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The purpose of th:.s study was to develop an . 1nforma1 .
readlng mventory\ based on the experlences of Newfoundland |
‘; school ch1ldren and to test the abJ.lJ.ty of th:.s :Lnstrument ‘
) to -accurately measure the instruct:.c)nal readlng \1evel of PRI :
S - SRR those students to whom 1t wgs admlnistered L -'[j SRR & /] :
BRI Passages for th.ls Experience-based Read.lng Inventory:""'” N T I
RN (ERI) were selected from a’ 'collectz.on of 1anguage experience;.?"‘ P
storles er.tten 'by chlldren 1n Newfoundland ‘and Labradorp S R E :

EIY P

L] %,1 o ‘ -; \l".

; All paSSages Were subjected to an ,a:nalys:.s of thelr reada-

blllty by applrcatlon of the~ SpaChe Readablllty Formula fof‘_f'_;-'f." e
materials at the pnmary levels and w1th the Harr:.s-Jacobson‘l‘.‘,-'

: Formula 2 for those thought to be at or above the grade four'.:‘.«'ﬂ.—_-'.‘-;' R ’

D T level of dlfflculty '

The éample cons:.sted of twenty-—e:.gh.t students \';f:;_'\_} X : , R ¢

l. randomly selected from the total grade four populatlon of ,rl
: . | four schools under .the 3urisd1ction of the ROman Cathollc - ‘
School Board fo(:: St. John 5. The test battery for each ch:le
-' : c0ns:.sted ofa the experlmentaL—instrument, the Analxtlcal .:"‘-
s L u Readlng Invento l, Ithe Metropolitan Achle\}ement Test and the
< * slosson Oral Readmg TeSt. All‘tests were‘admlm.ster/ed . I,
'\:." L ;-’w1th1n'a' three-Week period.‘. LA I;J/ ~ ’- :‘ o

The abilJ.ty of the ERI to accurately asses/s student

J.nstructlonal readmg levels was tested b ~compar1ng s:Llent
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were measurlng the same constructs.

: relatlonshlp between the MA'I‘, the ARI and the ERL ::_'; :

rl.. v',x‘-

the MAT..V Results were statlstlcally "analyzed by means of

a t test to test for 51gn1f1cant dlfferences between mean
e . P a0

mstructlonal level scores as measured By the 1nforma1

readlng 1r1ventor1.es._ Results were further analyzed by

o ey e

subJectlng data to exam:.natlon by meahs of a Pearson product-

»

moment correlatlon coeff1c1ent to test’-"vthe strength of the

e

et

the

. \

the MAT. ThlS wou,ld appear to suggest"that .-the three.-tests

;

B a

to :mjilcate that an experlence-based reading J.nventory as:

v
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. Stauffer (1969). Canll’IﬂS the prJ.me J.mportance of o ; o

: readmg sk;.ll when he states that "basn.c to th&e accum

ulat:.on 5

- 5 ‘1

eadmg " cp /40)

A \-.\

*'--"j.-‘fj," Hilton (1973) emphas:.zes that the ab:.l;Lty 'to read

- -
s -._r_ -' f e

occupat_::l.onal ‘sueeess and mobil:.ty, ,;s w.ell as part::eipatlon’ ,"
. Eivj,c jeffelrs_.. ' He further hypothes;l.zes that fa;lure ed . .;": g

achleve—‘a reasotxable 1eve1 of teacii;xg suceess 1is: to rtsk . 1o
, . ’-"'.~t1"1e pessz.i)‘tl‘ltgr .of Ltnpingang on personality de.velopmen'tl ‘end '. ‘
e - J - effective livu}g Bette ‘(1936) states thdt reading ebir.llty ‘ .
" L is essentlei 'to ‘n:)'r.'irl.al 'proc_;ress :Lnall acader}u.c ‘eubjectsﬂ. ,:‘ . : 3
. A It is cléar that the 'de'v'elopment" of read:,ng capab:l.lifies in o f.'"_:

each child b_e taught to r,ead to the limJ.t of ‘his capab:.la.-"'“ s / s
g Y ties. (Bond [3 Tinker,-- 1973) ...Sheldon (1910) com-.ends At bl S

: -1f children are
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' can be remedlated before they become more comple}o dJ.s-'

:. P - Research llterature abounds w1th statemeths empha-_A

,be. accurate ly dlagnosed

|'

that w1th proper Lnstructa.on, based on an assessment ;of

J.ndlw.dual student needs, many. s1mple reading d1fflcult1es ’

. vl
, o B .

abll‘ltles., Johnson (1970) asserts that readi

i

needs can_, ‘
e

o

I
v‘ v )

51z:|.ng the need for the accurate dlagnostlc assessment of

,, St ‘, . -_v‘v

levels of achleve-

J.nd1v1dual readlng strengths., weaknesses-

.

ment and J.nterests (Betts, 1936 Bond & T.mker, 1973 Farr, Nt

1970 Johnson & Kress, 1968 Marcus, 1974)

»

results of a thorough pupll evaluat:.on 1nd1cat1ng present

levels of Sklll "attainment and ability,a classroom teacher

- .',
4 "~

has at hlS or her dlsposal ‘the data necessary to select S

su1table methods and levels of 1nstructlon, the approprlate

readlng materrals
\
partlcular emph&szs (Johnson & Kress,
- . e 1. .- - L
Placmg students 1n materials whlch are J.napproprlate

958)

for their present level of Sklll development has long been

and Kress (1968) contend that 1t 1s therefore eesential 'that

Kelly (l970)'has stated. Th » task of matchmg puplls and

mater1 1s has ’radl 1onally been and cont:.nues to be the

o Gl AT ‘,_~

prov:.nc (\the c ~ssroom teacher (Engllsh, 1974)

each teacher be faml:.ar w1th the readlng levels of every
chlld so ‘as to be

e‘,.'

able to- select readlng materlals wrth

g I

Bond and Tlnker (i973) ass‘ert ;";; ;

' PR

be dlagnosed only through observat,lon of readlng performan‘ce. '

as well as the skJ.ll areas ne_edlng ‘

Johnson j AN

WJ.th the

seen as ac major cause oﬁ reading dlthulty and frustrat.t.on, _/ r )

- e
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v 0o ) which each student can sucoessfully cope.
., . . Jones (1948) found that children placed in materials
suited to their reading levels experienced a greater amount-
|
. ' : of reading growth than students who did not receive such

- A

-

an individualized approach. A careful match of student

ability'to perfaorm at a given leVel and consequently-the
N suétaﬁility of available materials can only be ascertained

through caréful and contlnuous d1agnosrs of 1ndlv1dual
+
Y

4
.

" ’ - student abllltles Powell 1972)

< - a

. L. ’ . * ] ThlS oncern ‘for acc ate dlagn051s as a pqﬁrequlslte
to the seleqtlon of 1nstruc ional methods and materlals has

been expressed by Grace (197¢), and in recommendatlons

v -

proposed by the Report of'the Royal *ommission. on Education

A . ( 4 and Youth f1967L; The Commission reoognized that if instruc-

- S ' . -

- tion is to provide the maximuym ,epportunity for learning, the

. - . ; . HOPPOL

) ﬂsthods and mdterials selegfed must suit the diagnosed needs
. " cv e

p . '\ 26f 'the immedidte instryctional group rather than those of
o P .

. t . {
- a hypothetjcal group. The teacher must have ‘accuraté .and

current infgrmation agout‘each pupil's level of‘reading

achievement (Kelly, 1970) .. Diagnosis which indicates a.{/~‘.

';‘ - student's ingtructipnal level-can offer this information to’

the teacher. : L3

R : .. .
%

‘ . . There are a number of formal and 1nformal methods
- - for” appralslng readlng growth and Sklll develoément, namely,
‘}? ¢ "standardlzed tests, teacher-made tests, crlterlon referenced
s _“ .tests and‘informal reaqing.inventories (Bond & Tinker, 1973).

.‘&" . . - - . LS ) . . "

ot

P

e
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A combination of these techniques méy be used tg verify’a
teacher's own observational assessment (Lee & Allen, 1963).
)
‘Bond and Tinker (1973) state that standardized
tests do have a valid and recognized function in an eval-

nation program. However, other educators, namely, Karlin

(1973), McCracken (1962) and Sipay (1964), appear to have

'some reservations as to the general efficacy of standardized

instruments in assessing instructional levels and réading
ﬁeéds. ‘ '”

In a study conducted by McCrackén ('1;9:62) it was
fpuﬁd that §£éﬂdardiz¢d'te5t grade levelshwéfé:appro%imé;ely
two years higher than the instructiana}Alevels of ﬁubils’
as indicated by an inférmai reading inventory. &he spread
between éfade level scores on the standardized instrument

and instructional level scores on the IRI appeared to indi-
* 1

cate a potential problem with interpretation if only a

v
N K

standardized test was used for reading placement. Karlin

1 o

(1973) found that standardized test results sometimes placed

students in materials which they were ill-equipped to -

handle.- Sipay (1964) expressed the same reticence as to

<

the validity of.uéing standardized test results for the

selection of instructional materials.

A~Standérdized group reading test results are frequently

not sufficiently diagnostic to be of practical value in

determining individual readindg needs, selecting materials

' ot organizing group composition (Daniel, 1962; Livingston,

Ll

~

P

L O P
5
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" reading skills ‘plus .the language and thlnking functions of

L

1972; HcCracken, 1962):. Livingston (1972; found that the
standardized tests he studied "did not measure, end/or .8
measure well, the skills apd abilities inherent in the |
reading Process". ﬁevertheress standaroized testing

PIOCEd:FéS do have an essential role to play in gathering

data to serve as a basis for studylng the validity of infor-
mation gathered from more informal sources and as a method

of comparlng the level of achlevement of one group to the
“norms establlshed for the test (Allen, 19760 Grace, 1976)
There are other procgdures, however, which provide more of
the dlagnostlc information 'so eSSentlal to the classroom o
teacher. :

Aus ten and Huebner (1962) contend that evalnation

‘

ehoulducombine formal and informal. appraisal procedures.
When functlonal dlagnostlc information is needed in the
classroom the teacher's own famlllar, informal procedures
are often the best (Dobbin,‘1974) Sheldon (1970) states

that one of" the most 1mportant dlagnostlc 1nstruments is

an informal readlng 1nventory (IRI) Karlln.(1971)

contends ‘that the teacher recorded 1nventory is the most ‘K .

accurate inwentory and ‘the nmst accurate method of - estlma—
ting a chlld's 1nstructlonal level _An IR; is a nonr
standardlzed reedlng 1nstrument des;gned'to ece;ueté‘actudl
pupil ‘reading ehill as denonetrated onvpassages.of VErying a

levels of‘difficulty. Tt may sample both 511ent and-eral

s

S mateeaAalad e
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the child as reflected in his response to.comprehension
guestions (Johnson & Kress, 1965). The strength of an IRI
is not simply that of a testing instrument but of a strategy
for studying the behavior of the learner in a reading 'sit-
uation and as a basis for instant'diagnosis in the teaching
_environment (Powell, 1971)’ Morris (1972) points out that
no one is’'in a better p051tlon to diagnose dlfflcultles in

' readlng than the classroom teacher.

An IRI. embodles elements and materlals 51m1iar to

. li
those in the actual 1nstruct10hal env1ronment (Plkulskl,

. 1974 Ramsey, 1970) - Thus 1t offers potent1a1 beyond
' obtalnlng 1nstructlonal levels., It can prov1de valuable ~4“:
1n51ght into normal readlng behavior, [:e process by whlch

a child goes about the complex task of reading {Powell,
"1972)% ' s o |
- Mlsg1v1ngs as to the effect1Veness of an. IRI,
partlcularly as to the amount of’ expertlse needed to’ formu—
late, adm;n;ste;f and'score the tests, have been notedp%n
research literature (Daniel, '1962; ﬁmané,:lQGS;:Kénder,}P
.1968¥ Loweli 1970; Pikulski; I9745. ‘ |

The validity of scorlng crlterla was 'a“’ poxnt of ,

contentlon for Kender (1968) and Lowell (1970) The abllity
of teachers’ to perceive the reading needs of studenxs é%}hout ‘
allowlng.predetepmlned personal biases to ‘influence Judgment -
» was the subject of‘research by Emans (1965). His reeults

o

indicated a need for incréased in-service-diagnostic

C e o A e ———

-
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training. Kelly (1970) and Utsey, Wallen and Beldin (1966)
found that, with training, prospective teachers were capable
of accurately assessing functipnal readingilevels’and

4 .
appropriate reading materials.

Eyen‘as_they pose'qUestions.need'ng furthet researc-'
and clarification the researchessiemp asize the potential
of an IRI as a diagnostic testing procedure,provided
teachers are cognlzant of the procedures 1nvolved (Kelly,
1970) The;efore the IRI appears to offer slgnlflcant
potent1a1 as an efflclept and effectlve classroom dlagnOSth
1nstrument (Danlel 1962) ' ‘ , '
: ‘ The content of test materlals has.been c1ted as'

‘an 1nf1uence ‘on test results. Lowell (1970) states that

the lnterest or 1ack of lnterest of a SUbjeCt in the content

e v . e mCae
>os -

of a Fest is a strong 1nf1uence on motlvatlon to read and

9 3

consequently on the quallty of the reading performance.

" The amOunt of meanlng that a student brlngs to a readlng

-4.,

text will affect the comprehenSLOn of the passage., We;ner“ \

- and Cromer (1967) have stated that in some instances test N
results 1nd1cat1ng non readlng may be attributed'to'the'
- mate:}als and condltlonsVof testlng. In eValuatingKTitlé_I
"7 ) Readlng Pragrams in the Unlted States.émithf11970} cites :
" the observatlons of program dlrectors who hoted a cearth of ;%E-

tests suited -to the ‘language and experience of- students. being
eValuated{ thns.casting‘some doubt ‘as' to the'accuracy of

~overall assessment. Weinef'andTCromer*(l§€7) contend that' .

S P o it U e T

20 - cabeam b T
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: thas been 1ncreased pressur
“'fschool systems of mcre
-nf1971 Cheyney, 1976u L‘nd 1978) These pressures have ’F? X

",1ncreased the produc “on and use of such materlals for

ser;es, Another a pect of the utillzatlon of the back— -

~* Alien (1976),. ‘t/all (1976) and Stauffer (1969) -In this"

~'based on per onal experlences, 1nterests and- 1deas.»

-‘be essent1a1 that the methods and’ materlals utlllzed in ; f"ﬁ‘: T

.comprehen51on may be lesse ed if the reader has ‘insufficient

experlence w1th passage reflerents. In a study of standard-

e

1zed tests L1v1ngston (1972) found that "academlc sub]ect

7 e et et et o S

matter v1t1ated agalnst readlng skill."” L1v1ngston (1972)
»
further conjectured that thlS .may be- what has prompted

\ . - ) - .
&thEQtwentleth century there

from researchers and the general

'mlnorlty groups to complaln that readlngﬁcomprehen81on tests
dLSCrlmlnate-»agaxnst them, ;p“ .

. In -the 1atter half

s

L
i

freadlng publlc for the cr atlon and utillzatlon w1th1n our~“ﬁ¥_lf33f

, 1tura11y related materlals (Baratz,f,

N LN R
R ‘f“. .‘-,__"Ag{v«lo- PP ARSI g e -7_\,-;_-_-_,,.'.: .

.enrlchment purposes 1n concert w1th the current basal reader' "':3 Jj”mf

. ~-_,._.,.__~’-l

3

grounds of stude' s is the "language experlence approach"-

i

. to readlng 1nst uctlon as- advocated’by educators such as B fx'};V

- /
approach students produce some of thelr own readrng materlals
,-\

s o,

e s

WLth/the advent of these lnnOVatlve, experxenCe—f?

’ ! / ‘-~._‘:‘_‘.,
based materhals for readlng lnstructlon Lt would appear to e
e .

testlng agd dlagnOSlS should become correspondlngly morei”
;"

'-fleXLble, creatlve, and related to the cultural and 1;;' :3-};%15 O

-

RN Lol R S ,'~ .
experlentlal backgrounds of those belng tested Co L

o
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Regardless'of ‘the method of 'Einst'r‘uctio‘n*beinig‘ o ’
' used dlagnostlc informatlon is st111 an 1ntegral aspect o o
5N :
of organlzaE;on for 1nstruct10ﬂ "An IRI which utlllzes .
-tk (
. experlences and materlals of Lnterest to the students belng
assessed would appear to be of value in such an educatlonal
"™ ) H ‘. ' P
R 'schema.- Therefore, the main objectlve of thlS study w;ll B Co
“;.”; . 3' be to develop such an experlence-based informal readlng'" . :
_k;;“’fteng'itlnventory and to test 1ts efflcacy 1n asse551ng the :
Ihlv ;Qi‘i instructlonal readlng levels of the students to whom 1t
SO B0
, ' Sheldon (1970) states that 1dent1fying problem
- “,..'« to .

S £ R . Y Co
R . .

from the day puplls enter school untll they leave.. Such

o

oy ’,1 classroom diagnos15 is an absolute prerequlslte for 1ntel-‘:“§nl"
l:.gent and relevant J.nstructlon. ‘ Marcus (,1974) contends

that it 1s essentlal to the organizatlon of lnstructlonal

s 1‘,’.

.'fﬂmethods and the selectxon of approprlate readlng'materlaIS{

;so a8 to ensure maxlmum learnlng.. He further states f;ft 'J;E”

: that these are the only leeltlnmte uses of ang readlngﬁd'xagi ml .
e testy "7;":,: :.':: T
$J . Standardlzed tests alone cannot:be;form a3 suffi— %Iaé ;;
Jﬂffiii:" cxently dlagnostic assessment of lndlv1duai strengths and £

readers 1nv01ves the entlre teachlng staff 1n diagn051s f“ "}':"; li:d




. - “ . . L -

VL1v1ngston (1972) found that many do not accurately or
"-suff1c1ent1y evaluate all levels of readlng comprehensxon.

:“McCracken (1962) 1h ‘his study found that the standardlzed

w

‘titests examlned dld not accurately indicate the level of

.oy

'31nstructlonal materlals most 5u1ted to 1nd1v1dua1 students.

" . v

Therefore any standardlzed test results must be:

n_{supplemented by the teachers own 1nformal dlagnostlc

G“ﬂmeasures and observatlons (Austen & Huebner, 1962) -The'.

.ufglnformal readlng 1nventory (IRI) appears to offer potent1a1

n'ul;;jas 'a. procedure sultable for use by classroom teachers.?_lt”“;”

\

:,Qiprovldes the opportunlty to evaluate Sklll development as-

A

'mg:{the student reads 1n a situatlon and manner simllar to the

';by u51ng one testlng dev1ce, namely, an IRI

\ BN

'ﬁQL;.way 1n whlch the sklll 1s used durlng normal readlng (Beldin,;’ o
"-;1‘:1970, Johnson & Kress, .‘1968, Ramsey, 1972) 1t has the B
‘;,addltlonal strength of - belng ea511y constructed by the

.tteacher from materlals used 1n the classroom and on varylng

- . |

. e

i:levels of dlfflculty In this way the: many dlfferent levels i.“'

' uOf readlng achlevement present 1n any class may be assessed

L
y ..,

Educators such as Allen (1976) and Durkln (1976) \ :

'-contend that basal materlals are not able to take care of

‘?ﬁyspeC1a1 student needs" Increasxngly the 1anguage and

:qv"experlence of the Chlld arebeing used as the basms for'

gﬁconceptual experlentlaland llngUISth abllxtles (Allen,‘

ﬂfldeveloplng, ntegratlng and expand1ng present levels of

» (o

-
_—

i

e
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. greater flexlbrllty and Sklll in student dlagn051s.

11
Trends toward the 1ncreased use of enrichment

materlals as 1n the language experlence approach advocated

" by Allen (l976) and the use of culturally-based materlals

as. descrlbed by Lind’ (l978) haye‘gigerated the need for

Smith

. (1970) .states that evaluators have.@ound that many tests

Do

:fexperlences of the~ch11d belng assessad

‘jf;fbelng used.-

presently. in use may not be sulted to the language and

Welner and Cromer

»‘11967) found that poor readlng performance may in some

X

’3V1nstances be the result of 1nadequac1es 1n the materlals .

I P

0 e
.need for creatlve testlng materlals and procedures Wthh

:fdo not dlscrlmlnate agalnst students of minorlty cultures

:

(L1v1ngston, 1972 W1ttcoff 1966) E}y{l.

' A testlng 1nstrument, such as an IRI, Which utilises.

e materlals based on t://ﬁackgrounds of students would appear

“?than knowledge in a partlcular area.

to be one way of tes ing functlonal readlng Sklll rather

In thls way the

dlvergent or’ dlfferent experlences of" some students(yould

not 1mpa1r the accurate assessment of thelr readlng abllltles.
Most standardlzed testlng 1nstruments, although Vﬁﬂ

1nsuffrc1ently dlagnostlc for classroom plannlng of. materlals

4 or methods of selectlon, do have the Value of belng standard-

t

lzed for large populatlons. they offer the standard agalnst

: Wthh to compare the level of readlng attalnment of a '

. partlcular group of students."“'

Thus research appears to be artlculatlng the n:j"

o et ol

sy e e
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'f{because of a lack’ of 1nterest 1n or experience wrth the

Le -

| - Lo S V-]

4

|'The present study attempted to examine the questions

of whetﬁer an informal readino inventory utilizing exper-
!hences of Newfoundland students could accurately assess the

1nstruct&ona1 readlng levels of the students to whom it was-

:

fadmlnlstered. A standardized readlng test and a quasi-

standardized informal reading inverntory were employed
during the investjgation as‘the standards against which to

judge_thetresu;ts generatéd by the experimental instrument.

' .
S8 - o T b et % e 20
[T - co Al .

Statemeht of‘theﬂProﬁlem S ;‘,.; cj.r . “'”P{
IR R -\: "7:“;:_’: 3 S - ) _,\".."},,:_.4 f, i

Tﬁls study w1ll attempt to examlne the follow;ng e fu-lfji

CaL an 1nformal readlng lnventory whlch utrllzes '~"7f1 /

selectlons based on the experlences ‘and lnterests of -
. " -

| .
Newfoundlaﬁd students provxde as'" accurate an assessment S, '/

Vof the 1nstruct10nal readlng levels of the students belng f

K

' assessed as - does the Analytlcal Readlng Inventory (Woods &

Moe, 1977) and the Metropolltan Achlevement Test, Form-F :

(Durost, BLxler, erghtstOne, Prescott & Balow, 1970)°

‘it Q_Rationale,for'thedstudy ;'

A

ey

Research states that the sub]ect matter of test

materlals may impalr readlng performance and comprehensxon‘

.referents of a- passage (Lowell, 1970 Welner & Cromer, 1967)




L

'

" unsuitable to the language.and experiences of students..

) minority groups may perform poorly on standardized tests .

o 1nformal reading anentory ut111Z1ng language experience T e

'.l studentvneed based methods,and:materrals; .Equipped wlth-.

.;mproved and mqre accf

13

a

Smith (1970) contends that some reading tests may be

This may discriminate'against minority groups being assessed
(Livingston, '1972). Eisenberg (1975) reports'that some
because they lack.tﬁe basic verbal skills necessary to

succ‘es;sfully handle té's-t mate'ri"al L1v1ngston (1972) states,

in referrlng to’ the standardlzed tests he studled that some - e

i

became tests of a, student s ablllty to read poorly wrltten r.;;

' ‘{'.-.

materlal whlch ‘was . the result of attempts by test constru*’>

tors to make the sentence structures more complex., _4-,f“:; Lo .

These researchers appear to suggest a need for
1n@roVed testlng materlals that do not dlscrlmrnate agalnst

students of dlfferent experientlal or cultural backgrounds.

<

Rather than trying. to lﬁﬂzfe the culture and experlende ‘of * o’
a group of students it would appear more desarable to ut1 ze

thls~background,1n both e lnstructlonal and evaluatlve o .'-‘1
P . .

: L v

te performance., )

-~

materlal so asg to gene;? 1) 1ncreased 1nterest and consequently

\

Therefore,‘ _1s study formulated and tested an B

I

storles wrltten by students throughout the provance. ThlS

instrument ‘was used to assess 1nstructlonal readlng 1evels :

: of students as a prerequlsxte to the selectlon of sultable'

V.

- b : .- . .
LA ’ . -
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-
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A “;.

Athe'lnformatlon prov1ded by such a dlagnostlc assessment

_for accuracy by comparlson to the standardlzed levels as .
-,determlned%by admlnlsterlng a standardlzed read1_g test,::i j'

”:anamely, the Metropolltan Achlemement Test,.Form

'& Moe, ‘ 1977) P

v

'fdeSLrable for each teacher to formulate hls own IRI.M
¥_w1th the continu1ng hlgh pupll-teacher=rat;o that exlstswin
many of our Newfoundland schools thls may frequentlyrbe

*ilmpractlcal 1n terms of the tlme avallable..

'readlng passages plus a selectlon of,questlons asseSSLng

“}student comptehensron et varLous levels, namely

"}”vaIUable tool for asse551ng Lnstructlonal levels and areas

<5

14 - =

-

v

the classroom teacher may make a more 1nformed selectlon

>

of readlng materlals calculated to suit the demonstrated
skllls and'ablllties of her students.
The 1nstruct10nal levels as determined by the

experlence-based 1nformal readlng 1nventory were tested

(Durost

‘fﬂlet al., 1970) and the Analytlcal Readlng Inventory CWoods

LW - . . o
. Lt o I

el Bignificante 'of the: Study - oy

Johnson and Kress (1965) contend that 1t 1s hlghly

However,

- u, : Lo
s L N

Therefore,»

wye - N o,

.f;pre formulated 1nstrument sulted to-Newfbundland students lfgfl¥&

1-".."

“3tand thelr exper1ent1al backgrounds could be a valuable }j{?”»;?,=‘5

&0 . s o .
"reducatlonal ald ;{;fu}‘fﬁg@,* A Y
A testlng 1nstrument contalnlng 51lent and oral L

llteral, ;é‘

. I “« a S e .w,-mvwx R,
1 b 5

:_lnferentlal and cr1t1ca1'comprehen91on,could prove to be a RO
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P s R RN, 1nﬂormal Readlng Inventory (IRI) , an znformal, :

N 1: ’,'A - e o D ) 1 .‘ 0 E , . ‘L ‘.' A o ”r.‘ . ) ",
i ; "f_non-standardlzed readlng test consmstlng of a serles of ::; g oL
/;/_ AR "_ read:.ng passages ff known and graded levels of. d:.fflculty Loty Bk
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. \ . The IRI is used to test.oral and sllent readlng comprehension R g L=
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" '13':~k '-.Language Experlence Storles.~ These are st 1es :;:’u, S .

nterests from

4 e~ ,._ "-.l oy

b wrltten by s.tudents utlln.zmg experlences"and...

thelr‘personalﬂbackgrpunds. These may be q;ctate& d re&#$Y S 5y
Aenteadher F o

o ;'

to a teacher-or wxltten by the student wmhh so

‘,-.

.

reading material at"whlcp a. student- -can‘read and fuhct:.on

]

B 2

,'l‘:) g

w1th relatrve ease nd 1Ldependence._ Thls leve1~1s indlcated

Y

Y = . i '-': ‘,\-_. ,:,...-;-_ )
uL an IRI by a word recogmt:.on rate og, approx:.mat'e;y 99 s 2
B e by 3 S £y \_."=' Y IPRE .".' '_f',_ J ¥l
- percent and comprehensmn rate of ap\pronmately 90 percent
p T . . 3 . 5 5o i Bl B o
Th:.s level ‘is- ind:.cated in an IRI ,by a: word recogn:.t;.on rate -.-,;-'_3 T
. ""' cAC , S ae .:_'. .‘_-‘ l, - ..".
:i:Oximately* 95 percent and a comprehens:ton rate of' ¥ )
L I i o . = SR t .‘». .
fa materials w1th wh:.ch a *student experie ces cons:.derable
.‘.k
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level is indicated in an IRETPy a word recognition rdte

of approximately 90 percent or less and a comprehension rate

of approximately 50 percent or less (Johnson & Kress, 1965).

Readability: This is the level of comprehensibility

w

of reading materials. In order to read and understand ade-

quately designated written material a reader should have a . : ;

‘ level of reading skill which corresponds to theAreadability
‘level of the maéerials.' Readability levels may be determined
.by'subjec;idé asséssmeﬁts of the style, format, vocabulary
and conceptual cémposition of materials by librarians,
teaéhers of publiéhers; A more objective test of readability

) levelg may be obtained by application of a readability ,
fo;mula such as that advocated. by Spache (1974) or Harris—:

- %

Jacobson (Harris & Sipay, .1975).

- o ]

» > 1

. " |
. H . !

— H . ° J

. -

Limitations of the Study 3 Ty

The results of this study may not be generalized
to the total student population beéause of the folIowing'
limiting factors: ‘

1. The test materigls used were obtained from a sample
popﬂlation of Newfoundland students. Therefore, results :
may dniy be validafor students of similar.backgrounds_and
experiénces. ) | B 3

2. The informal readiné“inventdriés were administe%éd e i

¢ ' to students at the fourth grade level and therefore results
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may not be similar for students at other grade levels.

1

3. The experimental informal reading invyentory was
correlated with the Analytical Reading Inventory and the

-l./ . .
Metropolitan Achievement Test, Form F. Experimental results

may not be applicable to other forms of iﬁformal inventories
or other standardized tests. .
i 4. The readability formulés applied in this study’ |
weée the Spéphe (1574) and the Harris-=Jacobson Formula 2.
~(Harr'iLs & Sipafl 1975). _Readability formulas A8 théy‘
presently appear 4o not attempt to measure the cohceptual“

weight of reading materials. Therefore, the readability

:designations of the proposed Experience-based.Reading

Invéntory‘story selections do not necessarily reflect the
conceptual difficulty of the test passages but rather 7

vocabulary familiarity and sentence length.

5. The passagﬁf of the experimental instrument were

B R R SRV L e

treated with either the Spache (1974) or the Harris=Jacob'son

Formula 2 (Harris & Sipay, 1975) readability formulas.

i

Therefore, reading levels may not be strictly equivalent to

_those produced by treatment with other readability formulas.

6. The silent reading écores of the experimental' instru- j

ment were compared to the silent reading scores of the
: &

Analytical Reading Inventory and the Metropolitan Achievement

Test. Therefore findings are limited to silent reading'skills /

only.
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CHAPTER II
REVIEW OF THE LITERATURE

Introduction

This chapter will deal with the research literature
representing areas of per?inent concern in relation to this
study. The first section will examine the rationale for.
the éeleclzod of approPEia£é inétructiqha; materials suited l
to. the demonstrated qeéds and abilities of‘étudents. The

second section will examine the literature concerning the

. methodology of informal reading inventories. Section three

will explore the use of the language experience approach

in the developﬁéﬁt>qf an informal reading invengpry. Section
four will examineé the guestion of readability. Section five.
will study the criteri; selected for informal reading inven-
tory léQel designations. Section six Qill.discuss the
problems related to the scoping of an informal reading

inventory.

>

1

The Selection of Reading Materials

It appears to be a sound educational principle that
‘there be an appropriate relationship bgtweeﬁ instructional

materials and the pupils who must'dse them. Dale and Chall
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(1949) state that books and materials must correspond.to

the abilities of the students utilizing them if learning

is to be accomplished.. They further observe that materialsg
suitable for the child who is a skilled reader are not
necessarily equall§ appropriate for the less-skilled reader.
In other words, there is no one text suitablé for all students

in a class.

Fry'(1972)-states that the selection of the\right

readlng materlals for students is one of the most 1mportant

tasks of any ‘teacher. ThlS phllOSOphy 1s held by
Auéten and Huebner (1962), Bond and Tlnkér (1968), Lee (1966),

Marcus (1974) and the Report of the. Royal COmm1351on on’

Education and Youth (ZﬂG?). The placement §¥ students in

materials which are tpo easy or too\difficult'has been cited

\

by Bond and Tinker (1973) and Lee (1966) as a major con~

-

trlbutlng factor in the growth of reading problems._ f

One of the earliest studies conducted on the need
for the selection of appropriate instructional materials was

perﬁorme@ by Jones {(1948). In her study of two hundred and

' fifty pupils the instructional materials were adapted to

the 1nd1v1dual dlfferences of those in the experlmental
group, while those in the control group contlnued w1th the
non—1nd1V1duallzed materials of the regular curriculum for

thelr grade Jonés' findings indicated that the ékperimental

group demonstrated a greater amount of reading growth than

thg\sontrcl group. * Another finding was that the dlfferences

1
I

et \8er -
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in gfowth as a_result of the experimental treatment were
greater for the normal and slow children than they were for
" the superior children. Thus individualization of materials
appears to offer‘increased potential for reading growth for
those students most in need of it, i.e., the slower student.
A study tonducted by Cooper (1952) appears to con-
firm the findings of Jones (1948) This investigation showed
, ‘ .that chlldren placed in 1n5truct10nal materlals accordlng
to rather strlngent crlterla for . 1nstructlonal levels do :
advance more. rapldly than those- placed 1n materlals for

Wthh they are less sulted. Thus 1t would appear that

P

students who are most carefully and closely matched to the1r..
reading materlals stand tOLreap the most beneflt from their- ' .~*-J

lnetructlon.

Bradley (1976) comments that if student placement
is improper in ‘terms of book difficulty, reading achievement

- . .. \‘\ :
- i§ quite likely to be adversely affected. He further con-

.
i Al K i PR S
3

tends that if student placement is in relation to book ’

intePest as well as‘difficulti,optimal;achievement gain is

4

p0351ble. !
,  This is also the studled oplnlon of Low1tt and ' o ,'};
Hansen (1976) who found in the1r research that students

placed in readlng materlals suggested by demonstrated pupll'
performance progressed much more rapldly'after the,correct

plaCement than they had preV1ously In this-case increaseﬂ C .

x

1nstructlon dld not appear to be an 1nterfer1ng factor since

¥




'pe‘rformanee.‘. Fry (1972) and Strang (1970) both suggest
-that a thorough evaluatlon of the Chlld and hJ.S read:.ng
':"‘ﬁabilltles plus a careful exam:.natlon of avallable readlng
'::.‘materlals would Serve 'as a gulde to the vﬁse cholce of

;"1nstructlona1 levelfs, methodology and materlals. 'I'hus,

*materlals whlch correspond to the demonstrated readlng

""dn.fflcult w1thout a thorough 1nvestlgatlon of each pqu.l' ‘
hatta\lnment and h:Ls spec1f1c areas of strength and Weakness i
'(Johnson & hress, 1965) Johnsom -and Kress (1965) and Ramsey

“ '(1972) stress that thlS evaluatlon should take place 1n a -

~noma_l‘read,;ng-. The J.nformal readlng :.nventory (IRI) appears '

22
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the teaching involved was intentionally relaxed and of. ‘
‘ ‘ | ; ¢
secondary importance. However, reading improvement for

SR,

the experimental group was considerable.

YO VU CUODRP RS

Utsey, Wallen and Beldin (1966) state that the

Al

critical task is the selection of reading materials a_t the

appropriate .‘instructioﬁal 1evels as demonstrated- by'pupii"

*

B Tt SRS L

\ .there uappears to be ‘a. flrm bas:.s for the selectlon of read:.ng

abllltles- of the students fOr whom they are intended. R e

-

The Informal Reading Inventory

NN . ] .o ] B
- N P _ &
. 3 | l . SR s
' Plannmg' for effect:.ve readlng J.nstructlon is Sl }

present 1evel of achlevement, his capac:.ty for future IR :i ] -

-

manner sum_lar to the way 1n whlch the sklll ls used 1n

P

o ' Lo o g
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to be a procedure which satisfies these criteria, according

to Bamman (1970) and Johnson and Kress (1965).
IRI procedures should provide ample 'opportunity to : g

assess other --factors 'vital tof reading su‘ccess, sfich as oral

language skllls, breadth and depth of mental content hearlng
|

and v1s:.on. Bamman (1970), Johnson (1965) and Marcus (1974)

-

contend that the IRI should be d:.rected toward galnlng

spec1f1c J.nformatlon durlng a detalled study of the pupJ.l s '

general performance in: the reading area s’ the pup:.l deals

o w1th materlals of 1ncrea51ng dlfficulty

' . .
S
e

L

Johnson and Kress (1965) stress that .‘Lt ‘is. 1mperat1ve

that the teacher know the levels of materlal that each Chlld

q:an handle successfully both dunng 1nstruct10n and when '

L]

' worklng mdependently._ Also essentlal is- knowledge of

o ' spec1flc pupil strengths and weaknesses., S f-}‘“."

- A
KarlJ.n (1973) suggests that the appllcatn.on of al S ‘:-w, Lo

properly' des:.gned :Lnformal reading :anentory would lead to ‘

the select:.on of materlals that fJ.t the target group a,nd 2 ’ . A

thelr readlng needs more appropriately. ? He contends that R T

"_";" _, " thlS prOper -fJ.t 1s essent1a1 to a successful readmg program

- y and concomJ.tant to successful readlng ach:.evement. ce S
§ ° .’ Kelly (1970) state‘s that the IRI has been recognized ‘
,' l "as be:.ng'on‘e of the most powerful :.nstruments readlly ava:.l—' B

able to the classroom teacher for assess:.ng correct
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<% instructional levels. The study conducted by Cooper, (1952)

R

. found .that placing students in materials suited to their

‘individually assessed instructional levels resulted in

\ ’
s:.gniflcant galns in reading growth _ﬂ

3

A study conducted by Da.nlel (1962) prov1ded eVJ.dence )

P

‘relating to the utlllty of the IRI .as a source of dlagnostlc ‘

SO NI

__J.nformatlon needed for effectlve group placement Dan:.el

v L

":'~_:'stud1ed several cmmmon test1ng dev1ces an‘ludlng a standar-—

'f;:."_".'dlzeq} test, the Buck's County Readlng Test and an IRI. “He f

..-_‘;-.“«‘;found' that all formrg could be equally useful when used

'"r-":"purely as dev1ces for group placement.‘ A notable conclusion, C e .
however, Was that the IRI prov:.ded essent:.al dlagnostlc S .
et ‘data th.dh Was not forthcomlng in'the standardlzed test I . 1

i

"exam:med Aust:Ln and Huebner (1962) afflrm Da.nlel‘s (1962)

d

(a2 - , ‘."i'_'~:_‘.~ _',.,". '....:.

. S _flndmgs on the value of ‘the IRI for both' grouplng and

"..dlagnos:Ls. S S ;‘ . T .' L -
The study c0nducted by McCracken (1962), although on ‘
R b : : T

./ a small group, found that then.IRI gave more easily 1nter- PR

sipreted 1nstruct10nal levels for students, 'than dld the

L Astanda 1zed test rwh.1.ch tended to inflate student compre- }
. ("-_'.' "~i-hen51on and vocabulary results. Thls may be beCause the
: -IRI 1.5 usually based on the materials of :mstructlon oo 1o '“" T

"'«.’whereas the standardlzed tests are not., Slpay (1964) J.n hls

,‘("' . '

'ilnvestz.gatlon concluded that standardlzed test results ok
- "”‘.‘. . i‘: \ - "..-
e ST 'appeared to be somewhat :Lnadequate as mdicato::s of correct
T R ! 5 v

G ,'\v J,nstructional levels for the puplls tested. : He felt that

PRTTv C-
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the“part:.cular IRI used could also influence indicated
levels. This upholds the opinions of Bradley {1976) and
Maginnis (1969) who noted that an informal reading ipventory
using materials selected fr'om basal readers could contadn
passages which were more or less difficult than the levels .
they were purporting to test. ‘Inhhis study, Bradley (1'9.76')
found. that a basal reader for one grade level: could contaxn -

selhctlons varyrng over as much as three reada‘b:.llty levels.

Th:.s varlance 1n readablllty could call 1nto questlon the -

)

accuracy of test results Plkulskl '(1974) suggests that

n S there should be some attempts made to locally valldate

VEe ‘ repeatedly used IRI s '80. °as‘to ela.mlnate such inaccurac:res
For an IRI to be an- accurate measure of 1nstructlonal levels
it seem}s necessary to use some measure of readab:.llty as a

check of content valldity.

As. w:.th any other testi.-hg’in’strument the IRI has

. lJ.m:LtatJ.ons wh:Lch should be recogmzed . These malnly concern, .

accordlng to LOWell (1970) ;. the crlterla used to establlsh
‘the. varlous levels and the' level of teacher Sklll needed .
>to dlagnose readmg abrl:.t:.esl and skxll levels accurately. )

. Emans’ (1965) Eound that teachers were :Lnadequate at assessing
1nd1v1dual pup:.l needs Ind1v1dua1 b:.ases tend%3 to cloud
the:Lr ]udgment. However, Utsey g_t__al_. (1966) found that .

ta

dlagnostlc abn.lltles and sk:Lll at determm:.ng functlonal

B

i read:mg levels 1mproved s:rgnlf:.c’antly after three hours of

51mulated 1nstruction J.n readlng J.nventory admlnrstratlon. '

e

o

et

-y
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kelly (1970) reports equally pdsitive results with a similar

study he conducted. Thus the problem of teacher expertise
Y :

in IRI administration is not completely insurmountable.

The second problem noted by Lowell (1970) exists

" because of a dearth of research concerning the best criteria

;

to select for the designation of instructional reading levels.

Although this calls into question the validity of instruc-—
ticonal lével designation‘in g'ene‘r‘al it is 'not .enough to
negate the pOSlth& beneflts of us:Lng an IRI, namely, to
dlagnose strengths and’ weaknesses 1n readlng skllls.

Nevertheless both Powell (19'71) and P:Lkulskl (19‘74) contend

g that these are areas Whlch must be subjected to further study
and verlflcatlon before the IERI becomes completely acceptable

" as a testlng 1nstrument In spite of these llmltatlons, the

IRT method of readmg dlagn031s offers much potentlal for

reading assessment in the classroom,‘ where the: ana.'l_.ys:Ls, of

P

pupil- gkills is-an essential prereculsite to intelligent and .

relevant instruction and for the select:.on of the most

appropriate inst::-uctlonal materlals '. ' Lot
Language Experience and the
Informal Reading -Inventory

_.J\'

Plkulskl (1974) states that the central concepts

s Yy

to be cons:.dered in relatJ.on to any evaluatlon instrument

“are valldlty and rella_blll_ty. RelJ.abllJ.ty is the accuracy

P
“

LR e FrerSIC S S IR R
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~ has at hlS dlsposal and of maklng sure that he has theu j '

. experlence.' Goodman (1965) summarlzes th:.s prlncz.ple by

27
(
or precision of -the instrumentl, and validi«ty the reflec-
tion of the extent to which an instrument measurées what it
purports to measure. Pikulski (197.4) further contends that
the various forms of valldlty are d:.fflcult to assess with-
out reference to the purpose for whlch and ' the pophlatlon

with which the~ measure is belng employed. 1It.is this latter

K aspect of. valldlty which th:Ls sectlon will explore

Gagne (1972) has stated that 1nstructlon is a matter

of stlmulatz.ng the use of capab:.l:.t:.es the learner already

requlslte capabllltles for present: tasks as well as those .' :
to come. It has frequently been noted by teachers 1n the
field that ch:.ldren tend to work harder at dec:Lbhermg

materlals that are, meanlngful and of 1nterest to them, -

Thornton (1974) Bays that it is the task of educators to

’ make the child's: world more understandable to hJ.m, to increase

. co S
his p_ossibi lity of making meaning out. of_ the seemingly

incomprehensible. -Goodman (1965) «conténds that ‘1iteracy' -
1s bu:.lt on the base of, the chlld's own language ‘with readlng

materlals and 1nstruct10n drawmg as- much as p0551ble on

experiences and settmgs approprlate to the target. chlldren.’.'

The student expands outward from hls own language -and

saylng that the reader cannot comprehend matenals whlch
-

. are based on experlences and concepts out51de hl.S background

o it

DU S,

——— —



'ch:. ldren ,are fam.Lllar.
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~

) . . . )

and ba’ycmd his present level of deyelopment. This appears

to be the basis of the 1anguage experience approach to
read:.ng as descrlbed by Allen (1976) and Hall (1976) - In
this approach the language experJ.ences, and lnterests of

[ 3

the student are used to expand knowledge and skllls,

'xpartlcularly the communlcative skJ.lls. The ch:.ld and -hi‘s
‘already-—developed 11ngulstic Skllls and knowledge become

o an added source of read:.ng and wr;.t:.ng 1nstructlonal

w

“‘;‘ma;:erlals (Karlm, 1971) ) ThlS afflrms the princ1ple stated

B

'.-A'.:by Cheyney (1976) that the materlals used to teach read:.ng

' :should conta:.n a background °f experlences w:Lth which the

- o ‘1,

«

Dlxon (1977) cOnducted a study whlch suggested that

'language experience storles could be a source of valuable

/

/

d;Lagnostlc :Lnformatlon concernlng the language of the child

and hJ.s r)eadlness to beg:.n formal readlng lnstructlon. . He

suggests that such stor:.es could also aid 1n the select:.on L

of approprlate 1nstruct10nal strategles for the 1.nd1v1dual

o chlldren producmg them.. S - {' :"

Baratz (l971) postulates that 1n the Um.ted States

the dlfferent cultural systems that Qperate between the _".

'maJ.nstream and m.mority cultures may account 1:'5 part for

;the dlfferences observed in test performances. Kress (1972)

| ’

appears to he maklng the same pomt w%.en he says that com- :

'i-prehens:Lon 1s dependent upon 1nd1v1dual phys:.olog;l.cal and

B I R i

VS e ot e r 3 st
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"’ 1‘,‘,1.from the printed page th:.s ‘.'LS conti.ngent upon bringing

29

psychologlcal factors operant in the reader. Onee's under-;
stand:Lng of the :Ldeas communlcated is related to his
pe.xperie‘nce, with those ideas and the objects- and. events from
which they are derived plus the effi;i;ency of his ,hasic‘
sensory system. . . . 3
' ChJ.ldren read thh comprehens:.on iny to the
.extent t.hat they possess meam.ng for the prJ.nted words f’
:"{I’ (Janes, 1970) If readmg J.S the process of gettlng meanlng
meanlng to the page (W:Lttcoff 1965) » Every reader can
;':‘-{testlfy to the 1ntellectual blank wali that :!.S enccmntered ‘
".‘when the SUbjeCt matter, no matter how sn.mply wrltten or
"expressed, is out51de one s experlence.
The pr;t.mary strength of an IRI s the close cor-'
‘” 'respondence between :|.t and normaJ. teach:.ng and readmg
.materlals (Plkulski, 1974) . SmJ.th (1970) contends ‘that
thJ.s correspondence :Ls often lacklng 1n the more popular

istandardlzed tests wh:Lch frequently do not sult the .

- l'

' ”,~1anguage and experlences of a partlcular populatlon. oo

'Low:all (1970) suggests that the 1nterest, or" 1ack of

1nterest, of the subject J.n the content of the materlals
" . Do /\ o .
'lgf testlng,- 1s a strong 1nfluence on readmg performance

) and test\t results A A ”-, - Wi

o

i
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e W . . Weiner enh.’Crmﬁer (1967):»‘c6nte'r1d' ..th‘at"there' 'a'r‘e~ : i -

' o rn;tences of ‘non- eadlng whl.ch m:.qht be more accurétely i

. '’ attnputed to. the 1ess than 1dea1 condltmns under th.ch i ':‘

the read:.ng ore test:l.ng gccurs. These .auth\ors bel:.eve that 8 &
a readlng'problem cannot .be. acCurately assegsed in such a b

prt . case nnt:.l learmng has been tr:.ed under more 1dea.1 con-“ p ; ’
e ) ‘ ' ditlons 'w::.th‘ materials of ‘greater signlflcance to the reader." ‘ :
o : . ’" 4 ' snuth (1970) reports that i°n the evaluation of Tlt‘lf o L H
SERREIN -‘; I Reaciing Programs direotere com_pla:.ned of the inadequac:n.eﬂé"";' ‘. B

,.‘v »'

PP At g

: of\ rldding J.nteli‘ige'n‘tl:e' éuotieht measur'ement o‘f cultural f
L "‘ e . l :-..contaminatlon has been largely ab.‘andohed‘eince'a chlld' :
-2 ‘-i-'.:; score may be thought of ‘as anaind:.catn.on ‘of: the rlehness ::,'
iy N the mil:.eu :m whz.ch he ifu ct:.one‘uand the eln.c-tent\lto ;vh:n.ch ‘
:7 e o i{é has been able to: g;roxfit f%hl that m111)eu (stodolsky &0 ';.t
i+ 0 i ' Leséer, 1967), ::;‘.Thus to devise testing inatruments and
YA SR a oF:
N .2 .
;:"' . h Fry \(1972) and L:.v\:lngston (1972) express/retj:eence

: vernacular culture as weli ae the malnstream one. he notlon

05 18

"‘j..,:_ as: to the effectweness of atandardized testlng procednres ,'
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establish norms. Fry (1972) stresses that the score
obtained oh a standardized test is only valid if the child
is from exactly the same type of group for whom the test
was normed.; In administering such a test to different
populations, Fry (1972) notes that the test items should
, not contain vocabulary and test items too heavily loaded
against students being tested. Farrell (1977) strengthens
the contention of Fry (1972) Qhen he states that sample
populations are not always representative, in terms of time,
place or race, of the cgmmunities of students who take the
" ; tests. Livingston (1972) postulates that laqk of test
;elevanCe“may bnghat-caqses minority groups'to complain

‘that they are the cobjects of discrimination in testing
v 3 & ol
L . .
procedures. -

. ol .
’ The aforementioned writers appear to imply that test

. items ‘more closely related_ﬁowthe experiential background of

* students could provide a more fealistic assessment of student

.
i ’

functional reading abilities. An instrument composed of
k 3 . R . . :
language experiefice stories provided by the target student

populapién,Jifkacqufatel§.aésessed for readability, appears

4
2 - n
Readability

2

. * . \ .
to offer the opportunity for improved reading assessment.
. M % . .

~.

A * ' . ° - . N . .
, » Ddle and Chall (1949) have stated that in the
. selection of school texﬁg it is iﬁportant that there should

v ‘."

(<

o e v ——h
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not be an indiscriminate seleciion of materials. Kelly

(1970) also states that placing pupils in inappropriate

-

materials is one of the major ehuses of reading difficulties.

Therefore it is important to know not only the level_ﬁf

material that a pupil is capable of reading suCcessfully

but alsoithe level of difficulty or tme‘readabi}ity of amy

materials which are encountered in the ihstructional process.
Readability has been defined by’Spaohe:Tl§ﬁ4) as

the degree of comprehensibility ofareading materials. The
level of readability‘mustgin turn be matched to the reading

v’

/ | . | S
( Dale 'and Chall (1949) state that there are three.

major factors whlch may affect overall readability. Firstly,

the book itself and its’'style, subject matter, and format

v

constitute one aspect of readability. Secondly, the reader.

,and his individual characteristids such -as general reading

v

ability, interest, purpose in reading, general experience,

and his spec1f1c experience related to the material being
&

1]

; read represent another factor. The third factor is the

criterion used to estimate readability as well as the method
‘ of calculation used in the estimation. Thus the qompleXities

w
A

of accurately EStimating readability begin to emerge.
’ In estimating the specific readability level three
1mmediate aspects of the written material must ‘be considered,

namely, the sbb]ect matter and’ its interest or  appeal to the

»
!

,reader, the organization or format which makes it easy to
M t
‘ ‘ - -. 4 o

abilities of the students for whom thefmaterials are intended.

Y
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follow .the logic of the material with a minimum of effort,
and- the style of expression which makes it comprehensible
and interesting. It is'the lattef aspect, the stylé, which
the.majority of reading formulas attempt to estimate.

Klare (1963) defines a readability formula aé an
attempt to formulate a method of measurement that will provide
a quantitative, objective estimate of thé style difficulty
of'the writing. Spache (1974Y‘states that readability
formulas in general. estimate readability by the statistical
analysis of struétural traits present in a‘représentative t
sample of the reading mateiial being examined. | . | ’

Spache (1974)'furthe:.contedds'that inforﬁatign on
the readability.level of materials is;needed‘ﬁor.all school
instructional materials, butwis particularly important when'
fine discriminations of the ;robable reading level of
materials is sought. This need would arise when providing
reading materials for very youﬁg children and for poorer
readers. ‘Readabiiity forﬁuias provide a quick estimate
during such an evaluation.

The readapilitx formulas presentl§ in use have
certain limitiné factors which should cérEainly be noted.

Spache (1974) stresses that'they do not reflect the content
d%fficulty of the materi;as nor predict the level of readér
interest in any way. It ig further noted by Klare (1963)1

that only one particular aspect of style, namely its difficulty,

is measured while other important facets such as. format,

§ o e N

e R At casdoats SV © L
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organization and imagery are ignored. Neither do reada-
bility formulas differentiate between well-written and
poorly-written material.

Another problem arises because of a lack of some
reliable, external criteria against which a reading formula
may realistically be .checked. Reader comprehension and
teécher or librarian ratings (agdainst which the fbrmulasl
are usually checked) may to a certain extent be influenced
by factors outside of the book ;tself, s&ch“as personal
interest, styie preference or subjéct matter. Ruséell and
Merrill (1951) found reason to déubt the consisteﬁcy and’
effectiveneSS'éf libfariaps' juadments of the difficulty of

children's books. Jongsma (1972) also studied the extent

" td which librarians: could judge readability as compared to

the estimates'rEndered by readability formulas. The

librarian ratiﬁgs correlated substéntially with the reada~
< 4
bility formulas; however, their judgments differed widely

in their estimates of given 5ook§. These studies demonst;ate
the need for some uniform objective measﬁ;e of readability
such as is being'attémpted ﬁhrough utilization of a. reada-
bility formula;

+

The formulas provide rough apﬁrdkimations of the

grade level difficulty of written material. Fry (1969) states

that even the more specific formulas have been found to vary
. . ¢

‘within six months either side of a designated readability

level. Spache (1974) summarizes the primary-problem with

}

S0



N

35

the readability formulas when he notes the limitations of
the research data presently available. Much remains td.be
learned in this area.
There are a number of readability formulas presently
ln existence. Selection of the appropriate metgod should,
according to Klare (1963}, be.based on consideration of"’

three factors, namely, the predictive accuracy of the form,

the speed.of application, and the special purbose a form

fay serve. > . 0 S

Accordlng to Bormuth (1968),.the two varlables that
tend to be examined in most formulas are: some aspect of:
Sentence structure, such as: sentence length, plus some ' :
espect of'vocabulary dlfflculty, namely, word‘frequency ef
length. . Bormuth (1968) also found that these were reasonable
aspects of style to study since, according, to hlS flndlngs,
regardless of a person s reading abll;ty the same features

of 1anguage tended to causé/problems.

Johnson and Kress,(1965) cpntend that materials used -

l

';o test readlng aBillty at partlcular -levels should be 51m11ar

~ 13

to materlals_used-for instructlon at that same grade level.

Bradlej:(l976j emphasizes ‘that decisions related torinstruc-

tional placement should.be'based-upon a knowledge of ‘the

achievement level of the stndent compared to the difficulty

"of the reading material. Therefore.it appears important'

that the -level of" readablllty of testlng materials should

be, accurate and of 1ncrea51ng levels of dlfflculty (Harrls

, f . s .
- . . . B

. ;‘.'. . ) ‘ . . . ‘, . - - ‘

A




B
~ _i.-—:—-' ER

t Sipay, 1975). Checking written material with a reada—
b111ty formula appears to be an efficient and ob]ectlve
method for measuring its level of dlfflgulty (Harris &
Sipay, 1975). ‘

. Bradley (1976) found that books from different'basal

reader series but w1th the same grade level designation

differed in readablllty of levels when examlned by means of

readability formulas. Maginnis (1969) had earlier encountered
the - same’ dlfflculty, notlng that the readabllity 'of passages
“selected from the same grade three basal reader could—vary

I'from prlmer to fourth qrade level _ However, experts suggest

that a classroom readlng 1nventory Be based on 1nstruct10nal

' materlals (Johnson & Kress, 1965) . ’iherefore, it would

appear to be essentlal ‘that in order“to select-the most'
a. N

sultable passages for crucial test materials all test

passages be checked for grade level accuracy by application

" of a readablllty formula. It would thus be p0551b1e to

desxgnate ‘with some degree of accuracy the readablllty level
of a passage and’ thereby its- 5u1tab111ty for testlng student
readlng ablllty at a comparable grade level.

_All'passages in the lnformal readlpg 1ﬁventqry

prépared'for the present stddy were:treated with an appro-‘l'

: prlate readablllty formula,‘namely, the Spache (1974)

formula. for prlmary materials and the Harrms-Jacobson (1975)

".’Readablllty Formula 2 for those passages beyond the prlmary

readlng level. - - C SR,

T e e Wt sl 1eD e DM e WRA AT S T N
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Criteria Selection t;D Lével Desighation

Throughout the rese%rch literature,relatihg to
informal reading inventories, a persistently occurring
problem is the selection of the most accurate cr1ter1a to
be used in determlnlng instructional levels. Varlous
investigators have attempted to examlne thls complex 1ssue;
Lowell (1970) was. partlcularly cr1t1cal of the lack ‘of
‘deflnltlve research in thls area. He saw it as belng a
.factor whlch could lnvalldate the rellablllty of results

;of any readlng assessment arrxved at through the use’ of an'\

L
.

‘ IRI.. CL U e : o 4
o Plkulskl (1974) says that one of the main purposesu'
for admlnlstratlon of an,IRI is to set functlonal readlng :
levels. 'Betts (1936) was one of the earliest to actually
ﬁormulate criteria to de51gnate thése levels. ‘He suggests
- that a.student cpes‘not‘have simply one reading‘leVelc but
rather three which are of'significance torthe teacher. The
.1ndependent level is the level of reading materlals w1th
which a Chlld can funttlon successfully w1thout any external
asslstance,W1th few word recognltlon errors and w1th good
comprehenSLOn. The xnstructlonal level is the hxghest level
at~wh1ch a student may be successfully lnstructed At.thls
- level he can read satlsfactorily w1th preparatlbn and super— ’
'v151on word recognltlon errors are 1nfrequent .anad compre—~ |

.2 hen51on 1iﬁsatlsfac§7;y. The frustratlon level lS the p01nt
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at which a student becomes completely unable to handle the

reading material his readiagcskills falter,.the learning

.

process halts and he becomes completely frustrated. _%His

- word recognltlon errors are frequent and comprehens1on is
poor, \

i -

Betts (1936) prescribed:criteria for measuring word
- recognition and comprehension abilities pertaining to these

;evels as'follows:

T

}*: C(a) ‘1ndependent level at whlch the word recognltlon rate
1s ‘99 - percent and the comprehen51on ‘rate is 90 percent.
. '_ (b) 1nstruct10n level at whlch the word recognltlon ‘ B

' rate 1s 95 percent and the comprehen51on rate is 75 percent.-.'

(') frustratlon level at whlch the word recognltlon

rate is 0 percent or less and the comprehension rate is

N ' .50 percent or less.
Betts (1936) also dlstlngulshed a level which coula
be- used to serve as an 1nd1cator of A child's current capac1ty -

for readlng achlevement known as hls 1lsten1ng comprehen51on

s

>
level - This leVel is one at whlch a child can comprehend

75 percent of the materlal read.aloud to h1m and, accordlng L S
- _' to Johnson and Kress (1965). Ls the level of materlals

which the student would be aBle to understand if he were - )”

‘f" readlng to the max1mum of hlS ablllty. o - A

L}
~

These crlterla have been used by researchers often '

",w1thout con51dgratlon of thelr vaildlty as measures of any

: true level of readlnq ablllty. Johnson and Kress (1965),

. - : ) : SO
i : : e . - MR,
‘ Do - .
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strong and expe:ienced pr0ponents.of the IRI method of
'reading assessment, maintain these original,criteria as
suggested by Betts (1936). It appears that these are rather
stringent criteria which would be difficult for even fluent .
adult readers to maintain in'certain types of written =
material. However; as Johnson and Kress (1965) maintain, set-
ting the criteria for the instructional level too low may
cause the éhlld's performance to be rated as adequate for

materlal which 1s 1n actuallty well above hls capabllltles

In such-a case, too many areas and. skllls are left def1c1ent

to allow for an adequate and successful measure of readlng
1nstructlon.~ Although, as-Lowell (1971) states, students
may "tolerate".lower crlterla, the questlon to be answered

is whether'or not 'this is a legltlmate reason to lower the,

‘ ¥ v A [} . o
standards of ;nstructional level criteria.

¢

—

o. . Powell‘(197lk\examines three.studies which have:been
,conducteo;in~attempts to validate instructional level cri-
\terla, name%y those .of Cooper (1952}, Yillgallon (1942) and |
Powell (1969) The results of the study: by Kallgallon (1942)
have been cited by Kender (1968) as being the 1nvestrgatlon
‘upon whlch part of Betts (1936) crlterla were based.. Nelther
of these studles appears to be the:deflnlt;ve answer as to
the mostvsultable crlterla. Thetcriteria as suhmarized'ﬁg"
Powell (1969) do not dlffer‘greatly‘ln the area of WOrd

recogniﬁlon percentages, varyrng from 95 to ‘99 percent for

Betts (1936), Klllgallon (1942) and Cooper (1952) Powellfs

N e et L Ty W i e+ s 8




40

"(1969) criteria were differentiated at the primary grades

3

where the word recognition scores were set at 85 to 98
percent. For grades three to five wdrd recognition rates
were 91 to 98 percent and above grade six were set-at 94 to
98 percent. The criteria held deslrable for comprehension
were basically from 70 to 90 perceut of the answers correct

for an instructional level designation. Killgallon (1942),

however,. considered as acceptable a cqmpreheusion score as

low as‘SO"percent Pdwell (1971)‘found that younger children
:could tolerate more word perceptlon errors than older students C

-and Stlll ma1nta1n an acceptable standard of comprehen51on.

He further suggests that the word recognltxon crLterla for
the 1nstruct10nal level appear to be a‘functlbn of the dif-

ficulty of the materials and the age-grade level of the child.

His study tended to verify his revised criteria as being

similar to the criteria:suggested'by an analysis of allowable

errors according to test manuals and tables of norms. .

Powell (1971) thus attempted to clarify the issue

. of criteria. Pikulski (1974) cites studies undertaken to

verify the results of Powell (1971). However, the findings

were largely inconclusive P1ku1sk1 (1974) c1tes a study

—~
by Bassett and Hutchison 1n which obtalned results cor-

roborated Betts' criterla.,_Quqther study conducted by Plkulskl

(1974) appeared ‘to support the flndlngs of Pcwell (1971)

: These studles p01nt out the need for further lnvestlgatlon ln

this area.- The final oplnlon of LOWell (1970) was that a‘

.
1]
e .\,_é%,«uv




- . a
standardized test would provide better data for group place-
merit purposes. If this were tne only consideration Lowell's
(1970) might be a valid argument.' Howéver,‘information leading
to the selectlon of appropriate reading materials and instruc-

‘tional methods, plus essential diagnostic information, is
also to be found in an IRI assessment.

* - Although Spache (1963) and.Pikulski‘(l974) suggest
that criteria for independent and instructional leuels'may be
set lower w1th equally successful results, the present

v~study w111 utllizeuthe standards proposed by Johnson and

'H Kress (1965) as those belng most llkely to present the- least ;l‘

dlfflculty to students durlng the instructlonal process whlle

prov1d1ng ‘the maximum opportunlty for readlng growth and

success, .
P , - -

Scoring ah Informal Reading Inventory

ri

There aredtwo factors .to. be studied in setting

‘.inforﬁsl,readingxinventory readlng_levels, namely, word.

recognltionwand comprehension; As Johnson and Kress (1965) .7

have stated, -an IRI is a cllnipal device used to galn valu—
,able 1n51ght 1nto the student s- readlng processes. The -
‘skilled examlner when listening to the student read aloud
may detect ‘and 1solate areas .of partlcular strength ox

weakness such as in structural or phonlc anaIYSls, level of

LRl S PR e . e S
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basic sight vocabulary, or understanding of the  text
(Johnson & Kress, 1965). This information, not normally
forthcoming during silent reading, can help the examiner to
plan a program or select materials calculated to contribute
successfully toApupii reading growth.

The word recognition score jis found by recording
the number of uncorrected errors made during oral reading.
What exactly constitutes an err0r‘in word recognition is
a point which- has caused some debate.,

Goodman (1974, 1965) and Goodman and Burke (1972)

v

'have contrlbuted con51derable 1n51ght 1nto and knowledge of‘

e

'1 the nature of readlng errors through thelr analyses of the.'

P

word recognltlon_ errors‘ ‘or mlscnes" of studente;l These
authors contend that'many errors 1n readlng are not true
errors but. rather ‘miscues. * A miscue is defined as a
Ideviation.from'the'orinted tert; Goodman fi974) enggests
that the type and. quallty of mlscues should be examlned as
" to thelr legltlmacy as. errors. He further contends that

AR Y

many mlscues are perpetrated as the reader attempts to make

‘the text fit hlB lnterpretation of its meaning, his dlalect }w

or 1d101ect, or hli,personal understandlng of Semantlc and -
grammatlcal acceptablllty.' To read "mom" for ”mother" is?
. not to alter meanmng but rather to 1nsert -a, synonym for
a word whose meanlng has been recognlzed.. Therefore,'
the quallty of the word recognltlon error becomes very

1mportant.v

PTG PP WO RSP
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'1ntended meanlng of a passage. Smlth and Weaver (1978) have.

-developed an approach to analy21ng a reader s mlscues 1n con-~'3

: ' \
‘unlesshlt glyes accesg to meanlng., Thus a prlmary objectlve

43

Knowledge of the work of'these.éducatOrs}is particu-~
- ' . «
larly essential for the accurate interpretation and recording

of the word recognition errors noted during the administration

of an informal‘reading inﬁentory. ~pPikulski (1974) advises
that users ‘should make interpretife analyses of the types of
errors made during an IRI as well as a numerical analysis.so

’

as to arrive at an, accurhte and diagnostic assessment of

readlng ablllty Therefore ‘an examiner shouid study the type

“_of error made to determlne whether or not it changes the S

1 e ..,”' \»‘ (
f 5o . .

.o : . L A

Durlng thlS study all word reCognltlon errors were

recorded. However, ‘only those errors whlch changed the mean—'

'1ng of a passage were tallred when computlng 1nd1v1dual word

.recognltlon scores. The necessrty of examlner Sklll and know—

ledge'in interpretlngﬁand scorlng word recogn;troneerrors:

s

cannot be, overempha51zed. .
." 4

‘ Lefevre (1964) states that readlng 1s not readlng

s

~.of any readlng act is to'lncrease comprehen51on or under*‘ H' ‘;ini

composed of a hlerarchy of skllls, namely,‘on the IOWest .;

level llteral comprehen51on and then on more 1nterpret1ve RN

‘ levels, lnferential and crltlcal comprehen51on. .frg}',,'ﬁﬂ »",y;'f

. .\-
H

' Klngston (1961) states that the efflclency of the

T .. . . . ..

":text that shows cons1derab1e promlse. ;"~‘:.“ :;l" m::'L*J-_%ie::n'.

[ T B
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e g,

—readlng SklllS of a student 1s one factor whlch may act as .'{,}fhg.-;

1stand1ng.‘ Comprehen31on lS, accordlng to L1v1ngston (1972), J* e



. passage tather “than merely processlnb the words (Smlth 1971)

,ig of comprehens;on, namely llteral understandlng, whlle

'j comprehen51on SklllS.‘.ThLS 1s usually done through the

'“f* of measurrngfhow much 1nformatlon a studen s able to galn e

. 44
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a barrier ‘or bridge to comprehension, depending upon indi- '

vidual circumStances. Lef&vre (1968) appears to agtee when

)

he says that the'competent,'flnent‘reader will produce

implied, personal and evaluatlve lnterpretatlons rather

-
.

than purely llteral, concrete meanlngs. Thus; the more

» .

skllled the reader is, the greater w111 be hxs comprehen51on.L3

.

He is. free to concentrate i1pon - obtalnl g meanln from the‘
P E g.

A bt -:‘;:h..'_u.,.b'- o

S5 W

e L
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RRRN L1v1ngston (1972) contends that many standardlzed

e s n‘

tésts presently 1n use m@asure only the very basrc aspects

et 4 .,

neglectlng the important 1nterpret1ve skllls of 1nferent1al
" Y -

; and cr1t1¢a1 comprehen51on. In the case of the standarﬁlzed '?TF:E;f‘

\"-“1
al
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procedures thls 1s partlally explalned by the need for‘3f”

A3

unlformlty of answers lf norms are to be utlllzed., However,'

llteral comprehensxon is only the flrst step towards full ?;;\-{}

runderStanleG- -;f’/“ ‘”‘-.“"‘7f5‘f'.'ﬁ'l'?f7f:‘ ';' ?g_r._ﬂy3'.ﬁ;‘“g

C Durlng 1nforma1 procedures, as:ln the admlnlstratlon fg‘r3:f}‘:g§

of~an IRI there 1s opportunlty for a closer study of student

et

qux:txonlng process. In an IRI questlons are posed after

.‘both silent and oral readlng passages w1th a percentage ’;{5?;5{

score belng, calcuIated for each ‘ The questlons are -a- means

L N ...,




comprehension questions posed are important considerations

45

\

types of understanding, namely, faqtualfrecall ofwinformation,
grasp of vocabulary, and the drawing and supporting of
inferences. Woods and Moe (1%977) suggesegthat comprehension
questions should exaﬁine understanding of the main idea,
factual information, terminology, cause‘and effect; inference,
and ability to form conclusions. These basically follbw

the suggestions of Johnspn and Kress (1965), except for the
fact they break down the EategOries'into more specific

types of questioné. This approac%“toéthe measuring of

comprehension appears more precisely diagnostic than a mere

-

.measuring of literal recall since it allows a teacher or

examiner to isolate the level of comﬁrehension at which a

, a ’
student begins to experience difficulty. , ‘

]
JPSpPRE S A

_Tuinman (1971) adds the further suggestiop_that ) .
comprehension questions” should beﬂPASSage—béund as far as \ 9#
is practicable so as to check the reader's ability to under-
stand the written material being presented rather than delvihg
his knowledge or experience in a specific area. This becomes

particularly difficult as students progess through the

grades and become more knowledgeablé in general. Never-

theless, 'the type of question asked will determine the

effectiveness and accuracy of the measure of comprehension \\,
in any IRT.

(-]

It becomes quite clear that the type of word recog-

nition errors scored and th? quality and scope of the

L)
W
°
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in the development and administration of an informal reading
inventory. They serve to underline the contentions of Emans
{(1965) and Lowell (1970) that examiner skill is essential
for an accurate administration of an infopmél ggading
inventory.

This chapter has attemp;ed to review the literature
related to areas of reéearch’pertinent to the present study.
With the infd¥mation gieaned during research on the topic
the investiéétor haé attempted to incorporaté the essential
principlés oig good IRI development into the production of
the Experience-.-base'd Reading Inventory which is at the core

of this project.

.
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’ CHAPTER III

METHODOLOGY .

v

fntroductipn

y.l

The purpose of this study was to develop, administer,

~

and ‘palyze the effectiveness of an informal reading inven-

tory based on the experiences of Newfoundland children.

This chapter will present an elaboration of the design of

~

this study and the procedures employed in the implementation'

of its research. It will be organized under the following

main subheadingss+

1.
2.

“Instrumentation

Design and Hypotheses
The Sample,

»
Development and Design of Experimental Instrument

Method and Procedures

Statistical Procedures

Design and Hypotheses

] . - !

This study attempted to assess the ability of an

experience-based readihg inventory as developed by the

.investigator to accurately assess the instructional reading -

level of students to whom the inventory was ‘administered.

]

¢

-~
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The aceuracy of the instructional reading level scores so
obtained was corroborated bv comparison with the instruc-
tional reading level scores as determined bv administration
of a non-experience-based infofmal reading iﬁveﬁtory,

¢
namely, thé Analvtical Reading Inventory (ARI) (Woods & Moe,

1977). Both these scores were in turn tested for sighificant
correlation with e grade level scores obtained by admin-

istration of the Metropolitan Achievement Test, Form F,

Test 2, Reading (Durost, Bixler, Wrightstone, Prescott &

- Balow,'1971), which is a standardized reading tesf. ' The
diagnostié aspects of the'ERI were excluded from;this'study |
as being beyond thg‘éxpertise"and time limits of such a |

'

.research project.

Hontheses

The following hypotheses‘were examined during this
study: L .
1. There will be no significant‘diffe;ence between the
-silent reading instructional level scores of individual students

as measﬁied by the Experience-based Reading Inevntory (ERI)

and those as measured by the Analytical ReadingAinventorx (ARI) . .

" H

o’ h ] )

' 2. There will bé no gignificant difference in’correla-
tion betwéen the silent reading level scores of individuaﬁ;

:

students as méasured by the Metropolitan Achievement Test,. . -

t i “ . - v
N .
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and those as measured by the Analytical Reaaing Inventory and

the Experience-based Reading Inventory.
L]
s H : T TH Y
Q 1 2 3

The Sample

The sample for this study was selected from the
total grade four population of four schools under the

jurisdiction of the Roman Catholic School Board for St. -

John's (Appendix E). The schbois.Werg selected by the inves-

’.i&gatoﬁ to represent urban, suburban and rural type schools

4

-

with both co-educational and sexually segregated student

enrollments drawn from all socio-economic levels.

The number in the sample, which was randomly selected

1

from the total grade four registration in each school,” con-
sisted of seven children per school for a total of twenty-
eight students including thirteen males and fifteen females.

The principles of randomization allow us to assume that

W

. the sample selected was truly representative of the total

total test battery involved.in the study..-

'grade four population. All studenﬁs selected completed the

-

Grade ‘four appears to be the grade in‘which an
informal reading inventory could}be'ﬁost Beneficial (Sheldon,
1970) . This seems to be the grade of transition ffqﬁ the
period of basic ékill acquiéition of the primary levels to

the application and utilization of these skills as practised

13
’

4
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in the elementary grades.

.

.Manolakes and Sheldon (1955) in their research found

what they”?e‘fﬁto as the grade four ‘"hump." This was a

~

condition of failure in reading improporticnate,- in terms

-~ of degree, to the prior and future experience of pupils.

“

This appeared to demonstrate a need for the examination of
all students entering fourth grade eo as to have readily '
av;ilable essential data concerning individual instructional
levels, reading strengths and weaknesses. This information
-should allow the classroom teacher to select the instructional

methods and materials for readlng best sulted tcther present
. . ~ -t s e
i
) students. Sheldon (1970) therefore States that it is- 1mportant

en

o adm:.nlster an informal.reading 1nventory at grade four 1

Instrumentation

'The instruments used in this study included the

~ ) Metroyolltan Achlevement Test, Form F, Rea‘ding (Durost et

SR RN SO P

al., 1971), the Slosson Oral Readnng Test (Slosson, 1963),

" the, Analytlcal Reading - Inventory (Woods & Moe, 1977), and

the Experience-based Readlng Inventory, an unpublished

ihstrument designed by the ~investigatpr (Appendix B).

[ . . . e . < . t

. The Metropolitan Achievement Test (MAT) ' '

This was administered €o all students involved in
« ot

_the present étudy.' This -test is designed ;plrimar\ily to
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measure the general‘ level of reading achievement of pupils
at the elementary level and thus is well suited" to the
purposes of this study. The main rationale for its use was
to providé the standard against whiclll to measure and sub-
stantiate the results of the ‘experimental testing instrument,

namely, the ERI. Robinson (1968) contends that the Metro-

,politan Achievement Test is one of the best survey tests

of reading achievemént and also serves its purpose as a
measure of reading achievement for comparative purposes.

‘McCracl'cén. (1962) found that the IOWA Test of Basic Skills’

pl}aced- pupils ':‘ap_pin_:pxin}ately‘ two grades higher than the instruc—

" tional level indic_‘c;_ted kgy“'an irifpfm’al‘ read:ing_.‘inve‘nt;;'::ry-; .'_ 3

Wh has revealed no 'év'idénce‘ that MAT fgr.ade levels are
inaccurla'te‘. In ,t‘:he classroom set;_ting 'the f';tdvantage of using
an- IRI would be the individualized diagnostic information
gathered as‘a by-product of _instructioﬁal level dt?i:erm_ination.
Only the silent reading passagéé of thei informal
reading inventories were s:tatist‘ically analyzed since the
MAT utilizes silent reading skills. The investigator felt:
it would be.uﬁwj.Se to equate silent fénd oral':fe;ading scores
of the IRI with the silent reéading scores of the MAT..

_The MAT, Form F, is primarily intended fo test
students in grades 3.5 t6 4.9. It is divided Anto twb sections,
e.g., word knowledgé and :eadi’ng. These ,fl.,se,ct.ions- are to be
a'dministe;:ed in singie sessions of fifteen ér;d‘ twe'ri‘ty-fi\'re«.
minutes, ll‘:e'spéc'i\:.iii,e]..y. _;I'he,re should be a res£ ?efigd |

betWeer;-"tegt sessions (quost et al., 1971). The resultant . .

P
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scores are tabulated 80 as to glve a total reading score.

| Test two, Readlng, of the MAT, Form F, measures

the ability of a student to read and comprehend cont indous
written®material. Comprehension is cﬁcked by means of the
completion of multiple-choice statements. The test format
is similar to that of an informal reading inventory except
that being a timed group test no ptrovision has been-mede

for an orai. éiagnosis. The MAT (1970) is a eurvey test and
does not purport to be a diagnostic instrument (McKim, 196 8;
RobJ.nson, 1963) ot

McERim (1968) contends that for the greater part
t

- the grade ranges for wh:l.ch these tests are recommendéd are

approprlate . For thJ.s study, whlch examlned puplls at jhe
grade four level, this J.nstrument, having been standardlzed '

for levels from 3.5 to 4.9, was quite suitable.

4 Results' on the MAT may be preeented in wvarious forms,

namely, raw 'scores,"standarg scores, percenti}le rank,
stanines, or grade equiiralents. The ty'Je of score being
ut.J.l:Lzed depends upon the purpose for th.ch the test is
ade.nJ.stered. For the present study a grade equivalent was
cons:.dered appropnate since the uresult:s of the 1nforma1
reading mventorles are reported in terms of the 1nst:ruc-
tional reading grade levels. E o |

The credentials. of the MAT (1971) appear to be

substént;ial.,and well-researched. The Teacher's Handbook‘

(Durost et al., 1971) provides a measure of technical

‘ ' N
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T information concerning content development, item analysis,
standardization, validity and reliability. P’re-publication
research involved approxirﬁately 250,000 students. The
standardization sample of 50,000 children was selected so a;‘.
to be representative of the national population of the United
States in terms of geographic region, socio-economic status,
size of city, and public versus non~-public¢ school (Durost
et al%, 1971) . Although content validity was derived.'on the
bas:.s“of the currlculum in use in the Unlted States, for the
purposes of the present study the MAT test content appears to
be adequate. - L ‘

- Therefore, as’a gehe;al ’s)urvey reading'.‘te.st selected
to provide a'st’anda‘.r.d score against which to measure and :

compare the results of the experimental instrument, the

* . ?
Metropolitan Achlevement Test (1970) appears to be suitable
.in this experimental situation. Being a group test its

diagnostic limitations are noted.

‘The Slosson -Oral Reading. Test (SORT)

The SORT is a graded word list designed to be
administered to stude,'nts ‘individually. It is based on the

.princi;;le' of a stgdent's ability to prondunce words from

®
% 3, graded word list on varylng levels of. dlfflculty The
SORT clalms a correlation of .96 w1th the Standardized Oral
. Readmg Paragraphs by william S§. Gray (Slosson, 1963). - @

For this study the SORT was administered as a
‘ 1
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standardized word recognition list which could produce a
guick grade level designation to serve as an indicator of
the most appropriate grade level at which to begin testing

students with the alternate forms of the informal reading

S

inventory. ~

The Analytical Reading Inventory (ART)

-

This informal reading inventory was administered to
all students in the sample.

The ARI was developed 4by\WOO',dS and Moe (1977) for
’us,'e by‘ cJ,a‘s.sx;oom teachers, rea;ding épecialists and pfosp‘ec‘tivé .
tea'chers:; It was developed and tested over a two-year perlod

and was subjected to extenmve field testlng, computer

A

analys:.s.and}content revisions (Woods & Moe, 1977). Passages
were analyzed for readabiiity by treatment with the revised . :

Spache formula (Spache, 1974) at the primary levels and with

the Harris-Jacobson Formula 2 (Harris & Sipay, 1975) for - ’
« -

the eleme'n'tary levels.
| The ARI consists. of twa secti&ﬁs, namely, ,a graded
word list and read:Lng passages with _a.Ecompanylng compre-—
hension questions. Reading passages can be utiiized}equally
effectively for ej.f:her cral or  silent reading tésfing.

Reader comprehension of each passage is tested by using six

main types of questions, namely, quéstions examiring know-

ledge of the main idea and terini"nology, "factual information,

cause and effect, and pupil ability to make infer‘enqes and
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to draw conclusions.

Because of the reported care exercised in the
development and validation of the ARI passages as regards
content, readability and question suitability (Woods & Moe,
1977) this instrument appears to.be an "excellent standard '
against which to compa¥e the effectiveness of the experi-

a4

mental ERI (Appendix B).

The Experience-based Reading Inventory (ERI) N ")

The ERI is an,im}estit.ga-tor.-constructe‘d iriformel
‘reading inventory based on '1ang"ua'ge experience ..storie’s -
written by. ﬁewfeumciland‘.‘s.‘tudehts "fr_om‘ grades. one- to eight.
| Alfﬁoqgh it 'consieté of both oral Aar_id'sjl.lier.lt reading f'.pakssageS',
for tHe present' study only the silent reading passages were N
subjected to statistical analysis.

- All passages of the experime‘htaL instrﬁment were
tested for readability by application of the .Spache (1974)
formula for materials at the p;:imary level, and with the
Harris-Jacobson Formula .2 (Harris & Sipay, 1975) for materials
suspected to bhe at or highe; than grade four level.: '

- Through the use .of thesk formulas the investigator .
attempted to ensure thaie test passages designed to test
reading ability at a specific level were truly representative:
of the level of instructional mtefials used' ai% that gr‘ade_ |
} level. -The form_ules" should also help ensure that passages

are of in¢reasing di_fficﬁlty (Harris & Si,'_.iay", .1975). By

Y
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treating the ERI. with the same Iformulas that had been used

in developing'i:he ARI (Woods and Moe, 1977) the investigator
'tested students in all treatment groups with the same level
of materials. All pas.sages were accompanied by comprehension
guestions geared to examine thé thr_:ee essential levels of

comprehension, namely, literal, inferertial and critical

comprehension. . a .

o
»

All passages and queStions were examined for suita-

bility by Dr. Marc Classman, Reading Specialist and Lecturex '

- at Memorial University of; N.ewf'_oun,‘dla'n‘d; IR
»\.» . AJ'~,_-‘i" o - EN ) . A
. ‘ : - The Experimental Instrument: -~ =~ =~ "' y S
Its Development and Design " - -~ . !
T e * . At the core of- the present study was the design of ] ]
. o a testing instrument, namely, an experience-based informal. ’
. . * . \
reading inventory (Appendix B). This aspect of the study

proceeded in the following manner. ‘ -

e e

- ‘ " Approximgtely two. hundred f’:i‘fty/,, language experience
' stories produced by rural and -urhan"f@ﬁden‘ts from across

Newfoundland and Labrador werei;év_:l'.ie'w:gd-py the_ investigator. S
- T'l “Some, but certainly not all, of the ‘stories appeared to have

G . “been subjected to a measure of editing by -either the author

or thé teachers concerned. The im‘regti'g'a.tér edited the -

br—igin_al gfanunar, spelling or punci:uatiqn ohly when it was Cy

essential for .the understanding of a ‘passage.

A .

b st b s ®
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‘The main criterion used for inclusion of a storyrin

the study was-readability level. Jongsma (1972) cautions
that although readability formulas cdn provide objective,"

’ quangitative estimates of the level of d..j.fficulty of a book <

there are additional factors such as organization,_c nceptualk

difficulty and the interests of the potential rdader whic

a
are not presently considered by any/available formila. These .
factors should be noted 1n the total estlmate of readablllty.. ¢

'.The :anestlgator endeavoured to :.ntegrate -this judgmental RIS

.element into the overall estlmate of: readab:.l:.ty by re]ectlngﬂ ,

' :stor:l.es wh:.ch demonstrated problems of orgahz.zat:.on or con-

N i RS Y

ceptual dlfflculty. Because the storles Were wr:Ltten by

students whose ades and backgrounds were s:.m:.lar to the target

populatlon, 1nterest was not a problem. )
The stor:Les ‘were produced by pup:.ls from gradesone
to elght. The 1nvest1gator- found when applying the reada-
blllty formulas that the readabilxty level of the. storles was,
approxlmately 1.5 to 2:0 yeara below the stated grade level

of. the author. g Thus storles at or above : the seventh le‘vel

\

'were lmited necess:.tatlng the inclusion of one story at

~

the seventh level, s:.],ent readlng (Appenda\x_.ﬂ which was ‘
'unlikely to be str:.ctly speaklng part of the author s own

. personal experlence. The :.nc:Ldent could have been experlenced '

-

VJ.carlously through the medla for example.

Both oral and silent readlng passages' w:.th the ’

.

approprlate sconng gu:.des, have been 1ncluded s:mce these et

O USRI P b
v . .

et b memen:
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"ﬁ}tOtbe ab oreabove grade ‘four’ levelf(Appendlx D) :\1~1’f—;;, ff,ﬁ

,,,‘

- level (i. e., grades one to three) .and the Harrls-Jacobson

. | ’ -1

K

w . ¢ B ' - , : . .
. ‘passages may be uséd for oral or silent reading at the dis- .

cretion of the.-teacher or examiners

ey . -

[y
4
P

Readabllltx

The two readabllity formulas chosen for thas study

-~ . d B
-

,-

were the Spache (1974) formula for materlal at the prlmary

<

. e . 8
Formula 2 (Harrls & Slpay, 1975) for materlals suspected B

A
a‘
The Spache (1974) readablllty formula has been

R T P PENE N C P I N

'''''

'as an accurate neasurevof the grade level of etlll necessary. JH?T]ﬂfiﬁ
to read wrltten mater1a1 (Spache;,£953 1974 Stalger, 1955) B
Stgager (1955) IEports ‘a cqrrelatlon of 70 between the ‘?“;.:1f*‘;aﬁ‘
egpache readab111ty formula and actual pup11 performance y .

based on demohstrated oral readlng errors and comprehens1on.

L)

Spacheo(l974) reports a standard error of estlmate for the

9 >
a. o .

xévised formula of two months, that 15, in 68 percent of

the samples the ‘true: readiﬁg level wlll be w1th1n plus or

‘mifius two months of the estlmate found (Spache, 1974)

ThlS flne level of discrlmlnatlon makes lt hlghly valuable

\

: I;as an, estlmate of readablllty for thlS study }:;f:‘"§7:ﬁ'"?if,';

i SuCh as, the total number °f WOIdS. the number of sentences,‘fil;*tw

7

coq L 9 .
The Spache (1974) formula follows a’ procedure which'ﬁn

1nc1udes calculatlng a. number of varlables for each passage

'1‘

)

the number of unfamlliar words (those not on the Spache
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(1974) revised word list) and the average sentence length.
These variables are mathematically manipulated to arrive -
at an estimate of readability for the passage. The reada-
. bility data for this study are reported in Table 1.

The Harris-Jacobson Formula 2 (Harr;s & Sipay, 1975)
also considers as vafiables in the study of each passage
the total’number‘of words, the number of sentences and the

. Q

number of unfamiliar words; that is, those words not on the

Harris-Jacobson Short Readability List (Harris & Sipay, 1975).

These computations are inserted 1nto the formula to arrive
at a predicted score which is converted tb a readablllty

level. - The variaple analyses for stories treated with the
Haffis-Jacobson Formula 2 are sumﬁarized in Table 1. ‘All

readability levels correspond to present grade levels.

Table 1 further indicates that there/ is a gradual

increase across the grgdes in the factorg that contribote
to reédability. Contenﬁ\?nd comprehensifility  ultimately
determiné‘}eadability, neveytheless this fata should give
some indication of'the levdl of rea aty in the lf?ht of:
present knowledge of readabi ity formulas.
The Spache. (1974) and éhe'Harris;Jacobson Formula
b.2 (Haxris & Sipay, leS& were used in this study because
‘ .

~of their usé;}n the development and analyses of the

Analytical Reading Inventory (Woods & Moe, 1977) . - It was

.felt that-by hav1ng the ERI passages treated with the same

readability formulas as those of the, ARI the readlng

'

7 e L, L e LN, T s i
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‘Comprehension Questions

TABLE 1

Total Number of Words, Number of Sentences, Number of

Unfamilidr Words, Average Sentence Length-~ERI

!

60

No. of. Average
Total No. No. of« Unfamiliar . Sentence
Level of Words Sentences Words = Length
.Primer . 48 8 | l’ . & ’
6ne‘ 168 14 ’ 3 7.7
CTwo | 1200 14 U 8.57
Threg 150 1 10 13.64
Four 150. 10 RS 15,0
Five 179 10 © 21 18.4
Six - 184 11 _ 30 16.72
Seven 240 14 49 C17.14 i

materials use? in the investigation would be';bmparahle.'
Comparative readability results fofvthe ERI and the ARI are
reported in Tables 2 and 3. These data appearfto indicate
that reading matéfials used in this study.wéigyat the
stated ;eadahili;y levels as determined By the;igadability‘

. . \

formulas employed.

/]

° v . . a

N

Lefevre (1964) has stated thét'reédiﬂg is not .to

Loes

I 3 - i)
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TABLE 2 b .-
Readability Results: Sbache (Primary) R ,
. .
- L : ‘ ’
Grade Level ARI ! ERI N
. ~ 7 =h
Primer 1.5 :1f5 7
One ’ © 1.7 /1{\
Two 2.5 © 2.5 -
Three 3,1 3.1
. .
TABLE‘ 3
E) ,
Readability Results: Harris-Jacobson (Elementary)
ARI ERI \
Gradé ‘Predicted R’eadabillity ' Pr,edi:éted Readability
Level Score Level Score " Level
Four 4.78 4 4.5 | 4
Fivél. 4.85 5 5..62 . 5
Six 6.07 . . 7 , 5.4 6
Seven 5.58 6 '. 5.98 7

~
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be considered ;eading unless it gives access to meaning.
Therefore, one of the primary“objectives of any IRI must
be to assess the amount ef underifanding a student has
gained during the readinqtact. The method presently used
to gain inéight into this aspect of reading is the com-
prehension quedtions posed at the completion of each oral
or silent reading passaj} (Tuinman, 1971). |
Livingston (197 ) ‘contends that comprehen51on is
composed of a hlerarchy.of‘skllls designated aS'llégial;
inferential and c;i£i¢al cemprehensién;-'Aceordingptd‘
Lefevre (1968f the'eompeieht, flueﬁtvféader will p;dduce ,
'1mp11ed personal 1nterpretat10ns of what has beeh read
_rather than the purely literal meanings of the less flue\
reader. Thus the more skilled the reader the greater his

comprehension.

-

Johnson and Kress (1965) state that comprehénsion

-gquestions should cover the dif ferent types of understandind

" such as the factual recall of informatien, vocabulary

‘ kndwlédge, and the drawing of inferences; Woods and Moe

- (1977) have d1v1ded these broader areas into specific
questlons ‘Which assess student understandlng of the main
1dea, factual 1nformat10n, térmlnology, cause and effect,

¥ and 1nference and student ablllty to form conclusions. By
noting the type of comgrehensxon questions that present little
dﬁfflculty to a student, for example, terminology, the

examiner may be able to 1solate areas already mastered while

4

]

e
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indicating other areas still in need of instruction. This
should save valuable instructional time while increasing
opportunity for successful learning,_&w

Tuinman (1971) has noted that for a truly accurate
assessment of understanding the, questions posed should be
passage—bound, i.e., dependent upon the material being read

for their solution.‘ Therefore, the present study has

v o
Y

attempted to aSSesshthe comprehen51on skills of stddents

with questions covering all aspects of the three levels of
comprehension. 8ix to elght questlons vere dev1sed for each
.« ‘ passage. As far as was pOSSible these questlons ere passage-
b bound and phrased 'so as to assess understanding at each of

the levels of comprehension as indicated by Johnson and

Kress (1965) and Woods and Moe (1377)°

Method and Procedures

hd .

Testing Procedures

The séhple of twenty-eight pupils wes randomly selec-
ted from the total grade  four populatlon of four schools in
the St John s Metropolitan area. Seven chlldren‘were chosen
& N from each school. All subjects were treated with,the_same

test materlals and as far as possible at correspondlng clmes
) of the day, namely, during the morning SeSSlODS (Appendlx E)
.

Sessions were arfanged s0 as not to interfere ‘with regularly

' ‘'scheduled periods such as gym, art, music or skating. .

e et L e s mat Tl
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During Ehe first session at each school the MAT was
administered to the sample students in a group. At the
second meeting students were treated individually, first
with the SORT and then with the informal reading inventories
in" a randomly selected alternating order. Thus the order
of testing should not be an interfering factor. All tests
were administered by the investigator.

' e : . -
The informal reading inventories used were similar

~

in format and calibration allowing for a minimum of inves-

: tlgafor 1nterference. Rﬁ testing was completed w1th1n a

three—week perlod extendlng from October l9th to November

‘le;h,'1978. Test;ng with the MAT was completed in October.

Thi's was particularly impoftant because the MAT is normed for

either October or April. Thus if resulting student scores

were to be accurately interpreted this test had to be adminis=-

tered within this time frame. If the MAT were administered
at other times of the year the resultant scores coﬁld be
artificially inflated or deflated (Durost et al., 1971).

It was also felt that all testing should be compléted within

" as short a time span as possible so that the passage of time

wodldlnot falsely influegce study results. . T

Criteria
For teachers of readlng, knowledge of a pupil's
lnstructlonal reading level is essential (Johnson & Kress,

.

1965). It is the level at wp;qh‘Lnst;ucthn 1s-m%ft i;kely

ot e Al = 1 f oA S RS
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in the follow1ng lnstances. S :5 : _ -

to be successful. Providing an examiner with this infor-

mation is one of the main objectives in the administratioh
of an informal reading inventory (Johnson & Kress, 1965).

The criteria useq to isolate the instructional level
are of prime importance. For the present study,-as with)the
ARI (Woods & Moe, 1977), the criteria used to measure word -
reéognition and.comprehension abilities pertaining to the
instructional level were thQse specified by Johnson and Kress,
(1965) from thelr study of the criterla devrsed orlglnally
by Betts (19361. These criteria, whlch are to be met w1thout
the aid of Ehe examlner, are as follows, l ‘

1. A word recognltlon score of 95 percent Oor no more
than five uncorrected errors in a one hundred word sample.

2. A comﬁrehens;on score of 75 percent or no more
than two comprehension errors in six questions or three[//’
comprehension errors in eight questions. Y

It is a generally accepted pr1nc1p1e in IRI admin-
istration that a ‘lower than,95 percent word recognition score
may be acceptable if the pomprehensxon rate lS hlgh. However,
Johnson and Kress (1%65) encourage the maintalnlng of hlgh

criteria levels; : ' _ . o

Error Desighation . oo o
For the purposes, of the present 1nvestlgat10n an

erroxr in word recognltlon was consxdered to have occurred

TN s e b s Aed bt $ e S 0T




1. when there was an uncorrected mispronunciation Which
changed the qeaning of the text.
2. UWhen a-yord was omitted or‘not!pronounced.
3. When pronunciatien aid was requested from the
‘examiner. ‘ |
The exceptien to this rule was if theiword requested was a
proper noun which would not be expeeted to be part of a

N

student's normal reading vOcabularj.o

All dev1at10ns from a text ay not be true errors’

but. rather mlscues (Goodman, 1965), as in the caae_of a
eader who replaces the word "moth r" ﬁith "mom " Ah error
ocgurs when the reader changes the meanlng of a passage,
for egample, by LnSertlng "motcl;)r"l for "mother." .

During an‘IRi administra ion all errors should be
recerded fer-later analysis.j‘The?e should include mispro-
nunciations- of an& sort,,add&tionei omissions, substitutions,

eversals, repetltlons, or phra51n and punctuation errors.
All such data upon examlnataon by q knowledgeable 1nvest1-
:gator should prbvide valuable diagn&stlc lnformatlon.

These procedures’were folloyed in the present s tudy

. . : - ) s ‘ o
8o as. to produce as acc7mate an assessment of student reading

‘abilities and instrugtional reading  levels as was possible.

.Statistical Procedures

A el S

T U
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<<E§rence4 between the means for correlated samples.
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the ability of the investigator-developed ERI to accurately
determine the instructional reading level of the students
examined. All students involved in the study were treated

v

with -the same test materials, namely, the Metropolitan ‘

Achievemeqt'Test, Form F (Reading), the Analytical Reading

Inventorzmand the Erperience—based Reading Inventory. Only
the silent reading passages of the ARI and the ERI and Test
2 (Readl ‘of.the.MAT were coméared'and correlated in the
stat{stical anaiysis sigée7thesé test sections appear to

be testing the same skilis,»na ely, silent reading.skill as

’

demonstrated 1n the stqgent s--a 111ty to answer compre-
hen51on questhons. Oralkreadlng scores on the ARI and the
ERI could not be statlstlcal}y c@ﬁsared w1th scores on the
MAT, a group test which assesses‘sflent reading skill. We

)

cannct assume that‘silent reading scores and oral reading
scores are eqLivaient.

- The resultant scores were tabulpted and the data
ianalyzed for sfptlstlcal significarice at the 05 level of
confldence accordlng to the follow1ng procedural steps.

1. The ARI and the ERI 51;¢€% reading scores Were
examinbd by applldatlon of a t-test to test thej null
hypotheSLS that states: There will be no 51gn1f1cant diff
ference between the reading fevel scores of individual
students~as measured ‘by the ERI and those as measured by

., ‘(f
the ARI o T e t-test is used to test for signiflcant dif-

e Al e T o a—— o
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-t; = . D
Y 7 2
[NZID - (ID) ]/(N-1)

2. Raw scores on the MAT, Form F, Test 2 and the silent
reading passagés on the ARI and the ERIL wefg tested for ‘
significant correlation by appiying"a Pearson product-moment
cqrrelation coefficient to test the null hypothesis that

states: There will be no significant di fference in correlation

between the instructional reading level scores of studénts

as measured by the Metropolitan Achievement” Test and those

“as measured by the Analytical Reading Inventory and the .

Experience;based Reading Inventory.

r = NIXY - IXIY
YINEX? - (ZX)P]INZY? - (IY)2

%

@
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CHAPTER 1V

RESULTS OF THE STUDY

e

Introduction

’ s

The purpose of this chapter - is to report the results

’

g 23> YTk i AL A e

of the procedures used to test the hypotheses of the study i
as stated in Chapters I and II1. Data are presented on - b

pupil grade level scores for the Metropolitan Achievement

Test, Form F (Reading) and on the instructional level scores

- in the.two informal reading inventories administeréd; namely,

-

the Anaigﬁicél Readiﬁg‘lnvento;y‘(ARI) andjthe Experiencé— , .,
based Reéding Iﬁvgntory¢(ERI). B

Pata were analyzed by use of two main statistical .
procedures. A t-test was performed éo test for’;igaificanﬁ ¢

differences betweéen the mean instructional level scores as

measured by the informal reading inventories. Data were . .
. : »

further subjected to an}lysis by means of a Pearson product-

e e

hY

moment correlatidn_coefficieﬁt to test the ét;ehgth of the

3
-

N  relationship between the MAT, the ARI and the ERI. The P

.05‘levei of confidence was designated as that point at )
- which the hypotheses of this study:would be either accepted
. o\ . ‘
or rejected.
The épeqific hypotheses are as follows:

1. .There will be no significant difference between
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the silent reading instructional level scores of individual
students as measured by the Experience-based Reading Inventory

and those'as measured by the Analytical Reading Inventory.

-

Hy: M1 = K2
2. There will be no significant difference in correla-

tion between the silent reading level scores of individual

students as measured by the Metropolitan Achievement Test and

‘those as measured by the Analytical Reading Inventory and the

. ) Experience-based Reading Inventory: ¢
. _ ' . ' Hos My = M2 = M2 - | a
. b . e T -
» . B ‘- 1 "j .o A ( ‘?‘"
. ] Yoo . . - . ) .
™ » » - ~

: ' Analyses Of the Data

: D : : *
. C LN Hypothesis One: There will be no significant difference
- between the instructional reading level scores of individual
-fétudehts as measured by the Experience-bas®ed Reading Invéntory

and those as measured by the Analytical Reading Inventory.

Findings: On the ERI' the mean score was 3.29 and~th;

standard deviation was 1724. For' the ARI the mean score

. 4 ) N )

was 3.36 andxﬁhe standard deviation was 1.22.

. - : . A t-test (Table 4) petformgd on these two scores
‘revealed that at the .05 level of confidenéelﬁhe difference

bétween'the mean épores waé not‘sighificant (t = .495;
af = 27; p:<'.05). A t-value of 2.052 would have been
hgceésary to reject the null hypéthegis. A Efv;lue‘ofﬁ.493

is considerably less than 2.052, théfefore thé‘nul; hyppthesis <

-
’ ¢

g
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TABLE 4

A Comparison Betwegn the Means and Variances for the

Analytical Reading Inventory and the Experience-

based Reading Inventory

~ >
i .
Group n ss at M £
ARI - 28 40.44 - - 27" 3.36 493
ERI . 28" . 41.60 - 27 . 3.29
*p <05 .. '

may réasenebl& be accepted. - .- - o N

Hypothesis Two: There will be ng significant difference -

in correlation- between the scores of 1nd1v1dual students

¢

as measured by the Metropolltan Achlevement Test and those’

as measured by the Anq;ytlcal Readzng;lnvento;y apd the

Experlence-based Reading Inventory.

l

. Flndlngs~‘ The 91lent read;ng 1nstruct10na1 level SCores

(Table 5) of the ARI and the ERI’ and the grade level scores

of the MAT (Readlng) Fable 5) were sub]ected to statlstlcal

analysxs by means of a Pearson product-moment correlatlon

4

coefflclent., These results are summarlzed 1n Table 6

Foi. the MAT and the nxi, E = +795; for the MAT and the- ERI,,

PR S
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TABLE 6

v

Pearson Product-Moment Correlation Coefficient--r¥*

‘ o _Test . _ MAT ARI ) . /Erét i
. ; : g ' :
’ 5 !
.- AT . .795 .87 {
. . o | . 4
ART . o795 | .80% . - !
° ERI o 787 .07 . K 7
- - I \
: i l
*p < .05 i ‘s
RS - v ' s
) . . . * H
r.= .787; and for the ARI and the ERI, r = .807. e
: ‘V . " ZThese data would appear to siggest that there is

af¥moderately high correlation between the three tests.. Iﬁ
i° addition the data. appear to 1nd1cate that all three tests
~ s ) . are measurinq the same constructs. A perfect posr (3]

correlatioﬂ‘would be measured at approxlmately +l therefore

13 \

correlation figures of .795, ..787, and .807-would appear

to suggest that the'ﬁull'hjpotﬁesis should be accepted.

. s 4. Ve . ) - . . . [‘ N
LY . 7 ) ’ I , . . . L8
’ * . . ) . - \ . f" .
, - : © . - .- Summary ¢ N AN !
u ) ¢ . @’ ' Ce h ' .‘ - . °. - i - I ’ 0
. -, i f . : ‘e — .
A t~test was used to test for statistlcal dlfferences ‘
: i . N QM// -
: . between the mean Lnstructlonal level‘scores for the ARI and

. ' i
. o ., - the ERI. A Pearson product—moment correlatlon coefflc;ent
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-

was employed to test the.sirength of the relationship between

the Metropolitan Achievement Test, the Experience-based

‘Reading Inventory and the Analytical Reading Inventory.’ -

“The .05 level.of confidence was designated as the criterion

level at which to accept or reject ;he null hypothesis.

REr TS SR SN T

From the results of the analysis<of the accumulatédAdata,

r ) the fbllowing*findings‘m§y be repofteg and summarized: _Aé'
”’7. 1. . There was no sig#ificaﬁ£ diffé;qnﬁg;béﬁween the silent ) %
reading instructional lével scores of inéiQiddél studenté as r
measured by the ERI and those as measured by the ARI. h
, /”g. There.waé a signiffeaﬁ% correlation between éilent
- SN

readiQ? level scores of individual students as measured by

the Metropolitan Achievement Test and those as measured by ';@ﬁ%

the Analytical Reading Inventory and the Experience-based

Reading Inventory. S o




e - - N\

75

CHAPTER V

SUMMARY , CONCLUSIONS AND IMPLICATIONS

This chapter summarises the purposes of this study,

draws conclu51ons based on the analyses of ‘the accumulated

) data, states 1mp11cat10ns related to these findings and o ‘
'ma,kes regpmmendat-lons »‘,concerning potentlal \,areas,of‘ stlucfy' L

for futuré research. .

Sunmary

The o_bjectlve of, thlS study was to dev1se an 1nforma1
readlng inventory based on the exper:l.ences of Newfoundland 1
'chlldren, vd to test the efflcacy of thJ.S J.nveﬁtory to ]
‘accurately assess 1nd1v1dual J.nstructlonal readlng 1evels }
of students to. whom lt w‘as admlm.stered. The Exper:.ence— -

-

based Read:.ng Inventory (ERI) produced by the J.nvestJ.gator

Wi 'was complled fr& storles selected after the rev1ew3”'f A

C number df language ex‘per:.ence stqr,:.es wrltten by students

N from across the prov"ﬁce‘
Passages for the ERI were selected én the ba51s of ‘_‘,i'-"?'-'

o ,'.":compat.'xble readab:.llty w1th passage$' "Af tpe ARI. n All

‘ o P bttt o gt e i, e e e . %
- B R L

: ? . . o

R RPN A. . * . .




D). The Spache (1974) readability formula was used to assess
material at the primary levels while the Harris-Jacobson
Formula 2 (Harris % Sipay, 1975) was applied to material .
thought to be at or above grade four level

- . ‘ ‘A standardlzed test and a publlshed 1nformal reading
’1nventory were selected as the- approprlate measures wrth

whlch to compare the” ablllty of the eXperlmental 1nstrument

. . to accurately assess student 1nstrucfhonal readlng levels.

Test:scores,from the_Metropolltan Achlevement Test, Form F,

the Analytical Reading Inventory and the‘Exoerience-based

Reading'Inyentory were:the measures co;lected and analyzed

. . for statistiéally significant differences. . |

. .. ‘ ‘The'following_hypotheées wereiformulated to examine
the effieaoy'of the experimentai reading inventory:

-:1; There will be no significant difference between

f the 1nstruct10nal readlng level scores of 1nd1v1dua1 students

;yﬁ.";*fﬂ. as measured by the Experlen? -based Read‘%@ Inventory andt>

) KO
those of the Analytlcal Readlng Inventory K ““'

3 _
2.‘ There w111 be no SLgnlflcant dlfference Ln correla—

;l‘ tion between the scdgig\on the Metropolltan Achlevement Test '

"T"f;:and ehose of the Ana¥yt;cal Readlng IiventoAziand the ?.”

[y

Ekperlence-based Readlng Inventory , o J
Vel RTINS R \ G . .

The sample of twentv—erght students was selected from

four sohools under the ]urxsdlctxon of the Roman Cathollc School
Y.

‘Board for St John S. Students were chosen by means of a.5{751

..... -

random table from the total grade four populatlon 1n thé

,.
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schools’'with seven pupils being:selected per sthool. All
tests were administered within a three-week period in o
Oetober and November, 1978. ' :
‘8tudents in eacﬁ'scheo} were administered the MAT

N _as a group during the first session.A In subsequent sessions

7 the remalnlng tests were glven to students 1nd1v1dually in

- a randomly selected alternatlng order.r

_For the purposes of this study only the silent -

readlng scores of each Igf\and Test-2 (Readlng) of the MAT

e e i i . A AR ek et S ©

were subjected to s&atistlcal analysis since these instruments
appeared to be testing similar skills. Deta were analyzed .

for statistical sié%ificance at the .05 level of confidence .
by applying a‘t—te tQ the s;lent readl scdres of the
‘ARI and the ERI, and a Pearson product-moment correlatlon

j‘coeff1c1ent to test the strength of the- relationshlp between

the ARI, the MAT and the ERI.® e

»

L}
w E . . -

Shmmeryiof Findings

..

P : i ; ' C r e R E
N P o . . { ‘ . . f ‘ . .; .
Thls stﬁdy found hat*gt the 05 levei of c0nfidence -

o~

1

co "j‘.l gypotheSLS lg -” o fl 'ﬂ“

::f“ff” “:'ff( Appl catinn df a t test on scores of the ARI (
g e I o
o : 3 36) ani the ERI (M 3 29) nevealed no 51gn1f1cant dzf-

C ference betwe ?the mean’ scores (t —‘.403 df " 27) of
SN 'JLVu S T S S ‘ -

e
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’ 13
these two- tests. Therefore, the null hypothesis may be

accepted.

Hypothesxs 2:

Application of a Pearson product-moment correlatlon
coefficxent indicated a moderately strong corretation between

1nd1V1dual readinglscores on the MAT, the ARI and the ERI
(for the MAT and the ARI, r —.;795{ for\the MAT and the

ERI, r = .787, and for the ERI and the ARI, r = 807)

The data appear to suggest addltionally that all three tests
are measuring the same constructs. The null hypqthesis was

accepted. i . .

.Conclusions

[

' .
t

The datq of thlS study prov1ded information upon

‘which the following conclu51ons were based

_ l. There ;s,no 51gn1ficant difference in. the instruc- .
L B -
‘tlonal reading level scores of 1nd1v1dual stuﬂﬂnts as.

)

1tjmeasured by the ERI and those as mEasured by the ARI..;..

The comparative listing prov1ded 1n Table 7 shows
- L

no’ aignificant difference 1n 1ndividua1 student scores. ”f

Statistical analy51s by means of a '-test (summarized 1n

Table 4) confirmed these findings a

.0.'2' ot

.j.

B - . ; RN SR -
B . R LRI ! LA . [
[ B LT St . . oo PN It
e A

-L”ﬁim‘ It'may be tentatively conclhded) therefore, that 143

5

B the 05 level’ of ng;ff,'
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; . TABLE 7 ‘ .
1 Y 1 ’ .
5. - -4
Comparative Listing of ‘Pupil.Scores for 'the ARI (Silent
: .Reag.‘u‘\g) and, the ERI (Silent Reading) -
: . ' Test B - . f ERI -
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oy % . . .
: providing as accurate an estimate of the instructional

‘reading level of individual students as is the Analytical

Reading Inventory (Woods & Moe, 1977).

) 2. There is a moderately strong correlation between
individual scores on the three tests administered. A com-
paratlve llstlng of 1nd1v1dual raw scores 15 presented in ;
TablE"% ‘The apparent correlatxon of the fable is conflrmed

FE L through statlstlcal analy51s. Therefore, a student'scoring

:hlgh on the MAT cOuld reasonably be expected to score high

on the ARI and the ERI< However, the correlatlon between

o the ART and the ERI was 807) than betweeh the \ “

MAT and the ARI (r = 795) or the §AT and the ERI (r = .787)

.'as lindicated in Table 6. A pexrfect positive.corfelatfeh- .

. would be 1L Thus the data appear to conflrm the suggestlon
’ . g
that the ERI is capable of maklng an accurate assessment of " . ) w

\ o the Lnstructlonal readlng level of 1nd1v1dual students. .
. f . Yoo ‘ 5
Ihere was no 51gn/ﬁlcant dlfference in’ scores on

,h,; . ‘31ﬂ - }elther the ARI compared to " the" MAT (x = .795) Or the ERI
| ‘compared to the MAT (r 1:.787) Therefore, the d;ta appear S,

to. suggest thaf‘all three’ te;ts afe testlng the same con~"' | ‘
g . structs. b _ -'"{? @12'§ .f:.;; *1{A;5"°

: A Lo . 3 The maln asset of the 1nforma1 readlng 1nventory ls', :
,. . . ; . . : Ly \ ¥ ‘ f" N .
e ‘ 1ts vahue as an 1nd1v1dual dlagnostlc 1hstrument (Bamman, ‘ !

_ ;h‘1970, Johhson, 1965, Marcus, 1974) ?hzs partlcular usage 'f*"' .

A e

‘ﬁfbecame 1ncrea51nglyzobvious durlng the testlng procedures ;a




It should be noted that the silent reading passages
- of an IRI would-not necessarily reveal more diagnostic infor-
mation than a group, standardized test. It is during the .

indi\__.r'rdual's reading of the oral passages of the IRI that

[SETSRNINES PR

. most diagnostic information is forthcoming. By observing

the student's word attack strategies, pronunciation skills,

bl e

i ' - rate of readlng, phrasx.ng, expressa.on and extent of 51ght word . o
‘, ' ,': : - R “knowledge, for example, the teacher or examlner can gain
| valuable insight into areas of strer}gth or weakness .
/ ‘_ _' A ', . . &The investigator édmihisfered bot:_h oral and silent
. IRI passages SO as to prov1de the schools with an assessment '
of theﬁfeadmg SklllS of the students involved in the study.
\,;H " The individualized or_al reading sessions proved invaluable

' in isolarj;ng @xact areas of difficulty. It was at this

| 'peint rhati Etddebts ‘den'\or}xs?:ra‘t‘ed their individual approach °

) phonetic and .strdetdral analysis,;:the ‘extent c.)f‘ their use
o - o'f centext . ii':heirv- confidence in their ability-'to perform. |

Knowledge s';.dch as "th'is ceuld s.aVe "vaiuable educ’ation"&\l time "

¢ .. for both the teacher and student by focusmg 1nstruct10n

" S where At is needed Co oL .o e SN
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1nventory format utlllzn\g materlals

the basis for the read:.ng passages.

General Conclusions and Implications

McCracken (1962) in his research found that the

standardized tests that he studied did not accurately

)

indicate the level of instructional materials most suited -
to ind‘ividual'students. Aust‘en and Huebner (1‘962) contend'
that any standardlzed test results -must be- supplemented by

+*
J.nformal dlagnost:n.c measures and observatlons. Johnson

" .and Kress (1965) suggest that the 1nformal reading ‘inventory

format offers the opportunlty to evaluate student Sklll

development in a SJ.tuatlon and manner similar to the way

in which these skills are normally used during readrng T

According to Allen (1976) and Durkin (1976¢) basal
materials are not able to take care of special student néeds.

Wei‘ner and Cromer (1967) found that some instances of poor

'

feading per formance may ‘be the result of inadequacies in °

-

test material. This suggestion has _been advanced by Smith |

(1970) as well. 'Therefore, one"obje‘ctive of this study

was to produce a readlng test modeledj on the ‘informvalil'readi'rig

PR

mo:ee sui ted to

Newfoundland students than are usually avallable.: Th:.s '

"was accompllshed by avallmg of language experlence storles

- produced by a crOSS-sectlon o‘f the prov:ane ‘s students as

- po : P - [
oA -

A second objectlve of the study was to test the

. '-: ablllty of th,e J.nvestn.gator produced experlence based readlng

[EEPIURSIITISTI

PRIy

e

- —— ..




‘ concluded tnat statistical results do not support the 1m.t1al

' ‘biaseatreading passages.' .o

.83

.~

¢
inventory "to accurately assess individual student instxruc-

tional reading levels. This was determined by comparing

.

student scores on the ERI with those scored on a recently
published informal reading inventory, namely, the ARI (Woods

& Moe, 1977), as well as a standardized reading test . hamely,

¢

the Metropolltanquhievement Test (Durost et al., 1971) ' X

Statistical analysis of accumulated data indicated

that there was no s1gnificant difference in ind1v1dual
student scores on either of the informal reading 1nventor1es.

Further analy315 indicated a moderately high correlation

~between individual student scores on allithree tests. There- <

fore, it may reasonably be concluded that.an informal reading
inventory related more closely to experiences of the target
population, as produced‘for-this study, is at least as

accurate as the more traditional IRI format or the standar-

dized testu; This moderately high correlation would also

appear to suggest that the adverse. effect of cultural bias.

) was not operating in this experiment. Therefore, 1t may be

”

premise that ERI spores WOuld be posmtively influenced, or

..q

that scores of the MAT and the ARI would be negatively

.1nfluenced, hecause of the actlon of culturally fair or
N ' ':v’.r ',

", This seemingly neutral effect may be due to a number

J

rof factorgT for example, the population studied. The tests '
A
may prdduceﬂdifferent results 1f administered to a student

% pLE Rk Rk 1 e 7
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population from a more isolated; rural region. Peady access
to the media of the twentieth cermtury may be lessen:"mg the ’
"differences betweg cultures particuiarly~.for the youth of
urban centres, Additionally, the types of pas,sag/es chosen

Eor inelusion in both the ARI and the ERT could have influ-

N .
I v

enced resul%pnt scores in either a positive or negatlve

. . . s . - R

dlrectlfm. L S o ‘ o

It was apparent durlng test adm:.nlstratlon that

.words, phraSES 0r top1cs may: form blocks to student perfor—-j :
mance. The word "county“ as used in the ARI was read : ‘ .“:a"
\ frequer)tly as "country" ’ Although this error may be int'ér-. . '
preted in terms of graphrc‘or phonetic similarity it,t‘may
K . - also be attributable to the fact that Newfoundland chiidr"en" ;
. . .are. not familiar wrth this term. Thls i'solated 1n01dent

v ’ -;

serves to 1llustrate how a. passage can be culturally bJ,ased

particularly 1f there 1s a great dlversn:y between the A 3
s ' T i
4

v e IR L '

culture ?roducmg the test and the target populatlon._

However, cultural bJ.as dJ.d not appear to be a 51gnif1cant S .
n B R ~‘. . ‘-l.-_J.» . .

factor in thlS study - Lo B - ~’,":; ,;"j_i.. T ";;" P

- L -,; ST

As a’ corollary to thls study, the ':;anestlgator found‘

that the process of selectlng the most sultable readlng g o ‘ I
materlals for- the ERL and dev131ng compﬁehens:.on quest:.ons'}fﬁ'.:if.i""::
R B S S
. wh:.ch would examlne understandmg adequately at ea&h grade - e

level m as statlstlcally accurate a manner as poss:.ble “

R T‘"-‘»_proved extremely t1me-consum1ng ,_Th:.s factor would appear

e

rml.;

to render a sm:.lar prpcess beyond the sphere of most

teachers An- the field. However, the potent:.al of the IRI -
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format as a diagnostic instrument, suggests the need for more., _
study in this area as an avenue to increased Hiagriosis and
' _knowledge of student prob'lems. T : A .
- F— 8 . & . . L e T ) . I N
. . . Recommendations | i,/ CLnd Ty
. e b \", B
. ’\J The‘ ﬁollowing recommendations are proposed as a’ )
; '_ result of the present study- o S IR IARETE n“' ‘~~ ”
-, T ' B ‘ ! T (.
) 1. The quest:.on of the value of the standardlzed testlng
¥ 4., e, = ‘ A . L A _ -
toel . 1nstrument versus an mformal rea 'ng inventory 1s an area
. ew :Ln need of study. ; S A -
’ N L The results of thJ.s study appear to. suggest that 4 P
all three instruments used were apable of md:.catmg falrly &

\ L3 ) L .
4 : S .
PR o} “... Lo
. [N . f
. L
IS P ¢

.'.".v! y'\ﬂ.._ L "“- ot -

1mportant dlagnostlc informatlon

accurately the qeneral level of student readlng development.; -':

However, the :mvestlgath: would suggest that there 1.S much . X :
more to be galned durm.g the admlnlstratlon of an mformal -_-;]' ,'
read:.ng test. An example of tha.s would be, the gatherlng : '
of l;nowledge concex:ning student or group reading strengths . | ;5 .;_:
and weaknesses in areas Such as the» ablllty .to 'use context,m:.v -"'__j.l‘ ,

'l,' Standardlzed tests appea:n capable of supplymg T ':;_, R
< However, th fact that _'

R e e N g T VR 1
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also appear to have some significance. Would reserving a

\ .
short period at the commenceient of each academic year for*

van individualized examinatioh of students be of significant

value in the accumulatlon of data to help in the 1ntelllgent

‘_selectlon of both group and 1nd1vidual ‘reading needs and

-’ objectives? . T - - 2

5

"

. This question would appear to suggest that’thé”

tlmlng of student dlagn051s 1n-relatlon to the select;on and .

organlzatlon of surrlculum needs and objectlves, and the‘ft

. consequent selectlon of student based 1nstruct10nal strategles

~ N
and materlals lS an area ln need of further'research

....

_3: A study to determlne whether there‘l a need for L
local language experlence materlals as - an instructlonal ald
-and supplément to the basal “‘reading materlals already in
exlstence in -the classroom would appear tofhave some merit. -
| The present lnvestigator found cbnslderable:interest;
among educators .at all levels in the fact tnat the test
passages would utlllze local Newfoundland experlences.
-Although lt was 1m90931b1e to accommodate all types of
backgrounds and experlences ln one Lnstrument, it was the
intent of'this study-to use referents that‘were not alien tov

-

Newfoundland school chlldren. The 1nterest generated would

. appear to 1nt1mate that there may be a need for more var1ed,

culturally-based materlals to. supplement present basal %.

materials. Bond .and - Tlnker (1973) have stated that a comr

blnatlon of instructional methods 1nc1ud1ng such components

.

v v .
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‘lingulstlc tra:.ning is more desn:able than the exclus:Lve use

as language experience, basal readers and phonetic and

of any one.methodology. To this end there WOuld appear to be .

some. merit to research 1n experlence-based materials w:.th ‘a
view to dlsseminating to local educators the pr1nc1p1es and
procedures of the language experlence approach to reading .

as an addltional aid to improved readlng and wr:.ting Sklll.-.

L .. |4._ Study of the :Eeas:.bllity of produoing a more forma-

I

'-1ized reading 1n‘ventory or s:LmJ.lar testing 1nstrument
Yo _thoroughly chécked ffor readability, ‘wa.th comprehensn.on ques-—-~

‘tions that accurately assess literal 1nferential and crltical

n

'I‘he experlence of thls 1nvest1gator suggests that
the productlon by each teaclhe’r of ‘a unique mformad:} readlng
J.nventory could be extremely tlme consum1ng and therefore '
not, likely to be undertaken in spite of the advantages of

such an instrument 1n “the classroom. Before utilizing even

- basal reading materia],s in an IRI, a readability cheak would
’be essential since research has found that not - all basal
jmaterials are at theJ.r de51gnated readabllity levels.A The
;comp:.lation of suitably effective comprehension questions
'can also be quite an. involved process., Each step 1n the

IRI procedure can be lengthy if performed J.n a scientlfically ) -z

v ).

~exact manner. Therefore, as an aid to the increased effi— A

‘ clency of the reading teacher, the production of some fomf:‘.A

88’

o

.understanding, appears to have some pOtential. SR |

T

7 of culturally fair. test:ing 1nstrument capable of assessmg' X
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ning.:student. gkill developmént, would. appear to merit
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. PRIMER (Si:lent Reading) . .
- Lt :’ o - L o k
i . o f"'My f;ther;- géés,fishi‘hgi “J.nw sea.
' ¥ | "Sg‘:m,etimes"f my/motﬁe_r ‘<.;:~:és 'wit_h h:.m
: . . | I went with hJ:m on,ly once. :
: s ) ‘. | \ I caught- elght fJ.sh. -‘.' o .

108

mE e S s ittt s e

TN e e ket .
.




0‘-
B
» o
)
1 0
:
P »:
AR
LY
\‘. L
)
4 !
-4 ’ t
[

LEVEL

i
|

i |

.

B,

Mr. Canningnsald

1 ‘(_Or'a]: Reading) !

e . - g
X ) 109
Near-the~§ea.two men were talking. M. Gannihg
sa;d, "It s, d: of- nice out today I'm g01ng fishing.”
"; m golng too,. sald ﬁr: Gray. - ‘::§5f .
"Good let's: go."' _.:.: R
W e, . ':[lhéy . . . B l:'

were o ly gone an hour'when the fog came Ln._Tg g e 1

.

a house.

rI'm gettlng cold,"sald Mr. Gray A .t e

'YI am’ too,

]

e

»

The two men got out thelr flshlng boats.

& " "..‘

. .

’:Mr‘ Gray sald,'"We must‘go hOme before thq fog

-,-.

They trled to get back but they were [7
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- LEVEL 1 (Silent heading):

They 1ooked for a house but,found none. "I'm
worrled that we mlght not get home agaln,f said - Mr. Cannlng
oYes, there are whales out here, sald Mr Gray

WI,know, sald Mr. Canning. The men rowed the boat

to shore.f There they made a f1re.m Suddenly Mr. Cannlng

Ta ar Dl X L.

shouted, “nghts“'f

:
- .

ar

and a lady answered

s
.-V

Gray sald,'“We are lost and can t flnd our way

‘;.

i

'._ln the fog. Can you te11 us where we are’"

The ladyAsaid ‘“You are in Newport. L Y

They were almost home. .
e “ . : '
! \ L I a ‘:
. H“ A\ a” -‘: A 4 .
1’,1‘ S . Lt ) o ,“ R
T : g
. S RIS T
R ‘ .
- N ‘s : . ! ' .: .
. . . Lo
: . , - : :
' i e b ,‘{ .
- e .

110

v
R
-
D
S tay
.
s .
¥

. v



. s -
D g0 -
- - -
'
¢ .
. LI Y
[
.
H .
.
.
’,
*

. " B s

| £he dayli The sun was up

i (%

P Jumped out of bed

'let me go

Lnsmdeﬁ
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el u-.\-

.t

”diéapp01nted I;:ent back o

-Toﬁ had spolled my dqy. .
I»could~I crept back to

S

wasn-t there so I'slowly'pushed'o

.‘ ¥ '|". 2 7 s .' % o : .
Lt ke St e b= .;‘_ e R s L
o ﬂln the str'w gé ‘B'new baby.colt.

te .
TR o ¥ A, .
l‘ N o e -.-.

Before I ate‘my breakfast'~

"-he)sazd..

ne vy,
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pen the dobn.3 Thefé lying

e

T
Tl .‘r




el e ~!¥'-'7“¢“p'LEVEL 2. (81lent Reading) f

5 o ’ ‘- ot .”": "‘A,t. -tl . -.‘.’ U ,‘. .“ .:" ) : .': “ o L

» Tl A= "ﬂl“‘ﬂ}i SR« e weekend we wen! to .V

,'-.'.’:.: . : .-‘ 2 T o ,'. . s 0 E s

B e g ﬁarr1Ved he wasn t home.h Dad'and I walked down to the wharf '? Lo
' L "L:ﬂ,i--'»but hlB boat Waa gone,“uf‘

r'e hours latEr grandad was stlllﬂndt?homeMﬂ

. We- were afkald that somethlhg‘

o F e
H

-vasked ‘dad. "

We grabbedu

."' 3 -

Y .j«}itseyenty 1nches ;, g ahd"weig nety-one poundé"

o smager ne

“
po
tH

o T
Lo
CORs
2t
“e H
S ]
“n
ek
‘

had_happened to him. uf&hk:b

. ,{n,'(p’u AT

s N
—»*ri‘ﬁffﬂ’f'f..,




l, L B ‘§~
; e :';ffg'_f I have two hOmes._ My maln home in Mary 5, Harbour

P
i

. ‘-'

" '. ' - e
Tegowh.

where I llve durlng therl

l“i have 11ghts,4en]oy terev131on“ﬁhen we’have dona our work,

]
. 0

o We get our mall by plane three tlmes a week'lf"

Lo ,,‘.

L

. We are,very happy -
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LEVEL 3 (Silent Reéding)

~

.My other home is in Henley Harbour. The;e we live
ig a.one-storey house which is different from our winter
home because it is on an island. Our house is smaller-
too, but we have lots of room to do everythiﬁé we want.

We live in Henley Harbour because my father has

4

to go fishihé there. There are no trees but many different

0

kigds of plapfé grow thefe such as bakeapples; blueberrieé,
wild strawbeFries, and dandeiions. My méthgr has a garden
and -sometimes we help her in it. )

. o No. othe éhiidren live there ﬁut we are never
lonely. We'h e 6ur'boat and spend much of ouf time rowing
around the pond which is shallow. Sometimes we go in the
motor bbat Wi}h father if the water is calm. We also go
on'lotS'SE picnics. |

b

. ' We love to go to Henley Harbour after the winter

énds because it is our favourite home.

1
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~didn't look rlght! o
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LEVEL 4 (Oral Reading)

Mom was busy preparing for Christmas Day when she

askéd me if I would bake a cake for her.

"But L've never baked anything before," I answered.

"It s very 51mple, John," she said,."since all you

¥
~

have to do 1s_follow the dl;ectlons. s
e : DU A,
Fedeling worried but brave I ﬁound the ingredients
and ‘set to work. . Later, tired but pleased I placed the:

sticky mess in the hot oven;‘ After'another thirt§ minutes

.
[y

of 1mpat1ent walting I removed the pan,.but somethlng

\

L .
"Well, it's onl}.my'first try," I thought, as

holding the cake carefully I proudly walked into the aining

room. As I bent to serve it I tripped, the cake flew off

~the plate and landed upside down on the fléor;-

. "What in the world is in it?" said mother as iq.

]
L3

lay w1thout a crumb m1551ng.
Suddenly a thought struck me..-"Tne butter! It's

still in the refrigerator!"

L
3
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LEVEL 4 (Silent Reading) )

One summer while returning home to supper I

- ’

suddenly noticed a peculiar aroma. Since I was feeling
hungry I thought, "Ah, barbecue steak!"

At‘that moment a strange glow in the window of

‘the old department store that I was pa551ng caught my eye.

An unusual smell, that glow, could 1t be a flre°

a

Peerlng through the dusty glass I saw fiery tongues

e
llcklng arOUHd the bottom of the stalrs at the back. of the

'storé. Searchlng about w11dly for help I notlced curtalns

hﬁng at.upstalrs wxndows. Were there people llVlng upw-
there?
' Hammering_at:the narrow side door I screamed,

"Fire, everyone out!" until I felt the door being pulled

away from me. "I'll get help,“ I shouted back to the man

and four chlldren as I raced to the nearest telephone.

MLnutes later down the street;toaredlthe fire

trucks; their-black;coated men dressed for battle.

-

i s
L
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. , -
. .




i y , 117

LEVEL 5 (Oral Reading)

An important invention for the people of Canada's
north has been the skidoo. It has al'most replaced the
dog sled as the best means of winter transportation.and
communication.

In larger towns and cities~the'skidoo~ is used for

entertainme'nt. In places w1th large dlstances between

.
e e A A e 5 o BN AT S Bl g S

them J.t is much more important.

. o ’,I'he marn use of the sk;doo is to tran9port people‘
| 1n places where snow, 1ce, cold and drstance make travel |
by car dangerous or 1mpossrb1e. Now people need not ba
cut off from the world and each other during the long,
cold winter, ‘ A
" Even the sick are helped by the skidoo. When the .
: -\h;eather is too ;p,oor" for flying the patient is ‘pl_aced .on a

speciai sied- and pulled: behind" the skidoo‘;  The hunter E \,‘

uses 1t to Vlslt his traps and huntrng grounds, and the

L

postman to brlng hrs ma:..l

Although used for many chores such as. brlngrng o i -
: water and wood, shopplng, and going to work or school, when i

' all the hard work is done the skidoo rs wonderful for hav:.ng L

[y

Long hours of fun. P | o ) ' .

toa
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LEVEL 5 (Silent Reading)

Many interesting facts about the Beothucks, the’

first people known to have lived in Newfoundland, are . e

I I POE SR

- found in a book written by James P.-Howley, Howley was

PN

born at St. John's in July, 1947 When:he 'grew up he ;
worked as a geologlst for the Newfoundland government

' He travelled w1dely J,n hlS country and even had a town, ;

oo i s e

L the town of Howley, named after hlm. _ :' SR L

' One of Howley s greatest hobbies was the study R PR
'_ S ' of the Beothuck Indlans. In hlS book called, "The Beothucks o ‘o

- or Red Indlens" he gwes a clear plcture of the way these

PRSP

people lrved He also tells of the p0531b1e reasons why
these people did not survive after the whlte man came. :

.As pro.of qu what he- wrote Howley mclude's, in his _book ¥

lettefs and. r.eports‘fromv people. who' me't-' or saw the Indiegs

. i
_as well as plctures of the:.r homes, weapons, clothes, a:nd

s« et

food. A number of words from thelr language are- there for

us to see. - S

oo 47 o et
. T, .

o ; The Beothucks have all gone but this b00k bY a. ..
gf'eat Newfoundlander 1eaves a great deal to rem:md us of o b :

. their’ way of hfe. '

5
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. '.on the ground

Aacross the 1ce and was fz.nally alrborne

N sulence was ternble. S

119

LEVEL 6 (Oral Reading)
: - }

. -

o - _/

After refueling his plane and hav(ing a quick chat,

.the familiar pilot of the E.P.A. Otter pzlane from Goose

Bay asked his four male passengers to cllmb aboard He
got :Ln hlmself, started the motor and let J.t run qun.etly
for a short whlle. As the motor warm d up the plane

gradually began to gain speed and mo ke slowly along the G

';thlck ice that was the runway 'l‘he pllot, unaware of the

"~~-,'-great danger ahead Waved to those'*‘ left standlng together ..1-.-"',;3

The small plane tax:.ed a{long the 1ce for a short

'dJ.stance and then turned carefully around.. After a few

seconds the englne roared T.‘he plane rushed no:.SJ.ly

'
g

- Cowt .‘, : Just as J.ts wheels left the safety of the l.ce 1ts |

"l' e

‘ englne sputtered and began to fa11. The pllot trled to

turn the machine around to land 1t agam, but unfortunately o

Y

M'-f-\,'he had not gotten hlgh enough to make J.t. The-l:.ttle
y plahe s left wmg hooked :Ln the rough J.ce, then 1t 5pun ‘

51deways and crashed helplessly back Onto the 1ce._ The

~'.|

PR
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LEVEL 6 (Siiént‘“Reading) \' - (. ,

B 0

. g ] . ‘a ) - I Py : ‘
‘The people who had just moments be‘fore waved to

those leaving on the plane, now stood as if. turned to stone. ‘
Then with a shout" to-d young boy to get the doctox:, they : s i -
raced for the:.r sk:.doos. Roar:l.ng the:.r eng:.nes :Lnto actlon - i

]

they sped across the. 1ce to the spot where the broken plane ':‘ \ a0

Vi

lay half'-m and half out of the Water.

o '-:-,"‘ i 4 "'.‘

b The men ahoard the au'craft were unbehev:.ng as"
they saw what' was happenlng. 'The. pllot, t;:en.ned for;euch:
‘exne‘tgenc:tes, enbuckled his.‘se'at belt and ordered all ‘-o F e b
jump c"lear. before the plane could smk beneath‘the 1ce.:,, : :‘a
'Q'ulcl'cly pushmg open the door all unhes;tattn‘qu El.eaped :
J.nto the 1cy North Atlant:l.c watera and scrambled onto t_he o
ma::.n 1ce to safety F sh1Ver1ng from the ’cold they stamped . .. "
A about as the sk:.doos sped towq:‘:‘d:s‘them. 5 ‘ __qi-'-'_ l\,' ” :"
o ’ ,'f'.‘ PJ.lot and passenge;'s were taken to}the- ne.ai.'e‘st._i..l', E

v

homes, glven dry clothes. hot dr:.nks and put by warm f:\.res'; -

A




In. many communltles along coastal Labrador flshmg

is the ma:Ln occupatlon.; In thlS part of the worldcyvhlch Pt

is often. cut’ off from fresh food supplles from the south "
fJ.sh xs also the staple of everyone s d:Let. 1 i
X , Durlng early sprmg whlle waltlng for |the 1ce ‘to : | . f )
2 ' Lo T break ho-and drlft away the men are busy mendlng nets and fé :
w L T ‘\traps gett:.ng ne‘:.' ones ready and maicrng repalrs to boats | o g , /
and equlpment They are se.‘l.dom idle as they prepare .for }

. Sl the summer fJ.sh:Lng season.~ This lasts from early June to— "
October or later 1f the Weather condltlons‘ are good =
‘ Many klnds of fxah are'caug'ht such as trout, salmon; NN AR

SR ' c B herr:.ng, caplm and mackerel ) Some are kept for home . ",v:‘
"'3 . food suppl.Les but most are sold for cash. - ;
S T Dabrador trout whlch are large and very tasty are” - 3,. L
. caught 1n nets. The flshermen keep some~but most are sold ) c
".- ‘-f. Salmon fLShll’lg is" well worth the e;ctra work because of the
hlgh price they bring Cod a.lthough less plent:.ful are )
T $tlll a good source of 1ncOme. 5 Herrlng and mackerel are
abundant, often causmg the men to make ‘several trlps to ‘
| the:.r nets 1n one da.y.» Whlle not eaten mnch in Labrador ’
- ‘ ,._'hese flsh are -a ma].n dlsh ln -some.’ f:urovpean countrles. ‘ . fj.- .'
".’:-'7_ . A flsherman 'S l:.fe means long,r uncomfortable hours . ;' L
L ; ‘9': : ':of dangeroug work often stretchmg from dawn untll well ‘ _. i N

after dark 1f the fishlng 1s good. g Yet many would never :




.JEVEL.] (Silent Reading) )

As I splashed into the chilly, blue waters of
the PalelC Otean my clumsy scuba gear suddenly became
wexghtless. I "had always felt wonderfully at peace in

4 : thJ.s 511ent, shadowy world and tod.ay was .ne exceptlon.

Iy deeper my eyes beh:md thelr protectlve 1en5es gradually'-'

[

.'_:; and shapes flashed past, angel f:Lsh especial y beaut1fu1

whlte bodles.u I was pleased I had gotten a day ayay from
ST my frlends to explore theée waters. ; o '

- L WJ.th one sw1ft movement the many fxsh suddenly

4

Lo chsappeared and all was strangely st111 As 1f Aout_ of

nowhere a great whlte shadow sllpped s:.lentIy into .view, .
Y .

body a gray smudge m the water., A sharkvl

SO floor away from that s:l.lently mov:.ng menace.‘ It seemed

more J.nterested J.n a dark cave eaten lnto the huge coral

clef to my rlght.- I thought of the many other dangers ‘7

o ' ", ).h . “'- «." ~‘.. . » . ! :
S eel or a sleepmg octopus. o R

1ts belly an arrow of shin:.ng whlte, the rest. of 1ts huge'

Ty Swmmnu.ng strongly and smoothly I;ank deeper and " -

w1th thelr black and yellow stnpes cuttmg across 511very

I dropped slowly and carefully toward :the ocean -

' that could be hldden 1n that black cavern, a gJ.ant morray_‘

Gradually, ao as not to announce my departure, I

began to float toward the surface. .._'.I'he huge.',flsh.hes_l__tate_d'

ad;)usting to the gloomy depths.-v The usual array of oolouns c L

AR 8T

PN

S el W

wn b Se— -

.~

e ML



.
~
)
.
Ed
N .
I
oo
‘ ‘
.~
- . ’
[
' .
.
v
. W . e
L N .o
. JiEy
. £
- . » N
. - Lo -
: . -
L .
oy -
7 -
.

" as some careless move caught its eye. With knowing pr"e-‘

LEVEL 7 (Silent Reading) cont'd.

Was I to be its next quick lunch?

. e
L
9 i+

3 ci'sion, it swept around, its jaws locked in a mocking grin,
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v . DIAGNOSTIC CHECK LIST
oy mmees el et L AGEs
| PRESENT . GRADE  INSTRUCTIONAL -LEVEL:- -

Cskiy
; ".A;‘e?.', B

: e Frequency
:,ngh . Average

w.‘Oral
Readlng

R

) \.S’.on s0
¥ ' -

! {;Express:.on

Co '~Phonet1c Analysxs sklll .

’ -.,-?‘.,Structural -Analysis 'skill
_‘Basic Sight Vocabulary

‘‘Use ‘of Context Clues -

"J.‘.,Llp movement/vocallzation

' Requests.’ for - examlner aLd
Rate:of SJ.lent Readlng

Rate
Flnger Po:.ntlng S
Phrasmg/Punctuatxon :

- Requests’ for exam:.nern a1d i )
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PRIMER (Oral Reading><52 words, 8 sentences)

Examiner's Introduction:

l There is something new

in. this family. Someone is
not too happy. Let's read
about it.

My sister has a new cat.
) It'is white -and érey.

. He sleeps on'a@blankét:
.. Susan will not*ief‘me

a2

‘pet.hér cat.

'
f.

' she sald ’ "He is too small

B to play w1th v
. I'd o
s IwishIha‘dadog

I could have lots of fun

’

mw1th‘hﬂn !

" # 4 N
% : ., [} !
& i [y . o
N - » ' . . '
D RS ; \ "
- . o " X T a - % ’ -
L0 A P.A.

REP. . REV. , T -+ .

“PHR.__ " P._

a_ -

“You may hurt him,., Joey,“

B -~

<

Comprehension Questions and
Possible Answers:

*(mi) 1. What would be a good
title for this story?
("The New Pet" or ||'MY
Sister's Pet")

*(t) 2. What does the word:

"pet" mean in this

story?

{to smooth or to rub

down)

Where does the cat

. sleep?
" {on, a blariket)

(£) 3.

'(inf)4,‘What_1s Susan's
_brother's name?
(Joey) )

,-*(f) 5. Why won't Susén let

., Joey touch her cat?
N (he may hurt him or
the cat is’ small)y

“What would make Joey

. happy?
;(to have a dog). -

.o ' SCORING -GUIDE

FWLE. Errors - ..

CThd:  0-1~
-Inst.' 2-3
Frust. 5+

Cofp. Errors.

Ind.” 0
Inst. 1-2
-Frust. 3+
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PRIMER (Silent Reading--48 words’, 8 sentences) T .

Examiner's Introduction:

Let's read about a
child who Bnjoys going
somewhere with his Father.

My father goes. fishing’
in the.Fea.

Sometimas my mothag goes
w1th hlm. L

'

-( I went w1th hlh only
I caught elght flsh.,
Father dld not catch any
that day. '
Father made - a big fire.
He cooked four of my
fish: . oo
I like QO‘eat‘ﬁiSh cooked

butdoors.

ERROR COUNT: '

H A .
o_ A __ P R
omer.__mev. T Y
; ~E;HR.__'_'P;.‘__I_._':M]A:_S,..__ :

3

Lo I SO i ‘ .
"*Either. answer is acceptable.

ey 3.

*(inf) 6.

. -
—

o Eﬂmprehen51on Questions and

P0551b1e Answers:

What would be a good
title for this story?
("Fishing With Father")

*{mi) 1.

!

How many fish did
the child catch?
(elght) T '

{£) 2.

What is meant by the !
word "once" in this
'story?

‘ _;(one tlme)

What:qther-péople
have gone fishing
with the father?

*{con) 4.

. © . (Mother, or the child)

Where does the father
go to fish? ~

(the sea) . o {,

What words make us
_think - that the person
ttelllng the.story

enjoyed his_ trip?

(he caught eight fish,
or: he llked fish

caught outdoors)

¥

SCORING GUIDE *

W.R. Errors . Comp. Errcrs| ',
Indz , 0-1 , Ind. 0 ‘
Inst. / 2-3 - Inst. 1-2}:

« Frust. 5+ Frust.y3f' Lo

o
-

B e 1 s LS s
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LEVEL 1 (Oral Reading--104 words, 13 sentences)

L 3

Comprehension Questions and

Examiner's Introduction: Possible Answers:

a e ey

In this story two men
go out for the day. Let's
read and see what happens
to them.

Near: the sea two men

(f)

*(mi) 1. What would be a good

name for this story?
("Lost in the Fog" or
The Two Fishermen)

Can you tell me the
names of the men in

this story?

- were talking. Mr. Canning '(Mr. ‘Gray and Mr. . :
said, "It's kind of nice out .Cannlng) ;
today. I'm-going fishing." o ‘
' ) (inf) ,'Why were the men . getting i

- I'm going too," said ) worried? i
Mr Gray. ' , - .

Mr. Canning said, "Gooéd,
let's go." The two men got
out their fishing boats.
They were only gone an hour
when the fog came in.

Mr. Gray said, "We must
go home before the fog yets
too-thick," They tried to
get back but they were lost
in the fog.

. "I'm getting coid," said
Mr. Gray.

"T am too," 'said Mr.
Canning. Let's try to find
: a house." e

(£)

{con)

*(t)

"We won't find one im all

. this fog," said Mr. Gray.

-

ERROR COUNT:

o . A P.A.___ ;. Ind. .
T ” : Inst. 6 ~Inst. 1=2

 REP.__ REV. I Frust. 10+ . Frust. 3+
PHR. __ P._._ ' —

MIS.

{They were last 1n the

'fog) e

_What dld the men- dec1de

to do on the day of
this story? .
(to ‘'go fishing) .
{

"Why did . they decide to
go fishing on that day?

{because the weather

_wag nice or fine) '

-What does the word

"near” mean 'in this
story? .
(close to, or. be51de)

o,

" SCORING GUiDE'

W.R.'ﬁriofs :

Comp.,Errors

Sl Ind N:Q'”

*Elther answer 1s acceptable.v -
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LEVEL 1 (Silent Reading--106 words,

Examiner's Introduction:

Two men have an advens
ture. Let's read about what
happened to them.

B
b,
. I

They looked for a house
but found none. "I'm worried
that we might not get home
again," said Mr, Ganning.

"Yes, there are whales
out here," sald Mr. Gray.

"I know,
Cannlng.,

sald Mr. N

- The men rowed the boat
to’ shore. There they made a
fire.. Suddenly Mr. Cannlng
shouted, “nghtsl"*

They put out the flre g
and walked toward the llghts
Finally they ‘came to-a house.
They knocked on the door and
a lady answered. ,

" Mr. Gray sa1d '"We are
.'lost and can't flnd our way-
" in the foq.
‘ Pwhere we are?"
The lady sald 'W!ou.are
1n Newport.“
_They we:e-alﬁoet’home.

Sa

. ‘. ERROR COUNt:

D A P.A___
. REP.___ REV._-:I.
CPHR.s. P... MIS. .ty

" *Either answer is acceptable.

Can you-tell us

. 131

14 sentences)

r

Comprehension Questions and

Possible Answers:

Who answered the door
when they knocked?
{a lady)

What does the word
"finally" mean in this
story?

{at last or after a

‘ while)

(£) . 3.

~.*{con) 4,

What did the men 'see

as they madé thelr flre?

f(llghts)

Why- dld the men walk

‘towards the 11ghts that

’.they saw? -

‘(they. thouéht that they

-'-might get help or that

* {con) 5.

¥

(inf) 6.

it was thelr -own home )

What thlngs dld the men
feel afrald of when they
were in their boat?

. (the whales?#being lost,

or not finding:.their
way home)

How do you think the
men felt when the lady

. told them. where they

were?
(happy or glad)

SCORING GUIDE

'W.R. Errors -

Comp;,Erroré.

1 fnd. .0 “,

Ind. ]
“Inst. ‘6. Inst.- 1-2

CFrust. 10+

- Frust... 34
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LEVEL 2 (Oral Reading~--120 words, 15 sentences) .

Examiner's Introduction:

Somethlng special happened
one day. Tet's read and see
what it was.

I awoke suddenly- one
morning in July. i This was the
day! The sun was up and shin-
ing in through my window. I
jumped out of bed. The day:
was Just perfect

I dressed qulckly and ran
down the stairs..r Mother was

- busy worklng ip the kltchen.,_
"Before’I ate my breakfdst I -
. raced out to ‘theé barn. - My

. -odder brother Tom would not
‘let me go- 1n51de.

. "It 'S not tlme yet, Anne,
he sald o . -
Feellng dlsapp01nted I went
back to the house to eat. ~Tom.
had spolled my day. I

‘As soon.as I coul I crept

- back to-the barn.” To wasn't.
. ‘there so 1 slowly pusﬁed upon

.

the door. - There .lying 'in the

straw was a new baby colt. ~ &

ERROR COUNT: *

-

.0 A . P.A.

e —e——

' REP.__:‘REV.__T..

o

iz

Comprehension Questions and gh

Possible Answers,

-~

*(mi) 1. What would be a
‘ + good title for.
this story?
. ' ("The Surprise",or
"The New Colt")

(E)- 2. In which month of
‘ the year did this
. story happen°
(July)
. ‘ 3
(€) - 3. What was in the barn
:  when the person ' '
flnally got ln?
{a new colt) :

"'iilt)u?id; What does the word

'"spOLled" mean - in

. this story?

" .fturned it bad, or
ruined it) -

. (ce) - 5. Why did Anne have-
: to ‘creep back to.
the barn?
(so that her brother
would not see her
‘and'stop her) : °

- (ﬂin‘f)-fﬁi Why wouldn t ’I‘om .

Y W*R _Errors’

|"*Either answer is acceptable, & .

. let Anne: 1nto the
" barn? -
(it 'was - not time yet,
or the coit had not .
been born yet)

_ SCORING GUIDE -

. Comp Errors

“1Ind. -}1 ',‘- Ind. "0 - -
‘Inst, 6 - . ‘Inst. 1<2
Frust 12+'

',Ftust; 3+

B e Ve e

Bt e e
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LEVEL 2 (Silent Reading--120 words, 14 sentehces)

) -

Examiner's Introduction:

ch

-

Something happens to
grandad. Let's read and see
what it was.

One weekend we went to
visit my grandad. When we

.arrived he wasn't home. Dad

and . I walked down to the
wharf but his boat was gone.

<. "He must Stlll be’ out

: flshlng," T sald

Three’ hours later grandad

" was still not home.’ Everyone
‘was getting worried.

afraid that somethlng had '
happened to him. Then all of

- a sudden grandad walked
_through the door.

" "Where in the world were

-you? .asked ‘dad.

©All grandad could say was,
"Come ‘and see what I have."

We grabbed our ‘coats and

- ran. There- on the wharf lay

the blggest fish I had ever
seen .in my. life. ' It was

“seventy inches’. long and..

weighed ninety-one pounds.;-'

'-fwhat:a fish that was! -

" ERROR COUNT:

We were -

Comprehension Questions and
Possible Answers:
N

(f) 1. When did .the family
-visit their grandad?
{on the weekend)

*(t) 2. What is meant by the
. word "“"weekend?"
(saturday and Sunday,
or the days at the
end of the ‘week) '

{f) 3. How long was the fish

. that grandad caught’ '

.‘:;f(seventy 1nches)

(con) 4. Where was grandad
. 7. " when the. famlly
arrived?

(st111 out flshlng)

(ce)’ S:AWhat makes you think.

that it was unusual
for grandad to be so
late?

(everyone was worrled)

*(1nf) 6. How do you think the
child telling the
story felt when he -

. saw the big fish?
+ . {surprised, or

astonished, or pleased)

g ‘SCORING .GUIDE ~

W.R. Errors . Comp. ErrorsA"

'.Ind. ! CInd. - 0
Inst.c.. 6. @ Ingt. .1-2"
Frust. 12+ .- Frust. 3+
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LEVEL 3 (Oral Reading——l47 words, 10 sentences)

.
.

) - ' ¢ .Comprehension Questions. and
¢7 Examiner's Introduction: Possible Answers:
. . .This child is telling *{mi) 1. What is this story . &
' about his home. Let's read : mainly about? . .
and learn what his home is : (a W1nter home ,' or :
like. ) A ‘ ~ someone's home) -
. B (£) 2. How is the mail. P
I have two homes. My o deélivered to this - o
main home in Mary's-Harbour © . child's town? RN
o .is-a two~-storey whlte house : ° .o by plane) ' -
! trimmed with green. This. is S : SRR
where I live during the lohg ; - (£) . 3. How many houses does s
‘cold ‘months when the snow.. & . . _'..Zx:thls child live. 1n B
e : is piled high .qver. eVerythlng. - . "each, yehr’ cl o
o . Hereé the house is mdde much . . 0L (two) - ‘ o
5, warmer than our, summer’ home. - . * . .. - i ' B
' because the: weather is_.much v+ *(coén) A;.Durlng what time of o
colder,  We'li¥&. under-a ..,k . - -~ ¢ thé year does-this’ b
_small hill and.are partly c '~ child live. at’ Mary s iy
surrounded 'by woods It is L g Harbour? %
" very cozy and. comfortable o . (during the wlnter. 3
‘here because we’ don't feel o . - or when the snow.is %
the cold as' muCh as ln the . , piled hlgh everywhere) L3
) . " open. . Co . ' . . ]
. ; B ‘ L () 5. What 1s meant by the 3"
, We have electr1c1ty in o phrase "my main. home?““ 7
our winter house 'so we can L (the' house I live in 2.
‘have -lights, enjoy television’ - - most of the tlme) i
when we have done our work, - . =~ . oo
as ‘'well as other things such = *(ce) . 6. _What would cause the T .
‘ as stoves 'and refrigeratoys. . .. . mail to be late in
’ o : - e “-”thls town? v :
‘ : “We get our mail by plane . - . "(if the planes could
- . A ‘three times a week if the =~ - " not £ly, or if the o
- oo _*weather. is clear enough. - AEE : ?weather was not cIear)e U
o . trivel by skidoo, most of’ the S e y
‘ U " time and. get about:very- =~ . {con) 7. Why is. ‘this home made o
easily. We- are very happy o ' - wWarmer. than hls other"
‘here. . , R " home? .
= o . ~__, 'i' ; : oo (it is, used durlng
'é‘ e L o khe ‘cold: w1nter)
f *Either ansaer”is acceptable.. |~ - <. ot {eont*d.) -
. P s L . ., . ' .. o . . ) ;.,..\-“I‘:’(':‘:
."i“%; .
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~»(inf) 8. Why do you think
) S T ' o : _that the' winter home..
S _ - S is made more com- ‘
fortable than g:he
- summer home?”
(they spend more time
’ in it, or it is their ]
- main home, or they - !
. . ) live in it during
: Lo 3 o the winter when they ¥
j \, SR spend more time - )
' . inside) .
: e Sl
_—— ERROR COUNT=- .. . - ' " . SCORING GUIDE . _  -.° %~
R B 0 - o PLAL o W R‘ "Erri;'ris ; Cbmp'.-;Erro';g o
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. if the water is. calm. We,:
-~ also- go on“lots of plcnlcs.,
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LEVEL 3 (Silent Reading~-l§0 words, 11 sentences)

¢

Examiner's Introduction:

‘ This is about another
home. Let's read about this
one. '

My other home is in
Henley Harbour. There we
live in a.ope-btorey . house
which is different from our

‘w1nter home because it.is

on -an 1sland. Our house

. is smaller too,- but we have
lots of. room to do everythlng

we want. L

. We llVe in Henley Hérbour

:because my father has to'go °

fishing there.”
' no trees but many dlfferent
‘klnds of plants grow:there

. There are

such ds bakeapples, -blue-

. berries, wild strawberyies

and dandeliohs. "My mother .
has a garden and sometimes -
we hedp her in it. -

No other children live
here but we are never lonely.
We: have our . de boat. and

xspend muc of our time
L rOWlng around ‘the: ‘pond’ Whlch
- is shallow.

Sometimes we go
in the motor boat with- father

We love to go to Hénley

: '-Harbour after the winter

ends because it is . our

* favourite home.

Comprehension Questions and
Passible Answers:

(mi)

(£).

()
L (t.)'a-hh;.

* (con)

(ce)

" % (ing)

" *(inf)

1.

what is this story
about? o
(a2 summer home)

During what time of
the year do they live .
in the house at .

" Henley Harbour?
" (the summer)

'Are there any‘other
.children living, near

" the summer hOuse?
'(no)

:What 1s the meanlng

of the word "calm"?

‘(quiet, smooth, or
not rough) :

Name two ways in whlch
the summer home is -
different from the
winter. home.

‘(on an island, - one-
- storey, no children

near, smaller)

Why. does. the family
move- to’ Henley Harbour
each summer?

(so the father oan fish)

What do the children do
for fun at Henley
Harbour? '
(help in the garden;.

"row the boat, go on pic-

nics, Or go out in their
‘Father s boat)

N
-

. Why do you’ th1nk that

it is .fun to live at the
summer. home?

(cont'd )

D v
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(lots of room. to do what

they want, or they ‘have their

own boat to play in, or they go

on lots of picnics). L
]
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LEVEL 4 (Oral Reading-~-155 words,

Examiner's Introduction:

Have you ever done any

" baking? - This is about one

child's first try. Let's
read about it.

. Moém was busy préparing
for Christmas Day when she

asked me if I would bake a
‘cake for her o

'“But I've never. baked

;anythlnq before'“ I answered ‘

L

. ‘-"It 5 very 51mple, John

she said, "gince all you-
-‘hdve to do is follow the’
directions."

Feeling worried but

brave 1 found the ingredients

and set to,work. Later,
‘tired-but pleased, I -placed
the sticky mess in -the hot
oven. After another .thirty
mlnutes of 1mpat1ent waiting
I removed the pan, but - some-
thlng didn' t look. rlght'

"Well, it! 5. only my .
first try," .I thought, as .
- holding the cake carefully

.. I-proudly walked into the .-

dining room. ' As I’bent.to’

serve it'I'tripped;Athegcake»"

flew. off the plate and
landed upslde down on the
. floor. .

“What ln the world 1is

-in it?" said mother as it lay-
-,w1thout a crumb mlssing.-»

R B o
~- *Either answer is &cceptable.

AN

e T SRR el
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10 sehtences)

Comprehension Questions and
Possible Answers:

(mi)

(£) ’

,* (t)

*(cog).

*(t)

*(inf)

" (inf)

- *fcon)

1.

" What' is the
. of the word -
" ¢ (not -liking
'ca hurry, or,

What' happened when
the child baked the
cake? )

{he forgot the butter
and the cake turned
out wrohg)

What is the name of

the boy in thls story’

»(John)

.meanlng

to wait,.
restless)

\

.

.Why did Mother ask John '
" to bake her a cake? -’

(she was too busy pre-

. paring for Chrlstmas,

or she was too busy to

- do it herself)

What is the meaning of

the word "1ngred1ents“?'

" {the things.that go into.

“.worried as he. collected =

'never baked before)

a cake, or. the things

you use ‘to: -make a .cake) -

”Why do you think - .that® "

John has never baked

.before?

- :(he is a boy,or. nobody
.ever asked him, before,,
" or he is a Chlld) ’

Why did- John feel

the ingredients? ~ -
{he knew that he. had .

B.slee .one reason why

you thlnk that thls

(cont'd )

T, v
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. - 3 . .
: Suddenly a thought struck

' me. "The butter!' It's still

. ] in the refrigeratori" - :
. .‘ . X

cake may or may not
have been a good cake
_for a party. :

" (it didn't turn out
right, or it was too. .

. hard) .
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Hammerlng at the narroy
" side” door I scr amed,,"Flre,
‘everyoné out?" dntil I felt -

from me.
~T shouted back: to. the .man: and
ﬁour chlldren,as T raced to

. ,' K -

Mlnutes 1ater down the

thElr black—coated men dressed
for battle. : ;

the door - being pulled aWay,i,.\}“ o
S A B I get help AT SRR

he nearest telephone..,gh;~;¢l PR
. *MﬁlianfT

" street roared ‘the - flre trucke;;u A

-3,

e

tzthe glow ln ‘the WLndow)

”iWhat afa’ he thlnk was| ‘.5"'
jjcau51ng the’" strange R

What is sald in! the T
) ,rstory ‘that tells. you Li;a Y,
... how-the boy -felt. when, R SRS
“i. . he discovéred. the. fire?, |- ¥
' (searched wildly, -or . O
7 hammering at the door,

] L Tk AT e B R A T R T e e L T e T T
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"LEVEL 4 (Silent Reading--150 words, 10 sent&nces)
o (?. ' Comprehension Questions and ‘
Examiner's Introduction: Possible Answers- . :
N . 4' ) . s ) / %
Let's read: about the '(mi) 1. What do you think is i
ex01t1ng adventure that thlS the most 1mportant R
.boy had o event in this story? L ,
' g . . (the boy discovers Cd
v  ".One summer whlle return—" , ‘the fire and saves A ]
1ng ‘home’ to 'supper>1I suddenly . /the people) ' I T
-noticed a peculigr arorma, oL L N N
- Sinhce I was’ feeling: hungry :f(f)?',Z,QWhere was the person SO I
“-I thought, “Ah barbecue L };telllng ‘the' story - T SR
steak!““ SRR : Mo ”3901ng ‘wheén' he. dls-jf'fﬁ_ B
R ' ' ' ., cgvered the fire? - ‘f‘ﬁtin; \
. At that moment a strange oing héme to supper)r;_;.g,hl
glow An’; the w1ndow of . the old L AT . ,ﬁh.cjh
department store’ that I was e ) {-What is meant by the s fg.flaf3
‘passing. caught my éye. :: An T " words'. "flery tongues®? - . o
., unusual smell; that glow,.;if o u%;(flames, or the flre) L A
could rt be a: flre° o “Y;'sj'-f'. NS A
. Ve “E(E) 4f,What rs meant by the oy ‘
— ,*‘ Peerlng through the dusty .,7+  phrase "a peculiar o LR
& ~glass I-saw fiery tongues. = - = "- Taroma" in this story?, i
X i licklng around ‘the' bottom of j‘ ) S (a, strange small, ,
the stalrs at the ‘back of the C LA funny smell) ;
‘store. " Searching about. w11dly ’ cL DU &
"for - help I noticed” curtains (ce) -5:3What told the story R
hung at, upstairs windows, -0 ey ‘teller that there was,‘*'
Were. there people lxv;ng up oo , '“somethlng wrong 1n
there? N— -'-the store?. S
_ (the. strange smell and i

- ismell at Eirst?' i ¢ ~:.":~
. jy;(steak barbeculng, or o
*;gsbarbecue steak) :

or’ screamed "Flre
‘shouted) AR




e = sl ~ T ‘8. What made the story . e 't

N, . S - CeL ... teller -think that .

: - . : ' R e . there were’ people A S

. L co ' g . A Ty L < 1living -in ‘the building? - |’

[ & . C . : & 3 . .+" . " 7 (the curtains/on the -: < |,

; . - A = F_ @ n wlndows‘up over the . T
store) .

LA™ §

R

"

rRA Y

M. =
3y




-

142

LEVEL 5 (Oral'Reading--180 words, 10 sentences)

Examiner's Introduction:

Let's read about one of
the most important new inven-
tions.

An important invention
for the people of Canada's
north has been the skidoo.
It has almost replaced the -
dog sled as the best means
of winter transportatlon and
communlcatlon

- In larger towns and
cities the skidoco is‘used .
for entertainment. .In‘ places
with large dlstances between:
them it is much more important.

The main use of the skidoo ** (con) 4.

is to transport people in
places where snow, ‘ice, cold
-and distance make travel by
car dangerous or 1mp0551ble.
Now people need not be cut off
from the world and.each other
during the long,.cold winter.

Even the sick are helped
.by the skidoo. When the
weather is too poor for flying
the patlent is placed on a
special sled and pulled béhind
the skidoo. The hunter uses
it to visit his traps and
huntlng grounds, and the
postman to brlng his mail.

Although used for many
chores such as, bringing water
and wood, shopplng, and going:
to work or school, when all -
the hard work is done the
skidoo is wonderful for hav1ng
long hours of fun. °

*Either answer is acceptabile.

Comprehengion Questions and
Possible Answers:

What is the main
topic of this story?
(the uses of the
skidoo, or why the
skidoo is important
in the north)

*(mi) 1.

(£) 2.. Where is the skidoo
one of the most
important inventions?

(the Canadian north)

*1%} 3. What is meant by the
’ ) word ' communlcatlon
in this story?
(to .send a messade to
someone, to talk ‘to
<L someone)

Why has the SkldOO

been so 1mportant to
the north? .
> (it has improved
' transportation and

r

communicatiqQn, or it helps

the sick, the hunters
and the mail delivery)

* (ce) 5.’Why is the skidoo so

important to transpor-

tation in the north?
{because travel is
hard.in the winter;or

- ice, snow, cold and
dlstance make it hard
to use a car)

How~Can'the skidoo
help’the sick?
{when the weather is

(ce) 6.

. fly the skidoo can
bring the sick to the
hospltal)

(opnt'd.)

- too bad for planes to .

e ke

e et e et

e
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What is the skidoo
used for in the
large cities and
towns? .
(mainly for sport
or entertainment)

How can the skidoo
hélp(people keep in
contact with each
other. even in bad
weather or over
great distances?
(it can transport
the people for a
visit, or it can
bring mail)

SCORING GUIDE ..

'W.R.AEr:drs

Comp. Errors’
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country and even had a town,’
‘the town of Howley, nﬁmed

LEVEL 5 (Silent Reading--~184 words,

~

Examiner's Introduction:

’

Many good books have been
written by Newfoundlanders.
Let's read about one ‘of these.

Many interesting facts
about the Beothucks, the N
first ple known to have
lived in Newfoundland, are
found in a book wr¥itten by
James P. Howley. Howley was
born at St. John's in-July,
1847... When he grew up he

'1worked as & geologist for

the, Newfoundland government.
He' travelled widely in his

after hlm.-'

One of Howley's éfeafest

hobbies was the study of the
.Beothuck Indians.

In his -
book called, "The Beothucks .
or Red Indians" ‘he gives a
clear picture of the way these
people lived. He also tells
of the possible reasons why
these people did not survive
after the white man came.

As proof of what he wrote
Howley includes in his book’
letters. and reports from
people who met or saw.the
Indians as well as plctures

_of their homes, weapons,
‘clothes, and food. "

A numbéer
of words from their 1anguage
are there for us to see..

The Beothueks have alI
gone ‘but this book by a great
Newfoundlander leavés a great
deal .to remind us of their

‘way of llfe.‘

L avs

144

10 sentences)

‘

Comprehengion Questions and
Possible Answers:

What is the main
topic of this story?
(a book written about
the Beothucks, or a
book by Howley about
the Indians)

Where was James Howley
porn?
(St. ‘John' s)

What does the word
"ancient" mean?\
(very old) :

X

: ﬂ;Who were the - flrst
. ‘people’ known to have R
. lived in Newfoundland? :

(the ‘Beothuck Indlans,

'.or the- Beothucks)

*(mi) 1.
¥

(f) 2.

@

(e s,

* (con) 6.

*Either answer is acceptable{.”

’

What is ‘meant by the’
word "hobhies”?
(somethlng done

in *spare tlme, or
something. that you

“enjoy that is not

your job)

How do.we Know that
much of .what Howley
wrote .is true?
{because he includes

‘letters and pictures
from people who really:
‘met the Indians, or

because he spoke to
people who had -seen
or. spoken to the

1Ind1aqs,themse;ves)‘

L]
.

“feon€rd.) - S
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Wwhat words in the
story tell us that
Howley was a well-

.liked man in

Newfoundland?

(there is a town
named after him)
Where would you look
if "you wanted factual
information about
the. Beothuck Indians?
(in the book written
by Howley or in the
book called "The
Beothucks.or Red
Indians," or in an

ot - B
. [
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4 LEVEL 6 (Oral Reading--189 words, 11 sentences)
¥
. : o Comprehension Questjons and
Examiner's Introduction: Possible Answers: )
B " " / .
Flying in the north is (mi) 1. What is the main
somet imes dangerous. This event in this story?
., is a story of one pilot's ' (the plane crash)
*  adventure, ' o
' *(f) 2, What kind of airplane '
. 4 was used in this story?
After refueling his (an E.P.A. Otter, or
plane and having a quick chat, . a small plane)
the familiar pilot of the ' :
E.P.A. Otter plane from Goose *(t) 3. what is meant by -the
‘Bay asked his’ four male pas- . word "familiar" in’
sengers to climb aboard.. He this story? »
) got in himself, started the . _{the pilot was known
_.motor and.let it run qu:.etly -, . to the people, or
>for a’ short while. . As the- " v someohe we k_l?OW,)'

lotor warmed: up the plane' I O
E gradually began to-gain speed (con) 4. How many people were’

, _-and move slowly along the S s 'aboard ‘the plane. when ’
. ° . . thick ice, that was the runway. - it tleft?
. The- PllOt, unaware: of the great’ (f;x.ve)

~danger ahead, waved to those ) E :
left: standmg together on the *(ce) 5. What caused the plane

ground. . . to crash?
. ) - (the engine failed,
The small plane taxied or the wing hooked in
along the ice for a short the ice, or'the plane
. distance and then turned had not gotten high . .
v carefully around.. After a A enough when the pilot
few seconds the engine roared. . tried to turn. it
The plane rushed noisily = - '.around to’ land again)
across the ice and was .
f1na11y airborne. - ' * (inf) 6. Why was the-silence
. : " so terrible?
Just a’s 1.'ts vheels left - ) . {because ‘perhaps |
the: safety of the ice its . - L everyone ‘was killed,
., engine sputtered and began to . ", ‘or. there was no sound
. - fail. The pilot tried to’turn’ - of - the plane flylng )
*. .the machine around to land it- =~ ‘ --away)

again, but unfortunately he " . - .
had not gotten it high.enough. *(con) 7. What words make you -

to make it. The .littlé'plane's ‘ think that the. pilot

left wing hooked in’ ‘the rough- - was not afraid of

ice, then it spun sideways and. starting. ‘his trip?

*Eji ther answei::',is gcéeptabl’é;-:' o IS e - '('cdnt;q\. )
. :
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) . .
Co ' and -crashed helplessly back
onto the ice.  The silence
was terrible. A\\;\;\
L o~
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{he chatted with
those waiting, or he
waved as the plane
left)

(f) 8. what material was the

runway made out of?

, (ice)

SCORING GUIDE
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LEVEL 6 (Silent Reading~--184 words,

148

11 sentences)

Comprehension Questions and

Examiner's Introduction:

A small plane has crashed (mi) 1.

on takeoff. Let's read and

-~/ ~—8ee what happens next.

‘ (£) 2.
The people who had just " '
moments before waved to those
leaving on. the. plane, now .
‘stood as if turned to stone.
_Then with ‘a shout to a young
boy to get the doctor, they
.raced for the1r skidoos.
‘Roaring their engines into S
action they .sped’ qcross thé :
ice to-the 'spot where" the
broken”plane lay. half in: -and . .
hal\Wf the water. /

&) 3

The men aboard the air-
craft were unbelieving as they
saw what was lappening. The
pilot, trained for such ]
emergencies, unbuckled his ‘
seat belt and ordered all to" (£) . 4.
jump clear before the plane
could sink beneath the ice.
Quickly pushing open the door
all unhesitatingly leaped
.into the icy North Atlantic ,
waters and scrambled onto the -
main ice to safety. Sh:.venng
'from the cold they stamped .
about as the skidoos sPed
towards them. -

{cc;n). 5.

Pilot and passengers were :
taken to- the nearest homes,
.given dry clothes, hot.drinks
and put by warm fires. The ' *(t) 6.
crash was .now quickly becoming
just a bad dream and a good
story. :

ot

*Either ansver is aqc'eptab'le.

r

Possible Answers:

What is the main
topic in this story?
(the escape from

the wreckage)

In which ocean does

- this take place?

(the north Atlantlc‘
Ocean) o

wha't is meant by

“the phrases "a bad

dream” and a good
story“'> SN

(the 1ncident was

so awful tha.t it .
w1ll soon seem’'like .
a bad" dream- rather

"than. something that

really happened, .and:
become something to
be told to others

for their entertainment)

How were the people
brought back to the
settlement?

{they were brought °

. back by skidogs)

What words ‘in ‘the
story tell wus that ..
the pilot was pre—

- pared to’'deal with -

such problems as a

"crash?’

the was trained for
such emergencles)

What is meant by the

word "unhesxtaf};:.ngly",?k'
" (they did not'wait, :

or they did. not
he51tate) '

, (c§nt'_a.5 .
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; The plane sat caught by * (inf) 7. Why were there no
' her wings until the next special wvehicles to
4 sunny day when it silently be used for such
, slipped through the ice to emergency rescues ‘4
. the ocean bottom. present at this. ~
, o runwvay when the
: pdane crashed?
x (it wvas not a big
airport, or it was
- only a small place
. that did not have
: the usual equipment
) found at large
. airports)
-~ . :'k - . j’l
' -t (ce) 8. Why didn't the
. -plane sink into the
) . - 'ocean immediately?
T _ + . (the wing was caught
e “ . - )-.' . i_r! the,-ice) -, e N
. . é‘w‘ - . I ‘- B . -
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LEVEL 7 (Oral Readipng--240 words,

Examiner's Introduction:

-

This is about@ishing
in Labrador.

%

In many commnunities along
coastal Labrador fishing is
the main occupation. 1In this
part of the woild which is
often cit off  from fresh food

suppl:.es from the south fish

is - also the staple of every- .

one 5 dlet‘ S

During early spring while
‘waltlng for the ice to break:
-up: and'drift away the men are

busy mending nets and traps, -
getting new ones réady and
making repairs to boats or
eqguipment. ® They are seldon
idle ds they prepare for. the
summer £ishing 'season. This
lasts from early June to .

October or later if the weather
_conditio_nks ‘are good. )

Many kinds of fish are
caught such as trout, salmon,
cod, herring, caplin, and

. mackerel.- Some are kept for

home food supplies but most
are sold for cash

. Labrador trout ‘which are.
large and very tasty are.
caught in nets. The fisher-
men keep some but most are
sold. Salmon fishing is well
worth the extra work hecause
of the high price they bring.
Cod, 'although less plentlful,
are still a’'good source of
income.  Herring and mackerel

*Either answer is aC'cepgéb;Le.

15 sentences‘)

LA

- Comprehension Questions and

Possible Answers:

What is the main
topic being.discussed
in this passage?
(fishing in Labrador)

In this passage what
1s meant by the word
staple“"

(the main or bas;l.c

" food item)

(mi) 1.
*(t) 2.
(£). 13,
"(c‘é) 4.
*‘(f')' 5,
(t) 6.
(ce) 7.

In. which'way are

trout caught ln
Labrador? , '

(J.n nets)

Wh'y is flsh a staple

in the diet of many.
people of the fishing .
communities of Labrador?
{they are often cut

of £ from fresh food
supplies from the
south)

Name the types of fish
caught in Labrador that
are mentloned J.n this
article..

(trout, salmon, cod,
herring, -caplin and
mackerel)

What is the meaning
of  the phrase " source

‘of income"?

(a way Of earning -

" income or money)

Why do you think that

_the men sometimes have

to make several trips @'

. to the:Lr nets?

.

j

‘(c.:ont"‘d. )

TV TP
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R L A

‘

are abundant often causing
the men to make several trips
to their nets in one day.
While not eaten much in
Labrador these fish are a
main dish in some European
countries,

A fisherman's life means
long, uncomfortable hours of
dangerous work often stretch-
ing from dawn until well '
after dark if the fishing
is good. Yet many would
never trade it for a safer,

' easier job ashore.

;-

ERROR: COUNT?!

0. A._. P
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(the fish are so
plentiful that the
nets fill quickly

. and must be emptied)

(con) 8. Why do the men spend
their time in early
spring mending nets
and traps and re- ~
-pairing their.boats?
(to prepare f6r the
fishing season when
‘they would be too
busy to do these
jobs)

N
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LEVEL 7 (Silent Reading--247 words, 12 sentences)

~

Examiner's Introduction:

This is a story of under-
water adventure. Read and
discover one of the perils of
the deep.

" .As I splashed into the

.~ chilly blue waters of the

Pacific Ocean my clumsy sc¢uba’
gear suddenly became.weight-"
less.’ I 'had -al,ways;.fel.t '

© .. wonderfully at p&ace in tﬁi'e

'511ent, shadowy. world and

- today was’ no exce'ptlon.,

Sw:.mm:.ng strong 1y and

| fsmoothly I sank deeper and

deeper, my eyes behind their
protective lenses: gradually
adjusting to the gloomy
depths. The usual array of
colours 'and shapes flashed
past, angelfish especially
beautiful with their black:
and yellow. stripes cutting
across silvery white bodies.
I was pleased I had gotten a
day away from my friends to:
explore . these waters.

' With one sw1ft movement
the many fish suddenly- dis-
appeared and all was strangely

"stlll. As if out of nowhere

a great white shadow slipped
s:.lently into view, its belly
an ‘arrow of shining. white,
the rest of its huge body a-

' gray: smudge in. the water. A

sharkl

.

*Either answer is acceptable.
{ ' ’ ' E

: N €
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Comprehension Questions and

Possible Answers:

-

*(mi) 1. What would be a good

title for this story?
("scuba Div@lg" or
"Deep Sea Adventure")

(£) 2. In what part of the

world does this story. . '

take place?
(the- Pac1f1c ocean)

__(t')‘_; 3. What is meant by the

- phrase "to announce
my departure"? .
{to tell -someone
that T am 1eav1ng)

(£) 4. -What was the actual
) _ danger ‘that .the
swimmer met?"
" {a shark).

() © 5. What is meant by the
word "menace" in this
story? )

(something that is °

dangerous or threaten—

lng)

(con) f6. How dld the swimmer .
plan. to escape?
by dropplng down out
of sight:of the shark
-and then. by drifting..
slowly to ‘the surface

attent:.on of the shark)

*(inf) 7. 'Do you think that the
L swimmer was -expecting

" to’ meet. ‘such danger?
Why? T

." (cont!d.)

without attractlng the",

-
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I dropped slowly and
carefully toward the ocean
floor away from that silently
moving menace. It seemed
more interested in -a dark
cave eaten into the huge
coyal cliff to my right.

I /thought of the many
dangers that could be'
hidden in that black
cavern, a glant morray
eel or' a sleepmg octopus,

Gradually, so. as not to
announce my  departure, ,.I- i
began to float toward the .

'sutface.. The huge fishyi: o -
. “he51tated as some careless-}" '
« .move ‘Gaught ‘its eye.‘, With
., kriowing’ precz.sion it-§wept s
- around, . its jaws Jocked in”
e uTa mocklng grin,. Was.I'to ..' -’
~ be-its pext quick lunch? -

0 A - P.AS
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(No, because he
seems too relaxed
in the beginning,
or because "he felt
. at peace in. the
water)

. *(inf) B. What words tell us

that 'the swimmer
is an experienced
swimmex?

(he swam strongly ..
‘and smoothly, or he
*. always felt, at’ peace
“in the water, .or. ‘hHe" -

knew ‘the’ dangers

T ** that. 'could “be. in-
.jthese v.(aters)
“,r ; M "

"~ SCORING GUIDE. - , -

‘W.R;. Ertors. Comp.’ Efrdi&s I

“Ind. v 393 Tad. 0-1

CInst. 13 . Inst. 2

Frust 26+ ‘_,'Fr.ust‘ 4+.

- "
et —— et bt e .




LT Ty T

e et o g T

’

s 9

S

. THE HARRIS

. " THE' 5PACHE READABILI

. o [ .

. t

- JACOBSON READABILITY FORMULA'

.

‘

K

Y. FORMULA .

*

.

4 o A e = i T S

'
|




L & . 5 b .! ¥
' [
. . ‘.‘v;; L . ¢ - a ’ . A . (
R e .0 L o "" . ’ ‘; ’ . ’ ”. ) N M . 15.5' . !
) : : . ! ' / T~
o ; v i, ' ;.’ ;
THE SPACHE READABILITY FORMULA ,
’ - - . * s A ’ T "' . )
The Spache (1974) Readablllty Formula was applled
to all materlal at- the prlmary 1ev§‘15. The componentsof
. . i -
t thls formula are sentence length and the proportlon of hard ’ .", '
- words to the total number of w%rds 1n a sample, a hard word
R heihg one- thet 1s not on the Stone Revlsed Word LlSt (Spache, : C
U 1974’ ':;'.' '. a.;:'c:.. i W CT R
) = The Spache (1374) fo,rmula selects three to fJ.Ve ,'
_ ‘gsamPles of appr&umately one hundred words e,ach from the ; ':"};;. ’
i . : beg:.nn:mg, m:.ddle and -end of a story or book, complet:.ng the -; CE
count w:.th the end of the sentence 1n which the one hundredth LZRES IS
- , word occurs, ‘ stng a worksheet simllar to that suggested
by Spache I1974) and reproduced m Flgure 1, the followmg
-‘A steps shou;!,d be completed for each passage selected l -
1. CaLculate the total number of words 1n the passage."
" ,2‘.'} Calculate the total number of sentences 1n the
selectlon.‘ : e ,, ° . ‘. ST e
e TR e o . o CN PO . N " o ,:;.“,.. *' . \
N ) ’";_\‘3“.1 Calculate the total number of words in the sample

whlch are not on the RevJ.sed Word Lrst (Spache, 1974) o 4.. a

/ o .'_' There are a number of rules suggested by Spadhe (1974) ' 51
| s "‘-rlarn.fy -the unfamxllar word count but 2y good rule of thumb ' (' i \
il Slds) that most common derJ.ved words *are cons:.dered famlllar S 3 AT

Cn R . fgEes

;The exception to this rule

l;'.even when not listed separately“
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the total nymber of words by the total number of sentences

in the passage.

c . )

"5, Multiply the average sentence length, Step 4, by ]

the constant .121.

6. Multiply the number of hard words in-the; sample,

Step 3, by the constant .082. ; " ﬂ
7. Answers from, Steps:5 and 6 are added to the constant
.659 to produce the estimate of readability for that. sample.

\
B. Steps l to 7 are. repeated for each selectlon chosen

from the book or story.‘ i ’

9.' The three to flve readablllty estlmates so produded

are then averaged to glve the estimate of readablllty ‘for

the entlre story or‘book under examlnatlon.' .

P s L m—

it e S04 ey e =+ e
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SPACHE READABILITY WORKSHEET

Book Date

Author ' Publisher

\ Page Page Page Page ,
[ 4 .
\ From_ From From F;om'

L et B AN A LI o= R

ila

) . ' : To To i To To

— i
U . ;
: , . ?
: ‘ 1. Total number. of  words o b
, ‘ |
) 2. Number of sentences . .
} _:" .. 3. Number of words not L Lo
' - on. Rev1sed Word Llst ) -
4. Average sentence length A
. (Divide ‘1 by 2)°
5. Multiply 4 by -.121 . L
6. Multiply 3-by .082 1 . o
‘»% ot , . - . . .
’ '7- Add'constant . ' -659 -659 * ) 1659 '|.659
" : 8. Estimated grade level o .
*(Add 5, 6 and'7) :
;[ ' v l: S V;:'l ‘
; . Averdge. of estimate "
S L . nnalyzed By

T o o S . pate )
: | .'Spqche (1974)

' ) . .
) . * -

¢ . “- FIGURE l. Sample’ wOrksheet for Spache (1974) Readablllty _ “"T',é~
A : Formula. : . : L '
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Cin whlch the’ two hundredth word occurs if the estlmate of

";readablllty 1s to be rellable (Harrls & Slpay, 1975)

'variable- One (vl) ) s L.

;Harrls-Jacobson Short Readablllty LlSt (Harrls & Sipay, 1975)

Ahappears in'a. passage regardless of how often 1t 15 prlntedv '";.j?“
S there., To compute Vl dlv;de the total number of words 1n v:fﬁ;fi?uﬁjﬂ
' ,the sample 1nto the number of unique, uhfamillar words and*jixz"

ﬁ'multlply th1s by 100-

THE HARRIS—JACOBSON,READABILITY FORMULA

The Harris-Jacobson Readability Formula 2 (Harris“

& Sipay, 1975) was applied in this study to materlél thought ‘

to be at or above the grade four level. o ’

As with the Spache (1974) readabrllty formula it

-

was suggested that at least three to five samples, o] from

TR s Wi "t Sk et vmee T
S N

each third of a book or selection, Shouid be examined The

authors’ state that the sample - should con51st of two hundred _ .
o oL ..
consecutlve words endlng with the last word of the sentence.‘ '

e Rt i e it AR

oo

There are. two varlables to be conszdered 1n thlS

formula referred to as variable one . (Vl) and varlable two

(vz). . ? . ) - - : . R

Vl 1s the percent of unlque, unfamlllar words. A |

word is cons;dered unfamlllar ‘if 1t does not occur on "the - o

The excepr;on to this’ rule lS made ln the case of proper '"lc",d”

f~nouns which are cons;dered famillar.- Unlque 51mply means

4

“

: that a word is counted as unfamlllar only the flrst tlme 1t ﬁ

-

\ . - H
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\ Vl = the number of unfamiliar words X 100
the total number of words
Variable Two (V2) y; |
A | V2 is the average‘sentenoe length or the mean number i
of words per sentence. This is computed by'dividing the-
total number oflwords in a sample by the total number oOf g -
Sentenoes\tolthree decim?l,plaoes: |
f : _ B V2 =_Athe.tota1 noober of words oA
! ; Jo | L -che'number of seotences ‘ - :j,
: S ((;“ y S ;.4 : 'l.l“ : '3/: - s C
: - e Predlcted Score 'f'*:-~,}' T ,‘i.ij.f "A%}.:?E;Afl\:‘f tuLV“i}
I B Predlcted‘ Score = .140VI'+" 153vz + 5600 -
. .l i-vl and V2 are 1nserted into the abOVe formula to obtain
E | a " -'.the preﬁlcted score., Thls flgure is then referred to a
| table (Table 83 The number as read from the table is the
readablllty level 'for that sample. ‘ . ’_ N
The steps of the . Harrls—Jacobson readablllty formula
, (Harrls & Slpay, 1975) which may be’ entered on a worksheet
| ‘SLmllar to that of Flgure 2 are as follows: o .
; 1. éalculate the number of words 1n the sample :
E ?f ;;ﬁ.;g-Z} Calculate’the number of unfamlllar words.r
i! ; }:: Zatx Calculate the number-of sentences in the sample: ‘ l
§ ‘ i 4_,,-' Calculate v1, V1 P x' 00 | ‘
l | 5 Calculate vz V2 -‘1 . 3. L ) o
u ' . . ‘::,‘ ,:i"‘: < 6 Vl x 140.;‘ § ‘ '. 3 ':___ ‘32‘ . .;.,'-..!;:f o ) ,
ST s o e




TABLE 8

I3

Readability Levels Corresponding to Predicted Scores as

in the Harris-Jacobson Readability Formula 2

.
o .

Predicted Score (Formula 2)

Readability Level

N Fourth . 4.22 - 4.80

»

- Fifth v . 4.8l - "5.28

" LA Y P e -
nosixeh, o .y oM o529 -05067
.. .. Seventh. - - . “-. - ' 568 -:6.05 o
2t 3 R S, B e s, e
] B wo_, [ R . K . N Fl ‘e
1 . . . ..

b
160
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8. AStep 6 + Step 7 + .560 = Predicted Score, or
.140V1 + .153V2 + .560 = Predicted Score. .

9. The pred}cted score is referred to Table 8 which
indicates the corresponding readability level. This process
is repeated for each of the three to five samples chosen.

The estimates of readability so found are then averaged

to find the overall estimate of readability for the complete
e |

book or story. . o - e .-

PRAATIET Sl S RS i -~




. 162

EARRIS—JACOBSON READABILITY FORMULA 2 WORKSHEET

Book Title Author

Pﬁblis_her Date of Copyright

Sample 1

L 1. Number of words in sample L o \
. N T i S ‘ .
. 2. Number of unfamiliar .words

3. Number of sentences - . ' S Y P

4. v1

‘Step 2 + Step 1 x 100

5, V2 =Step 1 + Step 3

6. VL x .140 | ' o e - .
7. V2 x .153
'\\ 8.. Step 6 ¥ Step 7+ sso(- ol
'\_ | Predlcted score ‘ .
Lo ' ,
' g, .“‘ggaﬁabihlity Le’vel frqm Table . :. : 1 |

_ Average Estlmate of Readablllty

(Harrls & Slpay, 1975)

- -

;=

: .'f_'IéﬁRE' 2. . Sample Worgsheet for the Harrls—Jacobson Reada- s S

b1J.1ty For ula 2._ -"' S e T

A




- - * » o R ¢ .
~ * l“ 1) T
s . |
" co : E
. ~ ’ X : I
N ’ 1
- _ 163 ©o
R 1
. . ) , ]
» r
- . 4
. i "y
, ‘ : . i
? fooe
. " - . t
, . . , . , »
" . , " P ~
. v- R
' . o PR : o L " ) ‘
. . X PR . . ) . . ) . ’ ) 1 .
. ' N ' A . ' M o - ' ’
s e N , c -0 , . g - . .
K A . ! et — ' <t 4 e . B
: . S S CT SRR PR
- ’ o ' APPENDIX E . : o . P

. , TESTING ‘SCHEDULE--1978

.
' E . . .
. . . . . ’
1 . . . '
Y N ,
- - r .
. -
S PRy
N 3
o
D .
e
e
- N "
. .
. W, !
s
N
" .
<
o, T .
. &~
TRt h
“ L
' L.
I I
P

B3 S A AL S



e e Bt

164

October 19 : St. Augustine's (MAT) -

October 20 Beaconsfield Elementary (MAT)

October 23 St. Joseph's (MAT) ‘
’October.zh . . Beaconsfield

_October 25 7 St. Kevin's (MAT)
- Y. : o
October St. Kevin's

v

R gt e i

-~ PRI

t J1~ ' . 'L - '~.\(; '\
October 30 . -St. lé\:m\'s '

: ;:Qctober 31 .. -St. Kev1n 5 e I o !

)

;INOVember'i B IR Beag@nsflel T?
November 2 . \ Beaconsfleld
- . Ndvember 3 S St. Joseph 5 4 b ot

Novedber 6 ',‘,,St; Joseph's
‘ﬁévemsér 7 ;‘ . St. Augpst?ﬁe:s . R oo
s 1NOVeﬁpé£ 8 At '”St.’?ééeph' “. E .
»—Nﬁgsmbgy'q ,f;yA_ Beaconsfleld N

/5.';{.n:;- f*Nbvembgf 10' . St Augustlne s‘

. A L +

A . s . T I - e ¢ Cow

. S AT SN M o T
RPN s ) . Ly e - L A L a . .

. . N . L e o o Lu - . . .
. o PR L E ) . . : . . o
oy . . T - - . . ' .
. i .

*All testlng sessaons were. held durlng the mornlng'except

v ‘z' : "for ‘one-«ingtance 'wheh ‘it was necessary. to: complete the
e, testlng o@»one Chlld 1mmediate1y after lunch ,

A Y
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