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~1 ABSTRACT 
-. 

The purpose of this study was~to determine the degree of 

congruence between actu'al- and preferred ·counsellfng .f.unetions 
~ ' . . . 

as.perceived by ·school couns~llors in Newfoundland and 
' 

' Lab;ado~ and·its relationship to: 
' \ 

. -counsellors' perceived 

_'role detfm1h1n~~luenc~, counse.llors • self -~s~essed ~com-. 

.. 

- petency, and .characteristics of the counsellors' work set tiAg. 
i . ' , ' ' ' 

Co'nc~rn has _be!~n . expr·essed by counsellors and educators who ·· · .... . ...... . . 
·'•111 ' . - • • ' . • • b • 

. f-~ -~ · pez::ce~v·e a ~ i~sona·?ce bet; ween "~hat cou_nse ln>_:s actua_l ~y . do 'in 

· .. '~their .. existi~~g . w~r'ic setti~gs and:, what tney would pr~fer t '6 

't'r .. ,. do. S~ml~nd~;St<!nd~ of :t~b Sit~ati~n in Newf~itdl.and.and 
· Labrador was sough~·~ through. t~~s study. t · 

data 

A quest:ionnai~e _w~s . ~~~structed. to obtain the n·e~es~ary · 

the study. In Paft\A of ~he : four .. ·par.t · que.stion~air·e· , 
, ' \ · I 

. . ~ 

dat . was sought on per~onal . ·and pJ;'ofession_al · i:nt'orm'ation and 

~wo~k setting c.hara.cteristics: Part B presented a Hst of 

/ 8 randomly ' di~tributed co~~~ellot' functions a_nd description~ 

! for each. · Then, in each o~ twe subsections (actual functions 

and· preferred functionst, counsellors were reque-sted to ·· . . ' .. 
. indfcate their choice of functions . and to rat~ the importanc·e 

; 

~f each chos~n function~ actual and preferred. Part· C 
' ' -

r~q~ested counsellors _to select one of five statements which 

~st represented . the it·· role determining. fnf luence lo .. 1:heir . . . •, - ,. , . . 

work ·settings. Finally, in Part · ~, .counsellors -were· as·ked 

. to repor~ their perceived proficiency for the competency 
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described in each of 151' competertcy.:stat~ments. Ninety...:f-our 
• counsellors 'retu:teed the 'que·s~nnaires, a 95\ +esponse rate. 

• 0 .. --~· . . . 
The key · f inding_s· are:- there are .fewer counsellors than 

rec·ommend~d by · counse~~or ·.J.'soc'iations; the- educat:ional level 
0 : 

where cou.nsellors ·work is . related to what functions coun·sel• . 
l~rs regard ~s important; there is a fairly high level o~ 

-. c·~ngruenc~ fo,.half of' t~e · function~ W:h~n counsello~s ·'~ cho·i~e 
. . . .(." . : . . - . . . 

1 

of ~ctual and (ref~rred. functions are compared, -~here peing .. . 
·. A .,.. . ~ . . .. ~· . . . : . - . . . . . . . . , . • 

varying and lower lev~ls of congruence for the remaining . . . . . ' , . 
·.~ . . . . . . . ·, 

" functions; counsellors report a high 'level· .C?f influence in .... · 
. . . • . " - . . . . . . . ~ . . 

·-· 
' . 

'I 

-" · -· 

:·. - ~· - . · def~~~n~ th7Jr .. ~o-l~s; : c~:unseil~r~ h\ve_ -~s~ss~O:··· ~~-em's~~~~-!3 .-
. . ,. ' \., '• . . . . . . . ' . ' . ( . . . . . . ' 

· __ j.~: - ~·he _ ~d-r/~· of . . ~._omp~~nc~ . }E7~_el ~- t,~e_.;e-- 1~ ··a_: com~~-ex · .. ··: . ._, . . 

inteJ;:"-relati6nshi'p be.tween counsel lox: ·compet~ncy and --the · ... . · 

func;:tio~~ey pedo~; , a. ~e:~sSooiat~O~ ex~~ts betWetV> ~ ·· 
w_trk . setting~ ~ha~acter is t~~ . ~~d cq_unse.ll.~rs . functions. . . y 

~verall·, despite some obvious dissonance,· there ·is a moderate . . . :.:: .. . . . . . ' ...... . ··. . ·. . . ~ ., 
level of congruence b'etween what,counsedlbrs a_ct_ually do •d 

what they· prefe~ to do. 
I -
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CHAPTER I .. 
INTRODUCTION 

Statement of Purpose , 

·~ 

... 
The .purpose · of this study was to determine the degree 

of congruence between actGal and preferred counselling · 

-
> . 

.\ · 
I • . . . . I 

functions ~s ·perc~iv~d by " sc~dol counsellors tn Newfoundla~d · :

1 

. 

. and Labrador anq its ~.a tion~hip t~ · .• t~e fo !lowing i ·ndependen t . · 

variables: . ~ ll.:J ( .} 

' ~ ' ' . ' '' ., ' '. f. .,· 

.· 

, • 

... ·: 1..) The· couns~liorsi perceived'rol·e dete:rmining "). . ·· .: 

J . ' 
. . .. ' 

.. · ·. •, 

' ' . 

· ' 

'.' 

I !;• I ' " ' 
. . 

• - 14 ,, . 
. ' 

influence. 
! . •, 

• · . . 
2. The counsellors·• ·rating of ·the~r perceived_ . . 

' ' ·' . 
I 

fl. t • " .. .,· "} 
· cou~sellin~ competencies.- .• ... 

3. 
.. 

Selected ind,ices of the bounsellors • ·wo;k · ~etting ;· · . 

. "/ 
. ·.' 

'-__,.-:--· ' ...• I :r .. 

Rationale and Significance 

, . ~-~ 
I 

-- ! 

conc.ern. for demonstrating and . improvi~ng ·the ·effect.ive-
4 · .. . • 

ness of sc~o~l . · co~~sellor~ · hai ap~J~~~~~~~ ~n: the last · te~ ~ · . . i 
. ' - ) 

yea~s . .(sll~i~ze·r & · stone, · 198.1); ~nd ·accountability· and 

•. evalu~tion h~ve b~c.o~e ·~q~ie~E?i~;l;.·.P·~om~·Jnt .. _j.s~~es. ·.· .·~· · 
. . ,'\ 

Concerns have been expres~~d:as weli_ · ~bou~· arprop·riate 
.. • • • a 

counsello~ function's, . role' definition, cornp'etency, .and 
: •\\ . . ;' . . ' ... ' . 

' ' . ,· ' . . 
related ~chool ·factor~. (Beda.l, 197"9; Brow.n, .198.Q, Eb.er1e.~n, 

f ' ' .'• • ' • ' ' ' ' ' I , . '.,A • \, ' .. 

19.81; Furlo~g~ Atk~nson & Jandff~ . 1-9-19; Jevne,. l981J W~l.sh, 
' ' ' 

' I 
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197~). Current~ebate has focus.~d on how be\ to dete~ine 

the effectiVeness Of SChOOl counsellors 1 the appropriate 
- ~ r 

model for training new counsellors, and the provision of 

up9rading sc~ategies for established personnel. Basic to 

_pursiJ..ing t~ese couJ\P.elling concerris is the. need lor a 
__ )-

ciearer und~rstanding of the. functions prese-ntly being 

implemented by .school counsellors. 

I I 

-------

' ' 

-.. 

Among tho~e who.Aave. addressed school counse l ling 
·.' 

' . I . 
. ~-· ---' ----- --~. - . - . I 

_ .. .. ~- issues, Perry ( 1977'), detected concerns about the vari~tio:ns . . 

- ' ~n ~o~~~e ·l~:f:n~ ·:~u~ctt'on~ · and .~~uns.~il~r wor~~o,ads bet~een: . . 
. . ". . . : .. . -. ·. .,· . . . . .. . ' ' . . ' 

·.·~ch~~ls • . ' !\:5~; , he .·noted *the' lack of. tim~ avai.~~b~e for . one-

to-one counselling, deficiency in -programs, ·and .the absence 

. .of· c~mprehensive · arid ~e~u\~ngful j~b ·d~~~ription~; I Th~ .·. 
,__...-, ~ •• • • t I 

. 8q~ounta\'ili.ty trpnd· .was a conc.er~ fbr BUckri~r (l r. ~S~; ··in .· 

· .th~ context. ot,... carrying out counsellor, act,i.vi ti,es • .. :, Dis so-
• • • • I • . . . . . . . 

nance about the role and f~.Inction Of. C~UnsellOX'S rs pe~r---

ceived ·by .c.ounse.llors ·themselves, and by teachers,, parents, :......_ .. 

'', 

.s .. tuderi ts, administrators, and. counse !lor· educators 
' I • ' • \ • • ' 

has pre- . 
- . . . • • .. . A. 

cipitated ·calls . for re.form ' in counselling progra . ~ . . . 

TM.s incompatibility ·of function and ·a·ssign 
.suggests that ·a reevaluation and reali9'nmen 
·objectives ·and functions .· should· be made .so 
the ·goals of counsellin·g and .the . exp'ectatio 
·those served \can be· more· compatible .• . ·. Acc·om lishing. . 
~hi~ should permit counsel~rs to ·perform. th~ir roles 
more· effec.ttvely_ .and to help others t O.bett r .under~ 
stand and use their skills · (Buckner, 197'5, ~ 187) ·• 

. . . . . , . . . , . . . ·I . . . . 

euCkrier further suggeste\i . th;tt ·· co~ns~uo'rl. . B.nd iltin.~strat()rs 
partioipate · in ' a more precise delineatio·n of counse.iior ·role " . . I • . I ,' . \ 
. .,. . 

' .. ·: ... 

' . 
· .· ., 

' ••', .. , o : o o I 

' ... ' 

· .. . · 
' · 

. - ' 

, I • 

/ .. 
'. I 

. I 

I . , 
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3. 

and function ... 
I 

Although John Allan ( 1976) has found substantial ag.ree-

m~nt OI) various aspects of rol~ . and function among educa-. 

·tional personnel; there has been evident d.isagreeme~t on 

these-. to 'a very great exten·t. With new functions arising. 

to meet ·changin·g n~eds, .more disagreement can be anticipated. - . 

Hc;>w .. sho~i~_. the . ~~nse~l-or .alloca~e time, r~~ .s-bjrc.es ;_ ·an~ . : . •. 

_skills? 'C~unsello~ ori~n.ta~~on . i~ 'slow~y changing from. one-.. \ . 
I ' "'' ' 

.' t:o ... on·e_·.··rernediC\1 ~o.un~selling · to d .evelo.pmenj:.al . guidarrce and . 

. '~n•e!,~tn\J, ~h:a,ng~ agentry, a~d cpnsultatlo.i.{B:dal; ·1'~79.1 .· . . r 

·· _· : F~~~ ·' AtkinS.:~~; . & ~a.noff, . . ~~:9; .~erc~~n7· ·· ~·:Jin .. ~.~~. ' · 1977·) ·.~ . 
· · Advocai:es o.f develop~ental cquiu~elling models. ·pl~ce thei.t; : _· 

' .. 

• • • I I • • .. • • ... I . ·. \ . 
·emphases on the ·pro'7lctive-preven'tative aspects of 9~,idance . 

~ . 
a·nd counselii:ng (Gadsby, 1980; Ga-zda, 1978 ·:. Mosher & ,. 
sprintail, 1970). 
' ' . . 

Gadsby's (1980) devel.epmehtal model.exemplif:i~s the . ~ 

d;i:,fficu lties involv~d .' wh~n counsellors are faced with 

dec.iding on implementationpf trad~ tional and ·~~n temporary 
- . / . . .. 

· . . 
~ 

I , 

. \ 
I . 

l~ . . 

.J 

·coonse llor functions. · Consistent with his ~advocacy of a . . . . ' . ; 

·.· developmental approach he r~ised the follOW~rig serieS· Of 
.i.) : . ... 

. . . 

:.· 

... . . 
. • I 

~ I • . . . . I . . I . 

_que~t:ions ~n 'referrt'ng· to .a: · "hid~en ·curriculum~" defined · as 
I • 

. ' "ed~da·ting studeptS' atti tu<i;;:,, sOlf~p~ncepts a;\d-va~ 
(p. 2'4) : . . . . . 

., . 

, . ~ 

. ~· 

.: _ - .. 
. . ··. \ . . . .. . ' . 

What role . do·. counsel'lors play in the · pidderi .curri~lU!l' · 
arid how 'do they inf 1 uence :the · e due a t~on ·of students ~n 
·thesa areas? ·. How .can·:counsellors educate ·students · in 
the are·as ·of·. critj:ca·l·thinking, inquiry skills and ·aei£- · 
development within the ·present ·boundarJ;eQ of their 
servi'ces?· (p. 24) ' . .• · . . '* . 

I f . \ 

"'- · I • 

;:. 

·' 

' . . ·. 

. . . 

. ... ... 
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l, - . 

It is still unclear as to how th'e · more traditional guidance 
• 

ori'entation will be integrated or changed to accommodate · a · 
' '.9-\ . .. • • 

deve.lop· mental serVice mode la. or what 1 ts impact will be on • . ~ t I ··r- • 
the professional activities o'f school counsellors. 

\ . . . . ' . . 
Various stud~es on actual and . preferred counselling 

· functions of school counsellors have dem9nstrated varying ,. , 
degrees of congruence, depending on the type and extent of 

' ' . ' ,/ . . . 

4 

_functions under study (Brown, 1974; Furlong, Atkinson & . .. . ., .. . " .. -·-

.ran9ff, . ~ 979 ~ Walsh, 1978 )· . Gen~-r~~y ·, · they . have _ i·n~ica ~ed·. ·. 
' . ' 

.significant. congruence ·.on indi:vi.dual' counselli_ng· but incon- . 

.. 
: .. 

'· 

.. . .. 

' 

,· .· 
. gru~_nce· .. o~ .s~~h .fu~ctio~s ::Jup~ 1 appr~isal ~ _re~e:r~al '. and~~: . :

1 

• : · . 

change agent~y. Among 'the .many variables · that influence ' the . .. .. 
I • ' I ' ' t I • • ' 

r . . . 

counsellors' ~hoi~e of :functions there se~rn - to be 0at·· 1east' ··, 
9 . " . : • • • • • 

three basic· on~~: how ·counsellors .. ·perceive :their. ~qle 

· dete~ining , Influence . a'ppea~s . to ~e i~portant · _(Shertzer :& 

Stone, 1980, 1981) ~ second, .counsellors' own perceived 
~; 

competence .may sugge.st . a ·Certain. ord~'ri.nq .of functions. 
- . ~ , I ) \ 

In .this re'gar<:I, Jevne· ,( 1.981) .has Sl;l,9iJested a link petween 

c~mp.etericy ·~cquis .i ti'on and choi6e..., o; . functio~. C.Third, t~~ 
'exigencies of ··th~ work s~_tting (;i.e. couns.el. l~r-ciient: ra t:lo; ·. 

y · . 

·ease .of access Qf r~·fer.ral sources a9d o~hers) . may be :: det7 r- . 

m,inants .of ~unction ~~rio~·.i ty .. ·. A c6mpr~hensive examinat.i6~ 
of the relationship ·of ·th~se .

1 

var_iables to t~e. ~ongruence or ··, 

-~i~r.genc~ 'between' ac~~al_ ~~~ .prefered func.~~ons . of sqho~l- · ·. 
couns·ellors may provide new ·and valuable insight into some 

- . . '\ . . . . . ' 

.specif~c f~c~c;rs ·which 'are inf.~uertt~~l ·in .this. ·long2'standi~~· · 

difference between wha·t · counsello·rs actually do' and what . . '-' ' 

,· ·. " 

41 • • 

.. · . 

' ' . 

' . 
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they prefer to do. 

How cpunsellqrs define t~eir role ~s, we·l._~ as their 
\, I • , • ' -

'ability .to influence the role percep~ion of · signific~nt 
. ,/ --c:..-·-

.5 . 

. . . ~ ·. . ·. "' tl' . ' • 
•, I ' ~ 

r 

. -.. 

---~ 
• . ' b --..... 

othets . i .n the, work s~tting f is an important issue, since 

there- can be a substantiai relationship of role · de'finition 

.. 
•• "- -l 

' 

# · ( · , 

:' 

to choice~ of counsellor function. F9r: ·exarnple,eown (1980) 

indi.ated · signifiea_~t dis~_gr~e;ltent between c'!-ients ·and 
. \ • ' . , • ' I ' . ' ' ' '• ' • ' . . 

. .- counsellors, - and batween a·dministrators and ·counsellors: 6n 

._·. coun~el.'l~r - :·roi~- ~ : _·. ·Has.~ard ·.an~_ ·_.~sta·;· _( 1_97 ·~l) . 'fo~~d-: a · .sigri~f-i~ · ·. . . 
• • ' • ' ' ,' , I ' ' : . : ' " • : • ' • • . . • . ' • • • • ' . • • ' ~ 

cant . difference betw~e11 "'th~ perceptio~s . of ·· ideal cou.nsel ior · . . .·. · 

'role . ~e-ld by · p:~inc~p~ls __ .and :: ~o~'ns~l~-or_s•~ : (p. ' i~9): .. . In. ·d-~te~-· · .. ' 

. •· · · .·· mini_~g zind n;}tiat.hg couns.~ ,:ol~, th~_se_, autho~s _repo;t ' .. • .·. · · · 

'that _. ;'prindipal~ h~~d - _great'er sanct'ion~ and th~s· tended to . . · 

· eiert .. gr~?-~er<in~~~e~·ce -· th~n ~~~sello~s ·in the po\tfer · · 

structu~e" ·(p :. 199). • . \ · :( .... 

· A ·key q~estion· aris~·s· ._ . To · ~h-at - e~tent. do ·.counsellors 

have' th~ capacit~ · a~d toe. necessarY. 'competency _·to · influence 
. . .. ' . . . . . · . • ' ' '. . . C) 

their ro .ie. def'inition? ·_ subject-- tc.:; the expectations~ ··. -·-' . . 

,~- .. 

. . 
. teachers·, administrators, . students and ··parents, . coun ellor-s 

---· poss~~~ their ~wn ro·l~ .~~nc~~t~oh> ··:e-~tfect~~io~s ·, pe.r ona_ ~:l ~y . 
' tr~its' aod experien.ti.al· ··b~ckground. All of : these ·f ctors~ .. · · . · 

0 • . • • • . • .. •. · • . ' • • • • .· 

. combin~d .with ." competency .l~'vel 'and .. work . s'~tting·.· (je'm l)ds·, . . · . . ·· .. : .. 
: . . . . . . . . . \ . . . . ' ~ . . . . . : . . . . ' . . . ' . . ' . . . . . . . ' ~ . 

. ' . ' i . . . - . . . . · ... • : . 
- producE!_ . specific . ro.le e,xpect~ti-ons and J;Ole. behav:i rs • 

. . Not ·on.ly.· m~st counseilors ·aeal .. With conflict ove.r rOle ' - ·-----
•• • 0 ' • • • • • . , . 

definition, . but they· must ·co-ex'ist wi.th . colle ague and 
' . . ' . 

put -: others· ·in the s choo 1 • s soc ia 1 s ys tern.- · Rehas . : :' . . . . ' 

c~unsellor·. -' rol~ : i ;nto perspective=· . ' ., 

\_ ' . . , . 
.. 

'. 

: . 
. . .. 7 .. '.1 ' . 

' · I , . : ' , . , . 

.. ·.· . .. . i 
. .' .· . ,: 
I ' . . . w·,. I •. . ' 

.. 
' 

. . ' ' . ,._ ... 
'. 

' .... . 
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~o . role in any institution stands alone. Every role 
is_\.part of a · network of inte?rd~pendent, interlocking_, 

. .in~errelated, and mp.tually-defining ~oles. Th~re is, 
_in \effect, a system of roles within each institution • . 

. The role of the counselor . is not immune ~o that · · 
theore_tical ·formulation. Simply said, · ~ school 

·couhselor works in isolation. Yet this eed not be · 
said to any- practi.cing .counselor if he but reflects 
a moment on the many diverse -and ·often conflicting 
expectations which various publics have of him. 
~ - . . (p. 47) 

I 

Counsellors who perceive themselves as having little power . 

or .p.ap~city~~.,influence :·what. they do may no~ be ·able." to 

car.ry· out £unctions they prefe·r~· · In other words, t·h~ degree . ' ' . 
' . . .• .. . . . ' 

. . ~f co.ngrJ~nce· between ··what c.ourise llors·. do an~ what' they . 
. . . . . . . ~ 

·pp~fer to do may be r~ lat~d to their 1 'pe~ceived influenc'e ·in 

' . 
•· . . : 

role de.fini tiQn. · 
I 

. \ 

· ~ Another · vaiia~·ie which . c~n irif.luence choice of.. 

counsel.lor. functions. is qou~·s~ llors' ·mastery. of competencies· 

to enable delivery of cscuch ·services. To me.et\.ttre- .needs of . 

clients in the, school's soci~l ·system, F.itzsimmons· and 
. . . . " ... .. . . . 

. Bayers (19~77) ·concluded that -c9unse11or ·trainees must · be 

taught a ,d .iversity of_ competencies • . ·A~ditlonally, 'these 
• 0 

authors have lndic~ted that; 
. . ;,_ 

. . 
••• p;ract!tioners ·in the field must ~orne to· expe~t a 

·certain d.i;ssonance . in the views held 'by those· they . 
meet in their day.;...to-day work.. The counsellors I base 
of skills must be ' ·broad · e _nough 

0 

to . encomp'as s all of· 
these varyi.ng expect.ations. (p. · 1~) ·. . · 

o ' • 

" . 
. counsellors must be seen by colleagues··and clients as 

II . jvi.ng .the rei;ui.red pomi>etenci.es to. carry out t .heir . roies. . 

. . Add:J. t.ionally, ·counsellors should be· able to recognize thei:t::" · .·· 
. . . . ' ' ' . . . ~ \ . ; ' 

; . . str~ths a~d weakne'sses. accur~te ly, . Ho:w t ·hey perceive 

f .-

·r. •. ' . , .· • '1. ~ ' • 

' 0 

.. 
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their competence to perform both traditional and contemporary 

functions may, ip large .measure, inf 1 uence ·the functions 
• >J! 

implement~d and t·he priority assigned the~. 

A variety of initia~ives has been underway during . the 
·. . "-

l.ast decade to implement competency-based training· programs 
/ ' 

') . . 
(Fi~zsimmons & Bayers, 19.77; Jevne, 1981~ Shertzer & Stone, 

w . 

1980) • The concept of · counsellor competencies .has · be~n .dis-

cussed 'in the . context of accountability, evaluation and cer-. . . . 

. ·tification. A~ :well, 'a variety of. ~oupselior edu~ation 
0 0 0 - P , - --- ' - 0 , ' ' o ' o o 0 

models have bee·n proposed to ach.i'eve g~eate_r pre-cision in 
, . . . . "'~ ... . 

. ·cou,nse ~l.o_r \trainin~ _p~_og_ram.s..J~Bernste_in " . ~e~omte,~ 1~.,?~ -~ _.. 

· Shc>ernakei' & . Spli,tter', _l976; sunbury &·:cochran, 1980) .• -·The . ,' ' . . . . ·. . . . : . . . . . : 

.. 

. ·-~- .• . . . . . . 
St~nford University .tra-ining .mpdel is: o'ne of t_he · pioneer cpm- .. _ 

. . ' ·· . . . .. '. ' . . . . . . . , . 

petency~based models. 
, .. 

J:-t · asserts."th-at· ef~ec.tive counselling · . . . . . 
~ • • 0 4 ' o ' • ' ' I ' ' ~ • ' , 

. ·is dependent up·on the · acquisition of spec.ifi~ . knowl~dge, 
---"-~---- - --:--. '" '-- - ---- · .-- - --.-- - ·-- - - --------;-------.-- - --- - -- ---- -- '<;-' -. - - - . - · 

.. 
' • • f 

• 

. . . 

~-- . 

.. 
· . .. 

skills and ' behaviors (Hendricks,· Ferguson & Tlloresen,- . 1973), • 

. There is _ a recognition that -in order for counse-l•lors to 
.. 0 

~uccessfull:y. implement the· inqreasing variety o~ · func;:'t: ~_9ns 

being a~signed to their guidan·ce, 'a'nd ~ounsE!lllng. roles·, it 
. ' I'• 

.• } . . . 
is · essential 'that· they· acquire -the r.ele~ant co_mpe~encies · • 

. The ·proliferat.-i6n of co~petency·-based counsellor · education . . . . . ; 

progl;cUnS - (0~ · ~~ l.east competeru;:y _(:Om~onents) r ·as _- W.ell · a~ ·. 

\ . recent ~tUdi.es desi9-ne·d to ·more precise'ly identi.fy a profile 

. . :· of relevant oounsellor . competencies, . reflects this awarenes~. 

' .... 

' , . I ' ' ' . , 

• • ' j 

•' .·. . . . 

- .. _·. · .. c~mpilat;iqns ~f competencies. _seen as r~quired by coun.:.. · , . . • . ' 

sellors have· been carried' ·ou~ J:"ecent],y (~egan & Noble, -1979; 
. . ' . -- ~ . 

,, 

Fitz_s immons & Bayers, 197,7' Jevr_1e, 198'1J . Menne, 1975) • • . 
; : • .J 

I ~ .. .. .. ' 
.. .. ·( .. .. 

... '··· . . . . 
' .) ·. . .. . , /~. . . 

·. ·~ ·. ·- -~ 

.· .. 

. . 
. . 

.· ·., 
. . ~ ... 
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Nevertheless, Cogan aijd Noble (1979} have indicated the need 
. --::-~ 

for further research on competencies. "We · need to examine 

the rela~ionship .between the theory of human behavior and 
' . 

counsellor competencies'~ (Cogan & Noble, p. 1-25). It may 

be that ~e d·issonance between what counseliors do and what· 

they ~nd· others P.refer they· do, may_, in some measure, be a 

consequence of a lack of aequired skills. and kno~ledge to · 
/ 

e.ffectively perform. counselling functions. In referring to 
' -... : ; .. 

--:. ···one of these .functions, . consul.ta tion,. •Carr ( 1981) has pro..:· . 

I.. ' 

, • I " • ' 
• ' I ' ' • • \ 

v:ided one possible answer why counsellors may not. implement . 
• ' 4 • • • \ • : • ~ • • • • 

s.uch . a" function:- _..:_ - ; . . 

· c.ounsellors~ then, dE!'sirous -of ··learning scho.ol ~:;;} 
. sultat~~n skills must!re~ain.perplexed~ as'to how _to 
. irnpl~ment a role for which they have ~ r~ceived ~o · . 

--:------,-----· ._· :. t_ra~inin~ • . • (p •·. 84 >. ~ _ · L .,.. 

~· 

e lo 

.... ~ ... 

Few counsellpr· education programs -in Canada . prov~d,~ch. 

training. 

In a recent· study, a relationship has been drawn 
• 

between 
~ 

(Jevne·, 
T 

• .. . . ~ \ 

compet,ence ~~~ counsellors' choice of functions 

i981) • . 

Competency--ba~ed progr~ms. specify the bas.ic role 
functions of ~he coungellor and .the · competenci~s

. ific knowledge .. ·and skill) requiJ:"ed ·.for_ th~~e 
, r functio~s • .. (p. 58) . . · i . 

. ' ' . 
. ' 

·The inference is that some functions may have a lo~ priority, 
• . . ·. . . I . 

some ~may be . ine~fectual ·and others ' may no.t be imptemente~ .i'at 

, , 
j 

'all when competence·· is li:mited •. . ' .~·-- .. · '· 
. . . r:·· ,, .· 

. . . ;. 
' ' . ' . .' ' .. ~ : 

In. recent competency studies _there · has been a iack · of 
' . ... . .___. 

; . .· _.:-"\. · , . ' . . 
• . 1 

. .. ··. ·, ' i . . . ,. 

. ~ . 
' · . . ... 

... .. . · ,' . 
:.t ' ' I • . .. 
''.: . -.· .. \ . 

0 , • • 

.. 
\ , . .. ·. .J .. : '· .: : 

. .. 

. ~ . 

'. ... ~ 

.. 

f\ • • . 

( 

I : 

.· 

\ . . . 

• ' .' 
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.~ agreement a d consistency "as ·to how competenc}""s_tatemen~~ 

-· 

. . . 
should be c tegorized" .(~?,Lr,ks, Kahn, & Tolsma, 1981, p. 80). 

Th;y :ave bern-group#~ catego~ies such as various 

functions, se If-awareness and "ethical conduct. When 
. \ ·-- - ''? 

researching ~unctions of counsellors in the field, it may 
• I 

I. I ~ 

be rna~ useful to relate competency statements to _funct;i.ons. 

I -
the degr;e of\ congruence }?etween what uhs~_llors do and· 

pre£-e~ ·-to do· kela.ted · to th~i~ percept-i n of ·their co_ mpetenc~ 
!J .. . I· -

·.tti pe¥form-th~ rang~ of ~uidance. and :co.imseliing . sex::~ ices? ~ ~'-. I . . . . . . .. . 
• • • ....,._ • • & ---

Choice _.-o~ co~nsellor. f~nctio.n; .. ~n _addi~ion __ to .~aving a 

po~sible relationship with competenc'Y, level, _ _'may·also be . 

• influenc~d b~jvar~ou~ work s~ttin9' d~ffiands an~ ~hai:a~t~ri.sticS:\• 
Sprne characte istics of c.ounse llors' ' working environmept may · 

'. .. I 

be · real deternhners of counse ll~r functions. Jef'fares and 

J?eter~· ( 19.1'4) .hlve ~ stated: 

- · · .Although ~he counse ll9r ' s role inc lud'ftt a g.rea t numb,er 
of functions; limitations on his . time and -the. special ... 
needs of . particular schools preve·nt the counsellor from 

. / 

j 

i 

' 

, -

I 
·' . 

' ; · 

devoting an equal amount. _of time to. each function. . . . . ... 
(p. 12) . . tf' . ' . 

Furlong q980) { although r·eferring~stantia_p~ to the rural 

. setting, ha's- .iri~ucat~~ that iri~ny counsel'lor. setting, choice . 

. . . . . I , . . . . :, . : .· . . - . ·-: 
·of . f~~~s. i~ quite de~endent ·:P,n :.~n accurate -asses·sment ·. of . 
• . . . • . l • . • . . . . : 

·the school -and :locale. ·· 
. L . 

. i --Counsel1ots:., must. learn to as.ses,::; the -~ituatipn·, to 
· ad-just the'ir .expectations t<;> _the reality.,ithey see, · 

. . -and 'do : what th~'Y can to help their s.t~~~nts ytit.hin . 

• ' I 

··the contex't· that is giyen them • . Coun~lors must . . . _ . 
look : at th'e · .s:ltua~ion and then ·at ;themselves ·and sa·y; . . 
"_What can t ·.d9?11 , "Where do.I '·begi.n."? · .(P.• 4'3) . .. . 

·--
') .. ' ·. . . . . .. 

/
-

' . . . . 
. . . ' . I ·. ' 

. . 
· . . 

I : 
• l ·' 

• • • J ... ~ 
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I ·.···· 
I 

A rural environmeftt, a high counsellor-stude'nt r,P~io,•and a 
"' •. . -:'\ 

high school clientele ··forces a choice of · functions in 

recognition of 1·imitations; .opp_ortunitie s, .counsellor J lls 

and cient needs. ; Circumstances, o~ tlie other hand, , -
~ . . I 

- ~hara teristic of an urban environme~t might suggest ;a -

/· different choice of counsellor functions. I 
There are/ a considerable number o£ c~rc~msla ces_!l_r:td 

work setting demands which-may };lave a determina effect on · 

· functi~'frd:ice • . For this study, ?l llmited ·.se~ 1ction of 

such _g_ha~acteri~tics ~~5 chosen_,_ includillg c_lient· p~ulation . 

(size and grade··. leVe 1l) 1 env'ironmental faCtOrS • (eXtent Of 
. . . . . .t ' . . ; : . ~ . . . . . l . 

·territory served', . available community . services . and resources 

. . fO~a·i an~ li~i.son PU_rpOS~:S 1 n·U~ber Of :. SChO~l·S.' Serve~) 1 

':' . 
and additional ·autie's perf_ormed _by __ the counsellor (adminis~ 

tr.ative, supervisory, teaching) • 
... ' It) 

. . ' 
While the selection of work setting characteristics 

(indices) . is arbit·rary and 
4lim~tJd·, it does include ~ va-riety. 

pf factors which serve to reflect the differences in coun-, 

sellor _work settings .•. An · examina~on of the findings shou·ld 
' i 

. provide some indication of the status and scope · of guidan~e. · . . . 
· and counselling. programs. -in the province. · More than thi_s ·, .' · 

', • . '> . ~. . 

however, it was hoP,ed tn~ data _. generated would _indicate any 

demonstrable diff~rence between actual ahd ·preferred 

. func!tions:· in various work settings, Specifically, is there 
. .. . . 

any relationship between the degree of ·congru~nc::e of ·a.t:tual. 
. -~ . . . . . . ' . 

and preferred functions . and the natur·e of the counsell.or"';• . 

work ·settings? .. . ,, 

-~ , . '' · 

.... 

. .. · • • < 

.. 

~ I 

I ' 

, . ... 

. ' ·,, .: ' · 
0 • ' • 

o I .' • , : 

t . .. :<f· 
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ll 

• f\, • 
With .the increasing allocation of counselling posj,ttons 

in Newfoundland and Labrador, real and expected socio-... 
e·conomic- chang~ in the province, and the anticipat~d water-

; ... ~ ::::s:: ::::n:c::::• c::::::: ~~ :h:u:::~e::n:::~::l ::r:~· 
. £~ .. . -

,~~~choice of functions, in the ccSntext of role definition, '· 
~) ·. 

/ 

'. 

:--..,competence, and· work setting, is warranted. Accompanying) 

-t})e ~enefits .of incre~sed self-awareness of their past and 

current "'counselling pe'rforma~ce and, possibly~ motivating . - .. 
n • • 

real~gnment of individual counsellor roles, cotinsell.ors ··can \ 
., 

profit .frQm this stud_y , . for it requires self-~ssessment. As 
. . ., 

Fraser, Nutter and Steinbrecher ·(1974·) have indicated:' . . . 
. • • • • . ' ', • I 

The practitioner is one of the.best resour9es for 
guide lines necessary ~or· · s·pecific skills · ·and training. 
However, before demands can be m~de and inpJ.It offered, 
·counselors must. re-e.valua te their· own competencies.,.··. 
They.must be accountable to themselves and · their 
C?Ollea:gues ~ '. (p. 1~·4) 

Obt~ining counsellors' perceptions . on thei·r roi'e, and under
' 

standing the .factors which may contribute to the ce>ngruence 
. ,1..--.·. 

or divergence between. what counsellprs· do and what tliey · 

feel they :.ShOUld De doing 1 ·iS a . Start 'tOWard gre~~r COmprfl-
(,_ . . . 

. . " 
hensio~ of cutrerit issues by counsello~ educ~tors, other 

decision makers, cli~nts and counsello-rs thE!Il\selves. 
·, . ' . ----' 

·~ ·· · 

. In s~ary, this study ~ttempted t<:> ass.ess the potential 

influence of the three variables - role .deterrnini,P.,g influence, 
'\ 

' \ 

comp.etency ··1eve 1, and work setting in.dlces - on counsellors' 
' 

chol.ce of funct.ions. This investigation was de~igned to 

J 
I . 

•I 

' •.-
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promote a more critical evaluation of. school guidance and 

counselling programs, demonstrate the need for ~ning 
• 

12 

counsellors to acquire ·-competencies required for implementing 

various functions, provide more understanding of the impact 

of particular work setting demands, and preserit the- view and . . 
knO\'lledge of· key players in 'th~ guidance a~ counselling 

process. 

.. 

/ 
~~ 

Research Questions 
,li 

(' ~ I 
J 

.Answers to _the fol.lowin~ questions were~ought:· .. .- . 

·1. What is the de~ree· of. congruence-· betwe·en . actual 
• • • • J • 

) 

. . . . . . 
and p"referred counselling ·functions as perceived 

... - • • •J • c • . . 
. . ' , . ::.\ . . ,, 

by schoo 1 counsellors in Newfou.nd.land and Labrador? . . . . . ' . . 
. . 

2 • . · What is the' relationship . between the~gree of-
I • 

congru~nce between actual and preferred functions 

a~ pe~ceived" by cout:lsellors; and 1:-heir perceived. 
" .. . . ( . 

capacity to inf luenbe role defin.i;tion in the work 
~ ',. ' 

3. What is ·the relationship between thE! ' degree of 
.. '• 

. :··· 
. · . . , 

' congruence between actual and preferred functions: ·. 0; 

aS perceive~ by c~eliorS, .Ond :he counsellori; ,;~ . . \ ' -. :•~ . :·., 
se 1 f-assessinen t of functio_n-rel~ ted COit\petencies? 

_4 •. What is "the relationship between the degree of 
I - • I 

~ ."'( --,~ .... :...- .J- _ _ ..,.h 

.congruence between ·actual and. preferred functioi1~· ..__ 

as per9eived by counsellorEl and selected indicef:J of 

' J . ' : 

.,.,. · ~ 
' , . .. ' ' ' 

-. . • ' ~ ',' ' • I~ t ·, 

~\ -.: 
; ' 

: ' ' \ 

.· . 

- .. ... ·: . 

·, • .- · 

: . 
:.•' 
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.,..... J\ -·- • 
the co~nsellors' work setting (i.e, client population, 

\ , \, - - · , ~-
environmental factors, and. additi.onal duties)? 

_.I 

' • 
Definition of 'Terms 

:- , . 
I _. lf \ ' .. - . . \ 

For the purpose of this -st'udy, the~e terni$ will · be defined 

••• ~ 

as follows:· .,.,. •· 

Function -- - ~·n· ac~vi~Y- or se·;v-.ice, or series pf ~rv~ces , 
carriedj out by a ·cdlins~,llqr (e.g·. psycho_-~d~cati~na_l 

r . . . . . .· . -- - ---
assessment~ ·. · · - --', 

• 

.-' . 

Ac~ua:l ~un·ction · i. Those ,.;i~nct~ons · r ,epor.ted by the l'counse'llor · 
• ' • ; • . ' ·:' I } • ' ; . I ~ 

_as· ; P~-~sentiy being· perf~pned .bY him/~er •. :' ~ • 
. . . . ~ , ' ... . ' •. . . ' . . ' 

. . , . 

: . ' ' . . ' . . . . . . . . . . . . . . . \... . 

Prefe·rred. Fnn.ction"· - ···Those ·functions- whi'ch ·counsellors would · 

pie·£~~ t~ !~~=merit. <;thf~deal' ~1hoi.ca.t.,_ . .. 

. / \ . ' ' ' ~ . . . I "' - · , . ' . ~ 

Counsellor- ·An individual -engaged. in gl;lidance · and .¢ounselling, . . . . 

either full or. part t'ime, ·hired by a - ·. . .-. ' . 
identified as such by; th~" ~partment 

~cho?~-~· 
of Education·. 

I 
' This .. 

defini-tion a<J.so includes ~ educat:f.o_ilal psychologis-t .since 
• 

"' 
" 

· ' 

I 

,' 

. ...... I 

·. : 

• • 
~ .... . . 

. . . 
-- · .; ..... -
.. 
• 

• 
- " ~ 

~ "-

-
·r{/ 
,, 
'" 

~-. . · .( 

.. , 
,. · .. 

# there ·pa~ l;>e~n no c le~~ ~~li~ea±.icin of role .; in . p:act~ce l l . . . 
as . di~tinct fr.orn··.;doun~ellor.- . -~ 

. . . ' ~ ... . ' . 

·.· " 
Counsellor Role What a counselior· does . i.n : terms Of . ' . . · • " ' 1. 

. . .,. 

' .perfor·m~nc~ · and behavior i n respo~:_!!t.o his· own expec~ · 
tations: - a~d · l:hose of • ot~e-r:;, a·r,~ : -w~n tne. co~t·e~t of · •. ·: ·· 

. .' ~is pos . . . {~chool~tr= • . 
• • ·, J . ,. Ill 

Role: Determining Influe n c e '-:- ~h¢- · amo~n{ of powe'i" t~~t . a 
, ./ 

····\ .. 

' ' I o. 

·~ cou~sel~or possess.es in , d.e£in~ng what he does in h·is -~ 

. . 
. . 

.... .... 

_.; __ . ~ 

' • ' , . . ' ' . . .. ' ' 

. \ t • ~ ·. - : . -~· . . ... . 

.. .. l :· . 
~' · · 

•• 
.,' v • 

.. ' ' 

.· . --... 

.., 

. . ~ :·' 
•• · ' _ t# ' i, ' 

.. 

.· 

. · ·~ - · 
. · . ... .. 

·.·) . 
·.:!_2·-. 
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· . position .in .the school/district as perceived ·by·. him/her • 

• • . . ~ 

counselling_ Competency - ·. Knowledge or sk~ll possessed ·by a 

cou~se'llor __ which enab'ies . ht.m/iler t .o con9uct his/her 
. . ' . . 

fundti'ons al)d rea'lize desired . outcomes • . 

work setting .'I~dices . . . . 
. 

Those features which manifest or 

indic~te- char.acter.istics qf ·the work setting. 
- ~ . 

~. ·. · , o. • 
oo ',I • . .. 

., 
•. · . ' li 

. .. 
Limitations 

; . 
,. • , ~ . a' ' • ' • , , l 

Sinc.e .this ·:·study:. is based on · t~e respondents • (coun- ·_ 

~ · -· ~ .. ellors' > .--·p~x:·~·e,pti.ons. of t .heir : ~·ole· ·determining . influence, " 
" , : ' • ' •• , , • • • ;, !" • .~ . ·, •. •. : • • • ; ', • ~ •' • , ' ' 0 I . I '. , , . ! 

competencies and .actual. and ·preferred functions·, there is a · 
. ·. ·.. . . . ·... . . . . . . . . ~ . .... . ' . . . . . . . .• . . 

·reliance ·on' '.the . abili~y of the respondents to ._candidly _and 

. reliably ~~~e~·~.'·_:the~sel~~s arid . thei~. · w~~k environme~t . od .these 
. . - : . /'~~:. ':· . . ..; · ·• . ~ . . . . . . 
dirnez:tsions~.· ··Also,_ si.nce· ·both . the dependent and :i.ndependen:t· · · ·· 

' •• rt • • ' • • ~ • , . 

.. ' 

·' . •, 

• ! 
I' . . 

' ' 
· yari.ables· of this 'study were assessed by -means of··· a single . 

t • • • • .. •• • • 

qu~stionnaire th.ere is some ris~ that this might have co~- . 

z~n~~·d' tpe ~espondents '•.: · ··~apa.~i ty to ass'ess t'hes~ variabl~'s 
. . . ' • '\ ' 

!hdependently ~f· e.ach oth~.r: • .- · . . 
' . 4 

Finally, only selected roles were studied, and some · · ·,-' 

'toles may be more. thor'ougtly evaluated . than' oth~r~; and by .. 
:~ . . . tl ' . • . :-

. . ., .. . 
more l;'espondents,. since some role5- -:are not ca'rried out . by; a 'li 

' . .... . , . . . . . 
' ' I • ' 

~ounse 1 io~s to the same degree • Additionally, some roles · are ·. . . . 

more f.a.miliar to counsellors, an·d perhaps• better understood • . 
. ' . .. .. . ' . . . " . . ., ... 

Presumab~y, .. t .hese. bette~:" 1:1nder-stood roles are more likely to 

be mo're cr,.itically asserte~. 
.... 

.• 
·' 

' ,{ 

... ,. ' ..... ) ', 

. . ' ' 

' :~ .. , 

.... ._ .. 

'- · ... 

',' 

. {, 

· .. '• 

·. . ·, . 

_. ; .· 
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~ 
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· CHAPTER :J;I,.,:\ .\..... 

REVIEW O~RELATED LITERATURE "· ·. -· ~ · 
The c0ncern that school 'counsellors ~ave for th~·fbnc-

. tions · which t~e.Y feel should be imp_lemen~ed in their co\lnsel-
• 0 

lor . set~ings is a long-standing one. · In their ·review of ' the 

.. literature, stiert:zer and Stone (1980 ~ 19.81)· found· that t!.here 
. . 

was . a gre_a·t deal 6~ controvers'y ·about what . counse.llors' s'hould· . 

. ~ . I 

. .. ·- ~ .. " 

. . ·. ·, 

. . 

0 - · ~ • 0 .,. . •.· . . · : . . 

I>e· d.oirig' an?. what th~y w~r.e actually dC?i~g as . pa~·t of .. their : ~ ',·?)·:. ; . 
' • o • • 'II' • I . " ' • ' • : • - • • ~ I' ~ . •. • • , : . . , '> • ·,. • 

pr~fessi~~~l c~unsellol(. :t:o.~e _s:~ _· T_h~y: , s_ug~~·s.te_~-- t'ha~. i~· .t.~e ~· ... · · .. . _·: ;:_:_::,:<>·· ... 
1970's. cc;mrtsellors were not · tot~lly .. ,sat·iSf.ie'd with. ~heir . .' .. : , · .... -'_,'.:. _: ~ 

• - • • • • •• • ~ -~ • • ' .: • ~ • • ~. : : 0 : • ••• ..._.. • • t ::· ' • • • • ••• •• • • ; > ·~. :· :.: .. i:. ~- • ·• • . •. 
0 

0 . \ • 

roles,. being unable to· iinplenieilt -·ti}e · f~nctior:ts pref·~.r.r,:.e_d.~ . - .~.:: _· :,· . · ·· 
. . . . . . . . . - . . . . • .: . ~ . .· .... I· : · ~,:·.:·,; : . ~- .. 

Problems of ·role c.9i'lfl:ict arid . r.ecog~it'iori of ·~d.en't rie.e.ds .~ .. . ·.· . 
' ~ 0 .. . .. ... 

· .. were ·but :two. ;na-t,ters which preoccupied coul)sellors. 
• 0 

.·· . 

In the ·1980's the debate -about the role·.O'f· tne ·g·uida~ce· 
4 . . . . . 0 

· counsellor' is · no less cc:mtroversial· than·. the 7 deba:te of . the . 

i970's~ 
• \ • • • 0 ° • 0 0 • • • • 

What may make the-debate · different i~ that it is . . . . . . . . 
a • ' • 

taking .place durfng a period 'of economic di-stress·; . rap_td . 
• 0 • • ~ • • 

social and tech~olo9icai · cha:rige,_ de.clfn-in~ ~chool ~opu~ations ~ 

and. decreasi.ng e~ucationai . budgets. . Ac~oi:-Ciirig. to · Kennedy. · .' 
4 . 0 0 • 0 

0 • 

(1984) the situation .' is se-rious: '. ·.· 
• 0 • 

The~e 'times of re.s~ra~nt .and ... ~rn~netary~ ,~9n~ervatism _are 
not;. high points .for .school personneL · . .'·:·I_n terms ·of tl\ei~ 
acceptance · by · those who hold ·the purs~.~; ~.t:r,ing~ we ·could · 
say that . they (school counsellors, psy.~holoqi)ts, etc~) 

'-'lre at · a · ~ow. , .we ha_ve taken a beati.ng~. d':J:r;-ing· the_._past 
· f"lve years _in · tetrn~ of financing ·for - ~ducation •... School 

counsel'lors- see·rn .to get .hit first wheh cut-backs are 

.· ' 

cai led for •. . Iri many· parts .. 9f Canada· and ~he United · 
. States school counse".l.lo·rs are' being' dropped from the 
school staff .to be r~'p.laced by ·class!'oom people (p. 10). · . .-. . . . . . 

. --
.. . • l 
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. The foc~s of the debate is centred on the 

. effectiveness of guidance and co.unsel.ling 

· ' . ' 
•, . 

extent /o_f 

progra~s, 
I 

". 16 

' ' 
and 

pri-

marily through the function~ which are, or can be offered 

(Bedal, 1980: Brown, 1980: Jevne, 1981: Shertzer / & Stone, 
.I 

1980). ~ . if 
lt is witlfrn these educational, social, ~~ economic 

milieux ' that counsellors mu'st· off~r an effica~ ·io6s program. 

She;tz~~ and Stone ' (~98i) ~ndicate th~~ these c (nsell~rs · 
. ·~ · 

face a daunting ·ta'sk: 

actu~l fu~ctions of counsellors do not · alway~ coincide • 
......... .., . . . 

Counsellors ·sometimes prefer-· to implement !unctions other 
! . ·. : . 

t.han thos·e they are. actually i·~plementing • . There may be · a 
't ' • • ~ ., ' : · I • ' Q •' • ' ' t - ' • f' • 

dissonance betweeri counsellors' actual and· preferred func-
, . \ . . .... 

; ' I 

·ti'ons, at least for some·· . of them • . .. 
,./ 

'· . 
To .preserit .. a · review of relevant liter~ture on the . . , . . ' . 

. issues regarding counse:l.lor .'functions, · in .'the ': conteJtt .of 
. - . . . . . . . . . ' 

function~ counsellors actually impleme'rit and those they. 

•· 
' .· - . . 

·. 

. .: 

, •: 

·' 
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prefer, this chapter is divided inte three sections, as 

follows: 

·· ·.~ 

.Counse lJ,or Functions 
... ' 

Coiinse llor Role · oe-f.in-~n~ 
0 0 .I \ ·... . \ 

,Counse'llor Competency . 1 
' 

Lnf luence 

.. 

Counsellor ~unctions 

I . 

'!'he 1980's .. is a· decade in ·.which . school counse llor.s have 

.· fou~d the·m·s~'ives ~acing. decrea;:s.in'!· 7ducationa~ ·: b~~gets, "
1 

' ' • I \ 

0 

' •• soci~~ -·.c·bange ·, severe econg.m~~ .disloc·~tion, and a long· p~riOcl 

of_ recession comrilencing at the start of thr decade. . -Great 
·. . 

demands· have been pl'aced ~n qou·nsell.ors to · offe·r · eff·i~aoious . 
. '• . . .· . •· . \ . . ·. ·. .' . ~ . ' . 

. ,guidance and counselling _ programs··:to _ t:heij' scliool c'_lients, 
' ,............ 

£J;om kindergarten to the . compl.etion' of high scpool. ·,rt .is 

~hat coun~ellors· 4o, tl)eir im~.,leme~tatio~ . . ~£ fun_c:tions and 
\ 0 

how - ~hey operat~,_wh~ch is of . gteat concern _to · both ·school 
.· ·' 

' ; ., . 
0 coun~·~:llor's .aJ_l~ to_/.arious inte!"est 

0 

groups and sig-nificant 

oth~.r~. ~~ the educationa-l system, .suet} as student~. , parents, 

adrni~is~·ra,tors, :t•te~·chers - , : and. school trustfe~ 1 among 
1

others •· 
0. .. . Y' 

.. .·. Ip the __ ir · Position Paper ·on School Guidance servlces 
: '• 

1 1 ' ': 

··( 1981)-', ·the ·.-canadian School Trustees Association . (CSTA) 
• ·: •. · .. • · · ••. r' .. ' r • . • • 

; stated:. : 

• • ' 'I ' 

Rising inf la:tion 1 , a stagnant eco~orny, · and a •youth 
emp_loyment rate which· prevents the necessary socia·_l 
and ·economib ~nt~gr~~ion 1 of the young into the . labour · 
market is forc·ing schools to re~think the· focus of 
their guidanC?e services (p • . 1). 

I . 

I • 

•' 
• 0 0 

.. 

.. 

1 , , 

. .. -. 
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The CSTA position paper 
,-A- • 

·-po~sesses a strong career education 

orilnt.a~ion, 'a domli\ant 
' . ~ 

theme -±n the literature during the 
. . ' 

1980's. Howeverf there is no consensus ·as . to .the functions 

on which counsellors are to focus 1::he.ir energies. .The 

Canadian Guidance and Counselling Association (CGCA) in A 

Position Paper on Guidance and Counselling Services in 

Canada (1982) . stated that: 

o o o every Canadian has the right to whatever pr·o-
, I , 

fessfonal assistance is needed to: .. 
- make effe~tive educational and career _plans . 

develop the skills. ·and co,mpetencies necessary ' to .. 
lead produc~ive. and s .atj,sfyi.ng • ~ives (po l~. o 

" ' . tf . . . . : 
The . need.'for an effe,ctive· guidance and· coun~ell~ng .Pr'ogram 

\ . . . .. . 
. . '>~: • • ' . • 

was also recog·nized by ·the Provincial Counselling. Committee · 

·of Newfoundland' ( 1·980) when .it highlighted the need for 
,. ' • • 4 . 
effective delivery ot' such. services by "peopie _w;ith counsel-

. . 
ling/psychological backgrounds who can work. and consu l t with 

·~ ' 

---

an elementary, ju~io~high 

. When the issue·of~hat 

and hi(Jh school's ·J?irsonne 1 11 (p o 1) o' 
' 

functions ~ounsellors o.ught to . 
. . 

implement arises, there is a lot .of input as to what these 
. '!' 

activities should be. More of teri than not, tw~ . maiti aspects 

. tend to pre'dominat·e people's concerns: 
. . 

one, qounse llors . · 
• • • I 

must be responsive to what students, parents, teachers, ·and :. 

other involved persons · des'ire . in the context of the .social, 

econo~ic ·and ~ducational c~i.mat~ ; two, the functi~s . . ·imple- · 
. ~~~ 

mente d must· be tai-ior.ed to meet the particular needs of the -· .. . . 
cli:.ent.P to be served (Be.dal, 1.9.79; ·CGCA, 1982; CSTA, 1981; . . 

· .. Chau!k, 1980 ; Hassard, ·1981a, 1981b; Jevn~, 1981; Ke nnedy . . 

\' .. .. . 

, .~ 

.I 

. I 
' . ' 

.. \ 

. · , ... 

.. 

. . 
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1984: Merchant & Zing1e, 1977: Wals.h, 1978) •. The CGCA 

paper (1982) on guidan~ and counselling servi~es_suggests 

a three dimensional mOdel , which offers three intervention 

strategies, eacb to be used at the appropriate time--"crisis 
I 

. ' . 
intervention·, prev~ative .programs, or devel~pm~ta.l 

. approaches" (p. 1) • · On .the . other hand, a~ in~ ..;:;1~ • ear liei:: 

in this s~ction, the C~TA position ·paper on schooi.uidance 

services (198l:) asserts that counsellors :hi:!~e ·for too long .' 

been · ori~r:tted · toward. and. trained ·. for . person_a1.-soc,;..11 counse·l-
• ' I o 

·' ,, 
:· . .... 

. . ·· •.. ·-~-~ . 
. · .. 
' 

'ling at . the'· expense of career edu,cation '. act·:ivities •.. The.-CS.T.A. s ... . · .. ·. 
. .. . . . . . 

·'pon.ent of a cou~se llor 1 s func:t_.ions . fr.om .'-K·.:_1-2/ ~3 is · based· on 
' ' . . . . ' ' . . . \ ·. . ' . . ' 

. a perception and recognition of phenomenal. -societal change .• 
' ' I ' ' o 0 . ' 

They .have stated: 

. ' 

, . In an environment where · wha't is· does not ·necessarily 
predict what will .be students -must make important 
decis.ions· about their 1.1-ves·. They cannot ao so . 
unless they_ ar_e ··_ able . to ·-integrate the· demands of -the 

.world into a personal perspective which enables them 
to dea}...,.with _current ·'challenge·s and meet the ·.future 
with contidence in thems~lves ·and ·their -abilit'ies 
(p. 141). . ------ . . 

. '·'~Perry · (1977) ~ndicated that weakn'isses exist,~d in 

. ' 

gu~dance and counse_ll ing prc>grams ac·ros~ . Canada, and there 
. . 

was considerable variability as _·t _o prog.~am effic~cy. He has 
y . . . 

advocated tl)at . secondary. scho~l c.:ounsellors sho_u.ld -include · 

at ·least the follo~i~g ·as· pa~t of their -functions: · orien

tation, group counselling, famil~· cou.qsellingi career edu

cation; work experience progr-ams, and provision of study · 

.. . 
) 

. \ ·. .. . 

. . 
\ . ~ : 

., ~ 

. ' . ' . 
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~ , 
skills. Walsh ( 197 8) indiC:ateC~: ... ,t.hat for the future "fhe 

.·:::.· 

;{.servi~e.s ne~de?. can be-".met . not only by t_h~c-~oo~·s- but by . 
(~ ] . , ··- ~ : . ~ .. 

the joint efforts of the schools, other agencie~ · of govern-· 

·me~~; and· the· .'co~unity". (p. 11) • "·"'such is nec·essrry because 
, I 

society is c~ang'.ing. 
I 

• 0 

,, 

In his _predictions . for the .1~~os',. Harvey~ ( 1980) ida-ICated 
• •• • "" '</: 

r · t ~. t • '.t , • ·..- • 

that throughout _tne d'ecade,_.the· demands for counselling ser-
. ~· .. 

' ' . 
V~Ce~-· Will _ incre!=lS~ as y~uth4see~ _to. knOW ~WhO they _are ·and . 

0 • ~ • • • • • • • • • • • • • • • • ' • ./' 

.. --determine where they fit:.. He indicates that_ ca~eer educatiol) · .. ·-· · . ~ ' ., 
' . .. ,.;,_,....• 

l • I , , , , / • o ' 1 • • r ' • 
0 

' 

shoulp span the. 'complete .. range · o~ pub lis;:· education.. Harvey 
: .. ·. . . . . . ' ' ~ . '. ~ ' . . : . ' ' . : . . . .·' . ' . .'· . ~ . ... 

·also states that i:nnova.t-ive prJigrams ·involving school d:mnse 1- . 
. ' : .~ - . . . . ··. ~ .. ·· ... '. ·.- · . ' .- ~J. . ·_ 

lors should and wi 11 be offer'ed•, such as . a health . curriculum, . . 
' . . . ' . . . .. . . . . ,' . . ·. . : .• . -'. ' ' '· . . ' . ' ·._ ·.. ' · " IIi ' 
pa~ent education, secp_ri~ary education 'for adults, and work · · - ~ -

' 
s'tudy. J?~o~rams. · ,In e~sei~ce ,-c-_o~nse_llors must respond to. · 

'changing needs. 
. . 

I~ imp.lement~t.:i.on of their-: funG:~ion~_, ·. c~aulk (1980), 

~11I{e. _ Pr.,g~oting the yaiue . of some g~oup ~~ic;la~ce 'a_nci counsel~ 
. ........... ~, . .. ....... . . . . . . . . 

ling activities, stated tha~ - ~t ~s not -realistic, nor 
. \ - . . '- .· . . ' . . . . . 

necessary, for counsellors~ to s~e most of a school's popu-
. ..... 

lation ~n ,.a._one-t6-one b_asis • . 'The ~emands- of · time and work

load are so great th~t too much. ·.individ~~l- counselling might . .. . ' . 

_hamper . accomplis.~m~nt of progra~ objectives. : H~~ever, .. 
o • I , " ' I 

Ch"-u~k . a~serts that a "guidance program must:.- be ·somewhat 

crisis-~riente~ if it; is ·to adeq~ately deai ~ith r~~er~~ls--. . . . ' 

s·elf_, ·teacher and parent" (p • . lO). .•. 

-: The d~bate ·on what ~unct-~ons : should be i~pl~me'nted runs · 

the gamut from a ' strong career education component, from 
r • ,• I , 

' 

• 0 

•• 

' ' 

• . -: . r · . 
• tl •• 

> • 
I ' . ' -. 



.. ·. : .. ~ 

., . 

.. 

.. · 

. ' 

,. 

.. · 
'Y.. . . . . 

. ~. . ~ 

• 
~1 

~raditlqhal persona1-so9ial counselling, to-aavoca~y and ~ 

ombudsman functions·,· to programming . .eor ·spec i ·a i needs, to · 
' - ; 

assessment, and ~0 de~elopme~tal g~~dance activitie~, among 

otpers. In t~eir analysis and discussion of functions~ .-

_She~~zer" and· Stone ( 1980) ~ report that parents, tea;ters. 
. . ........ . 

~ ddunsellors, · and administrators agree that a wid~ variety · 
. '· ·"'" "' 

of funct.ions. should· be carr·ied . out: by counsellors~ But 1 . 

supp.ort •for various, functions' re~lects the needs and ·orien-
. . . ·. 

tat,lon's of. the popul.ations being ser\te'd by counse i lo+·s. 
. : .' 

In 

. . . r .eferr·ing .. to· ~ . function~· .study,. . t .hey hav~ · a·tated: ·· . 
,. . ~ . . . . . ·: . : ·. . . ·.. . ' . . · ..... · , . . . 
' " ·~..c::: . ·' - : ,. ' • . ' 

. ·.· 
While sqme 'functions.:..-progra,m 'pl'anning, counse l .ling., .. 

. .' tt: :/ · ··. ·. ··career pfanning-:--received more. support. ·than others, 

.. . . ~ . . · .. . • . .. ~he strength of 'the.: support. varied across· populations 

, / 

. ..... 

"'.:..._. <· · .. , su'rveyed~ •. . Stronger · support was~ .found .for the ombuds-' 
.. man· than ·the ~change\agent. ·senior h.tgh . students .·and. 

: , : parents .. ~a ted ·change. agent- fiinc.tjoris' higher · than did 
education professionals ·(p;. 137)·;. 
. -----..:... . .,., 

• ' • • • ' •• t. ~ 
• , .1 . . ' ·: 

. .. 

j ·' ·' 

·.As. Shertz~r and Stone (1980) observe,. it is . within . this 
... . . , · ~r 
c6ritext. of conf-i~cting demands and biases that counsell()rs · 

.. : 

. ) 

. . ·: 

inust ·choose a9'd· implemen~ functions t.hat a,re congruent .with 
' • \ 0 • 

~ . 
the . needs . ~hat; _ thE7Y an~ q_thers feel. nave ~o b~ · addressed. 

. , . 
In the~ ~arl~ _1980s ~ and since 1 . the need for guidance - -

·and· counseliing prog·rarris imp}.emented by compe~e,nt personne_l, 

and Which can serve diverse nf7.eds : in ~ Va:t:iety of sch90l 
_,.. 

~~ttin~s and educational levels has been w~ll establis~ed. · 
· ~ ' ' . . . ' 

Bedal (19~9), in a cross Canada interview s~rvey with 

I c;>ff.icials i~ p~ovinci~l depar~ments of educa tioiJ ,· coric luded 

that .mo;-:e · e~phasis be placed . on -~a?='eer act~v i ties, t'es~~~ 
. • 

consultation, and group guidance and counselling. He .. .· ' . . . 

· . . ' 

. ' 
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reported that de 1 !very of care.er programs. would expand in the 

~s. career education was alrevdy, he. stated, ·a higher 

priority in terms 6~ than one-to-one counseiling. In ------- -· . - . 
her study---of va~ious counsellor issues 1 Jevne ( 1981') found 1 

r 
that the career component of counsellors' fQnctio~s was of 

pr !mary impo.rtanc_e. 

liter-ature found, as 

H.a-ssard (1981a) 1 in his review of the . ~ . ~ . 

well, _that_ career ed--+tion . functlons 

·were rn~rtr components · in current guidance and co~nse lling 

-programs. He indicated that career· education .~ould continue 
. : 

· . . _to _grow in· pro~ine nee. 

:_. ... ·: .. · _Reg~~di~g-* 1~p~e!ll't~~~9n· ·of - c~reer e~uca~.i,.on· , there 

has ·bee'n ·a shift from.' conterit . oriented career ~-tivities "to . . . ' · 
' . 

. on~·- of ad;ruisi~ion of ' P,ro¢ess ' skills' and .attitudes ·.which are' ' 
. . . .· . . . :· ·. ' . ' . . 

·~ore epduri.ng" ·.'(Sankey, · l:9.8i, ·p.· 48)_.. \ ~here ar,e many ~adv?-

·.cat~s of · -botl(pr~c_ess ·arid cont.ent. orie_nted career progr·ams 

(Burke, '1981; CGCA, 19.82; CSTA, 1981; Figley, '198'1; Provin-
. . . . . . 

.. cia_i' Counselling Committee of Newfoundland, 1980; Re~d, 

1980; Sankey,_ 1981~ Stronck &· Uhlemann, 1982). I~ a ~tudy 

d'esigned to de'terrnine the . effectiveness of a career educ.at ion 
. · . . . : . . . . . . 

. . t ' ' . 

course; Stronck and Uhlernann (1982) found that such a program 

was · efficaciqus. They concluded that 

••• the course is helpful in _meeting t _he perce_ived 
needs of the students. Students lacking the course 
expressed dissatisfaction with the. -failure to meet 
most of their ·career ~evelopment needs (p. 18·7) ·• 

However, Stronck and ,Uhleja-n11"'11982>' also have indicated 

that not all career 'needs could be met in a cou~se of this 
.. 

type. and advocated· "the · invo.lvercient of cornrnun~ty .J;"esources 
• 

- - .l : 

" .· __ 

. ' , . 
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. ·and the cooperation of the' entire staff in each schobl' ••• 

. to meet the b;sic; needs· of students in their career d~~~9p- ' _ .. · ... . 
""' \; J ·) 

,. 

ment" · (p. ).88) ·• -
Whii'e care-er ed~catiori activities have been described 

as being very important components for guidance and .counsel-

ling programs in the .,1980s, Reid ( 1980), though very suppor-

tive bf c"areer. education, has indicated that school coun'sel-

lors ~ust alwa.yste conscious of the needs . of the~ clients. 

' He has·· stated:. 

J . . . . . . 
·Above all, .sc~ool)::oun~e llors must make certain_ ~hat 
th~ir priorities ~re those _that will ·_ bett~~ s~nse the· · 
ne~d~ of the students and not just take anoth~r' band- · . 
wagon . approach. · ·.school coun~e llors have·~ the· ~'f.pe.rtise , 

- . to do this • . When there is need ·for a certain change, 
they . must be carefuf'not _to· ·becorne involved in so many ,· 
things that noth,ing is being· .aC?c~rnplished . ·(p • . 41.) • 

. ~ . 

., 

Reid has further stated that -in an age of uncertainty both . . 

. ' 

career educa~ion' and _personal counselling are absolutely 
. . . 

necessary to-·"-provide some direction in -the .educational 

system 1Q9 st~bility 1~ the lives of ~ts studen,ts"~· (p. 39). 

In a study on the most important functions ·required · of 

~hool ' counsellors, Al.lan (1976L found ·~h~t ' three groups---

·_ principals and pr.i~ary .and int~rmedi~te ~eachers_:~)aq alm~s·t 
Universal accord on the most important funct~~ the .( . 

counsellor. TheSe functions are: individual counselling1 ~ 

handling of· disciplinary 'problems, teacher consultat1.on, 

r· 
' .. . 

r
1 

small 'g~p coun~elling, ~n_,d classroom ma.nage~ent techniq~es .. 

There .was also considerable agreement on crisis counselling, 

consultation ~ith . communit.Y agencies, teacher in--servi~e, 

. ' . .t· 
I• 

\ 

, 

' ' 
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and testing. Tebay (1981) has indi~ated that the particular 

needs of elementary level· students are unique and must be 

. served by a comprehensive client-approp.riat~ ra'nge of func-

. tions.· His observation i.s that the..._role ?f the elementary 

counsellor ·is different from his/her colleague in secondary 

school because the environment, the needs, and the character- , 

!sties of the clients are different. Moreover, Tebay says . 

that "children in elementary school are not able to control 

their en'vironments t:o the extent that older students are 
• ! : 

ab-le to do" . (p. :12}. .. ·-· 
Tebay ( 1981). · asserts one more distinctive feature that · · 

. . \ . . 
5e,J?arates or distinguishes~--the rc;:>le of ' the' el'ernentary . coun-

• • • 1 ' • • • • • • • '• . .. : . 

~e i lor ~rom the sec'ond~ry couns.e-llor. 'rhe former ge~s ~Ore · 
involved .with . t~_e te~her tp imple~nt appropriat~· learning 

strategies·- Furlong I ~tkinson -arid ~an~ff (1979). ~.oncur iri 
·. 

this view of the elementary counsellor's activities. Tebay 

recommends ten primary activities which can be implemented. 
. . 

by those with the appropriate competencies: in-service, 

"" identlfying special nee~s, ·. teacher consultation_, ifl:dividual 
. . . ' . ·. . 

' a~d. group counsel~inc:r ~ consultation .with parents, referral ·, 
. . 

utilization of ~ommunity resources, communication and public .. . . . . 

relations, ·and development and evaluation of the guidance 

program. . . 

In their: discussion of·: the ro~e o~ th~ -.;em~ntary 
. . . . I. . 

schoo~ counsellor, ~~rchan~ and zing_le ( 197~7) r~port that 
•. 

"in tod:ay' s complex and. rapidly changing so.cie:ty educators 

are faced with many responsibilities and 'demands" .(p. 201). 

They · have indicated that, as much as. secondary age ·school 

. ··:·· .. 

. ' . 

. .. 

.. 

.···~ 
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children, elementary age children are part of this.picture 

too. They report in their Canada-wide study that counsellor 

functions in elementary schqol centre on individual contacts 

~ith children, rather than group activities. Merchant and 

Zingle conclude that services offered . to elementary age 

clie·nts are general!~ inadequate. 
.• 

Furlong, Atkinson an~ Janoff (1979) described a 14-
~ j 

· point ·g-uidance program for elementary school counsel'lor~, and -
. ·~ 

• 

in a study of el'ement.~ry couns~_ llors' ideal and actu·al func

tions, th,ey found that counsellors both preferred to and 

a.ctually ··implemented their .functions at a high level of con-
• r 

. ' · 

'~~ ~----

.. 

\ 
. t. ' . 

' . 

. ' r· 

- ~~ue~ce·. ~-- The co~n~el~s i~· _thj,.~ ~ st~d·y· .re-ported th~t a com-
. ,/ . , 

·prehensive approach .was best ' ·for their clients, bu't these· . . 

. . .. c'ounse-~1~-were . quite. ernphat~-c about prioritizing 'thelr 
; 

functions. ~orne_ · functiohs, indltvid.u~l. counselling and con-

sultation, \were much more favc;mred than others, such as r 
career -education and . local research. Change . agentry and the 

ombudsman fufctions were accepted as ·actual · and p'referred 

.fun~~ . the, ~id point of ·priority~ 
While Furlong et .al (1979) did report overall congru~nce 

in ideal and actual functions, there were also noticeable 

exceptions. counseliors -were not as corigrue~t in · their 
~ · . . ·' . 

perceptions of these functions: ' disciplinarian, pupl 1 

I • 

<4 

' 
apprais~l and referral.· 

~comment : 
The. study's researchers have posed 

I 

·• 
'.J:• , 

It would be interesting to discover why counse llor.s · 
engage in these activities more frequently tha·n - they 

~ ~ 

\ ,. ·. . .. 

............ _. . 

. ' . 

• 'I' 
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de~m desirable. This finding may be qn indication 
that elementary school counsellors continue to be 
required to fulfill roles ·dictated by determinant 

' groups outside the co~nselling profession (p. 9). 

~ 
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Such a comment can also be applied to other counsellors who 

face·critical and fundamen~ decisions· when assessing the 

needs of their clients. 

In recognition of great societal change, a variety of 

innovative and developm&ntal approaches by counsellors have 

bee~ adv9cated'. (Carr, 1981; Gadsby, 1980; Katz & Ivey, 1977; 

Merchant &. Zingle, 1977~ MacKenzie, 1981; Morris, 1976; 

Neufeld, 1980~ Walsh, 1978; ~att~, 1976). Carr (1981) strongly . 

advd~atei that conshltation services be offered by-counsellors 
. . 

well" trained in this function .. · · Gadsby · (19'80) asserts that 

school !;not, a:i;a ~houl~ . ~ot' bE.,~a .ls~aj:ic learning e'nvirori

m~nt. Counsellors, he says, must be~ponsive to the needs 
;._./ 

.of clients, .and .he advocates a developmental guidance approach •. . . 
' 

'Development' should be .the aim of education and con
sequently also the aim of counselling. A developmental 
approach to education would encourage dounse-ilors to 

·view their role as having a more educative .and pr~ven
tive function. They would ' try to be available to ~he . 

· majority of their ~tudents rather than only to ·the 
present minority th'ey see in adjustment counsel~ing 
(pp. 26-7) • 

/ 

A' 
It is Gadby~s view that~ counsellors f~llow this approach .. 

·the.n student potent.ial will be realized to a far greater 

extent .than .at present'. , . ( · ..... . 

Similariy, M,orr is '1-976). stresses that counsellors must 

always_ establish with th'e ir fu~ctions a · link wit-h ·the <?on-
I 

temporary world 11 and to pr,ovide leadership· in c~angi.ng the 

--

.. .. . 

... 

. ' 

.. 
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.. 
. · 
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school ~to match this world 11 
• (p~" , 11). 

.......J 
It is this role as· .. . ' 

innovator · and chan~e agent which ~atts (19761 also ·views as 
. -

important. Watts feels that the counsellor is iii a g-ood -

position to effect ~change .an& bring abo~t innov'ation. ·<;oun-
---.· I 

sellors, he ita~ei;·a~@ in . "the b~st position to re~og~ize 
~ . 

the need to 'liberat~ the~human po~ential' of all Rt~en~s · 
\. . . 

..... (p. 4) . · Dragan (1981b) has called for innovative pro-' ' . 
- ,.,.- ' 0 

grams rather·t~an just re~ian~e on traditiqnal~proaches, as 

do Ryan and L~SJ:htle (198·1) ·. • •, 
• • 0 • 

Reid (198 ... 0), in ·referring t~o 

. sCa~c'e) ~-~h~ 19.SOs, · s.~at~s · ~h·a£ 
. . . t ' ' ' 

an ipcreasingly · cornrn~n ·phenomenon, 

. ' . 
coanging fami~y crrcum- · 

tne .one-p~~~nt family~ 
' . 

ahd cfli1dr~n have needs. 

· wl)ich' mllst· b~r~ogn.ized. ' counsellors must b~ incre'asingly 
• 11!1 ' • '. ·' . • ' • • • .... ~ • 1 • • • • • • • .. • 

a~ar~ of':·thls .. rea1ity and choose· their ·functions accordi'ngly·. 
• . , o ' ' ' I • • • • 

As the pracl:'ice of .integrating chi~dren witq .. special physical, · · . 
~ . . . . - ~ . . .. \ 

"' "emotional an~ inte~le,c~ua1 needs into .regula~ sch~l environ-

ments· continues to grow, · Steer (1981) calls ·for fair and 
" •' .) 

specia 1· treatmen.t ' of these disadvantaged children: ·Like . ', . 
Shertzer and Stone (1980) , , he · sees the ombudsman function 

• 
---.. ~· as vit<;ll in this rega·rd. 

.. 

' ' 
,·, . :· 
• : . ~· • • l 

' ~ . ' '.' • > ' ', : ' .' I ' 

. -~ (:' .. ·. . . .. . ~ . 

.. 
Good ~ounsel.ling for the disadvantaged child requires 
a genuine concern for' the child as an ~ndivj.dual, an' 
awareness of the ·particular problems epc.h . child e_xper..: , 
iences, a .readiness · to receive verbal and non-verbal ' 
mes's~ges, ·a willingJ)e~· ss to act as a :· buffer between l~ 
the child and the hos e elements -in his ~nv-ironment, 
an~ the ability t<;> c unica.te ·~e.ll (p.. ~6) • · _./ ' 

.. ' )' . 
. -' . ' . 

To Steer, the rights and the self-concept of the. d~·sadvantaged 

child must· always be ·pr:ornoted and._protected. 

• 

." , . ,.[ 
·· . . ... ' (1' 

\ 
,• .. "" . .. .. I" ·• 

. ... tf. .... ~ . 
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The l'iteratur~ has' suggested that the functions which . 
' . 

counsellors must implem~nt have everything·to do with who 

. ) 

. . . ' 

• .·1_; .. 

counsellors • ·clients are-a·nd with th~ environment. ·in which '~ 
I • I tr • .. ~ .. • • 

these cl~ents find themselves. Furth;r, .the t~emendous 

societal . ~hanges of the l9S.Os does (and wili) demand skilled, 
J 

rapid, a·nd appropriate ~ response to the 'needs of those clients. 
~ . . . . 

GOJt!prehens.ive guidance ahd coun·se l).ing programs appear .to be 
• I 0 

"' 
of 

. • • I 

mandatory, and they must . incorporate th~·best'elements 
• • • .. •• • .; • 4J. ' • • ..., 0 • • • • ~" · • 

' ~raditional. and IJ9n-tradition~l · functions. 

'. 
. .... .. , . 'v 

.\'• •' '; I • 

•.-. 

,No one ca11 counse 1 a student:··. by . taki·rig into account 
·> only_ one dimension· of counsel.ling':be .i.t career, · 

• • •• • t ol ] 

educcttional guidance, or personal .. All thre~ dimen-
.. ~ . sions · are, so ·inextric'ab~y mixed that. all thrE;!e h.ave to 

be tak.en into ~accouti.t. The role of:the co.unsellor 
. . th~n is a balance ,of these three dimension;; . •·(Walsh, . 

1918, p. 1~). , .. .. 

A willing, i~n~vative ( responsive, . and compet-ent counsellor 
I ' • 

can have a po~itive eff.ect· em bhe. p~ogress and ..qrowtlf of 
1 

I ' 

.those clients to which he o·r she off~r~ a servic·e .or functiort. , 

· .. 
... , . 

. . ; 
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. . . 
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Counsellor Role b~fining Influence 

In a period of increasing demands for acco~ntabili~y 

29 
y 

for what they do, counsailors face difficult situations 

rega+ding what roles they shou~d fulfill ·within their . schools 

(Bedal, 1979; Brown, \ t _974, .1980: c;sTA, 1981; Day & Sparacio, 

1980; Dragan, 1981b; Eberlein, 1981; Furlong, ~tkinson -& 
. . ' ..... -· --,. ' 

Ja~off, ·1979: ~as~ard:~ 1~81~; H~ssard'· & C~s~a~, l~l7,. ·Jev~ 

19-81: K~~s 1 1981; Shertzer , & Stone, '1980, 1981·; Wa lsn, · 1 ~78) • 
_, ' ' ' - . 

A definition of ~ounse~~or role is -- in itseJf difficdlt : to 

. ' 
• 

achi~ve~ let. ~~·one some agreelt)ent· by the- counsellor and · s~g... f · . · 
' ' . 

• nificant others in the s,chool. on what role the counse.llor 

, I 

I .. 

' ' 

should play (Kehas 1 197 5; Shertzer & s~one, 19'80) • After 
' . " . . 

reviewing the. literature ·on funsell~r ro~~. S~ertzer and 

Stone ( 1980) have arrived a't this · def ini~ion pf role: 11 The 

role 6£ the counsellor is most simply def.ined as the · image 

derived . from the expectations 'and directives for b.ehav ior - -..... ... 
connected with the . positi~n. 

' ' . 
As such, it· is the counsellor's 

blueprint for\ •ction"· · (p. 119) ~ 
' . 

It is prec 's~ly. the various exp~cta:,tions . . of 'tho~e· who 
~: 

ad{i,niitrat;ors, pup s--which cause~ · considerable ;onf 1 ict 
.. • . •' 

about ~at role the counsellor shQUld play in hls 9r her . . ' \ ' - -
sqhool · (Bedaf, 1979; Brown, 1980;- Dragan, 1981~ Shertzer~ 

'&stone, 198.0, 19.81; sweeney, 1966). · Shertze.r and stone 
·.'. -, 

(1980.) · assert th.at it is from his or her role perception t6 

tha~ of ·carryirig out 6f functions which the counsellor must 
-.; ..... 

~ ... 

' ' 

·. 

·' I 
I 

' .' 

' -' 
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move, attempting to serve various groups who· have their own 

expectations of what he or she should be doing. Eberlein 

(198~) indicates that counsellors and counsellor educators 

are at 11 Variance with the expectations of the real world" 

(p. 68). The state of the economy, the need for career 
. 

education, and other· factors in the "real ~orld", a~e not 

being recognized npr dealt· with by ~ounsellors, according 

to· Eberlein. 

· : The .1 itei:ature indic~tes · that much. of the conflict 
. . . 

about _counsellor role· emanates from different per~eptions 

held, o~ · the . one hand qy ~ou~sellors . and~ on ~ the other~ by 

principals and ad~ini.str~tors _. Arbuckl~ I as quoted in 

Shertzer and· Stone (1981) has stated: 

·The administrator tends to see the counsellor (a) 
as an ~rm of the authority of the school, (bl as . 
one concerned with acad~mic ~nd · job advisement, 
(c) as one who will cornmu~icate . informqtion about 
students to him, and (d) as one who ~ill help, • 
persuade, or convince the student to· adjust to the 
reali~~ .of the school as it exists~ The .counselor, 

•who has learned (a) that he .is to hel~ the student 
·to self-discovery via individual-or group counselling, 
(b) tbat he must maintain as confidential material 
commu~icated· to him by the student, ·and (c) that 
respons~bil1ty for self is more .'important .than adjcist
ment to the system, will -obviously, bump heads· w~th · 
school administrators (p. 1~0). 

In ~he bumping of heads, counse l'lors .do not appear to have 
I 

the powe'r to influence their roles as they may want them to. .. . 

be. . Generally_; the power to influence what a counsellor 

does rests: ultimately with. ~the principal. In effect, ~he 

role defining influence of counsellors is less than that . ' 

' ------ I 

\ 
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of principals (Brown, 1980; CSTA, 1981; Hassard & costar, -' 

1977: Kehas, 19.75). Shertzer and Stone ( ~981) state that 

"study after study • . . reports that ~ounse llors frequently 

function as clerks or as quasi-admini.st'rators" (p. 150). 

The CSTA • s ( 1981) perception is that "administrators have 

• often cast the counsellor in the role of executive assistant. 

As a result, most of their t ·ime 1s ~~ent i.n c1erical admin
~ · 

istrative functions rather tha~ g·uidan'ce~· (p. 14 0) ~ 
• 

·.Kehas (1975) is· clear. in his view that the princ\pal 
· ~ 

.P.c;>ssesses t~e power. in the school, .and the counsellor m~st 
. . 

resort to ne'gotiation to hel.I:> define his or her role. He 
' , 

states: 
.. 

Principals · have di·fferent prior iti~s, dif'ferent under
standings of human behavior and its relation to se !f.
development, and different commitments which grow out 
of (and/or lead to). different responsibilities. The 
principal has much more _power than the individual 
counselor or the counseling department, and this circtim
st.ance-~plains in great. part why ,counselors have U£:1ed 
negotiations as the vehicle for €stablishing work 
conditions and for the establishment of guidance 
policy (p. 59). 

' In a study of princ).P?t~s• ' perceptions of the ideal counsellor 
\ 

.role, Har~rd and costar (1977) conclud~d that the · principal 

held the power in· ~he school. They agree with Kehas ·on thi·s . 

aspect pf power to influence role, but also on the concept ·of 

negotiation. They have stated that in negotiating roles: 

... 

principals held greater· s·anctions an~ thus tended to 
etXert greater inf luen2e ~han counsellors in the power 
structure. However, counsellors were ·perceived as 
hqld'inq some degree of inf 1 uence through the studen~s 
and their al;>ility to interpret student ·needs to bo~h 
princ,ipal .and teacher~ \p; 199). ,r 

. ~ ' 

--

- . ' . 
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.rt appe'ars that the counse !lor is far from being in a hope

·less position in ·t~·rms of defining his own role. · 

Christensen . (1~76), Day and Sparacio (1980), and· 
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Dra~n ( 1981). feel 1 that this conflict about role cannot be 

ignored. I4t is an important issue.-· The work of the counsel- -~., 

lor must not be impeded by~ conflict· about role: the func

tions which CO':Jnsel ~ors implemen~ are too irttpqrtant (Day & 

Sparacio, 198q). ·' While role conflict exists between princi-
• • • 

pals and . counsellors as to how co\.inse llors should conduct .. r· . . . 
. . - , 

' themselves, other signif"icant individuals also have percep-. . ' .. . ( 

: I ., 
' I 

I 

! 
I 

I 
I 
I_ 

' 

I 
I .· 

I 

tions of ·counsellor .role--:-parents~ s 'tudents and teachers - --- --- -- :-- . .... --

(Buckner, 197 5). . .. 
/ 

. In a review of the percept1.ons on counsellor role of 
\ 

parents, teac.hers, and of the ·counse 11ors 1 most fr·equent 

clients, the .students, Shertze1=' and Stone ( 1981) ·.state that 
I 

these three groups have percepti.ons which are different from 

each other ~ Their views are' also different from those that 

counsellors have of their own roles. Student's tend to see 

counse llo.rs as academic advisors~· teachers do not understand 

what counsellors do, 'and often t ·hey have n~gative · views of 

them. ·.' Parents wa~t counse Uors who are academic and career 

programmers. In fact, according to Shertzer and Stone ( 1.981) , 
tf • 

parents 'db not see counse llors as particularly helpful as 
. ' -

. persona·l-social counsellors, ~t · least not much more than a 

friend or relative . 

~e.ga~ding teachers 1 attitudes toward counsellors and 

their role, Valine, •Higgins, and Hatcher (l982) drew 

.· 
.. 

.~ . . 
. " 

.. ' 
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. .. 
conclusions similar to those of Shertzer and Stone (1981). 

Valine et al found that many teachers misunderstood coun
c 

sellers, and reported that counsellors were ineffective. 

They state: 
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To have 58\ of thes_e. teac.hers question the effective
ness of co~nselors is disturbing. This may well 
relate to the discussion of not understanding the role 
of the,counselor in the school. If the teacher does 
not know what the role. of the counse.llo;- shquld be, it 
would be most difficult to evaluate the effectiveness 
of that role (p. 210) • 

Gl~vine· ( 1980) also pursues ·this misul)derstanding of coun-:- · 
. 

sellor -.role by teachers·. He .states that-many cou~sellors: . 

come out of a graduate progr~m believing that they and 
. they alone will solve all of the schools' 'problems'. 
This attitude can lead to what I call the 'wounded 
chicken--syndrome • where everyone else on the staff 
picks on the counsellor because he stands out as being 
'different • and they don • t really. understand what he · 

\ 

. is trying to do until sometimes it is too late (p. 4). 

Given these perceptions and misunderstan:ings, coun~e llors 

are not in an adv:antag_eous position. 
l 

If, as has been indic~ted ~ove, counsellor perceptions 
. . 

of their r .ole is at variqpce with others with whom they work,_ 

or with whom they are 'involve~, it should raise real concerns 

for counsellors A What shou~d they do (bout their ·· s~tuations? 

Jevne (1981) has'been · blunt: "It appears p~rceived ro/ e . · 
t ""~ , . . . . -...:... ' 

r.elated to importance of counselling functldn." (p·. '6·1) • 'In 

other words; what functions c~unsellors may ~oritize as to 

iJnportance may well be related to the .role they see them

selves playinc;J• The power they possess to 'influence that 

• ... 
I 

.. 

• 'I 

-
.. 
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role is crucial. How.ever, as has been indicated, counsellO]:'S 

do not a~pear. to be the'· ultimate determiners of counse.t,lor 

role. Jevne (198.1) has posed a dilemma: . 

. ' ' 

There is a demand for the services of the counsellor to 
reach more persons with 'fewer dollars. The question of 
'role becomes important here. What does a courise llor 
do_? The era of one-to-one counselling may be on the . 
dec line • • • • ·The counsellor of today, ;ndeed, the 
counselling profession of today, wi 11 increasingly · - ~ -~ 
find difficulty defending the v_aiidity .o~ ~n insular · / 
rolE;! away 'from the ·mainstream of th~ ~ives of the person~ 
she/he .works with (p. 60). . ~ ·· 

It is a. quandar~~ and not really a n:ew ·one I whicn co~n~~ llo~~ 

must face • . ·Bedal '(1979·) even refer·s to / the counsel-lor-role · 
. . , ' , . I 

.' . 
issue -. "as an identity crisis for coi.mse.llors'~ '(p. · 1) ... 

. / 

Othe.rs _see. mo~~-~~ .an ..-identi:ty crisis for c·ounsellors. 

They see the discr4pancy between what is expected and what 
. :( ..... ~ . . 

is achieved,·. the decreasing budgets for guidance and coun-
\ 

selli~g progrrums, the issue of accou~tability, the conflict 
i 

tween counsellors · and others, particularly princfpals, as 

" _producers of gre~t personal problems and strains--stress 

(Cummings & Nall, 1982; D~agan, 1981a;" Hassard, l981b; 

Mer_cer, 1981) • Mercer (1981) has stated: . · 
.. ., 

If .we agree that one of the ·most power~ul stress
producing situa~iC?ns ·arfses .when .there is a dis-

·crepancy between what a person expects to. do, and . 
what is achieved·, . then we should first consider what 
h~s happened and i~ happening to the rol~ of the 
guidance counse llo~ (p. 13) • 

• 
With ,declining school populations and decreasing budget's, 

Mercer ( 1981) has further indicated that ~ounse llois fee 1 

.. , 

·\" 
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threatened. 

• The era of 'accountability' had dawned, and the a.lmost 
impossible task of objective!* measuring, assessing, 
documenting, and evaluating tne counsellor's work had 
to be done. Counsellors were, and still are, placed 
in that stressful situation of not knowing to whom 
they are prirna:J;"ily accountable and for what (p. 14) 1,. 

Dragan (198l.a) concurs with this impact of stress on 

counsellors. He states: 

Personal costs associated ·With role . conflict· and 
·.ambiguity are · staggering. Evidence indicates that, 

for .some individuals, uncertain •and conflicting· t:ole 
expectations foster internal mot iva tiona! conf 1 ict. 
For some· .there is an increase in job tension .and 
anxiety, pr~occupation ~ith work events, reduction . 
in ·job . satisfaction, · and :an erosion of· con£ idence in 
superiors arid t.he organization at large (p. 19) • 

. Hassard (198lb) has recognized, as well, the stress factors 

which .are all too frequent ingredients of counsellors -' 

approach t:o their tasks and of their response to demands of 

others in their schools. Has~ard ( 198lb) has declared: 

•' The problems of role definition, role conflict, and 
role strain have brought stress unique to the coun:.. 
·sellers working in educational settings. The emphasis 

. varies greatly according to the perception of counsellor 
.- role ·and function held by the administrators in the 

educa tiona 1 system (p. 2 4) . 

The !~plication is that coun~ellors must take action to 

clarify and define their role • 

I 
I 

Since ·. counsell9rs are viewed as impo.rtant persons in 

the educational system, strategies have to be put in place 

by counsellors themselves to ne9otiate their role so that . 

... -...;..-·- .. - .. -;-

.. , . ' 
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~ they e-rn lunction effectively (Christensen, 1976). Agreein9 

with this idea, Podems~i~d C'h.ilde:t;s (1982) propose negotia

tion of a contract between principal and counsellor. 

The development of a psychological contract between the 
principa 1 and counselor wi 11 assist the counselor in · 
the for:mulation of an operational definition of his or 
her rol_e within- the school ·. A clear perception of the 
counselor role will thereby assist the counselor in 
performing that role (p. 184). 

-
The heart of such a contract would be "the articulation of . ~- __ -;--. -;. -

'specific:: expectations .for the behavior of ' the counsei~" 
' ' ' 

' -- ' ( Podems,ki _& Childers, 1982, :P • . 18?) •· o 

\ The preced~ng proposal complements an ., earlier_p~-~~osal 

by ~weeney (1966). He said counsellors must st~te their 
f: • 

objectives, and take_ leadership for guidanc~ services, some-: 

thin9 which, he felt, administrators would seem to welc~me. 
' 

Borgen (1981) also believe~ ~hat clear stating o~ objec-
' 

tives by the counsellor is · ~rnportant in order for him or her 

to have an irnpac:t on his or her role definition. According· ~

to · Borgen, counsellors must also market themselves and consult 

with three signi'ficarit groups: .(a) those. who Ej":fve permission 

· for functions, (b) those who participate with the counsellor 

in offering services, and (c) clients who avail of counsellor 
/ 
services. Counsellors, Borgen says, must have attending 

behaviours and be able to synthesize ~a in order to market 

themselves. He states: 

The goal is for the counsellor .to clearly understand 
his/her organization's operation and point of--'(riew •••.• 
The ,approach places the organ'ization in the role of 

I 

• 

I 
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'client', and it 1~ the goal of the counsellot to 
start from where the 'client is at' in making~ offer 
of service (p. 95). 

This approach of Borgen's would be congruent with Boy and 

Pine (1981) who state that the .. quality of counseling i!'i 

directly related to the c?un~r•s ability to assimilate 

and to identify with certain profes.sional goals" (p. 50). 

Gadsby ( 1980) . has suggestrk that ch~nging times and 
\ ~ 

needs require a new role for counsellors, ·one in wl}ich . 
• . . , . 

developmental guidance is· stressed. Like Stewart .(1974), 
" 

wh~ sees the counsellor as ·respol')sib le for his or her own 
. . 

actions; Furlong (1980) ha~ stited.tha~ a counsellor'~ 

activities will determine how ·a counsel.'tor• ·s role will · be 

perceive~ by other_s. 

Students who at first cannot recognize a guidance 
counsellor as distinct from other teachers will 
eventually do so by recpgni~ing ·wh~it is the 
counsellor does that is dif(erent ~what ••• 
teachers do. If the role is not defined ••• then 
the counsellor must act in a w·ay that defines the 

~ role of counsell~4, in the .bes~ possible terms. This 
. can be very den£nling (p. 43). 

In· essence, the op~nion seems to be that counsellors must 

take leadership in defining _their roles. 

In re~erring to·. counsellor edu~~t;ors' respons.e to the 
. . 

issue of role cori~iict, Hassard (198la) suggests that the 

educators are unsure of their responsibility· in this regard. 

He has expressed the folldwing: . . . . 

. ·. 

••• there is still a~bivalence and uncertainty among 
c~:mnse llor educ.ators 'concerning . the definitiotl' of. 
counsellor · role: The 1-s.sue has not. peen clarified 
e~~ept to · note .that eco1 omi9S .a~d accountability hav~ 

' . , •. 

• 

' ' 

,. .. 

.. 
. . ' 
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influenced counsellor educators"'to examine their 
concepts of counsellor role in terms of the complex 
issues of career deve lo.pment 1 career education, and 
career counselling (p. 124). 
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Eberlein (1981) is much more critical of counsellor educators 

and counsellors·. He s·ays that counsellor educat'ors are 

insu·lated from the public - and school trustees, and are 'at 

odds with ·them in' terms of expectations of guidance and 

counse 11 ing practices and role. He states: 

A some,what ,cynical observation might be, that counsellors 
have failed to convince _a skeptical public that the . 
counsellor's preferred and· ideal role · has much usefu-l- · 
ness iq the schools. If couiise llors want jobs in the 
educational field ·irt the future they will' have·· to start 
providing service that ,the ratepayers desire (p.· 68) • · 

The conflict., disagreement, and lack of clarity about an 
• 

appropriate counsellor role must be addressed. "The passing 

. of time should resu 1 t in resolve to improve the situation" 

\ (Day & Sparacio, 1980, p. 271) •. And, 'as Jeffares and Peters 

· (1~74) have· indicate&, the "role of the counsellor is complex 

and 
,... -. 

permeates all aspects of the educationa~ process" (p. 13). 

The 
(. 

counsellor ·- is too important not to have the 

role definition d~alt with, Hassard and costar 

problem if 

(1977) se~ 

·great danger .in not resolving conflict. "If either the .. 
principal or the counsellor is unaware of this inherent role 

conflict, they may ·personalize it. In f?UCh a case, each may 

~sent the other" (p. 199). 

T~ coun~11or 1 the ·administrator 1 and significant 

others in the school' s\.~ocial system, have an important task 

-t 
: . - / . 
• I .. -· 

• 
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' ' 
in bring in.g about some clear def i_nition of counsellor role .• 

auckner ( 1975) has indicated bot.h a prophetic and a continual 

concern. He has declared that "counselors can never become 

a stron~ profession until opinion as to what -counselors 

should do can be unified" (p. 191). Walsh · (l978) has 

suggested a goa 1 .to be achieved. 

All that -we can possibly aim for at any particular point 
in time is a selection of services as congruent as 
possible with the needs Of that time·. There can be o 
static solution, · one which defines clearly, and for 
what ·the role ' of a counsellor · is. counselUng is 
dynamic function that mus~ change with the times 

'• ' 

·. Counsellor Competency 

The question of- counse !lor effectiveness i n responding 
.. 

to client needs is one which has aroused considerable 

response by· counsellors, counsellor e~ucators, students, 

parents, administrators, and school trustees. These 
.,/. 

individuals are concerned with .counsellors' competence to 

carry out their \nctions 'in a~ efficient manner (CSTA, 

1981; CGCA, 1982; ~ash, 1975; Fitzsimmons & Bayers, 1977; 

Goldman., 1974; Jevne, 1981; Klas, 1981: Peavy & Jevne, 

198·1; Sunbpry & Cochrane., 1980; White, 1980). By the early 

1980s a growing consensus has been J;>ui lding that some form 

of competency-based t:.ounse 1 ior training programs · must be 

·.put in place (~y ha~e been) or, at least, existing 

counsellor education programs must· p~ssess .a competency 

assessment component (Cogan. & Noble, 197·91 J~vne, 1979; 

-

.. 
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Kennedy, 1976; Menne, 1975; Peavy & Jevne, 1981 • . 

I' 

Many counsellors and counse ~lor educators perceive com-

pete~cy., or the ac@f\.lisition of specific skills and knowledge_, 

to be related to prioritization and implementa ion ' of 

counse 1 ~or functions (Cogan & Noble, 1979: Fit~ simmons & 
,. I ,.1 ; 

Bayers, 1977; Jevn~1981; Menne, 197:·) •. Cons quenti ly, a 

number of studies have been undertaken reg·ardi 
-

competencies, _ one study by each of the four af rertuintioned 

reference~. Each of these studies had its own 

had 
.r 

purposes, b_ut they also something in commo Some of 

the indiyidual · purposes il}cluded determining· wh ,.t compe

tencies were most important fo~ ·counsellors, or wilih were 
~ ·r-' 

~ppropriate for particular tasks. What they had\ _in common. 

was a generation of numerous_ compe~ency statemenr s which 

could be used as instruments to assess whether a '.counsellor 

trainee has m~_stered the req~isit'e skills an7 knowledge· to . ~ 

perform appropriately and effectively as a counsellor. in a 
I 

helping relationship. i 
' 

Cogan and Noble (1979) initiated their study \ t~ identify 

11 Competencies that increase 
,. 

the effectiveness o{; he coun-

selo!~client relationsh!P''i (p. 121) • They reques ed their. 
/ I 

counsellor educator. respondents "to i ndicate the_ -erceived 

importance of each of the 98 items listed in the urvey of 

Counselor Cornpetencies 11 (p. 122). 'l'he competencii s we~e 

categoriz~d into six areas: personal characte~i tics, 

_· philosophical foundations, c·ommuni.cation of co~ ell~ng 
·, 

. skills, adjunctive activiti~s, and ethical standards. The 

' ' ' 

f . 
. ! 

-...... 

... · 

··· .. .•. 
',' :·. 

. ; : .-· ' 
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results indicate that 90 of the 98 competencies were regarded ..J. . ~ 

\ 

, 
• 

\ 

' · 

as important f.or. a c ·ompet"ent counsellor. Cogan and Noble , 
have stated that many of the competencies were generic, or 

/ 

essential to all tasks a~d settings. 

For Cogan and Noble, the .. utility of collating and cate: 

gorizing a comprehensive set of competencies is thai it will 
I 

furt'her 1the development· of an effective training program for 
~ 

' • 
counsellor trainees. T!tey do offer a caution regarding(' 

. ' . 
1' compet.ency-based training. There must ai.so be an under-

~ 

standing of J:lurnan beha-viour in counsellors' training p~-

~ grams. They have stated: 

~ -

... 
.~ ~ 

. We cannot b~ .satisfied wit;h merely .identifying ·a set 
of . counselor competencies •. We must develop appropriate 
instructiona.l programs and procedures ·to asses's thp~.r 
effectiveness. We need to examine the relationshi'p~ · 

· betweert theory of human behavior and counselor com.! . 
petencies. · We need to remain cognizant of our respons
ibility to the co~~selor-trainee, the public, and .the 
counseling profession (p. 125). 

. ' Fitzsimrnmrs and Bayers ( 1977) developed a c,?mpetenqy 
. . . •. . ' ' . 

study 1 and in their survey of the lit:9'cature t ·hey found . 
. 

that there We·re majOr prOblemS Of Org.anl~ing 1 "Stat~'llCJ and 
I 

categorizing • competencies. There is more than one approach. 
• 

This. has b_een ind icat~d, as we 11, qy Chiko, Tolsma I k'ahl) and 

.. 

·-; . . . 

; '. 
,' •,. 

• ,· .; ·· . . 

Marks (1980) and by Jevne (1981). The Fitzsimmons and Bayers . ,. 
study was designed to determine the expecteQ training--com-

.. . · . 
petencie~ of school psychologists and ,counsellors throuqh a 

response to a\ questionnaire composed\ of 224 competene>ies 

grouped . ~nto 13 categories. Parents 1 students, coun~e l .lors, 
<~ .... -

• · •. ~ .... ~-;·- · - · •"'-:- - - ~ -. --- !..---
' \' ·. 

.. .. -.. 

.. 
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' and a cross section of helping professionals were asked to 
r. , I ' 

xhoose th~ skills·expected of a good counsellor or school 

psychologist. Tne responses reflected the backgrounds and 

· b·lases of ··the re~po!ldents. 

The authors of the study concluded that a comprehensive 

set of skills must be taught to counsellor trainees in order 
. . I . . 

' to serve client needs when. required. Further, ft is Fitz-

s-immons' af!d ~ayers. ' · view· tha~ the counsellor must be ·V i;;ible . 

and integrated within the · lear_ning community·~ They have · 
~ . . . . .. . 

• · ·de~r-ec;l tha.t: ·part "of the . impl.icatio·n ·for ·counsel ior edu- . 
.. • y • • 

~h~i_on .· i~. •h~ ·~e,~ fo:r; . • , • more effe.ctive strategies for 

reac~~~g~~-.;;_ea~hi~g · · arw 's_elling _the. role of .th~ c~urisellor 
,._ '. . .. .. . 

and. his abi Li.l:ies···~_' · (p •. 10) • 

·. Fraser; Nutter, and Steinl;>.recher (1974) expressed 
.. ·. ~ 

I 

s .imilar. views . to those of. Fitzsimmons 1and .Baye_rs in calling 

. for skill building, competency-ba-sed programs c;>f counsellor -·- - - - - - - - ·- - . ·i ·- , . .. - ·--

''. 
. .. 

. . 
training~ They have ~tated th~t "counsellors -must re~ 

" . . 
evaluate ~heir own competencies. They mu~t bpaccountable 

to .themselves ~rid their -~olleagu.es" (p. 124), Mo.reover, the 

ski.ls they · appl~ must -be appropriate to situations · and . 

clients. 

Menn·e•s (1975) competency study cQnsisted of a set of 

'132 competencies submitted to' 376 experienced · counsellors 
J.. ' • • • • 

~ " . 
and therapists with the.mai~· p~rpose of ascertaining from 

.. them ttJir opinions as to what . competenc_ies were the most 
; 

. important. · Further purpose.s were t9 develop tr~ining and 

· ass,essme~t ·.procedures .for counsellor-trainees. While she 

. ' · 
.. 

,· .·. 
. . · .. .. ·.·. ' • .. , . 

. 
1 
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' ... .. 
fo\it:4"' .. differences in . responses to .-th.e competencies in each 

. -·---c • . 
o!' · tlle--12 groups they were set, s~ has stated there is 

"some evidence of wh,at compet~ncies are ,needed for different. 

targets, for different purposes, and for different methods 
' . 

of intervention" (p. 553). In this ·regard, Menne has called 

for application of competencies to counsellor training, as 
. 
well as for more research on the subject. 

A major Canadian "study by Jevn~ (1981) w~s conducted 
• 

concJrrently with concerns by the Canadian Guidance and 

., Co~nsellin' Associ~tion . abou~ what competencies a~e require'd 

for an .. eff~ctive _c-ounsellor:, and what , guidel-ines for 

counset"lor education ·could be ~stablished, ~including . how. 

best to promote the. use of a competen-cy-based counse !lor 

education program. From her review of the literature · Je~ne 

qrew, among otqers, the -following conclusions: 
• I 

(a) there is · 

. .. -. no one best way to train counsello~s, (b) there is a_n .inade- . 
--- --- -- - ---- --.------· · - .....,._, 

quate definition of terms, such as "practicum," " (c) . . "Until . . 

required competencies are ident{fie.d, cour "'llor· education 

wi~l continue to be a ~hit and ,miss• process an~ the coun-, . 

sellor educator wiil have no solid ground~ on which to 

develop methods or assess out"comes" (p. 58), (d)· c~m~etenc-y

based counsellor training is gaining momentum, and (e) · the 
. . 

couns~llor's capacity to · implement functions is dependent" 

in part on his or her competency. Based on_ her ' survey of 
f Q 
the literature, · Jevne has suggested "that there is no ·. 

res.earch-based consensus sufficient to provide clear cut 

guidelines as to the nature of the effective counsellor 

.., 
I 

j 

• • 
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I 
education program" (p. 59). 

In her study, Jevne (1981) grouped 203 competencies 

within 20 caiegories and sought responses from counsellors, 

counsellor educators, counsellor supervisors, and counsellor 

students. The results indicated a high level of ,consensus 

as to the order of importance of competencies, with three 
~ 

areas favoured much mo·re than the other's: self-awareness .. 
(.1st r~nked), p.ersonal · characterist~cs _<2nd), and .nselling 

skllls and techniques. (3rd) • . It would have been revealing . . 
i~urely . fu~cti?n-relat~d groupings of c9mpet~s were 

. ' . . 
ra~ked by respondents and the first .two r ·anked categories · 

were dropped fro·m ~he 'study. 
. . . 

Jevne· has ind1icated that her 

"data collected consisted of infqrmed opinion rather than 

empirically tested 'knowledge'" (p. 63). In summary, she 

has c~lled for minimal stand~rds of professional preparation 

- ~ _ __ an_?_!o(_~·evelopme_nt of methods of assessment of competence, 

-as we 11 as ·for more re~earch in. the area. . . 

.(' 

Talle-y (1981) h-a-5- -:ind-icated,- in response to the .Jevne 

study, . that the study sfows a general trend· in 'the thi~king · .·. 

of co~nsellors and counsellor educators· as to the competence 

nee~ed now and in the future. Eberlein (1981) is more 
. r . 

critical. . He: feels (hat Canadian coutlsellors arid · counsellor 

.educators have not been sufflciently responsive ~o public 
~ 

concerns about counsellor ~ctivities, as ~ell as .concerns 

expressed by students·and by the _Canadian· School Trustees 
. . 

As·sociation. He r 'efers to the fow.ering in support of, an~ 

decreasing e_steem for, counsellqrs }:)y users of the public . 

•, 

--· 

•. 
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education system. According to Eberlein, "the results of 

Jevne's survey clearly identify the bias of the counselling 
' 

profession in Canada and reilect the problems perceived by 

the CETA" (p. 68). j 
The evolution toward competency-based training programs 

for counsellor trainees grew out of concerns for counsellor 

efficacy and the demand for accountability in the counsellor . 
I 

profession (Bernstein & Lecomte, 1976; Srammer & Springer, 

1971: Dash1 ' 19_75: Fitzsimmons· & Bayers, 1977: _Fu~ler, . 1975: .. , . ' ' 

Goldman, 1974: Hendricks, Ferguson, and Th6resen, ·1973: . 
' ' 

Jevne, 1~81~ Peavy -& Je"~:ne, 1981: Sh~emaker & Splitter, 

1976). In stating ~hat static counsellor education programs. . - ' , ' ' 

were not needed, -Brarnme"r and Springer ( 1971) called for 

"pe):"for1n.::mce · ~tandards rather than accumulation of credits, 
• , 

degrees, a'nd experience" (p. 803). For them, a competency-
. :-\ ' 

based approach was deemed appropriate. Bernstein and· Lecomte 

(1976) stated that counselrc,-r- -education--qoa-1-s - w~r-e-ne-t-e-lea-r--.-

"While the basic question as to wha~ a counsellor should 
I 

accomplish is avoided ••• , instructional goals necessarily 

remain unexpress~d or general and ambiguous" (p. 27). 

Dash (1975) has ptovided _a clear description of the 
~- · 

composition, organization, and goals .of a ~ompetency-based 
I 

counsel'lor edu~ation program, which he calls the competency-

based.~urriculum~ He wrote: .. 

Simply stated, the competency~based curriculum (CBC) is 
an effort to improve the quality of counseling' and 
guidance work at all levels ·of activity. _It is a program 
of studies and experiences- that guides the trainee .. • ·! 

·. 
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through the skills requ~d for competent job per
forma~ce. The program of studies may be based on 
theoretical and research insights which scholars have 
contributed to our knowledge of human behavior. The 
CBC experiences are designed to develop practitioner 
skills in the trainee in areas such as diagnosis,· goal 
setting, establishing a therapeutic climate, m9deling, 
information organizing, and the multitude of tasks in 
which helpers typically engage. Competent job perfor
mance is usually gauged by a multitude of imaginative 
task:s usual-ly created by the CBC design~rs (p. 222). 

such programs, he states, will provide the counsellor with · 
.. ' .. 

the skills to implemen~ c!~en~ _ appropriate functions; \He 
I . 

challenge~ coun~ellor edu_cators . to evaluate existing co~n~ 

sel,lor education programs. 

'(I 

' It is time to face honestly our. progr~m iii)d . pro~ession~·l 
:~nadequacies. We rnust_ .look .. at the actual _training ex
periences we are asking our students to endure and make . 
adjustment_s to the realities o·f the skills that are · 
truly pecessar,~ The g~ps between the actual curricu
lum in many co nse~or training institutions and the 
actual practice of. buidance in schools and other 
agencies is unfo~nately too wide. The time to clo~e 
the gap is now (p. 227) . 

.. - - - - --- · - -- - -
Fuller (1975) has presented a competency-based coun

sellor training model which calls for t~e acquisition of 
--credit only when the counsellor trainee is able to master 

' . 
the appropriate competencies·'\ There is a "no · fail" sy'stem 

in this model, only an "I" · (incomplete) until .the ·required 

competency is learned. Some of, the problems in the model ·. 

are -that individual contaQt with counsellor train~ng is more 

difficult and is_ time · consuming, _it. _is sometimes difficult 

ntit ·to become too "mechanical", and ·credibility must always 

be pursued. However, · the model he describes has produced . 
' ' 

. .. 
.. . 

.. 

·, 
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quality graduates, it is continually being evaluated, and 

I 
the process is less competitive than conventional course-

"\.. 
based education programs. 
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Gavilan and Ryan . (1979) have described the counsellor 

education program at Florida InternatioQal University, which 

is competency-based. It uses Stuffl~eam's CIPP model, CIPP 

being an acronym representing four kinds of evaluation: 

context, input, .Process, and produce~ They state that there 

is . continuous evaluation. Regar~ng~. the obj·ectlve of a com-. . 

pete.ncy-based· _program, ~hey have c.oJ?IIlented: 

\ 

' . . . 
The major goal of a : competency·-based p~ogram 19 to 
·produce peopl~ who can demonstrate' . that they can work 

. · with .other people. through applying these . . skills and 
behaviors. 'Thus,. the. ult,imate criterion of effective
ness for this program is .stated in terms of ·the effects · 
on the clients of stu.dent who have completed the' .. 
training program (p. 147). 

• 
Gavilan and Ryan have asserted tha~ competency and the 

implementation of -counsellor functions. :are- intertwined. 

The well-established Stanford program of counsellor 
. ' education is a competen~y-based systems approach, as 

described by Hendricks, Ferguson, _and Thoresen (1973). It 

is a. behaviourally oriented program where counsellqt-trainees · .. . ... . . 

· must attain the specified performance ski .. lls • . ·. The program 
. . - . 

has eight components: . a general counselling and behaviour . 

metho.?ology, practi~~' . philosophical fo~~·ciations, group 
.. 

counselling, research, decision ma~ing, preventive systems·, 

and dealing with minority clients. Hen~rick~, et •. · ~1 • . have 

·stated:· 

. ' 

.. 

\ 
\ .. 

. ·· 

. . 
.. . ~ .. 

... 
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If counseling competence is judged in terms of client 
change, it follows that a counselor education program 
should produce measurable effects on trai~ee behavior. 
Therefore, to the extent that the program produces 

.counselors capable of eliciting desired results with 
cli~nts, the program becomes accountable (p. 419). 

Shoemaker and Splitter (1976) agree with H~ndricks, e.t. al. 

about the ability of a competency-based program to prod~ce 

measurable change in clients·. They have expressed conf·idence 

in this type of program. 

Inherent in· compet~ncy-based programs is the potential _ 
to improve _the ·efficacy of· counsellor trai~ing by 
determining·. whethe·r ·. counse q.ors who· have demonstrated, 
the _required c0mpetencies have also improved ih ·their 
funct_~orting on_ 'the job (p. 268) ~ · • · ·. 

.· 
Whit~· (1980) has cautioned counse.llor education departments, 

however, "to select and define competencies to their own · 

{~stitu~ional mission, characteristics, and values" (p •. 34). 

One of the great difficulties in implementing an effec

tive competency-based education-program for counsellor~ 
. , . 

trainees is the lack of a universally accepted format'for 
. 

stating and categorizing counsellor competencies · (Marks, ~ 

·Kahn, Tolsma, .. 1981). -Th&Y asS!eit that such a format would 
. .. 

help improve research and counsellor -education. Neverthe~ -

} 
le_ss ,· they see great value in current competency-based pro- . 

' 

grams, though ~he implementation takes a lot of time. Klas 

(1978) has offered a Counselling Interview Pr~ficiency Scale 

· to. help' evaluc:tte the ·_ effect.ive~ess or ''compete~~y of · counsellor:-
. ' 

t ainees. \such a sca·le_,- he ·states, would make assessment of 

com .te11cy more systematic .and effective-. 

" .~ 

! . 

I•. 
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Competency-based programs are not without critics. 

Among these is Caliste (1978) who has written that a ·corn-

petency based·prograrn does not account for understanding. 
. > 

He says that determining counsellor cornpete~cJy measuring 

behavioural changes in students is impossible. To him 

counselling _"is a process, not an event" (p. 3 ) • He 
<:< . 
·further states that there ls no research supp.ot.\tive of 

• /' 
Finally, he. says t!hat we sh~ld . 

ih educational processes : just~ 

competency-based programs. 

not. be motivated to reforms 

because of demands for ·ac·countabi'tity •. "That accountability 

will result _in major ga~ns in education is a fradulent claim . 

'not suppo~ted by prevfous efforts' .. using . t~is ··method" (p. _323). 
. . . ' . . ' ' . 

Kennedy (197.6), in general, approves of _a competency-
"' ~ 

based training program ·for counsellor education. However, 
f 

.he is not sure if "field experiences" ~hould take .place in 

the first haf~ro_gram, since trainees may· not have 

the knowledge of theory and research. Nor is he convinced 

of the value of the cred-it/no credit system of marking and 

evaluation. 

With a greater emphasis on per formance goals, 'there 
might be a greater relationship between degree - of 
competency achievement in the training Jlrogram and 
differential performance on-the-jpb. If so; a greater 

· number of discriminations in student _performance than 
is possible with a credit/no credit . system might be 
desirable (p. 248). · • · 

He expresses the hope that competency-based education programs 

are ·not a fad. If they are they may be thrown out sometime 

in the future taking much good with them. 

\ ... 
... ... · .• / l 
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The present status of research on the effectiveness of 
different teachi~g methods suggests that ther.e is no 
empirical reason to believe that any one approach ' to 
train~ng ~s better than another (Bush & Enemark 1975) • 
However, the increased emphasis on individualized . 
instruction, self-pacing, performance goals, and field 
experiences makes good sense (p. 250) • 

~ 

In their presentation of the guiaelines of the CGCA for 

counsellor educati~n in~~nada, Peavy, Robertson, and -~est
wood (1982) indicate strongly the 'need for guidelines and 

counsellor education standards. They acknowledge tremendous 

variation in counsellor t~aining programs in Canada and they 

recognize the f 1exibili.ty in education approaches. They do . 

recommend, as a minimum, ~hat each counsellor education pro~ 
. . . . . I 

gram have · within it "core" skills, . concepts, and ·knowledge. 

c ... ounsellors and counse)lor educators· have to respond to 

the perceptions of ·a parent, like Grant (1975), who s~id 

"The most common complaint about guidance seem$ to be the 

·-. .,.,.-.. 

lack of competence of the counsellor 11 (p. 33). Sunbury and 

Cochran (1980) st.ate that the p'rofession has to be "refreshed", 

or counsellors. will decrease in importanc~ al'\.d utility. They 

state that counsellor education programs will have to ~hange 

and respond to the pressures of the 1980s from within and 
. ~ 

without the profession. ~unbury and cochrane state that 

couns~llor.-tfainees must gr~duate from qu~lity programs and 

demonstrate: 

that they are quality profes~ionals. Finally, they 
must address further effort to increase their knowledge 
of counseling, providing · their e·ffec.tiveness and .tlie 

. relevance of the training to·. consumer· needs. · Counselors . \. 
and. counselor educators .. ZJeed · to ~dd to, and' refine, the 

• ' I ' 
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content of counseling and the efficiency of its 
delivery. They must take a fresh lo?k at what they 
are doing (pp. 138-9). 

51 

Nevison (~972), in portraying the development of the coun-

seller since th~ 1940s describes the person who is a coun
t 

seller. It is incumbent that education of counsellors be 
.. 

such that it participates in training the right individual 

~pr the job. Who is the counsellor? 

-The counsellor's job demands a person of competence, 
cpurage, and compassion: he ·must himself ' be a model 
of a person who finds life satisfying, who enjoys his 
contact 'with others, and who is able to . bring insight 

.and' encouragement to another · (p. 39). 

Counsellors and counsellor educators might well ·tteed . . 

Goldman (i974) who, . a~vised that w~', i~ t~essi'on, s2~u-~d. 

·consider the quality of our pro<:{rams and of our graduates~· 
I z--. •, ~-

·"It is responsibility,. and it is· for us as a profe,ssion to 
be responsible for the dependable quality of our fi~ld and 

its practitioners" (p. · 63~). Wilson and Rotter ~1982) may 

sum up best the need for change to meet the future. 

. ,, 

we must begin our new pr.ograms and · outlooks with cur
selves, teaching ourselves to keep ,,our mfnds open. to 
.the novel, the surprising, ''and even the seemingly 
radical (p. 356) • ~ 

: 
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CHAPiER III 

METHODOLOGY 

This chapter will describe the methodology used in this - . . . 
I - . ' study, regard~ng: sample se.lection, instrument development 

' 
and administration of the instrument. 

c .. 
To gain as wide an 
. I 

. all school and district 

The Sample 

-"' 
" input as possible for th;s study, 

coun~~dlors in the Province of 

Newfoundland and Labrador were,a~ed to partici~ate. Since 
. . .. ·.. --

the n4mber of possible respondents (ninety-nine) was rela-

tively small, no ~ajor difficulties occurred .in fo~low up 

activities to ensure a high rate of response. The· respon-. " 
dent-s are situated in a variety of school levels and district 

positions. Specj.fically f these in_cl_u_'!~-~~~~entary ~-6~ 
I 

counsel·lors, and those in junior h:i!gh, senior high, and K- 11 .. 

school levels. Some counsellors--slrve either one or more of 
( 

" these levels, and some do ··eo in one school, whilelothers work 

' at several s.chools. Other counsellors wqrk out of school 

board offices in s~veral c~paci ties 1 .such as• coordinating 

special ~~ogra~s ~nd oth~is a6t as assessment an~placement 

personnel, either full or part time. Many of these personnel 

are known as educational psychologists, hereafter to be 

. c~lled counsellors for the pu~poses of this s~y. 
52 
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The addresses of the couns~llors were obtained from 

three sources to ensure maximum comprehensiveness. These 

sources were: 

1. The provincial Department of Education, through 

the offices of the•Gdidance Supervisor. 

2. The membership list of SCAN (School Counsellors 

Association of Newfoundland) , • 

3. The Department of Educational Psychology, Memorial 

University of Newfoundland. 

The respondents are situated in widely cAstribu.ted areas of · 

the province in both rural and urban settings. 

-
Instrumentation 

; 

Description. · ~he research instrument is divided•into 

four parts, A, B, C ang D. ~The complete instrument is found 

in Appendix A. Part A sought personal and professional 
.> . 

information, and data on work setting characteristics. 

Respondents were asked to check ( V) the appropriate space--...,.. . 
opposite the items they had chosen. This part consisted of 

twelve groups of items. 

Part B presented a list of eighteenrandomly distributed ... 
contemporary and traditional counsellor functions and des-

criptions for each. Having read · the descriptic;ms, re~ponde~ts. 

were asked to indicate, in Section 1, what fun9tfons. they 

actually implemented. Following this they were to indicate 

. . \. ' 

.., 
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the degree of importance which they assigned to these 

functions which tqey were actually implementing in their 

present po~itions. In Section 2, the respondents were asked 

to indicate their pr~terred functions and, also, rate the 

degree of impor.tance each one.., would have for them. The rating 

for each section is on a seven point continuum whi~~ reads: 

"' Least Importan~, Slightly Important, Moderately Important, 
' ' . 

~ Irnporta~t, Considerably Important, Very Important, and Most 

Important • 
••• 
In Part c, counsellors' perceptions of t~eir role .. 

determining influence were soug~t. Fi.ve statements, 
, 

chara~teristic of the amount ~-influence a counse~lor mig~t 

have in de·fiping his role . as a coiinsellor, were pre·sented. 
. ' 

Th~ statements, randomly distriputed, range from a descrip-

t~on of low influence to· high influence. Respondents were 
•' 

asked to select one sta_i.:erncnt which best represents their 

role determining influence in their present work setting. 
------ ----------- -------- \ -----. -

They were to check ('V) the appropriate spaces to the , right- -

of· t~e . s~lected statement • 
...... 

In ~art D, a list of one hundred anq fifty-two ran-

domly distributed coll\petency. statema{lts,· · judged as necessary 

~o conduct traditional and contemporary counsellor functions, 
J 

. were presented. Ih .replying to each competency statement, 
~ 

respondents were asked to .indiqate their pe..rceived level of . -
proficiency for the. competency describe~ in each item. To 

the right of -each · i tern respondents were to check ( V') one C?f 

the ~paees representative of one of the ratings along a five 

. . , " . 

• 

,' 
. . ' · . 
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point continuum which reads: E - Exc~llent, v. G. - Very 
• I 

Good, G - Good, F - Fair, p - P9or. 

Instrument development. The research instrument wat 
I 

developed after a review of literature dealing with..the -
variables under study - counsellor 'tfunct"ions, role, com-

-
petence,.apd work setting indices.• In addition, an investi-.. " .. 
gation of questionnaire construction methodoloqy and 

techniques was c~nduct~d, and,· a~ well, advice and help _was 

, sought and receiv.ed from faculty .and colleagues in the · 
0 

Department of Educational Psych~logy, particularly in the 

validation of the instrument. . 0 ... 

Pa~t A of the que~tionnaire had been designed to 

gather data about work se·tting demands and characteristics 

of~the counsellors' place of employment. 
I 

' Integrated with • 

this, information of a personal and -professional nature was 

sought to present cr·clear picture of who is engaged in the 

-

. . ·. '}''.'!'; .. 
' · .... . 

• 
r f 

.. 

.. 

- .. ---------- - - - · -· - ----- - - ------ .. - - · -- ------- ---
- cotfnsefiing protession in the Newfoundland school syst;em, ... 

• • • -particularly as regards their qua)ificaticns and responsi- • 

bilities. Specifically, Part A had been designed to elicit 
. 

information, as efficiently as possible, on client population, 
. ' environmental factors,•and duties additional to counselling· .. . 

responsibilities. The response options gene·rated were 

intended to< accommo~ate all respondents. 

In drafting and describing the · counsellor ~unctions , 
(Part B of th~ questionnaire), three major hurdles · h~d. to'be 

~ 
overcome in order to · pJ:"esent an accurate refl~ction :o'f what 

.. 
• . y ' . .. .... 

J 
-! \ 

.I 

• 
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counsello~ understand to be their functions. 
.• 

\ 

One, since 
4\ 

• • 
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the study sought input from counsellors working in a variety 

' ' i ot school levels and work settings, the discreteness of the 

functions, . and their operational definitions~ had to 

accomrnoda.te everyone from an e lementar.y··counse llor to a 
. . 

· counsellor at the district level. It was immediately 

recognized tha~ not all £~ctions are appropri~~e to all 
. 

counse 119rs because of the · nature .of their indiv idfial . 

pos-itions. A tentative· 1 ist · of functions was generated from 

a review of the literature· and anticipation of ·the vc;trious 

functions which might be performed by counsellors in New

foundland and Labrador. 

Some counse.llors might 

·. ·perso~al-social co_u,nselli~g 

." 
. . 

prefer to have individual 
' . ., 

\ ·. . . . . . · 
integrated with individual . ~ . 

cateer-edue,ational counselling. Many of· the argume.nts in 
. . 

favor Qf this view are sound • . •rhere is no doubt that . ' 
' . . ' ~ 

elements .of both functions can appear in , one counsellin~ . 
·sessioh or series of sessions wi'th ·a client. •• However, · that 

is not always the cas'e. some --counsellors might deal almo'st 

exclusiv~ly with one of the two areas. As w~ll, individual •. 
counselling may focus on personal and social concerns as a • • 

priority over career rel~ted concerns, or vice versa. . . . 
" Perhaps, it is not too cumbersome to se~~rate individual 

J 

' ' 

" 

. ' ~ounsel~ing into. two functions in order•to get ·a more 

acc.ura_te reflection of what couns.e llors are doing or would 

prefer to do. Similarly,. teacher consultation ·and parent 
·' 

. . ' 
corrsultation might be united as one ·· f\}nction - consultat~on, 

.. 

I , , . . 

~ . 

• • 
~-. ' 

• ' ' 
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but, in actuality, listing them separately can more accu

rate ~y, reflect jhe reality of counsellors' employment. • situ-
. . 

ations. The higher . level of specificity of functions permits • 
further discrimination amongst the various counselling roles. 

• The nature of the position, the / competence of the counsellors,~ 

pecu ·~iarities of the work settihgs, the disposition of school 

StaffS 1 'ar«i Other faCtOrS rna-reVeal that One Or the Other Of 
'• 

the consultation functions may.or may not be impl'~entcd at 
. . . 

all, or·only to a limited extent. An argument can be made 

eith~r fo: ~r. against ' the arr~~t . ~r description of each 
. . . 

of the "other functions . listed here as well. However, for ., 
·. ·. this. study, it was judged that the existing arra~gemen~ was 

I 
best. 

. \ 

¥ 

The· second factor to consider in Part B was: while 
. . ... . 

function~ have a specified label . in the questionnaire · · 

counsellors may tend to label certain functions dif~erently •. 
1 . .,;. 

To overcome this. dif.f icul ty, counse u ·ors were asked ·to 

accept the functions as labelled and described in the 

questionnaire. This was· done to avoid confusion ·and evoke 
. . 

. consistent and reliable inte~pretation from the respondents • 
• 

The validation procedures (described below) and the liter-

ature revie.w, ·assured the researcher of the face va,lidity of 

this aspect of the instrument regarding. functio'n · labels. 
• • ' I ft 

A .tfiird obstacle to· conpider in drafting the counsellor . . 
\ 

functi'ons was how best to incorporate more recent {or con-. ' . . ' . 
ternporary) · counse~lor functions into the li~t. The liter-

ature· review resolved most of this _difficulty. A factor to 

.I I I · ~~ · . 
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• • consider here was the familiarity that some senior coun-

sellors might (or might ltt) have with the contemporary 

counsellor functions. Would, in fact; all counsellors 

accept the functions as labelled and defined? The judgement ' 

was made~that counsellors have that familiarity~ and that 

reliance on the function descriptions would add· sufficiently 

to their .. further ·understa6ding of the nature of both con/em

porary ~nd traditional functions. It was decided not to 
. 

include administration and responsibility for the school/' 

district. guidance program as a function (Shertzer & Stone, 
. . 

1981), . since it is assumed that such is. 'conducted anyway as 

an integral part Of the COUn~ellOrS I ~~SpO~SibilitieS· . . . . : ', ··,: 
. . 

. A validatiq~ procedure was \onducted wit~~ group of 

· ten ·g·raduate counselling 'students \and three faculty members . . . . ~ . 

. . 

to. asse~s the furic~ion descriptions for .clarity, brevity 

and. discreteness .. from other fl!nctions. In doing so tne.v . 
rated th~ descriptions on a ·.scale ac~ording to· the ~hree 

preceding criteria. As well, th.ey were asked to make 
l· • 

comments aRd suggest cpanges for each funct~on (if approp-

riate) and 90mmen~ ·in general. The form used for ·thi-s 

purpose is . in Appendix a·. There was general . agreement on 

this portipn ~f the instrum~nt but some c anges were 

"" ' . suggested. After. analys.i _·s of the dat~/ fr the validatio~ . 

. · procedures, and fur.ther exam~n~tion · o~ ~ s part o~ . th~ 

instrument · by the rese~rcher, some change 
i . 

were made .• 
•. 

Changes in the descriptions were made primarily ·by making 
' ' ' • • ' ' ~ • , ' • • , ' ' , I :,~ 

some shorter,· eliminating, redundancies, ' and by dispensing 

I · 

...... 
. ·, . . . 

. I 
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with some examples and illustrations. Also, some slight 

· modifications. were made 'tlith some function "Labels." No 

major recommendations were made either to add fun\·tions to 
. .... . 

or remove functions from the list, though such suggestions . 
were sought. Given the high J;"atings on clarity, brevity 

and d iscretenes~, and the reasonable assumption that these 

evaluations could be considered repre,entativ~ of ~hose 
t • 

_ex~ected from counf!ellor respondents, confidence was then,. 

placed in this ·portion of the instrument. 

In Part B, selection of a seven point continuum -from 
·• 

Least Impor~ant to Most Important was judge~ to be a valid . 

measuring device for determining how important each ·£unction 

is. Though · one might be concerned with hc;>w respondents· 
. . . 

might i~terpret such adjectives in such a measur~, the 

~eaning of the words is not . as important as -the context in 

.. 

' which they appe'ar (Bradburn & Sudman, 1979). Referring to t 
\ . 

·various studies on this. point, Bradburn aJ1d Sudma~r concluded 
.-

_by quoting Chase, .an, author of one of-t.he studies: 
' ' 

• • • respond~ts get a ~o~. 'deal of meaning. from · scaJ,_e 
adjectives . because of the · adjectives' relative posit ion 
in · a _grou:p of response categories, rather tpan in terms 
of a "standard" .definition of a given word out of 

· context of ~ther category levels'. (p~--~~~-

.. , 
Also,, the•" seven point continuum provided a · s~fficie_r:ttly 

broad range of choice for the respond_ents. 

Fina.lly, in Part · B, the layout had been des,igned to 

• 

'• 
. ... 
~· } 



.. 

• 

~ . . · ' 

L 
60 

enable the respondent to utilize the function descriptions 

to best advantage, thus contributing to greater validity and 

reliability. The counse I lor functions were randomly dis

tributed, with distribution for both Sectj.-ons• 1 and 2, to 

eliminate any possible bias. 

In Part c, the method useQ. for seeking the level of 

the counsellors' role determining influence, as perceived 

by counsellors themselves, was decided after a number of · 
. . 

options were contemplated, . One method(ons,idered .. was to 

have the respondents ·choose a numb~ a continuum from 
. . . "' . . . 

' :::on:: ;:: ~t:0 r:r:::::f:::::~ d:::::.:f t~:f ::::::~~ ·:~ 
jectiv ity wou.id · le.~d ~o a high ~egree of unrel~abil'ity • .-

.• . . ': . J : • . ' 

~nother option was to h·ave · th:e couns.ellors place· themselves 
' . 

in a· p~sition of influence relative to other~ (principal, 
, .. . . . . ·. r . . . 

\ 
\ 
\ 

. teachers, .students, parents). Here rank ·ordering would be 

conducted. · Though q,ne · ·could ~et a comparison. her·e, there 

would still be no real . indi~ion of the counsellorsi ·amount 

of influence • . 'l'his method ~as rejected1 _.For similar reasons 

a . rating . scale variation of the preceding · option was rejected. 

Here, ·as well, the influence · of others would be indicated 

·(while. taking up valuable t ime), and, in any . case, · was ·not 

required. .Other rating gcale . methods were considered but 

rejected. 

· The question of measuring influence is· further .compli

·cated if a respondent fails, in his position, to exercise 

his capacit.Y to exert influence. Other factors, ·such as 

personal style, timidity or aggrE1ss1 veness 1 apathy, · 9an 

'·' 
\ . . ' r,l I 

). 
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I 
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make counsellor influence difficult to measure. For th~s 

study no effic'ient straightforward measure can _account for 

all these variables which . contribute to influence. Conse .. 
r 

' 
quently, it was decided that a series of rand_omly assigne~ 

statements, each of which reflects a different degree of 

influence · in · deter,mining counse llol!' role would be presented 

to the responde.nts. Each statement had a pre-determined 

"numer~cal weight of influence." The resp~nd~nts ~e_re to 

choose the. -~··statement which best reflected their ~egrec 
~ . 

of influence in their present work sett.ings ~. Five statements . 

wer~ pres·ented~ 

' ./ 
· 
1
_ · 'f~is pi::ocedure.: is· efficient but· each statem'ent··can ·be 

( . . ' - -- . . 

·prone to ·various interpretatiQns by the res.pondents.. To 

.lessen ·-~hi~ . problem a _panel of eight graduate. counselling 

·:Students and faculty ·me~ers of the Department of· Educational 

Psyc;:hology, Memorial University, were presented wLt:h twenty-

seven statements, each statement being generally . equivalent 

·in .its _application to various work settings and counsellor 

responsipili ties. • The 

from minimal influence 

randomly distributed. 

statements ranged on a continJltlm 

to ~xv~~~ inf~uence, and were ·. 

Each member of the panel. was asked . 
ft;o ass~gn a nume~ical rating, from ~ero to ten, which 

represented the degree of influence' each statement ·attempted 

to characterize. The purpose was to see ·1 f there was · a 
. > 

consist!3nt rating of the stat.ements, and subsequently 1 to 

. • choose those statements which had the least amount of . . 
variance in . their .~atings. 

..... 

.• ... 

Se~ Appendix . c .for · the vali.dation 
·" 

' -· 
,, 

.· . ·-
.! 
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forms used. , 
Calculation of the mean and standard deviation for each 

'"' statement wa~ carried out, based on the responses of the 

panel. The criteria used to select the five statements for 

the questionnaire were that the statements should reflect 

(as a group) the extent of counsellor influence on a 

numerical basis, from the range of one to ten, and that the 

standard deviation for ea~:h be at least be low on~. The 

statement · having 'the lowest standard deviation, where the 

means of two or more statements were· substantially the same, 

was c~osen; See Table 1. A final oriterion, if appropriate·, 
. . 

was to determine the chqice of statement(s) on clearness and 
• 

·conciseness of language. For example, if statement twenty-
. . ,· ' ~ - · . . 

one had a standard deviation of . • ·57 and a mean. of one, and 

statement seve11teen had a starrdard deviati.on of • 89 an..d a 

mean ·of one, and the language was generally equivalent, 

statement twenty-one woulq._.be chosen. 

\ 

then · 

Part D of the - qu~s tionnaire was designed to determine ., 
~he c-,un.sellors• own per~iv.ed level of competence through 

;.. 
their response to· one hundred . and fifty-two 'randomly dis-tri-

outed competency statements. As a group the statements . ,• 

.. . 
' 

1. • ' • • .. 

· represent ~t~~ competencies required to ~mpl_eme~t the ~ighteen _ 

counsellor functio.ns compi ied in Part. B. A coding system was 

established to enable the researcher to match the appropriate 

competency statements to ·specific functions 'when statistical 
. ' ' 

anaiysi~ wa~ -~ndertaken to~e·x~mine the relatio-nship b~twe(m 

counsellor functions and couns~llor competency -level..., The • 

· . 
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Table 1 

-XNFLUENCE STATEMENTS: MEANS AND STANDARD. DEVIATIONS 
OF THE FIVE STATEMENTS SIGNIFYING TilE DEGREE OF 

ROLE DEFINING INFLUENCES 

Standard 
Staterrent Mean Deviation 

. 
I fool that my at~ts to define my .94 .90 
role have not been successful. Con ... 
sequent1y, my professi~l responsi-
bilities are determined primarily ~y 
others. :, 
No JMtter What efforts I bring to bear, 3.44 .86 
I pm generally at odds with school/ 
difi~trict ~rsonrel to · the ext.eilt' that ---I Ca.n only .int;>lenent less than half of -.. the professional responsibilities . · 'A 
which I prefer. ' . .. 

. My endeavours to prc:irote my role 
definition ·have enabled rre to carry 

. 5.50 ·.5, 
out about half of :~ functions 
Which. I deem necessacy. 

. . 
With the people I work ,with_! ha~ 6.88 .64 
been successful in b;rin;Jing al;x:>ut 
sare reasonable · urx3ers~and . 
agreement on my role. · Howe , there 

. are still sone areas of disagreement 
on my ro'1e . and aoout hew I shquld 
spen~ my time. ( . 

• 
I am very satisfied that my efforts 9.56 .62 
in prc:rooting my role and function . , 
in the school/ district have 
achieved consensus with my 
colleagues. 

. . . . ' J 
- ~- -...... . -~ 

. ' . I 
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responden.ts were not aware of any such grouping of camp~-

tencies since all competencies were randomly pres~ ted with-

out any reference to functions. 

The ctetency statements were compiled after an 

intensive xamination of relevant literature, including a 

stud~ of m jor competency studies (Cogan & Noble, 1979; 

Fitzsinunons & Bayers, 1977; Jevne, 19.81: Menne, 1975). 
. . 

Lists of competencies., including those of the aforementioned 

researchers, were examined to aid in the construction ·of th~ 

.competency section of the questionnaire • . The s ·taternents 
' . 

were writte.n in as clear and concise a· sty.le as possible, t. 
' . 

k~ep.ing in ini.~d that· psychological jargon' was to be elimin-. 
ated · Wher~. p~ssible. Initially, th~ statements were 

•' I a~ted to specific func;:tions ·. A -series of 'revision·and 

· editing procedures were conci'ucted, cuiminatin~ ln. a final . 

draft following ana.lysis of an ass~ss·!Y\en~ of the s'tatements. 

by a group of gradUibte counselling st;udents. / This ta.sk was 

pa'rt of a larger evalua-tion of the instrum7rit. 
·, 

See Appendix 

\ o for a~opy·of the procedure · used. 

~ . 

.. 
. With ~he competency statements gr.o-qped within functions, 

the graduate students checked for redundancies and repeti tioh~ 

b&tween and within functlons, as well as co,:enting ~n ~ow · 

.,..- t~e ~tatements were written. They were ·free .to suggest re

assignment of some s 'tatements to other functions, ana to . . 
;repose·: add'itiori or e'lill\ination Of COq\petency statement!?. . . \.' . . . . ' .. _,.. . 

A limited number ·of · changes we.re ·suggested and appropriate . .· . . . . . . 

revision was made. One. f~ncil note, . in :thi~ regard: many 

.f : 

... 
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~ 
of the competencies li~ted under Individual Personal-Social 

Counselling are also required to implement other functions, 

such as Crisis Intervention and ;~d'lvi~~al Career-Educational 
tl 

Counselling. Such competencies have not been listed, in most 

cases, in other functions, in order to eliminate redundancies. 

However, there is occasional redundancy because of some 
. 

Si!fti larJ.ty in the nature of the functions (e.g. Career 

Education and Individual career-Educational Counselling) • 

... W-ithout listing such similar competencies in both these . 
function categories (and other categories) ba,sic competency_ 

groupiJilgS required to implement a function would not be 

complete. This would have had deleterious ilt)plications for 
.· 
statistical analyq_is when the essential questions of·. the 

s~udy were answered. .<~his will be discussed further: ~n. 
I • • • 

statistical techniques.and data analysis - Chapter· IV). . . 
• • The scale used to have the respondents indicate thei-r 

level of proficiency for each competency ..;.. Excellent, Very 

Good, Good, Fair, Poor - is one with which. most counsellors 

are familiar. ~~d, as Bradburn and Sudman (1979) have 

reported, the relative position of the terms in a scale 

h~lps provide the respondents with a great deal of meaning 

of the adjectives • . 

Administration of the Research Inst.rument 

Pre-admin.istrat.t'bn assessment. · A wo~king .·.draft of the . 

qu_estion~a.ire was presented for assessment to seven · g 'rad.uat·e 

J .. .. 
..:: 

t.. r 
. . .. 

·~ ·. ' ·: ' 
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counselling students, one individual with a Master of 

Educational Psychology degree, twt graduate students in 

educational administration, and two faculty members from 

66 

the Department of Educational Psychology. All individuals 

were associated with Memorial Universi. ty. Such a cross 

section of evaluators was chosen to obtain a wide range of 

opinion and judgement. ' This diversity in raters proved to , 
be valuable. 

The evaluators were to: a) pr~ew the instrument; . 

b) respond to the i terns where appropriate; c) determine 

~ ', completion· time of the instrument; d) examine ·.the directions 

for clari~y~ e) assess general precision and accurac~ of 

language; f) indicate in.~ormational. qapsr g) comment· on the 

prop~sed layout. With "the exception of one grad,uate . ' ' . . ._...;._ 

·counselling student, a meeting was held ·bet\qeen each of the 

evalu·at:ors apd the researcher, in addi t"ion to his/her com'!"' 

pletion of evaluation ·forms. Their conclusions and recom

mendat~ were ;di~cussed at these sessi.ons. See Appendix 

·E 'for the evaluators' directions and ariswe r forms. . , . 

The evaluators' most pronounced comment referred to the 

scope of the instrument and the amount of ,time it might take 
• 

for respondent~ to comple"te it. Completion time was 

e.st-1,mated at approximately one and a half .hours, but, con- • • 

siderable ·individual variability was expected. The evaluators 

' felt that the time factor rnigh't cause a ·lower ·rate of. response 

than desired. They judged that a clear and J;acilitative . . 
. .. ·' 

layout, inte lllgible and concise l~nguage, ahd unambiguous 

\ ',• 
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directions would increase not only reliability but, also, 

t.Ae likel\hood of · the desired rate of respons~e. In this 

regard, there was general approval with the proposed layout 

but some changes were recommenc;J.ed I particularly fQ.r Part A. 

It was somewhat crowded and cluttered in appearance. Th~ir 

recommendations were, substantially, implemented. At their 

suggestion modi. fica tions were made in the directions for 

Section 1, Part B, and for Parts c and D. Several other 

minor adjustments we.re also made in the wo;t"ding of some 

competency statements in Part D. Overall, th'f instrument 

was judged to be sufficiently valid ·and reliable _to carry 

out its intended purpose." The~, instrument was professionally ... 
printed ori 8~ ·x 11" yellow book paper and was saddle stitched 

' 
into booklet form. This . gave the ·: ~nstr!Jment aesthetic appe·al 

as well as clarity and readability • 

Administration pro'cedures. Collection of data for this. 

study commenced on Novembf.:T 26, 1981, w·i th the mailing of a · 
.. 

letter to counsellors from Dr. Glenn Sheppard~ Head: 
~ 

Department of Educational Psycho.!Qgy, Faculty qf Education, 
I 

Memorial University of Newfo\}ndland. The letter introduced 
' . . 

the researche::a: and supported\ the _,.a..tudy. This w~~ part ·of 

the ma1led "package" sent to counsellor respondents. Sent; .. 
. 

as well, w~th . the que.stionnaire, was a .cove!=. lettez: from . the 
, . . . I 

researcher informing counse-llors of ... the purposes of the ~ 
. ... 

study, requesting their assistance; stressing confidentia'lity, . . 

and outlil'l~ng procedures ·to be used · in returnii)g the question-. , 

I ' 
.. 

. \ . 

.,. 

. .. _. 

' ' 

. .) 
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naire and dealing with problems. Counsellors were informed 

that a coding system was to be used to identify non

re~ponsive counsellors enabJ. ing ·efficient follow-up pro

cedures. . sJ Appendix B for both letters .• ' • 

• An examination of literature, pertinent to stimu la.ting 

a high response to a mailed qU;estionnaire, was undertaken 

(Berdie & Anderson, 1974; Brown & Hartman, 1980; Kerlinger, 

1973: Porter, 1950). After careful consideration, various 
I 

procedures were used to ensure a high rate of response to 

the instrument. These included: a token ($1. 00) placed in 

the_ initial mailing ·of· the questionnaire, a stamped 

addressed enve.lope for · rn~iling the completed questionnaire, 

· ~nd a .. se.rie.s of follow~up letters to no?--respondents • . Three 
I I , ' ' I' o 

.follow--up lett·ers were sent, ' 'oh D~cernber 10 ,. 18 and 31 

(~a.ndwrit:.ten)", re,pectl~ely., See Appendix E. 
~ :1 ... ., ' . \ . . . . . . 
Six weeks had been planned for data collection. The 

' -..., . . . 
.. · . .. '· ~ •· . 

vast majority of quef?tior;maires were returned within that 

time span.. A small number were received~ in the latter half 

·Of January, 1982. Of the 99 pers~ns identifl-ed as coun-
' 

seller~, 94 (95~) · ~eturne~ their questionnaires •. Twelve 

other persons had been sent; questi:ortnaires but they were 

· no . longer in counselling, had 'left no forwarP,ing address, 

. ·.or had left the province, .. - , 
The .following chapter (IV) will deal with the . . . 

statisti'Cal technique~.~nd a~alysis pro~edur~s f6r · the 

j collected data, as. we 11. C!S present the major f iil~i-?gs. 

. ( ·. : . ... 

.. .. .• ·:-

' • 

. . ' 

... 
., 

I' . , 

· ... .. . · . . .. .. 

' 

..... 
I 

.. 

. . 

. . \ 

·· .. · 

. .. 

. . ""' 
..... . '. 



; .. ' ' . 

. -

• 

d 

· , . ... . 
, .. .. .. 

'.·· 
\ , ' • . . ' , • 

: ·, .. 

.. 
\.. . 

.... 

• 

.& CHAPTER IV 

(. . . . 
A DESCRIPTION OF COUNSELLORS 1 PERSONAL AND 

" PROFESSIONAL BACKGROUND AND WORK 
SETTING DEMANDS 

Purpose 
• 

... 
.. 

?. 
The purpose of the chapter is to present a descriptive 

analysis. of the data supplied from Part A (General Informa-

tion and Work ~etting DemandS") of the questionn~ire (see ·-. ~ 

Appendi>l' A) • The data were instrumental in not only supply-
. ,. 

. . 

· ing the essentia 1 bac)(gr:ound information in the ana 1 ysis of 
• • 

• counsellors' preferred and ·actual functions, but alsq pro-
•• . 0 • 

vided 'a profile ·of the professional qualifications of 'sc~o~ .. • 
0 ' • . . 

counsellors, · a.s well as providing s~rne insight ... into 'the . 

salient attrib~s· of their work environment. · The · counsel-
~ . . . 0 

lors are those . indiv).duals whQ provide counsellor ·funct'ions, , . 
and who are employed a:s school ·board/distr"ict counse lJors 

and ·coordinators, in-school c·oun~e llors and some few engaged . - .• .. .. 
as epucational psychologists. 

... 
• 

Descriptive· Analysis Procedures .. -
To faCil~tate analysis of . the .~ata iri--;,art A o\ the 

• . ' 
que"stio~na ·~re , · as well as subsequent portions of the instru-· ·, 

. ~ . 
. f, 

~e.nt·; . the . r~sporise/s were coded",,· c;~rnputer cards were punched, 

and the data were transf&.rred to disc utifizinq th~ facilities 

o~ ~i>mor. ia 01 ve rs 1 t y 0;· Newfound 1 ~nt s co;u ter Ce f,tre , 

, . 69 1 
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-- The statistical analysis was done by computer through a pro-

gram called SPSS (Statistical Package for -.the Socia·l Sciences). · l'i . 

Frequency distributions ~ere ob~ained for the data in Part A, 

' as we 11 as specific options and stati~tic's. cross ta!>uiatiops 
-;1< .•.: ' 

·were obtained for specifi,c response items , in the informat·ion 

p~d.work setting part of the instrument (e.g. Sex with Age). 

-, .. ·. 
Sex and Age of· Counsellors 

' . 

'9f the 94. identified. counsellors in Newfound,land and 
' ' , 
· Labrado_r~ 73 arc male, 19 female, with two (2) 'participants · 

~ • J 

.. 
not providing this informat-ion. Data· reveais 'that by far 

" ' . "' 
·. 

thc'largcst · siilglc age group is in the 31-40 age' ;a~g~,"com-
, 

.. ·t>r isirig 54 (58~ 7\) ·counsc llors • The mean.age of ·all coun5cl-' . · : ... , , . ' . . 
lor.s is 33 years '. .T.ab.lc., 2 p'resents ·the di~tri.bution of 

. • • • \o. .. • • • : • ~ . .. . 

~cspbrtdo~ts ' acc6rdin~·tci sex and ag~ •. ~ Therc is no difference 
. . . .. ' 

: . 

, 
. : 

in th~ age ..rangc ' of male counsellors as compared to, female 
. ) . ' . ' 

counsellors. The great · majority qt'counsellors are aged 40~ 

' · 

. r 
' and. _under ( 8.~. 2\• rna lc, 7 3. 6\ female) • 

' 

Professional Training of Counsellors 

. ' 

. Data revealed that 64 (68.8\) of. counsellors possess a 

'" m~ater•a degree in courisellin~, while 22 (23.7\) respondents 
I • 

' ' 
. h~vo oi.ther 0 qraduat«r d'iploma, or at ,loast soma graduate 

... ~ I . . 
level · trilin~ng. ·Doc;toral traini.ng was being undortoken by 

2 ( 2. 2\~ counso llors. Arts , and GdUCLitiori are the under-
' . 

I •• .. 
~ t • 

•. 
\. 

• · 
~ ! • 
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SEX 

> 
·' 

: KALE 

'IOTAL 

2~ anc! 
under · 
n ~) . 

4 
(4.)) 

2~)0 ' )1•)5 

n~) n~) 

9 
(9.8) 

24 
(26.1) 

TA!.LE 2 

ACE 

)6-40 

n~) 

2). 7 
(2~.0) (7.6) 

.51 and·· • ~TAL -" 
OYe7 
n~) 

1 
(1.1) . 

7) 
(79.~) 

2 1 3 . 1 . 
(2.2). (1.1) ().)) ' (1.1) 

19 
(20,7)' . 

6 . 14. I 29 25 8 . 8 
(6.5) (15.2) <:n • .5) (27 .2) (8. 7) (8.?) 

2 
(2.2) 

92 
(100.0) 

U11• 'ho oow:'lellon 414 not. ~ndioate t..h• requtat.~ Wonat.lon, · , 

.. 
_ ..... . _ 

• t . 

' . 

, l ,• I 

i t . 
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··graduate programs of more co.unsellors than . any_ other degree 
I ·. 

prog~am~, Table 3 presents t~e distribution of counsellors' 

e .ducation and training. When each counsellor's lev,. of 

training· was further analyzed to determine what combination . . ,. 

-
·orientation was evident (see Table 4) • 

. ~ 

Experience and Job Titles of Counsellors 

More than·half (57.6%) of the counsellors·have more 
I 

, .. , . 
~ · · _than five (\5) years of counselling experience (see Table 5). 

The .data reveals a small increase in .the number of persons 

entering the . school counselling profession each year:~ Of 

the 91 counsellors indicfting their job ~itle, 58 (63.7~) are 
-~ 

know~ as sch9 • . counse llors, ·~ as .~ducationa 1 psychol~ ists 

~nd · s~pervisor.s of _ g.uid~ce respectively, 10 as supervisors 

of speci'al services, and 15 persons had various otherdesig- . 

n'ations. 

I ' 

Educational Level of students Served by Counsellors 

The educational ··level · of students at counstfilors' 'work 

settings was considered ' of vital importance in helping to . . . 

determin~ why counsellors cho~e to implement certain func-
, 

t16ns. Data 'indicated .that 64 · (70\) of the 91 coutsellors . . 
who stated · their work setting deal with a broad range of \ . · 
students ih t~rms of educational level or grade. This fact 

• • 

I I 
• I, 

' ( 

. ! 

• • 
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· TABLE" 3 

DIS'ffilatr.'ION OF' C(mlsri.u:lR.s ACCOR:>IOO 

'!'0 PRO:fssiOOA!.' rz4i:am 

73 

TrPI OF TRAU."'JI~/MX:ru::t 

OBTAIJIED 

-iruY.BER (PERCDITACE)-. - -

OF COUNSil.LOKS 

' I. A. ,56 ' (60.2) 

I. A. (Ed.) I .. 2 (4,5.2) 
\ 

I. »> 22 (2).7) 

I. Sc. - 111 (1,5.1) 
' i 

Craduat• Coursea in Counael1lnc 9 ( 9.7) 

Czd\al.:• D1)lou. 1n CoWI.Itlllnc . l) (14.0) 

M&ater• • J)epee ln ~ounaell1na 64 (".o) . 
· lloct.on1 1'ra1n1'1'11 in Counatllll'\l . . 2 ( 2.2) 

other (RtllP,o~ St.udlta, etc.) '1,0 (10.8) 
Jflo92 

Not~: 'lWo c~ellors c11d not . 111c11cat~ t~ requested w0m.t1cn. 

- . · ~ . ' " ' . 

· ~ . 

J 

' . ' 
. .. · .:· . '1 , . 

- -:;M; - I 

,'l . 

::'! . 
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suggests that these counsellors havelto ~aster a large number 

. o~ comp~tenc~es and 'implement a br~ad .range . of ~unctions. · l_t 
. . ·- ' •.. : 

also appears that cou~seilors" would have to ··c·arefully plan 
• .. ' 4 

. . . Pr.,ior_i;;e~, g;i~en ~h~· ~aS'k.-·:~~qu.ir~.d to SeJ7ViC.e such varied . . . . . ,....,, . 

gra~e· ·and ·age CJ!oups. This ·daba was fu!;'ther ·analyzed and . 
• . . ' 

·will be'·dealt with in Chapter y. ;rable· 6 -presents· the · 

various ~d~cational .level categories and the distribution of 

counsellors withi~ those categories. 
\ 

·- .. 

J Time spent in Counsellor Role and Other Duties 

Of the 93 couns~llOrs whp responded to this section of 

the questionnaire, 54.8\ reporteq that they a~e employed 
. . .. 

full-time in the~r counsellor r91es. · Full-time is expressed 

as -fli1:-ft.~ ling the cotinse llor role 91.:.190\ of · the .ime. The 

• mean perce.ntage of time spent in 'the . counsellor role is 7 J\·. , 

"· 

Table 7 presents .the distribution of time that ·counsellors 
' ( , 

actually spend in counselling and in performing non-counsel~ 
I 

lor ·role activities. 
' . . 

Counsellors working at the eleme~tary and elementary

junior high revel .,e~d a. much .. g~e~ter amount of ,ti.me in 
. . . 

their counsellor roles than those counsellors in any other 
' ' I • . 

· ' 
educational · level. At the elementary level, six (6) of .the;~ 

' . 

·,seve.n (7) counsellor/ (85.' 7\) .wor~. ~ull-tf.me, 'and .al·l · 

co':l~s~ ll<Js ( 5) ~ at . the e lemen.tary-j.unior :~9h l~ve 1 re~;>ort 

~ ' that they are £~11-time. A~ ~he junior high .level, on l y 

1 out of 6 counsellors ( 16. \) works full•time... Table 8 
. ' : 

• • .. 
t . 

..... ;. .· . 
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. . 

DISTRIBtmOli Of COUMSW.0RS AotORDIJIG • . . 
2'0 . 'nlEIR. CCXJ!:SELLOR IXPERI!ZE 

·iiA 

If"· .. 
YFARS OF EXPEIUDiCE . . 

'ten than one year 

1 year 

2- 5 years 

6- 10 years 

ll- l.S Jeal'$ 

16 Je&ra or aore 

!2!:!.• 2 Co\IJ\.Itllora 414 not r .. pon4 to th1a item. 
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DISTRIBUTION OF' COUNSELLORS ACCORDING TO 
It ' 

EDtx:ATIOMAL LEVEL OF ~T\JDDITS 

~ . t 
.. 

.·. r 

~OHAL CA'l'EXiO'Rt 
. . "' . 

I ..· 
Ele•entazy ( X-6 ) 

Junior Hl&h 

Senior Hl&h 

· ~·••Jtta:ry and Junior H~ 
. \ 

Junlot Hi&h and Senior Hl&h . ' . 

X- 1l 

' 1211• 3 CO\IDaaUon 414 DOt nspond to th1a 1tem~ 

' ' .. 

. ' ·: .. "t .. 

' . 
\ ~ . . 

.• 
' I . •, 

• ..:. I ,I t ":,, ' 

IM'.BEJI (PDCDITACE) 

OF COUNSEL;OIIS 

• • :......w """"' 

.? ( ?.?) 

6 - (--6.6) 

9 ( 9.9) . 

5 ( ,.,) 
Z8 ()0.8) 

)6 ()9.6) 

N-91 (100.0) 
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.. TABLE _ 7 

. ' 
DISTR1~11'J'l0Jf OF COUNSELLORS ACCOJi:1INCi 

TO THE PDICDITAGE OF TIME SPDn' 
IN 'Jl!E:IR CO'J!:S~ R~lE.S 

PEliCimACE OF. TIPIE sn:rrr· . JMuiE:J1 (PEIICOO'AGE) 
Ill ~E JI)LE OF COUlfSELLORS 

' II . ~) 

9l-l~ 51 . (S4.8) 
t . 

81-9o .s ( .s.4) 

71-80 8 ( 8.6) 

61-70 1 ( 1.1) 

.51~0 .. .s { ,5.4) 

41-.SO 4 ( 4.)) 

31-40 3 ( ).2) 

Zl-)0 7 ( 7 • .S) 
zqc or ltaa 9 ( 9.7) 

»- 9Jt_Cl~.o) 
Hote: ~ counsellor c11d not. :re~J)C!'ld to th1a 1te~. 

• · DISTKntmOJr OF HO~ ~TIME ·cOUNS£Lll)JIS 

ACCOJmiM: '10 'nfE J'EJICEHTACE . C1l' TIME SPENt 

IM OTHER WJ'IL"' (Jll'l' car.~ ROLE) 

·. 
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.. 
- . 

.. 

O'J1fER Wl'IIS ·, . JruKBER (PERC~ACE OF TIME SPnn') · )' 

\ 

.. ~ 

· ~ 

:· ~ ,· 

fl, 

' 
~ 1,.' . .. 

'J'EACKDC. 
Sun:INJSOJlt 

ADaKlSnAmE AJm TEACHII«l 

AaalftSTMTIVI . 

IUPI:RVISORr UD 'J'd(;HIItC 

• · . 

~ · 

' , I 
' . :. -' '.l .. ' ' -~ .· .... "i ' 

) ... 
, . 

1,7 ., ' 

I ,. ' . . 
• I ' f : 

' .·'~ 
I ' 

.. : ,: i: . \t.' ' 
~ ,· '~ .. ,.,-: • J • : • • • ;, ' ' . ~ • • : .... ·. ' · 

'. 

., '" 

,. .. 
o c ' 1 

" ,. .. -

ze· (66.7), 
f 

19 (2).8) 
. 2 ( 4.8) 

1 ( 2.4) 
1 ( 2.4) 

~CJ2 (liXl.O) 

• .. 
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TABLt ·· 8 

.. /. . 
DISTRIBUTION OF COUt(sELLQRS .SERVING SPEC,.IfiC EDUCATIONAL 

LEVELS 100\ OF THE TIME IN THE 

COUNSELLOR. ROLE 

il 

"' 

& 

. ". 
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presents the distribution of ~ounsellors in each educational .. 
level, further illustrating that 45.2% ' of counsellors have to 

implement their counsellor functions in a part-time counsellor 
. ./ , . . .. 

role.· For. these "part-tirn~rs" ther~ might be pressures of ·· 
. • .t . • , ,' . • . • . .l • .a. M •. -., : " · .. ~~ ... . '" . ~ 

varying inten·s_ity which fnf.iuence their counselling .. p-riorities~ .. . ·. · . . . . 

perh_aps forci.~~hern to abandqn irnplE.~memta_t . .iof!.' of··. f~nbtions 
they migh~ de~ire. Al~d, some rol~s are.not carried . c;>ut by 

( ·. ' . 
all counsE!llors· to the . sarne degree, and some roles are more 

f.amiliar to. some. counsellors than others. · -For elementary and 

· elementary-junior high counsellors this may have not beem so, 
. . 

g i ve·h their different status.,. They may have more time for .· 
~ program planning and implementation. This assumes, of course, . . 

I 

that all oth~r,donsi~eration~ are equal. Such a conclusion 

is difficult tq . reach: 

Number o·f Schools . and. Students Served, and 
Travel Required .by counsellors 

- An analysis ot the counsellor-'Sttiderit ~a.tio in all edu

cational levels reveals a ratio of 1:877.. Minimum-maximum 
• l . 

ranges' are 1:150 to 1:~501 or more. This range indicates a ; 

ratio which is far above the sugges'ted optimum leve 1 of 

1:400 ·for grades .'VII-X~, as ~tated in the Repo.rt on Psycho

~og ica1 _ and counse·lling Services for Newfoundfa,nd Schools 
' 

by the Provincial Counselfi.ng Committee (l980~ p. 131-. 
' • t • ' 

. . 
' i . . ' 

counsellors according to educational level, ' alf?O. indicates 

Table 9, wh~ch presents the data on the distribution of 
.. . . . . . .. . 

J. that the median ·ratio ·of counsellors to students is in the 
I 

GQ~~900 range, ' which .is to say £hat SO\ 'of counseliors 
, o ' 'I o " 

have 

. . ' f&tios .this ~igh: or hiqher. )lowever, since a large 
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percentage (45.2\) of counse1lors ·are not 1;ull-time 1 tl'}ese 

. . 
statistics on the ratios must be examined and interpret~p in 
• this . 1 ight. Moreove~; 1 these ·statist·ics ·are for schools . . . . .• 

where counsellors· exist 1 Itr mu~~ be recognized ''t;hat ~hei~ ·: . ." 
· .. 

......... ·are too few counsel-lo:~js ,in Newfourid.land sc.ho_ols·1 far bel'ow 
. .J"\ .. . . 

recommended numbers •. ' .,., .. . ·. 
...~ . 

~ -. ' ·~· ' 

. .. : . ·•. i - \ 
job description ·demands(co·rnpri~e 66 (71. 7\) o'f the.-~couns_ellor 

I 

re~pondents. ·Twe~ty~s~x (2~.~\) co~~s~1iois ~e~6r~ rio tr~vel · 
while 32 (34 •. 8\) indicate t .hey 1:ravel .from 1":"25 rnlles.on 

a·verage pe~ week~ There is a wide distributi-on . of counsel-
. ' . . . "-. . . . . . / 

-.... 

'· 

., 
lora in othe~ mileage cate_gories (see Table 10). The mean <~• • ,f 

we~kly mileage is 24 rni·les. .A.s rnile<iige tends to increase 1 

the number of couns~ ll.C?rs t~nding to travel g_ei)erally de• .. 
. ··~ ' .. -

crease~ : 
. . 

If average weekly ·rnileage over 100 miles :can be judged. 

aB 11 C0nSiderable" 1 ' and' t-he . 4esignatiOn iS larg~ ly arbitr~ry i 

then 14\ of c ·ounsellors''have placed themselves·• in that cate

gory. The data- suggests ~hat for .the majority o~ counsel-
. . 

lo~s wh~ are required to £ravel, _school ident~fication with 

one school setting ·would be difficult to achieve. The f .. ,-

actual consequences on . counsellor~•~ability to c~rry out · . ~- . 

their couns~ 1 ior roles cou.~d n~t ~e ascertained\ from the ... 

data, but interesting information -on counsellor · work demands 

. .. 

•" 

.. 

was provided~ . > · · ... \~ ---- · . . I . . . .-· \ . .- . {J 

Counsellti~s · who s~r~e only one ~~hool a~e t~e single j 
I 

largest group with 36 (38. 7~) ~f }he 93 re~p~ridents report'i~g· 
t' I I I 

._ ,__ . I / . 

•' 
• • t: •' :. 

/ .( 
t / . 

. I 

... . . . . 

. " 

. . 
' 



.. · 

• ' . 

..... ·~ 

.... 

• 

• 
_./ 

. . 
... ·. 

r I 
(·. 

(·· 
• 

( "'' . 

.. ~ 
I I 

.. . 
,. ,, .. 

. . 
' fl 

~· 

..r· . . 

.... . ~ : 

l ' 

.. .. 

• 

• 

... 
. I 

I 

.~ 

. . 

t • 

' . .. .. 
~ · 

.. 83 

..... . 

• I 

'· 
,. ... 

TABLE • 
. . 
• 

• 0 • 

DIS11Ullln';IOtl OF COUNS~R3 ACCOJU>li'G TO 'l1lE 

\ AVERAGE ~ma:t. ~GE. TRAVELLED~ ., . 
PART OF 'n!E.~ CXN":lSELLOR RO:L 

. ·' 

. . 
·,· 

'I 

•• 

Humber·or·coUn&~llora ' (P.reent&l!) ' . ' ' ' 

Jlone 

. 
'· 2~ ... .so . .., 

• 76 ~ 100 

101 lSO · 

1.51 200 . 

201 2.50 
4 

251 
• 

• 301 or aore ' 

·. 1 

.. 
~ I • 

" . 

a 

• / 
.. 

• .. 

l 

• .. 

, .. .. . ' 

,. . 
26 

7 

.5: 

' ) 

4 

c-2e.:n·· 
()4',8) 

( 9.8) • 

-·~· -,.~) . 

~ S.~f> · .. , 
( ) , )) .. ., 
( £t.3)_. 

·c 2.2>· 

1 .( i.1) ~.-

( ).3) 
• "\ 

•' · .. 

~. 

... , 
"' . . .\·. ' . · .. .. . . . .._ _ ~ -.. . 

. . . ' . , ,., 

N- 92 . (100,0) . . , 
f ~ : . ....- .. 

... ::. ..... 
r 

~: '1\lo counaellons did not res~ t:o thi.J item. . c::::--- I 

,' 

' ~ . 

·' ·. 
,.·J r 

,. , ' 
.·• I .;; ~ ' ., f 

.•.. ~ i ·~ \ ·:' . . · · ••• . "' .. • / .•.. -- " ' . 

~ . 
) ' 

r 
_1_ 
' ... 

• ··~ ' t • 
\ . 
' 
' '. !. •' 

; 

' ~ . 
' . ·, 
( ' . ·., 

'- • '· • I 

. ·.·· 
o I ~ o 

. . 
. .. .. 

'• . 

.. 

. ' .. 

.. 

.. 

. " .. ., 
' ~ ' 

... 
j 

.~ 

.. 

· •.. · 

r'l':::' · .. • ,·· 

. ... . .. 
•• ·: ; , •• ! 

· ~· . 
' ·• . 

·'' - •, . 

.. •, ·• ' · 'J, f."'... 
~ ' ' ~ 

• 

• • 

. I 

" · . .. 

. ~~· . 
i 

• 

.. 
. . 'I 

.-,. 
... 

'· 
I 



. ' : 

-· ' 
. · . 

.... . 
-~. . ·. . 

.. 

. · ' 

·. ·', 

,_, 
I . , \ " · 

\ I 

co~~s;/i{~~s' Perceived -AccesS,ibi'iity 
to~ Referral and L'i 'aison Services 
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Co\mse l~ors rep'6rt that _their 'aqcessibil-itY,~~a-refe~al:-- - -- ·_-- ·- -·-~;--~ 
. • . _ ..... _ ·, . • . - ·.·. ' • . . " . . · .:. · . ' . . . . ·._ . ' - , :': t 

and liaison services var}.ecl considerably. · These -servi~es ·- ·:; 

~and , tr,ai~ed personnel are~ when ' avai:l·~ble., _psychologic::a~ _ 
-~.. . r . -·- y ) - - .. __ 

_ .. :.. · .. seri ices, social work;er_s, public heal/th nurses, audiologists, 
• -- ........_ , . ' ·" . .. . . ! . . . '" 

~ .- ·and a va~iety of agencies which both-
1
supplemeht: a~ci co~ple- . 

·~ I I . • . 

' \ . . . 
ment·--_the efforts Of' the c·ounsellor-. Of 'note · is that .62 ,4\' 

-~ -~f - counse l.lo:z:: responde.~ts fe~l :· t~at~uch acc~ssibility is : .. ~ . I -· 
_ relati~eiy easy--:---O_f:l~ '-Scale of .i-5, "~ith 1 -be~~~ -E!asy and -. · 

- . . ' . "l- '- / . . 

-~ )5 diffic~lt~ . the mean rat"inci ___ ~f · .:~_cc~ssi~-~lit~··:~ _ 2~2. -A 

relatively small number. of counse·i·lors repor~ed ·that ·they 
' -......._ . . 

fi~d acces~ibility to :refer~al and lia~'a-on----,~~rvices a~ . beiil·~ . f 
. . ..... . . "" . . . ' . .................... .... . . 

"- . . . ., ' -------
dff-ficult > -Th.is is indicated in Tablel2,which pre-sent~J the - . ~ \ ~ \. . 

. .... 

· . . . 'distr·ibution of. responctents I . perceiv'ed accessibilit'y to '- ---..~- - -
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£. , -~·· .··· · • the <iXtj!nt- a.~ s~ate of afo~~meliti~re~ se,rvices ·i~ th~t th~ < · \J~ 
:·:\'·_·:.: .·.· .. , number. of such:.:·services ··is ·insufficient to' serve <client heeds · -: · ··:· :-:-:--·: :}~ 

:L"- , . . . . . a·nd, c:o~seq~ent'ry; ' i>he, .. ~ating . 9f 1 a,n~ ~ may ::~~m h~t: • .How- , >,(·{~~ 
~ . . : : \ ev~r, · -t~~ · ma_jo~i~y: o~ -: cb~ns~Tlors--a-tt.e-::~-J.~s~~~e_d· _ _Jn urban . ..,., 
~:·:. ·. ·, •f• • ;· ,·,·, ~· · · · . . : . · .·. ' ,., '•, •'.' ·. · .:· .= ....... • ,' ' ·. :·, ·.,:- ': .. : ~-:-· :--- r~~-· ~ ~ ~·-- -- --- , - :~\~ ; \:, 

_ .. : :ar~as and : __ large. ·tow11s ·.where ' such : ~erv}.c~s : :t~~d ,_t~ -- hE!'_:based. ·. ·· -:· . .. : .· :>\·:· 

" .···• : . .. , ·• . The~~ pi.~~ons :~~~ ha~e~lv_e~ ~: lligh : ;a~~;,g ~li ~cc~~s.ibm~Y; . ' .·.·•• )' 

~;<·:·<· . :: · -. · u~ban , ~9u.nl?.·e·~:lor.s _ _ and· ,oth~-~~·· · ~~ ·-~u~-~:i' ·- ·~1:'eas· '·m~y -·~ell- ' ha~~ . _.:·;. -..-- · .: .. _ .. - ->-~- · :~ 
:~~· .: ·.~ ·~ 
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' "'I: .•' • ... . ' •, : ': ',·,, ·,:.- •, ; .. · . ·.~ ,'.' • 1 ~ _.' ,.' • :~. : ..:..:',. , : ',, · , , , · .·,,,,', ~ •• '. : • , • \ :,: , _ • , : _. , , ~ . ·:, :. , I • :-\.·I -: '·i 

";: ·,.• :-_ .· ·_ .. -. . - · . rela.'~ed their . actual ·· functions ' -t .o : servi¢~s·, ~ present ~n .. their. . .· .. :_ .-:: ·!; 
' ' • • ' r • .' • ' ' ' I ' • · I ' t' • ' • " . \ • • • l ( • ' •• •, •' ••''- 't ' t ·... . ·. , .· · a.rea~~ .. w~i~h ~~~,~;,~;,r~ ::ma . comP~eme~t · th~l.i i:;,~nse i iA ro1e!.: ~ ·. ·• ·. , . .. _;: 

''~ Jt· .•... · . . . . · ··•·• · .. ()i!ee . ,;~"iii·· t~~~~ ·wo~~d t~ ~d . to - d~Use. : th~. ~.,~ess1h~r~J\ -ra~iF~. ' • .i~~: 
~~ -·· :- · .... .'.:._ .. . . .. ' to . be. high . regarding· .these ·services-~ .- . _. .~---: ' . . : : .. ' .·.-· ... ·. ' . · ~· - <· ·., :·. > ··_~:~-
\ -: ~ - - .• . . . ~ · • ·• . . • • ·:. ' ·.. ... • .' . - ~ ' ,.'· . ·• - ~ ._ ... . . . . _: • • ... . ·. "' .. ·,· ,· . . '-' l- - •. _:.,··.-. : ~~-

:~, - .. · ·aavirig-_ already obserVed,- .through .. -~tudy· of the-' Ciat·a~ ·.the ' ! -... ·:.; 
... •• •• • •' . , • • • • : • • , ' • .• : •• • ~ ._: • : i • • • • ~ " •• .. • • • • • •• :2 

).,:::.-:' .. ·.· . . . ' Qr~ad:··ranqe ::of grade levels -for.:-whi~h many corit:u3ellors' are . . : .. :::· 
:•• ~ • ' ' • • • ,_ .. ,:. l: :""• :_ 
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, . · responsl·ble·, a ·l(lrge portion : of '.the'se· persons. may have . · 

-:: ._ --. ·. · · devel~~-d ·. ~h~ . ex~rtise .ne~~~ -s~r~ · -t~ d~al .with ~'6-ncer~~- i~ 
, : . • . . . ·. . thE. ir re~pectiV~ c?u~; i tinli settings , .· ana, t~ere_fore :·\th;,Y 

.. \ may -- possess moderate ~oncerns · - for. the . accessibiiity of . . . · .... _ .-
• ' ' I • .~ :- • ' ' , ' • • " • ' I ' ' ' ~ • • ' • ' • • ·,· •' • ., "' ' 

·referral· and liaison services. ·· in . conc-lusion, the 62 ~4-i · who' ,. . ' : : . : . ' . . . . . . . • 

~hecked thew scal'e· at. ~umber ·1 and 2 ·have,- mad·e _a· ~trong_,o.m-: 

ment on·· a~cessil;>ility ·of.· L?uch--serv.ices. · ~ 
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Summary · and Conclusions . ~ 
i/ : \~~ .. ' • . . . . . . . 
\'>"':. ·.· . . ... .. \• .. _ . -: ' 
;;~·.:;.t . . . _ ~hi's ·cha~ter.-. profiles t~e _'?_~~fes_~ion·al , and_· personal · · . ,_ ';.~:; 
~-· att'ributes 'aa :we'll ·~s fheii: work . se~ting demands ' _as : report~d ·: ... · . . ;!.:; 
~~ ,_.: . -. .· . . . : . ·. : >., . ·. . . . . ·. . . . . . . . ·.. . '. ;' ·4 
~·~· · : ·,_ - .by. the 94 counsellors -~ho. :participated-in· this study. · ·In · · · · .. . · .·· ~: K:-. . . . ·. .. . . . . . · · .. ·. i . :~~ 
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ii .. . . . :~:::~n:e:f:::: id::::·~;r:::~::::~9 :~ 2:h:;::::~:::~::~·Y. . ·. -.... . . 
?_ :, •. ' •··. ~ :.:::d ~h;:n:::::~~ . :~:::t::::. · ~;~::,J:~:.:t:.:e::::: ~ , ·. ';,' .·· •• : ::! 

?::-.:~ -·.- ::·:··· .· · ·:·: : ~.- . · ···: _funct;~n, ·- .. a~d~ 9~ns~q~~ .. ~t-~y,: ·· ~~~-. I9wes~ /~~nfeCi-;. f.~ .. ~~,;e-~QP~- . ·. .. ·.: 

/~ :·: ·.-. ·. .-i · · men~:.~· Guidance at·. 56%. {see·· Tabi7 ~.JL': .: . · . _ · f : · . · ~-.' · · 

:~-- _ :·_:·:_:_. . :_= ·_ .-::'_ >-<·;· .· ."·· · ~ - ·As ~escribed above; __ an~ ·_disc~s-sed.<ci'omp~e·h~~~~i~~i;. ~~ ._-.- . ·. '· · ··.':" 
.,.-. . . . . ·I ·, ' ' .. : ,' ' ' . ' .;· . . ~ · I' ' . . . . ·; 
[:~:i_-:. ·.: · ·.: j ·_· t~e · metho4o·i~~ ~n Cha~t~r . tiJ;, -~6t~a'e_ll~r~ · w~~e1 ·as.lted ·to . . ·. ·. .··.:. 
•... .. . - .. -- . - - I ' . ' ' · . . . . . .. - · .. . "' . . • I . . . .. . : . 

?~: -~ ... ~-_. · ·.; ·. ·I··· ... ; ·e·x~i~e- .- t~e· -18 : ~?~ctio~~: -~~~se~ted·· i~- ~~e··~t-.~~ri~-~ire ··and_.· 

:.. . - , ... ' . then_ tO' r~te th~ i~portail~f! t~at 71iose ~uni::t;Onsf'~h~y currently-

~ , . . -.' ~-- .·: · . .. ···i~ple_ment ... l:lavji~6.r-.th~m~ :· The~ -~:r~ ;requ~ste-d _-'·to: i~dicate th~ ·~. 
·~':: -· :. ·_ .. ·' :.:·~e~ .. ~ee ·- ~~-·: ·_!~~~r~-~~~e;~;~ $~1-~-~t/~.9 - . ~ne :· o~ ·se~e_n . d.~ .~ig~atio~~ -· ·· .· ·. · · · . ~ 
f: ~ ,·: · ·. .. . .~i . i~p9rt.anc~· _·_i~q~ , :1~~~-- .·lm~~~t:a~t -~~~·- .imp~r~-a~t, ·a ~~en .··. 

~: .;: . •• . . .. •· point :rati~q scale;. T~e mei.n ~aU~s of CQUna~i.io,_: respoiiaea , . , ,.; 

~:·~. ..·.·. ,' .. ; f_~i: ;,j,~j, ~~nc:i:i~n,. we~ Ce,ic;,lilted ~lo~q W~iob the at.i~dard" : _,) .: ·· .' 

~::< .. ;,-·, ,, . :.:·. · .... :~ .; ,: ._:·-··· ,: , ~-i; : ·~ . :_-:-,·, ... _; :· :. -·;, : ...••. · -~ 'i:J ·.:; .• :, :: i ., '· \ ~····· · ····i •-: ' :\ :: .. · '; ,-, ~ _;·~·· ' ' .•... ·•. :: •:. r·· • ... :. : -•_,.;il 
t "\..~~'"" "· ,~~~ ~ .. " ." •;·.;; ,:r. ·- ~· ~" -~~:~:. -:r .. l t·~~·.f!'.~ ,'\· .',~~,: \ • '.:t~·\, : ";, ..6t1t~~:;.:~~~!· ~":'')~:':.;.~ ~~~· c.fJ'" • ">!.~ ~ . • ·-.}.',L·4,· :·:..r:\,'.:ft· ~·\~ ' 'tf..";,~· " • t.·' ~"; .t4 ;~~'\4~H.~ · ~ f:.h • '1.·..,_ ,:'\-:.~-.-· 1\..'J~ ·.~~\:·~"':,.t~:;'k·~', · ! ~·.\ l ' .f.!.' ' ._. 
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w •. ~ .·, · ::::::1~:8 {~::~:t t~:~· co:::: 1:::~::::. ::J::::: . :~:::all . · .. · -·~ 
I;; . .! 0 • 0 • • • ' • • t \ 0 ° 

0 

0 • • •• , • • • !' . ' 

.... ..·. . . · · functions they .. currently perf6r~. The ·m~st ·highly rai;:~d . . .· . 
~.... . .. . . . . . . ~ . . . . I . . . . ' 
i· · , . funCtion i~ Iri~lVJ.dU~l Counse llinq: -Pe!'son~ltoc~al, wit:h a 

:.,_:· , . 4.. meal} rating of. 4 .• 9~ .~~n the 1~7 scale: . Th~. !lja_s~ ~m:~~~ant . 
j(·~ : If . functien ll.s ~n.~rpret~~q th~ ~uid:rice Prqqri, posseiuiinq, a . 
.... mean rating of ·r. 62. Thouqh the . litera~\ire . puggests ·that too 

r .· .. r.· . few ;i.J;en~S: telicbers; ~'d . stUdent~. knoW wb_,t co~nse 11~rs . do., •· .. ··., 

}!.:\ . . \.- .perhaps counsellors·· either do. not rea~·~ze. ~?is, and/~; . t'hey · , 

·>\ . . · i · ·· ... · do ·not -.h~~e · the time: .to·: i~p·i~~ent:· _thi~ ·· · l~a~t rat~d . ~~-~~ti~n.- · ·· ··:. r.::·.:-- -~ .. .... - . . . · . .. . ·I.· .. ·_ ... . ·, · t · . . ··-:-.. ;· .... 

rt~ · .. ' 0 •••• \, . · ,• ' 0 : ~e~e~c:.lly~ 0 t?ere£:~:s . ~ · noticeable cons~~~.e~cy ··i~· .ra~~ngs '.··. '. 

~r·. ·· .... \ 0: -. <: arlCI .. :ranklngs' .of. ~C;t~~:-~·: ' f~':lnctio{ls. Funct'icnis·\r~hich' . wer'e the 
f.~ 0 0 

' ' ' : ··:· ~ost -· pop\ilarly ~in~,.~~merit~d (i.e·. the~~iqhe~.t rank~d) : ~ls~ . ' 
t ··. 
:;--, ... ;:-. ... . .. 
Jt\. . , ... 

'· ·" .. 
~L . 
~.. . . 
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.~- } ... 

. • ~ ::h;: ::h: :::~- ::e t::~::s:m::::::::: . ~:n:::~:n::ions; · / 

; ·. · ·. ~llors a_lso te~~e"~fi~o bi; the same .ones which were rated . 

e. \' ' as _,ow -i .n import~nceo by' th.ose .tame counstdlo.rs." 
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.· .· : . . . co~~~~·i lots • <~r~f~:~;o~~ :~~~~tiona. and the 

~~ · ... ,~ ·:· o the ·-Importance of Each Function . .. 

~~< . : \ •., · > .... ·. :,~egar~~~g ·~h~_-. 1~ · functi~~s p}eserited ·: ~n ~he in:~rumen~; . 
~: .. .. ·. . j. ·. 

0 

c_o~.ns~ilor~ we:~~~~--~~qu~e~ to in.dicate w~c~ .fun~tions t_~ey 
~{ . ·. · " i · .·\ wOuld . pufe'r to ·i.iftP,iement-'-nct:Mti-celCtiirtn~orlc-settinqB_;ir · 
·i~ .' :-: ·.: I ···they were· to establish their· ·roles ~s · they wou.ld want. them · to · 
~(:..-· - . \ .· . .. . - . . ' ... 

t ·· · i _be. : This -counse,l .lor ·task. utilized. the questionnaire in ·a 
' · ' . . , . . I . i. . ·' . . .,...., . . . ' r .. f · ·.·. i .. · almuar_ma~ ••. was described ·in the pre~ious sect~on 'for 
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~- ·. ,.1 · . f.u~ctiona which were actually implemented. · For copnsel.lors' . 

:;;;-:,:_ :J · ·, . · ... p~~~e:r.~~.: ·f~~~tio~a, t~~ -~a'~ure~."·w~r·e ~ought. her~ ~'\e1/. ·:·~! 
.~' .,' ,, , ;' ' " . , . ' . ·:: , , , , . , , , ,I . . >, . , , ;1 t .. ·. · ! .. · ... N~~\"ly ~re couns~ll<>rs to choose the f~nctioris they . . ··· J. 
\:;,, ;;; i.,,~i.~~- '.;:~· _;;,;;;~ ·. > ~-~-·,. ~ ;;,,: ~;;~: ii :;,:.- ,,,;2;, i~;,:, ~ .. d~. ' ;; -.:C:.t · .. ;·' .•. ' < .. c ;~ ) •' .• , ,,;~; .·. : .•• : . • ,,:~,;,·. ,,,,,;;, :, . ·~·-~~-- · ... · .· ,?' 
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~ellor!' p~ef~rre~ functions, a t~nking of .the most to the. • 
'\ . I 

least preferred·\ f_uncti~~ w~ t_ed basec;i on~ · cou~se llors • 

·· responses (see ·Tabie .14) { The / most. prefe;r~d function is . 

., . Teachl( consultation at, .91, ~ 2\( o.~d t\he ·least preferr~d 
' . . .: . . . . .. . 

. / . . 
( .l~st ran•dr is Adminis_tration of Pupil Data Services at .. . ~\.~ .. . . . . . . / ' . ' 

...,.. r~ · . · · · I · 
:~.s. ·.l,. .. · ~ . / .. · . 

.'f -:.:: .· ... q:'he _ra~ings . of . impo~t~nce' : ~~se~on · ·~~e same 'seven•point 

."': ... ::-.. seal~ ;,.~s~d :·~or ac:tu,al i ~~tf~ms·:~ · r~vea·l.s. th~t: c~~nse. ilo~s-
•• •, o ~ • ' ' • ' ' ' , • ' • :• ' • · ~ ' ' , I o • " ' • + 4 ' t 

have.· .·a: .. ~ide d.isPers..io -in·· ·what the·y ·· report ··as · important •in 
. ~ .. ' ' . ' . . . . 

. . .· . . . . . .. . .. -· . 
. terms of . functions (fee. Table 14) • . .trhe meen rating of f 

· coun~~llor~' · r~t· p~: ~e~ · '!~ci~ca~~s ·. tha't . ~he most' .im;o~tant.· ' 

_ .f~nct'ioh. (high~&\: ratedi , is Individual Coun~~lling 1 J?e~sonal
Social) with a ean rating Qf 5 .• 23 _on the seven-point scAle 1. 

and the .. lowesJr~te~ i~ · Adinin~str-a~ion of ;~~~~1 .. o.ata Serv:ices > · 
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with a . ~~~ 6f 1..4·6 ·on ~~e same scale •.. With ·£ew exceptions, . . :· 

Career Edu at·ioz:t being the most n~table, an~ as in the .caae · . . ,· . 

~ith act al functions, . 'thos'e t'unctions which wer~ ~oat pre-. . \ . . ' . . . 

. . . . . I.n the cas~ ' of .'l.es·ser · pr~ferre.d functions, .they · 
. .. , . ' 

lower ·in importance ( se.e Tabl.e 14) • 
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DlSTRUt'tl~K OF PRIFEPJI.!D · Fl."NCTIONS : ACCOR:>ING TO COl."NSELLOR CHOICE, . 

~~D COt~LLORS' lY.PORT~~CE RATINCS .OF TH~S£,SAXE FUSCTIOSS 
.(' 

Ft.'r-:CTIONS 
. . ~ 

T. Conlultation 

P. Consul'ta tion . 

Ind. Coun.' P•r-
· Pro_i_~: For _Sp ·?•~c!s 
Ind .. Co~)./c. ~d.· 

'-Dev. Ouidanca 

Plychoed:. ~ .... · •. ·.( : 

. Referral ••• lflsourc'u 

Evillua~ion 

Criais tnc~r. · 

Gp. Co\m~elU.na 

tnsuvtce Ed.: ·,.. . 

Car. !d. · . 
-~ 

f)j\lnfor~ Se.r.ii.cea 

V (Ombuclsun , 
.Orien_catiora· 
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PERcENTAGE .or COL'N- :· · MEA.~ RATIKG OF S.D. 
SELLORS PR:EFERRI~C. ·tXPORTANCE 
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Actua-l· ·and Preferred· . . , . 

.~': ... • • :f I • • • • ,, • • •• ·,, \ ' ' • • ·· · · .• '.·· • .· .~ • • ~. .•' • • • • • f :·.:~.--:) 
_In :t;.~e prev ~ous· . twQ sec~i'.ohs of ~his ·chapter .the.' .. · . · · >r . · · .. ·.j1 

. ~ ... · .~ ~ . . ~ . . . . . . . :. I*: ·.· . ~ · . . · .. . : .· ~ ·:·.~.' : -:j- f- .• ' .: ·_ . ' ' . : .. · . •. •; : 
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·. 

.· .frequency wi'th · which counse.llors im:P.fe'me~t -~nd_· pr_efer.·. ~he . . .k;~7 

~- .as~igned -~-~ -- f~~dtions .. 1n: ~he r~search · ins.tr~~rit·-~~~: .. t .. ~p:cirted .... '~-. ·:: 
·" •• • ••• •. •• • •• • • • • • . ., _· .. • • • . . . ~ • ' •• . , ·. ~. o, • ••• • • 0. ' 

. . .. 

·.-~' 

.• ... . ' 
. ~-.. . .. •. -

... ~ . . . . ' ~ . 
~·' . . 
('": ' ..: ~ I I ' : ' 

. .. . ':! 

-~~:· ' . ·-

.. an~ t:t~sc~~s~ci-. :_ . :·~imilarly, the· couns_ellorf!l·'_'~at"i:n~~r of. t-~e \"'·. · .. .. :. ·.: • A: ;_: 
\. J ,j '' 1 •Ill' • , r .. • • · : • •• _. ,, ._:~ ... 

4 
• o ,' ·.:·· '~- .',~ o, t • • • • :. : · · : •. 

- · · ·~·~~-~ce . of ,t-h~; ·:se l~~te.d fp~c.~~on~·- _we~rt· '?o·~·:e~; :~~d· : ~~~~~-~.se~ .· >_ >~ :. :·.>.~; 
(see Tables :13· and ·14)_.·, This sectJ,on.·.qf_ :th~ .- chaJ;it.er .\'fjjll .· .. · .··· ·.-· . . ··: ....... : 

. ·~ · . . .. ~ . · .. •. I · . • ... ~ .. · , .· • . • : ; · ,, : -~···. · · . · .· • · ·· .;~: . . '':-- . 

.· . p~~.t .l ;co~_a+i~c:>fi ·a~·· co~s~lio~.s.'. -~h,~-~~:~ .'.~~ . ~~~ · .:ra.t:t.ii~s ·,'~ ~- ·:. < ·: ~ ·: :, ::: __ ;··~ 
.• ~ . • • · • • : ., . ·~ :; ··· ; . . ·,1 • • . ·.' ,•\ • ..-·. ·. ;:f: . ·.: .· .·.. .. . . • _, •" ' . ~ . . • ~ .. ~~: 

. of :the'ir•" ac~\2al. and pi:eferre.d £\u1ctions •' .··· r;rhi.s.~ ~ompiirisori of ' .. --:-1-•. ·. · .. : ~j . . · .-.. .- .. ' .· ·' .. · · · ~ · .. · .. -~ . ·.. . ·r . .. -;;,.~ . · _..;·> · :~ ': : ... ' .. _.: · ·· :·.- ·. :-. '-: · .... --:·.· .· ·-'i;·. 

. . . ':- - ~~e : coiJSz~~nd~ · bet;ween _:w.h~~- '?.~u~-~~- -~~~~~ -~~~~~1y ~-~:, ~n~ : · ~~~~_<.' ·" _:;> _.· .. ~ .. ~~~ 

. . • . . .. ·' ~he:y ·p_r·~.f~.r ~~.-- ~-~ _will: .b~ ': ~0~~- -!L~~-t+.~ . w~;y~·i·:: ·~·s . f_o·~ lp~~ .. .:: .. · ·- ~:- . -~ - ·~ .-: .. . · .... ~<~ 
.. . . . . . . . • .. " . I . ,........_, , . . ... .. . . .. • . . . . , , ~-

-. .· '!>. .. . 
~:. :· . . ·. 

~-· · . .. ..... -:-

' ; - . . .. ~. 
; -~ :.. .. 

-, ·· 

. ' ·' '(1) · a· pre·limi'na~y. o'-'~'rview ·.and _comparison of funct..tons -:base9 . . . . - : ~ . } 
. . . \. •· ~ ; -: , . . . } , .. I . .. • , ."~ . . . . . '- . .;, 

.. ·. 0 · . . ''-.: .:;,., 

·on . th~· _.. fr~que_n~-~ of· couri~_e_il_~rs • . :r;e,;o·n:ses :· -~L ariaj~_s.t_~~ ·-~~d .: . .... . : :~ 
discussi'ori .,of 'a st~tist:ical· · ateasu~~-. :o.f the ' ievel .of' congrue·nce,· ... ~~ ) 
kno~n- as the· ,dlsc;epancy/scor~ and · :( _~-_) antrlysis . "-nd re~o~t~n~· : .: :· ... : .. J 

' ·. . -~ · ... · ··.- · .. . : . ' · .. ... ... -. . -:·:·: , : .- ... . .. 
Qf . J?earsof ~or~~~a~i.on · coe~ient~ .~t~~en _ac~~.a:~ . C!lnd -~ ~r~-:. · ~ - · 

. · : 1 erred f..ilctions • . 'I . . ·' , . ' · . · · ~ 

. ~ . . .. 

• v ' 1 II ' - '· •, • , 

. ~ : - T . . A -~r~lim~~~r~. c·~~par·i~o.n ~ ~·~e ~abkin~~- .~·ae··i .. lo~~.. ' ·• .. ._ · ... 

~: -~ ~ , • · have ~asi~ned_ f~~- ~~t';'al _aJld p~~~~~~re~ funct,ions 're!eals \ :.:_ ¢1~ 
~;:: ... that if. counse_llors have· ··th~O~f~-~~~n~ty· t _o ~~p_:tament : fu ... n~- . : ',: 

-~: . .:tion~.:· they . might ~- p~efer, 'ther~ ':·-.,~{?u.id:' ~ a· . t.air~y_..lligh i~-~1 · ·<·-~ 
i·. \ . . . . ·' " . ~ 
~::.· ~~ con~ru~.n_'?e : ~twee:n··~t -~e·~~t· _/even _"o~~. ~he . e~ciht:~en " fun~- · . _ "· ::.:~ 
f · .· -tions present~d to 'them in ·the . ·questiorin~·~re; ·. The a~ven · · · : :~ 

K:"<- . -. ,. f~ct~~~~ most -~r~~~e~ti;- id~ntifi~d .by ~bu·n~~i.iors as• ~on- .. \~1 
/ ::· : • • :: • J • • • ' • • • : • • i . . ' ' . .. • . '"1 
~c~ 1 . · . · · · . : . · · .. · . ..~ ~ · · . ! . ·. 0 • • • • • • -=. ! ·: .... _,_ · · · ... ~ .. ~ 
t • .., ' 8't1tuting' part. ·of ·.'their current responsibttities : are pre- •• : I • • ;:~:;:_ 

.;..~.~ - • . ' , ' • . o' ~ ..,. • , • . ;, • • ~ • , ; •• • 4 : • ~ • ·, , i.~i) 

~L'-<·. · ·, , .cise'ly . the ·, sam~ ·.·.seven.:: f~ncti~~~ that ·rank ·i 'ti·.··.the ·top ;_six.. . . . . • ... · · ;~t~ 
.. . • • • ' toot~ .• ··,-_., . . ~ • · .f . . . ' "' " ~ . ·.· . .. ~ ~ ~ - ' ,/ :, l 

~~~._, ·.. . . . ·. . I I • ' • ..... , 

.! ' .... . ' - ~ , · . . , ' ~ t ' . . .. :· ~ •· . , • . , ' . . . . . \. . . 
.,." • 0 I o • ' : : ' o ' o " 6 4 oo o 1 , o • ,.. 0 • '• ' ;t 
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pos.itions. ·(there are tied ·rankipgs·) ·. when· counsellors were 
. . ' . . . ' . 

-asked tQ identify. what . functions they .would. pre.fer to per-
'1• •• . . 

fo~in,'· ·There ·is· a high ·· revel oi congruence here £-'Or these 

furic~ions (se~·. T~bi~~ ~3 - and '14). For ex~mple, 'rettcher ·con.:.. 
. t • • • . 

·sultation ·is ranked ,1 by an,.. ·identical Jumber--of counsellors· 

(91.2\). SpeciificallYI counsellors· have repor~ed a ·strong 
I · . , . - . . . .. 

. q,ong.ruericy between these actual and preferred~· functions,. ±'n . 
' . . . ; . ·. 

4 1- ' * I .. ~ 

addition · to th~ · ·'Previous).y c _it.ed . one; as f'ollows; Psyc.ho:-
. . ' .. . . ' . ~ '. ' ~ .·. , ; . . . . .·' - ~ .. 

educational . A~sesslmii1t; . Cri~~s Interventi~n, Indiv:l,dua,l . 
. ·. ... . . .· ~ . . . ·.· . \ . ' ' ' : 

c;ounselling.: Personal .Soci'al,· Programming for . Special Needs, 
. .· ·. . . ' ' . ' : ' ;,;.. : : ; . ' . '.' . ' ·. ' ' . . ,• ' ',,~ . . . . 

·. · .Referr~l/Professional/Co_mmunity . Resources~ . Parent Consul.;. · 
• • : . - • .. . • - • I> • '' • • • • ' •"'. • -: , · • •• • • • 1 

tatiori. · ·. : · ,. ·. ' . : .· :. ~ j 
' ,.., \ .. ·. ' 

· ... · · · · . T~ouqh . they w~re lower ral')ked a~actual and · preferred · 
• • . : } : . _. ~ • • • • :·. . - - • • f. . • ' • , .:., ~- . .- • · - ~- : • c. ~ . 

, ·~ns, . ~n:t~rpret~n~the · Guid~nce _ Progtam to the ·Puol,ic · 

·. and · the Ombuqsman function also have ;,.· high . level of con- · 
- -; • ,---; .. I: o ' •• ,· • ' ' ' 1 • ' : I" ' 

.; .. 9'X:q~~;_' act~a·l and. pre~erred~ .· .After c·ounsellors indicated 

' . . 

. ' . ' ' • .. 
, • 

:'. their -' preference fo:b.functions t·on' · the questidnnaire, 66.9% of 
;: ... ,..i ' . . . . : • . . ~ ; -.. :' 

.. them have reported that they ·. ~ould : like .'to carry out tpe 
. .. 

' ! _ ' • • • f ' I • • ' • 

Interpreting the· Guidance Program function,· ~while 58. 5' 
. ~ . ~-... ' . . . ' . . ·, . . . . ·- .. 

. • · .. ~ .. ac~uall~:. do _so·!'-.. S~mil~tly·, . _for the fun~iori ' of ~mbudsman 

.·· 

... . ... 

... . ' 

.: . ' . .. 

. ' . .. 

. ~ -

. :.. 65 _~~~.~ prefe.~ t _o ~mp'i~·~~ti·t lt, · ~it.h~··?o·_,·3% a~t~aily doin~ .so. 
... • • 1 

. · w~i:le: there· is ,a fairly ·co~sistent· ~nd hlgh level of · 
. " . . . -

. . ' . . . ' ~ ;:._ . . . . . . . . 
congruence _for . half "of th~ functions presented in .the 

~ ~ ~- - .. • • • • • • - • ' ' •• : ' • .- ' • • • -~ • ·.- • • •• • • • \ ! • • • , • .. • 

... quea~1onnaire, for the z:es·~ .. of them .there i .s considerably 
. ' """ . ' ~ .- . .. . ' .' . .. ' ' -... ( · ·. "-' 

. less . c.ongrueiice • · In . soin~ of tl1~8e cales there .are great .. 
. . ' . '' ;.; ~. ·::· ' . ·. , • : . . . .. . - .. · . . . ·..: . . . . 

. ·· . ' ~iffere~~es tie~~~n·. what counselloJ;"S' · re·po:rt that tl)ey perform 
' •• . '•. ' ' I ' ' . '' . .- ' • . ' ~ • ..., • • • • ., • . ' .' ' . ' 

.: and . ~hat ·the'y···would ·prefer to do. For' Deve-lopmental ,Guid'ance-, 

.. . 
~ . . " 

' ·" ' . 
. .. ·.• . • • <\ -"\ . '• 

:. ... ,· . . .. ' . 

... ,; 

. . . ~ 

•' ' 

-· 

.. •, . 

' ' . 

~ . . 

( . 

, ' 

... 

.. 
'i 

. ' 
.: ~ 

' . ·' 
' .. . : , 

. ' --.:~ ; 0' 

t \>·;· ',:. ;.;;./-:.;_.: .. ;"J.J:~:-L.(~·; ~~;:~~:;.:: ,. ·-L~:. -: ... ..-.·;;/ ~· :).';.:~> \:~.lr~~. ; . 
· . 

--; . :\ ~:· ~~'-~ . • . , ·. ,.-, l •• _: -~.·· •. ·B 
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• 
56115 actua'lly carry it out but, .7'6115 would 'prefer- to d<;) so .• 

. . 
~ikewise, for Group C_ounselling, 61.5115. P.erforrn this functicm 

j • • ' • 

· whil~ 73.6115 would like to .implement· ' it. 

_Regarding those function~ for which there has been 

~eported a high level ~of congruence betw~en a~tual . . and pre.:. 

ferred, this relationship_rnight 'be explained by . cou~sel~or'' 

·priorities. Counsellors are key personnel in. setting their 

?wn. a_genda.. They may se.t . their priorit.ies. ~~owing what·· must 

:b~ done i~ .their wo:r::k .s·et~~ng~t-' At ~lea_st . fa~ ... higher ·.ranke4 
I . . . ·. . . . • . : . . . . . 
·functions · they tend to prefer ,what they · actu~lly 'do in their 

' . ' ' . ._ ~ 

work environments. On th~ oth~r . hand, f~ those 9 .~f the ·.18 ·.. . · 
. J • - • •• . 

' . 
.. 1 • • • 

functions ·for which'. there is a lowt!r level of . cot\gruerice ·· · 
. " ·. .· ~ . ~ ,' 

' between ac.tual and preferred, ther.e -may ''be a 'riumber of fac;tors . 
. . . . . . ' . ' . . 

which could expli;d~ ,this -l~eongruence~ ·such· var·iables' ·asl the . 
. •. . . • . . . . . . . . I .. . · .. . 

work setting· itself, counsel.'lors' level of. competence· and ·.their . .. , . 
. . . . : . "' . . . '; . . , . I 

own perceived role defining . .influence· are posaibl.Y some_· of the 

. -J1 . ··~ 
): .. 

. . •'•I ,. .-·.;; 

' . ·:::, 

' ' .. ' . .. 

:·· .. 

.. 
0 . : :· I .··\. 
' . ; . <.::~ 
. ; ' 

II • ' ,.'~ 

-~: 

fad tors , These 'variables · }.1 ~ f . be exlnnineci· ~~ter ;!.n this r ; ~·; 
chapte~. .. . . . .. · 

. ... . 
Initial conc~usioris pn cOunsellors' . reported l~vel of 

Congruence .J:?etween ac~Uiil and .' pr~.fer~ed .functions . S_ugqest ' ~ .. . · . ' ' 

/ • · , .. 
_{,~ . ~~ 
/ .· 

. :. · · · · . . · , · I · · · · r : .. · · . · · . . ; 
that for hal~ of th~ func~ions ~here · ~.s a .fairly ~igh·· l~ve 1 .: .. ~ 

Of cOngruEm~~ bet~e~:,_what C;o~ns~llOri J?r.efer to ~0 an~ . . ' ··~ 
what . they actuallY· do . .. However, for .. . the. ~est of · the .18 - :··: · 

\ ' • I ' ' ,· o , : ., I I ~ ... .' • • o ' ~ ,· o ' • I ' • ' o ~~· ' • o !-~ 
functions ther~ are···varying .J.e'(els of-;.congruerice, some .. f .airly ... . · . ,., 

lo~, i~dicativ~· ·-6~/'8bm~ :obvio~·s · ~is~a~~~~action py".qo~n~·el- ·· .·.·;·:~ 
' . ' ~ •• , ' ~ . ' ' . ~ . . . • ·. ~ . • • . l .;. ·. • .. ' • ' . :~ 

lora rega:rding.: a n.~.er· of .t~e · f~nctioris tpey .af~ · current~.Y · · .'~; 

· !n;ple~e~~~ng '6r· · wfsh .. ··to imp~e~~nt· . ··.F,or t .his . grou; ; ~f -~u~tiona : . . ~ <~] 
. ' . . , J · I~ • ' • ·~ , . ' • ' • ' • . : ,' ~ ' ' . , •,• , . ~:.( 

;· .·· . ·f ' :' . :.: ' . "<! ....... ' •· . • • / ' . • ' • .: .• ·- • · .:J 
:--. ' ' ' ' ' ' o ',1 ' • r '• ' ' . ' : • o ' 

~:~;;, :. ;.;;, d~. i ·: ... · ~: ~: , , , : .: ~.:~- . :, · ,. \. • ;; , , it .. < :;; i•:, i'· )~;o;il~~;i:i:v;: ~~ ·: : ;; ' :c~<;~• ~..:~F>' ,;;:-;~~~.~i~t~)i~;~: i;,:~~d:;t.j:;1J 



~~~· . ".~ '"' •.. ·: ':•'·:·: ['': : _: ' ''':;; ' :C ':" ""'~''":'' ' -' . , .. . •. ·' ' • • ' : ,. ·.: , .•. ·: • ·; ~ . ,: ' : '': . • . • "K; ~t~, ., :·: ::: •: >'}'•'-':_ ~, ;:· '0'"S ':•f,;;,, 
' . , ' • \ ' --~ '' .... ~? 

'. 
. . .. :. 

·-

' • · ,, I 

' . - · . 
.. 

.. .c.· 
' 

0 

' 
> 

·. 
'· ' 
· .. 

I 

' . 
~ 

.. 

,. 

• · • • t 

. . " 

' . 

\ . 99· ......... 
--. _____ 

• 
~oun·sellors possess a desire to set diffe:r: nt priorities in 

their jobs reg!!rding functio~ they prefer ·t imple~nt if 
'-. ~ - . . . ' . 

··they could establish tfiei~ ro~es ~s ~hey wish. to 'do. 
' ' 

The intial conclusions referre~ to in the preceding 
>, 

. . ' 

paragraph a-re· "base<f" on a non-statistical cqmp·arison of . .. . . . the ,. _ 
' 1 • , : 0 .. • ' ' 

dJ~tribut;,.sm· of counsellqrs .' responses regardin<! their actual 
' . . . . . 

and· preferred functions. While this was .lnformat_ive, . furthex-.. 
measures· were· judged .as _:r;1ecessary to ·.ascertain more acc::urat~lY .. · 

' ' . . . . . . . . . . . . . . . . ' . 
the degree .of congruence be""51een act~al : and preferr~d func'C. : · .. ' ' 

' I · , · • ·,-:;.:;. · - -.- - • , -~.~·-:~ ' : • I ' • , ' • ' • • ' 

~ion~. Accordingly; one statistical . measure whicn.was 
' . :· . . ·: .. . ·-· .--.-

.. ~ . 

. . 
~· -~~:i.s~q to .meas~re the. d~gr~e· of. c~ng~ue~~e · was c.alle~ th: ." . 

dis'crepancy score~ · 
' . ~ ·. ' 

This ll,lE!asure was obtained -B.fter counse llo.rs ·, responses 

for actual and p~efe~red · functions., respectiv~y, .were "added 
. ' 

and . the . sum of the ,d.ifference·sc .between them was calculate·d.· . . . . . 

:it ~eve~ls ·--~·he · numbe~ ~f · d~lfe:e~c.es . cpunse.l~~rs ha~e in · 

thei:r choice of the 18· actual. and w .eferred functfons.~ .. 

, I 

·r 

'., 14 ' ·. 
. . . ~ .' ·." 

/, '. 

. ' . '.' . 
. ' 

. · ,. ' '_! 

· : ·' 
...... . , 

" ,•: : :.: 
, .. 

' . 
. ' ·.· . ' 

' .. ·. · -:·: 
• ·.· 

i ' 

•, 

·" 
' .. .... ' ' --

I,':l . effec~-~ t~i-~ -.discrepa.ncy" .sc~re )s. a measure .. of the degr.~_e. 
- - · - .•• r 

·, . . . . . • . . l ........ , 
of congruence oetween ·actu'al . and ·.preferred ' .functions~· ' ·., 

• . , ' • ' ' • • , , , , • ~: ', • ' I , .-.. , ' ' . ' ' 

: The 'intent .of this measure of the degree of congruence 

wa's · _to . demo~s~~ate. ~he ext~nt ·o~ :the .d·i~fer~hce ' ~~ what. 

·.secondly, ·the counsellors • reported degree ·of. congruence .for-' 
' " o I I 

. each· ·,func.ti.on; act,u~l an'd ·preferred·, · wo~:ld. be ascertained • . 
---...........:..~-,- . . ' . " ' ·. . ' ' . ' . . . : '. ·:. : ' ~ ' ' ' . . . 

... The·· possible score for· total disc_repancy ··(i.e. the extent of · .. : . 
' I ' • • ' \. ' • ' ' • I t' ,' 

· .. · 

· ~ .~ ...... . . 
•,: , 

• l., ~-

. . .~ 

' I 

.· . · .. . ;·: 
. .. .... :.. 

. . -r :: 
' . ; 

.. ·. ':' ··'_l 

. . . ~~n~~u~n~y . to .· non<?o~gr.':l~~cy)~ -r_a,ng_es··· -~~-~~-.12~. ~: ·'The· data ' · ... .. ' I . ::··/{ 

.
:·.... . ._revea·lli ~ ran~e· ·of diffe~en.ces .. _<~ _.e .· ·th~ ~e~r.ee :?.f .con~~uen~e~ ... :._! ~ .. ·: __ ·: ~.-~.I~ 

• ~ *' ' ' ' l I I I ' :~ 
~-:_. : ' ' ' . ' ' ' . ,. ~ 

, . , · , :· · . • , ' I ~ ' :: .. , . ·.'~~1 
:• ~:, : ·: .. ~ \ • I ' • o ' ' ' • • ~ . ~~ 
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counsel'~ors · actually do in their work set·tings ·and what they 
I . 

would prefer to do (see Table .15) • .- The · ~&Jl dis'crepancy· is . j · 

., , . .. . . ·• . 
· 24,.9, and gr~at ya~iability in responses i~ evid~nt, as'shown 

' .. . . 
in".- the standard deviation of 12.6. For example, for three: 

. ' \. 

counse~lo~.s, . there is no difference in the'it, choic'e 6f .actual .. 
1- ' ' ' ' o : ' ' 0 ' I o !' • ' • ' , 

and pre.f.errecl"'. fiuic~ions--abso·lu1:e ·co~gr\lf:!nc'y ." . · For ·: f iv~ · · 
• ' > • , ' • I ' ' "'- • ' ....... f ' 

counsel.lou th~~e ). is, a. discrepancy score ·~of .' 2l~·.:.a= . moderat:l . _____ ._;_ . 

' • I 

· , 
,. 

... 
'· 

·-:~-.... ~_ . · .. de~·~ee~ :b~· ·cong~~e~ce . ·- · The·~· .q.real~~~t deqree. ~f i~conqr·ue~~·.> ·,/ 
,' I • ', 0 ... : ~a ' . o ,· II ', ' ' ' . 0 • \\ 0 : - • J~ •' , " 

. . exists' for one 'counsellor who -possesses ~the' gre'atest' measured 
- . ' ... ' ·. . . . :· ... ·. · .. ·. '· :. ..t .. ' .. ·.· c .. · :·, · ~ -~ . · : .l 

. ·~ff~~~,t:l~~.· ~.~~··.t~~~~e~anc.y .. :at ·.a .. sc~~re . ?~ · _66_, the 1 h~~~.e~t ai~:, ) . 

, ... · . . ~~:c.y .·:s~or·~. ~ .. :: . . · . · · · . . , . · · .· -: : . · ·. . .· . \ : ; · 

' : ··While this .cqngruence me~sure· . presented a global per.,. 

' . ... ' . 

• ~ • • • f : : • .. • • -~ • • •• .. • • • • - _; · • • • • 

spectiye · o~·. the .. degree ·of congruence~ . it. was . judged as not. 
' · 

, .. .. · ..... being . ~ufficl~ntly . adequate ln rta~·rowing down ··more Pr;itlaely 
. .' ' . . . ; . ; . 

· ··'the degre~ of· .. congruen~e ~·cause ·. of .·the wide dispersion of 
I > ' ' ' • ' o ' ' ' ' I ' • 

·counsellor~ • r:esponses • . . More·. usefu.1 · iriform~tiori ~pn the 
, : • .· , ~ . , •. . . . .. I 

degt-ee of cpnqr-uenC:e was·· obtained by·. using t~e same dis-

., c.r .epancy . ~e.asur~ to ascer~a:i~ ·the .depee. of~ c.ongr~ence _for · .· · 

•' ·~acn matched pa-!r of :functions, . ac'tu~i. 'and . preferred. '(eg. 
•• f •• · , I . ~ . ·- ·' I . 1 • • ' .. • • .• ·• ) ~ • : 

Orientation with · Orientation·). ' ·.In . this .·procedure t ·he sum 
• . • • • . :• ~....... ,. ,• I <' ' 'l ' I ' • 

·;:.: ·. ~f '. t;he choic~s, .bY cou~~e 1_{~~~~ o,f.· ~~\c~ · ac\~C!_~ ~-~~~pr~fe~:"red 
~-, ·, , .. .: . . funct;·ion is ca:li>Ula_te~ ' to ;~e~rmine ' the . d'~~creplln~- · . . , 

"'· ..... _., . . . ~ounsellors • choice of each·.: £~nction. . This: calcul·ation of· 
• • '~~ • • # • ' • • ' • • • : ' • \ . • • • • 

.· ' ... ··, :the·· differ~nce~ ~ between ··cou.rise llor~ '·. ·~esponses .for e'ach 

• -.. 

. ~ •, 

·.· ' . ... 
' I : 

i ... : 
u :: 

. ,. 
:: .. 
"< ... 

. . ~ 

. . ' ~ 

·' 
.. ' 

. ·., 
., 
_-: 

; . 
.' ~ ·.· 

~ . . . .. . ... . 

··.· . . ... ...--- . :· . . . .. ' . ... . . 

functi:c;>n, would . ~ an' iqd~c~tion 'of 'the degre'e ·· of ' c_ongrueace .... -~~ 
. ... : . ~, ' .· : ~ .. . . ~ 

. · .. ~. - ... ~: · that · e~i·~ts·: ,f .or ~ac~ :·:~c~~a.~ ; ~nd pre·f~rre~ . fp~o;~on . ... ror·. ~il~-~ ... .. · .. -~:; 
. . ' . . ··.:tc 

. .. . .. . ' ' . • ,~s . . · "{ 'i .. ' ., , ' ·. ~ ~ 
f·· . . • •• . ' ·~ . . A . . , _ . · .. :}:' 
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DIS~~BlTl'lON OF ~uNSELLO~ DISCIU:PAHC:'t~ 
BETWEEN ACTUAf. AND PREFEIUtED FUNCTIO~S . . 

Dbcrepancy . ~ Number('%.) 
Score · 

Dii'Crapancy 
_· tc:ore . · 

Number('X.) 

0 3(3.3) 28 .6(6'. 7) 

· . . 

- . . ' 

' • !~ ' 

··"~ 
" . 1 . 1(1.1)" 29 

\. 
1(1.~) ___, ___ - - __ __,_-:..- 4 • : ' • 

. - --- 6 .--- --~ -r<l.· :1) · 
. ·. 

.8 '2(2.2) ; 

· 9 .2(2.2) 

10.· 1(1.1) -

11 . 4(4.4) 
·'· 

12 - .'1(1.1). 

. 13 .. 4(4.4) 
. 

14 3(3 ,3) 
' 16 1(1.1) 

17 . i(1.1) 

'18 2(2.2) 

19 3(3.3) 

20 . "3(3.3) 
'' 

21 5(5',6) 

22 ' 3(3 •. 3) 

. 23 2(2.2) 
. 

24 2(2'.2) .. 

.· 25 3().'3) 
• 

. . . 26 . ~(3 .• 3) .. 

· 27 6(6.7) .·. .. ... 

. . 

-· 

.. 

·. 31 
: ' ' 

.. :32 

. ·33 

34 . 

.35 

36' 

37 

38 

39 . 

.40 

41 

143 

its 
49 

· . . 54 

·. 
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... ,,. ... ' .. 
~ ·· · 'ro·cal · 

:.-: . ·.· 
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· 3(3.3) 

... 2.(2 .• 2) . ' 

.:·· ·l(i . .l) . 

4-d·.l)'.' • 

·1(1: 1) 

1(1.1) . 

1(1.1) 

4(4.4) 

~(1.1) 

. 2'(2.2) 

. 2(2.2) 
. . 

1(1.1) 

, . 

4(4.4) 

1(1.~) .. 

1(1',1) 

~(~. 1~ 

90(100) 
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. !ot•• :--r~11r_ ~unae11~i~ ~d ·~':· ~·~d. · ,; • · · :·+ 

•• • • • 
1

• ·Maan DlaenpmC7 \ 24.9 . · · .. . · ·, .. .. :.· :·. ·._ ..... ~.=;_·.[.1 
. . ,.. sc.:nclard Devt~u.oli . 12.~· . r 

~~ ' I .;,, 
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.. . . •' 

.-.~·· -~· ··~ ·r' ·"h'l ·~ i~ '•''-' ' ~ ~ ·1 ·111 .1:. • ··~ -r ... ~ .. , •1·. ·. ) r.• .. > ) , • ., :.,.., . ,. , . • ~··· ·:; ....,..., -~ ., . 1 .\ '\ ., ... ~. ~.-l't"·.,..•·.t~ -· ''l;·~~<tJh~ ... J·.•.-t ~ ''·I ~ .. )"'~ ~ ~~./."'.''l• · ~ ·• · . . ,!r-- "~'" ' a ,".4j ·~·~ ........... t.~ tf.i..'.') 1\l~ •.,"':- ~".1 - .. ._ ) " • • ~ ~ -~ ·.~ "':'' ' \ \ ',, ,1 ,. • 1 - .~ '-'· .;.}-- .... ·l"., ib• " ··.·.: - • ·-· · " 4"' ''-t 



t,f~)"~~~~~~$1.-,;~~~·i'l-~:~~~~~~!~)~~,~~~'; ;~~~~:';~~~~il'f~~~\~~.~1f'~~"t: ~;.:\• ;'~;\~:'{~!-,:fl~:-·f'l!":- -i~ .. ~:-. :v-f ' -~~~~~J p, ~,~~1 3,Y r. • J'~j' " :._., q •- ' ,'ir' • ... · ·.···. ··,· .•· ··.· · · .. ··· .. • . ···.· · · • ~ · / : · ...... : ~ · · ; ., :/·?:~--, ,, ... ~,, l·r'\:;:•':-7': .,~·~,,, 

'l· ~ > ', : ' : 0 ° • A• C 

r . • t1l • • • • • ' ,.. 

~;: ;~·: ' ___./ ' -"-- ., ' 102'-- . . ' '. ;t: .. 

·:· . · ~. . function •th.;; following :~a~ been proVid~d:1 
• (1) thfi· numbei: 'Of · ·. · ·~ 

:: . counsellors riot i~~l;em~ntin~ functions ·. ~h~~ -p~fe~.J-~) ' the - ·-: _ .. . _.~ 

. ,--... 

. '. 

', 

' t__. . 

..... , . 

_, .. . ~ 
."':" .. 

' . -

,1 • . 

.~ .... · .. . 

.. -

number of coUnsellors .. ilRPiementin'g functiOns ti,ey prefer. not · . /""--. ,;:\~ 
- . .. .... 

/ __ .-to .. do_~d (3) the numb~r_ bf. co';lnsello:a:s who hav_e no differ-. 
.. """"" . . . . -.- ' 

.· 

ence in what they implement and' prefe"r--no: discrepancy (see .. -.. ~ 
Table 16).· ' 

Q . 

. •,' 

Of the 90. col~s~l~~r~ respondinc;{to thie . .-part-of the 
. . . ' 

· . . ' .. \ 
• . . j l 

. . . ".1t 
. - .- - ;~l 

. . -- . :· . . .. . .-: ·..:.:· . . 
instrument, there are only _4,qf · 18 functions· where -50~ or . , ' . . ' ' . - . . ' .,. ·- . . . 

~or:e of .respondents -have ·. no d;l:scr~e~ancy in wha-t i:·h~y pre'fer 
, ' . . .. . . . . . 

:. ' . ' . . 

to ·a.c> . a~ compared 'to. w~a:t they .. aqtual~y · do-• . ;These~-- f~ncti~~s -· .· . . '_.A; 

::~~.:::e::o:~u:::i::1~:x::. ::::::: .cG:~:a:~::r, :~~~:,. ' .. · ··., -. ' .>~ 
.~ -. .. . . .. - , -- . -_ -. :.. . . . . L -.. · :~ ,. 

tio!)s there is no d,i_sc·~epancy :£or .40~49'11·. _ of counsellors. · .For · ~~ 
·, . . .. . .- ' . ·.. . ·. . . '\ . : : ~ :\..;. 

. the_ re~ainin~ 4"· funct1ons ,. · conqrue~cy ('j,. e·. ' no. :d.iscrep_a~cy) . -. ;~; 
;s 37. 8'11 f~r Informatl~n serv\ces ·~ · .36. 7'11 : for -De~elop~e~tal- ·.: .. }~ 

. .· . . ~ 

Guidance; 33.3\-for _Group counselling and 30\ for In service 
. . 

Educ~tion. -· Calculat~d · iri this -_way it woul'd _ -s-~em that .- the::e .. .. _ 
. . .. . . ; 

- is a sma.ll core ·of four" function~ ~o~ ~hich··there is at least -

a moderate level of · conqru_e.ncy. · counset"lors ·have re orted 
.. _ ' :'-

\that in 14 .:' Of .18 fUilCti-<(~s more than- half of '· the COU , ~ellor_s . -< 
;: ' ~ 

are ·not _ ·currently.· _1iriplement.ing -these 

'' 

I ' • ,' ' : . 

:'.l /~ :¥~ 
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·· . 
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. 110. OF COUIISEU,ORS, NOT · NO. · OF COllNSELLORS WHO· · NO. · OF COUNSELl-().RS VHO . 
r .. · IHPLEI£RTING FUNCTIONS · AR£. IHI'Lf.HEtrrlNG FUNC;. HAVE NO . D15CRIPANCY IN 

_, .. 

·• · . ·- . · • ' THEY PJtEFER -'10 DO ('t) : . TIONS TilEY. 'PREFER · . · .". ACTUAL AND PREFERRED 
PtiiCIIOII . :· · _ , _ .NQT ~- 00(4) · . FUNCTIONS('Z.) . -

.· ' . ) 0 · -
.MEAR s .I;).· 

·- 1. ·Prg. For Sp. •ecle-.· · . .. : 
2. •ferret ••• lteeourc:ea . · 
3. . P87cboed. Aeaeila. . _: · -
4. - lwl•tloa · -_ · .· s: .Cp. eo.a.tUaa . · .. 

- 6. car. Edllca~loa _ . . 
7. . T. Coaeoltatlon 
I. lafft Serwlcea 
9. f. CGDnltetlon 

. . ·. -10. .... • . Cutdan~ 
11~ --~ _.· . _ 
12 ~ - M • . of- Deta sttrrleea 

. U. tn•. C:O...: C. · Ed. .. 

I - 14. ·Janmce ld. · 
- 1 · · u. Critll -lttter. 

., 

' 

' 16. · IM. Coan.: ·PaL Soc. 
17. Od.eataUoa · . 

· 11 • . · later .... Prop-• ·. . . 

l". 

... . 

... _. 

28(31.1) 
2~(27.8) 

'· 21(23!~ J): . -
... 3.4('37:.1) 

.50(55.6) 
22(24.4). 
27(30.0) • . 

. 24(26.7) 
. 43(47.8) 
49(511.4) 
25(27.8) 
13(14.4). 
23(25.6) 
49(54.4) 
30(33.3)' 
34(37.8) 
21(23.3) 

_42(46.7). 

.... 

- '18.(20. 0) 
• 22(24.4) 

.29 (32. 2) . 
.. . 20(22.2) . . . 

lQ('ll.O) 
. 17(1.8~8) . 

17(18. 8) 
· 'J7(35 ~ S) 
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8(8 .• 8):7 
20(22.2) . 

:. '37(41.1) . . 
i ·. ~- . 24(26.7) 
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'·. · ' 24(26. 7) 
... _, 12(13'.3) 

73(25.6) 
. '12 ( 1-3. 3) 
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l -
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44(48.9) · ··-o.29 1.11 
43(47 .8) 0.04 .: l 1.99 

. 40(44.4) ·o.48 z.o2· 
36(4Q.O) -0.50 : 2.27 
30(33. 3) -1 . 28 2.35. 
5-1(56· •. 7) 0.06 1.80 
46(51.1) .. -0.19. · l.S8 .-
34(37:8> · .o.n· ·z.-34 
·]8(42.2) - . : .1.02 . . 2.18 . 
33(36.1) . -'1 .64 2.45 .. 
45(50 •. 0) ~0.21 ·2. 02 ·. 
40(41..4) . - 0 ~ 72 2.01 
43(47.8> o.oa- ·2.o· 

. 27(30.0), -1.0' ' ' 2.4 
'36.(40.o) . o.o9 ·z.l4 
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Development~ 1 Guidance where 1 respec.t~v~ ly 1 5 s·~ 6\ , 5 4•. 4\ .' and. · 
' . 

54.4\ ·of counsellors report that they do not implement these ·, . 
I ' ' ' • ' ', 

. .. ·.· 
~uncti-ons to tqe · ~xterit that ·they prefer ~Q dc;~. · F.or tho~e 

functions · wpich cd'unsel.lors: ·actually. implement-; 4 i.- i_, and 
. . .== . - . ~ . ' • ... . 

, 
. 35.511 . respective-ly _of counsellors do n~~ prefer Administra.;. 

. . . . . . ~ 

'• ·' 
tion of . Data Services and IJ:lformation Services. .' Xhter·est- : .. .... ' 
ingly, ~_ for soine_ funct.ions only a . small percentag'e of the . . · - : 

~. . . , ~ •' .. .. . ' •, .. 
total nUmber o'f counsellor's who are 'implementing them do not .. 

. . . . . . . ~ . .. ·" . 

. "',;. 
• • " : ~;-t 

• ;:C . · :. 
. ,• 

l . ·-::-~: 
.' .. , 

. ' 

. . ' 
. " . .. . · .~ 

: . . .':.;. 
. . ; -: 

. ( pr~fet- those ·funet~o~s: · G~.o~p c~u~s·e 1 iirig_ . ~{1.'11.) -~ . P~r~~~t .. · . · :;~ 
con~su1tation ·<9·.9\), Deve-iopme~tal · G~idan~e· .(8~8\)· --a 'high. ·· : ·--~# 

~· .',· ' ~eyel o'~· · co~~r~enc~ ... .. . : _· ·. . .· :.. .. · . . j ... · ·. •. · .-~ · ··.: :· · .~· ~-::·:. ·,.··. -:_' ·;·_':1 

,·, 

' 
0 

II ,' , , • : , I • , •', , '; , 

rEU~ponses indicates ·that 34.5~~J .-·-of . counsellors .fail to · i.mple- .. ' · . . . . . . . ~ . \ . . - . . . . - .. . . . . 
. ' . ~ . . ·' . . . . . . - ' . . . . 

ment those .functions -~hich they 'indic·ate _ th~Y. pr~fer. · .on ~~e 

.... 
.I ·~ . . "~, 

. , . 

. . · 
"i· ........ 

··. . . . . . . . . : r . 
o~her ~an~r;tne ·me an~is2-1:s-,~£c5r~tnose~wh·o-~r~~ :I_.Jr\p u~n\~nti~g~· · -· ~""[.:::::.=== .. =. _:::::i 

. . 
functi.om~ they prefer not to. do • . Regarding_ ·the· balance 9f 

: • - ' .- . i •· •. 

counsellors, af~er the r _esponses ·for all 18 funct.ions have· 
., 

be~n ·_averaged, there are . 44\ . of· counsellors-who have indi~ . . . . . . ' . . . 

• 
~ ...... 

-~~ 
. : .! 

:_ ·.-.3 
. . ~ :' 

. .~ . 
:. . ·. :"'; 

. . . l 

cated that . th'ere 'is no incongruence il) 'their actual and . : .,. ,' . '\~! 

pri!~e~:te~ fuilct~ons .(i.e. JiO diacrepi.:ncy in their score), · · (~ 
• ~ • • ' ' • • .. • • ' ' • ' ' ', ' • t I •' ' ' • • • • ~;:; 

' . I . .. .· . . 

_. :. · T~ . . c~~l,ud_~~ .at t~Js :~taqe ' .C:t _the. - ~n~1y_:·i~ .. , som~ : i~-. •· ·:~~~~ 
congruency has bee~ :demonstrated for every function where ~ ~':~ 
·. ' . . . . . .: ·.: . . . . . . . . ... · . . . -.- '.' ' . .. •. ' · ::;-~:!; 

c:~unsellors_ have indicate.~ w~a~ t:h~.~ ~refe~ _and ~ha~ ~hey :,~:.~ 

·J.mplement a~ functJ.ons, The .degree· of .cong~eh(?e varies : ·. · .. 3:~ 
. ". •:,.;'* 

co~.~ide~'ably among _ the. "'1~ ·functions.~· .· . _co~~~ellora ~c; i~ple- .. ·~-,~~~ 
. . • • ' 't•: 

~-:':'_. ment · f~n~ti_on:s .~hough ~hey do · n.ot ~ish ·~o~ do . ao. . Alter- , . : <~-

-' .· : n'~ti v~ iy, counse·l"lors 'wi_sh they. could ~mp,lemen·t cer~ain . ' . . .· ... _::·. 
' ' \ ' , , • ' : I o ' 0 , , 

0 

' ... 

0 

• • , ' ' ., ,: : ' • , ' ~1, , •;~ 

~ • •• • • • . ' ; . • 0 . ~ . ' ;. • • • · • · ... ~_.-.;~~ 
~'\' . . . . . ' . ·-.:._~.' 
~ -· ~ . . ,.,. 
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.. .. _· 
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. £unct.io~s . that they do not ·pres'ent!ly carry _out. .1~ 
Thr~uqh the d i~crepanc!y proced~re, it-· was demonstrated 

that ther~ is. an ob~ious in~O~'CJJ;U~-~~~ between wh·a~ '~ounsei~. 
J . • • ,• • I ' • 

· lora have- chosen. to repo~_t . ·as preferred and actual functions. 
. . ... . · . . 

·Further·, the level ·of ·_congruence c~n . be· more ~~ningfully 

understood . ~hen th~ discrepancy for each function· ,is· -observed ' .. 
. ' . .. ' . ·. ' "·, . . \ 

and interpretecl rather t_~an analysis of the total 'discrepancy:! 
. . : . . ...... . .... ·. . . . ... · ;. . 7". ... . . ' . . , 
score. ·- HO'fever.,~ to state that . the .overall --degree of con- . · .- · 

# • :___: •• • • • - ~ • II · ' : . ' ' . . . . . .. · . ,. : .. 

gr_uence off·:actual -~~d .,preferred "fun~t.ions . a~"'c;letermined by' 

. ' .. ·.:~ 

· . .. 

·· .. 
' ' .... 

.. . 

. .. 
' ·~, oo I 

• .' .. . ... . ·· • ' • ' • J I i ' . • ,• ' ·, , ' 

. . . . . ·the 'discrepancy score is. 'either· qreat,· siqnificant,. marqinai _. . . 

. or." small. -- ~~~{d be. ~nnec~s~~-r-iiy .. ar~J--~~ary ~nd' , ~t' l~ttl~ 
• I 

. ,' · :, 

. . : ·. ~ 

r • • o ~ ' .. ' ' ' I ' f ' 

-· . v.a;1ue ~ xt ~~n .be . s·tateq,_· ~h~t - -the ·. -~e~p;_e'e of ·co~qruenc~ . £.or - .· 
. . . . . . . ~. . .. . . 

. th~ functions . is ·vari.~d~ and . the -~umber __ of, _ -~_ounsel.l .o~s -~h~ : _:_ 
' . ~ 

f/ . .-· · .: __ .,..:: di~~~~e~ : ~~- ;·esp.ons~s - ·~o ~ct~.al _ _ an_d ~r~_ie~r~n~t~ons · :is . ·. 

~~--------~~u~nti~~7 Th~s- arouses interest· in · the impact that this · 

~;i: .(__] c~nditiOri has..oir ~bunsellors and ~~i~n~s, ~n terms ~f stress; 

f.-·· ._. _.-. dissat.isfac~~on,· and . C?~ c.oun~eilor 
(~ : '. . ' 

efficiency. 
. · . 

J!'-' l 

~~ ; . . • ·so ·far in this-- section ·of the chapter, two precedures ..... ... . . 
;::' ··' . . qsed .. to' ~ompare t:he congruency of actual ~ncf prefer~ed .·func-

~~;:~_ \ ·. · .- ~- · ~i~n-s_. · hav~· · ~-e~n. p~e~~n~e~ ·a~d t~e :.· fin~~ng~ d i:~u:ss~d .~ ·Th~se · 
~~-- - ~· . . . . . 

~: - . -__ -... are ~hi. s~udY_ of co,u~se Uors. re~p8cu~e ~rankinqs of the . 18 

:\•: . actuaf~ arid p~eferred functions·~ . and, second·, the use of the . 

, • . 

. ·. :· .. 
• . . : .. ~ 

' ~ . . 

. .. 
·. -~ : 

. · ·-~-- : 

' ' 

.•· 

' .. .. 

... ; _. .' 

.. .. . . : •. 
J..! i . ~ ~,· • • • . • ~ • • ' • • • •• • 
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$>;:. · T~ · conclude · t~is study.of co~g~uE:mcy, _ a_· f~rth~r p~~e~ur~ · - _; .· .. · ·-~· :. : 

~{-.' was ··devised,.to :study, ' the r 'elationship_ 'ilet,we'en actual a~d . ~ ... · ·. . . . - ·.-, 
j. !--.. -. . . . ~ . . . . . . . . . • ··. . . :.: .. . · . • ~ . . . . r . • . . .' . . . . ~ :_;; 

~-~---: _; preferred· _functiol}s •· . . ·Pea~ son . prod~ct~mo~~nt c_orreiati()n .· ~:_:~~ 
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, . · o ·r.'J' 
~~. . . . · 
··· · · counse'-1-.lors and t~os preferred by them. For each , matched 
·:.:· ~· . . . ~ . ~ . . I . . . - . . . .... :· ~ : 
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· Counselling: ·personal-Soc \ ·,_':·;~ 

(se~ ::b::t~:::~e ~he··~an :~v:: ~:e::r:::a::::e:et::Hon , ·) 

.• counseiior~.~ _ac~§! ·· and: pi: ferre.~ funct;ions, ·the · ~~~~'fic~~ts . ··.-:·: 
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• • I • ' • 1 '• • • # • ' ' • ' • • ' ' ' • ' , ' • \ ' / / ~ ~ i' ' • , '.-' ·.~:~~ 
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aliows · ·~or an . .accurate .aver qing of· the 18 coefficients. · ·<1 . 
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nisruBt'TION or PEARSON PRotlucr-Ho:-zNr comi.ATio~ co'£FFICIE~-rs nn."tEN 
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Pr_o&. For Sp, . Nt.t'4s ·. 
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Paych~eis', Auui. . . . 
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coun·aellors (see Table 18). T:tie functions in Table 18 have 

a numex:ical designation due to ··space limitations 7 the numbers 
' - \ \ 0 can be matched with· functions in Table 17. The matrix was 

/;~d to.determine the strenqth of the association 

between~tihe various actual an~arious preferred functions~ 

~ and to ~but any 'p~ticular patterns and · sub groups. ,~ll 
~ ., . 

co-efficients are signif_icant at the .• 01 level of confidence • . 
. l:'t' 

Wl:lat eJ!terqes is tha_t _the ·'·stro?qe_st_. corr~_iatic:)ns · a;re be-tween 

the 'matched actual and· preferred functions (fl 'with ·~ -, - etc .-r, . 
• ' • ' • ' ••• • • f' • ' ~ • . 'Jt • I 

with two exceptions. ·Act·~~i.' _function f8 (Information . - ·. 
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. • '.4 ,._ ,. 

/ 
. .. ·. ,, 

-" • ! 
• , .. , 

, ' I 

_.I 

. ;) 

. ' ,· . 

• 1 ~~ . ' 
·. \ •, 

r. ~ 

. • 

:servic~s) has· a q :loser as~o~iatio~; wi;h· pr~'terr~d . fun~tions .-.. 

·_ ~ _i6 · (c~ree~ ·_ Edu~aiiio~) , ~~d. f1.3 -:{_.Ind~vidu~~ courisel-ii.hg; .· ·. ,: . 

----- · ' ca.reer-Ed~c~tio~a~-) . th~~ wi_t'h·_ it-s ·pr:~ferr-~~ou:ntex:.PJ~~. · ""Th~- ·· 

/. 
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~the~ · exce~tion · i.s ·a ·s~ronqer a~soci~~ion betwee~ -ac~ua)::.;_:~ . _ ·. /~ 
. . . . . ' • . . . . . • . . . ' . . - ----=-~ ~ -. ....____ -- ·'·· 
functi.on ·t9 - (Parent" Consultati.on) and preferred function f7 , ----- : <:-:-~:-----.:_ · · · 

• • ' I • • o • • ' • -- , ',, 

(T~~cher Consultation) than _with pre!f-erred funct'-:on f9 ~ Both 
: . . . · . . _. - .·. ~ 

teachers and _parents are significant_ oth_er_s, and thi~(Vould 
' I • ' • • • o • 

· z·.s . qe_s~ t_ ha~ ~ . ~ounsellc:>r would be most ~~kely c:·~-~itted to 
~~ . 

onsultatiqn with s!gnificant others. . 
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The correlatio~ ·matrix r.eveals sC?ine· interesting pattern,_& 
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Pi-et'erred F\n:t1on:s 
1 .·· ·2 1 II · . 5 .- 6 7 8 · 9 10 ll 

1 .7112 .]229 .... 261 : . -.311.. .)o68 . ..3550 . 
2 . : .]166 .6lli6 . . . -.289() .. ~4762 •• 5097 
3 -3693 -~2768. -65.31 
" . . . .1826 

. .. . ·.· -.2595.--3276' . • 28'0-r -.3iol. 
• 'l492' ... . . : \ -3656 ._: 
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r - ~ ~!-· . ·,,21J'I 
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• 2. < .01 
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ti;m_ of • 7112. 1\ .high leyel of congruence . i ,s evident here. 
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In contra'st, ·preferred functions; Careef Educaiion {16) ~bd .-
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that· fuiWtion .·. ·rn th.is. case, the ·correlation of~6 · 

indicat.es .a high degr·~ 'of .c~ri~ruence. F~rth~r·,~ oou~~el• . 
. - . ·;. . /' .,.:1 . · · 

OJtS tend to pref'er· Career -Education, .whi:ch is· group 'oriEm.ted -~ · 
•• 0 . ... • "J • . , 

.· hey are very i!J~ely to .enqaqe. 'in i~di.vidUal apprciach~s to 
: • • • - • , .i • 

_ 1 Are~_r .Edu~ation (il~t· I-~.f~rma_t_~pn_ ~se.rvices (18>: .. ~lso_jr~ • 
. . . ~ ·• . ., . . .. I . I 

a_ssociated .with the two c~re~r · oriimt_,!d· functiorts (fa . 6 an;· 
,. 

13) •. As . an · actuat £'unction, · I~fo.rmation ·services 'is . 

.. . , . ·-moderately a·ssociated with c~reer Education. and Indiv~~·~'i~ 
' 

1 
.:: , • ... • ' I I) J 

a •, ~ ·. ::·. 

,.._· 

. . . . ' . ~ ,· ' .. . .. . . ' . -~·,, ·. . . 

Couns~_llihq: Career-E~ucat.iorial-, as ·pre.ferred· functions. >h 
0 • \ , , 0 .' ' • I • ' • ~~~ 

.. The··cprrelati:_ons ·· a.r _e .• 64.29 an~ . -~~7?- r.espectiv~}Y~ ___,, • .· "~ 

' • c> :i:n "the . abo~e.:cit~d-,fuhctions 'th~r~.is a :r.~dily observ- .. .. :·;~ 
.·..? . •. ·.. --.· · ' .. ' : , .. . • • . • . • ' , ~-.<:.: 
ab~e a~d ·pt_~tis~i~al .~iv~rqenc·e· i~ t?e· ~r~u~inq of. ~~ f~no~ .: :·;! 

·:tions ~s compa~~~~-· tp . other . grq~pinqs; which' : conc~iv~ ~~ ' ~~~~ 
~ ~ ' • I • ' ' I ' ' . • o ~~ 
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·lead . to certai·n. funcfi"on . . groups being selected foJ; implemen- · 

~ • " 
0 tat~n: or ·p~efere~ce over . other. gro'ups' 

~- · • : ' L • -

In some cases, · it may ,· 

~- · 

. 
\ . 0 . ~ ' • . ~ • • 

· mean· that there are groups of functions -- which counsellors do .,.. . ' . · :· · .... 
• • • 4 • • • •' • I • • • • 

. ' ., . ~ . . . .. . .. . 

not. choose to perfol:'m .-..in t~eir ~ork .set.tings. For. a variety 
. . . . . . . . . . ~ . . . .. ' . . ·. 

Of re~asdns', : 'W!lich ~ill be · examined ·later in, thiS phapter 1 • . 
. . . .. ' ... :-: . . 

· s~· ·f~~p~~o~s . a~e . p.l~~e~ at 

'l'hE( P-earson correlation 

di'fferent levels of priority: • . '. 
·,: 

coefficients demonstrate a · rnoo~ 

·· .. 

. :' ·.· ... 

'~ ' . ': ... :.. . :-
·etate ·: correlAtion ix:t qeneral . b~tween matched actual· and ·: pre-· · . .- ' . ... 

' ~ • ' ·· ' . .• 0 .·: ·: ' . .. ~ ~. ·. ·. · ~ .: 
. . .ferred -functions, though ·in s1x · cases the congruency .. "is· qu~te' . . ! 

• • • • ..... • ~ - • • • • - • • • , . -4 

... _:.:.::>. :.:·;.// hi~h ·c.&e~ :'T.~b_ie 17)_ ~ · The ~o~gr~~ncy ~or· .~rimatched ·funct:i'"().na 
• ' • • I • • • • • ~ • • • I : ...... 

.. . ' : ~. ~ 

. ...--: ·?~ 
• 0 • • • • • # · "is much ,· inol:'e ···varied .(see.,Table 1.8). :tn many cases ~ there is 

. ~. ;_·· .. . :· ·. ~ ·, ···, _ , · . . · ·:,· .... ·:· .. ~ · . -. ... · .. . ~ : ·_ . · .. . ·. · 
~ no statistic.ally. . ~iqnifican~ cor;oel~tion, for · othe~s there 

- . .. :i '' : ! :; .~. 
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0 are : negative-' coefficients, and for most . pf t.he rest;,· the -:co~.:. . . . 
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qr~enc~· ·~~-:. ~-a~u;-~~ ~Y . -~~ - coef ~ i~ie~ ts is_ ~ lo~ ·to m~~erate. 
In . a s~a.l_ l _- . ntimber _of p:revi9usly cited f~nc.tions, there is a 

fab:ly, hi~h · ·levei of c·ongru~nce. . . . · . .. . . ' · 
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· .Gi.ve·n the- natu~ . of· ~he~ ·data. .. co'11ection procedur~ on 

, / the qu.;st~onn~~re, w~~e coun~~ llors we i.-e first l:equi>s:ted·' 

· to s.igni_fy their-· choi~~ of actual func_tions. an(i., secondly,-

.. 
some ~ontam.~na~~oit-in \feir ~esp~nses.-. · ~e~ar~.l~ss .of the · : ·. · · · 

. . . . . . . ·~ '. . . . ' 

reaiity, ··counsellors may· have: bf,!en . r -e)..uctant .. to admit any . · 
. . . '; ' ' . ' ·•. ~ -: .. . ·.. :- . . , ' . 

degre~ . · of. ~ncongruence between -'what th~y ~c£ually .do .in · . . . . . 
t))eir j,obs as· compared to what -they mi-ght ·p.refer. P~rhaps ·:. . . - . . ~ ' . . . . 

·.;.they do ·not want t~ _exhibit art~ .'disso~~nc~ •. · . In thei~. : . .. ~ . . 
. .. . . . . . . .. 

r~sponses .. to . th~s p_art of the· questio~nai~e:,· .. ther.e may have 
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arid ~referred functions, bu~ it, !)as. not be~tt\jl.aged a~y ·.· ':··~ . . 

strong •.. ~n any even~, it was _a neces~a~y l~mitati~n to· the 
.. \ 
I . , , .. 

··-; 

A' , ... 
-study~. ·Regarding•the 'relatiohs.hip bet:ween· the functlon. vari- · 

. ~bles, Gla~s -and stanley (197~J -have s·ta~d that, !.!~:a. - r·EH~tion-· 
- ' ~· ' . 

. . I • 

ships that exist··-~_ong variabl~s in educati~n :-~nd soci~:i 
' . . 

sc·iences are. always · too .complex\ to. be· e;cplained i'i(te~ms of a . . . . ~ . . ' . . ' . . ~ 

' . 
~, sing~e ~a~se" (p. 1'21~ :>· · ·• ·.; . .. 

' ' 

. . In · this sec·tion, couns:ell,ors i: actuc:(l a·nd ·. preferred func-
. I ' ,'' . . .... , . . . . :; . . , , . ~ . : . . . . ·. • , , . ' .' ·.: . ; ·. , 

. ·. ... 
, . _ 

, ... . 
. ,; ·~ ~ .... 

.. ·; 

. .. tions have been· compared • . This. -has peen :carried out in a .• :.-~:; ';. ; .. 
'£ .: ' , .. , . , · . ' • I ' • ·.: ::~: .•'\,''\, ' • ' , ' ', · • ' . • ._ o ' :•:/:~ ·::~ ·' '· · , ' • • ~ 

. ri~ber · ~~:. · _~ays: .. ( 1) ~n oy_~~i~~ :a .. n~ : _co~par_;i.s?,n. ·.~·f· th~. . , . :i>~. >.· :. .. ~;; 
.ra~king,s · o~ ·.t .u~ctiops based._ .. ?~· .the, fr.e_q~~ncy_ of'' c.ounsel io·~~-1. ·- ~-.:_;.;:/ .. •. ~-
. ·. . . . ' . .. · . ' .·.' . · ·. ·. · .. ... ·· .· .. · .. . ,. ~ ... . .. ' 

. ~espon~e.s f · ( 2) analysis and . re.pbrt.ing' .~f d'iscrep~ncY ... it)e.a.s~re·s 1: · .· 
•· , . • • .• .~ • • ,. . • . ,·- a : ; .. :¥. · ~ .. .'· - !·,·:· .~;.· ·,..:· ~ -:~:.. .. :: ·.· . . 

and · (J.) ·analysfs and reporting of Pearson , correlation·· .. co~·, : '' .. · 
' , • ; • : ' ' ' ' ;.. • •: ' ' ; , ' ' ' • ' • I ~ / ' ' , ' • o I o I':: .. . '• : ,·· ', ' 

eff icients ., between .:actual and preferred funct:ions . ... Based ori I . . . . . .· . . . .. ~ . : . . . 

. · · .• these ·prpcedures .. ana·lysis· 6£ the ·data : sug.ge'sts that :·there ··.is· · 
. . . . . . . . . 

a moderate .degree of congrue.ncy between aqtual· ·~nd .preferred .... . ' . . .. ... . 
functions; ·though ·the ext.e~:t of congruence-; yar.ies ·.from _fun~-

. . ~ 
tion to functi<;>n. . . 

' I 

' , _, • • • ' , , • , ' , • ,
1
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counsellors 1 -.Importance Ratings of Actual :Funct!ioils 
According to the Educational .Level 

of Their Work · Settin·qs . : . . .... 
. 

. ' 

- . - .. -~ - . • . .-. . . 
To acquire a. cleirer under.standing· '9.f what differences · 

• J ,.. , ' I • ./ • " I : ' • l ' • • 

··exist .. bet~eeri .. counse 11ors 1 . actual and -~·r~i~~red·.· fun~t..io-~s, .. a~ 
.• . . . . . . . . . . ' . ,~;· ~·:.- . . . . . . . 

well as a' me'ans ' of explaining .tbe -degree '_of_ congruency, the ·.-: 

counse.lior ~e-sp~~~~: -~~tp. w~s . br.oken ·. _do~~ : in~o ·educ·a·tio~al · . . · 
. . . ' . . . . . . .. . . . . . . . : .• 

leve ls which counse'llors . lierv~.- Table ·6, Chapter IV, reveals 
' ' t• ' ' , ' :'• ' • f I , • ' o ' 

·'· 
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. ! •. ~ 

· . · " 
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.· . . 
that there are six distinct groups of' c·lients and se'ttings, 

.. · . ~ 

' .. defined here as ed~cational -levels. · Table 19 presents the 

counsellors' ratings of the importance (1-7 continuum,~least 
. .. ' . 

important to. inost · important) ·which· their ·a.c::tual functions· 
. . 

: ... 

. . ... • .. 

have ,for .the~· i_n ~hei;r respec_tiv;e work set.tings--El~me_~tary ,_ / 

Junior High, Sel!ior High, El~ntary and Junior High, Junioy . 

and Senior H~gh, . and ~-11. Counsellors can ' be classified as 

'/: . ' 

! .· · 

: ... 

' · ~ 

f ~ . 
I · ' 

~·· . 

. ' . .. , 

. .. 

·," 

' . . ., . . . . . . ' 

being in one of si~ _catecjor~~s, .each·. represe~tatiye o~ 
1
an 

edu~atio~~·l ... level ·(~g ~ ·.:sen_ior_·.'Hi'gh c6uns~llo~)'.. 

' .. · .· .. · .At·: ~his .stag.e· ·of _ ·_t~~_)n~i~si~, th.e p:C:oced~re ut-ilized 
• - · : 

0 
0 ~ 0 

0 

o t 0 

0 0 0 

• ' 
0 

0 

0 
0 0 

.> ·~ •
1 ~ 

0 

t\ 
0 

was the SPSS·. ~RE1\I(~o~ · computer _ pr~gram whic~ yielded the· . ·. 
·. · freque~cy·. of ratings as report.ed· ·by c6unse1 ·1ors~ .and which · · · 

• ' • 1 • 

,Pro~ided an analysis :of varian~~ of ~he _;i.mportimce ra~lngs -
. _. 

tor ·each cou~sellor · category <~ee Table : 20> • . ,. 

The ana.ly_sis ~f · var-iance w~s qomputed to ~:~ermine-- if . 
. ' . . ":'{• . 

there are any signifJ.cant differences in the way. in which 
, .. 

-~o~nseljfrs ra~e the impo:i'ta~c.e : .of .. act:ual ~~nctio~ ~n-the .·. 
. ' . . ~.. . . 

six educ:atiol}a~ levels .in which they .work. such:· sighificant · 
, . . 

differences were ·tested ·at the • 01 level -df confidence··. . .The· . ·...,. 
. . . . ' ... ·, . ·. . ~· . . .. : . . ~ . . . . 
rati~g of f"\~cti.£!1.J dif·fers. siqn'ifi~~ntly within ~h~ s-ix 

. . . 

. •, .' 
The:se signi·ficant differ~~ces' .. indicate~ :to a· mod'erate .deqree . 
. . ~ . : . . . . . .. ·. . ... . . . .. ·.~· -: ... ~ , ... ' . . · ·~ . .. . . . . ·,. . . . 

at le~st, that . ~hat 'couns~llors · actual_ly do 'is determined by 
, • ' . . . 

th~ " -~~lque. educationa'i• ~i~ctimst~n~e~ .. in ·which they . work -. (i'.e. ,~.,, 

~<· . · . . the . ed~~ational:' level ot th~ir. student ~lie~ts). 
!~ \ . • . . t • • ' " • • I • ' , • • • • •• , • ~. , • • ' • 

tt As ~indic.ate'd in ·Tabie_ 19 ~ -~ the · BRE~oo~ procedure 
!~·. : .. • \ • ' '· .. • • 

.• . . . . ' . . . . . . . . l 

i>·.:,. / reveals a _great deal ~9f .. variability., ··at the _six_ educ~~on.ali: 

~~ : . . - - lev·~Hs·' of ·cou, nse llor_s. raUn~s of spec if i .e func. tio~s •· How-. 
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; . . : . ' : ' . 'lAiit: ~- OF cOUNSELLOIS. DIPORTANCE IATlHCS ~F I Acnw.. 
. . :-_~:~_._· ; .: ··;· · ·.·-~ :_ -~~~- ACCO~lNC to ·THEIR EoU~~~O&L· ~TEOORY · 
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-. ~ _ .. .ELEHEMTAAY · · # JR. & SR • 
II.DiEMT.UY JR; HIQI SR. HlQI ,_ . .. 6. JR. HICK HJ.QI . lt-11 

' . 
ActUAL riiiCTJOIIS . 

a.ak(b~lng) · lank(RAtlag) ~k(ia"tlng) · :bnk(ltatln&) bnk(R.dn&~ lank.(Rad~IU 
. . . . . .. . . . . . .• ~--·: . . . . 

1. •ro1. F« Sp. ••48. ·· · 4(5.42). ' 10(3.0) · ·10(2.44) 6(3.2) 

2. lefanal ••• l..ourcea . 6(4.42) _.. . · 3(4.66) ' ' 8(2.55) 4(4.1) .· 
' 3. ..,c~aoe.. ........ ··. 1(6. 7i) . . . • 6(~.~>. 12(1.'88) -;.. ' .. 1(~,.6)-- · 
~- & .. a~cl• ~ • · · · .. \e!'u;,. · · · ion~o>_ .· :· · il-~2.'0) --·-·il(.84)_> 

, 5 • . Cp. CcMIH1Ucai . 14(1.57). '7(].81) . T(l.2} 13(.80) 
.~ . Cu. ~~-~-· .:· . 17( ·.42) 6(4.0): J(S;.22) . . 11(1~~0) 
7. T.· CaualtatlOR · - 2(6.57) · 4.(4'.5) · ·s(l.88) 3(5.2) 

1. lofo~. ·s.ntcea 1SC1~42l ·: · .. iu~ ll) 4(4.11) 9C2.'2> 

9. • •. Coaa~~tlGG . 3(6:0) 3(4.66) l 12(1.18) . _3(5.~) 
10. a. •. . Gul"•ce · 14(r.57) ll( .66) - i1Cl.77) . · 11(1.6) 

·-11. o.ta...... - 11(2. 71) 5(4.16) :_9(2~~) . . \.11("'6) ... 
U. AL ·of Data Senlcea : 1(1'.57) . ·9(1.16) · 11(2~0) ·- : 1(2.6) · 
U. W. Coua.z C. U. _._. : 16( . • S7)· · · - .. 7(l~8l) ·. 2(5.44) : _12(1~4) 
14~ . IDPnlce u. _., ·. .~ -ll(2~o>· ·. · · ll(Z.16) a<i.sn ··7(2.1) 

u. Cdat,e lata~. · · \-- .. ic1-.n~ · 2u.'o> . 6(3.-u) · - ~<~.o> _ 
16. ·· 1M. ea-. a h~. Soc. . 5(4.1U · ·.1(6.0) 1(6.:11)- · . · . 2(5.4) · 
11. Od-t•d- la(Z.IS) . . . .-~-,(4.16) · '. 5(3.11)_. · = 10(2.0) 

- u~· tacar ••• ~aie 
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· ucz.zl> : . ··t2< .11)· . . : ll(l.n> .· . u( .io> · 
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"9(1.11) 4(4.64) 
6U."62)' .. 10(l.l2) 

lO(Z.~S). ~ - . , . _l(S. 17) 
7(l.SS) - 1-1(2.67) 

uc2.41f · uh.85)· 
l(s."ll) · . .. 8(4.02 

. :'\ . 
4(4. 59) .• . .. . 2_(4. 76) 
S(4.SS( · .· . 9(1.5) 
6(l.6Z) . : .. 6(4.14) 

12(2.55) .· ~~;·ti_(2.S2) 
11(2.74) - •.' "· .14(2.2) .. 
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. 14(2.22) ~.. 16(·1.79) 
2(5.22) .- 5(4.18) 

- u<t~•s> ucz:u) 
. S(4.ll) .. · . 7(4.11) 

. ~(4.15) ·. . . '1(4. 7) 
l(l~Sl>. · 15(1.15) 

16(1.59) :17(1.64) 
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TABLE 20. --------:-----...- . 

. ~ ' ------ ' --' . 
ANALYSIS OF VARI~CE IE~EN CATECORliS OF COl'l'SELLO~ 

IN THEIR RATINGS or ACl'tJAL F\.'HC'l'lONS _ . 

FUNCTION 

1. : Pioa.· For Sp~ Nuda 

2. Jtlfu~el .• .'R.to\!rcu·· 

3. Paychoed. ,t.aaul. 
• ' . 

4. Evaluation. 

s~ Gp. ·cour.ulUna 
. ~ · : 

6. ·. c~~ t.ct~c:~t:i~ 
\ . 

7. T. Con•uitatlon 

. I~ Infor. Servicu ., ' . 

9. P.. c'on'tultatton . 

». r · .. 

5 ., 
5 ... 
5. 

5 . 

'.5 

.5 

.s · ., 
10. · hv. .Cuidanca 5 

11. Omb.udaun 5 

12. Ad."· of Dna Same.. ·5 

u . · Ind. co=. s ~. !d. .\ 5 

14~_- ~·.mu Ed. · 5 

' 15. cziell .. lnter. \ 5 •; .. 
16. · tn4. CNl. a Per~·:: loc. 5 . . 
17. · Odtntltlcm · 

.11. Inter ••• Proara · 

.. 

5 

·5 

. ' . 
• 

\ 

HUN SQt:AJU: r 

15.03 

·6:·2s · ·· . 

40 .• 52 

.· :.1 . 53 

·e. e1 
~ -35 : 63 ... 

6',38 

-14.09 

16·.~8 

s{4r' 
. ) 

5.09. 

' 5.09 

35 .06 

1.4~ 
' 

1.'91 

4.39· 

13.90 

2.07 

. F. 

.·3.14 

. : 1. ~87 

14-.33 ,' 

' 2 .08 

.. 1 .• 9.9 

, .so 
1.49 ' 

3 ~.15 

3.48 

1·. oo, 
1.25 

1.36 

6.13 

"0.32 

0.40 

0.14 

3.33 

o:n 

/ 

SlG. 

0.01* . 

.0 .• 23 ':__ 

. 0.09": 
' o. 75' 

. . ·. 0.'98 ... 

0.00* · . . 
' .. ~. -~·~'i9 '·. .:: ·: 

• 

\ I .,' 

I . 

· '0 • oo• · .. ...,; . , · · 
0.42 ... . 
0.29 . 

0·.24 

. 0.00* 

. '0.19' 

·o.e4 .. 
0.52 

0~00* 
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ever, across. the six work leve~s some act,u·~i 'func.tioris'· 
'II . . 

poss.ess remarkable uniformity in the ··atings. · · '1'~ c~~arly 

. ~ ~:.; 

snow the re.la'tiv~- importanc~ that specific fun~t'ions have ' ··: 

.\·or each' c~tegor.~ · of counseli·ors·, t~~· ·fun~tions .are ~rari~e~ . ' . . · 

. nwueric::ailY from hiqJ:lest to' lcJesf, . ;..ith t,he a~tuili m.ian ·. ;-) --:/ -': 

.rat.ing of 'importance pla~ed in br~ckets after the ran)t.ing · · :~y · · . .. · 
numeral. ·· • ·· .-.·,* · . ·. 

·· .: :: 
' . 

uniformity in ·rating .is evident .for Individual .counsel-
• • ' •' • • • ' ' I ' ' 

linq: 'P~rsonal_.Social a~d · oe~:el.op~ental Guid~nc.e, · the f~rmer · 
:· : . . . .· . . . ' . : . \ . . . ' .· 

. . . . . .·. . : . . . . . 
beincj rated 'IJloderately. high apd. the . latter ta~~d · relatively . . ·· 
. . . . . . . . ~ . . ' . : . . '' . ·~ .. . . . . . . . ·: ' . . ' . . 
l'OW in ... importanc;:e tn all ·. SlX ~'at~gori~.s :. isychological. · ·. , : 

. . . . • . . . . . . ' ' . . . . .. . . ' .. .. · .. 
Assessment does n:·at · Jiav~ · the· ~arne ciecjree·· of unifori:rtity·· . .. · 

in· rankin·g, ·reflecting ~ost p~obab·l~ · _the dlffer~nt nature .· . ~ . . \ . . ' . . . . . . . . . 
. . ' 

respective Elettings and t.h~ _'consequent priorities of .. the 
·. · . . / . . . ' ·---:-- . . 

counsellors. · For this £unction, ranking ~anges· from . ·· 
,· . . : ... ·.· .. ' . . ' . . -

.of the 

first in three categories, Elementary, El~~tarr app Junior 
' - ,_ 

. High, · and- i<-11, .to· a· 12th place r.ank~rig by· Senior High 
. . . . . . 

'· . counse' ll~rs. . .The ~o~on ~~nt of . th~se . thr~e · ~~teqo~ies · 
.. 

which :rate ps~icll~ asaessment--h'tg:h i.s that co.unSellOr& · 

e~c~ ,serve ~). ~Y. students. , This waul~ s~qqest that •'the .. 
assessment d~a~ds on ~~unsellors who w~rk wltti · pr.imary and .. 

. . ' . . .. 
elementary school children dif~era · substantially from the· 

de.ma~d ~~r . psychological . assesstnen~ ~~ counse ll~rs~·_wh~ work · · 

' with - ~t~ent·~. ' at j~~~or 'and ~igh sch~c)l ~e~el~. -.. · . . ·: : .. .. . 
• . . . • . . . . . , . . . . . , I . ·• . . . . . 

counsellors' ratings for · Career Education and ·Individual .· . . : . . . . . 
. • . I . . 

· Cou~selling: Ca~eer Education~) clearly ~llu.atrate~ _ :the 
' ~ .. 

v·a_ria~~lity of cou~s~llo:z:& ··.:· responses . to these . two functi'ons · • . 
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.co~n·sellors ~ri-- ~h~ · J~nior _a~ Seni~r High categ.ory _rankli 

C~reer Educatio~t; . in ~~·1.1 it is rank~d 8th, and ·at '!lie 
~ 

Elemen.tary level ,..~ounsello~s· have ranked it- in the 17th 
. .. . . . . 

positio~ • . · Regard.ing- I~cl1vidual . . cou_ns~lliilg~- c~reer' Educa-

tional! 

rating~ 

' . 
counse.!'lors -~gain .~ave produced· ~~de,ly divergent . · 

• ' ~.: ' ' • I • . I • '\o' 

·of in_\p~rtance· ~ :x·t · . i~ · r~nked .2nd·· by ·senior High . imd · .. 

·~unl_or a'nd .Senior High counse~l'ors . and -16th by t~eir .Elemeri:- . 

·t.aiy · -~~mpat·riots· . : Proc1ranuninq . fpr- -~peqi.al~Needs/ Infor~ation 
~e:~~ic.ls ~ :· ~~~e~t:. c~nsultation· ~nd . · or~~nt~t~o~ ·~~e the . ot~er · 

• , • , ,~ 0 I • , , ' J • ' • I 
10 .~ ; , ~ , , ' , • , ' 

fu~c~ioris· · ~hie~ ~e~'onst~at~ ~ Si~~lfi~a~t·_ ! V~~-iability in · 
' o ' • ' I ·. ' ·. 

counse ll.ors 1 -: r~tinc;Js. · · .. · ·. · ' · · :·-... .. .... 
' ··: '. • _' •, : '• _.· · ' • • • \ • • ' ' • \ • ' ' ' ' I \ ', • • t • ' ' ·~· , · · ' ··: : • · ~ •' , ,' ' 

. ~h~ :BR~DOWN ~na~ysis . ~r~,_en~~ .. s ·ubst'ilntial_ .eyidence that 
• 0 I ' o • 0 o o • '• ' • , ' ' ' o • ' 0 o 

COunseilorS I ' educational WOrk l~Vel's . haV:~ ·. impact on· What they : 

perceive. -as· being ··im~ortant for thetnse.lves and their clients · ·· 
' . 

in. terms of funqtio~·s. . The exiqencies ·o~ _the indiv~dual work 
·. . ··. . . . . . , . ,....,:_. . . . . . - . . . 

settir:tgs,· as .they. r~late· to these educat~onal levels, ·requires . 

d-~ff~~·~~P-~J;·oa~hes.~~i_~or'it~ie~ ~by.- c::o~~~e llor~:-· ·. The· needs 

and dema~s· of f~~ .'st~~e~t 4i~n~E!.le, . t~-~c-~ers and -' parents . 

have ;t .o 'be. setved -~!'thin ·limitations and c.ircwi\st;ances ·often 
. . 

n~t _.Of ··the COUnSellOrS I OWn making o ... 

I • ... 

counse 1 iors'' ·:Importance · Rat·ings of · Preferred· :Fun~ti6ris . 
According _ t~ .. the Educational Level o-f Their·.:work Settings 

. The BREAK.DOWN· ·analysis proced·ux:e ~hich was ·:conducted on . . . . ' •' 

counaelior rating's. of ·actual · functions was also done· on ·the :_ 
' ' ' • ' • ', ' ' ' ' o ' ' ' ' 4 I ' ' ' "' / ~ ' ' , ' ' : • ~· ' ' 

pref~rr~d functions of cotins~l .lor~ in .. the · :sam~ mann:e.r." 
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Counselldr~ who .work within their specifi'c category of the 

~x-educational work.levels assigned a rating from· least . 

important to most important (i-7. on the "'f .. point -scale) for· • .. 
-each of the functions they 'prefe.r ·to impi~ment .... Rankinqs of . . . . . . . 
the importance of e·ach -function_ within each educational' level 

were based o~ , t~e 
·! 

. I , . 

mean rati~g of .importance (see Tabl~ 2~) ·~,_ · 

·There is ~reat v~riability in . ,. 
the · ranked. importance . of pre- . 

.. 
.. ... 

. - -: ! ferred· functions froin on~ ~ducationaf level to another •.. ' .. ; 
' . ·.. . :\ .. . . . . . . : . . . . ·. ' . .... . : . .:: : . · .. ~ 

While these ' differ~nces are· readj,ly . obs~rved·, it is ~lao ·. ·. . . . }~ 
·.·· 

cle~rly' - ~vid~-~t that a.· ·fairly. ~o~sis~~~t- r~~f-ng.': 6~ : iinp~r- ·. . ·::i· .. : ._:~ 
••• ·,, . • • • # , • : • • • •• • • • • ' • • •\t 

. • • • . •. ; • . · •• •' ' ' rl 0 •• • ·, ,., 

tance exists for: ·some .functions ·acrossJ-all· ,educational· -·: .. · · ·.} 

. ~ev~~- a:{- -~-· is·,: for· ~x~p~~- ,: f·o~· P~~~nt. c'on·s~~t~~~bh .·.' (se~ .. . · ·:,:-.i~ 

. ·T~le R:~ :~~:: the rati~g ~f. the' i~ortanCe. of pre~erre~ .~ •. . . . .· : ·.:~~ 
'.,..... : .. -. . ' ' . . :::·1 --- . . . ~ . 

functions, . the reader should b~ remi~ded to refer to . the _; ··~;·: 
- ·-

i~stru~ti_ons in th~ 'ques.tionnalre' ~n order to· ha~e a. c.lear . . · -.. . 
" . . . \ 

understanding : of _the mean_ing of · the r~sponses~ It _is only 

·w~thiri··· this c~ntext t~at ~nalysis of . th~ ~o~~~ellor&' . ratings . 

, . ... .. 

.: .. ' . . . . . . . 
can be · me·anlngfully· interpreted· • . · Each counsellor was .. · · · _ .... ~· > _ · . . . . , .. --- . . 

-request~d to do· the -following: . . . 

. . . 

"From th~ fo.llowinq·. list -. 
' '· . 
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' TABLE 21 .. 
~ 
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i 
ua oaDEa• or· coUNsEUOR$ • IHPORTAHCE IIAtlHCS or -PREFEUED 

FUIICTIOiiS ACCORDING 'tO _ 'tHEIR. EDUCATIONAL CATEGORY· ~ .... 

, 

PIERUID ftiiCTIOIIS ·\· 
. -\ 

.. . 
. . 

1> •RI· roc. Sp. ~·• · 
2. . lafanal~ •• taiourcaa 

J. ••Jebaa•. A8••••. """ . .._ 
.· 4~ &waluacl.oa 

~- Cp._ ~allln~ 
.. 6. cu. Uucaeloo . 
1.. T • . Cau\lleaclOD 
·a. tofo~. ~"'ce• 
9. • • Coiaalllcatloa 

10. DaY. · Caldace 
- 11~ . Ollbucla~ 

12. ~ of oeca SacVtcaa 
~ ~J. 4. ~~, . ra~. Soc. 

14. entce U. - . 
15. Crbla Ii!CU• · ~ · 

·· 16. · to4. eo.. i rar. Se»C. 
17 • Odutatloa 
18. .IDtar.' •• ~r- _ .. 

. . . . ELEHENTAR.Y . · J..R. & SR. 
EI.EttENTAllY . Jl\. HIQI SR. HICII ·. & . JR. HIGH HIQI . · ·~·11 

R.ank(lt.!tl~g) · Rank(Ratlng) · R,ank(Rati~g) RankJR:-tlng) bnk(Ra~lng) Ran'(Rjtin&? .. 
'3_(5.28) 

7(4.0) 

.4(5.l4) 
: 9(3. 71) 

11(2.85)', 
-1i.( -~28) 

.2(5-.11) 

12(1.71) 
1(6.0) 

: 6(4. ty.) 
11(2.85) 

~(2.8.5)_ 
13( .S1) -

10(3.42)_ 

1(3~85) 

5(5.0) 
.10(3.42) 
9(3.-~l) 

.10(3.33) 
. 5(4.66) 

- ~:-~~·i!> · 
3(5.83) 

,(),SS) ___ _ 3(5.2)~ 10(3.69) ·.4;N~ 
. 14(2.11)- 5(4'~20) . .. 10(3.69) . 8( • 11) 
• • • 1 o 

. . . 15(2.~> - ~ns.n uu.ol 6(4 2) 
10(2. 77)' 9(1.20) . 8(3.~4) . ll(l. s 
a· i ur- 7(2.4>'- ---.g.o·._76> i1(l.~7> 
. ~ 

9(4.0) 2(4.77>- . . au •. ao>. 2(5.26)--... _....._ 7(3.91> 
~ · 4(5.16) · . : . · su •. 77> · :: ./ 2(5.6) 5(4. 5n .. --.. ·- Lcs ~zt> _ 
. · 12(2.66) . . 3(4.44) . . · 10(1.0_)~ 7~~1~)-~- . 10(3.4$'' . . 

'2(6.0) . 2(4. 7-7) 2(5.6) -~3('4.80) 3(4. 77) 
' / . -.. . . .. . ' · . . .. 

11(3.16)_ . ... 9(2 •. 88) · . .s :- 4_(4.8) 6(4_.26) 9(3.57) 

• 5(4.6'6) . 8(3. 11,...-- 9(1.2) . 11(3: 38) 16(L94) 
uc ·.8J>: · · . ·uu.z2> ·. . u)(l.o> ~4<i.5n· 11(1.14)· 

1(4.16) l(S;O) · 6(3~0) . 2(5.26) . 5(4.22) 
1j(2.5) ... 12(2.44)' . 6(3.0) 10(3.69) ! it.tl.OZ) 
8(4.16) . .- · ·_ ~<4.33)· · · 4(4.8) 4C4._76) uu.n> ·· . . 

' 1(6.16) . 1(5.0)_. - -:-- . 1(6.2) 1(5.34) ~(5.14 

. 7(4-."33) 

. _14(2 .• ~> . . 
7(1.~4) 

11(2.SS) 
9(1!~0) 

9(1.2) 
• -• 

12(3.3) 

13(2.88) 

----. ---- ~ 

-- 1_6(1.94) 
'15(%.48)_ 
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was co~pute'd to determine if there · is any signif.icant dif; 
.! 

~renee between categories of c~unsellors' rating~ 0~ pre-

· ferred functions. When . such significant · diffe~ences were. 

~ested at :01 levei ' of confidence, the ~,rating.of func'tion's · 
. ' 

differs signif.icantly wit.hin the six educational levels ~or 

''2 'of the -18 fun"c'tion~. ··/hen tested at the .os levei ' of con- · 

~iden~e, .fou~ more. func,io~ ·_;atings ·po~sess . signific~nt· . . . 

differences (see TabLa 22) • These. results. for pr~ferred , 
·. ·. . · . . \ · . ' . . .. ' .. . . . ' . / .: ' . . •' ' . . . . . 

J 

function~ suggest; a·, shift, though-- sm~ll, in counsellors' ·.per-

~i:ons· . ~f th~. importa~~e. ····of ~~ncJ~~:n.~ when . ·~.he.y c~ri . ~ndi- · .' .. :· . : 
· C:ate. · the.~r preference. Tho~gh · not·. as · statist'ically sig~if .1~ :_. ... · 

• , t • • • ' ' • 

. . ~ . . . ~ . 
cant as•.for actu~l function, .. the variance in ratings 'by· ·. . . 

. ~ . . . ' . . . . ~ . . 
. -.... _- . , . ' . 

counsellors, category 'by ·'eate_g'ory, ranges from a low to . 

moderate level. 

· Observation ' of·the data presented in Table 21 indicates . . 

. -·· 

• 

.a marginally mor~ uniform assig~ment of ~atinqs of i~port~nce ' 
,. ~. · . .. 

for ·preferred than for actual functions, though variability. is. 
• ' .., o • • ' ' ' • ' I ' 

still evident. Individual Counse lliog: . . Persona·l-Soeial. -is 
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. . .r~nked highe~by .four ~f th~ .. six: categor·i~s. 0~ coun~~ll.or;;# . '. 

(second and fifth ·for the other twol, J,ndicative of a rela- · . . .. . . - . ' .. . 

tively . high ~egree of un.ani~ity and congruence. Its rat ~ri ·. : ·. 

. : . " 
• 4 , 

- ~ 
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... . :1; 

_is . not' surpr~sin~, ' _al')d rqflecb~;J· 'the universal 'cQncern for . 

. ~ou~se ~ling a~tivity directed t.o;a_r~~· c-lients' · individual 
. . . 

[
1 personal con'cern~ at 

,I ' ' •, ' 

·. I~ervice Education, · 
.• 

wi th. a low ra~ing in all ' educational levels ,but one, . testi~ 
·' • 

fie's _to ··relegation ~f that fupct i on to a iow priority ··in t:erms .·. 
~ - I . 
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TAIU 22 · .... 
/ 

\ .... 
ANA1.YS1S OF V.UtANCt IET\o'tEt: CATEGO~ES OF COUNSELLORS 

· 1N THEIR Ut!NGS -OF PR.tFEPJIED FUNCTIONS 

" · 
. . 

FUNtTlON 

1.-· · P~ot. For Sp·. N .. da · · 

. 2. Jeinral • •. ltaaourcea 

3 • . Pay~hot4.· ·Auua. 

4. · Ev~luacion ; 

5 . ·Gp~ · . ..Co\ann·utn, .. · ... · 
~ .. : -~ ... . :.. .. .... ,.. . . 
(_~; . Cll' •. . Education 

7. 'f. Conlult~tion - · · 

I • . lnfo~. Strvieu 

9. P. 'Con1vl ~at1on 

·: .10 • . l>tv. 0\aidan.ee 

-n.· Ombudlun 

12. Ad. of Data·Servie•• 

U. Jnd. Coun. s. c. !d; 

-14. lnsemce ld. 

15. Cl'111L-lftter. 
. . 

16. lnct, .Coun. t Per. Soc. 

17. Orlentetloft . · ·. 

11. Inter ••• Proatm 

. *l<·~' ·.' 
_·**l< .01' 

D. F. 
. 

5 

.s 
s 
5 .... .. 

5 

5 

5 -
5 

5 

5 

5 

5 

5 

5 

5 

5 

5. 

·5 

MEAN SQt:AP.l F. 
q 

.6.20 0; 98 

6.01 ·1. 04 

15.31 ' 2, 64 

7.01 1.40 

9.06 1.56 

33.67 5.09' 
: 

. ·~1 
. 

1.35 

.15.02 2.46-. 

3.60 0.15 

4 . 65 0.·74 

.u.6a ·· 2 •• 3 

5.22 1;··21 ... . - 25 . 93 4.66 : 

3.16 ,. .0.4i' 
~ • . 

7.25 1.04 . 
2,;11 0.35 

·u.ot 2.24 · 

4.64 0.·79 

12'1 ' 
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. · .. . 
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of importance. Low .ratings of importanoe- for Inter. preting r-·, 
the Gu~ance Program to the Public, and :~r Admin~~t~ation 
of Pf 1 Data Services,. compared to other functions,· .s~qgests 
that those ··functions which do not seem to have direct impact 

on clients are less ~eferred~by counsellors · at all edu

cational levels. 

The function identified as Career Education most -
(.noticeably dem~nstrate~ ' t~at counsellors' pre ·f~rence in te.rms 

~£ importance . yari~s gr~atly across ;.~ducational levels .• · A 

r·a~k1~g ranging from 2nd place .to 14th .p.lace is illustrative 

counse-l,lors' ·:ratings of preferred functions •. · Ind~Vidual .. , . . 
Coun~ellin';,. career . ··EdUCHat.i.on.al ·.essemtially mirrors · the 

ranking assigned· .t.o career Educat.ion ~ Given~ther· d~inands, 
• • • : ! • • ' • ~ • • • • ....... $ • , • 

elementary counsello~s do not p~efer .these two functions. 

The natur.e~ of ~ounse1iing prog;-ams for elementa-~y · ag~ clien-
• 

tele, as summarized . iri literatur~, . iilustrates .why 
' . . 

rating- for Teacher Consultatio~~·. 
· ~, . , 

Parent Consulta~ion, Programming ~or Specific · ~eeds and 

Psycho.logical A~sessment rather than career oriented - . . ' . 

·-~ activities. On the ot~er. hand-,-career~ori~nted functions 

. ~are . rated .as much more imP'6rt-~nt by Senior High . cpunse llors 

than by .tqe·ir Elementary·· compatriots beca"tse the· fC)rmer . . 

per~eive the~be. mori essential in J'!'eeting the . ne·eds ··of 
. . . . 

their clientele. 

~For the four other· preferred .functions wh~ch have 

-· 

, • ... . · ... · 
di'fferences ' in counsel~ors' ratinqs--PsychOlQ9ical. Assessment, 

. . 
· ~ .· 
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" 
Information Service.s, Ombudsman, or Orientation--their 
. r- ' . . 
respecti~ natures suggest some reasons why they are rated f . 
so differently -across the &ix educational levels. In the 

. case of asses:amen~, 'counsellors ~ho work ' j,1t the two edu

cational levela, Junior-s-enior High· and Senior High,_ do not 

rate Psycho~ogical Ass~ssment as being very high in impor

tance, in contrast to counsellors-.who ·work in other levels. 

Where there a_rr(· clien~s of ari elementary ·age'· it seems that 
• ' I 

a_s~~ssm~~~-~ro~e-~ures arf! r~te~ as . ~uite imyor~~nt. A 

recipJ;ocal s·i tua tion exists for Information ~ervice's, where, 
. -~ . . . . . . . . 

provision .of information ·~o students appearr"to be a . much ·: · ··. 
more _important function for · high· school level a~· ·clients 

who . noimauY need mo>:e, serviceS 6£. this .ki~d c~ . a>:ed,to .' • 

younger chil~ren. · The nature of t~e~e distinct .sch ol 
. . ,..-:.-./ . 

·environments -suggests the. need for counsellors to assign , __ 

different priorities for .the tasks they· prefer to pe~for.m. 

An explanatio~ for the significantly di~fere·I?-~ .. impor

.tance -ratings for. the function. ide:atif_ied as Ombudsman is 

not a's easily appar~nt as in· the two preceding functions .. <;) . . 

under discussion. It does .. a~pear, -~or purposes of .expla~

ation, tha~ ·the eleme~tary· age . : co~pon_ei,t is an ingredient -
. . ' .. . . . . 

in . the ex~~anatioh here~ Counsellor$ .wor~inq only in the : . : . 

Jun~i_?·r . H~gh ~levei have ·rated this furictio~ as tt. ·highes_t 

i'n th~ six educational levels. . P~r_p~ :t~ey feel they must 

~rticulate and represent the needs of ~hei'r clients because 
• ~ ' I 

of. their unique· ch~racteri~tics .. ~ompared to. the . . . ... haracter-

·ia.tics. o~ other client · qroup·s in their respectiv levels • 
.. . .. 
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Elementary. and Senior High -students may not haye the typ~s of . . 
problems requiring ombudsman-type representationb. 

The significant differenges evident in the ·i~port~nde 
J .. • '. ~-

ratings' for Orientation 1}\aY have their origins in the simple 

':,..• 

0:-

. ·. 
' ~ l" . ' .. . . , r ~·; 

fact that many students in K-11 settings, for example, do· not . ,a• ~·:; 
. . ~ . . 

shift from, school to school, but from grade to grade w·i~hin 
. .-- ' .. 

the same envitopment (i.e •. same building)·. Counsellors who.~ 

serve K-11 clients in d~ff~rent schools (i.e.·an elementary . . . ~ . - . ,. . . . . ( - ·-
school 1 a .jUni6r h:i._g~l and a . Sf!nior high SChOO~) • mar-·not-

. :,-.:· . . . . 
po~sess th~ time, £o'?)or~entation _ ac_tiviti~s. On the o~4er 
hand, '·-the . SOmetim~S .·,tr'aumatJC Change 1 Or jUSt . DOrrt\al Change 1 

, • • • • • • • • • • ,: • ... .. .. • • r.. 

. facing stuci.erlt.:s who ieave · t'h.e~. e iementary school ·habitat· to 
• Ill ' • 

0 

0 ,; 

0 

.. . •• ·, ' 

0

, : I , t , ~ 
0 

0 o 0 
0 

,. • 

en£"e'r ~ anothe.i(sch6ol may . de~and ' quite .. @mprehe~sive ori~nta":' . ' .. . , . . . . . -.. - . . 
.,,.. . 

·tion proc~d1:1ces by the c_ounsellor. •Hence, · Junior Jfigh level 
• • J~ 

counsellecs rate this function as much more i~portant ·than 

Elementary level counsellors. 

If _:onelusion; for this sectio~~ ~f the· chapter, counsel-
• . . 

lor~· ratings of importance -of prefe~red functions, has -pre- · 
• 

sented- them with an opportunit% t~ state.w~at.t~ey want their 

courise ll.OL'- rol.~s to be. ·As ·with their · report on ~ctual func-. 

.. 

, • ', .. .·.-., ·., 

. . 
~ 

.· .... 

' · 
' .. :~ 

. ~-- ::~ 
.,I ,..., 

.'··) 
. . . "."~ 

. ~ -:. 
·• l 

.... ' . . . . - ; 

::: . tiOnS 1 they S_eem tO be Stating ·~that the peCUliaritieS and ·. .. . ·-:{ 

\.: ' uniqueness of the educational lev.el · in which. they work re~~lts· _. ·_~' 
i ' • "- , I . • ~ j • 

-.\ : . _ 1n ~iffe~eni::,es in the u __ ncr of -£unc:iOn~. __ til( thi.nk ar~ mor~· _ .' · . j] 
. ~.. . ~ • <.t. 

['f_: or less -a!?:prppriate fo~_:.hem • . As a r,~sult, there are· cex:t.ai~. · -;,J~ 

~:; ·: function's in wh.ioh there are clear differences between the ·. • :-~ 
:: .\. .......... , q c : -~ ~ 

~~\1. ·• .. various ·. edU'cati onai' le~is, and other f·unctions which· are . . ··· ·i :;~ 
~:1 · m_o r e cons~st:-entt· regar.dl~ss of . -~~tf a9: o£ .the c l_ienfs. w_~th .. _ ;:_( 
·~1 :· \ ... . . . !~· .. . · . .) 

~-~~ _. . · .. \,.. . ,. . . ~~ 
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whom the counsellor works. The most.effective utilization 

of such ~lements.as their skills and available time, demands . . 
from counsello~s an arbitrary procedure of assigni~g ratings .. 
c " . \ · of importance to functions they want to perform 

1
in ·order to 

' . . ~ .... ~ . ' 
,... 0 ~ ' ' ' I , • 

maximize counsellor efficacy. In ~ssence, th~ educational 

levei .does appear· t~ ~ determiri~, at least in -part, wha~ · .. 
I ' • • •f ·~ o' : • ' 0 ~ ~ ~ , I ' • ' 

counsellors rate .as important or unimportantA. 'for : preferred 
. r- • f. ' 

: functions~. in their counsellor .roles': 
. .. 

' 

.· .A Comparison of Counse.llors' ' Rating's of Actual 
..and Preferred Functions According to the · · 
Edu~ational Level · of Their work Settings 

.. ' :; • ~ • . . ! .. " 
As indicated in an· earlier sectioh .of this. ChaJ?ter·, 

. • ..... f 

overa~i - there is a moderate level of · congru~nce between 

.. 

~ounsellors' actual a~d pr~ferred function~, tho~gh in some 

·specific cases so~ incfng·rlJ:ence foJ; ~-~nC;:t io~s---~~~ . exist.· 

Regarding a comparison between counsellor~• importance 
• • • . o- • . J • • • 0 

ratings of a~tual and :preferred functions c;tccording to . the .. 
.. 

resr?ect_ive educational levels · where they work, there is a . 

mode:l'ate to fairly· high leve 1 of ··congruence, -though there 
. . . -. ?' . . .. ·: ·. . \: .. · . .. . . ·. . .. ,. .. . 

. ·' ·~--re c~ses \~.;.. oP.v~o~s incongruence_ . Alternatively, there ·are 
. ·. . ' 

-isolate~ _examples of very high congruence._ There ~s . a 

., pattern 'in this relationship betweeri ..• the. two ·\sets of irnpor..; 
I . , . ' . - . . . , • . . • • . . ·, 

. tance ratings,~dharapterized . in . t~~ · following wa~: . highly 
. ' . # p 

rated act~al fun.ctions in ' each·. level tend also to be highly 
,• • ' I ' • • "' ' ' ' . ' • • ' • o ~· 0 

rated _as preferre~ functions . in th~_ir re_s_p_e.~~iV~ leve_ls 1
1 

a 
. . .... . .· . ' " .. 

_f .un~ti~ns which. tend to be r~ted ~s moderately important.' as ·. .. 
current~y parform&d are si~i~arly rated - ~he~ preferred, and, 
.. 

l: 
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.. 
' -· r 

~ . ~ ·. ; .~ 
· ' ' ' . .'· 
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. .. · .. 
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' . .. 
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low rated actual functions tenq . also to be 'low rated ~s pre-
\ ~ ·. 

-f~rred functions (see .~ables 19 & 21) • 
: . 

Some departure.s from this general patte·rn of congruer-,.c.e 

are foUnd {n Developmental Guidance and Group Counselling, 

"' -which exhibits pat~erns of inc~ngru~nce •. Counsellors in all 
. .. 

six . educational ~evels rate D~velopmental Guidance rnuch· more 

irnportan·~ as a preferred function than as an actu~l func.tion. 

For Group Counse!'ling the· sit~ation is simj,laF.. 
,,.... 

on ttie · other .. . 
. . . . 

.hand, Psychological .'Ass~ssmeijt, c~r~er; Ec.\l.lcc:lticSn- a~d .. Teache·~ '. 
. . . . . . . 

'consultation ~~h.ibit' very· high. levels of congrueric'e betw~en .. 
. ! , • . 

·ratings for actu.al ,and · preferred functions·, with Teachex-
... . . . . ; . 

Consultation being the m~s~ · cong~bent. 
. . 

. To summariz.e',. actual · functions are' assigned simi·lar 

ratings· of. impo~~a·n.ce as ~hhse . ~nction~ iden~if~e~ by : 
. . • . ·~ "" !. ·. A 

cou~sell'ors as ones they prefer • . OVerall, the ·degre.e of 
• • f • • 

congruence is fairly high, as noted earlier : in this section. 
. ' · 0 

' ' \ I 
. J • \ 

After compal;'~ng the importance . ratings for func;tions<cur_':"_· . . 
' . \ 

rently performed by counsellors . With . . the rati:f19S for thpse 
. . ' \ . . . . ~ ~ ' . . ' functions' they. uld. prefer to i¢plement, the qegree of con-

What counsellors ra as impoiitant in actuality, -they also .. \ 
. ~ ' ' . . . . . 

rate as in}portant in t rms of preferred counsellor £.unctions 
) . . . ~ . . ' .. ' . 

.. (see Tables 19 ar 21) .'- \ 
·,r . 
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\ 
At this stage of the analysis, some understanding_ of .the . .I 

I • 

"relations.hip between counsellors • actual and preferred func- • 
• . . p 

.. ...,t!ions was achieved, in terms qf the degree. of congruence between . 
/ .·: 
· 'the two • . ·It was then judged that a further understanding of. 

the relationship between actual and preferr~d. functions, and 
. . 

~an inq~i~~. into ~he facto_r ,s which are judge~ _. or anticipa.ted _to 
contribu~e to the leve~ ~f congruence, or lack of : it, between 

couns'e llors • . a~tU:a 1 and preferred func.tions.,· would be pursu~d , 

by cqnsideri~g · o~her ·.~a-riab·l~s. · ··More . ;a~alys:l,s was .required c;m · 
. . ' 

the .. re.lationshi~ between the functions which cou~seliors .ack-
c . 
~ • • < • • 

. . no~~edq~ th~t ~hey no_w ~ave -~e~~onsibility. for, and t~ose whi_ch , .. 

\...t~~r would ,pr_e~~o have ~es~on-si~~l~ty: f~:r:; . ~f ~iven t.he bes·t 

Qf all possibl~ choi;;es-,-...._ It was to this end of exploring : ' . ·. . ...___, . .. ' 
factors that might .contribute .to the · degree of. congruence 

between 'actual and preferred counsellor func·-tions that 'three 
. ,, . . ...._,......_ ~ . .. 

·. ~ndepen~ent .variables_ ·were designated, _a~d ·for the purposes 

I Of this ~tudy, were define~. as roi~ defining influence, 

secondly, a meas\.lre of coun.seilor competency, and a third • 

· va·riable' which in this study. has been' ·identified as work . 

setting i~dices-'. ·. To pursue this inquiry· a'nalyses w_ere con

ducted in' consideration of these three variables and their 

relationship to· the · degree . of congruence_· ~f. actua.l and pre

ferred functions. 

I • . . ' . 

. counsellors' · Own Perceived Role ·Determining Influence . 
and the Relationship .with the Congruency ·of 

.Actual and · Preferred Functions 

One of those · factors-indic~ted in Chap.ter· I·, and · referred · 

.. ~0 in this ;cha~te~ 1 Which : is ··thou~ht to .ha"e" impact on counse 1-
, . . . ' . 

. · lora 1 Ch~~Ce Of functions 1 iS.' t,he extent tO Which they have . . . ' 

.:·. 1 

., 

·. 

. , : . 

' .. . 
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inf.luence in determining their professipnal role in the e¢tu- . 

c"atiohal env.~nment where they w~rk·~ ·In this study the · · 
\ /J I ' 

counsellors• judge~ent of this type .of influence is referred - . ' 

to as role deterrgining influence·. An objective of the study 

was t;o ascertain what level of i~fluence counsellors feel 

they· ha:v:e in their work setting .. to . determine· their counsellor .. 
. -

role •. Presumably 1 the more . power they fe~ l . they P,Ossess, ~he 
41 

greater impact this . would have on the choice and number of· 
. - ~· . . ... . . . . ' . . 

func.tions th~y · imple~nt. • It has aiready been . indicated i~ . ~ : . 
the .review of the literature that counsellors, . in - ~heir Co •• 

'·. 
relationship with administ.r~ors and others on the school · · -· . . · .. . .. . . . 
sta'ff 1 have· more or .less influence deP.e:~ding on ~he · natur_e 

. of . the . . ~etting, and the personalities and practices of_ those 
. . . . 

persons involved • . . Not the leas~ of these persons ar~ the .· 
·. 

counsellors themselves who have· particular· personality tx:,aits 
' c. '""" J 

' ' . ...._. 
and unique professional training and backgrounds. One of the 

ass~mptions of the·. s .tudy is \.that the greater the . degree of 

influence counsellors feel they have in -determining their 
' . 

professional role, the greater the congruence between. what . . . . . ,. 
they now do and what they wou'ld prefer to dcf. I In ~his reg'ard . 

• · - ' • J 

a s~i:ond o}?jective . of ttf s~ud'y was to discover' what relation- .. 

ship exi!lts . between that rol~ detekmining influence and ·the """-- · 

. degree of. congruence of counsellors' act~al and p~efer.red 

functJ.oris. 

, \ . 

. . . 
· In ·Part c of the .questionnaire, ' coun~ellors were i:equer:tted 

\ '. . . ' . 

to selec.t l one. statement w~ich~be~t . represented their . judgement 
. . . . . . . . \ . 

of how inf~uential they are in determinlnq . their .current 
. . 
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r ·· 
counsellor role . in .their existing work settings (i.e. their 

role/ de_terminirig influence). 
. . . ~ 

Following calculation of the _ 
. . 

data 1 at f iJ:st glance the results in this study suggest t 'hat 

90\ of counsellor~maintain that they have a . high level of 

in£ luence. in thei,r · exist~~ counsellor work se~:tings. . They 

report that either orie of t .he. two statements . des~r~bing the 

g;reatest .extent of in£ luence best repre~l!~s .. the amou~'t ~f 

p~wer they have in: th.eir .wo.~k . . settings . (see Tab_le · 23) • In 

effect, ·these co'unsellors ·~av~ assessed t~eir c~rrent role 
r 

·detenni~ing ihfluence 'as ·hiqh·. ·Their mean reported· leve·l ·of. . . .. ' 

..... ~ . . · . 
..... ! 

.. 

.. ·l . . , ' , 

I 
.. f. 

. . . . . . : __ · I ~ 

inf~ue~f~, is 7.82 on C! scale · ~anging from -~~ .- 9:56-(minima:r: .- ·.:; · 

influen~e to a .high l~vel .. of in.fluence). To simplify, by . 
. ~ . ' • ' 

tounding off .the figur~s upward ~t-: caR )?e . stated tha_t 1 ,~n . 
. J . . 

average, counsel·lors have assigned themselves an influenc'e •· .. 
rating of 8 out of 10 as. their· estimate of their power to 

0 

in£ luence what they do . in .their counsellor rol'e. However I . 

one must be cautious in accepting the cone 'ius ions reached 

from this data due" to a number ·of factors. . ' . 
. ~ . 

.nitial cone lusions were de~ndent on· combining state-

ments 3 and · 5. In :fact 1 there may be some inadequ·acy in 
... . . . . · . . . . 

the measuring approach . for ·role defining· i:n'fiuence, specifi-

. cally· in statement 4. :It is possible that respondents did 

not assign sufficient' care to the - ~econd part of *that• state- f . 
ment. The second part reads: "'How~ver, th~re are still some . · 

I 

. • . ' r 

areas of disagreement on my· role and about how :r. sh~ld sp.end 
• , ' • - I . • 

my_. time.-~ . This· second part. seems more· at ·Odds with the first 

. part ·than ori~inally .considered durinq th~ construction of 

' \ ~· 

: : ~ 

\ 
\ 

,•. .. ;" 
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·-\ TABLE '23 

Dl~RIBUTION OF COUNSELLORS' PE,RCEIVED ROLE 

DETERMINING INFLUENCE AS REPORTED BY THErr-

ON WEIGHTED INFLUENCE STATEMENTS 

. I~utNCE STATEMENTS ()IE~Gll:I') 

1 fiel that attempts .to def~~ my· role 
. have .'not ·been aucceuful. Con1tquently, : 
·my profeuion'al re~pondbilitie• are da-. 
termined primarily ·by . other•.· · (0. 94) ·. 

No matter what efforts. I brin.g to bear. 
I am generally at odd1 With achool/dilt· . 
rict peraonnel to the extent that I can 

' .... 
· only implement leu than half of the· pro
.feaaional reaponaibilitiea vhich ·l · prefer. (3.44) 

HY 'endeavoura to . pro~te my role definition . 
have enabled me to carry out about half · · 
of· the fune't1~• which 1 deem neeeuary. (5.50) 

UUMBER('%.) '* 

0(0'.0) 

1(1.~) . 

I, 

' 
8(9.0) '. 

'With ·th~ p•opie ;x· work with I have been 
aucceaaful in bringing about •ome ·z.aaon· 

l able ~deratand~nj and agreement on. my · 
role~ Mowever~ there are atill ·acme 

39(43 .8) 

.•bout. ~ow. ahould apend my time. (6.88) 
areaa of d~agream.nt on my role and . 

: I am· vaiy a, iafied that mY efforta in pro- ,. 
motinf ~ ro and function in the ·achool/ 
diltr Ct have achieved CODIInl\ll· vith my 
colle.asua•• (9.56) 

!!2!!,: Standard deViation~ .69 

41(46.1) 

·TOTAL 89(100.0) 
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successful in brin~~ng about some reasonable understand~ng 
. .. 

and agreernelht on my role •. it . Perhaps more counsellors would 

not have seleq~ed' . this statement of in£ luence had they con-. . 
side·red it more carefully. However,· thls is difficult to 

ascertain. · · 

A · second~facto~ which may have· had impact on the counsel-, 
' .·. 

lora·•. re.sponses ·to . these s_tatements might .. be: .an unwiliingne~~ . ; . ·/ 

to ·admit to themselves · th~t their. role.-de~i~~-~g infl~.ence .. : / . · ... . 
-. . ' . . '' \ . . . . . .. 

_might _be lower t .him it . actually . is. · ·They may · not · want.--t<:> · 
: · ' •, ' ' ' • a ~ ' ' ' ' • ~ ,..,·,...,, -, ' :! • ' 

express any dissonance between what they .. do a·ric:Lwhat they . ' ' . ' . ' . . .... . 
. ' .,./-:--/' _ .. -.. . 

may' wish to· do in thEdr d::>u·nsel'!or role.>--In ·. ot;.her- words I •, ~ -- . . . . - . 
' ' ' , 

0 
•, ,-f"_.,.,• I I' • : ' ' · ::~h:n::::~o:: .::l:;::::~;~~~::em::d:x~·:~ry R:::::~e~s 

s~a~einen~ - a~out tl{tir~f~f~-~ence ~ .the~~ w~~k ~etti~q.s w~en 
_.../ . . 

.they choose· -!!.tat~merit s., . the highest level of ·. influence. , · .-
/ . 

fiJ /_.,.' • 

A!ter noting the relatlve ly ·high rati:n~s which .cou..nse·l-: 
• L •• 

rs ·have assigned the~se lvea·~- :-·~-~ terms of · 'th~ir i.nflu~nce, 

it . was . decided to see if there were' any relationships·: between . . , • · . 
\ ., .· 

counsellors' Perceptions .of ·role Aetermininq ·in£ luence and 

other . co~nsf;!llor. ' att~ib~t~s which c~uld expiain this resP<>nse 
" . ·. . . . . . - .. 

. by qoun~ellors. . Cro~stabu·lations were calculated · ·betwee~ .the 

. :measure. Of ·. ro.le . ,d~t~f.m\~ing ._ inflU~I:\Ce and three·. Sel~~~e~ 
.variabl~s-:-co~nse ~-i~rs ,\~ 8~·~, cou~se l~·i·ng . expe~ience ~ . ·an~ thJ. 

amou~t of time counse·liors dedicate · to implementation of · 
I ' • ' ' 

. . ' ' ' ' . 

counsellor . functions · (i.e • . part~time factor) • ·rne results . : l . . . . . . 

indicate that counsellors I sex has little tO ' dO with the 
. ' I , • 

amount of influence they ·. feel ._they possess. Males indi.o~te 

.. 
' '~ 

. ' : 

., . 

' . ..·. ~ .. 

; . . . 
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: .· 

. ' , _ , 
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that they have marginally more influenc~. Years of counsellor 
' . 

experi~nce has little to do with their perQeived capacity to : , 

in£ luence Counse Uor role. . Gener,ly, most . c owfl.e llors . place 

·themselves in o~e or other of the top two ratings of influence, 

no matter what their experience or sex. The third cross-
u 

tabulati.ori~, the amount.of time c.oun·sellors dedi;.cate ·to'.imple·-:-: · 

mentation of· funct.ions with role d~termin'ing. influence, do~s 
.· . - .· .. ~ . . . . . 

reveal some information to. help expla.in counsellors • ·ratings· 
r , ,-- -

. of inf 1 uence • . . . ·· 

The ·data . reve.als that .. the pe:r_:centage. of t 'irne. sp~nt in 

the counsellor role: ·has a relat-ionship with the role . defin-/ . ·. . . . . . I 

.i.ng in£ luence . counsellors feel' they· have. The~e ax:e .nine / :·. 

counsellors .who report that they spend appro.xima~Tly half 

·theik: -ti~~ri their work settings (from 41\ :- ~0\) · impie-
. . 

men~ing .counse l.lor functions. Five of . these nine have 

assigned· themselves a ra'ting of 5~ 5 .on-the weight of 'ihf iu-, 
• • ' • .. • • • 11 1 • , 0 ' • 

. . -
ence scale (see Table 24,) • In spox:t, . they rate ~hem~elves 

... . . mid-way· fn .. terms Of influence. - ·~hough th~ total 'is ·Small,· 

the propor,tions ·of these .n·ine counse llQrs who perceive them~ 
' • · . . . . · ·.-- . . . 

• . ; ·. . . . . . . . . 
selves as. not hav~ng gr~at .-inf ~uence is revealing.. Their 

. 
'response cmiqht . be explained by the fact that persons w~o · . . 

spend · ·app~~ximately ·half th~ir time impleme~ti~q ~o~n-sel~o~. ~ 
. . 

funct'ions may have some difficulty in fitting into any .. 

c le~rl~ ide~tifiabl~ r~le. -A.· lack .. of ideritif !cation :with a 

specific. ·or''primary role may ·possibly be related to a less 
. ·. " . 

than . firmtlft\ov~ment t~ pursue ·s~cific o~j~ctives and ··to ·e.xer~ 
. . 
i.nf lue'nce within the : work setti~·q • . 

• 

:: · ... 
~:: ·.~ 
.. :;;· 
. J:J 

. •' . . ~·;:~ 
.. . ;·.~~~ 

. • 1 • ; 
,' .. ~.:. 

: t-j 
. : . ' ~ . 

• • :t• 
' f · ' . . ~ .~ · 

· .. · ...... · 
,,, 

. ... :.· 
:t~ - .. '" 
.. ... 

· .. 
' • -; 

·.• 
't ~ 

... ··: 

#' .... 

, ' . :.,: .. ~. 
. ·" ~ 



,,. . .. ·' ;.~~. -.. ... I . - ~ 
f~ -. • 9'! ·.~ •. :r·; . I • , , .· ,~ 

•·· · I I • ' 

"' ' ., . .;;_.,. . . ' ' . . ... I ·.:" 
f;~_ .'. .. . •, .. : ' :_ ;~ 
,:i'; • I ) ~ . . :~ 

. ~· ·~ 
.. _ .... 

-:.)~ .. ... 
f __:..--:- . . ......, .. ::--~ 

"'2··: . , . 

~-: ·~ 
.. to..." ... • 

~:- -· 
"!.. • 

t~; .. 
~:;.-- . .... -_ . 
~:; 
~~ .'··-. _ 

~-:-: 
~': 
~-· .. ~: ... 
~ -r.· 

t: .. i, 
~~~ .. 
~-! 

;~~-~ ~-
t~..; 

;...:._~ .. 
.;:; ·. 
•< 
~---- ... -· 

·~:- -

/ .. . 

=~ · - . 

·i-

~: 
i" • 
r', 
~ -;. 

~·· 
.. -:' _ 

~~ 
~ .. 
, r 
b'. 
~ ... 
t-:,,_ • •. 

'1·'- . 
,.:_ .-· . 
..(. 
-£;:~ . . 

' .':· . 

. .. _ __ .. o I 

4 · 

'l 

'l;.. 

TABLE .24 

·. DISTRIBUTION ·OF cOuNSELLORS,. PERCElvED~R~ DEtt.RMlNIN~ ~NFLUENC£ 
' . I : ' • • . , , • . · : . • . :· . 

·ACCORDING TO _TB£ PERCENTAGE. OF '3\IHE. SPiNT. IN THE COUN~ELLOR IDLE 
. ' . . . - . 

" 

. _. , 

.94 . ·o 0 0 . 0 ·o . . 
0 ·i 0 0 0 

3.44 . 1 . 0 .o. ·o 0 . 0 . .. · . 0 0 0 

5.50 . 1 .. · 0 0 .0 3' 2 . 1 1 0 

6.88 : 22·: 2 . 2 1 2 · 0 ... 1·. 5 4 

9.56 . ' 26 3 s 0 0. 2 ~ ~ 1 . 3 . 

I 
.. 

· Note: :· Number :of respondents• 89 
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OVerall, with such high ratings on role determining 

influence, and since there is· not a great variability in the . . ' . 

influence tbat counsellors have assigned themselves, it was 

realized that role determining influence, as a variable, 

cannot explain, in all probability, the d~e-. of congrue~ce . 
. I~ 

between actual and preferred functions. Nevertheless, to 
, . '• I ' - J , , 
under.take as complete .an ana~~sis as pos~_ible, an attempt was 

, ' ' 

made to arrive at such an explanation. Accordingly,,· Pear.son . · . 
. ' ' ' ' ' ' ' # 

. , . . . . . 
·. produ~t-mome.nt· correlation cc;>efficients .were calculated· . 

' "' . . 
· between .the role determining· influence measures and the . ' ' ' . . . .' 

' '· 
· · actual -and the ..preferred .function·s, and ·with t.he discrepancy . 0 ,, . : ' ' ' 

. ' 

scores discussed earlier in this . ·chapter.· ·Thb. calcu.l .ations 
: ' io 

. . ' 

revealed results which were· not •unexpected. · The associat-ion 

between role -determining· influence and. ·each of actual func

.tiorts,. pr~f~r~ed 'functi~ns and. discrepancy. sco~es ~·t . 

statistically significant. In the study, as designed, role 

··d.~terinining infl'ue.nce could no~ ~·ain the discrepancy 

be.tween ·actual. and· preferred . functio~s. · . . · 
Coun·se llors in Newfound 'lana and Labra(l.or I in reporting 

t~eir. role :a:~termini~g ' influe·~ce,. ha~e s .aid something about 

themselves. If the:f. actua.l,l;Y have ~ lot of power in their · 

.. school· setting, would· not this fact lead to a ·finding of 
;· 

little discrepancy in what· they actually implement .· as 
I ' 

functions and what they pre~er as functions? . Su~h i~ not 

the case. '' 'i'tler.e 

explanations, at 

1,8· a not.icieabie lack of congruence. TWo · 

~~~st:·; ar.e \os~ible. · O~e, . coq~se·l .lors. have · 
., . 

rated · themselves higher than .. they s~ould. 
\ 

This is entir~lY, 1 
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pos s i.b le • Human nature may not allow many persons to admit 

t~at they lack influence in their job. 
- -

There is a ·second consideration which could explain this 

repor,ted level of influence,_ coupled with some obvious lncori

qruency between actual ·and preferred .functions. Perhaps . 

DCounsellors feel they have. significant in£ luence with· admin-
.. . . 

,. . ·istrators· and coll~aques but choose to comprom~se. t~~i.r 

co1.1nse .~·1-inQroq-rams in the· interesfs :of · ~armony a~d ~ .·. 

·positive relationship with ·fellow . staff. memb~rs ~ . There 
~ '. . .. .. : . . . . . : 

may 

. ' 

. be · a recoqQi.tion of impossibilities. They. may simply recoq- · . . - . ,( . . . 

~iz'e the· z:ealit!es 'of. ~he .·~nvi.ronm~nt.' in whic}\ ' the~ work •. ' 
·. - . . . . . 

' '· 
influence -.with adininistrators and colleagues but, maybe, .. . ' . 

I , . 

are a realistic· response ·to the situations_they f,ace~ 

,eqardless, . tile measure of role :~etermin.inq .in£ luenc~ cannot 

- a~equately ~xplain the degree of congruen_ce between actual 

artd preferreq fu~ctions. 

counsellors'- _Sel·f-Asse·ssed conm;tency;Leve'l ·· and ·the · · . 
. Reiatlonsblp With. Actual and .. referred Functions 

. \ 

. . -· 
In keeping with the focus of this study on actual and 

\ 
preferred functions, an analysis was conducted on counsel·lors 1 

I 
I · ~ 

self-asseasme.n~. of their . com~tency. level .. f~r. t~ose skills'. .· 

. anc! api>ropr~ate knm;ledge refired ~o impleni~nt thei~ . 
cou.n~ellor role~... A~ . indicat~d ~n ~~pte r . I, counsellors __ 

. ~ay tend . to . se.lect . pa~ti~ui.·a~ functions, .. a'nd . rate ~heir 
. ' . ..· ) . .. ·" "' . 

.· 

' . . ..-.. ... -:.:_..-r . .... ,.. .. · ,k·' .' .· . . 
)'·• · . . . . .. 

.;,\;~:;-:\~,_~.::~;~~~i·:;.,.:_" . :., ~~::·~:·~ · ;,;~ <i.: · :.~~~.~: ;,,f.:.;•.~f.'.::. ·; . : :.; ,··:,-;~ -. ;i~::~)- . .. -:; ·· ~· .) · ~-~:~~~~:.~:( .:.~ . :,;:·<~: .. : .. / ,;.· ... ~:: :. :,;i ,:: : i 
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im~ortanc~, in a way that is related to the counsellors • own 
.. 

competency. In essence~ the tendency .of ~rs to per~ 

form certain functions and to prefer certain counsellor func-

tiona, and to r~te the relative importance of ·these functions 

differently, may be .significal\tly re-lated to their own assess-,.. 
r • 

. ! ment of their level of comp~tence to perform these functions. · , 

... The competency aspect of this study served two purposes:/ one, 

how counsellors perce'ive the'ir own competency woul,d ~e revea.ledl 

two, the cqmpetency leve 1 might explain the level . ol. 'congrue~cy 
• 6' ~'# • •• • • 

' ~ 

, betw~en tne actual · ~nd preferr.ed fClnctions. 

Respondents were· request.ed, in_ ~art D of.· the ques-tionnaire, 
. . 

to complete. each compete·ncy :item qs2 competenc::Y statements)· . · 
<j 

regardless of whether "or not they were "c~rl:'ently carrying out 
. . 

the funct;ion-related competencies." Fo~ analys~s purposes, · 
' I . 

,specifi._c 1competencies were coded under each appropriate coun-

sellor function (i.e. the competencies nC;>rma_lly· ~equi~ed to 
.,., ' 

impiement each counsellor function were .grouped as a unit, a 

total of 18 g~oups) • . ' . . 

· · to the counsellors. 

This gro\~ing and coping were net known 

Each statement was placed ral)(}oml·y in 

iSs position _from 1 t~ 152 during · const~uction of the instru-.· 

men~-:- .In the · dirrctions t~e re~pon~~nts .we~e· B{)ecificallY - .. 

asked to '"indicate your judg~ment ~f ~our level of profici~~cy ; 
' . ' 

for the competency desc~ibed in eAch'. statement, as fo1lowsa . 

POOR, FAI~, GOOD, , ~RY GOO~ or ~~i::LLEN~. " The prec;eding c;odl- . 

petenc.y ratings were coded arid assigned. a number for statistical 

analysis purposes, from 1-5 respectively. In ess~nce, there was ... . . . . 
• I, 

a ·proficiency scale, with 1 being the lowest leve-l. of· pro- . . A 

·. ~ 
· , . 1 
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ficiency and 5 being the highest. , Analysis 

reveals that counsellors generai.ly assess their 
• 

proficiency for the competencies presented as b 

mid-range~of competency (see Table 25) • · The as·s 
I • L 

range ft:o a low of 1.89 (S.D •• 98) for competen 

("Use p~ychodrama as a counsel!~ strategy:'.) t 

137 

data 
I 

::~~:.,the 
y 10~ 

hi~h of . 

4.04 (5 ••• 77) for comp~tenc
1

y 47 ("Communicate espect and 

·. 

. ·· · . 
c1ie_nt's feelings' , experiences a d _ _.potential.") · •. ,' 

.. .. ; , .· 
.... ' 

·.· · · ·' 

o·f the 152 competen~y state~~nts, 1.25 ranged fro: _ :2 _.·so · to._ ·3 ~5.9 .• _ 
•• 7 . '· • . . . 

. ... : 

A f _urther ·b e~kdown revealed .. that so. competency _·.s -aternents ,-: 1 • • . :~·-:- _· ••• _: 

to 2.99 and ·7~ statements wee -~~ted ··fr~~~ .: ::·? 
J.o to 3.s9·. 

'- -, o · .. · · ·:·.- . :· · . : . 

It was r~ognized, at th~ _start of the s ·tudy, an 

attempt to_explain t·he -degree of congruence· between actual 
. ' ..--4-

and p<eferr~d funCtions thr!'uqh ail analysis prdcedu~e involving 

each separate competency assessme.nt would be cumberspme. :As. 

-well, the results would . have been of questionable va ue. 

Accor~ l_y, using_ ~he . procedure iridi~a.ted ea~ lier_ i . this· . 

section, and explained in Chapter III, the se lf-asse sinent 

' scores for the statements ~t~ . recorded' and . grouped ·. 0 repre:

sent the-.. compe~encies ~equi:red -to- impl,ement each ··of he 

eighteen cou~sellor · functions. \ This pZ"ocedure resul· ed in a 

competency rating for each · of the -functions. 

There werf!! . . eiqhteen: Function Competency Groups · (FCO Is) 

for which ·mean levels of competency ana standard ·de ,'ia:tions 

were calculated (see Tabi_e '· -26) •·· 
. ' 

The .. highest leve·~ c)f com-
. . ·. • I 

. petericy was _for Adminia._tration. o£ ·Pupil Data . Se_rvice~ (fC'O , · . 

. ' 

"' ' 

·' .. ~ ... ;~ 
' .·.? 

~· 
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·TAIL£ 2S . 
• ,.j. 

Hw:s AND S'J'AmlARD DEVIA'I'I,ONS OF cOUNSEL~ORS' 
StLF•ASSESStD· LtvtLS OF CO~~£fENCY 

COMPi.'TI::NCIES 

. . 
1. -Knowltd1t0hhrori11 of ur-tt~ dt\'tlopmtnt panicululy •• tht)' relatt 10 •chool 
. . ait ind•vidvall !t.r Suptr. ReM. C•nabtr,~:, Holland. tlc )._ . 

·1.- uuu.~ In forma don diiJtmiftllion proctdurttlo •rrcctivtly tnmnt'Yni~lt' car~·•rr 
: · __ nla~ mlt.triala~•t• to ttu~rnll 1•,1 · mono~_oph~. C.C.D.O .. ptnod•ula, 

Chotett, etc.). • · , · · 

J. tilt print incf auclio-lliaual mtdie &o prt~re t11r and di•tribut.: to lht ~ehool fnc· 
· •ltr. information on normal anclcfl,,ant bcho'Jt' patlrma. thr uJt of pupil d•ta. 

l.ht Ul1tfPf-'llion and lilt of atandardllfd &Ill 'till Ill, and othtr ma tl.«ra O( pro- . 
ftaal-ollll biLtftaL . · ' . . ' Ll ' . . 

4. Undt~\lnd aile rramt of "ftrt!'ce or profnaional~ t& othn- di~eiplinca.· J 

· • 6. Ttach ca.rNr nla'-CI dKilton maki~l -;killi in a '.:owp format · 

I . . Untltn ... nd liM 'human devrlopmentai pr.,q.,, inch,dinc a knowltd•• or per· · 
. . . 101\llit)' ditCH)', dtvelopmtn ... llta_ ... or youth. and dlt adjyatment proctaa. 

1. NrlotiaLt wiih Pf0p1t and authoritie1ln ar\ •d,·oc:a~)· rolt on bth:atr or a client. . . . ... . 
• • ANiJI partn&l In ufldtralanctinl l.htirthildnn'• bthavior and"'' C\tllll~ ofd\tir 

,.,I'OIIP. . . 

.. 
H!AN 

.2.1.2 

3.30 

'2.19 
3.43 
3.22 

3.1.6 
~.63, 

I 

3 • .53 .· 

138 

... 

• S.D. ~ ...... 

.99 

1.04 

1.03 
,1.00 
1.01 

.92 

.94 

. • 1.5-
;. •. Klloww,. orw rae\Onlnvolved in bhn~n&: ~bout tnvironmtnlAl and altitudi· 

-. -. . - -- - ~ -.--~- ----- ___ _ __ _: .~l_,h•~• ~n &!It 8t_hoot • ~ . . 
. , 10. ICaO.ltda•-or c~~--mPoiari luiiti lnd pratti·ctt itlrvant 10 r.ht dtvtlopment 

w tctucaUon ofoattp&ionaJ children. 

3.05 .93 

. . 

"· 

* ll •. Teich lft~t,.,..Uian4 coplr(i akllla 10 1 clitnL 

u.: v .. cltar, ~and ltt".ait~lforwa,.. Ja"'~' IPPMipriace 1o &htt clitnt'• •It 
. •14 ldiN'ItiMalltvtl. . . t> • . 

' lS. IRIIrpNI I IWtftt.UifiiiMftl 10 lltlchtr IM diacuaa ~'nwnctation• ancl 
. •PJI'OpN .. llntrvytiona. • . . . · 

· ~ • 14. ~bt ~., nlraotclillll')'lntlauM lftl)' bt nttd.cf to act nn beh~lr or nn un· 
lairf¥ naa.cl chtnL · · ... 

.. 

·"'. 

2~72' 1.14 
3~32 )'' 
3.71 .16 

' 3.66 • 16 
.. 

( ; 

3.44 _.u 

• 

.~ 
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IS. Sti'IIC\urt counMIIin.: ,:m,jpe. Plt.hhoh II"IUIIjlO.II(ol, hLahhoh 01111'"11""'' hill· 
. ill· s.rminau M"'IO"'· 

Sl. Cartfulll' ll•tM¥oCf whon IPP"'P""'- on ondo¥idUAI tw~unotlloftC. 

11. 

II. 

at. 

20. 

21. 

22. 

23. 

24. 

25. 

2S. 

21. 
21.· 

2'.1. 
lO. 

ll. 

32. 

33. 

34. 

~. 

36. 

31. 

36. 

31. 

40. 

41. 

42. 

u 

••• 
4$. 

... 

PoeMN a lho"'Uih .......... ~. ar ·~"""" ca'un .. lhna ..,....,..,, • . ,:.l'ftd.all, 
Rauon&l4ftl01t•t. Chtnt·CtnU,..., &h~•oural, Tnut·t'lltlor, l:aoa~. C... 
toll). 

U .... tntotullht tchOftl IN' odut&llonalanollluiiGII, partiCIIIariJ lllrtll~ to the 
lnina-.ry and pawH alr\ICIU,..., 

f:HIIItOW • now clionl't WIJM'<...., llf"':l'tU dunn1 indi•MI•ol .,..,....u,nl ..,. 
1101\1. 

ldenur,. clartr,. label &lid n-Om r .. hnll• ••lln11 a coulloclh"'l 11'00111· 

Knowlodcoor .,....., '""'" nploratoon &Cit•oton Co I· inkrwiiW olotll., lore in•rn· 
tory &«hnaquH. JOb "''"'h l«hni•tuH, uccupaliono ollldy, l~llllll DCCUp.!IIOII~I 
an(otlll.beft)whteh (aalotolf CI!Wt' planninl( and dcaoiun t~~alunc. 

ldtnlllt. ctarir,,Jabeland roOtct on behavioo wathin a cou .. llanl I"MIP • 

Ullh11 appropriah raaloti ... d11l11n di•pl~,., a lid u .. mulli·.....,ia ....... l'tft lor 
prowiaion at nidal, accn~tblr inrormataun on ttll4""' COIIC'cflll and antimca. 

' ,. . u .. a 1'11\11 or poup tovnatllinr tiduaiqutalt ... ea.mart, IIIOdtlllnc h-. 
-rk, conttacUn~r, etc.J. ""' · 

UM pe~h014~1tion;l•n• tll'ftt •~•m•nl itc'orclaiOr .. celillletiUftf ... vtl• 
lionel plannonr and placrmtnL . , · 

Htlp lh~ lndlvadual clio~lllltkl' a tcnlaollt Mlf eJ...mrili a lid und.n.wndlht 
amphcahono or h..,.h., chOtet r.- , .. , .... "'"'''· - - ' • 

Conduct onaoinlll and OUICOIM tvoaloaatuon ar clitn& proo:ro ... 

s:U..mariaa end .... ;. llllpofiOnt aopo.-clol or proctaa and CVftiCnl roo· a ...... 
tovnatlhni I"'"JI. 

U11 behavtarol contr.a~llll watha tht'nl 111 11 b.havu~r •h-;';rt olr:ah·a~r. ' 
Work toOPH&II•tll' wath h<forral anol haio0n tvflb«:ta tn cullalauralaw aootu• 
men&. IIUIIIItnt. and rollu•·•P of clio<nta. 

Auiot a cl;.ntlo rrnutauia.all1 ~pcand tu a mobo. 

U11dorotanol oluoltnlol with opocial noedo. 

Help a clicntnprea~ or ,..,.1 r"liftp, thoul(hlol, and t.'h•••on wltK.h rur be 
only partaaUt flttrnMd uo hinlt4 aL 

Knowltdco or poet-~~Candlt7 anitttutiono. prorraru, .,.,,.,,., op....,&unitlh '"d 
their ftla'-d acadomac ft)uaromtnt,a. • 

U11 variouaatrua ncloonnl( protf'Ciurto.lt •· dOMnailtllolion. ,.laa.'lhllll 
approachH. blofttdb.uk, otc.l walh a chtnL 

£atiniata tht dlinh .:cntral COJKnc ftloQu~aln • ~alt. 
lAta chon I bow. an a atrao~htr11rward but M"nulin mannrr, ~ 1mp.wt oCh111 
her btha onor on ,.011. · • 

Kn.Wied1~ or t~tt~netlac..drmicl&nainaftll rrquiNt~W~~II Cnr ill«harollllld HI· 
or·Khool pl,anmtn& lo b.-M lllf9t clltn& nttdo IM pnlnllilal (M llf'!wlh• 
S.I~WIIJ'.•Ir •iecl- 1o the cl1tnl 11 u 1o •irl in halllltr nplur-allon IM 
~"'""'-
Kolp mtrpbertln a counoolliniii"'"P- n-l.tta...,.hip. W&wma •""' the, r ... J. 
l.ll111k,anol dot.' · · 

o .. J .,.,. thtclitlll'e oltrec&ll'" ot , ......... at dlttatonwlloor whch .... haol 01'1111• 

all1 ftt AIIOthf!' ptrMn ot ... jtC\. 

Promou """'"' IWaft'n ... or, ....... ai partlol. 41.veloplllttllollll"'tft& 

lden11r,. ctartrr. Iebei and ~ntct on tutrn•ll•~ ••&a re.c. ,.m.u""' .... ~~ 
tiona. ··~110'1" t\c.l ··~·" • '""''' . . . 
.U.pt acnplld lltllavlor chanr• a&ralflleit ftt a,...,NII -wath JllllntuhiJ. . ...... . . .. 
Can II raw 11t1011 approprialt ruunllll1n1 "'-ioe and ~~~~~laud. lo optimiM.,. 
1011alet.rlt •nd etrtc11••nt~tln 1M,,..,_, ot the clitiiL 
U111h1 pnncaplta olbeha~qr·IIIOChl'lnaiiOIIIndt'Wtlopanllllatl\aYiorthDI\It\ltll• 
lllfl rw ~client. 

:' KEAII S.D. ...... 
2.U .90 
3.67 .11 

2.97 1..07 

3.15 .91 

3.21 .79 

3.29 .93 

3.31 1.0~ 

3.11 .91 

~ .. 2.15 ' .92 

2. 76 .97 

3.16 .9S 

3 .61 .II 
3.19 ,92 

2·.73 .91 
· 2.1) 1.01 . 

3.66 .91 · 
3. 21 .90 
3.61 . 17 

3.49 .16 

3 .62 1.19 

2,47. 1.17 \ f 
· 2.n .73 

_3,31 .ee ·---
3.54 .97 

3.26 .89 

2.91 ,9] 

2.10 .91 
3.45 .15 . 

.. 
2.71 .u 
2.79 1.05 

2.17 1.07 

2.1• l.U 

/ 
' ~ .:·.·~ .' · .•.:.:·.· •• _.·... • .." •• ! - l, 

,... "' '- ::1.1. l: ... =~ -. • ' ~<Y ' , ... ~~~ ... ...;~ !~~] 
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COMPt."'Tt:NCIE» 

47. C."'"'"'ucaae m,.n and coMtm rw &!It chine'• f"lina•. tiPfN""'· and 
poUflllll. 

41. Kno•Wp .,,.,,,.,"'flllCOndihonl and lltMI, lnd nlalold IOCIOfCOIIOIIIIC rae-
1on .. alecal11114 aat>MaJ Inti. --

••• T11ch 1 CllmCIIIolll.._. cantt _,..; · 

50. """'"- el Clltlllw!lw·-lwr rnllabnral- 111 pl.uu11n1 arid i"'P'"'""''"' 
t~~mnl•,.·•uH 4ob•fr7. ol a cltwtluP"'"""''''"""H prorr~"' II • · alf«t.~•o 
tdMCauotl, 111rchtloctul tclwpcoon, f1C·I. 

Ill. Pron4e· die clitftl '"'"' a ,...,bit II PI"""""" f..r rcl~lioftahipe btlwceft c.rtaift 
btha.,..,.., ,..,.,._ an4/w fNhRIL 

S2. UN M plaJinl u 1 AO!IINIIoftr o1rakJ17. 
llo1 Kno•W11 o1 --llin1 ap,.ach• rw '""' chol4,.., ci • ~' lherapJ_I. 

lW • Jdtnuf1 ptWipiiiUIIf twfllla ola clicnl'a Cfttll IIIUallon. 

55. O.IC ... wid\ a Cllflll &he..,..,. aftd now•luUft in lht counatlliftl nlalionahip. 

ANI II wt&Jia11 IR4ividllll climl'l'lpphcallon P,......m. d0C11"'tn&ahoft,lollln se: 
. tf nr-. a•peonlattlll, nnann•lallltochol~~ah•PI· and olhtr tuch'aellvlll" 
nla .... II ... IIHMI'J "'dtawoYro. 

117. Ur111Cijele If odltfwiN -'•110 I cliet\110 ee"'mol hi ..... Jholakt aclion(aJio 
,..., ... ,. ...... IICHcoma. . 

Ill. S.lect. mcicallr t¥al•all, aNI ad"'inltcn IPPfOPftlll peye(lltdMCaclon•l 
•-• inetr•IMftll aMI proctd- In 11\dlvod""l and""'' Htllnl(o; 

lit. A--If ,..Mnat alWI proftMionaJ ll11ut.al.iolll in lndiwi4uol COIIfttclbna. 

. -· . ~ . .. .: .. 
I ' ,. 

KEAH 

4,04 

3. 11 
3.06 

2.75 

· ).22 

2.69 
2.36 
3.29 
3.48 

J.l2 

... 3.27 

3.56 . J.76 

10. Ca~ "' ln4••14••1anlllaro•p acti,iU.. • ilh P.renll 1o "'"'..,parent crrec- · }.01 llftll-. . . • 

II. UN a fldhllllvo....,. a11411 pece of 1~pna1t 10 lheondo••clualcounet .. 
li111 •tuliaa. ' • . · · 3.64 

&2. Priv•dt ••,.•1•114 a..4 actual 1cliviuos in 'occupalional ooplorallon It 11 -rk 
t~peneac. PfOIIIIII, ,loll akado••na • .u.1:~ 2.17 

~. raaa.~aco .-, ~-·--Inn• in •man """· 2~85. 
64. Cancl..n ,...., ... IIIIIIC f• tllhpllonal ch•ldm,·, t.ch ao. pltnninl. coordinn 

'"'· alld llllpltlllfllll- 2.80 

·a~ Alllllllildtnll 1ft alllltl -puttr lllfurtiWIIICift IY•Itllll. 1.97 . 

'M. K.;.•lfdlt aflht-tf IChoaland pub be 111rdo1 lll;lhod• for PllbiiCIIIIII ancha· ' 2. 77 plllliJJII &!It 1111411\Ct t""""' llllw publiC. , . · 

11. UN ~·11111111 I -"-'""• .,,. ... ,, 
2.69 

611. lltcoc111U a lid bt lbltlanon&rol poriOn~ I llo•lft .o h•ch III.JJ btdtlnmtn~l&o lh1 
ind•~•llluiCMnttlhna pnonaa. . · l.4l ... Knowltdlt af IIC.JitaiCholaclicait~oiiiiCICUIIurul fa. lora 'rtl~i.-d co-carm 
choitft: . - . • 3.40 

10. Hti;"M·;..-;~~-kno; .;..._lyn and '"*'' -;.~i.~i~lnl;ft.lt, ••fun. aftclto w 
~blo 1o Niall wltnplorall<ln ta corwr ••Pid•toonl. 3.47 

71. S.Jton "-"'a on4l , • ...,. itt Cfttln.,lh~ll l«hR111"" 1nd ... ~•ioraltlr~ltlin .,. 1.92 
.,.,naco calht....,. Ill • '"""' el-L 

12. KIIU•W .. tf ttlllcal and l'ftnftdtniJai~C~~hl•h""' ,....,,.,, .. , ~d1111noolra1uon, 
"''"'-net an4 ... el ,.,., PIJth...,ucou-al dul.l. J.e .,... ~1111 ~ • .,., .. COIIIINIJI"I rtl.otrd ho1110t-k 10 I cile'IIL . 3. 0 

74. hiiiiUtiO ttl'lellw· tlerinl P"ftd"'" alWI lllll~ltlllllft ef occ~rac. and IIJioloo 
.... ,. ... ~ • I • 3.37 

7!. Holp lhttWftiUtRllfJ nalittic 1nd .tppreprialt ahun •n•lwi~ CHill btltav•oral .. 3.46 ...... .· . . .· .. .,., TtiCh IP'ftl\c IIIIMIIftlllftlltra....,Mo. (.o htlp multt a iwobftllllat.:and incr.a11 
&oachar tffw\1•- wilh "''*""' and Ill'"'"· . 

Z.71 · 
n. Ha" 11.,_11 "'"' dl.tt carwua~latioN 11111iniq a;_.. .4.cllton nquo,..· / 

· 11111111. . . 3.50 

. 71. · l£a11la•n ..,1111 u~ el h•maft bthaYiot 11 i clitnl bu.d .;.. a lhora~urh . 
• ,.. .. ,Mte el lhfwloa ef ...... ,,,., ·~ h•""" ••••l.,....nt 11 t . .,,.,..,,.,., 

2.S7 Sac1al """''"' 1'hfel7,1ku1nman, ttot.l: 

. .. 

- ••• ~ · -~ ,• ~~ • • ._ T,. 

S.D. 

.78 

1.12 
1,05 

.90 

.14 
1.12 
1.11 
.83 
.eo 

1.09 

. 17 

1.16 
.14 

1.01 

.90 

1.13 1'·. 
. 83 

1.09 

1~22 ' 

.94 

.92 

.as 

. 97 ... 

.99 

l.Ol 
.16 

-1 . 09 
.19 

.97 

.89 

1.06 

. .. 
'tl . ' ~ •• Op; ''- ): • .,.; .~·. -

. ..... · -~ -~ ~ ~·. ~. ;· .. ~··• :·· . ..... :', ' ·:~~~.~~· ... ~ .. ~. r:'~~f!i.'.~ 
; ' :• ..... :' . : 

140 
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CUMI't:l'a::Nt:l.:a6 

7t. "-UN linda, lA.._'-. •M olrrlllllll .. lld ... ~n- tlo,IIOdonl<l MwiOIIIt 
KhuolefiYirollftwnl w ..:huollornl •· 

110 UIWI.r..wn4 lllo ''"" olan4 """""; .. cllfnl "•'•"• •oclloono-

•• c ........... c.. ...... , ..................... .,.,.'"" ••II• .. -,,..., •• ., •• ,."'""· ,_, .. ,.,,.1' I 
"''' pllraoc•l pl.n1. tall•""'"'" .oc\I .. U... ttc.ta.a. """1.4 onr..,_~wn, ,,.. 
ll.olwn-. CUIIftml<ft. dupl.ro. and ... onl. 

·•1 A••"" lht orlk•ol bloranan ill lilt dn.,lupmcnl 1111~ ""''"""""'• of ICIIool•nn .. c.. ......... ., ... 
'IIJ. Provide t..11011 Willi foodn och100lo1 IOI'II&Inl,;un lllo .J.-ftiuPI!knt.oJ .. ,..-toollh. 

ltatftiN PfOCn&. ... _A.Mioc a &.ocher ID IIJWiebl.lMIIIII p11pal ~lutv...,, ., 
M. St.Nct..,. indi•icl ... l """""'"""' - cuoon..,llon~ ptluroloh •nol o~ula. cl.anlr 

ti-t alld et~uft•llur n.t. eapoo:t.ol"'"•: "'' "tiM luau'-. and &.mlln"'- fOIInMI· 
li111 nl.olionohop at alllllll"m..lllnM. ... Aati.l the clotftlla cvpon1 wilh 11 cnauo "'"'""IHI and lln1111 .. bout..,.rw.nalron· 
1M. 

17. A•an- ur P"lfruionotl-prr ... nnorl """ ... ,._ 1:11111111UIIIIJ '""- olnd 
qtneaw whiCh can lit ""''...,) 1111 brlt .. ll u~-·· cla.nlot. / . · ... p,.,.... 11•"- "-twWn lllo 11111d•nc" """'""' •114 &h- iol u\hn "'huul• jiUOl 
-llllld.ry; IIWIIIIM.na a11411 bu .. -. ........ ,, •114 ..,..,_ololl.ll ..,_ .. IU .... IIono. ' . . w. Prfttflt Mopll•• pllr~•l ~~~d P.rchul"'lac•lllf>-.."" r"' th. •l~nL 

. 90. A••rw-ufthorpo,ch.oluoliul und -i•lua.,..:leuf .. a,<vhvr•l•ndr.ocwldof· 
ft'ftfM."ft ... Lh•) , ...... "" ' .. ,.., ll.welutMn.tt& """" , .... , r ~1"-M'"· . 

tl. RcuaiiN. tiiC.;.rao~• and •w~pwt "'""' _IN,. In • Mnwll•llol trr~o~~p. 
112. CvftdloCI .... ~o~~ .. ,., ll"'"ll••••v•u.. wia'i. ~w .. h.ri IN\h lu ,nr..,,. .. noltu t...ch 

-.nco ... •k•ll• .onol "''"""',.. 
iJ. Cundoon c"'"r-.ciiiC"""",.j cuun~lhnot whoch aJio..;.,. otllllo:nl lllnpl..,.,. .... , 

••fllfiJ olupllona al\d .. , ... Ill hvan.r .onol lu htl11 h•mlhtr <l.onl~ hrtllo~Aio. 

!H. Ullla .. a wNio '""'" uloL."' aulln."Ya 111 CVIIJUII4.11un ••liii'IJ<h...-ductahUn•l-
-t i~~au-a. a11411 ptocwd...-.. •hotn moLonc nco.mmcll4•llon•lllll a 
ClifiiL ' ' 

15. Kn.,.;,WIIo er orh""'' ...-4'""' p,_,m.nl ,.rw-OJ,.,.,. .onol ,,. .. ,..,. ... vf thoor '"''*""""' rut ..... otllololnt.a. . . . . ' .... Oiacuo willl indJ.,iol....t p.hnta. aluclenuchitvtm.III,PI•ramonl..olklitoca,lft• 
Ol&llucla. 

t1. ln"a.rpm iftfotllla~ f111 tt.d•nla. 
I ... lnvol~ paronlo in Cln.f rdiiC~uoft planiun11 aftcl..clivtl>n. ... K ..... lt4c• al pe)'ch.t!wot..g ., dniaMJ 10 tnollt.lllt •••"~"on tf appnpri. 

... nrtml or clwftt.. . 
I 

100. Knowlldce or c•ntral d ... rwm IW!IInd•rn. procft..., a!llfch..r..nrriolic pat• 
... .,.. of 11M ,K.adefaiC efiV•IVIIIIMI)L . 

1 

/ . . ' 

101. ~lillie, drew 41011, ..... ••uu nwamala,.IINPft.oiO (o; Ctlllnooiii(IC (veN in 
..,.., -lbftl. . ' - -

102. s-" a.llldlwuahetwi..c_m .. n ...... ,.,_.n, .. illlcunun .. n.tr •IWioehool 
"""''" h6. PI' A. C."ll;.mt.t .. r c:--· )(.,.-,......,. A.-.•''""'"" IIUNI•n"" 

--- ""'""' "' "'" oet.wl . . 103. 0tr.r """"and __ ,...._ Ill &h•ltwnt whtno I& aa •Ppropn•lt o~IWI l~~~:ahlot· ...... ' 
· IIH. U .. ,.JCIIWhl- • a .,._, .. ,.. alt~J. 

I~ llotcec.U. and dowlwa&h tnl•wn& kll••illlt ~, th. cliornL 
· lot. KnawW,oallllww.,._oeiiOIII"'~IoiOIIr.c-wllachhl .. aninlhotncwunwhJ 

~ mpaiWI 10, ... IINII "''""· 
101. C...IIC& ·r.nuJwniatl ... ' onoi..n. willl Kheol r-t11 ••pLuniq th. pv,_. 

AM eatllltalll""-- · · 

101.' HelpM~III•-•~~~~""''"''".U.•tlrhM114111t•~~~'''"'-..lcean,.~, 
lot. KnowW,ter_.,.. .. .,_i lh~ a !Willow a.- &hlloctln~ PfOP""" J 
. ~rdl-tiiiC ,ncwd- and 11\aV\IIIItftt.. . 1 

• 

' .. 
J 

MEA. 'I S.D. 

l.ll .12 
) .'11 .97 

).ll .91 

) . 01 .n 

) . 04 .99 
).36 .11 

l.l6 .14 

l.l1 .18 

3.96 .96 

3.21 1.00 r 

3.40 ,,) 

).11 .96 
3. 04 .94 

z.u 1.07 

3.29 1.07 

).14 1.11 

)._ .. .II 

l . ll .u 
J . SZ .77 
2 .66' 1.0) 

2.76 1.03 

).12 .rt -

z.,.. 1.01 

J.02 ' . 1.1-l 

).64 .11 
1. &9 .99 
z:u . 90. 

_u~_ . .10 

2 .94 .98 
2.11 .~1 

2.99 1.12 

.:; ... .... ;· · · .: 
__ , . ·~ .. , .. .. , .• -•. ~., ,· ... -.·.·_, ___ .•.. ·.,· ,··.~; ~· ~ .. r_''· , __ :'~-· . · ~t - • . · •. ~ • ~ 

... " . ·· ·L!J,l'· ~·· '· t .... - - ... , ;' :~ --~- ··~· 7. .1. ! .• 
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·c:oNt•t:n::o.cn:~ 

110 Tudl ~~~~~ ... - ,,. ""n ..luc.aiNift~l ,..r.,w kroiM .,,.,,.. 

Ill Ataooll wat"-t 111 oaplvnn1 •1\4 1111do·ratanclonc hte1hn profONoCIII•I rot.. M-
h..,'"'· 1(14 oi,..Utoullo • 

112 j,..,,,,, l.otwltr 111 •·~~""'"'"' ~t~~•cl.nn llft4a •"• PfuCNIIIa. 

Ill C..ttloftll.- a llltolanH rwDIIIII~ Ill rlrr)"ftl .. , 1111 anivot .... 

114 U .. ct. ... CtMiie, and lit lll ..... lf"•C. c-m~lllf"l- Ill ~"""P COYIIMIItftl 

liS. Kn~·ltcl•• ohht •MI• ra11,:1 or ""''"''~'• """'bitt. c.. awotwolh ,,.., cnnatJ. 
"""It 1 rurco-. h•11dbwb, p10bhohtcl ",...II•IM"JI'IIIC'I•-1 

lit Unolorw111MI 111cl tnltttlll 111ttr,.C ~,.,..,,..~,., rrpun. '"'"' lllltf prolroa•on-
tt.. ' 

ii~. Dorlllllllftt when lllcloh clot Ill all1111fd 1111h lht lrlftaiiiOII ,,,;,. cnau iniii'Yftl· 

'"" pMtcl"'"" r.j~r.,,,..,.,,dul "'"""11'1111 
Ill C""'"'""tC•If en "'"lido ul hllltim ••th tatl'lllluftMiolod• lltA o~114 oo~ntl'ocant 

llhwn. allfh u panhll. ~ronut> .. la, ••II ,.,.,~ · 

lit Alarol pll'ellll ir~•nllri.unthnlf lllnr p.1nnLol rot. ontl hofJithirm •••l•tU U.. 
taJit(UIIIIflo thor llll•r lw ""'" chol4rcn. . 

I :lei Eaplaoft le allltltllll. """'•· ~ ... t ... chthl lilt"':''...,... 11111,... tf'pwpol dolt. 

121 R«o,c11ou aritl fftPiontl ll,chtnl lll.rmpla II h>IOIIO.flut lll:illolflllatiN 

IU. w,,_ tlf\CIIIIIIJ woth.tithora "'the 0:hwl'ol•alrwtlll cvlltl•1•11~ tveiw•toon,..,.. ........... . . 
Ul fllt~tl•• ftn~il)'tll illlpftll'ltllllftlf I l"loflfollfl fur tnfyailll CIMIHIICIIIOII l ftlo U.. 

""'' ..(1!0111 c~mcwlu111. · · · 
'24 Provotlt •nforlftat.oa 10 lllttC •hocl .. nt ;,.,,, while f~r.n~~~t otuMn.lttll uplure• . 

1>011. . . 
I~ ~ ... ,.,.....,,..,.,....huno.tlr .. •uul'rwukr, .. nllh•••tlwciKIII•LILIII•tc"""'•'· 

tn•l '""'"'"''- loo tilt C\oon .. ·ll"'" i..cn I 

H!AN 

).03 

2.7J 
2.17 
z.n 
3.20 

2.69 

) . 31 

2.95 

3.SS 

3.21 
l . lS 
3.21 

].23 

2.61 

~.n, 

].27 ' 

12t. l'navi,. ~~~-IA·wlth ,ar..,...atoton .,. •••• Ml.c•toon, '"'""""oc''"'" all•lla, 
. MIICIIIUI\11 &ft. WIICUiolll•l •PI'U'IUftlllft, ), 0 I 
12l A«10r•ttlr nopofttl lelclotnt'a arftnat~t 111'-IIMIIII,al . ]\41 
128 S,.ak COftChlloft luI clotlll &Lolli COullollluO' (, .. 1111111 tnol t/oolflihll lfuriiiC a ., 

~ 
) , 1,7 

12t Ea pl~rtltflaihwtlt "''"'tilt cr .. "' ti<IIICIIIO or lftCOIIai~WIIC~ ..... ~ntrad.c1oon l.b 
Ill f~h1111. t~~~.:ntiiOna, and kh•t~lllll • ~ 4 

IJO. " floo OftfMif" IN OP'nl~ tponlant<llll &IIIIW IIOIIjw.r.:tlllfftllf abuul lilt thr111'1 
waluta whiCh 111.11 lot ~•ffrrwnl rrorr, ..,.,., uw11: 3.71 

IJI. Ill••""''" rtllwlar tr '""""'•llmtl ... ot~~n '""' partnll tbOiot lllnr choltlrtlll,.. 
tile"'~""'· . l.SO 

S.D. 

.93 

. 93 

.12 

.91 

. 90 

1.04 

.90 

.9] 

.90 

•• 19 

.91 
• 71 

... 
.94 

.17 

.94 

.17 

.17 

.91 

.66 

.96 

j 

• 

-----t~..w.~~it!ul!Utnoctil•-· ••••l .. bt. r~ 
,.tclooocl.cot-•1••-"'•"1. . f'--r:r ,----- - --,- --------- ----- - -

1:13. '"-" aldont Clntr onrnlttiun tluvu11h 1\cll lnpa, Clttfr ""'"· o111l 11111ollr 
.,~ ....... . 

· 1:14 Uulrutt'"f ••-llltAIIIIatfll""""to ,..., • .,, aiiMifllltllriktt••urh •• atu."' 
lutiH. wtl-. Ult.Proll, aphhoclr., CorHr ltno•Wce, eV It II li.....,, S..lra11, 
lloll.onll'• S.U o.,. kil ,_.aiCh). 

lA l:1plurt ltlltillnlt"'•"'"'- clwntlhollollllfaltrlocih!CIIII..,.._II,h..,htr 

'""~·· ,.,. ... ..-...... """'"~ . 
I:Je Dt"'lollllll. llllpltNIII lefltiiiiA~IttJ ,_ .. _ cfl .. twld'loocl.tlllfC>IIc 

... !'(, .... , ,,;,,...., ................ "'lhow ,...,.."'""· ...... ""' ro&alll10h .... llt .t 
•r•tt"'-loC "'•I•·"'"' ,.....,,..,. · 

IU . ..... Cllllrfl1olr II o cllfftt •"""• hoathtr r ... hftii;'.UIOIIIhl•; .. h••~ 

tA. Amor•irlr •n4n.Wn•lh. .,..,.ll,llll•hd corlloll ,.,,;.,. ~,;., f• • ffto(l&. 

llt x .. ,..w,. el w "'"""" U...mocala~hro It rMII f0olllatllon1 It 1 .: · 
. ~Nha•otr•l. A~lorttan, T A, fi•t•h""•-•· N L · · . · 

UO Kn111w~ tl "'""-'·'"' tlt~kiPf'ltfiL 
141 Aff•ravlr m~ooM111a rl~n•'• COI"'''""•I• a thwKhta, pr'"-'iu"•· .... "',. 

..... ... l . 

] . 27 

],1.9 

),42 

2.67 
3.57 

. ].21 

2.52 
3.02 
·],2) 

1.10 

'l,U 

.19 

.n .... 

.n 
1:o:z 
.n 

.12 

·. ' "~ .\ . 
~ ~.. . .. 

., 

. . -
: ~:.~· ,:: ~.~~;. ~ ~ -

• t' ' ~ ' I : . · .. ~~ ; ,· 
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143 ·~ . 

CONPt.'Tt:NCIU 

142. Nailll.aill din« MlMaW.a...Una•J• conl&Cl••lh lJ\e chtnld•nftl 1 coun•l-""·-143 Can lie_,.,.. ... Wllh\alt- dunna a coenMIIilll _.,..._ 

144. Htlp lhHIMalacctpt ntpona .. h&>M fw hillt..r ewn KW!IIIand dfCWclna. ... 
liS. S.led ,....., _._. ecat4..., to cri&ori1 appi'Oprialo .. 1M IJ,. er IN•~ 

,.._ Kn-WretliWfarcll mtlhodoloo whiCh tn•••••J~~and appi'Opnaw 
-•rtdl_. ... ,...., •• ~a. 

147 U11 ••"--rch ,.....,...,d.,-~,.. anal,...lahn~-lppi'Opnalllo 
CIMIICWII ...... -..nl. 

141. U11 ,.,.,.._h IIRCM•,..d.,icetiM llliiJIIaloChniqu"IPPrtJI"IW.&.I 
tYaiUlilll tft'aclifttl- fl choMft -~~- f•isct>ona (Pf'OCIIIIMeulC-1. 

l4t Kne•Wit II _.u IJI<IP·.,..._ and.,....p tiJftam•ca. 

150. Collltnllllicall..,aJUtlolllft\lllllo Olhtn iiiWI)'I,Ihll INIIItlllillafuJ.IO lhtlll. 

'asJ. Kao•W•• "lhl "''*" .... .,.hip r.ncllona r .. ttl'teiivt ""' COUIIMihna. 
IU Help IIOUP pe!Wipellla 10 tlllbhth peraontiiOIIt 1ppropri tltlo llwlr member-

thi~ ift I -lli111 ';""P. 

,. - . 

\ \ 

....--~ . /.r-- ' l 

\ ). 

K!AH 

3. 79 
3.67 
3.6S 

2.U 

2. 70 

2.61 

2.33 
2. 71 
3.n 
2. 79 

2. 7l 

. . , 

.' 

S.D. 

.13 
1.02 
.n 
.90 

l.OS. 

1.06 

.u 

.19 

.90 

.90 

.,96 

_, 

.-...· ' ~ 

" \ 

• 

• 

,·~,1 

i •. • '.•·. ~.!.~-,( ~t~~.~ ' : .} 1 • 1 ,_1~ \ •: •. H\~ \ ~ ~ .... :, • ',.· 

' .. ~ .. f. 

I < • ' 
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TABLE 26 

DISTRIBl7IO~ OF COuNSELLORS' MEAN ASStSS~~~iS OF 

COI':PETE~CY FOR ~CH FUN~TlOl\ CO:~ETENCY GROUP (FCO) 

.COtl?hFJ:D '-'l~H COt::\StLLOP.S' RA!\"KIN'C OF 

CG:JNS~LLCF. Ft'NCTIONS, ACTt:AL AND _PF.!rERRED 

ACTUAL . PREFERRED 
FCO MEAt\ . (S.D.) FUNCTION JW:K F.~CllO.N P.ANK 

12 Ad. of·Data Services 

11 Ombudsman 
' . 

17 Orientation · 

2 Re!lrral ••• Reaources · 

13 Ind. Coun.: . c,' EeL 

9 f. Consultation 
• 

l6 .1pd, Coun.: Per. Soc. 

,3 Paychoed. A•••••· 

15 Crhii Inter. 

6 cay!ch. 

· · · 1 ~I· .ror Sp. Nttc!a 

7 .t. Conaultation 

10 »tv, G\lidaftce 

14. tn•mcl !d. 

I lnfor. Servicea 

18 lnter ••• Proiram 
4 Evaluadcm . 

5 Op. Couna.tlli~& 

\ 

' . ( 3.62(;66) 

3.53( .61) 

3.531 . 73) 

3.44(.77) • 

3 ;39 {. 6 7) 

3.36(.67) 

3.26(.62)" 

3.24(.92) 

3.20(.71) 

3.17(.72) 

3.17(.79) 

' 3.11(.72) 

,~3.11(~62~ 

3.06 ( • .57) 

2.99(.57) 

_:_ 2.19( .92) 

2.79(.76) 

' 2. 78(. 70) 

I I 

11' : 
•• 12 

10 10 •• 
9 11' 

4 .s 
6 ' 5 

5 ·I 2 

3 3 

' 2 s 
3 6 

7 9 

4 4 

\ 1 \ 
1 

15 . 5 
• 12 8 

5 9 

14 11 

8 · 5 

l3 7 ; 

• 
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12) with a mean of 3.62 (S.D •• 88) and the lowest was Group 

Counselling with a mean of 2.78 (S.D •• 70). The unweighted 

mean for the combined FCO • s was 3. 2 (the number of compe~en'?. 

.cies within each FCO was not the same). These mean competenc 
. I 

assessments were compa~ed in the table wi~h -the rankings of 

counsellors' <*Coice·of functions, both actual and pr~ferre • i 
. ...~·\ 

· ' Careful examination• of Table 26 does not reveal an~ 

easily il.iscerna~le pattern,. In some cases, beinq ·compet~ 
to ··.·a high degree does !lot mean that counse lloJ;s would imple·..;. 

ment a certain function. While ·there are a number of factors .. ' 
which ·may expl'ain counsellors i assessment of the.ir own com- .. 
. . . . . .. ' . . .., . . ' 

petycy ' . · co~nsell(>rs • rating~ of their '.competency to · perfo~m · 

_;/Particular. funct].on seems unrelated to their ranking of the 

functions in ~ither.the actual or preferred ·categories. 

A number of factors can be ·considered as having· impact · 

on coun~·ellors' ratings of ~tency l~·vel • . The 

~xtent that counsellors have been candid and fair in their 
.... . 

compe~ency. as~essments would have a c.opsequent effect on the 
. . . 

reliability of their responses. The quality and nature of 
. • • • • <I 

counsellor train1ng programs' can have impact on' the compe~ . 

teney level ' of counsellors., but such a ·determination· is 
J •• • 

... 
beyond tKe .scope of this study •. 

... 
. ' 

Though. the compa~isori· of the mean coun~ellor competen-

. ; 

. '/i'~ 
' . ·-:;. 

' . \~ 
I 

<' 
~ . ~ i-.. · .... 

., 

' 
.... 

,. 

' ' 

·' 

-
\, 

.·· 
: ) .. .. .. ... . ; .~ 

. :·:·: .. · ,) 

. cies with . the ranked actual and preferred functions produced· .[{ 
. I . ~~ 

·little . that was c~nclusive about their relationship, it .. was ' ·_.~ 
I ' .• :\?~ 

.. judged that . ~urther analysis of this relationship was worth ...:~;~ 

{·.. pursiiini;r. The posSibility of ,drawinq a •iqnifica~t re;ation- : 1,;~ 
, . .. ': ... ·~~ 
·.'. ' · . . . ~~~"i 
'-1 · 
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ship ~as based on two questions. If there is a relationship, 

is counsellor competency influenced by or related to what 

functions counsellors a£t.ually perform? .or, is what f-unctions 
' ..... 

counsellors perform based on their competency? To ·proy!de 

some .answers, if such were available, ~h~ a~aly~~s was 

advanced to a consideration of the ed~catiortal leve~s w~~e 

couns~llors work·. Consequently, data on comp~tency asse.s~ment 
' '· .-

and ~ounsellor f~nctions ·were analyzed further to examine -the . · - · 

relationship between these · vari~bles. 
' . 

This ' analysis, H: ·Was. judged, would provide knowledge of 

c~unse llors' competency asse_ssment within their educational 

c'ategori_!S (i.e • in -Which educational. levelS they WOrk) 1 

illustrate any differences .i'n counsellors' assessment of 
. . 

their competence, and . might, bet'ter explain why t:hes·e groups 

of counsellors prefer certain functions. Also, further 

analysis of factors to seek more understanding of the_ d~s- · 

crepancy between actual and·prefer~ed functions would h~ve 

been inadequate · ~sing the coinblned competency data for· all 
' ' 

counsellors. By · acquiring __ information op co~nsellors' com-

petency· assessments ~!thin their respective categories, any 

differences in ·the assessmen~ Of· one : gr.oup from another WOUld 
. ' 

. be reVealed. By combining· the assessment score· of ' all. C()Unsel- . · · 
. 

* lor-s from one group of compet.enc ies (FCO) , · the simp·le averag-. ~ ' . . 

ing would no .longer fairly repres.~nt;: the competency lev_el of 

particular categories of counsellors. · The fa-irly high . ' . • · . . . . 
' J 

dis~rsion of assessments~ 

.. ' ·. 

...... ~. 

. j 
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Competency scores were thus calculated for each of,the .. 
six educational levels. These results were computed by using 

the SPSS computer breakdown .procedur.e. UAs was done in an 

earlier section of the chapter, ~ounsellors were grouped 
l 

according to the educational levels where they neld their 

counsellor . positions: . Elementary., Junior High, Senior High,. .. 
El~entary an~ Junior High; Junior and Sen~or High and K-11. 

The means are. report..ed-.-in Table 27. 

· When 'the respondents' asses-sment of their · competenc~ · .was . . . . . . . . . . . . ... . . . 
studied ·in Table 27, and compared with ~he data ' in Tables · 19 · · 

and 21, ~n · counse_~lo~s • ~a ted irnport-~nce of .actual and pre.;. · · 
• I . • . . I • • • • • 

ferred functions respectively, a clear pattern was not readily . 
. . . . ' . 

discerned. The number . of vari·ables made such a compaz:•Qa, :·. 

cumbersome and imprecise by. simple observatiown--.-H~o~w~ever, -
there were indic~tions in some educational· levels that coun

sellor self-assessmept was related to the importance that· 

counsellors' had assigned for their functions. As indicated 

in the review of the literature·, specific counselior func-· 

tiona are more likely to be imple!Jlented uin certain settings 
) ,1 • 

. . 

~s compared to others. And, given particular ·local condi-

tions and work setting 'indices, th'is : i:mpiementatiori would 
* 4 -- - - ' • - ' 

have ' its own priority schedule. · Th-is ob#'a~~o~ _was c'c:>n-, ·_. 

fir~d earlie·r, apd is noted in Tables 19 and ·2{' f~r actual .. 

and preferred .functions. It was· 'decided to test the statist.t-
~ . . 

cal ·sign~fi~ance of_ the impact that th~~ sam~ · edu~ational 

. level :··has on--counsellors~ assessed le~el _ of ~bmp~teric.e; .. and _- .· 
• • J • 

accordingly, an analysis of varian~e - was computed to determine ' 
' . 

... . . ~ · .. 
I ' 

·., / 

.. -.. 

. '·'' ., . : ~· .. 
,: . . ~ 

·' . . ~ 

. ...... . . .~ 

.. ... 
.. , 

. ,'.'t 
. · . . } 

1• • • •• 

.. 
·' " t ... . . :. 

' ... ' ··.· 
• j' 

. ' 

. ~ 

:..;. 

. ·. ~ 

', ") .. ,, .. ·, 
' ,' 

. ) :: 

· .. -

.. 
. :.:. 

, :.~ 

. ) 

... . : 
' • ... 

. ·:-;,~. 

.. ..• . s.;j 
. ' i )J 

. ~~~· 
·. -: ·.·-: .. .; 

: .. :·\'11 
.. '\j 

' .. ~ ':· .:: _:. .. 



~ ::~'->-:~~ ,,::: .. -:f·;: :f.:-JS"::?:~:>':'":::'-' .:_' ;:"-" .;:~: \·-:-·.·· ~· ~-,_ :: ~~~:· ~;-:/ ~_: , ... ' --::··-~N/~·:·:··.,.-.-_:.:~ .,,,::.;: ... ...__~- :::-~· :"{::·:r~·.: ·:~·-::~.-· ·so~~~::~: ·:~:~:·:~--::·: .:j''·:·.~:;~.,. ,.:-: ... <, < .:. . ! . . , .. . . "'.·- . •. . :. . 

!."'7 ~ 

.. ,. - .· 
~?:·:· 
\! 
/ 

t:~ 
~- , ... 
"' i# , 

,,· 
i ; p • 

j: . ·. ~ 
" 
~-~~ 

... 
;:'.' 
.);• . 
-:-:· :-It:·· ·, 
::;· :. 
~=- ~~ . 

_, ... _ .. 
~ ' 
[. ;' 

· / , 
I 

TABLE 27 

DlSTRliUTlON OF H£AN ASSESSMENTS OF COUNSELLORS' 

PROlCIENcY FOR FUtfCTlOU cOHPETEUCY ·CROUPS (FCO) ... . 

ACCORDING .To THEIR "EDUCATIONAL CATEGORY -
., 

... 
7'..• •' 
~;. ·. reo ELDENTARY JUNIOR HICH SEHlOR HIGH ELEMENTARY & JR . HIGH 

" ~- :· 
·":'-. 
~:..}· 

~..; 
w:~ . 

~~ 

~~:. ..... ~~ 
~ .. ~ ... ·. 
.... 
r'r·, 
o;;.- r • 
~: 

.:::r 
~::· · .- . 
~((· ,· 
..::.· 
"·-f.:~~-
,.- ~: 

~. 
..:... 
'i' 

I . 
... :< 

1. Pros.- · For Sp. Nee de 
2. a. ferral' ••• Ra•ourcee 
l. · Peychoed. uaeas: 
4. Evaluation • s. Cp. Coun .. lllns 
6. C.. Education,. 
7. ,T. · eoa.ulcaclon 
8. · IDfor • . Senlcea· 
t. . r . . Coalultation 

10. Dlv. cutclatce ·. u ; Ollt»uda ... 
12. Ad. of Data Services 
13. ·. lrul. Coun.: c. Ed. 
14. 1Dserv1ce Ed. 
15. Cd.ab Inter. . . 

.16. tad. Coun.: Per: Soc . 
17. Orlntatlon u. lDter ••• Pto&r .. · 

; f. 
3.429 . \ 1.042 2.861 
3.417 3 ~417 2 : 806 
3.571 2. 7.33 2. Sll 
3.000 3.694 2.1t07 
2.684 I 2.9o3 2.608 . 
2.349 2.889 '3 . 25'1 
3. 464 l.2S 3.8)) 
2.694 '"-.. 2.976 .) . 064 
l. S71 1.500 3.178 

. 3.200 2.9)3 2·. 778 
1.500 3. 7S 3. 222 
3 ~ 643 . l /.417 3.667• 
2~55 3.048 ). )65 
.l.OOO 31.188 2.764 
3.000 ) :.417 J.lll . 3.201 3;. 394 3.092 
];524,...,. 3;.778 J. 704' 
3.000 ! 2:.583 ~.500 

. . ~ . 
!!£!: . Scale of proficiency la l·S. 5 bel~g tNe highest level . t · 

:t 

--! • 
~ ~ I 

;;~: 
.~( .. 
~-- -·~.: 

.,.. .. ~ . . ~ , . . 
{ ' ' \. 

~' 
~-~- ' t::_.~-.;_ # • 
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I-I ~ • • . / 

3. 600 
3. 500 
3.640 •. 

2 . 100 
2 . 600 
2 .. 600 
2 . 8SO 
2 . 743 
3.320 
3. 200 
l . lOO 
4.000 
2 . 171 
2 . 900 

'( · 2.9SO 
3. 136 

\ J. 533 
2. JQO 

' 
' 

J~. & SR. HICH 

2.804 
) ,~,..419 
).014 
~667 
2 . .636 
) .·J 9 
2 .89) 
2.924 
J . 100 
2.971 
J .5t8 
3.446 
1.495 
2.938 
) . lS2 
3. 203 
3. 464 
2.857 

. 

·: . ,, ·~·. '!. :i~?;:>;~·~?:::JI.._, 

lt·ll 

) . 451 
1.625 
3.550 
3.050 
2.909 
l. 27) 
).285 
3.099 
) . 561 
3.306 
3.639 
l . 708 ' 
3 . 583 
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if there is any significant difference between qro.ups of 

counsellors • self-assessed leve 1 of competency for £.unction,. 
related competencies (see Table 28). In four function-related 

competencies _ (FCO • s) - there is a significant difference in 

.... "" counsellors • self-assessed competency at the· • 01 1·eve1 of 

confidence for FCC's 1, 3 7 6, and 13 (Programming for Special 
. .. 

Needs, PsycQologi~al A~sessment, Career Education, and 
/ J . 

Individual Counselling: Career' Educational). ; , . 

Observation of counsellors •. ranking a of importance of 
. . . 

actual a~d preferre·d functions _attests to. the si~nif~anc.e 

of, the' relationship. between the four counsellor functio~s 

cited above and co_unse ll~r compe~ency . (see Tables 19 and 21) • 
. . 

To illustrate, ·Elementary counsellors have given . an-importance. 

rating of · 6.71, on a scale of 1-7, for Psychologi9al A$se~s

ment (FCO 3) as an.· actual function. They also rate their · 

_abil~ty to perform the coinpetencies nec&ssary to carry out 
--~--·- -- ~ . 

this functLon at a high level. They rate it in fact at 3.57 

on ·a 5-point scale. To the contrary,. s-l~ior High counsel'lots 

rate this particular function rather low in importance, at ... 
( . 1.88 (see Table· 19) ~ ·but they .also . assess th~mselyes_. at just 

the mid point on the 5-point comJ?etency scale, 2.~1.· . As a 
. . 

prefierred function, Elementary cou·n~ellors rate · Psyc~oloqical 

Assessment at 5.14 on the 7-point importance Ieala, while 

s,.enior High counsellors rate it much lower at 2.0 . (see Tabl-e 
~ ' 

21). 

' functions Similar observations can be made about a·nother . 
_ ·Fco 1 (Proqrammi_ng for ·special Needs). ~ Th~ fact of s~qnifi~ant 
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TABLE 28 

ANALYstS OF VAJUANCE BEMEN CATEGORI!S OF COUNSELLORS IN . 
1liEU StLF-ASStSS•~tt."T OF FtrnCTION CO~ETENCY GltOl!PS 

1. 

2. 

3, 

. 4. 

'· 
6. 

7. 

8. 

9. 

10. 

12. 

ll~ 

14. 

15. 

16. 

Pro a. 

-...., 
FCO 

~or Sp. Nee4a6 

Ref•~~al.,,Resourcea , . 
Paychoed. A•••••· 
Evaluat1cin 

Gp. Counullina 

car. E'ducat1on 

T. Consultation 

ln.fol';, Service• . 
J • 

P. Con•ultation 

Dtv. Guidance 

Ad. of Data Servicu 

.Ind. Coun.: c. Ed. 

.t"nrvice &d •. 

Crllll Zftter. 

lad. Coun.r Par. Soc. 

17 • . Orientatt.on · 

11.- lfttll' ••• Proara 

~ <.Dl 

• 

• · ·(FCO ~ 1·18) 

D. F. HEAN SQUARE F. 

s 
5 

5 

s 
5 

5 

5 

s 
5 

5 ' 

--- --~ 

5 . 

~-
5 

s 
5 

' 5 

1.79 

.98 

2.56 

1.46 

0.29 

1.63 . 

0.89 

0.30· 

0.82 

0.64 

-0..-3!. 

0.42 

1.42 

-, 0.'56 

0.30 

0.164 

o.u . 
1.20 -

-- 3.10 

1.70 

3.32 

2 • .53 t 

0.55 

3.5c. 
1.76 

0;92 

1.86 

1~70 

__ ____ o_ .. s.!t . __ ·_ 

0.52 

3 • .58 

1.77 

0.57 

0.44 ~ 
0.2.7 

1.40 

--. 

SIG. 

.0.01* 

0.14 

0.00* 
0.04 

. 0. 74 

o.oo• 
0.13 

0·.47 

0.11 

()-; 15 

-- ~-. 74 __ 

o. 76 Jl 

0.00* 

0.12 

0.72 

0.81· 

0.92 
0.23 
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• ··. 
differences indicated here reflects the unique character

istics of counsellors• educational wbrk.levels, particularly . . 
for Element·ary as compared to Senior High counsellors. . . 

Though the cases are limited, one more illustration can 
. -

be ' presented to show the significance of the rel~tionship 
I 

between counsellQrs' reported competency and co~nsellor .. ~ 

. -
functions. For the ac.tual function, Career Education, Senior 

~ \ 
I' ~ ~ • . . • 

High counsellors h~ve reported an importance rating of 5.22, 

on a scale of l-7. In assessing the'ir ·ability to perform 

the competencies. required · to implement this function, .these 

. , same cpunsel1ors ·.assess theJ-~ c~mpetency at 3. 25 on the 5-

point competency scale. ~lementarycounsellors rate Career 
' . 

education as lowest .in importan~e ' of any group of counsel-

' lora, • 42 on th~ 7-ppint sc.ale of importance. As a preferred 
.. 

function, Elementary counsellors rate i~ even lower in ·impor-
1 • • • 

tance at .28. Not surprisingly, Elementary -counsellors' self-
~- -- - - . . - - · ·-. -· . -------- -- ---- _ .. -- -·-- . --- . - - ------- --- - --- - -- " ··- ---- ·- ---- ·- ----- ----. -

·' ..... -

/ . 

:· 
' 
•.t: 

,•. 

~ . ' .. 
,IJ . 

t · .. 

~ssessed~ability•to perform the competencies required t9 imple; 

men; career Education is the lowest assessmebt of c~mpetency . _,. 

of all six categories of counsellors, 2.34. Observations on 

.Individual ~ou~selling: · career Educati~nal are ver~ simi~ 

to those ~ade o~ Career Education irr this paragraph • . ' . . 

.While the relati~n~hip. of .competency·and educatioQal 

level· is. not statist'ica.lly significant for ~hose competencies . . 

required to. implement.t~e 

limited difference t in . the 

14 other fu~~tions; the~e is a 

asses~ed couns~ llor competency ·from · 
. . . / . . .. 

educat~onal level' to educational leyel. · The variety of 

ass·~~sed . l.~v~ls of competence from level to lev~l suggests 
• 'I I ' • • ' • ...... •' ' • • 
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that counsellors are, at · least in part, responding to their .. •· •. 
' . . 

own unique working circumstances in terms of .the character-

.istics and age · of their clients at each level. Fpr example, 
I 

·Senior Hi<ih .counsellors m~y ' well as.sess themselve1s ·as having 
. . . . 

. a high . level of compe~ence to perform those functions w~ich . -
they ordinarily ._perfc:>rm in their work sett.J,ngs •• On 'the •other 

hand1 for.functions ~hey do not normally perform or wish to 

.. p~rform they may rate their , competence to perform them· as 

rather. low. Similarly,_ Elementary counsell'ors who work at 
. ' 

' . ' 

the/elementary level might well assess themselves as having . . . 

a high leve.l of co~petence to perform those .functions' wh,ich 

: seem~o be more unique to their level ·than for other functions. 
. . . . " . . ' . 

• • ' ' . • f • -

In essence, · "prac.tice makes perfect.'" Frequency . of i~plemen-. . 

~-ation · may well ~eighten compet~ncy. .· . :,. 
. 

Regarding competency assess~ents 'for the competen'oies 

neede~ to implement· Career Education and Ind~vidual Counsell

ing: C~reer .Edu~~tio~al, Junior•Senior . High and Se~ior High 

coun~ellcir~ assess th~mselves slightly lo\a!er than K-11 

counsellors in · te~ms of ~ompetence. Th.is may s~em surprising. 
I 

. : ., 
(} . . . . 

However, it is interesting that · in the K-11 level, counsel-. . ' . 
<.,, i • '· 

; Jprs serve the ~idest variety of needs, including the needs 

. · of . stu&lnt·s who · re~uir"e knowledge and skills in career related . ,. . 

ac.tivi.ties. 
4 .,.. ... 

As a result of the analysis jnvolving· counsellors• cpm-

petency aaseaatnent, counsellors' 'actual and prefer~e~ ; func-

"I · · · tiona and counsellors • educational· levels, a number of con-. · 

.. ... ... 
~· . 
... r •' ,, . 
'(. · .. .,~. 

'·~-- ; ·.;;£~·~~it .... '.'. 
. • -. f.t;ff- •'\'" 

• 
elusions .can be drawn. One, counsellors .tend to assess their 

. ' . .. 

_· 1.. .:.· · · , • • 
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competence as being higher for those aqtual and p):'eferred 

functions for whiph they give the highest ratings of importance. 
, \' . ' ' 

-~o, the educational level at which counsellors actually work 

is significantly related to their self-assessed competence in • 
( 

f~ur function-competency groups (FCOs) • Some similar relation-
. " 

~hips tend to exist in other cases but/ are not deemed ~o be . . 

statistica~ly significant. ....IJ essence·, counse l$ors judge 

thems~lves as being more competent for those FCOs in .functions 

they .are actually implementing; o~ pref~r to implement. 
' . 

There seems to be some substance to the view th~t com-

petency li>vE.l and func"tion are .• J:o. some· extent, rel~,t.e~ 
_ •Acquisition of the appropr.iat·e counsellor skills (COI'I}petency) : • · 

.. 
may go hand in. hand with the functions counsellors . implement. -- ~ . . 
It is difficult ·t:o ascertain whether or no~ the influence ·of .~ 

· one variable on the o~her variables is reciprocal, or that 
. . 

, one variable influences the other alone (i.e. what counsel-

lors implement or wish . to implement is based on their com

petenc·y, . or vice-versa)·~ The issue brings tQ mind the 

'chicken or the egg• question. 'Is it the ,pecessity to· per-

form a function over time which. enhances ,the counse llot• s . . 
·ability to do it; . or is the ability· to carr)' out tne task 

necessary for competent performance of t~e fu~ction a .pre-
. .. 

·requisite to actually taking that particular function on· as 
\ . . ~ 

-~ a responsibility? In ~~aty, , there is a considerable 

variation in ·counsellors '• . self.:.ass~ssed ' competency from 

.. ~uo'atioll~l.· lev~l - to .e~ucatio~al . le;,el, and in. 4 grotlps of 

the 18 function-related competencies there ls a &·ignificant 
• r .. , ' 

• I • , ' ' 

difference .in•asa,essed competency • 

:t/.: .... 
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* ~ 
In an attempt to further establish•the stre~gth of the 

association between counsellors' percelted competency level 

·- _and·their actual and preferred functions, Pearson product

moment correlation coefficients ·were calculated between 

th~se variables. However, as indicated in the previous 
• 

section, a statistical analysis which considered each com

petency score (from tl-152) was not jud~ed to be an effec-
,· 

tive anq usefu.l procedure. Accord'ingly., correlation coeff 1- , _ 
• 

cients were · calculated between the competency ,ratings for 
. ' 

each of the functions and counsellors• rankings of each of 

th~ 18 funci;:io.ns• _(eg .• FCO ·· 1 with function·l .- Programming for 
• • • • ., 6 • • • ' • 

'S~ecial Need~.> •. These _ coefficie_nts 'Were\ obtai_ned not only 

. (.for .. ~he 'matching functions and .competency\ 'f.atings ,· .but also 

for ali combinations· of functions an\i competencie·s·. 
' ~ . . ~ , .. 

The correlation is iil~strated in a matrix containing 

all sign_ificant coefficients at· :the ~OS level of confidence 

.<see Table 29) • 
. . 

Th'is. procedure is not only designed to. • 
·I ' . . ·. . . . 

dete.rmine the strength -of . the associat~on .but, .also, to .. . . . 

determine wha~ pat:terns, if any, exis·t amo.ng the FCO's (com-. 
petency groups) ·and functions. 

The correiation is.not as strong as,might be·expected. 

There is a lOW .to. moderate' corJ:elation (signific~nt . coef£1c'-

ients) when FCO' s ~re t,itched with :their fun tion counter- . 
. . . . . . / ' 

pa-rts, FCO 1 with -actual function f (Pr.ogr ~ng . fo~ SfE!c.~al · 
' . . . ~ . 

Some coefficients show a stron r,~ association · Needs) , etc. 

between ·some "unmatched" FGO' s and function ( 9 • . Fco· ~0 with·· 

function 9). · This demonsttat~a that.some .functions are 
, . ' \ \ ' . 

'· ' 

.· ~ -

'· . . 
l'' 

l . . . :~ ·~~:{L 
•, . . ·. ~ .. :.~ 
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TABLE 29 . 

. ~ :. -., 
·~· 
,: ~ ., 
. : ~l 

·l . . 
-: 

. .l 

r ,. 

.•. 
t.:.:, .. 
~ .· 
~~ 

PEAitSOH COilREl.ATION COEFFICIEHTS* FOR FUNCTION 

COKPETEHCY ~S (FCO S) AJI1) ACtUAL FUNCTIONS 

·' ,. 
'' 

~ 

' ... 
. 
ftll)' 1 _. 2 3 4 . -, . 

ACTUAL FUNCTIONS 
1 ·_. ·a · · 9 10 11 6 

¥ \ < · JCO 1 .4921 .4142 .4n1 
'S~ ·:' .JCO 2 .3116 .4776 .2605 
1:'. -

~.-: ftiO , .3349 .2119 .4119 
~t: ico ~ ~2197 ... .1751 .1941 ,. 
·;;-· ·KIDS · 

r:·· · ·~m , . t-).1146 
'\..:e . . • 
'-;:,' .. ~ ~ 7 . • 3113 .4230 .3101 
:.=: ~I .2196 
;:·· ICO t .3143 .2529 ; " 
·~: ·icoto 
,::-;·.w-u .3605 .4230 .3343 
,.., -

;::.:;. · ICOU . 
.290t ~4139 . . 1 .2119 

. C~.52SS .3277c-~3805 o3775 .2207 
.2291(•).222l· .4703 o.5190 .2927 -

~-)o297S .2740(-).2131 o2191 .2147 
.3382 .3654 .2791 

• 3164 . • o3654 . • 27911 

t-50.70 • 4 710 ' 0 3335 . 
(-) .3415 .4484(-.).2180 .4203 o26.79 .2689 

o 2966 · : . . . o 2491 . • 23_52 . 

(•} '.3312 ~3997(•)o2586 .4853 .1997 

c-J .3146. : .3353t-f.1708 . . ~ 

(-).1996 .. :3143 
. • 4041 . • 3145 .2979. 

o·4321 . • 3410 .4897 

.3219 

12 .. 13 14 15 16 

-
c-:> •. 3265 '.3672 
(':") .3265 o3642 .3931 

C~Jo2333 :1911 o2145 
.2614 ol146 ... 
o2614 .3146 

o5433 . 

.3391 . • 2865 
·.2669 .1711· .2036 __ .. 

o3111 o2417 .1987 

o3236 .3156 .1820 
.2112 .4411 .3267 

.2160 . ol4.U .2177 

1 

.3025 

.2217 

. • 2964. 

o2964 
.3J:t5 
.3311 

.3735 

.247J 

.2311 

J ... ... ' ; 

... .. 
~ 

.~ 

·, 

' "!· :; 

~ 
'· ·.7: 

-~ 

·':1 .324S .2636 · ·t->~2911 .noa . . 
.4611 

I .· . 

• 2241 .1926 ·. ~ :: .. . -ICDU 
.~· Jm14 .3043 t .. · .4311 .2374 .2053 

.J7H :· ftlou 
;· .. JmU 
~- .- JIC01~ 

~~· · ofmll 
~;;.... ... 

:.- ~ 

.3463. 
.291Z · .3379 
.2601 

"' 

.3628 .3287 
t-).2412 .3391 

.l54Z .2727 

.2264 t-J.l·1~ ' .2632 
.1951 
.3125 

I . 

.,. .2716 
.3715 .3lS1 .2111 

.3672 .1723 o3448 
.• 3364 .2321 .·2719 

.2262 . • 3076 
.2833 o26S~ ·· .179~ 

_>~ -·~<-OS . . . . . . . . 
>'-· .. ~~ s.·T•la .. 27 for' ~1atl• of kctloG DUIIIben,.:..co .. ~ctlcm ·u.~. • ~ •,· ... 
> • 

,.,:·. . 
.;: . 
~.·· .. :: .. r' 

_.:,:;..~ -.... ~·· ~~·~we.··~ ...... ~ .• ~-,·'. ·: ... .:...:~ ;~: • .';' · .. -:.. .. < ·:~:~ ; ·: :' .. ,,, . 
• ... • .. ·. ,·.',:. r:-· f .. ' 

.. 

... 

" 

... 

. 
· ·' ,. . · . . · 

.2434 
.4042 .2472 .3091 ~' 

o4Jaai' .36zo .2355 .2U. ·.· · · .. -:? 

~734 .4104 •. 2940 
· · o 26 71 • 2S97 • 364S 

.2Jit .1125 
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related to each other, and that the competencies needed to 

implement them overlap to some extent. This apparent lack 
. ' 1: 

of discreteness in competencies from one function to another 
~ 

could not have been avoided at the construction of the instru-
• 

rnent. Many of the same competencies are needed to carry out 

a variety of functions with ·any reasonabl.e degree of efficiency. 

In essence, certain functions may require, to a large extent, 

similar competencies in order to have the functions performed 

effectively. 
~< J · . 

\ Analysis of the matrix reveals a· number of pirt:f'erns' 

between and . among Fco·• s and functions due to the similar 

nT.ltu:l:-e of some functions (eg. 'pare·nt Consultation and· Teach.er 
• • f • , , • " • 

Cons~ltation') and·, also, ·e:1ue .. to -the lack of co~petency . ~:l~s-
. ' . •, J, ' .· 

cret.eness. ·Not surprisingly 1 ·FcO 6 (Career Education) 
. \ . . ' 

correlates .. a~ .. one of the · highest levels wij:h fu~~tion 13 
.. ' ·- · ' ' ' . ' . . . . 
(Individual counselling: Care·er . Educational-~ • 5444. : . FCO 

• It 

13 · had· a l9wer but still moderate correlation with function 
' .' 

6--.3628. FCO ~1 (Ombuds~anL and functiotl (Referral 

community/Resources) have similarities in .. that the compe

tencies for both can and do overlap; · they are · moderately 

correlated ·at ~ 4 8 3 9. 
. . 

. As in Table 29 for FCO' s and actual functions .,. a 

\correlat~on matrix containing all significa~t <?o.rrela~ions 1 

~t th~ .05 lev~~ of confidence, wa~ .. cons~ructed to det~ct 
any patterns among the FCO' s and preferred functions 1 ·as 

. . . . . '·. ' .. · . 
wel ·i \ aa . to assess the strength of their assoc.iation (se~ 

. Table 30) • 

~· 

. 
The correlation is moderate at' best among s~q

\ ' 
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-~:~ : . . ft:O 4. _· .1723 
:;\-.·· ftO 5 .2325 
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TABLE .30 
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· PEARSON CORRELAnOM COEFF'ICIEHTS* FOR FUNCTION . . . - . . . 

COMPETENCY CJOUPS(FCO S) AttD PltEFEIUtiD ·FUNCTIONS· 
... ts. ·' : .-. ' • . .. 

~ 
""; · . ........... 

PREFERRED FUNCTIONs 
5 · 6 7 a 9 10 

C-).4160 . • 3670 
.5647 

c-~1139 <:..l. 2179 • 3377 c-). ~919 
• 3667 

.3661 
.4859 

(-J-2219 

(-)--2649 

(-).2347 

• 2262 .1139 . 
\ 

• 3144 • 2565_ . -

11 12 . u 

C·l.3161 
t-).3161 
(~.1995 

14 15 

. , 

) 

16 17 
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... ? r. I'CD12. .. • ~26S6 .1195 • 2787 . 

~u . . . ~ .3333 ~:-~ <-J •• 2034 . . :,:~ 
(~:-- J:C014 .1121 .4004 . <.•).2147 .4745 . . . • 2381 .2306 :~ 
~- n:ou .3464 · .1797 · .3491 .2233- .3421 .2531 . -<'>.. 
i~:;_ rc:Dl6 ~ . . ... • 2945 .4143 • .1831 .~920 - . . :~ 
~ ~ 1 . ~ · . ~.~ 

;< -· IC017 .2233 .3207 .2571 .1944, . , . .2217 .2217 . ~; 
·s---· KD~ .ua ,_ . .3514 . .1990 .2111 .11:09 .. • .2221 -:~ 
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onifican' coefficients. Similar patterns among the variables 

exist as in the ,preceding matrix. Functions which are . 
'" similarly related., ·and which possess over-lapping compe-

tencies, have a conunon pattern of association, and have -a 

low to moderate correlation with their counterpart FCO' s 

(~9· functions _6 and 13 -with FGO's 6 and ·13). In general, 

the overall correlation· between FCO' s and functions in the 

two «::.ited matrices is similar in most oospects. 
. ~ 

:In summary, by ··utilizing corr~ lationa 1 procedures, the 

relationship, or strength of the association between ·counsel-

lora' functions and their perce_ived competency to •perform· 
, ' . ' . 

them, is only moderate . at· best. · · Regardless , of the extent of 
.. 

the, relationship, the. reason for, or explanation of, the 
. . 

-relationship cannot b'e determined by 'a correla~al pro-
.... 

cedure. What can be -concluded; at any rate, is that tht! . . 

various 'competencie_s and · functions have· a complex inter-

relationship.· 

l:n .. an earlier section of this chapter, discrepancy • • • 

. scores Jere exarninEM to determine the eltent of the c-on-

gruence. between COfinsellOrS I aCtU~-~nd preferred_ fun·otiOnS : 

To seek a ·further. ·_explanation of the degree of .. c.ongruence 

between actual and preftn"red ·functions, Pearsqn p~odu,c_t-

.... ~ corre~ation c~ffici~nts were calculated betwe~n the 

counse'llors' rated ·competencies .(the 18 FCO's) and· the 18 . . . ... 
function di.screpanc ies which . were determined ear 1 ier (see 

Table 31) ·• 
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T"AIL! 31 
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c 
between the discrepancy scores and competency<" ratings is 

weak, and there is rio significant correlation between any 
' of the matched variables, except for two, Parent Cons~llta-

. tion (FCO 9 with Dis~repan~ 9) and Ombudsman· (FCO 11 with 

Di.screpancy 11). The few{rema1niri~ significant coefficients 

show a ve'ry limit~d strength of as~ociation. . This stage in 

the analysi~ reve~ls th.at counse~lors' self-assessed level 
·' 

of competency se~ms ·to be · unr.elated to the degree of congru

ence between ae,~ual and pret:erre·d functions • . 

. . 
' 

Counse.J.lors •: .work Setting Zndicea· (WSI) and the 
· RelationshiP Between the Degree ·of ··Congruence. 

· o~ ACZ2fl and Preferred Functions 

. . 

As a further .step in the an~ lysis of .actual· .and preferred. 
. . 

functions, a third independent variable was consid.ered ~~ 

examine the r·e~ationship' between.· it and t~e degree · of c~n- · 

" graence between actual and preferred functi()n.S. This 
"\ 

v:ariaple .. is 

env irohment 

a summation of the characteristics ... 
in whic~ counsellors have . to_ c~rry 

of the. working 

out their 
. 

co~ns~ll~r functiQns. The construction of a variable for 

. statistica~ analysis purposes was initiated and ·will be .. 
. · · . · ~xplained. later in this chapter. 

• • • t • • 

The .. variable is :1\a~d ~ ·,. · .. 
.. 

·, · work setting i\'idicea, also de~ignate~- as WSI. 
l • . • . . • 

··~tive aspe'ct of these various work characteristics was dealt . .. . .. ' . . 
with at · ~enqt~ in . Chapter. · IV~ It portraye~ t~e-work s.et~ngs 

: . : . . . ' . . . . . ' : . · . 
. · of counsellors in Newfou~dland .and La}?rador. "his part of 

I . 

_ .... 

. . , , 

. \ · .. :. 

. ' . 
• :~ :J 
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. · ·· · .. · ... , .. 
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::··. ' . 
·l: 

.. 

v 

... . 
I 

wh.ich was initiated to examine these characteristics and 

their re latio~ship with. counsellors' functions~- ~~d wJh 

counsellors' self-perceived competeney. 

Of the two main selected variables analyzed thus far, 

competency leve.l and role defining in£ luence, only the 

former has .any significant relationship with fungtions~ 

act.ua 1-1-Y--per.f-or-med-o!.'--pre~red. .A-1-s-o,-the----fac tor of. edu..,._-.--- - ---':-

cational level was found . to be important •. At this stage of 

the a~alysis of counsel~ors' actual and preferred functions, 

h d 
\ • 

t e e ucational level where counsellors work has -been found, .· 
.. ., 

in' so~e cases, · to. be significantly related to counsellors' 

.cho~ce of. functions, a's described in ' previous sections of 

th:l~ chapter. 
' . . relat;ionship 

. . . .. .. - .. 
Howeve;r·, the statistical significance 

• . . •i . . . . . . 
between f.unctions and educational level 

of ·the 

mus~ · 
! • . '"' •' • 

not be ~erstated •. , .As described in the previous section, 

' .~he . significant' relationship ·between ·counsellors' se~f-: ' 

~ssessed competency within particular educational · levels 

and the choice of func~ions holds for only four functions: 
~· 

···. 

, . 

PrOgrammincj £or Spec.tal Needs; · Psychoeducational As~essment, 
' -· 

Career Education and Indivi(iual Counselling:' Career Edu-

cational .• 

To · some exte_nt at least, it .was ·reasoned .that· to the 

de~ree that wo~k se~ti~g ch~r~_ct:e-ris_tics . are relate(! t~ the 

f~i::t;ot : · of· .. · eauca.iion'~l 1.eve1, then these ~hara_cteristics, or 

in4ic.e8·, might have some meaningful .relationship with .th~ * . . .. •. . . . ~;. •' 
degree of congruencY.·• -It was -judged that an anaiy$1·~ . of . 

these· indices an.d ·counsellor . functions was warranted. 
. --~-- -. .. . ~ ... 

··. 
.·. 
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To summarize, analysis of actual and preferred func-
• 

tio~ at this stage 1 suggests . that what caunse llors prefer 

to do for half of their functions may be based in part on 

the functions they ·are actually per~orming._ Do the demands 

of the. work . situation which may necessitate implementation 

of certain function~;~ (the· e~ucational level indicated this) 

. . 

¥ ~----

~Y influence what ·cbunsellors also prefex; · to do? To 
"· '· 
.i.· 

J. 

.. 
'· .. .. . . , 
' : 
~ .. . : .. ·• 
·~" . ' 

,.· ,_ . . 

'-~· ... 
.,·,. ··.·. 
" .. 
-~ ·~ ' 

~~· . ~' 
'-;.', ,• . 
,.., .. 

.·· 

put it another way: is .. what· counsellors prefer t~o in 

terms of implementing functions similar· to what they aqtually 
' ,1 \ .. 

do? 
. ......... 

tt was ·hypothesized thai=-' the work envi~onment is a ma::Jor ··"\· · ·~ 
. .. 

factor in determining · not· bnlY. what· counsellors actually 
. 

. choose to do· but what they prefer ·to ·do. 
-.,1 • • • • ... 0 . . 

Co~el'lcement of the ana lysis ·began with construction 
' , . • • : I 

. . ' ·• . .. , ~ . .. 
·of a factor which best represents the degree of difficulty 

. . 
in impleme~ting counseflor functions in the work·. setting. 

'· 

This factor is · called work setti'ng indices (WSI). A · low 

~re in WSI indicat)s · that within .the work 'Setting rtself 

there is not a major ~stac le in function ).mplementation, 

while a high ~core indicates the opposite~ . It was judged 

·· ... . that .three. characteristics .Of the work setting WOUld be 
9ho·a·en ... and .. combined•·to construct the WSI factor. 

. '" ' . ..__ . . 
These 

items, 19, 10, and 11, in Part A of . the instrument, · "General 
• • ' • f 

Information and .work Setting Demands", · are, respectively, 

. ,. the number Of StUdents served .by the COUnsellOr (ratio) 1 
··. 

·' 

. ' ',. 

- -\:: 
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the three i\eJAS ~ the s~o~es were ~alculated, than standar~ 

dized. The three standardized scores for counsellors ~re 

• totalled· and averaged to obtain the- WSI factor. - Thus, a 

score was obtained which represents the degree of diff ic~lty 

in the work setting that counsellors have in carrying . out 

their func tiona • 

The WSI was believed to be related .to tJle degree· of 

congruence between actual and preferred function ... s, and would ., 

' ,. ! .. , ... 
' : 

. . ... ~ 
~~-:t 

•. t, • ., 
I ! '( 

· .. .... ; 
~ ... 1.1 

.+ ... . ; 
' ··~ 

\ ,., 

be re.flected in those counsellors with a ~igh WSI, mean~ng a · . ,. 
high counsel,lor-client ratio, · a lot of travelling_ as p4rt 6£ -

the jo_b, ·and a lar_ge _ n~er of · s·,::hools t 'o ~erve • .. Those 
~ .... . . -

counsellors ·would evidence ·a greater degree o~ incongruity, 

or a iow~r leve 1 .. of congruence ·between what they _·now do ·arid · 

what they 'would pr~fer to · do, based C?J) the as_sumption that 
. . . 

their circumstal)ces ma~e it _. very difficult to implem~nt pr~.-. . .., . : . . 
ferred functions.. .such was the · supposition. · Therefore, 

~ . . . . 

.-

would th~ statistical analysis show ·wsi (work setting indices) ' 
I 

as a predictor of counsEHlors 1 actual ·and pref·erred functions? . . ~ 

Prior to further statistical ~nalysis, in order to 
• I . . ' o . . ' . 

obtain a sense of the degree of difficul~y in carrying out 

c~urisellor functio·ns ·in ya.riol.i~ · WC?rk settings ~h~ . WS:I was 
~ . , .. 

'crosstabulated · with counsellors'· educational work levels. 

_-~- This· procedur~ reve~ls ·.th~t ·cc:>Unsell~rs in J~nior ~igh ~

Senior Hig.h and Junio:a:.-~enior High settl~g·s . fui:,te an ·appat-
1 

. . ' . 

ently easier ~etti~g in which · to w.-rk-t,han those counsel lora .. 

· in the other three categories • .' The highest WSI score (most· 
.. I • • • • • • : • • I I 

. . ,, . 
· diff icul~ . work setting)- · ~s for _. K-11 counsellors. The WSI· 

' ' I • 

I' 

·' 

.. I 

., 
': 

. .~ 

.' . 
I , o , 

. .. ,. 

;< 

:·\ 
i ,. . ~; .. 
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~es ~or tne educational categories were rfink ordered 

(see Table 32). -The number ·of counsellors who are past 

the mid point ·on ~he WSI sc~e 
4

( i.e. from the mid point of • 

difficulty to gr~test difficulty) are indicated on the 

/ ,table to compare the extent of difficulty in carrying out 

--their functions. 

Based on previous analysis a-nd discussion of educa

tional leyels, the! fact . that counselJors in the K-11 cate

gory have a g'reater degree of difficulty · t~an those in other 

categories ls, not,. sur.prisi~g ._ Cbunse llors in this setting 
' . . 

· w~uld normally be req~ired · to · impleme_nt a wi'der range of 
. . .· . 

' I .p .· .... ··:;• 
.- ' 

- ~ .. :~· .:. 
.. .. .. 

-. . 

·-· .·' 
· ... ··> 

: -~"' ~. 
-_. 

·. : 

' . ... 

. f~nct·ion~; than those 'in· levels wij::.h a, .mo·re.- homoqe'neous ty'pe' .' . "\:.~ 
. . . . . ·· · :·:: 

• ' • ' o ' I • ' I • I , I •• ' • • ' ' '\ 

o£ Clientele, such as in . Senior Hi-gh. The preceding· .cross~ · ' . · ··, ·· ·.A·: ·.· 
. ·. . . . ' . . , ,' , : ' . , ' . . . . . I .. · .. , 

j • t~~~-l.a~~on .~a~ ~ - 8-~~is_tic.al~y ~{s~fU:l -. an~lyti~a~ p~~~-~llr~ : .: ' ' _' .. t ·: ,-./·.: 

uti.liz~d · to fulfill ·the · ob 'jecti~~s of the_ study, · but the · ·· · .-: .. · ":: 
-....... .. .. '' .. ·. 

informatic:m, when broken down, was"~·sseritially.- th~~am~ as 
' ' . ' . 

that 'presente.d .in more descript.iv~ t~rms· in ·_ Chapter rv. 
' ' 

To further a majot objective·_ of 'the·study, .which was to 
. . . : I . ' 

a~certain· some . explanation f'or the degree o~ · cpngru~ncy · 
' • . • • ' • . ' • • • . . ,8 • . .. . • 

~ o , I •• ' • 

betwe~n actual ·and .pref~rred functions, ·the ws~ variable 

. and its relationship, t~ counsellor functions 'was._' 'consi'aered. 

. Th~.'. srre~gth' of . the ' a~S<?C :l.:~tipn ·, bet~een 'wsr a 'nd ' coun~e.i ior . ' '·-
• • ~ ·, , , , ~ • · • · ,,.J, . , ' , •· • • , · •• r 

1 ' • ~unc-tions ~a-~ - cal~~late4· · by. obt-~iining Pearson product~ 

·.·. :· .. 

· .. ', .· · . . ' 

... . ·. 

. :· 

t ;: 

.. . ~ . . 
. '..,. .. .. 

• • • ~- .~t 

. ~r. . i / ~ - j movement.- c'or.reiatio~ 'coeff·i'qi~~ts be~ween th~ · depe~dertt and'. '·. ' ~ ·.- ... : .. ;·,~ 
,~. • ' ' .. .. • • • ' • ~ .. • • ' •• • • • • • • ••• ' • , • • • • • ~ • • ' 0 • • • • • • • : ; • • .. • · , : 

~;\: · independent. variables; : actu,al f~nctions with WSI, an~ pre·~ . - · · . :.~ 

~~::- • , '\ ' ferred f~nctitn·a· :~ith WSI ~ ... T~e·' ·r~-s~its of .. thi~ correuition 
1

: > ...... · :i,~;~ 
~- . . : pk-~~d;."" bG~w~en w;z ari:d ai::tu~l f_911ct~!>DS are f~~d . ~n . . .. ; :] 

k .· ' { . . . . 1'. .. • .::{~~ 
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TABLE 32 

( 

RANK ORO!;,R OF THE WORJ( SETTING XNDICES (WSI)_ 

FACTOR FROM HOST DIFFICULT TO LEAST DIFFICULT 

ACCORDING ,TO COUNSELLORS' EDUCATIONAL CATEGORY 

• 

EDUCATIONAL 
CATEGORY 

RANK NO. or COUNSELLORS OF 
TOTAL WHO EXPERIENCED 
HIGm:R 1HAN THE MEAN 

(PERCENTAGE) 
~ 

LEvEL OF DIFFICULTY • 

x-u •, 
1 18/36 (SO\) 

•tieme~tary-J~ · _H19h 2 ~/SO (4t) 

Elementary 30 2/7_ C2B .S\I 

Junior-Senior Hiqh 4 0 11?8 ' (7t). -

Senior Hiqh & 0/9 (0\l 
, 

Junior Hi9h 6 > 0/6 (Q\) 
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Tabl~ '33 with the coefficients being significant at the .OS 

. ~-~el of confidence. The results show a moderate level of 

ass~iation in the strength of the relationship in only two 
. ' 

instances, a weak associatio~ in .four, with six relationships ... 
being negatively correlated (i.e. the two varislbl'es in the 

. ' . . ·" . 
cases of specified functions moving counter to one another 

., 
in terms qf .their association) •. 

, .• 1\: pattern discussed earlier in this chapter .is evident 
' ~ - ~· . 

• 

' ... 

' ' 

~n this table' as we 11. When the congruence o_£ act:ual rnd 
. . 

• pr,eferred functions· unde_r.went analysi·s earlier, certain 
. . 

func.tions wer'~ found · to be aligned with each other, or · ' 

grouped toget'her.' 
. 

Career Education (Function 6) and Individual 

, Counselling: Career Educational (Function 13) were strongly 

. 

.. . 
associated w'ith each other as were Progranuning for Special 

I 

Needs (fl), Referral ••• (12) . and Psychoeducational Asse'ss- I 

' , , ,. L .../). ' , · • • •• / *' ' "' ' • 

_ ment ~ CI3) with e~ch cith~r • .. Jn. t~e WSI-actual . fundtions - . . .. .. " . ' . . . 
correlation, the'patterns a~e . similar and the .functions 

..... 

c1e9-rly d~vergent in terms · of the strength of . . their associa-
• • h 

.tion with WSI. It ·appears that for, soine f~nctions ,· f • s 1, 
, I f 0 

" ' .. ., 
2, 3 and 14, _ c.ounsel.lors •are responsive to the WSI f~tor. . . , 
However, counseliors who choose to carry out certain other . ' 

functions (_i.e·. those with neqative coefficients) implement 

them regardless•of the degree of difficulty ·within the work . . 
setting, Other functions, presumably, are j ,ust not chosen 

.. 
for implementation, or the \:'Ork setting is not of great 

' . • ' t ' 

· •ignif icance. I 
' . ; ... , , I I I • • f' 

Similarly, the WSI correlation with. preferred functions 
' ' . ' . 

. . 
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TABU 33. 

• JflUJIJJ\1TJC\N (IF PtAJtSCil' PJ(I[I\:CT•t'lCIHUit 'CQfU\.AtltiS 

C(IEfFJtttns ·II'J'\.'[tS. csn•St.ll.C'II.S' ACTt:Al. f:JHCpOt:S 

ASt' wcu('Stt'IlNC lt>tlCt! CVSJ) 

• 
ACTCAt'" Fl'!\CTIC~S . VAt.~U ·or r.,.fC'l,tfflc1tlltl) 

1. Pr~&· For Sp. Nttdl 

2. llettrral· ••• Rasourcu 
• 

> 
3., P1ychoe'd, A,. .. , ... . 

• ·• .. c. . 

:i;. .Evaluation 

, 5 •. ·.ep, Co\:nu"rU.ri& 

7. 
' 

•• 
••• 

Car. Education 

t, . Conaultatt.~n 

tnfor. · ierv1cu 

P. Con1ultation 

10. J>tv. C\aicSance . • 

. 11. OUuda~:~.~n 

12. 

u. 
14. 

15. 
/ .1,6. 

Ad, •Of Data Strvicu 

Ind. Coun, a c. !d, . 
lttnrvtcl let. 

Crhll Inter. 

tnd. Coun.a Per. loc • . 
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I • 

reveals -a like ~a~tern (~ee Table ·34) to the~r actual func

. t ·ion counterparts: The type (positive or negative) ·and . 
• . I . ., ·, . 

I 

extent of. sigriifican~ correlat~ons are .. alike, and generall.Yi .· 
. . 

the subqroups of functions, are likewis~. ~he same, and clearly .. . . . 
diverqent from each other • . These two cor,relation procedures .. 
suggest that the work ·situatipn of counsellors has a similar . 

impact ·on choice of both actUal and. Er~ferred functions. As 

a predictor of .coun~ellor ' fun'ctions, the work setting appears . . \ . . . . . 

to play a limiteQ. t ·o moder.ate role with regard to a small 

number of function~, but very little with 'most functions. 
\ ( . . . . . . 

~erall, the . strength of the assoc i ation ·is weak· between 

WS~ a~d _ counse11b~ functions, actua l arid· ~referr~d • . It 

appear~ that the challenges of the WSI, as indicated by 
·' 

dist·ance travelled, the number of schools served and 'the 
.;:/ . . . 

nu~er of clients served, and . tbe~ ability . of counsellors to 

perform their functio~s ,· e~ce:r:·for certain functions, do . 
. . 

·not appear ;tO be stronqly assoc i ated . a Tab.les · 33 and '34 

indicate, only ~rogramming· for Special Needs and Psycho~ 
.. 

educational Assessment are moderately associated with WSI. 

"""" There are a number of fac~ors which may ·explain this 

very limited relationship between functio~s and WSI. 
"'\ . . 

Possibly, for most functions, they can -be performed despite 

the diff iculties they present, or counsellor's are so moti

vated to perform them they do so despite obstac fes. Perhaps 

· there is pressure from colleaque~ and a~ministrators, which 

is a stimulus to counsellors to perform their duties despite 

· ~heir own particular w~shes. In essence, g~nerally, counsellors\ 

• 
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'· TAILE 34 . 

·• 
rJS~~lltTl~s · ~r PEAPSr~ PJr;tC1-MrHt~T ~OPPfL~:l~~ 

Ct'trfJClEUS. l"t!I:IrH ·cot;t\-HLLt'P.S' Htrt'un- f\.'SCTlOt\5 . . . 

1. Pro,. For Sp. Needs 

2. liftrrAl ••• Resourcu 

. 3 • . Paychotd.· Aneal, 

Evaluatiot\ 4. 

5. 
c;·, 

7. 

•• 
9 .• 

'ep, Counullin, 

Car. EcS\.u:ation 

·T. Consututton 

lnfor.· Servicu 

P. Con'suttation 

Dtv •. Guf..darice 

Ombuds~n . . 
10. 

11~ 

12. Ad. of »ata Service• t . . . 

1t ' tnd. Coun,; c. ld. 

14 • tMiervice Jd. 

u . crhtt Inter, 

16. lnd. ~un.r Per, Soc. 

17. Orltntatlon · 
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are not ' inhibited or affected by their work setting indices .. . .. 
in ca~ryinq ~ut their couns~llor duties. 

. . . . ... 

· As an additional me~ns · of .examining the relationship 
I 

·. · ·betweeJl wo .. setting indi~es (WSI) and. counsellors' .func-

tions, the WSI was correlated· wi·th the d_iscrepancy scor~ 

.\ f~r eac!> function, fl-18 (i.e. the ievel of congx:uence · 

I measure ·for matched ac.tual anci pref"erred '-functions) • In 
• • I . 

only one instance, Crisis Intervention, is there a siqnifi-. . -...:..._ 
.......__,___ 

cant corre latiori (. 1711) , . nor is there any sign if !cant 

corre(~~i~n wit~ the ~otal discrepancy score • 
. -

In summary, ana-lysis involving: the wo_rk setting .indices 

•indicates ·that the copditiops under which · co~ns~llors work 

has a limited impact on a small number of t .he functions~ 

which couns~lla,rs perform and which they prefer to perform. 
•J ~ 

Most correlation coefficients are very low, many being 

neqative~y correlated. This analysis indicates t;hat WSI 
.,. . I. 

accounts ·for a small portion of the variance or differences 

between what. counsellors actually do and _what they prefer to 

. de~ .. 

• 
The Relations-hip ·Between The Percentage of Time counsellors 

-; snnd ·in Their ·counsellor Role (TIME·) With 
Ther Choice of Actual and Preferred Functions .. 

II 

Since counsellors have reported that the percentage of , 
ti-me they spend in their cou~sellor role (TIME) varies con-. 
siderably (see Table 8), and ma~y · o~unsellors are, 

. ~mp1ementing their . funotfns, less. than . 100·, of the 

in fact, 

·time, it 
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was~ecided that this aspect of the work setting. character-
. ' 

!sties should be correlated with c 'ounsellor functions. -· This t' - . . ' ... 
correlation would provide a· mean~ ·~£ assessing t6 .what . 

. . . 
exte·n~ . time srent ··~n t.pe counsellor role was relatea to 

• . cou~sell~~s' choice 9f functio~s. .A1 low score i~ TIME 
I . . r 

·· signifi~s that a counsellor is almost always engaged 100\ .. 
of the ·lime in counsellor functions .. The higher the score 

ln TlME·-means 'that. counsellors are ·increasingly spe·nding · . . 
. ' 

less time in counsellor functions and more in teaching and 

other duties. 4 

When· Pearson product-moment correlation coefficients 

were calculated between actual c~unsel~or .functions and TIME, 
I 

there were nin~ significant coefficients at the· • OS leve 1 of 

confidence, all negative (see Table 35) ·. These significant 

coeffi~lents indicate that the greater the extent of a -part-· 
' 

ti~e counsellor role, the less likely tpat counsellors would 

choos'e certain functi.ons and groups of . functions as compared 

to some others. If counsellors do not have what. they feel is 

sufficient time .to carry out their traditional and non

traditional counsellors functi9ns, then they have to make· 

~rovision for strict a.llocat·~on gi tha·~ time given these 

·?bnditions. In this study, the data revea~that in the 
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) actual functions exhibiting a significant negative correlation. , . .. , 

·with jiME counsellors are affect_ed i~ wha~ -~hey choose t9 do 

b*l;.the factor of avalla~li~y o_f time ~o perform this functi~~, 
•. 

or lack of it, to .be more pr~ise. This measurement appe~ra 
\ 
to conform with experts in the field who have bbs~.rved that ~-
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DIST'!!~~ro~ OF ,EA~$0' •RODtC~-~~~ES~ C~RPELATIOS 

crotrr:cu~;;s H':~n:-. · cC'i:~SELLC'~s • ·p!I.Er£F.!IE'!) rr~cn~ss 
-~ - . . 
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. u. 

AS:) ~ORK H':':I~G I~:fCESCt.'SI) . 
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E~aluatipn . 
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Car. ·Education 

T. Consultation 

lnf~r. S.rvicu 

P. ·Conau1 tat ion 

Dav. CuidJnce 

. oJudacan. 

··Ad. · ol'Ditl. Servic:-~·· 
Ind. :Coun. 1 c. Ed • 
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the amount 0~ •. time counseliors· possess has.' direct bearing 
. . 

on how J;l\~C.h and ''what the:y: c ·an implement in · terms of ,functions. 

Th~ would seem' logical. 

W,pen·TIME 'was correlated ' ~ith preferred functions, it 

was found to .be significantly . co~related. with six functions, 

all be~~g neg~tiye (s~e Tabl~· 36). ·· ;h~ugh· the rel~~ 
between TIME and preferred functions indicates a decreased 

. . 
~requency of significant relationshi~s (one-third), and the 

. ' extent of the relationship is not as strong as in the TI.,LE 
. r 

. and actual function correlation, TIM~ s.till is,· to.-..t,ome 

measureable extent at ieast·, a predi-ctor of what counsellors . .. " - . . . 
prefer -to do i~ the case of six functions. 

. ,_. 
.It d~e_!!_~_ppear, 

• 
however, that when . the _preferred option is offered to coun-

. . . I . . 

sellors, they give a low level ·of credence tb the TIME. factor 

overall. 

• 

-· Another Pearson product-moment:·· corre_latiC:?n was calculated r ·" 

between TIME and the discrepan~y scores for ·actual and pre-. 

£erred functions, but_littie . of interpretive value was 

obtained. As with the variable, wsi :· (work\s~t-ting indices), . . . 

while T~ME has- provided meaningful info.~ation regarding wtat ~ . 

counsello;s actua-~lf do and prefer to ' do, it does not. adeq ately 

. expl~:i.ri or reveal the sourc.e ~f the .level: of congruence ' ~Jtween 
·couiise llors' actual and .. pr~ferred !unctions.-
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TABLE 36 
•· 

• : ... . 
·OISTRIBUTION OF PEARSON ·PRODUCT-MOMENT C_ORRELATIO,N 

COEFFiCIENTS BETWEEN COUNSELLORS' .ACTUAL FU~CTIONS 
.. ~ AND couNSELLORS' TIME SPENT. iN THEIR GUIDANCE ROLE 

ACT~AL F~~CTlONS VALUES OF r xy (COEFFICIENTS.) 

,- ' 

·1 ~ . . Pro_J. For Sp. Needs' , 

· 2 • Referral ••• Rt.sourcu 

,. Psychotd~ Ai••••· 
4. Evalu~t~on 
5. 

-_- _,.... ~ 

·c;p ~to\lnul11na 

G. Car. Educat~an. ~ . 

7. T. Consultation 

a . In for. Suvicu " 
9. P. C~ultat~on 

10. Dev.~ uldanct 

11. : ~uds~n 
12 •. Ad. of Dati\St~v1cu 
u·. Ini!. ~ Coun. :· CJ .ld. 

14. · Inltrvict· Ed • 

u.: Cdds Inttr. 

· ·- u . . Ind. Coun,' Ptz;; Soc • 

17 •• 'Orltn\itlon ; · ~ 
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The 
..!. ' 

. . 
Relationship Between Counsellor Competency 

and Work Setting Characteristics 
(WSI, .TIME, ACCE§S) .. ·~· .. . ' 

•. . · .. 
Earlier in this chapter· it .... w~s 9oflcluded .that there is . . 

~ . . 

an apparently complex interx:elationship between couns.e llors' 

reported competency level and the.i~ · fu~ctions (iiee Tables 29· 

and 30)·. Accordingly I ' the status . of this reported compete'ncy 

"""" ~as deemed to be a useful variable to .correlate· with specific . . 

work setting characteristics: WSI, work setting ifidices7 ' --.. .. ' ~ . ~ ., . 
TIME, the time that ·.counsellors spend ~n-· their counsellor 

. ' . ... 

· role; and ACCESs~· ·the. deg~ ot" aqcessibility ~hat counsel-
. . . ~ 

lors have to referral and liaison services. A calculation of . ~ . . . 
l~ f . \ • ~ . 

the relationship might provide new insight as to why counse~-. . . . . 

lora ·.choos(· their ~ctual and preferre~ . fl.mctions, since . th~se · 

. three variables ·. then'ise.lves- are bas.ic' to all <?ounse llo~s' work 
1' ,.· 

. settings. Also, •in themselves, they have u~ique ·and iritri..: _ 

cate relationships. (it was concluded that a measure .of the 
. · .. ~·:\ ·. 

strength . of the . re l~ohship bet\fle_e11 co~petency and ·the three 

variab~es cited above might' prqve useful • . u . . 

• 
As was done in· earlier analysis procedures, the 'function . . . 

competency .groups (F~O' s) w~~e used to represent the counse 1-

lors' ·Self-assessed level Of competency. Pearson product-

moment correlation coefficients we~e calculated between these 

function grouped competencies (FCO's), f1-i8, and wsr; TIME . 
and ACCESS. Ta\le 37 shows 't~ extent and signi.ficance of" · 

the relationships. The nuinber· of signit'icant coeffi~ients is 
• 

highest between the FCO' 's and TIME (16 . out of ·18 coefficients)~ . 
• • 

foll~wed\by WSI (10 out of 18) and ACCESS (4 out of 18) • 
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. . • TABLE 37 

'·' ., .: .,. . ·'·" ~ •.. ~..; 
~ ( • . . .. , r / . . ; 

DlSTiliB\Tl'lOlC) OF PEAJtSON PllODUCT·ti>HENT CORRELATION COEmCIENTS 

BEM~ . nmcnON . coMPE~~CY GRows· (roo a) :· · AND si:LEtnD · woJQC ,. • 
' .~ ~ . . . ~ ' . . .. . 
SET~ING QJARACTERlSTic;S (WSI.~ TIME, ACCESS). ' 

. . 
. . . . .,. 

FCO** MEAN LEVEL 
OF COMPETENCY 

reo -.1 (3.165 . 

r~ - 2 (3.439) ·: 

' ·reo 3 ('3. 238)' . 
• • 

reo .4 (2. 791) 

reo s (2. 781)' · 
reo .6 (3.172) 
. . 

· FCO 7 (3.114) 

FCO .8 ,C2. 985) 

· reo .g . (3. 377) 

·rco1o (3.111) 
' 

reo~l (3.532) t 

rcou (3.622> • 

. · . FCOU · (3.389) · . · ... '-: . 

,. rcou (3. 060) 

.rcon '·<•· 2o2) 

PC016 (S.261) 

·· rc~1~ cs.szs) 
rcou cz. 894) 

' . . 

. ' 
. ' 

.vALuts OF rxy (cot~ric~ENTS~ 
WSI TIME ACCESS' 

.st9s~ . c~> .1940* . <·> .o446 

.2901* (·) .3627* . (;) .. 1907* 

.4173* (·).3332* (·).0433 

• .2436* .. C-) ..2510* .C-) .0886 

. 0972 . 

(-) .0232 

(·).2J08* (•),0&36 
' . -

. <-> .1466 '. ·C·Lo362 
' ·· •. 2081* ' ·· (.-) ~3332* ·. (~) .1127 

.0948 (·) .2879* <·>.1543 

' .1895* 

• 2971* 

.1950* 

.1575 

.0946 ... 
' .3122*' 

.1250 · ~ 

.1869* 

.0714 

.1600 ·.' 

(-) .3518* (-) .1171 

(·) .4471* <·Ll406 .. 

(-) .2727* <->. '.170811!' .. -
(~) .4798* (•) .121,5 ' 

(•) .2147* (·) .0939 

. (-) .2369* (•) .• 1041 
,· , 

. (-) .357,7*' (·) .1868*' 

(-) .3244* (·) .1385 
_ .... 

. (·) .2911* (·) .1791* .. 

(·) .1549 ·, (·) .0769 
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·. These~orrelat.ions are generally quite . low, and, therefore, . · 
. . . . . . . . I . . . . ·• . . 

apcount. fo~ very. littl,e .of the variance in- the functions· ' 

: .· ·~den~ if ied by. co~'ns~e·i lora as those factual ~y performeci' .or 
. 4. •. .. ., · .. . ·. 

.. . .. - :_2;~ 

. ·. ·· . ' . 
'I : ·. 7:;~ 

= ·~ \{~ . . ' ~ 

. . ·. · -\~ 
, ./-! 

. :~~ 
. ' . : ' ... ·:·:·~~ 

A 00 \r 

." '::{1 
• • ~ • J"" ' . . ' • • •. • •.• 

' •· ! : .. . ~egardin~r the FCO-AC~~Js,·~:orrelationi·. the· statUs .. Qf. the . : ';;.1 
preferred by them. 

. - . .. . • ,.. , , . . .• . . . . • ·, ....... ·~=-, •. 
... 'f ' I . ' ' t • • ·~ • • ' .. : • ' ' • ' ·~ ' I ~ " , f '. ,• 

reiationship .. :··is sudh that , courts~l,lors • access . to -r·eferra·l' and .. · ...... \~ 
.· . .. ~ . . -· . ,,· . : . ,':"\' 

liaison sery~~es' appears to have little ox: . no ' re~ation'sh'i~ 'to ... ~ }: 
. . ~ ;· 

~he counsellors'• .. a.sse~snient of_ thei~ own level of compete~ce· . :'··.;; . . . . . . . . , . . .. . .... . ~ . . . . . , ..._ . . ' '. . ' .. 
---on .the :other hand, ~he coefficients suqqest that when this 

. . .. • 1 r 

. :: 

'' 

,. 

C'OUnse llor competency. is oorre l~.ted ~lth ~he am031nt 0~/~.i~e 
·that cc;>unsel ioi:.s . spend· i~ .the-ir role (TIME) ~nd with. specific 

I o ' • 

work setting indic~s (W~I) ·, the statistics reveal that there 

is a weak to relati~ely mode.rate ass~ciation .b~tween.compe·- ' 

tency an~ these two vari~b~es~ Overalf, · the strength of the 
. .• .. 

~ . . . . . 
association between the. variaoles is weak, thouqh .. ' . , . . ' 

its exis-
. .~ 

tence is ·noticeable. ..... · .. 
0 

It should be remembered that WSI and TIME cannot be 

iso~ated from the educational.- levels ·in which ~~unsel.lprs 
. . . 

work. To the extent that TIME .and WSI ·are part of · the edu-. . . 
cational level (which is related to some extent to counsellor· . . ~ 

• co~petency), 'then they have at lea~t·. ~ · l~mited beariJ1q on 
. . . 

counsellors.' leve·l Of· cpmpet:eney;.·· . • 

··. 
., , ... 

·. · 
'.t; . ' . . ... ~ . . ·.~ 

. ' ··£ 
~ ·~ 

~-: Finally, it. ap~e.ar~ that f~r cou.nsel~ors ·~n Newfoundland _.·· ·:',~~ 
~-~· · ' f • , · · • 

1 
• • I . t ,. · . . . .. ,_,, 

>_. ; .· l;lnd ·Labra.gor ;· insofar :·as .th.ey decide t ;o ~mplem~ni; functions . .- . .: .. . _)}] 

·:;·.. .or . pref~r to do '· so, th~y ~ay be aware of va~·ioJs ·work. settin~ . <;t" 
{ - ,characteri~~iCs in w.hich i;""Y find t.hem~_el~u. 'I However., . 8.1ich .... . . ~;;f' 
.. ~· •• • ' :. •• • , • 0 • : . ~ • • ~ ••• ' , • • • r 
~\ . . ch~r;c;eri~tic~ .do not ap~ar to ~~e< ~rea~rff~r;ence in .• · :,~ 
~o .. ~; ' , , ' ' 

0 0 1
, I t \ 0 ° ~ 0

' ' • ' ~ ~ ~ 

-~> ··.: .~> .. · .... .. ··.· . . .· ... . : ... · ·~ ..... · . .... ;· · ... ~;: . .. · · .. · \ .. ; . · . . . ~ ·: .. : ~ . .•. ·.;',:.· .. .- .. ,. ... · ...... · ..-., ,~: :~~· ·. :~ ./ ' .:.~ ;:. ; (~:(;:iJ~i ·: 
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( · .•.. p • ·_what they actually. do ·oi" ·pre.fer to do as counsellOrt;~ !" • • • · • -~ 
.. , . ' . 4 _ .. , , .. "" . ,. 

~:!f<\.

~ ;,;- :- . 
f.; ,'• 

,1 : . . 
' ( . •;. . . 

~:· ..... . . 
-t · 

~: ~ .. .. .. . 
_: ·~· 

- .. · ..... ' 
•' ... 

f • ~·~~ 

sulnritar~i and . cone 1 us i~ns . ~ . • , 
•. ~ . . ·~ . .. 

; .... .. ' 

f~ .. . ~ . i ~ 'The' ~~jori~~- ~of ~counse llo~~ . see ~11 ' of th~ : 11(' ~ ·· .. , :· .. !• 

~ ... • ' • • • • - • ' : \ • ' .. • • • ' • • • • ~ • • • ••• • ' f •• •• • • .: • • "" ~ •• , • • 

· acttr'lll.l functions . ~dentified. in the questioimaire with whic;:h, . .. . .. . . . . . ~ ' . . . .. ... . . , . 

' .. . ... t 
. " .. :.;.· 

., 
• ' : , • • 1"' 

' I i.j: 
1·./ 

• ••""; ' YI · ... ; • · .. ·(. 

~· -

' they Were . pre:J:Jent~d' as coiu~.tituting · .. part of their currEint . ' . . . . .;__- . . . . ._., . 

. ceynse1~lor_ · r.espo~~.ibiliti~s- ~ . :Thare _is_ a· do~~id~~ab_ie ·g.ap 
o , • ~ ' ' o o • t I , · ,- ' ~ ' • • ' • 

. . ~-
' ·,. / 

.i 

' • ' 
,' , ~ .· . . 

be.tween those functions which· a+·e selected .,most o~t~n J>y 
• • • t • • : • • • ' • , • ' • •• • .. .. :.. • -~ ••• ' 0 '. 

counsell~~s and those 1 wh~ch _ar:e selec_ted le.ast · often~. For , . ' . ' .·; .. · ' . ·...... . . . . . . . . 

e'xample, ·Teacher- Consul~a.~ion :W~s ~elected by 91\ of counpe l~ 

. . , .. 
I . 

. ' . 
lors, whereas Developme~t GU.idance .. :-i:&--a --function wllich 56\ . ,, 

l~J \ . . . • . . 

r:;.t~ .... · · · · o£ counsellor·s chose· to· ~r;£~rm. · ·'aowevei:,. tllere· : ~s. ~ · signifi'-.'·. 
-:<~.-· ,., ... ,. .. , ~ .... , .. _.. . . , . . . . .. . er . . . . . : •. 
r ·. . ''1 .ca~t relationship bet~eE!~- ... tpe fr~que~cy ,t_h~t fun~·~·i~ri~ ·. are . 
t~·: . ..:. . .. ~ ~ :_ · . . . 
·'·.· · identified by counsellors as _constituting p·art of th~ir 

i..;i 
{ ' 

' ' I, 

~f. ;. 
~· ' ' ' ~~ ,., .. 
' J • 

. • 

·cu~re~ re~ponsjJ:>il~ties_ . ~~~/·.:the_ · .~mp~rt~nce which · ~_hey' ~ttac:· 
to t~a~~unction~ ':fhi$ mea?~ that the m~re freq~e~tly. a . f .upc;

tion is ·identified by ~ounsellors as one · they implement, the . 
~ , "' I U 

• " • • I 

higher ··ratinq of impo~tance that fUnction is given as weil, · 

compared ·to . ·other. functions.- ·. By.'and · larg'e', 'coun.sellors seem . . . . . . 

. t .o be carryif\9., out' r~spons·ibilities wl}ich.' ar~ congrueQt w.i th 
~. .. 

those · responsibilities which the·1 deem important, qiven· their .. ' · 
"\ . ' ' . · i • ' 

~ork circUmsta~ces (see Table l3•). ..., \ 
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by · a.:.~aj·o.rity of .them ·as p~r:t. of their responsibilities, · .. ·.'_ >:. · ~ - : ·.·~. ~; ~ 
• • • ;_ ... ·.. • • • • • • · 1" .. . 

, • • • <I .. • • • • • ~ t • ··~: • • ~ . ' •. i ' 

t. :.- ... · .. with ' t~· exception 'Of. o~.e· function • . In. the . case~ of · Admin- . ; . · .. '· . . . .·.}, 

; · :~.st~~~~~_:_-o . · Pup~l- -~~~~. ·s~~v~~;·s ~: ~ :~i~o~ity of c·9~n~e-~ i6ra : · ·-,: . : ·· -~··)it ·:,. . 
o:. . 
~.. . . . . . , 
~ . ' 
( ': . · ... 
~ . 
~~-- .~. , .. .. 
~ t ' • 
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>\~ . . . ~ "-. ·'•' 

'· 
·-
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' I 

(· 

' './ ... 
I . 
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( 45. ~') pr~f~r . . • , F~i: . pre~.~ried :uncHon!' ' , ~':?1 ; ~~l 
with actual Junct~ons, ·there is .· rge . qap .~etween :those : .: .. • l · . - . :: !~ 
\ I \' ' • o • " • ' o , •' I, ' , I • , ). '• • t ::) ·~· :~ 

.: , • . • • . fl# ·. ; ' , ' ' I •' ' • . ' J•"', .- • ' • : • . , I ,' , ·, ~ .\,. 

.• . . . ... £_unctions. which·. ar.e ._s~l~~ted mos~ .~~ten by __ ~-~~~-.!: ..... · ·.•·. ·_!} 
·; ' ,\ • ' • • ' ' • • ' . • • • • • ' • ' ~. ,'·. 0 • • . ' • • \ . . ••• - • !, 

: · _.. ·. ·. · tht?.sE! wh~~-h · a;re ~ele~~~q ?leas~ o~te~ •. . A· st*ong · · ~atv:l;o~sh~P .. ·;: . , ;· .. ::·.-: .. ..:; 
•' • • ' ~ • • : · ' • • • ' ' .' • • ' • ' • • . t ' I • • ' .. _t • • ,~ ' ·~ - . •'. • I '• • . ,._1 • '.: ' ~- ~...,~ 

· exi~ts .here as. ·~ell between the preferred . func.tions .. of ·c:oun..: · :- · ·;, ..... :~ 
·· . : . . : . · .. • _· . ': .. : ': ' ... -> ~- .. '.,\ .... "',· i 

. . se~ lors . and th~ r~t.i:,ng of' impQrtimce they. assi'qJl. ·to each ~ ·. . ; ~.--·. ·. :'' ···~ ' . -~~ 
.. . ·, .. IIIII . • .. I • • • • • I ·~ " ,. ' • • ! ': .. .. . . . ·. : . ..;,~~ 

The hi9he~t:• .~he .. ;,£~~~C:y ·q~ s~le~tion, . the. hiq~~r tn~: .r~t~n~ ·. · ... ':-~<.~ ·'·:·, ·\:~ 
• • • _ . : · ' • / • • • •• :. • , I I - • I . : • •. • . , . ~ _: • ~ . .J • . .. _., • • • I; : :~. , · •• -- =-. ~ ,~ 

of 'importanc~, a~d~ the lo~er ._.t~~\ratinq .o~ iinportanc'~ ·'· w~t~ . , . . ·. · _. .:_·. · . · '; 
' • • 0 • . . .' ' ·~ • \. < • • • "' • ' 0 ' 

few e·~o.ep~ion~. ~· iTher~·.la ~rl: : ~w~r~t-' ~qr~.e-~nt' be~~~en ·:.~~·at.·; _' ).~ ',:-~ · :~~:.;;~ ~ 
~ • • • -I 0 . ' ~ ••• ' .. • " ., • • • 0 . Q 1---;. ' -, . ' ,. . ~-:: . . ; . ,i ! ·• : '! • : . 

.. • co~J:lse.l.lors_ ~r~f"e~ a~~ .~hat t~~y · f·eel_ - ~s~ .. impo~:a~~ .. ·.f~1e - .~~~ ~e:·: ,' ~:~./, ;·. ·:/::~j 

' ' 

... . . .......... 
. 
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j • ~. <~~' detij~in~ · ~~~ ~e9r~e of: ~~:g;uL·~ bet2;n ~o~( :.\·~·:: .. J 
sellers,•' a~ti.i~r and i?r~fe~~ed functtons, t~~~ ~iocedur<O~J.. ' :- . ·~i 

~ . { ' 

... 
' .. ·: .. 
:-.... -.. 
'· 

_; ·, 

, • ' 

. . . .· . -. . .. . .. ' ··.; : f.. . ; . ·. • . : ' . . .. •,. . ·. . .. I. ·. ' I .: .·.. ·: . :·: ·~ 
were ·ut:~ed: one·,. a non · statistical ove~yiew and co~pLlri!Jon,. _. .... > · · ~ : _ :~ 

of .tW· ~anki~q·t:~ oi· f~~ctr~on·s -b~s~d ·. ~~ · ~h~· · ~t:~~ueQcy ·of .\:ou~;· _.-':·.:.:· ·-- ·.:>.:':.-·:, 
. , . \ • I t ' ' C""'" ' ' ' ' • .~ ...... • ' • ' • t 

. . . . . . ' . .. . :'. . ' . .. . l . . . ' : . : . . ' :· ' ·:-
se~lors' responses, 'along with ' a. review ' of their rat'.{ngjJ . 'fQt .· · . . '~ . ·:~ 

, , ~ . · ~ . . . . . · .. . · •. J·· 
·. · t~ese functions1 two,·· a ·· ~ea~ure of. thet' sum ot . the ·.di.~f:er.~d;·~ - · ·· .r.·. < · ~ • c:::---- f ' • . ' ' . . ... . . . ... ' •. ' ·;;, 

.cou~sel.lors . ~ave . in' their choi~e '.of ,actual anct' p~eferred~;f~nc~ ·: ..... ' ·.-:.,_.;! 
. ·. : '• . . . .. . . .._ .. . . ' ' ./ . ~ . , . . -... .. ' :.. . .·• . .... ·\· 

· . ~ · . tions·>· .kn't~~(~s 'the ~us~r~pancy .sc,of~· ;·. and ttme·fi', ;an~ a~a"iy.ai.a · <: · .. ·. ':: ?·J 
' , • ~-- ' • ' •.'' ' , •· · ' , , ' ' ' ., ',, ' ' ' \ • • ' ' ' ' I f • • '_. "'.',~ 

~ ., ; · '· a~~ .. : .,~f!P.~~i~- ~f- P.~i!lrson pr~uc~~mome.nt co~r.e~~ti~n _. d~~f.f··~~: ·_: .. : :~· · ··:· ... · . -.: ~-~ ·.~'!4 
.~:: · · . ·· ·cient.s petw~en · .a~tual. and p~~fetred ~fu~c~.iona.; ··~ · · ." :.,.:· .. ··>:.:· ._'_ ;,. · ... ~·:., 

~-~ l l . . . ~· . . . . . . - ~ . . . . . . ' . \ - ~ .. : .· · ~·- ,· ,.. :. ~ . .' } 

~j~~ ,. :,\; . . . . . : ·.·. }ll ~.he .. fi'rst .. ~~~~~~:re of ~-o;~arison · .. C?f, ~~·~ua~ ~n~. ".~:: ... ·:· .. ' ~~ .... :~:.···:o.:) 
·r . . , .. ):er'red functions.·, ·9bse~vation of the rankinga•· t:eveala that . . '? ' ,',. ; . ·• :·..-:~~) 
, . ·, ·~·. · · · ·~ { ' · .. · ' • I , ·' • · .,•· ... .. ,. 

z;·-~·. ,·· .. . :-: ,:, th~r.~ :·i~ .a :fa·irl:r:· ~i~h .. d~gree 'o~ .. ~~n~~e-~o~ .. f·~l\~ ~bo&ut , .'h~l_f· .~6£, · .. ·· .. ~: .'.\~~l 
.~··.. • ••.•• , . · ' •.• ; . '. '· .• _ ·• . ,' .' .... •)1 ' . . : · . • , : ·: •. ; · : • • ··/ • : ,1-: ' . . ·.· ·: ·. ~ · - --~·~-
~-f. '. , ... ~ '. ~ ' . . . . . ' I • ~. I ' ' ~ • • • • '• 

. I' . " , . ' ·• . . Qo It • , ' • .-.:. ' .- ,e !\,• , • '1Q • • , , • , ·, .' · , : \.;.,. 

r·•.· . . ' · ... ,, ' ' ' ' . · ··· I •· I • ~·;!, ' • ·. ' .. ,., 
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·\ procedures reveal .that,. overa11, the'r ·e .is a substantial .. ' 

. __ ·_ · ·---~-~:l_atr.~-o~~hip be~~:·e~ •a~tua i · and ~ prefe·rre~ fun~~~o~~ ·• -: ~e ·. • . ... . . 
• • ·,~ • t • " • • ~ ' . • t .;.·i.J ' . ' :. . . J' • • • . \ .. • 

' is a f,~ir level of'~greement betweeri what cou;i'sell?·~·a ~:O)~'ant\ . . - . · :~ 
' ' o • - \, • ' I ' ' ' ' •' • \ 

prefer t~ d.o', .p-~i:-ticul~rly for one-third of . t;he . functi~ -., 
. ·. . , •· . · I. • ~ . . .. . ·. .. . : , I . 

·(see ·Tables-17 and 18) .• This f ·.t'rial · procedure- revea·ls that 
• ·~ • . .: • . - - . . . • • • - • • • ~ •• • • · - • J • ' • ~ : 

there are. sub groups· of · func.tions which · c .luste~; ~ - ··rn this 

-.. _. · .. . > · c~;cwn~·tance ·some ·coun.sell:ors ha\t~ :de~Qn~trat·~~ 'that the·y·. 
• ' I - • • ~ •- ; • - · • • ..:-.. --~~·- -- ·• - - ', 'o-

have a•:Preference for caree.,.r - orie'nted' .furict:i.ons ~a·· compared ·.----
"i 4 ' .... • • ~ ..... •• ,.. , • • "' • · - • 

: _ ·.· 
• 1 :.; 

•.· 
. ~ 

. . 
to _a function group 'comP,_osed of Programm.tnq for Specia_l Needs, 

.. • ' . . . ' ,' ' . •. t - . • · --
Referral, ·Psychol6gical Assessm~nt, and Teacher Consultation~ 

- ! . . -=-..:...."''?"' . 
/ 

4. 
- ... . 

~ve an i~p~ct on what they 1~_erceive · as being important for ~; l 
··,' • I • ' • • ' • . # '' 

" . th.l'~sl>lVes and for their clie~S in ter"ms of ~ct'u~l functionr" 

(see T~lot~~ - ~or 7 o~ these\ functions, the educational 

1~ve i is statirtlcal~Y. ~ignificah- (see ~able· 2o{~ · ,Ra_tillgs 

· - -~ ~f ;~por~ance ~f furic~-~~~~· : of.~~n -~ar1es · from level. ~o ·level 

~· '· f~~ e.ich. function, such as Car~~tEd~c~~i~,n. In other caseS, 

~- such~:~s Prog_ranuning for -Special Needs, fairly consistent 
' ,, . ,. .. ' . . . . . 

-ratings -.~r~ assigned for this function across · all ·1ey_e1_s, 

except .for Juni.1or~a~d - -~enior _ .High, ' and· fcir. Senior Hlg·h. .. --

' '. 
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5. As with ac.tual fun~t.ions; coun'~ellors:• .·~atlngs of . . . ·1 \" :· . ,• ... 
the_:,g'l~J?O..~~-~ce of ''p~eferred fu_nct-i.o~.~'>- -i;. rela~d fo~e ~du-
cational level where· 'they 1 .Work, and for s:l,x functions this · .. ' 

. .. -. . ,: ' 'J ' • • 

·:' 

·is .'statistica11.i, ~si.griific.a~t {:ee. T~bles 22 ~- 23). , · Gen~rally·;·-· .·: .. · .. · .;_ 

couns~llo.~s rat~ · ·as'. most· imp~r.~ant t:hose same. functio~s\ which . ...../'. \ 
. . ' 

"th.e .y actually perform and those·:·which they .prefer. . . . '[,. 

: .. :6. _~-.[ C~unse~~~~ l:e~ort th~i~:"~ining ;-""~ . . ·. • 

inf_luence as qui ~lligh, with 
1

.43 , 8'11 of them Stating..._tb~t they • ·. ~. 
, and ·their t~~chin~ and_ adm_i~strat;.1ve colleagues . g~nerail)t~ ~ . . ·0. 

agree~' -9~ -:~~ r.of~··\cau~s.~~.loli~ ~houl~ play· · 1,~ the~~-ork· ~~lace., : -~ 
' \ I ' . . ' • 

·but they ·_qualify this ~ssertion . by a$so stat·incj that ~here . . 

'a~~ ' s!>,~~~rea~ of ,C:f~a~~eement betw~~~ ~other ~46 :.1' ' 
of counserl~~~ --~e~~r-t the highest ~evel :of influence:· by ~·. · . . . .- . . - \ ........ :·. . ' . ··~ ' . . . ;-.:~ 

selec.t:ing tJ:le state.rpent w,hich represents the greatest deg,.ree _. . . 
. . . . . . I~ . . ~ ,- :- ·-.· ~ '-·; ·· . . ... . 
·. • of influ~nce on ~ar~ c oNhe .que~tionnaire (see Table · 23),...,.. 

.. ,. 

\ / 

..... 

. ·. TOO usefulneSs of thb ~nl~u;,., ~ for ati~lysis. P~r• : . Ill' , 
pos.~s, _is d~,pen_dent . on . counsellorS'' c·a~d\ respops.~s ~ · · 

Pos~··ibiy., · to. av~id. admittlng ~~Y dlssona~b~~een ~~h·at ·. 1 

• . - - \ I . . - ~-' \ . . . . ,II 
·. ' I . '. . . ...... \ • . . '• 

~ey do. ~nd what they may w1sh to do, they rnay.have repor~ed· 

a deg~ee of i~:rnre·rt~.~, gr~-ate:r• tl\an actual it~. I~:m~~~v:e-: . 
. .. . · . ... . . . ' 

been unrealistic~·. in· .~·etrospect, ·to . e~pect 'c~\in~eliors ·to ~~· 
. . . . ' ·) . . . . ~ ~ . . . . 

... 

report significaht dissonance in their ·capacity to· influe'nce 
. • l . ,' . ' . ' \ 

l ' . •" 

their ·role. 'Further·~ . in ·this aspect of . 'the ·study, ther·e .. . ' • . . 

seems to' be ve~y .. little :relat·i~nsh:ip\. between the role aefin:i.nq 
. ... _ ........... __ ~ _ ... . -·. . . . , . . ' : ·, ' • .. . ~-· · ,.:. - ~ ... ·· : ... . '. . . • ' 

inf luene_e cou~sellprs •feel' they have . and :' :the degree of con-· 
' • '- ,, ' , I ~ · , I , " • 

~ence ~twe~n the ·£unct)..on.s . they, act,ally' ·pe~lorm 'and . thos~ 
' : ' ' , ' ' .............. , • ' ' ' • •, ' ,' ' :. I\ ·~ ,' /'~/ ' I > ' ' ' ' ' ' ' ~ ' • • '• • ' f 

. they prefe.~_ to perform. The degree ·.of, influence measure cannot . · . · : .. 

he.lp ~ expiain the ·ac~u~~~preferr~d ·· £~~cti~ns rel~tiJnship. ··· .. ,. , .. 

. .. 
:-

> I • :. I • • • ,\ -· ·..... • • • .• .:. • II ' t . ~ . <~ 
:.•. , I . ~ , : • . , , ·' • • ' 

i ;.•~,i;;l, . . ~ : '·' : ....• ;' ;;,<,. i ;, '~".; .~ '' :!: .. ,/:.i:,~- '· ( ' . . . 0: •. ; j_.;_ ; ·/.;~ . : ~ :, ~.: ., ~··· ·· ' ,:, • ,.,; ,. ;~t; ),;,~ ~~::~ ..... , ~. . . _,.:i 



... • ' 'I / • • • • 

tween· coun~ell:ors' competency and f.h~ edticat onal· ·leve.ls· 
,' • ' • .. • ' "' • I • I ' . ' ' \ .··; · 2/ where ·.~he~•wo~k .(se~ Table, ·21i>. These filncti ns are ·Pro-

~ .. >. ·-. . .. gramming fbi~ - ~pecial N.e .eds, Psychoiogi~al · ~ee ·s~· c1t&tr >~ .. 
' ' • . • • • • 1, • 

. . . 
·' 

., . . 
Education, .and i~cfivldual Assessmen~: · Career·· E·ducat.ionai.. 

-~ - - R.e~ar-ding - t.he· Pears.~.n ·co~rel'ati~~al pro~_edu~e .. which . ~as :u~- -.. -. . . . . . · . . . . . : . . : . . '. . . . . . . . .. . · 
.- . .. · 

_· ~.o:._dete~ine the ·strenp!h ·.!='f ~ th~ relatio~sh~p b~tween compe-

'· ~. 
. • \ j 

........... ... 
I 

• <I 

. . . ...: · 
•v . 

· .. -

' ... 
' . 

. · .. 

' ' •I ·~· 

• •• l 

\ . ' . . ·:' 
• ''f, 

t'eri~y·, ~n:d· actual functions ·axid'-:with ' preferred· functions t ·he -~~-

results· we:ra i~concl\sive ·.in tllilt the.re ~.a.s _ a. con~~e~, bl~ . 

variatiori · . .in the .strength .of the relationship (see T les· 29 

.. 
"" ' .... 

. ·' - -· 
---..... .. --.._ 

. ; . 

. .. ..... 

. . 
\_' 

. ... c· ... 
~ ' :• · . 

. ~ . . ' . 

, .. 
I · 

" . . ' . { •, ' . . .: . . 

-/ & 30) · • . • •• '\oo. . -

8 • . Pearson corre lationib. coeff.ici~nts betweer. compe-.. ' ... 
~ tency level · and function ·discrepancy .scores rev.ea:i·s .a weak 

·""_'· as_soc .1;-a ~io~ . bet~eep_ the. degre~ ·of congruence ~nd competen·cy-~----
-......~ .•. . ' .• . . . . I · . . 

In:-essence, col)nse·llors' sel'f-assessed competen~y cannot .,"-' . . .... ~ ' ' . ' 

' . . . 
expla:tn:-t-he . degree · of congruence between act;ua.l and · P.feferred 

. ~;......) . 
-: , •, . . !I . ·. . I .. 

: f ,unctions, n9r .does. -it appear to .hjfe ·anythin~ substantial 

·todowith .. it, ('ir~Table 31) •. ' ·-,~ 
. ·. 9: . ~h~ degr::)/~~fU~_;i~y which cOunsellors i:ai;>Ort , '• 

about their work -:J{nq), ""'s to be related .to the educational 

' ,'t ~· • 

~t~;~~:;:{aj·<·~~, ;: ·.~~- ~,:;;:,:; ~:· · .. ; .· ;: ·._: .:· . ~ .. :·.-_;. ::.:-, .. ': ~ .. 
... .. , ... ':.··: . .J\'t~;~~:-~·-~ -~ :;· ... 1~-:~.;;,j.(.-~~ ... ::, .:-~:::•,(_.: ,~::· •. t . ,,~ ~!i:, .);.,. ;\~-:. · .. :.' 
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l:~vel. _i~ which the~· wor!t, wi;? the :~-11 cat'egory being ~ · --~ . \.'- . 

· . reported . a.s . the ~ost 'di.fficuit • . 'l'he condi~ions UJ1der which~ · · 
~ 

. c6unsel·iors "wor.k has ·· some limited impact on the majority of 
•.. .. . , .',. . ·, t , . . . . . . • . . . I . 

the- funct·ions'-~ ~ich ·counsell;cirs actu,ally _ _ ~rform or .prefe:r.:., __ _ 

... -ic, ··perfo~~ . 'l'he rel1~~~~~hi~~~~sbatisticci-lly' ~i~~fi~ . : . . 

"'. ·.·' 

~ - . . . . ' 
call:F' is ~e~eral~- weak,_· with few exceptions (see .Tables 33 · 

·-~ . ·. . ' ···- . . . . . . . . 
& 34) • It appears: that the challenges of the work se.ttihg, 

t.- .. :: 

.· .. · 

·. ·· (!. 

-·-·-. 

.. 
'< 

•', \ 
. .:., , 

... .. 

\ . 

}' 

, 
.. : · . •• 
·. 

. · . . - \ . . 
: ' G .. , I ,! • ' ' :' \ \ • • • 

exc~pt for a small _number ',of funct;i~~s ' (P.rocj~ing for 

·s -pecial ' Needs- :and P~ychol?gical _Assess_11}7~t) ::, \~c, ~~t:. appe~~ .: 

\ to ~be\. stronql~. ~~ even mode:r~t~ly .asso~.t.!t_e~ - ~~~h ~o~e 16:r_s' 

actucd · . a~d preferred _ 'func~ions ~ .'l'he· analysi's of th' relati:o 

~ .. ship betw.e~r(the .. wor~ J~et'~ing and· counsel·lor f'J~c-tr'oks ·dein~~ ·, 
. . . ·. . . ~ . ' '-l • . . .... ,t .-1 ' . -. - ~ ~ ·"" 

. _s1:rates·· that . the- work ~e~t"ing . accounts . -fo~ ; a small .. . portion o 
. . . . ... \ ·.. ' ' . ;' '· 

· the .vari·arice between what counsellors actually :do and- what 
~ o ' ; ,' ~ • ' ' ' , ~ • > o o ', ' · ,-- • o I ' ' ' • • , -- ' ' • •' - ' 

·' :-~hey ~-p~~-f~r .. ..._to· :do • . _:. · . · / 

' . 'J.01: ,_Th~ :au,oun~ ,bf time that counsellors h~~ 
:_ to pe.rform ·~ th~ir. resp~sibilities app~ar.s _ to have_· a .direct 

' . . . ' 

available· 

. Q~~ring qn ·wh.fch_ functio~s- ~rid how many . functJ.ons · counsello~s 
.... . ' . ' .. .•·. 

actually imple~n·t. 'I'h.J.s <rti!'l~tionsnip. seems .to ·be evident ,_,._ . . . . .· .. : .· . . '!'- .. . ' 
for half . of -t,he 18 . functiof_ls prese_rited ~them~ . o~ . the other 

·. hand ·, ·.the · amount-:-Of--i:ime whl~h_. ·c~unseliors ·can commit· to'- . 
. . .· . ' ~ · . . : . ' ..-'---- ' - . . . . 

· th~ir .co:Unsellor · r~sp.olisillil~it-:Ces -do-es not seem to bear as . 

st~'c~>ng. a ~e lation~hip to the . fun<?t:ions ·selected When COl1f\Se 1-_,-
. / 

.,.. lC:,rs ·were asked •. tC:).' identify ·.those whli.bh they '. would prefer 
·- . ' . \ ' ··. . : - . ~ .. 

' . 

'.: . ' 

• ,'• 

. ' 

. ·' 

>-. · . (see Tables -35 · " 36>. . · · · 
' .. ·.·. ,. ·r. . •.· 

f~;· . .-· . 11.' ·. ·~e-gar~il\9' -: the. available ~ time which _coun~elloJVJ ·. · · ·.~.=~: 
£~ -, ., . .. r .! 

rt '··.·· pqsaes~ for th~ir .. roles.~ this variable (TIME), when correlated . . •; 
... . . . . . . •. ' ' '\:. ' 
-~:~ .. -. .'_· ! ~1 

-~{;;. ';".;.;.:I "'';; '~~'·'-'vA• .. ,.~ .. :;,. :.c :) :v:~.;;;i~ ,.r)·~~i,~;;;;;;,;,L" .. ~J tt~· :;..,;;~,, ;. ,;;.;,; •• ) ;;;-.,;;i\~:, .•. :~;.~cj> ~,.,<j,;~i~/il 
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·. when cqrre ·~~ted\ w~tlf· c-~~~~~,~-~cy, · - ~heore a~ \10 ,o ~ig.nificzmt 
coefficients ou~ of ~he' t ·~a ._fu!)c:?ons. · .· over~~ll ,
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~he~e· two "' 

~riable~ 'haye~a"' relatively,_ w/ak association' with ' co~un:~llor 

• c~mpetency : a~~s~que~tly,· ·th~se v~riable~ ~ccount. !or 
. ·_ . . \ .. ,. . ~ ' 

\ ver_¥ · -li~~~e - 0~ ~~ var~ance o bet~_een -~cyan~-o~~ef~r:t:e~ 

functions : (see ·Table 37). 0( : :. .· · -
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The purpose of this ·study was. to~ determine the degree . of . 
, . . \ 1 I 

between actual .. a~d pref~rred functions as i~d'i!"" · 
• • • • • • - • ' • • .. J. 

·:. ~ca. '· _d b~ :school- c~~nsellor~. in t~: P.r~~ince ~f . N~~t"ou~dland: 
" an,. Labr~dor. _ . cc;>Up~· with this o.~jec_tiY.e was the ~o~;J. of.· 

" . . . . . · . 
. establishing ·.Wha~ relationsh-ip . t~is congr.uence had : with . . I 

• ' I' . : ' ' \ · • • • ' • • • : ' • , • ' I • , • ' ••• • ''• ' , ,, ' • ' 

· . . · selected · indep~ndent· vari~b~es pertinent .~o ·thei·r . cj~ida'nce · 

·. ··.: . ro·ie·: . co~ds~ll_~J,s! - r~le . dete~mihing __ i~f{~~nc~~ · t~ef~ - -~r-: . 
..;: ceive~ levef of~~pet~~cy ~in~ouns.eiling skill~, and · .. . · . 

' \ ' . . . . . . 

.· selected indices 'of tfie counsellors' . .. work· setting (see 
\ • 

J ·.· 
. t 

. I 

.. 
.... 

. -......._ .• . . . . . \ . . . . . 
Re-search Ques~ons, ·p. -~2 -, Chapter 1) ~ --.,--·.:....:. _ __;,_ __ · _·_· _· ~~__:_---:-~~ 

·· ~ ·. In Cha~ter , I~. a . re~~e~ of ~ ~~~·"'re,~ted' ··1-iter~t~re :w~ · 
. • <' •• • • • -.· • • : • • •• / :,. -.. • • ••• • • . ... .... : . . ~ -· • -

:· ~ · presented .. on ·the topic; and arranged in ·appropriate Sections . . :. . . 

·' . 

to ~rovide tradit~ona~ · ·an_d· _cur:r:ent v'iews in so. far as they 

related - to the study. ·· 'In the. review, .care was/ taken to 
' . . . . . , . . 

. -_in~lude: . 'Cur'r(mt - v-ie~s· an·d ·, ~~formation. on .1:he . . J xisting ~~hool . 
. ,':. . . .. .. . . \ . ·. · 

counse llinq situation in ' Newfoundland and Labrado·r. · 

~ . 't Ba'sed on the lit~ratu~e ·. ·r~vi.ew. -.~nd requireme.nt~ . of the 
. .. ; 

• . 
J{J t '. • • • • ~ 

research q~estions, · a questionnaire was constructed to see·k 
• oi •• 

• ~ ' • • t1' ' o# ' •' ~ r ,' ' ' ' ' ,' • • • • ., 

the -~~quired information for the study • . Assistance · in- the 

· q~es~nnai~e • s ~o~$.tructio~ wa·s .cb~i~~d· fr_om co.llea~u~s in 
- . . ~ .. ' ' .. 

. . ·the . ciounaeilirig . pri:ifea~icir> wh~ p~~t~ll_~t~d in a . varii.i:y. '?f 
assessments in orde~.:..t[o te~t.: .th~ ef-y, validity and · 

d . . •· . . ' . 185 ·. . . . . . • 
- ' , " . \ 

·, . 

. . - . .;; ... .. ·. . 7 ,. . . 
. ' .. ' . 

,·_,... . . . 
~ , _ 

' -. , .. . .. . 
•· ·' 

•' 

:. .· ... 

... 
. 1. . . . .. 

- -~;_: 
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• ~el a~il~ty ;>f !he cjue:~~i~:>nnai~e ·: .- The quest;ionn~ire -~w~s 

ed ori · November- 26 ,. 1981, tc:) all khown counsel iors 'in ··the 
• .. ' • • , .IJ \. - • • -~ ' '.;, • • ' 

inc"e ·, a~d r~t~n~ were ~c~p~ed-'unt'i~ . late Ja~u.~~r~ 

•. ·· ·~ 95\ . resp~~s~. ra!e was a~~~eved. . · ) -: \ , . 

.r Following· receipt of ·the questionnair the data \were .· 

col ated and t .htY sPss' (Statr~a:l P~¢kaqe for th~ Social .. · . 

· Sc.i nces) . ~~mputer proqrain -wa.s ~ili~ed~t() .. rovide .. the\. 
• ' ' • • ' ' .., S ' • I 

sta istical information ·whj.ch was used in Chaster ·xv .to 
' • • : • • • • • • • • • • • •• • • flo • • I . . • ... . : • \ \ ' · • 

pre ~nt the de~triptive . a~alys~s of .counselio'rs and,. th;ir. . . 

wor ·setting~ •. · F.urther(tati~t..tdttJ.. prooedures~ inc,l.udt~g ·. 
. ' ·' ' . . . ' . :. . . ': ' . . . . -. . .. ; ' . . . ~ .. 

Pearson product-moment corre.lation coefficients·, .disc'rep-· 
\ , • > • • • • I 

. m~ '"' pro 

'· . . 198 

- . . - ' . ' . r anc - ~aores, · breakd~wn an~:i·y~·i~ · a~: analysis . ~£ v~riande ~ . f ·. . . . . . . . . . I \ 

were ut!l~zed in --'the analysis r,eport~d ·in ·Chapter V. l \ · ·. 
.. • \ . 7' . . : · . \ ' • 

' . Conclusions .. 
' . . , . . -
A numbel(' of general conclusions were ·reac·hed ·as a 

. : 
i . / 

'· 

' I~ 
' '~.>• ·.-t, 

' ·: . .. i .. . .. 
.. ... ~ 

{ 

, . . . 
. '-t . < 

. . . 
. i . 

... 

' . ~ . ~ ', 

'./. 
' \· .... \ 

~ ; :y 
. • ' ' ' · .. . ; ... ~ ~ 

'· .. . . 

- ~ 

•, 

result of this study.: · The~ .are de~cl:'ibed in ~ach · of'-thJ 
. ' ·,:y· " .:. ' .. ' . .. .. : 

......_ subsections. which follow:: · 
. $' . • t "' '---:~ 

1. 

, 'I 

counsello~s :·as profi.le~. 
1

in the·: ... s~ \ . 
In Newfoundland ·and 'Labrador school counsellors \·. · . 

are p~edomiriat~ly ' rnale, -in thei~· . ~arly · to mid.;. \ . . 
q : • • 

thirties,., ·apct ha~e,: M::hie~ed· a .hiqh. level. of · · \
1 

., ,· 
. ~- .. . . .-

.training;. t~ically 7~::t'er• ~ deg,;ee or _graduate . • 
. • . . . I. I 

diploma. . Ov.er .7 ()\' .of co~ns.h lora . . se~ye in . more \ ... 

than o~e ~ducational 'leve·l, and 54~ 8\ describe 
\ 

-\' 

. themselves as . full-time •. ·~ ~or part":""ti~ c.ouneello.~s~ 
1-:-

. .. . .· 
. ' .. · .. 

, . ... 

· .. 
- ·-- - - -~ 

. ..... 

.. 
~ : . 

.) ··: 
..: ... : ' 

' . ·~ 
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. ~ . . -

·:) : teac·h.ing con~tit';ltes twJ-thiids ' ~f t~~i~ non~ .. 
• • ; d 

counsellor.time. 
"' 

The . m~jority of ounse ll~ra"' - --. 
r . 

also descr.,Jibe 'tqemselves as hayir;:tg rela~_ive.ly 
• • • - t • ' • .... • 

... --
• , .·. 

. .i . 
. · . . ; 

.... 

·. ·di££ i~u~t · wQrk. se~ttng charac·t~.ii's ics , ~ s~c:~ ~-s · 

, ,, I tr a:,d, t)l~ ~~r of Sc.Mols s5rvjd ' , :a~k big~\, . t''i .• 
::,) : : I . c_ounse·Ilpr-student rJtio, . far.· in excess of, ~ ·, . . 

' · ·. ' . . "' ieCqmme~ded nt~ accoiding to V'!r~ous ,.couDs~ller : \ . : 

• • - .\ , • ~ -- ·. ·. assOci~tiq;,S a'~d ~r!Janiz~tions. 'l:h tr ... access ·to · . . 
. , ... ·( I• . . . . . . ._ .. • 
- . . ,.~ f ·. . . . · -.. : : .:~~f~_;r~-i anc;i .' ·tiai-Eion se·~ices is re ~r.ted ,as: being · . ·. . . 

1- •' • , •• • ,-. - • , . . • 

.. . . 
-~ 

~ .-· . 

.. .. .. 
' . ~ .. 

.. 
~ 'I • . 
\ ·~ , 

... 
·. . 
.. ': . Jo 

!' ··• 

I ~ - - : .. ~·~·~ .. ~ :. ·· · ':_. r~i:~~e~y ' e~~y • . _ , : .Fin.a~i~, . with\ few ·excep_tions,:. 
: '\ ·. H . . 

I. 

~; ., •. 

~ . . 
.. 
-.· 

., 

. ... 11 ' 

. . l iY., . 

. . I . 
_. I · . 

. . ·. 

' ·\ . ' · 

' I' o • 

.. :, 

. ' 

... 

. ·:there car·e · too· few-'coun~el .l6'rs for•.t e tasks · which .·' ... 
. . . 

have : to be performed. · . ~ ~ . . 
' . . 

. ~- ' . - _., 

2. · Coun~~llors~ actual . fu~ctiobs~ . 
I 
I . 

Counsenors .report a considerable riability- in ... 
what . they .implement as · fU11Ctions to_ the extent· that 

'I 

I 

'. · : . 

the~e "is ·a noteworthY. 'gap betwEi~ri · t . . ' . ' . . 
which a~e .~llected most ofte~ .by: co 

. . .· , ..._ . . . . - .. . -
those which ar~selected l~ast' . ofte ... . - . 

ose · t'unct ions . 

nsellors and __ 

The rating 

o~ i~~~~tanc·~actual ·.~unctions ·g 
. . . ., . ' ... 

cides· with the prior_ity the¥" _assign for their ' 

counsellor. responsibilit;ies (i ~ e. f ' nctionsf~ When 
-- .- . ~-------, - . . . 

- the va~ious . functions are examined . ' ' • . . . . . . 

~a_tio?~l · ~-e~ a:t ._which qo~nse1.1_~ · ~ork, : c_ertain. · 

. f.u~ctions take Oh more- iJ!lp.ortance r 
. " .,1 

,s.pe_~ific educational level •.• · 
I . 

some functions which are related eo 

" 

· h 

' 

., .. 
r 

7 -
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dpu~Vie llo:rs·~ attribute.. to cert.ain: functions'. . , .· · :· .. :.~ 

·,. 

. .. 

. ·, 

' . , . 

' I . , . 
,. f · 

' ' 'I 
~ . . . .... 

' . . ' · 
. .. . ; 
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: :"\·, 

. ~ • 'J 

' • , I 
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. I'\ 
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'· 
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.to ~· I 
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·. C~~~Se llO~S I reSpOnSeS ~ll ·t~l'S lfit~atiO~ .Seem \ ', ,.~:,.~? 
llb~g~l ~nd appropriate. It ,also .· i~diCates ~hat ' :· 

some\ counse.llors have a greater number 'of -duties · . . : ~'. 

1han\1;her counsell~s to Perform in o-rder 'tO serve· ·• 

· ·~he 1\e~s. of the i!'. client~ le ," particu 1lrny 'in the · · :i: 
.J:-~1 le~el. .· _ . . . ., . • ~·:.;'; ' . .' 
I. . \ . . . - . . . . ·.· 

3. ~o~.ns~llo~~ ~ pre~~rre~ functions: ·: . . .·.··.·. 

Ci:~unse ll.or~ repor~ even. · q·rea t~r. v ar iabil it y . l,il ' . . " · ;_·' .• 

. fh;ir. s~lec\iOn . of pre~~r~':d function~ as ~ c.;.;par~ . '·: 

.to actual. fune.tions. Irt. fact, the ~urr&tion that . is . . ·: .. : 
•· I . . \ ·. . . . . ·' . 

· chosen most often by counsellors, Teacher Consu{~--
·1 . \ . . . t 

Jatlo~, was ctiosen · by. ~1\ of .them, wh'ereas the ' . 

•' .. . . . 
: ... . -. 

least, chosen, ~dministration of .. Pupil Data Services, 

.1 s f.avou~ed by ~\ .1\ of counse 1' lo;~ Thl! r at~nq of . 

Jll'!portanc'e of pre'f.erred .functions is ~onsistent with... .. 

asSiqrune~t Of \mpo~t~nce qiveh! tp abtual ~:-...'-.., 
unct,i;ns (i.e. ~os\ ·frequent\~ sele.cted ·functions' .. · .. . . ""\_ 
. . \ . . 
re '!JSUall.y rated most important). As . wlth actual 

uri~·tions ~~ t~~ .,.edu~a:t\pnal leve 1 ' in whi~h ~o~:sei-lo~s 
. . . . \ 

appears to .be. a ~a1lient factor in ·the deter-
\ • . '• · .• • y 

their preferenceS• ·for Certa~n f~nCt~~nS 1 

' . 

.. ··.· 
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. 'f.·. 

. ~~ · · 

\
. ' ·, . . 

. 
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' I 

r:.~\ · 
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':•,. . 
f· .. . ·_'-: 
.~! . 

' .. 
! 
~ . . . .. 
• 

, 
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·• 

' 

.. 

·. 
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. . . r . ·. · . . 
that the degree of congruenc~ b~tween actual and . 

. !{re~e~red f1J~tipns .' 1;:(/·~~er~te, ~v~rall, there ; 

i~- a fa·~_rl;zr hi?h le~e~ of . ·.cong~uence ·for ~alf ot .. 

the 1''8 · f~nctions prele!'nted ·to cc;>unse 1 fora· in the 

questio~n~i.re~· ~~·r: ~kam~le, frequently· selected 
. : .~ . • //' r· 'I . . . . .·'. ··. // . . . ; . 

. . -.·. 

. .. · 
. ~u~c;~~~~s, .s~ch· _as.- ~ere~~·~· -~o~~u~ t .·ation, Ps:(cho~··. 

·'-l.~gi~:.l ·. ~~sessm~~t · ~~~ Individual- ·- ~.~~~selli~~:. '. 1 ... ..J ·, 
Personal-Social, are .also .frequently selected as 

.. • • ' • ' .. • • • • , ' I 

pre£err~d functions. . Ev~·n ·the much iower s~lected 
• : , I . ," ' -· . . • • . ...,. , 

·• . . ..:. . . : . ·. ~ "'; : ,.. . . ..... . . . . : . . . . 
.. · . ac~ual . fu~.¢ .. ;:~~.' r.ri~e:.;:pre~;~g th~• Guida.nc~ Pr~gram · 

tO the. P~~'~f~~ - r~ce:i~.e!d' a coMparable n~er of V. 
.resPc>n.'ses · .. as .. ~ a_ t're,ferred ·_ !'unction. , · Regard;Lng· tpe . 

' . '• '"' 

•. 
' :- • ·· ... , . .. .. .. ~·~.4 • •' •I ..,. • 

·. • d~~brepancy -'~:~~ure ·9.f ,congruence, · thi!re ·is varia-
. . -~ . .'-/ ·:-: •. . ', ;:. ~;:~::!~-~-~ · · . ' - : . 

•.· ~· 

' · ' 

... ' 

·~ 

··bi·I'i ty 'in .·th'~(~iiscrepancy between 'each .\1\atched pair· 
. , · . . ...... . ·· ·. ' . . .· . ·. 

of func~~~llf? .. •.· Fox: some functions, · the di~crepapcy 
. • · • .:.\:;:~ ~,~ • • ~- • ' 0 • • • t) • • ' - • 

ls ·s~all, ··for. others qu~te. ·~onsidera.ble • . Pearson 

comlat.i~n 'coef:f!~ie,;ts ~e that, ~~~~rally, 
thex:_e is a\..modeFate level of· con~ rue nee . be~een 

. . .. ... 
' ·,. rna tched- actua h-and-~p~~~erre'd~f_unctionff-;-tnougli ~-: · -

/s·~· .C~.'s~s the ·· ,cong~u~n~y · ·is qu;te high. · . ·. ·. 
·~ ,"'· ,, . . . 

. • • ~- :_!:.. .. . • -~.:· • 

The iUoderate .congruency level between act'ual and . . . .. .. . . ' . ·.- . : 

.preferred ,functions . (quite high- in some cases) can, 
• • · : -. • ,:<> . •• • - • ••• • • • • • • • . ; 

. perhaps'· be . exJ;>la~ned· by· the f~ct:-:th~t when.'· . · 

• 

··· .. 

,.,.. 

. _ .. ,' 

. . : \ ' , 

.· 
• 

: • . 

.. ~ . 

.. .. 
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• a recog,ni~-lon ·that·· t~ere may be cer-tain ·funct~ons :_ . 

they bel~eve· .they ought:. to p~rform, and· they.· may --· . . : -,~ . ·. ' . . ~. . . ' 
tperfor~'Ttha~ f~n~tion.):·eqardless:, o£ ~~eir· wo):k' 

/ circumstances. Eve~ if .these conditions w.ere 
. I . . .... . ~ . ........ .............. ______ ... -- .. 

diffe~ent from what now exists, they might Perfor~ 
• 

. the a·e. same ; functions. .. . Perhaps·, there are even 
•' I •• ·~ •'\ 

' q~~er~~ res~~~sibi~ities ~-or :' ~ounse llo~s" whic~ ··are·.' ., ~ 
bmewhat:·_~n~·ndEmt ~f· work ci~cumstanc~~·- \· With~n .. · . 

a. give.n ·'pl~c'e· . ~:f.woi:k a: . i~r~e . ~~~r ·.~f . p~e~-e~r-~d ' .. : 
• • I ( I . 

; . functions would be ~·lmo~t t~e sa~ as actuai: func- : 

- ---· -.- · ti.qns. , : Th~uqh . ~h~y · haye· reported a high lev~ .1· of " 
• ' ' "" , · •' • • • • • ' I 

. role determi.ning·: .. tn~.l~ence ,· . ·couns~·flors fft~y ·~e 11 . · 
. . - . .. -- . . . . 

have reported a . iimi ted discrepancy for_ s.o~e · .func-
. ' . . . 

t'io~ .:be~ause .theY.~-~6··. not wi~li to• be perc~ive~ . ;:ts · 
.- --J ~ 

impH!mentinq functions again~t their· own wishe·s ·_ . . . . 

and pr~fe$sion-~l judgement. The · influ~nce of"'th~ 
' . .. 

pri.ncipal; . client ' need, satisfying 'fellow ·staff 
• ' f ' • : . 

. ~· ~ . . . . 
· meipber~,. ' might explain.' this response. 

. . :' 

' -
·While the congruence of. functions identified as 

'i 

.·, 

' / . 
actually performed ·ana prefe~red has been de.scribed · ,. ~ . ' 

as moderat'e, · it should be noted that obvious areas . . . . . 
of incongr_uence do · exist. · 'Fol;. a. ·v~Jiety . o~ reasons 

. . '- · · ~· 

and be·cause of unique c _irc.umstances, perhapa'~c.ompe~ 

· .tency leve_l ,· wdrk setting char~cteri.stica, · ci.ient .: 
. ' . . . 

nee.cl, _ ~ducal:ional · l;vel, . alld~ther .rea~_ons, · _ .. 

c.ounse~lors ·.have indicated that so~ · actua.~ · f~nctions 

. . < . .' 

. ~ -.. .. . 
~ . . . 

., . ·.· 

.. 

• ! 

' j 

• ~ ! . ; 
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. . 
are unsuitable or inappropricite for their ·counsellor 

. . 
.. . 

roles.. Hence, the level of congr'!Jence for sQme·~ ' \ .. . .. . 
. . . 

tasks which. ~o~nse llors . . would prefer . to perform . \ 

ahd thos~ which tbey report as bei~g ~rr:en~ly 
r . "" ·. . . .. ::;.· 
. _implemen.ted is. law. 

. .. . . 

. . are obvious ar~as of disso'na.nce, spgge~itinc;J that in :'.; 

some. clrc~~tan:ces counsell~;rs . ~~y·.· n'ot ·be· tot~li.~ :· .· . 
. - ·. -~ ... · .. .. 

" sati~j.ed with the"i~ cou'ns,,e.l '~cir . ;-o,~es:" . · ~lso, s~me 
• ' . • /~::"';:-_ ' - •• .. • • • • • • • • • t • • • 

. c'lient heeds may . ni1t:{'be ~ .. eceiving the . attention .. . 
. • • ; ,, • • • • • • .... lo. • I . . . . -

_. ~hat counsellors ·wqpld liJce ·to cji~ . ~·hem~ · Howe~e.r, 

. •.· 

. ~- .'~ .. ":: 
.. . 

. . 
:, 

:: 

. . ; 
· .. ~· .. 

·:: 

• 
~' ~ ·. 

. · ~. • .. -~ • t 

. ", . . ' 

' ::' • • I ' · , · • • :• • ' "*' ,· \ ·~ • • ' t .. 

whiie. the following ct>nc lu-~ion mar, ~.:b~...:~ -- what . 
. . . . . . . . : ' ,-

imprecis~ , . i"t cou\ct be ·appr<?p~Jjtte ._::to. s~~ ,e ~hat . .. 
. -- . ..· . . , : --. . . . ' 

· there is ·,a re~sonable -~'evel· of ·congruence . between : 
•· • .· . , I . { . 

· ·w~at c,c;;ups~ilors do an:. ·what ' the.y pr:~f~~6.~ do -~n · 
. "' . .. ; . . . . ·' ~:· . ·: . . . . ' .. ·. . 

· , their wor~ plac.es. . . ·.:. ·· · ··;_~·~ ·_: .. :: 

: ':. 

·-.. . 
. ,. .. 

\. - ~. 

. A : • ... : . . -'"'-;,- . . . .. ) 
• ' •• • • • • J •_ .. · . ,_ 

·. ·. ! .. 

::· s . . counsel"J.ors' ·role defini"Ii~ .. influence: ~· ,·>.·:::;. 

( Whi~e 46:~i\ of counsello~~ - r~po~·t ~·~~t the;. ha~~ -·~ .... ··,· ( -·.·.· .. >.::·; 

f~~ ~ very hig~ le~e~ ... of. i~f.l~e~~e-· 1~ .de.firii~g .. th~1r· · · ., · )~~~:·.~~; 
)' I ( roleS fn their wc;>;'k sit~tion: ac~~i~ing to a .;. . 'fi. 
~~ ::.. • weight of infleun<;e .. s.ta~ement ciounded off it . is . · · ~:5:'::~ 
~;.-: . ,• 9.5· out of .lO) I another ... 4~·.8\'. r.eport ~< consi¢ierable . . . -':.·{ 
,':·' . ' . ·... . . . • ' . . : .· .' ·, . ' . :' .. ·:. :::;::;:~1 

11\,,:, ; ~:., .. ~v(, _;;, 'i;,;,:~. ·,, .. ; .. ;. , ': ' ·.~ ·,.' '· ... , ,. :/. o' ... ·: •. ;.,,• . • ; :._c:.C. ; ; .~:, ~, : '' ,; .~ ••• : ; • d.:'<; ; Lo) :: .. ! " ;... ~-:'~ \:. :;C~f;j,J'!f. 
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· ·. , .. . · ·: · func't:d.on·s !' •· . • . • · • • • · . . ~ 
~. . . . 

~·· . ..: , · • \ ·~. • · ,' : ·, . . . ~·, • . . · . ; • •. ~ · ... . • • • '• I 
. : .... : ' 

. .. 

.. =~·. ?
1

.,>. ·r.~ t{~~~~~c:~e;t .of t1e ;stud:t~~ it •m ~~.~h~· : .. · 
: .\, . .._.· ~ .: . .. .th~~*'might · ~e~ a.::i;tUonqhip.lb!'~w~nlhe. inf,l~ence 

~:.- ~: ·.-.. 9~ '.· ·.~.:~· ·-.... ·wh_~~h·-- ~C?un~eJ-lo,r:s report. the~ .n~v~ - ~nd- . t.~e _?~qree ·. ·· 
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.. 
• ., 
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....... 

.· ·. 
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.. · . . 

4 ..... 

. . . 

·: ~ , . -. ' 
·-·· 
. ···. 

· .J 

''·. 

.· 

\ -

: · · ::, ···of ·congruence ~twe~~ ·c.(?unse.l·lor.s ~·· ·ac~~.~ 1 . ~·ncr ··pre!.. · 
;.·:·. . ·. ,· . . .. - · ':--~ . . . ~ :' . .. . . . . . "\ . . . .. ' 

• .J.' · · · ' fe~:red ~npHtri~. ~ F~r <!!Came 1e ~ 1 ~.waS (a \!II"?~ : th.at . ' ' 

'~ __ :,·( . . - ~t : .. · . ~ ·- ~igh rol_e ~.~~f~nin~ inftuerfce . meas~re :wOllld coin- · · ~ 
. ~ - ·ctde wi(h· a. hiqh .degree· of co~gi~ence . betw~e~. 'actua!: 

. .·'.' ·· .. 
. . 
• 

.. 

. . . . . 

'· 

. .· .. ., . 

. ' /' ·. • ' " · ,. . • . . I • . ' ·' ~ .. 

and· preferr~d .. funct1o~~. -Howeve~, 'an · ·e~pected 
- ~- • ', 0 ~ : ' ,•, . ":. • •;, o • I ' 0 • • , V o o o 

: r~ _lations_})ip ·~twe~n "these va.riahles was not clearly · 
' ~·· 7 :' . . . .. · ... . . . . .. . ~ ·.· ~· . ·. . . . . ' ·•· . ' .. . . 

': . ·¢1~s~e~~-~d., .·.-~o~. is. th.~ . r·l_ati~ns~i:~· .. bet~~~~ the~ ·.:~ , ~· .~.· . 
' statistically signific'ant~· .' · The· .~~!~ ·de,fin4.;ng .·' _', . ~ -

• • • : • ' •: • • I ' ' \ • • : • " 

I 

...:. · 

.... · · : · i~fl}iEn\ce meas":':t;e··· h-~s · .n~t. . . PrQved. t 'p ·};e a· ~~~~ui 
·~~~i~l~ · ~or .. ·~~pi~~nfn·~: ~h~~~~~ru~n~e bet.,~e.~ a~~u~l . · ~ · ··~ . 

· and. ~t~ferred .. fu~9ti~ns· ~. ·.>¢ti~ha·e ·l~ors . ina;: ·,.,~l ·l ha~~ . • . . . ·.·,.:) 
. . ,' . ~ • ' . . : . . . ~ . "'\. '. . ' .. .•. 1 

: ~ ·. · · : ~hosen not· .to .. highi'iqht ~ny disao·rt~·nce .\~ ·.t··h'eir ·pro-~ -.:!:; . . ' . . . . .' . . . ~ ,. : . . . .. . . . .. . ... . : ' ' . ... : . ' ~ ~. . . ; 

. .. :"'~easlo~~i .. tre'~at'~o~ship~ with· their ·coi~·.~a~·~~~ . w~en_ · ':. .. ;.n 
1 4·.., ·, , •,', I .'\~ ' '-' ' ··..-:4 ••' '•:· ' ,'•" ...... · ·~ ' ' J , 

. · ··~·.:.~, ;., ; ' , .~~ :~·, ·,~.: .~~ · .. ;,.~·;~~ :,.,.::.,; ";'; '~· ,·.< ;: :; ,);;, •. ~' :. :: ;:,,.il 
~·;~·<· . . . I , . • . . . • .. : 
~~ .... . . . ... : .. ; 

"~i.i. :::.· .; ~~.·).; " ' • .. ~ i .• ,,.; ·; ' . ' ~;J ,J;: . . 
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.they ruport'ed . their extent of influence. Perhaps . 
" • . - I . ., . , . . :. ~ 

many . cou·n·sellors may h~ve given litt·l~_ ~onsideration 

. :. · ."t.~ their ~oileague·s . . when. reporti~g thei~ role ' .. ' ... 
~- 'defining influence. There ~ay be' any number of 

. . 1' 

'possibilities._ In any case, . . the re.latively high::. 
I • 

levei o,f inf'lu.ence doel' not appea;r to be largely . 

·reflected in --the, degree of c~mgruence . be-~ ween actual 
~ . ' . f 

. . 
· '-:a~!3 prefer;ed functJonf~ 

" j;' . . • 
6' • . · Counsellors' .reported· leve~ of_ c9Jripetency: .. . . 

. , . . . ' . 
I ' counse ll,prs have ·.~s~~,s~ed 'th~rhs~ lves -as be,insr in the ~ 

-· . - ,• •. . -

. ' mid-range of 'proficiency ' for. the skills ne-ces-~~ry to _' 
Q - ~ • ..., ' I .. . . . ..,. 

. . 

.implement the .va·ricus -functions·· . This leve 1 of com-. 
- I " . . · ' . ' \ · . 

. ,.. ' '' , . , ' - -... . f ... 
.petency.tends '· to _increase ··as counse~lors' work - ' 

.... : ' ',I ,' •' l , ""' I:' '. ' ' ' : ~· ' ~ ' • ,• ','' • • ,· ' : .. ,. • 
.. .. ~emands and, inyolv:ement ~~ ~ctual counselling • _ 

a.'ct·~~it.i~~ . ~-lso_ incre~ses ." In .categories such· as . . . 
. i .. ._..._ • . . 

, . . . . . .: ·, • :· . . • 1. 

K-11, where there . is . also -- reported .. _a high--· 1·eve 1' of 
'. · : . ·. . . ·.--· .·. '. - - ' . 

.. 

6 • •. .. 

.. -~ . 

diffi~ulty in the · work -setting' charac'teri~tics, the -
-· . ,., - . - ' " .. · ' ' . . -

_· .. · ·. : comp~t.ency for some f .unctions. is repO):'ted- as 'some-. · 

· .. _ .. - . . ' . .: " . . . ~ ·. . . . . 
· what higher for K-11 .co~nsellors than :.for· co~nsel- -

. : . 
·· l~rs: in settings - ~egard~d a~ ~ess diff i~u_i t ." _: F~r · · 

• . • " f. '· 

.-- . hig~~r rated . ful).ctions (~ctual _and .p~ef~rred)- ,. -as . .. · 

~ ' . 

· o· expected, .. counsellors ·have a higher repQ.l:ted pro-
...._ ' . _· ., ' .. - - ' ... . 

f ic.fenoy· for the fun~tion-r·eia~ed c~mpetenc~e·s th.an 
. . . . ' . .. " . , · .. . . 

_ ·for '?ompetencies aligned with · lower· ranked functions • 
. . . . ' . .. ,, 

I ~ ' , , • ' . . . ,.. 
... ·.· . 

_,. . 

' .. 

·-

., 

s-

' ; 
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.. 

' . 

•· 

r .. . , . ''• • •• ,, , • 
. . ' ' . "·: 

,,. 

/ 

••• 

~ . 

'\,. 

suggest ·which comes ·first~ 
• • • ' ( • j • 

Do co~nsellor1.choose 
o I 

. . 
. functions be·9ause they have attained the· required 

· ' 

competencies_? Or, do they see the need to . imple- · 

ment func_tions, -and' then, as a result, aoes this . 

enhance their ability to carry out the skills in 

this area? Quite probably, there may be something 
-; ~-

of each scenario. -~ · , -
In co,nclusion, ,.there ~s a complex· ·interaction 

between · coun.s~ llor~,com~etency and .the functions 
• r ' ' • •'· ' 

-
. . 

I 

.. which coun·se llors .feel they -inust .i .mplement. Some-
• • • 1 

o . ., . . . ," . ,.. 

tim~~ there may /(e.'~ low ·ievel ~f s~ill . initial!~ - ~- .. 

but there "'can be · on~the-job . growth .. iJ) competency. -~ · 
Fr~~· ~ · - s~atistica.l .'pe~~pect,~e,·· t~e . . ex;ent of ~on~ . ,· .·· 

·. . . . I . . . . , 
gruence between actua~ ·.and preferre~ functions . can~ · .. . . ~ 

., I I • ' , 

not be judg'ed . as being close.iy associated with 
. . . ...... . .. .' '. . . . ' . . . 

counseilors' ·self-assessed competency level. ·. . .. .. . . 

. ' . 

. I 
'/ ' ~ . 
I 

. .,_. 

. . . , ·' 

._. 

. . ·:, 

•. 

'' . 

'' ·.;· 

. I 

'·.\ ' 
''i 

'· ,•· 

.· \ ·: 
.~5 

·,, 
. ' 

. .... ;-
··, 

7. counsellors' perception of · wor,k se·t~ing ·ch~·~a~ter;.. '. 
~ 

-r 
J ~ · ! • 

. c.ouJ:isellors indicate · t _hat the degree 9~ : dif_ficuity · .. 

!sties: ... . r 
\ 

I , • ' • ~ 

in imple~nting their fun•::t~ons ,.is related to the '' 
~ .•"' • ' 0 I ' •~: 

~ducational level where t~e~r'work • .- ?:heir .. wc:)rk ~ ' ··.· .:\~ 
. . . ·. . . . I . . .. ... . " . i~ 

. s~t:tin~ <:pa~actel;'ist~cs ~re generiHly dif'fictilt, · -:~~ 

_-~aria' these d~f~-idu;It~es ar~ .worsenr~ __ in. sp~ci(i.c · , .. . ·_.::_r1 

work set~iri~s .·by . n~merous ~ d~man'cis ' 9i-'·the' . ·cll·e~t~l~ ·~ '. ~ - _:_~~ 

'., 
.· ' .· . 

• •• • • • • .' \ :.. • ... • • ... • • • • • • • • .... • : • .!· ~ 

' ·' ~u~~ a~ .. in:· .~~~:···K-~ l;t_;_cate~~r~• . · -~~eae: ~am~ d~_ma~~s~··. ... _ !.~~~ 
;;(.'_ howeve·t; app_a~ently help.: to_ incx:ea:s~ .c-~-mpe_ten.cy • .. -~ A~ 
~· ... : ' • • ' ' I• , ' .

1 
' • ' ' .•,.' , -t"'• ', • • ),.~ 

~i;i\,. (:.:. ;' ; •. .. , . ·~ .: .• ; .. ,: .. ~: " ''·., ; . . ·: · .. ::; .. :,:. t ' '.· .. ~. : . ~ ~.: ,• .::·\.:. • •• ... ~. : ,',,; ·e ; • , •:c. ".: ~., :. ,:>':;iil 
o.:t. .. T t .'• • , · ,\~ ~ ..... 'l -.:ol' · .~ .... r ... ~,· t .'~H\ \ :·~· : ., ·~·.· .• · .~J • .. , ~:~~·-.. • ~·A,\·l.'..t .... t"1 .. ,t...._'11t ,.• ... ""L:1'·\.;,,lJ.c::_._;· /' ... • Ja.\' :S,.,. t" 0~ . \,'1.;-:.f_;,J·-.,. .... ~ ~ • .,;~~·\.' , ~~y,"-,1 .. ;.~ ~~-.. .t.!l, .. ~;;:cjr-1'r.," t;:-,.!111o,.."d.:{,' fl·""'W..~~~~•' ,..Y.(\'3:-\f..._._ • .... -,.. *'·'"'""' '"' "' ,. "'""" 4 
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The amount of, tJme · counse llo\s . spen~ i~ tlie.J.~_ 

counsellor r~le has its impftc\ on the competency 

---,....---1-e-vel--mo!e implementation of 6\unsellor fu~ctions 

tends to be reflected in· a highe~ level of com-
~ -...... " 

pet·ence. Ther-e_ is a minimal~ association between 
' 

··.,the work set~~ng .charact:eristics and choice of 
. 

·I functions. There is . no apparent close association 

between the .,·work sett.in'g character:IAtic-s and the · 
. •/ 

c~ngruency of ·ac~ual and pre~erred . f~~~tions~ 
.. 

I 
. . 

.· 
. . 
· Recommendations · ~ ,. ... .. . 

. . 
·The· foll.owing. are · recommendations designed to-. remove 

~ . . . "' . 
• :. • • •• . i<O ~ .,. • • • • • • . ·' ' • • _:__ - • •• ~ 

weakn.esses from guidance and counse 11 ing .programs in New-. ' . . ., . . .. · . . 
foundl-~nd ~~nd Labrado.r . an-d .'to improve th~ ' -situation of 
. . :. . . 'It ' . . . 

. . 
counsellors and their. ·cli·ents .to ·an optimum· 'level •. · 

' • 

) . ( 

. Counsellors who are carrying out their ·role·s ih ' .. · 
• f\or' • • ' •• \ 

' something less than 100% 'of · the . work-ing·' Cia'y should 
: ' ' • ~ ~ • ~~ ' I ' ; • ~ • ' -........... 41 • 

have·their. status-upgraded to full-time ' counsellors. 
. . .. . . . ... . '. .: . . . . .. ·. . ~. ' ; . - ~ . ...... ·. 

. Further, th~ number of. counsellors in the school 
, • I • • ' • • : ' • ~ ' • , I . .. • ' 

. . . I 

system ~h~~ld be increas~d· _to. e~~z:e that cl.ient 

-""'··--· .needs ·will . be adequately served. . ' . . ... . .· . . 
2 •. The ·curriculum of .t·he. co:unsellor .training · pr.oq~arn·· . . 

. ' 
--.. . · ' 

. I 

' 

.. . . ' 
,. 

.. ' ' 

.. . . : . . 
. . . ~ 

. ' ~. 

. ~··i 

.··.·, ' 

... _ ... 
. ·-~ 

J 

. ,· , 

. ··r . . ~ 

. . 
.. . · at Memorial U~ivers;ity should -be assessed to ensure · ... . . · ' · :. 

. . , .• that ~ts ·q~aduates ~re .prepar~d to ~eal· .~ith a w~de' · . .. _ _< ·. ·. ·_y. 

)> ~ _\ · range of ·client n~~~ · • . 'Differen~iate·d tr~ining .· .. ' ·, ~ .:; 

~:,~ .. ~,-~ ;'.·.~; •• , , •• ' • • • • . · ' " • • • • • ) : •• • ~: • • -·~ . • ..•. ·.~. ~· • • :; ~· • . ' .•• • '.' ,: , . H · •• ; ' •• • • -~ ~. ·;~ • •• :: f:~>~Y' ·. ·; ............ • .• :. -' ••••.• • : .. ·.: /.;;~ 
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programs sho~"t!i~-e expanded 'to more ac·cura_tely 
.. 

·. . 
reflect the dif~rences which exist at the various 

educatio·nal levels ill terms' of client needs. Suit

able ,cornpetency acquisition by counsellor trainees 
• • ... " t CJ 

shou~d be required so that implementation of 
I • 

•If 

•' 

.· 

.... . .. ' 

appropriate functiqns ca~ be carried ·out. 
~ 

th.e uniq~s; · __ of tb<; v,arious • wo,r~- setting 

F.inaily, . ·\ .. ; 

char~cter-

!sties shouJ-d b~ ~ecoqniz~d· and '.fiCCOUn~e.d for i:n 'the ~ · . 
.. . 

--~- --
. . coun~e llor. edti~at~on ~roces_s ~ . . : 7.·· . 
~ . . . . 

. .'l ·:...~·in~e some . obvi~~:~ diss~nan.ce, or- incori~ruenc~· exists 
• • ' I" . • • I ; I • l - • 

-'-'< • -__ - _ , _' f:~f:.~~un~e~lor~ betwe,en · ~pectfi.o aCt·~~l a~d .Ptefe;red , _ 

· ~·· • fu~t,,~>o~s, a c~;p.rification of counse~ole.· is• · ' 

. .. ·,·! · .'~~ ·. nece.s~arr. . Furt.~r .·€esearch,. ~s · ~e~uired ·to help ·' 

I 

'\'. · ... . . . . ' . ~ . ; 
, I . 

t • , .... 

·:• 
,. 

. . 
~ .. ~ ·.' ... 

·., 
( 

·.· . ; . 

. ·::-.. 
I ' ,.,. 

. . . . " . ' . I . . • .. . 

. . ·. determine . ~hat'· rrile counse l 'lors . mus.t play in t:heir '·. ·. . 
• '. - . . . . .· .. . :- . •.. ' . . ., . . 

·, . 
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.. 
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. . . . . . . ·.. . .. 
Such oJ;qanizations:· as the ~ . .. . respect-ive .work i ·set~inqs. 

' , I , • \ • • • : 

School Counsellors · Ass·oci~tJon of Jtewfoundland, . the · 
' . . . . . 

Newf.ound,land Teachers· A'ssoqiat·ion, the 'Newfound-land 
.. . . . 

Department ·· of· Education, and the Facul.ty· of 'Educa-· -- . ,. 

tion of Memoria~ _ Pniversity al~ cia~ play a ·role in 

thil? . needed pro~e/s ~ · 
·~ : '( ' . 

Greater efforts should be undertak~n to expand 
• • • { , I , , 

ye~inars, ~p·g·;adlng . pt~gr~ms ~ ~orkshop;B a~d re.l~ted 
---. • . . t • ·:.:· . '\. ' ' ' -~ . 

. ac'tivitie~=S . to 'ens..ure that . counsellors in the ·fie.ld . 
. • , · . • I o • ·., 

· a~e k~pt up-to-date on new z:rtf3thods ·and techniques . . . . . . 
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More researc}\ into .1;-he.r role and function of 

counsellors shouid- be 
• 

imp}emented soori to assess 

the impact that the. Revi.sed High .School curriculum . ' . 
~~ . 

i--s ha~i~g on stud~~.' 
... ' ' 

parents, teachers and 

counsellors in · so far as l. t re iates· to that role . 

and function. 
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i>'IRECTIONH: ·. ~ .... / · . . ·· .· · . ·,. 
Plrallt' indica&.t yulir·ruponH by placina a chKk It/) in th~ appropriau bluck to.thr risht of thr Hlec&.td it.ema. 

I. Sex: -Malr ... .. .. ... . .. .. .. .. ... .. .. , , 0 I 
[] . ..,.. .... .. 

25 11nd unrter· 
4!6 -·:JO {'\ .. . 

., .. ... •.. ··· ····· ·· ···· ·· ···· 

~
· :J...,· 

ali 40 
41 ":' r, .: ... : 
4ti.:... 50 
51 11nd .uvrr . . . . . . . , 

3. ProfeaeionaJ· trainins !Check appropriate itema): 
B.A. .. . .. .... . 
B.A, .I£d.~ 

BSc. 
H.N. 

.. .... 

B. Comm. (Bua. Admin.) 
B}:ntr. .. .. .. .. .. .. . .. , .. . ... 
H Soc. Work · . . ·~ . . . . . . :\ 
B. t-;d . . .. . ! . . . . .... . _:;· . . 

Grudu.all' lt'vel cuur!IPS ill t'ounHl'llinll· 
'Gruilua te Uipluma i~ Coun11eflin11:" 

., ..... . . 

Mm.tl'r'" llt'l(rt't' in ('u.un.wlhnl( ~~;ducationul l'liychulbl(yt 
Unc:tura.J Lruman.K in Coun11~lhnlf \. ·~ . ... .. : . . . . . ... ·. 

· J'.h.l>. in Counlil'llinK. . .. , , ... ~ . - :··.. . . ; .. : ....... :.. .. . .. ..... .... 
Ed. U. in t'uunsrllin.r· . ..... ... :.. .. .. .. . .. .. ... .. .. 
o~~r ~PI~.~ .p;(iryl · _._. :.... __ ;..__ .. ~: .. . ; .. . . . . . . • .. .. . ... . ... . . 

4. Sl·huol 1-;~culiunatl c.!lun~rllin~t experience; . . . ·. '. · . ' 
· IN•" lhun I y"liur .. ; .' .... ... ..... : .. : . . ...... , '· ' " .. .. .. .......... . . . . ' \ 

l .'yt'!lr . ' . .. . .. '. . .. . . .. .. . 
:! ~ 5 yt•ltrll . ..... .... .. · . ... .. .. ... ......... . • • J, • • •• , • 

. . . ·~· .. ... . ti - Ill' year11 
II- )f; Yl'llra 
IIi yc•ars ur more 

5.' Yuur juh tillt': 

... .... , .. . ........... ... . .. . . . . ··· .. .. ..... ,·· ·.·· ···· ·.· 

' · ~khuol Cc;un.sPIIur . . . . ~ . 
. t-:ducalionul P11yl1lolo~tillt . 

SupP;vsaur 11( ci uidanc·l' . . . . .. . 

·~ ... . 
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Oth~r !PitaH apecifyl ....... .. ... .. ,.. . .. .. .. .. .... .. .. 0 

' · 

~ ~~ . ( . 
ti. ~ducataunull~vel uf lllUdent.J; In the .ti~;hoolhil which )"'U llrrve:' IChe<."k murr.than ont' 'item if n~e&Hilf)'): 
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Senior Hi11h· .. . . .. . .. .. .. .. . .. . .. . . .. . . . .. . .. .. ,. · ~: : .. · .. '0. 
K·H . ...... .. .... .. . .. ........... .. . .. ... 0 
Other IPII'HI!t' .. ~tfyl . . : . . ;·i"·. . , . . . 0 • 

7. Perrt-ntal(r of timr a pent in ~uidan~e role~· 
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0 
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61 ~?O 
51- 6() 
-II- flO 

0 
·o ··· ... . ..... , .. ·: ·· •·.· · ··. · ··· · · ~ · · ·#· ··· ' ''' ' 0 

. . . . '• .. .. ' . . . ... ' ' ~ ';. ... . . . . . ' ~ : .. .. • . . . ... .. ' .. 
. . ... . ... • • • • ' • • ~· •• • 0 0 •• : : · • • ::. ~ . "' . ,. • • • •• • ••• • ~ • :. • • 0 • 0 • • • • • : • t • 0 

.· · :u·- 40 .... . . .. .. .. . . . · · · ···.·· · .. , .. . . . . .... . . . .. ...... .... . .. . .. .. . 0 
0 ' · ' . ' . 21-·:JO .... ...... ..... .... .. . , ........ ... '.·'· ... : . ....... .. ........ .. , . 
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-It · If you h11ve lndica&.td li part·timr ~euidant'f ro~. indic11tt thr other duiit!ll you perform IC'hrck ~cfre'tban one 

if nrcr¥11UI')'I: ·· " . · · · . · ' · · 
l " I Adminiattative (VIce Prin .• Dtpt. Heact, ee.c:l . . ... . ~ . . . . . .... : .. ... .. , .. 

SuJM:rviiiU,Y lin chara~ uf Curraciahitn, Ph):a. Ed. C~rdinawr. etc. I . , . 
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9. Number 'of •tudenta in the ath:ooll•l which.you' Hrve: · 
0- 15Ci 
lSI -aut~ 
:101 -450 
451-6110 
601 ~ 900 
901 - l20ll 
I :.'tl I - JrlOO 
! liO I -. :.!000 
:!llUI - 2500 
:!;'JUI - a."lO<l 
JfiOI - 51)(1() 

. 5001 urmore . . . . . 
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~ti- fiO 
51..._:;;:, 

iti- 100 
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:!ill~ .llkl . . 
:II \1 ur 'RIIIfl' 

flium~l·r uf ~..-htNtll> ll~rvl'd : 
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PART 8: COUNSELLOR. FUNcfiONS 
211' 

f)JRECriONI:I: ··· _..;- . . . . ' 

The followlnl'' aliat of traditional arul contemporary counaellor functtona.ln ordtr to account for the dtrf~renc:n ~ 
in cou.t't•ellur work aettina•. each function haa been carefully de~~Crib«d and d&~~tnminated from other func:tion11. · 
Even thouah· you mi1ht label or combine aome (unction a differe~tly, you art otlttd to con11der thtlt function• a• 
tltt)' orr lobtlltd afllltdt~cribtd lttrt. PluM read the d,IC'riptiona of (unction• below, prior w readin1. thr . 
direction• in Section I and Section 2. \ 

1. PROGRAMMING F.OR STUDENTS WITH SPECIAL NEEDS 
LOCJ~inatin~r and/or porttl'ipatin~in !i<fucat_ional_pro~~·!"mina foutudenu with apecial neeclll(i.e. •P«ific: 
ll'arnfniC problema, mrntal retardne'la; readma d&ub•hllea). ·,

0
, 

2. RE.'EKRA...,RO.'I::SSIO~CO~MUNITY RESOURCES . 0
• 

An11t1n1C c:Jil!nt.J by empluyinll' apec:i.hzed prufeuional• commumty &llll,iltance and re110urc1!11 fur rl!fe'rral 
and hat•unopl!rpn•ew c 

3. JJSYt'HO.:OUCATIONAL ASSESSMENT 0 

CainiC attmdanhnd and nunatandirdized methuda for aueumi a wide ran1e of atudenta' traiu. abtlitiea 
and arquir~ academic, peraonal, and aocial lki!l•. 

4. E\'ALl!ATION 
lll'tt-rmmtntt gu1dMnee proaram n~•. and aaae••ina both out«:omt!a-and eff~t1\'enr111 oflhe ~tuidonee and 

• l'UUnllelltnll prol(l'am. ' 

15. GROCP COUNSELLING . 
Smollllmup llc:Uvitiea duil(nl'd primarily to facilitate mutuolaelfawareneaa~nd ac:hievemrnt ufindividual 
parlll'tpant 11onh1 ll'.ll- peraunal wro!Vth, akil111 trainina in a~eeruon, peer c:ouna~ellin~r technlqufd, etc.-1. 

8. CAK.:F.R EOl!CATION ° 
t'la»Kroc•m l(rct.up Ul'tivitii'M whu·h promotr ~aree~ awarrnu11, exploration. plannina.-and develupmrnc of 
.car~r .knuwiNIMl' and akalltt. · 

7. TEACHER CQ.NSULTATION • . . 
Att-••tinll mdl\'iduul ~acht'rli lu rl'IIOI\•e ur a.-It I m,;,l' effl!t'tiv¥ly V,lth lll'hool i\Udtn\ tl!latt-d"unl'C"rM. Thill 
l'Un mcJudl' upluraulm of teuc:her-ailudenttnll'rutllun~ and clalltoruum prucrdurt> ... teachin11 of IIVecific man· 
a11ement atrittrl(lell, rrpurtlnJC and diiCUIIIIniC n.11tudt'nt allt~l!•~ml'nt. and .•o forth . 

tt i!'oiFORMATlON SEH\'lt:ES . . 
A,·ll\ uii-i. deKII(nl'd fur •tutll'nl.ll diri!C'ted toward devl'lupml'nl. d1nt-minotion and m.tintl'nanc:.-o.fmfurma· · 
llun ctn ~lU<'~IIUnlll, Cllrtot•r, Jlt'rlletnuloiiUdul l'UOCPrOII, und C'ummunity f~MuUrCl'6 ll'-tl· UJiJi,tint: hbrary, 
da!OJ.tl·•~·~~. b(tl!l'tin board ... •·11'.1. ' 

Y. PAIU:ST-CONSLILTATION . : 
lndt\ tdual lind ~roup Ul'll\'ltir .. dual(nl'<ltu 1mpruv,. J.ti.lfl!nt efft-ctl\ ··nt'lili Al·m·itil!s can inrludt' d .. liver)•nf 
p.1rrn1 rdut'utlun· prul(ram ... homt Vlllil,ll. lt'U('htniC of child man.lt:rincnt t~hnaqut:il. and 11Chuol-parent 
luu~tuil. , · 

0 ! 

10. m:v•:LOPM.:NTAL <all DANCE . 
l'uun .. rllo~·\t'aC'hl'r coiiHburatiuno tn the development lind •or. deh\ .-ry uf prul(rama. inlt-lf1'1il4-d mto the 
rl'j~Uiur "'ohuul c-urriculum: tmd dl'!lil(nl'<l to promutt- lltudenlM' Pfr ... •nnl, IIIIK'Ial , ~nd uff~tivl' lrl'OWth Ivan· 
uu11ly luhl'!l.-d a11 affrc:ll\'f -\'Ciurution, pli~olotrirull'<lul"&~llun. ""'- '· · 

J J. OMHl'USMAN ..... 
lnh·rm•-chury'und ur ucJ\oii\'Ut'.V a ti\'itiell on lwhull uf u dal'nt br.int: unfu1rly treat I'd ur unfuirl)-rt'prt-»entrd 

·an thl' hum" ui-~<t·huul. Th111 canoi volve 11eekan~ irifurmution from iind maktniC reprt-JM!ntatton tu 11pecific: 
Pt'r11un11 and u~thoritil'll. • 

0 

1:!. AUMINIS'fHATION 0 ... PUPIL DATA StH\'lCES . 
A\'11\olllt'" dart-c:t.-d tuw11rd mamtc.•nunc:~ utihz.utiun, 11nd acct-1111 tu pup1l d~ta It'-ll. cumulative rKord11, . 
•JM'l"llll ""-.... '"m~:nt filell). 'i 

.-. 

1:1. INUI\'IOl'AL l'Ol1NSELLING- CAHEER-EDUCATION . 
(),,. '" '""' ••nuau•e>lhniC whe>rt' the• fuc:u11 i11 on a1111i11tinll ih!! dirntm t'ar~r l'<lucational relutt-d t'onrl!ma ana 
dl't'i"annllo nnd 'atdin..: in .-duratiunulat:td wurk p/an•mt'llt. · 

J-1. IN ~n:H\'It'l-: •:Utll'ATION 
Wttrk~ohup ur l(ruup al"ll\ llh'li Yo'lth funh)' ml'ml'll'u dt•••llnl'<ltu prumutl' un under!ltMndinK ufthl' IIUidancl' 
c·uun"•·lhn..: Jlrtljlram. nn .twurrnt'lltoufthl' nt'\'d fur l'hanl(l' in tht' IIC.'htHJirn\'lroomrnl. di11Cu1111ion o(11~afic 
('unt'l'rm.: und u•u•l•tunt·~ in amprnvlniC teuch .. ra' pruftolllliunul and intl'fpl'rllunul t'om-~tencll'll, and 110 forth. 

1~. l :KISIS INn:H\' .:NTION 
A.-tl\ ""'" whll'h hl'lp rhent• dt'ul w1th tr11umulir and . extr~urdanury cm·um•tanrfll afft't'tinlt client 
ht•h,l\ Utr 

0 

0 

• 

0 

( , 

- rti. INUl\'1Ul1AL l'OUNs•:LLING- PE~~ONA~ ·SOCIAL _ - . . ' .. 

\ 

' \ 

Um· ,,, .,,,. •·uunwlhnl( fnc·u .. tn.: un indh·iduil.l intrapt'r•~:~nal11nd inttrJ)l'riiOnal cunrem• u( tht• clil!nt: ... 0

· -

. 17. ntut·:NTATION . . ,· . 
L'n•\ ~tlinll .:ruup nnd ur tl'lth\·idunl 'uHiritlt.am·p fur tlturjl'ntll in th!!Jr trltnsitwn from one ~ehonl ;ur achool 
lnu·h h• unuthl'r, und fur tr;mllfl'r a~tudrnlll, with thl'tr adJUIIImrnr.·und .-ducouonlll placement. 

IM; INT't-:trl'Nt-.'TlNC. tallUANl'•: PKOOKAM TO THE PUBLlc . . 
·"''II\ llltoto whu·lu•xplntn, puhlil'lltt', nnd llt't'k ·rt't'dllul·k un thr lt·huol di11trirt l(ui~llnfl' and c:OunHilinJ 

• llfUt:f.llll I h .. lrahutiUII nl )Jrtllh-cl mn'urr. l'ltfllmunil'llllnjl "ith' plm·nt l'roupa It· I(. I fA, Home und Sehoul 
A•nMll'ui\llln ~: and utihtutiun nf the variuul mrdiu art' 110mr acJt\'IUH. 

• • • 0 0 • • • ' \ • • 

-~~~~~-0~·;~ .. ·~ ;~;: . ..,:, ~. ·.- . ·: ~·: v: : .. ~--~> ' ... :-.. : •. : ' . '_.:· ~ · .•• ~ .. ' ,;:0 .. 0 . : .. 0:, ~. . ; . . \· .. ~ ·· 

' . . 
-~: · .. ~· .• ·:'!, :.' Jt~\ :.-.. 

. . 
·~ 
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SECTION 1 - PRESENT· FUNCTIONS - _ .,. 

:~ 

I -

. -
DIRECTIONS: • . 
From the followinl_lilt indica~ the roun,ellor Cunclinn1 which c:on•titu~ your cumnt role in your pre~tnt work 
aettinR by making a check ( ¥') in the rir•t column oppoeitfo your preHnt (unction I , Furthermn~. in '\he 
remaininlf column• plealft' indicatto the drl(rH of import.nce· which you mu•t now DMIIil(n Iii ~·e~11r flr~unt jf1b tu 
these func:tion1. Specifically, c:hPCk ( V" I thr apJ)ropriate blocks from "Lea1t Important'' to"Mc111t Important" for 
each of t.hr function• you ha\·rchecked in the firatolumn. Plraae refer to the oppo11itto pase to en1ure your under· 
Stllndinl( 0~ tht' runctionl~~illl( rated. 

\ .... 

J . . 

FUNCTIONS 

l. !'RuG RAMMING fo:O!l·STUOENTS WITH SPt-;('JAl: NEEI)S 

:!. REFERRAL. PROFESSIONAl. l'U!\t~tL'!'IiiT\' KESUCKCE!\ 

:t~I'S\'CfiUEDUC.:ATION,\L ASSE::iS!\U:NT . .· . . 
" . 
_. 4. 1-:VAI.l~ATION 

. . . 
~ •. l:J{OUP COttNS~LLIN<.i· 
' . . ,, 

6. (.'ARI::I::R EOUCATION 

i. -TEACJU:K CUSSUl.TATION 

H. I~FORMATIO~ SEK\'Wt:S 
' ' 

~: PARi::'NT CON~ULTATION 

10. UEVELOPMt::NTAL GUIUANCE . . 

II. UMHUUS~~AN 

1:!. AUMiNISTRATION OF PUPIL DATA SERVICES 

1:1. INDIVIDUAL couNsEhlNG . ~ARE~:H. 
EOUCATIONAL 

~ 14. IN~E EDUCATION 

1~.)7~RVENTION 
16. INDIVU)UAL COUNSELLING 

' I ' • 

· PI::RSpNAI, SOCIAL 

17. UIUI::NT_~.TION 

lH .. l~n:RPRETING GUIDANCE PROGRAM TQ 
THI::PUHLIC 

·.· ·· .. · 

' :, 

f •t' ,.. ·! ' 
~---.-t---r-+---t-·---1 

l ' ·t · I · ' :· 

.I 

• r .. 

I · 
I 
4--~----~--+-~--~ 

t I 

· j . I 

I . I 
I I 

I . 

. ·. 

. . . 

.. 

:·-~.~:-:.~ 7!·~f::'.:; . ;;· 
. •• ~ *;t.. 
@ 

' ~ ... _·~~ ... 
.. . -- , . .. 

" ·.:.· 

.. .. ' ... 

·. 

'• 

. ~ -. 

: ·. 

'· .~-: 
' •.. 

- :-· 
1 : 

. .. 
I • • • 

I • o • ' ~ 

. '· ' · .. ' . 

,• . ~ .· 
.• 

·- ~-

. ' . -. 
. ' 

,· . -~ 
,;., 

·. :';. 
· . 
·-
.~ 

. . . . ·~. 

~- , ... ;s 
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SECTION 2 - PRE~ERRED FUNCTIONS 

DJRECffONS: . .\ . , 
From thr folluwina li•t indicatr which cflun•ellor function• you would pr;1nto imple~ntin your preeent work 
~ttinac 1f yuu were W e11tabli•h your rull.' u• y,ou want 1~ tube. PI~OM'IIutr tHI.'IW muy ind 11omr function• you are 
ptr~ntly implemenun~r .. Chl"C.·k t vI thrill' prefrrr..d . funruun• 1n thl' lir11t culum J>rt!frrrt'd •·um·tiun•"l. 
1-'urthermurt-, in the rrmaininl( column• plt•u11e indicatl' thP. dt<l(tet- of 1mportan~l' you W!Juld &llllll(n eal'h of the8• 
prtfrrrrd functions. SJ)«ilic11lly, check I v J the apprupn11tr block11 from '"Le811l lmpurtant" to "Mo11t 
Important" · 

~. 
I 

. .FUNCTION.S 
-,-----; · --------~------~----~~~--~--~~--~--~~--~ 

I, . I'HCHIHA~IMING 1-'0H STUI>~NTS _WITH SPECIAL N~EUS 

:.!. Rl-:1-'t:RHAL. PROFtSSIOKAL t'OMMUNI1'\'IU:SoUH<'ES 

~1. I'SYt:Hbf.UUCATHlNAl. ASSJ-:ss~n:~'f 

. i -EV ALtiATION. 

r.. GHOUl' COUNSEl.l.lNG 

1'1. I~Fo~M.-\'fiUN ~E.IWU.'ES 

; !t. I'AHl-:NT CONSLII.TATION 

Ill. Ut;\'~I.OI'M~:!I:TAL Gl!IUAS<:Jo: 

.• , 11. OMH~US:\1~N~- -~-, , 

·- '1:! A!>.MINISTRATION. OF ~UVIL•UATA SERYI<.'~:s 

· .<.. I:\ INUI\'IIlUALt'Olt~SI::LUNb · l'AHF.EH· . 
ElJUt:ATlONAL 

14. IN Sfo:ttVIC~ EUU<.:"TION 

15. 'CR!SIS INTI-~RVJ::NTJON 

·16. INJ>IVII>llAI. C:OliNSJ-:LJ.ING 
.. PI::ttSUNAL-SOl'IAL . 

17.· ORti-:NT-'TiON 

114. INTI-:~I'H~:TING GllllJANC£ PROGRAM TO . 
THI-: Pl!JJLfC 

: 

.. 
I 
I 

•• I 

: . 
'
.. i. ,· ,· 't I 

~- ·--+---'r--+·~,~--~~--~ 

~I . -·---i~ --.,.-__..t _~~--..,.' ---1----l 
1 .. 

• • I I ' r . ...,. 
I : 

1. .. ' i 
~~~~,~._,~ 
~~---. --~~~----+-~ 
• 1.. ! I i - I I I I• 

I : 
I ,. 
I 

I 
I· 
I 

I 
I 

~ 

~r 
- . 
~~ 

I ·r 

J 
I 

i 
! • 
l 
I 
I 

I . 

I .. I 

-
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UUU:l'TIONS: 214 
1Tw folluwml( MllltPmrntll ur\' 11n utlt•mJJt tu r'hurul'll'rtlt' tlw w.n.\ whtrh ':.u. n ... t',·,un~t·llvr. mtlthl d .. ..c·rah•• , . .,11, 
dt•~>:ro•r 11{ ln{/Uo•no'c• tn dt'fininl( ,)'IIUr pntfl>lllliunnli(UidllnC't' rull' ~)f<•t ( 1,\'J.' llhtlt'llll'nt Whll'h I It'll I rt-pn.llf'nt~ VIIUf 
JUdl(t•mt<nt uf huw innutmti"l )'uu'w bt>ton in drtrrminin11 yuur t·umnt rull' an yuur prt-llt•nl wurk lil'llnhc. t'ht'\·k 
C v I I hi! appruprtall! hluck tu thl" r•l(ht of tht• Mt!lt'Ct\MS 11\ut,•mom\. · ' . . , . 

I. 

2. 

a. 

1. 

5. 

My ~nd~avnun teo prumo!A! my rule~~finili\•n h~~ovun•bltd me tuca~ty out abuut.hlllf uhhl' funr· 
tion11 which I d~~ n~e.auuy. ' \. · . · • 

I frelthal my ntt.empta io drlinr my rul~ hav~ not bHn aucceaeful. ConllfQUrnth·, my prufr1111iun· 
'al rnpon11ibilitie.·aredewrmintd primarily by othtra. - · 

No muu:•r.whut l'ffurt11"1 brin~ t«tlwor. lum ~l'lio·rull~·ut udrl" wal~ ~~t·h•t~~l.cftM~m·t JM!I'IIOnnt•l tu · 
the uwnl that I can unl)· ampll'mtnt lrb thtat h11lf of tht pruftiiMunul rc•ponliabilillrll whac:h I 
prefer. 

Jam \'try BRtilaried that myrffurta in promotiniC my rolr and function in thnchunltdilltrict havt 
ochtPwd cim.llen•u• with. my culltiii(Utll. · 

With thP pt'Ople I work with I havl! bftn iuccr111ful in brintrinr about 11omr rraaunablr under· 
atunding'and agrHment on· my role. Howl'ver, thl!re arP 11tillaome areaa of dtllliJreenitmt on my . 
rolr and about how I_ ahould apend ,my time. 

. ' 

PART'D! COMPET~NCY STATEMENTS 

0 . ' 
0 

~ 
0 

0 

UIHI-:CTIONS: . . . . 
Thto fulluwan~ ittom!l ure d.e!Wnptioinll uf ClllfiiJ('l<•ncil'li dt'l·m~ tu hl' ntt'('~Milry in l'llrryinl( uitt trudatlunul -~ml 
t•utnltoiiiJUJra.ry t·uun:tdlur functlunH.I'lta"to n•11jwnd t~to•at·h rum(l\'lt'nt·~· .. t.tll'mtnl ra·~urdl••il,; u{ ll'h,·tlu•r ·'"u "''' 
l 'uffl'llll,\' !'iJrr,\'IJIN uul thc•s•• {u~11·tio11 r~:lcitc•d,rumpo•ttnfll'll. lndi(ate )·uur JUdt:~·antmt oif .~·our il•a·alu{ pru{11 ll'lla ·~· . · 
fur thl• I'IIIT'IJII'ltnt•y dt'Hi:rtht•d in t'i!Ch IIIUit'ml•nt, 011 (oiJOVt'll. . / . 

POUtt · FAIH. ' GOOU, Vt:ft\' GOOIJ.~ _.QH .. t:~n:r.U:NT 

COMPETENCIES . 

1'. Knuwlt'dl(t of theurll'li of curt't'r de\•eluJIOII'I'l't purtit·ulurly aa tht'y r~lal.- to lllrhuul 
u'l(c indaviduul11 lt.l(. Super. Hue, qinzbt•r.:._Hullnnd; etc.l. . •• 

~-. lltilill' iilform.11tiun dilllit'minaltion proc~durrH w eff«tivt'ly rummunacattt t'iUt't'r 
relutl'd .motl'riul and ·data to 11tudenu (e.l(. munol(raphll, C.C.Il.O.,'p.rivdll'l)ll, 
Chu1ce&, etc.). · · · 

;!, U~ print a~ d. audiii·Visual ~edi11 to prl'pllf.t' .fur and dio;trihu~ U; thl' ~c·h,•ul flit· 
ult>·. infurmatiun on normal and dl'viant bt'huviur JJutwrnb, the uat uf~up1l dutu. 
thr intrrprt~tlun and uae uf 11tandardiztd te»t rl'IIUI.ta, und uthtr matter11 of prti· 
fe•aional in&erellt. . . . 

. · 4, Undentund the frflme uf l't'rerence 'or pruC~aiumil• ~rum uthl'r di11ciplint'~t.' 
5. Teach ra~r rel~~oWd deei11ion mukinl( •kal111 in a l(uup format. 
6. 'Understand th\' ·humttn dev~lupmt>nt.al.pruc:r-111. inrludinl( a k'nu"·lrdl(r. o( Pf'r· 

-·aoitality theory, dt"velopmrntallllt.aJ(\'11 nf'youth, and thr adju11tment pnK'rn. 

7. Nl'I(Oliat.e. with peupl\' llnd authurtti£oll in an adVtx'UI')' rule un ,btohulf t•f II dlt'flt· 

tl. A1111i~t plil'l'~tll in undn•t!lndinle their children 'a bt!h~nr and th" culture uftill'lr 
~~~ - ' 

• 

0 0 0 0 o · 

0 0 0 0 0 

0 0 0 .. 0 0 
o ·o 0 0 0 
0 0 :0 o · o-
0 q 0 o· o 
0 0 0 · 0 tJ 

0 0 o .o :-o 

• 

• 

!1. Knuwl~l(e of thr fllrturt invuh·fd in llrinjltniC about envirunmcnt11lond attnuda· 
nal chun11t ·in thr ~~eh001. · , . · • · ' 0 .0.; 0 0 · 0 ':. . 

- ·~ 
lU. .K~wl~l(l' uf cur:atempor11ry illliUtll and prarure11 relevant to. th~ dt'Yt'lupni~nt · 

and education of e~ceptional chilanin . 

ll. :r~ach inwrperannal.and copintr •kill• to a client. 

)2. UH'~Il'llr, t'CIOcillf' und lllrail(~tf'o~·llrd f~ni(UIIJC~ apprupnaw to the C:Jirnt'llllll(t • 
and lodut'lltiunal l•vel. 

13. · lnterp~t a lltud\'nt i&IIMIIIment to"' &earhn und 'dlacu»~ rKummrndution» and 
·appruptiatl' _intervrntion•: . · . . . 

14 . . Hm,!lni·z~ that rxtraurdinnry mra»Urr» mu)·w·ntt'dt'd tu uct on bl'~alt uf an un· 
fuirl)' triall~ t•hrnt. . . . ·• . · . . · · 

0 . 0 0 o ·o 
0 q .. 0 o .o 
0 0 0 0 0 

o ·o 0 0 0.1\ 
·o b .o 00 

·.-·· 

:.. 

,J . 

· ·, 

· ~ ·· 
·~ '~. 

.' 

-. 

' ' ~ ., 
,· 1 

... -._;./;i 
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·: .• . 

,•r·. 
~~---. 
~-~ . 
~(. :; 
t'· 
~~··:. · 

}"..· .' . 

:t: 

_, 

. I 
'· 

. J' sr.. Structurt- counnlli I!JlOUfl : t'lltabh.h ICJ'OUp ICOSII•I.I!lltabhah appropriate lim· 
it•. termi~n•. . · . :' 

~-
/./ 17. 

<:ar~fully 111've advu:~ when upprupri11tt> in indiVIdual cuun~~llinlt." 
• ' I 

Po111~111 a thoroul(h knowll!d~tt- of variuull cuun~rellin~t theurie111l.e. 1-'rt-Udlan. 
fWticrnal·t-motive, Client-Cenll'r~,' !khJ!VIural. Tralt·Factur. E~Uil!!nllal. lil'll· 
taltl. · · ' r I 

0 0 
0 . 0 

0 0 

o ··.o 
0 0 

0 0 
111 l'ndtor~t.lnd thto l4t huol or ~ucatiUnal inatnutiun, particularly(ah rl'latt-d tu thl' 

burrauaacy and puwrr lltructurl'tl. I . 0 · 0 0 0 
I !f. -t;Kfimatto a new clit-nt'aexprcted progreaa dun"ng individual C:oun11PIIinll sea· 

fiUilll . . • " , • · ; 

:!11. ldl'nllfy. clarify, Jabd and rl!nt'Ct fl'elinl(ll within a tounMe~l 'n~: I(J'oup. 

~I. Knuwll'dwr of ICI''W.P cul'ffr uplorntion at·th·ille¥ (t'.l( . inter\'i w •kills. lift- 10\'en
tory tt-t-hmqUt'ti. ij!llll'Hrdi tt>t·hniqUl'll, occupatinnw11tudy,lt atinl( occupational 
infurmntwnJ wh.ith facila~tll cart'l'r plunilinl( and decillion making. 

0 
0 
l 

0 
0 

0 
0 \l2. Identify, clarify,. label and n•fleet 'on behavior within a cQunsellin~r ·!Croup .•. 

:.!:1. llt11i:t1• upprupriatt'_iat·ihtit•ll. dl·llign dJ11play11, and Ull~ muh/·ml'diu resuun·~~~ for 
pruviaum of rt'ndafy IICl'ell!liblt' mform!lliun on lltudent corlct:rllll and intl'relllli'. 0 

:.!4. U•t''u rnnl(l' of 11roup coun~PIIiniC.tech.niqurllll'.lt. exercif•l 11. mudellinw. home· 

0 
0 

0 

0 
b 

0 

0 
0 

0 

·· ~ l''urk. nrntrat•tinl(: etc.). . · , · . ' ~- ' • ··. · 
. , . ~- I' 

: :!f>. · lfliP P"Yt'hueducat!unul and t'liret-rOMIIl'lillml'nt record11 t acihtatecnrl'l'r·toducu· 
. t_iunul ~Janninl( and plucen~ent. . • '. · . I . · · 

:!ti Ht'lp tht· inda\·idunl dit>nt mukl' n·renli11tk 11t>lf lllllll'lls'ment und unders111nd the 
implu·utiunll uf hill hl'r rhuu· .. fur futurt· "''11111. . . 11 \ . • . 

!!7. ('undutl unl(uinl( and outcuml' 1'\'uluutiun of clit-nl proffrt:~s. . 

~;_- Summnnzr. and rl'veiw impurta~t llKpet'tll uf prucesll-~~i:l contl'nt for a' 1(1\'en 
t:ounwt-ll;n_l( 'l(ruup. . . · • · . . · '// . • 

:!!1. lltit• brha\'llltl~l t•trnirut•tinll with a chi-nt<IS _'it h .. h~\'itl~ ~-hanjlt: :ttr;u,..:~· · 
:111 . Wu~k •:•;upt•rathlt•ly. OA'IIh ~l.'~rul :m~llid.iliun n.ntuctll/~n cullahuruuvo· a,.,. .. ss· 

nwnt. trl',llrnl'nt, and fulluOA'·Up ~~~- dirnl>l. · 

:11 . """i11t u clil'nt tu l'mntiirn.tlly rt'liiHrRd tu a •·n~l~ . / 

:1~. l'ndl'r"ta~~ "'-~dt•ntll "'ith ;,pt-eil;l nl'l!d~o. / 

:1:1. Uelp a d!l'ntexpren or n'\'rlll ,ft-t-liniCII, thuut:htll, an<l hl'hav1or" wh1d1 m~;~y be 
unly paniuii~_~Pxprl'~ll~ ur hint~ ut. , · .. / · 

, \ I ~ 

0 tJ 0 0 

:o. · o -lt ·o 

0 
0 

0 0 0 
o .o ·o 

0 0 0 
.o · Cl .0 

0 
0 

- 0 
0 
0 
l 

0 
0 
0 

o, 0 
0 0 
DO 

0 0 0 0 
~. Knuwltod(ll' of pcrat-aecondary in11titutiun11, pruJCtamll, trnminl( uppurtunitit·,; and 

their rt'luted arademir requiremt'nl>i. . j 0 0 0 0 
:ltr.. l'n \'llrlll\111 ~trl'llll rrducinl( prut•t-duru. I e.g. de~l-!litJZatiu~ rt~laxuuun 

op~ruutht'll,1bioft't'dback. etc.l with 11 clirnt. . ' 0 · 0 0 ·o 
:16. Ellltmult' thl' client's l(t'iteral copinl( relluUrCt:8 In 11 crillill. . ' ~--EJ- o- o- o 

· :17. IA"t a client knuw, iit a lllraijlhlforward but ~~en11illve manner. tht' impart uf h111-. 
her bfhn\·ior on you. ·· / · . 0 0 tJ 0 

:kl . . Kn!'wlt'<lit~,j'..yntr-nnt·~ ucudl'mic ' tr~ininiC r~4Jiremt-nl'\_(ur m-11chiHrlund uut· 
of·IK'hool plactmt'nt to bfat mt't't tht'nl n~11 ujld potential fur I(J'owth. 

:l!t. &-lectJ\·ely ~rlf di.Ciuae. tu tht~ dil'nt 110 1111 tu aid in hi~t: hl'r expl~rntion _and -
0 

0 

0 0 

o · o 
0 

0 _lfi'OWth. . _. , . · .;. . - . 

40. Uelp m .. m~MI in .a coun•ellinK ~rt•up IIH rt'la1iun11hip11 ~~~·l:'t'n what t~<'Y f~l. O O O O 
thmk. 11nd du. . . · , · . ·/ . . 

0 
0 

0 

0 

0 
0 

0 
0 

0 

0 

0 

o· 
o · 

d 
0 

0 
0 
0 

0 

0 

0 
0 

0 

0 

0 

0 
41. llt'al with ~he dirnt'• di~~ uffeelintcut; hr 'tuun11rllur which ht- hud.or•Kin· 

ally for anuthrr peraon or object. , · . 

42. Prumotto- auidrnt liwaren~•• of cnmr~ a11 ~rt of a -de,\'e)up_IJ)t~rall. 
4;1. ld~ntif~. clarify. labfl and ~n'toct on c:Ognitivr dutu tt'.l(. ptol'l't'ption•. aa11ump· 

0 
0 

0 
0 

0 
0 

o · o 
0 0 

.. tiona, ~xp«tatiuna, etc.~ within.• l(l'oup. 'j. · . · :· . ·_ ~ 0 
4-1. Adapt arcepted behavior chan~r• atratef. a for appropriate Ullt' with young chil· 

l'fn, . ' 0 . 0 

0 

b 
0.0 

o ·o 
46. (.'an drll~_upnn appruppat~ cuunlll'llinl(,th~rit'»and method• tu optimize per· • . 

aonal a.t)'lt' arid efr~livene11 in the inter.•t of.the client. · . -0 ·. 0 · 0 0 o .. 
0 

' 4ti .. \hw tht principln'ofbehavlw·mudificu ' on in de\·elopinu bfhav,iorchanll'ltrat·. • • o · o ... tJ · o . tliH for tht client. • . · . . ' 

.. 
~; ' ... 
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0 
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COMPI:.'TE~CIES 

47. Communicate reaptct and concern tor the client'• fttiinaa. exptrienc:ee, and I 
potenual. ' . _ . . ... . 

48. 1\nuwltdMt of employment conditione and trtnda, end rrlated IOCID«<nomic: far· 
tora& on a loc:al and national level. -

49. Teach a curriculum ballt'd career c;ou~ae . . 

50 Promollun of ruunllf'llnr.teacher collaboratwn in plonnlnl( ond lmpll'mf'nllnl( 
rurnculum-bu~ dtli"·ery ur a dPvrlopmrntal au1dunrt' pru!Cfum tu. arft'c:llve 
tdur..tuon, p»ychokllficol education, etcJ. 

0 

0 
0 

0 

0 0 CJ . o 

0 0 tl'Cl 
0 0 0 0 

0 0 0 0 
51 . Pru\·ldt' th• rli~nt -wuh a poaeible explanation for r•lationahipa ~tween c:rrtllin 

behavaora. cognition• and/or feelina•. · .Q 0 0-0 d' 
5:l. l!11f' rolf' playinK a• a counaellineatratel(y. o. 0 0 CJ 0 

OQO~ 0 
o o.n ·o 0 

SJ. K~·owlt'da.e ~c-ounaellina approac:hea for youn~r children li.e.,p!ay thtrapyl 

M. ldtmtify p.eipitatinlf eventl or a client'a c:riaia 11tuat1on. . . . ' 
0 0 0 0 0 55. 0UK'UII With a client the "h~re and now'; inueain the .C:OUnaeJlinll relationahip .. 

rKi. A861"t with an individual clit'nt'a applicati9n pr~durea, ~ocumrn.tation,ltttn• , 
· o( reftrrnc~.llppointmf'nta, financ:iul aid • .Cholanhipa, and oth.tr 1uc:h ac:taviueil • ' 

relattd to puat aec:ondary endeavoura. I : 0 
57. Url(t ;ajol~ ~r utherw~n riwtivatt a .di.;n·ttio commit himaelf w take action! a I w 

rt'lluhl' problt1n11 ur concnn11. · · '\ · 0 

o o·-o·o 

0 0 0 ·D 
~. Sl'lrrt: ~rilirully l'\o'aluate, and adminl11t~; appropriat~' ~aychoeducatiunal 

Ullllt'nment lnlllr~_'!!!!!~-•-and procedurt'l in indivl_dual~tnd ICI'Oup •. eitin~ra. 

r.!l . . A~rt>n~~ ur JWr»onnl a~d prortuionullimitatwn• in indiv1dual counait>llinlf. 

tilt. Cur,;. uut ind,vidual ~nd Kruup activitiee with part>'nta tu ~iomute.parent ~rCf~. 

. o · o ·o· o · p 
o q p . o o 

til. 

tP . -·. 

6:1 

64. 

~~. . 0 . . . . .. . . . . . 
l!~ot"-&'fo~nlit.itl\'l' tun~ .,and pac:l' uC llptotch appr11priatt- to thl' indi\'lduul coun»t!l• . 
hn~t &ttuutiun. ' · · 0 

. ·~ . . . ' 

l'ro\·ulr 11imulottd and' artuwl acll\ illl'll m ocrupallu~ull'xplurilliun fl.' I( wurk 
I.'A)Wnl'nCt' prul(ram, job ~ohddo'li.·inJI, etc.l. · · 

Fadhtdtl' l(ruup df'l'itH,n·mukm.: tn amaiiiCJ'oupe. 

0 
0 

Cnndu,·t prol(rummmte fur,exctptiunal children. IIUCh as, plannml( ruordmut· 
inic. o~nd lmpltmtntution. . 0 

0 0 

0 

0 
0 

0 

0 

0 
0 

0 

0 

0 

0 
0 

q 
0 

0 
0 

s;,, A111i1il ~tudtnt.~..!!.llin&: cnmputrr infurmauun »YIItl'nllt. n o·o 
0 

0 

0 

0 
66 

67 

1\nnwiPd~tr oft e ur.t~ ur lll'hool and public mtdta mtthodll for pubhriZinK aml U· 
plu1n1nl( the guiannct' program tu the pubhc. 

l!"'" muddlin'IC a1 a coUnllt>llinl( 11tra.ltKY-

'61\ Ht-t'ul:nll,l' und be ublt> to control ptr»onul hiulil'IIWhlch may be dl'tnmrn tdltu thr 
. jpdh·tduul c:ounatlling proi:e1111. ·::.;._ 

69. I'Knnwltd~c' of liudal pllyrhnlol(iral 'l'C'onumic: ·culturli! fut·tt~r" rl'lllttd to l'Urttr 

70. H~lv :otud .. nt,. knrow thtomsdvell and their ~bihtiu. ln\tfl'llt•, \"lllu .... and tu·h.. · 
ubh· tu rt;l,ttl' 11t11f upl11ration tu curft.r t'XJ)t'Clallunll. · . . . 

0 
0 

·o 

.0 

0 0 o. 0 
CJ 0 0 0 

o o~· - o 
0 0 0 

71: • ~lt'fl frum ll Wldl• ru.nl(t' of counlltllinl( techniquto~ ondh ... hu\·iuralstrutt-1111'11 Rp• 
prupr .. •h· tu thl' nl't'dil ;,r u ~~i.·•n · clitnt . · · · . , - 0 

o . G':"' ·o o 

0 0 0 0 .. , ·-· Knu~l.·rl.:•· nf l'tha,·alund l'llnftdrniinli(Uid,·iinrll ft'jlanhnl( udmmuotrUlllln. 
mumt~nun~·to und Ull~ ul pupil P»Y~·hui:Chu·utmnlll dUlll. 

c-

"7.1 .. 

7~ . 

75 . 

76.· 

77. 

78. 

. . ' 
Alittl.:n uppruJlr!uh' cuun.,..Jlinl( rt'lattd hom~work to a c:lit'nl. 

ln:-ututt .t-ffl't'tin~:lt-rll'al prnn•durt'li llnd muintl'nunt:t' or at:curatt' and up-to· 
dutr IJUpil rtt·urt.IK_...,.... • 

Htlp thl' ,.j, .. ~, idl'~tif>· renli11tic and appr~priate •hurt11kton~ tl'rrrl beha\o'toral 
JIUUIII. . , ; 

Tt~ch IIJ>I!dfic mona~emtont ltratto~tie• to he)p rnulvl' a probll'm'"' and !nrnallt' 
tt!ut.:her l'ffl'l·tivenflll with 11tudenlll and partntll. . . ' . 
l;tU\'t' ltUdtnll rtolatt' their CIJfefr t'Xp«lationi lolr41tninl( and "Ut'Ulton n-quir~· 
mtntll. · 

Explain rtlf'van,l 811Pt'CU or humeri be"a"vior to a cli.nr ba~ on a thoroul(h 
knuwll'dltl' of. th~ri" o( personality and human develupmrnt 1 i.t. fo'rtudtan, 
Social Ltamin1 Thtury, Skinntri.an, ek.). · 

0 
0 

0 
0 

0 0 , . 

0 0 
0 0 

0 0 

o 
0 

0 
. \ 
0 \ D 0 _0 0 . , 

0 .0 0 

0 0 0 

0 0 0 q" 0 . . .. r. 
. . 

~ t ''· ... - · 
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110. 
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COMP~"TENCI.ES 

. . . 
Au .... thr nl'fll1, inwrntll, und 11tr~nl(th1 and weuknea11e11 !Jf atudeniM nt:w to the 
~ehool envtronmrnt or achool levi! I. . . 
UnderatMnd the place of and rKuanizr client dt>fl'nllt' mPChuntMma. 

Conduct tu1k11 tu famtharize nl!w lltUd!!ntll ~~~>· llh »chuol rt>jlualtinna, cour~te ufft'r· 
tnl(ll, phy•l'col plant. extru·cun·kulnr ucuvitieoo.ell:. 11.£' prtnL•:d 1nfurmutum. v111· 
1tut111n11, ronfl'r~nrn, di11pluy11, und 110 unt. 

A1111i11t tht> IK'h•Kol hbrurlan i.n tht> dt'vt-lupment and maintt'nanct> of gu1dance 
rtla~t:d motl!riallf. 

Providto hut•un wllh fl.'t!der 11Chuui111.U mamtain the dl.','l!lupml.'olul aiiPt'CIM oflhto 
lrurnin.r pron1111. · · · 

. "" 
A11i11t a tuchl!r in underalandintr p~pt! behavior. 

Siructurr Individual c~ilm•elhng:. 11tt cuun11l'llinll prioritil'll and go~l11. clarif)· 
dtrni. und cuun~l.'llur roll' CXJ!t'l'Lilliur.lll, lll!l Uml· hmtlll, and l.l!rmmal4! cuun11el·. 
lin!( rrlationahtp atltn optimal limo·. · 

A11111t tht' client 1n cupinl( 'wilh ul·ri11i11 !lltuutiun und brm11 ahuut pet,;un'al con· 
trol. - · · · . · . ' . · . ' 

Awurtont'll~ of prnfi.'IIK'tonul Jlf'f!lunnl'l and vuriiou~ cnr'Qinunit). rt'lll;urcell and 
o~ernCit'to wh1c1:t can·be ulllizi-d un brhalf·of unl''ll clll'niM.. · 

Pru'~o~ iiailun btotwPI:'n lhe IIUidanre pr~gram and thou' of othl.'r ll'huula;. pullt 
iii'Cnndnr~· inlltitutiun'll and bu~omt'""· luhuur, und prufe1111ionul o'rl(tmi~atwnll. 

1\~. l'rl'llt'nt ri'CI!pllve ph)'llicailand pa~ychulco~tit·al prl'll~nce f1ir thl' ciient. ·- · • 
- ' ' - --....:_ • t 

~I. Awurl'nl'IIJI ofthl' pll~·choro.:il·al and sul'iula:;pt'l'b uf lll'X. cultural and racial"dif· 
fe-rrnce10 a1i th~y rt'latl' ~.corl'tc'r dt-vtlupment lind l'areer'choi"l:'. . · · . . . 

91. · ReUIIIIUft:· rm·uurul(l' o_nd suppurt ICfllUP ~mbt-r~> in a t'nuiu;rlli_niC group. 

9:!. Cundu~t "'·urk11h11p ur l(ruup ill'll' 1ll
1

o:~> "'i th tl.'acher~ h.Jth tu·inform, and to tl.'ach 
. ' \'HriUUit llkiJI~> and lllrUtl'lllt-K. · : , . . , 
·9a. l'unduct carl't-r·l'du,·ntum~l ruunM"llln.: which allu"''ll a tlt~dt-nl tuexplort' n w1d~ 

v11nety uf op1to011 'und 11tyl1!• uf IIVInll and ' ' ' hl'lp him · hfr cliuih· It(,. l(ual11. 

!f4. llllh"t' II ... o~dr ranl(l' of data IIU\Jfl' t'll 10 ('CIOJUfll'lliiO ll,'ith Pll)'l'hcit-du; olllllnal all· 
• ll:'llllment tn»trumt'niM and' procedures wh~:n makmg recomml'ndnuoonlf un a 

chent. - , , . 
. . 

95. 1\no"'l~llf nf achuol 'aradt>mjr placl:'mrnt proct'dures und awarl.'nl'~o" uf thl'tr 
tmpor.~nc~ for nl!w lltudt-nhi. ~ 

96. DilK'ulla with indi\'iduul parrnts: ilttidrnt at'hie\·emtnt. plal'l'mrnt. ubtlittes. and 
lltlitudea. ' 

97 .. ln&erpret information for lil\!dl'niM. ' · 

·911. lnvol~r parenta in career education ~anninl( and 11ctivitit'll~ 
99. · Knowlf'dtrr of psychopathology or deviancy to ena~le the initiation ofapprupn· 

ace rrfural o{ clien!-f. . . . 

100. Knowl~ae or general classroom procrdur~•. procea~ee, and charac:lt'iilltic pat· 
tema of thr academic envirunmrnt. 

101. Qurat,lon, draw out, and evoke material approprlu!e for counselling fo;:ull 10 

· rroup counullinJC. 

102. Speak \o and for otherwilt' C"ummunirate pt'rllunully with community and 11chool 
liroupiiiJ.e. PTA, C'h11mht'r uf L'ummrrcl', Hl'(.·reatiun A1111uciutioin) un .cuadunc:t! . 
Hrvicea offrred 'by the 11Chool. -.. 

103. Offer aupport and reaaaurance11 to thr clirnt whrrt> it is uppropriate and fac:ilita· 
live. · 

104~ Uae ~yrhodrama •• a coun~~tlllna atra~gy. · 

10.r,. ~anizr and deal with J;'!llilllant brhuvior by th• client. 

· 106. Knowl.dt~r ohhe variouaiiCiwol ~latlt'd f11ctor• which ha~~ an inOurnc~ on what 
. . \taehen mpond to, do, and think. 

"107. Conduci' 'familiarization' eeaaion11 with school f11cul~y explainin1r'th~ purpoa~ . 
. and txtent Of 8Uidanc:e' RdiOOI.· ' · . ' . . . 

108. Htlp mem~r~ln. counaellinlllfOUP Wffftc:tively handle in&er~fllonal conflict. 

109. K~owltdrt ol meaauremen~ lhrory and how tn aatttl the technical propertiee of 
.,.ychomt\ric proced\lree. ~nd in•trumt•nlll. 

~ . . 

0 . 0 0 0 0 
0 0 0 0 ::b 

0 0 0 0 0 
.· 

0 0 0 0 0 

0 0 0 0 0 
0 0 0 0 0 
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I io. Teo~h l«hmques an rurt'f'r-t•dut·ullonal r~latl'CI dt'C111iun makml( . . ; 

Ill. A1"1~1 a ~ocher in explonnl( and undt>rstondinll hi• ·her llroft>llllonal role,~· 
hav\ur, and ex))«\ationli. 

112. tnvolve faculty in dr\erminml( s:u•d.mre nl't-do;. rtnd prul(rum • . 

II:J. Co.ord1na~ a a:u1doneto cum_mlltl't.' m currym~ out 1Lt arunu ... 

114. Ullt clear. conc'in.und Bil' appropr&ult' rummuniullon In ~roup C;IUnNrlhn.: 

115. Knuwl~l(l'oflhe w·idto rangl' ormuteriltlll U\'IUiahlr to.a!IG with a:roupcoun11rl· 
l,intr lr.l(. t'Xrri:illt',., handbook11, 1Jubliahtd "pa~·kal(td"prutrr.am!ll. . 

116. tJnderlltand and critic~tlly intPrprl't a»liPllliment. repol1.11 from uthtor proft'llllltlh· 
··a I ... 

·117. l>etermme when and if~ ~lll'nl:.huuld mnkl' the tronlli.\wn' from cri11ii mtrrn-n· 
tion prueedurr11 to rl'IIUiar indi\'iduul t'o•unbt'lhnw. 

II~ .• l'ommun&rah.• (on nmllrr" uf cuncrrn with ~~n·ptiunallltudt-ntll and lli.:nifical\\. 
utho·r~: · IIUdl Ull piucnlll, !Jrim·I·IJIIIII, und t~:.. · \ 

I HI. Alllllillt parent:! m~undrr11tandi11K tht•ir parental rule und ht•lp tht>m rvalualt' thl' 
· • expel·tatiunllthoi)··hliVl' fur thc.ir l'hildren. _ . · 

I:!U. ~xpl51in lu studenl11, pur~nts , amd lt-achrr~< tht- purpu!lh 11nd ~lll't; uf pup1l du~. 

· 1:!1. Ht'(·&•l:nizc• ~tnd re .. pund to dit•nt attt·mpl~ ut .cuun~rllur malnilluhui.on 6r> 

l:l:! Wor~ effkiendy wiOr::t~~< in tht· "l'hu•J di~trtl'l In l'unductin.:>t-•·aluatiun prw 
l'~um. · • · 

1:!J. ln\·oh·e flti'Uhy in impll'mt-ntan.: :a pr~ol(ratm fur infusmgcurl.'ereducatiun intu thl.' 
lntal •chuul rurrll'Uium. ' 

1:.!4 Prowilll' infurmnliun lu rnt-1.'1 :.tud .. nt nt-t·dh ,..h1h· fut-tt•ring 11tudrnt11df expluru· 
uun. 

l!!f', A .. k upt'n ·t•ntled uut•:~lluns. drilw uut ""''k'·· oncl h.J\'t- th .. chrnt t']dburult ••n mat· 
erull ujtprupriuw 'to thl' t'll.f.sl'lhnl( t'uru!l . 

1:.!6. Pru\'idt· p;&rents with inyfr!lhllion un dru11 tdur.atwn, c'!mmunicallun >klll t<. 
rduratwnnl und vocal onul upJ,Jurtunltlts. 

1:!7. Accurut~"U u a client's afft-chvt- stutl' tferlinl{!l\. 

1:!~. Speak roncret . to a cl1t'nt abu~ counsellur fo.'ehn11s und thought11 dunn!( a. 
counllt-lhng ·:.osiun. · 

1:!9. Exp~ t;l.'nllitivrly with tht• clil.'ntl'lt>mt-nls uf mconsitdPnt·y and cuntradir't"'n" . 
in)€~hng11, cu~:nlt&uns, and bthavior». · , . 

l:lll. ''fit unl'llrlr'/ beopt'n· bto ~puntaneouil and be nonjudgemenllll.dbout thr cl&t'nt'll 
\'aluu which may be difft-renr·from ont.'' ll own. · 

IJI. Maintain rel{ular or iriterm'itttnt liaison with parent11 about thl'ir t·haldrl'h~~nd 
the hChool . f1 

1:1:.!. Knuwll'dtfl.' of thi- ranKP ,,( psyc;h~tmtotric dr\'ict'li and prucedurt'o;. OVIUiahJ,. ·fur 
·plly(·hllt'duruuonuliullt'llllment. 

I:J:J. Pru_mut~ lltudent cur .. er orientation thruullh fidd trtpll, ~·arrt-r duy11, und »imalar 
Pcti\·itir . 

1:14. Jlil l' rl't'r lllllll'llllrnl.'nlln~<truml.'nlll t" ml'diiUrt' ~turlt•nluttrihutt•M llu&·h n~o ulll· 
lu . \·alut'zl. intt•rt'lllll, uputullcll, curt't'\r knuwh.-llJ(I.', et(' te.l(. Kudl'r, Sufrun, 
~ulhind'a Self Uirrt·t~d .Scourrht. 

' . -
1:Ja · •:xvlur" 11en11i!ivrly with the rlwnl thl:! nuturalt~r lul(iral cunlit'4Ut'nc·r•uflil• her · 

ft-t'hnli•. rul(nitiun•. und lwhu\·iur•. 

I :IIi. Ut'\'elop and implc·menl accnuntnbility proc:edurl'll churnrtrrazt'd hy IIJWrlfac 
obje<'livt'll, prio.fiticll _appnoprillll' 11 thcat' ob)f<:tivea, and thl' ntabli11hmrnt of 
ayalt'matic I'VIduntln prucedure11. 

1~7. Sp.ak concre~l)' tu a client about hi•· htr fettlintt•. thuu'~ehlil, IM.-havior ... 

I :Ill. A('('urau-1~ undrrstand thl' mt>nnintr which certain frel inl(ll hnf' fur a client. 

1:19. Knuwll'IIJ(l' of the V11riou11 thtOmical approarh'h w rroup cuumwllinl( {t'.J.: 
Ht·huvhirHI, Adleri11n, T.A .• P1ychodrarqa, etc.). 

. ' ~ 

140. Knuwlfdtre or currit·ulum development. . · ~. 

t•J. A('('uruu-ly rei pond tu a claent'• cnfnitiunll (t.a. th~ul(hlM, ptn-epiion·•, ·us\amp-
io~. . · · 
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·. COMPETENCIES 

1-42. Maintain direct bur nonthreatenin1 eye contact with th~client durin1 a couneel· 
'Jina Nuion. . _,. · 

1-4:!. Can ~comfortable with ailencea durin1 a counNllins .U.ion. 

144. Help the client accept reiponaibilitiea for hia/her own ~ctiona and d~iaiona . 

l4S. Mfect ~rroup memben accordin~r ~ criteria appropriate to the type or sroup. 

i46. KnuwlrdJII(Of reaearch methodoloiD' which enablea ayatemalic and appropriate 
• UH of .ch<iol and pupil data. . · ·· · 

147. Uwt" VUriOU11'1!11f8rch prucedurel."devicea and analyail technique. appropriate~ 
conductinK nHd1 aaauament. , ,.> 

141f. U ae varioua reNarch prOcedure., devicea and analyaia technique• appropriate to 

e~alaatiniC effectiveneaa of choNn counaellor functiona (Procell and outco~e'). 
__ 149. Kbowled~tt of amall~rrou~ 'procehfa and 1roup dynami~;i. 

' . 
. ISO, Cumm~:~ni~ate evaluation reaul~ to other. in waya that are meaninlrf'ul to them. 

IIH . Knowledge of·the varioul le11dership functiona fol' effective·rroup counNIIina, 

15\!. Ht-lp llrt;up 'participanllto ~11tilbli•h personalaoala appropriate to their membe;. 
1hip In U COU~aeJiini ll'OUp. . . . . 
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/ 

tkp.mmrllt of .F.duc:atiuniJI /'syc/,ology 
. f11culty ••/ i:'ti,,c.,ricm 

r~lex: 016-4101 
1elephon~: (709) 737-8611 

. ·.~ 

• 

\ 

' 
~ovember 24, 198l. 

. 
~ 

"" ~ 

,f 

~ 

-. 
Dear: 

. Ralph Purcell is a graduate student i'n our counselling program and the enclbsed 
questionnaire \vhich he is asking you to complete is essential to .his. thesis research. I have . 

. · wo~~ed closely.with him in de~eloping this instrument and it is the result of.a great deal of · 
hard work on his part. The questionnaire has been carefully and thoughtfully · 
constructed and reasona blv weli -validated. · ·. · · ·. ' · . . . 

I ·do appreci~te that· this requ~st is yet. 'another.· demarid ,on your already busy 
sched.ule. · However, I am surc 'that }·ou also appreciate that, short of.the impracti~al · 
option of personal intcrv.iews, there i~ no other wa}· to obtain this important information. 
Despite tli'e p~rsonal nature· of the questions •. l can assure you that your responses will be 
treatccf-ip suc_h a way as .to-insu-re your anonymity and only g~Qup data will be reported. 

. . . . . .. . ' \. .. .... . ~ 

Your cooperationis}inpom1nt to the success of this study. so. I do hope that you will 
find th~ time to devote 'to .-t~is request. · . · · · - - -· . . . . . · 

. . . .· . 
Thank_ you. 

Sincerely. ' 

•• 
~~e~n w. Sheppard • 
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p .o. Bale 745 
. DMr Lib, Nfld. 
' N::l.. ·2m ' 
~ 26,1981 

.... 
'1be ancloaed questi.amaite is an ~ WJ'•tt of "" 

study Cl'l .oocJ•llar nmttaw in ~ m:1 Llbndar. · I 
believe t:hat: the data gained and the cxmcluaiaw dr8l'l will have 1 . 

· .ciDa pactical benefit 'fai -tboee of us in the CCU1Mllinl' JWCIIIf1Cil. 
Ywr uaiat:ance is eUpestl.Y ·1101t citad to cxrcpl.eta ~t:bia projeCt: 
~ fact that this is ' the8ia requiJ:aJalt: has .W.ticnal ai~~ : 
icanoa. far 118. ' . '~-..__ 

. Ycu wi.U notice a~~- tba~lcwer- left .~ comer of .. Jd ~- ·· 
~ QOV8r. It ia-Ullac! to idEntifY the ecmce of t;he -, 

. resp:Ne ., 'that follA:»-q) ~Jnl8 .·(if nBCMAtY) will be 
facilitated. All such cocUng mlltle:n am exi'\fidential. · tfith. · . 
terJm;t1 to 1:ba data,·,- Dr. sbeppaxd baa ' ~tad; your aroJYiftity 
is of ~t oaxmn. . · · 

I • 

·in-~ pleeM Ciawar, all -=ticN "'*' ~~ · . 
Ret:m:D the cp'8Pt',..,.,.h:e ih tHe itiilild Iii&"«'••• ...... ..a1Cip8. 
As_ a ceu1•n"~ ·llfill8lf l can il[t"«:iita ~ wm:klOid•-~ ~ 
I WOUld li1ca _a xeapcrae at your_ elrli.Mt J:'C)Uible .CCI'MI'Ua1oa • 

'1he Sllllll gratuity is qiven in ~ ~ ~ ~tad 
uaiatanca .S COUJ:ta8y in helping ire ~ flf/ 8tiXIy. · 

~ you have art:! ~ plaue. ~tact ne at ~ 
~.at. 635-3688 (COllect) •. 

'lbanJc ~-
\ 

. \ 
\ 

, 
SiJ1oal'ely, ' 

. ' / -
•. . 

. ' 

'. . RalPl G. ~ · . ··· _, 
(Gra:!uata ~, .. I 

. ' 

' 

• _·\ -~j 
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Late in November I sent you. a. quest~onnr&.re entitled_, "A · 
Study or Counsellor .. Functions in Newfoundland and Labrador." 

__ As the·calendar year is ending and ~he Christmas break is l9oming · 
· ·- I realize ,.ou jnay. be finding yourselr ··overe~tended. I, ·too, ·ha.ve 

some knowledge or. that feeling~ .. _If' you could squeeze . ·1n ·a few . 
momenta ot your time. to cQmPlete my questionuaJr• 1& would be 

,. .dee·ply · appreeiated. ·· · · .. · 

The - ~ues~-1onna1re is. pax1: .. or a · wu!·rui study.- aa we11· as · · 
be.~g p·art: o·r a thesis: : The results will be ·valid only· it you 
help by retuming Y,our completed · copy.. If there is a. particular. 
prob~em please let me know. 

, . . . . . . . 
Possibly,· we ·can both gain if you ~end in your quest1Qnna1re 

·. ~ow; y~ur ~esk w~~l be that much cle~er, a~d your response will 
be . a Chr1atmaa pnaent tor me. · . · . · . 

Thank you for your ~tion. 
reply. to mT request. 

' 
'• . 

I am hoping for an early 
, . . ' . 

Sincer~ly, 

' ' 
' 

Ralph Purcell · ·· 
Graduate Student - Cou~s~iltns t : ' ' 

·RP:ck 

P.s. .. 

(. 

It you have already sent -your copy· I 
thank : you, · and ·'pleaaa disregard -this 
letter.. p 

.. ,' 

I I 
' . 
. , 
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