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\ I '/ ABSTRACT

- The purpose of this study.wasqto determine the degree of

" congruence betweeh actual- and preferred counselling_funetions
. . N - /:V 5 = ’
aseperceived by -school counsellors in Newfoundland and

e . N U ’ ‘ -
e : Labrador and-its relationship to: counsellors‘ perceived
T \

CL mole detiyﬁiﬁing*influencq, counsellors' self assessed .com-

—— \(r - petency, and characteristics of the counsellors work setting.

—_—

_ Concern has_béen expressed by counsellors and educators who-
::~{* ' e B ¢ \>
b S ;J;‘perceive a dissonance between What counsellors actually do in
’ /
: ¥ ) s % s

I . their. existing work settings and what they would prefer to

f‘f-;i:, - Labrador was sought through this study.

A questionnaire was constructed to obtain the necessary

ks

data 4or the study. In Pagt\A of the four’ part questionnaire,
data was sought on personal and professiOnal inforhation and

o work setting characteristics. Part B presented a list of

o

8 randomly distributed counsellor functions and descriptions

- R

) and‘preferred functions), counsellors were requested‘to-

indicate their choice of functions and to rate the importance

‘

L4
of each chosen function, actual and preferred Part: C

\

best represented their role determining influence in their

work settings. Finally, in Part ‘D, counsellors.were' asked

u'-to report their perceived proficiency for the competency

a— ) ’
-

, o S
viii - o

for each.-' Then, in each of: two subsections (actual functions :

requested counsellors to select one of five statements which o

‘}e”

'A~ :_i R ,do}f Son;/understand‘1§ of this situation in Newfopndland and: -
3 ? '\!' - .

L4



Seag

)

'./, N counsellors returged the quest\i'onnaires, a 95% response rate.

described in each of le‘competen‘cy-statements. Ninety-four °*

v

. ) ‘ 1
Y The key findings arer there are fewer counsellors than

.redbmmended by -counsellor aé;ociations; the-educational level

v ) where counsellors work is related to what functions counsel- 7
lors regard as important- there is a fairly high level of

Y congruence fo?half of’ the functions when counsellors = choice o @

y

. of actual and preferred functions are compared %here being _
& .I'\ -~ r” . . J"
varying and 1ower levels of congruence for the remaining L

’functions- counsellors report a high ‘level of inﬁ%sence in
.“:.;defining thetr roles- counsellors g&ve asséssed themselves."
% .' ifin the mid-ran e’of compe;ency level' there is a complex AVj"f;,'
i DA 'inter-r;{ationship between counsellor competency and the F es |
_" ..‘functions they perform, a. weazhassociatZOn exists between f_ )’..‘fﬁé
A ’ rk setting characteristigs and counsellors functions. - .'N;,,"
Sferall, des;ite some obvious dissonance there is a moderate R
- level of congruence between what counsellbrs actually do and
- what they pref“n to do, S s '

." i . ) . ‘ N . '. - ..

v oag

Lo
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'i related school factors (Bedal

" ness of school counsellors has accdlerated in the 1ast ten

. 1981- Furlong, Atkinson & JanOff 1999,|qeyne,

K 1 o .. .

CHAPTER I

INTRODUCTTION ‘ .

Statement of Purpose = .
The purpose of this study was to determine the degree |

of congruence between actflal and preferred counselling:

functions as perceived by. school counsellors in Newfoundland

-

varianles:' :1 ; . ?;‘_ - SR C & [1

} 1. 'The counsellors perceived role determining N ’
influence.- A‘ ", s - I |

- 2. The counsellors' ratino of'their perceived _..

‘ counsellinc competencies. Com -
3. Selected indiCes of the éounsellors' ‘work setting.--
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Rationale and Significance
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Concern for demonstrating and. improving the effective- f

years (Shertzer & Stone, 1981), and accountability and '

#
evaluation have become increasinqu promineLt issues.,._

Concerns have been expressed as we11 about-%Ppropriate

counsellor functions, role definition, competency, .and (_ .

1979, Brown, 1980, Eberlein,
A
1981' Walsh,

. and Labrador and its rsjationship to the following indgpendent A

Y o
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— 1978) . Current debate has focused on how best to determine

r

the'effectivenes; of s¢hool counsellors, the appropriate
model for training new counsellors, and the provision of

upgrading strategies for established personnel. Basic to
. ' r 8
.pursudng these counselling-concerns is the need‘!%r a
>
clearer understandlng of the,functions presently being

implemented by school counsellors. ~.b\_ . J

Among those who have addressed school counselling '

I issues Perry (1977) detected concerns about the variations.

between

. in counselling functions and counsellor workloads
s A

schools. Also, he , noted the lack of time availabie for one-

X"

to-one counselling, deficiency in: proqrams, and' - the absence

of comprehensive and meaningful job descriptions.‘ The -

i

L ]

) accountability trend-was a concern for Buckner.(l 75), in.

the context . of carryinq out counsellor,activities.; Disso-

nance about the role and function of counsellors Fs per-w—

5 ceived by counsellors themselves, and by teachers, parents,
students, administrators, and counsellor educators has pre-l

K L‘ cipitated calls for reform in counselling‘programs.

This incompatibility of function and assignment
v suggests that a reevaluation and realignment].of
objectives ‘and functions. should be made so that
.+~ the goals of counselling and the. expectations of . -
) .. those served‘can be more compatible. Accomplishing~
this should permit counselors to perform their roles
- more effectively and to help others tO.better under-
stand and use their skills (Buckner, 1975, p. 187). .

¥

) § 2 . . . . 1\ . &
Buckner further suggested that counsellors and administrators"

parti ipate- in a more precise delineation of cou seilor rple,




and function.

Although John Allan (1976) has found substantial agree-

—-— = \ =~

ment orp various aspects of role. and function among educa-

tional personnel, there has been evident disagreement on ‘ Y

these. to'a vely great extent. With new functions arising '

[

to meet changing negeds, more disagreement can be anticipated.

— .

How, should the counsellor allocate time, retbp rces, and

e s i v,

.skills? Counsellor ori-—-ntation is\ slowly changing from one-‘ ‘.

; to-one remedial counselling to developmental guidance and

fﬂmselling, change agentry, and consultation (Bedal, 1979. :."' E
Fi’ts:lohg, Atkinson, & Janoff 1979: Merchant & Zingle, 1977)

Advoca tes of developmental cqunselli-ng models place their

'emphases on the proactive—preventative aspect§ of guidance a . /

and counselling (Gadsby, 1980; Ga-zda, 1978- Mosher &

’
Sprintall, 1970) ;

B

Gadsby s (1980) devel—epmental model exemplifics the
di'fficul-ties inv_olved ‘when counsellors are faced with
déciding on implem"entation.‘o‘f traditional and ~contemporary

. e ‘coﬂnsellor functions. - Consistent wii.th his ‘advocacy of a f")' L
developmental approach he raised the following series of x =B

' )

questions in referring to a “hidden curriculum," defined as

"educating students attitudes, self-,concepts and va%s“ ;
. K ) . . , g
(p. 2.4),] y o ;'7 :

" What role do counsellors play in the hidden curridulum
and how do they influence the €ducation of students in
, , ‘these areas? How .can -counsellors educate students in
Lo the areas of. critical thinking, inquiry skills and self- -
v development within the present ‘boundaries of their ‘
: services? (p. 24)
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[

It is still unclear as to how the more traditional guidance
ori‘entation will be integrated or changed to acconunodate‘ a
deveslopmentzl sefv'ice' mode‘]._%or what its impact will be on
the profe;sional activities of school counsellors.

Various studies on actuaI and. preferred counselling

'functions of school counsel lors have demonstrated varying

N

'degrees of congruence, depending on the type and extent of

,functions under study (Brown, 1974 Furlong, Atkinson &

Janoff, 1979; Walsh 1978). Genera\ly, they have. indicated o

,significant congruence on individual counselling but incon- :

~gruence on such functions Pupil appraisal, referral and

change agentry. Among the many variables that influence the

_counsellors' choice of functions there seem to be Pat- 1east ’

three basic ones- how counsellor's perceive their role

' determining influence appears to be important (Shertzer &

-

Stone, 1980, 1981), second, .counsellors' own perceived
'S

competence may suggest a certain ordering of functions.
i Y / \ ¢ .

In this regard, Jevne +(1981) has suggested a liuk between .

competency acquisition and choice of function. “Third, thé

'exigencies of “the work setting (i.e. counsellor-client ratio,

‘ease . of access of referral sources agd others) may be deter-

minants of function priority.. A comprehensive examination

. of the relationship of these variables to the. congruence or"

divergence between actual and prefe{red functions of school

counsellors may provide new and valuable insight into some

specific factors which are influential in this long-standing ,

——

difference between what ' counsellors actually do and'what_-



they prefer to do.

-

How counsellors define t}(eir role 39‘ well as their

ability to influence the role perception of significant R

othets in the work settingf is an important issue, since
there-can be a substantial relationship of role dé‘finition L

to choice of counsellor functiOn.‘ For example, Brown (1980)

: indi'ated signifieant disagreement between clients and

H\ S

Co counsellors, and between administrators and counsellors on -

"_Al'counsellor role. _ Hassard and (’.’&star (1977) found a signifi-
cant difference between "the perceptions of ideal counsellor 3
“role held by principals and counsellors " (p 199) In deter-l .

mining and ne tiating counseffi‘o;} role, these authors report

o that "principals held greater sanctions and thus tended to .

'exert greater influence than counsellors in the power A
structure" _(p. 199) v \ - o Co - :
‘A 'k"ey guestion' ari'se‘s'.-' Tow%h‘at.extent do‘counsellors

have the capacity and the necessary competency ‘to- influence o \

their role definition? Subject o the expectations\)‘:
’.teachers, administrators, students and parents, coun ellors

possess their own role cénception, ex[?ectations, pex onality ‘
"traits and experiential background All of these f ctors,
'combined with competency level and work setting dem_nds, P
-produce specific role expectatirons and role behavi rs.

_ Not only” must counsellors deal with conflict over 'role 'l':'.".‘.“"”.\
_ definition, but they must co-exist with colleague ] and | |
jothers in the school S social system. Kehas (19 5) has put.

counsellor role into perspective-



EY . .,
No.role in any institution stands alone. Every role
isipart of a network of interdependent, interlocking,
. interrelated, and mutually-defihing roles. There is,
ineffect, a system of roles within each institution.
,'I‘h'e\ role of the counselor is not immune to that'’ |
theoretical formulation. Simply said, n% school
‘counse lor works in isolation. Yet this need not be:
said to any- practicing counselor if he but reflects
a moment on the many diverse .and often conflicting

o expectations which variOus publics have of him.

9 - (p. 47)

~

¥ §

Counsellors who perceive themselves as having little power_

1

- Or capacit /to- influence what they do may not be able to
carry out functions they prefer. In other words the degree
‘-of congru,ence between what counsellors do and what they

prefer to do may be re lated to their perceived influence in

role definition. I ;' e * Bap. ‘4 '. . o

. Another variable which can influence choice of, )
| counsellor functions is counse llors' mastery of competencies* !
x, : to enable delivery of . such services. To meet‘the* needs of

clients in the school's social system, Fitzsimmons and

L

. Bayers (1977) conciuded that - counsellor trainees must be

taught a diversity of competencies. Additionally, these

e ».

*

’ authors have indicated that,

<t

e practitioners in the field must come to expect a
. -certain dissonance in the views held by thése they
" meet in their day-to-day work. The counsellors' base
of skills must be broad enough to encompass all of-
these varying expectations. (p. 10) -

L |

~

.Counsellors’ must be seen by colleagues-‘and clients as
'h ving the required competencies to carry out their. roles.

Additional 1y, counsellors should be able to recognize theix :
\ ;
.strquths and weaknesses, accurately, f How_ they perceive

. —_

RER ,h';v ", . , . ,.'. — e . " : SN
1. g . , . : . o , pe
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~ their competence to perform both ‘traditional and contemporary
. functions may, in large measure, inf 1uence the functions

) implemented and the prioxity assigned them.

A variety of ini‘t‘:iatives has been underway during. the

a

Last decade to implement competency-based training programs
« (Fitzsimmons & Bayers, 1977; Jevhe, 1981, Shertzer & Stone,
1980) . The concept of- counsellor competencies has- been dis-

cussed in the context of accountability, _evaluation and cer-

1

-tification. As well, a variety of coupsellor education

,{

= 'models have been proposed to achieve greater precision in

, counse llor training programs (Bernstein «& Lecomte, 1976,

) ’j ‘.
" Shoemaker & Splitter, 1976 Sunbury & Cochran, 1980). 'I‘he
Stanford University training model is one of the pioneer com- oh
petency-based models. It asserts that effective counselling

» A | s dependent upon the acquisition of specifiq knowledge,

— e e e 1

ski_lls and’ behaviors (Hendricks,- Ferguson &‘Thoresen,.1973),.

-

oo There is a recognition that in order for couns_e-l'lors to

s o successfull-y implement th‘e- increasing variety of' func’tions
being assigned to their guidance and counselling roles, it.
S TN is essential that they acquire the relevant competencies. |
| 'I‘he proliferation of competency-based counsellor education‘
programs (or at least competem;y components), as’ well as '.
\' | recent studies designed to more precisely identify a profile
. of re 1evant counsellor competencies, reflects this awareness. o
: . i sellors have been carried out recently (Cogan & Noble, 1979;
o Fitzsimmons & Bayers, 1977; Jevne, 1.981:.Menne, 1975) . ~,.

Compilations of competencies seen-as required by coun- " (" ,



Al

Nevertheless, COgan and Noble (1979) have indicated the need

4!-
“

for further research on competencies. "We neéd to examine

the relationship ,between the theorv of human behavior and

counsellor competencies'™s (éogan & Noble, p. 125) . It may

be that dhe ddssonance between what counseliors do and what"

they and  others prefer they do, may, in some measure, be a_ |
3 c0nsequence of a lack of ac¢quired Skl.l 1s. and knowledge to

A"

effectiVely perform. counselling functions. 1In referring to

O one of these functions, consultation, ‘Carr (1981) has pro-~ .

S

vided one possible answer why counsel lors may not, implement

A

. such a function _——

. . o

. “ Counsellors, then, d€sirous -of-learning school coni-

. sultation skills must .remain. perpl’eked{ as‘to how to
.implement a role for which they have received no

¥

g“‘traininq ees (P 84) S ‘
'Few counsellor education programs in Canada prov::de\such.
- . . r——r— o . . o
training. *

In a recent study, a relationship has been drawn

. . . N ‘ ~
between competence and counsellors' choice of functions
) . - S ' '
’ (Jevne, 1981) T T
Competency-based programs specify the basic role
functions of the counsellor and  the competencies .

specific knowledge. and skill) requi,red for those
. rola functions. . (p. 58) “ g { .-

'I'he inference is that some functions may have a low priority,

' some may ‘be . ineffectual and others may not be implemented at

a1l when competence is limited. . : . .5

o """‘
In recent competency studies there has been a lack of



o

prefer to do

-to’pe'fform,th range of guidance and counselling services?r

.

agreement and consistency "as 'to how competency™statements

should be categorized".(Marks, Kahn',' & Tolsma, 1981, p. 80).

They have been. groupé‘% categories such as various
1 9 S ]
functions, self-awareness and®ethical c\o)nduct. When
researching functions of counsellors in the field, it may
* |

be MOy useful to relate competency statements té functions.
Ultimately, the question which arises is ‘to what -e>?tent is

. ‘ -
the degrge ochongruence between what unsellors do and

elated to th[eir percepti n of their competenceg

~.

'Chbice 'of counsellor function,‘ in addition to having a -

possible relationship with competency level, may also be .

'J.nfluenced by varicus work setting demands and Characteristics \

Some character\istics of counsellors' Iwork:l.ng environment may -

be real determ\iners of counsellor functions. Jeffares and .

°
s

Peters (19?4) have’ stated.

-

Although the counsellor's role i.nclud'gl’a great number-
of functlons, limitations on his .time and the special
needs of. particular schools prevent the counsellor from
devoting an equal ‘amount of time to each function.

. (p. 12)

Furlong (1980); although referring ‘stantially to the ruraf

'setting, has ir?dicatedv that inﬁeny counsellor setting, choice c

‘of func-t;i}ns is quite dependent on an accurate assessment of

i ..‘."

"the school and locale.

i o : oy
! | .

- Counsellor‘s:‘ must 1earn to assess the 's’ituation',' to
"adjust their expectations to the reality,they see, -

- " “and ‘do: what they can to help their students within.

‘the context” that is given them, . Counee“lors must .
' look at the situation and then ‘at themselves and say;
"What can I dg?" "Where do I ‘begin"? - (p. 4‘3)

I. % ~' B 4 : : [ S
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A rural environmeft, a high counsellor-student ratio,"and a/

>4
high school clientele -forces a choice of" fun&tions in

recognition of l-imitations,' opportunities, .eounse'llor skdl1ls .
imd cllent needs. : Circumstances, on tHe other hand, J—
-chara¢teristic of an urban environmept might suggest//a-
differe.:lt choice of counsellor functions. //

. There are a co_nsiderable number of circumstapces and
work setting demands which™may have a determ'i‘na effect on °
‘functiprr“c'ﬁ'oice. For this study, a lim:n.ted sel/ ction of . ‘(.‘
such gharacterlstics was chOSen, includ:.ng client p\pulation
(size and grade® 1eve1), environmental factors (extent of
territory served,ravailable community services and resources
"fo‘h&t‘e'x/-ral and 1ialson purposes, number of - schools served) g
a‘nd -additional ‘duties pe,rf‘ormed ‘bylfthe counse.llor (adminis- }
trative, supervisory, teaching) . o

While the selection of work setting characteristics
(indices) is arbitrary and‘limit d, it does include a variety'
. of factors which serve to reflect the differences in coun-
sellor work settings. An examinat\ion of the findings should_
'.provide some indication of the status and scope of guidance
" and counselling programs -in the province. "More than this,
hoWever, it was hoped the data - generated would indicate any
demonstrable difference between actual and preferred
Afundtions in various work settings. Specifically, is there _
any relationship between the degree of congruence of at:tual
'. and preferred functions and the nature of the counsellors' L

| work, settings?

-
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- A
: ’ With the increasing allocation of counselling positions k

in Newfoundland and Labrador, real and expected socio-

economic” change in the province, and the anticipated water-

~ shed of client needs created by the implementation of the
] ] Revised High School Curriculum, a survey of counsellors' . v
W - ’ *
a—-‘ﬁ"‘ -~ choice of functions, in the cdntext of role definition, h B
s._—-—/j' ~
wcompetence, and- work setting, is warranted. Accompanying’

p—

the benefits of increased self-awareness of their past and

current"co'un'selling pe’rformaxice and, possibly,’ motivating

o

realignment of 1ndividua1 counsellor roles, counsellors can\. A -

‘ p_rofit from th-is study,. for it requires self-assessment As

< e ' Fraser, ‘Nutter and Steinbrecher ~(1974-) have indicated:-’
‘ . . ' .‘ ) ) "- . ‘ . - n 3 ‘4 =

s _ The practitiorer is one of the best resources for
sl ax- guidelines necessary £or-specific skills'and training.
b g . ' However, before demands can be mkde and input offered
. _ . counselors must re-evaluate their own competencies \
= - They .must be accountable to themselves and -their :
oollea_gues.‘ (p. 124) ‘ : s "

W

Obteining counsellore' oerceptions. on thefi~r rofe, _and under-
: ; étahding the factors which may coptribute to the congruence
J or divergence between what couxisellprs: do and what th’"e?ﬁ
iL;feel they :'s.hould. bé doing, -is e'stert ‘toward gree;ér compre-
heneioh_ of cur’reﬂt issues by counsellor edixca‘tors, ‘o‘th'er |
decision makers, client‘s and counsellors thenmselves. '
. ln sum;pary., this studff ettempi:ed to 'ass"ess the potential
influence of the three varieoles - role fde_termiﬂi!?ﬂ\influence,
comp.eteocy"level, and work s‘etting in'd"icesl - on coun“sellors'

choice of funct.ious. This‘investigation was des'it;;ned to

-



prométe a more critical evaluation of school guidance and

counselling programs, demonstrate the need for t@ning

—

counsellors to acquire competencies requi'red for implemenfing

various functions, provide more understanding of the impact

of particular work setting demands, and present the view and

knowledge of key players in 'the_ guidance args counselling

process.

o~

. Research Quest'iogs o . {j

[3 ” -

|

Answers to the followinmg questions were :sought F

What 1§ the .deg:ee’ of éongruen{:e»fbet{ve‘,en,‘acj:ual

- and preferred counselling functions as perceived

by school counsellors in @ewfoundland and Labrador? .’

4

congruence between actual and preferred functions
as, pe.rceive.d/’ by counsellors, and their perceived

capacity to influence role definition in the work

sett-:iflg?

what is ‘the relationship }:Setweéri the degree of |

congruence between actual and preferred functions
v . .

!

‘what is the‘relationship“ between the%gree of—

.a's perceived by counselioré, and the counsellors"”

self-assessment of function-related competencies?

-

. Wwhat is ‘the relationship between the degree of

. . . .
v = * ' . N N, e
congruence between actual and preferred functions

e

-

»

as perceived by counsellors and selected indices of

= b 4
- -
L Ve e,
. e
—
i




) .‘ ' ' ; . L
" " ’ . P - . A 13 g '\
- . ' . ) f"‘? . ) . . " ) ’ . - . - 1’5 ‘
: _ the topnsellors' work setting (i.e, client population,
énvirom\fiéntal factors, and additional duties)? . o . -
o~ 4 ' e o
5 ‘ ’ ’ ’ '- 4 i . ) -’ .
- : . y + LR
< . T - Dpefinition of Terms L, . T
\ . |" \ » - } , . ” ’ \ - !
For the pn(rpose of this -study, theke terns will. be defined R
as foli‘ows:- - ~ | ) ' ) , )
Function - An acgivity or serv:.ce, or series of s;,ervices ) :
e : carried, out by a co{insellor (e g psycho-educational . e
L ) assessment) s dil oo v A TR R e S
'. Actua-i- Fun’ction -é 'I'hose /'functions reported by the counse llor S ,“v
— s . ; ,‘.:f)i ' _.." S
as’ presently being performed by him/her. " A f e W
\ A ‘Preferred, Fanction '—-Tho‘se furrctions which counsellei‘—s‘uauj_m '/
-, 2.0 D ‘ ) ; } o
& W PE prefer to implement (th'efideal c}hoice.)\ - o : Kt
i e T . ,’". : ’ g
) ) Counsellor - An individual engaged in guidance and counselling, ',
TTTTTT . edther full or part ‘time, -hired by a school poard , and e
‘“ ) i =
~ 1dentified as such by; the Ilepartment ,of Education. °This . . IR
' definit:.on ad.so includes educatioﬁal psychologist since = - o
* SR
, there has been né clear delineat.ion of role, in practice,l “ . o
. “ . L . 3 ‘.
as distinct from dounsellor. . oo o
L Counsellor Role - What a c-ounsel‘lor does in. terms of " r gy ok
= i - performance and behavior‘ in respoie):o his own expecs - ¢
Co § =

tations and {:hose of others, all withdin the context of T

'his pos ' 3

- . ! ' 8 “ J A 1 N »

- - Rolea Determining Influence - The amount of powes that a e

| . counsellor possesses in, defining what he does in his . Dk
g o e —

. \ . =~ ‘ _'°‘ . : . . . “!,‘
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'position_in the school/district as perceived by him/her. -
> . B % } _'_ . _ e
T Counselling Competency -~Know1edge or skill possessed by a
counsellor which enables him/her to conduct his/her

s L c functions and realize desired outcomes..

Qk, Work Setting Indices - Those features which manifest or

indicate characteristics of the work setting.

4, tvoa .

- & ! » ' - \ -

‘a ) ‘fvv i Limitations'

SR

%‘ - T A".u Since this study is based On the respondents' (coun-'
- sellors') perceptions of their role determining influence, °
competencies and aetual and preferred functions, there is a’ L

reliance on‘the ability of the respondents to candidly and R

~ 'reliably assess themselves and their work environment o - these
3 '3¢
o dimensions..~Also, since both the dependent and independent

~variables of this study were assessed by means of ‘a single
quéstionnaire there is some rish that this might have con-
. 'LJ - f/unded.the respondents' capacity to assess these variables

:\ "t . fhdependently of- each other.: ‘ o

£y & f,. Finally, only selected roles were studied, and some

o

1
roles may be more thoroughly evaluated than others, and by :

:more respondents,‘since some roles are not carried out by'all :l

counsellors‘to the same degree. Additionally,lsome roles’ are
' S more ﬁamiliar to counsellors, and perhaps’better understood
U 1

Presumably, these better understood roles are more 1ikely to

1%

- be more critically asserted.

.4 ¥ s .
O ¥y L - . ‘.
“ g o - ' « . ¥ Z
. . . . ) a .. . / ;

) - . . 3 5 by L . . - i e

; ;

'
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..were but two,matters which preoccupied counsellors.'

(1984) the situationfis serioﬁs:ifjh

Kl

' CHAPTER II .\ q "

REVIEW OF RELATED LITERATURE - n

The concern that school ‘counsellors have for the func-

2

-tions which they feel should be implemented in their counse1~

lor settings is a Iong-standing one. In their review of the

literature, Shertzer and Stone (1980, 1981) found that there

was. a great deal of controversy about what counsellors should'

be doing, and what they were actually doing as part of their
profe551onal counselloE\roles.- They suggested that in the
1970° S, counsellors were not toﬂally satisfied with their f

.......

roles, being unable to implement bhe functions preferred

Problems ‘of ‘role conflict and recognition of client needs R

~

In the -1980° s the debate about the role of the guidance'

' counsellor is no less controversial than. the debate of.the

1970's. What may make the debate diffefbnt is that it is

taking place during a period of economic distress, rapid .

social and technological change,,declining school populations,

" and decreasing educational.budgets.. Accoraing to  Kennedy

These times of restraint and monetary conservatism are
not high points for school péersonnel: . 'In terms of their
acceptance by those who hold the purse- string we ‘could -
say that they (school counsellors, psychologi s, etc.)

\aie at a low. . .We have taken a beating during the past

- five years in terms of financing for .education.. School

counsellors seem to get hit first when cut-backs' are
called for. In many parts. of Canada and the United
.States school counselldrs are’béing' dropped from the
school staff to be replaced by class*oom people (p. 10) .

. . - 15
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of and

-

- The focnsiof the debate is cegtred on the extent
,effectiveness of guidance and counselling programs, pri-\
marily through the functions; which are, or can be of fered
(Bedal, l§80; Brown, 1980; Jevne, 1981} Shertzer!& Stone,
1980) .

It is wiégsk these educational, social, andV:;onomic
milieux that counsellors must offer an efficaciots program.

'Shertzer and Stone (1981) indicate that these counsellors -

face a daunting task

Within education, school.counsellors are i
+ who are not expected to act as judges or e
- They .differ from teachers and administrator
e T as .from parents in this respect, - They are
. ible, as ‘'are teachers, for seeing that chi
standards of achievement: in academic areas
guently, those directly responsible for gu
better able to establish relationships fre
and unrestricted.in scope, relationships that will
facilitate individual growth ?nd developme t (p. 44).

not respons-
dren meet.
,  Conse-.
dance. are -

In essence, the personal development of student}clients must-

be accomplished through an approach and a program which is

as effective as possible. Mnfortunately, the ideal and the
actual funptions of counsellors do not- always coincide.
L

g Counsellors sometlmes prefer to implement functions other

than those they are, actually implementing. There may be a

.dissonance between counsellors' actual and preferred func:

-tions, at least for some:, of them. . | o
To present a. review of releVant literature on the

.issues regarding counsellor functions, in ‘the"” context o$

functions counsellors actually implement and those they

$

from.threat. .
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prefer, this chapter is divided inte three sections, as

follows:

2

Counsellor Functions
Y
Counsellor Role Definin Inf luence

.Counsellor Competency . | o ..

L

Counsellor Functions

The 1980's is a decade in which school counsellors have’

( :found themselves facing decreasing educational budgets, N

of recession commencing at the start of the decade. ~Great

.:social change, severe econ,mic dislocation, and a long period

demands have been placed on counsellors to offer: efficaoicus 5

.guidance and counselling programs to ther; school clients,
S
from kindergarten to the completion of high schOol. ~It is

.what counsellors do, their implementation of functions and

how they operate, which is ¢of great concern to: both - school

counsellors and to;yarious interest groups and significant

4

others in the educational system, such as students, parents,

F

adminiStrators, teachers, and school trust s, among others.

In their Position Paper ‘on School Guidance Services

v b

J(l?Bl), the Canadian School Trustees Association .(CSTA) .

e l 't

;stated: - . c e !

s

" Rising inflation,.a stagnant economy,'and a “youth

o employment rate which prevents the necessary social

and -economi¢ integration of the young into the labour:

. market is forcing schools to re-think the focus of
their guidance services (p. 1).

a "
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The CSTA position)paper ﬁossesses a strong career education

; 8 .
oriektatipn, a dominant theme-in the literature during the
-

1980's. However, there is no consenSUS as. to the functions

on which counsellors are to focus their energies. The

Canadian Guidance and Counselling Association (CGCA) in A

Position Paper on Guidance and_Counselling Services in

Canada (1982). stated that:

... every Canadian has the right to whatever pro-
. fessional assistance is needed to:- . . .
- make effective educational and career”plans - -
- develop the skills ‘and competencies necessary to .° = 8
lead productive and satisfyihg'lives iBs L)

¢ . .
The. need\Qor an effective guidance and counselling program

\

was also recognized by ‘the Provincial Counselling Committee
'of Newfoundland (1980) when % & - highlighted the need for'
effective delivery of' such services by "people with counsel-
1ing/psychological backgrounds who can work. and consult with
" an elementary, junior high and high school S personnel" (p. 1{)
.When the issue-zf\what functions counsellors ought to. ° i
implement arises,'there\is a lot.of'input as to what these
activities should]he., More often than'not, twonmainraspects
.tend to predGﬁinate péople's concerns: one,<counsellors,~
must be resconsive to what students,'oarents, teachers;'ahd -
other involved persons- desire in the context of the social,
'economic and educational climate, two, the functi&hs imple-'

—¢~e~~’~

mented must be tailored to meet the particular needs of the

—

cliegts to be served (Bedal, 1979, CGCA, 1982 CSTA, 1981,
“Chaulk, 1980; Hassard, '1981a, 1981b; Jevné, 1981; Kennedy“'

)t
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1984; Merchant & Zingle, 1977; Walsh, 1978).. The CGCA
paper (1982) on guidanqé’and counselling servioes‘suggests

a three dinensional model which offers three intervention
strategies, each\to be used at the approoriate time--"crisis

\ - - " -—

intervention, prevemtative programs, or developmgntal

. approaches" (p. 1). On the other hand, as ind

\‘:“"“"‘35.

in this section, the CS8TA position paper on schoolaguidance
seerces (1981) asserts that counsellors have for too long :
been oriented toward and. trained for . personal-soclil counsel-

ling at the expense of career education activities.c The CSTA 5. ‘
rationale for advocacy of career education ag a major com- ‘
hponent of a counsellor s functions from. K\12/13 is based oni “ ¥
-a perception and recognition of phenomenal societal change.

'They have stated- ;

; - In an environment where what is does not necessarily
" predict what will be students must make important -
decisions' about their lives. They cannot do so .

" . unless they,areiable.tolintegrate the ‘demands of -the
.world into a personal perspective which enables them
to dealwwith current ‘challenges and meet the future
with confidence in themselves and their abilities
(po 141) ‘e M_——,—Vf .

Jﬁ!ﬂr Perry (1977) indicated that weaknesses existed in

~ guidance and counselling programs across Canada, and there
was considerable variability as 'to program efficacy. He has
advocated that. secondary school counsellors should include '

. at ‘least the foilowing as part of their~functions. orien-
tation, group counseliing, familyfcounselling; career edu?
cation; work éxperience programs, and provision of study '
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- v = '3
skills. Walsh (1978) indicated that for the future "the

services needed can be met not only by théi@chools but by

the Joint efforts of the schools, other agencies of govern- - -

?

.~"ment, and-the.community".(p. 11). ¥ such is necéssFry ‘because

il ’ / o

society is changing. C T ' ‘ .

e

' In his predictions for the 19805, Harvey (1980) 1ﬂdicated

‘.“'w &

that throughout the decade the demands for counselling ser-

vices will increase as youth seek to know who they-are ‘and

0.

.”determine where they fit He indicates that career education '

¢ .

‘should span the complete range of public education. Harvey

also states that innovative prdgrams involving school counsel-

- p X' l_

k lors should and will be offered, such as a health curriculum, e

.

parent education, secondary education for adults, and work

\

study.programs. In essence, counsellors must respond to‘

3

°

In implementation of their® functions, Chaulk (1980),

while promoting the value ‘of some group guidance and counsel~ .

ling activities, stated that it is not realistic, nor

necessary, for counsellors to see most of a school s _popu-

lation on_aione-to-one basis. The demands of time and work-

; load are so great that too much individual counselling might_‘"“

hamper accomplishment of program objectives.ﬁ However,

Y

'Chaulk asserts that a "guidance program must be somewhat
crisis oriented if it is ‘to adequately deal with referrals-- o

self teacher and parent“ (p.. 10).

4~ The debate on what functions Should be implemented runs

the gamut from a strong career educatiaon component, from ,~u'A

- 5 ' . . ' ¥ o
- . s = . \
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traditiohal personal-social counselling, to‘Edvodacy and *
ombudsman functions, to programming. for - special needs, to -
assessment, and to developmental guidance activities, among'

others. In their analysis and discussion of functions,

P

) ) Shertzer°and Stone (1980) report that parents, teaﬂpers,
- : L

*dounsellors,‘and administrators agree that a wide variety

a_;,.y of functions should be carried out by counsellors. But,~

Ao

_ support\for various functions reflects the needs and\orien-
tations of the populations being served by counsellors. In

& 7 g regerring to a functions study, they have stated-“

' . A . . 5 . : B , . b w

’ < - . . Y
ey e i 4 w Faowm s . »

Co While some functions--program planning, counselling,.,

A =+ .-career planning~--received more support than others,
.o ‘5; . . cthe strength of ‘the “support. varied across populations
¥ _fg.f ;".~surveyed Stronger support was .found for the ombuds-

.. man than ‘the change\agent. ‘Senior high-students. ‘and .’
;1: parents rated change.agent- funct}ons higher than did
. - education profeSSionals (p: 137)\ .

/

As, Shertzer and Stone (1980) observe, it is within this

-

context of confiicting demands and biases that counsellors

e, N must -choose and implement functions that are congruent with

4

the needs tha? they and others feel have to be - addressed

In the early 19805, and since, the need for guidanceﬂe
e K and counselling programs implemented by competent personnel,\,,
f'}f".'“ 1“and which can serve diverse needs in a variety of school
settings and educational levels has been well established
- .:‘ ABedal (19%9), in a cross Canada interview survey with

;} officials in provincial departments of education, concluded .
that more emphasis be placed on career activities, testing,

t

consultation, and group guidance and counselling. He
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reported that delivery of career programs would expand in the .

Os. .Career education was alre3dy, he,stated,'a'higher .
" priority in terms og/time than one-to-one counseiling. In
her study/of”ga;ious counsellor issues;—Jevne (1981) foundl |
that the career component of counsellors"functions‘nas of.
primary importance. Hassard (198la), in his review of_the
literature found, as well,»that career edugktion functions
‘were ma‘br components'in current guidance and counselling ,
':programs. He indicated that.careerreducation:WOuld continue
L.to grow in prominence. ' | h | '

Regarding t*g implemh‘tationﬂof-career education, tﬁéféj

has been ‘a shift from content oriented-career‘gttivities "to'
.'one of acquisition of process skills and attitudes which are -‘

\more enduring (Sankey, 1981, p; 48).N There are many advo- |
:cates of - both\process and content oriented career programs

(Burke, '1981; CGCA 1982; CSTA,_1981, Fig1ey, 1981; Prov;n-
.,cial Counselling Committee of Newfoundland, 1980; Reid,

1980; Sankey, 1981 Stronck &-Uhlemann, 1982). 1In a study
designed to determine the . efﬁsctiveness of a career education
, course, Stronck and Uhlemann (1982) found that such a program

was-efficacious. They concluded that

e the course is helpful in meeting the perceived
' needs of the students. Students lacking the course
_ expressed dissatisfaction with the, failure to meet
most of their ‘career development needs (p. 187).
However, Stronck andiUhlemann'TIBBZY also have indicated
_that not all career needs could be met in a course of this ‘

type_and advocated‘“the'involvement of community resources
. ’ : ? : B ’ e

&
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'and the cooperation of the entire staff in each school ...‘
»to meet the basic needs of students in their career dexelop-
ment" (p. 188). . ' -

Whiie career education activities have been descrihed

as‘being‘very important components for guidance and .counsel-
i 2 ;

"ling programs in the 1980s, Reid (1980), though very suppor-

tive bf career.education, has indicated that school counsel-

lors must always‘ﬁe conscious of the needs . of their clients.

He has stated: )

‘Above all, school counsellors must make certain that
their priorities ire those that will bettér sense the -
needs of the students and not just take another band-
wagon approach. School counsellors have the- expertise,

"7 ,to do this. When there is need for a certain change,

,"they must be careful not to ‘become involved in so many .
things that nothing is being accomplished (p. 41).

*a

L
Reid has further stated that-in an age of uncertainty both

career education'and\personal counselling are absolutely

necessary to “provide some direction in the educational

' system d stability in the lives of jts students"” (p. 39).
$c

In a study on the most important functions required of -

‘\phool counsellors, Allan (1976) found that “three groups--

’ principals and primary .and intermediate teachers-j?ad almost :

universal accord on the most important functions f the (\
counsellor. These functions are: individual counselling,
handling of‘disciplinary‘problems, teacher consultation,

small’ ggk\p counselling, gpm.classroom management techniques.

. There .was also considerable agreement on crisis counselling,

consultation with community agencies, teacher in—service,

= \“\"?’
“
)

\,
-
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and testing. Tebay (1981) has indibated that the particular .ow
needs of elementary level students are unique and must be
-served by a comprehensive client—appropriate range of func-
- tions. His observation is that thésrole of the elementary
counsellor is different from his/ﬁer-colleague in secondary
school Bécause the environment, the needs, and the character-.
istics of the clients.are cifferent. Moreover, Tebay says
that "children in elementary scnool are not able to control
their environments to the entent that older students are -
able to do"'(p. l2l | . ' _
Tebay (1981) asserts one more distinctive feature that~'_ . b
' separates or distinguishes%the role of the elementary coun-" -
sellor from the secondary counsellor. The former gets m$ret.
involved with the teggher to implement appropriate 1earning
strategies. Furlong, Atkinson - and Janoff (1979) concur in ¢ s
this view of the elementary counsellor' s activities. Tebay o°
recommends ten primary activitieés which can be implemented,
by those.witn_the appropriate competencies: infservice,
identifying special needs,ﬁteacher consultationl indiyiduar
" and group counsel%ing, consultation.with parents, referral, ——
utilization of community resources, communication.and public
relations,'and development'and evaluation of the‘cuidance
brogram." T ' | | ' -
f[n their:discussion of the role of the slementary 3‘,
school counsellor, Merchant and Zingle (1923) report that
*in today s complex and. rapidly changing society educators
are faced with many responsibilities and ‘demands" .(p. 201).

TheY'have indicated that, as much as.secondary age school

A
l \

¢
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chlldren, elementary age children are part of this. picture
too. They report in their Canada-wide study that.counsellor
functions in elementary school centre on individual contacts
with cnildren, rather than'group activities. Merchant and
Zingle conclude that services offered'to elementary age

clients are generally/ inadequate.

.Furlong, Atkinson and Janoff (1979) described a 14-

'-point“guidance program for elementary school counsellord, and

in a study of elementary counsellors' ideal and actual func—

'tions, they found that counsellors both preferred to and

actually implemented their functions at a high level of con-

.gruence. “The c0unse11 55 in this study reported that a com-.f

o . .~

‘prehensive approach .was best;for tnelr clients, but these -

"'m:counsellors~were -quite.emphatic about‘prioritizing‘their

. . . B :
functions. Some functions, ind&vidual,counselling and con-

sﬁltation,\were much more favoured than others, such as /f'
career education and.local research. Change agentry and the

ombudsman fu Ctions were accepted as -actual and preferred
\\ : & . . i
functio at the mid point of priority.
< o

While Furlong et .al (1979) did report overall congruence

.in ideal and actual functions, there were also noticeable

' exceptions. Counseliors were not as congruent in their

*A»perceptions g% these functions: disciplinarian, pupil ‘.;

'

appraisal and referral;‘ The-study‘s researchers have posed

xggé comment :

e,

It would be interesting to discover why counsellors-
~ engage in these activities more frequently than they
n
!
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B . A !
deem desirable. This finding may be an indication T
that elementary school counsellors continue to be N

required to fulfill roles dictated by determinant
‘groups optside the cognselling profession (p. 9).

C s '
Such a comment can also be applied to other counsellors who

. face-critical and fundamenta; decisions' when assessing the

needs of their clients;'

* In recognition of great societal change,"a variety of
innovative and developmental approaches by oounsellors have
been advocated. (Carr, 1981; Gadsby, 1980; Katz & Ivey, 1977;

Merchant & 2ingle, 1977p MacKenzie, 1981§ Morris, 1976;

‘Neufeld, 19807 Walsh 1978; Watts, 1976). Carr (1981) strongly

advdcates that consultation services be offered by counsellors
well‘trained in this function. - Gadsby - (1980) asserts that

school is not, and shoulduﬁot'be” a [static learnlng environ—

‘ment. Counse llors, he says, must be re ponsive to the needs

" of clients, and _he advocates a developmental guidance approach.u

~

-

'Development' should be the aim of education and con-
sequently also the aim of counselling. @A developmental
approach to education would encourage counsellors to
‘view their role as having a more educative.and preven-
’ tive function. They would try to be available to the -
"majority of their students rather than only to the,
present minority they see in adjustment counsel;ing

(PP- 26-7) . . ) -

It is Gadby's view that '!,'f counsellors fo-llow this approach
’ ‘

‘then student potent1a1 will be realized to a far greater '&

, extentﬂthan‘at present.'. . i (j' "

Similariy, Mprrisi}h976) stresses that counsellors must
always establish with their functionq a 1ink with the con-

temporary world “and to prpvide leadership in c?anging the

" °

I—

L)




school to match this world" (p." 11). It is this role as'
innovator and change agent which Watts (1976) also views as
important. Watts feels that the counsellor is in a good

position to effect:change ané bring about innovation. 'qodn- £

? ey J -

sellors, he states, aré in "the best position to recognize

the need to 'liberate the human potential' of all,stuﬁénts .

"

»
e (D 4) .© Dragan (1981b) has called for 1nnovative pro-

-
grams rather <than just reliance on traditionaaoipproaches, as

do Ryan and Lightle (1981) . . ‘s

“

Reid (1980), in referring to changing family cfrcum-'
stanc“B 2Q'the 19805, states that the one-parent famif§’1§ T
an increasingly common phenomenon, ahd children have needs.
which mdst ba raqognized.' Counsellors must be increasingly '

’ aWaré of- éhfs reality and choose their functions accordingly.
As the practice of 1ntegrat1ng children with special physical,'
nemotional and intelleptual needs into regular schqﬁ} environ-
ments'continues ol grow,'Steer (1981) calls for fair and
special- treatment of these disadvantaged children. .Like‘

Shertzer and Stone (1980) ,  he sees the ombud sman function

_;“J

.'o,‘“»

[ ] " ¥ a5

as vital in this regard. e ' ’

N ° N L 3 .
Good counselling for the disadvantaged child requires . .
a genuine concern for' the child as an indivjdual, an
awareness of the particular problems each child exper-
iences, a readiness to receive verbal and non-verbal
messages, a willingnéss,to act as a buffer between L
the child and the hozg{

and the ability to c unicate well (p. 16). 2

'
. s '
s / . ’Y

. A s . ) - [ Y

To steen~the.rights and the self-concept of the.disadvantaged

child must always oe'éromoted andiprotected.

.
X 4 . © g
L. g M .
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e elements ‘in his environmeﬁt, ) )ﬂs
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' The riterature has‘suggested that the functions which.

cotinsellors must implement have everythiné'to do with who '

v

counsellors' ‘clients are and with the environment in which f”“’“‘—q—

these clients find themselves. Further, .the tremenéous o

\ societal changes of the 19805 does (and will) demand skilled
rapid, and appropriate;response to the ‘needs of those clients.

"Comprehensive'guidance and counselling programs appear to be.~
mandatory; and they must incorporate the best elements of .

: traditional and non-traditional functions. 41 . .
No one can counsel a student by . taking into account

5 only one dimension- of counselling be it career, - % 5
educational guidance, or personal. ‘All three dimen- °

. sions are so rinextricably mixed that. all three have to
be taken into -:accoufit. The role of ‘the counsellor

d " then is a balance of these three dimensions «(Walsh, N

.- ’ 1.9 8' po 10) \“~ @ # ) ' . '

A willing, innovative( responsive,_and'competent counsellor
-~ can have a positive effect-dn the progress and growth of

v

.those clients to which he or she:offers a service .or functiorn.



Counsellor Role Defining Influence

In a period of increasing demands for accountability
for what they do, counseilors face difficult situations
regarding what roles they should fulfill ‘within their,schooie
(Bedal, 1979; Brown,ii?74, 1980; CSTA, 1981; bay & §paraoio, -

1980; bragan, 1981b; Eberlein, 1981; Furlong, Atkinson &

e .
R i

) .
Janoff, -1979; Hassard 1981b Hassard & Costar, 19%7; Jevne,

Ap—

1951; Klas, 1981 Shertzer & Stone, 1980, 1981; Wéish,'l978).
iﬂdefinition of counsellor role is- in itself difficdlt to
achieve, let aione some agreement by the counsellor and sig-
nificant others in the school on what role the counsellor :
should play (Kehas, 1975; Sher*zer & Stone, 1980) After
reviewing the literature on unsellor role, Shertzer and
Stone (1980) have arrived at this defini?ion of role: "The
role of the counsellor is most simply defined as the: image
derived from the expectations ‘and directives for behavior
connected with the. pOSition. As such, it is the counsellor s

blueprint for‘action" (p. 119). - .

It is prec sely the various expectations of ‘those: who

are pgrt of the c

r

ad inistrators, pup s-~which causes considerable conflict '
about'qpat role the counsellor should play in his or her

\
school'(Bedal, 1979 Brown, 1980 Dragan, 1981; Shertzer—i

'& Stone, 1980, 1981; Sweeney, 1966).; Shertzer and Stone .

(1980) assért that it is from his or her role perception to

that of carrying out of functions which the counsellor must

ey

. . -
- 4

dg:ellor s social system--teachers, parentsJ

" .

-
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move, attempting to serve various groups who have their own

v

expectations of what he or she should be doing. Eberlein
(1981) indicates that counsellors and counsellor educators
are at "variance with the expectations of the real world"
(p. 68). The state of the ecodomy, the need for career
education, and other'factors iu tbe “real worldJ, are not
being recognized npr.dealt'with by counsellors, according
to Eberlein. |

- The literature 1ndicates that much of the conflict
about counsellor role emanates from different perceptions
held on the one hand by counsellors and, on' the other, by
, princrpals and admlnistrators, Arbuckle, as quoted in

Shertzer and Stone (1981) has stated:

‘The administrator tends to see the counsellor (a)
as an arm of the authority of the school, (b) as
one concerned with academic and job advisement,
(c) as one who will communicate.informgtion about
students to him, and (d) as one who will help,
. — persuade, or convince the student ta adjust to the
reality of the school as it exists. The counselor,
«who has learned (a) that he is to help the student
to self-discovery via individual ‘or group counselling,
(b) that he must maintain as confidential material
- communicated to him by the student, and (c) that '
responsibility for self is more ‘important than adjust=- ‘
ment to the system, will: .obviously bump heads with-
school administrators {ps 150).

*

= 5

g

In the bumping of heads,'counsellors,do not appear to have

the power to in%luenoe their roles as they;may want them to. __
be. -Generally,.the pouer to influence what a oounsellor
does‘rests’ultlmately with;the principal. 1In effeot; the

role defining influence of counsellors is less than that
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of principals (Brown, 1980; CSTA, 198)1; Hassard & Costar, i

1977; Kehas, 1975). Shertzer and Stone (1981) state that

—

"study after study ... reports that counsellors frequently
function as clerks or as quasi—-administrators" (p. 150) .

The CSTA's (1981) perception .'LS that "administrators have
often cast the cgunsellor in the role of executive assistant.

As a result, most of their time is spent in clerical admin-
istrative functions rather than guidance" (p. 140),
T T : , ' .

-Kehas (1975) is clear in his v‘iew that the érincispal
Ppossesses the power. in the school, and the ¢counse 1lor must

‘resort to negotiation to help define his or her role. He
¢ R o . ¥ * D | .

' qtafes :

-
\

Principals have different priorities, different under-
standings of human behavior and its relation to self-
development, and different commitments which grow out

of (and/or lead to) different responsibilities. The
principal has much more_power than the individual
counselor or the counseling department, and this circum-
stance—&xplains in great part why counselors have used
negotiations as the vehicle for establishing work
conditions and for the establishment of guidance

policy (p. 59).

In a study of princ,ipa],s ‘perceptions of the ideal counsellor
\ K .

role, Hagsard and Costar (1977) concluded that the principal
held the power in the .school. They agree with Kehas ‘on thlsz
aspect of power to influernce role, but also on the concept -of

negotiatibn. They have stated that in negotiating roles:

—— -

principals held greater sanctions angl thus tended to
exert greater influenge than counsellors in the power
structure. However, counsellors were perceived as
holding some degree of influence through the studenta
and their ability to interpret student: needs to both
principal and teachers "Tp. 199).
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.It" appe’ars that the counsellor is far from being in a hope-
leds position in terms of defining his own role. '
Christensen (1976), Day and Sparacio (1980), and

Drat;an (1981) feel that this conflict about role cannot be
ignored. I is an important issue. The work of the counsel- i,
lor must not be impeded by.q\\conflict about role; the func- /
tions which counsellors implement are too impqrtant (Day & /
'Sparacio 1980) While role conflict exists between princi- | -
pals and . cour’xsellors as to how counsellors should conduct Lo
: themselves, other significant individuals also have percep- . ; y
tions of counsellor role--parents, students and teachers -—~——~4—~-——'-".~ o

(Buckner, 1975). .. . -

In a rev:‘:ew_o/f, the perceptions on counsellor role .of *
parenfs, teachers, and .of the counsellors' most frequent
cli\enﬁs, the ‘student_s, Shertzer and Stone (1981) '.Jstate that'
Vthese three groups have perceptions which are diffei‘ent from
each other. Their views are also different from those that
counsellors have of their own roles. Students tend to see
cou_nsell_.o‘rs as aoademic advisors, teachers do not understand
. whal: cou'nsellors_do, 'and‘oféen they have negative' views of
them. . Parents wan't counselloxjs who are academic and career
programmers. In fact, according to Shertzer and Stone (1981),
parents 'dbnot see counsel‘lhors as_sartichiarly helpful es
- personal-social counsellors, at. least not much more than a . A
friend or relative. .': : '

Regarding teachers' attitudes toward counsellors and

their role, Valine, ‘Higgins, and Hatcher (1982) drew

v



33

conclusions similar' to those of Shertzer and Stone (1981).
Valine et al found that many teachers misunderstood coun-

' \\\ sellors, and reported that counsellors were 1ineffective.

&

\ They state: ‘ . ‘

To have 58% of these. teachers question the effective-
ness of counselors is disturbing. This may well
relate to the discussion of not understanding the role
. of the;counselor in the school. If the teacher does
"f not know what the role. of the counsellor should be, it
. would be most difficult to evaluate the effectiveness
of that role (p. 210). .

' Glavine (1980) also pursues this misunderstanding of coun-—

sellor.role by teachers. He,etates that -many counseliorszu

.

come out of a graduate program believing that they and L
.they alone will solve all of the schools' 'problems'. ‘ '
This attitude can lead to what I call the 'wounded
chickenm“syndrome' where everyone else on the staff
picks on the counsellor because he stands out as being
'different' and they don't really understand what he
.1s trying to do until sometimes it is too late (pﬂ 4).

.
Given these perceptions and misunderstandings, counsellors
are not in an aanntageous position,

L~\ If, as has been indicated'above,Jcounsellor pefceptions
of their role is at varigpce with others with‘whom théy workk‘ o .},

or with whom fhey are‘involveq, it should raise real éonce:ns

: for counsellors. What shooed'they do{gbout theirnsiﬁuations?
Jevne (1981) haéébeen-blunt: "It appearigpergiived role
. related to importance of counselling function" (p. 6l). In
other yords, what functions counsellorg may p‘&oritize as go‘
importance may well be related to the role they see them-

selves playing. The power they poséess to influence that &

- . * ‘ . -
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role is crucial. However, as has been indicated, counsellors
do not appear to be the- ultimate determiners of counsellor

role. Jevne (1981) has posed a dilemma:.

1]

There is a demand for the services of the counsellor to

reach more persons with fewer dollars. The question of

role becomes important here. What does a counsellor

do? The era of one~to-one counselling may be on the.

decline .... The counsellor of today, indeed, the , .
counselling profession of today, will increasingly o e
find difficulty defending the validity of an insular //;///
role away from the mainstream of the 11ves of the person

she/he . works with (p. 60) . ) ///

'.It is a quandary, and not really a new one, which counsellors

must face. Bedal (1979) even refers to the counsellor role

-

issue "as an identity crisis for counsellors“ (p.vl);
Others see. mofe han an identlty crisis for counsellors.

P They see the discr ancy between what is expected and what

“, . s

is achieved the decreasing budgets fér guidance and coun-

selling programs, the issue of accountability, the conflict

etween counsellors and others, particularly principals, as

.nroducers of great personal problems and strains--stress

(Cummings & Nall,'1982; Dragan, 1981a;'Hassard, 1981b;

Merﬁcer, 1981'). Mercer (1981) has stated: - e

o % If .we agree that one of the most powerful ‘stress-

- producing situations -arises when .thére is a dis-
‘crepancy between what a person expects ta do, and ,
what 1is achieved, then we should first consider what
has happened and is happening to the rolg of the
guidance counsellor (p. 13).

' .

With.declining school populations and decreasing budgets,

Mercer (1981) has further indicated‘that counselloss feel

R T
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threatened.

The era of ‘'accountability' had dawned, and the almost
impossible task of objectivelyy measuring, assessing,
documenting, and evaluating the counsellor's work had
to be done. Counsellors were, and still are, placed
in that stressful situation of not knowing to whom
they are primarily accountable and for what (p. 14)1°

rd

Dragan (1981la) concurs with this impact of stress on

counsellors. He states:

Personal costs associated with role conflict and
- ambiguity are staggering. Evidence indicates that,
for some individuals, uncertain‘and conflicting role -
expectations foster internal motivational conflict,
For some there is an increase in job tension.and
anxiety, preoccupation with work events, reduction
in’ Job satisfaction, and an erosion of confidence in
superiors and the organization at large (p. 19).

_Hassard (1981b) has recognized, as weil, the stress factors
which are all too fregquent ingredlents of counsellors?
approach to their tasks and of their response to demands of

others in their schools. Hassard (1981b) has declared-

&
The problems of role definition, role conflict, and
role strain have brought stress unique to the coun-
sellors working in educational settings. The emphasis
.varies greatly according to the perception of counsellor
- role and function held by the administrators in the
educational system (p. 24).

The implication is that ‘couns'ellors must take action to

clarify and define their role.
Since. couhsellgrsi are viewed as impog:‘tarit persons in

the educational system, strategies have to be put in place

= 1

by counse llors thense lves to negotiate their role so that
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they ca% function effectively (Christensen, 1976). Agreeing

o

with this idea, Podemskiqgg? dhilde;s (1982) propose negotia-

tion of a contract between principal and counsellor.

L)

The development of a psychological contract between the
principal and counselor will assist the counselor in-
the formulation of an operational definition of his or
her role within the school. A clear perception of the

o counselor role will thereby assist the counselor in
performing that role (p. 184).

/

The heart of such a contract would be "the articulation of . ifi

'epecific expectations for the behavior of the counselqr"”
(Podemski & Childers, 1982, p.\185)‘ N
. The preceding proposal complements an. earlier proposal
by lweeney (1966). He said counsellors must state their
objectives,.and take, leadershlp for guidance serVLces, some-
thing which, he felt, a@ministrators wqpld seem to welcqme.

| Borgen (1981) also believeg that clear stating of objec-
tives by the counsellor is important in order‘for him or her
to have an impact on his or her role definition. According
to-Borgen, counsellors must also market themselves and consult

, with threeis;gnlficaﬁt Qroups{ (a) those. who give permission
‘for functions, (b) those who participate with the counsellor
in offering services, and (c) c11ents who avail of counsellor
gervices. Counsellors, Borgen says, must have attending‘
behaviours and be able to synthesize j&um in order to market

themselves, He states:

Ps

The goal is for the counsellor to clearly ﬁnderstand
his/her organization's operation and point ofview (...
The approach places the organization in the role of

s
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'client', and it is the goal of the counsello® to

start from where the 'client is at' in making aQ offer

of service (p. 95).

This approach of Borgen's would be congruent with Boy and
Pine (1981) who state that the "quality of counseling is
directly related to the coungglpr's ability to assimilate
and to identify with certain proféssional goals" (p. 50).
Gadsby (1980)'has suggest that chénoing times and
needs require a new role for\counsellors, “one in which
developmental guidance is stressed. Like Stewart (1974),

whd sees the counsellor as responsible for his or her own

actions, Furlong (1980) has stated that a counsellor's

activities will determine how a counsellor s role will be
perceived by others. |

Students who at first cannot recognize a guidance
counsellor as distinct from other teachers will
eventually do so by recognizing wh it is the
counsellor does that is different what ...
teachers do. If the role is not defined ... then
the counsellor must act in a way that d&efines the

. role of counsell in the best possible térms. This
.can be very de ing {p. 43).

In- essence, the opinion seems to be that counsellors must

take leadership indefining their roles.

~

In referring to counsellor educators' response to the

issue of role conflict Hassard (l981a) suggests that the

educators are unsure of their responsibility in this regard.

‘

-

He has expressed the following:

.o+ there is still ambiﬁalence and uncertainty among
counsellor educators concerning the definitiof¥ of.
counsellor role.! The issue has hot- been clarified

\
Y

except»to note that ecopomics‘and accountability have



influenced counsellor educators™to examine their
concepts of counsellor role in terms of the complex
issues of career development, career education, and
career counselling (p. 124).
Eberlein (1981) is much more critical of counsellor educators
and counsellors. He says that counsellor educators are
insulated from the public.and school trustees, and are at
odds with them in terms of expectations of guidance and
- counselling practices and role. He states:
A somewhat cynical observation might be that counsellors.
have failed to convince a skeptical public that the
counsellor's preferred and - ideal role has much useful-:
ness in the schools. If counsellors want jobs in the

educational field in the future they will have to start
providing service that the ratepayers desire (p. 68).

. q .

The conflic{, disagreement, and lack of clari};y about an
appropriate counsellor role must be addrésse:i. "The passing
. of time should result in resolve to improve the situation"”
(Day & Sparacio, 1980, p. 271).. And, ‘as Jeffares and Peters
(1974) haQe' indicateé, tﬁe "role of the counsellor is complex
and permeates all aspects of the educ'a;ti;ma,l process" (p. '13‘).
The counsellorfis too important not to have the I;roblem £
role definition dealt with, Hassard and Costar (1977) se
‘great danger in not resolving cplr'xflict. "If either tt{e
principal or the coun’sellor is unaware of this inherent role
conflict, they may personalize it. In such a case, each inay
:\ésent the other" (p. 199). |

Tﬂ\e counse'lor, the administrator, and significant

others in the school' s\social systen, have an important task
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in brin‘ging about some clear defi.niti\on of counsellor role.

Ruckner (1975) has indicated both a prophetic and a continual

concern. He has declared that "counselors can never become
a strong profession until opinion as to what -counselors
should do can be unified" (p. 191), Walsh (1978) has

suggested a goal to be achieved.

3

All that we can possibly aim for at any particular point
in time is a selection of services as congruent as
possible with the needs of that time. There can be no
static solution, one which defines clearly, and forever,.
what ‘the role'of a counsellor is. Counselling is
dynamic function that must change with the times « 1l1).

w

. Counsellor Competency

The question of- coqnsellor' effectiveness in respondinlg
to client needs is ox'xe which has aroused considerable
response by counsellors, counsellor ed,ﬁca'tors, students,
parents, administrators, and school trustees. These
individuals are concerrned w?th counsellors' competence to
carry out their f&mctions in aﬁ efficient manner (CSTA,
1981; CGCA, 1982; Dash, 1975; Fitzsimmons & Bayers, 1977; ¥
Goldman, 1974; Jevne, 1981; Klas, 1981; ‘Peavy & Jevne,

1981; Suhb’ury & Cochrane, 1980; White, 1980). By the early

' 1980s a growing consensus has been building that some form

t

- of competency-based ‘counsellor training programs must be

'put in place (Q‘y have been) or, at least, existing

counsellor education programs must possess .a compet ency

assessment component (Cogan & Noble, 1979; Jevne, 1979;

-



Kennedy, 1976; Menne, 1975; Peavy & Jevne, 1981} ..
J- :
Many counsel lors and counsellor educators /perceive com- —

petency, or the ac®uisition of specific skills(and knowledge,
|

to be related to prioritizatlon and implementation’of

counsellor functions (Cogan & Noble, 1979; Fitzsimmbns &
u ! P ?
Bayers, 1977; Jevne, 1981; Menne, 1975).. Consequently, a

1Y
number of studies have been undertaken regarding counsellor

——
-

competencies, one studir by each of the four afl rementioned

references. Each of these studies had its own particular

L)

purposes, but they alSo had someﬁiaing in common. Some of
the indiyidual purposes included detefmining whiat compe-

tencies were most important fof counsellors, or whi®h were
.. * ™ .
appropriate .for particular tasks, What they had in common.

was a generdtion of numerous competency statemenFs which

could be used as instruments to assess whether a .counsellor

3

trainee has mastered the requisitle skills an?knowledge'to

ny

perform appropriately and effectively as 'a counse\llor, in a

helping relationship.
Cogan and Noble (1979) initiated their study %to identify

"competenéies that increase the effective'ness of- the coun-
selb;_-’-client rel&tionsh;ﬁ" (p. 121) . They reque's'ed their
counsellor édutato/r.respondents "to indicate the. erceived
inportance of each of the 98 items listed in ﬁhe urvey of
Counselor Compete_ncies" (p. 122). The competencies were

categorizgd into six areas: personal characteri tics,*

‘philosophical foundations, communication of coun el ling
" gkills, adjunctive actilvities, an:'i efhical standards. The

t

-
4
«von
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results indicate that 90 of the 98 compétencies were regarded
* L[4 (3

as important for. a competent counsellor. Cogan and Noble
4

have stated that many of the competencigs .were generic, or
essential to all tasks and settings. L T
For Cogan and Noble, the utility of collating and cate=

gorizing a comprehensive set of competencies is that it will
furt'her_h'he development'of an effective training program for

¢ = ’ ¢ .
counsellor trainees. They do offer a caution regarding -~

4

compe tency-based training. There must also be an u.ndrer-‘ £

L} "
standing of human behaviour in counsellors' training p}b-

grams. They have stated:
. o . ° ’ \ :

.We cannot be satisfied with merely identifying a set

of counselor competencies. We must develop appropriate
instructional programs and procedures -to assess their
effectiveness. We need to examine thé relationship® -
‘between theory of human behavior and counselor com~
petencies, 'We need to remain cognizant of our respons-

e ibility to the coupselor—-trainee, the public, and the

counseling profession (p. 125). '

Tl

ETi-tzsinunoﬂs and Bayers (197.7) ‘developed a c9mpetenqy
study, and in their survey of the 1itekature t:-hey'éqund

th‘at there we:re major problems of orgén‘iz"ing; ﬁstat:&n'c'_:; and
categoriéing“competencies. Tl‘me‘re is more than one approach. .
This, has been indicated, as well, by Chik_o,_ Tolsma, Kahn and
Marks (1980) and by Jevne (1981). The Fit:zsimmons and éeyers '
study was des;igned to determine the expected training--com-

peténci"e._s of school psychologists and,cdunsellors through a

response to a questionnaire composed: of 224 competencies

grouped into 13 categories, Parents, students, counse llors, *

<

43

- T .



42

L]

and a cross section of helping professionals were asked to

choose theé skills-expected of a good counsellor or school

-

psychologist. The responses reflected the backgrounds and ' S

‘biases of -the respondents. ‘ ' . .

The authors of the study concluded that a comprehensive

set of skills muss,be taught to counsellor trainees in order ,’

-

"to serve ¢lient needs when required.  Further, it is Fitz- ’

simmons' and Bayers':viem'that the counsellor must be -visible.

and integrated within ‘the learning community: They have

'dep&Ared that: part "of the implication for counsellor edu-

egtion is the neep for o more effective strategies for g &
reaching, %eaching aqﬂ selling the role of the counsellor
and. his abilities“'(p. 10) '
Fraser, Nutter, and Steinbrecher (1974) expressed
r

similar views, to those of. Fitzsimmons ‘and Bayers in calling

for skiIll building, competency-based programs of counsellor

' training. They have stated that "counsellors must Ter

evaluate their own competencies. They must bgpaccountable

',to themselves and their colleagues" (p. 124)¢ Moreover, the

SKi}ls tney'apply must . be appropriate to situations<and.
clients. ' '

Ménne's (1975) competency study consisted of a set of

'132 competencies submitted to 376 experienced counsellors
and therapists with the main purpose of ascertaining from

'them tg’ir opinions as to what competencies were the most

: P
.

‘.important.' Further purposes were to develop training and

'assessment procedures for counsellor—trainees. While she
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foﬁnd’differences in. responses to.the competencies in each
of tﬁe 12 groups they were set, she has stated there is
"some evidence of what competencies are needed for different
targets, for different purposes, and for differentlmethods
of intervention" (p. 553). 1In this-regard, Menne has called
for application.of competencies to counsellor training, as
#ell as for more ressarch on Ehe subject.

A major Canadian ‘study by Jevne (1981) was conducted

conc&rrently with concerns by the Canadian Guidance and

Counselling\Association about what competencies are required .

for an. effective counsellor, and what guidelines for
counsellor education- could be established, including.howf
best to promote the use of a competency-based counsellor

education‘program. From her review of the literature  Jevne

Grew, among others, the following conclusions: (a) there is’
!

..~ NO one best way to train counsellors, (b) there is an inade-.

R e B s ——

> w

quate definition of terms, such as "practicum," "(c)-."Until

required competencies are identified, cour *llor’education

r

‘ Qil} continue to be a lhit and miss' process and the coun-

sellor educator will haue no solidlérounds on which to
develop methods or assess outcomes" (p. 58), (4) competency-
ba'sed counsellor training is gaining momentum, and (e) the
counsellor s capacity to implement functions is dependent“

LI J

in part on his or her competency. Based on her survey of
the literature,‘Jevne has suggested "that there ig no
research;based consensus sufficient to provide clear cut'
guidelines as\to'the nature of the effective counsellor

* | | .

i

&



education program" (p. 59). .
In her study, Jevne (1981) grouped 203 competencies
within 20 categories and sought responses from counsellors,
counsellor edueators, counsellor supervisors, and counsellor
stuaents. The results indicated a high level of .consensus
as to the order of 1mportance of competencies, with three
areas favoured much more than the others: self-awareness
(lst ranked), personal‘characteristics (2nd), and nselling
skllls and techniques (3rd). - It would have been revealing
; ig/éurely function-related groupings of competeaeées were

ranked by respondents and the first two ranked categories
were dropped frdm the study. Jevne has indicated that her

oa "data collected consisted of informed opinion rather than '(A\

| empirically tested 'knowledge'" (p. 63). In summary, she

has called fef minimal standards of professional preparation

1 an§~£9£;developnent of_methqu of aSSeSSment of competence,
.as wvell as for mere regsearch in.the area. "
| Talley (1981) has inddicated, in response to the Jevne
. study,. that the study shows a general trend in the thinking
of counSeile:s and counsellor educators’ as to the competence

s

needed now and in the future. Eber}ein‘(l981) is more
: h‘ ' critical, ‘He:feelslzhat Canadian ebunsellors and counsellor
‘ .educators have not been sufficiently responsive to public
concerns about counsellor activities, as well as .concerns
expressed by studentS‘and by the Canadian School Trustees
Association. He refers to the iowering in support of, and

decreasing esteem for, counsellors by users of the public.
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education system. According to Eberlein, "the results of
Jevne's surye§-elearly identify the bias of the counselling
profession'in Canada and reflect the problems perceived by
the QBTA" (p. 68). J

The evolution toward competency-based training programs
for counsellor trainees grew out of concerns for counsellor
efficacy and the demand for'accouetability in the counsellor
prefeésion (Bernstein & Lecomte, 1976; Brammer & Springer,
1971; Dash, 1975; Fitzsimmoﬁs'& Baye#s, 1977; Fﬁlle;,A1975:_
Goldman,‘1974} Hendricks, Ferguson, and Thoresen, '1973; .
Jevne, 1981; Peavy &'Jevne, 1981} Shpemaker & Splitfer,. ‘;
,1976).«'In_stating that static ceupsellof educationipfograme.
were not heeded, Brammér and Springer (1971) called for
"perforinaice standards rather than accuhulation of credies,
degrees, and experience" (p. 803). For them, a competency;

based approach was deemed appropriate. Bernstein and Lecomte

(1976) stated that counsellor education—goals were-net—elear.

"

"While the basic question as to what a counsellor should
accomplish is evoided'..., instructional goels necessarily
remain unexéreeeed or general and ambiguous" (p. 27).

Dash (1975).has ﬁ!ov{?ed.a clear descriptioh‘of the

composition, organizatioﬂ, and goals'of a qompetency-based
S \ ) ‘
counsellor education program, which he calls the competency-

based.curriculum. He wrote:

Simply stated, the competency-based curriculum (CBC) is
an effort to improve the quality of counseling and
guidance work at all levels of activity. It is a program
of studies and experiences that guides the trainee

L)



through the skills requ!‘éd for competent job per-
forméhce. The program of studies may be based on
theoretical and research insights which scholars have
contributed to our knowledge of human behavior. The
CBC experiences are designed to develop practitioner
skills in the trainee in areas such as didagnosis, goal
setting, establishing a therapeutic climate, modeling,
information organizing, and the multitude of tasks in
which helpers typically engage. Competent job perfor-
mance is usually gauged by a multitude of imaginative
tasks usually created by the CBC designers (p. 222).

Such programs, he states, will provide the counsellor with-
. : . T m

the skills to implement client appropriate functions: §He

i

challenges counsellor educatdrs,to evaluate existing coun-=.

sellor education programs.
- ) ‘o . ) o ' s

‘ It is time to face honestly our program and.professional
‘lnadequacies. We must look at the actual training ex-
periences we are asking our students to endure and make .
adjustments to the realities of the skills that are
truly necessary. The gaps between the actual curricu-
lum in many coﬁeselor training institutions and the
actual practice\of fuidance in schools and other
agencies is unfd??ﬁhately too wide. The time to closg
the gap is now (p. 227).

& ——— » T —

Fuller (1975) has presented a competgncy-based coun-

sellor training model which calls for tbe acquisition of

" credit only when the counsellor trainee is able to master

the appropriate coﬁpeteﬁciesg There is a "no fail" system
in this model, only an "IJ'(inqomplete).uﬁtil.the'required
competency is learned. Some 6f‘the problems in the mpdel3
areithat individuai contact with counsellor training is more
difficult and is:time'consuming,_ittis sometimes aifficult |
not to become too "mechanical", and-qredibility must always

bé pursued. However, the model he describes has produced.

¢ ‘ Py
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quality graduates, it is continually being evaluated, and
the process is less competitive than conventional course-
based education programs.

Gavilan and Ryan (1979) have described the counsellor
education program at Florida International University, which
is competency-based It uses Stufflebeam s CIPP model, CIPP
being an acronym representing four kinds of evaluation:
context, inpot,‘process, and product. They state that there
is. continuous evaluation. Regarl%ng the objective of a com-

petency-based program, they have commented-

3

l
1

The major goal of a competency-based program is to
produce people who can demonstrate that they can work
- with other people through applying these skills and
behaviors. 'Thus, the. ultimate criterion of effective-
_ ness for this program is stated in terms of the effects’
\ on the clients of student who have completed the -
training program (p. 147).

: [ 4
Gavilan and Ryan have asserted that competency and the

implementation of counsellor functionseare—intertwined.
The wellsestablished Stanford program of counsellor

education is a competency-based systems approach; as‘
. described by Hendricks, Ferguson,A nd Thoresen (1973). .It_
is a_ behaviourally oriented program where counsellof—trainees‘
‘must attain the specified performance skills...The program
has eight components. - a general counselling and behaviour
methodology, practic;m, philosophical foundations, group
'counselling, research decision making, preventive systems,

and dealing with minority clients. Henoricks, et.,al.‘have

‘stated:.:

« \
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If counseling competence is judged in terms of client
change, it follows that a counselor education program
should produce measurable effects on trainee behavior.
Therefore, to the extent that the program produces
.counse lors capable of eliciting desired results with
clients, the program becomes accountable (p. 419).

»

Shoemaker and Splitter (1976) agree with Hendrlcks, et. al.
about the ability of a competency-baséd program to produce
measurable change in clients. They have expressed confidence

in this type of program.

Inherent in competency-based programs is the potential
to improve the efficacy of counsellor training by
determining. whether counsel}ors who have demonstrated
the required competencies have also improved in their
functioning on the Job (p. 268) . ? o .

3

White‘(1980) has cautioned counéellor education departments,
however, "to select and define competencies to their own
£nstitutional mission, characteristics, and values" (p. 34).

One of the great difficulties in implementing an effec-
tive competency-based educatioﬁ"program‘for counéeilor=

*

grainees is the lack of a ﬁniversall& accepted format’for
statinb end categorizing counsellor competencies~(Marks, o
‘Kahn, Tolgmat-lSSl). -Tﬁgy assert that such a format would
help improve research and counsellor-education. Neverthe--
less,rthey seelgreat value in current competency-based pro-.
grams,lthough the 1mp1ementation takes a lot of time. Klas
(1978) has offered a Counselling Interview Proficiency Scale
'to help evaluate the efchtiveness or competency of counsellor-

trxainees. \Such a scale, he states, would make assessment of

conmpetency more systematic .and effective.



Competency-based programs are not wlthout critics.
Among these is Caliste (1978) who has written that a ‘com-
petency based -program does not account for understanding.

N .

He says that determining counsellor competence“> Yy measuring

behavioural changes in students is impossible. | To him

counselling "is a process, not an event" (p. 326). He

‘further states that there is no research supportive of

[

competency-based programs. Finally, he ségs that we should

not. be motivated to reforms in educational processes Ju;t\\\

because of demands for'accountability. "That accountability

will result in major gains in education is a fradulent claim

not supported by prevfbus efforts using this method" (p. 323) »
)

Kennedy (1976), in general, approves of.a competency-

based training program for counsellor education. However,
. I

" he is not sure if "field experiences" should take.place in

the first half of the program, since trainees may not have
the knowledge of theory and research. Nor is he convinced
of the value of the credit/no credit system of marking and

evaluation.

With a greater emphasis on performance goals, there
might be a greater relationship between degree of
competency achievement in the training grogram and
differential performance on-the-job. If so, a greater
. ‘number of discriminations in student performance than
is possible with a credit/no credit.system might be
desirable (p. 248).

-

. He expresses the hope that competency-based education programs‘

are not a fad. If they are they may be thrown out sometime

in the future taking much good with them.

)

oy ',_f? L.
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The present status of research on the effectiveness of
different teaching methods suggests that there is no
empirical reason to believe that any one approach'to
training is better than another (Bush & Enemark 1975). }
HoweVer, the increased emphasis on individualized . .
instruction, self-pacing, performance goals, and field -
experiences makes good sense (p. 250).
®
In their presentation of the guidelines of the CGCA for
counsellor education in Canada, Peévy, Robertson, and West-
wood (1982) indicate strongly the need for guidelines and
counsellor education standards. They ecknowledge tremendous o

variation in counsellor training programs in Canada and they

recognize the flexibility in education approaches. They do

. recommend, as a minimum, that each counsellor education prow

" gram have within it "core"” skills,. concepts, and knowledge.

Counsellors and cognsellor educators have to respond to
the éerceptiens of»a parent, like G;ant (1975), who said s .
"The most common complaint about éuidahce seems to be the
lack of competence of the counsellor" (p. 33). Sunbury and
Cochran (1980) state that the profession has to be "refreshed",
or counsellors will decrease in importance and utility. They
state that counsellor education programs will have to ehange
and'fespond to the pressures of the 1980s from within an@
without the~§fofession. Sunbufy end Cochfane state that
cbuniggloret[aineee'muet gradﬁate frem quality programs ahd
demonstrate:

that they ere quality profeslionals. Finally, they

. must address further effort to increase their knowledge
of counseling, providing their effectiveness and the

.relevance of the training to. consumer needs. Counselors S
' and counselor educhtors peed to add to, and refine, the



7

51

content of counseling and the efficiency of its

delivery. They must take a fresh look at what they
are doing (pp. 138-9).

. Nevison (1972), in portraying the development of the coun-

sellor since the 1940s describes the person who is a coun-
1
sellor. It is incumbent that education of counsellors be

such that it participates in training the right individual

for the job. who is the counsellor?

The ¢ounsellor's job demands a person of competence,
courage, and compassion: he must himself be a model
of a person who finds life satisfying, who enjoys his
contact with others, and who is able to bring insight
.and encouragement to another (p. 39).

Counsellors and counsellor educators might well heed .

Goldman (1974) who. advised that we, in the_ggofession, should
Vsl

a £

‘consider the quality of our progqrams and of our graduates.

>

- "It is responsibility,. and it is- for us as a profession to

be responsible for the dependable quality of our field and

its practitioners"” (p. 638). Wilson and Rotter (1982) may

sum up best the need for change to meet the future,

.

We must begin our new programs and outlooks with our-
selves, teaching ourselves to keep,our minds open to
the novel, the surprising,'and even the seemingly
radical (p. 356) :



CHAPER III
METHODOLOGY

This chapter will describe the methodology used in this
o~ $ ‘

i -7 . '
study, regardindg: sample selection, instrument development

and administration of the instrumént.

The Sample

- L)
To gain as &%de an input és possible for this study,

.all school and digtrict counﬁédlors in the Province of

3 Néwfoundléhd and Labrador were_asked to participate. Since
' thé n@mb;; of possiﬁie respondents_Thinety—nine) was rela-'
‘-tivély émall, no major difficulties occﬁrred.in follow up
activities to ensure a high rate of response. The respon-

dents are situated in a variefy of school leveléland district
positiéné. Spec}fically( these include elementary (K-6)
counsellors, and those ih junior high, senior high, and K-11

school levels. Some counsellors-serve either one or more of

these lgvels, and some do*gg 1n‘one school, wﬁile/others work
at several schools. Other counseliors work out of school

'coordinating

board offices in several capacities, such as
special pfograﬁs and;otﬁéfs act as‘assessment ;nd‘placemen£
péfsonnel, eithef full or part time. Many of tﬁese personnel
are known as educational psychologists, hereafter to be
.éqlled counsellors for the pufposes of this stUdy.

52
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The addresses of the counsellors were obtained from
three sources to ensure maximum comprehensiveness. These
sources were:
N

N

1. The provincial Department of Education, thiough
the offices of thesGdidance Supervisor.

2. The membership list of SCAN (School Counsellors
Association of Newfoundland), *

3. The Department of Educational Psychology, Memorial

University of Newfoundland.

The respondents are situated in widely fMstributed areas of -

*

the province in both rural and urban settings.

Instrumentation

Description.f The research instrument is divided into .o

four parts, A, B, C and D. ‘The conplete instrument is found

_____ r

in Appendix A. Part A sought personal and professional

" information, and data on wg;k setting characteristics.
Respondents were asked to check (¥ ) the appropriate space“‘ﬂr
opposite the items éhey had choeen.  This part consisted'of
twelve groups of items.

. Part B presented a list of eighteen randomly distributed
contemporary and traditional couﬁZellor functions and des-
criptions for each. Having read' the descriptiqns, respondeqté

were asked to indicate, in Section 1, what functions they

actually implemented. Following this they were to indicate ‘“k\

[ S —

<
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-~

the degree of importance which they assigned to these
functions which they were actually implementing in their
present positions. In‘Section 2, the respondents were asked
to indicate their prejerred functions and, also, rate the
degree of importance each one\wouid have for them. The rating
for each section is on a seven‘point continuum whicﬁ'reads:
Least Impgrtant, Slfohtly Important, Moderately Important,
Importan;, Considerably Important, Very Important, and Most
Imporgant ’
In Part C counsellors' perceptions of their role
determining influence were sought. Five statements, 4
characteristic of the amount of influence a counsellor might
have in defining his role as a counsellor, were-presented.p
The statements, randomlﬁ‘distributed, range from a descrip-.
tion of low‘influence to high influence. Respondents were
asked to select one'statemcnt which best represents their

role determining influence in their present work setting.

They were to check (v') the appropriate spaces to thepright

L

fespondents were asked to .indicate their perceived level of

¥

of~tbe,se1ected statement.
a“"
In Part D, a list of one hundred and fifty-two ran-
domly distributed competency statemants,: Judged as necessary

to conduct traditional and contemporary counseilor functions,

_were presented. In replying to each competency statement,

i

[ ]
proficiency for the competency describeq in each item. To

the right of each. item respondents were to check (V) one of

the spaces representative of one of the ratings along a fiﬁe

. 2,
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point continuum which reads: E - Excellent, V. G. - Very
' «

Good, G - Good, F - Fair, P - Pgor.

Instrument development. The research instrument was

developed after a reView of literature dealing witha the
’ . .
variables under study - counsellor €unctions, role, com-

petence}_and work setting indices.t In addition, an investi-
ow
gation of questionnaire construction methodology and

techniques was conducted, and, as well, advice and help was

———

.sought and received from faculty .and colleagues in the -

Department of Educational Psychology, particﬁlarly in thé_

validation’of the inetfuqsnt,
Part A of the questionnaire had been designed to

gather data about work setting demands and‘characteristics
\ =

of “the counsé}lors' place of employment. Integrated with'®
this, information of a personal and professional nature was

sought to present aclear picture of who is engaged in the

am—

“counselling profession in the Newfoundland school system, - .

particularly as regards their quq}ificaticns and responsi- |

bilities. épecifically, Part A had been designed to elicit . 9
information, as efficiently‘as possiose, on client population,
en&iron&%rtal factors,*and duties additional to coufiselling
responsibilities. The response options generated'were
intended oozaccommodéte all respondents. .

In drafting and describing the counsellor functions T I

-

(Part B of the questionnaire), three major hurdles had to be
L S *
overcome in order to present an accurate reflection Of what v

: . , /

: x
f U : Y
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counsello™ understand to be their functions. ,one, since \
the study sought input from counsellors working in a variety\
of school levels and work settings, the discrgteness of the
functions, and their operational definitiOns; had to
accommodate everyone from an elementaryvcounsellor to a
'counsellor at the district level. It was immediately
recognized that not all functions are appropriate to all
-counsellors because of the’ nature .of their individual
positions. A tentative list: of functions was generated from

'a review of the literature and anticipation of ‘the various

functions which might be performed by counsellors in New—

b

e <

\foundland and Labrador.
. Some counsellors might prEfer to have individual
;:personal-social counselling integrated with individuél

career-educational counselling."Many of’ the arguments in

:avor of this view are sound. - There is no doubt that

: elements .Oof both functions can appear in. one counselling

Sessioh'or series of sessions with a client, However,'that

~ is not always the case. Some -tolnsellors might deal almost

.

exclusively with one of the two areas. As well, individual
PR "’ +
Eounselling may focus on personal and social concerns as a

o

priority over career related concerns, or vice versa.
Perhaps, it is not too cumbersome to separate individual

counselling into.two functions in order«¢to get ‘a more

»

accurate reflection of what counsellors are doing or would

prefer to do. Similarly, teacher consultation and parent

comsultation might be united as one-function - consultation,

-
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but, in actuality, listing them separately can more accu-
rately,reflect ‘he reality of counseéllors' employment‘'situ-
ations. The higher . 1eve1 of specificity of functions permits
further discrimination amongst the various counselling roles.
The nature of the position, the |competence of the counsellors,}r
peculiarities of the work settiLgs, the disposition of school
staffs,lbné other factors maypreveal that one or the other of
the consultation functions may or may not be implemented at

all, or- only to a limited extent. An argument can be made

either for or against’ the arr nt or description of each

of the” other functions listed here as well. However, for
r

‘u.this study, it was Judged that the existing arrangement was

best. AN X -

The second factor to consider in Part B was: .wnile
.functions'haveia specified label.in the questionnaire .
counsellors may tend to label certain functions differentlyt'
To overcome this difficulty, counsellors were asked‘to
:accept the functions as labelled and described in the
questionnaire. This was- done to avoid confusion and evoke
.consistent-and reliable interpretation from'the‘respondents.
The validation procedures (described below) and tne liter-
ature'review,'assured the researcher of the face validity of
this aspect of the instrument regarding function "labels.

A third obstacle to consider in drafting the counsellor
functions was how best to incorporate more recent {or con-
tempbrary)'counsellor functions in:o the list. The liter-_,

ature review resolved most of this difficulty. A factor to

'
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consider here was the familiarity that some senior coun-
sellors might (or might“tt) have with the contemporary
counsellor functions. Would, in fact,' all counsellors
accept the functions as 1abe11ed'and defined? The judgement
was made, that counsellors have that familiarity:.and that
reliance on the function descriptions would add sufficiently
to theinlfurther‘understaﬁding of the nature of both‘confém-
porary .:and traditional functions. It was decided not to
include administration and responsibility for the school/

district guidance program as a function (Shertzer & Stone,

1981), since it is assumed that such is. conducted anyway as

)

©an integral part of the counsellors esponsibilities.(

A validation procedure was qpnducted with a group of

‘ten graduate counselling students\and three faculty members

to assess the function descriptions for clarity, brevity
and,discretenessvfrom other functions.. In doing so they
rated the descriptions on a scale according to the three -

,

preceding criteria.. as well; they Were asked to make
comments ahd.suggest changes for each.function (if approp-
riate) and comment in general."The form used for this
purpose is in Appendix B. There was general.agreement on

this portion of the instrument but some changes were
b 2

.Asuggested.v After analysis of the data-from the validation
'procedures, and further examination of t& s part of. the

‘ instrument by the researcher, some change were made.

v

Changes in the descriptions were made primarily ‘by making

some shorter, eliminating redundancies, ‘and by dispensing

- e
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with some examples and illustrations. Also, some slight
‘modifications were made Qith some function "Labels." No

major recommendations were made either to add functions to

.

" » ;
or remove functions from the list, though such suggestions
'were sought: Given the high ratings on‘clarity, brevity
and discreteness, and the reasonable assumption that these

evaluations could be considered representative of those
t

‘expected from counsellor respondents, confidence was then~-
. Placed in this portion of the instrument. :

In Part B, selection of a seven point continuum-from
‘ .
Least Important to Most Important was judged to be a valid

.measuring device for determining how important each function

is. Though one might be concerned with how respondents

".’-

might iqterpret such adJectlves in such a measure, the

meaning of the words is not,as important as the context ih'
- ; v

which they appear (Bradburn & Sudman, 1979).- Referring to

.various studies on this. point, Bradburn and Sudman concluded
by quoting Cﬁase,~an\author of one of: the studies:

4 ’

/

e respondents get a qoad deal of meaning. frontsca\p
. adjectives.because of the ad jectives' relative position

in a group of response categories, rather than in terms

of a "standard" definition Of a given word out of
-context of other category levels'. (p. }“§4)

g . 4 “-.{

Aléo, the?seven point continuum provided a sufficiently

broad range of choice for the respondents.

Finally, 1n Part B, the layout had been designed to

*
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enable the respondent to utilize the function descriptions
to best advantage, thus contributing to greater validity and
reliability. The counsellor functions were randomly dis-
tributed, with distribution for both Sect;’.ons'l and 2, to
eliminate any possible bias. .

In Part C, the method used for seeking the level of
the counsellors' role determining influence, as perceived
by counsellors themselves, was decided after a number of -
options were conteriplated. One method consjidered was to
have the resp’ondent)\s choose a numb;kr/g) a continui;m‘ from
zero to‘ten"to 'represent' their de'gree- of fnfluence._" This . o

.was not felt to be satisfactory because the inherent s\
Jectivity would lead- to a high degree of unreliability.
Another option was to have the counsellors place themselves
in .a position of influence relative to others (principal,
.t.eachers,..stu‘dents, parent"s)’ Here rank 'ordei"ing would be )

_ conducted. Though Qne could §et a comparison here, there '
would still be no real indimion of the counsellors' amount
of influence. .This method was rejected, .For similar reasons
a. rating scale variation of the preceding - option was rejected.
Here, as well, the influence of others would be indicated

-(while, taking up valuable time), and, in any_c.asxe,-was -.not

required. Other rating gcale. methods were considered l:ut

rejected.
~ The question of measuring influence is further compli-

\‘cated if a respondent fails, in his position, to exerciae
his capacit_y to exert influence. Other factors, such as

g . ) 1
personal style, timidity or aggrdssiveness, apathy, can !

U,' ' . ) Ty
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/ —

make counsellor 1nfluence difficult to measure, For this
study no efficient straightforward measure can account for
all these variables which contribute to influence. Conse~

r

quently, it was decided that a series of randomly assigned
statements, each _of which reflects a different degree of
influence in determining counsellor role would be presented
to the respondents. Each statement had a pre-determined
"numerical weight of influence. " fThe résp%ndents v;rere to

choose the one’ ‘statement which best reflected their degree

. — -

of influence in their present work settings. . Five statemente.

 were presented

-

‘This procedure is efficient but each statement.can ‘be
.'.'prone to various interpretations by the-r-espondents. 'I‘o -
.lessen .thie problem a 'panel of eight gradua_te counsellinc;i'
.students and faculty members of the Department of Educational
Psychology, Memorial University, were presented w:L.th twenty-
seven statements;" each statement being generally. equivalent
in its application to various work settings and counsel lor
responsibilities. » The statements ranged on a contin}mm

from minimal influence to exten ge\ influence, and were _
randomly distributed. Eacn member of the panel. wag asked

t.o. assign a numerical rating, from zero to ten, whlch |
represented the éegree of influence: each statement ‘attempted
to c}ieracterize. The purpose was to see if there was-a
consistent rating of the statements, and sunsequently, to

X Choose those statements which had the least amount of

variance in _thelr ratings. See Appendix. C for the valida'tion

‘P
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Statement séver}teen had a standard deviation of .89 and a

62

forms used.

!

Calculation of the mean and standard deviation for each
- P ‘
statement was carried out, based on the responses of the

panel. The criteria used to select the five statements for
the questionnaire were that.: the statements should reflect
(as a group) the extent of counsellor influence oh a | .
numerical basis, from the range of one to ten, and that the
standaré deviation for ea.ch be at least below one. The

s tatement having ‘the lowest standard deviation, where the

means of two or more statements were substantially thé same,

was chosen, See Table 1. A final oriterion, if appropriate,

was to determine the cholce of statement(s) on'clearness and

L)

‘conciseness of lahgane. 'For exampie, if statement twenty-

one had a stai)d'ard de\}i'ation‘of- .57 and a mean of one, and

; 4 . t ‘
mean of one, and the language was generally equivalent, then

'statement twenty-one would-be chosen.
B : ' 1 4

Part D of the -questionnaire was designed to determine
v _ ,
the dwunsellors' own perceived level of competence through .

theﬂ' response to one hundred and fifty—two randomly distri-

.B"uted competency statements. As a group the statementg. (- . -

-represent“the competencies required to implement the eig'ht'een:

counse 1lor functions compiied in Part.B. A cdding gystem was

‘es,i:abl ished to enable the researcﬁer to match the appropriate

L}

competency statements to ‘specific functions when statistical -

' analysig was undertaken to'ex mwine the relatidnship be tween

counse 1lor functions and couns‘e'llor E:ompetency‘level." The
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Table 1

-INFLUENCE STATEMENTS:

63

MEANS aND STANDARD DEVIATIONS

OF THE FIVE STATEMENTS SIGNIFYING THE DEGREE OF
' ) ROLE DEFINING INFLUENCES

Stai-ment

I feel that my attempts to define my
role have not been successful. Con-
sequently, my proféssional responsi-
bilities are detemined primarily by
others.

No matter vhat efforts I bring to bear,
I am generally at odds with school/
district personrel to the extent that
I can only implement less than half of

. the professional responsibilities

which I prefer.

.My endeavours +0 pramote my role

definition have enabled me to carry
out about half of.the functions
which I deem necessary.

With the people I work with_I hawe
been successful in bringing about
some reasonable-unders g and .
agreement on my role. - Howe , there

.are still some arcas of disagreement

onmy role.and about how I should
spend my time.

Iam vexy satisfied that my efforts
in promoting my role and function
in the school/district have
achieved consensus with my
colleagues.

- -
L,
S T 3

5.50

6.88

9.56

Standard

Deviation

.90

.86

L

64 .

.62
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respondents were not aware 6f any such grouping of‘ compe-
tencies si;'ice all competencies were 'fandomly presented wirth—
out any reference to functions. | ¢ '

The co etency statements were compiled after an
intensive ¢@xamination of relevant literature, including a
studx of major competency studies (Cogan & Noble, 1979;
Fitzsimmons & Bayers, 1977; Jevne, 1981; Menne, 1975).

Lists of competencies, including those of the aforementioned
<

researchers, were examined to aid in the construction of the

competency section of the questionnaire. - The s'tatements

were written in as clear and concise a style as possible, S

keeping in mind that psychological jargon’' was to be elimin-
ated where possible. Initially, the statements were

oted to specific functions. A series of revision and

: editing procedures were conducted culminating in a final

draft following analysis of an assessment of the statements

-

by a group of graduaate counselling students. _-This task was .’
# \

part of a larger evaluation of the instrument. See Appendix

D for a‘!:opy of the procedure used. ‘

‘With the competency statements gfouped within functions,

the graduate students checked for redundancies and repetitiohs'

. . . q ) i 3
the statements were written. They were ‘free/to suggest re-

between and within functions, as well as comyenting on how

-

assignment of some statements to other functions, and to

..

propose addition or elimination of compe tency Statements.
A limited number of changes were suggested and appropriate .

revision was made. One, final note,’ in this regard- many

- e

* .



et 65
of the competencies listed under Indiwvidual Personal-Social. ‘
Counselling are also required to implement other functions,
such as Crisis Intervention and Ix;ci\ividl al Care'er—Ed}lcational
Counselling. Such com;etencies have not been listed, in most
cases, ‘in other functions, in order to eliminate redundancies.
However, there is occasional redundancy.because of some
similar:&ty‘ in the nature of the fgnct;lens (_e.g. Caree.r
Education and Individual Career-Educational Counselling).
W-if:hou\t listing such simi\laz; competencies in both these
function categories (and other categories) basic competency‘
’groupipgs required to implement a function would not be |
.comple@:e. This would have had deleterious implications for
etatietical analysis when the essential 'qu‘estions of .the
study were answere'd. dThis will be discussed ferthef: in
statistical techniques‘and data analysis - Chapter IV) ’

" The scale used to have the respondents indicate their
level of proficiency for each competency -~ Excellent, Very
Good, Qood, Fair, Poor - is one with which most counsellors
are familiar. | And, as Bradburn and Sudman (1979) have
reported, the relative position of the te_rms in a scale
helps provide the .respOndents with a great deal of meaning

of the adjectives.. o

' v
A

Administration of the Researth Instrument

Pre-administratfon essessmertt. A wo;king.-,d;aft Qf the .

questionnaire was presented for assessment to seven graduate
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counselling students, oné individual with a Master of
Educational Psychology degree, twg graduate students in
educatioﬁal administration, and two faculty members from
the Department of Educational Psy;:hology. All individuals
were assoclated with Memorial‘ University. Such a cross
section of evaluators was chosen to obtain a wide rangé of
opinion and judgement.l "This diversity in.raters proved to
be valuable’.

The evaluators were to: a) prefiew the instrument;
b) respond to the items where approﬁriate; ¢) detg\rmine
completion timg of the instrument; d4) Aexamine -the di\fections
for clarity; e) assess .general precis‘ion and accuracy of
ianquage; f) indicate in_form:;\tional, gaps; g) corﬁment- on the‘
propqse'd layout. W'it?h'the exc;éptibn of one grad}iate

—

"counselling student, a meeting waé he 1d between each of thé
evalu‘at&rs and the résearcher, in addition té'his/her co;n-,-
plletion_ of evaluation forms. Their conclusions ahd recom-
mendat)«:\ns were discussed at these sessions. See Appendix
E for the e,valua;tors' c}iredtions and answer forms.

The evaluato}:s' fnost pronounced comment referred to the
scope of the instrument and the amount of time it might take
'for r.esl;ondent_s to compﬂlete 1t i Completi;on time was
estimated at approxim;tely one and a half ,ﬁours, bl.}t, con‘-‘ »
siderable':l:ndividual variabilitﬁy was expec;ted. The 'evalu'ators
‘felt that the time factor might cause a»'lower. .rate of, response
than desired. They judged that a clear and facilitative

1aYout’i", intelligible and concise language, anhd unambiguous

2 " . -
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directions would increase not only reliability but, also,
the likeli‘hood of the desired rate of response. In this
regard, there was general approval with the proposed layout
but some changes were ?écommended, particulariy far Part A.
It was somewhat crowded and cluttered in appearance. Their
recommendations were, substantially,‘ implemented. At their
suggestién modifications were made in the directions for
Section 1, Part B, and for Parts C and D. Several other
minor adjustments were also made in thg wo.r.'ding of some
- competency statements in Part D. Overall, thg instrument

. -
was ju@ggd to be sufficiently valid .and reliable .to carry
out its inténded purpose.’ ' Thé“ instrument was professionally
grinted on 8% 'x 11" yellow book paper and was saddle s'tiiz_clled
into booklet form. This gave the 'instrument aesthetic appeal

"as well as clarity and readability.

Administration qu’cedures. Collection of data for this,
study commenced onANoirembm.: 26, 1981, with the mailing of a-
letter to counsellors from Dr. Glenn Sheppard, Head:
Department of Educational I;sycho,}ogy, Faculty of Educati_on, '
Memorial Uni;rersity of Newfoundland. The le tter introduced
the researcher and supported;ftﬁe,_a_tudy. This was part ‘of:
the malled "'package;'. sent to counsellor respondents. Sent;
as well, wj:th. the c';ue's'tionnaire, ‘v'n'as a cover letter ‘f;rom'_ fhe
.researcher infoming couns’e-lloré 6f._,the'purbloses of the | o
study, 'requestinff thei:; assistance; si;ressing éonfidentia’iity,

and outlining proceduies "to be used-j.'n. returning t}ie question=-



A

68

naire and dealing with problems. Counsellors were informead
that a coding system was to be used to identify non-
regponsive counsellors enab}ling-efficient follow-up pro-
cedures. 5Seg Appendix B for both letters. '

» An examination of literature, pertinent to stimulating
a high response to a mailed questionnaire, was undert:aken
(Berdie & Anderson, 1974; Brown & Hartman, 1980; Kerlinger,
1973 ; Porter, 1950). After careful consideration, ‘various
procedures were used to ensure a high rate of response to
t'he instrument These included: a token ($1.00) placed in
the initial mail ing '‘of' the questionnaire, a stamped

addressed em_re,lope for'mqiling the completed questionnaire,

"and a.series of follow-up 1etters to non-respondents.‘. Three

b 4

',foilow"-up letters were sent, onh December 10, 18 and 31

(handwritten), regpectively. . See Appendix E. .
% G 1 -
Six weeks had been planned for data collection. The
\\ »
vast majority of questionnaires were)i'eturned within that

time span. A small number were received "in the latter half

.of IJanuary, 1982. Of the 99 persons identif¥ed as coun-

sellors, 94 (95%) returned their questionnaires. Twelve

other persons had been sent queéti-onnaires but they were

‘no . 1onger in counselling, had left no forwarding address, .

.or had left the province,. .

Y

The following chapter (1Y) will deal with' the
statisti’cal techniques- and analysis procedures for the

-collected data, as well as present the major findings.'~
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« CHAPTER IV . "y
( - B
A DESCRIPTION OF COUNSELLORS' PERSQNAL AND

 PROFESSIONAL BACKGROUND AND WORK

. SETTING DEMANDS

Purpose . .

- * e ?
The purpose of the chapter is to present a descriptive
analysis of the data supplied from Part A (General Informa-

\

tion and Work Setting Derﬁand?) of the questionnaire (see .__
Appéndi;? A) . The oata were inst;’umenta; in not only supply--!’l
ing the essential background information .in the analys'is of:
gounsellors' préferred and ‘actual functions, but also pro-
vided a profile of the professional quallfications of 'schpol .

counsellors, as well as providing sgme insight into ‘the

salient attribﬂtés' of their work environment. - The counsel-

v 4 o 8
lors are those individuals®who provide counsellor functions, |

[}

and who are employed as school 'board/dist-fr'ict counsel]lors

and coordinators, in-school coumngellors and some few engaged
4 »

1 -

- as educational psychologists.

& .
3 6] . .

Descriptive Analysis Procedures 5 -

~

- =N - L 3
To facilitate analysis of the data in Part A o%} the
que’stionnairé,' as well as subsequent por't':i'ons of the instru-"
LY ] 5

. , . $
ment:, the resporises were coded, gomputer cards were punched,

and the data were transferred to disc utilizing thes facilities
N i r .
©, of Memoria@iversity of Newfound land s Computer Centre.

. 69 C ) .
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The statistical analysis was done by computer through a pro-

Frequency distributions were obtained for the data in Part A,

and work setting part of the instrument (e g.

Sex and Age of'Counsellors‘

'0Of the 94 identified. counsellors in Newfoundland and

not providing this information.

3

lors is 33 years: Table 2 presents the distribution of

respondents according to sex and age.,.

) ‘prising 54(58;7%)bounsellors.

Data reveals ‘that by far

$

O Y

and under (BR.2%- male, 73.6% female)

L

as well as specific options and statisgtics.

-

rofsssional Training of Counsellors

70

-gram called SPSS (Statistical Package fora~the Social Sciences).’

cross tabulations
were obtained for specific response items, in the information

Sex with Age) .

Labrador, 73 are male, 19 female, with two (2) participants

tho'largest-sihgle age group is in the 31-40 age range, “com-

The mean .age of -all counsel-

There is no difference
in the,age-range ‘of male counsellors as compared to female

"counsellors. The great- majority of counsellors are aged 40

<’

. Data revealed that 64 (68. 8$)of counsellors possess a

" have either a graduatefdiploma, or at least ‘gome graduate

L

master 8 degree in counselling, while 22 (23 %) respondents

level training. Doctoral truining was be ing undertaken by

2 (2. 2sl counsellors.

Arts. and sducation are the under-

\§

-
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TAME 2 "
DISTRIBUTION OF COUNSELLORS BY SEX AND AGE 2
’ﬁ_-‘
s't.:x 25and  26-30 - 31-35 3640 W45 4650 51 amd” | TOTAL %
V. " n®) ) LT
b -9 24 23. ? 5 b 73
(8.3) . (9.8) (26.) (25.0) (7.6) -(54) Qaa). (79.3)
FPALE 2 S [ 2 1 - 5 N .19 a :
(z.zl ‘(5.9) (s4)  (e2)' (a) - (3.3) Q1) . (20,7) "
"tomr 6 - ) 29 25 8 8 2 ° ®
6.5) (15.2) (31.8) (27.2) (8.7) (8.7) (2.2) (200.0)
’ . )
Yoles Two counsellors did not indicats the requested information. :
f 3 § ’ [
;
) ] ‘)'
' g 5 . ‘ N €
'S :
: i i — .
S ! g = B t-l“b»‘»h M._A’ A ¢ H Y ‘ }.w:a;i:,
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T ‘graduate pfoqrams of more counsellors thaniany otﬂer deéree
program. Table 3 presents the distribution of counsellors'
'éduoétion and training. When each counsellor s levq} of
trainlng'wés further analyzed‘to determine what combination
of_traipiﬁé 8egrees was held,'a stron§ arts eduoatiop

-orlentation was evident (see Table 4).
. _ : N

- . _ - B

' Experience and Job Titles of Counsellors

More‘thapihalf (57.6%) of tPe oounsellois'have more

* than ffbé (ﬁl years of counselling experience (see Table 5).
The data reveals a small incresse in the number of persons

§ eoterlng the. school coonselling profession each year:" of
the 91 counsellors indicating their job title, 58 (63 7%) are
known as schq&counsellors, 4 as educational psychologists
and sppervisors of guidgnce respectively, 10 as supervisors
of special services,'and 15 persons had various other desig-

nations. : ~ . o

' . W . v w»
. % 4 .

Educational Level of §tudents Served by cOunsellors

\J

- ~+  The educational ‘level of students at counséllors' WOrk {uf
\ settings was considered of vital 1mportance ln helping to
| determin¢ why counsellors chose to implement certain func-
tions., Data indicated that 64"(76%) of the 91 couhsellors
O ‘who stated their work aetting deal with a broad range of \ .-
students ih terms of educational level or grade. This fact .

§ # s y i
% 1
i L]
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‘ ° ;
, - TABLE 3 .
3 ) _
/ ‘ , ' DISTRIBUTION OF COUNSELLORS ACCORDING ’
2. S 70 PROFESSIONAL TRAINING
g ' s
, .
v .&/ i
\" . . . el u e
TYPE OF TRAININS/DEGREE _ NWBER (PERCENTACE)
. OBTAINED ) : ’ OF COUNSELLORS'
» ]
"B, A. . v ( 86 (60.2) ‘
: DA (B4) - . b2 (b5.2) ; -
. i . 3. K ' . 22 (23.7) .
. Be. ‘ R RUNCERY)
- Craduate Courses in Counselling . ‘ 9(9.7) .
, Graduate Diploss in Counselling .13 (a4.0) | . #
. Master's Degree in Counselling . 6 (6.0) '
" Doctoral Training in Counselling . ' "2 (2.2) ‘
. Other (Religioud Studies, etc.) ) 10 (10.8)
. - ‘ Neg2
 * Note: Tvo counsellors did not indicate the requested infornation. '
e ,
- . ' ap, O ‘ ) : .y
¢ . ; , ‘
£ . ! " L 4 i i
. . . 3 |
\4 i ,
% ‘I 1] ‘ * Y
ra\ ol f .
cr
L3 ,.// +
' 7R
* 3 o,
. \
\ : 2 - i
v ! ’ L
:. “ % . Y .."t 2 Y *
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l : .- TABLE 4
¢ o *
=~ - . 0 _ .., . DISTAIBUTION OF COUNSELLORS ACCORDING TO THEIR ‘
SR : UNDERGRADVATE LEVEL OF EDUCATION/TRAINING
NMBER (PERCENTAGE)_
, ’ DEGREES HELD . OF COUNSELLORS *
S
\ LI
2 B. A. / Greduate Courses in Counselling 4 (4h,3)
. ] .
B. A. / Graduate Diploma in Counselling * 1 (1.1)
B. A. / Mster's Degree in Counselling 18 -(19.4)
{ ‘ o
" B, A, (m))cn}luto Courses in Coﬁnullihs { 2.2)
- Bs A. (B1)/Graduate Diploma in Counselling ] '8 (8.6)
: B. A. (Bi)/mater's Degree in Counselling 28 (30.1)
- . ' . B. 8e./ Gndm_t; Courses in Co;uncmng' L 1 (3.d) -
B. 8c¢./ Creduate Diploma in Counselling ‘ 1 (1.1)
‘ B. Sc./ Master's Degree in Counselling .8 (8.6)
' b . : . Undergraduate Degreesonly . 5 (53)
" Graduate level training but und e - S 17 (18.4)

~

1)
Ne9) (100.0)

& :
. . . N i X S ' p,
Note: One counsellor did not indicate the requested information.

.,

!
~
¢ -
-
.
S~
\\
\\-
e
.
£
\
1
\
.
L
- e
a v
- * "
. 4 v
¥ [P 1
&
L. I ‘F‘.’
& = 4
. "3"
" > LY
n 2 R |



¥

" counsellors within. those categories.
5

. full-time in their counse 11lor roles. Full-time is expressed

a - 75

"suggests that these counsellors have, to master a large number

»

.

.of competencies and implement a broad rang%pof functions. "It . .

also appears that counsellors would have to carefully plan

g

'_pr,ior'it}e%, given bhe tasﬂk required to service such varied

- = P
grade and age groups. This -data was further analyzed and

-will be“dealt with in Chapter V. Table 6'presents-the

various educational,level categories and the distribution of'

‘.

Time Spent in Counsellor Role and Other Duties
Of the 93 counsellors who responded to this section of
the questionnaire, 54.8% reported that they are employed

as Ealfilling the counsellor role 91-100% of theggime. The

mean percentage of time spent in the counsellor role is 73%.
- - ' » .

Table 7 presents the distrisption of time that counsellors
. ~ ' -

actually spend in counselling and in performing non-counsel-

Y

lorqrole.activities.
Counsellors working at the elementary and elementary- .

junior high level l%end a mucn greater amount of time in

their counsellor roles than‘{hose counsellors iniany other

\

educational‘level. ‘At the elementary level, six (6) of the

' ‘seven (7) counsellorj’(as 7%) work full- time, and all ‘

counsellafs (5) :at the elementary junior'high level report "¢~¢

]

‘that they are £ull-time. A the junior high .level, only

1 out of 6 counsellors (16 ) works full-time. Table|8

,';l
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TABLE § B .
» " . . & P
) ‘ 1 ‘ v L . ' ¥
DISTRIBUTION OF COUNSELLORS AckORDING = . - T
70 THEIR. COUNSELLOR EXPERIENCE . TeTn -
[ . o - - = ' = 3 ' ¥

LT

’ I «“ . YEARS OF EXPERIENCE NUMBER (PERCENTAGE) ’ ;
- v %
' OF COUNSELLORS |
Less than one year . S 5]
1 year L ‘ 8 (8.7) _
: 2-5yars | 7 (299) e
6-10 yoars ‘ L (42.4)
. 11 = 15 years 12 (13.0)
s 16 years or more ‘ 2 (2.2)
K N . N g Y # Y
. ’ . o N= g2 (300,0)
‘ . . 4 P .-
g R '
Note: 2 Counsellors did not respond to this item,
' t
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o DISTRIBUTION OF COUNSELLORS ACCORDING TO
; -t * ‘
y EDUCATIONAL LEVEL OF STUDENTS ‘
C ¥ .
- k.
,‘; ]’ : oy , e .
L. NUWMBER (PERCENTAGE) -
EDUCATIONAL CATEGORY OF COUNSELIONS
s e ' N ' o .‘ ’ B
- -
Elesentary (X-6) = . ! 7. (2.7)
‘ ‘ Junior High " 6—(-6.6)
’ Senior High 9 (9.9)
"Elementary and Junior High 5 (5.5)
) , Juntor High and Sentor High 28 (30.8)
X - n . ; ‘ T 736 (39.6)
_ . . Ne51  (200.0)
. R
+ A 13 3 . )
o Eotsy 3 Cownmellors did not respond to this item, .
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i 4 .
o L]
. 1
i 8 “e
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. . ., = TABLE_ 7
\ » ’ "
' 5 3
“ DISTRIBUTION OF COUNSELLORS ACCORDING
T0 THE PERCENTAGE OF TIME SPENT .
: IN 'I‘}EIR COMSELOR R"x&S g f s g
~ PERCENTAGE OF TIME SPENT . | - NUMBER (PERCENTAGE)
IN GUIDANCE ROLE - ‘ OF COUNSELIORS
: I " n (%)
o f-1006 | 5. (#.8) &
v . - ' ‘ 81-” 5 ( 50“) .. " .
: ' - N80 . 8 (8.6) i »
61-70 1 (1) T
. 5-60 . 5 (54) - .
. -50 “ . 4  (4.3) s &
, , 4 . ko , 3 (3.2) .
- s . 21-30 ‘ ~ , 7 (7.5) ) )
20K or less ' 9 (9.7) ' ’ .
- ' S . '
5 ) ‘(IW.O)
. Note: %_t ounsellor did not. respond to this item,
w | ’ e DISTRIBUTION OF NON FULL-TIME COUNSELLORS
> ' ) ACCORDING TO THE PERCENTAGE OF TIME SPEN?
IN OTHER DUTIES (NOT COWISELLOR ROLE)
OTHER UTIES, | : " NUMBER (PERCENTAGE OF TIME SPENT) ' !
_+ TEACHING , ' 29"(66.7), ’
SUPEAVISORY 4 10 (23.8) _ ']
ADMINISTRATIVE AND ’I'FACHIN ) ‘ ‘2 ( 4,.8)
, : ADMINISTMTIVE : 1 (2.4)
. o ‘ * BUPERVISORY AXD THRCHING : © 1 (2.0)
J .o . Ney2 (100.0)
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presents the distribution of counsellors in each éducational

2

level, further illustrating that 45.2% of counsellors have to ,

implement their counsellor functions in a part-time counsellor
s

roles For these "part- timers" there might be pressures of”
varying intensity which fnfluence their counselling priorities,-'
perhaps forcing hem to abandon implementation of fun&tions

‘they might desire. Also, some roles are. not carried out by
( &
all counsellors to the. same degree, and some roles are more
¥ 4

familiar to some counsellors than others. - ‘For elementary and
. elementary-gunior high counsellors this may have not been so,
gibéh their different status., They may have more time for

}- ' ~ program pfanning and implementation. This assumes, of course,

Lk . t »

that all other, considerations are equal. Such a conclusion
is difficult ta reach. A |

- w Number of Schools .and. Students Served, and
T Travel Required .by Counsellors

¢ An analysis of the counsellor-student ratio in all edu-

cational levels reveals a ratio of 1:877. Minimum-maximum
' ranges'are 11150 to 1:l56l or more. This range indicates a: -.
ratio which is far above the suggested optimum level of
o _ 1:400'for gradesJVII-XI, as stated in the Report on Psycho-
| ‘logical and Counselling Services for Newfoundland Schools
by the Provincial Counselling Committee (1980, p. 13)
‘Table 9, which presents the data on the distribution of
3:‘ . . ' counsellors according to educational level, also indicates
ﬁ that the median ratio of counsellors to students is in the
:?' '. "'w_ 601-900 range, which is to say that 50% of counsellors have

famioa this high or higher. ﬁowever, since a large K
4
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TABLE -9 ’
DISTRIBUTION OF cousﬁinxs ACCORDING TO THE NUMBER OF STUDENTS .
SERVED (RATIO OF CLIENTS TO COUNSELLOR) WITHIN SPECIFIC .
) A% _EDUCATIOMAL LEVELS ' d
: o - NUMBER OF STUDENTS .
EDICATIONAL ¢ 325 _;(‘5’10- aglo. ys1- ‘?,8},’ %1~ ;,2583; .{éo. zgg%. gsoz, ;)5&1,- 5001 or . :
© . LEVEIS ' .2 500 « Wmore TOTAL
BB A a® n® - a®' . a@®)  a® el @) a®). n @ 8@ n(%)
% = 4 - L. Elgl(l::?)n ‘ ' _ 1(1.1)ah 3(3.4) 1.(1.1) 2(2.2) 7 (7.9)
Junior ) - .
High ) . 2(2.2) 3(3.4) 1(1.1) 6 (6.7)
.~ Senlor. ' i e N :
- High 12.1)  2(2.2) 1(2.1) 5(5.6) ’ ) 9 (10.1)
- . . . ) ‘
e . Elementary : B - ' '
S 3 1(1.1) 1(1.1) 1(.1)  1(1.) ‘11.1) 5 (5.6)
Jmor [ . . ’ - e .
\ * S R 2(2.2) 4(%.3) 303.4) 3(3.4) 8(9.0) 5(5.6) 1(1.1) T10.1)  27(30.3)
i x-1 L t1(1) b(6.5) 5(5.6) G(h.5) 2(2.2) 7(7.9) T 3(3.8) 2(2.2) 2(2.2) 5(5.6) _ 35(39.3)
- - . . R L = o . y
@ z(z'.z) 5(5.6) 8(9.0) 12(13'.5) 20(22.5)1413:5)?@.5) 10(11.2) 4(4.5) 3(3.4), z(zj.z). 7(7.9) '89. (1oo_.o)'
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percentage (45.2%) of counsellors are not full-time, these

-t

statistics on the ratios must be'ekamined and interpreted in
this(light. Moreover, these'statistiCS'are for schools ‘

where counsellors'existl It must be recognized that there
‘w~'are too few counsellors in Newfoundland schools, far below’
recommended numbers. ' , T wis b 'm Ca
Counsellors who are . required to travel to meet their S
JOb description demands comprise 66 (71. 7%) of the counsellor
31(" ( ; respondents. Twenty-six (28 3%) counsellors report no travel
— while 32 (34.8%) indicate they travel from 1= 25 miles on e

_ average per week. There is a wide distribution of counsel- ' ;

pem

g lors in'other mileage categories (see Table 10). The mean ~ ¢ ;*

..........

AT

weekly mileage is 24 miies. AsAmileage tends to increase,
the number of counsellors tendino to travel génerally deeﬁ
crease.s..."aa ' = . ' : '
if average weekly mileage over lo6—miles can be Judged
as "considerable",~and'the.designation is largely arbitrary;
K then 14% of counsellorsfhaye placed themselves” in that cate- v

gory. The data suggests that for the majority of counsel- V

o

lors who are required to travel school identification with . |

one school setting would be difficult to achieve. The ¢ ) . \

actual consequences on. counsellors'*ability to carry out’

' their counsellor roles could not be ascertained{from the " v
data, but interesting information on counsellor work demands ‘
was provided. / - . . "\' S

CounsellorS'who serve only one school are the single|
. r \
largest group with 36 (38.7%) of’}he 93 respoﬁdents reporting‘
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. . ' 3 . / " . Ui
s ' . i g ) / . \ ! i ' i ) @

. 5
Vet e
S Ve oS T UY

-~
(2
ﬁ
i
i
ez
L
L




TR ‘. tar . WLogmtw e e
. 5
. E . S yak
. - L= »
1 " s N ) 2
B
! . v = - 83 ~ e
. L . ’
. - . . v .
.
. o ' . ’ .
. ° &
o " - o 5
; N\
" - "
% . - \

.‘ 2

- ot .
) -’t}aA
5 ; g
o ”
& . .

. L] = - O."
3 . .o . ' . -°~ L] s
i q 4 4 . . . .
¢. e S B N ) ’ iy
, . . ’ \J “”, T, 4 ’
X . s, I @

DISTRIBUTION OF COUNSELJORS ACCORDIRG TO THE et e

L e . \  AVERAGE WEEKLY. MILEAGE TRAVELLED A3 * .~ s o 1T,
- £ T, e T e ¥, PART OF THEIR COU(SELLOR ROLE ‘ A "
.,0' A ¢ . ) .. - oL : . Y & u. ) 5 :,I "’., R ‘ ,q,_' y
) 'o' ’ o . . .- * _ ‘.'3 v . .“‘ N ® . = - : .'—" .-.—»~' .
" . e - T -‘v;, e 2 fk"' .. ,.\ . iy 5% ,

. - [} o ’ *
Mileage Category .. MNumber of Counsellors (Percentage) , <. *
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r ° 1’25 g ,.I . . ' . 32' (y‘.a) s B : ‘ i . -~ .
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" . 265 LI T 9 (98). . . -
. ¢ - a2 oL e ‘ ‘ » v ® !

S ; ~ 7008w
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. this. information. . The mean number of schools for each

. B ' &

. counsellor is 3 schools.r able 11 prEEEnts the distribution\

.o

et \\
of counsellors to schools.. The appare “lack of school- -

, BN .

"igentification for 61% of- counsellofs (mora“for scme, less

for others), the increased responsibility, the wide'vari-f \l*g

ability in functions assigned are Just some of the possible ol

-consequepces of this multischOOl responsibility for counsel\\\\
L i ¢ - - ¥ & ' J g ;
' lors. o E : ,'\ S s o "

.,
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COunse&lors' Perceived-Accessibiiity

i tofReferral and Diaison'Services_

’

’ a P T 5% N

-‘\
v ~
B

and liaison services varied considerably.' These-services

and : trained personnel are, when available, psychological
- . .
. services, social workers, public health nurses, audiologists,'n

-

and a variety of agencies which both supplement and comple-,_‘

T~ ment the efforts of the counsellor. of note is that 62 4%

<
-

_ of counsellor respondents feel: that\ such accessibility is
relatively e;syT\\On a\scale of 1 5,\with 1 befﬁg easy and e e

5 difficult, the mean rating of accessibility is 2.2, "5‘ b
~ %
relatively small number. of counsellors reported that they

N,

find accessibility to referral and liaison services as being

difficult. -This is indicated in Tab1e12 which presents the

-

distribution of respondents' perceived accessibility to ‘\¥Q~

referral and liaison services.'

_The prevailing view of observers who have knowuedge of

Counsellors repbrt that their accessibility to'referral“"r"

PRI,
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state of aforementioned services is that the

the extent‘and

.“;Q ' number of such services is insufficient to serve client feeds' .

and, consequené!y the rating of 1 and 2 may seem high.~ How-""
N .

\

S o ever, the majority of coqnséllors“are~clustered in urban

areas and’ large towns.where such services tend to be based

?Ef fx‘ e These personsﬂmay:have\given a'high rating on accessibility. et

nl*Urban counsellors and others in rural areas may well have

related their actual functions to services,_present in their

t

areas» whi h supportvand ccmplement their counsello roles.

Once again this would tend to cause the accessibilit rating

) . N ) e
PR ¥ m a .'-" i N . W

to be' high regarding thése servicesl ”’g;”ﬂvﬁ“_ujqf3 *;] "
Having already observed through study of the data, the:E

- broad range of grade levels for which many counsellors are

T‘QV'f'="Al 'responsible, a large portion of these persons may have l"‘ _j-‘;,p;;

o . s e o .

developed the expertise necessary to deal with concerns in

[

. their respective counselling settings, and therefore they ;iif‘iyiﬁf

may possess moderate concerns” for the accessibility of

= N

;f;‘*' s referral and liaison services. In conclusion, fhe 62. 4% who.’

A checked the scale'at number 1 and 2. have made a strong‘fbm-' - LR
T , % : %,
i P 3 ment on accessibility of such services.‘ S SR

o

Summary?and Conclusions. L oa L ‘ff“fff
: . a N

This chapter profiles the professional and Persona1 «"“ijkﬁ“””

attributes as well as £heir: work setting demands as- reported P, gfﬁ
.by the 94 counsellors who participated-in this study. ‘In ' ;3l *“iit
'summary, the findings point to the followrng conqlusions. S




i

Of the reporting counsellors, 79 3% are male 20 7%

S 7_are female, and the mean age of all counsellord“is f
- e 5 ¥

gf-j_'\7"7' 33-years;: COunsellors qualificatidns are relatively
A \ high,&gith 68 8% poss;ssing a- mastelfé—‘d'egree, and .
{}:}ﬁj;;;f °‘ 23 7%.possessing aﬁr\%d/ete diploma or’ some graduate tuﬁf.
*%%%ei;::ij level training, whichosyggﬁsts a high levei of p':;f |

3'2‘ Seventy per cent of counsellors report serv hg
. \,.‘ Lo .' ‘ B
Y . f client% in more than one educational level. Theyx

:i;ft serve clients with & wide variety of needs, indic—’”

<y

ative of the clients' educational level and age.

o
v

k. Full-time counsellors comprise 54 8% - of respondenth
N AN

3.:‘ ’ Of those who are engaged in other duties, teaching
i,n‘..: conétitutes 66 7%~of the non-counselling respcpsi- ‘.ﬁ;
}A LA f."..i_;sqhilities_gi_those persons who_are_part_time "3”.f“? ?:;ff
. jfv':‘ “_'~ VA 4, The data reveals a high counsellor-student ratio "? . 'géé
g " | in schools where counsellors work, the median being. - ﬁf

‘ L» ﬂh i ;' ' in the 1z 600 =900 range. Travel is. required of 71.7%% ,;?*;f
ﬁf,:' :f' . : "f."‘ ‘of couns;r?"rs, and 61. 3% of them have requnsibili-- -"Vf

,‘}- et jaf.ties at'more than one school/setting; Almost'85% .
";" 7_: r:E;’-'f; of counsellors report that accessibility to referral

and liaison services is moderately to. relatively easy.;
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AN ANAL!‘SIS OF 'I‘HE DEGREE OF CONGRUENCE BETWEEN ACTUAL AND
- PREFERRED FUNCTIONS AS PERCEIVED BY COUNSELORS,AND 'ITS &

' __— N ,‘ N q= 2 .‘“‘-(, N .
... Burpose ' - )
The purpbse of thi study was to det&rnine, through
'~£counsellors' pbrception the degree of congrue?ce between
« ;actualuand preferred counselling'fuq’tions and its relation-_;3‘”f'ff;

"“V?ship to selected independent variables. Essential to

_—
R

:3?ﬁfurthering this analysis was an understanding of personal,_; :{{;kiif
'fﬁﬁfprofessional and wbrk setting characteristics previously - | i
/ reported in -Chapter 1., Regar"g counsellﬁ‘) f“nc‘:im‘srl,‘r |5 »( ‘
this chapter will report on functions actually implemented ?' i

by counsellors and their\pregerences for functions, The %

< 5 -~

e
- 8, ,ohapter will also report on ratings of the importanoe of

*.each function, both actualgand preferred. As well? a report

'and explanation of the degree of congruence between actual

’
Y L
°

V;*and preferred functions will be presented., The three "'i“-;;-. oy

.selected variables, counsellor role defining influence, o g
3;\ . . . o ( . /‘.:t.

';counsellor competence and specific work setting indices were:é~f"

._"

chosen to help exp{ain the degree of congruency between ".'" ‘1, -

-actual and preferred functions. The‘relationship between L “‘5'.r
£ oy S -;these three independent variables and the congruency level
was examined and an\‘yzed, and.will be reporteduand discussed ;}

in this chapter.

b . . & . " .“'v




'Analysis‘Procedures,‘_
0 5 .

YL e T As in,the descriptive anaf&sis procedures for Part A of

‘o ‘..‘\

T PO T
Sy Ade T,
SORUEIEN aat

o -
t:ﬁ_the iustrument (described in Chap&gr IV), the SPSS (Statisti-

Yty

cal Package for the Social Sciencesﬂ comput!r program was the

.5ﬂfg‘;cﬁ_23¢f~analysis tool qsed to analyze the data., In addition to 37-: /'

Moo ““ﬁfhaving frequency distributions and crosstabulations obtainedp:. ;- N”*

TER AR N % variety of statistical analysis procedures ver

undertaken, | <N'ﬁ
: p‘which will be explained as part of the reporting nd discussion 'ﬂu%
process in subsequent sections of this‘chapter.’..&-gs 1 :

F3% e . " . &, ' N v ST L e, 3 ‘e . . . % o ' Ty VLY -, o ;

- s e g0 .
+ S T T I TR R ol

Counsellors' Choice'ofigctuaf Functions and'Their"T“
Raﬂihgs of the Importance of Each Functign.™

.
T B ow b, - ,

'In reporting what they actually dg ‘in their existing

. . F -work settiggsw gounseilors have indicated what functions

r -f_fthey are implementing. From the 18 functions presented to
' ’them in the questionnaireﬁ\each counsellor was requested to 1
._\\ Cxm SR place a check mark\pext togthe function which he or: she was "Tt_w

A

:wff :_7'ifnﬂ.,currently performing in ‘his or .- her place of work. This.,‘a IV 155'

PR PN I T
[ R W 3 w &7 AT AL SegRUR L e MV S e e, B0 ERs et
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'selection.being made, the counsellors were. the:jiequested to ¢ ¥ Ay

Rt
guﬂ? E o u".rate how important these selected functions are -for them by ‘, ;"%E
;i';-',f:.' ; -choosing a number on a seven point rating scale\grgg\iiifi\\ P .,Eﬁ
iéf‘wfl- . - important to. most important (1-7).. A tabulation of the ' . i
f; o checked functions (i e. those being‘currenily performed) |

‘ enabled the construction of a rank ordering ofUNhe 18 ﬁunc-::
'fuf L itions according to the number of counsellors reporting im- ’

Q - Y plementation of each. function in their work environment.

% LT Lo
i A et s B
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Further,/éftabul%tion of the ratings of importance for each

function provideé for the composition of a mean rating of
A

importaneeoof each function which counsellors report they '
& e

= implement (see Table 13) :" . :J~ . ' :”Q.;"qtl‘":i

.,'

Ef: Regarding their implementation of each of the ‘18 iden-

tified functions, counsellors report that for each function
\ j . C .H‘:' “ . "’ . ‘a ':\’
at least a maJority of counsellors are engaged in implemen- '

W .
. tation. Secondly, for 12 of the funct s, 75% or more of "
% I R o

-3 et Y ’ I

the qpunsellqrs report implementation in each case.‘ There
is a condiderable gap between thﬂ’number of cOunsellors who

have reported:amplementation'8? some functions as compared
N o i ® R .
to implementation of others, and overall, counsellors are . } e %

indicating a considerable variation in the 7unctions they ) L
) actually perform. More precisely, 91, 2% of counsellors yﬁﬁ .
state thaf Teacher Ccnsultation isq;heir 7ost widely imple- ;’ilfff.&F

mented function. On the other hand theAleast implementedzh,fsﬁ~iz

& Y . % ™ .

function, and, consequently, the lowest/ranked, fa Develop-
mental Guidance at’ 56% (see Table 1?).‘ f.f‘ I Vr'_ﬁ-}ﬁ g

e |

Lively in'

e *

-y
As described above, and discussed comprehen

the methodology in Chapter III, cdgnsellors were asked to wa ° 03 -:.:
S | ' st "

examine the 18 functions presented iﬂ'the questionnaire and

then to rate the importance that those functionsrthey currently

implement haveESpr them.; They were requested to’indicate the 4 .ié

N oy v
degree of importance\by sélecting one of seven designations f E . T
_r % \\v.,._ % » ' o @ /\- _“‘ ""}
of importance from least important t st important, a seven. . .

' ¥

point rating scale. The mean ratings of counsellor responses

for each function were calculated along with the standard
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deviations (seedwable lBﬁ This procedure provided an overall

L rating of importance that counsellors have asgggned for the'-

r \

The -most highly'rated

function is Individual Counselling.

o

mean rating of 4. 93 on the 1 7 scale. ast important

The 1

- l

functien‘is Interpreting the Guidance Program, possessing a

’ mean rating of 1 62. Though the literature

few parents, teachers, and . students know wh t counsellors do,

perhaps counsellors either do not realite tZis, and/or they
: do not have the time to implement this leas rated function.
. Genera}ly, there is a noticeable consistency in ratings )
4;‘and rankings of .- actual functions. Funotions which were the
' mpst ‘popularly implemented (i e. the highest ranked) also

tended to be rated as the most important of all functions.-

On. the other hand, the 1east implemented functions of

ou ellors also tended to be the same ones which were rated

as 3ow in importance by those Bkme counsellors. ‘

.‘,

e

. .Counsellors' Preferred Functions and the Ra in
: B 8 the Imgortance of Each Function
A Regarding the 18 functions péésented in‘the instrument,.

counsellors were requ/pted to indicate which functions they
would prefer to implement“in théir existing*work'settings if’

~"they were to establish their roles as: they would want them to

P

_be.. This counsellor task utilized the questionnaire in a
o~

similar ma er as was described in the previous section for

' functions which were actually implemented For counsellors'

"preferred functions, two measures were sought here as elrj

3

T
. Not only were counsellors to choose the functions they

SR I

PersonalfSocial, with a -

fuggests that too o

vl
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‘ e I ©T 94 : 'jf
- preferrgh but, also, they were. to rate how important their . ;“fg
; ' preferred functions would be for them (i e. those functions | 'ﬁi
] Which they had selected). From the data collected on coun- ~’s$%w
'isellors' preferred functions, a fanking of the most to the ¢
least preferred functionwaa_&l_c_u\lated based on ‘counsellors’ '
;'“if, %, respohses (see Table 14) The most preferred function is ‘ . '”;l:
2 oo -’i Teach Consultation at 91 2%, and the least preferred ' - e HET

(louest ranksd) “is Administration of Pupil Data Services at 1o
45 1%. . #*ﬂ‘_ . . '/ et ' S .

%{ . .ﬁ?f;;:f The ratings of . import;nce, base&\pn the same seven-point gi;z;é
.7 {'-&;scale»used for actual £ nctions, reveals that counsellors .;’lff:f?
haveja,ﬁide.dispersio‘ in what they report as important‘in L L;;
S e T termsrof'functions (gee. Table '14) . "'The megn rating of \'(l o ";'1
Zﬂ»; ;rf ‘ 'counsellors' respon es fndicates that the most important g ,'7' % v
° . function (highest rated) is Individual Counselling; Personal- :
ﬁ‘ h Social, with a mean rating of 5 23 on the seven-point scale, L
;,'r ... and the lowes rated is Administration of'Pupil Data Services,.' ”zﬁﬂ
. T T with a mean 6% l 46 ‘on the same scale. With few exceptions, ;
- Career Edu ation being the most notable, and as in the case‘
| - with act al functions, those functions which were most pre-"

'ferred y counsellors were also rated by them as the most At ”_3 _“

‘impo ant.

In the case of lesser preferred functions, they’

v
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-  TABLE 14 .
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DISTRIBTION OF PREFERRED:FUNCTIONS 'ACCORDING TO COUNSELLOR CHOICE,
AND CO! \5.-1.033' INPORTANCE RATINGS .OF THESE: SAME FUNCTIONS

N -~

| Wt
'” § ’ .'!
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- , L Actual and Preferred un’ctions‘ ! -— S T P
'*"‘ ,. ", " o - .7 = \ . ' ’ : ‘; .,‘ P} ...' '- Q‘.-. '.l
e - I In the previous two sections of this chapter the. R )
N L *l B - ‘ . . e’ . .':,‘,,l
T i -frequency with which counsellors impiement sand prefer the e E 1A
e ' .assigned 18" fun"t'ions in the research instrument \Was reported o N
k; , nd discussed. Similarly, the' counsellors"ratings of the AL
Gt o ; L g A "-‘-t“':‘,‘,
K ] =" ortance of the selected f}mctions were noted and discussed ﬁ;
- o (see Tables 13 and 14) . . 'I'his section of the chapter wi/ll . , ’:"‘;

: ' o prgent a comparisoﬁ of counsellors choice of and ratings - ! ~;. :
g .‘ of their actual and preferred functions.. This &omparison of'," :‘*

g the congruence between what counsellors ?a.ctual‘ly do and what::' x ,"
c. they prefer to dd will be' done P three ways, as follows: L e

I ¢ 5 1 a preliminary oV‘erview and comparison of functd.ons based i

'C“-

on the frequency of counse_llors' regponses Q) analysis andj T

e n ~
DR discussion of a statistical 1 easure’ of the level of congruence, Coote s

o : known as theqdiscrepancy score and (3) analysis and reporting g -
'...’._ . ef Pears cox?relation coef_ficients Betwe.en actual an:'i pre-" ; . .

L p \}erred f&ctions. | LY 'f'-’ . Ty ;‘, L ‘_‘ ‘ 3
2 I A preliminary coxnparison Qﬁ the rankings mae“m P 'o
,f, ~* have as.signed for .actual and preferreﬁ functions’ re;:eals‘:i;_ (:" Hfg
Ly that if counsellors have th%_opportunity to 1“‘919‘“9“‘: func-' 7 ‘- t

. tions they might prefer, there would b a f,airly ﬁigh 1"—"’31 -

. of congruence between at least seven b’f the eighteen func~ |

' - ~tions presented to them in the questionnaire. 'l‘he seven ) ‘ ﬁ

. | functions most frequently 1dentifieﬂ by counsellors as con- e, 'f?;;

ST ¢

LN

stituting part of the:l.r current responsibilities are pre- - 555

y C cisely the same seven functions that rank in the t0p~six
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positions (there are tied rankings) when counsellors were

asked to identify what functions they would prefer to per-

L

form, There is a high ‘level o; congruence here fcr these

functions (see Tables 13 and 14). For example, Teacher Con-

sultation is ranked #1 by an identical ﬂhmber of counsellors
(91 2%). Specifically, counsellors have reported a strong
v & . . * et s
congruency between these actual and preferred functions, in, :

v%

Psycho- ST [

L. 5

addition to the‘previously cited one, as follows.

'educational Assessment Crisis Intervention, Individual

Qounselling. Personal Social, Programming for Special Needs, '

Referral/Professional/Community Resources, Parent Consul-

tation. ‘fi'u'f'f,, ) ".._; .Z" ' cow R

« » L

Though they were lower ranked as—actual and preferred

~£2235i9ns, Interpreting ‘the” Guidance Program to the Public

and the Ombudsman function also have a high level of con-'

LS

gruen.e, actual and preferred. After counsellors indicated

their preference forﬂfunctions on ‘the questionnaire, 66 9% of ‘“

‘ /‘

them have reported that they would like . to carry out the
Interpreting the Guidance Program function,*while 58 5%
‘: actually-do so. Similarly, for the funq;ion'of Ombudsman |
65 9% prefer to implement it with 70%3% actually doing so.'. .

-

while there is a fairly consistent and high level of -

5, ;- congruence for half of the functions presented in. the “f' 5 *fnwa

’.squeationnaire, for the rest of them there is considerably B

-

,less congruence.- In some of these cases there are great

f-~differences between what counsellors report that they perform

and what they would prefer to do. For Developmental Guidance, : .:




S

i

. 56% actually carry it out but ,76% would prefer to do so",

A

{

-
S R T e e YL
12 LA A D £

o Likewise, for Group Counselling, 61 5% perform this function'

s S

'while 73 6% would 1ike to implement it. =~ "t‘

¢

Regarding those functions for which there has been

-_'r"“.

reported a high 1eve1 —of congruence between aptual and pre-.

ferred, this relationship might be explained by . counsellors'

F oo ‘priorities. Counserlors are key personnel in setting their

' o - own agenda., They may set. their priorities knowing what must - ‘. o

i J:be done in their work settings,a At least for higher-ranked ff
‘functions they tend to prefer-what they actually do in their':‘ j?:‘
'work environments.l On the other hand f&) those 9 of the 18 ;'f‘ﬁn

LS L functi%ns for which’there is a 10wbr level of congruence ‘-W -“~;ffﬁ

'between actual and preferred, there‘may ‘be a number of factors V;nE

which could explain this inconqruence. Such variables asfthe ;; : ;95

; work setting»itself, counsellors' level of competence and-their

-

own perceived role defining influence are possibly some ‘of the

- factors. .These variables- will be examined later in this [ aJ:’f\ﬁ e

chapter. ~, T I ' I @ b . .
a s ' - - . ) P
Initial conclusions on counsellors' reported level of

congruence between actual and . preferred functions suggest as . &7 '@

fthat for half of the functions there- is a fairly high 1eve1 - ‘3f}1»5;
% « " . b . . _. . ‘\.:}3
. of congruence between*what counsellor prefer to do and . .0®

what they actually do, However, for the rest of the 18—-' I

= . i ! L |

Sy oy 'functions there are: varying levels of congruence, some fairly

low, indicative of‘some obvious dissatisfaction by qounsel-

\

lors regarding a number of the functions they are currently

"implementing or - ‘wish - to implement. For this group of functions' ,
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counsellors possess a desire to set differ nt priorities in ,Q'f

their jobs regarding functions they prefer o implement if
" they ) establish their roles as they wish to 'do.
The intial conclusions referred to in the preceding

.paragraph are ‘based” on a non-statistical comparison of the

1

distribut‘pn of counsellors responses regarding their actual ;F fi~;

and preferred functions. While this was informative, further
'measures were judged as neeessary to ascertain more accurately

¢

EOREPCRE the degree of congruence be'Ev'veen actual and preferred func’f
‘ %ions.‘ Accordingly, one statistical measure which was__ e
et ,_' devised to measure the degree of congruence was called the . ST .

discrepancy score.

——

. This measure was obtained after counsellors' responses
ﬁ;f ;3' : for actual and preferred functions, respectivbdy, were "added "",;;{
and the sum of the differences‘between them was calculated. _ﬂ' o -f

It reveals the number of differences counsellors have ih-

\

AN ‘f = their choice of the 18 actual and preferred functions.

L 'In effect, this discrepancy score is a measure of the degree a 77f’f;

4
=5
Y

of congruence between actual andnpreferred functions.‘

. ; The intent of this measure of the degree of congruence '.‘.-kf
P .. was to demonstrate the extent of the difference in what r T g
' -y counsellors report as preferred and actual functions.', T 3,

:Secondly, the counsellors reported degree of congruence for s j3;§

each function, actual and preferred, would be ascertained :u;"*mfgrg

-

ek The' possible score for- total discrepancy (1. e. the extent of T"’f.ﬁ
‘ congruency to noncongruency) ranges fro 0-126. "The- data

reveals a range ‘of differences (i e.: the degree of cOngruence)
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from. 0-66, which is a measure of the difference between what
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; counsellors actually' do in’their work settings and what they : :~ :fﬁ

would prefer to do (see Table 15) " The- mean discrepancy is iﬂ

' 24.9, and great variability in responses is evident, as shown,

‘ in the standard deviation of 12.6. For example, for three L

c0unsellors, there is no difference in their choice of actualﬁ
and preferred functions-—absolute congruency. For five

“ counsellors there is a discrepancy score- of 21--a moderatg

. v/ "
= degree of congruence.— ‘The., greatest degree of incongruence

o exists for one counsellor who possesses the greatest measured
. 1
‘ difference or discrepancy at a sccre of 66 the highest dis-

. .

‘ :; | 'éﬁg;\ncy score. .j: L & T ’.‘ y*“"g'u'

[ While this congruence measure presented a global per—

spective on-. the degree of congruence, it was judged as not
"“being sufficiently adequate'in narrowing down ‘more prepisely "’; 24

“the degree of. congruence because'offthe wide dispersion of

& 4

'counsellors' responses}. More. useful’ information\on the
/ . 2 E . .
degree of congruence was obtained by using the same dis- ‘ g &

% e e ' 1, crepancy measure to ascertain ‘the degree of congruence for .

g 'f o 'each matched pair of functions, actual ‘and preferred, (eg.

Orientation with Orientation). In this procedure the sum

v P e T . W .

= '“1of the choices by counsellors of each ac%ual and preferred F N
g RS £ . 4 -l
T\?\gf . ﬁ.function is calculated to determine the discrepancy\in\\\ ¥
sfﬂw. n~counsellors choice of each function._ This calculation of : ,\’ ';vé

”*fthe differences between counsellors responses for each ' - . . ‘:j

-

‘ 3
m i hh "

}.'3- 'function would be an indication of the degree of congrusnce

T

,d,.a that exists for each actual and preferred function. 'For each 53;1
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DISTRIBUTION OF couusm.onf" nxscmm&*

BETWEEN ACTUAL A.ND PREFERRED l"UNCTIONS

Diurcpmcy
© Score .

> Number (%)

Dilcnpmcy
fcore .

‘

: Number (%)

27

303

a3 - 8~

1.1y 29

T m N

\\

B (¢35 ) A

2.2y 3%
Ly -
Ay s

P (60 DI 13

Les) o0 A
33.3) . 3
1 - - 3
a1y - a0

22.2) e

3.3) 1ML
'33.3) T s

S8y - 49

3. s

: 2.(2.2)..".' ' - 66 e

N

. Ne

6(6.7)

)
-3(3.3)
- 202,2)
B (4 V)

W1y

2

111

101.1)

4l
1.1
2(2.2)

12(2.2)
111
4(4.4)
1¢1.1)..

1(111)..

1.

2.2y

6(6.7) K

" Total

9(?(100)

Notu —rour counsellors dtd no: :npond.

&g )lun Mocropmey M 9
© Stendexd Deviation 12.6
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function ‘the following has been provided.' (1) the number ‘of
counsellors not implementing functions theJ prefer;‘?;)/the

| number of counsellors implementing functions they prefer not

;wn' ‘V;fiﬂmtomdoﬁhand\(3) the number of counsellors who have no differ-
o ~ ence in what they implement and prefer--no discrepancy (see

" Table 16) . " %' Tos o, T e e <;):

' Of the 90 coansellors responding to this part of the

: S L instrument there are only 4. of 18 functions where 50% or
B owe L w C— 4 O
;i*_v j',g,; more of respondents have no discrepancy in what they prefer

- to do as compared ‘to. what they actually do. These functions

are-{ Career Education (56..%), Teacher Consultation (51 l%),

Ombudsman (50%) and Orient ion (51 1%) lh\\io other func- i

- 2 ey

0 tions there is no discrepancy for 40 49% of counsellcrs., For - 13
, 3 ‘ o

P _T ' the remaining»4 functions, congruency (4.€. no discrepancy)

L = =

A1
i
<l

.

an

is 37.8% for Information Ser;ices, 36 7% for Developmentel
Guidance, 33 3% for Group Counselling and 30% for In Service :
Education.; Calculated in- this way it would seem that‘there

- ': 'ucf>f "is a small core of four functions for which there is at least -
$ A a moderate level of congruency. Counsellors have re orted

that in 14 of 18 functiqhs more than half of the cou‘sellors ?'
prefer to do--obvious incongruence. Further, they \re
" - - '«implementing functions they would prefer not to dof

" o There are a number of functions that highlig t- the

?~,f*“ They are Group CoUnselling, In Service Educatio ,‘and

Yos,
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X
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.~ " W0. OF COUNSELLORS,NOT - 'NO..OF COUNSELLORS WHO- - Nd.“'ér'counsn;.o,ns'mo. ,
¢ . IMPLEMENTING FUNCTIONS - ARE. IMPLEMENTING FU'NC- HAVE NO DISCREPANCY IN - - .4

et

2 o R R " THEY PREFER.TO DO (2)‘ . TIONS THEY PREFER -. - ° ACTUAL AND PREFERRED . - . o ‘-,«’4:

. FUNCTION R . Ly : - . NOT TO DD('L) ~© .7 FUNCTIONS(Z) | MEAN . S.D. L IR
N ) w B . . . & wo . D . . . & = 5 ~F.
‘1. 'Pr . Yor s lleédn o 28(31.1) - . - '18'(20 0) - " l.l.(l.8.9) v 0,29 . ? 5

o ' . ' \ 43(47.8) . 0.04 -1 i

2. BReferrsl...Resources - b 25(27.8) - .. r 22(24.6) £ "
. 3. . Psychoed. Assess. .-~ - . 21(23.3) . . . - 29(32.2)° - |, 40 (4L &) ‘0.48
4. - Evalustion : T 34(37.8) ¢ 20022.2) .0 Y T 36€40.0) -0.50
-8, Op. Counselling . - - - 50(55.6) ' 10(11.0) . . s 30033.3) -1.28
“'6. Car. Education .. - . - 22(24.4) : .. 17(18.8) - . 0 . 51(56.7) - 0.06
7.. T. Consultation s .. 27€30.0) - e 17(18.8) I “- . 46(51.1) .=0.19
EeEme T UUREER - oyeRt o aars.
[] . ) on ’ g » . N ’ : - _" < w8 B 4 . L - ..
--10. Dev. Guidence T . 49(54.4) . - B(8.B) " ' 33(36.7) . -=1,66
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11,  Ombudsmen . - 25(27.8) o 20022.) L 15(50.0) - A -0.21 2. B
12.- Ad. of Data Services ) 13(14.4) . Poo . 37(41.1) . o T 40C44.4) ’ - 0:.72 o 5
-.13. Ind. Coun.: C. Ed., . . 23(25.6) o T 24(26.7) 2 T 43(47.8) 0.08. 2. 1
14, Ingervice Ed, - 49(56.4) - . o 14(15.4) - T -+ 27¢30.0), -1.0 . e
15, Crhll -Inter. -+ 30(33.3) T 2L 24(26,7) . - 36(40.0) 0.0% 2. £

16 - Coun.: Per. Soc. - .. 34(37.8) 1121303 4 L. - LG(4B.9). \-o .28
17, ou.uuuou T o 21(23.3) = . _ . 23(25.6) S 1 46(51.1) Q.04 .
18..° Inuz...?rogu- . w : L 62(66.7), . . -12(13.3) . . '36(40.0) . -1. 01
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Developmental Guidance where, respectively, 55, 6% . 54'.4% and . :;E
54 4% of counsellors report that they do not implement these | :. : £
) functi.ons to the extent that they prefer to do. F.or those '. | '
functi.ons which counsellors actua\lry implement; 41','i§ 'and o a -
,'35 5%. respectively of counsellors do not prefer Administra; & T ’
tion of Data Services and Information Services. Interest- | :
'ingly, for so:ne fun“"tions only a small percentage of the : ; ot : ’~
-total number of counsellors who are implementinq them do not ’j
) N ’prefer those functions' Group COunselling (ll%), Parent » ' ?,
; | Consultation (9 9%) , Developmental Guidance (8 8%)--& high ) "y 3
J-e_vel Mruence. I , SO I T 7
# 2 Calculation of the mean percentage of counsel‘lors' f.‘ﬂ ; ..:_“- a
‘responses indicates that 34 5% -of counsellors fail &’ imple- i “’
ment those functions which they indicate they prefer. ~.0n the '
Y b other hand the mean is 21 5% ,for those who are implementing T =
P ' functi.ons they prefer not. to do. Regarding the balanoe of | .
r counsellors, after the responses for a11 18 functions have |
N been averaged, there are 44% of counsellors-who have indi-, ‘s
\ L U Acated that there is no incongruence in their actual and
5 | preferred functions (i.e. _no discrepancy in their score) .
' " To, conclude, at th s stege of the analysie, some 1n-
congruency has beexfi demonstrated for every function where '
. counsellore have indiceted what they prefer and what they
implement as functions. The degree of congruence v‘aries
' considerably among the ‘I‘E"f:’ﬁﬁ'ctions.‘ Counsellors do imple- .
| 'ment functions though they do not wish to do so., Alter- - o : J
'- natively, counsellors wish they could implement certain : Yy g i
= ::’:‘.,i;;.}éc,:: R T Tt SR T T AN, L) ,hg{.,‘ Al Al ‘ 5 J:a, i B "3“5“':“’;"3’};
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functions that they do not present!y carry out. e | L-:g
' Through the discrepancy procedure, it was demonstrated .
" that there is. an obvious inLongruence between what counsel-

L)

J
lors have chosen . to report as preferred and actual functions.

\

&
Further, the level of congruence can- be more meaningfully
o ' ' understood when the discrepancy for each function is. observed ' o JE

|8

and interpreted rather than analysis of the total discrepancy
e score. However, to state that the overall degree of con-
R ¥
gruence of actual and,preferred“functions as determined by

-the discrepancy score is either great, significant, marginal

-hcor small would be unnecessarily arbitrary and of little~
".:value.. It can be stated that the degree of congruence for ,"'-[.Vfi:?

.the functions is varied, and the number of dounsellors who

'::jdiffered in responses to actual and preferr a funcﬁions is g 5':.;#? :

.substantial*r This” arouses interest in‘the impact that this‘
".cbndition has,on'counsellors and clients, in terms of stress, ‘ "\\:
”dissatisfaction, and .on counsellor efficiency. “ =k e, £ ;..t
' N So far in this section ‘of the chapter, two procedures o

E % »

_qsed to compare the congruency of actual and preferred func-- st 5y B

'tions have been presented and the. findings discussed. These'

i

Bty
S, }: o

T
PR

‘-.are the study of counsellors respective rankings of the 18

"actual and preferred functions, and, second,_ he use of the, Sl ;}Q

e TR

discrepancy scores in determining the degree of congruency.‘.éf’, ff,g

K

4D,
Ly &

To conclude this study of congruency, a- further procedure L;f'; thf

,,‘..
to

-was devised to study the relationship between actual and

preferred~functions. Pearson product-moment correlation

'coefficients were calculated to measure the strength of ths_-m

v Frpdlail AR W ’ y i{»
QX th 5, u.‘r"ﬂﬂa-"“x ,3’;3;]‘ "-& }“l
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~prvoducedﬂ (e. g. .Evaluation \as implemented and Evaluation as
e

L | Counsell ing: Personal-Soc

counsellors actf'l and pr

were transformed to Fisher'
‘ sampling distribution which has the same variance.‘E This e “
The mean coefficient_ is !5955,” This- third approach of

" tions (herxe the Fisher 2 sccires) yields a moderate leve of
” congruency between what counsellors do and what they preferw
t.o doﬂ.., However, although moderate, it demonstrates a higher. 2.8

e

~ score procedure. Oon: the‘ other hand,- the Fisher 2 fficient

'and preferred functions. In\this first procedure, half, of
the functions had fairly high levels of congruence, act‘ua1~

With preferred, baBed On counsellcfﬂ' responses. T _ ‘ /

RIS S S

T the relationship between and among functions as reported by

§ TR R T T T,
Slewe, o BT e

_ functions actually performed by o -
' , . ] % .«'2
counsellors and thos{ef;rred by them, For each. matched

pair%f actual and prefer d furictions a coeff*icient was:- - -

preferred) . The’ cseffici ts range from .4429 for Individual.
. . A Y " 2

al to .7816 for Career Education N

(see Table 17) .

Ay
. To determine the mean

level ‘of correlation betfveen. -

-
', :;“

fer‘red funct'ions, ~the'coef'ficients, '

2 scores. . This procedure is a.

mathematical transformation whi!:h yields a quantity with a R

allows f'or an. accurate aver ging of the 18 coefficients. : DT

‘ - s

determining the level of coxigruence through using correla-

2 .

l'eveiﬁ bf. congruence than s\ found -by. using the ﬁ:epanoy

.tends to be more consistent with the results from the first

procedure used, compari'son of counsellors' ranking of actual R

N

A correlation matrix was constructed to further ex;i?ftne
\ ' I A //
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" TABLE 17 o

DISTRIBUTION OF PEARSON PROBLCT-MOYE ZENT CORRELATION COEFFICIENTS PETWEEN
‘COUKSELLORS * ’ACTLAL AND PREFERRED FUNGTIONS

e Sre & %4 : ) e

] "~ PAIRED FUNCTIONS . - . VALUES OF r,_ (COEFFICIENTS)*

-

e P:A; "ro': Sp. . Nc'dﬂ;‘. N 7 s SR - R AR
2, R-fcrnl...hsourcu - /;6 P N .,
3 Plychocd. Mun. S e 6531 g I- . .{,
L)
6

vcluauon cal W 1 3 -,L&"&_Z . :

; va Coununing R ; T eS8 | e e
Car "Eucation. B . “ 7&15 . _\ '
. T. Congulgl‘tion > s EEERAEEPY - 3 S <
8. Infor. Services” . .~ . 15357 AL ST e

‘ 9. ‘P, Vensul /tion v " o - .5002 - et 3
10, Dev.)oufdance . - e Y | . Te :
11.. Oxbudsnan : - " T ‘/,,/,:3’7’770' ' 2 . i \
'12. Ad. of Date Services __— . = 5002 . S T
13, Ind. Com.:C. B8 . . 7124 . PR A

woyy
4

o
LA

% el
4

14, Inservice®d. - . T . 4882 . . . i :
15, Cristy 'lﬁt"lr. | — Y E770 : ¥
'16:’ Ind. Com.: Pcr. SOC“" ‘ o 6429 « o C "’V ,_
. Orhntulon i S 4 S ar709 0 i # f,

1‘. Innr...l'rogun Coet T w5728

Note:™ All coafficients vere significant at p<.0L ~ .

o

LRy ,;{.»m.;‘”
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counsellors (see Table 18). The functions in Table 18 have ‘

a numerical designation due to- space limitationsx the numbers o a

can be matched with functions in 'l‘able 17. The matrix was

rutinized to determine the strength of the association .

’ '"betweenfﬁthe various actual and_various preferred functions, ‘

G " i . and to ;‘é%:out any particular patterns and sub groups. “Arl )
co-efficients are significant at the .01 level of confidence.“ '
Co , What emerges is that the’ ‘strongestﬁ correlations are between 4

T g,"A the matched actual and preferred functions (il_ with #l, etc. ),
- B P with two exceptions. Actual function 48 (Information _ R
k _' " Services) has a closer association, with preferred functions -
} /‘\ $6 (Career Education) and #13 (Individual COunselling. . L
“— -'”"“ _' o Career-Educational) than with its pref?'re/ counterpart.'_ ‘"The
b - other exception is ‘a stronger associ‘ation between act;;].; = ’

o function #9 (Parent Consultation) and preferred function #;\\\\\‘1\\
| (Teacher Consultation) than with preferred function #9. Both i\
teachers and parents are significant others, and this/\vould‘
/ gest that a ccunsellor would be most - likely conunitted to .
éxgmsultatiqn with significant others. ' | f#
The co{rrelation matrix reveals some interesting patternp‘
of 'associat:ljon among groups of functions. For. example ‘the ) \
” o following preferred functions--Referral/Professional/Community “
~ Resources, Psychoeducational Assessment, 'reac)xer COnsultation, . ": ’
\‘# . | '. . .and Parent COnsultation (#s 2 3,7 and 9 re:pectively) tend toix :
e 'be associated{in a 1imited way with actual function, Pro- . |
' ” ’ gramming for Students with Special Needs (il), with signifi- %
E S | cant correlations ranging from .-;668 to- .4261. As. ndicated S ';
f“‘ o in_ vthe\_prec-eeding parag‘raphl,\ matched actuall-and: -‘preferred.‘ }5‘2
_ J : : ; s ~\,1x“'és "g?"‘s"“
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functions tend to have the strongest associat‘ions. Pro- R ‘:
- £ gramming for Students with Special Needs (#].) has a correla- - "
. tien of .7112. A.!;i‘gh level of congruence is evident here. - ".- . y
In _contra'st, -pref:erred’functions L, Careef Educa?:ion (#6) a\\d ' " ‘
s . “f - o Individual C'oun’sel-l:lfng- Care'er-iEducation (#13) aré negatively :
‘ :. : L correlated with actual function, Progiramming for Students- '
| with Special Needss(#l) i 1¢t® appears:/that counse . ‘-. ‘
may have a preference fo‘r one‘ group of functions, those , : : £
- “: ' dealing with programming, reférral, assessment,-teache_r. . ) ’: '
- and parent consgltatioﬂ” (#s l 2 3,‘7 ‘and 9. respectively)t do , ) ‘_ i
a " ’not prefer another group, career oriented functions, j,ndivi- _ ‘
"_ .fdual and groups (#s 13 and 6). 0 . A A ‘
- ke o Those counsellors who identify Careg Education °(,\) as _/i
S a f:ttion actpally performed also indicate a pre’ference for f
. | _~ 'that'fu‘étion. 'In this case, the corralation of \' 6 " Y
,; indicates a high degr!e of congruence. Further,éB:ounsel-" " .. l‘
— ‘ }oxs tend to prefer Career Education, whi/ch {s group oriented,‘ ';_
: ‘; hey are very likely to .engage ‘in individual approaches to . ;
G aireer Education (#13). -nformation Services (#8) also/is . ;‘
: associated with the two caréer- oriented functions (#3.6 ang’ .
\ ", ' 13). as. an actual function,"Information Services 8 . h

. moderately associated with Career Education and Indivi%ual ‘
R | - Counsel 1ing- Career-Educational, as preferred functions. -‘ 2 M
" The- correlations are .6429 and .6177 respective}y. L 5 ‘:,3;‘
. o In the above-cited functions there, is a réadily observ- * _\;j
able and ptatistical divsrgence in the groupinq of some func- 5 *:‘
tions as compared to other qroupings ,’ which i conceiv&blx, can u,
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. not,choose to perform. in their work . settings.

_no statistically significant correlation, for others there

' to chOOse their preferred functions, there may have been° -

- their Jobs as compared to what -they might prefer.
‘bthey do not want to exhibit any dissonance.

\ responses to. this part of the questionnaire, there may have 'fl‘ P
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lead to certain function groups being selected for impleme§i<

tation or preference over - other. groupSe In some cases, it may'»

mean that there are groups of functions which counsellors do~.~ .7

For. a variety -
of reasons, which will be- examined later in this ¢hapter, o
o%functions are. placed at different levels of priority..‘ l~
The Pearson correlation coefficients demonstrate a’ mOd-
erate correlation in general between matched actual and pre-‘v
ferred functions, though ‘in six cases the congruency is quite '-hffsi
high (see Table 17) . - The congruency for unmatched functions s 3

is much mdre varied (see Table 18) In many cases there is

°

are negative coefficients, and for most of the rest, the con-'i
]

gruency as measured by the coefficients is low to moderate.

|

In.a small number of previously cited fungtions, there is a

I
;

>

fairly high level of congruence.. - o L»
Given the nature of the data:collection procedure on
the questionnaire, where counsellors were first requested

to signify their‘choice of actual functions and, secondly,

some contaminationrin tpeir responses. Regardless of the

reality, counsellors may have. been reluctant to admit any .

A

degree of incongruence between what they actually do in -
Perhaps ik

In their",’.‘

been a causal relationship between the response to actual
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= and preferred functions, but it, has not beenhjhdged agﬂ::}y R L
. -strong.. In any event, it was a necessary limitation to the ‘ )

_ study: . Regarding the relatiohship between the function-vari-'

_ables, Glass . and Stanley (1970) have stated that‘“t e relation- ;i

) ships that exist among variables in education and social ? ; ;;

‘, sciences are always tookcomplexvto be - explained in terms of a . ..:

3 ' single qpuse" (p. 121)” hb-‘ .J:vw' ”‘ :' “‘51:”:.4Z: . --42i
f{ = Inithis section, counsellors' actual and preferred func-ﬁu?.‘ﬁ 35

tions have been compared This has been carried out in a

;r;r C ntmber of ways-‘ (1) an overview and comparison of the

.8 1

rankings of functiops based on the frequency of counsellors'uwu'

3 - ‘responses, (2) analysis and repOrting of discrepancy measures“'

A ~and - (3) analysis and reporting of Pearson correlation{coe-
.:57: s / I .
. - ‘ efficients between.actual and preferred functions., Based an

these procedures analysis of the ‘data. suggests that there ds

a moderate degree of congruency between actual and preferredw

i

. l~f,_" functions, -though -the extent of congruence varies from func-
'*,"-” ‘ tion to function. o ‘-;. ; o : .
' ' ’ Counsellors Im ortance Ratin s of Actual Funcﬁions " tf
v . . . "According to the Educational. Level _ 1
o ' o of_Their Work Settings T " ’

To acquire a clearer understandingxof what differences

.

exist between counsellors actual and preferred functions, é> v

well as a' means of explaining the*degree of congrUency, the

g ¢ " L _counsellor response data was broken’ down into educational . T ";f%
,",’ i 3 :‘ “‘:u
levels_which counsellors.servef Table 6, Chapter IV, reveals ”Mtgﬁ
. ‘ . P
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" educational level (eg. Senior High Counsellor).

'was the SPSS BREAKDOWN computer program which yielded the

'frequency of ratings as reported by counsellors, and which

) for each counsellor category (see Table 20)._ L T f Q o e

j': differences were tested at the .01 level of confidence. The~

"levels, of counsellors ratings of specific functions. How- - "‘ s

" '..'_‘*w.“ 1'(/‘1;..:”7( ,\; oo -.‘.‘,.‘;.:
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that there are six‘distinct groups of clients and séttings,
defined here as educationalllevels.' Table ;9 presents the
counsellors' ratings of the importance {1~7 continuum, least
important to. most important) ‘which their acthal functions

have for themnin their respective work settings-—Elementary,

Junior High, Senior High, Eléi!ntary and Junior High, Junior

’

and Senior High, ‘and K—ll. Counsellors can be classified as

"o

being in one of six categories, each representative ofjan

‘At this stage of the}analysis, the procedure utilized ' J\:

[ ' g 4

provided an analysis of variance of the importance ratings

The analysis of variance was computed to determine if,
there are any significant differences in the way in which

counsellprs rate the importance of actual functioﬂ;’in the ';' e

S

six educational levels An which they work.. Such’ significant :

¥

'rating of function; differs significantly within the six

' educational levels for 7 of the 18 functions (see Table 20).

These significant differences indicate, ‘to a moderate degree.r

‘"at least, that what counsellors actually do is determined by

.the unigue educational circumstances in which they work (i.e.. ’f

IR

the . educational level of their student clients). LI :' g
he “indicated in -rabie 19, the snsmmown procedure e v s

reveals a great deal of variability, at the six eduoational



- e v s
L (F~ve v e Y e
OS5 T VR S >

e
",
S

“vs v, R

. E S R 71T P ks
WA mm GRDER™ OF oouusn.mns- LMPORTANCE BATINGS oF ACTUAL o R T

P ruucuous ACCORDING TO THEIR EDUCA‘I‘!ONM. cxn:cotw : 2 ‘ - LY

-I‘ ' s ~- . R 3 R 5 ‘ ) - \'.4‘
‘;,' 3 i -;.:«!

L e !

& s X e - - I . s

. o * K S * N . . 4 = 5 S i i %! 0 5 ) . :"}-.
i ¥ v B S . " 'ELEMENTARY - JR. & SR. ' .
ACTUAL FUNCTIONS . . .+ . ELEMENTARY JR. HIGH SR. lllﬂl . & JR, HIGH - HIGH . K-11 5

e wlhnk(n'n;lna) hnk(nutna) mk(htlns) lhnk(hung) lhnk(lhl:ing) nnk(uzing) o ,

. 1. Prog. For Sp. Meeds - - 4(5.42). 103.0) - 100266 6(3.D) . 918 | &(6.68) I
2. Referral...Resources - . 6(6.42)" | T 3(4.66) ' 8(2.55) . 4(s.8) - 6(3.62) . 10(3.32) . CE
‘3. Paychoad. Assess. K67 T 6(4.0) T 12(L. 88) . 1(6.6)— m(z._as)__'.,. (5.1 TN

© .. & Evaluatiom = . L) U1000,0) [ 11(2.0) 13(.80) 7(3.55) . 11(2.67)

... Gp. Counselling © (LD, 703.8) T3y 13¢.80) | 13(2.48) ,‘lsh.ls)‘ ' L
| 6. Car. Educatfon’,. . C12¢ .62) 6(6.00 7 3(5:22) . . 11(1:40)  1(5.33) . B(4.02 S
7. T. Consultation - 26.57) C 4(sl5) 5(3.88).  : 3(5.2) - 4(&.59) v 2(4. 76) - :
8. Infor. Services 5 15(1.42) - 8(3.3)) 4(6.11) . 9€2.2) - 5(6.55)7-  9(3.5) .. .

9. P. Consultation © T 360 . 3(e.66)' | 12(1.88) . - 3(5.2) 6(3.62) _'; 6(6.14) B
10, Dev. Gutdmes L) 13C.66) I3 INLE  12Q2.59) - 4';mz.sz) AR <
-11. Osbudsman 11(2.71)  5(4.16) 9(2.44) . - 1RL(LG) . 11(2.74) -7 16(2.2) . Sx tx oapd
12. Ad. of Dats Services :  8(3.57) . 9(3.16) - 11(2:0) ° 8(2.6) - 14(2.22) ¥ 16(1.79) ‘o B
13. Ind. Coum.: C. Ed. - -~ 16( .57y - 7(2.8))° 2¢5.48) - 12(1.4) 2(5.22) - 5(6.38) - Iy
16.. Ingecvice Rd.. S -13(2.0) ¢ T 11(2.16) 8(2.55) . 1Q2.8) " 15(L.85) 13(2.38) - e
15. Criste Iater. ~ \~. JOJD  25.00 . 6(353) 360 T 5(6.3) - 7(6.1) B

" 16.- Iod, Coum.: Pex. Soc. . S5(&.70) . - 1(6.0) ©RC6IN) - . 2(5.4)7 3(6.85) - - '3(6.D) T T
17. Oriemtatiom : | 10(2.85) | -3(6.16) T 5(3.88)__ . 10(2.0) 8(3:51)  15(1.85) B e,

.i
¢

‘18, umo...W— 5 . g 12(2.29) ; LB 12¢ .83) - g ’~ 13(1.11) . . 13( -.0) A ¥ ‘ 1‘(1‘”) 17(1.64) e - ,,55
Hote: li:hp sre in brackaets based oa. scale of 1-7, 7 bcm the u‘h.u.‘ § S T Mo
: t . ' o | ,
Bhat et e M . ) > i * 1
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: mms:s OF VARIANCE BETWEEN carzconu:s OF cox.mszx.t.ons e e B
| IN THEIR RATINGS OF AC'IUAL FUNCTIONS . : 2 ' »
. "‘\; o FUNCTION o - D.F: ' MEAN SQUARE, '-r-j' ' 'SIG._
“1.: Prog. For s Needs - 15,03 34 o.oae
; B 2. Referrsl., Rno\.rcu 6.25 " 1.387 0 23 4~l .
N Pl'y'éhocd. Assess. N 40,52 ! . 14,33 ' o oo« '
Lo b Evaluatten, SRR 1 5 5,..0'8" 0TS P
| . o 5. Gp 'C'o_\;r.'uuin; ,\ . "'l:;BI ‘ :119‘9 . Boni 0.98 g " :" : o
f e 6. Can, Qd;\,\qucg | i 3563 9,80 ,' . _.o..{mf-.‘_. ML
', v .. T. Conl\li'tltion. 6‘.3.8 . 149 " ,".0"‘»19'-~ M "
o -8 Info:. Snrvtcn ¥ 1.0 3.18 s 0.01%. ' ‘
T 9. P, Comuluuon' o 16,48 3.68 - D:00% |

- _ , 10.. ' Dev. .midnpqc
SR 11. Ombudsman -

/ ' 12. Ad. of Data Services
B e . 13" Ind, Cown.: G. Ed.
T | 14 Inservies B4, |
‘15, c:m- Innr. \ _
16, !nd. Com.: h:. loc.
17, »Orhnuum
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Ve ' ever, across. the six work levels some actual functions

PRIy SR

»L

| possess remarkable uniformity in the \atings. 'l‘o clearly _ , ‘

show the relative importance that specific functions have h ‘
‘1¥or each category of counsellors, the functions are ranked’ . = ;-‘

o numerically from highest to low’e"g, with the actual mean |

ﬂrating of importance placed in brackets after the ranking

L4

numeral ‘

Uniformity in rating is evident for Individual Counsel-

f ling. Personal-Social and Developmental Guidance, the former

being rated moderately high and the latter rated relatively
Tow in importance in all six categories.. Psychological
Assessment does not have the same degree ‘of uniformity

in ranking, reflecting most probably the different nature ”‘7'3_{:jﬁ§

of the respective settings and the consequent priorities .

;' ¢ | . ""Aof the counsellors. FSQ this function, ranking ranges from

' 'first in three categories, Elementary, Elementary and Junior

o

~High, and K-11, to a thh place ranking by Senior High

¢
°

.counsellors.  The common éiement of these thiee categories B e

e . which rate psyc ological assessment high is that counsellors B

each .serve el

. el . o B .

;“y‘ T assessment demands on counsellors who work with primary and

ry students.~ This would suggest that the ,

elementary school children differs substantially from the “‘7 T _5F
~‘J' ‘ S demand fpr psychological assessment on counsellors*who work

~with. students at junipr and high school levels..

R

Counsellors ratings for Career Education and . Individual

3 &
W SO AT TN

“Counselling. Career Educational clearly illustrates the

M.y

A
W ey o S

variability of counsellors responses to these two functions.
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.o BN 5 —_~~afg1 lsw DRNE e gl TR, ART S, Mg 2 :;vaenn“'%"eu“m-_ﬂ f.“"‘ﬁ By,
Bors DL g S T I , e .
g :" L : 1 2 - l. | | ' - | ;17 |
. T Counsellors in the Junior and Senior High category rank _ .;ﬁ
; ; Career Educatic>\ist, in K-ll it is ranked 8th, and at li | ‘.i;
'Elementary levelﬁcounsellors have ranked it in;the 17th R ;, _.’E
';"‘ . bosition.d Regardin§~Individual.éounsellingé Career Educa- “) df;
Lo - tional, counsellors~a§ain have produced-widely divergent.~ =
4 ..ratings of importance. It is ranked 2nd by Senior High and- ) -f‘!
S;é Sl ,"Junior and Senior High counsellors and 16th by their Elemen-'
'ﬁ-'-' -j<? ‘tary. compatriots. Programming for Special‘Needs, Information ;
Servicls, Parent Consultation and Orientation are the other
functions which demonstrate significant variability in | ;
%::;-:_‘." : counsellors:'ratings. ‘{'.':5 o e ;Tf . ;;* 1:("{i:i

g ;‘f" The BREAKDOWN analysis presents substantial evidence that

[
v
£
1
R
%
L
[

g _counsellors' educational work levels haVe impact on what they " 53
'."perceive -as: being important for themselves and their clients -'?'

in terms of functions. The exigencies of the individual work

i' \ settings, as *hey relate to these educational levels, requires

- -’i,j_ differé'k\approaches\\hd\priorities by- counsellors. The needs -

¢ :.ﬁﬁ }’f{j‘and demands of the student ;ﬁientele, teachers and. parents | ﬂf
é{hl Afa:'_l. have tc ‘be served within 1imitations and circumstances ‘often f
é;fn' | not of the counsellors' own making.l _ .~A ;

g .~ . counsellors' Importance Ratings of Preferred Functions
T D S nccording.tolthe'Educational Level of Thei;;Work Settings

’

| The BREAKDOWN analysis procedure which was’ conducted on f;.‘ﬂ:;i

counsellorratingSof actual functions was also done on the

N
preferred functions of counsellors in the same manner. % SRR ¢
Vig
S s _’)3{
‘ -~ N S
~. . ¢ , % S0
:‘"‘. t e ) SR
: ‘.u...- g& », m— : AR . A -.M,
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e i
COunselldrs who work within their specific category of the i
) ._six—educational work levels assigned a rating from least ‘ﬂﬁ
;.j; no e important ta most important (l 7 on the El point scale) for * ‘f
R . e
o 1" ~each of the functions they prefer to implement. Rankings of , ==

the importance of each'function within each educational level _'5):h

- were based on the mean rating of importance (see Table Zy)»
. / °

‘There is great variability in the ranked importance of pre-'.

WaNAL et BN a7 oy

. ferred functions from one educational level to another.; s :
h ' .While these: differences are readily observed, it is also t,
{ii' cm 'clearly evident that a fairly consistent rating of impor-‘_f" :SEPQAE
- A :tance exists for ‘some functions acrossrall educational | : é
: 'fi‘levels, éé\itjis, for example; for Parent COnsultatioh (see Lul.;' jé%
: Table 21)- x?u;*f , f,' L 7“'_ '-i" | ‘;U' N“ Tﬁ '““E}{-“: .if;c{%
; ‘. Regarding the rating of the importance of‘gfeferred . ."f%
. i /’functions, the reader should be reminded to refer to. the ) . 3?
: instructions in the questionnaire in order to have arclear‘f‘>. :f
understanding of the meaning of the responses. It is only } i
'within this context that analysis of . the counsellors ratings - %3
can be meaningfully interpreted Each counsellor was g‘ ;;:'-, Eﬁ
requested to do the following* :"From the following list ;T
lindicate which counsellor function you would prefer to _-'l JE
. .implement in your present work setting if you were to ‘ ) ;%
“‘establish your role as you want it«to be r;.‘ Purthermore, LVI;Z}AﬂgIE
o ‘1in the remaingng columns: please indicate the degree of 1 'f ’:?
; importance .you would assign each of the functions; A _577?¥¥;§;g "
;? ‘ . (Section 2 - Preferred Functions).' In essence, counsellors
fj'* . Lf, had to be quite cognizant of their ratings within those

parameters.
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TABLE 21 I : 5 - : ) i

fal T L o .. RAMK ORDER® OF COUNSELLORS' IMPORTANCE RATINGS OF PREFERRED \ o Tt o
RO { : i FUNCTIONS ACCORDING TO THEIR EDUCATIONAL CATEGORY ' ’ :

;o . B . v “t > e ; C - s \ . . - £ e
P - s x s 3 .Uy
... . - & . o . . - -

. SR e 4 C P N m.mm‘nmr JR. & SR. R R Ee
e PREFERRED FUNCTIONS |- ELEMENTARY - R. H | - & JR. "
ep - LT e s ~\ Rank (Rating) -Rank (Rating) ° Rank(lhting) Rank(hting) Rxnklzlhtlng) lhn (&atlng) s

.- 1. Prog. For. Sp. Meeds 3(5.28) ‘m(s.m 603597 3(s. Dl 10069 e aa)\-"*
2.. Referral...Basources  7(4.0) . 5(6.66) © T14(2.11) . S(4: zoS"" 10(3.69) - 8(3.7D) ‘.
. 3. Psychosd. Assess. - 4C5.16) . 6(6:9) . 15(2.0) - ¢ T3(5.2) 12(3.03 ©  6(4\2) -
- & Evaluation . S9(3.71) - 10(3.33) 102.77) . ' 9(1.20) 1 8(3.864) - 13(3.05 ,
.5. Gp. Counselling S 112.85). U 3(5.83)  8QI.11)- 72.8)  TT93.76)  11(3.3D) o
,6. Car. Edueation . 16C .28) . 9(4.0) 2(4.77). - 8(1.80) 2(5.26)~___ 7(3.91)
7. T. Consultation 2(5.7) 0 4(5.16) : 5D 2(5.6) 5(4.53) o, 1(5.26) o e e
8. TIafor. Servicas C o 12¢L71) . .-12(2.66) - - 3(4.46) . T 10(1.0) O T¢e.1L) T 10€3.45 L,
" 9. P. Consultation - . 1¢6.0)  2(6.0)  2(6.71) z(s.s)\\wﬂacff. 80) . 3(4.77) S
10. Dev. Culdance A . 6(4.1%) 11(3.16) 7, ~ 9(2.88) © g -4(4.8) ' 6(4.26) ~ 9(3.57) . ti&
11 Ombudsmen - 11(2.85) ¢ 5(4.68) 8(3.1l 9(1.2) ° 11(3.38)  16(L.9%) TE
SRR Y 12. . of Data Services M (2.895) 15¢ .83), -.13Q2.22) . - 10(1.0) 14(1.57). 17(1.14) SR,
R 13, Tpd. Coum.: Per. Soc. . 13( .57) - 8(4.16) ~ 1(5.0) - ' 6(3.0). 2(5.26) . 5(4.22) . amb
- 14, exvica R4, . . 103.42) ° 13(2.5)  12(2.48) - .6(3.0) 1003.69) ! 1443.02) _ -
.- 1S. Crisis Inter. I 8(3.85)  8(4.16) < 4(8.33) 4(4.8) 4(6.76) . 12(3.31)
16, Ind. Cowm.: Per. Soc. - 5(5.0) - . 1(6.16)  1(5.00  — 1(6.2) = 1(5.38)  2(5.14 Lo 4
T . . 3. Orlentstion . - . 10(3.42) LN . 7(3.44) 9(1.20) "~ 12(3.3) 16(1.94) T
: o 18. Inter...Program . - 9(3.71)  16(2.0) . 11(2.55)  9(1.2) RECRUNS 15(1 ). i
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. As with the actual functions, an analysis of variance

was computed to determine if there is any significant dif- ya

fgrence between categories of counsellors' ratings“of pre-

ferred,functions, When. such significant differences were

tested at :01 level of confidence, the rating of functions’
differs significantly within the six educational levels for

2 ‘of the 18 functions.-érhen tested at the .05 level of con--

fidence, four'more func ion ratings possess signifioant

A differences (see Table.22). These results for preferred

/

functions suggest a- shift though small,j;,counsellors' per-”.
ions of the importance of functions when they can indi-*.:

‘ cate-their preference.‘ Though not as’ statistically signifi-'ff

cant as~for actual function, the variance in’ ratings by

"n—

counsellors, category by Category, ranges from a low to

4 )

’ moderate level. ,“ ; R A,V'-‘ . *

- Observation of the data presented in Table 21 indicates

.a marginally more uniform assignment of ratings of importance

'y ) 5 o -
for preferred than for actual functions, though variability‘is

still eyident. Individual Counselling:~.Personal-Social-is
,ranked highes®™by four of the six categories of counsellors
(second and fifth for the other twol indicative of a rela--’
tively high degree of unanimity and congruence. Its ratin
is ‘not surprising, and reflects ‘the universal concern for’

»

oounselling activity directed towards clients individual,

—

o personal concerns at a}Image levels. ‘Iﬁfervice Educatfon,'
. with 4 low rating in aIl educational levels but one, testi-

fies to relegation of that function to a low priority in terms"
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TABLE 22

~

. p Q
ANALYS1S OF VAR‘IEANCE BETWEEN CATEGORIES OF COUNSELLORS
- IN THEIR RATINGS -OF PREFERRED FUNCTIONS

4.

FUNCTION

MEAN SQUARE

=
o

F.

S1G6.

1,

ETH

15,
2.
17,

18.

' Evnluu(on "

" Car. .l:d_ucltion

" prog. For Sp. Needs -

hfurnl. . .Rasources .

.Plyehocd Assess. L

_.If‘

T. Consultatfon - -

. Infor. Sexvices

P. Consultation
Dev. Cuidance

© Ozbudsaan

.

Ad. of Data Services
Ind. Coun.: C. Ed.
xuurviec B .
Crun.lntu.

Ind..Com.z ?cr. Soc. .

Ogiontcglon o
ll_\tll'. «.Progran

Q

6,20 |
"‘6.01
. 15,38

9,06
33.67
o §a

15.02
:5.69 .
. 4.65
13.68°

©25.93

R NE XY
gl
13,09

4.66

~

L T Y Y . . LT T IR Y BN VR ST SR TR PO POV

.01

5.22
~f N

f * ‘066 )

3.16 \

’ 0.98
-1.04 .
2,64
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[

1.56
. 5.09°

C1.38

2,46
0.85
0.7
.83

ng

0.48
1.04 _
0.35
2.2
0.79 .

0,00
. 0.25, o
0.03% . :

" 0.02%
" 0.31
. .,.‘.,o,!_an:‘"“’"' .

. 0.58

0.43

0,39 .

0.02+
.43 -
0.8 - oY

0.51
0.59
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0.39 §
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o Counsellin» Career Eduoational essentially mirrors the

than by their Elementary compatriots because the formér

Q:oticeably demonstrates’ that counsellors' preference in 'term‘s

& activities. On the'other handf-career%oriented funotions O

"t a o *-Els'fﬂ’B et -s (l 6" ’ e\ \Wp’:a. ¢'X§-'§"'wr‘h’ f;;’ by r‘}y 8};.5.& " )
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of importance. Low ratings of importanee-for Interpreting

-~

RIS

.

S, it
REA T

the Guigance Program to the Public, and for Administration

of Pupil Data Services, compared to other functions, suggests - . s

that thoeehfunctions which do not seem to have direct impact %

&
2
)
5
LA
wd
A
N
4

on clients are less é}eferred.by counsellors:' at all edu-
cational levels. o - i fé
The function identified as Career Education most - | .Z'AE

£ importance . varies greatly across educational levels.. A_ - '
ranking ranging from 2nd place to 14th place is illustrative ]
of how. the eduoational level of thé‘!&ientele determines . e -ing

counsellors"ratings of preferred functions.’ Individual T{—: .

ranking assigned to Career Education. Given‘bther demande,
elementary counsellors do not prefer these two functions.

'The nature of oounseiling programs for elementary age clien-
5 . ¥ . N

tele,<as summarizéd. in th literature,.illustrates‘wny . a é
couneeliorsdnavel;.hi rating for Teacher COneultationf.w ' ‘¢f£
Parent Consultation’ ?rogramming for specific ‘Reeds and K }
Peychological Aeeessment rather than career oriented o B lt ﬁ

> are rated as much more imﬁ%rtant by Senior High couneellorsu

perceive them\tg}te moré essential in meeting the. needs of
their clientele.

v

For the four other preferred functions which have 'f‘.j v,

.
differences in counsellors ratings--Psychological Assessment,‘.

' " /4. ‘.(_r ,5 Nt l}., ,‘ o Y
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"4 \ Information Services, Ombudsman, or Orientation--their
Lo réspective natures suggest some reasons why they are rated ;
E-.J, s0 differently across the six educational levels. In the
g : ‘case of assessment, counsellors who work’ in the two edu-

g
s
«

&

¥

cational levels, Junior-Senior High-and Senior High, do not

rate Psychological Assessment as being very high in impor-

g; tance, in contrast to counsellors who work in other levels.

3 Where there are clients of an elementary age, it seems that - ' ;‘;
assessmentﬂprocedures aré’rated as quite inportant. A | ;
reciprocal situation exists for Information Services, where< %

N mprovi:ion of information to students appearS’to be a.much - ) -%
~f more important function for high school level a’ -clients-'.
who normally need more. services of this kind co ‘ared to,i‘* \
" | younger children:< The nature of these distinct.sch ol

i environments .suggests the,need for counsellors tguassignp.- "

i different priorities for the tasks they prefer to perforn. ~

i ' ; An explanation for the sicniricantly diﬁferent inpor— .
.tance ratings for. the function idemtified as Ombudsman is'

-; ‘not as easin apparent as in the two preceding functions. =
v }under_discussion. It dOeslappear;'for purposes of explan- -l
| ation, that ‘the eiementarylaceccomponent is an ingredient - ‘ f;ﬁ

: | ~_ in.the explanation here, Counseilorshworking oniy in the . .

?f%u . | Junior High level have rated this function as the highest o Aé

;;éﬂ*' . in the six educational levels. .Perhags they feel they must | i

, | articulate and represent the ‘needs o?lhei‘r clients because . "

ﬁ&" R of their unique characteristics compared to the %haracterf‘ '

gi | istics of other client groups in their respective ievels.

g;- _e. ‘ Ve M : | ‘ ‘ | :

T B s F T S S T S o F st s i tea b 2T Ny J*“ .

- 5 .
Lead oy 2t gt Al b EN L ST it s T e g e v e s a TS e Bt e a, Ty T e s e e v
PURY T g Qﬁf.“*,;nﬂw RO | nar TR I TR 't""z."’-.'hls‘"ﬂ‘lv‘ g, (£ R «



g - f Ses L
ne 8 g PR e T : A ore P P L0 e w .
, o _ s S

’ ' ok
. o7 :
S . Elementary and Senior High students may ‘not haye the types of i
oL ° 'Y A L, i
5 problems requiring ombudsman-type representation. g A

: o & N, ' ;‘!'

) " The significant differenées evident in the impoztgnde — '3
I ) . . 2 . . . ) ’
o ratings for Orientation may have their origins in the simple .

fact that many students in K-11 settings, for example, do not _;‘“/“3
. ' e :
. shift from school to school, but from grade to grade within

-~

the same envifonment (i.e. same buildin33 Counsellors who ca‘
serve K-11 clients in different schools (i.e.’an elementary ’

.school, a juniér high, and i sénior high school) may -not- - ‘ fi

f/ . possess the time fo orientation activities. On the other

;, _ ; hand the sometimes traumatic change, or just normal change,

facing students who leaVe thers elementary school habitat to PRI

e A 4F T 'l;‘;

« enter another school may demand quite cbmprehensivé orienta-”“ - éﬁ

x '. tion procedures by the counsellor..\Hence, Junior,High level 2 ‘L\‘h-;%

2 a counsellers rate this function as much more important ‘than ‘ ﬂ(:..T%
s Elementary level counsellors. N .‘g

-

;' conclusion, for this section of the chapter, counsel-~

lors’ ratings of importance of preferred functions, has pre-‘

0. %
3 sented them with an opportunity to state what they want their o ‘%
counsellortroles to be, \As with their ‘report on actual func- - .f‘LE

g":A. - Ztions, they seem to be stating\that the peculiarities and.w
? b N uniqueness of the educational level in which they work re;ults' ;
| . in differences in the kind of functions t Y think are more : ;.;%

t
i .. -
| . - %
ok
i
1
!

. Or less appropriate for them.. As a result, there are: certaig,

:jf o functions in which thereareclear differences between the - ¢

i . - ° @ o, v
§j 5 various educational levels, and other functions which are . - Co
¢ ' -

‘l . . -~ L 0l

3 more consistent regardless of thé age of the clienés with

3 . :
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Qhomﬂthe counse llor works. The most.effective utilization

of such elements ,as their skills'and available time, demands

from counsellors an arbitrary procedure of assigning ratings

:6f importdnce to functions they want to perform in ‘order to .
. 5 -~ o - %Y . . \ .

_’maximize counsellor efficacy; In essence, the educational

& o

1eve1 does appear to determine, at least in.part, what

”

functions in their counsellor,roles.

P2 ” S LR B i e

A Comparison of COunsellors' Ratings of Actual
- —and Preferred Functions According to the
Edueational Level of Their Work Settings s

R ¢ . ?,‘ - s »

‘- As indicated in an earlier section of this Chapter,
overall there is a moderate level of congruence between

. counsellors' actual and preferred functions, though in some

specific ‘cases some incfngruence for functions does exist

Tx

Regarding a comparison between counselldrs' importance

ratings of actual and preferred functions according to the
respective educational levels where they work, there is a-
moderate to fairly high level of congruence, though there

Coe
. .

*are casesAQ‘?obvious incongruence. Alternatively, there;are
isolated examples of very high congruence. There is a Be o
,lpattern in this relationship betweensthe_two«sets of impor- -
-'-tance.ratings,'characterized‘in.the”following vay- ,highly '-: ¢ r

rated actual functions in each: 1eve1 tend also to be highly ;v '-Atﬁ
rated as preferred functions in their respective levels; ”ﬁ'_ : :}%
; functions which tend to be rated as moderately important as . ; *Hff

"+ currently performed.are similarly rated when preferred; and, 'i ’?:'j'g

o . ; T UL
S PN Y O ot




&

low rated actual functions tend also to be low rated as'pre— 2 pféé
' —ferred functions (see Tables 19 & 21). o ‘ 'i~ o . 5
2 Some departures from this general pattern of congruence ;

are found in Developmental Guidance and'Group Counselling, ‘{i;;%

-which exhibits patterns of incongruénce., Counsellors in all K .

six. educational levels rate Developmental Guidance much more

important as a preferred function than as an actual function. AR l”ﬁ

» L

. 4
For Group Counselling the. situation is simila; Oon_ the other .rl‘ g
‘hand, Psychological Assessment Career Educatidn and Teacher : /f

'Consultation exhibit very’ high levels of congruence between
f

'ratings for actual and preferred functions, with Teacher

Consultatfon being the most congrhent. S s, ‘ o ﬂ. | t{ﬁ

~To summarize, actual functions are assigned similar ) ..‘~,.if
fatingS‘of importance as thosejfunctions identified by ‘
counsellors as ones they prefer. Overall, the degree of :
congruence is fairly high, as noted earlier in this section. -‘\ \.5:
After comparing the importance ratings for functions\cur-r‘ . ';‘,g f
‘rently performed by counsellors with the ratings for those ‘ o l_ﬁ

functions they.mogld prefer td implement, the degree of con-

.1gruence is quit nsiﬁtent though with sgme exceptions. \\

\ ?

T

R
b 22
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el ' . At this"stage of the amalysis, some understanding‘of.the

N relationship between ccunsellors' actual and preferred.func-:

tﬁcns was achieved, in terms of the degree of congruence between-
-

the two. 'It was then judged that a further understanding of
the relationship between actual and preferred functions, and
\. an inquiry into the factors which are judged or anticipatedkto
P 'Frf————contribute to the level of congruence, or lack of)it, between
; e counsellors'.actual andipreferred functions; would be pursued.
by considering‘other‘variables.‘rMore analysis was'required on’
the relationship between the functions which counsellors ack- ",'
i 'nowledg% that they now have responsibility for, and those which -

\nthey would prefer\to\h:ve responsibility for, if given the best
of all possible choice ,\eIt was to’ this end of exploring '
'~‘ factors that might contribute to the degree of. congruence

= between actual and preferred counsellor functions that three

T ——

) “independent variables ‘were designated, and for tlhie purposes
’ of this study, were defined.as role defining inf luence,

secondly, a measure of counsellbr competency, and a third ¢
‘variable' which in this study has been identified as work .

.

setting indices.t To pursue this inguiry analyses were con-
ducted in consideration of these three variables and their

;f. . 'l relationship to the degree of cOngruence of. actual and pre-'

ferred functions. . ‘ SRR ‘ 7 'f- R -
' ." .Y ‘;i Sy o oa T IR o L
' counsellors' Own Perceived Role Deteimining Influence .
o and the Relationship with the Congruency of . ;
L S ‘.~ Actual and Preferred Functions e n W7 . S

One of those~factof§'indicated in Chapter-l, and referred.
.'to in this chapter, which is thought to have’ impact on counsel-

,-lora' choice of functions, iS‘the extent to which they have
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influence in determining their professipnal role in the edu-.
cational envi\onment where they work. In this study the

counsellors' _judgement of this type of influence is referred

~ to as role determining inf luence. An objective of the study

.,

was to ascertain what level of influence counsellors feel
they have in their work setting‘to determine their counsellor
role. Presumably, the more power they feel they po;sess, the
greater impact this would have on the choice and number of
functions they ' implement.«OIt has already been indicated in
the review of the literature that counsellors, in Eheir °
relationship with administrators and others on the school‘ﬁ
staff, have more or 1ess influence depending on the nature
of the setting, and the personalities and practices of those
persons involved.' Not the least of these persons are the |
counsellors themselves who have particular'personality traits
and unique professional training and backgrounds. One of the
assumptions of the. study issthat the greater the degree of
influence counsellors feel they have in determining their

professional role, the greater the congruence between what

they now do and what they would prefer to do., In this regard

a second objective of tqﬁ study was to discover what relation-‘

ship exists between that role dete¥mining influence and’ the H\l

n

. degree of congruence of counsellors’ actual and preferred i

functions.

)

In Part C of the questionnaire, counsellors were requested .

to select,one statement which best represented their judgement

of how influential they are in determininq.their_current
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counsellor role in their existing work settings (i.e. their 0

v

role, determining influence). Following calculation of the :_
data, at £irst glance the results in this study suggest that
90% of counsellors\.maintain that they have a high level of
inf luence in their existigg counsellor work settings. They

report t'hat either'one of the two statements describing the

greatest extent of Ainfluence best repres‘éﬂt"‘ the amount of
s BRI power they have in their work settings (see 'I‘able 23) . ‘I'n
} . effect these counsellors ﬁave assessed their current role [ /
r o

-determining influence as high Their mean reported level of Lot
influenFe is 7. 82 on a scale ranging from .94 - 9 56—(minima1“” ““/
.influence to a high 1eve1 of influence) To simplify, by ' : r .
~rounding off the figures upward it can be stated that, on o ;
average, counsellors have assigned themsefves an inf luence S
rating of 8 out of 10 as. their estimate of their power to
‘ . .influence what they do. in their counse llor role. However, -
. - one must be cautious in accepting the conclusions reached
. from this data due to a number “of factors. [ S .
'\ | . ;nitial conclusions were dependent on combining state- "
| | 'ments, 3 and 5. In fact, there may be some 1n_adequacy in’ o B "_"
the measur ing approach‘ for 'role'defining' influence, specifi-
' ‘cally'in statement 4. It is possible that respondents did
‘not assign sufficient care to the second part of that state-
ment. The second part reads: "However, there are still some.;
areas of disagreement on my role and about how I shanld spend

. my. time.'. ' This second part seems more at ‘odds with the first

‘part - than originally considered during the construction of

this statement: ‘,'With ‘the people I work with £ have been . o |
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. have 'not been successful.
‘my professional responsibilities are de-

only implement less than half of the pro-
.feuional :upomibnitin which I prefer. (3. 44)

;' I anm vcry
motin
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°  TABLE 23
4

e

DIS\'I‘RIBU’IION OF COUNSELLORS' PERCEIVED ROLE
DETERMINING INFLUENCE AS REPORTED_BTTHEH

ON WEIGHTED INFLUENCE \STA’I‘EHEN'IS

.
e,

1.

. INFLUENCE s'um:imms (FELGHT)

NUMBER (%) *

1 ful tha:fmy lttcmptl to dnfinu oy roh
Consequently, .

(0.94) "
No matter what efforts I bring to baar,

1 am generally at odds with school/dist-~ .
rict personnel to the extent that I can

termined primarily by others.:

My endeavours to promote my role definition.
have enabled me to carrg out sbout half -
of the funcciom vhich deen necunry. (5 50)

‘with thc Y”Ph ‘I'work with I have been

successful in bringing about some reason-
able understanding and agreement on my
xole, However, there are still some
areas' of disagreament on my role and

should spend my time. (6. 88)

. uficd that my efforts in pro-.

i and function in the school/ '
district luvc achieved consenaus with my
couuguu. (9. 56)

-TOTAL 89(100.0)

1.

" 00.0)

1am

8(9.0) E

39(43.8)

»

41(46.1)
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- *5 counnllorl did not check this :l.:cm
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i successful in bringing about some reasonable understanding ‘
and agreeme‘nt on my role. . Perhaps more counsellors would
not have selected this statement of influence had they con-
sidered it more carefully. However, this is difficult to:
ascertain. | N
A second~ factor which may have had impact on the counsel;

| lors' responses to‘ these statements might be an unwillingness

.to admit to themselves that their role defining inf luence g
-Nmight be lower than £ Ly actually is.' They may not want to-‘/

4

& express any dissonance between what they do and what they.'

| may wish to: do in their counsellor role.,, In other words, :

-
=

of the above, 46.1% of counsello 8 have made a very strong
statement about trfeir/inf luence i their work settinqs when .
After noting the relative ly high ratings which counsel-

‘ rs have assigned themselves "in terms of ‘their influence i

it. was decided to see: if there were any relationships between

Ilcounsellors' perceptions of role determining inf luence and

: measure of role. determ\ining influence and three selected

\

variables--counsellors'\sex, counselling experience and thg

amount of time counsellors dedicate to implementation of
g . 'counsellor functions (1. e.. part-time factor) The results
wk-\.' 8 ) (

S  ® indicate that counsellors sex has little to’ do with the

amount of influence they feel. they possess. Males indioate |

xl. LLLL

s
2 ‘F‘J \\‘

;v Y Tsome unconscious self-—defensive .reason may exist. Re’ga'rd'less -

.they choose’ statement 5, the highest level of influence. o B

-% P | other counsellor attributes which could explain this response -

.by counsellors. Crosstabulations were calculated between the .
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that they have marginally more 'i.nflu.ence,. Years of coun'sellor

experience has little to do with their perceived capacity to". B

influence counsellor role. Generally, most couxﬁellors-place

‘themselves in one or other of the top two ratings of influence,

" no matter what their experience or sex. The third cross=-

tabulation’ the amount of time coun'sellors dedicate -to imple’-'

mentation of functions with role determining influence, does -

. o
reveal some information-to. help expla_in counsellors ratingsg ,

" of influence.

The data reveals that the percentage of time spent in
the counsellor role has a relationship with the role defin-//
'ing influence counsellors feel they have. There are nine:[/'-i'_ A
counsellors who report that they spend approximately half
their. time‘in their work settings (from 41% - 60%) imple-

menting ,counsellor functions. Five of these nine have

" ~assigned themselves a rating of 5, 5 on-‘the weight of 'ihf] lu-

ence scale (see Table 24) . In short, they rate themselves

i'mid-way" i'n“terms of influence. . Though the total is ~small,

the proportions ‘of these nine counsellors who perceive them-

_ selves as not having great influence is revealing. Their

'«'response might be explained by the fact that persons who

spend approximately half their time implementing counsellor
functions may have some difficulty in fitting into any.

clearly identifiable role._A lack of identification with a

| specific or’ primary role may possibly be related to a less

than £ irm‘movement to pursue specific objectivés and to exert

":Lnf luence within the -work setting..

PP 2 o W oY 3 g . ook e i
Ll 7 ;“:’::‘:i:\_ VoY :'\7."“:- m’jﬂ, 1‘:;27;.::? 1\(1‘ ;“A(;-"“s?[(j'.’ et -.;.},-;_!‘2
Y . @ o O e R S g 2 A

-

Al
1
<
w
=2
;
¥
ok
o
L
v
o3
<
ok
e
A
il
"t
ot
SR
£t
.oty
AL
|

1% “J‘ =,

s b4 i
ot BTN Rom et

';"
S

S St
P TE AR DETIN

T

t .-:1'1




- e . TABLE 24

pevg k"
g

Faggeies

DISTRIBU'IION 01-‘ COUNSELLORS' PERCEIVED”ROLE DETERHINILG INFLUENCE
ACCORDING T0 m PERCENTAGE OF 'liIHB SPEN'I' IN THE COUNSELLOR RDLE

flei t of ercentage of t

Number of Counsellors in each ercem:a e cate

e Influence 91-1001 81-90% 71-hoz 61-707 51-60% ‘1-501 31-aoz 21-30% less

- 3.46 - 1
5.50  °
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Overall, with such high ratings on role determining"
influence, and since there is not a great'variability in the
influence that counsellcrs.have assigned themselVes,'it was

. realized that role determining influence, as a variable, _
cannot explain, in all probability, the degf6eiof congruence
between actual and preferred functions. .NevefEQEless, to

5,1"-‘ ey undertake as complete .an analysis as possible, an attempt was

: ‘ made to arrive at such an explanation. Accordingly, Pearson,

zproduct-moment correlation coefficients .were calculated ) _J.. .’.i';

Vhﬂ .f‘ -, between the role determining influence measures and the |

“ . : . ‘l . . f.
.y . e 3 % i ‘)

’ actual and the.preferred functions, and with the discrepancy

Lo T “scores discussed earlier in this. chapter. The. calculations TR

%

:revealed results which were‘not‘unexpected.- The association
between role-determining inf luence and each of actual func- |
. . tions, preferred functions and discrepancy scores wal‘ipt
| statistically significant. In the study, as designed role
\& fdetermining influence could not eﬁp‘ain the discrepancy : ',.f
between actual and preferred functions.. 4 R ‘
Counsellors in Newfoundlaﬁa and Labrador, in reporting
. their role determining influence,-have_said something about
themselves. If they actually have a lot of power in their.
,852 B S .uschool setting, would not this fact lead to a finding of

4litt1e discrepancy in what they actually implement as "'_ e

5 r‘-.:',-'.,

at

1 ifunctions and what they prefer as functions? . Such is not

the case. There is a noticeable lack of congruence. TWO - .

‘." I .‘ . ’4
explanations, at least, are ossible. One, counsellors have
rated'themselves,higher than they should. This is entirely’
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possible. Human nature may not allow many persons to admit '
that they lack influence in their job. ‘ T
There is a second consideration which could explain this
) reported level of influence, coupled with some obvious incon-
gruency between actual -and preferred functions. Perhaps.
ncounsellors feel they have significant influence nith‘ admin-
. istrators and colleagues but choose to compromise their
. counselling\programs in the interests .of - harmony and a o
'positive relationship with fellow staff members. | There may
,be a recognition of impossibilities. They may simply recog—

nize_ the‘- r_realit_ies of. tne,environmen-t- in whlich, they work. -

'.'l‘he functions which they perform are not. due to’ any lack of - o

*+,

influence with administrators and colleagues but, maybe,

!

are a realistic response +to the situations they face.

egardless, the measure of role determining inf luence cannot

I adequately explain the deg'ree of congruen_ce between actual : )

and preferr._ed functions. - Pt

1~ i . .I
A . - 7

Counsellors® Self-Assessed Competency:Level-and -the ' )
Relatlonship With. Actuail and g_,referred Functions =

v X

' In 'keeping with the focus of'this study on actual and
preferred functions, an analysis was conducted on counsellors'
. self-assessment. of their competency level for those skills' ’

and. appropriate knowledge re ired to implement their
'counsellor roles._ As indicated in qpapter I, counsellors )

‘may tend to select particular functions,' a‘nd rate their

vy

A

Y e )
fe :."‘ o
(5. FSU TS S

-t T



LR

Sean® o RTRL P o e i i
2 Gl o ey b A o

' S % . .. o ; » 8

importance, in a way that is related to the counsellors' own
competency. In essence, the tendency of cQunsellors to per-

form certain functions and to prefer certain counsellor func- .

- tions, and to rate the relative importance of -these functions

differently, may be significantly related to their own assess-,
ment of their level of competence to perform these fnnctions.‘\
The competency aspect of this study served two purpoeea: / one,
how counsellors perceive their own competency would be revealedl

two, the competency level might explain the level of congruency

:between the actual and preferred fﬁnctions.

Respondents were requested in Part D of the questionnaire,
to complete each competency item (152 competency etatemente)
regardless of whether or not they were "currently carrying out

the function-related competencies." For analysis purposes,

specific fcompetencies were coded underf each appropriate coun=

sellor .function' (i.e. the competen'cies no'rma.lly- required to

5 - ;
implement each counsellor function were grouped as a unit, a

:total of 18 groups). This gro ping and coding were not known

: to the counsellors. Each statement was placed randomly in

it‘:s position from 1 to 152 during'construction of the instru=-

. ment. In the-dirpctions the reépoﬁdents were- specifically.

’ asked to '“indi'cate your judgement 'of your level of proficiency ¢

for the competency described in each etatement, ae follows:.

POOR, FAIR, GOOD, VERY GooQor EXCELLENT. The preceding com= .

~
g oni Ty o

2 N
- Foona

petency ratings were coded and aseigned a number for statistical

s, analysis purposes, from 1=5 respectively. In eseence, _there ‘was

. v S
ef""" \? i ‘-_;._..,-‘4

a proficiency scale, with 1 being the loweet level of pro- oA
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l | y ficiency and 5 being the highest. ,An‘alysia of the data
:‘ reveals that c'ouneellore generadbly assess their evei of
proficiency for the competencies presented as being .in the "
o mid-range/of competency (see Table 25) . The ass ssme\ts
range fro/m a low of 1.89 (S. D. .98) for competenLy 104
: | {"Use peychodrama as a counsell ng strategy".) t a high of . 3
K 4.04 (S.\ . .77) for competency 4'7 ("Conununicate espect and
? concern flor the c’i:l.ent's feelings, experiences a da potential.") . i
_ Of the 152 competency statements, 125 ranged £roi 2 50 to '3 59..
L A further b eakdown revealed that 50, competency 81 atements . ;
‘ : . were ra®ed from 2. 50 to 2.99 and 75 statements werle :cated from\ : *
R W t6 3.59. " ™ ' T
‘ ' It was re\ognized, at the start of the study, that an
attempt toﬂexplain the-degree of congruence: between| actual
/'. and preferred fun‘ctions thrﬁcugh an analysis prdcedu:%e'inv;-}l‘ying
] ) +  each separate competency assessment would be cumbers‘pme. As.
:&’.'" -well, the results would'have been of questionable value. -f
’“ j~ N Accordjx.gly, using the procedure indicated earlier in this-
‘ " section, and explained in Chapter III, the self~asse sment
‘ i . ~-scores for the ‘staternents vLere.recorded and,grouped to repre- :
sent the-.'c'ompef:encies required .to' implement each"of he .
: -eighteen counellorfunc'tions.( This procedure resul ed in a C, :
| competency rating for each’ of the functions. ‘ ’
,~, " g " . fThere were. eighteen Function Competency Groups: [(FCO's) *
‘ — ' . for which mean levels of competency and standard -de ,1atlons “ a
; were calculated (see Table 26) . 'l‘he hlghest 1evel°of com— d
2’ T _petehcy was for Administration of Pupil Data_‘serv'lcee (FCO "" |
e &y lhz e -‘-;“s;:‘; x’-,u *h"“‘”‘ . ';,wathhn,n,.,a,_’ s o
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. TABLE 25
' . MS AND STANDARD DEVIATIONS OF COUNSELLORS®
: ‘ ‘ © SELF-ASSESSED LEVELS OF COMPETENCY -
» . L -
y e "~ COMPETENCIES ' " ' I T
o ) . B " . ? ’m‘ 3 .D. ] "_,"
4, -Knowledge of thm of carees dev olopmm particularly asthey rehmo-chool ) .
oage individuals (e.g Super. Roe, Ginzberg, Holland, etc.). ©.2.62 - 99
. . 45 Uilize information disseminstion procedures to cffeclwoly commiunicate carver "
cow T o _related material & 'j,dau to studenus (eg. mcnopnphn CCD O penodicals, . ! ;
“Choices, ). 3.30 1.04
- 3. Use print and sudio-visusl medis to pn»are for and distribute Lo the sehool fac- ‘ .
-~ s . ., o wity,information on normsl and d¥viant bchaw)’y patterns, the use of pupil duta, L
the interpretation und use ofuundn:dmd et wlu. and other matters ot pro- i e I
fessional interest. . . 2.89 1.03:
4. Understand the frame of reference of profcmonoh fﬁn other ducaplmu 3.3 1.00
"6, Teach carser related decision making skills in 8 goup format. 3.22 1.01
6. . Understand the human developmental procesy, including & knowledge of per- . 4 .
" " sonality theory, developmental stages of youth, snd the sdjustment process. . 3.4 . 92 . ,
7. Negotiste -m.h people and authorities in an sdvocacy role on behalf ofaclient. ;-63, 94 ' v )
: ’ & 8. :mlﬁm:m’in understanding theirchildren's behavior ahd the eullurt'of th‘cir 3: 53 -, ‘5 - ’
4 : 9. Knowledge of the factors Invo!v«! inbringing aboutenvironmental and attitudi. . .
e b e aalchnnylnlhuehool i . 3.05 .93
' 710, Knowledge of contemporary issues and practices relevant 1o the dcnloamnt * e, 177 1.14
« . and education of exceptionsl children. e 1
s on Toach interpersons) and coping akills to » client. ' 3.2 - j9' -
" 12 Useclear, concise and uniuhlfonud huwo appmpnlu 1 the client’s age ) ; s )
and educationa) level. 2 e 3.7 .86
13, Interpret & student assessment to a acher and ducuu recommendations nd .
. appropriste interventions. - .3 .6'6 .06 .
1. Recognise that extraordinary measures may be m«M toactonbehalfofanun. . -, A e,
fairly treated client. - - .46 .85 L
I " B ' .
' ~'
1, ' ‘ # . b
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2 o . COMPETENCIES S MEAN  S.D.
il “ \
15. Structure counsetling groups. establish gruup goake), essblish appropriatehm. 2,64 90 - ',
_ ite, terminate sessions, . 8 - ‘
16. Carefully give sdvice when appropnate in individual cnunacliing. 3.87 .81
17. Possess a thorough knowledye of various co‘unullm. thrones (1 0. l‘\nsdmn.
ﬁll:;.‘m.! . Client-Cy d, Behuvioral, Truit: Factor, Existendial, Ges: 2.97 1.07 :
2 & 18. Ungerstand the achonl or educational particularly as related 1o the 3.8 98 v on F
bureaucrscy and power structures. & * &
19. Fstimaie @ new client's expected progsress duning individus! counselling ocv- 3.21 .19
sions. g -
20. Idenufy, clarify, 1abel and reflect feelings within & counsclling xroup. 3.9 . .9 . &
21. Knowledge of group carcer exploration activitie (e . interview skills, hifeinven. ' o
tory techniques, job search technicues, ucwmuom uudy, Iuaunu oceupational 3.38 1.07 .
informaton) which facilitate carcer p % and d * ' )
22. 1denuly, clarify, label and reflect on behavior within a counselling group » 3.1 N ) .
<, 23. Uuhze appropriste facilitien, desinn displays, and use mulli media resources (or ~e2.88 ¢ .92 . ' . .
* provision of resdily accessible inrormamm on student concerns and mumu . & . , i
24. Use 8 range of group mnullmt tachniques (e.g. exercises, n\odclhnc home 2.76 9'7 . : &
wark, contracting, etc.). ., " i T v . ; .
25, Use uyehoodm tional and career assesament hcwd- tofacilitatecarcereduea: 1.16 95 !
- tional planning and placrment. . ‘ : . . e
# ' 28, Help the individual client make 3 m\h-ut ulfn\mm und undertund the 'j sl ) B ¥ // '
4 ¥ mwhullon- of Dmlhw choice fur future gioule 3 . 19 ¥ "2 N , * i
2. Conduct ongoing snd eval of client progress. T . b o, *
2. Summarize and reveiw important aspucts of process and cuntent for s given 2.7 91
counselling group. ) — . . | :
29, Use behavioral contracting with & chient us it behuvior change steaitegy. © ) 2.8 1.08 . 5 a0
20. Wark cooperatively with referral and haison cuntucts in cullaburative assens: 3.66 91‘. "
° ment, treatment, and follow-up of clients, . o5 .. " .
31. Assist 8 client to emutionally respond to a ersis. T 3.28 90 ¥ omd
32. Understand lmdfnh with special needs. 3.6 .87 . el
33. Help a client express or reveal feelings, thoughts, and bch.\vmn which may be 3.49 86 X 4
only partially expressed or hinted at. . . : . :
3. Knowledge of poet-secondary institutions, pragrams, teaiming oppurtunitiesand 3.62 e 1.29 % v
their related academic feyuirements. * o , s ;
, 35, Use various streas reducing pracedures, te 2. dmnmuuhon relaxatinn 2,47 1.17 | - i N
approsches, biofeedback, ete.) wath a chent. . . g * ” 7 L .
| 3. Estimate the clienl"8 general coping resources in @ erisis. 2.8 C
3. Latachentknow,ina -lmghtfonad bul senmtive manner, thc impactolhis/ 3.18 88
9 her behawior on you. . L s o T = = EEEEmSsemmeeRRal
8. Knovlodu of antrancesacademic/training requiremnents for in-schond und out: 3.5 97 !
of-achool placement 1o best meet client needs and potentisl lor growth, " . ) . vy .
3. Selectively oelf dioclon to the client 00 83 to aid in hu/tm enploration and 3.26 .89 : ot
-A‘j . ) 40. Help mcmbm in a counmelling gruup e relatinnahipe between what they frvl, 2.98 .93 ) . = .
v thank, and du.’ * i s
41, Deal with theelient's direction of feclings at Unceun-cllu-hxh he had oryn. 2.80 9 . ,.’
ally for another person or ubject. o B '“ '” ; ‘- 5 il
42. Promote student awareness of careers as partiel & dmlopmul process. " 3 ¢ =
4. 1denufy. clarify. lsbel and reflect on cogmuve duta (eg. perceptivns, nmmp 2.7 ‘ 93 5 :
o tions, np«um ete.) within & growp. . ¥ ” o8
. . W Mlpl u«pud behavior (Iunn straleyies for mnvpfhumvnlh ywnﬂh»& 2.79  1.08 J -
(19 Csn dn- wpon appropriate mnullmn theories and methuds to optimize per- 2.87  1.07 i
sonal style snd effecuveness in the interest of the client. ’ * i , )
i 4. Usethepnncplesof bchmnqv modification indeveloping behaviorchange dtrat. 2.8 1.1 ¢ &
. eqies for the client. . ) . ‘
. S K 3
5 : e . ‘ * ¢
! e
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. Insutute effective tlnk-l d
1

. Have “l.ll‘ﬁlll relate these um umuuﬂu 0 training lll‘ od-uuon require
. men

" Ezplatn relevant um of human behavior ta & elient based on 8 thorouxh

propriate 18 the needs of a griven clienl

Knuwledie of ethical and ennfidentia) wuidelines regarding admmmuuun.
mulhuum snd use of pupe! psychneducutional duta.

Aumn Sppropriale counselling related homewnrk to 8 elient %
and m d sccurale and up-to- .

Uate pupel records.

Mol‘p.L the client lenufy realistic And Jppropriate uhuﬂ und Iun. term bchavaoul
08

Teach specifie management stratexion (o help resvlve a pnblmm and incrwase
teacher effectiveness wilh students and parents.

Anewiedge of Murien of persensiity end human development (1 0. Preudian,
Soml Learning Theory, Shinnenan, ete )

. . R S VR N T e b i ' LI e T, R TR R ) Na‘” @
’ ) . " . f - ot 5 8 4 . L x
140
3 : . ‘ .
. COMPETENCIES MEAN  S.D. . K
. 4
Cammunicata respect and concern for the cliént’s fealings, expenences, and .
potenual. 4,06 .78
Knowledge of employment conditions and trends, snd related socioeconomic fac- 311 1,12
tors oa & lecal and national level. * *
Tesch a curnculym based career course. . - — 3.06 1,05
Prometion of counsellor eacher enllabneation in planning and implementing 90
curnculum-based delivery of a developmental guidance program (1 0. affective 2.73 .
education, paycheloncal education, eic.). ¥
Lv;:t‘ﬂh‘tl“mmth.:b' :" ! fur relationships b certain 3.22 .84 )
Use role playing as s counselling stratexy. 2,69 1.12 ¢
Knowledge of counselling spproaches for young ¢h|l‘m| tie play lhoupy). 2,36 1.1
Idenuly precipiaung events of a client’s cnus siluation. 3.29 .83 -
Discuse with & clunt the “here snd now™ issucsin the counselling nlmoruhnp. J.48 .80 \
., Assist with an individual client'supplication pmrdum documentation, letters el
. of relerence, spporniments, financial ndlneholmhnu.lnd w\ouuhleuvum 3.82 1.09
related to post scondary endeavours. s , % ¢ B
Urge/eajole or stherwise motivate s client ta himeelf to Lake action(s) o -
resolve problems of concerns. ~3.2? .87 g 2
. Select, ennully evaluale, and ndmin&:m appropnate p-nhmducnlioml
and p in individusl and group settings. 3.56 1.16
A of personal and professional | in individusl counselling. 3.76 .84 : :
) Cuvy out individusl and greup sctivities with umm to promote pnnm effec: 3.02 1.02
Uveness, Bl . - % &
Use a facilitatve lone and pace ol sprech appeopnate to the mdmdul counul-
ling sstuation. ."'P" 3.64 .90
Previde simulated and sctual activities in wuulmml exploration (n ¥ work y '
expervence program, job shadowing. ete.).: 2,87 1.1} )". -
. Pacilitate growp decison-making in small Frovpe. ) 2,85, .83 .
Cend for puonsl ch Idren, such ss. planning, coordinat- ¢ &
ing. and implementauien, . - - : 2.80 1.09 -
h Mml nudmu I8 usiny computer snfurmation systems. 197 1722 =
Know ldn of the use of school and public media muhod- for pubhnmc sndex- v
plaining the gudance prugram W the public. 2.n .96
Use modullm. ('Y mn—llml sirategy. N 2.69 .92
i R«umu and beableto control personal bisses i hich may bedetnmental tothe
indivsdual mnullm. prucess. .43 .85
Khnowlodu of sox, yehological” c\almnll ra'unn related tocarcer . 40 97 " =, g
Hoi; _ol:‘;nu‘lnow m«-mlyn and thar nhi:ll;. intereats, valuew, and to Le : . e
. 8ble 10 relate sell exploration 1o career expretations. 3.7 .88 ‘ f
. Select from a wide ranure af counselling technaques and behavioral steatenies ap- 2.92 99 4 ! .

:.r 1.0 ;L
.00 .86 . -

3.37° 1.09 - .

.46 .19 ' .

2.78- .97

3.50 . .89 T ‘

2,57 1.06 X :
'

b ‘ e ,\_’.' .
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., COMPETENCIES MEAN 'S.D.

M. Ascrve the nuvds, inteteuts, and strengths and weaknesses Wl students m-wlho
schuol snvironinent or suhuot luvel. . .82

Undertand the place of and nangnise cient delfcnse michanisine s !} .97

81 Condunt tushs (o faunhiaricr newhiudents witls schiasd regualinnie, suuror vihe
ings. uhmul plant, exuracuency actvitivs, 61c.(1.e. prinied information, vie

and so onl. N .97
<82 Awseat the schanl hibranan in the development and mmunmv of :maam g : Séa
. nilstud muirtiule 3.0? .93
= 8J. Provide baison with fevder schuols 10 mantain the develupmontal sspects of the . :
N learning process. 3.04 .99
4. Assist 8 teacher 1n understand pumll‘L x - 3.3 .81
* <
83. Structure individual ing: et ¢ Hing priunties und goale, clunfy
! “ chent und cuunsellor rvle expeviativne, set Lime limita, and weminates counsel: " ¥
ling relstionship at an optimal Ume. 3.3 86 ;
88, Assist the client in cuping with u crisi situation and bring ubout penunal con- 3.9 8 ° 4
/ : ol . . . .
87, Awareness of professional presunnel und vanous community resvurces. and
agencies which can be utliad un behalf of une's chients. i . 3.9 .96
8y, Pmmou lisisun between the nnhnc. program und thuse uhMm whovls poat e i = ¥
. )\ and b  ubour, and professivnal unganiastions, 3.2 1.00 g : !
#. Prrvent nupuv- phymcal und 'p.ychuluuul prvsence (uf the chient. 3.0 .9
: e . 90. Awureness ufthe psychulugival und social usprcts uf ses, culiural und racial duf- {
U . fetuncen uo Whey felate W Later? develupinent and Lafia f chue. * . .96
' . 91 Reasaure encouraye and suppurt gTuup membersin cvunselling group. 3,04 9% . '
¢ “ 92 Conduct wurkshup ur gruup stlivities with teschers buth tuinfurm und tu uch . L i s . -
) shills und strat 2.6) 1.07 . ; - B
X . g . 9. Cunduet curerrwducational counscting which allows o stedent twes plure u wide o '
. vanety of optivns snd styles of hiving and 1o help ham/her lanfy hife guals. 3.29 1.07 ¥ *
9. Utliew a wide runge of duts suurces 10 cunjunction with paychwducutional s ' i s o
: sesament instruments und procedures when making nwmmndalwna ona . *
- client. 3.l 1.1
93, Kuu-l«lxv of schwul’ucudma plac«nm! yrwdum “nd awarcniese of thar ' q d
imporwnce for new studénts. 3.86 .68
98. Discusa with individua! parents. student Nhl"mnl. placement, ubilities,and 3
Stutudes. 3.8 .82 .
9. lntarpret mfom\-tngn fur students. . "3.82 a7 "
- ~ ®. Involve parenta in earver «dication pl ning and uctivites. . 2,66 1.0) . :
99. Kmldn of psychopatholugy or deviandy ucmblc theiniiation ohampﬂ- “ %
ate referral of clients. 2.76 1.91 . y
100. Knowledge of general dmmm procedures. prmu« and characteristic pat- i «
terna of the scidemic envirvament. R e .93 . =3
101. Qu-ha-. draw qut, und vvoke murul npnpmu fof cuunaclling lucus in W
group counslling. - 2.7 1.0
102, Speuk 1o 8nd/ue utherwiow cummuns uts persunally \-m\mm-mu and school % - y .;.;
groups (18, PTA, Chumber of Commerve, Hicrvatun Assciation) vn gudence ¥ .
sutvicvn wileted by the achwd. J.02. . 1.1) ; -
103, Offer suppurt and reussurancyvs to thé Lhient whare it 18 upproprite and facilite: 5
uve. . 3.64 .81 - -
* I, Use peychud wa hing stralegy. . L8 99 ; .
- 108, Recognize and dual with realstunt behuvior by the client. 293 .90 3 ‘ LB E
- 108. Knowledye of the vurious schoul reluted factors which 'uvvlnmﬂwnuunvh i ’
reupend ta, de, und think. 362 .80 ) . L
107. Conduct familiarization® sessivne with 'f.culu-- Laini _u.. urpose N - e
and extent of guidance sessivns. ’ 2.9 98 é ° ’ .
—— 108 Help mambers in a counselling sMpucuxunly Rundleinterperovnul cooNnt. 2.18 .88 f ' '
. . 100. Knowledge of meusurement theury and huw 10 sasewe the lichnicul properties of
; . poychomutne procedurve and instruments. ‘ " 299 112 :
. 5 @ i3 ? - ' i = . ‘ (e




VR VI R T R U T : COREIGIE T R R ARIRUR T
s . 5 . A i . . . 5 [ S - . ; : - BN
+ ' L 5 ) . & . - ' ' ' . ’ ‘ I

e » - . 142
v
L
~
F . ‘CUMPETENCIES MEAN  S.D. . -
o -
110 Teach Lehniques 1n carer edwcatinal rrlated decision making. B2 .93
151 Agsist 8 teachar in esplunng und understanding his/het prolessivnsl role. be- F |
hnvwl apd supertativns ) 2.7) .93
12 involve faculty in delermining guidancy nevds and prugrams. 2.87 .82
113 Coordinate s guidance cummitiee IR CorryIng out its Betivitws. 2.92 .98 R ~
114 Use clesr, concive, and sfe apprupnale cummunication in greup covnselling 3.20 .90
114, Knuwledge of the wade range of muterials uvailable tv assist with group counsel- % L \
- hngleg enercinen, hundbuvks, published “paihaged“proxrama) 2.69 1.04
118 Understand and Ily interpevt a 1t rvpurtas frm siher profession-
e f 3.38 .90
, 117, Detarmine when 8nd if 3 chent should make the transiticn rmu crisis mumn
\ tion prucedures (o regulat individual cuunaelling J 2.95 -91
118 Cummunicate on maltiera uf cuncern with exceptivnal studenia and signficant .
othern. such da parehis. priacipale, apd teachers.” . 3.33 .90 = L 3
119 Assist parents in wnderstanding their parentul role and help them evaluate the ’
eapectitivas they huve fur their children. 3.2e .89 ¥ - \
120 Explain to studenta, parents. Md uuhm the purposes snd vers cf pupnl data. 3.3 .98
‘ ' s ¥ 11 Recoxnize erid revpund (o client alumpu at counm liur mamwhuon J.28 . .28 ,
«8 2L Work efficiently with dthera in the ot huul/disteset 1n cunducting evalustionpew Y

. codutve. 3.3 .89 )

123 Invalve Imllym implymenting 2 program for infusing carver oduulum intothe ' !

. . ) total hou! curmcutum. 2.68 .94 o o

- 124 Pravide information (o meet atudent needs while lostering student k"tlphﬂ« . : g .
oo " uen. RS RINN [ S
. ' ’ 123 Ashupenended quentivm, du-wl'uuhr.und have llwclualvh(wukw\mﬂ 5 . . .
erial 8pprpriate tw the cuununlling fucus .27 .87 . . y
n 128, Pravide parents'with inls tiun on drug od \ € .Mll.. ’ . o
educationsl and vecitienal uppurtunities. 3.08 .94
127 Aceuratly respond to 3 chient’s affective state (frehags) . 348 8 .
128 Speak concretely to 8 chent about counullw fudlingn and thoughts dunng s LR
) . counstiling seasson. ' Y .87 :
- - 129 Explore sensitively with the clic nt elements of snconsistency and ronmd:e‘mu
s techings, cogmitions, and heh.mm k] .Pln 9
130. ~He onesell™/be open/bespon lanwu snd be nonjudgemental abuut the client’s I
valute which muy Le different from one's uwn. 3.78 .66
1. M-mmn regviar o intermittent livitun with parents about their children and '
schoul. S 3.5 .96
e —~——433——KM:M xe-of the runge uf paychomeing devices and pructduren avuilable fur rFe
nhwdmllwal sperament. ” J. 1 T T.14 7 -
' 1. Promute -Iudvnl career unentation thrvugh ficld tnpe, career days, and um-lar - ;
. scuivilies. 3.27 1.6
" 13 Utlize career assesament inatruments io measurestudentatiribuies such as i L
tudes, volurs, \ntereats, aptitudes, cateer knowledge, ete (0 g Kuder, s..tm, .
} Holtand's Self Dirwvid &anhl. G <39 LIS -
185 Eaplure sensitively with the client lhnalw-luhwﬂmm«mumwh«
& (evhingy, cugnitons, and behuvivrs. 3. .89
138 Develop und implement accountability prucedures chatactenard by lu-nfk ‘ " . N '
. uBprclives, privales APPRiprIate b hene ubjevtives, und the mtablishment of i ! § oo
. @' systematic evaleative predures . ] 2.67 .93 .
137, Speuh cuncretely 10 @ chent abuut hasher fevlings: um;hu. Huvm.. ; .87 . .8
1 Accutaicly understand the meuning which cenain Inlmn have for » ehepr. . 3.2 .83
L t«. T 139 Kauwhedge of the vanous theoretseal npproaches to gy mv\u"mg (eg: . . ) A
, b " Behavietu!, Adleran, TA, I‘-ydwdr.un (17 SO 2.%2 1.02 s
190 lna-l-sm sleurnculym development. ) C - .02 9
14} Acturarly respind ta 8 clent's cognitiuns (¢ & thoukhus, prrceptions, aseump- - 3.2} .82
) . ions, ric ) :
v t .
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COMPETENCIES MEAN _ S8.D. g I

kR % 142. Maintain direct but nomthreatening aye contact with the chentdunng a counsel \i
s ® ling session. L P ) .83 C v

143 Can be comfortable with il dunng e lling sessi 3.67 - 1,02 <A
144. Help theclint sccept responnbilities for his/her own sctinns and decisions. 3.6% 2
~

143, Select growp members according o criteria appropriata to the type of grovp. 2.8 © .90

148 Knowledge of research methodology which enables systamat:dand appropnate
use of schos! and pupdl data 2,70 1.08.

147 Uu)uﬂmu research procedures, devices and analysis lechniques appropriste o 2.01 1.06 . 5
148, Use nm:u tressarch procedures, devices and analysis techniques appropnatato ‘ o

evaluating effactiveness of chosen lloe fui (process and o) 2.3} .9
149 Knowledge of small group processes and group dynamics. . .1 .89
150. G icate evaluati Ita to others in ways that aremesningful to them. 3,38 .90 ¥
151. Knowledge of the vanous leadership funcuons for effective group counselling. 2.9 .90 ' . &

152 Help group perticipanta to establish pcrumnl mll appropristetotheirmember- )
ship in 8 counselling :rwp. 2N 96
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8 TABLE 26
; % | )
' DISTRIBUTION OF COUNSELLORS' MEAN ASSESSMENTS OF ,
: COMPETENCY FOR EACH FUNCTION COMPETENCY GROUP (FCO) E
. o COMPARED WITH COUNSELLORS' RANKING OF
CGUNSELLCR FUNCTIONS, ACTUAL AND PREFERRED A
' *
. ‘ ‘ ' " ay ACTUAL .  PREFERRED
. FCO . MEAN. (5.D.) FUNCTION RANK FUNCTION RANK

- " 12 Ad. of Data Services . ¢3.62(:86) e 12 S =
11 Gubudsman . .. 3.53(.8D) | 10
17 Ortentation: . ) C3.83(.73)
2 aef'crf.z;..ae.au;ces' o 3.64(,77)
13 Ind. Cown.: C. Ed. 3039067
9 P. Consultation 3.36(.67)
16‘1114. Coun.: Per. .'.50c. 3.26(.62)
3 Psychoed. Assess. 3.24(.92)
- 15 Crisis Inter. ~ ' 3.20(.71)

.. 6 Cax,/E6 s 3.17(.72)
1 gxfi}'or Sp. Needs' - 3.17(.79)

-
o

f)

-

- P N W MW WL O & O

W ® VeSO N LN B W

7.T. Consultation & . 3.11(.72) L} .

10 Dav. Guidance "3.11(.62) 15 -

i ‘ 14 Inservice Ed. . = 3.06(.50) 1

" 8 Infor. Services . 2.99(.57) s

: 18 Into'r...l'ro;"rm _— -'--2..09'.(.92) . U 11 . o
: & Evaluetien. - C2.99(.78) & s R
" 5 Op. Counselling 2.78(.700 13 s
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N jpjzsncy,counsellcrs' ratings'of tneir:competency to-perform'
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12) with a mean of 3.62 (S.D. .88) and the louest was Group
Counselling with a mean of 2,78 (S.D. .70). The unweighted

mean for the combined FCO's was 3.2 (the number of competen=-,

cies within each FCO was not the same). These mean competenc
assessments were compared in the table with-the rankings of

counsellors' cﬁbice of functions, both actual and preferre

L4
Careful examination: of Table 26 does not reveal an’//”r

easily discernahle pattern. 1In some cases, being competen

to-a high'degree does not mean that counsellors ‘would impleé

‘ ment'ahcertain function. While;tnere‘are a number of factors -

which may explain counsellors’ assessment of their ownhcomr ‘
articular function seems unrelated to their ranking'of the
functions in either‘the'actual or preferred categories.

A number of factors can be:considered as having impact -

* " on counsellors' ratings of gﬁernnoempétency level.. The

i

extent that counsellors have been candid and fairhin their
competency.aséessments would have a consequent effect on the
reliability of their responses. The quality and nature of
counsellor training programs can have impact on the compe-"
tency level of counsellors, but such a: determination is
beyond tﬁe scope of this study. e

Ihough the comparison of the mean counsellor competen-
.cies with the ranked actual and preferred functions produced '
1ittle that was conclusive about their relationship, it .was’
judged that further analysis of this relationship was worth

pursuing. The possibility oi\drawing a gignificant relationr'
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ship was based on two questions. If there is a relationship, -
is counsellor competency influenced by or related to what
functions counsellors'e?tually perform? .0Or, is what functions
counsellors perform based on their competency? To proyide
‘*//// ' some .answers, if such were available,{;ﬂe analysis was

: advanced to a consideration of the edqcationalllegels where

counsellors work. Consequently, data on competency assessment

and counsellor functions were analyzed furtner to examine the

relationship betneen these variables. o & o k
\ This analysis, it was Judged, would provide knowledge of
“gj ».' T ) counsellors' competency assessment within their educational
| TR categories (i.e. in which educstional.levels they work),
illustrate any differences'in counsellors' assessment ofe
. their'competence, and»might,better explein wny these groups
of counsellorslprefer certain functions. Also, further
analysis of factors to seek more understending of the dis-
crepancy be tween actual and' préferred functiOns would have
been inadeqnate;qsing the combined competency data for all
counsellors. By acquiring information on codnsellors! tom-

petency assessments within their respective categories, any

differences in the assessment of one:- group from another would

. be revealed. By combining the assessment score of ‘all cqunsel—,:-

;'f;~ » lors from one group of'competencies.(FCO),'the.simpie averag- -

;;' - ;ing would no. longer fairly represent: the competency level of ¥
1Ry \f i : particular categories of counsellors.- The fairly high 'é

standard deviations reported in Table 26. attest to this wide : j;é
K dispersion of.assessments. 3. .fé

el
)
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Competency scores were thus calculated for each of, the ‘“}ﬁ
. six educational levels. These results were computed by using |
the SPSS computer breakdown procedure. ‘As was done in an
earlier section of the chapter, counsellors were grouped
according to the educational levels where they %eld their
counsellor,positions:. Elementary, Junior High, Senior High,
Elementary and Junior Hign, Junior and Senior High and K=11l., =
The means are reported .in Table 27. ‘
| . ﬁhen'the respondents’ assessment of their'competence'was‘
studied: in Table 27, and compared with the data in Tables 19
and 21; on counsellors rated importance of actual and pre- ii ’ :i'E
ferred functions respectively, a clear pattern was not readily,
discerned. The number of variables made such a comparﬂun;ggf:- - iﬂ
cumbersome and imprecise by. simple observation:._ng_ever, '
there were indications in some educational levels that coun-
sellor self-assessment<was related to the importance that - ol

_counsellors‘had assigned for their functions.' As indicated : *ffq

in the review of the literature, specific counselior func-
tions are more likely to be implemented »in certain settings‘

as compared to others. And, given particular'local condi~- -

tions and work setting indices, this: implementation would '
have its own priorit;‘schedule. This ob: -ation was con- | ‘
firmed earlier, apd is noted in Tables 19 and 21 for actual ;- -'Jlefﬁ

( and preferred functions. It was decided tc test the statistt- '
cal significance of the impact that this same educational

level has on. counsellors\ assessed level of competence, and

accordingly, an analysis of variance was computed to determine :
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TABLE 27 © e
|
; DISTRIBUTION OF MEAN ASSESSMENTS OF COUNSELLORS'
4 PROICIENCY FOR FUNCTION COMPETENCY -GROUPS (FCO)
ACCORDING TO THEIR ‘EDUCATIONAL CATEGORY - \
Fco e ELEMENTARY JUNIOR HIGH SENIOR HIGH ELEMENTARY & JR. HIGH JR. & SR. HIGH K-11
: i = P 1 y
1. Pro;. For Sp. Needs 3.629 ‘ 3.042 - 2.861 ) 3.600 2.804 J.451
2. Referrasl...Resources 3.627 3617 2.806 3.500 3,419 3.625
3. - Psychoed. Assess. 3.5 2.13) 2.511 3.640 - 3. 016 3.550
4. Evaluation . © 3.000 . 3.694 . 2.407 . 2,100 .667 J.050 )
- 35, Gp. Counselling T 2.684 5 2.903 2.608 . - - . 2,600 2 2.909 LU
6. Car. Education, 2.349 1 2.889 3.259 ) 2.600 . }.3 9 3.273 RS
. 7. .T. Consultation ’ 3.464 - 3.2 - ©3.83) 2.850 2.89) 3.285 x
8. Infor. Services 2.694 "\.2.976 3.066 - . 2.743 2.924 3.099 &
o 9. . P. Consultation . 3.571 3.500 J.178 - ; 3.320 3.100 > 3,561 =
s T os 10. Dev. Guidance ° - 3.200 ‘ 2.933 2.778 : - 3.200 2.971 3.306 o
LA 11, Osbudsman 3 500 3.75 C3.222 ‘ 3.300 3.518 3.639
: 12. Ad. of Data Services 61.3 -3L417 3.6617 , 4.000 3.446 3.708° “a
13.". Ind. Coun.: C. Ed. '} 3.048 3.365 2.771 3.495 3.583 5
14, Ingervice Ed. . 37000 . 3,188 2.764 -t 2.900 2.938 3.254 'y
15. Crisis Inter. . 3.000 35.617 3.111 ] . 2.950 3. 152 3.31 TR
16. Ind. Coun.: Per: Soc. - 3.201 3.394 3.092 3.136 3.203 3. % o
-< 17, Orientstion 3; 526,,-‘ 3.778 3.704 3.533 3.464 3.556 {4
: 18. Inter...Program 3. oo Q 2.583 2.500 2.300 2.857 3.139 2ol
; e : —— : g
Ly Note: . Scale of proficiency is 1-5, 5 being the highest level. 3
S - % : = ¢ a
.. ] ,4 %
: : ! -2k
o " ’ s =
A - l 3
5 B . ~ b “‘*
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if there is any significant difference between groups of
. counse}lors' self-assessed level of competency for function- ; ‘S
related competencies (see Table 28). 1In four function-related Z
competencies . (FCO's) there is a significant difference in ‘

v P -
counsellors' self-assessed competency at the: .01 level of

confidence for FCO's 1, 3, 6, and 13 (Programming for Special
Needs, Psycnological Assessment, Career Education, and
) Individual Counselling. Career' Educational)..
Observation of counsellors' rankings of importance of
= actual and preferred functions attests to. the signifﬁcance . y.i%
o of the relationship between the four counsellor functions
cited above and counsellor competency (see Tables 19 and 21).-
5k ° To illustrate, Elementary counsellors have given andimportance
rating of-6.71, on a scale of 1~-7, for Psychological Assesa-

ment (FCO 3) as an-actual function. They also rate their’

ability to perform the competencies necessary to carry out ' v ¥

this function at a high level.. They rate it in fact at 3. 57
on'a 5-point scale. To the contrary,.S@bhm:High counsellors - o

o ' rate this particular function rather low in importance, at

oo ¢

SRRASTE WS S ATy R Bt NPT PR Mo S

(’.l .88 (see Table 19), -but they. also assess themselves at just - R
the mid point on the 5-point competency scale, 2.51.  As a
ﬂ}\_' preferred function, Elementary counqellors rate~Psychological

Assessment at 5.14 on the 7=-point importance 5Eale, while | e

.-

Senior High counSellors rate it much lower at 2.0 (see Table

S

21).

L

W
2

v o Similar observations can be made about another functionz

A gt

.y ~ _FCO 1 (Programming for Special Needs) . The fact of signifioantlfligh

-
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TABLE 28
—_—

g v . ANLL;L'SIS OF VARIANCE BETWEEN CATEGORIES OF COUNSELLORS 1IN
THEIR SELF-ASSESSMENT OF FUNCTION COMPETENCY GROUPS
(FCO s 1-18) ' e v

RN
v

e :
FCO D.F. MEAN SQUARE F. S16.

Q

1.79 _.3.10 0.01*

.98  _ 1.70 0.1
2.56 3.32° o0.00*%
.46  2.53  0.04
0.29 & 0.55 Q.74 D
1.63. 3.5 0.00% '
0.89 1.76 0.13
0.30° - 0.92 0.47
0.82 1.86 0.11
) 0.64 170~ 0315

| " 1. Prog. For Sp. Needs#

. 2. Rcfcrr;l.;.nchqsxccs

:3. ' ) -3, Plychocd. Assess.

e T a Evaluaticn —
E :;;;\\\. St »cp Counlclling '

g 6. Car, ;ducatton

i :-'. 7. T. Consultation

‘:’f - ' 8. Zn'fﬂo‘rf, Services

i 9. P. Consultation

‘2 ' 10. Dev. Guidance

T T IL T Oubudsma 0.32 0.5 @ 0% -

' s 12, Ad. of Data Surviccl 0.62 0.52 0.76 , 5 ol
¢ 13." Ind. Cown.: C. Ed. 1.2 3.5 0.00%

: 4. Ingervice Id. “ 0.56 1.7 0.12

0.30 . 0.87 0.72
0.164 0.44 4 0.82-
0.15 . 0.2 0.92

- ‘ 15, Crisis Inter.
- ’ 16. Ind. Cown.: Par. Soc.
17. . Orientation '

. 18, Inter...Progran "1.20 ° 1.40 0.23
: i N X
* P
; % <o°1 . - !
:;‘1 4* ’ % -» ' ¢
£ s 2%
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s =
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. ) . differences indicated here reflects the unique character-

ol 5 S
s B

2

- istics of counsellors’ educational work . levels, partiqularly .

® .%o e

S o for Elementary as compared to Senior High counsellors.
Though the cases are limited, one more illustration can ll®
he'presented to show the significance of the reldtionship
between counsellqrs' reported competency and counsellor
functions. For the actual ?:nction, Career Education, Senior
High c0unsellors have reported an importance rating of 5 22,
. on a scale of 1-7. In assessing their .ability to perform ';E

\;\ ., ' the competencies,required'to implement this function,,these . o

A

-, same counsellors'assess the}r competency at 3.25 on the 5-
point competency scale. Elementary counsellors rate Career L li
&ducation as lowest in importance of any group of counsel~-
lors, .42 on the 7-point scale of importance. As a preferred . é
function, Elementary counsellors rate.it even lower in impor=- 2 #
“tancewatA:?g.‘ Not surprisingly, Elementary counsellors self- :

— - s e o Bt

°a,ssessed;ability to perform the competencies required to imple: 1ﬂyﬁg

H i ~ ment Career Education is the 1owest assessmeht/of competency

';4 ' | of all six categories of counsellors, 2.34. Observations on
Individual Qounselling:' Career Educatienal are very‘similgxi_
to those made on Career Educatiofi im this paragraph._‘

2 ' - While the relationghip of competency and educational

. level is not statistically significant for those competencies

required to implement the 14 other functions, there is a . y

% ' limited difference in the assessed counsellor competency from

&

educational level to educational 1eve1.* The variety of

i ' asséssed levels of competence from level to level suggests

-
‘. “
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that counsellors are, at‘leget in part, responding to their

own unique working ciroumstances in terms of .the character-

istica and age-of their clients at each level. Fpr example,

‘Senior High counsellors may ‘well assess themselve's -as having

.a high‘leVel of competence to perform those functions which

théy ordinarilyﬁperform in‘their work settings., On'the‘other‘

hand, for functions they do not normally perform or wish to

‘<

':.perform they may rate their competence to perform them as

»

rather low. Similarly, Elementary counsellors who work at
the/elementary 1eve1 might well assess themselves as having

a high level of competence to perform those functions which

;seem(to be more unique to their level than for other functions.

"

. In esaence,v"practice makes perfect‘" Frequency-of implemen-

tation may well heighten competency. . n B

Regarding competency assessments ‘for the competencies

needed to implement Career Education and Individual Counsell=- .

>ing° Career Educational, JuniortSenior High and Senior High

counsellqrs assess themselves slightly lower than K~11

counsellors in’ terms of competence. This may seem surprising.

/

However, it is interesting that in the K—ll level, counsel-

;lors serve the widest variety of needs, including the needs

?'of students whOQEequife knowledge and skills in career related

© .

“

activities.

4 a . .
As a result of the analysis Jnvolving counsellors' com-

petency aasesament, COunsellors"actual and preferred:func-

~tions and couneellors' educationab levels, a number of con-ﬁ

clusions can be drawn. One, counsellors tend to assess their

M

\.
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competence as being higher for those actual and preferred
functions for which they;give the highest ratings of importance.

\ . R
.Two, the educational level at which counsellors actually work

is significantly related to their self~-assessed competence in *
(
four function-competency groups (FCOs). Some similar'relation-

ships tend to ex{st in other cases but| are not deemed to be

statistically significant. Ij essence), counseﬁ‘ors judge

themselves as being more competent for those FCOs in.functions
they .are actually implementing, or?prefer to implement. , 4‘§
There seems to be somelsubstenoe to the_view that com- -
. petency level and function are, _to SOme'extent, relate
°Acquisition of the appropriate counsellor skills (competency)
may go hand in hand with the functions counsellors implement.’

It 1s‘difficult to ascertain_whether or not the influence of
one variable on the other variables is reciprocdf,'or_thet B
' one variable influences the other alone'(i.e. what counsel-

lors implement or wish to implement is baseq on tneir com-~

petency, or vice-versa). The issne brings to mind the

'cnicken or the eég' question. 'Is it the\necessity to per-

form a fnnction over4time which enhances .the counsellof' ;

-abiiity to do it, or is the ability to carrVy out the task S tl
necessary for competent performance of the function a pre- :
_'requisite to actually taking that particular function on as

’
a responsibility? In summary. there 1is a considerable

variation in counsellors' self—assessed competency from , %
;iguoational 1eve1 to educational ‘level, and in 4 grodps of |, =

the 18 function-related competencies there is a significant lﬁ

' difference‘inaassessed competency. o ) | .k
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In an attempt to further establish-the strefgth of the
association between counsellors' percefWed competency level
_and their actual and.preferred fnnctions, Pearson product-
moment correlation coefficients were calculated between |
thése variables. HoweYer, as indicated in the previous
section, a statistical analysis which considered.each com=-
petency score (from #1-152) was not judged to be an'effec-
tive and useful procedure. Accordingly, correlation coeffi-
cients were- calculated between the competency ratings for
each of the functions and counsellors' rankinga of each of
the 18 functions-(eg. FCO 1 with function 1 - Programming for
Special Needs). These coefficients\were obtained not only
//for the matching functions and competency ratings, .but also
B for all combinations of functions amd competencies.

. The correlation is iilustrated in a matrix containing
all significant coefficients at- the .05 level of confidence :
(see Tahle 29). This procedure is not only designed tc
determine the strength'of the association.but, also, to
determine what patterns, if any, exist among the FCO's (com—
petency groups) and functions. ' |

The correlation is not as strong as might be'expected.
There is a low to moderate correlation (significant coeffic-

rd

parts, Fco 1 with actual function 1 (Progr

Needs), etc. SOme coefficients ‘show a stron Y, association’
between some "unmatchedf FCO's &and fnnction ( g.‘FCO'lolwith«

. function 9). ‘' This demonstratesvthat.some.ﬁunctions are_‘
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’ TABLE 29
& " PEARSON CORRELATION 'cosrn'cm'pné*_‘ma FUNCTION
Y COMPETENCY GROUPS(FCO S) AND ACTUAL FUNCTIONS
n T ’ ) )
LT e ACTUAL FUNCTIONS :
: rco 1 - 2 3 L3 3 6 2 ‘8- 9 10 11 12 - 13 14 15 16 1
" L
4921 L4842 411 . €2.5255 .3277 13805 .3775 .2207 . €).3265 '.3672
186 4776 .2605 <2291(-).2223- .4703 5190 .2927. (r).3265 .3642 .3931
-3349 2819 .4889 (=).2975 .2740¢-22138 .2891 .2147 (-).2333 .1911 2145 '
<2197 L1751 (1941 - .3382 .3656 .2798 .2614  .3146
‘ 166 - < .3654 ..2798 - - 7t L2616 3146 .2964 -
). 1846 £.5070 4710 . 3335 .5433° L3025 .2964
~ +3813 T.4230 3108 (-) .3415 .4484¢-).2180 .4203 .2679 .2689 3391 -.2865 - .3195
2196 s ., ¢ .2966- 2491 .2352 2669 1718 .2036 .3318
<3843 2529 " ' ¢-).3382 ,3997¢-).2586 .4853 .1997 JIL11 L2417 L1987 .3733
.3605 .4230 3343 . . €.3146,0 .3353¢.1708 ..4048 . .3145 .2979. .3236 .3856 .1820 <2676
.2909 .4839 | 2119 () .1996 . (3843 T .321 © . 3410 .4897 .2882 .4All .3267 .2287 .2388
<3245 2636 ¢):2981 .3108 ° 3219 -2160 , C.3612 2177 i
. 3628 .3287 . .2786 -4611 L2434 .2248 .1926 "
-3043 .4381 2374 2053 1)-2412 .3391 .3785 .3351 .2818 4042 2472 , -3091
3726 ,+3542 2727 3672 .1723 3448 - .4388% .3620 .2355 .2136
. PCols <3463 ’ .2264 ¢)..1818 . .2632 _..336h  .2328 2789 —1734 4104 .2940 , '
¥ oEol L2982 .37 . .1958 . .2262. ,3076 : L2671 .2597 .3645 .2080
R - ) .2601 - .3125 : .2833 .2652 ,1799 .2387 .1825 4318
"‘{; = i § . . [
0S| | d ‘ &
. mota: Ses Tabls 27 for correlation of tén&tou mﬂcu‘,:o +function names . \
‘e | & | s sl
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related to each other, and that the competencies needed to -

implement them overlap to some extent. This apparent 1‘;‘.‘-’“

of discreteness in competencies from one functd.on to another
could not have been avoided at the construction of the instru-
ment. Many of t:he same competencies are needed to carry out

a variety of functions with any reasonable degree of efficiency.
In essence, certain functions may require, to a large extent,
similar competencies in order to have the functions performed
effectively. | o | o )

\ Analysis of’the matrix reveals a number of ;\&t‘t"erne‘
between and'emong- FCO's and functions due to the s'ixnilar _
nature of some functions (eg. Parent Consultation and. 'l'eacher'
Consultation) and, also, due to. the lack of competency dis-
creteness. ‘Not surprisingly, ‘FCO 6 (Career Education) | |
correlates .at one of the: highest levels with function 13
(Individual Counselling’ Career Educational -~ .5444. . F CO‘

13 had a lower but still moderate correlation with function
6--.3628. 'FCO 11 (Ombudsman), and functioci (Referral
Community/Resources) have similarities in"thet the confpe-
tencies for both can and do overlap;-they are’ moderately ,
correlated at .4839, | | o |

. As in Table 29 for Fco's and actual functions, a

\correlation matrix containing all significant corre 1ations,

at the .05 level of confidence, was® constructed to detect
any patterna among the FCO's and preferred functions, as
well as. to assess the strength of their association (sed

'I‘able 30) . 'l‘he correlation is moderate at best among sig- .
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3 . ' ) ) 1 : .
= _ ' PEARSON CORRELATION COEFFICIENTS* FOR FUNCTION

COMPETENCY CROUPS(FCO S) AND PREFERRED FUNCTIONS
. . . v ’ ) e e

ki - - “‘.Y - \ _

® e
PREFERRED FUNCTIONS
- 8 9 10

12 .1

14

15

16

7 sl

0211
.2371

.:"’2!' i

.1815
.3523
.2990

3637
1 .2185

.3852

.2257

.1930

2656

2945

.1895

(-). 4160
C-1839(-2.2179

.3661
.4859

(12289

(=). 2649
" (=).2347

2 ‘*uzﬁ_?p.aaas
Gp2167

1797

- «3670

" .5647

.2262
3144

3377611919

.3667
.3062
~ .2288

4884
.3365
.3901
4644
.3357
.2787

4748
3498
6143 *

25711
<3514 -

.2088 .2542
¢-). 1851

.2295 1991

.2576  .2506

.2825

it ¢-).2034

. .2088
.2233.
.1831

.19k

-1990

1839
2565 -

. 1743

(-).3168

¢-).3168
€+.1995

.5202

2352

%208

'.2187

.1862

.2306

.2181

.2379

.1830 .

.2301

.3401

.3628

-1809 -

".1937

.1853

.2538
.2920
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nifican coefficien'ts, Similar patterns among the veriables -

‘exist as in the;preceding matrix. Functions which are
similarly rela:ed,; and which~possess over~lapping compe-~
tencies, have a common p’httern of association, and have a
low.to moderate correlation.with their counterpart FCO's

(eg. functions 6 and 13 with FCO's 6 and '13). In general,

the overall correlation between FCO's and functions in the

two cited matrices is similar in most respects. ‘ o
In summary, by"utilizing correlational"procedures, the .~ |

.relationship, .or strength of the association between 'coxinsel-

Alﬂors; functions and their perceived competency to- perform

Regardless of the extent of

them, is only .moderate- at best.

the, relationshio, the reason for, or explanation ‘of, the

-relationship cannot be determined by a correlat»iqal pro- : .‘
cedure. What can be.concluded, at any rate, is that tht
various competencies and: functions have a complex‘ inter- _ . _ ks
reletionship.’ | . , | , ra | |

In.an earlier section of this chapter, di‘scr‘epancy . ‘ .

» .
- scores v’ere examinew to determine the egftent of the con-

-

gruence between ¢ofinsellors' actual and preferred functions.

To seek a further. explanation of the degree of. congruence

g T e

s

L et 4 Y

between actual end preferred functions, Pearson product-

v

IR PP

counsellors' ‘rated competencies (the 18 FCO 8) and the 18

PEE i
-’ 3

PO AN

function discrepencies ‘which were determined earlier (see

'l‘able ).

N

. This correlational ‘procedure reveals tSAt the association ‘
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PEARSON CORRELATION COEFPICIENTS® FOR FUNCTION COMPETENCY
* GROUPS(FCO S) AND FPUNCTION DISCREPANCY ‘SCORES (DISC)
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between the discrepancy scores and com;'.ietenc),re ratings is
weak, and there is ro significant correlation between any

of the matched variables, except for two, Parent vConsulta-
tion (FCO 9 with Discrepang¢y 9) and Oml;udeman' (FCO 11 with
Diecrepancy 11) . The few rema‘inin"g significant coefficients
show a ve\ry limited strength of aseociation. _This stage in
the analysis reveals that counsellors' self~assessed level
of competency seems ‘to be unrelated to the degree of congru-

ence between actual and preferred functions. .

l

Counsellors' .Work Setting Indices ngOSI) and the
-Relationship Between the Degree of -'Congruence»

- of Actu;l and Preferred Functions

- A8 a further step in the 'ana_lysis of_' ,actnal\and preferred

I

functions, a third independent variable was consid'ered to
’examine the re‘l.at:L-onsh:I.p~ betw‘een,'it and the degree: of .co.n.. .

' gra‘ence between actual and preferred functions. 'l‘hie .
variable is a summation of the characteriatics of the worl:ing
envirohment in which c;:nsellors have. to carry out their
conneellor functions. The construction of a variable for .

statistical analyeis purposes was initiated and will be

L

explained later in this chapter. The variable is named\l

o work setting iﬁdices, also designated as WSI. The descrip- -

tive aspeet of these various work characteristics was dealt

’ & *

with at length in Chapter IV. It portrayed the work sett\ings |

.. of counsellors in Newfoundland and Labrador. fl‘hie part of

Chapter v containa an indepth description of the analysis
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f‘_' which was initiated to examine these characteristics 'and ‘
: their relationship with counsellors' functicnf*-and w:ljh . f
counsellors' self-perceived competency. Ch
S Of the two main selected variables analyzed thus far,
competency level and role defining influence, only 'the )
X '~ former has.any significant relationship with fungtions,
. s actually— perforned—er—preferred——Mse—the—factorof—edu-——*—r
cational 1level was found to be important.. At this stage of
. the'analysis of counsellors' actual and preferred functions, :
’ the educational level where counsellors work has been foxind,.- ) _
. N ‘in sone cases, to be significantly related to counse 1lors' ) J
" - choice of functions,' as described in previous sections of . ,4
this chapter. However, the statistical significance of the | .» 4 “
: st ,:relationshlp between. functi.ons and educational level must t
'.,,:. . not be overstated.q As described in the previous section, o _’:
| ".the. significant relaticnship ‘between" counsellors self- - ,,
assessed competency within particular educational* levels . | . |
and the choice of functions holds for only four functions. \
Programming for Special Needs,; Psychoeducational Assessment, g | a
Career Education and Individual Counselling. Career Edu-~ ' :
‘ o cational. | | | | |

'I‘o sonme extent at least, it .was reasoned that to the
deqree that work setting characteristics are related to the

“ 4 factor of educaticnal level then these characteristics, or

\ d ' indices, might have some meaningful relationship with the
* B degree of congruency. It was judged that an andlysis of .
' ’ these indices and counsell.or functions was warranted. ¥ .' T :
(AR . : * . Moo b N He & %N s ,_Q ¥ B & y.«“,‘ "'».'.'.-5-.»,::33?‘
v ‘:‘H};":;vd' T, \" e o, s e 2o B % = b L ; . . \"13‘; v

a e O TN T R I o T . L B ’
o PTG N o S RN *;;h‘:’_’x;é\’.ii&fu,'x‘;‘bf.'.'v‘ S L..,_‘a’...rzéej"- a;au‘ *}




T BEITR L BB W o e DR TR B PR R G B AT e BT
& . : =
' 162 L
= R
r ] To summarize, analysis of actual and prefegred func- k
/ timu at this stage, suggests that what caunsellors prefer
/ to do for half of their functions may be based in part on
é the functions they are actually performing. Do the demands
| of the.work situation which may necessitate implementation
,, of certain functions (the educational level indicated this)
T " strongly influence what -cbunsellors also prefer to do? To .
f put it another way: is. what’ ‘counse llors prefer to"do in
terms of implementing functions similar to what they actually .
»: - }do? it was hypothesized thats the work environment ;s a major ' K\ oy
i !‘ , ‘factor in determining-not bnly what counsellors ectua.lly ___\' '
:; | u choose to do but what they prefer to do. | ’
? Commencement of the analysis began with construction .
i . ‘of a factor which best represents the degree of difficulty "
in implementing counsellor functions in the work'_.setting. ’ :
Poow b This factor is called work setting indices (WSI). A -low
score in WSI indicates that within the work setting ftself
: t‘l:ere is not a ma'jorelc‘;\bstac le in function ;lfnplemen_tation,
whi 1e a high score indicates the opposite; It was judged ,
‘.‘*“*-‘._that three characteristics ©of the work setting would be k
chosen and‘~ combined' to construct the WSI factor. 'l‘hese
_ items, #9, 10, and 11, in Part A of “the _instrument,"_"General :
Informetion‘and .wcrk Setting Demands", are; respectively, ,,
‘.‘{.. the number of students served by the counsellor (ratio), _ ’
3 i average weekly mileage travelled by*counsellors, and the :
-‘;43"- . ' number of gchools served., ‘Values (describlng the degree of *:2
?‘Z‘ difficulty) were agsigned to each. of the choicdes in each of i‘;
S E ‘ i E
& : ) . i
v 0 e S S S S i T B b R e A
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the three igems; the scores were calculated, than standar;-
dized. The three standardized scores for counsellors were
totalled and averaged to obtain thé€ WSI factor. ‘ahus, a -
score was obtained which represents the degree of difficulty
in the work setting that counsellors have in carrying out
their functions. . o
The‘ WSI was believed to be related to the ‘degree‘ of .
congruence between actual and preferred functions, and would |
Co be re"filected in those counsellors with a high WSI, mean_ing’a~ |
" high counsellor-client ratio, a lot oﬁ travelling as part of . s

the Job, and a large nu.mber of schools to dexrve. . Those s _ -

' j) ' counsellors v%uld evidence ‘a greater degree of incongruity,
. | \ or a lower level .of congruence between what they now do and” . 7;;
© what they ‘would prefer to 'do, based on the assumption that - = .
',. . . 3

_ their circumstances make it very difficult to implement pre-
ferred functions. Such was the supposition.\- ‘I‘herefore - Tl
would the statistical analysis show 'WSI (wo‘rk setting indices)'
as a predictor of counsellors actual and preferred functions?

Prior to further statistical analysis, in order to ' 3 o i)
< obtain a sense of the degree of difficulty in carrying out ) s
counsellor functions- in various work settings, the WSI was | ‘

Y y

‘ 'crosstabulated with counsellors educational work levels.

T it

“‘This procedure reveals that counsellors in Junior High, L “_,

SR AT T E AR BTN L e

T v Senior High and Junior-Senior High settings have an ‘appat~’ / o ’
x . ently easier setting in which to w,rk._than those counsellors
in the other three categories.,' The highest WSI score (most ;a'
| . difficult work setting)“ is for K-11 counsellors. The WSI L :
) - ' ’ . w;’

g, Lt AS . s . A am T o [P i : o a2
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’ﬁes for the educational categories were rank ordered
J,. (see Table 32). .-VThe number of counsellors who are past
the mid point 'on the WSI scale (i.e. from the mid point o_f
'. l difficulty to grgatest difficulty) are indicated on the R
// table to compare the extent of dirficulty in cerrying out ' ‘ -:-
\ their functions. - _
Based on previous enalysis and discussion of educa-
| tional leyvels, I'theifact'that counsellors in the K-11 cate=-
e N ' ‘gory have a greater degree of difficulty'than those in other .
R cateéoriee 1s, not. s-ur'prising, Counsellors in this setting
‘ ‘would normal ly be required'to:implement a wider range of |
f | ._functions than those in levels with a more homogeneous type "
> - of clientele, .such as inx Senior High., The preceding cross—~ . '\'_"lr.'.: t,,x
% , .t'abula'tion' was a statistically fseful -analytical procedure | "
utilized to fulfill&the ‘objectives of the study, but the ' o B
o information, when broken down, was \essentially the’?me as SR
: i that presented in more descriptive terms- in Chapter Iv.
l : | s 8 . To further a majoft objective of the study, which was to -’ P
: | ascertain some explanation for the degree of cpng/ruency .
between actual and preferred functions, the WSI variable , | ’

PR

- and its relationship to counsellor functions was considered.

v 'l‘he s/trength of the association between WSI and counsellor Y os oy

\ functions was calculated by obtaining Pearson product- B HA
! o movement. cor-relation coeff icients between the dependent and . T |
;::. ’ independent v:’riables, actual functions with WSI ¢ and pre- ' ' , :
5 o 'ferred functions with WSI. 'l‘he results of this correlation - i

¥ SR ,' ‘ .,procedure between WSI and actual f}mctions are found in

. i % i - g
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RANK ORDER OF THE WORK SETTING INDICES (HSI)_.

FACTOR FROM MOST DIFFICULT TO LEAST DIFFICULT

ACCORDING TO COUNSELLORS ' EDUCATIONAL CATEGORY

N\,

EDUCATIONAL NO. OF CéUNSELlDRS OF (PERCENTAGB) -

TOTAL WHO EXPERIENCED s

RANK

%y e
R A O

CATEGORY S

¥

HIGHER THAN THE MEAN
LEVEL OF DIFFICULTY

———

‘ L o
: k-1I . 18/36 (s08) -,
s *Elementary-Jx High 2 2/50 ()
' Elementary - R L T B (28.5%) .
: Junior-Senior mqh ‘ o 1/28 . (n,
. Senior High 5 0/9 o ¥ i
e . Junior High 6 Y o6 ()
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Table 33 with the coefficients being significant at the .05

TTTTT——3evel of confidence.' The results show a moderate level of

assog¢lation in the strength of the relationship in only two

instances, a weak association in four, with six relationships
v

being negatively correlated (i e. the two variables in the

cases of specified functions moving counter to one another

-~

. in terms Qf,their association).

‘e A pattern discussed earlier in this chapter‘is evident

—

" .+ 4n this table as well. When the congruence of actual Fnd

s preferred functions‘underwent analysis earlier, certain

) 'functions were found to be aligned with each other, or.:f

grouped together. _Career Education (Function 6) and Individual
'rCounselling: Career Educational (Function 13) were strongly

associated with each other as were Programming for Special

€

Needs (#1), Referral ... (#2) and Psychoeducational Assess--

2
i

ment .(#3) with each other. In. the WSI-actual functions
correlation, the patterns are similar and the .functions
clearly divergent in terms of the strength of their assdcia-

tion with WSI. It appears that for: some functions, $! s 1,
v
2 3 and 14, counsellors - are responsive to the WSI factor.

However, counsellors who choose to carry out certain other

'
“

" functions (L.e. those with negative coefficients) implement
them regardless:of the degree of difficulty 'within the work

setting, Other functions, presumably, are just not chosen

for implementation, or the gork setting is not of great

(U
t

“wignificance, ' / '
. " g \ ' .’ ’ "
« " . 8imilarly, the WSI correlation with preferred functions

1

-
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TARLE 33. ° Lo T :

e
e

. i ,DISTRIDUTION OF PEARSON PRODUCT-MOMENT 'CQFRELATION
'COEFFICIENTS BLTVWEEN COUNSELLORS' ACTUAL FUNCTIONS " oy
ASD WORK'SETTING INIICES(WST) . . % o,
- : . - ¥
ACTUAL® FUSCTIONS. VALULS OF ¢ (Cqefficients) ..
) 1. Prog. For Sp. Needs . .88 - A . Y
. 2. Referral...Resources ' L2338 - -
. . ; ;- s oy * = L
o R J.‘ Pcychoc"d. Assess. - . L8078 o}
. : v . - g . s o ¥ ) . : y
. » 4, Evaltstion’ . O S
/5. ~.Cp. Counselling " (#3270 . PR
A v T Ya o X 3 N
6, Cer, Education . . (-).3¢¢8) . . e
. ~ _=- 7. T, Consultation . ©L2368 ' e
. 8. Infor. Slcrvlc'u. ‘ (-).2930
e . 9. P, Consultation - . . L1680 '
10. Dev, Guidance . . : ) . -
, ’ 11, Ombudsman * -~ ‘ ‘ ,
12, Ad, of Data Services . - . | . ' b
s © 13, 1Ind, Coun,: C. Ed. o (-3.32¢8 . ‘ -
' .. - 14, IngerviceE4. . ty anoe . o
o 15. Crisis Inter, L ) '
2 § ' ; . & ; . ) . S -
' © 16. 1Ind. Coun.: Per. Soc. . (-).2170 ' .
' ' § « ' ’ N ‘i
17.' Orientation - «(=).2387 .
18. Inter...Program _ ‘ x 2 ' ) ‘ " ;;’
. . / , . @
" "Moget A1) coefficients were significent at p (.03 \ : .,
. ' . v ? e . . . L
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- # = .

reveals a like pattern (see Table 34) to their actual func-

-—aon counterparts; The type (positive or'negative) -and |,

- extent of sigdificant correlations are alike, and generally,

‘i a stimulus to counsellors to perform their duties despite

e Mos o T o = nw
AR R SR Tr o ;‘,'1"‘" R

the subgroups of functions are likewise the same, and clearly

‘duvergent from each other.. These two correlation procedures

¥
suggest that the work situation of counsellors has a similar

impact on choice of both actual and. preferred functions. As

a predictor of counsellor functions, the work setting appears

to play a limited to moderate role with regard to a small

number of functions, but very little with ‘most functicns.
Overall the strength %f the association is weak between
WSI and counsellbr functions, actual and: preferred It -
appearsfthat the challenges of the WSI, as'indicated by
distance travelled,lthe number of schools.serveq and'the
number of clients served, and'the;;bilitf of counsellors to

perform their functions, excep for certain functions, do

‘not appear :to be strongly associated. I‘Tables 33 and 34

indicate, only ?rogramming'for Special Needs and Ps¥cho-
educational Assessment are moderately associated with WSI.

- There are a number of factors which may explain this
very limited relationship between functions and WSI.
Possibly, for most functions, they can-be performed despite'_
the difficulties they present, or counsellors;are 80 moti-

vated to perform them they do so despite obstacles. Perhaps

there is pressure from colleagues and administrators, which

-

‘their own particular wishes. 1In essence, generally, counsellors

‘\i

\
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e . ) TAMLE 34 2 o :
& , DISTRIBUTION OF nnsov PROZUCT-MONINT COPPELAT 1o\a
L ‘ / COTFFICIENTS BITWEEN 'COUNSELLORS® PREFERRID FUNCTIOKS :-.
“ AXD WOFK SETTING INDICES(VSI) - ' ] ;
- PREFERRED FUNCTIONS VALUES OF 1 (Cosffictents) K : é
. 1. Prog. For Sp. Needs - L3788 . ) wﬁ
2. Referral...Resources ) 1866 ' ,;
; . . P;ychoid.- Assess, . ce017 7 . s ’i
, 4., Evaluation . ‘ ’ ' f
" - 5. Cp. Comulliﬁg . ).2951
7 ) 6. Cor. Education (+).3819 -
7. 7. Consultation L2883 ' =s
a 8. Infor. Services (- ) 1649 ' ‘
‘.J & " | 9. ?.. Con'iuItct;on . ’ ] : \"
. 10. Dev. Guidarice . o B 4
N ’ 11, Ozbudsman ;5
12, Ad. of Data Services ’ : '
: 13. ' 1nd, Coun,: C. B4, T evasn : £
‘ " 14, Ingervice Ed. , ‘ o if
. “ 15, Criste Inter. . [BBUT N\ f
" 2 16. 1nd. Coun.: Per. Soc. | (-).1825 ' '
17, Orfentstson. - | (=).2076 o
. .18, '}ntﬁ...?,rbigah ) ] . &
g \ — : : ) G - « ot 7
E. - l_og'tl All conﬂtc?mtp vere gignificant .t p &.03 ‘ . ‘ ‘e 1
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s are not - inhibited or affected by their work setting indices
L : in canrying out their counsellor duties. R

’ As an additional means “of examining the relationship ‘
"‘betwee.n wor*-setting indices (WSI) and counsellors' func- .|

tions, the WSI was correlated with the discrepancy score

.| for each function, #1-18 (i.e. theﬂlevel of congruence:
. 'jneasdre for matched actual and preferredﬁfunctions). In
: only one instance, Crisis Intervention, is there a signifi-
cant.correlation {s 1711), nor is theré any significant
corre{ation with the total discrepancy score. £
. \*f o In summary, analysis involving the work setting indices
*indicates .that the copditions under which-counsellors work
has a limited impact on a small number of the functions . #
which counsellorsAperform and which they prefer to perform.
Most correlation coefficients are very low, many being
negatively correlated. This analysis indicates that WSI

accountssfor a small portion of the variance or differences

%j | between what counsellors actually do and what they prefer to

'

E . .

d " ! ¥ v Ly
. kb
. ) e

. v

. ¢ N [

.

*

The Relationship Between @hg Percentage of Time Counsellors

. s 98pend -in Their Counsellor Role (TIME) With
. /~ i The X hdIEe EfAActual and Preterred Functions
:‘“ ; o * ' " .
%“. l ¥« "Since counsellors have reported that the percentage of

éf.:' : time they spend in their counsellor role (TIME) varies con-

ﬁ;} R -+ siderably (aee Table 8), and many counsellors are, in ﬂact,
?g . -+ implementing their functibPns less. than 100% of the time, it
Yo ' . '
i ‘ . - N A
P s ’ Al y ) \
L A v' L
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'extent time s?ent in tpe counsellor role was related to

'less time in counsellor functions and more in teaching and

. coefficients indicate that the greater the extent of a part-

,/,;Eoviaion for strict allocation‘gf thd§ time given these

&
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Q

was sddecided that this aspect of ﬁhe work setting.character-

T
SRS TR

istics should be correlated with counsellor functions. ~This '

. »
correlation would provide a means of assessing to what

1
DRI

'counsellors' choice 9f functions. A' low score in TIME

signifies that a counsellor is almost always engaged 100%
of the‘pime in counsellor functions. The higher the score <

in TIME means that counsellors are'1ncreasinglyxspending' .

S

other duties. 4

Wheh'Peafson product-moﬁent correlation coefficienés
were'calcu}ated between actual ccunsel;or_functionc and TIME, ‘T
there were nine giénificant'coefficicnts‘at the. .05 levcl of ,
confidence, all negétive (sec Tablé 35).. These significant
-
timc counsellor fcle, the iess likely that counsellors would
choose ce;tain functions and groups of functions as compared
tc some‘OQhers. If coﬁnéellors do nct have what‘theﬁ feel is 'T‘f
sufficlcnt time to carry out their traditional and ncn-
traditicnal counsellors functions, then they have to make . *
nditions. In this ctﬁdy, the data reveaL\that in the

actual functions exhibiting a significant negative correlation

‘'with .?‘IME counsellors are affected i}what:. ‘they choose tg do
b,the factor of availabglity of time to perform this function, }“
or lack cf ik, tc\be more precise. This measurement appegrb » .«

, - : . "
to conform with experts in the field who have observed that,

vvvv
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- DISTPIBUTION OF PEARSON ®ROD

cntrrzgzzxfs,ssrﬁztw'cotss:LLoas"Pntr:nasn FUNCTIONS

AND WORK SETTING INITCES(WSI) .

.

© TABLE 3%
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~MOMENT CORRELATION
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*  PREFERRED FUNCTIONS

VALUES OF

S 2r§g. For Sp. Needs

2'
3.
&,

.

5
6.
Gl
s
9

.
‘¢

10. -

11,
12,
13,
14,
15,
16,
17.

. Refezral...Resources.
Psx;ho;d.~kss¢ss.
Evalustipn.

‘Gp. Counsclllnk
Car. Education
T. Corsultation
Infor. Services
P.qunlpltatign ’
_Dcv.‘cuidgnco |
Q:gudlnan‘

‘Ad. of Data.Services
3na.TCouh.: C. Ed.

'Ingervice Ed,
fttgti Inter.

Orientation :

v

.‘) . :
' Ind. Coun.t Per. : ‘ -
'n oun er Socl~kﬂ\\% . - "
2 P ‘ A ]

r“(Co'e,"fIctcn:s)
L2780
1866 )
4017

Lt 5 1P E
(=¥.1028

(=).2076,
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2 the amount of time counsellors possess has 3 direct bearing = ' "%
; o o . on how much and what tneg can implement in:terms of functions. Eé
B ' Thig would seem’ logical. ‘ _ E:
£ : ' Wheri- TIME ‘was correlated ‘with preférred functions, it o ‘é
: ' was found to be significantly correlated with six functions, | %
. all being negatiye (see Table 36).- Though the relationsh by ?
between TIME and preferred functions indicates a decreased o .
- grequency of significant relationships (one-third), and,the f
( 2 o 5 \ - ) 4
/- ‘ . extent of the relationship is not as strong as in the TIME 5

e

- .and actual function correlation, TIME still is, to gome g\ .

/ measureable extent at least, a predictor of what counsellors
prefer—to do in the case of six functions. It doeg_gppear. hi-,<f“
however, that when the preferred option is offered to coun-

sellors, they give a low level ‘of credence to the TIME factot

overall

£ o ? Another Pearson product-moment correlation was calculated r- )
- between TIME and the discrepancy scores for actual and pre-.
X ferred functions, but little of interpretive value was - ., 7
N . . obtained. As with the variable, WSI. (work\setting indices), N
I . Moo
) while TIME has provided meaningful information regarding wCat .
feo counsellors actually do and prefer to"do) it does not adeq ately ;
s © ’explain or reveal the source of the level of congruence btheen ‘g
s, 3
%f 'counsellors' actual and preferred ﬁunctions. ' 2
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ol o ww o COEFFICIENTS BETWEEN couuszu.oas' 'ACTUAL FUNCTIONS
“Ann COUNSELLORS® TIME SPENT IN THEIR GUIDANCE ROLE

LA T

2

e . N
%%}‘ . ACTUAL FY rscnows VALUES OF i;‘y(cdzrncn:m's) _
* L ~ ‘ L -Pro‘g. For Sp. Needs' ' 5y
g ¥ 2. Referral,..Resources o (=) .3‘056 S
« )3 D F Plyﬂm!d/ Assess. . . : "
oo “‘ 4, Evclua:ion

o C o s." GpMfounselling I S T T I

g, Treo T s G. C€ar, Educatfon . o ‘ ‘

S; . ’ g \ ’ 7. T. ’Cons'ulutlon : (-:, .3399:

=, ' - 8. Infor. Services . %

9.
’ 10.
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, The Relationship Between Counsellor Competency ,E
e . and Work Setting Characteristics T3
L * N (WSI, TIME, ACC§§§) -, Twe ‘ b
' | E Earlier 1n this chapter it was gohcluded that there is . ;g
L . ‘an apparently complex interrelationship between couneellore' : ~;i§
; reported competency level and their functions (see Tablea 29 ;

: and 30).. Accordingly, the status of this reported competency |
, we:‘deemed to.be a useful variable to correlate with epeciflc,‘ ‘ ié
;/1 work setting characteristics: WSI, work eettlhg‘iﬂdicee; " i;i%
| . TIME, the time that¢counsellore sﬁehd'ln“thelr counsellor ‘ ;wﬁ& "Eg
" role; and ACCEss;‘the degreg of?acceseibility that counsel- .
lors have to referral.and_liaison services. A calculation of yg

the relationship might proyide\new insight as to why counéel-

;;»_ o lorsjchoosghtheir ectual and preferredbfunctione, since these 'i
| " three yariahles‘themselvee-are beeic'to ell counéellore' work | %%
A settings. Also, in themselvee, they have unique and intri- ST :f
.  cate relationehips. /It was concluded that a measure of the | z

o strength_of the.rela‘ionship betﬁeen competency and-the three'
K .'varlables cited above might prove useful. o, : ;_ é
;' . ' As was done in earlier analyele proceduree,'thé Yohctfon : i
j o competency groups (FCO'Bl were used to represent the counse 1- %
' lors'.self-assessed level of competency. Pearson producte- ,f
i ?1. _ moment correlatioh‘coefficients were calculated betweeh these '%
. s funhdtion grouped competenciee‘(Fco'sl, #1-18, and WSI; TIME i%

.» .and ACCESS. Tab&e 37 showe'thg extent and significance of

) the relationships. The number of significant coefficients is - °
L _ : , : ‘ . =l
i highest between the FCO's and TIME (16 out of 18 coefficients), ¥
followed by WSI (10 out of 18) and ACCESS (4 out of 18), .
vl : - . - . S |
K RS T R L TS I S SR ) NPT TLrt T
ot S S LBen MtV e s ST i 19‘,* gk T Rl VT
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w o FCO** MEAN LEVEL .
e s . OF COMPETENCY WSl ‘

-~

L 4 _— msmnmon or PEARSON monucr-mmr CORRELATION COEFFICIENTS . o,
Voo BETWEEN ruucuou commmcv caours (fco-) |
' szrrzuc annacrzxxsrxcs (usz rxuz.Acczss)

- VRIS OF T (O FICIERTS) S

TIM

"AND ssu:c'mn wonx ; e LB

=

>

" ACCESS

PR ©- T FCO-1 (3.165 .5195%

L ¥Co-2 (3.439) . - .2901%
LA : ., Fo 3 (3.238) .6173%

‘. 2436%,
L0972
- (=) .0232

FCo
L FCO
f Fo
s 07 (3.8 .
‘ FCO 8 (2.985)
'FCO 9 (3.377)
Tt R0l (3.1
‘Fcol1 (3.532)
L FCO12 (3.622) °
LN . . rcou . 389)
Lo \rcoxa (3.060)
Seo oL reows(naog)
|  FCONs (3.261)
S reon7 (3.529)

4 (2,791)
5 (2.781)
6 (3.172)

.0948
. 1895%
.2971%
.1950%
1575
.0946

© 32w

.1869%

T+, 2081%

.1250

0716

(=) .1940% |
(=), 1907%

(=), 3627

(=).3332%
(=) .2510%

(-). 2108+

(=), 1466
- (=) 3332%
. (=), 2879

(-) ;3518%
-) Lb71x

N ) .2727%

‘) L798%

© (=) (2147
(=) . 2369%
(=) .35

(=) . 92644n
(<) ,2911%

(~).0446

(+),0433

(=), 0886 o . s 3

(-).0836

*4+),0382 B

(7?j1127 .
(-).1543 .~

y.an
(-) .1406 .. ,
¢-).1708% ?

(-).2245 - o ’fé
(3939 . o T
-).,1061
() .2868%
¢-).1385 — , '
(-).1791%" o ok

l‘" t © " » ‘Sx
& FCO18 (2.894) 1600 (=) .2349 -~ (=) .0769 )
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3' , - Thesefcorrelations are generally quite.low, and, therefore, ;§§
i; " . apcount for very. little of the Lariance in. the functions | | fg
%ﬁ. identified by counsellors as those,actually performed or “.f; o éﬁ
zt' . preferred by them.' A ;';"‘3 A ?' . f;%
g? R " Regarding the FCO—ACCEg%‘correlation, the status qf the i; X 'féi
% . relationship is such that counsellors access to referral and'd | ,%g
? ‘ liaison services appears to have little or- no relationship to: ?E
; l{ * the counsellors' assessment of therr own level of competence. _ ?
PR _—0On ‘the: cher hand, the coefficients suggest that when this ) ;g
§ o ’ counsellor competency is correlated with the amount of/time ‘é
f that counsellors .spend in their role (TIME) and with specificl ‘ 1§
: ‘ " work setting indices (WSI), ‘the statistics reveal that there :ﬁ
Ef :" ' 1is a weak to relatively moderate association between compe- "'jii
?; o a; . tency and these two variables\ Overall, the strength of the X -iﬁ
Eih” *I | association between the variables is weak, though its exis- e 4%
; ) tence is noticeable. ¢ ‘ 'k;[f“ N “' q fé
: : It should be remembered that WSI and TIME cannot’be ;?ﬁ
;L’ S ¥ isolated from the educational levels in which counsellors Az
P :A,~ . work.. To the extent that TIME and WSI are part Of the edu- ,f
‘ﬁbr ' ' B cational level (which is related to some extent to counseller‘ %
;qi competency) then they have at least a limited bearing on g
?. | counsellors' level of- competency. ; .; e . Y - %
%- L . . Finally, it appears that for counsellors in Newfoundland flg
%?'7 L and- Labrador, “insofar. as they decide to implement functions | f;?g
'3; IA _or prefer to do'80, they may be aware of vario%s work setting {ﬁf
Q; characteristics in which they find themselven.f However, such - ~i§
2{Th . . o characteristics do not appear to make a great difference in }5

i H P
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B 'what they actually do ot prefer to do as counsellors.
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£ oW SummarY'and.Cohclusions by ' ,,'3';;

1. 'The majority of counsellors see all of the Igﬁ

.
\..

actual functions identified in the questionnaire with which

- they were presented as: constituting part of their current BONES

P ':: g ' q\?nsellor responsibilities. There is a considerable gap {
. hbetween those functions which are selected most often by o
counsellors and those which are selected least often._ For ';--{-;
example, Teacher cansultation was selected by 91% of counsel-
‘,* lors, whereas Development_Gnidance is "a-function which 56% |
. mE of counsellors chose’ to perform. However, there is a signifi-
B cant relationship between ‘the frequency thai functions are ... -'*f}
R "identified~;;abounsellors as constituting part of their ;':..“M S

curre,t responsipilities and the importance which they attach

) to that unction. This means,that the more frequently a func- . »xfii

tion is identified by counsellors as one’ they implement, the

B 7t B NN ) _—
,‘,:I,._i“-fvga Pl ot T T P o g L
A 'y SRR

higher rating of importance that function is given as well, -

compared-to.other.functions. By*and large, counsellors seem

g

CYE IRT e
o

,to be carrying out‘responsibilities which'are congruent with

@
-

r&ﬂ
SR

=1
-

TP

those responsibilities which they deem important, given their /.

*
work circumstances (see Table 13). C N

o~

a

- 2 Concerning the {8 preferred functions with whichh

counsellors were presented, all of the functionsSare preferred
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s ¥ by a: majority of them as part ‘of their responsibilities, ; AT

with th& exception of one function. "In.the. case of”hdmin; ’“f;?:: g
;;:?u;:{is?‘~ funétions which are selected most often by . lsellgrfwand 1 ] ?g
‘. | T those which are selected 1east often. A strong relationship }é
il _ 7 . exists here as well between the preferred functions of - coun-j.fi;fu;;;
; ) ’ ';»sellors and the rating of importance they assign to eac;?-i':;gﬁ;;ipxé
g B Thé hiéhen the\frequency of selection, "the. higher the rating | 'rftﬁi?
? D of importance, and the lower the\rating of importance, with.'@f;iffl?%
1ﬂ' .. few exceptions.?*There s an gpparent agreement between ‘what. - mf*;fg
:} - ) ,; counsellors prefer and what they feel is important (s e-TaE¥e,f.‘"‘1'“
2 U e peadfai T N MR R RN
g, . ~L ! 3. To determine 4he degree of congruence between cou - ,é;tf ‘i
a{ell'.n " | sellorq actual ‘and preferred functipns, three.proceduresji ‘ ’:i. %:%
'} ,:T; : f i were-used' one, a nog statistical OVeryiew and comparisons~ 4}7:${$i?
? " of g'!’rankings 0f functions based on the frequency of counepfix.fifj
£ , oi _ sellors' responses, along with a reviéw of their ratings erq' m”f,?';
; | | these functions: two, a measure °f‘§£E,§“m of_tha differé%ces é':f;?\é
f, o ,i,counsellors have in their choice of aetual and preferred funcr "

ii' o R itions, known as the discrepancy scofgy and three, an’ analyeis

‘ 3 and reporting of Pearson product-moment correlation éoeffi--

‘ '., ‘~_. ¢ ) ) ’ , b 'Il .‘-"
o cients between actual and preferred functions.'sf. v A ;P :j’.nf
o LERE) . W \ ,',

J.f(' ?n,the first procedure of comparison of aotual and pre-~
ferred functions, 9bservation of the rankings reveals that

*t .,‘" there is a fairly hiah degree of oongruenoe fon about half*éf‘ . i

L o , : y - . v ‘f
3. £ -"1 "
'! . ' el ‘/‘ 4 w . i ‘
) . ' . . ! i [P : e
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} ' . the functio with varying degrees of lesser congru e for Az, -
the remaindéE (see Tables 13 and 14). Por the secon proﬂi ' »

S .. - ‘ e
i, cedure, the\discrepancy measure(s), the degree_pf c ngruence ' '

\ a T . ('_;

K siderah;g variation in eqngruenc rom fairly hi h to very _““

T is not consis;ent from functionﬂ\o\function.- There is‘a con—{

low. No overall 1eve1 of congruence\&an be 'sai to be T \\\<;;

1

evident (see Tables 15 and 16) Finally, Pearson correlation *

\procedures reveal that, overall, there is a substantial

a BT $° 7 ¥ 7
= ¥ ! » 7 T >

o relationship between‘actual and preferred functions. The
& h o 7 . : 2

B is a fair level ofLagreement between what counsellors dpahnq
\Qkﬁ ' B prefer to dp, particularly for one-third of the’ functio\s o “ui;ﬁ

(see Tables 17 and 18). This final procedure reveals that

;:1;, - there are sub groups of functions which cluster. "In this \\".: o

" circumstance sore counsellors have'demonstrated that they A: _ my

— : _r_-..—,-——b— — T

have avpreference for career oriented functions as compared " N\

2 . d to a function group comesed of Programmrng for Special Needs,

Referral Psychological Assessment, and Teacher Consultation. - "
. ' : l . oy
= N ‘ 4. The educational 1evelsfat which counsellgrs work '

o - ) , _ iyt
e g ot :_‘ h!%e an impact on what they , perceive as being important for -
themselves and for their clie ts in terms of actual functionﬁﬂ
: g i.f  (see Ta\le\lg\. For 7 of these functions, the educational ‘_f : R\
) | level is statistically significaxi (see Table 20). Ratings {‘\\ B
of importance of functions often‘varies from level to level | - fS*Q

for each function, such as Caree§~Education. In other cases,

\\; such ‘as Programming for Special Needs, fairly consistent

ratings were\assigned for this function across all levels, S

except_for Junior.and-SeniorAHigh,'and for Senior High. et : 5

\ & lr \u)
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5. As with aqtual functions, counsellors’ ratings of

$ the importance of preferred functions is related to_the edu-'

U ' oy
o 'cational level where’ they'work, and for six functions €his . .
# is statistically significant {fee Tables 22 & 23). Generally, ‘1;1".f
:“ - counsellors rate as most important thOSe same, functions\which "‘flf.
they actually perform and those - which they prefer.‘ & -.5“ L.
e ) L 4 : : LN .
N . ‘ '6.1 Most counsellors report their role termining
X _ influence as quite‘high, with 43, 8% of them stating\that they"

‘and their teaching and admin;strative colleagues genera\\y,_

agree\on whe role\counsellors should play in the work place,

)
"but they qualify this assertion by aiso stating that there ,‘

are some areas of . disagreement between // Another 46 l% o

. of counsellors‘report the highest level of influence by 'f \h;é;\ﬁ

'j" I : seleating the statement which represents the greatest degxee

| > ™~
© -‘g @ of influence on Part C of\the questionnaire (see Table 23)h\

[ ] . S . EEN 3
. w The usefulness of this influence\measure, for analysis pprs - “’;_

i

poses, 1is dependent on counsellors“ candidlrequpses.-' N

o Possibly, to avoid admittinq any dissonance beﬁﬂeen what i‘ o
s - od '

U ,,they do and what they may wish to do, they may have reported

- a degree of ian 'ence greatert than actuality._ It.lmight have ,
s . \\\'m

been unrealistic, in retrospect ‘to expect counsellors to T

report significaht dissonance in their capacity to influence : J\ L
’ : 8

” S, their role. Further,-in this aspect of . the study, there

seems to be very little relationship\between the role defining

e S

?\\\ S 'influence counsellors»feel they have and the degree of con- ‘\f' }
. “?uence between the functions they actéally perform and those . :
Py . jthey prefer ‘to perform. The degree of influence measure cannot 'f.-VQ

e N ' help tL explain the actual-preferred functions relationship.‘f“'ﬁj_;f:
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e . ¢ : s
, NP \\\\\\\\\\14\\ln terms of their reported 1evel of competenoy, R
- ‘o ~# vl ’ : B
' , counsellors, have placed themselves in the mid-range of pro - :
ficiency ‘for the. counsellor skills necessary to implement

"their counsellor functions (see'TableIQS). .Counsellors also'g

tend tq‘assess their. competence as being higher for those -

{

. . actual and preferred functions for which th

. thé‘higher ratings of importance (see Table 26). There are

y have assiised,

b’

four funcﬂ(ons where there is a significant elationship be-
- tween counsellors' competency and ﬁhe educat onal levels ' ' : ' fl

where they{work (see Table 28). These functi ns are Pro—

gramming fgr Special Needs, Psychological Nee s, é‘!‘b

! : . R

' Education, and Individual Assessment Career Educational.

Regarding the Pearson correlational procedure which was - d?ha

T * §"
N - to determine the strengﬁh of the relationship Bétween compe- o T
| L tency and actual. functions and~with- preferred functions thegi-r_f =¥

- results were inconclusive in that there was a consdder ble : g

n ' variation in the strength of the relationship (see T les 29 o :~Qﬁ
. & 30)..' - , _ e L =
. . - 8.. Pearson correlatid’ﬁh coefficients between compe- I

tency level and function discrepanoy scores reveals a weak '

f\vassociation‘between_the.degree of congruence and competency.—.---
e . o - ey ’ e e

- L ln\essence, counsellors' self-assessed éompetency cannot

\ 5 . . ' ! \\ .

' explain the degree of congrugnce between actual and preferred

functions; nor does it appear to ha¥e anything substantial

.y

‘to do with it (see Table 31). . o .

5
1
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: oL level in which thex,work, with the - K-ll caeegory being

-_reported as_the most difficult.A The conditions under»which-

Sl ,counsellors work has ‘some limited impact on the majority of A
. § * . ‘ ' .
PO '1 . the functions #hich counsellors actually perform or prefer\

g, e
g s —_——

«(B perform., The relat!bnship, thougﬁ%statistically signifi-

‘s cant, ‘is generaliy weak, with few exceptions (see Tables 33 ] .
v :‘I" . - -u‘~‘:<

& 34)'. It appears that the challenges of the work setting,
'except for ‘a small number of functions (Progr'mming for"
a"i\ Special Needs and Psychological Assessment),\do not appear N

S W " to b& strongly or even moderately associéted with c{r/se lors'“ )
o r

':actual‘and preferred Tunctions.' The analysis of th

1

elatio - g

sa, ' -

f
ship between the work setting and counsellor functions-demon

T

:strates that the work setting accounts for a small portion o Sl

- g s

the variance between what counsellors actually do and what

T . . v
% X . % g . -l O \

t they prefer to do.j“'; ‘,“ ; _ g /

te— “

10.; The amount of timevthat counsellors havk availahle:
" to perform their responsibilities appears to have :a direct
bearing on which functions and how many functions counsellors'
_ actually implement. This’ relationship seems -to be evident ,-'V e

Sl ‘ - for half of the 18 functions presented.t"them. On the other - - g’

S hand, the amount of time which counsellors can commit to-

O R ——

o~ ." their counsellor responsibilit{es does not seem to bear as .

strong a relationship to the functions selected when couhsel-.‘

lors ‘were asked to identify those which they would prefer

Ay

=, . . (see Tables 35 & 36). - Wt . ‘{' o a2
. _~‘ \ ' ) ’ . ".v_,

-

ll. Regardinq the available time which counsellons _ “;Q

1]

*

2 5
R A R L

pqssesq for their roles, this variable (TIME), when correlated o

\

FhoOTh wap @t S s : e Y o -4‘;';}..{'.;;;;'
P I T ST T S LA e s M RINER  T
it 3 el e e o T T

O v P e cetaTTerm P TT aeem 8 T TR L B L e L O O T AR AU o S A4 n" ALR% | o L T o IR T ey tl‘ \ u}u"
"?v,;..(",“ PR M A C R o SR ‘,»,‘_A., AN LT ey e e / 3 R ot ! n il “._ \:»»- 1 ye (‘—EL"



o S

’
- el A S
T R

P aE W o with counse llor com};;etency, is significantly related for 16 ,‘
' r

s - out of 18 functions. For the work setting variable (WSI) ’

i

. when correlated with competency, there a?e 10 significant

¥ s e T e coefficients out of the" 18~funct“i;ons.- Overall these- two | ﬁké‘“

"y.ariables have ¢a relativel? wjak association with counsellor

fe e oo ‘ .
Coteeang T e et Weer VS s

-;45‘—;_;.\ _‘\\ competency and, consequently, these variables account for ‘_ E h

e .l ) y \ very 1itt1e of Q\e variance between actu ’
1 A ' functions (see Table 37).. . ,
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' ,establishing what relationship this congruence had with .'

’

- . : . s 0 °

* SUMMARY, CONCLUSIONS AND RECOMMENDATIONS " ay

r, 'b ' ) ¢ ' ‘-' . * - - T ‘ . ., | ' .. .‘
4 ( R CHAPTER VI . - "\ °
.. LI " 1..) - 5 & 5 .‘ ) 3 .4 ) 5 ) |

The purpose of this study was to 'determine the degree of

/

" between actual and preferred functions -as indi-'

anr Labrador.i COupldifwith this objective was the goaL of

' -selected independent variables pertinent to their guidance'

rofe- counsellors' role determining influence, their per- ,

. ceived level of mpetency in\dounselling skills, and’ .
‘¢ 7\;\ selected indices of the counsellors' work setting (see
£ e Research Quest&ons, p. 12, Chapter l). “'l # d
» v

W, In Chapter, II a review of the’réﬁated‘literature was -

a’;presented on the topic, and arrangé% in appropriate sections'

to provide traditional and current views in so. far as they

related-to the study. In the. review, care was,taken to

iinclude'current views and information on the existing school,

) — -
counselling situation in Newfoundland and Labrador. '

kaBased on the literature review and requirements of the
research questions, a questionnaire was constructed to seek
‘the required information for the study.: Assistance in the

'queszabnnaire 's construction was o?;ained from colleagues in

"the counselling profession who part‘:’lgﬁtéd in a variety of
£

assessments in order to test the ef Y, validity and

..~.«

)
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-'.;_.' | - . sel Lability )’f the questionnaire._ The questionnaire :vas )
: _‘ ma\i led on- November 26, 19.811 :co all. known counsellors in the L ’
& ' province, and retua.ins were accep):ed*"until late January, - . o
) o .19,8_4 . n 95%,response ra:e w‘as ach_ieved, Q .v' 5\'\‘. | “l
BET .'.»_ Foll'owing’ recei‘pt of the Questionnair - the data \were. S :
.collated and the SPSS (Statis ical Package for the Social
- Sciences) comPuter program was utilized-to ~: rovide the A" . b .
| sktatistical’ information which was used in Chagter Iv to - : ‘ j
E pre%ent the desériptive anaiysis of counse llors and thegir : "“g
, ' | ‘work settings. Further tatistic)l‘l procedures, incxluding '
R Pearson product—moment correlation coefficients, discrep-f o
’ f” . ancy scores, breakdown analysis ar’h analysis of variancle‘ -
,were utilized in the anaLy_sis reported in- Chapter V. 1{ i
. ’ R COnclus‘ion's ‘. | - C L eow
. A : : “a o s ge m
- . ' “A numbelr' of general conclusions were reached ‘as a | »
result of this study. They are described in each ofN“the o ’ i
- ” subsections which folnlow. D i o P N
K _\'b i N 1. 'Counsellors as profiled in the s . \; .
| - . In Newfoundland ‘and Labrador school counsellors L '. ‘;'"_', _w
. g are predominately maIe, in their earlY to mid- ' :“_
o .. N thirties, ancf have\‘:hieved a hiqh level of .\\‘
o L . ,'training, typically a m:s‘?er s degree or graduate\ o |
n ) diploma.. Over 70% of counsé‘lors serve in more | . ;
r ' ' ‘than one educational level, and 54.8% describe \x\
. | 'themselves as. full-time. \For part-time counsellors,
- . | \‘, ; ! .\—.-'
=y o S -.,:' s \ . A :\.‘ ,
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¥ o R ";>jteaching constitutes twghthfids of their non-

R counsellor ”ti'me. '.I‘he majority of counséllof's"ﬁ’-u r

’ %
’a . %= - ‘t . = )'.”-“'
R : also describe themselves as having relatively
Q. . . . . . M " &
J W : difficult work setting characteristics,*:z:j as )

[
travel the number of schools served,*an

’ v’

\~.
a high~
counseIlor-student ratio, far. in excess.of ® s

,_“,. ‘-R‘".; »
\

. W recommended rat/pé according to various counsellor3 \\.
. - %y g B T g,
B S associations and organizations.f Their access to S

B

¥

¢
e '
b

‘. I referral and. liaison services is reported as being
P e E “'f-" : .'.~ ’ / i . S
P relatﬁvely easy.~ Finally, with Few exceptions, S

t§< s '*f I DR °there are too few counsellors for*the taskS’which :‘ "...5
A7~f : I ‘ S have to be performed . |

' ot . : . . )

£ L “_2;, Counsellors' actual functions., - o L TR

D e o B .~q1 E Counsetiors report a considerable variability in . o '
. s o .4 ‘ , '. Al .{ -
' e . what they implement as functions to|the extent that

% % " Doy

N : there ‘is a noteworthy gap between those functions

‘ ¢

T e L - which are s!leq&ed most often by’ coInsellors and
T L TR ;‘ those Whi€2 arefselected least ofte

. ‘The‘rating

- co . . I

i i

5ol L v of importance of actual-functions~generaliy‘c61n-
» cides with the priority they assign for theirﬂ -

‘counsellor responsibilities (i‘e. functionsf; When -

=8 '/the various functions are examined across the ‘edu=

—~

L T ,

iy

eational’ lexgl:(:t which counsellng ‘work, certain’

functions take o more importance related~to a. .

~ A [}

. b - specific educational level., This  diffe ence for . - . |
O , f y Co
ML »ly o some functions which are related to edupatio 1~ 5 o
7‘, K . .J

1 SR levels is also’ reflected in’ the importancevwhich'
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- are usually rated most important).

'_j Thé\degree of'congruency between counsellors'.actual

. and preferred functions~

g, \"g\j‘méﬁ """(r =

L T e TTTIAA  L P
Ao \"'”‘ &,£J"{:' .r'u;';‘«,"'.r LSRR T AN
A i . Wy e TV g
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\ . , . ;
coungellors attribute to certain function;ﬁ YR

\ﬁ
C unsellors‘

oS responses in this situation seem 5 b
\ T a, PR
gical and appropriate. It ,also indicates that PO -

|

some\counsellors have a greater number ‘of duties

o

han. other counselld&s to perform in order to serve-
he ne ds of their clientele, particulariy in the

"-'. .- .

f i . v p 7 , o

#-11 1eve1 o : "a Lo LE - L
.G

»

lounsellois' preferred functions- N

Counsellors report even greater variability\in t, _‘“- ' ;ﬁ

heir selection of preferred functions as compared

o actual functions.' In fact the émtion that is '

hosen most often by counsellors, Teacher COnsu{-

S

ation, was chosen. by 91% of them, whereas the I “':;

east chosen, Administration of Pupil Data Services,

"“

e

Ao

)

%s favoured by 45.1% of counsellor:ﬁ The rating'of , C 3.53
mportance of preferred functions is consistent with ."
Jhe assignment of importance given to actual é;wﬁ&“&\
functions (i.e. mos frequentay selected functions

As with actual

N

functions, the educat .onal level in which counsellors ; W

\

Prk appears to be a salient factor in: the deter-

| e »

mination of their preferences«for certain functions,

bht not all of them.
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that the degree of congruence between actual and

Y

. greferred functions is, moderate, overall, there'
1“ ' 'is a fairly high levelfof congruence for half of
' the 18- functions pregented to counsellors in the
questionnaire. For e ample, frequently selected

l s ':'.functions, such as Teacher Consultation, Psycho- ‘ )

{ ot > o ‘ o \&ogical Assessment a d Individual Counselling-‘f'1 . | L

i"‘ L e | 'Perschal-Social, are also frequently selected as o u['i
preferred functions.. Even the much lower selected

“?actual function, Interpreting the Guidance Program"' .

% - R, PR ‘to the Publf‘c, received a: comparable number of ( : ak

* ' L ‘.iy.responses as a2 preferred function. Regarding'thef

.,t discrepancy mé sure of congruence, thére is varia=-
EvE ok

:'bility in the ﬁiscrepancy between each matched pair
of functions.’ For some functions, ‘the’ discrepancy ' N
is small for others quite considerable. Pearson

' correlation coefficients fn icate that, generally,

) . . e "

;’,. o there is a\moderate level of congruence between s L '_.’-2

* “a : L e 5

AN N matched—actual1and“preferred_functions’—though in”

’/#six cases the - congruency is quite high.

. . y o - o ‘;‘;4" . B 23 . -

The moderate congruency level between actual and
.preferred functions (quite high in some cases) can, "
_perhaps, be explained by the fact that when . .,' ;,

I IR “ f counsellors indicate their referred functions

they may be qyite conscious f their work environ=

'ment, particularly the educh tional 1eve1. There ‘is
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) * - a recognition that there may be ce{tain functions.; ' '. fi
AL :‘ . they believe they ought to perform, and- ‘they may . ')~' i?

LN Y {pé'r"f‘a‘“ﬁ?ﬁ*that function regardless of their work ~.° s
._\() :\ "circumstances. Even. if these‘conditions were | ;.,
‘ . different from what now existsjvthev might perform 4k ,, %
?E% &wfjgg - | _thesé same 'functions. . Perhaps, there are even '.i;' “v

Y - generic responsibilities for. counsellors which are b
5 7 omewhat independent of work circumstanc\L'V Within fn . 5
‘.;'?ﬂ - a given place of ‘work a . large npmber of preferred .;; 3
B functions wéuld bé almost the same as actual func-
‘ tions., Though th:; have reported a high 1evel of R

role determining influence, counsellors may well ty e ;

have reported a. limited discrepancy for some func- : R
3 tions because they,db not wish to’ be perceived as '
implementing functions against their own wishes
and professional judgement. The influence of*the
principal,nclient'need,.satisfying feliow staff“
. -members,imight explainfthis response..
‘While the congruence of funotions.identified as _
actually performed-and/preferred'has been described - P
as moderate, it should be noted that obviO%s areas |

‘

of incongruence do'exist.‘ For,a'vaSEety of reasona

i ‘ and because of unique circumstances, perhapducompe- . : ?
;' . ' E tency level, work setting characteristics, client :
, . ’ . e a K
= N : need educational level, and‘bther reasons, . T
I . . o counsellors haVe indicated that some actual functiona PT
5}57{- . . - : . ‘(
B! % 38
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U, y are unsuitable or inappropria(te for ety *counsellor ‘
L & roles. Hence, the 1evel of cong’ruence for some'. ' ;,':::
i tasks which counsellors would prefer to perform ' ® an ﬂ:.-;‘I
{ ‘ ' o and those which they report as being c’urrently : _..‘:-. .‘: r
,s . -l - éimplemented is. low. ' S ”_‘ . f. ::
e 2 IR -4 ' A o ‘;;“ -
; /I‘he data reveals that for 1couns},llors in’ Newfound- B
landg“‘and Labradpr there is a fair degree of agreement ~
by counsellors ‘on what they‘ are‘doi;g as compared"to ;}"'5‘ :
r ’ what they wéuld prefer todo in terms of . carrylng | - ..
out counse llor responsibilitieérf‘ Admittedly, there -+ W
are obvious areas of dissonance, suggesting that in “. L
e - some. circumstances counsellors may not be totallf
fsati‘s'fj.ed with their counsellor rol;:' Also‘,' some :
‘ client needs may- not.n’be receiving the attention . '
. ’ that counsellors' ';vouid 1i]ce to givfe thﬁam.' Howeve_r,‘. ‘
.{'f e . ‘ while the following cbnclusion may -be-_s Rk what . .~‘. J’
’@ﬂb,‘ '.__ s ' imprecise, it could be appropriate to sta e ffhat ' : .
1' | X e there is a reasonable 'fevel of congruence between
| | . what c.ougxse lulors do an: -What :t‘he,y ;refeMO«do in _ .I\_
5 : _' - , their work places., - .~ et i‘ﬂf;".’:.:i_i‘;.' o J’
5.. Counsellors' ‘role defining influence- -
. ‘ While 46 l% of counsellors report that they have a’
very high leveLof influence in defining their
( h - roles in .their. work situation, accor‘ding to a “'
' ". . weight of infleunce statement (rounded off it is ' S
¢ 7 7 9 5 out of 10) 3 another 43 8% report a considerable : b
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U ;%;1,'1,. amount of influence as we}l This second group of ﬁﬁ:"ktﬂ’?

®5 . ¥ e
.

" ‘;.-‘ counsellors places itself at thensecond'highest

A S ; 1eva1~of influence (rounded off at 1 out of ro), | {:‘)' Ll

A }:;} ) but these counsellQrs assert that there is some'ﬁ:;?TFQ’ .
ﬂq>;¥£ e disagreement with’ colleagues end‘: . ”;_; ;
;!,j : -t :fﬁ?fh their app%bpriate counsellor role.,there appears ALY
.tc ;':f‘}'hplhf;ffh '”“to«be an inconsistency, to some’entent between the.l | "f
;?;1 f*fj‘ ;'. ":;l' reported levelsigf counsellon‘influence and the " i
3;; h;a :'Tdegree of“%bngruence between actuar and preferred | :ig :;;

: ’ R N funcdions., ﬁ” ‘;v,' i 7;-" b,%~ ) 'l\wlu j ST

J o BTN L e vo L Ny Ve ' . SN e Y > . . *
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thf L 'f: P At t commencemint of. the study, it was thpught =

-there might- be & relationship'between'the influence L
EL I '-‘ . . u‘ ‘ ) ’, l A-l _"

. i . 3. L s . .--'d' - P 5
I A - S which counsellors report they have and the degree R A

. oo Jn :T 0, of congruence between cggnsellors actual aﬁd pre-. '. .
' T, ~H-*:ferred ?%nctigns. For ekample, it\was assumeﬁ that A

L e : v

NATE PR LI a high role defining inf&ueﬂbe measure thld coin-“‘s

i ‘B gt = ! k . g & a2
"nf“cide with a high degree’ of congruence between actuala'

e N and preferred functions. However, ‘an- expected , ,
- Lo 5 , LN a— P = :
' L L . » P e

,,ié — :relationship between these variables was not clearly T
A LN 3 ¥
FOLP R fdiscerned, nor is the x lationship between them .'_' o

j o . o .statistically significant.,‘ The' ‘i-o1e defin,tng 25 \..',. :_.,

‘;}‘:’ i i. | .:”'n’jh‘5inflpence measure-has not proved tobe a- useful ;'f- N

a ‘ ‘5 '11?,‘ . }Vehicle for explaining.thQPcongruence betueen'actual ;‘ ?f
m- o 1and preferred functibns.~ Counsefaors ma;Awell have “,- ;12

I“J'” ﬂchoSen ‘not to, highlight any dissonance Ln their pro- ey

fessiqpalw%elationship with their colleagues when
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;ﬂ.-"}: o f ‘y‘ they ruported their extent of influence. Perhaps .

many counsellors may have given 1ittle consideration

‘ . to their colleagues‘when reporting their role )
‘. . * - & ‘ ) p

defining influence. There may be any number of
’ : 'possibilitiesa In any case, the relatively high. . ~‘

'Ievel of influence der not appear to be 1argely

o
e

e -a" , reflected in ‘the, degree of congruence between actual

s T B uand preferred functioné "o

. A . —

; T o 6:-'Counsellors'~reported'level ofléompetency:‘\'<;, o
' Counsellors have assessed themselves as being in the

‘

. s 4y ."f‘ mid-range of proficiency for the skills necessary to ’

- g B, BT implement the various functions.' This level of com-

; oo ¢ 3 i e ) ) s ® . "y ' 1] \\ :
: ' petency tends to increase as counsellors work -

! "'l’,‘ P o . - )

‘.5"2-” —y :; demands and involvement in actual counselling y‘ . F*h

L8 e e ®

.'"‘f d activities also increases. In categories such as
. /

K—ll, where there is also reported a high level‘of

f,; A;;”*ﬁ,ﬂrl : ;. difficulty in the work setting characteristics, the :
competency for some functions is repoxted as some- : L

S e 5 what higher for K—ll counsellors than for counsel-.

e . w R c

;Qﬂ -'“" _‘."ﬂ~n g lors in settings regarded as less difficult.~ For
*f ‘ S oy = higher rated functions (actual ‘and preferred), as
'S'expected, counsellors have a higher repqorxted pro-

. . R - Y . o
ML : ficiency for the function-related competencies than 8

e: .7:; ; ;‘f*’ ok for competencies aligned with lower'ranked functions.
Proficiency and rating of function seems, to some‘

- 'ﬂ “”f extent, to go hand in hand - The data do not f::fk Lo
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suggest ‘which comes first. Do cdunselloft.choose . o

-~ _ functions béqause they have attained the 'required L ﬂf

competencies? Or, do they see the need to . imple- '
ment functions, and then, as a'result, does this" =

K enhance their’ ability to carry out the skills in

- . v

this area? Quite probably, there may be somethigg %, ¢ i

t

’ 3 " of each scenario. . ' ‘ Wy
’ - ) .. ; /

'+ In conclusion,,there is a complex interaction
betweenzcounsellor competency and the.functions | f'_l'. ”é
which counsellors feel they must implement., Some~-

| times there may #8'a low Tevel of skill initially 'y .

" ibﬁ_. o . but there'can be - on-the job growth in competency. j;‘ f‘wt fﬂ

Yy | \E, o . From a statistical perspecg!Ve, the extent of con-";u;‘ L 3§

: E .”f: gruence between actual -and preferred functions can-' ? ‘ .
| I- not be judged as being closely asspciated with ‘_ 1{ .

counsellqrs self-assessed competency level. - ' " S

. - o
g

- ° . .. 1. counsellors' perception of  work setting'character; = Y

istics: . 4 - '" SR {’ v !;f .

Counsellors indicate that the degree of difficulty

in implementing their funwtions is related to the'

)
kel a5,

educatiOnal level where qhey work. Their work - f -

N o
setting characteristics are generally difficult, \,

RCRS S o

2

.o and these difficudties are worsen+d in specific

SRRy S R 0

"work settings by numerous demands of‘the clientele,
'such as in the K~11 category. These-same demands,n;

‘ -chowever, apparently help to increase competency.:'
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: o
The amount of,time-counsellors_spénd in thedir
» - ‘ ' N s T
. . ecounsellor role has its impac% on the competency

level--more implementation of counsellor functions
~ tends to be reflected in~a high:r\level of com-
' petencej‘ ThEre\is a minimal association between
'che work settingdcharacteristics and choice of
. functions. There is. no apparent close association
between the “work settdng, character#tics and the
congruency ofwactual and preferred,functions;_

- ) oo ' : 2 - X ® . -

s ¢ i s - ‘ ' ¥ e

;Recommendations‘; ‘ T

.' v R = : ' .j. ) ) “, . . o
The following are recommendations designed to-remove
5%.4“ ST weaknesses from guidance and counselling programs in New- 2 '“g"§;j
ﬁ) foundland,and Labrador and to improve the' situation of ' - ~f;~l

v counsellors and their clients to an optimum ‘level.. '; o T

i I _Counsellors who are carrying out their’ roles in
| "something less than 100% ‘of" the working day should
"——_—Tf;’:h B have - their status upgraded to full- time counsellors;
I K | -;vFurther, the number of, counsellors”in the’ school AN
| | system should be increased,to.ensure that client e .fW§“

“ﬁéeds'will'be adequately served. . . - R ﬁAuJ

.,2' « The curriculum of the counsellor training program o ;f.5(

. 'at Memorial University should be assessed to ensure e

e o that its graduates are prepared to deal with a wide
. range of client needs.. Differentiated training
‘ I e , o ' =3 % . L
t ‘ : = T
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. . - X L ek |

Y R . " ’ » .
programs shogiﬁ“ﬁe expanded ‘to more accurately

refléct the difgerences which exist at the various‘
- N | educational levels in terms of client needs. Suit-
. } able competency acquisition bv counsellor trainees . ’Vv:

shoud be required so that implementation of S

appropriate functions can be carried out. Finally, ; l p -
: ‘ - » ' N
/

\ the uniqueness of .the various work setting character-:'

istics should be recognized_and accounted for in the’

» v

e o counsellorgeducation Rrocess. S .77f‘ .

. ‘ e .35 .3(f”Since some obvious dissonance\or—incongruence exists
L : s N :
for counsellors between specific actual and preferred

ifunctions, a clarification of counsellor nole i& ' ‘u?
P _ ____’_,.___ h
‘_necessary. Further'{psearch is required to help

. a. /o
csdetermine what role counsellors must play in their

..respective work settings. Such organizations ‘as the

¢

I ‘_ s . E' School Counsellors Association of Rewfoundland the

'
@

e Newfoundland Teachers Association, the\Newfoundland

q ‘e

= d ; @«/‘- . Department of‘Education, and the Faculty of Educa- . 'df
tion of Memorial University alr can play a role in ‘
. this needed proces%. £ T ' - .. . ., B
; . 4. Greaterxr efforts'should“be undertaken to expand

seminars, upgrading programs, workshops and relSted .

:?5§\ ‘_ L'~; L activities to ensure that counsellors in the field ‘I\
‘ ' are kept up-to-date on new methods and techniques.

~ . '

3
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S ' ) B.° More’research,iﬁto,the;role and functiﬁn of ‘
| gounsellors'éhouidlbe imé}éﬁented sooﬁ to assess : :‘
the impact that the Revised High School Curriculum
f? ﬁayiqg'bn studéghs, parents,kteécheré and

N counsellors in so far as it relates to that role . - -

and function.
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S . PARTA: GI-.NERAL INFORMATION AND WORK sm‘rmc D!-.MANDS 2090 L

DIRECTIONS : k "’\, o : . ‘o
Plnm- indicate your response by placmg a check (+)in the appropnau block to.the nghl of the u-leclcd items.

i Sex «Male .......... T N . % e ¥ .
Female . .. ... ...... e .. T s : ,;

a0

2. Age 25und under ... T e . . O T
B—30 6. .1 ... e e P 1 | ]
31:'\:0 ...... sey, % % BERAK R - ! pmp O
A=N5 L ' e 0. -
‘. 46 =~ 50 WMo b pofy Gl b pouw . % L. (]
| ’ 51 and over ..... . ) T . 4D
e 3 Professional training (Check nppropnate items): - *
‘ ‘ Bk s & omosss  aeeese esbin was p— o )
L o BAIBEY ;o oo 0 e wen s e w g L B O
BSSc. =i .
BN. D ’
B. Comm. (Buas. Admm) ag o 1 T a
T . : B.Fng. oo Coepee b e e e (] 1 /
g ° i 0 B Soc. Work .. (b\ 5 & & MEss ¢ b a ,
S L Bed . ... S® . 500 a !
' I * .(:ruduule level courses in Counuelllnu S i a .
Gruduate Diploma in Lounuellmg" y 0O -
Muster's Degree in (‘uunu-llmg(l-ducatwnul Psycholoxyl T B '
s ] Doctoral trmming in Counsélling Fimsmsa g res "o . D ..
S : . : - Ph.D. in Counselling, .- ST .. el oo e TR 1
. : ' Ed. D. in (.‘uunsellmu ..... A - e roi @i I — (] , g
e ' ¥ = Ouler(Pleuelpcclfy) O R EITIPTPERNTIN e o i (]
. ‘ 4. School Educatiunal c’unuelhm{ expenence ) ' ' n ’ ..
e lasnthan L ybar 00 L ....... ;e_,-:...: ........ T G
G h BYEIE 2 oois e i . O
I o ' o DB YeHIE “ , . D . -
TR Ty T b= lyears L S i o Seprians o = z :
L. 2 e 11 = 15yeurs  ....... Vs § san T e I L p a - ' g
' T o 16 YEATS OT OTE * oo cevevoiiniinsininn. e s il e a o ' e
"% 5 Yourjobtitle ' i Rl A
i © School Coungellor ... ... 5. ceieeia. O . ‘e Bl 5 o "
 Educational Puychologist, . ... - . w— P — a-
Hupervxsornfﬂuldunw ............... = N . .0
! ' Supervisor of Specinl Services ..., .. SR T  een O .
b Other (Please specify) e ..... .. ... wgr g L) .
i 6. Educational level of students in the, uchool(u) whuh yuu serve (Check more.than one'item if ne‘cesuury)
. EIEMentary * ...... euvervrriirieeneais ceninen oo o o B S N
F Y Jumermh e e s A
; Senior High* . .............. i e AR K 4 Cee e e
T N . 0 1 U diue srame o S R ECIETESRTIPPPEE S e . . L :
T _ _ o Other (Plensé specify) s LB o wngas
; . ’ .1 Percentaue of time spent in gundnnce roler . ‘ ke -
~E ‘ - <RI oonaw mosmn mamn S s e R BB FAAS ] oo g
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. -8 0f yuuhuve Indncaudu part- ume gu:dance ro)e indicute the other duties you perform( heck m&eﬂhnnone .
¢ ) ) if neceuury)‘ & oo . - ’
b . om ® . Admmutuuve {(Vice Prin. Dept Hnd. etel) .oeosNemanea s Soeenes E ; '
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9. Number of students in the lch_‘ool(s) which.'you‘urve:'

O— 18 . . . o

151 =y L. b

J01 — 450 wes @ Lo
Hl -6 ...
e 601 — 800
Wl — 1200
1201 — 1500
1501 = 2000
201 = 250 .
C 2001 — 3500 E
3501 — 5000
5001 ormore ...
10.  Average-weekly mileage (f;velled us
Nm:w
1-25 .
26 — 50
5 =7
76— 100
" 1 — 15 N
151 — 20
d01 — 250
. L — 0

- . Sl or'more

1L, Number of schoolp served:  *
= 1

11'or more.
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27 Accessibility W referral and liaison services, such as psychological psychiatric perdunnel, Department of
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PART B: CO'UNSELLOR FUNCTIONS 211 '
DIRECTIONS: * : . o f ‘
” The following 18 a list of traditional and contemporary counullor functions. In order to account for the differences 4 .
- in counulior work settings, each function has been carefully described and discnminated from other functions.

Even though you might label or combine some functions differently, you are asked to consider these functions as
they are labelled ands described here. Please read the dumptiom of functions below prior w reading the .
directions in Section 1 and Section 2. ‘ \

1. PROGRAMMING FOR STUDENTS WITH SPECIAL NEEDS
Courdinating and/or pnruupalmkm éducational programming fur students with special needs (i.e. specific
learnfhy problems, mental retardnehl. reading disabilities). % i
T o2 Rbl-‘l-.RRAL/‘ROI' ESSIOWCOMMUNITY RESOURCES - )
Assisting clients by employing specialized professional- community asqmance and resources for referml
and haison.-purposes. ——————— ——
K 3. PSYCHOEDUCATIONAL ASSESSMENT
N Using standardized and nonstandardized methods for assessing a  wide rnnge of utudenu traits, abilities ;
X and acquired academic, personal, and social lhllu 1 ) § ‘)
' 4. EVALUATION . ' |
— © v Determining guidance program needs, and assessing both outcomes-and effectiveness of the guldnnce and \
4 * counselling program. =

5. GROLP COUNSI-.LL!NG ., ' \
Small group activities designed pnmanly tofacilitate mutual self awareness and achievement of individual
= partivipant goals fe.g. personal growth, skills training in assertion, peer counselling techniques, etc.). o

]

d 8. CAREER EDUCATION b B =
. " Classroom group activities which promote career awareness, explorunon. planning,and developmem ul’
ccareer knowledge and skills. -
&

7. TEACHER CONSULTATION / ‘ : . . w U
Assisting individuul teachers to resolve or denl more effectwel} v,ufs school student relatedtur.wems Thls 2 B
i cuninclude expluralmn of tencher-student inteructions and classroum procedures, ttachmu of specnﬁc man: . . :
& s ; d“emen( strutegies, reporting and discussing a student assessment, and so forth. , '

( 8. l"ZFORMATION SERVICES : )
N Activitivs designed for students directed toward development. dlnémnnauun and mamtenum« ufmfurma ¢
© non on educytional, cureer, personal-sucial concerns, and mmmunny resources Ieg u,ulum.. Ilbrury.
displays, hulleun huurd» ete.) . ;

« . 8. PARENT CONSULTATION S C ' . w i
——— - Individual 4nd group uctivities designed o impruvu parent effectin eneds Activi ities can include delivery of ’

’ ' parent education: pmurumn. home visits, lenchmx of chlld man.n..cmmt techniques, and schuol-parent

T lutinon. « - .

. : . 10. DEVELOPMENTAL GUIDANCE - . : » 25
* —  Uounsellor-teacher colluburation in the de»elopment and ‘or. dehery of programs. integrated into the ol

regulur schoul curriculum, snd designed to promote students’ personal, sucial, and affective growth (van-
ously labelled as affective education, piy@hological education, ew '

g -

et . 11. OMBU l)'sMAN ]
: Intermediary ‘und orudvocacy activities on behall of u chent bem..' unfuirly treated or unfairly represented
1n the home or schoul. This can \\volve seeking infurmation l‘rum and making representation to specific
persuns and uulhuruwu ] g . N

12. ADMINISTRATION OF PUPIL DA’I‘A SERVICES
Activities directed toward maintenunce, utilization, und access to pup\l dm.l (eg. cumulntwe records, -
’,L : specinl anpessinent ﬁlen) Yy ' .

. S 13. INDIVIDUAL (.OL'Nbl'.LLlNG CAREER- EDU(‘ATION
One po vne munsellmu where the focus is un assisting the clientin career rdumtlunal related cuncemu and
decmunu and'mding in educulmnul und work placement. g

14. IN .SI-‘R\'I(‘P. EDUCATION ‘ ) ot o
Workshop or group activities with fuculty members designed to prumule un understanding of the guidance
counselhing program, an awareness uf the need fur change in the schopl enviropment, distussion of speaific
coneerns, und ussintance in improving teachers® professional nnd mu-rpersunulrompeunclu.nndwfonh

15. CRISIS INTERVENTION ‘ ‘ ‘ A C L
Actimities which he-lu clwnlu deal wnh lraumuur and exuuurdlnur) clrcumnlanceu al‘femng chém .
< behavior . ‘

16, INDIVIDUALC OUN%I'.LLING PERSONAL -SOCIAL g
) One to one counselling e using un mdmdu.nl mlmpt-uunnl and lnterpersonnl cuncems uf lhv client~-..

o . “17. ORIENTATION :
v ey . o . Uroviding group and or imhividual uummnw for students in lhclr tmnmmn from one school ur school i
la ¢t to another, and for transfer students, with their adjustments uind rdumtwnul placement. . L

18, INTERPRETING GUIDANCE PROGRAM TO THE PUBLIC -
“Activitien whith expliun, publivize, and seek feedback on the school district gméunge and counselling

] ‘\ » program Iistibution of printed matter, communicuting with parent groups (e.8. PTA, Hume and Schoul .
o \ ‘ Asscrtion, and \mlnumm of the varivus media are some aclmnn ; ; ' k
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SECTION 1 — PRESENT FUNCTIONS e
. ‘ - 4 : ’ 7
DIRECTIONS: i : : - _ T
From the following list indicate the coungellor functiona which constitute your current role in your present wurk
setting by making a check ( ) in the first column opposite your present functions. Furthermare, in-the i
remaining columna please indicate the degree of impurtance which you must now assign in your present job tu b o
these functions. Specifically, check ( »~°1 the appropriate blocks from "Least Important™ to**Most Important” for 5
each of the functions you have checked in the firf¥golumn. Please refer to the oppousite page to ensure yourunder- ‘ -
standing of the functionsbeing rated. - . : CH . ol
' % ¥ o " ’ :
-'»
ool -
\ £54
,('/I ’
FUNCTIONS
1. PRUGRAMMING FORSTUDENTS WITH SPECIALNEEDS K
. s ; : o w .o ¥ L3 o
2, REFERRAL PROFESSIONAL COMMUNITY RESOURCES i * l ‘ -
. . <t 3 . b 4 H o
g PSYCHOEDUCATIONAL ASSESSMENT i | A : e :
._‘ . :' * . ‘
. 4. EVALUATION . ] y : al
. 5 GROUP COUNSELLING =~ =" . . :
oy ! ' . . %o . I £,
6. CAREER EDUCATION T | | ‘
7. TEACHER CONSULTATION : | RN - . .':
K. INFORMATION SERVICES A ! | : .
1> ? ! | : r—-’ g
8. PARENT CONSULTATION " ! ‘
10, DEVELOPMENTAL GUIDANCE 1 : R
" “ I H ) . ’
11. OMBUDSMAN , - i 1 [
¥ '..‘ = . ’ ; .
12. ADMINISTRATION OF PUPIL DATA SERVICES g (. i 0 i
13, lNDlVlDUA.LCQUNSEbNG - CAREER- ; o BT ' -t
EDUCATIONAL ; _ | T
14. IN-SARVICE EDUCATION ‘ : IR ’
. - 3 —T 1 %
15..C SRVENTION A { o i s
16. INDIVIDUAL COUNSELLING - © - * . S | ' . R
- PERSONAL-SOCIAL . . ; S R , .
' : _ " S (A st oo e . S
17 ORIBNTQTION A ,
18, INTI-ZRPARETING GUIDANCE PROGRAM TQ
THE PUBLIC ‘ . .
s !
¥ 3 : ;:"
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SECTION 2 — PREFERRED FUNCTIONS . "

o DIRECTIONS: |
From the following list mdlcau' which counsellor functions you would pre?erm implepent in your present work
setting 1f you were to establish your rule us you wantit to be. Pleasc note these may inclUlidfsome functions you are .
presently |mplomenunu .Check ( &) these preferred functions in the first columi@®Préferred Functions™). - S
Furthermore, in the remaining columns pleuse indicate the degree of importande you would asaign each of thes® o

Important."

- =

= ; preferred functions. Specifically, Lhec.k ( ) the apprupnate blocks from’ “Least Important” to “Must

; " FUNCTIONS '
1* . 1, PROGRAMMING FOK STUDENTS WITH SPECIAL NEEDS
2. REFE, RRAL. PROFESSIONAL COMMUNITY m..suum ES
A l‘\\(,H()FI)U(‘A'TlDNAl. Assl:li-..\T Y

- . . LR

e & A bvnu,,\'rum I
' 5 GROUP COUNSELLING .
. CAREER EDUCATION | '
2. TEACHER CONSULTATION
%, INFURMATION SERVICES
‘o, PARENT c(mwx.m'nou ‘ -
10, DEVELOPMENTAL GUIDANCE

. 1. OMBUI):MAN\\ : S
g *\ .

. — 1 M)MININTRATIOI\ OF PUP&:.'DATA bLRVI(‘h

- {. 13 INDIVIDUALCOUNSELLING - CAREER- . -
. EDUCATIONAL s .

14 N SERVICE FDUCAT[ON . . A
15 ‘CRISIS NTE.RVBNT]ON

<16, INDIVIDUAL (.‘OUNbl'.Ll.lNG
PI-.RSOI\AL-SOL'IAL

\ ' 17 ORII"NTATIUN

(I8 INTERPRETING GUIDANCE. PROGRAM 'ro
A © THEPUBLIC '

.
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e & PARTC: RO_LE DETERMINING INFLUENCE - ’ . ' s | aRd
. DIRECTIONS: ‘ 214 - ",
The following stitements are an uttempt to churacterize the way which viu, s counscllor, might deseribe your _ ’
o - degreenfinfluenden defmmu,ynur professional guidiince role Select (O.NE stutement which best reprenenta your s
: A judgement of how influential you've been in determining your current mle n your pmwnl work setting. (! huh ’ T
t ) the .|ppruprmu.~ hlock to the nght of the wluted uluwm»m . . :
1. My endeavnuru W prumote my roledefinitivn huve enabled me !ocarry outabuut halfof the func- i ',',
s : tions which | deem neceuury t . ' 0 . :
) . 2. Ifeel that my nttempts 1o define my rolé have not been succesaful. Cunsequently. my profession-
al responsibilities are’determined primarily by others. - 0O -
4. Nomatter what efforts 1 bring to bear, 1 um generally at odds with schou! dmmt personnel to o ¥
-r the extent that | can unly implement less that half of the prufessivnal ruponnlbllmu whlch |
prefer. g} ., .
4. 1am verysatisfied thatmy eﬂuru in promuting my role and l’uncuon in the schuol/district have f } T
achieved consensus wuh my colleagues. O =
5. With the people I work wuh I have been successful in bnmnng about vome reasunable under 4
. standing and agreement on'my role. However, there are still some areas of disagreementonmy :
role and about how 1 should spend my time. (W]

’ , I & . . . e

PART D: COMPETENCY bTATEMENTS L _om a -

« DIRECTIONS: - . -
The following items ure de-wnptmm of cumpol('nuea dﬂ'mrd to be neresxar\ in uurrunu out trudntumul uml
" comtempuorary counsellor functions. Please respond to each competency statement regardless of whether yau are
currently carrying vut these function related cumpetencies. Indicate your judp.cmrn( of your levdd u]pm/u wney .-
fur the (umpvte?uv demnhbd in each statement, as follovm N

' % .
. V. T

Ly e " POUR.- w\m.:, ouon. vrm GOODA oK. l-\LHll'N’I' Loy, L Tt
= P .

~ . '-‘ o & x - . 5 R
: : ; PR .

COMPETENCIES

I. Knuwledge of theuries of cnreerdevelupmem particularly asthey relate to schoul P
. age individuals (e.. Super, Roe, Ginzberg, Hollund; etc.). . .D DO 00O

2., Utilize information dissemination procedures to effectively cummumc.ue career
reluted mawnul and data to students (eg. munoumphul c.C.h. 0 penoduals.

a
0
O
O
O

.-

~ ' 0 Cholces eu'd :
' 4. Uue print and audic-visual medla to prepare fur nr\d dls!nhuw m the scl‘uml fuc: ¢
ulty, information on normal and d;w?]meléehuvwr putu.-n'u:i th; use uf pupl duta, ¢ '
the mterprewuon and use of standardized test results, and other matters of pro: .
fessional interest, ¥ 0O00.00
A 4 Undeulund the frame of re('erence of prufeuwnutu frum other dlsclphneu O'ag ,D 00 '
’ . " 5. Teach career reluted decision muking skills in a goup format. O00D00
' * 6. Understand the human developmental process, including a kmmledue of per T 2
B v “sunality theory, developmental stages of youth, snd the adjustment process. *~ 3 0 0O 0O O
€ ,. . 7. Negotiate with peuple und authonties in an advoc uu role on behalf of & chent. oo ‘D Q /
' . Ausist parenu in underatandmk thetrchtldrcn $ beha\ ior nnd the culture 6f their ; _ %
( " peer group: : 0O 00.00
" . .o
. Y. Knowledge of the factor; mvuhedm bnnmnu about envirunmental and attituds- " L )
. nal chungein the uchoua ‘ . h ! a D D L C] \ ’ N
. \ . © 10, Kyowledge of contemporary issues and practices relevant to, the development - :
£ . ° and education of exceptional children. oo0oo0o0o *
11, Teach interpersonal and coping skills to a clu-nt ¢ ¥ O D 0O 0.0
12, Use rh-nr. concise und nlralghtfom ard lungunue appmpnnu w lhe chcnt ¥ uue S ' .
. and rduumunnl level. O 00Q0aQ ) s
N . o 18.° lnletpre( a uludem auuumenl lo u uacher and’ ducuu ncummendunom nnd ) s, ' N
B o - . approptiate interventions: . ; O000A0 QA ; "
. 2 14, Recognize thnt rxlraurdmnry measures muy beneededtuuclon behalf of an un- ' ; % : 5
- . fuirly tnated chent, | ve ¥ D 0.0 . 0O
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) . MPETENCIES = M //

!
15, Structure c«mnnelh(}muﬁ esta bhish group goal(s), esulbllnh apprupnate lim-

e SR its, lermmWnu | O Qa ) o0 D
’ /Tﬁ Curefully give udvue when upprupriate in mdmduul cuunulhng ) 0.00 0 Q0
3 py 17. Possess a thorough knowledge of various counselling theories ﬂ e. Freudian, = &
Rational-emotive, Client- (‘enlered Be)}gvmral Trant-Factor. l- )hs(enual Ges-
_ p talt). 1 O000a0
[ - Ia  U'nderstand the school or educallunul institution, pamcularly;as related to the .
bureaucracy and puwer structures. |- 0O0D0aga0o
19. -Extimate a new client's expected prdgreu durifig individ_uul f:ounselling ses- ' *
) sIuns. " ' OO0 000
20.  Idenufy, clarify, Iab:l and reflect feelings within a éounselling group. m g a 0O
21, Knowledye ofur p career exploration activitiey (e.g. interview skills, life inven- .
' : tory u»chmques seurch techniques, occupations study, lucating occupational %
- information) whj*h facilngutu career planning und decision/making. O00aga
€2. Identify, clarify, label and reflect on behavior within a counselling group... O Q O 0o O
* 23, Utilize appropriate fucihities, design dwplu) s, and use multi-media resvurces for -
pruvmnn of readafy accessible infurmation on student concerns undinerests. ) O O O O
e ) z4 Use n range of group counselling’ lechmques teg. exercnsra mudelllnu home- . i
5 ~ T work, contracting, etc.). ’ : G\ 3 .0 D’ Ooao-
;»' i - 25, Use pnuhneducmmnul and mreer_'nslsessmem records t acilltulecureef-educw i a. ‘
é tional plunmnu and pluu-ment D O a0
o , 2% Help lht inditidual client make - reahsm selfasseuamenl und understand the - ' . ' ’ 1
! impheations of his her chaee lur future gyals. . N, 0O00aoo -
27. Conduct ungoing und outcome e\uluuu«m of (.ht'nt pro ress. 0 0 D 0 O
3 .8 3
: 24 Summanze und reveiw |mpurwm aspecw of prucesy—and cuntent for a given i
Luunu-lllnu KToup. i 2 - O000aQg
2, Use behavioral umlrm ting with a chent-us s ln-hunur ;hum.c strategy .0:'0.0 0 D
A Work umpc-rullvn-lv w nhh‘ﬁ'rml and liaison cuntacts in culluhnrullu isaess- '
. ment, treatment, and follow. up of clwnls -0 0 D‘ O 0
) #1. Assist a client to emationally ve.p(md to a cnisis, f O0000aog
: ' 42 Understund n(udt nts with Spegia{l needs. O00aQ0 8]
, 13. Helpa Llll'nl exprean. or reveal feelings, thoughts, and behanura which may be ' ] - -
‘ only p.mmllylexpressed or hmled at. ¥ ‘, 0000 O
A J4. Knowledge of post- necondar) mnmuuuns pruxtams. training opportunitivs and ; ’
o0 o their related academic requirements. . C0O00aao
3. Use vanous stress reducing procedures, (e.g. dese smzulml relaxution 2 )
upprumheu.,bwfeedbnck etc.) with a client. g -0 D 0O a
] 36. Estimute the client’s general coping resources infa crisis. ; =00 0 O O .
4% leta client know, ivva strumhlfurward but semnuve munner, the impact of his. . ; .
& her behavior on you. , O0ogaoao.
K3 Knuwlednushmmme acudemic 'tra:mnu req lremenu\(ur n-schoo! and out- v
' of-school placement to best meet client needs und potential for growth. D' 0O00ag
39, Selectively well dllclu-e to the client o as to aid in his: her expluralwn and - F Y
. xrowth 0O 000 D
40. llelp members ina counsellmg gmup see rela nunuhlps betwren what tlw) frel : ' .
., | - ok, und o, / ooooa :
Wt o 41. Déal with the client's dxrecuon of feelings at 7huounuellur which he had.ongin- : .
'y : ally for another person or ubject. .- : . I [ O O O I
< o . . Promote-student iwareness of careers as part of a eveluppental process.
! oalp ident r [ ofad ppnﬂ';/ ooooan
‘o g 43. Identify, clarify, label and reflect on cogm ive duw (e. u pvrcepuons. assump- ' '
) = ' tions, exp«:lauum etc.) within a group. D D D D . D ;
44. Adapt accepted behavior change strategies for appropriate use wnh young chil- o . b . .
. ' ren. i O-0 00
_45. Can draw upon appropgiate cuumellmu theories and methuds to opumue per- « R . 7
L sonal nyle and el’fecuveneu in the mu(ut of the client. O.0000..
" 48, - Use the principles of behavior-modificutfon in developmu behavwrchanaemnt- e . - -
; Olicl for lhe client. - -0 0:¢ [ m] \D a o N
N "
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47

49,

50

b2,

6.3

64.

N . 66

67
b

78.

o

48,
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i

(.ommutlucaue respect and concern for the client's feelings. experiences, and i
potentia

Knouwledye of empluyrnent cundmom and trends, and related noclo«onom:c fac-
tors on a local and national level.

Teach a curriculum based career course..

Promotion of counsellordeacher collaboration in planning and implementing
curnculum-based delivery of a develupmental gunduncc program (1.e. affective
education, psychological education, etc.).

Provide the client with a possible explanation for relationships between certain
behaviors, cognitions andor feelings. ‘

Use role playing as a counselling strategy.

Kn‘uwleng’éoumelling approaches for young children (i.e. play therapy)
ldenuf) p plwung events of a chem 's crisis situation.

Miscuss with a chenl the "here and now" issues in the counselling relauomh\p
Assist with an individual chmt s application procedures, documentation, letters

y

* of reference, appointments, financial aid. stholarships, and other such activities =

related to pust secondary endeavours.

Urge cajole or utherwise mutivate a chent Ko commit himlelf to take actionts) o
resalve uruhlems ur concerns.

‘Select, cnucully evaluate, and admmlum appropriate pnychoeducntmnal
ussessment instruments and procedures in individual und group settings.

Awurenw of persunal and professional limitstions in individual counuelhng

Carry out lndmdual and gruup activities with parents Lo promote parent effec-
tveness.

Use-a'far ititve wm-,and pact- nf speeth appropriate to the mdn \duul counsel: .
ling sttuation.

Provide s:mulnled and actua activities in occupammul expluration (e g work
¥ApeTIEnCY prugram, job shaduwing, etc.).”

Fncihla(e group decison-muking 1n small groups.

Cnndun programming for.exceptional children, such as, planning coardinat-
ing. uand tmplementation. .

Assist students in us'mg computer informatiun systems,

l\'m;wlédue of the une of school and public media methods for pubhicizing and ex-
plaining the guidance prugram to the public. -

Use mudelling as 8 counselling strategy.

Recognize and be able to control personul biases whlch mn) bedetnimental tuthe |
{dmduul counselling protess.

vnowledyee of social puychulumwl ecunurmc culturnl fuctors related to cureer
choices. :

Help students know themselves and thclr ubilities, interests, values, and tabe -
able to rvl.m- séll expluration to career expectations.

L iSelect from s wide runge of counselling technigues nndhehmmml strutegies up

propriate to the needs of 4 given client.

Knuwledge of ethical and confidentinl uulddlnva regarding administration,
muintenunce und use uf pupil puythm-dumtmnul dita.

. Asmign upprnpnuu counselling related humwurk to a client.

Institute effe(uu’\j\rlul procedures and maintenance of accurate and up-to-
dute pupnl records

Help thec lu-nt 1denuf) realuuc and appropnnu uhurl ul&i&n{( term behaviorul
goals. ‘

»

ey 8

. Teach specific munuuemem strategies to help ruulve a prublemm and increase

teucher effectiveness with students und parents.

Have students relate their ca feer expeculuom to lrulmnx and educuuun rtqmrr
ments.

Explain relevant aspects of human behavior to a client based on a thorouuh
knowledge of theories of personality and human developmem ti.e. Freudian,
bocul l.carmnu 'l‘heory. Sltmnemn. elc.).
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79  Assess the needs, interests, und utrenuxh.und wesknesses of students new tothe

. school environment or schuul level. Ry O0D0OAO0 D
#0. Understand the place of and recognize client defense mechunisms. 00 0a-n
: 81 Conduct tusks to familiarize new students with schoul regualtions, course offer- ¢
. .« - ings, physical plant. extra-curricilur activities, ete.(1.é printedinformation, vis: - s
stutions, cunferences, diupluyu. and sv on). .00 o0 O
82 Apuist the schuol hbtunan in the de\n-lnpmenl and maintenance of guidance -
related materialy. - OO0 000
, ¥ vande lson with feeder schouls to mammln thedevelopmental aapuuufthe . e
Y : lesrning process. OO0 D000 e
%4  Assist a teacher in undernandmg pupll behavior. O 0 OO0 g .
f%’).' ‘%uucmre individual cuumellmx set counnelling prioritica and uuals clunf\ o )
‘ chent und counsellur role expectations, set ime imits, and terminate counsel-. =
- ling relationship at an uptimal time. 00000
86. Assist the client in r:upmg ‘with u lrlull situation und bnnu ahout pcru-nul con- : .
-, tral. . ; .0 0 D\ O D
i BT Awureness of professional personnel and various cornmunity. resnurws und e .
S s agencies which canbe utilized on behalf-of one's chients, 0000
c ' s, Promote liaisun between the guidance prugram and those nf other sc hnmla post C i
- . . - .7 wecondary institutions and business, labour, and prufesmunul organizations. 00 00Qg . )
v B9, Present receptive physical and paychological presence for the chem ‘0 0.00 0
t ’ 91, Awareness of the psy cholugical und sucial aspects of sex, culturuland racialdif- - . - ¥ i
N _ferences as  they relate v, career drwlupmem and career ‘chuice. 80 0.00 0. "
) 9.’ Renssurr encourage and support gruup &mhera ina L‘uumelhng group. Oo0o0-0ao0g
2. Conduct workshop or Kroup uc (nmca with teachers buth tv mfurm und tu teach B
“* vanous skills and alrulemex i OO0 0Qgag
93. Conduct career-educntional counselling which nlluua a studentto explore a wide
R t vanety of options’and styles of hving and to help him- her clanify hfe goals. OO0 0agag
94, Uthee o wide range of duta sources in conjunction with psychoedus ational us- 5 %
. segyment instruments and’ prucedures when making recommendations on a ; ;
: . chent. ., Oagapoag
) ) 95. 'Knowledge of schuol “academic placement procedures und awareness of ther ‘
. , importance for new students. . - O0o0ooag
) 96. Discuss with individual parents: student achievement, placement, ubulmes and '
attitudes. g OO0 00 D
. 97. . lnmprel mformnlwn for ntudvnts Al O00aaQ
¢ ‘93, lnvolve parents m career education }annmg and uctnnwu O0aoag
99, "Knowledge of psychopatholocy or deviancy wenable the initiation of appropn. )
ate referral of clients. OD0DO0O0D0O
100. Knowledge of genera! classroom procedures, processes and chnractenstlc pat- i ; .
% _terns of the academic envirunient. 00O Q0aao
101. Question, draw out, and evoke material nppropnule for counselling focus In
. group counselling. - 0Oagooag-
102. Speak to andfor otherwise cummumcnle peruunull) with cummumt), and school .
o irnupl .e. PTA, Chamber of Commerce, Rec reunun Assuciatitin) on guidance . J ;
services oﬂ‘ered by the achool. ) . O 00 0d /
: /
103: Offer support and reussurances to theclient where itis appropriate and facilita- . v
" tive, doooo
£ 104. Use p.ychodrama as a counnlhng strategy. ’ O D oo
s 105. Recoznue and deal with mnslant behaviur by the client. O000DO
3 * 106. Knowledge of the various school reluted fuctors which hnvennmﬂuenceonwhnt 4 ‘ :
e . Aeachers respond to, do, and think, ° ; . Oo0cooo 5
ot I] . . .
s ' ’ 107. Conduct ‘familiarization’ sessions with school fnculty explmmng lhe purpole # "
s . . " and extent of guildance sessions.: 4 00000
108. Holp membera inacounselling groupweffecuvelyhandlemurpmonalconﬂu:t O D 00 0 “
Y109 Knowlodue of measurement theory and how to assess the technical propemuof .
. poychomelnc pmedum and instrumenta, . 2 O0000
i 2 :
- A . ‘
s 3 . g
gk, : s 3 R
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‘Teach technigues in career. e-duuununnl related decmun making

Assist a teacher in explonng and underslundlng his ' her pmfesslondl role, be-

havior, and expectations. a
Invalve faculty in determining guidance needs and prugrums.
Co-ordinate a guidahte committee in carrying out ity activities

Use clear. concise, und age appropriste communication in group counselling

. Knuwledge of the wide range of materials available to asistwith group cuunsel-

. 116,
I
LK.
19,

120,
C121.
122

124,

s 124
125

126.

123,
4 128.

129,
130,
131,
142,
133,

134.

S , BT Y
136.
. ~ 197,

o . 138.
139,

140.
141,

ling te.4. exercisen, handbuoks, published “packaged” programs).

_Understand and critically interpret am\enment repurts from other prul'euumn
“als, .

Determine when and if a chent should make the trnmnuun ‘from crisis mlerwn
tivn prucedures to regular individual u-unaeilmg :

Cummunicute on matters of concern with exceptional studems and smmﬁcnm-

nlhtr'i xuuh us parents, principals, and t ers.

Assm parents inunderstunding their parental role und help lhem evaluate the
expectationy they huve for their th1|dren

hxplam to students, parents, and teac heh the purposes and uacu of pupﬂ duta.

Recognize and respond to client attempts at counsellur manipulation 6

Work efficiently wdﬂ Others in the schoul districtin conductingevaluation pro-

cedures.

>

Involve faculty in :mpiemennm.a prugmm fur mrusmgcureereducatwn intothe
total schoul curniculum.

Provide information to meet student needs while fostering student self explora-
tiun, . -

Askopen-entded guestiuns. draw out evoke.and havethechent elaborate on mat-
eruil appropriate to the coghselling rfocus

Provide parents with infgrmation on drug education, communication skifls,
educativnal and vocational vpportunities.

Accurately resp