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. | Th}_s_“stud_y was des1gned to ana]yze teacher 1ntervent1ons in ) ,5
P ; Do o - Taboratory groups of e'lementary schoo] students. It was designed as a _. : Ll
_ ’ | descriptwe study of 1ntervent10ns ‘With cross tabulatwns of certain A‘ | .. N :
vanlab]es. The study attempted to f1nd 1nformat1on on the number and R R i
: ] e Tength of 1ntervent1ons, who 1n1t1ated the 1ntervent1ons and for what . o )},
o ' ;f_, '. I reason, and to ascertam the outcome of the 1ntervent1ons. These ' R ‘;‘fj
S ,» varlabTes -‘were cons1dered overalT, and ‘by group, class, and grade. The-
- K r{.\ student var1ab]es of IQ, self-concept, extraverswn and neuroticism were "
) | corre]ated wi th the student behav1or var1 ables of the proport'lon of
: i ' sentences, soHc1ts, responses, requests, and commands made dur1ng the -
' ( ;[mterventwn. The same student behavmr var1ab'| es during and out§1de
. | ;the 1ntervent1ons were also stud1ed., : v
. The samp]e con51sted of ten elementary c]asses from grade 2
, * 41‘,_ and 6. Two pai rs of students from each c]ass were obserVed using
- ) | ."v‘ideotape; The Tessoris chosen for taping w\ere actwity oriented havmg ‘
‘ g the. development of processes as. one of the1r mamvb,)ect'lves. After ‘
! K ' -.v1deotap1ng was comp]eted,, students were “admini stered the Junior. Eysenck
g . ‘ ’ Personahty Inventory, a SeIf—Concept quest1onna1re, and the Raven ‘
L _ .‘c°lored Progresswe Matr1ces\ Sets A, Ab B des1gned to measure IQ
. | ‘ After aTT data were coHected t_yped transcrlpts were prepared

P

B o o o R from aud‘io portions of the tapes After the transcr1pts were ed1ted,
"they were coded Coded ‘data was: then keypunched with each unit of ,

o analys1s on a. separate card and the punched data transferred to a
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. computer d1sk ﬁle Teacher- interverition. data was then i5olated’-and .
ianalyzec! DR R I PRI RS T .;.f;; 't'\-..';-‘
| . Considering 1ntervent10n length and number, resu]ts 1ndicated
that‘ overaﬂ the 1ength of” the mterventions was relatively short and
' the number of 1ntervent1qns was’ generaﬂy 1ow. B ' . "
. T- tests resu]ts in no sigmficant dtfference for mterventwn
length between g/oups w1th1n a class. Ana1ys1s of varlance resulted 1n
o . -+10, s:gmﬁcant d1fferences between classes and between grades wi th
respect to 1ntervention length ‘ , A
A cr1 tlcal 1nc1dents techmque showed that teachers 1nterVened -
mainly to,.gwe pr‘ocedure and to- sohc1t progress reports. Students

generally 1m t1ated mterver%ons to report ob?ervations or to gi ve:a-

Teachers requested more often than did’ students.A Both

Y

teachers and studen(s d1d very Htt]e react1ng
. l, ]. . . N : N . R v .

Ch1 square tests showed that a s1gmficant re1at1onsh1p existed

between the speaker and

‘~r

teachers tended to sohc1t wh1'le students txended t.o respond

(1) the type of pedagogmal move , where
(11 ) the .

use of gives, requests and comnands where teachers tended to request

more, and students tended to give more, (111) the use of ‘the Nature of

Reference d1mension, where both teachers and students tended to make

reference to apparatus and 1nd1vidua1 resul ts; and (iv) ‘the use ({of the
~[$

By
Rating dimenswn where rat1ng by both teachers and students was éxtreme'l _y

10\4 Hhere ratmg d1d occur both teachers and students rated e'lther :

p051 t1 ve'ly or negat1 ve'ly
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A chi square test resu ted nn no sigmficant differerfg

~

between speakeh and the Substan/

'Ive Log1ca1 d'lmension. B N .'5,'{;":4 S

Corre]atmn arfa]ys‘ls resulted m the student characterishc e

Qf extraverswn be1ng s1gnif1cant1y Bosnive]y corre]ated w th the

¢

proportwn of sentences- made dumng the 1nterv€nt10ns. No ther student

characteﬂ stu:s were s1gmf1cant1y corre]ated m th S.L._QSDt ehavior e

i

var1ables under ana]ys1s. L 'f S T L T I

-

I

the mterventlons with the same student behav1or var1ab'les during the

1ntervent1 ons 1nd1cated definite change 1n student he?avior patterns. o

T \a’

The presence of the teacher appeared to change student behavi or patterns. ‘
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Lo e T CHAPTER T
. o - - INTRODUCTION

- Background to the Study : ;. o ‘{L"""' o I -

. 4

L
-
-
=
g s AT e e AR e

i‘ - {‘ _ fnfi Teachlng has been def1ned in a number of ways depending on li‘ Te

[ ..-,f'
who one reads. .Sm1th (l961) gefines teaching as 'a system of . act1ons

e v

~

=;-.<?;. A 1ntended to 1nduce learn1ng The Amer1can Educat1onal Research _
' .1/-, .: B wf, Assoc1at1on Comm1ttee (l952) deflnes teach1ng as a form of 1nterpersonal .
: ;':-5 I 1nfluence-a1med at chang1ng the behav1or potent1al of another person ,"

. ¢
: wh1de Hughes (l959) §h£1nes teachIng as . an 1nteract1on ln thevteacher- co

RS S bt R e 0

e - learner s1tuatlon of the classroom where the adult holds the p051t10ﬂ

,-i e :\\ of teacher~in relat1onsh1p to the ch]ld' :
ﬂ ?.f e . .'f~_ﬂ,_' Few would argue that teach1ng 1nvolves an 1hteract1on between vt
’ “ L7 ’ -Stwo or more 1ndiv1duals. ‘In the trad1t1onal classroom, teacher class .
'f‘*‘ L 1nteractions predom1nate. In sc1ence classrooms broadér types of ‘*\ i A
;‘ ' 1nteract1on are‘poss1ble. These 1nteract1ons can be of several typeS'

j\: teacher student teacher students (whole class), teacher students (small

~groups); and student studzjﬁg The- study- of siich 1nteract16//patterns is, g REESR &
h

}f B ) .‘ 'J'“ one obvious method by which an understand1ng of the teach1ng process can -i
- S L be Enhanced.-‘;" . 7"_f S !
32 SR e Z,ﬂu__';;' Rosensh1ne and Furst (1963) g1ve a parad1gm for study1ng teach1ng ¥

L. i natural sett1ngs~or classrooms which - they refer to as the 'descr1pt1ve-‘."_"5ﬁ§

.. . M
N t

}, S u.fl~'-w correlat1onal experlmental loop ' In the f1rst stage the invest1gators

A 'ﬁ;r : develop w/ys to categor1ze classroom 1nteract10n and use ‘these. 1nstruments

N

Lt describe classroom behavior in. a general sense. ln the second stage

L C correlational stud1es are conducted to determ1ne wh1ch k1nds of behaviors
: . o . ';i“, .
S \ P '
is . . e
LA ' 4 . e ‘
o \ b ' '/\ . % IR

i, >
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e 1
PRSI e
Y Lk g




@ & o o i g B¢ Y

e O SN ST SR TR A S

S L
b . Lo
. . . i \\

-, S, . ' . . R . N N
e mere s LI e R g L S Tt E Sy e S € A
' . - ' - ‘ ' - T - N : :

coom2e

!

“-are. worth pursu1ng further and wh1ch behaV1ors are- probab]y 1rre1evant

'_for student growth - Dur1ng the th1rd stage the corre]at?onal resu1ts

,are.tested in exper1menta1 stud1esh

I

Th1s study fa11s 1nto the 'descr1pt1ve phase of the above

" parad1gm A great dea] of research has been conducted on c]assroom

4

- 1nteract1on, us1ng a var1ety of 1nteract1on ana]ys1s systems, some of

4"wh1ch will be d1scussed 1ater dur1ng -the rev1ew of the 11terature sect1on

;However, relat1vely 11tt1e research has been conducted us1ng science

JARPE

'classes as-the basis of ana]ys1s. Although sc1ence c]asses can be con-'

.'Sldered s1m1lar to convent1ona1 classroom sett1ngs at t1mes, theSe sc1ence L

':c]asses obv1ous1y depart from the .conventional c]assroom sett1ng dur1ng

' ;1nteract1on ana]ys1s system cou]d be used to analyze- the behav1or occurn1ngr

.an 1nstrument su1ted to ana]yze behav1or of sc1ence laboratory act1v1t1es,-

‘act1v1ty'sess1ons, partlcularly in the promlnence of student student

1nteract1ons Because of this un1que c1assroom sett1ng, no ex1st1ng

'1n these classes. Consequent]y, the ftrst task of the study was to develop'iz

'Th1s 1nteract1on ana]ys1s system w111 be discussed 1n deta11 1n the sect1on,

~on 1nstrumen§ation It is ant1c1pated that the results from th1s f1rst

. phase of the above parad1gm will generate research of a COrrelat1ona1 and

. exper1menta1 nature . : o S oL

Although many researchers wou]d argue that true research beg1ns

o dur1ng the corre]at1ona1 experimenta]' phases of the parad1gm, that at

"if these phases the major contr1butLons are made, it must be emphas1zed that

.f’stud1es of a descr1pt1ve nature are qu1te acceptable and usefu] dur1ng the

h1n1t1a1 phases of 1nstrument-development.. Th?s idea 1s;supported by Rowe -

A
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- 1nterest1ng examp1e of how initial descr1pt1ve s

'»'The Prob]em ,;' C ;'.,5 o jl | '%'

that was pursued in th1s study

e

./' -'

-(1974) who states that in contrast to the v1gorous exper1menta1

“-control of sources of var1ances that is 1mpressed on heurist1c

t K TR

‘-stud1es in the1r later’ stages, in the early stages there 1s 11cense

for messing about for free~whee11ng, 1mag1n§t1ve Juxtap051t1on of

‘f1deas Rowe S own stud1es of walt t1me and rewards offer an - -

0 . ’

d1es can 1ead to

" the 1dent1f1cat1on o;\potent1a11y 1mportant variab1es wh1ch can be .

exp1ored,jn more-detajl in experlmenta1 stud1es. '

. This study forms a segment of ‘a 1arger\one current]y under .
'n.deve1opment at Memor1a1 Unlversity of - Newfound]and St. Jg&g s, :
h{.Newfound1and by Dr, R K Crocker and associates. Dur1ng the past
year research has been carrled out on the development of an 1nteract1on“
. analys1s system Th1s system was deve]oped to study the substant1ve

' nature of c1asses 1nvo1ved 1n sc1ence actlvities More speclflca11y.
1the maJor study tr1ed to ascertain whether or not processes vere belng
. dealt with in the sc1ence lessons The amount of contro1 that the N

{teacher exerted over the 1earn1ng s1tuat10n was also stud1ed in the -

larger study Most. science process based curr1cu]a have as their

’object1ve the teach1ng of sc1ence as a process. w1th act1vit1es and

I}dlffer w1de1y on: the degree to which the teacher exerts contro1 This
L contro] can resu]t 1n 1nteract10n between teacher-class, student-student

'.iw1thin a group, and teacher-small group It was the-latter 1nteract1on

'
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o materia]s -required to realize the obJectives. However, these currTcula‘ o
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Th1s stddy focused on’ the interaction of the teacher and a-

T

:1aboratory group, after the 1aboratory act1v1ty had been 1ntroduced by

V'the teacher and the students had begun the act1v1ty The study con51dered

Ny teacher 1ntervent10n 1n laboratory groups where teacher 1ntervent10n ", ~'~‘
\ D

1s defined as whenever a teacﬁer enters the discourse of the group o .{

‘under ana1y51s from severa] perspectives. F1rst an attempt was made

":.to determine the c1rcumstances that give rise to teacher 1ntervention.

More specifically, the study con51dered the 1mportance of some of the

-fol1ow1ng variab]es by ana]yzing the frequency of occurrence of- these :

:varlab]es. Aa) student solicited help, defined as a request by the

) fstudent for the attention of thé teacher, for such possibie reasons l .

" as to seek clarification of instruction to seek reassurance of progress,‘ ~

§,

‘to so]ve,group disagreements, for apparatus manipu]ation to ensure

74
/

_ 4 g

~

a good grade, and poss1b1y others, (b) teacher directed 1ntervent1on,.

’”defined as’ occurring whenever the teacher enters the d1scourse of. the

TngUp under ana]ysis of. h1S own, vo]1tion, for such reasons as to -

_ determine 1aboratory progress to give spec1f1c 1nstruct10ns to give ,

p051t1ve or negat1ve reinforcement for student accomp11shments to

'-.reinforce any diSCOVery made, to help so]ve stalemates to put students

ton task', and many others; (c) other laboratory group intervention,d

;}where oneigroup'approaches the teacher to p01nt out somethang that

.}"another group is d01ng or hasTdone. and so on. Second the study also-

‘.attempted to determine if there wag “a ée]ationship between grade leve]s

- and the nature of the’teacher intervention. Third student variables \

,‘ of IQ, extraversion, neuroticism, and se1f-concept were a1so considered

- 'to see if there was a- re]ationship between these variables and the nature i*"

T

—~

‘of the teacher 1ntervention.

/
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o o "‘1 In summary, this study concerned 1tse1f w1th 1dent1fy1ng i
cE “some k1nds of student behaviors that 1n1t1ated teacher 1ntervention in - . ,g
P : B R ,. ’_{::;k
.; ; L ' 7v",the group, the nature of the student and teacher behavior. during the - g
“1_ Y _'interventioh, and the re]ation between}student characteristics and
- 'f‘ ‘student behav1or T e .
S (Quest1ons
o .\

| g‘ \' As discussed eariier th1S study attempted to 1dent1fy the e
. initial conditions g1v1ng rise to teacher intervention, p0551ble effects .f" - e
’"of the teacher intervention on the 1esson, and the poss1b1e effects of

c.a number of student variabies on. these c1rcumstances and effects. & ] ;—‘ :,d A

These 1n1t1a1 cond1tions and\effects of’ teacher 1ntervention L

;1n laboratory groups ‘can. be for many reasons. - Some of these types .. ‘f'f”' -

o such as- student soiic1tat10n teacher directed 1nterVention and other-”' '. R
; e . . P B

'group intervention have a1ready been mentioned 1n the prob]em section. -

R 'f:ﬁ - . Fo]]ow1ng is a list of questions that were studied. Most E .;
. of these questions are given in terms of the frequency of occurrence of ’
T ,-‘-5~ specific patterns of behavior ’ - f
]{ (a) Nhat is the distribut on of 1ength of the interventions?
\ (b) Yﬂhat is. the mean 1ength and/number of 1nterventions in a 1esson R é
9 ' P B
' ~for a. particuiar group? - -
: i','. I _' - (c) How does the mean length and number vary from group to group. R
P {f o SR ciass to class, and grade to grade? o :
f ' (d) Hhat is the mean length of teacher versus student 1nitiated .
N C N . o Lo e . L o
A ;1nterventions? St T “4“-m‘ s L h _; f‘u. . Y
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R : o 'tZ.A:Nhat 1s the ratlo of teacher 1n1t1ated 1ntervent10ns to student ;:“ 1

c'7' B B :y1n1t1ated 1ntervent1ons?
3. fHow are 1nterventlons 1n1t1ated and what are the outcomes?

'4.f.Nhat types of 1ntervent1ons occur7 oo

e i‘ ' ;'.:- o S;f“What patterns of teacher and student. move , substant1ve 1oglca1 i'-j

I h:‘;..,; .'lr{’u -1 contr0111ng, reference, and- rating behavior occur? o R

'~: E 6; How do the student character1st1cs of 1q, extraversion, neurot1cism, '

: | .and se]f-concept affect the student behavnor var1ab1es of proport1on'
.of sentences the proport1on of so11c1ts, responses requests and

_commands made? . ."‘45: .]' -}-. T e

R

Theoret1ca1 Considerat1ons o ‘f" o P : ”‘ o v

o '5‘%' T { i Th1s study dea1t with the 1nteract10n of the teacher and sma]]
O :'h;' - xgroups There are many var1ab1es wh1ch might affect these 1ntervent1ons.l

3

Some of these var1ables need to be contro]]ed wh11e exp1or1ng the effects;«
‘}j of other variab1es The 1nteract1ve effect; of these var1ab1es must RO
K - be~cons1dered 0rd1nar11y a theoret1ca1 moy el would be usefu1 in-

: y,:::f.:' jf'1dehtify1ng potentxa]]y useful {e1at1onsh1p However, because of the ﬁ
| ' exploratory nature of . th1s study the use of a speciflc theoretica1 .
franmwork would perhaps be too restr1ct1ve However some direct1on ;
can be g1ven to the study by cons1derfhg a possible mode1 of the type

of relationships that occur among components of the c1assroo' sett1ng

Crocker (1975)/has deve]oped a mode] of the c]ass,oom sett1ng

‘23;,-u:??,fh{ (Fagure 1) The mode] expresses the natu?e of . the potenti. student

P i“i';“.=.f; and teacher behaviors and 111ustrates the assumption that’ ‘ehav1ors

o~
<

e D
LT RPN oL Ry 1Y

AN o
are a- function of teachtng strategy which, 1n turn. is in luenced by a -

»

S

N

e 15.;".'.f set of prior constraints referred to as boundary cond1t1 ns. .f ; fﬂf;;;.ss;s_‘
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f;' ' ;P;h‘ “Student‘Behav10rs. LT E
N Boundary | ) Teach1ng " | Teacher “— N -
! Conditions|™ Strategy “7.|Behaviors = utcomes| -
Student-student L
' B D interaction.
B Teacher student "
- o T vur,u:: 1ntePact1on
5 - f;‘ Crocker (1975) states that variab1es which constitute the

boundary cond1t1ons are regarded as those that for whatever reasoﬁ
pnf}}: are f1xed prior to the 1esson and pr1or to the teacher formulat1ng a
:5?;1 ‘;?:-fystrategy for the teaching of that 1esson. Some of these poss1ble |
3 "'ff\boundary cond1t1ons inc]ude" the nature of the’ curr1cu1um, the t1me
"'\ava11ab1e, the class size' the group1ng arrangements within the class;..

' -the teacher expectatlons of student performance' the student perception

";@’“""'fr‘“of role vis a vis the teacher, of goals,,and of teacher expectations,
‘gﬂ:;‘] ':ﬂ“ lii» n'student characterist1cs teacher character1st1CS“ and the student s
'fﬁ.gprevious experience 1n the type of class act1v1ty being conducted

A o T £
ST wst-In general boundary conditions are al] those cond1t10ns wh1ch 1nf1uence
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- f,of the teacher, even at the eXpense of exploring the scient1f1c prob]em

” l;‘from the concept of a behav1or sett1ng (Barker, 1968) or, more specifically

' [ an overa]] pattern of behav1or wh1ch the teacher fol]ows dur1ng the

.course of the lesson Teach1ng strateg1es are seen as being Timited

‘-teacher and student behav1ors Thus, 1n the sc1ence c]asses used in ,'
.:'th1s study, spec1fic 11m1tations on teach1ng strateg1es are 1mposed by

-.the nature of the curr1cu1um wh1ch follows an act1v1ty mode with .

. apparatus However w1th1n th1s constra1nt the‘teacher can contro]

ﬂ'the lesson by choos1ng, for example whether to g1ve Spec1f1c d1rect1ons B

- to 1nd1v1dua1 groups on’ request "Such a dec1s1on wou]d have very

v‘pronounced effects on the amount of teacher 1ntervent1on in the group,

' Specif1c 1mmed1ate demands*p]aced by the teacher or possib]y other
. \
’ -students. In. a s1tuat1on of high teacher contro], it is specu]ated that -

3"the student s pr1mary concern may be to satlsfy the . 1mmed1ate requ1rement N

‘at hand R -~. :"1‘ o | o \'l

§ 0

ey N
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-classroom behav1orqbut are not under teacher,or student control, . W
. - B Lot N ' N r ! . P o A B B
, X . : - : , 4
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The term teach1ng strategy as used in th1s model refers to J

o s

by the*boundary cond1t1ons wh11e ‘at- the same t1me, 11m1t1ng spec1f1c )

SRR

s
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.
gr

I

several snm]l groups ‘of students work1ng w1th separate sgts of"

. P
. .

i

on apparatus man1pu]at1ons to the ent1re c]ass or to g1ve such d1rect1ons' e

A

«

* = B PN . K

the nature of the 1ntervent1on, and 1ts outcome.~'
. . NS ’

The degree of teacher control 15 one of the areas of 1nterest

- . '
P PO P o D
el SIS G L e

ln th1s study The student 1n the sc1ence c]assroom can have one of two

obJect1ves, either to so]ve a sc1entific problem, or to adhere to the ;

e

A second reason for the concern w1th teacher control stems
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"-,. from the notion'that an 1nd1v1dua1 s percept1on of the goa1s of the

N ;f't : '_ Sett1ng may 1nf1uence h1s behavior 1n that sett1ng H1gh teacher

’
-
e D T I T A e R TR TP
e~ s zann T e i Lt R

rx j.-“, ~‘y contro1 m1ght lead to'a narrow1ng of the range of student behavib s
‘ .ﬁlso that more bé§§v1ors are related to the perce1ved goal of. sat1sfy1ng S
~:teacher requ1rements. '

S oy \

Teacher behav1ors s viewed 1n ‘the mode] are regarded as,

/

;'beIng d1rect1y 1nf1uenced by teach1ng strategy The model 1tse1f a110ws
-,for the poss1b111ty of student behav1or changlng teacher behavior.,f .
f‘However, thts‘ﬂatter poss1b1]1ty is not d1rect1y under 1nvest1gat10n j:".
: 1d th1s study o ,;‘f“ "n*' - : j' o '; - ;,", e

-'R" L ;"7, Accord1ng to the mode], student behav1ors are seen as a]so

y
' 'be1ng 1nf1uenced by the boundary cond1t1ons e1ther directly or through
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”hteacher behav1or It 1s possible that such boundary cond1t10ns as |
)

’student percept1on of ro]e and of teacher expectat1ons can themse]ves

i

-
»

Q;l' ‘f':f e ” - be affected by teacher,behaviors, part1cular1y if-a cons1stent'pattern-.‘
48 . 7 7. of teacher behaviors has-been observed by‘the student over a.périod of

i
i

Th1s mode] -then, is one way of consider1ng the potential

i E
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’ re]at1onsh1ps among varlous setting and behav1or variables, The maJor

B ~4_ ? :;..331 . ~study attempted to derse a system of mapp1ng the poss1b1e range of -

&

- <
Y
o Tek
Ry
5
",

) teacher and student behaV1ors and 1nteract1ons between these that occur
in a: specif1c type of classroom setting. and to dev1se a means of -

.‘measur1ng outcomes direct]y from c]assroom behavior. Th1s study was

ok

TR, e

! ‘fconcerned with a specific form of teacher-student 1nteraction. that

-
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I *fof teacher interventions in Taboratory grOUps of eiemen ary ‘science ‘:ff”§~ﬂ

N SR A ;ciasses T VTR I ,‘.- o ét.
_'-\ o -Significance of the Study ) ' R ‘ B ' -

- . J . . . 4 .
-

LT

~ Interaction ana]ysis studies have typicaily been carried out ' *:-
‘_,1n conventiona] classes The maJor study broadens the!range of cTass ‘
S f~."31tuat10ns that have be ‘studied * Once one decides to study non—

‘h'c0nventiona1 c]asses, a series of prob]ems occur that are not typicaliy :

'1nvestigated The broad quest1on of small group behaV1or 1s .one such

;feprob]em The effectaof the teacher on the smaTT group is a sub pnoblem.,.'
A . . . . i . ) , l 3 .

S e j x Because research on teacher 1ntervention nn smaTT groups ‘is- ,f:'
| very Timited, an expToratody study such as. thTS one is Justified

General]y such information can heTp define the ovdrall probTem of

- L4 - - - - - .
~.g,,on-‘:4:-—-w!.~;hq;,_,;__,‘_“ P ‘;'{?‘ﬂ%”"‘ﬂ&;—. P

-

, teacher contro] of the Tearner srtuation. ReTativeTy Titt]e is known
Ty . C o AN

. {’"‘_ "Q':' about the manner in thCh chiidren approach the type of prob]ems w1th

N ":4F .which they are typicaliy confronted in science cTasses about the - ¢

Lo - ‘
- A ~'teach1ng strateg1es which can best enhance the/requ1red thought processes,

[

"iand about. the variables that 1nfluence these teaching strategges .The ‘

iz
A
i
(I

' t'ylf] : fﬁ :'T information gathered in this type of study shoqu, ln the Tong term,
i.,~v'.'s:;;5‘i fbe of vaiue to science teachers ln pTanning instructlonai strategies.'
= R : For example, where resuits of’ the study indlcated that ‘teacher 1nter— -
'3-vention proved usefuT under certain spec1f1c 51tuatlons, a teacher

L _might decide to 1ntervene 1n a group whenever that occasion arose .053*

/

"?_ the other hand where resu]ts showed that under.. other conditions
2 f;}“:; R “fteacher 1ntervention was unde51rab1e he woqu probabiy dec1de not to

A '_5‘Tintervene under these conditions
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REVIEN OF THE LITERATURE

“ L . C : i." R S

RS

L e SR L this chapter the literature review is d1v1ded into ‘two -

g
e - CHAPTER 2 B P i

by

1

:

k)

i

_main sectionS" group dynamics and classroom observational systems.‘

Im the group dynamics section there are essentially two areas "in the %

“prarags moa e

4

L literature that are relevant Studlé@ on’ group dynamics of a general[ L
aoo S T T . :

bR A ittt

. o ?”_"f t_‘b'.nature, nd studies wthh 1dent1fy a number of variables dealing L _:l ' :t"
: s '7‘5.woth teacher-group 1nteraction that p0551bly 1nfluence what bchFZ "i:f ;Eﬁgf‘ i3
¢ ’g-in the classroom. A -,7“;: e ”lﬂ 5’ |
':ll}’isection;A Group Dynamics 'ff' ' ‘ x
i | Literature related specifically to teacher 1ntervention in’ 9$
) B small groups is very limited However, 51nce the small group situation ‘f?@
: :_; o “‘ under study can be conSidered a soc1al setting COhSlStlng of groups of .2;1
: :;;; l;‘“;' people interacting, literature related to group dynamics lS relevant o '§%}
PR ;;,“'; 1;'and abundant . ' ".‘. ) ': | A" "f‘ cL ]f" | _A;f\“:f 'th' -

.
s
ST

l~ ' - : . ' . - ,v‘.

~\
T

Much of the research on, group dynamics 1s related to such

A VP T
N et

a~

Y

'groups as T-groups encounter groups, sen51t1v1ty groups interpersonal -:;5:_ g
flzrelations groups and sd on. However, many of the results can be applied

L] to education, in particular the classroom. . ‘~:’r"~,. - N

. 'SJ]? L A great deal has been: written about what goes on 1n the class--
P ' room Most of the functions associated with teaching are implemented

) ;.'w:._ﬂt :h':ﬁ ’by verbal communication. Flanders (l965) found that~§1scourse occurs:

ol L ",; over 60% of the total class time and that the teacher talks over 70%"

i Aof that time 1n the conVentional classroom. Bellack (l966),ousing the
language game theory of Nittgenstein (1953).\was led to an analysis of
' ... l.‘ \»“'
" R . PR :
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,'the concept of "pedagog1cal moves" in classroom d1scourse.- It was

L found that commun1cat1on 1n the classroom could be described in- tenns

3
}-,of cycles, beg1nn1ng typically w1th a sol1c1t move and’ followed by :”j_“-' - ﬁ%‘;
G ff\: the student with a response moVe | . ‘. L SR ) 'ﬁ A
3 T : ' - . L N
, ‘ It 1s obv1ous that commun1cat1on plays a major role in - :'---‘f: | FV'f,(
Foo Jxﬂlfmost class settings. Thls commun1catlon can take the form of teacher- ‘%‘, ,“'fta’
';"'VGAS d,.ﬁ-f , student. teacher students and student—%tudent 1nteract1ons.‘ Nhenever ﬁ} 2 l
o v‘f'- ,fﬂla group of people meet in a socral settlng, commun1catlon occursl It '».'f SN ‘;%
SRR :-515 th}s fact' that makes group dynam1cs literatiire generally appl1cable T?
S ’Z:Ein this study “In the. study, the maJor emphas1s 1s placed on- the :i
:"teacher-small group 1nteract1on.._* o ' . ' .?:
L R Group dynam1cs 1s a relatively new area of research w1th a %5
‘x‘tremendous increase 1n research occurr1ng after the'azfortance of - {%
‘,tlwgroups was 1lluminated by Kurt Lewwn and assocIates ?n,l947 Gunderson - @%'
.'“(1950) states that desplte the amb1gu1ty of the term, most people adhere i
o to the definitlon of group dynamics as be1ng 'the theory held by a .
»Jnumber Of educatlonalists, social psycholog1sts, soc1olog1sts and : -
o - “'.'M~;:::welfare workers who' claim they have dlscovered a method. for the appll-
T .,;.' S}Lf~-?‘j ;cat;on of scIence ‘to the process of human relatlons : o
T "‘/' S o ‘“ﬁ: