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' ThlS the51s attempts to deteA‘Ihe the- place of

.

‘

llterary cr1t1c1sm»1n a secondary Engllsh currlculum ?he i

. W,

functlons of 11terature 1n a currlculum are examined and

v

llterary cr1t1c1sm is shown to be of v1tal 1mpor ance to
;- .

the satlsfactory fulflllment of these functlons [ Cr1t1c1sm*'

AR P v . . - W

- 1s seen as an essentlal component 1n the study and teachlng

i ¢ ‘a

- of llterature,'espec1ally 1n v1ew of the many and varled -f/,

L . ) E . / N
- . e * '.,' ‘. " .
v ' P i

fjforces affectlng contemporary soc1ety.‘*‘

. On the ba51s of a comparatlve analy51s of the ,fl 4

- . .

Hﬂ_secondary Engllsh currlcula of Ontarlo and Newfoundland
\.

I3

'and an examlnatlon of current llterary theory, Lt would

appear obv1ous that llterary cr1t1c1sm demands a. sharper

focus and a hlgher/prlorlty than 1t currently recelves 1n

the Newfoundland currlculum.- Renewed attentlon to llterary

crltlclsm in the currlculum should reflect the soundest -"ﬂﬁ

[N v N '-«.",’,‘

: reasonlng fOund in current llterary theory A
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l‘constructlon of .‘Lt forever contJ.nual llterature lS, of

] ] " : T
E L " , &,
;-11“' \ L ; R
AT U CHAPTER ONE . Lo < oo

oo 0T U INTRODUGTION ¢ - i L e

e

therature 1n the ‘Currlculum RN
gt

) .The pr1nc1ples by whlch we act and the

/ ., criteria by which we Judge and conduct. e —:—_

our lives depend ultlmately on the life "
of the—ny;l.nd. Ot e -
' ‘ = ‘Hannah» Ar‘endt‘,;’
Plaget (1970) refers to man s mlnd as “the as yet

S

'i:unflnlshed product of contlnual sel'f—constructlon"'(p. 114)

. Because the product 1s forever unflnlshed and the self— o

v S

L . y,

v 1nd1v3.dual..' Essentlally, llterature is devoted to 1mprov:|.ng
g \:the quallty of the llfe of the m1nd and J.t is, th:.s whlch
]ustifJ.es J.tS place in the school currmululn ‘ o
N The study of llterature is devoted to the ndurlshment;fv B

\ and growth in depth and perceptlon of the :Lmaglnatlon. Frye

(1964 )y . states that

8 K ' the funda.mental job of the \:Lmaglnatlon - R
4 in, ordlnary 11fe, then, is to produce, oL -
. ‘out oOf the society we have to’live in,~"-'- =~ ..
" a yision of the 5001ety we want to. live SR

... ‘," '-"..'-ln (p. 140) O gﬂl‘:, ’, " ‘ ‘:.

o .For Frye, the quallty of thls v:.smn 1s dependent om the

'degree to whlch the 1mag3.natJ.on 1s educated through the study

v

of l'J.terature. It lS lrterature whlch offers man a wealth of

A

. e -

"':"necess:.ty, .an 1ntegral part not only of the school currlculum

but also of the llfelong "curr:.culum" o»%' the educatlon of the~ 1?-;;

”organ:l.zed experlence and, 1n so do:.n.g, also offers hlm 1mmense e

rrm—

;
i
g
S
e
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“1
g
P
A
-

ekt fos s o a6 7 T st .
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i' - - T L ; o [ . .. . . g . V . . ‘!‘2 ‘ i-~

Lo ' ; Lo ,’i A MR S S St S SO SR
i and varled pOSSlbllltles and’ alternatlves :|.n hlS quest for ST T

o ‘\.. '._':,‘:'\KT" o meanlng Although much of thJ..S mean_‘n.ng 1s galned through ';
. o ...analoglcal thlnklng, 1t 1s not to be 11ghtly dlsmlssed Hunt Ry P

.3(1982), a cognltlve Scle‘ntlst, po:.nts out that desplte the v

roa ';fact that analodlcal thlx}klng prov1des only possxble o .

¥ conclus:l.ons, and p0551b1y wrong conclu51ons at that, ".Lt 1s -
the most J.mportant of our, reasonlng RTINS J . ;
[ KRR LT processes, and is - the ‘chief. way din- whlch—- ~—e e I
S SR AP «;1 . we: interpret: and deal: w1th the phy51cal S L
O worlzd around us - (p. 141) S ' ‘
' ~.,1Thus, the 1mmens:.ty, the 1.ntens:.ty, and. the varlety of ‘ :

A 'experlences prov1ded to students through therature 1s R
, _ extremel J.m ortant.. .' S ey '.' o s

. S ) ' In fact provldlng students these expern.ences may be S AP

R recogm.zed as belng the prlmary task of llterature téaachlng :

‘.

"'"'Whlte,head (1966) seeé thls task as’.

. .. . 11\"‘ ar
N the rieed to ensure’ that all chlldren gaJ.n o
f. . - . .. . the'widest possible, acquaintange with forms

. ) v of experlence -in’ Language -which are of finer
Yo o N quallty than :thosé .to which" they are, exposed
. .r . : . . in-the home and/the street.' This experience '
-k ’ e e e may eventually provn.de standards  of "
§ % e oL comparison which. will. ‘enable’ them at tlmes to
A ST seer through and reject the cheap, the sllpshod
. and the debllltatlng (pp. 90 91) .

P . oL b

“‘V'U;Ltn.mately, the study of llterature frees students 'S0. that ; |

;’?} 3 | - '.:"/‘they may very well xrise above the potentlal superflclallty:’-: | ) ,
| ”““Of human exlstence in mbdern soc1ety. : In fact/_L_J.t is thls R i
: . ‘:-."aspect of: cho:.ce to Whlch Gadamer (1981)) refers whén he '

. 8 tates that




know:mgly preferrlng One thlng tog\ R .
‘- another  and’ consciously. choosrng EERRREEY TR R
*+ among’ possible alternatives is Jehe” oL LT
unigue and:- spec:LfJ.c charact’érlstlc ST T
’of human belng (p. 91) - SR e L

‘\
‘

It ls as Luhmann (1970) states: ,"f",’.

Man has the capaclty }to comprehend the -
world, ‘can see alternat:.v;es, possa.brl:.t:.es, -
can.realize his% own- 1gnorance, and can ;<
percelve hlmself as ‘one who must make s
dec:.s:.ons (p.\ 6) .

essentral_and ;1ndee‘d causeﬁ' one to wonder 1f 1t Were not

o

thls reallzatlon wh:.ch gave blrth to llterature.,

’I‘he notlon of “pOSSlblllty" 1s an ech.tJ.ng on X

-~

terms of the study of llterature..--

\

others and theJ.r experlences 1n 11terature, to env.Lsage thesie

pOSSlbllltles, and through them better understand oneself and o

v

one s fellow man lS essenta.al to 1nner growth. Jonas (1974)

states that SRR C
" We understand through Our poSSlbllltles,
~not, necessar:,ly through actual precedents-

., in our experiencei’... On man's mnature’ .

"-being "pOSSlblllty" rather than . determlnate

.-fact ' 'depends our emphat:.c understand:l.ng of

"«even those experlences of other souls .

actual ‘'or fictitjous = which we may

: . .never be able “to duplicate in ourselves. : I

Syt This-is" to: say that th* very use; 6f. language ot
. :for the. generat:.on of psychologicadl novelty - B

‘an: actual ‘enlargement of the soul's - ~ '
'estate - depends on- thls transcendlng tralt ol
.. -of our nature .by which we -ate always more B
' ;than our present belx@ (p._. 274) . T

v .“.. . -,‘. ,‘.

{:,"Thus, the depth of one s be:x.ng can be determ:.ned by the number ,' i .

' Z-'.'fof p0531b111t1es one can conceptual:.ze. i In fact, as Rescher

. - -
v N
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Do T o s

llterature as aesthetlcs. In fact, lt is the aesthetlc

5 the 1d;a well ', o . S C i

: "the lnhlbltlng functlon of aesthetlc educat:.on v1s—a-v1s o

It lS th:Ls aesthetlc ser:.ousness th.ch J.S a functlon of the

a . N X . e
e

(1975) po:.nts out, "'the only p0531b111t1es for us are those

o ‘ whlch can be pre,jected in terms of our conceptual 5cheme"

(p. -214). - One of the maJor* funct:_.ons of llterature is to
broaden this conceptual scheme I

-, All othls 1s not meant to detract from the vn.ew of

experlence of llterature whlch 1s the ba51s for dlsch.mJ.natJ.on

among types of exper:l.ences.b, It is here that crltlcal

L app:l:'alsal of llterature 1s so J.mportqnt for .'Lt leads to -

’"mor‘e dJ.Sc:rJ.mlnatlng perceptlon" (Re:.d, 1971, P. 170) ’ and

therefore a greater sensat:.on of l:l.terature for, as Nutta\JgQ

(1974) 1nd1cates, sensatlon ":Ls ‘a condltlon'of perceptlon"

v T

(p. 290) Nor n.s lt meant to detract from the enjoyment of

the study of llterature. , _Wel.fLek and_War.re‘n, (1977) capture :

- -The. pleasure o:E lltezsature J.s not one’ I
preference among-a long. lz.st of "possible -
_"pleasures but 'is a "higher. pleasure' because
-pleasure-is a higher kind of act1v1ty, i.e.-
D non-acqulsltlve contemplatlon . And, the .
' tlllty =~ the ser:.ou’sness, the J.nstructlve-'
ness -- of literature is a pléasurable .
‘serlousness, i.e. ... an aesthetic serlous-—
A ness, a serlousness of percept:.on (p. 31)

°

o

study of 11terature whlch SmJ.th and Smn.th (1971) refer to as

popuIar art" (p- 143) ‘ ThJ.s is so because A _',}.
- aesthetlc educatlon offers as alternatlves

examples .of better, r:Lcher, more’ worthwh:.le

 forms of exper:.ence, in the hope ‘that .

. 'persons will come genulnely to preéfer what

they have come to know as belng better (p. 143)
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A

‘' Viewed from’this‘perspective, the study'of.litereture

'must be pursued w1th zest, fervor, and an underlylng serlous—
ness of 1ntent and purpose therature is life -:]is‘lt was,
as it 15, and»as 1t-can be. It 1s the llfe of the mlnd and

as a result, is lndellbly llnked to the life of the total
v
being. Our aim 1n aesthetlc and humanlstlc educatlon is to

'create 1nner freedom and to enrlch 1nner llfe (Kllnger, 1977,

;p 325 Hardlson, 1972 p 17) Thls can only be accompllshed ,

.,\*

'through adherence to the goals of llterary study.
therature l.. should acqualnt the student oL
.with ObJeCtS of aesthetic enjoyment@ and : B
excite his enjoyment of them, whlledat ‘the
same time developing a refined and o .
discriminating taste. - He should acqulre R Do
'some stlrrlng of creative 1mpulse, ‘and a . @

. love of “truth and beauty as. ends, in L
‘themselves which transcend the utilities
‘of practical life and ‘the bare requlrements
" of morallty (Perry, 1954, p. 417).

.-
v

No suQJect in a curr;culum can clalm any nobler goals.

g
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(;)IAPTER TWO
CRITICISM AND ENGLISH EDUCATION

.

[
wr
f ‘e‘ 4

Deflnltlon of a Cr1t1c ‘

[ s : . -
. . K

S The prollferatlon of llterature devoted to cr1t1c15m .'

ﬂ*chtlonarz deflnes a. crltlc .as’

s'of and In the arts is testlmony to the lmportance of the critic .

vand hls’crltLCISm.. For those whose llvellhood is the arts,

1l

. the" crltlc can spell Instant success or dlsaster.” For ‘those’, .

.

:;who study the arts the crltlc s, role is probably less

'

devastatlng but certalnly as cruc1al.' Not only lS the Crltlc s

,.l

',;statement an evaluatlon of the wor@h of a plece of art,vlt can

y

.also be a vehlcle through thch lnSlght is. galnai and further ‘: tlx

; A
‘avenues are.opened for the exploratlon and the examlnatlon of

-

“art

Desplte the usual negatave connotatlons of severlty, '

harshness“ and captlousness Whlch follow the crltlc, hls roles
are Varled and complex.‘ Webster s Thlrd New Internatlonalq' .

one who- expressed a reasoned oplnlon on any
matter (as a work of art.or a. course of oonducﬂ
1nvolv1ng a judgment of. its.value, truth, or.
. rlghteousness, an appreCIatlon of its beauty
;or technique, or an Interpretatlon (p 338)
: The compllers also state that a crltlc is “one who engaged

Vi"

' often profeSSIOnally In the analySIS, artIstlc evaluatlon,'or /\

Y

:napprec1ation of works of art" (p. 538) From these 54

deflnltxons, ne may conclude that a crltlc can exlst in both ,l

1

a nonprofeSSIOnal role, as In the former deflnltlon, and in a

profe551ona1 role, as In the latterp '

f .
. L Vot et

PRI

S

_'.V,..‘.._r..rw’,.._-,..l.‘?.._l‘:—“m M

e e e P § 3 A L s ST ST
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—

<

.



PRI .
N .
PR [

jart and encourages others to. react in dlverse ways, form therr
'Concelvable though thlS role may be, 1t is. dlfflcult to "7;-“

' . however subtle. In fact,,the role of Judge would appear toj

‘be ‘a major preoccupatlon of the crxt1c.~

oircles, thlS is most certalnly the case. "He:sees a good-

cr1t1c as one. who holds three spec1f1c quallflcatlons. P

i
I
!
‘fbecause the artlst and the publlc do not experlence and :- ,' h i'
';:therefore cannot communlcate on the same level.\ Thus&@ l

, , . c
‘represent an: other... (p. ll) . In thls Case the "other" is . - w

QU OIS Y B

-

n

Dav1d Russell (1970) questlons the deflnltlon of the

=cr1t1c as, that of ]udge or. fault flnder.l He sees the ‘eritic

'"one who communlcates part of his experlence of a work of

0y

S

own oplnlons, and defend the1r pOSltlonS" (p 109)

1mag1ne a reactlon to art that 1s not, too, a- Judgement,

.

P N R T au R}

’I\

AN

For I A. Rlchards (1924), a father flgure ‘in cr1t1c1sm

He must be an adept at’ exper1encrng,, ' R o oo
- w1thout eccentrlcltles, the state of . o o '
. mind. relevant to the work. of art he is :
]udglng. Secondly, he must be able to )
. dlstlngulsh experlences from .one’ another
‘as regards their less superficial =~ - . ;: T
features. Thlrdly, he must be a. sound ' o
" judge of values (pq 114).

u.These characterlstlcs allow the Crltlc to act as a medlator
ribetween the artlst and the publlc.ﬁ Underlylng thls{ of course,

"ﬁls the assumptlon that a medlator lS necessary apparently '

- : : : Sy

}medlator, and sometlmes a translator, ls necessary Murray

'Schwartz (1978) alludes to this’ when he, deflnes the crltlc'

|

f'as "a reader who makes a dlfference hy u51ng hlmself to j'- ol

'-the author of the text Wthh the cfitlc chooses to érltlclze..: Q‘

‘ Lt . ot o
% .




H

S to e
- , . R

g The dlfference appears to be in the mlnds of the audlence who

SNl

- are exposed not only to the text but to the crltlc, ‘as well

: ThlS role, in fact, can make the cr1t1c 1nto a,

:,_socially useful belng. The Encyclopedla Brltannlca states

. that‘“a Crltl@ is. 5001a11y useful to the extent that hlS
.soc1ety wants,'and recelves from hlm, a fuller understandlng e
:.:of llterature than it could have achleved w1thout hlm"‘
' v(p 1037) Thls, then, may be con51dered the publlc dlmen51on d\

?

'i‘of'criticiSm The cr1t1c ;udges a plece 'of ‘art and by h1s

s

.ljudgement, calls the attentlon of the publlc to the work of

.art or, 4in the case of a negatlve Judgement, dlverts the publlc S

,away from 1t Elther way, he calls attentlon to a plece of art.'

"Once the attentlon of the audlence 1s won, the Crlth may then,
in’ the words of Maxlne Greene (1978), gulde the audlence "on a

Journey through a work of art p01nt1ng to those aspects of

‘thelr pr1n01ples or guldlng concepts that make 1t p0551ble for

them to see" (PP 206 7) ‘ ﬂ" : , <

All of thls is not to suggest that the Crltlc has the

~

- last word 1n the evaluatlon and 1nterpretatlon of art It 1s

'Greene (1978), as well ‘who p01nts out that "no crltlc can
ever fully translate a symbollc structure or. determlne the d

',‘dlscoverles an 1nd1v1dual w1ll make"‘(p 207) Pertlnent to F‘

oy

" a dlscu551on of a Crltlc s v1ew - or of crltlclsm ‘in general -

“is recognltlon of the fact that just as cr1t1c1sm has a very “-,

P
T

publlc dlmen51on, there is also, ultlmately, an 1ntensely

Id

Aprlvate and personal dlmen51on to 1t, as well.. Schwartz (1975)

: summarlzes thlS p01nt well when he states that""all cr1t1c1sm

PRI B
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‘"of llterature orlglnates in our personal experlences of

. 11nd1v1dual works, and all crltlclsm 1s a transformatlon of

those experlences" (p. 756)~ More pre01sely,'"cr1t1c15m 15‘

an,. exercise of prlvate sympathy, dlscrlmlnatlon, angd . moral

--,and cultural reflectlon" (Encyclopedra Brltannlca, p. 1041)

'It 1s through the publlc expresslon Qf thlS prlvate encounter\G‘

&

T

«that knowledge 1s galned and agreement reached in. the quest : \ ‘

‘gwfor the constructlve 1mprovement of man s expre551on 1n art.

‘toward the art of hlS own age" and prov1de -some estlmable

s reply toﬂthe-questlon, "what is the measure of man thlS work ,f~ ..

Stelner (1967) sees the crltlc as belng responsrble 5

~'"for developlng what he refers to as."humane 11teracy" (p. 10)

. Not only does the crltlc functlon to help the reader choose

what 1s worthwhlle among the imnense volumes of 11terature ,ﬁ_

.

avallable, but he must ‘also uphold "speclal respon51b111tles -

.

'proposes?" (Stelner, 1967, P. 9).~ It is; 1mperat1vetthen that

he grltlc must ‘censure. that whlch, in art does not allo .for..f

.
\

the malntenance of man s dlgnlty through hls humanlty. ?he

crltlc in’ thls capac1ty has a respon51b111ty to 1ndlcate what
and where "art“ appears to dlsplay a shallow, superflclal v1ew ('

of humanlty._

“

Critioism:and Education~'

Awesome though he may appear, the crltlc cannot be -

L V1ewed as ‘a person whose role 'is: totally dlvorced from the.

"i:educatlonal settlng of the classroom. Northrop Frye, one - of ;Zt

¢ P .

xthe best known crltlcs of thls century,,empha51zes the strong

(g N
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that the ultlmate test of good teachlng lles ln

*.,.  'can lnten31fy another s’ appre&ciation,

“oPens .more books than’ [he] closes" (Stelner, 1968 p. 7)

. dlscard as 1rre1evant any mentlon of cr1t1c1sm and the

'Acurrlculum. Cr1t1c1sm and read1ng,,as 1t were, have been

1
/ . . R ) ‘ . .
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relatlonshlp betWeen crltlclsm .and teachlng Frye.}l964):states-

'the great bulk of cr1t1c15m is- teachlng, N L
at. all levels from kindergarten to . -*° ' . L '
\graduate school. - A small part.of it. 1s . B ,
reviewing, or 1ntrodu01ng ¢urrent o
: llter_tu e to 1ts publlc, and a Stlll

'.r Frye is not alone 1n hls\v1ew of cr1t1c1sm as teachlng. . Greene

blnds the two nlcely when she states.

,.It is often sald that teaching - good ] , T

- 'teaching - .is 1dent1cal with criticism, v e L

‘espécially when ‘it is carried on for .. .. il s
the sake of. making partlcular art. forms ' -
*more acce551ble (p. 206) .

-

To strengthen further the bond Greene (1978) goes on to assert

‘ol

1

.
., s
o

‘ whether or *not crltlcS (or teachers)

enrich v131on, freé’ him.or her to

'bring a given Work-into being: in his. = - . o . 7o

; or her lnner tlme...f(p 207)
These assertlons 001nc1de well w1th the establlshed roles of
the crltlc for they allow the cr1t1c to be regarded, not as-a.

restrlctlng force but rather as a. llberatlng force, one who"

,,,,,,

e e T~

* There can be llttle dOubt that schools are more than

[

preoccupled w1th fosterlng reading skllls and promOtlng T» '{f]

-
recreatlonal readlng.. Thls concern has led some educators to

,'-. . e

plaoed'on opposrng ends of the\spectrum. Not only ﬁ? thlS an’

.
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"apparent contradictlon, 1t 1s also educatlonally unsound

.Rosenblatt (1978) suggests that ‘

t-?
every reader is to some degree .an embryonlc '
critic, and eveéry critic one who carries
furtherxr the inheprent act1v1t1es of the

) ,reader... (p. 138)

‘ 1

:opposed. The capac1ty for the development of the crltlcal

~Sklll 1s 1nherent 1n the reader and, therefore must be

fostered 1n the llterature programme. Howards (1969) capturesr

v ,
o ‘the essence ofothls when he deflnes crltlcal readlng aS"»“
g " seelng relatlonshlps, sen51ng moods and
; ! ' tone, and being able.to bring to ‘bear -
. . -onall readlng 51tuat10ns, verbal and -
'~ nonverbal, a total awareness of what is T
; B occurrlng Ap. 172) : '
| fThese skllls assoc1ated w1th cr1t1cal readlng are’ essentlaL‘for
ﬁf ‘ 1nstructlon 1n llterature and are, therefore, the concern of
» “ 'thegteacher of llterature.: As Slmmons, Shafer and West (1976)
.'] . - N . - }
. 1nd1cate,f f:h
\ . S\\ ¢ .. =much of the - success in the teachlng of

. literature may hlnge on teachers' being
». + - able and willing to’ dlagnose reading .- : .
- ~-problems,, to prepare students for needed ;- A\
1nstruct10n,and to execute . thlS ‘
,lnstructlon (p 54) ’

iOnce the necessary Skllls are acqulred, these authors then‘
cla1m°that "llterature teachers should he adept at 1ntroduc1ng
sxudents to crltlcal readlng" (p. 54) . LT"‘ . .';' d' }
Stlll others reject the Crltlc and any form of'
:crrt1c15m 1n the classroom because, they argue, crltlclsm

'destroys spontanelty and prevents the reader from engaglng 1nu;

* .a fulfllllng aesthetlc experlence. Few would be 1nc11ned to
‘ \ - . . . . - . N
.‘ ' _‘. - . ) " .

Thus v1ewed, the reader and the crltlc cannot be dlametrlcally ,

’ .".l “, ." | e . ‘ .. \ ‘ Nll N
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d1Sagree w1th the notloh that aesthetlc experlence 1s the e

‘fprlmary aim of llterature. It 1s,.as Hrltton (1982) p01nted“

S =

out in a recent 1nterv1ew, the@g?sthetlc readlng of« llterature

‘-o

~whlch keep allve in our soclety" (p. 23) . , '%v..ﬂ

Agaln, it would seem, there 1s an unnecessary p1tt1ng

of forces agalnst each other. Though 1t may be true that

ot

crltlclsm can detract from the aesthetlc experlence of

y11terature, 1t 1s not necessarlly so that 1t does or that lt

f;: w1ll. Whlle admlttlng that crltlclsm must be placed fr., ln-
.“subserv1ence to the young person 8. engagement w1th the &'f L

'*materlal [llterature]“, Judy (1981) also states that “analy51s

- ,and crltlclsm are not in opp051tlon to a reader-centered

,program" (p 156)

_states that

oy

Clearly, any llterature program 1n whlch llterary

':'crltlclsm is not a prlorlty may be serlously challenged to

-

: ']ustlfy 1ts place in a school currlculum Culler (1975)

-

“in. the process ‘of llterary education
~criticism is both an end and a means, - -
_the natural culmination of study of an
author and.the lnstrument of llterary
tralnlng (p. v11) .

-

~'Bosenblatt (1978) suggests that, in the practlcal appllcatlon

'Aof thlS v1ew, 1t 1s not necessary to dlvorce the crltlc and

the reader in: the study of llterature., Rather,.< .-~;f ' 2

“ﬁ»\nj ’ 1nstead of a contrast or break’ between ._"“

. the ordinary reader and the knowledgeable

- «. eritic, we need to stress the basic - C
affinity of all readers ‘of 11terary works _ Do
of art (p. 140) . . . A

' N LI b . . . ¢ B . . N K - -
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Even so,'crlticism need not “short—circuit" literary study'

in the classroom as Brltton (1968 6) suggests.. Rather,

‘crltlclsm has the potentlal to help students become more

'confldent, more crltlcal, and more satlsfled readers..

'WlthOJt crlthlsm, ‘an aesthetlc experlence may ' never actually

L)
occur durlng the reader S enc0unter with 11terature elther
l " . . '

1n51de or outsxde the school classroom.u ’
_Q .

Cr1t1c1sm 1n the Engllsh currlculum has a cruc1al role ]‘

to plaﬂ, too, 1n terms of. what has become known as popular art

.or popular culture. Frye (1957) refers to thlS role of

crlthISm -as "transvaluataon" or

‘the. ablllty to. look at contemporary socxal' S /"
“\values. with the. detachment of one who is’ .+ - /'

. ‘able to-. compare ‘them in some degree with
~_Ithe' infinite vision of p0551b111t1es . ~ o
‘f e presented by culture: (p. 348). : S 4/

| |
Frye (1957) further clalms that

'»,one who possesses such a standard of
transvaluatlon is.in a state of - - RS
v vlntellectual freedom.l One ‘'who ‘does not - 7
I‘possess it is a creature of whatever '
- social values get. to. him first; ' he.has
only compulslons of hablt, lndoctrination, S

i " &nd prejudlce (p 343)

It is such frlvolous natures whlch popular culture 1s produc1ng

“in horﬁes - 1nd1v1duals who lack 1nd1v1dua11ty ‘and who are :
h makes badﬁ’gs to

'"the product of an 1ndustr1al machlne w

amuse the‘sava es. whlle m1551onar1es steal thelr souls and’
g

merchants steal thelr money“ (Gass, 197' .
=

. Surely our educatlonal system must be expected to ald

‘H'ln the development of mlnds whlch are able to detect such

Modern soc1ety 1s such that the amusement lndustry

-~

"rabuse.‘~

.;;‘ fﬁf h-i_: .':L;p?x_/'“
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7d. hlgh school level should be taught w1thﬂreference to language,f

.teachlng 1n llne w1th college llterature teachlng. Such
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" CHAPTER THREE
CRITICISM AND THE CURRICULUM

ﬁistory;of Criticism in English Curricula-‘

P

- The degree to whlch cr1t1c1sm should be-a part of a *"‘

)

secondary Engllsh currlculum has long: been a contentlous JBSue

among teachers and scholars in the subject area. There 1s~no

n

'1per10d 1n the hlstory of the teachlng of Engllsh durlng whlch

\

~

ithere ex1sted awconsensus on what role, 1f any, cr1t1c1sm

hshould play 1n the study of llterature at the secondary 1evel

As early as 1897 the Natlon%% Conference on Unlform

Requlrements 1n Engllsh recommended that llterature at the

i

:style,'structure ,and method, and w1th reference to the place
‘”'of the work im llterary hlstory and the c1rcumstances, both

soc1al and personal, under Whlch it was wrltten (in Evans and

Walker, 1966, p 8) ThlS stance may be v1ewed as .a Subtle -

attempt by the Conference to brlng thh school llteraturé

in_reasonlng for the 1nclu51on of crltlclsm .in secondary Engllsh

currlcula caused Colby (1906) to state that

the hlgh schoolfshOuld recognlze that 1ts
primary purpose is to contribute through
. - its course.and its 1nstructlon to maklng
St “boys -and girls into men and .women of
generous, 1ntelllgent minds and’ hearts, -.
,and capable hands. - If this also flts them
.to take’ up the work. in.college, it is: well.“'
If not; surely the pertxnent question is . .+
o “whether colleges themselves are on the
~ Arlght track (p+ 175) ' -

4

A

[ .
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A‘However; thls preoccupatlon w1th the moral and 5001al worth
of . llterature was not a prlorlty shared by all. In the?same
year, Bates (1906) clalmed that ’ '

certainly. a pupil who- graduates from the

~ high school should have some power of

, “criticizing intelligently any- book which

. . .+ comesg, into his hands, and of forming B
o /- ..  esktimates of diction, general form, and . oo

' L '.to a less extent. even of style {p..194). .

e A

"I A..Rlchards (1924) saw cr1t1c1sm as belng of great}

'1ntelllgent respondents to llterature. He clalmed that - "badﬁg

t.ltaste and crude responses are ;{.»a root ev1l from whlch other
'.defects fpllow“‘(p. 62) Thus llterature and crltlclsm were
-‘to be used to develop good taste and eloquent responses 1n -
-students 1n order to satlsfy the. a1ms of llterature as‘a
. subject of study.“ i
- o Durlng the thlrtles, both P, R Leav1s and Denys
Thompson spoke out strongly on the lssue of crltlclsm and
. readlng. EF&V1S (1932) stressed the lmportance of: teachlng ’
-students at the school level to read cr1t1cally and
i dlscrlmlnately. Wary of the negatlve 1nfluences of the
environment, he stated that V
_'v... a serlous concern for educatlon ;n teot o
: : ‘;;readlng ‘cannot"stop at ‘reading. - Practical. o
. _ . . criticism of ‘literature must be assoc1ated T
© 0 with tralnlng in. awareness of the-environ- Y
<. ., "ment advertlslng, the cinema, the press,
P ,v.archltecture and so on - (pp. 48 9)
Thompson (1934) relterated the clalms made by Leav;s (1932)
*_' ' 1‘when he stated that 1t is necessary for students "to acqulre

!3fthe equlpment the tools of analy51s, for asse351ng through ;:

_1mportance to the study of llterature and t%g?development of l:f'.

[ OU A A
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i Hardlng (1968) stated\that
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the texture of wrltlng the quallty of the m1nd whlch produced

~

e V(p 13)

lIt was. also durlng the thlrtles that Loulse Rosenblatt

publlshed therature as Egploratlon,_a book whlch was to cause

many changes 1n the attltude of teachers toward cr1t1c1sm in:

.

the Engllsh currlculum. ‘Rosenblatt (1938) lald the foundatlons

for what has become knowr as- reader—response cr1t1c1sm w1th her

remaf&s dlrected at the study of llterature 1n schools. 'Shef

© N - ‘ ' . ',‘ b A ~ " " 4 .",' '
stated that :.; n'ﬁ~ 1;3435f »':Z et ; S ,Sh‘.j-.-:

a there must take - place ah lntegratlon

. between the framework. of intérests, 1deas,'-5“}7l-’ 'tﬂj“"'

',"jand feelings’ that the student brlngs, and
) ..+ .the structure of 1deas ‘and emotlons offered
'--l«n'by ‘the text: . ,-\” \.,‘_ -

ThlS concept offered tre potentlal for those concerned

/-
prlmarlly w1th the development of crltlcal skllls to flnd

grounds for compromlse. ‘_C

>

;. The decades followlng Rosenblatt s book saw an

P
[

"‘\

: 1ncreased empha515 on student response to llterature 1n the

» vt

currlculum 3 Teachers and scholars at the Dartmouth Semlnar

- of 1968 almost totally rejected cr1t1015m as hav;ng any place}&'flf

f I

1n the llterature currlculum At thlS conference, D W.

: c o .
i response is a word that remlnds the teacher )
- . that the’ experlence of. art is' a thlng of _
" our maklng, an .activity- in which we are our ,'
- Qwn 1nterpretat1ve,artlsts.¢ The dryness of -
z'schematlc analysis of imagery,’ symbols,"-udv.
-1myths, Structural relations, et al. should.
.~ - be'avoided- passronately at. school ®hd- often
«nﬁh"at ‘college. It is’ 11terature, not llterary
m '-cr1t1c1sm whlch is the subject (p 26)

ez

prlmarlly w1th the 1nterests of. the reader and those concerned \'5‘
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_Desplte the sentlments of those who attended the
. ” L .
Dartmouth Semlnar, there were still: those who strongly o

~

advocated the use of: CIlthlsm in the study of llteraturerf

‘Lee (196&) stated, - T -..t , . . v
. o T " . &
:If we are to contlnue to affect the lives I
of -our students after they leave theé’ o
‘classroom, we must place priority- Qn ‘the .
‘underlying structure and. form of our i,’
'discipline, rather than on. 1ts content )

‘_(p. 69) . . s

The confllct contlnued‘lnto the seventles marked by

comments such as those made by Mathews (1973) who Clalmed that'_ﬂ<

A
}for "too long have classroom teachers been thrall to the

lprofeSSLOnal crltlc" to thef 01nt that ?;..llterature 1tse1f

lz-deprlved of.lts power\\E*personal lnfuslon, 1s 1n danger of
belng entlrely replaced by pop art" (p. 569) Counter to thle.

hHlpple (1973) stated that "teachérs of Engllsh can eclectlcally

o

,draw upon thelr [the CrlthS ] efforts to produce exc1t1ng

"*{llterature study 1n secondary school classrooms"'(p -76)«-

‘

', Although recent‘developments have not brought Engllsh

teachers any closer to consensus, there does appear to’ be a

jmovement toward compromise.A Judy and Judy (1979) stated that :

A/v -

a

"a response- centered approach 1s by no means 1ncon51stent w1th.»

'ezalﬁhtlng llterature or w1th 1ntroduc1ng students to, great"

terature" but lt 15 pertlnent that any 11terature study

,"should center on the reader and hlS or. her responses ratherp:'

l than examlnatlon of texts themselves" (p 135). ~Hook and :

‘-tEvans (1982) expressed samllar sentlments regardlng textual:

‘analy51s:'f

-,-/. Talhis @ e et i s e e L e by bt st e ave' 2 e o s i i i s =
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. 1nterpretat1ve, evaluatlve and crltlcal abllltles 1n students,

’ of courses can lead to dlsarray 1n a currlculum and, ultlmately,

< I
C of nece551ty, are’ essentlal components.of a secondary Engllsh

: currlculum

'exlst 1n a prov1nde—w1de or state~w1de currlculum, teachers,-;

- must be clear as to the unﬁerlylng phllosophy promoted by such _\f

‘-a currlculum Vagueness, generalltles, and 1ncomplete outllnes‘

“:to a 51tuatlon 1n Whlch srght of alms and objectlves is qulckly o
'lost." The end reSult is fragmentatlon, d;sunlty, 1ncon31stency

"'and lack of-standards. .fitfxl j -f. T o ji“"ﬂ4'
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-3 ) ) Y s . . - [
It [the analytlcal approach] does .have
value ... if it is employed occasionally
but not constantly, and if the stress is
not upon abstruse literary terminology -
but rather "upon broad description of the-:
author [ technlgues (p 183)

gt

It w0uld seem obv1ous that what 1s evolv1ng is an approach to

llterature Whlch 1ncorporates reader response and cr1t1c1sm.

~

One cannot be excluded at the expense of the other when both

a

cem etem Bemmeem s

7

Crltlclsm 1n "the Secondary Currlcula o

L of Ontarlo and Newfoundland

Surely any component of llterary study deemed of such
1mpbrtance must have a. well establlshed, clearly deflned .

posrtlon in a secondary Engllsh curriculum. Not only must an—™ ~f

Engllsh currlculum reflect adherence to the development of

. . 2

e b v sad AT A ara AT e *

but thlS adherence must be clearly v151ble 1n 1ts phllosophy,

alms, objectlves, and strategles.

_,,.

-In order .for any. semblance of unlty and coherence to — T

whlle not strarght—;acketed in terms of personal approach,

° e

-
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Thus, guldance and dlrectlon are of utmost 1mportance .
' "to teachers who must 1mplement a currlculum, ThlS 13 o ;f;
‘ .wespe01ally true in terms of an Engllsh currlculum It has f":
been stated that the humanltres are- "the least esoterlc ’
Vsubjects in the currlculum" (Hardison, 1972, p 156) . It may
,also be sald that 11terature is .the- least esoterlc of the o
‘ humanltles. -Thls,'ln 1tself has led to much.abuse of
.‘llterature rn the name: of the study of llterature 1n the
;1nf11cted by teachers untralned 1n the ared of 11terature .
jfteachlng, those tralned to "teach" 11terature are- not blame-,-
Vless.. Lack of dlrectlon.and a poor concept of what it means
to approach 11terature a8 an area of study 1n the curriculum o
'-”has resulted ln chaos in many llterature classrooms.:'As.ai‘
result, students are deprlved of the opportunrty of attalnlng

' ,ba51c skllls 1n the pursult of llterary competence..

The most obv1ous place in whlch educators may seek

prellmlnary guldance 1n confrontlng 1nstructlonal materlals‘;-7'

s 1n currlculum guldes de51gned speclflcally to a1d teachers
;fln the teachlng of a glven c0urse. Such guldes should 1nclude
a detalled deflnltlon of the Engllsh programme and an expllclt
0ut11ne of the aims and objectlves whlch the programme 1s'h'A
. fde51gned to fulf111 As well, suggestlons should be madef‘
,,avallable to teachers whlch 1nd1cate how to approach a glven
unlt of llterature study wr}hout stlfllng the responses of ‘

T students and at the same tlme, malntalnlng a crltlcal stance

whlch fosters the pursult of meanlng.- Such a phllosophy 1s-'

classroom. Although much of thlS abuse may have been o j"

s e — g
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b ; ﬂﬁ - ’ '
:subtle and 1ntr1cate and'care must be‘taken to establlshwand
M'thT ~11; malntaln a<halance in. methodology._.“17f§:ffi&?
T ’f{;;.ﬁf\“ Of equal 1mportanoe to- methodology is: oourse oontent.
) _\ £t may be taken for granted that any Engllsh cdrrlculum Whlch

strlves to attaln.a hlgh level of student response to,‘.i_

crltlcal attentlon to, apprecratlon for, and lgterest in

' . .llterature»wxli 1nclude a yarlety .of the'very fanest in;
‘Al‘tﬁ‘ ‘ llterature of the past and the present. .Any E;gllsh 'JE;'
.:fizif currlculum contalnlng ‘a 1im1ted range ot materlal w111 allow

.fff?f if students a llmlted exposqre to a fleld in whlchiliterature'yl

'i}{;;1 of varlety and excellence-ls 1n‘abundance. Thls type of

e .:' f ‘

deprlvatlon cannot be justlfled 1n a currlculum, whatever the

.
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' ' An overv1ew of the Secondary Engllsh currlculum i
v : o a H
k guldes for the Erov1nce of Ontarlo, the largest school system @
; 1n Canada, and the prov1nce of Newfoundland and Labrador is. .
S , T
‘ lndlcatlve of - the 1mportance of lltefary cr1t1c1sm in, the'" i
‘ ) currlculum of" each of these prov1nces.‘ : ;(U g
B B ‘ontario .. . ,Vh‘. o - C
T - tBoth-the curricuium:guides for Intermediate English
L - . A :
SE L (7—10) and Secondary Engllsh (11 13) ln Ontarlo were examlned :
L g . Pl ‘.
x .1n order to determlne the extent to- whlch llterary CrlthlSm !
_ 1s a component of the Ontarlo Engllsh currlculum ,
e Intermedlate.” At the Intermedlate level (7 10), the‘_ o
:';5’ ; general aims: of ‘the 1ntegratedwcurr1culum 1nclude two of six. ,fﬂijff
B “aimg relevant t6 criticism: 0 " s K S
Y 2 2. .f" Lo - [ . - & : .‘ .
“.,'._ A NN o R . N N . . "I.' Col .. . I:'.'_. .
S v I
e . FORh



without an examination of. wvarious materials;

‘and no one would deny that such development
. is essential to “the personal growth of each

;student (p._BO) : N

Further to this, in descrlblng-general strategles for teachers:

at ‘the levels of “organlzlng and 1nterpret1ng 1deas" ln.

"f_llterature and readlng crltlcally and selectlvely" in“"

'./ﬁ; "llterature, ten strategles are llsted for the former and nlne
' -,for the latter (pp-~82 33) S
i ;
3 B

e e Ak
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. ..to ‘promote. the student s appreclatlon and . s -
. . enjoyment of. llterature and language {p. 5).: e
-.'2 and ' ' .
“to develop the students' crltlcal SklllS. Q] .
~and help him apply them in respondlng to ’ :
material’ transmitted through the various .
medla (p. 5). oo ;
" However, in 1ts pollcy statement, the Ontarlo Mlnlstry of ;
B : Educatlon warns that at the Intermedlate level T :
. . . CLt o , :
. . '.apprec1ably more than half’ of classroom T > ;
i - time should be devoted to providing ... ’ e
Q students ‘with opportunltles to be actlvely ‘ L K
X .. 7 involved id .personal reading: and writing, - =, .- N
. S '\rather than.in. formal ‘exercises 'in vacuo. e o
vl ' ;or teacher- dlrected discussions centerlng M
. on llterary cr1t101sm (p. 8) ‘ S A
' Thls stance is reflected, as well, in. the general ObJECthES ' 5%
: i
of the Engllsh program where the empha51s is: on the development ff é
’ of the baSlS skllls of readlng, thlnklng, llstenlng and v1ew1ng {
: - whlch are necessary prerequlSLtes to any work 1n crlth1sm . !
- <pp. 10 %‘p TRV
[ ‘ ‘ In a SPElelc dlSCUSSan of 11terature, however: . "'?
: ) R X o
i "importance of. cr1t1c1sm lS clearly 1dent1f1ed 1n the follou}ng S
‘ . , . "' Lo " o . . ’ .. N - s . . v.. ’ ’
P \statement.‘: T ; f o L .
: ...‘the crltlcal faculty ‘cannot. be developed
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'_chance that secondary school students acqulre a deep under-‘
1stand1ng and apprecratlon of Engllsh language and llterature"‘

S (p. 4) ThlS bellef is reflected thrOugh the Ontarlo
'currlculum gulde for Secondary Ehgllsh " This statement of
falms a55001ated W1th crltlclsm 1n the currlculum reflect thOSe

'“,‘}stated 1n the‘Intermedlate gulde and add the alm'"to lncrease
‘.lthe studehts' knowledge of llteraﬁure, both past and presenta..._
"T(p. 712 As well, 1lst of objectlves refers not only “to the

: enjoyment of llterature but also to the appre01atlon, ': ?f: . :;”" v
fdlscrlmlnatlon, and judgement of llterature (p 9) A list of |

r~reference materlal for the Secondary Engllsh classroom also N

1ncludes a tltle on the hlstory of llterary cr1t1c1sm.

) "sound llterary Judgement“ “dlscrlmlnatlon“ 1nterpretat10n,

v;.unlts 1ncorporate llterature, language study and wrltlng and ..

are 1nd1cat1vg of a formal study of llterature.

'femphas1s on’ llterary crltlclsm at the Secondary level Eorl

. _example, 1n a’ sectlon on suggested approaches to Shakespeare,"

‘ whlle it is recognlzed that "some cr1t1cal study lS germane

14

F

Secondary ‘ At the Secondary level (ll 13) of the o '-,3'
Ontarlo Engllsh currlculum, the very flrst llne of the ' '

-

ratlonale for the program states that "1t must ‘not. be left to.

St vaatng Rkt e e
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v c
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As w0uld be’ expected, the major. empha51s on llterary

criticism~9ccurs“in the flnal year of the Ontarlo school

]

programmeLl In thls year, a strong empha31s is placed on
"o

and analysrs (pp 13 14) Suggested lesSon plans for all

¥

However, thlS 'should’ not be construed as a total .

1.
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to the undersuandlng of a Shakespearean play’ . (p )-;n -

I .
i‘ A students must be allowed to experlence ‘the dramatlc 1mpact
. of the play, too. .Thus, whlle the_lmportance of cr;t;clsm

' 1s‘recogn1zed,ustudént response is'also given high priority.x

v ..

Newfoundland ;;‘;;' L -
The course descrlptlons/currlculum guldes for the

i .1:.F;. ‘;f Junlor ngh School levels (7- 9) and the ‘Senior ngh School

wl{f\{.”f':l levels (lO 12) 1n Newfoundland and Labrador were examlned lnf

h o Eorder to determlne the place ass1gned to llterary cr1t1c15m

-~ ine the Newfoundland and Labrador Engllsh currlculum

'currlculum guldes for’ the Junlor ngh School do: not contaln a
specrflc outllne ofrgeneral~a1ms, 1t'rs stated'that the Engllsh
programme should prov1de a »':' _;:‘v :u‘l

opportunltles for" students through a- w1de‘
variety. of llterature, to become familiar.
with the perceptions of recognized wrlters,
L /T/”past -and present and thus: ‘develop- a sense .
R “1, of what is worthwhile literature; and a
S S B deepenlng apprec1atlon of thelr heritage
g S(p. 2). -

Nowhere 1n the course descrlptlons/currlculum guldes 1s any

suggestlon made whlch 1nd1cates how teachers are to approach”;

' llterature in attemptlng to make the most of these oppor—

tunltles. What is prov1ded 1s a llSt of concepts to .be:
covered in the study of the genres of llterature at each
IR level (p. 6)

There does appear to be a subtle shlft toward a moreff

i formal study of llterature at the Grade Nlne level of the

\

i
i
}
f
‘{."J',.ﬁ'f‘l S Junlor ngh School Although the course descrlptlons/
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3 ‘ Junlor ngh School Engllsh programme (pp 6~Qf.‘ As Well,_
':the Grade Nlne course descrlptlon/currlculum gulde llStS

ﬂ"cr1t1c121ng" (p. 2) as’ an approprlate thlnklng Sklll for

development at this- level and "1nterpretat1ve SklllS" (p S)g

T as- approprlate to developmental readlng at thlS level

n

' Senlor ngh School At the Senlor ngh School levels

‘(lO 12) in Newfoundland and Labrador, 1anguage and 11terature }5

-g‘-

.are offered as separate courses of study. ~A recent

:[ reorganlzatlon of the Senlor ngh School currlculum, begun 1n‘ -

i

L

'1981, resulted in- the devel.p ent of 51x llterature courses.‘

s two courses 1n Thematlc therature, two courses in- therary

s

*'fHerltage and one course each 1n Canadlan therature and Folk

'.therature.- At present, course descrlptlons/currlculuntgu1des=

are avallable 1n three of these-. Thematlc therature 1200 and

fThematlc Literature 3201 and therary Herltage 2201“

‘,Examlnatlon 6f those avallable at ‘this tlme reveals the place_ '

IV

of crltlclsm 1n the Senlor High- School Engllsh Currlculum

In the general objectlves for the study of llterature o

o ..

'f llsted ln the course descrlptlon/currlculum gulde for Thematlcf_

therature 1200, the emphas1s 1s qp the response of the -

istudent emotlonally, reflectlvely, and creatlvely to a work off:

J.v.

ﬂ.llterature (p. 7).‘_Reflectlve‘responses-lnclude.respondlng-to'

_11terature

o ‘by evaluatlng crltlcally a work of llterature
.in terms of reflecting -upon its: 1anguage and’ .
'-structure, its relationship. to the self, and
‘ltS relatlonshlp to the world (p. 7). P
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llterature course_$.‘ However, there .are no gu:l.dellnes glven
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°

The .sarie" objectlves are’ also llsted for the other Themat:.c

oo

B therature 3201 and L:Lterary Her:.tage 2201 These :Ldeas ar_e .

EEEN

"relterated J.n the phllosophy of 1nstructlon for all three

. for teacher 1nétructlon in th:Ls regard and sugges.ted

: evaluatlve pr@cedures do n,ot reflect attentlon to the concept :

o

['of llterary crltlclsm, even in the senlor year of Engllsh

L ' v st . N Lo

=} tudy .

A

Overall, th.ere appears to be an eleme\mt of llterary

. ; _'Crltlclsm :Ln the EngllSh currlculum of Newf0undlar)d and

A-'.,Labrador but 1t laCKS Clarlty, deflnltlon and emphas:.s.' The:' o

extent to whlch analy51s, J.nterpretatlon, dJ.sch.mJ.natJ.on, and

',Judgement are mcluded :Ln the study of llterature 1s vague

and 1s, by far, too much 1n the hands of the lndlv:l.dual

teacher who, upon readlng the course descrlptlons/currlculum

. 'gu1des, cannot help but conclude that the framework 1n th.ch

': he works is a flex1ble one a.ndeed_.‘

26,
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CHAPTER FOUR -

-7+ CONCLUSION - - ', AT

v, .. Current Liferary Theoiy ~

.- _Semlology »‘ ‘( . : -. S SRR
| therary crltlclsm and the theones upon Whlch 1t is
'based have evolved s:Lgnlflcantly J.n recent. years. As .w1’th-
.any new developments J.n any dlsc1p11ne nev? proposals and
S 'new"theorles always lnStll oth.m:Lsm 1n scholars and prov:l.de_"
N 'promlse for unlocklng the mysterles of a f:Leld of study. . e .‘"_f -
L;Lterature affords those who pursue :Lts study many of these.

-"myster:z.es" . Semlotlcs, or semlology, is. the new theory

E

_ . . .. . . 1
R e PRy SRR S S

Whlch "promlses" to account for many of these mysteries.

Semlotlcs or semlology (the former lS preferred by

[ N Amerlcans, the latter by Europeans) has 1ts orlgln 1n the ’ s

wrltlngs of Ferdlnand de Saussure. In hJ..S Course 1n General o ,‘ b
. Llngulstlcs, flrst ~publlshed~ in 1915-,' de~$aussure proposed " PEI
that ' ' : I' ‘ . - ‘V :" ' ‘.1 - : 'I. . ’ :' i ‘.' <l . .' - N ’ v ' ki ‘- N ‘
Lo " a'science that studles the life of sﬂc_[ns
: s ~within soc1ety is- concelvable- it would
" be a..part of~social psychology and
consequently- of general psychology, : : o R
I shalltcall it semlology (p. 16) S o ‘ S
Thus was born a new concept 1n language, one whlch was not to
’ be developed by de SauSSure but would come J.nto J.ts own in the .

o ,late s1xt1es and seventles 1argely due to the work of Roland

‘ Barthes. Barthes (1968) deflnes semlology as the study of

o
. A

g;_.
.
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any system of s:l.gns, whatever thEJ.I :
o+ substance and limits; images;- gestures, '
o Amusmal sounds,” objects, .and . the :
complex associations of all these,.
_Which form the content’ of ritual,
. convention, or public entertalnment.
these. constitute, if not.’ language, at-
least: systems- of signification (p. ;9),'." e

Literature is. included in the scope, of -semiology because |

.

: literature, by its- ver} nature‘, i‘s' one such sy‘s#.em of ‘sign‘s :

1n whlch codes and conventlons are utlllzed (Todorov, 19'75‘ '

L p 97) Semlology seeks to establlsh what these codes and

- conveyed .

S clalms that o

. appear obvrous.' Gulraud (1975) states that

‘conventlons are and, thus, to determlne how meanlng 1s

.t

3

Here, the common functlons of semlology and crltn.c:rsm"

b
N

theZaJ.m of crltlclsm is to llberate the X
text ang@  to restore its semantic’ richness’
. by ] reconstltut:l.ng the codes and the modes

o“f/ 51gn1f1catlon whlch subtend it (p 81)

‘Culler (1981) strongly emphas:.zes thlS pomt J.n the wake of

I

' . e e
-

-

) B to engage in’ the study of llterature is -

‘not to produce -yet another 1nterpretatlon
of "King Lear™ but to advance one's

" e o understanding of: the- C:Onventlons and

P

operations of an 1nst1tutlon, a mode of
dlsCOurse (p. 5). .

) Such a cr:LtJ.c1sm focuses not on what meanlng is: but rather on:

' what meanlng can be and what allows Var:Lous pOSSlbllltles of E

meanlng to ex:.st
The enormous challenge whlch llterature offers

semlology is clear., L1terary sem:.ology must deal w1th “the

_'the strong J.nterpretatlve tendenc:.es of the New CrJ.tJ.cs. He o

STy

o s e o
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1ndeterm1nacy of meam.ng, whlch 1s a central J.f paradoxlcal
: property of semJ.otlc systems" (Culler, 1981, P- 25) . Thls

'polnt 1s also made : by Coward and ElllS (1977) when they

state that, in llterary semlology, meanlng_ls ‘no: longer a

'matter of. a pre-glven, arbltrary relatlon between 51gn1f1er:'-‘ ¢
‘..a'nd'sig'n’ified" (p. 6) : The varlous 1nterpretatlons and‘ ) \ '
meanlngs placed on a piece of 11terature is proof of thJ.s N .
-statement. What semlology strlves to do. in thls respect is - 7
:to aim -.for a coherence and valldlty of response" to llteratnre
'and not "object:LVJ.ty and truth“ (Hawkes, 1977, P 156) . -

Thus, llterary semlology prov1des ‘a p051t10n of hlg’h{“‘

‘ esteem to the reader and/or cr1t1c..~‘ Culler (1981, p.‘ 38)

refers to the reader as’ "the repoé:.tory of the codes whlch

account for the 1nte11.1g1blllty of ‘the.. text" In order for )

-

‘these codes to be 1dent1f1ed, the meanlng whlch each reader
'gathers from a plece of llterature is 1nvaluable 1nformatlon

" in semlology for .'Lt 1s only by determlnlng all p0551b1e e

.'meanlngs {an 1mposs:.ble task ) that the codes and conventlons '
.‘o_f llterature,may _be ~unve11ed. It ‘is an‘ :Lnsensz.tlw.ty to -
- thesle codes':and,‘ thus,‘ to the v1olat10ns of,codes 11"1’ art.

_ wh1ch causes Wlttlg (1976) to clalm that.

_-most Amerlcan 11terary crltlcrsm J.S in, .
. the pre-—Saussur:Lan state of : recognlzmg only
. a multitude of evolutlonary differences, .of
_uniquenesses, and has not 'yet begun to .
. develop a systematlc .concept of the formal
‘ -relatlons among llterary ‘works (p.. 144) ..
N 2 S
Recent. developments 1n llterary semlology seem to lndlcate

. that future llterary theory and crltlclsm méy make s:LgnJ.flcant ’
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P - '_galns in th.'LS respect. . However, 8 note of caut:.on may well L ,..; " L
i g . .l . ) ) ". - o '
B be 1n order as 1nd1cated by Krleger (l976) - R t
T ! '~Espe01ally as 1t seeks to ‘move lLterary
v T study - via semiotics - toward -the . . | :
¢ - soedal sciences, current theory v+ . Seems !
at times to 'be using its role to’ R
‘undermine its mistress ... in its- recent . :
' forms. theory leads away from the unique - o -
powers of  literature as an art,. the center. ” }
: - -of our humanistic. domaln (p. x11) ' Ce - B
o 'l‘heory 1s only useful when 1t serves to br:.ng .1nto focus the
- . real:l.ty of that wh:Lch 1s the subject of theorlzlng hef~ ,’
A . . ‘reallty of l:l.terature 1s always humanlty
- Hermeneutlcs e L S e PRI, I
R ' In hls book Art and Knowledge‘ Joseph ChJ.arl (197’7) :
L o states that o ‘_ o L o - _‘
o B a performance or’ .an 1nterpretat10n is 3
sy like religious €xperience, purely i
. P 'subjectlve, while a work of art is- both ]
, S _ subjective  and objective; it is an - * .
AR ' ob]ectlfled subjectlv::.ty which. becomes
g N ‘the existential.basis for any number of AR
o A subjectlve J.nterpretatlons Qr’ performances ST
‘ (p- 8) Lo S \
s P 'I‘he premlse that llterature lS subjectlve experlence couched
1 . 'y-‘ln what may appear to be objectlve language ‘may be 1gnored
R T ' in the study and teachlng ‘of - llterature. " As a result,
RS T . ealternate J.nterpretatlons may poss:.bly be rejected, reflectlng "
: o o jan unsound phllosophlcal and theoretlcal methodology. The '
U S ﬁ;fact that alternate 1nterpretatlons of texts do and w1l]. R
. _' contlnue to ex13t or, 1n the words ‘of-. Blelcher (1980),

————— e m e A o
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‘ . the reallzatlon that human expresslonsf' e e
.- contain a’ mean1ngfu1 component, which - o ; Lo
. . has:to be recognlzed as such by-a' . ST T
Sl subject and’ transposed into" hJ.s own ' ., T
U system of values and meanlngs (p 1) : T L :
= is. the essence of a' fleld of study }cnown as hermeneutlcs. s
Hermeneutlcs, a term orlglnally restrlcted to _'
. 1nterpretatlon of the Blble (Palmer, 1969 p.. _34) -'_.1s.,,mo,re Cr

generally deflned as :

. | S . L f:the art Sklll, or» theory of :Lnterpretatz.on, i IR o
b C el ;‘,of understandlng ‘the sugnlflcance of. Human e -
. actions, utterances, . products, cand'. st R

i , - institutions: (The Fontana chtlonary of' e P e AR
: Modern Thought, p. 281) e e ; R R |
R - Gada.mer (1981) deflnes hermeneutlcs as smply, "the theory or‘_.:f-.

e o art of expllcatlon, of 1nterpretatlon" (p 88) Blelch (1975) SIS

A ) deflnes ":Lnterpreta'ea,:on" as “the response [of the reader] to ) ‘“ﬂ

his read:.ng experlence" (p. 754) For Heldegger (1962) . -

f N 1nterpretatlon 1s much more than that. It 1s "the worklng- “ ',
| e out of poss:.bllltles pro:ected J.nﬂ understandlng"' (p 189) .
' In both cases, J.nterpretatlon is. v1eWed as an ontological '. ‘ " .“
' deyn.ce, a. means of explorlng ‘man's belng-ln—the—world, man s N ‘
search for mean:.ng. . " - ’
-k . ' Vlewed in thls way, 1nterpretat10n 1s an essentlal i

X element of the study of 1:Lterature. In fact, Hoy (1978) . 1n

S B S dlscussj_ng poetry, clalms that 1nterpretat:.on is 1nev1table.
B IR He states that = o - o

o S ‘ ;J.nterpretatlon is not merely a- .. - [ S A
possible.way of relating to the B O Cr :

‘ CoN ey poem e e 1t is the necessary way B TR SR
~ é , N ‘ .
e e e TR iy
S e e T Lo xg_
. N L B - 1 i t ‘ﬁ
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' Further lnterpretatlon 1s as necessary a prerequlslte to the

1nterpreter s task should be

- pos51ble meanlngs of a text as understandlng is a prerequlslte

ﬂ

-

. to the lnterpretatlon of a tel\ ;‘Iser (1978) clalms that “the_

o elu01date the potentlal .1' .

meanlngs of a text, -and not to restrict hlmself to just one"

r.

(p 22) Iser ry clalm that a: text has more than one meanlng

- and’ that "the total potentlal [meanlng] cannot be fulfllled

'reader and text, in- thlS sense,'when he clalms that

-oine the readlng process“ 1s strongly 1n keeplng w1th

Y

hermeneutlcal theory wh1ch p051ts that 1nterpretatlon 1s

0 o

"only an attempt, plau51ble and frultful but clearly neo\2:>

o deflnltlve" to seek absolute meanlng (Gadamer, 1981, p 105)

Whether such a thlng as absolutewmeanlng" EXlStS ‘is.

Q

extremely doubt ful. - If, as Scholes and Kellogg (1966) clalm,.ﬂ

"meanlng ...‘is a: functlon of thetrelatlonshlp ‘between tw0

‘.worlds- the. flctlonal world created by the author and the

‘o

i

R}

real' world,.the apprehendable unlverse" (p- 82), then 1t . L

™
.

f.must surely be asserted that this’ reIatlonshlp is not _ ‘ﬁjfgh,‘ﬂf
'somethlng already exlstent but, rather, 1s constructed by

' 'thé reader. Iser (1978) captures the lnter—relatedness of

> B °

 as far as llterature is concerned, the _
. meanlng of the literary ‘work is not the S .
'same as. the formulated aspects, but can . . - Y
only be- bullt up in the. imagination ) ’ .
‘through' contlnual shifting and rec1procal
qualifications: of' those ;aspects. What the - .-
language says is transcended - by what. it =~ ’ .
Juncovers, and what it uncovers represents, o e
i1ts.true meaning. Thus” the meanirg -of the. 2
llterary work. remains related to what the
. ' printed text: says, but it .requires the S
o creatlve 1maglnatlon of the'reader to put o
) it all together (p 142) : o

B

b e et S e [
" R .

el it B o A TR o ST
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‘This "puttlng together" represents1*for the reader, an

ST

,1nterpretatlon of the experlence of the text.,

All of thls, however, does not account for what may,
be termed the’ "legltlmacy“ of varlous, oft tlmes opp051ng,~

1nterpretat;ons. It 1s not detkrmlned, as lesh (1967)

C clalms, by the valldlty of one 1nterpretatlon as. opposed to"

J

.'1s ‘as Flsh (1978) clalms 1n referehce to ev1dence used to

.‘The facts ‘to whlch FlSh (1978) refers are what Langer (1953)

support a glven 1nterpretatlon. o

_The "facts of the matter" are never 51mply

- there waltlng to be uncovered by some -
suff1c1ently transparent instrument; rather
they come to. view asa function of categorles

. of understandlng which ‘already have a.place:
marked out . for them., Since some or other

, categorles of understanding are'always
“operating, there will always be ‘facts, -but’
they 'will not always be -the same ocnes, and
no se of them will have the status that will-
allow them to be cited as. objectlve and . R
,1ndependent proof. This does not- mean that

o a structure of proof cannot be erected, .but

that its force will .be-system SpGlelC, and :
that. someone .who stands out51de,the system.
v.w111 remalq unconv1nced because ‘the facts to
R ch the arqument refers will ‘not be the‘
. fac s" for him (pp. 172-3). - ‘ ‘

3

. i
- R i
R - 0 :
. b - L. - t
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',refers to as “poetlc facts"‘ facts whose "emotlonal 1mport lS

. _part of thelr appearance" (p 223) As such, these facts,may_‘“

and- do appear dlfferently to dlfferent readers.-.This'enojqasses
A.-f - ".d. well the concept of the subjectlv1ty of 1nterpretatlon as well

as the concept of the lndeflnltlveness of 1nterpretatlon. - #

However, thls shOuld not be seen as a c&alm to- the
" R

legltlmacy of all lnterpretatlons. " Any 1nterpretat10n Whlch ' S
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cannot be establlshed as. conceptually sound 1s unacceptable.,:A'

'

.Thus, not just any readlng of a text w1ll do. As. Davas (1978):_’

states, 1nterpretatlon must be understood as a conceptual -

rather than an 1ntu1t1ve or ﬁerely perceptual affalr" (p. 10),

d'an affalr in Whlch the ultlmate task is the attalnment of

meanlng. In thlS sense, students of llterature must be glven

f: conceptual tools Whlch w111 enable'them to approach a text,

: to see ltS pos51b111t1es and to’ 1nqu1re 1nto 1ts range of -

meanlngs.. And this is the exact purpose of cr1t1c1sm in the
. g‘ !

‘~'study of llterature for, as Langbaum (1977) so aptly states,
f"llterary cr1t1c1sm is the appllcatlon of concepts to .
‘..llterature" (p. 20) and "as such, 1s v1tal to any study of

jllterature.' Gadamer (1981) also alludes to thls when he

statesr_,
To be- sune, ‘one has to master the . .
' grammatical rules, the.stylistic. devices,’
the art of comp051tlon upon which the -
text is based, if one wishes .to -understand.
.what the. author wanted to’ say *in his text,n
but the.main issue -in all understandlng
concerns the meaningful relationship that . o
.exists between the statements of the text = =~ -~~~
and- our understandlng of the reallty under .
dlscu551on (p.,98) : '

. IS

~An 1nterpretatlon whlch does not. enhance thlS understandlng .

(Flsh, 1980, p 351) or wh1ch does not "contlnue a dlalogue

' w1th“the text and demonstrate the llmltatlons of prev1ous

" exploratlons of the text" (Hoy, 1978 P 167) is unacceptable.w.:

' Always, the lmportant thlng to bear 1n mlnd 1n the B

study of. llterature (and the teachlng of llterature) is that

1nterpretat10n 1s ‘a. very natural "response" to llterature,

et A AT §Sbp5 1 o tmatr el o T bt s ot

i
-z .
- o e o




o et b et 3 n  rew ¢ e b asae e Sty by s G g TS 4 S ean (% L Ao = om e wiee = L B T I e R e R I T R

‘ . LN . .t . . A
~ . . o v

‘.as lt is to llfe As Hudson (1972) states

And we, all of us,. are 1nterpreters,"' o
_'hermeneuts' - cregtures who pan.for . Lo -
sense ip the muddy waters of himan ) o
transactxon,~and who, if we are . . .
_ interested in. people,’ collect this a v
" sense into the bundles of remembered Co
. event, bellef and .fantasy that . .
constltute the human blography (p. 163)

'*Literature'andfCultureﬁ

.\ - We-livye, then, in both a social and ‘a
'«\{ . cultural env1ronment, and’ only the
e ~ "7, V7 cultural environment, the world we
s .. - ... ] study in the arts and sciences, can
PR " ‘provide the kind.of standards and

T ' ~anyth1ng better than adjust. .
_ e o - Northrop Frye L
| '~'That llterature 1s a‘product of'a culture, and a,
"reflectlon of the values, bellefs and asplratlons of the
‘f:' .-'-'.f - ?'culture to whlch 1t belongs appears .80 obv1ous as to go
w1thput saylng. One has only to be. aware of modern day
. ‘ 1nterest in. "prov1nc1al llterature" and’ “natlonal llterature"'
-to recognlze the trust 1nst111ed in llterature by soc1ety to

'r”capture and preserve those thlngs Whlch give-a people the ‘

- 1unique characterlstlc of a ﬂcultureﬁ.v Chlarl (1977) refers

(24

r

' ”fto thlS when he states that art

. has at 1ts best an archetypal valldlty
which expresses both the individual
. Tcreatlve mind at a given historical
- moment -and the mind and hlstory of a
race, of a c1v111zatlon, and.of man .
.hlmself (p. 16) s

RE

To stlfle 1nterpretatlon in the_classroom or to fall to nurture N

'values we need if we're to do L

1t defeats the very purpose whlch llterature is de51gned u)smnm.~

. ~ - . - »
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_As’'such, it is an image of man "in society‘at a giveh”pdint in

Jtime but,ﬂmuch‘more than that, 1t can. also be a v151on of the

"goals'ahd dreams of maﬂfiﬁ‘his contlnual struggle for

One would be nalve, however,_lf one were to belleve that all”'

B the 1nfluences of a culture are posxtlve ones.j In a recent o

: N .
SOC1ety, Ervrn Laszlo (1978) p01nts +to. the notlon that

: manklnd 8§ llmltS are’ "1nner" llmlts of psychologlcal,A .
recognlze what 1s worthy of preservatlon 1n one 'S culture, ‘80 f“

' Laszlo (1978) clalms

knowledge and w1sdom.rf'

e”“ , The lmportance of culture 1n man 'S llfe is suggested
. . gﬁs.

by Hunt (1982) who notes that f. :

'-.each of Us . is not just ‘an 1nformation
proceSSOr but the product of a partlcular .

..+ culture.and its belief system. We percelve
“the world through the special focus of the:
values we have learned from parents, schools,
books, and peers. ‘Theseé values become part “
.of our de0151on—making processes (p. 359)

o

book addressxng the problems of . humanlty 1n contemporary

pol1t1cal and cultural orlglns (p. f. Just as one. should

should that whlch lS 1n need of. change be rec0gnlzed ' As~“'
A . ’

.the challenge to cultures is to overcome
.the inner limits inherent in negative .
thinking, and.in clinging to obsolete .-
methods of seeklng to bring to pass . )
whatever positive vision; 6till: helds
- sway in society. - The great humanistic
‘visions of our cultural heritage must be,
looked at afresh and reaffirmed, yet the S
" .’practlces assoc1ated with them must be g T
.. revised. ... the people perlsh not only .
whexe, there is no v151on, but. alsc where«,’
‘there 1s no positive vision, and where - .
.v_there is- no tlmely and adequate rev151on3"”
(p, 36) . . v

- . —
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'“stay in - hlS own garden“ (p 9) or llmlt hlmself to the

. even. pralse—worthy to call attentlon to and examlne that

- POP Culture
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' Much of the p051t1ve v151on needed by manklnd 15 not only

l.reflected 1n llterature but, 1ndeed, can’ be dlscovered or

: attalned through llterature.' The greatest llterature, that

s

worthy of study 1n our schools, has surv;ved because lt

.holds just ‘such a. v151on of manklnd.

*‘.’.,

In thlS respect, 1t is 51mply not true that .in order :
’.for llterature to be truly relevant to a culture, 1t must be

of the culture whlch studles lt In fact, thlS notlon appears

\.'nece531ty to the surv1val of humanlty.. Stelner (1974) clalms

4

that the crltlc, to fulflll hls true functlons, should not

o
B

llterature of his own culture.I Whlle 1t is necessary and X '

'llterature of quallty whlch stems from ‘a’ glven culture, the

ﬂ.student of 11terature‘should.not be_llmlted to a monotonous, '

is to exceed hlS lnner llmlts at all rather than merely to”

:=“adjust" in hlS rapldly changlng world, “the materlal*used for
'study in schools must be of the quallty to broaden horlzons 4

‘A;rather ‘than to ald 1n the development of cultural tunnel

V151on.

~ o

Contemporary society manlfests another element whlch

o has potent1a1 for stagnatlng the 1nner growth of 1nd1v1duals.-

-'That element 1ncludes pop mu51c, pop art, and pop llteraturé,

P

. ‘37t

":to be outdated Ain an age where the unlflcatlon of manklnd ig a -

”.and often paltry ‘diet- of his own cultural llterature.- If man-. -

o
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-all of whlch fall under the common, ' umbrella term, "pop culture".
: '"Pop" is defined’ as. w”,”tl :
- PR ; ' o +
-an abbrev1atlon of - popular used in thei '
arts since the 1950's to signify.work’ S . ]
employlng aesthetic or symbolic: elements - - LT :
] - tvdlculated. to appeal to a modern mass’ " e .
i bl ., audience. The Rasis of ‘the calculation ' i
i . is normally commerc1a1, though -the use S
‘- 4 made of the elements is. often not (The e,
. ,Fontana D1ctlonary of Modern Thought, R
. . P- 485) L e o
i : L o o T
i * .Due to what has become a characterlstlc lack of depth and I K
I ‘:SLgniflcance, the connotatlons surroundlng the term “pop s \
L : 2 ‘lculture“ are largely negatlve.' Thls 1s frlghtenlng when ”,jf-,i“
o B ‘ one con51ders the perva51ve appeal of thlS culture kn‘mﬂtﬂne)‘f AT
b \ : S q
A e YIn a recent rev1ew of an exhlblt of the popular art . N
b & o3
:;Zkf; ) »,of Ed Ruscha, John Bently Mays of The Globe and Mall refers o A'Q'
,_u%.‘ ' ' to Los Angeles, the home.of Ruscha and the 1nsp1ratlonlfor R
. . . v . I
g most of hls art, ‘as "the world s only town where people'. o R
. “(lncludlng artlsts) have 1li festyles,‘not llVeS" ’ MaYS should Lﬂf S
.é ”ﬂ,not have been so restrlctlng 'in“his comment. Because of the . . "ﬂpl
" R ‘- .. .?: -
! , L R
o ".1ncred1ble power of the medla and technology, popular culture S
: s fast succeedlng 1n formlng generatlons of people who are "‘L'jf‘-
! i,
i . . VR
k- in, grave danger of 11v1ng "11festyles, not\llves“ .Hockhelmer o ‘?’ .
F “(1972) is adamant about thlS effect of popular art. He . refers“ i
- ; to popularlty as "the unrestrlcted accommodatlon of ‘the people;' f'.:‘_'
lto what the amusement 1ndustry thlnks they llke"i}p 290) Ai”*l‘¢ T
. ’Popular culture, as such, threatens man's: thlnklng abllltles R
; :Zand, thus, endangers his freedom and hlS control of hlS own ,}A' . .
LR e P - .
‘,life.' Gadamer (1981) p01nts to thls threat-.”‘ . n
’ i . ‘Q “ i " B ' A )
) 2 S I
o ™ “‘*;ﬂ
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‘ . e : The crltlcal 1mpulse, howeverp needs to be developed or else
?'fff 'gz': '1t atrophles. Thls development 1s even more pertlnent ‘in. ,f -
fl . . "‘1lght of the threats posed by popular culture. Only the S
o B 'ablllty to cr1t1cally examlne the forces Surroundlng us 1n %
[ R . . ?
. . {-
U D ‘modern soclety w1ll preserve man' s ablllty to choose among '}.
T SR alternatlves. Frye (1964), in reference to advert151ng, ﬁ
S states that . o Qc:. .
o S - our’ reactlon to. advertlslng ls really a ﬁ
T R . A_form of llterary criticism’... The end N
REL VN -~ of the process is not to reject all-
SO : . advertlslng, ‘but to’ develop 'our own:' '
R P ;vlslon of society . ‘to the point at’ ‘which
e - . 'we can chaose what .we want-out of what's
BN U '.;,-onffered to us and . let the rest go ... g
S ' " This pr1nc1ple ‘holds not only: for
R SR ';advertlslng but for most aspects of -
g ‘ - 5001a1 llfe (pp.ul38 9) v
'ﬂi'-'~'.: ' To fall to nurture and develop the crltlcal 1mpulse in’ studentsﬂ;"
o e’l' 1s to neglect a major aspect of thelr growth and development as .
I® - . .. B .
PO - 1nd1v1dual and soc1al belngs.
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- { 3 ‘
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llterature- c0urse undez;vdlscussmn. ’

Junlor ngh School

"than the formal study of llterature. RN

herltage.

Studles, pp 42-—3)
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,L‘iterature"Course_Descﬂriptions 7 —12: .‘,Newfoundla'nd' '

The follow:x.ng .'J.S a descrlptlon of each of the N

a 3

'llterature courses offered :Ln Grades? Seven through Twelve 1n
'Newfoundland and Labrador., Each descrlptlon is accompanled

: by a. brlef annotatJ.on whlch explalns the baSlS goals of the

NEI

- r L. - . . ——_—

= ,,\ t

Engllsh 7. The Grade Seven llterature course 1ncludes

the study of the short story, the n0vel, the autoblography,

.' the bJ.ography, poetry, and drama. Materlal may be organlzed

by genre and/or theme, w:.th representatlve pn.eces of

Newfoundland llterature J.ncluded in all aspects of llterature : '

\ - .

“study.“ In all areas of llterature study at the Grade Seven :

1e‘x’rel . the emphas:.s' is’ on ‘the’ en]oyment 'of. l{lterature‘ rathere

}
/

I3

’I‘he course alms to’ expose students at the Grade Seven o

N

~level to a varlety of llterature in. order that they may come . o

-4 to know llterature of worth and to apprec:.ate thelr llterary

- . '. . K R

At present textbooks for the course 1nclude- ' Qut
A

~and, About,‘ an anthology selected and edlted by three educators .

‘."ln the provmce, Openlngs, an anthology of llterature of

- Newfoundland and Labrador, Front Stage Serles, a collect:Lon
'of plays (:anludlng two Newfoundland plays) i and a Junlor

-novels readlng llSt of varlous authors and tltles ( rogram of

Y
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Engllsh 8.‘ The Grade Eight'literature‘course is ~l:h ‘;
,.structured in the same way as the Grade Seven llterature
.course. The Grade Elght llterature course 1ncludes the
‘study of - the ‘short story, the novel, the autoblography, the ’
artlcle, the essay, poetry, and drama.. Materlal ‘may be [ j Q' A
organlzed by genre and/or theme, w1th representatlve pleces~
‘-'of Newfoundland llterature 1ncluded 1n all aspects of. the
Llprogramme.} Agaln, the emphaSLS of the Grade Elght llterature

- course lS on the en]oyment of llterature rather than the L”“

e

’ formal study of llterature. There are, hOWever, a greater
fnumber of, "conce;ts" suggested for study at thls level._
| The course alms to expose students at the Grade Elght
‘level to a varlety of llterature 1n order that they may come T‘
to recognlze llterature of worth and to apprecrate thelr ." n
"llterary her1tage.~ o - ' | AR

>

Textbooks for the Grade Elght llterature course

‘f‘ lncluden Crossrngs, an anthology selected and edlted by

three educators in the prov1nce, tages, ‘an anthology of

'Newfoundland llterature,‘Front Stage Serles, a collectlon of

’ e
USSR . U VPV SO

'plays (1nc1ud1ng tWO Newfoundland plays), and a. Junlor

gnovels readlng llSt of Varlpus authors and tltles (Progr
~of Studles, PD. 43 4) ' '.,“ Aﬂ' i j;,_ i ,

Engllsh 9.' The Grade Nlne llterature cpurse ‘is ,"

structured ln the same Way as the Grade Seven and Grade Elght

g lrterature courses.f The Grade Nlne llterature course lncludes

Yo
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the st;dy of the short story, the novel the essay, poetry,

and drama.; Agaln, materlal may be organlzed by genre and/or -

theme, w1th representatlve pleces of Newfoundland llterature

' 1ncluded 1n all aspects of llterature study. At thlS level

of llterature for enjoyment to a more formal study of

-

1ncludes

.

of the Engllsh program, the empha51s ShlftS from the study

llterature. At thlS level too, the number .of concepts to

be covered 1ncreases ln number and dlfflculty..

' f'; The ba51c alm of the Grade Nlne 11terature course 1S‘m
| the same as that of the Grades Seven and Elght courses ;Ato L
expose stﬁéints to a varlety cf llterature 1n order that they*

s may come to recognlze llterature of worth and to apprec1ate

thelr llterary herltage.

v
'

ji Mater1al for the Grade N1ne 11terature course’

Ex1ts and Entrances, an anthology selected and

e edlted by three prov1n01al educators, Passages, an anthology

.1ﬁgg€

students), Front Stage Serles, a collectlon of plays

of. Newfoundland llterature, V01ces, an anthology 1ntegrat1ng ,Aff

language and 11terature study (for use w1th below average

(1nc1ud1ng tw0 Newfoundland plays), Romeo - and Ju;;et (for

above average students), and a llSt of ten novels, two of

-1 o/ . »

. whlch are recommended for intens1ve study ( rogram of

Studles, pp. 44- 5) B
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7;Senlor ngh School

-y ) . : -
. Thematlc therature 1200 Thematlc therature 1200‘

prov1des students at Level One of the Senlor ngh School s

3'programme the opportunlty to study llterature whlch w1ll “not

‘.only prov1de readlng pleasure and enjoyment but also prov1de

E self-understandlng and the bas1s for personal values"

-'the fantastlc,-the unknown,

'selected themes., the'searo

;ﬂCourse Descrlptlon,ip.ﬂBTu_ The course 1s organlzed around 8

for nwanlhg, the supernatural,

: ature, rellglon, death war,

: confllct, humor, anlmals, etcetera. TOplCS are selected from

a‘variety of genres.‘ the short story, the novel, the essay, 1-‘

'~poetry and drama.

The course alms to help students at Level One of the

Senlor ngh School programme to experlence llterature in °4‘?

‘wrltten, oral -and enacted forms, to respond to llterature s

~{jemot10nally, reflectnvely, and creatlvely, and to value

~f11terature in varlous ways.'

Materlals for Thematlc therature 1200 1nclude. Questf

"Ma book of poetry (separated 1nto themes), Strawberrles and

*jTlde, an’ anthology of Newfoundland 11terature, Comparatlve A

.{ Ted Russell The Wlnslow Boy, a play, Searchllght Package,_'
‘ﬂ collectlon of short plays, ‘and a. llst of nlne novels, two of
f'whlch must be chosen for 1nten51ve study (Program of St;@&__

ip. 60~ 1),, " o |
\ ‘ o . - ' "l\__

Mythology, The Holdln Ground, a play by Newfoundland author

Other Secrets, a book of short storles, Baffles of Wlnd and '

Vot ot
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value’ llterature in varlous ways. P
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therary Herltage 2201. therary Herltage 2201

provides students at thlS level the opportunlty to study
slgnlflcant works of theJ.r 11terary herltage that caw
prov:Lde readlng pleasure and enjoTent for lJ.fe enrlchment

and fulflllment"‘ (Course Descrlptl n, p. 3) The course.

also strlves to help students rec.}gnlze and apprec:l.ate the

forces th.ch have shaped soc1e ,y, the llterature whlch has
reached acclalm Ain dur soclety and the many changes in-"

soc1ety reflected J.n lJ.terature.. ~5?'-:’ - : K

( The course alms to help students to experlence llter—‘, -
llterature emotJ.Onally, reflectlvely, and Creatlvely, and to

Text materlals for LJ.terary Herltage 2201 1nclude- .

An Anthology of Verse, Twelfth nght or JulJ.us Caesar and the

Searchllght Package of plays- Myth and Meanlng, theru .

Essays and Short StorJ.es, and a selectlon of novels of the

nlneteenth" and twentleth centurles from whlch a mJ.nJ.mum of e

. two must be studled (Program of Studles, p. 62)
PR

Thematlc -therature -3201 : Thematlc therature 3201

reflects the same structure and des:.gn as Thematlc therature
1200. Themes for the course 1nclude the 1nd1v:.dual and -

socJ.ety, stress and confllct, leadershlp and J.n:.tJ.atJ.ve,

J.nner quests, perplexltles of . the present the unexplalned

. and unexplored,'_ and J.dentlty. TOP.'LCS for the course are

selected from a- varlety of genres w:Lth all genres ult:.mately

J.ncluded J.n llterature study._
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Th:Ls course, too, reflects the a:Lms of the other s

. p

' yllterature courses of the Senlor ngh School programme - to:
"help students to experlence llterature in -wrltten, oral,' and'

'enacted forms, to respond to llterature emotlonally, KRN B
‘reflectlvely, and creatlvely, and to value llterature in
o -various ways. C .'g

L

+
Text materlals for Thematlc therature 3201 :anlude. RIS

N Theme and Image (Book One) ,-a collectlon of poems (separated Sy

. ‘-' .
:Lnto themes) Man s Search for Values an anthology of essays,

- 3

i ‘short storles, and poems erter s Worksh_p, an anthology of

essays and short storles Dramat:.c LJ.terature, ar collectlon

of ten quallty plays, Merchant of Venlce,‘ a selectlon of flve - )

£

novels of varlous authors and tJ.tles,‘ and a selectlon of four '
non-flctlon tltles, each of th.ch deals w1th Newfoundland f-"-{", l

- & S
e and/or Newfoundlanders (Program of Studles, pP 6-1-2)‘ L g'. P

At present, only three ‘of the possa.ble snc llterature

“courses for the re—organlzed Sen:.or High School progra.mme have
.' been completed Tt 1s expected that the rema:.nlng three B ‘:’
' - - \ .

courses, Canadlan I.J.terature 2204 Folk L:Lteratmre 3203 and

13"

L therary Her:.tage 3202 w1ll reflect the alms and the- deslgn

N

of, the already developed courses. Prev1ews ;‘P‘the planmng

stages of these courses appear to conf.lrm these expectatlons.

‘s R







';1the thought that anyone dJ.dn t enJoy readlng ThJ.s was the

, ;'It dldn t help even when I counted ahead to the paragraph I

‘ "had to read and practJ.ced 51lently th.]:e others read. e I.i.

readJ.ng and you could Just see theJ.r dJ.scomfort. _ WJ.th some,

"tho¥e held for me. "EnglJ.sh". was my favorlte subject - T -
. that spe01a1 tJ.me of the day when for at least part of the
'class perJ.od (and even. all of it, if that day s story was

‘ know anypne’ "couldn t" read and would never have entertalned

. land of make belJ.eve so powerfully pushed 1nto my heart and L A \ 1

'::.t usually beat the rest of the day, anyway) There were the . 1.

vjtJ.mes when we had to read aloud round-robln, and I'd spend

-grey flannel sklrt, ant1c1pat1ng the snlckers when I ca!( to e

‘an word, or worse st:Lll, a whole bunch of them together. "

o that ssssslooowly, so. the class w111 know what you ve read“

"the teacher (and the class) ai.most had to tell them every

E second word and then they read so slowly that to. keep my - B e

.'My Eipe_r‘ience .a,s" a‘ﬂHigh 'Schoo'lei'teI;ature' Stndent‘ . Loy

I remember the readers, Gallant Goals, Vallant

Ventures (the other t1tles escape me) and the ecstasy that

a ")‘long" one ),_We all got to read‘\l At that tlme I dldn t ,

- .
~ - s —

-

. o= . '-'.“’* . N ,’... ’j‘ .

soul by ‘the pr:Lnt on’ the page that oftentlmes I would be , TSR
< ) - P . o b

moved to. laughter, tears,‘ anger, anx:Lety, fear, paln .o ." ’ Y :

v

Of course, 1t was- not always so much fun in school (but_ S i

most of the tlme before "my turn"‘.waplng my sweaty hands on my' ‘

( ‘1

-

That s when the teacher would stop me and say "Now, repeat

i -
It was even more. palnful when some of the others were

y \

A

Lo ..
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' was reserved for home. '

BN
, f

¢
¢

sanlty 1 had- to read ahead on my own and come.back when a.”
"googd" reader had hlS turn. It was usually awful

r Then; "Wasn t that a nlce story?"

- Ty
B

And, “Now, answer the questions ‘on page 117
That was usually no- fun elther. Sometlmes after a

'story, I just wanted to thlnk, or ask questlons, not answer ‘

' them, or even Just talk about thlngs 'No,, Instead, the -

)

class wrote neat answers to unclear questlons (when'they

we;;;ki.stupld questlons llke "How do you thlnk Sam felt when

he saw his: pet dog get kllled by the mllk truck?") and then

he bell rang i; and the phones rang all over tQWn that

AT

nnlght at the homes of the Grade Sevens who wondered "What do ’

o

'you have for #3?" Not that 1t mattere{" Next day, thexf‘

‘teacher would read the correct answer from her answer book

mlle sweetly when tallylng our scores, and then move on to '.

the next smory,

“~
W

y The only poetry I remembered from LY junlor hlgh

-

lyears were ballads (I learned that term durlng my senlor year

Engllsh course! ) llke "The Crematux1 of Sam McGee" or. "The \
3 .
Llon and the Glove“ Drama.conSISted of plays read in class:

i

'fWLBh the best readers glven parts to read in unlmaglnatlve;f
_"monotones whlch appeared qulte acceptable to the teacher X
'51tt1ng at the desk 1n front of the class. Novels were, not L

a part of my junlor llterature classes in elther a dlrect or - -

Loy .

© I

1nd1rect way. That aspect of . my readlng, as w1th many others,.

. ~‘..~.;-....:.’_x.—“““.
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. Yes, 1f it were not for the readers, and the 1mmense ﬂ'

‘Joy the storxes-ﬂxue brought me, there would have been llttle
room for the subject of "Enqllsh" in- ‘my., llfe.. "It was the‘,
joy galned through readlng that made me want to wrlte my

_experlences and, in attemptlng to do so, I qulckly came to

_ the reallzatlon that thlS was ‘a, very dlfflcult thlng to do.f' —

-These wrlters who prov1ded 80 much- pleasure to me were

"extremely talented' Thls was not somethlng one could juSt

."do" And it was not somethlng everyone could do. in the

I wanted .to, learn more about what llterature was

. same way

.. s s -t 9 .,- o I - .
jand how lt was made. . ': ' ..j.: o

.

v

‘fof hlgh school._ The "study" of 11terature in. the flrst two
years - of hlgh school proceeded in much the same way -as 1t
had 1n junlor hlgh. The mater1a1 was of a’ hlgher quallty
and there was more. varlety but the methodology was, ba31cally
the same.‘ "Answer the questlons on page 23" could have been .
~td1rect10ns for the "study" of a short story or a poem (the
dlfference was" known through appearance only .o What s an‘”

essayO)

h;'the opportunlty to read an answer orally, a Classmate looklngj;‘_

u;for a dlverSLOn from the" stlffllng mpnotony would Ghallenge
w1th "Sr;f’that 5 not what I got'“ﬂ~ Dlsputes {ere\mnvarlably
N settled w1th reference to the teacher s man\? ga book - -

ngteachers ,referred to w1thout the sllghtest h1nt of

embarrassment, now that I thlnk of it! )a

: ThlS opportunlty was not to come untll my flnal year'/\X :

A Spark of dlscu551on sometlmes appeared when, glvenfﬂa

-

b
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The'novels were there but T remember very llttle abOut
U.them, not ‘even. the grade in whlch I "studled" them. Captalns
? Courageous comes to mlnd .as does The Pearl (specrfrcally, a.
'three page essay on "Why Kino - threw the pearl back 1nto the
S sea") The study of drama so impressed me 1n Grades Nlne and
Ten as to elude my memory altogether... .

L\

Desplte the way 1n whlch llterature was treated
‘durlng\my school day, 1t dld not dampen my enthuslasm for ::
Jit. However, I renwmber more than one dlsgusted comment and
"H mlstreated’Engllsh text when that class tlme came in the day.-s'
'::Generally, most of my classmates were turned off, and rlghtly
‘so. After all, what d1d thls really have to do w1th anyth1ng°“
It was a. futlle exerc1se 1n whlch Just about everyone was_
‘"doomed to embarrassment, fallure, or. both : f_‘ 17 .
L -‘The only brlght spot in my whole hlgh school educatlone'
in terms of the study of llterature came at the very end lIt';
was so- radlcally dlfferent to encounter a teacher who wanted ;.
5dlscusslon, who was;w11l1ng~to consrder_more than~one.po1nt_
.of‘view, who tOldfus'what a:point of view was, who enCOuraged
lus to 1nterpret drama, poetry, short storles,.essays, novels.
,;and to dlscover the dlfferences between these forms, who
?exposed us to outSLde readlng 1n abundance, and who encouraged
us tor pursue our own 1nterests 1n the study of lLterature.

But by thlS tlme, for many it 'was too 1ate. I had

never percelved of llterature as somethlng to really struggle'y'

:\w1th 1nsa negatlve sense but thlS was’ exactly how many of my

0
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'Tllterature.._

lassmates were forced to see 1t With an entirely new

-approach o thlS subject, many students who were turned off

before}*worked'their-way to the bbttom of the hehp,»lost in

the catchlng up needed to be done.‘ That was a hard year, but

~_to grapple w1th llterature and- treat 1t honestly, acknowledg—

-fthose ﬁtudents who managed to survxve a system thatvhad abused,

mlstreated, but never allowed for the true "teachlng" of

o

-

- a redeemlng one.' _There was .someone out theré who was W1111ngf"

‘ilng ltS dlfflcultles but nurturlng its ]OYS to the beneflt of s
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‘-'ﬁiscounted aS»pure fabricatlon. 'Thus, I

-~ — 9 R PR T ROV )
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Reflections of.a:Teacher of Literature L s
i .Undaunted'by the'mistreatment of literature duriné‘:
'my own: school experlence and 1gnor1ng the skept1c1sm of my'
peers throughout twenty odd unlver51ty Engllsh courses, I,.z
like a modern Don Qulthe, set out to conquer the world in

the teachlng of Engllsh., I would not teach "as I had been'

rfrtaught "o In my classroom, llterature would be meanlanul,

'-relevant, and even fun.' My measure of success 1s not the
1ssue here but, llke Don Qulxote, my experlences (I he51tate

ito call them adventures ) Wlth other Engllsh teachers, often ,‘

ﬂ4.,1n whose aftermath I had to work along the way,~certa1n1y are.,;

D I qulckly learned, in my llmlted experlence of four

‘years as a secondary Engllsh teacher, that my memorles of how

~na

.llterature had been taught to me were' not unlque. Rather, the
'51tuat10n whlch those memorles recalled was prevalent even a-

- decade after I had left hlgh school No, Rome was not builtl

B

in a day and, yes, change is often slow to come, but nelther
of these cllches is comfortlng when one sees. an’ area of study

'with the‘utmost potentlal dylng a slow death in the schools.v‘

It 1s not uncommon 1n the 1n1t1al year of a’ new

_?teachinc p051t10n to be contlnually remlnded by students of
B,

R

":"how our old teacher dld 1t" - not the most rellable 1n51ght

1nto a predecessor s methods but certal ly not to. be -

ha many "old l-'l S
memorles" qulckly and palnfully'rev1ved. I often thought of

'~how my senlor year Engllsh teacher must have felt‘ Ny

o

Mihas -
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From the experlences I have gathered in an as yet very
'short teachlng career, it 1s my f1rm conv1ct10n that Engllsh
':ls hardly taught at all in many of our. schools (I am not
generallzlng, I hope, to the detrlment of those who strlve,.;
~each day, 1n our classrooms to keep the true splrlt of ’
vllterature teachlng allve) ‘ Grammar*ls 1gnored almostl
- completely and- llterature rarely 1s ralsed above the teachlng
1of comprehen51on skllls through the use of ‘a poem, short
story ox novel.'f‘;_meQj 35 :"'_‘. e ZJ' '
All too often, pre01ous'class tlme 1s.used in the

'oral readlng of a. novel from front to cover w1th llttle or no’

- attentlon to form, content or meaning = How relevant 11terature,

l " ‘-

AlS to students llves 1s, at tlmes, not even a concern.‘ Inf}
fsome cases, relevancy 1s narrowly deflned as that whlch stems
'I;from one's own culture. Quallty and depth are concerns whlch
'too, are qulckly falllng by the waysrde. Students are belng

smothered Wlth llterature that requlres littfe effort to

*
M ’

:"teach“ and no challenge to 1nterpret. . {-
- An Engllsh currlculum exlsts whlch allows for the
"exclu31on of genres, poetry 1n partlcular, wh1ch is dlfflcult
'to teach for the untralned Engllsh teacher and oftentlmes not .

pleasant to teach for even the tralned (there are too many
barrlers. The "kldS“ don 't llke poetry ) _ The currlculum K

lS also serlously 1n danger of overloadlng on llterature of\

Newfoundland‘and Labrador whlch, culturally 1mportant as 1t
.o, ‘ N
©-oisy is narrow 1n scope, often low' in quallty, and certalnly

S R “f.“‘ 3 N i ] R o ' 'J
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:not the "be all and end all" for‘students of'literatnreuiv

i ki
In fact, the Engllsh currlculum 1s S0, loosely

‘ constructed that I am. flrmly conv1nced that no. two Engllsh

teachers in the prov1nce cover- the same materlal 1n a’ glven

year.' Yet students, at the end of thelr senlor year, are

R

, expected to wrlte a. prov1nce-w1de, standardlzed Engllsh

exam. The varlety of responses to the 1tems on that exam‘\

is testlmony to the lack of conSLStency 1n Engllsh teachlng:\; -

.
[}

in, the provance.ﬁ It 1s 1ndeed sad when senlor students |

icannot cope w1th the concepts of theme,lrony,'etCetera Ln

-'a novel whlch they have spent sxx weeks stndylng durlng the: i

h school year It 1s sadder Stlll when students‘“lnﬂnpreqnﬂons"

.“fof a novel, story, or, poem are’ so 11m1ted as ‘to 1nd1cate that ‘ﬁ:
'1nterpretatl0n is not a common exerc1se in thelr studles or,

1nstead, are so “allke" as "to 1nd1cate ‘a regurgltatlon of the '

, teacher ‘s "correct" 1nterpretation..

a Durlng my four. years as ‘an’ Engllsh teacher I became

t

aware of many questlonable practfbes in the llterature

'classrooms of thlS prov;nce-’ the round-robln readlng of

' 'storles and novels w1th no- study, analy51s, or dlscu531on, SRR

e

._the total 1gnorance NE currlculum gu1de11nes (where they

.,‘,,.

:exlst) and departmental policles on the teachlng of llterature,

} B

the complete absence of reference texts-'the glorlfled

ladherence to prescrlbed texts, page by page, story by story, -.}'ﬁf
’ fthe teachlng of select genres, i. e. drama, to the dmosttotal

‘exc1u51on of other genres- the fallure by Engllsh teachers 5

- to understand what 11terature 1s, 1s about and rs;for; the
. . LR
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i ..
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- ‘fallure to recognlze the 1mportance of advanced readlng

J-skllls in the study of llterature the treatment of -

- 11terature by teachers as another 5001al sc1ence, the -

iexclu51on of a class for a "chosen few" who cope w1th the

-

‘-'Enqllsh teacher 8 scholarly methods, the fallure to teach

: llterature humanely,‘and flnally, the gravest sin of all,

‘g' the fallure to persevere in the teachlng of 11terature as- a. .-

llfetlme devotlon to relevancy, meanlngfulness, rlchness of
'experlence, endless alternatlves, and optlmum humanlty.'
That llterature 1s not'belng taught, or 1s belng
taught poorly in our 5chools 1s, from my experlence,
2.unquest10nab1e.

‘ In thlS prov1nce, the teachlng of Engllsh

'does not have the respect 1t should have 1n the currlculum

\ LIn an’ age of sc1ence, no educator in authorlty is w1111ng

to put anyone but a science speclallst in a 501ence classroom
. -
;but yet anyone who is avallable (not w1111ng-or able ) is

\ .
~requlsltloned to teach Engllsh It lS appalllng when one A

1

.con51ders the complex1t1es of language and llterature at the R

f'Slmplest level that this would be the case. Less than half '

P

'»-of thls prov1nce 's Engllsh teachers are tralned in, the

sub]ect area and the results of thls lack of expertlse are
ev1dent‘1n all our vocatlonal schools, colleges, and '
1un1vers;t1es. - ;"' o ':JE’

| For the most part, the 51tuatlons I have descrlbed
'“(llmlted as they are,yet verlfled by other Engllsh teachers)

' would be suff1c1ent ta. dlspel the notlops and 1deals of even -

Don Qulxote 1n the Engllsh classroom.

) There - is no solace in
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"reallty every dedlcated Engllsh teacher 1n thls prov1nce

' faces.-

A-Or maybe it is Just that educators are’ aware of‘the

student/one-tlme teacher.

, conferences come and go,'school years’ come and go, students"

',come and go, - yet ‘things remain: unchanged.'

N . - . " 5 o S N ) N
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herOLSm galned by flghtlng 1081ng battles and that is the

.

It seems that every educator is somehow "aware“ of
@

the problems but unable or unw1lllng to reallze the solutions. .

=

cohsequences, byt not the;problems..'

f;:Elthergway},it i$ obvious that the teaching :0f

' literature hastnot progreSSed:a'greatfdeal'in-theUIast 10-15

‘@

"years, at least not from the persgectlve of thlS one-tlme

New programmes (not necessarlly

o prodre551ve programmes) are developed, Engllsh teachers

A

How utter1y~

' d15111u510n1ng that thls “is so in an era where man s. ultlmate-

.

“humanlty, the goal of llterature, ‘may . be the world's only

"hope for surv1val. ,_' .f“' ﬂ' Lo L _'._l'.\éﬂ






















