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Abstract

The major purpose of this study was to develop a
unit of curriculum and instruction based on the theories
of Mauritz Johnson, Jr. (1967, 1969) and the criteria of the
Canada Studies Foundation.

The unit developed, "Problems ofAhouging and planning
in a growing urban centre,” is part of an interdisciplinary,
multi-media kit which is presently being developed by the
St. John's team of Project Atlantic Canada. The kit includes
student booklets, teacher's guidebook, slide tape production,
wall charts and aerial photographs. The writer participated
in the development and selection of many of the materials in
the kit.

The unit .was formatively evaluated at several ° .
stages of the developmental process. Materials were
appraised by experts in social studies education and audio
visual education to establish the validity and teachability
of the unit. Guiding questions (Anderson, 1972; Hodgetts,
Tomkins, and Bowles, 1974) for the development of units of
curriculum and instruction were employed throughout the
formative evaluation to ensure adherence to Johnson's
theories and the criteria of the Canada Studies Foundation.
Fry's readability formula (Fry, 1968) was applied to determine
the reading level of the student narrativer Finally, the
unit was field tested in six classrooms. The major conclusions

which result from this study are as follows:



8.

Johnson's theories (1967, 1968) can be used as a theoreti-
cal framework on which to build a unit of éurriculum and
instruction.

The criteria of the Canada Studies Foundation can be
incorporated into the'developmenf of a unit of curriculum
and instruction.

The theories of Mauritz Johnson, Jr., used in'conjunction
with the criteria of the Canada Studies Foundation can
provide a useful framework for involvement in curriculum
development by an inexperienced developer.

The "Guiding gquestions to aid in the development of
curriculum and instruction units (Anderson, 1972)" can

aid in the formative evaluation of units.of curriculum

and instruction.

The "Guiding questions for developing Canada studies
curricula (Hodgetts;<Tomkins, and Bowles, 1974)" can be
useful in the evaluation process of curriculum development.
The unit developed can be Successfully taught to junior
high school students.

Both'students and teachers enjoyed and understood the

materials and activities of the unit developed.

Both students and teachers considered the materials and
activities used throughout the unit developed to be

appropriate



9. The unit developed can be used to supplement.existing

social studies programs in Canada studies.
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CHAPTER 1
Introduction

Purpose

The purpose of this thesis is to describe how a
unit of curriculum and instruction was developed based on
the theories of Mauritz Johnson, Jr., and the criteria of

the Canada Studies Foundation.

Background Information

The publication of What Culture? " What Heritage?

revealed that by 1968, "Canadian studies in our elementary
and secondary schools had stagnated (Hodgetts, 1968, p. 7)."
This statement was reaffirmed by Massey (1971) in a report

on Canadian studies in Canadian schools. These reports of
the deplorable conditions which dominated the Canadian social
studies educational scene made teachers aware that what was
needed throughout the nation was a revitalized approach
toward the implementation of Canada studies programs.

Teacher initiative in curriculum development has been one
such attempt to enliven the'state of Canada studies and since
its inception, has become "a burgeoning phenomenon in Canada
(Anderson and Roald, 1973, p. 1)." Evidence of the increased
participation in curriculum development by teachers is the
many teachers who are‘direCtly involved in developing
curriculum in Canada studies as members of project teams

of the Canada Studies Foundation. Through a Canada Studies

Foundation project team, a teacher can partake in designing

1



curriculum that reflects the major organizing principle
of the Canada Studies Foundation, that of "continuing

Canadian concerns" (Tomkins, 1972). Each of the
projects, regardless of the topic chosen or the title,

has the following features in common:

a. The projects are teacher-based, thereby providing
an immediate impact in the classroom and involving
students from the outset.

b. The projects have academic and other expert
consultants._: to ensure that the materials produced
are academically and pedagogically sound and to
encourage close co-operation between classroom
teachers and people at other levels of education.

‘'c. The projects have a high degree of inter-regional
co-operation. A substantial part of the
Foundation's budget is allocated to provide
opportunities for teachers from different regions
and provinces to meet regularly and work together
on classroom materials and methods related to
Canadian questions of shared interest. This inter-
provincial and inter-regional kind of co-operation
is an important aspect of all projects but is a
special feature of the Laurentian Projects which
bridge not only regional, but cultural and linguistic
boundaries. Since its inception, the Foundation
has sponsored, either during the regular school
year or during the summer holidays, 190 of these
inter-regional meetings.

d. The projects have generated local support within
their regions in cash, services and facilities from
school boards, universities, teachers, federations,
and other organizations. It is estimated that the
value of this regional support, as distinct from
grants made to projects by the Foundation, will
exceed $500,000 by June, 1975.

e. The projects are engaged in the development of
multi-media classroom materials organized into units
of work of three to eight weeks duration that can
be slotted into existing curricula. Interprovincial
co-operation means that regional, ethnic, and other
group differences and similarities of viewpoint on
any Canadian concern are built into the materials



from the outset, thus ensuring a comparative
approach to the various issues under consideration,
(Canada Studies Foundation Annual Report, 1972).

Yet the above commonalities do not interfere with each
project's individuality. The Canada Studies Foundation has
chosen the following four major areas of continuing Canadian
concerns which are evidené in all parts of Canadian society.

l. The relations between the various ethnic and
lingustic groups in Canadian society.

2. The exposed nature of Canadian society.

3. The regionally dividéd nature of Canadian
society.

4. The impact of industrialization and technological

change on Canadian society, (Canada Studies
Foundation, Memorandum #6, pp. 11-12).

From the four listed major areas, each team chose one and
then commenced the process of developing a topic which could
easily be researched in its own local area. According to
Anderson (1973), the Canada Studies Foundation director for
Project Atlantic Canada, Newfoundland and Labrador, when
work began on developing units by an individual team, it
then became the responsibility of the members to develop
materials based on the following criteria:

1. A series of curriculum and instruction units

developed and evaluated largely by practicing
teachers.



2. Materials developed from a regional viewpoint.
3. Materials of national significance.

4. Materials interchangeable across Canada.

5. Materials which encompass all grade levels.

6. Materials to be inserted as a unit of an existing
course, or combined into a full course.

7. Materials that are interdisciplinary in nature.

8. Printed materials that are supported by multi-media
materials.

9. Materials that deal with controversial issues.
10. Materials that present differing points of view.

11. Materials that contain inquiry-oriented and
expository materials.

12. Materials that stress empathy for all individuals
and multiple loyalties, (Anderson, 1973, p. 13).

The Canada Studies Foundation, a funding organization
for the development of curriculum units in Canada studies,
was established in 1970. The Foundation has three major
divisions: Project Canada West, The Laurentian Projects, and
Project Atlantic Canada. In June, 1974, the writer was
approached by the chairman of the St. John's team of Project
Atlantic Canada and offered the opportunity to become an
active curriculum developer on that team. Through consulta-

tion with Dr. R. M. Anderson of Memorial University of



Newfoundland and consideration of the offer by the St.
John's team, the writer accepted and immediately commenced
research on the topic, "Culture in transition: Problems
of a changing lifestyle." After several months of research
on the original topic, the team members determined that
the most efficient way to approach the development of
curriculum on "Culture in transition: Problems of a
changing lifestyle," was to divide the major topic into
several sub-units. The sub-unit which the writer decided
to research was "Problems of housing and planning in a
growing urban centre." It was concluded by the writer

and the project team that the topic could be investigated
and designed to achieve the goals of the Canada Studies

Foundation which are implied in the above-~stated criteria.

Problem

Two graduate students at Memorial University have
devised units of curriculum and instruction in social
studies. Cowan (1973) produced a unit based solely on
the theories of Mauritz Johnson, Jr. (1967, 1969). Fagan
(1974) , however, did construct a unit based on the theories
of Mauritz Johnson, Jr., and the criteria of the Canada

studies Foundation. It is this researcher's opinion that



':m a growing urban centre.
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. Fagan (1974) placed her major emphasis: on Johnson s theorles.

Although an adequate appl:.cat:.on of the Canada Studles Founda-

tion cr:l.tera.a was *ev1dent 1n the productlon of the un:.t,

"Resource-based one 1ndu,stry towr;s,“ (Fagan, 1974), there

seemed to be not as gre*atﬁ’fva dlSCussz.on J.n depth of the

-..,-—w

'appllcatlon of: the Canada Studles Foundatlon crlterla wh:.le

the employment of Johnson s theorles was obv:Lous. Further-'.

-

more, addltJ.onal publlshed crlterla have become avallable

s:ane-Fagan s report. ' Flnally, Fagan (1974) created ‘ Ty

.
'
1

a unlt of curriculum and J.nstructlon prlmarlly for use w:.th T
high school students.-' Hence, it was resolved by thlS wrn.ter .

that as a member of a Canada Studles Foundatlon team, lt

would be possn.ble to further test Fagan s fa.ndlngs and at

,-the same tlme 1nvestlgate the ut:LlJ.zatJ.on of the Canada ',

Studles Foundatlon cr:.terla 1.n the construction of a unlt

.\ﬂ

. of currlculum and :Lnstruct:.on for use prlmari \w:n.th Junlor

high school.students. The main problem, therefore, of thls ,

-study is. to answer several questn.ons concern:mg the

'development of the um.t, "Problems of housing and plannlng ”

2, e ’ . -

. ) .
- . . . . . - \

Maj»or ques*-lons :

¢ w" ' . . '5. -,
.q? Can Johnson s theorles be used as the theoretlcal frame- A R

wdrk on wh:.ch to bUJ.ld a unJ.t of currlculum and instruc-
thn on problems of housing and planm,ng in a grow:.ng

urban communlty? _ L . .

e



!

. b. Can the criteria of the Canada' Studles Foundat:aon be

J.ncorporated 1nto the development of a'unit of curr:Lculum )

. g
. and 1nstruct;on on problems of hous:.ng and plannlng in

.
' i

ca grow:mg urban community? . , ok
- . . N

v

- Minor questlons. . ' I oL

\ .

L

——

~.

a. Can th:l.s un:Lt be successfully taught to junlor hJ.gh
. \ \
school students" ' ‘ ~ J S

’ " . .. . . ‘1

b. Can the J.ntended learnJ.ng outcomes for knowledge,

technn.ques, values, and attltudes be achieved®

Limi’tations;

a.- The unlt is llmlted to problems of hous.1ng and plann"'ng"

L t

: 1n a grow:mg urban centre.
“b." 'The unit will be sultable for students who have ach e\\\red
a ‘minimum readlng level of grade seven. .

~'c'. Sources of non-dlsc1p11ned knowledge will be the major -

’

: sources of reference. o . -

\ . . .
[ . \ 1

'Y , . S
"Deflnltlon of Terns , , : Sl
o . The deflnltlons are based on the theorlesn}?oi:\aohnson,"'

(1967 1969)

cultural content - the dlsC1p11ned and non-dlsc1pl:med .
‘ ) knowledge from which a currlculum may be developed

'dlsc1p11ned knowledge - knowledge’ that is t;le result of h

deliberate 1nqu1ry and 1_s formally structured.



w

non-disciplined knowledge -'knowledge that is the result

+ newspapers, magazine articles, interviews, and
: . ' ~

n“\'ﬁi'n_ periodicals. - ~_~ g o ‘ ' v

currlculum - a- structured series of 1ntended 1earn1ng outcones,

lnstructlonal plan - a model of 1nstruct10n that is

?.comprehen51ve enoUgh to encompass all p0931b1e

.,’?

instructional 51tuat;ons. It shoulﬂ not, however,-

include every instance.in which-learning occurs or
studying takes place.

‘instrumentel content - the object, event, or action with"

and:conatibelyQ':It is the content not intended to
be ‘learned, but to facilitate learning.

[ '

instructional contert - the intended learning outcomes and

© the instrumental content taken together..

teeching strateéies - the way in which'téaching'tecﬁniques

" are used with the. developed unit.
instructlon - the 1nteract10n between the student and the

classroom display and the’ interaction between the

-

s 'Student and the teacher. . ' - ' ' ‘ ’

formatlve evaluatlon - evaluatlon conducted throughout the

developmental process.

» . of ‘ordinary experiences and is informally structured.

Examples'of nonfdisciplined knowledge are found in .

Which-tﬁe students transactfaffectiVely{ cognitively

*
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un1t W111 refex to the ‘unit titled, "P&fﬁlems of houeingl
\

’

and plannlng in a growxng urban community;"‘
junlor hlgh school - grades seven, 619ht:and nine’ in

Newfoundland schools.

" Summary

The purpose of thls study was - to- develop a unlt of3

-

currlculum and lnstructlon based on the theorles of Maurltz

L

\

- thnson, Jr. and the crfﬁe;ma of the Canada Studles Foundatlon.

The title of the unit is roblems of_hou51ng and plannlng

in a growing urban centte.“ 'This'chaptef discussed»the baokr'

ground of the study and'. provxded a Justlflcatlon for the
L study. Unfamlllar terms Wthh w1ll appear .later 1n the study
were deflned ' : - )
Succeedlng chapters w111 1nclude dlscu551ons oﬁ:‘
the methodology employed in. the development of the unlt,“
the. appllcatlon of Johnson s theorles ‘and the criteria of
the Canada Studles Foundatlon to the development of the.
unlt, the utlllzatlon of formatlve evaluatlon procedures, ;
1and'the ptovision of-conclusxons and,recommendatlons wh;ch

.

result from this study.

a



development of the unit’ of currlculum and 1nstruct10n,

b

CHAPTER 2

’ v

Review of Related Literature

[ N . «

Introduotion.

1

The review of the related literature'for the

"Problems of - Hbu51ng and’ plannlng in a grow1ng urban centre,"

1s dxv1ded 1nto.three sectrons-. (1) Johnson-s theorles,

(2) the crlterla -of the Canada Studles Foundatlon,,and (3)

\

~the uplt approach in currlculum and’ 1nstruct10nal development.

L

i
Johnson s Theorles

\ .
- According to Cowan (1973) and Fagan (1974), a flrm
theoretlcal-basé is required for the adequate development of

a unlt of currlcnlum\and 1nstruct10n.‘ Both of these wrlters‘

* . have agreed that Johnson s theories for currlculum and

-, .
- fw

instruction development can prov1de a developer with a
workable theory whlch is ea51ly appllea when developlng

units in currlculum and’ lnstructzon.‘ In addltlon, thef

_St. John S team of Pro:ect Atlantlc Canada had already
commenced . u51ng Johnson s theorles in the process of . ' /
developlng units of currlculum and 1nstructlbn on. the toplc,
"Culture in tran51t1on" Problems of a changlng llfestyle,
when the wrlter jOlned the team. For-these reasons .
Johnson s theories were chosen as the theoretlcal framework

for the development of the unlt "Problems of housxng and



-"!\‘ ..

e,

\ Y

. planning in a growing urban.centre,"‘

& e

: however, that in many'cases curriculum is defined with

— " - wn

P

-

. Various'attempts have'been made by curriculum

theorlsts 1n trylng to define the term currlculum. Doll

° T

(1964) views currlculum as "involving what happens in class-

w&ooms, gymna81ums, hallways,_cafeterla, and school act1v1t;es -

anywhere the ‘children are under the dlrectlon and guldance

of the school.(p. 15)." Others like Saylor and Alexander

~{1966) see'Curriculum as encompa551ng all learnlng

'opportunltles prov1ded by the school (p. 5). Taba (1962),,

whlle expandlng Tyler s (1950) model for currlculum develop—

ment, deflned currrgulum in the follow1ng way:
. d

Currlculum usually contains a statement of aims and.’
objectlves. It .indicates some seléection and organ-
ization of content; it either 1mp11es ox manlfests

. certain’ patterns of learnlng and’-téaching; and,
finally, it includes a program of evaluatlon of the
outcomes (p. 10)

’
- i

A close look at each of the above definitions will reveal,

-

some references to planned learnlng experlences. Other
'.wrlters Tike Short and. Marconnit (1967), Rlchmond (1971),

' erght, et. al., (1971), and Laustelll, et al., (1972) have;

expressed a similar ‘point of view in their deflnrtlons of

curriculum. According to Johnson‘(1967) any definitlon

related to‘planned learning experiences 18 unsatlsfactory,

‘however, 1f currlculum is to be dlstingulshed frOm rnstrucw ‘

. ‘

tion (p. 4)

(i . TN
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\

.z‘

3

Gagne (1967) makes the follow1ng statement 1n hls

-
1

deflnltlon of currlculum- ' T .

1

Currlculum is ‘a sequential development of content
units. arranged in such a way that the learnlng of
each unit may be accompligshed as a single act,

e prov;ded the capabilities described by specific
w>= prior units (in the sequence) have already been

,,1gvl mastered by the students (p. 23). o

,J N / . ’

-.\u
* .
555”
"

AIhe above’deflnltlon is more 1ndlcat1ve*of how Johnson
deflnes currlculum. Johnson (1967,° 1969)_def1nes

currlculum as a structured series of. intended learnlng

f.outcomes. Thl$ is one of the outstandlng features of John-

L] " -

son's theories. By deflnlng currlculum as a structured
.L“

, serles of 1ntended 1earn1ng outcomes, he is dlstlngulshlng

. currlculum from 1nstructlon ln hlS model for currlculum and

oy

f 1nstructlon development Unllke MacDonald who sees

currlculum and instructlon as separate conceptsfthat o#erlapiw

' to some extent (Johnson, 1967, p. 3) and Maccia who sees

currlculum not as a system but as 1nstructlona1 content

(Johnson, 1967, p. 3), Johnson (1967) views the currlculum

""as an-output of ancurrxculum gevelopment system and an

input.qf”an‘instructional_system (p. .7)." S

VCurriCulum'development'system'

Accordlng to Johnson (1969),;"it 1s useful to think

of currlculum development as occurring ‘in two pﬁases (p..118)

<
R

Phase one 15 a selectlon from the cultural reserv01r of a

. . .
<

(‘.




" ’ * ) ‘ : . - . . ° . '. ' ;
curriculum matrix. .Phase .two involves a selection of a,

curriculum from this mdtrix for a particular program or
. . . ’ . ’ . “ .‘I ' . ) . ’ o - o
“unit. g o . o o
. .

J~

. The’ cultural resexvoir for phase one is the source -

- for the currlculum. It consists of both dlsc1p11ned and
' nop-disciplined knowledge.’ As_Johnson }1967)gstates:

" mthe only possible source... is the total avaiiable culture e
(p.:6 6)." Selectf?n from thlS cultural reserv01r is essentlal '3f:']';%
‘ X . . \ [ W . - ]

in the development of the currlculum matrlx or master curric-

: ulum. The currlculum matrlx cons;sts of all the teachable _'f.‘j -ﬁf

‘cultural content whlch has been selected and. structured T .

Ve LS

‘from the'-areas of dlsc1p11ned and non-dlsc1p11ned knowledge.

It. lS Johnson's oplnlon that the best avallable scheme for o e

.c1a551fy1ng currlculum 1tems 15 the taxonomy of educat10na1 ' l.l'ﬁ

obJectlves (Bloom, et. al., 1956 Krathwdﬂq et al., 1964)

B

L

The further selectlon from the currlculum matrlx

.. results in -the currlculum, the structured series.'bf 1ntended

o
AT AT

».
>

1earn1ng outcomes for a. specific unlt of work These -

"o
o et

'1ntended learnlng outcomes are selected for a partlcular

.

o

e
. '
RSN

purpose. Currlculum in- thls phase prescrxbes the results-'
of Lnstruction, 1t does not prescrlbe the means.' The'

Y

currlculum is’ concerned W1th the ends. In other words, o L

as Johnson (1967)'states, curriculum 1nd1cates what 1s to

: be 1earned, not why it should be learned (p. 4) : _ -:‘i : ' ;

- . /“-\ i . ‘s ' ‘ ) . N



 The instruct{onel sfstem oo B o
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.not include every instance in which learning occurs or

'brlng about 1earn1ng dlrectly or 1nd1rectly (p. 124).

‘Instructional ‘vlan . _ 1 iy

NI r

Johnson (1969) emphaS1zes “a deflnltlon or model of

o -

'311nstructlon must ‘be" comprehen51ve enough tolencompass all %

<

ﬂg.pos51hle‘1nstrpctlona1 51tuatlons_(p. 123).." ' In-dlrect

'iaisegreement with writers like Doll (1964) , éna Short.-and

_h.l . \ - . B ! N . .

". Marconnit (1968), Johnson points out that instruction should

~ ~

e

studying takes'ﬁlace According to his definition, tﬂtiz;;//'&_
must be ﬁan 1ntent orr the part of some agent or ‘agency ;

-

a0, \

; Unllke Taba (1962), who propounds that 1earn1ng results in .’

an observable change in behav10r, Johnson (1968) states,—

-\

"1earn1ng does not always result in a change of, behav1or,

. nor, does a. change of behav1or always result from learning\\<4'

(p;1124) Johnson s 1nstructlonal system con31sts of three. :

'major components whlch lnclude the 1nstruct10nal plan, the

executlon,oand evaluatlon.
- L ‘

v "~

T Lod h-’\ b::'v‘r

T -Earlier in this paper it was stated'that curriculum
\ - . 4
is the output of the currlculum development system and the

4 s

1nput of the 1nstructlona1 system. Johnson (1969) p01nts

out "prlmarlly, currlculum influences lnstructlon through
\ ° . ’ .

_the medlatlon of an-lnstructlonal plan (p. 128)'" Thls

-plan would 1nclude ‘the lntended learnlng outcomes selected

i e

R4 Y



‘con51dered.

B may be done by the 1nstructors themselves (Johnson, 1969).ﬂ

l‘, . : - ' ) '. : N ’ L] f - . ' . " | ‘ ’ . 1.5

Further,-the‘plan wouldiinclhde
al content whichfls intended ‘
:1ona1 plan, 1t is

'tegles‘be

.. . . N ° " .I
.~ .The 1nstructlona1 plans may: take many forms. vThey< r,

ot

_may be 1nstruct§ona1 programs 1n whlch even the detalled

-'centralhtactlcs are speC1f1ed- they may take the form of

lnstructlonal packages, in. whlch display media are prov1ded

! T,

and control -strategy 15 prescrmbed- or 1nstructlonal pIannlng

‘.J

'.In the case of the unlt, "Problems of hou31ng and plannlng

-.. . ¢

‘1n ‘a’ grow1ng urban centre,“ the dlsplay media . have been

prov1ded” The control strategyh,however,'ls not preSCrlbed

but ls suggested Thls 1s to enable,the teacher of the -

runit to take an actlve part in the 1nstructlonal planning

1

lof the unlt. c ﬂ“;~f{ﬁg_‘ _ﬁﬁf43 _ _ '

The execution o T
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The executlon of the 1nstructlonal plan depends on

Y T a ,‘i‘

the 1earn1ng activ1t1es and the lnstrumental.cbntent wh1ch

-

the 1nd1v1dual teacher has 1ncorporated 1nto the unlt plan

to achleve the 1ntended learnlng outcomes. The executlon

'51967;”p.h8):“ One 1s the transaction between the student and

t . R 4

. w

" or inStryction con51sts of tWo sets of 1nteract10ns (Johnsoh,.

»



‘\ the dlsplay. 'The second=isatheﬁinterpersonal:interaction

i

' means- of achleV1ng the 1ntended learnlng outcomes. ‘,.

*

between the teacherﬁand the students." ST ' ~E' T

4
o

.

Evaluation ' L R '
- - . SRR S :
C In his 1969 paper, Johnson presented a sgyen'step '

model for evaluation.. He has 51nce reflned thlS to a f1ve

16.

step process for currlculum evaluatlon. The five steps from‘ﬂ

Johnson (1974) are represented dlagramatlcally in Flgure i.
A close ‘look -at the model w111 reveal that evaluatlon of .
currlculum is prompted only when a currlculum is not being
satlsfactorlly achleved, and then only .when broader

*
educatlonal results are unsatlsfactOry. Johnson (1974)

p01nts out that‘evaluatlon thus prompted 1nvolves a rev1ew

-

i both of the curriculum and the currlculum developmental

-

process. . - K . R o Ce

&
Johnson (1974) continues to expllcate that when the

learning outcomes are unsatrsfactory, lt is the exécution‘.
: :

-4

(1n5tructlon),ﬁnot the purrrculum,»whlch is £§ st 1nvest1gated

h

in the evaluation procedure. Elther the 1nstr tional'plan“‘

has” not been adequately. 1mp1emented in the process of
v Y
1nstructlon, or the. plans themselves are 1nadequate .as a

. \4"-
»!

¥

.
“y LY

Flnally, in his dlscu551on of evaluatlon, Johhson
(1974) expresses the oplnlon, “it should be apparent that"

“to thé eéxtent that appropriate procedures for evaluatlng

. the educational results are' not avallable, the summative

Y
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A .
h
. e -~ . .
@ s, * ' -
.
N

R L ."\.

. T

~ny 1

KERE



P&||Po||P®||Pw] .
Y N n - ' .

-

X 3B ?;(

{cl Tiel {1 O] R
L ]

-
4 -

- B >

Flg. 1.

{1

'"Currlculum evaluatlon“ finds- meanlng

within a flve—step process. Curriculum evaluation
(5) is called for when (1) is unsatlsfactory.
Instructional plans and planning need evaluation
.(4) when (1) and’ (2) are both unsatisfactory, but
(3) is satlsfactory (Johnson,.l974, p. 381).

- Legend ,

c
P
L -
R
G
C

. IP -
;.—
P(c)-
P(c)~-
P(IP)—
P(IP)-

-
' . » W . -,
. f
e

.currlculum (1ntended learning outcomes)

instructional plan o

product of instruction through learnlng
process (actual learnlng outcomes) :
educational results (product of 1nstructlon
through developmental process of integrating)
educational goals (1ntended educatlonal
products or results)

process of curriculum development

process of iflstructional planning

process of instruction .(implementation’ of  IP)
plan for the process of curriculum development’
plan for the curriculum ' -
plan for the process of 1nstruct10nal plannlng
plan for the 1nstruct10nal plan :

¢ ) " Lo e

e



evaluation of currlculum is ;mpos51b1e or at least

necessarily 1nadequate (p. gr)." He ‘goes on to mentlon
that no anidunt of ev1dence that ‘curriculum }s being
.achieved . will tell whether the currlculum should be
aohieyed.' He states, howeyer, "such'evidenoe shows'that

the cnrrent eurrieﬁlum is achievable, andlthis is worth
knowing (Johnson, 1974, p. 381)." = o

L . In this’ sectlon a brief 1ntroductlon to the

theories of Maurltz Johnson, Jr., for the <hvelopment of
units in currlculum and 1nstructlon was presented

ohnson s model was - chosen for ltS unlque separatlon of
currlculum and 1nstructlon 1nto two developmental systems,.
(1) the curriculum development systemq;and_(z) ‘the instruc- |
;tionai development system. Johnsonfs‘theories olayed ap
Gital role:in proﬁiding almorkable theoretical frameWOrh for
'the development‘of'the unit of curriculnm and instrnction,'

"Problems of hOUSLﬁ% and planning in a grow1ng urban;centre.

For ‘a further discu351on of Johnson s theories the reader

~—

is referred to Cowan (1973) and Fagan (1974)ﬂ . "~

The Criteria of The Canada Studies
" Foundation .

The history,'background,,and an introduction_to the ’

-crlteria of ‘the Canada Studles Foundatlon (C 'S. F ) were
’ preseﬂt d 1n Chapter One. In thls section, however, the
dlscu531on of C S.F. criterla w1ll be expanded. ' ‘

Johnson (1967) stated that in~ the selection of

N N .
F et adind S '

B © - .7 18

v



Zlntended learnlng outcomes "that whatever crlterla are
.used\bermade exp11c1t (p. 6) A An exp11c1t statement of
~the crrterla of the c. S F. presented a problem to the'
ideveloper of.the-unlt "Problems of housrng-and plannlng'in ]

a growmng urban centre. In the majority of:caSes in C.S.F.
publlcatlons the criteria for developlng currlculum are

N}

‘ unplled rather than- expllcated. The only deflnlte crlterlon -
whlch is presented 1n the llterature prror to 1974 is that
all C.S.F. prOJects must have one major goal, "to encourage
a greater degree of national understandlng in the mlnds or
students (Hodgetts, 1974, p. 1)."

Probably one of the best attempts’ at expandlng on
c.S.F. crrterla was that of Hodgetts (1974) - when he implzed

. that the follow1ng points be con31dered in the development

. of Canada studles programs.

f

1. they ‘should be consciously desrgned to glve our
-young people a better understanding of thelr total
Canadian env1ronment- -

2. they should be based: on°speciflc, clearly. defined .
kinds of knowledge that will indeed help students
. °to raise. their perspectives from the local and
reglonal to the w1der Canadlan scene;
‘3. .they should glve our young people a chance to make -
"\ meaning from the present chaos. For example, students |
should be able to analyze change more skllfully and,
to redognlze that trend is not destiny; ° ,
y .
4. they should be based ‘on knowledge of both - the 3001a1 -
and cultural environments which should be the starting
point in any program of study and the basis for all -
good teaching,

.
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"'they should be organlzed around the prlncipal of

contlnulng Canadian concerns.and developed under .

" (b)

(c) .

. (a)

. (e) '

(£)

(g)

. one of .the followxng characteristics. that. help
-determlne the nature of Canadian socxety

('ay

Canada is.a_large,. reglonally Q1v1ded and

diverse country, .

:Canada is a'highly industrialized and - -

technologically advanced country,

v -

Canéﬁa is an urbanized country, rapidly .-
becoming a nat on of city dwellers;

Canada is a mu t1—ethn1c country w1th two
predominant 1i gulstlc groups;

Canada’is an‘expoeed country, open to a .
multitude of external, cultural economlc, "

‘and polltlcal lnfluences,

.~

‘novelists, and other creative pe

Canada is a country w1th a unlque northern
geographlc locatlon,

Canada is a country that has previously

‘ignored, . to its detrimerit, the 51gn1f1cance

the contribution of its artists oets,
le who have

had much.to say emotionally and lmaglnatlvely

of its past, the work of its hlsdgrians and -
P

* about Canada; _ L . ]

they.should be deVeloped around' the great 1ssues,

. the problems, the values,. the striving for common

social purposes: that Canadian society deems worthy

of ‘the contlnulng .concerns of its members;

e

they should help- our students to understand that as

Canadlans they share many vital. concerns,

.they should p01nt out that the dlfferences frOm
coast to coast, on which we tend to dwell too

much, - are less significant when compared to the

'challenges faced together,

they should help students reallze that 1t is meortant

.for people in one part of the .country to know how
people from other parts react to these problems-

(Hodgetts, 1974, pp. 1-6).

S R I Y
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‘A more” exp11c1t attempt at establlshlng C S.F. .criteria was

. :flnally achleved by Hodgetts and Tomkins, dlrectors of the'ﬂ
C. S F., and Bowles, assoc1ate dlrector.. Hodgetts, Tomklns,"
and Bowles (1974) presented five serles of" guldlng guestions
‘for developlng Canada Studles currlcula.. In these questlons
whlch cover the major - aspects of currlculum development, C.S.F.
criteria are naturallky inherent. The flve series of

(- . '7 questions are as follows:

. Seriés 1 '. Lf KR ' ' o
: W . (a) What are the main ‘features that help to determlne
i~ .'.‘ the nature of Canadian soclety? R
oy (b) To.what ‘extent do these features or characteristics
generate a range bf national .problems that are of
~continuing concern to Canadians?:

(c) - What'is the role of the various disciplines in
° studylng Contlnulng Canadlan cOncerns? |

. . 1d) What sources besxdes the conventional dlscrpllnes
oo T ‘are available in usind the Contlnulng Canadian
- . , Concerns approach? -,

(e) How can local studies be used to help students
o understand Canada? : :
(£)» ‘How do Contlnulng Canadian Concerns lend meanlng
to local ‘or reg10na1 studies? Ot
!
(g? ‘What.means best ensure that a comparatlve element
is-built into work in Canada 'studies? -

-~
%

P »

Series 2A
(a) Why is a con51deration of goals such as "national

understandlng," "mutnal awareness,"'"identlty, and'
"citizenship," and the meaning of these, fundamental-

. . -
“i . T’



‘g

K to the development of Canada studles programs°

(b) What are the guidelines for Canada Studies set
out in your’ prov1nc1al and local. jurisdictions? '
What are some of the problems and possibilities
inhered (sic) in these'>

(c)M What are the 1mp11catlons for Canada Studies goals
of the socio-economic and cultural characteristics
(including ideologies, beliefs, and values) of tme. '

\\\\1oca1 communlty and student body?

.w *

(4)

How stable and dependable in the long range are

’ the suggested goals of any Canada Studies curriculum
.likely to be, given the rate of change at the local '
and societal levels?

LY
Y

‘Series 3 PEETE

e (a) What knowledge/sklll objectlves w111 contrlbute
: to the overall goal of Canada Studies?

(bo) What value/attltude objectlves w111 contrlbute
‘to these’ goals? :

(cl’ How can unlntended 1earn1ng outcomes be 1dent1f1ed
and assessed?

5

"(a). What major criteri®' should be used for seIEthng . :
) .content for Canada Studles courses? ’ '

(e) Whlch prigclple of organlzatlon of Canada Studies, S
"i.e., disciplinary, mult1-d1501p11nary, inter~ . .3
disciplinary, "issues" "problems" seems best ‘
for your setting? Why? * ~ ‘

" Series 4 - v .. .

e

L R ) . L .
(a) ‘In-terms of goal and course objectives, how would
' you justlfy inclusion of any particular topla in
a Canada Studles unit of work?
(b) What themes or main 1deas illustrative of Contlnuing
Canadian 'Concerns could be taught by means. of the ;
: chosen tOplC? Co i

~s
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(c) What Are some examples of knowledge objectives
relev9nt to the toplc chosen in" (a) or (b)?

~(d,') 'State some examples of skill objectn.ves (inquiry,
human relatlons, {ralulng and data handling skills).

(e) State some examplies'of value/attltude objectives
relevant to. the toplc chosen in (a) or (b)-. L

Series 5 Lo e o 4

~ . -~ 4

- (a) _‘What outsxde academic and pedagoglcal support are
' teachers likely to need to engage An effective .
curriculum development work in Canada Studies?
/‘ How should such support be provided?

. (b) wWhat 1ncent1ves and- resources are llkely to be
necessary if teachers are to engage in effective
Canada Studies work? What are the obstacles to
" the provxs:.on of these? ..

(c) What are some examples of materials, other’ résources, -

andfstrategies .consistent with the objectives of the
unit chosen in Series 4 above and likely to a551st
achievement of thg objectives? What' are some
examples of appropriate starting points for the.
chosen unit?

. '_..,—-—""‘/“ o © c, . .
——""(d) What rposes ‘should evaluation of Canada Studies.

work serve and what forms should it take? What _
should count as evidence that the objectives have
been attalned? . .

(e) What technlques are avallable and practlcal to

. ensure that a comparat:l.ve element is built into
the work of teachers in Canada: .Studies? How can
the range of 1nter-reglonal co—vperatlon in Canada’
Studies best be .extended (Hodgetts, Tomkins, and °
Bowles, 1974, pp. 16-20)7? g .

The above stated questJ.ons can be used to fac:.l:n.tate the

- N . )

'development of units of currlculum a.nd :Lnstructbon. 'I‘hese.‘

‘ questlons, 1n conjunctlon with the,.,p S.F. crlter‘\i,a as

outla.ned by Anderson (1973) and the ratlonale foé:“'Canada

. - . \
S ' 4 N B . . . . ::.k

- . . . ) - Pt
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Studles (Hodgetts, 1974), were used to ensure adherence to

A Y

.the Crlterla of the C. S F. throughout the development and

planning in a growing urban centre."

formatlve evaluation of the un;t, "Problems of hous;Lng‘ and

'

The Unit Approach in Curriculum -
and Instruct:.onal Development

Hlstorlcally, ’the use of the un) method can be

traced from the writlngs of Herbert and hlS followers

through McMurry, Dewey, Kilpatr:.ck Morr:.son and others

(Wils'on,' 1963). The unit method, accord:.ng to Joyce (1974),

: . _ : "/
"was. a child of the Prog/s;we Era, especxally the JEirst 7

forty years of the twentieth century (p. 252) ' During this
exa, empha51s switched from the 1earn1ng' of subJect
matter to the development of the child. - Wlth[the sw:.tch in

emphasis the unit method developed. ‘By ‘the early 1950~'

- the uni't method/was praised for its substantial contributions

L1

\

to the progress of educatzon..' Preston (1950) *lauded. the

unit method and attrlbuted 1ts success to seve,ral factors:

\ \‘\ 'l. it (the unit method) is flex:.ble.

Yy 2. it (the unit: method) conforms to the psychology

<t/ ~ . T of chlldhood.

The prominence of the unit method resulted in many attempts

tc establish a procedure to be followed 1n a unit approach.

One group_of educators : Hanna, Porter, and Hagaman (1955) ’

: 3'. it (the unit method)‘ yield:s'superior learning; (p. 75) %



suggested a proc'e'dﬁre'"v'rhich could be 'followedfor' the nnit
approach The approach, revised by Hanna, Porter, and Hagaman
(1966) ’ was baSJ.cally as follows- -

7

1. ‘make statements of objectlves or antlclpated
* outcomes of the proposed unJ.t-

2. select and organ:.ze the content for the unlt,

3. suggest act:.v:.ties to implement J.nstructlon,

,...-—-

N prov:.de suggest:.ons for evaluat:.on of the unJ.t.
O\ther' educators, (Taba, 1962; Darrow,. 1964; Joyce, 1965;
‘Meu'ssig, 1965; Jarolimek, 1967; Mi'chaeli's, 1967, Hlll, 1970-

Kenworthy, 1970), recommended the unit approach as an

‘effective means of- organ-:x.zlng curr:.culum

The un:.t approach has been hlghly extol:led by the
Canada Studles Foundation (C.S.F. ) as very useful in develop:.ng
curr:.culum in Canada Studies (Hodgetts, Tomk:.ns and Bowles,
1974). According to Hodgetts (1974) in us;ng the unit |
. approach'for continuin'g. Canadi:an concerns "the focus is
still. likel/y to be'histoticagl but ideas from other '
disciplines are ,also. lik_ely to be significant (P 10i.7

This prov:.des a great deal of flexiblllty J.n developing the

curriculum. It 1s pomted out by the Canada Studles Foundations.

. that within the unit approach_ it is poss:.hle-to ddternu.ne
_the intended learning outcomes’ (the curticulum); develop a

'suitabie ins_tr\ictional plan; suggest pcssj.bl‘élf"teaching :
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'and 1nstruct10na1 development was presented.,, The next

26

’ strategies; and consider means Of 'evaluating' the éurridulum :&»

(Hodgetts, 1974, p. 11). Most of the prevalln.ng 1deas of

the unit approach in currlculum development have been ',
A i ‘ . \
incorporated . 1nto the unit of currlculum and, J.nstructlon,

"Problems of hous:.nq and planning in a growing urban centre.
Summary.

In this chaptef,. background infcnnation on.tﬁe ':'~.‘?j.'.

'theorles of Mauritz Johnson, Jr., the crlterla of’ the

Canada Studles Foundatlon and the un:.t approach in currlculum

chapter w:.ll present the procedure employegd in apply:.ng

a

Johnson s theomes and the Canada Studles Foundation cr:.ter::.a

to the development of the unlt of curr:.culum and instruction,

"'Problems of housa.ng and plannxng in a grow:mg u:r.%an centre."”

)




CHAPTER 3 - -
Methodology

Introduct:.on .

The major purpose of thJ.s thesJ.s is to recount the

development of -a un1t of currlculum and 1nstruc71on based on -

* the theorles of Maur:l.tz Johnson,  Jr., (1967, 1969) and the

.c.:rlter:x.a of the Canada Studies Foundatlon. In thlS chapter ’

an attempt w:.ll be made to demonstrate Lhe ways in.

‘-

"whlch Johnson s theor’les and Canada Studles Foundatlon ’

crlterla were applled to the development of the’ unlt,

”Problems of housmg ‘and plannlng in a grown.ng urban centre.
‘This chapter w:Lll present dJ.scussz.ons of the, curr:.culum,
""-the J_.nstructlon'aliplan, and the evaluatlon .orocedure for the
unit developed.’ ' - , ) , - - ‘

The Curriculum

Source of the currlculum.

N
' The sources from whlch both the general and

specn.f:.c intended learm.ng outcomes selected for the un:.t,
’"Problems of housmg and plann:mg in a growing urban centre .
are what Johnson (1967, 1969) refers to as the . areas of
dJ.sc1le.ned and non-d:.sc:.pllned knowledge. | |

4

Although hlstory forms. the basic discipline in the .

~unit deireloped, 'varions aspects of the, disciplines’ of sociology

“

‘ n
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' economics,'and geography:ha’ve,_b'ee’n in'ter.twin,ed to 'prov_ide ,‘.

as sug:}est?ed by the Canada Studies” Foundation, .an interdisci-

s

plinary approach to the development of the un:Lt.

were wide ,and varl-ed.. General hlstorles of New. oundland

(Anspach 1819; Tocque, 1878 Harvey\ and Hatton, 1&&3

N

Perlln, 1959; Rothne\&, ;}964. Matthewé 1968 Horwood 1969.
< pv)

Mowatt, 1971) provrded a great deal of :mformatlon whlch

1 ,

helped place the developﬁ%nt of St. John 's in h:LstorJ.cal

perspectlve.‘ The Book’ of Newfoundland (Smallwood 1931 1967)

a t

was 1nstrumenta1 in supplquthe wrlter Wlth many artlcles

’ wrltten by contemporary Newfoundlanders on varJ.ous aspects

of, mun1c1pal growth in the c:Lty of St.-John s. Finally,

statlstlcs publlshed by the Canada Bureau of Statrstlcs gave

-much needed data concern:.ng populatmn growth and populatlon

trends 1n f:he clty of St. John! . Ly

. Since- ‘no formal hlstory of problems of hous:.ng and

w s

planning in’ St John s has been wra.tten, however, many of -

»the 1ntended learnlng outcornes for the un:.t; were - derlved

from less ‘formally structured mater:.al of an; undrscrplmed

\

natureg Reports and artrcles which appeared in newspapers .

such as the Fmahc:.al Post, the Evenlng Telegram, and .

the Daily News were extremely helpful in provrdlng contemporary

.
g

A

.

e M
.
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cultural content related to, problems of housing and’plannlng

IR both on the local scene in St. John s, and on the natlonal .
* » Q *

scene in Canada. Brlefs submltted to the St. John s munlc;pali'
T o] ] -

counc1l and planners by the Newfoundland Historic Trust

v

(1969 1972), made the developer aware of thelr stand on

urban.renewal schemes. Reports by PrOJect Plannlng

e

AsSOc1ates (1961, 1966) and Proctor and Redfern, Ltd (1973)

1

N

T provxdedaanformatlon about various urban’ renewal Schemes Wthh

have been undertaken 1n the clty of St. John s.; Plan 91 (1972),
the propqsed twenty year master plan for the 01ty of St.,John s,

was studled The accounts of Qu g ty n gonferencg

.L-’*‘~ .

A . . Y

complled by. the Memorlal Unlver51ty Exten51on Serv1ce (1973)

brought out many of the problems wh1ch~w1ll haVe to be ; rij}"‘ -

,..‘-

X i encountered by the cltlzens of tomorrow 1n a rapidly grOW1ng
urban centre.' Flnally, dlSCUSSlOnS w1th employees of the

- .
Te N .- ‘.'

- St. John S, mun1c1pal councll plannlng offlce alded the

developer in researchlng the many aspects of town plannlng
\ . A

'which'ate presented ln the cUrrlculum. Lo
,';' : Once the source or the teachable cultural content was "
Lt . "' .o /

. .n .:

researched and 1dent1f1ed, the currlculum for the unrt “Problems

1 oﬂ;housxng and plannlng 1n a growrng urban centre," Was then

chosen based on the theme of the Canada Studles Foundatlon,sthat

B . . L. . ' e
v e T . Soae . . . i . Y il
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» lannlng whlch were. constructed from a reglonal v1ewpo;nt
° Hom

.The general 1ntehded 1earn1ng outcomes B AT

in- tran51tlon-\ ProblemSof a. changlng 11ﬁesty1e._ Véry
‘:outcomes wh1ch eventually became the currlculum matrlx or f‘

'.og the,students, and. (2) - the rmprovement of the,present

Ty -

LY
[}

‘of "continuing Canada concérns." Continuing because as

stated by Hodgetts (1974) . - ?

[ G ..
The word continuing empha51zes that Canadlan concerns : :
‘worthy of attention in .our schools-are firmly rooted .
" in the past and can be understood, therefore, only in
- historical perspective. Continuing also indicates a
present and future dimension and the need .to develop, .-
programs hav1ng COntemporary re1evance (p. 5) S

i
The source of the currlculum whlch has heen stated
prev1ously permltted the researcher to obtaln and develop
materléls on problems of hou51ng development and town

'but of natlonal 51gn1ficance and 1nterchangeable acrossﬂ e ‘4ﬂ'~

i Canada. ThlS was ba51c to the attalnlng of the crlterla

f

of the Canada Studies Foundatlon through the development

. ~ , -
* . oA v

"of the unlt.h co e LT . -

The unlt,."Problems of hou81ng and plannlng in a

grow1ng urban centre,‘ 1s one of the components of the .

.:St Johni* s pro;ect of PrOJect Atlantic Canada;."Culture T A

early in, the developmental process, the.prOJect team -1f‘ A B ‘Af'

" N,

members developed*a serles of general 1nﬁended learning

<t

aster currlculum for the prOJect.i Those general lntended

. i ) R
'learnlng outcomes were’ developed con51der1ng (l) the needs "

e
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)

. éurriculum.~ The rationale governing the selection and

i organlzatlon of‘these general 1ntended learning outcomes

4

is presented in. the teacher 's guldebook, Appendlx B, page 99

of‘thls the51s.l The general 1ntended learnlng outcomes
'were constructed under .the follow1ng three headlngs Wthh
Jare recommended by the Canada Studles Foundatlon.

1. owledge. Objectlves deallng.w1th.the
L coénitive domain.to facilitate student recall

-

of factual. 1nformatlon and the development of*
intellectual skllls and abllitles were complled
(Bloom, 1956). _

2."Techniques.' Objectlves deallng withhstudent

'technlques to be achleved were developed to

enahle the teacher to see any changesasin .

-, \; student performance whlch might oceéur through- .

,out the perlod of: tlme ‘that the -unit .is to be '

taught. . - . R ) S

- 3, Attltudes and Valuas. ‘Objectives dealing.wlth

.+ . - the affectzve domain to facilitate student

internhlization ofﬂattitudes and values béeed7on.

. ' ..' 5.1ntense emotlonal problems which are presented

1n the unlt ‘were wrltten (Krathwohl 1964).

31

The general intended 1earn1ng outcomes for the top1c,;~ﬁ

‘a
-

" ES . . ot

""Culture 1n-transxtlon.' Problems of a changlng lifestyle,.'



v

T, . . : t

°

were chosen on the basis of their appliéability tofthe
crlterla of “the Canada Studies Foundatlon which have been

stated prevxously in Chapter One and Chapter Two, These

. general ;ntended learnlng cutcomes - form the currlculum~”

matrix for -the St. John's project‘of Project Atlantic

Canada. It was fr9n~this master curriculum that:the

specific intended 1earning outcomes for, the unit, "Problems

" of: hou51ng and plannlng 1n a grow1ng urban centre,{ were

'selected. Lo o

1. 'owledge;n The student should be able:
":a) to show an understandlng of theaconcebts of
culture, dlversity, ‘and transrtion,‘
b) to show an understandlng of the meanlng of
cultural-diver51ty, .
c):to Bpecify some problems of a cultural
"”tran31tlon ’ . .
"d) to show how the lifestyles of the Sta~John'
"-people are rnfluenced by a multltude of factors,
'”ef to make general comparlsons between St. Johnxsn
_'and other Canadlan urban centres, . | S .

£). to make cultural comparisons between urban',

'{areas and rural areas,

o



g)

h)

3)

to which they are exposed;

’

to trace the'history of urban‘growth'in.the'oity of

St. John's;

’

. to recognize the many facets of phblic controversy'_ﬂ

L R

) .to show how geography plays ‘an 1mportant role in
lurbanlzatlon,

to recognlze the .trend in Canada towards urbanlzatlon._'

Technlques.“ The student should be ‘able::

a)’

b)

'secondary sources, 1f only on a llmlted scale,

to demonstrate ablllty to work with prlmary and .

to gather, organlze, and crltlcally analyze data, o

Uto establlsh a frame of reference arid to WOrk w1th1n

;hthat frame of reference,f'

d)

e)

£)

-

to demonstrate the ablllty to- work w1th maps, contour
'maps, charts, tables, and @raphs,‘;_f AR

towdemonstrate,ekl}l in, the use'of interviewing.:;

technlques,; ' :
1 ‘ : .. L. . B e a
to show an ablllty to utlllze a camera effectlvely in’

. the development of a theme,' . U . f..'#..r

i)

‘to lnterpret photographs to flnd answers to quest10ns,~-

o work effectlvely ‘as ‘a member of a group, o

to dramatlze issues of great 1nterest.;

1

“to demonstrate sklll 1n arranging an effectlve bulletln l”‘.

-:board dlsplay centered around a glven theme, S

T 2 N



: .k)' to develop a questlonnalre and -conduct a survgag if
only on a 11m1ted scale, . . .
1) to. demonstrate ablllty to role-play,

Iy

.m)- to" debate effectlvely 1ssues of great controversy.

' 3.:Values and Attitudes. The student should.be able:

.a) to show understanding for and lappreciation of different

lifestyles;

0o . Y - . . . . . .
. b), to make sound jud'gements regarding the value of

'modernlzatiOn ‘and its effects on 11festy1e5°
c) to show an apprec1at10n for hlS own Culture, and to

’ see it. as part of . the Canadlan J.dentlty, s

. é) ‘to. welgh the pros and cons of a problem s:ttuation’. R

R
Vet o

".,take a stand and support lt,. L

-

" a) .'to J.nternallze attJ.tudes deallng wlth the problem A
,,-‘.-sltuatlons presented 1n the, narratlve, VR

. - to express respect and tolerance of dlverslty. -

The spec:.flc 1ntended learnlm outcomes E

W

‘:general intended learning outcomes stated above,- extracted

ek b= o

vy e P

AT

' "'items from the Currlbulum matrlx which were most /approprlate ‘

) V:to the development of the unlt, ‘ "Problems of housing and

g plannlng J.n a.’ grow:.ng urban centre. ] In several J.nstances,

'J.tems were added to the curriculum matrlx to help achleve

“the spec:.f:.c purposes of th;x.s partlcular un:l.t. '. In keeplng

.
W
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i

w1th the crlterla of the Canada Studies Foundathn, the

“ spec1flc intended learning outcomes for the unit are, as follows.

i Kndwledge..

a)

'b)

c)’

a

e)

£)

_nz.f'Technlgues.’

to

!

The student shéuld be able:' ‘ o

toilist the advantages  and diaadvantagee of home ‘
ownership; ' ‘

to llst the advantagee'and disadva;tages\of rented
heousing; e L |

to‘compare home ownershlp w1th rented accommodatlons,'
to describe nlneteenth century St. John s-A N
to specify the ‘effects urban renewal schemes have

'on older sectlons of a czty,

enumerate ways in whlch planning expan51on for a .

'.Mc1ty can be 1mplemented, IR S C |

to descrlbe Plans dlrectly related to the growth of.

o

‘St .John's;

to give examples of great public ‘corftroversy in: the
S 0 -

city of St. John'sy T

to compare the housing sxtuatlon in St. John 5 with -

%
yoer o R . -

that in other Canadian clties-

to trace the history of urhan growth in St. John 8"

and. other Canadlan citles,

L,to descrlbe the role of plannlng in a growzng urban

-centre. - . ”='.;’_f~"'};

.ﬁ-. G
The student should be able-,.-”

S T

a) .

to demonstrate sklll in dnterv1ewing techniques-"

¢ N N [ . »



. Mgy e b)
c)
d)

e)

“a
g)
h)

i)

eecondaryfsoﬁfces if only on a limited scale;

to demonstrate the ability to work with maps, charts}j/

“to questions;

~to work effectively.as a. member,of a group;

. to show an ability to résed%ch csing primary and . -

g
and tables; - -

to show an ability to utilize a-‘camera effectiveiy

in the development of a theme;

'to‘interpret photographs and slides to find.answers

to.dramatlze 1ssues of great public .interest;’
to demonstrate skill in arranglng ‘an. effectlve bulletln

board display centered around a given thbme,

‘to develop a questlonnalre.and conduct a survey if .-

- s -

only on a limited scale.

'3.  Aktltudes'and-Values. The student. should be able:

a) ..

»)

c)

_“'the problems iavolved in town planning;.

Q)
' ..”out plan” for expandlng a c1ty s llmltB, e

éY

to,show,an,ﬁqderbtanding of ‘and an appreciaticn for

‘3

to'ﬁake sound judgehehté-regarding the value of.

modernization; .- .

to understand the’problems associhted with trying to.
house a grOW1ng populatlon.

to become aware, of the 1mportance of a well—ﬁhought

PN
.

.



o town plannlng and” proylslon of-adequate housing,are problems

take a stand, and support'it,

37

f)  to determine whether or not hou51ng should be

preserved for its intr1n51c historlc value; -

" .g) to internalize attrtudes.deallngywlth the

fproblem situations presented'in the narrative.,

The‘Instructional Plan

The 1nstrumenta1 content

.
'Y

The 1nstrumenta1 content was desxgned to help

fac111tate the learnlng.

The lnstrgmental content~wh1ch

has been developed’to help achieve the intended 1earning.

t

outcones for the unlt consists of a student text, teacher 8

"guldebook and audlo-v1sua1 materlals.

These prlnted and

multi-media matenlals were devxsed to attaln the crlterla y

)

of the C. .5.F, .The components of the unit,'"Problems of
_hou51ng and plannlng in a grow1ng urban centre' contain -

_1nqu1ry orlented and eXpository materlals, present differing

points of view; and deal w1th controver31a1 issueé for

examples, the reader. is referred to Appendix A, and Appendlx

Bo o - l~‘ . ;

.Student text

2

The student text, Appendlx A page 8] of this

R

'-thesis, presents St. John 8 as an area which is undergoing

many changes in the realnrof ‘urban development. Systematlc

LA

e



:which confrontltomn planners and city inhabitants atl
across Canada. In/this text, the student is'presented
with the haphazard deuelopment which-prevailed‘in the
early history of St. John's and he is exposed to the
transrtion which 1nc1uded the 1nitiation of a planning )

.d1v1Sion in the St. John's munlcxpal government.d Ihe
changes are determined by means of inquiry. The student'
.is also encouraged through the use of comparison studiee 1

:‘nto compare town planning and hous;ng development'in St,-

.John s with his own community and other Canadian cities;‘

The content of the student text 1snas follows~ ) . }'

1. background informatlon of housing and planning in
| St. John's;

. 2. description of nineteenth~century’9t..thn‘s;:

~3,i.questioning on twentieth century St. John's; .

4. recent developnents 1n town planning in the city
l‘ of St. John s-i- | e |

. 5._\controver91es related to housing a growing population'-
.§. suggested act1v1ties to bring about"’ an understanding

fof the terms "culture in transrtion” and "town planning

7. - comparative studies, oo o g ‘:

8. summary. - . .

Pictures are'provided throughout’the.text to' -

.stimulate 1nqu1ry and to provide visual examples of some

of ‘the problems Whlch are discussed throughout the narrative.

az
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The‘actiyities suggested throughout the student

_text'are based on the idea that students can learn a great

deal by‘being actively involved in the learning process .

" (Hanna, 1973; Jarolimek, 1967; Joyce, 1965). Each of the

. actiyities is designed sojthat‘étudents_can discover for

themselvea’various aspects of.thefprohlem'regardlese~of the -
regiou,in.which an urban centre is located. It ieAantici— L
pated that.through these activitjes.étudente yill learn to:‘.t-
look” at thelmanf elemente which have to be considered"in'.,
any public-controversi; B . | |

:
& : M o v .

Teacher's guldebook ’ “"“’ S

The teacher -5 guldebook Appendlx B, page %L prov1des

.the teacher with . the rationale for the st. John's project.

Included with this ‘rationale are the general 1ntended learning

outcomes for the project, the criterla for the selectlon'of
! . Y
the 1ntended learnlng outcomes, an outllne of the 1nstrumenta1

content for the- progect, suggested teachlng strategles,
related actiV1ties, a ratlonale for questloning technlques,
background information, and the specific 1ntended learning ) _ C

outcomes for the various components of the pro:ect to thls

© . date. ’ ' L ’

te

audio-visual materials.m

it

‘
)

For many years audio-visual materlals have been among

:the resources for teaching and learning in educational programs

N



A

' . 4 0

(Kemp, 1968). It is the. responsfbility of. the educator to"

use these resources effectively ) According to Wilkinson .

(1971),»"good teachers have always used whatever avajlable

media made their lessons ‘more’ effective (p. 135) " It_

was the intent of the - developer of the unit of curriculum

- \

and-instruction,."Problems of housing and planning in a

. growing urban centre,“ to produce, as Smith .and Nagel (1972)

'suggested materials-that could be used as an integral ; L
partzof the unit These materials prOVide teachers with .‘if'

a ready supply Of media for more effective lessons.

Dale (1969), in a discussion of the use of audio-~

visual materials in instruction, pOinted out their advantages.

.-

According to Dale, audio-visual materials can*

l. heighten motivation for learning

. 2. . provide freshness and variety, » e L

A}

3. appeal to students of varied ability~:." Ui-/fﬁ,

——— o 8 N

4. encourage active participation; ‘ ‘ LT

5. give needed reinforcement;

. - )
’ . f f [

6. widen the range of student experience; -

7. assure order and continuity of thoughtw' ‘ ot

8. .improve the effectiveness of other materials,
(pp.~150—156)

Others (Kemp, 1968; ‘Wilkinson, 1971; Smith and Nagel 1972,
Brown, Lewis and Harcleroad 1973) have expressed similar'
fpoints of view. With audio-visual materials being acclaimed

as being 80 vital to the.learning environment, it is mostn

\ ' . ' ’ ~

L



A

R by Fransecky (1972) above, the materials to accompany

-f‘.". L. R

L
,

rmperatlve that they be 1ntegrated into a unit of curriculum

}

and 1nstructlon. ThlS empha51s, accordlng to Johnson (1969),

"is conSLStent with the ‘view that the medla is the message.

Y

Recently the 1mportanoe of a multl-medla approach has been
‘“ stressed (p. 127).- o . g ) n

:( ' As ‘was p01nted out by Hodgetts (1968) and,Massey

(1971) there is a lot of dlscontent expressed by students in:

.;* Canada w1th the traditlonal modes~of olassroom 1nstructxon.

': Th;s, however, lsﬁnot only a- Canadlan phenomenon. Fransecky

(1972) in a paper Qn the use of audlo—V}sual materials IR

stated.- S S _
. . . _ Lo
- our students are demanding schooling that is mere
responsible and responsive, they are seeking programs
'that permit them a variety of communication opportun-
ities and options: in classrooms where they” can write
out, act out, speak out, and see out using the tools
-of visual technology to extend their total lingulstlc
'and communicatlve facillty (p. 7).

In an attempt to provxde the learning experlences suggested
- - o

"'-"Problems of housing and plannlng in a growxng urban centre"
were produced. ‘
‘"Problems oflhousing‘and planning in a growing urban

'centre" is'part of a multi-media kit whiqh was désigned'to

’l

provide a multx-sensory, multl-dlscipllnary approach to the -

%

overall topic of the St. John's .project of Pro:ect Atlantic

n

s
e e
4

. canada, "Culture in transxtlon~ Problems of a changing life-'

.. style." . The kit, to this date, contalns-

e ¥



. Teaghlng strategles

. ' o
L a)s 4~ student booklets
= ob)' 1 teacher s guldebook o ';:;(_ .
“e) 1 sllde tape productlon | |
a1 street map of St. John's =\~ L .
"e) 1‘éopy of Plan 91 '
,ii 4 wall charts ] ‘
g) 8 aerial photographs B ‘,‘ -" x’{ : ', SR
h}\\miscellaneous resource sheets .:_;:"_b “. * o

It should be noted, however, that.work on' this kit w111

\ not:ceaee with the complet}on ‘of this thesis. It is e

intended that the deyelopér'of the unit, "Problems of
-housing ahd‘planning in a.growing ufbaq centfe," as .an
active member of the St. John's team of Project Atlanticfn'

- .. ° . /
- /

‘canada will continue to develop materials: . : T e .

3

e L .l
Hodgetts (L974) in h19 Ratlonale for Canada studies

I

;stated that, classroom teachlng methods shpuld grow from
Q. .

o the materlals belng taught and from the ratlonale that -

'1£5}determ1ned theLr selection (p. 2) " The teachlng strategies

-

j.for the unlt were developed with the 1ntent that - the teacher

be glven as’ much- freedom as possible in utlllzing hls own -

: creatlve talents.- It 1s not the 1ntentlon pf the developer

- N

Vﬁto haveeproduced what Romey (1973) has called a "teacher ' f'*'”

‘proof curriculum..' Therefore, the teaching strategiesfof




[P

1nqulry/dlscovery' group dascu951on, 1ndependent study, ,JQE:J

N N -~

"and lecture are to be con51dered only aSprecommendatlonse -

t

4

activities employed throughouE the unit. _ _th;g

to help achleve the 1ntended learning outcomes for the unLt.:w

- .

It ‘is left entlrely to the 1nd1v1dual teacher to, use any

or all of the proposed teachlng strategles for effectlve

[}

1nteract10n between the studentﬁ and the teacher, the teacher

and the dlsplay,_and the students ‘dnd- the dlSplay. i

B Y n r
. . L

i The questlonlng technlques and actlvrties suggested

.. e, '.\-

‘-

.as part of the teachlng strategles were utllxzed to

.-" s

"-vstlmulate 1nqu1ry and dlscovery 1n the classroom env1roqyent.‘

N (.

For example, number three, page one of the student text, -

Appendlx A, "Contact the Statlstlcs Canada offlce in your

- area to obtaln 1nformatlon regardlng the peréentage of

Q Y

owned and rented houses’ ‘in your prov1nce.' Compare w1th

.. S .
that of Newfoundland, is lndlcatlve of the type<of S

- N A

oo

The nature of ‘the’ questlonlng ln the unlt prov1des T

- - ) --*'-\~ el

for many 1nterpretat10ns of a &pestAOn.u Opp031ng view—

- PR - . - -

p01nts are encouraged to enable students to resolve a.

confllct based on the many facets whlch comprlse that e

".problem. ThlS technlque 1s employed to foster a greater’

natlonal understandlng Wthh’lS one of the alms of the

J‘

Canada Studles Foundatlon. A further examlnatlon by the

reader of the questlonlng technlques used 1n "Problems of

\ .

hou51ng and plannlng in. a gIOW1ng urban centre will reveal

I3

ot

.oy

L. ,
P M



that many dlfferent types J& questlons as suggested by
Bloom (1955) are evldent throughout the un1t -These 1nc1ude
L o questlpns of knowledge, comprehenslonﬁ appllcatlon, ana%}%is¢-‘

~'synthe51s, and evaluatlée. e €. | ?.= o ;

- . e R . Ty ~ ~"

o I Bvaluatlon Procedure.'-_ - ""f_3'ﬂ L oL
‘ ‘ ‘ .-Evaluatlon of the unit "Problems of hou51ng and

t plannlng in: a growmng urban cenmre has been ‘and w111 coptlnue .f*‘

~f

to be ln accordance W1th the procedures suggested by the’ : ,:.
Canada Studles Foundatron evaluatlon offlcer (Carswell, 1972)
';7&ﬁ,:"” The Canada Studles Foundatlon recommends evaluation of - af
. formatlve nature throughout the developmental process.
. As some of the St John's project 1s st111 in the deVelop— T
mental stage, evaluatlon of the unlt ‘was undertaken to aichieve
the a1m of formatlve evaluatlon whlch,as stated-by Scriven
(1967L 1s "to 1dent1fy aspects of the.unit where rev1slon
".1s desxrable (p. 42) Brlefly, the formatlve evaluatlon .:..

.of the unit developed was as follows- ) S f:-; ' . .
L .a) content verlfied by. outslde experts, ; - ;.
) b) flrst draft rev1510ns and second draft materfals
ST, develdped, 3 | - L. T
L : .x:zc}_ fleld testﬁng, and oo . ; - . : zya
o F 4) - ana1y31s of f1eld tEStlng results.;fv o '
N u"lxtfi ‘Evaluatlon instruments developed by Welss (1972) were - usedi

at various stages ‘of the formatlve evaluation process.

°



"Rating scales'for the validation of programs*(RSVP)“- I
..(Welss, 1972, Appendix C page 122)was used in the

formative evaluation of first-draft materials. Results from

" this evaluation resulted in the .second-draft. materials

_ which weap field tested Analysis qf the f1e1d testing | n
was. alded by the use of the "Student questionnalre for -

:_lesson (STQL)_,“,Appen‘dix'Fl page.160,and.the "Teacher = .
guestionnaire for lesson. (TEQL) , " Appendixfi'page:153.' ..

Information feedback in the. form of writtew evaluatlon i
. /
,'reports concerning areas, not covered by the STQL and TEQL

-

forms were prov1ded by ‘the piloting teachers.‘~ R N

- In addition to’ the steps outlined above whlch are

¢

.recommended by- the Canada Studies Foundation for formatlve o SN

“evaluation, the "Guidlng ‘questions for currlculum and
°

"1nstruct10n development" {Anderson, 1972) were applied to-
ascertain adherence to’ Johnson s theories at each stage

--of the development. Although the»Canada Studies Foundatlon .

t

' guiding questions (Hodgetts, Tomkins, and Bowles, 1974)

i'were unavailable in the early stages of the development of

n

’."Problems of hou81ng and planning in a grow1ng urban centre,

i

'they were useful in affirming compliance w1th the criteria L
G :

"of the Canada Studies Foundation throughout the evaluation <
,procedure.' In addition, Fry 8 readability formula (Fry: 1968) o
was applied to determine the reading level of the student

material. . -‘. L . ~ ] ‘-- . " . . “~ -' ’ " . . .: .' . \:



,develophent-cf the "unit of.cnrniculmwUandfinstructién,h

&

gy ) »
' LT . 46
- '.:In this chapter, thezmethodologﬁ'employed in the '

'“P;oblems of housing and plannfng'in,a‘g;owihg‘ufban,

: cent&e, was presehted. The currgculum, the 1nstructiona1

.

plan, and the evaluation protedure for the unit were;

discussed The chapter which follows will be concerned

w1th the resui%s of the formative evaluatlon of the unlt. f
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CHAPTER 4. . . - ... . . 7
L Eqrmative Evaluation

The rationale and procedure for the formative

evaluation of the unit, "Problems of hou51ng and planning - TR

in a. grow1ng urban centre,ﬂ have been outlined in the -

prev1ous chapter. Forﬂative evaluation (Scriven, l967,t\

'.Carswell, 1972) was used for the purpose of discovering, as !

suggested by Scriven (196%), “def1c1enciesﬂand successes in ‘
the” intermediate versions of a new curriculum (p. 51)." The-

unit,"Problems of housing and planning in a. growing urban

'centre' is still in the formative evaluation stages.' For the

purposes of .this study no summative evaluation activ1ties'
will be reported . It is ant101pated, however, that a summa; .

tive evaluation of the unit will be undertaken in the. fall

»

'of 1975, after the materials have been rev1sed based on the

formative evaluation. The formative evaluation of the unit

"Problems of housing and planning rin a growing uirban centre,_

will be discussed under the following headings. (l) Veri—

»fication by outsige experts, -(2) Application of the guiding

questions;'(B) Application of Fry 8 readability formula,'

and i47{1?ield testing.” {': . R S ; A ’ . -

Verification by Outside Experts o '“~” ' S

This first step, verification by experts, was very"
important in the formative evaluation of the unit of;‘

’w
‘-

s
> rtEe N,



el

“gcurriculum and instruction,"Problems of hou51ng and - plannlng

‘in -a grOW1ng urban centre." First-draft materials were

-

submitted to experts 1n the flelds of sodlal studies t'.
education and audlo-v1sual education at: varlous'stages of
‘the developmental proceSs.‘ The comments.of the experts were}'
sought for the purpose of determining the validity and teachw 3

"abillty of the materlals developed. .

' Early in June, 1974, 4 K. Matthews, an expert inv i
3Newfound1and history.was consulted to suggest sources to '

: research which conld a1d the deve10per in the selection of
‘the 1ntended learnlng outcomes for the unit developed. By
August, 1974 the 1ntended learning outcomes had been
‘identified and first draft student reading materials had
been prepared At this time, Dr.~R M, Anderson and

-

.'Mrr M, Brewster, consultants .in, the field of socral studies
education,ewere approached to read. and evaluate the student-
materials .to determlne the validity of the substantive
content of the student narrative. While the material was”
' being read for its internal signiflcance, the experts were
asked. to. examine the material for its relevance to social

" studies and to make suggestlons in structuring the materlals"

.
it et

. and actrv1ties for use with Junlor high school students.-}In_f:;.ﬁ.j’

-addition, Mr, M. Brewster ‘was’ requested omplete the

'"Rating Scale for the Validation of Programs (RSVP)“,instrument, SN



r v -

. evaluation stages..i

fnoted by the experts are summarized as follows.
.l( materials were too expoeitory xn.nature, RS
..2. 'materials were not inquiry”oriented enoughi

"3é.'materials were’ often not interdisc1p11nary enough; .

‘7; :reading 1eve1 was too high..:

4 4
»

':.'_Appendix c, page 122, an instrument developed by Weiss (19727»5Z "

.

to aid - 1n establishing the validity of a, unit in the formatiVe :

- . . ~

~

T The above-mentioned profe951onals were nware of the

{ . N

) criteria of the Canada Studies Foundation ‘which has been stated

) earlier in thls study., They found that the content of the |

eunit was valid but reporte of thie initaal examination of _;f
',fthe materials indicated several discrepancies Wlth regard |
.‘i:to the teachability of the materials rn keeping w1th the

C: criteria of the Canada Studies Foundation " fThe discrepanc1es

’ . L~

4, materials'were often too local “in nature-5

LS.Z national concerns’ needed to be emphasized more,"

6. more questions, activities, and progecte were needed,.

.A reViSion of first-draft materxals was undertaken baeed on

\

. the above-stated findings. The unit'"Problems of hou81ng
f”:and planning in a growing urban centre,m . is- a result of

‘the suggested revieions of the first ~draft materials.. The

o

form which now comprises the unit hae been verified by

-;experts as both valid and teachable.

X
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= i e

et 'IA full-report oﬁ‘the formative evaluatioh of the, . ﬁﬁ'ﬂu

audio-v1sual materials lncluded with the unit will be

y submitted to the Department of Curriculum and Instructlon, -

g materials were submitted to Dr..G. Fizzard and Dr. D. Boehnker,

t.experts in audmf—v1sua1 education, it ‘was: decided that. e

2. the audlo-tape had to be recorded again because of .

3. . the wall charts not be spirit-dupllcated copleshof

59:.a better reproduction of several of the pictures in the

Mémorial Univer51ty, by Bramwell Dawe'upon completlon of

his 1nternship report. Ba51cally, when the audlo—v1sual

1.. several slides had to be photographed agaln because of

the poor quality of some of the orlginal SlldeB,

several-mistakes in the production of the tape.

AN

orlglnals but flrst quality originals,‘* :'_' . ;.

4. . a stereoscope be included in the multi-media kit toi

| aid in the use: of the’ aer1al photographs, - .

unit ‘was required for the final product.

'

With the exception of. several negative comments on the quality .

of the audio—tape and one negative cmmnent about the quallty

’ of the wall chart, none of the other above-mentioned '

7

discrepanciee were p01nted out by the piloting teachers.‘ B

Revisions of the audio-Visual materials are presently being B

conducted

N ' . . ’ t. ' .. * L : v



"Appl'ica‘t‘i'on‘ of the Guiding Qu‘est‘"ions

Two sets of guiding quest:.ons have been utilized in

”the development and formative evaluation of the unit "Problems -
. of housmg and planning in-a grow;ng urban ce.ntre.._,' "Guiding
, questions to aid J.n the development of curriculum and’

K mstruction un:.ts (Anderson, 1972), = Appendix D, page - 148-
served to ensure an adequate applicatipn of Johnson s theories
-‘(1967 '1968)- - The "Guh.ding questions for developing Canada
't'{studies curr:.cula (Hodgetts, '.I.‘omkins and Bowles, 1’974}» ". ‘

: although not avallable prlor to commencement of WOrk on the

o ‘-

R development of the unJ.t, ,Were quite useful in determ:.ning

whether or not’ the criteria of the Canada. StudJ.'es Foundatlon

"
".had 'been adhered to- thrOughout the - development of the. unit y

Format:.ve evaluation takes part -throughout the

develoPmental process._ It is therefore dif(cult to "

” l

:-distinguish between the use of the “Guiding questions to -

aid J.n the development of curriculum and 1nstruction units

*

(Anderson, 1972)" Jine the development and formative evaluation

’

of the unit since both 'activities oocurred Asimultaneously

It was decided to- include the, discussion of the guiding L . E
questions in thlS section of the study because as Anderson -
(1972) states "the questions wére designed to enable analys:l.s

'as well as- development (p. 6)." Johnson s \theories were

: used as the theoretical framework for the uni developed

" The guiding questlons provided a means of checking whether

.'\



or not the theor:.es ‘of Johnson had been ’applled concurrently

s .

.-‘mth the productlon of the unlt. -
The "Guidmng questlons to ald 1n the development of

'currlculum and 1nstructzon unlts (Anderson, 1972)" have been

‘used by Cowan (1973), Fagan (1974), and several prOJect teams
_:of the Canada Studles Foundatlon.. They have been found to
j be qulte effective m developlng and format:.vely evaluat;mg

unlts of curriculum and mstruct:.on. The questlons are .

Tt 1 - \ [ |

divided into f1ve major groups and each group is further

subdlvn.ded :Lnto three categorles- a) des:.gnat:.ve - what :Ls

. or w:.ll be, b) appra131ve - what is wanted and, c) prescrlp—' :
t:.ve - what shOuld be . done. The f1ve . major groups of .

_queStJ.ons .are

>
<

o

1. How will you select the I.L.6. 's from the
cultural content? ; L ..

C 2. How w1ll you organiize the -IT.L.0. 's?.
3. How w1ll you establlsh the relatlonshlp between
] :mstruct:l.onal content (I.L.0.'s and lnstrumental
content) and. teachmg strategles?

S T How w1ll teacher Y complement the mstructional Lot
ot plan? . . . .
5. _ How w:.ll you view the process of evaluation of
curriculum development and 1nstruct1cmal plann:mg o
(Anderson, 1972, pp. 6- 10)? - ‘ ~ . o

: Accordlng to Anderson (1972); the above-stated questions can

- 'be used for the formatlve evaluat:.on of units of currlculum

<

and instructlon. Throughout the development process the

qUestlons were con51dered to ensure that no discrepanc1es
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v
« !

. )
- . vy,

appeared at any stage of formatn}e evaluat:.on of the’ unit,

A

"Problems of hous:.ng and plann:.ng 1n a grow:.ng urban centre. o

'

For example, ‘the first major group of questions J.S .as follows'

l_.O, How w111 ypu -select the lntended learning out—
- comesg’ (I 's) from the cultural content"

'l.Ol'_.What crlteria d1d you use to select the I, L 0.'s?

T 1.02 'Dn.d you obtaln the I.L, 0 's you des:.red? Coo '

.'t--'l;‘ll" What are de51rable criteria for the selectlon
"f‘ofILO.s? -

-, I}

":1'.1.‘2 .'What are de51rable I.L,0."'8?"

1-.‘,2-1 T If: there is.a- discregancy between desirable criteria
. " ‘and used- criteria, tHen- how should you deal, With
the’ discrepancy?

l. 29 If there is a discrepancy ‘between the obtained
~ I.L.0.'s and desirable I,L.O.'s then’ how should
M'you deal with' the discrepancy?

From the teachable culturallcontent which is presented in
.Chapter ‘Three, p. 27, the criteria of the Canada Studies
‘Foundatiop were ‘used to seléct -both the general and specific
. intended learning outcoines for the unit, These criteria

‘.were also conaidered to be des:l.rable criteria for the

development of curr:.culum on problems of housing and planning.

Thus, no. discrepancy was evidenced between what lS and what o

"is.wanted.. Ver-:Lflcation of the crlteria by outs:.de experts
and field testing of the unit.. J,ndicated that the I. L»O.-‘s were
deslrable ‘and’ obtan.nable, thereby establish:.n,g again no

~ divergence. between what is and what is wanted. If a negatii}e-

-t



of currlculum ‘and J.nstructlon units (Anderson, 19 72)" were

‘in the'. fqrmat'-ive evaluatiorn of, the unit,developed,_ :

0

_ . ' . .54

respons'ehad ‘énsued ‘on any of 'the qnestiohs an immediaté
~rev1510n of the crn.teria or the I,;L. 0.'3 would have been
undertaken. Slnce no dlscrepancies were noted (a) betWeen

the crrEeria selected and desirable crlterla, and (b) the’

i

‘desxrable I L, 0 's and the I.L. 0 's obtained the quest:.ons

under numbexr two, "How will you organlze the I L.O.'s?" were : -_

dellberated. A s;mllag procedure ‘to that presented above

‘was used for each of the. remaining four major questio‘ns.

. S . _
Any variances noted under any of the major groups of

questions 'r'esulted in an immediate revision and re-evaluation.

b‘efore proceeding to the néxt question.‘ For 'discussion in

detail of how the. "Guid:.ng quest:.ons to aid in the development

N

i /-‘

applied to the development of a spec1fic un:.t of curriculum'

and instructlon, the reader is referred to- Cowan (1973) .

As was stated earlier, the "Gulding questlone for’

'developlng Canada studles currlcula (Hodgetts, Tomkins, and

"

Bowles, 1’974)" were unavallable at.the outset of -£he -

!

'development of the unit, "Problems of housing’ and plannlng

in a growing urban centre. The questions presented in

at

-Chapter wa,.-page 21, of. this thesis, however, did aid

‘g.;-reatl‘y in ascertai'ning; whether or not the ooriteria of the

Canada Studies Foundation had been achieved when the unJ.t

was.comp.lete,d When each of the questions was considered

A % ’ W

P



: Apglication of Fry' s Readability Formula

' there was no apparent diver’gence from the criter:ta .of. the - e

‘Canada Studies Foundation. For example when question (g) v

series one, "What ‘means - beet ensure that a' comparative element

- is built :Lnto work J.n Canada Studles?" was considered it Was -

) ’determined that the questioning techniques, actiVities, and

materials throughout the un:.t, "Problems of housing and
y

_,...-A

_planning 1n a growing u:sban centre," provide an incentive to’

,.,'conduct comparison studies of reg:n.onal problems which have

nat:Lonal s:.gnif:n.cance (Appendix A) ’, Furthermore, question (a),

- L]

. sera.es three, "What knowledge/skill objeetives will contr:l.bute .

" to the overall goal of Canada studies?, and question (B, )

series three, "What vaiue/attitude objectives will contri‘bute

“to these goals?, show ‘an additional illustratlon of how the o
o \gun.ding questions (Hodgetts, Tomk:l.ns, and Bowles, 1974) were ‘

) deliberated in the formative evaluation of the. unit.. The .'.

e

. answers to these quest:.ons are demonstrated in the general and

‘i ‘ « ! N
specific 1ntended 1earn1ng outcomes which, were designed for the

'um.t and are listed on - pages 32~ 37 ol thlS thes:l.s. It seems tha.t

gven though the developer was unaWare of the guiding quest:l.ons

dur:l.ng the early stages of the development of the unlt, each of~'

the. questions had been intuitively considered~ 1n developing the..

unit, “Problems of housmg and planning in a growing urban ‘

. '
T n . -

centre. : : IO

Since the student narrative wae developed for use
‘3

with students of a’ reading leVel of grade eeven or greater,

.. L .
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— . __some check onr the readlng lcvel of the ertten materlals .
was, necessary To facxlltate thls Qheck r'ry 'S Readablllty.

Graph (Fry, 1968) was selected Accordlng to 'Fry his .

L9
-%
<

‘ readablllty formula correlates .highely- with the Dai'e-Chall,
S.R.A., Flesch, and Spache formulas whlch have been used-
wadely “in establ:.sh:.ng read:.ng levels for student materlals _'

. . (p. 577) Fry s. Readabxl:.—ty‘ﬁf@@;) was chosen by the |

. 'developer because 1t presents a £ éter and 51mp1er method

e - ._ - of determinlng readabn.llty than the other/fornulas presently
J.n ex:.stencd.‘ “In addltlon, Cowan | (1973) used r‘ry s Readablllty

: 1Graph to establlsh tﬁ%@)rommatc read’lng ‘].evel of the student
booklets for the unJ.t,'"Mar:LLJ.me Archalc Ind:.ans" at the

grade flve 1evel (p. 45). Fagan (1974) applled Fry's:
Te- readablllty formula to the unlt "Resource-based one 1ndustry
‘tcmns" and ch.scovered the readlng level to be approxlmately

2

grade nlne (p. 46) . Fle’.l.d testlng of both un_,its verJ.fled that

: the readlng level .was appropx:.ate to the grade 1evelsofor

.D"

v .o © PERN

whlch the unlts were developed Both owrlte’gs have recominended
O -1;'0 “a . -
I‘ry s readablllty formula as an adequate and usefu’l ‘means of

:
c . K]

. ,::--,‘._ establlshlng readlng ‘level in student matorlals. ' The

) CD

.' 7 dlrectlons for usmg the readablllty graph are “as foilows.,,

S . _A 1., Select three one- hundred-word passages from Yo
. T near the beginning, middle.and’ end of the book. - °
: Sklp all proper nouns. i j» RS-

... 2. . Count the total nuinber- of sentences in each

co hundred-word passage (estlmatlng to . mearest . .
< . tenth of a senterice). Average these three o7
‘ ' nunbers, o ' R :

. ' .6 "

at .



73.‘?Count the total number of syllables in each

lﬁghnndred-word sample. There is ‘a syllable for -

L eaeh .vowel sound;~ for exaMple-' cat’ §l1), black-

o bdkd (25, .continentdl. (4)}. -.~-Don™t be fooled

,-x'.'by word size: for example-, pollo (3), through

.o -5 00Y(1). | Endings such ‘as -y, -ed, ~el, or -le usually

"‘,;fT“5 _make, aZsyllable, . for example: ,ready (2), bottle (2).
B S ITfindUit convenient to ‘count every syllable over

; *-;; - “)' one 'in each word and add’ 100.“ Average the total

L e ”wnumber of syllables for the three samples
ﬁc;ﬁPlot bn the graph the average number of sentences'
. ) ’per»hundred words dand the average number of- syllables
LT ‘ per hundred ‘words.. Most, ‘plot.” points fall near
oo " -the . heavy curved line, Perpendlcular -lines. mark
- " off ?pprox1mate grade level -areas..’ (Ery, 1968,,
ot p- 5 4) o S A P, . . . . '

]

. An. example of how the readablllty formula was’ applled to «

'-the unlt “Problems of hou31ng and plannlng in a grow1ng
v , .

urban centre"ls prOVlded below._f-ff‘ SRRITE T o

_ﬁez 2 L ]" S Sentences per - Syllables ‘per

a ol T LT .f_,jva, 1100 words -100 words
| "].00‘."WOrd fs’am;ilei'pac‘;e:i“ SR 52 I f 14
'IOO word sample page S ~;-;{;;;;;.ﬁ:#8il"ﬂf - ;‘:._i42
100 word sample page “To. 45 . ' FITE '
cnh =h.9 = 141.7,

Plotted -on. the graph rlgure 2 1t/was dlscovered that the
'&student reading materlal rell W1th1n the grade seven area. ¢
'Therefore, the approx1mate readlng level of the’ student

fjmaterlals was grade Seven.; It was assumed by the developer‘

.'-:uthat studonﬂswho have achleved a readlng level of grade

Ty
bt

ffseven or greater would have llttle dlfflculty w1th the student

LY
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reading materlals.;

'g< reading materlals cou\d\be read eas1ly by stud

The pllotlng teachers verlfled that these

/

ents who had

achleved proflclency in readlng at the grade seven level

Field Testing

" In Marchy
[ 4

*

A

\ N
-
~ . .

o

1975, the Canada Studies Foundation sponsored _ ..
a national dissenination conZference at)dotel lewfoundland in

‘.St.-John{s;'ﬁewfoundland. At\that'tlme,Athe Newfoundland -

*“ and Labrador teams of Project Atlantic Canada presented tﬁelr

AR

.,‘

'projectS’to teachers'from all. across Canada. One of the

major purposes of the conference and each team presentatlon

[y

was - £o proV1de ‘an in- serv1ce session for teachers who were -
-

-

w1111ng to fleld test the materlals developed ' Teachers from'

St. John s.to Saskatoon attended the thfee day ses51on of '

A

- !

the - St, John'S'project, "Culture in. tran51t10n. Problems

..-of a ch?ngingilifestyle.f; The. unlt of currlculum and

..

1nstruc€10n, "Problems ‘of housxng and plannlng in. a grow1ng

'urbanﬂqentre,ﬁ

o

was ‘8 part of the St. John s progect. TQ

this date, of the ' teachers who agreed to- pllot tho St. John s

4
progect materlals,

v .

~two junior hlgh school teachers and one o

lementary school teacher and thelr respectlve classes have

i
- 4 { a

completed the unlt,"Problems ‘of hou51ng and planning in a

grow1ng urban centre.". . Co.

-y
& : o 3

The unit has been- plloted 1n tWO grade emght classes

?

“and twd grade-nine classes by Mr. A:‘Bernard, Mlscouche BN

B L SR



Regional High School “Mlscouche, ﬁrfnce Edward Island: in..

one gradc seven—elght class by Mr. P. LOW%RV Vlneland Publlc .
School, Vlncland Ontarlo, and in .one- grade six class by -
Mr L. Chaulk A. G. HlSCOCk Academy, ‘Corner Brook
‘Newfoundland At the end of the pllotlng se551on the three.

'teachers were requested to complcte a questlonnaxre, ?Teacher
) e

‘.questlonnalre for lesson (TEQL) (Weiss; 1972L?to aid in the

n

RECE

evaluation of the unit. A student evaluation"oftthe unit was
sought w1th the use of the questlonnalre,'wstudent question- '

"nacrc for less%n (STQL) (Welss, 1972) P. In'addttion,
o _J N "\
1nforma1 wrltten evaluatlons ‘by both teachers and students

l

"were-returned ‘with the completed questlonhaarcs. A;report-

-of these teacher -and. student evaluations follows.

Lo S SR RS

- Peacher questionnaire for leqson {TEQL) ;

— The TEQL, Appendlx E page 153 of thls the51s is .
one of several formatlve evaluatlon 1nstruments developea
by WelSS (1972) The TEQL lnstrument was usedoto 1dent1fy:.'”,'
.teacher reactlods to the unlt,"Problems of hou51ng and .-
plannlng in a. qrowlng urban centre. . ThlS TFQL form was-

- used by Fagan (1974) and found to be qulte adcquate in
obtalnlng a tcachgr s p01nt of v1ew in- the areas of .
enjoymcnt, undcrstandlng, encouragement, and approprlatoness

.of the unit being evaluated. The teachers;-reactlons_to

. the unit, "Problems of”housingvand planhing in a growing



61"

) urban centre, were as Follows-

.

JAll three’ teachers enJoyed worklng with the students

and the materlals in the unlt. - ' .

Two of the, teachers enjoyed the act1v1tlcs in the unlt. <~"5

‘The teacher from Corner Brook however reactcd negatlvely

W

. toward the use’ oﬁ_some of the’ actlvatles.w;th grade six

students. - C S v e

4

._All three teachers expressed an understandlng of the Co

' ) -
students, materlals, and act1v1t1es throughout the unlt.- o

All three teachers understood the purpose of the

. aerlal photographs were togq dlfflcult to be used w1th

o a grade six class.

'from Corner Brook made a comment that the maps and

'materlals 1n the unlt. On the other hand the tcacher R '~;

All three teachers encouraged thelr students and

’ expressed the oplnlon that the students enjoyed worklng e

%~un1t.

s

with thc unlt.. .fr::'

'thc teachcr. "The teacher from ‘Corner Brook' however,,'-

<
v

(ALl three teachers agrced that the students undcrstood -

¢

thc materlals and act1v1tles whlch were used durlng the

L)
All threce teachers rndlcated that the studcnts encouraged P
cach othcr throughout thc unlt. In addltlon, two-of

the teachcrs 1nd1cated that . the studcnts encouraged

1nchatcd vcry llttlc cncouragement from hlS stuJean.

e



téfx‘Two teachers pointed dut that the materials were;
‘approprlate to thc students. A nd@ative'reaction wasf

‘ -recclved from the teacher in Corncr ‘Brook when he p01nted
. .
out that some of the materlals werc not very approprlate
to grade slx students. - - _

f9;' All three teachers 1nd1cated that the materlals wvere
. . R

3.ﬂappropr1ate to thelr method of teachlng.-'
;0;"Two teachers thought the actlvltles were approprlate"_:

to the students. The teacher fromICorner Brook never-

theless, stated that scme of thc act1v1txes.were a 11ttle_:
. . RS .
too. difflcult for grade 51x students. Lt

Jlirl All-three-teachers enjoyed and understood the purpose.
| 'of Lhe locat;on of the class for the act1v1tyes and
the matcrlals 1n the unlt [:ccordlng to Welsq, 1972
'class 1ocat10n refers" to."classrocm, spec1al 1nstruc—

.htlonal areas (fabrary, laboratory, etc ), outdoor_“"‘

instructlonal settlng (school yard, park streamn,. woods,

I3

. ate. ), 1ndoor 1nstructlonal settlng (museums, factories,

(

The 1nformal wrlttcn evaluatxons oE all thrce teachers were
\ [N
very pOSltlve toward the un1t The Leachers 1ndlcated that

.

the materlals and act1v1tles 1n the unlt stlmulated studles

shopplng ccntres, parllament bu1ld1ngs, etc.) (p . 70)"

+

‘of problems of. housnng and plannlng in their own.’ ]ocal areas.

¥ When the studlcs wdrc complcted the students compaﬁed thc .

-



"

10?&1 prpblema_with similar problems in St. John's and other:

.

., Canadian cities.. Indicative of the fypds of studies under-

‘taken by the students in each_of“thé,schqols is the list
’which was‘sﬁbmitted byxthe téacheriin-Cornef Brook. Problem

- aréas which were investigated by his class were:

1. an urbhan rcnewal scheme whlch was the subject of . much

ontroversy a ﬁew years ago,

2. . the constructlon of a number of 1ow rental houSLng Unltu

’_1n a rclatlvely affluent area;

PA : T a B

: - de . . i .
3. the exproprlatlon of part of a tree .nursery. to- make way

for a new hou51ng developmentf

'41_-problcms cauSed by a lack of plannlng In tho oarly days. ’,"

3.

' The Lcachtr from Vlneland stated, that the maln strength of;
1,the un1t 1s."Lhat‘1t is an excellcnt sprlngboard rrom whlch
jto 1aunch lnto a local study, and thcn to compare the 1oca1-,'

'area w1Lh thc tran51tlon belng experlenced in St John'° v

gThe tcacher from, MlSCGUChe expressed a 31m11ar p01nt of vlew

and submltted rcporhs of several of the proJects whlch wera :

'rcgearchcd by students 1n his’ classes.._

. = . - . . .
. T "
. . . TR . A .
+ . : N i . . vl

ntudent questlonnalre for. 1csson (STOL)
L m ;

] Thc Student questlonnalre for lc son (STWL), Appcndlx

4

‘F, paqb lml JS another of the Cormatlve cvaluatlon 1nstruments



: ‘Mlscouche Reglonal ngh School

.64 - :' .

'1nstruments developed by Welss (1972) The STQL form was'
deslgned to - obta&n the samé type of 1nformatlon from the- ,

:students in the greas of cnjoyment understandlng, encourage—

ment and approprlateness that was requested from .the teachers.
Among the teachers who plloted the unlt,"Problems

of hod51ng and plannlng.ln-a grow1ng urban centre,[ some’

confusion arose overvthe administration of.the STQL

- instrument. The teachers were requested to have each student

.

complete a questlonnalre at Lhe end of the-uhlt This,

however, was not the pr0cedure followed in each school

A 2

As a result, . the student evaluatxon procedure, using the - "-;v'

-

STQL rorm,.w1ll,be reported separately.for each_school.-,‘l_‘:f

Prince Pdward Island

Plfty one grade nine students and forty~51x grade

__elght students in - four classes part1c1pated in the evaluatlon

+ " "of the unlt "Problems of hou51ng and plannlng ln a grow1ng

3~urban centre._ Only the questlons whlch the teacher

»

-scon91dered approprlate to the field testlng of the un:t in-

'lfhls classes were answered by the students.' For a tabulatlon

of the outcomes see’ Table 1, Appendlx G, aqe172 The results “'1

of the,studdht responqcs to the questlonnalre wcrc aS"" ‘ e

'follows

i Sevehty-ﬂlx percent (76%) of the students‘replled that

they enjoyed worklng ‘with’ Lhe teacher and the other

students throuqhout the nnat

“ o S . < T e



-2, 'Sixty-eight-percent (68%) of the students enjoyed the. .
materlals and act1v1t1es in the unlt i
.e3rh Erghty flve percent (85%) of the studonts onjoyed the

1ocat10n of" the class for the act1v1t1es of the Unlt.

;4.- Seventy six perc%nt (76‘) of the students understood o
the materlals and actxv;tles which were used by the

-.teacher - in the unlt

5. Elghty nlne percent (89%) of the students understood the

purpose of the materlals and the purpose for the location.

ﬂ of the class throughout Lhe unlt -

6. Only Lwenty—sxx ‘percent (26%) of the students 1ndicatcd '

any encouragement.from elther the teacher or othor

students durlng the unlt. The tcacher, however, reported

n

that the students encOuraged both the teacher and each
other throughout the fleld testlng. | .
1. Elghty—51x percent (86%) ‘of .the students felt that the.

- ‘materlals and act1v1t1qs of the unit were approprlate

g . . 1
. . -

‘ to them.

- N -~

8. Sevcnty-seven percent (77%) of the students 1nd1cated

that the materlals and act1v1t1es wero approprlate to '
e . - . . . N . ‘|
~other_students.-; .” L : v -

yineland Pubiic School
Vlncland Onknrlo

The'unit,i"Problcms of‘hou31ng and. plannlng in a

— .t



grow1ng urban centre," was plloted in the ‘class’ comblnlng
"grades seven and elght at Vlneland Publlc 5chool A total f_:

,_‘of twenty—elght (28) students part1c1pated in the fleld

~~test1ng of the unlt. The teachcr requested the students
I L
to complete,an_STQL:lnstrument at’ two-stages of the £1eld

!

testing of the'unit.' The First STQL form was completed after
Jesson on. nlneteenth century St. John S whlch is presented

for dlscu551on rn the first sectlon of “the. student narratlve.

The second STQL form was’ completed after a reactlon survey

“ to future developments in Vlneland .- one of the culmlnatlng
act1v1t1es Wthh ‘the teacher 1ncOrporated 1nto the unlt. For |

the purposes of thlS study, the student responses to both

-

S admlnlstratlons of the-STQL form were tbtalled and averaged -

(Table 2, Appendlx G, pagelﬂd) to attalm'the fOllOWlng'

concluSlons

1. Nlnety-one percent (91%) of the students 1nd1cated"

>

that they enJoyed worklng w1th the matcrlals, ﬂCth1baes, , _*ff

. teacher, and other students throughout the unlt '

‘2. Ninety-one percent (91%) of the students enjoyed the' ‘> '"‘;:-

grouprnq ahd the locatlon 'of. the - class. R S _
3. Nlncty-nlne percent (99%) of the students. 1nd1cated “that S

the tﬁacher enjoyed worklng with the materlals,'act1v1t1es,'

_and stpdents during the fleld testlng. ol

e f
'
\ ' ’ "~ v . Lo -t
- . PR . -
- - 4
.
. . . . . Lo, R
" . . . . Tt . B
. - . - .y
R . . . . f St
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g

,4.'.Ninety45lk_9ercent (96%) of the students fclt thag the
tcachcr‘engoyee‘the'érouping ana,location'of the-classr_
.5;'.N1nety -nine percent (99%) of the studentssrcported that
fthey~understood the other sthgents, the materials; and.
the act1v1t1cs.throughout,thetunit. . K
6..‘Ninet§-tour percent (94%) of the students understood the"
purpose of the: materlals, activities, class grouplng, and

;' class locatlon durlng the fleld testlnq.

A . 7. Nlnety nlne percent (99n of the students lndlcated that the:

o4

teacher understood the students, the materlals, ane the

’ actxvxtlcs throughout the unlt e wo

‘8. Nlnety six perccht (96%) of the students - consrdcrcd Lhat
thc tcacher understood the purpose of the materlals, the
~ elass grouplng, and class 1ocat10n. ) |
.;'~‘”1;: Flfty flve percent (55%) of the students stated that they
;: CT e encouraged the teacher and the other students durlng the
unlt. | ) .
- ‘h'.jt_“lq, Seventy porcent (70%) of the students 1nd1catod that the
| Lo ' teacher encouraged the students throughout the unit.
. ’_:::i 'll"Nlnety three percent (93%) of ‘the students p01ntcd out that -
V the materlals and act1vxt1es were . approprlato to both the
iz'hﬂ.Lﬁ. x studeﬁt and the teacher. . s - }””
12 Nlncty—four percent (%A%) of the students indicated that

the class grouplng and class locatlon were appropriate to

both the students and theée teacher,

“



W

v [

13. Ninetyéfive'péfcent (95%) of. the students responded that
the locdtigﬁ of the class was'relbvaht'tO'the students’

‘use of the materials and the teacher's method.of teaching.

-

@

A. G. Hiscock Academy ‘ -
Corner Brodk Newfoundland " : :

The unit, "Problems of housing and planning in a

growing urban centre," was piloted in one grade six ¢lass of
twenty—six{'(26)_students at A. G. Hiscock Academy. The
teacher returned only.one STQL forﬁ“which repreSEnted theu

conqensus\Of oplnlon,of the majority of the’ class members b

»

‘on each of the 1tems. The reactlons of the students of thls
< -

‘class foward the unlt are outllned as follows. ‘L S

t
1. Most of. the students enjoyed worklng w1th the materlals,

act1v1t1es, teacher, and other” studcnts throu«hout the'«f'

‘__ , . N [
unit. _ . :

7/

" 2. . Most- of the students enjoyed the class grouplng,but did

"not enjoy the class 1ocat10n durlng the field testlnq.

3. - Most of the class agreed that the teacher enjoyed wor Lng

*

with the students, activities, and materlals during the®
: —~
unlt. -

K w o

4. Most of the students 1ndlcated ‘that the teacher enjoyed

- =~the location of the, class and thc way the studcnts were

o . .
. s ~

ngroupcd for the unlt



: .materlals, and act1v1t1es throughout thc frcld tcstlng

. 1ocat10n.

©10.

-locatlon that were used for the unlt

o

Most of the students understood the‘%urpose of the e

.. Most of the students'uhderstood the othertstudents;

)-", .,

. . - .t
. LR - -

of . the unlt ) . "f ax . ﬁ
materlals, act1v1t1es,‘class grouplng, and class
Most of the students agreed that the teacher pnderstood

the materlals, act1v1t1e$, and-students dur;ng-the.

pllotlng of the unlt..

'Most of the stddents 1nd1cated that thc'teacher understood

i

the purpose for the mater,lalsl class grouplng, and class o

T e o - .. . ’ . . i fow
. N . . R B

: 'f : - - . e
e Ay

_gMosL of thc students con51déred that they encouraged the

.teachcr and other students hrougheut the unlt

Most of the students 1nd1cated that the teacher encouragéd

thc students and the students cncouraged thc teacher.

R

) throughout the freld testlng of the unlt.

11.°

12.

‘13.

Most of the studcnts agreed that the matcrlals an&
R

activ1tles that were uecd were approprLate to both the :

.Studonts and thc teacher. P

N P S . . ;
~ v ' - AT B Y
~

Most of the students 901nted out that the class groupxng,“A:-sf .

~ . FTECR

was. apprgprlate.‘ "”v-.ﬁ, Q'.L,,f L e . e

..
T

Most ‘of thc studcnts statod the locatlon of the class

'was rclevant to the tcacher o method of tcachlng

[ s I

Cut . . Mo

) -" .
T v

. .
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LS
'

R : "‘ L s e |
“oIn. summary,regardless of the procedure employed by !

-

nthe three teachers for the admlnlstratlon of the STQU lnstru-

¢ r
.-

ment the followxng major conc1u910ns can- be detcrmlncd from

.4 v
EoN

the student responses to. the queatloﬁhalre...

1. ‘The majorlty of the students lndJcated that both the.

.student and the teacher enjoyed the materlals, act1v1tlcs,

( P . >,

h‘class grouplng, and cl&ss locatlon whlle part1c1pat1ng in

k]

‘the fleld testlng of "Problems of hou91ng and plannlng 1n

. - v, 5.
'_['-. . i P . - R

.a grow1ng urban centre. o i : ;3, : AU
' : ,“ v - - ..
2. . The majority of the students felt that both thL studeht

B s s

‘- and the teacher understood the materlals, act1V1t1es, : \

cla S grouplng, and class location’ that were used .

'throughout the field testlng of the unit. N :" S

QQ;>The majorlty of the students 31gn1f1ed that both the

T eds

student and the Leacher encouraged many soc1al 1nteract19ns

durlng the pllotlng 'of the unlt,"Problems of hou51ng and
. '-plannlng in a grOWLng urban centre. e f:{: LT
[ o

4;':The majoraty of the students noted that both the qtudent

0.

- and the tcacher‘ﬁ@reed that the materlals,‘aCt1v1tles,_',.‘ .

A ¢

clasq grouplng, and class 1ocat10n were approprlate ’
throughout the fleld tcstlng of the unlt.
The tcachers’ responses on the TBQL form have o SRR

supportcd the majorlty of thc abovc— tated flndlngs from thc

° ’

T tudent questlonnalre. In all cases the tcachcrq have =

«.1nd1catcd that both thc studan and thc Lcacher enjoyed,

- e
L2 : oL T



: encouraged, and understood the aetrvxtles,‘materials, class
.o~ RN - . _q Sl . . . ,4 ;
grouplng, and class locatlon throughout the fleld testlngmof

r
. ’ * v

f.the unlt.,Only two of the teachers c0n51dered the materlals to

o l:‘ \be approprlate for thelr classes he teacher from Corner
&

L
T

Brook expressed the oplnlon tha; some of the materlals, 1n

partlcular the maps and aerlal photographs, were too oL

. |
x

"

dlfflCUlt for use w1th grade 51x students, and,” therefore

r '

lacked approprlateness to grade ibx. Slnce the students

from Corner Brook were asked to evaluate only the materlals

. I

" and act1v1t1es Which were used in thelr classes, the oplnlon

eypressed by the,teacher.was not, evidenced in the stUdent

> A . -,

- B . - . , . Le

guestionnajire.. o v SRS L '
o L . st R R
Summary - : a e T
[ [ ¢ ks A - : ' s - “‘ .
) . .  In thlS chapter a=report af the formatlve evaluatlon

", o,
-

. -
centreJ'was discussed, the procedure for the verlflcatlon of
' ' the unit by outsrde experts was explalned the method employed

) f:: ‘ 1n applylng the "Gﬂrdlng questlons to ald in the development
“ ’ 3

v

~ A

. Y

'=. of currlcdlum and 1nstruct10n .units (Anderson, 1972)"“and

K * a

;'I © e -the Guldlng queétlons for developlng Canada studles currlcula
.',o' ; (Hodgetts, Tomklns fand Bowles, 1974)““' _the develqpment
: _~F - and evaluatlon of the, unlt were outllned“ Frst readability'.
S /
. } forﬁhla (Fry, 1968) was descrlbed with an example of how the
o g‘ readrng level in the unlt was establlshed and, finally, a -
.'.i . . . ‘,‘4". ( .'. ", . \. . ) .
. ' -7 ‘ ' .o . Ve ﬂ-v cel e
. \ v C ‘.y\: Y ’%‘ . \ . : .

?

o 'of the unltv"Problem of houSLng and plannlng 1n a grow1ng urban
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the. Canada Studies Foundation. The background and

' CHAPTER 5

Summary,< Conclusions, and Recommendations
) . . Y A T - .

v : . -
Summary S Ci

The major. purpose oﬁnthis study was‘to develop a S

-gunlt of currlculum and lnstructlon based on the theories--

‘of @aurltz thnson, Jr., (1967. 1968) and thc crlterla of'

™

“justification of.. the study were presented followed by a

statement of the problem, the 11m1tatlons of the study,

and-a deflnition of terms to be used throughout the study.‘

.A rev1ew of some of the related llterature expllcated

‘explained,’ ‘and the formative evaluation of-the unlt wag- .

'grow1ng urban centref'was de91gned for use w1th junlor hlgh

Johnson s . theorles, "the criteria of. the Canada’ Studles
\

-Foundatlon, and the unlt approach to developlng currlcula.

.The methodology employed in develop1ng the unlt was L W

reported in, some‘detail. PR e ued :

. M
A . -
. Yy .
L

v The unlt,"Problems of houslng and planning ina: "

[

'schoel students who have acﬁ.@ved a rcadlng level of grade \v

i ’

.seyen, - The unlt is interd1501p11nary ln naturc as Judbed

by,experts-ln the flelds of soc1al~stud1es educatlon and audipr"-

-t 4

visual education. The dcvelopment and formatmve evaluatlon

of the unlt have guided the developer to'the concluaionq v

C L
and recommendatlons which.are llSted below.\'_ e

. . . -
“os _} - ‘ R

. . ' .
* it . T, * .
Voo . . . ,. C e "A .
. . ' . . . c,
M . “ .



Conclusions . S ‘ T

1.

'of thls study.. T

Y ° e
Thc fo;low1ng conclusxons were reachqd as a result

»

.0 ’ v € .

N

74

Johnson s theories (1967, 1968) can be used - as a theoretl-~

al framework on whlch to bulld a unlt of currlcuyum and

{
v

lnstructlon.‘ ' o - o .7

‘). v

1

The crlterla of the Canada Studles Poundatlon can be

L development'by'ap ineQﬁericnbéd developer. :

.and instrucblon. i T

'and 1netructlon. : o T e

N

lncorporated ‘into the dcvelopment of ‘a unit of currlculum‘ f'

.
hd . * .
Y
-

. . : ’
- 2

The ,theories of Mauritz Johmson, Jr., used in conjunction -

€

with the:critéria of the Canaéafstuaiesg?ohndétion can

a, -

o -

-

.The "Guiding questlons to aid in the™ devclopment of

e

.‘l' '

: K
e = rl

The "Gulding questlons for developing Canqda studles

t e "!?- ,

.-

+

’ N !
The un;tl“Probloms of houQinq and pbanning in a qrowing

urban centre" can be qucccssxully tauqht to Junior high -

)
.
. -

schoo] students.

. Both qtudcnts and. Lcachers cnjoyed and understood ‘the"

matcrialq and activ1tios of thld unit. -

,.currlculum and’ 1nstructlon unlts (Anderson, 1922)" cam“

'ald in the formatlve evaluaLlon oE UnltS of currlculum.'

‘,currlcuLa (Hodgetts, Tomklns “and’ Bowles, 1974)“ cah be -

o ae

3

“provide a useful framework for. involvement in curriculium

' useful Ain tthevaluation process of currlculum development



X

”b. Both<§tudcnts and teachers con51dered Lhe materlalsc.

-

'and act1v1t1es used throughout the unLt Lo bL N

N
AN . - . . -

.-'approprnate.

9, 1The unit can bp used to- eupplement ex1sL1ng soc1a1

- \ “ N T
'iqtudLeq ;moqrams 1n Canada btudiOQ. R ' ,&\\; ‘

) . J
'

Recommendatlons

\ [
1

Based upon the development and formatlve evaluatlon

T,
.

of the-unlt of currlculum and- instruction "Problems of e

housxng dnd plannlng 1n a growang urban centre,' it is
. . - .._c. -. '
‘rocommended* LT
. 13

1. that further units of currlculum and’ 1nstruct10n be

[ ]
devoloped based on the., theorlcs of Maurltz Johnson, Jr.,
and the criteria -of the. Canada Studles Poundatton,

2. that the Canada Studles Foundatlon formulate an’ expllcit

‘statement of the crlterla to present to all prOJect

-~

teams' e '. N‘. ) s - - . .- "‘ . 7.

3. that ‘the “Guldlng qucstions for developing curricula
.in. Canada studies" be presented to all pro:ect teams

prior to thc beglnnlng of developmental work in Canada

. . - Coo .'«”.
studiesy . " - S s
— B 8 T .
L4 thaL materials for the multi-qu%a kit of thch "Problems-

»
.

of houelng and plannlng in’ a growing urban centro“ lB

a part), gontlnue»to be improved, developod, and

\ .

mplemented.

v
.
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simmative cvaluation of the developed unit be .

anada studies,

6. that the Canada Studies. Founglation .conti'riuc: to promote h
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