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\.' "l“l .‘. : “I" . : . ... . R : ‘ . .f. o .
) The puSSpse of th1s study was - to 1nvest1gate.£he success of : .

lffixfr ' usxng ch11dreé%§\$dterature as a stxmulus and a.model for)?teative : / T L’f?
s B . . R R ’ s

"'.‘ L writ1ng~WLth a group of grade four remedial-students.

——— . 7 : R
T ‘\‘\~Tse;;;'_ Selectlons from 11terature were read to the children over a' ”./ e :

flve—month period and spec1f1c 1iterary technLques in the stories /

\Zfe ii;;5 o were discussed and analyzed. The techni

Lt sequence, end1ng,‘names, characterlzati

" LN N . ~-r.'

‘ PR
L . structure, vocabulary, dxalogue, personal/emotional quality, and
P cs . . - . ) e RIS . e
sensory impre551ons. ' fj. L f_f;i; o -i.'./

/

- Samples of the students own wr1t1ngs were collected and : -'\}

) ' N ol ] / ' S . o

. assessed to determine any 1nd1cation of growth or 1mprovement

durlng the study Ana;ysis of ‘their storles showed that a11
v 1 : o T ,
' students in the qroup 1m1tated gomengf the technigues that had been L

N

S studle in the 11terature. fhe extent to.which thas occurred and . . G -

&

“:,._'” the contlnued 1nc1u51on "of the partlcular 1iterary elementslin

‘1\ /

T . PR

the1r own storles varled among the ohildren in the group.“.‘ - _ ".u,"Fi

A p051t1ve change in the students' att1tude31towards creat16e : ":-‘ : o

writlng was also detected. : 'ﬂ-'f.".: -i ‘~;' o
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severe probi.ems in w ting skllls. Unfortunately, rathe than '

|

5 1
Pt encouraging poor reade S td Write, teachers bften keep to a minimum -
. o 1‘ !
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. 1 . ‘ - | - . - . . .. \‘
Chlldren in xiemedlal classes exhiblt difflcultles 1n reading and < | . o

+

: their teachers spe nd a great deal of time and effort in. attempting to -

overcome these weaknesses. These same children experience equallS/

b

l e

in making their composition' more effective (Stewig, ,1976) ‘ Students

.
are often not awarg.of specif'c elements of wrlting such as

°©

8
flguratwe -_language,__dialogue, descrlptlve vocabulary, and deta11

wh_ich ‘they could use in their; o) wrltmg R . -,

N . A

{'When children are expected 0 write creatively, they frequently \ S, .-
i [N g -

", experience feelings of uncertaints/ about how to be_gin their story and\ ' s

o w’n7t to write about (Nllsen & Gree&well, 1977) Many elementary ‘ \

dents require ideas and suggestions to stimulate their thimqing an&
i , '.' . . e J

t guide writing. )

-

i
'I'he writing produced by ch11dren is influenced by the -writing.- i R

' l A%

amples that they read or hear and ~utilige as models (Allen, 1976;

| .
enmngs, 19'7 Huck, 1979, 'I‘iedt, 1970, \Wilcox, 1977) 'l‘he format and . \,
| st \

style used by elementary students in their writing resemble the format

” T
and style in their basals (Eckhoff, 1983) Remedial pupils are usualiy o Y

provided with basal readers which are on their insbructional reading /




. .; . . - ‘. . . ) ‘ /e P i . L . : . oot ' B .
L . levels and a‘r}e, therefore, exposed to language patterns which are ‘ , _

N\ -

- simpler than /jthey are capable of handling These books, however, are
A designed forf younger children and contain se‘ntence and story structure . e

13 ——

models wh1c7 are too smple. £ pupils are exposed only to this type of

' model, thcir own Writings will resemble these simple stories When

RV VN
Lo Ay
:;f“’.

these chil ren 1isten to pieces of - children s 11tera£ure, they hear .

- o sentence structure and vocabulary which -are more advanced than they read 5 !

i :7\ S in their basal readers. . For example, two pa';agraphs from the Open "4 -

5 R *'c“* .
- "Come on, Tim. Iet's go'“ Ronnie called. Ronnle was on - A
his bike in front of Tim's house. He rang his’ bicycle bell_to '
R . get his friend to hurry. _—
A " - 'Ronnie knew something was wro hen he saw Tim. "What's -
R . .the matter”" Ronnie asked. "T tho;ht you sa1d we'd——]:eave'at A
T N jeight ° clock." ‘ T C -

IR 4

f.‘;j_'i," L '_ Highways eader Seeking Adventure read. TR e -lﬁ' e s

In contrast, a. paragraph in the children's book Amos and Boris by

e wnliam Steig reads- : T e R A
: LooYS 7 Swimning’ along, sometimes- at great speed, ‘sometimes slowly —
L and. leisurely, sometimes resting and exchanging tdeas,
C " \ : sometimes stopping to sleep, it-took them'a week to reach
S o _ Awos's home shore. During that.time, they developed a deep v : . ,
R ' ) ‘admiration for one another.! Boris admired the delicacy, the: .+ .~
S0 ey oo gemiike rafijance of the mouse.. Amos admired the bulk, ‘the . T
.. . ... . grandeur, th wer, the purpose, thé rich v01ce, and the S o
R abounding’ friend ness of the whale o L Moo e SRR
/ Lo 'I‘his book is very 1nterest1ng and suitable for reading to a fourth

grade class. ’I‘he sentences are 1onger and more complex than those found

in the. vbasal reader:.

_.__________ _.__.._\_~7

; )
A problenj for many remedial students is that they do not receive o
the writing instrudtion tl'(ey requ-ire. Also, they may not hear or read

: ot g . quality literature which can stimulate 1deas (fon..self-expressmn




/’. 0T . ’ ’ -

Lo e T .
_style, and rich vocabulary.. . L

- ',',;' . . e / Purpose R ' i' ,

I;.:. ‘-—-__,#Z;- ’ . " " ' » ﬂ.-' '.. . ST Jr~5a

;ij/f ; i' )/ '. : The'ﬁaJor 1ntention of this study was to expose a group of remedial B
?” ) X% oo “students’ to writing models containlng linguistic structures on an ’hiﬁ- o~

;; ?5 \approprlate level of- complexity and to encou;age the children to use g | |

| specific literary techniques‘in their owh writing;u.Thisawas o "';_ ;""a <

f‘accompllshed by reading 11terature selections'to the students on a " ;

. * A B I

i‘régular ba51s. The discussions which followed the reading of the

__"stories attempted to_fdcus the students attention on the spec1fic . : ,\.'.f
— ° —— ;"\.*

literaq' techniques of plot, deta11, characterization, and style used in

-

the laterature.they heard. These.activ1t1es provided:opportunities for'

'~ 7 4 the students to become acquainted with a variety of writing patterns and-

S . ;_._\

;f'. - . 'devices=which they were encouraoed £o use as models'for expandindithe':v

o | format and style used in the, storles they created.l L “f. L \_.ﬂ‘
s A further 1ntention of thls experience was to expose the stgdents

to.language and sentence patterns which did not occur in their natural

;i::{i j:':f t -speech or 1n their readers. When the ch1ldren d1d write on their owtl,

: ;ﬁﬁ“é{." ‘; ot they had heard a variety of 11terary samplesxwhich they could use as UFB-\\‘

i?ili.l ' - models. They could 1mitate spec1f1c sentence structures and 1iterary ' - .

L .devices such as characterieation and descriptive vocabulary, after

'hearing 1t.in the 1iterature.i ‘ ’ . _

::" ;f R Ch11dren [ literature was also utilized in an. attempt to. inspire

;‘Lf" _ : o ideas fOr‘self—expre351on. The moti?ation to write frequeﬂlqy came £from ;Z“,

2_ stqries they heard Bhd discussed

. -




. .accessible to the students.- "'l?;

. ducation, Government of Newfoundland and Labrador, states that the Open

An additional aim of this study was to’ strmulate 1nterest and

£

| eé}ﬁ?ﬁknt in childrenls—literature. Students 1istened to stories“*\\\ B

,regularly from literature ‘which’ they found 1nterest1ng and appealing

. - [ , e
. 0

.‘These samples of children s’ literature were- kept in the classroom, ’ Tl e

:l - ‘ \‘\“\\.[’- .,\',

~
(]

P

-

oy Agroqram of Studies, developed for 1986-1987 by the Department of

x v ! :-:“ o SRTT R

_in the»Open Higﬁways manuals do- not mention developing prof1c1ency in

: writing ability, The Networks program, used in thé elementary . B (:

';as well as reading HoweVer, the . program designated for remedial .
j:writing component. Each individual remed%el teacher must become

responsible for planning and'implementing approprjate wr1t1ng

'f"activities.

"their problems in writing will be compounded and their ability to xuﬂ

Highways és is available as’ a remedial language arts program for ) ;.f,“l,

,students n grades four, five, and 51x. HoWever, the obJectives 1isted - B

L]

ap .

“m———

classrooms in Newfoundland .and Labrador,’ does contain a writing R s f";””

R T

'fcomponent and tempts to establish 1earning strategies for, reading and

writing. Therefore, the language arts: program de51gned for elementary )

v

4'students functioning on, or near, their grade 1evels emphasizes writing

'flstudents aims to develop reading skills but appears to neglect the

"\

’ . . . .
- . b _.. . ) . ey s 1
w3 N

All children in elementarx_g;ades need adequate opportunities tdf . 'ji: “'Uc

.i'write. If writing activities are’ 1imited, as the children grow older :fi{“n.':
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’ R R r
* 0 T S
\ r’ - - write w111 fall well below the:l.r potentlal., The Chlld‘ in the remedial .o el
- ) l - LA ’

' ' class must:\recelve at least’ &s }r‘uch time and as ‘mich instructlon ;n oo N

- e ‘

T T . wrating as does the student in the regular classroom‘ C S Cor

TN S o . . . . P Tl e e

- . ool Lo s, s - -, . - . . . L

- T e T Y A : S e S
L . T © Limitations of the Study - . o s

" . ;" °.~ B . .. . ’ " h . _'.-lz;'r > -~

St IS Because thlS stud{ was conduéted as a case sg:udy“ rat:her than a ~.._"_

— controlled experigent, it could not be. concluded that‘ any, growth or o L

‘ I T ' rovemem: 13 wrlting sk1115 was d1rec:t1y caused by the writing

.‘?j‘. , ' / program 'I‘here was uo‘control group with which to compare the " .
R . ' ) e : B L . . ¥ . - e - ) 4_..° S
: /f-’ subJects._' : }, T T e o ;

: . i . - o L . 2

'.LZ

1
) o - ) N ' ,--, . ] L\. . » - _-l_ . .~ .,“ ‘\ !
\ e - .. ¥ S ¥ - oOrganization of the Remainder &f the Study - S s :
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T . Chapter II of«t‘hls study contalns a: !‘ev1ew of the related \' ey
. —

M :-' 11terature and 15 div1ded into’ three m‘a‘ln sectlof{s, deallng w1th the B

'use ofJ 11terature is a mode1 far erting, with us1ng 11teratur.’e as a .
[ S o stlmu],us‘ for ﬁi{l\g, and' w:.th wrltmg ?n a .remedlal c;lassroom ’nhe —_— !
H e ? - . . . /‘ (oot " Loat !
“ .0 subJects, procedure, and emluatﬂve cr1ter:1a are 1dentified in’ Chapter )

C . n L B L
e e III. Chapt',er v covers the ana1y51s and evaluat.lon ‘of t:he wrlt@.ng Y

- : £ R .
. o ;samples; and Ch_apter.,v, observgtions and recmnengatio_ga,:._' R R
~ . P T <L [ : . e
. M - ; | i
. . T . l
.\:" .
... [ .: '
Y . . ‘.al.'
. R
o o iy
oL | ..{:‘
- - :

EPP TR XN




N TR L . e .
BRI . ."’ ~ b
' - ) '(~ %' ‘ )
. ) : 6
' - ) ’ | CHAPTER II
o . . .
9 " . " REVIEW OF RELATED LITERATURE '
o '4~...4 .. . The erpose of- this study was to establ'ish and ifplement a writing
g ’ . : program uamg ch11dren s 11terature t‘or a class of remed1a1 students.
.'."" o’ g)
3t - ThlS chapter 1s a rev1ew of ll'terature related to this’ concern._ ’I'he ,
. f‘irst .,,ectmn deals w:.t};,, the use of chlldren s 11terature as a model for =
S I cul . '
e -’. . .\Srltmg, ‘the’ second is concerned with usmg ch1ldren s llterature as a
RN stlmu].ust for creatlve wr1t1ng. and the thir! sect;oq consll_ders__ wntrng‘ !‘. -
N . SRR w e - o o
e L P m a remedlal, classroom . { .o oL
)': (,ﬁ,‘ - i ! _,.__ . ] N
SRR b .. - [The Use of Literature as a Model for Writing- oo (
‘_X“EL. I'\l"“‘i'ﬁﬁ'_‘..k' . . .' .. ‘ . ~'r ) ! ' \ } . " . h
ol‘ ’ N - N -, .d- PO . ) . :1 K "._ : ) i '
k:‘ \ ) ‘DHFT I3 N -ops - ’ - ‘ ’ ’ v : ' a :
e s b vy Sevaral educators have attempted to asses& the effectlveness of
e gt . . . e
y " % ° usmg 11terature as models for wr1t1ng. _ For example, in. a study by
- £ e
T P nkham (196'8) two g/ups of Fifth graders recelved equal time for
y . ' t llstenmg “fo 1iterat,ure and for, wrltxng storles. . In addition, the
.’ ; ',;.l-v ) _Q. “." ‘vo.., I ot "‘\u . ] .- .\..'-.. - oo .
' ,-.\ Tooe e experlmentgl ‘tgroup recelved a’ serles of le emphasizing the -
: "’.'. “O.-.v" > * * “.h
e ' characteristics oﬁ good wr1t1ng as exempngé‘d m the books they heard.
Figs] .
. In ‘one standard1zed wr1t1ng test 51gn1f1cant d1fferences were found
, k ‘.:; o, in favor of the exper1menta1 group.' On the second test s’igmflcant )
o S - fferences 1n f,avor oﬁ expenmental groups vere, found only in °the"t1rﬁh,
> \ subgroﬁp- : ;,. Ca S - S
B ‘-,"'l i : yor «‘.‘-, . S R : 2
)3 g IR Glazar (1973) conducted a. study to determme the- efﬁect of ekposure o
'L, T Coem : .
SRRt to 11terature* on students abhl"ty to write storiés. . The students came-.
4‘“ ¢ [} ’ o ' .o v .




. Students in the .fi'rst ekperimental group listened to selected books read ’

' quality of the story Ch1ldren 1n the second e.xperimental group ,

: aloud and partic1pated In discussmn 1n nwhich the teacher. through L -

questionmg, called pupils attent1on to the Style of writing, the S ' " \

' development of the characters, the plotf structure, and the emotlonal

R

]

: 11$tened to the same set of books but dld not d!.SCUSS them.' Studcnts in®

N

.

- .the control group had no planned 11terature program and the books that

YR

' they were exposed to were not selected op the ba51,s ‘of 11terary mer1t. .

An analy51s of students wrftna'g revealed ‘that. 1n fourth grade the\"'-"._' .
group partic1patmg in directed l1terﬁ1re lessons made 51gn1ficant1y

greate}gains than: d1d e1ther the group *11sten1ng to 11'terature or t c'

-——

group w1t‘n no planned literature. program No s1gn1f1cant difference !‘ ' C .‘. .7
was found between groups listem.ng to 11terature and those with no -. _ -
planned llterature program. ’I"here.were no signiflc’an_t;"differenccs.. ' . |
among any of the three s1xth grade gr ps. k .. I "" - .

1
»

Atcording to. Glazer, the fa1lure to find d1fferences among thc IR
% AL . L, :

three groups of 51xth graders may be attrlbuted to the fact that a
N\ C Lo
S

greator number of books was read and dlSCUSSEd w1th the fourth graders ' )
T Also, 1t is possible that the fourth grade students were more open to’ S
the ideas, or that their style of writlng was at a, more ;ormative. stagc._ . e

o plus directed 1it'e\rature lessons based 04 these books, A

HS N .
N o

Pt \ .
o,

‘.‘\'

Glazer concluded that planned selectlon of " ood" book

l

method of enhancmg pupils abllity to write.- 1' .";". e
' From 1968 to 1972, M1lls (1974) conducted a longitudmal study
usmg ch1ldren 5 llterature as a springboard for teachmg writing \ A

AlthOugh the primary concern was_pure enjoyment of the literature for’

'_\‘ .“

its own Salce Mills was also concerned w1th determining what the

B . by " “ I




-

\.“

; ' ' . . . . 8

. " \
literature could accomplish as a model to help ﬂnprove the students' own
compositions. Uslng 1iterature'for illustrations,\ she provided children

\

flguratlve language, the’ d1fferences between realism and fantasy,

character descriptlons, and vocabulary enrlchment MlllS found that
there was a posztlve difference 1n ahtltude toward writlng and 1mproved

quallty of wrltten productlon among those 1n the exper1mental group.

ﬁ Most elementary students do wrlte 1n the language arts program but

. they are rarely asked to con51der the actual process of comp051t10n and

arl "

. ;,how they can make the1r own narratlves more effectlve (Stew1g, 1976)

‘. . Y,

: In attemptlng to overcome thrs problem, Stew1g developed a progarm in .

. whlch students were involved in conSclous examlnatlon of the comp051t10n :

'fprocess as a means of 1mprov1ng thelr wr1t1ng abrllty To Understand g

.-;writlng as a. process. they con51dered characterlzatlon, dlalogue, p01nt

"hnner51ng chlldren In,glterature, 16 was hoped that Ehe knowledge

..i”giv1ng the students large quantxtles of }nformatlon, the teachers

." .

. ! .. L . . ' .
of v1ew, settlng, and plot. ' : '

]
T

‘This program was based on the aSsumption that'writing-fs a skill

and, llke all skills. 1t can be taught and 1mproved, Stew1g explalned.
S

"3‘Ch11dren's llterature wvas used as the bas1s for wrlting 1essons.f By, *

~

o they acqulred about narrat1ve prose would traﬁsfer to the1r own vrftlng .

k]

as. students used 1iterature as models. Rather than consc1ously A

' [ i N

:.wcre 1nstructed to draw out chlldren S, reactlons to what vas read

-

;As well as the l1terature used as a bas1s for speciflc writlng

‘ .
’ ~

_exporlences, other selgctlons were read SOlely for fun and

Q. . ( 11 .. .
A i\

enjoyment., Stew1g stated that there is, som 1nformal ev1dence that/

Al

this program is: more successful 1n help1ng children become more effect1ve

~ with 1nstruct10n in such areas as sentence structure, morphology. S



writers than thelapproach commonly used . in schools today,.
Dinan (1977) developed a program'in which studehts wvere introduced ‘ '_'1\ ‘
tor"a'uthors and their works through listening to l-iterature and hearing - .

o | 1nformation about a specxffﬁ-author s personal 1ife. Whlle 1istening to

P : A story, children vere asked to discuss the author s style and ' . s

techmques in the areas of characters, settmg, and language After

-'_ . hearing 1¢terature by two_or three authors, children were asked to write

T '. - or d1ctaté their own stor?. Accdrding to Dinan, students' initial

.

L ok attempts frequently resembled. the stories ’they had just heard and were

often a retellmg of these. As the program continued and students were

| exposed to more literature, they, began to develop their own style. .

L]
P .

" ." ‘

SN ‘L
\Di\nan described the succEss of this program1 .

'Because of the cumulatlve effect of these act1v1ties, this
group ‘of children became remarkably involved- with creating ‘and
appréciating. literature. "Writing bodks" became one of the
most popular activities in our classroom;, and many chn,dren . IR
.professed a desirePto pursue writing as a career.. These -~ 1" . .7 o
" ;. children came to.conceive of.themselves as language-users R ot
as well as language-consumers. (p. '755) . ‘ ..
_ In 197? Moss planned and implemented a program for a group of six B
7 r . N A ) : -3
- IR and seven-year-old children which con51sted of two. maJor components. . '
P '. sure to stories w1th a common theme, and the production of. creatiVe b '
:, erting as a natural extensmn of this ex'posure to)literature. Aftar )
,- - listening to a story, students were asked questions to aid comprehonsiqn
and guide discussmn. Questlons vere also posed to dr‘aw attentlon to
SO T suen spec1f1c elemen'ts of narrative as form, viewpoint,s\ething\ the oo
N o differences between fantasy and realism, characterization, author s o
' ) purpose, and /anguage. These elements would eventually become tools for o , T
e ) production of students' bwn narratives._ Using their knowledge of these .




| B Y U
O . _ T ' . , s . . 10.
literary devices as a framework, students wege encouraged to write or' )

A
\

e , dictate their own stories. 'lb 1ncorporate literature 1nto the language '

.
>

\arts proqram in this. manner, according to Moss, 1s to use literature as = .
t "ru.h natural resource 'to help children develop effectlve Wltlm'

skills and expand their. capacity to eXpress themselves creatively" (p.

537) T

.- * . )
S . ~.
. H

A writers workshbp was developed by Epstein (1980) to teach the

o ‘structures and techniques of descrip i\ve wr1t1ng, characterization, f‘-:[.
i ‘ . adventure stories and- tall tales\plax,' autobiography, aind reportir\g: . :

| ' 'Ihe children 1nvolved were fourth through 51xth grade. students, most oE
g o wh.anlwere reading ‘one or more years below grade lev?l. : During the
| sessions the literary structure or tec nique was 1ntroduced, a piece of

o - . . literature waj/read aloud as an example, the students. dictated a group |
A story, then each childnwrote his own ekample. f A e

F:pstein concluded that the workshop was a success because the
students wanted to ccme, had a good time, oyed feelings of -
accomplishment, wrote w1th greater ease, and became increasmgly more
willmg to handle the languags. creatively by using more J.magery, A
¢ _ ".."-f~ S | descriptive language, and characterization.- Also, students interest
had grown in reading - the types of lite:ature used m the examples.

A

rof seventh grade students. After listening to a piece of literature,
students were. involved in a targeted discussion of such mér?&”\
elements as?:haracte‘izatioh, plot, séquence, vocabulary selection, and“'.'

detail.. 'Ihis discussion was followed with writing assignments in which

o _ \'13 - the literature selection was used as a model. Duncan and McLeod stated° % ‘

’ .
o . . . .
P . Loy \f—\ . -
. . . ‘-\ . v o - P ~
T ) LT . . , s, L
. IR . - . oL . PO .
) : . . ..

TN
Y N

. 3 ;o
! '
P

'\' .~ In 1980 mncan and Mcbeod de51gned a writing workshop for a group L



fgrowth Duncan and felt t'.hat there was greater progress in the .

: : '.-'less creative students because they were\ adding new elements t% t_heir

: teachers who have used/literature as models of writing a

"'".vinterest in literature. . ) ’.'}.

~ -and organize their writings 'Ihis is partly caused oy

. _ literature as model structures, Jett-Simpson expla r

\ d

'-'Ihe assunption-upderlying the study is that active
rehension of a distinctive model of 1iterature provides an

L awareness of the structure of-narrative prose which transfers

to the student's own writing Guided verbal- interaction
-focused ‘on story elentf s about deeper understanding of
' prose construction. 1) : o .

Analy51s of students writing throughout this study indicated varied o

1ndiv1dua1 patterns of’ J.mprovement 1n writing. Although the good -

' ".-'-_-.writers showed progress as a result of discussion of narrative elements,) B

I-the less ale writers prOdUCed writing which indicated even greater

LN ';- D

)

' "writing as they were becommg aware of them. R -' i .

- Hennings (1976) discussed the benefits of using literature as

| '.models in- helpmg elementary students build writing skills. She stated.‘

. >
o ...\1 terature-—in which fine. writers have handled words -
'skillfully to tell stori\es and paint word’ pictures-—is a. : :
marvelous coritent ‘for: helping children handle words on paper. .

~.Ap.. 3’

. ’ . B . .. ' \' T - ‘
Hennings found that literaturg could be used as an effective bridge

'to creative expressmn because ‘1t enables the student to" ain stronger

2t

-'control over story and language patterns. ‘ According to H nnings, -

' stimtjli for

Jett-Simpson (1981) pointed out that ehildren ex 'rience several r~

f\;_.

. obstacles when writing a story and are often uncertai i about how to plan

...-'of actual classroan time used to develop stories. leing stories in B

e

-

Py
AL
S
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advocated by Huck (1979). She st.ated':' '

support for writing and helps childrenv overcome difficulties with' -

'

writing.
The use of literature as models for creative .expression is

——ni

g E:xposure _to much fine literature of increasmg compleXity will RTINS
i provide children with a.cafeteria.of forms "and examples; from . CLe
.‘\wh h they may .choose models for their own writing._ (p. 670) L

Pccording to wmle (19‘78) the direct teaching of writing techniques .
using t-extbook exercises lS an inevitable experience of the school. She
explains that one can use good children 's literature to teach these

skills as effectively as. isqlated exemises in textbooks, but 1g _a

" context where children can . relate the material to their own experiences. o

e learning to work w1th written language 1s to listen to children 's

- most prpfitable experience for chiIdren who are goi_

——

- _;to step €ram- enjoying literature written by others to creating their own

“'.language in the areas of vocabulary, figurativi language, mere complex

One oE the sunplest, but perhaps the most *mportant, reqmsite 1n

i

literature (McCracken, 1980)‘ men listing rthe bene\fits of exposure to Lo

..

1iterature, Wilcox (197'7) stated- .. '--'r o -j,'-; _
. hd ! ' l ’ ' :
: Through good books prospectiVe writers are introduced to form '

. and”strnictur@ “which they will. imitate wheén they begin to .
... ‘create their.own stories and poems. Exposure to' the fine .
L .writin'g in many children's books can constitute.the foundation

. for a young writer 's umque sqlf-expression. (pe 550)\

wilcox pointed out that listening to good literature is probably the

to write.. 'Ihis is"
so, ‘she says, because the knowledge gained about the form, structure,

and style of literature are soon applied because children are quick

- - “ . P

_stories andpoems (p. 550). ‘ _' s ‘ T e '_'.'_\,.."

. Golden (1980) contended that quality 1iterature provides models of,

te

A Lo . . B




syntactic structures and'inugery'. In addit‘ion, :he points. out that B o

exposure to literature helps the child develop an awareness of writing

as. a natural process for cormunication. - _ I . _. 3 '.

Children s wr1t1ng reveals their previous exposure to. literature in

the -use of vocabulary, form, and content (Huck, 1979). According t:o .

_Inabinette (in Maya, 1979), there is a d’irect correlation between the R

amount of expoShre to 11terature and students writing ability. N ,. “ o
E this reasdn, Mayé' contended that children of all ages should be exposed | :

‘to literature often. Maya listed the profitable outcomes of r ac}ing to -
-.children. She said that reading’ to children- ', '-"’ R j e

———

o .. "ue. fosters the1r llstening facility and enabfes" than to:. :

_ : L develop sen51t1v1ty to- lanquage forms,” includjng phonology, W
syntax, and semantics, It also helps them develop an - S
apprec1atien for 11terature. (p. 814)

. \

Alleh (1976) also stated thal-/the form and style of children s e

o wr1t1ng “ig i mfluenced by what is read to them. ‘He- contended that when . o

. .. "\‘children hear and read many types of stories, they build a Eoundation o "',_ ‘ ’
for’ writing in different forms Goodman and Watson (1976) said that
) .children who hear prose and poetry written 1n a variety of moods and

‘v .

styles are be1ng prepared to be¢ome authors. . o S :' 4 .
As chlldren listen to stories written by many authors, they &Q\‘. ..
being exposed to sentence patterns and language which may not be : ‘ .
) characteristlc of their natural speech or ‘the language they cencounter at
“hone (Allen, 1969; Allen, 1976; Cloek, 1977- fee’s Allen, 1963). ', 7
U Frequent exposure to- well-written material helps students develop a,

sense of sentence which will enable them to construct their own

' effective sentences (Pet:t:y, Pet:ty & Becking, 1976).
- Listgjing to literature also. familiarizes children with the‘




.. ‘ ) ' . . ) "W ] ' '- . ) . a

‘write" (p. 150) She explalned that ch11dren can, more readily write
ﬁ(1976) also encouraged dally reading to children. He stated-

X . what they are hearlng. (p.s.5)"

: {
-,Through carefurly—planned experienceaiw!th llterature, Moss (1977)

]

structure and pattern of narrat1ve prose (Blass, 1979 Moss, 1977)

When students do become, aware of the structure of the narratlve, Auten - . -

(1983) explalned thelr own writing 1mproves.

a

When llstlng suggest1ons for gettlng chlldren to wr1:dj'§pplegate,

_ /" e
(1967) stated,,"Read to the children every day if you wouldthave them , .

N

poetry and prose 1f they grow up hear1ng poems and stories SteW1g
Twenty m1nutes per day spent readlng to dhi)dren will result

in better’ writlng as .they unconsc1ously a551m11ate aspects of '

',eIf the- 11terature-1s to be used:lxits.full pqtentiai as a model

o for.creative writing,'the program must’be plannedfand'coordinaj’hf -

'explalned, teachers can help students dlscover sth 11terary elements as -

\~Speaking, and wri;inql\\; T : R i Lo

-~

plot, characterization, settlng, and style which they.w1ll“utillze as

the presentat1on of l1terature in many, classrooms Loban (1966) stated, -

"In general, the inc1u51on of 11terature in elementary education has . ' 3ﬂ'
‘ .

L been'at best 1rregular" (p.~746) Loban believes that 1f literature ‘is

a’ part of the elementary 1anguage arts curriculum it w1ll advance the

"students' skills in all areas of theqra"guage arts-‘ reading, listening,

todl? .in creating their own narratives. Carefui'planning of'the
E preséntation of quality selectlons that are chosen for spec1f1c purposes
enables the teacher to take advantage of the offering ‘of each selection '
.(Tledt, 1970) '_ - L ] -
o f:: Such a planned scope and sequence have not'been chagacte;j;tlc of . : 'T;‘



A

A -

] ‘ - ) o - PN . + ¢,
It is important _r_.c\have a planned liter. \re program as part of the . .'}"
\ .".language .arts ,curriiulmn\mit the ‘teacher must also be ready to i,nclude
incidental, enrichingekperiences with' literature (Tiedt, 1970)." A'book--
that is selected spontaneously to tie in with what may be wing -on in °~ . '

. |
-the c1assroom, Ti t explained, prOVides an enriching and stimulating

: 'experience which

‘n be labeled "Erosting on the. cake" (p. 195). ,

/ . ' e
: h‘hen a liter ture program is prepared Eor implementation in a : T
’classrocm, there are several precautions wh‘i;:\h‘ should be conSidei'ed. h

- When' describing how to use literature in the content areas, / Troy (19’77)
stated , -. . o /’ / N

/,

We- should be 'aware of - the possmle dange/ of making :
«  literature too much of a teaching-learning medium which could _ :
© turn children off .to all literature: for Eun. (p. 474) . L.

. K ; . K e - . I
, L A 3 j
) Ebrell and hbrkman (1978) encouraged the study oE such literary

. elements in a book as plot, setting, characters, and style which lead
nicely into creative writing activities. However, they cautioned, "_We
are warned not to over—analyze literature with children" (p. 20). L .

h According to Groff ( 1970), students can learn about the Eoms and S (

conventions omece of 1iterature, but educators must realize}'that

"pupils neither grasp nor retain knowledge about literature at a

consistent rate" (p. 308).. <

Wright (1974) warned that often when the topic and form are
assigned ,to children Eor a creative writing assignment, the writing that
results is not necessarily,a true representation ot' the child 's cr?'itive

expression . She explained\




'Ihe simplification of the\w:.Ltina process through a ,
~prescription of form and theme may make it possible. for a .
child to feel creative, but the creative work of organizirng
the flux of experience ‘has been done by the teacher in
L . . prescribing. form or technique. 'n)e child has filled out the
Sy form of the teacher's constructiye imagination with the C-
contents of his own imagination,/ (p. 550) '

-
‘

Wright (1974) stated that wh 4 a child reads a poen with the

f.' _knowledge of/a writing assignmen to follow, his attention may be

' X . ‘N “ . ] ' 16 B ‘_-

focused on the activity to folld rather than on\the work itself. Also,.

' &
E .._,a student may enjoy the readlng)of a particular pOem but may not be

interested in us:.ng it as a model or st:imulus for hlS own writing.

R : ‘ Nilsen and Greenwell (1977) suggested that writmg should not L

)f _

R -Literature is for enjoyment and pleasure, and stories should ,
Lo -+ . frequently be read to’ children with no strings attached g Do
not always follow :the reading of-a story with a writing Lo
: . exercise, and do not make the writing an onerous task or one
S - . that must be Einished w1th1n a given short period of time.
: (p. 787) :

)

T 'N',-,_‘mey also state that it is unreasonable to expect every Chlld in a- class

always follow the readmg of 11terature.._ -'

. . A -
) 2 - . . P N ) T
SRR -to write on every story read. , o - - R w.: ~

T L - K The studies :l;yJ.Dinan (1~977')',' Duincan and McLeod (1980),"::apste.in-. .
(1980), Glazer (1973), Mills'(1974), Moss (1977), pinkham (1968); and’

';-S‘tew'ig -(197'6) sUggested'.thal; stude‘r';ts . writing improves as they"ar'e', '

: exposed to writirx; models through listening to. literature and discussmn

' of such specific literary elements as characterization. plot, settmg, .

."Ke'..'" S ar}d figurative language. Pinkham (1968) and Glazer (1973) showed that a

B ccmbination of listening to literature and discussion of the :

' -characteristics oE good writing.as exemplified in the .books heard, was

[ 4



significantly more effective in improving the quality of writing than

\

listening to literature only.' . _ _
Glazer (1973) showed that 11sben1ng to: 11terature and discussing
- its, features was a more effective means of improving the writfng of. \
fourth graders . than that of sixth grade\?s.. Duncan and Mcleod (1980) |
o “’found that less able writers showed greater gains in writing when
llterature ‘'was used as a model., o B ' _
: Programs in wh1ch llterature 1s used -as models of writing have also
T been found to heighten ch1ldren S interest in literature (Epstein, 1980: :
'--Henmngs, 1976) ".' - " coT "t
Exposure to well wr1tten materlal. helps students develop a sense of - ‘

. . 'sené;nce (Petty, Petty, & Beeking, 1976), fam1liayr1zes children with the
‘ structure and pattern of narratlve prose (Blaes, '1979; Moss, 1977,
IW1lcox, 1977), and helps ‘thém realize that wrltﬁmg is a natural process
“For cmrm.lnlcatxon (Golden, 1980). Chlldren s writing- comes to resemblé ,
'the wr1t1ng to wh1ch they are exposed (Allen, 1976; Huck, '~l9;19). ‘
o/ .' '_ - A literatyre program for wrltinj must be well planned and
o " coordinatéd (Loban, 1966; Moss, 1977;. Tiede, 1970) but mist not attempt

to "over—analyze" the literature (Forell & Workman, 1978). .".—_ :

’ w

v . ) a—

- As well as prov1d1ng models and examples for writing, 1iteratur:e~ :

hl

. -can supply young wrltere with 1deas for writing and serve as-a bthmlus

."for creative expreeexon (Huck, 1979). "Imaginative writing inspijres 2

.' . 'writing" (Tiedt & ’I‘Ledt, 1967, p. 334) Stotsky (1982) statéd that the

5

Using L1terature as a Stimulus for Writing - o . % ‘]

- maJor stimulus Eor wrztmg should be the written languatge of other,s. ‘ > o,
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- ~ "Wiledx (1977) 'pomted ‘out that students creative wr1t1ng must .
oy RN - ‘ ,'
- ' beg1-n with. ideas-and insp1rat-ion. 'I'herefore, she suggested, "Saturate L *."',"

them with adventure, fun; excitement, and beauty to be found in 'storles '

S . ' and poems“ (p- '550) Petty, Petty, .and Becking ('1976‘)' statedthat -.

: reading by the teacher and ch11dren Is ane_.of the)best sources of ideas

' - c "for writmg- Such readihg can Pl'OVlde A SP@‘@mrd for.all kmds Of : S -'
O .. - E . .:imaginative writing According £ Uehara (1978)' ."Pe‘?Ple o not }n:ite L
SR . - in a vacuum" (p 17) L1stening to storLes can serve to ‘,stulnulate“aﬂd‘- rm\
.promote the development of 1deas and the expressmn Qf thoughts and p K ‘

S e { . W
: feelmgs (Lee & Allen. 1963) There is some ,1nd1cat10n that children in®
\ . R . o - N . . \._
the 1ntermed1ate grades ﬂﬁe more effectively as a result of v1car10us
L8
. }

experiences (Stemg, 1976) ’I’herefore, Stewlg stated, teachers are ©

P em—

justified 1n usmg ch11dren s 11terature to motivate wr1t1ng

. _ _¢v All writers encounter d:.fficulties when startmg a story, "and: ?o’éks 3 : :
can give students the boost they requiré in overcommg thls 1n1t1a1 R

A P |

obstacle (Nllsen & Greenwell, 1977) Nilsen and Greenwell concluded

that "the book tr;iggers thoughts and frees the ch1ld's creat1v1ty"

L a

(p’ 787)
Accordlng to Whale (1978), much of the writ,ihg done/by elementary

\ g children is forced and artificial. 'I'his is 1arge1y due to the type of

1

stlmulation used. Whale stated that 1it.erature has the potent1a1 to
prov1de children w1th ‘a genuine desire to wrlte. : She wrote.\ '

; : o o Children 5 1iterature, when ,apprOpriately chosen .to match the

PR _ .~ .interests and needs of the children—in g particular classroof, - T ;

: .cah be a powerful. source. of stimulatior(for,open—ended wrlting ) \ U
experiences.l (p. 507) ' Lo R

- -

s \
ca

e o Dinan (1977) found that 1istening to the works of a spec1f1c '

author, in combinathonsidering aspects of the. authcr s personal .

l

;"-'-."; S R \life, yas an effective rheans of - inspiring children to v1sualize S U _ -




o © . " themselves aa authors and to create their own stories S .

Donham and Jcken (1977) and Abrahareon (1981) suggested that
4 ' plcture books could be used effectlvely to stlmulate creatlve ‘writing..
S ° -
‘ “ After using plcture books as a resource for- 1deas to st1mu1ate4«r1t1ng
0 . - - R
. w1th J.ntermedlate students, Donham and Icken stated. . ' ) S .
'y (T . il " L N
. ,,/ ‘As.’a result of perusing ‘our col_leetlon, we' subnut that nemy . R
™. - ..+ any picture boo}c ‘can. of'fer the teacper starting po1fts for ¥ . PR
4 . creatlve activities. -(p §55) . - s vt
.o N \ . .

»
g - .

" WOrdless Eicture books ‘can be a vehxcle for enhancmg writing’.. .

.y “ skills wit,h elementary studenés (El]:l.s & Prestoh 1‘984).. D'Angelo - "-.. :
o ‘. (1979) stated thatg.wnt‘:'ing skllls of both young” ch11dren dlc'>1de‘r‘
o T . students sould be developed using wordless é:voks N She Iexblalned that . - ‘
‘/ L i o - most p1cture books\depic\ctmn clearly and, therefore, are easy ‘t0 e
R narrate. Abraharson (1981) pomted out that, these books prmnde a o
. structure arourid Wthh the child can creatﬂus own st r1es. ) Because ' |

wordless p1c§nre books prov1de a framework withm- which'chi ldren cam |
/I'
R ‘create storles and recelve opportun1£1es to-be- successful yrl,ters, “

D'Ange],o explamed, these books also foster'po”&t}ve attltudes about . . ‘

T Y " ~the wriiting process. - . - . 7 — X
[ ’ ' . [ : . ' : , . INLs . "a‘\
. - ) . S o A S .
- . K Sumar: — . . . .

. ‘. r f -,

¢h11dren reqmre s? form of stimulation to 1n5pire th)em to write

creatlvely (Nilsen & Greenwell, 1977; Uehara,~1978~ Wilcom 1977). The '

. a

st’imulus for’ wrlting and ideas for creative expressmn gan, come from
' hearing children's 1iterature (Huck, 1979° Niisen &'Greenwell, 19775 ‘
. Petty, Petty & Becking, 1976- Stotsky, 1982; Whale,v1978, W11cox, 1977).
| ‘ Ideas t'or creatiVe writmg cap alse be found in wordless picture - .j"

(I LI S

o books (Abrahamson, '1981; Donhdn & Icken, 1977) . Theser ‘boo}cs, prov_ide a

. . . . . . .
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writing skills (Stotsky, 1982).. Because writing j.mproves students'

AL
.- . -~

.¢=1' ) o g3

structure within which the students ean create stor1es-(Abrahamson,

1981; D'angalo, 1979).

. ‘.l‘.
o v '
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R More‘ attention must be placed oh wrlting in the remed1a1 classrocm

(Ou'Donnell, 1980)‘; : Because children w1th reading problems usually

e

%

Gaskins (1982) *stated

ehable teachers 'to meet theﬂwriting needs of these children. : She felt

e the c]fassr\oan to such a degree that there 1s often 1nsuff1c1ent tlme '

many rsmedxal pr.ograms, w:'itirg is' "tacked—on" for speciial occas1ons or

' as something different to do for a change of pace (p. 252)

LT 'no help the remedial student most effectively, reading‘hd wr1t1ng .

must be taught simultaneously, rather than empha51zing reading only

(O'Donnell, 1980) Svuth (1982) stated,

- ...integra!;ion of reading and writing, with attention to the '
. interrelationship ofthe developmental- aspects of each, might. -,

provide anothér avenue® fo:\lssisting the remédial’ reader, as - S

. well as providing: additi diagnostic data for the remed1a1

| teachers _ (p. 253)

' ﬂ,l\x

. ." ..‘. '.". N . i . ,:. " .-.. ".\‘I h.i ‘ “.. .-. "_t
) If students are given opportunities to write, they w111 develop

»

Writing in a Remedial '_élassroan - / -

t' poor readers should be encouraged to. write ‘totL

‘ avai,lable for - the teaching of writmg. S’nxth (1982) suggested »that, in

. demonstrate grea er ani“‘];onger lastmg difficultles with writmg sk:.lls, ' S

: that the remediation oE the readmg problem 1s USual,J,y given lpriorlty in Lo

LQ PR

understanding of written language, it will also unprove their ab111ty to -

(1977), the older student who is experiencing difficulties 1n reading

. read (Gaskins, 19hz; Snith, .1982; Stotsky, 1982) According to Shuman



may overccme manyais problems in writing mrkshops. o | PR AN ¢

— Poteet (1978) studied the characteristics of writirg produced by‘ 7t
children with wr:itmg disabilities.' H’e suggested that ingtruetion ‘
) should enphasme oral language. tudents should l1sten to sentences - . -
_that are well written 50 they can hear what "sounds right" . Analysis of ‘
~ L ' vQcabu]‘.ary, word usage, and sentence structu’re could fallow._ Roteet . \..
| ) g , also explained that attention must focus“ on students"eral expression. i o

mere is a necessmy to develop accurate oral usage of language «in

e "'“f.;::- chaldren before they can be expected to use the 1anguage correctiy in

R , writi ot S ',.1- T R A P S
St T ng _ R R B L ORI LA

h?.'.,lﬁ_j-irﬁvl*“*idclliingham and Stillman (1968) explained that children who ;ﬁ‘jf.ig

experience difficulties 1n wr1t1ng encounter repeated failure and, . Cr

S G therefore, come to assoc1ate writing. Wlth failure, 'not with freedotm.

v e o

‘4*fﬂgf{;,._=':-. ger (1977) stated:

o s 31nce children tend to avoid a.nd dislike what they cannot do
S well;. there is a: ‘real. need to " hélip middle grade yourgsters - e

R P "‘.unprove the. overail quality of their written expression. (pe. .~
L SO '_.‘ . '_,~‘-’?'-_. o f f - § - oo e e T ‘.
B, ‘ ".{fMavrogenes and Padak (1982) suggested that disabied; readers have s '

N,

wr1t1ng problems because, 1n part, they do not nom\ally read widely and

& ‘” may, therefore, kbe unfamiliar with the f0rmal language of written \ "
S narratives. 'I‘hese researchers said that children must understand the T
.' SR “‘_'_' ‘ . ' | - 1 I
o more formal aspects of written language while learning to read and ot

f " [
e " . \

vrite. . 'Ihe suggested that 1Memedial students simultaneously ‘listen

to and read material above their instructmnal level, they w1ll\become
e . . = ~.,. : -t _’)'\
- more aware oE specific syntactic etrqctures. 'Ihis, Mavrogenes and Padak \
-.suggested, ma.y help the students focus on What they have not learned K s
R about wr1tten language patt;erns. SO VRO R T A A AR
; ' . -_'j':..A g ' ‘\ , .
oy '1.,‘ g | :_\"




: read to then. Unfortunately, Allen (1976) explained, poor readers are
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Children '3 writing is influenced by what they read ‘and by what is -

. in school for many years before they can read anythmg worthy of bemg

.‘an influence on thelr ovm ertmg.. 'me teacher can brlng to l1fe the

.

' ‘author 's style by reading aloud in ways that readers cannot when they

. ‘are stmggling.(- Allen concluded that a olarqe amount of literaturé

. "should be read aloud to the5e students to Lllustrate effective uses o,ﬁ

.; g language. "_'-.:"" Y

; . .
P e - . . RN -
’ .- > .- . 7 . L 4
. ) A . N PN S '

- RERES S
Chl.ldren vuth lunited wntuxg skills may,experlence difficulty when

o ’ ',

e _.._—

' .attemptmg to put A"h&lr thoughts and 1deas 1nto writing.,' Students who

) ,are not ready to wr;.te on their own can dlctate their conp051tions to

: expresswn although they may not. have adequate writing skllls.

l

""'.-:'the teacher who Can then trar;scrlbe these stomes 1nto wrltlng (Maya, Sl
: "19'793 Noss, 1977 N1lsen & Greenwell 1977).' Dictation of storles, Moss

‘ explained, allows students to particrpate 1n the expermnce of creative )

»

' 'Gillingham and St1llman (1968) stated that dictation of a story by the

Lo :_\~rerr|edia1 student 15 a very’ helpful steppmg stone to creatiVe writmg. o

——l e

*i 1977; Snith, 19azo Stbtsky, 1982). | ,Ei"y,'ﬂzﬂf{;_j ,"-:g:.::,'-

4 2, N N
. b s \.‘: S . ».',. Sl e L - Lo e
‘ N N . ‘ .‘ N . . . . . . s \' . : e
. 12 N : . l . .-‘l~ . ~ e : Tt N
. .

O'Donnell (1980) and Snith (1982) polnted out that read1ng Jlfﬁi.i

_generally recewes more time and attention in a remedj.a'l classroom. than

N )

does writing. Both of these researchers state that the*most profitable

fOrm of ’instruction 15 mtegration of reading and writing When wr1t1ng

their reading ability will also show improvement (Gaskins, 1982, Shuman, '

"l.. ".
X R

ot
'x

When chi:kdren e&'perience difficulty with wrlting, they come to

» assoc,late it with failure and w,lll dislike it (Gillingham & Stillman, .

e Ly P .
» > . te » " M X -t . M ‘ . . s !’ P .
|:. . . A.".; - .\__,-_I\"\.'.. . ,.‘ . PR O . cow

;v_does receivo adequate»attentiopfand students hegm writing regularly, o el
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' 1988; Sager, 1977). .'Ihraxgh'di'cta'tiqn.'of storie‘s',‘ poor writers’are .

. Moss, 1977 N1lsen & Greenwell, 19771
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involved 1in the"".process'of creative 'eibression which eventually leads to'

indiv1d1(x‘al‘\oreativp wr1t1ng (Glllmgham & Stl.llman, 1968- Maya, 1979; |

.

Remedlal students do not/ rbad widely and are often unfamiliar with

~,

..
,the structure and characteristlcs of narratives (Mavrogenes & Padak,
'1982). Allen (1976) and Mavrdgenes and Padak (1982) squested l:ha,'\l

‘teachers should read stories to remedial students to. acquaint them wx:th

the structure of writing and mth efféctive,-uﬁes of language.
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The subJects m this study consxsted of six boys and five girls 1n
:_a grade four remechal class Ain a school approximately twenty kilometres ’ '
,._.»_Ercm St John s., All children were based 1n regular grade four
v ‘:1' f ..classrooms where they received 1nstruction 1n all subJects excluding
ﬁ 1anguage arts, mathenatics, ‘and SOClal studies.' 'IheSe students left

I AR .' e theirkegular claSsroan for wotk 1n these three subject areas ina’ -

remedial classroom S

\ R ./ S Lo ->Pr'bcedu're.. L ;o ’ '
' . . :Q. - . ] .

'Ihe study camiefed in, January, 1985 and lasted Eor the’ folIowing
twenty—one weeks. E‘or\:hree oE these weeks, 1t was not p0531b1e to have
- the writing lesson because oE holidays’ Qnd activities in the school

which nece351tated the cancellation of the language arts class. Durmg : .,-_

| the eighteen writing periods, the children were 1nvolved in composmg

sixteen writmg samples. One of these eighteen writing lessons could '

B not be completed durmg a smgle writmg period and had to be continued
D _L in the writing le5son the Eollowing week. - The- first writing lesSon i

invoIved only the study of a particular literary device in a specific

piece QE literature so the children did not have to compose their own L ; '

stories during this introductory activity. Each writing lesson follw.ed.

[ Lo Coa . PRy « X . - '
. ) . K Co, .
. . R I " . . . . .
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" a similar pattern. - The particular book chosen for a specific-day was

- igprpduced and read to the students. A discussion followed which
directed the students' attention toward the literary element to be
considered'for that~lesson; i _

;- s ¢ )

Students wvere then 1nstructed ) compose a group or 1nd1vidual

stoﬂ__m-__'ﬂlﬁx were remmded ;f

studled in prev1ous lessons and 1t was suggested that thex attempt to.

1mp1ement these as; well., "'fi, C :' S i . ‘

25

1terary techn;ques that had been .

Durlng thelr wrltlng, a551Stance was provided wlth spelllng when T

: requestcd. Upon completion of thelr writing, students were encouraged to o

A T ':°-' K -'-.

proof read thelr compositlods.

~ S
. T

After a spec1f1c plece of llterature was read, it was’ placed on a -

book table in the classroom to allow the students easy access to 1t.

Also, students' stories. were often placed on dlsplay in the classroom or

school llbrary. ‘. o o L .

Several'of'the earlier”writing-lesSonsfinvolved group‘dfctations.

These dlctatlons were carrled out because wr1t1ng lessons prlor to the«

ccmmencement of the study 1nd1cated that the majorlty of these chlldrcn:‘%

were unlnterested in creatlve wrltlng. and several. dlsllked it. The

LY

d1ctat10ns were carrled out 1n an attempt to 1nvolve the children 1n a’

more enJoyable and less tedlous Eorm of stoéy wrlting.- A’ class

comp051tlon was.simpler to compose than one that was written

' ’ 0 L M

1ndependently. Also; the students seemed to enjoy creating a story'that '

was a comblnatlon of 1deas Erom several chlldren and found it more

]
g . 1 . .

- \interestlng than writing individually

. . A second purpose of the group storles was to supply students with

d1rect examples -of the procedures 1nvolved in story writing _ During

s
T xe

Y
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these exp‘eriencesﬂ the c_hildren were able to observe the' writing of -
~ sentences and paragraphs to/fom stories. They could see the
. Slevelognent and effective use‘ such elements as dialcgue, setti , and -~
N o sequence. This was partiCularly nece‘ssa‘ry and beneficial for the less "
able students. _ | T N '
. Ebr three of. the lessons the children listened to a story which was
played sn a tape recordei' ’Ihey were each given a copy of the book so -
R ) _,"_that they could follow the reading. 'Ihis prov1ded for' a combination of
o ...'listening to the story and followirg the print. o f AR P '. E

- BT o Rationale for the Books Used .

' An attempt'~was made to sel'ect books which appealed to 'children" of
this age Because the*writing lesson lasted for only one hour, a second
| .criterion for the selection of a spec1fic book was the length of the .
| story. It was necessary that the reading- of the book, a discussmn of a

particular Eeature in that book, and the student writing be completed

withm a sixty minute interval. 'Iherefore, the najority of the books
were fairly short. Many books were also chosen because they contained

- an obvious illustration oE a literary device to. be mtroduced,' such as = .

; descriptive vocabulary, sentence structure, or sensory images. ~. )

'Ihe first book used in the study . was W1tch on a Motorcycle by

Marian E‘rances. This. book was read to illustrate the use' of emotional .
- 1‘

: responses experienced by charaCters. It contamed many statements
' indicatmg the changing feelings of the main character. At times these
emotions were stated outright such as, "mt as ‘the days grew shorter ahd

' " - chill winds rustled the trees, willie became 1ncreasing1y disturbed .4 ' "_":. "
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In other instances her actions or speec'h_' indicated her feelings.
Examples of €his agte; "'Di'ats. Cats.' She stamped her foot." and “...
she puiled out her handkerchief and blew her nose _heartily, to catch a
‘big tear." This book was also fast—mov!ng and humorous which appeared
to be. of interest to, children of this .age group. Another advantage of
USlng this book was that a taped—recording of ‘the story and. several
copies of .the book were available. 'Ihis allowed.,stude_nts to- follow the': :
'text while listenmg to the story. : ' i

. The book Rosw 's walk by Pat Hutchins was chosen because oE its

. sentence structure. ’me book was: one. lengthy sentence containirg a

: "
,'-series of prepomtmnal phrases. It read-

R)Sie the hen went-.for a walk -
across the yard - . - ' s
"around the pond :
. over the‘haystackz
_ - past the mill .
- through the fence - :
under_ the beehives - . Yo
and got back in.time for dinner. ~ ‘

A

This was a short book wh1ch served as a relatively easy model for the
students to imitate. It also contained very humorous and interesting )
: il_lustrations of a fox followmg Rosie around the farmyard. o

S ' Runaway Ralph by Beverly Cleary was selected as-a longer story to

read to the students each day for several Jweeks., It was chosen because

of its interest to children as ‘well as its high 1iterary quality.

o « “The book Alexander and the 'nerrible, Horrible, No_Good, Very Bad
| o ; __1 by Judith. Viorist was read and discussed during the study. 'Ihis ’
SN -book contamed a description of the situations in which the main\
'character became involved during a specific day. 'Ihe sequence of events
- in this story was considered. It was aﬁo selected because of the _ E

-~




| [ -'of its 'fast-paced action and excitement.- It appeared to be an
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humour involved in each situation and its use as a motivator for student
. .

L%

campositions of similar stories. . . ¢

//
W try Noisy Book by Margaret Wise Brown was L'aed to

BN

1llustrate the use of sensory images’ in a story. 'Ihis story contained

L

an abundance of words dejcribmg auditory mpressmns.
Margaret Wise -Brown®s book The Runaway B.Jnny was selected ‘for use

———

1n the study because of the sentence strUcture and dialogue contained in

the story. 'Ihere were severa,l rather long sentences’ beginmng w1th ‘the .

' conjunctive "if." One exanple frcm the book is, " 'IE you become a .

'--1ittle boy and run into a h’pe,' sa1d the mother bunny, T will become :

S

your mother and catch you'in my: arms and hug ,you , E:xampl E g -

effective and approprlate d1alogue could also be studied because the
entire story was a conversation between, a ‘rabbit and his mother.

Through listening to thlS story and studying the sentence: structure and

d1alogue, it was felt that students cou]d then be. encouraged to

inéorporate these two elements in their own compositions,

-

I.Can Read About Paul B.lnyan by Anderson was intended‘ as an

eEfectiv'e motivator to stilmlate student wr1t1ng about 51tuat10ns )

similar to those described in the boolg It was ‘thought ‘that the

k children would enJoy listening to the humorous exaggei-ations and’ would

then feel inspired to create their own stories about Paul B.myan. .

taped-recording oE the story and multiple copies of the book were

available, embling the: students to follow the print as they listened. |

. How the Pig Saved the Day by 'Ihomas Crawford was’ selected because-_ h

: appropriate story for which students COuld compose their own endings

.after hearing the Eirst half of the story. Pgain. a tape and several

e
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,selecting thlS b@)k, 1t was also chosen because of tHe interesting L -

'individuals in the story. _

i

- 29
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copies of the book were avhilable. '

-

4

‘Remy Charlip" s What Good Luck! What Bad Luck! was chosen because'

it was an entertaining story as well as one containing a structure

~
and sequence which would be interesting and easy to imitate. For . ' o
4 - o
- example, this book begms‘ ' P
.What gO& luck! ’ : ' C - <. - .
Ned got'a Ietter that sald, Qlease come to a surprise party " , S
What bad luck! - 7. , o R
The party was in Florida and he was in New York. , .-
What good luck! = .0~ , B ' : o
A friend-lent him an- airplane : ' oy
What bad luck! . N I ¥ *
"I‘hemotorexploded. - S '
. : ' ! T ‘ ' :\ .
'I‘he Three Wishes, by Jean Craig was used because of the
characterlzation in the book. - This story prov1ded effective
presentations of ‘the wood cutter and hls wife w1th statements
descrlbmg_ these individuals and their actions and dialngue. This - - /_/‘

book was also thought to be an interesting story’ that the children

could be stimulated to copy. . C ’ o et

Amos and Boris by W1lliam Ste1g was read and discussed because of_\ . -

the large amount of descriptive vocabulary Examples of the-language

~in this book are’ "bursting " “sa age, " "1mense," "daintiness,"

. “overwhelmed," and "fl"‘gwA ter enJoy1ng the reading ‘of this story,

it was felt that the children could study examples qf the v1vid word

and then attempt to use more' interesting words in their owmn ;

comp051tions. Although the vocabulary was the prima \ rationale for

plot ar&_the characterization of the tvo extreme]y ifferent B S . .

Spring Is by Janina Domanski was used in th s study because of
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AT the deseriptive vocabulary and sensory "images.ﬁould in the poem. The:

= / format of this poem provided a structure within which the students could

write. This poemrread:

Spring is showery, flowery, bowery.

Surmer is happy, poppy, £loppy.
Autumn is wheezy, sneezy, Ereezy.
‘Winter is- slippy, drlppY, nippy.

~—

Bj replacing these adJectives with their own, students could create
poefms. Attention was focused on the appropr:.ate descr1pt10ns prov.ide":K

. by the adjectives. It was suggested that students select adJecti.ves

"” that rhymed as 1n the model.

}q‘:‘n 'Ihankful E:ach _y_ by P K. Hallinan was read to the group .

during the studyt. 'I‘his book ccntamed examples ‘of sentences of greater

lengths than the students used in their own writing. ‘It also prov1ded a-
structure. which the students could easxly model. E:xamples frcm the book~
are, "I 'm thankful each day for the blessings I see and for all of the
gifts that are given to me." and "I'm thankful E%' raindrops and soft

L A sunmer showers:." 'Ihere was also a wide usage of descriptive chabulary :
L ' ’ X . . S

" in tb.is book. o . . ,

r"

Paul Shower s The Llstenmg Walk was mcluded to prov1de further

exarrples of sensory J.mpressions. . The story was a de$r1ption of sounds
hedrd - on a walk. i Ciome exanples are, "his toenails scratch the |
sidewalk" : "'Ihe woodpeckeg sounds like a 11ttle hammer."” It was also an
appropriate preparation for the students own mlk wh%'they could
o listen and observq sensory stimuli. _' AN L - N

- Jim and the Beanstalk by haymond Briggs was selected because of

the humor found in the 31tuat1ons descr1bed in the book and the

' : possibility oE its use as an etfective stimulant for creating writing.
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This story was very similar to the weéll-known fairy tale "Jack and the
Beanstalk." It was felt that the students would enjoy this alternate - Rt
version of a familiar story and would became interested in writi\{g their
‘ own versions of fairy tales. ) SR , -

. o The characterization in Sam, Bangs,. and Moonshine‘ by Evaline Ness -

was one reason for selecting thls book. It prouded a thorough
presentation of the. main character s personality and thé’ unfortunate
_ cncumstances which her behavior leads to. : 'Ihe conc‘lusion oE ‘the’ story ‘
' - mgortrayed a change -in ‘the girl s attitudes and Eeelings. 'I‘his book also ' ”——"
| : 'contamed exCLtement and Suspense which the, children would enjoy. . . B
. - -"Several oE‘NQ‘rcer Mayer s wordless picture books were chosen l
. . - because of the story structure they could SUpply for the students own
| | ccmpomtr&xs. “These books provided 1ntere_sting and hunorous ‘stories for

which'.the students could corrpose‘ their own" ?rratives.
e

Writing Activities

Lesson On'e B l .

Students listened to a tape of the story ‘Witch on a Motorcycle, by

o -A"Marian Frances, and followed in the read—along Jooks accompanyirg this
B 4 """ ' .tape. When the story was carpleted the children were asked to describe
° o the w1tch's feelings during the story. . They" discussed the witch 8
3 changing moods and the cau.ses of these Eeelings. Lo ' .
‘ Students were then agked to turn to specific pages in the book and
| o locate a word or phrase on that page, indicating how the . character Eelt. '
S | _-_'Ihey listed” these in their exercise books.. 'Ihey included: _ quite | ,

“.content. wi\ti’_hef 1ife ,' "happily," "increasingly disturbed " "stan'ped

e -
AeTa® bt
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her foot," ".'l.onely'," "sadly," frozen with fear," ‘"delighted,":

sigh of relief." The students discussed the use of words to show (\

characters felt. '

. . ." 32l

and "

This initial lesson did not involve the writing of anfct'ual story -

but rather, the study of a.specific literary techmque which adds

interest and quality to storles.

For this f irst lesson students were

-

1nt:roduced to the. 1dea of . studylng a li'terary dev1ce wlthout the

presSure of conposing their own storles._

N raaa

. 'Ihe book: -Rosm 's Walk by Pat Hutchlns, was read to the class with .

the. book held in a- manner which enabIed all students to v1ew the

'illustratlons. mring this 1n1t1al readmg, there was no d1scussion or -

1nterrupt ion.
' e -

explainir\g what made it humorous. .

by the group.

book was one long sentence;

last page. Students then dlctated a story follovqng that example, which

/Was written on. the board. 'Iheir story read~‘

-~ ’nmny's walk

across a ‘street

into the patrk

‘through the firestation

'thtﬁugh the police,statjon

into the jail
. through the dumptryck, yark
» + and got to school

'Donmy the gg:-pher todk a’ walk

hhen the story was completed the students.mscussed it,

This was followed by a choral reading

"‘ Students' attention was drawn to the fact that the whole

'Ih'e students noted ‘the o'ne period an the

n ti::oyfor receSs.

Each student then took a turn reading thls group sttq orally. 'Ihe'

etudents were pleased with and proud of their story

-



two childremhad asked if they could wrlte a story about Ralph: ~ For . Cwn

‘descrlbed Ralph, a mouse, being captured by a cat. Students were ‘then . ' .

- A *
; . X
» . ¢ ' .l I‘.
L R . % .‘ .
¥ . s = 33 N '1i
o .t - R v 5
Each child theh\q3ctated a shorter sentence using'his/her dwn name, . :
Aelling somewhere he/she may ha¥e gone. For example: "“Brenda went for* = - .
¥ ' _
- a walk around -the school."- These_sentences were written on the board. e

~ Studénts were then‘glven hBoklets made of elght flve-anddpne-half !
inch by four-lnch pages stapledqtogether, and were 1nstructed to yrite . ‘,

1nd1v1dual books, follow1ng the example of Rosie's Walk, about’ anotﬁer

character's walk. They wrote a phrase on each page.w1th an v

illustration: When the children returnédfthe following day'they 1

‘all read their. books to the class. T o ; S }
;'-"' . . ' l / * N [ '
; . . . . : . \ |

Lesson Three ' |

During the precedlng week students had been llstenlng to a
A \ ’ ‘\-.

ten-minute da11y read1ng from the pook Runaway Ralph, by Beverly Cleary. '

While thzfs;jjents had been llstenlng to th1s story the previous day,

this particular wrltlng lesson students llstened to pages 54 61. which

°

SN

asked to dlscuSS some p0551b1e ways that’ Ralph‘could escape They

, "race, cat, ' "truck, "dog " "blke," "mptorcycle," "d’ning hall "

_sandw1ch Y Students were remlnded of the story Witch on a Motorcycle, .

‘cat’ and also his Teaction to his everitual escape: Stories were | ,

suggested words they might use in the1r writ1ng of-Ralph's escape, ' e "k

-

and these were llsted on the board. These words-were- "dash " "run " T

-
~

bamboo " "Ralph," "helmet," "gopher," and "peanut butter and Jélly e

by Frances, and the feelings exper1enced by the witch, and were

—’-

N e

writteﬁ?describing"an escape byfialph. - _ )
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A student in the class was asked to tell what he had done, 1n the .

3 -..
correct o:der, since awakemng that part.xcular morn1ng. The ch1'1dren '

e

' were told they, were qoinq to hear what happe “to"another child, one’ o

. . ¢ . day. ', . ~.. : ! R o _‘ ..

e ' 'lhe book Alexander and the 'Dexorlble, Ho

r ..,'

".1ble, No Gdod, Very Bad_ e

yz by Judith V1orist, was read to the group. Ebllowing this reading \

LT . the students retold the story events. not1ng the sequence whlch began 1n -
. - LT R e LR v
Col ‘-.‘the morning and progressed until bedtime. . ot , -‘e:.":f. T

x

. The pup:.ls were - told» that they were gomg to corrpose a Jgroup story

e _ about another person s bad day, beg1nn1ng in the r‘normng and cont1nu1ng ,,.f,

?

L
..through theeday, qnd any students who' preferred to wrlte their own

¢

T

Ly
‘ . stories wer‘e 1nstructed to take the1r exerc1se books to a s1de table.

3 -

'IWo children chose to work 1nd1v1dua11y. ‘Iﬁe remalnder of the group

dictated the followxng story. L . -“ , A AT

IR “ 57 Brenda and the Terrible, Hornble . e
';,' d o 'i; " No. Good, Very: Bad Day . - o S ';, Cmn
R Brenda woke up in the mgrnmg and tripped over her school ‘ '
Vo RN bag, . . \ .

L) '.l'

Her egg got cold and her yolk was broken. Her' bacon.' a'nd,-
' toast were burned and her tea was cold. 2 L ' K ‘
\ When she got up on the bus stop\her bus Iwas ccminq and S
. she was in a hurry, and she left’her lunch tin on the bus : ;.j o e
stop. She got sick on the bus. -"'.'-,-v'- ) . o, s
'lhe teacher yelled at her becauae she was late. She .
o ' ‘failed her math test. Someone put'a-tack on het chair. and ‘she - oo
X ) . _ -sat on it. She was__ having _a terrible, horrlb]_.e, no good, very m

T

L — bad day. T L « ' R
Com _ - " . She didn't have any monéy to buy he):‘ lunch, so. the -
o ' : . teacher had to” buy it for her. oo Lo e R
L . - : ) . . | I '. .‘ -,'..' Lo Co ; oo ¥ P
4 '/' t ; S ’ 'y ' ) . g
t ¢ . ' v \ l . » b i y X
).,," N L] f.,‘: ' ‘ ! :.l . "' ; ‘
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' ad]ectlves to descrihe it. T

f.ollowing‘ hhe format and ideas in the book they had 1ust heard.

Desson Five\ ,' e

r. , .,

A .
. . . .-...‘( . L)

. - 'Ihe teacher bawled at her becaUse she. Eorgot to do heg: ~

lhnemrk last night. -And she moved to Australia® because she

e

‘e

All ot' the children wanted to. take turns reading the story orally.

’Ihe two students who wrote.independent stories read them to the- grolJp. :

|' . T o o .- . L . \ , S
LY v T A " w . .. TN
\’ . oo s . . s % Tt

”, ¢

e . " . . . » LT .
. ‘-.; . ° ' e . I A

4 v

country.‘ They were then told tb listen for the different noises ' '

o I ,.- :n.'\-

'mentloned in the book The Country Nolsy Book, by Margaret Wise Browh, as

e

1t was read to hhem.' After they heard the. story they listed the sounds

’
R
W PR

mentxoned 1n the boqk SV

wr . . ¢ '-_ ‘." "_\\/
-

by a doorbell, alarm, tmiet flushlng, telephOne, vacuum cleaner, o

- “ 4 - v, SN ‘o

shower, hairdry_er, razor. pOpCorn maker, and an electric mixer. After

' each sound was heard, Students 1dent1f1ed it and gave two or, three

. [

st Tos .'_‘\ R . "~.
Vo . AN .
. \ LoNe .t
N N

'I'he gi’oup was instructed to write their own? "noisy" «story. Titles .

were ‘sxxggested and wrltten on the board Erom which students could

x«. oy

choose, they were free to select an alternate titlez 'I‘hose listed on ‘

o

the ‘ooa <e: ,' "'Ihe Cimus Noxsy Book," "'Ihe Farm Noisysaook,", "Th

)
ALt : Y

Lot T T .

A . ’ - . FEN

.t e v . - . N .
HE T S ' Lo L v

I.esson Six e oo e C S .

e & li- K

Students listened to the bobk 'l‘he Runaway any, by Margaret w1se

v
Brown 'Ihey were told that they were going to compose their own story

DR

had a t:errible,r horriblé, no good, very bad day. o . ' »

Students were asked to suggest sounds they mlght hear in the SRR

'I‘he children then listened, to a tape containing the souqu produced C

Zoo Noisy Boo‘t\" "'I‘he School Noisy Book " and "’Ihe K1tchen Noisy Book'.". o
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"'Ihe'y decided to‘.have- a bunny also as the main' character. After . |
“same initial discussion_,"'the .fol'ldwin.gs story was dictated. .
a RN ) ‘ . | hﬁnaway V\‘lillbur. . ; o

- ‘'Once’ upon a time there was a. bunny who lwed on a farm. He
wanted to run away because he was eatihg the farmer's crops
and the farmer wanted to shoot him. .

. He said, ."Dad I want to run away., oW

L. ' ’

'\
. ”If you un: away, I wi],]. run after you," said his dad.

4

' "If you ‘run after me, I w111 Jump on. the milk truck that cames.
today to pick up the farmer s milk,"*said W11bur, the bunny
R MIf you get on' that truok, '11 become the truck driver and
- drive you safely hcme, sald 'Dom, hlS father. -_i :

s "IE you do that, '11 jump on a tra1n and* go away," said -
wilbur. ‘_ . : : - '

' "Then I'll be the engineer and take you safely hcme," said hi'.s
father.

'» *
N

"If you come afterxme, T will Jump on a ferry and sail away,"
-said W11bur. T .

" "hen 1M1 be the captain and steer you safely hane," said- hlS
father. o ] Dok . . :

T
s [N

Wilbur said, "..'_I\I'\’re run out of:ideas. I'll. '_st_ay hdne,.'-' -

. when this was completed the’ students were asked to. 1dentify the

‘.speakers in the Story. ‘The children s attentior(was directed towards ,

2 'the quotation marks, and they were eold how and when these are used. :

» |"

. Students received further 1nstruction and practice with the use of . ‘

quotat.ion marks in thelr 1anguage arts lesson or\ the following day.

|

)

The length of the sentences in the story was discussed and the

‘number of words in the Fifth sentence was. counted. Students nc>ted that
'»'the sentences of greater length began with the word "if" 'mey then

"gave sentences outside the context of the story beginning with "if' " '
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© Lesson Seven: -

: Desson Eig ht

R T . 37
One example was, "If we mlSS the bus, we Wlll be late for school." ' !

'Iheir d1ctated story was typed, ‘sewn toqether, and bound with a

cover made of corrugated cardboard covered with wallpaper. ‘The title .

page listed all the children in the group as authors. “This hcnk~was

o

‘placed on the classroom booktable. After each student had an

. opportunity to read 1t, 1t was placed on display in the school library.

. L . . . . ..
ae t PR . 4 L. v .

U - o ' . T "

.

'Ihe students listened to a tape of the story I Can Read About Paul ‘

nxan, by Anderson,. ‘and followed 1n 1nd1v1dua1 read-along books..-_ 'Ihe

. '_ group dlscussed the story, describing Paul Bmyan and his act1v1t1es 1n"

the book. e
Before students began writing their own stories, ideas were
presented through' c';i;estioning. For exarhple, th'ey were asked, "what' =

might happen when Paul Bunyan hiccups?“ and . "If Paul went. to the ‘

- dentist, what . cauld the dentist use as a d!‘lll?" , | /

* Students were 1nstructed to- write another adv /mt Paul

a.lnyan. )

1}
]

3

The.. group listened to a tape of the story How the Pig Saved “the .

Day, by 'I‘homas Crawford, and followed in read-along books. After page

‘ 31 was read, the pomt where a wolf sneaks into the barn, the tape was

, turned off and " the students closed their books .

'I‘hey were asked' to consider the'. t1tle of the book and then think of

p0551ble conclusions for the story. After some group discussion of

e ideas presented, the children decided on ‘a su1table ending. They were
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T M ,'I
reminded to include the characters' feelings and any noises that might ' o
/

,be heard. 'Ihey dictated the following ending, which was recorded on-the
board. » ’ S . -

' .‘ ’ . l
g . "’ o - When. the wolf took a bite of the lamb, 'all he got was a - s
- o mouthful -of wool. He started to.choke on it. He rolled : o

-around on the -floor coughing and choking. . o ‘ S
- " As the wolf was on. the:floor coughing,. Heman, the pig, / :

ran-as fast as a pig can go to the house to get the.farmer. B

He jumped through the’ bedroom window and,landed”on top of the '~ = . /

o o farmer. ' The farmer was just.about to drive .the pig out when .- : -
4 . he heard a commotion in the barn. 'He ran to get his gun and- , :
® . . © - then Hurried to the barn.  He saw the wolf and shot him.. - - " / :
) - -~ All the animals and the. farmer and his wife felt happy - '« ' .| :
e e because. the plg saved the day, and the- farmer dec1ded not to - . - .l
—o e b - Jkill himetf— - - - - SOl e

- 1 . . . ~0 N ' ' : *,

'rhe students then listened to the ending on the tape and ccmpared

"

'ittotheir endinq. L o B T e

Lesson Nine - . - . ' o "y

'Ihe book What Good Luck! What Bad Luck ! by Remy Charlip, was read

to the gro'up. 'Ihey then retold the story, as they lodked back at the

3

illustrations.- The importance of the sequence oﬁ events was discussed
Students were told they were gomg -to-write their own stories using .

this book as an example. Eefore they began wrlting, the children were K

asked Eor ideas that they would consider good luck. They mentiohed a

blizzard the bus breaking down, winning a large amount of money, and

receiviy; a Cahpage Patch Kid. : ’ I ", ' ‘_‘_ .

__________,___.—-

“The cover of the book was.. held | up to enable al.'I/ students to see 1t,

and the exclamation mark in the title was brought to their attention. . o
Its purpose was discussed and studentg were told that they ‘might wish to"

use -it in their own stories. 'Ihey were reminded to ensure that each

event followed logically frtm previous happenings. )

\
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Mo r_cycle‘ the dia].ogue as compared w1th that found in- Runaway mnny;

a story about a -fisherman who catches a’l

‘ latter idea and d1ctated the following :story-

39
It was suggested that students sit with a partner ‘with wham they

could discuss ideas ‘before camencing the individual stories.

v ' R
Lesson_Ten ; . S

'Ihe book The 'Ihree wishes was read to the class. The discussion

which followed focused students‘ attention on the enotional reaction

g expressed by the characters as compared to that in Witch on a

: ,and the sounds as compared with. noises in 'I‘he Country Noisy &)ok.

"Students also discussed the personality of the wood cutter and

?

_ contrasted 1t w1th his w1fe's.‘ L | 5

Students were * then informed that. they would cmpose a grOUp story .

".followmg the example. One of the children indicated a desire to write N
' his own story rather: than take part in a,group dictation. It was |

.suggested that they do another story about a wood cutter or they create

gic fish. They ..chose _the

l' p -' 'Ihe 'Ihre wishes . »7‘ - s

Once upon a time, in an old, ack by the beach, . there *
+ +:lived a poor fisherman and his wife. .
_ . One day the.fisherman went-olt fishing and he caught a
~ little gold fish. The little fish said; "Put me: back in the,
‘water and I will:give you three wishes. He was frightened-
and ‘almost Jtmped out of his pants. He. threw the fish back t
into the water.
& . .He vent: hqne and. told his wif " 'Ihe old wcman and her
“husband thought ‘about ' theirfthree wishes.. After thinking |
" a long time the fisherman said, "I'm hungry. I wish I had a
slice of bread." A slice of bread flew thromgh the window.
. His wife said, "You crupby thingl = You wisted a wish." .
o ' Then he“said, "I wish I had a motor boat. Theyrheard a
" motor boat coming in from -the ‘sea. They. ran "to the beach and
saw it tied'to the wharf. . They were so happy they laughed and
~ hugged each other and danced around: '
'Ihey went ‘back: to their old house. It looked so old 'and .
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fallen-down. Suddenly the fisherman's wife said, "Wish for a
new housel” The old man said, "Okay! I wish for a. beautiful

new house.” “‘'There'was a crack, bang, splatter. The shack
vanished and there was a brand new house there instead.

'Ihey walked inside and had. supper.
- The group read thd story chorally. This was followed by
' individual readmgs by the -students. ‘Ihe child who had composed- a story

- independently read hls story to the group. -

e : ' T ’ v

" Lessons E:leven -and 'Iwelve- . T . / _

: - 'Ihe students l1stened to the book Amos and B)ris, by W1lll.am Steig. .

L)

Sy L 'Ihey discussed the. story., “The group then looked at each page of: the
' book on a transparency shown on the overhead pro;ector. 4“\5 they
listened to the reading they selected teresting" 'words found on’each

.

specific page.- These were underlined and one student recorded them on a

: "'large piece of chart papera Becausezthe children appeared to be
,enjoying th1s act1v1ty and all students were. actlvely 1nvolved 1n

. studying each page for werds, that appealed to them personally, th1s was

"/continued for all pages of the book. Upon carpletmn, stude‘nts counted

' \ the "1nterest1ng words on the chart.. BpAA .
B ; ~. 'rhe sentence "The dog went down the rgad. : was written on the
. _ - board,' Students were asked to help make it more 1nterest1ng w
r ;'.A - suggesting words that could describe the doq and the road, and words .." .
| . | that could replace the word ,.went ".. An example of- the - sentences that _.
o the students,cre_ated is,' "'Ihe black furry "dog strolled down the dusty

road. - . .' o - o '.-'
. .' . ‘ ) ' . LY .
' Students were told that when they returned on the following school

day, they would write stt)ries aboutt two. animal/friends, ,
- M\en the group returned they were reminded of the activity the

. R

. . . . . "".. - " : . “‘l




. They began their books by’ followmg the pattern of the initial S tehce ;

«
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preceding day and they listened to the words that had been recorded on IZ
the ch'art. Thy suggested‘ani:nals to write about and were told to think |
of names for these characters. Lo - SN

The cop§.1 of the first page of the book was shown on the overhead

‘projector and read orally by the group. Tt reads: -

l/*mos, a‘r'nouse,.'lived by the 'ocean. He, loved the ocean :
loved the smell of sea air. He loved to hear the surf. sounds
- the bursting break'ers, the backwashes with" rolling'pebb as.

1n the book Amos and Boris. It was’ suggested that they then describe ’ -
the place where the1r character lived by- describing the sights and .

sounds.' When ‘these begmnmgs were completed they were read orally and '

| canpared to the first. page of Amos and Boris, which was, still showing on:.

the screen. Students then continued with their books. '
Their stories were written an pieces of paper measurmg eight and

one-half by f1ve and one—half 1nches. The top half of each. page was

left blank for 111ustrations and the bottcm portion was ruled. When the

"children canpleted ~the writirg of their stories, theyl illustrated t'hem,_ '

'made covers, and stapled the pages together. . | . ..,
When the period was over, five of the students had not ccmpleted

their stories and asked if they could be permltted to stay during recess | )

'y
‘to continue. ’

5

.- Lesson 'Ihirteen - | _ - N

. Students listened to the book Sgring 8, - by Janfna“’Dmanski. 'Ihe :
poem was then written on the board to allow students to see its form and
._'punctuation. Students were asked to suggest other wo:'ds which would -

indicate how things look, and feel in each season. Each child then wrote

Al

R T
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" a poem following the form on the board and included descriptive
- adjectives. Upon completion each child read his poem to the class.
'Ihese poens weretyped .on'wh_i'te .._paper which was then cut into various .
geometrical shapes, and mounted on construction paper oE assorted

-coleurs. ThlS was ‘done to make them ook attractive and colourtul to a \

" the children. 'Ihey were then displayed on a‘wall in the classroom

a

N - Students were pleased‘ and proud when:» saw their poems on 7' ‘.

display, and took delight in readmg their own as well as those composed ,|_',;7_'

.- . I et N R .. . .‘-0

Do by the other students. . T - ‘ o S

\Desson Fourteen =~ ' A e

The book'I'm Thank;‘.ul Each Day, by P.K- Hallinan,,' was' read to the
. group. They were 't.old that they were goirgto write about some things"
L " for which they were ‘thankful. | : ".- |
It was suggested that they attempt to write lonq sentences rather ' '
?f; o | 'than a series of short, choppy sentences.‘ 'Ihese sentences from the . - .
| ;book-—"I 'm thankful for summers And warm golden days."’- "I 'm thankful .
for meadows and bright coloured flowers."; and "I 'm thankful for fr1ends '
- for’ laughing and caring '."--were read again and written on. the board. Itd
e was-noted how two or three ideas’ were combined in each sentence.
| . The children d1d the1r writing in their creative writing exerc1se L ',.' \
books and eachmd 's story was then typed and bound. ’Ihese books were "-. . 1{ ‘
given to the: children the f'ollowing week, at which time they worked at - —“‘—""
_. _'" o o 'illustrating then: books. 'Ih;s fgs achieved, either by drawing a v
" ' : picture on each page, 'or by selecting appropriate pictures fram |
. catalogues, megazines, and out—dated ‘textbooks: to attach to the paqes. ST

v

Students were extremely proud of these books and were delighted to see

\ - .
o~ . o .

NS e . . . : !y \ ‘s :
[T S N Yot R : ' B ' ’ . ' ot ' ' v
[ T B e . R T X T \ A I . P ¥
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. for 51xty seconds and;_ li_sten quietly for all

attempted to/ident

" walk and listened attenti\Vely for noises.

_ 43
their names typed on the_tit'le\page and their stories bound with

attractive hard covers

b\

The'.comple.ted boo7we\re placed on the classroom hook-table to- ,

enable students to view and read ohe _another's books. This was done .

with enthusiasni and interest. The followmq week these bonks, were

placed "on display in the school 11brary3)r . S

\

CR S ' -

' Lesson Fifteen

The students were asked to recall the book they had heard entitled

. The Country Noisy Book and the sounds they had 11stened to.on the tape

used with that lesson. They were then inst cted to close their eyes
ru\:hle sounds they could hear, -
Students described -the noises they .heard"du‘r_ing' this interval' and "
Qwhat had -produced each sound ., '
ﬁfhe children were’ 1nformed that they were gomg to listen to a book .

called The Listening Walk to find out what one child heard on his

listening walk, and that they would then go on their own liSteninq walk.

After’ the book was read one child' volunteered to take a notebook

A l

‘ and penc1l to record all the sounds heard by the group while on the

—e

.walk. The class took a twenty—minute walk to a near-by beach. As the

anr

children heard different sounds they mentioned them to the recorder,

-, While at the beach students were reminded of the book Amos and Boris and

the descriptions in 1t. 'Ihey were asked to describe how such things -as

?

the water, sky, and beach looked 'Ihe children thoroughly enjoyed the

' Upon ret:urning to the/classroan, the sounds that had been recorded - g

' 1n the notebook were written on the board for referral during their

Ve

-
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.two books. i
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writing. Students were encouraged to think of "interesting" words to

describe exactly v(hat they had hear,d and seen.

Lesson Sixteen : ' -

'Students llstened to Jack and the Eeanstalk, retold By Galdone.

'I‘ney then listened .to J:m and the Beanstalk by Brlggs. 'Ihey were led

through a. dlscussion canpanm and contrastmq the story /ents in these

]

- The ch11dren were then directed to Wr1te a book 1n wh1ch they would
(

retell a‘farrullar fan:y tale. They suggested that they revise The, 'Ihree

Bears, ~ Cindereila, ‘The Gingerbread Man, 'Ihe Three L].ttle Pigs,’ or

-+ Snow White .

-

v

"Before beginning their stories the students were 'rem_inded to

-
“

-include names for the characters, a .time and place, a title, interesting

descriptive uordsh_dilalogue, the feelings of the characters, and sights

¢

- and sounds. As each of these elements was wntten on the board, the

group was’ brlefly remmded of the book th.ch had been used to exempl1fy

it. A

The. children began the1r writing but, because the time was 11m1ted,

. they had* to camplete the1r stor1es ‘the follong day. - 'Ihese storles

were typed bound, and added to the classroan library. After the

. childten had sufficient t,une to read their'own books as,well as those
'written by their classmates, these books were added to the school

1 ibrary. '.

-

(VY
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[esson Seventeen . - -

Before students heard the book chosen for this leSSon, they

listened to a short story 1nvolv1ng four eharacters of contrastmg t

‘perSOna.lities, . The children then' to'ok turns pick_im-cards -co,nta-,ini‘nq a
~+ word or phrase describing a’ paPBonality trait of one of these four ..

'characters‘and, they attempt'ed to match this deseription with .t_hef. o

approprla te. person .

-

. v

Students were asked to thmk about the d1fferent kmds of people in

the - book Sam. Bangs. and Moonshme, by Evallne Ness, as they listened_'to

it. Followmg the readmg, the chlldren were asked to descrlbe the

. characters in the- book and were asked 1f they would like to have Sam t'or

a Erlend. “They dlscussed 'the 'change in her at the end Qf\'the book.. :

For .their storiesr the children were asked to writa’ about ‘two’ J.\

frierds. 'Ihey wer;e told to show what the1r characters were like by .

telling what they d1d. For exam;_)le, students were asked what kind of

people would steal, tell lies, ot share, aw&whether such pepple would -

make good frlends. ' : 0 ' o .
It was suggested that they write about a camgi/tri'p{ a p.lcnic;_
fishing,,or 'sqne other experienc‘e'shared with ‘their E'_riend.‘ Again,_- ]

childreh were reminded to include rames, setti.ng, title, -des'cdg')tive

. vocabul_ary,' dialogue, emotions, and sensory inpressi_oris.

r. S . -

I.esson Eighteen o o

- Children arranged themselves into three groups. E’ach group

selected one of Mercer Mayer s wordless picture books. 'I‘hey chose from

<A Boy. a DglLand a Frog_ Frgg Goes to Dlnner." Frog, ‘Where Are. You?,

} N . ’ - : e T
A - L T ’ Lo ., ’ r N ’
o 4 =L -'~.' o "' ‘ ‘ ,
I Lo ’ . .

i

2
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\ chcup,. One Frog Too Many; and 'C_b& They went t roug‘h the book with
. ) ‘the members of their group, discussing each picture

'I‘he3; were jnstructed to write individual stories to correspoﬁd with\ . \
' | the pictures in the book. ‘Before' comneneing with thei‘r ting, they'l
" e R enfﬁ:ied once more to include names étti'ng, fescription of the
. characters, t],tle, descrlptlve voqabulary, d1alogue, errletié{mal response X
; and sensozy mpressmns. : \
et Evalition of Writing | I " -‘f '

( . ?&' X Y . ~ -: ' -
o L ' The evaluative. criteria used in this study to as\sess creati\}e
Wwriting are listed below. They have been ‘adapted fronm the Glazer

Narratzve Ccmpos1t1on Scale wﬂ%:h was developed 1n 1971 to assess the

M

quality of narrative campositions wrn:ten ‘by elementary students. The

1tems in section 5 were taken fram the Schroeder Canpos\a.tlon Scal(

: o developed in 1973, © : - | -

)

., Criteria for Evaluating Creative Wri.tim\ i : e '\-
1. Plot . o ' -
- (a) Orl.gmality -- the.degree to whlch the story ¢ talns\a new y
" ® ' . outlook or origipal ideas L '
. ' o (b) Beginning — the degree of iﬁ'f:erest and intrigue found,at the -
- ~ beginning of the story '
- : .- (c) Ingical. Sequence —— the sequence and cause and ef fect
) ey relationships found in the story . .
G (d) Endipg — The ¢losure at thé conclusion of the story and the’ '
. o degree to whl.ch it follows logically fram the story. E
o . 2, Detail - o '
. (a) Names -~ the inclusion of names for the characters in the story

(b) Set:ting -— informatlon concerning tune and place ;o Lo e




n
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3. Character1zat10n - descrlptxon of character s physical and -
personality. traits
4. Style N S ’ hd S

(a) Title -=- the 1nclu51on of a t1t1e and the degree to which it
builds interest in the story

(b) Sentence Structure —— the fluency of sentences and the use of.
connectives and subordination. »

(c) Vocabulary — the choice of a”{aproprlate and descrlptwe nouns, :
verbs, adjectives, and adverbs

(d) Dialogue -— the use of natural djmlogue which advances the plot

(e) Personal’/Em)tlonal Ouahty - the xpressmn of emotion and
personal reaction : ,4 .

. (£) Sensqry Impressions -~ use of sensory’ 1nformation to add '-
quality to the story . , . : .
. - . o ( =

S. Mechanics ' .

(a) Complete Sentences —— the degree to wthh the narrative
contains complete sentences ‘

(b) Capital Letters —— the numbeg of sentences which' begin with
capital letters

(c) Terminal Punctuation -—- the mclusxon of* correct punctuation at -

the end of the sentences.
dp ’
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,placed in a 'IMH class. L Lo e B

CHAPTER IV

.' ANALYSIS OF WRITING SAMPLES
3 . ' s

', . L - ) . !

Rather than use the stories written by the total class J.n this tase
study, it was dec1ded to use approxmately one-halﬁ of the group and

discuss their writing samples in detail. Stor.ies chposed by the ..

children whose attendance was ‘the highest for thé writing .lessons were
h g"
selected for analysxs. One student 's. writing was e11m1nated because of

: her inability to wr1teJ sentences and stories. ms child_ was later W

1]

, c

Q.xotes frcm the students‘ writing, 1n this chapter, have been

L]

’ written with the correct Spelling and with the proper punctuatlon

inserted. Samples of the students wr1t1ng have been 1ncluded in the - "

appendices of this paper. '

e - student 1"
’ N N T
T R LT L
.'\)'-_. ...., \\ [ 9 . . N -_'\. S o

'I‘his student was reﬁhng approxnnately one year below hl.s grade

level. / He displayed a strong 1nterest in listemng to stories read 1n e

the classroan and showed a keen appreciation Eor humorous 31tuations ,:f '

presented in these stories. “He also expressed an: interest in creative .

‘ Cet
14

' writing and was generally very easy to motivate to write stories. C)n v :.'.

two occasions he requested to write an independent story rather than ',_ :

participate 'in a group dictation. He conpleted a11 stories in’ the time u' 3 .

allotted and wasg eager to illustrate h18 work. . _v, -

'me stories he wrote contained original ideas and showed creative

"4‘ . EA : N ’ '0‘ ’

i".'x.
”l “f L]
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thinking. ' For example, for writmg sample 16 the students were directed

/ \ o write a‘ stor.‘y to accanpany a wordless picture book , but this child
‘ wanted to change the setting. He chose to have his stdry take place on o
‘ . ‘ another plane,t in the year 2033. Also, when writing a story about Paul
L C B.myan, the student stated that the barber had to use a helicopter and a.

AP " tractor to cut Paul's hair. After ccmpletmg ‘his story, he drew a p
AT . picture of Paul a.myan hav.ing hlS hair cut _in the manner described in
- .'" hlS story.‘ . "; _ W E - A . e

E‘ach of h1s story beginnings was mteresting'and moved quickly into |

i ':', - the stotY- In most cases, hlS opening sentences stated the characters L

R L . and a brief deSCript\ion of the Setting. »-'Ihe events which followed

o .
I“

e s ﬁ occurred 1n a reasonable seqUenge and then came to- a logi@l ending.
- . Some of hlS end:.ngs, however, lacked & sense of closure. Eor example,.
\ " . writlng samples 3 4, 6. lO, and 13 came to rather abrupt closmgs. ' .'
o / 4 Wmting sample 3 ended w1th, "When I got to. the bus stop I dropped my P '
' .‘. favourite dinky and the bus ran over 1t " Writing sample 4 concluded

e ‘- with, -"Chris drove the digger and It drove lthe loader.—"‘ B It appeqred that

thetwriter ]ust stopped writing in the middle of his story. . In contrast

(N
[ R

to t‘:hese, several stories came” to a. clever or original endmg. For

l - 1nstance, when Palph the meuse was rescu"ed fran the cat and returned -
'hcme, writing sample 2 concluded w1th, and Ralph learned to listen to. ]
hlS mother 's adv1ce.'!__' Wr,iting sample 14 contained an original ‘. .

ending-—-"and Jack lived happily eVer after. We hope.' | R ’
K - o In many of hls stories this child presented details describing the |
. . settings.. References to time and location were more prevalent in the |
stories he wrote later in the study 'Ihe. description of the time varied

o frcm a general indication, such as "One day in writing sample 14, to



" the more speéit'ic-, "On Friday morning" in sample 13, and’ “"One bright

- connectives as well as phrases and subordinate clauses. 'Ihere was no . " L

50
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tarly sumer's morning" in sample 15. These stories also-contained a

statement designat'inq the location. For example, writi'hg sample 9
began,' "Once upon a time there was a fisherman and his wife. 'I‘hey'lived

m an old shack by the sea."‘ Also, sample 13- opened with, "Orf Friday

. n‘ornmq we went: oh- a walk to the pond." ’ 'Ihis Chlld dld make an effort

to 1nclude sensory 1mpressions in. the description of the setting 1n '

L4

writing sample 10. Re’ wrote, "Nawas a little rrouse that lived in a. e

llghthouse. Bvery week the iighthouse keeper s - w1fe would bake bread.

'Ihe bread smelled lovely " L o '_.,.

Four of his earlier stories, however, contained onlytvague

_ references to the settings. Writmg samples 3, 4, and' 6 contained a.

very general mention of either the time or’the place. . Writing‘sax_nple 3

'stated, _"When I got up," sample 4 said ‘that the two characters'were on

their way to the constructlon yard, and sample 6 said that Paul mnyan N L
went to the dentist. _ o N ‘) f ' h
'Ihis child 1ncluded titles in 51x of hlS thirteen ‘stories. ' E‘our of

these were clustered at- the conclusmn of the study.- The titles he dld
select matched the contents of the stories. Although they were : ;o
appropriate, they were not particularly clever, nor ‘did they 1nd1cate a
great deal of creative ‘thought. For example, writing sample 6 was U
called, "Paul 's Tr1p to the Dentist" and sample 13 was named S
Listening Na],k."-._ ' : ' R - 3 S .

'I‘his student s writing contamed sentences with a variety of

indioation of growth in this Sklll during the course of the study, 35

"the level of maturity was Eairly consistent throuqhout his stories. _(_)ne_ _ o

S
: '
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sentence from his € irst story read, "One'cat ran up a tree and the
otlhers got out of the way when .the driver hohked the horn." A sentence
in writing sample 15 read, "When we finally caught up to them and called

/{he police, they took them away to jail for 6 months."

when the.student Eirst wrote his story describing a listening walk
it Eons'isted .of one very lenqthy “run-on" éentencé with the connective
"and" used 'repeatedly. Wnen thlS story. was read back to the chlld,

) however, he noticed the overuse oE the word "and " He then proceeded to

-'rectlfy that problem by changlm the long sentence 1nto several oE

o &

k 1sh0rter lengths. . : v

“This boy also made attempts to 1nc1ude descriptwe vocabulary in

. many of hlS stor1es. .He d1d make some use of adjectives 1n each of. his -

stor1es. This ranged from the use of "good" as the sole ad]ective in |
writing sample,6,. ‘to eight or,__nme adJectWes in samples 9, 10, and 14.
Bxamples of the more de'scribtive adjectives he selected were "f'ami_liar"
in sample 2 "enormous" in samples 4 and 10, "shiny" ir’ sample 9, and
wooden" in sample 14. A few of His storles also contained descriptive
verbs.: . 'Ihese were more prevalent in the story modelled aEter the book
 Amos and Boris by W1111am Steig, v.hcre the ch11dreh looked at. the

"

"1nterest1ng words in that book and were 1nstructed to include .

1nteresting words i.n thelr own wrlting. 'Iw'o of the stories wrtg:ten
1

shortly after this activ1ty also contained several dqscriptive verbs. -

For example, the verbs zoaned" and "rumbled" were used in writinq

| sample 13 and "appeared" and "chased" in sample 14._- His final story, o

- ho?zever, contained only catmon verbs. He also made little use of

adverbs other than "suddenly" in writing sample 2‘. '\happily in samples :

i ,9 and’ 14, ‘and "finally" in sample 10,

. .
. L, -

. ) . .
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"of_ his story, ‘a constructlon yard,. lent 1tself to ,'descrlptxve,' v1v1d
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Many of the stories composed by this student contained references

" to sensory images. ©f his thirteen pieces of writing, seveh included

sensory 'impressions. ' Four"of these were written folloWing“specific
mstructions to 1nc1ude sensory 1nformat10n. When students were
establ1sh1ng the1r settings, for wr1t1ng sample 10, they were asked to l’
descr1be 51ghts, sounds,and smells. 'Ihis child attempted to describe a

spec1f1c smell found at h1s etory sett1rg by wr1t1nq, "The bread - smelled

‘ lovely." Later, in that)same story, he 1nc1uded additlonal sensory _‘

/

1n£omation.' He wrote, oY

RN
L)

\Amos woke up at the 1oud englnes of the ship. "All of a sudden’
crash!\ -_Bang! Amos' boat was crushed. amos “felt cold water._ '

" In wr1ting samples 4 and 13 the chlldren were as)ced to descr1be sounds.
In sample 4, thls ch11d gave a very br1ef mentlon of a sound when he

stated, “The enormous truck made a loud nolse.“ Although the 1ocat1on ‘
sensory images, no further effort was made to ‘describe sounds.' Later,

in wr1t1ng sample 13, he used descr1pt1ve ad]ect1ves and verbs to

.descnbe audztory mpressions. Examples from-that story 1nc1ude, :

"rumbled," "buzzmg," "splashmg " "zocmmg," and "putt—putt.

In writing sample 11, students were d1rected to wr1te poems using |

"words to describe ‘each season. As, 1n the book used as a model, Spr gg

‘Is by Domansk1, this child selected several ad]ectives wh1ch descrlbed
sensory 1mages. 'He wrote, - ‘ ' ' '
spring is fogqy, ra1ny, drlzzly. ' o o '

- Sumer is happy, hot, sunny: -
" Fall is. yucky, blucky, gross.

” _ Winter is no good. cold, and m1serable.

'Ihis poem also contamed stronq indieations of the student s personal

impressions of certam seasons. He used the words ”happy " "yucky "

. 3

‘_Q« .. o

o



reference to a sensory image ih writing Sample 14 was found in. hls use." I

punctuation. In most of his stories, the £ irst sentence only begaﬁth:,

53

"gross," "no good," "miserable,"-and_ even the invented word "blucky" to '

~ express his own feelings toward the_cooler seasons. ' ’

~ In writing samples 2, 9, aqd 14 this child did supply sensory' B

unforn'atlzon, although no specific examples of the use of this skill had

been’ studied'?irectly precedmg the writing of these stories. In each .

case thlS mformation was very brief. In writmq sampte 2 he stated,

"But suddenly a loud truck engine came"' and 1ater, ."the driver honked

'

the horn." In writing Sample 9 he wrote,' “there was a. b1q boom. " His

of the word "thump" to describe the sound of the giant stepladder

falling to- the ground. .

It appears that thlS student made better use’ of sensory imagery
wherr he was supplied w1th examples 1n a particular piece of literature

4
and was then, given spec1£‘1c 1nstructions to 1nclude sensory information.

His use of sensory 1mages in the stories written without specif ic - ', ,‘\\
directions to do so were brief and general. Writing sample 13 contained S\
the most effective and greatest number of sensory images. 'Ihis . L / nf

partlcular story was: ccmposed late in the study- and followed the reading

of the book The Listenlng Walk by Hallman which contained vivid

descriptions of sounds. It also came after a first-hand experience

where the student heard sounds which e was asked to describe. .

'Ihis student made little use of capital let:ters and - terminal

-
.

4

. .a capital letter. The final sentence of five stories ended with
.perio'ds'. Writing samples 3, 4 8 9, 15, and 16 contained no use, of

_'teminal punctuatiom However.\both capital letters and periods were '

used ‘correctly in writing samples 11 a'nd 1,2. The, books I'm '1‘hankfu1 ‘

N T T \

A\
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. "But suddenly' a 1oud truck eng1nb came'" In wr1t1ng sample 10, two

54

Each Day by Hallinan and Spring Is by Domanski had been used as models

} . . . '
for these two pieces of writing. The structure of*both of these writing

B
’

models'was fairly simple., The student closely imitated the poem-11ke

: pattern in these books which made it very easy to- remember to beg1n each

sentence Wlth a cap1ta1 letter and end it w1th a per1od‘“

In writ1ng samples 2 and 10 th1s ch11d ‘used exclamat1on marks.--In.

one place the mark was 1ncorrectly placed but the reader could st111 see -

*that it was 1ntended to helghten ‘the exc1tement and suspense He urote.j"

: o
exclamatlon marks vere usod eff vely to empha51ze a 1oud n01se. The

student wrote, "All of a sudden crash' Bang!"

'S arz - ' . . . -
It is dlfflcult to conclude that thls student 1mproved.1n his use

of any of the llterary techn1ques Studled.‘ The maJor1ty of his storles

containing t1t1es, as well as his .two uses of dialogue, occurred near ‘

the conclus1on of the study Thls'may.be c01nc1denta1 or it may- be an

).

1nd1cat10n of growth in these areas. He did make a ‘stronger attempt to

s

1nclude sensory 1nformat10n and descrlptlve VOcabulary when thlS was

i

speqiflcally requested. His use oflcap1tal letters.to beg1n sentences_

'and‘his terminal punctuation was more accurate when he was copying a

specified sentence‘form or‘structured'story pattern such as a poeni ‘or
' ~

Hallinan's I'm Thankful Each Day.

P
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level. She had a very limited sight word vocabulary and experienced

much difficulty with word aftack skills.

She displayed an intergst in creative writing and was fairly easy
to motivate to write storieg or participate in group compositions. 'fhis .
interest did become more %e during the'progress of this study, ‘
o

particularly when she 1ven a typed, bound copy of her story “I'

of .the study, that it was not p0551b1e to do the writing lesson until

Thankful Each .Day." When .she was. told one Friday morning, near\thiiind

Monday morning, she groaned and said. "Why not’"

She enJoyed reading the-books placed o] the book table, and;
*

.enJoyed 1ook1ng through the book that had/been used for discu551on

'while composing her own story.. When she did hot complete her story

writing or illustration of a story she had written, she was anxious to
return during recess . to continue with her work.

- ‘None of this~student's stories opened with a high level of

'originality or,inerigue. They did, however, move fairly gquickly -into

-the story events. For example, following the reading of The Listening

Walk by Paulzshowérs, 'she began’ her story, "The class went on a walk. to

the beach.: We had fun. We heard ..." Another story began, "Julie and

I went camping on Salmonier'ldne last weekend." The story composed ,

' following the reading of Amos and Boris by william Steig, contained ’

"a-very descriptive-beginning with a large amount.of sensory information,- -

describing sights”and'sounds found in the woods.f ' _ .

After. listening to Jim and the Beanstalk by Raymond Briggs, she

1

_began her own revi51on of a fairy tale in a.manner characteristic of

v traditional fairy tales--"A great while ago there was a girl. gL

?

v ]
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. The beginning of the story written fo accompany Mercer Mayer 's
picture-book Qops was samewhat abrupt and lacked an introduction and
background information. It began, "The alligator (said), 'Go,' then he
'sai'd,. 'stop. ' ) | .
The majority of her story ‘endings were also fairly successful.
- They followed logically'and nat‘u'rally fram preceding events and

contained"an' elerrient ‘of closure.. - For example, writi __ng\sample 16 : .

. 'concluded with, f' 'Well, I have to go. Good—bye wm 'and writing sample 13

ended ' “'men we'’ went back ‘to school."’ Many -of her stories also

' _ concluded with an expression of happiness. Writing sample 2 ended Wlth, .
"It was a happy endmg. ' sample 4 concluded with, "'Ihey had fun.",, _

: sample 10 finished with, "They were fr1ends forever. ' sample 14 ended \V .
with, "'Ihey went to the barbecue and they had Eun.", and sample 15 . K -
‘concluded with, "Then we went home’ and it was-a nice weekehdl" |

| 'Ihis student omitted character 's names in her earlier stories. In
writing sample 1 she referred to the character as "he." In her second

story she used the _name for the mouse that had been. a551gned by Beverly

~Cleary, the author of Runaway Ralph and was not," therefore, requ1red

" to select a name herself. 'I‘he writing lesson the following week

involved .a group dictation rather than independent writing. _'Ihlerefore,

. the class, as a group, discussed and selected a name for theirlmain
character. In the next composition, writing sample 4, she wrote about
"the priest," "the woman," and "the man without mentioning specific :
names. The next five stories inVolved either group dictations where the

o whole class decided .on names or assignment of a certain character such

as Paul Bmyan. For each of the remain\ing stories this. child 1nc1uded :

names for her characters. Before she ccmmenced the writing of each
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of these stories she was obviously very conscious.of assigning names to

her characters. She spent a while ‘considering hames: to use and would
4 N ~ . N

» frequently ask for suggestions. She appeared to enjoy selecting these
names. ’ . . T
. . ’ t l -—1)
This student seemed to require ~reminders to include characters'
. names It appeared that she- needed her attentxon focused on’ the i
. ~ 1nclus1on of names in the stor1es she heard ‘and on those selected by the
group durlng class dlctatlons. Once this had been acccmplished, she was - - >

lways prepared' to g:.ve ‘names to her characters. . o .
' Generally, thlS ch11d did not 1nclude speciflc or descriptive _
settmgs. “In her .flnal story sh eferred to heither the_t1me’ nor the",' _ '-~.-
place. In many :)f her stories,jh:iever, ‘she did present a 'brief' ' |

reference to the place where the stery occurred. For ei&ample, in .

writing sample 1 she mentioned "the”ship” and in sample 6 she referred

to "the store," "to.the dentist," and 'fhme," In her rev1sed falry tale
she briefly referred to the‘ time in the opening _sentence—-"-‘A great while
ago..." but did not supply the location.
: Her description of a listening walk stated both the t1me and place
‘in the t1tle, "'Ihe Walk .to"the Beach on Friday Morning but referred
only to "the beach" in the actual story. Wmting sample 15 also
lud’ statement designatlng the time and place, but in this
’Ktance, they were mentmned in the initial sentence——“Julie and I went
‘ camping on Salmonler L1ne last weekend Z
In writing sample 10 th1s student did not state the time of the |
story but did give a very descriptive view of the place where the story

occurred, including effectwe seneory information. She began,

L
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lee, the raccoon, lived in ‘the woods. He loved the sound of .

the< leaves n{xstling and the water swishing over the rocks in

the river. ‘He—toved to see the sun shining on the water.

_ This very successful beginnmg may have been a result of the amount of

‘time spent discussing the sett_mg in the book Amos and Bor1s by W1111am

'Steig, and the length of time given the children with specific

‘-instruetion' to describe the 106ation of their stories. This had not- h

. . occurred in any previous wri‘!.'!'hg lessons.

Overall, the sentences wrltten by thlS student were relat1ve1y

-t s \
_ short andlchoppy with an occasmnal "and" used as a connectlve. ' This
'..was not tbeféase when a part1cular sentence form was prescribed After _ :

11sten1ng to ROSJ.e s Walk by Hutchms, for example, she d1d 1nc1ude

prepositional phrases. ‘She wrote,
" He went throqu the ship S .
through'the water - . .
" under the treasure chest .
through the water again. . ‘
and (got) back in time for d1nner.
No other prepositlonal phrases were used in her stories. Also, in

wr1tlng- sam\pl . 12 she d1d make -a-success_ful attempt to- 1engthen her

'sente@es, as .lsuggest'ed. One .,,exémple is;:"I'm thankful for my paren:_;
: anQ things they gJ.ve me." o .

'Ihis student had been called out of the classroam before she had

been able to complete writing sampl 14. When she returned the -
) following- day; she was not interested in writing an ending for her ‘
unfjinislhedﬁstory.. It was suggested that she dictate a céhclusim rather
than write one on her own. She enthus'iastically agr to this idea.
| The énding that she dictated contained sentences with a higher level of
.soph.isticati.on. "And" was used more frequehtly as a connectlve and
subord_inationwas-used in the sentence,;‘ !'M\en the girls left, Katrina
' v . . )

.-
v .
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sat down on the veranda and sobbed and scbbed."

The descriptive wvocabulary found in this chxld s wr1t1nq was very
low. There were/Very few ad]ectlves and the incidence of adverbs was
minimal. The majority of her adjectives were fairly common and 4

unimaginative. Examples included, "black," 'big," "late," "next , L

~ Ysoft," "young," "nice," an'd "little." The poem mbdelled after

Domanskl's E m Is contamed more effectlve and approprlate ad)ectwes

as’ she Eollowed the prescrlbed form. She wrote:

Sprmg is ramy,nfoggy, deizzly. .
Summer is funny, happy, sunny. = °
Autumn is chilly, windy, sneezy.
"Winter is icy, freezing, nippy.

A few descrlptwe adJectwes were used in wr1ting sample 13 when she was

. describing her listening walk. Here she used "roarmg,", “"cawing," and

Mspooky." Writing sample 10 contalned a few descrlpti.ve .
verbs-—"rustling," "swishing," "shinlng " "and "celebrated." Other

descr:lptlve verbs were "sobbed" in wr1t1ng sample 14 and "was terrlfied"
(. . .
in sample 2. - i o -

o

It -is apparent .that, unless ‘this student wds shown an example that

~contained descriptive vocabulary_a_nd was instructed to'do the same, she

paid little attention to the inclusion of viyid voc.abulary" in her own
writing. When the literary model‘ used during a particular lesson

contained a great dmount of d_e,scriptive words and the class discussion

'fécused on this vbcabulary,. she made a strong effc;rt ‘to. include _similar

language - in her own Story. ,' - ,

f . N

LR

_of an emotional reaction experienced by a character. 'rhis contributed

]

posit}yely to ythe stories, "The ‘cat was terrified“ was used in writing

] . . 2
. . . , A
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sample 2 and "They had fun" in sample 4. In.two stories emotional

reactions were given greater emphasis. She stated the actual emotion

being ex;Erienced:as well as presented the character's behaviour which
: - .

indicated the specific feelings which initiat;&’éhat behaviour. In

writing sample 10 she st@téd,

Lee the raccoon died. The girls was sad. They missed Lee the.
raccoon. The girls felt lonely. They told their parents.
The parents was sad too. They all went back to Lee's home.
: When they walked in the home everyone cried. :
Several emotions were expressed'in‘writing gample 14, éﬁiﬁq&in‘thé-
.. / . * ‘ N -
story the student stated, "Every time they called, Katring got mad and

she made faces at them." Later, she dictated, "Katrina was sad that she

o ]
couldn't go to tﬂmfﬁbarbecue. When the girls left, Katrina sat dowyn_on v

. ) .
the veranda and sobbed and §8bbed.“ The emotion changed at the

conclusion of the story where the student stated, "...they had fun."

This child included a description of sensory imagery only in the

vritings where she rms épecifically instrugted to do so. After

listening to The Country Noisy Bdok by Margaret Wise Brown, she made a.

small attempt to include sound imagery when, in two instances, she

vrote,l"music waaﬁsoft."' When quelf&ng a story after Amgs ind Boris by
William Steig; she made a strong effort to include both visual and
auditory impressions. This was accomplished successfully +«in her opening
paragrﬁph. She referred 'to "the leaves rustling," "the water'swishihg
over tbeirocks," and "thé'éﬁn'shiﬁihQ"bh?thg,waézr;" The adjecéives
selected in her poem of the seasons ga&e approbfi;te visual and tactile

images. Examples of these are, i'sfmny," "chilly," "windy," "freezing,"

.and "rainy." Later, in her story of the listening walk, she made three

. attempts to descr}be sounds. These wére,‘"The bgat made a'rparing

’ y‘r .

-

amls oL
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+ all stories wr‘en towaro the stud)' % conclusion. i '

- . . ’ . LR

' . — - R . P
- . . K

. .

, ~
' ’ . 61
. L 7 o
sound," "The qull made a cawing sound," and “Raymond and Jamie made

spooky noises." d

-

- '. a . .-- : s
Th1}; stufent included some terminal punctuation in each of her

-

t 2
stories and some correctly placed capital letters in all but vuriting
- ' . A

sample 1. However, the majority of the required c_apital'lettérs and

terminal ﬁmnctuation were omitted. The stories and poems, which -closcly
resemhled the l1terary model” bemg used, contained all of the necessary

capital letters and termlnal punctuatlon. 'I“hese were wr1ting sample 8

vhich wvas modelled .after What Good Luck! '*What Bad Luck! by Charlip,

sample 11 which wvas an 1m1tatlon of Domanski's Sgr:.ng Is, and sample l? .

th.ch followed I'm Thankful Each Day by Hallinan. ) - °
0 ; - . , -
Summary . . . . . ) e

In most cases this student attempted to include in her writing ‘thc
techniqiie that was under discussion and was being studied in ‘a piece of

11,terature for a glven lesson. She contmued to include some ‘of Lhe
)

techniques later in.the study, dven when that technique had not been - Y T

¢mphasized. 'One example of this is the use of emotib‘r%al cxpressmns.
A “' - s ] B
Lesson 1 of. the program had consisted only of a study of cmotions
. ’
e::perien’ced by characters in a piece of literaturec. Howeve.r’, this
L] ’ - .

student included a reference to'an emotional reaction in writing samples -
2, 4 .8, 10, 13, 14, aqgl' 15. The practice of assic:ming names to
,oharacbers appears ‘to have been developed during, bhe study._ Tpe student
omitted names in her earlier stor1es but thk care -to—.include them in
Q2

e
Othe\r t,echnlques vere only included in\,the/stories vritten:

Dollowing speqific and explicit‘“ins;_\/rions-to include a partigular

technique. This is evidexv;, in her use of sensory images, descriptlve.

» .




recognizing ‘words 1:1 her reading and .possessed a. low 51ght word

' 'vocabulary.- Her spelling was very weaka. B CL "-. : ‘

'\

. vocabulary, and description of setting. 'Unless one of these elenents o

was stud1ed in a piece of 11terature and discussed in detail, she . \

neglected to include .1t in her own' wr1t1nq.: Her use of these° items .

'’y

appear.ed to be a result of trying t_o follow teacher-ipstructlons

_correctly rather than an internalization of that technique or skill.

» s

RN

'. Student '3 -

' 'Ih1§ student was a ten—year old glrl who was reading on a hlgh

grade-two readinq leve].. She experlenCeq a great deal ot" difficulty Y

a

]

Initially, she exhibited a lack\of interestJ in creat1ve Writmg but

- she dld display increased ‘mterést durmg the progress of the study. j. ": ‘

’Ihe nature of the stozy to be written was a strong detemining factor in X

6 .

: the amount of enthumasn w1th whlch she approached the act1v1ty. -.
‘All of the stories written by this ch1ld contained a, Ealriy r
interesting beginm.ng wh1ch moved qulckly 1nto the story. Most of the
opening sentences mentzoned the main character(s) and provided ‘-:
1nformation concerning the settlng. - E‘or ex.:mple, writing sample 14 :"".. °.~
began,' "A great many years ago two old woman lived in a cottage near the :
edge of the pond. B sample 15 carmenced "‘mnorrw me and Debbie are

ving a cookmg contest... ' and sample 16 began, "Wilbur the alligator

was directing traffic one day in Mount Péar.l, Newfoundland. Writihg

sanple 10 began With an attempt to describe the settmg with sensory

imagery. When describmg the character s hcme the student referned 2

5
|

*the smell of the mud and vsed: the word “soggy Lto describe the :ay it I



' 4. v ’ O’ . » . -.J
* After opening her stories successfully, this'student proceeded .to

- frelate.the story events in logical sequences and thén attempted to draw
‘ . ’ " her stories to reasonable, conclusions. The'majority of her stories did

end logically. However, in several 1nstances they 1acked a sense of

Closure. For example, wr;t1ng sample 13 con51sted ma1nly of one - ' l
AT . " . . . ' .
n'f__,’ T sentence contalhlng a llSt of' 'the s unds heard on the 11sten1ng walk and

ended, .'!,... and we heard a chalnsaw. It went rrrr.". Wr1t1ng sample 16
L -, .'1 S also lacked an adequate concluslon when 1t ended.

- - . ’I‘hen she we‘ht to’ the frult stand at 4:30. and got an orange
T ffom: the” ‘bottom. Gf th_e starnd’ and all of the oranges fell out
i e e ‘. '_.'and she (sa1d), "Oops " _'\_-,r ALy o_ _

ST o o ’I‘W» of her stories ended appropriately and contamed an expressmn oE o
: . happlness smilar to the commoh 11ved thpll}' ever after" endmg. .
" ertlng sample 10 ended, ‘ _' ) LA R

PR -:, e got gn the qar ana they went to BLE.T: and they Tived * oo
Oy happlly ever after and the baby p1g got marrled to a g1rl plg.‘ EREEE

L ! . -.‘ r. 2 . : i . - ) . "_-.‘.-. B N
ertmg sample rll concluded, ::'_ '_! . .; © o |

“v
2, T

. o ¥ : i o
e :u .o ,fand then 'I‘ammy brought the doll home to Helen and Llsa, C
©orolw e v eand Heien and Lisa said, "You can keep 1t“; and Tammy felt.

SRS ~I.:'nappy SN g - \'-_, A

! R R . . . .
"h_ThIS Chll.d made an effort to 1nc1ude 1nformabion concerning the o :._‘1'
"_.,. . K - ) X ._-‘) - i |'| S )
S settmg m each of her storles._, In' the maJorlty of her earller stomes ERE

Pt i bhlS Lnformatlon was very 1imited. : E‘or example, wr1t1hg sampl.e 6
! y . . C L SRR
LTy stated only that Paul Bunyan went to school and to the dentlst. AR
ot;her descrlption of the 'tlme or place was offered. An attempt was SRR
D T RS o
s DT e r‘hade in \wr/itmg samp1e 10 to descrlbe the setting with sensory imagery.-
o" R ~". ‘\. :.' . L. R ,- : “‘ . . N ) .‘ e X “’.. . s “ . .
TR AT AT She wrot% ST . R T
A 5 - - ) 3 . S ; T ':'. .
‘:{“ N ' :'; ' . ] . / ‘, -:'.‘ :\ ‘ . -‘.". | l" I i = II.
) } ' ‘ RS . \ . . .'._
4‘,’5: ' " K g D “'{ T . . ) . .
’!l"\ \o' .‘ » B s "' Tl ; r‘-,' ot W.!“ -"" ' .:“ " ! ‘




'ertlng sample 14 was written followmg the -reading of Jim and the S

' . | : ' - 64

‘Morris the pig lived in the mud. He liked the smell qf the
. mud and the feel of the'soggy mud. One day «..

Three of her four final StOL’lQS contamed specific, information

concernmg e1ther the time or place. Writing sample 13 stated the exact

T
date of the 11sten1nq walk and also brlefly mentioned the

1ocat1on—-"F‘r1day, May 17th we went on a listening walk to the beach "

[y

Eeanstalk by Brlggs and referred to the tlme in:a manner characterlstlc
s A

of fairy tales, A great many years -ago. o It then stated the spec1f1c )

ot a

.-locatloﬁ of the cottage wbere the story occurred, near the edge of the“ .

pond " ertmg sample 16. prov1ded a fa1 specifxc statement
concernmg the place,' "Mount Pearl Newf dland" and referred to the “

‘time as "one day" and "at 4 30 " \

\

Although thlS chlld did not use much’ characterxzatlon in her
. .
storles, she did 1nclude nore than did° the other ch11dren in the group.__

In two 1nstances she referred to a character s physical appearance). ',I,nl

‘- ertll’!; sample 6. she wrote, "Paul Bmyan went .to school .and he was. the K

biggest boy in the school.". In wr1t1ng sample 10 the wr1ter referred to,-"

the appearance of the baby pig--"He had the cutest little face and tail

!
A

you would dream of.". -

”.

a

= In two other storles a reference was made to a chagacter s

phychological dlsp051t1on. In writmg sample the student referred to -

the aunt 1n the story as "my crazy aunt.'f She ave an 1nd1cat10n of the'.,‘ :
personality of one of the characters in vyrft1r\g sample 15 when she "

described a cookmg contest and stated, \I won - and Debble got sooky . )
because she lost. . The: carment provides the reader with an insight into . i '_

Debbie's personality. D - . o B :




-

The sentyces in -each story tended to be run-on rather 'than'short
and choppy with "and" used extensively as a connective. For example,
writing ‘sample 2' read,

“

'Ralph was tratked by the cat and the cat wouldn't let Ralph qo’
and Ralph said, "Look at the bird," and Ralph ran away.

.The connective "but“ was used only twice and both of these occurred in
writing sample 4. The only story which contained a series of short

sentences was wril!in‘g sample. 8, which‘ resembled the model used for that

j _lesson, what Good Luck! What Fad Luck! by Rerny Charlip. . She began,

‘What good luck! - - TR o
" "Miss Miller was not’ Sle. A L
-What bad luck!. R s
Shewas inabadmood . ST --', R S

- f.Several of her sentences contained phrases and clauses. Writing sample '

' "4 1ncluded a sentence beginning, "Before sf\e was going to get married "‘
'sample '6 contained, ."After school," a sentence . in sarple 10 began, o
"’Iwenty years later," sample 14 fontained sentencesk:)eginninq, "A great.
many years ago," and "one day," and. sample 15 began, "'I‘cxmrrow "
Writing sample 1 con51sted oE a. sentence containing several

prepos1tional phrases as in the model Rosne ] Walk by Hutchins. Later.

in the study this student 1nc1uded another prepositional phrase. In

writmg sample 14 she wrote, ',a cottage near the edge of the pond Her"

|

' opening sentence of wrlting sample 10 Eollowed the prescribed form as in :

‘the beginning sentence of Amos and Boris by Steig. That bo%. began,

"Amos a mouse, lived by the ocean." 'Ih,e student imitated this, sehtence L

structure when ‘she wrote,' “Morris, the pig,  lived in the mud. Writi_ng
'-sample 16 also contained two additional examples of the |
: pattern—-”wilbur, the’ alligator, : nd a girl, called Lisa."

'Ihis student also attempted to follow the instructiohs regarding

v
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sentence structure in her,poem "I 'm Thank ful- Each Day" rather than
1nclude very brief sentences. One of her sentences read, "I'm thankful
for parents who [ d us“each day." In each sentence she mentioned a
specific person. Rather than teniu'nate the sentence there, she then
stated why she was thankful for that particular 1nd1v1dua1.

There was little use of vivid o.r descriptive vocabulary in, her

-stories. In most cases cammon general verbs were used. The few
exceptions wewthe use oE "tracked" 1n writing sample 2, "zgome_d" and___.._~ .

-"caw" in sample 13, and "crashed" in sample 16. Very few adJectives

were used 'Ihe adJective "crazy ‘was used in writi,ng sa:nple 4, and ‘

"biggest" and "toothless" were used 1n sample 6. Writing sample 10

R contained "soggy,“ “little " "baby," and cutest." In sample 14 the R
| _words °1d'"- “great," "many " "brown " “yellow " and "red" were used

"Ihe only adverb, “happily", was.. included in writlng sample 10 and’ was a

part of the-cammon statement,'.".'mey 11ved happily ever after.”

Althbugh several stories contained vocabulary which added quality

At

and interest, most of the more descriptive words were used in writing

- ,sample 10 which was written followmg a study of the effective

: .vocabulary in Amos‘and Boris by Steig, and specific 1nstruction, to

—~—
v . ———

-inc‘lude interesting mrds. - N : o 'j‘ o . R

Dialogue was included 1n four ‘of this girl s. stories although no .

attempt was made to use quotation marks. In each instance 1t was
}-‘appropriate to the story content and served to effectively advance the

, . 'plot. Although the first example occurred in writing sample 2 which

preceded any discussion or study of the use of dialogue, the remaining
thnee instances were ‘used in her three final stories of the. study
Most of this child 's stories contained an exp’ession of an
.3 ' o

-
1. )

%



. brief expressmn ‘of emotion when . 1t ended, "and Tanmy felt happy o L

‘_chattmg,L the stoxg fsa.;d that they all felt bappy.

T P
M
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4

emotional reaction experienced by a character. 1In most cases this-was
done very briefly with little or no development. In writing sample 4
she wrote, "her mom and dad were crying." Without specifically statihg
the' emotion being experienced, the author effectively indicated the
feeling which initiated that response. Also, in this same story the
writer indicated her personal attitude ‘towards her aunt's decision and
behav10ur by statlnq, ""Then crazy aunt went back with John." She
gave a further squestion of her own“feelings when she concluded the

tory,wi\th, "and this time" they better get married "

- change of emotion was expressed 1n wrlting sample 10. when the"

- »_.baby p1g saw hlS parents leaving, "he started to cry and he felt

e

lonely.", After being reunited w1th his. fam11y and- leaving on a family

B _ vacation. the story concluded "they 11ved happily ever after and the :

baby pig got marr1ed to a girl plg " Writlng sample 14 contained one

Sample 16 1nc1uded‘ a statement of emotion when the writer stated that
the trafflc dlrector was- "mad . This -feeling was empha51zed by the

camment made to yhe lady when he sa1d, "Go and never ccme back "

'Wr1t1ng sample 15 contained w,o-emotmnal reactions.'. When Debbie lost
- .

the cooklng contest she got "sooky. Later, when the four friends were .

It would have been appropriate .to state the character 's emotions in

' wnting sample 2, although this student neglected to do so. It had been e

suggested that the students tell how Ralph, the mouse, felt while being

'held by . the cat._ Ag» expression of the feelings experienced by the mouse.,v .

7

as he was held captive by the cat Jor as he later ran to safety, and the b

feelings experienced by the cat upon being tricked by ‘the mouee, would '
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_adJective. In writmg sample 11 sensory unpressions we
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. , - ’
child's writing more entertaining.
o * i y,
Only five of this stucgnt's writing samples included-sensory
infonhat'ion. Wwhen directedto write a story containing sounds@§fter

listening to The Country Noisy Book by Brown, she began writing about

events leading up to a specific wedding and .appeared to. forget about the
instructions to 1nclude sensory impressmns. '

When describinq the setting for writing sample 10, however, she did

-follow 1nstructions to include sensory 1n£ormation. She stated, "He

s .liked the smell of the mud and the feel of the soggy mud " 'Ihe
, adJective "soggy_"-proVided a very specific and effective tactile unage. ‘

'.She also seemed to want to supply the reader with an olfactory image ;

‘.

"when she wrote,"‘ "He liked the snell of the mud." However, she was not

as successful here because of the amission of a suit f?lflc '
cfeated by

.such mrds as chilly " “hot,“ and "slippery S .
When writing about her llstening walk in sample 13, she did 1nclude.

a. variety of auditory 1mages. She wrote, Zo

f oo and we heard a dog and "it ‘sounded like this, “grre"! and
we heard a car zoam down ‘the road and, heard a. gull caw, and
then we heard a ‘tractor: and its sound ig like this,
"putt-putt" and we heard a. chainsaw. It went rrrrr.

,She neglected to include any v1sual ~information. Although the children

- had been ‘told to write about what they saw and heard, the emphasis for

'the lesson had been placed on the auditory mages. 'I'ne story which

P et

~ followed ‘this cdntained two references to sounds which were produced by

two animalEo She wrote, "then the cow: started 4;0 ™oo and the pig '
started to

description of a doll g facial features-—"for the doll s eyes she used

ink. 'Ihis particular story also included a thorough visual_ '
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1

brown ‘sugar for the eyes, yellow candy for her nose, and red candy

for her mouth."

Her two final stories, however, contained no mention‘of sensory

’

. impressions. This child appeare{l to require examples of sensory
inrpressions and'_'reminders to include them in her stories. Continual
referral to examples of sensory imagery in the literature, as well as .
encourag‘emen,t.to use this technique hixg%as necessary. A

Most’ of this g1rl s correctly placed cap1ta1 letters and terminal

'-‘punctuatlon werer usedJin her wrlting which more closely resembled the

models in What Good Luck' What Bad Luck' by C‘harlip, Spring Is by T

_Domanski, and I m 'I‘hankful Each Day by Hallinan. Capital letters :

and punctuation mafks were included 1n several other stories but

“were used‘ less .consiste_ntly.
.g}lmag': o T,
-It is evident that t;his student made an attempt to include | .‘ L <L
wi-itmg elements or techmques m her CO‘mpOSIt].Ol’lS when these elements had.
~ been &Lscussed and con51dered w1thin a specific¢- piece of literature.
" For example, 1t iaopeared that a @uch stJonger effort was expended towards
\\ S us1ng "interesting" vocabulary in her story,written when' Steig' s Amos

. : and Boris was used as-a model. Also, sl;g did use cha’tacterization and )
sensory 1mpressions when these elements were considered and examined -

in a bodk. : Her sentence structure often resemb_le_d that_in- the book

being studied on a given day which i'ndic_ated that she'wa's. making an’

.~

effortkto.imitate the prescribed sentence structure. Sentence patterns  ©

A S which had been considered and copied on a specific day were occasionally |
| used again later in the study, even though students had .not been reminded
" of them or asked to-use thgm.  This r;ecurrence may suggest an ,'. s

. : . ’ . . -' LT . o “
Sy . Lo . . i e e . L . >,
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. or'iginallty. His story modelled after The Country N01sy, by Margaret

"when beginning his stor1es..

'version of a 11stening walk was also lacking in J.magmation and_ygs

. » 7‘0
r .
internalization of alternate sentence structures.

There appeared to be a growth in her description of setting as she
included more details specifying a.story's time and place in her later
',wr'itings. She also included more emotional reactions as the study
progressed. It is dliff icult to determine development in her use of

dialogue. Although three of her four uses of dialogue appeared in her

three final storles, the remamlng example occurred in writing sample 2

‘which preceded any discussion or .study of t.his.1tem..

B - Student 4 Ns
‘This student- was readmg on a grade two level. He had a lmuteq___,
sight word vocabulary and was partlcularly weak in word attack Skllls.
: He indicated a fairly stronq dlsllke for creative writlng at the
begmning of the study and was reluctant to write stotries. Although he

did show a greater degree of interest in wr1t1ng -as the study

progressed he continued. to: requxre mot1vat1ng 1deas and- encouragement '

.
-

. : .
The majorxty of the stories written: by this ch1ld contamed 11ttle. _

.Wise Brown, was extremely brlef and: ummagi-natlve.' It consxsted of one -

sentence,' M went to my aunt's weddug and 1 heard an organ and a p1ano
and I heard some music ar'ld that was all was in the wedding." His

merely a llsting of sounds. He wrote-

-



P we (heard) fooksteps tramp, slap, click.

' d LT e
: , Nne
When we went down to the beach we heard a gull and boat and a

truck and a siotorcycle and footsteps and a dog barking and a
~ chainsaw Prrrr and waves swish swash, ‘and then we walked and

His revigion of a fairy tale, in writing sample 14, was more
: (]

creative and entertaining than his other stories. In that story a boy

-

climbed a giant tree that had grown fram a magic bean. He ‘thejlf arrived

at a giant's house. After receiving some food, he accidently#tipped

_clouds and down the big’ tree "

over the jam. This incident was followed by a descriptive and
interesting chase: "The giant chased him out the door, ‘across the
’ v ER . .
This student 1nc1uded names for most of the characters ') .
participating in h1s stor1es. In all stories where he was not a .. -

part1c1pant the main character was . named S In writing sample 16 he ‘even _"

.'asmgned a name to the pet frog. 'I‘his appeared to be a consc10us
. s '
‘afterthought as the name was not mentioned yhen the pet was f irst

'1ntroduced‘ He began that story-

Last Friday night Rodney and his parents went to dinner and

his frog jumped into'his pocket: and when they got there his ; :

frog named Ray... _ _ ' , : r
Unnamed characters in his stories were the mother and giant in writing
sample 14, the. cat in sample 15, and the mother, fathe;) and man in
sample 16.

In each story thls student made a reference’ to the time, the

location, or both. 'I.‘his was done very briefly in earlier stories. For

-example, writing sample 4 began, "I went to my aunt's wedding." For
| ,sample 10 the students had" been instructed to _describe their setti'ngs ,
' wi_th .sensory imagery ,He‘mgnticned' the lo_catignré'f. the main character"s
' Tomes but then stated ‘activities which this character enjoyed in this S
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vicinity. Ai‘though the student did not include sensory information as
requested, he did write‘ an interesting story beginning: | '

Dennis, an otter, lived in the water. The Stter liked eating
the fish in the river. He liked playing in the grass and in
the boat., )
Other places mentioned 1n this story were "the ocean, ™ "the beach," "the
" woads,” "up in the mountams," and "in the grass." The only reference
mﬁo the tune was, "One. day."
* 'Ihe title- of writing sample 13 contalned a spec1f1c dscr1ptlon of
the story’s.time and a general mentgm of the locatxon. He named this

5_.‘_-. : - L 'story, "On Fr1day Morming We All Went to the Beach, Frlday 17 1985."

After 11stening to Jack and the Beanstalk and Brigg S; Jm ‘and he .
' Beanstalkt he began wr1t1ng sample 14 wJ.th a reference to t1me in a
. a manner character1st1c of fa1ry-ta1es, "Once upon a tnne. The location
© vas ot specified. |
Writing sample 15 began with'an effective description‘ of both the
. time'and the place‘,aIOng with sensory information: '
\ ' | - Jamie and I"decided to go fishing last Saturday morning.
went in-the river down by my house. You could hear the f1sh
jumping. * Splash. The water was calm, _
'Ihe tfme was 'stated in 'writing sample 16 as, "[ast Friday night."
The only ccmneht designating the plaCe was, "went to d1nner.", 'Ihi's,.‘"
along with information glven later in the story, implied that the story
occurred in a restaurant. o ' » :
'Ihis-child-did make’ a conscious effort to state and describe‘the .
'settings in stones wr1tten followirg discussions of settings in the
literary nodels used and teacher instruct1ons for students to describe
| their own settings. It is evident that he gave more tholxght and "

attent1on to settings in his later stories,which included more details.

EEZ T T
b 15 LA .-
-
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-

s o0 et . . . " . . '
s e e . . o , . . . ‘s . R . : Ll N e
Thansh e .o e . . ‘ . R . ‘ L ’ NN [ N b



. R . ,
The majority of his stories contained rather lengthy run-on ~ /\
sentences with "and" used exclusively as a connective. For eﬁcample,
writing sample 2 read;

Ralph felt terrified. The truck came down the road and the

cat had to get out of the way because (of) the truck and the

cat had to get out of the way and Ralph got away.
In sample 1 he followed the story pattern in Rosie's Walk, by Hutchins,

- —'_—" : /

and wrote a sentence containing several prepositional phrases. Sample

14 also included a sentegge with prepositional phrases: "The giant

~ ¢ R
chased him out the door, across the clouds, and down the big tree."

In writing sample 12 he followed the suggestion to write' long
sentences in which thé latter portion of the sentence described«.the -

-
\

subject. Examples of thig are, "I'm thankful for animals that swim'iln. '

’ th,e;po'nd,".' and "I'm thankful for summer that we have for the' flewers _‘

that grow." - . : o _ /
Several sentences throughout his writing be(jan with phrasesf
Sentences in writing samples 10.and 14 began "One day " Other Similar
sentence beginnings were. "Once upon a t1me,"' and "The next mormng" in‘
wrltlng sample. 14, "In two or three hours" in sample' 15, and "L‘ast .
Friday night" in sample 16. Also, several sentences begmnmg with
"When" were used in samples 13, 14, and 15, An.cxample from sample 15

is,‘ "When I went, the cat ate all the trout." 0vera11, the sentences-_ in'

the storles composed later in the study were more mature and

better—wx:itten. ' SR SN

'There was very little use of descriptive words in this boy's .
writing. No .aidverbs and few adjectives were included. The majority of
verbs in his stories were fairly common. The bulk of ‘the descriptive

vocabulary was -used in his four final stpries. Although students were -
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. specifitally asked to use “ipteresting"'words in writing samp‘le 10, this .-

', . child appeaned to make no effoz't to do this in that partlcular story.

L . His only descriptive verbs were used in writing Samples 13 and 14.
o t o - ¥y ;
' ' ' In samp‘le 13 he used_"swish,," "tramped, " _"slapped, and _"cl,icked." In .,
",/ . sample 14 he included "fl»iéked,“ "chased"k, and "g);abbed  Most of his. |

. - [

\- e ". _',,_'_adjecztives were used in hls ;ast three stories and theSe were mostly

fairly ccmnon words‘ : Sample 14 contamed "little," "big " "leng," an\d \ -

o f.:" 3 : "thump g ~He i;sed "calm" and- "last"f in sample 15 ang’ “last" "Friday,! "
.\_i"'.:and "splash" i Sample 16. - ,- “ {.’- L A i ’I
‘: J - "‘ 'lwo of thia stuﬂent 'S stories contaxned dialogue., Again, this ."I_.' Qi :
R -:'roccunred ik i the.‘study.“ | g

3 .. conversatmn b,e.t;z@n &1:9 bo

. . 'met at the top. ,"Ihis dialogue was very natunal and 'Successfully f A

- . adVanced the plot. ', It read* B

..‘.

*’ D
L L.d and‘a big man came to the door and he sam, "What de R
youwant?" C ol
R Jerry:said, - "May I come. i_n? 'mat tree was a long chmb S
ST SN " May I'have. sofething: to eat? 1. starving." - B
VA et L 'Ihe giant, said,. "Would you like same bread‘?" v ;',-,_ oo i

Coe T "Yes I would," Jerzy said. o D At e el co IR YJ,

Iy R ""’ Y I ;O v I ;',';
RN - 'mis dialogue was found ‘in the portion of\-the story that‘thé student had Con
‘ R diotated rather: than 1n the part he had written himself... 'Ihe st,udent ’

‘ '.I had been unable to cdnplete that story because he had beem caIled out of

_ oo e the classrocm to see, the school nurse When he returned - to the S’pecml

e - MY

e Education classrocm for: gxs next language arts class he had 1ost all

Yo . "- . . intenest in completing the story. men 1t was suggested that’ he finish
N S - his story by dictating the ending to the teaoher. he agreed S : ’:;t'-.' /

, enthusiaStically. | 'J R .' P o ',, CL | |
S ” His only other use of dialogue was in the’ cloSing of wnting sample
‘.,‘l' ot o ' .lu - : 4‘ . - . ; : 'J - l." s . .. ) :.. - )

.:.‘A“ 'y . L . o ‘ o, 'r: I. R :‘ ' ~
S ‘.- e . ;" WL ‘A"' N .", ’ ‘,-/. 2 o, 4 ' " ,
vy : L W R
. ‘. \f,-'-' .‘, o '\ ..l . . ‘{"“, :
! M x L .'..:.L ¥ ) et " .,v'




N ’ ; - - 75

16. 1In this story the boy's parents punished him Eor bringing his pet

) .' &~ frog to the restaurant. They said, "In your _room for-a day.". This ,
i" i - ;:brought the 'story to an approprlate ::onclusmr\, - \ '
) '. o | P ' ) 'lhis¢tudent .included an expres_seon ot'_ an'Jen:Qtion in only two of ‘
. . . his Stories. The first. instance oceuryed very early‘ in*the’ s‘Eudy,
J e shortly atter lesson ’one which dea],t spec1t'mally with characters'

'emoti-onal reactions. In writmg sample 2 the student beqan, "‘.§alph felt

"terrified." Before students began writing this story they were remmded

of the ma1n character's Eeel:,nqs in wilhch on a Motorcycle, by Frances

o
.

:rand wer,e‘ esked to describe how the mouse in Cleary s Runaway Ralﬁh must O

'have felt when h@’ was caught B’y the cat. It wae then suggested that

I N . -

. students 1nc1ude the mouse s esmtions in the1r writing. R

~

-, T .

A e “In wr;tir)g sarple 10 he agam stated an emotional .response.

- Students had studied the opening of I-\nios and Boris by Steiq. This hook

_began w1th a;descriptlon of’ the main characteru s E‘eelings regarding his

" hcme 'Ihis student began his story “in a smular manner,’ stating his o
_ - . - ]

' \character s personal response to his env1ronment. He stated that the

st

e ., Fao . . 5 '
and tree- T ‘ ’ , . - —~te

’\ e _ It appeared that th.lS student 1ncluded .a personal or 'emotLonal
. -reactlon 1n hlS wrltlng onlyd in response to a specific reminder or

> - .

_~,_1nstructions to do so, OF when followin;; the example in a lxterary model

S ‘-'-exprese.ing sun.ilar emotions. e , .' b St
e ot o E N . 2 » ! . d [
s SeVeral of his writing ,samples, however, included sensqry -
= SR '.'tqinfornation. Two suc\h stories were written in” response ta lessons o

o /, .’l."'dealing specifica]:'ry with sensory descriptions. ~The first was written £

" ) following a readina and discussion of The Country Noigy Book by &'own.

.l - ',: - - . e ..
R . , P .

"indiwdual liked eating the fish {n. the river, and playing in t‘he grass .



=

The-student made an attempt to include‘%h‘“sounds heard, but rather
o than describe them he 'stated only what produced these sounds. He-wrote, J:f 3
';;34 ."I heard an organ and 2 piano and I heardgsome music. " Hh#’second use
lof sensory 1nformation occurred ih writing eample 1. There, students .

‘ wrote poems including adjectives describing each of. the four. seasons, ‘as
v f_ in the model Spring Is, by Domanski A few of his adjectives effectively
" .-prese_nted-a sensory uimage. For example, he 1nc1uded "cold," "flowery,"

.'.ignd "sunny." In ;riting sample’ 13 this student used successful auditory' )
v . imagery in his version of a 115tening walk. He 1ncluded such words as ‘
‘:'- "barklng/"\"slapped," and "clicked " This was’ a. fa; more effect1ve

-"¥attempt than his efforts in writing sample 4. | .

L The' three stories which followed this, writing samples 14, 15, and '
16, each contained some reference to a séﬁg:ry imﬁge. In sample. 14 he '
stated that the beanstalk landed with "a big thump " In sample 15 he.
wrote, "you could hear the Fish jumping. Splash " He'also supplied.

) ) visual information in this story by writing,' "'I'he water vas calm.” —Iin'-
sample 16 he stated that the frog jumped into a drink w1th a "spiash."

. This student made a greater use of sensory information as-the study
pkogressed., The inclusion of such information also. began to become a
more natural part of the narrative. His initial attempts vere in direct
'»-i’ response to specific examples and discussions .of the use of sensory
imagery. n.ter, however, he included this type of information in his

stories without such’ direct and specific reminders and instructions.

© Summary L . - . A R e
. This student appeared to have improved 1in several areas'during ‘the N
‘ study. As time progressed, he supplied more details specifying and

: descriping his sottings.’ Also there was a greater tendency to include
) . : '. ' N v ' ‘



L descriptive vocabulary, and both uses of dialogue occurred near the '

_. uninterested in creative writing and expressed a fairly strong dislike .

would -also be typed and bound T‘nis piece of infomation'appear,ed 'to' be Co-
La very effective motivator, for this child. who quickly got to work and

Iperiodically shoued the amount of writing he was doing. / He produced his :

sensory 1mages 1n 1ater writing samples._ ’I"h‘i:s added interest-and

s

.~ quality to hls writing. There was also an increase in the amount of '

' conclusion of the study. Analys.is of this student's Sentence structure

o 1nd1cated a growth 1n this area as well. He did*“ tend, however. to o SRR

1ncorporate personal responses only when he had received detailed and

spec1t‘ic 1nstructions to mclude them. ' : v
¢! _ ) .
¢ .

- 1

Student 5
“r. ‘ e , ‘. . - AN . “:
ThlS student was’ reading approximately two and one half years -

below grade’ 1evel 'His major weakness was with woi'd attack and word

L
recogmtion sk.ills. Early in the study he appeared completely o o My

'

" of the sub_]ect He would begin wr'iting a‘fter a great deal .of hesitation ‘
. and would compose very brief stories., A marked- difference was detected

in this child's attitude towards writmg after he received the typeci.

¥

o bound"copy of his 'imitat'ion“'of Hallinan's I'm-Thankful' Each Day. He

. » .. S ‘
‘appeared very pleased with his book and took pride in illustrating it.

SR ™ ) Before the’ group began writing sample 14, they were told that it

longest.story of, the study. 'He seemed less negative about writing this, '

.. as i«ell.as. the next two stories,. which vere. the final writing samples for

A '

the study, .-

. éach of his beginnings fﬂeves the reader quickly into the story: A

few of his story beginnings were to'o_abrupt and 1acked an introduction.

' ! » R
‘ ]
i



/
t

' \.'\

-

For exanple@writirxg sample 13 opened w1th, "We heard a motorcycle -

L splash - tractor - boat - qull - - truck - dog. Hl.S two final stories, -

.'mornlnq. We' went in the river down by my house." He t;hen proceeded to

' the fish Jumping. ' Splash. The'water was calm." Writmg sample 16 also o
'fancy restaurant." The reader is brought quickly into the act1on while,

‘.closure. For example, sample 14 concluded, "He Jumped out\ the w1ndow

_ 'stories did end abruptly. Writing sample 6 was a very brief descriptif

" of Pa& Runyan anrd concluded, "His pick is a track for a pick." His

' to eat-little fish. One day «eo" Here he stated the place without RPN

' composing writing sample'14, the student included two brief comments .

Coee S ;"'7_8

-however, contained very appropriate and s&ccessful béginnings. . Wl.‘ltl!‘g

A_'sample 15 beqan,\ "Raymond and I decided to qo Eishing last Saturday _— " :'_.'; o

. ' . descrlbe the. setrim with. v1sua1 and auditory information, "You can hear ' Sy

conmenced eEEectwely with a statement of the. time, place, and rnain o)
characters of the story.' It beqan, "I.ast Saturday Charlie went to a-
at the ‘same t1me, being made aware of unportant background 1nformation. T

’Ihe clo\smg of each 35 his stories followed logically from ‘. . S

-precedi events. Most of hlS stories also contained a sense of

and .never came back to the three koala bears ever again. \'I‘wo of h].S z

listeninq walk also finished suddenly with ".+. and the dog was S ] : .
barking." - e - ' . .
'Ihis student s initial reference to setting occurred in writing : 7

sample 16, where he wrote, "Rod a octqpus lived in the ocean. He loved

,'_ supplying ‘any details and also made a vague reference to the tixge When

concerning the time-"iong ago" and "a nice sumner day. He also stated
that the 10cation was the koala bears' house. His next two atories a)\so

specified both the time and the place. This was acccmplished L ) ,



'contained adjectives.

-
T e s —

e
-

effectively in the Opening sentences. This Chlld'lnclud9§ morexSpecific
statements of setting 1n the stories which he wrote during t;e later

stages of the study. , _
l 0verall, the sentence structure in this student's writing was more
advanced than that of the maJority of the children's in' the group. - He

used both "and" and "but" as connectives. While several of his sentences

"-were run—on. Sthers were shorter and a few contained subordination. An.

example’ frOm writmg sample 2 is, "He tried to get away but the cat put
his paw on,_Ralph again and he flick_ed.Ralph in the air again." Also, in
sample 15 he wrote, "When'we got home we had about nearly tv:enty¥-nine'

=

abillty to wr1te sentences on a higher level of maturity 'I'he sentence

"strucblﬁ of stories he wrote early m the study was Just as advanced as

that written 1ater. -

'I‘has student made little use of descriptwe vocabulary. e

jparticularly in his earlier stories. The majority of hia .desc.ri-pt-ive-

-

words were included in writing sample 13 vhere he was writing ‘an account ;

of a listemng walk: Many of the words he used there were those

'suggested by the group whi}iscussing their walk. One of the first .

adjeotives he included was "little," in writing sample 10. TJre
adjectives he incorporated into his. poem about. the seasons were very

appropriaté and effective. Examples of these are "sunny." "rainy,"

R

" “gnowy," "crunchy," and 'f owy 'I'heae adjectives portray very specific

visual and tactile ima?es. His threu final pieces of writing also .

In riting sample 4 the student used two tairly

. LY

.general adj.ectives--"nice" and "sumer." Adjectives in writing samples "

';'. . . 3

3

W

79

~dozen.". There is no evidence to show that this stu&enh grew in his S a

15and 16 were more numerous and a few vere very descriptive.’ In ean)ple.' ‘



".i

' \ descr‘ibi.ng auditory images. In writing samples 15 and 16 he us

~ . EX]

,". L . o . ' - . o 80

'15 he used "Saturday," " plash " "calm," "pmk," and "good L Sanple..,lﬁ,. AT SRV
contained. "1ast." "Saturdavy" “fancy," “big,"- and "splash." m'e

'incidence of adJectives appeared to be 1ncrea51nq as the study " e Mo

' 'progressed G

'ﬂ

No adverbs were used in hlS writing. The malority of tl;\e verbs

ieere comnon and lacked unagination. Several of his more descriptive
. :le\rbs v.ere used in writ:inq sample 13. 'mere he 1ncluded "zoom ' "roar,"‘._l '

"rumble " "caw," "clatter,", and "putt-putt."‘ Many of\these, however,',. Y

had been squested by students during the discussmn of the listeninq- ‘ \
' walk, ' - ' ' - . .
Three stories contained an 'expression of a personal or .emotiona'l, ) ™

}action experienced’ by a character. The £ 1rst 1nc1dent occurred near

the beginning of the study and: the two rema1n1ng examples were used in,

his later stories. Although stated briefly, these feelings did add

interest and quality to the’ writing. Writing sanple 2 opened with, - -
: "Ralph felt terrlfied " In sample 14 the.reader is told that when’ the

koala bears could not find their gumdrops, they felt mad. In sample 16 P

the student used the words. "mad" and "angry" to describe the feelings of
$ Four of -this student's writinq samples contained sensory
'infoma‘tion. 'I‘hree oE these were written late in the study. His first
inclusion of sensory images occurred in writing sanple 11 where the

student imitated Dananski s poen, @ nc_i Is. ’Ihere he used such words P

' ‘as "sunny " "crunchy," "freezy," and "muggy" ‘to create sensory ', '. .' B ‘s

.
impressions. In his account of a listening walk he used several words - &l

N .
-

word "splash" to express a specific ser'ory image.
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P
\ ‘activities. Hox}rever, »he was one of t‘ne fore enthusxastic writers in

The major change was this student's interest in and attitude o ;*,W
. , . v
towards writing. . Early in the study he was negative about any writing

l ‘ ': " .l . . -.
the group during the later portion ‘of the study._ 'I'here vas alsoan AT I E

1 improvement in his story beginm.ngs as t@g study progressed. His later' 3

N
!

A

4

!

stories began w1th a statement specifying the main character as well as :

Uy , O '
.o

the time and/or :location of the story A slight mcrease was ‘detected e .' S

-

1n his use of descriptive vocabulary. There was a greate_r_ tendency for

him to use adjectives in his later stories.,
RS . Student 6 o T e

' ThlS boy was reading approximately one and a half years below grade
level. Hls interest in creative writing varied w1de1y from week to '
’

.. week. On several occasmns he appeared very hesitant about ‘his writing

: these discussions helped him formulate his ideas as well as receive

A\ r
a551gnment and wasted a great deal of time. At other times he seemed

'

very mterested and anxious to write. For writing sample 3 he even

‘ chose to yrite a story independently rather than participate in the

¢

group dictatien

-

D

On‘(wo occasions this student shared ideas for writing with student

' 1 before beginning his story He appeared to enjoy this activity and

o .
alternate suggestions ﬁrom a peer before beginning the writihg bask..- On -

. 3
both occasions this helped motivate him and he began his writing with?
some enthusiasm and amusement. For writing sample 8, the two boys g , : o e

agreed that”one of the worst things that could happen would be to - S e g

P‘-
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: receive Cabbage Patch Kids. 'I‘hese students wrote stories describinq how
they eventually got r1d of the dolls and finally received dinkies, 1n
their stories modelled after Charll‘ s What Good Luck! “what Bad\ Luck! '.'. |

I8

Overall, the stories written by thls chlld contained a h1gher level "
) of oriqinality than those wr1tten by many of the other students. tn .o
a difharent and 1nterest1ng manner. One example is found 1n wr1t1ng :
sample 6 where he was describinq Paul Eunyan. "To 1ndiﬂ_a‘t*eu‘how much Paul .

B.Jnyan ate, the student stated that when Paul mnyan went to ‘
MacDonald's,” he put them out of busmess.\ In \#Lple 14, he said that
,] N td J1m cut the qiant v1ne down w1th a chainsaw. In sample,3 he expressed
R anger tow”a_;ds the younger brother in his story by writing, "When I got
- home I could have killed my little brother.“ Wri g sample 8 contained'. :

.an amusing account of a. ch11d s attempts" o get rid of a doll that/his "

mother gave him.' Mien the doll was drop' ; in the fan of: a truck, “it
, - wasn't hurt very much.", When the doll was dropped frcm an airplane into ;
‘ a large pond it was recovered and. the story made the news. 'Ihe story
character did receive sane good luck at——the conclusion of the story when :
.. his mother gave him a gift that he d1d want—-a dﬂ(y. .
| One skill which seemed to develop during the study -was his
description of settings. 'Ihis student 1nc1uded a greater number of
specific statements about the settings in his later stories. In writim"
o [ o '_sample 10 he includéd sensory infornation in his description of the
. 1ocation. He wrote," ”Charlie the chipm)nk lived in'a tree... Charlie
| .‘the chip&unk loved the smell of the fresh air he loved the trees
Yy blowing. In this story, hwever, he was very vague about the time when .
" he wroteh Yone day." 'In sample 13 he specified the tine, "Friday

v several 1nstances he mcluded ‘a creatwe 1dea or expressed hlS 1deas in o
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morning,"'but neglected to state the location. In’ sample 14 the student - T,
referred to the ‘time 'in a mapner characteristic :;fx fairy tales, ."_Once : - - - }
. upon a tnne, .and later he wrote, "one day. ' In his final story he ~: : ’
specifically stated the time, "Last Saturday night, and also\
- established the place, "3 fancy restaurant." . .
In several of his earlier stories information describing the‘
setting was more general. In wrlting sampre 3, for example, the place
was not s’ecified and ‘the ti.me vas given as "todag " In sample 6 there ¢ ;'-""::. -

was no reference to the time, and two separate locations were. mentioned.

Co “ The student briefly referred to the character 's v1sits to .the dentist's

office and to MacDonald's. o, RS '. SN L,
/'Ihe maJority of the sentences ccmposed by thlS student were longer

than those written by several of the other. students in the group. He ..

. used the connective and" frequently, which helped lenqthen these EEE | |

o sentences.' A sentence ’in writmg sample 2 read, ,"'Ihe cats ran and Ralph

: got away " <An exanple frcm sample 3 is, ,"I stepped on a thumbtack and 1.

Jumped and fell down the steps again.". A longer sentence can be found
in sample 14, "'Ihen Jim ran dOWn the vine and then he get the chainsaw :
and sawed it down and Jim lived happily ever after. 'Ihis was the only

- pun-on sentence found in his writing samples. R o e g .8
In writing sample 1 this student imitated the use of prepositional ‘
phrases in the model Rosie's WalkJ by Pat Hutchins. “He ,did not,
however, use prepositional phrases in any of his later stories. ~He also | N
copied the fom\at of sentences in 'I'm Thankful Each Day, by P. K. . .' ,’(“

Hallinan, in writing ‘sample 12. Rather than a series of short choppy 3
sentences, he included such' sentences as;. "I ™ thankful for sprinq and .

hot sun shining and "I‘m thankful for animals that we love and care for
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-t

o several occasions he-lengthened sentences by beginnmg with a R
'-':: . ' 'phrase noting the time Scme examples are, "'Ihe next day and "At ' N .
| | Ui .irecess" ‘in Writing sample 3° "One day"' in §ample 10' "On Friday m:rning"
"in sample 13; "Once upon a time‘, " "One day and _"'Ihe next morning" in
sample 14' and "Last Saturday mght" in sample l16.. - | )

It is’ difficult to .conclude that. this student 1mproved in the’ area

. of sentence structure. Writmg samp_le 2 consisted of - four fairly short e

,sentéhcels- o _
13 X . . . - L .
_ The cats were still flicking Palph around. * Ralph was
. terrified. The dog came out. 'The cats ran and Ralph got
- aways - 1 . _ .

: < e :
' .writing sample 3 f\owever', contained. several long sentence#®. The |

) student wrote,

S _ S _'Wnen I.got up today h: stepped on my little brother s. car and I
o T e - fell down over the stairs .and broke my arm and I was in
o o ‘hospital 3 weeks. . When I got home I could have killed my.
S T little brother. The next day I got up. I 'stepped on a
’ . thumbtack and I’ Jumped and fell down the steps again....

:.’Ihe difference in the length of .this story and its’ sentences as conpared

to the previous story could be a result}of the~interest the student had =
3 ' "
in the writing task and the effort with which he then ccxnpleted the T,

-
2]

story. When ccmposing writirh sample 2, this child was not very
. enthusiastic and eventually completed his story with ‘the aid of a great

."‘ L o deal of encouragement. Sample 3,,¢wever, was written voluntarily whi'le

' . ) s _I '\. R

XA . the majority of the class was involved in a group dictation of a’ similar ,
. . e ) n

o ! . _.s,tory. He enjoyed the humsr in ,the model Alexander anthhe 'Derrible, .

. _.Horrible, No Good, ,Very Bad Day by Viorst, and thsn\enjoyed a discussion '
j.,,l:;""“' -;' s ',with a classmte of this story as we],l as iadeas for his own story.

'Ihe seritence structure in several oE his 1ater’“stories was similar to




'-that found in wrlting sample 3.

-the plot. Writing srmple 14 contained dialogue occurring in three

85

'I‘here were very few descriptive words 1n this student S writinq.

prd

'Ihe maJority of those he d1d use were concentrated 1n his later stories.
The only adverb he mcluded was "happlly" in writinq sample 14. “He used
I‘ it in the ccmnonly used ending, "lived happily ever after." 'Ihe qreat_er
portion of his,verbs werej'fairly‘connDn. He did, however, 1nclude a
'.'smya.ll number of mor:e desc:riptive' vérbs'.'-" In writinq sample 2 he ‘uséd
s terrified" and ','f-lick'ing." In writing sample 10 he included

e "chippirﬁ;"'an'd "di‘scover." He used "zoomed" in wr1t1ng sample 13.

Very few adjectives can be found in: hlS earlier stories. In

'writlng sample 1 he used the word "c1ty" to describe the hotel, and
"little" was used in sample 3. Sample 10 and the stories and poe.ms

,which Eollowed it contained a higher inc1dence of adJectives. E:xamples

-

of these were "Eresh," "next " "slippery," "n new " "freezinq," ' -"huqé "

"blq " "nasty, " and "fancy." Althouqh many of - these are sornewhat

‘ general and carmon, a few such as "slippery" and "nasty" are more .

_'descriptive and imaginative. L

Writlng samples 10 and 14 were the only stories writken” by this '

I child-_that contained,diailogue. In both instances the conversation was .

natural ‘and appropriate. 'Writing sample 10 _contained an intere_s_ting'

conversatibnbet'ween Charl_ie the_.-'chiptnunk and a fisherman. ‘The student

wrote o

Charlie the chipmunk said, "What is this slippery thirq " and
. '~.a fisherman'said, "It is fish, Charlie." He said, "Can you
. eat it?" "Yes you ‘can. . Do you want me to cook fou some?"
"Yes please.!" ssssss "po. it taste qood?" "cce yess"
_"Don't cough charlie " , o

S
‘\

'I‘his conversation added quality to the story and successfully a’unced-.

fpom

ET ,

| AN 5
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' separate’ situations: _
’ ) . | . B
One .day Jim's graﬁdfather said, "Jim go in to town
".,t&norrow " '
The next morning Jim started on his way. He seen.a old

' woman. .She. said, "I'll give .you 6 berries. Jim said, "Yes."
, when he qot home his grandfather said, -"’.[ha'!‘."s..no good "

“ -'Alt:hough written as three separate, very brief conversatlons, this
' h dialogue also added intérest to the story. The: Student did not atternpt
to use quotation marks in éither story. | . ) o
' Several of -the stories composed by this child contained an
expressmn of. a personal or- emotlonal reaction. In each case thlS was
acccmplished w1th a brief statement but did’ add 1nterest by allowmg the
. 'reader to see how the main character reacted enotionally to the
\ ' 51tuation. 'I‘ne first exanple was found in writing sample I, wh1ch was '
| : wr1tten theé week follpwing the lesson on. emotional r‘eactions where the “
book gl_ithh on a Motorcycle, by Frances, was exam1ned. 'Ihls student .

LY

concluded his. story py writing, "qot home for supper and had a good

time." Although the 11terary model for this story R051e 's Wa],)x by

' “Hutchins, had ended only wi.th, "and got back in t1me for sup[Lr", this |
student went a step fur-ther by ‘stating that his character._had enJOYe‘d‘ =
hlsday. R I‘ - o '

. In writing sample 2 he stated exactly how\the character felt By
writ‘i@ ‘"Ralph was terrified." He described ‘the character s emotion in.
- , writing le 14 by concluding the story with, "J:.m lived happily ever

B : ‘ after." ' In writ‘fng sample 3. this student effectively presented an

‘. L emotional reactio&. ‘He indicated the character s intense anger towards ’.' :

| . the younger brother by writing, "I could have ,killed my little brother.'_’

' _,Pather than naming the emot,lon being experienced, the student stated ‘

' what the anger made the story character want to do. Izater, in that same

coa
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Here, he indicated the feeling of hunger experienced by the character as

-well as h1nt1ng again at hlS feelings concerning the younger boy

_ sound; Ihls was done 1$1trally in writing sample 1, when he wrote.

e v . 1

story this student wrote, "l was very hungry. I could ate my brother."

In three of’ his stories: this child 1nc1uded a description of a T Y

L L. —_—

"rrrrrt," in his attempt to represent the sound.produced by'a racecar,

N - BRCTERE IR Y o9
. - , .
3 : . . ’ .

which occurred before agly lesson involving:sensory impression was -

taught: In sample 10 h¢ described the sound of fish cooking by writing,

' "ssssss," and also the ound of the character s coughing with "cec." In .
hlS descriptlbn of a Ii tehlng walk, he wrote- . o N ) .{r

. -
1 heard a dog barkiIng and a car going fast. The car zoomed on
the main road. We heard a dumpttuck on the dock and we heard

" a motorboat coming in. The motorboat's motor went putt-putt

o
“Students had been encouraged to spend time descr1b1ng their settings for ( '

writing sample 10, using sensory infonnation as in the model Amos and
. { : . d

L Boris,.by Steig. This child referred to an auditory, an olfactory and a o

. nords as "sunny " "rainy " “foggy " v"colder," and "freezing." These ) S

' sounds. Both,of his writing samples containing visual and tactile

' Summsryl

¥

visual impression, He mentioned someone was singing a song, the smell |

of the fresh'air,-and the trees blowing. Sensory impressions were. also a

" found in his poem’ about the season$ in writing sample 11. He used such - .

words supplied visual information and tactile feelings rather than
]
auditory.impressions. He also included the adjective "hot" in writing

L 3
.

- sample 12. , | o : o

The majority of the sensory images used by this student described

information were’ written late 1in ‘the study.

. )

This student attempted to include in his own writing several o{jthe

R



v

" 1iterary elements that vere studied
‘ ‘-'deSCriptitexvocabulary in his later writing samples.'

}'lgreater use of sensory imagery in the stories he wrote in the second

;half of the study

. or emotional reactions, ;

T I VR : Coen '-E;A:
see e . e f L .
' l . - .
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. 3 . e . . » '
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He used a greater amount of

There was also a

7 yoe

/‘
"

A difference vas detected 1n kis’ story beginnings !

o~y .

and descriptxon of setting | His, earlie; stories 1acked-statenents S

Spec1fy1ng and - describlng the location and time.
i o

ke used sensory 1n ornat1on in his description of the sctting

“In writing s sle 10 -
"This

,'
student often 1nc1uded a statement 1nd1cating story character S. personal

" ‘- .
V4 .

There was no evidence to suggest a growth in his use of other
literary techniques. At times he included Such elements as a title,

dialogue and character ndmes, but there was no apparent patterh in their . = « ;

" .usage and'thef appeared to be hapﬁazard'rather than plahned and'ge1iberatg..

[ . '
v o i e ., e
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- teachers and other students in thn qchool brpresG#d A qreat dcai~of ‘\i

’

of, hesitation.;_ R ;;

, eagerly began writing and cxmmmsed his 1ongest st@ry of thé year.'_'t

1: -.;«. n ) . ' P . -t ,’ ‘: - ‘: L\J
@, . . . . . ' I . » ':,' .
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This program was highly motivational for many o£ the children :7' -
partlcipating in the’study Chlldren who Had 1n1tia11y,expressed a .";}

raixly strong diSllke for creative wrltinq, later 1ndicated a more

(3

p051tive attitude towards thc.act1v1ty Comments madc by studcnt 2. Eor
1nstance, ‘showed that she enJoyed the  weekly writing activities and was

isappointed when one of the séheduled wrltlng lessons was postponed
K4 Londl
Also, students 4,5, and 6 no longer expressed a. 5ee11ng of L *
disappointment and reluctance vhen confronthmyp ur1ting assiqnment.

RY ¢ ~

Earlier.in the school year these three boys- seemed very uninterested in' S

creative writlnc and.had begun each of their storles after a gr at deal J e

- “ ‘ N

. . >
a~ . . . .

-

One maJor facto contributing to \hisiphange appeared to be' tha
o " o
presentation of several of their stories in the form of books. This < - .
- A R S
procadure was extremely motivating, particularly when the stories vere

o .

typed and bqund with a‘hard cover? Students appeaféd to enjoy the idea

- . b
‘of writing a.hqok and showed preference for writing ot paper stapled e ’ .
together to.form a rather iimple hooklet overrWritin§~in. their exercisee .

books. Before beginning to write stPry 14, student 5 asked if it uould '*". ;' .5

be made into a book.; When- he 1earned that it wouid be, he- quickly nnd

k

. f’\:""_ .

~When the students' bqggs:were placed in ‘the school library,, ' bg»

n_ . R
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' ‘-interest An them. This adddd to the sense' of pride that thefchildren » b
“had in, their work., : T\\\ AN ;' S T e
) 2 - - \'\‘ ' - . . .
NI T
R The chlldren were_gncouraged to undefstand that th y were ) - \Tff\\s\;

~

g01ng to read, or llsten to, a book wrltten by another author and then _
et e they were g01ng to éompose their ‘own books. ThlS 1dea\appeared\tg\\ NP G
: C - . \“f- S S - e
e heighten the 1nterest of several students towards the writing activity. N
. . . - \ ‘. \ - o
el ot ._.The use’ of - samples of children s llterature as’ examples and models
-\.‘\."\). ’ b N ) NG
o ' fo;_writing was effectlve.\A specific literary element, such as the use_

I3

H

of sensory 1mpre551ons, could be con51dered w1thin the context of a

E:Kg" '15“f~: B story AlSOr StUdentS could be remlnded of writing:techniquES
- ~:E .. con51dered in prev1ous lessons by referring to~the book that had been ..-;7-—~;{:u
. used/as an 1llustrat19n of that spec1flc technique For example, \4*.l' ‘
;: . _ | :: students werg encouraged to include n01ses in thelr later storles and .L ﬂ;; P

. were remlnded of the book The Listening Walk, by Showers. ThlS allowed
R T - \ 7
.'\\_ . : . for a continual rev1ew and use of all Skills throughout the progrmn.

et p"' Other skills often came out of the study of a partlcuiar book.‘

ceo .“. : For example, the book I'm Thankful Each Day, by Hallinan, 1ed to-a

~ - —

‘ dlscussion\bfscontract1ons. Such \nstruction vas unplanned and occurred

A . "~ * !
\ o N . MR N

‘k\s\\\\ ' 1ncidentally. R jflf‘ :_~' ';ﬂﬁ : _'.Q j"‘:'_ '{";_"n
>\K\l\\\\' ‘/’,/) : Stated criteria for the evaluatlon of creative {ritlng prov1ded the 5

‘

1nstructor Wlth a list of techniques\end skills to discuss -and exemplify

?

'\mn - thrbugh llterature. They helped the teacher by supplying a statement of . -

) what to 1ook for 1n chlldren s writing, and also of, what to teach and ' ,w‘7

e encourage prior to a writing actlvity T ’ L .-'-"K.‘°,

.o \ ‘ N

Thls writing program also necessitated the planning and

o - organization of . literature to be USed and skills to bé taught.; The

— .. te . HEES '0

: creative'wrlting\lessoh could not consist merely of\girections to write

e
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a story given a: list of topics or t1tles fram which students would
ChOOSQ. " . e ' . _.".\' .

i

Several students displayed a keens:.nterest 1!\1ndependent reading

.'\1

ﬁiclass._ 'Ihey‘ also enjoyed reading the work composed by their

} .~ of the litera_\re -that was placed on the boo?*{le followmg its studx BRRE

'Ihe children appeared interested in creating group stbries and. " '

a

\. became active participants ‘in thlS actfv‘ity. Upbn ccmpletion of these )

ccmpositions, each Chlld requested an opportuni‘ty to read the storyd

indivfdua\y to the remainder of the class. Y _': . '/ '[{ -

v—'"

A few of the: students were 1nterested in reading their compIeted- '

-

t‘-‘l ‘.

writing and attempted to, mad\sw.i\t\ble alterations. .'_' / N (___ N

' suggestions prior to their writing.. All of hem " were fair,ly quick to v

E%

~e Many of the children appeared to r%e:-s rc—gu1delines and.

earmence the writing oF their story usmg one of Merce\ Mayer s picturJe-

s boqks as an outline. 'lhey seemed to Eind 1t less difficult\to write d’

\

story when’ they were provided’ yith a fairly speciflﬂc story structure.

' ’_ME_y of them were slow to begin their stories followmg the reading of ‘\ '

Margaret Wise Brown s 'The Country N01sy Book\.‘}r that particular
- lesson the instructions for writing had been 8ss specific. - ) § :

Y I-1

the students in the group. All of the chil‘dren appeared to make a

','\ conscious effort.{g_ write a story which con/tained the literary technique

’
EEEEN

students did appear.) unconcemed about this and set to work ch«posing a .

story making no uSe of the device that they were instructed to include. o

P AU c . . T f -
9 1 . s o . e
i t " - ., . .

M . . ~ oo T

et

stories to the teacher\As'they did this, they detected errors in their T

T~ ‘Ihe effectiveness of the program in unprovmg writing varied among -

BN which had been studied on a given day.' On al few occasions oniy, scme -
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. 4o ‘/ As weil as following d§ections to 1nclude a spec:,fic technique ‘on .
' \_. - m

. a part:1cular day, the . students all incorporated scme of the literary

4

techmques in future titings. The- extent to which they used the

N

’ 11terary dev1ces éater in the study var!_ d, from a greater use of titles
. . Lo ) . . '
o s and’ dialogue by student 1, to 1mproved story begmnings, settings,

J ’ —

L - ‘-senso.ry impre551ons, ,dialogue, descr:.ptiv&vocabulary, and sentence

. ' / . structure by student 4. I,t seems apparent that each student did
- v "

. )

~ o 1nternalize a Tew of~ the ideas for 1mprov1ng the% story writing \

ox
Certain children made a far greater use of the writing elements later in

» N e

o .N ~the study. This may have been a result of a’ greater effort to follow

A ‘ the teacher ss d1rections or, 1t may ‘be an 1nd1cat10n of an internalization

. “ o
'
N . . gt
v N . -
. ' — b .
.
o

T ‘ L i T . T

of these wr1t1ng skills. . S,

. . . . v . B
.- e : —

The children whose writing showed the most growth vere those who

X A _ had expressed the greatest amount of dislike towards creative writing

Y

| pr1or to the comnencement of the study These children appeared to :

require specific 1nstructions for a writing assignment and seemed to ¢
\ ;

—iind it much 1ess difficult to write -a story f’ﬁl.owxng a model or

. I example in a story read to them and discussed with the group..- 'I'his may
R L= ux .
- \also be resp%n51ble for the 11erd attitude towards writing by these

\

o Particular children. o I -' - - : ’ |
S ‘ .. " - B . ..l —:\:?\ . T ‘- 'R_'. :F'g‘: ’ - . N ) . . "’ . .

'fRecomnendations- : - s . oL S
- \ . Lo i o ~',‘ o M

.\

, R 'improving students' writing sk 115 than a more traditional ‘lnethod. Any
' improvements and growth in wri in ﬁity may be due to some

unidentified factor or may have 0ccurr

> l“‘ .

¢ N

regardless, of the.format.of ‘the . -
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( S writing 1essons or program. . ‘ . ? ’_ | , /'»’
) ' s A stqdy which could e&tablish a contil grou;:’ with all variables AN ‘,, ‘ - ' '.'!5 'f
e § equal to ’that of the. experimental gi’oup, with £he exception%f the type,s - ‘ “/

) | of writing prOgram \gould provide evidence of the effective{iess -of a - ol 2
- ., writing program which uies 'l‘iterature as a- stimulus and model. ' .
! | . A program extending for lOnger- than a.f 1ve-month period would aliow

e .\ ‘a greater concentration on- and review of techmques wl&mh received minimal 5 " ‘
” Q :, attenlion such .as sequence, characterization, and the. Expression of a- \
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' 'vBriggs, Raymond " Jim.and. the beahstalk. ‘New “York's Co'ward-Mccah Inc., .
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Brown, Mar aret. se. : country noisy book illustrated by I.eonard . T
- Weisga © New York Harper & Row, 19, Ty : a
: Brown, i_géret wi e..l runaway_bunny, illustrat by-Cleme_nt Hurd. ’
"7 New Yo HarpeY & R:w, Rxbl‘ishers, 1942, ., T e
. . . -
Lo 'Charlip, M “What good luck! What bad luck\l New York- - Scholastic R
m Se lceS, 1964. CEEN ’ . ‘ . . L )

\

4 Ralph, illustrated by l'.ouis Darling. New

‘Yorks _ pell Publlsm

’Ihe thr

Co., Inc., 1970. ' . . ‘\

York: - Scholastic Bog

Crawford, Thamas.f The p

wishes, illustrated by Rosalind E‘ﬁ? New‘ B
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ig who saved the "day, illustrated by Judith

Fringuello. Mahwah.
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- b ! - ) . a
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-vtorst, Judith. Aléxﬁnder and the térrible. horgible, no
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. \ ;o RN SAMPLES COMEOSED BY STUDENT 1 " L
, 7] o) . . ) - ' T .
:::.E'. ’ ’ . . - E!Ele k' ’ 4 " ,'/l v _l ’ ' -. ' '. ‘ ' " . . . . ) S ' .‘
T : - / ' ' ! T e L
L 'ﬂ' Ralph was &gh 1n the cats/paw mt)&uddenly! a loud truck engind camel ' 1 4/.
/ v _ ‘. : ._1t was a big truck the caf S were terrihed! one cat—-ran—up—a—treé. e
[ ' . 6:—

. and the others gGE out of the way - when the dnver hpnked the|horn but - L
- - ,“there was something f 111ar about, the driver it was Mat'l Ralph

,.'. \ couldn't bel1éve hi eyes! Mat stoped the treck and got ‘out He picked

to his mothers/advice the end. C x '»'_"_-'.

'I‘ranscription of: Sample 2 o R e PR ) . =

_Ralp_h.was ught in- the ‘cat 's paw. But sdddenly' a loud truck engine -~ ..~

Ty

was a big truck. 'Ihe cats were te"'r'x:'ified-l' bne'cat r:'an_ub a

E B.xt there was something familiar about the driver. It was Matt!’ Ralph )
- ldn't believe his eyes. Matt stopped the truck and got out. He _
picked up mlph and his motorcycle, and Matt gave. mlph a big peanut
‘.'butter and Jelly sandwich and drove back to the hotel, and Balph learned

_to listen to his mother's advice. '
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- Ph111p and the very yucky yucky day K
CH L e | |
. L When I gut up I steped on a: san)vith that my lettle burthe left Vmen PO
-' ' got to trp\bus stop I dna'ped oy farte dinky and the bus ran over it

o RN , SR
Iranscriptiongf§mnple 3 i L \\j ..: NS

g /'.. . T Ph111p and the Very Yucky Yucky Eny - ;/ N ‘

LT ) ‘ khen 1 got L.p I stepped on a sandwich that . my 1itt1e brother left. khen L
I got to the bus stop I\dropped my favourite dinky, and the bus ran over !

. it. /// .' . . . < ‘f"i\ Lo D | -

: ‘.__ ‘ Me and cnris wher driveing along we were gomo to the construction yourd
. | today was are farst day on the job we to the bsess offce to get our Job

the enoerus truck made a loddmse Chri‘é dnove the- dlger and I drove

—_—_—

‘the lodar -

' Transcriﬁtion of Sample 4

gUMe and Chris were drxving along. We were domg to the constructiow _ N ﬂ-v"'

e N yard.f 'Ibday was our first. day on the Job. We (went) to the bos«*‘ .

f': . \- : ofﬁice to.get our job. The enotmaus, truck made a 'loud noise. Chris _' o (
g." Tete [ ' . - . v, I . o -7 . 5 B
S e L e Paul 's trap to the dentist r PR s

e . d LI . ‘;A. .
e ‘5301 stared oﬁf with a goed brikfest w1th 50 truck 1oad s of fried eggs
.and a oil truck load oE oraqe juice and a brad truck load of toast and ' v
B he was off to the F!entist the dentist said he had to get a fillinq in : N

: LT Y o .’ RN voe
e .o - N

AR " Vo e
LR T "P\i’-" 2 VL .yxu \I l’x et aet 't Wileat eyl '.‘.
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- 'his tooth so the dentist had to get a.;ack~hamner men got ‘out. of the f. . :
( ' ,dentist he w;gt‘ to the brber the barber had to use a helicogter and a YL e

A ‘-j_,).\ganscription ofi Sample 6 ,' o TS LT
b ', Ly  panil" s Trip to the Dentist s ',"/,':'- :-; L 5

tractor-.' w7 . o ey wn

pmaul started off vl,ith a qootl breakfast with 50 truck loads of Eried eggs Y
and an oil truck load g.f orange ]Ulce and a bread tl'uck load of.' tdast,
e and)re was off to the dentist. . The denti aﬁém he had to get, a: filling

Sl S in his tooth so the dentist had t@et a Jack hamner. When (he) qot"out SR
. .- . of the dentist's: ‘he went tethe*barber. “The barber had tousea .. \' -
EE heia.copter and a tractor. PRI e LI S

el . .+ Sample 8 o r _ | AL
A’. : . i ’ ; . .'- -, - . ‘ . , v . :
b "~ * v O-wat-baad luck my mother bcught me a cabbage kid ] IR RN
- o o o) wa&good luck it was bomfime m.ght . . Tl ey ' 3 .'

""-'vlat bad luckiwas out ofmatch’ S o a-. }
. ' -...H"
. wat good 1uck i got the trucker and back and back and back ovez’* it andr/

'gotreddofit o . . \ T U o )

| e s o
-wat bad luck there was: tomcch left of 1t K. . e o '

) e P —
e A .wat good luck 1 sent wat was left .of it to Hong kon and burt it

S o ‘
b" mat good luck my mother bouht me dmk R '. o -._v’ ' o

& ", C . o Lo B | L .._'\

R 'rranscr:lption of Sample 8 N A \

g - 7 { | ) - |

R Oh, what bad luck! My mothez: bought” meta Cabbage Kid. . Do :

I A Oh/ y’hat good luck! It was: bonfire night. S L , N

AT . .g;_‘ P 'R ‘

C ' What bad 1uck‘! I was out oE matches. . '. \ - . ‘\'.'.I N g .o

5‘" What good luckl I go;, the truck and backed and backed and "backed ovei:

-{'l 4 ."‘:_-“.’ - <) - ~, : e - Ya ."—" — ‘
sl ‘-.,_..g: it and got rid of it. SRR o o ~ o
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mat bad 1uck! 'Ihere was - too much 1eft of 1t.
t\hat good luck! } sent what was 1eft of it to Hong Kong and burned it.

hhat good luck! My mother— bought me (a) d1nky.

.~ . R N . ~
. . . .
N . N . .
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L] 9 .
L ane upon a time ther was a flsherman and his wife they 11ved in a old

shak by the sea they were vary poor one erly moring the fisherman waint

SO L ‘ " on the water: H‘e cought a maigik flSh the flSh sad- oﬁ you put me back 1n

g S ' B

§L7‘_~","' T the water i Wale q1ve you 3 w1che" so the flsherman put the migik fish O

Ve L :
B v - 1

R A back in the witer. as the fisherman was. conming back in' he sad I heada
. "" o bigger and bitter tra1p boat all of a. suddon hlS old tub turend 1n to a
oo R ' . bran new shiny new trap boat with a shine new 59 Hp mercury moter but at

‘ the same tune hlS mfe wished for a. new stove wean the fisherman got

S a big BOOM butful new house opped thay were so happy thay forght

abot supper so the fisheman and his wife lived hpply ever after
-

sy ’Iranscription of ‘;ample 9 v _ ‘
| . Once upon a time there was a flsheﬁff%i’ ‘and his wife’. 'mey lived in an
.o0ld shack by the sea. 'Ihey were very 6oor. ‘ One early mor;ning the '

fisherman went on, the water. He caught a maglc fish. 'Ihe fish said,
;1 . . ! 'Q N

O back to shor thay wher vary happy thane wiched for butful new house’ ther -

"If you put me,.‘bock 1n the water, I will give you three wi_shes. - So the .

ot fisheman put the .maq1c fish back in the water. As ‘the J:'isherman was ' :

comi'hg back .in he said, "I (wish I) had”a bigger and better trap boat." R

oy . e
Vg B
R L L .
: M ) - -
L, . . . .
N . ERREIIN .
ae ,

Al.l of a sudden, his old tub turned 1nto a- brand new shiny new trap boat

ol )

with a shiny new 50 hpL Mercury motor, but at the Same time his wife

" very happy.. 'Ihen (they) wished for (a) beautiful new : house. 'Ihere was

o.' o ' \ :" v

v S . . * : ' ‘
Y ! A . . -a ' ]

wiehed for a new stove.. hhen the fisherman qot back‘to shore they were g
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‘a big'boan (A) beautlful new house appeared. They were 's0- happy they

forgot about supper, so the flsherman and his w1Ee llved happily ever

after.

‘ ple 10 : . : B

Amos was a l1ttle Tnouse that lived in a llghthouse. F‘revy weak the e

I

l1qhthousekeepers w1fe woid bake braid the brard smelled lwly but mouse '

‘)

v
lonqed to qo to: sea ane day the mouse made up hlS m1nd the mouse started

-

R constructlon on a-hoad by day *t mouse worked on a boat by n1qht the

i s

TR
: ""’é\'y&
v PAH 433
B

2

mouée started nav1qation fliney Nnos finshed the boat and. Amos climed : /‘ ;

abord hlS boat Sunnday a hege wafe w1shed Arm and hlS boat out to sea
‘Amos salld all lonq tell 1t qot dark than Amos fell alsleep at‘ the wheel

but dawn came and Pmos was st1ll alsleep But ,sulddy out of no wher a.

huge enormous oil txrnker came. 1t was hadding strat fbr Pmos Pmos woke ‘

up at the loud englnes of the sh1p All oﬁ a suddn CrlSh! b1ng! Amoses

boat was cruseed Amos - fellt cold water Aimos cought on' to ‘a caack up ;""‘

e beet up bored of . hJ.S boat that floatmq in the water Amos was drdinq as

the Shlp was gomg ‘by .a crew merber the was tranq dawn a strinq ot‘ the
huge shlp Amos grabed the strmg and the man plulled Pmols. up up

Transcrlptlon of Sample 10 K L . ;" -'~-»"'

\Amos was a 11tt1e mouse that 11ved in a 1iqhthouse. E':very. weeh thé :

lighthouse keeper s w1fe wéuld bak"e bread. . 'Ihe bread smeried lovely but
h -
(the) mouse 1onged to go to sea.’ One day the mouse made up his mind.
\
’Ihe mouse started construction on a boat. ! By day the mouse worked on a

-boat.. By n1ght. the rnoUse studléd nav1gat10n. Flnally Anoe finiehed the .

boat and Amos climbed aboard his boat *‘Sunday a huqe 'wave wa\?hed Pﬁb‘s

and his boat out: to sea.; Pmos sailed alonq until it qot dark.- 'Ihen

Ceyovt -

) e . . . : o Lo _‘. . .f, KR ‘. i ,
. 4'.1', At S o
. a - "" - M ° - . . . : . . t . * . .
e ‘ o C Lt v e . Loy,
;
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os fell asl_eep at the wheel but dawn came ;»q Amos was still asleep.

But suddenly out o‘f now"here a huge enormous oil tanker came. It was
. \

-heading straight for Amos, Amos woke up at’ the loud engines of the-

ship. All of a sudden crash! Bang!l’ Pmos' boat. was crushed. Anos- Eeli

cold water. " Amos caughk on to. a cracked Up, beat up ‘board off his boat

that (was) floati,n@ m i:he hgter. P;i\os was drownmg.- As ‘the ship was -

"going by a ctew member there, was throw:.ng down a strmg off t:he huge o

. ship. Pmos grabbed the strmg and the man - pulled Pmos up, up.,-‘ '

i

N \

¥

N . .o .
L . . R . ' . ” .o~

Fall is yekey, buuy, grose. ' . - S - :

.Winter is norgood, cold, and, minbril.

.
- N . . r'eg

o mmelen ™ g Lt |

. .\ _"Spring iS‘fcggy, ramy——drrsr:y._;-. < ' . s

.'. ‘-.' . R .‘ -‘ ',' :..‘ . H . " *
"'=4unmer is happy, hot. sunny._ L, T

,Transcrlptmn of Sample 11

'Spring is foggy, rainy, dr1zzly” T

' Sumner is happy, hot, sunny.
'E‘a]‘l is. yucky, blucky, gross. ) ' ."_ ' . S

"Winter is no good, cold, and miserable. T LT
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Sample. 12+ . -—
I 'm' thankful"for frends that play wath me.-

b m thankful four, truckes and cars a tractors and,sun' .’

~and sunmer and swung and the ralny 'days of sprma.

I'm thankful four wanter and qoing in the wood.'s

)

'.'and. I'm thankﬁul four evry thim. v Co e

A i
o ,‘ - °
' . . . .
.

-I 'm thankful for Erlends that play\w1th me. -

’ A'I‘ranscription of Sample 12 \ '

. I'm thankEul for trucks and cars and tractors and sun
and sunwer and swmmmg and the ramy% days of sprinq. E

\ I'm thankful for w1nter and gomq in the woods

and I ‘m thankful for everything.

Sample 13 . - S
‘ " aur Lissing walk, . r
"On Friday mornlnq we went bn a walk to the pond and we listened to .

differ‘ent sdunds We herd footstdps and- t11k1nq and a car zoomed up the
road and a lumber truck rumbled down the rOad and we heard a chansaw '

buzzmg anﬂ we heard a dump truck ‘on the w1rf and I wilked in the water

!
and it made a splshing nose then we heard boat it made'a zoaninq .-nose T

.herd a putt putt boat goi-rg by and wé_heard tractor\puttirg along ln a

gadden and Just as we—got in the scool yeard we heard a motOrcycle zoom

up the road A

(After listening to a reading of his story, this student made

alterations, then sublmtted the. fpllowinq.). _

Cn E‘rlday morning we went on a walk to the pond and we listened to’

diﬁferent sounds. We herd footsteps and tilkinq. ‘ A,car zoomed up- the 3

‘.\'.'l_ .'

ol SN ‘106'.-.

A . R
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X
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. . road and a lumber truck"rtmbled down the road. We heard a chansaw .
;". s \ buzzing and we heard a dur trugk\on ‘the wirf, -1 wl.lked in the water
\ o ,and it made a splshmg ﬂose. Then we heard boat. It. made a zoommq ‘ '
L‘-"; ‘ _ ' _nose. I herd a putt putt hoat qoing by and we heard tractor puttma - . ..
’ i ‘along 1n a qadden ,and 1ust as we qot in the scool yeard ‘we heard a- o
motorcycle zoom - up. the road. - . Lo T ' . ‘ >
T : Transcr1pt1on of Sample“ 13 N \o‘ * !__.@ .
: T _I o E "C" -'_- B Our Lxstenlng Walk " ( t
- On E‘riday mormnq we went on a wal{ to the pond and we llstened to .

. , . C ': " dlﬁferent 50unds. We heard footsteps and talklnq. A~car zoomed up the .

road and a 1umber truck n.m\bled down the road"JWe heard a chainsaw ‘;_ :
buzzmg avl we heard a dump truck on. the wharf. ' I walked 1n the watér ' ."..
: ‘ ' ' - and it made a splaShmg n01se.._ 'Ihen we heard (a) boat. _ It made a R
o ' zocming noise. I heard a putt putt boat gomq by and we heard (a) .

| tractor putlxlng’ along in a garden, and just as we got in the school yard

[

. we heard a motorcycle zocm up the road.

) ‘ "'51'4‘; ‘ " ) " .' S 3 :'\ ' E “. :

_— o L B Jack and Steplader S L L ,

- "" ' 7 One day Jack wa\s wilking to the hardware store to get a gaddrdn hose and - . "
he ened up with a, maig].c steplader and wen Jack gat home he to hl]T\SLlf " o B
same bargam thls steplader wont"do any’thing and Jack heved 1t out hlSl
bedmot w:.ndo tha\t night the lader qrew and grew and grew that mormg -,

. :. when he woke up he got dressed climed up the lader when he got to tHel' . o ‘

‘ A R top he saw! a lettle woodn loaq shik he nooked to the door a lettle . k& *

. " . R

'gf'. S m.gqet drpord in the door way Jack asked if he coud stay for the nlght/ R
L o lettle man said ‘shour’ when Jack fi,nshéd his suppr | theat the lettle man o :

'1:- a ) PR » et . : . S L Lo ] . Lt . -
n ~ ' ’ ot . ot . . . T . " . . . .
1 . 2 .- . .. , . L -
L AT . o . . . . [ ’ . . A N i ' . “
LTI PR R N R R A T o
R . . . - . A . . 6. . f . . ' . PR o et
L RN h coee ] ' « 0 . E IR . i P c . IR foee .o, A ."d?'x‘-'



Jack over the clouds and Jack rain down steplader and befour the wher
Vs
wilfe coud get down steplader Jack grabed a hacksaw sawed down the step

.’malnw a thundp and Jack leved halpy ever after we holp,

: 'Iranscriptlon of: Sample 14 . : - . u

9

. 'f'.: ﬂ’ _' ' Jack and (the) Stepladder .
' / One day Jack was walkmg to the hardware store to get a garden hose and
. he ended up with a mag1c stepladder, and when JacTc' got home he (said) to-
hnnself, ,"Some Bargaln. 'I‘hls stepladder won‘t do anything," and Jack""'

heaved 1t out hlS bedroom w1' c:w. 'Ihat nlght the add ar grew and grew

and grew. That mormng, whe the woke Up. he got ssed, climbed up the'

ladder. When he got to the top, he saw a little moden log shed. {
knocked to the door. A l\J.ttle mldget appeared in the doorway.'- Jack :

| asked 1f he could stay for the nlght. (The) httle man said, “Sure "

man turned 1nto a blg, ugly, furry werewolf. He chas . Jack over the h

clouds and ‘Jack ran down (the) stepladder. Jack grab 1 a hacksaw,
- sawed down the stqyladder. It landed (Wlth) a thunp‘and Jack lived
happlly ever after. ‘We hope. |
sample 15 .- '; -
o T . a mormng at the trap
trap but when we got out ther the ~was a man tri'

/" :
W was to man it was Raimed and Jam1e then -I. saw

/

chough up to. them and caJ.led the ploice thay took thim away to jail for

| | S8
. e .
. gave “him the lettle man’ turund into a big ugly fi‘.lrry wher wilfe he chied

Y.

when Jack flnished h1s supper that the 11tt1e man gave him, the little

.«
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6 monts that night we wint over to Chrises heuse and coodket up suppr |
and ait it. and evryboddy was happy . A / B

: 'I‘ranscription of Sample 15 ' s

A Morning at the Trap

-y

- One’ bright early ;uumers moming me and Chris decided tao go out to the

' trap but when we ‘got out there, there was’a man trying to steal our

trap. No, 1t was twe-men._ Itk was Rayrmnd and Jamie. Then I saw Donnie '

and Pamela. 'Ihen Kim andqe and Tammy and ‘Brenda, and we: all jo1ned

&

in the chase. When we fmally cauqht up to them .and- called the police, '

; they took them away to Jail for. 6 months. .That night we. went over"to

hrls' house and cooked up supper and ate- it, and everybody was happy. .

-

, Sample16 - . , LA T

50 year§ in. the fhucher . | A
Cherly want to lunch in the best rest 1n 01eazey Cheriy told his pet
plotoin cheair not to go but he gunped into hls space suet thay Junped
into spaceship and tock off when they got ther his pet plot01ne cherer
jumped into the manis space sas1ck phone and got blow1ng into a man:.s A
space dr1nk and the man drink’ it and pet plotion Jumped out and thay |
wher kibeked out -and when they got home he had to qo ‘to his roan and el
thay laithed and laithed l.

Transcription of Sample 16

50 Years in the mture T
Charlie went to lunch 1n tha best restaurant ‘in Oleazey. Charlie told
his pet Q)lutonian, Cheair, not to go but he jumped into his space su1t.

'Ihey jumped into ‘the) spaceship and -took off . Wnen they got there, his

| pet plutonian, Cherer, Jumped 1nto the man 's space saxophone and got



—

blown into a man's space drink, and the man drank it and
~ plutonian jumped 6ut, and they were kicked out eind, when

he had to gq to his room and they laughed and laughed. .

~

¢

110

(the) pet
they got hame,
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WRITING SAMPLES COMPOSED BY STUDENT 2 - . Y
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) Sample 1 .
. | . e 'Ihe Pirate and Parrot
he went through the sh1p a
c ,'through the water

\J P . ‘under the treasure chesr_ ' . . ' o B ) .
S r S through the water again . . R

~and back 1n ‘time for dinner.

Safiple 2 _
L _ © +  Ralph terrified ride
. . Ralph ran and ran he' ran has. fast has he cauld after the cat the cat B

. went back to Rolph the cat was terrified %he cat found Ralph. Saw the

o . cat'Ralph ran"he jumped on his motorcycl'e he drove out of site the cat
_ . .

. . ’ and dog was happy it was a happy Eiding.
'I‘ranscrlption of Sample 2 = . . «
! L o ,Ralph's Terrified Ride .\ /
' ;Ralph.ran and 'ra'h. 'He“rah-as fast as he.could after the cat.. The cat '
.'went back to Ralph.' The cat was terr1f1ed. The cat found Ralph.
- ‘(Ralph) saw the cat. Ralph ran. He jumped on his motorcycle. He drove .

\ o0 : lout of 51ght.' 'I‘he‘ cat and dog was happy. It was a happy ending. o
. vy o : | . : e .
A . !
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Sample 6

Sample 4 - . |

)

> X .\ the Weddlng ' L v

'Ihe weddmg nus1c was soft the pnest as the wonan and man

marrled eachother. thay sai yes and thay k1ssed thene th n thay whent

to the recptlon thay daneed t the mus1c the music was sofft. thay had
" En L ' LA
_ 'I‘ranscript-ion'of Sample 4 :

. At the Wedd} o ;

The wedding niusic%e'e:gofft. 'Ihe priest asked the woman and man, .
"WLllyou .arry each ‘other?" 'Ihey sa1d, "Yes“'\\_;th Y k-issed then..

‘Then they went ‘to the reCeptlor]l. They danced to the musm. The mugic

was soft.‘ _'Iheyw,, . | e . L

o

- |
Paul Blnyan goes to the dentist - - o .',-.,
On the way: to the dentlst Paul walked to the déntlst tﬁ\he hade to.
kneel down to get in to the door. he had to seit on the floor to. det
his teeth checked he had to yous a Jack hanmer to fell his teeth it dit
not hant. th1n he got out of to dentist he whent to the stor to get .
"some *ice cream. he whent home. ‘

Transcr1ption of Sample 6 o - K T

a

- Paul Bunyan goes to the Dentist
On the way to ‘the dentist, Paul 'walked £o the dentist then he had to

kneel'-down-t_o get inte the door. Hé had to sit the floor to get' h'is'

. \ i E LY . e " (
_teeth checked. He had to use a jack hammer to fill his .teeth. It did

not ,hurt. Then he got out of the denti‘st.. He went to the s,tore to get .f
. . S ,
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Lo M‘lat- ood luck! The sc_hool burned down
@:J;ad luckl It was another school.

I"'

. ~
» "\ t
- b - e 113
* ) .
same ice cre'am.j went home. - '
. ’ - . P
. A '
mle' 8 '
- What good luch the school .burned down.
. e ’. ' . . ’ . ‘1
what bad. luck! 1\t was a another school.

:

o . . : ) )
' What good luck! me and Kim where .in ‘the snad class.

Ve

'What'-go'od Juck! it isahave of day o - N B | -

but Blan: camé and it was a terrlble, horrible, no good, very bad day.

'n'anscription of Sample 8 '

What good luck! Me. and Kim were in the same class. -

t good luck! Tt is a half of (a) day , S

‘but .Bldir came and it was a terrible, rrible, no good, very bad day.

E

. 1 -’
Sﬁ'r_tgle 10
I.ee, the Raccoon, lived in the woods. He loved the'sognd of the .lea."ves '

* rustling and the water swishing over the.rocks in-the river. - He loved

 to see the sun shining on the water. '

‘Lee the Raccoon, Had a mask. His mask was black. a gril fand him. He

<

whent with wher: there thay whent ‘an a adventure. thay had a -good time.

" the gril's name is Bonnie her sister name is, Brenda.. -

-
L]

. I - . -~ . X
: Lee the Raccon, dide the grils was sade thay m1s T.ee the Raccon the ,
i)

grils fellt’ lonely “thay told thar parents. the parents was sade to thay

wall whent back to Iﬁe home when thay wooked in the hcme evenone cried.
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nﬁtﬁ'ay faund a Sther Raccoon thay was happly . thay calls the Raccoon
Lee the/%ccoon. thay celebrated thay was happy. N
. -~ . k’{\ ' . . -
on the same day it was the gril s birthday lee the Raccoon and the

'.gr11's birthday the parents had a b1g cake. thay'wher friends for ever.

.. . * ' .

.-"‘-'- Transcmtion of Sample" 10 '

-

"Dee, the raccoon, 11ved 1n the woodsu He loved the sound of the leaVes

\
“n

' rusthng and the water sw1sh1ng over the’ rocks in the river. He lovec_l,

to see the sun sh1n1ng on the water.

. . J

L2e, the raccoon, had a mask. His mask was black. A girl found him. He

. went with heér. . Then they went on a adventure. They had a good timé.

. The glrl s name is lbnm.e. Her 515ter S name is Brenda./. e

Le'e, the raccoon. 'IhJe girls felt lonely. They told their 'pa,rents.
The parep,ts ‘was sad too. 'Ihey all went back to lee's home. When they

-

walked in the home, everyone cried. . Lo

Then they .found another Raccoon. They was happy . - They called’the

\

Raccoon Lee, the .Raccoon. They celebrated. They was ‘happy. : ° »—\

On the same rlay, it was the girls' birthday. The 'parents had a big

cake. They were friends forever, -

o e <
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l ¢ smilen | ' - t "
o . Spri.ng is rainy, foggy, drzzzly. - o .
Sunmer is funny, happy, sunny. : ' ., . : E T | | S«
' :Autumn is chllly, wmedy, sneez. - . S ;' _ ' S ; ’/ .
' 'Winter is jcy, freezmg, nlppy. R .o | T / :-' o |
’ -"."'“ ';'I‘ranscriition of Sample 117 | L S ¥ ‘.: p ‘ L _ (—/ '
' -,Spring is ramy, foqu, drzzzly.":-‘ - T ‘ L ' !
S Sguner is funny, happy,_sqhhy,_., )
©_Autumn is éhiux,'wi.r'idy,'sneezy.' : ' - Y.
-wihter is icy,;freezihg‘, nippy.. | | "
. sample 12 TR -
| ' ‘ I'm 'maﬁkful Each Dayl _—
I'm 'I'nankful ft;r myu parents ard th;ng thay give m;a. ' ' : e
‘E'm 'I‘hankful for autcmobiles that brmg me places. ‘ | ‘ R 3 "
'_ S I'm Thankful for the flowers that grow, ~- ¢ -—\,‘; E ) : : ‘ - &
b I Thankful for the school I qet taught at. B

/ 'Ihankful for I° am in Life. - . e B " L ' - :
'Ihankful for my Eriends I play wh1t. '
I'm 'Ihankful E.‘aqh Day I

'I‘canscription of Saxgple 12 . | o s ,\ g
‘I ‘m ’Ihankful Each Day \ | .

— E K ; I'm thankful for my parents and thxngs they give me. . . - . e o "".:"

-. I'm thankful for autanobiles that bring me places. -

;X 1 :

- 'm thankful for the flowers that grow. . _

S e f ST thankful for the school T gét taught at. T PR
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I'm thankful for I am in life. , ' ° o . ,
. 4 ’ N F)
bt I 'm thankful for my friends I play w1th. -
I'm thankful each day! , » . i : SRR
“v‘- N . . LN .' . . .
- . g . : * ’ : ' .
« - Lot T ~ ’
. Sample 13 4 4 _ .
B _ The walk to the beach on E‘rlday morning.
F ' - The clase whent on a wal§ to the be&ch we hade fun we heard a boat the
h , ; boat: made a roarlng sond., 'Ihen we hear:d a qull 'I‘ne gu11~mde ’cowmg h
E sond.: 'Ihen we went to a old shend a Raymond ang JJamie made spooky : °///
3 n01se5a. Pam and Kun was afraid. Paymond and - Jamie laughed The'n-we went
ot t "
‘ .o "'bake to school. ?
v ~ “Transcription of Sample 13 - - : .
e The Nalk to the Beach on Friday Moxninhg
the class went on a walk to the beach. - We had fun. We heard a boat.
.|e boat made a roaring sound. Then we heard agyll. The gull made-a

. Gawing sound, - ’Ihen we went to a old shed ang Raymond and Jam1e made
19

s{!‘)ooky noises.  Pamand Kin was af'raid. Raymond and 'Janiie laughed. A
;.I‘;':xen'we went back to school. S 3
Q. B ; Sample 14 . . ‘
o . ', . Katrina - ; ' ,_" ‘ T ~
I, ) l | ‘ A _great wh11e ago thear was a girl her name was Katrina. She'wae a
e ) R maid.- She hade thee sisters. even time thay called Katreina'got mad -
e : 3 ) and She made faces at tham, - - . o | .
\> y (The remalnder of the stor; was dictated by the child )

L h One day one of the sister 's friends invited everyone to a bamecue. 'ihe
Ty SRR sisters wouldn't 1et Katrina qo. Katr:ina was'. sad that she couldn't go
e '_ -. “i "}‘.
et )y o L‘ i, . - . N . - -
E‘k'!ﬁ "I"I." ' “. o "-I' ! - " t ! b :’.’: Ve :.' Ve \‘\;.‘ 5 ae! wt P LINE ,"’-.‘-' 1



to the barber.eue. wnen the q1rls left Katrlna sat down on the veranda P

f . : . and sobbed and sobbed. Acyoung man was driviig down the road and

;\{; [ .

stopped - He backed up the driveway. and asked her what' was the matter.

'Ihen Katrlna‘ told thé man.what was,wrong . 'Ihe man sa1d, "I'm on my way _
‘: S o to a barbecue. Do' you want to come"" ~ Katrina saxd, “Yes. I would love*. . -
L .' i : \‘L tdcd{é " . 50 Katrina went 1n and qot ready for _the barbecue. 'Iheywent ‘
l- *: : e to thebarbecue arid they had fun :..'_ . ,'f*’ - -

: .Transcrlptlon of Sample l4 \ ‘ ',-:.'
D N : " 1 ‘. k Katrma i .-.:- o A RN
. el o A qreat whlle aqo there was a glrl.. Her name was Katrma. Sh,e was a RPN
e ,maid .. She had three lsllsters.l E:very ftlme they called, Katr;ina got mad _"i T
o é;nd she made faces at’ them.... ."'.:""‘:',_ S I RN ‘eﬁt’:"‘-.'- A
"- “ Sample 15 -° L
/ . : . Julie and L went campirg on Salmomer lmq last Weekend. wehadema o, .
- '_ q barbecue it was laght when we finesh ‘eating we hade to sleep in the same v R
:', . ~ ‘bed it was 12 00 o'c‘lock the next mormng ve got up we got OuE: t:lock on
" it was le :00. o'clock we hade to. goto the stor: to get same bakeon for our'
. ':. _— : breakfast we had bakeon for our breaka}t then we went out %ours to play.‘ T
' ', th‘en i.t start to ram it start ra1n\ wheat thunder 1t thunder hard we' had;" '\-.';
to run to the truck then we: to- my Aunts cabm we had dmer there thene ’
, " ' . we play house weas my cousms then we whent home and it was a «nise " ‘ o
weekeanl . ‘: s T ‘_::}'.'v'.,""-"-‘ll' : - IR .-,-.r_ =

'a . :-' v'; . Lo . . . B K " ‘:""‘ ., . . ' :‘ . (':“ '-‘ l. :" b
Lo ‘. 'I‘ranscri.ption of Sample 15 e P c e e

. . . . . . SN
E IR S - . - . . e -
A

o '”-\.:.‘:.. k o SR -i'. -, our Camping 'I‘rip

Julie‘ and I went camping on Salmomer Lme last week-end. We had a'-f‘" .
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: ,wlth thunder. It thundered hard. ‘We had to run to the truck 'I‘hen we C

R : SRS SR o
. P L
Ll ,' a § L « - ‘ u
- Sample. 16 .- . . . YT . TV
' L T T TP &p'S' BT R T : S

\ e : - et Rty
v .t . " . 1 . N .
p . . B Y 3 Sy
- i, . R . d ..
) e - . . - .
- ' « ’ - . ,
N «
\ . .
A
» » Y
‘e .
.
' A -

baxbecue. Ilt ‘was la'te when we"fin'is'hed eatinq. e had tqn‘i‘n .the'

_ same‘ bed. It was 12 o clock. "The next. mornmq we;qqot up. We got our
'f'clothes on. It was lO 00 o) clock. We had to no to the store to qet
’ some bacon Eor our breakfast. -We had hacon for our.breakfast then we

we_nt_"outdoors to play.- 'Ihen it started 'to rain. tIt started (to) ra1n

S (wenti to my aunt S cabxn. We had d1nner there. 'Ihen we played house PRI
! x 3 PR o R A

-~

' ’Ihe alhqator seal- go then he sa1d stop he blue hls whlllle.- t:hen a

K4

glrl named glenda came along. she ask the a111gator what was hls name

he shead ny - name 1s hurbert. then she ask what tlme is it hurbert shed
l

1t 1s 3 00 o clock she sa1d it is time to plck up my little girl ‘at”

school. what 1s her name hersname 1s Brenda he shead that 1s a nlse

: name for a llttle gn:-. Wlll I have ’co go qood by. L '. L

'I‘ransempt;on of Sample 16 . '.'4 o e AR AT

'Ihe alllgator sa1d, -“Go." Then he sald, ."Stop." He blew hlS s’mstle. .
'Ihen a g1r1 riamed Glenda came along.- She asked the a'lligator what was '

his name." He sald,' "Mu name 1s Hurbert.“ ' 'Ihen she asked, ,_"What time ‘18

D

1
3

.. with my~cou_s1ns,. 'Ihen we went hcme and- it was. a n;tce week-endl IR oL

,

% -
14:?" Hu;:bert Sald, "It is 3 o'clook. She saxd, "It is time to’ [Bick up o

aoe my 11tt1e g1rl at school." "What ls her name?" : "Her name 19 Brendé

~ ?

'.-':,,.-He sa1d\, "'Ihat J,S a nlde name for ar llttle qlrl." "Wetll, I have to qo. :

PR e
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APPENDIX D

$ ’ : . - ’ »

Sy . g * WRITING ‘SAMPLES GOMYOSED BY STUDENT 3 .

R ' The Cat and Debbie
‘Dehbie. took a walk - L.

. acyoss ‘the 'street .. . g B T U

:"on tq the hlll"'f_'l" J L | T o
; ; ;"L." ; ' 'and off f:he haystack t | ) ‘

- T and through the- dump truck yard ) . e
‘ | . and got back fo‘r d1nner v | T

Csample2 o
a , ' Co ':'_ RalphandCat. ' :w'

o Ralph 51de 1ook at. thé birh-and Rplph ranaway. . Co e

[y

'I‘ransomptlon of Sample 2., . S : EERE R
DR \J '+ - Ralph and (the) Cat S T

."Ralph Was tracked by the cat and the cat wouldn't let Ralph do and Ralph

' . | sa;d, "Look- at thé blrd,' and Ralph ran away. o C 1 ; 3

. »
. . . . \ : v, ) H :
o ) N e ,' L. e : I . . .o .
- . N N . A .y . . ' .
N . . e - ’ . . ! . S, : ' . . s e’
N . . . s, f . . St .. . '
N . . 4 . . . e CT I} * o i - Lot . 'f‘l ’
. ' o B . Ly L) . . [ . [ . . . PR ’ .
, . ) ) . 1 4 L . ‘e ') -, .. - . .
f . . - .&1“2 g . I e - ' . . . ' . PR
. . . . + . N " N . . ot I - .

BT » “The: egaing g

Nov 17th my aunt Wanda was go to get weddmg to John befor she ‘was -

!
.1\‘

L _ . o gfoing to qet wed.dir\g they war llvmg in a trailer and her ﬁom and Dad

I . s
S TNV e

' Palphﬁas tracked by the cat’ and the cat wouldn t lent prh go and AL S
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\/ - ) , . . .. N . .
war\c1ry - And she'was going to have my 11ttle sister to be the flower
g1rl but‘they never gob weddlng pecuse John get gund and push my aunt
Wanda out of the car and punched her in the 'nouth and she live with her s
mom for 2 week then r'ny crazy aunt with balé with John and they are
11v1ng the: tra11er a g1rn but my aunt, is have a dady vand John -nove get
gund a g1rn and they are geting weddmg in Nev 17th and thry time they

beat get wedd1ng.

Transcr1pt.10n of Sample 4‘ Lo

At.theWeddmg. ', : ',!_ ' ..}

Nov 17t,h my: aunt Wanda was g01ng to get marr1ed t,o John Before she was .

go:mg to get marr1ed, t,hey 1\rere 11v1ng in a t.ra1ler and her mom and dad
. were crying. And- she was-gomg to have my l1tt1e 51st,er to be t,he L -~

flower g1r1 but they never got marned, because John got drunk and ' i ?

&
pushed my ‘aunt Wanda out of the car and punched her 'in the mouthy and

she lived with her mom for 2" weeks. Then my crazy aunt went back with
JOhn and they are living ( in) 't,he' trailer again but my aunt is having '

\
' Ca baby, and John never got drunk again and t.hey are getting marrmd

in Nov 17th, and this tume they betf/r get marr1ed

- L . . - - . v
; . Sample 6. - N \ T _ . -

Paul Bunyan goes to schoOl ’ <

Paul Bunyan w1th to school and He- was’ the bigs boy In the school. and at

recss. He eat#lO fudges, creansicl-es polar bars and braves 10 juice and
l . ‘ ‘. .
' m11k and He vas a loge f0u a. penc1l And for' a desk He vas’ a bus and. R

for a’ cha:lr He ‘was a desk. after shcool paul Bunyan hade to go. to the
i

dent,lst to get teeth out He got, His teet,h out’ with -a jack hammer. and

» "4 o

. everybody calls ‘Him toothless.
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‘What bad luck! -

" * she was in'a‘bad mood.

- : | —N2)

'I‘ranscript:ion of Sample 6
| Yo gaul Banyzn G%Es to School

Paul Bmyan went to school and he was the b1ggest boy in the school, and

at recess he ate 10 t‘gdges, $mm1cles, polar bars, and drank 10 Ju1ce '

and milk. And he used a log for a pencil and for a desk’ he used a bus
énd for.a chair he used a desk: ‘After school Paul Bmyan had to go.to

the denbist to get tee'th' out. i He got his teeth out with a Jack hamner

'.and evenytndy calls him t:oothless. _

What good Lk~ - .o T
Mr.sj.‘, house was not skck. . ‘ '

.,

_ She was in a ‘bad mound. e ¥

What good luclgl

Kim.is my find. .

What bad luck! ; - . BN

I look at 'I‘cacy. \ -
Whar’r ood luckl :

. it was s'rpwihg., . . . )

what bad luck!

‘1 get a go'hcme

Transcription of . Sémple 8

What good luckl

Mrs. Miller was not sick.

<

what bad iuqkl'
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" what good luck! '

Kim is my friend. IR o, ' ' A

- Sample 0 - o o - S ‘

j What bad luck!

-1 looked at Tracy.

. What good luck!

It 's snowing.
" What bad luck!

I got to go home. - |

_'Morris, the pig, lived 1n the mud. He 11ke the smell of the mud and the
'feel of the soggy mud. "One day Morris the plig wath for a wake and

'Morris the pig mate a gril fing and her name is Linda and she ‘like the -

soggy mud to. 20 yea;:s later they got married in the'mud. and 9 years

later they add a litted baby pig and she’ got christe,ned in.the mud. -He

hade the cutest’ litted ~f:Tac‘e"'_a'nd'- tail you wooden dream of. The little-

baby pigs name is Jami’e“'Jamie 'sééﬂis father and- mom going amay- and He -
. started’to cry and He felt lonely. He. wend to lay down and wer he wend |

to lay down* hM a noise it was ‘His mom and Dad they came bake to-
-"get him., He get 1n the car and they wath to P.E. I. and, live happily

ever after and the bady pig get- married to a qril pig.

" Transcription of -Sample 10 ~ . ' : I\\
| Morris, the pig, lived in the mud. He liked the.smell Of the mud a'nd. ‘
'the feel of the sogqy mud. One day 'Morris the pig went for a walk and
: Morris the pig met a girl friend, and her name is Linda, and she liked
the sogg.y'mnd. too. 20 years later they got married in the mud, and 9

' years latei:'they had a little baby pig a_nd'she-g'ot christened in the




o | . . | o N b
: ' ' ; 123
mid. He had the cutest little face and tail you would drgfp of . The .
little baby pig's. name is Jamie. Jamie saw his father a'nd‘ mom going
away ‘and he started to cry and he felt lonely. He-went to lay down ang)
when he went to lay down he heard a noise. It was his mom and dad. : _
© They came back to get him. He got in the car and they went to 'E;.E.I. ) > B
‘and -th"ey lived happily ever after. And the baby pig got married to a
girl pig. . . | . . | .
- ' K
. Samp lo 11
Spring is chlly, fragy., ra1ny. a ', : o R . 4

Sumer is hot, happy, fun. .

Autumn is frozyn, wheezy, rainy.
winter's freezy, slippy, iceing

Transcription of .Sampl‘e 11 .

Spring is chilly, foggy, rainy.
Sunm*i\s hot, happy,\ftm.
Autumn is frozen, wheezy, rainy. : . .

Winter's freezy, sllppy@ icy.

Sanple 2
I'm Thankful  Each Day , | _
I'm Thankful for teachers';. that teach us to learn.
'm Thankful for God who brought us into this world.
I'm Thankful for parents who ﬁeed us each day. ’_ .
I'm 'mankful for clothes I wear each day.
_I'm 'Ihankful for friends who play with me-each day. o
I'm Thankgul each dayl .



-7

Sample 13

Friday May 17th we wit on a listening -walk to the beach and we listening'

for sounds and we hard a dog and it sound like_thris grrr and. ha}i a car
zoamed down the road and hard a gull caw and then we hard a tractor and

. +it sound is like thes putt-putt and we hard a chainsaw it wat rrrre.

Transcription of Sample 13-

Frid_ay May 17th we went on a listening walk to the beach and wef listened )

* for sounds, and we heard a dog and it ;sounded 1ike this grrr, ahd heard!

a car zoam down the road and heard a gull caw, and then we heard a
tré&o;:,and its sound is 11ke this putt—putt, and we heard a- chainsaw,

It wer?t\rrrrr.

Sample 14 —

The runaway doll.

A great many years ago. to old woman li{red in a cottage near the ledge of
the pond. One day, the old worian decided to surprise helen by helping

her cutting the wood up. then Lisa went into the house ard hak_e a doll
for .Helen and for_ the doll's eyes' she used. brwn sugar fo;: the‘ for t:he .

eyes, yellew candy for her hose and.red candy for her mousth, then

} ' , R
“""Helen came into the house and Lisa side surprise and showed her the

14

doll. then th:e doll run away. then the old woman run‘ after the doll.

and then the cow started «o moo. and t:he pig start:ed to oink. .ahd “the

Y

: -
doll get lost 5 years later a gril call Termy fou_nd- the dc_>11. and then

~

\ ' .
“Tammy brought the doll hame to Helen and Lisa. and Helen and Lisa said

you can keep it. and Tammy felt "happy

——tr

4




" her cut the wood up. Then Lisa went into the house and made a

N
Transcription of Sample 14
—— \

The Runaway Doll
4 e

A great many years ago, two old women lived in a cottage near the_ edge

of the pond. One day the old waman decided to -surprise Helen b:’é‘helping
11 for

~

Helen, and for the dol®'s eyes she used brown sugar for the eyes, yellow

.candy for her nose and red: candy for her mouth. 'men Helen came 1nto

L

the house and Lisa said, "sUrprise!", and showed heér the doll. 'Ihen the

doll ran away. 'Ihen .the old wm‘%h( ran afte ‘the doll and then the Fw
' ~
started to moo and the pig started to 01nk and the doll got lost. 5
years later a girl called Tarmy found the doll and then Tanmy brought
the doll hame to Helen and Lisa, and Helen and Lisa said, "You can keep
. . ’ . \
it," and Tdmmy felt happy .«
.; f . Ty .
Sample 15 ‘ o

Our cook 1ng contest

- Tomorrow me and Debbie are haveing a cookmg cor?test and who ever wins

LY

they get to kiss Peter Kennedy arid I hop I win. Debble is makeing a

cake and I am makeing a.pin. gest' wath I win and Debbie get sooky

becuas she loght., and then ph1llp and Chrls came to my house were me

and Debbie hand our cooking contest phlllp smd ‘wate a happy day he smd

‘Chris sind a wath a happy. me and Debbie sind way Chris and phillp sind

%
Jamie ahd | Ray are in the m11tenhapri me and Debbxe war happy and then

Debbie phillp Chris and me set down and ‘eat the cake and pin.

Transcription of Sample 15

o.xr Cook ing Contest &

Tomorrow. me .and Debbie are havmg a cookmq contest and whoever wins

. . . .
, :

. . .

' N . N 4

. , v SN /

[ X iy R , 2 . i . "
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' Transcription of Sample 16

and Debbie had our cooklng contest., Phihp said, "What a happy day " he
said. Chrls said, - "What a happy day." Me and pebbie sa1d, "Why?"

Chfis and Ph111p"sa1d "Jamie and Ray are in thei:':;litary, and me and &
Debbie"we're happy -and then Debbie,_ Philip, Chris end me sat down and ate’

wh O s Al
n - RARTEAL % {75
1 ) - ' \ } .FJ"‘Z_;;,{‘:
— . 126
. . : /
¢ they get to kiss Peter Kennedy, and I hope I win. Debbie is makirg a
cake and I am making a pie, Guess what? I won and Debbie got sooky
because she lost. And then Philip and Chrls came to my house where me ) \

the cake .and pie. ~ - S ] , . B '

sawple 16 |~ _
' The alligator said stop° L
Wilbur the-alligator was direeting the traffic one day in Mount Pearl <.

Newfoundland and one day ‘he said stop and he sald go. Then a girl cald

‘lisa came win he sa1d stop and she kept going and she crashed into the

LY

pole. then he was mad he said go and never come back he said then she
wate to the froc&starﬁ\at 4:30 and get a onger frn the botter or the ;

stand and all of the ongers full out. and she oops.

The Alligator Said, ','St:qp."_

Wilbur the allidator was directing the traffic one day in Mount Pearl,

Newfoundland. And one day he said, "Stop," and he said,' "Go." Then a

»girl called Llsa came. men he said "Stop," and she kept going and she

crashed into the pole.\ 'Ihen he was mad. He sald, aéo'and never fccme

back," he s‘aud. Then she went to the Eruit sand at 4:30. ahd got a

| erange.from the bottom of the stand and all of the oranges fell out and -

she (/said)', "Oops," = - . . i .-”
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et | .  APPENDIX E
" TWRITING SAMPLES COMPOSED BY STUDENT 4
. Sample 1 -
| _' | '_Rayfr.\ond‘the Rabbit took a walk
| Q ‘Raymond the Rabbit took a walk _ | | | _ . : X |
R across the river ‘ | L
. ) int-.o the yarg.}-\‘ \'
. ‘through the rat house
\ -. - ~ ,
’ through the library . _
/ into the Christmas tree N
thro.ugh' the desk . *
and.got back ‘to the .
‘ ., house in time for dinner. -
. _ o -
T Sample 2 g ' : o .
| Raiph-'s Getaway . Y
—~ R;lph'felt terrified. The truck came 2 _ | o ' .
S Down the rode and the cat: had to g
Get,ou‘tbf. the way &came the\,truck and
. The cat ha"d : to get out of the way'. >and - 4 !
Ralph get away. . n b RN ' “
’I‘ransc:ript'io'n of Sample 2 .
! lfalph ;s Getaway |
X Ralph felt tefrified. “The truck came S ' - _ ' -
: .')" o down the road and the cat had to FA - | |
.\ : . ‘_ | K \'\ | o ". .t | . ‘_.' Lo | )
" e . e
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- the cat had to get out of the way and

L

Transcr).ptlon of Sample 4

128
gef out of the way because (of) the truck and

Ralph got away. '

Sample 4 : o CL : o S >
a wedding |

I went to my ants weddmg and i heard a organ and a plano and i h.ard

same music’ and tha‘t was all vas ‘in’ the wedd:.ng. S T

@ S v S

AWeddmg o '

I went to my aunt'’s. weddtrg-and I heard an organ and a piano, and I

heard same music, and that was all was in_ the wed?mg.

Sample 8 - . ' .

Mhat good luck! - the school 4rned down
What bad luck! TheM another school near by_!.

Wt.':at_:,g‘ood luck! the bus was broken down
What bad luck! there was another bus came.
What good luck! the bus got a flat . ‘ .

What bad luck! a another'bu's came .

_What good luck! we was' late for school

what bad lu had to- stave in after the’ school
was over we had. to db work.

Transcription. of Sample 8

. - . i -
wWhat good luck! The school burned down . o e
What bad luck! There was a another school near by! ' ST
- B (. . . i ) ’
What good luck! The bus was broken down. . . ,
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2 What bad lugk! There was another bus come. ‘
What good luck! The bus had a flat. f

What bad luck! Another bus came.

‘What dood luck! We was late 8¢ school.

_What bad luck! We had to stay in after the school .,
: ' was over, We had to do wor; . ‘
; Sarh[g'ie 10 ; . o .

' | ‘ ' * . .Dennis The otter 3 | P | \

Denni‘ls.,_an oi:ter', livéq in the witer. .The ottér lik;d_ea-ting the fish. |
v ; © o in th'e'ri.ver.-j'He like piaying in the grass and in ‘the ‘tr‘ee.‘ _Dennis,
| mad a boat.to sa.il in the ocean. 'on.e day it a storm and he roélled‘ over
in is new boat and came into the beach and lied on the gra_s;tr?aun\. ~N

drid him silb off.

I)'er{nis; went for a wook’ in the wookes. And down by- the river. And he

. _ say moos & And he went for a hike.up in the mountains and went. they got .
back fram up in the mountains they went :‘p,lag'zi'ng' bastball with moos and
Dennis. Got fron; planir)g baéi:ball then trEy wentdown ‘t<") the liquor
store and got some éear "and same liquor. and Raymond and Jamie found

Dennis and they lied down in te grass IOfileﬁ.-

Transcription.of Sample 10 ~"\ o . .

) - Dennis the Otter

1

* Dennis, an otter, lived in the water. The otter liked eating the fish

in the river. He ‘liked playing in the gr"asé arllmd in the tree.. Dennis
» made a boat to sail ‘in the oceari. One day it {was) a storm and he .

l 7

rolled over in'his néw boat.and camg in to the 'beach and lied on the

=
-
P
.
“ 'l\!
o
.
»
-~
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. i '
grass and the sun dried himself off. ‘
-~ ' " . ? L4 f",
: _ - ] '
‘Dennis went for a walk in the woods and down by the river and I'_ie~sa$ s

Moose and he went for a hike up in the‘ fnountains‘, and when they got back

fram up-in the mountains they went playing baseball with Moose and - .
- . ' P N T : )
Dennis. ('Ihey)/gg;,(back) from playing basebal'l ‘then they went down to - (
the 11quor store andDot same Qeer and ,scms liquor and Rayn'ond and Jamie : , :
found Denm.s and they lied down in the g’rass loaded. : L e ey
T . Cos
Yo N _ _ .
Sample 11 . : o FS
Spring is rainy, flowey, sony. ; _ | R ‘;\
- ‘,‘ '

Surmer is happy, funny, poppy.

s

~Autumn is wind, blowy, lévery

Winter is cowly, windy, blowy.

'Ir.an‘scrlpt&o;n of Sample 11 . | ~' _ .. o ’ )
- Spring is rainy, flowery, sunny. ,° \
Summer is ha'pply‘, funny, poppy. _
Autumn is windy, blowy, leavy. . ’
. Winter is coldy, wind}.l, blowy . ! ' ,8( S , ’_

~Sample 17

",I 'm ’Ihéhkful for
T 'Ihankful for
'I'm 'Ihankful for
I'm Thankful for

I'm thankful for

‘ . : . .
. 4 . b, . P

N * “ ) . .
o - * .,;’:_;
o . . i 8 Cul
="' . . ""i‘ g o NI
: { . RIS 91

I el 'f { A= - At

‘e T . o, ey

food that we’eat to grow and to going to school.
holi.day'fs thet we have ever day. ) ” . j' :
animals that semo ‘in the ponds '{ '
the girl thet seng -on sthees for peoég. ’

sunmer tﬁht- we have fc’:r.the the flower that grow.



u

S L 'rranscnptaon of Sample 12 - . . .

' I m thankful for food that we eat to grow and for gomg to’ school. .

S

‘ , . I'm triankful for hohdays that we have everyday. o ‘

1'm thankful for ammals that swim in ‘(ihe pond. .
l . :

I'm thankful ‘for the g1r1 tha,t sims orf stages for people.

r ' S 'm thankful for sumner that we have for the flowers.that grow._-_ : L Lt

v

N . . sample 13- '1; AL LT 1'543" L
B R _-E_E'— I Lot e T !

on E‘rlday mornmg we all went down to the beach Friday 17 1985 Cee
" When we, went for a walk down to the beach. _ ‘. L C o , :
We heard A qull and boat and a truck and a: motorcycle and a footstepped

""Z‘" '-_‘ E,' . '3 . ’ 4
o w ©. Land, a dog barkmg and a cha1nsaw rrver and a waves sw1sh swash. and - -

L]

: " then we walk and we foot steps, “tramped, - slapped, clicked.’

'n-anscnptmn of Sample 13 .‘ o - ‘“ oo

- "On Frlday mornmg we all went down to the beaoh Friday 17 1985

i’ " when we. went for a walk down to the beach we heard' a gull and boat- and a’

: ’\( — . e truck and a motorcycle and footsteps and a dog barkmg and a cha1nsaw ’

1 ) o LB 2.

)l : L rrrrr and waves sw1sh ,swasﬁ, and t.hen we walked and we’ (heard) footsteps "

) tramp, slap, c11ck. . o 9“- o IR : " e _

Lo l' co o - * ’ b ' B -'.":' '. . ! ' - L ’ ; U . . "" . )
oL - sample 14 Ce - ' ' .
. . N, : ‘, . Lk
' Ve o Jerry and t‘.he Beanstalk e .‘t; L
Once upon a- txme 'Ihat Iive a 11ttle boy . and is nbther one day Jerry

n

went to a farmer to seall 15 horse.l and he gave him some fire beahs. ‘
‘and went he got home hxs mother went to. the wlndow flicked them out | ) -
i the window them she went to bed‘ then he went*to get a dring. the next )
lmoney he got up out of bed went dords to: play. 'I‘heln he 'went to'find ‘t_he.,- .

' : . . . - . "
e ! Lo . . R A LTI
. . Voo W oy »
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beans. theare was-~a bic_;' tre'e.’.' then he stard to clome up the tree and ’
found .a b1g house and he went to, the dood and nock ‘on trhe dood and a

~ big man.came _to the dood (the remamder of the story was dlctated) and
he Sald, "What do you want"" Jerry sa 1d, "May I caome m? '[hat tree was

Ja lonq clu_nb! May I have somethmn to eat° I'm starvmq!" ’Ihe guant

- -sa‘id " "would you llke some brea'cf?" "Yes I would w Jerry saxd 'Ihe

B
- 4 \

he got it, he tlpped '1t 0ver by mlstake. 'Ihe glant chased h1m out the t/

iy

door, across th clouds and down the blg tree. When Jerry qot down, the

‘7
glant was ong.y halﬁ way so Jerry grabbed an axe and chapped the b],g tree

down. ’Ihe q1ant h;t the qr.round w1th a b1g thump and was never seen

B »
]

: ".:’agam- JE T : SR
'Iranscrileon of Sample 14\ S e e
. . Jerry and the. Beanstalk S
’ N " .A - * . . v
Once upon ‘a tlme there 11ved a. 11\tt1e boy and hls mother. . One day Jerry

went to a 'Ear:mer to sell hlS horse and he gave hun some Ewe beans, and

R [

_' w\en he got home hlS mother went to the w1ndew, f11cked them out the )

3 L

. w1nd<< then sl‘.e .went to bed. 'Ihen he went to eet a dmnk. '\the next

.. b
rks. 'I‘here was a b1g tree 'Ihen he started to clunb up the

mornmc) he ot up out oE bed, went outdoors to’ play. Then he went - to’
flnd- the\%a

tree and ound\a blg house, and he went to- the door and knocked- on the ‘

- .( 1
! door: andab1g man came to the door{.\:. o

N | . PREERY
. . . . ~ . . . . N .
A 3 . . L. . . . y . .
. J\ L , L ;L_ , ' ‘ X
~ . 0 . - N . 0 - . . ’
. - . . ¥ 4 . - .
s RN . ) EARN , . .
. -

SamplelS S

Ty Jam1e and I dealded to, go Elshn‘b’ last Saturday morning, we' went in the

r1ver down by my hquse.. you. can hear the flsh Junping. splash the™

)

water was calm in two or three hours we got ‘sanethink to eat thir qot

SRS - . . . - i : i

mant told hlm to sitsat. the table. Jerry asked for sme Jam and when \

i
]

AN

L



Transcrip"tion -oﬁ'-Sample 15
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N . , g .
the boat of the.trailer we put he gear in the boat we went haft way out.
thay were big thwer we count neat 3 dozen and went we was putting the
boat. on the trailer I got the boat going I went too the trailer and
hooked it up to "the. boat ne and JaMe and me went hame. wen I ‘went the

cat ate all the'trout. T, L

Jam1e and I dec1ded to go ﬁishing last Saturday morning. We went in the

o '_.river down by i'ny house. . You could hear the fish Jumping. Splash. ‘Ihe'

waier was calm.- In two or three hours we got sanething to eat then got

N,

‘the boat off the tramler. We put the gear in the boat. We went
'half-way .- ‘They were big there. We caught nearly 3 dozen' and when
'we was putting the boat on the traller, I got the boat going. ‘I went to
the trailer_ and. hooked it up to the boat, Me and Jamie and me went

" hame. When I went the ¢it ate all the trout.

Qlelﬁ - ,'.‘ ’:~ o ¢

Last Friday night Rodney and is’ parehts went to dinner and 1s fog jump

1nto is ple and went thay got tear 1s fog name Ray Jump out of is pock

'and Jump into the mans drick with a splash and the ‘man tock the.frog out

- of the glass and the frog Jump out of the mans hand and the frog jump in

to -the bole of salad and went he got hame his mother -and is father sad

I

in your room for.a day.

' _’n'anscription of Sample 16

'.Last Friday night Rodney and his parents went to dinner and his frog

1unped into his pocket; and when they got there his frog, named Ray,

' jumped out 'of his pocket: and jumped into the man's drink with a splash, :
'and the man took the frog out of, the glass and the frcq jumped 0ut of

) . . ) . )

3

PR J-.
[N
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the man's hand and the frog jumped into )the bowl of salad, and when he

got hame his mother and his father said,."Ih your roan for a day."
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Sample 2

: Rélph'. felt terrified lookinq in ‘the .eys of a tomcat. he trive to get

APPENDIX F

-"'\WRITING' SAMPLES COMPOSED BY S'IUDB? 5

. -~

. Ral;ﬁh's Runaway
away but the cat. put his pag on Ralph a'_é_;en. and he flicked Ralph in the
ear agen.'_ he went .towards the left thet was covéring ‘his bink the cat

het the bink the left thet was covering his bink Ralph had to -get away

" but the cat tossed him in the air and he’'did get _away' after

‘Transcription of’ Sample 2

. \
Ralph's Runaway

Ralph felt terrified looking in the eyes of a tomcat. He tried to get

e

" away but the cat put his paw on Ralph again and he flicked Ralph in the

air again. ' He went '.t:owards the leaf that was covering his bike. The
cat hit the bike, the leaf that wés. covering his bike. Ralph had to get

away but the cat tossed him in t;he'air, and he did get away after.
» .

Sample 6 \ :
l {

Paul Bunyan

. Paul Bunyan is a giant he eat's 10,000 eqgs Ebr his bréf‘ust.‘ Is pick is

a track for a pick. .

135
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" wWhat good.luck! The school burned dow;n.

. c ' 136
Transcription of Sample 6 o -

! L
_ \ . " Paul Bunyan

Paul éuny_an-is a giant. He eats 10,000 eggs for his breakfast. His

pick is a tract for a pick.

Sample 8 , e
What good.luck! The school burngd down

" What bad luck! Ther was a another school neatby.

what goed luck! 'I‘hé bus was broken down

What bad 1"uck! Ther was a anothér bus come. A ' ' v
What good luck! The drve got a flat .
What bad luck! a another bus come'

what good luck! we was late for school

What bad lucl‘<!' The téchers made aé stay in after school.

What good luck! The tetchers 'sic:'k. B ~
What gooq luck! | There was a subst.itute .tetghers'. -

L]

Transcription of Sainplé 8

What bad luck! There was another school nearby.
Wt good luck! The bus was broken_down.
What bad luck! There was another pus coming.

' /

What good luck! The driver got a flat.

What bad luck! Anét:hér-bus came.

what good luck! We was late for school.
mt bad- lu'cAkl,A.'I‘he teachers made us stay in after school . - '
ﬂ1at good luck: The teacher's éi_qk. |

. What good 1_uck!A There was a substitute teacher.
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Simg‘l.e 10

Rod a octopus lived in the ocean he loved to eat little fish one day Rod
sean Eishnién putting a net in thegyvater he went to see it thay left he
went thay was fish in it he let th;An' out and the fish swam away as fast

as thay can Rod save thay and want 1n the end of the net it was a holl

1n one end of the net he went in the and he got cot in the net_ and he,

-~

cot not qet out ant the flsh came alonq and thay never saw hem and kept

on sw.urming and some came and kept on swumunq and mor and mor and mor

-——

and mor cane and thay saw hem and thay kept on swimming and all came

back -and chewed hem loose he sed thank you and thay never got in a

_ nother net. ' U . .

Transcript ion of Sample 10

Rod, a octopus, lived in the ocean. He loved to eat little fish. One
day Rod seen fishermen. putting a net in the water. He went to see it.“
They left, He v(rent.. There was fish in it. He let them odt and the .
fish swam away as fast as they can.” Rod saved them and went in the end
of the net. It was a hole in one end of the net. - He went in there and
he got caught in the net and he could not get out, and the. flsh came

along and they never saw him and kept on swiming, and some came and

kept on sw1mm1ng and more and more and more and more came and they saw-
him and they' kept on swimni.ng, and (they) all came back and chewed him

loose. .He said, "Thank you," and they never got in another nét. v



Sample 11

Spring is bowery, rainy, foqgy
Summer is sunny, happyv,. ra.iny
Autumn is frezy, wheezy, muwgy

Winter is snawy , crunchy, blowy.

. Trscription of Sample 11

Spring is bowery, réiny, Ecggy »

Sumer is sunny, happy, rainy.

‘Autumn is freezy, wheezy, mugqy,

Winter is snowy, crunchy, blowy.

Sample 1 2 . | ’

I'm t:.Hankful -fo‘r oy farﬁily

That treat me good.

I‘ 'm thankful for the animals
That I can play with all day.

I 'm thankful for the food

That we can eat most of tb'e day
I 'm thankful for bird

That shink éll day for us .

1 'm thankful for the holidays

' wearl we can play all day' and night.

I'm thankful that I do'n have to go to shool .

on our hodidays. : .
s B
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Transcription of Sample 12 -

- " I'm thankful for my family ~
That treat me good.
I'm thankful for the animals - . o S a
That I can play w1t:h all day. - : oy .
I'm thankful-for the food . | }
L " That we can eat most of the day.
’? 'm thankful for b1rds ‘
\ That sing all day-for us. : ' l : I .\
I'm thankful for the holidays .
- 'l Where we can play all day anc night.
- | I'm thankful that I don't have to go to.s,chool

on our holidays. ~

\
Sample 13 ' ’ - : .
. - \)
Listening walk

We herd a motorcycle - splash -~ tractor- - boat - 'qull - truck - dog.
The mctorcycle went rumble - roar - zoom and the tractor put-put, and

- ' the boat - roared. - The gull went cow. and the truck went rumbled.
. o - ‘ ) :

clatter and the dog was = barking

‘Transcription of Sample 13 - S /
,,,,, - Listening Walk ' T

~

We heard a motorcycle, splash, tractor, boat, qull, truck dog. ‘Ihé
motorcycle went: rumble, roar, zoc:m and the tractor (went) put-put, and
the boat roared. The gull went caw and the truck went rumble, clatter

and the dog was barking.
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Sample 14 ' ’ .

The Three Koalas : v

Loung ago thetr was Three Koala Bears it was a nice ‘summer day and the
Koalas was taken a wish a \boy saw .thay home he went in the house he was

EY
LR

hungry he’ say some gwndrop's' he ate t,hem them herd a noise he saw a'holl .

. in the wall Thay he cod hide The' holl went way 1n thay was a, room in at: ot

the end of the tunnel the Koalas sleep in hear.. Thay came in and cod -
nothne Thay gumdrops Thay was mad Thay come in and went to sleep he

tride to go bot the fatrer was stall awake he nearly seen me but I full

- down he got up and got mor qundrops tor he lad them on the box te .qot

——

sane water he lad the on the box tow the boy go up and draank 'I‘he water
ate the gundrops ant went to sleep in the. morlnq he got up an ﬂthe p
rest of The gumdrops an drnadk 'Ihe res't(gf‘ the watér the bear gop wp to.
get somethink to eat. wen thay gop up thay nothing thay hthy saw tha

boy the bears went to the boy he j.ump OLIlt_ the window and naver came back
to the three. Koala bear ever agean. ' | |

Transcription of Sample 14

The Three KqQalas
P

Long ago there was three koala bears. It was a nice summer day and tﬁ\

Koalas was taking a walk. A boy saw the1r hcma He, went in the house .

-

He was hungry. He saw some gumdrops. He ate them. Then &he) heard a

noise. He saw a hole in the waJ.l. There -he could Hide. The hole went P

\

way in, There was & rpom in at the end of the ‘tunnel. The koalas sleep

v

in here.. 'Ihey came in ‘and could not find their gumdrops. _They was mad, *
They came in and went to sleep. He tried to qo but the father was still

aw:';\ke'_.' He nearly Seén me but I fell down. He got up and got more

Vo
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- gundrops then he laid them on the box. Then (he) got some vater. He

\

l.aid that on the box too. The boy got up and drank the water, ate the )
.qumdrops, and wvent to sleep. In the morning he got up..and ate the rest

of the gumdrops and drank the rest of the water. The .bear‘got up to get
somethmg to eat. .When they got up, there (was) nothmg. Then they saw
the boy. The bears went to the boy He Jumped out t‘ry window and never

came back to the three koala bears ever agam

Sample 15 ' . ;

Rayfnond and I decided to go fishing lést Saturday morning we went in the

river. down by my house. Yyou can hear. the fish jmﬁping splagh. the
water was calm in tow or three hours we got somethink to eat. thin gc;t
the boot of the trailer. we pot hee geer in the boot ve went haft way -
out. ~théy weae jmnpir_xg thea and thay veae big ther: we cqut ne%rfle

tvelve dozen and thay weae pimp thay weae good too. we went up the
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" fiver and in another lake~they was about twelve inches loung. Ray brok ‘

. hls pool {but we had some mor pool ther mth us so he coud stell, go

fishing. win we got home we hade a bout nearly twenty-mne doZen then -
we went home afte we went to Batten's Pond we hade our turn ther we went

to the gully and wen we hade our turn went to get the lobster put tammy

- was going with ‘a$11 of ‘them we calléd the biice thay got tammy and loke

-

'I‘ranscr'iptibn of Sample 15
~ Raymond ‘and I decided to go fishmg 1ast “Saturday mOrnmg We went in

her u'p' fo; the rest of her 1lift and thay made her givé us ‘oui hundreda

.loﬁsters. o SR a

Ve
the river down by my house. You can “hear the fish jump" » splash. The,

.water was dalm. In two or three hours we gph something, to eat. Then
. . . - . ; | .

A
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got the boat off the trailer. We put the gear lln the boét. e went
‘ hanlﬁ-way out. They were jumping there and they were big there. . we

caught nearly twélve dozen and they were pink. They. were good too. We

went up the rxver: and in another lake they was about twelve mches long.

g 'Ray broke his pole but we had some more poles there with us ’ so he could
'\still -go fishing, When we got hame we had about nearly twenty-nme
dozen. 'Ihen we went hcme After we went toé Batten s Pond, ‘*f We had our |
turn there.- We went to the gully and wher) we had qx;.tum mht to: get
th-; lobster pot. - Tarmmy Q}as going with all of them. We called the
p'c‘>lice. They got Tammy and locked her up for the rest of her 11fe and

they made her nge us our hundred lobsters.

Sample 16
the bad Frog ’,

Last Saturday‘Char.lie went to a fancy restapr‘;mt thay tjot a taxi and’

thay went to the restaurant. the' Frog went in Chérlie pocket When thay

v.enté in thay was a waiter wath'a. c‘\'nc':colél;e ,cake 66"a bi.g' plate the Frog

junp to the cake splash the cake went in the walli'tor' ﬁace and it.u-rent on

the ladie next to him thay war mob the Frog junp in a glass' of wine the - ’

man was; angry He‘hithéh ladie and the .frcg pop. out of the g].ass"and got *

drink and went he junp down in sone cake h'e; got the E‘fog aﬁq broth him |

hame and went hane - | o

vi
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Transcription of Sample 16 ) ’

Last Saturday Charlid went to a farﬁ/’\restaur nt. lF‘ney got a taki and

The Bad Frog

they .went to the restaurant. The frog went ip Charlie's pocket. When

- they went in, ‘there was a waiter with a choco ate cake on a big plate.

'I';\e ffog jumped to :he cake. . S“plash:. The cake went in the waiter's
Eé'qe and’ it. went on the- lady next to him: - They were mad. The‘ft:og .
"jum‘g.)ed"in a qlass of wine, 'I;!ue man was angry."“l He hit (the) lady and
.( the)-frog popped out oPthe 'glass‘and got drunk, and when h‘c;l' jumped

-

& i
down in same cake he qot the frog and brbught him hame and went hame.

NS

e
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S S e

WRITING SAMPLES COMPOSED BY STUDENT 6

. sample 1

a - Through the city S

~ Chris v |

in the E‘itf/“hotel
up the elevator

through the roos S

"down the elevator

: : a got in a racecar ]
-- Cf took Off r.r.r.r.r.t. )

through a tunnel
over a brige
goi: home for supper

and had a good time.

Transcription of Sample 1 ‘
Through the éity

Chris (went) v

in the city hotel

up the elevator

t‘hro,_ugh the rooms

‘down the elevator

o " and got in-a racecar -

took off rrrrrt

it ’ - [ ) N . ——
51372 TROTAN - N * : L . NN — - .
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. came out the cat's ran and ralph qat away : j.' Lo

- ) - 4 4
!‘. L]
’ ’ ° \'
, \ 145%
. . 5 -

through a tunnel: ) ‘ L

over a bridge oo . - )

got home for' supper T ., R - R '

and had a qood time.

Sample 2 . *

L : 'Ralph 's Ce‘taway S

The” cat's yere st111 611ck1ng ralph arount ralph was terr1f1ed the dog
A k .. . '.. S .' _‘ : ¢

'I‘ranscriptlo‘n\of Samgle 5. T oL ey

©° - s ‘

. .
b .

T ;_~_. - mlph s Getaway -

'Ihe cats were st111 fllckmg Ré]ph around.l Ralph was terr1f1ed. .'Ihe

(.‘

dog came out. The cats ran and Ral[ﬂ got away.

»
‘

~ . D ,

, a - Chris ‘and the Very Very Bad day - o
When I got up today on my llttle brother s-car and I f111 down over the
stirs and broke my" arme. and I was in- hospxtal 3 wéek 's when I got Thome I
cough of k11d my little brother the next day 1 got up I steped on’a '.u,
thumbtack and I Jumped and fell down the st1p>‘s agan I went to get ny Cy ‘. -
lunch so I pacl&d my lunch I got on the bus ‘and 1ust rembered amy: lunch i |

the bus ran over my lunch at recess 1 forgot my recess yoony. when I got -

home I was’ very hungy 1E I cough ate my brother
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,Transcrlptxon of Sample 3

L

Chrxs and the Very, Very, Bad \D.a‘y

.

M'xen T got up today, (1 stepped) an my 11ttle brother 's car and I fell

down over the staLrs and broke my armr and I was in hospxtal 3 weeks,

"

qun I qot home 1 coul.d haVe kllled my 11tt1e brother. 'Ihe next day U

’

-got up, I stepped on a thumbtack and 1 1umped and Fell down the steps

aoain. 1 went to net mv lunch 5O I packed my lunch. I -got on the bus

\ ~1

'and Just remembered ry lUnch 'Ihe bus ran over my lunch. At reCess I

- v (3

'_ forgot my recess(_\money_._hwneh T got~ hcme I was very hunqry lf 1. could

s I

" até my brother.. U L

Ele 6

) When Paul Bunyan gose to the dent thay head ‘a Jach hanmer at hlS tzeath .

Nwen he gose to McDonalds he sat on the store and put thim out of

]
-

busmess and‘ he drunk the Atlantl.c-Ocean

'I‘ranscrlptlon of Sample 6 : T

- Wnen Paul Bunyan goes to the dentlst they had a Jack haminer at his

. teeth. When he. goes to McDonald 's he sat on. the’ store and put, them out

" of busmess, and he drunk the Atlantlc Ocean.

Sample 8 S
) S Good-Luck and bad Luck - .

"bad Luck my mothér got me a Cabbage Patch Kid ho G
- .Good Luch my* father was workmq at’ the truck and ‘
-1 dropped it in the f:an watch Bad Luqk it waen hert '

- very mutch Oh.watch Good Luck ‘I was going a way.

we wear going on a plane and 1 dropped it ‘in a big. pond

AN

S
wai .
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zohvatchbad Luck it was on the news C Good Luckmy

mom got:e me a dink

'-Transcrip_tion of Sample 8

Tooa

Good Luck ‘and ‘Bad Luck

.. Bad luck. My mother got me a Cabbage E;atch Kid. ©h
goaod luck. My father was mrk-ing-;ait the. frgck'and'
I.dropped it infthe fan. Wha‘t bad luck, It .wasn'tlhurt
very much. Oh what good luck. I was gomg ‘away « e o v—
We were gomg on a plane and I. dropped it in a b1q pond. | _
Oh what bad luck. It was on the news. Oh.good luck. My

" .mom got me a d.1nky. : ' : ;

Samgie IQ
'Charlie the chipmunk lived in a tree he was thipping on a peas of wood

all day long Soon Mr. t;lg_ came aong singing a song. Charlie the ' T
chipmunk loved the smell of the fresh air he loved the tree"s' blowing
One day he wanted to discobered thé outsﬂd woz:l’d s.o tle 'started' to say
goodby‘t::o his frends the first placel'he found was the beach and a
du’nebuggf( narly rane over him. The next adventure no the dock Chafile -
the chipmunk sed wat is this slippery think and a fisherman sed it is
fish Charile he sed Can you eatit yes,ﬂou can do you want me to cook
you scome yes please ssssss do it tast good ccc yes don 't cough Charle.
and the next adventure was the town Charile the chipmupk liked it in: the
_town he bqut a new sut it 1ooked nice on hlm'he sed I wanted go back

home so he went back "home ' , y
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Transcription of Sample 10

Charlie the chipmunk lived in a tree. He was chipping on a piece of
wood all day long. ?oon Mr. Rig came a107 sinqing a song. Charlie the
6chipmunk loved the smell of the fresh Air. Hé loved the trees blowim,
One day he wanted to discover the outside world so he started Eé say
qgood-by to his Eriencis. The first place he found was the be;ch, and a
dunebuqgy nearly ran over-hrun'. ‘The next adventure (v.ras) on the dock.
. C'harl.ie the chipmunk said, "what is fhis ‘slippery thing?", and.a'
Eisherman'saia, "It is. ‘Fish, Cha_rlie.“ He gaid, "'Qan you eat ite?"
"Yes, jk)u can; Do you Qant; me to cook yomi some?" "Yes plgése." SSSSss
"'Do it téste-g6od?" "ccq. Yes." "Don't cough Charlie." And'the next
adventure was (in) the town. _(_:harlie the chipmunk liked it in the

towh. He. bought a new suit. It looked nice on him. He said, "I wanted

(to) go back hame." So he went back home. . , S

sample 11

spring /is suny, funny, laffy

Summy is r'éiny, fagy, sunny

Autumn is colder, leaves are failing.-,

" Winter is freesing, sneesing, pleasing 7}

Transcription.of Sample 11 | ' , . .."
Spring is sunny, funny, laughy.

Sumiver i.s rainy, fo.ggy, sunny .

',Aut;.nﬂﬁ i's colder, leaves are falling-

Winter is freezing, snéezir{g. pleasing. , . .




Samgle 12

I'm Thankful for
I'm Thankful for

I'm thankful fpr

I'm Thankful
spring and hot sun,shining.
rain and little showers.

food that we eat every day.
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I'rﬁ thankful for .animals that we love and cear ﬁor every day. a
- I'm thankful for my parents that love use'every day.
I'm thankful for snow thay we make tunnels in every day.

. o.
Transcription of Sample 12
>

I'm Thankful
- I'm thankful for spring and hot sun shining.
I'm thankful for rain and little showers.
|
I'm thankful for food that we eat every"a'ai/.'
T ~Im-thankful for -animals that we love-and -care for-every--day~ - - - - -—- -
I'm thankful for my parents.that love us evely day.

I'm thankf'ul for snow that we make tunnels in evéry 'day .

Sample 13
On Friday morring we went on a listening walkI h,erd a dog barking and a
. ' car going fast t;he ca;- zoomed on the main road. We herd a dumptruck no
the dock and we herd a motor boat coming in the motor boats motor went
i'. . . put put ; |

Transcription of Sample 13

On Friday morning we went on a listening walk. I heard a dog barking -
and a car going fast. The car zocmed on the'_nain road. We heard a dump

truck on the dock ‘and we heard a. motor boat ;cani'ng in. 'I'hga motor boat 's
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motor went putt-putt.

L Sample 14
&im and The Vine
Once upon a time ther was a Boy named Jim. He lived with his
grandfathgr; Thay lived-in the east. and all thay had was a dénkey one
d.a'y Jim's Grandfather .=_sai_d Jim go in towﬁ tomorrow. 'tq_e next. mornir)g
e Jim started on his way to seen a oid women she s;a'de.f '11 give‘you 6 bers
Jim side yes when he got home his Gr:'aridf:.'at:her:T s:.'e;.id“ thats no good the ‘
nest forning he saw a huge vine out the windo So Jim st:ar‘ted t.o clim he
could see the top lof the vine when ﬁe got to the top a Little Blue house
\ ' he went? to the house and a mouse came to the door he gave me sémething
{o eat then the mpusé turnd into a big nasty tat then Jim ran down the
vine and then he got the chainsaw and sawed it down and. Jim lived happly

.+ -+ —.-gver after. . . - .. . —_— - R

Transcription of Sample 14 '

Jim and the Vine
Once upon a time there was a boy named Jim. He lived with his 5 :
grandfat:herl. they lived in the east and all thay had was a dc;nkey. -One
day Jim's grandfather said, "Jim, go in to town tomorrow." The next
morni)rg Jim started on his way . He seen a old woman. She said, 'I'll
give you 6 berries."" Jim saia, "Yes." When he got home‘his gran_dfat:he.f
said, "’I'nat"s no good." " The next morning he _sa'w a huge vine out the
window, so Jim: started to'c':limb. He could see the top of the vine. |
When he got j;o the t.:op (Bé saw) a little blue ‘house'. He went to the
house and a mouse came to the do<'3,r.l' He gave-\me something to' eat then

’ ~ the mouse turned into a big nasty cat. Then Jim ran down the vine. and
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then he gpt the chainsaw and sawed it down and Jim lived happily ever

/ , after. "

Sample 16
[ast Saturday night- Billy was qetting ready for a dinner at a fancy

restaurant his pet dog Joe wanted to go and his pet turtle ray ard a

frog named Chris so Chris jumped- into Billy's pocket thay went to the . '’

restaurant

. . . : . P »

- - Transcription of Sample 16 : ~ v .
Last Saturday night Billy was getting ready for a dinner at a fancy"

restaurant. His'pet'dog, Joe, wanted to go and his pet turtle, Ray, émd
a frog named Chris. So Chris jumped into Billy's pocket. They went ‘to

the restaurant.

-

»
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