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levaluation of these responses and“how these responses

"

: -
"lmethod for conducting process r search

ABSTRACT -
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AN ". o -' -
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This report contains two parts. ‘The first describes’ &' - -

.an internship of twelve weeks which was completed in the

i Counselling Centre of Memorial University, st. John 8, N\\

] \

Newfoundland Canada.. The secqnd is the report on a study ‘\

Y

licompleted as a part of the internship. L 'i _ ,-;;s

‘“‘\-Part one includes a detailed description of the intern- ot

—

ship, including its rationale and a list of the goals the

'intern g)ibput to reelize. Also included is a description

g\

of the;nature of theisupervision offered and a listing QE\\\\

“ the specific activities of the intern. The internship

setting is described;' A discussion of the degree to which

.'the Various goals were met is also included

Part two describes a research study aimed at identifi-
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. cation of counsellor/client responses in terms of Gerard '

e ——- __.,.

:Egan s cqgnselling model. It describes a method of
: . : \

s
'3

;1ndicate movement through the stages of this model Results,.

7

'indicate that the intern was&ablé to accurately identify

counselling stages in té%ms of Egan <] model With the use

;of‘expert‘evaluations,'significant consensus was reached
;on identification ‘of stages, thus lending credibility to

‘Eintern evaluations. This stud deﬁonstrates an effective : / l

W
¥

Ty e

RO AT BT SOVER I SN

[P



LY

L
. !
N L
(- A
it /
/
H f

e i
. e
.l ) \v:l,.
L) £ .
"
&
.
.
'
| -

.- L \ . N
- ! ' '\.:"i' "G'K- ' : i .ﬂv'" . l’ » ° - b
. i " e . p - N 5 "
, 1 - |I\l . J‘i{‘ \Q\ ] r:‘ . :
o . LMy ' - Nl N 4
- _qr.l... — r.\-t; ';:\ o - - o e \,..;._ ...'..!..__s._, e v é_._'
: b o ; sy gl - .
Soh R TR W — _ Co .
: ' ol g Y ST
: i ﬂv - '\\1: Weooe o 3 , S e
IR j@ ST S o SV o
) 1 ‘-. . \\\ ’k R \\na"t,_ i , R . Lo Tt . <.
" s \ap < . P ' B e
oy, S B : : & . '
A x 3 W g . R -‘;, 2 * -
[E . R
53 thnoWLnDGEMENTs‘ N .
R e e N 4
. i o o z'" S
; - 2 ’ : . w
) For his untlringma551etanbe.throughout the 1nternship, N
o e . ; ) ,
I wish to extend a; spécial thank"xou to Dr. George Hurley, e t

»

f
e ‘ é\:,‘

my fle%d euperVLSoﬁ
3‘ Y , {”“-, . l\v ,‘; . Lol
1nternshlp and research have' become the fohndationdoftthis . cos

¢’ \ " " . Lo

(Through hlS coﬁstant guidanbg the E AL '"“

N )d . : N . ;'.
intern s- trainlng'f“To the entlre staff qf the Meﬁ%rlal g s | 'f_-',
. R N \ N ‘*'_‘f) o
» Counselllng Centre, in partxcular, Dvﬁ}ﬂ M\\Schoenberg and . S
A J’| RN Te oy 35),;,;, S )
Dr John Garland a mg%$ sincere thank you.. L \- ' ‘

Thanks are - also exten ed to- the Department of

EducatlonalvPsychology, especially to Dr Norm Garlle ‘my ,' !1 ,\f

-

-

x
. .
fan T R A _...-§ JEP U B e et .-

Lt

v - e, e
i R departmental shperv1sor who. has been a’ constant source of : Ry
» i Lot P
N~ 3"7' encouragement. To Dr. William Spain and Dr. Glenn Sheppard,
' \\'\,.". N
: 'f /“\\\ for thelr generous a331atanoe and directlon with the -
. .f / Y . / ) . . ' .
3 Do ‘ research, thank you. T o T o B . s o
BT . PN ' ' . A
LR \\; T would also llke to express_mg_mmst_slncere_gratatud
— T
- / ' to.my w1fe, Mary, and our- three 'small chlldren..-Theirf—————**———“*f“"
i / :

relentless support and patlence made this’ progect p0391b1e.

Y ¥ 3 .
, ! . ;
'y , ' -~
- R . . '
- k] B . l
) / .
~ 3 , ’ \ ‘ . e
. " ’ L o c. J
] o ' \
{ ’
3 _ e . .
- Wil .
IR . ‘
7' | t
, LJ.. b ' 4

[N . B P T Y T A T O



CHAPTER

. . R
P U ey * e ot g veane e

T\ltorials o.nono..ooooooloooooooooo"o.oc-o-- 12

g N ' . . g [ R S I . [ R
e, . l‘. E e oy . R o o R e e HLERER ) T
o - c. | o\ _ . i

: R '-' Y L . e s o . h - Q.

S . Yoy . b - - _“;,; e Cot LI N Le T . o .
SRR ¥ UL : . K o ,..- R . ) o S S . a8 soe ' o N
¥y . Q{ ' o . Sy S ' “é'. b . -t < coo 'l . . s . i o .
RO ve T o T St s St T
K - e e i e e wee . R ket T . [ - - R i et R Tt 3
S > \ .o o . PO RN o : LT SR e
. PR - . . B o7 R .\J . - oL N . ] . o N o
i s B :,“- . s . s l
- ' 7’ "f ' N v x'r.“"tl ' £ ”
V- . s . N 5 . & .. ’ & . "’.\_ S :
. y ¥ oa & L. 4
(T E ,\!“ °
a0 , NS R .
' . Ty v ".r“ v . .
R N i L IR L L
- . g D N - o > s PRI . 2" y
S s ¢ .. TABLE OF .CONTENTS~ 1 % . . . . PR SN
TR e . A 0 .3 ' ig . . ' ST .
: ? B ¢ . > . . ¢ . i
v b . RERTER .
< . o W et o . :
5 S . P < ! . Page* ¢ a ;
LI . 3o g S T = .
S N ,\ ‘ 2 R
N R S i i
Q\C:f . ABSTRKCT o\.'.'ononoo-o '...Q..I"...OI;.roctq..Ql'...OO ii a . .“\ y -
P R C e .
f "u i ACKNOWLEDGFMNTS seeeacses e . . e . 0 . o\' o e o cees s ee e 00 iii . . i é
N . I , . v . co
!\': “LIST OF TAB ES o.noo-ooo,-.o'ulopooooooooooocoosulooooo.Vi L e {
113 R -? Sl 4 - P . N\ . . R . . . . i
",'_..)‘ '..' : A LIST'OF FIGURES ...a.:;.-....f‘...-.-1-............../-.1.,Vii . : {
.4 . i ; N el

e At £ AV e Saa

) -.fv’ -.: ) ,"II, INTRODUCTION -.ooo.ooooooo-o.oooo’oo-oo--.o "o‘ ll , . .
) Rationale ﬁor the Internship P S T | |
The Setting ’holooooo-ol-o.--oo-.oo.o--oodoo 2 '. .
- . ' " Goals for the Internship c....sveceinieeces 4 Ve
f o . o R nﬁ“ , . R B |
: . Loy . T Tre
: -II DESCRIPTION OF ACTIVITIES teososcoesvssosos oo 8 | -
; . . . . . .. . , '.‘-I_'-;
;‘ Reading ........'.i.l.II.'.........I"...I.lj .8 ' :'
i © Individual Counselling i..eceoevvecencesians 9
4

Supervision—and—Consultation esecemeciessnt .12

_—-1_,_.-—-—-__;/-—/—\/ Group counselling ...'ll"...l...!.....'... 13

1

L .

Interpersonal "Process Recall Training ..... -9 L ‘-W
l

t

|

|

ro .. Case Conferences ........liec.ivessmieeseees 13 0

.) ‘ e - Career Pla‘lning oooo;oo..o-vo-o.-o-o.o-oooo. 14
’Testing ........-L...............'.......I. .15.

. .l~ . Individual Review of Videotapes i........s. 15 ': ' ET
e Individual Instruction ,.............;..... 16w P

Research . LN I . L3N 2 . . . e % @ 05 0 0 " 00 E O 00N s . L] 16' ’ N "
, . Internship Evaluation ....................; 17 - 31
ry - ' e N I conc 1usion . . .. e o9 & 90 a0 . LN J '. ‘e o ' . L] . . L l ® © 0 00 & 2 o0 .l 0 19 N I'I }

. II’I " RESEARCH oo‘o .'.....?-.'.‘.:;:. o’:c.o‘.o'.o o‘i‘o.-o:;io.t.:;'o -'-’..‘- 20 ]
IntrOduction o’-'ooo-o;.ooooiooooloooioo‘-’aoco--’ 4
MethOd cooooo'o,o"'lo'oooocnotoo-o'-onoioo'o 28 ‘-\,.
X s L I S\ijeCtS .Ql.;.ll'.......i.lll...'ll.l'.l.2.8'
’/ . ) ' ._ . Materials oooo.toa..ua.o-ooooo‘a..oooo-,. 28

{ ' ' Design and Procedure 1. Ch
| ; : | :
t \ R , :
| , "\ ‘
t ¢ s
f;‘; h ' | |
T e RO MR MO DY L e R TS a v ot




FOI

o e et e 2 o it
.

hY
i
«
H
f
i
} 3
o
[ f

i
!
1
i, )
1
|
t
i
H a
§ -
‘o
LIS
AL
R .
i
i ‘
i
%
’
| i
.
I
e
t
’ i
.'Izn
. b
. v

. #
.
«,
“
s 2y @ i
4
L '
v
“n
1
°
a0
.
o
¥
°
N
.
v
. e
.
s
’
)
0
B
.
-
)
f
v
0
.
)
» .

- IIT
'ﬁ.EFERENcES ...'l'l’.-.'.'...'...‘..‘..'....';........I

0 e, ‘ : v

"BPPENDIX C vevvoeaivnnennnnosasneaiosinas

-~
" . 'll' . L -
. ‘I”.
¥ ? o [ ..‘ﬂ‘ :
"M‘ LI L
- e- . \( T s
! .8 ;(F' wid .
' & .
A i
’
J
R
" . -
.« .
v . ‘_;\ - v . A}

_CHAPTER R S :

> . . . R

Interpretation of Cohen' 5 K-

- Joint Agreement... ceeevsee x N
D:I.scussion
. Recommendations sesessresosel

i

‘APPENDIX\A‘_, e -:.- .',o. ® 00 l...c e s 0 n. ] o:o.;o ..n -eo0 '- [ ] 'u.. - u.'o.o

A ' N .

APPENDIX. B o L sio e oo o-’ . o_‘o,v-c c’o_’-

T

Résults .'I"-l.I".l:'.........’.llﬂll"

: : . oo |-
APPENDIX_D oo-.-o"'.-'ov';.'uolo‘.-.o;‘oo--o'o'oo
[ . B ’ C
. - e

\ .
. - .
r- Lol . )
. v v .
. - Ve
\ . . PR
2 , - v . r.
. " -
) L]
- . o ‘
. -
. : 1 : .
. L l\
) 4
’ !
K SN »
. ¢ ,
‘ ) \
1 [
) s ’ ! . '
v
B ' . ' . . LI .
] , I ST
A * -
. ' g . '
’ . vt ' v , .
o X ) L Rl Ay LD et

46

48

50




£

[

u s w

N

N R R 5
\. LR . v
A . )
' \ . N '\‘ /‘ I ->
- S \ . LIST|OF TABLES o
oo . - » '
\ o N " .
b _ Page
Cllent Interv1ews‘..}...,...........;...;.,..;;. iq

HOurs Alloca ed to-I ternship Activities epmee 17

counsellor Be aVlorS ®aas 00 '." s a0 e 0 a'e --'a s8 s ... ‘c s o 25
Client Behav1o s,......,............,...,...f;.; 26
LI : .
Expert Agreement Coeffic1ents for all o o
Counselling Stag ...”...............;.\....h."34_
\ L , . .
NN B T N .
. ». . -‘ 7
P
-0 l" .\.
i "' X o \
'! * a
"\ \\ -
.o - \
\ .
2 L)
A ,.
: \ N '
% , . -\ ’ -
: ¢ 9 [y 2 \\ -
’ A ‘
‘ o A\
! \ ‘.
. \vi ’ \.‘,'.
“ \ L .
’ _ A
> o ." ' o
‘ ( ‘ Vo
) | y e b .
ERERA R A R T




N

KIST OF FIGURES . ) ) L S
. . o oy
' " . ) Page
Category—agreement Matr:Lx for All L ’
Counsell:.ng Stages. Ei(pert 1 X Crite ion eene. 31 *
Category agreement Matrd.x for ALl - g !
Counselllng Stages: " Expert 2, X. Criterion ..... 32
. | Category-agreement Matrix for All . l o .
Counse€lling Stages- Expert 3 X Crltrrlon ceeedt 33
. -
Category—agreement Matrlx for All. | ¢ o T
' Counselllng Stages. All. Experts X C iterion vh,lh 37
S P R e - ‘f
, ' .‘ '
. , s
g | o ":} .a ) .
- N . & - : . hY
‘ N o <
. ' <
[y o {
. o ,
{ a
\ .
' ’. L ’
e . /e E&?‘i
o
vii
L .
N O 4
\ a [
\ ' . : : . o N ) e
\\ ) o , A T B ' '
e ap Tl PRI AR L o



e e gk e O & A b1 et e e < <4 4

and

v

i,

Y S

0

CHAPTER I
INTRODUCTION
[ IC

e T ’ .
: Syt

Rationale for the Internship..

y o

La LI C ’ . ' & o
o . .. . . A co ’ .
N .

An 1nternsh1p (w1th a related research project) 1n a

-

couns llng Setting is” an option in thé Master s degree in‘

HA)

'counselllng offered by the Department of Educational

Psychology, hemorlal Un1versxty of Newfoundland. The

‘s,

internship 1s tb con51st of a 12" week contlnuous pracement

“in a settipg conduc1ve to the profe951onal development -of
th@ intexn. The setting must lend itself to a variety of
pertinent counselllng experiences and thus enhance the

competencies of the intern. "'_ o

" The . internship optlon ‘was deemed the ‘most’ appropriate

by this 1ntern for four reasons: - '

o

[

1. The 1ntern, having worked in the counselling

oL

field for eight years, wanted to have his .

counselllng skirls assessed and improved, -
2. 'Sthe 1ntern wad’ anxious to learn about the

-

v""\m—.—
latest develSpmenté,in counselling

.techniques- f

3. _the internahip provided an«opportunity for

. & S
group counselling situations;. - o

direct supervision inlboth individual and\\,-

- S EREY SN I




e

e

P T 2 Tt

. ~

«l\arning opportunities and the professional services-
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4, 'completion of the internshig/required '

the intern to undertake a research pronect
I

-in addition to carrying a counselling case

load.: =~ = oo o L T

By e

o medeseing
R ‘ [T D e N

[

.Memorial s University Counselling Centre was the
approved setting for the internship g Through the Joint
‘consensus of Dr. Glenn Sheppard Department Head ' ’
(Educational Psychology) Dr.’ Norm Garlie, Educational

,o-‘\
,Psychology, and Drz'George Hurley, Training CoOrdinéter,y

'ﬁ

University Counselling Centre, the Memorial Counselling {

'

Centre agreed to placement of the intern for’ the necessary

-

essential to his ikternship and the research project. f"L'i{”‘:

' The following were considered before the final selection

of the. internship setting: = T i-'.‘, o

Z@) The quality of profeasional supervision, R
v,

; ‘the quality of learning opportunities ;
| .and experiences, _ | ‘

;3;; the relevancy to, and usefulness of, such .,

- experiences in the actual setting in which

the intern ultimately expected to work-'

4. possibility for full time involvement of the

-

, : intern for a minimum of 12, consecutive weeks; N

w

e
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e
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.8

‘ their personal VOcational \and academic capabilities.fv

' g *Include Test ‘Mixiety Management, Relaxation _ . .. & .y i
o ."Praining, Biofeedback Training, and Asser- . = .. - o

L §-

~_As stated 1n the Memorial Uni&ersity‘&alendar (1983)

5'5-" relevarit to| educational.and. career ,goals,

availability of a qhalified supervisor»' 'ﬁ"_<:_
’ . . "' N ) Al Lo '.- '_,
,ready aCCess tb the departmental supervisor...

» : Ty T

: on-site, and

I 6':n A

' j' The Counselling Centre;has six full tdme counsellors_-' B

RN
. e
~ e .

_ who are available to assist clients in the deNelopment of

»

r - e

’:ix,/ Thqou?h”Inatvidualized personal counselling uFV":' xa;"}

~and afwide range-of programs, - students- are.

'-,'encouraged and. helped to- develop their :‘

-unique nésgurces ‘apd&,: thereby, promote T

. ‘personal growth and. intelledtual develop~ ;;J

ment. . [Toward-this end -the program- areas

~of the Counsel'ling Centre are primarily ‘
“mhrough

threefold~',

; Vgt
B S Doae

. 1.' Learning Enhancement PrOgrams.
abtivities, a student ‘may" actiVely enhance,
"his-or her learning Capabilities, . '
.end. the-Centre offers programs;‘in- Speed -f~.~ R
for Term Papers .and Essays, and Oral G oo
Cqmmunioationn- Jw,;-c ~‘Fﬂ'7 - oy

. ° :?gh : --“,' ST L
iz,q Career'Planning/ ‘The Céntre servég as "
a’ drop-inrcentre designed to. help students

in~such areas as gathering’ information

performing self—exploration of career-~ LW e .
‘.related interests, .clarifying values, o, .- SRR
acquirin§ more . effeckive decision—making e 2

-,f{--mstrategies,—and developing both short- and .

long-term career - plans. 'y -

. L
Individual and. Group Counselling, forg
Programs’ offered

3.
Other Personal GQoncerns:

-tiveness. Training

Othe. programs offered SRR
‘in&lyde behaviorally' ‘oriented approaches« . R

4y,
: R ’ A
[ ) ‘h B ’ . . o ] .
. - y .
L] [ ] . N .
‘v . " * “ .
- e, et \ L
: ey . 1 . N
N : < f

,L_,--

~a number of short courses ‘and.structured. 'f‘ ;Q;_;-q”}}“
To this: .. R

Reading and Comprehensién, Organizfng Ideas SRR ;f.if:,th~i

‘ (e g.,ISmokeriv_c1inic, Weight COntrolj ds o f.:%

N -;

. .
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3. well as Growth Groups in areas such as '1 o ' R

P&rsonal Growth, Sexuality, Men's and = .
Women g Awareness Groups, arfa. Yoga., (p 31) - ;
The follow1ng lS -a llSt of pfofess;onal faculty . ‘
‘ .employed at: the Memorial UnlverSLty Counselllng Centre'\\ RS
'_ B. Mark Sdhoenberg, Ed D“’(Director) il - .-. .;::; ’
-;G;Elaine Dav1s Ph D.";' 'T"!- : ",3[Lle_J' R
‘;, ,John Garland PhiD. " . ' ‘
o Gary Green, M Ed._:;fll';“ o ' _ o , .
.. h George Hurley, Ph D. : T 4
; 'h;qhgmas‘Sullmvan, M.Ps;“_hli ' :: ” : 3 o
,5'.;~ ' 33, ‘"-‘: . t--;:_.-ou, r;r ‘ r% "‘-'-V . _;ﬁ
R S ‘ . ~': 2_”f"-:':. X& d %
Goals,for-the.Internshrg o _ S |

-was to. evaluate his present counselling\skills.. To further'@

: enhance this'goai the 1ntern set out to mesh the research
1ntensive skillsvevaluation.
'.to further enhance his- skills as a’ counsellora o RS

-?.internship.

~'~.“;,A1:o meet them follows' '.xu o o : . R AR

Having spent ten years in the fleld of cqunsell;ng and

chlld care, the 1ntern 8 main objective in thlS 1nternsh1p

L e ®,

L 4

o »

'.component and internship into a comprehensive method of - L

i
As part of this same process,
the intern endeavorqg. to adopt.new techniques and strategies
-&,_/ . v

* The 1ntern identified ten goals to be met durlng thlS ”

A llst of these goals and activities designated

EEREE EN A

. ° L A} \’d v ‘ »
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To become familiar and experienced Yith the use of

GOAL 1:°
- v1deotapes 1n counselling sessions.

/

ot . This uas accomplished'thrOUgh (a) ind1v1dual instruction

of the mechanlcal workings of vrdeo machines, (b) requesting

B 34
cilents to volunteeﬁor .va.deo se!suons, (c) VJ.deotaplng .

. 1, -
. ‘wnts, and - (d) discussn.ng vldeotaped sect:.ons of speclfic |

V.o~

sessions w1th 1ndLv1dual clients. N

GOALQ'

A

°

To develop afself—evaluatlon of the counsellor S

present strengths and weaknesses.

2

ThlS was accompllshed through (a) v;deotaplng 1nd1v1dual

counselllng'se351ons, (b).personal.v1ew1ng of-all tapes, and

(c) personal reccrdlng of'the Varlous strong and weak points

-1n counselling Se551ons. o . - L
t Co. e S :

. . H .
o - ' L *

Ty - i C L
GOAL 3: .To gain.further knowledge of the intern's skills by
the E@thdd‘of~expert‘and coIleague-evaluation.

I

3

Thls was accomplished through (a) 1nten51ve v1ew1ng,
prompting and feedback of videotaped client/intern sessions

”by the 1ntern q.euperv1sors and colleagues and (b) V1ew1ng

"of these same or 51milar se591ons by counsellor trainees who

conducted their 1nternshig at'thrs same time.

v 1,
.

GOAL 4:

.. intexn's ability to counsel. within the framework
; _ of a specific)counselling model fﬂ“- . ‘

T
&

This was accomplished through (a) e*tensive reading and

evaluatiOn of Gerafé Egan s developmental model, (b) enmloy-

v
’ ment.,of his model in conceptualizrng and counselling clients,

Jde) . having experts evaluate (throdgh the use. of counsellor/

» R I e *

IR s e

s et s S e

e

%..

To obtain an_objective igvaluation by experts'of theiﬂ
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° .

"(b)'attendlng weekly se551ons W1th the Centre s sup rv1sor

5.conduct1ng both group and 1nd1v1dual counselling. o RIS
4 .

o H'assertlveness tralnlng group thh ‘Dr. Elaine Dav;s, (b) o : .

"-readlng 1n “the area of group dynamlcs and asserﬂlveness

. L S S ' a : L
. GOAL 8: To deve10p an assertiVeness training model folr: highf\\

"*. assertiVeness trainlng grOUp, (b) acoumulation of yarious

{ ' ’

-

client skllls checkllsts) the intern's abrllty to employ
Egan's model. = - ' : o ) ‘ :
\\. i r
- v ) . ‘ N . .
GGEZ,S:, To further expose the intern to the ‘many and varied :
o theorists and theories'of counsellinQ\and psycho-

theraEz , T~ .-

e .

‘This was accompllshed through (a) exten51ve reading,

'a. St ’
./ to discuss the-varlousifeadlug materlals, (cJ discussion . .- = - '=%

'rW1th profe351onal counsellors at the Centre, and (d) R ! !

Sah IR v é
g
i

. [
e . . - v
. . .

_GOAL 6. To galn further experlence in group dynamlcs. _

Thls was accompllshed through (a) co—leading an ‘ _33 : " .,
Iy T

P

3 L

tralnlng, and (c) llstenlng to audlo tapeb on assertlveness{' "

'tralnlng

3 ,~. . v : 3 |
\: ) .’ ‘
, L. o ) . L .‘_: - e ) ‘ Y e B 4 :
"GOAL 7: To become: familiar with the range and theoretical
. basis of services offered by the Centre: R
._\ N S . ~ ‘(' . N
v Thls'was accompllshed through (a) 1nstruct10n by, and

_ |
diacu351on.w1th, counsellors at the Centre in thelr areas of

Yo

'sp 01al interest,-(b) approprlate readlng and dlscu531on, A
. 6 . S i Wt . ' ',.- f
rand fe)- actuaL practlce w1th the technlques. CoL -J;i“?!_\ !

AR Y
. \ P . R EE . -
v . . . ) \ T ;

U,U'school group;gounselllng

,1- wy : \ N :"',' (3

This was acccomplished througﬂ’(a) co-leadiﬁg an * - . Y

L

S
..
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'group activities and learning matérials, (c) extensive

reading in the area, and (d) rewriting and adaptlng materials

to suit the needs of hlgh schéol students.

-2 I

..
- . =

GOAL 9: To gain further knowledge of study sﬁills.programs.

This was accompllshed through (a) 1nd1v1dual 1nstruc—
. . \
taonal SeSSlonS w1thrprofe5510nal counsellora currenFly

worklng-%n ﬁhls area, (b) extensxve readlng, and (c) gatherlng

~and copying of varidus,mateylals_that the’ Counselllng Centre
. employs in its program. o '\_

W

GOAL 10: " To become familiar with the administration, scoring,

and interpretation of: a number of ‘formal tests and

"~ . > inventories.

\iifhis’was accomﬁlished through (a) instruction by p
~ S “ . . R \ " . '

cqunselldfsAat the Centre, (b) reading test manuals, and (c)-
. } P ' Vi . .

".actual administration and interpretation of the instruments.
. ) ' R
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DESCRIPTION\SF AClTI\’ffTIES
v, I‘,. N
) his sec‘tion deta'ils: the actual.' activities of the 12
week lternship'whichlbe.gan on May 16, 1983 and terminated

on"Auguit 9, 1983. The intern will describe the activities

and the amount of time devoted to each.
. <

.
\ ‘ 0, . .

x - : \ Ce o

) ‘ . . .. . , .

‘Beading  \ SR

N
' ’

IR Reading and study was carried out in several areas of .

personal 1nterest. These wére sexuality, marriage and

family counselllng, bereavement, learning and study.

" strategies, hypnosis, and assertlveness tralning. Books )

and drticles whlch were read, elther partlally or completely,

are listed in Appendlx C.

Readmb‘ and study was’ an ong'o'rﬁg activity durfng the
entire course-of the internship. The Counselling Centre,

in the past year, broadened its inte'rnship prdgram to .

1nclude flrst—year family practJ.ce res:.dents while retaining

LI

s ¥
the same numbers from the other counsell:.ng disc1pllnes.-_,

.Wlt" this change, a heightened awareness °for more reading
in a broader range of counselling and medical topics was -

fostered.

- e e . T =




Individual Counsélling

]

. Individual counselllng sessions we/e,conducted in the

a

‘areas of personal, career, and assertlveness tralnlng. In

'addition to the 1nd1V1dual 1nformal counselllng sessions
':conducted in the Gareer Plannlng Centre, a ‘total. of 47
4‘se391ons of approximately one. hour" duratlon were given in

_private. The 1ntern saw 28 clients 1nd1v1dually. Nine

_‘were personal, twelve were for career planning, and seveh
. - K [

were for assertiveness training.  The number of interviews =

for personal clients ranged from one to éight. For .career

planning clients the range was from one to four, wheréas, '’
. 1 . 4 . . ) . * - *
asgertiveness training clients required oply one intake

interview for admittance to the group sessions. Client
o . = - : - .
interview sessions are recorded ‘in Table 1.

N\

S

Interpersonal Process Recall Training

The intern trained for.approximately three hourb

week’ throughout the entire/COurse of/the internship'in'
. ‘ < . .

since

1962 The course provided.the opportunity, through he nae'

&f videotape, to vLew counselling performance. IPR training

is designed to deve10p counsellinq skill& for clie

»

i
| . o ' _

ok g e — e =
v
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Table 1

Cldent Interviews--

5

[P SN

10

Client
‘Concerns

) Seasion
/gates

10

32

13

'
LY
11

14

15

16

17

18 .

19

Personal - -

Career_
Career
Career’ -

— ?
Pexisonal

Assertiveness

Career
Asser?iveness
Aséértivenesé
A rssertiveness
.'Assertivenéés
Career
 ¢aréer
’icéréei
| Assertivéness

' AsBertiveness

Career

Training

Training

Trainihg
Tr#ining

Training

Training

‘Training

&

Méy'27

‘May 30

“June 15
.. July 29°'°

.MaY'ilt '
June 17, 19, .23

Judy 11, 21

- June 6

" June 6, 10, 16,

June 2, 14, 17

June 9
. June 10
Juneﬁlg,,{4
June ;3'
June 14

June\15_A
June . 15 -:

‘June 17,{2{

-Jure 20, -29.

June 20

June 16

S

~ June 27

June 23

RSN SR L SR RN

(1984)

28

<
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Table 1 (cont"d)- :
Ve T
P ' Client’ Session T
Clients Concerns _ . - Dates (1984)
. 207 .- Career June 28 -
*July 15, 20 ‘
21 - Personal July's - ‘
22 . Careexr July 22 -
23 Pefsonal 1Jﬁly 25 - .
24 Personal: July 28 -
25 Career "July 28
. 26 Personal Aﬁgust_l
: 27 Personal August .1, 2 -
38 . Career Auqust 2 '
- - o
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-
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counsellor (Kagan, 19'757 . . R 2“

Wlth the as51stance of Dr. George Hurley'and Dr. Elalne

Dav1s, the intern examined hlS ablllty to apply Egan s model

[y
Ri

to IPR fllms.' The 1ntern alsq videotaped role- pIay

counselllng se551ons and was glVen feedback. The 1ntern

’
-

spent 36 ‘hours tralnlng 1nwthls-area.

' .

“Tutorials

» v .
o K v

Dr(ga. Mark Scheenberé conducted three-hoyr tutorials

- +each week witn'the'intern and medical residents. Various

A\

counselling.topics were discussed. Th

1nte;n/ﬂas supplied
with_azreadings manual of articles compile yf he Centre' s
staff. From these readlngs the groug dlscusseS such topxcs

as: ‘sexualngxi>mapriage_anq family pounsel;ln erapeutic

Jappxeaches‘to_bereaVeméntwcounsellingf and -behavioural

approaches to connselliné. Dr. Schoenberg,-the tutorial

‘leader, was able to lend deeper insights into the many

4

.. articles which he wrote in the areas of sexuality, bereave-

"ment,.ang marriage and family counselling. The intern sgpent

30 enlighfening hours in tutorial sessions. | , o
. , . .

, ° Supervigion and Consultation _
« /" . . ) ' ] . B -

The intern attended two-hour weekly supervision periods

A

PPN

R T ORI SR
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with* Dr. George Hdrley. Dur&ng these sessions counselling
thods were discussed and teped client sessions were
reviewed. Meetings were alsg held with the departmental.
{ \\‘H:
superv:Lsor dnd other counse ing experts to discuss both

eounselling and resea_rch.» . Two meetings involvmg the field

and departrhentai supervisors and the Head of the Educational

"-Psychology Department ‘were held, one ‘at’ mid—tefm and one

near the: end to review the progress of the 1nternshlp.
i

Please refer tO'Appehdix-D for evaluation reports. The

intern spenti 24 hours in direct supervision.

.. . -~ '
TN . '

P

Case Confeérences -

\

|

*

The intern prepared a case |presentation of a client to

the Counselling Centre staff at a friday afternoon case

\
conference., Approximately seven\ hours were spent in

preparing and presenting this case. In addition, the- intern

' . '| * - * . . ' ' .
was an active participant in nine other friday afternoon

. case presentations. These conferences were p'resented by the

Al

, | . .
professional staff at the Centre., A total of 18 hours was
. ty l . . .

1 (3

spent on case conferences.

Group Counselling.

Under _the' leader'ship" of Dr. Elaine Davis, the intern

. '
-

- . N e L o e RARERE (R 2
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co-led an assertiveness training group. The grbup met for
6 consecutive tuesdays. Dr. Davis and the iftern spent 2
hours in initial preparation for the group and 1 hour of

preparation was conducted 2 days in advance of each meeting.

‘'The leaders were also responsibple féi‘ printing and distri-

Jbuting adyeftisements for the group; - Research, preparation, -
e T B - "l -a

advertising,. and éo-Leéding accounted for a total of 30 .
hours work . - '

\ Career Planning.

L §

The.intern spent 120 hours in the Career Planning Cen’t&;
An ir;trogluction was éiven'inﬁo the operation of .tﬁe Career -
Planning Centre and \f_'ﬂ;n\'e va.riogs foﬁns of career information.
The intern became famiiig\r withha range of uniwersity programs
.in Canada f& in other countries. fThe mbst,efficient; methods‘
of' loc’atinjg 'univ'ers,ity, trades, and th\e: various ari:'progra.ms'
across Canada and the United Sta’teé were discussed. 'The |

intern also familiarized himself with graduate school

. entrance tests, programs for graduated and students in

foré_ign countries, employment opportuni'ties' for graduaf.'es,

'. audio-visual tapes of'irarious careeré_, and literature devoted

N

to methodologie.s for career preparation.

-
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Testing

The intern admunstered the fpllowing: tests. - The
>
Self- Dlrected Search (admlnlstered 8 times), the Strong—.

ﬂow-'

Campbell Infgx:est Inventory (adm:l.nistered 3 tlmes) ’ the

et AN
Mlssourl Occupatlonal Card SOrt (admrn:.stered 6 tlmes) ’ N

~—

and the Wechsler adult Intelllgence Scale (admlnls-,uzred 2

.tlmes) The use-of formallzed tests was found to
J .
deflnltlon of problems and to provide . adcht:. client ™

' 1nfo§ma1:10n. The intern spent approxlmate_ly 33 hours

testing. - - ‘ ot -

Ll * Individual Review of Videotapes

v . . N

The intern compiled a videotape library doneisting of

counselllng segments with 26 dlfferent clients. The intexn,

on a dally basis, pr:.vately rev1ewed these tapes. This

act1v1ty shed new lJ.ght on clrent concerns and added
direction to future counselling sessions. It also provided
greater pérsonal ins:.ght into the J.ntern's counselllng
sk:.lls.,- From‘the.cllent's ang coun}ellor 8 perspective,' :

this activity was .conside'red' one of the more ‘valuable and

beneficlal activities of the interriahip. Thé " intern’ spent

approximatelny 80 hours pr‘ivately' reViewing videoﬁapep.'

SRENE g
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- . Individual Instruction - .

b . oo : o ! .
. The intern sought and received. instruction in (a) .
, nethods of teaching.sp'e,ed .reading,' (b) study» skills, _ (c) S B

use of bi.ofeedback, and (dy - relaxatiorlx traming Indi.v1dua1 :

o . . -

1nstructlon m blofeedback was supplemented by attending a ' .

g t.
. - R}
[y At i .

biofeedb wck workshop conducted by pr. George Hurley at the : SR

Health Sc:l.enies Complex. Instructlon 1n study skills as f':; L
. / o
well as relaxatlon was geared to younger clients and could

2.
" i 13

<« be eas-ily applled in a school settlng There ‘were, approx-' o n

’

imately 12 hours devoted to :Lndividual 1nstru@t10n 1.n all c2 '
. oo the  above areas. : . o . ]
. F I . .

. Refer to 'I'able 2 for a summary of acthltleS, togethe,r S
: ’ e ' h ‘ t ., “-

wrth times devoted to ea.ch

Research

o Approxi.mately 60% of the internship could be considered

research. Virtually all ind:.vrdual counselling sessions '

' were taped. In addition to maklng and rev:.ewing videotapes,

time was, devoted to llbrary research and report wntJ.ng.,

On. two separate occasions the intern conducted phone ::.nter-

K

views with Dr. Gerard Egan, the .author of - The skilled helper. S

Because the research project is a maJOr component of. the‘ . _ .' \

“internship, it i.s presented as a separate part of this report.
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Table 2 ' ) ' _— L

]
i Hours Allocated to Internship Activities ol v -
' ‘ . . e | | ’
=t ' u-/ ’ ’ ;
I - . :
v ( ] . .' . . . ) Lo . . Lo v
oo : 4 . . . B - M - - - - ¥ .‘)
! Career Planning Centre, . 120 L - . o
e e ) 1 » Review of - audio—-visual tapes . 80 R "
- . . t LR . . . ) C R T c N
’ ' B Inaividual counselling R 47 .
“‘Supervision . . o S ve T 24 - -
. . - - . : .' . ‘ . Lo Vu z
ERNEE -: ' Interpéersonal Process Recall 36 : ' ' o
' ' Individual testing ' : ' .33
: : s -

s . Assexrtiveness training ‘ 30

. T « ° A) L LT - - ” -
Monday tutorfals o4 30 . .

Case conferences . ' 18 / A
I« b o o R ' . . ; . .
2 . - Individual. instruetions ' 2. .
‘.‘\ » i o K B - — -3 - 7 1 . ! " ) I-' - - | - '
: . *Total hours allocated to activities eq&lled 430,
' ) » o ' . a A I't‘ i s - ‘.,‘
t | - . ) i ,
LN L ] / \
. , , . s N ) . . o L ll
7 . ' N B ) -_ L A
e 20 Internship Evaluation
: v The intern feels qonfident ‘that all ten personal goq\ls _
H ' [ ’ - & . LY

b : . were met during the ‘course of the :Lnternship Goals 1
. o through 4 .were developed th'roughout the entire 12 week
s internship.' ‘By wvideotaping counsell’i‘nq sessions and through SR

Interpersonal Process Recall trai‘ning the intern received
&

' irqmediate And continuous feedbhck on. his counselling skill.s .
. < | o .: T . o .—-/ Lo l - ) ;: - . j: ' .'.l"‘ R '\.. -;'
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The 1nternsh1p at the Memorlal‘Unlver51ty Counselllng

\

‘,' w"Centre exposed the 1ntern to pfofe5510na1 counsellors and

. QfOVlded anvoperational vrewdof tﬁ‘\efhlcal standards of

‘behavior appropraate for counsello:ss..‘>1 Seelng—these standards
F— I', .. : . I e Ty . - 4 e

. .applied helped,;he lntern to 1nternallze varxous poucerns
Y . -". ". A “ P L ’
IR Qfor cllents, e g., confi&entiallty, respect,‘trust. T

e As a result of - the internshlp experlence there 1s Ca i
: C e S TN e R ¢

) stronger commltmenx td the meortance of ongolng self-

. Lok
S . n
D evaluatlon andhresearch, Research came to .be v1ewed as an
X . l * F e 4 \ H -y b4
Moo ' 1htegra1 part of program develoPment.and an essentlal element
. » ' "..' Voo .‘_'. ' i -
" Lo of profess1onal accountablllty. ' ﬁg;, < Y
e ’ . ! ! : 'll A a
w '5: i This. 1ntern lS returnmng to the qounselllng fleld with
EWR N .t A . -\
: , a helghtened awareness of hlS counselling skrlls, a broader
s v * . ~ ‘ ;
knowledge of behav10r change strateg;es, and a keener sénse
A C
Lo of profe551onal 1dent1ty and confldence. - ‘.‘ :
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— f formal tests and 1nventor1es.“ Profe851onal and innovatlve

.

v

The summer months-afforded the Centre staff a reduced client

'case load and increased their acgessibility. On several

occasions the intérn-was able to discuss Gerard Egan's
. counseﬂllng model w1th the staff and tapes were reviewed _
to evaluate the 1ntern s ablfity to work w1th1n the gulde—

llnes of thls model.

Goals ‘5 and 7 were accompllshed through dlscu551on,

"readlng, and lndlvldqal 1nstructlon. The 1ntern was‘exposed

(technlques, communlcatlons theory, and developmental'

counselllng theories of Gerard Egan and Allen Ivey

. -~
\ . v ’

Goals 6, , %, and 10 arose from the 1nterns needs
. . o .
that were reallzed durlng his work as a school counsellor.-
Ty
. . Students 1n the school aemonstrated -a neeg for group work

o

- ’ . 1n the areas of assertlveness tralnlng and study sknlls.'

I
The lnternship affordedfthe intern dlrect experlence Wlth

- '1.'
lnstructora who worked exten51vely in these areas. »Complete

14 'R

¢ programs "in assertiveness tralnlng and study skllls were

. -

B accuﬁulated and adapted to meet the needs of h;gh school
L l///students. h .

. . . . - R
» o
N

;JJ..' ' The 1nternsh1p presented the opportunlty to admlnister
1nterpretations of'these testa wWere dlSCUSSGd These N ﬂ
dlsbussions augmented the many and varied instructional

”Ztsions that/enabled the intern to.accomplish all ten

personal goals.

. . .
' ' . : A

s
a
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v ' CHAPTER IIT

RESEARCH.

»

To fulflll the' 1nternsh1p requlrements as determlned -

by the Department of Educatlonal Psychology, lnterng must

undertake a research study The followrng study was

.comprled because ;t met these requlrements, was compatfble
b Y "\. K

w1th the 1nterests of the 1ntern .and w1th the. servrces

¥
provlded to students and unlversrty bersonnel by the }

LN f\'_
.. . . g S

Counselllng Centre. f’ - 3ﬁnﬁﬂ s i

o .
. . . . / - IR .

Introduction .

LI ! : ’ 1 e b]

Counsellor trainlng programs and 1nterneh1ps are

]

desrgned to . produce\cogpetent gounsellors.. In order to

evaluate the eff101EQ‘y of these programs, counsellor

. oompetenc1es should be evaluated “in ‘some. systematrc faehlon.
. : \
Historlcally, there has been a 1ack of systematlc evahuatlon.

L \Matarazzo (1966) noted that whlle there were numerOus : %

"attempts by'psychologlets to.lmprove'the teachlng of o
" psychotherapyr only a handful of these could bé'called

research éfforts deelgned to answer the'queetlon whether

student behavlors were evaluated or altered.‘ More recently,

\ y

Garfleld and Kurtz s (1916) Survey of clinléal peychologlsts

.; c 20
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)
underscores the need for more innovation and empirical
evaluation in training programs and procedures.
Hiebert (1983) atates that there is widespread

consensus among counsellors that there is a dire lack
of meaningful research on counsellor effectiveness. This
lack of systematlc evafﬁatlon in times of 1ncreased demands
for accountabllrty means that many counselllng services
are 1n'danger of serlous erosion (Aubrey, 1982).

Cllnlclans have to shoulder some of the blame for the

lack of research on counsellor effectlveness but researchers, -./

' too, have only been marglnally effectlve in their efforts. )

Much.of the research on counsellor effectlveness focuses

Y

\ N .

it o R g Rt
<

s

\\\Sn counséllor characterlstlcs that are p051t1vely received
h§;c11ehts (e.g., Atkinson, 1982; Barak, Pathin, and
Dell, 1982; Sheffer, Murillo, and Michael 19815. Although
l‘thls work is interesting and worthwhile, lt’tends to fall
‘short of a strong case for counsellor effectiveness. Much
of the other research.related to.'counsellor effects lacks
a 1arge degree of ecologlcal ‘validity (Bronfenbrenner, 1976) .
In thls type of research, participants typically are
assigned randomly to treatment conditious, a practice that
seldom'occurs in-a @ounsellor'a office. According to Heibert ' .
. ﬁf§83);the pro?eas of differéntial'diagnosis,‘matchingn

.

intervention to unique client characteristics and monitoring
. lh

»

adherence to an intervention plan, is. lacking in most outcome

studies. - S ' | L
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fo prevent further erosion and to combat these
criticisms, more meartingful research is needed in this

* ’ . . ]
area. Research needs to become more systematic and this

N

is more llkely to occur when tbe counsellor acts in a )
-
purposeful- fashion. When counsellors become purposeful/l

~in their interactions with clients, and when they collect

data (either self-monitored or electrically recorded)

indicating that they are behaving consistently with their

'-purposes, they are placed in a strong position to argue

-

that counselling is providing an effective function T

* (Hiebert, 1983). He goes on to say that it is increasiﬁgly

difficult to claim that client change.is the result of
the counsellor's efforts, if the ceounsellor's efforts

were random- (e.g., nonpurposeful) or if the counsellor's

‘behavior, and the explicit.link betwe%p those counsellor

- behaviors and the client change is not documented.

Purposeful counselllng behavior is attalnabf";hen
there is a theory base provided. Gottman and Markman
(1978)s fall to agree with this reasoning for they feel
that theories are little "‘m\ore than a collection of
metaphors not solidly grounded in observable éhenomena.
It i8 conceded ihat counselling research will, perhaps,

never reach the precise measurements of the pure sciences.

. Despite this fact and criticism, counselloxs have to

pursue the avenues that lead to_;ore meaniggfﬁl research

in counsellor efféctiveness; Theory based research is

1 one of these avenues.

e —— e e
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Goldfried (1980) suggests thatftnegries can be helpful\‘ )
guides in developing hypotheses, selecting variables to daa
analyze, and in interpreting data. Bartlett (1983), writing
on supervision in cpunselling, points out the need for a
con51stent framework to enable the tralner/tralnee to
1dent1fy,the commpnalltles and dlfferences among various y
models of supervisgion. Such a framework or theory base, he

1
Loe

shggests, would provide counselling, supervisors with

o v

specific info¥mation on what constitutes effective ‘super-

vision and pounselling.j”Daﬁiels, Mines, and Gressard (1981)
point out that there is liti}e evidence to suggest that .

counsellors are systematically evaluating their programs
g/
with any single evaluation model. This apparent lack of \

evaluation, coupled with the recent efmphasis on more theory

based research, provides the impetus for this present

4

study. . . .

Egan s Model.- This study attempts to evaluate Gerard

Egan's approach to. categorizing counsellor behaviors. The

counsellor emploYed Egan's (1975) develepmental.model in
aetual codnselliag sessions. Although'Egan (personal
communication, June 6, 1983) reported that there was no
research to date on his medel, it was CHOAen because of its
'comprehen51veness and clarity of counsellor/cllea;—sfllls
expressed :Ln behavioral terms.. . ’»

In his book The skilled: helper (1875), Egan presents

a three-stage model and a helper-skills trainlng program

! o 1 .
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designed to iocreése the reliability of the helping process,
It presents a practical model for doing counselling. This
model, ;hile primarily praotical, is not atheoretical. It
ie:baseq on 'learning theory, social influence theory,
behavior-modification principles.and practice, and skills-

tralnlng and problem—solving methodologles. It poihts out

three prrnc1ple stages in the helplng process and the skllls

the helper needs to 1mplement each stage (see Tables 3 and 4) .

In its most basic form, Egap'd mooel“would encourage.
the counsellor to (af'establish fhe‘kind of relatiopship
W1th tpe person who comes for help that w1ll enable the
1nd1V1dual to explore the problematic areas 1mﬂzhe1r llfe

freely, (b) help the individual see the problem objectlvely

and understand fhe need for action, and {c) £finall help

the person act. _ ' "

‘ .
According to Egan (1975), the stages Of the-model are:

(a) Stage I- The helper respénds to the N
world of the client in order to help
~him explore himself.

(b) Stage II: The helper uses the skills
of advanced accurate empathy, self-

. disclosure, ‘confrontation, and -
immediacy to help the client see a more
objective picture of himself and realize
his need to change his behavior. .

(c) Stage ITI: The helper helps the client
‘'choose and implement the kinds of action
programs that lead to constructive '
‘behav1oral goals. He supports the
client as the latter moves through the
successes and fajillures of these .action
plans. (p. 28) o
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Table 3 ‘
Egan's Model of Counsellor Behaviors,
Egan (1375)

] . I rIx
Pre | I.
(All skills of Stage (All skills of Stages
P I plus) I & II plus)-

1. Counsellor
listens attentively
+to the words of the
client. . -

2. Counsellor
listens to the
messages of the’
cliefit that are in
tone of voice,
silences, pauses,
gestures, facial
expressions, and
posture® .

\~\,3f”"\

3. Accurate Empathy:
Counsaellor sees .
- the ,world from the
client's perspective
,and ¢émmunicates

/ this understanding.

4.. Respect: Coun-
sellor shows that .
he wants to be
available and work
with client,

5. Gefiuineness:
Counsellor is
spontaneous and
open.

6.’ Concreteness:
The counsellor

. grounds the helping
process in concrete
feelings and con-
crete behavior.

7. Advanced Acturate
Empathy: Counsellor
commurMcates an
understanding of what

.the client implies,

what he hints. at,
and what he says
nonverbably.

8. Self Disclosure:
Counsellor shares
his own experiences
when .this will lend
clarity to the

.elient's under-

o

standing.

9. Irqmgdiéyx
Coungellor is”willing
to explore his own

relationship to the
client. '

10. Confrontation:
Counsellor. challenges
the discrepancies
distortions, games,
and smoke-screens
in the client's

world and the
sessions.

11. Alternative
frames of reference:
Counsellor offers

the client alter-
native frames of
reference for viewing
his behavior.

.

12. Elaboration of
Action Plans: The
counsellor colla
borates with the
client in the |
elaboration of
action programs,
e.g., problem-
solving techniques,
decision-making
processes, homework

13.. Support: The
client involves
himself in the
action programs and
the helper
reinforces the
client's successes
and helps him
through the problems
that arise from this
action pbase,
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_ Table 4 e
' . ~ ) hial
- . ~ Client Behnviérs, Egan '(1975) ’
. L]
' Pre I II III »
) z A
— -
, . L. Self-exploration: 2. Nondefensive ‘ 4. Cooperation:
. . e Client explores the ' listening: The client The client involves
\ ‘ : . . feelings anfi develops the skill of himself in the
behaviors agsociated listening, “both to planning strategy.
with the pré¢blematic what the helper him- . ’
areas of his 1ife.  self is saying and S, Risk: The client
. . to tfe environment learns to risk
outside the helping hifmself; that it is
) sessions themselves. safe to change.
j 3. Dynamic self- 6. Acting: The
¢ . , A understanding: The client acts: begins
‘client begins to see 'skills training,
: his behavior\as stops self- !
i - harmful and comes to destructive
. the canclusion that ‘activity, develops
something must new attitudes or
change. atarts some program
. L) of growth.
, .
. o
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¢ Egan (1975) points out that the stages of this model do ‘ :
not‘always follow one another in the logical ana temporal L
sequence. The model calls for moveﬁent up and down the ’ é
stages, and again, in no sequential order. In any one 1
part;cular gsession, the counsellor|may £ind that qs/she é
has bgen.in‘all thieg stages. Egan, howyever, does not - E{
expgné on th;‘particdiars of.th%sﬁissue. . g% ;

‘ . . The developmentél model does .serve ;s a gﬁide orr ‘- é.‘ H

‘cognitive ma§ for the heipihg p%oqess. Egan (1975) proposes: = o éj}
|

that the stages are idéntifiable and accurate identification’
& .

- . )

of the particular stage will show the Eoﬁnsellor'and client
N " . . .

i - . .
where they are in the counselling process. . Accurate .
a
identification can also-lend direction for that particular

session and, consequently, for future sessions.

‘ D

This leéds to the specific research questions which
‘were addressed by this study: ' ‘0
~ ™1, 1Is the ;ptérn (cbunsellor)¢ﬁble to assess
actual counsellf%ﬁ sessions ig térms of
Gérafd.Egaﬁ's developmental mbdei?
* 2." Is the‘iﬁtefn able to obtain.a éiénificant ) 4 !

level of agreement for these assessments .

by#ising expert evaluations? -

.
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Method -

Subjects

i

The‘suﬁaects-used in this study were university
students and personneinwho rEported to the Counselling
Centre for individual counselling. Upon referrql; glienfs_

were requested to have the sessions videotaped and, if
: . ] \n\\, . . .
given permission, were taped. A total of 28 glients were -

-

videotaped. -

‘Materials . ‘ .
. ' ' _ £

8ix tdped counselling sessions’'were randomly selected

il

from the entire collection of tapes and written transcripts
. of the six sessions.were made. From ‘these six sessions, -
the intérn extracted twelve 10-minute Eape segments.

G«
'
'

v
’

Egan's counselling skills arejaséigneg to paxticular
stages (P:e,‘l}'z, or’ 3}. Fpur\tape segmeﬁts were chosen
to deménstrate movement from Stage 1 to 2, four segments
w%th movemeqt'f;om étage,i'to 3, and the remaining four
segments with no movement (th;eelsggments remaining in
Stage 1 and the final in Stage 2). These 'segments were

then raﬁdomly assfgned'to a single videotape( v

»
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Self-evaluation. In preparétion for this research,

+ the intern studied, summarized, and obtained professional

&
¥

¢ .
> —
’
- SURUY i USRS
LB e Bk 3l gl D T Mamarmae
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feedback on Gerard Egan's cpunselling model. 'Audio tapes
were yecorded of eight individual counselling sessions

conducted with high schopi:students. Professional feedback

e

was obtained from a counselling expert (a doctorate in |

counselling and extensive teaching and éounselling ~)€:::§\

expefience in.the use 0f Egan's model). This féedback‘
enabled the intern to become'more famlllar with speCLflc .
counsellor/cllent skll}s in Egan_g ‘model. .

The intern, :qulébed with the counsellor/client skills
of Egan's model (see Tables 3 and 4), reviewed tﬁejﬁideotapé
of the twelve segménts and labelled:the verbai responses
in terms of éhe particﬁlar stéges of the model; Labeiling

these respdhses enabled the intern to identify movement, or

Bbséhgg'of movement, througg/éhe stages.

’

Expert evaluation. Three counselling experts (a minimum

of a doctorate in counselling and five years couhsélling

experience) were then requested to review the tape segments.
r .
Two of the experts had little prior knowiédge of Egan's

‘model while the thirq\taught an undergraduate counselling

- . “t
‘course where Egan's model was employed. » . /
\ .
The evaluations were done on an individual basis. The -

experts were'individually accompanied to the viewing room
by the intern. Egan s model was briefly dlscussed

(approxlmately 10~ 15 minutes) . By observiqg counsellor/

-

r -
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client skills, the experts were .instructed to dekermine

major movement, if any, through the Stages. TheylWere

-

informed that Egan's model .called for movement up and down

"the Stages.

The experts' task was to determine wherg the .A

main focus of the segment took place.", " _ "

g ~ The experts were then equi ) 'with instructions o \\

- (see kppendix A), qUestionnaires (t_ beicompleted after

eaph segment), written transcripts,, copies of the

various counsellor/client skills from Egan s model.
..

s The segments were presented indiV1dually.' Afte
4 ~\\eegment the expert was. given sufficieng time to review o

the skills from Egan 'S model refer ‘to.the written transcript,
\,
and complete the questionnaire.; There ‘was no discussion

r .. r
. .

- i

while tapes Were.being.revieued.

s

‘Expert agreementr

The initial step in the analysis

of data related to the expert agreement was: the computation
of cbefficients.of agreement for each expert in relation
to the evaluation of the intern. These cOefficients were

calculated using Cohen s K for interrater agreement (Cohen,'
L. : ,

\ 1960). AR

_ Ny

A '

Contingency tables comparing .each expert with the

intexn- evaluation were drawh .up ‘for all three. experts (see

I

¢
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Figures 1, 2,~ and 3). The Stages of Egan's Model (with

S_/é:hange p-1, -I-I1I, II-I1II, P-I, II-I, III-II; no change P,

N [}

. . _ _
I, II, IIT) are displayed along the top.and,down the left
hand side of the trix, for the expert‘and criterion Eode,
resped®ively. Th contingency tables are presented in

Figures 1, 2, and 3. i . 7 " : ' 'j

- In essence, K is a function of the number of agreements ‘“:

and disagreements with the criterion, where agreements fall
/

along the main diagonad of the tahle and“expected agreementé
. are equivalent to the:row totals‘for the criterien.code.'
Since the agreement pattern for the expert displayed in -
Figure 2 is quite good a fairly high wvalue .of K wéuld be-
' anticipated. The calculated value of the agreement.
coefficient is 0.72. |

The K coefficients for each: Expert on. ald stages are

presented in $able 5. Also. included in this table are the

IS

Z ,values computed for each K as suggested by Light {1971).
The values of Z ranged from 2.7 to 7.5\aqd all exceeded the

hcritical value.-of 2 at (p S 01) level of significance.

Thus, the‘;311~hypothesis of*random agreement.was rejected

' and it was concluded that the number of obssrved agreeﬂEnts

exceeded<ehance. s

>
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Category-agreement matrix for all counselling
stages: Expert 3 x Criterion (K = 0.26)".
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" Table 5° : : ,/,.\\
Expert Agreement Coefficients for
. All Counselling Stages ) \

. N q .
09 Expert No, K ' (2 “ -

1 ' 0.63 - 6.55
2 0.72 7.5
3 | " 0.26 ' 2.7

N = 12 observations.

‘ - \ ) | . - -
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The values of K for O(bserver agreement: rangedo from 0.26
to 0. 72/./,,The expert witl}/"the highest agreement level (0.72)
was tﬂe intexn's superviéor_ for the internship period.
Although ‘this expert did not ~have ap extensive knowfedge

of Egan s model, he was exposed to the model and the

.J.ntern 8 1nterpretation of the moi:lel -during the course of

the three-month J.nternshlp. EXpext 1 obtained an agreement

’ :
level of 0.63. This expert is perhaps more familiar with
Egan's model haﬁ tife intern. The K score of Expert 3
(0.26) is quite low in comparison to the other two agreement
levels. Expert 3 had very ‘little previous exposure te‘ Egan's

model.

Interpretation of Cohen's K-

The actual 1nterpretat10n ‘'of K has not been well
developed A review of the 11terature by Guttman et al.
(1971) concluded that 0.65 was, by consensus, the lower
limit of agreement acceptable for research. This“would
seem r\éther' low, especially in terms' of agreement which

: )

was contaminated byhance. More conservative writers
9

(Frick and Se 1978; Tinsley and Weiss, 1975), ghough

they did not recommend specific levels of acceptabi}i’ty
for X, indicafed that 'eoeffic':iehte in the o'rder of 0.75.
to 0.80 weuld be sufficient for observer competence. 'Wheh
one recogni'zes that the K coefficdient takes the factor ofl‘

chance into consideration this would seem to be. a most":".

A kropaed o
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n

¥igorous criterion.

There eould'appear as well to be some evidence that
observef agreement coefficients obtained using_videofape
are generally lower then_such coefficien;s'obteined in
live situations (Sandoval, 1974;‘Stallings, 1974). Such
a.reduction in reliability cdefficients with video recordings
would not be surprising in view of the lgss of context and

much of the non-verbal behavior. In this stuay, the

extremely small number of judgements ‘made would also add

to the difficulty of obtaiming hlgh reliability coefflcients. )

Therefore, in the present context K coefficients of 0.65 or
greater in all probability represent an acceptable level

of agreement.

Joint Agreement

The matrix shown in Figure 4 represents the ﬁattern
of- agreement found for all three experts in rglation'to'
; _ - ] _

the criterion. Some caution should be exercised in

»

interpreting this matrix since the experts differ quite-
markedly in terms of fghiliarity-with Egan's model;/

Also given in Figure 4 is the  value of G. This
"joint agreement" of N observers w1th a crlterlon. For
large samples G is approximately normally distributed aﬁ//
is yvaluable in assessing the collective reliability of

observations. The computed value of G was quite ‘high (12 13),

L]
.
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Figure 4. ‘Category-agreement matrix for all éouz_msel'li_ng
- . stages: All Experts x Criterion (R = 0.57, . =
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. would be expected by chance (p £ .01).

'_counselior’s instructional behaviors, -data on client

- adherence 'to the counselling intervention, and data on o\

 and also demonstrated the client's adherence to the counéelling

g

W .
J

resulting in the conclusion that the joint categorizations

of all three experts agreed with the criterion more than

v b

o

. Discussion .

Egan'g /(1975)— developmental model i}-‘-d'ivided' in;ﬁo three
distinct interdependéht stages. The results of this study . !
suggest that these stages are;i&entifiablé.' Movement, up .
aﬁd down the stages, was also accurately identified. This
lends further proof to the claritf and accuracy of the
behavioral language which Egan employed. Egan, despite
the fact that this model-waé shown as an‘effeétive reference }
base for a counselling ihtern, warns that models and. schools
should be, subérdinate to heiping. Egan’ states that research,
theory, teéhniques, and practice should also be drawn from
other models to expand, abridge, modify, refiné: and
criticize his developmentaL model. +

F Hiebert (1983), although he suggests using an instruc-—
tional model in process.research, does outline three kinds

of data in evaluating counsellor effectiveness: data on

client change.’ The use of Egan's model in this present

study provided data on counsélloxr's instructional behaviors
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Intervention. When assessing the-tape segments the intern

and experts identified the stages according to counsellor

and client behaviors. Results suggest that Egan's model
[ 4 * LY
is an effective tool for accurately identifying counsellor/

client behaviors and could be rlecommended as a'model to be

.

considergd for future studies designed to measure client

> change.

Due to th/e/fact thag Egan's model [which Egan '(19\7\5)\

. reports is heavilx based on .the \‘rk of Robert Carkhuff ax}d »
Carl Rogers], has shown itself, in this study,. t& be an )
efficient counselling theory base, it is not tdo drastic a .
step to imply that this model could be used in future '
counseilling situ.atio_ns. Aubrey (1982) has exéressed grave

., concern about the lack of research on counsellor effectiveness

and what }:his implies for counselling as a profession. This

study indicates that Egan's moéel could help fill th-is void

"in process research and ;‘iirect counsellors in more purposeful

behaviors tllnat can he evaluated. Similar processes gmploying

'thd.s model by using video or audio tz;{pes could be useé in

schools, counselling ce:tres, and government agencies to

_provide much needed counsellor/client feedback.

Bronfenbrenner (1976) state'd that much 01f the research

on counsellor effectiveness deals wi.th participznts who are

randomly assigned to treai':'menlt. éoﬂéitpns. ‘This study'dealt

with clients in actual counselling sessions. It moni‘t‘:o.red ' \

client and counsellor adherence to Egan's intervention pla('\
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and, consequently, replicated the format of actual counselling

sessions. . : .
. This type of process research 1Q®c1ve to

counselling internships. It requires a great deal of

ti;me reviewing videotapes, labelling counsellor/client .

respohseé, and evaluating tapes in relation to a specific ’

model. ﬁ‘hese tasks, however, are 'considered learning '

requirements c:f many counsglling\internships.

Phe use of Egan's counselling model afforded cohesion °

to the research, and internship. The model served as a

reference point for the intern and supervisor. In the ~—

research component, experts were able to identify specific
counsellor/client responses as defi.ned by thio model. The
use of a model in this type of research proved reasonable

and useful.

This study w'as conducted with only tlHree experts and
hénce afforded a small number of jadgements (36). Despite
t&se numbers, the results showed there was 51gn1fic4ant
agreement between the intern's and experts' 1 and 2
evaluations. As mentioned in tho results Asection, thesge
two experts had a great deal of éxposuré to Egan's
counselling. model. Expert 3, whose results did not

approach those of 1 and 2, was glven only a brle‘f time

. (approxmately 15 mlnutes) to review the m&)del.- A lcmger

training period for this expert coupled with a greater

number of judgements might produce more signlficant results.

A
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Therel were a total of 21 agreements and 15 disagreements
between the intern and the experts. Eight of these disagree-
ments (see Figuré 4) occurred i@?segments where change was
;een by the intern and no change was reported by the experts.
The greatest concentration of disagreementb followed this
pattern. It should be noted that the inBe’rn evaluated the
tape segﬁents by reviewing complete'counselling sessions.

The experts evaiuated thé iO minute tape segments with no L
prior knowledlfe of Ege sessioﬁs. " The incfeased expoéﬁfe
.time b;r the intern could make easier the task of idéntifying
change in the counselling process and, hence, increase the
probability for disagreement between interr; aqﬂ experts.

. Counsellors Vho acted as experts cameJQ.this‘ stufiyl
previously traine«} in various models. Although é‘x"lcéu;aged
to use and evaluatelthe (sggments according to Egan's model,

contamination effects were a real‘possiblity; Future

resegrchers might look at ways, to eliminate ,these contami-

.natior effe_ct-:s..‘ ’ . - ' \

4

Recommendations e

.For futu'r‘e.. resea‘rch the fol}owing afg suggested:
1, Thqu'ék' of ag:x\:gemen_t" be'.t‘ween _thoéé\who T
received e'xtensive training in Egan's
- model (e.g., experts 1, 2, and the‘ r s
.

!.ntern) and expert 3 (who had very , ‘
I ‘ ' ; .
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lirited e:'(posure to Eganj,s‘ m6del) was
quite evident. To perhaps alleviate
this discrepancy and to gL\?rd against
contamination effects, it is recommer_lded_'

. . 2
that all experts receive equal or

extensive training in Egan's model. A

further suggestion might be to use
naiv'e-cou:.\sellors trained in Egan's
mode_ll as gvalua.to_rs.., |

To enhance the réliability o’,f this

type of st@y, the number of judges

and judgements couid be increased.
Entire couhsel;ing sessions, as opposed
to tape segments, could be recordéd and
evaluated. This'would eliminate any
advantage or disadvantage that the
intern may have then the segments are
evaluated. _ N
Future researchers r;i-ght alsd'con‘s-:mer.
this model when evaluating the :
effectivene.ss o§f an iﬁternship program.
By "using 1éng-tern ,éiier{ts, evaluations
of Egan's stages could.be made at .the
Séginnigé of the interﬁgilip"' and comp_a;:ed
to evaluations near, the completion of the

:

internship.

.
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Appendix A . f
Circle tbé appropriate counselloryand cliept behaviours that wé‘ré'
demonst:i'_at:e_d in the tape segment. Réf:ef to’ transcript of tape segﬁ:ent'
if necessary, - : \ .
4 . - . . ~ a . i
1. Was there any séag’g change in the, tdpe segment? " 3
R ’ . S e, . s
_Circle one ‘- YES  NO
. . “-' ' . ’ ' “. .. . . & N
+. 2. If yes, what direction was the change (Circle one) ? 'L .
" eeess, fxom what level “_ to what.level C e o
s . . . - . . . . _ i
3 " If no change,’at what stage"was' the seséion_primarily conducted? .
) Circte- one - Pre. - I I IIX T
\ * ' ‘
\ %
i - . R .]
L N ‘
1 ) .
L 4
..- " B
~ i
! 4 ) .
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Cahen's K* coefficient is given by the equation j
© ’
K= %5~ P e
\ 1 - P

| =
]
a

. “\:jrere P = q nii D .
i=1 . .

R . s /
and P -= 1 c (s ) (n+j) '
e = i,
' N3
3 i=1 .,
\
‘ &
- ) i) N = total number of items
. ii):‘nu. = total number of agreements for .the ith category
: i
-(main d1agon‘f in tabular array)
£ . -
iil) n+ i~ marglnallfor the .observer on the ith category
iv) n, o= marginal for the criterion poder on the ith category
i »
.*. [/, ) ,
ten : o
' -
l [

)

. *Adapted from Frick snd Semmel (1978, 170).
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Schoenberg, B. M. (1980). Bereavement .counselling: A
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Final Evaluation

Activities

Client load. During the semester Benny-'saw 23 clients.
Six were personal, ten were for career planning, and seven
were for assertiveness training (a six sessioﬁ group‘sequence
codled by Benny and Dr. Eliine Davis). Number of interviews
for personal clients ranged from one to eight, whereaf

4 .

numbers sf,intérViews for career planning clients ranged
‘froﬁ one to four. In terms of general client load I thlnk

that Benny has seen more than a sufficient number and

range of clients for this type of internship training

experience.

Other Activites . i

Other activities included: approximately 10'hours
per week on call in the Career Plannlng Centre (CPC);
three hours per week of interpersonal process recall
training (with two other family practice residents); three
hours per week of tutorials led by Dr. &ark,ScHoenberg
(again with two fﬁﬁiIY‘pvaétice residentsj; two hours’gf
formai sUpervisiAn per week with myself; co-leading an
assertivenéss,training group with Dr. Elaine Davis;
pre;enting a case ofj;nlongodng-élfbnt to thé Counselling
Centre staff at iridéy afternoon case conference.

Theory and Knowledge

Benny indicates that he is more aware of ‘theory as. it

relates to practice particularly since his supervision and

s m e et
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O N L
m————r " ) R . B



\\ij-,;n

56

yedneéday training sessions concentrated on interpersonal
dynamics in communication and h;g_theszf has focused oé,
the evolveméﬁtof a counsellor résponse styles in working
through issues Qith clients. Egan'smodel of ‘counsellor
behavior,'Kagan's‘model of.interpersonal communications and
Kell and Mueller's theory of counsellor/client _interaction
have been touched gpoﬁ 4n various depths. AF(\.

In the area of specific skills training, ﬁenny states an
increased appreciation of the resbo;se deficit model of :
assérfivenéss tfaining since it is largely this model that
he and Elaine have used ' in their Assertiveness Training
group. L

Finally, in the area of career planning, Benny has
strengthened has understanding of how Holland's theory of
career choice is manifest in the everyday behaviors of clients
and in their aésessed interests (through such instruments ds
the St?bﬁg.Campbell Inkerest Inventory and the Missouri Card
Sort.) |

In all the above‘!entioned areas'Benny has taken the

initiative to augment his experiential base with readings.

Fl

Teaching and Learning

B;nnf immediately began Videotaping his clients and
has fpund much value in' this -learning format. Combined with
supervision (in which videotapes were revi¢yedl Beﬁny:hés'
concentrated a.géeat_ deal on self evaluation. He can .
usually ciearly articulaté his¥ongoing counselling stfategies

] .
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as well‘as point out counselling impasses. Benny has
also come to realize that he must sometimes géve over
control to clients (i.e., not over confront) in grder
to let cogni%ive/affective:integration take place at a speed

that is.often less than his own natural problem solving

 style but which fits the client's rate of infegiation.

\

~,

~_/

Other strategies such as using his own“~affect as part of the

legitimete material of counselling have 'also been used by~
Benny to a greater extent since rev1ew1ng hls c11ents from .
a video format. -

In all, Benny, in spiterof being quite experienced and
cohpetent in counselling, has been open to learn mnew things,
learns quickly,and is easily able to integrate his new

learnings into his counselling sessions.

Agency and Community

>

. Benny very quickly becamefaﬁiliaryith'the‘agency's

goals and phiiosophy ' Benny has an excellent sense of how.

~the Counselllng Centre 1nterfaces with the Unlver51ty as

well as with the communlty in general He has been and I
ant1c1pate will contlnue to be an excellent 11ason foy the
university and the school system. . T |
Benny has basically functioned as one of the professional
staff. He quickly gained the respect of all staff members
and took on duties commen&mateW1th hlS skllls and |
professionalism. "His dedication to the growth of clients -

and his professional integrity are self evident.
et . . .
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Self Awareness

In group training sessions and individual supervision
3 N
I have been impressed with Benny's general self awareness.
He sometimes is resistant to ideas and materials that do

not make sense to him, but is more than willing to examine

, - 3

CL T,

. such feedb7ek; Agéin, Benny is almosfxalwaYs able to

LRI

articulate strategies and ongoing affect in his counselling.

- sessions. He also used such material to help him adjust -his "

counselling stratégies when .needed.

- . . !

. Skills

‘Benny exhibits tounselling skills at the level I )
R 4 Lt ' : ;
would expect of newly practicing doctoral level counsellors. .

He poseesses a‘broad base of therapeutic strategy. 1 ' i
hope Benny, w111 contlnue to read in broad therapeutlc areas ’

perhaps such as Gestalt Therapy, Erlcksonlan technlques,

:

and communications theory in order to augmentu,hlg.already e T

qulte strong counselllng SklllS.

Summarz - _ o ' . L

2

-Overéll 1 have been mostpleasedw1th Benny's 1nternsh1p

performance at the Counselling Centre._ He is a talented and

committed profe551onal who has been a real asset. to the o
S

W
Memor1a1 Unlver51ty Counselllng Centre durlng hlS too short .

. .4

tenure with us. We will miss him. :

oL “ '
o 7 ,/” .
. . T ‘George Hurley, Ph.D. .
\ N - Training Coordinatar
GH/smd o - .
- Intern has read this report . f N T
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