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-énd typing courses of the reorganized high school program.

ABSTRACT : '

" This 'atudy was undertaken to. deterlnine the’ opinions of
di‘étrict coordinators and teachers at the senior hiqh school ™

level in the Province of Newfoundland and Labrador concerning

-----

K

(1) curriculum structure, (2) curriculum content “(3): instructional

.materials -and methods, and (4) teacher I‘preparation.' ‘The study.
Was also desicjned to obtain an evaluation of the general'business

¢ R

The data for the” study were collected through a questionnaire

personally administered at three Regional Businesa Education.

WOrkshops~ in October, 1984. .

+ . An agree-disagree arrangement was utilized wherein respond'e;\ts -

indicated their opinion on each issue.. The raw data for each
of the groups were converted to percentages for reporting purposee.
Based on the find_ings of the etudg,- it was concluded that.
1. The majoritf of th -teachers of the business educ"a.ti\on ,
. courses at the senk high school level ‘have an Iacademic
backg round and~-limited_‘ experience in‘te'achino t_hese courses. !
2. While there was definite agreement among dis:trict- coordinators
and teachers that -the oirerall quality of the general ’bus-iness
courses was very 'lgood, ' there was 'a consensus thﬂa_t_ changes ‘
should be made in these courses.. | _' | o {
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3. There was substantial agreement alflong- thé district coordinators i

ot
*.. and teachers that' problems ‘are being encountered. - 1;’" r

4. ¢ Thére is a need to develop an increased awareness of curriculum/‘ S P

B aal . T [ . . "S
structure, curriculum content, and’ instructional materials . O

q

and methods in business education courses not only among

,x

|

(

!

g : o district coordi.narzors and teachers but/also in the educational
| "0 community at large. J‘—// . | i \\

| /

]
|
!

5. There is 'a need for imeroved preparation of teachers of J

business education cour.Jses at the senior high school level.

i ) 6. - fThere was interest and support among district coordinators

. “-_c(

SRR .'and teachers for the past implementation, present continuation, o

-

: and future development of business education courses at -
the senior high school level. ; a _. h "%i I

Reaction, interaction, and action must be encouraged amo g

o
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those in thqﬁield of business education. : .

They must continue to. react“to current issues in business

education, interact to coordinate and influence course,of_ferings,,
. +
and act to promote business education courses. ‘A number of

s

_recommendations and sugdested topics for further research are

|
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CHAPTER ONE
\"e . ., . " :.’ R
- Y INTRODUC'I‘ION TO THE PROBLEM S T ‘
‘.‘. ' I.. ) . i‘ . - '-. :
S -'In ‘today"'s',societfy 'every jpexson ‘will be involved in the
busmess and economlc zworld in whlch he llVeS. Our chang.ing..~'
», o )
socmty uith ltS multlnatlonal corporations- cmunlcxpal provincial,.__ ' '
" and federal def1c1t budgets, see—saw monetary pol1c1es, and
-\ N . .
hlgh 1nflat1on, high unemployment, and hJ,gh 1nterest rates requires i
. .'\ Lo
a well informed citlzenry. ’ As consumers, people dec1de how ' ' ’
to use their consumer purchasmg power., As worker"s peOpls Lo o L
- . z g ., :. LN ..' ."" . L .
Judge what goods or serv1ces to produce for their communlty. oo
a l N .- "“ R
2s c1tizens, people utilize decision—maki‘ng‘ po_wers_ to maketa‘_ o L
better llfe for themselves and others. o ; _
Nanassy, Malsbary, and Tonne (1977) strongly suggest tha’l: '
bus iness education Ihas a valuable role in today s soo1ety. e R
.To be- economically llterate and informed %itl zens, ' a
-wise consumers and competent workerd, each person '
must have some understanding of the vor1d jof business :
.and hov ‘it functions. Everyone must possess at least
minlmum knowledge, skills and understandings with )
wvhich to make judgements needed in our demgcratic
and economic society 'and to make contrlbutions to _ o n
the  world of work. (p. 1 . . o ' 5"-‘_'-' . -

i Numerous professmnal organlzations and authors have reoognized

and written about the value of business education 1n the 1980 S.. .
’ o . . b
' A statement by the American Pollczes Commissnon £or Business e
and Economic Educatlon, issued in 1981, points out that--- _ e
Business education is a signlficant part . of the American o 1
education system., There are forces or the contemporary . LS
scene that ‘indicate business efucation's comtribution-.» - : !
can become .even more effective in the future. ’We oo Do i
Ve believe g:hat: Lo C S T SR ‘

-
. e - . .

s s 2 0 s e e
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- The concern for the economic well-being of ihdihiduéls
3 should result in assurance that students will leave
! _school with personal economic competence;

~ The typewrlter keyboard Kas become universally accepted
. .as a communications tool; every student should develop
a ‘basic keyboarding sk111

o
by

. L B :
~ The frequency of small business bankruptcy and failure
indicates the need for education :in entrepreneurship
while students are forming, their philosophles :about .
o pr1va e enterprise and learning basic Principles con- : - .-
G ‘cerning ‘business ownershlp and martagement.. T

Y

—~ The importance of positive 1nterpersonal and leadersh1p

©.-skills in the lives of men and women in business: employ-
ment has been proved and the.conditions to develop these
‘abilities and skills should be prov1ded by all business
education programs., e :

-

. . (Business Education Forum, Novembei,_lgal, p. 6)

°

‘A statement by -the canadian Association of Business Edugatién
‘Teachers reinforces their counterpart's belief in the value
of pusiné;s education, :Their latest offidialhprdpouncement !
issyed.in 1983 statess’ | |

o

The Canadian. Association of Business Education Teachers
believes that business education contributes to the
.objectives of general education, 1nclud1ng the develop-
ment of individual capabilities, personal autonomy

the d1301p1xnes and other subject fields.

The purposes of bus1ness educatlon a}q\\_/ b -

To develop in all students an understanding of Lur
economic system and %Fs operation; -
- >y !

“t

To]a%Sisé students.tb\aéquire the basic skills and N !
knowledge and attitudes> for employment in business;. :

. To assist students in further bducation and espec1a11y
in bu51ness dnd related fields.

AR

and rational decision-making and that it complements. _ L 47'
i

P

Pt .
. “



. one needs an understandlng of the bus1ness system.' ‘He notes!

TR T YT - e e e G e i e

\"Calfrey C. Calhoun, past~president of the United'States /

,Natlonal Buslness Education Associatlon, points’ out that every-

B b

a soc1ety~w1de trend towards consuner and- economic lxteracy
and that "young people who hope to’part1c1pate effectively in
the ‘business world - and make use of that world anﬂ 1ts products
in ‘their personal lives ~ need to acqu1re an active and cr1t1ca1
'economlc,;ntelllgence'“ (anogtic, 1982,:pp. 12 13)

Lucy'i. M. Milne, eminent husiness edueator,-in‘an address

to the Canadian Association -of Business-sducation'Teachersﬂ

Conference, winnipeg, 1975, gave a justifiabie reason for the

study of business education:
A high percentage of the student population eventually"
becomes involved in varying degrees of business acti-
,vities either as_.a career or as a consumer., It is
a function of education to prepare youth to. cope with
these condltlons. -(Report,. CABET Conference, p. 29)

The consensus of these writers® oplnlons is that business

educat1on can play a very important role in educatlng students,

The need for research 1n the bus1ness education area has -

been stressed 1n professional llterature. In the yearbook of

the §lational Bu51ness Education Assoc1ation, Van. Hook (19?76)

-points out certain top1cs as lacklng agreement ampng educators.

Anyone possesslng more than -a nodding acquaintahce

with the basic business course could very quickly

list scores of issues 'related:to this topic if asked:

Should it; be.a required course? At what level should .

it" be offered? What instructional techniques are )
‘most effective? ... The list is virtually endless.. =

Even a casual reader of professional 11teraﬁUre will = -

i

. e e

3
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recognize these issues as old, familiar friends. They

.are
larg

A study to investigate 'the variaus business.education issues -

should help to provide direction for'this component of"the_curriculum .

'issues that have baeen debated for years and remain
ely unresolved. (p., 178) . .

L

in Newfoundland and Labrador.schools.

-Statement of the Problem

) ThlS study was, undertaken w1th the following purposes-

TO < identify the major bu51ness education issues.

To select the major business education issues.

-

To obtain the Opinions of distrlct "coordinators and

!

teachers of business education courses at the senior high school

\

level regardlng seIected issues in the areas of:

4.,

(a) curriculum structure,

(b} curriculum content;

-(¢) instructional materials and methods, S
(d) teacher preparation, and
ie) evaluation of specific courses.

To discover areas of agreement and disagreement among_

the professional groups in the study.

5.

. teachers,

. To develop an awareness among district coordinatots,-'

teacher educators, and curriculum speczalists as to

the similarities and . differences of opinion regarding current

business

education issues. R .- .
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Research Questions ' :
- More spec1fica11y, the study attempted to determine the
\
opinions of business educators in five areas concerning current "
issues. The following areas and issues were investigated-
Area ' ' . \\2 Issue
‘Curriculum Structure ‘ 1. 'Should‘the course service the educa-
: - L ' o ,‘tional'needs of all students? .
%f »._"f. 2.,'Should the course contribute to -
- ‘ the general education of students?
) : w; IR . 3. Should the- courae be required of
T oo . ... all students? B
‘Curriculum Content P 4,  Should "Dpaily Survival Skills" (e.g., ;
< , . : - writing a cheque, answering”the . :
. : telephone) be included in the general
§ ! , . business courses? E

o B 5. Should the emphasis be on. the education .
‘ of -students as consumers, workers, .
and citizens rather than on the'.
development of basic consumer skills
-(e.g., budgeting, purchasing insurance)? .

6. Should the course be restructured ‘
o v to eliminate overlapping content R
I 3 . (e.g., money management) being taught
- e C in other courses?

7. Should laﬁguage and communication
. skills beé: evaluated as part of the
; ' course?

Instructional Materials 7. éﬁ@; Should a textbook be the primary -
and Metho 8. " . o instructional resource?’

: 9, Should a student workbook be the
S . ' . -primary source of class activities .
3\ . - - and aQSanments? ' A fffg- "
10. Should short-answer tests (e.gf, multiple’
choice,’ true-false) receive gzeater '
emphaais in assigning grades/ithan

. o . 7 7 other evaluation (e. 9er essay questiona.
.reeearch projects}? )

it em s ey e P e o R s imt
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) . .:
- 6 - ' /
. : .. 11. .Are coprse materials (e€.g., reference
< . o materials) appropriate?
1. . :
' Teacher Preparation ' 12, Does’ non—teaching ‘work experience
: o 4in-business increase teacher effective-,
- .. , hess? .. . & :
~13. Should university methods courses . )
: . . ‘in the.field~be made. available?
'5' Conclusion-’ . oot ," 14. . Is’ the quality of the course at )
o X ' ‘present very.- good,overall? ST
15, Should changes in the” couree be N
* made? BN ! ) :
'.-n:'_;f‘ . significance of the Study - * h R

- 'The~current business education'courees at the senior high

.‘school level were incorporadted into the curriculum at the commence-

. ment of the reorganized high- school program in the 1981~82 school

62

'~ year. These courses have .now been in existence for fo?r years.

~

Because no suryey of district administrators and teachers

" has been undertaken regarding these°courses, it is hoped that

. this ‘study will have the following significance' i
P S S This study should provide the Faculty of Education,,.-
'Memorial University of Newfoundland; the Division of Instruction,,

Department .of Education, and oﬁher interested groups w1th informa—‘ ' i

-tion‘that will assist. them in traiqing teachers, adninistering, DT *%,

courses,’ and arranging workshops.

e —————

2. This study should give business education teachers,

" .school administratore, and provincial eduCation curriculum planners

a better underatanding of the currd%t isgues in business education.
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;'in the 1nstructional materials and methods area of- the typing

- 'course, they,could serve as a bssis for decision-making £or P ;i'b

" Teachers

;materials and. methods areas of the general business, course and ‘

mere Qe e e st e e e s e YR PO T ST T —— * = A ot A o S —
o . N P b PeweT o . ‘ L

. _.-7,_‘ St
N : ! ' . " ]
3. since the findings of this study indicate that some ,'

changes could be made in the curriculum content and;instructional

LR

strengthening these courses. _'5 ' !

Definition of ‘Termg -~ - .'ﬂ‘.; ST

The following grOups and terms have been used in thia studyg

. ,'. i

Districtpéoordinators . This group -consisted of\persons

'

" who have the responsibility:
for implementing, directing,

‘and guiding business education _ f_ﬁj-.f'

.-\.‘\_ i

courses for th senior high ‘
( . zschool'program‘of studies, ‘- B
_ ‘; e "This group consisted of persons
f:j;‘t : },i.ﬂ_; .involved in the teafhing of . . J’;'
T " the general business<;nd typing '

_; . - courses “for the senior high

‘school program of studies.

”'Business.sducation e Business education is composed

S _ _ of. courses designed'to provide'

AN S - ;_:education for business and educa-
L o tion about business. ¢ Sooa

General Bus%ness General Business isﬂan élective .

A IR course at the senior high schoolf_:xi

a e v i ¢ i o

{.
‘
!
i
vi
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‘Assumptions

”»
\
i -8 -
’ level designed to educate.students
: ,": A about business., SR '”‘-
Typing R ) o jff&ping'iS'an elective course

at the senior high school level’
‘designed to train' students in

s : . X N . - -

" .typing skills.

Assumptions, Deiimitations-and Limitations

‘It was assumed by the researcher that general business ':' "_;' B
~ and typing educators held considered opinions regarding the R

. current issues of business education. The researcher also assumed

they would be willing to ‘share their opinions, discuss their i

'concerns, and judge the issues. ' -f o,

. l
A}

Delimitations ' - C : N T

The Department of Education conducted thr e regional workshops
for district coordinators and teachers of business education

courses during October, 1984. . These workshops were planned

for one day each on a regional basis.

The purpose of the workshops was to provide, for the first

time, inservice ‘for the senior high school courses of Typing
I

1102 and Typing 2102 and General Business 1101-and General Business
i

2101. The times and places of ‘the workshops were:

St. John's October 1, 1984 'AAirport,Inn SR
Gander : October 3, ‘1984 Albatross Inn i
Corner Brook ) October 4, 1984 Glenmill Inn :
i
fa. -
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The researcher;was requested by Mr. Scott'Marshall,'the'_L‘ o
Vocational Education-Consuitant of the Departmenf of'Education, T

to give a one-hour presentation on "Evaluation Techniques for

' .
o o e e

Typing 1102"and Typing 2102." Shé was also asked. by Mrs. Patricla

o~

Davis, . Program Development dEEicer,-Division'of Technical and
e Vocational Education, and chairperson of a group discussion,

to be a co chairperson of the group discussion.

i S " The- researcher accepted the invitations to give the presen-:?'-;Li
tations and the opportunity to be' an integral part of. the group
'discussion. ' i

These workshops presented a unique opportunity»to determine
the opinions of'business educators. The researcher requested . ' A

':permission from the Vocational Education Consultant to administer o |

a questionnaire on the current issues in business education _ '

'Tat each of the'workshops. Mr. Scott Marshall the Vocational\
Education Consultant, kindly agreed to this request. ‘It'vas} : o _éf
therefore, decided to limit the personal input to the participants ;:; . ‘

" of the business education workshops. o - -,;]3

-Limitations ‘ I & e

-

Opinions may be’ obtained through a. variety pf methods.

“These data-gathering techniques include group discussions, personal -
‘interviews, and questionnaires. The questionnaire method in
v ‘ many situations is considered to be the most practical. Dlabay

(1982, p. 156) cites Hillestad (1977) in suggesting that the .

“

survey method- of researchz

O v " S




. disadvantages of the questionnaire.
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_eve+ 1s-a valuable exploration tool fo; finding

out what people know, what they like and
dislike, what ‘they think (attitudes angd .
beliefs), what has taken place and:-what

' Ihappening now, the status quo. Some

lthese things are best found out by the

aner

questionnaire., L
: . ’ ) . o
Kerlinger (1973)-does not share such enthusiasm for this .
research method. He'notes that»its advantages are: 1 Kﬁﬁj
1. Wide geographical sampling of schools can be easily
accomplished. ' i
2, Greater reliability can be achieved by .use of closed typd)
items;.J g '
3. Honesty and frankness can be encouraged.
4, Administration to large numbers can be relatively easily
achieved. -

5..  Economical sampling can be obtained. “(p. 487) |
However, he‘points out that the "disadvantages of the self-
administered instrument seem to outweigh its advantages® (p. 487).

/,He notes that the disadvantages are:

10

Low percentage of returns.
2. Lack of uniformity in interpretation of items.
3.

Superficlality of response due to inability to get

‘beneath the response-surfacq\ (pp. 487, 483)

Having noted the comments of research specialists, a determined

effort was made to,mannmize the advantages and minimize the

The advantages of wide
geographical sampling, uniformity,'honesty and frankness, admini-

stration, and economical methodfof'sampling'were addressed

) T g et D A

he

kq

'
\
i

L



ol e e e R A Y e e e 5 e

A\ ;,at the workshops. .:“ v ' - '

o o '-11?- '
. L : L { - -& “.;“,._.‘

Q':ide geographical sampling was obtained through the distri-

bution of the questionnaire at the regional g\rkshops. The

» *’researcher was able to gather data from every region of Newfoundland

and Laerdor. An'examinatxon'of the’ attendance\;7§ter ‘at ‘the

5 !
, workshops revealed that.participants came from the: Avalon, Burin

! 1 .
-,and Bonavista Peninsulas, Central Region, Port au Port and Western

_Regions, Northern Peninsula, and Labrador. Twenty-two school

,boards and ‘81ix district vocational schools were represented
‘ /

\

Closed type items were chosen for the questionnaire. The

/
: :items posed were based - on informatron gathered from a study
concerning current issues in business education.. It was hOped
[
‘that dreater reliability would be/achieved by choosing the items

' in this manner.

/
Honesty and frankness were encouraged. (This statement
is based on the evident willingness of the participants to respond
;.to ‘the questionnaire). A high percentage df returns was realized.
riOnly three persons declined to participate in the study. They,

either| verbally or in writing, expressed their regret to the

‘resear her for not completing the questionnaire, citing lack
of fam liarity with the issues and courses as their reason for

l.not responding. ‘/'
Administration of the questionnaire was easily achieved
by the researcher personally within a short period of time.
~ The sampling method was economical both in a financial

B

sense'and in a time-frame sense..fBecause i{ involved direct

A ABARL ey T TL e

B it
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solicitation by the regearcher to the participants,' postage

costs were nil and the.questionnaire was administered and returned
within a linited time. frame. : .

'The disadvantages of low percentage of returns, lack of
universality in interpretation of items, .and superficiali’y
.of responses were considered by the researcher.-_" -, jiaﬁﬁ
‘ The low percentage oE returns disadvantage was lessened
'_7'b§prealizing a 97.q‘percentage of returns. This rate is in
'keeping with Kerlinger'svrecommendation’that every effort be'
made to obtain_returns.of'at least 80 or §0 percent or moré;;‘;

‘ ‘The lack of uniformity in interpretation of items Q;s noted. -
As a result, an attempt'was made to assnre face~validity and
'frelevancy of the specific items by cohducting a pilot study
as described 'in Chapter Three. No further claims as to the
.reliability or£®alidity of the instrument are made.

The superficiality of response was considered. The group
discussions at st. John 8, Gander, and Corner Brook were tape-
"recorded, with the permission of the chairman of the workshop,
in an attempt to get beneath the response ‘surface and ascertain

-

' the true facts or opinions.

; - . | Overview of the Study e

\

Chapter One has defined the—problem, described its background,

and outlined general parameters of the. study.
Chapter Two fpcuses on a review of,literatﬁre and research

related to busines~“education'in'general and the general business

. . . . - e e
U RPN e -
~on N e T ST e e et s e I A e

“l
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and tybing'courses in particular. - It also includes a brief .

Y .

review of related courses offered in other provinces.

)
-~

Chapter Three presents the procedures followed in'éonstructiné

o

" . the instrument and in ghthering and treating the data.

'CﬁapﬁerfFodr.presents the findings. of the study in—table .- °

form with explanationﬁ, and pfovi@es exqg;p;s;frdm fhe grdup
_ digéusgioAq qf.the wprkshops_concerniﬁg‘thp Qpeclfic coufsgs A . ;.l
'.'_uﬁder study. N N | o |
: Chqpter‘Five ﬁfovideg'a_suhmary;oﬁ fhé,ptudy, the_cdnélusiond'
'tqached, and the recommendations mad?. Aléeétion is:inéluded

to examine the relationship between ;his gtudy, relatqd céurses

in other provincese and current research.

'
|
- |
:

o
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L -«{CHAPTER __IHQ-«—-*'"“

e e o

REVIEW OF - RELATED LITERATURE

-

-+ Introduction- . ., C s o L

" The review'of related lrterature and'researchffindingsV—“;;
lw111 present the structure of bu51ness education in order to.
give an overview for the study, the hlstorlcal background to
‘indicate some.of the events‘that have influenced its deévelopment,"

a discussion of the speciﬁfc business education courses to limit *.

the study, and a summary of related courses offered in other

—

prov1nces in order to obtaln an 1n{erprov1nc1a1 perspect.ive. T

_Basic to any area of study is the def1n1tlon‘of terms.
.Because "business education” can ‘be defﬂned variousfé, the meaning .
of the ‘term as perceived for this study riil be outlined. ' . -

Thejbroad overview is that business education is helping

o

. to make students aware of the bu51ness of life. Tonne and Nanassy.

(1970) articulate a two—component purpose:

. of occupat10nal 1ntelllgence ‘and )

(2) to make- students better consumers - of the servxces . o -
of business and better members of ‘the econom1c S -
community. (p. 12)

Geraldine Farmer, past president of the Canadian Business
Education Teachers Association, ¢oncurs with this twoéfold component
concept. She emphasizes¥

e The two dominant purposes of business education in

~

. ‘the secondary school are .




T

(1)
(2)

- high school ‘students.

Report

po 95) -

- 15,

»

to provide vocational education and

to contributé'to:the general education. of all

(CABET Conference,,197§ v

Succ1nct1y, ‘business educatlon is educatlon FOR bu51ness

"and:educatlon ABOUT business.

cay

-
.

The Structure of Business EGUCation

In order to present an overv1ew of the structure of busxness

ed}catigp&

a model as cited by Tonne ‘and. Nanassy (1970, p.

9)

-

“and _presented by the J01nt Counc11 on. Economic Edueatlon w1ll

be utilized.

The1r approach empha51zes the concept that bus1ness

educatlon is educatlon about busxness and education for bu31ness.

._______JiBUSINESS EDUCATION L______I_ ,

€

|

=)

2
|. General. Business Education’|”

o

~

- | Job Training

fo¥ Business |

Business

g/As can be seen.féom"this

edu ation haS'two components:’

Job Trainlng\for Business._

JOB TRAINING FOR BUSINESS has

0ccupat10nal Intelligence and

e .‘
|

Special skills

graphic presentation,

Basic Business Prevotcational ~ Occupational.
Education for, Business Intelligence-a Training, such
" All Education for "'Specialized as Typing,
Those .Planning Phase of Human Recording, -
to Enter - Relations . selling

business-

General Bu51ness Educatlon and

[

as its purpose the- providing of.

Speciflc Skllls Training for

.

P
. I
. I
N
. N 1
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. over four thousand years, ago, which provided that a master craftsman

bl 15) A
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employment-entry;* It is delivered in Newfoundland and Labrador

1
1

- following completion of high sdhool By sixteen district-vocatipnal
‘t:schools, two community colleges, and a number of private schools,

- GENERAL RUSINESS EDUCATION ' has as its purpose the providing

of Basic Business Education Courses and Prevocational Business

Education cours%s. These two types of courses are delivered
nat the’probince's hiéh'schools_and district vocational schools.

; This study is piimarily’concerned with Basic Business

ZJEdﬁcation courses as taught in Newfoundland and Labrador schools

-4

‘at the secondéry level. . . XT

Lo . : Q\

F . * Historical Review of Business Education
wEe . . 7

I . . . ‘ .
A review of the dévelgpment of business education was under-

N3

taken to ascertain some of the events that have {nfluenced business

"education ifi general and Newfoundland in"pafticular.
Early Vocational Beginnings - ' ' i'

. Simplé record kéeping is probably as old'as business itself.--
Baked"clay tablets recorded tﬁe_sa}e'of'land,'houses,.and‘agricul—
tural Qoo?s. (Méreland; f§70, p.-19). Informa% ybcaﬁioﬁal training
waé given?by means of the appréhticeship system, Ejidence-&f

' legal arrdngements is contained in the Code of Hammurabi, developed

A

adopt a 'young man and teach his trade. (Toﬁne and Nanassy, 1970,

) meror——— . .

- N ; . s ’
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In the moderh: era, 1ncrea51ngly a need was percelved for

ractlcal business-oriented SubJeCtS in North Amerlca. ‘In 1823,

o " . ’

bookkeeping was added to the curriculum.of the first Amer}can '

"public¢ high echool. Possibly the'first general bueinees.high-

school textbook, Introduction to Buelneee{ was wrltten.in 1926
by A. Q, ZuTavern uith thehpurpose;of educating the'etudent P
as a consumer.k(baughrey and-ﬁaker,'l982,'pp.'4—53'

' The subject of bookkeeping was- JOlned by the two Sklll

subJects,-shorthand and typing, in the 1860'5 and 1870 s.

The forerunner of the modern speed-wrlting system was . flrst

Apubllshed by the Abbe Duploye, Cure ‘of . Monnlgny—en Arrousa1se,

France, in 1862. John Matthew Sloan later adopted the system

and his first textbook is sald to have been publlshed in Dublln '

\ -

ﬁ'ln 1882. (Ford, 1981, p. 49). One of the drawbacks of this
.efflc1ent new system ‘was that while shorthand writers could

take notes as fast as a person could talk, they could only- transcrlbe

these notes at a slow handwrltlng pace._ The system did not

1ncrease in importance until the invention of the typewrlter.
: Because handwriting'is a slow method of reoording, many

people attempted to invent'a'writing machine. As early as

January 7, 1714' Queen Anne granted a patent to Henry Mlll for

"a writing machine. However, this machine and subsequent models

were:cumbersome and dnwieldy,.and it was not untilfchrlstopher.'

Sholes and two friends developed their first working model in
1867 and. rece1ved a patent in. 1873 that a typewr1&er became

a reallty. Two enterprlsing entrepreneurs, James Densmore”and

Sy AT PR TS ©t ’ *

N T e e L



5 brief," he said. Now that they could dictate 'ta, a typist they

September, 1980, p'. 4) -

and the burgeonlng paper demands of bureaucracy. ‘ Accord1ng

- N .."18-

\~

George Washington Yost, realized the machine's potential and

purehased _Sho'les',' petents for about 512,0.00.'. They proceeded

" to interest E, Remington & Sons of Ilion, New York, manufacturers

of Eirearms. ,Remington‘ Model .No. 1} thus became the first type-
writing machine man'ufactured for the purpose of commercial e','él'e..
(Moreland, 1977, pp. 54- 55) |

However, not everyone was pleased with the .new. anentlon. In

fact, it may have caused the'beginnlng of the paper exp10510n

,to Rlchard Current, a certain Judge complaxned that typewntteh Coow T

-

papers were_ '_clggglng the courts. "Formerly, when attorneys o . ar

themselves -wrote what they had to submlt, they' were mercifully

were much wordier than they needed to be and the poor 'judge

found it har?ler to keep up with hi ._docket.' (Miller, Memo,

]

.When the typewriter was first introduced to the public

in 1873, 'the slow and inaccurate "hunt and peck" method was

':.-,in general use. Frank E. McGurrin was the first to develop

“an " all finger" system. The general attltude was one of indiffer-

'ence toward this new method until July 25, 1888, when the.,'first'

recorded typewr1t1ng cbntest was held in Clncinnatl. Fra'nki -

'McGurr.in, the "all-finger" typist,’ competed agalnst a "hunt_

of. keeping his eyes on the eopy was‘,q’lu-ickl?( adopted by teachers

and .peck” typist and won the contest with eése. His methdd a B

\.'" .
A .
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o.f_typev'vriting and "touch typing was estab11shed as the better
o "

" meéthodology. (Moreland_, 1977, p. 58) o _ P

With the perfection of the typewr"i'ter and-its new methodology,
A ; : s
busmess education 1n the schools was developed

; The two-fold components of busmess educatxon, vocatlonal

v
T

tralnlng and general bu51ness, were given xmpetus in 1938 by

the U Ss. Natxonal Educatlon Pollcxes Commissmn when it pule.shed

1ts Educational P011c1es Comm1ssmn Report, which cited ."economic L

efflciency and "civic re_sponsibility" ~a8‘basi.c'purpose‘s of

educatlon.' (Daughrey, 1974, P 25}, |  In 1949, the-N'A'SSP devoted .:' :,'.'- L

. an entlre 1ssue to business’ educatlon, reinforcing this t_wo-fold .

‘concept . (Dagghrey and Baker, 1982, p. 1)

Pl

Newfoundland Vocational Beginnings-

v e e e e e e e e ——— S W T DR R T - = Sy e

The development of business education im Newfoundland has

] been similar to that in other areas in North Amerié:al.' ’I_‘he,'subject

of bookkeeping was the first business eﬁucation subject taught

in Newfoundland schools. Ford,kl%l, p. 44) reports that in

1880 there were three students enrolled in bookkeeping at St. Anne's

-8School, St. Lawrence. By 1898-99, Sloan-Duployan shorthand

was'.included among the range of gsubjects available for Newfoundland

" studentsy

Shortly after the success of the newly 1nvented typevwriter,
Sister Mary Joseph Fox of the Convent of Mercy in St. John's
purchased i,n 1898 a single Remington typewrlter for her class

of ‘five students. (Ford, 1981, p. 55). She theraby established
A

Cenpeglpt

L T
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: fthe beglnnings of the\ first commerc1al department to be set

Pl 200

up by the Sisters of Mercy in Newfoundland. (McCormac__k, 1

P 35)

The courses in bookkeeping and shorthand 1ncreased in popu-..

.

1

955,

£

‘larity. - The Annual Report of the Department of~Education,-

Newfoundland, 1920, records that the Church of England,

Catholic,:iMethodist, Salvation Army, Presbyterian,

- _ schools hadjupils enrolled in bookkeeplng or shorthand

" _'total recorded in the

. ,.courses was . 2 ‘737 students. (p. 74)

eneral Summary, June 30, 1920 for

r

‘Roman

and Congrega'tiona'l S

The

these '.

Interest in vocational egucatlonal obJectives first appeared

1 t

“in the 1930'5. : A report on Certain ‘Aspects qf the Educational

_System of Newfoundland (written by C. A.-Richardson 1n '1933)

draws the conclusion that

-_suffers from the grave

to the probable future

defect that: 1t 1s not, in general

IS

life of . the Chlld" {p. 8).'-.. '

This does not mean training of a highly "technical

or specialized nature, though a certain degree of

this may -in some circumstances not be amiss Quring

the last year oi school life. But the school may
£

play its most e

fective part in the preparation of

children for their future, indirectly by introducing

into the ordinary

subjects of the school .curriculum

material:related in.various ways to the occupations
they are 11kely to follow, and directly, by affording

opportunities for

practising.simple crafts which are

related

L5}

definitely related to the more complex technical pro-- '

cesses with which

the children will later on have

o to familiarize themselves, (p. 5)

 A'beginning into this area of study had already begun in..

' 4
. Newfoundland schools.

. Examinations ' conducted

'_D'oyle' (1978) notes that a _Iieport og".

by tha Council of Higher Eduoati‘on,

\\ .
BTty oo Sasdil TR Sl e an pvetecubuniig

the

“the educational curriculum of Newfoundland .
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Newfoundland, 1932, stated thatieconomics'had been incorporated

into the_ curriculum of the schools for grades VII to X1 for

;%fff,/%-ff ‘the first time. (E° 23y | -. | : . | '- '.Zji

) A perusal of the Examiners"Reports for the Economics Exami:
nation, 1932, reveals that the Grade IX paper “appeared.too i
difficult" and that "the number of candidates who could not.
ltell the difference between direct and indirect taxation was.
disappointinglg great. -However, the Grade X answers were quite

. satisfactory“'(p. 27 . . .

w

- Little emphasis was placed an teaching students as consumers

or workers, and the curriculum remained the same until the 1960's_

. and.1970's. The Advisory Committee .on Curriculum, in their
Second Interim Report, June 1965, comment that in the teaching
of social éciences in high schools an option in economics was_
offered in Grade XI and that "most students go throuqh high
school w1th very 11ttle study of man-in-society from a:scientific
rather than a historical view point and some with none at all.”

»

It was the committee's opinien that it was "an educational ~ _~

anomaly of the first order” {

p. 8) ~ They proposed a chrriculum
whigh included the topics of “public financing;"“the world

of -work," "producer and consumer," "employer and employee;”

*and “personal. financing. S ' ' - )>;

. ,' Warren (1973) reports that in the 1960'3 a-major policy :

decision was made to. construct district vocational schools admit-

ting students only after the compulsory school-leav1ng age.

. e Y
.This meant that vocational and technical courses would not then
. . : {

e e R - B e e

o .

'
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',a mandate to de51gn a pilot project for the integrat1on of academic .

.of the program {p. 2). The "Task E‘orce upon completion»of their
;survey recommended an expansion to the secondary school program o

"-"'-Iof more vocationally oriented subjects” (p. 2_9) .

&

- 22 -

g
. ) )

. be offered at the secondary school level'.‘ (p. 27).; However,

a meeting was held. in September, 1969, which had a far-reachinlg

effect on the Newfoundland and Labrad'or educational system.

-Members of the Roman Catholic School Board for the Dlstrict

of Conceptngn Bay Centre and’ the Integrated School Board for

'the District of Conception Bay South met to discuss mutual problems.

“W1th a drOpout rate of fifty percent, there was 2 feeling of

urgency that some thing should be done L;('.I‘aek l"‘orce, 1,975' Appendix

A ‘ - »
. C
A X .

C)l o ' . . T ‘ I. ‘ g - N ' :'_

\ .«
‘. -

There . evolved from this meeting a Plannmg Comm1ttee with . .

and vocatlonal secondary education at the District Vocational

School, Con.ception Bay South. 1Included in the pre-vocational

optlons presented by this committee was a course entltled B si-
. -

ness Fundamentals, whlch was first offered in the 1972-73 school

B year. Bus1ness' education at the general educat ional level _had

arrlved in Newfoundland™ schools. L S ’ '

. Concurrent with the pilot prOJect, a Task -Force was set
up to make .a detailed survey of the concept of integrating
academic and vocational education at the secondary school 1evel,
to examine all the implications of ‘the proposed integration, .

{

and, in particularlp to draw up guidel nes for the administration

| @
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. The latest major reorganization of the secondary school .-

K

. program was undertaken'in 1981, Ihe_philosophy of the Task
iu : Force that students-should'receive‘a'generel education.was con-.. .
E%nuedn' Four business education courses were brought into the
c&?riculumi General Business 1101 and - General Business 21017"
. ~~_ _ and TypingvlfQZ end Typing‘2102; This is tne_State of-generai'
| business education at the ﬁoment.hi | l |

Discussion of the General Business and
Typing Courses

'Y ;m - | A review of related 11terature~will examine ‘the general
g 'business and typing courses- 1n general and the Newfoundland

' courses in particular in an endeavour to determine their relevsncei

for students in the 1980's. The fornat for.the'discussion of

the specific business education courses will follow the design

[}

of the questionnaire developed for the study.' The areds to

- v
be reported are: curriculum structure, curpiculum content,

1nstruct10nal materials and methods, aad teacher preparation.

Anne Scott Daughrey (1982) writes-that in order to understénd

»

the definition of generalibusiness it should be considered within
- : : L

. "_-the framework of general education. She defines eeneral education
as: ' o 4

that part of the total educational program provided

to help all students obtain thé basic knowledge, skills,

abilities, understandings and attitudes that will

énable them to become worthy human beings and effective
members of society. (p. 1)

- ‘. d Dabhaliis ot 2 LA L £ it atat & R - N PR B
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"Curriculum Structure

~and, while she was referr;ing.specifically to the United states, .

|

Genera 1l Business

Daughrey (1982) also offers a definition for . general business,

her comments are .applicable to Canada.

General business is that. brog area of knowledge that.'-
deals with the American enterprise system, identifies
and explains the role of business as an American econonic.

".institution, and prov1des content and experiences .

‘that prepare individuals for effectiVe participation:

" as,citizens, workers and consumers in American society.

Moreover, basic business is a part of the general. D

. education of all individuals because its content helps

*.them develop an understanding of business as a basic
“"institution in the American gocial process, of the

‘role of business in the economy, and of ‘individuals'
economic roles in relation to both their personal

.needs and to the economy. as a whole. (p. 2) L : o

/.

This course falls within “the framework of Educat ion ABOUT Business.

' -Calhoun (1980° notes the general busiiness course is "primarily

con'cerned with building a- firm uncierstanding of the business

_.and econonic environment inwhich all of us live" (p. . 501)..

It is commonly agreed among profeésional authorit1es that |
the overall purpose of the general business course is to promote
economic understanding. ' ‘

His-torioallly, there has been'u trend to move from economic

ObJGOthes to socio-economc‘ob_]ectives. Douglas, Blandford,

and Anderson (1957) stress the economic element of the course -

,,because "the content is valu ble for any student to master in

his basic role as a res_ponsible citizen in our econonic society"

(p. 269).-

<Y
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business course 1n.the 1980s. '(p. 88)

) - 25 - .

The Joiht Council'on Economic |Education in 1971, as cited ' "
. - J
b L] . ‘
in the Natlonal Bus1ness A&soc1at10n Yearbook (1976), offers

a framewor for analyz1ng the business curriculum, which broadens

the pfima; economic objectives. (p. 30)

-

EDUCATION ABOUT BUSINESS

. : - for all ,students to
1. Improve the uhderstanding of business and its relationship
."% to the total economy. .

1 2, -Develop personal consumer competence and to relate the

role of the consumer to the totallecopomy.

3. 'Develop personal use SklllS related to business occupatlons.

h‘Duff, 1n hxs study of current textbooks and Other. llterature
related to the course, has complled the most up-to-date socio-
economlc obJect1ves, wh1ch he presented in the National Business

Association Yearbook, 1982, He believes that the ten objectives’

.1dent1fied below appear to be the most important for the general

After successful completion of a general business

course, a student should be able to:
’ '-
'.Identlfy and describe the maJor purpose of an economic
'system, determine the specific questions an economic

system must answer, and compare and contrast the princi-

pal features of a market, centralized and mixed economy
‘Identify and describe the basic characteristics and _

functions of the pr1vate enterpr1se econdmy of the °
. Uni ed States

Des ribe the role of business, government and human
resources in-our private enterprise economy and explain
the interdependence among the three sectors :

P .
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pescribe and evaluate the ways an individual can contri-
bute to our private enterprise economy in the roles,
rof producer, consumer, and citizen

'Identify the reasons and develop a plan Yor ef ficient
use of money resources by individuals, business firms
and units of government

' Identify the risks against which persons most commonly -
.. need protection and explain how risk- sharing provides o
. a means of protection .
Describe howbanks, credit and other financial institutions
affect indlviduals, business firms, units of government.
and - economy as a whole

Describe the role of savmgs and investments in our .
vprivat:e enterprise economy and identify ways and plaées
of saving and 1nvest1ng '

_ Identit‘y- the rights and responsib_ilities of 'oonsuxﬁérs,"" '

and sources and uses of consumer information and protection S
PR ' . o . . " .

In keeping with thé research method of examining structure

through an analysis of course .6bject;ives, the researcher-.conducted

a s udy of the general and spécific objectives of the two specific

cou s:és under study: General Business 1191' aqd General Businesé‘i
2101f. ’ | o e | o

The cours;e descriptioﬁ (1982) for Generai.Business 1101
states that ‘the general objectives are:

t@ examine the relationship between ‘the busines world
and the individual and to introduce the. tasks performed

J- by office personnel. (p. 3)

It would appear that this course places, its main emphasié_

on.personal-use skills performed by personnel in business offices.E '

This is further revealed by -its specific ije_ct ives, 'which

-
A
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-',1,. to introduce stidents to ;he relat1onsh1p between
-the ind1vidua1 ahd the businéss world;:

2. to provide students w1th 1nformat10n about vanous
: types of busmésses, career opportunities, and
educational rgquirements;
" .3, toprovide inf%irmation about specific tasks performed.
by various business personnel; . '

4, to examine em‘ployer/embloyee relé'tionships in .
. the areas of job applications, job interviews,
_and job performance, '
5. ‘to provide an overview of the commun ication skxlls
used in business of fices; and

6. to introduce students to Spec1f1c business SklllS.l
) (pc 3) . "

An'--e)kaminatié)n of thé course desc’ription (1982) pf the
General Business 2101 course reveals the purpose°‘

to provide a study of the business world, the 1nternal
functioning of businesses, and the impact of internal
. functioning on personnel relationships within businesses.
It is intended that students will discover and develop
special .interests, talents and abilities; develop. B
knowledge and skills that may be used for personai
reasons .or to prepare for further studies; learn about
working conditions and requirements in the business .
world; and understand the organization and managenment
of businesses.  (p. 3)

This' course has a wider economic emphasis, as revealed

by its specific objectives, which are:

1. to introduce students to various types of gusiness )
occupations, respective job requirements and entry-
level skills; .

2., to give students an insight into types of business
organizations; ' .

3. to introduce students to money management and
to basic bus:.ness financial record—keeping,

4, to provide students with 1nformation about the
management and organlzatlon of business-

T A R e LT SOV s s
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5. té provide students with an introduction to. computer,s,
- and

' 6. to acquaint students with types, conditions and
' branches of legal contracts. . (p. 3) = :
i - 3 '. / ” . {
VAR | —
Curriculum Content /. L : -
. Nolan, Hayden, and Malsbrary {1967) note that: y

Two jf the greatést problems which arise are the selection
of content out of the ever—growing bodyepf human-knowledge
that‘1is available and the organization of that content

‘so that the student may learn and be able to apply

what he learns. (p. 68) - e

The Task" Force on "New Concepts énd:Strategies for Business

Educatlon of the Natlonal Bu51ness Educatlon Association grappled

' -,w1th these problems, and in thelr Report 1983, stress ‘that

business education mpst .0ffer courses -for students that will-

~orient them to careers in business, make them econonically aware,

make them contributing citizens, and provide them with information
to fulfilll their personal needs and responsibilities. _(p 88) .
'I‘hey further make the sal 1ent point that "in order to g]o this, =
business education coirses must be uncompll.cated, yet comprehenswe
and above all, relevant. They must contain realistic skills ’
and‘relate:d mean_ingful'knowledge" .(p. 88). .

A review of the profeseiona_l litera'tur-e of business -education
indicates that for t;uite some time the ebmmc;n means of .assess_ing
the content has been to examme textbooks in general business.

Hlstorlcally, there has been a common core of topics covered

in the course, with' topics changing as 'the emphasis has shifted

-from economic to socio-economic content.

I L R T iy L R o ooy tiann
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- Douglas, ‘Blandford, and Anderson (1957) p'oi.nt ~out-that.

9

-

the one thing common to most texts has been the twelve topics

q

typically taught:

N 1. Relationship of the individual to the business world
2, Economics relationships .and free enterprlse : ‘
3. The role of the consumer in busmess
4, The use of credit
5. Insurance and risk management
6., Money and banking .services
7. Savings and' money management S
8., Travel, commuhication and transportatlor services
. 9, Cohsumer aids and protection : .
.10, -Government relationships to business o
"lls’ The free enterprise system SR o
» 12, Economic ci‘tizenship in a free enterprise economy .’ ( '

(p. 271) -

Jones (1975), in a survey entitled "A Slltudy of he. Content

in Selected Textbooks for the Commonly Offered Basic [Business

Courses in Secondary Scho?ls," found that si'x topics’ formed

the nuclei of basic business content.k These toplcs were: .busi-

.ness problems, money management', busin__ess'management, legal,l‘_

economic, and miscel laneous topics. o R ( .

N
1

Brown (1977), author of. the Delta Pi E‘.psildn Teacning'G‘uide '

Teachlng General Bus 1ness, behevgs the fqllowlng toplcs should

°

be 1nc1ude_d: an un&erstandlng of how- the bus1ness system .operates;

A

the role of business and government; the interdependence of
'eonsumers, business firms, and go‘vérnment- plus tﬁe“typi'c‘all -
units previously listed: money and, banklng, the wise use . of

money, credit, insurance, saving and 1nvestment, forms of bu51ness

_organizatians, ‘career information, and rights 'and respons 1billties

S s T s TR v - g T s
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of_ghé'individpal in tne'consumer marketplace and in the economic °

< .

system. (p. 8)
Duff presents in- the National Busineqs Associatidn Yearbook, -
1982, relevant cOntent of general business courses (p. 89)

. . The follow1ng llSt of content toplcs is representative
of the topics which are included in general business courses
1n the early 1980s. No attempt has been made to prepare
_ a priority ranklng. The topics are listed in the general
B ‘order presented in one textbook, but the outline. is not
N an exact outline from any of Ehe current text5° .
L e e ' 'THE PRIVATE ENTBRPRISE ECONOMY g ' : o

s

r t ‘ _ The Nature of Economics and Economic Systems s
e U " Our Private Enterprise Economy ! i(Features, ?erformance,‘_.
foos . _ Problems) :

o : .- "The Nature of Business
' I . Production and Marketing in Business
‘ Government in Our Economy | .

MONEY, BANKING AND CONSUMER CREDIT
The Purpose of Mone§ . . '
Banking and Bank Services . E R
Getting and Using Credit

N ‘CONSUMER 'DECISION MAKING AND MONEY 'MANAGEMENT
-,-*f - ’,”' The Comsumer in Our Economy, Making Consumer Dec151ons

o ' Consumer Spending in.the Marketplace

o el ) Sources of Consumer Infoqmation -

PN oo Protecting Consumer Rights ) T . .

. BUILDING FINANCIAL'SEC&RITY

Protecting Agaist Economy Loss -

: .Insurance (Auto, Life, Health, Property, Income Sécuritr)'
+ Savings and Investing . ' . ; ‘é&b

: ’ ~ . T

PLANNING YOUR CAREER. - *° - : ) ‘éi&

Careers and Your Career Potential (Preparing for a
! Careér) . . y &
Finding 4&nd Keeping a Job : '

) Labor Unions and Collective Bargaining

C e e
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He writes::

A:comparison of the content of general business texthooks
over the¢ years reveals the ‘'switch in emphasis to studylng
‘ ' toplcs from an economic point of view rather than
‘a skills development point of view. Instead of teach1ng
- o facts and spending time developing skill in preparing
1 business forms, innovative. approaches to teaching
economic concepts and understanding become the concern
of the good general business teachers. In the classrooms
. of these teachers, Students spent little or no time
on activities such as telephoning, writing checks,
| planning travel itineraries and other busy work. ' (p. 84)

13

In. keeping with the custom of a559551ng content through

an analy51s of textbooks, the researcher conducted study of i

the content for the general bu51ness courses of ‘the Newfoundland S
and Labrador currlculum.
‘The content'for the General-Business 1101 course includes

':fivé units. The units and topics covered are: - Business and

.'You;‘office Personnel;'Employee/Ehployer Relations; Communication

Skills, including. internal/external communlcatlons, 1ntroduct10n:

.

to shorthand, telephone dutles, machlne dlctatlon, telex machlne -7

usage, and proce531ng 1ncom1ng/out901ng mail; and Other office

) —

Skills, 1nclud1ng 1ntroduct10n to data proce351ng, flllng, recep—
tlonlsts' duties, and dupllcatlon met ods.
It would appear the major emphiﬁﬁs for this~course is studying
‘htopics from a skills devefopment rather than ap economic p01nt

N of view, -

The content for the General Business 2101 course includesﬁ*
~=six .units, .The units and topics covered are: Your Career in

Business; Forms of Business Organization; Financial Records,

P
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including introduction to the balance sheet and incone statement,
i,.money management, and banking in business; Business Management,

including functions and business actiyities;“Computers,:including'

the role, .parts, and features and computer appllcatlons,'and -

Business Law, 1nc1ud1ng types, components, and breach of contract.t

It would appear that the major emphasis for this course is studying
: toplcs from an economics p01nt of v1ew.. ' n'_ : ;h _ ‘L

|

Instructional Materials and“Methods e ’ ; v al .

Instructional materials consist of textbooks, workbooks,
. . v . .
% .

supplementary materials, and multimedia'used”to'aSSist studentshf -
" to develop business knowledge, skllls, and understanding necessary ..
lfor successful personal-business 11v1ng.l The textbook prOV1des ‘
a coordinating link between student and‘teacher. _wOrkbooks,
materials,and.multimedia expand this link. ' ‘
- Liguori (1969) p01nts out that the textbeok is only one

ba51s for learning. He states'

-

It provides the .tool for arousing student interest.
. and thinking,'promoting student judgement, presenting

basic facts, and open1ng new avenues of study. {p. 144) _

The Dlabay (1980)- study found there were. two philosophies regardlng

1nstructlona1 materials and methods. one stressed the.more .
. Eradltlonal approach of the use of‘a textbook and workbook;

the other stressed the more contemporary approach of use of
'pretests, value exercises, ‘and competencyrbased educatlon.

Malgbary (1974) in an examination.of studies (Cooper, 1969;

Nelson, 1970; and Brown, 1971) reported that the general business

~
]
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teacher should not restrict'his teaching solely to the.USe of
a textbook but that his instruction must be enriched through
the use of multimedia and materials?and through'exposing students'
to business and economic real—life experienees and aqtivities;
(p. 12) |
A wide range'of instructional materials is'recommended-

by business education authoritles because business knowledge

is too broad, skills too varied, ‘and understanding ‘too. important

¢

“‘For instruction to be l1mited to ‘one source of information only.

. An examination of the course materials outllned in the

course descriptions for the General Business llOl and General :w -

~Bu51ness 2101 courses'reveals that both courses have the'same

"stipulated textbook, teaéher's guide, and student workbook.

However, classroom sets only are, provided by the Department

" of Education.. The content of the General Business 2101 course

_Teacher Preparation ' ' o B .

is not. fully covézed 1n the stipulated textbook. 'Reference

muQE be made for some tOplCS to additional textbooks. Supplementary
N4

instructional materials for both courses are of a 11m1ted number.

4

'

The importance of the teacher in helplng students to develop
business knowledge, skills, and underStanding is well recognized.

The Task Force on the Integration of Academic ‘and Vocat1onal

-Education 1n their Final Report (1975) comment-

-

If we are to place the same degree of 1mportance on
.vocationally oriented subjects as we do on academic :
subjects in the high school program, it will be just ... '
as important to have properly trained persons to teach \




.
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. the vocational subjects as it is to have them properly
trained to. teach -the academic subjects. (p; 26)

[+1]

The proper training for buszness education teachers includes

’ L

university courses, inservice education, angd’ related work experl—

ence.. The Task Force considered 'university courses a vitar;

component. of teacher preparation, Their concern is reflected

in Recommendation No. 15,_which reads* ‘ “'
'The Task Force recommends that no further expan51on
"of the pre- -vocational program take place until a degree
level teacher training program is de51gned for, teachers_"
. in the program. .(pp.. 30-31) !

“

The Newfoundland Teachers Association Committee for the

. 'Reorganized High School ‘Progtam ‘in their Brief*to,the”Ne%foundland
Department of Education (1984) recommended that the Department '
" of Education assume a greater. responsibility for_teabher.inservice_-

education, particularly for rYew coursess

\

‘The Vaughan (1982) study conducted to develop a comprehenSive B

list-of-competenc1es deemed necessary for secondary school business

¢

teachers in North Carolina found'the'competencies that yielded

the highest'scores by supervisors and teachérs Qere,business

1Y

work experience and business mathematics.

Hemorial Univer51ty of Newfoundland offers a degree and
. - \ _
diploma ‘in vocational education._ Howeyer, admission_requiremenfsb,

. include’ occupational training and work experience in an occupational
area. The majority of teachers *of the business education courses

"would be unable to meet these requ1rements.

It would appear that university courses, inservice education,'”

K

’

and related work experience are considered by North American

‘.
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: can be stated with confldence that typ1ng is a Sklll de31gned i

"personal -use materials was limited. In fact, Tonne, Popham,

NG

_'35_-' ,

educators to be key factors’ in contrlbuting to effective teacher

preparation of bus1ness education teachers,.

szi,ing S .
The ability to type is a skill that most people w111 need

" at some time, Rowe (1976), a promlnent bu51ness education authority

and aughpr, commented on its universality when he wrote "it

for everyone” (p 107).

Traditionarly, typing has been a;vocationalhsubject taught
to typlsts and stenographers to enable them to copy business

Fmaterials. Origlnally, the use of the typewriter to. pregnre

v 1

and Freeman (1965). note that Woodrow wilson drafted.the ﬁropoeai
; 5, - :

for the League of Nations on the typeﬁriter_“bUtlhis ability

to do so was so astonishing that the draft is a museum piece"

(p. 111). | L o

—

But times have changed. The editors of Time (October 11,
1982) describe a. sxtuation that has implications for the teaching

of the universal keyboard-

An eight-year old types (italics mine) iMstructions
" that bring forth on the screen a figure of the space
shuttle, Columbia." (p. 10) '

A "hunt-and-peck" two-finger technique will activate the
keyboard but proper keyboarding skills will a551st the student
throughout ‘his life. .In recognition of this fact, numerous

articles have been appearing in business education journals -

s e L e e e ——
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of'late, all addreseing the concern of providing touchijstem

keyboarding instruction for all students at all ages."

- The term "keyboarding" is a relatively new word; and since °
keyboarding and typino courses .are not the same, definitions -

" for each will be piven here.

- Keyboarding is a course that ‘presents only the, keyboard
* to persons who want to use.the "touch"™ system. on.a
machine which has a universally accepted confxguration
of alpha-numeric keys. (chkey Olson, l1982,. p. 1)

Typxng is a course that presents a program for developing

typing accuracy, speed and product1vity. {Rowe, Lloyd

Sta1nbrook (1984) considers keyboarding a basic sk111,

. because persons ‘in all walks of life’ should have some skill- e

with a keyboard whether that of a typewriter or computer (p. 327).
- AR . ’ b '

A perusal of the professional literature (Douglae}'ﬁlandford;
and‘ nderson, 1957; .Calhoun, 1980)_reveals that more studentsv
have béen and are enrolled in.typing than in any other business
'9ubject;4 Rowe,.Lloyd, and wlnger:(1972) shpport this'finding
in their textbook, Txp ng 300, when they 1nform students that

) more than 5 million beginners learn to type each year Ap. 1).
. Historically, typing has had-increasing enrollments. This.

fact: is applicable ‘to Newfoundland and Labrador schools, as

is borne ‘out by the statistics presented by the Department of’

Education:

3

i
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Enroliment

Course

Typing 1102 ' - 1,438 2,304

Typlng 2102

1981-82  1982-83

787

1983-84 1984-85

VR

4,297 - 4,467
1,433 1,329

(School’ Serv1ces Div151on, Departme t of Educatlon, 1984)

™

- Curriculum Structure

: As has‘been'previouslyenotedfltyoing

1 } :
w[: originally taught

. as a vocational skill. Gradualiy, the goal of yping was broadened

so that 1n 1957, Douglas, Blandford, and Anderson note-

Typing is being identified more and more as general

" education.with the result that.the majority of. persons . R

now enrolled in the course are interested solely in -
developing typlng skill for personal use. (p. 95) s

[

By 1967 Nolan, Hayden, and Malsbrary were questlonlng whether

of its many personal uses. (p. 19)

Rowe artlculated in the Natlonal Bu51ness Associatlon Yearbook,

-

: 1976,.- two maJor purposes for typing:

'typlng could be considered as a strictly business subject because

i

as a tool of literacy where gkill acquisition can

- provide an additlonal dividend through the language

arts, and

as a. vocational skill much sought after by both'men

and women. (p. 107) .

gTonne and Nanassy (1970)

introduced a

third purpoee by

_insisting that provision must be made for those who do not know -

_at'the"outset'what use‘they_will_make of typing. They. point

out the responsibility of teachers- to provide career- information

to assist students in occupational choice.

(p. 291)

L
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‘land schools, Typing 300. They designed their textbook for,
v ' . . {i - -
- the

Rowe,'LIOyd, and Winger.
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' These three purposes were taken into account by Rowe, Lloyd,

and Winger (1972), authors of the authorized textbook for Newfound-

Personal Use student taklng typing to type hls own -term
papers;
.- Career Education student taking typing to find oyt about
" office work; and the

_Office Tra1n14g student taking typing to obtain conomically
v1able SklllB. ' : L

The Program of Studies tor the Reorganized High SChool

" of Newfoundland and Labrador, 1984 -1985, lists two typing courses: .

Typing 1102 and. Typing 2102., An examinatipn of the course_descrip—-

. tions (1882) reveals:

The main 6bjective of Typing.1102 is to ‘develop eienentery
skills in operating a typewriter for personal use
..and to provide a foundation for further study in the
field of business education. (p. 3) -/
The course description_for the Typing 2102 course states{‘
The purpose.of this. course is to continue the-development
of typing ability and to introduce additional terms.
and activities related to typing. {p. 3)
.. It would appear that hoth these courges are related to - s-f'

the persogal-use and cateer'educaticn'purposes.as outlined by

Curriculum Content

A study of t“g professional 1iterature and current typing

textbooks reveals that there is a common core within the beginning
L

‘ typing course. Calhoun.(1980} states that-the content of the



i e NP A ST

n e amt e e e A A P —n e .

. <readihg and_ editing” (p. 3.

' efindinge.

t . v, 3 - ' -
f , N i . )

.I . :. . . .
'"Beginning cburse'usuallf ihcludee learnihg'rhe keYboara; aevelopiﬁg'
speeq and cohtrol; applying typing skill to simple situations
suah as letters or envelopes, centering, writing.reports or ('VL
'pqpers for other courses, proefre%ding, goﬁpoéing, and 1earnind
to take care. of the typewrlter. (b. 179) .
An examinat1on of the course content as prescribed by the
. coursevdescrrptlons.for Typ1ng 1102 and Typlng 2102 and tﬁe
eontentvpﬁ the.aﬁthorized_textbook, ngiﬁg 560, reQeals a similar
_.content.ae recommended by Cglhoun with the exception of eomposihg
ef the ﬁypewriter;-which fs not included in the conteﬁt.of these -
;eeqrsee. Hoﬁerer, it should be'noted,that the Typihg 2102 goﬁrsé

' : d , - o ,
- does include an objective "to emphasize the ‘importance of proof- . -

‘Instructional Materials and Methods

Hisferically}.typingfinstruction'has changed as a result

- of research in the psychology of skill building and changes

in teéhhology. Increased attention to humber}writing, belief
in performance goals, need for .typewriter composition"SKille.

and individualized instruction are some of the changes that
‘have occurred in the field;' ' o ' N

These changes are reflected in business education methods

Agbooks (Calhoun. 1980 Nanassy, Malsbary, and Tonne, 1977; Tonne

and Nanassy, 1970), in teacher guides (Typing 300 Teacher S .

" -Service Manual,’ Rowe, Lloyd, and winger, 1973):;and in research ¥

\ S : v
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_ot current proven practlces of typlng instruction.
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) . | . ” . .
~The Ford (1976) study of selected ‘elements ln first-year L,
typing within American high schools found that the major factor“.‘ | e
in determining theimethod used' for introducing the number keys

was one suggested byrtyping-textbooks.' It further reported

that research was not being disseminated.on an extensive basis

to classroom teachers, West (1984), in a study of American

high school typing teachers, found that about half lacked knowledge

" The findlngs discussed in Chapter Fou this thesis w111 v

\ IS . . \_"_-g

'indlcate that current practices in, 1nstructional materials and’

»methods have not been attended to by bu51ness educators in the

Newfoundland and Labrador educational setting. - - e

Teacher Preparation‘
-~ The professional duties of a typing teacher include planning
units of 1nstruction,;selectlng instructional'techniques,'methods '

and media related'to the course, and evaluating performance.

The preparation necessary to fac111tate these activities is’

.usually prov1ded through university courses and/or inservice ,

education, A ’ - ) N : f. .
The teachlng df a skill subJect such as typlng is based
on psychological princ1ples of skill ouxldlng with classroom

procedures built around these'principlee, Methods of teaching

"~ the keyboard, rate of presentation, and detection of behaviors

that 1nh1bit development are part of the technlques, methods,

and strategies required to teach typing successfully.,

L PR s o O RS
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be used successfully._
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Inadequate training and insufficient knowledge can lead
to feelings of frustration as evidenced by the comments of a

teacher cited'by the Newfoundland Teachers Association Brief

\

-to the Newfoundland Department of ducat1on (1984):

{
- I am gett1ng tired of teaching courses in the program
, that 1 have no training for simply because the schedule
;, . demands it. This year I am slated to teach Business
Education 2101 in which I have an adequate background -«
"but linked to the course is Typing 2102 and I don't .
know how to typel (p. 4) - . .o )

TYPlng has become a. universal method of communlcation.iiu"'

,.Properly trained teachers are . required so- ‘that thls medlum can.

Related Business Education Courses
Offered in Other Provinces

In order to exam1ne currlcula of the other provinces and

" to determxne its correlation with related contemporary research

a concerted effort was made by the researcher to obtain prov1ncia1

«kpurse outlines for'the business education courses under study.

' This effort involved writing a request letter om August 14,

1984, to the nine other provinces, which elicited four replies;

writing a follow-up letter ‘on October 15, 1984, which elicited

two additional replleé} and placing telephone-calls on QOctober

:22, 1984, which. resulted in receipt of the reﬁaining course

outlines by November 10, 1984.
A : i .
An examination of the curricula reveals the following facts:

1. Nine provinces offer bu31ness education courses

< ; as part of their program of studies.

=
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..2. . Nine prov1nces offer ]Ob tra1n1ng for business
education courses and eight provinces offer general
bu51ness educatlon courses.

Five provinces offer .the general business course
_to all students on an elective basis.

A
.‘f
ﬁ Eight provinces offer the typing course to all.
; students on an elective basis and one province
A offers the typing course as part of their job
“ ’ tra1n1ng for the bu51ness education program.
i

un1f1ed structure for bu31ness education is adhered to
._by the Departments of Educatlon across Canada. An example of
.'the recogn1t10n glven the maJor goals of bu31ness educat1on

is ev1dent 1n the Currlculum Guide (1982) of _the. Prov1nce of -

'Z Saskatchewan~\ /

' Bu51néss’E ucation is an 1ntegral ‘part of the total -°_
educatlon program encompa551ng the obJectlves of self—
'real1zat1on, human relat10nsh1ps, economic efficiency

'_and civic respon51b111ty. (p. 1)
The Business Education Curriculum Guide (1979) for thehh“

Province of British Columbia specifically refers to the two

N

major purposes of business education.

In teachlng students about bu51ness, teachers .are
preparing them to handle their own affairs and to
funct1on as informed consumers and citizens. In
educating students for business, teachers are a551st1ng
students to develop the concepts applicable to .all
forms of organization: government, -institutions,
labour, and community agencies, as well as preparing
them for entry 1nto and advancement in jobs and careers,
(p. 2) .

The Public School Program Guide (1984) for the Prov1nce
of Nova Scotia 1nd1cates the delivery\system by which thlS type
of educatlon is achieved. ' oo l '

There are two phases of business education: individual
business courses and business sequences. Each has
. . 1

[ ES PNV
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‘- ! We are presently revising our entire secondary school
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a definite purpose .and each may play an important

" part in the achievement of the general aims of education.
Individual business courses are designedyto contribute
to basic education for all students, regardless of
career plans, and business sequences are intended

.to ‘prepare students for bu51pess and offlce occypations.
t(p 11) . ) /

1

—

An examlnatlon of the currlcula recelved revealed that

the currLculum structure of the general business and typing

.

- courses. lS in accord with’ contemporary research in the field.

]

':Empha51s 1s/placed on ‘the soc1o economic structure of the general

business counse by the five. prov1nces offering the course.

'ZIhe Curr;culum.Gulde (1982)jfpr the:Prov1nce of Manltoba notes

that their_General Business 101 COurse‘h
provides insights‘into principles and practices commonly
encountered not only in vocational business but also
in personal consumer 51tuat10ns.~ (p. 1)

Mr. Thomas E. Tldey, Educatlon Offlcer, Curriculum Branch,

,M1nlstry of Educatlon, Ontarlo, and 1mmed1ate past president

of the CanaQ1an ASSOC1at10n.of.Bu51ness°Educat10n Teachers,

points out in his letter datedﬂseptember 1Q, l9é4, that ‘ e

ﬁ,:

program in business studies. Final curriculum documents
will not be avallable unt11 the fall 'of. 1985.

He d1d however, forward rough drafts for that prov1nqe s Intro-r

duction to Business course, noting that the document reflectstJ

the general direction the province is.proceeding.

| The curriculum structure of thls course has a socio-economic

empha51s as can be recognlzeq by the follow1ng general obJectlve.
Th1s course gives students an- understanding of the

interactlon of business, government -and the 'individual
in‘our economic system. | Students are introduced ‘to

. - [
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the personal ‘and bu51ness related. skllls, knowledge,

e \attxtudes and ¢oncepts ‘that will help them to become

successful participants in our economy. (p. lﬁ

. .
» -

"The curriculum structure for the typing course is linked

- at the interprovincial level with the curfent trends in the

. field. The Curriculum Guide (1981) of ,the Province of New Brunswick

for the fypewriting 102 cdurse states the personaléuse_and'career

v’

education purposes suggested by textbook authors.

Thls course will provide students outside the Business
Education Program with a lifetime skill to serve their
personal typewriting needs and to provide a dec1s1on-mak1ng

aid a? to whether or not to pursue a vocatlonal career.
'(p. 1 _ L .

The Curriculum Guide (1984) for this grovince's Typewriting

103. course also makes noté of the emerglng role of the typewrlter

"~ as a ‘commuhication tool and the subsequent compat1b111ty of ..

4]

typ1ng skill and llteracy.

Today the typewriter is a basic tool of commun1cat10n J
and a too of literacy. The competent typ1st is not - Co
"a mere' rébot but a thinking individual who is skilled L

. in the .use of language and in forms of communlcat1on.
(p. 2) :

An examlnatlon oE the currlculum content df general business-

“and typing courses. revealed that there is a defiqite connect1on

" between the.topics as outllned in the curriculum gu1des and

I . .
the.topics as recommended in the professional literature.

‘ The Curriculum Guide (1984) of cthe Prov1nce of Alberta
for their Basic Business 20 course has the following topic headings,
canadian bus1hess, consumer credit, insurance, economic concepts,
small business management, managing techniques, and personal.

financing planning.' The Curriculum Guide (1982) of the Province

-~
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of Manitoba for their General Business 101 course has a similar
b&sic core of sdcio—eéénomic concepts._

The curriculum content of the typing course for the nine
prov1nces was found to. be sxmilar to that recommended by textbook
authors and ;yp}ng authorities. The researcher noted two curriculum

‘trends in the content of the other provinces. The first was

the wide use of the term "keyboarding"™ rather than "tybiné.“

The second was the inclusion of composition skills at the'typewrite;-

as, part of'the.course content.v The reason fér the first trend

E can be found in the 1ntroduction of the P1lot Currlculum Gu1de

«

(1984) of the-Province of Prince Edward Island for their new
Keyboarding/Personal Typing course.

Keyboarding is,a skill that almost everyone must use

at one time or another - .in school, on the job, .and
increasingly in the home, Keyboarding skills are
fundamental to using a typewriter, a microcomputer,

or a word data processing machine. The ability to
operate the .keyboard by "touch" is rapidly becomlng .
a fundamental éducation skill. (p. 1) )

©

The subsequent need for the second trend is cdveredz§n the specifid
ijectives of the course:
perform proofread1ng/ed1t1ng and composxtlon tasks

at the keyboard in an on-golng effort to 1mprqve these
skills.

The instructional heteriais and methods présented in the
Bu51qus Educat1on Manuals and Curr1culum Gu1des for general
bu51ness and typ1ng by the ~other nine prov1nces are in the opinlon

. of the researcher of a very good quality. The Business Education

Manuals would be particularly helpful for administratofs, coun-

sellors, and teachers in providing a schematic overview of business

.

. » . , . '
VUG U 0 IV SO U .o : . i



C i mmors M T seyeT————— . - ST —

edncation. a plan for-imglementgtion'ot thé'courses,-andié brigf»f
description of]|specific coupses.' The Curriculum Guides are .
t" prepared ngt only to help and guide teéchers;'but also to promote
- f professional creqtivity gnd jﬁdgemeﬂt. A decided'effort has ; . '
‘1;-:, xé‘wbeen made-to grovide teachers_with extensive listings of print

and. non-prlnt 1a'tructlona1 materials and a comprehen51ve synop31s

" of methods for pr senting course content..

Tpe reseatéh r found two references‘to the.impo:tqnté-df_A
._teacher pfeparationAin the curricula‘receitéd’from other,p;QX;ncgs.‘...
"Both these references were made in connection witn tné tgping
‘course. The Curriculum Guide for Diviéion IV TYpewriting_(1979)

for- the P;ovincé ofISaskattnewan made the follouing.pertinent'-
.rgmark; |
Teathefs assigned typewriting should have .a working
knowledge of the subject and be capable of- demonstrating
.all typing skills and activities.: (p. 3)
Hlstorlcally, the general business and typing courses have
offered basic education té students in Canada. These courses-
.must continue to develop our most valuable natural resource:

the skills and abilities of our students as they enter the emerging

S post- industrial society.

[ T
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. ST . CHAPTER THREE

DESIGN OF THE STUDY = . . -

This study was designed to determine and compare the opinions
‘of district coordinators and teachers of business education
‘at the senior high school level in the Province of Newfoundland
‘and Labrador regardlng selected general issues of business education
in the areas of (1) curriculum structure, (2) curriculum content,
(3) instruct1onal materials and methods, (4) teacher preparation,

~and (5) evaluatlon of spec1fic courses.

e ~ The Instrument

. The development of the 1nstrument or questxonnaire used

in this study involved three main procedures. these procedures

consisted of Identification of Issues, Validdtion of Issues,

'and'Reliability-of the Instrument. . Y

. A

Identification of Issues -

The/first procedure. involved a review of professional litera-
/

/ . s .
ture and research findings. The review of professional literature
was conducted to obtain an overview of business education from
the perspectives of textbook and method book authors, curriculum

authorities, and educators. The basis for the‘literature-search
was the "General Business® and *Typing*® entries in the Canadian
Business"Education Index, 1979, and the ERIC data base for the. 1{

years 1965-1983.,

. P N .
1 e e e e YT = - R L T
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fby the researcher for the final,selection-pgocesa,:.
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The QéView of research findings was'undertaken-t6 idenﬁify .

issues .of interest to business education researchers. " The basis
- ‘ . . . . 3

for the search was the "General Business™ and “Typing',entries

in the Research Summaries in Canadian Business Education Index,
L] . -

,1979, and the Comprehensive Dlssertations Index for the years

t
1954 1984.

~

anm-the.various readings, issues were identified and -narrowed

valjdation.of Issues : ) o g #:.”~h 1?;, -

The second -procedure was the selection of issues.:. IssSues

were arbitranily judged-ﬁy the reséaréhe' to be the mostzapplicable

télthe business education'brogram of stu ieauin.Néﬁfoundland'
and Labrador high schools, . '

This method oE dec151on-mak1ng was used because Kerlinger
[ !

-61973) points out that"content validation conSists essentially

in Judgement. Alone or with. others, one judges the repreq&ntative—
o : '

.ness of the items" (p. 458).

Fifteen issues were finally selected. This number was

.considered to be the maximum’ because it ‘was important to keep

the questionnaire short in light of the workshop agenda and"

"the need to cover the issues: adequately.

The general .format of the questxonnaire was then arranged.
For ease of completion, the questionnaire was comprlsed of two
components., .The first consisted of Characteristics of the ﬁbspon-

dents, and the second. consisted of the Current Issues in Business
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Education, An';gree-disagr e-arrangemeng was pgilized because
-i£ was judged £olbe an ;ffi ientimethod of obtaiﬁing inférmation.'
Respondents were asked to circle a numﬁet fr?m.i (strpngly égree)
to 4 (strongly disagree) that represented their opini@h of the e
issue. )

Hévfng selected tﬁe issues and format fér the ques;ipnnaire,
c.a concer;ed ¢ffort was made to achieve reliability. . : ’

,ReLiabilityfbf Instrument

"fp .Finally, th% consistenéy of heasurémeng 6r~reliébility :

of thé‘questionnaire was addressed. Ketliﬁger'(1973)'shg§ééts
that unambiguously written items and clea; instructiohs'incregse
the consistency of an instrument., (p. 454)

Two procedures were initiated to ﬁake the instrument more
~reliable. First, tio bolsﬁer reliability the researcher adapted
a_stﬁdy by Dlabay (1959)'entitled "Identifiéatipn and Comparison
of the Opinions'of Bésfp ﬁuSinqss Authorities, State Curriculum
Supefbisors, anq Hiéh School Teachers Regarding Selected Basic
Businesé Issues.,”

Second, the researcher cohddcted a pilot study to ensure
that the items on the questionnaire were unambiguous and the
instructions were clear. 'The instrument was field-tested by
administering it to a jury representing district coordinatdrs
and teachers. Two Qchool administraters and four teachers of

business education and/or related subjects at Holy Trinity School,’

Torbay, were requested on'%eptember 25, f284, to comp}q&e the

b T v i Segudod \f gy - Themer
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questionnaire. The jury was also asked to .indiéate'wheth_er
or not-the instructions and items were clear. :

. . 5 .
The purpose of having' the members of the jury answer the

. / . .
questionnaire and make comments on its wording was to assist

the researcher in reducing grrors of measurement. As a result

of the pilot study, two minor deletions were made in the Character—

. .istics ‘of Respondents component and question number 5 in the
. ! , ;

Cu'rreng:'Issues component was reworded. A copy of the pilot

'study questionnaire -has been iné.luded_‘i.n Appendix A,

' "Collection and Treatment of Data

Source

This study was conducted [in the Province of Newfoundland

_and Labrador with district coordinators and teachers of business

education courses in the senior high school program. Because

the researcher was requested to make an hour-long presentation '

"at three Business Education Regional Workshops in Newfoundland,.

it was deemed advantageous to adminster. the questionnaire _duririg .
the workshops. +

Accordingly, the instrument was administered successively
at st. John's, October 1, 1984; Gander, October 3, 1984; and |
éorner Brook, October 4, 1984. The agenda for the workshops
permitted: (under similar conditions) administration of the instru-
mén.t betwéen the opening remarks by the Chairman at 9:30 a.in. and
the presentation scheduled for the researcher at 10:00 a.m,

The questionnaire was easily completea and returned by theworkshop
T , ! )

-
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participants within this time ‘frame. - A copy of the questionnaire’

has been included in Appendix B.

- A 9051tive attitude towards the questionnaire was ev1dent
during its administratipn. In fact, 1t was noted by the chairman
that it probably helped the scheduled group discussions because
.the,participants werélblaqed in a position of thinking abeut
.‘_current'issues and courses ot business education. |

- A8 a result of the interest 1n the questionnalre, a relatively

‘

vhigh response rate was realized. Table 1 gives details regarding

the . total number of guestionnaires administered the number-

"‘returned and the percentage'rate."

TABLE 1

. NUMBER OF QUESTIONNAIRES ADMINISTERED TO
DISTRICT COORDINATORS AND TEACHERS OF BUSINESS EDUCATION,
NUMBER RETURNED AND PERCENTAGE RATE

ouestionnaires Questionnaires Retarned

Occupation’ Administered - Number  Percentage
District Coordinators 17 ' "16 i 94.1
Teachers . ’ B4 82 S 97.6 -
Total N o101 98 97.0

| . .
A disadvantage of, any guestionnaire previously cited by

) i . g
Kerlinger was that of a low iresponse rate., He recommends that

"every effort should be made to obtain returns of at least 80

v
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.- 90 pe;:cent or more™ (p. 414). The 97.0 response rate of this
‘dtudy is-well within his recommended . range.
' Following the collection of data, procedures were commenced

for their statistical analysis.

’

Data Treatment Procedures

For the purposes of drawing conclusions regafding the rgséérch
. ‘questions, the following. proce‘dure's wex;et'undertakeh. '
‘since the questionnaire consisted of two components, Char-
'a_'c'terilstic.s of Respondents and Current Issues in Business Education,
: eénc,h component was analyzed geparate’l&. | . -
' Tﬁe first component, Characteristics of'R-esponde.ﬁts, wa's'
divided in-tq two sectiong: .Occupation and-Experience. .From
the Occupation section, the numbex.;s of district.co.ordinator‘s :
'andfteac‘he'rs wére tot_alied to dgt:mine Ithe percentage rate
"‘o_f th_e guestionnaire. The results .of this analysis have been
pi:esented "'in .this chapter. |

. Fr,é)m-the Experience section,_ t:he‘ teaching experience of
teacherg was totalled for their .Majqr Su’bjec.t Area, Specific
Business Education Course Taught (Typing 1102 and Typing 2102
and General Bus‘iness 1101 and General Business 2101) to determine
.thé teachiqg background of the responc!ents. The results of
. the gtatistical analysis for this section are preséntea in Chapter
Four. : | | ‘

.The second component, Current Issues in Business Education,

‘éomprised the major portion of the questionnaire. It was divided

-

o : - . .
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.into sections relating to. the five areas under study.. The procedures

_followed iné_:,luded the preparation of a frequeficy distribution o

for each item, the conversion of thes raw data to percentdges'

for Qimplification of reporting, the formation of a conclusion

criteria rating scale, and the development of tables to show

the rating aséigned to ?ach item. The results.of the statistical

analysis for this component are presented in Chapter Four. . = /

T
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CHAPTER FOUR
N

PRESENTATION AND DATA ANALYSIS

The purpose of this chapter is to present a descriptive.

-analysis of the data gathered from a guestionnaire administered

on October 1, 3, and 4, 1984, to digtrict coordinators and teachers

of business education coufses_ in the senior high school program -

.-f;'or' theil Province of Newfoundland and Labradé_r.

The design of the questionnaire incorporated. two components:
. | . . - . ’ .

‘Characteristics of Respondents and Current I_séues in Business

~Education. The format of_'th.é comp‘one'nts,will' be outlined, followed

"Business and Typilng._

by the findings for the specific ‘courses under study: General

Format

Characteristics of Respondents

.‘_

The first component was divided into two sections: Occupation’

and_ Experience. Utilizing the 'Occ’ﬁpa't-i'on"_ heading, _d_ata -were_'

‘totalled . to. obtain the number of district coordinators, and teachers’

completing the questionnaire. This procgdt;fe was used in order’
to obtain the percentage rate for the question.naire. The results
of this calculation have been presented in Talble 1 in Chapter
Three. o |
Utilizing the "Experience” heading, data were totalled _

: -l
in order to obtain an overview of the respondents' teaching

'assilgnments zfor'the 1984-85 school ye'a.r:.' This proceddré was

used in order to pre'sent the méjor téaching"assignments and
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‘the sp_ec':ific bus iness e’duca.ation"';teachving e;(peri.e.r_xc_e as~ex'pressed.
mih yt_éa-rs. | - | | ' N
Fo.r. ease of format, major teaching assigmnents‘were grquped'
.i.n accordance with .thé Program of Studies for the Reo;gani zed'
High School Progfam_for the Province of Newfoundland and Labrador, .
1984—-1985.  (p. iv) |
For ease of répbr.ting', subjects were grouped under their
depar tmental headings. For example, teachérs r.epérting "‘Histor‘y,"'
'Geogréphy," ‘Social Studiés," and "C-onsume'r Studies™ as their
. major 's;ubject area wefe grouped under the heading "Social Studiés:.." .
Lli.keyisg,/the. entry "Business Education” in-cludes_;_ig._e__s_ggrlsxes.' |

SLQ as "Business Education,™ "Prevocational,” and "General

_Busifiess.”™ Teachers with a dual teaching assignment wert 1isted

éparately with a diagonal used to indicate a dual teaching
role. For example, "Mathemat ics/Science™ indicates a persdn.
teaching both Mathematics and Science. The subjects. were rank-

ordered from'the greatest number to the least.. : -

s e

The spéci_f_ic bus'iness education teaching expérie__nce for. -
the' general business and i:yping courses' were groupéd according .
to the number of years teachers have had experience in teaching
these courses. The "one l;o three yearé" category was -used bécahse
the courses have b‘eqn implemented into the high school curriculum
for three years. It was-a.lso deerped necesséfy to inclp@e the
"over three" category because prevocational...teach—e'rs have taught -

the courses prior to their inception into the high school cufriculufn.,
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An 1nspect10n of the professmnal 11terature on the development -

‘of t:he general business and typ1ng courses reveals differences

of opinions concerning fundamental issues in the areas of (1)

- curriculum structure, (2) curriculum content , . (3) instructional.

materials . and 'fnethods, (4) teacher preparat i"on',' and (5) evaluation

of specific com:'ses.

s

" The second component of the quest 10nna1re, Current Issues

Bl

in Buginess Education, sought to obtain the opmions of professmnal

- educetors in Newfoundland and Labrador concermng f1fteen selected

issues. . The format of the questlonnaire was arranged w1th the ...

dual concerns of completlon pract1cab1 Lity and reportmg simpl J.c1ty

in mind.
' For ease of completion, a rating scale was used.. The chdibes_

for each issue were assigned values. For example, 4 =-Strongly

Agree, 3 = Agree, 2 = Dlsagfee and 1 = Strongily.bis‘agree- " In

‘this manner; individual issues were scored in such a way that

- ‘the higher. the score -the more positive the opinion and thé lower’

N

"the score - the more negative the opinion. Because respondents

[y

did not make a choice on some of the issues, a "No Opipion"
P

entry is included in the findings. .

pred . . 0

The *criteria used for purposes of drawing ¢onclusions regarding

i

the ré_search questions are presented in Table 2. .'

o

= " Raagy r-\:vv-nc""-wn-v—-x‘..’,, N Tt

81



TABLE 2

," CONCLUSION CRITERIA B
-Percentage o "' conclusion
75 — 100 A Substantlal agreement exlsted

; among the groups

50 -, 74, . Definite agreeme nt eX1sted )
. IR L a mong the groups o+ = : .
25 - 49 -} .0 . ISome agreement ex,lsted among S
: g the groups ; - A
0— 24 7. o Little agree’n{ent ex1sted . :
GO ) ot among the groups JEEE v \

’

E‘o:: ease of reportlng, the questlonnalre was d1v1ded 1nto .

the flve areas . under ‘study , percentages were derlved from the

) responses to the ratlng SCale, and the resul ts were tabulated

e ) — ;
- EOr presentation purposest | ‘P\// e ’

o The results of the questlonna.lre for each sub ct will. e
‘:"be dl,scussed;1.n_'de,_>_t_a1:_L_. . Y . . - & '

f: - B | S . General Business L L ‘
Characterlstlcs of .the Respondents S ‘-E- . ’ . :

° ' N

The resul ts.fory the calculatlons of the -experi‘ence of the

_“respondents are presented in Table 3.

. ) , . o
1nd1ngs ‘-_-' S A o ‘ e
¥ : The findings pf the Summary of Actual—Teachers of Genetal

.Business “will be discussed  in sequence f‘ollow.lng. the headings

of the table.

b ° M —.‘. !
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Major Teaghing Ass1gnment(s)

The results-of the .tabulations for this headxng indicate

au . ’
that 52 general business teachers completed.the questionnaire.

The major{ty had a background in Business Education (10),

i English'(9), and Social Studies (9), followed .by Mathematics

(6), and Religious‘Eddcation.(3)ﬂ _The remaining seven teachers =~

had a wide teaching background. ¢

1

General Business 1101 Teaching Experience )

* The tdbtal number of teachers of this_codrse.completing
i . . . .

‘ the guestionnaire was 47, of which 21 had oqe”?éar-of‘ekberience-

and 9 had three years of experience. s i

~ ‘Geheral Business 2101 Teaching Experience

The total number of teachers of this course completihg
. BT .
the questionnaire was 33, of which 18 had one year of expgr1ence
I_

and 2 had three yéarg of experlence.
' These statlstlcs would appear to be in line with the fact

that this course is gradually .being introduced into the curriculum.

- Teachers thh lack of experilence would be more likely to attend

-

a workshop. : N ) o -
.The diversity of teaching experdence -and the limited ekpetiehce

in ‘teaching deneral Business 1101 and General Budfiness 2101

©

will be aléo reflectéd in the "Teacher Preparation” section

. ) | ]
of the Current Issues in Business Education component.

o

. e
\ , < - g

B L T e ey
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TABLE 3

SUMMARY : ®-ACTUAL TEACHERS OF GENERAL .BUSINESS. . , K

1. Major Teachlng ASSLQnment(s) 7.
2. General Business 1101 Teaching Experlence, - )
- T3, General Business 2101 Teaching Experlence ) B
. : . : Number of
_ ' C Characteristics .  Teachers
: ] 1. Major Teaching Assignment(s) A o -
s - . Business Education - o . 10 &
Lo ., .- .English ‘ . ' - 9
: . K Social Studies v - 9.
' " Mathematics R ' ;6 MR
“Religious Education : - R 3 '
English/Business Education - =~ . o 1
‘French L Co IR 1
Frencthu31ness Education -1 .
‘Librarian : Ry 1
. Mathematics/Science T S ) 1 1 .
. ‘Physical Education/French - ; 1l .
Social Studies/Science : . \- 1
Science . 1
- Incomplete . ‘ C 7
' Total Number of Teachers , 52
2. General Business 1101 Teaching Experience .
’ . One Year 21
Two Years C 13
Three Years _ ! 9 - -
.Over Three Years 3
Incompléete ™ . ¢
* Total Number. of Teachers S 47 - ™
3. General" Bu51ness 2101 Teadhlng Experlence
. .
One Year - - 18
Two Years ' \ 5 o 9.
Three Years ‘ . N B -2
. Over Three Years ' ' <3
. Incomplete 1
Total Number of Teachers 33

.

' . : e ' . . . .
e . ., R L . [ h o . . . . . — . . ~
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Currlnt Issues in Business

)
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Education

The first priority of

. the overall purpose, write

the status (elective/core)

s

‘into the questionnaire in order to determine the striuctural’

concerns of*educators.

separately.

Issue No.

1

Curriculum Structure

curriculum planners is to decide

-

v

1.

the specifié.bbjectives, and designate

of a course.

-

f

Three research questions (Numbers 1 - 3) were incorporated-

Each research quéstion will be Ereated' )

The course should service the educat1ona1 needs-

of all

students.

The goal of the general business course has been a subject

of controversy for a number of years.

Frequently,

this course

is believed to serve Best the educatlonal needs of low-ability

stugentsf
image associated with business education in general and the

. . 4o )
general business course in particular.

low-ability students will require basic business khowledge;

Trad1t10na11y,

there has been a 'dumpxng ground™

“While it is true that

it ds equally true that basic business kndwledge will”be feqdiréd:

by all students as they assume their place in society as consumers, -

-workers, and c1tizens.

RN

The first research-question was designed to'detéqﬁihe'whethér:

- . . : ' ) .
the traditional image of business education is s$till applicable

to the Newfoundland and Labrador, educational setting.

.rf';

T
.

e

e,

L)
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Table 4 1nd1cates the oplnxons of the respénd;nts concernlng :
‘,thi; issue. . : ] .
The results reveal that the twé grqupéﬁwere on the "Agree"”
' eAd of. the scale: 81 percent of district coordinators énd 75
Percent of teachers agreed with the goal of the general business
 course. '

Ié is intéresting to note, however, that 13 percent of

dxstrict c00rd1nators and 25 percent of teachers dxsagreed thh

the statement. Thxs could indicate the belxef concernxng bu51ness

-

.
educatlon as a dumping ground for low- abllkty students still

'eX1sts in the m1nds of some educators. .-

TABLE 4

RESEARCH QUESTION NO, 1

‘District
. Coordinators' .. Teachers'
RaQing Scale Percentage . Percentage
Strongly Agree . 25 o .- 35
Agree 56. - . 40
Disagree . oo - - 13 ~ - 21
Strongly Disagree ' o 4

No Opinion , 6 . : 0

I'ssue No. 2 - The course should contribute to the general education
L] e

; of students, . ’

Y

One of the major aims of the qducétiongl system is to provide

students with a géneral‘gducation. As previously noted in Chapter

s

Two, general education is helping students to obtain the basic
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:knowledge, understanﬁing, and attitudes ‘that ‘will enable them

'to become consumers, workers,

~

.The second research question was included to determipe

- 62 -

>

and citizens.

~'whether the general purpose of the general business course was

DAY

recdgnized 5y the respondents.

~ : . .
Table 5 indicates the opinions of the respondents concerning

L-'?. B this issue. N

%

- The results reveal that both_groups are supportive of the

R general educational aim of the course, with 94 percent of district

"coordxnators and 90 percent of teacherexreplyxng ih the affxrmatlve.

In fact, 33 percent of the teachers elected 'Strongly Agree

as their choxce.

respondents.

RESEARCH QUESTION . NO. -2

purpose of the general business codrse is recognized by the [

TABLE 5

v

‘One can ‘readily see that the general educat10na1

District

3 : . K : Coordinators' Teachers"
o .- Rating scale Percentage "Percentage
.. 7" " - strongly Agree 19 33 -~ .
. : . . Agree ) L5 57 . < o
S+ 777 "pisagree 0 6 .
strongly Disagree 0 - 4
. No Opinion .6 « 0
. . . . . 4
) \ N ~
s ;\ - :.
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.

. N . :
Issue No. 3 ~ The course should be required of all students.

The general business course is a paré of the business'educagion
curriculum across Canada. The emphasis on this course has run

the gamut from being considered a nice, easy course for preparidg

students for the world of work to.being.COnsidered a vital component

-of instruction for a large population in,our schools.

'This issue was addressed in the third research gquestion

in an attempt to determine the status respondents assign to

.

this course.

' Table 6 indlca;es the opinions of the respondents concerning:

this issue,

Al

.The results reveal that both groups disagree substantially

(69 percent‘and 73 percent respectively) with the concept that

this course should be a required subject. This finding is in

accordance with the status of the course. across Canada. At

the interprovincial level it is offered as an elective course.

TABLE 6

RESEARCH QUESTION NO, 3

District
. ' ' ‘ Coordinators' Teachers'
Rating dcale . Percentage Perceéntage
Strongly Agree ‘ 6 // 4
Agree : Sy 19 . 21
Disagree 19 44 ,
" Strongly Disagree 50 - 29
" . 'No opinion . 6 2

e e g g s I -
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In summary, there would
among the groups, concerning the curriculum structure of the
general husiness course. The consensus was that the course

serves the educational needs of all students, contributes to

q
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appear to be "substantial agreement

the general education of all students, and should not be a required

course in the senior high school.
The day-to-day reality of the classroom revolves around
the question: What did you learn in school today? ,Téachers

and district coordinators are, therefore, concerned about the

Curriculum Content

- skills and/or knowledge to be learned by students.

Four research questions ?thbers 4 - 7) were incorporated

into the questionnaire in order to determine the content concerns

of educators.

4

~

Issue No. 4 - "Daily Survival Skills" (e.g., writing a cheque,
answering the telephone) should be included in

. the general business course,

In order to function effectively and_efficiently in the
world of work, certain basic skills are required. These skills
are usually labelled "daily survival skillg” and' include writing =~

a cheque, answering the telephone, and,"gétting along” with

"others.

employméﬁt skills, since frustration and disharmony in\the work .
} . .

placé'éan cause loss of employment.

The fourth research.questioh was selected to determine

-

Sometimes these skills are more important than job

‘.
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.

’

the réspobdents‘ opinionS'concernﬁﬁg the inclusion of bersbnal
liviﬁg qkills in the general rusiness course content.
l'fable'7 indicates the opinions of the reébondents concerning
this isige. ) ' '
The inclusion of “daily survival skills" as part 6f the
courée content received substantial support from both groupé,
This issue recorded two of the h‘gpest percentage scores for-
the.QUéétionnaire{ the -highest affifmative percentage from

both groups (100 percent and 92 percent. respectively) and -the .

highgst "Strongly Agree'.category score from the teachers -

59 pércent.' A possible reason for this strong support céuld

be that the respondents feel more comfortablgswith this aspect.

of- the course because of their own personal use of busines$ [

'éu:ﬁivéllskills.

TABLE 7
RESEARCH QUESTION NO. 4 : . %
District .
‘ Coardinators' Teachers'
Ratipg Scale Percentage o Percentage .
Strongly Agree , 37 ' 59°
Agree 63 . ¥ Y 33
Disagree _ o -0 - 4
. Strongly Disagree 0 s é
No Opinion - .0 0
- !
. I -
t : .
i
l
|
“
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Issue No. 5. —!Emphasis should be on the education of students'

" concepts: into the general,?usihess course content..

-that would keep them abreast.of new developments in the field.

"as, consumers, workers and clitlizens rather than )
on the development of basic consumer sk111s le.g.,
bu@ggting, purchasing insurance). ]

Historically, the emphasis of the general business course

has been centered on economic content. As has been noted in _

‘Chapter Two, the social and economic factors influencing business

haVb been impiémented recently into the course. This shift

in, emphasis has apparently provoked an ongo1nq debate among

businéss educators. ' : i
. , .

The fifth research question>was designed to determine the

N

_respondents"opinions concerning the”inclusion of socio-economic’

Table 8 indicates the.opinions of the respondenfs concsrning
this issue. : ' 3 \

The results reveal that thére was definite agreement among
the respondents with the shift in smphasis fo; the general busihess
course (69 percent and 67 perce t respectively)k It should
be noted, however, that(3l percent of the distriét coordinators

and 31 percent of the teachers disagreed with the statement.

"It would appear tHhat the shift iq?emphasis has’ not been perceived

by:a numbér of educators.

This is unqérstandable because the réspondents likely would
’ : .

have had little contact with course guidelines of other'provinces

RN

r
v &
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TABLE 8

RESEARCH QUESTION NO. 5 )

-District '

, Coordinators' . Teachers' ..
' Rating Scale . Percentage Percentage B
Strongly Agree 13 ° 121 , 3
Agree . 56 S 46 S
Disagree , 31 y 23
Strongly Dlsagree .0 S 8 Sl
No Opinion - Q . ' 2. ok

. : . . . .
"Issue No. 6 - The course should be restructured to eliminate:

overlapplng content (e.g., money management) be1ng
taught in other courses.,

Oné of the tasks of the curriculum developer‘is to have
as little overlapping content as possible. This is difficult
in introducing business edupation courses because these courses
are, interrelated and cover a wide range of topics. An examination .
by the researcher of the course outlines for the province's
consumer economics course revealed conFent overlapping could
Be an issue.
The sixth research queétion'was designed to detenmine_nhethe;
content overlapping was a concern of the resnonéents.-' |
Table 9 1nd1cates the opinions of the respondents concerning
thls issue.
| . - !
. The results reveal there was substantial agreement among
sthe éroups that the course should be restructured to eliminate

OVerlapping content (75 percent and 79 percent respectively).

There was a greater reaction from the teachers = 58 percent
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’strongly aéreed with the reséarch duestionc - This w&uid.Seem '
qulte 10g1ca1 because they have to cope with students sayiné
we did that last year. There are two philosophies concerning
this issue. Oné is that similar content can be given a different
perspective by each course- and that repetition -.can aid student
learhiqg of important toﬁics. The other is that- with the ever-
' expandind content, available courses can be strengthened by .
v E \j.pdding new topics. It wohld-appeér’that the majority of the
‘ re§pondents‘wou3d elect to help students acquire a-wiqer'pndér- 

C

. standing of the various aspects of the business world by restruc-
turing thehpresenﬁ.content.
TABLE 9 .
RESEARCH QUESTION NO. 6
N : ' District .
- _ Coordinators' Teachers'
’ Rating Scale: N Percentage . Percentage
. | _ - .
" Strongly Agree 25 - 58
Agree : 50 21
a Disagree 25 ' 19
/7 - Strongly D1sagree 0 . 2

No Opinion , -0 . 0

Issue No. 7 - Language and commun1cat10n sk1lls should be evaluated
as part of the course, .

N s

R ) . ¢
Proper spelling, grammar, and sentence structure have long

been stressed by business educators. This is so because it

is generally recognized that the ability to express bneself‘

- : : ¢ o

”
.
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~

/ . < .
clearly in written and verbal form is a desirable asset in the
world of work.

The seventh research question was designed to determine

the respondents' opinions concerning the inclusion of language

and communication skills in the evaluation of the general business

coursé.'/ , o

Tabi\\TO indicates the oplnlons "of the reqpondentq concernlné
this 1s§he. ' '

There was substantlal agreement among the .groups (82 per?ent
and 75xpercent respectlvely) that 1anguage and communication
skills should be evaluated as part of the course. This finding
has important implications for students since'muéh of their
career success and life satisfaction are baﬁed on how well they

. »
can communicate.

(\;v ' . TABLE 10

- RESEARCH QUESTION NO. 7 : -

District
o Coordinators' Teachers'
" Rating Scale Percentage ' ‘Percentage
Strongly Agree B 38 . C 17
Agree . 44 . 58
Disagree : "6 19
Strongly Disagree 12 : 6

No Opinion ' 0 : . 0

In summary, there would appear to be substantial agreement
among-the groups concerning the curriculum content of the general

~ .
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business courséL -Thé opinions of the respondeﬁts for this seétion
" was tgat "daily survival skills" should be included as pari

"of the course content; emphasis should be on thé education.of
students as consumers, workers, ;nd citizens; tﬁe course content
should be restructured to eliminate overlapping dbntedt; add-
-that language and'communication skills éhould be evaluated as
.part of the course.

Instructional materials and methods used to. deliver a coufse
play a key role in how. receptive administrators“are to-its implef_
mentation and how enthusiaétic teachers.arevtb its continuation;

. &

The ﬁudicious selection of textbooks, student workbooks, evaluation

~

strategies, and reference materials constitute an integral part

of curriculum development.

N

Instructional Materials and Methods N

~
T

Four .research questions (Numbers 8 - 11) were'incorpo;ated
into the questionnaire in order to determine the instructional

.

materials concerns of educators.

Issue. No. 8 - A textbook should be the primary instructional
resource.

While'éll cougges have a sfipqléted textﬁook,_the;e are
cqnflictiAg opfnions.as to its use as a primary inStrpctioﬁél ,"
- resource, There are those who believe in the unity offg;%sentatién
that ﬁhe use of a textbook can faci;itate. Céﬁverself, there
are those who believe in the fle#ibility and 6riginality foéred -

by the use of diverse instructional materials. L ]
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. e
1

' The eighth résearch question was selected to determine
' C . . < '
the respondents' opinions concerning the use of a textbook as

the ‘primary instructional resource. o ~

Table 11 indicates the opinionstof the respondents concerning

-
i

this issue. oo ‘ A

At'firsttglance'there would appear to be a consensus amorg

the'qroups on this research question,’with both groups indfcating

they feel that the textbook should be.the prlmary 1nstruct10nal

-
.

resource, thus plaC1ng themselves on. the afflrmatlve end of
the scalle (69 percent ‘and 69 percent respectlvely) Hﬁﬁever,

a close examlnatlon 1nd1cates that the result is not at all

~

straightforward. Approx1mate1y one—thlrd of the respondents

(31 percent and 31 perc;;}ﬂreSpectively) preferred the more
- : <4

flexible approach as 6p osed  to the practical and convenient

‘method of using a textbook.

i
b

. TABLE 11
RESEARCH QUESTION NO. 8
. . ' L%
’ District .
. o Coordinators' . Teachers'
. “Rating Scale ; . Percentage . . Percentage
Strongly Agree ' 0 . 21
Agree - . 69 . 48 _ .
Disagree : o 25 : 27—
Strongly Disagree 6 4
No Opinion 0 ' 0
N ] . P
.. 2] .
:.159. . - 3 *
- —— . h ‘ i + ’
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- from different perspectives. -

e

=72 - B

‘Issue No: 9 - A student workbook should be the primary source

of class activities and assignments.

E)

There has been a trend lately by authoié to supplement

e
o .

,textbooks w ith student workbooks.“_Their purpose is to save

teacher  preparation time and prov1de students with ready-made

class acti ities’'and a551gnments.w

l
The . n1nth research question was designed to determlne the

l .
respondents oplnxons concerning the use of a student workbook

.

as the prlmary source.of class actlvitles and assignments,

Tahle 12 indicates the opinions of the respopdents coneerning
" There was a 22 percent dxfference of oplnxon between the

groups on this issue. Thlrtyéseven percent of the district

coordinators and 59 percent of the teachers were on the "Agree"

end of the scale. There appear to bé two philosoph1es regdrding

this issue. The district coordinators tended to favour a more .

theoretical; contemporary app}oaqhh while the teaohers tended "’

to ﬁevour-a more practieal,“convenient approaoh;‘hThis might

be expetted, as both groups are viewing the research question’

Nt

LR ke T S Rl RO . -
Ve
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¢ TABLE 12

RESEARCH QUESTION NO, 9

!

e ' District. -
. Coordinators' Teachers'
Rgting Scale Percentage ‘Percentage
Strongly Agree - ' .6 : S 9 L
Agree 3 31 ' X "~ 50 E
Disagree ~ - 50 31
Strongly Dlsagree ) 13 o .6
No Opinion ' 0 4

Issue No ;D’f/;;::; answer tests (e, g., multiple~choice, -true-
false) should receive greater emphasis in a351g21ng

grades than other evaluation (e.g., essay questions,
research projects). ;

C
Vg

The classroom test acts as an evaluatlon dev1ce, teachlng

‘device, and guidance device. To achieve these purposes, careful
[ ] . B .

2

construction of tests requires a selection between short and

longer-type test items, Knowledge of facts and determination

’

of learning progress may be achieved by choosing multiblé—éhoice

and true-false test items. Organization of thinkinéf%pd clarity

of expression may be ac
The tenth research
‘respondents' preference

Table 13 indicates

ieved by choosing éssay-tYpe items. .

quéstion was selected to determine the

in the use of test 1tems.

this issue.
The most important fact to be reported here is that in.
an era when teachers are often considered less work-oriented

than their predecessors, the majority of the respondenté (63 o

the opinions of .the reSpondents concernlng_
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o ’pércent and 63 percent respectively) selected the more time-consuming
. .evaluat.:io'n—typé test i_te.m."This is notew‘o.rt}i).( be;éause the majority
of the respondlen'ts are te\qching in .othei: éubj.ect areas. This
'resuit is also in line with Research Qﬁéstibn _No,'7 where the
majbrity-of the respondents favoured language evaluation as

part of the course..:

N ': |

TABLE 13

RESEARCH QUESTION NO. 10
. District s - . . v
- .Coordinators’ Teachers',
Rating Scale _ Pertentage Percentage
Btrongly Agree . G . — 10
' Agree ' . 25 27
Disagree - 56 . 50 ' .“.
Strongly Disagree 13 13 x

No Opinion o 0

Issue No. 11 - Course materials (e.g., reference materials)
. are appropriate.

The course descriptions for the two general business courses

under study lou't:line course materials sugg'ested for class use.
iAva-il‘Zbility of reference materials, adaptabiiity to student
_use, and reievance to students' needs are impor’tant factors:
to be considered' in selecting appropriate courde materiais';
The Qieventh research question was selected to de‘te-rmine

the respondents' opinions cérfcerning the appropriateness of

‘course materials for the general business courses,

\ = '

&
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Taélq 14 indicates the opinions of the res;‘)londents concerning .-
. this issue. ’ " |
, -'.lWhiie this topic rec_ei.\.zed én -over.all é}::"f—i'rmative. respo-nse
‘(50 percent and 54 percent. resbéctively)_, a _signif'icant portion
of the teachers (46 percént) disagreed with the statement. '
) This issue em‘ergeq as one of the major concerns of teachers ' ‘
during the wor'ks‘hnops"g;'dulp -'di'scussion.s',?and ‘'will be,rfur_thef l:

- noted ‘'under the heading "State-of-the—Art" at the conclusion f

of this chapter. . . ' S .
. TABLE 14 - @ o "
.  RESEARCH QUESTION NO. 11
District
¢ : Coordinators! Teachers'
_Rating $cale Percentage . Percentage
..Strongly Agree I 12 o - 8 .
Agree : 38 B 46
Disagree . » 31 ' o 19
Strongly Disagree , 0 oo27.
No Opinion .19 . _ 0

“-
.

In summary, there'would appear to be general agreement
among the groups 'com':ern'ing instructional materials and methods

of the general business course. The district. coordinators -and

teachers tended to agree on the use of a texthook as a primary

instructional resource, the use of a student workbook as a primary
‘ ' N 4

source of class activities gnd_assidnments, and the type of

test item to b,e'utilizéd. However, there was a definite differendé'

) - . L - e

[ N ' o~
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of op1n1on concernlng the approprlateness of the textbook as .
a resource material. L ' ) ' L

. . N T 0
Much has been written concerning what constitutes the proper

. procédures for teacher preparation. Many business education

auth'orities.believe that the person who has an awareness of

the methods and. practices in teaching business courses and practical

experience in business work has an added advantage in teaching

students. about business,

¢

Teacher Preparation

Two - resear_ch.,‘q.uestions (Numbers 12 - 13) were ‘incorporated

into the questionnaire in order to det®rmine the teacher preparation

A

concerns of educators. . . .
- -
sue No. 12 - Non- teachmg work experience in business increases
\ - teacher effectiveness. N

>

The background of a teacher can play a key role in his/her

teaching effectiveness, The teacher who has gained business

experience either through a sunmer job or vdlunte_er. work can
rely on personal experiences to enrich teaching, .
The twelfth r‘esearch question wasg selécted to determine '

T e . -,
the respondents' opinions concerning the effectiveness of non-

» 'teaching work experience in teach#ng the general business course.

Table 15 indicates the opinior‘i‘é‘-eﬁ the respondents concerning

this issue.

‘The fact that business work experience can be beneficial . o
S f oy .

.
. : " T
. . ’
W e e e L mee m s memwesmene s g crtee e R, QL PP T e . s
L . . . T N * > . . .o
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to general business teachers was recognized by the majority

.of the respondents (75 percent and 84 percent respectively).

TABLE 15 L .

. ~ -
RESEARCH QUESTION NO. 12

District

S Coordinators' Teachers'

- Rating Scale. - Percentage Percentage

Stronq}y Agree 6 44

Agree 69 40 \
. Disagree o , . 6 14 )
Strongly Disagree 6 ' 2 : .
No Opinion _ 13 - 0

N

Issue No. 13 - University methods courses in the f1eld should
: be avaxlable. C e .

It is generally acknowledged that methods courses can ‘prove

v

. to be advantageous to prospective and practic1ng teaghers.

¥~

Each subject area, including business education, has special -
r‘ téchniques and strategies.for presenting content, Methods courses
in the field meet a practical need of showing what, why, and ’
. how to teach pertinent topics.
iThe thirteenth research question was selected to determine
lthe respondents' opinions concerning the pract1cab111ty of university
methods courses {n the field. ‘
Table 16 indicatés the opinions of the¢ respondents concerning
this issue, . S ' ‘

This issue had a significant level oflsupport with 100

percent of the district coordinators and 90 percent of the teachers

o "'\...

~ ) ’ . ..l \I R
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believing that university methods courses should be available.

This reaction is understandable, .considering the fact that the

majority of respondents have had 1ipited experience teaching
.u‘;"‘

the general business course and that their expertise is in other

- L 4
subject areas,

TABLE 16 ..

RESEARCH QUESTION NO. 13

District

) Coordinators' . Teachers'
Rating-Scale\ Percentage " Percentage
.Strongly Agree 56 , : 34
Agree ' 44 N ' 36
Disagree 0 6 -
Strongly Disagree -0 ' , 4
No Opinion . . 0 0

t te -~

In summary, there was substantial agreement among the groups

concerning the teacher preparation issues. Both groups supported

the concept that teacher effectiveness is increased with practical

experience in business work and that university methods courses

should be available.

The foregoing sections have been concerned with general
issues concerning business education. The *kemaining section . °

is concerned with the specific evaluation of the courses under

study - General Business 1101 and General Business 2101. .

LY .
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.y . 1y
Conclusions .. ‘

Two research questions (Numbers 14 - 15) were incorporated

into the questionnalre in order to obtain a ratlng by the. respondents

of the overall quality of the general buSLness courses and to *

.determine their opinions whether changes should be made. Because

~

of the close relationship between the' two research questions,-

each course will be treated individually. /o S )

GENERAL BUSINESS 1101 '

Issue No.- 14 - Overall, the quality of the course is very good.

lTable l7'indicates the opinions of the respondents concerning
this issne. . o

The respondents indicated definite agreement on the quality
of_the'Generdl Business.1101.course with an affirmative selection
i68.percent and 54 percent reébectivelyi. Teachers were less’
favourably inclined-towards the course, with 24 percent selecting‘
‘the‘;Strongly Disagree"” category. The possible reasons of thiw
result will be revealed under the "State—of—the-Art“ heading
of this chepter.. \ ‘

A fact that should be noted is the emergence of a 13 Qercent_.
percentage of "No opinion” rating by district coordinators.

In fact, the "No Opinion" rating for this section is higher

than the previous sections. A possibility that codld_account - {‘

af
~

for this fact is a comment written by a district coordinator

3

on his questionnaire in explaining why he did not complete Numbers

. N

v

%
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4
I regret that I cannot’ complete this question—
naire since I just assumed responsibility’
for this curriculum area and I am not thoroughly
familiar with the c¢ourse material.
TABLE 17
’ .
RESEARCH QUESTION NO. 14
e : District - .
‘ ’ Coordinators' Teachers' |
Rating Scale Percentage ' ,. Percentage ‘
Strongly Agree 6 ' 4
Agree 62 Ly 50
. Disagree 13 18
. Strongly Disagree _ 6 " 24 .
No' Opinion . 13 - e 4 ‘

w

Issue No. 15 - Changes should be made . in the course.

'”Table 18 indicates the opinions of the réspondents concerp_ing
this issue, ’ - _ 4
Only 'limited agreement existed among the groups regarding
the guestion of course.}changes. Fifty pe‘rcent of the teachers
- . felt cha'ng'es should be made, but only 38 percent of the district
coordinators felt the same way. . Oy
As previously noted in this’ sect}:{ion, a higher "No Opinion"
rating has occurred — 50 percent .by‘d..iétrict‘ cbordin«::ators.

ASs sugg}:sted éarlier, lack of familliarity lrait:h the ‘course curriculum

,aréa coixld be the reason for this high rat ng.

Ao

4

N
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TABLE 18

RESEARCH QUESTION NO. 15—

| © ‘pistrict

. Coprdinators' Teachers'
Rating Scale Percentage . Percentage '

Strongly Agree ' 13 28 N ’
Agree ’ 25 - 22 ST :
,Disagree S VX i 30 TR .o
Strongly Disagree -0 , . 11 o
No Opinion " 50 . ' 9

/ ' |

_GENERAL BUSINESS 2101 C

Issue No. 14 - Overall, the quality of ‘the course at present ’

is very good.

Table 19 indicates the respondents' dpinions concerning

k4 ,
this issue. : l

The quality of the course was considered to be very good

by a slight majority of the respondents (62 percent and 52 percent

v

respectively)., Teachers were less favourably inclined towards

"the course, with 15 percent strongly disagreeing with the statement.

Y

TABLE +19 o Ly

RESEARCH QUESTION NO. 14

District .
) . Coordinators' Teachers'
Rating Scale Percentage ' Pérce‘ntage
b i . i . ot
Strongly Agree - .6 ' 0
Agree ) 56 ' 52
pisagree ! ' 19 . 33
. Strongly Disagree 6 . 15
"« No Opinion . 13 ' .0
' 3 ' \ ' .
. ’
" ’
4 .
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Issue No.."lS -.Changes should be made 1n t'f\e course .
Table 20 indica;tes the reépondents' opinions concerning
_‘this' course, .
The results reveal a 26 percent difference of opinions
" between)'the groups. ‘Forty-four perceﬁt of the district coordinators
and 70 ércent ?_f the teachers were on the affirmative'end of | \
the scale. The 50 perc'ent "No Opinion" rating recorded by district
"coord i-.n'ators concerning General Business 1101 has reappeared '
for the General Business 2101 course.
The lack of correlation between research quest.iéns Numbers

14 and 15 has also occurred for this section. Sixty-two percent

of the district coordinators rated the course as very good,

but only 6 percent .felt there should be no changes in the course.
Once again, it would appear the 50 percent "No Opinion" rating

L)

has skewed the rating. The éorrei'atﬁ)n of the teachers is,

o

likewise, skewed with 52 percent rafing the course as very good
and 21 percent believing no changes should be made.
‘o ‘ TABLE 20
. . ' RESEARCH QUESTION NO. 15
District .
Coordinators' Teachers' . -
Rat ing Scale Percentage ' Percentage
Strongly Agree 13 . 37
Agree, o - 31 : : 33
Disagree ' _ .6 C 15
Strongly Disagree 0 . 6.
No Opinion ot S0 ! 9

[P
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In summary," there wns def 1nite agreement among the groups
that the overall quality of the General Business 1101 and General
“Business 2101 courses was very good

'I‘here was some agreement among thc; distrlict coord inators
and definite agreement among the teachers thaf- changes shoul\d A

~ be made in the General -Business 1101 and General Business 210l
. il )

courses,

, . T.z\ ping

DI The'.de.scriptive anaiysis of the data gathe‘red'concerning y
the typing course for the senior high school program for the
Prc;vince of Newfoundland and Labrador will be presented néxth.

Tﬁé éame questionnaire was useci for both the general business -

-_and typing cour\se_s.. The format for reporting the first component,
Characteristics of Respondents, will-be identical. The format
"for present ing the second component, Current Issues 1n Business
E"duca'tion, will be identical, with the e'xcept‘ion nf the number :
Qf sele‘ctgd i‘ss'\"xes. Three curriculum content research quest 1ons
‘(Numbers 3, 4 and 5) and two instructional materials and methods

N, research questions (Numbers 9 and 10) were eliminated because

.

they were not consldered applicable to the typlng course.v

Characteristics of Respondents
AN . : N\

The resul(sl of the calculations of the experlence of.the

respondents are presented 1n Table 21,

a . ) -t
—————— e e e e tma e s mme emeaym e e ~ Ao v
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"TABLE 21

'SUMHARY. ACTUAL TEACHERS OF TYPING

1. Major Teaching Assignment(s)
2. Typing 1102 Teaching Experience
.3. Typing 2102 .Teaching Experience

Number of-

(3%

‘Incomplete . R i

Characteristics -

Ma jor Teaching Assignments

- Business Educatiqn

Social Studie }
English o

‘Mathemat iés

French

Scienced:

Relxglous Studies .
Consiumer Studies/Science ‘
English/Business Education
Home Econonmics

Industrial Arts/Mathematics
Mathemat ics/French

Mathemat ics/Science
Religious Studies/Science
Social Studies/Mathematics
Special Education

Typing/English - “

Typing/Principal

Total Number of Teachers

2

Typing 1102 Teaching Experie’nce

‘Oone .Year

Two Years
Three Years

~ Over Three Years

Incomplete

. Total Number ‘of Teachers

Typing 2102 Teaching Experieﬁc:_e

4

‘One Year

Two Years

Three Years

Over Three Years
Incomplete

"Total Number of. Teachers

LY

Teachers ~

-
o o
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Findings

The findings of ‘the Summary o&f Actual Teachers of Typing

. will be discussed in sequence, foilow‘ing the headings of the
table. : o e \ | .

Majér Teaching Assignmént( s)

The- resul ts of the tabulations for this heading indicate

R

that 67 typing teachers éompiefed the questionnaire. The majority: .

had a background in Busines§ ngcation .(14) » Social Studies . It 5
(10}, fél_l_owed by English ("'7), Mathematics (7), French (4),
,‘Science (3)., and. Rel igiclaus Studies ‘(2) . The re;naining el_ev';en' .
teachers had a.-'.wige.t'-_each’i.ng background. There were__nine teache.-‘fs' '
who' did not complete this section. :

Typing 1102 Teaching Experie?nce . .. .

The .total_ _number of‘teachers of this coursle completing i
the ~quest: iofifaire was 6.1,. of which 28 'hard one year of experience
and 15 had ‘three years. of experiences ‘ N

J

. Typing 2102 Teachingi Experience ' ’
" O

The total number of teachers of.this course completing

the quest ionnaire was 50, of which 24 had one year of experience

.and 6.had three years of experience.

N

These statistics'would .appear to be {n. 1ine with the “fact

that these courses are gradually being int'roduce'd-.;‘i nfo the curri--

"

. CUlumo . . 5 . . A N
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Prlor to implementation into a curriculum, the overall
[
purpose, spec1fic objectives,'and de31gnated sTatus of a cour se

s

Curriculum Structure - o ;‘

Three research questions (Numbers I\- 3) were 1ncorporated

: I

iinto the questlonnaire in order to determine the structural

concerns of educators.
i . D ] : 3

‘ ’ v

~Issue No. 1 - The course should service.the education needs

. of all students.

.Historically, the typing course has been associated with ..

o

either a vocational image of training students Eoriemgloymeﬂt

purposes or with am -é&sy course” image for studente>offlow

" that the typewriter keyboard has become a key communication

tool and that all students should develop basic typing skills.

’ability; Currently, it is recognized in the professiohalzliterature

The first research .question was’ designed to determine whether

theyhistoriéal or the current image of typiug is applicable

" to the Newfoundland and Labrador” educational setting.

Table 22 indicates the opinions of the respondents concerning !

. L4

this issue. . . ' < ’ .
The results reveal that the twolgroups were on the “Agree"
end of the scale: 69\percent of the district’coordinators and

L

87 percent of the teachers agreed that the.typing. course -should

"service the educational needs of. all students. It is interesting

.

—
T hualiTe oo Samahd 2 6410 14 0l
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to note, however, that 31 percent of the distriqt cc?Ldinators ' ﬁ
either disagreed or had no opinion compared to only 13 percent '

. o

.of the teachers. This could indicate the historical 1mage of

.the typing course still exists in’ the minds of some educators. ' _
. . . [ 49
. " N

TAB_LB 22 L

- RESEARCH QUESTION'NO. 1

- T N
¥ ° ' - T L. . BRI B
-District o ST e
- o ' Coordinators' . . Teachers'. L |
s qatingwsce1e~ , Percentage . . Percentage '
“Strongly Agree ' 38 . IR 48 . )
Agree e T .31 - v 39 Lo e .
Disagree ° _ .25 : it [ I R ;
Strongly Disagree: A ¢ o2
No Opinion . 6 1

[ ~

T

Issue No. 2 - The course should contribute ‘to-the general education

workers,'and citizens.

: whether~the general purpose of the typing course wag recognized 2 !

_this issue.

of students. ' . B

One of the major ‘aims of the educational system is to provi e
- i3

students with a general education.. As previously noted in ‘Chapter

Two, the goal of" general education is to help students obtain a

" not, oniy_besic knowledge but also skills and abilities that T e

will enable them to assume their place in society as con umers,p\

The second research question was incl to determine !

by ‘the respondents., LY I . B

Table. 23 indicates the opinions of the respondents concerning e

y . ) . €. .
i ‘
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L ' '-'i‘he results reveal that both 'gron.ips agree with thé generalll

veducqtlonal aim of the course, w:.th 69 percent of the district

P

coordinators and 90 percent of the teachers replying in" the
af.flrmatlv\e. However, while the teachers are highly supportive
of the g'ene'ral_ educational eim, the dist_ri'ct coordinators afe; ' ‘
apparently less sensiti;e to the lisgs'ue._ . v | " [

L . ‘a ' Iy

. "
- TABLE 23 s
. RESEARCH QUESTION NO. 2
: * 2
' District : .
L Coordinators’ Teachers'
¢ Rating Scale Percentage Percentage
Strongly Agree' : . 38 - , 48 T
Agree 31 42
Disagree ! 25 . 6
Strongly Disagree . ) 0 3.
No Opinion . . 6 ¥ 1 -
" . . ) *\l
: : _ )
Issue No. 3 - The course should be required of all students. /
' ' : 'y
Enrollments in typing courses across Canada reveal that -

. it is one of the most popular business education courses. Two
E W '
reasons may be present:ed for this fact. The first is that_it

is, perceived _by many to be.a fundamental skill necessary to
funetien 1ﬁ the b'us_iness world of electronic ty’pewriters, -word
: 'processoz's_, nﬁd m'icz'ocomputers. _e The‘ second is :'t:hat‘ it is considered _-
%s a-tool facilitating' personal commanilcation. These reasons
raise a pertinent qﬁestion: Does bugsiness education h;ve. the -
obligation to require all students to learn t.yplng?

AY

e e et TN TN TR .\ IR
D . . -y w .

“or
W" e e bt B oo e NS e



S PUTNEY

2 ) . ‘ . <
N . .

- 89 -

- in an attempt to determine ‘the status responglent

course,

 This {ssue .was addressed in the third resear h question

place on thls ,

Table 24 indicates, ‘the opinions of the respondents concerning .

this issue.

The results reveal that _both groups‘disagre'ed- with the.

concept of having this course be a required subject, with 69

per'centl of the district coordinators and 67 percent of the ,t'eac'hers a0

vot‘:ing.negétively towards the concept. These results suggest‘

that the course should continue to be offered on an elective ~

basis, - -
TABLE 24 "
RESEARCH OUESTION NO;" 3

R ')‘l‘

. "District " . . .
Coordinators' "~ Teachers'
Rating Scale ' Percentage _. Percentage ,
Strongly Agree o 6 i ’ 15°
: Agree ' 19 I 16 .
- Disagree ‘ 19 ' 42

C Strongly Disag;ee . -50 25

No Opinion A 6 2 v

In summary, there would appear to(be general agreement
among the groups ‘concerning) the‘lcurriculu\n\struct;ure of the
typing .course. However, the level of agree ent was different

between the groups concerning two questionsi—-Whether the course

" services the educatipnal needs of all 'student;\a

3

nd whether

-

;ui&"" -

Py
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it contributes to the general education of all students.’ Both
groups were in agreement that it should not be a required course
for senior high: school students.

The content‘of the typing course calls for students not"
only totype but also to proofread and correct’ errors. These

objectives raise an important question: What*interdis%iplinary

knowledge is relevant to the typing course? :

Curriculum Content.

. N
. One research question (Number 7) was incorporated into

the.questionnaire in order to determine the content concerns

of educators, oo T T

o

Issue No. 7 - Language .and communication ekills should be evaluated
as_part of the course. B

‘As previously noted in Chapter Two. there is a ‘consensus
among business educators as to what should constitg;e the basic

’, . -

skills to be developed in a typing course.
The ’ seventh res arch question was designed;to determine
the respondents' opinions concerning the inclusion ‘of language
- and communication skil;s in ‘the evaluation of the typing gourse.
Table 25 indicates the opinions of . the respondents concerning
| .

this issue. '

The results reveal that a relatively low percentage (57
percent and 38 percent respectively) of the two groups agreed
with the inclusion of language and communication skills in the

.///’valuation of the typing couree. ,Tvo possibilities may_account

-/ ' T
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" for this low rating. The first is that the..m'a"-jori\ty of the ~

te'ac'hers have o'nly one yefr\of" e)tperie“nce te‘aching “the course

'and have ‘an ineufficient acqualntancdship with typing practices

'-in the field.,‘ The second is the- research question was positioned

#
following three "N/A" items (Numbers 4 - 6) This may have -
~——

caused confusion, resulting in the-high "No OpinionY vote (37

percent ancl 30 percent resp‘éef’{vely). o S
° CobABLE 25 L -
RESEARCH QUESTION NO. 7
i _ Dis,tric‘t_l' S C
. ‘Coordinators'  Teachers'
Rating Scale - - . Percentage . Percentage
Strongly Agree 13 . 16 ¢
Agree c 44 Toor 22
Disagree o : 2 .
Strongly Disagree - _ 6 S 11
No Qpinion - 37 - 30
~ » : i '

V.
®

"In summary, there- was 'some agreement among the groupe that

language and communication skills should e evaluated ‘as part ‘?«

of the course. -

. . RN A A

Teacher discussions in staff r_o-oms.‘and distri'cti 'c_oo'rdi-natorL'

presentations' around meeting tables 'quite oftert revolve around
the topic of the availability, usefulness, and suitability of

inetructional ma terials .

n
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D . Instructional Materiale and Methods

Two research questions (Numbers 8 and 11) were incorporated

-into the questionnaire in order to determine the instructional

’ materials concerns of educators.

3

Issue No. 8 = A textbook should ‘be the primary instructional
" resource. R L

Student dependence upon a teitbook varies Erom cqﬂise to\4 :

course and teacher to teecher.. Som courses allow 'greater flexi—,
- bility than others. However, the-typing course at the beginning

,_stages.of skill development‘relieé Quite heavily on textbook

use. ' 2 L

a

"~ The eighth research question was. selected to determine

P

the respondents' opinions concerning Fheduse of: a textbook_as

.a primary instructional resource.

Table 26 indicates the opinions of the respondents concerning
I
this issue.- o

. The results reveal a definite lack of agreement between

the groups concerning this issue (44 percent and 71 percent e

respectively}z A fact which should be noted here is the commencement

~of a trend of a relatively high (31 percent) 'No Opinion® score

by the* district coordinators. A possible explanation for this

trend is that the implementation of'the typing\course into the

curriculum has been gradual. The district coordinators mayA

¢

~not, as yet, have had .an opportunity to become thoroughly familjar
jlwith the methodology, practices, and resourees of the typing
d- !

course.

L)
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IR coo o T TABLE 26 . o T .

- RESEARCH OUESTION NO. 8

District T
. ‘ Lo . Coordinators’ . Teachers' -
Rating Scale - . "Percentage - Percentage : “'!
. — - S
Strongly Agree T -13 ' 34
. Agree- S - 731 37
Disagree, 25 Y- 21
Stron?ly Disagree y ' | 8
nion 31 ) ' 0

No Op
. , . }

Issue No.‘ll - Course materials (e.g,, reference materials) .
.are appropriate.»{," . ] . S o

" The course descriptions for tbectyping courses -under study :

Tecommend the use of the textbook, Typing 300 a student workbook,

‘Learning Guides and Working Papers for Parts 1-6; and supplementary
naterial for student and teacher reference. In fact, the Typing

300@textbook and its related Learning Guides are being used

by five provinces to assist in the teaching/learning process.
The eleventh’ research question was selected to determine
the respondents' opinions concerning the appropriateness of

?

ccurse materials.n . _

Table 27 indicatee the opinions of ‘the- respondents concerning
this issue. -; '

The results reveal a significant difference of opinion
(36 percent) between the two. groups, with 31 percent of the . . %9
dietrict coordinators and 67 percent of the teachers agreeing
that the course materials are appropriate. A 50 percent "No
T ﬂWWA s .q..,-,,-,.jr,,,;v,,\,,,-,,mw_L,&.,‘,,.‘,_._,,._ .




. .
A A e ey e -

[

. the district vocational schools}by’pregpcationai'teachers and.

Opinion‘ Bcore has been ‘recorded by the district coordinators. - o )
There would appear to be a link between their not being thoroughly
familiar with ‘the methodology of typing, as mentioned in Reeearch

Question No. -8, and .this particular reeearch question.

TABLE 27" , . N

\

! RESEARCH QUESTION NO. 11 = ° | = . : j
Al ‘ . { . . ! : ) ’ \
“ o . n
~ District o : :
o . : .~ Coordinators' . Teachers’ . ,
-»Rating.Scele B - Percentage Percejtage ;o , L f !
. R R ‘
Strongly Agree . 12 _ 1B , . -\
: Agree : . ’ B 19 . 49 . . . o
- .Disagree - . 19 - N 13
. Strongly Disagree -0 o 6
No Opinion . .. 50 . 14

’ . LT ;' .
In summary, there woule'appeer to be general agreement

, among the groups conternind the instructional materials end

t-

~ ? -

methods of the typing course. However,)the level of agreement
was different concerning the use ;g‘;\textbook as a primary '
instructional reeLurce and the appropriatenees of the resource'
materials for the couree,'
-The‘twd senior high'schooi t}ﬁing courses'are'taught'eti -
- 1

at the hidh schools primarily by academic teachers. A condition

of employment for a prevocational teachér includes three years
PR | . . !

4

of business work e*perience°and brofeeeional educational training.

St e e =
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. A condition o ,’employment for an academic teacher 1s profess1onal
. I

- educational trpining. . I a ' S
. N ! . . - . - -

.h

P o ; Teacher Preparation ' ‘ ol
. 7 e
; - Two research questions (Numbers 12 and 13) were incorporated
i’ C into ths questionnaire in order to determine the teachergpreparation

.4 = . . : Y
concerns of educators.

' !

¢

’ R ,Issue NO.: 12’— Non-teaching work experience in business increases
. } j - teacher effectiveness. B - \

1

" The inf,luence of the teacher can be lasting for students

: o
‘of typing. ‘Icorrect posture, eyes on

'r

b00k, and proper keystroking

are habits that will enable students to, utilize the typewriter}

keyboard efficiently - for a lifetime., The teacher ‘who has had

business work ei(perience could be in a better position to stress

. the ~importance of these skill development techniques,
The twelfth research question was selected to determine R

the respondents' opinions concerning the effectiveness of non-'
' "~
teaching work experience in teaching the typing course.

Table 28 indicates the opinions of the respondents concerning
thieissue.
The fact that Business work experience can be beneficial . -

- to teachers of typing was recognized by the majority of :che

responde’nts (69 percent'end 86 percent respectively). Teachers

‘were more supportive of the concept, with 3'7 percent strongly

agreeing. They may more readily reallze the short—te,rm effects

el

that practical eicperience could have pn thelir. d.aily teaching
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L'

#asks. It should be noteéa;'"howevér, that the d,istrict coordinators

wou'ld more readily understand the long~term prbblems ‘of staffing,
t Y .
financial restralnt, and teacher/pupi{.{ ratio. These factors

may have 1nf1uenced their . thinking.

TABLE 28

RESEARCH .QUESTION NO. 12.

- ' . A
pDistrict - S - T
) o Coordinators' Teachers '
- Rating Scale Percentage. . Percentage
: Strongly Agree B 13 - . 37
F . - Agree R 56 | 49, ,
' @ ' ‘Disagree ‘ - 6 - . 9 -
* Strongly Disagree- 6 , .2

No Opinion } , - 19 , "3

Issue No, 13 = University me thods courses in tl-m field shOuld
be available. -

It is widely recognized. that methods courses can. ass:.st ‘
prospective and pract:.cmg teachers to demonstrate typing techniques,
‘. reinforce ‘skill development, and evaluate learning.
The thirteenth research quest1on was selected-- to determine "
the respondents' opinions conr:ernlng the beneflt of university

'methods courses in the field. o -

Table 29 indicates the opinions of the reSpondents concernin‘

this issue.

l

'rhis issue showed substantial agreement among the groups, -

with 94 percent of the district coordinators and 83 percent

. of the teachers believ:.ng that university methods courses should

SN gt R




e

~ 97 -
* : !

be available.. Thisf‘reaction,is logical, conéidering the acadenic

backgx;‘éimd of the 'responde,nﬁs and their lack 6f opportunity
- o ' . -2 e L
to avail of business.education methods courses at the provincial -

level.
TABLE 29
RESEARCH. QUESTION NO. .13

/ SV “ pistriet ', R

’ s 5 "Coordinators'. . Teachers'

Rati Scale . - Percentage .- Percentage
] —= — — ' : L
Strongly Agree T . 50 S a3 T
Agree 44 - .46 ' C

. Disagree . B o : 9

Strong ly Disagree . . o - . 3 .
No Opinion : . 6 . .. 5 ‘ ®
. ® ' . . N " . .

In summary, there was general agreement among the groups
concerning teacher preparatlon issues. Both groups suppor_ted
the concept that teacher effectiveness is increased with practical

experlence in buslness work and that university’ methods courses

"should be available. - ' S

i I -"'\

. ' . )
- The foregoing sections have been concerned with general

‘issues conce'x‘nlng'business education. The remaining section
.1s concerned with the speciflc evaluat%on of the cdurses under

~study - Typlng 1102 and Typing 2102.

conclusions S \ -

" Two research questions (Numbers 14 - '15) were incorporated

T

1nto the questionnalre in order to obtain a rating by the’ respondents

9
., IR . . . [
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- \\‘ of the overall quailty of the typlng courses and to deternune g
' their 0p1nions whether changes should be made. N
. ) - ' ’ ¢
TYPING 1102
-:Issue No. 14 - Overall the quallty of“'the course ié \'/ery good.
' I l

:Table‘30 1ndicates the oplnlons of the respondents concermng

'.a
.

thls issue.

. ‘,The results reveal that both groups rate the course highly

' . . . . L
. D . o e . g
e . " P

-

N

4"4'(75 percent and 91 percent respectively) The 19 percent "No .

" Op:.nion" score of the dlstrict coordlnators has 'skewed the rating, h

\.\ :

‘Perhaps a more reallstic 1nterpretat10n of ‘this i'esult 1s that "'

only 6 )lPercent of both ghroups dlsagreed with th quality of 3

3 v

the course.u : T - L - v
f sl 1
. : -. L
, " TABLE 30 T . .
. # .+ 'RESEARCH QUESTION NO. 14
Dlstrlct - T . - .
e ‘ - Coordinators' . Teachers' . "/ >
, v Rating ‘Scale Percentage . Percentage '
' Strongly Agree 13 o Co 15 .
Agree ' 62 ' 76
...-D:Lsagree L. 6 5 o
: Strongly Iisagree L 1
. NS oOpinio 19 P |
. . . Va -’ . s

. Issue No. i5 — changes

in the course should be made.

I

Table 31 indicates the opinions of the respondents concérning

\

"this ,issue_. :

,%).H

,-#, . . LA
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The positive ratinglfor'the course . is censistent with the

correspondlngly low rating (13 percent and 35 percent respectlvely)
'g ' for changes in the course. The trend of .a h1gh "No 0pin1on"

" score by the: dlstrlct coordlnators has cont1nued (56 percent).
. . '

S T S - B

o . C ot -) Con TAE%LE 31 . o R

L C . ' - RESEARCH QUESTION NO. 15

Lo - L : ‘ ‘f District - , .
' B S . * Coordinators' - _Teachers'
: n ~ " Rating Scale , . Percentage .. Percentage

5\\\\- S Strongly Agree B AU | B : o 5
oeo T - - Agree Ul ' -
o : Disagree ~ - s 31 o 45
7 - Strongly Dlsagree T 0 11

No* 0pin10n L 56 e 9

... - - TYPING 2102

' Issue No. 14 — Overall, the duality of the ‘course iS'very good.

~

“Y - ;'};l ' Table 32 1ndicates the opinions of the respondents concernlng
o this issue. FE .-}" .
The results reveal that both groups rade the course highly -
(75 percent and 90 percent respectively). The scoring for hoth
gronps.for this question ls.approxlmetely-a dnplication as fer
Typing 1102. 1In fact, tne‘élstrict coerdinators' gscoring is

-2

B ‘.j 'Z' ] ) replicated. i S -
NN

v - e c . . o R
T " . N .
- . . . » . B} N - ot .
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. RE§§QRCH QWFSfION NO. 14

“District..

L .- Coordinators", . Teachers'
~Rating Scale "' Percentage " - Percentage-
T ' o . . o
Strongly Agree _ o 13'4 - 15
" Agree e 62 75 ]
Disagree T 6 4.,
Strongly Disagree AN 0 -4
No Opinion . T 19 2

LA

ISssue No.'lS =

~

Changes in the -course should'be made.’

.Table 33 1nd1cates the opln1ons of the respondents

this issue.

v
~-

The affirmative rating of  the
the correspondingly low rating for
percent respectively).’ Agdin, the scorlng for both groups for

this question is- approximately the

>

TABLE 33 -

RESEARCH QUESTION Nsp lé~

course is cons1stent w1th

changes (13 percent and 42

same as for Typing 1102,

with the district coerdinators' scoring replicatédg' v

ernimg =
= : a '
S S
[

SN ' - /S0

'j" T District |

. ‘- . Coordinators/ ‘Teachers'

Rating Scale Percentage ! Percentage
Strongly Agree - : 0 <L 4
.. Agree ' T 13 38
- ..Disagree’ L 31 42
"\ ‘Strongly Disagree "0 . 10

"No Opinion . . "56 " 6. "
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In summary, theretwas substantial agreement among the groups

that the quality of the ryping 1101 and Typing: 2102 courses

‘at present is very good.v There was 11ttle agreement that’ changes

should be made'in these courses.

>

o . State-of-the-Art

'Permission was obtained from the chairman"oﬂithe three

e .

- reqional workshops to tape-record the group discussions.” The

presentation of the transcript of these discussions may provide

an opportunity to probe beneath the brevity of the responses

of the questionnaire. .

- The respondents clearly express their concerns, resourcefulness,

and humor. As a'resulth the only editing that has been karried

out is to eliminate repetition of remarks. Additional comments

by the researcher are limited to providing'a caption for each
excerpt to highlight the problem being discussed. Thus, the
easy, flowing style of the conversations is preserved. A script

format of typing has been choser to identify different speakers. ' .

,". The ponnotation 'Chairman refers to the Chairman of the regional

workshops- "Leader" refers -tfo the leader of the group discussions:

.and capital lettprs, for example "A," refer to individual speakers.
\

Three group discussions were held. Each group had the

\

same mutual concerns, primarily regarding instructional resources
and methods for ‘the business education courses.  In order to.
2

maintain the unity of the three groups, the excerpts will be

presented separately. . 2
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Group Discussions - St. John's, Newfoundland, October 1, 1984

\

reconvened..

was obtained.

‘s

Tne group was divided into three gections to discuss specific =

4

" concerns. Following the initial discussion perjiod, the groubs‘

A-briéf summary was presented of each greup's'dfsdus—

" . sion, Because of logistics, a .recording of the’ summaries only

, Group One —rProblems with General Busﬁness 1101 and ‘2101

;Group Leader:

-qhere are problems ‘with noé having student texts
and problems with trying to use classroom sets.
There are problems with duplicating a lot of

the materials that are in the Learning Module

and other places for students, but I don't think
we came to a solution rather than it would be
very nice if we had a good student text that
would suit the courses and that students could

- take home for study1ng and getting ready far
class. i
The duplicating problem really didn't come up

with a solution rather than asking Printing Services
to do it and sell them to students, but wh1ch

they are unwilling to do.

»

~Group Two - Problems'with Typing 1102 and 2102 -fTechniques

" - Group Leader:

We were talking about typing and the problem

of getting through ‘the keyboard.“ One of the
recommendations we are making—is=that—the course .
be semesterized so that you could get one typing
course for the first term and-the other for the
second term. = '

We also looked at the prdblemfbf double periods,
especially'at the beginning stages.

Group Three = Problems with Typingrlloz and 2102 - Eqmipment

Group Leader:

We discussed the equipment and resource requffements

for the courses. We decided that each clasfroom
should be provided with- the proper,equipmeft;.
the class size should be 25; stop watches;ftyping
desks, wall charts, and chairs are an integral '

Pre sama—es - e
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. part of the course; and that a ‘'service “fund for '
&> typewriter repairs be set up. i !

Group Discussion'-'Gande Newfoundland, October ‘3, 1984

i N

The group discu55ion at Gander thk place around .a large

rectangular table enabling the participants to: speak in a relaxed o

C - atmosphere and the rdsearcher to record the’ entlre discussion. 'j: =
,-An examinatlon of the questionnaires reveals that the maJorlty

of those present were typing teachers.. The transcript is, therefore,'

almost - exclusively devoted to comments on this course. The

:topics are presented in order as they arose during the discussion._'

Student Inequalities

‘Ar " .I'think the message here' is’ that either the department

. 1s -gofng have to come' up with some.more money
or our typing brogram will be in serious trouble.
I happen to be a principal of the s¢hool and
I am teaching typing. It is the only way it
can' be offered. Last year we had 12 students.
This year we have 24. The interest is there.

Leader:f " 'The way I feel about it personally is that if

"you. are going to offer the course, you should :
' _have the materials and that is simplifying it. . -

B: , . If you are in a small school with a hundred high

school students in it and you want to offer that
option, you have to be flexible. I thought the
‘idea behind the reorganized high school was to

offer lots of options to lots of students. /If Jf R

you are going all of a sudden say you have ‘to
"‘have.a neat little typing desk and typewriter,
and a proper chair, all these sort of things
you are going to prejudice a lot of students,
They just won t have the opportunities. )

Purchaee'of'Equipment

1

N of o . We found just to get .ten typewriters very difficult.

. The school board regulations say you are not

N . ‘..« TR - 'WW . . . . L e e
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" wWe eventually raised $900 that way'and bought
' four. S : '

‘e .
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allowed to sell: chocolate bars, whatever, qoor
to, door. _ - . _ o

.We collected beer bottles.

t doesn® t seem fair. ﬁ" : . C e

e

v o

B | mean’ you can t learn to play a piano withput

a piano,

' Coordination of Typing Equipment

[ v o

" Qne of the things I ran into what I was at’. . . was’

that the vocational school had about 30/40 typéwriters
that had been sitting in the st0ck room for 4/5

years, No one was using them! Now here we are

at a high school 40 miles away and when I went

. to the principal at the vocational school, he
. quoted me several hundred requlations which had .

to be gone through. I wonder if- there is some
way to facilitate the 'transfer Gf those things
where possible out of the vocational schools
into the high schools., 1 really ‘think someone
should be Iooking at that.

o

One story that was told to me - as a matter of

. fact the principal told me this. "They turned

&

=
S

"in these Olivettis - I believe.they are a beautiful

typewriter - they turned them in on some IBMs
or something thé year before and they got $35

a machine. It was totally ridiculous. Better
to give them to the schools or at least let us
know .that we could have them.for $35. = Pay then

-$50. I am sure that . there should be some coordi-

nation."

Doubling-Up of Classes i , <

" (Noge: *

The two levels in one classroom referred to in this )
-conversation involves the teaching of two courses in
.a classroom at the same time) i —~

i
l

t

N .
1 have two levels in one.class ‘Does anybody

.else have that problem? I have twenty-one in

one class; ten Level Ones and e¢leven Level Twos. g
They are working all ‘over the place and I am - S

P
]

. - ' ) 7y MR Lo
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doing ‘twenty-one different things. By the time
the class is over'I am mesmerized.. But. it is

not me so much, it _is them. When I am working. =~ .= . °

with Level Ones, Level Twos need me to go on

" to something new. I find it.really _frustrating -

and they find it eveq more' so.

Lack of Information on’ Evaluation Strategies

Lack of Teaching Materials

'A problem I -have -is the evaluation at the: beginning.

The school board wants a mark for the first report
in November and it is so difficult to mark them. ,
How can I give them a percentage? I do it, but. . -

_the pércentage I give them in November has no

bearing at all on the final mark.

I was frightened to death in June because some:
of the ones who had 95 percent 'in November -turned

123

out with 50 percent maybe in June; and some of

those with 60 percent, all of a sudden gbt 95
percent., I was: just scared someone would come
back and say what's going on here? All I can

. say . is I gave you a mark because you wanted one.

: Leader:

N

0

‘I am just wondering what other teachers do about

ribbons. - Does the school buy it? Ask the students
to buy it?

. I know in the vocational eystem we - Bupply the - |

ribbons and the paper. ,
L
o

‘That would be heaven. . ' »ﬂ L

o
:\'

The only problem with that -is we don't have the

money for it. P

It is crazy to have stuff around in one'institution._

and desperately needed in another. Maybe something -

will come out of this, : ' :
)

Group Diecuesion = Corner Brook Newfoundland October 4, 1984

)

: The group discussion at Corner Brook involved a talkative '

,group assembled in a small conference room.. The researcher

B aam e
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'was able to tape-recoro the entire discussion. Both courses .
were consigered. The transcript 1sAarranged, theréfore, S0

that the rematks pertaining to the two business edneation'COurSes'
..ate'presented separatelj.. Otherwise, tne tooios‘eppear in order

as tney.occurfed during the discussion.

GENERAL BUSINESS
The: leader for. the group diacussion opened with a brief:
explanation of the problems suggested at the two prior workshops.'

" Her remarks are included, for clarification purposes.

- Leader: , People say it is not suitable and not enough
S materials for that course. There are -copying
: problems. There are other problems, but the
. text is one. R '
. This course. is not 1ntended to be an employment
~course. It is an introduction to give the dtudents
an overall view of general business. They get
a little bit of bookkeeping, filing, computeérs, .
and shorthand. - It is not intended as an employable
skill. - Therefore, it is’'difficult to get a textbook
_that covers a little bit of this and that.

" Textbook " Apptopriateness R

A: S I don't find the text all that bad. I mean it
: : * covers quite a few of the areas. -
Leader:~ ," | It was the best one we could come up with.

S Ag ' . B ¢ mean-if you are teachlng anot/er subJect.
S : It is quite often you are going”to use another

textbook as another resource material. I don't -

, . know how many teachers 'stick to just the one

E '~ book. They probably use all the reference material.
‘ \Basically that is. what we have. been doing.

Leader: I think the problem is gettlng that materlal -
- .~ into the students' hands. The copying of it. )
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If we could have a book to pass . to the students‘
to take it -home and study from 1t.

The bigged!'problem I have is with the telephone,
telex and the data processing . . . .I don't have
the. practical equipment. The only thing I can
do is. to give them written lnformation.

‘Teacher Reeourcefulness

I haven't had too much luck with the telephone

" company in the last two or three years. I tried

. « « They said they couldn't do anything about .

_company and.they said they had- nothing. After

I was turned down by the NF Telephone Company,
I wrote Bell Telephone Company.” They said they

. had no longer ‘anything available’ because people

I have an evaluation scheme that came from the.
Department- of Education that, tells exactly what

That s the first knowledge I have had of that.

They went to the. school boards, and the principals
of the schools may not necessarily have gotten

 the coordinating principals. It didn't get down

N

The Module referzed to in this conversation is the 175-page

- . They present the module to you, and it is a wonderful
"module, and.it 'says at the beginning photocopy
“these pages and . give it to your students. But

.&)

or Business Eddtation 1101, a copy

'C:
.all last year to have someone come. I phoned
" it and referred-to me St. John's. I wrote the.
didn't return films and things.
.Administration/Teacher Communications‘_ .
D: -
* you - should give for what. ;
E:
F: I have never seen it befere.
§ Chairman;
. them.’ '
Leaderéh; It is a communieetion dap. it get.es far as
"\ /} to the working grass roetsf’
 Duplication of Resource ﬁaterial
- (Note: .
o ’ Learning Module
of 'which is given to each classroom teacher only).
| . St

Yo I
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"t .. - like in. the school I am in we are not allowed
" ’to do.it because we don't have the paper and
T .. ‘photocopy services. So, as a result, I had-to
get the board to do it, or type it on overheads.
I am spending all my time giving them notes,
which to me ié wasting my time and their t1me.

. I approached a- local business office to take

e ‘them off and|-they agreed to do the module for_.“_

somewhere between, $9/10 each one.

I:. . ~ .TI had (Name £ Provincial Department) take it
. : off Eor nothing. 7. .

’

X typed mine on stencils,'ran off the copies, .
and - kept the stencils. '

R

The way thgy presgnt it and the way you\have o
3 to do it is another story.

’ " - . . ) /I
TYPING | e R .. : ‘ :

"pumping Ground" Image S /

. J S
. We get students poked into our classroom, .who
' * . can't fit where they want to go.

-

/
I think ,they, end up in typing because they got
a silly idea somewhere that you are going to ©
get a credit.,

L
i

Student Motivation

You get a 16—year old in your class who is really
good with wood and saws and hammers and whatever..
~He is.going to be ‘like a bull in a china shop.

" How do you get him geared up to clue on a typewriter

and stick with it for a full year? You probably
got 14 girls who are really in typing because
they want to go on in business and this one guy

. is in there and is. do%pg nothing but disturbing
" the class. . g

If he skips the class you got the high school
principal on your back because he is down in

-the mall and the superintendent's office is down
there. What do you do?

A

Il

T g s R TR R R (NP e =

I aasign him as an asaistant to help’ the teacher..'

2 b3
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tions.

‘a statement made by a teacher in discu331ng community support

N o : . : B . o .
I have a guy in my class who is not coordinated ° .
+. and he igs the only boy in the classroom.  He o
", . _ didn't want to be theré. - So I told him that L
; I had worse girls than he was and now he is trying -

to prove, me right.. He is trying. He hasn't
given’ up. . -

To, make you feel better I am teachlng typing ' s Do T
with students who bring their own typewriters " t

and we work in the cafeteria without a blackboard. A G
I think you should feel good,

. . ’ ,“-.—-.‘Y;-"t
. . Lo .

. . R SePy
.

;; The purpose of the group discussions was "to give business- . !

- -

. educators a forum to express thgar concerns and problems with - ' o
the courses.' While this exchange can have a- negative eﬁfect,

the excerpts reveal . 1ngenious teachers attempting with goodwill
to reach their students, sometimes under difficult worklng condi-~

The answer to what keeps them trying may be found in

_of the typing course:

-‘lﬁ

One parent cﬁt two cords of .wood after his '~ .. =~ . o
. regular day so that his daughter could have

a typewriter. He thought’ she should practice
©at home. ) : .

——
0
T Al
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-Statement .of the Problem

it ot

i ~ CHAPTER FIVE

* . SUMMARY AND RECOMMENDATIONS

¢ . Summary"

. This Btudy was undertaken to identiﬁy and select current ©

dissues in business education, to obtain the opinions\of district '

a
5 .

'coordinators and teachers in the Pro:i:;? of Newfoundland and’

Labrador at the senior high -school’ 1 concerninq selected

general issues of business education in the areas. of (1) curriculum

'structure, (2) curriculum content, {3) 1nstructional materials

and methods, (4) teacher preparation, and (5) evaluation of .

,sbecific business education courses; to discober the areas of

agreement and disagreement among the professional groups, and

to develop an awareness of the similarities ahd differences p

. of opinion regarding business education amonq district coordinators,

and issues.,* - : - : . e (

teachers, teacher educators, and curriculum spec1alists. ’The',
study is an attempt to illuminate ‘some discussion which may
be weighed when planning, implementing, and monitoring the business
education program at the senior high school leVel. '

. More specifically,\the study attempted to determine the-

opinions -of business educators concerning the following areas

i
ol

1 t
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_Area

,

‘Curticulum Structure

%

Instructional Materials

i

and Methods

-

[P — =y - . e e e e ey

n

1.

-

NI .-

Issue -
—_—

* Should the.course ‘service the educa-

tionalﬂneeds of all students?‘

Should the‘course contribute to: the
geheral education-of students?- '

- Should the course be required of all -

11,

12.

13,

"Should short-ahswer tests (e{g.,_mul
choice, true-false) receive greater.

_students?

Should "Daily Survival Skllls" (€.g.,
writing a cheque, answering the- telephone)"
be. included in the general bu51ness -
courses? o . - .

should the:émbhasis be on the education

of students as consumers, workers, and
‘citizens rather than on the development

of basic.consumer skills (e.g., budgeting,
purchasing insurance)? -

Should the course be restrictured to
eliminate overlapping.-content (e.g., money
management) being taught in’other courses?

a shduld language~ahd'commuhication skills
, "be evaluated as part of the course?

_ Should a textbook be the primary

1nstructional tesource?

.Should a student workbook bes the prlmar&

source of class activities and assignments?
. ) . .

emphasis in assigning grades than ot
evaluation (e.g., essay questions," re earch
pro;ects)?

.Are course materials {(e.g., reference

materials) appropriate?

Does non—teaching work experlence in
business increase teacher effective-
ness? .

Should university methods courses 1n"
the field be made available? .




. . . i [2v)

TS S -

Conciusion ot S . - 14. Is the quality of the course at present
: . - o . very good overall? ] o _ \
' 15. 'should changes in'the‘course be‘madez

. - “
’ . ~ . N " : -
- . .

"Procedures
: J

\

N A questionnaire'was developed to determine the opinions o B
of dlstrict coordinators and teachers of the business educatlon
'~courses at’the senlor hlgh school level on the foregoing questions..

“The,design of therquestlonnalre resulted from a-revﬁew of“profes—
sional literature and research-findings to identify current

issues in bu51ness education, a selection of flfteen issues . ’ ’ C

con51dered applicable to the Newfoundland and Labrador educatlonal

setting, and a choice of a format .to incorporate two components'v

".Characteristlcs of the Respondents ‘and -’ Current Issues in Bu51ness o

. Education. _ . :‘, o ‘ LT

A pllot study was conducted in an attempt to ensure that
the spec1f1c items on the questionnaire were unambiguous and
_.the instructions were clear. ninor.modifications'were subsequently

made to improve face vaiidity.; ] \5/ S P o

The questlonnaire was personally admlnistered during three
' ,Regional Business Educatlon WOrkshops at St. John s, October
N 1984; Gander, October 3, 1984; and .Corner Brook October

v, 4, i984, A 97 0 percentage return rate was realized.
-, .. . , \ i . o
: Statistical procedures were undertaken following-the collection,

of, data. The first component Characterlstics of Respondents,

! ’

was analyzed to determine the percentage rate of the questionnaire
N

. and the teaching background of the respondents.

o
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. ”The'second component, Current Issnes inlBuSiness Education,

was analyzed to determine the'opinions of_the groupe concerning

P ' the eeleoted issues. An agree-disagree arrangement;was_utilized' 2/
. o

wherein respondents were asked to circle a number from 1 (strongly.

f*\. _ _agree) to 4 (strongiy‘disagree) that represented their opinion

ifor each 1ssue. The :raw data were converted to percentages

Al 3

[, L

I i
fbr reportlng 51mp11c1ty. Tables were developed to show the S

Q;_ff.- . rating_a351gned ‘to eaoh item.
S -]ﬁ"_ An arbltrary dec151on was made by - the researcher to use

‘a conc1u51on cr1ter1a rat1ng scale for drawing conclus1ons concerning

B

o the areas of agreement. and d1sagreement among the respondents.
'The f1nd1ngs were presented in tabular form accompanled by a

‘descrlptlve 1nterpretat10n of the more salient p01nts. -
. . . o

-Major Findings - General Business
f

N , | -
“ﬁ“: . - The afflrmatlve percentage scores for the dlstrlct coordlnators

ranged from 100 percent (No. 4 = inclusion of surv1va1 skills)

.to 31 percent fNo; 10 - type of test 1tem)f District coordinators

‘displayed'greatest agreement in the.areas of curricn;un strgcture;

cufriculhm content, and teacher- preparation. They had leasb

.agreement 1P the areas of instructional materlals and me thods.

and evaluadion of the speclfic courses. N
H;ii , o The affirmative percentage scores for the teachers ranged
R \E . from 92 pegcent (No. 4 -~ inclusion of surv1val skills) to 37°

percent (No.- 4 - type of test item). Teachers, likewise, displayed

e . greatest agreement in the -areas of\curriculum-structuren curriculum
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“content, and teacher preparation.' They, aise,“had least agreement

in the areas of instructional materialé and methods_and;evaluation
. . .. . ‘s E . \

-of the spec1f1c courses. Lo T L _ \: -
" The majority of the teachers of the general, bu51ness courses' o \

had an academic background and limited experience -in teach;ng

these courses.,

- The analysis'bf the opinions of the district coordinators hﬁ\\\ 3
' . ., . » I . ) . .
and teachers revealed the following specific findings: . “ ¢ \“/\*\;ﬁg
Cnrriculum_Strncture .. 1. There was. substantial agreement,among

the groups that the course should service -
the educational needs of all students.,

AN 2;"There was substantial agreement among
. - -the groups that the course should contribute
to the general education of students. .

. g' . 3. There was definite agregment among the
o : groups. that the course should not be
¢ L "requ1red of all students, »

Curriculum Content o 4.'“There was substant1a1 agreement among
‘ ' ) ' the groups that dally survival,skills
, should be anluded in the general business’
courses. . .

b . ",5..;There ‘was deflnite agreement among the
. |groups that the emphasis should be on
the education of students as consumers,
workers,- and citizens rather than on
the deve10pment of basic consumer skills. °

* 6. There was §ubstantia1 agreement among

".' Y the groups that the course content should
. C . be restructured to ellminate overlapping
. e Ce ..~ content.

7. There was substantial agreement among:
the groups that language and communication
skills should be evaIuated as part of
the. course.
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Instructional Materials 8. There was definite agreement ‘among the
and Methods . ' groups that a textbook should be the

-primary 1nstructional resource,

¢ _ o " . ", 9. There was some agreement among the district
: - : coordinators and definite agreement
) , : among the teachers that a student workbook:
e o ) _ should be the primary source of class o
) : activities and assignments, :

o L + .+ 10, There was some agreement among the groups
o s ’ : that. short-answer tests should receive

greater emphasis in a551gn1ng grades

than other evaluation. .

11. There was definite'agreément among the
~ groups that’ the course materials are.

_-approprlate." _ . . ..
Teacher Preparation L 712, There was substantial agreement among*
A o the groups that non-business work ex erience
. p
A _ . 1ncreases teacher effectlveness.

.- 13, There was substantial’ agreement among
L oL - the groups that university methods courses
i in the field should be available.

Conclusion - _ .14, There was definite agreement among the
S T L ' groups that the overall quality of the
: o v General Bu51ness 1101 and General ‘Business
2101 courses was very good.

15. There was some agreement among the district
. . coordinators and definite agreement
v . o among the teachers that changes should:
' R s be made in the General Business 1101
and General Business 2101.courses.

Major Findings - Typing

The affirmative percentage 'scores for the district coordinators”
'ranged from 94 percent (No. 1 - university methods courses)
to 13 percent (No. 15 - desirability of course changes). Except
. for issues No. 7 - role of language and communication skills

.and No. 14 - desirability of-course changes,.the percentage- .

Hﬁ\ "

)

!

. .
- . s . e .

. o . N N ' ’ [ '
e T - —p——— M‘T“V‘!“ ST . R L T —
. s . ' - ' - ’ . . ’

!



e st Tt

§ s (o e 7 W 7k 4 A S e et S bt gy = v s

e

ratings of the district coordinators were lower than were the

116 -

At

teachers', A consensus of opinion was not revealed among the -4

district coordinators for any of the spe’cific areas of . the study.

" The affirmative percentage scores for the teachers ranged

"to 31 percent (No.

from 91 percent {No, 14 —-rating for the: Typing 1101 course)

3 - desirability of course being required) .

Teachers displayed greatest agreement in the areas of curriculum

structure and teacher preparat1on. They had least agreement

"with the de51rability of course changes.

. . B The maJority of the teachers of the typing courses had

an academic background and limited experience in teach1ng.thes,e. ’

courses.,

The analysis of the opinions of the district coordinators

and teachers revealed the following specific findings:

‘Curriculum Structure

CurricullJm Content

1

"There was defmite agreement. among the .

district coordinators and substantial
agreement among the teachers that the
course should service the. educational

_lneeds of all students..

There was defiénite agreement. amon'g..-the

district doordinators and substantial
agreement among the teachers that the -
course should contribute to the general
education of students,

There was eome agreement among the g"roups .

that the course should not be required

_of all .students,

There was definite agreement among the
district coordinators and some agreement
among the teachers that language and
communication skills should be evaluated
as- part of the course.

L

- —— e -

P oada v



£ g

- n7 - L T

‘Instructional Materials =~ - 8. .There was some agreement among the district
and Methods - .coord/inators and definite agreement

o - amo the teachers that a textbook should
: ' _ be/the prlmary lnstructional resource,
: : 11, There was some agreement among the district
coordinators and definite agreement '

"_n’

"are approprilate. _ o

Teacher Preparation ... - 12, There was ‘definite agreement among the .
o _ district coordinators and substantial
agreement: emong',the_ teachers that. non-
teaching work experience in ‘business
increases teacher effectiveness.

-

.13, _There was Ssubstantial agreement among

. e the groups that university methods courses

'in the field should be avallable. .

Conclusion . ., . oL 14, ’rhere was substantial agreement among

o : - . i the groups that the-quality of. the Typing
S A ‘1102 and Typing" 2102 courses at present

o : ' ce is very good, . e

15, There was little agreement among the - .

groups that changes- in the Typing 1102 =  *
and Typing 2102 courses should be made.

Y

*’I‘he research rev:.ewed 1n Chapter Two of this thesis reported

<

on the areas of currlculum structure, curriculum content, 1nstruc-
tional materials and methods, and teacher: preparation that busxness

3

education authorities believe form an integral part of the general
',busi'nes's and typing courses at -thp senior high s,chool level.
Included_ was information about these courses - as .qffereci bg'( other
' provinces. This section will,. vhere possible, oompére the. most

.notlceabIe differerces ,and simil rities of the research with - oo

the findlngs of this study. . o - . '
4 ’ .

N

- T C.

‘among the. teachers that course materials -

. . -
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-——study found that business educators thought:the general business’

~ Graz (1972) study found that business education leaders'belieued

‘this course- should not be required of all students. "An examination

provinces._ The findings of this study doncur with these findings.

" the findings of this study.'

' were in most agreement with the role of language and communication‘

basic business courses found there was an extensive overlap .

S . - : : . - |
Findings Related to Other Research - General Business

In the area of curriculum structure, the DlabLy'(l980)

. . . ‘.5“ . . M .
course should -service the educational needs of all- students

¢ . toe -
and contribute to the objectives of general education. The

of the program of studies for the other provinces revealed that . T

’

the general Susiness course is offered as‘ip electlve in five
- w
" In the area of cuEriculum content, Daughrey (1982) stressed
the content should enable students to base their personal and
economic decisidhs on- sound reasoning. buff (19&2) in a studyﬁ . '“ ;
of the cgntent of general husiness‘textbooks found the emphasis :'5
was on socio—economic concepts. The theoretical aspect promoted E

in the literature . was’ not substantiated to such a degreé by .
In the Dlabay (1980) study teachers, rather than administrators, ' )

skills as part of the course. In this study both groups appear : s

to have a commitment to develop these skills.

-

The Jones (1973) study of content for the commonly offered I

v H

among the courses,*&lt would appear this problem still exists

‘because there was agreement in this study that the course - content

should be restructured to eliminate overlapping content. o s
. R NY . PR . .
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. This study found that

of prevocational subjects. The Vaughan (1980) study found that

-'the typewciter are an integral part of the content of - eight

i

N o A 19 -

‘In the area of instructional ﬁaterials_and methods, Malsbary

(1974) concluded from an_exaﬁinetion of researchwfindings that

-a textbook should not be used to the exclusion of other educational

Lo . | ) Y ' .
materials and that instruction should be enriched through the

T e

use of multimedia and Eupplementary'instructional materials.
the more traditional textbook approach’
to instruction was favoured. ) . ' _2..x.}.“~f

In the area of teacher preparation, the Task Force'en the~-

T R
] i

’Integratlon of Academ1c and Vocat1ona1 Education (1975) recomMended

-the establishment of a teacher tra1ning program to prepare teachers 1

—-J

business work experience was rated_highest by supervisors and

teachers as the competency deemed most necessary for secondary

qbusiness teachers. The'findings of this¥study conCur'with these

~ . * -

reséarch studies. . - ‘ »
; . : .

’

Findings Reiated to Other Research - Typing.

In the area of curriculun structure, the Featheringham

'(1965) gfudy on the validity of the personal-use typlng course

concluded that the course held a prominent position in the field

of ‘business education and that there was a definite need for

it in the school cerriculum..,The findings of this'study concur;

with the research results.

In the area of curriculum content, composition skills at\,

1
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provinces.‘ The role of language in the typing course was ‘not

perceived to the same degree by the respondents of this study.

In ‘the instructional materials and methods area, the Ford
(1976) study ﬁound that the major factor in. determining the
methods used .for introducing the numeric keyboard were hose
suggested by typing textbooks. ' This result was suppor ted by,:
an examination of the'eurrent typing te;tbooks by the researpher'

who found that the recommended methods'of teaching typing were

_similar.. However, the current materials and methods for typing

.instructi%P were not recognized by some of the respondents of

ts

this study to. the extent suggested by textbook authors.ﬁ

In the Lrea of teacher preparation, as previously noted, x

the Task Force (1975) felt that there was ‘a*need for training

:of teachers for prevocational subjects, The respondents of

]
i

this study expressed a similar need'for this type of training.

-Conclusions -

) In keeping with the limitatiqps and delimitations of this

study, the foilowing.conclusiqns can be made.

1; The majority of the teachers of the'business.education
courses at the‘eenior high school leyel have an academic'

background and limited experience in teaching these coursesﬂ

2, ~ While there was definite agreement among district coordinators

" and teachers that the overall quality of the general business
courses' was’ very good, there was a consensus that . changes

3hould be made in these courses.

Vo
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and teachers that the overall quality of the typing courses .

"materials and methods for the typing course.

o= 121 - .
- - “.- . - h.

There was substantial agreement among the district coordinators

was very good and that there was little need for changes

i

to be made in these courses. te

fl,There -was agreement among the district coordinators and

"teachers that’ problems ar‘belng encountered in the areas

of curriculum content -and instructional materials and methods

T

. for the general bus:.ness course and 1n the area,of instructional

) &

.

~There is a need to develop an increased awareness of curriculum '

structure, curriculum content, instructional materials
and methods, and evaluation techniques in business education

courses not only among district coordinators and teachers

'.'but also the educational community at large.

_There is -a need for improved preparation of teachers of
,_business education courses at the senior high school level. N
'.'There was interest and support among district coordinators

land teachers for the past implementation, present continuation,

and future development of business education courses at

"the senior high school level.

Recommendat ions

From the findings and conclusions of this study, the following

recommendations are nade.

] .ao'
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Recommendations for Implementat ion

-.1252 )

”»

1.

_ .high school progranm.

' pepartment of Education officials,.distlrict. coordinators,

. ..for.' the buginess. education _courses. Interaction among

‘listing of print- and non-print instructional Yresource -

-materials. 'The proplems ef' the General Business 2101_}course'_

.. 'a i Y
Based on the opinions of the d strict codrdinators and '

teachers of this study, a consensus of agreement ‘existed !
6n the maJority of issues concerning the business education B

cou‘rses. The Department of Education, Vocational Education

Ze
~

_Consultant, and Prov1ncial Curriculum Committee for Bu51ness

A
-

Education should be complimented on the 1mp1ementat10n

.of the busmess education courses into the reorganlzed

-

To the extent possible, high schools in the Province of

s -

- ,.'Newfoundland and Labrador should ot’fer as many of the business

education courses as possible to meet the general educatlonal

-

needs of students.

and teachers are encouraged to establish a unified-direction '

‘the groups is particularly important in resolving the problems:

of the 'general bus’iness courses. The problems for the

General Business 1101 course are: dupl ication of resource

material, partlcularly the learning module, overemphasis

.en skills deyelopment content, insufficient development

of s'ecio-eco_nomio content, lack of individual student.textbeok,
for study and assignment putposes, lack. of syfi:'icient supple-

mentary: instructional-rlesbuzfce material, and lack of a

.
'
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are: duplication of resource material, overlap.of course

»

content, lack of individual student textbook for study

and assignment purposes, lack of sufficient supplementafy

A

. instructional resource_matérialf'and lack of a listing

Lol - N ' . .
.of print- and non-print instructional resource materials.

Interaction among the ‘groups is also particularly 1mportant

in resolving the follouing problems of the typing course:

'coordihationland purchase of typing equipment and furniture,

doublingrup of tYpinngIasses, lack of teaohing materials

considered an integral part of the course, and 1nadequate

3facillties to teach the course.

To the extent possible, all bu51ness education courses
should be taught by a teacher who _has non—teaching work
experience and/or a business educat1on background.

The Division of . Special Programmes, Memorial University

'of Newfoundland, should give con51deration to the creation_ .

" of a methods course in the f1e1d for the preparation of -

teachers of business edugdtion courses at the senior high

'school_lével.

The Deoartment of Education, Vocational' Education Consultant,
shd Provincial Curriculum Committee for Business Education”
should provide a vehicle for dissemination of ipformation

on, deve10pments in curriculum content ahd'instructional
materials and methods to educators with ‘an interest 1n

the field.

.....



7.

" teac er inservice education to help imrove teacher effectlve- |

" -.among those in'the field of business education. Those

-

"The Dep rtme'nt’- of Educatio_p should" c ntinue to-. provide

.curr:lculum should 1nvolve depth of c7 ent and pract1ca1

~experiences.

ness 1n the f1eld ‘of busmess education The preserv1ce

A

Reattion, interaction, and action-should be encouraged
ot o S . - ‘ L4

interested 'in this »tield mus t continue to. react “to current K

-

. .issues 'in .business education, 1nteract to coord1nate and

influence course offeri_ngs, and. act to promote business .'

educatxon courses at the senlor hlgh school level, These

eff_ort:_-) shou_ld result in a bus1ness educ-atmn program that. :

will assist students in learning about business-.

T~

Recommendations for Further 'Study

need

Ther £ollowing are suggested areas that the researcher feels

further study. - _ L

A study to determ:.ne the extent a methods course ‘in the

field is required by teachers, the extent to whlch teachers

would elect to take the course, and the ways and means

‘of delivéring the course. . . b

A study of schools not offering business education courses
to determine the speciflc reasons for the non- availablhty

of these .courses and to suggest procedures for their imple— .

mehtatxon .

B o i) 13 ) O gdar R e e T
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i A A study of business e'dgcati,on .courses in other provinces
‘ to determine new offeringé and topics that could be introduced
o ' ' . ) ) '
. into Newfoundland and Labrador schools. '
o f . Lo . . ,
Y - . . . . o
| 4, A study to determine the specific changes that district,
f ' coordinators and teachers feel should be made in the general
1 business’courses. ;
- 5. A-study to deteémmine students' opinions arnd‘level of samis- '
faction or dissatisfaction with the busmesls_s ,education
R R courses. | l
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R OQOUESTIONNATILRE
’ <

. Subject: - Current Issues in Busin és'EducaEion ,

To: - Participants ‘ ‘
. : Business Education Regional Workshops

From: Barbara C. Fitzgerald

.ﬁafe: ._- . October, 1984

Y N

" Your helpfulness in answering;this questionnaire is appreciated.
The questions are general and are related to the Typing and

General Business courses at the senior high school program.

o

. I
Directions: Please answer the quest;ons by, checklng or completlng :
T the blank .space prov1deg ;

P

Occupation: ' District Coordinator
Teacher

- Experience: S o , No. of YLars
) . N ‘,- ) : R P r
. Typing 1102
Typing 2102
General Business 1101
General Business 2101
Major Subject Area
A Business Work Experience
Post-Secondary Business
" Education Teaching.

A ”
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CURRENT ISSUES QUESTIONNAIRE ~ -* - = % 2
| . :
Directions: »Below are statements about'the Business Educatlon Courses,
- Please indicate the extent to which you agree or disagree
1 by circling the number,you;believe to be appropriate

! for both the Typing Courses and General Business courses,

RATING SCALE: "4 Strongly Agree
‘ . 3 Agree
2 Disagree
1 Strongly Dlsagree
_ ' : GENERAL
CURRICULUM STRUCTURE ' TYPING . BUSINESS
1. Fhe course should service the . - -
educational needs of all students.  ~ 12 3.4 1234
2, The course should contribute to the : -?r' 2 o
‘'general education of students. & 1234 ° 1234
3. The course should be required of - : o
.all students. — - 123471234
T ' . T GENERAL
CURRICULUM CONTENT’ . . _ TYPING ' - BUSINESS
4, ~"Daily Survival Sk1lls (e.g.,
writing a cheque, answering the
telephone) -should be included in
‘the General Business Courses. o .N/A . 1234
5. Emphasis should.be on the education -
' of students as consumers, workers, fj
and citizens, rather than as consumers - . . : '
in the General Business Courses. . N/A - 12 3 4
6. Language and' communication skills
: shéuld be evaluated as part of the K
course.s . . ) 1234 .1 234
7. The course should be restructured
to eliminate overlapping content
{e.g., money management) being ‘ ot '
taught in other courses. _ o N/A 1234
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CURRENT ISSUES QUESTIONNAIRE .  RATING stongly Agree

4
3 ’'Agree
SCALE: 2 Disagree . .
o 1 Strongly Disagree-
. L R GENERAL
INSTRUCTIONAL MATERIALS AND METHODS TYPING BUSINESS
8. A textbook should be the primary
instructional resource. , - . 1234 1234
9. A student workbook should be the
primary source of class act1v1ties
and assignments. . N/A . . 1°23 4
10. Short answer tests (e.g., multiple
choice, true-false) should receive
_greater emphasis in assigning grades - .. ‘
. ' “than other evaluation (e.g., essay ] . .
questions, research projects). ‘ N/A - 1234
'11. Course Materials (e.g., reference o
materials). are appropriate. . 12 3 4 1234
B ' = "~ GENERAL
" TEACHER PREPARATION TYPING - BUSINESS
12. Non-teaching work experience in
business increases teacher s ' ’
effectiveness. 1234 - 1234
13, Uhiversity methods courses in the _ .- .
' field should be available. . 1234 1234
- : ,  GENERAL
~.CONC_LUSION ’ ] “"TYPING BUSINESS
14. Overall, the - ' -
quality of the - Typing 1102 1234
course at Typing 2102, 1.2 3 4
present is : -
Very Good. ' General Business 1101 1234
: General Business 2101 1234
15, Changes in e
. the course . Typing 1102 1 234
should be . © . Typing 2102 1 23 4
made. . :
General Business.1101 "1 234
1234

"General Business 2101
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QUESTIONNAIRE

. .
Subject: - Current IBsues in Business Edhcation _

To: ' Participants .
" . Business Education Regional Workshop

From: " “Barbara C. Fitzgerald
Master' s Candldate, Memorial Un1ver51tg

Date: ‘ October, 1984 , . T

"~ Your helpfulpess in answering this'questibnnaire ié’appreciated.' 
\ The questions are general and are related to the'TYPING and
CENERAL BUSINESS COURSES at the Senior High School Prégram. '
S S LT : . , o L
f\" . . .o 0?
Directions: Please answer the questlons ‘by checklng or completlng
: : the blank space prov1ded.

Occupation: District Coordinator
Teacher

ExperienCe:‘ Subject - ] : T ‘No. of Years

Typing 1102

Typing 2102

General Business 1101
General Business 2101
Major Subject Area: '

ui
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~Directions:

CURRENT ISSUES QUESTIONNAIRE

-

2

Below are statements about the Business Education.Coﬁrses.,
Please indicate the extent-to which you agree or disagree .

by circling the number you believe to be appropriate
for both the Typing Courses and/or the General Business

Courses.
R{A TING SCALE: 4 Strongly Agree
' ' " 3 Agree’
l i 2 Disagree
' 1 .'Strongly Disagree
- e :
. - , GENERAL
CURRICU[:UM STRUCTURE TYPING BUSINESS
1, The course should service the
. educational needs of all students. 1 234 1234 -
- 2. _The course should contribute to the : -
: ‘general education of students. 12 34 ‘1234
T v : : .
.3,. The course should be required of . -
all students, : 1 2'3 4 1234
R . , GENERAL
‘.CURRICULUM "CONTENT TYPING BUSINESS
4. ."Daily‘Survivél Skills" (e.g., ' L “_' i
writing a cheque, answering the . o
telephone) should be included in :
the General Business Courses. N/A 12314
" S, . Emphasis should be on the education
- of students as consumers, workers,
and citizens, rather thqn on the . - . -
development of basic consumer skills
(e.g., budgeting, purchasing insur- . .
ance). ‘ ' " N/A 1234
6. The ‘course should be restructpred .
to eliminate overlapping contgent '
(e.g., money management) bein
taught in other courses. , ' N/A 123 4
7. Language and communication skills . '
should be evaluated as part of the
course,

12 3 4 1234




j

1

Stongly Agree

CURRENT ISSUES QUESTIONNAIRE RATING 4
. o . . : 3. Agree
SCALE: 2 Disagree
S C 1 Strongly Disagree .
_ _ GENERAL .
INSTRUCTIONAL MATERIALS AND METHQODS TYPING BUSINESS
B. A textbook should be the primary
instructional resource, ’ 1 234 1 234
9. A student workbook should™be the
primary source of class’activities - ' -
and assignments. N/A 1234
10. 'short answer tests (e.g., multiple
choice, true-false) should receive
greater emphasis in assigning grades
-than other evaluation (e.g., essay o ' K
‘questions, research projects). , N/A 1234 -
11. course Materials (e.g;;'reference O .
materials) are appropriate. 12 3*%( 1 243 4
- = _ — . GENERAL
TEACHER PREPARATION . TYPING : . - BUSINESS
N . | v . .
12. Non-teaching work experience in
business increases teacher o '
effectiveness, -1 2 3 4 12734
13. University methods courses in the :
» field ‘should be available. - 1 234 12 3-4
i} _ GENERAL -
CONCLUSION . TYPING BUSINESS
14. Overall, the .
‘quality of the Typing 1102 12 3 4
course at Typing 2102 123.4
present .is ' .
Very Good. General Business 1101 1 234
General Business 2101 -1 2 3 4
15. Changes in C
the course Typing 1102 1234
should be Typing 2102 1 234 _
made.
General Business 1101 1234
1234

.General Business 2101
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