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; N : " The need for a study of scheduling techniques*—fof relevance‘ to
Newfoundland educators w:l.ll be (explained :[n this chaptera 'Ighe topi& of o
SN P .':purpoee in education will be .rev:lewed to determine whether curren;: L

:I.n line with the dtated purpoees

'.‘::scheduling practicea in Newfoundland areﬂ

. .-- ,. :

r-,'..; N

of education thraughout: Nort:h Afnerica, Canada, and Newfoundland . Next,p. T

' "'-.

a . “
. . x

% : Ostepsibiy; 't:he .sul;j.ee: mattet of this intern‘sh;l.p report:, .fle,E-'; m -;‘ "‘
B ‘, | ;ble modula:r echedul:iné, eppears t:o be muc}; m;‘re insular tha.n :Ls acp\-:ally;" ; ., "f"..'
‘ " . true. i’he school scheduf_l.e, w‘l{ether flexi‘ble.‘modular . tradit;oz;el, 'oir: . '.';g-;;-;: "
B Wl some combinat:lpn t:he;:epi'—, is" a manifeat—atio‘n of the philosophy\ of the. o : - ...
- ~ L school and ae eech ceunot: be ;reated in ieolation. The inte:.;n; there- RO ;..i'}
N . fore, cannot avoid the \mderlying philosophyo;:;ahind flexible modular‘ ', ‘?.'f“‘:' ‘ '
) o ‘ acheduling "as: h‘ex attempt:s tn evaihmte flexible modular smhed\;ling with a - 1
S ‘.,'5. ‘-',:::' . F reviex; of th4 Hterature andAt;hrough his peraonal research utilizing the W . b. - L
S . ) : participant observe; .methqdology. ?,, ' : ‘ L ..b ‘ ’q = . =°: ’

RO TN

anathema to the philosophical basis and pm:poses of education. Thg m ¥

of educati’on ahould foster ends vhich are c;ongruent w:lth, ﬁhe punposea of ’
‘ education.~ Individual:[zatioe of insttuct:lqn :(.s one of a nuni:er af T :
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"rationales, another being better utilization of time and . space, »given

v L3 . n}
zation of instruction as a means éould have unintended consequences such : L
i

’i -

\,;/ ®
v as a 1oae of student group identity and cohesiveness ‘which would not be

- v
5 .
a

o
accorda th one of ghe purposes of education which’ is to prepare young

.
N
e
k)

WHE Lt [ people, to i e within the much 1arger group—-sq‘ciety. S -,

I R "_ C Pin:poee in education has received cogs?iderable attention in the -

D

’ > ) varioua etudies a.nd comissions :of North America. Some statements of

i

the 'purposes of education will be overvieWed .to determine 1f flexible
7

modulal:.rs/che u ing‘ is obaectionable at the conceptual level before it is. :

\
c -

g ..é‘ stﬁdiqd at the operational level.

L T

po of educat:ion wa‘s tnade by the U. S. Commission on the Reorganization Cy

of -Secondary Education (U. S Office of ”Education, 19 18) Seven broad

. . a
. ,r 4;.‘ .

areas o'.E' responsibility for. thé secondary school were stated gg'_heglth,,___' ,

!
oL T ey “'d.:'- . “ LN ~
' } ' , PR ‘com;nand of fundamental p o eses, wor-thy home membership, vocation, eivie .’

v,

.

R D LTI I PRIt Ll g

By education, worthy usve of” 1eisure, and ethical character.. Reasoning that co

A B secondary educa’tion has ‘met" the needs of only a "few groups, the. Commisaion

‘4'(\. s ' - .. . > i - . Q . 8 . R i / " . ‘

SR \ called for broadeni:/?ﬁ_'ggvject offerings, adoption of content and .
Ty

’\
'

TN - - ¢
TN e e metho&s :and zflexibil vy in organization a.nd administration.

»,’":’ ’ - D w .
e T ool .- '
oo s According to. Warreq, after a review of the literature pertaining v

UL to the purposes o? education, recent statements tend to- reflect the 1918 s’

\’,.[1 .

effort"but there is increasing stress being placed on the ab:tlity to

o think \the ability to 1eatn, huma.neness, a.nd -a concern for survival . ",

et e .

(Warren, 1973, P 75) *I.g’. o

LTRSS . -

~ \-P

" 'j The U. S. Ket ering CQmission Report (1973) 'expresaes concern

: . 0 Y '
, ove.r the "purely custodiag. functions) which,}aigh schools serve arid the _f

Y < 1 . “ o
. for the ir%itution of flexible modular scheduling. ' Yet, individuali— ' ?
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"busywork components designed merely to occupy the tims of adolescents
who are in school only because the law requires it." The report proposes

that teachers be exposed both in their training and through in-service

to a variety of teaching and learning alternatives (Passow, 1975, P 164)

- S T e e

.Ihe Kettering Report also. emphasized "humaneness," the concept which was -
popularized by Silberman (Silberman, 1970, p. 114).

.On the Canadian scene, the‘Hanitobe Committee on the Reorgani-
zation of Secondary Educabion.stated.in its interim report (1970) that:

‘the basic purpose of education is to provide an instrument
through which each individual realizes self-respect, self-
fulfillment, and his relevance in a dynamic society, and that

- it is mandatory that the educational system be" ongoing, flex-
R ible, and' centered on the human needs 6f ‘the students that it Lo
b c. . 1is designed to serve. (Warren, 1973, P 78)1‘ CLE

e e More germane to"this intemship is the s‘tatement “of "Adms of (™

AN

N A

-‘Ppblic Education for Newfoundland and Labrador," issued in 1959 by the

Newfoundland Depa&tment of Education. Fourteen general objectives of

education were- lis ted.

A

but as Warren points out, this goal shouid be more emphasized.

Intrinsic in several,of the aims is 'humaneness-,'
: ‘ : N .

" Students must be taught compassion for and eensitivity to

.other people; they must be taught to work for the well—being

;of mankind, including the preservatibn and improvement /of the
environilent. Ways must be sought to translate these convic-
tions -into new kinds of learning, teaching, and institutional
styles. An educational system so oriented will:not only pro-
vide the'developmerit of humaneness among students, it will

. also nourish and sustain the creative, thé innovator, and
even the heretic. (Whrren, 1973. p. 80) . ‘ B s

'Responsibility, goal is specified in Newfoundland'

/

' '~statement of aims but opportunitiee for demonstrating responsibility
are often Jadcking. Most of the echools in Newfoundland are eimply not

organized 80 that the students canlbe given very much responsibility,

_Whrren, after his study of the'internal-organization of eecondary

-, . R
. : . ..
AP .« ,
.

o . N
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schools in Newfoundland, stated:

The organizational-structure of the Newfoundland high
school must be released from the lockstep of time and space.
L Many more opportunities must be afforded students for self-

direction and responsibility in their educational endeavors.
Organizational changes that should be implemented include:
nongradedness, large-group instruction, independent study,
. differentiated Qtaffing) and flexible scheduling. (Warren,
: 1973, p. 134)

~The aims and purposes of education across the North American

continent have many similarities. The concern with the development of
. \

'humaneness' and 'responsibility' is as valid for Newfoundland as it is

for the other Canadian provinces and the United States. School intermal

~

ey

" ’frganization has changed in many instances across North America to reflect

/.

_ such purposes, and a question which should be answered is uhether , -

Newfoundland should adOpt internal organizational patterns which are more

v

_congment with the st'ated aims and purposes of education..

. S The organizational structure in Newfoundland's high schiools which

Warren referred to ig the practice of organizing the school program by
subject in periods of equal length and number per week. Although this
internal organization is not mandated by the Department of Education, it

3

is virtually the only organizational structure présently being used in
il 'Newfoundland.1 Thi; practice is not unique to thewprovince but dates
back at least formally, to 1909 when the Carnegie Foundation for the
Advancement of Teaching proposed a standard unit of time to bring
:.accounting uniformity between different parts of the United States. The
.Carnegie Unit is attained by completing 120 hours in a aubject during

" the echool year. Periods of forty to sixty minutes long are used over i/

'h'lThe.writer did not carry out a gurvey but to his knowledge there
are only a few exceptions such as in Labrador City. : .

- ‘. . -
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. prising one Carnegie Unit.

.. 46).

the academic yean}of thirty-six to forty weeks to complete‘couraea c
The. Carnegie Unit was quickly accented
has become the standard guide for achool-internal organizatidnf not\only
in the United States. but all across Canada.

. ;
that twenty-two of the twenty—five trustees of the Carnegie Foundation

It is interesting to:note

in 1909 were college pres dents; and, therefore, their primary concern

was standardization for chllege adnisaion (Tanner, 1942, p; 45).

, ) - . . : - &
theless, there was little immediate criticifim from high school educators

Never-

in spite of the fact that the najority of high achoot,students were not

college,bound i MR ' R - : D

.

DeaPite its widespread acceptance, the Carnegie Unit is not

:, without its faults since it 13 a quantitative ‘measure which fails to

recognize qualitative variations in teaching and learning (Tanner, 1972

tions of the Carnegie Unit._

1. It lends preatige to tﬁoae‘subjects acceptable to colleges
\ _ in terms of -entrance Units, and discriminates against )
. other subjects excellent in-tHeir own right but as yeét
unacceptable for Unit measure.

2. It considera of equal magnitude all subjects for which .
glasses meet an equal numbeT 6f minutes per semester,
rovided outside pupil. preparation is required. Five
- periods of English is equal to five periods of nathema-
tica, ete.

3. It tends to make inflexible the daily and weekly time
' schedules of the school, for the Carnegie Unit nourishes '
the idea that a class. should meet one period a day five -
times a week.

4. It restricts the development of a more functional curri-
v culum based upon, students' abilities, interests," .and 1ife-
needs, because it has been difficult for the high school -
. to obtain units of credit acceptable to the colleges in
certain more functional subjecta.‘ -

5. It me asures quantitatively experiences  in ‘different suh—
jects ‘and in different schools and counts them as similar
in outcome.

__._,——

nuu.vt.,,m};, “’-W:% '.

Tompkina and Gaumnitz (1954) pointed out the following limita- '

L T e MRS S i R 8

!

~——
- .a.ﬁv.:mz T

al
s
JRCISTIARLY: UK.y

[y

aaéﬁ%%;w*éﬁaéf’fnng "ff

S ol

ity



AN

P

.'class size regardless of the 1earning activity. RE :%,i: ;,; lfffixf

6. It ranks pupils in graduating class despite the fact that
few of them ever have exactly the same program of studies - .
and despite the fact that seldomn are all the years im
school counted in the ranking of the pupil. .

7.0 It measures a high school education (and diploma) in terms
of time Berved and credita earned by Ehe pupil. (Tanner,

1972 P 47 .

Shortly after, in 1956. the National Association of Secondary -

School Principals (N.A.S.S.P.) establishedsa»commisaion directed by J.

. Lloyd Trump to study secondary educatnon in America: The.outcome of this

et

study was Trump and Baynham 8 book Focus on Ch ge--Guide to .Better

Schools which- was published in 1961.' This book marked the demise of

Aunc&hditional acceptance of those edu onal principles that are based .

N .

on administrative convenience rather than on educational theory and

i e

. research. Two such principles were the Carnegie Unit of time and standard; o

\ 4 .
_ The "Trump Plap," as this reorg nization is popularly knqwn, e

'makes the siz?and the 1ength of the class vary with the type of learning

r
activity and provides for individual student differences. Trump predicted

that the school of the future wougi‘have three important school arrange—

ments to. provide for individualtdifferences.

A greater proportion of school time and appropriate spaces
for 4individual work, independent of group membership. with g
minimum of faculty supervision, ‘ '

¥ . A combination of horizontal (more of the same subject or

grade : level) ‘and vertical: (advanced subjects) enrichment, with
L professional decigions. determining ‘the "amount of each; accord-
ing to the individual student,s learning speed and maturity,

Flexibility in grouping and regrouping of students, for
example, when the learning goals of a group of individual -
students are seen to coincide to a workable degree; small -

. groups will be organized on the basis of which students need -
what kinds of . teaching, .and 1arge groups will be organized by
including those with some similarity in‘past achievement of
skilla\or of content’ in ‘the subject in- question. (Trump and

-

R .o e s

Baynham, 961, P- 46Q L U 7O o .
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‘schedule mUch mo;:e difficult than that 'of a traditional schedule.

e and Allen attempted to. utilize the computer.

'\situat‘ion. o ' ‘,.‘ Ve '\ ‘_

Bush and Allen (1984) deueloped flexible 'uodular scheduling
(F.M.8. ) based on the work of Trump and the N.A, S S.P. Counnission. )
Flexible modular scheduling is built around a 'mod' ranging from ten to
thirty minutes in length so that class 1ength can be any multiple of the,

mod.’ -Class size 1is also free to var_y under t_his arrangement , and

N

 students are given course options so that each student myst have his own

‘s

timetable. The additional variables-i of class length an’d‘ size as well as

increased student choice of program make. the conatruction of a flexible i

Computer programs Were o )

developed and in 1963—64 four high‘ schools in the United States exper— .

[ -." oLt
.o v

3 imented with computer—generated flexible modular scheduleS. , ] CL _ R

"1« .

After the advent of» computer—generated schedules, flexible
modular scheduling spraad into Canadh and at present. schools from

Halifax, Nova Scotia, to Vancouver, British Columbia, have adopted it.

\

Thete are, however, few schools in Newfouudland which have put flexible ‘

mbdular scheduling into practice._ :

The Topic of sp‘e.cial,lnte'rest: .

N e BN e —_——

The main purpose of this research is to study flexible modular j

acheduling expe7entially by means gof -an internshi,p and to evaluate it

Bush o

b
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- America. This is also true in education but is not necessarily negative %,
- as the time lapse, more than a decade in the case of flexible modular ?
p scheduling, if tékKen advantage of, can prevent mistakes made elsewhete : 1
. . . !
. by only adopting thdse developments which research has proven meritoricus.. ‘ . g

.i{ ' ' . T L

~ Such logic is particuplarly appropriate ‘for the purposes .of this intern-

ship, as the a’doption of 'fle:tible modular s:heduling Tepresents a p'r_o'- . ‘ ) : ’ 3
5 | found ch ge from conventional educationaﬁl philosophy as students are o ' ) ; A_
given muc '.'g‘reat‘er freedom--as‘muchi as" forty percent of student: time in., ' b
v, -, . school may be. unscheduled for individual projects and study. 7'.r ' : ' o \
., mWifthin the limitations of the observer as participant' approach; - -i 3
' , the intern attempted to evaluate flexible modular scheduling“snd its : ) 7—'_‘ ‘5
’ . ..,» intrinsic philosophy as a realistic alternative for schools in Newfound—‘_',f;‘-' ){é
“', The intern proposed to study the preconditions for successful . :,' : ‘
] M__ . ‘- 1mp1ementation ‘of flexible moduler scheduling and the problems inhere\Lt .
: i' ' ; in its implementatio?tZ g The conclusions and guidelines generated from S o "I'-
- the internship experience were examined‘ for their relevance tob schools ;
‘I contemplatiné .a change to F. M.S. L | S o ‘ ~; h ‘ .
. . If flexible modular scheduling is\implemented in some of . . . o ~v ; .
- Newfoundland's schog}.s, the province will need edd::etors who have had ST ‘ B /’ |
. some experience with F M 5. The intern hopes that his brief experience ) . ' ;..: ‘
: With flexible modular scheduling may be ofr some. modest benefit t:o the '
- | province i.f it:s schools follow the North American trend of increased : ‘ j
c flexibility. } ‘; . , - |
The majority of Newfoundland's teachers are~ trained at Hemoriala L ‘
2 Univarsity of Newfoundland‘ and while this ’has decided advantages in’ that A —. _
training is gefred to the local, wsocial endﬁeducational milieu, one ‘ ‘1 ..

_'.."A "\ oo .- v Coeend f -
- . .. : . . .. . R R . PR
. e . T P, . .. -




. : - o h 4 _ ) ° ’ ;
j : . . R " | - . . . - B . 9 '
' di‘sadvantage;is that theory and practice(-’nay take longer to perm&ate the ° 5
prowincial scene. A concrete example is the notable lack of a course | : 3

concerned with the technical aspects of the @rincipalship such as sched— = ) )

uling alternatives. 'l‘he internship report could be of significance in

. N influencing the Department of Educational Administration to offer such a ,

i - ' N Y ' - ’ - ‘:!;‘
L _ ' course. - A ; i
- . oo . : . ° . ¥
‘L 4 A Organization‘. of "the Internship Report ’ 1

o

Chapter I has attempted to give the background information per— .

-.‘.l‘ taining to the internship. To accomplish this ,the relationship between . ‘;"..
- l_v:' school schedules and educational purposes was developed and a brief ,?
: e history of the evolution of school schedules was given. 'l‘he p;Lvotal | . ;
i point of the internship was stated as-a, study of flexible modular sched- 9 o
, v.‘i | l\ uling._ Chapter I1- develops the conceptual framework use of 'w‘nich ) e P

- \ o , enabled the intern to delineate the specific objectives of the internship _5‘ §

and the questions to be used to realize the objectives. The'— conceptual- -

-

framework is also used to guide the( review -of . the literature and the ‘

presentatioii of the data collected during the internship. Chapter III

S

N reviews the literature related to the internship. ,.Chapter IV outli‘nes B . 1.

= the*type of‘internship and the methodology used during~ the study. The — = g

information gathered during the internship ia presented in Chapters V

and VI.. Chapter VII offers some reasons for the differences 'betweem ' = B

echeduling practices in Quebec and Newfoundland the cdnclusionu and

the recommendations of the writer for educatidn in Newfoundland S A:- P
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L s _An open systems approach to educational administ:ration will be

.

et g o4

5

a

\ISEd to overview the : role of the principal as an administrator in a -0 I

formal organizational context and to indicate the relative mix of akills
. BN L
-,‘required at va.rious 1evels of management. A systems model for rational

R P T

13 L B decision making in education will be presented and used to direct the BN

A P .
f N ‘.. 4“ TR "

SR LT review of the literature end to generate questions to be pursued during

s ey s e

Voo o0 s~ .. An Opén Systems Theory for Research . T MRS Ty
Y B - . " T The formal organization does not operate as a closed aystem, but o 3‘.'1.'

- , L R

- rather as a part of the much wider social system. There is a continuous

transfer of goods, inputs and outputs, betWeen the formal organization ' v i
X8 R R and society. The organization can therefore be considered as an- open :

~u s

7 aystem interscting with its environment the macroﬁgystem. " In turn, the B

_ ’ . y o syatem or organization can be broken down :Lntm subsystems for the purpose 'f EN ST 1
ol of anaIYSis. —’ :M ) '. “ v 1;.' _‘,',f i L |

- ' 'l‘he hierarchical structure of s organizsationx can; Iie divided into - ~ s \

thx:ee levels. the "technical'“system. the managerial" usystem, and the R .,:

e T "institutional" or commity system (Parsons, 1957) Between these three T
-

N [ s » ‘ [ Y . . 3
-l ey levéls there are two breaks where conmunication must occur, and in each L
SRR T 6f tho\se two interstitials, feedback must move up ami doim 50, that the P 3
- ""'." .*‘-', . K o o ’ A' U"."" AN c
S '.:_4' . traditicmal "line authority" concept where authority is delegated from [
i SR S e e s ] i By B
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Lo performed by the teachers whereas the

! has a certain amount of 'independence.

At the 1atter extreme would be the edu ational system.

the extemal situation of th%organizat

' which he mediates betWeen the technical organizatio

e et

superior to subordinate may In practi e be too simplistic. Each level

Organizations may be classif:. 4 on the ba.915 of their technical

functions. 'I.'he most obvious diff rence mould be between those organi-— :

zations wl'tich produce inanimate goods hnd those which deliver services.

:

R The raison d Etre\a% organization is performed by the. tech-

=~

nical level. In the educational syste the t‘echnical funct:lbns are -

1

itates the worlc of the teachers. . '.l'he

the technical Bystem can he divided intl two are""'“
\ d - ’

‘on and\

L : e

-

orgenization s internal affairs.:-,

R o

The external responsibilities of the princip\al would be those :I.n
(sch001) and 'the

* consumers.z‘ Another externa.l responsibility is the pr curement of =

resh;.}rces—-fimmcial ‘personnel and physical faciliti s-—needed to carry
SV o \'_. e

”

. out fhe technical functions.A L NS - e

= essocietion. .

l'he internal relat:lon of management to the technical system 18

Lo gl
by no means a. one-way process of giving directions although the broad

I,

l L
technical tasks may be formlated by decisions of management. Th:!.s is ,

{
very evident in education. as teachers may have area.s of competence which

-

ca;nnot be matched by administrators, and this in con,‘junction with their
Lo "‘.-'_4: . .-....L, ..‘.. _,.» :\. ’~.2 U . RN .

.

AT 2'I:he prinhipal can be considered as part of management by virtue o
- of his authority .even’ though he is a member  of - the Newfoundland. 'I‘eachers
Association .and- belongs to the’ same collective hargaining unit as. :
teachers.- ‘This "Collegial.Model" setiip’ds coming under : increasing pres—

~1. .Sure..as some principals are de nding separation from the teachers a

"nagerial level dir/cts and facil—ﬁ.

"‘na'gegial syst m 5 relation to SR

el gl L,
R

L

et i

'J.,i;a.;i:' RN

2
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involvement at the technical level necessitates their inclusion in many ' ?
' i

L . { teéhnical decisions.' Ultimately, however,. the principal does have the

. L ’ responsibility. to succes‘sfu’lly manag.e the internal 'af‘fairs of the _school : .‘

3 r isuch as assig‘n:%ng 'students'and 't'eachei‘s.'t'o s.ubjects and grade ’levlel‘s, ‘
- {r"ecordin'g and re'porting'studentsf' attendance and ac'hievemen.t,‘ and coor- . -

i | v o l dinating guidance services and extra-—curricular activities.. ‘ .

B ' -'!\‘ The formal organization as a subsystem of society receives its S

Lo : / meaning and‘leg‘itimation from i‘ts environment.-‘ This mesns that the ’ ’
, s / managerial svstem 18" also subject to controls by the connnunityror insti- .

e j tutional structure.’\_:These higher level controls .are of‘ three types.‘)_ The ‘;

? ‘. "_'-‘ f‘ -'_':‘:first control 1s:: the;set of universal norms which are valid throughout %
i - “ /‘ the communin Although not formally enforce’d, 'any deviance, if sus- 'E 5—

' l’ / 'pected will incur chastisement. The secoud control is a fbrmal struc—-'

E / . 7':ture, such as P school board which represents the diff’use public

ool
, / o . ‘xinterest.- The third control is one which involves management directly . ‘: g - Iié
T _ / _ ' with "public authority. ' Often some organ ‘of government or sometimes N :
' / 3 . the Church has performed this function. In Newfoundland's‘ educational ,_‘,,____. uJ 1
. j- - \ system both the Church and the State perform this control role in part-—.. ‘ ‘:.’f,';’ ;
.nership. - ;m:“ 3‘: e ’ . .,"’_"r' -_ : \ : ' RV &
B '. Each of the three subsystemaz-—the institutional,.Pt:he managerial,
: t o e .';"=and the technical-—-has a certain amount of autonomy.' The functions of ‘ AR 1

.‘each level\ are different and ‘a- certain amount of independence must be -. oo % .
, : ;

L | ~_:""guaranteed each level so that each is accountable for . its .own responsi-—

. coegt
5 . B ,_.,

: . . I A
il ,.';bilities.; Tenure, in this pe’rspective, is a formal mechanism to protect I A P
L - . i

' . thé professional staff from managerial pressure or from' pressure imposed

, l: e ".'3 - ;by school boards through management. :-_ B .,}» , - R |

4‘ R N The managerial level in the educational system, ranges from the TR ¢
R PO PR R o B

R b S Y g 0 AT _‘.“m‘# . N . -Magn.s.,,_‘a&. n}?‘.&ﬁ@}?}(
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principal to the superintendent. ‘Unlike the techaical level whiéh ?
primarily deals directly with the level above, manaéement is caught in ,
the middle and must also communicate upward to the institutional 1eve1. | ,
However, different levels of management do not have the same degree of .
) conm:uuication upwards or downwards.' The principal has more im:ernal ’ |
“ dealings with the technical staff tlun the superintendent does and the :
. K superintendent has' more external relations with the communit& in’a broad o R '.-_-.
- " b sense.” Th‘ebskills‘v‘ihm;a( successful pr:l:ncipal must employ, while qual— : ‘ K ‘
y - i‘{:atively ‘the samé aﬁgL - .‘osse employed by a superintendent, are utili,eed“ '. - xf 5
& :h : 'f, lin quantitatiVely different amounts., IR " N ‘
" : ‘ - There’ are’ three 'areaa of sltill--technical, .human, and Iconcep- a
';:‘. “ T tual-;—generally agreed to be requisite to a successful manager, but each ) ’
' o level of management requires different mix'es of these three areas, of K
. | skill (Katz, 1955) ' *As one’ ‘moves upward in m,anagement, less technical . __:!
A . .'.‘_'skill will be needed since direct contact with the technical level T
RS ‘decreases, and moi'e conceptual skill is needed as the importance of ) “ ¥
‘ seeing the organ:[zatio’n,—:in its environment, as a-whdle, increases..
' y . '.Human skilla should remain.relatively constant in their importance, as A / : 4
K . _ . ‘management at any level implies working with-;jeople (Hersey & Blanchard /__Z
'::Atﬁ . 1972, p.' 6) The principal utilizes ‘a. diVersified array of technical e . o 3 \
. \.: : l/. skills as he carries out his responsibilities. A far from exhauftive g ;
‘:. -'\_ ’/ ._list could include business skills-——the selettion, utilization, and . ‘.' . %
‘ ;,, 4.',:‘v'control of school supplies, evaluative techni?ues;-;the supervision and e E m :1
- ) ':evalustion of both profesaional and non-professional personnel; and legal "4
L ) , .:'llmowledge—-knowledge of the rights of students and teachers to ensur’E‘ a , ,: : )
i > ".~A:smooth running accident-free operation‘ : 'Although it would be diffic.ult ;"
=1 ) to'ranlc such skills in order of importsnce, a; very essent}al skill is .
s ***»mr*wssmpmu e . A ' f‘r«;ﬁh: -
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‘ : alternatives but have an :l.n-depth ..k,nowledge regarding advantages and

i
j.
’ s
4
v
1
=

..‘:5"
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14 - 4
) S : o k.
.the ability to provide the organ'izationa(l ‘arrangement to best facilitate
W s . : B LR
. ‘attainment by thé students of the ‘educational obj ectives of the school. ’ 1?
2

A basic ‘concept in school organization and administration
deals with the relationship between the instructional program
".and. the organizational pattern that implements it. 'Good
‘theory suggests that the’ instructional program be built and

A i i ae L B RC WPy SN, e

the ‘organizational pattern established that best facilitate . K )
" maximum results for. classroom learning. (Trump, 1973, pp. ‘ K .
-33—34) ; L :

The principal then, 'should not only be cognizant of scheduling

dissdvantages and the philosophicallbasis of each alternative so that he

°l. can leacythe staff in the making of a wise decision. . RS S 5
S ‘ One of the character?stics f administraqion is the mak.ing of. :
o decisions. -In congruence with a nistration generally.. decisions in {
/ education have often been based ol value orientations ;imply because L “;‘_.' i

[~ ' obj ectives ~or outcomes cannot often be enunciated in a fashion whith is

i : .
amenable to quantification. Add/éd to thia has been the steady growth in : . E

ra

complexity of most schools and school systems with a resultant decep—

el

Lo .
IR " e
- .

tralization of decision making. Such a management system requires a high

standard of "technical competence" on the phrt of the decentralized staff .
/o

N .
TN IRETS
- .

to mak'e administrative decisions which sre in line with the goals of the

’
[ERTE
‘, -

organization (Banghért, 1969, pp 5—7) The systems approach to. aduﬂ.n—~ "'r"_.:,'

>,

i

istration can be considered as a technical skill to.be utilized in making

2L .educational decisions. Just as the formal orgs‘hization can be broken -
g

down intd systetns for t‘ne purpose of analysis, 80- can problem and deci-

‘ sions be broken down into their coyponent parts to facilitate analysis.

; .

Systetn in this perspective is an incldsive term that denotes a].l acti-: -
/ )

R P il .

Sk

' vities involved from the original analysis of the problem through the

Pt PO =

;E:l.nal implementation of recomendations .'(Banghart Y 1969, p. 20) ST S £

[ B ./, o
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' gproblem or to assess those oneeds which are not being mst. . A need is ..' 2

PN

* ,‘ - - D) ) q : — M !
. ‘ g e . vl 5
- R . A V-5 15 R ,I":’:‘
s e R ) cele
" Alkin and-Brunmo 'state' that there ar'e»five elements to tfie’ systé‘m' e T,
’ L e N

‘approach—-the objectives oaltematives, .costs, model or models, and" the

%

decision rule. The first task for the system researcher is to specify L :

associated costs. . “Models“ are the substance of a system approach They
represent diagrammatically the:' cause— .d-effect relationship inhe“rent ip
-._:_the situation under study.\ Alkin and Bruno, in describing the elements
of the system approach state that "the role of the model is to predict

. ,the costs. and the degree of attainment of specified objectives{ assOciated-

the "objectives" to be attained and to assess to what ex‘tent the: objec— ,' Lo

tives are being realized.- "Alternatives are different strategies 0T

ways of attaining the objective.~ Each alternative has costs such as
n‘ N :
~time or money and acceptance of an alternative means acceptance of its: _'

. l
4 . .. . ‘s

Q

,v":

with each alternstiVe-"(Alkin & Bruno, 1970, p 194) N The. final' elemenc'_»_',.'l_', R

of the system approach is a "decision rule" which -1s \qged to rank alter-l" E K

natives, th,us establishiné priorities.. “ , g S “ ‘ il

'it should be noted that the system approach is a process and notl, -‘

d Product (Kaufmn 1970 lp 8) The product is the desired educational:.l.l.": l ‘
outcom the ac.qnisition of certain skills, knowledge or attit;udes., g ' : g

Flexi'ble scheduling, tesm teaching, individualized st—dy and the systeml :’ .\: i

approach 1 ‘self are examples ofn processes ‘or means by which the end ;. , a ’

- Pfoduct is 'gchieved ' v '; o e "‘ RS :

- K has developed a Jnodel which he tei:ms "\ design-prc;cess'.-'}‘:" "

mode of a system approach. : He has divided the éystem ’approach to" the \,:" ‘

. \ :

administration of a school into system analysis snd system synthesis. o AL ’ -

- ‘. . r v '.. M ‘.'~""
. P RN

Figure 1 depicts his approach (Lipham & Hoch 1974, p. 35) '.73 e ,'

P N -
-

'l'he initial. step in Kau,fman 8 .model is .to become aware of the




¢
o
X,

X :’r ot L
ek

e
)
=y

S

e
g-«"“"‘."-v.'&‘;";i,3

"

T

y:\‘

ar

ik

P
EEas

o

S i

o,
X‘lt st

© TOOLS

b a e R e - L0
° s e : b ; ol
:: - . ) R S . o ki ‘: Y TN N e, L S
. X2 R B o : “.
! — Ll . \‘ NS
i SR DI
~s * ‘ "'. '. - : N ;
AT o
' ) © SYSTEM DESIGN ¢
. L . . )
+ SYSTEM. ANALYSIS ‘ . SYSTaEM' SYNTHESIS ' -
_A ) ) . ,I~ . . A - &
' \ .’ . N r . N\
e : , (FEEDBACK) .-
IR sndnin e T === TT T e el tdd -
Ty i- | f . Vo ! |
i . 1 A 1 | | S
’ N -~ '{ . -e X : - ) )
IDENTIFYING . DETERMINING- oo | P oy DETERMINING
THE PROBLEM ALTERNATIVES ) SfR.ATEGY STRATEGY - EFFECTIVENESS
‘: i N a f - ‘ 4 ‘
REEDS I MEO. . PPBS. - | NETWORK TESTING,
| ASSESSMENT " BEHAVIORAL 'INPU']E-'-,OUTP,UT * TECHNIQUES, OUTCOME
. - ] OBJECTIVES ANALYSIS PERT/CPM EVALUATION . .
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dministration in Terms of System Design, Analysis,” Stages,
and Tools for the Improvement of Education “
SOURCE: Roger A. Kaufman, "System ‘Apptoéches_'to 'Educat,ion: Discussion and Attempted .
Integration,” in Philip K. Piele, Terry L. Eidell, and Stuart C. Smith (Eds.),
Social and Technological Change: Implications for Education, Eugene, Oregonm, .
Center for Advanced Study of Educational Administration, University of .
Oregon, 1970, pp. 143 168 =
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defined as a discrepancy between "what is'"' and "what should be." Once
educational needs can be stated in terms of discrepancies, measurable
objectives can be stated as the "reduction of needs over time." The
assessment of needs or problems translates into goals or ebjectives.

The objectives should be stated in operational terms as behaviors tath_er
than as processes. Such needs assessment enables the principal to
isolate pressing problems and to design altemative solutions (Lipham &
Hoeh, 1974, PP. 35-44).

. The second stage of system analysis, determining alternatives,

involves the fo{owing.:

1. Conducting mission analysis." Mission analysis involves four

stages: . A
(a) Identifying an overall mission objective: "Where are

. we going?" .

(b) - Determining constraints. "What are the things that
‘ will keep us from where we are going?" , - - ' ’

) "
‘(c) - Removing constraints: “How do we ‘eliminate those '
things that keep us from where we are going?"

(d) Preparing a mission profile: "What are the milestones
along the way to where we are going?" .

2. Performing function and task analysis: "What specifically
must be done to get to each milestone?”

3. Performing methods-means analysis: "What are the possible .
alternatives, for getting each function and task donef?"

4.. Formulating the criterla to be used 'in assessing alterna-
. tives., ) .

5. Formulating the decision rules for-selecting a.n'slterna-
tive. (Lipham & Hoch, '1974, P. 37)

" ‘Suggested techniques at this stage include management objectives
- (M.B.0.) at- the administrative level and the specification of behavioral

) abjectives at the instructional level.

. a n L
The third step is choosing a solution strategy from the alterna-

-

tives. It involves the following activities:
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1. Obtaining and assessing criterion information related to
each decision alternatjive.

*2. Applying the decision rules to the available criterion
evidence. This.may be stratghtforward and unambiguous or
highly subjective and intuitive.

3. Choosing one alternative.
4. Reflecting on the efficacy of the indicated choice.

5. Confirming the indicated choice or rejecting it. The
decigion maker may seek more infdrmation,:change the
decision rules, formulate additional alternatives, or
retain the status quo, thereby choosing by default the
alternative Iin use. (Lipham & Hoch, 1974, pp. 37-38)

Such tools as planning-programming-budgeting systems (P.P.B.S.) and cost-

benefit (C.B.) énalysig are useful in formulating decisions at this
stage, Althoughh;uch tools as P,P.B.S. and.C.B. analysis are deciéiqq
tools in themseléqs, thc Kaufman model attempts to utilize the particciar
advantages of each to reéch,more valid decisigps. - )

’ The fcu;th step £s implqméctaticu of the solutio; strategy, but

o

" evaluation should still be "ongoing ﬁq'assess Qhefber the solution stra-

L

tegy is being implemented in the 1nténéed,manner and to determine if the

program is moving towards the objectivés.

A\l

The final stage, determining effectiséqgss.‘is concerned with

-

fhe extent to which the objectives of the program have beén reaiized.

The pﬁrpose4of this evaluation is to decide if the programﬁshould'be

-

terminated, continued as is, or eipthed. Norm—rcferenced3 and criterion~

.
.

referenced test84 are often used to determine‘if.the stated perfocmance

objectives have been achieved. .

3Norm—referenced tests are used to rank individual students in
terms of their ability, knowledge or attitudes by their relative positidn

in a group.
//

4Criterion—referenced tests yield a mark-based on accomplishment
of certain criteria or performance objectives.

P -
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It would be an invaluabfe experience to utilize 'the systems
approach as ocutlined, in a practical situatiom; that is, fqllow the
process from identification of needs to evaluation of the alternative
implemented. Any inte_mship, of course, does not lend itself to 'such an
intensive and long-term process.
The highly rational approach of the Kaufman model to planning

makes it a valuable addition to the principal'’s repertoire of technical

] . .8kills to be used in carrying out the internal functioms of his mana-

-

gerial position. The model essentially glves a sequential description

of the process to be followed and the relevant questions to be answeted
if educational changes ‘are to be made. As ‘such, :Lt is particularly
suitable as . a gui'de for the litetature review of an intemship report and
s// erves to generate questions to be. answered during the 1ntemship itself .
The advantages of using a model in this maoner are to provide a logical .

sequence - for the review of the literature and to help keep it to a

) manageable size without leaving out 'essential information. Also, th

- 1literature review might not be as biasegl if a model is used, since its

course will not be as greatly determined by the writer's biases and

pe rceptions.

dﬂjectives ‘of the I'nten;ship
w7 o : .
?((\' The specific objectives of the 1nternsh:l.p are divided into three

-
categories dealing with the needs which have precipitated flexible

modular scheduling. and the extent to which‘ thesge.needs have been met,

.the techndical skills and knowledges which are essent:l.al to setting up a

-
7

flexibly scheduled high school, and the role of the principal in a

flexible setup. A review of the relevant literature and the internship

N\
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e:tperience itself were utilized in an attempt to realize the objectives.
Firstly, an attempt was made to determine-the “needs' and situ-
ations which have precipitated decisions to adopt flexihle modular
Lcheduling. An assessment‘-was made of the success of flexible modular
scheduling in amelioratingsthe perceived needs. Specific quest\ions
related to this objective were: °
1. Why did Beaconsfield High School adopt flexible mo'dular achéd—
"uling?
2. What were the'major administrative tasks in moving to flexible
md'dular scheduling” .
3. What have been the major adminiatrative probl ' caused by

- flexible modular scheduling and how have they been resolved?

4, k- What evaluative procedures have been carried out to assegs the
\ R - -

effects of flexible modular scheduling on. the students? o \ .

- . )

5. 'To what extent has flexible modular scheduling been successful
in terms of the needs which precipitated its implementation"
Secondly, th intemship was used to gain.practical experience

'in the techhnical aspects of designing a flexi_ble modular echedule. '

Divereified instructional techn‘ijquee inherent in’ the flexible modular

anproach'were studied with 'part:l.-cular reference to:the tech‘nica]( skills

needed by both ad.ministrators ‘and teachers for sugcessful implementation.
o1

A

Specific questions related to this obj ective were: ‘
1. What process does\ Beaconsfield High School follow in generating
‘ its master schedule?
2, Beaconsfield’ High School has made an effort to organize its ,‘/‘

curriculum into three branch'es. - How doee thie setup compare vith -

the provincial curricular requirements in Quebec? W'hat external G

P NP

e ek L
.

e it
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3.

" ization of the school? .

constraints, if any, did Beaconsfield have to .eircumvent to’
institute this program? Has the eftort bee’n‘suecessful?g |

To what extent are volunteer assistants used in the instructional
‘program? How are they ‘recruited and coordinated'qnd what pr\ovi—’
sions are made for their training?

With flexible ability-grouping instead of streaming, how wes.
provision'for the various achievement levels pf students built
into the curriculum?

T

How and why was the interdisciplinary team approach introduced

‘ at Beacorrsfield High School"

Thirdly, the principal's role in changing to flexible modular -

kR

- scheduling was investigated with reference to the plan.ning and in-service

training for teachers which are. requisite‘ to the institution of a

- fsucceaeful flexible program. Also, _modification of the principal's role '

Wwas exam.ined\with reference to delegation of responsibility and decen—

—

tralizdtion of aut’hority. Specific questions related to this objective

To what extent were the teachers involved in the move to flexible

modular scheduling?

o~
L 4

Was an in-service program initiated to re-educate teachers when
' £lexible modular scheduling was introduced" If so, to what
extent has the in-service program been responsible for the

/

success of flexible modular scheduling? Who was responsible for

coordinating the in-service program? fl

Has there been a. decentralization of authority and responsi‘bility‘

to the technical‘ level as a consequence of the flexible organ-

-
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4:" A change in principals is often critical in ‘terms of continusnce

IS

v o of an innovative school's program. What adjustment did Beacons-

B

field have to make whem the principalship passed to a new person? “

’ ' we o ' ¥

) ' o ) Summary

The role of the principal was analyzed as an administrative .

o

ﬁositiqn, and it was determined that the‘positgl.ot'x, iﬁ addition to

) ’ . -
requiring broad “onceptual skills regarding the philogophical goals of

o

the ofganiégtion, alsc requires extensive t,echnica]i- skills. One such

A VA S s A bt P (s e R

PRI DY PR S

PRI

. " . technlcal skili involves:the arrangement of the organization of the
)-‘A'SCHCI)OI."-_,*I- ' .
. - ;o . . - & -
3, he systems approach to’ the admini.stration of a{’school was
Lo ' Lo v"‘.
‘ ‘ : developed and Kaufman» s model util:!.zing th:ls approach 'was present:ed as . - ™ L
s - fa conceptual frameworlc I : ” o S
\ ' : o The objectives of the intemship were derived froxn the analysis ' ’
. , of the role’ of -the principal operating in an open system. The questions
- Lo ' to be gtil:lzed in realizing the objecg:ives .were developed from the P
i “\ i
Kaufman ' model., ' : > .
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YTHAPTER III

P AN
SN
e .

' 'L .
REVIEW OF . THE LITERATURE

The five steps contained in Kaufman's systems approach to deci-

sion making will be used to gulde the :’l‘:eview of the literature,

- ‘ Needs Which Predicated Flexible
' ‘Madular ',Schedu—l—ing— .

V4

Trump and -Baynha.m 8 Focus on ChangeL——Guide to Better Schools

. :\’
«-A 5 8"‘

(1961),*&as the n;ost influential book in’ inspiring scbools to make their

p“di‘) fams”more flexible. ‘ The authors pointed out that schools are not

_'the latter half of the twentieth century They stressed such student

- '.

needs as study ski].ls, individual responsibility, inquiring mind rdis-

.

cussion\ skills, satisfaction in learning, and talent for effectual human
relations. To facilitate t:he acquisition of such skills by students, .

| .
teacher needs-—greater opportunities to use professional skills, a place

to perform prqfessional work, and a8 higher ceiling on salary. curricular

, needs-—basic curriculum for all s and a depth- content for some, and\ sclldol

needs--more flexibility, more use of technology, and better use of school

funds, vere pointed out . (Trump & Baynham, 1961, p. 2) i

2
“

: . As a starting point in determining the needs which have influ— ‘

enced schools to adopt some form of flexible scheduling, the student

needs discussed by Trump snd Baynham will be briefly reviewed. . )

—_—

"Students need opportunities to: develop individual responsibility

j and the ékills of independent study '(Trump & Baynham, 1961, p.- 5) * The

1z L

rgan fzed to equ.ip students with the 1eamings whic'h they need to face R -

Py

P

L

- - ":;‘:":'"-ib.', .

teer e s L
R . -

R X

S e £ e o S 00, et g sl o ) e S e i
D L : i R . .




i »

o~

pimtorpdandangiuhalye: oy

T N IR AT, A TRES '*»n-% : . e ¥ . TE
!

- : ’ P :
~ L . ’ . BN ." 24

internal organization of schools as described inul96.l is stil1l valid in
‘ : /. .
Newfoundland and throughout much of North America today. Use of the

Carnegie Unit maintains an inflexible internal organization which exists
for administrative convenience rather than the needs of the student.

Directed and supported virtually every step of the way
through high school, too many students find it difficult to
travel on their own when they reach college or go to work on
a job. Few high school graduates have achieved adeguately the
skill of independe/)tudy. nor has wuch happened to make them
feel tWhauld (Trump & Baynham, 1961, p. 3)

"Students need opportunities to develop the inquiring mind.'(Trump

‘ & Baynham, 1961, p. 5) Students should have thé‘ opportunity to develop
~. the ' spirit of inquiry" for such skills are more valuable than the most :

_,_../

’ advanced knowledge which may be obsolete in a few years. ' o

'I'he pupil works ‘his way, through a: school assignment, shuts"'
his ‘book, xand moves on in the ordered regularity of his:sched~ .
ule. ' Any lingering wonder, any. curiosity , 18 buried tnder the
necessity to tummn to other.work. (Trump & Baynham, 1961, p. 6)

"Tied .to the need for effective discussion is need to acquire a

L far more complex talent, the talent: for effectual human relations ' (T rump

's Bayoham, 1961, D 6) Ch,ildren‘are-not born with the respect and :
appreciation for,other human beings whichuis S0 necessary inAany society.

" The classroom offers a unique opportunity through interaction between:

»

students and with teschers for the acquisition bf human relation skills, "

The lack ‘of small . group discussion prevents the shy and - inhibited from
| ,

engaging in much constructive interaction.
' "Students need satisfaction in leaming-'('l‘rump & Baynham. 1961,

1
e p. 47) Satisfaction reinforces what has been learned and provides :

'motivation to continue the learning process. The principle of imediate

‘feedback to- the student is one’ way to increase learning satisfaction. ‘

‘The ‘student, needs deli_neated by “Trump -are~certainly far. froml <
. o N . L - " . '
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exhaustive. Trump realizes this but continues: . - - ;

B The purposes and needs mentioned here are among the most
highly important of the schools' responsibilities. They are
also the most frequently neglected. The conventional tclass- °
room inhibits them; traditional scheduling largely ignores
them. (Trump & Baynham,.1961, p. 7) . .

NIRRT g L

Gadinia i §

Trump's criticisms motivated many schools to assess thelr needs

e
'

and consequently many of them adopted procedures to increase flexibility.

e

One such school was Easton Area High School in Pennsylva.nia which started
¢ . . ) - , ]
. ' experi‘menting'with -t-eam teaching in11958 (Peterson, 1966) At that timé‘:b—\

the traditional program was considered adequate by the community, and
the school had received an, above average rating a few years previously

- R by the Hiddle Statea Accrediting Agenc . - IR . - T

Wt ‘. . v ..J..

e . N . ’l'wo factors caused eﬁucafors at Easton to evaluate their progra.m. o

The first ‘was, that a new senior high school wa.s being planned and those"' I , "
- ‘ . ' !

.V»,

concerned with the planning v(nted it ‘to be designed around the most B

;
!
o e e bt A s 4 e

3

.effective'and modern instruc ional: techniques. The second factor was

the influence that Dr;:’ﬁl"r‘ump and the N.A.S5.S.P. Comnission were starting

to exert..
The evaluation of Easton's program yielded a number o,f areas of

- concern. Briefly, these were a lack of individual attention for students,

little opportunity for student:s to function independently, a lack of ¢

» *

professional staff interaction among fa.culty members, a need for improved

T A wm i i <,

! staff util:Lzation, and insufficient student motivation. " o R
As plana at Easton moved into the formative stage, lthe ed‘uc.at-ors .
| realized that a lack of flexibility was’ cauaing many of their problems. L
T 4 It becane - obvious that ways would have to be found to free A
both teachers "and students ‘from the rigidity of a daily gche-

dule which controlled not- only mass movement of individuals = . . . -
but also exerted undue influence on the manner in which the ' T

-
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: week quarter system in their secondary schools. It enablea them to

26

te

curricular and instructional (italics his) program was carried
out. (Peterson, 1966, p. 8)

o

‘

The administration at\Easton High School arrived at the same
- . \\\ .

"gonclusion as did Trump, that the school schedule would have to be pade

more flexible if the perceived needs were to be. amellorated. The deei-

slon to achieve flexibilitx primarily through'ad'opting a more flexible

‘schedule is only omne alternstive among many others. Theése alternatives

P

should be overviewed as dictated by the Kaufman model. '

." !
K

‘ 2 'Aiternatives to':Achieve Flexihilityf )

1.

An American nat:ionwide inquiry as to how,. schools achieve flex.i—'

-

. bility was published in 1972 The authors,-Congreve and Pd.nehart,

attempted to determine the prcceduresgvhich are currently being used to

achieve flexibility. 'Ihey wrote to the fifty chief state school officers

_and two professors of education in each state and asked them to nominaté

' three achools! or school districts which to their knowledge werel.imple-

menting procedures to- achieve flexibility'. Over 300 schools and districts

1

vere nominated, and of these, 225 schools and dis tricts responded to a

. -

questionnaire. . The authors classified the various ways in which high

.q,_

}
schools have attempted to achieve flexibility under four headings.

The first category wis Achieving Flexibility through Organization. :

There were three high schools which reported utilizing organizational

Y

techniques to achieve flexibility. A

The Lowndes County Schools in Voldosta, Georgia. use a twelve-

\

-

accommodate students who wish to drop in and out of schools, revise the W

] :curricu um without constraint, and utilize teaching talents more effi—
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ciently. - ' ' | . ' 4

Nine—neek.cqurses are used in Qldemos (Mj_c[;i"g.ah) High School at | / : :

_the grade eleven and twelve levelh, and this- allows Astudent‘s to select g
. both.their teschers and\courses. . - ' L

A Three House Plan Organization is used in Columbia Hi&h School,
South Orange, New Jersey, to counterdict the depersdnalization that 'may

be characteristic of 1arge high schools. Seventy-five p‘ercent of each
'sophomore s time is spent taking courses "within ‘the. house'" juniors,

fifty percent' and!seniors, twenty-five percent.‘ \ + : . B
. 'The se::ond category was Achiev'ini Flexibility~thro Jh Continuous e

Progress._ 'rwo high schools we.re inethis cstegory._ o e T o

PR e v e

Students work at their own speed and start a néw course when one

- 1is completed The slower students have the nedessary time to attain -

completion and su¢cess while the advanced students can 'proceed at a rapid

PR . e
' € "

pace. R R . o ' L .

\ .
The third. category was Adﬂievi ng Flexibility through Schedulgg_. S

v

'Fifteen high schools indicatél/that flexible scheduling, usually modular,
was being used as the primary means to achieve flexibility. The. amount o ‘ 3

. of student freedom .and the use of differentiated staffing and t:eam

teaching variéd from school to school. Some o_f the results .ciaimed-were
as follows. S ) L T i

1. ..Students have a positive outlook toward education.

. 2‘.:'\‘The atmosphere of the school has. changed so that it seems
~ less. oppressive to’ students. . :

T -3, ) There is mote participation of students in the learning

7 process. R N D o
Sk .'l.'here is a greater availability of resources ; both human C J
'_and inanimate. h . o o A . i

5 - "I‘eachers are being releesed to perform professional tasm

- .students are. he-lped to become more: responsible for. theit .
"_leaming.. (Congreve & R.inehart‘ 1972, P 11) R I

‘-
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“ 5

The final classification was Achieving Flexibility through

‘ Instructional Plans to Meet Individual Learning Needs. T‘nirty high

P
schools were placed in this‘c’até’ﬁory which could be considered an eclectic

one.

Several schools reported a "Community School' approach in which

; parents and Tesource peopl'é from-the commuhity played a role in deter- .
mining school’ obj ectives and helping with the program.
- oo Some schools ve‘ried their éurriculum to meke it tore relevant.

,

' 'Interrelating mathematics and science and interlocki\g\a vocational o N

T R L it oo B b E et S S o
R - e et b L TEE e,

R ”\, program‘ %Tth. an academic program are two epcamples._-f‘, ‘ \ S 0

. Other examples of 1nnovat1ve practices were teacher—student con— N

- tracts, involving students in decisions about all aspecte of the school

. o program, and having optional attendance on certain days (Congreve & ST

i’ . + o
. ..

Rinehart, 1972. pp. 9 15)

-
-«

>

S . o Efforts t:o achieve flexibility have not been limited to the

3

S vl United States. Seconda.ry schooling -in Ontario hae recently undergone a

o

h 'major shift in emphasis .and consequent dramatic changes in internal
‘school organization. Between 1969. and 1973 ‘an increas:lng number of high , e
' s o 3- ’ .

echoole voluntarily adopted the "individualized eystem or credit )

2

o system’. ‘- 'Ihis system was made mandatory at the start- o{the 1972-73

schoolyear.'. R ; R ) .

T . The movement to the 1ndividualized system in Ontario is another

IR M et B e it e S St 35 5T o7 e P RS -
* “ua,

' example of the growing trend in the western world t:owards individuali—

e -
S S . ‘ ~ : B
. . -~

- zation of instruction. The putpose ha.s been stated a@' "to provide/

J
s
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L SIn 1974, Ontario reintroduced compulsory courees in English ‘and - :'_' o
Canadian Studies and in 1977 the compulsory coxe will be expanded. ’ ' S
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fac.t, and to emphasize multidisoiplinary appro ches, R
oy ol ‘_ . , ‘ N
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-teachiys techniqu.es, and achool organization and adminis-
‘.tration, IR =~ . . SO
to’. adapt exiating curriculum guidelines and develop new .

courses; within Ministry - yegulations, to meet indtyidual -
- student” interests and abilities and st!udent and community

'neede,~. S _'. R L
. to ddapt teaching nethoda ‘to: make %a maximm contribution :
to the. development of each student 8, individual potential, :

toﬁdapt methods of evaluation “to- suit various[qubjeéta -

) >40

-

in courses of instruction, to emph ize inquiry, analysie,-
S -synthesis, and evaluation rather an. recatl . of. masses. of

a.nd groups of studente, o _:»; I L » . R

y - R . oy
; . e e e \ Y inmmr g ¢ e v .
- ‘1:' ’ . ..'
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educational programs that are desighe& in ter'ms 'o‘f‘needs , aptitudes and -
. d , . . ( - .
interests of individual students. '(King, 1975 N p. . , . )
The Ontario experience is important for several reasons: first, | ]
it -is~ an attempt hy a Canadian province to instii:ute' the indiv-iduali-'zed ) ' g
system—-the magnitude of the effort involved suggests “that "individuali— . },
-
zation is not a passing fad only being adopted by a. few innovative . 3
. : SO
secondary schools, secondly, a-great deal of research has been carried #
~ s ~ I AR »
ogt. by the Ontario Institute for Studies in Educatiop fo 1. S E ) to L A ey
determine the effecta of the reorganization on students, teachers, and ;
o edministrators, and to detemine the attitude of perents towards the ;’:_, .'.'."‘,;..'
The main features which one would expect a: school to implement ‘ ‘ N
. e s . re o H
in adopting the individualized syatem ha\e been liated by Fleming as. o . 2
. 1. tb make available a wide range of subject.}offeringa in each =
=3 - area of study for each year and.at several 1evels of diffi- R |
. ) culty, . ; . A . "I' A .‘
[ 2: to arrange for individual timetables. encowpassing the ' i i
: ,possibility of courses. at different year levels ‘aid at - \\’ T S
: ) different: levels of difficulty, as well: as opportunities. - T S T
N for independent study un.der the direction of a teacher o .. P
"adv:laer, C !,' LT St e T
3. to increase etudent participation in decision—making, with e
. ' particular refference 'to choicé of courses’ and topics,-’ R PR
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8. to adopt such organizational changes as the use of team’ .
_teaching in large.and small groups, the provision of

. ) unscheduled time for research and study, the establishment

5 . " of timetable cycles varying from the standard length, the

: . adoption of annual,.semester, or trimester organizationm,

Ay A o P

. with varying numbers of periods per day for each subject,
. .o the use of bleck or modular scheduling (italics mine), i
' arrangements for out-of-school activities as part of the '
curriculum, the improved use of media, and the institu-
tibn of house systems or other ‘devices to provide.a sense ‘
of community;’ ' . : s

9. to improve commpnftation among principal, staff, students,
parents, feeder elementary schéols, postsecondary insti-
tutions, and other parts of the community;

) . 10. to place greater emphasis on cooperative planning and
i . : evaluatiohn of programs and on professional development'

) S 11, ‘to improve guidance services and counselling, with regular -
: meetings of teachers and counsellors' )

[ R

'.rf“, . _' 12, to‘intfease integration of the'sexes in courses tradition— t.
' : ally separated or restricted by sex; : .

" wendaf e T2 ST

S 13.0 0t o drop all those prerequisites for particular courses - o
‘ that are | not readily ﬁefen51b1e. (Fleming, 1974, pp., 2-3)

' ;/f o Many of the above tgatures should be a part of any secondary

.
ZAr e+ f

school "and are not contingent upon tbe adqption.of an individualized o

« . ' \ . I P
. -, ' + . - 3
hy o program. It should be noted however, chat many of the features listed v @‘
‘., ? . -'\" ) ) Mo » l_’
PR . cannot be. ef;iciently and effectively implemenﬂed without the adoption 3
LoeuTT oy s G = o e
S T of ‘a flexibll.esc.hedule, wheche? Block or modular. L - A
CE : = ' ® ’ . R ’ “4 .
W T » ' ‘ * . .The Preferred Alternative’ 5 . ) k
_1' < .'_' ) L i." 3 - . L) N ® . .. - ’_ ) - ' " ' <t . ’ :!..' ?
o o ’ "o . ' : ’ : * B -"' [ E + ' £ 'I."' 'B‘ "'::2.
‘:‘ N Applicatieﬁ ‘of, the Kaquan model has yielded a number of«alter- ¥
Ky s » o - &
8 S : ’ R BIENT g/
N natives ghich sowe schools are using in&their attempts to aghieve flexi- -
. SR TR TR e .
B, e b Iity.. It 'is likely that ‘ me zesearchers would be interested inahow _é
FUERUETIN i< '”, -y : . T E
Lt many sqhoo%g fol%owed such a ational approach as the K%ufman model T ﬁ'
R L SR RE W | . S S SRR
T R b@fore imblement,ing chadges. ,3~Neverthelesa, many sc‘hbols throughout the - %
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anada ghose ‘to implement flexible modular scheduling.., : R
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nature. , Other alternatives‘s?ch as the 'house system,' 'gontinuPus ¢ ;
progress,’ 'team teaching,! and aw 'intes}oeking vocational and academic ?
- program' are often associated with flexible modui;; schedullng.

i ‘ The Flexible Modular Schedule Describéd |
F The flexible modular sched;le derives its name from the word L - e
"mod" which is a standard unit of time, usually between ten aﬂh th;xty . i .
minutes. Varioﬁs'numbers 6f mods can be scheduled consécusively to yield °

classes of desirable lengths as determined by the activity fo be pursued. ’
Class size is determined by the instructional techniQue.to be btilized;. v
! - for examplé, lecture, film, laboratory or discussion groﬁb. In ‘addition,

there are no rules such as 'each class must meet every day" or "each

sfudent.mqsf have all of his time sqheduled;"; Once prepared, the ‘sche-*
. . o . .' -_’ . '
dule is inflexible and repeafs~£tse1f week -after week.

Levge. -

SHER LR B S A A T

- . ' , An individual schedule éUSt be prepared for éach student and each

teacher. The complexity. of the t1metab1e usually nece851tates the use

.

of a computer to generate the s;hedules. Refer to Figures 2 and 3 for

’

sample pupil and teacher flgxible modular schedules.
A

- - _ Implementation of Flexible Modular Scheduling .

A\

PR XY

.

-

m—

.; o _FlexiBle modular scheduling is relatively new. In-1963-64, only

-~
Zaelb e

eight schools, fouf,bf which used dohputer—generaﬁed'schedules, were

experimenting with it; a decade later it wap estimated that over 2,000
. N - . . A Y

U.S. schbols vere usiﬁg ff'(Swaab' 1974; .Pe 9).."Du£ingfthe past decade '

e L Gk

AP

\ " and a- hal% a great deal of critical literature has appeared on the- subject

- of ‘F.M.S. This 1iterature-will be sampled to yield some light on the M .

N ’

,;‘ L . geheral success\<iich schools have had in their experiences with imple-.l JERCEE At
R . . . | .o I . 5
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Mon_déy Tuesday Wednesday Thursday Friday
1 World World Biology 2 World " English 3
Geography Geography | Small Group | Geography
2 g Small Group
Small Group. Small Group or Small Group Room 111
3 Room 110 Room 110 » Lab Room 110 00 -
Room 126
4 I.5. 1.8. . I.S. 1.8.
5 kPupil Options) ‘1.5,
0 Lab Physical
6 g II)?;.C? ATt 1 Physical Arc 1 Sc}i'ence
71 Lounge Room 118 Science Room 118 Small Group
8 Art Llarge g;gup 4 _or
etc. Room 2 Lab
9 I.S. '1.8. Room 206
I.S. —1
10 Lunch ‘/-\lfunch Lunch Lunch
11 i
12 I.S. 1.8, ,
Lunch ‘
. ‘ : Language I1.S.
13 Math 2 HathGZ . Lab
14 Large Group 1 . Large Croup )
Room 119 1.8. Reom 119
15 Math 2
E ( .
16 1.8. English 3 nglish 3 | Small Group
: ' | Small Group| " Room 201
Physical Large Group
17 Room 111 World
] . Science Room 221 1.5 . G h
18| Small Group ' e < eography .
' or —— ‘I.S. Large Group
19 Lab Biology 2 o Room 126
Small Group :
2
0 Room 206 or Biology 2 I.S.
.21 I.S5. Lab Large. Group
‘Room 156 Room 126
22 French 1 French 1 F h 1
Math 2 ~ Math 2 Lrenc
23 Roam\ 109 Small Group Room 109 Small Group| Room 109
24 y Room 201 Room 201
/
) Figure 2 :
Computer Generated Flexible Modular Schedule "
(Pupil Sample)
. SOURCE: Harold S. Davis and Joseph E. Bechard, Flexible Scheduling,

Ohio: Educational Research Council of America, 1968, p. 23.
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Monday Tuesday Wednesday Thursday Friday
l' i T Lafzthioup Math 1 Team
eam
L
2| Planning Sec.1,2,3,4,5,6 Sec?ifg grzug g | Planning
Math 1 (90 pupils) 3 ¥ e Math 2
’ Room 119
3 Room 119
Math 1 Math 1 Math 1
4 | Small Group Small Group Small Group
- Sec. 1 Sec, 1 Sec. 1
5| Room 203 Room 203 Room 203
6 . -
Math 1 Math 1 Math 1
7 |'small Group | , Small Group Small Group
Seec. 2. Sec. 2 Sec. 2
8 Room 203 Room 203 . Room 203
R Math 1 Math 1. : Math/1
9! Small Group Small Group Small Group
. Sec. 3 ‘ Sec. 3 Sec. 3
10.{ Room 203 Room 203 - Room 203
11 - '
. Lunch Lunch Lunch Lunch Lunch
12
. - " o
13 Math 2 ' Team Math 2 ‘ ) ,
Large Group Planning . Large Group »
14| sec. 1-4° Gen. Math SeCu1=4—1 -
Room 119 - " -7 ‘Room 119 Math 2
15 o Small Group
Sec. 4
16 . Room 201
17 . T L,
"Gen. Math’
18| Large Group |, s ~
Sec. 1-6 -
19| Roonn.119
20 - -
e, 4
21
22 , .-
. Math 2 Math 2 ’
231 . . . Small Group Small Group
v Sec. 4 - .Sec. 4
24 Room 201 Room 201
. - - Figure 3 -
. Computer Generated Flexible Modular Schedule - &
e (Teacher Sample) :
SOURCE:. Harold S. Davis and Joseph E. Bechard, Flexible Scheduliug,

Ohio. Educational Research Council of America, 1968, P 25.
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mentation of F.M.S.

Berg states that movihg to a tlexible schpdule incorporates at
least four elements: an individualized educational program for eacn
student, better utilization of the availablée facilities, better utiliza-

tion of the available faculty, and utilization of individual and group
staff competencies (Berg et al., 1970, p. 1). ’ .

. Davis and Bechard, in their introduction to a re;}ew of nine
different types of flexible schedules, ask a number of questions about
the traditional schedule' Why must all. students regardless of ability be

limited to the same:number of courses per year? Why must” all classes be

of equal length, meet five times per week, and be of the same size?

(ﬁavis & Bechard, .1968; p- 1). Da;is and Bechard answered-that the
» -~ ¥ \

typical traditional schedule serves the major function of being adminis-

tratively convenient rather than being used to enhance the instructional

'l

process. S o L
. , L L : .

Tru%?, after aSking the question “What'is the ultimate in flex-

ible scheduling?". responded: -
No one knows for sure, but the goal necessarily is to
return to teachers and students as much freedom as is reason-
. able (italics mine) in the use of time, space, numbers, and
content for instruction. (Trump, 1969,‘p. 4)°

The key word .is reasonable," for the determination of what is reasonable
by‘a school's ﬁaculty andladministrgtion'will determine‘how‘much)fleiiﬁ T

bility is allbﬁed in that particular school. The type of flexiﬁle

i

schedule selected will of . course, be. contingent upon how much freedom

has been deemed reasonable and will also decide how many of the ques~

tions raised by Davis and Beehard will be accommodated. ( - , -

.

The flexible modular schedule was seen by Trump as being the J
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i( schedule of the future., Other flexible schedules limit all students to 1
‘.' B . :"/
a pre-determined number of courses and mandate that all pupils must {
complete a given subject in the same amoun‘t of time. Flexible modular °
scheduling does not have*these limitat/ions and in addition allows stu-
' dents completely unstructured time during the school day to pursue topics
i oi current individual interest. Swaab, in relating the successful exper-
ience of Norwick Senior High Schoal, Norwick, New York, with flexible '
modular scheduling, states:
It allows the school to increase its options for program
development while substantially reorganizing the curriculum
. and tezdcher/pupil meeting pattern in a more efficient manner. :
N . . Team teaching, individualized instruction, independent study, . v
N : small grouping and the development of individual student res-— - -
ponsibility can all ‘be systematically programmed’ througthe ) S V.
proper organization of the schedule. (Swaab, 1974, p: 9) : S ’
" Not everything written about flexible modular sclheduling has '
. been positive, howevér. The' educator, John De Cecco writing in the v ‘a
" - o ' popular Psychology Toda1 magazine, recently stated 1
1
. And in the halls which are often crowded because of flex- g
' ible scheduling we found arguments, fights, noise, and in some, 3
. cases, a brisk traffic in drugs and sex. , §
7 " Blank open-campus policles, as well as flexible or "mod- ' g
. * ular" scheduling, have thus produced more (italics his) con~ %
. a flict, and the common response has been simply to revoke the. 3
. o new privileges. Many schools are again locking their doors o3
' and reverting to uniform class ‘schedules, hall passes and 1
monitors. (De Cecco, 1975, p. 55) i
.
. De Cecco and his co-author Richards were not degrading flexible sched- s
. : 3
— : uling per se although the cursory reader might receive that impression. g §
} AT - : 5
In the previous paragraph they stated o o ~ b

.FA ' .

) Concessions like these, however, ofter resulted from the '

o simple capitulation of adults to student demends-—from the” " .- : 4

b : avoidax;ce, that is, rather than: the negotiation of confiict—- - A

" and many open-campus practices have therefore worked badly.., c - T b
(De- Cecco, 1975 P 55) S P A '
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/ In any case, the measage is clear: flexible scheduling is not a panacea

for all our educational 1lls as many schools have discovered.

‘The For‘d Foundation was responsible for funding many edu‘cational
‘innovations in such areas as curriculum, staffing, scheduling, technology,
and organization d'uringthe decade ofﬂ the 1960's. A report entitled "A
‘Foundation Goes to School," issued in Dacember, 1972, was an evaluation
‘_of the success of the Ford Foundation's 30 million dollar effort. Many
"of the projects had no lasting effect on the _,co:)perating schools and

‘school districts. This was especially evident in scheduling innovationa

* | ~ l

as virtually a11 of the members Were affected. Also, slze was correlated ’

faster than larger ones. A number of principlea to guide future change/

emanated from the report the most important of which Was that "there is

almost no way that educational innovations to improve 1eaming in schools =

. §
can succeed without the active participation of the instructional ‘team-" ;

(Meade, 1973, p. 22)

Any innovation or change which is. adopted in— response. to a set of'\

problems will often result in the creation of new problems, especially

during a period of adjustment and cert&inly if planning is not adequate.
[

Perhapa a uniqueness of flexible modular scheduling is that its poten—

q
c

’ etudenta to work inderendently, may be its downfall HcCo.ffery and
'I'urner assert the impdrtance of planning in relating their successful

experieng_e with fle:dble modular scheduling N :
[ '..- . o R : -i

ST ', An innova.tive program shuuld anticipate changea in student. i
T behavior. ) érent in the’ concepts of independent study and °

N " )modular scheduling are certain problems' with respect to stu—‘; .
. ‘dent’ control that must beé ‘confronted. . - The important thing is-
- to be cogn.izant of the nature of theae problem and to plan

tially strongest characteristic, the creation of unstructured time for .

)
o
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effectively for the change. <If such planning is accomp]:ished,
there is no need to fear the effects of innovative programs on
student discipline. (McCoffery & Turner, 1970, p. 491)

g Gard has listed a number of factors which should be considered
[
before flexible modular scheduling is’ implemented. .

1. That planning of the "master schedule" is truly. adequate
to minimize the number of impossible student schedules.

2. That students are not scheduled for larger loads than “the
school can support,

3. That faculty members expect to work harder and to put in
longer hours with stidents.

. 4. That administrators, anrd members,” students, and’ commu-
nity. recognize the price of reduced control--in absentee~
. 1sm, failure ard even possible violence to personand
property. "(The' community. must be prepared for the ‘cost -
: . and unpopularity of. firm. grounds-control measures ehould
. this eYentuality prove necessary ) . :

b 5. . That ample- space is eveilable for . study and research—-
Sl j adeqUate even. for the necesgary inefficiency of voluntary -
I usage— and to_ accommodate the one in. four ‘who. probably
n:l.l}21 need full-time supervision. e L

-

o " 6. That facult:y support measures (aides supervisors mater-

ials, services)-are adequate to leave. teachers free to" ’ .
‘ teach ‘and to plan. (Gard 1970, P 429) - S @

The onus for planning is on the ad.\éinietration, in particular the

principal who must ensure that teachers as well as students' are prepared
2

for the new program; Flexible modular scheduling puts increased demands
’ @

on t:eeehers. Successful large group instruction. discussion groups, and

individualized instrug,tion'requi*re—specialized pedagogic skills,, and
teachers have to retrain either fomally‘mr individually through herd

. work and personal research. "’Modular echeduling absolutely demands a -

" } complete rethinking and reorganization of instructional methoda."(Steward -

& Shank 1971, p. 537) e t . ' L v
< h .' Six relevant concems about fllexible scheduling reported by ;0 -
- : . L | //- n AN .
teachers are 88 followe"* ; O ';'-
. \ \ .‘ ‘
: . . . :\ . N - _ ,,‘_ . ‘~ 5 R :.; ”“': -' - . ‘ ". . ) . ) w ' . 3 . o
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1. How does one use large group instruction effectively for
teaching a foreign language? ‘

2. How can technological media, including the language labor-
atory, best be used? Can students learn independently
from media other than books?

3. Can the various group and individual activities be linked |
into a cohesive ingtructional system? y

4, How does one make up for the loss in actual instructional
time so that learming will not suffer?

5. Can ways be devised so that students will use wisely the
individual study time availeble to them?

6. How can the schedule be modified to fit .instructional needs
which unexpectedly but inevitebly arise? (Arendt 1970,
ppc 7—'8)

'Such concems are very 1egitimate and point out the increased number of

,-'technical skills whic.h are required of teachers under flexible modular

~

'-scheduling.
It is interesting to note that these same teachers were not inti~ ‘

midat:ed by their concerns but li‘sted six advantages of flexible sched- S o

ules:

. ')V. .They open up the school day so that students may ¢ elect
more subjects than in the traditional schedule, thus -
reducing competition between foreign languages and other
electives. . \\

2. . They provide the opportunity for teachers to work with
small conversation groupg: and with small groups who have
. other special inetructional needs or intetests.

3. They. make ic easy to justify. continuing classes with small : -
' enrollments ‘and even individualized study programs Since
the burden -for leaming falls upon the student, ‘he can
invest the amount of time and effort that his” goals jus— .
tify. Haintenance or skill courses can- be' scheduled,
‘can. a wider variety of special interest couraes.

b, ‘Staff members vith various strengtha can. be- used Where’ et S
they will most enefit instruction, - At the same time teams "~ ' |
_ SJ.an teaching strategies and duties’ that can be per- o : :
- fomed by. paraprofesaionals, suc.h ,ag teachers aides and
) clerk/typists. . : SRS ~

. 5.‘ ' Speeial facilities,such as 1anguage 1aboratories and
learning centers, can be used more readily. . \
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g 'program must be in terms of_)e objectives of that program"(Petrequm’ :
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6. Instruction may be more easily individualized than in the
conventional schedule, (Arendt, 1970, p. 9)

, There are many advantages to flexible modular scheduling, at
least on paper, but the question must be asked whether the advantages

outweigh the disadv.antages. This question paraphrases the final stage

in Kaufman's system model, "determining_ ef fectiveness" or evaluation.

Evaluation of Flexible Modular Scheduling .

It is very difficult and usually prohibitively expensive to com~
pare one educational program with another even if the goals are very

similar Control of all the intervening variables which can affect the

‘ ‘results is very difficult and often\ in practice impossible. Therefore,

‘eValuation, ox as Petrequin terms it, ’validation, "of any educational
) - JE

*

1968, p. 166) The problem is that flexihle modular’ programs usually

stress behavioral goals which do not lend themselves to valid measure-

_ ment by current ‘instruments which are primarily designed to measure cog—-

nitive goals (Speckhard 1968, P 33).

/ LY
Attempts at evaluation can be roughly dichotomized into achieve—

?

ment tests which attempt to measure cognitive skills and questionnaires/

. which have been administered to. students, parents and teachers to ‘assess "

o

opinions and attitudes. ) : T K R . '

Speckhard compared two Colorado high schools in 1965 and _again

in 19\58 in an attempt to’ control for extraneous variables. One school,'

vas\ using a traditional schedule and the other was using a flexible- ’

modular sehedule.- Speckhard used standardized achievemeut tests as well

POR Y

as opinion questionnaires. He noted after the two evaluations' B
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The test results disclosed that the students at the mod-
ularly scheduled high school perform as well or better than
' students in a school with a traditional schedule. However,
the \superiority in critical thinking, described in 1965, was
- not maintained in 1968.

l The conclusions can be summed up by saying that Broom-
field's program, generally good in 1965, has mairtained about
the same level of quality with slight improvements in certain
areas of the modular system. The opinions of the school pro-
gram_are highly favorable, and growth in acadeinic achievement
is equal to or greater than the achievement at a relatively
comparable control echool in the same school ﬂistrict. .
(Speckhard, 1968, p. 33) : - \ ‘

¢ . T LT % -
,The research to.1969 was summarized by Hansen;

!

1. 'Studenes are sold.. A large majority of students ‘who have *:

" -beéen involved in both flexible and conventional,programs .
prefer the, flexible.- And:students in flexiblé schools , L
most frequently sta;e that" flexibility and - selfpresponsi- .~: b
o .bility are’ the thirgs- tHéy like most about ‘their school. ;
. .. On the other hand sthdents in conventional schools most
Coe '-frequently criticize thE'regimentation on. open»ended ’
questions."\';l R “. . . .

)
s
AT ——e—
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‘2." Students under independent and self-directive study’ ‘plans”
v make much greater -use of resource materials and* special |
facilities.than they' do under a conventional program. ’

! 3. Students in flexibﬂe programs score siénificantly higher, - ', : 7
than students in traditional classes on tests of critical //
thinking. '

- ! 1

. .4, On standardized achievement tests, -such’' as the 1.T.E. D.,G /

o~ 4 there are no systematic differences«between mean scores by
students in flexible and traditional schools. - /y ; . , -

.5 However, teachers Tate student achievement higher for. L7 T

\ _students under independent study than for; students unde

B v ora AT S s it

L]
.
A

conventional class instruction. “~lf\g_;§‘~

s 6. Teachers in. flexible and conventional schools ate student:
I behavior -about the same. ' This .is, true also-ofi "beforg'|’
" .and ! after"lratings by’ teachers who have been involved in -

a change—o er.,_.;_ RIRPU -»hﬁl_., 4 IR

oy B i e e g ]

7. Teachers involved in the transition from’ conventional o

e : modular vote“to continue with the. modularlafter one yepr . . . .

o .. or more of- experience in a large majority of schobls:that - A
IR ’ ',have changed. Also, teachers 4in schools with both ypes, T L

T ventionai. -
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Teachers and students consistently rate.independent study

and small group instruction higher than large group
instruction.

9. Teachers report that they have and use more time. in pre-

- paration under a flexible program than under a conven-
tional one. However, this is reported as one of the pro- |
blem areds by teachers in flexible programs, with teachers

. . indicating that they believe they do mot use unscheduled
time as constructively as they should.’

: i, 10, Teachers believe that they put in longer hours ghd their

) ) work load is heavier under a flexible program than undi

. a traditional program: However, classroom hours and
student loads are’ no greater, and often are lighter.

) .. 11, Studies on teacher morale in fléxible and traditional : ' \
oL " . schools show no: important differences.. (5waab 1969 > pp. o C

‘ Se K . Fleming has summarized the resulta of five studies which examined

e . R B
. LI
"

sl

4“_

the nindividualized Bystem which has been impiemented in Ontario. The ‘ VR i
studiea were conducted in 1972/ 73 and sponsored by the Ontario Institute T e
- for Studies d.n Education. Interviews aﬁd. questionnaires were u.tilized -

.. to tap the’ attitudes of the students, parents > teachers and administra—" ’

i ok _.if.‘a-rﬁ:*f“*“\"'_': o

; ) tors regarding the effects of the individualized system. Although the

studies were not focused an flexible modular scheduling per se, the |

findings may have some generalizability to flex:lble modular -scheduling

‘since some of the schools vere us'-ing it and becaus’e the philosophy%hind‘

T 1 e A ¢
%

the "individualized system and that behind flexible modular scheduling

T 3

i is the same. ]
’Thefmajority‘of ‘students :nd educators' ’supported the individual- .-

"'ized system. . "There was very little evidence that any significant mmher §

of educators would take the stand that the traditfonal‘rigidities and %

‘compulsions are; essentially beneficial to the students-'(l?leming, 1975, : 5_

| g a . p. 75) : Parents And the general public were considerably more, doubtful, ,
.o L. . ';2
E . however, the resea.rchers felt that this apprehension was dpue to 1ack of . .}zn

- . " &

. . : { : i . ) -7 3.
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information and understanding of what was happening.
- R - Not all the objectives of the program were being met. It was .

found that students were pursuing courses more suitable to their inter—

ests and capabilities, but the,ré had been relatively little change in

a4

| . core content and. teaching techniques. " Although evidence/ indicated that

.v
Pd

- . the lecture method did not appeal to many students, it

\dgfi:ant instructional practice.

ontinues as the

-cAegommon fear that indiv1dua1 timetables and th disdppeaiehce

alienated and isolated was not supported Both teacher \and tudents’

:
'\<J ‘ e
LA

during the ,; -

1.

R R

b

Student retention was not, however, improved by adoption \of the indivi-

sty v e - 3

N dualized system (Fleming, 1974 pp. 75-79).

) ln general, it_appears from.the.researeh that stugents in:schodls 3

'\; ‘flexihle programs do not achieue any:higher on—subjec'<matter eval- éﬁ
- uatio than do students°in schools with traditional progr‘ } howeoer,"l ~ N

' ] students» d teachers opinions ‘are usually favorable to f exible mod— ' :
3 ular scheduling and individualization of instruction.‘ Tea _ere will have.A':/x ;1'i'i

| h X fto 1nternalize the new teaching methodologies and curricula changes maf. ) l

. have. to occur before the full benefits of individualization an\be\felt. L 1

%ﬁ . ) ‘. .]‘j'5 If students can acquire the learnings described by T ump——indi—'- 1‘
fl o i:t}.vidual responsibility and skil/szof independent study, -an in uiring mind ;, ;»
%Q 'i. _Q'f‘?;; ig?skilfs of effective discussion, talent for effectual_human T lations and s
- - Rfﬁ:;* aehievement of satisfaction from learningjithen they will be better A ';; )

i i zi.f.‘ A d continue ;

"i‘ﬁif{{} .
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successfully ih college or work.

changes in the school -such as flexible modular scheduling
|

the individualization of instruction hold the_greatest'promise of facil-

itating the atcainment of such goals. S I
\1
’ Summary
o . [

7

The problems which have predicated the desire for

flexibility in schools, the alternatives for aqhieving ing

bility, flexible(modular scheduling as;’ the solution strat

tation of: flexible modular'scheduling, and}evalﬁet on*of ‘lexiﬁle modular i

(4 2 v' o "

At pres&t, ip;ernal or

. E
v o Peln s e e s e ey .u.bp e, e, 1

)

t

43
anizational

to facilitate

'Y -

increabed » 8

,‘3_ scheduling were dealt with in turn\ps the Kaufman model dictated.‘ 9 X

o
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] # Tt .- CHAPTER'IV -
< ¢ . ) ST < - . N . “
e .- L "~ METHODOLOGY.- . ’ \
« - ‘ . . bd Lo vt * ) > . . -' . \
R _ The type of internship~pursued during the placement period will .
1. 4 c T . ' - ‘ . .. ]
LR X described. The methodology 'utilized\aid its inherent advantages and-
. ‘ ' ' @ . : e .' ’
o disadvantages will be overvieved.
- . ) ' . . The Internship )
S L "Iype of Internship o
S S ‘The objectives of the internship at Memorial University are
g S R S~ .
sffated in q: Descriptive Statement of the In’t hip in ‘Educational Admin— <
i istration (M "UAN., 1974) The intemship should provide an~ opportunity .

- ‘;q—. . .
& for the intern to develop a more comprehensive view of educational admin— - :
" .' istration, .that is, to integrate his knowledge of theory with what\ T

N o 'b ‘A e X . . . - s, -8 Lot - N
ROE T actually occurs in practice,\ to obtain sorne experience in. carryipg’ admin—-
o " ~
o istrative responsibility, and to benefit: from the experiences of his
X . _ -cooperating administrator.
- _f,‘ \~ W . Three‘major types of intemship have b*een identified as- meetipg .
.‘ i the requirements for the Haster 5 Degree in Eduéational Administration
‘.‘ \ at Memorial University.‘ ﬂ'he first, the diversified in\ternship, empha- '
o . _‘~ .. sizes a composite 3f experienoe. to give the intern a. broad overview of
U \ : the field of educational sdulinistratiqn, the second, \the specific intern- :
3 ' ~ship, emphasizes more focused experiences leading to in—depth knowledge iy
\ in s more specific area' and the third the integrated internship, is a’
"; S > . 0 Lt T, . R ’>'
Loae f 5 combination of both the diversified and ‘the specific. STV S
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The subject matter of this internship. lends itself to e"-i_ther the .
i specific approach or the integrated one. The l:att:er dpproach was pro= ‘

posed as the more appropriate sincé 'flexible ‘scheduling’ as stated in ' -

e

the introduction should not be api)roached as a mere scheduling change " ;'
but rather as a comprehensive modification of educational assumstions and .
1 .

; ' o philosophy and as such the general ramifications of instituting such a -

program should be 'investigated.

. kY
Placement and Duration ’ Lo '

The intemnship took place at Beaconsfield High School which is i

> ' - N . , LA

located in Beaconsfield, Quebec, under the jurisdiction of th'_e“ Lakeshore

- ,_' ; _ School Board. The"‘ixitemship was" efleighj: weeks duratibn «frovapril 26,

PEY

1976} to. Jurie ‘18, '1976.“ The mternship was approved by Mr, Leslie '

.
A S

cl ke the director—general,, of the Lakeshore School Board and Mf.

Richard HcGrail, the principal of Beaconsfield High School. _' o
: & o T
Beaconsfield High School was chosen for several reasons. First,

it has been using a modular schedule since 1968. The writer felt that

this eight year history would provide him with enough information tc meet -

% . ‘the objectives of the st:dy v Second it has been written up in the

—

literature as a school which possesses a varied curticulum and an inno- 4

vative philosophy (Shapter, 1971, pp. 20—22) .Third, high schools in
. ) . AL o .
- : _ lQueb_ec. offer a five year high ‘sc_hcol pregram,jas do Newfoundland's central
© 0 mglschéols. T . . e o T o S s

PR o ;'-_—" The intern ut:llized a connnon social scientific methodology known s

L as participant observation. Schwartz snd Schwartz have defined pa.rt:lci— -'

P e 5,‘; - c ol cve . - . - ' L R . . P .
b M ; . .. MEEIAN - . < P N - f 4 e . _?. »
Lo . .. . . . - o L. P N . , N . .
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pant observation as
. .

a process in which the observer's presence in a social
situation is maintained for the purpose of scientific inves-
tigation. The observer is in a face-to-~face relationship with
the observed, and, by participating with them in their natural

life setting, he gathers data. (Schwartz & Schwartz, 1969,
p. 91)

Participant.observation is a broad term i\n’that the researcher
could occupy a number of different moles; for example, participant as
observer, obsen}er as participant, and observer as non~participant. The
:I..i'xtern‘sl choice is limited since the "participant as observer" role,

congidered the most advantageos for research .purposes, requires the occu-

v,

,pat:'i'o'n' of a Iegitimate positfon witbin the social situation. This being

impoaéible,' the intern has. chosen the 'observer as partic‘:ipa.nt" role -

\ 4

.since it will yield "a less 1:I.m1ted view of the inner processes of his

system than the observer as a non—participant"(Lutz & Iannaccone, .1969,
P 114)

Four questions have been identified ‘as germane to participant

'obsevaation whatever the purp‘ose‘of' the study. :I‘hey are as follows:

1. What should _bef, observed? - : { ’ -
2. How should observations be recorded?'

3. What procedures should be used to try to assess the accu-
racy.of observation? .

4. What relationship should exist between the observer and -
the observed, -and how can such a relationship be estab-~ '
lished? (Sellitiz et al., 1959, p. 205) . ) ‘

Each. queation w:l.].]. be considered in tum.

What. was obaerved was determined m:Lnly by the subject matter of

ir-—

the :Lnternahip and the. specific quest:l.ons which were genereted to guide o

the investigation and as such impinged upon as many facets of Beacone-

>

PR
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elght-week time period. The intexn was free to informally visit any of
the departments a; Beaconsfield High School for observation of daily
routine. In addition, he was invited to administrative meetings both
within the school and at the school board level., 8Six meetings were

«

’ attended in all. Much of the ‘data was gathered from a total of twenty-

oo =

two interviews held #rlth the staff and administration at Beaconsfield
High School. The intern-also visited seven other schools to observe
their internal orppnizations for comparison purposes.7

The primary method of ‘recording observations was note taking.

v .. Where possible, notes were taken on the spot to keep distortioms of

memory and biaae;.s to a mi-niinum. Where note‘taiting was impossible or

°

) : would im:e;:ferewith the naturalneas of the situation——~observations were

recorded at the firat opportd’nity. .- Most of ‘the interviewa were recorded

——

Ty on tape and later transcribed. The intern maintained a comprehensi’ve

dail}; record of observations.

-

Several methods were used to enaure that the information is as
accurate as 'possible. Observations were accompani’ed by both focused and
unfocused interviews. Focused interviews help prevent biasea in 'inter—

. ’ pretation which are caused by unavoidable selective perception during

observations. The reliability of the interview itself‘ however, may be

A ’

~ . affected by a number of factors' the . accuracy of the data, ‘the: relation-

- sh:lp of the interviewer and- the interviewee, memory biases of the. inter-

-

d viewee, and investigator 'biases where preconceived notions et—ructure the

"

direction of ‘the interview. ~Data gathered from obaervations and inter- .

views were checked where posaible with previoua written evaluationa,

- L]
- .. *

Y . i . . . - -.' — ;.A: ',-‘-4 . i ‘,"-~. "“__I,. a.

) '7;lefer,' to Appendix A for anitinerary of tne"‘internehip.' .
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prificipals' annual reports, and school handbooks. Finally, date gathered
from observations and interviews could often be mentally juxtaposed to

cross check information. For example, the intern appreciated and undet-
S —
stood the scheduling problems enunciated by several of the interviewees

nuch more fully after he attended a meeting in which the representatives

-

of the computer company responsible for generating the schedule dis cussed
scheduling problems for the coming year with the administrators; .

The intern. as a student O’f educational administration was & guest

ey
in the cooperating educational system. He was responsible to a coordi-

. - .
nator who is also a member of the intern's research committee. As such,

the intern occupied the dual role of researcher and student' and- activi—

ties were deternined in contultation with the coordinator and his desig—-

-

. Advantgggs and ‘Disadvantnges of ParticiLant

Observation .

The major advantagee of - participant observation have been listed

by Lutz and Iannaccone. Investigations of. areas which are not open to

At

other. researchers‘;are open to those using participant observation ; ‘con-

<
stant feedbac.k allows the researcher to rephrase questions and refocus

activ:lties along more meaningful lines of inqu.iry, in-depth study is

better achieved using participant observation, and the researcher is y
,.freer to explain his datwlike the experimentalist who must work vithin E

it\(e 1imitations of his hypotheses (Lutz & Ia.nnaccone, 1969, pp. 115 116).

Some of the disadvantages are also 1isted by Lutz and Iannaccone.

-~

) "The method is expensive in terms of money and time, extensive training

'A'is needed to carry out competent research some inportant interactions

. ’\

’ may not be open to the researcher, biases may be present in reporting and o

- < e nag -

*

- . R
ST T b et b i e
. . . PR




R R R

R Y Pt

e e

49

analyzing data; and statistical analysis of data is usually not possible

(Lutz & Iannaccone, 1969, pp. 116—117).'

.
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CHAPTER V

THE SETTING AND ORGANIZATION OF BEACONSFIELD . R

HIGH SCHOOL

o  amm b
.

L 4

. R

The history of ‘Beaconsfield High School and its present internal f
organization vill be described. The hierarchical “structure of the formal l
. | g ~organizetion ‘will be used to guide the p_resentation'of the background ’ ;
. ' L Beaconsfield High School. Historical e ."./ BRE T
A e TS .?E.S..EE.CM '. L Lo ,' /
o Lo ~Beaconsfie;|.d High School in the late 1950‘5 housed approximately
E "R ) '}'600 pupils in Gy:ades VIII IX and X. : The schook population gradually [
] o ‘ rose. to some 1 100 students in 1966. During this time, Beaconsfield was. 1
| i T "a relatiirely conservative, .traditi~onal high school which concentrated on o o f
} B o the” academic subject areas a.nd emphaaized order and discipline. A rise
in the school population‘ necessitated a split syeteh during the‘. 1965—66 .‘

- ) ‘school year in which grades VIII ﬁ)d Ix atteuded schoob from 8 A.H. to

K2

‘ 2 P M.. and grades X and XI from 10 30 A.M. to 4 30 P.M. Many extra L 3

':-curricular activities were lost, individua.‘i assistance to students was SRR RN

y _‘.'~_j‘restrit.‘ted,~and parents were inconvenienced during this year.' : The ., . \ 0 1
"-' ' o /’ _,'-': :following year the grade VIII‘s were accommodeted in two new element‘ary a L
B | ',l:echools. ' In 1966 Beaconsfield onderwent a dramatic expansion and became’ IR

. © one of Quebec s first Regional Comprehensive High Schools. The enroll—-.‘“. :

s ; Ament 1eaped to l 700 students in September “of- 1967 The floor space was

I ....t‘."

"-:;:;‘itrebled and such facilities as an auditorium; a, 1ibrary, a secoud ;




administratora, 3 vice—principala and a rineipalr -

._4the following statement of edueational philosophy. ,o .\z: s . ".-..L NG
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gymnasium, shops and comerciai areas were added.. In short, the new

school now had the potential to offer a much more compréhensive program

]

to a greater number of students. -

Aluost a decade hss passed since Beaconsfield wnderwent the \

" . ;_"_2-,.:——/"- o
expansion. The school is still a comprehensive high schbol offering

technical and commercial courses in addition to its many academic options.

‘During the 1975-76 school year, there wére 102 teachers on the'staff

serving a total of 1, 714 students, Im afdition, there were &4 full-time

.-y

Beaconsfield Hiﬁh S¢h ol' Internal
e Organizatidn ,

o Beaconsfield s prospectus for the school year 1976-77 op‘ f wit_hu'— ’

_'-1}

'At Beaconsfield Hig/School "we consider the growth of the .

individual:to be of primary importance in. a student s educa-

tional career. ‘By growth we_mean the- progressive deVelopment : .
of an individual”i’n" relation to’himself and the world around :
~him. However, enlightened maturity does not- spring into focus
.~ at a" given point or from a given, stimlus. We——the home, (the’
f‘school and the” communi y--must work together to provide the
.environment in which. growth . takes: place. The rest is Gp .to.

you the individual. (Environment for Growth 1976 p. 1) T \\ o

L,‘/

The above statement is representative of Beaconsfield High School's phil-~ -

osophy fbr the past eight year‘e. Priorities do change however, from ‘
year to year and Beaconsfield outlined five for the 1976-77 school year.

. AR . -
S T To place increased emphasia on. the development ‘of self— o
: .’.discipline, mutual personal respect"for the property of
..others.- N T & A

: —'2‘.'"'?4.'1‘0 further develop connmmicat:l.on akills with partioular
RO ',attention tor Reading sand. Writing._ “Thege are. the basic:
. :‘toola of communicetion betwéen. human beit:g and we feel
L they need constent priority. .

el e - . , .o
..... e s - e [

;':3', To: integrate our French Immersion Program with our- overall ( ‘
“"- gehodl éurticulim’ and to coordinate this with improved '

. French instruction at other levels :[n the s(chool. LT e : _\

T e 3, AR




, improvement is needed.

R wish to broaden their knowledge and intereat.

\ :

CQmunity School (:oncept where such activities as outdoor education pro—

distinctive is the Hodular Syetem.;

. 'SChOOlo

' feature of Beaconsfield High School s’ the School Within a School concept 2 e
’, where the school is divided into two cycles.

;included in Cycle I and grades Ix, X and XI are referred to as Cycle II.

"ment for Growth 1976, p. 2)

‘ Ix ai:e organized into interdisciplinary teams Another emphaeie ia 'I'he -"' .

' '-'grm, work—experience prOgram, cultural {exchangeo, field tripe, indus- o
' trial orientation programs, and commun.ity serv:lce activities nre encour- "
‘ aged to broaden the educational experiences of the atndents.

f,feature which the adminietration at Beaconsfield Hi?h Schoo]‘ feela to be : _ RS 5 5

L scheduling is given inf the 1976-77 Prospectus as' : L =

B
‘:'.‘5-7\1."@" 7.’:‘“ J;r_..;.-a: LR A .
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. To continue to expand_ our educational environment to
"beyond four walls" by moving out into the world around us
while encouraging community partiecipation with the school

To extend the recdgnition of individual differences among
students by developing both curricular and co-curricular
programs that focus on the heterogeneous nature of our
class, school and community populations. (Environment for
Growth, 1976, pp. 1-2)° .

e

[RIOTETRE SE L S PR

)

.

The administration has delineated five aspects of its ‘organization
_The first is Subject ' i

which they feel help to accomplish their goals,
Promotion. /Students are held back only in these subjects in which

[N

Beaconsfield High School 18 also'a Comprehensive

'l‘echnica.]. and \mcational courses are offered to students who

The third organizetionnl

Grades VII and VIII are

. P s .
PR =i o et

{
The reasOns for this errengement are stated as to: "provide for the

peraonal. eocial and edncetiona.l needs of our young students on the one o
hahd who are ‘new to.a large high school and at. the same time for our . L ‘ . _ﬁ'
senior etudents who are making specific plans for their future."(Environ- o i

'I‘he students in Cycle I as well as grade ] T

R

Al

The finel

The Tationale for flexible modular
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The modular schedule has afforded us a great deal of flexi-
bility to "tallor time and space to meet students’ needs and
subject .requirements." It also provides us with the opportu-
nity to increase or decrease the size of a class to gain an
educational advantage. The Modular Schedule, with its flexi-
bility, enables us to mske the time and space needed for a
subject to suit the particular lesson to be taught. The un-
scheduled time granted to each student over and above his class
room instruction affords him an opportunity to pursue his needs
and interests during the school day through extra teacher
assistance, individualized instruction and indeépendent study.
During this unscheduled time, the student may take advantage
of all the school's resources, both human and physical, to
help enrich and direct his growth. (Environment for Growth, .

1976, p.- 3) .

The school da_y at Beaconsf:leld High School runs from 9 00 AM. to :

v

.3 40 P, H. 'Ih:l.s 6 hours and 40 minutes day is divided into 20 mods of 20
) ",’minutes duration each. There are thus 100 mods in a week and this round

B} figure makes it simpler to compute thL density of the schedule. l-‘or ;.l

-3

B "'example, a student who is in class for 70 mods per week would have a : '
'scheduling density of 70 percent.' During the 1975 76 school year students C
in. Cycle I uere scheduled at a density of approximately 80 percent‘. | Thus

. 'these students received ‘an aVeragT of L hours and 20 minutes of classroom ,

. instruction per day. : Students in grade Ix were scheduled at a. density

‘l

‘ of 76 percent and atudenta in grades X and XI had- a scheduling densij:y

fbetween 60 and 70 percent depending upon theiIr progral}x of studies.,; .

.;. . - .

'?"Teachers teach between 45 and 50 mods per week in the claasroom but they

/

spend par\: of . their unstructured time working with studen{s in the subjectil

’ »'."tesource centers \ o

R The Prospectus states that these features-subject promotion,

.“.':-comp:‘ehensive school. the schoo]. within a schoo-l conceg the community

1

Yo sch001 concept, and the nodular system—are interwoven to form a system. o

v.‘-
PR ) . ! . . , 4,, ,.' - .,~‘ \ ‘.
- R LSt . . e . N

. . oo e, . . RN

}B‘Se_‘e Appendixnforsample student and téaﬁer »éc'hedu]..eq_-‘;l'.
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_As such, the study of flexible m\odular scheduling has impinged upon all j
o of these features of Beaconsfield High School's internal organization. ?
The Community System Y .
Beacorxsfield is a ‘high socio-economic'area and many of the resi- i
’ dents are well-educated professionalpeople who i:Iace a high value on :
education (Interview with Hr Glatke, June 15). An indication of par— . f
ental attitudes tovards education can be se.en by the fact that sevetal . .
& :‘technical s‘hops have been cloaed dow'n at the achool because students are . -
- KU more interested in pteparing for university by doing academic courses? o » i !,
SRR ,_-' ; Such padents are also mterested in what the school is do;lng and the N }
o E - admiaistratiou add Jstaf'f have to justify their programs to the public,“». . o Ak
X both to the school board as: legal representatives of the comm;nilty and- g
o ".’ ;tiparent teacher- a;eetings. SIS ; O - :-.'-':,'. ’ o - - .
R A factor which has’ served to’ mollify “the residents of Beacons— |
st a field is" the proximity bf a second high school, Hacdonald High School,_u . : .‘ ‘
. . also operating unde‘r the Lakeshore School Board.: Macdonaid Eigh School " . ' 2,'
| -has served as a. traditional a1~t.emative throughout the year‘s'for those : e 1
: students who ‘cot—xid rrrot cope with the modular system at Beaconsfield High | J 4
i Lo T S‘c‘hoo]1 One hundred students prese(ntly attendinmd High School ) : ]
| have transferred from BeaconsfieId High School. i : ‘ , ‘ -
Sl \\ I - ~~A‘:j":rh27i5n‘ég’g'£££1“ s‘lgtea . : R
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. : .
office personnel and the school principals. - B ?
. “Senior administration &t thg board level hés been s.upportive of : z
lthe dnnovations which haVe occurred at Beaconsfield High School. M. = - ;
Leslie Clarke, the present Director General of the Lakeshore School i
~Board was. Director of Studies- when flexible modular schedulfng was - i
e - - f
introduced. : K i.
— Beaconsfield High School has had two principals during its | , - 41'
, history hs a comprehensive Bchool Hr Eric King, :principal ‘of - Beacons-—, RS
. .. f.ield High Sehool from 1967 to 1974 is the pereon who has been~given the ., "
y most c:."edit by t:he teachers and other administrators for the introduction LS
. of the modular system apd the innovations which followed in its vake“:,‘ S
g3 Mr. King compIeted his graduate work at Coltmb?a University during the }ﬂ
late 1950'3, an experience tht:h profoundly hffected his educational )
Aloutlook. He came to belieVe deeply An such concepts as’ democratic e } .

.

!

]

.
@

. .
- iz

-

f il

""leadership, individualized instruction utilization of the cqmmunity

i 1edution but as a person who hqd the faith ai rag N R

'.\
.....

ST .‘nphilosoph)' :lnto practice b.’y‘ delegating hia an

LI

, A

resources in the schbol program and humaniz tion of education (Igterview At SN N

‘with Mr. King, June 3) ) The teachers at Be consfield had Iy great reapect - -
.' for Mr. l(ing, not only as a man who posses ed a unique philosophy of \,5 Lo

:fd courage to put his

~

rinc:lpals department heads and teachers (Interview vith Mzs. Gaunce, :"

A,_!i‘p néipals,’ ere. -
f The incumbent principal Mr. R. HcGrail,‘ vag' 2 vice—prineipal at."f ;
. !’. Beaconsfield High School d,‘gring the perisd iﬂ?en tlexible modular sehed- -f}..‘;' .
; He. Pl“""d a 1eader8hip role :luG the initiai' imple— g _\\ ,

:—y\" DI [
f .l.- A.l.:'l :\‘ ‘ -

uling vas introduced.
mentation of modular scheduling.. In fect, hp~built the first modu.lar

schedule-‘by hand during the sunmer oi? 1968. ! Hr.‘HcGrail left neacons—"f;; e

|
{
o
I
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field 'Hizgh School in 1971 to become principal of Lindsay Place High

School, also 'under:the jurisdiction of the Lakeshore Scheol Board.

Lindsay Place High Schocl 1is a much more traditiocally organized high
school than is BeacOnsfield High School and this experience caused Mr.
Hccrailﬁto ‘have second thoughts regarding the’ looseness of the modula.r

T - .aystem at’ Beaconafield High School. Mr. 'Mccrail's previous experience i

» ’ at Beaconefield High School insured that he understood the philosophy

T e atenn t b, epdan e e ey

-, L under vhich the school was organized but( his interim experience at : '_f

—r . .

C \ j' o Lindsay Place High thool temoered s previous enthus:lasm for fldx:l.'ble =
h 3es 'at Beaconafield High School oy [

4'-';”.'.":-'."' modular soheduling... Hany of ‘the

since. Mr. HcGrail's re):urn, such as iucreased scheduling denstties‘i.n o

; : “"{ _‘,3" radee VII. VIII, and 1x. reflect his concern for retaining the advan- ',. o L

t," ,... .8

tages of the modular aystem while .increasing control tq elim:lnate‘ prq,,
TP ’blems auch as abpenteeism and misuse of unstructured t:Lme by segpents of, R A
the student body. < '

v . - - - M . iy
/x.. L . . . .. .,’ .

In addition to the principal there are three/vice—principals at’ . {7

. ‘ .
. . ‘ P

. Beacoﬁ‘ﬂf‘eld High Schopl. Each vice-principal hes responsibility t'or, 'i Tl } o8

either Cycle I, gradd Ix or grades x and X1 in addition to other tasks '“'-"-'f'.' o S

A

which are determinea on a fyearly basis.; An administrative asd{stant has‘.-' ' ,‘ L .,

” K acheduling data for the computer com;bany. . Table 1 summarizes the |admin- ) B

administrative assistant for the 1976—75 school year. ‘ 0 o 7" ‘ . Qe,

..ie H .‘: c o et

. U ' -'Department heade play a ole in the formulation of school puli— o

‘)

o cies, instructional inprovement, and budget control., The responsibil:l—"f

1,' : :-‘24 t:l.es of the department heads are contained in Table 2.
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L of Pedagogical and Disciplinary, Stafliing and -Staf.f Relations, Budgeting

" successful. L o e o o :' ,'

' Z—'~‘1974. The statement was prepared as sn ‘input :[nto the selection of the

e .
1

‘ | .. se

e

The Technical System: The Teachers

‘. Provincial legisP&tioh and collective agreements between teachers
and school -boards have attemvte.d to_de’fiue the 'relationshipijbetween the

managerial level and the. technical level. Administrators and teachers in

Queb,ec have n,ot'heen'in‘ the same baréeining unit since. 1968 and "scho‘ol

LY

councils’ have been set up in each school to represent the technical
level! Article' 4 -~ 2.06 of the Local Collective Agreement between the

Lakeshore Regional School Board #nd the Lakeshore“’feachers Associat:gon

specifies the areas of responsibility of the school couneil, ‘Scho‘ol )

-

council involvement with administration is itemized under the headings

"

and Financing, snd Parents and Pyp:Lls B L - -“.1'. : A

@ N DG _
' 2 Teachers at Beacbnsfield High School feel ‘that tHey are given a-

fair amount of autonomy in their job however they are not sure whether L

N

'._,.this :ls due to the modular system or to the styles of leadership to which\" .

Ve . 1-1 i .k‘_

g . they have been exposed. Seversi teachers did atate that they must be

given responsibility to do the:[r work if a modular system is to be

. N - - ‘.
. e ' (

The most tangible 1ndication that the staff at neacon?fiem High

Schbol expects to be delegated authority and responsibithy is found in’ ..

a statement adopted by the Beaconsfield High .Schoo¥ Cohn 11 dn March ti

N

Ihree of the items o

I} . ! N N . . - . Y ’
N | . ” Can s e - v o r o ra sty e e 2 e e 4] '"-."_-u-v..f“--.--'-(‘r’-.-.«. P

~

e

i
¢
!
|

o " A e st ad
- .




B e e L

3
4. The belief that teachers can be trusted to make decisions 'f’kw
that directly influence them and their students. Teachers g-

are competent and professional educators. . : 7.

6. The bellef that the educative process can best occur in a j ’
free, trusting atmosphere#where, there is freedom with res- f
ponsibility and accountability. . ¥

“ ) 11. The belief that the principal's authority can be delegated i

: ' : ’ to the vice-principals, department heads,. and teachers
. where they are 8ualified to act. (Beaconsfield High School

f Cowicil, 1974)}
| : “
th " ' . : .

o The gdministration at Beaconsfield High School felt that teachers

= ) are given a lot of autonomy. In fact, it would be very difficult to

strictly administer such 8 school, in that the modular system prevents

New . .\

keepiné a close watch on teachers’just as it does on students.
administrators have had to adapt their more - traditional etyles of super- ' , ’ : .:"'_.':
o ‘vision 'to the more informal w:orking atmosphere at Beaconsfield"fl'igh o =
’ : ) School and this is indicative that: teachers expect and will demand the , "“"1\;‘. .

PO

L 'autonomy .and responsibility r.equisite to their professional position T

. Lo (Interview with Mr. Jim Gore June 18) R p .;'_. o
i . ’ ‘ ) . ‘——v-— . \'~ L - . ~ . . . § ‘\
Lo - A brief history -of: Beaconsfield High chool was given and the

—~ . -
. a

present philosophy a.nd major orga.nizational features wére described.

- ) . s
s

The

community R the managerial level, and ‘the technical level were discussed o

", to l_ay_ the foundatipn for a more'in—depth analysis of the organization.

.4.." "__ '~‘ 1 . ) “

%QR'efe_r to::Appendi::‘c‘D"fo‘rﬁ'-the cbmp-le'te(:statenent'.'_ . -
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DATA ANALYSIS
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‘ ':.The Specific ob‘jectives of the internship will be reali‘zed via a
R discussion ‘of the relevant information collected at Beaconsfield High

h E School. ‘This information will be integrated to conform to the rational™’

e h T FOREI e b e ¢
. R SR e »

. .
. D

£, approach of the Kaufman model.
The associated-activities which played an important role in

.+ _ leading the intern to his'_conclusions will bef o’ve’rviewed. ) ;-

-

S ‘-~f- ‘ 'rhe Decision to AdoPt Flexible Modular Schedulixg R e
‘ s - 1 Beaconsfield High School N

i . . v

g DA . " oah
LI Tl . ~i

3 . Lo

: 1 .

'f_' . Beaconsfield High School first opened as a comprehensive high ,
- school in September of 1967. , A traditional blook Bchedule was u.sed) ! )
'during that year. 'Hr. Leslie Clarke who was’ Director of Studies with

"the Lakeshore School Board, ‘and, Hr. Eric King «.g.o vas in his first year S I
R - \'1_ ., . s

e

‘e

as principal at Beaconsfield High School quickly realized that their oId

internal organizatio’n did not enable them to take advantage of~ the

.a

school's facilities Interview with Mr. King, June 3).‘5s}'.~ -
A. S. Howling, a teacher at Beac’dis'ﬁ'e'ﬂ throughout ig:s history

. v a8 a comprehensive school enumerated some of the problems during the
: S 1967-68 school year. ,'" 7‘1': ?Lfl Lo . j,- Rl B
. o ’ . ’.'. <\ -t -r," -‘P :- .““ B AP ,I.:: ‘.-"‘ ) v

. "1 Floor space vas .not- being used in an economical way. 'Ihe iy ST e
Co Ao el noon hour and recess resulted in: was‘ted classroom space ' v
Sl wer T 5 for ome-sixth of .the:totgl’ qchool day. . “Apart’ from'lurich -~ TN v
S and _Tecess; the cafeteria, seating 400, was: not in use ate: '.’, R
s R TERINRLE .all., ‘Similar waste of classroom space occurred frequently‘i APREERD AR A
R A c 1 when steachers had their free periodl. 'l'he library was onli’ v

/ S SRR I used effectively for about“20 per- cent of the day.. ‘Ihe P

iRt



",“.",'the move to comprehensive schools (Smithman, 1970, p. 1) '.l‘he teachers

1

dm a8 e f b}

a 62
new auditorium was unused for most of the day. Shops and
commercial areas were not being used to their full poten-

tial. Instructional medias was lyimng idle whenever class-

rooms ‘'were not in use.

2. The population of Beaconsfield was growing rapidly so that
our school built for 1,600, enrolled over 1,700 when it
- opened and an even larger enrollment was expectedt The
incredsed enrollment would have meant working multi-shifts
and a \engthening of the school day. (Howling, 1971, p. 1)

Another alternati‘ve, tc} accommodate the.increased enrollmeut
Yesides multi-shifts is flexible modular scheduling. In a, school with a
modular schedule, up to 40 percent of the students may nog« be-4in class
at a given time, and therefore more students can be sccommodated through-
out the day in 3 gives number of classrooms. B D

Although it 1a significant that. Beaconsfield High échoo1 vas

-,overt:rowded and could ndt fit every student :ln a c-_lassroom at the same

time, :l.t would be a discredit to the administration and staff to over- , |

§

‘ ;{emphasize thie factor 1:\ the decision to adopt modular scheduling. '

Flex:lble modular scheduling, as stated previously, is based on ‘a.set of

P

-educat:l.onal assumptions and a philosophy which may be quite different

b

from thoeeadhered to in e' trad:ltionsl high school. Hr. K'lng had a phil-

A}

osophy -of education which fle;d.ble modular scheduling appesred to

‘ support. Altl%ugh he could not take the time h:Lmself to visit schools |
using - P modular schedule, he supported the vice-principels, department

“ heeds and teachers in their visitations and study of flexible moduler '

o 'é'cheduung (Interview with m—. /Ki/ng, June 3) \

K

Quebec educators were expected to implement such innova

changes as tesm tesching, large group :l.nstruction mall group :l.nstruc- b

"._’,;t:l.on, and technical vocationel studi,es in the educational system w:l.th

. . Y
e+ e e BB 3 1 P A TS AT G L

elest Lt

P

O . e N alZat N
A A A BN e

5




E—-

Clarke, June 15).

. of. schools which were using a modular schedule. : 'I'hese teachers . .'

. - N,. . «...— “:: .: —T—_H_ll

s .. B SR gl R 20 PSP S S, SN A
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modular scheduling presented the'best. organizationdl pattern to accomplish
such changes. The staff lroted overwhelmingly in favor of adopting a
modular schedule. The Lake_shore School Board supported Beaconsfield High
School in\its decision to implement flexible modular scheduling provided

that there was po great community dissent (Interview with Mr. Léslie

- '

‘

Implementation of I-‘lexible Modular Scheduling

- 'I’he teachers at Beaconsfield High School vere consulted through-

'nut the year previous to the adoption of the modulpr schedule.‘ Selected .

¢

teachers and depsrtment\heads as- well as administrators visited a. number -

.-.

. Co s NS

reported their experiences to other stafﬁ members., Guest speakers and
L ] . N ’ . B
o films were ;also utilized and the pros and cons of modular scheduling G e T

:"‘"". ."

— . . 4

twere explained so that the teachers would kncm what they Were getting

h into.' A plebiscite of the teachers was taken and the great majority

¢

\‘:

..1«_ .

: 'had a significant voice in the change to the modular system. ‘

-

voted :Ln favor of a move t}o a flexible modular schedule (Interview with s

'.l‘he extent of involvement of the teachers in moving to flexible :

YA \‘_,~(

v -moduler scheduling -can certainly be considered a valuable in—service

" . D .._ o »‘..“' ‘:',._',_ . ',.’ ) : . s ‘/""-'

: '. Pelham hew York Abington High School _Abington, Pennsylvania' Nova -:--. ' ..
Schools, Fort. Lauderdale, I-‘lorids, De; ‘La Salle: Eigh School, -'Minnesota-‘f"il',';’.:";
Harshall high School Portland Oregon, Hontcalm Jligh School, New Jersey.'._'“-._, S

- experience in *'that it prepared them for the move to modular. In-service P

. -.,.seminars were also held prior to the Opening oE school in September, 1968:;-',-..

B __. ,“» e ‘_4,1‘.‘1 .'N' \\" " I'
The schools vere - sll in the United States. :; 'Pelham High School,.,"'rj‘:-:.""'". '

P

i A aeSial A Tl £ s o

v
o ; 3 AR 2 i oy M

o Hr. Eric King, June 3) '-‘ The teachers who vere iqterviewed felt that they._.‘ ) BT
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r'to revert to more traditional stylea of pedagogy.v. . [ ; ]

B i ,‘4 . a.

: nating an ‘.ln—aervice program to eneure that teache s ,e

"-Teachermstated that the teacher training nstit ;

- ~-",':‘.-"achool when modular was plni:roduced.

* . -
AN N s e .. L et e

to prepare new staff memh}ers for the modular system and to bring old

.
v

staff members up to date (Howling, 1971, p. 4).

In the years —following the change-over however, the teachers
___/

"":Lnterviewed agreed that there had not been enough follow-up in the in-

- X

service program. Although staff tumover at Beaconefield High School
has been relatively low over: the years » the number of origiﬂal teachers

is gr?dully diminiohing. New teachera nust be educated as to the phil—

osophy behin? the modular system and appropriate teaching methodologies

,to uae in such a system if Beaconsf:leld High School is not to’ continue '

There :l.s no one person who has t:he respons' ,.15- It:y.-fori c'do;d‘i-_f;._. L

._—-v- e, L

c}gnize the poten-l.; .

S 3t:lalities of the modular eystem. * S R «';. '_"'."f."'-,“"{T -

,:_'; . A great emphasia :Ls put on the philosophy of Beaconsfield High

i

.iSchool when :I.nterviewing prospective teachers and teachers are hired who S

o the adm&l.nistratora feel can’\vork in and co tribute to auch a system. ":"_ .

ona_did uot prepare

t them for working in a: modular system and the 1ntern observed that aeverel_,":. S

of the newer teachers t:o Beaconafield do not have as much comm:ltment to
b

v flexible modular sehedul:lng as do the orig:l.nal teachera who were at the o
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- community support was a. prerequisite to success. '

- .‘ ) . [ 14 ) . . ' ) ‘&

o - . 65

tured time, and -control at both the technical and managerial levels.

Comunity Support. ' -

-

The administration of Beaconsfield High School realized from the
experiences of other schools which had tried modular scheduling that
Conmnmity pressuge has
been responsible for nany. schools moving back -to a'trad:lt:lonal t:lmetsble;
Parents find it difficult to accept seeing student An tbe corridors or

so:islizing in the lounges.', Accordingly, efforts vere msde before .mod-

PRIPNESL RN

e

Wie Clsrlge who is the present Director General of the Lakeshore

School Board- feels that "the :nodular system hes been under a cloud" since S

5 ~~'-\ o

its inception (Interview with Hr. CIsrke, June 15) In fact, several

Ce cris}s situations with the public have occurred during Besconsfield H:lgh

‘ f]'." relsted ecci ‘ent in 1973.

-———-—' e Lt ’/—-——’ﬁ
(3 /r.,m—-— i L

School's eight yesrs on modular but :ln esch cese other people from the NN

eomunity have lesped to the school's defense. One such instance

occurred when ‘one " of Beaconsfield Bigh School 8 students died in s drug

Seve\ral prominent eitizens from the connmmity helped defend Besco\nsfield
ST, R :
i :

High’School publicly and the crisis wss averted (Interview with Hr.\ ‘ Eric

|4 it o o a A BT SRR o At sorh ey msfe .. s |

L
LI

The school received nation—wide press coversge \: I |
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Beaconsfield }high-"échool are two factors which greatl.y enhanced Beacone;
field High School B chances for success with flexible modular scheduling.‘ ,
N : Beaconefield High School has utilized parent volnnteers since
. . modular was’ introduced and one of the positive benefits of this practice
is the public relations work which these parents have. acoomplished.
Parent volunteers often- have preconceived negative attitudes regarding .
i

the modular system, hut many- of theae become eonverts and often act as

ambassadors o.f the sehool in the comunity.» During the first years of

. :‘ c M‘ paregt»volunteers eponaored ¢offee parties throughout the comu- o

-Il- ‘,": :‘. o nity to expose parents to the modulalr.system. Mr. Bruce Walker, head of . i

e . .o .
»

Comunity Resources Department at Beaéonsfield High School. and one of T

« “-'—\

the administrators would drop iu and explain to the pereuts vhat they g : P X

LA e o L
S T Dre doing in the high school. Hr. Walker feels that they had some

L succese but not enough such efforto have heen mad.e to keep the commmrity

'."‘f-:‘:-‘ :Lnformed (Interview wit\h Hr. Walker, Hay 7) Approximately one hundred
| . . volunteera- worked at Beaconsfield Eigh Sehool each week during the 1975- L L

76 school year. The wlunteer pr'ogram\is coordinated By the Comunity
B \’ N

Resoutces Department. e S R g 7'}'-_“.3_ I“ BT S e

“\ ",“ ’.' * . . " ' “r I v S "'.."'.‘- L
. _'7! by LI A R . Co.

Scheduling _':'_ g \ N ::‘.-; SRl ;[ E . 'i,-:j ) L

. ;t~\

- !'. l';*" A eecond major problem has been the development of the echool a

\__/

- ,achedule. Although }Beaco:@field nigh School moved to computerized sched— AR

PR - :‘_ s "‘Z\\;‘uling in 1969, echeduling continues to be one of the mosj: formidable o N R A

’ e ff-"‘“"l"“ of ‘the wiilar. & eten, T R
" :.l‘he process °f Sd‘ed“liﬂs wae described by Hr. Harris in 1969 as . S 7.1"\
| ' part Of en evaluat;{.on '°f'th°’~hf3—f Year of computerized scheduling- ' _;‘ 5
y ’ : 1 Involvement oﬁ Administration, Staff Coun,eil; He;ds of )
e e pepartment. Sta.ff Henb'glrs in Formulation of Curriculum SR .

. i,
< "J_,q
L] I3 - .
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2. Brochure Preparation and Head Offfice Approval of Curricu- ;
lum ' 7 ‘
3. Preparation of Student Request Form and Disttibution of ~ ,
Materials ° ‘ ) !
4. Student-Counselor Interview td Determine Course Selection—-—
X " Subject to Parental Approval - ”é
) « S QOrganization of and’ Submission of Student Request Forms §
L to Data Center - 4 : . 3
e 6. BHand Tally and Tentat:l.ve Staffing ¥
.7. Course Structure Determined by Staff _ ’ ‘f
‘8.7 Maater Schedule Prepara.tion (Harris* 1969, p. ) -, ‘ %
S ST '].'hia proceaa remains essentially the same :ln 1976 ) ' g 3
. \ A chenge in computer companies in 1972 did little to allev:l.ate . = %

I

i '\:.-Beaconsfield l{igh School‘s scheduling problems. Mr. McGrail etated in . ,
i -._'.':';f the Princ:lpal's Annual Report for 1975 \7.6. ,"Although there are so many B

~,-ﬁ‘,,_',‘benefits to the modular eyst:em. the ‘cost: :l.n time and effort ie high ) \ PTG

; f.,-EEech year is started with renewed energy and then we face Septeﬂ:er w:l.th

. : . ;the timetable mess (McGrall 1976 p.. 33) 1 'Ihe problem is 8 philoao—

',"‘ phical one as the staff and administration must be reedy to accept 30 to (

- : \ 5::“40 percent unetruqtured t:lme 1£ the scheduling problems ere to be sa&‘ved . |

' . ',’(MgGrail, 1976,\g, 33) The adminis tration and faculty have not be.en : | o

L . '. ) ‘w:llling to accept this restriction eapecially :Ln Cycle I where scheduling ~' |

?'} ,fdenaitiea of 80 to 85 percent are desired. .'= -‘: ) K “;‘:_"_ . T | _

. ' il ,\ Scheduliug problems heve disrupted the first month and a half of ‘ “‘_
( c :‘:'school, cteated student confl:lcts and unbalanced classes, and preveuted . . ol
#\ :.Asome atudenta from car.rying a full acedemic load (HcGrail' : 1?"(5 3 Pet- 1) - h "‘.* k

',"The advantages of varying length a.nd s:lze of class with 8 modular schedule
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‘which will not be based uﬁon the philosophy of the system, For example,

€

students are presently permitted to chaiige courses in September after

consultation with the guidance counsellors, the philosophy beiné that -
‘students. should be responsible for 'their own education and 1t is better
for them to make mistakes at school where help is. readily available.

’ 'Changing courses inv St’ptember, however, causes Tiew scheduling problems
' and makes the computer generated records inaccurate. The decision to
change such a; policy should be based on a change in philosophy rather
',;than administrative convenience (Interviqw with Hr. Pat Baker,"June 17)

e

Student Use of Unstructured Time I e

-

The most overt-'of Beaconsfield High School s problems and indeed

: of sny school using the modular timetsble is student use of unstructured

—

SO Beaconsfield High School resembles that of a university more than that

,._'options during their unstructured time-—-study in the 1ibrary or one of

K . -J B -

] the subject resource centers, seek remedial help from a teacher, visit

.\

‘ A.the guidance department, participate in a club activity, play or exercise

.l-‘ -—,‘,

the gymnssium, or relax in the cafeteria or lounge. ‘i‘he Froblem is

. -'simply that many o,£ the students do not utilize their unstructured time

for’ cdnstructive activities (Int iew vith Hr. McGrail Ma'y 4).. 'l‘his

. 3’ problem may be compounded as 'teachers in Quehec sre not required to

e "-._f_..:f:‘_‘stq:er\rise students outside the classroom situstion (Teachers Collectiv‘e

( N i . __;,_,

A

that bett.er use wil]. be made of free-time. In fact, three of the four

Sl - -

. '\Itime. At sny giVen time during‘ the school day up to- one-third of the

.‘students are not in a formal classroom situation.- 'I‘he achool climate at L

of a traditional high school. Students may pursue sny of a nunber of

.".Agreement, 1972). \ Great efforts have been made to provide structures so

/
L L Ml e Sl
e e . ~




" tured ‘time and general discipline.. o ‘a

.percent unstructured - time.

K ,,an effort to counteract th:ls, depersbnalization,

f baois.

v I

e ‘ atudenta who’ as a consequence auffered acddeEiC'

priorities for 1975-76 dealt with the probtlem of

'\

R e S

- .' 6'<

utilization of unstruc-

For the first five years .of modulafx‘. grades VE1 to XI were time-

Vo
tahJ:e’d’ us:lng the same modular s.tructures with its inherent 30 to 40

not cope’ with the unstructured time as could é\he

It was found - that\ the younger atudenta could

older students . Added

to this Was the problem of -"1d‘entity" where th}e 'yOunger atudents had many :

'-Adifferent teachers and: clasamtee during the day

""School“ co‘rfcept was implemented in September of 1973.

;}VIII became Cycle I and 1t was organized on an i_‘

The advantagea are that students and teac

‘\

_'l_.iopportunity to vork together 1n close relat:l.onsh‘i

can 1ntegrate subject matter and exchange 1deas.

4. , e

”;‘operates on’ a mod ar schedule but has returned t

»

"'-‘3‘1', a'lthough each stddent doea have approximately 20
including hia lunch break. o

| SRR .o .
) S The interdiaciplinary team approach was a

i :

the 1975-76 school year. 'rhe reaaons for thia we

""f . .
.

depending upon their

' ':I.ndividual optiona, a drastic change from —elem tary school where stu— )
dents spend most of the day :ln the same class ,1th the same teacher. f In

the "School w:lthin a AT

Grades VII and

terdieciplinary team T

hera are given the i

ps and also that
Cycle 1 no longer \
b the block schedule
percent free time L

Lo - D . o=
Y e oo

\,

', s P

; g ven for the team approach :Ln Cycle I. _ It was f .

h Ld too nuch unatructured time and no one.. group o-

L&

e

t that the studento

'Ihe schedul:l.ng

dopte‘d :ln grade Ix for\ o

B IR e T R T M 2 SRR

re aimilar to- those _ ;

teachera knew the :

. r
.
. oy
et et
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;* made throughout the history of modular at Beaconsfield High School." (hie
“such attempt tried several times under different names has been to pro-
vide a number of clubs Sponsored by teachers in their areas of interest _ .
. such as chess, cooking or Glee Club. Such attem;pts hayve been generally‘ |
u:nsuccessful mainly because of the problem of finding common free times

for a group of students and a teacher. A renewed effort in this- direc—

3 X ' . ’ -

) - . tion was. made in 1975-76 with the a.ppointment of three .student life
.b ‘. coordinators to coord;lnate activities during and aﬁter school. The o -
\\/ success of the student life coordinators was mainly confined to extra : L " , ,<
‘ A curricular activities as" scheduling problems; ‘s.tudent and staff partici- -
' \ | pation, and the negotiations with the government generally combined to =

limit in-schoel—-—actirities (Interview uith Hr. Grant Thoma%, June 15). .

'me problem of unstructuted time usage is one of. which the admin-“;“, o

. . istration and staff are consciously aware and one that they will have to L
. , T R S TSRS .

contend\with as long as the modular system exists. An irony exists in - ,

that in an effort to promote better utilization of free time, the ten- '
dency ia to schedule students more rigidly which not only compounds

scheduling prohlems but moYes the school awai' from its\origina} philoso- e

phical convictions regarding the development of self—discipline and rea- ":

. :'f’. ‘ ponsible. students via/the quular system. . Either the administration an
s e | T GO
v staff mu.st accept a/é:ertain mismanagement of unstructured time by the :

) students or increased scheduling problems will necessitate a return to R /

the traditional hlock schedule. " ': { :




1/'
-/,
;o
1 . ’f‘/ i
o
Lo W
SR
A
.4/ .
.
IE
e
/.
/-

. ) IR
L “ e
-
N o
o ~
“ e -
I . .
-
.
A N
B LRI
s
N
¢ ]
: “ -
N .
o .
i
K
. ' A
. .
. e
- Y
.

: _ '/perlod the nmnber of detent:lons gr

' not u.ee their unstructured time worktng vith students.

1 K

.“hi'gh abgree >3 profes-

* the corr:ldors .

of place ‘when skipping cless since hey" are often legitimately out of
| .

clasa may 1ncreaae ahsenteeism. Dur ng the first )ear any atudent who

;missed class -was - given detention the next day, how vel‘, over a two Week J' i

! ;

~al -

(Erom 30 to 60 'er day. .

X \
Te ache rs

[ ,.\

that a teacher \@ho w:lshes to abrog}ate his reaponsibiliti,es finds it nmch

u

) N eas:ler to do so :l.n thg xﬁodular sys{‘tem. While the majori‘:y of teachers

smrk well heyond their contractu

b

- “ T LA

Teachers' -at o

Bgeconafield High School do 'not me t the minimum number of teachlng
‘ e,
minutea per Week set by the provi:! :lal Deisartmgnt of” EFueation and. this

requirement :l.a fulﬂlled bx the \time teachers are supposed (to spend
R L

1n worktng individually with students .'Ih‘ere have“beex occasions 1n

[3

which teachers have not shown up at \school Jlmtil they have sched\xled

cla.ssea (mterv:lew with Hr. Hccrail

~‘/

aione],:lsm among teachers ia necessa‘ry‘

. :l

naya)

\f the modular ayettem ie to he

The psychological fac. or that stud=nts may not feei "out. -

obiigations > there" Pre a few vho do L
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. - YTt Tahled:
.o Evaluationv of Flexible Modular Scheduling at : .
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L . Evaliation of Flexible Modular Scheduling'

“ e . e T . . \ el s e , L. .

Gl _ The evaluations of the modular system at . Beacohsfield High School

P which have been completed previously will. be overviewed. The interview
- R

""Vl. ‘ data collected ix( conjmction with the previous written evaluations will

-z

o e
e 1

f: - \be used to provide‘ a brief, subjective int.erpretation of the (e:gtent to

. ' -, which the original objectives of the modular system have been attained.

Lo coL . j i
Lt e . . P P PR , it [N . ', .-
. . [ . .'." S Lo

Previous Evaluations '-,

RIS T B Gy

). - -
A numbel:,of evaluations were carried out during the first two:

L .
,.‘ - : s

years following the int‘roduction of the modular system at Beaconsfield
, ta \ . e woe \
In addition, a teacher at Beaconsfield High School wrote

L ! High School. ,

RS
'u./“_\' / " e
° .

\" - S IR )
a MaSter S\thesis oompering Beaconsfield with a matched school

l,"

v

o

‘I'he MacRae, Howlingv, Har

h\- »' .
z

Iis and the Beac

L

onsfield High School

:a" .,

'.-Administration evaluations can be considered."participant es observer

evalhations are listed in stle 3. """' 'H':' »,‘ .1‘:.’." _'.-i o

Yo

we o

evaluations. ¥ As such they are very valuable in that they contain the

impression of people who lived through the transition to the modular t{‘- 2 \

A ‘ . . .‘_‘

: These evaluations are also important in that they preserve on

{could accompIish by such a move. "I‘he major disadvantsge of the evalua-

setig, O gib

(tionseis th_at they~ hre not generalizable to the present time because X S

. o “.'““

- v : ‘()" (

T
P L




. . o _Mr. Shuddeboom s thesis compared Beaconsfield High School with a

. . B . s

P N B

19'70, PP- 27-28) . Dr. Smithman stated that no £inal conclusion could.be-
drawn from the data because the modular system had been in operation for

a short time, less than two years, and the numerous uncontrollable vari—

~ —

. ables such as team teaching and the new facilities might be responsible

[

for observed changes (Smithman, ‘1970, p. 6). : A study such as Dr'. Smith-‘

e

man's would have. much greater validity at this time since any, "halo

effects“ i:ould likely be dissipated. o — P

' : f
et

e ‘ matched school using a traditional schedule. . Quebec High School Leaving

o

r. :
randomization and control of extraneous variables as well as sole reli—

- ,‘_-

'.a

Examinations were used to compare examination marks iug areas. English

;,-x a,_

Compositiod English LitErature, French Oral French Written,, Geometry

PR T

and History.. 3

Mr. Shuddeboom s thesis makes a; valuable contri'bution to the ‘

informatio\n\needed to ascertain whether the studcnts at Beaconsfield High

»
¢l

. - \ v 3 . . \
School are l»enefi‘ing from the modular, system, howeVer, the absence of

w

ance on cognitive achievément asﬂthe\ dependent variable detract from its

mportance. __~} -

'.l'he administtation of Beaconsfield H:lgh School feels that an ft:...

Lt . o‘-

in-depth evaluation of the modular system should be carried out and :I.t -

ol - zu
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_ ‘ ﬁodular -system. “'1"'_he objectives are :subdivided uuder inst;;:t_.;,c_:tion and‘
curriculumidevelopment,l i:eeéhei' a:levely.)p.um,nf,~ studenu 'developmeu_; , ‘and
utilization of the plant. The interview data collected will be ju;i:e—
o posed Witt—: the}pr;_ev'ious eveluatioue .to- pioiiide as brief impz-_e's-sioni;:ic .
B interpretation of tl';e extent’ to whicl'x» .tlzxe original ubjeé,f”i\:‘re's »haye' been
’ attained.12 | e .. C L _‘. _'_. - ; ‘ ”
; ' " | - N 4 f—; o |
= "-‘ \Iustructionland curriculum development. ) One of t:he advantages ST , ‘
3 o p — = Dot
? S e . of cme mod durjt:itm were found to be too ort for the étudentearto get -
' i - : ‘ deun to work/ Techuical course‘s‘_t:e;;;;t‘. b‘y t:he flexibility t:o have tht:ee ‘.';.‘;j"f?
~"~;\~".. ','A.t‘,‘r.mud classes‘ .of ‘sixty miuutea cluration;r ’rhe \sciences benefil:ed greatly PR
‘” ) . fi;ou the flexibility \to vary*time flo'r'laboratory work‘ (Interview with -‘ E f :-
v . Mr McGrailz, Maylo) "Open s,cience lebe of a moming or afternoon }4:
P ST . R B
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’]\Znstruction and curriculum change did occur during the first. ° . o
Two teachers; Mrs. June Bolger and Mrs. Tanla Gitts‘, y
won a Hilroy fellowship for their work in developing a history course. £}
Some teac‘ne s worked with the media

The_course is no longer in use.-

specialist\, Mr. Bob ' Brown, to deVelop Learning Activity Pa\ckages but they
have not been used for severel y=ars. M. Oliver Stevens developed and T i :
still uses a contract system to‘ I:Each his English courses. The inatruc- l' 1 j
t:l.on and curriculum change was often done'on an :l.ndividuel basis, and . o \'\

vidualized instruction" objectiv s are diff:lcult to determine because .

ular system does free teachers an l

contingent up\c}n the ind ‘:Ldual teacher end etudents. :'

s te

“s\- o

st :l.nterest or moved to another school SR £

v

Certainly, the flexibility of the E \

ater ‘.!~°RP°“‘-‘nit}' for i‘nstruction gnd D

teachers have‘**reverted back to tradi—~

R SR . ,\ RS ‘

1terview with Hr. McGrail\\May 4) .‘ RN T o

of’ ‘the continuous progress" -and “1ndi o
P X

The mod-

-" " ‘—A.r;'. [

students so t'nat they -may meet :ln ‘r“f.'f,

the curricu‘\lum of the "future as‘ ,
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K continue into. Cycle II in-a remedial sense. ,Inte_gratikn of the academic
: Fhuty ‘ _
L disciplinea would be emphdsized in Cycle II under three broad/areas. .
1, Interpreting Your World. Humanities' Communicatio
(English’ L'fterature Languages, Art,lMﬁsic, etc. > o
2. You in Yout World- COmmmity. _ Social Stu;lies, Sociology, N
Anthropology, Poli}:ical Science, Economics -ete. . : )
3.7 You in Your WOrld of Sciénce. and Work- Science and . - N
‘ RTINS - ‘Mathematics, Technical, Vocational, Commercial alth
I Phyeical Education, ete,’ (Kihg, 1969 p. 2) : ,
L - - Each aree was- to include two types of courees' 'those "tnandated by the o
R A N : o S f"".' T
=~ T Department of Education, and: enrichment or optional courses. e
i TR :.i, ’l‘he three broad areas envisioned by Mr. King became little more U
A '. than~ namea as: little real integration of;’ the: subject areae occurred. ‘ = e

Attempts were made to combine eubject areas under/ one department, for “f: o .

: example, methematics and science. Thie .apprt:ach did not work well s

because it was d:lfficult to find teaching personnel who were adceptable
B to two or three depertmente. Teachera from different subject areas were. B
Yo ':'i . ’. also reluctant to combine eubsect resource centers.» The 1arge size of " S
) — .- “ the school and :I.ts ttaditione’l departmentelizetion we’re”factors“which : L " “
: | prev:eged ‘integration of the disciplinee. The eicternal exams which are f e ‘: o .
. ." Orsﬂﬂized by Bt@ject areee/ was eleo an imporéant factor in inf'luencinﬁi. T
\\ | teachers\toretain the status quo (Interview ith Hr. Baker, June ll) ) ’_,
':‘\A'i ) .b In the Mal's Annual Report for 9132-73, Hr. King included*‘ g
o : ’;’ a section on the emerging role of: the departme\nt head ath Beéconefield L _
‘ : .‘ ‘,'.‘-_ L E:Lgh School. I the report he recog'nized the B epartmntaMzation accord- |
.. ing to bubject diaciplines end eteted that "in vidual differew among S
R ’ deparfment heads makee uniform directional ch ge very difficultf-(l(ing, . ;
.-' " 1973, p. 8) Lo Efforte ~to overcome this pro\lem were to be made by using ‘ . ‘




tionel Medis, Outdoor Education, Cycle I; Student Life, ete." (King, 1973

) . Pe 8) The department headship was to be. a staff arather tha.n a 1ine
, = ~
position end was to be retk?]lned only as long as the assignment: remained

. . "'« *. .'."
[ a priority. Subject depa/rtment heads vere to be retained ao that: the*

positive advantages of the traditional depertmentalization would not be 1

R - e 1: o . Beaconsfield High School- has achieved (some notable succese in

B i . the creetion of departmenta with responsibilities othe than subj ect
S disciplinee end an emphaeia is etill put in this dir ction. R "E

- :'.‘? - ." Teacher development. 'I‘he opportunity for profeaeionel develop- "5.5

e [

’ : - ment through improved communications :ls a definite edvsntage o\ the )

o SR modular system at Beaconsfield High School. Department head meetings y T

{ . . end departmental meetings are often held during the school day..; ~ .’ :
< e . " '.‘ addition, teschera are orgaﬂized in teams in Cycle_ eand‘ tliis improves —;‘., Sy
\ L communications, while in Cycle II teachers are in c):losecontact a.s“‘theyA : '
have their offices centraliqed ardund—subject resource centere.
: » i i ‘ 'Largel group instruction ard tean: teaching h;\re not‘»worked out as _
: ; ' '-"_ expected. A,dequate facifities are ncﬁ:’ eveilable for ‘this mode of instruc- i ,
: tion. 'l‘he eudi.torium we ; foundz to be inadequate because—of recui:re t | -'.I -
‘ sound system problems.v «Teachers do ﬂnot like. theginflexibility of the -
,1arge group presentation once the Behedule’hals heen finalized d often EE
' ERE SE ; b "8

cu

: “':jfind it difficult to integrate valuabl@large group preeentations into’

Large grqup instiliction’ is planned by the Engiisb

a coure% every week

I . .
TORE SN ’ "
o 2 - L~
[ \ .. , - -
o ' e paty
R . .
. ! ] . !
. v - rd
L ® . A A o ~
0 o 4 *
d .
- A PEEENS N
' - 3
— VoL . - )
’ - . ’ . . Al
. . - s N . . .
’ — 78




’-

. Beacor‘efield High School is the use which ia made of the 1:Lbrary. It: is ’

cons'tantly f:llled durin' the school \day as many students use the!.r . __.'\ o ‘
unst:ructured time. to co' 1ete their assignments. SO I RS
) A R TP TL VP L

' ach:l.evement as measured by Provincial Examinationa between Beaconafield‘

>

‘ \ , S
B ' 79
. student—teacher contact.n‘ Great efforts have been made with 1:|.m.ited “
euccess t:o involve - students in clubs,~ho‘bbies, and athlet:ics.. 'l‘he gu:Ld- T
ance department benéf;Ltés greatly frt{)m thé modular sys tem as. students can o _ .‘ j

e

drop 1n during free mods. Perhaps the most impressive feature of . g

The Shuddeboom t‘nesis ahuwed no aignificant élifferences 1n A ]’

l{igh Scﬁool and a matched school us:lng a block schedule. However, t:he '.'". h e

removal of the older boys attending the m\dular- achool from the 'data -:‘ '_-‘.f'.i 4
analysis resulted 1{1 an 1ncrease in the me in scores of the main body of ) --:,‘{'f ‘]

,’- o _; . | :*yv

the sa;uple from that school.l At the‘block : cheduled school, the removal
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I be due to the fact that students of the 1a.st three years have completed /
, . their whole high school career - at Beaconsfield High School (Interview -

P

with Mr. Leslie Cla,rke, June 15) AR ﬂ; Y* o ‘. ..-A

I

I ' B - Flexible ability grouping instea.d ofvstreaming has been a policy

PO at Beeconsfield High School since the inception of flexible modular s ‘:‘ﬂ-i",
scheduling. The rationale for flexible ability grouping was stated by ' E R
s ERLRE Y. e ',* PN A ',“'- .4,'".
S Mr Er:l.c King i 1969 as foll;,ows' S -‘:Z NS T T TR SRR
o i v A . ) ) ““' T ‘. ._l‘ ’.“\ e . . ~' : :. . ;v "":A“ ~‘\'. 4' ; N ":.,:".‘

. - Thﬁgis no such entity 25 2 hOUJJEREDUB class 4 .
R I A «Exposed for .a short time to good* teaching any so—called

e \' ‘homogeneous class rspidly becomes heterogeneous. PREIL ,f'*: L. S
-‘;‘1'; \ R Lt Accepting this fact our problem becomes not one of SRR L L
R APy :strqaming but. of making op,tional_.grouping--arrangements within/ oL
R T a:class. Gro\iping should be kept flexible, ‘should be based /\ TR
: o ‘ > " upon interest and/or. ability with sssignments differentieted U IR P
B ‘ o .accordingly. (King, 1969 Pe. 10) LT RN .;" < RN N
- 5,:‘1",'; One of the potential sdvantages of the mddular system is the S o 5
R . i 'unstructured time available for t achers to give individual' sttenti’on to ST L
R N A etudents who need remedisl work. . t Beaconsfield it is quite comnon to
R T - o \ ) o
SRR PR
S -."~'3\-.f TN . .
Bt s T e tend to diffetenti‘ate accoraing to ability ss they take co ses of "
’T’;—/ - varying 1evels 0{3 difficulty. :
§ wt" . ) ; s

2

ECEd
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‘ DR , -to‘ma'kei th'éir 'p'ro'g'ram more. Jadventegeous to "the.individual'rether'then L

‘

P l ) catering to the nonexistent average student.-

P ‘.l:he :Lnformal natural environment for learning ‘at Beaconsfield

: High School is a striking development of the modular syatem. - 3‘
o ,', " ‘ Util;zation of the plant._ More efficient use is made of the
sch.ool ) facil{ties under the modular system..-- ; ool
T The audio—viSual center is loceted off the! library and is in A:_" 3
_ = "A‘::": .. ‘j : Hc‘onstant use bv\'borth teachers‘and students. The gymnasia and the guid- ,5':. l ‘
' :" ance fe\cilitiea aleo are used to a greater extent, ‘. ' ' ' 5
\ T - N 3 One .oif’ thve- yést suecessful depertments at: Beaconsfield High — .
o . ‘ School has been the Conmm:lty Resourcea\Department under the direction.“:'
\ of Mr. Bruce Walker. Hr. Walker '8 department has’extended Beaconsfield
| Bigh School's program beyond the physicel limitations of the plant into )
the community.. ‘Sonle‘of/"th:e activities coordinated by this department

during 1975-76 were a student exchange program, courses in which atudents

oY W ERE: were involved in practical work outside the school, connnunity service :'

projects, and an industrial orientation program in whicﬁ th ee hundred
RIEN .\3 o '
and forty students were involved in visiting various industrial and

i L ; L e ‘ business establishments é.nd educational ilnstitutions.ln-sl‘f*._ l R

M A P C : o L N e to .' S oot .' e " N . g i M B .

RN ., - : e ' "m'

R

J

ER N
e

= 15A riport of the acti\rities coordinated by t'ne Commv.mity /
esources Department during 1975—76 is included in Appendix G

.

. - . L e s e T e ' R, . o .hl ) Sa L K . . - s T
: The evalustion of Beeconsfield High School in terms of the ﬂ____\ RS E

P




;.vidual basis, the informal working atmosphererthe general behavior of
the students ,during unstructured time, the number of students utilizing

'the library, and the success of the Community Resources Department in :

‘ '.:School is mainly attributable to the high degree of professionalism and

3':"comitment of the faculty. o _' ‘:‘ . _' ‘ R ~. l Lt .

Bcaconryt/‘ ld and attended two administrative meetingd of the Lakeshore

of ~chedu1ee and organizati/énsl structures. - 5:_"

¢

‘teacher development. 'I‘his may be partly attributable to the anbition of

the original obj ectives in that fle:d.ble modular schedtﬂing would have .

‘to be a panacea if all the obj;ieetives were to be attained

The opportunities for teachers to work with students on an .indi-

N

-.,. -." ol
. . -y

B indications of the potential of tht modular system. It should be stressed

AJ"

"' . p . 1 - P
~.‘-?'-='}however, that the success of the modular system at Beaconsfield High IREI

Jl‘, .o . PR \ ‘o .
AN . ! . veo . . AN

nAﬁs"sociated Activities' PR BRI

LN - 2 o
— - e . N P

'l‘he intern visited a number of high schools in addition to

R
chool Board. These experiences were relevant to the internship either -

( irectly,/ in that the schools visited had introduced flexible modular

T .

!

."/

Only /those activitiesuwhich played a. msjor role in leading the SRS

' o tl[e conclusions of this report vill be sunnnarized“

extending Beaconsfield High School s program into the comdunity are . - -y Sl

‘eduling, or indirectly, in that the intem wss expoaed to other types"‘"‘ -

& 5': -
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ﬁeaconsﬁeld High chool. 1It :ls essentially an academ:!.c high school

which doée not offe technical—vocational cburses. Students in grades .

D]

ol — x and XI may have s0 unstructured tﬂne depend:l.ng upon the Courae loads

which they select ho ever, all matructured time perioda must be apent ‘> K ’
:Ln either the 1:Lbrary, ; he study ha11 or the 'atudent 1ounge.k ‘Students co e

. .' . ‘ar;e not perm:l.tted to move from one area to another during Iree »per:lode. BRI RN

S :“f'j'f‘.: . ‘7. John Rennie High School. . John Renhie H:I.gh School became a fully.- S

A - ‘ .
y ) N

SRR - ‘. .
R ) comprehenaive high school dn 1969 ]'.t immediately adopted an "arena L

1oad1ng" or. "walk around" thod ot‘ echedul:lng wh:lch haa been ueed s:l ce S ‘--': v

S that date in- the conatruction of studeut achedules. Students in Cycle SR

(grades VII and VIII) are’ no' given any free time however, atudents in

grade Ix have two unetructur' d perlods while those :I.n gradea X and XI

,gralq, of atudies. Studem:s w:l h unstructured‘ time must go to o'ne of a

' number of designated areas. s

b5 minutes each. OLe period uaed -for lunch.» 'Longer time periods for N e

_'..labe or ahop coursea are geined by placing 2 periods in succeaeion.

'l‘he schooli:as had exeellent aucceas with computer generated

"y ] ter scheduleg and there are seldom any ser:lous conflicts.\; A unique

o ‘E'faspect of the scheduling procl:ess at John Rennie High School :le that
TR ]--students in Cycle II arrange‘ the.lr owm class schedules. Students in

/

g conaultation with the teach/ers and/guidance counselors select aPPWPriate

e courses selected are aubject to )

:courses for. the'“'following year. -



N T ' e 2 ! N RN BN - vz " "
- L - em—— T e — st Rttt LI . N RN
g - . , BR
. , S ‘ !
~N : a . e

s l parental approval. - 'Ihe computer company providea punch cards Ifor each L '

student place in each section of each course offered in Cycle II A day A o

‘ /'

' : is- aet dside each year for studeuts to choose the particular teachers _{ :/;/,/_
PR and sections of th:mrses the\); 'plsn to’ tske in the following year.- ;. /v 'v"_

"Hhile. students do ndt usually get, every teacher they want, the priority .lv

. Aof c.lf‘ice :is their own peteoxlxal decision.~ The "Walk around;" Eystem at . ;

. -":,v‘ :.- {John Rennie Bigh School is' sipila,r to the duy em used at Hemc:rial Univer- | ." 1#

S ey stNedemdand. o T T T g R

~ o '. ; .;‘ ': The advantages of the "walk around '.' cited ‘by th; 'administration'

i : , ‘.Iat Jahn Rennie Hish School sre to give the nstudent the responsibility a " ‘._, U ‘ ;
_:f 2 . :?for mald.ng his.wn timetabling decisions a;/\d the inherent flexibility of ' )

\ o the system as students cu‘m change courses 'or teachers and ln fact be ; . _

3 ke " : ".—'. 'given a whole nev acheduleaat any- time. : Strict cbntrol is kept over !
S R :ltimetabligg changes. and only educationally sound reasona sre accepted. ,:,J;. . {

. '53 k ,‘ ' :‘ The étfici?e#ncy of the scheduling ptocess up,s demons’trated, to the intem ;:,". - .Z: v

e DT e e . v

wigte. Agathe B Jh School.“. sc. Agathe High School is Y smsll al‘l- RO

SR A
- ~ . R 1N
‘ o as'six tequested courses were scheduled without conflict ih 1esa than }. SRS
- Sl HEPRA ST R BT . SRS N S
Al five minutes. R S ’,."‘; R Ir AU NPT |
S ‘Schools Using Flexible Modula‘r s::hedun_j_ e S
; ‘ '“'.‘lhe intem ‘vis*te& e,small all—g\ade school Ste. Agethe High
\ School vhich hgs had a modular schedule at the high school level since ’
T "..'»'“r e Ao . =
R 1968. A visit was also made to Zw;erdale High School because :Lt had used‘ '
- Eron 19,zq _to 1975, | ' AR ‘.
R ‘
Yoo

L

grade school of three huqdred and .twenty pupils. Stude.nts in grades VII

R _l

el e T J
Copn soml s 'to XI are timetabled using, a modular schedu.le. The problems encountered
RO at Sceb Agathe uere simiia: to those ac' 'B'eaconsﬂeld's;gh Sl.hool. m;n s




., . st
3

L f : ment is only twanty-oﬁe hundred. \' It has excellent facilities inc].ud:lng

“a . R b e) " e
o ‘ . . < . sl
L - i ,‘ = r 4 ’ ' : -
e . R : - CoeT L , K .
A L SR 1_" _5 _
: ' both schools have had to backtrack on 7he:l.r > RS
: . ] - .‘ L. r’" * ’ .
4 k modular sehedul:l.ng w:l.th one—th:lrd tqstructured t:l.me,._t e administrators ]
: LF ) at both schools concur that the introduction of modular acted“as a e
: . 4 \ r3 ,
- // catalyst 10 :Lnsp:tr:lng teachers to" experiment with‘ _new fte chi.ng methodol;— D
L ogies and conseiously ‘try t:o improve their relationships ith students. :':‘."
. 1 - N Y . '.’,‘.
‘ 'I‘he size of the student population‘, a laek of progt m options oo
o and an%":ln&dequate resourcer center l:l.m:l.t flexibility :ln groupi g ="f'c}l'.'“ . " B
. inst:ucl:idn ‘and: independent stfudy. . Apart from reported teache effects Sl e
- o o "v )
c : and changes :tn schqol eliniate, the intern could not diseern any- otablg ',\' g :
o ' . o advantages to using ‘a modular achedule at Ste.\Agathe High ‘School. : Y T
.‘ .- ».4’. . ‘:;’ LY t’ . .‘: = ] . P P L . ] \‘ . . ) . ’,' : - . . .~04
o ‘ l_ . ©T r Riverdaie Higg School. Riyerdailie H.igh School used ,a modular'- -
o EEOENA R .
NG T schedule for five years from 1970 to 1975. : The school building :ls e
L S e designed for twenty-seven hundred’ students although the pr&@t enroll—‘

¥ o - - . a- large libfary which‘ holds approximately one hundred and eighty pppils .. ’

N . and resource centers :Ln each of the subject areag. A T “\.\ - ' s ".' TN
L - SN VRPN
Ot CE LT L 'I‘he intem intetviewed t?he ptincipal and a.v vice—principal AN
AR S~ AT B . [ -" A

regarding the:l.r escperienees Sith- nuxodular scheduli.ng. R ,YJ L - .

'Jl‘he reasons giVen or the adoptign of .modu.lar sc,hed \lf.lng wer

~ vx‘

..__ﬁ__

/

L - for stu.dy and t:o give t:hem a: cha'nee to exe‘reise responsibi.lity, t'o uni—

e - . - - ’
Y - AT . - . D
o~ . ‘. |ﬁ . :/- ‘. ., N

lize different instructidnel methodolorgiea and to. bu:lld periqu of- vary—
T 'f;, :I.ng ,1engths to fit the purpuse 6f the elaes, and'lo eweryiment\end to

tr.y something ne%n fi_:'

. typ:lcal of those in the lilterature—-toﬂgive studente unstr;;ctured time«.,‘ : ,: :
i s
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E K R T DTSR T “\" \_._M'.__,. oW : o \ ’ R
\',I' - The year~previous to the mtroduction of modular schedirl.ing at .

e \mdalLHigh School wp.s spent in«stud.)r of ita potentialities and its \\ SIS &
- ‘__ . ,,: { :\w‘ T .h: )
PR SIS disadvantagesr \\Teachera were involved throughout this process and over‘ 1.

ARNE N .‘ kX ’ S - v y.-'

\ o
for~ the change to modular. Th/e ‘staffb‘ecame

) ': A A verytclosa\y\tied together during E:EI./S time. / . ’ o - ,‘J.
~ PR E L ‘- S -'"": Fi‘ve years after mdular was introducﬁ a sta.fﬁ vote split on

- _ whether :Lt should be continued.¢ The Jrincipal, Mr. Ou}.ton, made the .

,:’ / \

S ea vt RSN Lot

. B \ N - j‘ e
which contributed to t'he failure of the modular system were as follows.,.- Lo T

N :a ,Q_,. \- : “1; “No- more than twenty t04 twenty-—five percen\\t of the@ents uti= f B ¢
""‘_; : ‘ \\\1ized, their unstructured\time const‘/ructively. , Vandalism in the

‘ 3 o ‘.".,‘."i'-;‘:building increased tremendously.\The school beeamQ haven for " .\'3-' _

{51’.'-“ - g ‘- chug pushers and many students\ smoked marijuana on the schoo - A

Poa e . . ~

L N ,_;'.- grounds.v Attendance at classes dropped and many students left

the school grounds and caused trouble around the community.— i

" i o P 2 Earents were ﬂot satisfied with thefmodular. system, they felt \' ' '

that’ th‘ tudents %aere given too much freedom. 'l‘his was in spite

WL o T T « L. P

. ; . Sl of the fact that /at th beginning of each school year new\)arenta - R :
o \“, A “were exposed to the poaitive, features of the system. The admin— SRS O
T -------- i . N
TR e I S
S e (. S
.-‘ " ‘ } . T‘____:’,_—.-—""
R R
: . R time.“_\'l‘he principal now believea' t'hat tHe parents were right. . U
Yo T ;-;_‘“-. e - L \: S ,
. \"..z R L A Riverdale High School is on the fringes of the Protestant School\ ; &
o Board of Greater Montreal and there is no school in the ‘area. - ;-
o = ' . S
E . LA \: -‘!' v
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- \ e which could act as’ an alternative for those students who cEnnot )

Lol - / i adjust to moﬂular scheduling Mr Oulton Btated that modular

s — .

Co " = _' S ca.nnot ‘be justified if at\‘udents are not given an alternative | ‘Ii ' \ o

> . v 0® C ‘toit. o — I /’*”_\

kil

\ o '3._ Building the schedule fpr the echool was a major problem and a ; R _)'-; :

\ change in\ computer companies did not reeolve\the problem. 'J:he oL

\

Ll o ‘ schedule was not etr/ghtened out untiI November of
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- ~.'-;:.1\.‘." S co conflicts with C O G L. T 0. another year.» In order to resolve
. o o \ o

: ' ,..~ {' conflicts large blocks of time/eét aside for labs or shop work

e e . \ ot

e '.. had to be m\xt baek eo that the advantage oﬁ varying period ,lengths

-

el pleted. 7: : AR
< : "'; . ; "'
> LA _\ Wﬁen modular was introductd the staff was very committed 'to :
) ' success._ Teachers worked toget‘her using large group instruction a e

and teaJh teaching and cooperated i:

B in ataff\ attitude oceurred and :Lt became lesa conmitted to mod— R T

Lk LT T e T . o \‘4 K ’ ey
R N E ular echeduling\nany key teachers either moved or weﬁ pro— ". v v
‘»i S moted out oi’ the sch\l Over@ two-year period fifteen key : ",:: RERES |
- N \‘ o pe\ople were loat through promo 'ons‘ - = SRR R o
. SN e T e w e : i [ S
: ‘ ' _‘,'] Teachers atarted to disagree among themselvee and.did m%t want' .: "‘::.';. R
(R L . s o . RN S, \.: P . R

' . o to participate in team teaching.. Some teachers did not\want to tutor

- ,: KIS ", atudenta in risource centers whom they were not teaching. Each year St
- ) teachera became more structured even clos,ing down resource centers\ but

/
.
L .

Cr b s bl
L3R

esouree centera to tutor R *
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MR school without modular scheduling

_they usually do not take advantage of their unstructured time.

v students can be given small group and individua.l attention.,

volunteers have also heen retained. o

o

‘ 'was under modular and :ln many cases it is ligpter. :" RN

: .‘ ling, Mr. Oulton has found that many
‘~','_"-day structured schedule.
2 aregularity where they don t have to be continually deciding where they

. are going. .

~ B . v

. Oulton feels that‘R:l.Verdale High School is a much better

Instead—of teaching students respon-'

sibility, he stated that they mere teaching them how to avoid responsi-\

Lo \\ bility by ski.pping classes. He raised the question of how students learn -
}become §esponsib1e' "By practising responsible behavior in a rigidly

-structured school\ ﬁ' by being given the chance ‘to. act responsfbly vhen

N

RN

¢ .

The principal of Riverdale stressed the key to a good education .

- " ,>‘

g twa*dai cycle a teacher still has flexib;l.lity in that students can be

‘J'sent to the library with a, note to the librarisn so that the remaining

4

-.‘:“plinary tesms of three teachers are still used in Cycle I and parent

1

. .' S
\ .
Y
PRFURN

. . 1 e M .
Teachers have found that their workload is no Heavier t‘han it

v S

While StUdentB vould never have voted to leave modular schedu— ' LT

Students find the day shorter and like the

: . i

for the 1975—76 school yesr s, another school under the jurisdiction of
N
the sa.me school bdard decided to try modulsr schedu]_ing. o

TR .

Schools With Block Schedules ’ .

S~

'1‘he intern spent two days as a guest of the Eastern '.l‘ownships

ot -
. . ~ t= ,.
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them are happier with the two o
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Although Riverdale High School adopted a. traditio’nal schedule "
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Regional Scb.og Boaéd‘ ’mo comprehensive high schools. Alexander Galt ’

-.___-.,._,-,—,-,-

"High School and Richmond Hig'h School wer‘e visned. Both schools have

very similar internal organizations alth.ugh they v{ary greatly ‘in 8}’29___'_._:_2;;‘_"‘ :
| with Alexander Galt housing twenty-six hundred students a.nd Richmond High L
.“ .-School nine hundred students. Only the sohedule used at Ale:oander Ga]:t .
~'~‘ ' High SEhool will be ’described 1n detail because of this similarity. »;
S \ . Alexander Galt High Schoo].. Alexander Galt High School was L . :

’ moving tmmrde modular scheduling soon after the school was conatructed T
\;li:n 1969 but this. r‘oute wag_e_oendoned for several {'eason.a. In order to T
T 4 generate the schedule it would ha?re had r.o lengthen the sohool day, o

; Bchedule ﬂtuéenta through lunch and lose the common lunch period, and

give students fort} percent unstructured tlme. Also the teacfhers were -
. . \ . RN s ',’.‘_4'::.‘\,"' ul‘-.., -
v "not ready for a modularf schedule and the commun:Lty puts a great emphasis '

l

. on’ discipline and m:lght not readily have accep}:ed a modular syetem. ‘_

o ‘..‘.*. ,_;/, B S

)
\ The sc‘nedule vhich was retdined may be t\ermed a. flexible block s ’ N
3

- -It is composed of six periods per dhy and runs over an o
' eight—day cycle. Full courees ere given six periods per cycle and half -

<
A LS S 1
‘ f

courses three periods per' cycle. The first period'e of the morn:l.ng and

o "*-.‘.', .'_schddule.

o afternoone are one hour long and the remining periods are of forty five . <
,'»'?minutea duration.‘ 'l'he timetable is patterned such that .each course S e e o
L o o

W tf_receives an equal number of the long and short per:l ds Studente in R

ﬂgradee VI,II to XI are echeduled for seven couraes and teachere are '_'" . - 1._-‘.' 5‘-"- Xy

,"-._’scheduled for six courees, thus » ell studenta except the grade VII 5 are

- . ..-.‘given 5:Lx unstructured periods every eight days. 5 e - ' ..
. /4,___5——-————~, B ‘.,‘ RN e .‘:; ) ; - g " .

I -

SRR 171’he schedule used et,Alexander Galt Bigh School :l.a contained
:Ln Appendix I. R R - . _
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e _\'

' in th_e clasaroom were}reduced and there was far less \teacher—student

confrontation. Recently, however, there has been a counter movement vith

~ -

3 T

some tee(!hers wanting students to be scheduled on a, full—-t:lme basis. '\—

o - O 'l'here is -a problem with some skipping of classes as it i impassible to
ﬁ

R { ' 1.dentify which ;iupils sre 1egitimate1y /out” of clas&; frol counteract .tth: |
: " problem, teachers record attendance in’ ev:ry CIhss. CeL R
" s At Richmondrl:ligh School st(udents are introduced more gradually »
E to mstructured time._ Grades* VII a.nd VIII students do not have any free.
; periods . grade IJ{ stud%nts have three unstructured perdods'every eight
L dsys, snd grades x nnd XI students have six periods free every e:lght . S
S déys*. 18 . . K '- .
S B Flexlbl [ modular scheduling wasjo]'ted :ln September of 1968.hy "

”gh School as an attempt ta accommodate an overlarge

1‘\.. * ~.' \

\ A L . 3 . _

student popuIation by making better use of :lts facil:lt:les, and ‘to’ }:- SN

" . N \." ‘. e

eucourage teachers to: innovate and adopt the latest teaching methodolo—

A T et

"-"gies to improve the instructional program.

‘

Ta'e

‘

.,

\After eight years, only grades x and XI can be considered as

Teachers found that With (the introduction o.f free time, tensions o

,

- . .t -
s A, e e e S e byt ot -

ot
{
HES

.

: '\\,.",::"‘.‘?-*'T.-’ be:lng of. aTruly flexible”mb‘dﬁl‘a‘r‘sc!ieaule. Grades VII, VIII and IX are N
. ’ L v

’ scheduled at a high density of. approximately 80 percent using a block

RS N . . . - . . T, . PR . -~ DR PR 2~ ‘e e . Fe
- . : e . . N DR L : Lo PR . Lt IR

8'Ihe schedule used at Richmond High School ishza‘ntained :I.n o,

L Appendix J‘ R ey AR el o e o

- . . . :
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schedule slthough the grade Ix schedule does erticulate with the mdular‘.: ["':' .

. ‘ )schedule :ln grades X and XI for Option subjects. it : . .- f
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- o - After an initial "Hawthorne e.ffeet during which mahy teachers B .

,varied class length size and instructional methodologies, the great |
: ] St
‘majority of teache.rs reverted to traditional styles of teaching. . In- - 3
\"‘. - ) l
N servi’:e training has been 1arge1y neglected at: Beaconsfield High S'chool T, ;,
, o 1 ' -.,'_during the intervening years «aince modular was - introduced and this may : 5
H - - . i - I ’.é;)
‘:;k \ ' ?partially exple.in vhy teachers have generally reverted back to: tradi— : r
X

‘ tlonal teaching method\blogies. . Staff tumpver will inevitably occur. over

f . . nmever been exposed to it. _‘v

Student use of guidance fac\:ilities, the 1ibrary and resource -

(i . ‘\.»

T ‘ L. o centers, and the resources within the connnunity hae

- - BRI e . i

-been greatly enhanced': o
by the adoption of the modular system. SR .'"A."f\ s R e e

oy SO . .
\‘. f
,q-’ oo

Lo The limited data available do not indicate that students at '1' AR
L );' "':":-l.Beaeonafield High School are suffering ‘on the Provincihl E(Swaminations, , e
Ao with the possible exception of the older boys._ ' S R
” The rela.xed echool clinin‘te "an.d the i.ncreased' opportunities ‘for

'y

..,-;t\_' .

nL informal student—-teécher communication are., two attributes which qualify:-:i"' :

o < s "-1

. "»a Period of eight year& and new teachere cannot be expected to understand
the philostmhy and potentialitiee of the modular system if they have %y
. -~ w B - B e e ’ . i’

- s Aty

. _..«-.-»
st X

1 ¢

o - The principal of Beaconsfield High Sehool posed the question to '
o . . . ' . 1Vu N e
the intern' i

°y. '\ n

g £ . »
L ca.nnot be accomplished uxider the block system?" The intern incorporated

:Elexible bIOck sch_edule.

N
%

"Hhat cen be accomplished under the modular sygtem that e :'::"' ’

: t}iis question into his 1nterview schedule ,at Beaconsfield High School» o , ':.:~,._

and at thq other schools vi&ited and arrived at the conc;lusion that most IR

o . LI X !
CeT of the potentialities o:E the modular schedule can be realized with a® -
. -__'f‘ /,' " s 4

Class lengths and sizes can be varied and ‘team _ 2 , ;48

. Beacoﬂafield pe a humane institution unlike many of its more tradition—'-' 5 ‘i
T jally orga.nized contemporaries. R o '. : "'\ PR _ f




‘teaching ¢an be utilized by parelleling classes. ) For example, if two or"_

’ group instruction, discussion groups 5, individual instruction, and pro—

Y

.ject work and independent study at the resource center. Under such a

B

S

'

o 2
more classes in the same suhject but taught by different teachers are covd

sy i< T

> N

scheduled at the same time,' the teachers can cooperate to utilize largel S '.

»

¢

»

setup the strength of each teacher can be hamessed to improve the

instructibnal program. Unstructured periods can be gradually :Lntroduced

3 » - . . ‘ .

T T e e e et b s T T i sEah
i A . v - -

in a more controlled manne‘r t!o Eoster the develoPment of student respon- '

B

sibility as well as to provide students with opportunities to utilize
the liblrary and guidance facilities and the resources of the commtmity..'.'- ‘ : f)

: i EE
. . T

Reduced scheduling difficulties, and an imediate increase in control o

'\

Y

for both teachers and adlninistrators with aa\r \ultant improveinent in ‘

flexible modular scheduling might not be reslized because the 1change ."-

y

A
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K . "% CHAPTER VII - -
‘ . . ﬁ LY ! .
R IMPLICATIONS Fo;i 'NEF;IFQUNDLANDﬁ

~ . ) ' ‘l. .,"" . '(

N

. The more germane differences between schools in Quebec and
> Rl

Newfoundland which affect the internsl orgsnization of secondary schools =

‘w’ill -be stated. Then the writer will discuss these differences‘l }es they
Wb S :
affect scheduling in Newfoundlend 6 high schools. : Next, drawing upon

et T s B i € 3 3 e aliv e e ey,
. L - .

ca
Y

o ‘ <
T » the material which was. presented in the previous chapters, mhber of o

" n .._con'lusions regarding scheduling will be offered Finally, some’ recbm— ', ' z

. . ;:\‘men ations regarding future scheduling praetices in Newfoundland will be ‘é

e N ‘:.:presented. E o ‘ .}: ! A ; - ;:
The Quebec and Newfci‘undland Settings s » i v 'j

IR Popul tion density snd provincial pnlicy differences hsve con— o Co l
. ..-.."‘ N i ‘,'v . ‘ ‘ :\-(
ool Wt;;i'buted to three msjor differences betWeen schools in Newfbundland and . .;\\- .
; _ Quebec. Firstly, schools in Quebec are generaLIy/ ch larger than in -f B

Newfoundl d. This is a function not only of population size a.nd density

P / but also o.f Quebec s provinciel policy since 1966 of building large ' .‘;‘\ .
- : B '.'-

o ooy o regionel comprehensive secondary schools (Cloutier, 1974, p. 219)

- .. . - .
. . . . & i h e

\ s B Secondly. schools are not comprehensive in Newfoundland in the sense —thst

s N ' .

progrsm offerings sre 1imited to scademics. ‘ In Quebec y every student

R -: who attends a: comprehensive school has the opportunity to pursue studies l

.a :' '.:', .“ S .'2. ‘, v " j - .
‘ in the technicsl snd commercial areas ss well as’- the academiqs 'rh:trdly » ,
S h EE B I, - BT

——Quebec has a credit system whereby students accumulste courses over a-.
s e two—year period in order to greduate with a high school diploma. e Speci— L
' N BN . .::‘ . o o UL o
rae

*g.‘:';,t.,_ss_ “’F'fl\vf‘ Ir&.’;:." . S - . -.-s_ -
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LI B y = MU ~ - < S L U
) % ’ ,fically, a student musft' accumulate a’ minimum of eig‘nteen iuiits of"c'r'edi-_t; S B

. < “ \‘-u : ’

N L C at least ‘ten jof which must 'be iTl courses designated as Secondary\ N

oA,

oo : . (Grade XI) The other eight courses may be from either Secondary \IV or

.," . V The' Secopdary v u:nits of credit must include -at Ieast two in’ t'e

- \

language of nstrucfion, and at least two in the second language. .

: ) Newfoundland, students are required to write provincial examinations.\ t

\ . o, B v’

the end of gradelXI. To qualify for' a Grade Xl Pass Certificate a. candi- o

.
,
e e e S b

SO date is reqbired to pass five courses of which English is compulsory. '

. s . - ?

The con\:prehensive schools ‘visited in Quebec offered appro:d.mately fifty R T

\

T . electives t}o Secoudary IV ‘and V students w‘hile even the largest Of New- ~

fomdland\s'bigh school .are’ eonfined tb eighteen credit courses An. grade

LA . XI by Depa\i‘tment of Education Public Examinations Regulations. 3 J
Schedulij huebec and Newfoundland T T T
‘ | e > f Th’ éiecta of the three major differences delineated between : ";';' .. .

RO v ‘ N ‘ schools in Quebec and Newfoundland will be discussed Bs- they affect e e ~;,*”-" R
: school scheduling practices. B L N e : ",“,9' \

P RN N . . P Coe e
Ut P .

e —o;"- : . ., . LN . . . ? . B .\ e 6w Dol &
. . Gae R a E . N P
e ', 1-" . St‘:hool si&e. A school hust be of -a certa.in minimum size befor;e TR |

. 1 .
: a successful fle:d.Ble modular‘ schedule can be instituted whereby both

-7 \

- S size end ;l.ength of ass can be varied._ The. writer suggests a minimum , :

SO ,' of 100 students per grade in order for a fle:d.ble modular schedule to i
- K} N o
g ' “l. have any eal advantages in terms of flexibility. This figure is
] Buggested pnrtly as a c\o\nsequence ‘of. the intern s visit to Ste. Agathe . r g
High School. _'Only a, handful of schools in Newfoundlandlmeet this minimum '
size req rement that is ,\ 500 stndents for a central high achool encom— T, _ ;
passing gLades IVII to XI (Integrated Education Diredtory, 1977) -': } ' ]
. SR T K PR,
S Dj p Warren listed three major approacbes to?providing a better SR .
_ ‘. : . e-'. -' . ‘,,““ \\, vl “,“ f"-“ R 4:--',‘. 4,' et . ‘--,.T‘. -1‘, K 2
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plexes. T o j

: y_:..‘j.:"'.to achieve such flexibility.. The schedules utilized aMichmond High

"*‘,v"i,:.v'School and A]gxander Galt High School as well aa the "valk around" ‘used

L ~ . . N . .
PP s . . v o

S T UV s P L .
S T . \ i l.l . J_.‘ M X i . ) 1"'. ~.‘ .‘- ] RS VLS TT e s
. N I 95
edication for Qigh school students. in Newfoundland. These-are ‘as
follOWs.' L ' . ( o S J

1. 'Ihe elimination of as - many small high 00ls as possible, 3
typically -impoveris‘hed in- staff curricultm and facili- i
ties, by consolidation or thel creat'ion of high school com— .

........

2.' Identifying small h:l.gh schools that are "remote and neces;—
' sary and initiating & program for their revitalization.

3. Making large and medium—sizad schools relevant personal v
and individual; -in other words humanizing these schools.

(Wa&‘ten, 1973, -p.. 153) L s, e

!

\.
The first tvo recbmmendations refer)’to school size, a factor which would .

take a profound change in provincial educational policy to change. This

l,! . .
internship has relevance to the third recommendation as’ flexible
.|‘ o ;\

[0

modular scheduling is one alte_' at ve which has the potential to make s ';e R

L K . _\. . . \ ! vt AR
schools more relevant, perso'hlg\ /and individual e
] ' l I '(,\./ ) - J."“.'. o '-.' . .

<:,“ . . ; . N "’ : : ' : ‘.

POtential in a comprehensive school where there are -a variety of pro-

grams requiring differing cless lengths for claasroom instruction, labor-

‘ -

.,:::‘."atory work, shop and practical work. Also, the number of options requires o

thaj a schedule with i.nherent flexibility be utilized Flexible modular

.'fsch

n

at John Rennie High School also provide such fle:d.bility.

|,.' ey

o Subject yromotion. The absence of ‘a. credit syatem, in addition‘ R

to smalbl school size, reinforces inflexible scheduling practices ‘:
. \ N , il

Newfoundland whereby students are promoted by grade rather than by sub-‘ S

ject. A credit sys;em would ensure that hithichool.studentsmever.have

: : - r\‘
‘ :

~ .

, ; Comprehensive schools.l A flexible modular schedule has more :

duling is only one acheduling alternatiVe, however, which can be used B

i

. . . ~ v -
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. f

-}' to repeat a course\uhich they have passed. The alternative, sub;lect : »

" . promotion, is not’ often practiced even in large schools because it would
N .
' necessitate more Elexible schedules with some students very likely having S

- i, ) :

unstructuredtime. Instead of being a disadvantage of i flexible ' < : v,

' schedule, unstructured periods of .time, if ‘allocated in ) planned and
A w, .
\ L .

,‘ controlled manner, can be one of tlﬁ most rewarding aspects of a school' i

1e‘:ning environment &or senior high school students.. It should be
[ ' ’ ' ¢ ‘ co
¢ . ) stressed however » that the step’ should not be taken lightly as a great i

deal of fa’culty p’lanning-and effort are: neeaed to ensure that the

~

 maj ority of students constructively utilize their unstructured time.

In small schoﬁs’:hx\only one class per grade level subject: - o \ ;
'~promoti n :lo very difficult with strict subject teaching. if teachers RE . ‘
. o !‘

o -_u:\Lar subjects in the grades concemed. . \ 'i ’q
. _‘ConcZusioms-- .- . . e
: Provincial policiea and school oize are important considerations _." o '
‘ DU “ the}' t°8ether dictate ‘ot only vhat_io to be accomplished but often
" _' h°“' Ne;’erth31358. ‘there uel several conclusions generated from the "- VRS .
L D ' ‘. “.":xinltemship vhich the writer feelo are generalizable to the Nevfoundland .
' , »‘_'-;-.:.':' ' l Each school board ahould publish a general philooophical state— ‘ i ‘ .
- e . -

| ‘ ; nent coneerning t‘.he educqtion of those atudents within its ': ," N
| | jurisdiction. Each school should produce an annual handbook . : . °

‘ ‘ R ,' containing the school board'a statement of philosophy, its own | *

34 4\ Wy L R X I N Y Ay " VR S 75 Sy
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.’ 4. Small school eize, a low ﬁumber of electiVe

6y A flexible modulu' schedule prov:l.des the ultimate ln flexibilicy,

n schedul:l.ng.- ’.l‘hese preconditions are ‘88 follows'

B Y R
o "~students general behavior and ability to work during o

o

statement of philoaophy, object:[ves and a statement of its

yearly-priorit}’es. o N L o
2. Each high school éhould select a schedule which will emable it |
_ to put into effect its stated a:lms énd ‘objectives. Yoo A
3. High echools in Newfoundland follow very inflexible scheduling
practices :I.n comparison with the schools ‘which :he‘intem ‘

vis:{.ted in -Quebec. Infle.:d.ble scheduling practices are often
‘not. compatible with recent philosophical statements of education . :
stressing the development of humaneness and respo( ibility as

goals of the educationnl system. ' ' ; ' : *

' ,{ the inflex:lble organiza;:lonal structure of Nevfo_ 'dland's secon— f -‘ S AN

/ structively utiliz:!.ng unstructured time :Lf it :I.s al ocated :ln a

/ . o "“"‘ .A - ‘: ) ‘.» -

controlled manner and if the proper facilitieo-——.resource center,

.t

- 1ounge, guidance ~area, gymnasitm-—-are available to them. ’

however, t:here are a ntnnber of/precond:ltions which a school must

,\.

meel: before :I.t ehould entettain a move to flex:[ble modular

1 LI

1.” ) a:.:‘ the background of the 5tudent population as it affectb

.

_unstructured tim H
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tr apeakera who

j‘ 'reading bookg and articles lisl:ening ‘to, éUes

oo e ‘-v N
H
5

: as manz teachers as possible should visit schools where \, i

.. n‘
. . ._,—'/

flexible sc‘hedul:l.ng is ,being practised ;~— ] ~'-'; ; - ':

P Y
- o . .

i
.

° p 4 l a . - .l’
implemented- - . h s '; A ‘ . ;
o N Y l-' : I

responsibility for generating t.he schedule,,. : ’, :

. » I

a public relations program should be carried»~out r.o inform

'-.

“x

Y TRy BN S

b tbe faculty ‘ahould vot:e to decide wher.her or’ not a flexible P

e L T i e STy _ :
| R -' ‘.) , ‘;‘#“.‘q \.v‘* - ;,. B "’\,6' 'o B -
- ;'nculty awareness “of. e:d.stling problems oa.nd a oomitmeqt to .
L l change the organization of;othe sbchool tq'amel:loraf:e the\"r- "' 'f:‘:
. . T A AL PR A I A
- - fd. the school building—-aplorb;!irl;te I:h):sical facilities mugb‘t; be : : f
; . RPN R
] - accessible to students duripg their unstruct::ed time anﬂ ) . ;
) . oL suitable, rooms fora large aﬂd Bmall group instruct:ﬁom must be 'y - }‘
' T ~availd &5 and i AR 4; 6
’ . o Les where poasible, ‘a’ more structured school shoulci be’ availablé | . v
o ., : e ' ’ .. to actb as an\a.{temative foz:,a“those students‘,wh‘o Icom'o;‘ _co;élei { . . ,
T ~~-“ | with a flea;ible modular sohedule. o b R §
o 3 If the qbove precondit‘ions have been bet, there 4ali‘:e 'a number of L ;:.i,‘-;
. “ steps which q sch‘ool; should fo"llbw K foro imolemex:;bingq’a fléxible

L.




NI -’ e
e : '-'..:'.:A E organization and ‘t‘l’fe objectives to’ be’ accgmplished with the L o l
R Lo ,"*. S change ‘sf:‘ould"’be recorded .‘.Z; | ‘ E ” ' 3 o - o ﬂ:f
~”,Afﬂ_‘:ﬁter the new schedule haa been in:plemented. B e T ‘E‘}_
. = L , L periodic evaluations in terms of the original objectives of . ?
“ S “ r ‘ the chan'gé.and. t‘ne new objectives stated afterhthe change - i EI
k \ ) “ I | should be’ carried- o\ut" and ".‘. . Co ;‘
“’ : . , P', in-serviceh}training,(should be Ongoing ‘to keep teachers from R . ?
. * BREE R L inadvertently regressing into their former tradit.icmal roles ’ .
e _> :_' ~ / g B _pnd teachiné nethodologies andvto inform new teachers of the
: - / ."‘ :-‘ ‘. v i potentialities of the school's internal o;ganization. : g c . *
'/3:‘: ’ _4,~I‘." 5 r3° 7. Th; major problems x.vhich a: school will ha:re to contend with ,if L 5 ;
\ .. - o - . | f'le:clble modular- schedule is adopted are comunity relations IA'-' '-'9.‘1 “
' _: “ ‘ -‘problems écne‘duling problems, student misuse of mstructured \' N\
o e U RS BT , L 1
A \:"i ,,.'5* time, abaenteeism from class,’ d teac‘ners who do not spend time " ’
' ‘ \ S } wo_rking individually with.qtudents. ~ ’ ‘ ;_"‘('.", "?-”'Kb'
ao i J B ! 1:' is a very difficult transition fot stude;lta to: movevfrom an \ ,
sa . '.‘-p‘-;- S5 \’o.- Co .
‘ - . ST, : ",..; elementar‘}' School where they work with the same\ teacher and‘ s 4~'-‘ .

.':,‘:.T..' oy - """ .:> students duri‘ng most bf the' d.ay to a high school in which they o \> R ,
“ ', ' “ ’—+ i mve .di“f'ff?e‘n‘é‘;?aé}:?}.s‘ ;nd classma):es leach per:igi_ of tl\e‘ ~. s
\ ) day. Such struct'nrems’nould be altered gradually‘ with only stu—- | q .

: k‘(, A dents at the senior 'nigh :level heving a,true flexible modular k -
\ “schedule. T ‘

‘ | I‘.' ‘:, : ~ , ':9 Aaslcl-fool can vary siz’e- and length of claes and provide for team | Cn
/ ' - {.. . . teaching tndf unst‘ructured ti'me by‘using ‘a block schedule while ‘ E
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N 5 . . - S ;liecommvenda'tions_ E | N
G - It is the writer s . contention that schools in Newfoundland
. Igenerally have infle:d.ble intemal organizationa and that c.hanges should
. ‘-Vbe made so that students may develop at their own pace in high sehool
"lf"suhjects through Sub;ie::t prOmotion;» and furthermore, that changes should )
. ) ‘ be made to bring sc.hool schedules more in line with the. stated Aims of |
- . Education £or Newfoundla.nd in whieh "responsibility" is stated as a
p .goal '1:he writer also maintains that there is nowone sehedule which can .

-—‘act aB a panacea 'and that each scﬁool after careful introspection and

7:study must chooae a schedule which reflects its particular philosophy, .

needs, .and objectives. Keeping these consideratious ip mind it ia R

o .
3 sl

Tyl ey ."frecommended that. -',’. A

ST R A.. Department of Education R T

< "—‘_

| ‘ qualify for\a grade XI diploma.- - -
.: - 3 ":: - 2. . . :
v o R P i

{\
.

1 That the Department of Education institute a credit system o

whereby cr_eg}_t_grvzill_be_accumulated over gradea x and XI to

That the ’number of elective courses Ue increased ‘60 that the

_ cem o el ( larger schools will be able to offer more diversified secon— h

P dary sc.hool programs T J e o _
SRR ;s&ml Bomde ., -0, LA L
CLE . 1. That sc.hool \oards develop statements of philosophy for their ST l

'I; ~' . - ~‘districta._‘ o - . , L _ &’,

RS AT 1 .That\‘ superintendents set up committees of secondary sehool ARG
e T T T b1 A
TR S principala to examine the advantagea and disadvaptages of BRI
‘_“'jaltemat/ive schedules.._‘ PRI ST RS
s RO RPN T o PR B
; Lol e

=T R w9
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Ce ,S’ch.ools R

. 1,' That schools develop a prospectus or handbook outlining their

phﬁosophy, objectives, and the facets of their organization k

N

which ena’ble them to accomplish ‘thedr goals.

M ST A W
e B A }% ) Ly 5{“"".,}{-‘.' j‘wﬁ‘};f’u—%, 2T

: . ‘.. A 'I'hat each school select a achedule which will reflect its .
;-.::' ) " - N ‘ .' philosophy, educationz\ll objectives,‘ and- thei_&_eds of the .
e ," o community and school. \\ ' ; R
:‘ | \ 3 " “That schools wh;Lch have \z\-=\aource 'centera and educa'tional .
___ ) L o : support personnel such"a.s guidance coun.;elors com
. L v introduc‘tion of unstructured time to senior students. | |
e R Hemorial University ‘,‘_: a:_ - U o B , .:'.-" SRR ‘w -
' | L That the Department of Educational Admihist,ration ait Memorial:

. . L ~\ - Univeraity coordinate an in—seruice proéram for practising .

’ IRRE N‘* ) , .school administratlors .wh‘c\r.have. nbt been nexposed to the .alter- "

J : na,tives for increas‘ingv flexibility in high schools. N .

. ’ f ¢ ‘_ ’f /x / S , R v\ - co
: ARV ‘:.:-‘i.i" '.\»_—_::. It has been shmm that flexible mod'ular scheduling is a viable

' o ‘ : approach to school orga.nization provided that a number of preconditions" -
- v have been met. 'l'here are “other scheduling alternativea, however, (which

o ‘ o have the potential to provide most of the flexibility inherent in o
,‘f ; flexible modular scheduling with less danger Qf loss of control )
SRR Within Newfoundland, small school sizes, pro'grang reatricted rto ;
i - the academic, and the lac‘k 'of a credit syatem have rei‘nforced inflexiblef |
-‘"'.:' " . schedul:l.ng patterns. Attempts ahould be made by .the Department of “

i . ’ \' ' Education; Schpol Boarda, and indiviJUal schools tov prov:lde more flexi- -

ot bil.ity in secondary education ,.; _l ol :-",, " = '

T
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s ‘g‘
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' Beaconsfield High Sehool Administration. A regort on the _modolat systen N
- at' Beaconsfield High School; 1968-69 .. Beaconsfield: Beaconsfield
" A High School, (19697 . C ‘ : W
! Enviromnent for growth. ] Beacohsfield: Beacoasfield High School, 1976.
. v Harris, ‘J. DU Report ‘on schedul ng-at Beaconsfield High School 1968—69.
- = Beaconsfield.. Beaconsfield High School 1969. P S E
R St Howling, A. . The. modular system at- Beaconsfield High School " Beacons- e
7. N field‘ Beaconsfield Hil.gh School 1970. LT R e
. - ‘ :.' Kj_ng' Educational B delines—-Beaconsfield Hi&h School. Bea‘cons:f‘ield::"‘ -
] AR L Beaconsfield High School 1969. o s f ,' SR e
) -.'- Local collective aggeexhent betveen. Lakeshore Regional School Board and
L Lakeshore Teachers Association, 1973. S R

|

McGrail R. Beaconsfield High School axmual x;portg 1974-75. Beacons—"-.
field' Beaconsfield High School, 1975. . o e -

:

- ycGrail R. Beaconsfield H:[&h School annual I:Jaortl 1975-76 Béa;do}is;- .
PR field- Beaconsfield Higly Sohool 1976. ) e

HcRae, H. A: tommercial teacher looks at - modular schedulin;_. l{ea’cé_na-
cAe field Beaconsfield High Sehool 1969 o T

1 . o

Shudaeﬁ"oom, J. F. A cou;pariaon of~-academic achieve.ment.in_modulgr and
. traditional high schools ®n.Province of Quebec High School Leaving-
Examinatiogs. Unpublished Haster 5" thesis McGill University,l 973. '

Smithman, H. szlu.atiru_eL modular scheduling at Beaconsfield Hi&h School—- :
: . proEess teport. Beaconsfield' Lakeshorg School Board, 1970._;‘;;‘ .
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RIS R C

Hr ‘0. Abergel May 13 1976’“ R S N S

Hrs. Z. Aleksi‘s. Hay 12 1976
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‘Wr. P. Baker, Juwd 11 and June 17, 1976 R . N

Mr. A. Bedirian, May 14, 1976 S B ~~———~7‘
Mr. F. Bonshel, May 31, 1976 . : ‘ EE | L ‘ :
Mr. B. Brown, May 3, 1976 . ' ) . :
Mr. L.-Clarke, June 15, 1976 B - | i
DE. Y. Emed, May 13, 1976 - : : T
Mrs, I. Gaurce, uayl 12, 1976 -
‘Mi. JL'Gore,.Jun;’FB, 1976 . - A ~~~’ﬁ£§é§ 3 };néﬁj; v
ljir._D. Harrlis‘,. May 20, }976 | | |
- . Ee Kiﬁg','lJuvne. 3, 1976
Hrs. H. Lou:ton, May 31 1976'.‘... U R ' '" . h o
R - Mrs. c. L:Lndsay, May 7 1976 ’ o :;.Ilr'."f-""- " §
i u& Long, May- 26 1975
. e R McG:Lai]_. Hay 4 a.nd Jme 16 1976 1 . et |
B \ Mr..oﬁitc:n; ﬁay 27 1976 \ l
" ’ M: Randle Hay 13 1976 : ;' s ~ RO “

SRS 3 Shuddeboom, May 19, 1975 R R S

3

Mr. Bruce Taylor, June I, 1976 R )
. Mr. G. Thomas June 15, }976 ", T ;
R ““‘Hr. B. Walker May 7, 1976 B IV '
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R . .. ITINERARY OF THE Inrtnnsn}e

.

‘>

s ' April 26 . Introductory tour of Beaconefield High School. \(
R ‘ 4 . Discussions were held with the principal and a vice-
1r T tos ’ « principal regarding the purposes of the internship and.

.
\
-
N
.l -i.,'-,;,b';:ﬁ'; ;.::u;' [y

possible activities in which the intern would be
, involved. - : - i
. April 27 ' Attended va meeting of Beaconsfield High Schle adm.inis—
i - tration. -
- - Started review of literature at Beaconsfield High School
‘ regérding the move to modular scheduling.

April 28. Continued review.of local literature.
- Attended a meeting regarding a-propoaed work study
program in special education for 1976 77. °

. - April 28 ° . ‘' Toured Beaconsfield High School with the principal while :
S e L discussing informally ;some of the changes which have s .
ooty noe s+ . - oceurred over -the years.! .. et T
P e R e e Participated in informal discussions with members of B T
e o S the facnlty.,_, D N T T

R '_Ap'r'11j"3qf‘"‘ '. Teacher sr_rike. c. ’
STy etk . et ot A . A N T

May‘B < Visited social scienceé department. audio—visual center, “" L -"\':
o library and Comunity Resources Department. ST DA i
1

l".‘ » P
-

' o May & Y ‘ Atteﬁded meeting of grade IX teachers. P .
. . S T i Met with . principal to'plan, internship in detail. TR TV R SR B
T Participated dn-a tour of Beaconsfield High School for ‘ ¥
s BT 'vfive educators «from New York State. . .
May 5 N Interviewed the\chairma.n of the Staff Scheduling . S I
: : Committee. P . } » TR | ‘ : )
Visited Mathematics Resource Center. - ’ DL
. ' e . Héld an unstructured interview with the principal of - I ( i
Lo ce Beaconsfield High School. e IR |
i S ) e ‘. . e . '“ i - ) . . ) 7'-: i ),_..
T e VL Hay 6 i Teacher strike. :‘- . j3 S V‘,\ EPRE e SRR

'. sca;;ed formal interviewing of faculty of BeacOnsfield. S
'High School utilizing the questions delineated to S
ot fulfill the objectivea of the intemship.ﬁ ’_ ST

- _—v“.‘. ;‘.-.‘:’.» May 7

o o ot 2ol

oo T May 0 Visited John Rennie High School. N\l

~.' Mayll : Attended Lakeshore School Boardo (West District) admin-: I A N
‘ o e ‘ istrators meeting. S ' A. T
. Sty sMayg12714 ' Continued interviews 'with faculty of Beaconsfield High,‘ R &
B B School. L ) Tho ) . - P
. /:' ) -1, _‘ ":' - 5:
s R . ; " s




{ ’ May 17
18-19

Jtﬁz_e

. Jude

-June -

June
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11
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Visited MacDonald High School.

B ER it L

110
Visited MIND--an alternative high school. S I ‘ 3

Continued intérviews at Beaconsfield High School,

T gt

Continued interviews at Beaconsfield High School.

Planned further activities for the Internship. o P

Visited Ste. Agathe all-grade School. - T

w0, . o R

Attended e meeting of Beac0nsfie1d High School admin-; B

ietration.__ T
L Lt —.",\, : -_: ‘4,' Do ‘.‘; — . ; .

Attended administrators meetings of the West District
of the Lakeshore School Board. .

.-_‘,

Xeroxed arid organized the written materials at Beacons-
field High Sehool whieh are relevant to the internship.n‘

Interviewed the vice-principal in cha.rge of sc.heduling ‘

Spent the day in the staff room at Beaconsfield High
SchooL discuseing the modular system. e :

Interviewed a student life coordinator. .
Interviewed “the Director General of the Lakeshore

” School Board. .- .
_The" computer printout: of the fi.rst computer run of the
schedule arrived at Beaconsfield High School. el

‘ Attended scheduling m\eeting of the administration and

" tWo. representatives Gf the computer company. A

Tied up some loose ends regarding the scheduling proceea

Chma e

Visited Riverdale High Scheol. - L
. . e C . .

Evaluated progress-to date.
- Jme 1 Visited Eastern Townships ‘Regional School Board

Organized the informatiott gathered daring the visit to

the Eastern Townships. . - AN :

Interviewed a former principal of Beaconsfield High "fn'.

School--Mr. E.AKing.- , o . AR S

Vis_ited MIND £or the second time. v e T ‘f';

.
"'—"\“'*Lu\l:’-.'ﬁ‘,qi:,_'.q‘;ﬁ.‘a‘l PR
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-at Beaconsfield High School. e oo o
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¥ 5 June 18 . _Intervie'wed thef vi'ce—principnl in charge .of g}ade IX. - ¥ '
; - ' ' Interviewed the school union representative. . . i
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s Eng. 422 | < Eng. %22 .1 ° Eng.. 422 Eng. ,422
Section 7°-| Section 7: i%ction 71 Section 7
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1-tgna;h“522“.‘ ERE 7-/‘. R R 1 | © Math 422

| .Sectfon 5 |- (RPN Y RSN & ‘ - | Section 5.

S B U iiatn 422 | Mathodze’ |- Maewa2z o

.- | Section:5 | $ection 5 " |° Section 50 '
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Section 1
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N ' REGULATIONS GOVERNING/THE SCHOOL COUNCIL

_ ‘ 4—3,96 SCHOOL COUNCIL . |

4-2.01 Within the school there shall be a school council associated
" with the competent authority at this level.

: ) - 4-2.02  The syndical unit shall recognize as the competent authority of
the school: the principal, the vice—principal or the head
teacher of that school.

' ' 4-2.03 The school cou.nc11 shall be composed of at least three (3)
' . : . members. of- the teaching personnel elected by their colleagues.
o __The syndical ‘delegate and the competenf authority in the school
" shall be members of the council ex off:u:io.

19-2.04" The school council must study ‘and expr.ess 'its opinion on any °

M R © question referred to it by the competent authority of ‘the . E
: ' © . " . schooly" a membéer of the’ teaching personnel of the schooI Zh 8. o e .
< Ce e -syndieal-untt,'or 'th'e sdhool’boatd‘ T e . : ) Cal

4-.-'2.05 "_,Between ‘the. date of the request ‘to the school council for advice L Eey
o277 L and the. date of implementation of a measure, the schqol council . A
LU L musts have; a reasonable period of ‘time;] “order to fulfil: t'he A
A obligation that it ‘hasto, forward to the’ competent authority of - : .
. the school its recommendation. ar.its. decision,.according to.the..:i:V . e
; power which it is granted by this; .agreement or by .the. worLing . :
'7_"conditionslprovided by, Order in Council 3811-—72 or to indicate _';5'
e its inability to. give e reply. X - e

'I'he competent authority of the schobl must cfonsult the school

_council on; the following matters" TN AT .
N PR SRS the: zz:anner of applying dn” the school decisions of “a. pedagogical
" \é . ; L er disciplinary nature emanating from, the school board, the’ '

(et itTi P07 U Uscheol Coundiliof the Ysldnd of. Montreal ‘the Ministry of-.

SRR R A A Education of’ its agents, ‘and’all.matters whi ‘would establish
BTyt T T e TR different or modify -an. existing pedagogical dis,ciplinary
R ‘d.rSanization of the school' N

the epplication within t'he school of teaching ‘methods
,:_ and criteria.,jor determining the rating,of pupils in

the preparation of the schopl prograu;s and- th_ ter~. . .
r.:inati.on of thé educational objectives of the school° ’

,,.‘,.

Far ‘4;1, “-\_.".’l.-"‘i',‘il L,ﬁ'*-r"?la? iy



general wbrl.cing conditions in the schbol'

SR
w
.

6. the implementation in the. school of regulations and
~ directives emanating from the Department of Educatiori;
= /

Lo . 7. student privileges and the climate of discipline;

Lo L . 8.. the. activities for days i1n the ‘school. calendar on which
’ . pupils are not required to be in class; . o

]

9. the evaluation and reporting procedure for students~
i 10. the organization of pedagogical services w:.thin the
: . .school e.g., budgets, library, audio—visual etc.,

11, the co—ordination and sharing of external pedagogical
— : servicee, e.8. consultants, medical, etc.;

SRS :the study of short-term and long—term goals of the
‘ - scl’\ool. S . S oo .

B) sm‘rmc & STAFI-‘ RELATIONS DU

ot ‘,‘lr.'"""emergency substitution procedures' in accordance with
L0 e T relause . 8-503¢ D) of the- working conditiona provided by
¥ SRS R ';""'Orde in Council 3811-72. ‘ . L

:,""in accordance with: clause. §-3.04 A)’ of ‘the working:
.conditions provided by Order in Council 3811—72'- \ PN

B the determination of t‘he tS'pe of teachers needed to. -
+* accomplish the_ programs ‘and.objectives, in‘hc ordan‘ce

* " with clause- 8:3.03 of the, working conditions g

.. by Order in Council 3811—72~ ) U RN S
4, ‘the reception, accommodation an? distribution of student
-'f:teachere within the school, T, A

Tt

. -,ularly those who have not taught before,

'sy'stem-”:' AR T SR S

) N "'.;‘"‘tteachere-' S

vided by Order in Council 3811-—72. .

rovid%d 7 .‘

o ',"».'.'.uthe integrdtion of teachers new: ‘to the staff partiCr— s

':-.'the organization and/ operntion of the teacher probat cm

' ‘the methodsg\offevaluation of teachers, especially new'if'ﬁ_""

o :VB';'-.': -.;the schetiuling of secretarial help for teachers g.s pr'o-:'
: RS vided by clause g-5. 01 of the working conditiona pro-{'- i

-.-‘-‘.-the diatribution of teachers ‘workload in the‘ schobl, . i

Soactubalia wii
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A . . N ° . - =5 .
- . "n

~

. .. ! ° . . S~
§. the time, date hd agenda of staff meetings and : ) {f
A - . parents' meetings, as provided in article 4-4.00 of &= - . , f -

: " this agreement and clause 8-5.08 of thé working con- oo

§
¥u ST . ditiorms provided by Order in Council 3811-72. - -
e " ©) ' BUDGETING & FINANCING' ' ‘ v S

- e 1. the school's budietary estimates for the following | '

: year, within ten!(10) days of receipt and in no case i ; :

A later than the Hth of April; ‘ g
2. the general policies and procedures for the establish— ‘

* B ment of budgetary prioriti'es, the purchase and distri-— :
. ., - bution of teachers" supplieés and modifications to:the
) s school plam: which affect pedagogical conditions
. ) PAREN'I‘S & PUPILS. . ‘ S L

N S ‘ o I P .the division of the school caleiidat for pupils in the .-
._ ( :.-. v ) . N R _" 5ch°°1 o . R ,\‘_“ . . N R )

et . Y
LA

\ Co "‘ R ) A T ,'reeommendations received from the school committee- o T ,

B ‘_-.f.",‘3"..'1'..parent-teacher relaticns, ' . :,'.- .f~ Nt R

.4.,,;';the classification and grouping of students. T

.;'on-behalf:of  the school board.and: notification to the syndical > ' .«
) e T x5 imit -the ‘consert of "the school. council must be' obtained before' R i
LTI _“any solicitations of funds; any sale or any distribition of: N \ RN P

DRI publicity material ‘for the- ‘benefit7o of ou:g de organizations may EOFUIN
be carried out by a teacher. ‘f Ly S .‘.‘fg"-

4—2.07 Following authorizatioﬂ by the Director-General or his delegate

R . The school council shall determine the specifications of the et X R
LT teachers collaboration.-_.‘_';_’,N . A ST IR ¥

' N '.."\ e

S i > :.{. Under no. circumqts.nces may-.a. ‘teacher. be he d responsi’ble for .+
R 5,"..the loss or “theft ‘of any monies :which :may: be involved. in the X
: . . sale or distribution of material hy outside organizationa.' AL v ]

2 .-"-4'-2.03 'i‘he sdwol co\mcil shall encoutage the teachers in the school "o

Lo _f_: to ‘take advantage of the: provisions of clauses. 7—3 (045 " 7-3,05.. i ke

""if Y and 73,06 of the working conditions provided by Order in Tl e T
‘Gouneil 3811-—72. S e .

o '“:f-jt_iéz.'gsy " onRATIon DF m}: scnom. couucn.
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The school council shall: meet at. least once’ per month
between the lst of September a.nd the: 30th of June. s

The agenda for ‘s'chool council meetings should be drawn up
and circulated in due time, ‘but at least forty-eight (48)
hours, prior to each meeting .to aliow reflection and con-

‘sultation on items. ' ..

" The school council shall addpt all- rules of “intéermal pro-
cedure.

»
L.

In order -to reach a decision, an absolute majority of
menmbers of the school council shall be required..

-

Whenever any matter. is utfier consideration, the school

council- shall hear, during its meetings, at.no cost to the .

school boatqlor the syndical unit, any person wvhom a menber

" of the schoo council wishes to be heard for” the puxrpose of .

enlightening the school council on questions which - £all
within its competence. L K . ) . .

. \~4'
‘. o4

However any member of the school comcil who intends to
., have such'a person heard, st give prior notice t:o the L

chaitman of. the school council. e ',.". K

'I'he achool council must inform all members of the teaching:""',
perscmnel of the achool of its. resolutions by distributing

minutes of itp . meetings to each tescher and;’ must report ‘to

“theém on its delibetations at staff meetings or at meetings o

callea for this purpose. R

In the interest of efficiency a, school council should not

‘exceed eleven’ (11) members ‘in’ total. and the number of

members shall be constant for the school year.
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o © - vice-principals,’ department heads, and teachers where they ‘are’ cC

3.
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/aware and concerned adults.
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-PHILOSOPHICAL VALUES OF BEACONSFIELD HIGH SCHOOL - - -

A statementﬁa\dopted by the Beacansfield High Schoo].
~ Council on March 4, 1974 -

-

*

& .
The belief that each individual is distinctly different from all
others. and that he has- different sbilities and learning pattemns-.
Thus,a climate must be maintained that allows for individual: growth
and development.
The belief that the individual .needs a climate of openness and
advisement, not structure and. regulation.

The b).ie{/hat students can become informed, reasoning; ‘socielly
Thus, the total progtam must.be struc-
tured to provide a balance between all of the branches of knowledge.
'l'he belief t‘et teachers can be trusted to make decisions that -
directly influence thém and their students. Teachers are competent
and profesaional educators. ) . e ) Do L : '
The belief that the main role of the principal is that of change- o
agent. "He -8 "the’ central catalyst and source.of- energy which 8tarts -
change which ‘then generates ‘much’ of: its .oWn power.. Thus, ‘an atmos= .
phere for change- is created, _guidelines are drawn, and encouragement
ie given.w_“ T ’ : :
The belief that the educative process can best occur in a free, .
trusting atmoephere where there is freedom with responsibility and

accountability.- RN

'l'he belief that education does not take place only within the school .

building._ Thus, continued émphasis is placed on field trips, :
exchangea, outdoor education, etc. : :
N

The belief that the ‘school and community are closely intertwined and‘ 3

, that each can gerve the other both inside and outeide school hours. .

The belief in the coneultative [‘rocess in decision—making ﬁhich ]
allows for student, staff, ‘and commun:l.ty participation in determining ’. o
school policy,. curriculum, and structures through the effective use R

, of legal councile and ad -hoe’ committees. S AN

S

istrator so.that the principal is familiar with past and current R 1
) educational theory and practice. e oo A . : Coent o

The, belief that the prlncipal 8 authority can be delegated to the i

qua,lified to- act.-. S Ty
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Iustructionql nnd Curriculum Development

~

RO o at Beaconofield High School more

L. . /

‘if?ihll.'f ;-h E f ; o) Short language lab/periods,_

b) Appropriate utilization ‘of the : :
chemistry lab. auditorium, etc, i -
i " Teacher Development S

35

S 1 To provide more opportunitiea for
R professionar development through
i Il
. . ,_“' ' ’ .
- a) :Department head meetkpgs during
';;‘5the school day, : .

IS S A .

.. L -. “' s ;'_
.
r

.ﬂ“z ;;fb);:Department meetinBB during the
R gchool day. ' ' e

i
t

LS

ot it

.©) ;School council meetings.'

’

improved teaching. Y

CRALo L mE omcnvss oF 'mE HODULAR’ 'SYSTEM AT

. ST AR _, BT BEACONSFIELD HIGH SCHOOL—-1968-69

= 1-'?:' 1. Toimake the time and space available

suitoble to each individual subject.-;.;if;_;7*£x

longer technical lab periods,hetc.:'."7-f

improved communidations. e uf s

i.‘ T6" provide better opportunity for p'{f'i'

Long-Term h /
N /"

S : o \

~2.}1To provide more opportunity for

: instruction and curriculum change.,

.‘a)"Continuouo progress, individualized
. instruction, eté.

~¢b)f:Development of the spirit of
_rregulation!
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-Imniediat'e‘ R S Long-Term

1 e T '-.‘a) ‘Teem teaching, latge groop - .- LT o : ;‘ :
SR i .instruction, seminats, tutorials, e : . 3
i? .; \'.,"' A e :- ‘:-»: l’- : L v,l " ._... EtCQ ": ,e A ’

- . . . o . o S}

A T SO b) Preparation time for teachere, e

Dot e T e egea s T

ST -c) Grouping inexperienced teechers oo .
Sl s T T ydth experienced teachers - tg pro—‘ St R . -
vide leadership .and assistance. R

,, & :.“Stud’e‘nt Develogment : S R

.5“ii‘;ﬁfg§::??l‘i}f_1, To provide opportunities Where stus * .- . 2. To provide opportunities for the
CEr Tl e rd T o dents and teachers, may meet on a.less ... .. development of individual responsi-
- . formal. individual basis.for educa- 'l . -

S o bility among high school students.
et oo tionsl- and personal development- :

JR C e . fyf "ﬁ"piaI'.Freedom of choice during unstruc- "
e _e,ﬂ.‘f_‘a) Enrichment. C.wooo 0 Do tured tine,

;i{ij;f* S e ) Clubs, hobbies, athletics. e .o):'The availability of all school

1 I S "o+ .. 0. : resources for educational and

N e . IR c_) Individualized study, independent. e . 'personal development at all times
TR o rstudy. . ~ e i -l during -the school day.

R o R U oo I - ¢) " Guldance intprviews, assemblies,
N - S s el . o I - L clan.

o :"ﬂ‘*f-g, i*{f.';f . D ,' : R -;€'3, "To provide a less formal, more natural-
el ST T , ‘ g .. .7 .. .., environment for learning within the
S . _ S .. /.. school.

T DR : e a)_ The availability of student areas =
~ R I ) > . . . within the school. &
: - £ . Ve L
CITTTrTTT ‘*“"’ e st b bk s s e o 2 e - SN e r e C

AT R PO




A Ty N lumediate © - ;' -
IL S Ut ma;m‘ ;ef‘- the Piant L
ST g To provide tore efficient use of the
2T fschool buildings. ST C
L "‘."':'..' \\': o
R ) Extensive utilization of 1arge o
RTER / -+ .. 3 and small group :lnstruction areas, '
; Tt : SR e.g., auditotimn. o S T
g e s .-b) -l-:xtensive ~utilization of the. o
3 , B school facilities ‘for the purposes N

‘<i£f;f:;5::~ - L “-for which they were. jntended.

. @eBry library, cafeteria, science

v RV . ‘ laba. s

.-

-'i'Z'.' Tcr provide effective use of the achool

.L3f§:'~\\ a) »More and better opportunities for
s Rl the use of ALV equipment. : '

PR T ) I Hore opportunitiea for mea.ningful

S P 'ut:ilization of - communit)' reSOurcea. S

.
. "
. R W
. . "
. ' .
- J A ’ .
- B
Foes
~. BN 3
* ' . * 0
.
)
%3
- -
n
N N
0
P
PR LRI
PN 3l
. 3

anETem
b) The availability of a{heterogen—

~ eous group of students’ on unstruc-
 tured time throughout the school

A equipment and 1'950“““' PR ?@ﬁ:'
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_’ ‘ ..-'H "“ j' . “r‘- ' S N “' ‘_":‘ ,,."‘ : L N -
S “ .. " CURRIGULUM DESIGN .~

ot ol .'a T P ) . ?«. g " e . -
N . . . ‘.“-h . . / 3 s . i .- AN . N g ..‘ . B . ‘.L, )
' ,"\/ - ‘..' ;‘4,, :"s The curriculum of the future will be given a t:wo—fold emphasis: \ o
" : T A '. Core of Bﬁ'sic Skills (Elementary to end -of Cycle ,I) . e ” B st
R Fundamental to succesg in high school is one"s reading ability which ‘

- ST _din broad context includes communication and study sk 1ls. o H
S Mathematics too, is a precise subject wherein it s \possible to f
L : measure "level" and towdevelop individual programmes. o :

: \A‘ R L 'I'he abOVe skills should not terminate at. grade VI level. ' Extended - ‘ .
: e - into high 'school, they should 'constitute a: "compulsory core" through ' R
- '_ Cycle .1 and will be continued remedially into Cycle II for netdy . S
e students. e L ) .
5 B Peripheral Areas . ,;\I s -M‘ i ,n. a ~ o
+ e - Our traditfional course of study has been sharply compartmentalized. e J
e e " The modern school is moving in the direction of integration. o R
.- o N w@ | ‘-' 5
- A Y 'Initially we shall divide our,’ peripheral"_ ,program intd: three general ) St
i 1 W% " areas: each 'course, should, insofar as possible, contribute to. the '
g : impliedﬁaims of the aree with which. it is identified e

o - R S InterpretinLYour Worldz‘ Humanities - Communication o - ‘

. T (F.nglish Litera:ure,, Languages, Art Music,..etc.)- S o
S L I_.\ o 2. You in Your World Community. Social Studies, Sociology, Anthro- T

o . ,\% oL pology, Politic.al Science, Economics, etc.' . R

. “ T ’ L‘A ¢ ﬂ . - ) v

-0 , *73, - You in Your World of Science and wark: ” Science and Hat‘hematics, , 3

Co e & @ '“Technical-Vocational Commercial H lth Physical Educa— ‘ i

ot a R ,-'» . tion, etc. i Sl e ot ( - .

I'I,‘ ; "‘v} Eec‘h area wilsl include two types "of "courses: (1) basic course 1 i

Lo e i "down.by. the province, (2): enrichmentv(optionel) courses-;-some.o s
N S semeste&' sdurati,on. P B R : “*.
o ; ,". ur elective o,ffering will be flexible. ,,A student, for example. who AN
T ’ prefers Social Studies will be permitted to elect a fairly heavy O I
S o weighting from Area. #2 'and ‘to reduce his, quota accordingly in one, or. T d
o ’ “'"both retﬂaining areas. . ".,‘_,-»_;..h(‘,_(, Y AT .
~ g o, ‘e N . ot o ) l . ’ . ‘_:.:, , '.": ‘- _:A ‘ ) A.,...‘. \ 1 ‘

I AR

5 _C_:zcle I—will consist of. . B ;. S

S 3 o s A I . :
’4 ;,'-._ k 1._ A Centrala Skills Core. (uninterrupted continuation of skills of o
: e S elementary sc.hool-*-—Reading and Hathematics). R : X
A R e B P T
S comon ‘Leamings' ‘ Setup under. three general headings-- “Under— D .

. 7. standing.Your World," "YouineYour. World Conmu.nity,“ "You < 1 q
AR *in Your 'Woz,'ld of Sqience and Work.':', R T I

r oL RS W - R SR .
. . ,)"\ s i , N e, . .w . . . FEE1 i . . LY . . . . ..
RS R . " N Lot % S < . R . . &
\.“ . LR ot - ‘e N Vet ‘ . - - > . - .. " AREN .
. . et L ;o . .S . L - T U . s, - hoom . RS
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RIS
& .. 3. Explorasory Clﬁéi:er':' - K. "reaching down" from-senior high scl&ol i j"
i e ' LA ., dm 'technit:al—voc'a',tionpl',v ereiallet’” areas.. g
- gc: L . T S . I S 2
- § ‘ ] -, Te. 4, Avocat:lonal and. Recreational. (through co-curriculum program)

\ ) = Cxcle II will consist of' S - o . )
' " 1. Continuat:lon of Skills program for/those vho requi:e ‘it b s

-5 I ¢ 2 Common learn:lngs ‘ini each ‘of- above three' areas.. - 7" i . R
Z.‘. -; e, - . . B . o ."i'- 1 e ‘—"" ’ )

1 i . . _ 3 A fairly wide divergi.ty diciﬁmplementary courses :I.n eai’ch of the--_

w e F o *®_P° above three-areas (semester or trimester) , . .
X S Ze=27 . 4. Avocational and _i;eqr_e,at_:‘i nal bffe_ripg __(c.o—qurricuia_r). . -

S
Lol
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”;““qf:f;tf‘}”Fttgé-g'b three mods per week at the school. : f“‘; u¢~

ST ﬂ"‘ﬁ" Inrroduction to Education- Tuenty U ents took this course at

."‘._“-‘4 :’ -~ " - t - . ..
:’ 'k- ... . .. ..--:\..... .'.‘..-.‘--I---~.- C ‘ ‘I. - 13.0 ‘:
S N T T COMMUNTTY Rssouncr.s DEPAR'I‘MENT——A REPORT :
: ] .. ’ i -
T ON THE ACTIVITIES FOR 1975-76 -
e L e 2%
Department Head:; . Bruce. Walker . e ?
fjrﬁe.}biibdiﬁg.iéTA"Bfief report on thelsctivities:that our department 'g
"has coordinated this year. oo ) "3
. T - 3
‘ VOlunteer Program P T . - ‘?
':. . : - i ‘fl
el ‘ - Iﬁere are approximately 100 volunteers working in the school each 3
. week in various areas—-library, media center, resource centers, f
tutoring in French language arts, arts and crafts, typing, etc. .
i Student Exchange Programs = . )
Education Canada Program: .Five of our students have visited various.
" ‘parts of Canada. We have hosted students frouw the Yukon, :
e e ., _-Kittimat, B.C,; Kyle, Alberta, Winnipeg, Hanitoba and Verennes, :
- : R A:’ - Ontario. This program provides Year 1IV. and v students the oppor-l-' -4,
) htunity to visit any. part of, Cariada . and . to live,in’other students =1
“homes and’ sttend their school.. A student can’ he away anywhere N
'1,from one. month to s msximnm of five.; ' ‘-‘, A S g ‘
oA . ' T
_ ‘ Winnipeg Exchange. 18 students from Winnipeg in Year II and III are G A
S 3} .now visiting students in our -schoolfor. five days’ (May'. 29-June 41_ K 4
Lo -HhV":,,L,A 2). “Qur students will perhaps be visiting Winnipeg in the fall.<_f . e
- Rouyn—Noranda French Exchang_ 36 students from Rouyn—Norinds ‘ '}”
. : . visited here April. 1-5, Twenty-tvo students from Beaconsfield ER
e % L. - four- from John Rennie: and ten. from Lindsay Plece visited Rouyn-- 3,
. S ’__ Noranda April 29-May 3. 'df3 _ . . el _:gt
’ '7 S el o Arvids French Exchange' Forty-four Year III IV snd V students from .4' 3
R - 5. Arvida ‘visited here February 5-11. TWenty ‘Beaconsfield students L e
L e f,'jk and twenty—two John Rennie students -visited’ Arvida March 5—11 . ;%'
",,:" o _. '_Cours'es : N ‘ ’.; ST S '. " - N S
- ' '”: Dentistgx ‘and ‘Dental ﬁiéiene., Ten students were invplved in a course f"“l~ i
B T being conducted by: Dr.- G. Pratt and Dr. J. Taylor of. the Kirkiand @ ' oy
Ao St S e Dental Clinic. Ihe course involved theory and practicsl work.. - b
-.". I R TR y u . ",) ;/ \ - .."A'
P Child Csre Worker.' Eight to ten students "took this, ‘course conducted -=7f;ujl'j“,
' by professionsls from. the Garry Tsylor Center for retarded Coar ~.~4y
" children, .It involved. theory one: hour per’ month and practical s T '
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Graphic Design: Heather Stark took this course at John Abbott every
. Wednesd&y aftemoon. .
. .A'dmiuistration of Criminal Justice: David Heywood and Blake Morrison
-attended Georgk Springate's ‘course every Friday morning at John

Abbott. One student.led the class with 91. The other student
received 8l1. The class ‘average was 67. '

-

Community Sexrvice Projects i ..

v "4_ Beaconsfield High School Tutors.

'.1:' ,‘ o skillsl:"v' o e R o _-3,)' "-'::“j ST

v
LA

. Mini Day Care Center- Every Thursday from 1:30-3:30 p.m. COOrdi—-
nated by one volunteer mother and 12-15 Beaconsfield High'.School J .

Average attendance rof—lﬁm-schoolers every week.

Evéry Wedneaday 9:30~11:00 a.m, with two West

" 1sland Social Workers. Twenty to thirty parents attended for.
the ten week session. It provided an opportunity for parents ‘to
discuss teen problems, communication problems, etc,

students.

Adult Drop-In Center:»,‘ :

LA
John F, Kenneay School. . S.ixty students worked at.John F, Kennedy
during their free mods in the swinnning pool, gym, home economics_

and classrooms. T - : o N

L "..

Approximately 20—25 Btudents assisted teachers

!
!

o Elenentaxy Schools :

‘ "in.the varicus elementary schools in the: area, working i]n the S

K]
,.

gym, claseroom and tutoring. o i B

‘tutored. other' students in French mathematics and langu/age R
) [ s

Senior GitlB and Boys D:lscussion GrouR. Film and discussion group §

. ~with Hannsah ‘RKisher of the National F1lm ‘Board. Five sessions’
. held——two with girls only. The £dllowing three. with boys and

girls.\ The aVerage actendance vas 12-15 studenta. R

: ," ‘. I . N e N
A ;.’4'- H ot PR ST . . N

R
;o
H

. Career Seminars - s iz

¢

- Seminats have been held on the following topics. veterinary

‘sciences - '35 students, stewardess and . flight attendant’ ~145 students, .

-‘ﬁ'chemistry and’ bio—chemistry < 40:students;, 'law and police technology -.
40 students, pilot training < 10 students. BT ,/ o .
. o "_—: - .-‘7‘ N e ":;,.::

o Industri%l Orientation Program o e '_'- cLL Tt

-

N <

340 students have partieipated in the prbgram -this year. 117 various
industrial and business’ establishments and educational institutions ¢
" have" taken our students this year. Students in the p?':ogrem have '

Approximately 10 12 atudents PR
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Liesse Animal Hospital"r

. inves tigator

']‘RCA Recording Studio.

DN . R RS - Lo
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Edith Serei: cosmetology course ° l ot

.

surgery on cats and dogs ’ ¢

Lakeshore Géneral ﬁospital. nursing in surgery, intensive
care, delivery and pediidtrics wards .

C P. Rail, Fina, P, A.P T.: secretarial work.: : . L

: °,

Harland Auto and Beacon ‘Ford:" motor mechanics and working on N
transmissions, brakes, \E:_r conditioning, ete. .

Pharma Research' pharmacology research - L

Eresto, Connnbdore,"Hcde Hairstyling: &4 girls in hair-dressing
have been offered -part'—tim'e work . .

s a -

Consolidated Investigation & Security Agency: working witﬁ an

Montreal"Trusr:K' af:prais‘ihg"houaés, data proceesing '

N -

_Hontreal General Hospital o food services, radiology pathology

o r

a record is made T s T SO

',Merck Frosst' medicai research ; ., 0 oo et
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Individual Timetable ) 1
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Name . - . Year 5 Term 1975-76 E
- Monday gkuesday- Wednésday Thqrsday' .. Friday Af:

et

$9:20-9;33 ' i ‘ S ' f

y

. . ” 936—956 ‘Fr. 1 | Fr. 1| Fr. 1] Fr. .1 | Fr. 1

9 59 10 19 Er. I Fr. 1 Fr.. 1 |- Fr. 1 | Fr. . 1.

10 22—10 42 1 Eng. - 9 | Eng. . -Eng. 9 Eng. 9 .| Eng. 9 R P

9
10 45-11 os_ Edg. .9 | Emg. - 9 | Eng. "9 | ‘Eng. .9 | .Emg: 9

xif‘ C 11 08-11 28 -} ;Study  7.:|.Study. 7 .| Chem. . Study” 7.} -Bloly 6| - .'f%;
AR st TG T, . ;

4 ‘(“ \'\—",'. x - : ,4‘ : .‘j' . - - -_‘ . Lo teen g8 .. . - . . "“' ~I
- SRR LY 31-:_11 51 | study; 7 |“5eudy 7 | -Chem.: 6. | Study 7.1 Blol.: g f-o= " :
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S e g 17—12 L e R T S v A= N B RO o

"'12 40—. 1 oo" Portan o] Geoms 6 [ e 2L w6

e 1 03~ 1:23.7| 7 Rel. - - Geom.. L ey Math .3 “Geom. 6

-~ 'Math." 37| Math’:3.| Math 3.

11049 2:09 | Maeh 3 | gmib;‘f;' “Math- 37| BLoli 167 Math .3 f o P
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- z ss- '3 18;‘»_ Phys.;.;:’. f_ pip,l;; o Are 1| emyst 3| Phys. 3| L i
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