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RR ‘Tn'f‘,, self-gQVernment *.j»ﬂ‘:j.g ;,~;~; :1;._ .‘?“-q*-ﬁxgw 5;:9 )
B e Se1f-government did not d1fferent1a11y affect the 1eve1 of

ftpeable behav1our recorded by the staff The rate of aggress1ve

“l}ngbehav1our observed 1n recreation perfods decreased maﬂkedly to 038

l

R ":'fin'lt'la] base'Hne and 054 1n the withdrawa'l perwd 50‘“8 "‘“5

FY " S

'1assessment reVealed a minbr change as a resu]t of self-government

»

""-;ff¥t1ve 1n reducing interpersonal aggress1ve beha“1ouﬁ the nature of

i ,Eil'fif ;_5_11~the effectfve cdnt1ngenc1es 1s unc]ear.g e

An ABAB wfthdrawal desrgn was used to‘assess the effect of the

T'}yrﬂs‘;7:'ﬂb;per person per minute 1n both experimental periods from 062 1n the f”'i“}

'{f;}1f3;} . ;j;gff wh11e the se]f-government program appears to have,béen effec-‘f
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g *-;T,a_ e *\" CHAPTER ONE S T e
During the course of a study on sociai ski‘l'ls training withf ) Lo

inst1 tutidna'lized de'linquents at Pieasantvii'le Schooi (Crewe in -
preparation) it became appareht that a high pr,gportion o‘F theirjiffi
interpersonai intemctions were aggressi ve.. Since most of - these :1 '

aggressions occurred unobserved by staff members, there Was iittle . R O ,‘

v, Y

chaxi’ce of controliing them through the contingency management 5 ‘ - "\".:'\h |

system. Major aggressions such as - fist-fights, swearing at staff.

and destruction of property received imediaE/ attention from ,‘.' i. f:-,-:
staff However, the generai fiow of interactions was characterized RIS
by 'less intensiVe acts which we wiii refer to as mini-aggressions R
examples of which are punching, shoving, k'i‘ck‘ing, swearing among
students. and name-caihng Probabiy a sequence of mmi-aggressions l
| precedes the major aggressions so that intérvention at, the 'Iatter ," : \ ~:'-'5;'
l, " ievei is n6’t as effective as it couid be in decreasing the L '
P occurren;e/f\aggressive behaviour. R ‘ o o ?'f'ffl" ) ff‘;. '
It is paradoxi cal that suth presumabiy painful patterns are ) ‘
mai ntained in a soeiai group Probabiy the eva]anation of this/ e

maintainance is in the process of peer infiuence by which aggressive . -

interacti ons recei \le rewarding consequences whi 'le non-aggressive .‘T.- B : "
) behaviour receives 'Iess sociai approvai’ from peers. _ R \
’;7. A possible so]ution to decreasing the 'Ieve‘l of aggressi ve’ '."",."-,: N B

behaviour 48 }ntervention at the minia-aggression 1eVei One method "'.?i{;f

of employing intervention at this ievei is through ai tering‘

Lo oo

R




. . patterns ol‘ peer influence to provide consequences which would

decrease the occurrence’of such behaviour.

Effects of Peers on Behaviour
. A qilot_study by PatterSOn ( l963) consisted of 15 two-hour
K4 .oﬁser‘vatlons of a fsmall'group of delinquen-t girls in a detention
‘ ‘home.. - The Jnetnod, o{' data_eoflection co'nsl_sted of. obser:va.tlon
- P _fbl'loyed by the*re'co( ding of a descrlptive account of' e‘ach"
: ’,; e observatwn period. whizn 1ncluded residents responses and the -
| | ,consequences of these responses The consequences of the\6bserved

behaviour were classlﬁed 1nto two groups N thoge that were

( eward1ng, j.e., 1nd1cated approval agreement, 1nterest, attentionf
v ' . r or con_slsted of laughl;ng, smiling,. imi tatihg the speaker, etc., and
- S t were not rewarding, i.e. g 1nd1cat.1:;ns of .disegreement
. ’ ’ ng, ignorlng, sneermg, anc reatem’no' The results showed
,\\" k tha 70% of such..behaviour aslrule-b eaking, criticisms of adults e \
A N <. ™ and rules, aggress;‘ve behavmu;. and 'k cks were followed by

. - . rewarding .consequences. These data were .obtained by one observer '

- . .o . - N

» - from one group of délinquents in a single institution. A more

‘ ) . elaborate study was conducted by Furniss (l964) in ‘which observat'non
~.. . * . per'l ods- were, divided 'lnto two and-one-half—second segments and -
"L o, v 'behav1 our’ was coded . 1ndependently by . t\}o%udges The results of

L )T 'tllls stud_y sbowed ‘that, on a ‘sanmple of four cottages for delinguent

R a.dol_escents,' rawarding :conseouences by peers (attsntion or approval)

I

-
» . .

- . - s
8 . .o . A . . .
LI ! ) v ‘. N : BN - . b

. - . . ’ 1) - : :
. s " - . o ' . . .
. B
3 .

) _fol‘idwéd behaviour deﬁnéd as d@.‘i nq'uent\i"l gnifi can'tlyn more often”
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“Furniss, 1966). o " , k\

{(p €.001) than delinquent behaviour received non-rewarding peer

consequences.(disinterest or disapproval). At all eight cBttages

" in this study, the peer group was obsérued to follow socially .

conforuing behaviour with,unreuénding consequences, more frequently.

(p <.01) than they rewarded\such behaviour (Bueh]er,‘Pettenson,,&

- ) . . , R ‘ ‘
Solomon and Wah1er (1973} found similar resylts. as the above

authors in a non- deiinquent popu]at1on fheSe'authons werd able to

show that: peers of students em1tt1ng a high frequency of prob1em
behav1ours (gesturing, man1pu1at10n of objects not re]ated to .
s¢hoolwork ~ta1k1ng w1thout permission “from the-teacher out of
seat behaV1our without perm#ssion) in a. classroom ;ett1ng provided
no réwarding consequentes for on- task behav1our while social ‘
attentlon was h\gher for the target subgects disruptive } behav1our
(mean number of social attention un1ts,observed = 2.87). Another.
1nd1cati6n of the importance of peersjin 1nfiuenc1ng del4nquent

behaviour is provided by Shaw and MacKay (1931). These
1nvestigators found that on]y 18 2% of 5480 offenses ,were comm1tted

. by solitary offenders

Strong support is thereby given to the notion that
inappropriate behauiour such as'eggressive 1n¢eraction patterns are
majntained by peer.neinforpement'and acquisition o¥'prosoc1a1
pafterns.are activel}‘pun€shed If this s the case, then one needs
to alter the system. DeVelop1ng methods of revers1ng the types of

re1n?orc1ng and punishing consequences provided by peers.should
’ } . - .

B it e Lt o et gD Tl Rt R




bk -1

\ )
cause a reversal in patterns of de]dnquent and prosocial behaviour.
. - \ ()'
One such method of providing this reversal is through a program of
se]f-government where peers ‘take on the responsibility of promoting

prosocial'behayiour:by providing punishing consequences for anti-

* ‘social behaviour

Peers as. Mediators of Behaviour Chang_ ‘

Several attempts to use peer 1nf1uence to promote prosocial

1*behav10ur appear in’ the ]1terature So]omon and wah]er 1n 1973 ,e,'

"showed that ‘the’ frequency of problem behav1our 1n a, classroom

setting could be decreased by a]tering patterns of peer attention
Five. students were chosen as target subjects hav1ng a high

frequency of problem behav1pur. Five additlona1 students were

_‘selected as peers of high sogjal reinforcement value. These peefrs

were trained in reinforcement princ1p1es'andtwere asked to apply

‘these principles to the. target stbjects' desirable“ahd undesirable

‘behaviour. Results:showed dramatic decreasesftn\the‘pgtgentage of

target subjects' disruptive,Behaviour.from 79.2% during baseline to

" 29.2% during the f1ﬁa1 treatment phase A-concurrent decrease of"

96. 9% of the.social attention provided by se1ected peers for the’

' target‘subaects disruptive behaviour was observed compared to a.

decrease of on1y 32.2% and 56 9%. for peers not included. 1n the
experiment and teacher respectiver (These f1gures are -comparisons

of baseline versus’ f1na1 phase of an ABAB treatment design.) The

term socia] attent1oqc was defined as “any.yerbal behaV1our or-

Y P R TUL WY,




physicai contact if, in‘the observer's judgement, these behaviours
invoived the subject" "Reliability of two observers ‘for these
Judgements averaged 87% (number of agreements divided by the number C.
of agreements pius disagreements, multiplied by 100) These resylts

a

_cieariy show that peers can be responSibie ina major way for .

ry

infiuencing behaViour . ‘ . :
Similar results are provided by Wahier (1967) who shoWed the S

-importance of peer infiuence on the behaV1our of five pre schooi "",f=;h“. 1"

hichiidren attending nursery schooi The five subjects were randomiy
'i'chosen from the ciass and observed piaying either in 4 ]arge piay- S _!i:
. 'room.or in their naturai school envdronment Each subject was s ; -
1observed and one (or more) response ciasses were chosen for base-

hiine measurement and experimental manipulation (the number of. BEEERY
‘reSpdnse classes varying between subjects) - Peers were instructed

AN

to- reinforce or to ignore the particuiar response ciass under st?dy

A s s

In aii five cases, the frequency of the reSponse ciass was changed ' * .'
_in the desired direction as a resuit of peer contingencies - that

,is when peers ignored the response class, S's frequency of .

responding changed appropriately, when peers provided reinforcing -“
consequences for the same reSponse ciass. S s frequency of respondlng é§3,
."reversed from the previous condition Thesé resuits reiated the '

1nf1uence of peers to. deveioping behaviour, however, the maintainance

'of such behaviour was not shown. No effort was made t0 return to the : »‘ o ‘”::

baseiine condition and then to reinstate the tw6 experimentai

] Y -
pvSeerymmpmsty GpTRTRRERvIc aESNIPLE PR RS S
R R T St} P
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. peers with adu'lt management were responsi b'le for the behaviour

conditions. Had this'procedure bee; followed,” the results would
have provided more conv1nc1ng evidence that the experimenta] :.
procedure of u51ng peers as behaviour modifiers resu]ted in the !
observed behav1our'change and not some coincidental event. '

The use of peer rehnforcement to cause behaviour change has
Ueen studied by Nelson woreii, and-Pongrove (1973) They showed
that behaviouraiiy disordered children in a residentiai camp1ng
program cou]d cause behaviour change in the1r peers.. The subjects .
were seven- to eieven-year-oid behaviouraily disordered and "'{;‘ Lo
neuroiogicaiiy 1mpaired chiidreh Nine of the 18 subJects serVed

- as proteges whiie the remainder served as peer managers. Peer ;f"‘t
managers were appointed by E who se]ected these managers on the ’
basis of an expressed wi]iingness and their ability to’ interact
co-operativeiy with the' protege each was responsible "Fors ' A \
Reinforcemeht of hoth the peer manager and the protege was LT

contingent upon specified target behav1our changes (which varied

from protegé to protege dependihg upon his behavioura] deficits) I

- The results showed s1gn1ficant change of the target behﬁviours in~

the deSired direction for ai] but one protege. The authors report
\

that varying degrees of adult management entered into the

intervention procedure without Specifying the qua]ity\andhouantity

of this management This makes 1nterpretat10n of the Tts of the .

- effectiveness of the peers as: behaviour modifiers in ‘this study

difficuit._ It 1s inconciusive whether the peers, the aduits, or the

i
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Do e changes observed \ ';. o .‘:'-' X ’ A '
SN ) F Baﬂey, T1mbers Ph‘r]'l'lps. and WoTf- (1971) work'ing with pre- TP A
L de]'lnquent yhuttr?at Achievement P'Iace haVe showu peers to be _ ' :‘ TR ;
. L effect1ve behav1our modifiers. In thds exper"fment. peers were used . e . g B
| negative.and pgsitive. were .sed' ‘in t_h ""aéaaqv‘ toﬁdi,t‘iéii";‘_{f ’,'
A ”,5 Wnstructed to wenttjfy and q:orrect: cert‘ain'words 1hc1uded qn‘-a,"

Y RO e 5
pz(‘ldentiﬁed ahq the

i :.:T",'::; --'_ g '\ 3 -"’subject 1ost 10., In .the positive cond1 tion' peers'were awarded o &
[ R“. v} -'N L0

::,_g._r"l T pO‘l nts only 'when the subject"saidr the targdt WOrd correi:t]y,, :: :f e 2

w el e Wy R b “ .:s.'

:,:’ ",_"..‘ ' the two youths used as sdBJects for these expenments,. speech
AT e ar'ti culat'lon '1mproved Qoi'and 86% on the target errors and 40% and
- 78% on‘ measqres for' gehe‘}.ﬁzation of ﬁmpro\red articu'lat'lon (using
AT i _' contrd'l words that-were never treated) Assessment two mo'nths after' :
R e
Ligd A
ERT e e ._ behakur change. The authurs reported that the_ ex'perimentﬂ Zs N
(a8 S G S procedure of using peers as behaviour mod'l fiers hequi red’ Httle e
I by o, . : trai n'lng and almost po aduTt supervision i The\‘short—term fo‘llowvup e
; ‘ e g™ assessment proxddes some evidence that the‘ effects of s'ing peer‘s‘.,
‘ e ,:;‘..
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- Xi? | The ev1dence presented thus far suggesththat delinquents
o
n

& seems reasonabie,to conciude that patterns of contingencies for ":;gf - R :],431{};

“:administered token programs in ciassrooms of a. psychiatric hospital-~'

‘v-;.exchangeabie for tangible reinforcers at the end Of the day;i'The

. _results’ showed that the peer-administered toke" Syste'" was’ a-’\ S
""“:efTective as’ the teacher-administered token system iﬂ decreasing the
S fi frequency of disruptive behaV1our (primariiy off—task ciassroom -

L behag%pur) The frequency of disruptive behaviours per 20 second

ot

function as administrators of token programs.:,z_vi‘

N

Nbr e

courage anttsociai behaV1our in the1r peer group and that when

patterns of peer consequences for behav1our are modified, concurrent S S .',;}J
modification of that behaviour 1s observed From this evidence, it

T

\aggressive behavioUr among deiinqpents may~be susceptibie to ' ;;f;jf ji'x

modification, hence aitering 1eveis of aggressivéness

P%mCmLmdmOmuRdﬁww&mAmMs,,‘ S e
l\“ "l. v.\..‘:-..:-_-i,

school In the peer-administered COhFTtTOﬂ a studeht was elected

by his peers to act\as captain, i e..\rating students and dispen51ng

\ .' .I-
tokens contingent upon their appropriate behaviour In the teacher- f
administered token program ‘%oth rules and token reinforcement were s

“ R i

provided for the students. In both conditions, tokens Were

interval for 22 students decreased from a. baseiine vaiue of-O 96 to ’

0 40 1n xhe peer-administered condition and to 0 48 in the teacher-

v 1.
administered condition.k These resuits cleariy indicate that peers ff‘ :

. \ .
K

can cause behaviour change equaiiy as well as non-peers when they




- jil”teacher-administered contingency condition.; The authors indicate

*;ﬂfbehav1our modifiers.‘f-;*gi B

lnick study 1n an experiment to increase the frequency of

. . ) ot ;L
N e s iy eag Lo o it e o et
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- Again in'1973- Drabman and'Spitainick'showed'that using a peer-

;,to proV1de reinforcing contipgencies to other mentally retarded -

T ‘students fbr non disruptive behavidur as weli as being reinfbrced '

himself for the same behaviour 1s as effective a method for de-

L j?‘ment Target behaV1ours inc]uded inapnrOpriate noise p]aying,u_“,“‘t‘a
o turning arOUnd touching, aggression, getting out of chair nonm

) 5¥«fffcomp11ance vocalization and distraction from task Candy was

\...

.-quency of disruptive behaviour decreased from baseiine 1eve15 of
‘ 1. 2 and 1 14 to 0: 57 and 0 44 per 20 second Jntervai during peerr'
"72{adm1nistrat10n of the contingency, and to 0 54 and 0 44 during the

f
r

~"'¥';::fied) was needed for the peer administrator of the contingenCY

}.? jduring the program Considering the teacher S equal effectiveness

TVTinin obtaining these resu1ts one mhst question the practicaiity of
t:such a- procedure. Empirically, however, the ev1dence reported in

' ’1'.7'-this study adds to the support of the usefulness of peers as

ff3uj ministrator of the contingency decreased from a base11ne average of{I'A”"

Krueger (1971) found similar resu]ts to the Drabman and Spital-g'?

5 I‘ _f A' \ lt ‘_' .
i jdistributed by the peer to h1S fe]]ou students cohtingent upon their:;; o

—'z"'d;non disruptive behaV1our.. The disruptive behaviour of the peer ad~'f§l} -

:'7‘f“o 88. per 20-second interval to 0 64. The two target subjects fre~'f":'

W T RN
fethat a fair amount of supervision (qua]ity and quantity not speci- o
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i were given to each group member contmgent Wan appropr1 ate ‘

-out are both se]f- and group orientated 1nd1ca2hng e]ements of

forcement condition adds to the ev1dence supporting peer-administere‘ ¥

-

verba11zat1ons of 18 de1inquent boys in a group<sett1nq Points

, statement. Points were awardediimmed1ate1y afterteach QPProprjate
h. response and-uere exchangeab1e for a uariety'of reinforcers, _. Vi, : t:

'~ Dur1ng an extinction phase on]y the adu]t adm1nistrat§on of re:n-
“forcement qroup had 2 sign1f1cant decrease 1n the frequenqy Qf b .

. "}target verba11zat1ons, the peer adm1nistrat1on of reinfbrcement -Ra}.;;;*
~"'.':r(._group d1d not s1gn1ficant1y change.‘ Thisvind1cates that whi]@—the~ ;‘s‘i" )

"lgzipeer and theraplst reinforcement groups were about equally as, ,;;-f*“fi

‘ frpeer adm1nistrat1on of re1nforcement condition was least res1stant

N\
to exténct1on. Closer ana]ys1s of’ verba$1zat1on content between

- the d1fferent groups'suggests that subJects 1n ‘the adu]t reinforce- j_ uh k
liment group made more statements whlch reflected adu]t soc1a1 norms,l A
1,1 €., statements\concern1ng pra1se or punlshment of peers,. thei ' o
ilpeer-admin1stered reinfbrcement group' 's statements however, erey <.\

o _more centered around the categories of se]f-respons1b111ty,

N

"report and group support These statements, as Krueger po1nts

\

ittrust among peers that created ‘an atmosphere conducive to the ex- ST

g

pression of se1f-report of 1nd1v1dua1 feelings. .
The 1nd1cation of greater reSIStance to extinction hence

pro1onged effects of treatment under the peer—administeged re1n- fu

- ’

S

, ';{?effectiVe in 1ncreas\ng verbalizat1ons 1n de11nquent youth the B ';v;/C“fff ST
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behavioura1 programs. When the Eonditions under which peer rein- .

forcement produces greater resistance to extinction are clear]y B

estab’lished a strong case wii'l have been made for th@ development - o \

of peers in behaviour modification proqrams. The finding also - | ;
squests a reason for—the maintenance of peer-reinforced R ;‘i;;. '
inappropriate behaviour.i;,; : . ‘Lgf.‘ i"“ ‘\ -
Ross and Mac ay (1976) used the peer infiuence of deiinquent

giris to cause behav10ur change toward prosociai rather than anti- ‘zi:ix

B R
. . ‘ N K . L
. S~ .

‘ﬁ socia1 behaviour In this studY. the peer therapist 310"9‘

- condition consisted of training the subJects in reinforcement
principies a]ong with persuasxon by the experimenter for the
subJects to. act as therapists for edch other.’ Tn d01ng,so, these* R

: researchers ciaimed that the usé of the peer as therapist provided ‘ : L ":/a“
Pressure for. prosocia1 rather than antisoe?;;Wbehav1our A "'{ ?~:;‘l . : 1/
decreased recidivism rate a greater number of prOSOC1a1-behav1oura1;i - |
1nc1dents, and a. lesser number of‘antisociai behavioura1 incidents ;{ 4‘;ri

after Y nine month‘fo]]ow-up was obtained by the peer therapist

o a]one group Comparison group treatments consisted pf (a) a peer 'ﬂ

therapist program in conjunction with a token economy system (b) a 7“]] .e'~ ST
token economy a]one:group, and (c) a no treatment contro] group o
Reéuits indicate that the peer therapist a]one group best adjusted . 2 "p:

on a]i three dependent measures compared to other gr6ups with the

ane

effect of a token economy system seemingly having a deieterious . '
[y T B

h_; effect on its subjects~' This contrasts with the findings from the E

o .

Achievement Place mode] where the reported recidivism rates of

£ ) R LT »
L. . .‘A, . ) b
P [ N, / .

.
PN ICIRSOprs
"o R N



* Phillips, PhiT1ips, Pixsen, & Holf, 1973),

,7}at Ach1evement P]ace

12

Y .
v

delinquent bo{s was much 1oWer'than compartson'groups Which did not |
operate under a token economy system (Braukmann & F1xsen, 1975* '
Ross and MacKay (1976)-.'
.do nat provide an adequate description of the setting, subject

‘populat1en behav1ours under’ study, or the token economy program,

to. permit crrttcal eva]uation of the1r f1nd1ngs

No]f and

o

In a series of exper1ments Ph1111ps, Ph1111ps

EE Fixsen (1973) showed that peer managenent was an effective method

“ of contro]]ing behav1our among fdur pre-de11nquent adolescent males :

{proyxded a pos1t1on of manager tq the youths y Th1s pos1t1on was s “;" 4

’ ff
S purchased by one’ of the boys who was to assign bathroom c1eaning

tasks to three peers " each. day Each task was judged by the manager(-

" who then. awarded or ftned potnts according to the qualfty of the

\.'the manager earned 25 po1nts,.
1

.‘15 required he 1ost 25 points._

]xassignment = group consequence conditton) with no manager

, were compTeted

Y

f\)

If 15 or more, of the 20 tasks vere completed i”"

for. each task not comp]etdgiunder the -

A second condttion existed (group

cleaning performance.

During o

~"this condttion, the teaching parents told all the boys that every-, :

17

:Oﬂe was responsible for. the bathrooms and that.each boy shou]d do I

[ S

'-his share to ensure 1t was kept c1ean. The boys as a group rece1ved

'rewards or fines dependtng upon whether or not 15 of the 20 tasks

In a thtrd condition (1ndiv1dua1 ass1gnment - group

'consequence), each boy was assigned five different bathrobm cleaning

.1‘

. . A B .o ' ' N N . TR

In the1r ftrst experlment these authors :7£“_}?53“"°l
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tasks., However, each boy: earned or iost points depending upon the

o performance of -the entire group In aii conditions except the
SE v manager condition p01hts and fines were awarded by the teaching
- - \ ,lt-.

parents The results shOwed that under the manager condition, !

"criterion was exceeded (equa] to or greater than 15 of the 20 tasks)'

bathroom c]ean]iness was met oniytZO% of the time (median items
: oS

group COnsequence, criterion was met 39% of the time (median 1tems

r

o e ! ¥ )
ﬁ:'ﬂr'3” N conditions were found to be superior to the 1ndividua1 assignment -'

Additionai experiments in this series revea]ed that the manager and‘r

y{ij;:fff.: 1nd1v1dual assignments/contingencies wére~equaiiy effective when the

boys couid iose or earn pOints but when p01nts couid on]y be earned

i'ﬂ',x”_'ﬂg (no fines), the manager condition was more effective. The authors
;‘\attribute this f1nd1ng to the manager s use of prompting and j

absent in the other conditions where no manager existed

&2 ', .

- \caaoiing the other boys~during their tasks whiie such feedback was

“;;gﬁi It is ap arent from these rigorousiy executed experiments thatt g

EEﬁg{'~:ff;”p féﬁg; 2% of the time (median 1tems compieted 3, 18) Under the ho manager,jj°‘?f':"'

group assignment - group consequence condition, the criterion for jfﬁ"{':“?‘

. compieted = 9) Under the th]rd condition, 1nd1vidua1 a signment'? REROATI

‘ﬂi condition, 1nd1Vidua1 assignment = 1ndiv1dua1 conseouence which whs,l‘~

found to” be as effective as the purchased manager system._ These two e

group consequence and group a551gnment \ group consequence conditions. e

"‘,"-5.’—“". .'

e b
e

comp]eted : 14) A subsequent exper]ment 1ntroduced a fourth j?f;‘~‘mf;fw.;3.“p:b‘m_'A.j.




3 their de1inquent Qoys.

mﬂnﬂger system showed this method’to be as effective a means of SRR
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as'non'peer administrators

An additionai strength of this experi— PR

ment qs that the effect of using a system of peer management was
repiicated Six times (Experiments 1

"\
2, 3A 3B, 4 and 6) with each
experiment showing that u51ng a system of p

eiizmanagement resuited 7%: S
in high 1eve15 of cieaning task behaNnour of h
W v

e boys participating fff‘“

in the experiment

- . ot
’-‘~J et
A

i

e

reinforcement is as effective in causing behaviour change as teacher
~or'non peer-administered reinforcement

,

Some weak eVidence is
aVaiiabie (Ross & MacKay, 1976). which sdggests tha
B \\.=

..\‘ .,'-7‘ i

. A'\‘ @4'.'*2;?ﬂ' }’
eers may be .t’a,e_ﬂ .
more effeCtive ﬁ" pr°m°t1n9 behaviour change than non peers.

Combining the eight studies so far reviewed the ev1dence appears to

provide conSiderabie support that the peer 1nf1uence can maintain
_ and change behaviour patterns

- ‘ ;j' ,_": _ A
Peer Behaviour Management by Se]f-Government

Noif Phiiiips, and Fixsen (1972) recognize the peer group
phenomenon as 1t ex1sts at Achievement Piace

This/recognition has | ';}2};
eresuited in the deveiopment of a semi-seif-government program with

In one study% Phiiiips Phii]ips. WOif and
Fixsen (1973) estabiished an eiected peer manager system in which

one of the boys was gjven the responSibiﬂity of ensuring that a
. Specified task was compIeted by his‘péers each day Under this

system the manager couid give and fine poants according to the
task compietion behavibur of his peers

Anaiysis of the elected - |

The above four studies provide evidence that peer-administered 0
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‘glf;the youths'were g1ven‘the opportUnlty to choose a particular system

'd.ﬁf possible chelces In a subsequent experlment it waf shoWn_that the

,;l';ithat theSe rules were not all 1nclus1ve of the 1nappropriate
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"3‘1tems compléted dnder theselected manager system, med1an 13 0 jff} } {'L” t']

.‘1tems compléted undér the purchased manager system} However, when

'f}of task management the elected manager system ranked flrst comparedj{:ﬁ*”

2?fto the purchased manager system which ranked fifth out of six

I

‘:fjtsystem which did not cost any polnts to a purchased manager System
‘”;Fzmlght heflect the preference by the\boys for the cheaper method ‘f:~
il.managershIp. _Therefore, the elected manager system Was qompared toéjh
.'”I;;a randomly chosen manager\system 6ne1ther‘3f wh1ch cost any po1nt§) .
"::3~5L:Results over 30 days showed that the youths voted for the elected '
:;a’manager system 76 7% of the tlme.n;; fﬁ;;ﬁf?f5 ;T g

.o

;iof the boys at Achlevement Place were given the opportunity to
:fparticipate. Thls semi self-government’progrmn was divided 1nto
. ;ifthree parts The first part consisted of allowlng the dellnquent

S W . o -;:f: L,
'V'.jyouthg to. establlsh many of their own rules of behaviour .

-crltidal aspect of preference for the elected managersh

‘elect1on These authors felt that compaging an elected manager

accomplishing the task as a purchased manager system (medwan 13‘5t:ﬂ.'ff€5i;““~'

." -

| BT SRR |

»'.' . -
..|'-(,-

. Anéther: study by these: authors. (Fixsen, Philllps & lef 1973)ﬁfj}ﬂ£:i?""*”’?" i

"deveﬂoped a more elaborate seml-self—government system 1n whwch all fslxifff'f“"f:

“f5f5;;youths first learned to behave under a{set of rules developed by the;'~“' RIS

"-7f{teach1ng parents at- Achlevement Place Iépbecame apparent however,ff;@f?V:ﬁ,.;"

1##

.ﬁese tﬂsfgpfi'ﬂ L




1hv01ving the youths' interactions among themselves. Problems such
> as borrowing clothes without permission and excessive téasing and -
fighting qﬁcured among the boys. ' No rules existed to punish thg
ones responsible for these inappropriate behaviours. " Fixsen et al.
£ (1973) fe]t‘that allowing the boys to make their own rulés would
. ensure that mohe of the inappropriate‘behaviourS«that occured “at

Achievement Place wou1d:§5 dealt with,

The°second part of the semi- se]f—government $ystem at Ach1eve-

ment Place took the form of the- youths se]f—mon1tor1ng the
v1o1at10ns of the rules wh1ch they had made. The study by Fixsen
t g_. (1973) showed that more violations were reported by the

youths when they were rewarded with points‘for rgporting a rule

violation (average number of trials per day = 5.7)l Howaver, it was

‘observed that under this condition, the sevehity of“the violation
decreased, so that petty crimes were reported in order to gain
poihtﬁf "lUnder a condition where no points were aharded cbntingent

!

upon a youth rep@rtfhg a. V1o1at10n, the number of reported vio-
lations decreased wh1{; their sever1ty 1ncreased (average number of
trials per day 0.23 - this value s the average of three
repetitions of this condution)

The “third part of the sem]-se1frgovernment system at Achieve-
ment Place involved thia1§. fhe'thﬁal,phogedure permi tted an

accused rule violator to plead his guilt or innocence. This was

followed by a discussion of -the facts relevant to the incident and

A
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votes by peers which determined the accused's guiit or innocence.
If a decision of guilty was made, peers discussed and voted upon
an appropriate punishment.

Guidance by the teaching parentslwas provided in ‘establishing

rules of the self-gdvernment system By using complaints of boys

: against one anothers' behaviour.  Youths were asked by the teaching

pafepts th the behaviour was inéppropriate, what harm it might h

cause, and what' rule could be established to prevent its occurrence.

. Rationalization far:rgpdrting rule violations was made by pointing

out to thé-youths that the rules bé{ng broken were the rules which
tﬁe‘youths had established as a resu]f of their complaints of one
anothers' behaviour. To assure that punishments were not 'too high' &
or 'too low', teaching parents would remind the youths of past |
punishments for rule vfolations. If the youths decided upon a

punishment that the teach%ng parents felt was inappropriately low,

all the youths were warned thit they would bé required to_ac;ep% a

punishment decided uponiby tﬁe téaching parenfs %hoﬁ]d the accused

bo& commit a similar rule violation in thelfufpré\ The teaching

o

parents, hoqgver, were Fo usually agree with the youths'-decisions
on consequences.for}rule vfolatiops (P:ii]ips, #hil]ips, Fixs?n, &
Wolf, 1972; Fixsen et al., 1973). - ‘ '
. -Fixsen énd his COwWOrkeré (1973) showed tha;.théir self-
governmenf systemnﬁas a pract1cal‘schéme within a deTinquehtfcare
énvironmént. What they did not attempt toﬂshow,,hqwéﬁer. wa§ thé

effectiveness of such a program in causih§ prosocial behaviour
N
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change. Despite this, the overall effectiveness of their semi-self-
government program may best be indicated by the fact that this
program has been incorporated as an ongoing daily component of the
.Ach1evement P13ce rehabilitation program (Ph1111ps, Phillips, F1xsen,
& wolf 1973)
Klfer (1975), work1ng with e1ght youths at Achievement Place, :
(izeesigned an experim!nt to analyse the components nf the self-
government proqram. The e1ght residents were asked to 11sten to
audiotapes of self—government meet1ngs dhd identify the factors_
' .wh1ch they felt were 1mportant to good se1f-govennment Four.ma1n
faetors were identified: (a) social behaviour of part1c1panté, |
(b) final decisions reaéhed, (c) rationales given'for decisions, and
i (d) anount of youth particination.

Kifer found that all the reeidents of hchievement Place fe1t
.that!good sé]f—goyernment meetings shou1& containncompbnents of
p1easantness,‘edhcetiond1 value, and fairness.® Furthér analysis
1nd1sated that youth 1nvo1vement was an important factor in deter-
mining the pleasantness and fa1rness .of self-government meet1ngs
This was determ1ned by residents' 'se1f-reports obta1ned 1mmediate1y
- after self-government meet1ngs.. h _ 1 |

The evtdence is not conclus1ve that. the use of self—government .

is an effect1ve means of behav1our modification, A d1rect test of

'effbct1veness has not yet been attempted.

[ 4
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Conclusion
The evidence indicates that peers in an institutional setting
for delinquent adolescents provide neinforcingicontingencies for
socially appropriate behaviour, .Also, there is evidence whichi
supports the use of peers as effective behaviour'modifiers in a
variety of settings u51ng different types of 'subject popuiations
(inciuding deiinquents) and target behaviours, The nse of self-

~government has been shown to- be one method of designing»

""\contingencies $0 that peers Wil prov1de reinforc1nq c0nsequences

for pros001ai behaviour and punishing consequences for 1nappropr1ate
'-behaviour. _ ' >

It seems reasonabie to proceed on the assumption ‘that the
observed high rate of aggressive interpersonal interactions with
insti i:utionaiized de'linquents at. Pjasant\riiig School are maintai ned
~ possibly even acqu1red through peer reinforcement. Thus, it seems
worthwhiie to apply and extend the findings rev1ewed by testing a
seif-government system for 1ts effectiveness in reduc1ng aggressive
. “behaviour. ' : “: v f

The Present. fnvestigation

The purpose of the’ present investigation is ‘to eompare u51ng a

. w1thdrawa1 (ABAB) design, the effect of seif-government on the rate
.of . aggressive behaviour in an institution f0r deiinquent adoiescents
It is predicted that the re51dents of this institution will be eager

to estabiish their own. ruies to controi.aggre551ve behaviour due to

-~
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the unp]easantness they experience with the present level of

aggressive behav1our Also, it is expected that once these rules
. .

have beefi established, the residents will monitor each other's

aggreSSive behaviour and iearn to control its occurrence through

.peer. punishment by triais Aggressiveness w111 be measured direct1y .

in two- ways: . the frequency of fines issued by staff to students for

T behaving in a phys1ca11y or verbaiiy aggre551ve manner and the '

frequenqy 6f mini aggressive behaviour (1nteractions which are ;',f’f'.r
‘ phy51ca11y and/or verbaliy aggressivé but not necessarily fineabie);i*-
The frequency pf fined aggression is considered to be an appropriate L

measure of major aggre551ons such as fist-fights swearing at staff )

and destruction of property, which-are fett to’ result from a

sequence of mini-aggre551ons sUCh a5 .name- caliing, kicking, and

swearing among students. It is expected that both of these measures '

of aggresston will decrease in frequency under the seif—government

conditlon. .

‘v

It is also anticipated that the partic1pants of thrs seif-

A Y 1

government program will repiace aggressive 1nteractions with more ,
A

) soc1aily skiilful {interactions. A pre-post assessment of social

a .
skiils wiil therefore form a third indirect _measure of aggre551on.

-~
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Cy o s ,-

"'-,:;reSidence accommodating up'to 32 students. The rQain fl00r i":.:' ‘

residence consists of a dining room, staff offices, a T V }*oom, .~.‘ L
‘ .floor contains all. of the students bedrooms one section for girls

%
present research was: conducted entirel ¥ vnthin the residence.

'‘The Levels System, LT A

- ._'Levels System . Upon entering the institution each student 1s

" fplaced on Level T where the student receives constant supervision ¥

"appearance, table‘manners and the completion of assigned chores- B D
4These poi nts are totalled weekly and are exchanged 1s’or priveleges, ‘

' such as cigarettes a late show, a local and long dl stance telephone ’

: 'CHAQPTER THO. | T "
Pleasahtville schoal . - o i . 'F" : ;;\.“ | ' !
Pleasantv1lle School is a qovernment—established 1nst'ltution M \\
| fOr delmquent youth r(anging in age. from 13 to 17 years of age., All ‘:
'.Of the girls enter the school direczly frdm court referrals. Boys \ R
:«":are transferred from other juveni le cqrrectional insti'tuttohs in the \ :1
.;'province. The Pleasantvill‘e' institution Ccmsists of i schpol _‘iand

lt

e

\ . \\ ,‘—.‘ Y :",' .. .
detention area, tWO recreation rooms, and & laundry room.‘* The. top Coasl T

v,

and one for boye;~ The school and the r,esuience function 1ndepen- S

dently although conmunication concerning students is frequent The -

s Lo
,.‘ i

-

A ma.jor component of the rehabilitative ~program at Pleasant- R v

ville School\{s a cont1 ngency management program referred to as* the

Students on Level I may earn points for punctuality, appropriate oy




‘ call, and supervised activities

" - as do Leve] B8 students
X -".'_a student 1s pIased baqk on LeveI I : Upon obta1n1ng* 25\:ut of 3n K
R days 'in wmch no points were Iost and at Ieast 42 were rned L

. student advances to LeveI III

dances conmunlty QVO“PS’ etc

P

22

Points ares'Ios't sihen the— tident: -

Abehav(s 1nappropr1ate1y, i.e., lying, steaHng, dwshonesty, t rea-
tening to run away, phys‘lcal and verbal aggressmn. When students: '
) accumuIate 12 out of 20. days in which no po1nts were 105t and at o

'Ieast 42\ po1nts were earned they are promoted tp LeveI II I ‘

::"-",,‘freedom to go on the schooI grounds anne, spend weekends at hfe,'-_.-"‘.'j':-‘?” )

‘,"f-and join comnunity groups.o LeveI II students earn and Iose poin o

Ionger given or f1ned po1nts, 1nstead a four-doI'Iar-a-week

' aHotvance 'Is Issued Students may attend a Hm'l ted number of movies,

\, on 'their own “in addition to the -

. prwe eges of Leve'l I and LeveI II students.'gl Shou'ld students on this

.....

IeveI break a rule, they are 1ssued a\\warning Ietter

etters are recewed 1n one month the student s pIaced back to

: -.I'I..'C If no warmng Ietters are 1ssued for ‘42 consecutive days, .A

ent is advanced to\LeVeI IV

an a]'lowance of ﬁ ve doHars per w«aek are perm'i tted.\to go out on

weekends untﬂ 10 30 p m.. may take Le\@} III students for waIks or

staff when required and acpompanymg students on Iower Ievels to R T

In the case of personaI point bankruptcy,‘.".n.;"‘

If three such

On Leve'l III students are no - ’\ :

On this IeVeI, students receive RS

s,

go out on the1r own, Respons1bﬂit1es of this IeveI IncIude assisting




.

medtca] appoin.tm_'ents. Students on this level who break rules eare'

reduire’d’to report to a chief suplervisor's‘ meetmg whichs;,may

requwe that’ the studént be returned to. a lower 1evel o '
A School Staff TR SR TR SN e
Ty ‘.ﬁ , The s“taff of the residence of P]easantvﬂle School consists\ of 2/

.‘..itwe1ve Juvenﬂe Gu1dance Officers and ﬁve Chief Superwsors. Staff

;are d1v1ded into three sh1ft§ the night st\ift (12 am: to 8 a.l m. ) ~:‘f§:f{f. LA ST
R I A y_;is permanent, the day shifts (8 a m. to 4 p m. and 4 p.m to 12 a m, ) I

CaRE rotate on a weekly basis. Each day sh{ft consists of four Juveni]e‘~ - : : e
.‘-.'._., .A"\.‘.

";-"Ofﬁcers (caﬂed Supervisors) and one Ch1ef Superwsor. : Their dut1es\ . ’:t‘ o
Sl _{f“.*are to enforce the leve'ls system and to provide guidance and |
:' rehablhtation serv1ces to sftudents. W ..j ‘

At




- or 23 re51dents fpr aii but the iast week when 8 new boys ere

- .
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CHAPTER THREE
Method

Subgects o A , D

e The subaects in this experiment con51sted of. a]i the s

at Pieasantvﬂie Schooi The numb '

v

31 duri ng the fdur months of thTS experiment Enroiiment w at 22

admltted SubJects ranged 1n age from 14 to 16 years (mea \

\

15 2)

—with equai numbers of boys and gir'ls. Average 'Iength of institu- f‘- o

tionah zation at the beginmng of this experiment was 11 2 months, "

(range 2 to 31 months) ST

I:':: l,\EEaratus S ‘- K (

A Sony Portapack (Modei AVC-3400) was used for videotapmg.

B

Behakura] Assertibn Test1 ng was done -using two types of Sony tape

recorders one tg play back recorded vignettes (Modei TC 252), and

' ‘a second to record the students xesponses to each (Mode'l TC- 110!3)

A bead counter (Mahoney, 1974) attached to the observer s beit'

, ,was used to: surrepti tious'ly count aggre551 Ve responses. L f{ L

~

'Procedure

. The seif-government orogram fo'l]owed the modei used at B

. Achievement P] a‘se (Fixsen et al., 1973).‘ The progran. consisted of o

}'_three parts P ‘.- S
;(1) The students es tahiishment of* their own ruies of aggressive

i,

behaviour. ," R

< e

::'ﬁﬁﬁe‘msw-_,\ sl P xS DU S Y S
T ek, N ,‘-" .
A - - .




"se‘lf-government program to the students

"vductory ta]k 15 1nc1udéd 1in Append1x A.

(2) The students' monitoring of the violations of these rules, and
S 2 _ :

(3) Student-run trials to determine the guilt or innocence of rule
_f..vio1ators and the selection of punishments to be imposed upon

’ the guilty.

E'stabh'shing the Ruless A meetmg was he]d to descrlbe the

copy 0 the mtro- .

' ‘enthusaasm.. A second meetmg was he]d to d1scuss and estabhsh

-t

"'»"-sru]es of behavvour to manage aggressmm \Twen‘ty one ruies were

A

deve]oped and adopted by the students hhth student consent the e

1nvest1gator a]tered the wordmg of some of thesé rules to lnsure 1

, clarity, Students were 1n.formed that anylnew_ rule coujd be added )

“and any o1d rule altered or deleted at any court neeting. This Tist -

of rhles waS‘posted on a promi'nent bulletin board in the residence.

. building (a copy of these rules 1s presented in Append1x B):

Mom tormg of Rules by Students The youths were asked to

report any v1olat1ons of then‘ ru]es to the e]ected chairman. A o
M
person could be reported by an aggressed persbn or by /someone .who -

'merely w1tnessed the aggression.’ A tr1a] was cal]ed by’“the cha1rman
- for every reported ru]e violati on Aggress1on toward staff was not

1nc]uded in the self—government program at the requESt of the staff _

N
Inappropmate behakur of this kind-was dea,]t w1th through the .

~

.Ievels system

A tri a] was announced by the chairman post1ng a. notlce on a

s 'promment bulletm board This not1ce 1nc]uded the -date and. time of .

The1r response wis one of o

.
. . .

‘i-

e o,




the trial, the name of the accused, the accuser, and the alleged -
violation. (a samp]e‘/notice form is included in Appendi'x'_c)_;

The Trial System. A. triaT consisted of a meeting of al)

™

students, a ChTEf superv1 sor, and the 1nvestigator.,_ ATl studerits

W

except the accuser the chamnan and vice-chairman formed the Jury
. and. voted. on gui'lt or 1nnocence, and punishment, if” any. Tr1a1s

: were her once a day in One of the recreation rooms between 8: 30

"o

o a“d 10 30 P '“u PrOV"dlng that the chairman or- vicedchaiman was in-

""'vformed of a - ruTe v1o'|at'|onf During the second seTf—government phase,

~.court sessions were to be hmited to. one hour
not heard on the day reported were to be deaTt with on the fo'ITowing
) -

day. During the f1 rst seTf-government phase the order of the triaTs

heard by the court were as they were reported. Duri.ng the secorid,

phase, the order was detennined by the. chief supervisor o
The proceduge for triaTs was mode1led cToseTy on that repdrted

for Achie‘vement lace (F1xsen et al., 1973) A trial. began by

identifi cation of the accused the accuser, and the a'l'leged rule .

The accused was, qUeried about his p]ea. If a pTea of
kR v,

'innocent' was made the accuser was asked to describe the facts

. ’Vioiation

~Tead1ng up to and. including the aTTeged ruTe vio'lation The accused

¥

. was then permitted to speak in his defense. wi tnesSes were iden-

“tified by the cha1 rman and were asked to Teave the cour'groom with

Athe accused and accuser.- Each’ wi tness was recaT‘Ied seperately to

‘ re]ate the facts of the 1ncident in question. - The. »Jury asked BTN

questions to any wjl tness, the accused, or. .the accuse{, .and wa_s ‘ -

. . o . . f - i
I . “ 1 o g . ! R . ) <, ( .
: ' . . . : N . : . . .
et oy 0 : M ’

Any tri a]s th ch were '

¢ N .




o ‘vote A second vote determmed the verd1ct If guﬂty, conse
".‘Huences were sugges ted by Jurors and voted upon If the maJor1\ty
' .was Iess than 50% pIus one, p1scu\ss1on of the consequences‘_}ok

'*".-';place, foI'{owed by a second vote 1n wh'rch the ma36r1t_y dec1s1on Was :

~attend tourt was fmed bO pomts Any student on Leve]s III and v e

who m1ssed mOre than one tr'la] per week was to be: called before

'students about non-reIated tODICS of the trial, Ioudly d1sagreemg

. ‘50 pomt penaIty was. found 1n the f1rst few days to be 1nsuff1c1ent )

N B 27
L
permitted. a discuss ion among themselves,,. restricted to the facts of &

. ) : v ) ' \ LI . .
the case. The jury then voted, upon the accused's guilt or innocence. »

If the majorIty was Iess than, 50% pIus one' further'discussion ‘tookl ~

_ Place in wh1ch the m1nor1ty were asked to g1\}e reasons’ for the1r ‘

0

= f:adopted (ihe tr1a'| 1nstruction bookIet 15 prov1ded 1n Append'ix D )".'

L X -“‘" .x."'-
Any student who was 1n detent1on at the t1me of the tr1a1 had SR

[ )

_no vote and was not perm1tted to attend the tr1a1 meetmg AII o o -_"x'\\{"
'other students earned ten pomts for attendlng each court sesswn

. "'Any member of the student body on LeveIs I and II who refused to

A

"

court and f1ned As ‘a pun1shment for faﬂmg to appear at the court

‘4a student was to be automat1ca11y found guﬂty and m \addmon was

1

‘-g.s‘chargepmth faﬂur‘e to appear A student orlg1 nated proceduraI ruTe )

g "was that any student who was d1srupt1ve 1n court (speakmg to. Othel‘ r‘ .

;'with the dec1s1ws of the court. or speakmg rude]y to the chamnan :_‘\. ;

‘ -or v1ce chalrman) was to be dxsmissed from court, sent to detentlon

v

| f_for the rema1 nder of the court sesswn, and fined IQO pomts ‘ (A / }

L ST
j.. PR
: . B4 .
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Roles of Court Ofﬁma]s
Chief Supervisor. The role of the chief supervisor Was defined )
.asfo'l'lows"'. S e T oy
(1) To gu1de the students with the court, proceedi ngs’ (1 e., to a551st .
\ , , » the chainnan 1n preventing discussnon by the court of. matters 1rre- ‘ o
N __"Tevant to the guiit or innocence of the accused during t:riaTs1 and to. \ ;

:"__1 dismi ss disrUpti members of the court)

2) To act as -a iiai son between the court and the staff o insure NIt g

ol 'ciear conmunication about decisions on penaTties and ruTes, ;‘fl‘",:l‘:
IS (3) To approve of the fina'l decision of the court Chief super-«ii . E l."', “

N visors were asked to approve the decision of the court in most cases, T

lu .
\. .

: ,,reServing the ‘veto power for instances ot‘ cTear 1ack of respon51- -
bihty and fai rness on the jury s part If the . chief superv1sor d'ld

. not apprpve of a dec1 sion of the court the courtéreconswered its

L

L decision and voted again. e L e

The Chai rman and Vice Chairman. The ro'le of the chairman was to

- ,“"_‘conduct each triaT by foiiowing the court procedure as 1mpartiaﬁy

nfas efficiently as possib‘le.. The viCe-chainnan s duties cons'lsted ‘ \_ ‘fﬁ‘f‘;*

f. fi'liing in for the cha1 rman when he was aBsent, recording court ) \;’-,‘ (
ttendance (see samp'le of attendance fprm 1n Appendix E) and fiTTing_; |
.:i_-,"out the required court forms (see sampie of court form in Appendix F-l -

g "and request for court hearing m Appendix G)

The Invesztigator., The ihvestigator s roTe in the courtroom was:“'..

pri'ari Ty as an observer but assumed the ro'le of advising the chaira‘ o




: votes became chatrman and the two remaimng candi dates were then :1.

s -ff; cha1rman and vi ce-cha1 rman were appointed not e'lected

K vice-chairman 1n a rotating system whereby one student served as. . -

N ~students._ He or she served as chan'man dur1ng the next court session A R

and'a, new vice-chan rman was appomted ‘A, Hst through wh1 ch the ‘ - —- |
rotat1 on sequence autofmati caﬂy foﬂowed was posted 0n a prohnnent .‘._ J
R bul]ettn board - .ii?f‘,‘?’.“-,f “‘ ‘;1 g e .’4 \/A a | .-';."‘f ‘
Trainfng of the Chatrman and Vice-Cha'; rman A During the first B 3
. phase of the se]f-governme t program, the chatrman and v1ce-cha1rman o ,
: T S

,..:The lawyer Went over. the proced 're

1 -: \ . \ ¥
N : .
. ’ 29 . - " -
Electton of Cha1 rman and Vice-Chatrman. The pos1t10ns ot‘ R e
3 e
chai rman and vice-cha1rman dur1\§ ‘the ﬂrst phase ‘of: se]f— -
government were chosen by student e]ectmn. Three of four students - ¥
E?Tn at LeVe'I III offered themse'lves as cand1dates ET’ectwn Was .
he1d by secret baHot ‘The 1nd1v1dua] mth the largest number of ‘;‘-‘

considered by the students for the position of vtce chairman.t ki The

-

\l-

e students on Levels III and IV were pernntted to act as chamnan and

e

vice-chairman for one court sess1on and cha1 rman for the next court

TR

session. A new vice chan'man was then ap'po1nted from the \rema'n mng L o

l

\ '
answered the questlons of the e]ected cha1 rman and vice-chainnan.

of the‘ cnurt step by step. and Sry”

Subsequently, a mock trta'l was he]d 1n wh1 ch the students role-- ~




3n
played as jurors, accuser, accused, and witnesses, while the chair-
man and vice-chairman conducted the trial proceedings.
_ During the‘25tond phase of se]f—government, the 1nvestigator
reviewed the court procedure with all students omalevel III who
indicated a w111ingness to act as chairman and vice-chairman. Any-

questions were answered by the 1nvestigator at that time,

Voting Procedure of the JUry Initially, the jury voted upon

a decision by the entire group raising their hands Later this was
changed to four rows of jurors beginning at the back row, vot1ng by
raising their hands, “one row at a time, Th1s method was’ be11eved to
reduce influenced votes. | |

b

v Measures of Aggression Aqgressioh at Pleasantville School was

» measured in two ways. The first was the number ‘of fines given to

students by staff for break1ng the: ru1es for verbal and physical

‘ aggression These f1nes were recorded in the level system's records:

\
‘Prior to the oPSet of th1s experﬁnmnt “the def1n1t1ons of verbal and
physical aggression were refined by the 1nvest1gator, using staff
members' reports of prev1oas f1neabte aggress1ve behav10ur (see
Appendix H). Training uas conducted 1; this new def1n1tion using
,aud1o-vfsual vlgnettes of students behaviour (four vignettes exem-
. p11f1ed aggress1ye béha51our two non aggress1Ve behaviour and four
ﬂborderllne aggress1ve behav1our. as determined by two ch1ef super-
vﬂsors before staff training) During trauang, staff were shown
each vignette, asked to d1scuss whether the behav1our was aggressive
or not, according to the defin1tion,‘end,agreed among themse]ves if

. o ’ \

o . 9 . . - -




'number of students at the school during each week (for fineable

KD

e
F

they would give a fine for that behariourgor'not. . S -

ReLiahi]ﬁty of this measure was established using ten addi- . - .
tional vignettes which were again previewed by two chief super-
visors and reported to contain the same proportion of fineable
aggressive behaviour. A1l day-shift staff independéntly 5udged
these v1qnettes and recorded the behaviour as" f1neab1e physical or
verbal aggress1on or both, or no aggress1on

The second measure Of aggress1ve behaviour was the fregdenCy
of minﬁ-aggressions. Mini- aggress1ons are’ aggress1ve behavﬁours
wh1ch may be m11d or moderate as well’ as sévere, ~ Any verbal or R
phys1ca1 behaV1our wh1ch had an aggressive component was intendéd - o
to he 1nc1uded in the detailed def1n1t1on (see Appendix I) s
Examples of mini-aggressive behaviour- 1nc1uded in the definjtion |
are push1ng, shov1ng, kicking, swear1ng amohf students and name-
call1ng - These behaviours were recorded as m1n1 aqgressions ,V _
regardTess of the Sever1ty, dintention, or any other conait1on with .

which it occurred. The same behav1ours are 1nc1uded in the Def1n1-

l;1on of Fineable- Aggression but are fineable on]y under the con-

ditions spec1f1ed in that def1n1t1on

+ One wou1d expect that the.number of aggressive1§&eractions

\ occuringat the school would change as the number of Students. -

' ava1]ab1e for 1nteract1on would. change.. To al]ow for this;, the two

measures of aggression used in this exper1ment were d1v1ded hy the

\
1

Z .
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~

-

aggression) and the numher of students in the observation room at
the end of each five-minute observation period of mini-aggression.
A recreation room (274 X 457 cm) was used for observations of.
mini-aggressions. This room was used,pr1marity as a smoking room
and had approximately 20 chairs lined up against all four walls.
Observations of mini-aggressions occurred during a fifteen«ﬁinute

per1od fo]]ow1ng afternoon c1asses on Tuesdays, Nednesdays, and

.

A Thursdays of each week One superv1sor was usua]]y present

' chatt1ng with some students ' N

N

i A bead counter was used to count each mini- aggress1on as we]l A

as the number of students in the observat1on room at the ‘end of

three five-minute periods each day. The bead counter was attached °.

to the investigator's belt and covered by a sweater. Using this
method, the number of mini-aggressions per person per minute was
obtained for each day of observation.

Reliability of this measure was obtained by havfng additional

_observers (three supervisors and a graduate student in clinical .

’
psycho]ogy) count the ‘occurrence of mini- aggress1ons along with the

_investigator for five-minute perfods " These observers were trained '

by studying the def1n1t1on of ‘mini-aggression and v1ewihg an audio—

v1sua1 vignette of three students behay:our Hh11e viewing this '

tape, both ‘the observer and the 1nvestigator'eounted each mini-

aggression simu]taneoUs]y-aloud Training also incTuded simu]taneous

surreptitious recording. of mini- aggression in the recreat1on room

~until agreement (Tower number of mini-aggressians d1v1ded by h1gher '

W B

e
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' ?
number of mini-aggressions) of 0.80 was obtained. A1l observers

including the investigator followed a set of rules designed. to

minimize interaction during the observation period (see Appendjx J).

When two observers were present in the recreation room, the
investigator would signal the second observer at the end of a five-
A .
minute period by removing his glasses. Uhen his glasses were re-

placed, record1ng resumed Re]tab11ity chécks were collected on

23% of all f1ve-m1nute observation per1ods throughout th1s study

. of these. 11% were arranged 50 that the 1nVest1gator was unawareo -

of which five-minute per1od the second observer was record1ng

‘ Re11ab111ty was calculated by d1v1d1ng the sma11er number of m1n1-

aggressions observed by_one observer, by “the higher number of mini-
aggressions observed by the second observer and mu]tfp]yinq by 100.

ey
Measure of Social SE?Tﬂs.‘ Social sk111s before and aftenh

this experiment, were measured using students' responses to pro-

‘vocative sftuations presented on audiotape. Fourteen vignettes

were presented to each of 19 random1y chosen students during pre-

test. By post-test, four had been.d1scharged, and one student's
voice during post-test was 1naudib1e.: Their data was deleted The

-1nvestigator ‘modetled responding and use of the microphone during

‘the first two vignettes These two- vignettes were not provocative

in nature, in order to avoid influencing the - students* responses to

such situations The students responded to the remaining 12-vig;

. néttes, the~?1rst two of which were used for rehearsal and,not in-

cluded in the results, During these reheersal vignettes. the

| ‘ . . -

J
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Thvestigaton osed prompting 1f necessary to elicit responses. EThe '
remaining ten vignettes were used as the measure of social skills.
Students were assured of the confidentiality of their cesponses to, _
the vignettes. (Appendix K contains destrtptions;of vignettes and ,
instructions to students.)

e * . Responses to the tenAvignettes were . rated by two graduate

. stqdents.%n'clinical psychology .Four measures were established > SRR §
to assess social Skills' duratlon of response neasured by stoo- - o

~

" vatchesy loudness of response, rated on a. three-pownt sca1e (1

'bshouting, ; 1st1nct), ‘tone of response, rated on a three- ' f o Lo

ts a]e (1 & monotone 3 = exaggerated tone), and assertive-

ness, rated on a- f1ve po1nt scale (1 agqressive, 5= unassert1ve)

(Append1x L contains the def1n1t1ons of Toudness,’ “tone, and asser: \
I3

tiveness.) V1gnette presentat1on to judges by aud1otape were ran-

domized with respect to students and test occasipn. Re]1ab1]1ty -
"~ for a11 behaVioura] measunes ofisocial skills was obte1ned by com—

puting the number of agreements div1ded by the mumber qf agreements
N

plus - d1saqreements and mu1t1p1y1ng by 100 s . o | '

- ) 3

EXpErimenta1 Des;gn An ABAB withdrawal design, was’ used to
.eva]uate the effect of the se]f-government progrmm‘_geé;;ess1on

Min1-aggnesszon data was collected on three days of each week wfth

the except1on pf.the'1ast week of basel1ne during which data was
o~ - _collected on only tva days' During a11 se]f—government periods, ¢ |

.staff wexe :instructed not to give . fines or- any . other consequences -

1_’ for aggness1ve pHysice1-or verbal behavi our amongxstudents;‘ Instead,

N s . o N




they were atked to place an 'F' (1n_d1‘cat1ng 'fine') in the level

. . -
% + .system's records for each occasfon that fineable’ aggrgssive
i- ' behaviour was observed. - '
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CHAPTER FOLR - - -« . S
Resul ts . _ | :
) R a
Observer Reliability
. v
Re1tab111ty of the staff's fining beha%iour of aggress1on was . .
ca]culated by dfvfding the. number of agreements by - the number of -
- agreements plus; d1sagreements mu1t1p11ed by 100:, Every staff L N
. / .. h - .

‘ ‘tmember S Judgements of aggreSsxve behaviour on the vignettes was
'iformula. This resu]ted 1n a’lz X 12 matr1x of re]iab111ty fxgures U“,,' '

"¥s‘wh1ch were averaged to g1ve 12 measures of re]iabf]fty, one for each

astaff member (see Tab1es 1 and 2) These’12 figuires were then

. be.88,03 (vange, 70-954), . < S -3":: o _:] -

o IS NE T g A RN o e
f e VE e RN, TR e S T "“f!’ BT T P .
" L . - PRI & NS R T P

compared to every other staff member s judgements us1ng the above_ﬁf,;""‘

a

averaged to g1ve a s1ng]e measure of re11ab111ty for a11 staff

During Baseline the mean 1nter—staff agreement for f1neable aggres—~
“sive behaviour Was 80 4% (range 65 - 100%) 0ur1ng the Tast two
‘phases of th1s experiment mean agreement was 84,0% (range 70 100%)
‘Three staff members were rep]aced durfng these_ two re11ab111ty ‘
" measuves. Of the remafning nine staff a measure of(consistency ‘of
_'fin1ng behaviour us1ng the same formu1a as'aboVe was ca1cu]ated to-

‘ Observer agreement for mini- aggressfons was: calcuﬂated on, 232

of 117 f1ve-minute observation perfods throughout th1s experfment
}Percentage agreement was ca1cu1abed as the sma'Her number of mfn'l- -
4 aggress1ons per~person per mlnute observed by one observer d1v1ded

by the hfgher number of m1n1-aggress1ons per person per minute
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Table 2

\ .
Staff Reliability for Fineable Aggressive Behaviour
. . :

During the Last Two Phases of the Experiment
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pbserved by the second observer mu]tip]ied by 100, Agreement per-

\ - \ centages ranged from 50% to 100%, mean agreement ovérall was 81.1%, ‘
Eleven percerit of the occasions during whicn observer reiiability
data was collected.was arranged so that the Tnvestigator was unaware
of which five-minute-period was being recorded by the sécond obserf '
ver. Mean percentage agreement using the above formula for these
occas1ons was- 78 7% (range, 75-83%) .Vl . |

Observer reiiabi]ity was caicu]ated on three of the four mea- :: -

‘\sures used to assess socia1 skiils by div1ding the number of agree- _17\‘

ments by the number of agreements plus disagreements of each judge on-

':\aii 280 v1gnettes. This value was multipiied by 100 Re]iabiiity of

Loudnéss of-V01ce was 79%, Tone of Voice, 70%, and Assertiveness of
'Response, 83%. Re]iability of Duration.of'Responseﬂwas asseSSed by - -
_computing the correlation of the scores of the two observers, rs0,962,

;Frequency of Fines Given by Staff for Aggressive Behaviour

. ~ FiQure 1 represents the number of fines for verbal and physical '

aggression per student givens by s ta¥f each week of thefexperiment
- The mean number of fines per. student given by staff per phase and
~ the percentage decrease of this mean from the prev1ous phase are
Baseline = 0. 428, Se]f-Government £ 0. 290 (decreafe of 32, 2),
_Withdrawal = 0. 242 (decrease of 16 6%), and Se]f-Government=0 153,
(decrease of 36. 8%) These ‘data indizate that the number of fines
" /: . '_for verbal and physical aggression issued to students by. staff

decreased steadi]y over the entire experimental period There.is.no

-

o e
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. evidence that\self;government had a differential effect on this
measure. |

Frequency of Mini-Aggressions

Figure 2 represents the data collected from observations. of
mini- aggress1ons, Each point.on the solid line represents the

average number of mini- aggressions observed ber student per minute -

? a

‘,j~per day. taken over nine f1ve-m1nute observation Der1ods. ThESe o ng

AL PROCN

Vresu]ts show that the 1eve1 of m1n1 aggression var1ed considerably _
et‘dthroughout each phase It 15 evtdent that self—governnent d1d have ; v ”}:;‘,fjﬁijl
,' the effect of decreashng the frequency of mint aggress1ons beTow;‘ : ~"'i ";fk_f ?’:Tt
'f.j :.'i :'iv.r ‘base11ne and w1thdrawa1 levels. Th1s decrease becomes more evident | . i
. if the data is ana1ysed u51ng the sem1average method (Parsonson and
Baer; 1978) This method compares the f1rst ha]f of the. data in-a
phase w1th the second ha]f of the\data in the same phase. The two

means are then super1mposed upon . the. graph of the original data N B .

-~ This method is repeatedtfor each phase of the ABAB des1gn to a11ow o v

c]earer graph1c representat1on of the data devoid of variab111ty
‘ USing’this method the broken Iine of Figure 2 1ndicates that the ) o
: trend of. the base11ne data 1s horizontal Dur1ng the f1rst phase of ‘ . : Jfri?
"se1f-go$ernment the semiaverage method shows a sharp downward trend\ ‘,v f!‘% :
from a h1gh 1n1tia1 rate of m1n1~aggre5310n to a 1ow‘fina1 rate o
: Dur1ng w1thdrawal, a clear Upward trend 1s observed 1n the 1eVe1 of

mini-aggression, the average of the second ha]f being at a higher :

o 1eve1 than the average of the second half of the baseline phase. .= o
; ‘ ' . . A P ~ R 5" A

Pl ST RS 1
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Number of nini—nggressions observed per scudent ‘per minute during three five-minute

observation periods per day three days a week for each week of the experiment.
The dashed line indicatea trend by semiaverage method
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The semiaverage 'anaiysis'_of‘the final phase of self-government e )

LI oy

“indicates a downward trend which fs pot as steep as dUrinfg;._:the first

¢
i
i
£ [
L,
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phase of this condition. This is due to the, absence' of an Anftial ’ [

h‘lgh Tavel of mm'l aggresswn -as well as the presence of a h'lgh . S H
Tevel of mini-aggression on the next to last observat'lon‘ day The ': 98 : : ;.‘."': r
! ‘ ) mean vaTues of mini-aggressions per person per m1nute, for, the se'lf- ah” 1 "i o
; 1 ‘ ' ': government phases are cons1derably 'lcmer (U 038 and 0 057) than K -~._
1 - _c'ons-ldera‘ble Variabﬂity from day to day. and 'large og)er]ap 'among *
:j{.‘,‘i_: kil a11 the, phases o the-»substantfally lower means of the treatment phases
I : - . :. " and the distmct'ly d1fferent slones 1nd1cate that the se]f—government‘
' ‘\? l' "o condi t1on had a reHabIe effect on the rate of mini-aggressions. e l
% L Ana'lys1s of Secial’ Skﬁ]s Data. A SR j '
' " | TaEle 3 presents the results of the mean ratmg scores of two, i
“ ’ Judges on the four measures of socia] skﬂls burat1on of Resp;nse
_r-::-' - decreased from pre- to pqst‘ test. Loudness of Voice Tone of \!01 ce, . .
8 ) ;_ and AssertweneSs of Response d1d not ehange'.’ ;- ; }’_,": 'j _;‘.‘,,;".j - .- g .
: 5 R f.'z':‘.A';'one-taﬂed t test for correlated means revea]ed 't va1ues hof ‘ ‘
3,19 (3¢ 0083 of = 559) for puratfon of Response‘," “0.34"FoF toudness e R
«’ ; - - of'Voice, -1 44 for Tone of Voic‘;e: ,an! -l 32 for ﬁAssertiv_eness of e gl I =i ‘
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" Table 3
, Mean Rating Scores of Measures of Social Skills .

Measures ‘ Pre-test Post-test - -
, Duration of Résponse? | 3.08 ¢ 2,92" . ,

R " Loudness of Voiceb oo 2.16 2.07 .
Tone of Voice® . 162 '1{67
Assertiveness of Response® 2.50 © 2.55 -
---------------------- -—U---_-_-_~_--’-----____-_.-__-___D__---_-_-n_ ) -‘
Measures were made in seconds. )

) Phis 1tem was rated on a three-point scale. .

* “This {tem was rated on a fivexpoint scale.

n

*ﬂ“a<.005
A
P

N\
S




~program and typical of the sChool year.

CHAPTER FIVE

Discussion

Fi
R}

The results indicate that the number of ‘fines per student issued
by staff for verbal or physical aggression among students did not
differentially change as a resuIt.of self-qovernment. Each phase of
this experiment had lower levels of f1neab1e aggressive behaviour
than the previous-one.‘ Possibly the effect of self-government on

this behaviour produced a long-lasting change. one that was subse- -

quently reinforced by natural confingencies. Alternatively, the

observed dec1ine‘may be a function of the benign effect of the school
During both pheseé of se1f—government and fhe witndrawal phase,

staff were asked to record instances of fineable aggressiveness among

students by placing an 'F' where they would ordinarily have written

in the fine. During these phases, only four instances of 'F' were

recorded (8.2% of fines given for fineable verbal or physical aggres-

\

\sion during these phases); three duning both self-government périods

and one during wifhdrewo1. This indicates that the sta?f,.even under
the withdrawal condition, is?ued fines mostly for aggression when the
- aggression was directed towards _them (91 8% of the fines over the
three phases). It may be therefone that the lack of experimental
control ove:'fineab1e aggression. is a reflection of this measure's .
1nvalid1ty as a measure of aggression between students. B

Se1fkgovernment js seen to have decreased the level of mfni-

. aggression from baseline and wi thdrawal phases. The level of mini-

. . ' - . .
\ B . R
\
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'government aggressive respbnkes Being replaced by more appﬁoeriate '

a6 «

aggression during the tirst neek of self-government does not differ
great1y_from baseline. Thereafter, however, the Tevel of mini- -
aggressfon decreased. It may have been that the students were ex-
pertmenting with tneir newly obtained responsibility during the first
weglh of se1f—government. Experiencing the limits of their behaviour
within the program as well as the punishing conseauences provided‘by
their peers during court may have resulted in the observed decrease
in mini- aggress1on during the following two weeks Dur1ng with-
drawal, the results show a gradual return:to baseline 1evels of m1n1-

aggress1qn.' Presumably, some 1earn1ng had taken p}ace.durnng self--

behaviour during the f1rst weeks of withdrawal. During the first
week of the seconﬁ phase of self—government the level -of minii
aggression began decreas1ng and continued to dec]xne until®sthe fina]
week when it increased During this final week , eight new boys were .
adm1tted to P]easantv111e School. The‘concurrent 1ncreaqs in mini-

aggressionm may have been due to veteran students attemptiné-to"

dom1nate the new. students. It was observed that the increase in mjn1i -

aggress1on dur1ng this periad was limited almost entirely to veteran
students, not to-the new students who behaved unaggressiveTy (nnstly ,
s1tt1ng quietly watching .veteran students). Many of the staff at®
P]easantvil]e Schoo1 commented that veteran students typjca]]y "acted
out" more when several new students were admitted.. P

It is c1ear that self—government had the effect of decreasing

the 1enel of mini-aggression at Pleasantville School. The question

e e i
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which remains to be answered is how. The assumption of this study
was that students would avoid being brought to court for rule vio-
lations ‘due to the negative consequences of tria1s'and”punishments.
Avoiding trials and punishments would necessitate not engaging in
aggressfve acts. Such an assumptton requires that courts must be
held in order for the frequency of-mini-aggressions to decrease.
During the first phase of_pelt—government, this assumption appeared
to be a valid one Forty—f1ve trials were\held and the frequency .
of mini- aggress1on concurrently decreased However dprlng ‘the .

. second phase of self—government on1y 6ne trial was held, yet mini-

P

aggressions decreaseg to the level observed during the first, phase
of se]f—government This suggests that the obserVed decrease 1in
Im1n1 aggress1ons cannot be accounted for simply by the" effect of
the aversive consequences; report, trial, and punishment‘
A more complex explamation of the results of the m1n1-aggression
measure incorporates the cognitive variab1e of expectancy. Students
may ,have avoided behavdng aggressively because they had "an expec- ‘
tation that 1f’they:were‘aggressive they would face negative ‘con-
1 ‘“ : . seduences of trials agd'punishments During the second phasevthis
expectancy may have accounted for there being no moge than one trial
', : held During the first phase, factors ather than expectancy may. have
dominated for -example, the nove]ty of the court procedure By the A

. i
second phase of se]f—government, the novelty may - have decreased 50
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: that_merely the expectatlon of unp1easant consequences was sufficient
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LY
to reduce aggressiveness among students. : .
Another explanation is that the method of students obtaining

peer approval changed between the two phases of self-government.

P T

During the first phasé, appréval may have been obtained from being

ar brought‘to court or brihging someone to court. The negative con- "3

sequences involved in obtaining such approval may have caused ;

obtaining approval of peers to change to not appearing before court

X . _ during the second phasé of the program.

W — B PN

T Dur1ng the second phase of self—government, students may have CoL e
. C :
dec1ded among themselves fot. to br1ng each other to court regard1ess

of aggress1ve 1nteract1ons This eXpYanat1on assumes a cohes1veness

aggng students - that both the 1nvestlgator and staff of Pleasantville
School felt was not preseént. Any one student could never be certain
that an aggressed student would not ca]l a court meeting.

The sharp decrease dn the number of trials during the second
phase of selflgovernment might be thpught to be a function of the
students.havtng acqujred fhore socia11y effective‘ways of responding -
- v to prouocations. However, the results of the social skills ‘

| assessment‘provfde nOISuppbrt for this hypothesis. '

" . + It may have been that the decrease in.the'1eve1 of aggress%on '

during the second phase of se]f—government was due to some

coincidental svent aside from, or in addit1on to, se]f-government

This explanation is unlikely due to,the regu]ar\ty of data change.



49

. ) /“\\_’_" )
At the end of this experiment, the students were asked to fill

out aquestionnaire concerning why they felt/fewer trials were held
during the second phase of self-government compared to the first
phase. Six answers and a blank upon which students could provide

their own reason were provided, which they were asked to rank from

/\ one to seven (1 = the most true answer, 7-= the least true answer)

VA o \35 the question apohed to athem, and as it appHed to others. 1 o
/ S R endix M contains a copy of this Self-g_overnment question a1 re.)
) : | o The response rece'lving the Towest ranh ‘(mo‘s't ‘true) across all
| ‘"stu ents as 1t applied to the 1nd1v1dua'| was_ "he or she (the ‘
) a ressor) 15 a fr'lend and. (I) don t 11ke taking friends to

"c urt". The most true response, accordmg to how 1nd1v1ﬂua1s\’e1t

t applied to others was “students agreed not to tal!e anyone to

court because nobody. 1ikes court". These responses indi catd that’
the students did not hold trials because of peer agreement or
d'lshke of court and not because of decreased aggression which
reoeived mean rankings of four (as (it apphes to the 1nd1v1dua1) ..
and six (as it apphes to others) withm the same quest'nonna'lre,_~
. 73.3% of the students 1nd1cated that they felt that the self-
government program had helped them, compared to 26.7% who reported
* that it had not. Combimng both responses to thig quest1onna1re
indicate that the self—government program he1ped the magori ty of

students 1n wa_ys other than decreasing the level of aggresswn.
. - % ‘ . 3 1
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. 'Bhnd obsprvers were' cons‘idere -~

| the‘se individuals. Obtaimng biTR

‘fiVe-mmute observaqon period he was record'ing. S‘Ince the
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Which explanation mosf sétisfactoraﬂy accounts for the .
discrepancy in the number of trials between the first and sehond
phases of self-government cannot be decided from the cyidence
available, It is clear, howgver, that the frequency of mini-
aggressf}on declined under the.se]f-governmenft conditions even :\wi th-
out the oci:urrence of trials.

l\nother exp1anat1on‘for the e’r‘fect of se] f-qovernment on mini-

aggresswn may ‘be the investi gator S dosn-o to obtam favorab]e ,

. A resu]ts, therehy unconsmous]y 1nf]uenc1ng the data co]lectwn

bu_t--. not avaﬂab]e from the '

kst ersonne1 due to the 1n stigator s frequent contact wn;h SR

bservers from outside the

their normal behaviour. p‘atte'?ns during observation perio Check-s,
on experimenter effect were conducted by having second observers

record mini -aggressihn‘ when the investigator was unaware of which -

1

N\

'rehabﬂity figure obta1ned during these observatwns is comparable

to those instances when the 1nvestigator was unaware of reliability )

checks -t seems unlikely\ that expermenter effect can be considered

to be responsible for’ the resu‘lts\ a o .
| The results of the . soc1a1 skiHs measure -how no. c11n1ca‘|

change as a resu‘lt of se'l'F-government These resu1ts may be '

N < T
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exbl‘ained by. the fact that the students .were not directly trained
to respdfid more appropriately to provocative si tuations. Since the
level of mini-aggression during self-government decneased, it may
be that students had fewer provocat'i'Ve situations {0 respond to and
those t'hat did arise could be dealt with in gourt. Therefore, the
decrease observed in mini- aggressmn may be attr1 butab'le to he
inhibition of aggression and not to stUdents ab'Ith to deal*wi th
provocative situations in a more sqcially skillful manner. ' '

Two outs tandmg problems occurred ‘during se'lf-government'

“ chavrmanshw and the m15use of, self-goVernment by students at the
expense of 1ess popu]ar students. During the first phase of self-
government, the cha'lrman resigned a\nd was asked to be re1nstated

-three times. Students required convincing that the chairman was not
a Judge and that he was not immune _to the rules of the self-
govemment program During this time,,.the chairman reported that
‘some ‘s tudents refused to speak to him and that others were
aggres\s?ve to him because of his role 1In se]f—government (whom he
promptly summoned to court!). S'In'ce such- pressures were felt to be
undesi.rahlle for any youth, the ‘chairmanship was changed to the
rotati ng‘syﬂ’s’t'em by which it was hoped-to relieve abuse From peers.
Due to the occurrence of only one trial during the second phase of

; se'ff—government,‘ this method of chai rmanship cannot be evajuated.

o "4 of less popu'lar 1nd1 viduals has been reported by other 1nvest1gators .

\ . . v ) - i

'.$4 o ; e . . : L ' . \ N

Abuse of self—government by popu1ar individuals 4t the expense
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of self-goverment (Sutherland & Cressey, 1970; Glasser, 1964;

Wolf, Phillips, & Fixsen, 1972). Abuse during this experiment was

ol . . NI 5
et LIV AR ;.-i;ré;

‘ sporadic; one trial imposing a severe punishment on a Tess popular
student while others &eceeded fairly even when the popular students
were thé accused. Efforts at controlling this were made by having - 1

| final decisions of the court subject to the approval of the chief

' D supervison. Hhile Jyeto power was used sparingly, it didvprevent "
‘ * highly unfair consequences to less popuiar students and at the same : | '
' time pointed out this unfairness to the students who 1n each {:ase |
g changed their deci sions to mm‘e appropriate ones
- " Staff reactien to seif government was, generaiiy favorabie,
however, this atti tude was more.typicad after the program had
finished‘than.whiie i"t*nas in progress. During the program itseif, \
staff often expressed concern over what they felt to be unfair
- o -accusations of alleged violations and consequences of trials to the
less 'popuiar students. Nevertheless, manjl staff reported that they
‘observed quaiitie‘s of leadership and fairness of students in court

that they had not recognized before.

The social significance of theiareSu'I ts of this study may be
\ ‘ appreciated by the _impact that decreased aggressiveness wouid have -
in an 1,n§t1tut10na1 setting, In settings such as the one used for
‘ this study, aggreesivenesé often occurs in the absence of staff.
' _ W Those receiving this aggression are there fore ]\eft unprotected and

aggressive r.ete]iation is often the result. Using a self-government
o ' : R
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p;'ogram to control ag;gress1on provides an altermative to aggressive
, retaliation. The resulting reducti-on in 3~g€r‘j&sive behaviour
provides students with a more pleasant atmosphere in which to live
and learn more socially appropriate behaviour, ‘

This experiment. is only a first atterfb't at evaluating the
effectiveness of peer management by Ee]f-governmen\t. The results
1nd1'cafte that such a brocedure ‘1's capable of 'effecf:ing favorable -

- resu]jts on aggressive behav1our Additio’ﬁaT experimentation is -

requn'ed to tesi; se]f-\government under condi tions of restdent

control over more behav1ours with di fferent subJect popu1at1ons and

" different settings, Co'l]gctmg data on indi vidqa1s wou]_d have

provided interéstinwinfométion on whether self-government had a

differential effect o individual students' ra f aggressive
behaviour, The. use of surreptitious ﬂdeotane recordin
students' m1n1 -aggressive behaviour may have provi ded greater
accuracy in the frequency with which that measure' occurred during
this experiment. Use of such equipment v\vas riot p0551b1e in this

“study, due to physical limitations of the observation room.
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. APPENDIX A -

Introductory Ta]k to Students : L

Describing’ the Se1f—Government Program.
_ . - - B
Nhen we 1eave home and school, we are responsibTe for our'bwn-

behakur - comp]ete"ly But we* haveﬂto hve w1 th other people 1n
s §

x» soc1ety, and 11; we break society s rules, we have to suffer the

-

consequences The ru1§s of soc1etdx’,a’;fe not. handed down b,y God

they are made by peop]e‘ 'H;ke\ us by c1tizens - at least in seTf— -

R

o controlhng aggression here at the" school "L_ uwill. Th1s means

- .ot

goverm ng countmes er Canada. {'-

we~ want You to haVe the experience of self-govemment because '7" ‘
C .

-we think you can leatn a lot from 1t /Because we don t know how

we'll 1t w111 work we are: go1ng to. try 1t out for a ’few weeks, then»

th1nk about 1t before trying it Ega'ln ,
a AIso we t%g'l that we'"d better not ‘turn . over. the whole schoo'l

t

' to you ' ;From the beginn‘mg, so we ask you to take. responsib'lhty for -

“only par-t of the govemment The part we want you to regulate for

yourse'l ves 1s verba] and . physical aggresswn During the peribd oft- '

se1f‘government, the staff wiﬂ not be givmd you f1nes. waming
1etters ,\ or placing you 1h detent1on. They can t gi ve up their

responsibﬂ'lty to see that you don t come. to hann, so they w‘lll

step dn dn extreme tases._‘ Y e ‘-.‘ , R
o Basica]'ly, what is. going to happen is that starting on Moriday. :

February 12 the superv1sors w1'|l no. 'longer be respons{ble for s

AR d Lo
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that you have to do three things to control aggressive behaviour.
Qne, you.must make up 2 list of your own rules s~ rules that you
think are important for controlling aggression. Seébnd, since you
have made up these rules, yoﬁ wil]l be expected to enforce them.
This means that if you see or recefve aggression that breaks one

of your rules, you must report it to a chairman, a student who will

. be elected by you to run trials. The third part of self-government

will be 'tria]sih Trials wii] be held in the evenings of Fhe days
when the chairmaa is notifieé by someone that a rule has beeq vio-
lated, A trial-will be 1ike a trial on th%'outside - é]] of the
studenté wi11nbe the jur} - except for the accused and the accusor
‘and the chairman who don‘t have a vote. When‘; trial meets, it

will decide if a pérsoﬁ who broke a vule is guilty or innocent.ﬁ If
the person is fouhd to be guilty, ;hé court will then decide on

what punishment should be given. , . |

™  8n the outs‘ldef if someone breaks one of the rules or 1aws,.'

for example, if he steals something ffom somebody, the victim (the

person who had something stolen) c¢an bring that'per%on to court. .

(At court, evidence is éﬁtained as to whether or not the, accused °

"person is gullty. If the evidence™indicates his guilt, then he is

punished in some way which is decided by tﬁ¢1court.
During the next wgek; I want you all to think about what rules.
or laws of verbéﬁ and phys{cal aggreésidn thaf.you would like to

make. Think of the times when you were fined for aggressions - or
H ' v N N .
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| think of times when someone was aggressive towards you. Let me
give you some examples of some rules that were made in gnother
school where they had a se]f«government program.
1. No question shall be settled by a fight, If
a...(person) feels there hasvnot been fair
play, (that person) has a right to call a
meeting of the court..,
. . 2. Any child who (continues) disturbing others
. by Toud talking, spitting water, or other
interference (shall be brought to court).
3. (paraphrased and: altared) Anyone who laughs
at another person when they have been punished
for something shall .be brought to court.
4, (paraphrased and altered) Anyone who d1srupts
a game while it is being played shall be -
brought before the court. f

(Turner, 1957, pp. 90-91)

Theése are just examples - you don't‘have to use these as rules
- w1 f you don't wart to. I'm sure there are lots of other situations
of aggression you can think of. R . -

, © '~ On February 7.of next week, we will getﬂtogether to make up a
1ist of the rules éhat:you have dec{ded:are important to you. Once
you'have méds dp the rules, thg‘self-gorernmént program can begin.
What will happen is that‘a11 of you.will be responsible to see that

- » your ru]es w111 not be broken. If you see SOmeone breaking one of
| ’the rules - or if someone is aggressive to you and breaks a ru]e -

" you w111 be responsib]e for calling a meeting of the court and tel-

- .11ng them.ahqut it. The way you.ca11 a,mepttng.quthe court 1s~by

: going to the chairman, who will be one of the stu¢ents'whom ydu'wfII‘ .

A

it
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g . T elelt, and telling him vhat rule was broken and who broke it., The
' chairman will then get a sheet of paper from the supervisors' of- .
fice, write down the rule that was broken and who broke it, as well
\ as the name of the person who called the meeting. The chawman -
¢ will then put this piece of paper on the‘l bulletin board. A/ﬁéeting

of the court will take place that.even]‘ng at 9:30, aftér lunch, . .:

It is important to undetstandfth&t'th?s system does not mean . | A

~ that_you wifi be ratting on another person becaﬁse youiWil] be ' :
telling ohé_sf the students (the tﬁairman), abﬁqt-a tuTg.that you Ep

(the students) have all decided upon. ‘This 1s not the ‘same as

- te11ing on another person to one of the supervisors about a rule
that was made ub bymsomeone else,

1've baen ta1k1ng the 1qst coup1é of minutes about a chairman, .
| ' The chairman will be responsible for seping to it that the other g
studerits know when ‘court s to be held, ‘The chairman will also.be
requnsib1e for asking the persos who called the sourt meeting

questions during court about the.vio1atioﬁ; the chairman will also

ask questions about the gu11t or 1nnocence of the person who com=

m1tted the offence as well as ask1ng quest1ons of any thnesses,to

L . the violattsp. As we11 thetha1rman mus t keep order in the court,‘-
and make sure that what is being talked about during court concerns
the violation and not some other unrelated matter.

As you can see, this job is an 1mportant one anda1t will take' N
a goodipqrsont- one wh0~is\very responsible ;ndia gopd ledder to.be
. . ' v . s
\,
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a chairman. Myself and the supervisors thought that.the chairman
R ) - &

should be someone from Level III or IV skﬁce they have shown by

their behaviour that they are résponsible peonle.

On Monday evening (February 5), I would like all of us to get

together for a few minutes to vote. for a cha_i' rman, Also, we need

a vice-chairman, a person who gan fi1l in for the chairman should
he or she be si\ck or accused of a violation. So during the we%tend
);mnk of who you would: 11ke to Eee as the chairman or v1ce chairman
It is reaﬂy \1mportant that you p1ck good oeople for cha1rman and
vice-chairman - peop’le who are fair and whom you respect o

In yaur court there will be a Jury Usuaﬂy 1n a courtroom, .
a jury is made up of twelve people - but we are gomg to do it a b1t
differently. Instead of hav:hg just twelve peop]e as a jury, we are
going to have all of you in the jury. That means that after you
have heard‘aH the evidence, and_after you have asked any questions
that you want to ask about the violation of the rule,. then you will
a'l] vote on whether you think the person fs guilty or innocent. If

'the majord ty of you vote that he 1s mnocent,. the trial will eend

" thére and no f1ne or pu\'ishment will be gwen. If, however, the

majori ty vote that»the person 1s quilty, then the court (that in-
cludes all of you).wi_'ll talk about,;what kind of fine or punishment
: : ~ R : i :

you' think tie. guﬂty'per’so‘n 'shou'1d ha"ve'.'_} Sometimes maybe ‘two -or
thgree di Fferent -oun1§hmeots' wi .‘H(‘-be thought of - in that case, you

would have another vote to decide whieh type of punishment the

e

.
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the. chief supervisors will be&present,

.75 to act as a Friend of the Court.

‘ . ever punishments you decide upon.
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guilty person yi]] get. Once the majority of you vote for one
type of punishment, then the trial will end and the guilty person
will get the punishment you decided upon. The chairm;n will have
no vote since the chairman, 1ike a judge, is to be impartial or
have‘no prejudice qgainst the accuééﬁ pe?soﬁ'?gvkﬁat the trial
wi]f be rin fa1r1ya; ‘

I owill atten‘d e;re,rg\/ meeting of tpe &‘c:ur_t. | As well, one of

i ithér of us will have a.

vote on any of the topics you discuss. What we will be there for
. : . .
\

\ AN

A Friend of the Court is a real position in a court. For our

court, the Friend of the Courf wil} serve to:

1. guide you wit - precedures of the court -
e.g., to help the chai to keep the dis-
cussion of the court to the\issues for which
the court has met,

" 2.-to tell the other supervisors what the court
' has decided so that they can carry out what-

3.’to inform the staff of any neﬁ rules you
mjght make at a court meeting.

. ) 4;_to offer suggestions in some cases when you
' are deciding punishments. A1 decisions of
the couirt must be_ approved by a chief super-
~ visor, SR ,
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18.

19.
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APPENDIX B
Pleasantville School Rules <\¥

No tripping purpose]y

No fighting.

No \punching in anger or resentment.
No kicking so as to hurt-a person.
No throwfn@ objects at people.

No pulling hajr. *

No spitting:

N

ﬂNo;threaten1ng people verba1ly with physical aggression .

No banging doors- or. belting wal]s.
No -calling people names.

. " No yelling at staff or students.

No rude manners (speaking to another person in an abusive
manner such as “Get lost", "Leave me alone").

No rude gestures (such as burping in another's face, making
faces, or sticking up middle finger).

No foul language at other people.

No bringing up a person's past (no talking to another person
about what he or she has done in the past 1n a way that puts
him or her down).

No talking behind a person's back (no te]Ting things about a
person in a _way that puts him or hek down),

~No 1rr1tating, bugging, or put-downs (such as making fun of

people, jeering you on when they know you are mad, and trying

. to make fun of you ‘to make,ybu madder)

No making a commotion among jury-members in court (such as
talking when someone else has been given permission to speak

“first).

No going against pun1shment (in court) such as complaining
about unfairness of: punishment

No.' resentment < Tike getting mad At a personﬁfor being

‘reported to the chairman for ru]e breaking, |

Anyone who sees a rule being broken must report it to the
chairman, ‘ \
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.
N APPENDIX C
Notice of Court Meeting '
.  NOTICE OF COURT MEETING
N ' . ’ .
ERE - '. ’ § C - . L
This is to inform you that at 9:30:p.m. (after
" snack) today, there will be a meeting.of the
# court, X S . |
Stgned, '
A (Chai rman/Vice-Chairperson
N e ’ \ .
: — N
.- Date :
‘ . . * \"|‘ . j K N
o \ N )
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APPENDIX D

‘ , Court Attendance Record

NAME {EVEL ‘ATTENDANCE NAME LEVEL ATTENDANCE
J T
: ‘ —— - - —_— b
1.: L] B —ﬂ-—\ LN
‘j : — ——-— ' '
g — —
. : —_— — i

¥ .

.
— — |
: 1 ’ ! . \

— — ;
i - -~

PRESENT . : : : _ :
. ABSENT . e .
= ABSENT WITH PERMISSION Lo SN

. DETENTION L S - R
sxcx E p o T v

!
e
>'w

=
n ll e ll
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«  APPENDIX E ‘
Request for Court Hearing . . ‘
, _REQUEST FOR_COURT HEARING
© This s to certify that N
: N [{name of accuser)
TR : ‘
. has brought the. attention of . - \ 5
) ' {chairman/vice-chairperson) . ;‘
that -~ = ‘\ AT _has broken rule(s)
+  {name of accused) . ' / . T o .
. ‘number . . . -whith states that’ - .
3 . . )
B ) LEE i .
. "~ It is the intention of the court that- L
S o . .- \(nam@;f accused)
" be brdugﬁt to court this evening,: “‘3
- (date)

< o
to determine his/hen‘ guilt or innocence, and punishment, if quilty.

1 4 ‘ B \ N
. The accuser‘a]?/’?«ishes 'to certify that to his/her knowledge, the
3 , following people were witnesses to the above alleged rq'lé violation:
< , - : !
’ ,_’g,,/ .
. ' ' , A
¢ s ﬂ'.
- i
, - &
o N . . - =Signed, '
' N [ . ) . - .
3. ; {ChaTrman/vice~cha rperson) Y
N B . ’ '.\’ ) . ' Y . . v
e A _ ' (Accuser]
coT A A
PR \ Ay _ ‘
" N A : . Date] '
) ) : o i .
o . (
N LS
r N " \

s e . . =
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APPENDIX F

Court Records

ACCUSER'S NAME.: v

67

ACCUSED'S NAME:
RULE VIOLATION NUMBER: {

DESCRIPTION OF RULE VIOLATTON:

DECISIONS OF JURY: © - : . -\
~- © T FIRST YOTE SECOND" VOTE, |,
' GUILTY DR

INNOCENT RS
LIST OF PUNISHMENTS - FIRST VOTE  SECOND VOTE

1

. DESCRIPTION OF CHOSEN PUNISHMENT (IN DEFAIL):

)

3y

(VICE-CHATRMAN)

\

l.,'
<N

b
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APPENDIX G-

Trial Instructiaon Booklet

Court Procedure

Self-Government Program, Pleasantville School

- 1. The, chairman will call the court to order by saying:
P "Everyone quiet please, this court is now in session."

. 2. The vice—cha1rman-wi11‘ideﬁttfy thévaccuser,“the accused, thef'
: violation, and the witnesses by saying' .
» L “The purposé of this trial is to hear the cdmp1a1nt of -
name of accuser that name of accused has broken rule ¢
number “which states that description of rule. Lo

The accuser, , has identified name of

witnesses as withessing the v1o]at1on. Would these N
people please tell the court whether or not they have T

witnessed the violation.

AFTER THE WITNESSES HAVE INDICATED TO THE COURT THAT
THEY HAVE WITNESSED THE VIOLATION, THE CHAIRMAN WILL
ASK THE WITNESSES TO LEAVE ' THE COURTROOM

{
THE CHAIRMAN WILL THEN ASK THE ACCUSER TO EXPLAIN THE
RULE VIOLATION BY SAYING.,

"Would accuser's name please tel1 the court why he/she
has requested the tr1a1?

The cha1rman will permit the accuser to speak. If the accuser does
not keep his speech on the subject of the al]eged vio]ation, the ‘ °
chairman will say:

"You're out of order, stay’ on the topic of the violation,
please." “ . .
. After the accuser has finished speaking, the cha1rman wi]l ask the
accuser questions to insure that a1l of the following 1nformation
is obtained by the court




(a
(b
(e
:
I
(h
3.

IP

g What the rule was that was supposedly broken.
Time and place of the alleged violation.
) What people were involved,

What the accused did or-said,

What the accuser did or said.

69

i How many times the accused broke the rule (if this is relevant).

What happened just before the rule was supposedly broken.
What happened just after the rule was supposedly brokenx

The chairman will ask the accused if he/she is guilty ow not.

"name of accused how _do yoé)pTead, guilty or not
gu11ty7"

THE ACCUSED PLEADS GUILTY, THE CHAIRMAN WILL ~ASK THE ACCUSED AND

:' THE. ACEUSER 10 LEAVE THE €OU RTROOM. -PRDCEED T0 STEP # 10
IF

THE ACCUSED PLEADS INNOCENT PROCEED T0 STEP # 4.

o

4, The chairman Wil ask the accused to teTl the court of his/her
version of what happened

¢ \
“Nould youlplease teTT the court, in defense of your
pTea :5nnot guilty, what hapgened7“ .

The chairman is to ensure that the accused has provided the

fol

(a)-
(b)

(0
(5)

5/

- THE

Towing information

’ \
Nhat the accused did or said. 7

What- the accuser did or said.
What happened before the rfile was supposedly . broken .
What . happened just after the rule was supposedly broken.

THE. CHAIRMAN WILL -ASK THAT THE NITNESSES BE ALLONED T0 RE- ENTER

COURTROOM

k

IF THERE. ARE NO HITNESSES 60 ON TO- STEP #8 v

6.
she

‘ the

i
“

"The chairman will. ask each w1tness in turn to descr1be what

sap; The chairman is to ensure that each witness has provided

following information ,

what peopTe were involved, = )
what the accused did or said; - '
What the -accyser -did or said: L ' ‘
Where the witness was ‘in re]ation fo the agcuser and the
accused- at the time of the ‘al leged vialation. o .
What happened ‘just before the rule was supposedly. b‘roken. \
what happened just after the rn]e was supposedly broken. L

he/
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7. The chairman will then ask the members of the jury if they

have any questions. .
"Doeg any member of the Jury have any questions that
they would 1ike to ask the accused, accuser, or the
witnesses about the alleged rule violation?"

8. After the questioning by .the jury has ended, the chairman
will ask the accused and the accuser to leave the courtroom,

"W name of accused and name of accuser please leave
the courtroom, sorthat the’ jury can vote on the guiit
or innocence of the accused?“ ‘ L ;

9. After the .accused: and the accuser have left the ‘room, the
chairman w111 conduct the voting procedure by saying ‘ :

"wouid ali those members- of the jury who fee1 that

name of accused is. innocent please, raise their_nands?",.

\

The chairman will count the number of hands
The chairman will then say: A

“Wouid all those ‘members of the jury who feel. that
name of accused is guilty p]ease raise their hands’":

The chairman will count the number of hands.
Tnosed¥oters in the minoritv will be asked why they voted the way
they did .

"would any of those members of the ju who voted
inoritz vote please explain their dgason for voting?"

THE CHAIRMAN WILL ALLOW THE JURY T0 DISCUSS THE GQILT OR- INNOCENCE“

OF THE® ACCUSED.

AAFTER DISCUSSION, REPEAT- VOTING PROCEDURE - STEPS 9(A), (B) (C) (D)

—

Y

a3 )

LI

"\ -
IF 50% PLUS ONE MEMBER OF THE(OURY VOTE INNOCENT, PROCEED TO STEP #13.-

10,. The chairman wil] ‘ask the members of the jury for suggested ‘
.punishments. ‘ [

"Would " the Jury suggest an appropriate punishment for
accused s name piease " A

\

.\'

IF 50% PLUS ONE ‘MEMBER OF THE JURY VOTE GULLTY PROCEED TO STEP #1007

~



PROCEED T0. STEP #l_

> \ B -
u\ N *
T on
11.  The vice-chairman wil) write down_each pun1shment that is
suggested S : . .
12 THE CHATRMAN WILL READ.OUT THE WHOLE LTST OF PUNISHMENTS. |
i
The chairman will then ask the jury to vote on each suggestion. \
N .
"Would all those in favor of pun1shment f1 please o c :J ’

, ra1se your hand?"

The vice-chairman. counts the number of hands and wr1tes the A
number bes1de the punishment e ) v . Crep R

Th1s procedure is continued unt11 a]\ pun1shments are vot fﬁr{ ';
UNLESS ONE PUNISHMENT RECEIVES 50% PLUS ONE MEMBER S 'OF THE" URY S

“-VOTE, THE CHAIRMAN WILL ASK THE OURY: 70° DISCUSS NHY EACH PEN LTY T
Is BEST OR TNAPPROPRIATE B ;:\ ERAEIR ; . ~"'::e Lo

A SECOND VOTE IS THEN HELD (USING TﬂE SAME PUNISHMENTS) SEE STEP #12 ;Efffx*‘;a+;fi;

13. The chairman w111 ask a member of the. jury to ask-the accused :“ o 1;3:\,? ,f:f
and the accuser to: return to the courtrOOm ' o e

‘14, The chairman w111 announce the decis1on of the court by neadﬂig
the fd110w1ng : SRR : : oo . L

~ "This. court hias dec1ded that namfnof\accused is fnnocent ‘
of description of the rule vio1at1on‘“ T, :

R L "@f ) ;"‘z '; "‘ ;,Z{‘L" , ‘A»;' o
oy o . . L L t)\
"Th1s ‘court has decided that nare of accused is gui]ty of SRR,
descript1on of rule v1o1ation T S el
S Joa o ND S
- but that no-: puntshment be g1Ven to you at th1s time o
.. Should you break the same rulein theé future, the " - ..
- court shall-recall this .incident and use’ 1t in making L
:1.1ts decis1on of punishment at that time, ™ T
o ';51 - dand that as:’ a Runishmeht you sha]] description of - ,J'“ra*- o
Sl - . punishment, “This.punishment shall:be- subject to the U
-, approwal of-the chief. supervisor,. .o oot LT TV nld
15, Thet chairman ends: the - trial by saying' S "_ ﬁ,?f-;{ TR
IR AN "This tr1aT is ended M ST e -
U ‘ 13 RN f;g
o . 2 fgf fii ‘;4 ‘ ‘ ‘§H
l\i .ﬁ, b i
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APPENDIX H

Definition of Fineable Aggression

\

Phys1ca1 Aggression ‘ . et T
1,

Any of the behav1ours 'Hsted be'low are Physical Aggression ) , - {
- | §
offehses if: o . . . :

=y

(a) another person is hurt that is: .

(1) the person compla1ns of be1ng hurt by 1ntense]y or . v

emphatlca11y how1ing, swear1ng, or'is otherwise T D ¢

L

verbally aggressive (see &ef1n1t1on), or

[l

(i1)

clearly 1nJured that 1s b1eed1ng, bru1sed i

. L]
scra ched, etc. . . \_ .

-

te: Accidents happen; 1f the’ person(s) involved: agree

that they’were ere]y playing when someone got hurt, we can ’

it it vias an accident - except 1n the case of a o T
p s1cally weak person suffer1ng at the hands of a phys1ca11y

S rong person, th1s excuse can. on1y be accepted‘%f the 1njury

L |
occurs 1n an organized game.," - BE R A .

OR  (b) The aggressed‘person 1mmed1ate1y reta11ates with a response o :" }

: whichqiits one of the criter1a for Verba] ‘or Phys1cal Aggress1on\

(c) The aggressive behaviour- js d1rected at a person who the .
aggressor has been recently (1 e., during the same day) f1ned
for aggressing (e1ther verba] or physical)\ i f}?}.}“f

: (d) The' person aggressed makes repeated (two or more) éfforts to...

"carry on with another activity, or-makes repeated (two or nore)

i
..,.

2
{
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ﬁ%quests for the aggressor to stop the aggressive behaviour.

R - (e) The aggressive behaviour is repeated (three or more times).

\\Physical‘Aggression Behaviour

N N ! ’

_ Punching

Slapping . L . . '
Pushing- : : c -
- Kieking R .

CBittng. oL o L

’ﬂ'hrourlng an’ obJect P T

Spitting on another person. '

Pulling -the chair from under another person so as to cause that
person to lose balance or fall. o : N

Throwing food at another’ person o

SIamming a- door,

N

VerbuT'Aggression o ' " | \le N
1. Any of the yoa?-,ds or phrases Tisted below will be considered as
: verbal‘aggression if: SN ' , ' '
(a) The aggressor 1s not sm111ng (cheeks not ra1sed, teeth not
1show1ng)'when he says the word(s) phrases ,or combination of
. ords o phrases t,-ff_i}is .ﬁ‘ ‘;_f

OR *.(b) The word(s) phrases or combination of words or phrases

fis/are directed toward another person or group of peop1e

j’repeate\}y (m : ‘than once) within one minute

OR'n.(c) The word(s) phrases or comb1nat10n of’ words or phrases C

'”d1rected‘toward another person or group of peop]e 1s used 1n _'V, ;

’ :a hansh tone (i.e., putt1ng emphas1s on each word and saying

Zeach word loudIy and d1st1nct1y. at\the same time 1ook1ng .

&0
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’ =

(d) The words are directed at a person whom the aggressor has
been recently (withm one hour). f1ned for aggressmg whether or.
not the ~mann_er of’speakm‘g to them fits criteria (b) or (c)
above . \ " '

(e) The person aggressed makes repeated (two or more) efforts to

carry on. w1 th another actwity, or makes repeated requests for

.the aggressor to st the aggresswe behaviour.

Verba'l .Aggression Eiamples

' “Any student who r%fuses in’ a loud vo1ce to obey ru‘Ies. ‘

Making rude gestUres (1 e. R makmg faces, sticking out tongue) '

if they provoke someone into retahat_mg with- verba] or phys1ca1 ‘

b .
aggressi ofi or make the rude gestures repeatedly.

8

1,

Name ca]hng (a) ca]hng someone a name tising a derogatory .

’word i. e., “fucker", “sucker“, "bastard" "cunt", etc. (b)

\

‘ca'l'Hng someone by a name that the person has expressed prlor :’ f- -
"»disapproval of, i.e., "queer“ “duck" “pu]ler", etc.“j' """‘""' ‘

. .Screw off . 9 M* your own busmess “}‘:;4;;\»16 Ding-bat ~ \‘ ‘
Fuck off, 10 I hate. you.;_ e 17.-Pack"off. .. -
. f“gF—off 11 Your mother:is a wtﬁre‘ ‘ ',"18 Shag off. \

g e 12, Your, father is-a’drunk, 19, Piss, off.

34 :'}An_y ]anguage which encourages another"to behave 1n an aggreSS'iVE

TStiek it .13, Jesus. Chifst: = o jj‘zo Shutoup.
R A .Get out. o \ 14 You re\'a prost1t\ute. » ?1 Damn you. r{( '
' ”"-,,.'_'.Up yours 15 You make me s1c' B

3 “22 Ptss on 1t
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ARPENDIX 1. \ o
\ S Dafinition of M1n1-Aggress1on | ’ ;
. "\ . N . 1( . '
! Physica] M1n1 Aggress1on L S - . ‘ o o 3
\ 1. ;Punchlng """ 6. Throwing an object ', " . o | i
- 2. .Slapping 7. - Spitting on another, person. - FE % BN
.3. "Pushing. : 8. ‘Pulling the chair from under another o R
N L. 4. Kickingy ... person-so’as to cause- that person to
- o S;thiting , _-;"lose balance or fall. . L
A R e »:,2}} ¢+ 279, Throwing food at anothgn person. ST
ek ‘C'ondi thnsn. RN X ';) s o N
. (a) One m1n1 aggression con51sts of any -of  the above behav1ours o f?

tocturing once. or more than once in success1on w1thout any
A . intervening. behaviour(s).
“~ .7, . (b). Should a’physical-mini-aggression be 1nterrupted by a physi- -
. ~cally .or ‘verbally aggressive retaliation by the person re-
_ "-oeiving. the. orig1na1 m1n1‘aggress1on the retaliation sha1] N
" e . be counted as one m1n1 aggress1on and will® be subJect to
S ) condition (a).
(c) If the:original aggressor cont1nues his/her m1n1-ag ressive
" behaviour after a retaliation, this will be considered a .
Cr “mind- -aggression seperate from his first, if the criterion
ol specified in-(a) was met, 1.e,, the original aggressive be-.
-haviour was’interrupted. by an intervening behaviour. This -
.- " 'shall be true.only, 1f the original aggressor stopped his/her . .. =
o e aggressive behaviour during ¢he aggressed. indiv1dua1 s reta~ | -
Do Lo - Tiation. If, on, the other hand, the: -original agtressor does
o o not stop. the aggressiVe behav1our .during retaliatioh, then - = -
_."his/her behaviour,: both: befqga}and after retaliation shall be
“cons1dered as one occurrence RG] minixaggression, e e s

o ~.f S Verba] M1n1-Ag4ression “';-

~ ) T : L
S e o7 1 Name-ggl]ing ca111ng someone by a name oth r than his Chris- :
e 77:'.\ _ ;tian orlegal name:, ‘ dsj
e ‘:2; ‘Using' any, . qg the words combination of wor or phrases 1isted
C  * 1in_ the Defifiitign of Verbal Aggression ‘when' d1rected toward v
o . another persdn.<; . L
- . " Any :s tudent"who refuses in.a. loud voice to obey rules. o .
4 Making ‘rude: gestures : (1: €.y making faces ~st1ck1ng out tonghe) \; "
SRR s directed toward another person. S e e .
YLl ol ~§ond1tions PO "¥'~n”- It ;* S T e W ‘,,.A,,.,
oot w0 The'sdme conditions exist for verba1 mini aggress10n as for physica1 '

'v;- mini-aggression. ?‘




APPENDIX J S -

Rules of Behavioural Condyct for the Investigator

¥

;} o ' _ During Observation of Mini-Aggressions = . . Rk

-

During observation per1ods, the observer., ,'

(a) will not initiate’ any verba1 or non verba1 communlcation w1th S A\

any student or staff I ‘ . ’ ‘

A C-Lb§b w111 answer questions directed at him with brevity, without gA ’
' entouraging further conversation by asking a question or -~ . _ ]

sm1]']ng .. o .

Tc) will make minimal éye-contact when answering uuestions - i e., ,
will from time- to-time scan thg\room while speaklng to an
1nd1v1dua1

(d) will refuse to participate with students in.any activity
e , e (cdrd-playing, etec.) by- ssyjng, “"Not right now, thanks,-I'd
" ‘ : %‘ " Just'like to sit down for awhile" ‘or "How about 1ater? I d
- ' ~Just Tike to watch right now", etc,

. . . : i

} ' o (e) w111€rerSe,‘1f asked to leave the observatlon room.

- ~ : . . . : . ‘
N . . - . : A
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L APPENDIX K ' : &
. Instructions to Students apd Description of Vignettes. \ w
R o= - oo 8 ’
i Instructions. to Studen‘ts' . !
- Tms is a tape which has om 'it descr1ptions of s1tuations : y S

which you might find yourself in. Each of the situations are sort N
Coa of tough to handle because they put you on the spot. You Know you

" have’ to do- something; but you're not sure what. I want you to
listen very carefully: to each situation that I read to-you, Try to,
: : imagine the .situation as though it was really happening to you and .
- . then tell me what youwould do if you were in that situation, I
will tape what you tell me. (point to Sony cassette) Use your
- .exact -words and the same tone of voice you would actually use in
the 'situation. Don't spend too much time thinking about your an-
swers because if you were really in the situation, you wouldn't.
have a chance to think for.very 1ong. ‘ , .
The first two situations wﬂ'l be, ones that I will do as an
- example for you, ’ .

‘
ot Fama s i s T . - - N
Tl e R g s

- basgd on Freedman, 1974,
. ) \ ' ‘ i ' . - .
e \ - ‘-.'. ) .".' ',' -
Descr'l ptions of Vignettes '~ '
0 C

[ . K . ..
- ’ AY . . . - N

3 Modelling anettes- kR

~

o\ l You' ve been fee'Hng sort o’l" down aH day for no reason it. seems,
S “other than you feel kind of 1onely "You . think haybe you Fe just - AT SR
el © s -.tired of- do'lng thd same’ things.over and over again every day-without: o - ¥
v .gett'lng anywhere.”. You wou'ld really like ‘to'talk -to someone, but you : :
don t Know what to say. .’A. good fr1end wa]ks up to you and says “How

are’ th1ngs?" ' What .do you do? C ey, _ -

T TN

" ¢ L -Res,pgns_e. BL d say. “'Not very good I feel so“rt of down today - kmd
ceo e ot of lonely, you know., It!'s er { ve been in here forever C
oA .~,_1.‘,.'andlmtfred of it. S \3;'_- Do L

20 You! ve been study1ng\one o’r'your subje s’ reaﬂy hard for a L
i, couple of hours but “thereis. ofie problem - that :you just can!t under- :i'-. "7
.0 dtand, . You"d really: 11ke to ask your\tea her about it, but you - - RS
L “think that it is suth-a' small’ point that you wﬂl “Took’ stupid Wou © il s D

" see.your teacher 'walking toward you, he sees you. studying and ask% oY

:; --'?'A\,“"How are you :,getﬂng a]ong?" “hﬁ d° ¥°" d°7
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“w

Fee Response: 1I'd te11 him that I'm not gettlng along very good and
‘ that I had a question I'd Tike to ask h1m .

) . e " i . o) ) " .
G .7 Rehearsal V1gnettes ' . ’ o AR

v 1. You're wa'lk'mg a]ong Nater Street doing some wi dow-shopping, :
p : oo just kﬂHng some time A’ group of: other kids' are walking toward ' -
s ‘ _you. They're about your age. - As they are passing you, one of -

- them deliberatély bumps 1nto you, and near'ly knocks you over.
E . / What do you do" ¥ : A : .
. . J . ’ e i
.. 2, Nhat 'ff the persontwho déliberately bumped dinte you said "Look :
where you're going, stupid'" whabdo you do? :

l ‘ A .- ) 1

Vignettes Used -for Data’ Co'l]ection ' ' B \ : ,

I

1. It s 77 30 on a Saturday quht and you ask _your father if you-
. can go out/with some.friends. He asks what you'1ll bevdoing. You
say, "Oh, just driving around.” He fs andry and yells, "Nothing
P emng You know what happens when you go driving around with kids.
"~ You can stay home tonight with the family and. watch te'levisien'"
What< do you do? o

RS

Sear?lioen

\ el
\2. Imagine ypur- gym teacher 1s a nasty quy -and you think ‘he must
have it in.for you because *he's always p1ck1ng on you. " Today he's’ _ :
really. béen on your back all period, and you've al ready had to do . v
50"extra push-ups.” Now he says to you, “0K.sissy, let's see 30 L
D : . mofe, and .get some energy into them:" You're so tired you don't - :
.S ) think you can-do:another one, but all the k1ds are standing ar'ound ot o
v : watching what wﬂl happen;. - What do’ you do? SRR

[
.
L, )t S bl S TRRL 47T

Do g 3. ‘There are a few k{ds in the, schoal who have been. hasang you . o
' -~ for awhile and you“have' been- ge*l:ting madder -and ‘madder at then R

\ mouthing off at _you >Imagine that yqu are-walking in the.school-c S

1 . .yard-and’ there aren't too: .many other peop‘le aroind. One of .these -~ /- i ;
o guys passes you. and says, "H'i queer"" What do- you do" P . :

- L Someone in th‘e school h'as recenﬂ_y been defaci ng. the waHs 1n
RN th bathrg_m by wr1t1ng obscene words. all-over them'with a black - ] . ]
\ marker. = One ‘of your teachers in.school always. séeris-to- have:it-in - " .
\ or. you.: : Todey ‘he’ calls you- out of your. ma th class and he says- to - S 31
oy ,you in’the hall, "OK, e knoW you're the wise &s wrote all-_ oot
. : . over. the wal?s 1n the john. I recognized your writ{n D‘ldn t you




1

“ just caught him/her running around the Home.reading 11nes from it .

"recall putting it on your bed earlier in the evening. You dogk . . - \

- out asking you f1 rst. Just then, your room-mat
‘you do? . . - - . N

3

- kids in the room start teasing you about- being ‘overwei

-with your danc;ng parther ﬁearing this You turn o your room-mate

: Vignettes 1 and 2. (Rehearsal) 1 2 & 4 and 6. (Data CoHectmn)
. are taken: fmm or. based on Fﬁeedman. 1974 O

s closed and there is no supervisor around. A coup1e?.the other
g

.says, "Just look at alt that b1ubber on your arm, " He S hurtmg 5 . g

10, The schoot has put-on a dance. You re really havmg a go.od time
*. and. you've been doing a lot of dancing with somedne you really Tike.
-You've never’ danced much before, but. tomght you're reth gettmg

) . }3
. . 4
[ \ ‘%
__— . 79 ”
/ PR _ .
5. It's recess, and you're having a game of pool with a friend. ‘
Suddenly, one of the other kids - a' real pest - comes over and . ) '

grabs the pool cue from you and pushes you away, What do you da?

6. You are 17 and your room-mate: 1s -14. He/she is- always messmg ;
around in your things and ratting on you to the supervisors when-,
ever you do something wrong. Today he foung a love-letter from
your girifriend (or sboyfmend) in your dresser drawer, and you've

out loyd, You're embarassed for anyone else to hear what he or S Ly
she wrote- and you're -angry at-your room-mate for always sticking .. * \ '
h1s/h§r?nose into. your affairs. You go up to him or her. What do

you do? -

7. You re in the TV room watchm} Mary Tyler More. " One of the >~ P
‘quys comes in the room. He knows { orite program, hut . ‘ R
ze goes and changes the channel without asking you. What do you , : e .
0? o .
Y A
8. It's time to Ho your homework. You qo upstairs to your bed- - &, ) g
room here at the home and you notice your pencil is missing., You

over at your room-mate's bed. You see your pencil lying there.
You've repeatedly asked your room-mate not.to tgke your pencil with~
walks in. What do : g

# R
9. You're in the Level III room having a smoke at récess.  The door . ° .

This - . -
really hurts you and you ask them o stop but they.don’ One of ~ -
them comes - up to you and-grabs your arm, squeezing-it: tightly He

you. What do you do? . C - , R

Y

into it. - As‘you' re. dancing, your room-mate, whom you don't get . - o .
along-with very well, walks ast you and says ,: "Not,only do-you ook . ’
Tike 4 cow, but you dance-11ke one too. " You' re really embatrassed

whatdoyou do\ L S

P ey
2 e

3

e
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AR b R e w2 A_q;",:t‘. ."-:ia' dfa-‘-

;>
Definition .of -Behavioural Measures :
R _ , ’ , A
Duration of Response )

// ime from onset of response, time out any pauses of ' .
. duration” greater than three seconds. '‘Stop at end of , ;
e S response. I ' .
X P w . . % ¢ -
"¢ Loudness of— Vo_ice. rated on a three-po‘lnt sca]e

"

g _ . ,_ \ ,
L o . . 1.sShouting or screaming; c1ear1y oppressive loudness. ‘ o

.o ... . Z. Firm, clear level; easy to distinguish words, N
. comfaortable.

\ ' - 3. Very 1ow, stra‘ln to hear, some words are ind'lst1nct
b oo because of excess1ve softness.

Tone of \Wo'i ce: rated on a three-pomt scale.* '

Lw\ P 1. Monoi;?r‘le coinp]ete'ly flat 1ntonat10n, every word on
o " same pitch “no variations \n tone. :

T o, 2. L1ve'l_y 1ntonat10n. appropmate express1veness. ',

N 3. Exaggerated tone p1tch .and. emphas1s, clearly
< g expvessing anger o .

-

N , e Assertiveness' rated on a five-po1nt sca1e

.Y} . ‘ . Aggressive ! . .
wi o < ~Bodi1y contact intended to, Cause harm (1. e, hi-ttTng. SR
& o e foﬁwhm)‘ S
L. e o7t «Threatening with psychologica] or physical harm. L R
R SA -Swearing o, . < e
S ‘-Name-ca'lling o _' RIS e o :
' SRS -2‘:‘--Sarcast1c reSpopses 1ntended ;o provoke another. i e. . N
A O -1 I vacation.'f._-;‘--’ s RS '

v,"”. - . 1_. a R " - .

-Rudeniess b P ST

“

B

i -
-

SV s

gt L
oy -

AY

) N AR B ~Demanding " an apology AT AR i R

¥ e e --Expressing a.demand or, request mthout explanat‘ion or T e
a3y cons ideration.of ; others: rights, ool . - s
: v e w -Refusing to- co@ly without explanation, e. g., 1eav1ng DA
5 : 5 R s1tuat10n 1n which perfonnahce ‘Is expected R R
B % , :,‘\ i ‘ L. . ' ' ' .
.r‘\ ;:: - ..\i\‘ ;é'.' ' ‘ ""

N PR P - - A
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3. Assertive '
-Expression of thoughts, feelings, and beliéfs in a
direct and honest manner which does not -violate another's -
personal rights. .
' -Requesting an apolagy. .- ; e
-Reque§ting behaviour change 1n an appropriate manner.

4, -Not. ‘confronting, the provocation (go1ng to, staff)

- =Asking for further clarifi cat1on of proVocaHon w1 thout
explaining own positiop. ‘ . i
-Explaining own. position (feeHngs) wfthout askdng ’for
further clari fication., .

5, Non-absertive . y s

-Escaping a situation in which a verbal or non-verbal

response is not requested: confgrmng :to -a situation ta
which § is. opposed.

-Responses which convey no 1nformat1on) e.g., "I don' t

‘know . " ‘
¥ = / n.ﬂ
= I .
2
. ’ o . .
o - )
\ g=
: N .
AY ' ) ('
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APPENDIX M

Self-Government Questionnaire

82

P'lease answer the fqﬂomng questions about - self-government

Instructmns for Question 1

Below. Question.1, there are severa] answers Hsted On eac

side of each possible answer, there are Blank spaces.

On the:blank’

space to the left, please put the number "1" for:the answer which
Then write the number "2"
* beside the one of the remaining answers which you feel is the next
Continue this yntil all the blanks to the left of the
The last-possible answer is one which you
may fill in if the most true answer is not present in-the six pro-
vided. Once you have finishel doing this, then go to the right
side of the dnswers and fi11 in the blanks from 1 to 6 or 7 (from
the most true to the least true) as-you think others see 11;i

you feel is the most true as you see it.

s most true.
answers are filled in,

Que'stion 1: .

g TR

During. the past three weeks of, ‘the  sel f-government program,
when another-student. was,aggress1ve to you (broke one of the rules
of se'lf-government) and you did.not take him or- her to court was

13

it because :

As:. Question 1.
apphes to- you

M
&
. E,
'_!;
ol
L
:k‘_'
&
&
-
t
3

(a) If yqu brought h1m or her to court, he
or 'she” might take- you t0. court:for .
something, S0 you both’ would just éend

up getting fmed Lo

He or she is a fr1end “and you don t
Ttke- taking friends to court

Soime- of- the‘students agrEed notﬁto take
_.anyone . to_court’ so ‘the se]f—government '
‘program woldn't work* and-*it wptﬂdn t
come. back. agaln. R

(}) Students agreec‘l not to take anyohe\to
o qourt because nobody hkes court

As Qu‘es't'i on i
applies to
oth\ers

e et et



N e

N

(e) There was very little aggression during the
Tast three weeks and because Of thi 5, there
were no};!many rules broken.
(f) Since the new boys from Wh1tbourne House a
"~ have' arrived, -there has been. less aggres- i
"sion because the 'old’ students have . been ~ .
more interested in-getting to know: the. S e
.. 'new' students. and have been talking, and ‘ o ,
- p]aying cards ,_ etc., with them; rather . ... .. . -
' tha[g with the "older' students of P1ea-~ S
-san vﬂ]e Schoo] , ‘

(o) totrer)

Question 2: - . " - L PR B

During the past three weeks of se'lf-government, there have’ . N
been some”courts which have been cancelled: by the. accuser and the . AN
accused. When this has happened, the accuser and the accused have.. . . ..° -]
said that they “ta1ked it out" What do you thmk “talk'ing it out“ e

_meant’ L - o

v \ ( e
(a) The raccuser and the accused aPO]Q\QHEd t° each other. 2 SN

(b) The “actuser and the ‘accused didn’t apo]ogize to eaqh other- el e
_ they just didn't want to go to court DR R N

(c) (write other neason here) _ Coes L T
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