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. - o ) Abstract - L ot - e
’ I ~ The putpose of this thesis'ie to propose a themqtic_ ’ .

R

organlzatlon df teachlng llterature .to students in the -

junior hlgh schoob. It is: suggested that because -of the:

nature of the 12 - 15 year old student, who is encounterlng _ T

11terature for the first .time as an academlc subject the v

thematlc approach best utllizes hls natural CuflOSlty and

——

encourages the enjoyment of therature fOr its own, sake. T t" !

~

2 The: nature and functlon of literature as it’ relates S ;j
v L - Al - - '

to the young reader is ‘explored, and a deflnltlbn of g ‘o ;

~\ . . \l\ R I

literature as an 1magi%at1ve experience 19 suggested " An T~

LN

exposure of thls tbpe to the world of llteratufe would
enable the junior high school student to relate to the
- ! ¢ v . N R .

. . . Y . - . o . -
7 aelections in a.manner that is more motivatiqnal than are
other tradltional arrangements o P

' The tradltlonal methods of teaching 11terature are

~

compared to the themat;c arrangement, ‘and a means -of .

1mp1ement1ng the thematlc model is sugqested. The

N - " »
development of a particular themé 13 also offered as ‘a

¥ . .sample of how the themqtlc arrangement_could beoutlllzeé

within the classroom. ' oL ‘ ’ ERE o

~———— - s ] . T - - v
- N v ' .
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j' .. o Thelpurpose of this t lagis is to present axmethod of

v teaching 11terature tor junior high school students that
provides motivation.to read. and an opportunity zo explore )
'various forms 5f writing.unde a common theme.' The initial o
. m6t1vat10n forlthe pro;ect was prompted by the recent

’

PN 1ntroduction of a'litera ure nthology, entitled Threeholds,.

Loy \ e

“in. the junior high literature programme., The course i$

» " ” - ~

divided into three distinc ;years of 1nsd¢uction, Grades 7,

N : s‘end 9, yith eqch-grade ha ing its Pwn.text!and related

msterials, The co-authors of| the anthology have compiled

SeiebtiOns‘of'traditional'and contemporary literature,

including a’ large percentage of Canadian content. The
\
N 3 selections znclude works acrosé various.genre8 .and are

organized ﬁn a dnit and genre agrangement.

Y f 1

Within the Teacher e Guide accompanying the :

2 ' - 1 K

Thresholds seriea An 1nitial ‘ttenpt is made to present T

VY

*“Themes ! e an-alternate -appr: eqh to‘the prOgremme. " This

ae

conaiste;mainly of presenting from‘eech book .approximately

five to thenty broad'themes t at‘mightrbe developed. .This '

e is merely a list of the-selec'iona in the text that cbuld
[ .
. conceiv bly fit under a particular theme or t0pic. At thiq
point no other development is‘conducted \ RN {
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Teachears who are faced with the task'of implement&ng
l 4

' 'thls new programme should havellthe o/portunlty to examlne J “ -
methods of presentlng the literature.- By observing the _ L

- _advantages of various-course arrangements, 1nstructlonal [ ..

- 8

y Il_st-rategles, an} examples of how to ;melement a particulari - »

?

. $ N
,brogramme, the indiv1dualtteacher could apgroaah the new } . : ?

N {nb'course with more confidegce.‘ e o A 1» ) i.
. \.'._$ - The writer suggesta that- f¢n many hlgh SChJol students

. * g /.

! ful ‘This’is frequently the result of being expos;

1Ipotpourr1 of 11terature experlences whloh do not qkovzde Blm

. i
LA ‘ . the experlence of literature ‘has not been, rewardlnz or e&gm}— : S il“-
: . b

d to a

Twlth a gense of relevance 1n hlS llfe. " Tha-end product is K a

)all too often a high school qraduate who has lmttle desire to T TR

L ";.‘ Xead for easure. - ' T ) - . -

“It-is Buggested that_there is a‘grucial'ﬁoint in the .

Ce , . 00
W e%ucatlon of a-child where the llterature experiences g
! 3 . v ..‘; s

oo encountered determlne to & great gxtent the perceptlons that - A
w11l be formed for a 1ifet1me.. Phyalcrans 1nt1mate that th

frrst “few yeals.of chxldhood determlne a child d percepﬁron'

,;—”'.' ‘ . of‘hrs self-esteem as a result of experlences with patents.apd,

2 E family. In like manner, the wrlter feefeﬁthat the frrst years'

} " ' L]

of rterature stud , .the Junror-hl h ‘school’ ears, also . N
4 9 Y { :

I t .

Ixmpress upon - the mlnd of the chrld'his 11felong perceptlons| . .

of thls experrence. Therefore, the manner in which -one
’ approaohes the ‘task of presenting thlé first taste of the

we e : ’
T . llterary experience must be examined in a th0ughtful way.
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-7 The writer feels that students in junior high school

would‘benefit from a stu&y of literature which emphasizes

a Thematic approach. Thi's 'is based upon the nature of the

R »

.
twelve- tp flfteen—year old who LS belng lntroduced to

llterature for the flrst time in hlS acadeh1c career. The»,
,‘ o

method of prEsentlng the course must consider hls emotlonal

response to the llterature he encounters. it 13 suggested

th&t a thematlc approach to llterature best uses . the natural

u.b.
'ulnquisitivengss and seanoh for ind1v1dual values th§t~15

»

‘prevalent among students ‘in the junior high sﬁhool Identlty

. ) <

.
B o

-

w1th 1ssues thaEWcan be arranged thematically in the literature

programme is a natural 901nt<of'entry\to the study of
R ‘ [LRY . . ‘ . . .

'lftera?ure. This interest cah be fostered with the édvéntage

of thematic toéics(thaﬁ\can be suited to fné indiviBual needs

of each stu&ent By -arousing student 1nte¢est in” a theme,
NN
the motlvatlon to pursue the issue may be Lnstrlled.

) It can be argued legitxmately that stundents also

. N

'requ1re exposure to llterary herltage ags well as llterary

T &
criticism in their ;iterature study, however, the writer

believes that the Elrst objective of the juhlor high schobl

-3

llterature programme should be to arousé interest in and

provide enjoyment of lIterature for ltB own .sake. A perusal

" of The Reorganized High SchoolJProgramme ‘of studies also

indicatea that such crit#cal stuady lS provrded later in the

/

student .8 career. At fhis pornt, for the year 1983-84,

céursés are offeredAln the senior highAschool in Literary

é"'.

a

¥ 4
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@ Heritage,_canadlan theratmsek Folk )‘.’.itera re,’as. well as _ :
A . . ;
» two‘éourses in Thematic Literature.- These courses prov1de ! N
. the depth- of study that will be needed - but not at th&jurf:.o%\ !
. i . PO / . ]
high .school levelr , ’ : , N \4
- . . R . , ; . ; .
The task. of the writer is to present a me'thod of > |
’ : : o
J_mplemeptlng the new 11terature pr”ramnie whlch is of most .
. }
Y 'beneflt to t e young readers at the jun:Lor hi\g\h schbol level. - _':
) Thls 1nclud a study of the other org‘am.zatl.onal arrangements r .
- 'preaently utilized‘ arguxng the advantages and Alsadvantages T TN
- s ‘ : R
of each. as- well .as demonstrating how the. thematic approach s S
{ .
- can be succesafully J.mplemented J.hto the new l,iterature prog;:am ) ‘
c ' 4 - . . ’ . . I't- I
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s REVIEW op‘Rth LITERATURE
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, - \'/ 3 Al\\ “\ . %
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#7 | CHAPTER II . o
]
!

-/ : - S . PRRIN
’ A.Definition of Literature -

et

.h true’ descrlptlon of the tetm 1iterature has remalned -
3 . . e

elusxve for centurles.‘ Even in the preaent era, llterary .-

theoriﬁts,'haVing the advantage-of viewing the hletory of- u?

llterary development. have not proposed a defiﬁitlon whlch ’

l"’l

satisfles all joa.nts o'f va.ew.. Webster deflnes literaire as . ‘1

“wrltlngs 1n prOse or veree, eSpeclalIy wrltlng havfﬁ .i» . ;::-”'”-:

excellence of form or expressmon, and expre551ng 1dead of X - ../iuf
permanent 8& unmversal interest.“ TheAOxford D1ctlonary

refers to llterature as'"wrltlng whose value 11es in beauty o ,/

of form or emotional. effect." Each'of theSe sources suggests ’

a deflnltiOD of llterature whlch, although geneqalxzmng the:

>
« L

\/rdomaln of l;teraturel falls to provide a meanlng whmch the ;

. teacher can u ize w1thln the conflnes of the llterature f]" N R
. Class. ', . . ’ . l. , . . I . ‘ A;-..‘. . . . . 1

I ’ -

o The wrlter sug s that in order for any lmteraturer

programme to be‘meanlngful, the nature and functlon of the

.%o . ' . ! .

term llteraTure must be dellneated in" a concrete, understand—

N
able manner. When one comes to grlps with the knowledge of:

T

what 1iterature ms, and what it does, then the dlrectlon 0%3 A
%' s
the litetature programme and ‘1ts method of imPlementatLOn can%’\ .

be more sensfﬁly'ungertaken. ‘ . -: . S A 4
s ) . ) Ll L ’
. .. \ o , . ‘ LN “

o . . ' i ..
S - . o . . .
. 5 .
e » .
) . g * . 4 B J .
- .. . L . o,
. o
N .
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It is the hope of the writer to define-Titerasure in

‘e terme\of it& appllcation to the 1iterature class, and to

v

w

>

W
-
4

[

j"p
A7
[ ’ [

3

}

» crafts on~the other (Wellek 1978 19) . ' 2

-

s

? s
' suggest” some 0of the functions that llterature performs in our
[ .ot

' students' llves. From thls knowledge it may be pessmble to _

~ A ]
percelve a means of xmplementlng -a programme whxch w1ll most .

w7

benefat the Btudent of llterature._ o v T o
- . -l o - ¢ .
. : - . .
; N Iy . '. o A , . v . . N .
. oo Historical~Dévelopment : o, >
. L “(' s do C-w
- . To und?retand what 1itepature is today, one shOuld

probably atudy 1ts derlvedameanmng as it has evolved over the o

ceqturies ‘ In the 1700'8, literature émerged as llterary
culture,.erudltlon, or slmply knowledge of the classxcal B
languages (WelleL 1978 18) . In the early 1800' "llterature"

referred to all the wrltlngs ‘of a count:y or perlod (Poflack .

’

1965 F)q It lncluded wrltlngs of erudite’ nature, hlstory,
0

theoﬁbgy, phllosophy, .and even natural sclences (Wellek

tv1978x19) ' In recent generatlons the term’ “11terature has

been specxallzed to a new meaning, and euggests that many

> "

people have become consciOus of an important -divigion within
the entire 'body of'wrxtlngs (Pollack 1965:9). v;ry slow1¥,
the term was narrowed do¥h to what we call'. today imaginative\
li€erature" the poem, the tale, the play, in particular.

Thls is a.process 1nt1mately connected Wlth the rise of

aesthetlcs, of the whole eystem of arts which, in older timee,

was not blearly‘aet off from the*sclences on the one "side and

o
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[ - ¢« The Ability to ‘Use Languagg- h

. ' IA modern definition of literature must 5% concerned

\ N N . .
/ . with the abilit to use 1énguage——the abrlity to transfer -

{ sodething of experxence lnto symbols, and through the
S?ll& medlu.m, t_ok share experlence (Condon 1966) . A
X

¢ oo 14 ery wofk;is,bne in which language, through using old
words in'establiehed wayé, fnnctibns ab‘a’unifled verbal.

' gesture, the occasxon of an experience that can be qepeated

.only by repeatlng the w0rk verbatlm, because the WOrk ds a

.

: whole, ln 1ts orlglnal unlty, deflnes an experlence

(Sparshott 1978:7%. . . .
therature is' not.a ceded'messaée which has, to.be

decxphered but rather it lS a’ pleasang and satlsfylng Jo

structufe or, composltlon ln whlch both reader and wrlter

experlence pleaSure Ln each vxcto:y over. the dlfflcultles

of exact expre851on, in each percebtlon of truth about the !
v . . ._ v .
human condition (Taylox’ 1981.6). . ot :

- . . ' <3

. An Imaginativé Act ° s ' T e, \
. . ’ o ' ' - ’ _. v . .
’- ‘ . . ',
therature ‘is easentlally an lmaglhatlve act, that

. s K
ia’, an act or the. qrht#f 8 lmagLnatlon in selectlng, orderlng,
\ .and lnterpretlng 11fe experience (Taylo 1981 1) LIt 1e~the

'unverifleble moment by‘mement statement of an event (Gray

b PN P

’ 1975’141) The quali N or nature of the wrlter ) conception-

and understanding of the experience ia expressed by the

' complex etructure of the worda that he or she q§§ates;
¢ Py B ' . _— B s Tl

' : . ‘. T D T B
. s ) L . ., A Y ’ -

- »
ws . . s




—’emotions (Sheran l926 3)

Literature also has to do with joy and creativity,

.it'expands our

A}

pain\and human growth (Barrett 1570:7).

unlque and personal lives by maklng our own the great variety
’

of human responses ég the cosmos 1n that never\gndlng personal
and general struggle of free wi&l aga1nst necesslty (McMasterv
1977:6). It reflects hopes, joys, desires, dlsappohntnents,
‘and frustratlona of people everywhe;e (Tfump and Milier 19?9:
- 88) . JLiterary art is conorgte, synthetical,‘and'creative;\it
makes ” 1ts prlmary appeal to the aesthetlc sense- and. to the:

k)

It embod;es a -distinct method of

knOWLng that nelther phllos0phy nor the g%plrlcal sciences can

‘provide. ‘ therature makes the quallty of experlence concrete
for us and allows us to examlne 1t within an aesthetlc frame

(HlllOCkS, McCabe, McCampbeli '1971: 167) It.helghtens_our

‘.

A"perceptlone, takes us momentarlly out.of our own necessarily ",

restricted’sphere-and permits us to see with the eyes of
Ay ‘
another. It breaks down the physlologlcal and splrltual

barrlere among lndLVLdnals and gives us somé - idea of how 1t

feels to be another Berson CHlllocks et al.. 1971 167) ‘ '~

‘N

R -+ . The Function of Literature
Ly . . . y

e It hasibeenlstated that 4ome. of the functions of )

‘iitefature are- ’ L . e :

3

) " to expand vocabulary, to improve

“,  skills of expression, acquaint: = ¢
©_oné with 1iterary forms and thé
characteristics of literary periods.

v & . » “

v
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> "It can widen knowledge of past and o g
: present, acquaint one with foreign
lands, péoples, and customs. It
can introduce one to the world of 3
ideas, broaden the vigion of life, .
hglp shape beliefs, clarify and
define attitudes and ideals. It
. @an enhance imaginative faculties.
It can glve a better undexstanding
- of the univdrse, oc1e$y, fellow man,
. and oneself.’ It can give pleasure.
o~ {Knapton & Evans 1967:4) .

v

i Hope‘fuliy, students of literature derive _many of these

beneflts from the:.r experlence with llterature, however, for
]

v

students flrst be:.ng exposed to the study of literature, it may

] Y

be pr;esumptuous to. expect most of these. reSults 1n1t1ally
Some-theorists aay tpat llterature cannot be studiegd at all.

'We\can only read, enjoy, and ‘appreciate it (Wellek and Warren
X . . . . <
1956:15) . For the pur&@es of introducing students to the
U N - /
complexities of literdature, this statément may have some

» -

integral meaning for' us as teachers. The best thing a-work of

~

l;\.texature or any other woxrk of art can do,6 is to provide the
™y

experlence of 1tself as a \work of art (Knapton &?ns 1967:6) .
The more ‘one reads llterature, the more likely it is that one

w:ll be able to see hlS own inner llfe, attitudes,. and emotions

as normal, or at }least duplicable in the lives of others, and
accep!:a'bla in many contexts. By portraying human éxperieﬁpe,

¢

most 'cl>£ £}3e world's mimetic art reminds us.of ourselves, and

helps us to be human o{r at leas!:_‘t':o 'recognize_our Dbrotherhood

with other people (Barrett 1970:12). - _ T
A work -of literature ‘dolee not neceasar‘ily' glve us

accurate information about the‘way life is actually l;.\'red‘;

[ -
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.d0ul$-le mask is just a faée-—‘a’}‘iuman f({c_e. This may be the

‘rather, it causes us to recognize truths about human

existence through the direct presentation of selected
ex?érience,s (Taylor 1981:2). Instead of tellir;g us abput .

e . . -
the way people_ act and feel, i}: involves uS in these actions

and directs our. reaponse to them. s

°

Like every human belng, each work of llterature has
its J.ndund*l characterlstlcs, but it also- abares some . ’
comﬁon prOperties with other worksf\f art, just-as every .
person\shares traits w:Lth humanxty (Wellek & Warren 1956 19).
Thls-may be the )qeauty and simplicity of ll_terature s functz.J.on,
especially for the young', as well as béing a means of

rnota.vgt:.on for the teacher. 'I'he greatest llteratur% presents

ran wearing the two conventlonal masks, the ng.nn'J.ng and the

weeping facé that decorate theatre proscenlums. " Behind the

¢ -

<

irony ¢of all great literature: it is all. so ordinary ("Réxroth

AN « !

1968 ¢ 1x) Of the vast number of books that have been wrltten
for over 500 years, a small numbexr have survxve3 because they
share the, most simply defined characteristn.cs. Tt is usually
szid that they deal witH the archetypes of human experlence, :
with c_haracters at once concrete ana .uhj.versal, with events

A

and relatiogghips that are invariant in the lives of all men

A}

(Rexro% "'1968) .

-

’
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Literature as Experience

It 18 not the responsibiiity of the English .teacher (
3 .

td impose ideas and values, but to help his studénts undér—
sStand how-lﬁnguage works; c;géitively, affec;iveiy,:and '
aesthetically, so that tﬁey can‘examine the vgiugs tha@ are.
conveyed and shaped byvliterafure} and can usé language to

. formulate, synthesize, and evaluate their ohh.vélues;

(Hillocksﬁet al.; 1971:11). ,The function of liferature in

.

this prgcea;ﬂis to provide the e;perience for thé reader, s5ﬂ
thgk he can acknowledge and respond® to the essential truths
that underlie the surface fea11t§ of the literature. The
pdrticular actlona, characters, and setthes which the author
choodses constltute the subject of the work, the’ surface
meanxng, in fact (Taylor 1981:3) . : The theme of the work——that
is, the abstract xdea that the subject matter exempllfies—-is
also part:ag the meaning. A th;he.cannot exist in.a work of
1iterdt:re without the vehicle of subject matte?, and it‘is in
the' relationship of oée to the.othérlthai we See the truth
'Ehat the authoraimé at. The literature teacher attempt to'
fulflll this function of literature by involving stude ts in
the experlenee as frequenti; asg ‘possible, exposzng then to the
inventive imagination of others, g0 that they may lear to

-respond to the experience'gs uniéue individuals. and a: fellow

. ' L]
human® beings.

i
]
)
!
{
1
1

,M;ngu__iiﬁf_m;_,__me_

~ .
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Selecting the Literature Arrangement -

The manner in which a literature programme is .

structured and the method of presentatlon of such a programme
¢

has been, 5and contlnues to be, an area of cons:.derable

controversy. Each method -of presentatlon has /11:5 advemtages
!

and dlsadvantages, dependlng upon the learnlng outcomes that

one percelves to be irnportant £o’ the student S:.nce no. one
,"-"/

llterature prog::amme can achleve all the outcomes‘ posslble

from a study of 1£terature one must weigh the beneflts of .

eac% before the best method 1s chos’ The function of -the

_particular 11terature programme, what sjone hopes to acha.eve,

must ail.so be identified prior to selecting the more suitable
approa‘ch.\ The organization_‘and presentation of the programme
siaould recognize the impoeeibiiity of presenting all 'literature,‘
orx eve_n most literature, to students. The answer “to this
dllemma rests with the selection of some 11terature, based -
upon th.g crlterla whic exposes the student'to selectlons that
will be of most benefit to his literary experiences '

i The choice of literature programme depends upon the

kind of study with which one wishes to involve students.\

literature is to.be viewed as a means of understanding the\tJQa

- soclal milieu, the emphasis of the programme may be on

cultural 'snt‘udy If traditional themes and toplcs that occur
again and again in all literature are to be the emphaals of
the programme, then literature may be viewed as a humanistic

study. Concern for matters of‘ J.J.terary form, struct\xre of

%
-

*
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literary genre, methods of characterizatiop, gnd imagery and
« e . . o :

symbols, could reflect a need for a course emphasis on

N ) .

literary study. Using literature as a means of reflecting

on experience to provide opportunities for student writind

or creative

W .
may enable literature to become a stimulus r'Jnv\

writiﬁg (Bailey 1981).
Each(ﬁf the foregoing perspecti es views literaturé
;n:a unique manner. Yo single literature course'cah;achieve
"all the aims of 1iterature} and it is the currioplum planner
_who must strive to select that programme which is. best suited
to the needs of a partlcular group of students. “‘ , ) (
It should be acknowledged that thé ability to perceive
literary vélue does vary gréatly,.both in historical time,
and among readers in.any partiqﬁlar epéch;‘iq fagt, it varies
from aay to day in the expgriehces of any reader (McFadden
(1578:55). Wﬁqt one wishes for the student must take into.
accoﬁhtkthé natu;e of the student at tﬁia partibuiar'time iﬁ.
his or hgr life. Tradltlonal methods .of approachlng the
eachlnq of llterature atteﬁpt to prov1d§£the best'of some
aspect of llterature, be it apprecmatiOn of one~§;:;2tural
herltage, an unéerstandlng of the hlstorlcal implications of
llterature, or the' aesthetlc lméllcatlons. It has been said 1
that one réads literature for hhree interrelated and over- _r“
.lapping reasons.: (1) for pleasure‘ (2) for information of a

klnd not available in ‘an encyclopedia, and. (3) for a means of

sharing our cultuna;aheritage_(ﬂobk & Evans 1982;126). Thése

\ : . N P
v . h ) .
. T




invites aasthetic readi

. of study: what to include'and what to excl

motivations are part of the rationale for presenting

o

- .literature programmes which emphasize different aspects afy

I8

the study of literature.

- Whatever the method of organization, the.literature |

course should expose the student to "literature", as opposed

to mere rpadipg. Literatpré is always affective, gives\an

author's .personalized interpfetéﬁion:ofllife, is ciearly and

stri;ingly.wtitten, is:‘n a\kornfof iégting inférést, and /
Jg'<ﬁéok 5 Evans 1982:184) . Mere

reading, on the other ﬁand} may be utilitarian or affectdive.
If it isvutilitariai;iiglhaé'the primary_;;rppse of providing
infog;ation. If the reading 'is- affective, it will lack 53;“
o; more pf the qualities which pertain to the definition of

literature (Hook & Evans 1982:134). )

The spectrum of literature is $ vastﬁand myriad area“
u

e-from a liter-

_ature coirse provokes considerable thought. It has been:

arg@ed that nothing in pfin; can be excluded from literary,

study (Wellek 1978:16). Literary history is identified with

the history of civilization, for which, of course, pictorial

or 6ther material records unearthed by archae?logists sexve
} . t .

"as legitimate documentation. This broad definition poses a °

dilemma for the literature teachexr, who must decide what

literature students are to be exposed to. The time restraints

alone restrict the B£Udy to what is often referred to

'uniyeraally as "great" literature. One certainly cannot




-

but it rarely hands down formulate® judgements and s

N

prove that great literature makes its readers better, plore

civilized human beings, but one can claim that by broadening

1

pupils' horizons, ope cah\hope to make them ﬁbre enlightenea,"

discerning, and tolerant\{a!anéilQBZ:Gs). Literature,
. . - LT . ‘
whe;per great or not, can reyeaﬂ alternatives, not simply

‘in the use énd‘interpretation of| language, but in pdssiblé

outcomes of action. Conversely,;it can provide suppo;t}
confirmation and reassurance. The reader can confront
in

problems at'once removed:aﬁdt' elatlve safety. Whll&'

’

rerSlng to make unregalistic claims for llterature, one can

still agtee that its significancelfor pexrsonal values, “for
thé width and depth of an individual's mind, and for his
growth as a thoughtful member of society?'is self-evidént.

Literature -has long been held to instruct and

entertain, but the instruction has never been in the form of

. tidy little objectflessons which can be summed up in'a

period (Taylor 1981:5). If works of ‘literature continue to

instruct through vérious.ages, it is becayse living .

) . ' »
experience and not abstract information is communicated.

Literature suggests a sSpectrum of values, even of attitudes,

\
. a

conclusions. The reader not only enters into the experience

of the action and§%haracters as it oldg, but he is also

left to his own conclusions and evaluation of that experience,

M \

of its truthfulness and relevance to real life.

Literature has the perr'to shape thought and

understanding. The vicarious experience it offers. is a

»
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subtle and .powerful forcekih building the character of a

nation and itsg people (Curriculum éuide for Intermediate

‘ Division: English 1977:3). As a record of life angd

experience, literature represents the . best expression®of
N ! d : '

"what men-and women have enjoyed or endured, have, done and

have dreamed of doing. '

s

13

'To'preseﬂt’thesé fécets of literapufef'an& to expése
young.readers”tq/ihé.giperiencg'qf literathfe, various
organiiational’me?hoé§ of ;fudyipg tﬁé'litﬁ;@ture have
traditionally béen\uqillied. _Eaéh of Ehe methods aptempté
to portray a riéh instructional and aesthetic exposSure to
the literature salected. Each encourages the $tudent té

respond to, -and value, the-literature., Nonetheless, eacg
s “"\r- ) o .,
method only emphasizes somg, but not all, of the richness of

the literary experience. For this reason, none of the methods

of presenting literature will fulfill all the functions of
literature. study. Their unigue characteristics employ \

advantages for certain aspects of literary stpdy, but, by -

their very nature, methods impoke restrictions on what each

’

PN ] .

can accomplish. They are béét utilized when consideration
is given to the particular needs of the studeng\?nﬂ to a
. A

knowledge of the emphasis that is to be pléced upon the course

of study. L.t e

Several of the more common ways of ‘organizing
& .

terature for study are:

li T
] :

(o 1

—~d
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1. Organization by ge r{e
2. Orgdy J.zation b ‘chro ology. ’
3 Organlz .
4 OrganJ_zatJP etorical awareness .
5. Study of a si & text, or author, in depth.
. 6 Orggllzatlon by correlation.
7. Or?jm_‘?lzatlon by “theme.
c _@'f (Rodrlgues S Badaczewskl 1978: 5) g
— . ‘ -
' © \—- ‘

Organization by Genre

The mold into which a writer poyrs his ideas and

. experience is a genre approach to liter_éture, with eac‘h

differing genre--short-story, novel , play, ‘poem;-having a v
unigue structure composed of those eléments commoh to that
particular genre (Hipple 1973:877). The teacher of English

who employs this definition of struc;.ture as the foundation

of an approach to literat'(xi‘e{,-zt‘eaching first concentrates

with his students on the identificatioh and classifiaat@on

‘of elements within a work, with the -eventual outcome to be

the correct categorization of .the work into one of the types

mentioned above. 'The very fact that a course is limited by

-

‘generic boundaries imposes certain goalls on the course;

otherwise', why would reatricti?\s to ge re .ba irhéos!ed? A
course lmltegi to the short story must be concerned wlth the
study of: llterary formm (HlllOCkS 1972) Many }:Wentleti}
century ¢ritics seem convinced that the gtl:udy of .genres is
mainly_usef\ul as an aid for undexstanding how particular .
works came to be wxitten, and tends to be read by particular

‘ .

M e e
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writers and readers ‘(Hernadi 1978:192) . However, no one is
likely to take seriously the notion that the mere posséssion'

of the traits by which "éenre" is defined is sufficient to:

'« guarantee the goodness or value of a work, except in those -

cases where the defining traits are themselves evaluat:.ve or

1n“t_"he weak Sense in'which & work may then be said to be a

‘good example' of its kind (Reichert 1978:74) .
- There are many. advantages m approachlng the study of

literature w1th the purpose of exam:.nlng its form.. Perhaps

e ef among them is its rela*tl.ve concreteness, (H:Lpplehlgn 77') R

e

an J.mportant :Lngredient in a field whose students often seem. -’

AN

: , 0 .
prone to become lost in'what they regard as its abstractness.
A~ spcond useful purpose served by this approach to the
structure of literature lies in its facilitating tHe process

of literary 'anélysis in that the same criteria can pp applied

to all works w:.th:.n the genre (liodrigu’és & Badaczewski' 1573-6).

This enables a comparison of works of dlfferent authors who
use the same medium (Hoo}c 1972 139), as, well ,as improvement
of evaluative judgments by comparing and contrastxng genre
(Rodrigues & Badaczewski 1978:6_) .

' Another advantage of the genre approach resta w'ith‘-

the'possibiiities of historical examination of literature

. a\g\students trace the develbpment of literary form .(Aﬂipple

1973:77). The teacher can also inorease students ',.motévat#on
- \ .
/

to r\ead literature by substituting genres that happen to be
less appealing to students at the moment with othex genres

tl*at can sustain, their intergst.
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The disadvantages of teaching literature using a genre
approach must also vbe weighed in oxrder to- measure J.DS accept-

ability as a method for 4 particular programme. Tt should be

/

remembe.re‘d, that very few students are vitally interested in- the,
study ‘of' fc&m' per se, and when a 'teacher attempts Ito sustain .
this approach over an entlre year, interest"levels can .be _

/dangerously low (Slmmons, Shafer, & Wes‘t' 1976-75)"- Stucﬁents

may begm to view llterature as. the study of literary

2 »

.characteristics rather than of the consideratio’n of ideas,” K

aesthetic enjoyment,'or ways of gaining greatexr insight into . °

oneself and others {Rodrigues & BaQac'zewski 1978:6) .

.

In pursuing a genre approach, students may not acqm.re N

any idea of the whole pattern of development of literature
(Hoo?19?2:139) , and the spec:.al insight a .poem may give ag a
result ;f metamorphic mani ation of language ma,y.:neve_rl be .
tevealed _if? the Student cdncentrates ‘u?o-n‘ p‘rose d‘lohe .

(Rodr:.gu s & Bada'c\zewski 1978 6). The same may be said about

all the enxes. ‘ T0p1cs and thgmes of identical nature’ are to

be founci ,{n all genres. /reachers should enable studer1ta to

‘realize How each partlcular genre adds a spec1al dimen‘sion to '
. " . . .
the perception of a subject or theme. : N
.If the tedcher s purpose is to teach the unlque

qharacteristics of a giveh genre in order to encourage

'.stpdents to *read rhore within the genre%r to develop the e

students’' abilltles evaluate aspects of that genr:e, then

the development of genr@‘ ttadies may be justlfied. /’

9
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'that some of the readlng that 1

. availeble to us.

o

beComes~rétﬂer mundane and mbnotonous nnless tauqht'by a
dLstlnctly dyndmlc 1Adlv1dual" (Slmmons, Shafer, West 1976 P

14) % A more*SEIlous problem lies in- the: level of 1anguagé

’ «

‘of works typlcally tauqht eafry in the year. Partlcularly

)
Tin BrltlSh and Amerxdan surveysL thas 1anguage 1s the most

] N .
remote from the understhndlngs anq_gggerlences of the S

. students who must Wade tHrqugh rt ,fThu ’ there 'is a dadqer

dlff;Cult dust be done earlyoln the year and pOSSlbly without
-
adequate readlness (slmmons et al 1976;24 T

.. In chronologlcal methonlogles teachers often feel '
4

a- compulslon to “get thrOugh" the literature _As d result;

'they rush through the selections with little consideratmon‘

/

©

-.fqr the value of studylng e'work in depth or branching out

. .
‘ ’ 4 . B ~

‘on kangents that may excite and iﬁvelvelthe students (Rodrigues

4 . ° ) < R ».>\' .‘ - " K
&.Badaozewéki 1978:7). ' This danger may~resu1t in the -

llterature c0urse being reduced to a course in 11terary

>

hlstory [Hook 1972" Rnapton & Evansal967) ‘: )

[y
[ 4

A 0ften in chronologlcal'grouplng the llterature that -

B

is selected ignores the input of minor;téQgEoups to thq o

nation as a whole (Rodrlgues & B;d;é}ewskz 1978 9) Beeauée

\

the work of mlnoritlesiwas ofken }gnoted in the past,;ouly

v . P o .
the,iitefature and viewpdints of the dominant groups ate

L]

) Ny

If the. teacher Wanhs studehta to develop a)sense of

G o

11terary history and thus be more aware of the heritage, and

if tbe teacher realigee that the-students“‘sense of literary .

N . . NN -
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Organization by Chronology ' )

One of ‘the basic reasons given for education in any. -
society is that it preservds and passes on -culture (Redrigues

& Badaczewski 1978:6).. In that respect, the study of L
llterature based upon a chxonologlcal pattern is essentla\u B

' at sometime during the eduoation of an 1nd1v1dual. Through

.

' ‘ ) hl$ studylng llterature chronologlcally, the Btudfnt can

becorie more aware 'of the heritade which has” brought us.to the L

. ' " K . : — . ¢
| " point where we Are today.

' > )—‘ v ’ ' )

. : .For the teacher, the advantages of teachlng llterature.

' . —_—

chronologlcally lnclude the followlng. Chronology, s;nce 1t . - v

. -

follows the_lnexorable calendar, affords the most oraerly plan .
' 3

‘of proqedure,(ﬂooh 1972:l39). There is no denylng that the .

’ > [ 3 n .

orderly commends-itéelf to the student and there is no surer {
way to hé.orderly than to - proceed chronologically Afnaphon

| ’ . &'ﬁvans 1967'30) The 1nf1uences of history--lncludlng the . ' Ty

L . N W‘ .

o L history of lanquage as well as the hlStOty of polltlcs—~can

e

be relahed to the llterature of the tlme, and vice- versa,
' using a &hronological approach, and- tho potent151 for

1nvolv1ng all the humanxtles.gxists, for music and other art

forms can be correlated with the llterature (Rodrlgues &,

Badaczewdki 1978 6). » -

)

*‘”’Chronologlcal orga ization, although ‘a time honoured

> - rng

. approach, has some obvious draﬂgacks. .1t is not :too pOpﬂiar. T

g .:- with clasaes/of adolascents. . The era-by-ara approach o >
I ;‘ ‘ "typically features a group of old standby seleptlons,‘and ;
4 d . t - - , e ;
‘ \ . B P 1
. Y - . - ‘I\( . .
’ 1 < T ’ .‘ ‘ ' ;‘ .
. N o . . ‘ a
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history may be skewed bygéﬁé circumsﬁances of both class

-

‘time and historical selectiohs, then the chronologicgal

approach could be of potential worth.

[ .-

'Organizafion by Topic !

¢

Toplcal organliatlon is- 51m11ar to thematlc organiZ1

LR

ation in .that a great many dlverse=se&ectlons can Qe gathered

4 . .

under, Qne heading. ‘The topdical organlzatlon differs -from the’

thematic 6rgénizatiOn in .its breadth of coGerage.!_ﬁ‘topié is

S

broader than a.theme. encqmpasslng many gélectlons 1n a f0rmat;

'

‘that may be ‘lpoger: than the. themablc approach. - The crucxal

dlStlnCthn &s that ”tOpic" as a devLce for Cl&BSlleng seems

o

only ;o ldent;fy a category in lmpersonal, nonrpommittal

] ' s

‘terms, whebeas "theme" seems regularly to inQolvé*personal

o

\

attitudes).emotions, and gualities (Knapton & Evans 1967:61).
There are adGantageq,in\a;ranging;a literature course

around toplcal headlngs.\'Rather thén-hqving to be certain

-

&hat thé selections relate closaly, a8 one would have to do

in the thematic’ org@nlzathn,lﬁﬁe teacher can select. . .
i . ’ b . o -0 .
particular works simply because they illustrate the topic,

Y .

;s ' .o

. and hot'Becauae they are necessarily'cbmpatible. UFor

jlnstanceq a toplc coule deal thh war or satlre or ‘even with

1 p
something 80 vague as "ways of commpnicatlng“ In EBsence.
“a topic 1s a label that 'is broad enotgh to emcomﬁaas much

b . ’ ’ .
* literature. ' :

O amn 7 = -
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Tbéics can b& adjusted fairly.easily and rapidly

to match the .sometimes ephemeral interests of students. ‘
Current events may spark-a particular interest in students

and thus eliminate the need to motivate interest in a

M »
subject. Fads may a¥fso lend themselves to such self-

motivation.
The disadvantages of such a loosely-stxuctured

approach to literature should be obvious. The srructure is
» o . -
. , ’
often so loose that comparisons' of the works for the

~purposes oflatudying authors' crafts or the relationshios‘ * 4/
~ of ideas ng hot pe easy to make. The unique value of a _
gi;en selection may be subverted in dn attempt to consider ' -
.\it as another element of the topic.. Teachexrs must not lose
toight of the inérinsic value of ahy selection. '
In deneral, the topgcal arrangement may not be so
appealiﬁo to, teachers that they select it witho;t any

further consideration of the reaséns for teaching literature.

v X .
In an attempt to0 find material that will motivate students,

teachers may be willing to ignoré more important, long-

) - . y
range reasons for studying literature. Nevertheless, having

PP -

.a group of students highl? motivated by exposure to a toplc

of current interest may be the first step toward involving

[

then more deeply with literature.
. 3

The foregoing are three of the more popular methods N

Tt M e s ——
-

by which llterature programmes have traditionally been

presented. Other groupings of literature have included the

\

<+’
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-

. . ’ . 4 .
study of a single text in depth, organization for rhetorical
!

awareness, organization by Lorrelation, and organization by

mode, as well as combinations of some or all of the various
methods. Each method has advantages which enhance its
desirability for use in the classroom. Equally important,

each also ‘possesses disadvantages which restrict its scope

for classroom valué.

e
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- CHAPTER II1I -
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THEMATIC ORGANIZATION OF LITERATURE
4

<

N

Introduction

»

. The writexr suggests that of all these approaches,

‘the thematic presentation of literature possesses the most

desirabie characteristics essential €o a programme of
ingrodﬁcfory litefaéure for students in the junior.hiéﬁ
school. Like each of the other methods, the thematic‘
approach has restrlctlons imposed by the nature Qﬁ\{ts
presentation; for example, the extremely broad focus of
some courses (The Nature of Man) suggests profundity but *
actually promises auperflcﬁillty (Hlllocks 1972:63) . /whéle
this accusatipn does certainly pertain to the topical
approach to literature, -a sequentially ordered thqu would
arrange the focus moré pointadly to.allay the charge of
superficiality.

Ohe of the.?entral weaknesses of thematic organiz—
ation is the choice of good books for the wrong reasons and
the éttemp€ to Bqueéze thém into an inappropriate theme
(Broten &_Donald 1976&29). Sometimes bélectioAE are chosen
not because of their \quality, but because they pertain to a

certain theme '(Hook & Evans 1982), 1In aaiver to the charge

that in a thematically arranged approach the student misses

some of the classics and is exposed to "inferior“‘literAtu e

(¥4
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(or non—literatufe) simply because it fits the theme, one .
might say that no'single‘book will save a student, ‘help him
gtoq’up, or teach.him the valua?le lessons of life; the
habit of careful and thoughtful reception and transmission
of communicatiop concerning values is possibly the éost
valuable skill our students will need (Spann & Culp 1975).
5 :An argument against theme teaching ﬁas beén that it
ténds to distort»éhe meaning of individupl'works'bx
e ph&sizing certain aspects while neglgcting others
(Hillocks, McCabe, McCampbell 1971:226). A tﬁeﬁé should be
so designed that it en;bles’students to get at the central

significance and the.organizational principles Of’the works

it céntains. This objéction implies that tha reader shoulad

‘get everything possible from ‘What he reads. To do that he J/£;>

would have to understand everything about reading beforé he

reads anything. The idea also results in practical failure.

>

When a teacher tries to squeeze every bit out of a work, the
A

‘work and the @ghdents "die" a slow, agonizing death. One way

of giving coherence and order to the vast array of stud%ﬂt
! = )

personal experience is to take a theme and, dependent qé%n

its complexity and the pupils‘finterest, to baae"lessqné on

‘ N

it, exploriné by a variety of approaches many of the facets. *

over a-period of days (Stratta 1970:250). But in order to

give some opportunity for this coherence and order to emergas,

the teacher will need to have considered beforehdnd the

complexity-of tk’theme, then to decide which aspects it




/

* might be.fruitful to explore, so that some of the central
. .
issues of the theme are raised for discussion.

L

If students?ére constantly exposed to thematic

-~

studies of literature, it is argued that thg¢y may not
develop evaluative criteria for any particuldr genre or
have a his;oricél awareness of their litgrary heritage
(RodriguesI&-Badaczewski 1978:8). It is suggested here
that at the introductory level of.thé junio} high school
literature should be studied for its own sake. The
Reorganized Senior High School Programme does offer courses
in‘th; exploration of genres and'literary‘herigage, and the
writer feels that senior high school is the time when this
apbroach tQ literature should be utilized. At the judior

high level the major concern should be with the experience

~of literature.through the arrangement of‘thmes.

o
[

Advantages of Thematic Arrangement

The advantages of a thematically centered approach

to teaching literature are viewed most clearly when one

\
his l;fe. The studen

considers the studentéijneeds during this important phase in-

from twelve tQ sixteen years old is

~becoming aware of who hijié. He is learniAg-how he differs
from others. He is.feeling ﬁhe.first pregsures of adult»‘
responsibilities. A8 he matures, the student accumulates
igdeas, fears, questigns, hopes. Hé admires heroes. He

craves action. He dreams of how he will react in a crisis.

h ]
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In this welter of thoughts the teacher recognizes age~old

themes—--the concérn’fox man's relationship to other man, the

response to crisis, the need for a code of living, the love
6f‘adventure and laughter, théldrive toward progress, the
search fo;/ideas'aﬁd Euccess,*ﬁné the guest to know one's
own self (Dunning 196§)£ i .

Wheﬁ these themes are the acknowiédged subject
matter oﬁlthe eourse, the student must almoét certainiy be

interested, for these are his own deepesf concerns. He

finds that in the context of these themes, reading, writing,

speaking, andhlistening have a purpose: to extend one's

s/

knowledge of the theme, and Eherefore, to widen the student's

/
view of himself and the world.

Among other things, the literature lesson is the
maeting point of all students' experiences, the point of

integration that makes them meaningful (Britton, Martin,

. Rosen, 1970). 1f this is true, then an important role of

the litera@ure teacher is to provide opportunities for the .

ekploration of experience, gb that the pupils can begin to
evaluate and order them, in order to understand them. I€

an important-part of our work as teachers is concerned with

helg;ng our—students to a deeper understanding of themselves,

with developxng in- them a sen31tivity to other people/;s
individuals, w1th helping them to -an understanding of, and

coming,to terms with, their environment and the times they

’

live in, then ths thematic approach to literature is.to be

welcomed, even encouraged. : n -
I'd

"
\l

\
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When a 1ite;}ture programme begins with people and
ideas rather than literary pat£erna. types, or histories,
the teacher can more effectively involve sﬁudents‘
e&periences in the reading_process (Judy 1974:137). By
presenting literature td students first of all as an
interpretation of life--as a record of youth‘and age, hope

L

"and disapppintment, effort and defeat, love and hate+-one
places’ a :gF

ong emphasis on theme, on the human and éociel-
meaning of literature, rather than on a-technical pre-
N w

pccupation With form (Guth 1973).
i . t !

*
’

Objectives of Laterature Programme

It has been stated that the wide and varied sources
I of literature must be taught primarily for ghe folld;ing
reasons: " ,
(1) Students need to redd literature fo£ pleasure ;nd
personal involyemené; to help .them find Qheir identity.
(2) Students should read liC®erature to extend their ability
" to camprehend and manipulate new concepts and thought
felationghips. ‘
(3) Students read,liéefatuxe to transcend'the ‘here ana now'.
(Palmegp 1981:61) ' .
Specific objectivés of a literature programme shéuldv
'i?clude the foliowing:
(1) Stuaents should experience literature.

. -4
(2) Students should be encouraged to respond to literature.

. A
DR P




— .
(3) Students should be endBu}aged to value 1iteratth;
(Curriculum Gside for the Intermediate Division:
. English, Ontario, 1977:82) )
Further, the goals of a literature teacher should
include some or all of the fbllowing to a degree;
(1) To enable thelgtudent to have falth in reading as a

means of solving some of his problems with life and

leisure - (Lee 1973:95). \ . AT

-

(2) 'Té-help yofing people understand themselves thrqpéh the -~
language and literature activities ﬁhat we present to
' theﬁ...thrqugh literature young people may gain these
flashes of insdght wﬁen they see that others‘hage faced
thé\;amp probleﬁs and have felt the same way about them
(Stafford 1967:6). ‘ |
(3) To enable atudentg;to exgminé constantly the interaction
béﬁween peOpie to see how‘they livé‘harmoniously, or why
they come into‘confliqt with each pther,...sbitbat they
o themselves will not be confinedlalwiys oxr completely

within themselves (Stafford 1967:6). °

A common thread exists througheut each of these-
objectives for literature, a consistency.in-what each would
see students derive from a study of literature; that is, a

desire to expose students to literature for enjoyment and

the experience it portrays. For the junior high school
studen: specifically, a concern for values has been one of
the fost successful ways of getting students involved in

li;efature the way they are involved in.life-—questioqiﬂg,

r
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reglecting, probing, wondering, and somgtimes repelling. |A
litefature programme which uses language as 5 vehicle for <
exploring the problems and dﬁestionssinhérent in the human l
-conditiep Appears to be one of the most valid as well as the
most practical approaches (Spann & Culp 1975). A pefceptive f
teacher observes éhét adolescents are attempting tp‘develgg

‘ values in a confusing'world. A Eqé?atiqka;proaéh to 'é;:;:?
literature gives them.ah oppq?ﬁuhity to.integréte all, of the
languaée arts in relgtionfto'a'theme, as-théy.do in real

life. ‘

The study of litérature pla;b a central role in the
thematic approach to literature. \By design, the theme
approach fosters student involveﬁent by emphasizing the
literary work itwqlf (Trump & Miller 1979:87). When the
students dinvestigate the work §nd its ielationship to the
théme{ they are in fact identifying its relationship to
themselves. Thus, the major emphasis of the Bhematic unit -.

‘1iea in the personal response of each student to his or her
own Qork: It provides a direct opportuhity for the. student

to explore the complex relationships between art and -
experience, and to see in literature values and insights

that not only validate and make real his immediate experi-
ence as an individual, but algo places that éxperience } /-
within‘the tfadition of his own common bifthriéht as a

human beiné {(Cameron 1980:60). The .thematic' approach can

link the literature with the society that fostered it.

\ ) A : N
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‘not of primar& importance"” (Trump & Miller 1980:87).

32

It can/pelp to foster a sanse of place in students (McMullin
1971:70). -

A thematic unit is dominated by neither historical
nor formal characteristics, for “"although these éharacter—
istics are important to the study of literature, tﬁey are

>

Students 4o .not wbrk to find how a particular l;terary piecé//

‘fits into an overall historioal survéy, nor do they try to

determlne the formal aspects of the work. Attention is
focussed on the work 1tself, and what the author has to say
(Hillocks 1972; Trump & Mlller,lQJQJ.

B Thematic grrangehénﬁs_of literérure provide the
stimulus for motivating'students'to.read more}ktheréby
enhancing the qualxty of th@ response they make to llterature
(Experiments with Themes 1972); There is dlso prOVLded
oppértunitiés for‘teachéraltO'make adjustments for individual
differences in their classrooms. (Senior High-Language Arts
Cﬁrriéulumﬂsuide 1982, Alberta: 66) . é}/gté very nature, a
theme allows the £eacherJEo group clagses .in a variety of

ways (karpinkq, Spavour, wEétbury 1972). No reason inherent
in the i;proaéh dém&nds thdt. students alr read the same work:
rather, they can come together in the common study of one
theme as it is exére&sed in several works (Hipple 1973:85)

The theme at its best achieves a balance between the looseness

of topically—arranged courses and the rigidity of genré-based,

approachea, providing a Baense of purposa, a circumference, and

/
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Qet allowing a variety of interpretations of, and responses’ - X

“ . o .33

¢ @ 2

to, the subject (Evans 1982:193).

* A thematic programme ¢an also make the students A
familiar with, and aware of, the different forms of .
literature, deepening their percéptions of the signifiEanée
of different structures (Eiperiments with Themes 1972£2j.

It catches and sustains the pupils' interests; it mogévagés- &

them in their tritical reading; it gives the pupi@ﬁ exposure ;

P

to different kinds of literature and can be so designed as L

e e A edlab e

to give them also a knowledge of the differences that can bé
perceived between writings of différent periods and different ) .
authors; "above all it contributes perhaps more thhn‘any '
other method of te;ching can db, to the personal develop&ent
of the pupilg“ {Experiments with Themes. 1972:3).

Frequently, emes are explored iQitially at a level
which is too abstract, onsequeﬁtly.inhiﬁiting the pupil' -
from engagind in the éxperieﬁce (Stratta £370:é§0); Of%en
it is better to delay introducing a writg&n text, uﬁpil : _' R
&nterest»iﬁ the theme has been quipkegéd. Once this has ﬂ
been done,‘%}terature éan then provide its own special way &
of extending the‘pupilg' explorat%&i; ‘&hem tic érganiz§£ion .
is a'valid means of bringing ‘student to‘reigénize that-
théi; only avenue to the unigue experience gach work offers
is a.dihcriminating regponse to the fepdering itself (Murphyr ¢

1968:179). All students are capable of imaginative. entry “ ./ﬂ

into ‘the experience merely Because they "are” human, and B ,
¢ . . . . .

v - '
becadse they have had“many exper%?ncea (Burton .& ‘Simmons, ed.

-~ ’
. ' )

. R R . : ' -
\ ' . ) N -
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1970:94). Tne problem is to relate the experience recfeateé :

, 1

in the work to their own experience. Just as the literary
arsist expresges emotion indirectly through the work, so the

reader must conjure up experiences in the general fleld of

‘emotion reg{esented for it is only occaéionally that the

reader's actual experience closely matches that reproduced

A_ln the work. The teadher who.can genenate 1nterest 1n the

.\ -

. theme by motivating,the students through their own experience

will permit‘thre imaginative entfy to‘litereture to occﬁr. T

v, . Bl

The teacher may not be able to teach Lmaglnatlve entry, but

- he can certﬁ;nly promote lt. The thematlc Selectlon ét works

1

which offers a legltlmate chance for the student to use hls

experlence as the touchstone for 1mag1nat1ve entry, and helps

the student think about his experlence in connectlon ‘with
those recreated in the work, fosters that motivatlon to

pursUb llterature. The thematic approach to literature
o - .

‘furnlshes the frame work of meanlng within which the student

\ .

can ‘explore the ideas of others, try on- ang try out . these‘
Py
ideas, and accent or reject them (Barr & Theodore 1974 49)

Such a framework unlfles and orders tha.study of.1deas sol'

’ ' ' .
Rationale for Theme Teaching }
.\4 ‘

¥
A ° .

' - : : : -
Given the argument for tha advantages.of a thematic-

arrangement of iiterature, a rationale for theﬁatic teaching

is necessary, based upon one’s perception of literature in

_general and the junior hlgh achool student in part;cular.~

- 7
8 N . . o

that questions can be generited and meaning the;eﬁy'ékeatedx'

™ — -
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‘ (1) Literatuie'ié important chiefly in that it yeveals

‘
o ¢

truths about human experlences : .

. f , (2} In onder for students,.partlcularly yoanger opes, to

o
. o, A -
. R :

understang meanlng in llteqﬁture, the experlenCes

‘described must be'within.thg-realm of their

. ' ‘ A . Y oo '

coln rehénszon S IR T . .
o @ . p ¢ St ' \ v b
' (3) . The clbser=the relatlonshlps the teacher can,establlsh.

» “ N 4 3

between that whlch has een\presentea in llterature

i

« , L ‘and that whlch_can bﬂ experhenced by.the students, the,
) d N

-

K i better chance‘there is of giV1ng emphatlc mgqgizg,ﬁo-

@

S the se{):t:.ou stud:.ed Conversely, the work that

.t déscrlbes éxperlences ramote from the llves of the

v 3 , < “ A -~

readers may cause dlfflcultles in perception of. meaning .,
equal to the dlfficultles caused by complexlty of

v 4

structure. ‘
‘(simmcns, Shafer, West 1976;75)

. _ A 1f one accepts tﬂ;s'}étionalq for Lhe_té@éhing of

. o "liﬁérature:'and where the tﬁématfc*app;oach ié-ﬁccepted as

L (/f‘ | a means of. accompllahlng the ob;ectxveé of the programme,‘d

' . ~ the lhleldUQl teacher may, by asklng the following questions,

N
-




(3) Is it neither so broad as to be meaningless (i.e.,

"Manklnd ), nor Bo narrow as to be unnecessarlly

B ! 1
llmltlng, (i.e., “Dragons")°

, (4) *Can teacher and pupils compile a selection of material
th;t is adeqtﬁ&?
(5) Does this theme have a bakticular significance, for
pupils in this locality?

. . ) t

"(Evans 1982:193) i

Selecting a Theme

With these aspects in mind, teachers using the
‘thematic approach might well begin with a theme of general

and continuing 51gniflcance. This they should do at the
»~ ~
outset of lnstructlon. before any works are read. A close

observation of the themes available indicates that study

—~—

and discussion of the literature which dea®s with man's
. . ‘ y
inner nature, h$s‘environment, and his relationships with L

.

.othér\human'pefhgs, must help thé growing student to be

. made aware ,of himself as a pérSon, and one more capable of

7
] < \
~ - .

aaapt'mg to the real adult 'world with all its difficulfies

z,

band prejudlces (Experlmenta w1th Themes 1972)

g Themes may be suggésted either by a piece of 'cl\ j

1iteratureA9r by a coqelderation of one of the serious _
. ' " SN [ ' -
problems confropting contemporary. society. Each should i

be an,i'ssue in.human experience with. which men have .

concernad themaelves through the agas, that is ﬂtlll of
R . (e B r

(. ®)




- concern today, that hopefully holds some rrlleaning for all
members of the class, andl that is capable of being under-
stood,: in varying degrees of depth, by all members of the
class. The teacher's premise shquld be that:

(1) It is of general interest. .
(2) Bl1l students have some notions concerning it; ahd
(3) further knowledge about it, through reading and,~"\
study, should be a v;orthwhile venture. ' E
(Sin;mons, ghafer, véest, 19'76:76)
Once a theme has been establa.shed, it must be

‘equately supported by literary selections that are readily

available. The teacher canymix poems, short stories, novels,

plays, essays, and all the other genres in a way that stresses

that basic concern of many different authors for them samne

>\\ theme (Rodrigueg & Badaczewski 1978:3). Also, the teacher

\

\should anticipate the kind of discussion which is likely to

take place wy®n the class embarks on tha theme sEudyE‘ he
!

[

should also prepare the kind of writing assignments which

- ' A Y
will fairly represent and encourage the natural development '~

and exploration of the theme (Experiments with Themes 1972:1).

When properly used, the thematic approacljx can help to
solve thel vexing'p_rol')lems of differen;e in student ability
and can build on the 1rl\terests previously established

{Simmons, Shaferx, wgat' 1976:76) . More importantly, it can

Cemr

assist the student td think independently and critically
about his task of extracting inferred meaning from the works

. ~N .
he reads. Fully awara that the works have been chosen

-»

e
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because of their relevance, he is then faced with the

. »
necessity of ascertaining, by comparison or contrast, ways

in which the central issue (i/n the work per‘tains to the idea
already discussed. Thus, ﬁﬁe ‘literary selection can be
s'een in the light of past considerati_oﬂs and is no longer
remote fron.the a_tludent's intere'sts‘ /emd understanding. Hlis

>

- . 4 RN , R
search for related ideas becomes more meaningful-—1less

remote and sterile. Furthermore, it will be easier for him

to compare y&rks by diffArent writers and in different -
genres “when it ha n clearly established t_hat the :

selections relate, in some manner, to a common. theme. The

. . . N .
more the younger reader purshes this method of study, the
more he can relate past experience and discussion to present

reading, and the more aware he becomes of some of the great

abstract concepts in the human situation. .

Common Themaes

g

A perusa\l of the related literature reveals that of
the max:y themes utilized in literature programmes, most can
be classified according to type under several headings. The
themes that foll& ar)sot exhaustive but do provide an
indication of the“E/ends that seem to affect the seleffion
of literary themes for study in' literature classes throughout .
the world. They are choaen pra.marily for the Btudent in the

junjor high school;, but each can certainly apply to all

gecondary school students.

. AT e e e —— 7 ot




‘'0of Themes

Clasagification

Family/Childhood

- Childhood Revisited

- Search for Identity -

- School Lifé

- Coming of Agé in Canada
- Initiaﬁidn

- Memories

— Search for Meaning

-

Adventure/Nature

- World of the Fﬁture
- Héroes

- Frontier Adventure
- Science Fiction‘

- Creatures

- Myths aﬁd Legends

- The Supernatural -

- The Unknown

- Life of other Planets
4

- Historical Adventures

- Folktales

- Turning Points

- Tales for Teens

- Childhood‘

- The Generation Gap
~ Marriage/Divorce

- Poverty.and Riches

- Tradition vs. Change
(.

- Unsolved Mysteries
- Survivai

- Mystery and Suspense
-bEscapes ' f
¢ Animals ' i
= Human Nature , i

P
-~ Northern and Native Peoples

- Hostile Environments

- winter Brutality

- Small'ﬁorld of Anihar§
- Hot and Cold (extremes in . !

climatg)




i
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Human Characteristics

- Loyalty . kl - Emotion vs. Reason

- Friendship _ - Attitudés .

- Myself™ 3 ~ Courage

- Knowing va.'Feeling - Mirrors (of tﬁe mind)

- Human Values - Personal Codes

- Challengé; ) "~ Outsiders

- Points of View ' - Wisdom )

-!Reflections . ' - Beauty.

. , A \ w

‘: 5 C = Love )

Society f

- The Ciass System - Crime and Punishment

- The Black Exper}ence ’ = Independen%e vs. Conformity l

- IndividualAvs.IConformity - Pluralism vs. Mepting Pot ;

- Minority Literature , - The Media . ?

C Y

- World Literature - Quebec Literature in f
Transition i

’-rThe ‘Exodus’' Theme in -~ = Images of Biculturalism ' ,é

Black Literature

- Urban vs. Rural ’ - Soclal Problems ’

- Black Search for Identity

- Women's Search for Identity - The Street

]
{
!
Games People Play ‘ i
|
1
}

- Patterns of Social Class ' - Advertising

- Women in Canadian Literature The Poor; Dispossessed;

" the Immigrant in...
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Themes that can be applied to seYeral headings
- War (and its aftermath) - Journeys
- Wark - Success
- Alienation; | - The\Immigrant Experience
- Literatufe and War . - New_ Land; New Language
- Humour ' ) ~ Patriotism \
- Death , j , " .~ fThe Sacrednesé of Life
- Good arg@kEvil - Nonsense
- Sounds - ' [T Prejudi&e
- The Five Senses - Mdments of Decision-
- The 'God is Dead' Concern - Makhines *
- Struggles ' Vb
- Conflict -
' * Man vs. Deity _ . - h

* Man vs. Nature - o
*) Man vs. Man
* Man vs.. Himself

- Isqlation

The writer suggests that each of these classifications

is subjective i nature and could, of course, be grbubed.

v . -
differently in any number of ways. The point, however, is
. & ;
not how they are classified precisely; xather, it is merely

to hlghlight the obv1ous fact that thematic arrangements of

‘Plterature concarn themaelves with the human experience in

its many and varied forms.’ The student exposed to this form

.of arrangement must almost certainly gain insight into the

-

w




+ future, as well as the desire to.knqg how others in society

42

complexity og huhan relationships, and, through his reading
and disgussion of the selectioné, become msre aware of
himself as a human be?ng.

The four classific®tions selected caﬁ be utilizedA
by the concerned teacher‘to expose students to the world

of human values by dévé&oping_the curiosity'that js already

1eed tO know

present in the junior high gchool student. The
oneself in relation to others, the qoqfliéts po_éd by faq&ly
relationships..tﬁe need to dream and.‘to fantés%ﬂe abou£ tﬁéb
feel and ;hink,:gre necessary aspectglof thglgrowing—up
process. Béth.intprnal dilemmas and exteraal conflicts can
be éxperieﬂced and discussed in the pfivacx of the classroom.
The student can be guided towérd a realization of Lhe
differences and the similarities that exist aﬁong all humans

regardless'of time and place.

Developmental Relationship ot

\

.

If one examines c}osély the four categories chosen,

. a developmental relationship can be opserved among them.

Beginning with those concerns that are most pexsonal for .the

- student, namely, himself and his family,; the thematic

literature programme can free him to examine himgelf - in the
light of characters presented in the literature. Personal
fears and confliots can enable the student to discoﬁer more

about himself and his fears and conflicts. This initial

*

— P e
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literature experience motivates the student to learn more
about himsélf in relatfag)to others.

: From the exposszé of individual }deas the programme
then leads the student to an examination of thd world
outside thé¢ walls of his own home. New, and sometimes,
startling ideas are’ presented, but through the privacy of
the mind, the stugdent: can experi%pce in safety,lideas that
nay néed #o be discussed, medi?atad upon, and internalized

over and over. His peers uﬁdoubtedly will have experienced
. ‘ ~ Y -

similar fears; the advantage¢qﬁ discussing the ideas within
l - 4

¥

discovers that others have similar problems and gueéstions,
and he may be motivated to express these feelings more

candidly. ey

.~

o)

the confines of the classroom is one of shared emotions. He~

A e e




: CHAPTER IV

DEVELOPING A THEME ~—

Introduction

At this point the writer offers one theme which is
developed and presented for use iq the junior high school
literature-prbgrame. The intent of this thesis is not t6
develop the themes complete_‘ly for the CI#@ON teacher;

. rather, it endeavors to defnoiastrate how a th‘é_me may be
compiled using the content initially provided by the
Thresholds anthology and other av\ailablematerial.

Each literaturg teacher possesses the 'v'ital aspec;t

needed for any successful theme--the personal knowledgd of

his own individual students. To presume that one can

prepare themes. for all students at the Grade 7, 8 or 9 level

‘ia\ to do injustice to the principle that thematic arrange-—

fers one theme merely as a sample of

. ments make literature relevant to students.
The writer _OE

) Il

how the content available may be implemented along thematic

,guidélines.' It is intended to assist teachers in planning
thely own students' themes, rather thamr to impose a.set
programme. # ’ '

By observing the manner in which this particular
theme is arranged, with a rationale, core materials,

commentary cof SQcratic quesiiona for the teacher, as well

—— =




as sample assignments and evaluation, it is hopedFthat
teachers can base their own thematic arrangement on the
model presented. Developing their own themes in this
manner could enable teachers to guide sl:udénts toward
those concepts and ideas which will be of benefit t;: their

literature experience.

Themey, Making Choices (suitable for Grade 7 students)

Rationale: Studénts_entering juiior high school invariably

N

must face the trar\sition. from the security of
: 5
childHood to the uncertainty of the adult world.

They have many fears and concerns about this

’

phase in their lives. This theme will expose

the students to selections which focus attention
) ‘e -

on the dilemmas of decision-making.

Objectives: (1) Given that the student has completed the

theme I"Making»ChoiceB, he will present
in written form his knowledge and under-
standing of the decision-makin‘g\ process.
His answer will ix:xclude the following

LN

‘ ) points: ' ‘@

a. decisions are personal acts.

b. they areygenerally difficult to make.

c. many factors are invplved in the
decision-making process.

d. -dacisions frequently involve other

people.

e
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(2)

(3)

(4)

accomplisfied with 80% accuracy. .
eLms studied

‘will read the selection silently and

.

e. detisions should be made cpnsidering
the consequences. o .
£f. many decisions are made be{cause of

sense of duty, or responsibiiity.
’ |

For each of the points concernlng ?ECJ.SJ.OhS,

the studex;t will make referen ?@\a

selection from the theme's co material

to support his statements. ThHis will be

L4 N
Given a list of 10 literary t
!

from the theme's "Core Concepts énd .8kills, "
the student will write a definition for each

with 80% accuracy.

y

-~

Given the name of 4 literary terms (i.e., ]
conflict, setting, climax, and plot), and

a previpusly unseen selection, the student

identify the use of the literary term in
'l

VoL

i
Given a toplc for discussion whichiis f

the passage.

generated in class, the student willfact
as chairplerson for a discussion g;‘(j)up of
3-4 students, .He will record the boints
mad_e‘by his group, and report orall}lly to

&class in a 1-2 minute summary-of his

" group's discussion. .' N

[§
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(5) Given a topic for research, the student *

will use the re50u{ces available in.the
? achool library to gompile a factual gritten
report. The re;ort will consist of a title
& page, a table of contents, an introéuction,
information, and summary. A bibliography
will be provided. The student will?achiéve

. | . .
- a grade of 80% on this report. /AT

1

Introducéioﬂ? The role of the teacher in"this theme is of
ﬂéjpr'importance. His task is to gqi@e.the ‘
students toward the key congepts which will,be'y/
encountered during the unit. ' He attempts to
piéﬁide a literary atmosphefe in which the

process of decisfon-making is examined from the -.

. following points of view: ' . i

tvd

- A decision is ultimately a personal act.

- The decision mg&e may be easy, but more often
than not it is a difficult one.

- The making ®f a decision_involvgg many factors
which can influence the .individual.

- Decisioqs'frequently involve others. o

- The coneequenceg of a decision must be

“considered.

- Decisions are often made ﬁapm a sense of duty

or responsibility toward someone else.

- rjj./'
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3 " . ’ -
' ’ , ‘ It's Y0ur'ﬁove: Decisions for Discussion,
' ¢ 10 min., colour, 1972. |
T}iai By Fire: 28 m}n., colour, 1971.
: ' ) ' ‘ v - The Right to Live: ‘Who Decides? i?Amin., )
- colour, 1973.
. Core Concepts and Skills:
. . s ) ) N )
The following cOncepts will be encountered during the
unit. As fhis-will be the first introduction for-most of the
\students,:teacheré should ensure that_ﬁertieeht concegﬁs are
. ° discussed f}eely;and,thorohghly as they arise in théhqourse,'
of study. - | ' | l
- NS _
satting - . essay’ climax poetry .
biography’ ploﬁl 2 fiction , : main character
rhyme . cogz}ict non-fiction folktale o
narratar piose short story mood
g L : T
X Core Skills: ((As,déscribqq in éheek P Cheek, 1980).
“I. Reading Skills )
5 ‘A, Compreheﬁsion Skills ’ 2
ll Ident%fy stated main idea. h
\\,' 2. ‘kemembgr éeqqenée 6f evénts.

3. .Identify character traits and actions.

4. Draw .conclusions,

P
.

5. Summarize infdrmation.
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. ; ;
t a Overview '
) Al
! Time: 4-5 weeks
- N

Core Materials: K Thresholds l: Out and About. (King,

- ' LeDrew. and Pogter, 19823.

Poetry: * The Road Not Takenu~ (p. 3)

-

- o The Mouse that Gnawed the Oak Tree- Down. (p. 183)

. ’ e CQOk.'S Bi‘oak. (p. 281)

Al

Lé : ) éhort.Story:\ , 'Courage and Farewell. (p. 409) -
| X Sun;ise on tﬁe Veld. -(p. 376) _ SN

.The Red .Sweater. (@5 276) - -

. ) Essay: ., .. ‘enﬁ Hdége;fs R;de with.Deéthiiﬂgp.‘335)

;' - o . " The sSeh was alling Me.' (p. 320)
: _ _ AN L . SR
1 _ Folktale: How Finh Won His Father's Place. x(p. 226) -
' / . . ‘' _openin ; Liéeratuﬁe'of Néwfo
. . p gs: , y undland and
- : AR HE S
S a . v Labradog{Book 1 (Ncrman, E. !
i . ‘ . .

¥

. : - " warr, J., and Goulding, R.? 1980). -

vy ' - -

/. short story:  Sea.FeVek. (g T) - .

-
/

b

T : A ‘Quick Nursel He's Cut Off His Foot. , (p+ 19)

& ) . Essay: o -__to.Mark(%he_bccésion;"(p. 11)
o ‘ * Doryléads: (Major, K., 1974), e
short Story: ’i‘h% Boat Builder. (p. ¥88)
« h S ) ' ’

e, . Flime: (dbverﬁment:of Néﬁfouﬂdlqnd'andl,

<

Aﬂif O @'“' S ' Labrador, Division of Instruction)
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Reference Skills
1. Use dictionary. o~
2. Use encyclopedia.
3.” Use library card catalogue.
Organizationel Skills A~

1. Develop outlines. .

2. Take notes during reading.

Specidlized Study Skills

l. Use table of é&nténtst glossary and-index.

N 2. Preview, skim or scan materials. . - ¢

A}

3.. Adjust rate according to material and purpose.
. . v .

4. Use}éppropriate study techniques such as SQ3R.
I—, . > .

,Oral Communication Skills

Group Discussion /;)

1, Act as cﬁg}rman of a group discﬁséion.
[} '\\I
2. Act as recorder of a group discussion..
3. Present orally the findings of a group. -

4. Use notes to Summarize main points of discussion.

Iugiviﬁual Presentation
1. pPrepare an oral presentation.
2. Answer gquestions réiaea by class. )

[N
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I1Y. Listening Skills .
1. State the main idea of a selection.
2. Listen to a tape/record for mood,

3. Summarize the sequence of information presented

N
=

in a selection.
. \

IV. Writing Skills

1. Compile a written report that includes the
following: title page,‘tab;e of contents, .
introduction,  informagon, gummary and'bibliogiaphy.‘_

2. Summarize information.in own words.

Additional Resources:

¢

Juniorkﬂigh Novels - \
: The Sawtoofh Harbour Boy.
Banner in the Sky. '
Lost in the Barrens.

4

’ . Presentation

Making Choices

!
L | MATERIALS N " - PERIOD I
- - . - ,
. The Road Not Taken Have class read poem
Chalkboard/Overhead idépendenﬁ&y.A Teacher then

reads the poem aloud. Discuss

AN

poem as.a possible decision
) : that was made.. What is a-

"decision"? What is the nature

C e s

I

~
- e 1 n

Armm A e pp—



Beuny 4

I

» e

52

¢
of choices? (The pros/cons, the
consequences, experienge,
hindsight.) Let the class
discuss some of the decisions
theyAhave made, how they decided
upon these choices, as wéizyas
some iﬁbortént decisions they
will eventually -be méking in

,
their own lives. :

Note: The purpose of this class is to introduce the .focal

point of the ‘theme--the difficulty of decision-making.

4

Divide the class into sSmall
q£oups.. Have them di;éuss and
répﬁ;}/@n the wéys in which
dec;sions are usﬁally made.
Include possible §équence$ that
are followehj—seeking advice,
welghing the ‘éonseq.uencesz
determining what is right for
you, and so on. Point out that
ultimately the final decision ‘
must rest_Qith the indiuﬁﬂu;l,
and that "that" makes all the
diﬁferen?e. -

End class with a discussion

on the important 'ingredients'
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‘ of a goodldecision; logic,
+  courage, the ability to éee
two points of view, weighiné the
consequences, deciding whatfis

b
right rather than simply what

you want.
MATERIALS 5 PERIODS 2-4
Chalkboard/oﬁerhead. Review last)class and summarize
. . . _
why decisions can be diffigult.
o t ’
Point out that many decisions
are difficult because of internal
rconflict. Introduce the term.
Conflict: basically, the cgrUgdie betweén opﬁosinq forces.

Without conflict,- stories would not exist. Plot,

after all, must be concerned with the way in which

characters deal with conflict. The simplest form
of conflict is external conflict--a character
struggling against something in the’'outside world.

In interpersonal conflict the character's strugéle

*'is with another person.. And in internal conflict

the character must deal with his or her own

feelings. It is with this latter form of conflict *

~

that the theme is attempting to grapple. .

4
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The Red Sweater

54

Aésign independent reading of

the short story.. Have students

describe what they feél is the
internal conflict made evident.
Bring into the discussion the
fact that, in this confliét,

sacrifice is present. What

.prompted the boy's decision to

sacrifice what he wanted for
another? The idea of “compassion® '
shoulad eéolve from the discussion.

Have lhe class describe the .
boy's character from their
reading. Why do the; feel this
way about him? Intrxoduce briefly
the fact that a character's
personality may be presented by
the Wa§ that he acts within a
selection. Assign a character
analysis of the main ch%zgcter
for the next class. ' -

Have class relate experiences

of decisions Which involve

.sacrifice (mother or father

sacrifice themselves for their
children[. What does the

willingness to sacrifice say




MATERIALS

.
-~

Cook's Brook

How Finn-Won His Father's

Place

The Sea was Calling Me

g e -\ e a
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_about a person? Must sacrifice

always be a factor in decisions?

PERIODS 5-6

Use this poem to point out how
other people, particularly our.
peers, often influence our
decisions. Is it braver to do
sbmething dangefaus in front of
our friends, or to refus;\tq\g?
it? Discuss current iﬂsueQ in
stuéehta"iives (drugs, aﬁhdy,

curfews). Have students write

a journal entry about 'secret

fears'.

Discuss how an individual's
g;ckground‘influences his making
décisiong, Do we oféen make
choices based upon a sense of
duty or responsibility? Assign

reading of.tpe short easay/folk-

tale in light of this discussion..

Have the class find similarities
between bégﬁ selections. (Wit}}'B
both the characters, béckground
dictates-to some extent- how they

have acted) .

‘l

Tl AN v A et 4w P
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MATERIALS PERIODS B-10

Note: At this point the themé should be well established.

.Students should now understand that making choices

demands much ofﬂthe\individual. Decisions can be

very difficult, and are the result of many related
N factors. It is now time to @(pand the theme and 5,
N explore how the consequences of decisions are also

importantjand how they affect the lives of characters.

A Sunrise on the Veld - In this shbrt'étory we see ‘a
I yoﬁng boy who goes hunting - )
- every morning, a carefree child
who sees Ehe.activity ag an
adventure which makes him strong

and independent. When he

|
\ f encounters death in its harsh
4

s V. i =

/ : and brutal form, he .'becom‘es
. '_aware'qf life without the -

' . ' innocence of youth. " . :

\“[, ’ Contrast the boy's mood at /) !
- the géginning‘and at the end of i

the sEory{: What accounts for v

this change? Hodais he now

"different? Discuss the effect i
of discoveri a the frailty of
life on the boy‘s’ﬁunting in the

»

future,




b o .

- - m———

MATERTALS
>

The Mouse that Gnawed the
Oak Tree .Down

Hans Hugger's Ride with
Death

Courage and Farewell

Sea Fever

Quick Nurse! He's Cut

Off His Hand
To Mark the Occasion

The Boat Builder

4

The boy decides to go off by

57:

4

/

himself to think about what

happened. Why does he gg by

himself? What decisions might he

decisions?

make? What might influence these

AN

“Discuss the effect upon our

decisions of disc&yering some

harsh realities of the adult

world (money problems, divorce,

handicaps). " Does this knowledgde

make us stronger, and capab of

making better decisions in the

futpre? What about the
consequences of making decisions

without taking thought?

PERIODS 11-14

L)

4 ¥

.
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Films:

Present the films selected for the theme. (Each
film dramatizes different aspécts of the decision-making
"
process.) Use these films to generate discussion about the

_ difficulties of making choices, the consequences of

decisions, and why certain decisions are dependent upon many

.

factors. ' '
The class discussion should serve to moti ate
studghts to explore the next selections with greéter'insight

-

concerning choices.

N

Note: Allow the next few periods for student explorétion in
> small groups or independent study. Assign the
selections and ééructu;eraQ assignment to be written
dr presented orally.

) .
Sample Assignment Questiong for Independent Study

‘ilg In “Bans Hugger's Ride with Death™ an individuaf
risks his own life for gke safety of others wﬁo are strangers
to ﬁim. From your own experience relate such an incident, or
Ifind one similar from your'reading during this unit, and
discuss the characteristics of such a pefrson. What pr;mpts
him to act as he doeé for complete strangers?

(é) In "The Boat Builder” an old man deliberately  {
degidgg to ehd ﬁis life. What are the reasons that promptgd
' L4

this choice? What effects will his decision have upon his

son; his grandson? Ia suicide -aver a reasonable alternative?

R SUMCEPSITIWERSE T e e

e
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(3) In "Courage and Farewell" discuss the factors

that made the mother act as she did. Decide whether you

agree with her decision and be pfepared to defend.your view.

Is it correct to hide the truth from people you love, for

.+ fear of hurting them?

N

(4) In "To Mark the Occasion" a man chops down a

tree ét‘the end of the story. What does the tree represent

to him, and why does he resort to this act of descruction?

Can you explaln his actions in terms of a"symbolic gesture'?

Teaching Ideas for Enrichment

(1)

(2)

(3)

Have a.grOup prepare a slide presentatiornr for the school
on their experiencéslwith decisions as applied t6 some
current issue (i.e., drugs aend alcohol). They would be
responsible for research, contacting the appropriate'_,
authorities (R.C.M.P., Drug and Alcohol Foundation) and

presenting the pros and cons of the issue.

.

Have a gfoup research 'Famous‘Decisiéné in History'.
Present them and discuss their effect qn the world toéay.
(John F. Kennedy's aésassination, Hitler's “Final
Solutién,"_Newfoﬁndland Confederation.)

Résearcb a famous person fho made a sacrifice for others.
Present a biography of his or .her life, discussing the
pérsod}s character, (Pioneers of Canada, Captain'.

Jackmah, The Jesuit Missionaries.)

e i
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(4) Prepare a "Career Day" for your Junior High School.
Have studﬁnts invite repreeentatives of various
professional and trade organizations to come to the
school on a particular day to discuss_ghe\gecisions
they may soon be making regarding careers.

(S} Conduct a debate: Resolved: That decisions facing
young people today are more difficult than those of

their parents. . . =

Evaluation " .

d The mdjority of the evaluation procedures in this
unit would consist of the formative evaluation of student
progress. The nature of. the instructional method, mainly'
discussion in small and large éroubs, would permit the

’

teacher to assess students on a regular basis. Oral

questioning of small grdbups, reperts frﬁm groups on discussion

topics, demonstrating written or oral understanding oé the:

core .concepts, would constitute the formative methods of

-evaluating students.

FPormal- summative evaluation would consist of one or

-

more of the following:

(1) Using a selgction thét has not been read during the

unit, examine*students’ understanding of core concepts
- - . .

‘.

and qkills. Have them define what théy understané a
certain term to mean (i.e., "internal conflict"), and,

using the new selectIoﬂ, idertify and discuss that

a

]
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literary term.

(2) Select a character from one of the selections, and have

students compose a character analysis, substantiating.,.

their statements with evidence from the story. The

I
character selectéd would be one from a novel, or other

. 7/
work, where the character's personality has béen

developed in some depth. 4

. ) i
(3) In eithet written, or oral form, present a bbok’‘review °

of.one of the novels frbm the }eadinq list’ Thé book .
one ) ~ 3 ’

_ review would include summary 6f the main events, a
discussion of .the main character, and a personal

response to the book.
re

(4) BAssign a research paper to be completed during the

-~

course of the unit.

&

Thig list of evaluation procedures is not ‘intended to

)

be exhaustive or inflexible. The manner in, which the unit is

’w Ll

taught would.provide the individual teacher with insight into

~the most suitable evaluation procedure for his par;}cular

class. What he deems most vallid for his group of students,

based upon the experlence of presentlng the theme, would be

- .

the best form of evaluatlon.

" ! ) Y,

Prior to suggesting ;ecommendatidns to various

educational organizations relating to the teaching of ,

< v 1 at

literature at the junior high school level, it is felt that

VAT

- ’:'i-}u_b
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f the junlor hlgh achool level, the student should be guidgp L

. - . \ . . '(“ R . .
" his education. By establishing an attitude of interest and : .

‘ enalyais at the senior levei of. high school

PR S q
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Bomle conclusions may be drawn concerning thef nature of
literature and -its desired outcomes. . ‘
With the many options open to teachers regarding the

arrangemént of course content, the literature programme may

L]

become & random sampling of the various approaches unless " )
sequential order-is impoeed. As’a result, students may be ° \\\‘ )
"thrust into th&’very heart'bf critical aﬂelyeis and literary
study befgre they have had an opp‘rtunlty to v1ew literature |

"as .an. enjoyable experlence. The.obvlous drawback to such an.
. - - d

-exposure to llteratugeils the bored and reluCtant reader that

«
{

/f frequently producea.. T el * ‘.? ‘ Lo

It is suggested tnat during the three years spent at

4
[
toward the Enjoyment of llterature for its own sake. Srpqe .

the formatlveiyears of junior hlgh ﬁ%lp to develop the .

. v Y
attltude one has for'iltefature, it is necessary to foster N

posltiye fee.l;.nga within the student at this crucial stage in

concern at tha junior high level, the student would be better,

" \

prepared \to pursue the more demanding ‘ﬁture of critlcal

- . The write: does not euggent that llterature at the g
jnnior high. school level be restricted to reading solely for .

enjoyment. Obviously, oertain formal aapecta of 1iterary

study will be introduced and studied; however, the prxme .

A

consideration should bé to encourage the student to relate '
' .\ . n. . L, | ;, -: 'i ' L o, S "JW




"ln the junlor hldh schools. Planning suitable programmes is

. N 4 .
are to-be served..

. hlgh school students, the establishment of the followrng

-recommendat;ons may be commancéd.

'courselarrangements, This aequence would establish a .+

- Y . | N
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-

to the literature experience and to discuss it uninhi%itively
with«his>teacher‘and peers._/&ne writer snggesﬂs that the.
most suitable method oﬁ‘eécomplishing this expeaure to
literature is tnreugh the arrangement ef a‘rhematiclguideline.
in order to promote suceeséfnl poeitive'literature
experiences, and, at the ékme time, to prepare students for
more in-depth l;terary study, . the Qriter suggesté several

recdmmendatiens to be considered.{ Of the many recommendations

that'copld_be'made,-only three are proposed. The writer .

- 14

believes that the reorgenizatﬁbn of the literathre'proqramme

at the'juniornhigh'levelgreéuires‘ﬁhe-coéperationnof three

edudational adﬁinistrations.bﬁer a-pefiod of severai*years.

v '

There are. no short term solutions to the prdblems 1nhgrent < . 1

o
a procesa that takes tlme, effort and conperatldn among the: .

gseparate organlzatlons ;nVOIVed. Communlcation among the

s ac e

three level? is alsg~crucial, lf the needs of our students
. / - )
} , .

'Once.it is-percefved‘that the” thematie arrangement

of lxterature 1s.the most su;tabla for’ the needa of junior :

5 N

o

- - l . o AA‘ :
' y’(l} A aeguential structuring of the litefature~

programmes througﬂ"t the province should be undertaken to. -

ensure that a balance is mafntained between the methoda'of

> .

¥ R . . ’
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initial momentum neceBSary; Jilaison sbgid'be réquired_among

N 64I
thematic organization of literature at the junior high school
level to foster a positive literature experience for students

L 4
being .exposed to literature for the first time. At the

*® N
senior high school level, the chronological and genre arrange-
ments c0uid be utilized more strenucusly. This method of

implementation would Structure the literature experiences Of

-

i .

-the studen%)gﬁ?éaiﬁgftively, and encourage students to view p
literéture moré-apia means of experiéncing life and its

complex na&ure, and leéa as an abstract subject that does

not rglate'to one's personal life. ’ ‘

Thié structure would pavé to be implemented at tﬂé
-governmentgl-lével, through the cooperation of the Qgpartment
éf Education, with fhe‘Ministgr of Eduééiion providing tﬁe

. the repqeééntatives of gové;nmentk the Faculty of Education,
and representatives'of the Newfoundland Teachers' Assoﬁiatiqn. .

(2) The vér;ous achool boards within the province

should promote and organize in-service seminars for tealhers
at the.iunior_Qigh school lével. With the 2oordination of
the schoolboard consultanf,,methods of designing appropriaée .
‘themes ahOula be demonstrated tﬁ,teachers, with the goal that
all teaéherfbeche familkgr with the iearnigg outcomes .
expected of the students,.dnd with.a knowlédge of how Fo;
.implement tneme.instfuction ip'their classes. -

(3) At the school lével, teaéh;xs involved with the

" Junior high liéératurg programmes should.c duct ‘their own,

"~ .
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curriculum development coursey This would consist of
planniQP those themes that they perceive to be important
for their, particular students, and, over a period of two

or three xears,‘developing apprOp;iate themes for their
literdture programme. The development of several well-
organized themes a year would serve to ensure that the
individual needs of the students gre met. 'gompiling
resource materials to enriéh the themes and disc;ssing
successful techniques q@‘iﬁhtructiOn woul@ inevitably lead
to better instruction ES} their students. This cooperative
éharing of ideas 'among staff members would do much to fos?er

a positive learning atmosphere within the school.

The writer suggests that the teaching of literature

at the junior high levél must encourage the enjoyment of the ! -

literary experience before the critical,anelysis of any work
is pnderiaken. For this reason the entire scope of the high
schbol.programme should be viewed as a sequential curriculum
in which the first and foremost objective is the exposure to
positive literaturé experiences.

- It has been argued that,fhe thematic arrangement is
the most satisf&bqa:;,gtihod'of achzéviné this goal. —
Therefore, it ié>hécqasa y that the junior high programme be
restructured to accommodate this method of implementation.
Any major;:eorganization'requirés-long'tefm planhiné and
cooperative administration. The three‘recénmehdations

contained within this thesis attempt to limit the difficulties

{
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that are inherent to such a task. With three levels of

administration involved, the focus of r-eorganizin% may be
» carefully narrowed to the point where individual teacher

o input becomes imperative. This enables themes to be

developed that are pertinent to individuals rather than to

populations. It is felt that this emphasis on the .individual

enhances the aim of stru'cturing relevant literature
experiences for the student.
These recommendafions, when implemented,.would
_ maintain the balanced curric_ulum that is desi:.:able for any-'-
. > li\terature programme. By struc}turing a them;:\tic organiz-
ation around the three crucial yvears of junior 'high s;:hobl ‘i
the 1it,erax"y 'experi;ence’sl of the st{.\dent_in this time period

may well be the starting point of aAe-warding lifetime

relationship with literature.
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