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This report presents a description of an intemship in guidance

and counseling at Prince- of Wales Collegiate, St. John s, Newfoundlnnd

‘ from September lst, 1976 to December 4th 1976 The rationale for doing

the internship was to gain as many experiences in guidance and counseling y
under supervised conditions as possihle, sQ as to apply theories and

i principles learned in the aeademic training component of the;graduate -

guidance program Sy

>

. Supervision and .evaluation of the intemship were the shared

»responsibility of Mrs. Elaine Shortall field supervisor, Dr. Terry Boak \

LY Yt

univetsity supervisor, and Dr..lerqy Klas, third committee member. Daily

and bi—weekly meetings vere held to discuss the progress being made. One

requirement of the internship was to tape a number of individual and

&

. group counseling gessions.
N i \ . . .

: the supervisors. L I o : , - .

These tapes were reviewed and evaluated by

. A set’ of obJectives was devised which would facilitate profes-

P

&
sio\nal growth and development for the author. Throughout the internship

— ne iod all of these objectives were adequately met. » 3

et

BAASR o

L na o

The- research component dealt with the effectiveness of \E:study

i

{
skills prog'ram. The Solomon Four Group Research Design was used to , C

"evaluate the two research hypotheses. 'I'he discussion of the results and
* the limitations of the study explain why the two hypotheses 'were rejected.'
'I‘nro recommendations for future resesrch were given. S ' ' ‘
- An evaluation of the internship revealed it was a worthwhile and b

prbfitable experience. T ". ,
: LT o S A
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L . /NATURE OF THE.INTERNSHIP .. ' 0 = . @

S w .o oo s T INfRODUCTION T L e i T
- % . ' o : This intemship report contains four chapters. Chapter one o N ¥R
LR T, ' . .3
wo b o contains a description of (1) the rationale for doing the internship,
L & C . ot
;- ._gf- (2) the internship setting, (3) the general objectives, (4) the super—‘
L vision, evaluation and ethical procedures followed..- Chapter two contains e
o ¥ :

‘ 4{ - a description of how each general objective vas achieved. Chapter -.three- :
_ " contains a description of the research component, and" chapter four gives
R : .',\ s a summary and conclusions regarding the internship. ; L
2o M T e : o
AR et " . RATIONALE - o S
v | o R P . )
;f e In 1973 the Association for: Counselor Education and Superva.sion

&5,, C o . [APEEN .1
25 NPT issued "Standards for the Preparation of Counselors and Other Personnel
;‘1 s e . Coe
: : S . Services Specialiste. Included was a provision for definition of
B, L < : . ' N
Yo internships. ‘ . g

'Internship isdefined as a post-practicum experience and pro--
. o -+« Vides ‘actual on-the-job experience and should be ‘given central
A T - importance’ for each student., The internship includes.

| A;*'\ JERE

: . all activities that a regularly employed staff member would ber' )
0 T "expected to _perform. [In-the setting the: intern is expected to" .
- R o behave as a profcssionol and should be trcated as ‘one. (AbSO" ". - .
y . "c¢lation for Lounsclor.LducaLion and Supervision, ‘)710,‘ as - ‘ U
cltcd in Grliggs, 1976, p- 22) ' j : g S
, ‘ I unders tood an internship would be a Jearni;zig\)-experience where
I would have ample Opportunity to offectively utilize{&gnd evaluate the ' '\
,‘T ' . ' R
% N 1 *
~ \ : ‘»\‘ : " " .
. R : ; :




s training.'

The rationale underly. ng any intemship is that practical exper-—'

iences under supervised conditions w1ll best utilize previous academic

I

I hoped to gain as many experiences as possible and further'

Gt e

N

1mproVe the helping skills I had tHus Ear acquirgd. 1 also h0ped to

acquire new skills as the result of\\ new experiences obtained by active- -
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: dating ‘a. guidance intern.

participanon and observation in an established guidam:e program. 1

‘. thought .pro}fessional growth would occur for_me as a result of gelf- s L
le_v'alu‘ati'on and evaluation by the field add universi'ty superviSQhrsg ' v ' |
R ‘.I o \ : X . ‘:‘"' .5::-_' A - ' , :_ \' .. .' T ..l . : ' . I o f .:'—‘ o
Vo oo USERTING. T . o Tooao T T

. ’ o .
- PO . , \

According to a. report distributed by the Department of Educational
e e N - C e e
the following factors were c0nsidered important. in

‘..-“' . .
- ¢ e - 4 -

Psychology in 1976

LA e

the selection o/f an intemehip\aetting.

L. . . . e

. The quality of professional Supervision, : P,
. /TZe quality of learning opportunity. and experience,i oL

/ The relevancy to, and usefulness of, such experience in the

. actual setting in which a trainee ultimately expects to L AR
.work, i R B
. The availability of time for full time involvement of the?
" intern for' the minimum of thirteen.consecutive.weeks; .
The "availability of a qualiﬂed field supervisor on: site, -
. Ready 'access to the university supervisor. | .
e (Department’ of Educational Psychology, 1976, p. 3) :

1
2
K

; .Conqultations were held with*Dr. Terry ‘Boaky univcrsity super-

VlbOl’, Mrs. Elaine Shortall, guidance counselor at Prlnce of Wales RS ,>

\Collegiate; and’ Hr/. R. Noel, pri'ncipal at Prince of Wales Collegiate, .

! regarding the suitability of the school's guidance program in faccommo-‘

84 was agreed that Mrs. Shortall and the & .

‘..

Yy

Ay e
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S RVUR SR VR e i i - s " R o
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' et o I; e ’ N L0 ’ ’ 2 -;u . ' ° "ﬂ't ) P R ' ',‘-‘ L . . Y - ¢ I ~
- o school could %ccommodate,kan ihtem pending the echool boat‘d'e approval. :
* ] > a 4
AP by , -, y - ' . s vy s, :
. o
o S ! -‘After contacting the school board, permission was granted to haveB a
. S . L, N0 e . o LA

. o~ . B [ s

. . guidance intem placed at the school._ o™ ot T8 ,' U - n' .

. v 2 R KR S

= D“'-?

P ) With tlpe necessary approval I again met with ‘Hrs, Shortall 6 ‘

discuss in detﬁd.l the guidance prOgram at Prince of Wales 'Cbllegie e’ an -

5;: . ‘how I wauld adapt to - this program to ashieve my, duesiited objectives'. '.

:gi . :. A . Prince of Wales ColLefgiate :La locatedd on Pq;i)n Street’ St. John s,
.?é - . d ’ '-;Newfvound}.and.‘ Aot the school there are thirty—.f’i;ze teachers and apw.'oxi-

H" : A. métely eight hundred studenté. The majprity oﬁa tbese studeﬁts come bf’rom}

"l

. the St.. John s area“, however, appro:d.mately one, hundred and ‘sevent;y—five

Bt
Nl B 1 A

o i « . LSRR
‘et . RN

5. o 'are bused ;ln from the surroundi,ng rural areas, . :70.; i“" ¢ :
, } , It: was agreed upon by the 5university euperviﬁor, the field $uper‘- .-
g S ) | vis@ ‘and myself that Prin&e of Walea COllegiate would be an app;:o-priate ;;
t s ’ _ settin'g for the internship since it rnet:e mll of the previously staraed" 2
) : R lreqvo’i‘rements‘ of an internsh:lp eetting. ' The date pf connnencement !;r-ae eet
"+ 'for September lgt, 1976 and: T looked fonmrd o it with great- antici— L
’ S ’_"pauon. e ST : h»_‘,.;,f:;,' .*L’t{‘ o :"'? B
| : [EE oy;z'c'gx.wzds:'l.f PRI B ._ s
.; ken “», -., - I wrote a set af objectives which wonld feeilitate my maximun: ‘ N
. ; ‘:-___. R .professional growth these were subseqt:ently-- approved °by th; unive'isity “:(,,\ ' ,'
_‘; h -'.a.nd fie]}d supervisors.- The objectives vere ones°wh*2:h w0u1tl fecilitat“e : :
B ‘ the development ~of confidence and’ ::ompetence d.n my, ab,ility to per:f'ormc = =‘ v"
» ° guidénr:e dut:[es.,‘i' c * . ' ‘ - ‘ . ,' _ﬁ, “ h,
'_; - | o :,‘ The tf‘o],_lowing general objectivves are listed below with each l Bl e SR

o " P FEATE T

; SR
\a ,'.;' objective being dealt with in more detail‘ in Chapter 'l‘wo of thia report. B : .

A v . . a




. . ) .c‘ ?' . ’ . . . ." :‘ ' \_" 3‘ ‘
N a5 ‘ . - \ . AR : S I
e - . ) - ; . '
: f’lhz : h ot RS “ i e 3
’ beneral ObJELthCS ‘.:f'f‘"' Lfl'~';f”;".\f‘f.?f:%~,i'Ufff:f;'J'f-f~";i, ; ‘
R : .. - ¥ . ‘ ‘~ .. ; N . T e . PN ’.. L
A ‘1. .Tb familiarize myself with the organizationipnd administration of L)
the guidance program as it relates to the Eotal operation of the ! g
’ G°h°°1- R '=)‘1‘{.:‘\<;" R " T ‘,
. '2 “To develop a knowledge of;aand an ability to use, the community ;f““
W T R resources available to the s&hool : o Y
U . ; _ I L
RES T S;I',- C30 To conduct research in the area of study skillf with grade eleven*' .

. T ‘"";"f‘-studentSy _'.‘“- Lo T o, 1 DR

Aoty N

AT o Ay To further my knowledge of and ability to use, selected counseling
ﬁ'u P _‘;; : skills and techniques. R ‘..'E_, :“.af j.;w ‘ jufi|‘. Zfl'( o

& o :~‘_£. 5 To continue to develop my personal position and theory of helping. {?'

B - 6. To deve oth greater competence and confidence in my ability to .
W PR} " . ‘"

. s hold/ par: erences. ' fll y

’ L ~ A E s "*

S R . co_ns.'!llt‘wit - eachers in matters °f ..meessmnal CO“CGI“S""

s ITel ot e SURERVISION ANDTEVAIZ.(JA’l‘Ib;‘i;- PR

LR C . - s N NETRY

I”,fc,-" ; Y. Supervision agd evaluation are synonymous with the learning

o . 5
=t

vimprocess. Therefore some form of supervision and evaluation was used in

W .
. . PN

rating-my progress.. Throughout the c0urse of the internship period; I *

L.

et - - oL,

was undér sYstematic supervision and evaluation. e

.

Ty

e Af. rhree peopli hared ‘the responsibility of supcrvising the: intern-:

. { [ ": hhlp--“la}fllﬂlnL bho all, the~field'superyisor‘ Dr.,ﬂerry Bouki-the'i-f.

e v

) L university supervisor, and Dr. Lee” Klas, the third committee member.f.'."'
SR ) N IR
Prior to writing my internship proposal which is presently ‘on file in'

N Lo -
.

. t l
z . ' the Department of Ldutational'Psychology, 1 met with my committee members
’ ‘ - 1 e o i . » .
to discuss my plans. j' ST ST
. o ; - -4. : » ; _j : ) ' "U:
‘ | . . 3 JU s
- . :




L

g

B e e Y C e e g e D e e - - LN

KA

,"'..to ‘deal. with problems which arose, to view progress being made and to ©

.share 1deas concerning‘guidance.‘ These meetings were as follows.u

f.f:Z;"A meeting with Dr. Boak once a week for ‘one . or two hours,\« )

”my progress and.offering recommendations. :-}V'

~ .. . - . » o, P I

23.% I met regularly with:my field supervisor and university super-

visor to review tapes,L to. discuss the activities in which I was involved

[

l.‘.A meeting with Nis. Shortall for at least haif ‘an hour each day;

5'3.“A meeting with Dr.,Boak and Mrs. Shortall onte a week for a ) ~Ji:~

Ef?ijinimum.of one hour. ,'_- "jfi ;~-.ﬁ:,:,. ..&'.

b '__

i Midway through the internship period, my progress was evalusted

--Imby the supervisory committee. ‘A written report was preparéd describing 'i'i.};,. ol

- by

S

At the conclusion oE the internship, the supervisory committee K s

~’prepared a repoxt describing my progress towards the achievement of the . e

‘\; ‘."

'-iinternship goals., The committee made a recommendation regarding my work.

‘iThis report will ‘be kept in the Departmental and" Graduate School’

‘ ;meetings with the supervisors, reviewe of the tapes, - and evaluations ot

N

5 °

'ﬂ“confidential files. Ce {j .l 5.. A'ﬁﬁ'- o . - o

- .

I kept a daily log book which was'. reviewed and discussed All‘

'

v, e v e

inwere recorded‘in:the 1og~hook,- y:f,;.;E n; e i." o

L

. " . R . Lt . - ; e
T . . v . g [ . ' s
. . . . /
. P N . . . 'y . /-
.

i

.with Hrs. Elaine Shortall and Dr. Tgrry Boak who fellowed the ethical

1

'fjiprocedures set by the Canadian dLidance and Counselling Aseociation.'

Yoo

B :Since I was working‘very closely with these people, gt also foIlowed‘SE
'1same ethical procedures. All interviewe- with teachers, students and B L

) fparents—-were considered.coﬁfidential.~ I believe that cdnfidentiality S

i .
i

"l:{i Throughout the internship period, I was working very closely -z;f E '5?,”»‘:

’ -
A ampe
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L. .. .. 7. .ANALYSIS OF THE OBJECTIVES
: L s T

» e

A

- i ’. IO . . . . _‘\' -

e . :\

, Some of these activities were changed slightly to accommodate the needs

AN

M2

¥R AT sl no e PN L L .

e 'ship all of- the set objectives were achieved._ This chapter contains a

-

fiéx;a{ ‘ﬁ,‘;ziﬁ j“ description of how each objective we achieved.
.*_Gmﬁmionjscuvs

v To familiarize myself vith the organization and administration

. f
»

ifof the guidance program as it relatea to the total opdration of the
° : 1 ':/' '

..,

‘echool.

e

A8 _p_ecific Objective D L y

To investigate, with school personnel selected administrative ' .

’-

oo ' ‘ ; .
R procedures ‘and their contribution ‘to the guidance program.

..'-."i'u‘ f. ; Lo Throughout the course of ‘the internahip I met often with the

Y

»" principal to discues isauea zh}ch arose. On September 17, 1976 I met

] '-.

Ta': '.‘\‘ "j‘ﬂwith the principal to discuss selected administ{itive procedures and

o the questions I asked, the ptincipal‘ \ - iv—“r—~;‘

o I c ' T
Sy L 8 Nho is responsible for the scheduling of classe;;\\\\sxv', o
AL ‘.'.. '_':'_f - “f’ 3M17. ‘ ,

TR P e

S Swe e UUINTRODUCTION - v e E e
..“‘\_

, iPrior to the commencement of the internship, 1 listed some acti—1

.
. vities I intended to do in order to achieve each of my desired obJectives.

' of ‘the students, staff and the intern. During the course of the intern—

"_their contribution to the guidance program. %he following is a list of
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4 ¢ o
\ B > : Lo . .
. o .- ’ g »
L Y : :
. - | 8 .
. ] i N
o b. How are’ classes scheduled? : -
= . . v ‘e

o

:::51 How are students assigned to classes?A-l .:df“' “
{1‘ . ~}"d? . '; d; What is the school's policy with regard to"': iifr;
. \~i jd_ } ;\‘zi;: Lateness,A' R ‘ L ﬁruv‘ Ai‘l '} " . ;1,1,::.
",l"ii. ,Smoking on school property, “_UjﬂH ;,u\ ;zhi.‘:i:f:%-f '?:.‘.;‘.
liiﬂ 1Continuously unfinished homework | h R

Av. Skipping classes,@

v;_ Damage to schoql property. . j-3;: ﬂ;, . .;“" SN
‘el Are _the school rules written -down and- distributed to each
‘ studenb’ ' . D A

Lo -.\' N
;

l -

R M j '\~¢f.w When a new student arrives at - the schpol who is responsible for o

l% placirg him in his classes a\f introducing him to his teachers? -

i: lﬂlhziuffh'~i .g.' Does the principal see testing-as a part of & guidance program?

.; | ;‘hjx DOes the principai think that testing should be done on’ a regular“”

? basis? IE 80, how7fj“{.;: . _:b h', . . {-. .,~_'!4.-.{ { A

. N o

{ N 'il On what grounds can a student be expelled? : l

- R l;iifji 'i}e all students, regardless of school performance,.allowed to f~? ‘f}“
SRR ’:;‘~i»“ participate in school sports? . ':"::;::'1,.:5 521 - l

-
i

.-l; What part does the prihcipai feel that the teachers should play
in the guidance program? u"":, R y’ﬁ Co o i ﬁ_‘ﬂ"'
-bkrh‘ _"fi ’ What is the evaluating system of the school? |
. The school's policy reganding course changes after the third week of - B
. S ? : 'iclasses was also discussed. 48 a result of my discussion uith the ;.i ;ah..d -

RN - ,
'W,hkhprincipal 1 was aBle to counsel students who had questions regarding ,"

¥ N . \,_

L 'fthe procedqges discussed., The administration Supports the counselor in
0 - \ . ' ’ . N ) \
. Lot I AU
rr——

2,4 reereTett—————r N
Rl A I I S T e

~'Q‘§w"':' . ke How does the principal feel about students visiting the guidance :: ) .{;-i'

counselor during class time? ‘ f,'" L ‘nl'f-}. l".' f‘ ; 15 TN

uag
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: : | \ | - | '.:_9 ‘ ’ |
—,her work by permitting students to see her during school time. 'I‘he N ' Il / 1
: ..counselor has freedom in planning her guidance program, but if she needs
. L 'Ibacking to present ideas to parents\or teachers she usually has the o ) ,‘
‘I _support of the’ administration. - S oY | T : ‘
: In my daily di'scussions with the counselor, 1 discussed the .
‘ . ‘admi‘nistrative procedures that affected her role and position. This . ‘ § s
oy i . : x4
‘,Y . discussion reinforced, for me, the role of the admnistration in & § ) o éi:
o : ¢ A P
;}. . successful guidaﬁce Program.' Thg‘ counselor has to work in consul:tat‘ion . §1;
g e "with the’ administration without breaking hex client's confidentiality. '
\ ¥ ' ‘- }l - ‘ A . On Septe,mber 24 1976 I met with Mri Ken Penney, the guidance *
. . L counselor at HacDonald Drive Jumior High Schopl This junior high school . ‘
; sends students to Prince of Wales Collegiate. The following issues were
* dw,cvssed" o . " - | R o
}Z ST \,.': ‘a. The administ‘rative procedures involved when a studept from Junior _
AR . ' [ . . . Lt o~
| | H ,A‘high moves into senlor high. - S B " ‘1.'. o - o
L I b ‘The amount of ‘success a guidance. .progr'am ca.n achieve ‘depends ‘ o | i
5., ' "-' B - ; 'upon the. cooperation of éhe administration. \
. a ] . “ ' \ .'c.' IThe preparation stude:}cs receive upon entering high school. , -
: L o oL e read two- profeasional articles -on t:he ‘role of. the administra— - ? ; 1
e " e tion and the involvement 'of. same in the gu\idance program.n .:‘ R T . ’
| B . ‘ \'. 4 : Joumal References - R ' \ 4
. Brosseau, J. Counselling and administrative functions. A ‘b'erta Coun- - - ‘ o
" ee‘llor." Spring 1915, 15, 35- 42 . ‘ S e
L Hen'cher, A.. Is the counsellorpan admi'nistrator? School .oulnselor‘.. Pl S . ‘
£ . Janunry 1968 15, 230-232. L - T . ’ {
: - . | . By inveacisnr.ins certain ad.miniatrative functiong I Vaa woll ' ..1 g
| v equipped to counsel studenta and teachers who showed co cern regarding '
cl\ooa ‘Lubudh. A uu:ldnnu pro.ﬂm Hhod- t;he wwore o! the odminiurntion '_“ - |

ks

Vet




-ry

e e e et - . - . = T 2
- LR ¥ P . -, -
e Kt ¥ ~ ""'_’ -, &  pmmnd u - -~ o - - e - "
R+ s e R PE R  o C coiyacso AL

ind stafffin order to be successful and effective. |
. - t.oot e .“' . - . WA . | .

Specific Objective

wha teachers felt their role was in ‘a guidance program.

AR eacw

teacher 8 opinions on each of the following questions'

AU

v

’113.‘ Do you see yourself as having a role in the guidance program?

o

teacher at least once.

){f

T

. b

'In my interactions

ith teachers, I got the'

While at the' school I ‘worked very closely with the teachers.

i

TN RGN, I

To determine the teacher s role in the guidance program.

BY

i

ac ive observations and discussions with- them I. was able to determine

I met with;"'

:
'

b .. How would you desc ibe your role in the guidance program?
ribe your :

2

o '.guidance program?

RN

“ci ‘Do you think you could be doing more to participate in the

LRI

’ cfd."If a student came to you with a problem, would you‘hend him to

the-guidance counaelor,-try to deal with it yourself try to o

”343' :deal with it thrqugh consultation with the guidance counselor,

|

oy oer take At to the principal? Why?

~0n November.ZQ

!

w
i

1976, I met with the counselor to diacuss her

‘ cbnception of'the teacher' s role in a guidance program.

I also read the

following material which helped me’ to conceptualize what I think the

teacher s role in the guidance program is.

t

)

Pappas, E.

-Journdl Reference_

August 1976 31, 33-35.

>

H

Ligon; M. and McDaniel, S,

(-
P

!

"raoak.

We had no place else to gov -

“

School Guidance “Worker.

b

Teacher 8 role in counselling.
Prentice Hall: Inc., 1970. :

Au a rhcult of the previouely de-cribed xﬁcricnne-} Ilfcol-l

have a valid

X

"

L

3

conception of the teacher g role in a guidance program.‘ 1.

July/ . .

New Jersey: =~

| lbf ﬁ:~.

R A S
wiaas

»
r""'
o

G
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 mot just in bis academic performance.~
‘ need help who would otherwise go unnoticed.

'handle the problem.
‘way that the student will not feel you‘are'rejocting him" LLigon and' ’
- .McDaniel

.are concerned and interested in his well-being.

'based on acceptance, understanding, love and respect“ (p. 187)

- .: e

think‘that the teacher 8, role in a guidance program begins by being a.

.I
good listener.

I realize that teachers are’ under .

'great time pressure. because of the large numbers of students in their '

.

! L

-classes, but ‘by. 1istening and observ1ng they may reach Rany students who -

.Many times teachers may L
have to wonk in consultation with the counselor or refer a student to -
the counselor because they feel they are, not qualified or capable to
'"The'cardinal rule in referral is to do it'such a .'

-

1970, p. 143) 1 strongly believe that teachers should make
no referrals until they speak to the. student first to let him know they

Ligon ‘and . McDaniel

B (1970) write, "The teacher who counsels has attitudes toward students

Teachers have to be interested in the "total" individual, .”'

C. Apecific OhjéctiVe ' S L o Lt

N . . . . . e Y

To~observe the counselor and interpret her role at the 8chool. ) ;.-

A~

;personal, two educational, and one vocational;
.1istener.

o atcly reflccted and clarified what the client was, saying.

I observed ‘the - counselor doing " ‘many guidance dUCiESi-—I obserxed_i________‘__

-ﬁ.
P

six individual counseling interviews where three of the concerns were ;
The counselor was a good

She was very sincere open, empathic, understanding .and accur-‘

-

The counselor :

worked ef[ectively in a logical sequence. This gave the client sufEi- 4

cient time to listen to himself so he really heard what he was saying

\

and understood his own feelings. The counselor did not rush to solve

‘the problem immediately but worked through ic, logically giving herself I

jand the client a chance to think and gain a complete understanding of

.3
= 5 £

LA :

T T

or, e
et e 3

T

P X
3
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e
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This patience impressed me’ a great deal.
',J..
worked too quickly tofsolve the concern in one period.

the‘prohlem.

'S

Initially,‘i I

I have learned

G from observing the counselor and from actual experienc3 that it is neces-iz

ﬂsar Wto give the client and myself sufficient time . to .hink and acquire

A. a true understanding of the problem before trying to solve it.

&
- .

I observed the cou selor in five consultations--three parent

@, Lt

Two of the parent confer-'

ences were initiated by the parents while the counselor initiated the

'consultations and two teacher consultations.

<

: 3 o W - other'one. In each case’ the" concern was discussed in detail until both
Zi RERRS L s the counselor and the parents had a complete understanding of it and its
A SRR <'effect on- the: student.

P SR . ‘ o

J, *dO'next;

Then the parentsusually asked wh t‘fhey should

=

r

-

4
From her professional point of view, the cou elor presented

. some suggestions\which she considered logical. After iscussing in_

:',"detail these suggestions, the parents usually decided what to do or they - .:&-h.~ LA

.fleft with these suggestions and would call later. The counselor informed

SN
;f\the parents she would be willing to help all she could. But sometimes '

s ' ‘1there are no suggestions to offer."

.
!

0 - The consultations with the teachers foldnwedflargely the same .

‘.procedure. The counselor found out ‘a8 much as she could about the ,j‘ o

. "concern sorshe could'reachﬂa true,and complete understanding of~the*,g
b ) , ‘ ' ".- . . c. »V - . e . ' T A . . - .

A ST prohlem.f Alternatives were thed discussed and“a.course of action was °

1agreed upon.‘ Lot oL i LT “Y'v

,:-.‘-lrt - o "f Although 1 did not observe a testing sltuntion, I admlnlstercd

i T ,.-".\._—

-13and scored the following tests. c R ‘ '::i‘ LT
c. . ‘e M > '. et : ‘ A',

o f 1. Seven Safran Interest Inventories - The results of these were

. discussed with the students concerned.

_,z."

. One Wechsler Adult Intelligence Scale (WAIS) - I administered 'f AT




’.sized

/

R
I
Ly

. were discussed with the student without giving intelligence,'“‘

:with the s udent and the teacher and did a wrltten report on it.
'LThirty Survey of'Study Habits and Attitudes (SSHA) - These were L

. adminisnered to the students as a part of the research component._io'“

‘Eighty Raven Standard Pr;gressive Matrices - These were admin—

l :istered and scored for Mr. ste Adams as part of the requireﬁgnts,~‘

“regarding cdreer guidance is usually done after Christmas, but the COUn-J"
selor and I visited every classroom tﬁ talk about the guidance program.f;' O T

f During these visits the need to starf career planning early was empha—h

7:.an;interview; Then the counselor and I saw the students who requested
‘7aﬂ'intervieWa‘"f"- R ; S

I::The'rolefbf a guidance counselor is diverse. WhaE\the counselor :

";h thefschcol;, Although a lot of time is spent in one—to-one counseling,i
there”is a'need for’ group counseling as well. The kind of group is
ﬁdetermined by the needs of the students.F Several kinds of groups are.
Vpossib e: personal adjustment¥ study skills -group, relaxation training

'group, and a career group. A R S ,", S

\ \ - :
‘ s : . s T
S od N e poseps gy

lt to a student I was helping with study skills. The résults

quotient scores. o ‘<‘f; E 13'~ : l
L' . 0 o ' * RN

One WBchsler Intelligence Scale for’Children—Revised (WISC-R) Lo

A teacher requested this test to he}done. I discussed the results=’

s TN
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The results will be discussed later in Chapter Three.

u <@ : ) e, 0.

. l
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g

for his thesis. ~l

Most of . the counselor 8 WOrk ag Prince of Wales Collegiate

\
B . . N PR . ,,._

g

, ,r [ I Y

The c0unselor asked each grade eleven student to fill out a form e

.Aindicating what career plans he had made thus far and wheth@% he wanted -'1‘,'”', .%

v < T .

'stresses in the program depends on the needs of the individual students '

0
‘e,

. .
. J . PR
. - - A G

" . . . N L




.

. i Since the counselor is concerned with the total individual thereii ;
? i o : .bl - s often a need to. find out about his environment. This may requirelbr“. . %
: L L consultation with parents and teachers and it is sonntimes necessary.to ;
:f*;.:. 1. .:" ‘refer students because they can be better helped by resource people othér f
: . 6, ‘
. ;~:~111' . than the counselor._ ‘The counselor offers her services to. the teacheis o ':~f} T
;and staff as. well as to students and parents.“ccs-;- f'.-'.i.;. gfw?.;‘is'. ‘.fo Eg
S B - - o SR
Testing for the sske“of testing holds no- place in a guidange '.'.i§ :

A

S ' e, RS
program.( Howevet test§%g to find out more information about a stﬂﬁent ! .
e Lo

. : e ; e ‘. )‘-..-—-—" ") B >
N ':jbso that proper help can be obtained for him is definitely a part of the .
) fguidance program.- Testing is done st Prince of Wales Collegiate according 54;; ,"é

T f'to_student need, not accordihg to a set,schedpletﬂ . {J_‘wl T :Qi i-::‘;_ﬁf,;.Z’ N
: L T oo L o L irA,:‘l';.‘ .;,g ‘.,n;u-.‘- '. ,,;, , .,
v T b Specific Objective o :’ }F'.i'“ ; @:'5 ",fn”“,.J'.“:,;';_;.’. R

. To: familiarize myself with the curriculum offered at the sch001. \in
P et ‘gn;J L 1 ﬂﬁteﬂdEd all Staff meetings held at :he schopl, 1 dlso attended - B
. .ﬁ‘:.the.clsss meetings which were held before the November-Progress Reports ;"' . :3ﬁ
: f“ére sent home to parents.' The Purpose of these meetings was to allow L -i
’ V;; ) 811 teachers WhO teught a particular clsss to meet and discuss each .o i. I{
A .f "r‘StUdent s performsnce. If teachers thought studengs .were having problems,:ﬁ :f_ : ?
% | ,;,in -‘a particular srea, they assessed the difficulty and made appropriatei ? o g

b 'recommendations.'

U 8 T 7;; : 1 became familidr with all course programs, offerings, ObjecP:,; T
‘h tives, outlines and sequences by (1) discussing these items with the e

‘counselor, the principal and teachers, (2) reading the course outline jt.W' ﬁ ‘f _‘f

:_ ; .and description of the grade ten and eleVen programs draWn up by the ‘J;L;;j? C.”_ilg
% ' ':fstsff and discussing these with the counselor, snd (3) reading the course':" - 'g
. ‘:syllabus set by the Department of Education. :. L [ A
gf? f'fdtf:j;éfib T -i"“ I talked with esch department hesd to acquire the following g
:




e e T . R o . T, LT . -

iiéA Sl T ;‘ilc.._,.l_i..,..;_;_ SRR \

;if:l.;..: v::.i iinformation about each department' (1) the names of the members of each ' f} '

: '-‘deparehent, (2) the duties of each member, (3) a description of eachin.f"eﬁ-:; .”; 'i

i‘; o course being taught under each department' and 4y the evaluation proce-.f.‘T'~ - '

o .- ":dure used by . each department. ) ;"-:f - | B . | ¢
y becoming familiar with the curriculum offered I was . able to :

. .\t\h:,:“ ..'advise students xegarding course changes and l.wasnalsd‘equlpped to .9 ii‘ VR

g : o .V,f discuss withﬂteachers and students questions‘regarding certain curricular R

% i Wyn‘:,\:ﬂyf.;decisions. When"the progress report was due many students vere concerned ,'}“

'Z’about passing grade ten or eleven. I was ahle to.hold meaningfgl dis— "‘d.““

NURRIL
e AR s e e

lﬂ;f-igjl_'{{icussions with students a9 a result of my previous experiences. fi’,if\: «;";~ i;‘ ’
L T Nln conclusion, I would like to-say I have achieved general objective‘”;~ff{=;
;:' fﬁne bY achieving each specific objective described previously. A guidance | j,' :
_ . 'l'{:program needs to be an integral part of the school and have the support | i. ;
: %‘ 3 ’“Eof the. administration and staff if it is to be a success.' The effective :'F;i:#‘fjf
; H:"::d;“:;:: approach to a successful guidance program is a team approach where all——, | ; :
; '.Zsui&;nCé COUHSGlOr- teaCherB,.principal vice principal and parents--work
% : ,'together to help the student develop his maximun potential > I feel that L
? . ':jiiif‘this team involvement is happening at Prince of: Wales Collegiate. SR
', .f;qmé_BALOBJECTI\]‘E I - ' PR _J
’ Co e To develop a knowledge of and an ability to use the community

1/: R L resources available to. the achool.- ‘j-,n S '; 'fl HQT i_f.’ 'f;;fgi i"ﬁ\\“=

1

Specific—Objective ' N I o

To discover the spec fic roles and contribution of certain commu—
L} -

ﬁ}.}l nity resource professionals as they pertain\to the guidance program., S

On September 16 1976 I met with the counselor to discuss with

her the resource people who are available to the school and the necessary Sl




i .l .
»‘iﬁ—v‘,“- WL ..:....:...-...'....-.-.,._..‘_‘ ——— b, n . ..‘.._..—v--—-..‘_.....'.....'.t-..-'-.-A.'..._—-__.A__'... e gt S —ym e sy s 'A-' e * ¥ "-Ji‘ .
\ - . - . . . ’ . ‘ " .-
R f : . _' . .. et PR -._"c'v . ‘ )
' Le G T R T TR
; O T ' ‘,'f ’ l6. N
Sel procedures in contacting each of them. The counselor3 in performing her L Lo
, L T R ' o
¢ tae . et e e
guidance duties, 8ees’ the’ necessity of referring students bo resgurce -“'~.-g. . LT

people. She has contact with many resource peOple.- The majority of work

witb resource people takes the form of telephone calls.' The cbunselor };,u- ;llfj - {
N . N e, . S K ‘. R Lo Q 0 . .o * . B
' S USually arranges the initial interview hetween the resource person and

- : ' i ot *

the student, and if it is desirable the counselor‘sits in on the initial :ff“”‘i.: A

L T
interview. I composed a.: list of resource persons the counselor hag - o0 oy
. M o Lo da

referred student§ to and/or obtained information from to help students, e

o parents, and teachers. Q ji'“'ﬁ‘fl‘-_l L 'ii;::;" R .f}. o T

I had interviews with four resource perSons to discuss their :_}'g S

I

e Bigte
B o

i roles and how they\helped students.' These pepple were Mr. Bob Porter, Ll ' :E
. :“i representative from Canada Manpower, giss Holloway; the school nurse’ fi;l:};fw_ﬁ:‘}'i
S ;. 2 “ﬁ:' Een Penny; guidance counselor at MacDonald Drive Junior High School, | ?
o s and Hr. Frank Hann,_speech therapist with the Speech Therapy Division, ;?f?ﬂigdfc@g¥§
ﬁ.fﬁ"' ::; DeP;rtment of Health. Ai\;‘,z"‘; = ?:” ’7'”.3. . 'T ‘i]j‘“fﬂl;“f';‘?"f' . I-.f
, - ) I obserVed the oounselor‘working with two Tesource. people who tliﬁi);t. '
were helping students. Mr, Bob Porter, representative_pé?mACanada Man- :., .
ﬁ"“{ ‘power-.and Dr. Linda Inkpen, a general practitioner., o .; ' 1._ N
: i:: ;fi‘hfjia :; I °bt31“9d a COPY Of the Community Sérvices 6ouncil Directory
5 ) K ::; from Community Services Couhcil.‘ This directory gives a ;rief description

) ment programs serving individuals, day care centers, chur hes, senior _
_*,‘Z:NE citizen clubs, boarding houses and electcd reprcscntntivcs for the city ‘ {%f. ;
of St. John s.‘ 1 became familiar with the directory and used it in : y
. PRRS ' o ' .
obtaining information which helped me in dealing with my clients.‘*‘*
. _‘ ' - 5 i ;.-5_ i\'_- . P ‘: '.J. . R f.,,. . "..: .«"’\.‘ ‘.'y t ° : ‘,,
oo B Specific Objective RN f‘“ Ll fff"‘”~;:, B
R ""_ To follow up a commuuity resource referral to see how the student fl“,w U




v

of the resource people contacted were:

Jaltls
e "

1.

?f ,3_

’097-

N

T,

9.

11.

13.

':_the College of Trades and Technology;

) Dr. D Vnry, vcterinarian, ';:;’

k4 N ‘.,
L

Miss M Hollcvay, the school nurse,

- Y
N \,,

| 1

.(,

Mr. Bob”Porter,)canada thpowen represencative,_]‘

‘.-“- “ . . ‘; .

Mr.lBob LeMéssieur, guidance counselor at the College.of Fisheries

and Téchnology,

Mr. David Day, 1awyet;

Hiss Pinn, Exon House representativqa

i

Dr.’David Klng, general practitionerl_:?

‘-.,4

Registra: of York University; .l:§':*

+ v -

+

'Teachers and staff o% the

e K o i -

3.
LT
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‘ r Y / ’ f- ‘ .o v D e . N
Pt T e [.‘ My involvement with students dad not terminate when I referred S
<L, -"'_‘ N ‘. J o.: "“ .
e them to' resource people. T carried out .a follow-up on each student T ey
R o referred Sometimes I worked in consultation with the resource person DN :
L a to help the student.' I. realize that referrals are often a necessary step :
s .’-1n helping students understand and help themselves. %gf o N
B ;o TUmES YU - GENERAL OBJECTIVE III .
E;' ’a £ To conduct research in the area of study SklllS with grade eleven A
o ’ students. oot '-, et .”'\Affa_ R
: .1 e l,.“.f_,‘ L ,,‘n' -"-*n' :." e"‘. L ' ol o ) e ‘_-- ‘\..‘-- - v e i
i v, " ‘ -..;H ."1 : “- ’.‘ vt - ,. "'.o. - —.: ;-' et ‘. . . . i ." . S ‘-
}ae,f,;;l‘,“},-,:.’“d; Specific 0h3ective Lo ";1‘ '_ -Lh‘“..{ R fva'm ?“rJ;q-:ﬁffﬂl‘ EU
: 'f To determine the effects of a study skills program bn. the study :
) {L habits of grade eleven‘students. To determine if exposure ‘to,‘a study \“:“
. '_ ‘.‘. ._r' Y N S 1 . o I -"4 I
Lo Vet skills program 1eads to increased academic performance as meaSured by - ﬁf.{ .
o 'T. : grade point average.‘ To determine if a change in attitude occurs‘as a- 17‘[.{ f; 13

N v 'f” < result of, an exposure to a study skills program The achieVemene of. this
VA L : . : .

’ N . objecfi@e will ,be’ described in detail in Chapter Three. s . :
.-:VH“B; dcific Ohjective }J_.‘ . ’:‘i: : 3.“1. - zf"z?7 ~15=1:' R f“'v?:_“

. cor T RN L T e T e
R f-ﬂ_ To develop the ability to collect analyre,\interpretg.andureport",
.~'7"1 research data. J.:” ' ;~if f ?’“- ;:; "; '~.“ .fiéy f-'%, ?"ﬂ.f ;';;{i%;?"“

’ "/ﬁp 11r . The achievement of thia objective will be described in’ detail in o
T e UGENERALLBJECTIVELIV - e Mo
R -,‘ : A"]”:ﬁ'.-'ln' 7 a.f L RIS

- To further my knowledge oﬁkand ability to use seiected counseling I

skills anﬁ techniques.

.
. '
.- - S .
F 2 . .
. “ e "
1 ‘ N
s S :
. .
. i
! . . -
. 3 A
I o s




R , .19,
-:A. Specific Objective ;": - o .;ﬁ:l{}~ ‘,.u'iﬂ.,f ' ;
- ’, . < ‘ B - oo . . \
e ",: . 'To develop individual counseling skills and techniques. S
; - ., To acquire more unddrstanding and knowledge on individual coun-
. < .
-seling skills and techniques, I read the following mater1a1.~ -
". Journal References .t: ~_.f S PR ' 2
‘.,. :'ﬂ~: - Boak T..and Sheppard G Skills development workshop. Handout given ‘ . ;
.. ~e ...~ at School Counsellors Association-of Newfoundland (SCAN) Conference - o
T ) "in October 1976 at Gander, Newfoundland : + e
Fartgani iD. Using bibliotherapy with adolescents. ’School'CounselorI,' o _;;%
. September 1976 23, 28-35.. = S U S
'ﬁl R ::ﬂi, fLessner, J.- The poem as catalyst in group counscling.__School Counselor, . e
E S R 75 P I o - R A
R : A o ‘;_ R L A RS Vo L T .
L . . . . . R N " ! EERS .
o Benjamin, A. Fhe helping interview._;Boston:Ahqughton'Mifflin~Company,u : .
3:‘: . 1969- . ’-:)5. . . .“." - . ' o . ) b .‘ . '~ . . . . . . L . ..J
0 .'Carkhuff ‘R, The art of helpiAg_ Amherst Massachusetts Human;Books C
= Resource Development, 19720 = - S R C
; : . Egan,‘G. " The skilled helper—-a model ‘for systematic helping_and inter-. - e
. " personal relating. Monterey, California: Books/Cole'Publishing. - T
. Company,” 1975. S e Co f,;f

fuomme, L. Mow to use contingency contracting in’ the classroom. Chamr;
’ paign, Illinois.AResearch Press, 1970.

“" . . ’ @

nKlas, L. Counseling interview techniques. A handbook for the bggxnning

counsellor.” St. John's, Newfoundland, Faculty of Education, Memorial --nii. ;
University, 1971._ . . .
é . Ey .
Although Lessner 8 (1971) article dealt with the use of poens in R - ;
kY \‘s. to '
- group counseling, I have used this technique in one-to*one counseling.
. o ' ‘.'..\ . .4 ) ‘:.
A : © Fartgani (1976) introduced me to the skill of using bibliotherapy. I - & B ;
. found it worked well with some studcnts. The remalnder o[ the readings - ;.\ ' 'Q
a . S
dealt largely with _the ‘sequence of the counseling interview. Ks a result =~ . ﬂé
. : R o
- of these readings, I revieWed the sequence of my interviews. At the oo T : 3
' commencement ‘of the’ internship period b found I was rushing to solve the i
_'problem~w1thout a thorough~understanding of the concern., I discussed '
3 7 ] .
L Sy : Az : ‘
SR - .
"'i'b . . ) - ©




: S . . b RN SRS e SRR ;
. R R e Sl i
. ,‘: AN N e e . . ! o . ,J .-' . '. '4." ' ':
W this with my supervisors and as’ a consequence took steB to remedy the
ANTLO o - ! o ; [ I
RPN situation. Towards the end of the intsmship pe.riod I had learned to e T ,f -
B slow down. . This gave\the client sufficient time to think and allowed me
- T formulate means of acting on. his concern. ,' ;v'i L :': o
e - P . co e e e T e T
- L, e :
. A During the internship experience I counseled students with many,, e s
concerns. Separation/o:f thesé concerns into categories was very diffi—
L3 .S R ,~ \ p i' ..:'.av . "-‘-”t
eult because of the overlap of the areas but it was done only as‘ a con-.-,;._' v
e venience f°r reporting. .Students had personal, educational and voca—‘ X Wt
syt CE N c - .: X JRR R L ) . X " L. "
tional concerns (see Table I) e L -
." N N T k - e ' ’ S o < ) )v 5
A Gk TABLE 1 » R SR
e TR '. Breakdown of Counseling Interviews, by Conc.ernsf S ST e
A . . Date L _"-Voc'at;ional-y ;"‘:3‘, ,Educ'ati'onal' ’ .
X Lt septat Y H Sept. B0 ¢ T U 16 '.i}:. &0/ s o
SR Vot (majorit were |
T PO '.; concemed abouit . :
AR PR : ot TR I S course changes)
B Oct. 1= Oee.’ 30, . L
-’.'-;‘,t‘ 2 AT A : y
AT ‘ .Nov. 3 < DeCa R ] .
S R 'Iotals e ‘ :
Definition ofTerms T : ) . ‘
”A‘ . L. .'I - vx. 1“‘ »\A <. . RN v . . - ,‘ ) ‘
R Vocational —= concerns about what is invalved in choosing a career. LT T
‘- e ' vt I S oot -, ‘

- ; ¢ e

- 1e Educational‘ - concems regarding school,/ sucb‘ as .taking the right : -.':"
Lt ’ - - . ' i,f - . \ vl w‘h‘ 'V . Do
PRV S ‘._' ' cqurses, guitting school, academic petformance, and study skills. RS SRR

Personal - concerns dealing with the individus.l and his interactions v

s, LT :‘ . . ' ) o ‘l.:,"

. ' . . B L . P . . - . . N .
. ceo e T e with others. ST : . L T {
ET R . L . e ', B s _\ ) . CE . . ) . - . K 2 . . “4 . .
L AN . (. . . \ . R . EE o . v . . K "J

I saw . ten students on a long term basis (at least six sessions)

e ,‘-,,«.' J l.\.-‘..N,.
Ce e R

Their concerns were three vocational t:wo educational and five' personal. T
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’ . . LT . . 2 ° . N <t M .'
_— ’ ‘From the following readings, I obtained more information and und\tanding.
of. the problems presented Therefore I was able to offer more valid and

.useful suggestions to students who were struggling with these problems. '

.Epileptic child at schog Handout given_hy. Dr.\ Leroy Klas October, .

C e 1976. < R L . P \ .
O - . S lf you are. under seventeen. John Howard Society of Newfoundland. St
' e John s, Newfoundland May 1976. - : : ST
’, . . .
’ v o InstrUctions for teachers with diabetic children in their classes. _Cana-- S
' q dian Diabetic Association Newsletter. .- Third Quarter 1964 2. s
° 1 L . . ¢
I - ‘Reid, R. Legal cons:.derations in. counselling young people. (Reprinted, _ o
. PPN 'x_ from Additions; Summer 1971, _) : : A T
",- ! ‘State Epilepsy Comit\:ee. Epileptic child in school. In The’ Epilept/ “

: Child in School. Indiahapolis, Indigna: Indiana Association for
- Mental Health ' [ VT '

[ co . , ) 0 e N L S - L ’ o
,'-*..' ' \_ .- - . . . l ' ) R . l A‘ : A
T What the teacher should know about ' the diabetic student.. Diabetes:. - - -, ...

i As‘sociatio'n of Greater Chicago. Chicago, Illinois. . T

LI

From ‘the exposure to se’veral counselling interviews, I now feel

most adequately prepared to entert any counsellng relationship. Through—' R
. ,out these counseling sessions my superv:lsors -and I identified some of my

Yo

,weaknesses, such as talking too much, not 1istening to what is being e :’{_

..sdid, operating from my frame of reference, Aot ’ the client S, frame of S .

[ §

: _ ~_reference, and a Eear of’ silence.. By reading about these techniques,

Lo o 3 . C

.discussing these with my supervisors and putting into practice what I ]

“read‘ and discussed, I .was much better able to work effectively with

¢ .

AU 'clients in a counseling relationship. p

. . K P . L ) . . K Rl

: Speci[ic Objective E e It
. 'l‘o gain experience end confidehce in counseling students in o . .

--:o‘,"‘. o ! . . . 0 . V\-/ o «
. A .8roups. o oL . L SRR R
' ' For better tmderstanding and knowledge on group counseling, o R '
‘¢ i P ) T !

g read the following materials.' e




) . o . o o o Journal Beferences S ' S
Blaker, K. and Same, J- Communication games:. A group counselling tech-.
nique. S,\chool Counselor.' September 1973 20 R o

" I , Felt.ham, D. A‘'mew look, at vocational counselling. Alberta Cou’nsellor..
SR L Spr1ng1975 5, 63-7L. o T TR

|

J I

-l‘vizu;l(een,k B. and Herman, A, Effects’ of group counselling on self esteem. \

Journal of Counselling Pszchology. 1974, 4(3)"210-214

‘& o "

. ance Worker. July/August 1974, 29(6), 33-39 LL_\ S

-~ Kol

Huro, J. “Handouf on groups given at the Atlantic Regional Guidance -
Council at Moncton, New Brunswick November 1976 .' o e

ET R s,

¥ hangt ol
ey
.

2 . N . ‘ In addition to the readings, I initiated and - conducted three o
I ¢, ' . l.; '
"~'groups. with grade ele'ven students--two study skills groups-.and one\ career.

o

Gk
S "R

group. .The two study skills groups. were conducted as the research com-

' "_‘pon'ent of the'intemship and" will be describ.ed_“'in detail later. .

3

AT

s " .
. I
b

St Career Groug. Prior to starting a career group, I reviewed some
existing programs and from these I devised Aa program to suit the needs

T of the stud_ents in. the g.roup-.' The following is a. list of books which
were reviewed: : . o T .
S i : o ' : v

' up somewhere else. Niles, Illinois: Argu.s Communications, 1974

‘ Career develqpment--training on the job--supplement to the resource book

.for groups 4in guidance.- Provincial Guidance Committee.: 'St. John's,: . T

Y

N ‘ o Newfoundland' Department of Education, 1976-.

Cosgrave G. and-Dic W. Career planning—-a search for a meaningful
fature. Toronto: Guidance Centre, University of Toronto, 1970.

(.oun.yclllug (.enLcr, Mcmorial Universlty. Career plamﬁug and declsion'
. making. St John s, Newfoundland 1974 R

o

' Counsellor's resource book for groups in guidance'. Student. Personnel'
- Services, Manitoba. Department of. Education. 1972.

Davison, C. and Tippett L. A career planning guide. Prince Albert, .

Saskatchewan' Department of Hanpower and Immigration, 1976

McDaniels,; C. The role of leisure in career deveIopment. School Guid— . '

* " Campbell, D. If__y_ou don't know where yoir are going, you'll probably end'

e e T

AR ALY e —mz - e
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* ' el l)av'ison, C.,and" Tippett, L. "A job search E'Lidef Prince Albert Sasknt— '

chewan. Departmem: of Manpower and Immigration, 1976. ‘
] / . !
. .Davison, C. and 'l‘ippett L. Creat,i;nﬁ&a caree;r-—career planning and JOb
. search workbook., nce Albert, Saskatch wan: Department of Manpower
and vamigration, 197 .

i
. 'Davison, C. and Tippett L. Creating a career——instructor's manu,al
: Prince’ Albert: Saskatchewan Department of Manpower and Immigration,-

i 1976, - : S

‘ vl(imbr_cll,’ G. and Vineyard, B. Activities for succceding in the world of ..

.a " work. “Bloomington, Illinois: McKnight Publishing Company, 1972 o

2 ) The group consisted of 'ten grade eleven students—-five males and o 3
} five females.‘ On October 8, 1976 1 visited a grade eleven class, R .

kY
-
i
£
‘.
3
H
he

»

'-;-explained what the group was about and solicit:ed volunteers.' Twenty—six )
' students volunteered and I randomly selected ]:en. I chose ten because ' '_‘ L (
- this seemed like a workable number where‘discnssionﬁere very informal }

and everybody became involved. Mrs. Shortall.i plans to work with the

: . "rest of the volunteers later. ,

| The career groul:' ~consisted of nine 4,'sessions. which’ 'areoutlfilned' ‘ oL

. in'nppendin A The group ‘was .extended.over a long~ span' of ‘time’ because L : o
:at time.s. I was unable- to get student's from class. -Lf the group consisted _. I
of one’ class it would have been easier to get stidents from clsss because “

: teachers would not: have to duplicéte the lesson. Also,,lso,me resource ¥

S people'who ‘were scheduled f_or a particular day could ‘not make it on fhat,

day.
. \ "
I taped two grOup sessionSv-one study skills session and one T ’
! . ' cnroor group ‘:c-'slon. . lhcne tnpcs wcrc rcvlewnd and cv.lluntcd by the - ' .
field and university supervisors. The'colunselor observed three study .‘: ’ ‘ e (

skills sessions and three career gtoup sessions. As a result of the
o '. taping ard observation, I receiyed feedback on how I was. relating to the Lo

Students. : o C ‘ o Co coo

tavw s
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' ) . Presently |y have no reservations in reporti,ng that my knowledge ' ':7":.'
;A' of techniques and skills in using selected counseling skills in both ‘ ‘,A

3 .indi.vidual and group counseling has increased. . I would have no hesita- '
~rt10n in entering into an individual counseling relationship or a group 1“', é’ R

'lcounseling relationship ‘with any student or students. . S have - achieved

ot

_-'greater confidence in my ability ‘to. relate to students as a reeult of my . ‘
ﬁ*\ - . experiences. et r‘ o ‘ | . I
’t’ . . . o - ‘{}
- S » . .. ' GENERAL OBJECTIVE V-. * , - SRR
" To continue ?o develop my own. pers!mal .pos.ition "and theory bf ’/ :
¢ _ v ‘ o i
':A;, Specitrg Objective o :3' A .' R S o L
‘,‘4 "~ To clarify, for myself,’ how I can’ help students teac.hers‘, and . <
L, _ \ ‘others help themselves'.\ ‘ S . ) ‘ ) 2 . o
) "f | Prior to the connnencement of the internship, I prepared a] ﬁstate.- '- CeL
(‘:1:‘ a [ . 'j':.ment of my personal theory of helping. At the- conclusion of the intern--: | \\\ l
| ‘ ship, I revieved the statement and noted how it had changed. 1 now- feel a .
EE C . ' that it is not necessary to express my values because it way influence a I, | R ,
R \ .'s,tudent s decision. Students have to make thei.r own decisions based on
\-/,j facts; ‘not on..the counselor 8 valuea. .I feel that one "hae‘ to accept each'. ' 3 o
- , x .' student as a unique being, but lnot accept his behavior unconditionally. |
‘ c ‘ oo -1 also discuased' at length; with my flcld ﬂupervlqor and unlvcr—'f "" ‘ .
Csluy Hupcrv(-lor how certaln bel.lc[u [ htld prlor Lc; the k:omul‘ncmuan o[ ‘,h\‘ -
. ; the internship had chang‘ed vhile others were strengthened. L o o "
4' ..B'. - Specifie ’6bje,\cti\&e' | o o s [

'l‘o'evaluate,how my ‘developing theoxry of help'.‘ingvis‘ being incor- ~ SRR

-
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'porated nnd manifested in my actual individual and group counseling

. contracts (as evidenced in the t'apes reviewed)
Throughout the course of the internship, l could identify a

' :‘.' o .J change in my personal theory of counseling and I feel it was reflected
L ,
in the tapes- From 1istening to my initial tapes 1 found out that I

(

talked too much, did not really hear what the client was saying, was too .

?

) eager to ‘offer sugge?ions before the~c1ient 5 true.' feelings were ..dis-'

s
4
s
£ P
>
¥

\', .‘ Co 'cussed and opemted from my frame of reference, not the client s. }Iy

supervisors and I discussed these issues. By being made aware of these

issues I/was able to work on becoming a more effective listener opera‘ting

’ from the client s frame of reference and’ giving him time to think These-

2o tan
EREERY

.‘ changes in techniques were reflected in the tapes recorded towards the

end of the, :mternship period. Tyler sums up my attitude toward. my | s

"".‘personal theory of counseling very adequately.

) A _ Such. an organization, one's own persaonal theory, can‘be a” - . . .. %
- L . growing thing with the kind of unit)‘ tha maintains, itself in ' ' -
i A © . spite of. constant modification. The culturation of such a

‘ ' " theory is a lifetime undertaking. “Every book 'one'reads,
-every client one comes to know.will add to: the complexity of
.its pattern. (Cited/in Blocher, 1966, P 77) ' ‘ o

g} ’

LT

: G‘ENERA.LA'OBJECTIVE VI ..o

e B . .o .

ao To develop both greater competence and confidence in my ability
. N ) ! \) 1 ! . M - i ' ’ . N -
4 Lo _to hold parent conferencesf. ) : - B

‘Ao Specific Objectivé - .~ . .o L0 e

i

Lo Ly "+To further my knowledge about parent conferences.:

o -

e

T . ‘ '; , ', P In order to 'achieve :this olbjec'tive‘,‘-'l read the foilouing

.. materials:
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G

o T Journal References .

. DeWitt ‘A, and. Farguharson, R. . Parent—-groups--—a preventive counselling .
technique. Alberta Counsellor. Fall 1975 5,,,25 27. B . T )

.Schmldt J.- and Atlas J.. Teacher—parent communication, a consulting
“model, School Counselor. May 1973 3g5; :

Book.

Gordon, T.: Parent effectiveness traini_g. 'N,ew York: Peter H. Wyden "

e Publisher, IV

Med the counselor in three consultations with parents. LT %
. . - ’ nf’ g h
e T N . Iwo of these conferences were pérent initiated while the other was . o sy

. initiated by the. counselor. This is described in more- detail in’ Specific ‘

we oL bJective ¢ under General Objettive I e /~

. I I also increased my knowledge about parent conferences when 1 L S S

et st Y

' .'Jconsulted with the counselor‘ for‘four sessions. As a.result of these. .

experiences, I received a better understanding of parent consultation - o

R ' - o v

’ and felt better equipped to conduct parent conferences. T T AP
KRN .

B. . Sp ecific Objective

. 0 . . 5
» . - C [l . <

. To develop my skills in conducting parent conferences.‘
N . v \ . ' ‘ N L
I conducted five parent conferences. Four of these were initiated :

¢

"by ‘the parents.' A detailed report of these conferences was given to my '

-

. 'university and field supervisors. 'l'hey were also discussed in detail, S A

‘looking st the concern, evaluating ‘what was. accomplishe.d and seeing if b; N

other alternatives were open.. As a result of these parent.conferences,

L

'-rcndings, and discussions, I developed greatcr compctcnce and grcatcr

PR -

Loe 'confldence in my ability to hold parent conferences. I ha_ve no-hes‘ita,-

P T tion in init‘iating conferences as the need arises.. I have -confidence in o - .‘ -

o

\
- oy ability to’ discuss with parents their children s problems and to help

R o 2 o them relate better to their children 1n dealing_ with these problems. I .

y : . - - C . e o . ‘ :
Lo oo e . v " v LT

I
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“problem their child may have and/or about: any problem the parent may

" :have. .

e Specific Objective : o

. materials.'

o o SN Book

B Spe\cific Objective o

now £ee1 I can relate openly and truthfully with any parent about any

) .’ of

‘ : ' ' ‘e ' o W
re - g ; R - [T

S GENEsAL‘ OBJECTIVE .VIT

Tae :

ol e . . “
B

NI : vooe \ .
- To develop both greater confidence and competence in my abilit:y

‘i

1

'to consult w1th teachers in matkers of professional concern.._ L

. K

te

%

B

Lo To further my knowledge about the process and techniques of

ARSI Con, : . .
A e 1
g

"~,’:3consultations with teachers; R “ T .:,‘ ol

e . -

v -

' -

. Journal References .

v . e ' -

s

Dinkmeyer, D._. Consulting' ‘A strategy for change. * The Schdol Co'unselor.. .

September 1973 23, 52-—55. . S ",f‘-

’ :Sawatzky, D..’ Consultation with teachers. Towards a non realistic assign-
--ment of responsibility. Alberta Counsellor. Spring . l975 5, 7'3-_76. '

. . s .
« 2 B W

o

,,_Dinkmeyer, D.: and Carlson, J. Consulting--facilitating human Eotential

and’ change processes. Columbus, Ohio: (}harles‘ E‘,_Merril Publiahing

3

'; R V2

s

Sl e T

To obtain more knowledge about consultations, I read the following

DN

Company, 1973.." _‘; .v- ‘ _‘ S /—‘

I' observed one teacher conference as described under Specific

. teacher consultation from participating in two teacher conferences with

Athe guidance counselor.. From these experiences I increased my knowledge

about the process and techniques of consultations with teachers.

o

.' ) . .. . L AN R e,

te

To develop my* skills in teacher consultations.

'Objective C under General Objective I. I acquired more knowledge about .

‘ P S . . ; EON T
N .0 : . R |
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: component:.‘ It is divided into nine sections with some of these further

for implementing a study skills program, review of literature, irfst"r:u-:' g
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Chapt:er three is concemed with the man)\' facets of the researr.:h

subdivided for clarity. 'I‘he main sections are.ﬂ introduction, rationale Lo :
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‘ mentation, tesearch hypotheses, methodology, results, conc1u51ons and
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RATIONALE FOR nmmew:mci A E e e
o STUDY SKILLS PROGRAN ° o L L

'Ih' many schaols today, there is no effective study ekills pro- "

A

) gfam; Students cdmplain that theﬁr do not know how to study, and ind:.cate R

3

that too much time is spent stgdying without success l}étause of insuffi— '

J cient and ineffective study methods (Guidance Association 'of Pleasant- ' ' h

o learn how t:o stud efficiently without directed practise and guidance by

, a teacher“ (p. 216) - .' S ‘ R Lo ';:“._'.

N o I
3 .

ville, 1971) Elliot (1966) has reported that seventy—EiVe percent of

classroom failures result ftom inadequate study methods and examina tlon RN

\

habits. He maintains that we can o longer assume that instinct and

Lommon .'wcn'wc wlll. cnnblc studcnts to’ succccd i.n Lhc nc.xdomlc wor1d

Harks.ht_ffel(l‘)bb) feels that "study ekllls must be taught. Icw btud(.ntg L "‘Aj‘ L
vy : .
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As a rcsult of my practicum experience at lloly Tr1n1ty School .
-3 o Torbay, I found that @eachers, as well as, students, wanted more infor- B ' 4
. 748 . . o _a. . . l' K ‘i
‘ o mation regarding study ski.lls. It was felt that a study .skills program . ',7 . f
4 T would be a: means of helpi.ng students deal adequately w:Dth their school .
A %:, : ' work. Skinner (1968 as: cited in Venzoost and Jackson, 1973) reported 3
‘ ’ . At t" : - : i
’% . _ .Students with effective study habits are able to set nppropriate ! :
% L S '> :_:acadcmic goals 'and priorities for themselves, direct thelr .. T
. S - attention to relevant information, condense material tobe. ' - RAEL I
; : " learned, ‘select facilitating -mnemonic cues, and provide much of .8

* the Eeedback required for. learning,v ‘the students w:Lth produc—'.'
“tive study behaviours know what they know. (p. 1)

. P . . * ,A_s__ . o >l
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In dlScUSSiOhS with teachers at Ptince of Wales Collcgiato, it- was LelL @

. 4

that some students did not know how to study._ Thetefbre a study skills

program was implemented. el ':. o
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Huch of the 1iteratu1:e pertaining to study skills deals with the LT

n ‘effects of certain procedutes on studying Included in this section is
: L : oo ] a brlef review of 1iterat:ure dealing with the effects of study skills "
I . o A . t
e A EN N A / s
': ' - --_programs, then ,e definition of learning as. it applied to the study skills \ .
program used ix\ this reseatch. followed by a description of research to - e
. Coe 'support the domponente of the study akills program. C ’ L j‘_ T
e Ferguson and Harding (1974) traced the devélopmenl: of study I
' ‘ -ikl'lls j)rogrnms : lhcy found problems oI.' °inadequ:ltc \‘:Ludy skil] wor(. S
' R "thognlzcd by 1900, and, i.n the years wh:l.ch [dllowcd, melrl(.. l mcl.hoda
’ NS of observations resulted in both enumeration of efficient methods for ERUE T
"-‘I L o study and the use . of achievement predictors based upon student use of |
Vt ‘. -‘1 . ’ L ' - - - ' .
oy methods. ~ ;
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skills progran seemed to .be the rule, althpugh the improvement; varied

. with the program. A ': o ~. - R ..

relatcd conccpts GHeber, 1965, Snoddy, 1973) Studying usually aqsumes :

W,

. By the timc students reach the college or graduate 1eve1 those :
- with extremely inadequate study" behaviors probably have beén -
weeded ‘out; nevertheless, the. great majo;ity of Lhe research.
. on means té improve s tudying has been-done with: students at -
this ‘level ’(Binki and Harris, '1972; Doctor, Aponte,,Burry and
Welch 197p, Fox, 1962; Goldiamond, 1965; Johnson’ and White, .
1971; Miller, . 1964 -Zimmerman'; 1970) It appears, however,
. that the greateft mded :for improved study habits is at'the .- .
“high school level, ere students are expected to. take sub—' \"'
" stantial xresponsib lity for their own’ academic performance . 7', A
B and homework, but where.both motivat:ion to learn the material
and knowledge of how to study may be . lacking (Harrls and ’
'Ream, 1972, P 325) - . : . :

o

Virtsmni, Sogl g (nlete iy 0 e

Y
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Studies have shown that sl:udents who have pafticipated in -a study

skills progra.m ,obtain progressively higher academic y tandings after

completiun of the program (Haslam and Brown, 1965 B,Ianca Azpurua-

5

Aprillaga,_ 1966; vMorgan and Deese, 1967 Weigel and welgel 1967) ‘Doris '
Entwistle (196@5 did a re\Fiew of evaluations of twentyr-two study skil],s B '-

courses. She found thuat some kind of improvement following a study o

o‘

'

oo

iR Today, students are exposed to -a. Vast amount of knowledge as a-:

3 : -

result o£ cechnological advancement (Shepherd as cited in Heber, 19652

Brun.ex: (as cited in driggs, 1971) says, "The child needs to be taught

how to léa.rn" (p. '8y, It is impossible for students to 1eam all but

.t.
b

with the proper sk.ills of organization, 1ocation and retrieval they can .f

learn and remember a. great deal (Kimblgjl%s as. cited dn Briggs 1971"--' :

l
o e

“» . . -, . . . . . iyl

Snoddy, 1973). A

Much ur Lhc ltteraturc today on qtudy qkl]lz. ltnkf‘ rcndmg to _
o ) . Co - s
btud\rmg. Une usually ﬁees rcading and studyi.ng bkills ay Lwo inttr- "'f‘ Ty

- s '.g-

the ability to read. Tinker and McCullogh (1962, as cited in Heber, _

1965) state that, "the ekills required for comprehending and in studying

R v .
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' : o'pe.rate 'togethm. (p. 2) Brammer, llo;an and (xreenc_ (as cxted in Heber, -
§ fF . ; '. 1565) feel ".'..: . the whole body of reading skills méght , be .
.’% ’.'Cla%lfted as part of study skills, .- v the term study skills refers . i
iR - : . o
o 5 s to the applicationv of" reading skills to specifie s\'tudy task '."'.'i . P
'7 . | -.(p. 2). Webster s ‘dictionary defines study as "a ~process of acquiring, s - *
'\ . : S by one's own efforts, knowledge of a subgect Therefore, in order’to N . |
,:‘ ; : _ '. | . achieve mas tery olf aqsubject students need study skills. An .assumpti‘on cew -
| e . nade is that st‘udents exposed to the study skills program know how to . ,. - )
' . oo ) - read and therefore willfble“able to apply the skills, given the right ,' ° ' o
” : | i. condif:ions. B o cL . /‘ ) e o
i ‘ - ,\"::,',“." . //Basically, a study’ skills,program prov1des students with skills- S ..‘.
) ' ° :j": ,' to facilitate learning Learning takes place‘whehever a* person finds | ( 2 (/‘
L _ ‘ o himself in a s'ituation which interferes with his functioning and he must o . :
. . - -:31', ’ ’ overcorne these obstacles in order to- function properly ‘ Learning is,..'a ‘
% AP - . . LY o "
‘g’.'_' : ” '%g&mplex’p}ees\s wherein an individual is (1,) "1earning new ‘skills or K B ‘
. . ‘ ‘ impw,é’oving those already operating, (2) building a store of k;\owledge, |
. e ‘,'A ‘“Z:A .» : and (3) developing interests, attitudes, and uays of thinking (Crow ) N
| {and Ctow, 1956, p: él;; These authors also distinguish between'vertical
. "’,; ' ‘and horizontal ?earning. Vertical learning applies to adding in-forma— |
. . N »::l tion. to'particular'iareas f knowledge or’ impro,ving skills whereaS' -
Y &" ..: "“ horizontal learning is whixe a penson is widening his horizons by .
L ’ le?'ning different kinds of knowledge and gaining skills in“other areas. 3
: R Sl Ll.xylnn (196)) feuls: Lhntwbeurnlngv ref(- G L | \\“m
3 . ERA .‘ “," . “the e:fperlenccs tﬁ\e le;rner goes' thTough, his inLernal and . ' -
_,- : .27, okternal activity, dnd his reactions to.the. situation ‘in - , 5
o % : ‘which ‘he finds himself, As a\product learning refers to the ',.‘- .
" C J ' -+ * changes that occur--the ways in which,the learner is different '
~_ N .' .." : or-:the- actual change in behavior. (p. \35) ) . L '
3&3 ) BEE . !"l'hei change may betemporary or permanent.. Also, the change in beharior . )
Co k 4(“;" - l ' 4;7‘ T .'&4.
g - ./“' - a . L
: (f\ . : . 1-*; .- v n ,‘_,,;;\.:- .




iadaptation as a result of these changee would be considered iearning.

i
-+
e

.. ‘.‘ . o-» . ‘M' o S ‘. o ; L B “33.:’_'
» * . . : . ‘ \ '. . . . Lo ; .o f ’ . 4\' ) T - "O . .
may not be: seen immediately._ Changes in'behavior es a’result_of fatigue, *
.ot ) . ] o

' o .
drugs, surgery or maturation are not considered learning. - However,

’ . -

R
_,\

Learn{:g oocd s'@s a result of experience. Hilgard and Bower (1966)

define lgg;n{ng ‘; - ;.'\,-:7 " o “. ? ﬁ‘

s @S, the process by. which an activity originates or isfﬁhanged o o T:
through’ teactting -to an encountered situation, provided that - o
"the characteristics. of the’ change in’.the activity cannot be

explained on the basgis of natyral- tendencies, maturation or

- (p. 2) ‘e‘

Based on the previous definitions of learning, the definition on which

N

- this study skills program was' developed is. learning is dn . active

process whereby an individual encounters a certain situation or exper—-‘

* {ence, interprets it and reacts as a result of it. Whether the indivi-'

)

dual profits from the experience or not depends on the skill he-posseases -uffenu;-}

. N
: N
to interpret the situetion and how he usee the consequences oE the

. S _ o e N
experience later. . . : . : ® ..

Hany study skills programs exiét today (Kelner, 1961 Smith

1961 Nagner, 1962 Bessessar, 1968; Brown, 1970, Robinson, 1970“ TE e e

Guidance ASSOciation of Pleasantville, 1971 Edwa de, 1973 . How to Study

H

and th, 1975). The poaaibility of using an existing program was"

rejeet“d. From the 'ones cited above one was. devised by the author o‘

this resort to suit the students ‘needs. Ihe ' consists of seven

L8

C A

chihas'a definite purpose and goal with its underlying

-

philosophy ased on reeearch (eee Appendix B) The program w§5'carried '

e
\

‘out in seven 8 ssions,°as outlined in Appendix B. The'componenta'of'the‘

program are: (1) value ‘of - studying, (2) listening, (3) where should one.ﬂ" E

) study? (&) when should one study? (5) how shouldcone study? (6) how to :

Yy -
H ! . .

Y ,
.

e

temporary states of the: organism (e,g. fatigue, ‘drugs;. ete.). : ,;;/;;// :

g



. that one has ‘to. be motivated in order for successful 1earning to occur.

'determines to a 1arge extent how productive his studying will be. . ] ) . :

'.tests (Winter, 1966) S

‘ ) PR

v . o . j

: o e ‘L" . o e A
take notes, and (7) preparing for an examination. = . - L e
i ' . < e . . s . . R N

1. Value.of studyigg Students are asked to think of. the

>

benefits of education one receives as a result of studying and working !

diligently in sﬁhool.' An important concept in this section is the idea

as a result of studying (Wagner, 1962 Haslen and Brown, 1965; Robinson,

L2

°197O Briggs, 1971, Bragstad, 1975) 'Research evidence indicqtesvthat'

t

a student s motivation will be greatly reinforced if he or she has clear,

"",definite goals before study begins (Glock 1958 .as cited in Edwards,,

~

1973) Motivation can lead’to’ a desire'to explore-and develop mastery3 l" ."., ¥

.

in a particufar area (Ausubel 1960) A student s desire to study .

L oer ."' ." ) S R . ) ~n

. . . . .-\_-" B o 3
,

- 2. Listening : Listenfng is an’ important facet of study skills,

since students acquire a great deal of. their information from listening

(Guidance Association of Pleasantville, 1971' How to Study and Why,

1975)" Much information is lost because students have not developed

i their listening potential. A person is unable to code information'-

effectively if hia channel capacities are not working up . to par as the o \‘,-

L

“"result of interference or noise (Hagner, 1962 Briggs, 1971 Snelbecker,
'1974). Poor listening will limit. oax channel capacities by providing

: interference. A highly significant relationship eiists betWeen listening .

and comprehension and totdl school achievement as measured by achievemcnt
) . ‘ "‘ ) R A i A . . o . B
, 3.. Nhere should one study? A quiet room equipped with certain .’

L

¢

‘ utensils As essential for studying (How to Study and Why, 1975 Hagner,

g

e - ~_ . ‘..
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- ville, 1971)

not operate up to their maximum performance (Miller, as. cited in Briggs,‘

~

’ requires self-discipline (Bessessar, 1968)

1976, p- 428) deals with the idea of advance organizers ‘a8’ a ay of

‘“~E§/bee“ presented it can be organized into classes, categories. con—

: 1971) When individuals find a special place to study with the right o

basically with organization. interpretation,and storing of information

KB . . . . K . . T - R
<y L v b P T . e K o 3 v

1t v ot et 0108 P T

R . Y - . . E
[N .

1962 Armstrong, 1967 Brown, 1970 Guidance Association of Pleasant-'7

If there are distractions your channel capacities will

\

fac111ties, they associate study with this area. This notion s related

to certaln aspects ‘of the Associative Theory of Learning (as cited in

Snelbecker, 1974) o . : o . - "‘ ' :']?
: - N ' . .

bl When shoﬁld one study? This section deals with the principle : .v'g:‘ J:

a v

of scheduling your study time so that when you sit down to study you'

will know exaetly what you are going to do (Wagner, 1962 Brown, 1QZD N

Kelner, 1974). Aleo one associates a particular time with studying

which reflects the Associative Theory of Learning. You have to’ follow |

~ Tl

the schedule all of the time in order for it to be effective' This
You plan your study periods ‘

L o | A &
for times when you can concentrate and be interested in what you are o

doing. . .

How to studx and 6. How to take notes. These sections‘deal

to which the student is exposed.‘ Ausubel (1967, as- cited in Snelbecker..r :

getting a cognitive map of the material presented and relating it to’

oxstlnr knowlvdge or. Lo, new knowledgc.' Advnnco nrgnnl/vr- fucludc Lhc ‘

7

use of titles, subtitles, summaries, introductions, key points ques-

taons and scanning to get a feel for thc information. Once information
BRI S

Y

' cepts and hierarchies (Piaget, 1964 1969, and ‘ag cibed in’ Ginsburg,




e e e 2 . e s

..,ﬂa ] amount of information\which can’ be stored in the brain is unlimited\
‘,7" but the retrieval system 'is. of utmost importance..-If information can:

-
Vo

(I‘ulving, 1969 Briggs, 1971) o Lo e

/ '1,' . One way of’ organizing information for storage is by making

>

,.ﬁ ; . L they are putting information in their own words and trying to relate it

N I ]
e e Y4, LR

1969 Bruner, 1961, 1964 Schroder, Driver and btreu[ert, 1967) 'Ilhc “,A
v \ T - L
be stored but cannot - be retrieve » it is of no'use to the learner.‘r,:'

notes. 'while students are-actualﬂy‘involved in making their own notes,'ﬂ'.

IS : .
2 § ' to prior information 6: forming a hew concept (Howe, 1973). Recall iS';
I ) -
;ﬂ% ‘ usually better when students revie their‘own notes (Shultz and DeVesta,..
ﬁ 1972 Fisher and Harris, 1973, Har ley and Harshall, 1974) So it .seems
} . f' . that thc ability to retain verbal nformation depends upon the learner s -
- T o R B
R B T ability to impose a degree of org nization upon the items (Howe, 1970; d / ;
ihdg ' Postman, 1972 - as cited in Howe, 974) . AR . ! " S /“ '
e R N _ S . e
".g ' i Learning is related to the degree to which students' cognitive .5“' y
¥ f ... . .- - processes are involved in coding, integrating and transforming ~ .q]
B Y : ©+  information that is available ' (Bloom, 19563 Ausubel, 1968; - . S
3» . 4 C "_:_ Howe, 1971, 1972) and we might expect that learners vhose ‘:agg , [
" ' S - notes transform information/ they hear into ' ‘their own-words" .. . S '
A "would remember the content more accuratély than individuals '~ ' 1 -
S : who simply provide a verha reproduction of what they hear.p, .;/“
% . I (Howe, 1973, p.}225) : ' . ' S . N f/ - ;
? o ‘ ! Since organization o materiql has such jan effect upon 1earning,@| .
N '.-_' e O . . [ Y
oo L I { ‘was necessary ‘to go into its importance in depth. The organization«~
N - of material affects the re all of material learned (Tulving, 1969, V
é ‘.‘53(" T-, A %hult? and DoVoaLa, 1972; Howe, 1974) ‘ é -

“mined by what the ubject does with the material he is to: A
memorize, by the glethods. he uses to organize thc material, and /
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remember. fResearch has'shovn_that the-capacity of the hummihrhin‘to

3, + . i 7 .. - . . o ) . R ‘, ‘ .
. store information excee’d's' greatly the storagé c'apacity one requires

hy organization is to facilitate retrieval of information from memory
! .o M. .

A s.torage. L T
o T S

ty
LI
i

The difficulty ‘that exiets«withl such a large amount of infor- ‘

mation is how to’ store it so it can be retrieved 1ater. With no organ—
:ization it is extremely difficult: to remember and recall isolated facts.
'The channel 1eadi g tp the memory storage is of limited capacity, so

~'on1y a fixed numb r of units or’ ch'unks of 1nformation- can be dealt’ with .

r
o

simultaneously (Miller, 1956) Miller (1956) reported that an individual
) can recall 7+2 units however, the amount of information one can put into

- "'a unit is unlimited. Storing information in a unit 1s actually coding

._it 50 that the information car be stored inJ short-—term memory. '-Later,:"
if retained it will transfer to 1ong-term memory.. By coding, one is
able to store a great deal of information and later retrieve it (Briggs,

1971) S

1]

Experiments by.gulving (1966) showed thaﬂ repetition of 1ist

t.ds assumed that memorization did not occur because subjects were not
asked to. organize the maferial. Another experiment was done where ,

,,spec,if,lc instructions were given to some children.

oo . Try to orguulac. your rccallcd words ulphabotlcally.' When you
look at’the words on the screen, note their first.1letters, .
'{and make an attempt to associate the word with the letter.’ S
* When'you write the words down,: go through the letters of the < -

' alphabet one at a time and try to remember’ the word that goes-

i with each letter. ('l'ulving, 1969, p. 6) : ‘.

There was a s)ignificant difference in memorization of itemsixl/fw T of

LY
. .

_ -
P

DR AIRIN

(Briggs N 1971)‘ Tulving (1969) Eound the most important: function played

- items had no effect on the subsequent memorization of these items. "lt
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T 38
the children who'organized their words.alphahetically.
. ., 7 . 0 .. .

Where there is little relationship between the items to be o ‘ .

memorized the best strategy for- the atudent to employ is to organize
. ‘- the i%ems‘into the maximum number ‘of categoriea. This is’ particularly

troe when the Btudent is-provided with efficient retrieval‘clues or when

P

he can generate them easily himself (Ozier, 1965 Tulving and Pearlstone,

Ky

"«1966 ‘Mander, 1967, as cited 1n Tulving, 1969). Since the individual R

.can benefit fromrorganization of information into higherhotder units to

.the extent, that he can remember these higher—order units "he should
v i ‘ 2
1organize‘items'into relatively few‘categories. The individual who is

. .exposed to. the concepts-ehotld'uee:them according to the demands of th

o 3sitoation; . R - ; '. . T o , ',/—h : L
o L . , . e L
. oA - Bruner (1966) regarded thinking and other cognitive processes as

information processing whereby organism;receive, transform, retain, and

i"use the knowledge.' This is. basically organization. Ausubel (1967 asg

‘. . o ' cited in Snelbecker, 1974) agreed with Bruner and regarded learning . as ,\
B h"” o occurring when one integrates information\and 1ater uses it. Knowledge-

, S | " 1s relevant to the leamer in- that. he .can fit it into exiating concepts’ . - L o
: B ) . | ‘or frameworha or change existing frameworks to accommodate it."Ausubel |
s .

' ',/ is known for his use of. advance organizera. These advance organizers:1

.

facilitate learning. For ethple.‘

\

(1) 1f properly designated they call attention to and build on
those relevant anchoring ideas which the learner already has ’
.. in his cognitive structure. L S

o () lhey provide -'a kind of- acaffolding for new material by .
o S encompassing the’ areas to be’ covered and by delineating the - :

" fundamental ideas- under which the rest of the information can 7 : .

" "be subsumed. .’~ N : ’ N t. 't'.‘.‘

'g. . ' ,"j‘ R "(3) This kind of stable and clear. organization essentially S

) "+ . - renders unnecessary having the student learn the material. by -
}; W rote. memorization. (Snelbecker, 1974, P 428) e . . o BN

n. . . ' . ~: . .'\' . B . . s

ki - . . . . EEE A N
' . . . . . . .
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Research cited above has shown that the basic function of organ-',,“

' 1zation is to aid in the retrieval of informution from mcmory.

N

7. Preparing,for an examination. The final section deals vith

preparing for examinations. The idea that _continuous review is desirable .f

% to faciIitate learning s discussed. This is a fundamental on which the . o

. E Z: /////.//SaBR (Survey, Question, Read, Recite and Review) approach is based
?;: ST (snicn, 1961; MaiDonald, 1967; Robinson, 1970; Fisher and Harris, 1973;
?;/éf/ | h Bragstad 1975). . Since the different components of the study. skills v
E; %v program fac1litate 1earning, after completion of the program, students'v' 5‘ 8 - .
Tf;% ' - should show higher academic standings as measured- by grade point average.

S DR _ INSTRUMENTATION.- e .
#:i'.: ' . For the purpose of this study one instrument——thc Survey of Study
b?:g . ' diké, Habits and Attitudes (S S H. A )--was: used. This survey was originally E 1 .

) é? ’ B designed by William F. Brown and Wayne H. Holtzman in 1953 and was revised
Gg in 1965 after many years of research. As a reSult of this revision two ,
. . . .
g' { -‘changes occurred. First, the nuﬁber of items ‘was increased from seventy-.
i 2 E: ’ “".. five;items to oone hundred items; second the l965 revised edition was - f: .
5 3 ’ divided into four subscales——Work Methods (W M. ), Delay Avpidance (D.A. ),
ég .:':: ) IU:"f‘ Teacher Approval (T. A ) and Educational Acceptance (E A.). Scores on ‘

. . A the subscales W A. and D.A. are combined to give a Study Habits score

f (S H. ), while T:A. and E. A. are combined to give a Study ALtitudcs score.lﬂ ; ’
' . (S.A.). All four substales are eombincd to give -a Study Oricntation ‘ »
'fses:ejcs. .)}. hccording to Higgins (1967), nnother udvantagc of thc i
o ',-revision is that separatenscoring procedure for men and.women'is noi,y
j %»V . ioégerinecessary and data from'both;sexes-arersubjected;to.the‘same.'A . :._‘”_;




e e

'l‘he purposes of the $.S.H. A. are: o
(a) to identify students whose study habits and attitudes are’ S
different from thHose of students who earn. high grades, © : - LY

» (b) to aid in understandin-g students with academic difficul— A 4
.ties, , ) , o
' N ‘(c) to provide ‘a basis for helping such stlﬁents improve R \ ‘ ,
e . their study habits and attitudes, and thus "fiore fully realize ‘ ‘,\J\ o
R . their potential. (Brown and Holtzman, 1967, p. 5). ' Ty

.This inventory consists of one hundred items divided into four " .«

:subscales printed'in a reusabvi'e booklet. These items are arranged in. \

1

i‘ two columns per page, -and the student is asked to respond to each item
in the best one of the five possible ways which he feels desc:ribes

himself. The responses are: R - Rarely (0-15 percent of the time),

b N _ Sometimes (16-—35 percent of the time), F - Frequently (36-65 percent oE ‘ ." "
.* , - " the time) G ~ Generally (66—65 percent of the time), and A - Almost :

, : ‘ e (Always : (8l6-100‘percent of the time). This inventory has two. forms--

£ N o : . Form C .for use with college students and Form H for use with grades 7-12.‘

? \Form H was ‘'used since it was administered to grade elev:,n students. As '

B . ‘ "_ ' described previously, the .survey has four subscales and from them seven

N ) - s'corcs can be .derived. There ig no time limit for administering the .

lﬁ test. llowever, the majority of students finish it in 20-25 minutes.

: This survey has been subjected to tests of reliability. A group
of . grade nine high school students (237) vere given Form H of the S.S. H A. |
.:twice with ‘a four—week interval between sessions. The test-retest -
w0 n-u..hnuy tooffltlcnts were. .95, .93, .93 ;md .,,,' rcspccl:ively- r'o} tho"
. _ D.A.; W, M., T. A..and E. A scales, and .95 for 8.8.H. A Total Score.‘ dverl ' '_
the f6ur-week interval the standsrd deviations and means. changed very.‘ s

litt:le. "For the first administration the mean and standard deviation'

were 99 4 and 32. 1. respectively, -for the second administration, 98 3 O

e ot
"

s

analytic procedures. I ‘ ‘ ‘ P - e ¥ _\




and 31 8 (Brown and Holtzman, 1967 Shay, as crted ln Buros, 1972) ' Brown. . A

o and Holtzman (1967) report that: ~ .

"the four -subscales are sufficiently stable through time to
justify their use in predicting future behavior or in assess—

_.int the degree of change in study habits and attitudes after
counselling (p- 23) . :

e According “to certain reviewers (Higgins, 1967 Shay, as cited in

Buros, 1972, p. 782; Roark and Harrington, 1969), the S. S H.A. has some .

. a.validity as well as reliability. Morris (1961, as cited in Brown and

.

Holtzman, 1967, P 19) checked the concurrcnt ?alidity of the 5.5.1. A.l
T o R C
. oo by doing a comparative study of S Se H A. scores and teacher ratings of I

"academic performance. ;t was found that students who were ranked A—B by

\\\\~:"' ST their teachers earned higher\percentile ranks in Study Habits than those

.ranked 1ower by’ their teachers.

&
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Another detailed study done during the fall of 1966 found a

Lt AN

"y
~

’ L"

significant correlation between s.S. H A. scores and grades. Tabfe 7.dn"

e, the manual accompanying the inventory shpws the correlation betWeen

3
?

S. S H A, total score and grade point average for each school system and Lo

!

',‘Veach grade separately. The mean correlations‘which are statistically '

T significant and positiye for all schools and grades'fange from .46 for |

'grade tnelye ;oﬂ,as for grade seven.(brown‘and Holtanan;'f§67)ls', ‘ -“i g A'.{
l Consistently low correlations were found‘between-S:Oivscoresﬂand"
measured scholaaticlaptitude. Hean values ranged.from .20 in grade
" twolvn to .32 lh.érndc'seych. Thc multlple corrclatlon of gradcs wlth >
H A and aleLude teaL scorcs was . Iound to. bc4.08 to .lJ hlhhcr Lhan

- the correlation of grades with scholastic aptitude scores alone. With

scholastic aptltude held constant, the partial correlation between S 0.

‘_ ’ ascores and grades was highly significant, ranging from .&1 to 47 . These-




0" . . A Lo
. Con . \ . . .

tests indicate that 5.5. H A. measures certain personal traits that are
l.lo ,

] relevent to academic success but not covered by scholastic aptitude teits .
B (Brtown and Holtzman, 1967)... .- .. B _"' K
The 5.8. H A. has not. been validated as "a selection instrument.('f” o

L The students tested wvere not led to believe that a high score on the ’

" 8.8. H A would be desirable to attain a certain goal If they were,

- scores .on the 8. S H. A. and the predictive validity of the instrument )

:might be influe'd'ced by the students desire to do well (Shay, as,- cited :

:

cAn Buros, 1972) ‘ . ‘, “. ." o . o

e 4

o - - Another sspect of S S. H A. validity which is a weakness of. the ¢ E o

“"\ S inventory deals with the inventory s use ss a .predictor. The bssic

y assumption underlying the inventory is: /

: R . ot (RN
] B ' v

L . that some students earn poor grades because of poor, study ’ B

) .= . . " habits and attitudes, and. that if these habits ‘and attitudes '

Y .-~ can be identified dnd- changed, their .grades will improve.' The
. “i ' predictipn which follows is the studeiits with poor habits and

.-attitudes will earn low grades and those with good habits and"

- attitudes will €arn high grades; thus the inventory can select ' . ‘

. 'ﬂthose students who will earn good grades (Shay, a5 cited in R

Cea .Buros,gﬁz, p. 782) - DR R A

s s,

But this is not always true, students may know good study hsbits
’ ‘but not apply them. Also, many other factors besides study habits may ’
""sffect grades.

Roark and 'Harrington (1969) discussed another Weakness of the S
o "l " A oL

~ - inventory.» f.ike all self—report instruments students can ma.nipulate | ‘A S
the_s'co'res at-.‘wil'l Accordiug to Roark andaﬂsrrington (1969) its use as v

7

_a»

ORI A screening instrument is 1imited to its nbility to detect students who B .

—
LI, : AP

may need counseling on study habits and attitude oo

''''''' )
TR av S

‘ Bt
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. see. if there ‘is a change in habits and attitudes as.a- result of exposure
e ‘to’a study skills program.g

The S.S. H A.'1s an empirical instrument recognized as being
'one of the best of its type avsilable because of its loading
. - of both attitudinal and factual items, and its relatively low.
. . correlations with measures of scholastic aptitude. (Weigel - . .
' . and Weigel 1967. p. 78) ' R : T o

e T, RESEARCH'MPOTHESES',
R T R = BN A T

v

Tbe purpose of this study is to investigate the following research

hypotheses.-

(1) Students exposed to a study skills program will acquire improved

study habits and attitudes as- measured by the S. S H A.

. o
chae o T
QT S T

:

(2) Students exposed to a study skills program will show increased

.academic performance as: measured by increased grade point :

-
N

K "-,'a‘.'e,:ase-' Lo

LS .
I e - e o s WA AN T
- - .

;.

' METHODOLOGY

e

?

[N

'This'section'deScribes the sample,;procedures,:research:desién-.‘ ’

A

3

- ' . ) ,!_ . - ) . o .
and statistical procedures used to analyze the .data,

BT

o e Sém\ple :

. :A - '-ij -_‘.'-. Two grade eleven classes (xl-ZC—class A and Xl-ZE-class B) -were-

e

randomly selected from. ten _grade eleven classes.’ Class A‘and class-B ot
X ' . \‘ B - .o
S were visiLed and the gpals of the study skills progrum were dlscusseds

;. e : i

In class A twenty-five volunteers were solicited and ln class B Lwcnty-
three volunteers.v Forty of the fortyeeight.students who volunteered were

LT randomly assigned to one of four groups (refer to Table II) Ten

n

students were chosen as. the optimal size of a study skills group. This‘.'

y
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W TABLE T

o L vlfone student was absent . from school due to illne 5. ::f"‘ S

. S 3? ¢ ’ - Number of Students, Sex and Program o -
) P R . :-‘
i a ' = . y . - : = ‘.';.‘
= . o R I Number“ofn,'f'-fSex S st dy Skills . '
. Do . : Cless. Co Grouo  Students. Mo F LB ogram X))

. i.{l-'i i”L ; . .-rlo : N F '

PooLosuto o a0 ‘ SER g

R Tt R RPN

A . A X ‘ , . . i

S T DREIRTY o ¢ SHERIRNEIEN | L .
R LA N4 A BRI [ IR Iy
L . %0 means no study skills program_ ; ) IR o

. . S o . . K ) ol .'- . .'l\"'.“.‘ ;-.~‘,‘ E -.“‘ .. .bn‘ B -.‘ ~ _. \ . _ ":’."‘.x‘. ‘;“ . .“-' "., :',,

= ; A At the end of the program, there were thirty six students e . :
. ) el g 1 : 1

S f:i/wf‘i:'ﬂgv remaining from the original group of forty.‘ rour st dents were not R

. ' 1ncluded in the £inal analysis for the feasons. stated below-' . : f ﬁ;]n ‘_{7 e o
o A . , o N s

. - one student transferred to another schodl 3 _ ; . o

. :,9”_;f - one student quit the program because of school xessures,-:QJ:A3L'?j?':f; ' 2;

E

-~ one §tudent was absent for the pogt test

=X

- I8 B i e

s o N e
. . .
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o fﬁi. ~;g yf Septcmbcr 13th, 1976 as a pretest.‘ A study skills progrf was madef;'”” “ :;Hfsv '
avallahlv Lo rroup l nnd grouP 11. 'lhc contcntq of Lhu )robrnm urt ].7T“-xtjff:'
Do q, : ‘ f'f‘ described in detail in- Appendix B. sMeetings with the gr‘ups were held S

s ff tyice a week ih their mathematics tut:%IEI periods, unle,s there“was a’ 'f- ~:f2,“"

EN

WL e

RS e scheduled math;getics aséignment or quizz. Teble III s‘ows the date of ﬁi{:

~ f "- v B ~

each meeting and the topics discussed.;,« 'h-fﬂf"f- e " . ;)“;55F :',f:~Q.JV
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N Co : g T
e o Meetings of the Study Skills Groups and the N PR
T S Topics Discussed A e T :J

',“.:‘ . .‘ . s - -. : Gioub I‘ y ' ) éroup II e .,: L :.‘) . Topic '.nA ‘ s _‘ ca ' S ..: ‘ . 3 ’
) Lo ‘Se'pt'.'-', 22 o, Sept. 21. . ° Value of studying ' S
4 DR . \‘ . K N ) ". N R . c ‘“ "‘ " _." . o . R .. .-" ] '-7“

Oct. .4 o Oct. & ‘ fm[ﬁ Where do you: study? _'l' :VT: S R

6 ST ,5.' . Wh,enfd.o‘ you stu‘,dy?'_" g

! e 13 SRR b I How to study NN PP SRS

19 Taking notes | f. .

L2900 e 28 Listening '”'. P I, R

T '.":A' . S 18 .18 __-' ) How to study (con t ) ‘:' L e el

s

o gt ol
-8

Do . . . ~ . =t ) B ¥
N ' B . . : . . oY
s . . P . ; RN - . . -

R o PR 25 . S 28 / " Preparing for examinations {

‘.". .. s . . . ) -‘-' oo "

e PRI
.
-
.
o
.
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: groups as a posttest. These were scored and recorded on computer data : : N
. -’ v L i . ".
.‘sheets. 'l'he total :8corg- of the S 5. H. A. is cs.lled the Study Orientation e
. (S O ) score. Futufe references to. the S. S H, Aa scores mean the S 0. )

~ PR - - " s

l

\ - n‘A . .:).score; ) " . : . . _ .t . - ,:_"“‘ ] PN . ) 'A\.

\ . . . . PR

L - In addition. ‘to.. the S S H.A. scores,,the students grade.point.' o

5 - K ‘, o L] U o - ; PR . i‘;
T averages Rere used. For the purpose of this study, grade point average : '
. o A

R (GPA) was defined as the average of English language, algebra and T 7
oo e geometry or algebra and trigonometry, a science and the highest mark in.v._;.'f':'« ., '

N ':li:ot[\cr'.-mb_]vct.. The’ gr.ade ten marks werc obtnim-d frmn the scl\ool oo L
“"'. ' L . ' o ‘ .° ".t' T I --.-. N ) BN

. reco‘rds an‘dﬁthe grade‘ point averages were "coinputc'.i]. lhe November and o o

) ." - .4,_ o . r"‘a . . o e . l."
Gt : Ft.bruary gradt cleven marks Were obtained from the teachers and the grade 5
. . . et et " . A
T : b - * ’ \" " : v v : B N ... ', o ‘.
R point averages were computed. 'These, ay_e’rage_s were tlgen_,.reeoraed‘on B A
coe '-‘computer data sheets. S P T T
- :l . C . . N i ) ‘. o B . ‘ .. I k , . ) . - P ’._ «

» . 3 . L. .t . . .
. - . N " L oaete . PR S A

' ,'C'ln‘ﬁov'ember,‘lst, 1976} ,the S..S'.H.Al. ‘\'das- adninistered";to a1l four- - :vu
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. ]rResearch Design . '
%The Solomon—Four Group Design was used to tes%\themstated hypo—
‘ { bzl .
4, theses.,nAccording to CampbelL and” Stanley (1963), this design has higher R
- prestige and represents the first explicit consideration of external :

. . .
. e

validity factors. It controls for the pretesting éff@ct and ghe inter—

’ aotion of- the treatment with the preteat. Table IV outlines the design._
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N . L b -qurown—Holtzman Survey oj Study Habits and Attitudes . f_‘ . -

. . i , N “ d . o b‘“‘ ) ‘

: S o study skills program—‘the indepenﬂent varisble y ;
f e 0 - non-exposure to a study skills 3roup 4

- ?-. o L R TR = randomly assigned Lo the four groups .

h Y S ’ . . j_‘ Lo L . \ ] .

- e . - ‘ < .'\

JRFF IR

Both °gi‘oup T and group II were exposed to a pretest-—Yl and Y _’ oy

sl CoL - Both groups 1 and III were exposed to X. Groups II and IV were used as o K

\ o

\ .
-controls not exposed to- a study skills. group\TO) <\§z;uot administering -

! \ . .l PR
L . a pru Lest to pruup II[ who were exposod Ln X lhv urfoots of Losllnp N
{ ' drc LOHLIOllLd.[Of and the fntcraction of testing dnd X are chermlnablc. R "

1

l‘ C _' . A11 groups were measured at the end of the scheduled program to see 1f

:--\’} R . : o
e . ,there was ‘a change in.their study habits and attitudes as. measured by e
< . L - . . =x AR :‘ ‘ \\
y S.&LA. . Do e sag Lo R,
Tl oL Do . . ) ' [ . . .
. .J'*~ . . . | \\
- L]
x L : . . \ - 7
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As shown in the dcslgn, the students were randomly (R) asslgned

d ﬂthe,four4groups. Kerlinger (1964) indicates ‘the. design is .
the basic experimental group . . . control.group in which sub-
Jects are assigned to the experimental and-control groups: at -

' random. .As such they have the strengths of the. basic design,
the most 'irnportant of which is randomization feature and the
consequent ability to assume the pre-experimental -approximate

. equality of. the experimental groups in.all possible indepen-’

" dent variables. - Histdry and maturation are. controlled because
very little time elapses between the manipulation of X and
the observation of Y, (p. 356)

' : .A L% . I B . - . * . Y
.Statistical Comparisons A 4:' P :l‘f .

After t@g S. S H. A. questionnaires vére scored and the grade point'

"avetages were computed, the data was transferred to computer codlng

'sheets. Then lt was subjected to A, computer ptogram for statistical

Aanalysis (SPSS) I _ L C’

-y :
. The following comparisons -were made using rhe described statis-

.
e R .

N tical comparison to teat~hypochesis 1" - -\f: ,’ p R .‘,

S

-t(l)" 2>-Y A correlaced t-test was used to compare S S H A.

.

posttest scorea (Y ) uith the S. S H. A. retest scores (Y ) for'j

. experimental group I. ﬁ. i

(29 £7~Y "An 1ndependent t-test was used ‘to compare 'S. S H. A

|.

‘ postteat scoresqof group I (Y ) who had exposure to a study

skills program and a pretest with the S S.H. A. posttest scores

of’ group 11 (YA) who had non—exposure to '‘a study skills: program.'

- .

a.

and a prctest. i L T SRR
- LI o P -
@ Y 716 An in’dependen't t-test was u‘se}l to compare S.S.l. 4.
posttest scores of group III (Ys) who had exposure to a study'
skills program and no pretest with che S S H A. posttest scorese

oE group 1v (YG) who had non-exposure to a study skills program

w T . -f
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end;nobp‘r‘ete‘st.‘ o T | " "‘" ) . ‘ , ,,."
' ). Y S;uY ‘ An-.independent';t-test »}aé u'sed-u to coi;'pare theSS_HA. ".
. ‘ ‘pOSttest scores of- group III (Y ) with ‘the S.S.H. A. pretest‘ . “ : ’ ¥
3 scotes of group II (Y ) o
) : .('5)‘ \;271’ An independent t-test wes used .to. compare the S.S.H. A ‘
‘ posttest scores of 'gfoup I (Y ) who had a pretest and study k
: sltills with the ‘S.8. H A. posttest scores of group III (Y 5 whd -
) had no pretest and study skills. o S T .
' \ A two——factor analysis of variance was performed to compare the . \
following | ' I . . ‘
~,(l) pretesting versus no pretesting.' oL -l.‘_’
(2) treatment versus no - treatment : . R ' )
'(3). interaction of testing and ‘tteat'ment« '
To test hypothesis 2, . an analysislof cova‘rilan'ce vf'v:as,petformed.. ' )
'It compared the graqe point averages of s‘tudents exposed to a study “ . ‘
skills program with the grade point averages of students not exposed to
a study skills program, controlling for differences in grade ten averages
'of students. B v‘, : S ) '~,ﬁ : - '
The accepted level of significance for these statistical compar-—
isons wds PL .05., St o . . PR _ ‘ |
: h . J . . >. l “\ ' ) - . ‘
N - RESULTS AND DISCUSSION . . . .
. This :scc'tlun- conta.l:ns 'ti\c 'r‘csults' and tlltll"a dn{éﬁ\egm\, .o'f'. tvhc_i‘r:j" h
neaning. - IV =»" ‘ N :
‘Results‘ Lo

, rﬂGroup 1 was' eicpos'ecl_; _to __ﬂpretest”treatment and then a pqsttest.- S
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A o 'j"rhe mean and standard deviation of the Study Orlentatlon (5 0.y POStteSt‘
( | R | ‘ '.jscores (Yz) were - 129 9 and 19, 7, respectively Table V shows the mean .

and standard deviation of the 5.0, pret:est scores Y ) weré 101. 8 and '

- : * -

:‘ 27.6, respectively. The t-valué%}«as 6.37 The 1eve1 of aignificance

:

cda s SM o e

+

KR . o _was p( ,00L for the stated comparison YZ)Y s N o .
b ’ L . [ 4-- ' . . . . - T ' : Tt

\

TABLEV " I

ooy
X, Loy o

».
.
-t
a
o

x.‘

e

2o

v,
1'

Comparxson of Experimentel Group 1 S 0. Posttest -
‘Scotes with’ S.0. Pretest Scores . .

1}

.,,ﬂq
s
.

- - : _ Number’ Posttest?{ Pretest : , Level 6f
. c~ . - GScore . - cof T — T-value Sienificance
oo e Cases -'X §D. X S.D. : gnticance

T 44 4 e

“f
[t 1
R

'.”,

v,

Study *(‘gblilti 10 58.9 129" 413 16.8. 6.06 ©  0.001

T o . ! ' . v

N Study A:ctts:u:e;' 10 © . 70.810.3, 60.513.2 _4.15. - 10,001
... Study O‘*e,‘?'(‘;“é“; 10 0129071977 101.8:27.6  6.37  0.001

-

© SiH. + S.AL =5.0. o -

%r .. -“.“ - ' ‘ . .,‘ : ) '. . . " ’
R Table v and }Table VII contain t~test comparlsons of posttest L )

g . . +

- . ° N o -,_\h,‘
o ot b e o P 5P T

e m

_ scores reeeived on the S.S.H.A. Group 1 and group IIT were exposed to

- treatment-—the study skills program. Group 1t and group II were exposed

to & pretest. 'l'he two variables waere treatment and pretest. Both group K

‘u A

I and group II were exposed to'a pretest, but group I vas also exposed

to the ch_mment:. - The mean ‘and. standard dLVl-‘ILJOh of group T S.S.11. A.

)

pont’tou’t c_orm. (Y2) Eouud n 'lnble Vi were . 12:1’.‘9).111‘1 l').l, re;.pou.lvvly
‘as compared with 95 3 and 17.8 for group II S S He. A. poattest scores o
(Y4) Thc t—value vas 3 88 with a probnbility of p< 001 for the statis-~

oy - PR N

tical comparison Y, )Y
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TABLE

VI

Heans, Standard Deviations, ‘and t-test Analysis of S. S H\A.
: Posttest Scores of Groups With or Without a Pretest

Where Treatment Versus No Treatment

.

' . variable

*

.Score

With

+ Ireatment

X Ss..

3
Without

‘Treatment -

Score -

:X R - S!.Di o

‘o

. "_rh\iélqe

‘Pretest . )

' No Pretest

5

15

X

120.7 19.7. 0

98.6° 23.7.

AN
3

Y[' ‘9.’5.3‘-17 8

L

.' Y.'G : .9}3.?\':20;:7‘..

v Y2- With '.'Yll}.' 3-]_8'8.,.

withY, 0.46:

TABLE Vit

Whexre Pretest Versus No- Pretest
e

2

" Variable .

With
Pretest |

Score ———tmeey

,x - ‘SOD‘l.

" Without
Pretest

" Score’ | — '

N 'x ‘. s-!D"

“Trecatment

) No ‘l'téul.mcn(:

Y

Sy

129:7

: 95;3

i¢7. "YS 9&6725Jf£

7.8

2

20,7,

. Yh with Y, 0046

6

R x,; ‘g“'u« ,n\.pﬁvt S

S i
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TR TR AR,
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Group II1 and group IV were not exposed to a pretest but group

4

: III was exposed to the treatment. The mean and standard deviation of
group III S. S H.A. posttest scores (Y, ) found in Table VI were 98 6 and
“ 23 7, respectively. as compared with 93.7 and 20.\7 for group IV §.8. H. A.

»

Voo o -
posttest scores (Y )., The t-value was 0.46 with a probability of p¢ .650 S

for the statistical comparison YS)Y

IS

B
T E
N

L{; Group 1 and group III vere exposed to treatment, but only group I )
1’ ‘F";

B 1 R I

EE*”; was exposed to a pretest also. Table VII reports that the mean and

|
standard deviation of group Is, S H A, posttest scores (Yz) were 129 7

s
"
2

. -«
a

and 19 7, respectively, as’ compared with 98.6 and 23. 7'of group III ' '.b-"

"

i T,
2%

: RISy oy 0 e
LG kot CaRE G
.

S.S.H.A, postteet scores (Y ) ‘The t-value was 2 98 with a probabili,ty : o T

of pJ( 011 for the . statistical comparison Y27Y . T AT R

LU A L -

Group II and group 1V, were not exposed to treatment but group

II was exposed to a pretest. The mean and standard deviation of group I1 -

L

S S. H A. posttest scores (¥,). found in Table VII were 95.3 and’ 17 8
4

respectively, as compared with 93.7 and 20 7 for group v S S. H A. post-.

',.‘ ) test scores (Y6) The t—value was 0 N with a probability of p( 867 -for _
\ the statistioal comparison Y47Y E . .

R . To determine the effect of treatment,\testing and interactlon of \\\

oo ;

treatment and testing an analysia of variance is reported in Table VILI. - '
.The F-ratio for the. cqmparison pretest versus no pretest was 7.3 with

1 and 32 degrees of freedom and the reaulting probability was p( .011.

'lhc F—ratio for the comparison tr tmcnt versus no treatman wns : R ';

. 8. 2 with 1 and 32 degrees of Ireedom and the resulting, probabiiity was' o ‘\_.’-

'p( OOB. . ,'

N " o T The F—ratio for the comperison of interaction of treatment and - . i

testing was’ 10 Gwith 1 and 32 degrees of freedom and the resulting
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. . - s . . 52 -
o ~ probability vas- p{ .040. - : \ EE S

S S | TABLE vxn
Degrees of Freedom, Means Square . and Ahalysis of '
. Variance of the Effects of Treatment, Testing, .
Interact:lon and Error - .
S " Degrees of Means - ' Level of
L Effect, . Freedom- - .Square ' '°M®  significance
a2 o Treatment ’ .1 .. '3645.31 8.2 .. 008 - - /’{
f{, ' Testing . 1T 3080.25 7.3 0 ..ol /
LR . . ) L » . . o
e " Interaction 1 .- . 1937.17° - 4.6 . ©.040 /,/ '
Tk !

A

R q"- ' .“ . | 'Error‘ | . 32 ) .. .'- I: -‘ . .‘ ‘ | | l!

prh

g
»

v
L]
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From Table IX t:he effect of treatment ‘as seen by comparing the

.
RN
by TSy
AL,

w2
»

S. S H.A. posttest group 111, (Y ), ‘which had no pretest but received

. ) " d
15‘ L .

B : . tteatment uith the_ S S.H. A pretest scores . of group 1T (Y ) can be deter-

» &5 . T mined. " The mean and standard deviation of 5.5.H. A. posttest scores for '
| Y5 were 98.6 and 23 7, respectively, as compared with 100 7 and 21. 1 for | '
' Y3 The t—value of the comparibon Y )Y was O 19 with a probability of
p(855 , . .. : N . . :
" TABLE Ir " ‘
‘Means, Standard Devlations and t-test Analysie of

Pretest S.S.H.A. Scores of Group II With
" Posttest S.S.H.A.:-Scores of Group III -

- No l!tetcst, T l're'tc.*‘;t" ) . S
Score - —————= Score . S———— — v . Tevalue T 7
. f'.' v x ‘S-Dl R : :.‘. L iy x - s.Do 2 ’ o ' -

Y, 9862307 0 LD U10007 2L Yy with Y, o.i;g"'

.
. -
.
3 B
. "
. . .
-
AR ~
- ' -
i) TP (2.0 3
is _ﬁ}ﬂ.:‘fi‘.m«.\':i,
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The comparison of the grade point averages of studeﬁts with and

without study skills is reported in Table X. The F ratio for the November

compartson of thosc with study skills versus no. aLud) sktlls was 71 wlth

1 and 32 degrees of freedom with the resulting probability p ( 41

L

 TABLE x'

. Means, Standard Deviations and Analysis of Variance
T lem of .the Grade Point AVerages of Students with - Study
e Skills Versus No. Study Skills .
] \ v
- ’] - T ;
with” ° ,+  Without F-value -
Study Skills / Study Skills . ~ oo
‘ . X s/ X sl
Grade X Juné Results »' - 66,2 . 7.6 . 66.7 7.3
" Grade XI Noyember.Res/its 66.7 8.2 69.9.. 9.1 -

‘Grade XI February\Résults: 65.6;. 5;.1 68:9 5 10.4.  L.Sl6,

*Grade X results were used as a covariate to’ control for initial differ-'f
ences in members of the group:

e
4

' s The F~ratio for the February comparison of students with study

skills versus no study skills was 1 52 with 1 and 32 degrees of freedom o

with the resulting probability p( 23

"Diswssionof Results o , ‘ B ot

3

As reported in 'I.‘able V, group I which had .a pretest and exposure
‘to a. study skills program gained significantly on the posttest. A

'pretest plus treatment significantly affected the pOthCht scorcs

(s >Y ). h

.Prom Table V{, two: results can be drawn. gtudLan not exposed

to a pretest prior to treatment did not perform significantly greater on

the posttest than" students not exposed to-a, pretest and treatment

Y




>

"
g5
T

. 5
:.(Y \’6)

a

. N t

‘

cantly higher on posttest than students exposed to a pretest but no

' treatment (Y2 7 Y4)

'~Students exposed'to‘a:nre‘tes-tﬁ and treatmerit p.erfnrmcd signifi~

Therefore treatment plus a pretest had a significant'

effect in performance on the pretest.‘_'

From Tablé VII it 1a observed that students given a pretest and
treatment performed significantly higher on the posttest than students

with treatment and no prefest (Yz >Y5)

i

N

action between pretestins and treatment.

sign:lficantly higher on. the posttest than atudents with no pretest and
no treatment (Y“‘YG) ‘I‘herefore pretesting alone did noc significantly '
,affect performance on the posttest. Lo ' '

’ -
Tab e VIII shows the oVerall effect of treatment,'

interaction. of t:reatmept and testing. .

.‘,‘-

between the postteet scores of those who had pretest and no pretest. o

S

,
1

x

This inc‘luded students given pretest and treatment end pretest and no

.

Thetefore there vas an inter—‘

Students exposed to ‘a Pre::est but no treatment did not perform

testing and '

‘

There was a s:lgnificsnt difference ‘

CYIES

T

I
i
»
L
4
”
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S This may also alert etudents to those facets of the study skills program
S "" " which ‘are the most imlportant and are likely to’ be most helpful i taking o
|  the poetteat._, . l T B
. | . :, ) From Table IX, ‘it, ie ’observed that Y is not 3reater‘ than Y3 oy
) ‘ ﬁtudente exposed to treatment but no. pretest did not perform signifi-.‘ - ' )
" cantly higher on a posttest than.other etudenvts did on a preteet. So" |
‘ .'treatment' elone had ne eiénifieent' effect on the posttest ecores as ', S ‘
compared with pre'test scores. If YS was greater th‘an Y 1t wuuld mean ST .“ )
that treatment alone had a significant effect. e . . - -l
From Table X, it is ,obaerved that the GPA -of students eprsed to L ‘l\- (
- study skills was not signiticently greater th,gn t};at of etudente mot - -
- exposed to study ekille. , No eignificant differences were found :ln the« a
comparison with the November retults or the February reeults. '.l.'hief may ’
| ‘~ have been due to the fact that studenta who volunteered for???program ' . ' ) f
may not have been really interested in it and did not apply the e pts" ‘ -., J
. ' discussed. Some students may have eeen the program as e meane of%;
.I, out of regular mathematice tutoriel periods twiee a week.
. _COt{_CLQSIOH, 5
This section conta.ins a eumery of the main points of the ‘.‘ B
: ‘research\ limitations of. the study and recomendations. |
Sumary of the Hain Points ’ .{'~ : ; s
e The purpoee ot the resenrch wae to :lnventigate the following mo ’ o ’r
.research hypothesee. ‘-'Al‘l?‘;“i « : . .' : R .‘ RN -
’ | (1) Students exposed to ‘a study ekille program will acquire improved
‘ study habite‘ and attitudes as measured by the 8 s H A. U ;
PO . .



(2) Students exposed to a study skills program will show increased

Iy Do o
g " R ’

Kool . academic performance as measured by grade point averages. '

‘

e - R 3 Conce\rning the first: research hypothesis, sthdents exposed to a

study skills progtam acquired improved study skills and attitudes a8

“ L E | . measured by the S.S. H. A. (Y + Y )Y + YG)"AA Students exposed to a’
i i . ‘pretest an?i tteatment perfomed significantly better on posttest than’ .
R students exposed to alpretest and no treatment (Yz 2Y4) ) It is important :
?: - ) N '. t:o understand that students exposed to study skills and a pretest did _
" - ‘ | 'significantly better than studenta exposed to study skills and mo pretest . "’ .-

; R ,(Y2> Y5) Also, students expoeed to stu(b' skills and no pretest did not |

N “a ,perform significantly higher on the posttest than other students performed

[

. on a pretest (YSJSY3). Ihis indicates an . interaftion of preteating with ("5

L AR
[

treatment to produee higher s S.H A. posttest scores or improved study

g‘{‘.' B S habits and attitudes. The pretest ia a threat to external validity
oo o 'because it seems the posttest scores. were changed as a rea’ylt of the LT el

4

PR pretest. » Therefore it is hard to generalize the effeets of - the study

L

’ R beyond the gr&p\t: which a pretest and treatment were given. Hypothesis 1 R
- AR . 'y e . . 4

) o . 'was rejected bec

\e stY If the study skills program alone produced

P

e improved study habits and attitudes, then a grOup exposed to study skills S ’§

should haVe performed better on a posttest (Y ) thau another group did
e

.on’ a pretest (Y3) . In order for a study skills program to significantly

affect the study habits and attitudea of students a pretest must be :

t,l von.

According to this research etudy,‘ students exposed to study AR
‘ ' T skills did not, show increased aeademic perfomance‘ aa measured by

increased grade point averase.- 'n:is may have been due to the fact that

[

5 ~,~.

SN o volunteering was the on].y criterion used to select‘ 2




. was rejected. This is- dealt with furthet under limitations of the study

'v.' L ‘ e 'I

a3

s

under Belecting students. : . ;" C i ’.-"‘ L Sl S

v ' . . v i . o Vet

a0 e e

. ‘ received the same amount oE time. ‘ The single exeeption waa the How to e
"Initinlly, some studente were diacouraged because this was not what they
wanted. Sessions I and II combined sh0u1d heve been done in one’ aession . Lo ‘

and sessions III and Iv. combined should have been done in one seseion T 4

.also. Sesaions V and VI together should have. taken four eess:l.ons since

,assignments. ) And session VII was eatisfactor:lly done :ln o;;e session.

. tutorial elasses twiee a week. Students need to be dtotivated and need» o

Limitations of the Study -' T I

Q

There are limitations with the study skills program itself——‘ L

selecting students for the program and the 5.S., H A. } " N

BN K R f . . .

Study skills grog Each section of the study skills progrem

St“d)' COWPOHEﬂ{ Which received twice the time the other components did.‘ SR

.

4, Lt

! '

- e A _'\ . - J ;:
- b

1, '!

. :

th;ls was the ma:ln areas of :lmpm;tem:e.» A mimber of practieal applicationa. o L i
y

hould have been done in elass seesions inetead of being set for homenork :

|. * R . T
o i o ks .

CLet . S . oo . . -
~ . . Lo f P —.~‘\ A . '
¥ B [ H : . PR

Selectigg studenta for the program.,» Studente were selected on a

.

I i R
M ' ]

'volunteer basis. " From the fort'y-eight volunteers, fotty were randomly

1

assigned to une of fonr groupe. It vae not \knovm why the etudents rEally

volunteered. It may have been to be excused from: their mathematics :

1
. | b

..\’ -

.‘ R
z v ! I *

to. want to hu‘lefit f rom the pmgruut :ln ordet! for successful -leurn;lng t;o

. »-,~‘ -.

'- '.occur as the result o£ the atudy skilld program (Hagner. 1962'
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assmnption underlying the inventory is. -

l

IR

g
I' .
"r

ques tionnaire, their interest and motivation in studying may be too low

'L"’

for Qlem to. benef‘it from a etudy skille program. Also, if students have‘

high test anxiety, they will not benefit from a study skille program.

Relaxation training.mlght possibly help them more t:han study skills.
. o . e |
¢y l

S S.H.A. One aspect of S S H A. validity which ie a weakness of

the inventory deals with the inventory 8’ “use as a iredictor. The basic

- ). B "‘ /
that' somé. studente ear,;n poor grades becau.se of poori: study-.—-
habits and attitudes, and. that if these habits and attitudes )
can be identified and - changed, theil: grades will improve.’

The predictian which follows is’ tl\e students . with poor habits
and attitudes will earn low grades” those vith' gaood habits

and sttitudes will.earn: high ‘grades; t:-hue%the inventory can R
¢ .

‘select those students who earn good grad (Shey/, as’ cited

in Buros, 1972, p. 782). L

.

: 'but not apply them. Also, many other factors besides study habits may

: invent:ory. ) Like all aelf-report :lnstruments, students can manipulate “_.V.‘

..'qucstlnnnalru WI.‘I'L ndmlnlsteted pr:ldr to the progrnm, Llu. uxncl: d‘l’m-— g

R

‘ affect 3rades. C

A . o T T S
o i . W

Roark and Harringt:on (1969) discussed another: weakness of the

(RS e

. 7 v

the" scores at, will. Therefore s‘tudents may answer what they know :ls

kL - . .

' right but not whet they are actually do(ing. D _';' , "; '. . " j, ' " S

i

: This questionna:[re may WJC identify the exact issues covered by o

',the s tudy skills program. : So a study skille questionnaire should be

designed that covers 11' the :lsaues covered by the prbgram. . If the

v

. b
, cultiea could be located and wotk done on these specific problem areae.

\ .

.....

u—“!ifa‘!
e"m;t?{

a .o

But this. is no: alwax_e true, students may know good study habits .




_'confined to forty (100) studente [ Prince o[ wales Collegiate, hence, |

" results cannot be widely extrapolated to the general population. As
described previously, the only' students who teally'bcnefited from :he

. s,tudy skills program were the ones who ha.d a pretest ptior to. treatment.
Therefore the effects of the study ek111:s progtam can only 'be applied .

‘gene ally to the etudente who had pretest prior to treatment.

M

'Recommendations for Future Research < .~ +
s . " The follovii’ng‘ r'eeoi:nnendetions ar'e .ma'de:' R ;/_ o ~
'1'. A more r:lgid screening device for selecting stddents for J

P

: study skllls should be used). ‘A study skills questionnaire achievement ',

queetionneire end test anxiety scale ehould be admlnisterea. a

v

‘ 2. Students should be exposed only to th.OSe components of the
study skills program with which they have problems as identified by the |

‘study skills queationnaire. @{dents concentre‘;:e on problem ateas instead .
of-on - the total program. ) “ : e -

o P 4 N " tL M . L.
- R . .

-

" This chapter contained a detailed description& of the reseatch

TN s

-"component. A study akills ptogram was :i.mplemented at Prince of Wales

Collegiate to a group of students whom the teachers felt the prograh:

would benefit. In the review of the literatu’:e there was a briefgq'urvey b

T o[ study Hklll‘i progrnms 1n ,gcnern]., then a deflnttion o[ ]tntnin}, a8 lt S

ﬂ
applied to the study skills ptogrmn used and flnally. rcsenrch on whlch

“‘h ¢°“‘P°“ent of the progtam was based. . 'l‘vo research h')ntheses were
*

diecussed. -~ Using Solbmon-i’our Gtoup Research Design, the two ‘hypotheses

l

were rejected. There are two recomendatione for futute reaearch. AT,




!' . ! ( N \ . ¢
II‘ ' h On-' \‘ :
1 < g ,
N ' ' \ R ‘i ‘ '\".:-
v . ., ' - N
v £ ' . SUMMARY AND PERSONAL . ' >
"‘ii?. This chapter contains an overall summary awd conclusions or. \ B ’
g & ' . TR e T
ifg _ _ personal reactions of the internship. . » - ' 2,
"o _ . . : . o
C . r . SUMMARY OF THE INTERNSHIP - i Co T e
! ' . . o .‘ R RN .l ? .o g b'.
R ) The internship took plnce at Pri £ Wales Collegi-ete from
IS ‘- H
e September ‘Tst to Decet‘ber gth, 1976, under the curect supervision of " )
. - - ¢ g 3 N e 1
4+ Mrs. Elaine Shortall, school counselor, and D . T’erry Boak university AR .
’ supervisor. The rationale underlying the in rnship was to gain as many , o »,I"f :
i practical experiences as: possible under supervised conditions which would : ' . 3 - _'1 :
B " best utilize previous academic training. ) Prince of»Wales Co Iegiate met i
i . v N e Tl 2
E the requirements for an internship setting as outlined by th Department .‘;'f;‘ L #
i - of Educational Psychology.- A set of o‘bjectivee was de\;ised to fscilitate 5
, \, my professional growth and development. » R L o ) ".-.‘, o
) o L There ,were seven gen&rsl objectives@;snd'--a_se't of activi'ti-e's= which : .= .
. ) . K . kR ., - «,‘H-.
‘ would enable me to achieve 1=es,ch objective. Cireumstsnce8 permitted -
achievement of theee objectives except one. I wss unsbmo observe s =
N -~ . t‘esting situation, although I was nble\to carry out some testing myself ' B ,
. as the opportunity arose:. ‘.' R " £, : - ‘.:_.\1‘.?:‘,.,' . ‘A'
‘ T - * '. vy, g . I ' ,: ' h Lt
S - Chnpter three deslt with objective I.H.--the resesrch component., St
' ’ ] ’ o~ !
‘ S ' The ‘research component was concemed with the effectiveness of a study f’f
P o 7 B APRRI
T ;sld.],l,_s prpgram_. Using a Solomon-Four Group Research Design, twa research C e,
? . T B ' ) N Q ) B “ R fe 4. . . ,' R -2 : .J.. ; e o ". al l.' . ".’, o ,.' . ; b ‘,' . ’ ,‘: l\-..“l :l' “..‘ 4
‘ A .60 ‘ et T N e
: ) oo o = . )
. . - L , L L -
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W ‘ hypotheses were tested and aubaequently rejected A detdiled description L g
£ - of the research findings uith tables ‘cén:be’ found inﬁghis chapter. Limi-: . °
. tations of this study dealt Hith the.study skills program, S S H A and 21 .

) a\ selection of studentq for the study. Two recommendations for future u'y -

R research vere given. L ,f“i:'ffff{;',':-f‘ '.‘-'ﬂ?' e ej;f}feff
o . e T T . e -

R 'bsns.pm,-x}‘smnoﬁs R R R

e U "r "L;;- SRR

[EUENI . LT,

1 concur wi:huShirley A. Gtiggs opinion that' . '}5

: S The 1nternahip program iu the mLst valuable stage in the candi- A
. e -dates"®: preparation for. careersl n counselling.becauae it is :

— _': r;' , "~ . the link between'the. candidace

' formal. aeademdchpxepatation.: 31-

HE ? L ‘,gnd employment as’ full-time co"sellora..(Griggs,,1976, p. 23) --"“*., .
. % a . o . r». W - _, . . - -"‘v.‘ . ’
: AU This, in my opinioﬁ sums up what an inhernship ahould be.; chaver, the _ftm";

’ : s degree to which cbie holds ttue depeuds Iargely on the internship setting

"‘." o
. e

:\\d ° ‘
) R NI
. -r ‘
‘ that I eould discuea any iaaue withfmy eﬁbet¢1snrs'and fbund,them
S e
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kel

e}
n

]

unforgettable experience.» I will continue to resp its rewards :ln my

'counseling cavéer.’ , . .. .7 f SETR _“' ) '-,‘,Aj"’i Lo

regarding my suitability for thé guidqnce profession. fThrongﬁ thel'

exposure I received during the internship period these doubts @ave beenﬁs

-~

nullified. Having been exposed to a.vide reportoire ‘of - guidance respon-

sibilities at Prince of Wales Collegiate, I feel I am now equipped to,

. PN . ‘e

hold a position as guidance counselor. , .7'=~ - R 'f@ . -'”«’

Y

1
i

prospective guidance counselor were brought forward and dealt with in a‘[

.

clinical situation. Hithout the internship. I uould have had to face

these faults and problems on the job after graduating Erom the program.

b

These.faults, in turn, msy.hsve caused srest problems which I might’ not o

N
have been able to handle without adequate supervision. Because of the

- —

positive results of my internship. I fcel it was s very profitable and

i J‘ C .

AN . . I
L . B .‘,.

During the internship period many of my fsults and problems as a

N

LT
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o,
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1. What is meant by choosing a csreer?

“ . C . . «

- 25 .What is the difference between a career. a job. and a profession?

3. What steps have .you taken towards planning a career?
, K ' L v . '
4. .Why (is career«‘pls’nning importa\nt?;\- PR
: v DR+ § .
_ Theme:" . Know yours’elf...- T ', R ;, . Qct:ober 21,"-1976 :

: T_he'x:;e: Introducing the group- 5 f ',;,‘;‘-\ ' . .O_ct.ober'Q,,.1976:~.'
The follouing questions were discussed.‘.t L. :
L. vi .

\/ . 'Ihe meaning of values, interests snd 7ttitudes were discussed.

1
ke
1

E‘;{- expect from work? (Worksheets III""and IV)

) D) = 5

. 3
. i et e

Values Appraisal SCale = Students completed this scale, then
plotted the profile of -their. values. 'l‘hen the group plotted the average

' value profile fot the group. ‘ "I.'he students tound this very i\nteresting

(Horksheet I) o

Homework Assigmnent == dompleted the qpeationnsire “Koow your-

self" (Worksheet II) T e e e ey

)

Students also discussed each statement ss'they filied out the
questionnsires-—ﬂow ‘do you fael. ‘about" work? and What satisfaction do you

ot
i

.
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-

»
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:discmséed.‘ . — . T L

discussed. “How ’at::titud'e towards, the job. af‘fe‘cﬁé'“pé__r'f&rm‘-ihce. was aleo"

' I . l”’ } ‘ '.
B v V. % \r' .
Theme: College of Fisheriea and Navigation. SR - ' November 2 1976 . g
Hr. “Bab " LeHessiedr, guidance counselor at the College of Fisheriesz .
and ‘Navigation,. spoke to the. students regarding the college and the * - :
courses for which they are eligible. He accompanied his talk by a slide/ i
i tape presentation. : - N 7
. S S L B o
'l‘heme. Qollege of 'rrades and Technolbgy. Novembet 3, 1976 ' ‘
: ) - a
- }Ir. John Harnet, guidance counselor at the College of Tarades and -
Technology, spoke to thie studenta tega:ding the college and the eoutsee ) f
for which theyl are eligible. R - . fs
. '_1'h‘eme- Sources of infoxmation regarding careers. November 15,' 1976 o
A st of all’ the sources. of infomation regarding careers vas - -
made. What’ oorts of informat:lon one needs. to kuow. regarding choosins o
‘»particular occupations was ! also discussed (workoheet V;) A
R S S . ol . . o_ aa :
"'.‘Theme.' Applying for a job. November 16 1976 . :
st Mr.. Bob Porter, representative ftom Canada Hanpovet, spoke to - ]
the group ‘on "Applying for a job.'f;; He did cteative job searéh techniques. . ;
. . ' . ;
- [ .",‘ ’ | »‘:' - ', : :' “r' ‘ :/".A' " ;:
"lf_l\e:mc:': RolnLlunshlps. “Novcmbvr 25 l976 C
, meloyer-employee relationships uere 1scusaed ‘(Worksheet VII) f': o~
'Ihe activity,"cuided Fantasy" was, completed (Workaheel: VIII) S '
‘students then discussed what they gained from patticipation jin :he career
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15,

e,
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a1, , L
o ‘,‘?money than t:o go on L] paid vacation. SR e ’;.‘7 ;o 7 5 3 0 .
23,

FRTTARRS

:26.’:'

"-.-or father./ S S - ,‘,. oL " '10"‘_'7".5/:‘:'3 0 L g ,
- who' is having diff:lculty/w:lth his studi’es. S 10 \ 75 3-':0 , -

",th:l.ngs. o . o ) 10 7530 7'.5
: regu‘larly on televiaion. o ) 10070503 06

, ;hgir problems. S e e 10,7 5.3 .0 e
' I would enjoy associating w:lth mov:Le atars and -. Lot ‘

I have a regular dent;al checkup at leasl: once a N

"year- R . ._ ‘_f L R .'-,"j|10 7 5 3 0

I enjoy' writing short ator:les“ : " ' \7 5 3 0

.vis:Lon. z-_".' .:,,7. \ L,

’25;5
: _member. ‘ e _

: l‘(:hO l'l. .

1 havc a close relationsh:lp with either my mother -

1 have taught a Sunday school. ciass 1ot otherwise o U T
taken an active part in uw church. ..'j e o100 75 300

I am willing to qund time helping another student

. T A .
0 M . -

Evén at the same aalary, 1 would rather be boss “" t e s
than’ just anothet worker. 4_", N I. e o \ - 10 ‘.7-:\5 ‘.3~ .;0. '

I have a Special appreciat:lon for beautiful

xmr had%e talent, I would 1ike to appear v Lo ,;:4;:_

."’
S .,
S R

I would iike to counael .p’eople and help them with LT Rl

a
- B
-t

1

other celebrities. LT RS 10 7 5 30

= R
PEFERS Tl " -
v , .

' .o -.':L-.

1 would rather spend a sunner vorking to eam

8

o T,

1 l:l.ke to at:tend patt:ies. ﬂ'"‘_:l_':}l,O» 7 5 3 0 S

I° think it would be’ f\m l:o wr:lte a plny for te1e~ Vet )
"xVIOT 7 5 3 ,o
: ‘,"~1o 7 5 3 (o

I would ‘spend my: 1a sloo for’ nqeded dehtal ot -
.rather than for: a we s vacacifn in my fa\mritc R o

—ar

RNt AN




14
»

A : s .4,"-‘__&. .
.‘;“ - I
: 30. I enjoy giving partiea. o : \ L j . .1 7 530
! ' ’ ’ . B : ) E T ‘ v ‘ A .“'|
. *3l. I am willing to write letters for old Or si_ck .. _. : 3
‘ S peoplea L ¢ v IR “"' . - -107 530" .- i
ixr"_ T 32. , It woul.d be very satisfying to act: in” movies or. '; S S . t
CT Ly television. - N w1070 3 00 S PN
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S ‘ ’33.

ot ) ﬂ... 331;.0
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R e '36?." "I»enjoy visititig art ,museums

‘

3 - PN »'r‘v a: N

When I am ill, -I usually see or call a doctor.‘ T - 10 7 5. 3 0

v Bl

1 believe that tithing (giving 1/10 of one's .. &

I enjoy taking part 1n the discussion ab the

family. dinner table. o U 10 7 5 3 0

' ey . [N

|

I like to writa poétry.>

I like to be around‘ other people mostuof the time.
le » o ‘/ Tl . e

When with- a ﬁriend. I like\to ‘be. the ‘one, who,-_
decidesowhm: we. will do or whete we will go. J,'{" : .
L. .'5,- 4 S .

Someday 1: vou.ld like to live in 8 large, expens‘ive
house. ; £ ,

e

I would rat:her t:ake a, clasa :l
than a claaa :ln mathmal:ica.

[P

earninga to the church) is one's duty to God. . ﬂw:‘m.ﬂlkq;.f'7_:'.'_5_‘ 30

i

~1o 7 5 3 0
o 7- 5% 3 o

10 7 5 30
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© 64

.65";

v

66¢

) a aick ph-aon back t:o h’ealth.« e

I have several ver:y close frienas

s, .o

I expect to provide mus:l.c lessons for my &hildren.

° f o

It is important that grace be said_before meals.‘- n :'-

I sometimes miss sleep to 'v;llsit: év:[th late confpany. | 10 7 »5"3 0 . \ _j “
I usually get’ at I;ast 8 ho{xrs" slee;» each night. 10 7 S 3 0 ';-'::
1 uke to- d.es:lgn thix;g;. o G R 107, 7 5 3 o, ;'z.:l‘,_*'.f'\. i
I would li;ke to I;e looked up to for my accomplish- : : \‘?.‘
ments. v_\_,' - .~ 0 e

1. would féel a sense‘oﬁ ﬂetisﬁact:lon from nursing _ AR o

1 x&onld uelcone.;a ‘person, ,t;“an@;_th,e,t

*-sa.céf as
neighbor. 4

I£ 1. were in tbe teleyiaiou‘ﬂeld I: would rathe_;
acr:lp s

", o
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I*fresliect ‘my.i.nocher-‘é.n.d-.‘fét‘:hér. S v_ o

I like to design or make things that have not been -
_made before. L . e T

Some of the hobbies. I would 14ke to engagé ‘An. ate o

quite expensive. I PR S 10753 0.

I enjoy clqsaical."music. . S 07 330

I would never use potentially hamful drugs because' : L .
‘of’ what: :lt might do comybody.,. T 10“7 5 3 o .
T amk:l.nd to. an:lmala. B T S [ N 7 s -3 0,
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Directions:
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Following :I.s a liat of. statements t:hat: people have made '

" about work. Place a check () ‘in the column . that best'

describes youx feelings. .When yuu have completed thia o

- "checklist, discuss.your reasons fox: aneweting a8 you did
L : w:lth other\membem of your clsss‘ S
' R S s P A11 able—bodied dults ahould eam ;
: L S _j-"._’~their living by orking.r .-.,:};\‘,4-.
o e . 2s ,gxost work 18 dull, routine and
‘ g . » .\un:lnterest:ing. '.
T i I : -'A perasn w:lthout a- job ‘has" no

R S E -,social atanding 1n our aoc:lety.

HoN D0 you FE‘.BL ABOUT womc? e

E ARt

wa
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- qu"r.-SAfrISFlc:ioﬁ'sxno iou._mtrtet THOX 'wom

SRR Directl&. ‘A liet the aatiefaetione people often ‘seek in thedr jobs T
' . or.as.a reeult of their Jobs is’ given below. Some of these’ ’ :
: satisfactions. are vary inportant to some people but unim- S
portant to othere. H‘nich onee are moet important to- you?

‘

; - Place e chel.k (\/) :[n the column that- best describes your L
o LA feelings. . When, you have completed ‘the ‘1ist, - write down: the -

. s '5 work aatiaf.act:lons that are-of greatest importance to ynu.,-
‘ T * If 'some of the satiafactione you expect from work are not L
L g:lven here, include them on your final list. N ‘. P
- ‘ '.‘; --_';~' R . " R -“x' IA‘ o A . . ‘ S, e , .;‘;:j‘ - . S
S S L T e - Very . - Hildly ' Nat )
| ' A I would like work 1n which I will... Impottant Important Important
| | .. have a chance to be of eome use to | e e E
' T other peOple. SR S AU Tl .
L. 2., make beautiful thinge and add to SR A :
.~ ,the’ beauty of the world. P A PUL i s ‘»"
' '3.' invent new” t‘nings,. des:lgn nev. . ,: o
. produets or’ develop new. ideas. L :
-+ % have.d chance to think f.or myaelf L o
. --‘“d-. 1"-'.“““ h°"".'“d._",’h7.‘-‘?h.fr‘.‘8,3" “9_"‘.‘-', SR

LT el

7. ple.n and ley out uotk_for othe:a':.j'i.

C - to d\Oe .
' cL 8 ‘earn a. good aalary and eat:l.efy my
. Lo material wants.

9', Eeel certain about ‘haviug a;job,:
- . oven ih timcs of htah unemponment .

FAS .
RITPRAAPE P



L o T -— P : " Important Important Important
120 be with other ‘people whom T like ' -j' - S :
: v+ . .. . and get to know them‘ RN R
L 13, be pemitted to lead ‘the kind of :: A el c
. e ‘1ife I choose and Ve the: ‘£ype of U e
. oL B personlw:lah to be.,' e e :
" : Lo 14. have 8 chance to do a variety of SRR IR |

;
b
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C e D Very o Mildly. . Netw - -

W W :.,'. . . things,.,_( N R . ; ] R
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. Lo Reference. Davison, c..an'd 'ripmtt, L. CmatinLa career-—career

- oo p_lanning and job’search- workbook. - -Prince’Albert, Saskat—- ..

. S ‘chewan:: Department of uanpower and Imnigration, 1976. S
' Project: 2.,§mit‘ 2. ’ ’
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“WIAT DO YOU WANT'IN AJOB2 . . . . . e

. . . . - . . . f " . . R e STt
V. » " . B \ B . L PR . -

' . Directions: Surveys have been conduc!:ed ‘ron time.'to, time to find out S
. e " what people really want from. ‘the work, that/ they do."".The . RN
o follow:lug items appeared in .a recent survey. ' Employees were o
o e .asked. to rank them from.l to 10 in order of importance. L S

A @ﬂw would you rank the items? T N

‘A

.

Hhen you decide wh:lch one is the mosit impottant to_you, markl" -
S o at in"the ‘column on ‘the right. Then, decide'on the-. - .. "' .
P ‘second most :lmpprt:ant ‘thing. for you. to hive 1in a job.', Mark IR <
L ) " it with & "2"; -Continue until you have ranked all the'items ~ .~ -
b Co Y from'l. to! 10.~ Hhen .you have ﬂniehed,, compare .your ansvers TR

Lo C e L l:o the reeults of the survey wh:lch are printed below. B A
R Expect:atione from Work P o "Iti:port.:enee"“t:o"'ne'- e .
- N . a. .Good wagea L ‘ '~ . C e T e S |
© by - Job security . E " o
R o : :.~.".’< . Promotion . J L R )
' R -Good working eond:lt:ions . o
’ T h e WOrk that: keepa }'ou :I.nte eated .
‘,' ' ' ﬁ.f.‘-" Peraonal loyalty to workere T . W
.. g Tictful discipling’. . e
. ' he ‘::Full appreciahon of work done ( :
_ } i .Sympathetic help on personal problema

e

e

’ . ,'j'.‘_ l’eeling "in" bn thinga

s

) '. .~'1'here are mo right: or wrong enawera te this abort uurvey‘ For your REEE
information, here is the way that the'nadority of workers reaponded~ 0
the quest:lonnaire.. ¢ “ . S

..\. t o st ’ 3.
. o ':'-. 5,.,

. .* L TR .

. R : B 1
I i ,Jcarg*-
AR Tt Saska tchevnn:-

';Depart:ment qf ; i"fof)ec i

"unil;7




" 2 What: is the typicai jub setting? ‘ dndoor 4 -

- a desk?) R .;,f""‘ o x:;',' P o
o What -are; . the hours reciuired'l (i e. regularity, freedom to sec o TR

) ' E schedule, vacation time, etc.)z, e DTl e CL .
L o i LR R ' "\-' '7-'. T Y Ly ;.1,“
. b 1;' What are’ che tegional opportunities for this joh? Are there my R ST 2

o tequitementa foz: geosraphic IOeation? el BRI I
. - ,5 Whaz: are - :he educaciona‘l tequirements? Wha:_,degrees, if any, are ,

. -l needed? . Which collegea ‘and, universities’ offer the necedsary: ﬁrain- eI :
i ,,.:'_ ing? What addit::l.onal special training on the job ia needed? AR ) :-'4 3
-': ' 6. What aorts of intellectual ‘and persona} quali‘tie'a ate required ft:o . L 1‘

Lo sucéeed a.nd be happy in:the job? .j .‘z KRR T U S i
* : . 7. What are- the oppértunities vfor advancement? Nhat opportunities ex:lat: p 3
; Lot fox: hnrizontal movemeht within ‘the organizal:ion? ' . : L i
¥ ‘ 8. ’What ia the beginnins ealary range? Whar is the potential salagy ) f A . g

X ‘after. 5 to 10 yearo of experience? What fringe benefite are avail— R

R ablef \ o B ‘ S y

e What: are the demographic ch,aracteristiea" ’

(i e.. malelfema.'te m:io. age 'ranges
~§ . ' \"
: l) '15’ what: addi:ional source

ing thie job?
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‘the job

‘conf ;:ox_ft; ‘y’qh w;j,tﬁ? :

o , .18 s o the job provide for yciq’l ' Lo
R o - B . o : . R . ey e . . i - L. . o
e - o : e . e e . . S Lot ) oL ‘;;5_'.}:
. o e b .. "~. L &a S _a" oy \1 Lo S8 (" ¥
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v oz :.:\_' IS - \T\.,\k:\‘}_;t '

: e i —

; - 88"
" e -
'fg,fr ;~Directions' All of the- situa ions presenxed here/involve certain -
'5“%5 T\T\‘\\t L B ' employer-employee expectations.,’Read each one’ carefully.w|
jngg ‘ ~ ~-~._.. 2" 1" 'Then, answer the qugstions -which- follaw. . * When .you.have
oW S~.. oo 77 'L finished, discuss your answers with the rest of" the class. e

SR " T ; g

N . ’ ' i - :‘/- - .

::;" N . . . R e . . '7\%\ N L ‘-_’,_»- /.
:[ :E:: R N ’ ST ' : ' . ) :. . - .—‘-. - M
ﬂ ﬁ“ R . Harry and Judy began workihg in the meat'department of-a su errv S
VAN - ) markét atthe same time. They.both do an excellent job zf\Weighin ) .
Ml wrapping,vand arranging meat for display in the coolers. : .;<
Lo LT cen el -

, . . _ Much of ‘their work is done in ‘the’ back room. When customers need
[ . help, thE%;ring ‘a buzzer from. the outside counter. Harry usually ‘{Enores -
*

SR e " the .buzz waiting for Judy to answer-it. - Sometimes, -he ‘even, asks her \\<\{;
‘;3 TR o . to go out “to the countef because he is "too busy." Judy does not mind ot .
S e doing ‘this. She- enjoys meeting people. and has become popular with many .
i .- oL of the regular’ customers.. Lo - Coou e , ST
ST '.\\Qf . G, LT ) . .:e\\. -
v Harry and Judy ate given a one-hour lunch break and two fifteen- S )

; v 1minute.co££ee breaks each day. Harry's lunch hour usually lasts about
=t£i. v, .+ an hour’and a quarter. HIS coffee breaks also go 'a little over time.

-

g Judy often comes back from luncH early. and never takes coffee breaks of ;
el o " longen than fifteen minutes. . A R
sE , - Do v ' I Ty L
LT .When the assistsnt manager of the meat department was transferred R
f . o to another store, -Harry applied for the opening. However,: the’ manager|_. 'f o
o . _ .. approached Judy and- asked her to take the. job even though she hadn € oo
NoToos .qmned L o S L SR
: \\\- ” -.~.. . " ' . R ) ~' . .-J. '* .. - ".' . i o T ‘ ’ ' ’
T The Questﬁons — »# o S '. - \*V‘x;' L
) :-. ( l o . . ‘ R R '4 - . . . .‘~ - s ’| L . 3o . .
A N T‘F]\_ll, In this - case. what were some of the. expectations the employer had o£ :
; T N his employees? How Here they met by Harry”and"Judy? - °' S i','f
oo o bo you' think Harry 5 and Judy 8 boss made the right decision’ Why_'."
oL .'gj~"or why nat? * R . oL ‘
R ' : ' ’ B R :-" Lo
L 3 If you were in Iarry s position, what wou£d<you do’to improve your.
P "_chnnccs of" pro mot nl_ . - . R T T
' ' Situatlon'Z: f>lﬁ B
..*\_ Bonnie -Was hiréd as.a part-time bookkeeper for a, hotel. One of. :,j-.
oL .. her duties was to count and ‘record all .the cash re¢eived. To - test her. . -
S I ~ ho nesty, ‘the manager placed an extra ‘dollar in the cash register. When - L

. o T j she did up the cash that night, Bonnie pocketes the extra. dollar instead

. e
L.




:":‘ __b_t LR ) ' oy - ’ ! " :‘:\: > ‘.—-}; v'..:.’::; :‘-'..:":I' ,‘ ' ".'._‘_
s : . z <= TRl e
\?41 % 1 \ 7 _ ) . ] 7 ? . \\\\
R . T~ - - . \ " .. - ' . .
of entertng it in the "Cash Over colum of the d ily ledger. " She was '
- Eired 'the next:. dny, after ‘the -hote]l manager had c\nfronted‘her uith his
h X . R o \ \“>;_~» Coa
e evidenceo o . . . 'vr ST ’ , . N . . T -‘ . . 3 '_.\-‘
ugstions S R _ B
I Was‘BonniE‘ thief? Why ornghy not? LT e

}'.Z.Q'Was~the manager beiﬁg\fair in testing her/;he way he\did7 Why or .‘:‘§\ l
N jwhy\not? ot SN o BT

LR L L

3.VfWas the manager justified in firing»Bonnie? Why or why not?

U R
Lot

‘~ . ¥

Situat[on 3 ;»-.: e -'\ S *:- Atlf?Ti\r..t. ”._ . uikv'g[ SN

o PR . '!'

. store.' Saturday is the. busieqt day in ‘this’ departme

“-~\\ George - began working, his- supervisoxr told him that his regular day\off .
would be Monday. Unless something exceptional came up, he and-the other'-
salespersons would always be. expected to work on Saturday. L 7
e A cousin of George 8 was getting married én a Saturday. He meant "\T$§\N\

gek his superyisor for time off to attend the wedding, but he kept R
‘ forgztting to make“his request. Finally, the day before, the wedding” and
~just as the store was cloaing, George asked for permission to be away )

" the following day. AN CA...(‘ . o N ‘l;t.'

- ‘l - : s o ; .'.» .
C "I'm sorry, his superviaor said "but 1've al;:;dy:%old Lynda T
-+ .she could take tomorrow off‘\ She asked me about two weeks, ago. We just. " v -
- can't. afford ta’ be ahort .twa aalesperaons on a Saturday. T Lt
o . Aot ‘ S
. George became Very angry.‘\As he- walked out, he said that he ' o
would not be back. e B . .\\\\<\\“ - ' _3“‘ " ;.“-:VF'u
‘e The Questions R B ia SO - %_‘-.’ﬁ;»a_ L":*:

.

lf Was the superviaor unfair wich George? Give reasons for\your aﬂswex\ BN

- .Z.SCWBS George justified in being angry? Shohld he have\;sft\the job-, ‘3 J‘.:{‘t‘h :
. 'over this matter? Why or vhy hot? o , N ‘\,'.}~:‘ 'L.

U TN .

. 3. What behaviours will- George have to change if he wants bs-get and‘\\

leep future Jobs? - . ‘ , L. . . o \5\(\,m“ >ul

. ‘ o b I cot e N
S I N S o - . S TN
s IO ) : : - S S Sy
" Situgtion A : j,_r e

Chris is offered a job he really wants 1n a [1e1d that has always
" inteérested him. There id a chance for advancement and he 1likes the .~ ...
people with whom he would be working... But, the. salary id very small and L
is pot likely to increase for some time. ‘His uncle. has also. offbred ‘him. .
a fairly Important, though borfng, iob at a high salary. He does mot™ . ..
like his uncle. -~ . . ) o // o T

}‘

S George worked as a salesperson in the furniture\ﬁé tment °f a8 '-i P
latée v is ¢ ptT\ When o ff'.\3§\

RLTRN e

k-
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e e T cumzn FANTA\SY'

o sl » - L o
Typical Work Day in the sture’

‘. . L ..‘ L .‘. N \ } -

v

'Pumoae':. go pr_ovide participants the op_pottunity to permit their fanta-l', s

sies about their projected life styles to emerge. .

Read to participants. ..("... indicatee a 10 ‘,second pause)
o ‘A . . R N ’_l L
R ' CloSe.your eyes, take a- few-deep breat: 5 vgnd\relai'. Remove: all
feelings of tension from your body, and erase a‘\ll previous thoughts and

) worries from your mind... \‘ . .

' R

. Imagine that you are geltéing up on a typical work day about five
yeai';s frooi now, You're sitting on.the side of your bed trying to decide
.. what kind of clothes you are going to wear. —Take‘ a moment and’ lock over:

your wardrobe.- What type ‘of clotﬁing do you finaily decide to wear?. .o

Imagine yourself getting ready for work..: An:g, thoughts while
you re ge:ting ready about the day to. come?... What" kinds of feelings
.do” you have as ypu look forward to mour work day?... Do you feel

’ excited? Bored? Apprehenai\ve?... What gives you these feelingsi
- - \
It S time for breakfast now. Will you be® sharing breakfast with
' someone, or will you be eating alone?. .o . L
) You ve completed your breakfast now, end are headed out the door.
_ 'Stop for a moment and look around.your neighborhood... - What does it lock
“ 1ike?... “What does your home look like?7... . What thQughts and feelipgs
" do’you experience as you look around?. ca. S : ' '

N

s L]
Fantaaize now that you' re heading toward work. How are you‘

getcing there?... How Ear ‘18- it?... What new feelings or thoughts re
you experiencing? PR -

L
.

You re entering your WOrk situation now... Pau'se for a bit a-nd
try to get a merital picture of it. Think about.where it is and what it
- looks like. <+ Will you be spending most of your time indoors, or out-
doors?... How many people ﬁill you be . ‘working with’l.. . .
' Ynu are ;,oinb to your epcci[ic Job now. Wlm L5 Lhe First perion
you encounter?... What does he or she- look llke?... What Is he or she

E "earWhet do you say to him oxr her?.... . . . S
“. . N\ Try to form an‘iiqage of .the particular tagks ‘you.' perfor{n on y'o"or

~job... Don't think about it as’' a specific job with a’title such as nurse

or 'accountant. - "Instead, think about what you are.actually doing: such as
working with yout hands,’ adding figures, typing, tnlking to people, '
drawing, I:hinking, ete, ' _ . —

- N

.n
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o
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L
H
J

. In your job do you: work primarily by yourself or do you work
mostly with others?... If you work with others, what' do you do with
Ehem?... ‘How- old are -the other’ people?. .o What do: they 1ook like?...
llow do you feel’ towards them?.., .

. o
\.' .

o Where will you be going’ for lunch'l ooy Will you be' 'going'}ﬁiqh, o
- "Someone else? Who? What: will you talk about\?u.. ;. : LR

£ -' " How do the aftemoon 8 activities differ from "those of t‘r\uz

morning? v+ How dre you feeli%g as the day progresses? e Tired?.
Alert? “oe Bored? “ se Excited? cos

2

-

..

|
llow has your:, work day fit into your total day"

\

(Pﬁuse- here to allow participants ro final,ize thcir fantasy experience.
~Then bring them back: to the present and begin a discussion about what
‘they experienced ). .

. o . .
As each person shares their fantasy, ask the following questionb aq .
probes for thought. o _ ) T : S

N

self?

I P What ne_w _information did your fantasy send to you éoncerningcyour—-

) 2. How realistic or attainable were the elements of - your fantasized

. work day? -

3. What is your genera-l'}‘overall feeling response ‘to your fantasy? COn-

fused? Happy? Sad? . Concerned? . Indiffmgent? L

4. What general gorts of occupational areas fic, the situation described B

. - . oW
. . . . : . . . s a

’ . . .~\‘

- oYour work day is coming to an end now, Has it been a satisfying R
day?. .. . Lf 80, what made it satisfying?... What about the day are you .
less happy about?. ..' Will you be taking some of your work home with you? '

;A your fantasyz__'i_———— e

\.,' ..; .' . t~ .' L . ¢

Additional data gained from- the experience regard‘l'ng values, interests,

'goals, etc. should be summarized and included on the studente Summary
Sheets for future reference.. -
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i fen T e . t' mr g Y 5
2 » e 7 o ] - IR ) : NS .
* \ : ' T R e
\gr-"J R A - ~ . " . .‘ : ) . : A94 ~
. : ; ¥l oB&EcTqus OFJTQE'STUDY,leLLS PROGRAM ‘0. i, .
s I”‘ ' e / A .‘ ' ’ R - oo ..--‘..' . S _'h _ '; I.‘. ‘. e 5 ,' e '.
v N To help ea’ch student develop a realistic understanding pf the value. S e
o of studying. : 1.‘ o S T e -_-' ’,
it 2':.':"/','1‘0 motivate each .student toward’ developing more efficient and more .

é
S Heias

£

R
)

beats ..
1.¥ R
TR

C N S s e
. ok gt

© 3. 1o improve each student 8 efficiency through (a) better uti,u._zatic(“ _" SR
: " of his available‘lstudy time; . (b) impraved organization of his study e
o -._enviromnent, (o) improved reading techniques. R, S S

4. To imprO\R T
. examinatioys. T L U o : A A

) interest to study.

_‘sensible reasons why one should atudy.
«‘purpose for studying. . :

Nor

introducing the’ idea of ‘brain-storming.

. 'effective study habits. ‘ T . ) . LA *

. . T ‘e
L)
v N

each student's efficiency in preparing for and taking L T

/
)

D ,frﬁé~vnnug og STUDYING . . - - ..\ 1. ,\f L
Many ,students want to do well but they find they 1ack the * .

The only cure for this is to concentrate dn the most R
This, in turn ‘will gi e. each a

‘\, . ..'. A l'f \ ‘- Lo . !

AN | ;‘ ‘ -"_,',"
Discussion regarding the purpose f.or studying cap - -be- started by Wt e
‘The students are reguested to! . e

1ist.all the reasons: :why they should. study Then they. evaluate each for T

. vy
Cits validity. . . . o i , . Coe

: z‘lExample. By studying hard, a student can obtain benefits such as the " )
y . E following. A S S . T R \,‘ R
< 1. An eﬂcation enables a pe‘raon ta be exactly the person he has * ,( '
I 7. the pabilities of being. PN . R : ,\ ', .. ‘; Co
* o, 2. A person finds meaning end pur:pose in his life by being successful
o =7 ;. . inhis chosen occupation. Lo : R R
- . , S . . . [ .o N . \" X Y . ‘.,* ‘_ L L '
" “n “'.3.; Education can open many doora. o S o N S
«‘.;4;.. .hducation can- make’ you happy by making you fccl Mgense of i I .
. . achievcment. - , , S . L
. 5. "I~ducatlon helps you become a better ‘citizen’ makin you capable T
; Vo . © L of thinking for yourself apd deveioping an én uiring ind. -_; e T e
' ‘ ’ '.'. ) . - ’ ‘ ’ . ’ A 3 4‘\'
, ‘ v 6. ‘~In most cases an education helps a person get 8 jo_ I

’tum, enables you to eakn good money:

L.




1 . . AR R s
LU, P e e s e e ety O e e o VSN . e s gttt - LA SR
- ¢ ? - ) e Yoo e ? -~
SR Yoy o !
: L égb - - ,
1 L - . )
_5;'_" ‘: S . 8. I'ducation helps you to lnfluence otherb. L : IR
F R A . & : . , T X
£ 9. Education hglps us to appreciate art, books and music. : '
:‘A"’ ‘ : ‘e, . ‘w . .. ’.- °
‘E Studying is’ vefy haxd. work and Tequirés- conésiderable effort Studying L R
ﬁ Is all the hab ts,. purposes and practises 4 person uses, in order to LTt e
e learn. . ' .
. in. e o Thqfirst step in developing successful study skills ia developing o

.. an -attitude Which.is conducive towards learning., The next step is to

" make these rewards contingent upon completion of pne or more study tasks
. ' ‘' Before asfudent starts he decideg, a cup of coffde will be'a reinforcer
i "d for him at thig particular time, and he will allow himself to have one B
5, Ll afterg he has finished ‘the task. - Self-reinforcement provides some payoff .

.. 'or reward,for study activities which are not intrinsically reinforeing.. o
for stude-nts end for which external incentivcs are intermittent or absent. .

- . : 7 .

N s ""'r:*ﬂ.’"’ w %‘f!.‘.ﬂfz‘z.}'v SRas s

"Ly Another way "to- motivate students is to. ausa sayings and quotations ) {
4 .. - .- of great men. ' Students discussed the follbwing quotations of great men | ./ T
s A K relation to studying. o , . . .
R I 1f a,/man empties his purse into his. head no man can.take it - ' '“"“\,.,
i+ \~ e o paway from him. " _An investment in knowledge always pays the beetﬁ e - .
N ' interest.” ; oot -,
T IR s ‘ N ot (Benjam'in Frankli.n R
$ L a2 'Ina‘bility is mot a shame but not wanting to learn ia. L. ”
E. e ) . .o . (German proverb)‘ con
o 3 vPractiSe} in all things the best teacher for mortals. o
b : P , W ‘(Euripidis, 434 406.3 c. ) R
; ‘ . 4. Sincere effort must be coupled with persiatence. . .
L - . : \(Jo.hann \Jolfgang Von Goette) : ,
., l S. Don t-let yeaterday use up too much of tomorr:ow. | . L ;
o T e . . : (Wiﬁll Rogers) e { '

e . Throughout the study skills courae many idea.s will come to the ‘ .
, ‘\surface which will help students An' their studying, - But it 1is important S

.-

‘to. remember ideas "don' t work unlesa they "are put ‘into action. L . i S
. ’ _. i .o ' - " ) P Lo . ' . . ,‘ P o
N ) '. . oo . “ . [ II A
- LIsfENING ™ - . o L . e

R Sty dents are given the Interest Heasurement Test to he]p thern . Vot
47 realize the importance of listening. T

- v
A TGS




. . . . L ' .n . . ‘.:"{ co N .i” - . .
" Interest He‘as\:i‘ ment Test - . N - \/
I, .the('names'of 'neoialé who ‘ei'e‘intro'duc'ed'to yoti? o { \r(
. o : “ - \ -
2. - Are you' re dy and waiting to listen. when .someone begins to speak or )
' do you misq Qhe opening remarl(s? oo R -._-.‘. Lo :\ L
3. '-Are you think g of what y(ou are going to say when you are talking Lo
oL to someonef K . e o !
, ‘ ) . ) -u,', i o . -
- 4. - Are you addicted to. the fatal belief that you can listen to two
'things at- once? \i\ e R 9:: o e T -
R i [ \" . - : s v ' PLEN
5. "Have you ‘ever tested yourself to see exactly how m.uch of ‘what is said
,to you. y u remember? L o coT RS
l ] \ : . ! ' : e .. ‘ o T N "\ ‘
_ . i Do you ‘know how\to atudy? Listening is the first step in o o
T e learning. Sevent:y-five ercent of our knowledge is- acquired through . N
o ‘1ds tening." You learn to ‘listen and then you listen to learn. ' The =
_» -v "average persop is only a half-listener. 'That is,  he only lis'tens to, or'
) hears, about rone-—half of what is said to him._ ; ) .

3.

~

“'be’ the daf’ that you wild: hedr gomething that will' chapge the - rest’of g

beginning and end of the cl /rf yoy can develop the power to

s . e
- - .. . Lo
LA . \ .o ., ‘ . N N ) L
el , f ST o I .
e . . . . ' .

.

) \estions Jor Improving Li tening ' '. - PR IR .

.Réad ahead before class. the material the teacher will discuss.
" : . ‘e -L , ' : -t ’

Be preparod to listen‘as s on as the bell goes. Remember, today may

v

‘your life.. ‘Also, the impor ant: information 1s usually given at the

listen’ for the first ten- minutes of the class,-you will be able to‘l v

"develop the. power to listen for the whole class. :.' e S

9)’ \ [

_Sdt 4in position conducive to\listening. ‘Sit up strait and be. alert ‘ R

. to.every word the_ teacher says.

Turn a deaf éar to -all ather sbunds .
‘and keep your ‘eyes focused on the teacher. Train ﬁrourself t ‘1isten
to’ all.of your teachers since ee\ch one has - something importehit to :
say to y'ou. Adapt yourself to e ery teacher s individual style. '. B

! - A s : -
‘Have I'Iyou.jr ears tuned. for direction\s and assignments. Write down all .

. Whe you “ask qucstions, listen for Khe, answer as 1f ‘it contalns ‘the -

. o

assiénme'nts in a notebook.

secret 4 ol your lifc. a T . CoT e

‘.Tak)e notes on what ‘the teacher saya i important. Ex.',' Five ma n T
* ca ses. f ;lz"acceptance of the t!fatg are ‘. . . L. e e
Lo e W .- . . \ L, o
ﬂbi\ce you can listen faster than the. te?cher cnnﬂalk 1ichn bctween o
'S next point will be, or,

1linds. Anticipate what the teacher




.‘:-b-Activities to Help -Iuy_ove Listening

. Al v T TN UG . R R e
. e, . R “— et . . LA KL
R s T S P e e
) S I ~ R Y ST
5 r . .“A' "« R < ' . e ‘k, '
e - 97 T
- . . N L .- Iy
e : ;8.'- Check ypurself every ti.me your mind be ins to wand‘ C - S
T T N T ‘ B

1 'L:Lst to a fif teen minute newscast.,. Wri’te down six events that were. "3
i .on, the news. . Lo T LT SR e
2. Write down ive things in becoming a goad listener. . \ U
:w o 3 Pick out the best listener you know. . . Co ‘
p ; W - [ .‘-'A R R [ L, e
o . L B “ R} FREN . ) PR ‘ .
;3’:‘ 6..; Write down the most important: serkence you heard today, R
;‘é_«. . ' D { . . B ‘o B e L
o Ifwyou 1isten you may earn. rewards such as:’ o "
P ., P . | P ,~ ’
- ';1'. ‘A subject you thought was extremely-difflcult and dull may really be .
. easy and interesting., I S '
l ) ) ﬁ i Y g .‘ - * - . . : a
‘.2 'The work may' bei::ome easier ell(‘ .o,’nd.., - A e .
o “

S o 3. ..You may leam mSre about the perso alities of your teachers and I
: '~j~‘,classmates. ‘ Lo . ‘ R '

5.4‘.-, AYou may discover leads tﬁqt may arlewer queet:lons in otl?er subjects.‘-.

5 Class, time will g0 very qpickly. SR .- - ‘, .‘ L L

“."SeelInfomation Sheet I. Ihe Signs of a Good Listener. L e ey

| :‘». -“;II. | '._v ; . . “ -.“ L -—,"r\' " k .\ .-‘ ' - .\A' : r ‘ ‘ .‘ - ,: . l ‘. ;":I*,: .
‘ CONCENTRATION L O
D S L S ‘Thel'_:.folloﬁ:l‘ng"'proce@uree, could help you control your' .::bxieentra:

. oL P o R . T e T,
.. . A N . s ty ‘ ‘ * * M . . .-t he

Self-reward. Impro:rlng your concentration on the: ot\inciple of

N . giving yourself a.reward. ' For example, let's say a coke is ' | -
--highly valued by you, so what you do.is make the coke the Teward
‘for ha many minutes of contentration that you feel you-¢an. stand.: T .
) 0 anotjicr ‘example ‘would be using the telcphone as - a reward,L only . oo
S mnklng or ‘accepting cnlls ‘after a certain perfod o[ concentratlon. Lo
+".. What you are doing is. rewatdin our stud bthnvlour whth thing :: - |
that glve yoJleasute. : ot ‘
™, . i . . . o C e . A
Thought-stopping. Wheﬂever -a thought ‘comes . to your headé;t -
. ~ does mot -fit in. with what. you ‘axe concenttating on, say to your~ .

'self y "STOP" immediﬂtely‘and—procced—wit'h—your reading.—~Repeat-«———*————-——~
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. R ., .3, Exhaustion .of thoughts. anmple. Whenever you' are. concentrating
TN ook .~ . and -a stray }houﬂ:t enters your mind that you: cannot get rldJof
S e |immediately get up from your desk, .move to another area of the ‘
A room and think about-the’ stiay thought or daydream for as’ long e
ST e R as ‘you can before returning to your desk to resume your wefrk, T <
. lievi'ew Que‘stions' R L ‘ g . L
& . e L What are two ways of improving concentration? SN
o CoT 2. Define concentration in your gwn words-—what does concentration mean
e to you? - ~ A :
z»% / ' ° ! . -
)g‘ Y 3."'.Descr1be two things that m:l.ght 1nterfere with concentration.
11:‘?5' . : . ’ ; . ) '
A 4.. ,_l{ow does self-reward help a person to conCentrat : Give an; example *
g E ~ofa self—reward technique.v ' e 7 “ ¢ .
=N S L & ' ,
L’ ‘ : "WHERE SHOULD ONE STUDY?
'2{ . T et : : ." R - . ._:: o l\‘ j

L o : Where do you: study? Hhether you live in a 1arge house or a tiny
Y . P apartment, you can arrange a good’ workshop for studying.' You can do-'this -~ |
' ‘ ' by following a few: simple rules. . ‘_ ' e

‘ 1 ‘ Choose a uiet room.l Most people  study best ‘when there are no’ inter—
. 'rup'tion' Unless you are different. you will- do your best work when -

. 1 . you are alone.tand away from the television, radio, or ‘telephone. If
TR * you have'a room of your -own, you can control the amount of noise. . '
" g Even if you have to study in the cormer: of .a crowded room, you: can”

ask’ your family to help by leaving you alone and keeping it reason-
_'ably :quiet vhile you are studying. (Do mot take any phone; calls ‘
- becatiise this will’ interrupt ‘your train’ of ‘thought, and it will be ]
\hard to get back on the same track after the call. -Ask your family
to . takej/ﬁiessage and tell‘the person you*Will call them back - 1ater ).

[

-

" See Information Sheets. II and III o A " S w.‘-- : '

¢

" 2. Make sure the room is ventilated and' the temperature is around

R seventy ddgrecs. If the room 1s below: this temperature, you wll] .
m'ably find Lt chllly. -1f the tcmpernturc ‘18 nbovc t'l[ﬂ, you wUl :
p ab].y iind Lt too warm und fall aslcep. .| .

" -
” L) . .

..3. Siton a hard chair. Studying is ‘d work. A soft cushione,d'fjch'air ‘
. will send you off into dreamland ¥efor you know :lt. A straight-
baeked hard chair will be L * . - . o

»

- .,

‘ "j 1». Have a table or desk. You Bhou d h
book and to provide a work area.) N we er, d ;not have anything on

AT e AT
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‘you arrange your study utea'

the desk besides what you nced fon scudying.. Pictures, greeting @

cards, souvenirs will’ only take yo 1xr mind off your study1ng “Also,
you should avoid’ putting your desy. in front of a ‘'window or mi:;ror :

E]

. /

'because you will easily be diatracted./ St
11

Tave adequate lighting. Good lighting l cause ‘you- to make fewer
'mistakes. It will also cause. you to wa:k faqtcr, be less tired and ’

4

Always fave nore thnn oue. light in/ the room so. thal. thcrc w:.ll

Lbe'no . very dark or very lighc spots. on your books. A good reflecting

'desk 1amp and especially t'feated reading bulbs will reduce glare.
\ ® - \ ., '

Your eyes should be about%ourteen inches from your book If- .

* " the book 1§’ any ¢loser, your eye muscles will have ta'work harder,

thus they will. .get tired faster. Hold the "book at an angle 80 that
.each wotd is about the same distance' from ys'&r eyes..
‘Keep all supplies nearby. Do not have to look for’ supplies. Having
‘to look for a pencil means. lost time. Us'e the following’ -1ist when

-

E a)“Dictionary Careful work. is impossible without a good dictionary.

. -Spelling must be’ perfect the meanings of few words should be .~
looked up” and learned. It is impossible . for you .to s tudy ef £1-
c1ent1y without using a dictionary often. . Good paper backed
dictionaries are inexpensive. .

1

b) Assignment boc&'- 'I'his is the book 'in which -you write down all’
of your as gnments and ic should be. kept handy at all times. , f

4

) e) Textbooks and workbaoks Make sure you bring t‘he,necessary books
. ¢ you'need to complete an assignment at home. ‘'How many -tales of
sorrow -begin with "Oh, L forgct my books ¢and ‘the assignment is

Y due tomorrou. co A ; A

d) Notebooks. Not;es taken in class should be kept:in an orderly.

‘- emanner. .They can be kept on loose leaf paper or in: ‘an exercise
book. You have an exereise book for each subject 1f you use t:hem
‘at all. “Whatever type of notebook you:use, you should know
exattly where your notes are at all times. . :

A

o e) Reference books: ) Hany assignments need moi‘e information than

can be found in your own textbooks. This ‘means you will need

Ldibrary books, magnzines, pamphlets, ctc. l11ese‘booqks are yonr""

‘ _référence books. : o
! .I : - t ’ .\

£) . Watch. Keeping to’ your schedule will mean respecting time. _-',You-j
" may be surprised to. see how fast ‘time passes. . : : L

. - B). Supplies. You should have the fbllowing it:ems ready for use at
: ~a11 times penei pen, etaser, ruler, math set; . - SN
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f, o Te e e 7,' Do. not eat while studying.n It; takes your mind off what you"sa.re
¢ .. . e ',_ . . . .. Lo -..-' } L ., . \, - o ' PEE
-: e NOTE TO INSTRUGTOR' -»Role—playing "could- be very usef-ul in this gection
: L . R e AR to corwey the requir‘ed ideas. el A
i - See: Infbrmation Sheet ‘IV' * St.udy Area Assessbenc - \- )
@’:' L . . . N . R : W " . ] IV " - - ‘1\1 - ) L
. ;: . e o et ‘ g ) . _.‘_ p . . ~ i .; _. S
T " VHEN snoum oNE: smnYz R 5 K
"::‘:-’i. v ‘ . ! . LI . .,'\ : “b.' N L4 :? = ’ 'v‘ a ‘, . ..'.:. 'y E l.’ R ..‘ - :.a..'_z.: “. ": 'v.".A.A,:.»‘"‘,‘“ ':‘L'.A'_";":
L€ - . llave ryou. ever wa‘tched .2 good workman-" 1f you ha=ve, yop probahl RIS
%1 ) noticed that he ‘knew éxactly what he had to 'doi - ﬁe wasted r}o t:l.me,. SRR R
; X . ' aSking, "Wha: ‘do T do next?" T _ -, : -
- = I T
'2“: N At the end= of the day a gqod wor:kman has the feeling of having a;‘ T
ot o achieved a great deal. He works- well because hé “has a: plan.‘- Lf you are ’ L
et to studyw., you too will need a plan. " You ‘'will have.to arrange your -.f et LT
. time o .that .you will be able to fipish vour studying without: feeling - N ; <
Y tired or tushed. You: can do this "by’ following Certain rules..‘ .“ ; STt

¢ , 'me first step =should be to set aside a definite amount of time {or ,‘.B.-'_'
e study every days While study "can be relatively easy, and enjoyable,
.o % 0 it is not magie. ‘Some people study by cramming the nwight before _ :“ N
L exams, but that -is about the worst way to study.. It is far- betterf
_ to have a-plan and do a little each day.: This" will Cut down on the AT
work load you have to’ do the ,nightlbefore exams.

L2 'I'he amount of - s tudy' tdme depends greatly on how mu\g:h homework the SN
) “téacher .assigns each night, and haw well y0u are doing in"syour. work.

A good time to study is. about 'a half -hour after dinner., but ‘thig willu o -

' -+ vary with the individual. Many people.find the. time right. atter. ~' " .,
schdol, while it is’still light outside, can’ best bé. used “for ret:t-ew ‘!_'j

P R tion, ,visiting, or ‘household chorés. -~ The hardest: rulg for you to -~ = -~ i
N get used to would.be the fact that study time shnuld not be used. for T
s S ~-anything else unlesa there is:a very. spacial reasofi.’ Taking time to LTl
S study shoul become a ‘habit. - .Every time you break your Fchedule, ‘you
. : ‘will £1ind ii much harder\;o get\back to it - aga:ln. This requires a. .'
,¢-- -+ great deal of self-discipline. "IE timbk is, for some reason,. borroved

. . .:: K’A’\ from your study time, it should be repaid as soon as poss’ible... <l IR

[

b ) . S

I[ you haw_ any s&udy periods during thc day, thlq would .be" l.he hest BRI
Ll . o time to do your written work or work on your most d.l.fficult sub_]ect. T e
- \: -4, You should mn!,ee .a study schedule. Yon begin by deciding what tlme
. o you have available for study, tecreation, and .sleep.. (Insttuctor
o -acquires a copy’ of the claases timetable ‘and works from there with
‘ . °l:he class.) Sy _ o P S
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) v e I . . LR S -
.,L3:'5.5.ln making your schedule .you dccide what subjects you have £q prepare' COE
s for eacle night.n It'may not,be necessary ‘to study every subﬁect e My
ST Cevery night. If you, find that youdo not h ve-much to study for;the R '
+ . mext day, ya "should sébrt an assignment. w ch is not due fox awhile
- yet. It 1s important to: start an assignme t as soon as possible
‘ 'iafter you get it., S R ‘~\~ SO ST e
.. See Information Sheets V snd 12 S a »'F. R e
. . .v:?\" ) N l : ’"A\\¢~ o
o - . ~6. ‘Many people ‘wonder what subject they should study first—-their easiest
L "Il .. ‘or:their niést. diffécult.. If you have written work that requircs a - ”

\

'1ot of ‘concentratibn,’ you should start with. this.: Your routine . ;

. written work, which you £ind very easyy could be " done later whcn you '&ﬁn. .

‘ . are paé%ibly a little, tired. - This routine written work can act'as " -
o - . ,sort of a ‘revard for doing ‘th¢ ‘more strenuous work first.: So it is ~ ‘
: .. a good practlse to start off with your mare @ifficult work and work L
R L - .towurds your - easiest.- s
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‘iC e yoursclf a- -few min tes Jbreak’ between "pach subject. During'thisl;~'fh ; .f
. ,‘3-break, ‘stand 'up, walk around the room, or stretch., The. desiré "to’ do SRS
oo ilv . ‘something else' will be vexy strong but pass’the.word on-to your - E

Aio b, Family and friunds,"No teleph‘qne Calls- ‘No interruptions..’ C.Cnius", SRR
’ . raL work." ~ -~ , j..f o :.‘ A
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I ek A S
i R _ e" Students in thc higher grades may find it more. bcncficial if: they A
R Yt “rtake.a ‘fifteen minute break’ after studying two or three subjects ’ o
. . '+ . .. rather than taking a break after each subject. S S U
M B . ST S
"\When. you have neither a daily assignment or a long term assignmént " ’
. "In one subject, you ma& take a double stdﬂy peridd.to study for an ,
Cot ergency ‘assignment in another subject. Remember, this. arrangement“' . °
- K” —18 only¥for unugual cases. At all other times study. every night for -
' ' the next day, even when there are no assignments. ) ) /
. oo : 6 :
Tob : ' 9. Always b gin studying . exactly on the- time you have set aside for your
o e study p dgiod, and after'awhile:lr will become natural to ‘begin studying
S vl J.; ‘at that time. . ) ' ‘ o Lo ...,'. I -f
» oL T . B bhking a study schedule and sticking to- it is sure to do/wonderful St
C o T things for you. It will" s , . R -
N L. b e

A P
" AT A give you .mote time than you realize for recresfion, Lo

N
-
R
"

SRR §. 0 o= keep you up” to date ‘on all your school work; . : _
= do. aweaty wth fccllngs-o[ nnx!cly and nvrvuu-.uu i % T

L '4'l - thp improve your marks almost inmcdlatcly . W:‘.
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® o . _ S ‘ S ;o . R A
t"' ';; ’ conduclvo to good" studying, the -valde thJisEening und when to stu 9 R
) Once ‘you ‘have the right conditions for studying and a .time to study, the .

_ next’ thing is how to atudy. " The following suggesgions may help you in .
’ learning how to study., o . ) o

l;f The f;zs thing to do is see’ gxactly what you haVe to do.‘ lf'you‘

BN RUESEE ] ol

have td read a story. in . language,'rcad the titlc, ‘then' the subtitles.
_(Instructor reads the follow1ng story without teLLing the t1tlc to .
“ske. the importance of having a titles . ot T . y.

-
fes

Lo o B - ‘ Washing;glothes ‘ T IR
; . o v r_'h_ . . . . -, . ’ N O
L“&'; B — ) " The procedure is actually quite simple. kirst, you arrapge
Wi oL . % “things.into different groups. ,0f course one pile.maysbe suffi- ;
R o " - clent according fo how much there is to do. Tf you have to go ST P
.. somewhere else ‘due to lackK of facilities, that is ‘the. next ’ ;
g , step. Otherwise you . are pretty well set. It is important not . Y,
‘{": o _ 1'|' to overdo things. That 1s, "it- is better to do too . few things - ; .

.- &f once than'to do too many at once. In the short run this -°
A may not Seem important, ‘but "complications can easily arise. A .
." L - mistake can be expensive as well. “At first,. the whole prdce- oL T - v
Qi S+ . . 'dure may seem very complicated. Soon, however, it will become o
' W B just .another facet of.life. 1t is difficult to foresee any end:. ' Lo

o . ,to the necessity for this task in the immediate future,'but T
" “tHen one can never tell. After ‘the procedure is completed, one | T
. o : 'arranges the materials into groups again. Then they ‘can be put L )
) " .- . in their appropriate places.. " -Eventually they will be used once - B
R o 7 more, and the whole cycle will then have.to be repeated How— o C
o N - 2L ever,, this is a part of life. L - , R
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4:2. Read the summary. . LT e
_}nprook at the pictures, tables, and diagrams in the material to help
i“'put your reading into perepectiVe. e T ”,QJQ' .

-

b ~Read the questions at the end of the section, if any. - .Then before o ::4"1 ¥
. you Qo any . more, stop and think. Ask yourself a Eew questions' e re

. . a) What do T have to do’ .
_ .; . b) - “What do'I. know about -the subject? L
A o Co c) Do I\know anything else written by the author?

, : i : P -
o . ﬁhis plveq yqu a- frame of reference Erom whlrh to work
. % .
Qucqtlon (c) nbove may not be ﬁpplicabie Lo some subjuoth such
Y as geography or history. Read the selection having question\(a) ir
.‘mind ) . _ . : o S

Lt 258

iy

5. 'In history, geography, biology and other relited subjects, you find . ;

~ . headings for each segtion,. - ‘Turn -these headings into questions and .7 .
. read to find the answers. Ex.: .Biology - Heading: The Work of the "~ , .
h Digestive'System. Question: What' is the work of the digestive syatem Lo
'and ‘how does it workl~d,9» ‘ R . L

(AR I ST




- B _After meading the first section, try to recite the answer. It is a:
© - good practice tonot ‘the answer down when you have finished the _'
.section. If youw know there are five causes’ of World War 1, and you,
:.know only four of them, then 80 back and learn the other cause from -
the book. ,_f . PR L T . S

, o
R \

'-7.-;Write the answer’ very’ briefly in your own words. \When thé lésson is
e over, ' reviev the mfotes you 'have ‘taken. At the ‘end\of each study ’
e “'Section, be sure you’ know. .the answers to the questi ns at the end of
i '_gach section., L . e T R ..
. C - Also,'if the teacher has
A _‘guide Your'reading.f,

?E? 9.~,Review work with regards to mathematics == Work through several
iééf i examples wheéther they have-a formula 1ike A=LW or an equation solvlng
4}&\\ . . a problem, making suyre you understand the concept as: .you revicw. If
}i‘ . .. .. ._.- . you do not understand .the concept, ask the teacher to go’ over ic- for .
'vg ! v YyOus in- the next class period and make sure you know all the vocabu- A
e .lary and review it. often. . . o
qQ Kld . .
:VI“ . ."l"":""
wooortoenS T 0T yow'no TAKENOTES (L Ll o
; P : SR R I 5
C , Note—taking is an important key to successful studying ‘and .
. ot flearning.' Why? It is yqur personal diary of what you want td know. -
S co It helps you concentrate and keep awake in class., It: brings to bear-two - - - .
{ . senses, sight and,hearing. in ‘the learning process. It is also an aid .
i to recall when you want to revibw.
birst, you will need a notebook-—loose—leaf or bonded A'ioose-i K i
- leaf notebook can hold your notes for several subjects and sp011ed pages o
A can be removed, Also, you can add or remove pages wheneVer you wish. Lo
c, .+ But a ‘bound notebook' is' sturdier- and the’ pages last longer and-they - L Lo
' .. cannot be lost. Uaually the teacher will tell you what ‘kind of notebook
S to used : . o ‘ o
'The.following'auggeatiOna w111 enaure good sound‘notesi *NLQ ;;,:~;f‘

. . : s !

1. Arranging the notebook. ' )
: Lo “a), On, the cover and the first page, wrlte your siame , gradc, schoa]
-t oL _and subjcct. o o - o

‘;,;&b) Numbcr each page in the upper right hand corner‘

CoL . ‘_ﬂ-, c) Save pages for the table of contents. Begin with the first big
. e " topic you: take in class and add pages and. topics this Way.~“-
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Weite legihly and clearly.
.vand trying'to decide what is important.
,l "fjg\\\\notes that you can read.~ e
o 4. \KU§e your own abbreviations f

" eéqual to.

-

.. }i -

B3 ~ °,

. History fﬁ"i.‘A o ; _
I SettlingJin New. England. ... e s .'.'l,.'. .'.’s~.”. 3‘_
2. Growth of‘the Cdlonies . 5:.‘.';..'.7.'. . e .;.r}..f}" 9

3- Eaty wars l.{ [ u..' ¢ e 0 c"-‘n..'-,- n A’l.o « ‘, . .;!".18‘

'd) fKeep a margin. This section should be kept clear except for the
writing of a date, a new vocabulary word, a special assignment, -
‘0T a question. ‘Each time you write notes , write the date in the-
margin. - When the teacher says, "Remember the work we did last
Friday, you will be able to check without trouble.. . "

. b . .
« .~ Whenever you. are given a special assignment, hear a vocabu-

lary word, or find a question popping in your mind, write it in -
the margin. . - oy

. . . . . b .
s . N ' .\‘

e) 1f you use a loose-leaf book, ‘use, dividers to scparatc each
subject. B S o ' - v

Take your notes in ink or pencil thst will not smudge.
to refer to them again; but they will not be too useful ‘to you if
you canndt read them. ' - .

do 'this because" you will be taking notes under pressure, listening
Doing all these things will
be difficult, but with a little patience you will have a good set of

' for common words or phraaes. Example.
"&" ‘mkans and "x" means wrong, "$¥" means not equal to, '='" weans .
This will enable you to write down more of what is said -
in less time. . “

Underline, or, mark in some way, the most important points that you . .~
* want to remember and . review.

.One student went through’ his notcbook

e after an exam to see how many things he had marked important, vere on

"vnotehook.

.;’a very important one.

'Select the' main -ideas.
' for key words.

the exam., He found that 67% of the exam was marked important in his. -

Do not try to write everything down,
Try to write it down in your own words, not the

Try to listen for clues such as "the four main .causes
were,' or "to ‘sum up." The more time a Lenchcr spends on a topic
the more lmportant the topic ls llkcly Lo be. So I your, teacher .
keaps comlng back to.a certain point, "you can say that that polnt’ lg
This point should bc marked. in your notcbook

teachér's.

1f the ‘class gets into a discussion, just jot down rhe main points o

that come up. C . ' . - v

v v . e

Outlinc - Rcmcmber to write down the maln ideas in ‘as tcw wofds\as
-'possible.

Use your own words unless the teacher puts titles or mne

[N

‘You will.want -

. ‘. ‘\ . ta B - . K . o
We will have to make a special effort to.-

L e, 87
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. vocabulary words on thé board. Example. Suppose you are learning

’ ~ ‘about iron and Steel as an industry. In class the teachér will lead ‘ R
: i the discussion.x’The main points may be: - : o Y

u'f“,~ oal Raw materials "f_ .~“' 4. Industrial centers T
A © b. - Manufacturing s . .e. Trdde I flﬂ' G
Ly e Products S :"' / R A
e SN e EURER ST N S
Now take one. of the main headings. Let us take (¢ product )
o7

L Remember, use ‘as few words’as.possible. ‘As the class’ disodZses the . oo
’ topic, listen for- facts. Example. R R ~1".f- v

2 A‘: . h—;,;; ‘_ ‘A, Big Manufacturing {the teacher first asked about this and ,jt?ﬁl -

S ' \ ,the class . gave the following list): P : s

A S T NN i

2 af
- Fmi

TCayems

’/ .‘.; 'I .: o . \l " : N a * i . . ' ‘ .t
‘ o f \~ ~1-g Automation . Ty (

'AFreight cars and locomotives

T
.

-

Framework for skyscrapers R

& o,

.

a CRDRRER S :

‘&‘\ - . . -A..‘ . '.‘ kX 5. Ships . . IR . ) .l:,‘ -“'L" . ‘:‘ . . . . P - .-,} ’ \ _, 1‘?

i . [ e . , e - K o~ R AN “‘.A:.“ - " ".l < opoa f ; . ©
¥ R L - 6. Turbines dnd engines T T R N
o » oo R\ R -

é( ) - ‘B Small Articles:‘,' I S A o
W - ¥ - : ! i '

s ‘T"'d' ly“-f ‘ f‘h:';l. Kitchen utensils ﬂ'f”fti_'*r;n“ﬂﬁ‘ﬂxzn'ff{.H‘H{;:f?v:‘m,f'“ﬁh .
D A R Tools R ~?"h“ o v ' ‘ -

coe 3?1 Toys RN L ;fu‘t'i,.~,;:';.f 3'.f,“ -l.f\ﬂ?g;ﬂl,ilgf =
R - N Sports equipment T ,t-’gi',“‘,: I s o e
A s Jewelay P A A B
e '.,9;'5Leave spaces -after - topics ‘and. subtopics as’ you take notes. Leave at 5'?‘ 3 b,
< e T " least one line after each topic and between subtopics. If you have - .. .
o to go back and fill in, you will ‘Have. the needéd space-and you will * = '
: not have .to squeeze your writing in between two" lines you have o
A ‘already written, e

R

P o . . L. , - e
. . .Y R

e

10. Ldgﬂlat your notes after'class while the class is still fresh in. your
mind.. If you missed any points, ask thd teacher about then in the L
. mext claqs. : S , . e S

N r PREPARING FOR ‘AN EXAMINATION R

. . B - - . .
1 . . ' . .

. "’_ .ﬁ ; o Think of an exam as\an opportunity, not as a trap. You welcome )
=7 : "7, the opportunity to see how fast you can run’ or. ride a horse, so why not




’l

N

show how well you can use your mental power by gettlng ‘as good a mark as
possible. Sl oo e Col .

o t ".'_'.

,:. Prior to the exan, there are’ certain procedures to follow to.
prepare yourself for the exam- :
.- . s : \ 4 N
PR 0N -Do not rely on. crammit\g the night before the exam,.fo learn enough -
cwc . .. to'get ‘through the exanp. Start in time to. get re£d; Start the, -
o -+ first day -of schpol by taking good notes and review them often.. Put
' \ s ~~ “hard: facts and problems on cards and put them in your pocket.. You "

) can review them while waiting for a. friend or riding the bus.
. \ .

-

Do all qucstions at the end of the chapters in your notebook. 'Iihie

. \.N‘.'.'- et . b o
%]
.

t
b C

. is\ca little test in itself.. _ , . ‘ A e ]
*; T, -3. Go over what the teacher stresses in class. This is'a clue to what ‘ Coe

o f‘ g . 1s :(Limportant. Lf they are starred in your notebook do a little: extra /'\

v, E rea ing S, : : ‘

“ Tt

4 Get-'a good night 8 sleep. Try to. reld"x and go to bed early. ,In'the .

b

rY

ﬁ;‘, . morning you should be relaxed and rested

i;f’; 3 Take a good shower in. the lfprning to be ‘sure you are awake. e
S“ - " ) . e C. . . .

. 6. Eat a good breakfast. Your body will need the energy. .
'."‘7.“ _'.fBe sure to take all the necessary materials to the exam room. \

N . e p !

?;..8."_- Do not come to the exam with the idea that you are going to fail,
S and do not panic. Think positive, not negative. Negative thinking\

- -often interferes thh yourv chances of: doing well._
... 9. Try to guess the questions before the exam’ and see if you can answer = - .
: them.‘ e S : . : T

s

. . - . [0
v During the test, certain procedures, if followed, will enable ydu to get S
the best possible results. e ) : i : !r :

.l. -Read the directions for each question slowly and carefully. Be ‘sute
' ‘you know exactly what you are supposed to do.. “1f ‘there "is- any doubt,l )
ask the teacher. JBe sure to read all of the test 50 you will be sure .

_of what area you are- expected to canclude: . S

2, i;l\nswcr thc easicst question first. since this will alvc you a.
of sucdesu, Find out if you will be pc nllrc(l for. gucbqlng. iy
_are, ']uwc out the qucstions ‘you. arce not sure of.

first and .organize your idcas 80 you can write better. Make'an
outllne of" proposed anewers before you begin., . .

4. Write clearly so the teacher can read what you are writing..
v N1t does not'take any- longer to write legibly. - Think of th teacher
who has to ‘read thirty or- forty_ papers. .. A

N
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K , ‘Jc‘_ . . - , L . . : SN N N ”.l 3 " - . . .' ." .
- .. THE. SIGNS'OF, A*GOOD' LISITRNER . - © .-~ /077" L
" L. He is prepared M, T - .
j . 4 R j . . . S .—,. i :“-A . ,,.\"_ .'.'. )

e S ‘He enters t:he classroom with- all the materials he needs. ‘He has:' | S
e L R ,comﬁieted his assignments., Above all, he- is sg@ﬁuus about getting PR o

© - o7 ag much: ashe canfrom theles on. . . e men e T
2 ‘ . ) ‘- . ~: ) : '[4 Lo - . o .- '_ " ) . .

2. 'He looks _at_ the.sp_eaker - L D s e
‘He watches the speaker's eyes. 'He studies’ tlierpeali'e'r's"a'etiorx.s."l.,: e

- In a short time he learns how 'to tell when t:he speali.e’r‘ is presenting  ° B
'amain dea"",,.‘ ‘ . ) N S

: 4-." _‘ He is alert when the speaker ‘ | ' ' \" 4 |
’ 7- raises his eyeﬁrows ‘ e .‘ . ' T -\\,-'s”
< 7- suddenly speaks loudly or softly ' A‘ S N
; . = moves his’ arms’ vigorously .4 RN o o .
. ' | —‘ b - says ‘each, word slowly o .’9. o "‘.I.'- L L ’ 3
T [T begins to write on the. board T :
o Do . g ox says something like: o :

L o - "'More than anything else . e .f'“ e ' ( -.;’ “,/ s

P Cou o " "Above al\l f":' \"‘ o , ) ) - <

S o L : "The three big ppints to remember e - \ﬁ . . :

L 3 He‘ia courteous e R o ' . A
“ot s ' He never intertupts a speaker, nor does he do aLth«tng else that:

, S might annoy the speaker. If -he cannot hear, he. raises his hand and - L
R .. asks, "Would you be kind ‘enough ‘to speak just a little louder?" He- Co

_a_akes himself a part: of . the. lesson by e A
: a)" asking ques tions t:o clear up anything that he does not:- understand-- :
) ) "1've been listening to you carefully, Mr. Smith, but ‘I missed the- -
4 N> ., " part.about- the foming of! clouds. Could yos go over that a,gsin* ' .
© 77 . pleage?” - T . g ;

T ) glvlng Information that will help the tcicher develop a maln N
) “. o 00 ldea-="Yesterday the class talked about the grtzzly bear. In the -

‘ school library I found a book that was written by an Alnskan Coe PR

) E S trapper, Here is a pictute that gives us nn idea of the bear s - T,

C - . - e) Tmaking suggestions t:hat: will help .the work along--"Since we. are Do
| N .- ... 7. studying. trade’ ‘Toutks, would it. be.a good idea to draw, them on- a N
' c T Vlarge map?" ' - . x

X
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A‘Referénce._ Kelner, B._ Learn how to study. Chicago, Illinois. Science

B ‘when your| classmates seem to be: asking qUestions about’ topics you . .

' be'en said will be forgotten unless. you have ke

'will help you keep up.with the work. Good notes are absplutely . >

e Ce e R [P I
. . . \\ P - - .
8 . g 4 i N . jﬁik
- g : e e
. - ; &/,:
. A ourteous liatener never hesitates to. call attention: to the .
talenl: of his classmates. My Smith, you . have' ‘beén telling. us S
about . ifferent kinds of flowers. Havé 'you .seen the beautiful - -
: dravings *fames made?"" {or does. he hesitate to thank'his teacher. = /-
What te cher wouldn't a preciate hearing a pupil.say, "Thank you_ for: PR
f the cléar explanition apout. fractions. It helped. me ‘a lot today." RS
; 'Of cour e, apprec tiop of classmates and teachera must al'aays be ({ L
. sincere. o . i A o X Lt e T .
s ‘ . N ..v. . ..,‘ . I _‘- B . .“ .. .' . -,i‘,th '.- ey “ te - . o
L w4 .-""’-" is F‘*.l fent, . T 0L q"‘ R ‘: . Lot "’

R . d 04 “, Lot L.
Sinc your mind\m&m‘gster t!mn the speaker 8 words use’ the L
extra time for selecting~matn ideas or for taking notes. Be kind " S '
understand. Help. a hesitant speaker elong with a good question or a

‘bit of" inkomation. C ) : . o BT

B '

lle takes p\art in didcussions o e AN I T

[ ¥ = ( . . . . . o ‘
Often \(he teacher will ‘Invite the class to consider a question. oL

‘ Make sure that you listen, that you think before you answer, ‘and -that. " -.F -
cyou'| take part in the discussiod,. Instead of- remaining quiet because @ - " -

you_‘are afraid to. talk," cbntribute whatever you can, L,istening ‘to’

olsssmatesl’and adding your own, thoughts makes leaming more inter- : ;',{.‘
esting. ol S , b ’.: L e T T
LN .o . é ",'. . t-'. < «‘ _~'. . " > L. ., L C. ) S '

’ . . : ""'}'. ' "/,'l" N ) s . /‘
‘.‘lletakesnotes Tt T B

' g \ P . .D \ ’

After a\lesson is over, many of the impor nt things that have P /
8 record'of them. s

Wiiting down . the main idees clearly, .as the: speake

. i
presents them, - % . f/ y

- necessary: ‘when you study for 'a test.  Note-taking is so important - ‘. . . /

that we shal],, consider it Ain detail in another lesscm.

‘ . - L. »
o . R L. . . . . N
' ' : Leee [
. N T . . i

Reseeﬁrch Associates, Inc., 1961, P 17.: o CeEn

“»,

v - :
‘ ‘ . . PR R ‘vﬁ-- .
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. s he . Always available
\ . . . : . e N '\ 4
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-,_1 Why can snow»remain a11 year on mountain tops at the equator? .
L ' 10 min.'::vﬁg:

';3 What man-made factors influence the- climate .ear large cities’

:'S' Why does the air above the sand become very cold at night? IQJEih.f

c

:

P ' . PR - v Lo

U .,-~%{*: . ;‘*'-SCIENCE' ;_, Time' L hour o

‘.. . , . Lo
. : . . .
. .

] ’ o

Why is the region east of the Rocky Mountains rather dry? 10 ming
. . . Ve

» ~ '

o ’ e L

b Why do sope soils absorb ‘more: heat than others 10 min._n‘:'l-;'filg.

) ' ' ‘y .. ) 117.
VLI R e
oY g R o
' ‘ . v PR i " ‘ ¢ R .
) i.- Organize yourself well ahead of time. 'Befeure you heve.paper;f' E
: pencils, etasers, ete. . .o w o ,'\ k V':Uif o -
-,.2, ‘If there are materials you have memorized and you.are—afraid you f
,"‘-will forget them, write them down’ as soon as you are, allowed to . /.
SR begin. lf o oo ‘~|»3_ . S o e A
] "3,£ If possible, artive before the test is to begin.
- - \ < . - oo A N
4, Use your” time weil during the test Look over the whole:! cest\paper .
a -and - then arrange the amount £ time\you will spend on each question.‘ .
: Be. Sute to leave time at’ the end ‘for review (10—15 minutes) L ey
-l. ;_: .-"_ ~." ) -":V- . 'h (v__-."" N ". ' CoL ‘ -;..n": "..

S e v, . Lo

e ST . 1;, Cte

te,
. Vo N Ceo s LT e
Review -, 10 min. B AT S SR ' . SR
——-—————- - o .t - v - . N 1
. . Lt e S s vl I LN
e KN e ) s ARV . N :
* . e .o N Yo
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: TR Coeoe PR se o
: o ey . L e
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Ré[cychuezﬁznhtqlnud [rom Hr3.~P]nan Shorlnll Hu!d1ncv Lounevlnr y{?

<;,Pr1n(u o[ Wales Colleginte. Schember, 1976.‘
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