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gL 0 L Jexamine’ the readers for -the first three grades in several . LT
s Pl - ., 'basal reading series:we find that the first 300 words. - ,;.4”?m"uatn."”;“,y
w'ﬁcompr1se between ‘58 . and 77 per. cent of .all words used. Ll e e
: : (Fry, 1972 48 49) . “jg;-pi'“ “ 133"1x;f13

-
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¥ T Fry c1a1ms that 1n 1nd1v1dua]1zed or remed1a1 readtng a maJor

. w .
v-* . '7 'A

: teach1ng strategy s to f1nd out wh1e§.bas1c read1ng vocabulary words _hffﬂiif5:f;{g if

R T S S ’
: : a stud t knows. and words he does not know s 3-2‘»’lllfﬁ SRR
i ' g .(" e ‘:‘ ‘: k RS : . ,. - ': . f}<‘\ 1. N com e . W’
': {\ .f.. ~‘ ' i '\ . "‘I' ‘ ‘ .‘I.:. V:. ..‘..: )
; = SRR e
. “?:'. ; ", m»%@;xwﬁ‘v“"’" » .vfi:ﬂ?h._—y_.‘.,_ .
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T Time i of ‘esserice’ to the retarded reader. It is mot
f :a-suff1c1ent for him to make' a. year's growth . in read1ng
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Teachers" (Dechant 1971

'jD1agnos1s 1s the 1nit1a1 step {ff;- ) . P
'.D1agnos1s ‘does not end’ w1th the 1n1t1a1 1nvestygat1on

5 Should know the advantages and d1sadvahtages of’ each

‘l;j(]) Goung back to where the ch11d 1s fr\g}nVﬁﬁﬂ ‘ .-}ht

l,f";;(z) Bu11d1ng on hlsqstrengths and g1V1ng adequate “'5f~5

L AT s

He]en K §m1th (Rob1nson, 1962 48 49) suggests

, Remed1a1 1nstruct1on shou]d beg1n at. the Jevel where the T SIS

.hstudent can be successful. - The climate for remedial- - IR Tl

- instruction” should be one in wh1ch ‘the student can make B
S progress ‘ y o e e oA .‘, IR N

‘ N

o ;Emphas1s 1n 1nstruct1on shou1d be p1£ced upon the sk111s-1[ :.H:gef:*‘
L. and- abi]1t1es which -the: student does not have,.but whichtfy" |
; ;,are essent1&1 for«1mmed1ate success dn: read1ng N

el
N L 1 S
- .

in one year because he will:riever catch up with his. peers

.. "at'this rate: .therefore, ski!ls whach have already-been R

f:;]earhed should. not -be empha51zed The known can and" shotﬂd -5l34!
“.be used. as' a ‘basis for- teaching the unknown, but all: stress :
‘dshou1d be placed upon mastering ab111t1e5kwh1ch w111 he]p

the student to move forward qu1ck1y

14) states.

fslbut is’ cont1nuous..{3 . 4.37 + i?; s .
"The extent to which. d1agnos1s is carr1ed out 15 '
‘;dependent upon. the numbers and k1nds of d1ff1cu]t1es
- of. each student ' B n._ < - S T A
”TA var1ety of procedures should be used and teachers e

"Aust1n (Rob1nson ed., 1962 54) a]so places emphas1s on f1nd1ng

ch11d s, 1eve1 for remedral 1nstruct1on.a She suggestS'

: - : ;:kl 1nstruct10n where sk1lls are weak ‘,_..’ TR '

‘ o f'(3) Prov1d1ng and us1ng an 1nterest1ng var1ety of mater1als.ﬂ.,ﬁ '
N i ! foe LT Rl .f-. »( ',.‘ L ’:A L '.41' . SR
N '_‘(.._. * - e ‘, i :)-."’ 1~,. L Lo 2 '”.“Y."' o N '

[T Y
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S e 1': Fry (1972 5) emphas1zes mot1vat1on as part of h1s remed1a1 IR R f;fé'w
O s B .
. o program. He suggests a var1ety of rewards and states "noth1ng ‘g

:;;mf ."g['..mot1vates ]1ke success"’ Because of th1s he suggests teachers q.,f f':: :

T " ‘f1rst seek a 1eve1 where a ch11d can be successfu1 A]though perhaps.f:})}“ o ”i‘

-

‘1stated %oo s1mp1y, he says‘ "By bu11d1ng 11tt1e success upon 11tt1e

-

ETHT < P TR Rty

'~success you can soon change a su11en, reluctant truant 1nto an eager;

‘_,".: ) ‘t‘ T [N
B = - P R P .q‘_ o S T
t L flearner .rﬂ A o - ; -x‘ : ':lﬁ'. Lo -,_q R

Strang (1965..109 110) a1so stresses mot1vat1on and opt1m1sm-ff'£;g;-‘éi

o uv_:"Mot1vat1on p]ays a dominant part 1n a1] OUr work WIth R L
T j'ﬁaretarded readers.  Many are depressed. by prévious: . . . " n‘-~a;[*'”

t.i0 - experdences’ of .failure, and frustration.: They’ th1nk of R
'w?4 v_;themse]ves as persons who cannot learn ‘to read R ;°;4j4i~;4r

',e.
s

A]so. K ‘f~f‘:9}5'j 'i, ‘ ‘i_"T.\? ',['TI'”'*

T N I Vo T v . ! [ ' . . ’ -
B . S . . . .- ey et B O )
Ch e .‘ :r R L S L -

A “*¢~gj4a ‘The atmosphere that prevai]s 1n a group or in‘an. "*g»ac LT e
co s .- ‘individual relationship has an appreciable effect on - e e e
o Tt the progress?made by thé retarded reader. .He canmot -~ .. Lol :
Lo .- 7wt .k 7 learn-as’long.as he is threatened by failures negative a
i . 0.y o oo criticisms, and the ‘ridicule of his classmates, -as'‘long" _ poteotl
TS L. das helis. jnhibited .by fear.:. In an atmosphere of opt1m1sm o '\w.&i K
L e heTis encouraged to.do: h1s best e SO N
ARSI -tf‘fAA;::_: R _ ,,_‘l,. , (Strang, 196?' 8)
¢ 2 T L o e

L Sl v
S vq'i, ',‘a H1th reference to the 1mportance of word recogn1t1on Kar11n

-!.""‘ - et

\; ( f (1973 ]85) Says " ".:f_ ', -".:'. . ‘,"": I; o ;‘_“, : ,\ 4 D
S o "_" }'j ;Imlf there s any consensus, among the maJor1ty of .Uy - K
o Lo ‘stpec1a115ts ‘of" reéd1ng, it is in the: recogn1t1on that L

.-+« ...+ no aspect of .learning. to read-is-more-important :than- the R T,

v A“ab111ty to perce1ve words read11y, and that systematlc . z\_'y.'ﬁ‘:ﬂln P
C e ol o0 plans-to insure mastery over ‘word” recogn1t1on sk11ls BURRRVIREENE ;
.'(must be drawn. SO e L L e

e

' Ufiu,7-:“ There 15 substantlat1on of thlS statement 1n\Z1ntz s assertaon that.

P e 2

R . . .
T i s o o -
1Y

ﬂGrowth 1n the ab111ty to. recognlze words in prtnt is . :j“;y iﬁ5f}ﬂff~'f‘,

. R ..w;;»}the most bas1c $kil1.in learning-to read:  None of: the " ;;_
: '.p‘3~,¢ig;other necessary abilities. can develop until the. child: P L
‘ ¥ RS \has an- accessible stock of words in his reading vocabulary S
i L ST (Z1ntz. 1970 221) %1.*f.1°,f~‘f'“' A
KR . i L U
. o ¢ . "‘, . . s, \ T . .
B \ , ‘l KN ! Lt
! . l- o N 3 < ' .
! N -.', 'v'~ - P oo . a




Cit “ e tae D g e e ,: N ¢ i .'---o-r- F"“h:':'r""““ﬁ"?‘wu“%w‘}k‘w?r
nof— i .. o
T , - A . ‘-". ! : [ B
. - ] . bl - "4 ’ . . ‘1
3 ;. ) i I -‘ o
" : " ..'_ > ‘...‘ ",
P 8 o L) e -:-: RONEIA : s g e g TR g ;.'_”.‘
W e Stauffer a]so/agrees w1th htS assert1on that PR
. v, T < =" . 0 ".: T g
i = B _‘To teach chi]dren to become thinking readers and to - el § S e
T e '*acquire skills that. will permit’ them,to -read. 1ndepend-- o

. el . “ently is-a-goal of the hig .arder, —Th1s s true n -7
S+ .t the-drea of.word recognitin’as well:as in comprehens1on

" . -~ Materials in pr1mary level’ bas1c reader proghams are =,. K
. "jp]anned to take advaniage of. pupils"' oral language . e,

© w0 v facility. . -This.is done.by capitalizing. on what they e
R la]ready know. Words™ introducedin a basic readér. program
ik 3 S are usually chosen so that the fol]ow1ng cond1t1ons are truev '

 Kriown: , the ‘neaning. 6f the word ‘- -f ﬁr jf“; rlq‘ﬁ.;fz
. Kriown: .the 'speaking’ of the:word’ AR 0 ey
UnknOWnu the pr1nted form of ‘the: word.. g --n"’ﬁ;_j; )
44 =G e (Stauffer,'1966.,“5) R
l.l':‘.-l F -~ " g [ ": o i et B e .’.a';’ 5
_ e From th1s'We can assume that any bhi]d can ]earn to read g1ven~
W e '.":'*".'" 5
R RS su1table mater1a]s and teach1ng methods app11cab1e to th phrt1cular
ML P ﬁlj?@ﬁ'|ch11d Just as a workman needs too]s 1n'order to perform a task, so
N u'- ‘.‘ .' - ‘.'.“- .... .,. ‘l‘. & :‘.
R, = the chrld needs a store of 51ght words 1n order to read ,pj:
.ifbn"f 'J;’~~ﬁ'~4‘$. Be@ause success encourages motivat1on,nd1agnos1s 15 needed so‘
L f;f}** the ch1lo w111 be as51gned reading mater1als at a leveT.Qhere he w111 -
:3;_;"r'$4?i,;f not hate to work in" frustration 'j,;{iﬁf"'“ % oY 2' o ;_'af” ' '?2
it '; SR e . Co et At .” . ‘ - * w1 il A s
z B il G L W ¥
e . LS R R READING PROGRAMS 3
"!"3i, i T ) ;}- - $ ’;r- . -~ 'f:;r ‘:; . : :'} Af ”iﬁ
e fff' ‘ ) There are perhaps as many d1fferent read1ng programs as there sl
S s .are 1 d1v1dua1 d1fferences bUt a]] can behseparated lnto two baslc *,‘ W P

2

R TWSE 1 R S 6 e

. LR I!
e R '.».,!
N the "meaning“ emphas1s approach
J'" ) T .. J N ’ ' ¥ ‘. -‘
’ Chan (1967" 270) cla‘lms'
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B b L b 7. C \ i - T ' i TR )
e r LS 2L * ’ e . [}
¢ '...','. . . q--_ ' . “ N ._'_ “e /: i"-. N ¥ & " - J n’ . g -': R - ‘71;!
* -1'3! N H N . & . .: “en o, v A‘Tw' 1 opd X ’ Ay . ’ "-' I ¢ i GO v "5'
‘ 1{:' L & o ) s ‘ 't - . Yo N , 3 o ‘2 R0 ' [ ' ‘- “'.
o e ' S . ) G e ¥ e, v, % I e .
;s "i:-' o . :\:’.- ) : ot \ . " - ‘," ‘ ¢ ‘:.-'! ‘ - ." : ': 2 ::.',. _:‘ y .}.; i . f :.':7'
'%:‘; . ‘._VQ-L.Cut iﬂ:... how 1nterested children are.‘in’ Tearn1ng 1o pead’ is not.- TR T
5 ?-~' B gL - determinéd’by. what method or “set of methods; they.are us1ng,_”:{ SR DR
3f“%__-- T e “'but’ that: genera11y it.was what.-the teachers ‘did with' the IO R
1S P TR W method ‘the" mater1a1s, and the ch11dreh that=seemed to o 'j‘-‘“";'; R
g B B e W . Re make.the d1fference..:a , : ERI i L ;l' CLe
LR '-"'~'.-, -~ T : :' ¢ -'~. i R -; e S Yo : 3
: She concluded that ch1ldren.;an become 1nterested 1n anyth1ng She a]so o 2
HE "“.:'... N g i i 5 o - R R
Tk 7 'fjm‘ c1a1med ch1ldren taught by the code emphas1s methods showed better Z, W Mgt Vg
W LB T B : i LA f.{"* a1

etter vocabuTary and eomprehens1on on-srlent read1ng tests o

’J--_, '. """ o1 o 'q:t'- "._ i . e
Do1Ch favours the te111ng method ,or what he ca]ls the,“see

words“ or connect1ves wh1ch must be learned':
P there are no COncrete obJects to'nepresent'them., In Psycho1ogy and the . =

Teachlng of Reading h def1nes read1ng as (1) Know1ng MOst of the words, e

'.' -I' 5 ¥

*Guessing oh work1ng

"- c'u

(4) D1scuss1ng ft )n a clas E e
defﬂn1t1on." i; ¢ t y

LaPray (1972 19) states-»v'-' i, f-

. ', " . r
»

"efther ‘to. teach all the: ch11dren by. - part1cu1ar method O
..or:ito "teach ‘from a. vah1ety ‘of methods by orie:- most h>.- sf"»~.,

“w 4.'.. T

S LA

3 econom1ca1 from the’ ch11d s v1ewpo1nt B Xeh g

.Ti 4 ' 1 e ”_’..“‘” 3 :' . ':. A s .

3 E She c1a1ms the 1atter. ; r:_', -.:j “. o .‘hfgﬁ’ i o
Lyt S 5 e... ds: more d1ff1eu1t but more appropr1ate for a]l‘;,",' %“"“

' 1earners. since it attempts to. match the learner wvth the
.%5: approach that 1s best -for him._i . -

= b, S eariadie
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;' :l.;t ) .‘ .l.“:\v"l .:.‘\"ni. . \l’ .' » ,‘ E ‘(: - &" ( . :.'?‘\.\\.‘:: ‘ ,VY‘ ’:'. . [ 4‘ o . A. .. .. ":A ' —
“E & : channe]s of mater1alsf§1mu1taneous]y, Just assa var1ety=of methods ,'ﬁ‘
e '.~.',ngf" offer a. match1ng of the 1earner w1th the most su1tab1e approach for h1m.~W" L

‘?'.-

v 5

IS 3 by
= . .
. s s B cnr aie e
iR "o-a?l!--“-zﬂ-“‘““"‘". o W, u.— ‘:fwi’ N

L3 SR - ~ 4
1 %3-~J | She admlts that us1ng severa] channe]s of mater1a1 s more d1ff1cu1t B

?. e ’ for the teacher than to. use\ldent1ca1 mater1al fon‘a11 ch11dren but 14%

"y., ‘s N .. Y .

S
RSN

"1s more 11ke1y to equa11ze the ch11d s'opportun1ty for success

o : Q‘ 1t 1s necessary to~assess what v , ”3§
o S known and bu11d on th1s, and a1so to d1scover what 1s not known and e
R ! o ' > “,. Y ooEk
Y f11] th1s need“ e ;, " : ey
R A ';. '
> i . . MR e : o m' ,
o even 1n part to ab111ty the range and degree of pup1l apt1tude must be o
g f}! determjned and cons1dered“ f‘. : N S ; B
i?‘ ‘ N 4 Southgate (1972 40) cla1ms structure is - 1mportant 1n the i'r‘:«.“fl.ﬂ-:;
.:;:':"' : ’ ! B ' - ! : . .: ‘|.':”~:'
,?iu o . B teach1ng of readtng She,bases th1s c1a1m on severa] cond1t1ons - o .
1@: . f1rst, thgt the Eng]fsh 1anguage does not have a regular spe111ng T S
SEL 5 L
g%;{\f system and th1s makes 1t dlfflCU]t for the ch1ld to make general1zat1ons, .
j‘ﬁu"‘ R and d1scourages a ch11d from try1ng to\d1scover th1ngs"tor h1mse]f and nooe
X second .as’ she says,a,, the d1scovery method, ins order to be n;:_-f&;i"atjff_ifbf.yl
;%,” }f, effect1ve, requ1res certa1n bas1c sk1]1s‘ of wh1ch read1ng is’ probab]y L
ot | Jf the most lmportant“ "iii73f’z'“"3;fjﬁ§ﬁ'; :jxk;ﬁﬂﬂL.ljthj;' ,'ﬁ _;f~3fﬁﬂff‘” RO
3'%, i She proposes a structura] framework wh1ch W111 encourage a e
i o ch11d s 1nterest 1n spe111ng, he]p h1m to d1scover and 1earn the ‘}ji IR T TR
' “..‘.' ‘J .’ . ”" ’ 2 : ‘ 1',\. “' T
S JEN g,jufT-*-1rregu1ar1t1esx ang generally make hlm an; lndependent reader much SR GO S
STy ear11er than the ch11d who is left to d1scover the 1rregu]ar1t1es by RN
g“‘ :“A..f‘.' :‘-'"‘;'. . N -.-w . B . - ) uy "n ,‘ ‘s . ‘,"'l:“ ' -
f:\.z- NI :
T
L




i "‘i‘usff? ,_'-'hlmself (p[’44) She a]so suggests the read1ng env1ronment be o
,.structured and that th1s be done by the se]ect1on of books charts,;:'

- and appqratus as a result of a consc1entlous appra1sa1 done by the

.-jstates. ' ';~" J‘gf‘;’~~, L ;;

'”;,%- C c - does make’ progress 1n reading accord1ng to hvs 1nd1V1dua1
R B needs and ab1l1t1es Qo
Lo R 1:', \Q 5

: Progress1ve teachers try to avo1d the term 'teach1ng

G el T encouraged to.learn to-read'. . A wide var1ety of books,
om0 which the! teacher " reads -to- the ch11dren and which: they
e ' “handle freely. reading apparatus paper and penc:ls .all

cot T ‘ form part of th1s env1ronment RO
cade el T S (p 39) DR

'4

g But she warns that th1s, as weI] as the o]der system of systemat1ca11y

G ﬂ;{- p]anned 1nstruct1on. contalns 1nherent danger, 51nce the teacher often

h aSSUmes that what has been taught has been arned Further, o
Lot ':.Ib...the ma1n danger is- that the. teac er. w111 assume - that ;
= s e Tina stwmulating env1ronment. with_freedom . to; ‘explore: and
ST e exper1ment, all-children w11] eventually. 1earn to read )
! e and w111 do S0 w1thout 1nstruct1on.¢“ui '
:_u ' .. f."}; :"'.2 e ;- . \.- e '“(p-' 39) .. :

: Ernest H1lton (Kar11n 1973 66)\ 'donsesestrubtureFinﬁhds;;

assert1on that »' f e

\ Although there 1s no one: best,way of teach1ng read1ng,
: a.u. .no one best:set of. . materialsy it remains’ trie’ that 1n
‘ any school the prugram must have structure.?r :

."\.

A "i 5; f:,:jn T That the many beglnn1ng read1ng programs currently 1n use are

e DT o
o ".3not entirely successfu] 1s evident from the numbers of ch11dren who
"1 " 7 " ;. 1 /
2 TS ‘ Lo
}‘ . \\." ¢ . .'.
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,teacher 1n lvght of a master plan for read1ng 1nstruct1on. She further BERTRE

'\,‘_'... the good teachec does’ manage to. ensure that each chi]d ::x;i AL

. . . . ~ . h N
i . R N T .. P
‘4 D e, N ._" N

PR ch11dren to-read” and-to replace'{t- with some suth- phrase P I
A',',”?rjv“xjj'g tproviding.an-environment din which children will be . ﬁ';;; A
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. é B flnd more and more chﬂdren who have to go to the remed1a1 read1ng

:.* . . 0

% teacher. Many causa] factors have been suggested Strang (1965 5)

i L :"’ -states 1t 1sobv1ous that readmg retardatmn se]dom has a s1ng]e °
cause.‘.' i \_-V . o (' l o .

" Pryor (1975 359) suggests 1ack o*F se] f—esteem as a cause of

B ; " There:is genera1 agreement that “the nature of: the read1ng '-:..-"; ..

can rare]y be attr1buted to a: smgle cause. }'

Secondary readmg d‘isab111ty 1s an acqmred readmg
L T A - disgBiT i ty hdving-no. spec1f1c syndrome applicable to” the
FR U ':‘a ent1re categorye' The causes seem to be d1ff1cu1t to f1nd

. L .e the best explanatmn 1s probabﬂy the mu1t1p1e—- I AT
& causatwn theory advanced by He]en Robmson. RN R

..‘_

Rob1nson s, theory is s1mp1y that there are many factors that
A o
contr1bute to a. chﬂd's env1ronment, and any number of these. can

" ’ comb'me to cause a chﬂd to become a retarded reader (Robinson, 1965)

~

normal chﬂdren do. Once such chﬂdren have faHen two grades below '} .

their peers they are cons1dered retarded readers (Strang, 1965 1)

"y

”) ,:_;;.. _ Z1ntz (1966 23) defmes the retarded reader as "one whose

e,

o /’ A readmg ach1evement 1s 1ess than that expected of h1s peer group“

e A T
N

S T

) 1
‘retardatwn educatprs must resort to correotwe or remed1a1 readmg

Readmg 1s pr1mar11y a deve]opmenta] process But in our "'-f__if IS

fn schoo]s we ﬁnd ch1‘|dren who,,because of phys1ca1 psychologwa], soc1a1 2
emot1onal and, other probl ems faﬂ to deve]opatﬁelr read1ng sk1'l1s a’s.'-*."-'~5~

v P

In an attempt to he]p chﬂdren lessen the degree of readmg .;."'ff".'[ o Lo

Lel

| poor readmg. Ma]mqu1st (Karhn, 1973 148) says / -

o ‘ _' “process: is.complex. , Consequently,:reading - d1sab1ht1es LU SR

. . S
B L 1.
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: y (L . 4 . . . S T . s PR $ . P . ) ;

g \ programs.-. Ko]son and Kaluger (1963 60) defme a correctwe reader as 3

, 3 ‘ “A chﬂd who 1s not readmg up to h1s capa°c1ty but who has no ser1ous . L

T T readmg disab1'l1ty" Hart and R1chat'dson (1970 3) in. descr1b1ng i
73 B . R . " L » AN ._’,

\d1fferent categor1es of backward ‘readérs say this about correctwe - oL

[y Vi . :
B . A fo.oe
v L N -

t
et

cases-
Th1s category 1nc1udes chﬂdren who have faHen ST ST PR
suff1c1ent'ly behind. in reading - to make- it d1ff1cu1t T N L
... for them to.do.their grade work even ‘though their. * 0 A R
intellectual. capac1ty -is. comparable with- their. c'Iass— -
":.,,mates.... Causatwe factors include" (among others) & o
' mmatumty combmed with too early a.start on formal-
"classwork,. poor motivation, aid Jack. of apphcatmn, SR
1nattent1 veness and rest]essness Co PR

. T BN = - o . [
. R . T VI I

R .
Sh N

deve]opmenta'l readlng Correctwe readmg programs are carrled out ln y

i

‘ the c]assroom whﬂe remed1a1 programs are done outs1de the‘classroom by"

o a remed1a1 re\l\mg teacher.» Both the correctwe and remed1a1 programs
\ N ) x . T f‘"...: -
f are "go‘lng back processes" to teach chﬂdren the skﬂ]s they have m1ssed :

1n the regu]ar process.‘ thz (1966 23) quotes Broom et al 1n saymg-

the vast maJomty of retarded readers can be gwén remed1a1 teachmg 1n

\" v

the classroom. Such remed1a1 readmg pract1ce he ]abels correctwe " -
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deﬁmtwns of reading, methods of teachmg readmg._ and to readmg
.r"e;':;ardation 1eading “to. ‘for correctwe‘ a,_d-:r:emedlal r;eadmg . _- g i

Thg';,geri,era,l c_b-ncTuswns:* from th1s ‘I1terature wer"le-a .:r}eading 1s bas1c " ‘ "1"57
to"a][:slc.:hoo‘l subjects.‘-“.a bals'u‘: r}eadin:g; . §
d1agnds1_:.j¢;,; még;ure‘s are esseﬁt*la'lf‘.‘é.h"d);_.c'l';agnos1s..shou’ld be con muous, .,. s B
motwa_tior; 15 1mpor=1':.ér:\t m the,.'l.cle.aﬂr;r'{;ng proc.es..‘s' : chﬂdréi} Can becom -
”_.).-_ . & LMY S U8 Rl

mterested ‘ln anything. therqfore what 's‘done mth .a..

',ff . is_more'ﬂmportant than the reading program '~itself.'§reater empha51
-;g‘,:;:_:." s L word ,recogmtlon generates betterf ‘vocabu] ary and comprehensqon at“1s
Gl ,,-'important to_ assess what 1s 'known-~and-'bu1’ld on. th'ls*'-and to d1scover
e T ":_«.‘.'-. & 5 > R ¢ % e (it P

:;f i ]_'l thn s':.'need 's

\ghat -.'LS --not known and

= 3

teac}nng of readmg ,‘ and‘-many chﬂdren faﬂ

7ol

is 1mportant 1n the

-
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. : 1\ J 0y
g beg'mmng of the internsh]p, showed these chﬂdren each to be WIth'ln'

.‘:‘ ‘l
LI IAE % Wl

the average range of 1ntelhgence. : The1r readmg retardatwn, as we]l

resu]ts of the prekus year. can thus |§e assumed'to be the result of

factors other than a 'lack of 1nte]11gence., Strang (19\55 'I) has SUpphed
B te“ .‘. et ‘,-.‘l;. ":‘ . 5, S N :,
A ~,..'-‘5a categor“lzation'., A ‘j -1

: The retarded reader 1s usuaHy deﬁned as one who has had B
- ‘.Anorma'l opportun1t1es for; schooland- the capaC1t_y ‘to . read r e
ﬂ,_-*:better, but whose read1ng performance in’ a nimber ‘of L

- "reading skillsis- one ‘or more grades below. h1s age’ or RTINS
-.";grade leve'l 1f he is. 1n the pr1mar_y grades s T R '

."'l
ut R

Usmg th1s cr1ter1on,.the 1ntern cons1dered these chﬂdren to be."_. :

K

3 As we'l'l they were determmed to be
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IRt j-three c1ass. and would use the gpen H1ghways Readlj Prog_am.

- ;".'placement had been agreed upon after consu]tatwn among the Readmg L IR S

T :'Consultant the Pr1nc1pal the Gmdance Counseﬂor and \the Grade two._.‘. RN ERPCR
\ "_‘..::teacher, in; June ]975 ‘ i AR N A FUCIR TN IR I
RS ‘ At the begmmng oﬁ the mternsh1p, however. the 1ntern S i

o
. P

d1scovered that the chﬂdren were unhapp_y with the Open H1ghways S T A

; . _.-:Programﬁ,_. As they put/ 1t, A1t was associated w1th bemg “dumb" and -

- “stup1d" *5 It seemed mser to ~transfer them to a dlfferent readmg

' ".,.'program than to try to convmce them that th_1s was not necessarﬂy true. S

:;‘After d15cuss1ng th1s problem w1th the pr'ln(:1pa1 and mth the read1ng - "

~"rconsultant the 1ntern decrded to transfer them to a s1mﬂar gradeeleVel ;;‘-" ,-_‘1 g
This proved to be the r'ight dec1sron, E RS

N =

,__::of the Nelson Young Canada Readers. .
" ".':as the chﬂdren began to work harder and to show conﬁdence 1n themse]ves..\'4‘-.;:_‘-':';_',. 5 AN

' ‘\_"': The chﬂdren had beheved that b_y using a certam reading progra£n they

would be labeHed and s1nce they felt that the Ne‘lson program was "'Or'e_‘., ,i

g .

o "f“acceptable" they became more conﬁdent after the move.

.\,v,:,corroborates nght s (Strang, 1965 4) concluswn

Not 1east "and not- least 1mportant, is: the chﬂd's own
- attitude and ‘his self-report or evaluatwn of his"

B <% § ‘situatiom, for we must begin'with him,: ot only- where he ,"

T A 1s but where he cons1ders h1mself to’ bet, SR

‘/ L . Sub;ect A \ ’ B i
Lok Th1s chﬂd was e1ght years o]d 1n December, ]975 B I

fﬂfth g1rl 1n a famﬂy of fwe g1rls and one boy She Was recommended ‘.,.
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‘ ; s | G v SR R P A A ' S
LR 5 T . ' L =i @' i g - Ry "
( and placed 'in the sIow-reading group for the fo‘l]owmg year w1th a . -.5 ST
) . o Y A .- ._ L % o . HEe
4 PR oo ¥ b .b
2 @, \( further recomnendatwn for remedia] read1ng Her’cumulative record for L B
al S, . . Vi s 0
o TN e the _year 1974 75 1ncludes the c_ _en/ that she was "weak in: al] SRR

7of: attentwn and gu1dance, becomes upset ‘easﬂ_y". '

i g F K «-‘_-{3,’:-_ Y The ‘intern found that she was 1ndeed weak in aﬂ sub:;ects and _
'. HAVIARS needed 1ots of ass1stance.% At f1rst she appeared shyr nd t1m1d but 4

- e
o

LA

3Nt
e, e

'
.

.
i & L T
c ol 3 .

i

w Yo .

] \....
{,’

_She was quite nnnature 1n compar1§on w1 th the

™

th1s soon dissipated. »

T

T :A
sV s-’ i

sh_yness.'~ l’ra1se was very 1mportar\t to her.‘ She was eager to do weﬂ

'.,'s i r~-'

but seemed uhable to under_stand much of the work so she needed much

'., 1 -
4 ._" .0.

' d v1duarl attent1on,

=

a preference for the Ne] son Young Canada Readers, . Her work 1mproved '

'“ when she was told that\she wou1d be transferred to that program.

\ .c ,"u i

Before the begfnmng of the 1hternsh1 p the Gat_es MacGinitle

In November 1975 she was tested w1th the Woodcock Mastery Tests.

LA |. &

*:‘.She worked well 1n the Open H19hngs Readlng Program but stated e

Readmg Test had. been admmstered to the"who“le class.‘ The results .‘_-".'

" gwuw ---:-—*-';--l:w- .



chﬂd m a. famﬂy of seven. She was promoted to grade three in June, ‘

Lo . . N ! ) S 1or
v . I";\Ll‘ “‘ .'«,; ' 1_“# ) . Ll . i t 7" o ;
5 T eyt 3 - J S
T T , ot L P .,
T o . ' ) : . vt N
AR ' ‘ C 29 . ,
' ' A o N o S g," S S . ’ AR "'_
W Sub1ect B N .f- ;' e ﬁ': ', BRI . .' \ v R ; .
2 = . , . . 'J % - - . . o . . . \ .%.-
R Th1s chﬂd was e1ght years o]d 1n June, 1975 She is the .sixth :!2 .
Ce E 1. 1975 and reconmended fJor the s]ow-readmg group and for remed'latwn.,..,»'.\ ER '
. ';[::' \ Her cumu]atwe record revea]s( that she ‘has a]ways been s]ow at her- work ‘ L
Weak 1n read'lng and math but pers1 stentr:;.; She had been reconmended for;__;;,j e I

t,
*

.',
:Il,

do we'H She was re]uctant to contmbute ora]'ly at the begmmng of the

g . . L . .,
A PN .

“ . -

e . :

'

.. 3

4 . - 1

. ” v

A gy i

B \

Easy Readmg Leve'l to be« Grade 1 5 Readuig Grade, -1 8 and Faﬂure R R
Reading Level Grade 2 0 - ‘:;f ':}111 J “:: : ?3; i ',,:" RN
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he1p ot the end of’ grade one. ;

(I
W

C was smaH and very qulet except that he talked aud1b1y whﬂe
he worked, . e. he spel'led ou’t words as he wrote them or named each

numeral as he d1d h1s math H1s mother had been unhappy that he had

been promoted to grade three and stated that the same th1ng had been :.

'”"S Chﬂd was the youngest of four ﬁ’ldren mth a space of

" severa'l years between the th1rd chﬂd and th'lS one. In meetmgs w1th~'"i~ EAE

hlS mother She referred to h1’m1as the bab_y and he seemed to be very

e

\’-dependent on h1s mother.\':: SeVeral 1nstances at school showed th1s when: N

,,__.__—
,‘

’is:,.‘}-.“'he became upset and had to be a]lowed to call home. before he cou]d be""“ o

:l'comforted He was e1ght m October,x1975.~ H1s cumu]atwe record_.\

revealed that he had been unmature j'm Kmdergarten, dld "fa"' W°"k" in.

Y 'grade One and was m the s]ow readmg group 1n grade two.4 He had been

'55"}‘._moved from the G1nn Integrated Refa¢1ng Program to the Ne] son Young ”

grOUp in both grades one and two " 'Hehad ‘baen récommended for remedial”




", e . . o > ‘5.,‘ : R ' . ' ol 4 i /!
'e . By T g ; L i g i ' .
el '”ea‘“"g n "\‘\"ev 175, \ e S5 JETTC O n ST T |
1‘ - N TR L Thls chﬂd was easﬂy d1stracted., ) He wou]d forget hlS ‘own_ work : %
' ’ ;3: to hsten m to other groups.‘ He a]ways had "stomes" to teH, and ) sl
\ MER 5 wou]d get ﬂustered and exc1ted. He often 1nterrupted and seemed to ' 5 ;
“; ,J ) . have no sense of t1m1ng or sdb,)ect.,. Anythmg cou]d set hm off mth a A, §
2k P S i ." : e = B 2o
ol ; o
e 2L Gy
*5{ ool year*.showed h1s readmg grades to be- Vocabulary, Grade 1. 5,, - ‘- , - ' 3"
!? Counprehenswn G'rade 1’.15I gy .f‘ \ , y '. ‘. ':_";' LY
;;' b :?:J...-,- ! "In Novembex; h1s Easy Readmg Leve1 was Grade 2. 0 Reading Grade- "':'-':3
ﬂé : ,. '.Z_’ o 2 3 and FaﬂUre Readmg Leve] “_Grade 2 6 (Noodcock Readmg Mastery _ ~.-: ! o ‘
%3* ' Tests) H1s Ar1thmet1c Grade was 2.8 1n January RAT) ,f.: e ]
’ 4 . The va'r results wene"' ('f;m.‘ a) 1o.~ 146 (form b) ‘10 128 et
¢E T ' | A d : Bl : ...".‘. 3 il k ‘ .- ".5‘-
:,ﬂ, i : : -;‘{‘:.5..” g B | :{:,‘ B i A
o R By _ ol Sy .'71. o E g it
it L . iR ": Sub,]ect E was the younger qf ..two chﬂdren, the other hellng a’ sl O
-j'.; N . g1r1'.: He was eight years oia’ﬁ. 0‘ctobEr, 1975... H1s record showed i 3
| d L trouble from K1ndergarte‘n‘ on, such as diff'acu]ty count'mg, 1‘nab1"l1ty. to A
1 '. l do.rhyl.n';ng, and “nondea of sounds'f.';. He had been reconmended for " " )
Y I 4 remed1a1 he]p at ‘the end of grade one.': H1s grade two report had the ,‘:‘. ':
B ‘ comnent that he was "very ta1 katwe and 1nattent1ye" He was p]aced in », b2
PR it .4:- R o . ) i ]
;’ | " ik : " the’ "slow readm\g group" at the be; ng of grade three..‘.‘. ‘ e " 4 ST
3, o s _' 2 The mtern d1d not f1nd thlS chﬂd to bednattentwe or overly "
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The results of the PPVT were (form a, 102 fonn b 107) This'” :

i
test was adminlstered m February when the subJect was e1ght years four ' oty
“ . ' e 3 .
\ X f .
!

. 1 o
o months o]d and showed a menta] age of e1ght yearscnme months (fonn a) BT A

: . ’

"and e1ght years two months (form b) The wRAT was admrmstered in \'.‘f: " ;‘;_ L

| ,
L .
sl e A
R B
.

g‘January and showed a Grade 2 6 result m Ar1thmet1c R

’ ‘ Results of the Doren D1agnost1c Readmg Test of word Recogmt'lon . )
: e | Skﬂ'ls showed extreme weakness An a]] skﬂ]s tested by th1s battery, IR
'Jwi th the exceptwn -of letter recogmtmn. Hls scores on 'éhe woodcock
SR Q:Subgect £ e R e |
3 , ‘ Th1s -chﬂd was mne'years o1d February, 1975 He was the f1 fth . =
R :,;ch11d in: a famﬂy of seven chﬂdren. He was cons1dered mmature 1n N
- ‘.'.”’ Kmdergarten and "made 11tt1e progress" ' In grade one he "showed 11ttle 5
‘; , el 1nterestf' A WISC was adm1mstered whﬂe he was 1n grade one‘and the .. o p
(" e resu]ts were 85" (fu]l sca'le) V S 85, P S 89 He repeated\grade one. B
| " ‘. In grade two’ he w/as }n the s]ow readmg group and was “very d1 sruptwe. s R
u and‘"dwsmterested“ e I Juhe 1975 he Was: recomnended for the slow T
; L readsn'g group and for remed1a1 readmg for the next schoo] year ‘ .
él '," ll'his child was not only retarded in readmg but in other g
‘; : ; ; subJects. . He found spe]hng, prantmg and wr1 t1ng d1fﬁcu~1t HIS maqn: .‘-'
s } : problem was 1ack of mterest o2 He had come to accept faﬂure ahd was I L '-‘.""
‘ .A : unhappy about the Qpen H1ghways Program wh1ch he c1a1med was for stup1d»"
o | ' people._ When told that he wou]d be transferred to the Nelslon Program ' !

i _W‘VM wda‘#hﬂmw“;’“' o
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. E P ‘ ) 0, ' /’ . RN PR ¥ .'< . - S, “,,.““;' "\» . ‘ )“7{ '~
R he showed the fIY‘St s1gn/s ‘of 1ntere$t., He ta]ked of "catchmg up“ wi'th E 1
ke ot T NP N N
s e the group who were a'lready 1n the Ne] on Program, and was very “ o ,»:e
f S -\ -_ d"lsappomted when he' di,scovered that the_y wou]d a'lso be movmg to a S ‘ ‘;;
v A h19her 1eve1 of the progr‘a"‘- - . \ ‘1
:’."‘ DU .. RS He was read1ng at a; Grade l 5 1eve1 at the begmmng ofz grade k o EaE
S three when tested w1th the rest of the c]ass._ In vaember h]S results S
S ‘for the WOodcock Readmg Mastery Tests sht.':wed| h1s E’asy Readmg Level tpa S %
be Grade ];5 Readmg Grade 1 7 aﬂﬂ Faﬂure Readmg Leve] l(;iracle 2 0 : %
) H1s Arlthmetlc Grade m January was 2 8 (NRAT) The PPVT resuH:s 9

" shdwed an, L Q. of 95 (form a) and 79 (form b)

) B T ‘"*‘.--SUWAB,Y-}‘, . " RS
bedw T T e Th)s secté n presented a- defimtwn of'"the retarded reader as 4
, e found ln the re1ated hterature. _ It reported the dec1s1dn regardmg 5 é

) Lo . : @ ; - '-:"’
AR grade pl’acement of the subJects of the Tnternsh1 p, and SUpphed a, _ é_
o desCr1pt1on of each chﬂd con‘cerned - o T T 4§
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The tests wh1ch were’ used dur1ng the course of th1s 1nternsh1p ,‘5f4§

s
i .

°
:
bt

1

},}.;fff;'n generated 1nformat10n abouﬁ each subJect s verbal aptftude, h1s reading

Lypadd

e
2385,

e

‘f’i; ,“i~': ' ~'3.perfonnance, and h1s word recogn1t1on sk1lls.

[ o o. ' v,

o
b‘."?A'

leen the s1tuat1ona1 constra1nts and the lack of ava11ab1]1ty 5 "":f*3 S

) o ; L.

- of a cert1f1ed psychometr1st, it was; felt that the,Peabody P1cture 5..- S

AR

R . Sy vy

"5;?V0cabu1ary Test afforded the mqst reasonab]e means of est1mat1ng verbal

T apt1tude.. Anderso‘f

lnd hlax for exampTe, suggested the Peabodz

‘P1cture Vocabulary ‘est 1s a.reasonably adequate measure of _3f’4*"

1nte111gence“, and further,‘“genera]1y, the PPVTKdemonstrates}q:close
‘?'f*agreement w1th the WISC....} At age dﬁne and above the PPVT~correPates o

R - «'\\" !

338, weﬂlnw1th the‘Verba1 or the Performance score as these two correlafe _ R

%::. th each other"_(Anderson and Flax,11968 114) Ear11er He]en l-{éi-at;ik2u525:~';
& R ;i*, L
Fe L8 Rob1nson (Robinson, 1968 15) discussing 1ntell1gence tests made th1s o i
BRI T e : S . ST S I a'" ' S F
g%_- Ind1v1dua1]y adm1n1st£red tests of 1ntE11lgence such as the; ' fc;iyj:f’ ff}ffil ;
B weschler Intellfgence Scale for:Children require. 11tt1e or S e
gg- . “no reading, ‘and: have been ‘Wi dely accepted as general ey s
KU .measures of - readlng acity. But thesé tests requure , ? /
.\ spec;al psychometricetraining of.thé examiner-and a. great ;

,}Ef " deal of time for individual administration and:sccoring. - :-»;
“i v Sethools simply catinot afford these .tests on a broad sca]e PL

0

'“..t ‘ds. a means of determ1n1ng read1ng capac1ty g i ; .,”'_ r;f:f'?

' i L

“"jThus, the 1ntern 1s 1n agreement*w1th Nev11]e s statement that "..?;the?¥54'zl'- «

o A

"'c PPVT can serve ‘as kS subst1tqre for the adm1n1strat1vely more comp11cated ,
4 SRR . _

HISC"'(Graubard 1967 “3). ,'f:;”;*,,;n

TheFHoodcock~Read1ng Mastecx,Tests Were usedtto f1nd the read1ng

'I

These tests are easy\to adm1nlster, easy to score, and purport

grades“




A“b

~—
.- -
3 . 4 ry - ‘35 H
. T R a A} .
o Pt I .. .
', - n - T A L v
Sy

o L to offer‘a dé;"" 5 means for measur1ng knowledge of letter e ..ﬁ\'
1 ’ .

1dent1f1cat1on, word attack word comprehens1on,‘

"and passage comprehens1on. The‘test results reflect three readnng "‘ '.". o

B ;:" S ~lgrades. Easy Readlng Level Readlng Grade Score] and Fallure Read1ng

E Level. The Manual of The WOodcock Read1ng Mastery Tests has this . ;':3 )i

.1 e l e : ‘ . Lo . "’_'
o ‘descr1pt1on' Lo e lg,;. " i ”-“, fe “'}..';"]j"

S LT The woodcock Readtgngastery Tests are deSIQned for general o SR

o :.;,f -scheol “use'.and teacher’ traiping; as’ well as~for.clinical .f\ e

S vand. research purpdses for wh1ch prec1se meaSures of read1ng
| achlevement are. needed

St The scores der1ved from the tests are def1ned as follows . ~.i“ T
A ,;'., ‘. e ‘- "o Lol
- B A Mastery Score is der1ved from the raw scores.‘and this 1n Co e
il \;f-' turn-4s used .to find the Grade .Scores, - These-are made ' up Lol
" jﬁ“.f.',‘-;' . of the Easy Readlng'Level the Readiny Grade: Score and- the T )
e o <07 i Failure'Readingtevel. Easy Read1ng Level is the grade .. o " :'fesi . v .3
... 7.0 7 level at which the subJect iss ‘predicted to perform with 96 UM T T
, “per ‘cent mastery the tasks performed with 90 per cent mastery . [ S
J . L7 by-.average students. The Reading Grade Score is that grade - .- . RS N
-*i“j,_,]*- . level'at which it is predicted- the subject will perform at. : = " : B
L j: 90 per ‘ceht those reading.tasks at which average pupils at a»'
cEhTo et 0 that grade Jlevel would also demonstrate 90 per cent'mastery. . N
: n'.ﬁ'..'?' "The Failure Reading.Level. is'the grade levél. at.whic the. DR
e, e subJect is-predicted to perfo 1th!75 per cent .mas tery. oot L0 A
s :.-;; those tasks performed with Qﬂyﬁeg\cent mastery by average R R B
el pup1ls\a3«that grade.‘-s - : , , AP SR
R N EPE IR o (1) 32

Tilli,"{ﬂﬂz e The Doren Diagnost1c Test of. Word Recoggjt?on Sk1lls was\\hed .:fgf:'.7"5f
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to 1dent1fy spec1'1c word recogn1t1on strengths and weaknessesﬂ

#;wgfj-'v:ngTJ;~ The contents of the subtests fs based ‘on an analysls of

s B ".the: word -recognition skills presented” in the f1rst three u:*‘i’m,‘.‘t-.”
. 5';,A55;%f,f?~*“ books of f1ve w1dely used bas1; reading series. - ‘wu el e
e s T PR N (Buros l968 5 659) T
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Sls T2 W g Verna L V1ckery dn her d1scuss1on of The Doren Diagnost1c Test of ' .
; WOrd Recogn1t1on Sk111s Test c1a1ms' ’ '.'Z“{ T u,- '.I' .. Tk
W SN © ¥ . L £

' Inspite of - absence of norms and “the, length of, t1me ol e
© for administration, the ‘test should. be of.value.to - & ‘

primary teachers, .and. to teachers.of ch1'|dren in need ‘ ' ) _ i
'of remeduﬂ help in. the midd]e -grades as well. T e Cee

' g (Buros 1968 5¢ 659) S ',_ R T

oag
A X

s
ot bV, A
o
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‘The: fol]owmg sk1]ls are tested by The Doren D@ghostic Test of word \g___ "s !
Recogmtmh Skills: i 2 o g : ' g ‘
: '1"'...'.; Letter Recogmtwn X “f.'-:
Y Beg1.nmng SOUnds N \1

: Speech Consonants .;' :
' 6 ‘ End1ng Sounds J ,‘-;,.-' %
2 7 : Blendmg 1 _ L
9 Vowe]s .1 ',‘ \ T )

‘ The purpose of, this sectwn is to set forth the procedures N
Hy carmed out 1n 1the' interhship . "

."
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Y

_,.mth Smith

d:agnosu c" battery.*:_




TR (o AENGY Yt 1 e+ v S el
1

v EE AN T s o LT

P S

B - . . ot
AT, . - P

Yoo m e o B T T T e ., O bt Tt L B P ST C 4y

A . . . s . \ .. . N o LN . o

Lol N L
. S e T . _ A
were retarded in read1ng by at 1east two years the d1agn051s took the

form of detenn1n1ng (1) the 1. Q of each ch11d (2) h1s 1nstruct1ona1

-

N .‘7' ‘:“ 1eve1 and (3) h15 strengths and weaknesses in word recogn1t10n sk1lls : \ly

“,,%5”(' Lo ‘ After f1nd1ng the I Q scores and the Read1ng Grades the 1ntern

adm1n1stered The Doren D1agnost1c Test of wond Recogn1t1on Sk1lls to | ;;f =

\ i

flnd a startlng po1nt from wh1ch to beg1n the remed1at1on process..

o

o . Fol]ow1ng th1s a prof1]e was constructed for each ch11d, and remed1a1

; o

- %

%2

e . P N .. L
e RTEAAL i S1mm o 8 58 i LY R I
.. "t .o Tr e e ot T .
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"Af;*3*f}{7fﬁ measures were dev1sed to correct the weaknesses as 1dent1f1ed Emphas1s

was)placed on those sk1lls 1n wh1ch thé ch11dren had made the greatest

number of errors.-lﬁf,ffg;fi:iff

L"tfgd : p]aced much emphas1s upon the acqu151t1on of a gOOd 519ht vocabu]ary :

f¢3i,;" The Fry Instant Nords were used 1n flash card dr111‘ sentence framlng, ::lif‘fl\

Lo ' 'A,} chalkboard exerC1ses, and other such 1nstruct1on contexts The Dolch
ﬁfil;‘.ff. WOrd Cards were used 1n word games. Each ch11d was encouraged tong:}fi:' o
RN ff- }
PR o .

per cent or better (Z1ntz,1956 28) S1nce they were found to;be

A

:i work1ng at the same grade 1evel _a sma11

the 1ntern worked w1th them 1

e i ‘_,’|

group s1tuat1on for the read1ng program.
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It became apparent that such’invo]vement gave them a sense of be]ong1ng

- to the c]ass, and s1nce the class had other read1ng groups who a]so :‘”

?ﬁ;“}nl’ C worked 4n snmll group 51tuat19ns for read1ng act1v1t1es thlS group d1d
%?_fs"ﬁ' L a not suffer.embarrassment AU -: .

Shortly after the beg1nn1ng oﬁ'the 1nternsh1p per1od, 1n

:;, accordance w1th the1r stated des1re, 'were transferred from the p

1ghway Read1ng Program to the Nelson Young Canada Readers.: Th1s basal

- V read1ng program was used as: a "Spr1ngboard 1nto other read1ng mater1a]“

‘.;-"~,-‘_;'.'t;,.(5m1th et al 1970-7285)

'-3iﬂfstructured program, and the.1ntern be11eved thlS cou]d best be supplled SN

';,, Sy

. -ﬂthrough the;use of an organ1zed program.: At the same tlme supplementary

' ﬁiiexerc1ses were uSed such as teacher made wprd games, 1anguage act1v1t1esfb‘”.

"

" u'cunnercwal read1ng games easy read1ng books, and 1anguage charts and

..ll,

‘~a}:stor1es (Sée Append1ces A and B)

Iest resu]ts of The Doren Diagnost1c Read1ng Test of Hord

1}Recogn1t1on Sk11]s revealed that every ch1]d was 1ack1ng a basic s1ght

“;;vocabulary The remedy for th1s was to prov1de s1ght wordb arranged

1":1n a sequence of organ1zed d1ff1cu1ty., S1nce the 1ntern cons1dered 1t :

t‘"to be a waste of t1me to teach words they already knew, use was made of

T LI
b b & fath) e

1'fﬁj 'fwﬁmf_;jfhﬂthe Fry Instant Nords and the Dolch Ba51c word L1st to f1nd out what
v ;;? ”';prprds they did not know By use of flash cards, word games ?sentence
] afﬂ‘ B ;frames. nd plcture word cards an effort\was made.to bu1”d‘up the1r
%ﬁ?_ . i ‘ F
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i PN Newfound]and Trave111ng L1bnary Bookmob1le.., e ’ B ?.k.“ ; . d N
- .-:’;Lfa h';f Carlton and Moore (1968. 11) and Purk y (1970 15) report a SRR I, A

chlld s self concept 1s crrtlca] to read1ng nstruct1on. Therefore one ;-f‘;.f“u‘.

— Faite ,fﬁ. of the maaor concerns of the 1ntern nas Tnst11lrng in the ch1]dren a Ve .P .
‘ ‘ fee11ng of self-esteem Thns.was'done by pra1se and encouragement as N - '

';fﬁplli‘f._,_nellues‘oy_offerlng rewards for necessar1]y sma11 successes.. They were a '?' :

) :'ﬁﬂkﬂ}:z not compared with ch11dren 1n the c1ass who 1earned nore eas1]y Every k ﬂ’?;'ff

Yo ,\’ 3 B
L o Y L .“..,'

f153) 1n d1scu551n§bmot1vators states

Achievement ‘u :
Recognition. :
Responsib1l1ty
_'Advancement
?ersonal growth

ﬂryonce~teachers f1nd out what a ch11d real]y'wants'tne}ﬂﬁ
¥ can use that as;’ mot1vation for 1mprovement"n readlng
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‘i. range goa]s WOu1d be no.more than-an exercrse 1n frustratlon,.
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Th1s chapter w1TT present the resuTts of the d1agnost1c testlng f'5~;;;"
Lo RO TR

carr1ed put 1p the 1nternsh1p The I Q Scores as determ1ned by the - ;:};:_{ﬁ;;fa A

\ o
=

Peabody P1cture Vocabu]ary Test w1IT be presented 1n Table T, Thjs

che onTy test for wh1ch no posttest1ng was done. Each of the other ,:5--5iv

Appqy1ng the resuTts of the Peabody P1cture Vocabulary Test

and The NoGdcock Reading Mastery Tests, the Bond and CTymer formuTa waS/.ﬁt_Jgf§f7,§"§
v Sl L

used to determ1ne each ch11d s readlng potent1al ThTS was necessary e
“ - - AR R N

; 1n order to f1nd out the degree of read1ﬁg retardat1on.r The Bond and }f*f;‘;ﬁgsacf
| CTymer formu]a (DeTla—P1ana, 1968 4]) TS as, foTTONS"=l - N L ; R J
‘ Read1ng potent1a1 [(years 1n schoo] x IQ/TOO) + T]>vv ' ; S -

L

The Peabody Plcture Vocabulary Test was used to ascerta1n the ri”ﬁ e

On th1s test a. score of ]00 1s cons1dered average.'

I Q of each ch1Td




Py v " .

v ier Ny en T yee Ul S

. .
. ’ <
. at N
° 3 oo
v
o
. . s
o 1
. 4 v
T
= ' & ’

-
. E 3 r ’

PR

0 5
03 o e o .

3 b K
f Voot 0 . >
N -
--.7,.. R g .

T et

T

17T e

L2

'Chronological Age
.- Redding Score- .ui.
2 Intell1gence Quot1ent

PercenttleLScoreu~ St

—rmelen

" - ».

eac h'bh1]d (see

. ‘;r»:r.-

Al

Each ch11d's readingA

s

Ny




Ve st . . . or,

: J . .
. o, o ey . P ladh e P e
_"{; e . B ) (‘. ‘:.:‘ ".‘ ‘.. ..'
... . N ‘- i B ) N S . ‘ o :’ ..‘ R . ' -
LB T e T |
"i . ': . B 3 . .
LEN . < s ARG
";‘: 4 L . . S F:
L . ol B
g '. “\-’- - : ,: -’ ‘ . ' IA . " . “';'.: G0
B P | S Woodcock Read1ng Mastery Tests
£ LT . R AT - B i
b e 3 - b dees & e g o
Dbl Student . Easy Read1ng e ead1ng Grade
ok o “Level % . 'Score’ o

[
v ol
» .
Lt

X

own e =

1

Sal

& i .

N

The da

-

iy

Lo
R

1

Reading

‘-‘4

:_:Years in

TS

of'fead

”

‘. ,_,S.
LU ot

read1ng potent1al and tne dedﬁéeubf rea

1

ﬂ

a

1

Reading 5
Potent1 )

. o o
% og S DO
v: «

Fa11ure Read1ng
Level:




o T

TS Tre §

*-K . > i . . .., K . ™
e w g The Dorerr D1agnost1c Test of Nord Recggmtmn Skﬂ]s Was . uSed “The L. i N
T N resu]ts of th1s test are reported m Tab1e 4 T w ~.' A RS OF
. .l-‘ ’ - by h vh . L ”—.-—‘-:—f. i'. = s . _'ﬁ:_\ o ‘ ‘;:,: ‘ ‘-., ) s . BBy ."." 5 ‘ _.:'.‘ -!- _:,

. -.-20,

U0 A

>t
Bl oy,

Lorin

b o,
B S e

ey
.

Tes of,«word' Recﬁggtmn Skﬂls.; The foHowing ;abl és’

... e

.

¢

n:“ o :’"U! \“7‘(’-.




[ L o
A . )
t s rrapua - 1 o AN gy

. ] )

;"" : RI

Ea R

(V‘ ’ 13

s1 0

’ s

L

3

- ..
" .
g
-

~ . \

RS ‘ . .

3 T

. - . I L. - .
g S . 'Student

1

Iy

o m >

S
i
i
2o
2l
RS
¢

;

. PP con L s
Jumeiod e R AP ey R
N -
L .
."
)
..
: 1
PN
' '
«
¢ ~
1 N
+, :

Tab]e 5

~s

WOodcock &ead1ng Mastery Tests (Post Test)

.

Easy;Readihg

j‘geyel

r

2.6

. ,‘hu ’ " 2' 5

2.8.
2.9

Read1ng Grade 'j'
Score g

= ‘j.' NI
“ 2.8
3.5,

PO B

‘ f'[‘iib]"e“,ﬁ’«.. SRR

Student

a,...‘

"

(30) (_5) (45)

Doren D1agn05t1c Test of WOrd Recog;1t1on Sk1ﬁls (Posttest)

Y

Sk1lﬂs\ ; }. p

(20) (40)

45

Fa11ure Readxng
Leve]

'. : 3”.4 :

. 3.2 ’ :
'j}:;4{6:’ e
'*?f4 1lﬂ534 o

ér‘{' ’ .12
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Tab]e 7 ' A .‘ " ' ",‘ .
I A Compar1son of The Pretest and Tie Posttest Scores
- : on The woodcock Read1ng Masteny Tests

DYy l;or 5 df we, ree;11r’e ?t ‘of 6. 859 at the; .05 ]e‘"ﬂ °f Sige.i.
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. . ;o
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the difference between the means %
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by ThlS chapter\presentea" the nesults of' the pretests and

'posttests.e mthm ‘the’ hm1ts _of the~1nstr‘u'hn‘e,rits employed. it, wou]d .
appear that eVery subJect_dempnstrated def1n1.te progress in. readmp " s e

-.performance nd an awareness of-word recogmtwon skﬂls..,
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This chapter w1]1 present 1mp11cations“of the findings‘of_the r-?'f;f}f;;f*l”!

internship, recommendatiogé which are generated from the same and a
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» .

4 ciassroom~teacher'to pursue successful,corrective measures w1thin the !
“E DA c]assroom The‘constraints of this study, however were such tha::‘”‘ : pi
bt 1’_. . N "'“ Y , ' . L “- R
5 P ‘{ does not'show the p0351b1e negatiie effécts of a correct1ve program :ﬂ‘” e
: the other children 1n the c]ass, 51nce corrective measures must be ; é
R ”'g;that he might not require assistance at any time.. For the teacher to,\ '
re :
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that a systemat1c approach 1s 1mportant 1n the teachnng of read1ng

Such an approach beglns where the ch11d 1s and goes on from the

s1mp1est readlng sk1lls, 1f necessary, to 1ncreas1ngly more diff1cult " ,f‘i-

ones.u Just aS‘the beg1nn1ng reader must start w1th the most bas1c

read1ng sk1115, so the retarded reader mUSt e1ther be taught the ."Vif,;fipf}f

v‘o v,

S

w1th the beginn1ng reader the teacher usua11y can safely assume that

e./

resu]ts used to know where to begin as weJ] as to prov1de correct1on. y*ﬁf

Nithout d1agnos1s, how 1s the teacher to know where the ch11d 1s, and

u

what skal]s 1n the hlerarchy he has m!ssed?

IeaV1ng d1agnos1s to the v1s1t1ng consultant va]uab]e t1me 1s lost and ;:;,,ﬁf.””

what 4s more, the results m1ght s1mp1y end up 1n a f11e and nobody 'f;*“fof?‘~

”the studen_.must beoln at thevbeg1nn1ng " ﬂ1th the correct1ve or.““f:‘i

In the current practice of

:"ft skdlls he has m1ssed or be wetaught those sk11ls he has forgotten..~;1:ffig/?{;f1fy
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d1agnost1c tools that are avaﬂable.'

. K k.

- reconmend,.that d1agnost1c 1nstrunfents be supp]iéd to. teachers,.. -
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Leséon' 6 e ..Fie'ld Tr1p

a1

ﬁt1fy d1'fferent vane‘ti-es of app]es by name

B »
»l'.i

abl@ tO' 'i’ e
be able to }hake coﬁpamsons (téﬂ how they are aer)
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to match. names to the correspéndifn_
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--read the sentences they‘ XN
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. LESSON. r" ‘ ‘, 1 D ’: . -, . .. 2 . .‘.‘\ : '.‘ . . :. ) " '...'" . -. ] ,". ..).::," ‘fl.t: ‘:' K
” . THE DISCRIMINANT AND THE DISCRIMINABLE ... % 0 & 7+ o o 3o

e v

ORAL | “““'g‘-;Jf}Ti{i.f’,{.ﬂ,; 1:'";Au~~f;[”;;,";;hj;<,5~ ,‘e-i,'i.:,idt:- -

T . - f K

Show chﬂdren an apple and have them 1dent1fy 1t, then fol'low

'1|;

the cor'rect response mth an apple of another var1ety. ’ Cont1nue to do S o

ERT R Lo - > i

|

contrast the var1et1\es., As they teH "hownthe app1es are ahke the

d1sp1ayed m the c]assroom for use when the chﬂdren begm to wr1te

sentences or stomes 1ater m the un1t 0n a separate sheet the

A-,4 Oy
AE

FOLLOW UP ACTIVITY .

".“ Chﬂdren wm cut out pictures of q,pples from magamne

s \.

prmted under each app‘l e.

Draw,‘comr and 1abe] app]es.‘

2!

,,,,,
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Rev1ew the names 1earned 1n Lesson/One

.

‘e

Give..chﬂc!ren sheets of p1a1

s

s“'\

apple

N *

<

1be app'"ié's the "te’gﬁcher' vnll ‘wr".l.té ‘the wdrds R

.wﬂl copy‘ these wOrds *in‘.their outl?nes.
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- - 2 , ks _mieft,,:,_,.W,,‘_.ﬂ,.mfw o _g
e Wt T
‘ ; ~V1ew1ng Show a fﬂm (e g x 634/A _EP__ 10 m1n._‘ Color) A -' ' 1
S ‘. ‘ OR a fﬂmstr1p about app]es/ C T _\ K i
' :;;- " S D1SCUSs1on., Ta]k about fﬂm ,' g " } a ;:
. ' ‘ Fo‘l]ow-up- Ab]er chﬁdren ]wr'lte the1r own shortlsentences- oo 'f‘;;; o
- o Those 1ess ab]e d1 ctate s'entences to teacher. AH sentences 5
"‘:ﬂ:","i:. 'e to be wmtten and kept to be read ',__ O
P LR '55‘?5;&)_"_&, e D
} : ORAL 'Teacher asks a uest1on such.aS\"where do you th'lnk we R
f ' ;' got_our ﬁ rst app]e trees?"o OR “where do we get app]es?" :"”' g
| - Thns should spark a. hve]y d1scu551on. ST §
5',.. ':;':?' . . Fol]ow up Read the story of Johnny App] eseed or a Pk 3
‘ simﬂar story . .' . ,.
% R . : ‘ \ o OR Read poems abou“t app] es. , A .;'.f't'.',
a AT .;" . R L ’ OR Chﬂdren read 1n groups to each other short ¢ PREURE
: R poems or stor1es featur'ing app] es-in- some way .

| LESSON 5

-

T

Fr1end“ mhere 'Glganto Spray is used to Spray a pumpkm so that 1t

f .

1 .

becomes a ta1k1ng pumpkm, or "f’r‘nend“ : Have chﬂdren relate th1s to-

o4

- .
" apples. '”Nhat wou]d happen 1f mag1c spray were used on an app1 e‘i‘

Then et them~turn to page 19 and fmd “the apples.r

o
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‘ N STORY NRITING g : ', ,

o ;;h d1sp1ay Rem1nd them that these\se'tences are there to be used and V3'

”15;ﬂf7f? and wh1ch are wr1tten din the app]e outllne..

In thlS 1essonrch11dren are requ1red to use the1r 1mag1nat1on. v
Fol]ow-up Nr1te down the1r answers on larqe sheet of newspr1nt.\
D1sp1ay th1s 1n classroom for futUre use.,-, : .ﬂ .

\., ‘.. .4.. " o ‘.'A- -r‘e_" -

Dependlng on the season, take chlldren e1ther to a: rura] area ’
where they may see app]e treesf perhaps eVbn p1ck some apples, or to

7 the supermarket or fru1t store where’they can see and buy d1ffereht

Fo]low—up 'Have children ta]k about the1r tr1p _,taéff' |

L K

. *:;Prepare 1arge sheets of newspr1nt and pa1nts or
IR ‘}fcrayons. Have them draw or pa1nt apple trees
C ‘:‘.“:'LZ V. . ".M., ,‘. ‘A T ‘u‘:‘"-.-... R '.."', :\,'B' e ‘,
LESSON 7 4,1.«f3y-[\' . v_V,j““, Cede T e e B

app]es. Tell them to think of the th1ngs they have a]ready learned
about appﬁes.A Then get them to ta]k about the thfngs they remember. )

Then refer to the sentences that they have wr1tten wh1ch are st11] oh

P

| ‘-g - Nrﬁt1ng Have them write short stories. ‘These stories will- ="

be d1sp1ayed on a bu]let1n board ;5“5 : d;:;[:@'fg:;;?jﬁh SRS
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- , ‘-be ?‘ead -'now. .

ch'lldmay ‘i"’rﬁ's wil} result_l'n some

i the chﬂdren ‘can remove tﬁe earh'er stor'ies from thé\
them 1n a story book. or 1f space a]]ows th'e better stones
p]_aced ,g‘fter the f1r§t effor‘ts:tb sﬁim how?;the chﬂdren are..progressmg

SN

'I-.,'Ttns umt can be used over and over, the only chahges necestary being'
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To prov1de practlce on bas1c s1ght words or on phra51ng -*3'Ex"'g

Mater1als;§ 3 or’ more 1dent1ca1 packs of word caqu, or, thre

.

i Y

Instructﬁons_

the pfayers

. iy » .

.P-" cards wh1ch'ar' 1dent1ca1 tonthbse.of the res of~

&The rema1n1ng p[ érs then see who qan find”the same word
"f1rst:v‘Thefth11d who does,glaces the card*faél' p 1nnthe m1dd1e of

Play continues unti]

T
s . ‘.- B

cerfeinznumber of po1nts are scored by an 1nd1v1dua]

fflc

Locat1qg»and Correct' g Read1_g,Di ulties

Eldon E Ekwall

Columbus Ohio.;,1970
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