thé ydung lady;&itﬁ the toastiﬂg~fqu; q?e'ybung
lady~witﬁ plaitsvgnd a brass soutien-gorge, the young lady. - .

"in a fhrygian bonnet, are claimed'by individual Englishmen,

Germans and Frenchmen as being, at least!in part, their own.

Dulce et decorum est pro patria mori. But there would be no. |

L . .

"~ need to die, no need of war, if it had not been even sweeter

. to boast and swagger for one's country, to hate,,deSpise,

'swindle and bully for it. ILoyalty to the personified nation,

or the personifiéd'class or party, justifies the loyal in
“induiging'alilfhose passiohs Which‘good manners and the‘

Amoral coée do not allpw_fhem to display in their relations
"\ with their neighbours.. The personified enfity is a being,
::nof'onlyfgreat and noble, but also inéanely‘proudl'vain‘ahd

‘

“touchy; fiercely rapacious;'awbraggart;Ibound by no

';5 _considératipps of right and wrong. '(Hegel,gondeﬁned as




_____

'”party-man one can enjoy the lexury of behav1ng badly w1th

‘fhopeleeslyréhallow all those.who dared-tq apply ethical ~ . .

.-

fstandards to the activities of natlons. Ta Gondoﬁé'and
'applaud every iniquity. commltted in the name of the State

was_to him a sign of phllosqphlcal profundity.) Identlfylng -

themselves with this god, individuals find relief from the

constraints of'ordinary social decency, feel themselves

justified in giving rein, withinAduly”prescribed limits, to_

their criminal prociivitiee~~ As a loyalinatiohalist or

a good consc1ence.

1

The ev1l pa551ons are. further justlfled by another

i llngulstlc error--the ‘error of speaklng about certain

,categorles of persons asAthough they were mere embodled

abstractions. Foreigners and those who disagree with us

areAnot'thought of as men and women like ourselves and our
“'feilowedountrymen; they are thought of as representatives and,

© s0 to say, symbols of a class. In so far as they have any

, personallty at all, it 1s ‘the personality we m;stakenly
;<attr£bute to the1r class--a personallty that is, by deflnltlon,'
~1ntr1n51ca11y ev11 ‘We know that the harmlng or kllllng of
‘men and women ievwrohg,‘and we are reluctant consc1ously to "

. do, what we ‘know to be wrong, But when_particqlar men and.

F

- wdmen are thouéht_of4merely as representatives of a class,'
which has'pnevioosly;been defined as evil .and personifie& in

. the shape.of a devil, then the relﬁctance,to'hurt'or murder

qiéappeare. . Brown, Jones and Robineon are no longer.thought

s
LI

iy
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of as Brown, Jones and Robinson,

P 132

but as heretics, gentiles, .
Yids, niggers, barbarians, HBuns, communists, capitalists,

facists, liberals--whichever the caee may ‘be. When they

have called such names and assimilated to the aooursed class

. to which the names apply, Brown, Jones and Robinson cease -

4'opponents.

'out51de the pale ‘'of moral obllgatlon.

" 'no rlghts--partlcularly when that of which they are symbollcal

‘7”'persons are present, questlons of morallty arlse.

‘has but one aim:

to be conceived,aeiwhat they really'are-fhuman‘persons;-and'
necome for the users. of tnis fataliy inappropriate language

mere vermin'or, worse, uemons whom'it is right and. proper to
destroy as thoroughly and as. palnfully as p0551ble. Wherever

Rulers of

natlons and leaders .of partles flnd morallty embarra551ng.

That is why they take such palns to depersonallze their
All propaganda directed agalnst an opp031ng group
to substitute dlabollcal abstractlons for

v

conérete persons. The propagandist's purpose is to make one
set of people forget'that certain other sets of people are
human. 'By'robbing them'of their personality, he puts them

“Mere symbols can have‘

1

is, by deflnltlon, ev1l.

Politics can become moral only on one condition:

'.that its problems 'shall be, spoken of and thought about

~

exclu31vely 1n terms of concrete reallty, that lS to say, of
persons. ‘To depersonlfy human belngs and to personify ‘

abstractidns are complementary errors’ whlch lead, by an |

.inexorable logic, to war between nations and to idolatrous ) "

I
k
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worship of the_State, with consequent goverrnmental oppresséon.

’Allzcurrent political thought is a mixture, in varying

proportions, between thought in terms.of concrete realities

* and thought in terms of depersonified symbols and‘personified

. abstractions. .In the,democratic countries the problems of

internal politics are? thought abolt mainly in terms of
concrete reality; those of extefnal politics,.mainly in termis

of abstractions and symbols. 1In dictatorial'cquntries the

_proportion of ¢oncrete to abstract and symbolic ‘thought is .

lower than in"democraticvcouhtries; Dictators talk little

- 1

7-”of persons, much of personlfled abstractlons, such as the

-'Natlon, the State, the party, and much of depersonlfled

\symbols, ‘'such as Ylds, Bolshles, CapltallStS. The stupldlty

of polltlclans who talk about a world of persons as though h

' abstractions, rulers find that they can rule more effectlvely,

it were_not a world of persons is due in the main to self-’

,interest. In a fictitious world of symbols and personified .

fand the ruled that they can gratlfy instincts whlch the.

*conventlons of good manners and the-lmperatlves of morallty :

-denand that they should repress; To think correctly is the

. - . : v %
condition of behaving well. It is also in itself a moral

.
L}

v

~act; thoseé "'who would think correctly must‘resist considerable

“temptations.,
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Exercise #37
N , .
Egsay Analysis )
| ‘ . . . ‘
Directions:- Identify the meaning, within the given,context,
of each of the fo;lowing words in George Orwell's, "Politics
and the English Language" and Aldous Huxley's, "Words-and !
Behaviour". . o
*A. "Politics and the English Languaéé", Geqrée Orwell - o

1.

3
4.
5,
6.

7.

11.

* 12-‘

©13.
14.

- 15,

.

.inteﬁgified~ .

slovenliness

_evocative

‘perverting

appropriate
symme;ryi \
ygnal |
profundity

pretentious

‘ihevitable‘

inexorable

veritable

.archaic

vague -

vagueness

6.
'.17;
18,
19,
20,
21. -
23,
"24.
25,
26..
27.
.28
29.
30. .

parody -

. outcrop

_ indispensable’ ‘ S

colloquiél

variable

Yoagee

Rumbug

euphonious '

shirk

orthodoxy

euphemism = R

anesthetizes

stuff

folly - B .

verbal refuse

scrupulous : .

.
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B~ "Werdseagd;Behani&uri+_Aldous;Huxle¥;;
1. vitiate F - 24, eﬁpﬁ;mism',
2.:'fo§1ish 55. feluct;ﬁt
‘3. vincible - 26, clamoriﬁg
4. incomprehension_ 27. vesicants .
5. ignorance o 28. massacre
6. incessantly:'f '29. mangling
7. .discreditable . '30. assimilated
'>8:,,develobed'sénsibilities‘ 31. belligerents = .
'Q;';suéprgésing‘v o ’32:: Vériétion |
| lO.“distorging‘ +.33. "abidé.
.11, thencgforward‘ﬂ - 34;. prospéét‘.-"
Vl 12, provocation 35. inherehtlj
13. iméassiblel' 36. scruples
" 14. personified abstractions - 37. disguise
15. alternativély h 38.' perpe£ﬁal;y'
16." atribution “ 39, shr'ciud.k
17} collectivities: 46. odiqus‘i
'ie. innumerable 41.3 intrinsically
19, léttributes._ 42, reluctant
‘".26."profouﬁdly 43. complemeﬁtary
21, iniéuityi 4?;“ inexorable
22;..accordingly . 45. imperative
'23. embellishes ‘l.:hf' ~ 45;- reﬁress '
® . | | ‘

B
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' Directions: Answer the following questions after you have

'read and discussed within your ‘groups both essays. - Write

only after complete discussion within your group.

1.

'10o

-~

What ‘do both of these essays tell us about the

" importance of language in our daily lives?

Why are both Orwell and Huxley so concerned about
purifying the English 1anguage°

Do both of these essays have the same goal? What do .,"

you think are the goals of each of these essaylsts?
Explain each brlefly

" How may both of these essaY1sts be concerned Wlth the

proper usage of the Engllsh language?

' These essays.wére both written in the 30's and 40's.

How can they both be con51dered timeless?

What is “verbal pollutlon"? Provide ev1dence from a
recent magazine article or newspaper that thlS condltlon
very much exists today.

Are Huxley and Orwell'optimists or pessimists'in their

views toward language? Be sure to 1llustrate with

Iev1dence from the essays.

What klnd of - power does a person who is able to ‘
manlpulate language have over other people?- Descrlbe
this power, and dllustrate its consequences.

Refer to Huxley's various definitions of the word
"force". Choose another word or phrase which may be

. used with reference to human relations (e. g.,
extermlnatlon), and provide the various meanings 1t

may have in different contexts when we talk or write
about war, . .

Why are Orwell s four essentlal questlons (p 101) whlch
a writer should ask himself in every sentence that he

writes so crucial? Is Orwell being realistic in making

11'

.such*a“demand?—“Why——or—why—not?

Why are both Huxley and Orwell so concerned about
language reflecting the individual, human dimension?"
What are the consequences, accordlng -to each of them,

of conscrously or unconsclously avomdlng thlS dlmen51on?

et P 2 g
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Exercise #38°

138

A
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)
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Using the "Dictionary of Newfoundland Engligh"‘ {.

- Sectibn A - Phrases Unique to Newfoundland and Labrador:

i

Identlfy briefly the ba51c/mean;ng of each of these phrases:.

(Underllned word/words lndlcate alpha order - e.qg., "no back

doors about" would be found within the definition of the word

make a hand

" “pack" in the DNE.

ﬁd Back-doorsiabout

be not bad llke

_ bare-legged cup of tea

brazen,as the black

‘glgg the reaet

'Qagch your bobber
 take gggég forche road
. best of gggi

" too ggggglté burn

stir up a lop in a piggin
sleep in puppy's parlour

not to be jammed
between the jigs and the reels

.slatter to sling

&
1]
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Section'B - Where indicated trace the history of the following

A ‘ )
words as completely as possible. Otherwise

139 °

, give the meaning

of these words given the part of speech indicdted,

. e ‘ ‘
.

1. anéishore = hangashore (its early history) - .

4

2, article = as a noun
3. - awful = as an adjective
4. banker =.as a noun -(its early histp:y)

5.  billy.gale

-

6. uboyﬁ% as é,noﬁn"(sénse #2) -(i£s history).

7. ;Cénada'= (its‘histofy)* o
e SN P
8. cdvil ="as an adjective i

9. chum = as a noun

10, fishocracy = Trace its history.

11. grog bit = N
12. gut-foundeq T

13. half-saved = two senses of the word

14. Zjackatar =.as a noun (Trace its history.)

iS:"janny = Trace its history. !

16, -logy = as an adjective =~

17. lunch = as a noun (Trace itsjhistory.)

18. machine = as a noun (Trace its history.)

" 19. mang = as a verb

20, mangy = as.an adjective

as a verb

21. mooch

. 22. narn = as a negative substitute

— e FS
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33,

23,
a.
25.

26,
27.
28.
29.

- 30.

 31;
32,

ily"f34.

- '.’35;

36.

37.

N

by

L

'prosequtg = as a verb (Trace its history).)

scoff = as a_noun‘(Tface its history.)

éheila

sleeveen = as a noun ", -

. some

stun

take

—_

= as a.noun

as an adverb } s

as an adjective (Trace ité histqu.)'

L
Sense #2

yary, -yarry = as an adjective

buddy =

' Sheilafs Brush = Trace its history.’

Trace its history.

o .

confloption = also, see, "floption"

giri;

glum = (weather)

growler = . - .,

.hag.

38. lamp - lighter

39,
40,

wh

lop = (Sense #2) [Trace ité‘hisfory.'

8

o

izgigging a

x
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Exercise #39.

Topic: Language Change
Directions: Discuss your own ‘peculiar aspects'of yodr
speech habits (at least five). ’
Examples:
.1, "pop", or "tonlc“, or "soda“
2. "eltﬂer-nelther" - pronounced as the vowel sound
;ﬁ‘"seed", or w1th the vowel sound in the.word,
llbyll , ,
t ;;To the Teacher‘ : ;t: L.

Qanguage dlfferences should be 'seeri as the natural
outgrowth of gfographlcal separatlon. Empha81ze that the.
educated person understands and accepts these dlfferences

and does not con81der hls/her own partlcular dialect to be

5

the only "correct" one. -

.To the student who does not recognlze the existence of

several dlfferent wrltlng aﬁd speaklng styles, both casual

conversatlon and . 1nforma1 wrltlng by many great writers

i

w1ll be found to contain hundregs of "errors". Conversely,

to the student .who does not realize that the only standard
of language oorreotness is the actual usage.of native

. . - . . i .
speakers and writers, a search for "correct form" leads only
to frustration. = e e

.
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Differences of pronunciation, vocabulary, and sentence -

structure have arisen both from hiétorical-and social

A

conditions as well as from the phenomenon of linguistic s

change.

Thus, the student”récognizes that the procesé,of learning
Standard English does not mean that he/she must "unlearn" ‘the

other sdcial'and regionél dialects he/she has already éqqui;ed.
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, .Exercise #40 . . R
) o .:1 L ' - .‘\ \
Directions:. Identif& at least one pdssible meaning for'“a
each of these story words/or expresslons. Reﬁember, 'hat
‘ -:"slang" is an Lnformal, non—standard language that is ° |
typlcally composed of colorful, exaggerated métaphors, newly-
c01ned words, or phrases and words that have taken on new
A :
hmegglng- . tw‘ ) 3 | a . . . "L:nhv
"Aﬂam;s<Ale o L 4 5  ,‘z e “_. ;
~-ahollc (sufflx) - i. e.,'?workapolic“ g O o )
[ "alr head ) ' |

baélr ddj,,(Black‘éuiture)
in the bag - adv. ﬁ _ ‘ L ‘ e'-‘ oL
bananas - ads. : ' , ‘ . o .
oezoq = n. R ' s o
beauty -.adj. o | '
beaf‘up - v.i
. on the blink
i once iﬁ.a blue.moon.'
| bonkers~- edj.~
boss - adj.’ E :: ‘ L )
_ the brush--'n. | )
. buffalo - b. T
:burned ott —-edj. o - o . |

- butt out -V o . 1.ﬁ' e L -
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éé chase onééelﬁ

:copacetic ;'éaj.
wel g cre@ibility‘gap - n. (Politics)

ds - 8

cut a“rag - v.,. alse to
~ ' . discombobulate - v.
do a number on - V.

MR

do a number - v.
doSEus - n.

vfén the bféeze 7~v.:¢
£lip one's 1id = v.

C 9', ' for' crying out loud - intérj.

in-the love of Mike = interj.

fracture - v. o
o .

‘from nowhere - adj.
full of bull - adj.
‘that.is a gas

go to. pot - v. =
+* ¥ . "heébie-jeebies - n.

jump qown someone's throat - v.

. . . o . N
knock someone down to size - v,

lay it on the line - v. )
-~ lay it on thick - A

out on a 1imb S . C

' make no bones about something -
N B . ‘ . . “ -
get it in the neck - v,
o .‘\ " .

cut a mean rag

e
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riék one'é'ﬁeck v,
no great shakes - adj.
no sweat - iﬁferj.
oﬁt of this world - adj. ;. ' . . : . : o
overkill - n..(MilitarY) | . :"°. |

habé an itchy palm - v. -

pie in the sky - n. ‘ R S , S , , {
the'Pi£s -n. . : C E . L

pop one's cork - v. . h .1~2 ‘( o ";.-~, e . . . ?
pour it on thick - n. _ ‘.. ll‘“ ‘. , ,
b‘i'j__me-.n_“ | ~‘ B , .' L. .: e i
prunefééé - 'n:

put in one's two-cents worth - v.

Fee a o

chew the rag - v. . ; : g o R
rat on - v. '
. rub someone’the wréng way - V.
run off at the mouth - v.

say a‘mouthfuik— v. . . ST ‘ .

sparkpiug - n.

. i
hit.;he spdt - V.. ‘ i
in a spot - adv. - 3

on the spot - adv.
spread it on thick - v.’

~spread’oneself thin - v. . h - S ',.' : g

O , ¢
strike a happy medium - v. ‘"o : s .
strike a sour note.- v. ' 3
: ‘ .

- & .
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strut one's stuff - v. . ) .
sweeten up Someone .- V.
not give someone the time of day - v. .
have the time of one's life - v. - o
K} . ‘ ’ ' v ‘
drive someone up a wall 3>uw. .
verbal diarrhea - n.
warm someone's ear - V. . =
Ay . o ,_,
whatchaﬂﬁcallit - n.
' you-know-what - n. .
To the Teacher: . -
. _Source: Dictionary of Popular Slang. - Anita Pearl. New
' york: Jonathan David Publishers, Inc., 1980.
o ) ; ) ' ) [
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.Exefciée'#4l

7

Preface to Samuel Johnson's Dictionary of 1755

. N N 3 . "
Sample Discussion Questions:

- standard of “correctness" and his desire as a.

An Excerpt

.

‘Do you thlnk his aims are descrlptlve or prescr1pt1ve°

Discuss his use of such words as régulate, urlt
reputation, authority. . (Johnson's notion o% a fixed

:'~1ex1cographer to Ereserve certain aspects of the
" language.)

How successful do _You suppose Johnson was at retardlng
"'or stopping change in the Engllsh language?

(a) .What does a descrlptlve dlctlonary assume about
its aud1ence°

{b) What does a prescriptive dictionary assume about
its audience? -

-

v e

R
S

wariba



’ N
e ar et

e ot s T N, Ty R AT

e

D G U

TV I T T R, B M s B

e

ekt

S NN

. .
TR

53

F

P T aananal

o !
1
.

\ .Exercise #41 (cont'd)’ : .

A Comparative Study of Word Entries:
Dr. Samuel Johnson's Dictionary of 1755

and Gage Dictionary

-~

' - - The entry for "glzzard" as it appears in Johnson s

Dictionary: "(2)- It is proverbially used for

L apﬁrehension or conception of mind: as, he frets his -
. e M .
’ glzzard, he harrasses his 1maglnatlon" ‘Now, compare‘ S

L - Dr. Johnson s entry w1th the entry found in- your Gage - v

dlctlonary. < o 'l~.. . ‘ L e

[

II. Examine the entry for "cuddle" in your Gage chtlonary.

.Here is Johnson's entry: "to céddle. (A low word, I
believe, without etymology.) Toilye close} to squat."”
Whatudoes?Johnson‘mean by a "low" word? '

. 5 o
III. 'Johnson define§ the word "cough" as follows: "A
‘condul;iOn of the lungs, Qillicated by some sharp

serosity. It is pronouncea‘coffl' Compare his entry

‘with the one you find in your Gage Dictionary. .

> RS L

IV. Examjine Qggglthe entxry for "daze" and “"dazzle" in &our
| Gage)| Dictiona y:/ Compare these entries with Johnson's»
entx, fo%;; o daze" - “To overpower nith iight; to’
strike with too strong 1ustre; to. hinder the'aqt of -

seelng by too much 1ight suddenly 1ntroduced. Which /ﬁ

. of these entries is the clearest? "Why?

T p..l“ﬁ ‘.‘V.,,M~AM_J;W’
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2,
3.

4.

e "5 . |

ll‘

: 3.
4,

5.

6.
7.‘
8.

‘Ekercise #11 -~ I

“'.s.
7.

8.

9.

10.

ln‘

C.

d.

" d.

Ce

o Exerciée $#11- - II

. 6. ‘ c',-
' 7. d.
8. ‘c. ‘
9. a.
l0. a.
" Exercise #11.- IIT
9. .;a.'. |
10. d. s
11. é.
i “12.‘_b-(
o 13. a. '
| ., C l4. c.
| 15, d.
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Mr. Kepneth Goulart l ’ , “
8 Powell Place g s

‘st. John's, Newfoundland

AlA 3Wd

R

*

i ,
Deaxr Mr. Goulart: s
)

since you phoned earliex this week, I have ransacked some

files;and had the enclosed materials copied for you.

¢ o e e s g B 5 sy B B2 A A e A1 ¥

Most of the enclosures are articles or bits of artlcles that
I have found useful in preparing workshops and other presentations on
dlctionary use. Unfortunately, most of these sources are aimed at -
_ elementary teachers; but this is because, as you have- discovered,
precious little work has been done ‘on the use of the dlctionary at the
" gsecondary level. A posgible exceptlon is' "The Dictionary As: A Basic
Text," by Helen P. 01son, which is the artlcle whteh I was trying to
o _remember when we ‘were talking. ‘ S »

-
bl 1

S

The two—page item headed "Dictionary.Actiyities"‘is a more-or-less.
random collection of notes and ideas that I have culled from various.
s sources- ‘and have found wseful. In addition, I enclose a couple of, o
' articles of mine that may have some bearing on your work. May I also
refer you to my, article called "A Parkee Made Of Caribou...,"-in The:
Englzsh Quarterly (Canadian Council of Teachers of English), Volume -4, . .
" No. 3 (Fall 1971), ppd7£ff. This gives some suggestions for worklng ‘with
the historical A Dictionary of Canadianisms on Historical Principles.
specifically, the article refers to A Concise Dictionary Of Canadianisms.’
Are you familiar with this abrigement of the larger work? If not I
’ w111 be glad to send you a copy. L. .

" be of any further assistance, please -do not hesitate to let me know. In
_ addition, I would be most interested in learning more gbout your- work as
it proceeds. :

Again, -my apologies for not replying promptly to your letter.

N

Sincerely:yeura, ‘ 4

. 1:: Enc .;73 i - o .'-’i',.:

A . .164 COMMANDER BLVD, * AGlNCOURT ONTARIO CANADA MI1§ 3C7 s TELEPHONE 4t e 293»8141
Telex 065-25374 o Cable Address: GAGEPUB, Toronto :

e 1m0

: I hope that at least some of this material is of use to you. If I can
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<-1. That you should pay, on publication of your book, .a feo of
v K .t

4, Thata copy of your book be sent to us, on pub}licati‘on for .

Kenneth F.Goulart . . . -
8 .Powell Placs T -
st Jghn'a Newfoundlard .

| Conadd A1k 2wa . ¥ gn Hdj1ton

-

0.
. 172
. ’ : Directors:
A, M Heath & Company Ltd AUTHORS’ AGENTS e
40-42 William IV Street Londori WC2N 4DD : ) ""‘""'o::""'
Telephone: 01836 421 {4 lines) Telrgrams & Cdlu Seripe M ) ‘. :
Registered in England Registratice No. 175027 ¢
. [ . A
. ‘ T 23rd May 1983 °
Dear Kenneth F Goulert o _
'I‘hankyoufor)’ourlatterlﬂw fOl‘UBl‘dBd by Sacker & Harburg ‘ ‘\

On behalf of ' Clru;ell

[

we are happy to give you pem'lission to include:
POLITICS IID THE ENGLI SH LANGUAGE

fqr whom we act as agents,’

in ‘ . -.your ma'a't.r'e“degree t_hBB!:s 5 - ’
On the following conditions: - . i _—

']

s,

2. ‘That you make due scknowledgement to the estate of the late Spnis Brownell Orwell

and Martin Secker & Warburg Ltd

.

. Our permission includes the rlght to licenge braille, large-print ediuom. etc. for mby
| the visually hmdlupped

5. That you will apply for funh’er pemission if your book is not publhhed within two yun from thn

date of this letter. , d .

t
-

Y?un fi

v

3. ‘rﬁ.tg permission applies only to publication mu&mmm g An your Masted s
BREY MRS TUA LIS X AT RN BHUIY MM: degras thess
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Dear Mi_'., Goul art

Aldous Huiley

Tha.nlc you for your letter of May 8, We shall be glad to grant
'permission for you to include the essay Words and Behaviour in
your Master's degree thesis,but should be grateful if you would
give the source as THE OLIVG: TREE - the volume of essays in which
it was first published, in 1936. No fee is. involved for use as
part of your thesis, but of course should there be any ‘publication
of your thesis on a comercial basis further application would
have to be made. - . )

- Yours sincerely

) Rita Spurdle .

Righté‘ Departnent .

MCamM: NORAH nuu.woon OB.E., D, ENRIOET ,
R‘gulmd in Englmd under nn. 51860z, Rm.mnd Offics as abm

e

o

@ »
»
Ty
CHATTO AND WINDUS LTD S V£
} Dirsctors ) Telsgrams
HUGO BRUNNER ; BOOKSTORE
CARMEN CALLIL - LONDON, W.C.2
JOHN CHARLTON  Telaphone
JEREMY LEWIS ~
or-gxxomex 379 6637
MIKS PETTY (B linen)
PUBLISHERS o :
s 40-42 WILLIAM IV STREET h o
-0 L'ONDON WC2N 4DF '
; '  Telex 295080
Rsfe . . 18May 1983 - :
: v _[' ’ : ) Yoo @
Mr. Kenneth F.Goulart , '
8 Powell Place — T
St. John's L ‘ . : - ; - -
Newfoundland ’ : oL ; -
.Canada AIA 3Whk - ' -
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