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N ABST RACT .

.‘ ' This project was undertaken to devise a :;?‘way

e system of communications for parents and teachers, ‘t g .
speeifltally for use in the kindergarten year. Current
practices tend to consist of centact initiated by the
s;hool. and less frequently include a'paetnership approacH
to education by the Home and schoo].' In keebing with
modern phwlosophies. th1s study assumes the young child. i ~ s
will be offewed a more beneficial education 1f parents and

teacheré develop co- operatdve attitudes

The research for this project was carried out in

™,

'ﬁeeﬁpund]and, jn schools pf the Avalon Consolidated School'

Board. Initiall contacts were made through interviews with

principals of elementary schodls and parents of the 1982-83 ///////"’
kindergarten children, and through que;tionnatres mailed to

ﬁindergarten teachers. The information so gathered providedhé

an outline of current practices in parent- teacher j

c mmunications and the degree of satisfaction with these

practices Based’ on this research, and on a survey of the

—mode4wfoe—cﬂmmuﬂ4catrons—fncﬂudtngrﬁrvvqnﬁﬁss

reporting instrument, was devised and red1str1buted to
principqis, teachers and parents for their eta1uat1on.

‘ Jhe two major needs were identified by this project:
/‘/"‘:': . .
(1) educators need a standardized guideline for communijcations
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:desired by both parents and teachers i 1

with parents to ensure.consistent and efficient Zommunications,

and (2) 1ncrea§ed'parental awareness of school programs is

There were two major conc]usions to ths study.

First, paren 4and ‘teachers 1nd1cated willingness to make

additional ntacts and,desired a partﬁsrship type of

relation for benefit of the child. Secondly; the model

that was developed was judged by principals, teachers -and

parents to. be feasible and adaptable for pract1ca1 use 1n
e _

* 1

-schools. - L ' ’
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CHAPTER I
;. INTRODUCTION
The k1ndergarten year should provide valuable '
. . f4-¥~expeniences for the chfld, the parent ‘and the teacher The

e AT At gy L L e

B ik T T

pnogress reporf~of the primary school should be a teol for. -
‘improving and individualizing education. This project. is

an attempt{to improve the quality of progress reporting

dur1ng the klndergarten year The approach taken is the

deve]opment of a program of communicatlon betweg* parents

‘ .and teachers, designed to focus upon enrichment of the

kindergarten child,s education through mutual co-operation.
and understanding.

Inherent in this study is the belief that'a partner-

/

ship between home and school is important for the development,

and growth of each child. This point is stressed by the _
Man1toba Department of Educat1on in a publicat1on designed -

for use by kindergarten teachers:
o

- The child needs to feel accepted [in

school] while continuing to retain that

semse—of—personal worth which should

have been developed 'in an accepting home

environment. Learn1ng'f10urlshes where

the individual is respected; a confident

sense of se]f is basic to the motivation
| to achieve! ,

. lgetty Gibson, Early Childhood: A Time for learning,
A Time for Joy (Winnipeg: Department of Education,

o}

Province of Manitoba, 1979), p. 7. i
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tSone ofqthe communication procedures developed during this'
. project were aimed .toward increased parental involvement
in the formal edcht{on of the child through planned ' , .

‘orientation,programs and discussions arranged bysthe school.

llterature suggests this should be continuous and two- way

. vary from school to school and are often laden with

A Cea - R T I PTTREIAE T g 7
N . . . oo + - . R

Such programs shoufd_sefie to make the progress-reporf a

5

valuable tool for use in enrion{ng‘thejeduca;ional process.

. At pnesentﬁ me thods of.progress reporting at the,'7

'kfndergarten level are numerous and very diversé&.  While no

‘r1gid programs of any kind can be’ ut111zed in the R ’,
. kindergﬁrten year, it is hoped this project ‘will produce . B
"-guidelines which may be adapted to any public schoo]. ' E

. N « . )

!
% Statement of the Problem s T : 5

The'p(ob]em examined in this study is communication
‘ ‘ )

between school and home dur1ng the kindergarten year. The

More often, however, contact 1s 1nitiated by the schoo] at

kinde:g;pf%n reg1stration. at designated reporting periods

in November, March, and June, but rarely, if at all, by 'J

parents.

Y . i . . .
} ' : Lo

The most tnngib1e‘e1ement éf communication for which " %

“the teacher is accountable to the parent'is.ihe document

used in progress reporting - the report cend. Reporf,cafds‘

R

o

educational- jargon.

et T O )

-—
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The probyem can be summarized by the foiiowing

poipts; ' —

i. Parents have a limited knowledge of the
"kindergarten prOgram

2. Teachers have a Iimited knowledge abouf the
‘ child s‘out -0 f- school env1ronment, particular]y
the educationa1 environment in the home.
3. Teachers often tend to "tel]" parents about
? , their children rather than "discuss" the
child's progress in schoo] R ;
4, Princ1pa]s and teachers have inéufficient
operational guidelines for‘preparation of

information for distribution to parents.
'5:. fn many schoo]s. parents and. teachers:ooerate '
independently of each other rather than as a
o :‘ team . Where this problem exist;:_-\
| insufficient measures are taken to- rectify

'-the situation. - -

- Rationale

-

Primary education should be based on a foundationi

. b \

of co-operation and understanding. The National Education
Association Code of Ethics makes the construction of this

foundation a basic responsibility of teachers.

—
Lo

’
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: Members of the.teaching profession
\Eﬁire with. parents the task of shaping
each student's purposes and acts toward
socially acceptable ends. The. effective- . - o
ness of many methods of teaching is e
. dependent. uoon co- operatfve relation- " - )
_ships with the home. In fulfiTling the
o?%iqations of. this princ1ple the teacher
will-"
Respect the basic responsiblilty of o
. parents for their children. Seek to »
. establish friendly. and cooperative re-
lationship with the home.  Help to increase
the students confidence-in his own home
- . and aveid disparaging remarks ‘which might
" undermine that confidence. -Provide. parents . .
with information that will serve the best . = . 4 |

. interests of their children,,and be disgreet .
with information received from parents

ZThis holds 1mp11cations for the child, the parent and the '

;teacher. in that it creates a pattern of communication that

can only be- success ful when a working partnership has been

- established. Str%ng'states' "...regardless of what.rEportinQ

procedures are used. it is extremely 1mportant ‘that teachers

u3

and parents mutua]ly understand their purpose Figure 1

1llustrates this point'~

zGordon HcC]oskey. Education and Pub11c Understanding

(2nd ed., New York: Harper, Row Publishers, I§67), p. 324.

3Ruth Strang, Reporting to Parents (New York: Teachers
College Press, 1965), cited by . McCTOSRey. op. cit., p. 325.
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'{ ) s~ Figure 1. The Child as ' the Central Figure in Parent- Teacher ' "
A < LT Communication '
‘\§ ~ The absence-of'any one of the connecting arrows in.the
é AR - preceding diagram would cause a breakdown in the'system. S 4
% . *"The chijp. hecause he is the central figure, suffers the o . .
; ‘ contequences of a poor information system. :
}: - For the five-year old, kindergarten preyides a “ ' .
? transftion.from preschooler to student - a change-which can .
% be very traumatic. During this year, saye-ﬁibson, childhen.
g ' " ...emerge from 3 state of total : '
o Y dependence on family and home and 5
o Y AR ‘become 1nvolved with a much larger -
. - world which includes many children of ,
o : _ their own age group. The new relation- = : |
R Lo . ship to this extended peer group, as « o ‘
; Lt -well. as to adults outside the family ‘ .“
Pl sphere; will influence and possib1¥4 ;
. . threaten the child's self" concept :
- S A ,....._.._..___ ¢ '
. . ,"):_‘ e , o ._ . -
U2 - ¢4G1bson; p. 7.
. :"f‘? o ’ [N .

el o C , - !
. N ) . . N » t i

‘ . B . v . . . ‘ .
' . .
1 ' sy . . . . B P o
! . . . o - <. N
t ) . : . R . L o Lt .
A . I . . . . . i
7 . Ce b = . - Le s T e AR 5k, g 63N St AR 4 o by et g bbby et b et
' ' . . . . o .
* . B :

" g T W I, R
o e T T _ i

. R o , ..
. Sy e R . e - ws R - . B

LI S i < N v L3 M . . i

R H . . - o . e " . P ! . -



‘,_‘_wr'__.‘,mﬁ._.,m!b-gm g TS £ SRR AR Pt o s v orin s e —
. : : B ¢

-
Pr—

e e —— o S n oA

' ;system are summarized by the fo1low1ng

o\ | _
"The kindergarten child shoold be -given the opportunity to

discover his-own potential. His -learning should be

consistent so that'knowledge he brings from school is enhanced
I L

at home, whif‘—fhat which he brings from home is respected in
the school. The reporting process should not be a thrgat to
the~enildren, who should teel that any communication

between parent and teacher is in their own best interest.

Implicat1ons -for parents within the schoo] s communication

Parents are the child's first teachers
. and have the reésponsibility of guiding
- and-teaching the child during the most
.. formative years. Parénts,-therefore,
'\{ need help and support as. they become
- aware for the first time that know]edge
. and skill are necessary- for good
oL parenting, and that being "Jugt a
_parent" is a cause for pride. '

¢

The help and support indicated above should be offered

. through the school, as the teacher is in a position to

- >observe growth and changes in the child and relate these

to the parent. , .
‘The 1n1t1at1ve to 1nvo1ve parents must lie with the

sch001 S adm1n15trators and teachers Parents are the

;-outsiders of the school system and:they need both to feel

.'we1come, and to be encouraged to participate in the

educational process. Involvement is particularly important ‘

l ' sGibson;'pﬂ 136" . L
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. ‘".f so that-they‘can fnforee those desirab]e habits and
t des encouraged at- schoo1 and help the .teacher to

understand what they consider 1mportant forstheir particu]ar

lchlld" 6 1t 1s 1mportant that the goals of education are the

\
H teacher.

same for both parents an
The task of the parent and the teacher is to be
sensitive to ‘theiright moment for a particular :
learning, Sk1115‘are most likely to develop when'
~ physical and psycho1oc1ca1 growth has assured . -
that they can he used. Instruction is most

o, effective when 1t\15/begun at the stage- of readiness.7ll

If the bas1c goal Jf reportmng 1s~commun1cation,
|

“with the child's best interest in mind, the purpose of

2

.

jreporfing'can be out]ined%as recommended by the fbronﬂd, -

Board of Education: '
(1) To inform parents of their child's T
progress at school. ' SR
(2) .To provide parents with an .under- .
stand1ng and appreciation of the
school's goals; and program. :
(3) To provide a mears of exchange of

PR

L useful information between the home s

: y and the.school. _ »

. {4) To suggest ‘ways in which pai parents cag v
- encourage and guide their children.®.

T

-

_" ) I ‘. -&‘. ’ .
, 5Marguerita Rudo]ph and Doroﬂw H. men, Kindergarten
- ‘A Year of Learning ' (New York Appleton Century Crofts,.

<1864}, p. 355. : .o

l

Gibson,'p. 10.

-

8Board of Education for the City of Toronto'
Reporting to Parents. 1966, p. 1.
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{%§  }f. h The tpacher must assume the role of observer, be
g@) }1 ‘prepared td.f terpret behavior, and inform the parent
5 }' dbout the stréngths and deficienciesiin the child's
B ; ' v
'gﬁ oy learning in an objective manner. At the same -time the -
1 b teacher must be a skilled listener, for she may learn a
él . - v great deal about the chi]d'through'qonversation with the’
'g“” .f - -parént. Coates says: ' )
_§3 ‘;"'1' : Kindergarten ‘teachers are the bridge ' l
. oL builders of the public school system.
-%ﬂ : They support children in their early e
LE i transitions between home and school.. Co S
¥ i } with bridges of trust built by... L . L
B -~ information exchanges with parents
T that replace or augment wrltten i
?~ ; v reports.? . o
g ;': o - The kindefghrten year should consist of quided
i
S _ " play, challenge’, 'cont1nuous observation, and, most of all .
b . it ) .
j ! : consistency of l1festyle between home and school. Thé - ‘
§/f o “first threé,e1emjgts are skills the teacher developed - o
:/‘ ST during teacher tedining; the last can only be achieved when = .
! /. the teacher approaches the parent. A ‘point of particular
. // importance is?exp]ained by Rudolph and Cohen: ,

4 ...a teacher's first response, and

o ' «+  correctly so, is to the child himself

" o as she sees him, She works for the

o establishment of their special

oL relationship, and for the integration .
. of this little individual into the new
;o and unfamiliar world of school.

Only
{ ‘ in time as a teacher wants to know a
} co chi1d better still...10
¥ : . ‘
, , | coates, Dona. "Some Basic Facts about the Transition ' T
‘ between Pre-School and Schoal", Prime Areas, 23 (Fall -1980) ,
p. 32. ‘ _ : .
- ! 10Rudo'lph and Cohen, p. 155. )
) "' N - '
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:Itiis the teacher whkémusi implement the curricultm,

an& follow sghoo] -oard policy. Shguhésftakenitime to learn

ip#nt in the éhi!d}s education. The = .
planning parent education u?ogram#lmust
acher .and school administrators.

M\ips outlined above should be realistic

'.hjnitial planring, especialyy whegre botﬁ parenfﬁ are employed,

. or where parents'have~1ittle rmal . education. Thé.degré??

2
of success with whith are overcome, lies

in the willingness [of the school's administrators to

make alternate arrangel

hat the kindergarten yeé} may, at.

" be met. . . N
It is possibfg;%

' 2/;;;; point, pose.a thréqt'to parents in that.they will be
cbmpeting fdf their child:s respect far the first time. It
4§ essential that t . eache}'gﬁﬁess to the parent the'
,jmpoftance of support for the ch%Td'g education from ﬁome.

This parental fnput should be based upon familiarity with

////\§\\ ~+ the kindergarten program, and an Gpen relationship with the

a

-peachef. The Manitoba Department.of Education further

‘exﬁkains:

»
'

ents so the needs of all pérents can
' . - [

L2
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'growth with the teacher, but they are

o

.

§~parents may feel inclined to leave
responsibility for intellectual

becoming increasingly aware of the
1mportant part they p]ay in‘stimulating
a child's thinking and in creating a

- healthy attitude toward dearning. Many

parents are actively seeking help in

"providing the environment.-their grow1n§
. child needs. 11 '

Pt The Project @ﬂ

+

Qutline of the Project

This project was to produce a monﬁ,'of set of

. recommended procedures for home-school communications

including progress reporting wﬁth respedt to kindergarten

pupils.

)

(i1)

The project had six stages:

Determining the procedures presently used in the

‘e

schools of the Avalon Conso]1dated;$choo] Board.

This involved ob@aininé from all primary
printipals, a copy.of their kindérgarten Teport ;
cards, and other 1nformat10n about commun1cat1on
procé&qpes An 1nterv1ew.schedu1e was used.
Reviewing the literature concerning home-school
communication models with respect to ktndgréarten:

children.. Inclu@ed Were.orjeg;éiioﬁ procedures,

llé\Qi22:~p.'1§4 3 . o

[
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-
‘of .recommended procedures for home - schoo]

proéress reports, parent teéchgr conférences,'
kinderoarton régistration; home visitations,
spontaneous consultations, the subject matter of
communications, the time and frequency, /ﬁ/"'”
]ocation, and the people to be 1nvo]ved
Determining the views of parents-and teacﬁeré
with respect fp school communication proéeddres
for their kindergarten chiiirend

This involved interviewing, random sampie of

parents, as>well as all kindergarten teachers of

the Avalon Consolidated School Board during 1983-84.

Intérviéw 'schedules were used to gather inforimatioh

concerning: k
[

(a) the adequacy of current communication

procedures incliuding report &ards -

{(b) how current proceddresamight-be improved

(c) pOSSible new pracedures mentioned to them by

P

the researcher (derived from the 11terature

on ° innovations in education)

&

(d) the problem areas to be provided for in the

¢ <

procedures - academic, social, financial...

¢

Developing from the data gathered, a model, or set

°

\

communications, including orientation procedures,

1nterv1ew1ng hrrangements and a Veport card. .
. i
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- : . (v) Haiih&lfﬁe m&de1 asséssed by the previous
- -~ . responqents, namely the k1ndergarten teachers,

‘th‘e elgmgntary school principals and the parents.

i . T (vi) Rev1smg th‘e\ ‘model in light of the assessment.
SR S R

R J":‘ : :

: B Duration ‘ = e .

'gf o ' ) The 11'ter;atu;'e review was carried out aﬁd interview
. / schedutes for stages one and three designed during the months
N , ‘ ”ofPJuly and .August 1982.. Some report cards were co11ected_

and some piTof interviews conducted during the- summer,” with
L . . '
actual interviews conducted during the:fall., The question-.
o . naires were distributed in-the fall of 1982.
A . . ] - . .
) Delimitations
; ) ' The. following are delimitations of this study:
v (1). The projecg/éﬁgrpicularly the éspects dealing With
l [N ' k] R
. progress reporting was based upon the curriculum
A . as presently prescribed. No attempt was made to
'change. revise or criticize the Program of Studies
3 . '_/.-—-. ’
folloyed in Newfoundland schools.
[ > . (2) There was no intent to deal separately with the
T needs of any particular religion, social class, or
. other §ocia1 sub-grouping but rather to'establish
e ‘a general reporting system adaptable to any school.
. ’ \ ,
. ‘ ~ )
-y‘ ! -
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Limitations N ;

(1)

The following are limitations to this study:

Any references to curriculum are based upou'the

_ Program of Studies issue d by the Newfoundland

Dgpartm¢nt of Education, and the policies of the

Avalon cOnsol1datedchh061 Board, thereby 1imiting

© this study to schools under the jurisdiction of

(2)

A3)

(4)

this board.
The study was limited by the skill of the .

interviewer in establishin% rapport and illiciting

worthwhile r;sponses from ﬁespondents.
The.skudy @as‘lfmitgd by‘¢h% willingness of
respondents to truthfully respond to the '
questionnaire distributed as part of the stu?y.

The study was limited by researcher bias.

ES v,
Definitions .

The terms defined in this section-are essential to

the understanding of this project.

. Kindergarten Child: a child who wi]i be five years of age.

on or before, December 31 of the year for which he

-

is registered for kindergarten.

Orientation: a session, or sessians, which take placelin

. I
the school for the purpose of familiarizing the

child and.parent with the school.

../ ) B 1
/
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Reporting Periods: specific times des,ignated,' by 1nd1'v1"'tdua~'l

school boards in which _‘co condpct parent interviews
or distribute written progress reports. For the
Avalon‘ConsoHdated Schob] Board , these'periods are
after 60 'school days. after 120 school‘ days , and
the Iast school day of the year. ’ l
P ;

'P_arerit-Teacher (_:onferences: private interviews between a

. R *
parent and a particular child's teacher, during a

reporting period in lieuof, 01; complementary tqQ a
wr1tt?n report. In'her'e'there is a specific problem,
‘the princ1pa'l s guidance counseHor. nurse, or other

persons may also be involved.

&

Sponta'neous Consu]fat-i'on' an un'sched‘u'led meeting, or

telephone conversation, 'in'ltiated by e1ther parent

or teacher to make 1inquiries or convey 1nformat10n .

about. behaviour or progres.s of a particular student..

v -

' 'Signilficéncé L ~ : .

s

This pro:ject was 1ntended to produce recommendatmns
and documents wh1ch may be used to-. promote parent-teacher
communicatwon and co-operatmn dumng the kindergarten year.
The problem upon which the project was based was generally
exlpemenced in publ‘ic school s, therefore ,the procedures

thrt eperge will hopefully be for k1ndergarten teachers in

[
L H
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any public school. This study is of particular significance

to: - . . S 4
(1) Kindergarten teachers of the Avalon Coniso]idated
‘ School Board. | .

[{2) Parents who have chiTdren of ‘k'indergarten age, or

’

.who -will be e11g1b1e for kmdergarten registr‘ation

H
.

in the near future R o
_;\(3) Elementary .principals and’primaf‘y co-ordinators

. who are presently searching for -2 model which may

N

be used in their - OWN schoo'ls. : o «
¢ "
e, '
{
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‘ rgievanpe of the Hterature'to ,this project, a number'

CHAPTER II

REVIEN OF THE LITERATURE,

Parent teaeher commun1cat1on 1nc1ud1 ng progress
report'l ng, wi th specjfic reference to the k'lndergarten
program has received lim1ited _atfenfion in edu;ational
r-és’eare'h Much of the availabTe recenf material -
outlines current and . relatively new trends in deve]oping
parenta1 attd tudes and co-opera tive re'lationships. '

The revigw of the Titera ture Mch foHows 1s

divided "intd'six sectjolnsn. .'l_’h_'stly, to ens ure the .

‘of terms used in-this report are defi__;:ed. Secondly, the

neéd for ,iarent.-_te-ache"r, cqmmuni cation is explored and the

r;esearch outlined briefly. The third section dea1s with

*information sharing between tea cher and parent. Several

s tudies regarding deve1op1ng-an approach to commun1catiohs' -

are presented 1in section four. The fifth section deals

" with, providing meani n'g to program content andproc_ess.

The final section reviews the research dealding spec1f1caﬂy
with kindergarten reporti ng 1n Newfoundland and Labrador. AR
The Hterature review conc1udes with a summary of |

the major points., - ' .'ﬁ -

3
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' Maria Montessori2 and to Jahn Dewey3 both oF whom beHeved

, S tokes Publishing Co., 1912T

e
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\
~Definitions g ' § ‘ b
Kl. N - .
The definitions which follow are presented. in an
attempt to clarify thei.purpose of this report, namely to s

.~ develop a model for parent-teacher communica tion.

K inderga rten

Today s kindergarten had its beginmngs in Germany
wi th educators wha were fo\lowers of "Fretdrich Froebe1 1-

The evo]ution of kmdergarten programs also owes much to

in active, experient‘nal learning for very young children,

o

The most modern theories port;ray the kindergarten

T as an 1mmers10n into ‘a school. env-ironment integrated with

home life, and des1gned to aid the whole child with regard

LN

to "physical, 1nte1‘lectua1 . soc1a1, emotmna] , moral and
spiritual development", 4, Kindergarten programs modelled . . . ,

in this fashmn are based on theor1es of continuous and

,

* p
’

1Fr-eiclr-ich Froebel » The Educatwn of Man, trans.
M.W. Hailman (New York: D. App'leton & Co., '1887).

2Maria Montessori. The Montessori Me thod (New York

~ 7 320hn Dewey, The Child and the Curnculum (Chicago
Umvers1 ty of Chicago Press, 1899). -

Provmcial Kindergarten Comm1ttee, Kindergarten =

Education (St. John's:: Government of Newfound1and and

Labrad(_;r. -1981), p. 2.

} tieamal T S LU e A R
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‘d_eveldibmen‘t‘ﬂ learning whereih integration of subJject areas

5 In further exploration.of

6

provides a curriculum core.
primary school development, Blenkin and Kelly outline the
theories and practices which have led to the. current school

-

situation. ' . !

Communicatian

n .

'c’ommunicat_n'on between parents and teachers is one °.
"dimension, but an important one, of the public schoal
'system. Theorists advocate honesty and continuity in

informing the public about all éépects of .the schop1.7.

’Communi'ca'tio_n. specif:icaﬂy dual_'-vdireétior;al communication,” . '

as.shown in M;:CI.oskey"s model in Figure 2, remdins an ,
effective"too1 in linking the home and school for the child._8

»

5Fairfax County Schools, Program of Studies. Early
Childhood Education: Kindergarten Section. U.S.,
Educational Resources Information Center, ERIC Document
ED 111 526, 1976. .

» .

SGeva M. Blenkinand A.V. Kelly, The Primary .
Curriculum (tondon: Harper & Row, Publishers, 1981),
ppl 1§"6§- : -

TLestie W. Kindred et al., The Schoo)l ‘and Community
Relations (Englewood Cliffs, N.J.: Prentice Hall, Inc.,
1976,‘. .

8Gnox"don McCloskey, Education and Public Undérs tanding

(24nd ed.; New York: Harper & Row, Publishers, 1967], p. 72.

. L}
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The figuré below shows the communication process

‘as it applies: to the teache’r-parent r_'eTat'lqnsh'ip.

[Tben You Clarify |

. & Recelver : and
Who Decodes 1t | Your Recelver
. end = Reinterprets It
1

[ Feets Back /I
Comments and

Qu:mons.

. ~ ond Reachesa - | ‘ -’
-~ -
S ) *~ = Mutual Undculnndlnz -t <1
with You - | -

. - NN

»Fi'gﬁre 2. Dyal-Directiona] Communicatio

‘Progress Reporting : -,

*(From Gordon McCloskey, Education and PubHc Understanding,
op. cit.. P. 72 )

"
- Pr'ogress reporting from the traditional _boint of

Lo i
view, entails informing parents of achievement measured

‘within the school by t:eacher‘s.9 Favor has fallen on the

. 9B‘oznr'd of Education for the City of Toronto,:
Report*I ng to Parents, 1966, p.2. .

B i TP
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concise, accurate synopsis in an appropriate manner.

parent-teacher interyiew method of réporting,lo but the
report card document is a required component in most
schools. It must, as a professional document, present a

11

Th% goals of repd%ting to parents havé been

outlined for kindergarten teachers in a thematically-based

tedaching re'source’ book which has been circulated to all

Mewfoundland kindergarten class'!oms. ‘Listed among'these

- goals are co- operatlve assistance from teacher and parent

"toward the ¢child, assessing and rea11z1ng realistic

'ObJectlves, and 2 healthy exchange of information betweenA

the home and school 12

K Nash13 suggests thatﬂ%ggéﬁgf?¢2an become skilled

d1agnost1c1ans, and proposes that for report1ng purposes

they carry out the assessment of ch11dren within the

1

10Provincia] Kindergarten Committee, Beginhings:

A Guide for Kindergarten Teachers (St. John's: Department -

of ducation, Government of Newf0undland and Labrador,
1983), Chapter 6, p.-3. ,

11Board of Educat1on for the City oﬂ Toronto,
op..cit., p. 8. , :

12Susanne Eden, Early E_periences Resource Guide »

for Developmental Programs in Early ChildhooH’Educat{on
(Toronto: Nelson, Canada, 1982), p. 59.

. 13Chris Nash, “Early Identification or Ear1y
Childhood Education - A Matter of Choice",Newsletter-

Canadian Association for Young Children, (May. 1981}, p.42.
J : . "

20




kindergarten c]aSsroomi ‘The Newfoundland Provincial - '

report1ng . S

]
o
y
L

_Kindergarten Committee has adopfed much the sane‘view. ‘)
' The use of standard1zed tests for assessment of children

|
is not encouraged and 1s viewed merelf as relnforcement of{_-

t

“the conc]usions ‘drawn and expressed t1rough anecdota1

14

. The Need for Parent Teacher
‘ Communication '

»

The’benef1t to the ch11d of frequent, pos1t1ve

. parent- teache{ communication has been wldely researched and-.

advocated. A frequent1y quoted work in this’ area-is the

‘P1owden'Report, whiéh found that most arent-teacher

relat1ons were of a suc1al|nature rather “than co- operat1ve

[!ams 15 | ;‘\“

16

1nvolvement in schoo1 progr

\out]ines,curriculum,

Cou SR
evaluation and parent part1c1patlon More familiar-in

A study carried out’ in Israe]

North America. are Headstart programs 17 des1gned for

14Provinc"ial Kindergarten Commi ttee, gg. cit., p. 35.

. 15The Central Adv1sory “Council for Educatian

(England) Children and Their Primary Schools (The Plowden

Report) (London: Her Majesty's Stationery Office, 1967),
i I '

<« V. 2, p. 146.1

!

_ 16E1inor Schulman Kolumbus, Is It Tomorrow Yet? .¥
Handbook for Educators of the Very Young, U.S., Educational

Resources Information Center, ERIC Document ED 205 262, 1981.

17Melvin E. A]]erhand, Headstart Operational Field
Analysis, Progress Report II, U.S., Educational Resources
Information Center, ERIC ‘Document ED 015 775, 1966.
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eédnomically an'd‘soc:‘iél.‘ly\ disadyantaged children and their

parents.~Many r‘esearch‘ studies about kindergarten deal Qw‘ith B

: * “r ' . : .
children from'jt{isaﬁ\'r?:l:haged and minority families, their
. > Y

pre-school 'eprrienées, parental involvement and subseqdent B

‘a"ch‘ievemeht. Cosgrove 8 evaluated 'a program designed to . =

help such parents refine their home teaching skills.t Dia\z19
reh'late.d 1'earnitlmg problems ‘to a home.iﬁe‘nvirlonmlent proéess ?
measure, Howe]lzo found,‘that parental - involvement in . \
éonferences and similar a;;tivities ‘was r'e'lated nei‘ther to ‘
k1ndergarten ach1evement nor to pre schoo'l attendance

k21 found no re'lationship between kindergarten

.. --pupils’ 'behavjor and whether the family was nuclear,

is%ng]e-parent, or remdrried.

That appropriate parental attitudes can
positi vely affect learmngnhas been demonstrated by
—

18Gr~egory T. COSgrove, "Home Tra1ning of Parentsr

. of Culturally Different Junior Kindergarten Chi ldren"
(Unpublished Ph.D. d1ssertat1 on, University of Toronto, .

 1982).

[

1_9Martha Yolanda Valdez Diaz, "Home Environmen tal
Factors on Indicators of Learning Problems among Hispanic
Kindergarten Children" Dissertation Abstracts International,
44 (September, 1983), p. 734-A. .

20 )0hn F. Howell, A Follow-Up Evaluation of A Pre-
school Program, U.S. Educational Resources Information
Center, ERIC Document ED 115 669, 1975, :

mMartha L. Kendrick, "The Relationship between
Krndergarten Children's C]assroom Behavior and Family. Unit
. Type", Dissertation Abstracts International. 44 (February, .
1984), p. 2353 A




“achievement.

»Hiineszz 23 24 : 25

' MacTeod ,'and Honig onig indicates -

. parenta1 involvement'is critical to the suécesé of a program.

26

Rob1son and Spodek™™ expound the 1mporfan'ceiof consistency

, in the hohe and school, and feel this should be initiated

by .the ‘schoo'}‘. Parents often feel they are outsiders of the

-educational environment. Peine has discovered lack of school

_support to the parent could be detpimental to the child's

2? Mo]'eszs_ as well and Mi'nce_y'29 show -

22Bur‘nett A. H1nes,'“Conc m1tant Effects of Parental

" Involvement in Federally Supported Early Childhood -Programs”,
.Dissertation Abstracts International, 44 (July, 1983), p. 66 A.

. '

23Flora Macleod, "Home Based- Early Learning Pro,Ject"

'Eary Child Deve'lopment and Care, 12 (1983), pp. 111-118.

24!\ S. Honig and- J.R. La’l]y, "Fann]y Deve]opment
Research Program Retrospective Review", Early Child

. Development and Care, 10 (1982), pp. 41-62. 4

C 25Ah’ce S. Honig, Parent Involvehent in 'Earll . T
Childhood Education (Washington, D.C.:/ National Association
for Education of Young Children, 1976); p.81.

26He]en F. Robison:and Bernard Spodek, New Dn‘ectwns ‘\

in the Kindergarten (New York: Teachéers Co'l]ege Press,

Co1umb1a University, 1965), pp. 142-3.

27Hewmann A. Peine and Roy Howarth, Chﬁdrenland
Parents -(Middlesex, England: Penguin Books, 1975]} p. 107.

28014 ver T. 'Moles, "Syrithens‘ of Recent Resedrch o
Parent Participation in Children's Education", Educ txonal
eadership 40 (Novembeﬁ’ 1982) , pp. 44:47. - -

Naonﬁ A. Law and Ethe'l Berry Mincey, 'Parents Vs,
Teachers or Parents and Teachers: What Shall It Be?", Ear'lz
Child Development and Care, 11 (1983), pp. 123-30. co
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"studies by Howel
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L

that often; communicati o'j,between homeand school, begins on
a hegati've note if the parents feel the school is comp'etir.'m.’g
; ; z

for- the child’ S attentmn1 Plowden “attributes this feaction

" to thh\“ growth of pro«f'esswnal education.30

“Contrary to the rezeb\fh pres\n/ted above, two recent

131 32

and by.lLopez and Holmes K show that pqrental

invo“lvéménlt‘: does not appear to muence parlticu,'lar types 'of'

achievement in the kindergarten.
v - ’ " /

Information Shari ng

Information sharing is inherent in dual-directional -

*communication. When viewed i-n-fa home’ and school context,

the information is very .often of a persoha'l nature, ‘
requiring trust-and respe'ct M-urton, as quoted by Sharp, l
ry . i

sugges ted that the move from home to- schoo] can be the

"occasion for st ong teacher-parent relationships to be

buitt. 33 - 5 -

3
B

The Central Advisory Committee for Educa tion
(Eng]and), op.cit., Vv, 2,p. 147, ‘ .
' Y

33ohn F. Howell, op. cit.

32 4n4da ¢! Lopez and Nilliam M. Holmes, "Maternal

Involvement and Academic Suctess for Kinderaarten Pupils”,

_Reading Improvement, 20 (W1nter, 1983), pp. 248-51.,

33AHce Murton, From Home to School {Toronto:
MacMiHan Co. Ltd., 1971), p. Al. cited by Dorothy (.
Sharp, "“Early Childhood Programs A Study of Provision
for Kindergarten and Preschool Programs in Newfoundland"
(Unpublished Master's thesis, Memorial University of
Newfoundland, 1976), p.30.
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.teacher.

By age five, the child 'has been exposed to five:

entire years of his home Tﬁ?‘ﬁing environment. The f1low

o? information. to the school from the'home, be comes

essential as parents make use of these five years in many

O ¢ Lo, 8 ‘ . ) . . N
‘vam ous ways.. Lillie contends this flow of commumcatwn '

1s essent1a1 for' home - tra1n1ng and teacher ) 1ns1ght into

the 1nd1v1dua1 child. 34

-

‘

Deve 16ping a Co-operative Approach

The respons1b1 11ty for deve'lopmg aco- operatwe

approach to a chﬂd s education hes w1th the klndergarte‘

35 The main elements. of such an approach

according to L11’l1e, must be” respect, honesty and teamwor’k.36
As outlined previcusly the parent must not feel “as though
he or she is an-outsider.

School handbooks and group .meetings wi th parents of

older children have become fairly c,ommon~ tools for deve]'opm‘gf

parental co-operation with the school./‘f-he\s'é help al-leviate

% pavid L. Li114e, Early Childhood Education: An
Individual Approach to Developmental Instruction (Palo Alto
Science Research (Associates, 1975), p. 192, ..

.

+ 35 Provincial Ki ndergarten Comnnttee. Beginnings, N

op.cit. chapter 6y p- 1.

Lﬂ]ie, gp.cit., p. 192.

~



{3

26

some tension ofn the part of the parent, and are advocated

by many educators including Dobbin.37

38 .

Honig has presented data outlining the success

of parent-involvers visiting the homes of kindergarten

children. Becker and Epstein39 pre%ent the general approach
to parental co-operation as involving the parents in the

home , for example, with homework. An alternative presented

is to bring parents into the classroom, or into school.

decision-making.

Some excellent communications proposals have been

published and some examples are outlined in'Mclnerneyao,

. a1 42
Kolumbus ~, and locally by Buffett ©.

37 o e . .
*"provincial Kindérgarten Committee, 0p. cit.,
{n. o, oo 1.7

38‘ionig, Parent Involvement in Early Childhood
Education , op. cit., p. 81.

39Henry Jay Becker and Joyce L. Epstein, "Parent

Invodvement: A Survey of Teacher Practices", The Elementary

School Journal, 83 (Hovember, 1982), pp, 85-102.

-

4OBeatrice L. Mclnerney et al., Preschool and
Primary Education Project. 1967-68 Annual Progress Report
to the Ford roundation, U.S., Educational Resources
Information Center, ERIC Document ED 027 936, 1969.

41Kolumbus, op. cit.

4‘?Frt':d Buffett, ed., Developing a School-Community
Communications Program (St. John's, Memorial University
of Hewfoundland, 1981}.
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Providing Meaning to Program .o

Content and Process

In order for the parent to support the school, he
must fully understand the program dnd the methods by which

the school operates. The teacher must be prepared for .many

varying parental attitudes: the pre-school home envirqonment,

P

and experiences have a direct influence on parental

expectations.43

To overcome what could be a dfamatic ?hanbe
in the child's habits and lifestyle, the teacher must extend
hersé]f to personal contact with parents; preferably} |
according to Eden, within the direct environment of the

school bui\ding.44 iShe continues to say that explanations
of school programs ﬁkesénted to parents befare the child

° . f :
enters school are most effective in fostering) positive

. attitudes. Discovering the why and how of a teacher's

methodology can be as important to the development of

positive barental attitudes as being.included in the program

itself. Parents ,upon understanding the school will, in

turn, begin to understand their children better and obserVe

their growth more effective]y.45 ;

-~

-43Dona Coates, “Some Basic Facts about the Transition

‘between Pre-School and Schoo]“; Prime Areas, 23 (Fall, 1980),
p. 33, 1 '
}

) 44Eden, op. cit., p. 241.

*

45Department of Educat{on, Division of Curriculum, A

Kindergarten Handbook: A Guide for Teachers, Parents, and

Others. BulTetin No. S-22 (St. John's: Government of New-
foundland and Labrador, undated), p. 41, '

P
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The Provincial Situation

Tﬁaditidna]]y in Ng&foundland, kin&ergarten teachers,

in consuitation with their principals, have been respohsible
— . for contact1ng and reporting to parents and for distributing
1nformat1on to them. This has 1ed to a variety of school-
home cqmmun1cat1ons procedures. In 1980, the Dep{rtment of
Educa;ioﬁ appointed a Provincial Kindergarten Committee, v
chafred by Dr. Teresita Dobbin. "After coﬁsulting kindergarten .
teachers the CDmm1ttee made a ser1es of recommendat1qns
de51gned to 1mprove k1ndergarten programs -throughout the

prov1nce.46

o

/mLittle research related io the'presént'study“has been’

. o earried'out_in this proviﬁce. Th§ mdst closely related,
discové}ed by the reseafcher;was a master's theéis by Dorothy .
Candlish Sharp entitled "Early Childhood Programé{- A Stud}.
.of Provfsion for Kindergarten agg Pre-School Programs in
Newfoundland". _While Sharp s study dealt only marg1na1]y
w1th parent-teacher commun1cat10n in kindergarten, she d1d
find, from over 400 responding kindergarten teachers that
parent participation in the c]assrooﬁ was relatively uncommoh,

, although pﬁ?gﬁts'did participate in otﬁer‘school actfvities;
Most teachers hefd interviews with parents once a term, énd

informally at the wish of parents 47

46 ovincial Kindergarten Committee, op. ci

) 4y

Sharp, op. ci .,'pp. 123-124.
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., The remaining sources. of provincial literature were
'_ handbooks and report cards obtained from elemeﬁtary school
principals in the Avalon Consolidated School -Board. These

are listed in the Bibliography.

N

Summary

The survey of the ]1terature evealed that research
into the report1ng process in klnderg rten was quite 11m1ted
| ;he major terms used in the study were dlscussed. -namely -
- k?ndergarten. communications, and.repart1ng,
The need for parent 1nvo1vement in kindergarteh
_education was advocated by most writers and researchers.
vSevera] studies dea]t with the poswt1ve effects of parenta]
1nvo1vement on pup11-ach1evement and pupil attltudes, as
well_as on parental attitudes; Two studies found no such
relatlonsh1p | |
Information sharing is essent1a1 toﬂthe parent-.
teacher relationship. The parent must tru:t the teacher's
observqt{ons and opinions to be in the best interest of
the-chi%d. At the same time,the teacher is new to the
-child, who has rae five years(ﬁf learning by this_time;
',End must rely on the'parent for accounts of the past.
The development of a cb operative approackh to a

Chl]d s education must be 1nit1ated by the school Parents -

must fee] welcome and important. 1n th1s strange environment’

......
‘aare ~



i Various medja.rincluaing kindergérten handbooks{dhéveibeen"
used lo facilitate the teacher's task Some consideration
s given to the teacher making home visits.

The parent must understand the program content, and "’
school procedures in order for tpe co-operative re]ationship
to be effective. Parental attitudes‘are an important . |
consideration'atvthis stage, as the school should be seen
in as positive a light as possible.'. '

.The provincia] situation regarding kindergarten
reporting is- improving. Though few academic -studies
dealing with this have been undertaken. teachers are becoming
mere vocaIfin their,search for better metheds of reporting.
The work of tﬁe-?rovine{al;Kinnergarten-Cgmmittee.»pnough
{neomp1eee tc date, has helped to give kinQergarten teachers

T

new direction."

e ——c—: ¢ 4% 14 b 744 e~ e
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CHAPTER IIT. -

METHODOLOGY

The final broducf\of this project was highly
<0 . .
dependent on current practices in communications and the

degree'of satisfaction with these. Therefoﬁe, three 4
seu}ces were necessarily contaEted in'order to gather data:
elementary school principals, teachers of kindergarten
students, and parents of kindergarten students " Each of

these groups has a part1cu1ar input Within the commun1cat1on

system -to be studied, and each has a very different function.

The interest in communlcations for all three sources is

e

AY .’ . . .
providing the best possible education for each individual
. :

phild enrolled in the kindergarten program.

Interviews with Principals

The- administrative content and .inputinto A

communication with parents of kindergarten was studied

-

‘through ‘interviewing elementary principals. To ensure the

1]
inclusion in this study of all var{ations in communicating

. with parents, all principals of e]emenfary schools were

- intervfewed. There were, at the time of t?e*project;

eighteen schools operated by ‘the Avalon Consoiidated School

Board which had kindergarten classes.

P T N - P Cons' A e mer e Cme e
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4}556 interview schedule was devised, based on the
%dministrétive operations, and viewpoints of communi;ating'
with parents. The central topics were: initial contaét,

maintaining parental confact and support, and progress
— reporting methods. The interview schedule was drawn upx
‘-by‘the researcher in consultation with her supervisory
~committee and piloted with fdur principals. Necessary
'reQisions for clarity were cbnsequently made. A copy of
the interview.schedule is:found in Appendix A.

Interviews were approximately thnty minutes each

in duration, and, where posdible, tape recordings were made -

 to facilitate the transcription of information. 1In alll
cases notes were made during the intervieWrénd transcribed
as séon as possible thereafters Intenviews Qere held in
the Spring of 1984: When possible, they took place in the
.prinéipa1's office. Six principals were contacted by
telephone. | ‘

Data-from each questioh asked of pr%ncipals is
'presentéd in Chapter IV, ]

. ' ‘ -

Teacher Survey'

The reaction 0f teachers to home and school

A

communications methods was. considered to be am essential
element to this study. In most schools the teacher is
resbonsible for’initiating and maintaining-contact-wifh'

-

the home.

P w1 U S
e asne P e e .
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and a stamped return envelope.

‘ communfcatjons system in the sschool, was gathered by

i e =

33

'For.the pprpbee of gathering data a questionnaire

- was devised'by the researcher'in consultation with the

supervisory committee, to gather 1nformation on current
parent teacher communications and reparting pract1ces and
the teacher s satisfaction with these. Questions were”

designed so as to require marking a chosen response or L

. noting a short comment. The questionnaire was piloted by

- e1ght teachers\before being'distributed to all thirty-two
|

kindergarten téachers of the Ava]on Conso]1dated Schoo]

Board’ COples of the questionnaire were mailed to teachers

L
with a Ietteriof.explanat1on; guarantee,of confidentiality

.After a two~-week period,efforts were made to gather

- questionnaires which had not been returned. At six weeks a

request was made of a number of principals td .remind their.

teachers to (sfurn the questionnaires as soon as possible.

. In several schools with more than one stream of students,

teachers collaborated., A total of twenty reeponsﬁs was
1 v

rece1ved, represent1ng 14 of the 18 schools. ‘
The results are presented in Chapter Iv

~

Parent Interviews

" A third set of data, parental reaction'tekthe'

interviewing twenty sets of parents. The criterion for . ‘

o

oy 4o D i %1 €y em
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choosing parents was that thedr cnild must hane attended
- kindergarten from Eeptehber 1982 to June 1983 at a school

under thé-jurisdiction of the Avalon Consolidated School

. A
A

Board. ' , " .
| In order.to'obtain a random sample, numbers were
chosen from-the total kindergarten enrolment'of the Avalon -
9'£onsol1dated School Board for 1982-83, by usTng'a table of
'random numbers. It was then determ1ned, through order1ng
Schoole -alphabetically by name, and; count1ng enrolment
;.cum 1at1ve1y, which schools would be* assigned chosen
numbers In order td select parents, kindergarten
;registers were ordered a1phabet1ca11y by teachers' 1ast..
names where moré¢ than one k1ndergarten class existed.
1Pr1nc1pals were then asked to number ch11dren as they :
appeared in the reglster and release the names which
corresponded with particular numbers _

. when'all‘names required were Obteined, perents were
ljntervieued individually by te1epnone. An interview‘
scbedu]e was designed for parents and tested'by.ehe~
Jnterviewer in cdnsultation with the superVisor and

piloted on fouréparents. The emphasis of the‘duegtjqns

aékedAof paren;s wWas awareness of‘the kindergarten program,
- amount of involvement, ebneact with the school,‘degreé of

satisfaction‘with.the above, and desired changes.. Four of

the original twenty sets of parents were unavailable. As

additional sets of parents had been chosen randomly the

» ey
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first four of these yere contacted by the interviewer. The
interview schedule hs found in Appendlx C. Responses by -'
‘parents are presented in Chapter V.

’

.Dévelopment of the Model

. 4
The purpose of this project was to develop a

communications and reporting system for use by parents and

' teachers in the k1ndergarten year' The model was developed

- PRSI NP & i AL T et A

, by the researcher based on the l1terature review, information

drawn from the three research sources, and the researcher s
personal experience as a kindergarten teacher ~lhe‘
completeéd communlcations model includes recommendat1ons for
l1n1t1al contact through to the final report card used in

-the k1ndergarten year. ‘

The model was distributed for evaluatlon. with an

accompanying'questionnaire3 to all eighteen of the elementary
principals of the Avalon Consolidated Schoo? Board, thirty--
tdo'kindergarten teache#%,.and‘a group of twenty‘parents.of
children who attended kindergarten in 1982-83. As in the
parent interviews, this group'was selected randomly from

klndergarten enrolment records.

Based on questionnaire responses, the model was

revised A copy of the quest1onna1re is found in Appendix o v
D and a copy of ‘the model in Appendix F T ) i
i

Y
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~however, depending on the size of éach school, its. locatieon,

36

- CHAPTER IV
COMMUNICATING WITH PARENTS OF KINDERGARTEN
CHILDREN - CURRENT PRACTICES AS VIEWED
. BY PRINCIPALS AND TEACHERS

'
i
AY

Critical to. this project, was the examination of .- - v

presenf practiceé employed bx}educatoré in communicating
- ;

’with“parents of kindergarten children. Data was gathered

~ through a series of interviews gF<elementary school _

'principéls and through.a mailed survey of kindergarten
teachers. In fhis cﬁapter, an effort has. been madé to.
report oh,inforﬁa;ion gathered by these methods. As might
be e%pected'within a large school board, many admiﬁistrétiVe
proceaures for commuﬁicating with pafents are standgfdi;ed
among schools. Variations do occufxin,actual practice, ¥
and the'teéching'sty]e of kindergar}en teachers. The i
schools involved y;ry in éjze from %ne to three streams,
that is.‘having one to three kindérg;rten téachers, eaéh'l
having responsibility for her own gr&gp of students. ClaSS
groups are heterogeneous,-and generaliy dividgq equally
among teachers, Two schools have clas%es in French
Immersion for k{ndergarten‘ : R ﬂ: ‘

.Schoof populations are drawn frsm a variety df

environments including rural, suburban and inner city homes.
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Teachers, being graﬁted 6 ceftain‘ampunt of autonomy in

. planning kindergarten progfams, aim to syit the program to

their class groups, anq as muth‘as possible_tokiqdividuajs.
On the pages following, the researcher has made an

.attempt‘tbudefine those pract%;es whiéh are.indeed standard,

and outline variatiohs whi;h occur in communicatiﬁg prdgram

_information and children's progress to parents.

a

-

‘Results of Interviews Held w1th
E1ementary School Pr1nc1pa1s

Persoua] ccontact was madé-by the researcher with’
‘all e1ghteen pr1nc1pals hav1ng k1ndergarten classes in
schbo]s of the Avalon Consolldated board Fo]]ow1ng is..an
account of the data gathered for each qggjxﬁon of an
interview schedule planned by the researcher. The interview

schedule 1s found in its entirety in Appendix A.

. Initial Homé-School Contacts

As shown in Tab]ell the fnitia] contact, with
.parents of k]ndergarten age ch11dren 1s, 1n each school
made during k1ndergarten reg1strat1on ‘ Not1f1cat1on to the
genera] public regarding school registration is made through
én advertisement.placéd in the classified section of local
newspapers:by the schoo1.board. Principals of each school
make an effort to publicize kindergarten régistration through

their school newsletters, memos, and public events such as,

parent-teacher association meetings.
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Table 1 . ‘ =

Kindergarten Registration Procedures

Question: What are the kindergarten registration procedures ;
1n~your school? | .

~

Response: initial contacts :
y through local newspaper - .18
through school memos 18

. ,q
persons present

Principal/School Secretary . T 18
Public Health -Nurse - o .18

Kindergarten Teacher . i 6
assessment of children L C
yes SR . 6
v no , .o 12

’\Reg1strat1on is held at each school in Februavy\or
1March for g1ndergarten classes beg1nn1ng in September of

the same year. Each school has defined terr1tor1a1
boundaries, and students are accepted for attenda;ce based
on the lotation of t§e1r homes In twelve schools, R
_registering a new pugxl is strictly an‘admin}strative
ope;ation.‘ The prinéipa1 an@Jor_the school sécretery ‘

meet parents at the school aﬁd help to comp]efe'registration
forms.; A public health nurse from the prov1nc1a] Department4
of Heaﬁth is also present to verify medical 1nformat1on anh.
to begin a schooh‘med1ca1 record for each child.

Though 1qk1s not required in most schools, -children

often accompany their parents on registration day. A number
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of pfﬁnéipa]s indigeted the child might be invited to view '

‘the k1ndergarteﬁ~c1aésroom,'or'other areas oﬁlthe schoo1;'_;

, In many cases this day is the fifst,visif to the school by

the child anﬁ the parent.

Six schools have made prqvisiéhs for the kindergarten

teachers to be free from teaching regular c]asses'éf

registration time. In these ¢ases, the teacher M %ts each.

child individually and may request the child tozk Hform a -

i

-variety of tasks. These might include oquntingl%‘qciting

the alphabet, or categorjzing'shapes. This intéﬁvieh'

~betweén teacher and child is not intended asia formal

assessment of the child, but rather a positive inftial
contact. 'Any'information gathered by the teacher is‘useful'
in measuring progress only:when combined with_schodl assess-

A ] '
ments which occur much later in the year.  The parent is

N
-

usually welcome to stay with the child during this meeting,-
and a]ong:with'the‘child has the‘opportunity to become
familiar with the teacher and the classroom.

Y

Kindergarten Orientation

Each principal interviewed indicated that
orientation for new students is held toward the Jatter

part of May each year, as illustrated in Table 2.

39
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Table 2 .

Kindergarten Orientation

\-

A\

Question: Does orientation for children or parents follow
registration? : ~

‘Response: orientation
for children 18
for parents 15

2 L4

The orientation program is planned by the principaﬁ

L

and kindergarten ieachers and theréfore varies from school

to school. Sessions extend for sixty to ninety minutes and -

usually involve -only ten to twelve children at one time.

Most commonly, children attend a “"class" session
with their kindergarten. teacher where the& are permitted a
short play time, and tﬁen may learn a.sohg, make a small
craft item and perhaps discuss some schdol rules. In one
school, ne% children visit the class:oom while current-year
students ane in attendance. Children interact, and those
attending orientatiqn‘experience what is to them,’a "real"
" school situation. |

Parent orientétion sessions are far more diverse.
Of the fifteen schools which offer parent orientation,
twelve have sessions in late spring, one in early fall an&
one in both sﬁring and fall. From year to year principals,

in congultation with their teachers, may elect to change

i
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times, and format of orientation programs. Sessions may take

p]aqé in the evening or cancurrently with child orientation
sessions in the morning and afternoon.

The general procedure for parent orientation is for
the pr%ncipa] to welcome parents and discuss important .

general information. The teaphér then explains her program

and classroom procedure. Several schools offer a narrated

slide presentation; to more clearly illustrate their

procedures.’ Classroom displays are common, along with a

- tour of the library, gymnasium, and other-areas kindergarten

children will frequent.

Guest speakers are foen fnvited to parent-orienta:
tién session,’ Juite f%equent]y in the person of Miss E.
Strong, the Primary Co-ordinator, and, where French is
téught, Mr. C. Warren, the french Co;ordinator:\hgig of the
Avalon Consolidated School Board. Where available, school
reading specialists ﬁr-primary special education teachers
might also attend. "

One school in this systémihas experimented with
parents of current-year studénts informally meeting parents
of newly registered students. The relay of ‘information has
been found to be extremely effective and more relaxed than.

in a lecture situation.




Response:

. , N 4?2

Family Preparation for Kinderggrten' .

P

Each of the eighteen schools makes additional

. attempts to prepare the famdly'for kindergarten, as .

indicated in Table 3. The schools supply parents with
printed matter pertaining to kindergarten. The Newfoundland

Teaéher§ Assdqiation has prepared, for all schools, a booklet

entiit]ed, Thosge First School Days. Therein are listed
o : ) o

necessary school materials] dood nutritional and health

]

care'practites, and general, introductory rules which would- :

be qf beﬁéfit to any parent. th all schools have eléctédA
to circulaié'this publication, favouring instead a schooﬁ—'.
produfed booklet. These are usually colorful, very specific
and extremely informative to people who may not have recent
experiencé dealing with public gchools.

Table 3

»

Family Preparation for Kindergarten

Queﬁtion& Are additional attempts made to prepare the
- family for kindergarten?

A

[ ‘ .
yes - 18
no S S -0

et bt 4 e R
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Several schools .circvuh't'e copies of a handbook
prepared by the Avalon Conso 1 idated Schc;ol Bﬁard. Also-
supplied by the.school board are l.eaf'lets with recommended
book and record 1 ists for'preschoplers.

As yet another method of preparing the family,

parents are encouraged to contact the principal or teacher

should questions arise. .

Continued Contact with the Home .‘,~

.Once chil drqn' begin school,. contact with the parent

_tends to be by letter or telephone, and sometimes through

parent-teacher meetings but rarely by personal visits to
the home. Table 4 indicates .that principals report tr;at‘
parents are contacted by teachers to confirm the tAime and
déte the child will ,begi;n kinderéarten.' at three prescribed

1

times for reporting purposes, as dictated by student need,

.as necessary for volunteer purposes,-and at times when .

changes or variations in programming occur.

-
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Table 4
Formal Contacts
Question: How, and how often, are.parents formally
contacted by teachers?
Response: methods R T . o
: letters , . 18 :
telephone . N 18-
teacher visits to home 0
frequency o 1 S
frequent intervals : 18
~infrequently L E - 0
varies from p renjfy to parent : 18

L4

The confirmation of datés and each student's
schedule is generally transfnitted to the home by Tetter or
booklet, as are progress reports in February and June.. The
report given 'to parents in November takes interview for'-m and‘
is usua]]y'préarranged by‘school mémo. or telephone,

When the schoo’l detects -special needs for any stud‘ent
formal contdtt is increased to the extent possible for
teacher and parent. “Also, the school encourages parénts to
initiate contact if they feel it will be beneficial to their
child.

»

School volunteer programs vary greatly., In some
r R N ' " ' ‘
suburban and rural ardas parents are able to give freely

. of their time in many cap;citt,es. However, at 4" time when

many families need more than one income, it is often
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s+ difficult to find volunteers for schools. .One school
contacts an estimated fifty parents ber year for volunteer '
work, others_require a\simﬂar number, while others seek a
much smaller number, depending on the location and size of
the school. ) .
Other formal contacts are frequently carried out by
te]ephon.e or memo and are spo‘ntaneohs'i'n nature, dealing
with such matters as changed plrans, or a teac hér workshop.
\ ' | ~Principals were asked about the freque“ncy of home
visits. It is very unusual for the teacher to visit the
j‘.home of a pupﬂ‘ unless the teacher. has an established
-friendship with a pare'ni. 1f a teacher becomes aware of
any diffic'ulty‘ or abnormality in a child's 1ifestyle, the
principal 1is usually notjified immediately. Together,
principal and teacher wi\l con‘tact the school gui\iance
* counsellor, and if neceslar_y the public health nurse or
Department of Social Services, If contaE:t wi-th the home is
deemed necessary, it becomes the business of the area social
worker. It was qgenerally agreeJ by principals that parents
would be surprised and most probably offended should a
teacher make a visit to their homes on school business.
¢ As Table 5 indicates the principals’ res;ponses to
parents entering the kindergarten classroomat any time
were unanimously negative, Ea;:h principal]stressed, however,

that parents of kindergarten children ar€> frequent and

welcome visitors both before clz;s?es begin and at dismissal

.
:
- ¥ . t
ili
-
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time. The positive, informal contact established at these

times is seen as an import-a_nt link to parenta]__unders'tanding

0 f tﬁe sc hool program. Pr1nc1pals claim that the parent who
its regularly in this manner is wel]-—informed about the
kindergarten and usually 've‘?‘y aware of the classroom

environment. ¢

- " Table §

“Parental Visits to Classrooms

&

‘Question: Are -parents encouraged to "drop in" to the-
classroom,at any time during class?

Response: ST .
' yes ) 0
no -7 18

Princiga]s report'.'that:they‘encourage parents,
“through memos and PTA meetings to always show interest in
the kindergarten by reinforcing and enriching what the’
teacher has introduced to the child. Libra'ry books, and '

some times even short worksheets are brohght home by
chitdren in an-effort to bring parent, child and school
toge ther. | ‘

' As shown in Table 6," accorcﬁmg to principals’
responses kindergarten, teachers make every effort to know ‘

achild's background. ~The seventeen principals who
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‘ responded that the teéchers knew parents very well,
attributed much of the familiarity to having taught older .
éiblings of the kindergarten child, or from inforfation

transmitted by other teachers in the school staffroom,

. The one principal who responded-his teacher knew barents

well, stated that she was teaching her firstlyear in that

school, and was indeed making every possible effort toward

knowing each child's background; the benefjtiéf her being
familiar with older children will be missed only faor a
short time. ' .
*Table 6
.-Teachér’s‘Fami]ia}ity with'thé Hdﬁé

-

]

3 : ' .
Question A: How well do teachers know a pupil’s parents?
. (Specifically with regard to home env1ronment,
academic press, child care) .

Résponse: very well - : . . 17
well S AR
not well * " 0

Question B: - Do teachers take it upon themse]ves to advise,
parents on these matters? , .
1

Response: . academic advice ' 18
non-academic advice o 0

&

.,
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All princibals felt their teachers would freely
offer advice regardvng homérpractice or recommended books

and games, but not on home care or social environment.

‘Teachers keep ]arge]] to the curriculum and their class-

vooms, and though they may feel strongly about home

environmental matters related to academic achievement,they -

'chqnnel their concerns through the schools‘:public health

nurse and social services, personnel.

As Table 7 indicates, the majority of schools ha{eﬁ‘ :

an'active Parent-Teacher Association. =

Table 7. - o

Parent-Teacher Associations

-~ ' ' -
Question: 1Is there a Parent-Teacher Association in your

school? Please outline its function.
B .

Résponsé: active P.T.A. ) -
: yes - S . <16
na ¢ ' .2

e

Both principals wﬁo cu;rently‘have inactive parent-
teacher groups intend to hold regular meétings during the

next school year. Of the s{xtggn schools which do have

-

parent-teacher groups, one was.described by the principal as

-

provisional,dthat is, its function is to keep the school

from closing due to low enrolments. The majority of the
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parent-teacher groups are fund-raisers and promoters with

,programminy discussed rarely. Through their.P.T.A, mee}ipgs

“

and activities some schools have earned money for televisions,
audiometers, computers and v%deo cassette recorders. MAny.
scﬁoolt do offer guest speakers at meetings;.usua11y
involving all levels of elementary edudat1on

Several pr1nc1pals stated that most members of the'

‘ parent-teacher association at any given time-are kindergarteﬁ

'pgréhts. Also stated was the unfortunate fact that parent-

teacher association meetfngs usuai!y‘suffef”from-very poor’

-;attendance;_ This is largely attributed to current 11festy1e
. ,aﬁd to both parents be1ng employed

- [y
“

Progress Reporting to Parents

- -y Table 8 1ndi¢ates,thg appointments for the first =

term reporf of the Avalon Consolidated School Board are made
) ’ T

‘most frequedt]y by the teacher,

L » - Table 8

thogreés Reporting - November Interviews

.“l *

Quésti?ﬁ: How is contact made with the home for progress

) reporting purposes in November?

Response: telephone : -1
. appointment made by teacher -’16

‘appointment made by parent 1

A
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' This'intérvie‘w'is held in the school during the

month of November. 1In one school,éwith a small enrolment,"

‘parents are contacted by te‘lephone.. In another‘,pareni:s

telepho"'ne “the school secretary who. then makes appointments

at the parents' convenience.
The most common method of arranging __parent-teacher

*interviews is to send a note to ghe parent with a specific,

‘date and time written in by the - teacher, Generény,

;o teachers plan these co-operatively so the parerit with fore

than one child will see-all of their children's teachers
on the same day.

. The school makes eVery effort to contact the home,

-

‘for a persdna"ll interview at this time. If a parent does not

attend the interview, a second appointment is arranged by
telephone‘.'- Where absolutely necessary the repor't is given
pver th.e telephone or sent in letter form by mail to the
parent. This occurs at almost every school, but usually
involves only four to six students per year.

Several schools have tried to overcome low parental

attendance whiT‘e incr'gasing accurate record-keeping by

.hav*ing a form for parents to sign. Several schools use a
guidesheet - a one page, ifemi;ed report - designed to’
stress the most important details of a child's progress.
Some principals and teachers have provided-on the repor;t
card an area designated for the November report. Duge to

large classes, most interviews are restricted to fifteen
. i N . *
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minutes; . the use of guidesheets or report cards can be

crucial to a successful interview.

’

There does not exist, at thfs time, d;kindergarten

report card developed at the-school board level. Because

kindergarten programs are so diverse, teachers and

principals have designed or adapted their own school

_reports as shown in Table 9.

. . Table 9

-

RepdrtiCaras“fqr Kindergarten

Question:

'

Are report cards used fof,kindérgarten chilg;gé
1

your school? Was it designed within the sc

?

in

Response:

report cards in
yes '
no

designed withi

use

school

wsed by teacher in other schools

borrowed design

18

16

g

{

One school, in presenting a newly designed report

to'parents,'followed.jt with a short survey to determine

the principal, appea;s to be a very effective communication

tool.

N Tl it

.now in its second year, this report card, as reported by

parental satisfaction. The response was very favorab1e‘and



Wleachers constantly strive to send to the "home
accurate and, usefuTl report cards. ‘Many schgols change

certain aspects of their report cards yearly. No

‘principals’ indicated recurring difficulties with their

S

reports. : .

The format of report cards varies from comments

itemized in poiht form to booklets containing samples of

the pupﬁl'slwork. The des%gn of the report card débends
on the teacher S sty]e and 'the relevance to the chlldren
and parents of the report. .- . “‘“'—f '

None of the schools in this system have-a set policy

“for dealing with parents in spec1a1 circumstances as shown

in Table 10.

Table 10

Progress Reporting - Special Cases

Question: Are there special procedures for dealing with

single/working parents and those with limited
formal education?

Response: special provisions

ot

school policy , ' S
yes : 0

no : _ 18
‘dependent on ,parent ' ' .
yes ’ . © 18
no - ‘ , . 0
e, . ‘-.




-

. .

-However, adJustments are made on a needs bas1s.~ P
Where parents have d1ff1cu]ty arranglng afternoon
appo1ntments, even1ngs are made ava11ab1e. Should a parent

”have d1ff1cu1ty 1nterpret1ng report cards, personal

1nterv1ews are arranged at convenient ‘times.

Principals' Assessment of Present Procedures

. Principals were asked ‘to assess the currént state
of paﬁent-tgycher communications an& the proceduresused to

© convey: student progress reportq to the homa.

As’ 1nd1cated 1n Tab]e 11 while- none of the e1ghteen
' pr1nc1pa]s were tota]ly satlsf1ed all spoke favorably of ‘ s
thg level of home and school communications they perceived
within‘fheir Qchob1s.( N1thout exceptwon teachers ere
hlghly commended for the1r efforts. Several principals
commented on occasiong]_dxfficu]ties with jargon and methods
of grading, but alig“étatgd that thesé were corrected as
: P _ .

soon as they cﬁhséﬁ.prdﬁiemS'Tor pafents or teachers. .

Bl

if
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Table 11
PrincipaTs' Assessment of Communications

~

Question: What is your assessment of the present home/school
' . communications procedures? Please indicate strong
" points and desired improvements,
\

hE S

\ . N
Response: assessment of communications

gxqgﬁ]ent g ' 0
good 18
fair 0
poor 0

A number of princfpals stated that neither the
teachers, nor themselves were totally satisfied, as
education and methods of communicating constantly change,
Some princibals expgessed a desire for a_standardized
report card, if that were indeed possible considering the

'various philosophies held by‘teachers.

One principal expressed a de;ire for much earlier -
‘contact with the home; beginning as early as aqe three.
Regrettably, he stated, schools are limited as to pre-schooi
contacts because of staffing and other cos{s. Another
principal expressed desfqg for more personal contacts -
extended and frequeqt intgrviews. Directly related to this
is one priﬁcipal's comment regarding parents who do not
make an effort to visig the school for progress reports.

It appears that many barents do not attach any great
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importance to the kindergarten year. This opinion was in
fact expressed by a number of parents interviewed as shown

in Chapter V.

Summary

Home-school communications for kindergarten children
are remarkably similar throughout the district. Initial
contacts are made with the principal or secretary at
registration, sometimes with the teacher. 6rientati6n
procedures for pupils, and to a lesser degree for parents{
have beenAestablished. A1l schools used written reports,
usually désigned by the school. A1l follow the board's
policy of twice yearly parent-teacher interviews which
usually last up to fifteen minutes. Although parents may
vjsit the school they do not visit the classroom while
class is in session, unless they are volunteer helpers;
neither do principal$ and teachers visit the homes of
pupils. The two solitudes of home and classroom are
breached through indirect, often formal means -- report
cards, sche&uled interviews, parent-teacher association
meetings, orientation meetings, and where necessary by
home visits by a social worker,

Principals express general satisfaction with current
procedures and are highly supportive of the efforts of their
teachers in home-school communications. However, some
reserzymions were expressed about the lack of effort of

some parents.
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Results of Teacher Surveys

The data gathered from the kindergarten teachers of .
the Avalon Cohsolidated'School Board proved to be essential
to thig project. The teacher is the most direct and the
closest link between home and school. All thirty-two
kindergarten teachers were surveyed and twenty responses
were received by the researcher. In three schools, one with
three kindergarten teachers and the remaining two with two
kindergarten teachers, one questionnaire was returned in a
collqborative effort. In fact.'the questionnaires returned
represented twenty-four teachers. The non-respondents’
questionnair%s would, the researcher feels, not have greatly
altered the results tabulated below:

The complete questionnaire can be found ip

Appendix B. .

Initial Parent-Teacher Contacts

As indicated in Table 12, four teacher§ stated
they met parents of new students on registration day.
Within the present organization of public schools this is
the earliest possible contact. The majority of teachers
have Opportuﬁity to meet with parents in late springl
during parent orientation. This meeting 15 usually very
informative for the p;rent. and offers the first real

opportunity for worthwhile communication.
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Table 12

. . First Contact with Parents

Question: When do you make the first contact with parents
: of new kindergarten students?

Response: - _Registration .Day 4
Parent Orientation 12
First Day of School . 0
Other 4

A1l teachers have some fdrm of meeting with the
parent beforé the éhi]d actuqll}'beﬁins schoo1.‘ féch»of
the,téachers who responded in the "other" category
indicatéd a first meeting during the children's kindergarten

5

orientation session in late spring. ¢ . “

Children's Desired Progress

Parent orientation is the first available 0pportﬁnity
for teachers to explain to parents what will be expected‘of
the child in class. As indicated in Table 13, five teachers
responded that they include this infotmation in their parent
onientation programme. This is a general indication of
expectations as the teacher does not yet know indjv;a'al

abilities of children.
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Table 13

Children®s Desired Progress oo

Question: When do ydu first explain the child's expected/
desired progress to the parents?

Response: Parent Orientation 5
November Interview (or report) - - 10
Other - 6

The ten teachers who indfcated they discuss thedir
expectations with parents in November, are able to give more \
personal and detailed information to parehts. In private

—

interviews the parent would feel more comfortable about ¢

‘questioning the teacher, providing two-way communication

’

channels,

0f the six teachers who chose “other” as their

" response, three spoke to parents‘about children's progress

both at ‘parent orientation and during the November interview.
\ :

The remaining three used earlier contacts though no specific

time was indicated.

.

Parental Involvement

As illustrated in Table 14, in the majority of

.

schools, parents are encou}aged to reinforce learning from

the home. Classroom help from parents is restricted to

relatively few schools.

-
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. - Table 14
Parental Involvement

I3

Question: To what extent are parents involved in your
indergarten program? (Check as many as
ecessary.)

4

Teacher Aides

Occasional Assistance

Helping Child at Home with Special Projects
Helping Child &t Home in Areas of Weakness =

-

BN =

Response: all of the above
2,.3 and 4
2 and 4
1, 2 and 4.
2 only

NN

Occasional assistance is required of parents for
concerts, supervision on field trips, organization of sports
days, and many other events. ~Teachers endeavour to include

L T
parents in the classroom at these times so experiences can

be shared by the child and parent.

’ Children's Home Experiences
o - As indicated in Table 15, all teachers consider .
. the home environment important to the child's success in

_kindergarten. Four- teachers ,commented in the ‘'other’
category indicating additional f;ctors they felt were
important to the child's success. These included the

positive feeling of parents toward the kindergarten program,
: . e

»

W

R
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. . ‘ - ’
the degree to which parents felt they could contact the \~vzj

teacher, and the child's pre-school experiences. Comments

were made on the final point above regarding the enrichment
obtained by such Experiences as travel, restaurant outings

and movies.

Table 15

3
. g §
Child's Homgﬁgﬁkﬁ?;:;;ﬁt .

Question: Which components of the hame environhent do you
feel are important to a child's success in
kindergarten? (Check as many as necessary.’)

. Books and Educational Materials
Parental Attitude towards child's success 1n school
Parent/Child Relationships

Other . N
Response: all of the above 15
. ‘all of the above and parental _
attitude to program T2
- * all of the above amd teacher oo

: accessibility 1

all of the above and ch11d‘
background experience 1

: books and éducational materiaTls

only . \ -
s ) {



Home Enr

jchment

-

. > ,'
Table ]6 shows teacher preference for parent

" .orientation and booklets sent to the home as methods of
‘assuring each child has good educational materi$1§ in the
home. n, .

Table 16
¥
- School Assistance jn Home Enrichment [

Question: In which way(s) might the school assist in
co assuring these components are present in the

. home? (P]ease comment. )
Response: These aré listed by choice of preferencg asi

' indicated by teachers.

\
” Parent Orientation .

Booklets.from the School
Library Materials from School
Home and School Meetings -
Parent-Teacher Interviews
Letters or Telephane Calls
Contact by Kurse or Social Worker
Close Contact with Parents «

_ Parent Visits during Class Time

* +

NN WS NN

enrichme

" school a

Buggesti

. e v

- chosen by t achers, and provide yet another source of v

nt for children Four teachers selected home and

ssociation meetings as an opporfune time to make
s

ons to parents. The difficulty here, as pointed out
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by pr\nt1pa1s, 1s the generally poor attendance at p@rent-
teacher assoc1at1on meetings. Indirect contact e1ther by
te]ephone ar through a school associated agency,was a far

less favored method of re]aying educationally orlented

' 1nformat1on Only one teacher mentioned parent visits

-
during class time, none mentioned home visits by the

teacher.

*

R;Qortlng Prggress to Parents

Table 17. 1nd1cates that most teachers report pup11

progress by interviews in November and by wr]tten reports

oin Feb?uary and June. .. There are, however, alternate

\
i
' methods used when dlctated by 1ndiv1dua1 needs.  Where a

A gttt B et e

student is functionlng at a d1st1nct1ve1y individual level

- whether extreme weakness or at an advanced stage - teachers

may elect to interview parents instead of, or along with the

written report.

¥

An alternate method of reporfing -a written report

in December, April and June - is employed by a teacher who

————

reports as themes or units of learning are completed,

Vi nmma—p—t SRRt 3 4o - - -
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‘Progress Reporting

63

Question:

>

What type of progress report

is offered to

parents in each of the three reporting periods?

Response:

" Jdune’ -

November - interview
written
..combination

February. - interview 4
: interview where necessary

written
combination
compination where

)

interview

interview where necessary

written
combination
combination where

Alternate - written report in
April and June

H

st

,_, .
BPLUWOO orN

necessary

T
D= WO

necessary

December

«

-

‘ Format of'Report:Cards

As indicated in(Tqble 18, the anecdotal report card

is the most popular among kindergarten teachers. This is

the most detailed, and accurate way of communiéating*to the

‘pakent withouf an interview. Anecdotal reports are based

on anecqotal'fecords kept by the teacher for each child.

~




Table 18\ |
Format of Report Cards i

) -
Question: The format of your kindergarten report card is:

o, Response: work samples
- anecdotal
L s check marks
e graded,
combination of ébove
other -
none . :

— O N O oW

Five teachers elect to send home a carefully
selected set of work éamples. The§¢ are Sasedlon_currentm
classroom ;ctivity and are'jntended to‘iliystrafe:the child's

'progress io the parent. |

Five teachers have combined anecdotal, gradedfand '
work sample elementslin their reports. The intention is to
clearly illustrate the child's present work hab{ts and at
the same time to inc]ude teacher assgssments.

| One teacher iqdichted that she used no report card,

but rather a 1etter-fo;m report.
L

T\a . ' /

Teacher Assessment of Report Card:-

The responses in Table 19 indicate that most teachers

7

are-satisfied with the report card they presently use. These
reports are teacher-designed and altered ag‘neées§ary,

1

therefore making them acceptable to teachers. .

v

e e e —— - ¢ e o . AR«



“report could be imﬁFéved, two commented they would prefer a

~__expect more than_their_child is able to accomplish, whd have

N Table 19
H T, )
Teacher Assessment of Report Card |

Question: What is your feeling toward your present report
card? ;

.Response: Satisfactory 1
Could be impraoved
+Changing next year
No ideal
No report

et (T

L4

s
-

Rt

0f the six teachers who responded that their preseht o

’

standard report card used by all kihdergarten teachers within.
. the school board. One teacher indicated a change in report

cards for the comingrxear, and another commented she had used

*
e

many reports and had found none truly satisfactory.

i
i

"Problems Encountered When Reporting to Parents

When asked about problems encountered at reporting

time, six teachers expressed no difficulty as indicated in

- Table 20. The rémainder of responses indicated many and

varied problems, mostly with the attitudes and expectations .

of parents. The most common difficulty. is with parents who

negative attitudes or who lack understanding. One teacher
expressed a desire for more parental contact, and

another for a more effective system of assessment,



Increased pafenta]*contact aﬁd their c]earek uh{er-
, standing of educationgi goé]s seem to be the major elements
in improving reporting_methods. In tea;hers' views, )

bositive development' of parental attitudes ﬁust'begin early

in the child's school 1life.

.
‘a,"

Table 20 - . -

Problems Encountered When Reporting to Parents

i

N

. . }

’Quesfion: What types of problems do you encounter at
' { -reporting time? (Please comment.)

Response: none )
. parental expectations and interest
"parental attitudes-
evaluation of children
lack of parental contact
parental understanding
no response

[}

Wt et L) DO

Priority Topics for Report Cards
N

\ _ ) _
Each‘teﬁchtr was asked to indicate priority topics

— of her written riyprt. As indicated in Table 21, each
N

teacher who respog%pd showed language arts as_at least one
of her priorities in repdrting. This would include. the

chiTd's abilities in reading, comprehension, oral expression

and’*printing."’ ’ o ‘ T T Lo e s

N e .



Table 21 L ' .
Pr1or1ty Top1 f;*\Report Cards

—

Question: What are the priority. toplcs 1n your wr1tten
report? .

’ £
» I

Response: languade .

- Math -
Social Deve1opment
Whcle Child Development
Language and Social Deve1opment .
Language and Math I
Language/Math/Social Development C
Various Topics C,

PR=MNOoOo™

N

-

Social deve]opment is second to language arts in

“teacher's .priorities, Much of the k1ndergarten year is devoted

to developing social sk1]]s such as shar1ng, co-operation in
group activities and communlcatlon-skwljs. The seven

teachers who indicated that the whole chil d development was

a pr1or1ty, would necessarily 1nc1ude both 1anguage arts adﬁ.

\
social ska]]s in the1r respoﬁses

JRU ——— It seems, from answers‘indicated, that most teachers

are reluctant to isolate e ements of the kindergarfgﬁ
experience. Rather, the child's entire learning process is
assessed along with achievements in particular learning

elements.

e — - R . '
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Progress Records .

, \
Cumulative progress reports, beginning in September

and continuing through June are currently the most comman

.method of assessment of.children's progress as shown in

Table 22.

' Table 22

Progress Records

-Question: Please explain briefly how records of cach,
student's progress are kept throughout the year.

2

Response: Continuous evaluation, three written
reports :
Continuous evaluation, four written
reports
Periodic testing
Cumulative cvaluation
Cumulative evaluation, scrapbook/file

-~ O ) e

Teachers have various record-kceping methods such as
itemized record sheets, notebooks and check lists. Many
teachers also keep a file or‘scrapbook of selected work
samples by cach child. Iﬁ this way, visual comparisons of
a'child's progress can bc.mode. ;nd Q?u clearly illustrated
for the parent during the November interview as well,

Other teachers indicated somewhat-differing methods
.of assessment, but all arve carried out frequently so that

progress 1s continuously monitored.
\
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Summary

Twenty-four of the thirty-two teachers responded.
Most of the respondents inet parents for the first time
during parent ;)rientation meetings held d'uring the spring
prior to the child's entering kindergarten. Most explain
the child's desired progress at the November' interview.

Most parents are involved in the kindergarten
program gnly through the help they give their child at
home, although some act as teacher aides or render assistance
to the school on sports day or field trips. Teachers feel
that books and additional materials -in the home and
positive attitudes towards the child's success are
important.

Progress reports are made to parents at least three
times a year, through parent-teacher interviews in November,
and by means of written reports in February and June
supplemented by interviews when necessary. MWritten reports
tend to be anecdotal and deal with social as well as
academic development. When asked about problems at
report%ng time, teachers mentioned the unrealistic

expectations and negative attitudes of some parents.
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CHAPTER ¥

(G RESULTS OF INTERVIENS WITH PARENTS

The final source of data for this project was a set
of inter\{iews held with parents whose children attended
kindergarten in schools of the Avalon Consol'idated School
Board. These parents have had one complete year of ‘contact
with the kindergarten teacher, and recently enoﬁgh t hat
details would be recalled. The sample of parents was a
r'andom one as de;cribed in Chapter 11l of this report,

The initial reaction of all parents toward being

interviewed was very positive. The bages following detail

questions asked of parents and their responses. A copy of

“the interview schedule can be found in Appendix C.

Parental Awareness of the Kindergarten Program

The questions of this sect'ion.deal with the degree
of awareness parents felt at the beginni'ﬁ ana 'throughout
the school year.

As shown ip Table 23, a'majority of parents 1'n‘ter-
viewed indicated they had @ vaque idea of the content of the
kindergarten proqram. Concepts such as rote counting and

knowledge of the alphabet were quoted by parents as basic to

the kindergarten year. Many of these parents have had no

“previous experience 1‘7 decaling with the school system.



Table 23

Awareness of Curriculum

Question: Did you know what wou\d‘be taught in kindergarten
before yolr child started school last September?

Response: yes 4 .
some idea , 10
no 6

@

Those who indicated they were aware of what would be
taught have older children, or had had tt;eir child in pre-
schools. These parents indicated awareness of the soc ial
exchange offered in the kindergarten year.

Those who responde& that they had no idea of program

content, did not have older children, and the child who

a
»

attended kindergar ten did not attend a preschool .

As shown in Table 24, parents who indicated.they’

knew what would be expected of their child 1in kindergarten
had previous experience with schools, or early contact with
the teacher. Through early meetings and distribution of
pamphlets most expectations of the teacher were outlined.

‘}

[
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Table 24

! .
Teachers ' Expectations

Question A: Did you know what would be expected of your
child during the kindergarten year?

1

Response: yes 9
some idea 4
no 7

o
Question B: Howdid you find out?
Y [

Response: pamphlets/parent orientation 12
have older children 4
child's work and reaction 2
s pouse 1
did not find out 1

Those who indicated they had no knowledge of
Lexpectations, had 11ittle contact with the school throughout
the year. These parents relied on their child's reactions
to school experiences, or on information from a spousé who ,
met with the teacher. One parent indicated she is stil)
not aware of the kindergarten teacher’s expectations, though
herichﬂd now attends qrade one. = ’

,;‘i Fewer parent's indicated they had some idea of what
would be cxpected of their ch}ild. These parents did receive
school pamphlets.

Table 25 shows that the majority of parents inter-

viecwed were employed on a part- or full-time basis and were



unable to part}ciﬁate in activities during the reqular
school day. In the case of working parents,.the child was
given assigtance at home - in some homes on a regulqr
basis and in others when the child's school-work indicated
weakness in a particular area.
.
Table 25

Parental Involvement in Kindérgarten
. .

Question: To what extent were you involved in the
kindergarten program during your child's year
in kindergarten?

Response: Teacher Aide .
Assisting with home assigned tasks only 1
Special Projects, field trips
Other
None

-

[T e J -SSP -

Four mothers éarticipayed in special school projects,
and four as teacher aides. The§e parents all had very ‘
positive impressions of the kindergarten year. In none of
the twenty families were fathers involved as aides or in
special projects.

\ The majority of parents interviewed, as shown in
Table 26, viewed the kindergarten year as very important to

their child's education. Most parents regard the program

as preparation for grade one and further education.

]

-4
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Table 26

Importance of Kindergarten

Question: How important do you feel kindergarten was to
your child's education?

Response: very important 1
somewhat important :
socially important only
not important

s L3N

&. -

A<number of parents, some of whose children attended

breschool classes, felt kindergarten was somewhat important.

but lacked acadsmic challenge. The cHildren Were not able

to function in a grade one class due to iheir maturity level,

parents indiéated, however the children héd learned many of

the skills taught in kindergarteq before they began school.
Four parents ‘indicated thé program was only important

in that children were aff&rded the opportunity to socialize

with peers.

~

L4

#

Parental  Attitudes toward Progress Reporting

'

The following questions and comments were designéd -
to reveal parental attitudes toward progress reporting.

Included is the degree of effectiveness these parents judged

-

reporting systems to possess. ,
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The Avalon Consolidated School Board policy states

that progress‘repo?ts to the parents shall occur at sixty,

one hundred and twenty and fhe last day of school. As shown in

Table 27, all parents received the regulation number of
reports, but«four parents neglected .to consider the ’)

November interview as an actual progress report.

Table 27

ﬂ' Frequency of Progress Reports

™

Y

‘Question A: How often did you raceive progress reports .
concerning your child? ‘

Response: one report received

two reports received

three reports received 1
more than three reports received

_— e N O

Question B: Did you seek additional reports?

Response: yes ) : .11
no . 9 h

Half of the parents interviewed sought'additional

reports on either a regular or spontaneous ba;ié. The

frequency was determined in each caée by individual child

needs.

.

di.
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The remainder of those interviewed were satisfied
with their children's progress and sought no further
reports. A1l parents did indicate frequent visits to the
school while transporting children to and from class.
Parents whose children were bussed made visits when possible
also., The opportunity arose almost daily to speak with the
kindergarten‘teacher; Parents indicated much gnformation
was gathered through these meetings. “

" The pa;ent; interviewed, as shown in Table 28,
indicated current progress of their children in relationship

to skills currently being taught should be the main aim of

reporiing.

Table 28 p

Parental Expectations of Progress Reporting’

S

Question: What do you fee\hshould be the purpose of progress

reporting?

Response: to explain current progress 13
identify weaknesses 2
progress in comparison to classmates )
offer suggestions for home help 2
don't know : 2

Question: Are these purposes being met?f

Response: yes . . 7
somewhat - + 8
no , S - ' 2
don't know 3
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There were a variety of individual ideas about the

@Qrposes of reporting, Two parents felt the report should

dinclude ways in which they could help their-children achieve

‘more. The report card should offer suggestions for enrich-

ment in academic areas, and also‘for social adjustment.
One parent felt children should be compared to
classmates for more accurate reports. Grading and standard

achievement scales would be inclqded. Two parents responded

that they did not have enough information about the program

)of the repo.rting process to make a judgement.

As to the level of satisfaction with present
reporting procedures, seven parents, represenf}ng one-third
of the total, felt their desired purposes weré being met.
Eight others indicated the purposes wefe not totally achieved,
and expressed desire for an increased number of interviews.
Two parents responded negatively and three were.uncertain as
to whether the goals of reporting were presently achieved in

kindergarter. Thus,only a minority felt the purposés were
Id . i

being achieved.

It has been estanished through interviews with
principals ‘and teaéhers,’that all schools of the Avalon
Consolidated School Board do have a form of written repért
in kindergarten. As shown in Table 29, the negative
responses,to this question indicate parents do not perceive

the written communication as a true report card. The

various forms of reports are reasonably well éccepted by
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some of the requirements were met. Five pareTf~
W

18

——

parents with a third of those interviewed fully satisfied

with the report received, and eight more indicating that

siwere
) , i)
unsatisfied with the report, and sought inter . with the
teacher for further'explanation. Again, only a minoritx

were satisfied that the report card met the specific
. - W
A N

requirements. |

The difficulties experienced by parents include
impr ﬁise gradiné, too few formal interviews and be ing
misled with regards fo progress. The parents who felt

misled might have also benefited from a different method of

grading or increased interviews to dispel misunderstandirngs.

S

- . [
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Tabl e 29
Report C(Cards
Ques tion: Did you at any time receive a report card? .
Response:  yes T17
no (not traditional). 3

Ques tion: MWas it: easily understood?
relevant? S
inclusive of all areas of

develo pment? ‘

Response: met all of these requirements
met some requirements
met no requirements

(32 e o B N e e

Ques tion: Hhat do you feel was the most important problem?

Response: report is satisfactory

methods of grading (poor now)

visits more effec tive

misled regarding progress ‘

don' t know ' -

N L PO L ~2

Progress and Assessment of Children

The fol lowing indica te the parents' awareness of,

and involvement 1in assessment of children. Parental opinions

“are also included in responses.

As indicated in Table 30, the f1ifteen parents who

responded positively "to this question, received suggestions
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-
[ .

— e

.
for helping thei‘r‘ children as dictated by child need. -
Booklets, home-m'adé“g'z;mes and li"brary naterials were, in
mény cases, sent to the home by the teacher. -
The five negative fesponses came £ rom parents whose

children excelled or progressed at a satisfactory level fin

kindergarte'n.

- ' Tqble 30

Teachers' Suggestions for Assistance

2
T

Question: On the report card or during the-interview, were
' suggestions offered by the teacher as to how you
might assist your child to do well in kingergarten?

<

Response: yes 15
no ‘ 5

In the present system,” as responses to this question

indica te, a_nd s shown in Table 31, the teacher 1is the

L

" advice-giver. Unless asked specifically, usually when

difficulty arises, parents do not generally offer suggestions

to the teacher,
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sl Table 31 e

‘Teachers' Requeéts for Assistance B

N . , L]
Question: Were you asked by the teacher for suggestfons as
to how she might effectively teach your child?

4

Response: ‘yes 2
) no ' - ‘ 18

The present school system is quite separa\te from -the
home, and this is even more obvious where both parents are
employed. Many parents do not have the opportunities, or
the materials the kindergarten teacher hasnaccessv to for
enviching the ch~1'1d's education. .The flow of information
and advice is generally unidirectional from teacher to parent.

The reéponses offered by parents regarding their

awaréness of the use of anecdotal records il1lustrates a

further discrepancy between practice and parents' knowledge,

~as shown in Table 32. The majority of parents either did

‘not know, or felt the teacher did not keep anecdotal

records. All kindergarten teachers indicated they did, in
fact, keep a file or-booklet outlining each child's
progress. '

’

AN




v

“Table 82

L4

Anecdotal Records of Progress
. Y oy 7

LY

- ]

Question: Do you know if the kindergarten ‘teacher kept
” anecdotal recoxds about your chikd?"

r ' \
Response: definitely did : ’ ' .7 o
S did not , | 3,

don't know ' _ o 10

Question: "How usefu] do you feel thlS pract1ce is when

in use?
.. , T .
Response: very.useful - o . 14
’ not' useful. A 1
e dependent.on use ‘ 3-
doh't know : ' 2

Parenta] reactton as: to ‘the usefu]ness of anecdotal
records was widely varled Many parents felt the keeping of
_records is, or would be very useful. . One response indicated
the :h11d should not know of this for fear of 1nh1b1t1ng the

/“chﬂd s rela\1onsh1p with the teacher.
One parent responded th1s would be far too time-

A
cpnsum1ng for teachers, while two others felt it might be

useful but could also be a v1rtua1 waste' of feaching time.
.Two parents had. never considered the poss1b111ty of a A
teacher‘keeping such records, and coulq nqt comment on

useful ness v,



9” N As indicated 1n Table 3'3 though parents 1nd1cated

through previous responses that they’ 1n fact were m151nformed
\.-_ or-uninformed about reportwg, e1ght 1nd1cated sat1sfact1on
| . ,wﬁ'-th present assessments. Severa] parients did re;ogmge
L ltheir lack of Ainformation a‘{ldl-respon'dgd in 1ike. |
' 'TWo parents felt kindergarten programs, and assess-
.,ménfs\'shau]d be more academically challenging to c':hi"id'r‘en.
. The rema1nder of those 1nterv1ewed desire more prec1se .
gra.ding categomes -These parents ‘did not find accuracy\ in N
. - scales. ranging from.U - unsat1sf‘actor‘y to S - sat1sfactory

as appear on many reports. A des;re for 1etter grades A,

,': B',' C, D and E was‘éxp}‘essed. ‘ o ; ' '{

" table 33

" Changes Desired by Parents

Question: What, if any, chapges would "you like'to see in
. the way kindergarten children are assessed - or
in the way reporting is carried out? - .

L]

Responsé: np changes '
' don't have enough mformatmn :
N make prdgram more cha‘llengmg C ‘
’ - more precise assessment- :
more grading categories

don't know
s

.
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) /_/ ‘ As shown in Table 34, eighteen par‘ents, felt the 3

.par‘eni-tea?z r:e'lat'io'nsh'ip was 'very important in the- - v

" kindergart n’year‘. The parents who cho se to respond -that

this r'elationsh'i'p‘shouid be dependent on fhe. child“s needs 8 e
hac¢ children who excelled in the kindergarten ;‘)r.o‘gra[n( One -
v.par.ent expressed a desire 'for a2 closer working 'rela',tions;h‘ip

© than p‘resently_exists.,: ‘ |

Most parents indicated they made frequent, if ot .

daily. visits to the sc'hodT —”u‘suaﬂ'y to_'deliven-or pick-up

the child. This is a désjrabl.e practice 1s spo'nt'an'eo‘us.'
*

meetings with the teacher are possible.

a

LY

“The reéctiqn to teachers visiting the. h.oql;e' G-raSr.
somewhat different.. Nine parents respondad Wi th i
u_nc;nditional.iy' negative 'reaction,‘ | Several parents
:jndicated some reservations depending on the purpose of' the

visit. One parent expressed the fear that teachers could -

easily gather false impressions in a limited number of}?
visits. _’f,;
The parents who indicated willingness to have the

teacher visit their homés responded pasitively to all

previous‘que‘stion‘s. Thede pavrer.its regar&ed such visits as
vt . . % 'd
having a purely social nature, appropriate for example, if |

° the child was i‘,l] and could notattend classes for a long .

period of time. \ ® ,

»”

{ 'I)




Table 34 -
T e Relat1onsh1pJ94/Teachers and Parents

’

Question: Do you feel k1ndergarten teachers and parents

‘ " should work closely to her
* * :'
Response: yes . '.' b 18
no ' i 0
dependent on fhi]d'q needs ) 2
. , ‘

Question: How often shob?&,parents visit teachers in
‘ school, and should teachers visit the home?

‘Response: parents visiting -school: . . .
“ frequently . ' 18

sometimes . - 2
nfrequently o . 0
. o * T
teachers visiting home: . i
yes T .0
. no ‘ . 9
v 6 ‘ '

maybe'

 Summary
"A great number of parents are unaware of the program
and procedures in local schools. Satisfaction with these
procedures apbhears to be based on the accuracy of reports on
academic areas of the program. '

Parents expressed aqtonsistent‘desire~throughout the ‘

interviews for ‘increased personal contact with the teacher

}
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B for reporting purposes. Progress interviews are fhvoyed far

ore than written reports by parents. |
< - The "flow of coﬁﬁunjcatipn between teachers and
'parents‘is genera]ly,unidiféctional f}om'sfhpolitd hdme:;
- ‘Eérents_rea]ize the importance of a firﬁiworkiﬁg re]étiogi

Ship, with the teacher, -but the majority of those parents

L 'nferviewed prefer to restrict their relationship .to schaol
o visits rather than teacher visits to the home. .
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o " CHAPTER VI

. A MODEL FOR PARENT-TEACHER COMMUNICATION |

P

- . A |

»

’

The culmination of this proje¢t was the deveiopment'

of a medel ~for com‘nuni.catibn‘ acceptabl‘e to?'b'oth pa'r‘ents‘ S

'and teachers for use durmg the'k1 ndergar'cen _year This

e
4

pno’aect is based on, data gathered ﬁr'om those employed in or4 o

_hav1ng chﬂdren‘ enro]'led in kmderqarten c]asses of the

AvaTon Consohdated Schoo’l Board The model has been
eva]uated and appears feas1ble wi th some adaptatmn, po'

- It should be emphasized that a Model for kinder- "

. galrten,cannot'be' prlescm‘bed and adhered td'rjgidly. Rather,.
a set of ‘guidelines should be set forth in order to.

~standardize procedures while "allo'wing fox teachers’ and

narents' personal p'refehrences and’ individual ci'rcumstances.
1t is hoped this mode vhH meet the;e requnrements and be *
of use to kmder‘garten teachers in the provmce of
Nelwfoundland |

In the remammg pages of - th1s chapter the model
wﬂ'l be presented in detaﬂ (F,_l_gures 3-15) and.discussec_i.

As indicated‘.in Figune 3, the modél of parent-

' 'tea‘cher communication "developed by 't'h"i‘:‘s pr‘qject' comprises . .

siXx major components - registration, orientation for child

\
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reboﬁting procedures, reﬁort,ga(ds, parent-teacher.

- and parents, the introduction of parents to progress

[

interviews, and additional contacts. | .
Kindergarten Registration - registering the child :
‘ . - initial parents-teacher meeting
Y M ' '

Origntation

Information dbout -
Reporting Procedures

. . 4
Report Cards

Parent-Teacher
Interviews

- Additional Gontacts,

—/L—,-
4
Y] [N

Cinitial meeting
- orienéati n for'chi]dren

- orientation for parents ',

enda for parents’orientation:
meR}ting

- outline: for dygientation
handbook "

geting for parents _ .

- ggenda for parents'meetiqg

¥ -
- kindergarten newsletter

- parent-vo}unﬁeerk

Figure 3. Components of
Communication

S

the Model for Parent-Teacher

in the Kindergarten Year,
. / . S

i

-, -
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-7 Kindérgarten Regisfration ) a :

¢ A

u

Reg1strat;on is the f1rst major component of the

parent -teather commun1cat10n mode]

A}

89

LS

L o

It compr1ses regxster1ng

or enrolling the child in- k1ndergarten, and an 1n1t1a] meet1ng

of parents with the teacher and other school personne].jj

©

i

Registering the Child o

TIME
PURPOSE

ATTENDED BY:

LOCATION:

PROCEDURE

_January (as defined by School Board)

'To enroll the child for kindergarten.

To furnish 1nformat1on for schoo] med1ca1
records.
To introduce the chlld to the teacher on -an

Public Health Nurse »
Kindergarten Teacher(s)
Parenti{s) and Child, )

. Principal, and/or Secretary -.t:

Any convenient iocat1on in tne'schoo] which
will afford privacy to “the teacher, parent

.and chidd. "

Perent(s) with the ch11d present comp]ete
registration forms with school principal or
secretary, then go.to the schogl nurse to
provide medical information: “Parent(s) and

. child visit the kindergarten teacher,

The teacher w1ﬂ] interview the child about
family memb%rs, 1ikes/dislikes, and may

" request that the child complete a sequence

of tasks such Ws rote counting. This will
not vserve as any type of evaluation, but
will foster a p0s1t1ve att1tude toward the

.teacher

The parent will be present dur:pg th1s
interview, and should inform the téacher
of medical. d15ab111t1es or handwcaps at
th1s time.

individual bas1s m

N

1,

Figure 4.

Recommended Procedures for Reg1ster1ng the '
Kxndergarten Child

4
vy



‘ by the mode] for regfster1ng the ch11d in k1ndergarten The

time of reg1strat1on is advert1sed in local newspapers,

r.l\

. F1gure 4 dlsp1ays the detailed procedures recommended

-

schoo1 newsletters and memos. ;Traditionally, registratibn

~ for k1nderga ten in schoo1s of the Ava]on Conso]1dated

SchooL Board{ is held 1n late February or early March. The
\change f time to January as recommended”here_1s prec1pitated
by teacher requests for earlier registration.. As ihdicated.’

jn‘previousuehapters, pre-sbhbo]vcontaet with the home helps
. . ! . i .

. to establish better parental attitudes and to prepare the

N

.child for kindergarten

,; The add1t1on ‘of.a teacher child meetwng during
reg1strat1on is relatlvely.uncommon The ph1losophy beh1nd

such a meet1ng is not 1ntended to be one of advocatlnq early

' assessments Rather, the child is given the opportun1ty to’

L4

meet the teacher in a relaxed atmosphere, and on a one- to -one

basis, At the same t1me, the child is afforded the - secur1ty-j

of a parent being present. .. ' o , \

I'n.schools where .a teacher-child interview 7is

_-conducted afvregfstration the hext contact, fnsua11y

or1entat1on, where the parent is not present, tends not to-

L]

be - traumatlc for the child. A further advantage may be to

hY

the parent who may be,]ess anxious. Due to meepnng the

teacher previously,the.parent_is aware of the teacher's

°

manner and attitudes.

90
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 PURPOSE: _

< :

' . /‘/ - —"\,‘\ .91
"7 . -&
Initial_Parent-Teacher Meeting . :
TIME: "An evening as soon as poss1b1e after |
" reg1strat1on -
! To introduce parent(s) to the teacher,

principal,

¢ To informparents as to how. they cdn prepare
their chﬂd for the kindergarten year.
Prvncmpa] L N

' Teacher(s) '

! Parents : '

g anary Co ordinator/Guest Speaker

ATTENDED BY

" LOGATION: | -A room in the’ school wh1ch will accommodate a

Coall attending, and will house a d1sp1ay of
' su1tab1e materials. )

PRO'Cm A short talk by teacher/'co-ordin'ator/gues't.

Suggested topics include: the benefit to the:
. : .child of outings, store visits, vacations,
- restaurant visits, story reading, etc.
An informal discussion session..
‘A display of educational toys, books, and
records suitable for pre- schoolers
oy
v/

Figure 5. Recommended Initial Parent-Teacher Meeting

The inclusion of the meeting recommended in F1qure5

is a result of educators requesting earlier contact with the

home, and of parents desiring to better.prep_aretheir, children

. for kindergarteh An- evening timeslot has been chosen for

this meetmg for two reasons: f1rst\the maJorlty of. parents

work durmg the day, and second]y thef actua] reg1strat1on,

'~wh1ch wou]d be the most Togwal a1ternate time, is a t1me

for the child to-expemence, whereaas th1s meeting is- held

"for the purposes of discussing ‘children and their development. .

~
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'share her Knowledge of child deve]opment ﬁ

The ratwnale for conduct'unq th1s meet1ng is that

many parents have a real deswe to help prepare the1r

' chlldren for schobl but may’ not‘know where to begm. The -°

teacher, however, has been tramed in. this area, and it is’
é

to the advantage of teacher, parent and’ ch11d for her to

AYY
S

\ A recommended agenda "mr this meeting is d1sp1ayed

#
~in F1gure 6.
Topic: Prepamng Your Ch11d for Schoo'l .
' - 1mportance of early experiences and ear]y learmng‘ ‘
~ = the chﬂd s° natural curiosity and desire to 1ea‘rn
- advantages of "exper1ences"
travel ' .
animal parks/zoos ; - , /»':’ ,
N museuns I S ‘,‘f/r' .
_ Jdibrary wvisits . .
. e restaurant meals o T , ;
" shopping trips O S S
- 1importance of good language hab1ts, encourage use' ' , .
of full sentences, use of'storybooks . :
- nmportance of praise, tapping child's interests
s ﬁrecommendéd books, games, television shows .
Display' of Materials , ) )
’ - selected primary games and toys ' o L @
" - picture and s tory books - - @ 4 “r -u}“ o
- school-distri buted pgmph]ets of re'lated mater1a1 '

- records and. cassettes 7 * A

L

Figure £. Recomn\énQed Agenda for. Initi al .M\eting"' |



0r1 entat1on for Chﬂdren and Parents

The second major comp:.‘ént of the proposed mode1 of

-parent- teacher‘ communication s the or1entat1on of chﬂdren

and their parents to kmdergart‘e-_n\. S”eparate or1entation N

‘sessions are re@mmended for children and thew parents,

“along wath d1§t\r1but1on to parents of a schoo] or1entat1on

children..

handbook )
.8 : .o 4 A
0r1entat1on for. Ch11dren N I _ g .-’ ‘

. Figure 7 d1splays the proposed or:entation for
> .o \ .

PR

fTiMEr‘»
PURPO_SE:

s

\\.

Late May/early )June,, a one hour session

ATTENDED BY:

To introdyce chil .en to classmates.
To allow.children become familiar with
school environment. ' -

Teacher e '
A group of tei to f1fteen chﬂdren

0r1entat10n is des1 gned to be a specia1 time\for the

g

.. ) \
.LOCATION.: The k1ndergarten c]assroom , .
- PREOCEDUREQ, . The“teacher will prov1de a short lesson

T plan of her - choice. Parents.should be

.. .accommodated in a wa1t1ng area outside
the c]assroom. o i ¢

. . -

Figure 7. Orientation for Children . = o

pr‘eschoo'ler to exper1 ence "real’ schoo'l“ for the first t'TﬁIe\

environment.

B

A

: and to develop a pos1t1ve att1tude toward a. totally new

short, small group session {s recommended

a2

‘

\-
>

-
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A ' to he]p keep the child at ease: o
The parent is excludedrom. this sess1on, the child’

¢ 10,

gains some confidence by)bexng alone with the teacher and

e

c]assmates. This makes the separatwn of parent and chﬂd

Q . ’ .

' 'much eas1er on the f1rs% day of school in Sep}temben. - . e

Orientation for 5. . . Co

The model recommends that omentatlon‘ for parents
consist of attendance at a carefully. planned omentatmn
mee_tmg, and the 1d1str~1rbut10n~to parentis of'an ‘appropria.te
handbook. Figure 8 displays 'the.'deta;ls of the me'étfi ng,,

' Figure 9 higHI'liéhts‘t_he agen'd’a'; and Figure 10--outh'ne;5' “‘ s
. suitable items for inc]usion_' in the ha"ndbook. '

’
. ' ’ ' M
. “ °
/ ' )
’ o N

- M - /

TIME: An evening as/ 'soon as possible foﬂowmg chﬂdr‘en s,
: orientation. / Approx1mate1y 90 minutes. E .

: . PURPOSE: T0. famihar)ze parents with the content of the kinder-
: . garten program, and stress its importance.
To introduce parents to various facilities of the .school..

v / : . o )
" ATTENDED BY: - Pr1nc1pa1; " . { ) C
) , Teacher(s T - )
Parents ' ‘ ’ ‘ : - : . '
_Primary co-ordinator/guest speaker - B
A se]ecfed number of parents of grade one students. '
LOCATION: A room. /m the school suitab1e for s]ide presentat1 on
: and dis‘play ) )
PROCEDURE: ~ Talk: The 1mportance of . klndergarten C ' /

Talk: The components of the program/thematn approach .
Slide presentation , .
: . , Informal discussion with parents of last year' s, k'mder—
&_ ; - - garten student/question and answer session -
- : ' Display of. teach1ng matemals DUSO, Family Life

/ ,posters, etc. ‘ '
Take~hone materdals:. school handbook, N.T.A. handbook X
" other suitable materials. . e g
'Figure 3- Orientation Meeting for P'aren'ts : ' S % !

3
i
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This orientation meeting is the second of three group . .

meet1ngs recommended for parents and teachers As the-agenda
deals w1th curriculum and programm1ng, the teacher should be

preSEFﬁ, In some schools parent orlentation,coincides with "

here to accommodate working parents.

An uncommon practice to date is to 1nvo1ve parents

"of grade one students. The 1ntent1on 1s to 1nvoTve selected

Y
\

parents as -hosts ‘or hostesses who may impart.a great deal of

" information to newly invoived parents. These people are

familiar with the school and program, and are able .to relate’
directly to the questions of parents of newly registered

children. fn schools where th%s practice is employed, it

" has proven to be successful : .

The s11de show recommended shou]d be qo longer than\

"

fifteen minutes and kept to a maximum of forty to forty-five .

sJides.' A Video film may better serve the purposes of

orientation, if available.

‘ The'information to be shared with parents during this

'meeting is essential -to their understanding of .the kinder-

garten program. The agenda displayed in Figure 9 outlines ;

1n point form, the basls for -the phulosophy of the teachers J

and the schooI K Anr;utllne for a school handbook 15

»

contained in Flgure 10

P i

orientation. - However, an evening .meeting is suggested

4

""'-ﬂ"
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TJopic: Imﬁortance of Kindergarten

Introductlon

-

working with oth
learning through

individual exper
the “whole” ch11

personal worth
parents are part

S1ide Préseﬁtatibn

‘Display of

curricu]um areas.
learning centerq
class groups

énrichment: - Tib
) fie
mus
phy
suppOrt staff -

4

grouping,. ie. -

-

recess - nutriti
- free pl

Teach1ng Aids:

"Curriculum Kits

ie.” DUSO
Family Life
Language Ar

ers

play

iences-are designed to benef1t
d .

ners

réry

1d trips

ic

sical educat1on

if available

nurse
librarian .
rotations of classes

when

why .
dus'snapks
ay i

ts

Figure 9.

Agenda for-ParentIOrientation Heeting

£
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‘ Schedule of attendance

[

/Décorative Cover R

Lists of teaching and suppdrt staff

secretary

nurse

principal

-~ music and phys1ca1 educat1on teachers L

RV

prefects (1f known)

Greetings from the principal - X

L1st of mater1als requ1red to buy

Co- checkllst of school supp11es ’ !

~g._'. .

‘Recommended recess snacks, lunches

- 'canteen services

- should include at least all of September - -

>
)

- Figune, 10. Suggested 0ut11ne for K1ndergarten

Orientation Handbook PR B

R 3



Introducing Parents to Progress Rebortiﬁg'Procedures

e

TIME: | Evening session - October o

PURPOSE: " To explajn to parents assessment procedures.
’ To express generally. des1red goals for
¢children, ‘s

To illustrate reporting purpbses, methods.

ATTENDED. BY: Principal ‘ o .
: :Teacher(s) ‘

.Parents
LOCATION A room in the school which w11] ‘accommodate .
~ «all attending. , . \ ve
- .l ﬂi ‘. + ’ :
PROCEDURE. Talk: The Pulpose and ImpOrtance OT Progress
. Reporting

Tdlk: ~Methods of Assessment Used in the’
-~ Classrodm. Desirable Goals for
Rindergarten Children
Samples of Progress Reports for Review ,
Discussion Period. ' B

-

‘Figure li._ Meeting to Introduce Progréss Reportihg
Procedures ) ‘

As indicated “in Fﬁgﬁ?é?ll,'ah important component

*of the parent-teacher communication model is a. meet1ng of

l

parents vty the-teacher‘and.the principal, to 1ntroduce
parents to methads‘of assessment and'brogress reporting.
Discussion of specific“ch11dren'shoU15 be Eompletely aVaidedi

during this session. Parents should be made aware of. the
A

need for privacy for progress reporting. The neéq for.such

a meeting was indicated through discussion with Bjﬁents and

teachers. -Misconceptions about assessment are‘ﬁbundant and

. A \\;
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must be disbe]led if schools are to change parental attitudes

toward kindergérten. As indicated in Chapter 11, teacher-

conducted assessmentss are professional activities. As such,

procedures should be dqcumented and shared witﬁ the parent.

- The agenda offered in Figure 12 is an attempt tol

assure §arents»their child is learning with a purpose’in

‘mind, .and that there are goals the parent can share in

ach1ev1ng C Lt ‘
R
Iptroductioﬁ - Importance of Reporting ,
AsseﬁSment | . .
' The Developmental Review
- observation of children - -~ - . 7

. Anecdotal Records

- sample record ' ' )
-~ .methods of comp]et1ng record | ‘ ’
) . frequency of recording '
L - files of work samples

B

Assessing to find strengths as well as weaknesses
Repo¥t1ng N o o -
" _Interviews with teacher

- how to make app01ntments

- convenient appointment times °
Information Sharing . . ‘ - '
~° - parental involvement , 'i R

The Repori Card

- sample répoét

- explanation of grading
) .

" Discussion Period

-

“Figure 12.° Suggested Agen for Meeiing to Introduce

piii:iiifﬁsﬂg ting Procedures tp Parents I

\-,'
BN
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Report Cards

* i The design of an appropriate report card suitable-

. for use in a11wschools of the Avalon Conso1iﬁate& School

. Board was’a major goal of-this project. ~ Information was

gathered from l1terature, educators and parents whlle th!S'

"'report card was be1ng drafted. = When cOmpIeted copies were'

' circu]ated for evaluat1on, as descr1bed in Chapter VII.

}
-To facilitate 1nc1us1on of the report'card in th1s

study it- has been pr1nted to conform with thesis’ regu]at1onsf

However, the 1ntended form consists of three sheets of

"~ colored legal size-(8% x 14) paper pr1nted on both sides

and folded in half to make a document 8% inches high and

N

5% inches in width, con51st1ng of a cover and four pages

The ‘cover page should bear the name of the school, student

-dnd teacher and possibly a school crest or some other

suitable sketch. , .
e The recommended report card is displayed esfFigure

13 in the eight pages fellowing.

b
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This report, presented to you at the end of

each school term, is a summary of your.child's

prog;es‘s apq activitiés in: kind?z;g_arte_n. We
_encourage®you to review the-réport,»ana to ~
cqnﬁact ybur'éhildss geachei if yéuiwish‘ig .
: dis;usé aﬁj‘aspecé qf:thé kinderQ&;ten-program.
.Terms used in this report are as fglloﬁs:

E. - Excellent

Y

S 'Satisfacfory'
N ' - Needs Improvement
N/A -:Not'Applicabie at ‘this time
Whén you have examined thié'réport Fo.your
.satisfacéion, if you do not fequi?é an interviéw
" with the:teacher, g}ease sign in thé ap;fopriate .
' space on ;hglfinal pageAaqa return to the school.

<
i

Figure 13: Réco‘fn.men.ded Report Card (continueé next page),

[y
‘
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1. ALPHABET .- ) “
says alphabét from memory

recognizes ‘capital letters

v

recognizes lower case letters

matches capital.and lower case
letters

" -

2. READING READINESS
understands rhyme
‘understands opposites

- recognizes colors

prints own name

sees likenesses and
differences

sequence (first, next, last)

L
3. READING

reéognizes colo:'words
(red, blue, yellow, green
orange, white, brown, black)

. " recognizes initial consonant
' sounds .

Lt - word recognition N

comprehension . .

. N

Yo

LANGUAGE ARTS : R

K]

TERM 2 TERM 3

N

TERM 1

TERM 2 TEgh\i

"TERM 1

TERM 2 TERM 3

W
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' LANGUAGE ARTS - COMMENTS
' ‘ ey
TERM I L
TERM 2
@ . !}
_“V
 TERM 3
i
- 7
. .

'.}‘
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e o

e

| ’ 1104
; ,
MATHEMATICS .- E

N

N a
.

1. SHAPES and SETS

identifies four basic
" shapes (circle, squaréd,
triangle, rectangle)
comparison of shape and
.size .
comparison of sets:
- one-to-one matching
- more and less

. NUMERALS '
rote counting (0 - _ )

recognizes numerals (0 -
N 1

. numerical order _ :

.matches numerals and
quantities. | '

printspnumérals (0 - }

anderstands simple addition

Y

TERM 1

1

TERM 2

Figure 13 (continued)
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MATHEMATBICS - COMMENTS .
TERM 1 -
W
S . "
~ \‘-' l
TERM 2
\ i
> l
1
N Y
TERM 3
-~ .
. -
5
- ' !
. ) ] .
‘ .
Lo
Figure 13 (continued) .

L4 q
5
,//
..
O
1
Q
Tw
LY Y
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FINE-NOTOR'CO;ORDINATIO&

Printing |
. Coloring‘

Cutting

© COMMENTS

TERM 1

TERM 2

_TERM 3~

2
%

>

SN
™

/

. "TERM 1

« TERM 2

TERM 3

MUSIC o
Interest an Participation
COMMENTS® AN

‘f/

- PERM 1

TERH\E\VLTERM 2

TERM 3

TERM 2

TERM 3

PHYSICAL EDUCATION

Interest and Participation

»

TERM 1

“-TERM. 2

TERM 3

COMMENTS : o,
. ’
TERM 1 . -
" TERM 2. ’
TERM 3 , -

Figure 13 (confinued)

_J\
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. + SOCIAL D'EVELOPMENT / WORK SKILLS -
TERM 1 ~ .- o
. [} N
S Social Development °
' Listening / Work Skills " o -
TERM 2 »
- $'ﬁ ‘Social Developmept .
Liste skilys ‘ Y
TERM 3 o o | \/
- Social Development ' :
Listerfing / Work Skills | . , R
- ’
Placement for September 198 _ ) '
; | ,
S Teacher's Signature
Figure 13 (continued) . - '
S : t o
l‘ ”. - }
N . t ? .
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o .
TERM 1 .
— ’. :
: Conference Held
. ‘.
w . 4 "
Parent's Signature
. ; .
L l ’
. . ., A .
“TERM 2
Conference Held
. ‘ )
T Parent's- Signature
' v ]
TERM 3
=2 ' J .
Conference Held
Ve Parent's: Signature
2T,
Figure 13 (concluded) .
"‘ N .Y < -‘ .
4
' 'y -
. .
. ¢

A
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. . : Parent Teacher InterV1ews oLt

&
"

As indicated in Figure 14, the model of.paqent-.
, o . teacher coﬁmunication developed in this project recommends
'k_ 2 B
. several Qarent-teache interviews during thg‘year-~-

.Qré?erably in November, in FéQruapy, and &ubsequently.ast

- . necessary.
v 1 i
TIME: =~ Hovember
o N . February
. . ' o subsequent]y as needed A
' PURPOSE: . For teacher and parent to share 1nformat1on

about the ch1]d

ATTENDED BY: Teacher - .
. : Parent(s) - preferably both
Guidance Counsellor - if involved ip_

assessmept .
'LOCATION: Preferably the c1assroom if total pr1vacy
' is .available.
| PRGCEDURE: Parent should be presented with a comp]eted
éﬁ% . repogt card.
= : Discussion should center around report and
anecdotal records

. Figure 14; Parent-Teacher Interviews

—_— _: ’

- ‘ ( i Interviews have been proven to be the most succéssfu]l
form. of reporting. The numbex of interviews condycted shoﬁld
be determine& by need and on a co-operafivé basis.

. Time limits generally dictate a fifteen to twenty.

minute interview durihg réportﬁng pefibds., Subgeduent

. meetings should be set in a time perfbd allowing for a °
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" : ’
‘re]axed,‘unpressured discus§ioh.

Work sampigs from iﬁdividuai,dhi]dren‘s fi]es-may .
be distributed to'parent; during tﬁe jnterview. ;In a;eas
whére parental response is low, this prgctice‘dftgn.
‘improves afténdancé} o : ; - ' *

t e

i

Additional Contacts
. Additional contacts are recommended by ‘the model,
including a kindeyéaften-newslefter, and the-invo1vement of

. parents as’vd]unteér workers in-the school and on field trips.

Kindefgarten'Newsletter

Comp]ete1y separate from the schodl_newsletter; a -

-,

.. kindergarten newsletter, really should be sent to the home -

for learnipg of the current theme along with bookﬁisis and

related games or'éxperiences which ‘may be shared by }arent

-~

"and child.
Other iteﬁs would include: a calendar of the current

month for.parent‘and child to comp]etelby marking gff each
date; a sugéesped list of "home work" items such as learning
to tie, or naming Jetters of the alphabat; and, f%na]ly, -

summaries of field trips or other class achivities.

Parent Volunteers

Parents are often invaluable resources. The téqcher
would Be'wise‘to poll parents in September and keep a list
of names and talents on file. In this way, the teacher is

[ 4

PR T ene D R



b

111

1}
. "‘ B J
able to choose parents who will best enhance a partlcular

4

agt1v1ty. F1gure 15 recommends a format for the note - to

« parents.

'-Dear Parent

From t1me to time the k1ndergarten class w1l1
reqmi're parent vo]untee‘rs for- many different act1v1t1es
* If 'you-are "able to.:give of your time please complete and
" return lhe form below. o

-1 am able to: superﬁse field trips
‘ provide tranépor}:ation
he]p in the classroom
demonstrate a- craft
, other !

B Neek_d'ays available:

' .parent's signature

¢

Figure -15.+ Suggested Format for Letter to Parents .,
regarding Volunteer Activities . '
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, "CHAPTER VII.

R . ,EYALUATION OF THE MODEL.

The commumcations mode 1- as presented in Chapter Vie
of .this report was condensed to'a form, found in Append1x
) Fl, and d1s§r1 buted- to a number of e@ucators and ‘parents for
their evaluation. Two questionnaires were devised -(as
._'Foimd in Apoendices D and E), one for educators-and the
.second Ffor parents and d1str1buted in the fo'llovnng manner o

o

. ane copy for each of the. eighteen . . .
. elegmentary principals of the Avalon B
Consohdated Schoo1 Board.

one copy per.school for k1nderga"rten
teachers (eighteen ‘schools for thirty-
two teag:hers-g . -

one copy per household for fourteen -
of the twenty parents previously - -~ ~ f
v - contacted for survey purposes ) 4
. .The tota] number of questionnaires distributed was'

.

thus fixed at fifty. Sixty-four people were -act'ually oo"lled.

Fortwed,‘ : o o _ ‘ .
. h " The results of this sorve'y are condensed and . - Jf'*.'

4
presented on the pages fo]lowmg,along with comments by

principals, teachers and parents.' The responses d1d not
indicate a need for major changes in the mode] as presented

. Al terat'lons to Lhe ‘model as requwred have been comp‘leted.
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Resu]ts of Queshbnnawes Distributed to
Prmc1pals and Kmdergarten Teachers

c{.‘ The combined data from principals’ an“éi kinderga'rtén
teachers" returned forms is presented in .table form in this
section, The tota] number of quest1onna1res and models
~'d1str1buted was thirty-six; nineteen responses were recelved
representmg ten principals, and seventeen teachers, from

tén of the eighteen schools

Re;qistrat;ion'Pr‘oéedures o

As shown:.ih Table ‘.35', w%-th th.e‘ ,_’ex'éeption of,en‘e'
teacher, a‘H‘ re,sb,_onses 1'ndica£e the lp.ro'pbsed rq\et.no'dh\of
registration for children would be suitable for use in
schools of the~Avélon-C6nsoHdéted Schoo1 Board. Fur_tnen
" details regar’di.ng-this t‘]uestion‘are presented in the
‘comments off:ereq in response to question 2.

N

lable N

Feasibility of Registration Process

e

* Question: ,wOu1d the method of registration as outhned
‘ : here- be feas1b1e in your . school"

" Response:” yes. _ ‘
oo . 1




oo

.ll?

As i.ndicated 1n Table .36, the comments of fered in‘-
part one of the question served to confirm the appropnate- ‘
neSS of th1s method of reglstratwn for most schoo]s\ The o
exclus.]on of the parent from the chﬂd 3 1n1t1al meetmg

‘ was not recommended in the model as the chﬂd would .fee1
very un‘comfortable i'f sudden‘ly Teft alone with a .stlr‘anger‘. )
Th1s po1 nt has been further exp“lamed in Chapter VI of this

report

v - o ; [ I
e . . Table 36 dt .

Requésted Changes in Procedure .°..

) Question: 1f yes (to question 1) w0u1d you hke to see
' ) additions or changes’«‘

\ . 5 . . N

Respopses: .no comment ' Co .12
: ‘qui te adequate ) 2 . "~

“exclude parent A 1

- have reg1 stration earlier 2

¢child should observe present .
kindergarten in progress T 1

{Unsu i tabil ity of - Reg'istration Procedure

a
x .

Question: ‘If no. (to quest1on 1) what .would be the cause
of d1ff1cu1ty7 .

»

Response:. too many children to interview 1

44444

~m
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done 1nd1v1 dua]ly Lhildren are de]ayed by f1ve to ten minutes

115

“ Child observatwn of a c]ass in progress may 1ndeed' ;
prove product1ve, but wou]d not fulfill the purpose of the
meeting of chﬂd and teacher as outlined prekusly

The d1ff1cu1t_y whlch may be encountered by long hne’
ups as.1nd1cated in part two 1is reasonab]y 1nfrequent in
local sch001'5. ‘Registration ds genera]]_y an "aH da_y“'e\ient,~
and as comp]etwn of forms by the secretary and nurse. are -

~ T 3
each.. ' '

As showh i'n‘ Table 37 “the méjority oﬁ,‘res‘ponde.nt-é"fel‘t.":‘;‘

the regfstration procedure-as presented.would be beneficial . = . .,

LY

for. parent, teacher and c‘h‘ild'.' . ST

.. . . . Table 37.

Benefits of Initial Meeting

'
.
- >

v

Question: Do you feel the initial meeting of parents a'nd
. teachers outlined here would be beneficial to:

The child
The. teacher
The parent’

’ _Responée; LA .- t Yes . No
The child - S S 2 -
The- teacher | 17 2 |
The parent ‘ ~ 17 2 .
. = ';' ‘ 4
1 .
. " \' . ; *
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.

The negatife feéponses to this question appear to

shown below in‘Tgb]e 38.

.- . B ) \ . . - . “ ‘ '. ‘ ) ‘)‘,. - -..
S . O abless o : < e
. -, . q ) . // .
. i Least Beneflted by Meet1ng . e :
¥, ‘ T ) >o )

Question: If your response to question 3 was negat1ve, who
. Co do you fee1 would benef1t least and why?

>,

“Résponse: the child should\ﬂot _be. requ1red ; :
e - to complete ‘tasks R , 1

—~ The‘assumgd misu?ﬁeksfanding by the'reépgndents_is
’Bﬁat quéstidﬁ three Qas'misreaﬁ as actual registration'

(/’ procedures The quesfion is, in fact, bésed'on‘theAinit}al

‘parent-teacher meeting, and children do not attend. ‘

The concern about children goMpTeting tasks duting

their firsf meetiﬁg>with the teacher has been:explained: in

‘Chapten'VI;-paée 90 . The tasks ‘are hox a form of ‘assess-

:menﬁ,‘but rather & starting point for-relaxed cohversa}ion

~.and positive attitudes toward school.

s

have been‘the result of misunderstanding the quéstion’as‘ -

- 7
4
‘,/
[N !
N /7
N
: i
S
e .
-~
A
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Orientation Procedures PO

Tab]e 39.

""'i"'

/

/
t

4

Table 39
1

The proposed method of, orlentat1on appears to be

: 'satlsfactory based oh .the data rece1ved and presented in

Feas1b1]1ty of Orlentat1on Procedures'

= ~ 2P %
Questionf Would the orientq ion procedures, as ou@li;kf;
S be feasible in your school? ’ ‘ :
Respbnsé: yes 19 ’
) ~no 0 X

As shown in-Table 40, eleven réspondents offered no

further suggeﬂbions for change in the orientation process.

parents.

relaxed atmosphere for newly involved parents.

volunteers are actualiy .on hand.

v

- Four respondents questioned tﬁe involvement of grade one

These parents are inVOlved qnl& to promoteﬁa

Pareﬁt.
2

1
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. . Tab]e 40

6,

Recommended Add1t1ons or Deletions
) b

Question: If yes (to quest1on 1) would you recommend

-add1t1ons or de1et1ons7

RE€%ponse:. ‘no. comment L 1 .10
E ~ very important process LR I
gquestion attendance of grade i
"* one parents . 4
a question and answer sesswon - T ;
" . .should be provided,K . ' IS |
. -conduct in the fall . I S
co-ordinate with child o
orientation in afternoon . = = 2

L

" -completed as recommended L -

The addition of a question and answer Session to the "

. parent orientation meeting outlined in the model has been

L
)

. The t1me change to fa11 or to afteinoon sess1on has

not prec1p1tated change in the .model. Many parents would

. be unable to attend such<a meet1ng during regudar wonk1ng*

. hours. A fa1] sess1on would not prov1de suff1c1ent notlce

for purchase of mater1als, baby51tt1ng arrangements for

working parents or preparation’ tlme in. general

’

‘Progress Report1ng Information

As 1ndicated in Table 41 the maJority of respondents-

would be w11l1ng to plan and host a meetlng to specifica11y
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‘%

o

. discuss asseSsment and reports. The five negative responses

were accompanied by the request” for inclusion of this
material in the parent orientation or private jnterview. ..

1" -

’ T Table 41

: N-i‘ilin_gnelés. to Conduct Meeting

—

L :Qu,‘esti“on :. .WOui_diyou be wij 1_1'in§ to 'co'ndu_cf such-a 'me'e'ting- h

. for parents? '

A
" Response: ‘yes -, . L o
: o I o :
.~\ .l ~

The inclusion of this material in other‘nieé'tings ‘

would make sessions much Tanger, arid take valuable tinme
from parent interviews. The meeting to discuss assessment

" has been included in the model as originally p‘ré'seht'e'd.

+As Table 42 illustrates, the majority of résponden‘ts L

P

~-h

indicated this meeting would be of benefit to teacher-parent . '
‘rélationships. Two respondeits did not answer this question.

7
G T e TR



‘Tab1e:42

Benefit ‘of Meeting about Progness Reporting

I
»

' Question: Do. you feel th1s meetlng wou]d be béneficial. to
: parents and/or teachers? , 4

I3 g 0 o

- Response: yes o e . 17

. no -comm T | A ~.2..

Table 43 shows "that fourteen respondents'offeﬁed no -

egmmenth or suggestibns;jn&ibat$ng-approval of this.for?zifc " (;'
meeting. Oneteeechen would prefen sna11en group session .

a change eas11y made w1th1n the 1nd1v1dua] school based on

teacher preference Thls is one of ‘many adaptat1ons which

can be 1ntroduced to this model. = - o .'.. o
. The comb1nat10n of this and other meetings' has been

discussed in the quest10n dea11ng with w1111ngness u* .»"

conduct the meet1ng

Table s - A

Recommended Changes

‘Question: Would you recommend a change of sched 11ng or
L of content? /("u.

Response: no° . e - S !
. & no response . . , 3
$maller group . -.° ‘ 1
rcombine with other meetings . v 5
: . . . ) . L .
. \ ‘ . ® [}
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Lo :
Reporting Instrument

[y
£

As Table 44 shows, the-report card presented is.

. -

-

apparentfy satisfactory i7 all respondents.

‘Table 44 .
Suitability of Report Card

\,\‘
3

<

A ’ ' N, . . ;
* Question: Do you feel this report E;Td would be easily

completed, and at the sam

time inclusive of
fal] 1mportant de%awra?“”

Response:. .yes ‘ },“hﬂ,,z/ o ' 19

R f)/j S - ' I TR
. - — T - . 0 ..._ L_._“
; .
A11 respondents 1nd1cated they fe]r,ihis report card

would be Suitable for d1str1but10n t6 pargnts, as shown in
; , : .

Table'45 below. ' S ' S R

Table 45

Evaluation of Parental Understanding . R

"Questiqn:'"Do you feel parents wou]d find thlS report easy

to understand7

Response: yes o - 19
‘ no . . 0.

P |



The nature of the responses to the c.;ues?.ion
preéented in Table 46 do_not Tend themselves: to tabulatio'rg.

These comments are discuss d on_the pages following.

s .o
. N ‘ » \
. - . -

Table 46 -

4 Format and Potentté] for Use

i

Te

~

QueStfdn: Please comment on the format of this report in

'genera1 and its potent1a1 for use 1n your
0 school. ) R - :
Response:  ° . .«
B N ., 2
) . . s, 2
- i 'K
1 N
" ' )
Seven’ respondents offered no camment. - The great .

maJor1ty of the comments were very posxt1ve.

_these comments ful]owf

this report is in good taste

this proposed réport inggké precfse
than the one we presently-lse

3
.

. ‘o “overy apblicab1e. It would achieve
5 . understand1ng and posxtwve att1tudes
comprehen31ve - qu1te feas1b]e *

)

-

s lots of space for comments -"clear a
conc15e - all exce]]ent features

.ﬁuftiqﬂs of

.

nd

simitar to our own. We: wou]d Tike to -.

use a cross between the two.

excallent - but [ 'need it in’ French.
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o
' The above comments ihdicate complete satisfaction
with the reporting document by a number.of-drincipals and'

teachers. Some respomdents did dffer sdggcstions qu C

alteration:

more space is needed for ch11dren
with except1ona1 needs

more space is desirable

" there is no need for a report‘1n ¢ .
. November - g
- - I like it but it could fo]]ow the

curriculum-guide more closely. ‘

These comments indicate ‘the- need for a report card
which is hot rigid but rather audptab¢= M1 ind1v1dua1 needs.'
The 1nclus1on of a November report is, ho:ewer. an 1mportant
component of this model. The purposn ef a writted rcport .
is to record progress for future refer;mco amd to avoid

m1sunderstand1ng during fhe parnnt-ceachor interview.

The final comment {isted suggests co oro1nat1ng the

report with a curricu]um guide. This "guide" is a teacher's

-'cesoyrce'book entitled Early Experiences and i{ published by

Nelson-Canada. The book is very detailed and must be con-

‘densed before interpreting for parents.

All comments were very construct1ve and proved to

be very 1mportant to this progect

Results of PafentvSurveys‘

.Questionnaires were distr1butéd‘to founteen parents.

1

Five responses were received, ' t



e

124

As shoyn.jj Table 47, a]]'re;pondents indicated
willingnesg go attend the three meetiﬁgs suggésted in the
model. ‘ I't has been gener 11y found that parents of
k1ndergarten children do attend schedu]ed meet1ngs at the.,

request of the school.

‘ Table 47
N1111ngness to Attend Meet1ngs

-

' QueSfion; Would you be willing to attend the three

v meetings outlined .here if your child was
_ registered for kindergarten?

Respdnse: yes  S 5.
no . S’ . _ 0

Table 48 indicates that none of the parents who
responded indicated they would not seek-changes in these

meetings.

Table 48
Suggested Changes

Quéstion; . Would you as a parent like to see deletions or
changes in these meetings? :

Response: yes ' - ‘ .0
no " 5
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When parents were asked if they felt the contact
outlined in the model would be beneficial to them-aﬁd their
child, they all reseoﬁded_in the affirmative. As shown in
Table 49, comments which accompanied the résponse to this
question were very posifive. Some of these were:

this would heip the parent to- .

understand in more detail the o

kindergarten program, ST e : :

especially important for parents \>>“‘-

who have not had previous contact ' .

with the school . : L '

"One pérent indicated that meeting numbe r three;
dealing with prdgrgss'report1ng procedures may not be

-

completely hécessary,.bui that ‘she would attend.
Table 49

Benefits of Contact

. ' 4 . ) ) -

Question: Do you feel contact with the school as outlined
here would be of benefit to.you and your child?

)

Response: yes .. ' ) . 5
' no ) . . ‘o . . 0

Comments indicated in Table 50 show respohdents felt

that this report is quite detailed. One parent suggested

K

two:of the four gréding'terms (excellent and satisfactory) be
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.deleted. . Th1s contrasts with parental requests in the

126

ofiginal 1nterv1ews for more prec1se grading. (See page

3

83.) " _ '

'Table 50 - ¥

Suitability of Report Card

E

2

1Questiqn: Do you feel the enclosed’ report'card includes

everythIng you would like to know about your

child's school work’ ' ‘ ‘ .
A-'Response: yes :‘ o oL . 5

. no ) | ST . 0’

¥

The respondents indicated, as shown in Tabie 51;

- that they were satiéfied with the report card as gresenteq

3

with four parents rating it "very -good" and one Fating it

‘"excellent".
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Table 51

Riting of Report Card

" Question: Wowld. you rate this report card as:
o : "Excellent
= . . Very Good .
. . S Adequate -
' ‘Needs Revision :
Poor ' , -

~.

Response: Excellent S . 1

. v p Very Good.- —_— - . A 4
s - .+ Adequate’ . . T |
- . Needs Revision - Q
Poor | , . . ' 0. ~.

'
. . ! 20 ’ - . .
* . * ) R B i .
.o . : v o ' - . :
! 2 . . X /

" When asked to note‘ﬁhein reactions to the type of

contacts indicated in the model, as shown in Table 52,
.. : . . N . . ’ . - ) .
responses were quite detailed. Some of the major points

are noted below.

. There are not enough contacts at
present ... there seems to be a
rushed attitude ... the "orientation
of parents™ appears %o be a good idea:

: ‘The first year is mogt important ...

K a positive reaction-is important .
if a parent can heTb din any way the - .
responsibility should be-taken. ‘

This parenf teacher contact should
be encouradged beyond kindergarten
Tevel.,

These contacts will affect parents a ! e
. great déal ... kindergarten consists '
of a team - -the child, the teacher

and you, -the parent. ' :




T
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i

Table 52 o
Parental Opinion of Model
. ' .
/’," v -
{

i

— - : ;
Question: Please note your reaction to the type of
) contacts listed on the attached pages as they
. might affect the parents of kindergarten -

‘ students.
. B | L4
-, Summary . .« .. - IR

The communicatidns model as presented in Appendix:F .
was distribqted to principals, teachers and parentﬁ. "
Re§p6nses'Were regeived from, ten princiﬁais} seventeen
teachers and five parents. . ~ ’ g.

‘{“,,It is noted with much appreciation that all

re§pondents took time to make a critical review of the model.

L

The -great majority of responses sbpported the modetl in its

~original form. Legitimate criticisms were noted and

éubsequent alterations were made in the format of the model
. e . -
where required. .
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. CHAPTER VIII '

. SUMMARY', FINDINGS, CONCLUSIONS
" AND ‘RECOMMENDATIONS '

Summary

The purpose of this’ proaect was to determ1ne need
‘and subsequently design a commun1cat1ons model for use by
parents andAteacherS during‘the kindergarten year,
| Interviews were tpnducted with' the eighteen

e]ementary schoo] pr1nc1pals and quest1onna1res d1str1buted
‘to the k1ndergarten teachers of the Avalon Consolidated
Schoo] Board. The purpose was to detergine c#rrent
commhnication practices and tne level of sat1sﬁact1on witn“
these. Following the gathering of this-data, tuenty parents

“ whose cnildreh had'tompleted kindergarten were interviewed.

‘The interview was designed *to. gather information about' parents’,

‘ awarenees and satistaction with tﬁe\iindergarten program. The
' parents 1nterv19wed were chosen . by a ‘method of random-sampling.
Fo1low1ng a literature search and tabulat1on of data
-gathered from educators and parents,a mode1 for commun1cat10ns
was‘devised.' The mpdel ihqludes.recommendations for initial.
and subsequent parent-teacher meetings and a report card for:
hse by k1ndergarten teachers. The Inagnt1on is for this
mode]l to be used spec1f1ca11y in the k1ndergarten year w1th

adaptations made for 1nd1v1dua1 need.

-
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'procedures., ATT parents advocated increased parental

-contact and involvement in the ‘school.

v

The compTeted modeT was d1str1buted to pr1nc1pals,
teachers. and parents for " their eva]uatlon When . responses
were gathered data was - comp11ed, cons1dered and necessary

{
revisions’ suysequently made

‘Findings
The 1nterv1ews and surveys conducted demonstrated

two maJor needs. Firstly, educators lndlcated a need for ’

* -

v some standard1zed gu1deT1nes for communicating with and

.reporting to parents The point mast empha51zed was the

wide variety of report cards used by k1ndergarten teachers.:

The second maJor requirement for parent-teacher

'_commUnicatlons was found to be 1ncreased d\rental awareness '

Teachers indicated poor parentaT att1tudes to be an obstacle

to commun1cat1ons, and parents 1nd1cated that even after .

their ch11d had completed the’ program there \yere many .
'unanswered quest10ns. Several parents discounted the

fimportance of academ1c~and guided learning 1n'kindergarten

-

'and also showed some d1$sat1sfact1on with report1ng

A
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.Recommendat.ons |

It is recommended that the model developed herein
be considered for adoption within this district and v
perhaps elsewhere in the.provhnce; The guidelines are

flexible enough to allow for deletions or insertions as

1nd1v1dUa]1y needed whlle afford1ng some standard1zat1oh
I

Tn.parenta1 contact. N

~ -
.The 11m1ted research on home-school commun1cat1ons

'Isuggests the need for furthér research Stud1es m1ght
prof1tablyobe directéed at~the relationship between parental
Jdnvolvement :in kfgdergarten programs and ‘their attitudes
towarés them, and at‘parental concerns abeut-being»misied_v

by reporting procedures. '

Y
- . s

-Coné]udjng\Statement-

The data gathered during the course of this progeci
p01nts to the need for. 1ncreased parenta] awareness and i
1nvo1vement in k1ndergarten. Those surveyeq - parente as |
- well as, teachers and principals - ihdjcated a wi]]ihgnes&
for great®r contact and é~desire.foh'h pahtner§hip tybe'of'
‘relationship begween home‘an& schoe1. *The eva]uations-forr
the'gommunicatiohs model developed for the project were .
positive anﬂ supportive, suggestihg that‘its adoption cah
contribute to that re]at1onsh1p, to the benef1t of the

k1ndergarten chi]d
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APPENDIX A

INTERVIEW SCHEDULE FOR ELEMENTARY PRINCIPALS S
OF THE AVALON CONSOLIDATED SCHOOL BOARD S .
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"« adults involved

Interview Schedule. - . .

Elementary Principals of the Avalon
Consolidated School Board

What are your.kindergarten registrabion procedures?

- the first contact with the home
- who attends )
- assessment of children

Does orientation for ch11dren ar parents follow
orientation? . .

-~ when" ‘
- duration . T
- number in .attendance

- media . .,

. ‘Are additional attempts made to prepare'the famity

far k1nﬁergarten?

*

- booklets ' - . . -~

- meetings
- other

)

142

P S

How, and_hoh often, are pérents'forma]]y contacted by

teachers?

. = reporting periods -

- parent volunteers
- home visits o
- letters to the home

.. Are. parents encouraged to "drop in" at any time?

“Are they encouraged to become 1nvo]ved 1n the

kindergarten program?

to:

haome environment
academic press
books in the home
child care : N :
family size . ' T . e

. .How well do teachers know a pupil's parents with reéard‘



" 10.

11.
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~

B. Do teachers take it upon themse1ves to adv1se parents
on these matters?
I

Is there .a parent-teacher assoc1at1on at your schoo17-

- = is programming discussed? -
- - to what extent is it geared to klndErgarten7 '

- what is the proportion of kjndergarten parents who
regular1y attend? . .

How ﬁs contact made w1th the home for ﬁrogress report1ng

'A_purpqses?

- teiephone

" - memuys |

- appointments

. Are report cards‘ov gu%desheets hsed fbr ieporting? '

A.. Who designed the.pne presently 1in use?

-B. What ﬁeke the most 1mhortant considerations in design,

and are there any part1cu1ar recurring di fficulties
. in usage?

Are there special procedurés for dea1ing with sing1e or

working parents, and those with limited formal -education?
~

In general what is-your assessment of the present home/ i

school communications procedures? .

- what are the part1cu1ar strong points?
- what improvements would you like to see?

Ve e —————————— = e LT N dm e v e e e e i
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. convenience, and return it to me in the envelope provided. .

—

Yns ‘j‘

3 .
Y ',-:‘ . f
' . . -
., . 2 Farle Street
' . . . St. John's, Newfoundland
AlE 321 :
January 30, 1984 3 '
. N = o@ .
‘s ® ! , . . : i

¢

Kinderga rten Teacher:

Presently, I am employed as a kindergarten teacher, and I realize

" that time is at: a premium. .It would be much appreciated,. however,. if

you would complete the enclosed questionnaire at your earliest

\

I am, at this time working on the ‘development of a kindergarten'. .
home/school communication system as part of the requirément for the
degree of ‘Master of Educational Administration. The input from
kindergarcen teachers presently working in the Avalon Consolidated
School Board i{s essential to make this repart. relevant, and cherefore
apglicable to present sschool situntions.

This study has the approv‘l of the School Board and I have already )

. held discussions with most of the prmcipals. .

Th.mk you for your time and co- operatlon. . . -

R M - i
L ' . Yours sincerely,

.

Encl .
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QUESTIONNAIRE FOR KINDERGARTEN TEACHERS
Please check () appropriate answers. S
1. - When do you make first contact w1th parents of new
kindergarten students?
Registration day i
. Parent orjentation
First day of school ~
Other (please.explain)
. 2. Mhen‘do'you'first éxplagn tﬂf'child's expected/desired
- lprogress tos the parents? R
.Parent orientation
November - 1nterv1ew (or report)
Other ‘
.I -
3. LIo what extent are parents 1nvo]ved in your k1ndergarten
program? (check as many as necessary) )
«Teacher aides : i .
QOccasional assistance (e.g., field trips)
Helping their child at home with o _
© special projects, h y
Helping their child at home in o . g
areas of weakness
4. Which .components of the hame environment do you feel are
’ important to a ¢hild's success in k1ndergarten’ (check
as many as necessary) _
“ v
Books and educat1ona1 materials
Parental attitude towards a ch11d s
s@ccess in school
o~ ‘Parent/child re]at1onsh1ps . e
:Other ,
5. In which way(s) might the school assist in: assur1nq ( '
these components.are present in. the home?: (p]ease comment)
L ‘L ' . . o B .
'\l . . - .
I
_,\




*November , interview .

.. written ,
. combination . :
“"dune '. ' " interview
‘ © Written

.Could.be improved ' Please comment ”

s _ - A ' 147 .

What type of _prbgreSs report' is 'offened to “parents in:. "

written
combination

February interview

.qombinatidh
Y ‘ | ,~ ) ;.( g . .
The format of your kindergarten report card is:

work samples S S ‘k\

anecdotall

check marks

graded , o o
combination of --above ° o S

. other . . | _ - .

no report card . . ‘
If none, alteXnative

.- What is your 'feer]‘ing. toward y%ur present i*eporf card?-

Sa.ti.sfac tory

\

What types of problems do you encounter at reporting
time? (i.e., parental understanding, initiating
contact) . (please comment)

- "




- e o . '-14,8

10._' Nhat”are the pr_j,prify topics in your written reports?

e

Language . . .

Math -9 .
Social.development - SN S

Other . , ( : ™~ ) n

11.  Please e,xp]am bri efly how records of each student s
. . progness af-e kept throughout the” year.
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INTERVIEW SCHEDULE FOR PARE.NTS oF CHILDREN B

HO -ATTENDED KINDERGARTEN, SEPTEMBER
1982 TO -JUNE 1983 '
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' T Interview §éhedu1e' ! NN
-Parents of Chl]dren Nho ‘Attended K1ndergarten .
- September 1982 to June 1983 .
1, Did you- know what would be taught in k1ndergarten before
your child st,arted school last September? ‘ |
2. Did. you know what would be expected of” _your chiyd. durmg B
the. k1 ndergarten year? .
‘ -'How did. you f1nd this out? Zexamp]e': pamphlet ; PTA) -
4
. o ;
3. To what extent were you 1nvo]vedﬁn the ktndergarten . "
program dur1ng your «child's year in kmdergarten" '
- . . . T LI
. Teacher aide ) .o . R
Assjsting with home- assigned tasks . .
. Special projects " o S ,
’ Field trips - Co ) R ' -
Other‘ ) ) T Do, Co O :
. “ - :. .‘ ’ .. ' * : ’ ) ' ’ . “ﬁ’l -
4. How important do you feel kindergarten was to your .. . i
% child's education? - : ' o , ‘ e .
- ' ' ’ - . 4 o
5. How often did you recelve progress reports concermng /j -
your child? . ’ .. T
‘ LB \ o ) N
. e D-id‘yOu seek additional reports? ;e . N N
‘\E.Ahat do you fell should be the purpose of progress. L. /‘ g ,
M reportmg? . . % P ‘ .
- ) ' ": b
-Are these purposes being met? a S R
7. Did you at ‘any't1me receive a reportcard? o
. Was it: easily understood, .. ‘ o .
reteavant, . - oo .
1nc1us1ve of all areas of development? ’ N
‘What do you feel was most important?. . R N
\ _. . "r' - . . hd -~
N ‘ \ ' -
; \}‘ /\ R
) .('/ ) ‘.rf '.- l\
A .. : o “
b . ' . 'Y
- e . N e
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12.
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. _ . v

On the report card, or during the interview 'were
suggestions offered- by the teacher as to how you might .
assist your child tq do well in kindergarten?

Were you asked by the teacher for suggestions as to how
she might effectively teach your child?

Do you know if the kindergarten teacher kept anecdotal
records about your chil@? ' :

- "-

How useful do you feel this practice! is? o

What, if any, changes would you like to see in the way
kindergarten children are assessed - or in the way
reporting is carried out?

Do you feel kindergarten teachers and parents should work
closely together?

v
»

" How ongQ_should pareﬁts visit with teachers in school?.

LARS 1 . . . -
Do you feel teachers should visit the home?

(] . N
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" APPENDIX D, -

QUESTIONNAIRE DISTRIBUTED TO PRINCIPALS AND

_GROUPS OF TEACHERS T0 DETERMINE -
ACCEPTABILITY OF MODEL
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2 Earle Street
St. John's
Newfoundland
A1E 321

Jyne 1, 1984

Principdls

Elementary Schools .
.Avalon Consolidated School Board
St. John's, Newfoundland

Dear Sir or Madam~

You may recall our contact ear11er this year
concerning .your methods of communication between teachers
s , and parents during the kindergarten year. This was in
. part, a requirement for the Degree of Master of Educational
Administration. The fifial requirement of the .study was to
. develop a model communications system, inclusive of a
: " progress reporting instrument for use in kindergarten. .

‘ The model has been devised, and a condensed
version of samefis enclosed for your examination. - Your
reaction to this on the enclosed survey form would be
very much appreciated at this’ t1me

I realize the school year 1is drawing qu1ckly to "a
- close, and that time is at a premium for all pr1nc1pals
It is important to the study however, that the question-
naires be returned as quickly as possible. Please complete
the form by June 15 if possible. A pre- -addressed return
. envelope is enclosed for your convenience,

. I thank you in advance for finding the time of
offer your help, and 1 take this opportunity to thank you
for your invaluable help during the.early stages of this
study . .

3

"\ o o © Respectfully,: - - S

JN/mk " | Lo . Jeanette M. Newhook

&

& o p——— e ’ R . R



Kindergarten Teacher: .

v o154

2 Earle Street
St. John's
Newfoundland
AlE 311

.June 1, 1984

: Several months ago, a survey was. sent to you
regarding your methods and feelxngs toward commun1cat1on

. with parents during kindergarten.
-gathered from these surveys
devise a model for ‘communication between teachers and
parents in order to further [benefit the child.

' The information,
Was one:source used to

P

"The model described above has now been completed,

and a condensed version is enclosed.

I would appreciate

your examinatijon of this, and your completion of the

"enclosed survey form.

As a klndergarten teacher, 1 realize the pressure
on all teachers_at this time of year: Your co- operat1on
would be invaluable, however, as it proved to be in the

‘previous questionna1re

Please feel free to collaborate
. where there is more than one kindergarten~teacher in the

school. A copy of the model has been enclosed for each
teacher, but only one survey form per school. o

P]ease return the completed survey form in the
envelope provided by June 15 if at all poss1b]e.

I, thank you in advance for your co- operat1on, and.

involvement in thws study.

yi‘

JMN/ mk

S R SO

"wish to express my appreciation also for your past

n

Thank you,

.

Jeanette M. Newhook - . .
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QUESTIONNAIRE

KINDERGARTEN REGISTRATION

1.

Would the method of registration, as outlined here, be
feasible in your school? -

Yes
No

———

If yes, would you like to see additions or any changes?

Please comment

1f no, whag‘would be the cause of difficulty?
/ : ’ .

Please&gomment ' T

~o
-

Do you feel the initial meeting of parents and ‘teachers
ocutlined here would be beneficial to:
. . ‘

The -child * Yes - No
Teacher ' Yes No '

Parent . Yes No *~

,l

If your response to question 3 was negative, who do you
feel would benefit least, and.why? -

Please comment .
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- ORIENTATION PROCEDURES

1. Would the orientattion procedures, as outlined, be
feasible in your ‘school?
Yeé X
NG
2, If yes, would you recommend additions or deletions?
Please comment
. . .
If no, what w0u1d be an acceptable alternat1ve°
Please comment
PROGRESS REPORTING INFORMATION !
1. Would you be willing to conduct such a meeting for
parents? .
Yes
No
*
2.

Do yOu feel this meeting would be beneficial to parents
and/or teachers? ..

Pleasc comment

\ T

e

M e

.
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3. Would 'you recommend a change 6f’schgduliﬁg, or of content?

Yes
. No

1f yes, please comment

REPORTING INSTRUMENT

1. Do you feel this repor card would be- easily completed,
and at the same time inclusive of all important dgtails?

Yes®
: No
\
2. Do you feel parents would find this report easy to
‘understand? :
"Yes
No
=E : .
§i3. Please comment on the format of thls report in general
I and its'potential for use in your school.
. ' -
%
i
. L]
Q :
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APPENDIX E° -

QUESTIONNAIRE DISTRIBUTED TO PARENTS TO DETERMINE

-

ACCEPTABILITY Of MODEL
. - ; .
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Dear Pafent“

klndergarten.; N

I ask. for your, co-operatlon in rev1ew1ng the
enclosed, and responding to the attached questionnaire
Please regard the materials as
to su1tabL11ty for your own’ contact with the teacher.

by June .22 if possible.:

I thank you for your response,
" take this opportunlty to thank you for your past

2 Earle‘Street
. St. John's

Newfoundlaqa.'

_AlE 321 _

June 6, 1984

*

You may recall our earlier

4

1nvolvement with this study.

I ama graduate student at Memorlal Unlverexty
working toward the completlon of a Master's Degree in’
Educational Administration.
- contact where you were asked to express oplnlons about
your child's year in kindergarten. , The previous
interview, and the enclosed materials are part of the
design of a model for teacher-parent communlcatlons id

and would llke to

159

L

A pre—addressed ‘return envelope has been enclosed

Tfor your convenience.

.

— r ot

Thank you,

-Jeane%te M. Newhook

!
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QUESTIONNATIRE

(e
P
.

' (- ' ,
Would you be willing to attend the three meetings

outlined here if your child was reglstered for

kmdergarten'J , . g
Yes )
No .

_— | .

WOﬁ/;\ch, as a parent, like to see any addltlohs, or
'deletlons in any of these meetings?

Meeting 1. ' ' .

‘Méeting 2. L,

Meeﬁing 3.

+

Do you feel contact with the school as outlined, here

‘would be of benefit t6 you -and' your child?

Eléase comment

56 ydu feel the enclosed report card includes everything
you would like to know about your child's school work?

Please comment




4

'Egcelient

. Poor’

Would you rate this report card as:

Very Good

Adequate

Needs Revision

Hl-‘

‘Please note your reaction to the type of contacts llsted

on the attached pages’ as they might affect the parents
of klndergarten students.

o n rssn —— ot . SIS Fr eepmsama— - e —— - e w eel ew
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‘ SAMPLE OF MODEL AS OISTRIBUTEDTO .. *
y o PRINCIPALS, -TEACHERS AND = ™
A . < PARENTS -FOR REVIEW , ~
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TIME:
{

PURPOSE: -

I3

- LOCATION:

PROCEDURE ;

X

1

REGISTRATION

- . 'ATTENDED BY:

LY

PPN
.

KINDERGARTEN ‘REGISTRATION :

February/March (as defined'by.Scﬁool Board)

e

‘To enroll the child for kindergarten. .

To furnish. 1nformatlon for school med1cal f‘
records, \ V-

To introduce the child to the teacher on an
1nd1v1dual basis. -

Prlnclpal and/or Secretary
Public Health Nurse

Kindergarten Teacher(s)

Parent(s) and Child

!

"

Any convenient location in the school which
will afford privacy to the ‘teacher, parent
and child. . .

Parent(s) and child complete registration
* forms with school. principal or secretary.

Proceed to school nurse thh medical

information.

Parent(s) and child v151t the klndergarten

teacher.

The teacher will interview the child qbout'

 family members, likes/dislikes, and: may

request that the child complete a sequence
of tasks such as rote counting. This will

.‘’not serve as any type of evaluation’, but

will foster a positive attitude toward the

‘teacher.

The parent will be present during this
1nterv1ew, and should inform the teacdher

‘of medical disabilities or handicaps at.

this time.

-

- e



1

LOCATION:

¢

PROCEDURE :

&

g

, PARENT/TEACHER MEETING

Pé;POSE: C:;

. ATTENDED" BY :

-

v : B
. i

An evenlng as soon as posszble after

Reglstratlon.

To introduce parent(s) to the teacher,-
prlnc%pal.

To inform parents as ;o how they can prepare

thelr child for the klndergarten year.

!

'Principal . N ‘ o L

Teacher(s) . . ., . ;
Parents - : o
Primary. Co-ordinator or Guest Speaker -

(2

A room in the school which will accommodate

all attendings and' will house a' display of
sultable materials. -
o

¥ 1] Lt * ‘ / N -
A short talk by teacﬁér/cq—ordinator/guést.
Suggested topics include: the benefit to the
child of outings, store visits, ' vacations,
restaurant visits, story reading, etc.
An informal. discussion session. . )
A display of educational toys, books, and

records sultable for pre—schoolers.

Lo N

* v
Yy 0 \."".W;
. [

.'F“



ORIENTATION FOR CHILDREN

TIME:

PURPOSE:

ATTENDED BY:

;o . LOCATION:
PROCEDURE :.
A
1.
- ¥
[ ‘ . ¢ ey
'._-.‘?.n' 1:&

- To introduce children to classmates.

ORIENTATION FOR CHILDREN

AND PARENTS
- ‘ P

Late May/early June, a one hour session

To allow children to become familiar thh
school environment.

7

Teacher \
A group of ten to fifteen children, '

The kindergarten classroom.

1

The teacher will provide a short lesson
plan of her choice. Parents should be
accommodated in a waiting area outside
the classroom.
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ORIENTATION FOR PARENTS |

TIME:

'PU’RPOSE:

ATTENDED BY:

LOCATION :

Y

.

PROCEDY

——

o

An evening as soon as possible following
children's orientation, Approximately 90

.minutes. . . Y-

. »
To familiarize parents with the content of
the kindergarten program, and stress its .
importance.
To introduce parents to various fac111t1es
of the school. '

Principal

Teacher (s)

Parents :

Primary Co-ordinator/Guest Speaker

A selected number of Parents of grade one
s tudents.

]
. O
A room in the school suitable for slide ,-"

presentation and display.

. Talk: The Importance of Kindergarten
Talk: The Components of the PrOgram/Thematlc

Approach
Slide Presentation
Informal discussion with parents of last
year's kindergarten students. ' .

Display of teaching materials: DUSO, Family
Life Posters, ctc, » :
Take-home materials: School handbook, N.T.A.

handbook, etc.

gy
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)
PARENT MEETING: PROGRESS REPORTS

PROGRESS REPORTING

3

. TIME: . Evening session - October
. .
'PURPOSE : . . To explain to parents assessment procedures,
: To express generally desired goals for .
children. '

To illustrate reporting - purposes, methods.

‘

ATTENDED-BY: Principal
: Teacher(s)
Parents

 LOCATION: A room in the . school which will accommodate
’ all attendlng. . :

PROCEDURE: Talk: The Purpose and Importance of Progress
Reporting.
* Talk: Methods of Asgessment Used in the
. Classroom.
Desirable Goals for Kindergarten Children.
Samples of Progress Reports for Review.,
. Discussion period.

‘
L3

L3
I
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ADDITIONAL CONTACTS

. . o,

. \ ] . , g " \
PARENT/TEACHER INTERVIEW ( - . . \

The report card will be made available to parents

at the November interview as well as in February 7
and June,’ Interviews beyond the initial progress 7 /
report in November will be determined largely by /" ,..»»./
need, but there would be at least one more '
scheduled interview at a t.lme convcnlent for
t:eacher and parent.

B R PN

KINDERGARTEN NEWSLETTER

¢

Completely separate from the school newsletter, an
information sheet will be ~Sent to the home on a
monthly basis.® This may include a ditto copy of a
calendar for parent ‘and child to complete, a list

~ of suggested "home work" such as learning to tie,

printing the child's name ‘with an initial capital
1 additional letters in lower:case,
he teachet may choose to summarize. field
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