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the Polyvalente Rest1gouche Senlor ngh

chool- Gomp le:t of

N

Campbellton, New Brunsw:.{ck from a 31ng1e i-lingual high ‘
P '. . school into WO . unllingual hlgh schools _ hls hlst\ory

traces the» development of a terr:.tory by ty language
r o3 ; j Kl v *
groups whose W;Lshes were to educate the1r C 1ldren in.

; rd N

RS -_1" thelr ‘ovn 1anguages preservurg their. cultures and

R rellg;l.ons. ‘Eaeh d,eveloped an edu,catlonal sys]ztem but

\

Tt the“ser":ices .and.-facillties offered by the<tw0: 'groups
‘ . . .

. \ . ' St . .
were not equal cet Atk T o

1

| ‘ o In the nmeteen s:thies theﬁvernment in an effort
to equallze serv:.ces,\ changed th ueational fJ.nanc:Lng

system and constructed _many new schools, one of wh:.ch was'

the Polyvalénte Restlgouche Senior ngh School Complex on

neoa th.ch t‘hlS study is based., ThlS school housed both lan-

-~

guage groups as a blllngual school It remamed as such ,

for only three years after wh:,ch lt was.” d1v1ded on lan- -

i

PL

 w N guage_ lines- 1nto~—two unlllngual schools—“—"During*the R

|
three. years the Francophone commumlty became more’ ethno-.‘

-.centrlc and w1th the threat -of loss of the:.r language .,

organlzed t% obtaln a unlllngual French h:Lgh school ‘

This they were able to accomplish through group solidar—
P _:L-ty and p,olltlcal actla.on.. A compar:l.son is made between

this and .a similar ocourrence in Sturgeon’ -Fal'ls‘,‘OntarJ.o,
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- ) T oa brlef hlstory of 1ts educatlon. The second expla:.ns :

' T | speaklng/and of British and Loyallst descent: High o

. B \\ ’ / ',-. ‘,
\ \\ .
Vo . , -
.\_ . \‘\‘ y s : l. ,
- ‘\\ "".\ ! . N ' | i .‘I ) - \-' . '\‘ T i
| W\, INTRODUCTION - . e“ |
o Thig StUdY of the hlstory of Engllsh and French N

' educatlon in, Northern New Brunswick seeks’ to 1dent1fy

the- s’oc1olog1ca1 ~factors which J.nfl‘uenced the formatl_on‘ !

’.'j.f" \ \

. of a b111ngua1 h:.gh school in. Campbellton in - 1970 and b
1ts separatlon 1nt two unlllngual schools in 1973, | .
ThlS mtroductlon is d:|.V1ded 1nto two sectlons

!

The first is use} to‘acqualnt' the reader w1th New Bruns— 'i‘

polltlcal 11ngulst1c and econohlc d1v1s:.ons as well as,i

\ : !
\

Y - in detail. the purpose nd org'anlzatlon. of this ‘study.

_N'ew Brunswick is he of the four Atlantlc prov:.nces

“ located at. the, eastérn lend of Canada- the others belng, o

Nveo’updlahd-Lahrédor, \lova Scotia and Prlnce Edward .. B \ .

.I's'land.v of thés_e_.four,

C : \ A
- ically, hOWever" they /differ, -as New Bruns;wick has .com- ",

paratlvely little 1ndustr1al:.zat10n and hlgh unemploy- ‘ \

'. [ ‘\ : .
. -\

|
i
{
l
] ' both geographically and .s}ocg_‘al'ly, .to Quebec. , E conom- i
! ) P b . Lot s
[
\L ment' What lndustry ‘there" \lS,\lS 1ocated malnly in the

“south: where the populatlon is pnedomlnantly Engllsh-

unemploymen‘t is found in, the north where the populatlon . .

- M \ ‘

’ 1s pr;edomlnantly French-speak:mg and of Acadlan descent.

'\ o "/Simii*ar]," , the ‘two major polltlcal partles are

New Brunsw:.ck is the closest IR



o

: Q
‘;1dent1f1ed by thelr Francophone or Anglophone aff:Lllatlon R P

Joe Dalgle an Acadlan and the Conservatlves Anglophone o

,w1th thelr present leader, Rlchard Hatflel of the two
afflllatlon . The Acadlan Party, however,/ seeks to repre- .-. o i,,'-

’ mandate the separatlon of the north to make a: completely S, \

L 'Francophcme provmce S = - v L
' where the Acad:Lan Party Would llke to see: th:Ls new. prov:l.nce . \ '
~ the Quebec ,border and the schools serv:Lce a port:Lon of the X

School Distrlct Two I't‘.COnsists of‘ ‘the‘Gity. of Campbelle "
.'ton the Villages of Atholvllle and’ Rlchardsv111e ‘

o ‘i-.areas of MacLeod 5 S:LdJ.ng, St Arthur, Val D* Amour, Glen B
Lev1t Glencoe, Rob1nsonv1lle Dawsonv1lle, T:Lde Head
Flatlands, Upsalqultch and Squaw Cap The northern
' boundary 1.S the Restl.gouche River, the Quebec border the. -

- southern boundary :.s Seven Mlle Rldge the west boundary -

' studled in great and exact detall by Katherlne MacNaughcon )

: Campbellton in 1979 AU S S

or . ’ . . v
. . [

W

;the leerals, Francophone, wrth thelr present leader belng

'-'new partles the New Democrats seem. to ladk any obv1ous

[ . . .
sent the Acadlan people of the provmce and has as, lts . C b
\ . ' P N

-

>

L W
P ~ry

<

I S
The“area for thls study is located in the heart of ' AR I
created that 1s, in- Restlgouche County 'I'hls area 1s on . '

Quebec populatlon The‘exact locatlon of the sthdy is”

i

1 ‘he

L3

1s Squaw Cap, and the east vboundary is- MacLeod E S:Ldmg o

The hlstory of educatlon m New: Brunswrck has been '

- Rlchardsv111e was lncorporated 1nto the Clty of - CoL

- o4
o~ . R - -

I




Stlll is, in publlc schools

e 0 . g

in the booi{ . The Development of. the"l‘heory and Practice

e e [

) of Educatlon in New Brunsw1ck 2 'I.‘he area of Résti‘igouche °

\County has a somewhat dlfferent coverage as 1t d1d not

follow the" pattern as ‘laid out for the rest of the

te
P T, v 7

provmce« Restlgouche qunty cons:.sted of land that was:

under Crown jurisdiction and set a51de for forestry,

because of thls, llttle taxes could be lev:Led and ,‘ Ve

educatlonal fundlng was lack:l.ng Therefore, a great deal

-

‘ of the early educatlon of thlS ‘area was prlvately funded

'

A second problem of educatlonal hlstory in Restl.— .

gouche was the French speaklng population and their de51re

. for educat:.on which was church afflllated Although the ‘

pr0v1nce wou]:d allow taxes to be lEVled for publlc lnstruc—

tlon’ 1’t‘$frowned on Cathollc cl‘ergy bemg :mvolved in

2
Fd

educat:.on -and on the teachlng of rellglon Ain schools

There ‘was leglslatlon agalnst these practlces and there

~

. To add to thlS problem Restigouche County was )

excluded from compulsory education acts because of ehe .

--tax1ng structure. i Thls meant ‘that, although the schools

-

" in Campbe lton had adequate support 3 the schools located

in. the rural areas of Restlgouche (especlally the Franco-

.2”

~and Practice of Education in New Brunswick, University of
New Brunswrck H:Lstorical Studies No. 1 ZFredericton. 1947)

' 3

This was due to- the higher populatlon poncentrat:.on.

o

Katherine Mat:Naughton The. DevelopnTent'of the Theog '
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phone.schools) had lrttle support 4 Restlgouche County

'o“v N ‘ /

tlon in all of New Brun w1ck 5
©on L j/’/ o ThlS tax system remamed in effect until the ml.d

D PO B /

nlneteen s:thles , when Lmder’ the new premier, LOUlS

» b

PR had the poorest tax coll ct:Lon aid assessment: for educa—

L ) Rob:.chaud 6 the L1beral government centrallzed educatlon SRR

o ’ in, the provmce . _In thls cehtraliZatlon pollcy, all - .
‘ funds for educatlon became :anluded 1n provinc:l.al ﬂ.ncome

‘4

e ~ ifvt_a'x'; and this money was redn.strlbuted to - each dn.strlct in

Al B —

el L e 'attempt to equallze" the educatlonal serv:.ces for all
‘ e chlldren in New Brunsw:l.ck 1.~ Also 1ncluded was a new
. 1 N . z 14 * — 3 M \ “ 4

prov:.nqralv wage scale for all teachers based on years of

' ‘ :j o L ) . where each teacher bargamed w1th 1nd1v1dual School Boards

- for wages thus glvmg schools in larger and/or rlcher

' . /

o _ localitleS’ better pa1d and often better quallfled teachers

»

equafllzatlon of facrlltles ThlS ‘involved’ the bulldlng

DN . .

R o Lk In her unpubllshed doctoral thesn.s The Development
‘of the Bilingual Schools of New Brunswick . (Toronto: . 1964),
- Maud Hazel Hody found that in- Restlgouche rural areas, the
“pupil peér teacheér ratio was over forty in Francophone

_ “schools, but'the average in the Anglophone was thlrty
N qpup:Lls per teacher .

. e o Hody P 276 .
,-n ‘ . . / N — 6 ,.. ‘ \ . . o
R ..+ - New Brunsw:Lck s first Acadlan premler-
e s 7 This. often meant giving more to poorer areas to
L make up for prev:Lous dlscrepanc1es T
i . ' , .. .
i o . e
) . 1 - e ——
o ':. l
. - 'r . - T

experlence a-nd years of educatlon Thls replaced a, s}gstem '

/ .
, u}long w1t:h equallzatlon of services there came an '

S



, = of'many new schools espec1ally large - comprehen31ve hlgh
v ‘ d4 : s PR ' .
: schools w1th vocatlonal departments. ) Theser.new school_s L

R
P

. weré called compl\ o _ = ' N
1' ERRRRE I : One of the new omplexes was._ constructed in Campbell- p ‘. -~

'ton in 1970 and named. "The 'PolYValente Restigouche Senlor ' et

> o

ngh School Complei"; and it is the school ‘on wha.ch this

coT e T .study 1s-based._,w It was bullt to.house al:l the French 'a.nd" : .: .

YRR
~

t

g .En'\glish-‘speaking_'s’tudentzs. of District ‘Two. As a blllngual
I S -hiéh gchool that‘is one tahich housed both groups at the . o

‘same tlme thlS school las: ted three years, _after wh‘lch, '_

v e

S ‘tlme the students attende 1a..sses ln-the same huilding s

but at dlfferent, times on & rotatlon shlft system 8, R AR ‘ .

(Durmg thls tlme the French speaklng Junlor hlgh school E " O

fstddents also began ‘to attend classes in the Complex.. " BT
They were on the same Shlft as the Francopho/ne seniior.

| ‘ . s ) .
hlgh students D N . S

-

The shift system contlnued untll 1977, when the /.
. construction of a second senlor hlgh school she ngar— . o
loaf Senlor H:Lgh was completed and the Engllsh speaking T “ (;'

students moved to thlS new. bu11d1ng These students ‘ . __‘4

however shared the vocat:.onal facrlltles (whlch had been

'y ” ' t . « ' =

" physically lelded' with cement walls in the shop,a:rjeas) N

--with the Francophone’ ,stu{ients;at'the ,hewly ‘renamed o A B

.- \ »
’

B One 1anguage group would attend from 7:45 until ‘
12 45 the other attending  from® 1;00 to 6:00 daily. -
o Every six weeks the system was reversed or "rotated " i
o '. : ; «; e




- I sy

~in the fall of 1980, . o - ‘
L The purpose of thlS study is to dlscover the maJor "'g\< ,
factors both historlcal and soclologlcal whlch lnflu- g

ienced the School Board s dec1510n to create

‘;unillngual high schools

x{VFrench and Engllsh—speaklng peoples of. the area

.1922,

;
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':’"f L9 Formerly Addington Parish

'complex,'"Polyvalente'Roland Pepin."

-:vocatlonal facllltles at Sugarloaf ngh were completed
'billngual hlgh school
, and ea

these have reconstructed a- hlstory ofueducatlonbof both

.dlvided into two sectlons, the flrst 1ncluded the flrst

"whlte setﬁlers

‘_after the Battle of the Restlgouche

td th1s

England and France over the ownershlp of " Canada‘A-~

. : ! ' Lo

Constructlon of g

flrst

RIS

and then to d1v1de it 1nto twd

PR

.-" To .th1s I have made a. search of all the hlstor‘J’./s
Y 9

accounts of educatlon in DlStrlCt Two, aird from!

o oy

This is

clalms to the area 1n 1534 the. early

>

sett}ementoof the Acadlans around 1700 thelr expulsxon.
10 - "

«\., .

in 1760 the new

SCOttlSh settlers the1r bullding of schools and churches,

the flrst School Board the return of the Acadlan people '

N
wrth the bulldlng of the Intercolonial Railway in_ ﬂ%78

the rapld growth in the Acadlan populatlon and subsequent

the establlshment’of schools to serve thelrf .

flrst in the late 1890 s, in l910 and agaln 1n

oA N
ThlS L' Acadamie de L.AsSomptlon began a new era

needs

. . t .
& : e

< 10 The last sea battle of The Seven Years War between '

\ e ']

[
N

J A N
T Ty
v
[+



in Campbellton durlng whlch the unrest: of the Acadlan

populatlon began to form so w1th the constructlon of

this school ends the flrst hlstorlcal sectlon.

The second sect10nbeg1nsw1th the words of General
LW —

< de Gaulle and recaps the 51tuatlon of Francophone educa-

1

: tlon between 1922 and. the mid 51xt1es 1n Campbellton- that

‘fls, the grow1ng unrest caused by "blllngual” schools» the

o \

lack of funds,rthe anthuated tax structure the new

Engllsh hlgh school fac111t1es the grow1ng Quebec move— o

' ment w1th ﬂhe Front de leeratlon de Quebec, the Unlver—

v Y » . .

; site de Mohcton and the earl;er leiSlon of Roman.Cathollc

4churchest'the election‘of‘the first‘Acadian ﬁremier and

his 3weeping‘changes inleducation- the changes in collect-

Co
ing school tax, the common wage scale the maklng public °

‘of" rellglous afflllated schools, the development of- new

’ French currlcula and the bulldlng of new fac111t1es, leads

to the third sectlon of thls stud&v ‘ l v

' The third sectlon of this study is a narratlve !
describing the three Year-existence of One-of these |
bilingual schools,4the-Polyualente‘Restigodche'Senior
ngh School Complex and its re- organlzatlon into- two |
separate unlllngual schools’. This account lncludes the ‘
factors whlch lnfluenced this outcome, that is, the changes
in superlntendents and pr1n01pgls during’ thlS time, they‘

Interest of_c1txzens and groups in education and the

“



-y

.'Obtalnlng of thelr rlghts," the new incentives for - . fj-{

f identifiable groups .~‘\,

) ‘Acadlan peoples to have pride ln thelr culture and a .9

des1re o keep their language, the admlnlstra‘ ve dlf-“

_flcultles the translatlon and dupllcatlon of serv1ces

- ro
‘for teachers and students of ‘two 1angua%e groups W1th1n N .df o

4

3the same organlzatlon and flnally, the dlfficulty in

>~

dsharlng facllltles\between two separate and eas1ly ' J)'l'

S
~ -

o

‘ The fourth sectlon of thls study is the appllcatlon
L3 .
of the pr1nc1ples of Reallstlc Group Confllct Theory as

rdeveloped by Robert A. Levine and Donald T. Campbell in
-thelr ‘book, Ethnocentrlsm Theorles of Confllct Ethnlc'

-
'Attltudes, and Group Behav1or to 1ts hlstory, the Complex

and 1ts d1v181on. With the use’ of these pr1n01ples

‘ ‘l._"Real confllct of group- lnterests causes
A 1ntergroup confllct ‘

—

- or past intergroup conflict, and/or'pres-
-ence of hostile, threatenlng, and competi- - . ,
tive outgroup nelghbours, which may be called o
Teal threat, caus%’perceptlon of threat. ’
3. Real threat causes. hostlllty to the source .
- .. of the threat : \

Lo
1

4. Real threat causes 1ngroup solldarlty
S5, 'Real threat causes 1ncreased awareness of B
- f owm. 1ngroup 1dent1ty o

6.1"Rea1 threat 1ncreases the tlghtness of
"/ group boundarles

‘7L‘vRea1 threat reduces defectlon from the : \ :
group . oo o . RN S S
. , ) o : ‘ : . \

o

g &t

. Real conflict- of 1nterests, overt active ' - N .

P

3 ok

=

AR




[N NN - 3 L

T TN Real threat increases punlshnpnt and re— .

R Jectlon of defectors ">;;
s o - 9. Real’ threat create$ punlshment and reJec— R
A et tlon of deV1ants. R , L

T .,-‘g 1Q.-Rea1 threat 1ncreases ethnocentrlsm

The development of the Francophone 1ngroup S - ethnocen-':

L

E tr1sm 1s studled ‘In. thlS 1t lS seen that the, hlllngual

jT' A speaklng-students was seen as, a threat by the Franco-.?

fiy <

:E l‘;;,j o Complex whlch housed both French speaklng and Engllsh—

phoneagroup Thls group (1dent1f1ed as the 1ngroup) e -t

'é . o percelved this threat as through thelr hlstory they had o 'v«'\'g:”

N X R
[N '

g',,,':' «* . . been able to malntaln thelr 1anguage and’ 1dent1ty (per— o Ca

fcelved as hav1ng a common 1anguage rellglon and hertlage)
wtirt"through separate church afflllated Francophone schools

[Fi” The b111ngual schools whlch had ex1sted in. New Brunsw1ck

\§!~had been de51gned to 1ntroduce French speaklng chlldren

T
- to Engllsh and make them blllngual There ‘had been-no

v

such schools for Anglophones o -
TheFTancOphonessaw the. Complex where the language

L rof soc1allzat10n was Emgllsh as -a threat to the1r newly.
‘ galned rlght in educatlon (Gurrlcula had been developed

PO

in. French for all subJects whereas before only English
currlcula had ex1sted for most ) This caused a solldarlty

1n thelr group w1th many JOlnlng Francophone c@ﬁmlttees-- L e
, o P o . H

»_"

| 11 Robert . A, lLevine and Donald T. Campbell

o . © Ethnocentrism: Theorles of Conflict, Ethnic Attltudes'
r’tq;: -+ and Group Behav1or (Toronto John\Wiley and Sons, . Inc.

R

970, pp; 29-33 T B T S



Acadians).

. A
SR Y

“1{,}.

:hhlch organized‘agalnst.theiblllngual school and'its:it

'directorsl(both-of whom'were”considéred'anglicized“7‘ ,,kj”.'“

This solldarlty was ev1denced in campalgns

Aphone bu51nesses, the wrltlng of letters and petltlons
to the government demandlng a. separate Francophone school

and the pstracism of those who reJected the Francophone

¥ i

'\cause

’ '(')

”V'; Thls strengthened ethnocentrlsm led to the d1v131on

L

~of the school and the creatlon of two separate unlllngual

¥

hlgh schools in. Campbellton R ‘ i . '53“

The- flfth sectlon of this study is a comparlson':‘f

‘.between a case study done by Danlelle-Jutneau Lee and :}‘

L N\

KbJean Lap01nte on the obtalnlng of a French unlllngual

. lar 31tuat10n in’ Campbellton

‘_dlffer as do the leglslatlon in both prov1nces

goals Were very 31malar

‘fllct over Schools in a multi-Ethnic Society:

'hlgh school in Sturgeon Falls, Ontarlo 12 with the simi--

.;.l.

13 thet'

'organlzlng of the Francophone communltles to obtaln thelr

f

Although both communltleslu

..
Y

" to speak only French to the f7equent1ng of only Franch~ ‘

)

Sturgeon Falls had a blllngual hlgh school but 1n ;‘ff

1@68 the Francophone comgunlty began a series' of meet—

12 Danlelle Jutneau Lee and Jean Lapointe, "Con-
A Case

Study, " Education Change and Society, pp. 159 172,

L3 Ontarlo is- Stlll a unlllngual prov1nce w1th

"rlghts for Francophones, while New. Brunsw1ck 1s Offl—

.01a11y a blllngualsprov1nce. ‘ o
: \ . e

S




i‘lngs whlch lasted three years, dﬁrlng Whlch t1 me there'“

'were dlscu351ons petltlons, etc‘ﬁ to obtaln a unlllngual

e 4

R . s . . . . .
v - . L, . 3 -

-
B N N A
3

/
5

\\

b French hlgh school At the end of thls t1me, in. September ‘

1971, the confllct became manlfest w1th the School Board s""

reJectlon of thls request 14‘ By thlS rejectlon there

- came -an 1mpasse at ‘the local level 80 a'request went to

]

the Ontarlo government wh1ch set up the Symons Comm1s31on°

Y

'Thls comm1551on recommended a separate unlllngual French

15 L ) ._..'

;‘hlgh school : ‘,-'H.'u_ B '.‘ ~T~f R

-

ThlS 1s somewhat 31m11ar to the three year confllct

_ durlng which time the Complex was a billngual ‘high school

. with the open confllct shown 1n the thlrd year when pro- 3

.that the blllngual hlgh school would

P

.'tests were held- openly and«protestors went to the prov1n- RS

]

cial governmendg The confllct was enjed with the promlse
ecome unlllngual _
French and that a new Engllsh hlgh school would be built.

Thls is the same solutlon as in Sturgeon Falls

; The methods of research 1n both studles were s1m11ar-

_that'ls,-the reeonstructron of.the events through documents

interviews and recordé'of,meetings' ~However' in the preé&

", ent étudY)'nenspaper accounts, edltorlals and letters to

the editor were'eolleeted' Also, Lee and Lap01nte en-

14
©o1s

Lee and Lap01nte, p 1644
Lee and Lap01nte p 170

T D
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ﬁduring the actual crisis. In ‘this’ case 1 taught m the

_Campbellton ngh School the year before the Complex was’

i

,bullt and in the Complex the flrst and third years of its . - ‘ PR

h“."' 'v‘ .: e \
U be:.ng a blllngual school 16 also the years follow:.ng,

"’-:5. .except 1977-78, R ard since then 1n the new. Sugar]_oaf

"Senlor H:Lgh Schqoi 18 , ' .

q‘p -

The thre hypotheses given by Lee and Lap01nte

‘,_ 1) that dlsagreenent between- the. n‘igjorlty ‘and
k-~ the mimority, over the final goals of their
- T relationship constitutes a’sufficient. but nf&
. a necessary condltlon of manifest conflict;

12) that the cost 1mp11ed for tHe maJor:.ty w:.ll
o affect its position vista-vis the establish- -
~ment of .a French 1anguage high school {

23 that the degree of organizational capac1ty ' S
~,. .~ of the minority is (negatlvely) related: tgo . '
the. degree of oppos:.tmn of the ma_]orlty

The flnal sectlon ‘of this study is a concIudJ.ng

. 'A |'E
summary of-the- study w:Lth 1ns:.ghts into the present

. s:.tuatlon in the prov:.nce& that is; the new un:.lz.ngual

N - E
School Boards, | the d1v1s:|.on of the Campbellton Board o S

1nto two unlllngual Boards and the desire of the Acadian

' .]'6 The second year 1971 72 I ‘was on -a"leave'-of-
absence -and attended u. N B. : ; -

e o .17

.18, ‘This may make a quest:.on as to my obJectlvmty
‘However durJ.ng the. crisis, I-was on nelther s:.de as
my background is both- Engllsh and French.

\19. Le_e .and I,ap01nt,e, p. 164.

. 29 Lee and papointe, p. 165. - . [ cooe
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I few people actually settled in the area but rather har—

‘,vested Rhe forests and rlvers, sett1ng up - tra 1ng pOSts at

- fcreated'By

’the mouth\where the Restlgouche R1ver opens
‘Bay. Thlﬁ\may be seen as one ‘of many l1m1 atlons to. the :
. I .

.wr1t1ng of a history of th1s area espe;aaLly a h1story of

-educatlon.

‘mmpmnz Udr'-' KR

»

vre o

o BACKGROUND AND EARLY HISTORY 1534 1922 S

i e
1
1

&he name ”Bay of Chaleur g where Dlstr1ct Two is

-

ocated 1s an 1r0n1c mlsnomer. In 1534 when Jacques

A A

artler sa1led 1nt0 the Bay,.he found the waters warmer C

N —_— s .Lr'_‘.;z . 1 . - ,.
Than those of the Atlantlc and thus gave it.the name :
”‘"Chaleur "20 Early settlers Were to. find, however that,ej"‘

’

: ‘ ‘
although the waterS‘were warmer, .the w1nters were extremelyq\r‘,

cold w1th great accumulat1ons of snow Because of th1s,-
3 . .

-
'

] : 2

;

l

Few of the early people seemed 1nterested in

settling an settlng up schools. Further 1rm1tat1ons are.

,arly battles and acts of war Wthh destroyed

-b

uany necords whach may have been avallabﬂe in the small

— )

'settlements The flrst of: these was th Battle of ‘the -

- 21

Restlgouche‘1n 1760 and later dur1ng the War of Inde-“

pendence, the small settlement and tradlng post were burned‘ IR

Lo

ZOGeorge"B, MacBeath, The Story of the Restigouche, ",

‘ ZlMacBeath,;p.:li..
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. twice by prlvateers*zz Flres may also be seen as another

g e e

:llmltatlon 1n wrltlng this hlstory as Campbelltor after

!
|
r i
it had been flnally establlshed as a communlty, was totallT ;
L
1 .
]
I

“,razed by flre in 1861 and acaln in. 1910 23 - These frres
L

destroyed all bulldlngs newspapers, school records and

other flles from whlch one mlght obtaln 1nformat1onﬁ'

- ’
mes from/v

th . v . f
: "

T :"n) \%3 Therefore what 1nformat10n there is avallable cd
-~

: "hlstorles wrltten at varlous tlmes by varlous pecple S T S
o oy IR
‘m\” (usually from the communlty 1tself) whlch are often anec- . i, gt

o \ dotal and have confllctlng information. . o ST o

%1 ' The area even‘wrth its 1nclement winter weatherr [ o v
/ o L ’
has Hw@'some sort of- seétlement for a long perlod of time.

e,

\-.\

1fiap \ The Mlcmac flrst llved 1n the area\shavlng thelr buriaﬁ.

Later the/

ground in. what is present day Atholvrlle

" This settlement‘was called

|
S
: f 'W French set up small settlements (around 1700) where pres—
\ent day Campbellton is located
\

: Point Aux Sauvages 2%' These two~gronps 'however mowed~

.
lacross the river in 1750, as the French had bullt a. fort

v

22 J. Duncan, "HlStOIlC Events of the Early Days of -

IR "iOur Country," Campbellton Tribume, Dec..l4, 1927. (Re—
' ‘.\prlnted from the Campbellton Ploneer 1890), P. 4

RN 23 jomn T Reid, A Hlstory of Campbellton The ]
’ 'Mbncton Publishing Company (Moncton . 1950), P 23 v a
o . ’.ZA Robert Cooney, A Cop;ndrous Hlstory of the
S Norther ,Part of the Prov1nce of New -Brunswick and ‘of
“the District of Gaspe in Lower Canada. Reprinted in
1896 by 'D. G. Smith ‘at Chatham, Miramichi, New Brunswick, _
from one of. the orlglnal(goples prlnted by Joseph Howe, =~ .

'at Hal;fax in- 1832 %
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o

for protectron from the Brltlsh ThlS proved a nece531ty
-”as in 1760 the’ lasﬂ off1c1al naval engagement of the. Seven e
‘erars War took place just. off shore from this fort. . The

Battle qf the Restlgouche eénded French supremacy in. Eastern

(PO IOk P I e

Canada Tt also ended settlement in the area for qulte S L
some tlme as the French 1nhab1tants were 1oaded on shlps oo \w“}l

"»and taken away with other Acadians in what lS now known

N 8
A MoE =

.as the "Expulsion of the Acadians.". Those who escaped C : -

~ this forced exodus withdrew to settle aldng'the Gaspe,¢ C
25 :

ThlS may be séen as the beglnnlng seed ‘of the CODfllCt

2

VAT AT aTES L Sl

"coast

Awhlch was to trouble a blllngual school in Campbellton

two hundred and ten years later as "The Dlspersal wds a
devastatrng phy31cal and psychological blow and it has u.’; ';‘:f - 4
become crystalllzed in the cultural sentlments of the ‘ |

.Acadlan people. n26

T L A ]

v sk ok R A

B . - . A

F——

25"I.‘hat the French- dld not stay in the lmmedlate
Campbellton vicinity may be deduced from the blography of
L'Abbe-Bourg by Father Melanson. Within this atcourt of SR P
the first Acadian prlest of ‘the Bay of Chaleur region ; SRS ¢
(fxom 1773-1795) there is a letter recorded from him.to his, ' &
-superior, Mon31gnor '‘Grant ‘(dated 1785).  1In this letter '
‘ Bourg records his flock, numbering each of the !'familles
d'habitant" but in naming Restigouche, mentlons ‘only the.
-mission (which also served the Micmac). - This®is recorded
in . L'Abbe- Bourg, Premier Pretredpour L'Acadia et la Ba1e~
des Chaleur P. 112 ‘

26 Maud Hazel Hody The Development of the Blllngual
Schools of New. Brunswick, unpubllshedfdoctoral thESlS
(Toronto 1964) ' .

N

€
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' Thls land that the Acadlans had clalmed from another

‘' L

people was agaln clalmed from them and another stage in
the hlstory of- the area began Durlng thlS stage the‘
Engllsh speaklng Scottlsh settlers were to become the

owners and settlers of the land, brlnglng w1th them a new

] ~r
rellglon and settlng up the flrst SChOOlS and‘school
board Thls all began ‘in 1770 When the newly clalmed

Restlgouche area was made into a land grant by. the Brltlsh
government ‘It was bought by traders, Walker and Galflle

: who 1mmed1ately sold it in l773 to John Shoolbred 27"

Accordlng to a hlstory of the area publlshed in 1890,

'"Samuel Lee Esq about thlS tlme dlscovered that Shool-

. 3

bred and Smlth as selgneurs, had not fulfllled thelr con-,

r

tracts as .no ‘roads were bullt *No schools tc; establlshed

"2§ Thls

and subsequently bought the grant for the area
‘was done in’ 1785. By 1805 however, a church“was bullt"
:: at Pratt s P01nt 1n Athol w1th the'EIrst minister and
'teacher -a Reverend Mr. Young of the Church of England
”.T; Although the congregatlon was Scottlsh and Presbyter1an,§
they had had to accept an Angllcan preacher because thelr:'
‘ congregatlon could not afford a mlnlster 29

,Before thlS there had been education but 1t Was

PR
T ¥ e

97\ U
27 Macﬁeath p- 13, )

\28 Duncan, p. 4, . h]. : fi A j caf$

29:MacBeath, pQZS;
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SN
. ' ””uﬁ-,ﬂ'.ﬁl; f18j;”
prlvateLy flnanced -a tutor named Ryan had been hlred by '
Adam Gerrard the Collector of . CustOms to teach ln hls A

- old soldler,Vsq\Reverend Mr Gray and Reverend Mr Dr1ps

.

o house

; teacher-preachers after Mr. Young, were Mr -Potts

‘jmen was probably due to- the wealth in flSh furs and

‘,‘area

A

’

Church-affrllated and prlvately flnanced educatlon

' existed in the -area for the next thlrty years. .The;h"

. "e.‘?%

Those not assoc1ated w1th the . Church were Robertson, an

a{;Englishman, and MacKenzle ‘and: Calender two Scotsmen, all

‘:"of whom were to have taught i the house of John Duncan

L iat dlfferent t1mes~t The average attendance was to have

32

been between.flfteen and twenty puplls That there Was_

\'Ienough mmney~at thls tlme for a few famllles ‘to. hlre these :.

.fur trade ‘was Stlll flou shlng, butﬂthe real money was
\. P S

‘.fin lumber and trees These trees were used in the many

_new sawmllls whlch also prov1ded lumber for Shlprlldlng

Both sawmllls and Shlprlldlng brought new wﬁalth to the

1

L™

- 30 MacBeath p 23 S -
31 '

each her knowledge of them could be more" accurate

. 2 . R PR .
LR 3 Duncan p, 4. o < Lo E : .
w0 . R - e L j

ki) B

3\1 ,j' ;

,.ﬂ" '-‘
llumber Salmon ‘were expor ed 1n locally made barrels, the

L There is some’ cbnfu51on -as to whlch order they Came
ﬂﬁ"ln.‘ MacBeath places them in thls order, while Duncan has
:.them reversed. - Duncan also-has anecdotal informatlon on

\u'« . h
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a." Wlth thls new wealth came ‘a growth in population and

the need for.a school board “The - flrst school boand began.”n

o
in the mld elghteen twentles, although there is confu51on

over the exact, date ; “John- T Re1d dates 1t at 1837 whllenf

) »MacBeath dates it ten years earller at 1827 addlng the

'1nformat10n that prlvate tutors were hlred to glve 1nstruc—

- LN

33

. tiom. One of these tutors, he clalms, was William

"of Norman School in 1906

' Crocket who was to become Super1ntendent of Educatlon for '

3

New Brunsw1ck Prlvate 1nformat10n suggésts ‘that Crocket o

‘s 34.

was not born until 1832 at Bre@hln Scotland his*'

’:,\later date of blrth along w1th the use of the same text -

as Reld casts do%bt on the date; 1827 An exhaustlve v

. 5earch of the appllcatlons for' llcenses to teach at the

j'as early as 1829;5 A letter, dated February 26 of that 7'

.Prov1nc1al Archlves in Frederloton however dld turn uP '

.ev1dence that there was some form of a board of. trustees

3

Lo,

MacBeath p 24
‘ 34 Thls came from Mrs John .Dawson (nee Crocket)
grarid-daughter of William Crocket. - Mrs. Dawson also kept
articles written .in The Campbellton Tribune.(hexr father_§
C. S..,0. Crocket was founder and editor of this paper) by

!

John T. Reid entitled !"A Pen Picture of Campbellton.'  In

the section called "Education and Schools". (pyblished oni“

'February 15, '1950), John T. Reid uses the exact same words -
. and dates’ that MacBeath uysed in-his book published four ",
- yBars -later.. He had also added that Crocket was ‘eighteen -
at the time which would, put Crocket's date of birth back .

to 1809. . This is further put in doubt in A Brief History

of Teacher Training in N..B: by J. E. Picot which states

that William Crockeét retired from his post as’ Prlnclpal

n'iﬁjal
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IR P"g.' year from Allan Andrew requested a llcense to’ teach
E C - . Iz «"
L It was 31gned by two trustees for schools ~-Adam Farrary -
"-;'7'- and Dav1d MacIntosh of Campbellton.35 ' ;3‘~' o
-~ . T A sthool was eventually built, but it and all records,

-‘of rts ex1stence were destroyed ln the’ Campbellton flre‘

VoL of 1861 e T T "

: ' IR T Ry S [ K ' o - ".‘ ] | ()

. ‘o . ' TR RN I

. ‘ Y ’u -; ;. R '; : ‘. . . o - 4 .
I AR T IS *******%**, Tl

' ' . - ‘:'h: b ‘ 7 P v_':‘ t ”.‘-“,"' - « .

‘ ; / ~, 'z h
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" _ The "Expulslon iof the Acadlans was most notlceable

y / u

. on, the North Shoréfaf New Brunswrck as can be attested to
T e ln the earay hlstorles . For over ‘one hundred yearS. there

were' few French—speaklng people in the area’ and thelr

‘I' . - .o
return did not come unt11 ‘the bulldlng of the Inter-

-~

- colonial Rallway in the mid elghteen seventles. About-b
o PR : the t1me of thelr arrival " there Were several occurrenceSn

o out31de the’area whrch were to eventually change the

,:"f --':,' ' \economy - This along w1th the rapldly 1ncreas1ng French

| ‘:»‘; _’ populatlon changed the d1rect10n of the French communlty,

. beglnnlng w1th the bulldlng of L' Acadamle de 1' Assomptlon
in 1922. B

/..':' ‘ Where were the Acadlans? Cooney, in his hlstory of

New Brunsw1ck and the Gaspe (frrst publlshed in 1832)

states "The settlers on the Restlgouche comprlsxng

B35, N\

'ProvincialIArchives;iFredericton (Epldervé);‘

'_--.," o . : '. ' . ) . v \ .

oo d
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v -




’theitide way

: Church already referred to.

of New Brunswrck

R S R

| ‘about ninéty’families, consisting of Scotch immigrants,

‘and Aﬁhr{cgh Royalists, are'bUt thinly disperseﬂ‘along

”36 ThlS 1nd1cates few settlers at

- this time which is suﬁstantlated by the census of 1841
"It indlcates only 814 people in the whole parlsh of

‘~Add1ngton (DlStrlct Two) but there is no 1nd1cat10n as 'l”;-

to Whether these people were of French oTr Engllsh ex-

tractlon One church only is mentloned the Presb#terlan '.

37 The next census of 1852

glves a- populatlon of 1147 two churches--Presbyterlan
SR 38 |

I3

vhand Methodlst--and three school houses. S - ‘

I

The 1nhab1tants of the area were stated in 1855,

\

" to be of Engllsh and Scottish extraction w1th the admlx-

-/

vfture of Irish. 9"The addltlon of the. Irlsh is conflrmed

. in the census of 1862 which. shows 271 Cathollcs in a s
';populatlon of 112 "The loss of populatlon may be ex-, ﬁ‘éF
'plalned by the flre of . 1861 already mentloned Fqur {‘/'<g'
‘school houses with' 123 chlldreh were also recorded.éo ' F\
36 , . et

Robert Cooney, P 224 I

- -3? Journal of the House of Assembly of the Provrnce -
- of New Brunsw1cR Appendlx XXVIL, o ’
' 38 Ibid. . I vt
39 Alexander Mhnroe, New Brunsw1ck,.W1th A Brief
: Outllne of Nova Scotia and the Prlnce Edward Island;
p. 192, - D 4 N KR
Sl 40 ;

Journal of the House of Assembly of the Provrnce'
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RS

o gummn



.....

| cent numbered 279 those of French only; 107

.:;_;The flrst Census of Canada in 1870 71 glves rellglous o
background and ethn:.c orlg:.n of the populatlon, 1_n
'Addlngton, of the 1194 :thabltants, ) those of Ir:Lsh des-.._..-“-i ‘

RIS ! in substant:Lal numbers Thls ‘was due 1n part to the .

whlch brought 1n workers and 1ndustr1allzat:.on 'lt

constructlon of the Intercolonlal Rallway 1n 1876

‘also _brought Tar:Lffs whlch protected goods from central

4

In’ the 1870 s, however the Acadlans began to ‘return

4

-fCanada these were later to erode the economy of the area )
T Thls :anrease 1n populatlon s'shown 1n the Census of

o Canada. in 1880 81 where the populatlon number for

-AAddlngton had 1ncreased to 1878 The greatest :anrease,f‘ﬂ-‘

E 'f.’,however was of those of French descent to 31

P

8‘-*3 By

the next decade ~the French populatlon had risen by two-='~'

,thlrds to 517, whereas the total populatlon had rlsen by

44

'M.approxlmately one th;er to 2751 A L ‘i".."x

'. ‘ There is record of only one publlc school in’ Camp-
45 ’

s bellton then ‘called the K:.ng Street School however,- R
41 Census of Canada 1870 7l Vol 1, p. 222 _
'42 James Hannay D L L Hlstory of New Brunsw1ck L
O 43 Census of Canada 1880 81, Voi " l pp. 2'3,1“22.6; ,
s Ibid., p.. 234 S AT S

" There nay also have been one at Roseberry, but

‘indications are that it was not ‘used at, this tlme. Th1s

1nformat10n comes’ from J Reld P 13
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B a Roman Cathollc school was establlshed by the S:Lsters of

‘y

Sa:Lnt Joseph in wh:.ch two thl.rds (four out of 31x) of the “; :

This was s:Ltuated o

teach:Lng staff were from Montreal‘ 46_'

rn rooms 1n the hosp:Ltal (Hotel Dieu) where there were

both teaching and nursmg nuns. I This Cathol:Lc school

proved to be needed as by 1901, the populat:l.onl of

AddlngtOn Parish had r1sen to 357747 48

llsted as .Roman Cathollc,' and those of French orlgln

1136 49 If lt can be assumed that the maJorlty of ""/': S

Francophones were Cathollc 1t would appear that the ma- -

Jorlty of the students in. the Copvent\School were French—

speakmg.' A new Engllsh school was .soon constructed-- :

\

', the: Andrew Street School, sometlmes known as the Grammar ~ '

Scho°1 .‘:"..‘-: ) "’ . ‘x - I" "::, N - .‘." . i .. ,.l . ) !‘“

In 1910 however .all the three schools were: destroyed -

by a flre wh:Lch started 1n Rlchards Saw M:Lll, spreadlng

iy :rapldly by a strong east w:Lnd By the end of the day, :

Campbellton was totally razed- that i.s all dwelllngs

but two or three.-\ The schools stores hospltal news- '
.50

| paper off:.ces, etc.,” had been destroyed., There had

.46
House

-

Census of Canada, Vol l p 18 \

48 Ibld P 164

:{l*f‘; 49 Tbid., p. 2920 SR

of whoth 1549 _ were co

‘Arehiwes_--S"'is'ters."'of'S'a_int' Jbse’ph B‘athurst "Motherv; R

MacBeath p 25

.‘.“ ) , . . Lo - o

i et s

1 . . . - Lt . . .S
R ’ - s ' s V- - -:." . o . T R ‘



.was a new Grammar School the Andrew Street Schoo

~all the teachers there were -Engllsh 9peak1ng, wh11e many '
© of the students from the Convent were French speaklng
| .The Roseberry Street School was bu11t at thlS tlme, ,

becanse of ‘the overcrowdmg in the Grammar Schoo

- the b:.llngual hlgh school.

. House,

. . . N . . o
. . . - L . .
. . . - [
i . ' . . ., i

,; " ., el . « . -

:"were dev:.sed and carrled out lmmedlately on the recon-‘

."educatlon due to the 1ack of facllltles but there SOOn

151 ,d

Hospltal Thls was run by the. Slsters of Salnt Joseph

“untll 1918, when the bu11d1ng agaln burned down At th:.s

(

‘ .pomt the s1sters found runnlng a hospltal and a. school

e,

' too .demandln..g and rebullt on].y ‘the hospltal. 5‘2 ‘Man‘y of ~

‘the)students'who‘ attended this sthooi lost another year En

N i

"‘as there were mot enough rooms in the. Grammar School and

- \

53

154

*.. At this .p01nt, 1t-1s.1mportant to mote that some

Acadian families settled in Campbellton and Atholville

B .Awher‘e their» children. would atténd the‘ above.-mentioned

51 L. - T S

“This is the same school Wthh sixty _ two years
1ater would beccme the central 1ssue in the division of

52 Archlves--Slsters of Salnt Joseph Bathurst Mother

.‘.)_

53

' 5-'4 Re1d p 13, | S B ; o

"been, fortunately, ‘no 1oss of 11fe and as a result plans ..

structlon of the town Some students did lose a- year of '

.. separate Convent Sehool as. part of the new Hotel Dleu

B

LT Private J.nformatlon Luc1e Loubert for‘mer student
of ‘the. Convent. : S :

,/‘

o
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‘ schools and the fathers would work ‘at: the many shingle ’-' W
-‘mllls and/or the Canadlan Natlonal Rallways Most ‘

o fam111es however settled 1.n small h mogeneous com-

B

" ‘munities away from the already estab*.’z*lshed Engllsh-

speak:.ng populatlon The pr1.mary settlements were 1.n )

‘fSt Albert St Arthur Val g’ Amour ‘and Malause 55 ]'

These famllles, in the rdral dlstrlcts,,were often pdor

'and seemed to make 11ttle effort (or were unable) to

support their schbols whlch could, only hJ.re teachers on.

the hlgher grants pald to teache;s w1th superlor quallfl— ‘ S

‘ catlons In fact it was belleved that less than one

- quarter of the populatlon was’ attendlng elementary school

56- SR

: at tl';at ‘time. .' " oL - » .,‘I

..o

Educatlon ln Campbellton was glven J.n Engllsh in

B publlc schools unt:rl 1922 When Monsn_gnor Melanson then -‘

K

.'parlsh prlest of Notre- Dame des Nelges formed a religlous . )

teaching order La Congregatlon des Fllles vde Marie de

L' Assomptlon " *To do thlS he travelled the country B

. ,recrultlng g:.rls from Acadlan famllles who wanted . an

2

'educatlon and wanted to become nuns. These young women"

o were brought to a newly constructed Mother House where

+, }

they were tramed for a year to teach. Later, many of

N\ e . c e

'55," Emery Léblanc, L'Aviron. ' .
56 Hody, p. 276. L :
) ‘i\_‘ . a ; o )

. local perd?lts wh].ch further ellmlnated the schools from o

R
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-fzéf'

these same women were sent to Normal School where they -:'\ R

recelved thelr full teacher quallflcatlons ' These nuns
=N needed a place to teach and under the guldance of Mon— :

.31gnor Melanson, a drlve was - made for funds,,whlch were -

donated by many of the people in Campbellton of all

‘rellgions and languages The money ‘was used to construct

xian Acadamle de L ASSQmptlon in 1922. ' This was: the school

B from whlch the students would be eventually sent to the‘l-

fnew Complex forty- eight years later: The new school ,fi;”‘fdf

however had a new sp1r1t an Acadlan Splrlt Whlch may

be best explalned in the follow1ng extract froulApE liécg {“td'

L Apostolat de L' Ecole-Chretienne:>’ . ‘ - -?fﬁh;?ﬂﬁi

, grace a leur devotion a la mere des "affliges,
\\ bon nombre des nos ancetres ont pu echapper a la
- fureur de persecutions, auJourd hui pour conjurer
la vague. indifference religieuse qui. passe sur
. notre pays, le besoin se fait sentir plus que ' -
_'Jamals pour nous; les descendants des martyrs Le. o
1755; ‘de recourir a Notre Dame de 1' Assomptlon, R
notre Patronne, afin qu elle sauve une second BRI, o

. fois 1'Atadie. 58
. ¥ ok ok ok ok A * *1*

-7 This  book -was written as"a commemorative. on: the Hew .
school and thée new teaching, order of Les Filles de L' Assomp-,
tion. Much of the above 1nformat10n comes from it. L

>8 These words were spoken by Mon51gnor Melanson and R
“recorded on page 44,  Translated, they mean,  "If, thanks to ' --

their devotion to Our Ladyiof the Afflicted, a good number v x.,h

of our ancestors were able to escape the furor of persecu-
tlon,‘today to efface the Vague rellglous indifference which
passes through our country, the need is felt, for'us, the -

l,descendants of the martyrsi of 1755, to feel, once agaln ‘the
. rediscovery of Our Lady of the Assumptlon -our patron, who

w1ll -once agaln save Acadla a second trme - (My translation) -

o Bl A Z A o 6 L e iy
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'j whlch had seen- thlS same. people clalm a land whlch was

’\'

S

'L'/'lng of a. church afflllated school and new: church ﬂhﬂ? h,'

r":?'x’" ! | !
2 -
v K e -t
4 4 A ) D . 27.
ot : L S . ! . - BN -

Thls Splrlt of Acadlan reviVal was, ‘to end an age

4

subsequently taken from them and from wh1ch they had: been 1: o

- \\xpelled ThlS land was agaln clalmed by Scottlsh 1mm1-fi':

T /:., EET §

grants and traders who establlshed churches, perate
schools and 1ndustr1es Later these same people hired
v tutors .to teach their children created a board, of school '
trustees and: bullt and rebullt school bulldlngs as. thelr,""ﬁ
town was destroyed by flre. The bulldlng ‘of 4 rallway, "

brought more 1ndustr1allzat10n and settlers however .

‘ many of these new settlers were returnlng Acadlans
brlnglng back w1th them the1r rellglon and langugge B :":fn.;«x

3 The rapld growth in- their numbers nece351tated the bulld-n

The flre of 1910 destroyed all that had been bu11t

.

but with the rebulldlng of the town new schools both . _1f{u

Engllsh and French were constructed The French school

however was agaln destrOyed by flre and educatlon was" }-

LA

glven only 1n Engllsh in the town s two schools unt11 the

bulldlng of L' Acadamle ‘de .L* Assomptlon in 1922

- -3 N .

el
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o LATER HISTORY 1922 1965 ;‘q;‘gifal-i S

P . . L ) : . . . . R

t; l:"VlVTe 1e Quebec 11bre.”, rhéée words‘ot General“'inh Lo 4
.; E de Gaulle,'spoken 1n the late nlneszén‘s1xt1es, shocked !
f: Engllsh Canadlans thrOUghout the country;.and yet thex}_ - :b ‘y.“%’.ﬁ
K ‘ . weTe a. strange Te- ech01ng of the words of Mon51gnor i ’i 5 “ .‘ _: ‘
TT;M.:; f'ﬁ Melanson over fortz/years earller \”Long Live free fﬂ"‘;“f: R E
:;u*f;: 'ﬁ"}b};‘“-ilQuebecj aaa ”Let-us save Acadla a second tlme o Free Lo ?
'flpl::f: i.tfgﬂf;" from what7 ‘and. saved from what? The- answer see ed ob-
;kll'g - R VlOUS, but the events between these two declarat1 ns }'r'
% : ;'ﬂﬁ 2 appeared so 1ns1gn1f1cant as to man1fest suchfgrea : . v'ﬂ}
| w'emotlon In northern New BrunSW1ck new. Eng11sh pub 1c | t
schools had been bullt whlle L'Acadam1e remamed the' i
. ' | only school £or Francophones, these students had to ta e .;»J
X ‘i; v;l~fb. : half thelr courses in Eng11sh even/though the French |
e v. populatlon had greatly 1ncreased in size as compared ;
3 w1th the growth of\the total populatlon 'Rural schools
espec1a11y Franc0phone, still” had little funds, the re— " 1
uf results ‘of an ant1quated tax structure. The1r teachers i;f- %
, - ’were overrworked and had‘poorervquallfrcations-when‘ ﬁ; 1;{; p)
RERRRS :' Fi”iw' compared to thelr Engllsh counterparts When the changes “E': ﬂt
| ,‘} R came, they seemed abrupt and- to be born w1th1n the French-;ﬁfl.b.[t ;f
,’r ": speaklng areas of both prov1nces whlch had gone unobserved\ ;7 .e : ”;;
3 by Engllsh speaklng Canadlans.xg; | '_ o | "E}; "
.‘.', : Earl1er?.}n419l9 compulsory attendance was ordered f:?? ’
Tl ot ’ s ey
: s o
. 15"§3. : ﬂfﬁ' ; '4h%>
. S , ,f' . .



for all ch1ldren fourteen years and under 59 and a school,'.‘:: )

the Roseberry Street School had been rebullt to accommo-
g -

date the growmg numbers of chlldren ThlS school however

'

burned agaln and w1th overcrowdlng in the Andre\: Street
’School the town ,rented ez.ght classrooms ‘in L Acadamle."
Although the Roseberry Street School was aga:.n rebu:.lt
_ .j’\f' there appeared a need for another new school and subse-", 3
| quently, ‘1n 1925 a. new hivh school with academlc, ‘
"”'4’ commerclal :and vocatlonal facllltles was bullt 60 ,lThe
‘ . students from L Acadamle were. later to. share t:hese ’
vocatlonal fac111t1es walk:.ng to “the hlgh school for B ',
thelr classes and then back agam These same students
many of them Francophone took half of thelr classes 1n
- Engllsh, ,that 1s, Engllsh Math and Sc1ence whlle thelr
. other classes were tanéht' in 'French 61 Th1s "dual— ‘
medlum plan of teachlng Engl:.sh Mathematlcs and Sc‘:Lence o

LY - 3

in Engllsh and all other subjects 1n French had been used

f © in New Brunswick for a number of years. and was called\

b111ngual educa tion.

In the early years of bilingual educatlon in
New Brunswick it was ‘assumed that the object
. S o of bilinpual educatlon was- to introduce IR T PIN
T Acadian children to the English language as .- . ., -
c T early and eff:.c:.ently as possrble Therefore . ' i . -

S 9 Reid, po, 16,
T |

" s "61 Prlvate 1nformat10n form a student who attended'..‘
t JL! Acadamie from 1938 to- 1946 :

Re.:Ld p. 1'3“.'I

'C’.‘)



o

the French language nlght be lgnored as soon

‘as French-speaking children gained sufficient " o R

mastery of-English to be instructed in it,
. Gradually, th\nastery of "‘first-language" :
French and "second Language" English came to
‘be aécepted as the aim of bilingual educatlon
in New Brunswick, although young Acadians
 Wwere .expected at graduatlon from high school’

. to speak English fairly fluently, and ga be.

‘ fully acquamted w1th English grammar

ThlS gradual change :Ln emphasrs from Engllsh t6 French

4

".'_'Was probably caused by two factors, the flrstonbelhg qu:Lte

".turned to the area had prev1ously llved in Quebec

,practlcal that is, many of the’ Acad:.an fam:.lles who re-'
63. and
therefore th Y and " thelr chlldren were unlllngual French

As already noted often these famll:Les moved 1nto small

, homogeneous communltles outs1de Campbellton 'where they

retamed the:Lr language. Teachers, upon rece1v1ng these'

students, ‘Eound 1nstruct1ng them in: French eas:.er and .

T, "have sa1d that they often had to make translatlons of

‘ ttextbooks 1nto French before they could teach thelr

* pupils.

64 Secondly, w1th the- grow1ng French populatlon

_.everyday busrness could be conducted more and more in,

) 'French- that is, in smaller communltles, the total popu-

./

1atron spoke French, and within Campbellton :Ltself more’

" clerks in store.s doctors, lawyers, etc , ‘were blllngual .

1

-

62tHody., p'227 , Coe T
63 Private m\ormatlon I‘.[on31gnor Savo:Le..
64

t eacher

Private 1nformatlon from a former Francophone

*

-

Trend




mld forties66' and to construct another new school

B church 65

.““ ‘

-

One 5. need for the Engllsh language decl:Lned S
Added to thlS a d1v1s1on was made in Campbellton e

among Roman Cathollcs that 1s, construction of a new " ‘

chlurjh\ for Engllsh speaklng Cathollcs was begun in the

* .mid :Lneteen fortles Th:.s new church St Thomas .,", o ce T e

P s

Acqul'nas was desrgnated "Irlsh "‘although the congrega-—.';\-u'

tlon was not necessarlly 's0. To dec1de whlch members of~,

Notre Dame de Nelges would attend St Thomas, the ’11st
of parlsh names- was taken and- tho’se wrth non- Fren[ch last S

names were des1gnat’ed "Irlsh" and were to attend the new\

Th:.s now gave the, Francophone communlty a -

separate church and school further 1solat1ng them from ’

.

the Anglophone communlty, where communlcatlon c/ould be

pmade totally in French It: also 1dent1f1ed Acadlans as " C
those whose last names were French and were Roman RER e x "'-‘::‘,'
iy .. ! A ’-v K o n .',.' ’ ' . 4-~

ad

- The' English communlty was also growmg, /but at a- B r ‘. o

' slower rate, although the nead had been felt to construct i
/ | . : * ‘\"
another new school the Klng Street School /in the late Y

to en’large the Roseberry Street School in - Ehe ! :

All these new’

thlrt 1es

l

L"ord Beaverbrook in the m:,d flfties |
town schools could be’ afforded by the School Board i" . k. : :'1';,’.@?‘

/65 Private lnformatlon from a parlshloner of St. o
Thomas Acqulnas. ' . : :

66

[ b s P

Reld p 14 SRR el L -A







K _'. . S :'"‘ N
]
~a

aged those already 1.n the educat:.on fleld to demand and

G create newcurrlculum in . French for each subJect There

. ‘ u
e, .. s e fd

P ] N

' change was: w1thin the Francophone commum.ty
When Louls Roblchaud came to power ‘the.. total

4 -

fmanoral structure for educatlon 1n Dlstrict Two, as
) Well as the whole prov:.nce, was changed Hls government
abollshed the system by whlch 1ocal boards collected
taxes Whl.Ch it used to pay teachers and burld schools,
1nstead ‘he mtroduced a plan called "Equal Opportunlty
D In thlS plan \school itaxes became 1ncluded in" provin/clal

L

P . o0 . PR 1,

: '. could vie equally for teachers, a: prov:.nclal wage scale

.the.more educatlon and exper:l.ence the hlgher the salary

P

‘ " in 1tself was a great ald ‘to the rural dlstrlC‘tS (Wh:.ch

" were lncorporated into th:.rty—two larger drstrn.cts),
N IR ' wh:.ch now had money from the Treasury Board to’ pay qual-

B T 1f1ed teachers., This was espec1ally true for the Acadlan

ol ,- L EE
[ .o . : R ‘ ’

B Lo 68 L knowt this plan Well : hen I was a college
AT SR student I had a summer _]Ob in pub clty for this pro- »
v o gram o St o -
o S v
. g Al doe

,3'3- A

produced teachers for Ne’w Brunsw:Lck teachers who encour-- '

DA came a desrre to change the status quo: and the. blggest

168"

e ' ’“-inc,ome taxes and‘ were then redrstrlbuted- to the drstrlcts :

‘q.through'thel-'rreas'ury- Board. To ensure that all dlstrlcts‘,_
v . S . was \devn.sed on. .an educatlon and experience gr:.d that is,r

.- a teacher would recelve This standardlzatron of salary, :

TR d:Lstr:Lcts of the North th.ch were often allotted extra . -

L PR

b L



3

. money to catch up‘w1th the rest of the province.’ This
was seen as a disadvantage by the larger centres of | ; ~fﬁ_'
Saint John, Moncton and Fredericton (all predominantly
English speaking at the time) whg had prev1ously enJoyed
‘the position of being able to offer higher salaries and

thereby attracted better qualified teachers. 69 ‘

\A ‘ Many of the newly qualified Frenchrspeaking'teachers ‘i . L.

- were obtaining their education from the‘Univer51ty of - | l
Moncton This Univer31ty hired most of its teaching
staff from Quebec where a strong nationalism (for their

' prov1nce) was developing * This feellng of pride in

languageéand culture was transmitted to the students and
thus to the ‘new Francophone teachers of the. province.
There Were also demonstrations, petitions and a’ fervour

: for more rights for Acadian students This was probably

3

, 1nfluenced by the grow1ng awareness of the ”French fact," . B

ldeveloped by net only ‘the F L. Q in Quebec but by a

con oy

Royal Commission’ of Ottawa. In the Report of the Royal

-, Commission on Bilingualism and Bicultufalism a statement = *

P

L /-
¢ was made that the conflict over Francophone schools was

7} t

. caused bx the English-speaking maJority s reJection of

. 69 | Teachers, before this time had to bargain ind1v1d—
,ually with each school bpard which: could determine salary -

., - and benéefits. This was also true for any raise in wages o
~‘f_“ as is evidenced in the. Dlstrict Two Minute Book of the - i

* Board of School Trustees

. o . . . -

79 Front de Liberation de Quebec
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' cblllnguallsmﬁ that 1s, the refusal of Engllsh-speaklng'

Canadians to learn French, and of their expectlng the 0o

b, 71_

Francophone mlnorlty 0" 1earn to. speak Englls Wlth

. thlS came a new.phenomemon the refusal of many Franco-‘

e 'uphones .£o speak English. :,.: / _5' T o
' Wlthln Dlstrlct Two, it became obv1ous,.that though'

it may be.more ‘convenient to speak both-languages one: 4

.could now conduct all everyday living 1n French - Busi-

3

' nesses were hlrlng blllngual people, a newspaper, L Av1ron,f
i

waSCfounded whlch served the Francophdne populatlon the

‘1‘,i"church was un111ngua1 French All that. needed changlng

was the schools A vehlcle £or ‘this change was created

N

e s s

.-by "Equal Opportunlty when the total currlcula for. the

'[' | l'prov1nce was revised. Thrs change was the development of

¢ ¥

. '. L ‘a’ credlt system for hlgh school éubJects which necessi- :

: -} - ;“,_<1"tated the offerlng of many new courses with dlfferent o

N 2 . s
g "levels" of academlc expectatlons 7 These new courses .

o allowed rev131ons at all levels and began a movement to.
'7dev1se currlcula in French for all subJects Thls,

1 . \
. . Ve
\

= 71, Report of the Royal Commlss1on -on Blllnguallsm .
"_4and Blculturallsm 1968 Book 11, 47. '

\""_ R 723 In th1s currlcula core subjects, *such as English .
_Mathematlcs, Hlstory, Francals Hlstorle were offered as.
either -college preparatory subJects with a fixed curricula.

%

S .. - needed- fifteen. credlts to graduate, receiving‘a credit: P
.+ for each course, passed. This replaced the system. by I '

L s . ..which failure in\ one course or average meant a year 'S
' repetltloh of all subjects , : o

. or as vocatidnal-with a totally new cufricula. A student ?m{_



' ?qulte a: number of new schools were bu11t 1n Campbellton

.uf _French School ). The second school was a large compre-‘ S ff'

g fac111t1es, as well as academlc fac1llt1es 'These‘new

h

I - y
. J
.y
B

: :movement galned 1mpetus,'so that by the late 51xt1es all

‘subJects, w1th the exception of some in vocatlonal areas'

.

B had elther textbooks in French or, total currlcula and

’

textbooks in French 3 “‘ L ' ‘5,.[

With thlS new equallty offered in courses, teachers

7y

,and serviCes, another need became apparent and that ‘was'

N e

- for an equallzatlon of fac111t1es., In the prov1nce, ' '~. - K; *:}

~alone, there were. two ' the flrSt was -an elementary
d;school named "Apollo I which was desrgnated alnllngual o f.

elementary school (It soon changed to a unlllngual

‘7: hensive’ hlgh school that . lS, a school which contalned B “.f.'i

buSLness educatlon home economlcs, 1ndustrial arts

St T e

:icomplexes (as they were called), bUllt under the RObl—-xu'*'

chaud government were constructed s0 rural students were'

glven an opportunlty to take courses 'in- subJect areasj R
) \- L
: prev1ously avallabl only in 1arger centres _ Many of X

these complexes were constructed in. the northern Acadlan ”1

dlStIlCtS'. Buses were purchased bus routes were deV1sed
and in Campbellton a/total reorganlzatlon by ‘the School .i- Co

‘Board of the exlstlng schools took place The hlgh school

students £ m L Acadamle were to attend the new school

e

:73 Interv1ewxw1thIBrother,Dumals. (See Appendlx B),. RN

.
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I.and thls bulldlng subsequently) eased being used for
':education \\The Engllsh Junlor high school students of

i';}the total dlstrlct were to be bussed to” town to attend

o the former Campbellton Senlor ngh School as the Engllsh

e

».ffhlgh school students had also moved to the new complex.fvlp 'x,-.,f:'jVi}

7" The Andrew Street School; the former Grammar School was“ﬁ :
= :'to become the Francophone Junlor hlgh Th1s proved to-ff, ‘
(be a rather unfortunate dec1510n on the part of the board;ri T
' f‘as thlS school formerly an Engllsh elementary and - then ’.JTQTﬁ‘_;K%fftfﬂa
'fiJunlor hlgh " had been rumoured to have been condemned - tﬂh,f ;f;ff,“ft
k;for a number of years. There were reports of rats-in. . hT“,; f_.:~'fnf
'fthe basements, poor plumblng and heatrng and a lack of - \ o fr;';A{;?"l
1f;.re escapes. ThlS, however was the board's dec151on Lo i
B . and was to presage dlffrcultles 1n-three year s t1me.= fizn‘;"*_i:fﬂfifﬂ
77¥'§f# * % #fer;i*fé'f Lo _‘p. _xwulf} o
The yeﬁh&’after ‘the bulldlng of L' Acadaiie de‘;‘ ﬂ”sn?'”'~?5 . , 3;
‘ | l Assomptlon were those in Whlch the French communlty in 2&:[. ; i

._",

Campbellton deveLoped a sense of 1t5tuniqueness in the ':" ﬂh.;? "zgfﬁlfi
" . L _/|~. "...|
town There was a. new" hlgh school a separate church PR

7’

“9'a newspaper and bllingual bu31nesses and profe581ona1

. ' P

T servrces,gffered In the rural areas however although

.\ o
" many of these sarie features ex15ted there was a large
N
discrepancy in the educatlonal serv1ces and fac111t1es o
R offered and what Francophones in town enJoyed There u[x S R SR
S T s T e L S
,'\'3'0_" {\ - e T g'_: R a P U T
“" v l'.‘v '. : \ .i)" ’ E ;
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| CHAPTER III A
Tz YEARS oF THE COMPLEX 1969

S1974 TR

v k. & ’ B ',.’ o . . . , , }- : Lo : "” :‘ - S
-”Mlll1on Dollar School Complex Underway” was the o0

»headllne banner of the Campbellton Graphlc of January 2

”’31969 ? ThlS was subheaded "Contract Of1c1ally Slgned at ;l,d'

:Ceremony Here Frlday” an accompanylng plcture of sm111ng

'off1c1a15 completed a show of optlmlsm and enthusrasm 1n
B ' .the future school ‘, ‘ ,," o ST ’

,aj"'.'l ..«rx7 . | W1th1n the next year ‘and. a half, however, several 37

o ,i'.;,sf 1nc1dents foreshadowed compllcat1ons whlch would eventually .
.'}i ;j‘:f Lq:lead to the d1ssolut10n of the "m1111on dollar complex”

: ﬁas a b111ngual school These 1ncluded' the forced.

’ re51gnat10n of the 1ncumbent superlnf%ndent a”Splitﬁ‘

,'vote on the ch01ce of prlnc1pa1 for the new schooln

,;-.,[‘f Afbrlefs;and‘letters.presented by both French and Engllsh
Lo O . o s
-_teachers. expressing concern over the security of their

-positions\in afbilingual district;hand growing interest'

-t
A

- dn educatlon by organlzatlons and assoc1at10ns W1th1n the

communlty Each of these 1nc1dents, or serles of inci- -

zl'ﬁgJL 4_"ﬂf;,dents wasrlnvolved with. the obta1n1ng or’ malntalnlng of
- f f'~ . "'_one s (a group s) "r1ghts.W Although th1s was a, natural
Z"phenomenon of the 51xt1es 1t was also a- cont1nuat10n of

'the development of Acadlan awareness 1n the advancement

% [}

:of thelr language and culture through educatlon.

‘ﬁiu'”'rdj::ff'.. Dur1ng ‘the year and a half when construct1on of the\

'5p1ant&was belng completed the students from L' Acadam1e h




de 1 Assomptlon moved into the ney’ bulldrng, brlnglng

74

thELI pr1nc1pal as d1rector ~Thls.was ln January

However by June, his p051t10n was changed to vice- .
pr1nc1pal for the follow1ng year. In a votertaken by.
the School Board for the new d1rector of the Complex he -
had recerved frve‘votesi the”new prrncrpal, six; and o

-

another candldate, one.

~

The new dlrector of the Complex ‘was Supervrsor for

Sc1ence and Mathematlcs for Dlstrlct Two (both Engllsh

‘and French) and had had no previous experlence as elther

a principal or azvice-nrincipal This,'along with the{

Spllt vote by the School Board caused dlfflcultles /Thef,

. new dlrector herself declared when asked 1f she were
- accepted as pr1nc1pal——”Not by the French"75 as "I'am
French but I ‘am also Protestant" and 1ndlcated that

An rellglon meant a great deal 76 Another reason  for her

‘ not belng consrdered "French” wag that her educatlcn was -

at publlc schools and 1nst1tut10ns, as educatlon glven
1n French was afflllated w1th the Cathollc Church
(L Acadamle de l Assomptlon) At this point, it should

be noted that to be Acadlan in. northern New Brunswrck

t74 IntervreW'w1th Lou Bursey (See Appendlx B).

75 Interv1ew w1th J. Boucher (See Appendlx B)

, 76 This is ‘substantiated by Hody who sa1d that the
" Acadian people define themselves as having-to 'be. of. '
Acadian deSCent, speak ‘French and be Roman Cathollc

(P 19)

-




ﬂ'nicomplex78 (thls 1s dlfflcult to comprehend as the

‘; one had ‘to be not only of Acadlan descent but French--

.i'speaklng and Roman Cathollc. ThlS had been establlshEd

;‘as ‘an unwrltten prlnclple when the Cathollc Church had .,:f

',;been lelded 1n the town (preV1ously mentloned)

The 31tuat10n was compllcated when the 1néumbent

; lsuperlntendent was forced to re51gn by the Plannrng

.”Commlttée of the School Board 7 Grounds for hlS

e re51gnatlon were grven as ' a) hlS dlvulglng the nature L

f,iﬂ{of the vote in choosrng the new prlnclpal for the new. -

: . -
‘llmlnutes of the School Board are in publlc domaln and the B

*:]Ilnformatlon 1s clearly glven 1n the mlnutes) b)-hls

dlvulglng pendlng board pollcy to. the Foyer de 1'Ecole
" 79
d.

. .

'?de 1 Assomptlon before 1t was ratlﬂled by the’ boar

R 'Added to th1s was the accusatlon by one of the Engllsh

"‘board members that he sabotaged everythlng"ao ‘,v'

To further compllcate-matters—~the School Board

"c.declded on a pollcy of 1ntegrat10n for French and Engllsh .

"‘students in all schools to correspond w1th the new complex.{f

’

.;”; Thls policy was announced at a meetlng February 17 1970

Jhat the Lord Beaverbrook School Many of - the,teachers

R Mlnutes of Dlstrlct TWO School Board

78 Ibid, _ R R
79 Ibld o - | \

A o . "v'.:_ K R - oLt N A L ,“._.‘ .
80 Ibid. L : : .
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. : ”ft hhl . ThlS theory of emotlonal 1nvolvement of the teachers
.and admlnlstrators was further relnforced flve days 1aterxﬁt
;1n a. brlef presented to the Board Thls brlef srgnedﬂ’L
by Lou Bursey,,Pre51dent of the Pr1nc1pals Association{

M LeBlanc Pre51dent of the A.E.F.N.B.; and W. Ferguson,f';

nﬁi Presrdent of the N B T. A , presents the views and fears"

A

_ of thelr members (See Appendlk A.).
A "‘ . . ca—
o After flrst revréwrng the meetlng of February 17

and the teachers unfavourable reactlon\to the pollcy of'*‘i

S

1ntegratlon ‘the brlef presents the accepted policy of_
- unrllngual schools (other than the Complex) 85 IThis in

1tse1f makes the Complex a paradox w1th1n the dlStrlCt )
r ot

before it was even occupled by all the students There: N

86 and these

were further questlons as to Job securlty
h wexre dlrectly related to the Complex The problem-here.
lay in department headshlps Theseb 1t appeared° would
| neceSSLtate blllngual people while many of ‘the 1ncumbent
:f-;l R Heads at the Campbellton ngh School were unlllngual
L "j Engllsh (L*Acadamle de 1! Assomptlon dld not have
. vocatlonal fac111t1es at thlS time. and therefore had
'hﬂf;,}.i;:;'l’ no department ‘heads in most areas ) |

v ) Another problem directly related to thlS became

: J\' f_; obvrous to both Engllsh and French durlng the next fewaf

'?'f'”'ﬂhifsvf :f;lg'és Brlef (See Appendlx A) T 'i;f' s
'86 S

Brlef (See Appendlx A)




' ’iflrst thls may seem a rather broad and unfounded ;ﬂ'* e

i}* here lles with both Engllsh first language people WhO/’: ij‘i -;jzd.?fk

: ; ‘ ) : ) _ti L
44” -
Vyears, that is,. that a billngual person 1s considered
ifblllngual only 1f hls/her mother tongue 1s French At‘-ﬁ(‘f Sk

.!‘ .t

generallzatlon but it 1s most often true The problem ,

I

‘vfseem to av01d speaklng French untll they have acqulred

-~

perfect fluency (wh1ch is almost 1mpos51b1e w1thout -a

great deal of practlce and errors) and the accepted |

i

bellef that "Engllsh sounds cute w1th an- accent but

PR

aoo

French doesn t." Therefore most "blllngual" teachers "5

o

'mother tongue ‘was French (I only know of two excep—

tlons ) Many of the Engllsh teachers could understand

French but did not speak the language w1th enough ;“‘ h:;if‘ﬂ

fluency to communlcate.-,'f.-,'-'f S .;‘;V” ::.-;_717 ST
M T ek ke R Kk ke ke T T L
When all the teachers entered the new plant ln the _

ijall of 1970 the foreshadow1ng of the prev1ous problems

d'beoame a reallty In a b111ngual high school w1th many ,.ﬁg‘f':ﬁ:- j§f~

vfunlllngual teachers and students .the first problem j ‘4'E .,"_."}ﬂqﬁ;

. / i . ) o SRR

‘,became conmnicatlon the second, the deflnlng of what a IR RTINS
- . S CEEE i,.' i -':

":billngual school comprlsed the thlrd fear for JOb

fsecurlty and that the other '51de would have more: of
. \, B

;Whatever there was- to go around Lsupplles labs, space "_j

"Wand equlpment) , “r; f o .'; - :
y 3
, :; [N . . ‘: " . . I‘
; N . ¥ v -
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In the deflnlng of what a bilingual school was to be,f.
,"ié‘there were many deflnitlons and a: strong tradltion to’

fight , The accepted definition (by the\prov1nc1al govern-""

‘ment) has been dlscussed 1n varlous studles in New Bruns-. S '
‘ 87", IR

B wick LA, billngual school was one whlch housed both
'fAnglophone and Francophone students where the courses_

~;.English I and Francais I were taught and where the sub- '

N

waects of Mathematlcs" Science and Engllsh were’ taught in ff_;:g

1 Engllsh .88 If‘ z:.ff'ﬁ,i 'j',:" ' xlf'.,’- o d;w;ﬁ‘w;'f}\iv'
B This was not the definltion g1ven by any of the | L

'Jf 'Complex s admlnistrators who were 1nterv1ewed ‘ Each had

%;a dlfferent deflntlon but Wlth one common factor that

B that all students should be taught 1n both 1anguages.r

Ef'Thls would have meant that both French and Engllsh speaklng

.“;students would have received half of. their 1nstructlon in

'English and half in French 89

This 1ast deflnition may have been theoretically put

o L cow -

. 87 Richard Gauv1n A Co;paratlve Study of French
: nd ‘English-Speaking Students from a Small-Bilingual - .
_High School: Their Successes and Failures Following ' - . - . ... .
. Graduation. (1973). Why I use this particular defi- s N
“'nition is that this is the same Mr. Gauvin who: was the ' T
District Superintendent for the fiorth- shore including )
Campbellton during thlS time.“ ' T

i

"ﬁ . 88 Hody, p. ‘191, - ‘__5”71;', e 'i:”ifl*:"“
. - 897 These definitions were all given in, retrospect :37?;"‘
. by previous.administrators; one left the ‘district and. AT
" thel other has left teaching altogether (See Appen—.
‘dlx B) ;

T Y

L




1
.
iy
)
w
) .
\;.‘
. «
. -
3 .. .o
-
&
»
. .
. ’ .
o i ¢
. B
\ N
| .
" to
PRI
. ‘ o
K .
con
. a
N T
ot o PR
b e
B - L -
L S
-
. Lot
E ) o
-
S
. \
) ’ .
e K
i ..
, .
3 ™.

”'1nto use, but practlcally it was dlfflcuyt
:now currlcula 1n the flelds of both Mathemiflcs and Sc1ence

w1th textbooks in French

‘ was the bellef that lf a stdéent Wanted

, anguage as those spoken at. that 1nst1t1t10n \

-ences

‘fled'

There were-

[ e

The student took these

courses however were all French speak'ng' The Engllsh

‘o . * . LY S

students appeared to- lack the fluencxrt take courSes in -

French es. Also therefi SRR

other than second- 1anguage courf

to attend a0 e

UnlverSLty of elther lanuuage that the courses whlch

ppeared on h1s/her4transcr1pt should be in - he same_’ .

ﬁl}

As the deflnltlon of a "blllngual” schoolhwas never . “.f,—c}"\

lear between the admlnlstrators and th prov1nce- the :

[
9

'\‘teachers,alsolhad dlfficulty in understa ding what 1t

meant' Many of‘the older English'teache s expressed

fears for their: -job securlty because they.could not speak

French Staff meetlngs also became "harr w1ng exper17 o

This fay seem like a rather stron' term but

\ .
hav1ng attended meetlngs whlch lasted‘up ta. flve hours o

after a regular teachlng day, I feel this term is Justl—

need for translatrons of all that was sard
e
ThlS became exceedlngly tedlous

both EngllShff
and.French as the ‘

N

one -course
"“othexr'""
for the
2a in one

g

: The problem of students cr0551ng fro
offered in tHeir” natrve tongue to one of the
seemed to create a vague fedr among teachers
*loss of their jobs. . Less students 1n one ar
language meant less: teachers on that 31de

-~

\v - -

. NLENKN . ‘ - i . NP S, )
- . A * < . . . L . « ~ - M F
ro M A{ " T . ., N v . N .0 ‘ .
.

{ : z . : cE

’ These lengthy staff meetlngs were cai sed by the 'f‘. : ,“f.;l;

PO PRI NS
. . 1




x »dlrected at someone.

}”had}already been’ done..';“ o B w" :,, }-"f\ A 'u;dV g

'dlssentlon. D Te

"ment by Un Comlte de-Professeurs et de Parents .
P e -9_.‘ Juﬁ PR ,‘
u;page contalned thlrteen reasons why a unlllngual French

. j;v L \
maJorlty of teachers couldEUnderstand both languages

(but perhaps could not speak them fluently) BecauseJ

3

most teachers could understand both languages aréuments~mz

.¥,~often developed over the nuances and/or syntax of verbal

. translatlons. These in themselves caused furth\r,d-,

Thls constant need for translation and dupllcatlon

i<y

' of serv1ces became a’ constant area of dlsagreement“

Heach language and translatlon of POllClES were often

. -

-

questloned Antagonrsm'and fear became secondary to the

b . . . - >
g
° . - : v [

;These accusatlons reached a feverlsh p1tch~when

'

:money and equlpment began to dlsappear from areas of the
;gschool Ea\h 31de accused the other untll 1t was dls» o

'covered (much later) by the R. C M P “that the "dlsap-l

pearances were caused by someone out51de the teachlng,A

?

UK

»

Artlcles appeared in L' Av1ron condemnlng the 1dea
04

9

C e g 1.

' e g ,.4,.u5,;j”
N Av1ron Tov. ‘1'7“, 1971,

ot L A

LEIRN

: of b111ngual schools along wrth a full page advertise—

“Memoranda were scrutlnlzed for grammatlcal errors in .0

) admlnlstratlve or- student bodles. The damage howeVer,” S

This

: teachlng s1tuat10n and . there wasxalways'“blame belng '{\ﬂ"

s




N

B T

‘e

”,Junlor hlgh school was de51rab1e and six complalnts

coor

aga1nst the‘Complex

These same complalnts were recorded

'in letters to. the School Board . also Most were about

' inequalltles in programs offered the students

‘developed

! _‘92

the 1ack n
of French books in the 11brary and the predomlnant use
of Engllsh in. the soc1a1 lnteractlon of the school 92

One of the maJor dlfflcultles fac1ng the teachers

and admlnlstrators at this time was that one of the

'officers of Un Comlte de Professeurs et de Parents was

the former princ1pal of L' Acadamle and the 1ncumbent

'Assistant Pr1nc1pal at the Complex This ' grOup became
stronger 1n the second year. of the Complex s exlstance

a year in which-thls man became prlnclpal at theu

Francophone Junlor ngh School 1ocated 1n the Andrew f'

Street School 93 I f"~ o

Although most peoplevlnterv1ewed agreed that durlng

: the first ye;: of the Complex there were few dlfflcultles

t

'thls was the tlme when the seeds of future ten51ons

' o

"'The Dfrector suspected that separatism was belng

' ;taught in the Francophone classrooms by. the French-'

-

ssomption
93

v

. See Appendlx B

v

Interwiew'with-Brother'Dumaist"&.

1

s

Letters dated September 24, 1970 and September A
. l30 1970, May ‘18, .1971, and March 30, 1971--all signed
' bY Dx. F, St. Laurent Presrdent of Foyer Ecole de R

e m aty b mde e e PR I R e i




-

_speaking teachers,

year of the Complex

\’ N "”‘ . " . ) C 'u _ . ’
94“ ThiSAinformation was circulated ;

.among the Engllsh-speaklng teachers durlng the secogd

'
95 - .Thls along with the belief that

‘the'Superlntendent was also a separatlst and was favour- ‘/

1ng the Francophone teachers and studen,ts,g6

.

"to the ten51on of the teachers

Dlsc1p11ne W1th1n the school deterlorated as the

s R

_Francophone students became more mllltant respondlng to
all Engllshrspeaklng teachers with the phrase "Je ne'

‘comprends pas" and a shrug of thelr shoulders The English

students soon followed sult and often the same students

were using. bbth.phrases to av01d obedlences ‘to anyone

':As this 91tuatlon developed teachers found that they had

' dlfflculty malntalnlng dlSClpllne w1th1n their own class-'

a .

rooms as students wandered the halls refusing to obey

‘Janyone and caus1ng rioise and’ dlstractlons to those re-

'-malnlng rn the rooms.‘ Towards the ‘end of the second year,

'some teaChers had stopped lecturing and teachlng- They
merely went to their rooms at the approprlate tlmes

a551gned written exerc1ses to the few who attended

~

'regularly and‘collected the;r_pay. ‘This, along with a

great'deal of vandalisn,lput'a lot of pressure on the

94 See Appendlx B, ,Interview with J. Boucher. _‘
95’ ‘

96

Prlvatevlnformation;'. a

See Appendix'B, IntervieW'with"J,vBoucher. o

Y C IR

added,further<



a

' Dlrector who could no longer count on her: staff fo

2 '

"“.malntalnlng dlsc1p11ne and found herself w1thout support .

oo

;,nﬁof the Superlntendent. The Superlntendent had 1ns15ted
on'a llne staff communlcatlon w1th1n the dlStrlCt Ingf

"thls manner it was unethlpal for the Dlrector to go to

"gtthe Board w1th any 1nformat10n OT. requests. The Chairman

ur’?

of. the Board was Anglophone but w1shed to keep the Board':

. of School Trustees from spllttlng, so she, therefore, f

Erespected the 11ne staff communlcatlon system There

- were, however, accusatlons by the Anglophone teachers

v

‘that the- Francophone Superlntendent d1d not- follow the -

~

llne staff communlcatlon system ‘as he regularly reported

L dlrectly to the Fracophone admlnlstrators and teachers

wrthout g01ng through” the Director

By the end. of the second year the Dlrector left

'}]jher posrtlon (and the dlstrlct) amld rumours as to her
2be1ng "forced to resign; Although she did not say as .
'much 1n.her 1nterv1ew She 1mplled ‘that the 31tuat10n '

"tﬂhad become 1ntolerable and therefore she had res1gned

Agaln another brief was presented to the School

Board by the local New Brunswrck Teachers Assoclatlon

‘(See Aapendlx A) ThlS brlef dated Aprll 18 I972

. ;protested the llne staff arrangement of communicatlon o

e ST e e AL AR S A R "

Qﬁ_

223 Ay i e g
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o

o

no other follow-up to thls 31tuat10n as the Board s’

in the ‘district,

'there would be no more of these problems

51
97 'accused the n‘ew Superintend‘ent
Francophone, of many 1nfractions of this 1line of com-
. P2
‘munication, and other unethlcal practlces in' communi--

catlng :Ldeas throughout the dlstrlct Although the

—

brief mentioned other schoo]/s its. focal po:.nt was the .

2

Complex asklng for the Board § reason for acceptlng.

|
the dlrector s res:.gnatlon and demandlng that an :Ln—

vestlgatlon be made 1nto her w1thdrawal of serv1ces. ,
¢ The School Board made an answerlng brief whlch C T L

‘ stated that the pr1n01pal ‘had left of "her o\wn free

wn.ll at no time was she asked to do.so. It was also

stated that the superlntendent regretted any 1nfract10n

of the’ llne of communlcatlon and made assurances that

98 ~ There was‘-': '

answerg were published in the local weekly papers " The N

answer took three edltlons and was extremely lengthy, B

'

relteratlng the fact that the Complex would remain

blllngual and v01c1ng confldence in the Superlntendent. ‘

s
" )
g

. . ,*;'cs'é**'*,fc'*f**

tie '
! \

.

97 This line- staff communicatlon wag from the students

to the teachers, the teachers to the principal, the prin-
cipal té\the superintendent, the superintendent to. the

BI'S.

w

\ 98 Recorded in the School Board Mlnutes P

[

»

)

Board. ThlS effect:.vely 1solated the Board from the teac'h- .
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The thlrd year of the Complex was rts most hectlc ’

. - i
and for ‘the mew admlnlstrator, an 1mposs:.\b1e one- ln E

whlch to manage school Letters and editorials appeared

in L' Av1ron condemnlng b].llngual schools and demanding
. ' s
: unllingual French schools.; Commrttees were formed

meetlngs were held petltions were” 81gned and the School

Board found :Ltself in the centre of a great deal of pub-

!

'11c1ty as it tried to stand f].rm on its declslon to retaln

/

N the’ Complex as a bllmgual school To add to thls problem

‘-‘the Andrew Street School. became the centre of a contro—

" versy on 1ts safety ds a French junior hlgh school the

:

, .and a new Superlntendent was appomted By the end of
the school year commlttees of Francophones had contacted
" the Minlster of Education, Lorne McGu:_gan and with the Q \
'resignatlon of: its second Director along with half the

.- ‘staff, the Complex was divided into two unilingual' school's‘,ﬂ"
‘ both in the same buildring,' but usingl :l.tatl different times.
The new Dlrector had the 1mp0851ble task of gettlng
."all' the students and teachers to work together aga].n .*H'e
also. had the~unenv1able positron -of not"belng accepted by
"elther the French (he. had previously been worklng as an
assistant superlntendent in Ontarlo and was seen as .
"_English) or the Engllsh (h:Ls last name, along with his

t

rellglon and herrtage .was French) " To compound .: -
. 7 :!‘.'- L ".Q‘

e

: N ¢ .
‘/\ - ”
N L

lncumbent Supermtendent recelved an. educatlonal 1eave, . AT




P
e

matters, he became an eff1c1ent admlnlstrator on paper,g.9

'.~.1ssu1ng memoranda with many addenda at an lncre381nf rate

phone and Francophone teachers were 1ntroduced

i

but with this, _he falled to communlcate verbally with the:‘

‘ ~staff and was therefore seen by them as' 1nefflcxent “To

further compllcate thlS separa e staff meetlngs for Anglo-‘“'”‘

100 and

there - were more memoranda and pOllCles whlch then had to.

~ ;be translateﬂ and dlstrlbuted ThlS _caused further dlffl-

'rof the meanlngs of translatlons. 'D1v1§10ns,were also

'llngual llnes by . the admlnlstrator

cultles as there were many complalnts as to the 'sameness'"

caused when the studentcounc1lwas d1v1ded along uni-

101, 'The Complex vir-.~

¥

'tually became two schools in one. w1th the v1ce prlnclpals

of each\llngulstlc group assumlng more and more of the '

respon51b111ty for thelr respectlve groups, The Dlrector

phy51cally w1thdrew into his office and refused to see ‘any

.of the staff for the latter -part of the’ year He communla'

b

‘cated through the vice- pr1nc1pals and .as mentioned

dearller, hrough countless written memoranda This Further

allenated the'staff, both Francophone and Anglophone,'not

99'lnterview'with Maurice Dion (Appendix B)ﬂ .
100 ‘

101

Interv1ew with Maurlce Dlon (Appendix B).

Previous to this, the students had remalned rela-

) tively cordial ‘with one another and- the first bilingual
'student council was supposed to have been very co- operative. -
- Private information from Gerald Blacquiere, former co-

president of the Polyvalente Restlgouche Senlor ngh School '

ﬁStudent Counc1l



B only from the Dlrector but also from each other  Two -

a

staff rooms ‘one of wh:Lch was u\sed exclus:.vely by French— ’

~speakmg teachers . the other by Engllsh speakmg, were

) used. ThlS was not off1c1al pollcy, but became a soc1al

. : I -
‘ practlce. Rumours became rampant in each of these rooms .’

¥

L concernlng the members of the oppos:.te ‘group ‘and of the

' go:.ngs -on -at: the:Lr separate staff meetmgs. S:ane ‘the

‘_control the adm:.nlstratlon of the staff the resultlng
. dlstrust destroyed any remnants of co- operation that had
ex15ted in the first years of the Complex.

The dlv1s:.0n was felt w1th1n the communlty as more
and more 1etters and artlcl‘es appeared in the local '

papers especlally in L'Aviron. 'Titlles were "Pour .ou ’

[

. Contre" (For or Agamst), "Les Foyers -ecoles de Dalhous1e

\ .

hou51e and Campbellton Home and Schoopl favour the un:.-

[

lingual school). '"La’ colere gronde chez les parents.

(Anger grows among parents) ThlS gave ‘voice to resent-

ment whlch turned 1nto action on Aprll 4, 1973 when the‘

Comm:_ttee of the Foyer ecole de 1' Assompt:.on met w:.th
'Rlchard Gauvin, the Reglonal Superlntendent At th1s
meetlng, the whole group voted categorlcally agamst

bll:l.ngual schools 102

102, Schooi Board ‘Minutes.

{There was also a need -expressed

4

;

'Dlrector d:Ld not or could not personally co- brdlnate nor /

s

_ vet Campbellton favorlsent 1 ecole unlllngue (The Dal— E

g nn




755

o

“for a nev J»nlor hlgh SChool to replace the Andrew Street ~.“;'f .,

- School with 1ts many phy51cal problems

Thla‘deSLre for a riew Francophone Junlor hlgh beganf:“'
.ha new series of artlcles /in’the paper and the formlng of
:another commlttee whlch 1nv1ted Lorne McGulgan- the then} ’

J;New Brunswxck Mlnlster of Education to visit the Andrew
'Street School and see the conditions hlmself -Thls he

did in. February and declared 1t the worst 1n the pro-:' ’2' g: o

103 !

-Vince, but still® the School Board dld not change 1ts

.p051t10n

r However in March the Engllsh Howie' and Schoo‘\\\
104 \\

e ’ <

“.:Assoclatlon openly approved of unlllngual schools

“'Thls they were soon to regret as the Mlnlster of

‘ students in.another.

lEducatlon suggested a split’ Shlft system w1th the’ Complex '
.
lhou31ng both the French senior and Junlor high school

‘~students in wne Shlft and the Engllsh senlor high school .

105 ThlS the~Engllsh saw as a loss ‘

1 ”

" to thelr group and presented a brlef in July to’ the Board

106

" of School Trustees opp031ng thlS Thls followed a week -

"long,school :boycott in March by the students at the Andrew lh

-'Street School durlng Whlch thelr parents plcketed and
o L'Aviron,. February 7, 1973 P 13, o

'104 The Campbellton Graphlc March 8, 1973, p: 1.
"105

oo

The Campbellton Graphlc May 31, 1973 p 1

~1106 The Campbellton Graphlc July 5, 1973 P 1.

R
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'lcamera' crews‘ éame from?the C.B. C lO? The School Board

.

%

had to stick wi tCh 1ts new dec1s10n and 50. 1n the fall of
'1973 the students began a new system of attendlng school
: . one. 1anguage group attending from 7: 45 to 12: .45 each day
.; o “and -the oyther..' from 1:00 to 6:00. Every six- weeks, this

. system was rotated or-reversed. - . = . ] e '

- \ L Ek k kk ok ok kR A .
. ‘ - . ; .
' In the three years that the Poly'valente Restlgouche .
s Semor ngh School Complex remamed a b111ngua1 hlgh T
'school there were many dlfflcultles in ensuring equal
‘ N treatment to all 1nvolved Because the’ cho:l.ce of the new ‘

o .ADirector was. not a unanimous one, there followed. a.ser:;es :
- of confllcts over her adm1nlstrat1ve role This;' with ‘the A
) O i E «-jchange in suﬁerlntendents growmg 1nterest in educat:.on '
[P | and the confus1on as to ‘what - constltuted a blllngual
'- EERE o flschool caused fear to generate among the staff ThlS was B
o ' . to presage the eventua.l resxgnatlon of th1s prlnc:l.pal and'
R ' - the d1ff1cu1t1es of her successor _
1 | Thls ‘man s\problem lay both w:.thln the school whlch
Lo .":‘.-'demanded more( nd more services in unlhngual groups and

SRR ‘( from within, the communxty 1tself which became d:.v:Lded on L

- :.ts de31res for un:.l:.ngual schools and the replacement of

N

e ‘ro7.L.Avi'i.on“, -.M,,{y_ 39_‘, 1973,p. 1.

4'1 i '..,_I: a .
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"»Ethe Andrew Street School’"' Wlth open confllct, came E

,_

' ftlnterest from the Mlnlster ‘of- Educatlon and a great

;deal of public:Lty wh:.c'h finally forced the School Board

'-to reorganlze the d:l.strlct once agaln., Thls tl.me, the

RL

J‘French Jun:Lor hlgh and sen:.or hlgh school students were

»

: attendmg the Polyvalente Restlgouche along w:Lth the

) Engllsh senior hlgh school students.. The groups were

"’.leJ_ded however .and. one language group would attend

’f..ln the morn:l.ngs and the other in the afternoons on a o
; rotatlng Spllt sh:.ft system. . .
"’SA | . : ) s
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-f31on of ltS group

"x,fjfk';~ DWn lngroup 1dent1ty

.¢,ﬁ ?; W;6 Real ‘threat . 1ncreases the tlghtness ofg;g,”f

3 w108

'f.fﬁﬂ~4r,rRea1 threat causes 1ngroup solldarlty RV 3]f]fﬂdgﬂ

. " '. ‘v - . | ‘.
: i}j': ‘ﬁp':”u. jJ NS :f‘i'f'ﬂ,f S I;" 5913 f o
i} ReallstlcﬂGroup Confllct Theory ”Assumes that group ,
A:;fJ/ﬁfllctS are. ratlonal in the sense that groups do have

1ncompat1ble goals and are 1n competltlon for scarce ﬁ,f..@&V'.-l

"108 In thlS study, the scarce resources are

.

resources
seen as the educatlonal fac111t1es of the neW'Complex and
the lncompatlble goals are - the- de51res of each group to e e

control aﬂd/or have these resources as the sole posses-'~”'

.

Reallstlc Group Conf11ct has ten prlnc;plesxas

felated to confllct between two groups.:\Ihese-are

o

‘ enumerated below' S T 41' R R

'l;"Real confllct of group 1nterests causes {]7

i T

S - or; past intergroup confllct and/or pres- .
R ence’ of hostile, threatenlng, and competi-, . i - .-
‘outgroup neighbours, which may.be called -~ ...
real threat cause perceptlon of threat ‘ N

wﬁf:'B Real threat causes hostlllty to’ the source

'anof the threat . PR _ _ A
- s N . R } [

5, Real threat causes - 1ncreased awareness of

o group boundarles
Ry “:75' Redl threat reduces defectlon from the SRR S
e group W e . S e T e

e T ) ' [ EN g e e -
i o ) no- - e . EER T .

A

Ethnocentrlsm. Theories of Conflict, Ethnic’ Attltudes,, Sl
. and Group. Behav1or (Toronto John/WLley and Soms, Inc.;, - - .
1972). P 29 el o ‘:' e o ',QTt?”"~ !

:(:,.,1ntergroqp“conf11ct - . d,,_,.‘-._ mt ),?.i“fl\\.. o

) ZQJ.Real confllct of 1nterests overt active j'}i‘,f,u'f“};f;'”

Robert A, Lev1ne and Donald T Campbell e 3‘*»ffhapftﬁu3ﬂi



found this a threat to thelr newly developed French

L thesrs that ‘the two groups haVe confllct:.ng mterests over
- the _same resources. As- stated ear11er the resources are .
- seen as the educatlonal/facn.lltles avallable to senlor o \

hlgh school students of Drstrlct Two that lS, the, Poly- ,‘ L
.,valente Restlgouche Sen:\.or ngh School Complex. : Both : .

/,groups wanted not- only the use of the facrlit:.es, _but

. ‘J\_‘ the language of soc1allzat10n as well as’ 1nstructlon
. "'"would be’ t\l\melrs 4 The Anglophone group sav. thlS as
"I~natura1 as up to thls p01nt in the hlstory of educatlon SR
"of New Brunsw1ck ba.lmgual schools were those 1n which.. .
' most: courses were taught in Engllsh and a few courses o “".‘:. f"

'were taught in French. The purpose of b:.l:.ngual schools

'Aappeared to be the.. development of b:l.l.mgual Francophone ‘o

o has been dlscussed fully in‘the prev1ous chapter ) ’I‘he

h Francophone communn.ty (espec1a11y teachers and students)

i ‘ '\\ . . ..
PR . SN 3§ _ =y
3 . .. / - ‘ ‘;4 :1:
. : : N CI .
, : e : !
- ~ I I', . o .
o P B RSP« . 3
L : L. .’,- e - “L-.: T S S ._"e;‘.a’xl":.a\"
8.‘ Real threat ‘increases punlshment and Te- - R
. ,Jection of defectors. s . oL e oy
! ; ' P . "v ‘0 . . '.-'t
9. Real threat ereates pum.shment and reJec-' &
‘tlon of dev1ants. T R , T -
L 10.- Real threat increases ethnocentrlsm R Lo S B

These ten prlnclples are developed from the one ma?}\e j :

K

the control of them: that lS, lmgulstlc control whene

i

-

students, but not blllngual Anglophone students : (Thls '

!

¥

[ Lo9 L,_e_vine and ,{Camphellf- pp. -f29¢33.. S




. o o O . " R S
:“/#\'currlcula for all subJects.I}o"Along hlth‘this;]there‘7;j
* was - percelved the threat of the loss of French by the |
Francophone student bodp if. the language of* socrallza-
: tlon 1n the school was .to’ be Engllsh Thls was not' ‘
t. recognlzed untrl near‘the end of the flrSt year of il' 'i
" . -operatlon of the Complex;' lt was reallzed that most of /.
RIS 'the verbal communlcatlon had been in. Engllsh 1n the -
- student councll meetlngs, student commlttee meetrngs s
well as, staff and departmental meetlngs.t ThlS was not i
planned but was apractlcal solutlon to. the 51tuat10n.

Most Francophone teachers and students ‘were bilingual, ‘v

whlle most Anglophone teachers and students were: unl-'f4;A‘

llngual Engllsh .' L ;"51/: : | . |
Thls confllct of language utlllzatlon brought 1nter-d' e :
group confllct 1n all areas of education. Thls ‘may be ;;L's; A
‘seen as following the first pr1hc1ple of Reallstlc Group ' A
Confllct Theory "1. Real confllct of group 1nterest$ .
g, 'hf'“causes 1ntergroup conflict ”111 ThlS lntergroup confllct "
; | began at the beginnlng of the second year of operation (':ﬁ‘v‘“
\when an advertlsement appear in L Av1ron, the local i .
° . Francophone newspaper llstlng rievances agalnst the :
¥ : Complex 1 ‘The maln grlevance appeared,to be that the
‘ ‘f 1anguage of soc1alfzat10n i tracurrlcular actrvrtles ]
: ;; ; ‘110 See Appendlx B.f Intervlew‘w1th Brother Dumals/fﬁrlfhi’:'
; VFB. s -i:; i }ll Lev1ne and Campbell p 29 5;, ;A.LVZE' ;pﬁﬁ f' Th
¢ cal N RS ' ‘
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~was'Eninsh

'_encouraged to partiCipate in these’ meetings These stu-'

'Many of these students became militant when they felt

. 6.2,‘.- .A .
112'-This was-supplemented‘by'an'editorial‘

decrying this practice and inSisting that French be usedf:,

equally-Within the Complex 113 There were also complaints :,“

ag to the lesser number of optional courses given in

?French than in English This article began the overt
"intergroup conflict WlthiQ_JPe school and the community‘\\
~’About this time, completely bilingual staff meetings were é
; implemented within the Complex which brought about lengthyi o

vtranslationsl The exactness of these translation was .

1

often ques tioned and translations of translations resulted

ﬂcausing strain and tensiOn The student council and .

-committee meetings began having thg same difficulties,ng e

N

~'especially because rural students (bus students) were

: »dents came .from unilingual French ‘and/or unilingual
‘-lEnglish areas outSide ‘the city of Campbellton.” Few of
: 'these students had been exposed to the other 1anguage as
ﬁ.all the business, religious and soc1al activities in , ,‘

their communities wefe totally in their mother tongue

.that they were being inhibited from participating in-

debates by their lack of fluency in the. other 1anguage{l_1 -

This caused resentment.in the student body and the

T . B N
. .;.J . ./', P . L]

112
J\

ll3 L Aviron Novedber 17 1971

7

L' Aviron November 17 1971 ’],1” .I-dsi‘dh“'-fnﬁ;('l5‘|




:jbeglnnlng of the “Je ne’ comprends pas syndrome I use

;”I don't. understand M ThlS became the prlmary overt act .

! P C fﬁ«' L ‘ “u'w'l S . o

;'this term 'as this became the. prrmary answer to "all ques;.

tlons dlrectlons or lnstructlons in Engllsh Slnce

many of Qhe Francophone teachlng staff were blllngual \\
a N

"they could respond to English- speaklng students who said.

of deflance as a student could ' get away wlth‘anythlng ,

, I - .
';n,the presence of AnglophoneLteachersif‘he/she used

this phrase. - Anglophone‘stud nts sometimes' used it if . S =

1

they were not’ known by an Anglophone teacher , This led

to overt acts of vandalism and dlsobedlence withln the _ : ’./

.5‘Comp1ex by the second term of the first year This overt

‘“confllct manlfested ltSElf and can be'seen as following

-

.the second pr1n01p1e of Reallstrc Group Confllct Theory

2 - Real conflict of 1nterests ‘overt, active
ot past intergroup confllct and/or pres- P
‘ence of hostile, . threatenlng,/and competi- . .
s T tive ‘outgroup neighbours, which collectively o . o
may be califg real threat cause preception ‘ A
of threat . :

. The confllct over language w1th1n the school: and the
communlty d1d glva a perceptlon of threat to many of the

teaching staff and students of ‘the Complex Many Anglo-

fphone teachers feared the loss of their teaching positions

and thus their 1iveﬂihood because of their inabillty to *

. 114:Levine.and Campbell,up}}SOt!‘ RS



'“speak'French

- felt fair

15 Many Francophone teachers and studeﬁtﬁg%

-

'expressed thelr fear of losing thelr language 1n an’ ag-
%

116 There was‘

4

mosphere domlnated by the use of Engllsh

'also a constant fear of reprlsals for hav1ng trled "to
‘dlsc1p11ne someone of another language or of not hav1ng‘ oL
'dlsclpllned them and the real fear of the resultlng chaos
-from lack of control Some teachers and students ﬁeared :
dthat they wou d be con91dered blgoted 1f they did not ;'

constantly yleld to the demands of the other group whlle. .

others feared that they would be con91dered turncoats

‘for'Sldlng-Wlth pos1tlons of the other group whlch:they

n7. E R

ThlS 51tuation was further aggravated by the know—

ledge that these Eo" linguistic groups had actually been

_at war in the past in Canada as well as in Europe " This

\

fact'was brought to everyone s attentlon as, at- the tlme,‘ﬁ

‘archeologlsts from Quebec began’ an underwater excavatlon

[y 1

of some of the shlps sunk durlng the Battle of the Restl—

gouche the final naval battle between the English- and‘

118

the French of the Seven Years War. ThlS excavgtlon

carried out in'the'Restigouche.River opp031te the clty.

115 Private 1nformatlon former teachers at the

Complex, D. M and S.D.

116- See Appendlx B. Interview with Brother Dumais.

“'117‘See Appendix ‘B, Intérriew with M. Dion.
118 hiscussed in dhapterllfl‘
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'df Campbellton ‘Was”given‘publicity'in the local papers;-,j

maklng many of the Francophones more aware of their .
Acadlan herltage Some of the teachers,‘students and
"u“ ' members of the communlty were descendants of the Acadlans;,,”

who had fled to Gaspe %ﬁg Tracadle after the battle the1r':

descendants returnlng with the constructlon of the Inter-

! . . ) } ‘ . . 4:,:"‘
' colonlal Rallway ,' R ~ a

~ena,

‘As shown in the seqond chapter of. thlS the91s, there

had always been a feellng of threat that the Acadian
language herltage and rellglon would/dlsappear in the
face of the overwhelmlng numbers of Engllsh speaklng

T *‘,.‘. peoples of North America. ThlS was eV1denced in the afl‘g'?”

¥ o E speech by Monsrgnor Melanson at the openlng of L' Acadamle

s pemt s o
Y

de l Assomptlon ' The Francophone students who now oc-

- Cupled the Complex and many of thelr teachers had trans—

S S E
~

s , v - 7

ferred into the Complex from thlS ‘same Acadamie and ‘
hn - N : brought w1th them 1ts hlstory of dastrust and competltlon k
: :'l . ‘l : of and with, the Engllsh speaklng communlty Added to ":_f | l'[\i '
o thls, there was, within District Two, a hlstory of o -

inequality-pf services'betweén~the two groupss Where'
;_ o i';.:“the FrancophOne communitp had had/one privately-funded ! ;:f
‘?, school to serv1ce thelr chlldren the Anglophones had g

‘ several publicly funded schools, even though by 1971

the Francophone communlty outnumbered the Anglophone in
| Campbellton Of the ten thousand three ‘hundred and

elghty flve c1tlzens of Campbellton, flve thousand six

-




ll9

"hundred and elghty f1ve were French As shown in the

:first chapter of .this the31s' historically the English—

B

h; speaklng community had controlled and/or owned most of

. Y
- the 1ndustry and property w1th1n the area causing,a
- .

‘erellng of economic, as well as cultural threat by the .
'-_French community , A'h-:" : 4:41 'l-‘Q

This leads to the third prlnc1ple of Realistlc

~,Group Conflict Theory, that is, "3, " Réal threat causes

||120 : o : f' '

\ [ . '

' host111ty to the source. of threat

‘For thepurposes of this thesis ‘1 would perfer to

—

use the term perceived source of threat ; as the source
of»threat was the Anglophone community (from/the Franco—
'phone v1ewp01nt), the perceived source of threat came to

be seen as the Director of ‘the Complex who represented

all that the Francophone communlty feared The Director =

. was someone of Acadian descent who ‘had ”lost" ‘her

‘ Acadian 1dent1ty ' She was Protestant and therefore,
'accordlng to the hlstory of ‘her people was no 1onger'f
,Acadian She had received her educatlon in puhlic .

,schools and had had to relearn her French through

1mmer51on courses before taking the position as dlrector.

Therefore, she was seen as having  lost her language and

religion and was seen as AngliCized or "Engllsh " The -

- 119 Special . Bulletin S P- 5 1971 Census of Canada

Catalogue 92 774 iTable 2, PP 19 ‘ :
120

Levine and Campbell P. 30 I

R vy M LAY i
. ) ‘
I 66
. N N T
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Francophone communlty, espec1al&y the teachers, feared
that ‘this angllclzatlon would bécome’ the pollcy of the'
A school (Thls they had already seen 1n the hlstory of

b111ngua1 education in the prov1nce as ev1denced 1n the
thes1s by Hody,. prev1ous1y mentioned. )

The next D1rector was also seen as the same-
ang11c12ed” Acadian as, aIthough he had retalned hlS
Roman Cathollc rellglon he and hlS fam11y attended Stt
- Thomas Acqulnas the "Irish" church His family, having
been raised in Ontarlo, the place of Hls previous em-
ployment were malnly Engl1sh—speak1ng and were seen,:
therefore by the Francophone communlty as an exten31on

of the already feared angllclzatlon of 1ts people
The hostlllty towards these two people and thelr
. admlnlstratlon of the Complex were. ev1denced in the many
artlcles whlchlappeared rn L' Av1ron ln the‘years’1971—,'
121 ' ' '

73. These articles’became'more strongly worded as

- tlme progressed and expressed a new feel1ng of group

',solldarlty in. the face of the .Anglophone threat This’ g

' may be . seen ‘as- ev1dence of the fourth prtnc1p1e of.

‘Realistic Group Confllct Theory,'that is, "4. Real

threat causes 1ngroup solidarity "122 .

121 {yiron:  March 10, ‘March 15, April 2, May 10,
June 28 July-5, August 9. ‘and September 13 of 1971 "and |
February 7, 14, 21, May 2,9, 16, 23 and 30 of 1972..

" (There wereloften more, than one’ article per paper.) .
lzz:Levine'and Campbell, p.,31,:~”
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e , As the use «of the Engllsh 1anguage became more '

et e

AT he

'pervas:.ve durlng the first year. of operation of the
: Complex, the Franc0phone staff became more cohe51ve in \
. , irts responses to the situation. Most. of the teachers

'Jomed the Francophone Home and \School“Assocn.atlon, R

B ALe “Foyer d'Ecole ‘de. Campbellton; they.also joined La =
Ceo L Soc:.ete des Acadlens and became polrtrcally 1dent1f1ed = A. |
'with Le Partie Acadien Many members \of the Franco— -

phone communlty also JOlned these orgam_zations and

S became polrtlcally act:.ve, attendlng meetlngs ertlng

123

1etters and protestlng in publlc. Dur:.ng thlS time, -+ -

there developed spokespersons for the Francophones one«

:, of whom was the former pr1nc1pal of the Acadamle and
.1ater v1ce-pr1nc1pal of the Complex. (He became_ the
prrnci'pal of the French Junior'-High 'and precrpitalted
N | nuch of th'e controversy'orer the condi’ti‘ons.of ‘t,he”-’ - b -

Lo 124 »

Other spokespersons“ were invarilably
. \ .
. Francophone teachers from the Complex and Were, like the

i .

bu1ldln‘g )

' above—mentloned spokesman, assocn.ated with the Roman o o

.:'=Cath011c Church 25 AU ‘. /«~.

I P 123 ThlS was especrally true durlng the 1atter term .
S " of 1973, when parents kept their children from attendlng n,jA i
: ' < " -classes in the Fresth Junior.High School and plcketed for ;
la week:., This brought much television and newspaper pub- -
licity from\both French .and Engllsh language medla "

- 124 See Appendlx B Intervrew with' Brother Dumals. '

S o 125 Th'.LS man was a brother whlle some of the others ‘
Were brothers .nuns or ex-nuns. ' . o e —




69
7 . . .
| The churctlbecame a central source of 1dent1ty for
the Francophone communlty whlch brlngs the flfth pr1nc1pleif
‘of Reallstlc Group Conflict Theory 1nto focus that 1s
_‘"5. Real: threat causes 1ncreased awareness of 1ngroup
' identity. w126
The Francophone communlty, now 1dent1f1ed as the
b o :» 1ngroup because of its cohe31ve'response to the threat of‘l
‘,belng a551milated into the Engllsh speaklng communlty,-
‘ 1dent1f1ed 1tself as belng Acadlan Thls meant that the
members shared ‘a common"herltage hlstpry, language and
.rellglon ‘because to be Acadian in Eastern Canada one* /
must possess all the above characterlstlcs ".The Cathollc
Church has been the unlfylng force of the Acadlan people
;51nce the "Expu1310n ‘of. the Acadians” in 1755 1760 It,'
':l' : v_:has prov1ded a vehlcle through Whlch the French language
| ‘could be malntalned by’ making avallable educatlon in i

French and preserv1ng much of the tradltlons and folkways,;

assoc1ated with rellgloup holldays and festivals. The

chur‘h,.Notre Dame de Neiges, became the,meeting hall

‘l £or ‘many of the Francophone-socletles during-the three .

N "_ '.d-years of the problems at the Complex The basement and

' E ' l-',li:“ﬁabandoned Acadamle de-1' Assomptlon bullding were used fofé%
) - meetlng rooms for Le Foyer d Ecole, the Soc1ete des

Acadiens le Club Rlchelleu (a Francophone men's Cathollc"'

"wg','EZB,Levine and Campbell;mpl‘BQ.
C R T

A g * . =
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organlzatlon) and la SOCletle Culturelle de la Bale de

Chaleur. All of these groups became extrelgly actlve l

and recru1ted many new members. There also was a crossji
i over oﬁ membershlp among’ the groups so that all were -

soon 1dent1f1ed as belonglng to not one, but all groups‘

-

- avallable. 3 o R ' -:.' e '“,

The Anglophones, however, "appeared not to have any [ ;g'f"f

cohe31veness to their communltles They were d1V1ded -
'f rellglousdy (There.werefseven different denominations

" in the City of Campbellton six of which offered services
/

s P .
et i .

L i A el e

RN TONN R P TERI e 47

exclu31vely in Engllsh ) The Engllsh-speaklng communlty
,lacked a commi’ herltage as, although the or1g1na1 set- "
" tlers were SCOttlSh Presbyterlan the ‘later settlers were..

R of Irlsh Royali%t and/or Engllsh descent. The creatlon~

o of the Unlted Church of Canada in the l920's also spllt )
of,.

n the. Presbyterlaﬁ congregatlon in Campbellton man
whom left to join the. Unlted Church v

Thére’ was one effort to un1te the Anglophones“&nd

+

that was the attempted formatlon of an Engllsh Home and

~School Assoolatlon This: effort dld not meet w1th suc-

cess, as the organizer was Ldentlfled w1th & movement to
,make Canada unillngual Engllsh The Engllsh speaklng
Lteachers at tHe' Complex feared Ehat 1dent1f1cation w1th

~‘thls man would destroy the1r credlblllty as to wantlng

.
.
& . A . . . B ' . .
e . . . e o ) o . . . . I
.
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Ve

blllngual educatlon and therefore, refused to JOln

;. Thls effectlvely ended any unlflcatlpn of the Anglophone
:d communlty 1?3g' ‘ 4 l

The Francophone group now developed ltS own senee of -
1dent1ty w1thout restrlctlons or concerted efforts agalnst -

tlt by the Anglophones. A practlce-was made of speaklng '

‘ fonly French and there was a refusal to speak Engllsh w1th-»’
‘uln the school and/or town Busrnesses owned.andxoperated;A”

.by Francophones were frequented 'dealing with Anglbhhone |

bu31nesses was dlscouraged There were clear boundarles

,Eefto what was expecteduand/what was,not acceptable»be-f
havior.. o

~

Thls ev1dences the ‘sixth’ pr1nc1p1e of Reallstlc

>

Group Confllct Theory, that 15,,"6 Real threat 1ncreases>

"129

'the tlghtness of group boundarles ,.These boundarles

Levine and’ Campbell 1dent1fy as soclal dlstance malnte—'
'130 ' '

nance

N ThlS socral dlstance was effectlvely malntalned by

127 Prlvate Informatlon from a former teacher at - the
‘Complex.. (B. F.) : . .

128 It should be noted here that the two Engllsh
weekly newspapers. are politically ideptified--The Graphic
4w1th the Liberal Party and The Tribune with the Pro-. .
gressive Conservative Party. 'These two papers .reflected
their affiliations and only occasionally editorialized .
on the problems at the Complex..’ :

129

130 1414,

(N

Lev1neﬂand Campbell p 32 ' "_:; | - ‘ﬂa‘ 3



’;"Irisht;church making another, limit to being Acadian-;

“h of Notre Dame des Nelges.'

?f

.xCathollc. Thls was caused by the-bulldlng of the new

an 1ngroup solldarlty among the Francophones of Dlstrlct

. 1‘ A‘,‘n v .,..‘ I.,. ) _m"‘. . A. »v‘. i o .- .'(. 72’
o L ¥ N
. N N

the exclus1ve use of French ‘by many of the Francophones,ﬂr‘

| thus 1solat1ng them from the mostly unlllngual Anglo—'

phones. ThlS necess1tated-the hlrlng Of»"blllngual"’ﬂ

‘fthat is, French speaklng people in- all service 1ndus-l

-\ :
trles, espec1a11y in prov1ncral public servrce Thls

further strengthened the "boundarles - as 11V€S could be
totally conducted 1n the French 1anguage 3One-other.
"boundary has been establlshed in ‘the. preuious chapter

of thlsrthesis-'that‘is that Acadlan people in- Campbell/“.

ton 1nvar1ably had Francophone last names and Were Roman

-
<2

'that!is havrng a Francophone surname and belng a member ‘

. »
'

: Because belng Francophone Was.becomlng economlcally, -
as Well ‘as soc1a11y, advantageous in Dlstrlct Two,, fewer
students ‘opted to take thelr high school/courses in v‘ Y
Engllsh reduc1ng "defections!' from.the Francophone
communlty ThlS could be seen as further substantlatlng
Lev1ne and Campbell s seventh prlnciple of Reallstlc L
Group Confllct Theory, that "7. Real threat reduced
n131 ' T

defectlon from the group

¢

The real threat of losrng their 1anguage had created- .',

\\"

131 Liyine and Campbell, p. 33. -
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i

*Iwo; it had- strengthened thelr use. of French thelr con-
-w".nectlons to the church and ‘their determlnatlon to have

~%f" .;»%7 'thelr educatlon exclusrvely in French Thls was evi- .‘\é;;

1:;both polltlcally and publlcly for this right , The organ—‘TW
‘1zations, prev1ously mentloned were respons1ble for such

headllnes in L Av1ron as ”Une 81tuat10n qul a assez

:: Q»irx';[/f ‘-dure "132 and Qu1 d01t rouglr de honte"133 whlch ex- hg“

}

"pressed the anger and frustratlon of the Francophone

; R icommunlty at the1r lnabillty to control the language of

PR e
. .

,soc1allzatlon in the Complex R

%

_ This manlfestatlon of Acadlan 1dent1ty and solldar-{

.1331ty strengthened the feellngs of prlde and,reduced the
‘rnumber of ang11c1zed",students at. the school This was o
.:f; . further alded by the emergence of L’ Un1vers1te de Moncton

—_— -

. ’ . .
'-and L' Unlver31te de St Anne as fully accredlted and :

4

recognlzed univers1t1es in the Marltlmes and in Canada
e

CoA T C.as a whole. Prev1ous to thls, students often attended

v

;.the Unrver31ty of New Brunsw1ck ln Fredericton ‘or. St. :'~:
‘Thomas Unlverslty (prev1ously 1n Chatham New Brunewick

f'whlch is geographlcally closer to ‘the North Shore) of

:L.Elififi '?» ﬁ":Frederrcton However w1th many of the new teachers of

'{;:5;}' the Complex comlng from L Unrversite de Moncton more and

"4 : ~ - ’ o : = .- - o

7ff i - "i;<' 132 "A situation that is hard to take"

‘denced in- thelr formlng organlzatlons whlch lobbled SR "

. | 133 "One must blush Wlth Shame L ) . “.:‘l' ~ -, ‘l .




JObS 1f Anglophones controlled educatlon at the Complexrx :
E Because of this strengthened feeling, w1th fewer
: , ; ’ people "defected" from the group, those .who d1d defect ’
- ' | C were reJected and in: some ways . punlshed"'(usually W1th" Sl
. ‘ ostrac1sm) R o o _
For the purpose of thls thesrs,'I w111 con31der
- the elghth and nlnth princlples of Reallstrc Group ‘3
3 Confllct Theory together . They are S ;,': 4‘,, h%, \;
- ) 8. Real threat increases . punlshment and re—'“ f "';_":'A
T Jectlon of defectors. R ;

-}Complex: Three Francophone teachers (who—possessed all -

-
more Francophone students opted to take all ‘their courses
" o

in French as they saw more post-secondary educatlonal

opportunltles open for them in French They also reallzed

that w1th “the newly 1ntroduced federal and prov1nc1a1
pollcles demandlng b111ngua1 or Francophone public |

employees, that there were more employment opportunltles

for them if. they followed thls educat10na1 route. :Thrsi‘-ﬂ e

further strengthened thelr'determlnatlon to have educa~"""f"

tlon 1n French and strengthened the fear of 1oss of

~

n .,"' . ’ : ). . —". __'. : . and ‘

9 Real threat creati§4puni5hment ahd'rejec-f i‘;;;}ﬂ?

tion of dev1ants. el

*

The created and 1ncreased punishment of "defectors

TN l

1347

o Leyine'and Campbell, p,.33.-‘rj"' SR
X :\«7‘:’ .‘ " . . . ot . : C
. : e | e . o cammae o, weron

5?“@'”deVIants' was ev1denced in’ the teaching staff at the<‘:ﬂ'

s R bty +

@
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'.the necessary llnguistic religious and’ ancestral require— -

| ments) were openly ostrac1zed by other members of the

B Francophone staff when they opted to teach their courses

Jin: English (Two were in the Industr1al Vocational

teaching area and noted that most of their textbooks

were printed only in Englnshl35

member of the admlnlstration 136)

o

to have been approached by members of the Acadlan com-“

By
-

munity and threatened w1th reJection 1f they dld not
conform and Join the "cause.. All three refused and :
were subsequently dropped soc1ally by many of thelr '6‘4
Francophone frrends L -

Wlthln the community, as the boundaries tightened

”. Francophone women who had married Anglophones qame to be 'ip'

accused of being angliclzed espec1ally 1f their -

children spoke English and received their educatlon 1n

English These women were no longer asked to. join "'
Acadian organizations or’ often were. dropped from" the_.f

membership and dlscouraged from reJo&nlng
Among the student body, there seemed to be less

1ntergroup dating and soc1a11zat;on although some still

v .

135 Private Information, D. L. and R C former ol
- teachers ‘at the Complex who’presently teach- at the new .

English high school, Sugarloaf Senioz: High School". .
ST 136

E See Appendix 'B. Interview with M Dion 52“
- 1 37 : <

Qo Private Information. .
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‘AlL these men clalmed
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" A o?
'.did exist. Those who' d:Ld :Lntergroup socialize were . ... B
".'generally town students who had grown up in the same. . S .'7- i
I ~ne1ghbou;thoods and were bilingual oo 1 S ’_ e
., . 3
- Wlth thesetlast two pr1nc1ples of RealistiC\Group " \j
,.Conflict Theory reinforced the flnal and overall - . S &
prlnciple is’ that "10. Real threat 1nareases ethno-
- ’ l1138 ‘ .\' ‘ - o > \.', ) {’
,eehtrism..b B o . , o
‘F In ethnocentrism taken from Lev1ne andQCampbell .
there are the following statements Whlch define and C o %‘{‘
R explain the phenomenon of ethnocentrism o . ;
‘ Ethnocentrism leads a people to. exaggerate _ T
- and intensrfy everything in their own folk- S
‘ "ways which is peculiar and. which differ—, R T
s  entiates them from others,: It therefore B PR S
strengthens the folkways 139 - L IR '
N o o 'v'_ S 7-:: , - ,'
. ." - ,._.-' ' anq] N o -'.-_ ._‘ c- . i E . .‘I
Y ,yé'rg"The greaten the group nationalism and ethno- Lo
... centrism,, the greater is- the‘group:homogene~ « . ..o 7o
L i ity of attitudes, beliefs,. language spoken' L IR RN o
\ " -and ways: of ‘behaving,” ‘the greatel - is.the .. - 'H.L T A
"+ . group's cohesiveness;. and . the, greater are. the40 IR 1
@ ‘1~¢pressures for homogeneity and cohesigeness PRI n
L hf_In each case there 1s an exaggeratlon and strengthen-'4,n5>gﬁ
,\'s" ‘

o
[RF 3

o
S

Ak‘"‘ 138 Lev1ne and Campbell p 33 e e, _f“t

‘\ et ' L.
. s, . RN . L . Lo ., N —
o ! A . [
. . : -+
N . ‘x R N ' ' ' * ‘. ¢ \
" . M . N . . et s . . w
i - ’ ) - N . - * ' 3 .
* ' ‘ .
! ' ' :
B
° : 2 B T - -~ 2
.I : " 2 i o e -
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1ng of that Whlch makes the 1ngroup different from the

. outgroup This strengthening could be seen 1n the R ';:ﬂﬁyuf

Complex and in Drstrlct Two as the lngroup, the Franco— g;f"'

139 LeVLne and Gampbell p /8 :{u/ | ”,'1;r:ﬁu L e
f140 Levine and Campbell P 21 (taken froﬁ Blake énd "117‘ ??h
Mouton 1961) R R IR SUP T : o

t
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47:«phones,_1nsxsted on the exclusxve use of French in thelr

educatlon, socializatlon and bu31ness. Thls effectlvely

1dentified them as dlfferent from the outgroup (the

Anglophones)a Added to the exclu31ve use of French‘
there developed w1th1n the Complex especlally among

\

the, teachers and a’ certaln number ‘of students, lnterest
- in Acadlan hlstory and culture ThlS was manifested in #éﬁ
- an 1nte\est in the old folkxtradltlons and foods.
‘ In the community, there is a yearly festival called
"The Salmon Festlval" usually celebrated w1th a parade .
and salmon dlnners At thls time, an Acedlan Cave a

141

Vln was added to the festlvitles Durlng these years,‘

there began a series of frecoe and boullllon (Acadlan

Francophone organlzatlons had previously sponsored

chlcken stew) dinners whlch replaced the teas thatFE;e ..Lgy- -

Soc131ly, Acad;an folk musxc became very‘popular,

- -

' 'especially since. the Acadlan folk\51nger and, in some
,yays folk hero Edlth Butler ‘lived in the Campbellton
area and was 1nvolved 1n much of thenredlscovery of

Acadlan folkways 14? TradltiOns such as the chlvaree

A B - . . L
f v ' B Lo
f . 3

1141 Public Knowledge o h*' '/{t ~:" ?ﬁ’f"
i e
142 Her, husband was one of the divers in the undet~
water excavatlon ‘of the ships sunk during’ the ‘Battle of
the Rgstigouche I had Vlsited them 1n their. home with
Acadlan frlends.. T I

L
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' for themselves in the Maritlmes.' It was. not Justta

and the unification of all h:l.gh school students, :Anglo--"

"phon'e and Francop'hon.e, in one ‘school-‘.‘c'ame 'the~threat of

© oI saw young men tied ‘on trucks and driven through téwm. - . " .-

. only w:.th molasses and feathers or some such concoction. K

\\w | ll o T‘C«'—\’;
. / ’ V ;78
' o - /(, L L . ‘,\‘- o AT
became very prominent 143 These tradltlons were usuall}' | v, 3 B

performed in, public. The Acadlan flag became very = L

s ‘

prom:.nent hanging above houses schools and busmesses

and-wasu dlspla,yed on mary cars. (It St'.l.].l is.) -
(. R '
ok ke deo ke Kk Kok ok .

[
H

ThlS ethnocentrism became an exten51on Of Acad:Lan

determrnation to control the:Lr dest:t.ny and make a place

short ,phenomenon developed from the 1960 s, but an’ on- - g 1:3,‘

1

g01ng awareness of their Ldentlty in the face of an * . g L
overwhelmlng majority of Anglophones in North America
Francophone mmlbers 1ncreased in District Two until they

were no longer a mlnority, b\ut the maJor:Lty They had,
until 1970 control over the:Lr educat:Lon w:.thin the aK |

communlty, however w:.th the completlon of the Complex : )

ass:l.milation as the language of socrallzatlon 1n the

R

school as Engllsh.., 'f‘ \

.

11."3. In the Acadlan chivaree, the groom is usually
kidnapped the night before his wedding and often publ:Lcly
displayed in an embarrassing manner. During this time,

with. much fanfare.  They were. usually naked, covered

e '%\;

e .
M N
-

Voo RN i _— - O .,‘.-—-.'....'.,...::‘..“.-.; T L e




This threat to the preservatlon of /the French language .
'and the loss of control of thelr educatlonal system 1ed

‘the Francophone commuﬂlty to become aware:* of the,:.r own

. fldentlty as a cultural group, This lncreased thelr sol:L-

RS

e

- herltage and language

darlty in. the opp031t10n to the school admlnlstratlon and

B

",,School Board whlch J.ns1sted that both groups remaln 1n

N

E Acad:.ans .

[
7

Because of ~their strengthehed group awareness, there

were a reduced number of "defectors ‘or those who chose

-~

to be educated and work in Engllsh Those who did, however,

found. that they were reJected by thelr fellow Francophones

v

‘who developed an increasmg awareness in thelr culture,

.

“ThLS type of confrontatlon could only be solved with:

'the relnstatement of control of educat:Lon for the’ Franco-

‘phones by the‘ Fr.ancophones. This was done in 1973 .when -,
the Restigouche Senior High School Com&Tex was- d1v1ded
and the spllt shift system Was establlshed vFor four’

years, the two groups would use the same fac111t1es at

N

. dlfferent times, so that each group. could control 1ts

v

educatlon and further develop 4the ethnocentrn.sm of 1ts

group. L e ‘ .

r

o the same - bulldlng and that the dlrectors be ;angl‘z.cn.zed" —‘j P
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© . The School was diVided;'

f11ct over Schools in a Multi-Ethnic Society:

A Case .
Study," Education Change and Society, Gage Educational
‘Publlshlng lelted Toronto

e CHAPTER’V '
N

COMPARISON BETWEEN THE SITUATION IN CAMPBELLTON
~AND A CASE STUDY ON STURGEON EFALLS, ONTARIO

The English students

’ attended at one time; the French students attended the .

. same bu1ldﬁng at a dlfferent t1me ThlS had,been the

result oq a long hlstoryldurlng which each group had
v1ed for the goods ‘and services avallable in a small’

townh and im a prov1nce Uiach somehow belohged to both

of them Th1s 51tuat10n, however,'was not unlque to

‘New Brunsw1ck After an: exhaustlve search, a study was

found which involved- another bllangual hlgh school that

ThlS
' happened 1n Sturgeon Falls, 0ntar1o 1n the ear%y
167015, 144

was lelded into two un111ngual hlgh schoo\e.

-
L.

Im the book Educatlon Change’ and Society, a sectlon

ent\tled "Confllct over Schools in a Mu1t1 Ethn;c ‘Society:

i

A Case.Study" by Danlelle Jutneau- Lee and Jean Lap01nte,

studies, the confiict between Francophones-and Anglophones

over the creatlon of a un111ngua1 French h1gh school in
: Sturgeon Falls,

I

Ontarlo ~and a b111ngua1 (Engllsh-

orlented) hlgh scheol from one ex1st1ng b111ngua1 school
) ' : .

'144

Sﬁec1a1 Bulletln S P- 5,
Catalogue 92- 774 Table 2,

145Danlelle ‘Jutneau Lee and Jean Lap01nte

©1971 -Census. of - Canada
PP.. 2-19.

"Con- |

1977, pp. 159-172.

145

—— s




“this occurrence and the one in. Campbellton

'school their group would. be relegated to ‘a new smaller

o Although there are many d13$1m11ar1t1es between )

146 there. 1s :

a strong sunllarlty 1n the organ1z1ng of the Francophone

communltles to’ obtaln their goals, that is|, unllmgual

French hlgh schools Although Lee and Lapomte do not '

- use Real:LstJ.c Group Confllct Theory, they do draw the1r :

hypotheses from Confllct'Theory “The. group behav1or in
both co;nmum.txes showed many smllarltles Both Franco- ,

phone communltles became more closely bound wrote letters

‘and briefs, made presentatlons to the provmclal govern-

ment 'protested openly, had educators and clergy at the

'head of the:.r movement and ostraclzed those of the].r group

whom they felt dld not conform to ‘the . cause .In,Sturgeon

.Falls, the newsp:aper,”v La Cause, was pub-llshed (ir_regu-...'

larly) to voice -these new f'eelings and'build support

'whlle in Cam,pbellton L' Av1ron (p_ubllshed regularly)
regularly edltorlallzed the problems of 1ts community

‘The lack. of organ:Lzed oppos:.tlon of the Anglophones 1n

both commun:.t:.es is also comparable the Sturgeon Falls

group also fear:.ng that Wlth the loss of the bllmgual '

-

146
tion coveting the Fraricophone people. Ontario is a uni-

. lingual pFovince with rights of education for Franco- -
~ phones, while New Brunswick is officially a b111ngua1

provmnce

"-l' PR S s . :
RN L

>

o

The prov1nces d:.ffer hav1ng dlfferent legisla- .
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and more poorly equlpped schoo Thds‘feeling may'he

 seen- in the later 0pp051t10n to the Spllt -shift system

',1n Caﬁpbellton The Anglophones reallzed that w1th the

_ who would have to move to new fac111t1es

' Lee and Eap01nte used the followmng hypothese

i

"1ntroduct10n of Francophone Junlor ‘high school students d- -

. to the Complex,.lt Would be the Engllsh speaklng students‘

148 -

-

To analyze thls oppggltlon between the, two groups
& .

1) that drsagreement between Jthe majorlty
~and the minority, over- the flnal goals,
: ‘of their relationship constitutes™s .
~ -gufficient but not a nisqssary condition
- of manlfest confl;ct ‘ ' e
J - '2) that the cost 1mp1 ed for the maJorlty
‘ - will affect its position vis-a-vis the
"establlshment of: ngrench language )
;secqndary school .

1,3)‘that the degree of organlzatlonal - -]/.‘; ,"{

capacity of the minority is (negatlvely)
.related to the degree of opp051t10n ‘ofy .

Lee and Lap01nte, P- 165 R % .
148 The Campbellton Graphlc, March 8 1973,

149 Lee and Lap01nte p. 164.  This First hypothes1s ‘

. was. taken from Weber's:. theor that "Manifest conflict.
Y

implies the presence . of actions which are 1ntent10na11y

‘oriented by carrying out the will of the colleqtmv1ty
-, against the. resistance of the other party or pafties," -
from The Theory.of Social and Economic Organlzatlon = o

The Free Press, New York,. 1964 p 32,

150 Lee and Lap01nte, P 165 A;ﬂjl: , ; ,",‘ .

1470 IOV S
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\\thelr pos1tlon in the prov1nce, in Canada,

the maJorlty 151 .

In the study by Lee and Lap01nte, the Francophone

people: were a maJorlty in Sturgeon Falls, -but ﬂere

de31gnated the*mlnorlty in the study152 because of

Amerlca as a whole ThlS des1gnatlon also applied to

the Campbellton Francophones (as prev1ously mentloned)

In Sturgeon Falls however the goals of the Anglophone "

communlty, Whlch appeared-’ to be to retaln the’ status

" quo 153 dlffered from.those of the Anglophones in Camp-f

bellton many of whom wanted unlllngual schools 154

}
’

prev1ously noted the School Board and the Department

of Educatlon appeared to be the, only groups totally 1n

.J

151

Ghetto'" Brltlsh Journal of S c1ology XX (2), P 154
e 152 L

| 153,

.

Lee and Lapornte p 161

: d ln North)

i.As o .

Lee and Lapointe p. 165 ‘ The thlrd hypothe31s
* was taken from Neuwirth's" theory 'the inability of'a group
'to effect closure (to.monopolize economic; polltlcal and/
"or social advantages) facilitates attempts by .others to
‘prevent\such community closure,'. from "A Weberian Outline
~ of a. Theory of Community:: Its Appllcatlon to the 'Dark

. . Lee and Lap01nte p 165 "“," ) roo
e 154 'This has been mentloned earlier; however, it may »
be, further supported by-a brief presented by . the Engllsh
‘Association of Campbellton<to the School.Board in 1974, " -
- (School Board Minutes).. This brief consisted of five ~~ . ' .
recommendations, all of which wanted the ‘stress.to be put ,' @
‘on the,learning of English in elementary. schools and that. , '
only unilingual English high schools should be allowed.
" It recommended. the total withdrawal of French' from ally
hlgh schools as either a first or second language e

o
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i "fa\lzlourv'ofza bilingual'\'high school: - Their refusal in'“
1973 .to change the. status quo began the open conflict -
-in Campbellton ThlS can be seen as bemg compatlble :
w1th the second hypothe31s thag the cost 1mp11ed for
the maJorlty (the prov1nce) affected its p051t10n vis-
a-v1s the establlshment of a. French language secondary

.

school. .

Thls cost was also’ related. ‘to- the fact . that a galn

N

or one. ‘group meant a\loss for/the other because, w1th
) he bu1ld1ng of a new senlor hlgh school there would .

| be °loss of fac111t1es In Sturgeon Falls, the same

51tuat1on exlsted as in Campbellton as” the greater num-'

- ber of Francophone students would necess1tate the1r keep-

ing the larger and more fully equlpped hlgh school The'

Anglophone students, becduse of thelr fewer numbers,
'would have to have a smaller school which ‘wo,uld- have '
\-

fewer course options. = . ° .

Al
T\.

As Ontarlo school boards must operate on local

: _ budgets, unllke New Brunswrck the meneys . avallable to

bulld another hlgh school w1th full vocatlonal fac111t1es

. was prohlbatlve‘ for so few students g The Anglophones -

and the Department of Educatlon wei\e therefore ag nst

-

any change in the status quo. o ) o

Thls was simllar uto the Complex which had been :

/equlpped w1th the best equlpment .labs, vocatlonalrarea's‘,"-

o e

a
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etc. The ’riew (English)‘ highﬁscho’oll (propoSed atthat .
‘ N S ‘ < time) was to have no Vocatlonal faCllltleS and be merely
@ N ;,block of classrooms separate from the Complex This
ff: _' - T would have cost the Engllsh speaklng students thelr
| | equallty of fac111t1es and placed them in- ‘a reverse
‘ | . position from that whic h they ‘had enjoyed prev:_ous to
| the build‘ing of the Complex. This fear of loss of
fac111t1es was what promoted the many edltorlals and
letters to the edn.torls,5 in the early summer of 1973
These letters, however came "after the fact" as men—"
" tioned earller. The policy for . the dn.v:.s:.on of schools
had been made and’ the~ School Board could not reverse

1ts dec131on because of reversal of the WLShes of the

' Engl:_sh speaklng communlty ' Both Anglophone and Franco-':'
phone groups wanted to keep what -they had w1thout a loss
to the 0pposmg group - and the bulldlng of another complexi:

\ ‘with complete falc111t1.es would have been too costly to

the prov1nce .

Also at thls tlme, a change in premler and govern—

o

men,t from the Acadlan who had tried to create a balance

R

' P '",’ by allottlng more funds to the poorer rural areas of the

3

prov:.nce, ‘to an Anglophone, who developed a pollcy which

desxgnated funds on a per pupil bas1s, caused llttle

N . >

E money to be ava:.lable to DlStI‘lct “Two..

i

o . 155 The campbellron Graphic, June: 28, and July 5, 1973,
% . also The Campbellton -Tr:Lbune Tune 29, l973 -
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Therefore from th‘.LS it can be seen that the first

A | - :'two hypotheses could be applied to the srtuation in the

LN

North Shore~. In the flrst, the goals must differ between 7
- the maj ority and thle' minority Although both ult'lmately »
wantedunlllnoual schools the circumstances w1th which <
they were. faced gave them only one fully equlpped school
.fron;’tjhich to ‘choose. Therefore the maJor:Lty dec1ded
* that the status quo would be preferable to the change
demanded.by the minority. Secondly, "the cost applied
to the r'n_ajori(t.y will affect ltS pos_ition to the estab'— |
lishment of a French language 'sec:'onclary-sf:hooli"]'.56
‘Thie cost to the English—speaklng_people of DlStrlCt Two o ‘ ,' BEE R
‘would have been the loss of the fully equipped Complex; | |

- and therefore they d1d reverse their po ion on-uni-

' ln.ngual schools thus preferring‘ the status quo 'Both .

ot i

'of these c1rcumstances could be. compared to the 51tuatlon

. in Sturgeon Falls where the Engllsh communlty also feared S q
S LTI :
> - the loSs of a 1arge comprehens:l.ve high school and the

, P

' constructlion of a smaller and more poorly equipped thh

s chool 157

\ The thlId hypothe31s referred to the mlnoritles
' organizational <:apac1t§r _ In Sturgeon “Falls the co-.

4 hesiveness exhibited by the Francophone group appeared

Lee .an'd ﬂLapggnte; p. 165.-

-

: l".57"Lee .and Lap’oin‘te.,‘ P 165'1‘
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. well organlzed oppositlon ..‘4 , S o e

K3

' Engl:Lsh :Ln ‘social and extracurrlcular act1v1t1es 'By.

87

' extremely strong Not only‘ did they lobhyf the' gowe'rnment'

w1th petltlons go to the M:Lnlster of Educat:.on and create !

'

A a network" of communlcatlon 1n the town but it’ was
through thelr efforts that the Symons Comm:.ssxon was |
formed to study blllngual educatlon in all of Ontario \ ‘

They exh:.blted a much stronger combined pOlltlcal effortlz,

_than the Francophone Mlty in Campbellton however

both Anglophone communltles appeared to react or not to

reac_t,.m the _same way. Both Anglo\phone, groups seem_ed_ B

toe have little cohesiveness or feel‘ing of communit'y and

' were, therefore powerless in the face of a/strong ‘and
. , -1

ThlS strong .opposition may. bé seen in the artl.cles . «zg/ 4

which appearedﬁin L'Aviron durmg the second and thlrd

years of operation of the Complex in Campbellton the . o
-_full page aclv,ertlsement in the' L"Av1ron wh].ch stated

) that'Fren'ch' students shoultl have‘ unllingual '.I;rench, .
'sch_oo'-ls'_"and the .listing’"of;gri;evances against the e;:ist—;‘ '
ing“ bilingual school;]f58,and thel.accompan§ing 'editoriel,_-
restatihg' these ‘same "grievahc‘"s . 'These mai.nl'yw had'.to do 'Q:
w1th lack OEJ equallty in classes offered and the use. o’f

o

*

the end of the second school year, the mqnber of- ed:L- R "f‘n,«;f'nf

158 L"Aviron, ‘November 17, l‘97l.: | | R .

< .

Lo
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. e

,' the medium through whlch communlcatlon Was made (ThlS

-has’l,gbeen thoroughly covered in the prevmus chap-t‘e‘.r.)

' moblllzatlon of the communlty, through wh1ch (1t was

SE '.'.,'._ Do

159"

'tori"als, letters and artlcles had risen to ten _‘1' R

- Th the second year, lnequalltles were v01ced but alSO" /

the fear that the Francophone students would' lose thelr

1anguage attendlng schools where Engllsh was*" becomlng

':Dur'ing' this - tine, there also had been‘ letters sent

‘to the School Board \ky the Foyer- ecole and a. meetlng with

the Reﬂlonal Superlntendent had taken place in l970 dur— =

‘ 1ng whlch ‘the group requested unlllngual schools and

K3

rewlstered complalnts agamst the prmclpal of the’ Complex

~Similar occurrences had taken place 1nlSturgeon Falls
/ .

durlng the f:.rst two years, as thJ.s was the t1me when

160, came to be/publlshed and the’ home and school

r,

group, Assoc:.atlon Parents--Instxtuteurs, came to be '

La Cause

establlshed as ‘the focal pOlnt for vo:.clng the deslres S

of the community "161 o ' ' T L

-

In S’turgeon Falls, there qwas one aspect whlch could

not be found in Campbellton and that was the cham - IR

system in whlch teleohone llsts were made for ranld

1159 L' Ava.ron March lO . May ch 15, Aprll 26, May 10'
June 28, July 5, August. 9. (The e were often more than
-one artlcle per paper.) . ~_ . I R

160 Lee and’ Lap01nte, p. 166.

16]7 Lee and Lapo:.nte p.,l_6{7." ) - )5 Lo
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clalmed) that one, thousand persons could be re.ched

162.

w1th1n a half hour T’m.s was unnecegsary in Campbell-

»

L, -
'ton as L' Av1ron was regularly publlshed and’ could 1nform
-and. %anlze the communlty and the local. ra‘dlo statlon

. CKNB had allotted tlmes for. French-speakmg news, .

o "_1nforma 1on and related programming.
- Th second dlmensn.on of thlS hypothes:.s stud:t.ed by

Lee and Lap01nte referred ‘to the structure of- authore_.""{;j
y '.i‘ y. n163 . They found that there became one group consg.st-.'f §

[

1ng malnly of teachers,,clergy, school" prlncipals and a :
small number of the soc1a1 e11te of the Francophone ﬁ '

communlty (doctors- and bus:.nessmen) whlch came to be’
1 .»?-

regarded as leaders in thlS movement: and 'i}ere recognlzed

164

‘as the voice of the communlty A correspondmg

' su:uatlon developed in Campbellton ‘as covere?d 1n
Chapter IV where the members ofA E. F N B. (Aseociation ,..‘- :

d Educateurs Francophone de Nouveau Brunswick) members _- .

LEatiel

'. along‘ w1th a jmall group of " bus:.nessmen and thelr WLves

These people ere also; members ofL La. Soc1ete desaAcadlens

Lt . { B
oL .‘- mapy of whom were later Q. become leadlng v01ces of Leb S
o Partle Acadien.‘ As in Sturgeon Falls, this le.admg
e S 1-632,‘;Lee' and"Lap'ointe p 166:7. L e
ot T ', Lo
R o _163 'Lee and Lapo:.nte p 167 e I
. 164 Lee “and Lap01nte P 167 ST DAt AT
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group became very notlceable\ 1n the last year _of the-
T

o confl/lct. In Camlpbellton \t‘ihe edﬁor:{Ls became more -,

-strongly worded in t?he\thlrd year ‘In September two

- /

~ed1tor1als entltled \‘Une s:.tuat:.on qu1 a assez dure
n165 ‘appeared, decrylng the

loss of French by the students, and t\he lack‘of equal

and Qu1 doit rougir 'de honte

faC].l‘.Lt ies and treatment
166

courses In February, there /

' weré f1ve artlcles

”

ed:.tor are 1ncluded) ;

in. May, s:Lx ,167

..\F i

|that parents work together to obtaln un111ngua1 schools

and edltorlals (letter to the /
J.n March elght in Aprll_, three;‘

‘Thése recounted 1n_]usti-ces and 'demanded

T €

wh:Lch developed a consensus of op:mlo‘n among the Varlous -

.
,
3

EY

‘(:segments of the Fran_t;ophone. communlty. ‘The group which

headed the change became unified in their ef«forts '-irl- '

23, v 4

=

@ 91st1ng the total communlty speak French, not only at
meetlngs and soclally, but in any busmess ventures, ete.
ThlS became notlceable in (‘.ampbellton where people who

refused to - conform were ostrac1zed by former frlends.]'68

= ' ' : g
165 e ] Y § v

L'AV:Lron September 13 1972, 1.
- 166 L Av1ron Feb 7, 14 21 Thn.s smaller number -
may be at tributed to the appointment of a new superin-
o tendent of schools a Francophone and’ member. of the~
o A clergy, who was later to be instrumental in.the divid-
’ o ing of the schoo\]:s‘ “After his death the Polyvalente
was renamed 1n/hls honourS '

™~

~N

L.
S

LAv1ron May 2 9 16 23 30

‘\1_68 Prlyate :Lnformatlon citizen of. the area.

~

t

167 ‘ R
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Tt§>;&:‘ Lo ThlS was also the 31tuatlon in Sturgeon Falls, however, SRR
‘fjfff<\\*<;:j, the researchers clalm that it was so strong that house-' e
L \\\‘holds were torn apart and separatlons and dlvorces I L
. i Jpccurred?because of this confllct 169 Thls I cannot NG
! " ! -l N

;'ﬂﬂ..? " lrecall happenlng in Campbellton nor have I access to :_~
:any such knowledge although there were dlfflcultIES ‘

jj'fj/:: ”ajﬁ <f5\’ caused in some famllles and’ among frlends.-_ ,/ '7
: _\\

The s1tuat10n became so severe in Sturgeon Falls\

nﬁhat the Symons Commrssron was created by . the\Ontarro

'1lfprov1nc1al government After an exhaustlve study this"
W\ . hrghgschood. Ihls-necessrtated the bulldlng of,new

| facilltles for‘Englfsh-sneaking"students This may be j‘
L - :seen as a 31mllar to the. Campbellton s1tuatlon as later
,if - ' "'.ﬁln September of 1977 the constructlon‘waslgg leted of
~';-ﬁ”‘hfff;“ B fa new E\Fllsh hlgh school called the. Sugarloaf genlor fd

o - (Hl h o g
- .8 & o : :
T The Francophones in Campbellton, llke those 1n K |
. ’ ' ’\ . L . . i
o ) Sturgeon Falls became a, more hlghly organlzed collec-‘ ‘%f
.. - \ I. i
T N 't1v1ty 1n the face of 0pp031t10n of the maJorIty (the S '
'; ',.prov1nc1al government) through the development of a \\~;fq ‘J
o means of communlcatlon and organlzatlon and a recog- ';,T\g:
2, . n1zed structure of authorlty wrthln their group, 4nd " ?}\\ A
.,;\ 5 o \ . . . ;i\‘\
CL S exerted polltlcal actlon to achleve thelr goals of B CEE
77;4;“‘-1.ﬁj; _1‘ - N lﬁgnLeezand“Lapointe,zbr 168. -~ Lo S
'I/ ’ T\\l s P s \‘ 7 o . * o ... 4
!\ . \\\‘\ . \x - , ' A PO
! N\ 5 RN . . o
; Vo e "l'\ P & )

:f'df",body recommended the establ1shment of & unlllngual French #

-
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separate Roman Cathollc Francophone school 1ts de'struc- .

tlon by fl“re along w1th all Anglophone publlc schools -

and other bulldlngs of Campbéllton the rebulldlng of
the town Wlth both publlc Schools and another Franco—
phone Church afflllated school Wthh was - agam destroyed: '

! a\ by f1re the rapld growth in the number of publlc Engllsh

Lo e
\’ schools 1n Campbellton along w1th one new Francophone ‘

. ~‘\'

’

Ny

, ,‘schools :

RTINS school the contlnued growth 1n the percentage of Acadlans '

Ain the populatlon the 1nequa11t1es in the rural schools .

i
\

sweeplng- changes 1n educatlon dura\.ng the nlneteen ~51xt1‘es--'

the bulldmg of the bllmgual Complex the dlfflculties 1n TR

the adm1nlstrat10n of thlS school w1th 1ts dupllcatlon of

- serv1ces need for translat1ons and two groups vying Aw1th

each other for thelr rlghts of language and Job security, .

and flnally the dJ.VlSlon of thz.s school mto un111ngual

In the second sectlon of th:Ls thes:Ls I applled the B

pr1n01p1es of Reallstlc Group- Confllct Theory, as advancedh--‘;/

by Robert Al Levme and Donald T Campbell 1n thelr book

Ethnocentrlsm: Theorles of Confllct .E hnlc\Attitudes R

) ) (5] . -
and Group Behav1or to the flrst sectlon of the the31s and

thus to the thtory of educatlon 1n D1str1ct Two

These pr1nc1ples llsted below

: ,l. Real confllct of group 1nterests causes SR

, ’,1ntergroup conflict ‘ S )

S ~_Real confllct of 1nterests, overt, actlve
- ‘or past intergroup .conflict, and/or pres






TR L CO

Lﬁe and Lapomte of the s:.tuat:l.on ,1,‘n Sturgeon Falls,\

~\Ontar10 mdlcated In th’.LS tudy, ,.Confllct Theory wi\

also used to show the confllct between a. Francophone

:of a. bllingual school Thelr theory, however, in thlS s

0

mlnorlty and an Anglophorie maJorlty over the lelslon

-

case study dld not elaborate on the. hlstory nor make

"'.pro_]ectlor{s for the future Thls is why I preferred

‘ ;Reallstlc Grf:oup Confllct Theory/a O “ B T

\, o,
Follow:.ng the prlnciples of thls theory, ot*e can ‘

X‘See' that through ‘thee strengthenmg of the e hnocentrlsm TR

’\i"

: of the 1ngroup (Francophones) that the fu ire Yf educa—

‘t:Lon in New Bruhswick and Canada Wlll be one in wh ch

\

\ )
'French and Engllsh w111 be d1v1ded untll the feellngs of

' threat are reduced and/or ellmlnated ThlS has a\lready

‘x‘been shown l‘n Sdhool Dlstnct 'I‘wo of New Brunsw:.ck where

aae ]

-all mhe schools have been dﬂvrded on 11ngulst1c llnes L

”and 1n 1981 the Qoh‘ool Boards were d1v1ded into ‘two

" new un:.llngual Boards and renamengstrlct 37-—Francophone

v 1

“.and DJ.strlct 38-—Anglophone It has now become’ the pollcy :

of the New. Brunsw1ck Depar.tment of Educatlon to d1v1de all r

\

e bllmgual dlstncts into separate um.lmgual dlstrlcts,

)

"~ and there has come’ about a dlv;smn of the New Bfunsw1ck O

,School Trustees Assoc1at10n as well T PR

‘ ‘;;f' ; I haVe therefore drawn the follow:l.ng conclusxons

“:from thls study

——




.“,;the area

-::’the Comp‘l _

,a) , The Francophone group feared
S

.that the old deflnltlon of a blllngual school would

agaln app'ly and the students would lose the1r language

A,b) ThlS fear of 1oss of language grew from a hlstory

of rnequallty and created hOStlllty towards the per—

the Complex. c) That these feellngs of threat strength-

e) strengthened the ethnocentr:.sm of the Francophone

..ened the solldarrty of the . Francophone conununlty, ‘their.

reJectlon and punlshment of defectors from the group and

’ group

,\

v

s . trroup 1dent1ty and boundarles. ‘:) That thlS led to the -

4) That the Francophone commu:nlty organlzed 1ts SN

L celved cause of threat ;- that is, -the admlnlstrators of;-i SRR

PRy Rt o




influences on thEl'I.' language and thus preserve thelr

N

AN . R
\ 1 [ .
Voo ; SRR W7 AN
\T S N

4‘4 .-“ [} ‘ : 4 B \ .
o \| . . ‘.,‘ ) o \\_
\ s e
s .
‘ S

memb rs 1n\an effort’for unity 1n thlS cause the X‘éject

o \
o of whlch was to 1solate their children from the Eng Psh

Ty - N

\

.lang\llage arid culture o . ‘- e
\ . - ‘

1 5) That this problem was; not unique to New Brunsw1ck
| \ Tt
but with the study of Lee and Lapomte it may be seen as
\

occurring where both Francophones and Anglophones 11Ve\1n

cloSe proximlty in\ \an, area "-' o ;

\ I

R E /-
R 6) That although this strengthening of each group s

ethrrocentrlsm w1ll cause d1v1s:.on ultimately it Wlll
trengthen Canada and \perhaps 1ts un1ty \\When both Franco-
l

\ :
phones and Anglophones perceive that they are equal that
|- \

. the past has. developed and strengthened their\own 1den-

(

. t1t1es and culture then t e ma work to ether as e uals
y Y. 8 q

.. .sped

1

and partners ThlS may be\happenmg in Campbellton as a :

: new Anglophone high school has been bu:th It has

\ ! N
basrcally the same facilitles and serv;Lces as the Complex,
\

\new Vocational and Home Economlcs fac:.llties havmg been _ )

'.'completed in 1980 In the community,, French and Erlglish :

e

"__a'reheard equally in busmess establlshments and -mo t

\

- ‘areas have services in both languages.' There hasube n a_ )

’ fmove ent Any the prov:ane to lelde all ‘school boards as,' \
¢ ) S
: well as schools along un].llngual lines. The last b1-'~

l

v

- ) lingtEa’l district was divided 1n 1980 ‘ The English—'

g parents have enrolled their chJ.(ldren in total

‘1}
- fnmner% ion; French classes These students are now entering

fe . e A
[ " . I . N
. Lo . ' -

[
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_]un:l.or hrgh school where their courses.are be:Lng taught ERT B

m Engllsh and French 1n a new - ma:Lntenance program.l.'n. g

‘1

L \ Many French total immefrsion classes have begun all over. g , )
IR Q\Iew Brunsw:.ck and there arel now rumours]'72 that the L - . S N
.I'- - ° }

SR Francophone communlty}'see a growrng need - for English

e total immer'sion classes for thelr chlldren If these. SRR P
K ',,'"-' trends contlnue‘ then' 1n‘ about four years there may be - X g “ N
B R " a new need for nevg b l:.ngual hlgh schools‘» Therefore,,-’ coo Tt
thlS study is 1mpt6)rtant for the aglalys:ts of ‘what- to B

‘ avoid and what to- promote m t e new b:Ll:Lngual hlgh

. schools. Here are some recomendatlons for these new S A '

!. ’ e " .o ] : . . : ) B ) )

l) 'I'hat all courses be offered in. both 1anguages,

e

2) That the teachers hlred w:Lsh to teach in a:

- Tbll:.ngual school hnd have no fears as to job securlty and

l'rights; St STV N DU I

A * 3) That the adm:_n:.strators be acceptable to all R B T
'f/-.":'the staff (w:Lthm reason), .' B ' ‘[ Ny

T 4) The un:.vers:.t:.es wh:.ch will eventually be ! E : ."-4',’

UL acceptlng these students be prepared for such an . 1

v . T l7l\Th1.s program is: to be. 1nst1tuted in the fall Ce) ,‘j j“':
B 0£1981 'in” the junior high school and in 1984 in the- BRI
g ;. ' senior-high school and now.reverses .the "bllingual"' . ) e
oo, e . school concept established éarly in New Brimswick. Now- S
D% o omo i it will hean AnglSphone students who,will be- expected f b
B - becom bllmgual,.noti\ust the Francophone A UEEL R s

. 172 Interv1ew w:.th Lou Bursey (Appendlx B) ,‘.{',f ‘
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APPENDIX A T
TEACHERS REPLY TO SCHOOL BOARD

‘f

Slnce the press seems to be the only medlum through
- Es

Whlch the School Board w111 correspond or communlcate w1th

. v, P - .
c APyt [ VO OO UL
4?: Fr T i oo e

the members of the teachlng proféssron we are compelled

":to use this same medlum to express our own v1ews and

'opinions on the autocratic attltudes taken by the present

o f:.‘i:

: School Board ~‘ Aina : 2 L - = . di" - ';f -

.On February 17 all teachers in School Dlstrlct #2.

3.were called by the School Board of Sald Dlstrlct to attend

Doas meetlng at the Lord Beaverbrook School at. four o' clock

in’ the afternoon Present at thlS meetlng 1n addltlon

l"to the teachers were: the Superlntendent the Chalrman of -

“_fthe School Board and srx trustees

Ta

3 ‘

':deould become 'a model for all CaLada

: Mr L BuJold after a few opening remarks, called

.upon Mr. H M. LeBlanc to outllne the pollcy regardrng

the placement of puplls from grades one ‘to nlne for the
school year 1970 71 Th1s polrcy had been adopted by

the Board at a meetlng held prlor to thls date The

,,Board pollcy at tnls meetlng was that 50 called rnte
. tgratlon would greatly encourage and fac111tate the

".spread of blllnguallsm throughout the dlstrlct whlch

Thls proposal was met with an immediate unfavourable

'reaction by’ both pr1nc1pals and teachers Those who ‘Lgif~l'
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.

. . .
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. ’ spoke, both Engllsh and French teachers, stated that thlS ]\ YT G
; o ' ' L i
; _Wwas unreallstlc that blllnguallsm had not been achleved 1
3 - \ BN o 1
oo ‘. in any dlstrmct school over the past twenty years, where | &

LN [ ' \‘;_/
students of both language groups were unher the same roof

[N N . Y

'Rather 1t served as a source of frustratnon occasronal -;;)‘f”“':

S confllcts and mlsunderstandlng between the\two ethnlc :

L

3f§1 H,grou.ps iy Many stated that they were surprlsed to hear of ﬁ
R o the ”new plan of the_Board'srnce they were of the bellef %
f;f-=t' that the Board pollcy was ' to have two unlllngual Junlor . ]

'Tftzll_::f'i”gr”: .high schools——one in Campbellton--one rn Atholv111e upon '
S h;*l' fijff{l completlon of the Coﬂplex The plan of unlllngual Junlor’f; '
hlgh schools had bee dlscussed.w1th offlclals of the

Department of Educatlon and had recelved thélr approval it: 7"f'
;}t‘l“’ S ’% 5' “In face of the grow1ng opposrtion to the new, plan,:;fJ,5T\§Tff fvggr5
| | ‘Mr: Bujold stated the goard would welcome subm1$srons ‘;;:.:p,u. ]
from 1nd1v1duals but not from any groups or organlzatlons -
He stated another meetlng would be d\lled Shortly after .{f:i -.:'? ;:

the meetlng ended abruptly leav1ng the teachers in a B 'ﬁ“”f jlb_“” -

shockedmand confused state of mind : A* -l- .~‘_'£‘.‘§‘,;{~.
Durlng the followxng weeks ‘the Dlstrict Pr1nc1pals "; ’,y}i:;iiliﬁﬁ

~;i‘3lif Assoclatlon the teachers of the A E F N B and N B.T. A

" R held meetlngs separately and 301nt1y to study the School .’f;
: a }‘4 Board plan. All three groups reJected the plan as - contrary ‘ ‘gq
1;}:f to the welfare of the puplls of the dlstrlct The groupsA“ ;

reglstered thelr opp051tlon to the plan but only one. group

T received an»acknowledgement from the Board S ;*- 3_jnﬁ'gfﬁ PR
; .. “ "VA ~ ; N .!x ‘\4"‘1 )
. ' g I’ ‘:: 3 . ‘




';d_ committee of same to dlscués both proposals with the

>-z:; \; attendance the two groups reaffirmed thelr stand in op-f“"’

,\' . ) v “

The*Principals' Assoc1at10n after careful study and

.planning, submitted an alternate plan of pupil placement if

for 1970 1971 to, the School Board»office A commlttee of -

the Pr1nc1pa1s requested a meeting wrth the Board or

hopes of f1nd1ng an amiable solution \This request ‘was ::

apparently 1gnored The Princ1pals seeklng every. avenue ﬁ“;;ﬂl

- 'to resolve the s1tuat10n 1nv1ted the members of the School :'giifa
Board 1nd1v1dually to attend an "Information Meetlng iﬁ[ j:.,:f N

"'an effort to reach some acceptable form of compromise. f_ﬂ” ;ff:}fd\
The meetlng was’ held but very little was accomplished ‘.51 luﬁi'i\a

"At a JOlnt meetlng of the N B T. A’and A.E.F. N B.,

held on March 25 Wlth Prov1nc1al Assoc1ation offlcers in 7i~'ﬁ“

\

. position to the Board s policy This was done by a 3:"' fgfﬁ

- standing vote.:,

lfhe School Board gave to both groups the same reply,
“as 'was released to- the local pﬁess stating that they 1 S f:‘»f” -
'stand flrm'on the1r orlglnal so - called 1ntegrat10n ‘~.“‘ ﬂ_{yjf.
:.fpolicy ’ e .. : .: - : B |
We now.wish ‘to comment on the press release and the SR

"fallac1es that are contained therein. f

.: In thlS most recent reply and press release, the.;q
:LSchool Board Is apparently moving away from its premise
-of February 17 of encouraglng and fac111tat1ng the spread

e e

’iﬁbof bilingualism to one of bringing people together\for\\\\
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the mere sake of‘tolerance', The flrst paragraph of the B

press release contalns this" 1tem D “Whereas, the hew

4"‘Comp1ex w1ll be 1ntegrated by’Prov1nc1al and Federal

Rl -

decree .:,'.“‘ What rlght has the Federal government in
\

Prov1nc1al pollcy7 Lot o
. A ’
-

e

thate—"ln and. for each Provlnce the Leglslature may

f exc&u51ve1y make laws 1n relatlon to’ Educatlon subJectl';f,ﬁﬂ
and accord1ng to the follow1ng Prov131ons ',".'l“, Thls3~'

18, contrary to the Board s~ statement ”Whereas the new. :Q U

N

Complex w111 be 1ntegrated by Federal and Provrncral

"decree g The Interlm-School Board whlch was in exrstencev'_

from January 1967 to June 1967 dec1ded that the Complex

would serve both ethnlc groups There was no pressure or‘ o

decree from any Provrnclal agency to make thls a school

to serve both groups It was a dec131on made at the

s local level by local people to serve local needs At'no .

T tlme have we’ questloned the Complex

Accordlng to, School Board reasonlng-—'Whereas the -

. Complex. is 1ntegrated' it only stands tO‘reason that

A

feeder schools from grades one to’nlne llkewise follow s

i

the same pollcy, where fea51ble. Does 1t not therefore

follow (to use the1r reasoning) that we: should have one .Qf‘h

¥
Teachers College one Prov1nc1a1 Unlver51ty, one school

- of nursrng,zetc to, meet the d1vers1f1ed needs of a

\ . L~

: blllngual prov1nce, so as to serve as ‘an example for v

\ o Art1c1e 93 of the BrltlSh North Amerlca Act states{:'o:,f
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'i February 17 the teachers were\lnformed that the trans—'

"-’establlshment ‘of un111ngua1 Junlor hlgh schools Why_

| "all of. Canada"? ) th ‘755‘13 ffﬂf, f"V‘ ;' ;f\'.Tg'

B

Although the Board feels that the fe@der schoolsvf;;:‘ﬁ

-

from grades one to. n1ne should be lntegrated wherever'7‘

fea31ble s1nce the Complex 13 1ntegrated elementary_ ffﬁi .

teachers feel that thlS w111 be detrlmental to the

‘j‘lmplementatlon of con inuous progress . The School Board s

pollcy w111 turn the clock. back 25 years.

[

o ..

Former School Boards have, over the past years

undertaken a program of" qulet placement of puplls AL

unlllngual schools.* The Engllsh classes at the grade“Q'
levels at. Assumptlon Academy were phased out in 1968 o
Therefore, durlng the current year there are Engllsh

students only at grades 11 and 12 1eve1 Roseberry

became completely unlllngual in September 1969 as: dldxh o

the Andrew Street School

Flgures quoted for transportatlon purpose are not o

accurate. They Have been 1nflated At the meetmmg of

portatlon was not conSLdered a problem in. regards to the o

Ll

has transportatlon at thlS stage become a seemlngly

1nsurmountable problem7 :"_;T.

Would be defeated by the Board's pollcy The Boar askedjt




't effe £, Workshops have been held w1th1n the district

"other faCllltleS are prov1ded by the Board GJ,” . f”.ff

" 'much more eff1c1ently where we’ have a max1mum concentra-‘
%,

{ / :
were adVised that th/y were not " May we ask Who W&Sf(

asked? " How many were asked7 Who prOVided the answer? B
- ,(6; N
~Ten employees of the School Board have made at least

\

One\observation Vi31t to schools both 1nSide and/or

l,' o v o -

ouCSide .the prov1nce where continuous progress was in “-ﬁ'rﬁ~5~

v

over the past two years where all teachers of grades
* N

: concerned were 1nvolved Grouping has been- carried on

l - .

for a number of- years in the elementary schools of the fu ?i;ﬁf,a

)

district ". 'ﬂ' R ' ”7";:'-.' R S

I .
! -

Several elementary teachers have been asked by the1r

principars 1f they feel ready to- begin continuous prpgress, -‘w-;_

Several teachers do feel ready to take 1n1t1a1 steps for
the 1mplementation of continuous progress 1n the school
year l970 l97l 1f a block of adJacent classrooms and

i [
We are not stres31ng that continuous progress cannot

.

work in an 1ntegrated school but we know it will Work

tion'bf students of one language._ ln the "an Graded

Bl
[
'

.Handbook" published by the Ontario Teacher s Federationibi'gt .

_ ‘ ]
in November 1968 . one reads-' "The School has to be ﬂ_uy .

rranged so that 1nd1v1dual placement can be made at’ any

‘time during the school year Children are moved according

to their needs, interests and abilities A move usually

occurs at any time when the teacher belleves that the 'ny¢fﬂ_ff;c,ylﬁ'.
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_‘Chlld is not PrOflﬁlng from the program w1th1n her class '?" ' &
To fulflll thls there must be suff1c1ent numbers of students r:}; ‘:
at the 1eV€1 t° Permlt both horlzontal and vertlcal movement ,&l; upqr

”Lff;‘ Certalnly no school has made a formal demand to the e |
School Board for perm1551on to’ lmplement thl;‘prégrgﬁ,_ NS
Under. normal" conditlons whlch exist elsewhere 1n the :.z.gfp;;iuljp%”

prov1nce of New Brunswrck school staffs would be prepared y‘:;;xigﬂ
to make the necessary studies as - requlred by the Department L
v .of Educatlon wrthln the next school year 1n regards to- the 5"'
) new programs for the elementary and Junlor hlgh schools
Teachers are aware of the fact that study 1s necessary
before the new progrems can be 1mplemented The educators
»are confldent that hav1ng chlldren in. unlllngual schools
the task of study, organlzlng, and lmplementlng the new ._'
| programs w1ll soon become a. reallzy | Under the present \'ill'71a5V‘ f;

proposed placement pochy of the chool Board progress

S
would be retarded and far less ffectLVe Thus the child

o

‘~~1s the one who will suffer by recervxng an | 1nfer10r

' educatlon

regardlng the teachlng pers nnel of DlStrlct #2 ", What

e

does thlS mean? In the sépe issue of the paper an

adver lsement appeared in tlng appllcatlons for Depart- k o

ment Heads for the Complex for positlons presently held ";Y"Lshfﬁ-

-,-l-r..
by competent personnel /- What about the present two c1ty S0




loss of /saiary .due t' the"iirip

Whenever recor@endatlons of the Superlntendent the
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must then wonder
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/
_the ‘two groups that wou d- beyﬁree and open to discu3310n

~jon various problems: that mlght have arisen or mlght arise

:”'

o in the dlStrlCt ThlS -was done through the Liaison,

‘Committee and the Advrsory Board Yet the Liaison Cdm—»

mittee was discontlnued ‘after Christmas and the Adv150ry "

|

Board met to ! discuss “the Senlor ngh School graduation :Q_*

k1

‘that the Adv1sory Board was set up to recelve the backlng

as an off1c1al sounding board" and then forgotten once

:ltS purpose was achleved /Why have these potentlally

[

.effectlve committees have discontinued7

’

T 5. The School Board cannot talk to the teachers nor

even v1srt the schools w1thout‘the'superlntendent s

- accompaniment. The teachers cannot: talk to. thé Board

ﬁwithout thewsuperiptendentfs_permisgion-—eannotltalk to

. Board members individually or as a group, Onlv one
person in the'superintendentfs,mind_should‘have aécess‘
.to everyone and that ié‘himself Only one person in'
:the superintendent s mind should have authorlty over
Ieveryone, either assrgned or usurped, and that is himself.
‘Only one person should have access to, all the 1nformatlon

3

,contalned w1thin the School Board, and that 1s the super—

‘-1ntendent. WE DON T MIND TELLING YOU WE FIND THESE

' _CONDITIONS OF EMPLOYMENT INTOLERABLE .

ooy -

and then was never called to meet again - It would appear '

S e il Attty o

e natNme o ey e




o o ‘1‘ i M . . ‘e B . - . ‘ N . . ‘\’ . . -
‘-\‘_’ L. RIS . . R R Lo ) T i r . . . L .o .“ )
. X“-;y < The superrntendent establlshed a llne of communlca—

"';i.&‘?'f;'glﬁt!on to be followed in the dlstrlct namely, the llne staff S 1"1"}5

AN *;'In short,,the students must go to, the teachers the teachers
T , o . % . e

L to. the pr1nc1pals, the pr1nc1pals to. the superlntendent and

. Afﬁ:5';~:the superlntendent to the Board : Yet the llne must be ob- "h*f‘ﬁ':;-
QT“LVsafE:; X served both ways in- order for rt to be: effectlve Every : .: P
”izji.,ﬁ,i zl”P6rson in the llne must know hisg respons1b111t1es and ‘_;t'rS'vl-:

'jogﬂifi;Lafi‘h'hrecognlze when th1s 11ne 1s be1ng broken No rnd1v1dual 557;1 ?;;if;

‘":.may honour a, dev1at10n from thlS llne o

;'-.“t Members deflnltely feel that the superlntendent is noth
"f;"}ff: ".”follow1ng thls 11ne that has been establlshed by the dls-}
- | trlctnofflce.l When a person enters a school WlthOut flrst' ::i“t;'/;f'bf
S fhrkk‘«::‘notrfylng the prlnc1pa1 of hls purpose, then the line of }'m;:, -[' |
e - communlcatlon is- broken Apparently, school board members' |

.are in the same p051tlon in that they must meet w1th thelg

| T”Superlntendent 1f they want to enter any partlcular school
’ f.The superlntendent should then" notlfy the pr1nc1pal to -
‘ : B thplarn therr purpose for dolng so If thls rs not done
then the . line of communlcatlon 1s broken and the school
. board w111 be told so. 'Yet the teachers do not have any

ﬂ ‘recourse when the 11ne 1s broken agarnst them.

b

Common courtesy and pollteness should be the order :U,:-

°uf-(f_f;l”f;ff ﬁ\;he day rather than the exception with respect to- the x»int;7ja, ,xjx;;
dea 1ngs<1fthe school board -and the teachers ) Does .the . I

school board conSLder 1t ethrcal to dlsmlss a- teacher at

T o the end of the year for 1ncompetence w1thout establlshlng h
| e ‘ e IR : ,
N 1 ¢ . ' N .-
W L Lo .. - g R
o e . --..:'-‘vs;: ity - - ;




mx{lt ethical that teachers w1sh1ng to dlscuss common problems i
'71W%Fh them cannot goﬂdlrectly to them through thelr local 't - ,zés
}'N B.T.A. Branch w1thout flrst 301ng through a barrlcade '::}“' }
v.:ifestabllshed by the School Board7 Does the School Board 7; ‘E.
hﬂ'conSLder rt ethrcal to hide behlnd anonYmrty 1n 1ts deal—.-a'Ej fﬁ&{ éf

’ *:Summer School D1rector when.capable teachers are to be

; the fact throughout the year by a- system ‘of . evaluatlon '.f';:_x

. o use the admlnlstrators of the school a8 a means of
dﬂexecutlon of teachers yet does not glve them the responsr—"”' '.ﬁ-,'.

'"Iblllty of h1r1ng teachers’ Does the School Board con31der 'f\a;i

-;1ngs w1th the tEachers9 Does the School Board consrder AT ;5“.3.€
it ethlcal that dlscretlon should be the . better part of : iAai fys . 2
}.:'Valour\wlth regards to meetrngs? Does the School Board

jcon81der 1t ethlcal to go outsrde ‘the dlStrlCt to h1re a N

\found w1th1n th1s dlstrlct7 i ‘ﬂ-i' A: 1’; { j?Li ‘pi"‘, RPN 'f

| The superlntendent erngs ‘his. hands over even the. 4 "é‘
:'f,p0531b111ty of somebody 5. gorng over hls handu And yet :

ig:he dlscusses the’ performance of teacherS'at one school P

ﬂwrth the teachers in another school and wrth people:a‘i “1"f :u: .;

'th‘outsrde the school system altogether , -1f T A R o
' 7frev1ew hlrlng p01101es--we mean actually going over- 'j'i;fnii"Axﬁ‘vf;

't;teachers, before the teacher actually holdlng the posr-viftfirll'}“"

.

records where you will flnd srgned contracts w1th new o f?"

*tlon has resrgned . -]7-'ﬂ‘l cemy

e . . B . I, "/,,j.

-
s St .'-JE:EE%';;‘: sl

and appralsa19 Does the School Board consrder it ethical’iifi
~ i

AT S

~.:_\

< i st s 1

b

-~

..v_.w i i

It would be 1nterest1ng to. have the School;Board" iu{;ij“”,.ﬁf i;f




We feel that the School Board s lack of lmowledge and ' . .

understandlng 1s unacceptable The members feel that

there 1s a cons:.derable lack. of publlc relatlons between -

v
. ‘..
\. 3

kthe\Board and teachers who are:’ leaVJ.ng Instead of a '

cursory note of your servrces are“’no longer requrred“' - v

v

S U to stay in the dlstrlct next year. ..', There have been meet- S

f Lo e '
A S

.l’lvlngs Wlth department heads and the superlntendent and // . .
’ z'hmts about certa:_n people be1ng movéd or required to e
“teach other subJects-, To datle these People do not know ’ | ;‘~'f:-'l'v
f‘,:_:what they are teachlng next year or for Jthat matter ‘ L
' -'even if they are teachlng next year ‘ o .

- /' L : S
e The members are also’ wondering why the res:l.gnatz.on |

of Mrss Boucher was not; explalned or :.nvestigated LIt o S -

eems very strange that someone of her callbre efflcl_ency',.
and dedlcat:l.on should be fallowed to 1eave w1th seemrmgly
’ so llttle support and concern It :|.t reasonable to thJ.nk
A that the School Board w:Lll rema:Ln so apathet:.c in the :
future? Are they so unaware of affa:.rs 1n the d:Lstr:Lct
. to accept a statement 11ke "She offered her resrgnat:.on
| and the Board accepted 1t & Nobody twrsted her arm and I

R ' -.
S ._‘_ . -

o certa:.nly had nothlng to do wrth it.

Iskthe School Board aware of the type of harassment R !
teachers must go Ithrough as a, result of 1neff1c1ency at
‘:f the distrlct office‘7 Some blatant examples of thlS
. fa . o X . , ;;:_

:',type, 1t mlght be’ thouvhtful and polite to at least say R =

. thank you There are some teachers who plan and hope

(AN
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| ' : Is the School Board .aw’are of the prpv:.nc:.al policy '
of 1mp].emept1.ng new courses at the Seni Y. ng‘h School
1eve1'? In order to . offer a pilot programme in a school
' :;'gli the school adm:l.nistration must first determl.ne the number- ‘
- of students who would be" 1nterested 1n followmg such a |
Z course .‘Once the.statistlcs are avail‘able the school
may ,t'hen apply for such a programme N o _" \\.',"" ‘ -
' In order to graduate a student needs only 15" credlts. i

4 This g:.ves him the opportunity to carry sub_}ects in hI.S L
e final _year or to follow courses approved or otherwme, :
"i" .. ‘.v .‘--".‘ L . ) e Y o
AR which Wlll be of some 1nterest and benefit to. hlm rathe_r'
A S v (

thaa Just u51ng the time for a study period
| . We as a group feel and have always felt as we-
) o ‘* l belie"ve the community as a whole feels, as the B and B a
Lo Commlss1on and the ; Task Force recommended that a Chlld /“'
‘A 1s entitled to an educatlon in the language of his cho:Lce
S s You not:Lce neither we nor anyone else meant anythiﬁg but

\- that a. French speaking Chlld should be taught by a person

e fully quallfied in the French 1anguage and an Engllsh-

:"‘.}f l‘ speaking ¢hild taught by a person {ully qualified in the

Engllsh language It is evident from everything the

.- sl
e el

. superintendent has said and done that he agrees w:Lth the ‘
. . . ’. -/ - . R

f:.rst prop081tion but believes the second should read

: "An English child can be— taught by a. person not only not

fully qualified in. the English langauge but by persons
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A f':_j.jobVJ.ously J.ncompetent m the English language. . The ' ~_ A T

superlntenden‘t s glarlng 1nconsrstenc1.es allow hlm wrth S T
Ca; stralght face to demand that each department must have :

i ,.‘3'a bllingual person in 1t while he n.s Well agare that "

B

e waneham

: the English students cannot understand some school
' ",11brar1ans or the advrce from a: guldance counsellor. SRR

At -a conference of Engllsh teachers held at the. ' ;».:-"1: -
i'f'"_"-.Restlgouche Senlor ngh School on March 3 the superin—: .

' ﬂtendent stated that a. gap exls/ted between Engllsh and

) French students, caused he stated by the fact that all
| _'of the French students can speak Engllshwhlle none of

j',the English students can speak French necess:.tatlng the Lo

use of Englrsh as the language of communlcatlon between

A A"the ‘two’ ethnlc groups ‘ If there is anythlng that is
. __af,'i‘.,-.“ . . o -
‘ g"f_-fobvious in thf.% commun:.ty 1t is that our chlldren must . e

= be made b:.llngual at the earl:.est possrble moment.-‘ We :',; S LTy

'.'cannot we dare not put th:Ls off an}r farther There l.S S / Ho

: _. .'absolutely no- excuse for allow1ng the chlldren of this

\ the futurewheartache that sepa-ration enta:Lls .we are in - /
) T a sorry state indeed 1f th1s communlty:cannot come up R .
." i ."--'wn.th the necessary resources to.l keep 1ts chlldren : &
/ - togethex;' . R ‘ *

7.7 The teachers and\the taxpayers are greatly dlsturbed L
‘ ’;hby thlS ex:.sting gap and wish to know what the super- r’ '

o . 1ntendent and the School Board who are 1n charge of




Al

Can - N

'Af:thls gap or 1s lt 1n fact a step toward w1den1ng it7' Wei,"j

"glve personnel the 1mpress10n they are d01ng somethlng

‘?very wrong when they are d01ng somethlng exactly rlght

fblue he shot a questlon angrlly at the school secretary,

'i'i,who 1s French blllngual ”Why—dld you Just answer the ’

':iperplexed slnce both languages are equal but it is 1m-~'

ﬂp0551ble to speak them both. at exactly the same moment

.superlntendent the names of the teachers who have been '

SRR/

educatlon 1n thls dlstrlct propose to do to brldge thls v

' T‘gap, whlch by the superlntendent s own adm1551on presently
}ex1sts The teachers questlon if the removal of French

‘as a second language in the prlmary Engllsh grades (whlch 41vivffi

l

removal took place thls year) s, a step toward bridglng

'ff~want to: know where the Board and ltS employee really 'f‘“ﬁ{v:f.‘;:;“'

'.,

7”'Tlstand : The superlntendent has been emlnently successfullj*?iafti“

:Tto date 1n ralslng apprehension 1n/the mlnds of both the-‘

1

‘hfiFrench and the/Engllsh teachers and students. He has-
3-f.managed to have every segment of the scholastlc communlty

1’susplcious of every other segment He even manages to '°? r};}

. 'A L

e

'1':;In an offlce of one - oflthe schools one day, out of the Z“:‘,ff;

‘.';

-phone in Engllsh flrst?" The secretary was understandably

We request that the School Board obtaln from the

“

'3'h1red to date for the 1972-73 school year. We request
‘*too that the School Board take cognlzance of the very

“dellcate language balance 1n the schools and rescind

- s

;fany authorlty glven the superlntendent so that all

oy










C 00

with the Engllsh-French student ratlo.
A . \ R
R ‘{1'1,; That a dlstrlct pollcy be establlshed that

assures equal treatment ifor t.he French and
Engl__,sh teachers and students ln the dlStrlCt{

'wand that he term most falr way used by the'"‘"
isuperlnte dent ancd the School:Board beeome a

y d‘
‘matter of pollcy rather than rumourv'and that

‘v

flt of courses of study 1n the1r second lan-‘

)

guage (French) whlle the Indlan students be

.
ool

o glven that same’ tlme to study further in

Engllsh \\:Lch 1s thelr second 1anguage~ . -
.'fI'hat the School Board'f"as a: Whole meet to
find the solutlons t.o" the problems preser{ted

N cetl

Ln our brlef and meet w:Lth us again w:.thln 7»‘- ,
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‘was blllngual The1r concept of b111ngua1 schools
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Interview of MlSS Ja"ckie Boucher :

\‘ r",r et AN

.wasn t, Just a m:.snomer on the part of some board
members. ':: . ". - ‘4 '. RS N ‘
P AR ] S : - ‘;. - “ -

Could you name some of the board members

Jlmmy Adams Barclay, Mrs Murray, Kllby McPherson

Gabby Ars eneault Paulme Rlce.zw

o

1t..... P Iy DD T e e,

It was a mlsconcept really ' We were told that 1t

% e

13 not a’ tru concept

What is: the true concept"







excep tJ.ons ) but

A : 'Not”.-really he':

wanted to see the s-chool lelded The school board .

The supermtendent was a separatlst

“Q 'How d1d lt work"

Were the years all the same,,or one"'-

year better than the other or what9 g

{

A The first year was better

even though the buildlng .

was not flm.shed

Teachers seemed to have common
* \ ! i L

goals and worked well through thelr group comnuttees.' :

"'~The second year T th:j.rﬂ( probably from pressure,

/ 5 .,4.
N

;separatlon started
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Pu

fog;
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.

w . R
ro

l ' ‘ . e . f. -
Whlch groups in the communlty? Wereiﬁhere special -

groups7 i
lklchllleu . . %
e : ey F
. Cultural

La‘Societe Culturalle? e,

'Yes._ The Engllsh Assoc1atlon.f I f-”
B : . . g ' . A \j...
‘ ,French Home and School :
' Was there a hlgh turnover of staff? ;' .

Q
A.
Q.
A..
Q
A.
Q

!

‘i.g.i

i prove the French were being shortchanged ln this type

- The flrst year no. The second year yes. .

L

About what percentage? T
Between 40 and 50%. . 5

And the admlnlstratlons7

?w_ ‘ lrds., ;j% f; . A

o

Gould you name some of the Engllsh staff or French

staff . '~.that 1eft7

B

Sandy Dlmock Home Ec. Department Head Mr “Sullivan,” <

Vlce-Prlnc1pal Stan Connors Engllsh Department Head.

Now from out51de the school you say the pressure
(4]

‘.groups were{the Rlchllleu group Can you remember ’

‘any of the people who were ln these groups7 ‘Did"

L

r‘they do anythlpg or- put any‘klnd ‘of pub11c1ty out?

. iM Guerette L Avrron aMrs," Gorayeb who was a L

teacher Tom Belllveau who was a separatlst there

" S N
was a group from the French Home and Sehool p0381b1y,

put a large advertlsement ln local papers trylng tor'

-:_- R ‘ "‘.-,-‘-'-' -

| IR
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et

ZIs there anything you wbuld 11ke to add about how 1t

‘:worked as, a, blllngual school but was 1t blllngual an

’J“the maln sense of the word7 Ve Cy;j":.fj "43‘_ "qh S
_.There wag some CIOSSlng over of ‘some French students(ftf .

»to ‘the Engllsh programmes, otherWLSe no.

'“No, they couldn t speak French t‘sg'f"'ﬁ‘ 1g'..uf‘35;t' L e

Is there any way you could see to bulld a: school ‘tf'ih:fg';‘hti'

how 1t would work7

T don t see it, except under the concepts they have n -
llstarted in Quebec where you ‘havé a group of Engllsh R
SR : ,i-

o students only who w111 be taught both languages for T e

Y

.: ':fhf'_- ’,::"3 } ‘fi;f 'ifir;s«:' “‘{xpjnxtr 133 .

Yes.. It was one counc11 for both groups Thgyfré51lg;"‘

d1d well together

K

There was no crossover by the Englrsh” fi"h BRI vlf‘ifrfp ?iﬁ-i

" 4 : ' . e

where the billngual school system would work and }1}:7ﬁ‘ﬂ.tf4i 4

a mlnlmum nmmbers of years, or you could do the same ;.;53 C

f:w1th the French Puttlng them together in one school '; .ﬂu. -

. no.' ) -i -

. L R - - . R
,Maybe even L ~"; SR A j‘ ’“3: BRI

‘or do. they brlng the prejudlce of thelr parents ln?

I belleve so..'f :7 ; ','ﬂfu' e f“hffii“l“ D

TAre you now? o ‘;;”3 "3;'3 ”",f"-ﬁiff'if{73‘;”f e

< n.‘.

i . ' R C- 4

: Were_You; at4the time, for bilingual schools? = " :

.l s s \ R ‘ P
I was very ideallstlc and I was wrong i'.gfdi Tl T e g
. .\-/: W f R . '
l ‘ : W
’ | . ' o T







Interv1ewyw1th Brother Bertram (LDUlS) Dumals A
R ;.u'— : e ' 4. N - ‘Tf‘[:'

'“‘What was- your p081t10n 1n relatlon to educatlon ln A hﬂdff’;

“Restlgouche County7 .i';:;f fr_jrl» :f_:f : “‘hwr;.;\v;; fff~;~
4TI was transferred from Bathurst to Campbellton in :J"‘; fﬂ‘}

:1221952 to teach*at the Academy, Assumptron Academy ﬁiﬁ?'

'éi T, 1952 Assumptlon Academy became part of the public mf ~ﬁu&jﬁ;ﬂ
:system of New Brunéw1ck before that it was a prrvate’.“~ :f%i"‘ .
ischool : So I was named as a teacher At that time,;gf: ‘fiﬁsf :

there Were both Frenchiand Engllshl Framcophones and . f£~
Anglophones 1n the Academy * Then I went back to N ;ig
Bathurst and came’ back in 1956 as prlnclpal of - ?{
Assumptlon’hcademy and I have remalned in Campbell—'pld\”';
| ton 51nce that tlme. In 1970 Assumpt;on Academy was‘iflu';“i ,
declared a flre hazard so the School Board declded to- if‘h‘;“”ni
close -the Academy and ‘the Polyvalente, the senlor' . ;?,i : )
hlgh school was belng bullt so in. January we nwved :n{f: i
| “in. thlS bu11d1ng,~l970 So from January to’ June we ;\‘.j‘f:‘ .
"":occupled one w1no of thls bulldlng In the month of ?j' ﬁ
a"June the School Board named MlSS Jacquellne Boucher ;‘f .;.
7fto be prlnclpal of‘the whole school because startlng ’fd' :
- ,1n September both Assumptlon Academy and Campbellton 3:;
fjlﬂlgh School\would be ‘housed in the sdme. bulldlng | “Anri%i. :
f’known as’ Restlgouche Senlor ngh Scbool MlSS Bouchen’ix“f“f
. was named pr1nc1pa1 I was named v1de-pr1nc1pal and - :
| - SR N u“fwif”
¢ " e i :
AR PR RN st v e S0
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| o ' S e
here; 1970 71 thlngs went pretty smoothly | Tﬁééé*
were two groups 1n the buildlng Everythlno seemed ': :'eh_
to go pretty well the flrst year :ifld\i 5f1',_,537;>‘ii:."5 I

“ﬂ‘z_Q Do you know what happened 1n the second year'7

)

The second and thlrd year, I thlnk the tensron began '1'f?fdf ﬂf_}a

3:‘ to be bUllt = Francophones were feellng they were f

~Ji{~; not belng treated justly, the Anglophones felt the

Francophones were hav1np ‘too much and I thlnk there j;uﬁflff

Was a klnd of tens1on belng bullt not so much among e
14 - Ce \‘
!the teachers but much more amonv the students "

f .Q: " Do- you thlnk it has anythlng to do w1th the parents7 23'}ffj;;}]'-
A Well 1t s possible that the parents would do a little gi.di'h;::;. a

'ﬁ‘} but I thlnk not too much by the parents I th1nk 1t"d

/

':'Q:FT“QEZi“jT: was mostly students themselves in the schools As;‘,f“442‘715‘-:}*7

you knOW'ln every group you Wlll flnd some stugents s;aiQih”ft .

.H who are. a 11tt1e more radlcal than others ‘and- these ) FE

o . ,

] " are really the ones that started to push a. llttle bf7 }ﬂh‘hlh
. ‘ ’ more to’ have groups separated ‘ g :‘ffai
AN Q " Weére - there'any pressure groups outs1de ‘the schooll“ :}LJ :f
o S R S systemwltself? . ‘V.",. T q '”_ 3 wﬁf\gf.f
i B :v'f'A' I thlnk that the parents oraan1z1ng the Home and ”,izuf i!i’i;f“;?ff
3 ;'frffhi;{;fj«};i School the Fréench have a’ very strong Home and | i'ﬁﬁ‘“;“”f. e
e L School xand T thlnk these .are the ones that really , | L‘ 3%

pushed to have the schools un111ngual The Franco—f

lﬁhd»v' | phones wouLd have thelr own school thelr own .

\‘;‘d&piiﬂ5:_ adminlstratlon and the Anglophones would have 1'.:'T¥:f;%ﬁih







el “’/ S e o 140 L
; “:}fih'nonly one ethnlc group to adminlster.;“yvf"‘;‘iv f
f‘:"i’fi,thlThis 1sn t in. the questlons “but 1 wonder do you ' f!f:y?”;fbV
Iﬁyuﬁyﬁ’;-r?.thlnk‘anythlng could be w1th rellgron there’ }"~'1} f::n:;ifil'}
) xf\;thAii:No T don t thlnk rellglon would have anythlng to do | ‘
~fj:;jiew1th 1t because even among the Francophones you‘\ ‘?}}jg{'ki‘fg}_
v ”;%;have some people who don t practlce No I don t o , ':. .
Llﬁgyi;ii'ftfé;thlnk anybody mentloned about rellglon.rziwg;133”“:“.) rtfﬁ 3

SERIMTSEIAE D o Just wondered because the other school was one e

| *};ij“fl rellglon whlle the other was a. mlxture. ' ,m,i Lo
f. ‘Ti;Q;}{Was there any pressure from the De}'iélrtme‘f.lt 5f Educa- fﬁ&ﬁtti‘wv i
3 guudrﬂffyij"tlon or dld they take any part 1n thls7 ﬁ::"hdhhetl’ZJjggiff;#'rl. h
' 'ﬁilfd;;¥A?{’Well I. was not here ' But last year, the year M1ss ;Li-d:-iidtiwf "
‘“;11;:‘~';*i%'i:€)ﬂ:;'30ucher was here, was MlSS Boucher here or Mr ffﬂhﬁfcﬁztth‘x;ﬂf%';{"
,g . ] i ; ','."'M'ersereau'7 Anyhow there was an evaluatlng com-‘o;#:;iif;.?.j‘/;,
f-;ijﬁ,~;ggﬁéi{i1:.”j‘m1ttee that came here and I thlnk they reallzed that ‘i‘@@;fdf”f
_; 'fﬁ‘ :ﬁjy:;,{:;ti;feverythlng was’ not the best 1n the bu11d1ng I don t rf
:;{:Ti&ii; f;;f;'“‘thlnk they would hawe‘wanted to ask for a change;ffor Jéijf aif{h:i:\
; Ll ":':b?;r}_a change of a. school of “two ethnlc groups.' They s be:‘?fi
4;1 .'ﬁlreallzed that everythlng was,not runnlng very smooth—" | Z
;-il 11y 1n th1s program ’ ‘ .f" E SRR
: lﬁtriiQ{V;Do you know what the feellngs of the student cOunc11 R R
3; : :f:and the student body were7 :,Q“fﬂq ;A{fo \"H;i':'f,ﬁ‘Ph;ﬁ;f 3?”*?;Zb
‘yQAfffI was not here the year that the student counc1l put ':iiui§ﬁf'£\ )
'}:;ffjrﬁj‘:,fa lot of pressure-but I ve read and I ve heard that -if;d?f;ﬁ}?f”“
S | 3xthe student counc11 the 1ast year before the school .,iiﬁtw}i“ﬁb~“’

became unlllngual the student counc11 was really
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‘35ST;:fg4f:f7v.;‘?7,ti that time for a change— They wantedAmore economy and
‘.jhi}fifﬂf.rf‘they wanted the student councll to have more to say s?;ryl” P SO

i.]“;fﬁ 1n the admlnrstratlon of the school and that s what A

O " -
" \‘. .

fDurrng the flrst year dld the students show any

‘.” ’, ';,"4 J-‘,v4

des1re to be two schools or one school or d1d thlS

”a separate school One of the reasons 1s that they‘

have been accustomed because all the years the

Academy ex1sted the two groups were always 1n‘the

kY .

same bulldlng and they always llved together., It s ';ﬂiiﬁiia,;iifv

only second and thrrd year really that thelr troubles

o

started '_ ‘, . : '

: outs1de the school7‘ L1ke changlng attltudes 1n the“,

"communlty? ':\1ﬂffﬂ?ﬂ:;‘l;‘ﬂ;':px;jif':.glhﬁfﬁ;ﬂyff;"
Well I cannot say now because 1t s possrble some of

"

S{the groups mlght have put some pressure but personally

=

{?I don t(know of any groups that mlght have pushed the
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S 'n.~n”"1"g- SRR
T School Board made a good move when they dec1ded to .. IR

'\f;‘::'f 'make 1t unllingual I think everybody 1s more "“5£§;”.~"
ﬁ-}’ l*::‘_' satlsfled the students and teachers seem to be_f"

' more satlsfled w1th thelr work f“ Lf“ ,’Eﬁ 3}7'7f

:-:? fltfz"ff‘l;Q Do you know exactly why the schools were changed to ‘;,tfhn;;;{zd”

-‘unlllngua17 Were there speclflc reasons glven or

'{':s“f Sl ? was 1t Just yague reasons7 ‘L}“V.ﬁdx s ,\ SOOI r.af'“:;

%:ai‘lv B thlnk the main reason was the change in the Depart-:h‘f”;f?h"ﬁi; f

. ':f: i‘ment of Educatlon., If you go- back twenty years‘ago, ‘ ; }':L:i l
; B i twenty flve Years ago, the currlculum for the :“ .u.T

i“‘uf"f;f;f“~@iA Francophone was- about the " same as the currlculum fon
‘ :;nydf;;¥ ;j the Anglophones and therefore it was easy to have 1n 'nlh;f
- :f:if} ”vmﬂ'f» the same. bulldlng the two groups because the programsl;-:;k'-ii;;fﬁ}ﬁ !
":Jf:ﬂff{l:t; were the same for both groups nd then there was, ‘

lihf““; 7f: some klnd of mOVement in the provrnce startlng with{liV’f

f the teachers that started the. movementuand the parents ;
i . ;‘ and they began €o press ‘a. 11tt1e b1t more for—French }
1 “ volume French textbooks for the Francophone so that ;i;{’~'
i today as I sa1d before from grade 1 rlght to grade 12 AV:
}fthtén&tiilfii f the student would be able to study hlS own language‘ffmf ?l VLR
. A - V; | and thls 1s one of the reasons, I. thlnk we have to :tf:”a' ’ ’7i”
B have unlllngual schools now because the program is 7h.?:ﬁ”d"f‘ -
P f ) ‘so*drfferent B Anyone that would be w1111ng to takeiwﬁ | ' :
: ﬁ%:fi?{: the admlnlstratlon w1th theltwo groups he would have‘ - .

élifﬂﬁfifgtf}fi'?“fi to work real hard to be able-. to be famlllar w1th the fﬁfnlfxﬂ;?:féﬁ_:

.‘,.

currlculum for the Engllsh and all the currlculum for

oo,

ity et bt s T 4 e icm ot



rench I thinkﬂltfsAasking‘too much‘for'one .

person. ‘f‘

Q Is there anythlng left to add do you thlnk?

flhﬁi‘\l 4”w.if:'“‘:Aif:Xe e thlnk ‘that, my work ln a un111 gual school 1s"

much simpler to be: prlnclpal ;lt{s; ot n easy Job

f : CE%AL“L;:}_;r but it,§ ea31er 1f you"have only one gro p and Y°u
gl e '_*f. Acan get organlzed " Any memés or. anything you W°Uld
f L 11ke to:ay to the- studentsiwell YO% dan. S'Y 1t in_7
R ;j one 1anguage Much ea31er for better relations 3dfx'i '
1 ] i between the two groups IT'm btlll verYlfrlﬁfdly | :h
2:12.’;f}":l¥7%§" rw1th all the Anglophones, with the pr'n01pals £rom- 5h

the other schools 1 don t have any rudges and I.}

thlnk I ‘ar- well recelved by them and 1 recelve them'u“

h

well .
B f~xﬁgﬂl:':ffiQ. Do you know of any reasons why there w‘s such a hlgh :

A L P

turnover ln the admlnlstratlon7

!

EE 'Qujzi“ Al That would ‘be difficult for me to answe because o

that would be putting Judgement on the c oice the i“':

,.,

thlng to see in one ‘school, to see four ptinc1ﬁals o

‘k«7:'t} -in the space of about f1ve years AI know that the ff””
A';'f:f f"ffiﬁilui first pr1nc1pa1 found 1t very dlfflcult and maybe she
i“;il;ff'if{fﬁf- had a/bit of trouble w1th the hlgher adml'lstratlon

i 1 tgdf{~}7_{y}«§ and the second/oﬁe found that ‘he- had a 1o of presf‘,y

B TR

t;?igidfs:fyf<n ,“ School Board had made.“ It is certalnly 'ot a usual ‘*.LH"

A .'* sure from the students and the admlnlstra ion. .
L r: ,“ ' . ! R .:‘. ,". v
) "". ,.“. - I' s v
iy R







2

‘I came to thléxgrea in teachlng in. ‘55 as’ Pr1nc1pa1 S

- of Tlde Head%ééhool then in '56 I came and taught at .

L'Junlor ngh was what they termed a blllngual school "

.that 1s two 1anguages underonernof The follow1ng

fschool - I'm st111 here

' existence? ' S

S 1 ; R
APPENDIX B. - o ‘-
R Intervxew with Lou Bursey, Pr1nc1pa1 . -
T of Campbellton Junior ngh ‘School o,
:What was your p031t10n in relatlon to educatlon }n
'Restigouche County7 S . ;n‘; S
' When, now? B
. o
'From the beglnnlng

"Cambbellton Senlor High School Campbellton Comp031te

LN

School. The year after that, I became Prin01pal of :jf'

the’ Roseberry School. I remalned Prlncipal f the

Roseberry School unt11 the Be%yerbrook was bUllt and

"I went there as Pr1nc1pal and I remalned there as

Z'Prlnclpal until. about 1967 I thlnk when I beéeme

H

'Princ1pa1 of’ the Campbellton Comp051te ngh School

. When the new complex was bu11t I remained"in the

same bu11d1ng and became Princ1pal of the Campbellton

Junlor ngh For the flrst year " the Campbellton

year Campbellton Junior ngh became a un111ngua1 o

" "

.Do you know why’ the Polyvalente Restlgouche Senlor

h;‘High,eame into ex;stence and how 'did’ it come’ into.

l’( : 4':‘




B - } - . T el : * “
. | o e .
. M T » R . P . . W .
T S A 146
had . . . ' . .

M . [ - . . ' . .
, L o
L

‘.A. .'Well as - 2 understand it there were problems hou51ng
stﬁdents, the number of. students ‘at ‘the old Academy.

~and the Campbellton CompOSLte ngh School pressure

o

.N"belng placed on the government to’ bu11d a new

facility, because this seemed-to<be the answer of =

¢ - . L . : . ) ‘ . . o ;o

... the'day, to bdild'cohplexes throughodt'various areas' ‘
in New: Brunsw1ckﬂ Now ‘as T understand it, orlgr
nally when the admlnlstratlon of the school was to 5 -
be as we, have 1t now in Dlstrlct 3, there was to- be
":tho admlnlstratlons, 'an English admrnlstratlon and.a
‘French administration. Somehow this _was« changed by
the Department‘neople; and I' m g01ng on 1nformat10n
1Ilgathered from people who were on. the board: at that
ﬂxtiﬁe' lnformation was forwarded from the Department
of Educatlon saylng thlS was to.be what the Department
.fcalled a ”blllngual" school‘. Once 1t was bullt then -
v ‘the student body ‘from thls building were sent out
E When it was partially constructed I think the students':
hfrom the Academy, the French speaklng students were -
‘there prlor to complete construction, and there was. }fl
an overall blllngual Pr1nc1pal of the School and thlS‘
.person’ was entrusted w1th the operatlon of the school
fassthey termed it a "bilingual" school . - N '"' ,;/:'/
Q. . Was it to be considered really a bilingual school, and,
’how, or was it jost two groups.housed under‘one roof? -

A, The school board of the.day thonght to- be in their

SN bttt e - .- R T I L T I N VY



' ‘may beneflt--that is to say,_a student who is French— o

’4terms agaln a "blllngual school " but then thls word

“"blllngual" has several connotatlons, l thlnk depend-

_
lng where yourare, what your experlence has been Ln

thls dlstrlct Hlstorically blllngual has meant two

R language groups under one roof, nothlng more .

: What is the deflnltlon of a really b111naua1 school?ﬂ"

v

‘A blllngual school is a school 1n whlch 1nstructlon

PR

‘ls given in both languages from whlch all students ﬂ

!

o speaklng ‘may elect or select courses in Engllsh and

‘an Engllsh student may elect or select courses 1n

v

e French and ‘the school is also able to functlon un

.”-both 1anguages

-in one or the other language

ﬁnoon French

Pr1nc1pal of the Engllsh ngh School

'You are a Director of the N B. T A,.

that is act1v1t1es ‘may be prov1ded

ffor opportunltles whereby the students may communlcate

for’ example in athletlcs

or' commun1cat10ns'w1th1n the bulldrng,.or as I under-

tand in some. places 1n the Prov1nce 1nstructlon ln‘.

the classroom 1n the mornrng is- Engllsh

te

'fac111ty in Dlstrlct TWo ‘is operated as far, as Ican .

t

\say in a bllingual atmosphere IR S

. N -
and you were also . .

any 1nput 1nto the plans for the Polyvalente7

.. .1 was one I would say of two or three who werefln-

volved 1n the inltlal plannlng

in the after—'f

That to me is a b111ngual school No o

Did you“have i -

1 don! £ know whether;

' .4
e SN AL o S

. o i e




plete operation of the school and under her VJ.c,

pe
o

' : I Was lnvolve)d as the Pr:l.ncn.pal of the ngh School

!

er as Chairman of the Chamber of Commerce Educatlon‘
Comm1ttee During the planning stage, representa-~ '
t:Lves from the City Coun011 Chairman of the School
Board at that tlme. Mr. Arseneau' representatlves
of the Chamber of Commerce or the Board of Trade )
depending upon whlch. s:.de of the fence you were on, , 'p";
we'vrsite'd t-he Foyex” Patreau that would have 'been . |

now in Quebec, and we came back thoroughly 1mpressed '

w:Lth the aud:Ltorium facillties, and by and largei the

N , auditorium we now. have. in the Complex was ‘a result of

‘that trip I was. 1nVolved :Ln the early plans as was ’
Brother LOUlS or. Bro.ther Dumais, .as you now know him

' Then as: plans became Tiore advanced we became a llttllé

| " mdre critical of what some of the thlngs should be,
: and whether '.Lt was by design or accrdent from then IS

i

on we Were not 1nv1ted back

"

Q Do you know how the school was run,,. llke the adminls- '

~ .

tration” R

'vl £

A Well no-w I would stand to be corrected on- th1s one,

I understand that ’basrcally MJ.SS Boucher was to be -

) the princ1.pal of the school and she would have com-.'.,

principals, one in charge of the French and one in,‘ L

[}

charge of the English 1nstruction I thml_c “that ie :

the way it was’,

_ iy



A

S

Was'" thi-s 'a'rran‘gem'ent: -suitable ,;-an'd why or’ why,'not':.“d'o. _
you thlnk? ' ‘

Well I have to be honest I thlnk in going back a.gam

| T felt and T stlll do that’ the Junior High is to do.

'L- 1ts JOb 1f blllngualism means anyth:.ng at a11l butr

opportunltles 1n the present Junlor hlgh school for - .

\ us. to have a deflnlte upgrad:.ng in the second language /

Then I felt if the Complex were t:o operate as. it should

| had the' opportunlty to elect a. course glven 1n the
second language other than French or Engllsh In.-'
other words, a student'go:Lng from Junlor to Senior °
ngh School should have had the optlon of taklng

J/

«Sa thls is how 1t could have been 1mproved Do’ you4
know anythlng of the staff turnover that took place, '
because of your concern with the N B. T A7

Well it came to m:.nd on one Oor more occasrons year

- after year because of the mternal trlals and tr:Lbu-

-1étlons and :Lt\seemed that many of the problems, '

- certa:.nly I thlnk one year they had the school late o

in openmg, and they had someone in from the Un:Lver-l
s:.ty of Moncton or somewhere to talk about how to -

get along, and 1 th:.nk thlS did: more harm than good

‘ students m the lOth llth ‘and thh year. should have "

e

Mathematlcs or Soclal Studles in the second language. .‘

!

I can 't say too much about what many of the mternal
::‘"‘_‘
problems were ; I can only surmlse Certalnly they '
o N .’.
. . _‘ I!!

——

wni,

T




A .

o we've had would be the Assumption Home and School

".maud:.tonum I th1nk one pressure group perhaps that

K . ‘ - ' ’ : - ../

. were brought to the fore at dlfferent N B. T A.

-~

meetmgs, but I feel it would be much more rel:Lable -

%

<from someone who was on the staff at that time,

M

..}'rather than so/meone who is pr:.nc1pal of another

! school g ' '_ .' s :

»Do you know if there Were any’ pressure groups or

o otherw:.se who changed the systems smce you were in
' :the Chamber of Commerce and so. on" :

. Well I think ‘to me, one of the’ biggest pressure groups '

_’_—‘

Assoc1atlon I don t know 1f that's -the correct name,
but by and by the Home and School Association of
‘..parents of childr.en attendlng French speak:.ng schools‘-'

Th1s had been the blggest pressure group.. The Chamber :

N

" of. Commerce in 1tse1f was not so much a pressure/group, . -

but rather at the t1me of: bullding the complex there

AN

‘-.was to be c1ty money 1nvolved or c1v1c money 1nvolved »

n the constructlon of the auditorium we. were gom.g

l

".‘ '_along 20 see that the type of auditorlum would best
h”‘_suit the needs, not only of’ the school but also of

o v'the community and that 8 why ‘we presently have an

800 seat audltorlum 1nstead of a. 200 or 300 seat

,never really got off the floor would be the N.B.T. A

The A.E. F N B :Ltself became a very‘strong pol:.tical

._influence-.‘ Political, .not_,._in the sense:‘ _of, you~know, e

L e 1500

L



'
.

'\well known polltics, but certalnly in pre331ng the1r

ufiv1ewp01nt much more than d1d the N B T A, I can t

‘ thlnk maybe 1f I stopped for a moment but presently

”f,I -can' t thlnk of any pressuregroupsas such that

"Well 1 thlnk its basmcally the ‘same reasons. why ﬁi: /

'~'."eventually we now have the unlllngual schools ]It\

i

: exlsted ‘on the Anglophone 51de

‘.

S Why did- they want “to change7 Do you know why the‘}p'

Apressure groups wanted a c:hang,e‘7 " ,*r L'.‘;f.: R

‘jseems to be that agaln from.what I have observed '2;,?fﬁ
?,it seems to be'. that the Francophones felt that they e ST

'-,could best serve their- needs in an entlrely Franco—‘"

;phone atmosphere and that would 1nvolve remov1ng

“'the Anglophones, 80 as to have unlllngual schools ‘FV;' a:h

:,‘that would be operate entlrely in Engllsh or French

,j,and by having so- called blllngual schoolsi two lan-.

:tguages under one roof this was not fulfllllng the -

o needs of the Francophones, but . they would in con-

:versatlon in the playground the staffroom }and'so

- ’on, would_be speaking English rather=than French’

?=.school board? L

'fThis Was ndt in’ the best: lnterests of the Franco-f ;f

- phone educatlon j'f“ N f T f‘ : ' 4:]:l '- L

| e

Do’ you know if there was any pressure applled to the"“

+ i

Well l can t say I know there was pressure applled

fto the school board : I_can only‘surmise from what

e

3

s gt Ao a0 e et

o
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racks

fit w1thout belng tled up with the other That LS
'the way they see it. .. [ 4 |
i“:How do you - see 1t? “.f:';t r:iji‘ ;.‘ o

has been thlS constant 1nf1ght1ng and one’ pusnlng

g'way 1t is now, .as far as I am concerned the way T’

: dlstrlcts Then we don' t have any more of thlS

'"rrather undlsturbed by or not- worrled about other :

' people gettlng the1r points of v1ew across, we can '

V'-' - ) isi

ione has observed at publlc meetlngs The pressure‘“

from the Francophone Home and School Assoc1atlon

",and we have QEen 1n the last year or so, pressure

Afrom the Acadlans to have thls dlstrlct declared a -

' zunlllngual dlstrlct to get away from hav;ng French
R and Engllsh on the board as we presently have, to':'

’§sp11t Distrlcts 2 3 and 4 31m11ar1y along the lines

‘that mow presently ex1st ln Moncton to have unllln-

gual boardsJ and the Francophones and Anglophones
- ll °

each would be free: to pursue educatlon as he- sees-‘

-
3

the other. ’The way I see it, and the 51tuatlon the3"

:feel about second 1anguage I thlnk we can perhaps

better serve ourselves now 1f .we do’ have unillngual o

1nf1ght1ng, we can set out prlorltles, and belng

.o

fget along with educatlon and I've notlced since we

.have ‘had unillngual schools, there seems to be a

tendency now" for our yOungsters to become more

A, Well, I am beglnning to’ wonder lt:seemS“that there:



Q.’ ;Yes, and from the N B.T. A..~)

A, Well, b think there s--you’ mean 1n regard to un1- R i

' distrlcts The N B. T A has Just completed a study
B "/.-."w1.th area circumstances, and 51tuations, the 1nterests A

-'bill.ngual distrlcts where educational serv:l.ces are

|
Chaiiied |

e

.
1

N
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; ,bilingual although l understand that at the hlgh

5 et a2 e Ny w7 B armbit e

school there are’ nﬁt that many completing in the

N Anglophone sectlorl completlng thelr French mstruc- R

r

tlon to -the grade 12 level "Id n t know but cer-'

g tainly in, the junior h:.gh we- ‘seem .to have better - ..:"“ v E

‘ fresults now w1th second language than we had before

Do you know 1f there- is. any pressure from or on the e

Department of Educat10n’7 e L .. . ”ii e

'What from thls DlStrlCt you mean" IR

-:.,. . R

_l‘ingual '%;tricts? It ‘seems- to me’ that surely the o
lliDepartment of Education I have ‘a feeling at least o
__.dthe Department has plans. that the boards in 2 3 and
4, or if any two of the three dec1de that they want |
2 unil:l.ngual dlstricts that the Department w111 pull . 3
o lt out of the drawer and say, here is the plan 3The4 L
“A E. F N B. _are in favour that s, the organlzation of

’ French speak:.ng teachers are :.n favour of unlllngual

and we are not say1 g whether we are 1n favour of

'unil:l.ngual districts because we feel in some cases”

vo-

- of educatio/n/ might better be served by hav1ng a con-

’tinuatlon of" billngual dlstrlcts that is when I say (' :
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\ B offered to both 1anguage groups. SR “ :

Q § Don't you thlnk w1th two unll:.ngual there would o

;; be dupllcatlon of serv1ces? H B o o S l'
. Well thlS may be true, but th:.s 1s one of the thlngsifl " | \

3;;‘ ; we are now saymg abou\t blllngual dlstrlcts, '.th‘e ;

3 dupl:.catlon of 'services. If let us say, two and ’ N
.‘ ijj’&.,.?; u q ‘three were.. to' sbl:.t and I suppose they would becomef ', )

“ | o one dlStrlCt as thls would tle in- w1th the estab- 3 .

. 1lshment of boundarles‘ vof school board dlStI‘lctS An S

- the Prov1nce.‘~ L understand th:.s is somethlng the - “ o

T Department has 1ooked into So 1t could well ‘be” “‘_ "

‘A ,\ . that there could be Distr:l.ct 2 the Anglophone dLS:

TR trlct encompassmg those presently w1th1n the English

speaklng, the borders of the Dalhous:.e/Campbellton P "

- area and Dlstrlct 3 could be the Francophone d:.s—'-‘

4 rlct w1th1n the Dalhous:.e/Campbellton areq.. One "" » N
e PR ‘. ' mlght well have a school board offlce m Dalhous:.e :
" . R ‘ {

and Campbellton wrth representatives in. both 1
' don t know. L L " - oA . \
C Q\ Quz.te a ways for some of the kJ.ds to drlve on a bus

‘

SRR i"A.‘"»( In regards to dr1v1ng on. a bus r:.ght now perhaps j.'cl‘

e '.u_,:‘_":‘ ut:here wouldn' t bé that ‘need, ‘because «there are L k
| ‘ 'l"structures within both, unless there were a couple :'5‘ | o .
"“'v.’f‘\' ' " of courses int thellndustrlal area because in. Dal— ' | “
: K "'lhou51e, they may try to get along w1th the bulldl,ng B .
' they have Certalnly there w1ll be no addltlon'of » ’ _
\ ; P i



- Q '.Do you know why the schools were changed from bllin- 2 ;

e A Well I thmk 1t goes baclr to what we were taxlklng “'i

| "‘“,.'j.may have been Anglophones or; Engllsh who may have ; g

R

p ‘. s . . Lo - . PR . ‘I’"

of bulldmgs m this area w:Lth the exceptlon of

Home Ec and shop, which is so necessary in Sugarloaf S
:.Sen:Lor H:Lgh Lo : ST

. "“'-‘n'gual to .4 unlllngual system? Why the Sugarﬁoaf Was SREUDT RIS |

| bui-lt" “And why they were“put on the Spllt sh1ft7 ‘ .

about earl]_er the complex as_ we called it, and that ‘;’ii
| -jA“: s the 1nab111ty of the Anglophones and Francophones ) ,~_
.\ to get along for the cause of educatlon and I think .

j‘by and large .down through the hlstory of thlS there . Lo

- ,:‘been in favour of havmg separate schools recea_ve RO ;
. e N coe ! ;
,the push key from the Francophone side,’ and w1th the

'tearlng down of the Andrew St. School it made it o gy ", ',

' j"necessary to bUlld another Junlor hlgh 1t was worked

that the Junlor High French students from the c:Lty | ,‘.‘5 F

',.went to the complex Then there was ralk I under-

L stand that soon the complex would be would ot be R
"suff1c1ently large to encompass Jre\,]unlor and sénior RS 1

'_{French speaklng students and the English-speaklng R - 1" E

) ,""'i'—‘students of the senior h:Lgh ‘'school. That along Wlth’ - SR

the des1re to have all French speaklng students to— , '

| ‘gether, and hopefully, English speaklng students - -'f:- ‘

' toge/ther m a separate bulldlng created a: need for . "
" the Sujgarloaf Senior High. . . . il
i ." 1y ' '.‘l \ ‘
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T L _;Q /Do’Sr/ou thln‘k a blllngual schooll could work and how" L
: A Well thiuk, yeah I thmk all thlngs eh:e poss:.ble, :
'b O/Zn;ung for example 1n thls I would very much

S

3 SV A ..'-':'like to see’ some kind of a start.‘ made towards S

'-jbillnguallsmn I think .out of that maybe what I
L ‘ : 'reagrd to be a truly bilingual school may evolve,
"'-‘"fi_and that is. what T would very much like to see--'.““‘ TN

co i .’No,. 1 an’ upgradlng of the second 1anguage progranune

‘ .-~That 5, on the Francophone s:Lde and the Anglophone _' k

Slde Secondly,', 1n the eighth year of school:l.ng,- if

. TS,

o ‘a youngster ih this school Anglophone _]unior high '
"’"wishes to rece:.ve all of hlS 1nstruction in French : ‘\
wee. should ha:re an exchange Students 11'1 French who . ": * ‘..5-
.:would like tt; take a11 of their e:l.ghth year in- Engl:.sh |

'-ﬁwe could exchange because they d smply have to go over ‘.

“.‘ the hill - There would bé no exchange of staff Then E

':"they would take all the courses in their e:.ghth year .'

1 ,',:Ln the second languagel return to the school 1n ’Ehe ' .

_,/._ ' _) {"‘. ‘..-".Inineth year g The AngIophones would return to this .' : - “ -
£ -‘ . .‘school then in addltlon to havmg French as a second‘ 0 ~

. ;]_anguage. they would take, let us say, soc:.a]. studles

, .,_:':.':or another subJect :.n the second 1anguage and they . |

\ WOuld continue this through their high school educa- \

'. tion T thmk 1f we start:ed w1th this then eventually‘%.-u
“the other may come, but. as 1t is r:.ght: now, I can . '_- / e

- . ) .“'see,~ with the feeling that exlsts on both sides that ol

\‘ v . SR T
. L L
. S C o ;




1

\ what I cons:.der to be a truly billngual scheol could
: SR e
- ex1st unless you want to call an mnners;.on school a

VbJ.llngual .school'.,but ‘then?amt/he; are bas1cally..
N ol O /:\ ‘

r'on the Anglophone side.f-';\"‘." L e e i

. i 7 N

. Are there any 1mmersron schoo]:s for the French that -
w,'_‘take Engllsh? e ,\‘.,: N

. [
- f

.:‘Not to tny knowledge not in . thls d:LstrJ.ct g I was -,
'rather surprlsed to hear at’ the 1ast May meetlng of
the District 2 School Board member of the AE: F N B
: got up and ralsed the possub:.llty of perhaps the t1me
"',,'has come that they should have second language Engllsh :
+ for the Francophone students and also that the Anglo-"_:..'_.
ph'one 1mmer31on, those Engllsh students takmg French ‘
:meersmn should not be located in the French—speakmg "
E :.school “You know these two thlngs sort of bother me.,
.:, ‘\:3 1, the fact that the Francophones. are electlng to
have Engllsh second language, I thlnk is great I
: '.thlnk they shouldé entltled to the same. number "
Engllsh second language as we' have French second
'. .‘language but what perturbed me was the second part
' and that was thls person couldn t see why students
"_"taklng French mnnersmn were in French speakmg schools,"z,'
.becaase we have an- advantage, where f:hey have to by
:the nature of belng in a. French env1ronment and a.

‘ I'French school would naturally relate to the language .

a much better than :.f they were placed m an Engllsh- o
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E speaking school for French immersz.on. I & Lo e

o

';-.,,,'Is there anything you would llke to add to this about

‘e

. .the problems 1n Distrlct 27 . '_ ) ", B _ R

' not only unique I don t know how much more effective . e

Well I think that the problem we are fac1ng here is’ " '

the programme lS, the educational programme lS in

Moncton where they. have gone on to unllingual boards, S
: ;(' ’ ' L ."‘
but 1t 1s rather strange, 1. heard A prmcipal ?ent]von, .

Just lately, in Moncton, he has French 1unner51on in = - R /—

K hlS school and he now has French speaking -students,

e}
. s

i

: students of French-speaking parents, attend his ‘ ) ‘-,
French 1\9—rsmn class because "]0.» 1 the - school lS B : DN A

closer the parents are sending hlm to th:.s 1mmer51on '
school hoping that later on he w:.ll become bilingual
that is as ﬁther French mnners:.on classes go on- to )

English and the parents felt that these chilren R

would receive better education I thought this was ‘ T f-‘;'~‘.|‘

sort of an odd slaﬂt on’ French umners:.on ;' District 4 . ‘

the Bathurst area,’ right now seems to “be rather u:nset-f ,h“

tled, ‘the board wants/one thmga, goodly number of R
parents want continuation of bilingual schools as they
now have 1t I don t know how truly bilingual these

chools are 1n Bathurst where if they do operate s
under the terms of what I call l;llingual or if they

.‘ 0perate under the system that we had in Campbellton\ | 8
which certainly does not promote blllngualism The . o
= B R e ¢ . (- .
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s ; %“1115§5;i; ;;3
B ': same ‘as in Dlstrict 3 T thlnk by and large the , JJ 14‘f
R a ‘; re91dents-of Dlstrlct 3 want a contlnuatlon of the.. | Y P
} eystem,.although,I thlnk-bas;cally'they do’have ';*3‘ | "
ﬁ o unilingnalgeehoois‘in DiStrict(Q_with the exception . ,
‘ ."bf one. . It's pretty'hard to ddctate,vllthinkhby,andﬂ
VE N o lafgehthe eituation we nowyhaveihasfheen'arrived:atﬁ‘.;' »
% P . ,'frmmpreséurehaeicaliy'fron one‘side‘of'the fence, :
;? ;; ‘ and’ I know that in the long run 1f it s a11 that bad
{; 'GY , because haybe it miaht have awakened the both 51des c
.f?‘ - " h;‘to the need of hav1ng a: second language and we mayy
L;f : , get back mutually to what we “may have had if we ‘ ‘ ”, i
.f? a." hahn't had all thls push or1g1na11y, lf you know ‘1;z_f"x ;
. i ”t what 1 mean. S }’ | ﬂ‘, N
-3 .fg. A ‘.Q} Yes, I thlnk so Do you thlnk any of this could be /v’ . S
‘j - f' f/.l polltical outslde of the school? | - _A'x i?'v
f' zl_Ay‘ I. don £ know ‘what you mean by political I thlnk . .otf'a :
{ ‘;"' ‘5 r certalnly there have been the efforts of certaln‘. ; ?‘fﬁ'
;} E‘[,,ﬁ : 1 soc1et1es,'and I don 't know of certalnly I don”t .‘i;} |
;f:f*”:n - think it 's been politlcal as far’ as the leeral N ‘f- !
h ; L . Progre331ve Conservatlve NDE and 80 on I thlnk ;'5 i
i‘f"‘ 1t has been p011t1ca1 and from my knowledge ba81c-.'}. ';' (
f’yﬁ‘ ; ally on the Francophone side, because I don' t know - "\;; ’
;, | 3 “” of any English-speaﬁlng d;ganizatlon w1th1n thls v \ﬁ,;i
.1).‘ , . -area that ‘took .an activeratand/fot\or against bilin- S H
»é:a;”'l N gualism or unilingualasm ‘That the’ sxtuation that ) ‘Lm
g:" .“' g | we presently have by .and’ 1arge I think were pressurefﬂn'm
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' work although there may have been some people who

fact they were 1ﬂ‘jfganizations thattwere.agalnst L

R U

. ®,

‘rgroupshsueh as thelscadian Assoication, and'the Hom€
and School Assocratlon for the French speaklng students o
' and ﬁno doubt:, theré’hre other organlzatlons o
. A couple of. people have mentloned that 1t was a poorly
.chosen ltaff that helped change the SChOOlS from
"‘bllrngual to. unlllngual Do you think thls is true’rf

.- Well thlS is the age old story The hlgh school

blames the Junlor hlgh for not preparing the young-

sters,’ and thE'Junlor high lames the elementary fory‘

‘not preparing the youngsters, and thé-elementary

blames, the kindergarten, and the klndergarten blames

. the nursery school, and the nursery school blames the

parents for havrng klds I thlnk thls is absolutely

rldlculous that the fact that 1t did not work why°‘~:

(Because the teachers were 1ncompetent°<'

'Because they_were teachlng in a blllngual school?:

Well of course the;situationst 'saw, the function of

the school was not a bilingual school . to ‘begin with:

_It was a school under one roof that 1nvolved two -

languages and as. I saw them two completely separate

admlnist;atlons, ‘so’ thereforé to me, T can t" see how

'.they can blame the teachers for the fact 1t d1dn t

Vbecause they were members of other organlzations

K happened to be teachers and they may have used the

“
et



oL,

o would ask I d1dn t thlnk S0 elther Do you have . ‘~7-~'

"franythlng to add at all?

,New Brunswrck basrcally parts that have not been

_ from the hlgh school what would they'have ‘been . 11ke B

':1f they had not been’ exposed to the pressures I m

./ . L , . -’ : “J,
: | 3 ' o ‘}. - 4\' - ’:._‘ ""./"':‘l‘.' ﬁf‘
' 'the status quo and Wanted changes made but I can't Lle
‘Csee how they could blame the teachlng staff certalnly ‘ :
Boo N

PRI o

not from what 1 was, able to observe : ,;‘t MR

It s Just that 1t has been mentloned 80 - I thought I'”

LS
N : ' . : .
' I v e,

No. What bothers e when we go to other parts oi

1nv01ved 1n an - Engllsh/French problem it seems that.ﬁl

I \‘A'

With the students there are pressures that we have

here,. that are unknown to than and I ofter wonder

'what would our students riow be lzke, or- be 11ke to"

those who graduated 1n the past six or seven years

> !

&
certaln they were sanected to rrom the communlty, '

from these out31de groups \that certainly had,thelr.f.'
lnfluence on-the.school programme, onithe.school

‘day /and on the1r outlook on educatlon the'matter of

Engllsh French and so0 on and in talklng with ﬂrln-

j.clpals from other parts of the prov1nce, they wonder .

how there was anythlng done at all with what they

’

) were readlng in the paper and what they were hearlng

about .and so. on, with regards to "The North Shore

It would be 1nterest1ng to’ perhaps have a follow-up

»"Aof some of the students who left and went on to

Lo
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‘ University;.to seéihdw ‘they felt they'rated'with-‘ B
'uthose from other areas of. New Brunswrck not to. get.A
- }lnto those from another provrnce but from the"

Andover area those from thgrSalnt John area St

-EStephen area, from the Newcastle area Just ‘to see

how they rate, what they had w1th what they ve been“'
able to compare w1th other students I thlnk a lot;v
has'been lost ‘1 would like to see 1f we, looklng

bach,-what.could have beén :done dlfferently. No. l,f
there:are:times when poor<p1anning'was done;.I think
there are times when people reacted very qulcklyy

1of course, I guess that s normal but when one is. ﬂ ¥ -

i »

accused of thlngs that hit close to the heart, like oL L e
ypur language, and I suppose by‘and large some-of,. »

this may hawe involved too, the preservatron not/only

‘ .of language but maybe some people were h1tt1ng at

,re11g1on but basrcally by and large ‘thls has been

‘a llngulstlc problem but then agaln it had many

srde affects, and I would llke to again see, looking

o

~7back to have- comparlson to' see how our students drd S

.1

~at'univers:Lty and see how they themselves rate thelrj
\
‘hlgh‘school—career- I know some students after they

‘.\u.

';flnlshed school sa1d "Thank God T graduated " and ';_f:
:I dpn t thlnk I'm certa1n,_1t~was not a reflection o
'on.the teachers they had. It wasn't that, but Just

:i'ﬁthe’whole feeling,“the matter or:French/English,

' ,/

I
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' even had flag, salutation Now flag salutation I

-

because many of them saw 1't 1n a different lioht o
from what the adults saw it. ' S ;.’"' B
There's one last thing’ that occurred.to me. Ylou' .

talked about religion People seem qu1te reticent

_to- say anything about- rel-igion i,n thlS context.

Would you clarify that for me? N ‘
Well I think 1t goes back I don t know Just what I
was thmking at the t1me I sald that, but by and |
large we have see at one t:.me 1n the’ schools here :

S we had there were classes in school who had cate—

v

) chlsm from 8: 30 to 9: 00/ At five to nine we had
Bible reading, ‘the Lord s Prayer and I can even '. L

’ remember back in the days of Roseberry, some of us -

[

was askmg the Grade 7 8 the other day how many of

' them can remember haVing flag salutatlon, and other

than some of the students who went to Rob1nsonv111e

some of the boys, said I think' we had it once. The '

others would have been those who came in from other

rprovmces_. We have done away with this but getting

. ‘back to the context of the complex What I meant in B

' a sense there was the-tie-in bas:.cally w1th the

Francoﬁhones feelmg that religion by and large was

assoc:iated With the language That one and the other

: they were inseparable but wh:.ch 1s not necessarily

L the truth 1 th:l.nk down through the history of th:.s |
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’ of the'French culture -and'that religion hag been. an’

. in Quebec today though it seems that thlS isn't-

. -necessarlly so anymore

'Yes.' - 3 P

‘.jthat particular th1ng at that time or. since /—i

‘It just occurred to- ne‘beeause,
P Yy . oL

3;d15tr1ct when he had for example at the Beaverbrook

we had what we called the Engllsh Qathollc ‘as called

.by the Irlsh We had the blllngual class the French—. L

speaklng classes and then We had the - Engllsh or the

'EP the Engllsh Protestant and there was’ never to

!

: BT el ‘
©my . knowledge any confllct between the Roman Cathollcs’-'

L7

.and the Protestants w1th regard ‘to relrglon but the

onlyway]lve saen it t1ed-1n was for the preservat;on;nl”‘”

i

’1ntegral part of the culture which:is the situation

‘That s how it came. in- then ‘was’ that rellglon and

¢

k culture and language were’ all tled ln?

o’

1 wondered‘because of the choice of Miég;hbuche£f~i
) Could ‘this. have worked agalnst her? - | R .
: ;Well to tell you the truth I never thought of that Jqf‘
‘.b:dIt mlght well have 1t mlght well have Honestly, I" -
Thadn ‘t- thought of that Mary. See 1 don t-know what
:;;better ch01ce could have been made under the c1rcum~.fn
.'stances, and MlSS Boucher 'was an extremely competent_

‘iperson,-you know who was-a natural to me for the j'-” L

poSition:at the'time But I have not thought abOut

L4 -
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. Interv1ew w1th Maurlce Dlon Vlce Pr1nc1pal
- ' of the Sugarloaf Senior ngh School .
'Q:v What was your p051tlon 1n relatlon to educatlon 1n-'

J,Restlgouche County7 Could you glve me/a brlef

'",thtory please7lﬁ_ :4p'.:-' '-'L ,"'f: S ", : f' S Lf o
CUAL L have been w1th the Restlgouche County or Dlstrlct :
; 2 School Board srnce 1969 at Wthh year plans were h o
:,) 3 .

"fr; ... in the maklng, 1 shouldn t say plans, as plang/were ,~'5Vf; i; e

'Tti.f‘f . nfiscompleted Constructlon ‘was'in the making, of the
:t, Restlgouche Senlor High School ThiEICame aBout
/from the: concept of equal opportunlty ln 1967 and

Campbellton hav1ng two separate unlllngual schools

..x;;'at the tlme /Engllsh hlgh school and French high o .

o school were combined 1n thls complex 't6 ‘form a | . Tﬁ

. N hfschool of’ approx1mately 1 000 kids,vsupposedly a L ‘iﬁ ;
? | blllngual school - ;‘,';" e ,"«p'"fwzﬁ -
7‘i e in‘f.}}Q.“:Was it really b111ngua17—5’h& U;filiwj'~{f ‘ '

IR In my concept of blllnguallsm 1n educatlon I can' t.';“ ik:ﬂ:_'
\p?ii L ,Yﬂ‘ f>u_l_really ‘say it ‘was. - 1 would rather’use a term duallty/,.rijnf”
; 15 o . ' of existence,where there were two ceparatelgrouplngs,.ifh;; ff

fﬁfEngllsh/French where we had respectively their . own

”;”r: o :;;hg.", X staff a French personnel .an’ Engllsh personnel

. G TS "bn‘ |
- Sl ,The only area of blllnguallsm would ‘be the school _ ‘
R admlnlstrat1on, where there was one admlnlstrator,.fu”

C and two vice-prlnclpals of whlch all of us were AR c
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blllngual at the tlme ;17Ef o ;:fliyff;“i‘

: Q[; In the flrst year was there one un111ngua1 Vlce-y
pr1nc1pa17 . e“”,”“' o '2‘17”-?f3.fk-i> '”f",a‘.

~Alf Yeah now, that 5 something too.i I'll haVe to go

‘

.“'héck I wasn t in/ admlnlstratlon the flrst three

years of that school the flrst two years The

d‘l th1rd year of that school I was, Now the flrst

year there wgs one pr1nc1pal un111ngual Ben

v Sulllvan._ . ““"j'.‘f' . "'. »41\-

B

fdn Q} And the second year was he’ st111 v1ce pr1nc1pal?

*'A;' nght He was v1c;ppr1nc1pa1 for the ‘two years.‘f}T;_‘y‘ﬁ

There were thfee v1ce prlnclpals the second year

Q.. Who was the thlrd? ;,‘f\\ii‘ -

"TAw' Paul Aube.

Q. How dld the Polyvalente come 1nto ex1stence7 Now y:'

a <

~'f you sa1d equal opportunlty and why dld lt become

bllingual or why was everyone housed in the same f

thlng7 '

~"A Well everyone knows the’ concept of equal opportunltyﬂ

S 1evels, from vocatlonal to academlc programmlng Inv

\ ,-x . ; e

[
'v.,

apprd&chlng a close 50/50 margln now., To house al .

P . .

was des1gned to glve comprehen51ve opportunlty, edu-d"~

catlon where there would be a crossover of" educatlon "

. l_“

o ; ,our area I thlnk by the nature of the make up of our;

!

Ao gt

gty

'ZVK, area belng roughly maybe 45" to 55° percent 55 percentA"

oy
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’ ‘comprehensive educatlon you needed numbers and they',”

TN

say that w1th all‘educatlonal theory to do thlSl‘.
partlcular concept of h@ucatlon the 1nd1v1dual pro—'(

grammlng the you need the numbers So you need

P

J s roughly l 000 klds to make 1t v1ab1e In our area,i

therefore, you had to draw upon the English and Frencﬁ

1

Plus, at the tlme, the ex15t1ng hlgh school for the ,;

-

Frenqh-speaklng students was rather an old school

the fac1lit1es weren t that good some of the com-b {‘f’ S

merelalastudents_had—to~travel~from—the—Frenchrszn001

1

to the exlstlng CampbelltonuComp051te ngh School at o

. the tlme because of the commerc1al program they

3

d1dn t have the facrlltles 'S0 because of it,. it wasfi.hfha'd .

!

loglcal I suppose, to put them all in the ‘same’ bu11d—-"

ing, plus we' had to house, at the tlme, an 1ncreasing

populatlon of Junlor hlgh school students and to. make

i

that s1tuat10n v1ab1e they had to be housed English _2, ;

at 1east had to be housed in one bulldlng also, 80

the Campbellton Comp031te ngh had to be turned ovef

‘3and had to. be made a\qunlor high sdhool So it ended‘

"“f.Q-

o L
'
N A
.
,

up with.-the Engllsh-speaklng population and the French- .v“

speaklng hlgh school populatlon JOlned together 1n the'“

- @

Polyvalente Restlgouche Senlor ngh School . h”'rn(f'ﬁ,fd"

So 1t wasn'y- really blangual 1t was Just housed underf"-“

the same roof?

:Right It Was Just labelled b111ngua1 bY the communltYui'“ :



‘5Jfgua1

5=ahas not yet been deflned and 1f ‘8o, . it has been b:
. ildeflned so many dlfférent ways 1, don t know 1f I
5"ﬁ;15have a. deflnltlon but I'm trylng First of all

rf{I thlnk that a: blllngual school as far as the

‘ ﬂfthat they would achleve in the1r own mother tongue

:),make the assumptlon that before the klds &ven get

» and by the people 1nvolved because at:had tﬁa“gfdﬁps3’f:~}vff,.
ff‘of people in the school They had the French people -

: and Engllsh people in the school It wasn t billn* ﬂfuzv“

:What 1s your defrn;tlon of a. blllngual school’

;5'Well I ve mentloned before that a billngual school

B stafflng 1s concerned would have to be totally bi-

‘llngual regardless of What p051t1on you hold on f:ti‘ii S

e':Let S: put 1t thls wa.yr from the Janltors to the }ir:”

\'secretarles to the teachers to- the vrce prlnc1pa1 to ,
‘ the,top admlnlstrator--everybody has'to be. bllingual
Is that functlonally or totallyV ';“ 7‘j'¢.. .‘",“.f '}‘f,"f? <

'"whether 1t s one or the other Because you wouldn t II;V“
'want to hamper the1r progress w1th a language problem
' AN :

_;Sd, 1n other words at the hlgh school level you .

s
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that staff from the teachlng 1evel up, clean up.. A ,_wh'“h ,ﬂ.,Q'

I thlnk functlonally blllngual Students would have ff. f”}hf~;t
\to have 1n the school the currlculum should be designed 71,:
that students could. choose and’ select courses in either.l ol

1anguage and be able to perform tb a degree of success_;:,T»

<
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" there,

3 ;;r~'

if. they want to take Chemrstry and French they
take Chemistry and French from .a French teacher and

-~

if they want to. take Mathematlcs in. Engllsh

they - 5/
take Mathematlcs in Eng11sh from a Math teacher “Now
that teacher I requlred a whlle ago be blllngual

because in terms of the teaching role

he’ W111 at ;'
I
tlmes have classes, let s say Mathematlcs, some of

them Wlll be French classes

b

some of them w1ll be

Engllsh crAsses taught 1n Engllsh m1nd you but there
¥

,
N

t

could be French klds in there and Engllsh klds and
any other. That s one of the thlngs.

So therefore,
lf I m maklng the assumptlon that they would have to
C be blllngual at the hlgh school 1eve1

therefore,

bilinguallsm has to. start long before hlgh school

‘And I suppose 1t would have to be a progre551ve

L thlng rrghtxthrough'the-publlc school . It wou}d 'f
| have to start Well wrth gfzhe one 0T klndergarten,

o 'f":h

/" B -
“now a days we”re 1ook1ng at ylndergarten even pre--
school

‘80 they should haVe that blllnguallsm concept
all the way through

So once you te. at the hlgh school
1eve1 I can't see though an: rnstructor\giVLng a course
'HT%f-

ln one classroom.gorng back and forth from French to
B Engllsh from English to French
'ka

You d: have to glve
1t e1ther 1n one- language or the other

And the klds
taklng it would combrehend that partlcular language
" perlod
‘ :[. e

If they were French ard you happened to glve

t ,'
B
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'fljlt 1n Engllsh that was. your ch01ce ‘ -*_-. ‘i !;ﬁlﬂli",ﬂi'

'ffjbt"isf#'lig Q:f“Then the Polyvalente did not fit your defin1tion7 5“,_,

ﬁ : A.”reh by no means Far from 1t far from it gybﬁj J‘f Lj;'i’y'~ ‘%
; c,”‘ know thlS 1s k1nd of a general'descrlptlon of it. s?{."‘{"-¥hj5ii:
i g}ff; ifp; Now I.thlnk back’of what I sald and there are 11tt1e‘“5;if}j'.i;d |
RN SRR ;“;.,2Tv> thlngs that would be inherent 1nto problems But IJ-.;V o
a%ﬁiilfﬂ::_fil;‘;ﬁ:{ thlnk 1f you started off‘%1th that ';[N:ij':*"asﬁ"" ét
{i'ﬁf{_Ffj;}f;"fﬂpQ}: How' is the school run; the,admlnlstratlon ‘of. thejurvﬁt&: i {
. S \-"Polyvalelnte‘7 '}f%“"l}:'Tfj';";}‘i.;yijsfj‘fi;jﬁﬁ7{'f'5:h x k
; 3TA .it nas run, well 1t was 'run dlfferently T th1nk lj7}i£?d;g i'

the admlnlstratlon every year happened to change

"'5ujf : theirlapproach on' how to handle the admlnlstratlon Q‘

of the school Even the same pr1nc1pals, we ve had
I thlnk we e had three two or. three pr1nc1pals \

;?:f;;:ﬁf,f‘tﬁzf. two princ1pals under the billngual system Miss .i@;

Boucher and Mr Mersereau MlSS Boucher I. thlnk hlf}fﬂj'i‘?}”; ‘

. o changed her mode of operatlng from year to year Tvlid;}:5;'
iiilifr}”i . i'fytisf“;ﬂAnd Mz, Mersereau, who was only there for .one year’:;;ayll_p:;-,
| Eihf“ﬁfh,“;ﬁ.;f:fj. Changed his - from month to month practlcally 'Atdf‘”' : R} ‘;
f; ‘ ;};4 P f1rst admlnlstratlon trled ‘td treat 1t as one school 'ﬁ{;?;fj” NS
: ‘:l‘WeAverexone staff : She held staff meetlngs w1th ..}.Edfg;i,"i'i€~5
. ;' ,tfeﬁér?one~together» discu331on took place,‘everyone. - R Lo
} felt free to speak supposedly the1r mother tongue :123 k
L -Ld}' EngllSh or French If dlfflcultles were. encountered»;w—iy 5 ‘
. fi;;' =3 few of us that- were functlonally b111nguai trans'l"rgfijif:’T
thl lated and that tYPe Of thlng But that dldn t work f;}';;?:f?-
L G o .t ; .




;;;? e I _;::;.:':,::: *",_,.'Q'f.»ﬂ" oy - ; | | ,
e at all because ‘it was ‘time consuming: Thedwrittenf S
ks t ’ ‘work ln admlnlstration was always’done 1n ‘both - 'v_'"c;ffgt'-- '
o B .f 1anguages from day one I th1nk Just by common ,';f‘.:i.;-f‘¢ J
b 'J”f~;respect for each other 5 tonguefI guess more than ?

“tﬂfu,4 Vfanythlng else That dldn t work because too much }uivfﬂ»ﬁ'~fi" B

tlme was wasted repeating the same dlscuSSlons over SRETCINR

’,agaln a. 1ot of m131nterpretatlon of what was said xﬁéy:ﬁ:'Vﬁvtf"

'“f-;,"w{ffﬂfby one 51de or’ the bther eaused confllct Then the ‘Vgi*ftfofiy

RN >
o ,ﬁ‘E;”:F:C {fhllow1ng year we couldn t do thls §d the pr1nc1pal S | 't
ﬁfeiq.} fr'fﬁat the tlme gave Miss Boucher ‘kind of a931gned ,f%ﬂ;?’ - .
:;?ff-f%g;';1'Unspokenly assxgned one v1ce-pr1nc1pa1 to ‘the Englfgh"‘l :?h; .
"Aryt”L B . staff and the other v1ce-pr1nc1pa1 to the Freneh staff A -}i g
:ﬂ:‘:' f . The French staff meetlngs were conducted separately .
i yvhihﬁaﬁqu‘éso that‘lt would ease/the commhnlcatlona m1nd you ‘J .
giﬁ’jtr‘ﬂ. fyalways on the same issues always~on the same agenda, 7#;. & t E
| T.t7j1~ :but the agenda changed the m1nute the meetlng started

. ;ﬂﬁ"u} nf .That d1dn t work out well e1ther because what was-,;";.:;‘ .

o s S | * -
Toe dlscussed en one. 31de the other 31de was 1gnoranb of L
e =“.Fﬂt'*t.,.zt. :
B it, you know what was g01ng on on one side and v1ce LT s LR
- versa. When the meetlngs were all over questlons STl
o i ,ﬂ T “‘“ !

~“:'11ke,A"What happened at your meetlng?" "Well‘ what ‘éf -f:‘: IR

l;;'.ii‘i;,ffi;happened at yours?' And baﬁk‘and forth and "Oh we

o }lff";i;~d1dn t dlscuss thls.!. Anyway one side would make 'ff'fgiyA}jé;fj
- n_?ﬁfi¥lf.-certa1n demands and the other side would make other ﬁ~¥?”_gt*‘ﬂ
N N\ S el ‘
gy '“f“é]‘g‘ndemands Thl& is where I began to see that the sk
? - R

. s
. . v oA .
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» mentality or-the cultural background of the two ethnlc a P

g ‘ ‘n

.groups began to show. We didn' t have the same approach PRI

AR 'lto education at all  We didn t have the same educa- BTN

Y

-.’tlonal philosophy, we d1dn t have the same educatlonal . ‘."4

:rldeas really we weren t a1m1ng at the same thlng

" So thls tended to make it even worse because these 2

"»' o “J things started to - come out that we were not Just going

the same way So “then after Miss Bouchen Mr
Mersereau -came around and he tried. to get back ‘to. the |
oK )

mode’ of operation that Mlss Boucher had in ‘the’ first

‘e [

- year He soon reallzed 11ke I sald he changed every _'? :4'

‘t‘:f;;f““,‘“ month he soon realized that wouldn t work So he s “

{gy ':ff'v_j went to separate staff meetings He soon realized ‘:f ',-/l':‘,;~nf
“TZZ-‘h ?f* that\wouldn 't work 80 he went to 'some kindxof committee ‘ ;v-,
. . -set up; cOmmlctges were‘set up, supposedly b111ngua1 ' :

'tﬁ['gbj - In other ‘words, there would be French staff members T "
h ‘;“q | EngLish staff members .on it They would look after ‘Iff a “;gﬂ

L certain pollcy decisions llke‘to look after policies ' ,\"

R ! "concernlng absentees in school.. What would they 11ke o
5'm"':1€" tor see? They d study that situation and bring it to }' - /!w',;f
'~¢:‘ - - the administration Another;little committee would N
];f» o be set up to study maybe the promftlonal policy They ";~§.'s7‘
B v | ggould bring that to, the administratlon and make ar ' |
5 { ;hidec1s1on.‘ Supposedly, these commlttees belng made up

ot r: of both ethnic groups were reflectlng the desires and e

A ideas of both but they weren t They were reflecting B

L .Lﬂ A - ) . Sl -w-: \& : L e ST e =
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Q. .Dare. I ask: how 1t could have been lmproved?

niﬁh;. I thlnk none of them ‘were actually sultable “One

174

i _f';.‘

"« the 1deas of the. committee and once that got to the
whole, the whole Just threw it all out. 50 that
didn t work I think that 's a long answer to a

questlon

D\—

ﬁbThe next questlon was--was that arrangement su1tab1e9

/ 1 thlnk you 've answered that questlon already

ta

’ ¢

fhlng that was terrlble about thls was the amount of
tranélatlon.that had to be done 50 that communlcatlon‘
:would be done.; I vas invoHved as a vice-princiial. |
Then when Mlss Boucher, Mr. Mersereau came on the
scene and practlcally 70.percent well three quarters‘
.vof my ‘time really was spent translatlng, which
actually T wasn't tralned for actually I couldn't do
:h properly, I dldn 't have the master of both languages
-to' be able to do that properly Every time I dld
there wereLsome corrections to.be. made And if I uéed
the wrong termlnology on one 51de ox the other 1 .was
bsllghted for it. So that didn't work They could
have hlred some ! Joe Doe who has beentranslatrngfor
-the past twentyvyears to do that klnd of. work That 8
’u“noé a vice-princ1ap1 5 dutles. - That was rldlculous
and tlnm‘Fonsumlng, well dupllcatlng all- of/thev "“ N

_'serv1ces whlch was a waste of money, perlod

A. fWell in our partlcular srtuatlon here I doth thlnk

Al .. . B 3
. 'A. - o Y . '

.
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. staff turnover I don"t think there wasany 1n the"

15
\': . .,:I‘," ‘ B
» it could have been 1mproved perlod It had gone so |
far well it appeared that everyth:Lng had been trled ",_ o
to the .po‘1nt now that it was just ‘at an emotional - -
“buildup. No one wanted it to succeed so there's _no
‘way', no way, I think the only w/ay out\was to do

what we dld

What vas the staff turnover like? = (" . /,,ﬁ
\\\\/‘\wﬁ—
‘Needless .to say, with that ‘kind of confusion and that

4

N
klnd of system the staff turnover was fantastlc.-

There were years when we had 60 two thirds of our "

flrst three to four years of operatlon, three years ' / o

Co 8

* year was worse and the third was qu1te bad L !

- is . was 1t Q both groups or, was it more predominant

. .enough,,we may be .able. to do' _s.omethmg with rt-and we -

of blllnguallsm I would dare say, now I could look
_ it up, but. I dare say the lowest was about twenty- o )
’.Elve percent turnover and the h1ghest was about
,‘sixty-'srx‘percent turnover. " That was from.the first ‘

to the.'third year., It kept inc'reasin'g- The//s'eco'n:d | ‘ '4'/ ‘ %‘

.

T have the questlon why, what I would 11ke to say
1n one group? -h ' ', .
I think 1t was in both groups. The only ‘ones’ that.

'were stable 1n stafflng 1n those years were probably

= local people like myself who were born and brought up

“in. thlS .area and thought maybe 1f we stuck it’ out long

. o N . . . .
R o .. , o , ) ) . Lot
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176 -
‘are more sympathetic” to our problems because we're

¥ 7 - natiVe and we stick it out 'The' rest were out.'sidefs_
mostly on the staff turnover a fe!v local people,‘.

but not natlves——people who had been res:Lding in our

Y

"y | ' system and saw what they had to- deal, with they Just

S B ‘didn't want part of it. = . / o " L e : :

) Q ' Do you thlnk it could have worked 1f all the staff
had been native? ) ' _

’ A It would have helped It would have helped 'Let's’ 3

say from square one it might have had a chance " but

‘ I don £ thlnk in the long run that elther would have
helped It may not have been crrtlcal because you.

J : o 7 see ‘with the local people all of a*sudden when thmgs
By o N . ° A ¢ v . . . .

B , B weren'rt going good it became an- emotional issue. It

became a"cultural thlng, so° that everé natives of the

area we set ourselves one agalnst the other anid
‘ there was no way, you had to Jbe on one s:.de or the

N s h other . was on the fence for so many years that

‘ ;c; was plcked a little had S0 I have to ‘fall on

one s:.de or/the other, So I thmk ultimately yjou Would
i “ have conceded to this emot1onal/ cultural thlng and

CF o B - 'dlspute would have occurred But w:.th most of the

'\' '», ‘ ,local peopl_e we would have had a better chance but ‘to‘

LY i

|
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\ area for the past 5.0 6 years but then decrded they re '

go:.ng back home or somewhere else. So most of the . . .

-

. turnover were outs:Lders and when they came and saw the
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AT
o on i t

':1abe1 Whlch pressuré group, I could.’.say, Home and

- kmd of . .a social e11te, I suppose or an upger crust

177

be honest I don' t think we would have ‘got such criti-

- cal~ times. as ‘we,did' live through, really.

Were there any. pressure groups inside o;' outside to.

-

change the sys tem?

. '-APressure groups, pressure groups . I think thé"‘whoie ‘

thing dealt w:.th pressure groups. But it's ‘hard to -

o

© School were pressure groups. . Even our Teachers' -
" Associations were pressure groups at the. time. ‘Th‘e're
.are other more undefined groups in the area that held -

‘one’ stand or another At one’ there was an uprlsing

\

"of a. group of concerned parents They seemed to
‘ ~"'favour bilingual schools and .they kept praising that
.:Lt should work has to work and we're going ‘to make ":

it work. Then on the other hand 1 thlnk the Teachers'

Assocratlon 1ooked at first from I. think an edﬁcatlonal
I

standpionb in terms of- programmmg, the currlculum and

' that kind of 1n51ght that they had into. the system and

they felt it wasn 't wo,rkmg we*Il s0 they became -
pressured to get falr changes and they wanted 1t 80

that each side would have an equal opportum.ty to a

.proper education They exerted an >wfu1 lot of

pressure also ' Then, 1 don t know I felt there was o

a7 20

o of socrety th,at felt it was noble or prestigldus or

/

’ what ever you want ta call rt to be . able to speak both '
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‘;ﬁ‘ \5" v"A:\<NQ4'it’s very hard to prave it because a fot of them

Yy
-
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\
’

L languagesyrn-Canada of today. Theﬁ‘were‘yery active’
'opponentsfof bilingual‘sehools; thinking if you go
intd\tnis_and then‘whenfyou cqme'out you're'not only :tc"

o funetioning bilingually but you're'totally biiinguali/’

;f‘:{ _'I ‘think theix 1deas and the1r goals were far beyond
. o what most people could reach«anyway Yes, there’ were
, " a good number of pressure groups. Some of the teachers.
| B "used)b; the pressure gr;ups weren' t always very nice.
There were some underground currents, backbltlng, some :

L4 .
. cut-throatnng ‘as-a matter of fact some threatenlng.
-~ You know, certaxn posltlons, if you don't golalong~
with us, and gc'See that such'.arid such is done, ?here,

was alor of that done. In the back scemes, behind-

PN
7

the rooms and so forth. . Tu.:'iu
.'Q.. But there's no proof of'these’things‘happening? ‘1
T mean I know that the& happpened, it's hard tOgsay,'td

. "' pxove it?

S ~-.A 5 ﬁére'wrapped'up in emotions and'that kind ‘of thing,.

jand gome of these statements; like I mentioned a

‘uwhile ago, these actual ‘thredts, Were done.in the ~

(4

,heatof argument in the heatof dlscussions, ‘nd a
b
‘lot of power plays involved by llttle people and

' sometlmes blgger people. You know, you can prove o

.

N these thlngs but you - ‘can’ t prove

\\ N Was there any pressure applied dlrectly to you7
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%+ A, No. . I must say there was no pressure applled dlrectly oL
to me. There could be a good reason for tHat. ‘though R
Because I wiasn t necessarlly outspoken in terms of a e T :

- strong proponent of one or the other I was k:.nd of '. -";"

‘
e

iy

11ke an orlglnal on the fence s1tter relatlvely Well
accepted from both element’s. é"lot of"people 1ooked

-at me kind as’ the level, headed one ang‘t’he'ff kind of

thing 'and-:they di’.dn"t dare They had too much

r'espect to even push or puL the pressure on me because

~

-

I ve hadxpeople ask me maybe ‘the same kmd of qués-

tlons you re asklng me, now at the time and didn't = - -

o

pressur:.ze a response to what I gave them. T cai't’

say I've: been under pressure.‘ N}J really. . Let 's- "
put it thls way, 1nd1rectly my partlcular« p031t10n : :,'

my circumstances were threatened many times but not S

“ dlrected to me. It ‘was always second hand 1nformat10n

o:r& time I was labelled to' be an Engllshman and ‘* ‘

Frenchman d:Ldn t want me and. the Frenchman would see

that I-wasn't going to be there, whlch was vice versa:
o 5
‘the Engllshman WOuld 1ook at'me as'a- Frenchman and wz

\

don t whnt anythl.ng to do Wlth hlm so ‘we're go:.ng to

iy

#
see that he s ‘not there next tlme around But that

. oL
was never ever sald dlrectly to me. I don t thlnk SR

.\

‘ anybody dared to T ' .

K

Q Do you know 1f there s any pressure put on the Board?

A Yes, ohtyes much pressure The s’ame pressuren that S
B v . e S R




"l‘mentiened a-While ago"

o Would you name them“agaln please?

- would suspect agaln»that

A. E. F N.B.

‘thlng about it.

.was higher- than it would be in a'unlllngual system

-currlculum development wash' t going that qulckly in wﬂ

b ey AL

fHome and School Assoc1at10ns concerned parents théf

tTeachers Assoc1atron the*A E. F N B and ‘then I ,v'.\\"

ind of back rdom type of-

planning or organization.: I suppose that reached .f

1nc1dents of, the school.of the day at the time,

' either by thst me and School llke I say the N. B T A

t‘lettersof complalnt that our- child—

ren weren t gettlng a fair deal and that klnd of thrng

‘ Yee; the ‘Board was tremendously pressured td do some—-'

[ t e

-

'Do you- know. 1f there S- any pressure from the Depart-

ment ‘of Educatlon?

. ' i3 S

...Yea, I think there'iswtdo: We falt, at the school

;

.leVel considerably because we ve always demanded o 5t.~‘

2

assistance and help from the Department because of 7_,“'"

'the duality of our situation was not double but cost'

ythe French area. There was a’ time 1n-our Province

.

'qf-New'Bruhswick-that all;high school programs_were"

e e e e e C sl aeemam ke b s ivee\h ey b oa R
H . . COR i N LT,
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R vanta e to thelr own prov1nces and g01ng offlclally,

.

completely Engllsh and 1t s only srnce the 31xt1es,,

'

1n the late 51%£1es, that sbme of the French currlcu-.

< lum is belng put forth and I thlnk that's where the.

-

' uFrench became aware of the. fact that they were

s

B entltled to an educatlon in thelr own language. In Y

) . I

that respéct the Department madexan effort to

e deVelop French currlculum all of a sudden. Canada

o, were left trylng to sw1ng and trylng to flnd the llght SR
g ' . = 3 1 o
X ° ." S : . B
5 - . R . \‘ . ’ '
- o= cat -
“ - ' b K e ) ' l:";:r“‘ h "" o ' & 'l"' st
s B - L o ' g
. " 14 N - - W .

federal 1nvolvement in’ terms of Canada belng a. b1~

11ngual country, off1c1a11y recognlzlng it asklng

prov1 ces to g0 along w1th thlS and. recogn121ng ad-

b111ngua1’ ‘New Brunswrck was the first prov1nce to

} recognlze in the leglslatlye house that we are a.

blllncual prov1nce. .Therefore 1f we are a-blllngual'
prov1nce we have to have some klnd of an educat10na1

.system Whlch reflects thlS blllnguallsm ‘So w1thout

$ N . . .

1ook1ng honestly too far ahea&, the Department was

trylng to reflect this blllnguallsm uSo"without

‘_studylng 1t too “far, they kind of forced 1t upon the

dlStrlCt make it work ‘ But at the ‘same - ‘time dld not .6

2

ki '

ST work plus theY‘dldn t deflne what they wanted by a

_) e

blllngual school ‘ They dldn t glve you any guldellnes

~ r'

L

' peoplé and they insisted that we in the freld in thls

B glve the f1nanc1a1 support to make thls thlng actually

H;' on how to’ go abOut it and_pow to make it work ‘So you

\
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- at the other end that Was g01ng to make the school a

‘bilingual school but that was yet not found and not

found anywhere in the province ‘and 1t s gomg to be
a long time before it's. found too.- So in that sense

there was pressure put on the Department Make 1t

u

"'..work-—that was the’ pressure . Then ‘they' d say well
' _we want some help, ‘we: can t we don t know where to .

‘go to help you,- We don t know what a bilingual

school is supposed to be Dlscover it. That's what

{
&

we were d01ng

© What were the feelmgs of the, student counc1l7

Well,. 1t 5 hard to say because w1th students, my

‘1nterpretat:.on of them. The students at the begln-'-
nmg felt "that they could get along or whatever I

. think Like the way the staff reacted they found

the same problems .The commun-:Lcat:Lon problem was’

'-’bad enough the de:’ands for equal t:Lme ‘and’ equal

“-rights and that kind.of thing became quite a heated

issue, Then all of a sudden they Just d1dn t get |

. al“ong Adm:.m.stratively, when they re all, let s

v 'say, T+ m: talking of student council affairs when I'm

‘ftall\ing adm:.nistrative, they just weren t wq;rk:.ng
Like the school - administrat'ion wasn 't working
"'Though I th:Lnk l.f the k:r.ds had been without the -

E pressure groups, the teachers, all the preasure D

’ .groups I mentioned a while ago, includmg t‘m.s t1me,‘.
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the teachers on the students s I th:l.nk there lt would

work: and probably would have been the greatest element-
re

;of success 1n the bil:Lngual school than anyth:l.ng elsel

because s:ane 1've often heard our - owm - students say

.- i
' that really, we".can get along between ourselves but I

"think the ukids are: looking at it on k! social comtext.

' -I don t thlnk'they were 1ook1ng at it as an educational

' '_context " Thén it vas. al-l socralv You know I can get

T

PUN

' «along w1th the llttle French girl and I _gan get along
w:.th the l:Lttle Engllsh fellow One fellow can get

) along w1th another fellow playing basketball together, :

buddy, buddy. ’That kind_ of thing As a matter of

fact. ;- the'y do it. As I ment:Loned a wh:Lle ago t,her»

e . 'i

._composa.tion of our érea is bllimgual " The Ci\ty)

Council is, bil:.ngual Atholv:Llle is bil:mgua/l 'We '~

} have llttle pockets of - French/Engllsh populat:l.on, -

like T1de Head and Flatlands is kln'd of English pop-‘

y «ulatlon Other areas are of French concentratlon

'But 1n minor hockey and these kmd of things they

are together like in & -blg meltmg pot The nelghbour

may be French on one side and the other English The :

“kids saw :Lt on ‘a social’ context ~and they thought they

fe

‘ could get along They could live together. But with

\

. a11 the problems encountered in the actual area of
A education, they came fo reallze that even though we

_V‘can get alon‘g,-.we r_e ,geﬁttlng short~,changed'on this:f_:

. N 1
B e T P P ey e gy
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thlng . We could get a heck of a lot better and lf

we start looklng at educatlon, we''re not gettlng what_ ;

.o Ly ‘we should be gettlng So all of a sudden they klnd
R of cane to the reallzatlon that lwlng to
| work e:.ther.__But_I—thank—ehere ‘were less ills
. \ created by - the students than anythlng else I th:l.nk
R '»-the students were: the last, 0 realize that‘ this. is
: Just not going. to Work .Mayb'e we 'brain'washed thenr
- to bel:(é\ve they were gett:.ng shortchanged I don:? £
N | know. O | L
Q Did you find that the ~academit standard‘s of thé |
,' . _._students were lower durlng those three years" Were
| | ‘there less students accepted J.nto college" Were.

there more drop -outs?, Were.there more flunklng?

A, ‘I can say yes to those questions but. at‘ the same time

e

£

L you‘ can't 'gene'ralize : There 5 many reascns why -drop- :

: outs why school standards can go down Even at that"

. tlme, our school had a'system where there was no

R part:.cular sys.tem of formal exam1nat10ns. Even the

’

Department had a system of exterlor testing,, we used

4 . to call the old matric, was in questlon and they came PENE

: 1n w1th dlfferent substltutes for matrlculatlon and
CAEEE . 'then to be able to establish new standards was very
dlfficult I honestly feel that we had probably

R . ‘ fewer people in those days than we have now going

I thmk they 'Te better prepared now than they were to

B
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; ‘go on. ,
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- dlscuss:Lng..
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" <,

Sp 1.f you reflect that maybe the standards Ll
were lower in that partlcular system. I thlnk that

they can't help to be lower because there s nobody

that felt comfortable nobody felt that- they were s

do:mg 'what they ought to. be do:.ng 'f L ““

'Do' you know why the schools ‘were there any SpElelC

"

. .'reasons that you can glve why they became unlllngual":‘

I thlnk it's an accumulat:l.on of all that we ve been '
I thlnk the ultlmate was obvious tha.t vl

‘you know that the svstem, "'blllngual" 0; called Just

.wasn "t worklng, and it had gone too far to be able to .

patch up, to cure and we had to go to a unlllngual
system'.

‘p.ossibillty_ o:E ever creating a blllngua_l system, I.

N

L No T don t thlnk I can g:l.ve you any spec:Lf:Lc reasons;"-

TARE

1 th:Lnk in dorng S0, nobody has shut off the

. think it'vas mean't‘ to give us ~the'oppo’r.tunit}‘r‘ to'have

3
," .
\ !
Jd
y
. ;
i 5
1
]
[
”
R
4
\'..
"
<

a good lovk at it, and make a good study of. it to ’
.prepare yourself to operate ; system of that nature‘ ‘
You Just can t be thrown :Lnto :Lt l:.ke we dlscussed \
. in ‘the beg:.nnlng of the 1nterv1ew It 1s Just that 1 a‘
,’ you are in an: ocean, and all of a sudden they say k { 3
.sw1m. \ They put us :Lnto a -school, two dlfferent : !1
L People two dlfferent cultures two different lan- \ %
‘;:a‘ : guages, you re a blllngual school make :.t' work." I \
3 L mean it Just‘, wasn\t posnblex As a result I thlnk o
o ‘maybe the most speclflc one you can glve is that
e - _ . i /A it T 2
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o S people felt that ‘as a result of the conflicts 1n the
S I . system, ‘ pro‘per educatlon wasn t bemg prov:.ded and (?

¥, i oL ) R " N '.‘. . 4

S, : N 1 ',"
o ,J.f"we were g01

40 prov1de the proper kmd oj

T

educatlon - e would have to go to aa un:.lmgual school

P :. ' I mean if yoyf wanted something practl.cal, ,something

AL j spec:.f:.c, aybe that" s the best th:.ncr I can thlnk of a
o Q. Do you have anythmg to add to th1s? ‘ '\ L /
R g ' R

S ,"f . A “There is someth:.ng there that I haven t ment:.oned too

N ";,

LT i much 1 made allusmns to all the way through. but"“:'"‘
? . . "'- I have been tak:.ng a kJ.nd of pract1ca1 and. admlnis— .
N V:" trat:LVe look at the thlng . There 1s, , his ‘tultural ‘
. F . o " undgarcurrent that really played\anu tnportant role g
N ‘) . . in \the spllttlng of the school or m effect the

_.»v ’ ‘ .

: CoL downfall of the bllmgual system. The French people
N " . B ' (R
SV have a d:Lfferent cultural obackground as do the

o f

v never seem to be a compromlse between the two.

- ko ;. .j: =,:persona1‘1yn as far as the French were concerned'\: they

't‘i ‘ o were more, 9u know\, ‘more 11.beral X mote openlrr?ln‘ded L B
; I 'fejlt that/ way about them anyway 'T‘hey'-'Wete *mo‘r'e:
. - * prone to change ‘than d:.d the Engllsh counterpart 1n |

Engl:Lsh also, and ~they are so dlverse ln thelr thlnk—-,,.-

)

R that I thought they were ‘more’ tradltlonallsts in terms;_ :

e A
B T of school:.ng ' They Lns:\.sted on school standards and
- ‘ these klnds of thlngs, and,l d:.d mentlon somewheres

e ’,,,'back.,i :Ln the sp}.it staff meet:.ngs : that thls was what
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I had dlscovered as a result of Spllt staff meetlngs,
that ‘the thlnkmg process Just wasn t\he Y same, and

\
the thlnkmg proce|ss was\ﬂfected by thelr cultural

and we couldn t make some k:Lnd of deal compromlse
T

‘ upbr1ng1ng.-~ And: a‘s 1ong as we couldn't meet halfway, )

that this wouldn t work and I think that\thls came‘w

~

to a pomt where it Just c'ompromis'es 'jus.tm

‘ .

wouldn t come e wanted to——one side would say we'

wanted to educat our . ch11dren in this partl'cular
. l

fashlon the other side wouldl say, we want to educate

- -

our chlldren in our own way ) Thls is how we feel it ‘

. should be done, and it was so dlverse that we had

>

ult:.mately to go. one 31de to the other but .this | .-
cultural undertone was there rloht from Square one.

" We Just dldn t thlnk the same way, that s all.

-
Were the French teache{s more permlsswe with the

students than the Engllsh” Wh'o were more ha’rd,“ n)ot
hard, ’.but dlsc1p11ned"" ‘ - o v ‘

You would suspect that after what I mentloned but I
]
\ N .

can't really say- they Were because at tl'mes now you' .

RS
had certaln staff members on the French \sz_de who

.

! were permls.91ve and certaln on ~the Engl:\sh 51de who

. were permlssz.ve and then you had also the other 31de

M

tdo.  You know on the English 31de you had a number :

a

™~ hat were tradltlonallsts "and were dlsc1p11ned and
™~

more hard and you had a few on the ‘French 31de.
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: Perhaps the French were' a l:Lttle blt moﬁe perhaps S o

- ‘What and why" thlngs went wrong, and try to. cure them. - 3‘ ' g

o their -l‘ate teens, sixte_en, eighteen, obv1ously.4 T he‘

S
- trolIJ.ng elements of the school J.n that respect
‘ -51de-—-you see obVJ.ously now that I ve/been tak:l.ng L

,‘I m referrlng to I, I am referrlng to Engllsh now

j_Alnterv1ew Okay, 1t could work w:Lth all the c.tlpula— ;
tions I presente'd a whlle ago ‘ Maybe it could vork S
. Ly

‘ you want a blllngual system okay, you 1nvest1»g,é
tf

: those that were attempted the1r fallureswand see’
You have to set up certam amounts certa:.n gu:.de- R
‘ llnes under whlch this system is fo operate\and how - k L

-._1t is. to operate and then you have to start this™I:

,school level there is no way you are .g01ng to get a"

‘ blllngual school, my concept of a blllngual scHool at

" gether-. : By that t1me after all; the kids are in.

. a llttle b1t more permlsslve 1n terms of . the con- o ’) ' ~;

o

S LN

'I'here were more\on t:he:.r srde than the‘re were on our o \
o~ N A

rry t1me and put on one. s1de or the other, When Lo ey

Could you see a 'blllngual school Work:.ng7 -

. «Righw now, mo. \ o oo '_ SRR \/ - ’.":\.\

AUAnd lf You could" T : ‘. '

» . R

Well I ve ‘made some statements tc- that effect 1n the . \ ;

1f there 1s»a proper klnd of study done on. lt ' Okay.

o

3

. " el
think at a very very early stage because at’ the hlgh S

least by - throw:.ng an English and French person to-‘ ‘, o .
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.,,.st ff has to be blllngual they will be, bllmgual by
that tn.me and then it w:Lll work.. Possrbly, it could
A’.“work if a. proper\sguiy was done the proper ‘kinds. of

R [}
‘st}affrng, the rlght kind of preparatlon T thmk

anythlng can be done 1f 1 ‘mean 1f you really have .'
a ‘close\ look at J.t and you get the people w:.lla.ng
to work at it, and. w:Lllmg to make 1t work d

' anybody who doesn t \go along w1th your partlcular
..way of thmkn.ng you Just klck them out because 1
~“there is np use hav1ng them around That is another"
,blg problem too that I should ‘have mentloned back

. th/re That there were on- the staff 'a number of ‘

) teachers perhaps that did not go along w1th the ‘basrc
"L .prmcrple of a brllngual school and these/partlcular
staff members should never have been in that school .
.in the frrst ﬁlace " As the princrpa-l - if T had b‘een" o
'A"“"princi'.“pal 1nterv1ew1ng for pos:l.tlons on' staff» fo'r',
: that partlcular school I would have made it very

-.very clear vto the appllcant at least Ask them what

was the:Lr stand on a blllngual school D1d they feel
.,~3,1t was possrble? Could they help make 1t work" What -
could they glve'to the 51tuat10n to make it work? And |
1.f they were negatlve to J.t‘ I wbuld have sald fl.ne

‘_ba’by you _]ust don t .have-a Job you know go somewhere
’else. Because why ask for trouble" And'I thlnk'a lotl

of it could have been done that way, and saved a heck

A - P PR
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R phllosophles or, ldeas I mean you have to hav

- don't use the%n put them out.

Q. ‘Do your have anyth:mg else to add"’ R

of a. lot of problems too 41 inean you 'ca

. a. shlp w1th 50 many personnel Wlth 80 many di

" kind of cons:.stency, at least the ult:.mate goal that
everyone 1ig almmg for has to be the same thlng or
- else you 're gomg one way and I' m go:.ng the next

) there is no way we are gomg .to "go together- tha‘t s

for sﬁn‘e 80 L th:.nk that would be one prlnélple-- .

to make sure that the Selec\t\lon of people to be involved

- do believe in .What they are d01ng, and 1t mlght Just

8

work. But anyone who does not bel:Leve, or doea not

| go- along w1th your bellef it sounds cruel ~but _‘]ust1

We could g0 on w1th this all day, Mary, I mean we "
llved thlS» together. 1 don t know, I th:.nk I said

'I .can say”,~ but I think J.n all of -:Lt, a' lot of

ople\are tr ing to say that you know, a lot: of
e\) y

' mallclousness, a lot of hate, and a lot of backbltlngv

and stuff ke, ' that- was done you know del:l.berately

I don' t thlnk this was a predomlnant thlng on. the
whole. It s not that one wanted thls and the other
didn't it's Just by the very nature by the very

, dlfference of the people created the nece551ty of

- J" the falllng of the blllngual school and the necess:.ty

‘of a unlllngual system.
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Do you'thlnk also that a: lot of people were afrald

) of 1osrng thelr JObS through the prev10us reasons

-

fth, yes

- backbltang

:}my JOb or what is g01ng om.

'”some klnd of psycholog1ca1 effect on me, and I would'

. Oh sure

'ﬁway, 80 obv1ously, yes they. would fear

C | N

you Just ment10ned7 They were actlng out of fear
more than out of e

That d1d occur but like T sald
S

Oh yes

"some of the small 11tt1e pressure'groups were the

L1ke I said a whlle ago my JOb was

-
ﬁthreatened many tlmes, but 1nd1rectly, not to me.

that affected mes I have to 31t back and

'say, well gee wh1z who . 1s g01ng to klck me’ out: of

. Am I not d01ng uw Job

properly,.or do they Just not llke me oh that had

—

ﬂnagine all other members of the staff

‘of fear was created RS imagine they reacted the sameﬂ

they would

“kind of have to go along: w1th the game, 80 they /-'

R 'f.'..19'1§ o

I any. type:;; o

]wouldn t be flred or you know, I was 1ook1ne for a

. term there stronger than flred you know 7
. -~
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