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A s - ThlS study was de51gned to set up.a llterature enrlch—;;~
L" K ,f ment program in Wthh grade ‘one chlldren were read to on a

regﬂlar ba51s and 1nvolved in related actLv1t1es. The main

f ’ purpose of the 1nvest1gat10n was to determlne 1f chlldren '

exposed to’ the llterature program would have 51gn1f1cantly

’”*ﬁahlgher achlevement in- readxng comprehen51on and vocabulary
than chlldren who were not 1nvolved ln such a program.,'Two
z T statistlcal hypotheses and -four substantlve,hypotheses were
;'tested. They were. as follows._ - ‘_’ R .
) . i ‘ . . A‘ P : )
S "Statlstlcalggypotheses o . o S
| . Coa T ’ . ' S S
; _ 1 Ho JMl JMZ (1n oomprehens;on) o Rejectﬁor not.
SR T M= (in ‘vogabt . Rej £ not?
E ‘ e .H o JMl JMZ tlnAVOCahulary) ' > ejeot:o..no
o ‘ o - A o “ et

Substantlve Hypotheses

. " ' . ..' . . .‘ Il
. o ) . . o

v , 1f,The treatment group w1ll have 51gn1f1cantly hlgher

1

achrevement 1n comprehen51on than the control group
é;tThe treatment group w1ll ‘have sxgnlflcantly hlgher
iachlevement “in. vocabulary than the.. control group
de 3. The treatmeht-group will show a»greater interest

. 3: ;. inibooks. -

0y

".4.Iihe,treatment'group.will‘show;an‘increased desire

- to read'independently.'

ii




'-jsuch as drama, art, crafts, or creatlve wrltlng.f Parents of

. chlld" Books for these sess1ons were selected at the schOol

‘_, and taken home by the chlldren

‘ the null hypothe51s No. l was not re]ected, but the null

;:}l The study con51sted of dn experlmental group and a

)

iu,control group. -At the outset all subjects were admlnlstered\:l
a pretest to determ;ne therr level pf readlng comprehen51on‘ R

'*;and vocabulary ' For a perlod of elght weeks the experrmental

.y . q

.f~group was 1nvolved"for approx1mately one hour eaéhﬂday in: a

N .
&

,experlence, students partlélpated in” a follow-up act1v1ty "Afﬁ”ﬁ

! 1.

¥
‘a

in the study by sharlng a dally read aloud sessron w1th thelr

- : ..

- L .

. L
'\‘ : '

LI ., '. ¢ -

At the conclu51on of the elght week perlod both groups.;ﬂﬁ:{

L}

\.were glven a posttest and the data from that test as well as

~the pretest were analyzed statlstlcally usrng an analy51s df

LY

'covarlance. The analy51s revealed that the experlmental

¢ N

'“group made greater galns rn both areas.“ The ga;n ‘in- cdmpre-'”

hen51on, however, was not srgnlflcant at the 05 1evel so

hypothe51s No. 2 was, rejected because theqtreatme t group.:
made'balns in vocabulary_whrch were s;gnlflcant at»the‘;QS
level.i‘i.. | 3.‘ R Jn_‘~ - Lo :

The two null’ hypotheses were also presentedvas sub-
>

stantlve hypotheses and tested statlstlcally through the ’_lh”

,analysrs of covarlance. ThlS resulted 1n subsbantlve

'~'planned 11terature sessron whlch\lncluded llstenlng tonoth aif?‘fl :

:'storv and a poem belng read aloud.‘ After the llsten;ng :nfﬁ:fi?

“chlldren 1n the experlmental group were asked to part1c1pate }ffyﬂi
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»being accepted
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and o.

,,The substantlle hypotheses No.

p ov1ded the necessary data for/a descrlptlve analy51s.

Ehere was stnong ev1dence t@ support the 1dea that cﬁlldren.—
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in the treatment group showed a greater 1nterest(1n books

and an 1ncreased de51ne to read lndependently, so the.u
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- requzslte to success

© in readlng.

chlld's levelvof language development,
f;p Jr*“sense of stery“'

/LdeSLre to read for hlmself §'

» 3
T
v’ .
R .
.-
L
- .
PN
.
o,
- }
< v b y
LI o
. .
Y
~ by

- o
closely.related to éarly readlng achlevement are:

school,

- ) « . ‘, - o - |
; f - . N - . .'
° g . h':f"i'_!;, ' . ' 'i - . “‘..' . " .' -
. . Lo, . ’ : CHAPTER-I A o PR .."'- .
L 4 Ty " ! ' v .‘ -‘"f . el
. Con . o - \ L. f:""- [ v,
‘< . . AN.OVERVIEW OF THE Soupy.
. ‘~ o " ' - .“ . s . B . , L N "... .
A‘-', . ~Background lnformation Lo L
A - v\, ;o . - . . i -a ? _.’p{. . ) : : ',( K
Reading has 1ong held a promlnent posftlon in the

, -,

school currlculum, 51nce profrcaency 1n readlng lS pre—
*. ®
v

rn most other sﬁbjects. Though the

.flmportance of readlng goes unquestloned there are nume4ous

'oplnions regardlng the factors that contrlbute to success

Included among the factors whlch appear to be
A ~N

. LY

1) the-

2) the Chlld'

)

3
7

2

and 3) the Chlld' ’1nterest in books and

It seems‘self-eVLdent, then,

.

that a r1ch~exposure toagood llteratﬂre, started_at home

durlng,the-preschool years and contlnued later at home and

.could contrlbute to the Chlld S succeSs in readlng
’ -

Educators are becomlng ancrea51ngly aware of the

-\

.p,g}_. ' l - .
“u Carol Chomsky

.

-

A

¢

e

relatlonshlp between Oral language and readlng competence.

"Stages in Language Development and

Readlng Exposure," Harvard ﬁducatlonal Rev1eu 42 (February

1972)

1-38.
2

3,

-d

. ¥ . . id ER—
Arthur N.uApplebee,
_ ?ractxcerlﬁ (December l977)°'

[

Sense of Story," Theoryﬁlnto

42~ 49

]

P

1

.

v

Dolores Durkln, 'Chlldren Who Learned to Read at
Home T Elementary School’ Journal 62 (October 1961)

15-18.

-

vs
[




o S K

b (2 - r gars

3

Studies of klhde;qarten through grade four chlldren,-" IR
earrled out by-Chomsky, suggested that a Chlld'S 1ndepende£t
readlhg‘and llstenlng to books read aloud have a real 1mpact

»
o N A

on hlS language development, 51nce “the Chlld who reads or

. . a
. ‘s - . r‘ a

ulistens to a varlety of rich ‘and complex materlals beneflts

4, ! a
- '

from .a range of 11ngulst1c 1nputs that is’ unavallable fo A

'f{__f the nonblterary Chlld "1 L' ,A;‘ I “':A“ e

#

.

1

It has been observed by Smith that "chlldren at f'.°

v . .

school are usually not prov1ded w1th complex wrltten materlal

.

~

n‘as partxof thelr readlng 1q§truct10n for the obv1ous reason o

that they could not be expected to read 1t by themselves,v-

\J

B\
but he feels the "spec1ally tallored for—chlldren texts"

-may cause confu51on for beglnners who are unfamlllar W1th
o 0 Y

‘the artlflcral language.z Lamb, too, condemms'the artlflelal

;hatﬁre'of textbookﬂlanguage and feelshit’should be more ,
- ' j : -
e representatlve of oral and wrltten 1anguage.3 The obser—

vatlon that«preprlmers ‘are.- stllted in style can- hardly béf

argued, srnée “the vocabulary, the length of the. sentences,
G

4
the length of the 11nes; the number of plctures in each

2, .

T
i

1carol Chomsky,,"Language and*Readlng,' rn AEEiled; '<f'
‘LinGuistics and .Reading, "ed. Robert E. Shafer (Newark: -
Lnternatlonal Readlng ASSOClatlon, 1979),- 124. i .

P

’:

,'zFrank Smith, Understandlng Readlng A, Psyehollng— '~L
uistic -Analysis-of Reading and Learning to Read (Vew York:’
Holt, Rinehart and Winston, 1978), P . 185

“3pgse Lamb, "Lahguage,‘Meahlngh and Reading Instruc-
tion," in Language and Learning to Read, eds. Richard E.
Hodges- and -E«~ Hugh Rudorf (Boston:'Houghton,Mifflin, 1972),
 p. 193. L L

- - . ’ S

-

L



:Story, and the 1nterest area are all controlled.

_'chlldren to thlnk of readlng as’a- pleasurable expergence‘ CoL u'*'

T is noted by Huck as well-as others.2 'The recognltlon of
in-school’ and what they are 11kely to enJoy has brought

‘ of the early readlng program 'Huck thinks it should be,"

e'Step," Elementary school Journal 61 (February 1961):.
. 269-76. .

‘Theory Into Practice 16 (December 1977): 363-71.

fgeading," E

3 -

wl

The fact that basal readers are unllkely to. cause.“

.

the dlscrepancy between what chlldren are glven to read

b
about a renewed lnterest 1n teachrng literature as.Eart ’

"3 .v"' . o

"the very heart of the readlng program, not merely

sppplementary,materlal. L o g B L S,

PR

~There is lncreasing‘recognition‘that "reading" is.

i

more than acquiring specific ﬁskills“. Barbe,‘Odland, and

9

K Pfau all share the phllosophy that teaching the SklllS of _ ":o‘.*L

n
readlng must not take prlorlty over the development of a

genulne interest 1n readlng.- A statement of thls concern
‘,"' ' e !
is made by Barbe ~ o .

Thelgreat cry for more attentlon to Sklll 1nstructlon,
which was perhaps needed, - has resulted in children:who
have learned the fundamental skills of reading but.
. have not developed the attitudes toward readlng whlch
- ‘make this skill useful to them.®

¢

lRussell G. 'Stauffer,\"Breaklng the Basal Reader Lock

2Charlotte S. ;ﬁdck, “Plahning a Literature. Program - e
for the- Elementary School," Elementary Engllsh 39 (Aprll
1962) 307 13 P

3

Charlotte Huck, "therature as the Content of Readlng "

Walt r R. Barbe, "Interests and the Teachlng of ; .
ducation 83 (April 1963): 486 90. U
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TR

T
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‘

i

-

. 'stofhes. Readlng aloud to chlldren not only 1ntroduces" Cor -

Odland maantalns that the readlng program must bej,
viewed as 1ncompleter1f there is no ev1dence that the .
¢ . & i " ‘, s

SklllS of readlng jre used.“; Pfau would agree w1th

o’ v

Odland's statement becauee ‘his’ observatlon has been that

- c g
+

a person s ablllty to-read often has llttle to do w1th

J R
. PR & ‘

."whether or not he does read and’He suggests that one reason

.

‘ more chlldren are TNo# emerglng from schools as readers 1s o

v A
that they are "strongly lnfluenced hy the nature of the C .

. 4
-

materlals they encounter‘whlle-learnlng—to read. He

» .
D ] .

belleves ‘it is extremely unllkely that chlldren Wlll learn

v o el P

"apprec1at10n of books or love of readlng from a basal text.

K ," .1 - ¥
.- During his research Pfau becamewaware that "many

e

chlldren fail to grasp the 1dea that,readlng can be fun"

" »

4
' %

that jt can serve as a means of" enjoylng and enrléhlnq P .
"hl -t 3 e o .’ .
. . f

daily 11v1ngn 3 No*one has a bétter opportunlty than PR

,‘v

teachers to 1mpart thlS knowledge.v Teachers can lure :;-j

“f

" children to books through the enterta1nmeﬁt waluewof readlng ,
4,. .

»

them to a W1de var1ety of lrterature,:lt may encounage themnt ‘

. - i

to undertake the tglals of learnlng to’read for themseIVes.

IS .

o . : . i '
N Q i 2 - ! Lt wt LT .

' ’ ' ' B \" : Tell '
o o, S "

1l\lorine Odland,,"Plannlng ‘a L1teratdre Program for
‘the Elementary School,? Language Arts’ 56 (Apr11 1979)~ .

’

> a v

-
4 h .
- s e o -0

363 67. . - . . / - .}”‘. ’ o ! ._:

2Donald W. Pfau,'"An Investlgatlon of the Effects ogf--
Planned Recreational Readlng Programs in First and Second ;
Grade," (Doctoral dissertation, Department, of Educatlon,h

State. Un1vers;ty of New York, 1966), pp.'lz 13.- . ?'71
3 . . BN * ) ‘l - R ,,"\.'-4;'"‘ -‘-f -
: © Y Ibidl), p 21. o v g ”Q S ,.‘; ,';f Y
4 ) '

May Hlll Arbuthndt and Zena Sutherland Children»and
Books (London- Scott, Foresman and Company. 1972), p 650.f

>
S "l ’

° - ‘.



5
Fenner emphasiieﬁr however,“that children's introduction to
books should occur 1ong before ‘they start school' — that ,

chlldren should '1n factr,be surrounded by good books from‘
L b

the moment they are able to 51t up. 1 . . , f X e ‘ g
Applebee, w1th hls focus'on a child's.develooment of
a. concept of story, has .shed ' more llght on the 1mportance
:f;, S ST of readlng books to small chlldren ] ItJlS only as a chlld
- hears manysstorles that he is. able to develop hls own “sense
of story"‘w1th the abllity to predlct what w1ll happenlnext
and how certaln‘characters w1ll behave ln dlfferent s{tuatlons.

Learning to read should be less d;fflcult for the ch11d who

has a, well developed 'sense of story 'because he has the

ablllty to predlct Wthh is v1ta1 to. success in readlng.2

The 1mportance of expectatlon “and predlctlon 1n readlng is ..i»' R

y 'q' o recognlzed by Goodman, who makes the foﬁlow1ng comment..

A good deal of prereading experlencé with llterature
will help the child. bulld a strong base .for readlng
‘ literature for himself. Some children- grow up in a
- ". 'world of literature: they .are surrounded by books;
their parents read to ‘them; they acquire favorltes .
which they soon know by heart. By the time such
.children .come to school, they have .a feel for the
L : . -peculiarities. of literary language and a sense of
. ' : what to expect from it. They can predlct in 11terary L
g L : language as they can ln more common 1anguage.3 o .

~.

Phyllls/Fenner, -The Proof of the Puddlng What
Chlldren Read (New Xork. The John Day Compdny, 1957), ;26: N
. P ' 2Arthur N. Applebee, The Child's Concept of Story:- . .
2?} ) , Ages Two to Seventeen (Chlcago The Unlver51ty of Chlcago B Lo
J : ‘ © Press,. 1978), pp. 47- 48 ‘ - , R .

o
RS L

gKenneth s. Goodman,‘"Behlnd tHe Eye: What Happens -
in Reading, " in Reading: Process and Program, eds. Kenneth -
- Goodman and O. Niles (Champaign, Illinois: National Council .-
 of Teachers of English, 1970), p. 485. o -

L . ' ' . M "
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4

L3
-

be'read to."

Successful

In Johnson

mostl"v1tal llnk

‘e

) 1ntended audlence

manner of sharlng

P "

the child's appre

6-
St oplnloh, parent51and-teachers_areltheA
[ : ~ ‘e . -

between the world of booksﬁand their

,and 1t is extremely‘importantfthat their ', -

- -
-

.a ‘o

\ . b
books wath ch;ldren serve to ‘"increase

ciation;"

parents and teadhers play -a v1tal role 1n brlnglng chlldren ’

a

-

thén the teachers

and: sung the Moth

g~

be read the Beatr

[
3

plcture books v e

1nvolve the child
2 H

'If ohildre

.,

=y

.and books’ together and she addresses flrst the parents and

\

by saylng,'“Your small chlld must be read

»

er Goose rhymes at the earllest age, musE‘
ix Potter storles aﬁd the flnest of the ‘.
and elementary school teachers must'

w1th llterature from the moment he ‘can

n are going to realize'the.greatest

potential’ from hearing storiesrread,éit’is essential that

‘schools recognize

°
v

thexrole,of the=parents.in their child's o

education. ‘As Tinker points out, "Parents and teachers

IR\ ._ . C .
must be partners
. ./

n3

-4,

) . ‘The 1mport

if the teachihg of"reading:is to-be truly’

'
. .
(‘.. . N I3

ance of acqualntlng parents w1th the ob-

Jectlves of the readlng program and enllstlng their support

1s expressed by S

chlckedanZ":

S 1Terry D.
Children’'s. thera

\
Johnson,,"Presentlng therature to Chlldren,
tu;e 1n Educatlon 10 (Sprlng, 1979) 35 43.

2

: Eleanor Cameron, "McLuhan, Youth,,and therature,"
‘The Horn ‘Book Mag

azine 48 (October 1972) ' 433-40:

3Mlles A.
{(New York: - Holt,

a

Tlnker, Preparlng Your Child for Readlng o
Rinehart and Winston, 1971), p. 144,

W

A n‘ - v s ,‘. .
v . - ) =2
X Cameron,'too,_feels-that A



L

’

"'parents and teachers in helplng

'vto read for themselves but also

: achlevement.

: taln the love for readlng wh;ch

. good storles'

VAN

.
. B . ! . , - . f - '. . \‘ . " \l -,
‘The effects of story reading at home may be quite™
strong, while the effects of even frequent story. Y
reading at schogl may not be, -.At home, the child is
usually-on the! reader s lap’ where, he or she. can - eé’
the print and turn the pages of the book; im th
classroom. chlldren often are seated far from the 2
. . books in. groups ‘of twenty or more, a 51tuat10n that - 1"
llmlts both phy51cal and v1sual ‘contact. with the book.
; If parents and teachers cooperate 1n exp051ng chlldrenV
to a w1de variety of good llterature by readlng aloud to
n

them, 1t should not only foster

a de51re in the chlldren B
contr1bute to their readlng

Smlth comments on. the 1mportant role of

flrst grade chlldren maln—

7

was fostered throuqh hearrng

A

The tran51tlon from the. story book world to flrst grade
. reading is a partlcularly precarious -one so far as. the
"love of reading is concerned, fdr it means a Shlft from .
_belng read to to the job of,readlng for oneself S
Continued storytelllng and reading aloud need to be
kept up by-both teacher and parent so that the child
. may. retain his enthusiasm for what he may be able to . .
. read for himself once the skills of reading are mastered.’
The kinds of material’ and . the challenglng,vocabulary ‘
and’ ideas of the picture book are often beyond the’

. .» . skill of the flrst grade reader; yet he needs the .

stimulation of more literary materials.while he is
- learning ‘to read the 51mpler stories-of everyday life
. which are controlled in vocabulary to meet the need. *
fiof the beglnner 2/ :

Readlng is recognlzed as a very 1mportant component

of the schqol,curriculum and parenteﬂand teachersﬁallke are

eager to 'see’maximum achievement in;this area.

..

"The objective

lJudlth A. Schlckedanr} "Please Read That Story Aga1n~
Exploring Relatlonshlps Between. Story: Readlng sand Learning'
to Read," Young Chlldren 33 (July 1978) 48 .55, "

, 2Dora v. Smlth §elected Essays
Macmlllan Company, 1964}, P. 146

s s C ! .- . . o
o : /s . . S .
, . .
. -

The -

(New ¥ork:
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Yo

- of the school 15 to produce puplls who enjoy readlng whlle

hav1ng-the necessary skills to do. it well. Huck p01nts~

», ﬂ" out,'however, that enthu51asm for books doesn t just

happen," but is the result of "an effectlve 1nstructlona1

program which has deflnlte purposes and a deflnlte place
3 ..

1n the currlculum;"l One reason for a general lack of

N f;-epthu51asmufor books‘amohgychlldren could be - that read;ug
hasfbecome "a tiresomelchore of‘word.analysis'ahd other.
el -

( . | -
exerc1ses and has. ceased to be efther ex01t1ng or re-.

——

: wardlng. The answer . to thlS dllemma, Chambers suggests,
is in prov1dlng/ch11dren w1th the type of materlal they
w1ll enJoy H% says, "The dellghtful world of chlldren [

llterature should be an 1ntegral part of any good readlng

\

4 ' - ' ’ ! B . -t
. . . » ' . R ' h

program.'

=

It 1j/evldent that a number of activities have . -
taken prlorlty over readlng for pleasure and untll effectlve
11terature/programs are" establlshed in, the schools 1t is
unreallstlc to expect trends toward greater 1nterest 1n’

‘ readlng by puplls. Culllnan recognlzes'thls fact'when she-'
. : . g ' : :

v o says- O . ¢

.

e iy

3

& , .Y The urgency to” acqualnt children with hlgh quallty
: : S litérature:is 1nten51f1ed by our. awareness of competing
\demands upon thelr t;me. .The numerous entertainment

/ . i
i N

’

. R . / lHuck, "Plannlng the Literature Program for the
.-+ . Elementary School,“ p. 312, )
o 5

Joe L.,Frost,fed.,;Issues and ‘Innovations in the
Teaching of- Reading (Glenview,'Illinois:~§cott, Foresman
.and Company, 1967), P. 244. . - :

) 3Dewey W. Chambers, "...Let Them Read,“ The Readlng
'Teacher,zo (December‘l966) 254 57.“

’
B

3L



*

.devices.that did not exist even a few’decades ago and

- the greater mobility of .the modern child combine ‘to E
1nten51fy the "competition for time. The television
set is frequently chosen lnstead of the book for~ -
lelsure tlme 1 — o -

1

A study conducted w1th 51xth and seventh grade . IU

' chlldren in 1972, 1n an effort to determlne the 'amount of "

B
\.&h
readlng they do and 1ts relatlon to readlng achlevement,

N

.gathered 1nformatlon from parehts\ozkthz dally act1v1t1es B
of. thelr chlldren The.information pro 1ded 1nd1cated that :

mPst chlldren read one hour per day ln contrast to vrew;ngin

telEVlSlOn three hours per dayugl This’ trend does not seem

to be changlng Wlnn s survey (1977), reported by Huck

revealed/that all the 500 fourth and flfth grade subjects

v

‘expressed preference for watchlng telev1SLon to - readlng of

- . ’."
any‘klnd In recognltlon of thlS fact Huck says,'"If K

teachers want thelr students to have the opportunlty to

¢

practlce thelr readlng skllls through w1de readlng; they

[}

must reorder their prlorltles and prOV1de school t1me for

v chlldren to enJoy readlng. ? This has not been a con51stent
'upractlce in schools, as Chomsky dlscovered ‘when readlng

| one”chlld s report of what she had»read durlng a one week

[

‘period. The chlldren had been tgld to enter thelr books

in the approprlate columns._."Books Read at Home or "Books o

lBernlce E Culllnan,leterature for Chlldren- Its
Discipline and. Content {(Dubuque, Iowa: Wm. C. Brown Company
Publlshers, 1971),op 3.. AR SR N

John T. Guthrle,’"Research'VLews. How ‘Much to Read,"

The‘Readlng Teacher 33 (October 1979) 110- 11

3,

Huck,. "L1terature as the Content of Readlng,, p. 367.




'readlng.

7

Read at School."

‘)

1

In the "A

BE

0

School"

column the Chlld had

llsted only-a few books and |added" the comment,”"I don' ﬁ\ﬁ

have tlme to. read ln scho 1. \,'

: Westwater crltlslzes

elevision because it has

roqged many . chlldren of those mutually enrlchlng hours

’

Il3

,robbed chlldren of the type

'»should entlce them to read w

d

~1s essentlal to cultlvate an’

Q.;;?

5Almost twenty:yearS'ago

‘durlng whlch parents read to thelr chlldren."z

It has also

jf llterary experlences ‘which' o

|
3

|
-
1
I

\

‘Fcompletely satlsfactory method of assurlng 1nterest in .

Huck stated that

idely and. w1th satlsfactlon. It
Lnterest in readrno durlng the
iformatlve years 1f one expects thls act1v1ty to remaln an
’1ntegra1 part of llfe, but as[Pfau p01nts out, "exclu31ve

. exposure to basal readlng materlals does not constltute a’

"the over-

empha51s of the 1nstructlonal or ba51c readlng program to

. 7

l

. ' tor ) P
for the small amount of book reading."

4

<

,Tthe neglect'of the literature programs may . be ‘a majorwfactor
' - . . . SRR ' .

Her v1ews about

this have not- changed and in a: recent artlcle she agarn

‘e

pomnts out that even young chlldren can dlstlngu1sh between

. A Martha Westwater,
" Literature to the Reading Program "
.(Halifax) 4

3

3_,' -1Chomsky} "Languade an

(Sprlng, 1977):

Donald W.

Pfau,

18-19.

%‘Re,aai‘mj, " p. 126.

“With Best Meanlng .Restoring
‘ .Journal of Educathn

"Effects of Planned Recreational

Readlng Programs,“ The Read;ﬁé Teacher 21 (October 1967)

. - 34+39.

4Huck

i

t

&

'\..

"Plannlng the Literature Program for the '

jElementary School," p. 307.
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25

)

‘ books w1th exc1t1ng 1mag1nat1ve\§tor1es and ba51c texts
.She' is flrmly con—

d951gned for. 1nstructlonal purposas.
tion for lea '1ng to‘read comes from o
. and t:at 1mag1nat1ve ’ )

! v1nced that "the motiv

i the desireuto read 'real boeks'
-i lltenature must be’;he content O the r dlng program."
i effort to produce

McCormlck fears that teachers, |
N

.

'J . .
better readers, have glven preference to in tructlonal
o \\ ]
llmlted,_

when ‘time has bee‘

procedures and as\a result,
\~

readlng aloud to children haS'often been overlooked in

)

|

Lo {
oty
oo

!

]

/ ’ ' .
favor of other activities. )
lndependent readln\\often

o »
’ As children learn to read,
/. s
thus depr1v1ng the child of the com lex

MOSt

f

]

i replaceSJlisténing,
materlals whlch are beyond h1s readlng ablllty
chlldren S readlng ablllty is far . below thelr apprec1atlon
/_ " level 1n grade one. .It 1s therefore the,respon51b111tylof

the adult to promote an 1nterest ‘in llterature and to~

-
/ - prov1de enrlchlng llterary experlences whlch w1ll build
'up the child's vocabulary and readlng repert01re. Pfau

——
b

feels that exposure to good literature causes - chlldren to-.
4 If chlldren can,.'

"flnd 1t dlfflcult not to want to read."

through llstenlng to storles, become better readers and be
" p. 363.

"Literature as the Content of Reading,
"Should You Read Aloud To Your . .

o LHuck,

\ .
Sandra McCormick, -

139—43 le3. .

1

Chlldren’“ Language Arts 54 (February’ 1977)

.. "‘,l' Chomsky,,"Language and Readlng," p. 127
o . |
- 4Pfau, "Effects of Planned Recreatlonal Readlng
Programs," p- 35.

T




motlvated to ‘read for themselves, surely the tlme whlch

parents and teachers spend readlng aloud must- be con51dered

'.worthwhlle. SN '

PO B A .

- The Problem ,

—_— K . ! - . . . v
e DU ‘ . . 4

_ Readlng is con51dered by most prlmary and elementary . "

-

teachers to be the most lmportant subject 1n the school

currlculum, and much tlme and effort’ are spent teachlng the
- / . g .
;skllls that are expected to produce readers.* In _some class- KN
d: > LY I i )
réoms llttleftlmecas devoted to’ readlng quallty llterature A
‘,l;!."-“'.r ‘. . . L

o-the chlldren . The empha51s seems to be placed on ' .. ¥

\

':(motlvate you‘g chlldren to read Whlla series of basaln :yi“
".- h readers are pr"crlbed by the Department of Educatlon,
‘:t-these books are'n t.lntended to constltute the whole readingf
'~ . . .. program as they so ftep do. ; Rather, teachers are expected
dto supplement those bagals w1th ‘a rlCh varlety of llterature..7
Parents and teac rs ‘may be unaware of the tremendous‘,

' 1mpact Wthh readlng alou_ to chlldren can have on thelr

'readlng achlevement and life long read}ng hablts There 1sh
| "a substantlal bddy of research\to support the bellef that ﬂ:*;g*xik
..f—f .hearlng good" books read aloud re& larly. not only adds to | l

”f;the chlld's en]oyment and motlyat::\them to read 1ndependently,

but also helps them to become more competent 1n the skllls

f D - . Lo
. ' . ' . o P . . . . . T . '
. : . , LR - . Lo .
oo N . . . . » . L . N v
' B 4 .. . . C Nt - .o . . . ‘e .1
g et et 8 g 4 . - ' oo ., ' . . ' . ' : ot .o r



of readlng. 'Childfen who‘aie not priuileged'to hear parentS‘;‘

-

' and teachers read alqud are deprlved of a rlch source of

-
b

-V0cabulary and 1deas;wh1ch should-ultlmately help them to“.

'}become;better-readefse This studyuisthSidnedﬂto'determine
whethef reading tolchildren”;n'a regulaf basis,at sohool
~and. at home and 1nvolv1ng them in reiated act1v1t1es has

. v
- - s

any.SLgnlflcant-effeqt onﬁreadlng achlevement as measured r.,f

( ..

byﬂvocabulary.and.comprehension,tests.

~ Need

:;"1 fj”1\”,i'i R ‘ The need for teachlng strategles or 1deas thaﬂ w111

o help to lncrease readlng achlevement and glVe chlldren the

e DR . P

";}f o deSLre/to read.for~pleasure is obv1ousu -Accordlng to the

-results of the Canadlan Test of Ba51c Skills admlnlstered~
t ' o

in 1978, chlldren '8 mean readlng achlevement in Newfoundland ‘f

-

'.1s below thelr grad% level and 1t~1s unllkely that chlldren

B\N‘»?: o w1ll choose readlng as a pleasureable pastlme 1f they
\ T . ! .

cannot do 1t well

. a“/ . \

. ‘».“\

e

o An addltlonal need for thas study 1s to focus the
attentlon of parents and teachers ‘on the valuenof readlng

f aloud to ghlldren. They W1ll be made aware, or. at least
'h;}remlnded, of the-éffect this, act1v1ty can. have on- o
'ldren‘s readlng achlevement de51re to‘readﬁlndependently,.

» ntlnued 1ntefest 1ngreadané.' | .

R lD' artment of Educatlon, Newfoundland ‘Standard . i
Testing Program Grade .Four, October,-1978 (St. John's: . e

N LR Testlng Bran DlVlSlon of Instructlon, Department of
NG "“ Educatlon, 19 . . )
NG L. - -, A
; \‘\\' : ' a~ ) )
W |
. L;- S ) o . e

"-,\'.‘~‘4 ) . ,,l ‘ . - . ,'.

)

..
~ . .




|
:Ohiectives
. " ’ &
:.l,fTo select a body of approprlate llterature andl
related act1v1t1es to enrlch the vocabulary of
‘rthe chlldren. ' _
~2. To expose the . chlldren to good llterature dally
‘ by readlngbaloud to them at school and asklng
the parents to read to them at home.. '
'3, .To. involve the chlldren in drama, art, and
:‘creatlve wr1t1ng actlultles related ﬂokthe
llterary selectlons..; | |
"4}'To broaden the 1nterest of the chlldrenuln books ;
by prov1d1ng quallty1lrterature.about a w1de_s
fi variety'of”topics.. KPR

5. To. create 1n chlldren the de51fe to read for f

et o,

materlals whlch are not dulled by a restrlcted -

\ L3

yocabulary. - e

-

. Limitations ST S -

The experlmental ana control groups for thlS study

were drawn fron a denomlnatlonal school system in. urban

'areas -of Newfoundland : Each group contalned approx1mate1y

o

“in readlng ‘ The relatlvely small sample and the fact that ‘

wsubjects were chosen only from urban areas 11m1t tne scope

\.V

,’of,the_experlment It is belleved, however, that certa1n~_

:ﬂthemselves by lettlng them experlence ex01t1ng .-

_,st grade students of hlgh,,medlum, and low achlevement )
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. : Lo generallzatlons are Justlflable, s;nce the groups dlsplayed SRR 5‘
' a w1de range of ablllty and are. probably typlcal of most -‘”g;.;“‘. )
.5_Uﬁﬂﬂg'ai < \\\f}rst grade classes 1n Newfoundland ) The llmlted tlme frame'~' ,u.{»‘ '
. ‘ﬁf'g““' f ‘: of elght weeks 1n‘wh1ch thlS study was conducted, nevertheless,
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’matlon to’ 1ntroduce the study, a statement of the problem, s ;
. . o el
o and the need, objectlves, and 11m1tatlons of the study.~. “1: -
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Readlng aloud to chlldren may be oge-such practlce.. There‘l“

; "}“h%f. RV T ;16'j‘ - o ﬂ/{%'vf S

. £ — : ‘ :
- . e o &
l" . [-] A\: s J" ~
R ‘ > k v(.
: A "' ’ ’
) ' .o T ‘ £
. 7 . CHAPTER II K :
T . REVIEW OF RELA'{I‘ED LLTERATURE . L
. vl é - c. . ;'
o ﬁIntroductloA P
oIt is pdsSible that”some-teachers'become'so 'ommltted

’ o oe

to the teachlng of readlng SklllS that any practlce Whlch N

¥

\.
dev1ates from tradltlonal readlng'lnstructlon leaves~them

c("

" apprehen51ve lest 1t result in IOWered readlng achlevement‘: f":-_“ -

t

however, consrderable evrdence to support the 1dea ﬂhatff':

o~

chlldren s readlng achlevement is not Jeopardlzed but

actually 1mproved when they are read to on a’ regular(ba51s. d“ ca

Sectlon one of thlS chapter refers to the flndlngs of

!

-

research studles related to the practlce of regdlng aloud :
to chrldren.'- "
Sectlon two rev1ews the‘Ilterature related to the

specrflc beneflts of hearlng llterature read . aloud There ‘ '~’wjt L

o "is general agreement that storytelllng and rEadlng aloud

]
.

to chlldren may: 3 .'mhr- .‘
o 1. Contrlbute to language development._ iff T _Zi,,
‘v”i'2;7Devélop a. Chlld' '“sense of sEory"‘q’w6 - . - '
A&~w5.:Prov1de enjoyment and 1nformat1on iwfh; i
i‘rgj Mdtlvate a chlld to read 1ndependent1y P : ;;A
5;;Promote understandlng of self and others. . ‘ - ;
’ﬁé;Reflne the ablllty to_recognlze and. select ‘ ,_df: :'<j" ;

'°"'qua11ty llterature.
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"selectlon of approprlate materlals and act1v1t1es for a .. . L tlﬂ

[ IR

R , T s V. A .
'l7” LT e

7 Stlmulate creat1v1ty

-

«

Sectlon three explores the dual role of the teacher P

N
[

and parents in prov1dlng a good readrng model and promotlng

* a
» } . .

readlng achievement by readlng aloud to chlldreﬁ o : "»:4‘ S

The flnal -section of Chapter II”focuses on the

spec1al llterature program- DT o

N

. Related‘Research \

‘Educators generally agree‘that‘prqﬁiciency:in'bral’

communlcatlon is a prelude to success in readlng. .Exposure !

.

to good llterature ;s recognlzed as one way’ of 1ntroduc1ng

chlldren to new vocabulary and thus 1ncrea51ng oral com-.

munlcatlon skllls. Research studles, therefore, whlch

recognlze ‘the lmpact of hearlng llterature on language'

A

development are 1ncluded in thls 1nvest1gat10n. Other . ‘f o

“ua

research materlal reVlewed deals more spec1f1cally with
the effect which hearing storles read aloud mlght have on

a Chlld's readlng achlevement, 51nce that was a prlmary

concern of thas partlcular 1nvestlgatlon. . . N T .

I '

° : . - R Coe
Children's Literature and,Language‘Development ' P S

' readlng of- storles to 1nfa_5f~between ages 13 and 30 months .

Both Irwin and -Chomsky were 1nterested in chlldren s
acqulsltlon of language and 1nvestlgated factors: whlch : Coe T

they th0ught 51gn1f1cant to language'development. Irw1n RN C.

desrgned a study to test the hypothesrs that systenatlc T o
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’ gronp of ro. Mothers of theflnfahts ln the experlmental

.

: , A ' L o e _ o
.- . Nt - ‘ ‘. .
IR ; T A - ct

would 1ncrease the ch;ldren S!amount Qf phonetlc productlon.‘f

¥ . . ‘g o

There was an- experlmental gxoup oﬁ 24 lwfants and a control

X e n.;' ’

o
P
;,.‘

group spent 15 to 20 minutes each‘day readlng storles tof.

’ .

therr chlldren and Eaik1ng~about the books . ‘The 1nvestlgator'f‘

Lo . ’

. made regular visits to.both groups and; necorded the spon—

L] =]
". H t .-

taneous speech of~the chlldren._'- .

[ .
- « ’,. -~

-

‘@

< ‘,‘. “ - ,

toothe seventeenth month there was llttle dlfference between

.
« '

the two groups,.but-sebn after the.sebenteenth month the'
'curve sepanated and the experlmental group con51stently

b
. , ) i

"_“ exceeded the’ control grbup untll age two and a half The

o ""': -

experlmen termlnated at that age.

>
[}

e Chgmskya rstudyuattempted to find the relatlonshlp

- H "

.

between language development and exposure to books by :

v

4 . "
study ng chlldren betwqenuthe ages of srx and ten. She’

’

‘ trled to flnd the answers to such questlons as:

2
¢ - ' ? ' 4.
3 T 4

l What books are read to ch11dren°
o, ’

i 2 ‘What' books do chlldren read on their OWn°.

. .. [ K .

"« . ' 3. How much tlme do ch;ldren spend reading or

rlstenlng to_books read aloud?

% N 1

4 What‘do.chlldrep remembér from past readlng L
o : ﬂ:}é'g ) a\ 'b .
to exposure7'= = St

e ' .

ooee 0 " coe :
. - v, R

Orvrs C" Irwin, "Infant Speech: Effect of Systematic

fReadlng of, Stories," Journal of Speech and Hearing Research 3 .-

(June 1960) :,187-90.

¢

L The daﬁe collected reveamed that from ‘the thlrteeqth s

]



"~ "kind of lnputs and’ exposure prov1ded by the wrltten 1anguage

‘and related act1v1t1es. ‘A program was.designed by Culllnan,

1w1thout rcduc1ng the level of proflclency in the nat1ve :

- kindergarten to‘grade three The program required that the -

. Exposure," p. 1-38.

It was concluded from thé”data collected'that the

does contrlbute to the child's 11ngu1st1c development.l
Two rather exten51ve studles were conducted with .
dlsadvantaged chlldren in an attempt to discover if- language

development could be enhanced through exposure to llterature

Jaggar, and Strlckland in which the‘objectiVe was® to expand

the language of'Black children "to'include standard English

"l ‘

Black,Engllsh The study included 249 Black students from

ichlldren be read. a llteﬁary selectlon Fally and then , ' o oo

part1c1pate in -an %ral language act1v1ty The proposed i

i

language act1v1t1es lncluded creative dramatigs, puppetry, = - ' 'i

discussion1 'and storytellingi The sesSions lasted approxi—
2 ‘

" mately thlrty mlnutes each day for one academlc year._'

I *.  The control group was also 1nvolved in a llterature

program, but 1nstead,of oral language act1v1t%$s they did
* . . . . [-%
art or music activities or viewed filmstrips. after hearing ' '

a booklread dloud. The main‘difference between the treat- 5
ment of t@e,ekperimental and control groups was the types

. v c

of follow-up activities in which each group engaged. - ‘ .}

ilChomsky, "Stages in Language Development and Readlng o -

2Bernlce E. Cu111nan, ‘Angela M. Jagger, and Dorothy B
Strickland, "Language Expansion for Black Children in the .
Primary Grades: A Research Report," Young Children 29 -
(January 1974): 98- 112' -

P




| S 20 n |
-—Thel results ‘of the- study indicated that‘ the‘“childreln
1n the experlmental group showed greater galns in thelr '
. control over standard Engllsh than did the control group
'ThlS dlfference was 51gn1f1cant, however,'only at the

klndergarten level It was dlscovered ioliowing the exper-

iment that the klndergarten teaehers participating in the .

jhstudy used a'higher percentage of oral language activities

.than teachers at other grade levels.1

' A gtudy‘by Balley, whlch prov1ded aterial for a

doctoral dlssertatlon, was prlmarlly caonce ged with the .

’ -

1mprovement of dlsadvantaged flrst graders language aﬁllity

‘through partlclpatlon in-a llbrary source programq One
experlmental and two control groups were ravdomly selec ed
for the study wrﬂlcre of‘the control. groups

n51st1ng o
non—dlsadvantaged chlldren. The " Iliinors Te:t\of Psycho-

llngUlBth Abllltles was administered to all: groups\;s a

' ,pretest at the beglnnlng of the experlment. The same test

was glven to all groups at the end of the experlmental
,perlod‘as a, posttest. @he experlmental group part1c1pated
. Y oy
1n a llbrary resource program for one hour.eaqh day for ;
twelve week perlod The flrst half hour of the dally
pfogram was held in the school 11brary where the group
-learned nursery rhymes, 1lstened to - storles,:and ‘looked at’
'plcture-books. Books and poems prev1ously 1ntroduced were

' often reread. durlng thlS period and chlldren were encouraged

to se}ect their favorites to retell or act out.

J B ' . . L sxf/’—’\
- lmbia. DI




ihe second half'hour'of the programzconsisted ofl
1ndlv1dual and small group act1v1t1es which’ 1ncluded-
1. Looklng at a book while llstenlng to a taped
readlng of the story " ' .
2. Watching filmstrips on a portable nrojector
| screen whlle llstenlng to the story 'on a record.
' 3.'£asten1ng to storles read by an elementary student
1ﬁua one—to—one-relatlonshlp.‘
4.-D15cussrng the contents of a prevrously‘read book
Q.ln palred peers. N ' f{‘
‘The two control'groups'were not'invblved in ‘the’
lihrary:prpgram but were exéected to‘fo;low the'regular
:curriculum which‘sugg%sted that a story he'read'or told

0y

teach day. o ] “ , i . i

_ The results of Balley s study 1nd1cated a 51gn1f1cant

difference at a 001 level between the dlsadvantaged experre :

[

mental group and the d1sadvantaged control group on the

total score of the I111n01s Test of PsychollngU1st1c Abllltles.

_ There was, however, no 51gn1flcant dlfference between the
dlsadvantaged experlmental group and ‘the non—dlsadvantaged
control group. .It was concluded that the total language

: ablllty of dlsadvantaged chlldren could be . 1mproVed through

participation .in. the activities of a llbrary resource program.l

1

.;Program for' the Improvement of Lanjuage Abilities of Dis-
advantaged First Grade: Pupils of an Urban Communlty“
(Doctoral dissertation, Department of Educatlon, Boston
College, ' 1969) ' }

s .
—\9- . . K ", .
. . . . .0
. . T

Gertrude Marie- Balley, "The Use of a. lerary Resource

-y

P
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In order to make recommendatlons for preschool

teachlng, Cazden dld an exten51ve review of ‘the. research.

. 1
Q

done on language development She suggested that rather
than trylng to correct a Chlld s nonstandard form of Engllsh,
"an effort should be made to enlarge the chlld's llngulstlc
' repert01re. One of the most obv1ous ways of doing this is

by readlng to the Chlld ‘ Caiden.concluded that reading

@

: aloud can be a poten form of language stlmulatlon because

. of the spec1al phy51cal relatlonshlp that often ex1sts

N +

between reader and llstener and because of the conversatlon.

“ ’ b y “w -

xwwhxch often takes place concerning, either the story or

B TR 1 . o . ’ o N
‘pictures. : : . -
,.':.:a. C ’ L
...0., . )

. . "’_ - v / .
: Chlldren S therature and Readlng Achlevement

. ) d Plessas. and Oakes, Walker and Kuerbltz, and'purkln
were,all'eager to~determ1ne'1f there was a rélationship
1 ' bstWeen»readino to preschoolers and early reading achievementi
\\; | Plessas andgéakes attempted to "1dent1fy the nat re of pre-

'reading activities that mlght be assoc1ated w1th early

. success in reading." Twenty-two flrst grade teachers in

( Sacramento, Callfornla,lwere asked to submlt the names of
! students able to read at the’ prlmer level when enterlng

E{ flrst grade. of E§e,forty’names subnltted‘only twenty

\ scored above 2.0 on the California Reading Test, .so they
5 G : ‘ - ' . ,

1

s\

‘ : / .
. -
Courtney B." Cazdenf'"Some Impllcatlons of Research
‘on Language -Development for Preschool Education,” A paper’
prepared for the Social Science Research Council Conference
on Preschool Education (Chicago: U.S. Department of Health,
Education .and Welfare, 1966). : L




23

o
2

were . chosen as subjects for the investigation. . Data were

gathered thro'ugh'questionnaires"sent to ‘parents during

i

~

January. and February requesting 1nformation about the
subjects"pre—first gra'de reading experiences. Responges'

.from the parents 1nd1cated that all the children had been . ' ©
1 \

CEE WS ;
oo T ——

" read to extenswely both at home and in kindergarten

Walker and Kuebitz'reported on‘a-desc,rlptive study

' designed ‘to »investig'ate; T ‘ . . . .
’ ’ ! -' ' B . . / : '- ’ i
1. The relat’ionship between readlng to preschoolers '

5 and their success in beginnlng readlng.

3 . ot

2. The effect of the frequency of story-time
. .. I . ‘ I. ’ . ; o
experiences‘ on success in’ beginning reading.
oy
3. The extent to which reading gains attributed to

) . .0 .

story-time exposure pers:.sted through grade three.'-

';The data Follected. through parents' responses to:
questionnaire'i'tems indicated that children who had partici— : '
" pated in regular story—time experlences during preschool |
years- showed greater success in beginnlng reading than

; thpse children who heard storles ,infrequen‘tly. The research-'
?

. ers concluded that “story-time is a positive factor contri-

butlng to. beginning reading success . w2 o : v

Durkin conducted a longitudinal study of children.
Ce ‘ -
who learned to read at home before starting school. One of’

. .lGus P. Plessas and Clifton R. Oakes, "lfrereading | ! )
Experiences of Selected Early Readers," :The Reading Cee .
Teacher 17. (January 1964): 241-45. S —

2George H. Walker, Jr. and Iris E. E\uerbitz, ."Reading
to Preschoolers As An Aid to Successful Beginning Read::.ng o
Reading Irggrovement 16 (Summer, 1979) 149-54. -

!

!

e e o v § Yt St e e g .. . . oy ———
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longer significant.2

244"- R - N

!

. o S “ Y
. . . s '

.~the questlons she attempted to answer‘from the research

' data was: What accounts for preschool ab111ty in read1ng°
'Data collected on’ the forty nine early readers who were: the
'subjects for her study 1nd1cated that none of them learned
lw1thout help., The help\was usually 1n the form of'answerlng'
vquestlons about words;ﬁhich children obsexrved in books and

’ ! ,.v . 3 " [ ' l
.newspapers, Or on 51gns, lakels and telev151on programs.

Another longltudlnal study conducted - by Durkln

rts the readlng achlevement durlng grades one to four

-of chlldren who had partlclpated in a two year pre-flrst

L

. grade language arts program Slnce her prev1ous study had

1ndlcated that children who learned to read before comlng

‘to school were usually from homes where they were read to

frequently and where parents\took the tlme to answer thelr
: v

"questlons, it was dec1ded that the language arts program
) would begln each day w1th a conversatlon period and at

" least one story. A S S

At the conclusion‘of the ekperimeht, the reading

. achievement of. the experimental sub*ectsain grqges one and

_two was 51gn1f1cantly beyond that of the control group.
The experlmental subjects 1n grades three and\four contlnued

to ,exceed the control group but the differences were.no '

-

. lDurkln,-"Chlldren Who Learned to Read at Home, -
P- 15 18.

. 2 Dolores Durkln, "A six Yeal Study of Ch11dren Who
Learned to Read in School at the Age of Four," Reading

‘Research Quarterly 10 (No. 1, 1974-75): 9-6l.

s 2

ey
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. . . . : N
" From her- two studies investigating children who read

)
]

early, Durl‘c'in drew a number of obs'ervations. 'She said: '

The research data 1ndlcated the presence of parents )

" who spend time with their.children; who read to them;
who answer their questions, and their requests for
help; and who demonstrate in their.own lives that
reading is a rich source of relaxation, information,
and contentment. Whether these same kinds of factors
also helped to promote the  continued high achievement™
of the early-readers' in later grades was not studied.

. However, the possibiljity of thelr p051t1ve 1nfluence
¢+ cannot be overlooked l » . . . -

‘There appears to be a deflnlte correlatlon between the

rep,prted by parents on a questlonnalre Thls questlonnalre

-~

amount. of exposure to books ‘and, a chlld‘s readlng achlevement.

'c‘

A co-operatlve research pro:ject in readlng prov1ded 1nfor—-

mat:.on which Sheldon and Carr:.lle used to find relatlons

between ch:leren s readlng ablllty and characterlstlcs e

requested 1nformat§.on about th’e size of the famlly, the
number of books in the ‘home, and the educatlonal 1evel_' of‘
the parents. . ) . | ) | e
| There were 868.shbj‘ec'ts in the study. These s‘ubjec.,ts
L .

represented a ;él‘ectlon,j made by the teachers, of 5 per

"cent of - the "good" readers and 5 per cent of. the "pOOr"

readers from eieht schools. Results of the Progressive -

Reading Test showed that half of.those chosen as "good"

readers were read:.ng above grade level but only one-fourth

of those chosen as "poor" readers were readlng below grade

-

level — the rest of those ChOSen appeared to be average '

readers.

IDolores Durkin, Children Who Read Early: Two Longi‘ .

tudinal Studies (New York: Teachers College Press, 1966) p. 136.

R S
-

~r
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‘ grades buttthe data collected‘showed ,dlssmllar results.

26
The flndlng that 1s most 51gn1f1cant to the present

study pertalns to the relatlonshlp between the number of

=

books in. the home and a Chlld s readlng ablllty, Sheldon

and Carrllle noted a con51stent trend 'in tnls area‘
As the number of books: in the home - increases, "the per
cent of good readers increases and the per cent of T
-average and of poor.readers decreases. It is difficult
to tell whether this direct relation results from the
attitude instilled in ‘children by familiarity with
books throughout. their developmental years; from higher
status and perhaps higher intelligence of parents -and ,
therefore, héredity; or from a combination-of such.
. factors. It seems; ev:.dent, hgwever, that there is a
direct relatlon.l o

[ N

oo Lyons and. Cohen each J/hvestlgated the effect of a \

llterature program on readlng achlevement in the prrmary

I

A loglcal explanatlon for the 51gn1f1cant results of Cohen's

' study opposed to the lns.xgnlflcant resul,ts of Lyons’/ rests_

-~ ¢

in’ the 1ength of the treatments._ Also, Cohen's subjectS'

were soc1ally depr:.ved and this may have caused them to be

| more responsrve to .the treatment, smce they may have had

llttle or. no exposure to books prev:Lous to the study

Lyons- study_.used three groups to 1nvestlgate and

" compare the. influence of a planned program of verbal input

. o - ) ] .
and a planned progran of verbal output on reading achievement
, b ; A . o O . -

at the first and second grade levels. The verbal input
program involved reading stories to children and discussing

1Wil}.iam D. Sheldon and Lawrence Carrille, "Reflation

' of ‘Parents, Home, and Certain Developmental Characteristics
. to Children's Reading Ability," Elementary- School Journal 52
’ (January 1952)- 262- 70. '

/
5 .

e

= o7



. them while'the verbal output‘prbgram brovided.opportunities:

7

: for chlldren to ‘use_ thelr own . 1anguage " The control group -
S

,con51sted of chlldren who attended school but were 1nvolved

. w0 N °
_in nelther'oi'the|planned programs.‘ : : S,
. - . S ‘ . .
.Subjects for the study- were- drawn. from four schools-
- ¢ . : R~ T a

“ .
~. o

.érounds."The sample ‘consisted of 2§9nchildren. ~Lyons used

L%
©

a posttest qnljfcontrol,grOup design, but.attemots were '

made  to insure pretreatmént equivalence'of the éroups.' The o

. -

trea%memt groubs’received7three 20 minute lessons eaqh week,

“
. @
v v

’ for a perlod of twelve weeks. The california Achlevement

o . ’ ~ . © . .
Test, Level I, .Form A was used-as a posttest ten days after
‘ .
treatments were concluded and Form B was uSed as a delayedn

posttest flve months after the completlon of the treatment..

A three—way ana1y51s of varlance ‘on the‘word ';'

:FecognltLOn scores for both the posttest and delayed post—

9

"~test revealed no 31gnlflcant.d1fferences amonq the three

b / o

experlmental programs. The same type of analy51s also an

1nd1cated no srgnlflcant difference" between treatment groups
:on the. measure of comprehension. It was felt that “the perlod

- of tlme over whlch the program was carrled out may have.

been too short to produce 51gn1f1cant results.1
J . ' . .

':Cohen used.soclally-deprived children as subjects

and tested for the effecd of persistent exposure tb'story

" 7
»

lPdtr1c1a Anne Lyons, "The Effect of Chlldren S
Literature and Oral Discussion.pn the-Reading Achievement

-of First and Second Grade Chlldren“ (Doctoral dlssertatlon,

Ohio, State Unlver51ty, 1972) .

- ow . [
. .

P

.. in Ohio where pupils, wgre from similar socio-economic back- .
R Y] - . n ) B K R . B .

.~
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N DT - reading on the devel'opment"of vocabulary and Areadin'g

-achlevement.v The study was carriéd out from 6ctober 'to" -

"June 1n seven elementary schools in _N/eg,Y.ork CJ.ty F_orm'.B.'

of the MetrOpol:.tan Readrng Achlevement Test, Upper Prlmary

o, o N was® used as a pretest and Form"C as a posttest ‘of readlng

A

achlevemex}t. The Free. Association 'Vocabulary Test,

[N

”valldated by T:Lnker, Hacker and Wesley, was. used as a pre-

test and posttest measure of vocabulary ‘v '
| Teachers part1c1pat1ng in the study vere glven-a

S manual of suggested story readlnq technlques and follow- up' " CLn

) act1vn.t1es. They were 1nstructed to read a story ‘and do

N . -
some . related creatlve act1v1ty w1th the chlldren each day.
R i , f . T
: - r Books used by teachers in the experlmental classrooms were ‘

gssigned to one of three groups accordJ.ng to level of

1

- _difficulty; The crlta\:ra for assrgnlng books to a partlcular o
' ‘ ' group included length complexrty of theme, a-nd complex:.t{ ?h\\/'

-

e S of sentences Teachers were requested to 1ntroduce the

o e books 'to the chlldren in order of d;.fflculty. Teachers 1n

C : -
, the control groups were givén no-instructions. It was, ‘

o

therefore, assumed that any books they mlght read would

unllkely be introduced in order of dlfflcmlty. At the Sl T
conclus:n.on of the study the experlmental and control groups
were compared The -experlmental group showed an’ 1ncrease

, ' in ocabular ’ s:.gnlflcant atn.005- an»lnﬁrease in word 1 : Cae

knowledge, s:.gnJ.f:Lcant at 605- and an. tncrease- in .,readmg

cbmprehen51on, slgnlflcant at .01, frheyexperlmental_group‘

- R . . Lo
E R
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.. also showéd.a numerical.superiority in quality of vocab-
° N . . . 0

: o S el cee t : ‘

"~ *""ulary, but there was no significant difference in word.

o

dlscrlmlnatlon.l o i ; R - ‘f

Research by Amato, Emans and Zlegler seems to lndlcate

: o ' . <

.that independent‘use of;llbrary'materlals as just as pro-

o

Ce ductive.as‘specialized programs which emphasize'either

©

% " - : creative drama or‘storytelling They conductedca two year

o'

study w1th 298 elementary students to 1nvestlgate the effects“

,'of creative drama and storytelllng on chlldren s 1nteresta

and readlng achlevement. The study took place in nine

. .

publlc llbrarles in Phlladelphla with fourth- and flftllgrade

[

?h . puplls. ﬂhe 298 subjects were d;v1ded lnto three groups-

llbrary usage was the main act1v1ty of the control group,'

’ ’
. . )
' . I

hlle 1nvolvement in creatlve dramatlcs was emphaSLZed in

‘
L .

Qne of the experlmental groups and storytelllng in. the other.

'L“ﬁ“ o , ‘ The experlmental groups partmcmpated in, planned programs
whlle thexsontrol group used the library fac111t1es 1nde-

-xpendently.,,U51ng-the analy51s of covarlance at the con-

4 [}

- - e . ' ' \

e L B ~clusion of the'studylethey found no statistically significant-
: ._.;""; . d1fférences among the groups. They concluded that nelther
- v, (_ -

creatlve dramat;cs nor storytelllng had ar effect on’ chlldren s
o 1nt$rest or readlng achlevement though both seemed to’ have

f [ L
g . . ‘
N , L] ‘e . +

7""Q A a'9051t1ve effegt on the’ use of.the llbrary.
£ e e o - ' Co

. 0 . - “
- LN Y

p< %Y . »
A lDorothy Cohen,,“The Effect of therature ‘on Vocabul ryl
* s« - 0 and Readlng Achievement". (Doctoral dlssertatlon, New York !
" S . - Unlver51ty, 1966) . g .

.' v f * C ' ’
. { T 2Anthony Amato, Robert Emans, - and" Elsie Zelgler, "The
R.y oo Effectlveness of Creative’ ‘Dramatics and ‘Storytelling in a ‘
' o LLbrary Settlng," The Jourhal.of Educatlonal Research 67

. -
n

A (Decenber; 1973) 161-81. T e e

0
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It is p0551b1e that the amount of time-a Chlld spends

| readlng may also be a major factor in hls readlng achleVement. SN T
| Concern 15 expressed by. Durkln about the time or_"lack of :

g tlme" whlch chlldren spend readlng.; She carrled out anxpa-ﬁ‘ T

. . - . 1)
. . e 1 — o
L A

R. . ' observatlonal study in grades three to srx 1n an attempt to-

determlne the amount of ‘time allotted to comprehensmon , 'n' S o

1nstructlon durlng the readlng and soc1al studles perlods.
< An 1nterest1ng 51dellght of - the study was.the observatlon
of three 1nd1v1dua1 subjects from grades three, flve, and
l " ult * six. IThe percentagetof tlpe-these~students~spent readlng ‘ -
- 'Ywhich included following anotherés-oral readingf reading

“.aloud and readlng 511ent1y) ranged from 12 66 to 14 93 per

‘0

‘ cent of. the readlng per od Most of thelr tlme was spent
‘ . &

d01ng wrltten a551gnments and ‘no mention was made of the

‘.chlldren S hearlng llterature read for pleasurejas a part
N S of the reading program.1 e D | |
. . D N ‘ [ . . )

Pfau 1nvest1gated the effects of 1ndependent readlng

e L

) é " ) 'bn‘readlng achlevement. He conducted a two year study w1th

o

170 flrst grade chlldren, 1ntroduc1ng 1nto the classroom ﬂ

. . 100 trade boq}s, "easy readers and llterature books whlch

\{‘

were to be used by the students as lndependent readlng
materlals. "In. th;s study the experlmental group spent o IR

thirty minutes each day-ln recreatlonal readlng actlvitiesi

- 1n addltlon to the usual basal readlng 1nstructlon.‘ The ' SRR

lDolores Durkln, "What Classroom“ObSérvatlons Reveal
About'Readlng Comprehen51on Instruction,"” Readlng Research
“Quarterly 14 (No. 4, 1978-79): 481v533.';

oL ' Lot
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'erlt that children tn the experimental grouptbecame more

"an Individualized Reading Program In a Grade Two.Classroom”
: (Internshlp report, Memorial University of Newfoundland,
- 1975) . .

>

.» \'. 5 . L ; : . Jl

“findings at the end of the-second year, showed‘that the .

N
experlmental group had measurable gains 1n both readlng

nlnterest and vocabulary, 51gnlf1cant at the .00l level.

There was, however, no srgnlflcant dlfference in wdrd

analysrs or comprehen51on. Teachers-lnvolved_ln the(study

“fluent in-their veﬁ al and wrltten 1nteract10n.;

Little research was found deallng specrflcally w1th'
the use .of llterature in Newfoundland reading programs,

but the prOJect reports of Andrews, HlSCOCk and Strong are

.,

'worth notlng. Each of these 1nd1V1duals was respon51ble

- . <

-

for organizing and implementing,,in a Newfoundland School,

a reading project in which literature was a major component.

Andrews used an 1nd1v1dualrzed reading program in
a-grade two classroom.~ The progran, whlch consrsted of
read aloud sessrons, 51lent readlng, record keeplng, pupll—
teacher cohferences, and book related act1v1t1es, was - .
1ntended to supplement the basal readers belng used in the

z

school. Short portions of a book were'frequently read
A ‘ N

aloud to entice chlldren to read the. entlre book on thelr '
‘own., The success of the program was revealed, accordlng

‘ﬁozAndrews,\by the "obvious enjoyment which the childrén .. .-

derlwéd from the'books.they were reading,"? «
ae ’ - ey cad; ,

.

_leau, "An Invéstigation of the Effects of Planned
Recreational Reading Programs-in First and Second Grade."

2Judy“Catherine Andrews, "Planning and Implementing

B
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A pro;ect de51gned to challenge brlght chrldren-xn
~the classroom was carrled out by Hlscock w1th six grade‘

.three‘studehts whose I.Q. seores ranged from 116 130. A

major part of the project was devoted.to an 1nd1v1dualized.

reading program which provided for special interests of‘the,v;;i;;///;
childre;. Various genres‘of_;;terature were introduced andln
1discussed§ Although.there was no formal evaluatdoh at the
e ehd.of the project,;stddents, teacher, and parents agreed.
With'Hiscock that;the éroject'had ?eeh’enjoyabie and ‘/

J o effective.l o " o S ‘ . ' . -

Strong 1mplemented a progect 1n whlch she used a

LN Rvarlety of books and act1v1t1es to promote pOSlthe readlng
° . attitudes in 51x and seven year old childreh who had en-
countered dlfflcultles in readlng The'nine subjectslin

:her sample were admlnlstered the follow1ng reading tests.- Lo

"Gates—MacGlnltle Prlmary Readlng Test, Durrell Analy51s of

Readlng Difficulty Test, and Slosson Oral Readrng Test,

The children in the project also completed Intelllgence
/

[

Tests,'a Language Test, and an Inventory of Readlnq Attitude..
< ) . : : K to o R
The project leader‘read books aloud and told stories,

ik .7but‘individualized.ihstruction and the use of peer-tutors

: (chosen from grades five and seven) were &lso iﬁportant-
1 . . ‘ - . :
“-, elements of the study. Because the children were given
. o . i . . . -

f,'/' ample opportunity to select and read books thewseives,dbooks

P lc1larissa Hiscock, "Challenglng the Bright Children
L in the Classroom" (Internshlp report, Memorial University of
' Newfoundland, 1975) . . ,
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y , . :
with controlled vocabulary Were also included in the
collection:evailable to them.
No formal'posttesting was done at .the end of this

projeét,'but,a record was kept of each child's reading
: w 4 : ead

involvement.® The children, the classroom téacher, and

- the leader of the. project all felt that-it was successful

N
s

and there was an Observable indication that this was true:

whereas the .nine children read approximately one book-or,

w, 2

less eaoh month before the projeqt; they averaged over .
twelve books per month after the-project.y
Summary -

The . studles reported above prov1de conv1nc1ng

'ev1dence that chlldren, ‘even Vvery young chlldren, beneflt

from'hearlng stories read.aloud-Sane thls contrlbutes

to their Linguistic dévelopment. The research presented

R

':substantlates the 1dea that readlng aloud to chlldren

has\a deflnlte effect on when and how well they will
read. Chlldren exposed to many storles -as preschoolers

were ‘most often successful in beglnnlng readlng and 1t was

‘discovered that chlldren who read early came from homes

where parents read to them. A 51gn1f1cant relatlonshlp was
L]

also dlscovered between the number of books in the home and

the child's readlng ability. . A planned llterature program

lEllzabeth Lee Strong, "The Use of Chlldren s -

" Literature to Foster Positive Readlng Attitudes in Prlmary

Children with Readiing Difficulty" (Internship report,
Memorial Univérsity of Newfoundland,| 1! : .

C e e s =
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of short'duration showed- no significant increase in reading -

aChieyement but'a lohger’program-used with socially-deprived

‘children resulted in slgnlflcant 1ncreases 1n vocabulary, 2

-

. word knowled%e, and readlng,comprehen51on.

Beneflts Of Hearing Literature
: Read Aloud

The benefits of hearing literature read‘aloud are

probably 1nexhaust1ble but it is important to know why thlS

.act1v1ty is w rthwhlle. Schlckedanz p01nts ou? that unless

we can answer the questlon of "why readlng to chlldren makes

e we have llttle to gulde us in determlnlng

how best té read to young chxldren or in deéldlnc what

Hlldreth empha51zes the beneflts derived from. hearlng

~litefature read dloud and also stresses the 1mportance of .

providing an ample supply of quallty‘llterature for young

=

2. It is suggested by. Huus that literature should

chi/ldren.
pﬁﬁy a promlnent role in’ fulfllllng the alms of educatlon..'
e deflnes llterature '

Literature refers to- the cumulated wrlth@s of quality. .
that cliildren.can hear or read and understand. It .
‘includes fanciful and realistic stories, informational
. books with literary style and poetry, whether these:
works are cla551cal or contemporary. It encompasses
i

% . ’ ‘,
_../'

Schickedanz, "Please Read That Story Again." p. 487

1

: 2Gertrude Hlldreth, Teachlng Reading. .(NeW‘York:
Holt, Rinehart and W;nston,.lQSB),'p. 522. - .
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,materlal wrltten orlglnally for children as well as
those stories and poems whlch children have approprlated
for, themselves.l

Only a few of the benefits‘which reault from ;eading

;11terature aloud to chlldren are con51dered here, but an

' attempt has been made to lnclude those whlch are most likely

to have an effect on readlng achlevement and 1nterest in
voluntary readlng The seven‘spec1f1c benefits to be con-ﬁ:
SLdered are: . . T ‘ ". o ' o
1. ‘Contributign to\LangUage Development .

. 2. bevelopment of a "&ense‘of_StoryPl

3.‘Provision for Enjoyment and‘Infornation.

4. Motlvatlon to Read Independently

5. Understandlng of Self and Others.,.

6. Reflnement of Literary Taste. . . -

'.7.‘Stimulation of Creativitv;

Language Devel;pment

There is llttle doubt that a deflnlte relatlonshlp L RS

«

xlsts between oral language development and’success in | o ;

‘ learning to read{ ‘The langqage ablllty of a child can, in ‘
‘fact, give us clues to His expeéted'progress in reading..‘
"Rapid earlyﬁlanguage‘developmentisuggeste rapid early reading."?y

s f [

lHelen Huus, "The Role of therature In Chlldren s -
'Educatlon," Educathnal Horlzons 50 (Sprlng 1972) -139-45.

'2Edward J. Dwyer, "Research' and Impllcatlons Con-
cerning Children's Literature and Reading Instruction,"
'Reading Woxld 18 (October 1978): 33-36. S

3Frost, ed. Issues and Innovatloné in the ‘Teaching of'

': eadlng . 81.

2 . \

e g -
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’Although Fleming points out that,"ability in oral language B
‘is hardly the mirrorjimage of, abllity in reading," he does
not deny the exlstence of a relatlonshlp between the two li

Studies such as Bougere s, which lnvestlgated "the
predictlve role of language competency on~success in d !
beginning reading,"z“have_given support ta those uho helleve

.’ﬁlanguage competency plays a vital role in beginning reading

o.' . o success.g The ﬁollow1ng comments leave llttle doubt that .'/

| some are conv1nced that it does play a v1tal role:

! +

) l Edward/J Dwyer: " .3; chlldren must attaln com-
il petence in oral language before readlng 1nstruct10n can be
undertaken with hope of success."3 |
' Gertrude Hlldreth "It is doubtful whether a Chlld
‘canlbecome a. fluent reader, comprehendlng fully what he
‘reads, w1thout-a.good oral language foundation -and contlnued,
attentlon to oral language 1mprovement nd
James Moffett. "Learnlng to read Fnd wrlte w111

J
depend in large measure on the growth of\oral speech "3

4

lJames T. Flemlng, "Oral Language and Beginning Readlng
Another Look," The . Readlng Teacher -22 (October 1968): 24-29..

2Marguerlte Bondy Bougere, "Selected Factors in: Oral
Language Related to First Grade Readlng Achievement," Readlng
Research Quarterly 5 (Fall 1969):" 31-58. , 2

3BWyer, "Research and Implications Concernlng Children’ s'l
therature and Reading Instruction, " p. 33..

w} S - 4Gertrude Hildreth, "L1ngu15t1c Factoxs in Early :
~ Reading Instruction," The Reading Teacher 18 (December 1964):
- 172-78. -

J e :’ 5James Moffett, A Student-Centered Language Arts
. curriculum, Grades K-13: A Handbook. 'for Teachers (Boston;
: Houghton Mifflin COmpany, 1968) p. 45.

{'I»
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There 15 an 1ncreas1ng amount of ev1dence which '

n %

suggests that readlng to chlldren can p051t1vely 1nf1uence‘
thelr language develcpment ‘and consequently thelr reading

achleve ent.. Plkulskl recognlzes xhat a child’' s language

»

can be enhanced by hearing llterature and says, "Read to -
, o . . . -

1children.. This is an excellent way -to build'the language

- effective :c'eac.’cer.'"l /Huck admonlshes teachers to' accept the,

ow

foundations and thinking skills necessarY'for becoming an

. respon51b111ty of readlng aloud to the chlldren in thelr

[y

T

classes every day, because she believes that’ "llterature
offers the chlld creatlve and qualltatlve opportunltles to
extend and enrach hlS language development."2

;) -Sutherland and Arbuthnot agree that’ llstenlng to
llterature prov1des an; opportunlty to- lncrease one's
yocabulary, and they comment on the fact that chlldren‘who
are ﬁore‘advanced in lanqyage“skillsjare thosej"who have |
been sung’ to, read to, and talked with'“j"Children's'quest
for new words can be best satlsfled through experlences
w1th llterature. Huck says, “Books help to fulflll thls‘ i
1nsat1able desire to hear . and learn new words. Hearlng B

/.
wrltlng of good quallty read aloud helps the Chlld to

; lJohn J. Plkulskl, "Parents Can Aid Reading Growth "
Elementary Engllsh 51 (September 1974) '896-97. -~
' 2

) Charlotte S. Huck,-Chlldren s Literature in the
Elementary School ' (New York: Holt, Rinehart and Winston,\
1979)] po 26- " ’ X R i -

37ena Sutherland and May Hill Arbuthnot, Children and

. Books, 5th ed. (Glenview: Illinois: Scott, Foresman and
S

Company 1977), p. 62.




'mbst 1mportant tasks of chlldren and youth growing up in

the second half of the twentleth century.”

fWilson and Hall also_comment on the'vast number of books

l.pr 93.

develop 315 full language potentlal "l The nece551ty of

'prov1d1ng act1v1t1es whlch contribute to the bulldlng of

'f'meanlngful vocabularles and an 1nterest in w0rds is, stressed

by Hunter when, she says, "Increased prof1c1ency in the use

-
.

of the spoken language should be recognlzed as one of the

2

‘Reading:to'chiidren is not the total ansWer. if

) .reading is to be effectiVe'and_worthwhile, the materials
‘used must be selected with gare. ‘Inlan article written

valmost'twenty years ago, Johnson expressed concern over

the ever 1ncrea51ng number of "special purpose books",

'1ncludlng those w1th controlled vocabulary.‘ She feels that

Ca mlnlmal exposure to such books would be wise 31nce it is

durlng these early years of chlldhood that "a lifelong love
of reading can be built 1fgthe-rlght books are at hand.“3
. . e

.

de51gned spec1f1cally for beginning readers. They feel

that these may be valuable for encouraglng chlldren to read

: lndependently but they condemn the exclusrve use of such.

books by saylng, "The use of controlled VOCabulary materlals

lHuck;. Children's Literature .in the Elementary School,

12

N . ' . i o .
Eugenla Hunter, "Importance of Children's Oral

‘Language,“ Grade Teacher 81 (Aprll 1964): 51.

Eleanor M. Johnson, "Wnat Is Happerning to Children's'
Storybooks?" The Reaolng Teacher 17 (December 1963)
178-81." h

B T
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"espec1ally dlstlnctlve language nl. To support their p01nt

'Awhen readlng about falllng rain. It is suggested that in a
Lo
controlled vocabulary book the word "fell" would llkely

‘be used, whereas in Tresselt s book Rain Drop Splash the . -

'\39 T ‘."'_’,

as the only constltuent of a, llterature program is alarmlng el

With their vocabularles and llmlted sentence patterns, this Ti

type of book lacks some of the qualltles of good literature,

I'd

‘they glve an example of words whlch chlldren might enoounter

'same .action is descrlbed by.such‘colpurful words as. "splashed," -

splunked, and "trickled "2

It should not be assumed that all young readers w1ll
need . books with strlct/vocabulary control, but regardless of
the types of books chlldren read for themselves, adults |
should continue to tead high level llterature to childreﬁ.3
Th&s is partioularly true since beginuing readers, almost
without EXceptloh} will have to- experlence the typlcal basal

readers whlch are bound by word levels and 51mple construc—

, t:.ons.'4 Pfau points out_the ‘necessity of 1ntroduc1ng

‘ohildren'tO'SUpplementary books quité different from basal.

- . . <

readers early.in their reading careers, since he is convinced

that "“complete depeudence on basal reading materials is

lRobert ‘M. Wilson and Maryanne. Hall Reading and the
ﬁlementary School Child. (New York: D. Van.Nostrand, 1972),
p. 226. . ' S - :

- 21pid., p. 227 P

3 3Leland B. Jacobs, edr .Using Literature With Young

-Chlldren (New York Teachers College Press, 1965), p. 7. - .

/ | Carol Gay, "Readlng Aloud and Learnlng'to erte'“'
Elementarx School Journal 77 (November 1976); 87-93.

4
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- to be severely handicapped in learnlng to write.

- 40

restrlctlve of maximum readlng growth.”1 Those responsible

, for developlng the better readlng programs are qu1ck to

admit the llmltatlons whlch are necessarlly lmposed on the

language of basal readers ‘A host of supplementary books

are listed in .the teacher's manual with suggestidns.for their

use. There seemsfto be unanimous consent that llterature

has that spe01al quallty ‘which can 11ft a Chlld "from hls
/,
own level to the level of art and 1maglnatlon,“ but whether”

maximum use is made of llterature in the early gradeslls
another questlon. 2

- Gay is 1nterested in the relatlonshlp between readlng
aloud and learnlng to wirite. She belleves the two are ‘in-

separable and says, "If elementary school teachers fail to

read aloud to their students often, reguaarly, and for

) reasonably long’ periods of tlme, those students are. going

n3- Unless

‘

young children are read to they-aré]oftenﬁexpoSed exclusively

. to the rhythms of a basal text which are peither_those of

speech nor thase of writing. . .

Children arefalready equipped with oral 1anguage when

. they enter school so they w1ll not learn to talk 1n the

patterns of the basal reader, although they may dlscover

leau "An Investigation of the Effects of Planned

" Recreational Reading Programs 1n First and Second Grade

p. 17. ) , N
2

Gay. "Readlng Aloud and Learnlng to erte," p 90.
,3Ihid., p. 87 R A

Y
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qute soon that oral language usage stands in sharp con=

trast ﬁo the language of preprlmers and prlmers. nl Strlck—

)- “ i

i land also pomnts out that "know1ng" thelr language may notf

- in .the formative yearsf the léarning years, too many children

~

guarantee readlngnsuccess. She says, "Whether- thlS language
ghey, have learned is the so called standard language of
the teacheé and theltexthookslor 1anguage'of a‘quality
/forelgn to school standards will make .a tremendous dlfference
in thelr attltude toward school and thelr ablllty to learn to

read 2 Since many chlldren do not have the same opportunlty

" to hear and a551m11ate the patterns and rhythms of wrltlng

/
/

'which are avallable 1nforalllanguage, lt is essential that
_schools providefthis opportunity. vGay_does not fihd,it'

' surbrising that,children use the vocahularieS‘and rhythms of

basal readers when' they are requlred to wrlte.‘ After all,”

she says,‘"It is unreasonable to expect chlldren to learn .

. to do_something they have never seen_or*heard. Unfortunately

-y

never hedr the rhythms of good prose and'are‘too youngntOS

A

-read it for themselves.P3’ R S . ; .

Hearlng quallty literature read aloud dally must _

- /

certalnly gontribute to: the student s, 1anguage fa0111ty and

Gay afflrms that writing ablllty will also be enhanced. ' She |
. 3 ' LN . . -

)

, 4

lRussell G. Stauffer, "Certain Convictions About
_Reading. Instruction," Elementary Engllsh 46 (January 1969):
85=89. . .

-n ‘ 2Ruth G. Strlckland, "Ladguage, Llngulstlcs,Readlng, o
'Childheod Educatéo 42 (November 1965): 143-46. - :
/ . y : ' .
. 3Gay, “Readlng Aloud and Learnlng to erter“ p. 89.
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'rpatterns.4- Cazden relterates thls 1dea in. another publl-"

feels there will be an'increase in: vocabul Ty word count.-

o

and comprehen51on, ablllty ‘to. dlStlﬂgulSh betwe' subtle

shades of meanlng, complexrty and sophlstlcatlon o entence.

structure, sense of structure and organization, and mot'—

4
-

Dvatlon for wrltlng 1

aloud to Chlldren may seem old-fashloned, but Welser 1s

' conv1nced that 1t is’ "one of the-best ways in the world- for

chlldren to become good readers themselves.?%

[N

that treatlng a’ beglnnlng reader to gogd storles by reading

she feels:

aloud to - hlm w111 help him reallze that hlS struggle to

achieye is worthwh11 I \

h]

]

" Cazden has done extensive investigation‘of the child's
acquisition of language and she feels that the story tlme S

lS an 1nvaluable part of any school program. - She admonlshes, . .
! (y .

K

teachers not to let’ other act1v1t1es 1ntrude on th1y experl-
| . \ 4

ence. She belleves that chlldrén should be famlllar w1th
book 1anguage before they try to-read, Sane thls actlvxty v

requlres them to go beyond thelr own words and speech
S

3

0

’

o ,'cation. She explalns that bOOk language may have qualltatlve L

’

" lipid., pg. 88. ./' el ;__'.

: Zﬂﬁrgaret G. Wel er, "Parental Respons1b111ty in’ t e
Teachlng of Readlng," Y ung Children 29 (May l974) 225-30

3 ‘ _ :’:_ e _'j'f:

Ibid., P- 229. \
4Courtney ‘B. Cazden, ed., Language in Early‘Chlldhood f:jl-’;fj
*Educatlon. (Washington, D.C.: National. A55001at10n for the e
Educatxon of Young Chllaren, 1972), p. 117.- . . ST

LXY

LH
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_as well as quantltatlve srgnlflcance, srnce such language

-gdlffers from Speedh Ain both structure and dlstance from

R

T.nonverbal context. She says,'"Readrng to the young may be

a

‘ Ja partlcularly potent form of language stlmulatlonl

2 I . : .
f.ﬁ@ . - - K chlld ] knowledge of language is 1mportant in earlyt.

i readrng srnce thlS knowledge guldes his selectlon and
;organlzatlon -of perceptlons.% The motrvatron to read is .
'equally 1mportant and lt is belleved that lack of motlvatlon

! 3

may stem from a Chlld s, llmlted experlences Wthh leave h1m
'ﬂwrth a restrroted vocabulary.- it has been suggested that
':llterature’ls‘the vehlcle best surted to accompllsh the
Ta L dual purpose of stlmulatlng motlvatlon and strengthenlng
R oral language.,‘3 ’:m“ ‘ '7i S ‘ o ‘ . ,m
. ( Hlldreth sees.oral language'as one getermlnant of a
' j}ﬂ. Chlld s readlness for readlng. Others support her v1ew,
}"ugf 51nce "a number of readlng experts have found substantlal
relatlonshlps between readlng :problems ‘and other llngulstlc'

.def1c1enc1es of school chlldren.,’4 ‘The necessrty of oral

PRI

]

1

{;‘,{ : ) Couftney B. Cazden, Chlld Language and’ Educatlon

v "(New York Holt, Rlnehart and Wlnston, Inc., 1972), p. 107.
o _ .
R 2Rebecca C.. Barr,'"Perceptual Development in thef
- Reading Process,” in Language~and Learning to Read, eds.
- Richard .E. Hodges .and E. 'Hugh Rudorf . (Boston. Houghton
leflln Company, 1972), p. 134. .
. , J Allen Flgurel, ed., Readlng and Reallsm vol 13,
“pt. 1 (Newark, Delaware' International Reading Assocratlon,#
o 1969), p. 755. . ' “ )

: 4Gertrude Hlldreth, "Interrelatlonshlps Between
-ertten Expression and the Other Language Arts," Elementarx
Engllsh 31 (January 1954) 40 48, . - , ,




language‘competcnce 1n‘read1ng readlneSSils also recognlzed
‘by Artley, but he c0n51ders fac111ty in language to be' :
equally lmportant durlng the remalnder of the school years.;:

Readlng to chlldren helps them to deVelop the klnds
’ .

of language patterns whlch Wlll make learnlng to read easier °

s

for them, since what. they hear read “closely approxrmates , “-'“'.{gﬁi;

the language patterns they must deal W1th when readlng them-

. - selves. "2 Markwardt suggests that young chlldren may acqurre DR

"language patterns from conversatlon whlch abtually 1nterfere
o w1th thelr learnlng fo read, but if- read to frequently they
'fshould become accustomed to the language patterns qf llter- .

e oy

'.""'ature.3 If such a phllOSOphy is accepted, then "throughout

the entlre years of schoollng there need to be more occasrons gu7‘7 :

“when teachers read aloud "4 MCCOImle would encourage thls

'. G

lpractlce 51nce research 1nd1cates that hearlng books read ,’

) 1s a strong factor 1n the llngulstlc stage -of development

" wa oo

at all ages."§ :'z-.‘: . '{‘ff::‘l‘-‘ ‘

e A child' s vocabulary 1s 1ncreased and enrlched as- he

is read to because words are presented 1n meanlngful context.i~a

g lSterl Artley,:"Oral Languig;r;rowth and Readlng
~Ab111ty,“ The Elementary School Journal 53 (February 1953)

321-28. .
o I- 2McCorm;Lck,-"Should You'Read Aloud‘to'Your.Chrldren?"' ”f, :
: p 142 ' S . . - T ‘ ! - . o PR é‘L,;_.
3U 'F Markwardt, “Language Interference 1n Reading;" . . '/. “:
The Readlng Teacher 18 (Deéember 1964) 214 18 . . tv :

S - - 4Frost, ed., Issues' dnd Innovatlons in the Teachlng : 't“‘k

of Reading, p. 17. . Lo

-' : 5McCormJ.ck,"'Should You Read Aloud to Your Chlldren?"x
142- .. ' “
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S It 1s generally agreed that vocabulary should not be
w L ; .
‘ presented in advance unless understandlng of the word is-
A
1

‘essentlfl to the apprec1at10n of the story. Whlle it is

‘recognlzed that "unfamlllar words and phrases ‘or famlllar

‘ fwords‘and-phraSes used 1n_unfam111ar waySrrepresent holes h )
N . ‘ . + ! 5 . - , N ‘ - :
in the web of'language,".it‘is not felt that these losses '

produce a complete lack of understandlng.2

'
N '

The. néw term
Wlll be partlally understood from how it 1s used in the
sentence . : : S

>

, Johnson feels 1t is benef1c1al for chlldren to.

encounter new words in ‘the neaningful flow of language

and he offers two reasons for thlS belief:

. "1, Struggling to understand a word encountered in the
N B flow of meaningful language -is the usual, normal, : -
S ' ' and natural way that children acqulre new vocabulary ”

. . 2. It gives the chlldren practlce in doing what’ they
[« ‘ o ‘must do when they encounter unfaﬁlllar words in.
I S thelr prlvate reading.

l' Lo ! 3 Harrls ‘makes the p01nt that "chlldren understand the

" meaning of a word énly when they have had enough experlence
I : : T out of which. to develop ‘an approprlate concept for the word "4.1',

o : :';_ ’ It 1s, therefore, 1mportant that teachers accept the chlldren s

;:’ o o E i %Johnson;ufPresentlng'LiteratureAto Children,“_p.idz.
Zlbid.,npr‘eol" R | o
bid., p. 41."
4Albertd harrls, "Key Factors in a auccessful

e -+ Reading -Program, " Elementary Englrsh 46 (January 1969)
S 6976, , , | . O
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blim;i.téd understanding of words and‘provide a stimulating
language enviroﬁment where they will have'06casiph to

re-encounter and refine word meanlngs.l .

One reason that books make a contrlbutlon to chil-=.

.'dren's-language acguisition is because of the technlques

".vwhich sensitive authors employ.' Cohen belleves that the

authors most successful in deplctlng meanlng are conscrous'“
- of what is 1mportant to a Chlld -and what may be confusrng.'
She dlscusses some of the technlque authors use to clarlfyiv
_'unknown or confu51ng vocabulary. T ese include: - |
l.vPlllng up examples to 1llustrate meanlng
’;Zf DeScrlptlon of a functlon or’ procedure in detall.
3.:Bulld1ng up mood ano ant1c1pat1ng actlon or: feellng.‘.
4: Meanlngful context to clarlfy 1nd1v1dual words.
5. Contrast and comparlson.
6. Letting'a‘whole story capitalize on the ﬁeaning'of'
a word. R o ' Co '

7. Simile. .

8. Linking famlllar experlences to glve meanlng to an
‘ unfamiliar woxd. 2 . o .

Hall, too,:is convinced that~it is wise.forhchildrenh

to meet new words in meanlngful context in thElI readlng r-

Dot

v51nce this is what they Tust do in conversatlon. She observes,‘

lJohnson,'"Presehtihg Literature to‘Chilaren,“ p. 41.

2Dorothy H. Cohen, "Word Meanlng and the therary
Experience in Early Childhood," Elementary Engllsh 46

R

/

o T et e v 34 et

N

(Novenber 1969) " 9la-25. T X S
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that the language environment availablelto a .child
1‘opportunity'to select ‘words of'high meaning.l

‘through books should equal or surpa

-

"

i 1} . : ’

w .

®i 4 not -

e ) ; 4) v ,‘ ) N
limited but that he -is bombarded with language and has the
The language env1ronment WhlIh chlldren encounter

s’ that whlch they meet

in everyday conversatlon. * Many people 1nvolVed rn the Head

~
(I

Start Programs have recognlzed the value of u51ng books to

‘ prov1de a rich language eqylronment for the young chlldren

w1th whom they work These chlldrbn are often treated to

b N
two or three story periods each se551on.2

Chomsky would encourage such a'practlce, Since she .°
is conv1nced from the data she has collected "that chlldren
do'beneflt in terms of llngUlSth development, frpm the klnds
of exposure and 1nputs prov1ded by the written- language." 3

;Chlldren can deyelop a love for literature aIOng with
a nealth of vocabulary, if teachers are committed to the idea
of reading-stories.and poems’to\them every day. hlldreth
eapeciallyfemphasizes'the use oflpoetry and says, “Daily

readlng of poetry w1ll contribute to apprecratlon of good

language and sharpen the child's perceptlontof speech sounds.

£

lMary Ann Hall, . "Language Centered Reading: Premises-
and Recommendatlons," Language Arts. 56 (September 1979)
665-67. : :

2Bern:.ce D. Elllnger, "therature for Head Start -

_ Classes," Elementary English 43: (May 19663 .453-59.;

3Chomsky',."Language and Readlng,, .. 1270

4Gertrude Hlldreth, Readlness for School Beglnners'
(New .York: World Book Company, 1°50), P- 193.4 ' :

, .

<

4;

]

. .
————— —.




' en]oygent. Such books are not de51qned to teach readlng 4T

‘48./ S | l‘\

Along w1th the commltment to read everx day must come a

'commltment to use the very best materlals avallable. The

very best w1ll not be 11m1ted to materials using controlled
vocabulary. Hall feels chlldren who have an over—exposure
to such materlals are deprlved and says.

Often the' beglnner and the remedlal reader receive the
"poorest reading. programs even though the..greatest efforts
, - are made for the beginner and the poorest reader. The.

reason that beglnners-and remedial readers are subjected

to poor programs is that the . programs are .supposedly
simple — simple in the sense. that small fragments get

"the. attention instead of hav1ng the empha51s on meanlng

and on purposeful communlcatlon.

Chlldren deserve to hear the best 1n storybooks and

1t must be remembered ‘that the main purpose of these. is -

skllls and are not bu1l¢ with controlled vocabulary.- Tnstead,

Sty

Johnson déscrlbes the‘vocabulary as one that 51ngsﬁw1th
. - Ll

2.

_words full of v1v1d sensory 1mpre5510ns. w2 Childrén who atre

exposed to these books, rlch ln vocabulary and 1deas, ‘can be
expected to show measurable 1ncreases ‘on tests of vocabulary

and reading comprehen51on. It 1s llttle wonder that Gay

Vv

declares "The world .0f - books ex1sts . .'. we dare not cut.

.our children off from that world w3 e A ,.fl{'

. ' ' . \
. . ' . '

' .. N '_"~ . . T
lHall YLanguage Centered Reading: Premises and.
Recommendatlons,f p 665. :

2Johnson, "What Is Happenlng in Chlldren s Story-
books’" p. 178. " - .

faG'y“ “Readlng Aloud and Learnlng to erte," -p. 93.’

1



.. p. 485.,

‘ *to generate, test, and modlfy hypotheses concernlhg lt..,

4
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. Sense of4Stor1

"The roots of 11teracy begln early and are growing
strongly long before schools begin’ readlng 1nstructlon..-
'Teachers have the responslblllty of bul dlng on.this base
by engaging”ohildren-in functional writ en'language,dstim-
ulating their'imaginathn, andfdeueloplng their sense of
story.l Children soon-discover, in'the“procéss of'deuelop;'
1ng a sense of story, that llterary prose employs structures
'and language dev1ces whlch are’ quite dlfferent from common
language.. The strategles learned rn llstenlng may transfer
-well to readlng common’ language but 11terary 1anguage
requlres modification of some strategles and acqu151t10n
»Of néew ones.% - " '

Chmldren learnlng to read llke those 1earn1ng to
spell, need to’ examlne large samples of language 1n order

3

Hlldreth p01nts out that hearlng an abundance of storles

and poems not only prov1des enjoyment but acqualnts puplls

'w1th‘11terary characteru%?"Through thls activity,” says Huch,

' lKenneth S. goodman, "The. know-More and the Know-
‘Nothing Movements In Readzng ‘A Personal Response," Language
Arts 56" (September 1979) 657 63. R .

2Goodman, "Behlnd the Eye What Happens 1n Readlng,"

3Kenneth s. Goodman "On the Psychollngulstlc Method
‘of Teaching Reading, ".,in Psycholinguistics and Reading, ed.
Frank Smith (NveYork Holtj Rlnehart and Wlnston, 1973) .,
.180. . , 4 " N -

4

Hildreth, Readiness for School Beginners, p;”lal.
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~I'chi'l’ciren become familiar{with 'book iahguage' and.siowly'
deVelop a sense. £ storyi“l:‘rhey gain a'sense of structure-:
and organization,'since "book language heard through‘the'
ears.can be assimilated.as éart’of the total experienceoin
which chiléreh'and.story interact;"?A F' _ .Hue\
| It 1s becomlng 1ncrea51ngly clear that a Chlld must
have exten51ve experlence in llstenlng to llterature, 1f

.. he .is to‘learn(to read l;terature_sucoessfully. Adults who'
share books.withidhildren'will'aiéfthem in the following

| waYS;' g"‘, o "' ' L . .

1. Feed the cnlld's sense of what a’ story is and how
it moves .along. :

2. Con;rlbute to the’ Chlld s grow1ng repertoire df
' 'storles, songs, and rhymes. . :

~3. Prov1de a range of examples of. 11terary language
and story structures which enable the child to
e 'develop an 1ntu1t1ve awareness of wrltten language
. and structures. . .

4.‘Make it pOSSlble for the Chlld to know books —_—
‘what they are, what they are for, and how they
qunctlon.' ' . .

5. Enable the Chlld to £ind the kinds of satlsfactlon
-and. enjoyment that are available in books.

. Brown urges that chlldren be 1mmersed in storles.

Thls .immersion w1ll foster the growth of “sense of story"

"Eﬁ which may ultlmately affect readlng_comprehens;ohvand _M

: g -
- N

lHuck,‘"therature as the Content of Readlng,' p.‘364;
2F:Lgerel, Readlng and Reallsm, p. 755. ' ‘

o 3Molra McKen21e, "'The Beglnnlng of theracy, Théorx
-lnto Practice 16 (December 1977): 317—18 ’ S
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ability to predict. -He feels-that listening to stories
: ! ( /

" 'in the elementary grades is. "cruc1al to readlng and wrltlng

oo i

Wl -
growth " . ~

' Sense of story is descrlbed by Brown as "E personal-ﬂ

construct whlch develOps and progresses toward a mature o

"1ntqrnallzed representatlon. 2 Applebee, who has done

',exten51ve work w1th regard to the Chlld s sense of story,
€

1 .

says..: o ”‘}‘ “. fl‘j Aﬁ

7 The chlld's gradual mastery of the formal character-
istics of a story is- paralleled by a gradual development -

of understanding of conventions related to story content..

The earliest 1nterpretatlon seems to ‘be that a story is
. something that happened in the past, a history rather
. than a fictional construct. - This early interpretation
. is often actompanied by a belief in the immutability
of stories — a faith that is eventually shaken by the .
recognition that behind eagh story there is a human
author who has made 1t up. ‘.,

Sense of story lS developmental and - chlldren gradually

;adopt 1n thelr own language the varlous features and charac—

_terlstlcs of story For example, the use of the past tense o

w
1s flrst to develop“ Thls is followed by formal beglnnlngs,

whereas formal endlngs develop oon51derably later.4 Applebee

. lGarth H. 'Brown, “Developmeht of Story in Chlldren 5
Reading and ertlng," Theory Into Practice 16 (December 1977)

2Ibid., ﬁ; 358.’

g Arthur N Applebee, The Child's’ Concept of Story.

;Ages Two to Seventeen (Chlcago' The Unlver51ty of Chlcago
,'Press, 1978). P. 38 :

4Brown, “Development of Story in’ Chlldren S Readlng
and ertlng," p. 358.

o

~

v

o




52, .
o * y . . : e B . r
relates that by the age of two years the majority of children

= L . - . . . .
- are- beginning to use simple narrative conventions such as

..consistent past tense,‘beginning with a formal opening, and

ending with a conventional-closing. About 50 ‘per cent of

3

flve year olds employ all three of these conventlons regularly L

. There are ‘other developments in thelr story—sense and

in'thelr own storles as chlldren progress from two to flve. '

pd

The storles become longer, more complex,and progre551vely

further removed from chlldren s experrences.ge Whrle young

chlldren may not be able to fully descrlbe what they expect

to/flnd in a story, their attempts at telllng storles reflect

'(the;r;expectatlons.3' The conventlons of story are 'accepted
v‘andjnsed at an early age. Among children reported,ln Apple—

‘ bee's study, it was observed that‘even two year olds used

a
!
some of the conventlons in 70 per cent of thelr storles

Observatlons also revealed that flve year olds used common
story characterseln ‘their own storles whlle six year olds"

could explain‘their expectations of such story  characters

. as witches, fairies, lions, and wolves. Such expectations

Y g . , o Ve i ) ‘4
grow firmer with age andvlncreased,exper1ence wrthustorles.

lArthur N. Applebee, "A Sense of Story," Theory Into

Practlce 16 (December 1977) 342-47. - , S
zractice ] S

21pia. p. 334a. o R
‘ . y
Applebee, The child's Concept of Story Ages TWO to

"‘Seventeen, P 36. ' ' , ] LT e |

41pia., p. 52, .
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;7 Applebee p01nts out- ’ ‘ ‘h.:, s P

‘The extent to whlch these conventlons are recognlzed
and used by children can be taken, to a certain extent;
as an indication of the degree to which stories have

- begun the long march from the child's initial recognltlon a

that a story is in some ways different from other uses
' of 1anguage, to the final firmly established recognltlon
.of a story as -a mode of commun1cat10n R

Often at 2 1/2 years or earller a Chlld is able to

°ta;n, in contrast to ‘the part101pant role ‘where the purpose

"he tells or wrltes a story

of language is to 1nform . The 1mportance of thls is seen by

Huck who says, "Essential;to.thegchlld s development of- sense
of story is ‘his w1111ngness to assume the spectator role as

n2

‘ Though a child may assume the spectator role at an

~ . L4

"early age, he'will not undérStand the conventions of story

/lmpIOVe a story whlch they dlSllked "maslnterpreted the task

'and promptly named a dlfferent story that was already better

until ZI.'ate'r.-3 ’Applebee pbints out that'young children treat.r
stories as 1nv1olab1e and qulckly react if words are changed
after they have heard the orlglnal ThlS sense of story 4is

long lastlng.‘ Even seven year olds when asked how they might

nd

Chlldren qulckly develop .the. ablllty to dlstlngulsh

between ﬁtrue" and "not true" storles though both types are

Aipid., p. 3s.

2Charlotte“S Huck, "A Review .of the Research'on the .

. Development of Story Competence,” (Unpubllshed paper, Ohio"

fSeventeen, P- 38

- State Unlver51ty, 1978):

3Ibld., o3 - -:'_; o L

4

Applebee, The Chlld's Concept of Story Ages Two to{

it et b e e - 4

. assume the role of the spectator and use language to enter- -\\

hS

R .




e ket e o s e e 45

54

0

accepted and‘enjoyed.' "Such récOgnition'of nonsense," says

Applebee

‘sense of

I

a story

- ‘ e . . .

» "both ‘depends’on and reinforces a firmly based
what is real. wl

t appears that there lS no sudden reallzatlon that

Pl /
is "just a story". Doubtsubegln to arise for most

children® by the age of srx, but/ there are still-those who'

© o will def

Applebee

The
make
the
The
- abou

end the reallty of some of the storles they know.
states

lack of dlfferentlatlon between fact and flCthD

s’ the spectator role a powerfuh mode for extending
felatlvely limited experiences of young ¢hildren. *
stories: they/hear help them to acquire expectatlons
t what thé world is like =— its vocabulary and

* gyntax as well as its people and places ——without the

distracting pressuleof separatlng the real from the make-

- beli

B

story or 1nternallzed representatlon of story affects compre—

hensron

and affe

eve .,

rown suggests that the "extent of a Chlld S sense of

and fac111ty in readlng and 1rsten1ng to storles,
w3

2

cts the- ablllty to retell and create storles

s

Comprehensron is alded because the, 1nternallzed representatlon',

permlts the chlld to make a predlctlon about meanlng and.what
"lS likel

-appears

r
v

- ~.

y’ to. be stated on a prlnted page.4 Brown-says, “It

that the ablllty to” move 1nto and to use the

language of st}ry is tied closely to readlng achievement .« v e

1o

3

' S . ¢ . ’

Ibld-l p 39 ?0.

Ibld., p- 52, o » | A," T

Brown,““Development of Story in} Chlldren s Readlng

. and ertlng, P 358 59.

4.

-5

Ibld., p- 358,

Ibid., p. 360.. . .0 T o

l|-5'



The'psycholinguistic-view of reading recogridzes the

value,offhavingﬁa’firmly established "sense\of story"., . .

{ : -
haracterlzed by expectatlon and predlctlon. Goodman makes P
th1s clear. when he says, "I reached the conclusron that

tentatlve 1nformat10n processrng, gue551ng on the ba51s of

mlnlmal actual 1nformat10n, is the primary characterlstlc

of readlng‘ The reader lnteracts ;ﬁth an author through a

7 . -

: text to construct meanlng'"l ., .

'Chlldren, as they develop a sense of story, bulld a

¢

'/ ) frame of reference about the structure and 1anguage of x&.-_

”books.z Included in the frame of reference are 1mportant ’
observatlons about beglnnlngs, endlngs, and unlty. As . Gay
p01nts out, "'Once upon a tlme 'is not a’ cllche to 1ntroduce,

a meanlngless falry tale.- It is anlobject lesson in good

D

form and balance better than any . lesson in any language

‘~‘ o . \"3

arts workbook or)basal reader It seems to follow that

' chlldren who have the greatest amount of exposure to’ books X

'

rlnternallze book language and are, therefore, more-able“to

predlct;what mlght happen in an unfamlllar story 4

. . e . -

‘ The ablllty to predlct 1s of utmost 1mportance in . .
-readlng s1nce all readers make predlctlons and conflrm those ,~;_

Qredlctlons on the ba51s of whether they sound rlght

- N . . B B
P : - . . . ' hd

a
<

Goodman, "The Know—More and the Know—Nothlng Move— N

:‘4'.5 ments in Reading: A Personal Response," Pp. 657. °
' / Ty

2Huck, "therature -as the Content of Readlng," p. 365.
3Gay, "Readlng Aloud and Learnlng to’ erte, 93; _
R ,

Huck,~"L1terature as. the Content of Readlng,“ p 365. ; A




A

iauthor S message.1

l;says,'"Thls self eVrdent ﬁact needs to be stated bécause .’

o of ‘the problem-é.,j'

4 ' A T,
has been successful " < e .

N e
i’ . . . . -

" and make sense. The. reader'brings a knowledge 0f‘his‘

s ' e

,1anguage and hls own past experrences to each readrng task

'
°

. If the authbr s language and experlences drffe;.greatly ’ .~ -

e

from those of . the reader, the reader s expectatrons w111 be:«

Ll

'vague and he is’ llkely to have dlfflculty reconstructlng the

5 . ) B I

Goodman calls attentron to the fact that readers’ can

ve

v

"draw on the knowledge of thelr language and experlence and

9

what apgears to ‘be ! 1ntu1t1ve 1n any questlon is actually the

o [

: result of/knowledge so. ‘'well" learned that the process of its

appllcatlon requ1res little conSCLOus effort.'.'2

<

Chlldren" .

'.have well developed sets of expectatlons when they encounter

u,'

. new storles. These may range from predlctlng what the next

B -

: word.or~phrase~w1lL be to speculatlng,about the;resolutlon

e

-4

Applebee makes the p01nththat chlldren s'“sense of "i;

story".rncludes expeptatrons.at both the‘syntactrc and .’

semantic levels;ltherefofe ;"as the story emerges from the

<

:prlnt before them, fulfllllng thelr expectatlons about what e

<

a story’should be, it conflrms their sense that thelr readlng

’ ~

¢« . ‘e

" Guessing Game," Journal of the'Readlng Spec1allst 6 (May‘-
.1967): 126—35. f- - R o A ‘ o

' B

Chomsky, "Language and Readlng,"‘p 103 L

. 2Kenneth S. Goodman,."Readlng A Psychollngulstlc‘

R Y
Johnson, "Presentlng*therature to Chzldren,” P. -39..

32

- |

4Applebee, "A Sense of Story,? p, 347',\

b



. Enjoyment and Informatlon

I O T L U,

R

) Sklll in readlng is 1ncrea51ngly recognlzed as the
ablllty to ant1c1pate and predlct ' Such ability does not
:;come easily for those who have 11m1ted exposure to 11terature.

gSpencer_recognlzes thls when she says:

- One of the recurrent handicaps of illiterate adults,is

 their inability to anticipate what may happen in a story
‘they are learning to read becausg ‘they have never learned
how the rules of the story are transferred to the print
on.a page Most of them were never read to as chlldren.

After rev1ew1ng avallable research ori Sense of story,b'

,Huck sums up her flndlngs in. the 51gn1f1cant statement yhlch_

.'follows- o

e 'There appears to be a p051tLVe relatlonshlp between a

- -well-developed sense of. story and the child's ablllty

.to read and write. Knowledge of story frames is partic-

. ularly useful for prediction and success in reading. It

- hds been-suggested "that' poor readers do not have a well- Co

-~ developéd:sense of story. All of this research would [
suggest the increasing 1mportance of chlldren s ‘early )
exposure to llterature. ‘ ‘ _ .

P

, | : ¢

R . o

S Teachers read books aloud to thelr students for numer—
’ ° ‘\ .
' ous reasons but the prlmary goal should always be for the ¢

.enjoyment they . glve.% Llstenlng to a good book read aloud

;ls one ‘of the dellghts enjoyed by chlldren of all ages and . \
. .i . _ : i , \' L. e
- P \ M R ' . \
R 1Margaret Spencer, "The Role of Flctlon," Language T
_ Mattérs (Longon' The Centre for Language in Prlmary Educatlon, A
‘1Vol .1 4 August 1976), p- 2 . ‘ y ‘ Vo o o

: 2Huck "A Rev1ew of the Research on the Development of
r’Story Competence." P ll. L : J _ _

_ 3Roberf Whitehead, Children's therature- _Strategies
of Teachlng (Englewood Cllffs, -New Jersey Prentlce Hall N
'Inc., 1968), 92 SN , . ST
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u'as Whitehead pOints out, "It is thls dellghtful way-——<

learnlng through llstenlng to llterature,—— that the Chlld

1ncreases his fund of useful and general 1nformat10n "1—7

Dally readlng by the teacher?not.only provides the . .

students with'enjoyable'experiencee,‘but, if books -of, genuineuf

»

llterary value are chosen, the characters there1n w1i1 speak
to the teacher as well as the students.z' Way sees thls

act1V1ty as an essentlal part of the school program at ‘every

M

grade level and says, Reading. alpud is’ .an enjoyment shared..

’ It prOV1des pleasure for the chlldren and the teacher "3

&

The readlng ablllty of most chlldren does not equal
18

thelr apprecxatlon level untll they reach Junlor hlgh school, ‘

therefore "a read—aloud program is- cru01al to the success of
any effectlve readlng currlculum at the etementary school
level. 4 .‘ S ,‘_"" -

Durlng early prlmary years the chlld"s own readlng

Aaqt1V1ty may ‘be llmlted to preprxmers, prlmers, and controlled

-

vocabulary books ©An’ anestlga 1on attemptrng td . determlne

how closely chlldren s free-chorce readlng lnterests correlated

1Ib1d., p..91.'y<- o Q'; _‘. | f:g
2A Martha Westwater,‘“W1th Best, Meanang Restorlng
Literature to the Readihg Program," Journal of Educatlon

(Hallfax) 40(Spr1ng 1977): 18-19. ' v o

QllVla R.,Way,'"How Elementary School Teachers and

lerarlans Work Together,f The Readlng Teacher 177 (December SR

1963)‘ 159 63.
I 4
Readlnq Enjoyment ‘"Through Read-Aloud Baoks " Regdlng

L l;provement 16 (Summer 1979)- 90-94.f‘; A f‘;;;;';ﬂfyiz

' l"' - - RS “.

.......

'Wanda L. Wllllams and Arnold L. Williame, "Promotlng{ju”
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ﬁnormal speech patterns and vocabulary that 1s rlgldly

He‘says:

=

59° i g

with the éontent]of”preprimers and primers showed the basal'

readers to* contaln a much narrower span of readlng 1nterests

Zthan ‘those mentloned by the chlldren.l

.

Some CrlthS feel that basal readers,‘w1th thelr'

[

stllted style, are’ ‘an 1nsu1t to the 1ntelllgence of young -,

readers. Sentence structure that lS unrepresentatlve of

'controlled comblne to-produce materlal whlch 1acks 1nteres

'1anq other llterary qualltles.2 ‘.~_'_ _ | g 1;/,:{

Even 1f ‘they should later overcome the fragmentatlon,
jthey will have been so phonicated, so syllab;fled, SO - '
verbalized that they will always regard reading as dull,_”
tedious, and onerous. They will read only what’ they
‘must and never of thelr own- ch01ce for pleasure or
<'relaxat10n.3. - S B
Huck seesilittle value in-haying the ahility-to'read-
1f it 1s not -used and thinks.we a1m far too low if readlng

performance is assessed by test scores only. She lS commltted

‘to the value of u51ng llterature in. the readlng program ‘SO

lRuth C. Smlth, "Children' S Rea 1ng_Choices~and:Basic.
Readlng Content," Elementary Engllsh 3 (March 1962)- 202-9

v 2

Frost, ed., Issues and Innovatlons in the Teachlng

'of Readlng P 232.

cv 3Kenneth S Goodman,’"Acqplrlng theracy Is Naturalﬁ
Who Skilled. Cock Robxn’" Theory‘Into Practlce 16 (December

1977):.309-14. - T S

oo
o
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“chlldren can "experlence Joy in, readlng “4 Furthermore,'she

is- conv1nced that only such programs w1ll produee llfetlme

4.

I

‘ The aim of any reading program. should notuhe to teach - .

chlldren to read the reader ' but to provide the necessary

jsklll to read llterature, which is the key to readlnqmenjoy-

\ment,2 Huck is concerned that prlmary teachers may neglect

to show chlldren the many uses of thls key , She says, "It. .

is a key whlch can open the'gates to the exc1t1ng realms

of fantasy, boetry, blography, flctlon, and fact."3

If -
chlldren are made aware of the“pleasure that books cah.brihg -
to‘them,;their'interest in.reading'Will;be:awakened.g" "f'
Children waht many'klhds of information'and are eagerf“

to learm from their reading, but they aLso want to be enterf,f

tained. The read-aloud<time should be'deVOted-to.books that .

]

.dellght chlldren and that can be brought to llfe through oral

1nterpretatlon.5' Such empha51s on appeallng llterature shouhi

' ' _lHuck, "therature as the Content of Readlng, p.“365.

2Dora V. Smlth, “Developlng a Love of Readlng," The

'Readlng Teacher 12 (April 1959) 222-29.

Charlotte Huck, “Objectlves for, Improv1ng Readlng

'Interests. In K1ndergarten Through Grade Three," in

-Developing Permanent Interest in Readlng, ed. Helen- M.

Roblnson'(Chlcago The. UanéISlty of Chicago Press, 1956),
29- B . X . e ) - . I

I.

» . oLt X . f o

. 4Hlldreth, Readlness for 5chool Begrnners,‘p. 273?

LY

5Leland B. Jacobs, "Goals 1n Promotlng Permanent

.Readlng Interests," in Developing Permanent In est In
- Reading, -ed. 'Helen. M. Robinson (Chlcago. The UnlverSLty of.

e
[ T

Chlcago Press, 1956), p. 22 23,

e



'-"the chance to discover: what fun 1t is to read.

and Content, P-. 4.
" p. 484
books°" p.. }81.

1'Educatlon," p. 140. .

6L
’ %

_ help to fulfill- what Culllnan descrihes as "the major purpose

S
of those who affect chlldren s readlng cholces.' She deflnes:

B

this purpose as belng "to build a 1ove for readlng and to

establlsh llfetlme readlng hablts in which the search for

W1

quallty never ends.. -Goodman malntalns that readlng is

never pursued for: 1%5 own Ssake and that it w1lI contlnue.

only 1f the reward 1s equal to the effort.af This makes_lt

flmperatlve that teachers prov1de materlals which give students

n3
Untll students have acqulred the necessary SklllS to

read llterature themselves, lt is the total responSLblllty

-
i

of adults to add thls dlmen51on of "joy to. thelr llves.“'The

:reader need not'feel gu1lty about EH6051ng a book for the

‘5sole purpose of brlnglng en]oyment to. hlS audlence. In fact,“

this should be done frequently Huus elaborates on the

1mportance oﬁ enjoylng llterature-
'If llterature prov1des no other contrlbutlon than
‘pleasure, it still would be’ suff1c1ent, for enjoyment
-is the key to interest, and interest’ is- the key to-
. ..continued readlng Unless chlldren like to. read, llke
.. what they read, and can' £ind books they 1ike and. are
able to read, they will not continue and will ' mlss the.,4
many v1carlous experlences made p0551b1e through books.

“.

- ,‘

1

Culllnan, Literature for Children:‘Its‘DisciplIne-ﬂ

2Goodman, "Behlnd the Eye' What Happens 1n Readlng "i""

3Johnson, "What Is Happening“to.Childrén's‘Story—_ﬂ R

4Huus,'"The Role of therature 1n Chlldren s
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“EVery child. is a unique individual and as Cianciolo

says "there is a need to prov1de a ‘wealth of llterature so
that each one can f;nd what;he needs to EHrlCh hls learnlng

< . al b .
-experience. . Although children ‘from 'six to elght are

beginning to read for:themsElves and are eager to do sO,

. their awareness of the.world‘has far outdistanced.their
‘reading ability. To add to the knowledge Which they‘already
possess, books must be read to them.- Arbuthnot and Suther- ’
land p01nt out that parents often complaln about the curl- )

;e;f‘ . 051ty of chlldren and the1r need.to 1nvest1gate,'not reallsing'T'

that thls 1s'h 51gn of 1ntelllgence.;,izhe need to ‘know |

T——

urely and accurately is a ba51c hunger and one Whlch boohs
;H ,." help satlsfy | B |
| | . Johnson encourages the use of 11terature to enrlch
' other subject areas but cautlons agalnst the 1nd1scr1m1nate‘

use of act1v1tles. He feels that act1v1t1es related to !

11terature should always encourage chlldren to return to the

books themselves.3 Whlle books can be. used as avenues to
expand tOplCS of - 1nterest, the empha51s of llteréture is on
enjoyment and tPlS goal should always be- kept in mlnd. Huusp

b

however, p01nts out-

i
B

o ) 1Patricia-cianciolo, "The:Role of Children's Books in
0. . the Open School," Elementary English 50 (March 1973) 409 16.

May Hill Arhuthnot and Zena Sutherland, Chlldren andf
Books (London. Scott, Foresman and Company, 1972), P- 14.

3Johnson, "Presentlng therature to Chlldren," p 42.,’




nthem.

‘.child s emotlonal and 1ntellectual resources

',Teachlng, p 91., . ,-: 7 . -

63
Though books are meant o be enjoyed there is nothing '
incongruous in their also prov1d1ng information. Stories
and factual accounts present facts in an interesting and.
attractive format, and one book leads easily into another

~‘as readers pursue -their’ current 1nterests.l

Jacobs malntalns “that chlldren en]oy the 1nformatlonal

" as well as the flctlonal and poetlc forms of llterature L

because-they all help to 1llum1nate'exper1ences.2- Whltehead'

.makes the pornt that poetry should not be overlooked as read-]

' aloud materlal. He recognlzes that some teachers prefer to o

1

use poetry in” brlef moments between subjects or before.'

dlsmlssal but also encourages ‘the "planned perlod in whlch

' poetry 1s the focal pornt "3‘ Ne150n«feels that chlldren ;

1}

respond naturally to poetry at flrst but w1ll only contlnue '

’to read and en]oy 1t if they are given poems whlch 1nterest
‘4

:

Arbuthnot and Sutherland recognlze the 1mportance f

of maklng poetry a thrng of enjoyment and say; '"The experl— .

ences of poetry should come w1th so much pure pleasure that

n

[4;
the taste of 1t w1ll grow "and become a permanent part of a

5“‘ : l

The atmosphere in whlch llterature is shared 1s very

f'1mportant srnce on®e purpose for readlng to chlldren is to

E - R . ‘ , “ ,. .
C Huus, "The Role of Literature 'in Children's Education,"
2Jacobs, Using Literature-with Young Childrenyl'p. 4,
3 "

.

Whltehead, Children’s biterature;_strategies of

4Mary Ann Nelson, A Comparatrve Anthology of G\derens

f.therature, (New Yorki Holt,Rlnehartanuinnston,Inc.,”l 2),
. ps 930. : g

. R o i ‘ K : :
5Arbuthnot and Sutherland, dhildren,and~BodksT~
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1nsplre them to read themselves in order to contlnue gettlng

1
thlS satlsfylng experlence Several components are necessary,

accordlng to Jacobs. He says, *For llterature to ‘be - enjoyablt

to the. young, 1t takes an appeallng book an eager child, a .

comfortable settlng, and a sen91t1ve enthusxastlc adult. “2

Huck suggests that chlldren mlght be seated on a rug or havev‘

: chalrs pulled together near the reader, 31nce thls helps
. them to 1dent1fy more eaSLly w1th the characters and actlon

of the story._ She p01nts out,:"Prox1m1ty to ﬁrrends who

|

'suppress glggles or hold their breaths in antlcipation

. S g , .
enhances enjoyment." C

Last but nothleast, if chlldren are to enjoy books,
they must be permltted free access to them. Books are
)
expenslve and chlldren must be taught to handle them w1th
care,»but school personnel must recognlze that books, through

much normal handllng by many chlldren, Wlll become worn and

wnll.need to be replaced; ni Chaldren should not beﬂdenled,

library privileges because an occasional book is lost or

misused. Harris supports this view: . .

1Cohen, "The Effect of therature on Vocabulary and
Readlng Comprehen31on," P 179. o .
. / . ’ - : ’ » .

Jacobs U51ng therature w1th Young Chlldren, p. e

g

3Huck Chlldren S - therature in the Elementary School,

e i, 4Jacobs, U51ng therature Wlth Young Chlldren, p 9.

A3
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. : < .
I have at times expressed the opinion that the best way !
©" to0 ‘evaluate a library -is in terms of the number of books
reported as lost or damaged The higher this number,
the more effective the. library in promotlng reading
- among chlldren..

Chlldren should be encouraged to acqualnt themselves,"

w1th good books and teachers should have no reluctance about

usrng class time to. further acqualnt them w1th llteratUIe
by readlng aloud each day If chlldren/s experlences w1th
llterature ln elementary school prov1de them w1th en]oyment
and 1nformatlon,“1t is llkely that they w1ll use books to

contlnue thelr “self—educatlon throughout lJ.fe."2

Independént . Reading‘

Readlng llterature aloud has theﬂpotentlal of motl- S

vatlng chlldren to read 1ndependently be%euse 1t~prov1des d_ o iy

Y

them with a.wealth of vocabulary and ideas whrch strengthen
the SklllS of readmng It also exposes them to the typeS"

- of great wrltlng whlch glve one the urge to flnd more of

the same.

Pfau comments on the wrdespread concern that gven. .|
capable readers often appear dlSlnterested in readlng.. He

LY

suggests that part of thls problem is the result of exp051ng

young chlldred)durlng thelr format1Ve years " to unrewardlng

: readlng experlences.§ ,There is obviously sqme truth‘to thls,',ﬁ N

.-

L _uccessful‘Reading.ProgEam,"

.. p..73.

Harris, " "Key Factors in.

‘” . 2Huus,‘"ThelRolé~of erature_in Children's'Educatidnf'f
p. 144 AR R e - ‘
i 3Pfau,'?Effeot§ of R}anned'Recreational"Reading5p;ogramsﬂ. Ty
P+~ 35. ... L SR R T : ,

B e e s - L. . [P - PR e s e s iy
T " . 4 /
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51nce the materlals chlldren are requlred to read and whlch‘_.'

A

are supposed to stlmulate a’ de51re to read do not really

satlsfy the1r readlng 1nterests 1 Grambsurecognlzes the

need fon prov1d1ng chlldren with. materials whlch are- truly

t .

1nterest1ng so a base for a lifetime of readlng can be

e

LN

developed Concernlng thls, she says, "The hablt of readlng :

i w1ll not flourish if the only nourishment. comes from a text."2

Larrlck doesn't deny the mportance of readlng skllls, but
feels that widé reading 1Z essential 1f the skllls*are to
become automatlc. She coLcludes,l"Thls doesn,t happen to

w'a‘second grader W1th many workbooks and no llbrary books."3j
“The encompa351ng goal of readlng 1nstruct10n should
"~he,~accord1ng to Odland and Ilstrup, the development of a .

desrre to read worthwhlle materlals; They feel,however,that

‘this 1s often 1gnored 1n favor of programs whlch stress

4 Although Grambs acknowledges the nece551ty-

. readlng Skllls
.of" skllls as a prerequlslte to the development of readlng
"  habits, shenhas observed,that "persons with adequate readlng‘

_skills_are»not necessarily persons with'an enduringjhabitl.

of reading."s Cohen believes that there are more successfnl

| 1g

" content," p.’ 209. Co -
. Jean D. .Grambs, "The Conference on Lifetime Reading

Hablts," The Readlng Teacher 12 (Aprll 1959): 218-21. '

o o ch 3Nancy Larrick,. "The Readlng Teacher. and the School :f,
lerary," The Readlng Teacher 17 (December 1963):.149- Sl

‘ 4Norlne odland and Therese Ilstrup{ "wlll ‘Reading ..
Teachers Read?" Readlng Teacher 17 (November 1963) 83-87.

- 5Graﬁb5" "The Conference on Llfetlme Readlng Habits,"
The Readlng Teacher 12 (Aprll 1959) 219'. A

Smith}j"Chlldren s Readlng Ch01ces ‘and Ba51c Readlng' o

~*
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ways of helplng prospectlve readers than by g1v1ng(them al'

steady dlet of "skllls" ' She says:
. ~ ) T
For the’ chlldren who are not yet readers themselves E
", in the full sense.of the word, stories read to them in
which words illuminate other words carry significance
. . for their growth in later reading comprehension. The
‘more words ‘carry meaning to them through their ears
" the more they will later be able to draw meaning out. of
the printed page themselves.1 -
Huck suggests that young children are gettlng ready
. to read as they hear and enjoy many .stories. 2 The same v1ew
is held‘by Welserﬂwho,says that "no‘other medlum‘qan p0551b1y.
‘take the'plaee of theibook~in tﬁe-child's‘preparation for
'learning to read."? She feels that,ehlldrenlshoﬁld Be read

. to reéularly hy.anAadultfwho will take time'and answerjkheir'

guestions.4 .Studies carried out‘by Durkin, to which reference‘

[

has‘béen madeleaflier, reveal that the experlence of belng
'read to by a parent or older 51b11ng‘generated an 1nterest
"ln.whole~words,.w1th children wantlng to know*what smmawords,
' ‘sald and where others were found 5 Chomsky also encourages |
‘the practlce of readlng to chlldren and. belleves that llsten-:

' ing to someone read a story aloud whlle followrng along in-

1 .

1Cohen,'“Word Meanlng and the therary Experlence
© in Barly Chlldhood," p- 924 g e

- Huck, Chlldren s L1terature in the Elementary School,
p,- 95. , N

, SWeisner, "Parental Responsihility in the Teaching of

Reading,"'p, 228. ¢ . . : BV

. 4 .,.,

e,

Ibid.

“\

5Durkln, Chlldren Who Read Early Two Longltudlnal -
Studles, p 137.»um . ‘
e

.. !' . : - ° - . * . : ,. ]

! .
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'than they are usually glven credlt for."‘

“ E N 6.8 4
the text is heneficial'forﬂchildrenlin>the'éarly stages of
There is ev1dence thét the amount of readlng aloud .

to chlldren decreases sharply after flrst grade and llstenlmg

-is replaced. by the children's own readlng.2 ThlS is cause

'for concern since “the regularlty of hearlng storles read

and the duratlon of the treatment seem to be factors related

z

to read1ng growth "3 As Smith- p01nts out,_flrst graders

.should have the opportunlty to read. the storles that are

w1th1n thelr Capabllltles to frlends and pareﬁts.. Howeverf

books must contlnueﬁ%o be read ﬁo them on a regular basxs 4
AN .
Chomsky suggests that chlldren are: not actually
'taught to read but are, 1nstead, glven the tools so they ‘:\

‘can teach themselves She is conV1nced that "chlldren bre

4

prepared to do far more on thelr own 1n learnlng to read

5 Butler s obser—

i

,vatlon of her own. severely handlcapped granddaughter,'

‘Cushla, causes her to agree w1th 1deas p051ted by Chomsky.,

She wrltes. ‘
cushla was not 'taught‘ ‘to read, unless the prov151oh
. of languade and story, in books and, out of books, .can

"

be called a method. o ¥
. , 1Chomsky,'"Language and Readlng," p 123. . j._ﬁ'
C2mbidl, pe 127, - . sl
, 3McCorm1ck "Should‘You'Read Aloud to Your Children?"
P 142. . B . S : »'..3 R

a -

'4Smith, Selected Essays, pP. 146 47.

Chomsky,'“Language and Readlng," P-. lls.

. L , N ' .
s n REUTOM L D ~t e . . B
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,expressed ‘by Chomsky . and Butler.\ He-says{ "A school 11brary
'reader serles can ever be.

" a mlnlmum of one v151t weekly to the school lrbrary..

',‘ ' Barbe recommends not only centrallzed school’ 11brar1es,:ﬂt

"He supports thlS by say1ng-‘

. is dlfflcult to motlvate practlcelln readlng in classroomsf e
'zreadlng. 5 Wllson and Hall agree that the llbrary or free—

'\Horn Book, Inc.,: 1980), p. 105.

4

69 . -

I I belleve it can, and that 1t is the best method of
all. It produces chlldren who experience reading’ as a
joyous process,,natural to the human state; children
who absorb 1deas as sponges absorb water. Co

Stauffer s conv;ctlon about the 1mportance of school 2B

llbrarles f1ts eaSLIy 1nto the phllosophles of readlng

1s more. essentlal to sound readlng 1nstruct10n than any ba51c-
? Wllson and Hall suggest that

chlldren from klndergarten through 51xth grade should have | f: o R

3

but 1nsrsts that each class shouid have a 11brary as well

The development of classroom llbrarles is’ essentlal to .

good reading’ instruction. ‘Instead of competing with the’

- school llbrary, the -classroom library actually supports
J”wand encourages the further use of the .school. llbrary.4

v Chomsky, too, advocates havrng a~large varlety of

Fl -~

‘readlng materlals avallable 1n the classroom, saylng "It T

v

‘-offerlng few materlals the chlldren con31der worthy of"

3

lDorothy Butler, Cushla and Her Books (Boston. The

: 2Stauffer, "Certaln Conv1ctlons About Readlng
Instructlon.“ p. 87. : ! )

3Wllson and Hall, Readlng and the Elementary School
Chlld, p. 232. . .

4

Barbe,.“Interests and the Teachlng of Readlng, p. 489.'
< 5 o _ . ;

Chomsky, “Language and Readlng, lll.~,

‘ e mem e .- e . . - - - y - s M * N .
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J.essentlal elements of the readlng curr1culum

i N

readlng corner should be a’ focaI p01nt of eyery classroom.

’ Y
. In addltlon to an abundance of frequently changed books, -
P -2 '

they SuggeSt dlsPlayl“g dioramas, mobiles, art objects, - o

and 1nterest1ng book dlsplays.l " S g - R : "
lerarles are recognlzed as an ald to readlng_growth

s

therefore, chlldren should be encouraged to _secure a llbrary ot

. -
.

. card from the publlq,llbrary and to use those fa01lltles 1n

addltlon to the ones prOV1ded at school and in the classroom.zj

N Eaton descrlbes the chlldren s room of a publlc llbrary as

i
"a gateway tora: world they wouid not otherW1se know."?

N .

lt is. suggested°by Larrlck that new worlds can be opened to

al
L]

young chlldren who experlence a story’ hour in the pleasant

atmosphere of a. school llbrary. . ‘ ’
Chlldren must be prov1ded w1th the 09portun1ty to hear:

.and use books. Wllson and, Hall poxnt out "From pre readlng

w

A to the attalnment of 1ndependence in readlng, experlences

lvw1th 11terature and opportunltles for personal readlng are

n5

T .1W1lson and Hall, Readinguand the'EiementarQ §chool<
. Child, p. 233. . ,‘ N ~

Plkulskl, “Parents Can Ald Readlng Growth," p. 897

3Anne Thaxter Eaton, (New York

Vlklng Press, 1940): P 54
4

Readlng Wlth Chlldren.

< £

. 5W1lson and Hall, Readiné-and‘the3b mentary School.”;
Chlld,.p.‘217., ‘ T ‘ A . )
. . S

'And' .

: Larrick,‘"The Readxﬁg Teacher and the SChOOl lerary ma
. P l5l. v . . . ) f ' . .

P

‘.
"

-
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o books.,

‘i,dally and make lt an 1ntegra1 part of the 1nstructlona1

'f:program He sayS°‘ .',~:"

,’°School, pv 2087

':’b-

t'tﬁéy heard w1th the prlnted words.

. '”;“. 71

It is. obvxous that a ch11d cannot enjoy readlng unt11

he knows how to read, but Barbe sees no. reason why the

o 1earn1ng should be an unpleasant task. In fact, he belleves

,that early readlng 1nstruct10n provades an opportune time

Bo

for the teacher to develop 1n chlldren meanlngful, 11felong
i . 3 B ]

:.lnterests in readlng.; The lnterests of young chlldren can

" be affected by readlng aloud to them. It has been observed‘_

‘that after chlldren learn to read, they are most eager to.
Q'read books preV1ously read to tnem or books of the same

'htype.z Huck stresses the same point. by saylng,"Once a Chlld

{ a

“has hEard a. good book read aloud, he an hardly walt to savor

it again:j Reading aloud thus generates ‘a further 1nterest in

w3 s whlch have been read to them

Hav1ng access to

-

1s thought to. be beneflcral Yo chlldren learnlng to: read,

o - S

. since lt prov1des an opportunlty for. them to match the story

4,.
Johns admonlshes teachers to read to their students —
"
- o _—
N : vl K %‘
Teachers who read orally to- students prov;de an experxence

that’can’ ‘motivate students to'explore new areas- of
1nterest and find addltlonal books . by’ the same author..

LI

S )lBarbe,:"Interests and the Teachrng of Readlng,
p 487<80. SRR IR

A 2mcCormicﬁk;¥Shouli%You Read Aloud-to-¥our Chiid?? -
p. T41. o ST A : “‘ PRI

w

3Huck, Chlldren ‘g therature in the Elementa;y

e

4Schlckedanz.'"Please‘Read that Story Again' Explorlng
Relatlonshlps Between Story Readlng -and" Learnlng to Read,
,510 . B ) & Do A

:5.v'
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. Most 1mportant1y, ‘students are given an opportunity to
‘enjoy read1ng.1 . ot

“
'

Huck malntalns that the enjoyment and apprec1atlon
'of the world of llterature will facllltate the tran51t10n :

‘from hearlng storles to readlng storles 1ndependently.

Y

To do thlS successfully requlres what Jacobs refers to as’

!

"the art of maklng,readlng a tremendously satlsfylng experl—

,ence —— one to whlcn a person comes agaln and’ agaln w1th

fpleasurable ant1c1pat10n}?; ‘ :""ﬂ" ':‘: ﬂ“ ’ La ;" o

Jih*( Huck feels that storles prov1de one~of the best ways

'1nto llteracy for young chlldren and the flrst de51re to '

+

read w1ll be because they want to read storles. ThlS deSLre
‘w111 not be satlsfled by the non-storles of the basal reader,—
K for they want “real storles where somethlng happens to

. belleVeable characters.fé

Chlldren w111 work hard Huck

o~

;belleves, to master the ablllty to read storles whlch glve'
them enjoyment. She says, "Readlng 11ke learm.ng tQ sw1m
takes hours of bractlce, but the practxce must be in’ a real
'book that glves back as much personal satlsfactlon as plunge'

"“1ng 1nto the cool water of. a- lake glves to the sw1mmer "5

.4

: : . - §
: 1Jerry L Johns,‘"Motlvatlng Reluctant Readers,

- Jourpal ‘of Research and’ Development in Educatlon 11 (Sprlng
.1978): 69-73. - -.'& L [

'tv'.‘h ‘... I. 2
T p: 94

Huck,:,Children's,Litefature:in the Elementary.Schoolg
IR %Jacobs,i“éoabS‘in Promoting,Permanent-Rea@ing Interests,"
p. 23. . '4‘ur"‘“s“ .' , f~'#, LT T

. ;4Huck; "therature as the Content of Readlng," p.‘364. f"

-4
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L

.readlng until satﬂsfactlon is. galned from accomplrshment.ﬂ S -.~-‘\

- For thlS reason 1t 1s crltlcal that chlldren be exposed to-'

<

,that w111 c0nt1nue on: through adolescent and adult years.3

Achlldren show 1ncreased energy to work perslstently at
'materlals whlch 1nterest tnem. That is why "the teacher in ,‘V
of llterature — in an effort to whet the readlng appetltes

- of thls w1de1y dlvergent populatlon of youngsters;?'

ASuch pleasurable experlences can create an 1nterest in books,

ﬂbut qulckened, not‘501101ted, ‘but, actlvated.

B N

”~

73

Howes'identifies interest»as a»key factorVin-reading

success and says, "When moved, by ar hlgh degree of lnterest

nl

the early grades reads and reads to the chlldren —_ all klnds

Chlldren, w1thout exceptlon, enjoy llstenlng to some—<'!

/..

One read 1f the selectlon is approprlate and 1nterest1ng

,-.

! RIS = . : . e

/
Stauffer makes the statement, “Love for readlng 1s_

notétmpght,‘lt 1s created.l Love for readlng is not requ1red,..n

'”but 1nsp1red, not demanded, but exempllfled, not exacted,

] .
nd It ls unllkely

pvthat anyone has greater potentlal for fosterlng a love for

' only be accompllshed by dlsplaylng suchqan enthuSLasm for

,_hbooks that it becomes contaglous. \hg."' - co "Hhif”“- *

: for Teachlng Readlng," Educatlon 83 (Aprll 1963) 491 96

B Readlng, Pe 244, T LT T Ll ,f° o

readlng am0ng chlldren than the teacher.. Thls, however, can.“

- N [7. -

Yo

lVlrgll M. Howes,-"Chlldren s Interests.-—-A. Keynote o

Frost, Issues and Innovatlons in . the Teachlng of

Lasutharland and Arbuthnot, Chlldren and Books, p. 524. L -'f
. ,4Staqffer, "Breaklng the Basal Reader Lock Step," jf: f'ﬂ;;f
P 271—72. A e Con . S S
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" Teachers who are,conderned about reading‘cbmpetence

should feél obligated to'prbmote children's literature,

51nce "the entertalnment attractlon of storles is probably

he most 51gn1f1cant factor in motlvatlng chlluren to read

.1ndependently."l' Not ‘all teachers feel such an obllgatlon. .

An unpubllshed dlssertatlon (Tom, 1969), referred to by
Huck, p01nts out that an overcrowded currlculum caused
teachers to feel gullty about t1me spent readlng aloud to

students and, . frequently, only a mlnlmal amount of . readlng -

o - .

. was done. It_ls obv10us that these- teachers equated readlng

aloud to chlldren with entertalnment rather than educatlon.l"

6“’
v

Huck clarlfles her posrtlon by presentlng what she con51ders"

‘e

;to be the two ‘most lmportant factors ln helplng chlldren ;’

become readers. These lnclude a tlme for chlldren to read

o books of thelr own - ch01ce and the opportunlty to hear good

*“i:. ‘708. :

Wt R e U

-

books read aloud by an enthuslastlc teacher.2 It shouldthen

<
follow 'that 1f chlldren are "exposed to ‘a rlch diet of

llterature whlch has chlldhood appeal and allows them to
respond and become emotlonally 1nvolved . .. thelr de51re

f ' P :
to read w111 be so great that they,w1ll meet us.maore. than .

halfway as we offer them the specrflcs of the skllls.

- . —
; . .

CER FEEN v ‘ . . . L. I, . - ¢

‘\ - ( . ’
: 1Wllson and. HallM Readlng and the Elementary School .
Chlld,-pf 219.._, e T c Lo -

-2

e

.‘ 'i'l."
\

3Flgure1 Readlng and Reallsm, p.-%Sj:ﬂ. v

w3 ’ :l

Huck, Childreh's therature‘inathe~Elementary.Schoolj'\-"
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Understandlng Self and Others ' f.'Z::lf.' '.? o o v"}d; | i'—{f
therature is descrlbed as belng concerned with '
eellng in. addltlon to know1ng All klnds of emotlons are‘.
/ .Vexperlenced as chlldren empathlze w1th book charactersxand
the llves they 11ve 1 Meetlng book people and exper1enc1ng .'fz ::.,"

their tragedles and Joys glve the readers -a bette
2 - e ) *

under-'lu-

;g' - _':standlng of themselves.
B All the experlences of chlldhood can be m tched ‘in
A L ,story and poetry and whlle llterature is no substltute for

11yrng,.1t addsﬂlmmeasurably.to,thewenrlchment of chlldren s

‘[liyes 3 Literatufe is a waluableiexperience for even the -~ '

very ypung, for as Hunter po;nts out

Coe : “'~Concepts of self and, others are enridhed when young )
' " . children have many satlsfylng experlences with' adults :
" who read to them 'what it says' in- the plcture-book or
. story-book, or who- share thelr enjoyment of nursery ’
: rhymes and poetry.4

W .

F

W1lson and Hall are conv1nced that the‘pre—readers
Lt ': tand beglnnlng reader are not too young to develop an under-i
l standlng of others through the use of ?Tsture—story books.-
aThey use as an example the story Crow Boy. It has been:l"
~dobserved that chrldren in klndergarten and flrst grade are

ﬂable to relate to thlS story and feel the 1solat10n qf

:lhuckr-yiiterature as‘the Content of Reading;ﬂ p; 3'6‘5'.’~

‘

: S : - o ,jf;' - 2Arbuthnot and Sutherland, ChlIdren and Books. p. 646.

' LT S

ST S a 3Constant:Lne Georglou, Chlldren and Thelr Literature o s
o o '(New Jersey Prentlce-Hall, Inc., 1969),,. 10.‘ R
ﬂ}?-,f"il --“',;' ,.' 4Hunter, "Importance\of Chlldren s Oral Language,"'_“f;y

" T '.p 91 - ' . .‘ o ._..' :_._._ ' .. .A ] i ) M S : r." -
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Ehibi, the malnuéharacter.%:rSince “literature'is‘a mirror.
for all human erperienCe,, lt lS p0551b1e to choose storles'
that are. real, yet comprehenSLble to chlldren.vzl

L )

- One satlsfactlon chlldren gain from hearlng or f\adlngﬂ
- flctlon is -that they ldentlfy w1th the 51tuatlon presented,
.or as Jacobs says, "They read to put themselves 1n51de the-

skrns of others, the better to know thelr own skins. w3
- ‘

‘AJohnson remarks, "Flctlon offers myrlad opportunltles to

.ﬂgaln 1n51ght 1nto the human condltlon "4 Because of thelrl

";nexperlence,chlldren may miss. some of the subtle effects fg -

o, I

1ntended by the author, but Johnson belleves that even. the

young and 1nexper1enced "can 1dent1fy the partlcular problem"
of a partlcular character 1n -a partlcular story."5

Huus feels that 11terature has a contrlbutlon to make'
to today ] chlldren who are struggllng to flnd a sense of

jldentlty. As they 1dent1fy w1th characters in bcoks, they s

Ll i

. t
-

'may galn 1n51ght 1nto thelr oZn actlons.G
. Slnce chlldren learn £ om all they read or hear and

:'szart1pularly from those thlngs whlch they enJOY' 1mportant

: lW:Llson anq'Hall Readlng and the Elementary School
'Chlld, P 220 : , Lo LT

2

Flgurel, Readlng and ﬁeallsm, p 755..

3Jacobs,'"Goals in Promotlng Permanent Readlng
:Interests,“ p- 22000 D : '

4

]

Johnson, "Presentlng therature to Chlldren,? p. 37.“
5IbJ.d., p. 38. ﬂ: f‘ ‘];:." '

S 6Huusf'"The Role of therature 1n Chlldrenfs Educatzon,
s p 140 42- -'4‘_:,' ;_ .F...‘I ,_ - -_ _[j'.' .‘..,, '

p

.«.~‘
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Co boo}ts do not have to” ~3:_t§_=__a_~c_h Ch'ildren lea',rn ev,en frofn" faviryl o ¥
tales and pure fantasy, ‘or perh‘aps i't;should.'be 'sa'id they"
learn v gec1ally from these because they makia speclal

demand on chlldren 5 c,reatJ.ve powers and thus prov1de for

'growth ST “ - ; o B

CB teacher usmg good books w1th chlldren w1lI‘ not need N ;

g to tell them what the story means because when an author

";‘portrays the characters w1th sen51t1v1ty the message comes
. . o o m‘

"lthrough.; ‘I‘he teacher S task may be to help chlldren crystallze "‘
'..then.r own J.deas whlch they have gleaned from,.;:he hook.2 . |
’ ' Huck and Kuhn suggest that 11terature prov1des new

. v1ewb01nts when they say, "therature develops 1n51ght :|.nto

: human behavmr.‘ All books for ch:.ldren may not tell .'y

o \ . .

. the characters behaVed as they d1d, but the reader is led to.
thJ.nk about the causes of behavwr.,".3 R ' ".'3'

.

R 'Al

Chlldren s books offer a w1de range of fam:.l:.ar s:.tu— ' ’

‘atlons for readers to experlence v1car10usly — 51tuat10ns
‘whn.ch. encourage_ readers tc proh'e,,the.lr.‘own thoughts, attltude\s,' :
and Behaviors;,‘;:“ Rel’ationships‘wijthin‘.. the fam;lly ar‘e‘i‘ofte’n

PRY

oy

- .

R Ruth Hlll VJ.guers, Margin for Surprlse (Boston" i.J,ttle
"BroWn and Company, 1964), P.’ 102., .
(I \_

2Jane ‘B, Rorter,' "Reflectmns of L1fe Through BoOks, .
Elementary Engllsh 50 (February 1973) 189 96. .

o 3Charlotte ‘S. Huck and Dorls Young Kuhn, -,dhildren".s‘l“ e
Literature in the Elementary Schoql. .(New Yorlc Holt, R S
'Rlnehart ‘and- Winston;, Inc., 1968), 652" hf . : A et

a0 A ¥ T N ) o, ' R .
4Masha"Kabakow Rudman, Chlldren s therature. An . P

Issues Approach (Torontd\PD C. Heath and Company, 19‘76), p. 14. .

.n.. -

t(f
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‘3 explored. ‘For. example, Brown portrays the specral love and.
o understandlng between mother and Chlld in The Runaway Bunny.l

v

Keats, Zolotow, and Hoban wrlte many storles deallng with

51b11ng relatlonshlps.z. And 1n recent years,'numerous books
i / have been publlshed for chlldren descrlblng the problems as'
N well as the p051t1ve characterlstlcs of the aged.. Zolotow,

k]
'

for example, has successfully portrayed a. feellng of closeness-‘

between chlldren and the elderly in both Wllllam S Doll and'

e My Grandson Lew.% T

o

Chlldren enterlng school have many emotlonal adjust~.

.:i AU ments to make and they often get angry and upset‘ Some books
B focus on experlences whlch provoke chlldren to anger ‘and :‘ P )

portray 1t as a' normal emotlon.\ Examples of such books are. . ’ S

The Smallest Boy by Belm, Stev1e by Steptoe, Where the W11d

Thlngs Are by Sendak, and The Quarrelllng Book by Zolotow 4

Thls sectlon devoted to the understandlng of self and
T othgrs 1s summed up in L1ckte1g s statement, "Through readlng, T

W

wpeople ‘have vicarious experlences whlch can'help readers

JE

understand themselves, others, and thelr relatlonshlps w1th

others.f's‘l'.' o e | S A

o ' ! LN 3

T - " ‘» :‘ * I - . Sl . - -
C : 1M.yra Pollack ‘Sadker and Dav1d MlLler Sadker, NDW‘ 35 '_“ o LR
Aj Upon A Tlme (New York Harpe$\e§d Row Publlshers, 1977) p 15. . ::?frn
Arbuthnot and Sutheg&w?n. Chlldren and Books, ,11

Sadker and Sadker,

3 pon A Tlme, b 77 . *]‘ S ST A
. RN CE e
L o 4Ilomay Jacobs, "Young Chlldren, Books and Anger" o AR
S Elementarj Engllsh 49 (October 1972). diﬁ -47. t, v~.‘;d e

4 . .. .‘ . ')[ . . . .o , )
. e : 5Mary J. Llckteig, Introduct;on ‘to’ Chlldren s L1ter- R
"uﬂ;;“: ature (Colpmbus. Charles E Merrlll Publlshlhg CompanYr 1975): RO

‘»;" p 333 i .. Tl . . . . Lo .
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Al. . ‘ .".:A .,' ‘\“" '. ] A'l , _'»‘. A\ ) .“‘1

therary Taste R
R Wi S

'I'he ablllty to recognlze ‘and dLstmgulsh between '

<

) Aquallty and non—quallty llterature must be developed Eakln

' dlscusses the nece551ty of guldlng chlldren untll they have i

) .
mastered such a sklll. : ; O, C AT ,
‘ < . . o o
Unfortunately chlldren are not born w1th 1nherent1y
good taste in their: choice of books.. Faced with a
shelf filled with mediocre titles ‘and one good book; the -

L typical reader, . whether br:.ght, poor, or--average student,’

'will read the’ mediocre books first; he may never even
find the one good bpok . Chn.ldren do not of- their own
.raccord. and with no adult guldance, tend to choose good

. ' books,in preference to mediocre or. poor ones. They will-

' ",,,. siderable guidance from ‘some adult in whose judgement

b

‘remember.’ the gopd ones longer and with greater pleasure,
but -they wlll not voluntarily choose them-without con-.

N they have conle.dence.l S St o

SR Reports 1nd1cate an - 1ncreaSe in the quan'tlty of readmg
. A

’ done at the elementary sc‘hool level but there 1s lJ-_ttle ev1d- .

EERN P

o ence of an J.ncrease in the quallty of books chosen- SJ.nce

[ 'N‘ l N .
a 1arge assortment of: books .1s ava:.lable, guldance :Ln select.lon '

)

,J.S'essentlal._ Culllnan expr’e‘ssee her concern that chl'ldren

dJ.scover the quallty llterature among the vast amounts of

poor and medlocre to whlch they w1ll llkely be exposed. ' .fS'_he . X

o says, ,"If they are not gulded :Ln the:.r selectlons from thls R

llterary wealth, they may Stlll become poverty—-str:l.cken

'readers, readlng only books of poor qualltyQ 3. It is encouraglng

lMary K Eakln, comp., Good Bdoks for Chlldren (Chlcago- K

".,,he Unlversuty of Chlcago Press, .1966) P X

. . . >".', ;\-
[ . .

Culllnan, therature for Chlldren- Its Dlsc1p11ne and

fConte,nt, V3. L " ' ’ T

. . . - R
. - e . ) o

3Ibld., p 2l

P




P ':to note that chlldren read as w1dely and as happlly from
B shelves contalnlng onl*gquallty llterature as they do from :
shelves fllled ‘with poor ‘and medlocre materlals.l- Such
'-ev1dane 15 espec1ally welcome, 51nce there is currently a
o - : wrdespread concern over the llterary quallty of the materlals
-whlch constltute~the—beLk—o£—the_ba54czgead1ng program.2
It is p0551ble, even at the prrmary 1evel, for Chll—
..dren to begln 1earn1ng worthwhlle llterary skllls.' Through :
hearlng many storles read alohd, chlldren wlll learh to
,;‘ . f -follow the plot, 1nter et characters,‘react emot10na11y,'
| react to. words(ang/recognlze dlfferent llterary forms.?

-Culllnan ‘suggests that this" 1s a crltlcal perlod foxr shaplng

chlldren § llterary tastes and adv1ses parents, teachers, ' e o

and/llbrarlans to assume an actlve role 1n the development

of an apprec1at10n for lrterature.4 A ba51c part of the

. educatlon process, accordlng to Whltehead, 1s the developnent:
U

oy

in chlldren of a- love for good books. He feels thls can
'fonly be achleved through a well- deflned llteraﬁure program
‘whlch 1ncIudes an 1nsp1red knowledgeable teacher and a. weahm
- of good llterature. .“Such a plan views llterature as a ;

‘

_funct10na1 part of the total readlng program}'Says Whlthead,

et T 1Eak1n, Good Books for Chlldren, p.‘x1.‘

o -'zwestwater,:"W1th Best - Meand&g-‘Restorlng theraﬁhre
to the'Readlng Program,? p..la. .

‘.

v Whltehead, Chlldren S theraturé. Strategles of . f’

Teachlng (Englewood New Jersey. Prentlce-ﬂall Inc. 1968), :
p. 60. - ) : ST : _

'ﬁ :V” 4Cullman, therature for Chlldren. ItsﬁDiseipline) o S A

"L@ﬁi and Content, Png',‘ R R s ;




. everythlng they lgh 'llke.

A

‘ 2Gay, "Readlng Aloud and Learnlng to Wr:.te, p'. 93
: 3Welser,‘ "Parental Responsmlllty in the Teachlng of
" T .
Readlng, P 228. AR ) o :
o 4Huck "P/lannlng the I.J.terature Program for the e T
: :Elementary SChOOl," Bv 310.. W ,5,_ R " .
5Jacobs, Usn:tg%lterature w1th Young Chlldren, p 61—-62
6Sutherland and Arbuthnot, Chlldren and Books, B. ;524.\_
- PR . . ) e
"' - v ‘ ‘ “ v I ! -
; B ' g e
N : J,“ s o T S \\, F

: child"com‘e to real'ize what itis .0
‘ prlnted mater1a1.3

" experlences.
;_fllterature, but he does not accept the J.dea that they know
‘in a var:Lety of categofr:les.5
'that chlldren need opportun:.t:.es to respond to a great range v

. of . 11terature if they are to develop as mature reahers w1th

‘an J.ncreased sense of lJ.terary form.6 . . ‘ /

: eachmg, p. 1.

[ RO Y . B - . \ UL PR

BL -
"maklng a 51gn1f1cant contrlbutlon to both readlng and the '

‘ .
bu:.ldlng of an apprec:.atlon for llterature l .

"Only by hearlng good llterature can a
2
ll

.. Gay proposes,

It 1s essentlal,

__then, that young chlldren be read - to lf they are to develop

A . o

a taste for llterature with an’ 1ncrea51ng abJ.lJ.ty to evaluate :

‘Teachers who prov1de a'wide and varled‘ ,

Lt . a

‘readlng program acqualnt chlldren w1th thelr llterary

6

her:.tage and "prov1de a flrm foundartlon for future lJ.terary \
WAoo ' " _ ' TN

Jacobs belleves that chlldren know what they llke :Ln

R4

8t

It is, therefore, the respon—

’ 51b111ty of the teacher ta pronde stlmulatlng 11terature

4 Sutherland and Arbuthnot agree

.o

a C e -

WhJ.tehead, Chlldren 5 therature Strategles of.

A S
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, ‘-programs on televrsron

A‘flnely wrought plot beautlful language, and noteworthy

— [ L e e TIEC L P

82 .

" It is Sbvious that no't‘everyorie' has . deyeloped a .

taste and appreclatlon for llterature. 'Loban observes,

ki

'."Many people read 11terature only to flnd out what happens '

¢

next. Unless- they grow beyond thJ.s level,_ these readers

o soon tire of llterature and turn back exclusrvely to frrst—

“hand experlences in the world beyond books or to ephemeral b

l’l --}I‘.

Oral readlng allows the teacher to expose chlldren

to such llterary qualltles as "SOlld characterlzatlon, -

b

styles of wr:.tmg. w2’ Experlences wrth quallty llterature S

are- vital since puplls who hear good books are not llkely

- tQ. settle for 1ess, even though they may be unable to tell,

at flrst, why they prefer" one oook over another.3 Gradually

chlldren learn, ‘to - examlne therr responses to llterature and
percelve what J.t 1s in the work whrch causes them to respond

:Ln a partlcular way. The concepts may Stlll be dlfflcult :

Ky

to put 1nto words 'but chlldren :LntuJ.tlvely 1earn "to recogn:n.ze

ythe deeper meanlngs an: artlst :Ls//srgnallng to them 80 J.n-

k4

drrectly —_— and therefore S0’ much more powerfully than it

. 1Walter Loban\"Balancrng ‘the therature Program, :

| ‘Eiementary School," p. 386: ' SR

‘;"Elementary Engllsh 13 (November 1966) .746-51.

Odland, "Plannlng a L:Lterature Program for the

Tl L, e .3, o N

\'.

‘ . 2Wh1tehead, Chrldren S: L:Lteraturef Strategles of L
,'I'each::.ng 91. , ‘ : .
S 3Huus. "The Role of Lr‘terature in Chlldren s Educatlon,"',
Cop M3 T EEE S AP

4

o~

3
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readers.

-f llghtly.

Elementary School " p. 366 . '-., e

f“."‘ 83 |
_an attempt had been. made to state the meaninérdireetly."}
Chuldren react to quallty of language and context when they-’

- are exposed to lt- Eventually thelr dlscrlmlnatlon becomes: -

more prec1se and allows them to cite reasons for superlorlty
ThlS is a mllestone in thelr llterary development for "once ‘"

chlldren begln to: develop dlscrlmlnatlon and can Justlfy

-

thelr ch01ces, they are well on the way to becomlng llfetlme

“qe

n ' o -4 .
;‘ ". i B .

Odland belleVES that the major effort of teachers

should be dlrected toward prov1d1ng chlldren w1th the R 3i‘

hd . N ‘.

opportunléy to hear and read many types of llterature. The

e

chorces must be books whlch are examples of the flnest'

, llterature and whlch also appeal to the 1nterests of the

ch11dren.3 -‘A? -"" _ h o i.l ,‘ L'V"ji;fuyff"7’,x' ’

/‘i!. N ’ A"‘...a
fq The task of readlng to chlldren is not to ‘be. taken .

o ]

Jacobs prov1des a: brlef gllmpse of the £0551b1e‘ Lf

et - e b S
outeomes. T ;‘ . & - N ;,_ VR
'1Those who read to chlldren accept both a wonderful _“.e
opportunlty and a:.fair-sized respon51b111ty For- \

s ,through ‘reading aloud. to" children.ohe can. share the-

., joy“and wonder ‘of broadening acquaintances in’.the

" world of books and’ whet their appetites for more o
. stories. and poems as well-as influence — hopefu%ly —_—
"t?elr 11terary tastes that w1ll last a. llfetlme. ' o

a

f 1Loban, "Balanc1ng the therature Program)"'p: 750. fi,f

-

-

3 “Plannlng a. therature Prograp for the

Odland

-:;:u4Jacobs, Us;ng therature Wlth Young Chlldren, p._ll

s . . . .

S 2Huus,'"The Role of therature in Chlldren s Educatnxn'“'~ RS
fa,rp.4143.. - S ) _ RO
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' Creatz.v:.tx R T R e
Readmg 11terature to chlldren can be a means of )

stlmulatlng creat1v1ty. B W:Llson and »Hall dlscuss some of LT,
the pobsn.bn.lltles.. ‘ _ R LT ;;_4..”. } v s
) . . Y .-
Bpoks can lead to creative expression ‘through art and e " S
t rough dramatic experlences., For example,. chlldren
' tisually enjoy 1llustratlons, murals, -mobiles, dloramas, ""/ \/

and/puppets which correlate with favorite books. - They .

. favorite incident or memorable’ convérsation an a book, _ A
-or the pantomlme of & favor:.te character.l Sl e Ty

The stor:.es and poems which have been read aloud may e

become more vlvid and meam.ngful 1f chlldren ‘akre- encouraged

~ \‘h"a 0 . N H

to react tmthem 2 therature may also prov1de a’ cr.ea'tive R ", ,.7

x

\ N

stnﬁulus *for orlg:mal wrltlng, whlch is: not to be mis.mter-; . -,'i,‘;"‘ e
: .preted as. a "book report. g As Huck po.mts out, ';:.l‘here are, | o
"s50 man§ ways, other than the deadly dull book report, that c 3 °

chlldren can share thelr favonte storles and poeums. "'3 . S

Chlldren ml choose to wr:.te about thelr own Joys*or abOut / .‘

fears and problems they are. .expern.enc1ng.' Regardless of. the "g‘ 1

toplc chosen, cons:Lstept exposure to flne wrj:tinq wlll be o

'

lWn.lson and Hall, Readmg and the Elementary School" ".'-.
Chlld, p. 235. L ‘ . , . oL

: K . o o

Huck, . "Objectn.ves for Improv:.ng Read:.ng Interests._f'.f, Ca

AT L5 el e P

f . . RS
LTI 1 <3, T e T b B
' ! l '.. s . . - ce . B ’ st . P R

RN . - ' . . PR . Z
re N ‘e N . Cw

4

?ﬁ” 4Huck, i --plann;ng the therature Program for the X e
Elementary School,'j p 310. oL SRR R

"
o

'a¥e enthusiastic about. dramatid interpretatioas of-a, {-" _‘7 k U

reflected 1n ch:.ldren 8 1ncrea§ed sk111 in thelr own oral T

¢ " e . : - .’l . : ‘ . M v - . ’ 0 '
. - ‘ . . ' N Y FEI . 7 e
4 . . . : ! N IR v - . . . X o~ - L
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2 The mqre chlldren are read to, the more creatlve '
p0551b111t1es w111 be thelrs because they Wlll have a world

of experlences from whlch to draw. Chlldren should never

’

feel compelled to respond creatlvely to a book but the-:

opportunity to. lnterpret llterature 1n a varlety of ways ) !

.should be avallable to them.1 Huck elaborates on thls p01nt-

‘They m may want to share thelr enjoyment .in many dlfferent
ways but chlldren should not feel that.they always have .
to do something with'.a -book to celebrate its. completion.
"Readlng books should be a natural part of children's
lives ‘and not such a momentous occasion. that we must
shoot of £ firecrackers in ‘the form of book . reports,:
~mobiles, or, dioranas each time ‘a book is completed.

- aJohnson dlscourages the use of act1v1t1es whlch lead
. . . '
-only to surface responses to llterature and sugqeste that

act1v1t1es selected for use should enable chlldren to make
an—depth reSponses to books.? Thls v1ew is supported by
Huck who belleves that "chlldren should have an opportunrty

to 1nterpret books in ways which w111 take them more deeply

;nto_the meanlng‘of the story."q

-

It is ev1dent that "exc1t1ng stOrles, $enslt1ve ‘
2 .

descrlptlons of beauty, and’,rhmd characterlzatlons are the

v

'stuff" of the‘creaxlve enviro ent that_motlvates chlldren s )
. responses in writing, creative dramatics, and art activities."?
’ . g . o ’ ..

-

1Huck,-"L:Lte'rature as the Content of Readlng," p; 368.

- 2Huck "PIannlng the therature Program for the o
) Elementary School, ‘p. 308. . : . .o :-

e “ .
¥ bt
’ N

Ay Johnson,'“Presentlng therature to Chlldren,“ p. 36.
- 4Huck, ”therature as the Content of Readlng,” p- 368.
o T 5Huck, Chlldren s theratu;e ln the Elementary School,

p. 642.




' of the partlcular work.}. ‘ T
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‘-,If the actrvrtles assocrated with llterature are to be

meanrngful the selectlon must take into account the maturlty

of the chlldren, the manner of presentatlon, apdrthe: nature.

8

Whether students choose to - express themselves 1nd1v1d—

. L

'ually through parntrng, sculpture, and wrltlng or whether -

they enjoy group actrvrtles.llke panels, puppet shows, and
. , ", . - " P e ' .

skits is a]mdtter»of”personal'pfeference and oneothat'should
_be respected. 2 If a chlld should choose to do 'none of these,.'
-”hls decrslon should stlll be respected for creatrvrty does C

‘ ’not depend-solelyon such 1nvolvement.' Allen concludes, "When

one llstens to a story, one is berng creatrve by lendrng to

1t hlS own- 1mag1nat10n "3

LN ¢

Summa 4y SRR -;

The many and dlverse beneflts of readlng aloud to
el
chlldren cannot be mrnrmlzed There is ev1dence that readrng
. r‘ ~

.aloud makes a;powerful_contrlbutlon to languagevdeyelopment.

v

This is particularly significant since the degree'of‘lancuage

{

deyelopment is a stroné‘indicator of feading achievement,,

Chrldren s "sense of story“ is also developed through hearlng
many stories and- the story sense: consequently makes possrble -

-

. the antrcrpatlon and predlctlon~whrch are so ital to readlng '

leohnson, "Presenting Literature to Children,f P- 42.
. 2 ‘..

c Howes, "Chlldren s Interests _— A Keynote for Teachlng
Readrng, . ;

" p. 493.

. Arthor T. AIlen, “therature for Chlldren. An Engage—

: ment With Llfe," Horn Book Magazrne 43 (December 1967) 732-37.
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suCCess. Readlng aloud to- chlldren exposcs them to' materlals'

which prov1de enjoyment and worthwhlle lnformaﬁlon and as a .

. . ,
v Ve

‘result chlldren ‘may be motlvated to become readers e} they

'-can avall themselves of books at any tlme.' An understandlng-

of self and others ‘is galned as chlldren 1dent1fy wrth many

book characters 1n a varlety of 51tuatlons, and llterary
. k2N .
xaste is developed as chlldren have . the opportunlty to
J" .
experlence many books and reflne theix ablllty to recognlze

i

and select quallty llterature._ Creat1v1ty can be stlmulated

. by readlng to ehlldren, thus affordlng them the opportunlty

~to explore and develop their potentaal in wr1t1ng,*art, and’

drama. . S o R o o ~ o
o . . LY . '

Hearing .literature iS-anTimportanﬁ element bf'aﬁy-

. curriculum ‘and one_that shouldjhe'scheduled daily. It dis |

not suggested'thatqother'school subjects'be neglected, ‘but.

tlme must be redlstrlbuted to allow. for planned encounters

‘¢

' ‘w1th llterature. There can be no- legltlmate argument against

such a proposal for as McCormlck states
In this age 6f accountablllty, ‘time spent'readlng to
children -can be ]ustlfled since the activity does promote
measurableé’ growth in achievement. At the samé time, when
children hear literature read, we are satlsfylng the-goals.
of educators who value the equally important aesthetic and
'lsubjectlve reasons for reading aloud to. chlldren.
t 5 -

*1McCormick,‘”Should You Read Aloud to Yourgchild?f p- 143..

4 - . . . . ‘ v
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Lo The Role of the Teachek and
S ~ the Parents

chlldren with 11terature is 51m11ar 1n many.respects.

responsmbllltles, hoWever, seem ‘more relevant to a partlcular,

role so the two are con51dered separately at tlmes.

‘ 0f the many p0551ble ways of draw1ng chlldren to the
enjoyment of readlng,,one of the most effectlve appears to
be the chlld s desxre to please and copy the adults presant.‘
'1n hls 11fe. Parents who enjoy readlng and make a practlce
of readlng to thelr chlldren are the prlmary 1nf1uence, but
srnce a large portlon of the chlld's tlme is spent 1n class,
the teacher also has a 31gn1flcant 1nf1uence.‘ Teachers who’ﬁ

encourage thelr students to read and show by ‘their actlons
' A

reNg

' and words that they en]oy readi ng. hemselves _do much to
foster 1ndependent readlng LR IR N o
| Johnson ‘5 observatlon that adults who come 1nto con—7

‘tact w1th chlldreg,are cruclal to ‘the - chlld‘s Joyful -and
productlve entry into the world of llterature 2 seems very -
fitting when one con51ders how 1nfluent1al adults are in’
determlnlng the next-generatlon s readlng hablts. Parents
contrlbute to thls through thelr own readlng hablts, through
.the quallty of 1anguage used 1n the home, and also by the

number ahd quallty of books. they make avallable to thelr.'

1Wllllams and Wllllams, "Promoting Readlng Enjoyment
Through ‘Read~Aloud Books," p. 90

2Johns,on,

«

Certain

‘"Presentlng therature to Chlldren,“ p 42. .
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children Teachers contrlbute by screenlng newly publlshed

S

books and ch0051ng thelr favorltes from prev1ous publlcatlonsp7;

N
e}

. ln addltlon to guldlng chlldren 1n book selectlon.l Slnce

. A

. '. .,

..chlldren 5. book preferences are 1nfluenced greatly by the‘

AR Y

.‘._Ch'ild‘, p.. 223. ‘ o —

adults in the1r env1ronment, 1t is essentlal for parents and
teachers to prdV1de readlng models and make approprlate books'
acce551hle.%: B S - e "g S l'?

.
A\

) 54 It 1s ev1dent that adult leadershlp “is 1mportant 1f

.s‘

i ‘a chlld’s hablt of readlng for pleasure is to be'established..- ’

\\
|

One of the prlmary requlrements,‘lf adults-are to be success- -

. I

ful 1n thls venture, 'is that they be enthusrastlc.f Jacobs i -

comments on thlS basrc requlrement-‘\ R :
J D e ) C
- The young Chlld s enjoyment of llterature 1s'st1mulated
by the enthusiasm of the adults who introduce books to.
him. -For full enjoyment of books, they must be shared'
with someone who also enjoys the. experlence” 'Hearing .

L

"'prose and poetry read aloud, 1ooking at* plctures together,'

discussing what .a book prompts chlldren to want to talk
about, rereadlng favorites — these are actlgltles in
" which' an“adult makes possrble the pleasure that- books
can brlng 1nto the thlld suexperlence. A
. T

Adults, both teachers and parents,should read tolrfxwﬁ'ff

/ A

chlldmen books whlch are too dlfflcult for them to read themr

selves The reader should prepare by acqualntlng hlmself

*

%1th the book to be read, but the most 1mportant con51deratlon

is that‘the reader enjoy the book thoroughly. The 1mportance
i g : . - o T ;

)

8 y g : 4 . . . .
: - i
. N . ‘ . o . e - .
N § . Cy - : .

Cullinan, ‘Literature for Children: Its.Discipline”andﬂ'

-

Content, p. 1.

2Wllson and Hall, Readlng and the Elementary School

.

3Jacobs, 051ng therature w1th Young Chlldren, p- 3.

S 4Ib1d.r}?- {3.. R o
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R g of the last p01nt is emphasrzed by Huck when she says, rDlS-
- PR E. 'Q"“ ! vy X / ' : .
T 1 .

. llke of.a book can be as ea51ly communlcated as enthu51asm "
. . .

The ldeas whlch chlldren entertaln about readlng are’

' often 1nd1cat1ve of the attltudes gleaned through axposure

A o to adults 2 Concern—has been expressed because some adults
, - - /

iappear to be S0 preoccupled w1th the development of readlng

skllls that they have "forgotten to open the doors to the o

ll3

n_;-that reading- can brlng to the 1nd1v1dual These‘doorsf

'Wlll never be opened unless teachers and pare ts put forth A
thé time and effort to choose approprlate, worthwhlle béoks
w0 and make them avallable to the chlldren for. whom they are -
Qi respon51ble.m As Smlth pornts out, in our'culture adult

‘audlences stand between chlldren s books and their 1ntended

L

"_f‘ N ' -'3".aud1ence, and parents, teachers and llbrarlans aré ultlmately

. Co ,responsrble for the books chlldren w1ll encounter.e.;fv'

R 'r" It is pOSSLQle for chlldren to make 51gnlflcant

v -

o ;ﬂ‘."v'dlscoverles about readlng before learnlng to read themselves.
‘Hlldreth declares, "A Chlld who observes hlS elders readlng

does not have to be. remlnded that readlnq ls fun and well

N

e 2 IR ¢ . r
, S lHuck Chlldren S therature in the Elementary School,

.o S P 712. , , - , .N . ;

. o . L o
Ze T Pfau, "An Investlgatlon of the Effects of Planned,
S - Recreatlpnal Readlng Programs in First and Second Grade,
U e s pe 2L ST '

“1jf“ o ' - SRR 3Frost,’Issues and Innovatlons ln the’Teachlng of

B .Readin e e
3 l_._d__?i - 243. , .

- : e

o S 4James Steel Smlth, A Crltlcal Approach to Children's
' utherature (New York McGraw-Hlll Book Company, 1967), P 66’

s

B romance, adventure, pleasure, 1nformat10n, and satlsfactlon, '

N .




worth dorng._l-.a D ?3-{

g,~_. j\ It. has been suggested that the ablllty to read does
- not‘appZar automatically in response "to 'a learnlng 51tuat10n;
Ybut has 1ts beglnnangs 1n-anfancy. Thlslwould lndlcate that',T
l‘parents play a v1tal role in 1ay1ng the foundatlon for read—

1ng readrness.zl Sutherland and Arbuthnot afflrm the 1mportant

»

role of the parents by saylng,."Infants may enjoy a mother s -

'

:v01ce or ‘a. father s lap before they appreclate what 5 belng

'fread to them, but the assoc1at10n of books w1th pleasure can '

begln raglnfancy.93 Readlng aloud to chlldren ”from the t1me
. t . . .
G Do they can srt up and enjoy looklng at plctures, is seele{ank,

- -

3'as "the best preparatlon for school that parents can glve.
b Slnce ohlldren s flrst-experlences w1th'books and
f . _readlng usually ocgur- before they enter school, parents

" bear the respon51b111ty for cre7t1ng a favorable atmosphere '

.'E,Q d_:. fh flfor the development of language skllls and p031t1ve attltudes

-,towara books.5 Freshour is conv1nced that parents should

- /

‘ ‘contlnue to be. an 1mportant/part of thelr Chlld s learnlng
environment and feels that'schools are falllng«to make use
.of parentSfas avresource. . He' says, “It seems only 1og1ca1

-

t*that a concentrated effort backed by teacners and parents

R l}iildreth, Teaching Rea'dizg; .p. 522.

LT s '4?, Frost, Issues and Innovatlons in the Teachlng of .
_ Readlng p. 81l.: | o R . o
e S W’ 3Sutherland and Arbuthnot. Chlldren and BOOkS. P- 62.

? ' . |

Huck, "therature as the Content ‘of Readlng," p{‘366.

4

5

Sutherland and Arbuthnot, Chlldren and Books, p. 62.

-
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would 1mprove readlng readlness and achlevement .
The combln?d effort of teachers and parents is also advocat

Wl

O
ef o

by Tlnker who feels that’ schools must assume the respon51bll ty
y r
.and methods

Ve

of acqualntlng parents w1th the program, goals,
1f teachlng is to be max;mally effectmve.

"Parents

of the school,
Although 1t has been sald, "A parent is a- parent _

3 Tlnker contradlcts this’ by saylng,

not'aiteacher,“
are not only the flrst teachers)of their. Chlld but are llkely
4 Olmsted, - _
o

to be the most 1mportant ones. he’ w1ll ever have."
Webb, and Ware descrlbe a1301nt effort by home and school to
ThlS effort\supports Trnkers
‘Wthe progrén'grew_ih:

1mprove the chlld’s educatlon.
In fact',

v1ews of the. parent as: teacher.
out of the realization that parents are the chlld's most
J .

3

lmportant teacher and that much of what a Chlld accompllshes

o

1n school is predetermlned by what has gone on in’ the home.
McKeane observes that the chlldren who are most

sucdessful 1n school are “tpﬁse who _have the most g01ng for
Such chlldren are taken plaoes and talked

them at home«"§
i o 1Frank W.‘Freshour, "Beglnnlng Readlng Parents Can’
o . Help" Readlng Teacher. 25 (March 1972): 513 i6. - .
- L o t 2T:mker, Preparlng Your Chlld for Readlng, p 144—45.
S = ' 3Freshour—, "Beglnnlng Readlng Parents Can Help
p.516. e T
z‘f‘ 4‘Tihk/er, Preparlng Your Chlld for Readlng, p 153
Patr1c1a P. Olmsted, Rodman B. Webb, and Wllllam B.
' Ware, "Teaching Children at Home and School,f Theory Into

' 5
Practlce 16 (February 1977) 7-11.
"The Beglnnlng of Literacy," p. 315,

§MeKenzae,

l

EEONU
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w1th, they own books and have storles r‘ead to them regularly. TR N

and most 1mportant of all they see thelr parents read 'All

\

"these experlences nurture knowledge ‘and glve chlld-ren an

apprec1at10n and understandlng of books and the wrltten )

language.l," e | , o

Independent readmg is. motlvated when readlng 1s an .,

]
¢
v . i

1mportant actlv:Lty in the home. Freshour feels that parents

should be encouraged to turn the telev151on set off and .set:
d

asrde a tlme for readlng to thelr chlldren.2 Unless parents L

'

: lJ.m:Lt thelr chlld's telev:Lsmn v1ew1ng and encourage lelsure
t:Lme readmg 1t is" llkely that the school‘s efforts t? promote. ‘
1ndependent readlng w:.ll fall short of its goal.\

' Wllson and Hall p01nt out the- 1mpact of the home

‘ 1nfluence on school performance as 1t relates to readlng

Chlldren who enter school havmg had’ pleasant experlences B

''with books and reading are more likely to be motivated'
to read thah those who have not been read to in thelhome.

" Children who .are exposed to books have an early advantage
in vocabulary and other aspects of language ‘development,
general knowledge" background, and imaginative.thinking.

. Even after children: have learned to read, the” enjoyment
of readmg 1n a famlly 91tuat10n has many values.4

PX

Parents are admonlshed by Tinkexr to begin read1ng to

i

'theJ.r chlldren at ‘an early age and to contlnue th:Ls practlce :

]_‘

Ibid. ”3 e _,F‘ DL )
C Freshour, "Beg:.nnlng Readlng Parents Can Help,"
‘P- 516 . . ‘ R )
S '3Haurris‘, "Key 'Factor's in a successful Reading Pr_ogram‘,“
p. 73. - . , L . . ) . ‘ .. ge

- . 4W1150n and Hall, Readlng and the Elementary Schoolg . 3
Chlld, p. 315.. : ‘ , \[

[N
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 without 1nterruptlon durlng the years that follow.l, H'e
- 1nterest in ’books at an early age and glve hlm a generous
.,ysame chlldren whose parents have read to them at; home.

‘ _Smlth says, "Parents should be helped to understand that

' ‘ V1
ences of’ the chlld's day 15 1nf1n1tely more 1mportant for

| jome households readmg alOud before bedt:.me is as much a

es 5. SR Y
.7
cons:.ders the Chlld fortunat%z whose parents awake 1n him an

LT
Lt

amount of book experlence durlng the preschool years.

Chlldren who learn to read easrly in school are the

: .‘~ 4 'f‘:."

S0 )

assoc:.ata.ng Ibooks w1th a good tlme and w1th all the experl- _—
il "1 .

later success in readlng than teachlng hJ.m to flnd the the s

and and's 1n the newspaper "3 o R Lt

Frequent read:.ng, from the tlme ch:.ldren are able to-.

llsten, has been descrlbed by Huck as, the best way to 1nterest

b

‘ch:.ldren in books. She refers to the dlfference between

LI \ L

ch:.ldren who haVe shared in llstenlng expera.ences and those

R

'who have been deprlved, by saymg, "'rhe ch11d of a. book-‘

lov:.ng fam:.ly may have heard over one thousand bedtlme stor:.es: .

before he ever comes to klndergarten, while some chlldren may

neyer have heard one."4, Hlldreth pomts out that there are

those vho recognlze the value of bedtlme stor:.esf for-" f G e

\ — o o ‘ SR
R lTJ.nker, Preparlng Your Chlld for Readlqu, p. 154 R e

®Ivia., p. 113, d-',‘ -

33Sm1th, Selected Essays, p 144, -, [

‘

‘.‘?.”l.“ .
s 4Huck, Chlldren s therature in the Elementary School,
p 708. T4 AT \ . , .




}chlldren who learn to read at home with no apparent 1nstructun12

'5-1nterest 1n~read1ng., She feels the time factor is essentlal

"adult "
' chlldren w1th worthwhlle books. Th;s w1ll requlre,flnanCLal

-'vsugxsts that. adult readlng should contlnue long after chlldren ‘

1ndeed lf hlS home llbrary 15 llmlted to easy{readlng books f,v

‘.'Readlng," p. 229, - SREE RN )

95

part.of retiring for ‘the night as is'brush'lng'the-teeth.",l
'p‘] - It appears that readlng, along w1th many other skllls,

can be learned through lmltatlon ThlS is exempllfled by

4

'Hlldreth makes the p01nt that parents may not reallze how )

much they 1nfluence readlng development 51mply by readlng to

thelr chlldren "and llstenlng attentlvely when chlldren attempt

‘”., to read themselves.3- Weiser feels that parents' respect for B

readlng 1s ev1dent by the way they speak of books and by the

t1me the& devote to readlng and to developlng thelr chlldren s
oL

- and says, "It is not enough just to suerUnd the Chlld wlth

-readlng materlals He needs the attentlon of a, Sanlfloant

' . . ,¢ i Coa X
! T . . . e RN - .
. T . . . . “." Lo
i ‘ '

It 1s thefrespon51b111ty of the parents to supply thelrvxa

support as well as tlme devoted to readlng aloud. 'Johnson

begin to read on thelr own: and says,‘"Controlled vocabulary

. books have the1r place at schooh.' But thE‘Chlld 1s poor

1

Hlldrpth. Teachlng Readlng, p- 522.: , j,"".f. R

2Pat Cunnlngham, "Imltatlve Readlng," The Readlng

] Teacher: 33 (October 1979) 80—83.

e : ce
3Hlldreth, Teachlng,Readlng, p. 246 47 . !, y g
4We:.ser, “Parental Respon51b111ty 1n the Teachlng of .u‘.i g‘if

-
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".because Mother .or Dad is too buSy to read the rlcher lltera-
“ture aloud "ll It 1s also the responSJ.blllty of the parents '

-jto establlsh regular visits to the publlc llbrary. Welser

belleves that such v1srts mlght persuade chlldren that the

v." »

- . h o -"11brary is as :unportant as the gas statlon or the grocery

. . ¥ . A ~

' store.

Wllson and Hall propose that the best way for parents'

to help thelr chlldren become readers is to be readers them—-,'.A o

AN ’ selves.‘ They feel that enjoyment of read:.ng 1s co:mnunlcated

}

' o model 1f they prov:.de books for theg.r chlldren but do not

o use the:.r own leJ.sure tlme for readlng Whether chlldren

" "'become good readers\ nd contlnue the act1v1ty is v:.ewed by

-

. and she maintams, ~_"' dxt is not: 'too much to c1a1m that

. ‘.i“; the famlly who values read:.ng w:.ll produce chlldren who can

S T

; read ‘well. -"4

- -
- r

-

Parents have an enormous 1nf1uence on ‘the . readlng
e mterests and ab111ty of the1r chlldren, but thJ.s in no way

lessens the 1mpact wh1ch a teacher may have on. these same

% - 1 \
180. .
' E 2Welser, "Parental Respons1b111ty in the Teachlng of
"Reading," p. - 229. -

3 ' K4

_ W:.lso'k and Hall, Readmg and the Elementary School :
Chlld, p 316’ L ; s - . . “
4 e ! o : N [ 4

: Welser, "Parental Respon51b111ty 1n ‘the Teachmg of
Readlng, p. 230. o I ‘ .

R A
. . a
.

P - \‘Welser as be1ng prlmar:l.ly the responSJ.bJ.lJ.ty of the parents " '

through act:.ons and that parents are preserﬂ:lng a negatlve

.A:""'

Adohns_o'n,.l"What is Happening'l 'in' Children"/s@oryboo}cs?'f o
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' chlldren. ,The teacher 1s the one who must be conVaned L

]
that llterature is a legltlmate part of the school currlculum

.,‘ - -

Hls role is cru01al 51nce he 1s respon51ble for deslgnlng,~

plannlng, And 1mplement1ng the program l

In plannlng a llterature program, teachers must have

the 1mag1nat10n to percelve chlldrgn 8 purposes for readlng

S

and prov1de for those purposesa2 It is not enough 51mply.|33
to prov1de the books that w1ll meet students needs., The

avallablllty of books 1s negllglble 1f chlldren are not gzven'

LN o

the t1me to read them or llsten as: someone else reads them

Teachers should ensure that recreatlonal readrng is”a part

of the dally program for all grades,*lncludlng klndergarten,

o

81nce "one book~1n a chlld's hand 1s worth ten on the shelf "3

Huck is aware that many chlldren come from homes

1where they have had llttle or no access to books andwshe

o

‘3ﬁ suggests,atherefore, that pre-school and klndergarten Chll'

RS

focuS'oﬁvthe readlng program.ﬁr,iﬁ,."g_f':. N "3'
Odland,i"Plannlng a therature Program for the,.,'f ";
Elementary School," B 367.;‘~ s e e ae ]
o ‘2Jacobs’~ugoals 1n Promot1ng°Permanent ReadlngbInter-:ﬂ
. .ests," .23. R o T , R j: Ve

1

K

dren have a story perlod three Or four tlmes a day.~ Teachers

who share books ald chlldren s language development and

" contrlbute to thelr grow1ng sense qf story. Ihese obJectLVes .

’

are 1mportant enough to recommend llterature as the central

‘ 3Huck, “Objectlves for Improv1ng Readlng Interests.~.:p.
In Klndergarten Through Grade‘Three,"'p 27. : ;

: 4Huck, "therature as the Content of Readlng, p. 366.“:;l“

L
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T the beneflts to be galned.

%

W Concern about the role of llterature ‘in the school s

dally time table is expressed‘by Chambers. He says, "Too:
\
'often llterature for chlldren is approached as a 'free ‘time'
,.n"“' <& [ .

act1v1ty, to be enjoyed after all the work has been done.

+3

It 1s relegated tb the area of ‘not 1mportant vl He . belleves

'su&h an .attitude 1§ partlculanly srgnlflcant srnce chlldren',y

,'learn from attltudes and are therefore llkely to assume that
N ° 2 '

CB

llterature lS not a valued part of the currlculum
_s";l ‘ .

Hlldreth malntalns that a large place 1n the prlmary
‘ program should be ocghpled by the "lmperlshable treasure of

;chlldren s 11teraturé. ' She says, "In these grades there

LA

e ]

_',i isia place for folk tales and fairy. storles, poetry, tradltional N

c 3 Johnson believes'such

stories, and the best modern books."

-books should be avallable for recreat10na1 readlng but does

»

not advocate usmng them for teachlng readlng skllls athhls

'would "rob them of their tlme—honored role as a source of.
[

entertalnment and pleasure." 2 ﬁ \such complalnt can be leveled

) agalnst dnldnals "hearing" storles and Hildreth p01nts out : i

F .

Hearlng the teacher read from great llterature goes far,
~gbeyond the enjoyment"of a good story or the rhyme of a

~poem. Reading aloud - stimulates children's thinking and-

gives vitality- ‘to words Whlch become a part of - the Chlld'

b?. own- vocabulary. , o
_‘f s }Chaﬁbers,‘"‘. ._.'Let‘Them‘Read,"'p.;zss.
) 'vszia., p.?256. A

. .
- ot . . 3

" - ‘

(IR '

Hlldreth, Teachlng Readlng, p.’287

Johnson, "What Is Happenlng to Chlldren S, Storybooks,"
L . ' . -
Hlldreth, Teachlng Readlng, p 287.-

o
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'5\@; And flnally, they must selze every opportunlty to brlng books .

- ——————

T |
“Byyreading'to children,'teachers oben a'deflghtfui‘
Soway to the world‘of literature. Through thlS experlence
teachers rev;al thelr own love for, books and may bv readrng

ol

ch01ce‘t1db1ts from certaln books, entlce students,to read

for themseﬁves.l Teachers who w;sh to, arouse a love for_ﬂxl SR

A . AR

readlng 1n students must read w1dely themselves and have an

' unquenchable enthusrasm for chlldren 's: books.) They must

also have a. thorough knowledge of chlldren in order to choose

books whlch relate to the everyday experlences of chlldhood

\‘:'and chlldren together.2 Wllson and Hall agree that the key

o to creatlng a. love for books w1th1n students 1s a teacher who

e,

P

r . \
-communlcates an enthu51asm for llterature through hlS own‘
‘o

example.. They say, "In those classrooms where teachers are - -
2

enthu51ast1c about books, and where stlmulatlng contacts with _‘

)
e

llterature are an - 1ntegral part of the school experlence,-

chlldren are more 11ke1y'to become avrd readers n3

The success or’ fallure of a lltegature program rests“

' ‘largely with the teacher., Few teachers can 1nsp1re chlldren

Z to do and enJoy thlngs whlch they dlSllke themselves.‘Accordlng

. to Grambs, a teacher who is a non—reader is one of- the.ﬂmost

_significant faqtors/;nfluen01ng the.potentlal read;ng habits
_/ ’ . o . .
Smlth k“Deveﬂoplng a Love of Readlng," p. 224,

1

*

Ibld., P~ 225.

0 3W:Llson .and Hall, Readlng and the Elementary School

Chlld, p- 229, : o . o
i C Co C '\ S e

;, \ . '
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- of young people.?'l He expresses concernlovér this, since’

observation reuealsfthat‘many'teaChers do not ekemplify the

'klnd of llfetlme ‘reading hablts they are attemptlng to pro—’

Lo

._mote.?' Teachers who are not themselves staunch examples of

avid readers will not fully execute their respon51b111ty of

giving the gift'of reading to their students. 'Th%srresponsi-

' b111ty 1s,,as Chambers p01nts out, ?r. . . to develop a'

11terate soc1ety that w1ll read, not just know haw to read."3

fw

, \
g Teachers who db not read themselves or recognize the

value of it are .unlikely'to allot a sighificantfamount of -

time for the activity huck reports the following ekéerienCe

whlch suggests the lack of prlorlty readlng act1V1ty has 1n

some classrooms. Durlng a Book Week. when reading is supposed

/

" to be glven spec1al empha51s, she v1s1ted seven schools and

! ; .

Alooked at the dlsplays they had assembled At the concluslon

) :
of her v151ts Huck says; "I watched and I walted for two

T

whole mornlngsfand I never saw a Single Chlld have trme to

1ook at or read any one of those . books.“4

)

Books make it p0551ble for puplls to learn many thlngs

€

'théy would not otherw1se know .and Hildreth feels that teachers

nave the responsibility of imparting ‘this }éhowledge.5 ‘Such
'1Grambs, @The-Conferehce on Lifetime Reading Habits,"
p. 220. . .. - : .
21bid. S ,
K s L o '
o 3Chambers, " . . . Let Them Read," p. 257..
4 . S

Huck, "Planning the Literatufe Program. for.the

"Elementary School," P 311.

5

Hlldreth Readlness foriéchool“ﬁeginners,.é. 274.'

i

‘
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ia'tash‘cannot'be acoomplished in a haphazard manher."It o
requtres that\books and children be.brought together on
every possih%e occaslon. It also requires ﬁany'read—aloudﬁ
. ﬂsessions.. These se5510ns should be planned Just‘as are .
' other parts of the currlculum. The teachexr should have an
Object1Ve for readlng each book — though the objectlve may -

-

1eg1t1mately be pure enjoyment. And after dec1d1ng that a

w

partlcular book is suitable and worthwhlle-for a read-aloud
‘sessidn,ﬁthe teacher should practice it before attempting to
*read,sotthe book will be an-enjoyable experience to a olass.l~

‘Children'are capable of understanding‘many books

whlch they are unable 'to read, so Smlth suggests that they

o y o be read "somethlng sllghtly beyond the power'of the llstener:"
/ ' . ‘ :

- o to,read to_h1mself,~someth1ng to 1ift him above hls own
Y
[ ]

,capacity. As Moffett p01nts out, the practlce of readlng

>

large quanltles of storles and .poems to chlldren w1ll both.

- nourlsh aﬁd satisfy chlldren s appetlte for 11terature.' He
» ~ ! ,
' feels the beneflts are even .more far—reachlngvthan that and«

: says: / ‘ oo

: ‘ '\ it also makes readlng a common part of everyday llfe and:
‘ " shows many children of. nonreading parents what books are
"'all about and what pleasure can be associated with themn.

"And- it puts the teacher in.a giving position. While

i receiving this gift, the children become possessed of
: the urge to do themselves what the teacher does. In
this -respect he becomes™ a model to emurate.3j '

J - r - . . ) - ‘ (’ ::} 4 . ' )
> .
¢ 1Wllllams and wllllams, "Promoting ‘Réading Enjoyment

Through Read Aloud Books," p. 91-92.
o : ZSmlth “Developlng a Love of Readlng," p. 228.

‘ 3Moffett, A Student- Centered Language Arts Currlculum,
S Grades K-13, p. 99: S, o "t~




contaglon of enjoyment to be found w1th1n books'. - ..

l02_
s ’ : . M v, [ ‘(/ ‘ .
Teachers who prize books and their content, but
who fail’to‘communicate this feeling to theiripupils,arel B

not fulfllllng thelr task Jacobs maintains,'“It is the

l

‘chlef task of the teacher of young chlldren to spread the

nl

Jacobs dlscusses several ways of spreadlng thls "contaglon

- of enjoyment " It is done by

3

1. The way: the teacher reads. e ‘
2., The way teachers handle books.

3. The way teachers synchronize llterature w1th every-
© day 11fe in the classroom.

4. The way the teachers tark about books, and the way

: they seek and accept the chlldren s reactlon to books.

'S5, The way teachers encourage 1ndependent readlng.gf
:The tendency to equate teachlng w1th 1nstructlon may
cause primary grade teachers to feel that time is belng )
wasted 1f they are, not actively teachlng and so,Las Jacobs

points out, it 1s doubtful that there will. be much teachlng'

of llterature ‘in’ the early grades.3 Gay suggests that many .

teachers feel guilty when they read to their class because
they do not consider reading aloud a part of the "real"
curricclum.4 She says, "We've got to get-over‘ourfguilt'

W

a .

lJachs,.UsingLiteratureWith'Young Children, p. 54.

21bid., p. 56.

s

) 4Gay,‘ "Reading Aloud and Learhing'to Write,"_p.‘§7

s ——— L I ety N e T
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» feeJ‘mgs. .We'vefgot to rid ourselves of the ~.notJ.on «that

because chlldren love hearlng a story to 1ndulge them by'

readlng to them is. pedagoglcally unsound." v

AT
:

Summary .. . } . : Co

4

. The teacher and the parents fulfllI an 1mportant role'"

. . 4
. in’ introducing chlldren to llterature. ‘These adults are.

‘1arge1y respon51ble for fam111ar121ng chlldren w1th books‘fff

'and poetry by readlng aloud. and maklng materlals avallable

"
~

'to them. -Slnce small chrldren in partlcular are_prone to

copy the actions and attitudeS*of‘adults who'are’important

to them, the respon51b111ty 1ncreases.i The role of these

51gn1f1cant adults must be one that creates a. love and

respect for books and one whlch stlmulates chlldren to galn }

'_1ndependence in readlng for themselves.

- Selection of'ipprqpriate Material
' ~and Activities for the
- Literaturé Program - -

"

. The selection'of appropriate materiaIS'and activities‘

for a llterature program is of, utmost 1mportance if the pro—"

,gram is to be a success. A great’ deal’ has been wrltten about'

\

[

A'»-thls topic and many selectlon aids’ aye avallahle to help _

those’ attemptlng to plan such d program. -

Whitehead insists that it is.not.paradoxical to'saY-..;ﬁ“

that choosing books to read to children is-more,difficult

and also easier than it has prevloualy been. "The explaﬁation

s

v

" lipia., p. 88l

- e e e -t

1 S



- on the'market makes chdoSiné more difficﬁlt but thesmany

;:selectlon alds avallable, Whltehead malntalns that thefl

:‘teacher is the most relladle source ior matchlng the rlght

)
/

.eiorfthe‘seemihg.paradox'is that the greater nqmber of books

‘vrellable alds avallable prov1de con51derable help w1t book—

/

,;selectlon.. Adthough he" recognlzes the value of the varled “W

book w1th the needs and 1nterests of students.l He suggests«

"that the follow1ng selectlon crlterla should be kept in. mlnd

‘a

when cnoosrng materlals to read aloud

1. 1s each book quallty llterature° T
2.'Does the book make a srgnlflcant contrlbutlon to the
.child' 8 world today° o LTy
7/ .

'f31,Does the book spark the 1mag1nat10n of" the ch11dren° ol
' 4.gDoes the book itself gain ‘from belng shared orally e
L be¢ause .of its humour, its thought-~ provoklng S J
,qualltles, 1ts colorful phrases, or its truths° o

5;'Is the book sultable to the ages and stages of
development of the ‘students? . - . ‘ .

6,'What piece of llterature léﬁmost sultable to the é;'
various class groups from the standp01nt of 1quth°

£

Readlng aloud 1s the technlque most frequently used

to expose chlldren to good books.. It glves teachers the

-

'opportunlty to convey thelr own engoyment of books and 1ntro-'.[]

. duces chaldren to a varlety of types, toplcs,land wrltlng

styles. W1lson and Hall malntaln that "oral readlng by

.oy N . . i |
L] . > N ’

1

1Wh1tehead,-Children‘s.Literature: Strategies of
Teachlng, p- 93 . C [ o

ZIbld., p. 93-94., . .

o e s 3
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Work Together,

Chlld, P-. 224

* Y . Ty e e

105, . )

'-every teacher should be"a~standard<procedUre every day in

:

every elementary classroom "1. The Selectiond‘must be made .

v

' 'carefully, however,_for as Way p01nts out, 1t is lmportant

that what the teacher chooses to read aloud has quallty

v)
-I

2 ; uyw_vlyvu LT - T Yﬁm‘ e
and purpose.ﬁ - 5; TR L f,;‘ - ST R

o Standards for evaluatlng quallty in llterature are

»

’partlcularly 1mportant 51nce many of the books avallable

must be cla551f1ed as poor or medlocre. Wllson and Hall

feel that plot, theme, format, language quallty and charac-

k. terlzatlon must all be cons1dered when ch0051ng a good

chlldren s book and they malntaln that books worthy of

' readlng aloud must have "credlble, leellke characters,.‘

'

'-excellent-craftsmanshlp, or;glnalmty, arrestlng plot and fﬂ :

Lsubstantlal content “3

A worthwhlle llterature program must also be a well.

balanced program.. It 15“recognlzed that-the development of-

-;adequate readlng SklllS, no less than the development of

apprec1at10n and taste, nece551tates the hablt of w1de

\ readlng beyond the conflnes of any one set of books. Harris .

' 1n51sts that "chlldren need a balanced readlng diet as muchf‘

as they requ re balanced food 1ntake.\ One form of readlngi

4 .

» lW:.lson and Hall, Readlng and the Elementary ‘School
Child, p. 231. . A

./.

2Way, “How Elementary School Teachers and lerarlans”
n " N
p. 160. . ' . i .

3Wllson and Hall, Readlng and the Elementary School .




' Hlng on the1r own.f
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malnutrltlon,f she belleVes,_"ls based upon the assumptlon

-that readlng can be learned entlrely from basal readersl"l

-.Huck contends that bons whrch teachers select 50 read

A \\‘i.

'"a1°“d "ShOﬁld PrOVlde a balance to what chlldren are’ read-' TR

2 7 T ;’

./-'

‘. Balance 1n chlldren 'S 1nd1v1dual readlng and. 1n‘*pg,3 L

' what is, read to them is seen by Guthrle, toox as;belng Justf

as 1mportant as the balance of food 1ntake requlred for

’

1nformatlon -

¢

through readlng must be con31dered ln terms of 1ts content '

.,\ - .

‘human nutrltlon.' He feels that the intake of|

u..(the quallty); and ltS quantlty '3
Jacobs suggests that a well- balanced collectlon for :
young chlldren mlght 1nclude._"' TR .f.,

lr Some good Mother Goose and ABC books. RN

ﬂ

2. C1a551cs enjoyed by generatlons of readers. .

’ © 3. New books w1th fresh different approaches. S

" ' [ .

4. Some humorous, even rldlculous storles —_ Just for
fun., .

iS; Much reallsm, but also some touches of: the fanc1fu1.

6.'Books of lnformatlon to whlch chlldren w1ll turn,
for the answering. of questlons and the satlsfylng
of thELI need to know. .

1. Some well-lllustrated anthologles of poetry and
_ 51ngle author 8. collectlons.4 . . S

o - -

o 'lHarris, "Key Factors in a.Successfuf'Readingfrrogram;@
p- 72- ' ) . o S » -, " ’ . '
T,

3
"4

Jacobs, Us;ng Literature Wlth Young Chlldren, p. 8.
) . N f ,

Huck, “therature as the Content of Readlng,r p. 369.. |

Guthrle.'"Research Vlews How Much to Read,“/p 110.wi~- S

A
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’ partlcular chlldren.ls

B e

Whlle no one book must be read by all chlldren

Huck feels that many hooks are too good for chlldren tOI

L

_miss and she p01nts out that "there 1s a body of chlldren s

llterature whlch is worthy of a solld place 1n the currlc-
culum“ "1 R : L j
~The chlldren themselves should be the flrst concern

P

in:book selectlon. Knowledge of 1nd1v1dual backgrounds,‘
[ \

attltudes, abllltles, readlng skills, and 1nterests should

-all be cons1dered. Even with such knowledge, one. may not

always be successful but, as Sutherland and Arbuthnot p01nt

“"youngsters are skllled at re]ectlng what is not for

them."Z‘ . ': § .yltl-‘ "

| '.,r
| .

Research studles lndlcate that chlldren of dlfferent

-

Out,

¥

: age levels generally 1nd1cate preferences 1n readlng mater1a1
' /
.For-example,.prlmary children usually prefer storles ‘with

familiar Settings and experiences, fairy—tales, rgal'and
: : !

fanciful animal storie§ and funny storles ‘about famlllar

situations. Howes p01nts out, however, that although these .,

@ studles are valuable they "are not substltutes for careful

contlnuous assessment of the 1nd1v1dual 1nterests~of

1Huck, "Plannlng a. therature Program for the |

- Elementary School,? p. 310

E 2Sutherland and Arbuthnot, Children and Books, p. 18.
. 3Howes, “Chlldren s Interests — A Keynote for Teachlng
, Read1ng,$ p. 492. .
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" reading level siﬁ@% it" has been”proved that children are -

'exeellent. moxe. adults must set themselves to find it.”
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The value of ”sélfrselectionJ is erplored;by ﬁarbe-

‘who says that "the belief that all children of a partioular.

o

age are interesfed in the same type of reading matefial,'dr,‘~

indeed that'the master reading skills best by readlng”the ff,“l

1

same material, is being seriously challenged.“ He also

\

ot

‘ maintainslthatfchildren‘qannot be classified at:a single '

able to read at much higher levels when the:materialfis'of

C e a,

fvital'inter'est/to'them."2 Goodman is also concerned that ~

o

f‘children‘be given more opportunities for selffselection and

~
-

says:

L

In aiding childreh to see the 51gn1ficance of readlng, ;
- we 'should avoid the temptation of preselecting all the’
.materials for them. Children, like adults, have varied

' tastes and interesSts. What most children 1like,or profit
from. may be totdlly uninteres ng t6 one child.: If' a
child is to find himself in reading, a wide range of
tOplCS, formats, and even quality must be represented
in’ the material available to him.3 .

Viguers and Huck both stress the role of the 1nformed

0 L .

adult ‘in maklng books of excellence available~to children.;
i 3

'"Children must depend on the adults of their world to make o
”aVailable the books that belong to them," Viguers pOints

'out, and she 1n315ts that "lf children are going to find’ the

nd.

to- . r

\

lBarbe;{"InterestS'and’the.Teachinj of Readingt" p(’48§;.

2rpia.. © 7
3Goodman, "Behind the Eye: ithat Happens in Reading;"
P- 495 S . , o L
o . 4Ruth Hill ‘Viguers, Margins for Surprlse (Boston'

Little Brown and Company. 1964), . p 31.
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’ elements in good chlldren s llterature “%

L to the chlld reader.

" Eleﬁentary School. (New York- Holt,

L]
Fa
-

. 109

b - '

'«jHuck relterates the v1ewp01nt in. her statement that

Y

':“currently, there are over 40, 000 chlldren s, books 1n’

It is- poss;ble that a Chlld may have read w1dely

and never Have read a s1gn1f1cant book.ﬁ%,,. .
/. . L

Johnson dlscusses what he refers to as the

have been 1aent1f1ed by analyzxng sqme of the best loved
chlldren 'S storaes.. She llStS eleven of the most lmportant

thus.‘, “;S o ',g ; ‘ [‘-:"' S
v . . LN N N . v

elements

3;' 1. Chlldren llke a qulck beglnning. ‘}”_”“a ";_

2. Chlldren 11ke conversatlon — dlalogue whlch 1s fast

" S mov1ng and easy to follow.,.’ -. . ;(l;
T 3. Childreh’ llke fast story actlon whlch contalns
g "suspense.,":_" " '1- AR :

-

) substantlal content

A . P .

_5. Chlldren llke true-to—llfe charactens wrth whom they
'+ can 1dent1fy 3.4 R :
L 6. There should be an. economy of eplsodes, a steady
I progre551on to .a. deflnlte cqnclu51on.y
Qualnt expre351ons, ‘
‘-occasional exaggeratlons, and absurdltles appeal

7.

él Cholce of wordslehould be approprlate to the splrltp
of - the‘content and to the chlld!s level of develop--

ment

N x

‘Children's Literature in the .
Rinehart1and Winston;"~

Charlotte S Huck,

1979) r . . 37 :‘ . ,",‘ . R .. Co “ i 2 \" N C. .
| 2Johnson,'"What is Happenrng to Chlldren s Story-'-,vf'
books’“.p.‘l79. e R :

e

Chlldren llke‘91mpllclty of plot provmded there 1s‘ﬂ

e]aculatlons, amus1ng names, R

These elements L

"tlmeless -

P
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: g;fEach story should ‘have erlglnal content —= its own l.

rNew - and dlstlnctlve elements. - s
. 10. Stories.for children must have integrity.
ll,,Great llterature for chlldren has splrltuallty -—:’

morallty w1thout morallzlng.

k)

There are many excellent selectlon alds for those.)_

who want gu1dance 1n selectlng materlal whlch 1s of hlgh'i .

3 !

'llterary merlt and at the same tlme meets the needs and -

v~;1nterests of chlldren. Huck llsts many valuable alds to

toal

.selectlng bookg for chlldren in Appendlx B of Chlldren s

- are: y

.therature in the Elementary School.~ Among.those 1ncluded L

«"

'Adventur1n94W1th Books A BooKlist for Pre-K-Grade 8.

Patricia Cianciolo and the NCTE Committee on the
'.Elementary School Booklist. "National’ Council of

- Teachers of @ngllsh 1111 Kenyon Read,’ Urband, Ill1n01s

61801 .or Scholastlc/Cltatlon Press 1977

Blbllography of Books for Chlldren ‘ Sylvra Sunaerlin,

. ed. The Association for Childhood Educational Inter-.
’ national, 3615 Wlsconsrn Avenue, N.W. Washlngton, D. C. .

| 20016: 19740 . o ‘.

Cnildren and,Books, 5th éa;_ Zena Sutherland and. May

. ..~ Hill Arbuthmbt. Scott, Foresman and Co., 1900 East B
j‘g-Lake Avenue, Glenview, IllanlS 60025 1977.

.if.t_ Children and- Pqetry, ‘A Selectlve, Annotated Blbllograpny.'
... Virginia Haviléhd .and William Jay Smith, comps.. lerary
of Congress, Superlntendent of Documents.. U.S. Govern-

l‘ment Prlntlng Offlce, Washlngton, D.C. 20402. 1970..'

1

Lo K.Chlldren S. Books. Vlrglnla Hav1land and Lo;s B.- Watt,lf
... comps.  Superintendent of ‘Documents, U. S Government

Prlntlng Office, WaShlngton, D.C.

D '.’

R e '-71-7?4—_...._
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”‘Chlldren s Books Too Good to MlSS, 6th ed May Hlll

' Arbuthnot, et. al. Western' Regerve University Press, ..
11000 Cedar Road, Cleveland ~Ohio 44106. 1971. -

. Growing Up Wlth Books, R R Bowker: Company, eds. 1180 o - o
- Avenue.of the Americas,’ New .York, H.Y..10036: 1977. :.;_‘-,-- S

- Let's Read Together- Books for Family EnJOymént, 3rd ed. L L

A ‘u_Commlttee of National Congress of Parents and Teachers,.i' ' N
« and’Children®s Services Division, American lerary !

e 'Assoc1atlon, eds. ALA, 50 East: Huron Stréet, Chlcago,;

*".Illlnols 60611 1969 j‘3

fNotable Chlldren s Books. Complled annually by the, .
- 'Notable ‘'Children's. Book: Commlttee, ‘Association for ‘- ' -
- lerary Serv1ce to Chlldren, American Library Assoc1at10n,
50 East Huron Street, Chlcago, IllanlS 606&1. 1978.

. A Parent s Gu1de to’ Chlldren s Readlqg, 4th ed Nancy e
-.':Larrlck. Bantam Books, Inc., 666 Flfth Avenue, New York,
N.¥. 10019, 1975.° oG SO

. Plcture Books fob\Chlldren. Patr cia Jean Clanc1olo and
" members.of Elementary- Booklist Coémlttee ‘of . the. National -
" Council of Teachers of English, eds.:Amerlcan ‘Library

i ’_Assoc1atlon, 50. East Huron Street, Cnlcago, IllanlS
' 160611 1973. .',‘ v ..< 1 e .um,,._‘ -

'A

‘fo~fStor1es.: Ellin Greene, comp New York Publlc'lerary.
-, Office of Branch lerarles,‘a East 40th Street, New :
York, N.X. 10016.,1972.1”

. . ! -,\

: The llst of selectlon a1ds prov1ded by Huck fa11§ tou
f;nclude any for Canadlan materlals 1n partlcular,‘but these[lﬂ

) have been rev1ewed,thorough1y*1n the followan publacatlon.zﬁi

'The Republic ot Chlldhood o Shella.Egoff Oxford | vﬁ;:T
moronto, Ontarlo.,1975._:.t:;':.“ '_’N_'A”A ‘ ;'L;;”if

~ ¥

A perusar' fmthe 11terature related to selectlon

1nd1cates that rev1ew1ng perlodlcals should also be/used

N \

extensmvely.- SOme whlch are partlcurarly useful when
{

“selectlng materlals for young chlldren are- o

AHuck, Chlldren s therature in the Elementary School, L
p. 369730 - o A A

Tae T
.
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."t“f - .‘. ) ' ‘ ‘ - \112 . ' —. ¢
. "Bookbird. Publlshed quarterly. International Board. of .
o Books for Young - People, Vlenna. Available through.
« 'Canadlan Jobber . - : I

jﬁulletln of the Center for Children's:Books. .Unlﬁer51tyj
of Chicago Press, 5801 Ellis. Avenue, Chlcago, Illanls‘
" 60637. .

fCanadian Materiais._ Canadian lerary Assoclatlon, 151
Sparks Street, Ottawa, Ontario K1P 5E3. o

'-Canadlan Children's therature. Quarterly, 'Box”335f
‘-Guelph, Ontarlo ' o . - o '

The Horn Book Maga21ne. Circulatioﬁ Departmeht.--The
Horn Book, Inc., 585 Boylston, Mass. 02126.". ) o

Growing Po;nt, by Margery Flsher.. Ashton-Manor,;ﬁorthéf‘
ampton, Engrand. ‘ , . : .

In Rev1ew: Canadzan Books for Chlldren. A quarterly .
publication. Provincial Library Service,. Parliament
Buildings, Queen's Park, , Toronto, Ontario M7A 2R9.

‘lerary,Journal R. R. Bowker .Co., A/Xerok Education -
Co., ‘Subscription Department, P.0. Box 67, Whitinsville,
Mass..01588. C . Sy o ~

School lerary Journal R. R. Bowker Co., A Xerox -
Education Co., Subscription Department, P.O. Box 67
Whitinsville, Mass.. 01588.

‘ Top of the News. Published quarterly. SOE Huron Street,.. R
Chicago, Illinois 60611. : T ‘ . " =
> LLinod ‘

-.While teachers-should'be aware of the selection'aids

.avallable and turn to reputable .sources for oplnlons of

-

books, they'must also rely heav1ly on thelr own judgement.

.

As Sutherland and Arbuthnot observe, "to deveiop judgements'
that are rellable and useful, you need to look closely at

a book, not only to appralse 1ts total effect on you bat to

{
wl
examine the eiements that produce that effect.” Eakln

h‘dlscusses four major elements whlch deserve cons1deratlon

L

lSutherland ahdiArbﬁthnot, Childfen and Books, p. 21.

4




in the evaluatlon of books for chlldren' R
l.ngterary quallty — realism and con51stency in

characterlzatlon and a loglcally developed plot

2. Quallty of content — chlldren need books of sub-A ‘
‘stance, books whlch contrlbute to thelr well- belng.-

jju'Sultablllty of style and contentu—— age and develop—'ﬁf':
- -‘mental level must be taken into  consideration when
conSLdeang complexlty of plot -and . concepts.l‘

34.fQuallty of format — physical format" plays an. ,
important rple in.determining the’ klnd of receptlon.ﬂ
oa book w1ll have for chlldren.

p .

'\'Poetry is a valuable component of any klterature_ -

-

- collectlon prov1ded for chlldren, one whlch appears to be,f‘

'“frequently neglected. Huck makes reference to .the dearth

.of poetry in elementary llterature programs when she says

- that . "some of our chlldren llterally jump from Mother Goose

to Tennyson, w1thout ever hearlng any oq the flne poetry

of Dav1d McCord, Wdlter de La Mare; or Eleanor Farjeon.

-

N While 1n515t1ng that poetry cannot be lntroduced too early,'

'Duff empha51zes the need for a rlch and dlver51f1ed poetry

program .She encourages adults to share,thh young,chlldren .

the hlghly acclalmed chlldren s poems by Stevenson, Mllne,;};

r

'Bossettl, Fleld, Coatsworth,and,others.3‘ Eaton goes;alstep,,ﬁ

"', ' ! . ’ n '.. /

Eakln, Good Books for Chlldren,'p. x1—xii.

o Huck, "Plannlng the therature Program for the Elemen—‘
tary School,. P. 310 . 4 -

3AnnJ.s Duff "Bequest of Wlngs" A Famlly s Pleasure.

B With Books (New York The Vlklng Press, 1944).,; p. 63.

| ) g ’

-
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‘further and. says, “Other poems should be read to'a Chlld

%

e

i,';‘hlf". at this early stage, poems of whlch he cannot pos51bly
understand the meanlng To,learn to llsten to the music -
of great verse is the begrnﬂ}ng‘of a 1ove for poetry."l
iGeorgiou'would agree with Eaton oeoause she believes that
even ifhchiidren don't undérstand all the words, they re-
o ", V'. 3: spond lnstlnctlvely to poetry because 1t is a language whlch
“ ﬂs natural to- chllxhood That it 1s$a mlstake to 11m1t

‘ chlldren s exposure only to what is called: "chlldren 5
s ’ ' - ) “,J
: ' poetry" is stressed by Jacobs when he says, "There are gems

of many highly.sophisticated poets.”3 . L =

. J .
'surely have some poems which he likes. and very likely,Ehe

number will increase if he is introduceo to it in the right.

o wayf4 As Eaton says, " . . . there i§ some poetry for every

child, 1f we can only brlng together the child and the poetry ’

/ '~ ' to which he responds.s Smlth echoes Eaton's sentI;;ntsxby

-2

. lAnne Thaxter Eaton, Readlng7w1th Chlldren (New York.
Vlklng Press, 1940), P. 43

_ Constantlne Georgiou, " Chlldren and Their Literature
(New Jersey: Prentlce-Hall, Inc., 1969), p- 112.

o o 4 ' . :, ' 3Jacobs, 051ng therature w1th Young Chlldren, p. 21.
P _ 4Fenner, The Proof of the Pudding, P. 174.
. s

Eaton, Reading with°Children, p 125..
. . ,

n-that even young’chlldren may mlghtlly enjoy among the works

Not all children will like poetryibut every child will

B 1 P+t g s———— |
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fdiSliking’poetry if.it ie presented to him properly.

.‘l)_

.115“

sff_saylng that "wrth the wealth of excellent poetry avallable

for chlldren of all .ages and of all 1evels of ablllty, 1t

‘seems,unnecessary‘for any boy ‘or grrl to go through_llfe‘:

Wl

Flsher and Natarella prov1ded tape recorded poems

.
\

:as llstening mater1al for flfteen classea of flrst, second,

3

- and thlrd grade chlldren.’ After llstenlng to the tapes the.

chlldren 1nd1cated how well _they liked the poens Although .

there was a consrderable _range’ of ratlngs for the p0ems,

-the responses were generally p051t1ve 2 The researchers~'

i L
ot 4 .

-suggest

--Whlle information about"&hat chlldren llke and dislike
nay be helpful as a gulde 1n selectlng poems for childre
to listen to or read, none should be ‘eliminated because
it was in the. least.popular group or because it is in a
form that does not elicit the most positive .response.

. To meet children's—varie%-preferencés, we must use a

'wide selection of poems. ' o

Ev1dence 1ndlcates that chlldren tend to 11ke the .

A

'poetry they have'heard before. ' This belng true, ‘it may be

© wise to let them listen to some’ of the less.popular forms,

i .
; v

thds,increaSlng.the,chanees that,such forms»will'later be -~

Lapprecrated 4 X ' - ‘ L

J » . ‘ 7
) Sutherland and Arbuthnot offer useful crlterla for

l

lSmlth, Selected Essays, P. ll7 Y

2Carol J. Fisher and Margaret A Natarella, "Of

' Cabbage and Kings: Or What Kinds of Poetry Young Children
Like," Language Arts Vol. 56f(Apr11 1979).: 380- 85.

31pia., p 385.

g,

R i R T T . | N CEN S e s s e e
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"the selectlon of good poetry for young chllcren. They pose

‘ﬁg‘% |
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three Questions by‘which“the merit of a poem,may be ésseéeed.
These questlons are ‘as follows.'

Flrst, ‘does 1t sr_g —_ w1th good rhythm, true- unforced e
rhymes, and a happy compatibility of sound and subject —_— i
. whether it is nonsense verse or narrative or lyric poetry? C
. - Second, is the diction distinguished — with words that’
_ : ‘ - " are rich in sensory and connotative meanings, words that
) . : , . are unhackneyed precise,. and memorable? Third, does the
D subject matter of the poem invest the strange or the
R i everyday experiences of llfe with new. 1mportance and’
‘ " “'richer: meanmng’l

-Assumlng that an appropriate selection of poetry has

been‘hade, Boyd p01nts out that the teacher must also have

[ BRSO N v .
"a genuine enthu51asm for 1t and a: v01ce that can communlcate

]

both the enthu51asm and the poem w2

Although 1t is generally accepted that chlldren Wlll

. Both F hear and,reao'more prose than ooetry, thlS does not " ; Rt
alter the fact that "poetry deserVes;a_distinctiVeﬂpléce‘in
theLBalanced %itereture program for youhg.childreh.f3d

Eaton expresses the ne&essrty of taking 1nto con-.

4

[

. - ".51derat10n the developmental level of the Chlld.
7

sees this gs all 1mportant and outllnes some of the ‘specific

Huck,‘too,

characterlstlcs of the six and ‘seven year old Chlld An

';awareness of these characterlstlcs should make the task of

:' ' /)
Selectung approprlate materlals ea51er., The follow1ng are o7

“listed: _ h' : : ,‘_ - S S ' i “',

1Sutherland and Arbuthnot;‘Children and-Books,'pn 246.

: 2Gertrude A. Boyd, Teachlng Poetry in ‘the Elementary :
School (Columbus: Charles E. Merrill Publlshlng Company,

97"53 p. 10,

3Jacobs, Us;ng therature with Young Chlldren, p 2. -

L

>

4Eaton, Readlng wrth Chlldren, P 125; ,

- . . . e e h e —————————— B o PR .y W e g _‘..'..-_;____...#
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L. Continued development and expanaion‘of,language.f_ , ~1h

2.hAttentlon span 1ncrea51ng

3.'Str1v1ng°to accompllsh skllls demanded by adults.

1

o 4. Learning skill based upon 1mmed1ate perceptlon'.""‘.
o and dlrect experlences. ] )

5. Contlnued 1nterest in the world around hlm.
o : 6. Vague concepts’ of tlme. I - L

7. More able to. separate fantasy from reality;

-~

‘-8.;Beg1ﬁhlng to develop empathy and understandlng
: for others. . ,

"9, Has ‘a growing senSf of- Justlce.' R T
. .10, Humor is developing.
"11. Beglnnlng sexual curiosity. . . .,'

. 12.‘PhYsica1 contour of the'body is changihg.

13. Contlnues to seek 1ndependence from adults.

‘14.aCont1nues to need warmth and securlty in adult
- . relati nshlps. -

Two bagic gu1de11nes for selectlng any read—aloud s
. Ce

g

materlals are suggestedmby Sutherland and Arbuthnot. These

requlre that the reader like the selectlon and that it be : - /
: well—wrltten.2 This" 1s partlcularly 1mportant 31nce,genera11y,_

-the books for prlmary Chlldren cannot be read by the chlldren'

fthemselves, but are su1ted 1n theme, and actlon to the young '

« - - .
te L

) 1Huck, Children's: L1terature in the Elementary School,
’p 32 33. R - -

2

Sutherland and Arbuthnot, Chlldren s Books, p. 525. R
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'fchlld s maturlty level S N
Plctures are 1ntegral :in the total context of many

e’

mb oks_for young chlldren, therefore cne must take a .*m—;ﬁ-
-cr'ticalflook~at the illustrations of a ‘book during the 4’-A
process of select'dn."fJacobs presents,thejfollowing_list

_of qiestions to/be asked as one studiés the art in picture .

R gardless of the care w1th whlch all materrals are

’selected, however, no llterature program can be really

léffectiée unless tlme and 1ncent1ve are prov1ded for chlldren

-to.beco e 1nvolved in lnterestlng and purposeful related

facti"tles — activities whlch W1ll encourage chlldren tof, b

res ond to ‘books "in varlous ways which. w111 make them more,
’ cmemorable and 1nterest others in readlng ‘the storles. ;

Burns and- Broman suggest that teachers establlsh, w1th1n the-

)classroom, ‘a spe01ﬁlc area whlch prov1des for varlous modes.

- Whltehead, Chlldren s therature"§trategies ofj
Teachlng, p- 94.° : o . , "_ .
2

Jacobs, 031ng Blterature W1tﬁ Younq;Chlldren, p. 2,

-3

.o

o

Huck , "therature as the Content of- Readlng,ﬁ ‘P 368L
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:encourage the chlldren to look more deeply ‘into the book

'understandlng of 11terature.2. Johnson would not dlscourage

*he.says: .

119 -
of response to llterature selectlons.l o K

"

Brown stresses that follow—up aét1v1t1es should

so they can explore meanlng ‘and dlscover/relatlonshlps.'

vHe feels 1t is p0551ble that extension aLthltles such as

'

dramatlzatlon,~art, and crafts. can contrlbute to a better

- N . / ) )
the use of such act1v1t1es, but cautlons thatuselectlon of|: U

activities’ must be made Wlth a clear understandlng of what

;

~11teréture 1s and "what literature does that no other dls—

nd:

01p11ne does. ~In descrlblng llterature s unlque quallty,

/.

A’ good wrlter ‘of literature puts .the- reader 1n51de the- R
rabbit — or hobbit, or war orphan, or castaway,.o ’

“ delinquent. Otherxr disciplines . .. . make .the reader

an .observer of the phenomena dlscussed. -Only f1ctlon

puts the: reader w1th1n the situatlon presented S

Just as llterature is unlque, SO are'the teaching

.'opportunltles prov1ded by any story 'Johnson encoarages' "

teachers to choose llterature-related act1v1t1es only after ‘

carefully considering the relatLonsth .between "the story,

the nature of the chlldren t0 whom the~story is to be pre- -’

sented, and the‘manner‘of its presentation.W5 He feels

-

oo }Paul C. Burns and'Betty'L. Broman, The Languagé Arts
-zin Childhood Education. (Chicago: Rand McNally College .

. Publ1sh1ng Company, 1975), p. 210.

o <2Brown, "Development ‘'of Story in Chlldren s Readlng

and ertrng,
' 3

P- 361.. : S ’
Johnson, "Presenting;Literature to Children," p.136.
*1bid., p. 37. . S

S1bid., p. 38.



‘ -collectlon should reflect both rich diversity and. balance.-

[ L

. | : ~ -
that the best act1v1t1es w1ll "send the reader/llstener . ‘ :
WL . ;'

‘back 1nto the story e1ther via memory or. by rereadlng.‘ , L
/ o T .

Huck, too, encourages the' s lection of‘act;v1t1es whrch L {t )

' synthesize chlldren‘s knowledge of literature and create o

-a éééper interest aha‘appreciation for it.. She suggests t",j‘J ...;T'

activities such. as: making puppets,,creatingfgames Based
'upon'a story; making booﬁs, developihg a diorama, dramati—
zatlon of favorlte storles, and creatlng such thlngs as -

"a falry tale museum 2 . - _ .,5

Summary
If chlldren are to receive optimum beneflt from a - "~p

llterature enrlchment program, it 1s essentlal that the
materlals be’ carefully selected Books must be chosen n}‘ U

for quallty,.lnterest, and Sultablllty, and the total

Many excellent selectlon aids. both ba51c and current are

) avallable to help 1n the process of bulldlnq such a collec~

tlon. therature—related'act1v1t1es must also be chosen:~

with care ‘'since they also are 1mportant elements in a

~

primary ritetature program; o T h ) .

lrpig. . o ’ - T
-zHuok; “Literature asxthe:Content of‘Readinq,"
p. 368-69. - oo - o
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'lljzerature program by means of whlch chlldren would hear, .

groups was assumed to be random. B T A

o . CHAPTER ILT
Ao o .
o o . W
DESIGN AND  METHODOLOGY OF THE STUDY

~

LY

The purposé ‘of. thlS study was to set up a specxal'

cinc school and at home, a selected group of well-wrltten

_storles and pOems to prov1de enrlchment for the basal co an

. * N
» . .

' reading program used in. the scho 1s. The chlldren ‘also- - -

H

‘part:.c:.pated J.n actJ.V1t1es de51g ed to increase thelr -

: understandlng and apprecxatlon of the llterary selectlons.

This exposure to good llterature was expected to 1ncrease '

read:mg achlevement at the same t1me that .1t 1ntroduced

' 'chlldren 0 the exc:.t.mg .storles and ldeas whlch books

T

.haveto offer. R I D e T

Research Design - | B L

]

The des:.gn chosen for thlS study was s:l.mllar to ”The

'None'qulval‘ent Control. Group Design" descrlbed by Campbell

@ -

g and'Stanley', since the two groups in the sample dld not R ' T

' have pre—-experlmental sampllng equlvalence but were naturally

assembled classrooms. “The. a551gnment of x to one o the « .




in_ternal invalidity'

4 ‘. Lo ' Y " Lo . .
. = S ‘
This design offered the following cqptrols against

A .

1. Hlstorx was con rolled, 51nce hlstorlcal events that

} might produce avdifference in the exper:.mental group
¢ would also produce a dlfference in the control group

S 2. Maturatlon ‘and testlng were controlled, smce they
‘ should be manlfested equally in both groups.

. 3. ,Instrumentatlon wds . controlled by ‘the experlmenter s
. Adcung all the. testing. Vocabulary and comprehen51on )
of the subjects were méasured by the, Gates-MacGinitie |

> Standardlzed Readlng Test, which is consuiered ‘more

- reliable than dlrect observatlon.

4, Selection was controlled,‘sn.nce the - two ‘classes

’ were chosen because of their similarity.in size’
and organization and hecause néither of the groups
sought exposure to the treatment. .

AN . : o

5. Experlmental mortallj was controlled, since the =

' ,?experlment was conducted over a 11m1ted time span T,
of eight weeks.l. S . /-

A pretest was admlm.stered to both the experlmental
and control groups approxlmately two. weeks before the
exper:.mental study was scheduled to bng.n. 'I‘hese tests ‘
were used to compare the. means of the two ‘groups in readlng

t,

comprehensmn and vocabulary. Slnce the pretest showed

that there was already a srgnlflcant dlfference between

'.the.\two groups, it was dec:.ded to use the analys:.s of co-

variahce with the‘pretest as ,the covariate to adjust for- .

\
.

/i ) lDonalc‘i T, Campbell and Jullan c. Stanley, Exgerlmental

and Quas;L-Experlmental Designs and Research (Chlcago Rand

.McNally College Publlshlng Company,, 1963); p. 47.__.

V

2.
S o
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the ‘lnltlal dlfference.

| the ilndependent varlable of llstenlng to storles and poems

©123

The experlmental group recelved dally exposure to’.

a and domg relatea actlva.tles, : 1n addltmn to the basal

/oy ‘.

‘ readlng program. : The control group d1d trrel basal readlng

program but . there was no attempt to lnvolve them in. the -

; spec:.al llterature program The dependent var:.able was'

L:merovement in vocabulary and: readlng comprehens.10n. .3
posttest was glven to’ both the experlmental and control ‘
groups at the conclusron of the en.ght—week perlod

Ky & ' Hypotheses Tested .in This Study °

i - . - . o : .

S't'atistioa'l" erpot'heses" ' o - Jat

.l HO ,/“l J'fz -(in comprehension) = - Reject Or not?

2. Ho /v{l /42 (in"vocebuillarjy). . .‘.‘Re.j'eet or not?

Subs tantive Hypothesas ‘

1. The treatment group w:.ll have s.lgnlf:r.cantly hlgher

4 *

achievement 1n‘ comprehens:.on thah the control

q ) . -

group. . S i

)

© ' 2. The treetrnent group will“have sig'nifi::antl'y higher' .

C achievement ;Ln Vocabulary than the control group.

--3. The treatp\ent group w1ll show a- greater mterest

in books. = - L

4. The.treatment -group will show an increased desire

o r.eed independently.

: . ) A
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+ " " sample- . ' . ‘

S

}',%

y RN,

q' The’ expefiihe'ntal sample consxs«ted of thlrty-
‘ three stud.ents (male and f‘emale) 1n two grade—one classes
',.‘1n urban Newfoundland The sample was drawn from‘ a. denoml’n-
‘.atlonal school system and 1nc1uded students of hlgh, medlum, :
| ':and low ablllty. Two s:.m:.larly grouped grade one- classes,
. totallmg forty—one students, ﬁrom a denom:matlonal chhool

of«.;comparable s:.ze- and facmllt;es, lsut'ln a d;fferent urban

" area ':6f> Newf‘dundla'nd,‘.‘acted" as .the .control for this- study.

o/ '

v

Collection of Data -

. Reading Achievement. ‘

The Gates-MacGan.tJ.e Read:mg Test; Prlmary A, Form l'

. was given. as a pretest and Prlmary ‘A, Form 2 as a posttest.
'This test was»des.l.gned for use at the f:l.rst grade level and
. both forms tested for VOcabulary and readlng comprehensmn. '
Although the teacher S manual for the tests po:.nts out that
;:all sccres should be regarded as tentat;ve, since any “test -
" : can 1nc;ude ‘only a small numbeT of items and since other
.fac'tors may alsoﬂ affect the Chlld s performance, J.t 1s a
widely‘used test.l- An excerpt taken from a rev:.ew of the

.~ tests Sayvs,“"The tésts ‘correlat“e well 'Wlth pther me,asures.

lGates—MacGJ.nlt:Le Read.mg Tests: Te‘ach‘er's Manual
(New York: Columbia University Teachers College, 1964),

p. 6. P AR At P

P
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of" readlng ablllty, 1nclud1ng overall appra15a1 by classroom

oo '.‘-»-{"teachers "l‘.. o L

/ ' - Norms were establlshed for the Gates-MacGJ.m.tJ.e B

’I ‘ Read:.ng Tests _"by admlnlstenng the tests to a natlonw1de
t L ,,‘ ' sample of approxlmately 40 000 students 1n thlrty-seveh
. . communltlesw The communltles were carefully selected to be V
N , 'ﬁ" T representat:.\‘re on ’ehe bas.rs of size, geographrcal locatJ.on, )
| "‘,.educatlonal 1evel, and. famlly 1ncome.."A2.""_' co ‘ :
‘I. . .: s The Gates—MacGlnltle Readmg Test, Prlmary A, Formll i
’ - was glven as’ ‘a pretest to both the control and experlmental - .-'i_
] groups 1n a mornlng sess.lon durlng the flrst week 1n Apr:.l , , )
| ‘l'The second week in June, at the conclusron of the elghth e
o wTeelc of treatment, both the experrmentalland control groups
i ST were glven the Gates-MacGlnltle Readlng Test Prlmary A, "“-4_ T \'
‘ Eorﬁ a}s the posttest in- order to calculate and compare the : ‘
o g ga, made by the tx-;'o groups of students. ThlS test was .. ‘

also admm:.stered dur:l.ng a mornmg sessron. Both forms of S -
e v . . o

the test were scored by hand, usmg the scorlng keys provided L

. . . - Leo e LR Ay
/ - _by the publlshers. T \ ST

S Readlng Attltude o L T - : Lo T
n of the Inventory of Readlng

Strong s adaptatrf

* C ‘ Attltud whlch was developed by Vogt et al. was. admmlstered

=N R - Yoscar Krisen Buros, ed., Readmg' Tests and Rev1ews ST
. (New Jersey The Gryphon Press. 1968) p. 302. . -

2

PSP AP

Gates-MacGinitie Readlng Tests: \Technlcal Manual ’ k
(New York- Columbla Um.vers1ty Teachers Coll%ge, 1964) ’
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m

by the teachers during the first week ‘of the study (Appendix

1 .This assessment”was taken because it  was believed that

-

a poor attltude towards readlng would llkely affect the

general response to and 1nterest 1n books. Implementlng-the_

llterature enrichment program would be more dlfflcult 1f

. negatlve attltudes toward readlng already exlsted

:’j

Group InvolVement and Reactlon = . °

Dally records wexe kept of the materlals read and the

types of act1v1t1es engaged 1n durlng the elght week perlod.

Anecdotal records were also kept of chrldren s comments and !

‘ . Y

reactlons"throughout the studyv

Parental Involvement | S v

The elght week study was 1n1t1ated when a letter was

-~

sent to the parents asking- ‘them to read a selected story
to thelr child each nlght (Appendlx D). A xrecord was kept

of the books each Chlld took home durlng the elght week

~

perlod and at the end of the study parents were sent a form
and asked to. check those books which. they read aloud to

thelr chlld (Appendlx D).
. B

.Treatﬁentfof Data

. . i

.

A

Data derlved from scores on the Gates-MacGlnltle

w

Reaolng Tests were treated statlstléally. "The data were

o, P

e
3

[7] . . . .
. 1Strong, "Fhe' Use of Chlldren s Literature to Foster
Positive.Reading Attitudes in Prlmary Chlldren W1th Readlng
leflculty," p.r60. S ' ‘ '
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subjected to. analy51s of cgyariance'Since‘this;statistical'f,

" method of ana1y51s makes 1t possable “t? Control' or ~

~ad3ust for the . effects of one or: more uncontrolled varl—“

ables, and permlt, théreby, a valld evaluatlon of the outcome

L

"37 of the experlment. wl ThlS method was chosen because of the

-

'SLgnlflcant dlfference that the pretest revealed between

the means ‘of- the ‘control and experlmental groups, and because )

i

Campbell and Stanley con51der thlS method of analysls the

) most approprlate to use; with "The Nonequlvalent Control

Group De51gn."2 e '..-ﬁ'
! ! a e .‘ '
The data concerned W1th readrng attltude, group " A
(." C "1nvolvement and reactlon, and parental 1nvolvement were not ’

~-treated.§tatlst1ca11y, but are presented-andjdlscussed;f : o :

, S , B j Methodology and Materials Used ,nl‘f R
. ' Y , 1n This Study ‘ N

v

.Beginnington‘Apnil i4, 1530 the-experimental group‘.
fl‘waslexposedyto‘the readinc of\poetry andﬁ;tories»and involvedvj
| in doing related aétivities ror thirty mihuteS'each day SR

After a three week perlod thls time was extended'to approx— _f
lap;, » 1mately one hour each day; - «_’.3.wif“ o o .f"‘ "

There 15 evidence that. chlldren from lower ability

groups max make gains 1n‘read1ng achleyement only if hooksl..

. - EL-' - B P .
1George A Ferguson, Statlstlcal Analy51s in Psycho- , tm';n

" logy and Educatlon (New York McGraw—H111 Book Company, 1976) Co T

p. 346. ' . ;::! ' o S

:,'

_ 2Campbell and’ Stanley, Exper1menta1 and QUBSl-'
Exper1menta1 De51gn and Research, B. 49.

i '
. Lt Sy
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Whlch are read to them are 1ntroduced in order of dlfflculty.;

‘v

~In view of thlS evrdence, the books used in the study were
,selected,and, with the help of experrenced teachers.and

1ibrarians, classified'according to difficulty and were ‘

1n1t1a11y 1ntroduced ln that manner. Thls procedure, however,

-did not continue throughout the study. Because of the dlverse,

1nterests and abllltles within the groups, lt was ev1dent
that a varlety of books ranglng from easy to dlfflcult should

s be available to the.chlldrenz Although this was not part of
i . 4 /
the original plan, a few "easy readers" were. brcught in.

kY

R

A The materials for thlS study lncluded a large varlety
of storles_and poems whlch ‘were read'to-the.chlldren in

" school and at home. Suitable boqks from the school library -
were used in thewclassroom, but the children were not per-

mitted to take these home. The school collectioh was sup-—
plemented by more tham flVe hundred books from the Arts and
Culture Center lerary and the Memorlal Un1versrty Currlculum.
‘Materials Center. These books were used both in school and
atfhome. A variety of ‘art materlals were used durlng the
follow-up activities. The activities 1ncluded
1. Use of puppets, mrme,'and‘dramat;zatlonItoareenact

- particular Stories.' N | e

2. Construction,of mobiles, dioramas, .collage pictures,
: LA . o ' .
and box, movies to extend interesk and appreciation
' v, . } . Lt : PR
lDorothy H. Cohen, "The Effect of therature on '’
Vocabulary and Reading Achievement," Elementary Engllsh 45
(February,lUGB) 209—13., .

T

’ B
3
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of llterary selectlons.';

j; Sketchlng of. favorlte storybook characters and

/l . lllustratlons for book jackets and 1nd1v1dua1
- ;booklets. . t:-'i ‘ : ".. t”j'_ o Hzl.'fl 
y4} ertlng of proseAand poetry by groups éhd o I‘d, ;,h
| \1nd1v1duals. f;l. 'Q ' ' B | :

‘ Summary . .
An'experimeptal,grouQIAndfa control group were used * '

'ih this study which waé’designed to test the effects‘qf'at

" special literature enrichment program on grade-one children.

’

For a period of’eight weeks the,experimeptal groupslistened '

—

. daily to stories and poems read aloud and participated in.
act1v1t1es related to the llterature selectlons. Data

{[related to readlng achlevement, readlng attltude, group

lnvolvement and reactLon,’and parental lnvolvement were 3,' v

collected ‘during the study. The data concerned w1th readlng

'achlevement were analyzed statlstlcally., The remalnlng data

were reported and dlscussed.

— -

'z

P e g oo .- e e K ey L et o o - e J e L P S



\ ot

two' hypotheses in thlS study.
'test scores were punched on data cards and the computer
‘fa01lltles at’ Memorlal Unlver51ty of Newfoundland were" used

ing :Test, Prlmary A, Form 2 were the dependent varlables and

‘Prlmary A, Form 1 were the covarlates.

0

SR
ANALYSIS OF DATA

Statistical'Analysis of Détaf

3

An analy51s of covarlance was used to test the flrst

Both the pretest and post—

e,

'-to process the 1nformat10n.

The raw - posttest scores on the- Gates-MacGlnltle Read-'

. the raw pretest scores on’ the Gates—MacGlnltle Readlng Test,

The subprogram ANOVA

.(Analy51s of Varlance and Covarlance) of SESS (Statlstlcal‘“

'Paokage*for Soc1al Sciences) was used in the IBM-370 computer'

w»

.,system to conduct the analys:.s.1

“~
ANOVA, using the pretest as the covarlate, adjusted

for a 51gn1flcant betweenhgroups dlfference and then per— -

formed the F-test to determlne 1f there was a. s;gnlflcant

/

~dlfference between groups that could be attrlbuted to the

treatment recelved. .' ,' I ‘ . -

Table l presents the mean and standard dev1atlon of

--the pretest and posttest scores for_comprehen51qn and Table 2

7  lNorman H. Nie, et-al., spss:
the Social Sciences: (New-York:,

Statistical Package for-

130 |

T T T

s | . —v_',
- CHAPTER IV . - "L . A

McGraw—HllL Book Company, 197oj
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provides the same information for vocabulary..

.pretest and postfesg.écores are included in Appendix EL

'..
Uy

131 ¢

TABLE L -

-

k]

The individual’

" 'MEAN AND STANDARD DEVIATION FOR COMPREHENSION
- ' GATES-MACGINITIE READING TESTS,
‘ PRIMARY A, FORMS 1l AND 2 -

_Groups ‘Pretest . . Posttest
| ‘Mean §.D. ‘Mean .| ' S.D.
Experimental o . ’
— - Group 17.7 1.0 22.3 7.2°
Control Group - 16.2 7.2 .19.9 | 7.1
. TABLE 2 A E
. MEAN AND STANDARD"DEVIATION FOR VOCABULARY
LT o GATES-MACGINITIE READING TESTS
PRIMARY A, EORMS 1 AND' 2
4 - : ’ ™
Groups  Pretest Posttest.
~ Mean s.D. Mean - s.D. | .
' Experimental ; : . .
Group - -.32.7- - 9.4 39.2 B.4
' Control Group 28.0 ° |- 10.8" 33.8 8.6

N~

. . i . .
ﬁuf/fable 3 gives the' results of the Ana1y51s of. Cova

rlance

obtalned from the comprehen51on scores and Table 4 glves the

results obtained frem the vocabulary scores.

, -

e
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‘TABLE 3

N\

' ANALYSIS OF VARIANCE-COMPREHENSION

. Source of
Variation

'ng'of

ol

Squares | DF |

Mean

 Square |

Signif.

Pretest..

L Group

‘Explained

Residual

- Total

2675.0

26,3

. 2701.3

-'1i109§6

©3810.9

(70.9%)

12675.0 -

26.3

T 0.0

©0.20

N

ANALYSIS'OF VARIANCE-VOCABULARY

TABLE 4

Pl

| = Source of

Variation

jSuﬁ'of

Sﬁuaresl DF.

/

“Mean
thayé

/

"signif.
of F

Pretest‘ '

Group':

Exblﬁined

Y

°4483.7

74.8°

4558.5

(78.5%)

4463/7

=

/

74.8

254.4
4.2

0.0

0.04 -

 Residual - | 1251.4 -
Total "5809:9
’

\
g A > 2

) Cgo s

: o

a ! y

o
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Only the null hypotheses 1 and 2 and the substantlve
-hypotheses 1l and 2 were subjected to statlstlcal analysis.
S R o Theee'were\tested for"51gnificance at the .05 level. = ., 3 ”-:
. Analy51s of covarlance was used to test the statisti-
J " "j-', cai~hypothes1s No. 1  (H JMl UMZ in, comprehen510n) _*
; ;;_, . Although/there ‘was a sllght galn by the treatment group, it
was not sxgnlflcant at the .05 1eve1 sa the null hypothesrs
' was not re]ected. : '.- 7'.'. . u'jﬁ'h .";7. | -ﬂ
| Statlstlcal hypothesrs No. 2\uﬂ)JMl—UM2 in v0cab~
ulary) was also tested by analysrs of covarrance. However,
in this case the results 1ndlcated that the treatment group
dld make a lgnlflcant galn wt the .05 level, SO the null

‘fL" ',,’ . hypothesrs was rejected.

The substantlve hypothesrs No. 1 statéd: "The-treat— B

ment group will have SLgnlflcantly hlgher achievement in

comprehen51on than the control group." The treatment group
( : s
N T aid have hlgher achlevement than the con/rol group in

N

comprehensron, but the dlfferénce was not eQ\\gh to be
.51gn1f1cant at the .05 levela_. R . \\\&
‘ The substantlve hypothe51s No. 2 stated: "

ment droup will have 51gn1f1cantly hlgher achlevemen Ui

vocabulary than the control group Thls.hypothe51s waS‘

#

accepted srnce the treatment group dld'make a sxgnlflcant-

‘galn at the 05 level., J
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o . Discussion of Descrigngé'Data

. Much’of the data'gathered during this study was -

descri@tiye and can be best understood through dlscu551on.

hASubstantive hypotheses 3 and 4, readlng achlevement shown

~

L

" by gain in grade‘level, pup11 reactlon and 1nvolvement,

[

and parent involvemeht“are all included among the descriptive :

data. , T

Substantlve Hypotheses 3 and 4

" The substantlve hypotheses 3 and 4 dld not lend them-‘

selves to statlstlcal treatment since the relatlve data

, con51sted of observatlonal assessments, teachers comments,

and anecdotal notes‘recordedvthroughout the 11terature
enrichment program. It was dec;ded that a descrlptlve'
ana1;51: of this materlal would be the most approprlate.

The Substantlve hypothe51sto. 3 stated: "The treat—'

ment group w111 show a greater 1nterest in. books." The

children- 1n general seemed ‘to enjoy books but an attempt

"was made at the beglnnlng of the study to determlne if the

subjectsllnvolved had negatlve attltudes toward readlng,

since thlS mlght have a bearrng on'thelr 1nterest in the

. books and their reactlon to the llterature program.

Strong s adaptlon of the Inventory of Readlng Attltude

whlch was developed by Vogt et al. was admlnlstered tQ all -

students durlng the first week of the study 1 Scores on"'

lStrong, "THe Use of Chlldren s therature to Foster

l‘P051t1ve Readlng Attltudes in Prlmary Chlldren Wlth Readlng
: %&fflculty," p. 60. ~ :
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fthe Inventory of Readinguhttitude revealed that negative

attitudes'toWard reading'need not be a primary concern in-
this study since over 90 per cent of the stidents showed a

1very'positive attltude. The imventory mas~originally

designed - for older ohildren.and even the revised form contains

some questions which seem inappropriate for grade one students

(e.g, “Do‘you'like to read"the hewspaper?").--There was no

es "t

_ further in estlgatlon of attltudes as it was felt that such .

|

lnvestlgatlon would add nothlng to the study. 0
L was conducted

.Each of the classrooms in whlch the stud

had a collection of library books which the chi&dren'were

free.tO'perLse and yhich were read to them by the teachers.

)

These books|, however, were not allowed to be takenffrom the

school so the literature enrichment program, in which books
l )
- could be taTen home, prov1ded chlldren and parents the

'opportunlty to share a new library book each nlght

‘ h From(the beglnnlng the chlldren reacted to the lltera— .
ture program w1th enthu51asm, but thelr comments and behav1or
revealed 1noreased 1nterest as the study progressed. Comments
-,llke, “That story was godd'ﬂ and "I llke hearlng storles Y
were heard frequently, but as the program contlnued the:
‘enthu51asm mounted and questlons were asked about the long-
term plans for the program. One such questlon was, "Are you-\_ﬂ_
901ng to do thlS w1th us in grade two next’ year?" :The chil-

'dren knew that the: program was supposed to last for eight ', ;i

fweeks and one day a’ llttle glrl asked, "How long has it gone
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on? When told that the program had been in progress for
three weeks she replied,- "Oh good, you 11 stlll come for
a long tlme'" A s U e _"'

The collectlon of books placed in the classrooms_ :
durlng the program was changed frequently and thls 1nsp1red

in the children an urgency to get particulat ‘books before

they dlsappeared One chlld was heard to ‘say, "I hope I

" can get that one before she takes it back to the llbrary "

-

It was impossible for the chlldren to experlence all the books
!

ava;lable in their classroom but they attempted-to hear as

-

'many as possible with pleas like, "Aren'tiyoufgoing‘to read =

faqgtherrohe?" and "I wish you could read two!" ' One of-the

teachers empathized with the children and-said; "I feel bad,

«

when you have to return the books before I get a- chance to

‘read all of them. I hever reallzed that there were so many
good- chlldren s books avallable‘“ B

Observation revealed that’ the chlldren became 1ncqeas-4
1ngly 1nvolved w1th the books and other aspects of the program.
The support of the teachers 1nvolved added to the succes; of
the program and undoubtediy extended the pupil's 1nterest.

The teachers were asked after the third week of the program

1f they would be wrlllng to increase the t1me allotted’ for

the read—aloud se551ons and follow-up act1v1t1es., One teachers‘

comment left no. .doubt that readlng to children was a’ priority

in her class. She sald, "You can have as much tlme .as you

like'beoause thls ;s;really good ﬁor them.- I try to read as

. . . . A
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) many of the bobks +to them as I can of’ those you, leave."
' ThlB same teacher volunteered her class’ for 51m11ar studles
S o ,}.' . -/

that mlght be conducted in ‘the future

. The classroom teachers and the organizer of the

n o - . a .
4 ., 4 f

llterature enrlchment program all agreed that students fc
1nvolved in the program did show a greater 1nterest in books,
- therefore, the substantlve.hypothe51s Nor 3 was accepted.r.
4"l;m;;;{ "The substantive'hygothesis;No{ 4 stated: "lhe,treatf
L‘“nent group'will show an‘increased.deslre~to read'independently.F
o ' C fAlthough no_records were kept of books which‘children‘read or,
—».' ,,-f - attempted to readhindependently,’there was a recognlzable
| 4 increase in suchlactivity: " The literature‘enrichment‘sesérony
‘WLth one class ended at noon and the. children were oftenh{
found pourlng over their books long after they had been dig~
?'r ;‘/mlssed. o T L ﬁ T o ,K
i, , L | : f Sharlng time was scheduled frequently. Thie.was done“

(‘ .
--prlmarily because lt has been recognlzed as . a great way to -

transmlt enthusiasm among ch;ldren.‘ Smxth relates the amusrng
1nc1dent of a flrst-grader who won . twenty-flve readers for a
~,/,‘ Ibook because when shar;ng he laughed too much to tell the .'|
story.-i In addltlon to generatlng the expected enthu31asm,
sharlng'tlme dur;ng this etudy prov1ded an opportunlty to
':observe some 1ndependent readxng by the chlldren. As in;" _
','dlv;duale shared books they often chose to read short port1one

i -

f_aloud ‘to the class. ,Throughout the study chlldren were

. ISmith,f”peveloping a Love:of Reading," p. 229.

o
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e encouraqed to read independently-and ev1dently one little
girl decided to accept the’ challenge “At the end of the
'u_program it was discovefed that this ehild'e parents had/

, regd to ﬁtr regularly during the first part of the program ;;f
,:but less frequently during the last part. An 1nvestigation ‘
revealed that often the booka whicd were checked out were N
lnct taken home becauae the child discovered that Bhe could :
e read them her:elf and chose ‘to do so even - if she had to - keep o

" “the eeme book for two or ‘three daye rather than.exchenge 1t
‘for a new One eech day.._' ‘ ' ,
, " The stronq indication that many children were attempting
‘to read the materiale independently prompted the inclusion of/
a variety of ‘easy reeders to the collec:ion. Such books
. were specifically introduced to encourrge thoee children w1th
-Lreading/probleme who could not experience independent reading
:success through using" the meterials which had uncontrolled
.'~j} vocabulary. The children were encouraqed to read the easy
books in school while checkinq out ones which were‘more
'difficult for their: perenta to read to them.

-

o Observetion of the reeding habits of the children |
involved in the study certainly 1nd1cated that there wes an,-
increneed des;re to read independently, therefore the_sub?

.:t,stantive hypothesis No. 4 was eccepted.
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?\ Reading Achievement Shoun by Grade Level Gain

LT :f-‘ A comparison of the grade level gain’ made by . the -
) ,'.‘ experimentab and control groups in both comprehension and ‘
e vocabulary 1s worth notzng. ‘The comparlsons are made by

s —

converting raw écoree of ‘the. pretests and posttests to theL

Readinq;Tests Teacher 8 Manual.l 'J L . .g

/ RN ~'._'

- S .t. o The pretest for thla atudy was - administered 1n April

. and according to the test norms, studente tested at 'that

. | '_.f‘: t;me ahould score at a grade level of 1. 7.’ At the tlme of. ‘
& - "‘.~ - ‘h« the posttest, adminlstered in June, the scores should have
! | o .. 1ncreaaed to l 9. A comperison of the comprehen81on scorec
KJA (Table 5) and vocabulary scoreq (T;ble 6) reveal that the -
o experimental group made larger galns in bpth areas..
2 S v . e ) -,_“ v : .

SR _ .GRADE LEVEL GAIN IN comannznsxon R
- . . GATES-MACGINITIE READING -ms'rs, S
SO S PRIHBRY A, FORMS 1 AND 2 -

{

4;Groupsh‘~ ) k. . Pretest ° | ' Posttest Gain -
TS ; L Bt R

. - '~ . Experimental Grouwp | = 1.7 - {'x\ - 2.0- ;; A

DI CohtrolVGroup . A 1.6 ".x S 1.8 0 fﬂ.f;h":" o

. i . L K
2 e e T s !
. .". oAt . ’ . . : K . - ,..' v .
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a - 'f.}Gates-HecGinitie Reading;Teéts: Teachér'e Manualj-.'
. pl‘,,7": - K .:'\ ‘e_- -:4‘ — ; T .
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: equivalent grcde level scores provn%ed xn the Gates-Hachnitie f .
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TABLE 6 '

GRADE LEVEL GAIN IN VOCABULARY
GATES-MACGINITIE READING TESTS,

. PRIMARY A, FORMS 1 AND 2 '
-‘Groups e . Pretestf Posttest | 'Gain{
- Experimental Group 1;8 ¢ o 2.3 RS
. » , & o
Control Group 1.6 1.8 .2

"

Whereas a two month (. 2) gazn woul& be expected and was‘

B actually realized in both comprehensron ‘and’ vocabulary bz

‘

o,

q

the control group.

" the experimentpl group showed gaina 1n ,

t,

v

-

comprehenaion of three months (. 3) andrin vocabulary of .

five months . 5).

I

r

e

*:b - A comparison of . the gain 1n both compreheneion and

vocabulary indicates the contribution of a planned literature
enrichment program to reading achievement.

statietical analysis recognized only the gain 1n vocabulary

)

Although the

*‘ as- significant (a gain Wthh exceeded that of: the control

“ar

: . ' L . . ' t L
RO S v L A M . TR -y -
TR . S5 e e oL s D

' gein of ‘the control group by one .month. .

group by three mcntne). there was also a slight gain in

°comprehension by the experimental group which exceeded the

Pupll Involvement«end Reaction '

Some of the most significant in51ghts into the value;

fully observing the involvement and reaction of pupila as f‘.~

.. .

[

-

9
'

-~

: of a literature enrichment program were gleaned from care-

—

)

v
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they participated in the various actxvxties each day. It“
' became obvioue thet;the,more‘booke they encountered the‘moreT-
~ amle they were to'mekedjudgementey observations, predictions,
f.and conperieons. A reading of‘Runawax Marie Louiee (Carlecn);

~ for example, ‘inspired comments like, "I think it.will be her -

- own mother. ~and the etory Where Dld My Mother Go (Preston)

provoked the remark. 'Thie is go;ng to go on 1ike that.

" After ‘the reading of A pecial Trade (Wlttman) ‘one chxld

exclaimed,,“Oh, that'e juet like “g Slster and L1tt1e Sister""-

r;eferring to e book by ZOIOtow which had been ehared with the -
group two weeks previously. Another child who had taken home
Mike's nouee (Sauer) came to school bursting with excxtement

VA

becauee he had found one of the books read aloud to the cless,l-

Mike Hu111349 and His Steam Shovel (Burton), 1n'"hie book
e Poetry. vhich wes included as a part of each dey s ;
eeeeion, was probub].y a more novel experience for moet Chll- ;f_ |
dren then hearing stories read aloud.n The children had a
ositive reeponee to the poetry aelectione and it was not '

A unusunl to be greeted with. 'Are you going to read more poems
ebout cats and thinge today?' or ‘to have a child eay,,fdh,

. good, another poem , One dey after claee a rather ehy iittle
girl whispered in a barely eudib‘le v01ce, "I 11ke ‘it when

‘ you ‘read poems to us. j _ ' ' - | 4

: It was ev;dent in thie study that even young chlldren

can recognize the mood’ of a poem and reepond accordingly

RN After a reading of ‘the poem 'Alone (Aldis),ithe-children

/
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sat qaietlytwlthout comment..AWhen encouraged tq share,how

- the poem‘made}them ﬁeel, some very‘sensitive comments were
_ ;made, inclading. "Hearing that maae'me feel sad” ano-"lt
makes mevfeel just like crying " . ’

The chlldren revealed a genulne apprecratlon for the
poetry selections 1ntro¢uced. This 1n1t1ated the dec151on o
to make dupllcate coples of the poems so each pupll could

.~start hls own collectlon. Poetry booklets, ,were made whlch

’

. the chlldren decorated Some of. thelr own poems“ wrltten
~by groups and 1nd1v1duals, were also 1ncluded.‘ The cover

. was autographed by classmates and the booklet taken home at’

'the conc1u51on of the llterature program. K

[

f o In addltlon to enjoylng the storles and poems, the C

“.]chlldren gave 1nd1cat10ns of -an 1ncreased awareness of
L. ' '
'1llustrators and an apprec1atlon for -the - art 1n p1cture

'_books. Some of the partlcular booksvthat e11c1ted specrflc

5

' comments were.

t

thtle Wood Duck (Wlldsmlth) — "Those plctures are .

] c s P o ro
beautrful. ‘ : o . o : .

Cy, °

-

Annle ‘S Ralnbow (Brooks) —_ "Oh, aren't the plctures

e

_nice."

" -

When the Sky 1Is- llke Lace (Horw1tz) ——f”I llke those

"1prctures.;,'

ot , . .

Near the end of the program, chlldren ‘were qulte
' famrllar with some of the partlcular styles of art used by
such 1llustrators as W1ldsm1th, Keata, and Mchoskey and

could easrly recognlze books that had been 1llustrated by them. .
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. Edch class session which 1ncluded the. readlng of a .-

7 R

' story and a poem was followed by a related act1v1ty.,- he

T ——

time limitation coupled w1th the problem of*obtalnlng

necessary materlals d1d not leave the chlldren as’ much

'ch01ce 1n act1v1ty-se1ect10n as de51rab1e but they partie

‘ c1pated eagerly in the act1v1t1e% suggested. 'on occasion

1the students suggested an activity whlch had not been planned .

v

and these suggestions were 1mp1emented. ,After readlng - ?‘. ‘

‘.Mlchael (Skorpen) there was ‘an 1mmed1ate request of "Oh‘

can we wrlte a story°“ and following the story May I Brlng

[N

. a Friend (De Regnlers) came the cry, "Could we act it out’"

” ©

'The last plea was made too late to be done that day ‘but the

"students were glven the opportunrty to dramatlze the story’

the next day The 11ttle glrl-who had;made the request’ f

ﬂseemed pleased with the reSults~andTremarhed as they were

-Areturning to their seats} “Oh, I'm so glad I sald that‘“' e

| Comments”such asf "oh, neat, that was a happy endlng'" '. .
'_or "Oh-h-h, that'uas'a°good story'ﬁ and the-spOntaneous cheer

'-whlch escaped as many books and act1v1t1es ‘were lntroduced

1eaves llttle doubt that a planned lltera ure enrlchment

'program contrlbuted to enjoyment as Well as readlng achlevement.

L

Parent Involvement

. ‘/ . o ‘ . ‘ ’ .-,.
Involvement of parents in readlng aloud to chlldren ’ o

"__was an 1mpcrtant part of the 1nvest1gat10n. At the beglnning"
- of the study parents were sent letters explalnlng the purpose :

of the program and requestlng that they become 1nvolved by o0

SR
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’ reading aloud to their child'thé\seiected book‘which wouid
..be brought home each nlght. After the elght week pérlod
had explred the parents were presented w1th a form .on whlch
oy ' . were 1lsted ‘the 1nd1v1dual titles of books taken home by
¥ IR thElr'Chlld.. They wexre asked. to check the ones Whlch they
| had read aloud and return the’ form to the school Of the
thlrty—three subjects 1ncluded 1n the experlmental group,'
forms for thlrty one were returned Students w1th perfect
attendance durlng the elght week perlod had the opportunlty
to take home thlrty—elght books but. 51ckness reduced thlS e

1

number for'several. Informatlon on the Parent Involvement

Form revealed that an average of th1rty flve books were tak p N
* home: by each child and that of these’ an average of thlrty-
R h“ j-‘two were read aloud by one of the parents . A more complete
breakdown of the individual 1nvolvement of the parents was
kcalculated from‘the.thlrty—one forms returned. Thlsflnfor—

\,

mation‘is-presented in.Table 7.

TABLE 7

. .. - paRENT INVOLVEMENT AS REPORTED ON Forts - ¥
- M . s P . ) ) ) ’v

S . . [

‘ Number‘oflParents_“ B R 'ﬁumber‘of Books Read Aloud -

VAN ; ' 1 . Read every book brought home.
s e oo | U Read all put 1 or 2 books..

4 ';' -’hRead all. but 3 -5 book.;

S . co :~ _ 'Mlssed readlng 7 - 19 books.»

~

o o : , . . . . . .
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No feedback was;solicited*froﬁ'théﬂbarents‘other than.
a request to: return the forms 1ndlcat1ng how many -books-they .
had read aloud to their Chlld.‘ Some addltlonal 1nformatlon
about parents 1nvolvement and attltudes .was gleaned however,

through 1n01denta1 means The apparent preference of one

P -

parent for short books was obvrous as one llttle glrlawas

deciding on “the. book to take home. A little frlend suggested

-

v

a'a book to her but after a qulck glance she replied "No,
i.that one is toollong for.Mom."V Happlly, there were_also

. tomments of a more positive nature,. such as, "Mom lhked

.. this book," and "Dad said'this was a funny book.“'

Several of the parents mentloned the program to the

-

l
SERT. . classroom teachers durlng a parent—teacher conference and .

E

'lndlcated that they were dellghted w1th ‘the ldea.v Some’ o*

parents who read to‘thelr chlldren regularly befofe the -

'specaal program was started 11ked the 1dea of haV1ng a new
‘

.book each nlght 1nstead of readlng books from the Chlld'
N . ¢ . |

‘own collectlon. ‘ -

::%;;"dy/f{i' Most of ‘the parents cooperatéh w1th the pr03ect and

| . seemed to agree that readlng aloud to chrldren was a worth- :
‘whrle acti lty.: One took the tlme to express:how she and |
helr husban’} felt, about the program when she returned. the

‘ parent 1nvolvement fornn A ‘note on the bottom of tqe page'
-sard,‘“It has been a pleasure readlng these books and '

thbelleve me we enjoyed the fun storles as much as he dld'

I know 1t was a. lot of work and we . do apprec1ate it." That

a

”‘comment conflrmed the 1nvestlgator s bellef that the program'

: had been well worth the effort R o o

N 3 . . o,
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"rooms. Both classrooms had a collectlon of good books whlch

. 146

‘It is unreallstlc to belleve that the control group

anoyed none of the books, poems, or act1v1t1es used .in the

'llterature enrlchment program prov1ded for the exper1menta1

‘,group.,. urlng the’ admlnlstratlon of the/posttest to the

control group, an attempt was made by the 1nvest1gator to .

vdlscover how much overlapprng of act1v1t1es mlght have taken

place in the experlmental and control groups. Informatlon
o

was gathered by talklng 1nformally w1th teachers of the o

control group about how often storles and poems were read
aloud to the class and to what extent the group was 1nvolved
in actlvitles related to the selectlons they heard . Slnce
the: control group, like the experlmental group, was made up

/
of two.classes the=practlces were not always the same in both

i

.were attractlvelycilsplayed and bothsteaphers sald they read A'

a story aloud to the chlldren every day.,,Pqetry did not

J

. receive. the same. attentlon, however,'and inhboth rooms. was -

lread ‘only - occasronally %he teacher‘said she tried"to

nvolve the chlldren 1n act1v1t1es related to llterature :

,often, whlle the other 1nd¢cated that such planned act1v1t1es

. J

ttook place in her classroom occa51onally When askeéd whether

.

'or not chlldren were permltted to take books home, one teacher \V

replled w1th "No" and the other w1th "Always." Nelther teaoher, -

<

"had mad an attempt to 1nvolve parents in readlng to thehﬂhilﬁﬁ

‘

]

dren at home. L

o

The 1nformat10n gathered from teachers of the c0ntrol

group nmde it qulte clear that some of the experlencesrf"
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planned for the experlmental 'group were also belng encountered

‘by the control group. It 1s partlcularly 1nterest1ng to note
that both groups probably heard a story read each day at

".school.- It cannot, howeveﬁ, be assumed that the‘experlmental
group heard ___x the story read by the 1nvestlgator 31nce
d‘at 1east one teacher worklng w1th the experlmental group
contlnued to read ___x books to her students.-
It seems obv1ous that the experlmental group was "
lexposed to more poetry and part1c1pated 1n more llterature .
related act1v1t1es. It also appears that more books were
taken home by the experlmental group and they were the only—
”_group whose parents had been spec1f1cally 1nv1ted tJ become

! .
.involved in readlngualoud to thelr ch;ldren regularly.'

e

5

i)
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. CHAPTER V |

s .‘r.' . . . ) ' B Y .zﬂ,

' 'SUMMARY, -CONCLUSIONS, AND
~ " RECOMMENDATIONS

o
]

;L "‘-Summ‘arz‘,.': S
'I'h:l.s study was des:.gned to set.. up a llterature e\nrlch—
ment program in whlch chl.ldrian were read to on a regular basrs

"and involved in related actlvz.tles X The main purpose "of the

anestrgatron was to deternune 1f chlldren exposed to the I,

11terature program would have s:Lgmflcantly hJ.gher achleve-

ment in readlng comprehens:.on and vocabulary than ‘children who '

" ‘were not :anolved in such a program The~p0551ble effects of'
- 24

vread :Lndependently were al‘so major cons:.deratlons

The study lasted for a perrod of elght weeks and
. " . X [
'\_'involved an exper:.mental group a'nd a control group-. Both

‘-

groups were. adm:.m.stered a pretest and a posttest to determlne
" the garns made in readlng comprehensmn ‘and v0cabulary durlng

lthe mvestigation perJ.od. “Two statrstlcal hypotheses and

5 ' .
- four- s_ubst.antrve hypotheses .uere-t_ested, in thls study 'I‘hey

A T

' were:

’ Statxst:.cal Hypotheses

*  the program on chlldren s 1nterest 1n books and the de51re to :

.
’
!

; 1. o JA 1 ‘)«2 (1n comprehensron) : Re‘]got or .not.1 |
AR 2. vHo_‘. JA 1~'4'Jl}2.) (rn vo.eabulary)“‘ : .Re.]ect‘ or not?.
o148 g
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Substantlve Hypotheses

1. The. treatment group w1ll have 51gn1f1cantly hlgher

achlevement in comprehensron than the control group.;

.o

2. mhe treatment group w1ll have s1gn1flcantly hlgher -

'achievement in vocabulary than the control group.
y .

"3, The treatment group w1ll show a greater 1nterest

"1n books.

L

a4, The treatment group w1ll show an 1ncreased de51re

r

to read 1ndependently

The pretest and posttest scores.on the Gates MacGlnitle

Readlng Test prov;ded the data for an analysrs of’ covarlance

dwhlch was used to test the two statistical hypotheses and
. the flrst two substantlve hypotheses in thls study
o The results of the pretest revealed that the control
"and experlmental groups ‘were pot evenly matched ~Thée valldlty
of any comparlsons ‘to be made was consequently reduced. An
.‘analy51s of covarlance was used with the pretest as covarlate '
'1n order to ad]ust ‘for. thlS initial. dlfference and to. make
= rt p0551ble to compare the groups ‘and determlne if the greater
.posttest galns made by the experrmental group could be ‘
: attrlbuted to the group s exposure to the llterature program.;
" The statlstlcal analy51s conflrmed ‘that’ the experlmental
".group showed galns over those of the control group in both

'vocabulary and comprehen51on, but only the galn in vocabulary

. was great enough to_be consrdered 51gn1f1cant.
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The sub‘str;mt':i.ver hvpotheses No. ' 3 and 'b'lo'. '4-'did' not
lend themselves to a statlstlcal analy51s but. observatlonal
assessments, teachers' comments, and anecdotal records
prov1ded the necessary data. for a descrlpta.ve analysis of
these two hypotheses. o -

The null hypotheses No.’ 1 and No. 2 and the sub— "

stant:.ve hypotheses No. l and 4No. 2 were tested for s:.gn1f1-

cance at the '.05 level. Analysis of covar:.ance was used<: to

test the statlstlcal hypothesm No. l (HO‘/‘ J“z ‘in compre- T

‘ hension) There was- a ga:l.n by the treatment group, but since

o treatment group dJ.d make a s.1gn1f1cant ga1n at the .05 level.', o

. the gain was not ‘slgnlficant,, at th,e‘,.OS lével ‘the .null-

ypothesxs was accepted.., 'St'atis‘ti‘c‘al hypothesis-No. 2

‘(Ho \/(l j‘z in vocabulary) was dlso tested by an: analyms

|
of covar:.ance. The results md.xcated that the treatment
! r

‘é;‘roﬁp, had made a gain in vocabulary_-.s.1qn1,f1ca.nt at ‘the .057: :

level_.‘ The 'null"hypothesis was therefore rejected.' The

.substantive hypothesis No. 1 stated t"'I‘he treatment group
'wn.ll have slgn:\.flcantly hlgher achievement 1n cqmprehen51on

‘ ',_than the control group.. The treatment 'group did have

hlgher achlevement than the control group 1n comprehen51on, .

"_but the dlfference was not signlflcant at the 05 level

The. substantlve hypothes:.s No. 2 stated- "The treatment group
w111 have 31gn1f1cantly hlgher achlevement in vocabulary than

the control gr:oup.“~ This hypothes:.s was accepted smce the

“ It was not surprlslng that the gaJ.n in vocabulary exceeded

the galn 1n comprehens:.on since chlldren Were constantly

v
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' but their comments and behavxor revealed mcreased 1nterest

' g organizer of the l:.terature program agreed that the students

: 1nvolved in the study convxncingly J.nd:.cated that there was:

- an 1ncreased dealre to read 1ndependently. The substant:.ve

151 T

: bombarded with new words during- the dally read-aloud sessione.

. The substant.lve hypothesés No. 3 and No. 4 were not

,treated statistically. but descrlptwe data gathered through—
: out the 1nvestigation made certaln assessments p0551ble. Ther'
'substantive hypothesls ‘No. 3 .rsta‘ted: "The treatment group

w:.ll show a greater interest in bbo’ks ° From the beglnnlng

the children Were enthusiastic about the lxterature prOgram,

‘as the study prdgressed. The classroom teac‘hers and the

1nvolved showed a greater interest 'in books. -‘The substantlve
hypothesis No. 3 was consequently accepted.- The"\ substantlve

Ahy'pothes_is',No.v 4 stated "The treatment group wlll show an .

T

| inéreased desire to read 1ndependent1y. Although no records

were kept of books whlch chlldren read or: attempted to read :

,independently, there was a. recognlzable :mcrease 1n such

'act1v1ty. Observation of the readlng habxts of the. chlldren

L

’ ghypothens No. "4 was ther\f’ore accepted. _

L N Concluslons R

- '

C :.ldren are not likely to become avid readers unless

an abund ] ce of good books is ava:.lable to them.' ThlS ‘ ' o

emphaslz S the need for the prov‘rsron of an adequate supply N

- of good llteratgre m the sch@d for- allow1ng ch:l.ldren

N
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free use of .the materz.al both in the claseroom an.d at home..‘
'l‘his etudy providee convincing ev1dence thpt children are
unlikely to become readers by choice unlese an abundance of

L )

" good books are available: that the involvement of children ,

-

in book-relat/ed activiti\ee may c\om:\ribute to their reading

achievement, their interest in reading, .and their desire to

o~

: read independently; and participation of parlents through

."'

reading aloud to chil.dren is a contributing factor to read-
ing enjoyment and eucc e. Although the literature em:ich-
ment program for this study wae limited to eight weeks, 1t

‘ appears logical to believej:hat chlldren exposed to such a
program for a 1onger period of time would make eignificant.
meaeurable gain in comprehension and that the already sxgnifi-'"
can't gain realized 1n vocabulary would be" more 1mpre551ve.‘ It'._:. '

' also appea(rs logical to conclude that children would become
increaeingly interested in books Ilf expose‘ to such a program -
for a longer duration and that the desire to read 1ndependent-" .
1y would be foetered in more and more etudents..l Ideally, such L '

.:'a program should Jnot be thought: of ae something which 1s '

introduced and carried on withm a epecific time épan, but .

- rat.her as a part of the basic curriculum and an opportunity '

afforded all children throughout the entire 1ear. K L o f,__-

-

Recommendations

@ g Lo
No etudy provided clear and unequivocal answers to

;'all guestions. ' This partioular 1nveatigation has provided

. A:some information and :|.neight regarding ,\the val.ue of reading

4
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.. aloud to chil’drefl,'

but many questions remain unanswered.

90

{

Y

- In VJ.ew of thls the followmg recommendatlons are made._ ‘

,' - 1. It “is recommended that the study be repllcated,
;but carrled out over an extended tJ.me per:.od of
' not 1ess than e;,u.ght months.l

2, It is recommended that a s.unllar program be

L tc see 1f they w:.ll read earller and{or better ‘as

- ‘a result. “ ; ' : :

- - . - A R ' . P

3. It 1s ure,commended that such

older chlldren who may have negati\fe‘ att-itude_s "

o

N

'(toward read:.ng to determlne if such a program

"would change those attltudes and produce better
readersf N '.u- S -

- 4, It is recommended that long:.tudlnal studles be:.

=

‘ conducted to determine J.f 51gm.f1cant gams in

reading ach:.evenfent, made wh:.le 1nvolved 1n a
s } - \ -
literature enr:n.chment program, ar:‘e reta:.ned :m

later years..' L
. 0 I PR -

r-

L ' .
n . . 1

_J.ntroduced to pre-school and kmdergarten chlldren.

‘program be -u sed with

. ‘\t:_\s...; .
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BOOKS READ ALoun DURING .cms's"sessxons: Sy

.Batherman, Muriel. Somethxng You should Knowyégiut My Dog.

' Brooke,~Ron. Annle g Rainbow.

Buckley. Helen. The Little Boy and the Birthdays.

. Bulla, Clyde Robert. Keep Rnnnrng, Allen.-.

/

'l Burton,-Virginia Lee. Mike Mull;gan and Hle Steam Shovel

Carlson, Natalie Savage. Runaway Marie Louiee._~"'

.»-Cleary. Beverly. The Real Hole.,l';f

‘de Regniers, Beatrice SGhenk. May I Bringﬁa Frzend?

iElkrn, Benjamin. The Loudest Noise in the World.A'

3

' Fatio, Louise. The Happy Blon."f~n Sl

Fisher; Aileen. And. a Sunflower Grew.

,\Flack, Marjorle. Aek Mr. Bear. - : o l S . S

Galdone, Joanna and Paul. Gertrude the Goose Who Forgot. f‘

»Galdone, Panl. The Three thtle Plgs., :' “{ :‘ A f'f'

i

' Garrett. helen. gelo the Naughty One. - '[f - i'., R

-zﬂoban, Russell. Bread and Jam for Francis. -ﬂ- "y" _' L'l*f‘f;” g o

Keats, Ezra Jack Louie.f ﬂit‘f"f,~_ e A

'ﬁéf Whietle for Wlllle._}".;uzv'; T

Z'Leyine, Joan Goldman. A Bedtime Story.<, ji.;;f‘f 'fj'ﬁ e
Parieh, Peggy. Too Many Rabbzte. R

"»f.Preston, Edna Mitchell,' Where Did My Mother Go? ":“;Jéffgi

'jtSawyer, Ruth., Journey Cake,’ Ho.

iSchlelm,.Meram. The Way,Mothers Are. .' - ff -1/“"-'

/: \
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- Yashima, Tarqﬁ Umbrella. ' f'

.j zemach,. -Hai‘ve; Nail SouE e e '

k ’Shaw, 'Richerd_ S A szjeel'For Rent. ' L g
”fskoipen,jLiesel_Moek::'Mlchaél.~ ) q; A‘,‘ B .
“Tolstoy, Aieiia.7'Théi¢reat Big:Enormouszurnip.
‘ .iixeeeelt,;hlvin; Hlde and’ Seek Fog. |
) N T Raln qup Splash. . » '~f?'l. : }“
,Udry;iJen;oe'May. A Tree IS Nice. o L .-;w {;
AWaber;'Bernerd{' Ira Sleeps Over.m' ' |
ﬁ ijhitn‘ey,.‘Alnia Marshak.~ LeaVe Herbert"-Alone. ]
’ B Wlldg@lth Brlan. The thtle Wood Duck.,
. . ’ _+  The Owl and the Woodpecker. o ‘lr.'g”
. Wlllard,'Nancy.. élmple Plctures Are Best.l ,'e, L,_ﬁjk
.. Whltt?an;‘Sally. A Spec1al Trade.i : ‘ e L

Zolotow, Charlotte. A New Frlend. S
' f{ B1g Slster and thtle Slstera'oe S -~ .
. Mﬁ Friend John.‘Tn
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KR ' e POEMS READ ALOUD,QURING CLASS SESSIONS

. . PPN
i - . 9 .

. Aldis, Dorothy.  “Alone." .

‘ L "I’Nevér Hear;" ‘ ‘ - '
- : ;."Whistles.“,f"l ~': - 1_ fw'v'mV.f?i
- ‘Anonymous. ‘"I Know a Little Pussy . {
: o ‘ '5“"My Fairy. ‘ | L
=Austen, Mary. "Grlzzly Bear. ,:[1”‘f ST S
f‘;anown, Margaret che.'j”How Do - You Know if?s Spring?“5{lﬁf
L, i Cnute, Marohette. "Dogs; " " h o
S Farjeon, Eleanor. "Cat:s.'~ hl' S
R o .nA“Falrles. i T 4 .,
“; B 'Field, Rachel. “The Animal Store.“ ' :‘ C : Lo )
i '

Y S Flsher, Alleen.; ”In the Mlddle offthe uignf."

~Fyleman, Rose. “Mzce,:

FEEN o Greenaway, Kate. '"Liftle'WindaV

e .- Hoberman, Mary Ann.‘ “?rothetg,“
Hughesr Langston. “Poemsii' ’ |
Hymos Jr.. Lucla and James L. "My Favorlte WOrd.

. jookson, Kathryn.- "Silly Puppy

_{:5 '3aokson,1Lé§oy'ﬁ;. "Hlppzty Hop to: Bed “A

f”jncobs, Leland B.'J"Woodpecker.

PP R A

}»Léaf, Edward ;'The Owl and the Pussy Cat.,

L
L
: ;, v M " ’ -
- b - chcord,_Dav1d. “Every Tlme I Cllmb a Tree.
HE C ’ » o :
:_;;&-_ e "I Want You to Meeﬁl” o :
.“ Y - - . o e ; { ' -, .
S S S N -;“‘“Jamboree. . .
R : .
. .)' ‘ .
j}i ‘ i - .
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“ anerriam.lsve.-,"What in the World." '\ R L

¢ © millet, Merlin: "Our puppy P P R
‘ ‘Miine.“A;.AQ: “Hoppity. T s “:f_f" . ' '

-T'Motﬁer'quéé. "Kinﬂnesa._- ' - 'g"_"‘
' SRR B e T et

O}Ngiii,'ﬂary.' 'Nhat Is Green.

f;.f B ;ﬁ'k' 'Richdrdg,lhéura E. 'The Honkeya and thé Crocoaxle. ”:‘1'i?.‘LL¥J"
'.fj ; ﬁRoberts. Elizabeth Madox.{,“Tﬁi/wOodpecker. f.f'?41‘155>::fi‘”jf?i e
~7Q'v S jq  ‘ffRossetti, Chribtxna‘ ‘“Who Has Seen the Hxnd?” :;..3j.;”‘Tgi._j;€!
};3 1i;1; ;f ii: Sandburg, Cari. \'Fog . . f“vu , 'E,A i { ;i;“j f '77,1.}'.a

e

’ Smlth, Beth. Selection from Green Is’lee a- Meadow of Grass.?‘

ni- Stephﬁns, Jamea.~ "1 Heard a Bird." __"' 561. - R

A O N ]fStevenson,,Robert Louls. “Happy Thought.. ",';l ; ' -
- v . ,.,ﬂ,‘ ' . L ) . . ) ) Lo . . -, o
. o ' i ~ ' . ‘ ....d "Ra;u(‘ " . - : . ".: "‘ -

. ' ” :. '"Singxng. . _

: oo oL Sunderland, Mary. Selectxon from Green Is sze a Meadow of o

: P Grass. S . . : )
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B B S Tlppett, James §: “"Play After Raiqlﬁ .
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S e DURING THE- STUDY

C -

'Q so the story could be - retold by the students as 1t was used

’ ln CIGBB.

‘of the Night' (Fisher), ch;ldren creabed their own collage :.i

o A S 169 R
Ft . . - g . . o

. smm or Ac'rm'rxss USED

. Dioramas were made followinq the readlng of The thtle
Wood Duck (Wlldsmith) The children made thelr own wood o
ducks from salt and flour dough, palnted them, and completed
the dioramas using stones, grass,and other blts of realla.'-[
A hox movie was msde after the readlng of Gertrude'

the Goose Who Forgot (Galdbne) ' The dlfferent events of the

story were illustrated and put together 1n proper sequence :

After listening to a recorded reading of “In ‘the Mlddle

pxctures of a‘nighttime scene. "} ff?.fff.p:;; A;e_-. : o -
- ;.' . . * . 4'
Stick puppets were made of the characters in Runawax

Marle Loulae (Carlson) and the chlldren produced their own.

puppet play about the story. .. . -IA i . ;gp

2

The qu Hothers Are (Schlelm) was, read to the ch;ldren

just before Hother s Day.\ After hearxng the story they made °
cards for thezr mnthers 1n which they composed poems or prose“_:f'

telllng why mothers are special.
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" - BOOKS TAKEN HOME TO BE
+ . READ BY PARENTS
"Aardema[ Verne.- Why Mosqu1toes Buzz 1n People s Ears.‘. f_i
'3Ahbott, Sarah, Where I Began. R o"_f IR T
: AdelSon,TLeone.' All Ready for Winter. }
L;.iv"hdler; David A. A qutle at a Tlme. s o : :
e v X - ™\ . A

- Alekander; Lloyd. . The Klng 8 Fountaln. f’{_‘v;" Ly

Alexander, Martha.j I Am Glad to See You, Blackboard Bear.

'.‘ No. Dhcks in our Bathtub

)

»

S Sabrlna. ‘? s "fj_ T

.Andereon, C.W. ‘A Pony for. L1nda.

BilI§ and Blaze.'xlfio ‘f_“ _‘: o I .

N

. hf: i ' The Crooked COIt.f

. 3 - )
- fg[j—" Anderson,gyans Chr;stlan.r Thumbellna..

/ 3.f: A‘ Anderson, Lloyd. Mr. B;ddle and the Brrds.

.?:_Andlrson, Paul " Red Fox and Huner Tlger.

‘Andrewe, F. Emerson. Nobody Comes for D1nner.

Anglund, Joan Walsh. A Frlend Is Someone Who lees You. ‘

..fIn a Pumpkin Shell. ' v .
f»A:oizione,.Aingelda. The Nrght Rlde.
:_".Ardizzonei-Edward.. Johnny the Clockmaker, | ' ;
‘i h. . af.f?thtle T1m and the Brave Sea Captaln.;'; i
¥ S mm a1y’ Alone. T ; g
Jf “: %.,ii:.}iTlm and Lucy Go to Sea.‘ :' ?I
Atwood, Margaret. gp>in The Tree.. '''''' %

Barr, Catherlne. Bears In — Bears Out._ " 'ﬂ!”'}

. j
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. Barr, Cahnerine; ‘Peppy’ of Portugal.IV e T

T N S "ty , .
Barrett, Judi. An Apple a Dag S o : -

r

'Bason, Lillian. Plck.a Ralncoat,‘Pick'a Whistle..

- ’* . '

“Bate, Lucy.f Little Rabblt's Loose Tooth.

Batherman, Murlel._ Somethlng You Should Know about My Dog,q

o ? R Baum,‘ﬂrllne and Joseph.‘ One Brlght Monday¥Morn1ng.,~

o - Belm, Jerrold.. The ° Smallest Boy in. the Class. '7'f | ‘ T.t

v Belm, Lorralne and Jerrold.' Two 'is a Team..

BemelmanS, Ludwlg.ﬁ Madellne« ? ’ L~”:._q - S ".' . '?"V

. Madel;ne and the Bad Hat. -"[f ‘, L ,- o

’Bénchiey, Nathanlel.. The Strange Dlsappearance of Arthur Cluck.

Bendick, Jeanne. All Around You.

-Beskow, Elsa. Pelle S New. Sult. .fli‘?_ L :.}‘ LT ‘ f;lp

Blnzen, Blll. M;guel 8 Mountaan.'

BlShOpg Clalre Huchet.s The Five Chinese Brothers. ‘

Black, Irma Simonton. The thtle Old Man Who Cooked and Cleaned.

«Blades, Ann.. Mary of Mile 18

AR {.»‘V Bolllger, Max. The Giant 8 Feast.

n‘l_: Bond, Mlchael and Banbery, gred Paddington.at'the Circus.1

Paddlngton s Garden..

, A Paddlngton Y Lucky Day. .; A L _}:

Bonzon, Paul Jacques. The Runaw;y Flylngﬁﬂorse

P R Bbrack, Barbara. Grandga.h "*; 'Z)"Q" ;)x ‘

: Bradbury, Peggy. The Snake That Couldn t‘Sllther. - . 7."i;'h,
A Brldwell, Nprman.. Cllfford'a Good Deeds. . .

~Br;ght, Ropert.~ Georg;e and ‘the Robbers."""?fj ?:f‘ B )
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'Brlght, Robert. Georgle to the Rescue. o S .-" o '.f"

'1

. Brooke, L. Leslxe. Johnny Crow 8 Garden.

I B ‘The*Golden Egg Book;

.‘LfBurnlngham, John. Borka, The Adventures of a Goose w1th No )

Broger, Achiem and Kalow, Glsela. Good Mornlng Whale.;'f

-— . .

Brodke. Ron. Annie -] RaJLbow.

.Brown) Marcxa.l The Bun.-':. ‘“-g' ‘vj ) '_; /

e Fellce.

'“‘The'Littie'Caroueel )
\Browh, Margaret W1se. Blg Red Barn.
co ‘.. Country N01sy Book - ' .
.. The Dead. Bird. ‘.3" T .,1: I o |
. ,Fox Eyes. . | |

' vThei Ruxia‘wal Bunny,:‘- R L .‘ s o , ‘f"

"g' When. the Wind Bleh.. A
'.*.Where Have-foufBeeh?-u
Broﬁhe, ceroline. Mrs.' Chr;stle s Farmhouse..«‘tf' 3 ..‘f:.- ‘
Buckley, Helen E.. Grandfather and I. - L
. Grandmother and I..“”lg-' :‘ - )
"L\.; The Little Boy and thegplrthdays.‘ B R -

Bulla, Clyde Robert. Keep ‘Running, Allen. ‘;, o ‘}.',f L

Burch, Robert.‘ The Huntlng Trip...' t i'.{'

t

Peathers.;*

M. Grumpy 8 Outing ”f L "'11: | "J-'.'-ffﬁe

_'r, : s REEE a

"'Burton, Vlrginia Lee. .Choo . Choo, The Story of a thtle Englne

Who Ran Away.'" 5 . . . _ S

The Little House.'jtl'-.'. o
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‘§~ -j‘ Caudlll Rebecca.‘ A Pockefﬁull of Crlcket. l»f:ii.:-";s7‘:¢
él T” Chalmers, Mary Be Good Hargz., IE'VJ’~ ;f_' | "J
"é,} ;1; ‘t'tchoate, Judlth., Awful Alexander. 'f't;fgi v ; '
.; . “fl-‘lchukovsky, ‘Kornei. The Teleghone.~ - i_;if "y: . ’
;l S Cleary,,Beverlj.. The Real Hole. -Li .,': ‘:'f".: '.:' S
i L *: Cllfton, Lu0111e;, Amlflka. 211 o;:" IR ;t S ' f' ¢
i¥ Cohen, erlam Best Frlends. ]k | - - ‘_ - -
:é ;. e L TﬁelNew Teacher._'oj:' ]_": ;,ili:"';ui“ |
: f R ‘-Colix{afl, Hllda. ‘Watch That Watch. | . o o
”é: fu ‘-l Conover, dhrls (Illustrator) SlX thtle Ducks.,;ifl?f , ;
l; Voo A.“~ qumbs,iEagr;cls. Lisa and the Grompet. B g :& 5 AT
\?_ ’ . " ;.c?oﬁeyr BaESasé.u Chantrbleer and the Fox. e kﬁ ’Hfﬁ'.
: T coo.nef, Nancy Evans.' Jrhe .Wobbly Tooth. o : | :
f D ,"-"ﬁ\ 'Crétarf} Gladys Yessayan. , Lobo and Brewster. " 9’
E %:f, e :":‘f - Dalgllesh Alrce. '.l‘he L:Lttle Wogden Farmep. ‘ .' R
; Sl o .‘ .The CQurage of Sarah Noble., :“‘ " . L
}’ : "s‘ -'Datéf, Rosamand..‘ My Fr:.end Jasper Jones. ’ |
?;gl_ "P« f‘%e Daughterty, James.: Andy and ‘the Lion.-,a] :.ffxtcgirj,jfﬂtﬂ{jj;
*;f "' g\ d'Aulalre, Ingrl and Edgar Parln.u Llef the Lucky.- » : “
jls,i: fiff DaviB. Allce Vaught. {;mothy Turtle. ”:}{\f,f‘leu" N

: X'

Burton,:virgihié Lee.-.Mlke Mulllgan and HlS Steam Shovel. y

Carle, Eric. Pancakes, Pancakes. S .' : =

G : i B - e

s : St Carlson, Natalle Savagew

e g e 2

Runaway Marle Loulse.

S ‘Carflck, Carol The Foundllgg. Hﬂ'i ‘,'\vf‘ Lo

“'-r '-

HaEEX Jack. f:: .
Tot Botot and Hls thtle Flute. ,;“ PR

e

ct Carrrck, Malcolm.

Laura .

..,,.
-
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- f ‘Cathon,
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. de Brunhoff - Jean. ~ Story. ‘of Babar. T e o

“thff, Laurent. Antole. .' S T

Babar VlSltS Anobher Planet.~;

de Pao_a, Tomle, Strega Nona.‘ “‘” LT L e - .

de'REgn»ers. Beatrigeléchenk.? May I Bring a Friend. . S

Dennls, Wesley. ‘Flibk-‘; S L s e ,
o : ) o ' . IR . N t b
Domanska, Janlna (Illustrator) The Best of the Bargain.—— ‘

;?%f;K;-"f:‘ .5 '.,'s -‘.' I Saw A Shlp—A-Salllng

'~du B01s, W1111am Pede. Otto at Sea.t' ' f\:' o . .D';vy'

Duplalx, Georges._ The Merry shlpwreck. . . 2fl[ S . - Toa L

Duv0131n, ?&ger.9 Crocus. S o L e

.~ Day -and N;ght.. CToe ';'_":} ;‘ﬁ, "t} J? =

'_”g . ' }‘,Donkey-donkey..ﬂ'“ » L . :
ﬂ;.AE;J‘The Happy' Hunter. NF?. i ’ .
- ,; L lAfrllThe Houee‘p; Foor Beasons;'- EEE - |
* . . Our Veronlca Goes “to.Petunia's farm i<;j~ ,l ::: - ' 'f;7;i‘
) o . ";.;;}‘ Petunlé 2.e:;2 - “zl;f- .'.’: “=‘:'”<'ﬁ. ﬁ::?

.-hPetunla Bewate. . - S
T . 'Veronlca.-. ' -ﬁ“f
. . . :

e R s Veronica and the Brgthdgy Present.,?

”'. What 18 Right for Tulip? oo

N TN R S . o - . o, R . 5,0
i

Ehrllch, Amy. The Everyday Traln.

: Elkxn, Benjamln. The Klngfwho Could Not Sleeg.a R

ro K

DTS e S

":*e*ﬂ-V : ‘The Loudest No;se 1n the World. ‘fi“f'}a‘ﬂ?a o
SR .- e

Ellls, Hﬁry Jackson. Sw1mmer is a Hopper. o fiyihi LT ;;o: A'}

S

Elwart. Joan Potter. nggt Foot, Left Foot.-i?;L Q:,¢j 1f-..'fg;gj'_;f,
A ”ﬂ.,} K
".': | ’ . v : ‘

g Ty




\ b
FEAA P S A Y A T

PRI I

) _. . ‘
‘~
a
{
f
¢
l
f
]

- e e - -
T / ' ~ .

‘ - i

4 !

. i

! i

- . s — .

‘ 'Ernst, Kéthryﬁ.‘ Charlle s Pets., s S y: ‘_ - N

T Eteé, Eleanor.

A Littleloven. - .. oo

Another Day LU e

AP Ets, Marie Hall
L Elephant in'a Well o

« - In the,Forest.

R x L LI SRR : : S
R . ;. R . R B e Just Me. ' o * : " ' - ) , RS . “I

Mlster Penny s Clrcus.'y Y.

Lt o ’ ' S ' -, s

oW

Play w1th Me.

Fatlo,\Louxse.;

2’

The Happy Llon..f )

‘.

HaPPY Llon Roars. - &;‘7

: :':; _The

P

";‘:The

Happy onn and the Bear.

Happy Llon 8. Treasure.‘w-

v The

., The Happy Llon 8 Vacatlon.,

B o 'Hector and Chflstina.4y, i o A v

/ .

.Marc and P1x1e. o : ]'; ~‘f I

< Fendek, Kay.‘ Odette, A erd in Paris.’

~‘1Fishe£,‘Aileen. And a Sunflower Grew.‘f

o« In the Middlé of the nght.y'

o ‘ . Petals Yellow and Petals Red.‘1a~;tt5;~.'y f;f 4ii. - y| ]
. Flack, Marjorxe. Angus and_the Cat. i “ ~. " 'l' . | B
.} |  . Angus and the Ducks..“‘y‘f?':yf o 1*;;5 RN
Y S o fAngus Lost. {ig,;‘;; 'j:fﬂgpﬁ‘."?,f~jf‘ ‘
' L .f’Ask Mr. aeai., f”ilﬂi*;:f fi“"i'iq,“ ‘ﬂ? - J
PR Lo o 3 ;-

‘i_;m,AfATM - :'-f.f,The Story aboub=P1ng. Sl e

‘-‘:.‘.. ,‘.‘4

I oo ;j-Walt—for WLlllam.,; "ju‘; ,?f“ o T ?‘G~QL,'mg A e
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Freeman-; Don .
f‘res chet,

Fr:.skey, Margaret.‘ Shoe for My Pony . SN o !

Gackenback,, Dick .

o
.

Dandel ion .

Bernice. ' Little Black Bear Goes for a walk !

l e

,Frost, Robert. E Stopping by Woods on a. Snowy Evenmg. '__

Harry and the Terrlble Whatzn.t. e

‘ Hattie Be. Quiet, Hattie Be Good e IR

Hound and Bear.w '

*

More From'ﬂound and ”Bear.' . S T

Mother Rabb:.t's Son Tom. - I o

Gag,

Wan;a.

g : i

~The ABC Bunnx.

_ Gone Is Gone oL ; C K

Mlllions of Cats. .

i Sm.ppy and’ Snapgx. ’

1 Ga;done, Joanna and Paul Gertrude, the Goose Who Forgot. -
Galdona, Paul (Illustrator) .- Androcles “and the LJ.on.,
. R G:.ngerbread Boy
o ‘..‘ * Phe Hare and the Tortoise. |
";"I,'.he Horee, the.fo,x, and:_the'l;'..ion.‘ '
| . " The. House Tha'-t“ Jack Built.’ o Ry
. 5 ’ :fl’he thtle Red ﬂen." |
: Jl_. f'rhe 'ngic Porridge Pot. - | o
C The Table, the Donkey, and the Stiok. .
? . The ‘Three Bears. i » -
» ' The, Three Bllly Goats Gruff ' I;
S The Three Little Pigs. R g , o
. The _Three wi.shes. 9 S ‘ L e . :
N .,“' . ot .,.
; - J ]‘: T R -_._.”_...r.._"_;',f-, -.4-..:,
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Gahtsch‘ev,,-"‘Ivaxi. _ '.l‘he Pear Tree. - . ‘
" - Garelick, May. Where Does the Butterfly Go. When It Rains?
| \ Garrett, Helen. '.A__gg_lo the Naughty One. o |
_ i Gay, zhenya. The‘ Nicest Tlme of Year. .' : .
! e

,Gelman, Rita Golden.‘ ' Hey., Rid' R i T

Sl Glnsbury, M:era.. The Stronieat One of All.

P ’ : . Tk o LR
L wu’ Whlch Ia the Best Place? : .

1

:Godden, Rumer. 'I'he Old WOman Who L1ved m a Vmegar Bottle. '

' Goffstein, M B.; Neighbors. § o .“9 : . ‘, e

- ! ' T
- ‘Goodenow. Earle. 'rhe Last Camel.- o

IGraham, John. ' Love You Mouse.‘ e T

4':Graham, Margaret Bloy. Be Nice £6 s_pf'i'deré.., N o S ‘
. Be“ﬂ 8. Dog. House. "\* AT R &
, . ’-'A'Gramatky, Hardia' B thtle Toot. 'A . " G L
Q \;.« R __Green, Norma (Retoﬁ) P 'l'he Hole In the lee-
.Greene, Graham.' The Little Fire Englne.. _ K
_Grmm Brothers.:' Rumgelatlltskm. o ‘ *_ T | ;

' ’ o Gunthorp, Karen. Curmus Maggxe. T e P

- Gydale, Mon:.ca and Danlelson, 'I’homas. “When O1ly's Grandad Died.
.‘"f . . e P . .

‘*

' Haas. Irene. The Maggle B.

- He:.de, Florence.‘ 'l'he Littla One.

‘4’=He1de, Florence Parry and Van CIief, Sylv:La WOrth. That'a ) -
R What Frlends Are I-‘or. . ) f‘ vl

REREI
©

H:Lckman, Martha Whitmore. My Fr:.end W:Llliam Moved Awax.

- - .r--.

. H1rsh, Marilyn. Leela and the Watermelon.

N

) Hoban, Li].l:.an. : St:.ck-ﬂ.n-the-!dud Turtle.. e

A B:Lrthdax for Franc.Ls. o

e Hoban, Russelll‘
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| Alrioff . Syd._ Albert the Albatross.

Hoffmann, Fel ix. Rapunzel

Hoberman, Mary Anne and Norman. All My Shoes Come

) .:t. Lo 2 ‘—'-“.'T\' ) o
| ’ " e | i
Hoban, Russell. Bedtime for Francis. o \
Bread and Jam for 'E‘rancis. . ’ :
__ L Nothing to Do.. ( o T
‘ Ugly Bird . | - U

" .i Barkl‘x

o Cheater. a? ‘, . R ’- s

. ) Henrietta. the Early Bir‘d.~

, .. .The Horse in Harry s Room. '

.

: Kip Van Wrinkle. .-

Little Chief.

R Olrver.,.'ﬁ, T o

L Siegfried, Dog of the Alps.

o

v o 'I‘hunderhoof .

” B

r., I

e "_Who w111 Be My.. Friend? R

Hogrogian, Nonny. : -0ne~F.1ne ‘Pay..

Holl, Adelaide. . One Kitten fpr‘xim;-_ B

T Rain Puddle. . .. ool

i Small Beat s Name Hunt. R

Wake Up. Smell Bear.

“ Holmes, Efner 'l‘udor. Amy s Goose. o

;

.;‘..aorwitz. Elinor Lander. When the Sky 13 like Lace.

v.'“'.,HOWara. Katherine. Little Bunny Followe H:l.s NOSG- :

T am—

i
t
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Hurd, Edith - Thacher. Come and Have Fun. ¢ ! g RS S
Lo .. X R o : - " I T
i . L, Johnny I,ion 8 Bad Day. A R \} o
v ' . . ‘ . » .' ’ . . ' . \- _.‘ ,. - " N .‘. ‘.i A
N N - = . NO Funny Bualness- ) . "'_ : . ) ": K " B . - .
S . ) T =T ool
s he WhJ.t.e Horse.- PR T S

. Hutchlns, Pat.A The Surprlse Party. N L . - -

_The Wind Blew. ‘. .,.. ' R
Ichikowa, Satoml. A Chllcl's Book of Seasons. L ., C
" .. ‘Friends.’ o o e o
) .Isadora. Rachel. Willaby.m: IR R . S ‘ R
. SN B Iverson. ‘Gem.e.“- X Want to Be Blg. . »'-':,.)'“ o -M i / 0

SR Iwasakl, Chlhlro. What's Fun w1thout a- Fr:.end? I

i I ) Jacobs, Leland B.. Just Around t;_he Corner., ' : '

- " Vool

It Jam.ce. A Duck Called Angellque. v S ,' : i

-

SR S Lx.ttle Bear Learns to Read the Cookbook. ST : i

BRI AU Jarrell, Randell (Translator). ; Snow Whlte and the Seven Dwarfs.

AT ‘ Jewell, Nancy. ) Cheer Up, PJ.g.,- ;'. o .; ‘ IR SN ‘
i ' The Fam:.ly under the Moon. ' )
L Joerns, Conaueldx The- Lost and Found HOuse. E :

John, Dlana. St. Eeorge and the Dragon. B R .

¥ B ,'Johnson, Crockett. Harold and the Purple Crayon.~ B

T '__Joshn_, Sesyle. Brave Baby..plephant. _
B A What Do’ You' Say, Dear? T EE

L o _'/UKahl, Vlrgln.l.a.'h-'rhe Duchess Bakes a Cake.._ SR ’ o

R Whose Cat. Is 'l‘hat? P R " C

S Kantrow1t§,_ MJ.ldred Wllly Bear. e W '




pEpa—— ‘..,\-,.u‘ e i Vet mm—— < ’ - e

L o ' : . T L
Lo »Keatﬂ{‘E’zr'a m A Letter to Amy. - . Tt LUVt

*

S Jennie'éi‘ ‘Hat. . TN e T e o

A R T . Louie._ - Sl TR s e e e S e i

. o S / (Illustrator). Over in‘the Meadow, | S

Sl o Pet Sho T T S e

RN I % Peter 8 ChaJ.I-‘_"_',' C I M

N g The Snowy Dax.. ) B S _- - T

RN Whistle for Wilhe. R R SRS I
f = . . - L PR .

L xeith, Eres.” S Sman Lot. R

_ xellogg. Steven.,_"ICan I Keep Him? LA O T Y
o L 3 Much B:.gger th'an Mtin. DRI R S \
, S, T m . o T UL
N : o Kemper. Carol. ._Lvholas.r Ay K " , ‘ S

i Kent. Jack. The Blah. T

L >
e ~ . ..

STUP T King. Patric:l.a.. Ma!bel the Whale. o '

| Klpling, ,Rudyard. 'How the Whale Got His 'rhroat. ’ -'",,'“;' f"‘«"-"l; ,": » v \“.

- . . « e . Lo . e .
N .- . . . : . »

Klem, qunore. oOnly One Ant. c :' o BRI

"5;;;; c Klein, Ndma._ Gu‘ls Can Be Anythmq.. K — AT
. Y Krasilovpky, Phyllls. The Cow Who Fell in ‘the Canal ] -
o T o /- 'rhe Han Who Dldn't: Wash HJ.S Dishes., N u e
P LN N4 R a - R vo ‘_.,.g

Krauss. Robert, Kittens for Nothing, L R T I P

R 'ex:i“'is.. Ruth. A Hole Is to niﬁ. . S ) : ""‘j}- ST -“,': ff'fj':«‘-‘-

A Vexy Special House.
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S Krauss, Ruth.’

a8z - T

The Little King, the Little Queeén,

the Little’

Monster and Other Storles You Can Make Up Yourself.

Kroll, Steven. ZESlelton MlSSlng?

‘ ”“'.Langner, Nola. QEEEX' R -:y", .
) , L Laép; éleanor,J.: In the Mornlng Mlst.,
Aﬁayelle, Sneila. Everybody Sald No.”~ o
Lazarus, Ke& Felker.. The\Bllly Goat in, the Chlly Patch.
_ 'Leaf Munro. Noodle.‘?-” f‘ :
o ‘; Story of Ferdinand,
. Lea;. Edward. . The Owl‘and.the Pueey—cat.
S R .n.Whiai.‘“ | | o

{

Lee, Dennis. "Alligator Pie.

4

.Llndman,‘MaJ.v

:Llndgren, Astrld.

‘Snlpp,-SnaPP. Snurr and the Red
T - .

Iw;yi:',f ‘ . Lenskiproie., Cowboy Small.“ . ; ;'::’i;:ﬁ.
r - . The Little. Farm ;' 1 O .
i B . The thtle Sallboat.‘ -
. L “..u Papa Small. ‘
. Pollceman Small. ' l
‘ 'Lent- Henry B. Stra;gpt ‘ ‘-;' . ‘
"Lenzen,MHans Georg., The Blue Marble.
- ¥ Lev1ne,‘d;an Goldman. A Bedtlme Story. )
) ;LEVltln, Ssonia. A’ Slngle Speckled Egg.o )
. Who OWns the Moon° ’ .
-'Lew1s, Claudla. When T Go to the Moan.‘
RPN yLexau, Joan. 01§f Reads.. ) f s

The Tomten.-

-
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T .’ Fish is Fish.* . ‘ i‘? .

. Low, Allce. DaV1d's Wlndows. h

; Mayer( Mercer. “Just for’ You.h . IR

3 ‘
- A ’ . s ' , -
e - ‘ ‘ , - Vi ’ L ;(" C -‘ ._" o . "
D L . - 18'3 " b : Lo T B
) ~ o Vo ‘ e : ' ' .- ‘ . X .

‘e v

Lionni,}LeoL{ A COIQr of ﬁié‘bﬁo;_’“

. ggeet House in the World.. - .~ .7\

T}5: : *'r. ?rederick.'{ '“', co Ly |
';:“" < . Inch by, Inch ~T :if~f NI  j'; -’l‘ ——

| ;*..,Tico.. - "_. S [ U,
‘}thtledale, Freya and Harold Timbrhy;s'Foreeﬁr‘e : f

: Lobel, Anlga.- The Pancake..”"-f’ L B

Coe

Lobel,-Arnold. How the ggpster Saved the Day.

. Mouse. Soup-\/
S o
. Mouse~Ta1es.-'

¢___.. 0ld Mother Hubbard.. e

. Small Plg-._,‘i L . L }k

Lund, Dorls Harold , Dld You Ever Dream? A .

McCloskey Robert. Blueberrles for Sal, , , e o ,
e Lentll.i : . E SR o L

. -.' Make way for Ducklingg., ,‘f ,.: «‘, e o /'

T . Dne Mornlng in Malne.- o SR /

. Burt Dow.Deep’ Water Man. o Co e LR

e

".’. Time Of Wondek o s o N . ",‘. ".,4

McGinley, Phyllls.‘ The Horse Who leed Upstalrs..,'

: McPhall, David. Where Can an Elephant Hld&? o,

Qo . - - .

Mahy: Margaret. The Boy Who Was' Followed Home.i':-ﬂ/’ G

Al

Marsh, - Jerl. Hurrah for Alexander. ; oL T,

s L . ' . . N

Ma331e, Dlane Redfield. Dazzle. _ o 3
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j‘Menl}ng, Carl. . Hi, All Yo@'nabb;ts.

o Mlnarlk, Else Holmelund. Cat and Dog._

Miiler,,Edna. Mousekzn s ABC.

‘}niles;-uieka. ﬂCthken Forgets.

;f- R Sw1m, thtle Duck.;f‘ . fj.‘ . nj.

S

o Mousekln ands a. Fraend.

';: Pebbles, A Pack Rat.

1

— ’
Milne. A. A When We Were Very Young.

\ ’

-

. Father Bear Comes - Heme.,' o
.t . / ,
R thtle Bear. ‘ !

© e thtle Bear s Frlendu

[2

.Morrié.:W;lllam Barrett. The Oyster s Secret

.Morrisen. Bill. Louls James Hates. School..

;:Aﬁeqberry.'clare Turlay. _Erll s Klttens.

.. Sgueeze a Sneeze. o ‘.‘

Munowitz,_Ren. Noah g ;Y‘ ilif

Ness, Evaline. Sam, Bangs and Moonshlne.‘

. ]

: ENodEet, Jéan'Lr Go Away Dog.

Noheltz, Sally. Eleven and Three are Poetry

4 Orbach. Ruth.- é%\\be Send a Panda. _

-Palazzo, Tony.; Jan and the Reindeer.

SParlsh, Peggy. Good Work Amella Bedelia.
e Toé Many Rabblts.i'

ﬁark, Ruth. “The Glgantlc Balloon..'

Pearce, Phlllppa- Beauty and the Beast.v

>‘Pearsqn, Susan. Monday I Waa ‘an Alllgator.

..
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‘Peppe, Rodney

, Slmple Slmon._"

o

Cat and Mouse.l f /

. .
1 / A
L .’ ’

»

fPlers,

‘”Piaéti,

'Plattl,

~

“Blncus,

PQllt11

Potter,

Celestlno., The Happy 0wls.;.".,

Celestlno and Ursula.

’ Petie,'Harls. The Seed the Squirrel Dropped._

7/

Helen. Snall and Caterplller.,

Harrlet, -Mlnnakand Plppln.;'

i Plnkwater,

,Plper, Watty

W ' .
Manus. Bear,'s Picture.

Three B1g Hogs.f

- ;; ~

The thtle Englne That 00u1d.

Leo. thtle Leo. ‘ 'mf.ﬂ

’Prelutsky7

LBeatrlx.. The Tale of Peter Rabblt. S

-Poulet;'virginia;, Blue Buq.to the Rescue.

'Jack; The TerrrﬁTZ§Qiger:

.
-

Barbara and the Dormouser

-land the,HGﬁgry Cat.; &

e

LN

Where Did My Mother Go’

Provensen, Alice and Martln.

’

lProkofiev,

’

SEIQEI. Peter and the Wolf

Our Anlmal Fr;ends at Maple Hlll Farm

Rasklng

Raynér,. Mary. Garth Plg and ‘the Icecream Lady. ,

ﬁey_p

H.A.

Ellen.- And It Ralned.

'Qulgley, Lllllan (Retold)

‘A Book of Seasons.;

T Preston, Edna Mltchelk”/;;e Sae\;:::;\of the L1ttle Blueblrdf

J

Curlous George..

~Curious George Follows a Klte.

. Curious George Gets a Medal.

‘Curious George Learns the Alphabet.‘

e+ i v ——————— gt = ot Ametis —ee L -

vl

The Bllnd Man and the Elephant.‘f

w3
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K TRey, Margaret and H A. ‘Curious George Goes ‘to the Hospltal N
; " _Rice, Eve. New. Blue Shoes. e T _— R 'H‘q‘-{',-.v /;
el . Oh, Lew1sﬂﬁ B ,‘v V".' - : . S
A . Co % " : . ‘ .
. e, L S
N;Robinow1tz, Sandy The Red Horse and the Blueblrd. .
. : L ; NCEE ) . . )
) ' ‘Racke, AL K.‘ The Clever Turtle..i SR : et el
\ Rockwell, Anne. I lee the leraFy. a »."lillf : ‘f“f
) - .. Poor Goose. ‘} - 1(" 5.a5}*ff{r‘ S 'J:":&.;"Jff :a
CA Rojankovsky, Feodor., Over in the Meadow.‘~ﬁ R
A o ’:“Roge, Anne. As nght as nght Can Be‘j' . ’_;":' e e -
Roee, Ellzabeth and Gerald The Blg Rlver. o ;T§~- C .
L, 3osé~G. Max5 WhennLucy Went Away..; Lo e F';;;"ﬁfm',;‘733 e
\ . o A . . C. [ ' '.'_, Lo '.”"“' . . P ' e

3Rosse,rJessica.3 Fanona-the BeautlfuIL -
B P ‘- .

‘e

—

~Rouhds, Glen, Once We Had a Horse.gv e T e *ff,

. . ?
u-’ . . PP} 8

Rudolph, Marguerlta. I L1ke a Whole One.

."'Sage, Mlchael. The Tree and Me. . .o i T

- . ’ . . ' “'.”.".A .-" Ay ’
Sauer,;Julla L. Mike's Hquse., R T PR
Sawyer, Ruth. Journey Cake, Ho.{j g .

,Scharen, Beatrlx.k Tlllo.'v_ v‘-e;g}l f} :.u-"zé-;g o ,‘,; S
-Schick," Allce and Joel. ‘Yiola’ Hates Musio,'l 3"l”ﬂf'_ LT Coe L

"Schlck, Eleanora‘ Andy. ’f'~ "¥¢}=ﬁ-. _ :
e L o ‘u

) Schleln, erlam \The BLg Cheese.,‘ﬂff‘_,' . -_1‘, . U N T

"-. It' About Tlme. _#"-é'f L ‘_"4”:' . f ﬁ'f SO

L .j My House.‘l ‘ S o S ;'}i o

;.'5The Way Mothers Are.'

' Sohneider,.Gerllnde., Uncle Harry A  f.:. e

'..Schroder, willlam.' Pea Soup ‘and. Sea Serpents.\ ‘ ““ ! iz‘Ti o

',, Schwalje, Mar]ory. MY . Angeloﬂ<lf
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- Segal, Lore. All the'Way Home.f
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“Bendak, Maurice._ The Slgn on ﬁ%51e "s Door. - - I AN

s T v *'- R R T ‘
" Very Far Away. . - q\ S e s - T
7 . : s - S )

" Where the Wlld Thlngs Are. e >-y'} PR (,‘1A" RN

‘quss;.Drr And to Thlnk Thaf I Saw It on Mulberry Street.ﬁ ;:Jh"_ -

. ;nghe Cat 1n the Hat.'ﬁ'fbl_c:f f _f' n,-' SR S b ﬁ
AN Lo A . -

.. Green Eggs and Ham. _ ST e I I

P ";x Horton Hatches the Egg.' T I ER

".'yThldWle the Blg—Hearted Moose.‘fyr .:T'n'-"“‘i‘;f'

. | . L R . - . S I
Sharmat. Marjorle Welnmang. A Hat Thlrsfer& .'za.ﬁ A . e
. Gladys Told Me to'Meet ‘Her Here. : T S

‘,Shaw, Rlchard.; Tree For Rent..;'.'3 o hw'

.L'Shecter,.Ben, The Hlding Game._}; ;--;{ o ‘;m"'; o ;
, Shorthélli.Leonard.[ Steven's. Flrst Pony" Rlde." "'_E --ﬂfr‘ .
jéﬁéﬁerﬁiiaadl. ‘A Book of Scary Thlngs. "_ " -;‘:;' S -
' éimbn, Sldney. Henry, the Uncatchable Mouse. . ‘ﬁpe-flxly-
Slmbson, Phyllie.'~hichael the Magnlflcent.;” | X
ttsinéer, Isaac.- a Tale of Three Wlshes.f-f-f‘ ‘::ff‘ ,j
ékaar,TGrece.~ The Very thtle Dogb :~;h‘f_f>,'f“h' . ‘:'_.'.' ’“: f?
. Skorpen, L1ese1 Moak Bird ';_h-”' l ' . . g
Michael.-, ST f','“y;/:_ S
. - 01d Arthur.. v ‘ TR
Slobodk;p,,Louas.“ Maglc Mlchael. ;flji o .j-yng,'i:‘;:;»f;-“r.h
'f.ﬁ Thank. yé& — You re Welcome.r‘ﬂ:; .x’ijﬁT  ‘1. . : : ‘f 1

Slobodkln, Florence and Louls. tToo Many Mlttens.. -

Smarldge, Norah._ Ll%terbugs Come in- Every Slze.,";.
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‘\Standon, Anna and Edward A Flower for Ambrose.
RN :

t

. S .
};- Sy;vester qu the Maglc Pebble.“

| Ste1g,\WllllaW The Ama21ng Bone.

- < T

_,“Stelner, Charlotte/ lO in a Eamlly
,';-~Stevenson——Jamji/{~Mont : ‘ ‘—“_;ﬂft L o
L lt'Stren;ﬂPatti,‘ Hug Me. Lo ST [

‘ 'SyIvester,\Nétalie G. Summer on Cleo s’ Island.

’ .

.

'Thayer;"Jane.. Gus ‘Was a- Frlendly Ghost.

Ty . '

‘;;-;7 I'm Not a Ca(,gzza\smeraldt o _"x‘ B

.fz The Puppy Who Wan "a'Boy.

"roiStoy, Alexel., The Great Blg Enormous Turnlp.
oL : I,.' e
Tresselt; AlV1n.~ Autumn Harvest;- ' L

L \-“.ilThe Beaver Ponﬁ*

.“:".‘:The Frog 1n "the Well.

ST ﬂN;‘eHlde anﬁ Seek Fog. D JEWy.,;i.?

Ly Johnny Maple-Leaf

'f\:'f‘., Ralp ‘Drap Splash ‘\,A‘

et Under the Trees and Through the Grass.

,..jWhat DI& You Leave Beh1nd7 ‘ /{"‘

”',-:The World Ln the Candy Egg. ‘u' “_f .

’7T;éz, Denlse and Alaln.u ”he Royal chaups. o

hTrimby, Ellsa.‘ Mr. Plum sf@aradlse.

Tﬁher, Tasha.. 1. Is One. -

‘Turkle, Br1nton.< The Adventures of . Obadlah.

; Thy Fr1end, Obadlah.
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Udry, Jan1 e May A Tree Is Nice..- _?‘

S .Alfred e —_— R

'v.‘-The,Mooh Jumpers.

e

L What<Mary~Jo Shared.

. .. Oh No; cat! & . 3 ) N !
|

.. What Mary Jo Wanted.”

Utz, hels.‘ The Houndstooth Check. ; ‘
Van Horn, W1111am Harry~ﬂoy1e s Giant'duﬁping‘Bean. o :
Van WOerhoﬁ, DorothY' The Queen Who Couldn t gake Glngerbrem;
' ‘ . Tit for 'I‘at.,:l- R l ( S ';h . :
V‘Viorsr;NSudlth. ' Alexander. ‘and the Terrlble, Horrible; ﬁo r“"
: ood, Very Bad Day.- - ' < - L
l]wabéf, Bernard. BJt«Nameshwlll Never ﬁurt Me.fly - -
' . ira Sleeps Over}' , L <
1.: iyle’Finas7Hié Mothef.,.“"‘ C ;.'-',- ”ﬁ"i e":

. ' Rich Cat, Poor Cat. . :;-7“ LR

- i ' ) ,’_',

+

Wagher,,Jenny;- John Brown, Rose and the Mldnlght/@at._

Doctor ‘Rabbit's Foundllng T t. '

Wahl, Jan.. Carrot Nose.

~

. The Five in the Forest._ S y.

Follow Me Crled Bee.f', oL f\

. Wafd,%Lynd ’The Blggest Bear.\ 'g o ., ,7'“

’

Wasserman, Selma .and Jack ) Moonbeam and’ the'Rocket Rlde.

[

I
Watari, Mutsuko. - The thtle Old Lady in .the Strawberry Patch

‘Waterton, Betty. A Salmon for Slmon SV :

.Watson;_clydei .Father Fox's Pennyrhymes;«.

Wattsy'Bernadétte.T’5avidﬂs,Waiting Day.
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- S The‘Little'Wood'Duck; o, 1

L Wlllard, Nancy.

e__~WattsT~M%]or1e-Ann. Crocodlle Medlcxne.. ’3' I ,-“.L_

—

yelsgard, Leonardr“

Frog, Frog, Frog.zl - ~
C I e

ﬁﬂi fWelber. Robert.
. T,Wellington, Anne. xiégle‘P{e. S Do
Wells. Rosemary-j Noxsx-Nora.f BRI '5i, E Q_ L

The Shoemaker and the Elves.

Wheeler, D.G,
Leave Herbert Alone.

Whitney, A;m. Marahak. :
Flsh in the Air:. )

. 'Wiese,- Kurt.
The Five Chlnese Brothers.

The Heppy Prlnce. PR
S

"Wilde} 05car.

Wlldsmlth,. rlan.

"“"~. 3'.The Lazy Bear.. LT o

-
LN
1
¥

Mother Goose. ’“ ‘ .
The Owl and the WOOd ecker. - " : Coo ~.;

"
. " L
a - »

.'Wilkins, M. .G 1 AmAQ Duck.._' "f" S _
l '..J' e

'wlll and Nlcolas.\ Flnders Keepers.. ‘
e - R
Slmple Plcturgs are Best.‘v ,;1ﬁf‘

Albert s Toothache.

W1111ams, Barbarav
!

e Someday Sald Mltchell.

: - _ 1
w;lllams, Ferrelith Eccles. " iDame ngglff‘

T1m1d Tlmothy t

.f”'g: Wllllams, Gweneira. -
PN ”4. Brave. :
The Velveteen Rabii

c W1111ams, Margery._
Jane. The Trouble W1th Alarlc.a s

“The'Flsherman Who~Needed'a‘Kn1fe;

W;;llemson,.

s .

. Winn, Marije.
- U M \

- . B e ./ L.
1

1]

P
Hunter andtﬁls Dog. . S

WELI, Llsl. Walt and Pepper. .
Whose thtle Blrd ‘Am I?* J ' 5fm'. = }‘" =
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-:flla".' A_ Two L:Lttle Bears.

LR}

.Wlnthrop, Ellzabeth. Are-‘You Sad Mama? .

-Zalben,~ Jane Breskln.' Norton s nghttlme. .

‘.Zemach, Harye; Na.:l.l Soup.,_-'

;_z'imelman,.Nathan. Walls: Are to be Walked. R

."Z-ion,‘ Gene. Harry by the ‘Sea. . 4 Qo

4 .
¥
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\‘Wisem_an, B&Qard. Iglook's Seal.

Morrls Has a Cold

: WJ.ttman, Sa,lly.\ A Specla\l Trade. N

\ * -

'Wood, Joyce. Crandmother Lucy and Her Hats.

Woodcock, Loulse. ‘I‘he Smart L:Lttle Kltg

.Yashrma, Taro.. Crow Boy.

e B

R umbrella. u'.f o

' Yeoman, -John and Blake, Quenti_n’-,'.v- .The. Bear's Water Picnic.

-’

-

Zakhoder, Borls. .The Crocodlles Toothbrush. =

.

Zemach,v. Margot (Illustrator) - 'The Speckled Hen.. )

. The Three Slllles. ‘

R ta
v

.

’ .
-

_. Harry the D1rty Dgg . . - R

©

. Harry and the Lady Next Doox, -

. .'A’ No Roses for- Harry

'-Yoﬁna, ~M1r1am. Can t You Pretend"/ L \f‘ "

© . " The Plant Sitter.‘ o
zZolotow, Charlotte. A1l That Sunshme.
BJ.g Slster and thtle Slster. '
| ". The Hatlng Book. B
.. Hold My Hand. e
. . .. .‘H. /
4 \ i r
. ‘ , b UL
' . .'J.: "




oy,

Zol_o_tow, Charlotte. It's Not FaJ.r. ”
| | . May I VlSlt. : N :
) . nMy;Frlend Jphn.- .:” 1);:7‘ ﬂ
: . ”ﬂX‘Gféndsdﬁ=Lég._' :ll L “ ’
5 - The "Ne'{w 'Friend’.- R i
’:f'Theﬁduérfeling:Bookl{£;<L’Jf R '
" ) ‘;‘,. The Sky Was-\Blue. o n
, Q}Someon‘éNvew._.”'_‘ 3 - . ‘, N
S The Stdrm"'Book'_i’.
- .'.l The Unfrlendly Book R
-"'. When the Wmd Stops. | ’ h
; " The Whlte Marble.\ S - "

. WJ.llJ.am s Doll.

: 2we1fe1,

,"'2uromsk1‘s D:Lane YIllustrator) * The Farmer in the Dell.-

Frances .” Bony.
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" INVENTORY OF READING ATTITUDE = .. . = .. . - 7 i~

B :".‘\ :, L B :" EE S AN "‘- ' ::..-’ ': " R
DIRECTIONS . The: teacher reads the quest:.ons to the student.- .
o Thé studént c1rcles hlS ansvﬁer. ST .

. S K . . Yo o
5, - (- S . v L. X . PR
-

1. Do you 11ke to read before you go to bed? S ,Yes No,-
S 2. Are you 1nterested in. what other people read? Ye‘s - "'.No.".‘ o
3 Do you 1J:ke to read when mother and father '_ S ‘ . "'_.“-. . Coan

’are read1ng'> SRS 5 ‘ s yes, Ne. o

' 14 Is readlng yopr favonté subject at school° . Yes® ,“No‘-:a *-. e

e . A .'«'~,
5 If you coul& do anythmg you wanted. to do, BRI oL -
' would read:.ng be one of the’ thJ.ngs you would L e Y
‘choose to do?:.. . . S .-'.".. .. Yes.: No ot
o 6 Do you thlnk that you are a good reader for c ;' \
. your age? A S Yes ~ - No
7. Do you l:Lke to read catalogues" - ,. \ Ye}’; - No < B

8. Do you think- that most th:.ngs are more fun T

. than read:.ng" e . conS 7 Yes No

. O e st ot ... .. i-" . . S . W .'. -

9 ‘Do, you l:Lke to read aloud for other chlldren T L
' at school? o T e L Yes No S U

L4
> \,
Do . . . - AN .

10 Do you llke to tell stories? - o , .~'. Yes ) No
ll Do you like to read the newspaper? - 7" R ' ;..’Y‘eé“. : Ng N r’ -_' R
12 Do you lJ.ke tokread a11 k:mds of boolfs at e e s ( T
o school? o _ ) . . . . Yes 'No-

R, . ,-- '..,"’ . . o ..‘. 13 “a
) N e \

13 Do you lJ.ke to answer quest1ons about thlngs P T PR
: fou have read? L e RO ves "N T T

14., .Do you 11ke to talk about books you have read? Yes No '_'
Y. " :

15— Does readmg make you feel good? . '.: .fés:-’ No. -

“‘16 Do you feel that readmg tJ.me is the best

z 2 comt ol e
S R -:..Lz'«'b-ﬁ_l..}-tkjfnfq.x‘f-

part of the sc%ool «day? '-';: SRR R .'ies__,.'.-,‘No’ﬂ’ e
o . . ', . .— O ‘ ) S . \ ¢ ‘ ¥
" - . . . * 1 '.‘ . ' ’;
s o s ’ b o : “ - §§
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i'by asking you to read aloud the book which your child wil

. P R ey ——

E
!

‘April 14, 1980

Dear Parents,, L g ‘-
For the next elght weeks the grade -one puplls at
Eugene Vaters Academy will part1c1pate in a $pecial liter-.

-ature program. This program is désigned, to termine the
.effect of story reading by adults on pupils’® vocabulary

development and reading comprehension.  For one period”

‘éach day the students will hear: .selected stories and- s

poetry and share 1n related act1v1t1es.

We would 11ke to involvé the parents in the progra'

brlng home each evening.. °Even flfteen minutes (the approX-
imate time to read a book) may seem taxing if you already \'

-have a busy schedule, but research indicates that children . :
- who hear parents and teachers read storles regularly are " ®

higher achlevers in reading. - ... - ' o

. . ’ » e . ' . N ) '. .

'We . feel sure you w1 be happy to,eo-dperate in_gpis‘A@J
i&deavor.‘ : : : C .
B BN ]

Sincerely, . =~ = =«

B . ' ,‘ \7,4,{3”-'
o ‘Classroom Teacher
“ ’ Lot - . '. a

: : . A Y
Program Co-ordinator
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"'June 5, 1980 .
3 a . ,‘ C ,‘. a ' ’

]

'Dear Mr. and Mrs.

’.

Durlng -the past eight weeks o ~© . has

) brought home the books listed below. wOuld you please put

an X in front of the ones which you read aloud to your chlld
and return thls form to the school. Thank youf\
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) . .2 ‘CONFROL GROUP ' . _ :
o 'INDIVIDUAL PRETEST AND POSTTEST.. SCORES IR o ,;' N
ON GAT_E,S'—MACGINITIE READING TESTS ’ o :
. (.COMPR‘EHENSION). .
. Pretest‘ . “P,osttg_’.st‘ ; : Pr\etest - -"Pos}'.te‘st '
. N Js' | : N ‘
15 I A Lo 300 300 0
‘18 29 0 o e ‘13, ‘
15 . s T K 13,
.19 - — 23~ 16 15
12 22 ! 20, 20 -
12 ' 12 LA T o1s 16..
‘18’ 16 - | 18 17,
.13 22 10 16"
C 34 o e31 17 15
31 33 10 11 -
24~ 20 ‘ T 11
30 ' 32 Sobe o 23 31
1s. 28 18 19.
15 20, - 8 15
T 14 16 15 s
19 25 13 30 .
1 | T T 1300 .
19 3 9 18 .
18 3227 . 11 S 12 e ;
T 17 5 SETh :
32 33 0 ' L :
-3
: S g
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CONTROL GROUP o

e

INDIVIDUAL PRETEST AND POSTTEST SCOR.ES' )
' ON GATES-MACGINITIE: READING TESTS

Co L (VOCABULARY)

-PRETEST

POSTTEST .-

- PRETEST

"~

. POSTTEST - '

" 29,
30

32
o

27

e
275
32

43

37 -

23 .
42
33
- 41
44

21
148

3L

33%

T 40
32,

350

44 |
40

32

2T
.34

32
47

47

35
47

38
33"
43
36 -
a2,
46.
30

" 48.

.48
.24 )
8

A 14_f
izz"f
27. . -

25
16.

24
18,

47

.31
22

22

20
18
12
14

o

20.

44
32
17
23
37
28
32",
28
30

. 46
.32
. 32
25
32
24’
25

22

D

21

.“22_:k\

o ___._.
B e e
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EXPERIMENTAL GROUP

¢

'~-INDIVIDUAL PRETEST AND POSTTEST SCORES
ON GATES MACGINITIE REAPING TESTS

(VOCABULARY)

PRETEST

'POSTTEST,

" PRETEST"

BOSTTEST .,

38"
32
44
34
30°
32
43
42
48--

.491.

39 .
33
45
48

‘Y%fflt _,47

A.D B {
Co 43 g
Co44. '
IV N
46~ '
4
39,

33

. 43
47

"»4-6 .
- 44
- 45

" 23
40, -~ Ce

B2

." 46" Ton "’- ) 26

3d
oy

36,
‘23

32
26 - °

3

16
18

. ,'?35'
1. Lo

22

19 - -

43
39 .
w0
46

S 31

. 34
&
.40 -,
.26
ca
42
.22
19
45

7 24
39 45, i .
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