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e o CHAPTER FRTy -l L b
*REVIEW OF REL'A‘I‘EIi I,ITERATuRE D
L 1 A review of professional literature indicated that

Ty O B o "-' Y 0, ,‘- heF N - #
A . many studies and writinbs provided support for the study

“ o . .

;E”f:-"“The1Nature of Listening“ and “Research studies,and Pro-:

.; . Listening is a very cqpplex act, and a review of thex;ﬁzf
u:‘:;i 1iterature indicated that there are many definltions?“:ﬁ;:”
L Thou;h’theiterms1used to‘discuss listening are‘varied{f'{z
f“”" theré’are.manw areas of agreenent about what'&isteningﬁ.

: . really' e;:itaj_]_s, i *_. ‘1 ,. ‘ . , -. .‘. , : , ‘_;

5 "f"if- Duker :19611;;in his distussio of the types of ' -

'{iﬁ i 1istening,‘suggested that effecti;e{listening involves the
uéfﬂ task of heing selsctive. ;he good listener nhst be eble to=

.

- ma];e p

“E;;' Duker'also viewed good listening as skillful listening.

TR
3 -‘.: " 3

‘ W

Skillful listening allows the 1istener tOlidentify main

.,

i .'..\',

whether these details could irlustrate a point or whebher

~,. o s ..l 'ga o -

i ;”undertaken.f The.review will be presented under two headingst v§

oper and discrimin&tive use of his listening skills.'{;f”

RE I et




, o

Lclisteningy curious 1iszening, reactiVe 1istening, and reflec&"'

!
“a

AR f tive 1istEning. While all of these types of 1isten1ng are

o -.’

';gf;important for specific 31tuations, the last one,‘reflective

e
- l

'Erlistening, 1s an accumulative.task Duker stated that

.'niiﬂ during reflective listening the,listener.-pﬁg:?:fﬂ‘;ﬂ“"igf;é

“brings to bear on His listening not'only what he
already knOWS of ‘the subJeCt, not’ Only his, best
thinkings; ‘his. standards of ‘reasoning;’:a ’
éritica :powers, but also ‘his® philosophy, his
feelings, and his very way of life

i-;that soc1ety.l:
: mark of true lonelineSS'

bY'propaganda good and badh ‘yidrama, 1ectures, paneln“
5, . news: reports of ‘Ll types, and adver-‘h

574 while, sometimes itv‘ :
to Jisten intelligently




;'ié.i?éﬁin'éf %ndry' ‘(196:9') "gtaféa:gnatf‘

P 1 '

listé%ing implies more than hearing. . It involves
-giving actiVe .and conscious' attention to the’ .

‘fg‘ sounds for. the purposé _of’ gaining meaning,’ Listening
involves’ comprEhension Jf meanings heard as’ well -as-
the relating of these sounds to our own experiences.

, . R ‘-"(p 601)

.
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According to Boyd (1910), thebability to 1isten

V_?.effectively is dependent upon the listener s store of

“r1,‘

information which is outside his expeniential field he is‘

. i1

"_)very likely/to reject it She stated that "the individual

""

{Who brings the most to the 11stening situation takes the

’ most away" (p f75) Boyd's definition of listening is set

Hi” from.both Landry s and Boy&rs View of whag 1istening really .

f-‘fore be considered the concern of the educator.;rg}'“

in an 1ntellectual and experiential context, and can there-':

ted -

% The relationship of listening and reading is evident

A n

H

'involves. Both views emphasiZe the importance of prior ﬂ‘

P

: stening in order for comprehension to occur.. The\gfycho-fjnwfl

Tlinguistic:view of reading also emphasizes the fﬁpo ance f;ﬁ
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it involves the fixing ‘of* attention willfully upon
impressions received through the senses.,,. (p.aQGS)

f
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3 maintained that to listen effectively one must concen-

1“- SO 1 N .

trate, think, and reason. She also suggested .that when an.., b ;_."

oo

i’hdividual becbmes an active listener he attains the -:‘ “:',.

.
B % MR O
-° TR, e

ability to become motivated to attend to hear, to under-

like "links in a‘chain, one 1ink dePEndi g upon the other

‘listening as defined by Way (1973) Structuring is

'y o &
-~ 'ta 8 3
K A .ok

necessary so that the listener is able to"'attend to those

o .

n . . . 3 ., ,_,a...‘ "». s

stimuli considered most important in obtaining the proper

‘o ‘. ."

meaning from a given situation"‘ (15. 473) He referred tc

. .

‘& s '.‘

the types of listening listed by Pronovosﬁ‘ and by DaWson

: and 201linger. These types included casual listening such» e

'_I-\_ o

'j, a as the courteous 1isten’ingf—and conversational listeniﬂg =

ol

Ces o

which occurvr: during social interaction, a8, well as the

.~ ‘s . s 1-.' 4

aesthetic listening whic‘h is done during en;oyable enter-.'.-.'

C,,. . . -u .-‘.
by "" --o e,

tainihe_nt... 'l‘he second type of listening to which he referred

was creative listening whereby the listener, through his

v
“y

imagination,', relives the pleasure,s and feelings attained

o

from~ his listening. Exploratory 1istening was, .another

...r | . '
E I

mentioned by Way. During exgloratory listening the




1istening.. This type included the two subcategories of con-

o

"Ucentrative 1istening and;critical listehing.' ConcentratiVe. oo

1istening focuses on getting the facts, noting the sequence,
o . ) N t
looklng for the maln idea, and attaining a fullnunder-3 ,

i)

standing of the content Critical listening putsAan inten_f;u;

oo i
g 51ve focus oé what has been said

.)., N ‘

nitive input and responses depending upon the expectations" fuaffi:'r

(p. 262)., He sug?e%ted that for instructional purposes }jf_;}ﬁ

1

factual, interpretative, and critical or evaluative.ﬁgf

According to Freidman‘ 973)q the components of

43 llstening may fall along'a bipolar continuuma: At One end

e of the continuum the emphasis is on attentiveness., In the

middle of the'continuum is a state in which occurs thejr

<ast B «.

selection and organization of the information, With'ag_“:‘

specific focus on attempting to understand the essageﬁff~”‘

which is being conv yed At the opposite end thedliste er"”




¥ :,. nc‘:‘i;__égc‘ur.é:l.mul'anteously,‘ : depending 'on the. ‘amount of

aiid:l.tory at _p, : ~the infcmation, an_d_"

. e

,;,._ .-u-v u.n,

the familiarity of the...liqtening‘ content. '._',;

K K 3 ot
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saiq that\}istening is t. elec:_tive"

\.u

ng of ‘*aural
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v

simultaneously.; In Lundsteen s definitional‘framewbrk ¢Q o

-previous knowledge is also emphasized.,

listens to a tape, or to‘a.story orfpoem being read for’_

pleasure. A third\type, called attentive listening, is thef?'.ﬁf

!type required for listening to instructions, for following
directions, and during disdussion and<planning.3 The last
type mentioned wae analytic lis%eningl.GThis type is used

e

to detect the speaker s pdkpose,xto identify propaganda,uyh?




uli\erature that what,the writers were”saying wai ba51ca11y

< . B - ; — e T ]

V.I% same. Once the basic component of'hearing[ which is

bio‘ogically determined, 1s in place, the remaining com-

childTen were expected to~listen.“;
e L -, “ \. .’ ‘.} et .
the,cbeervation of\nineteen elementary

periOA Of One da T

a11 1i tening aptivities we

~ir
t

ijftheyelﬁstened.i From her observation Wilt found’that the




is necessary for chlldren to adapt t@ purposeful 1lstening.f;“f,375‘“

.\

How the abllity to 1lsten ﬂs related to the abllity\to i;j*”'

‘dminlstered to a population of

.Jt' 1 -.--

;two hundred and eighty-two pupils inﬁgrades four, five,~and

v

shlp between the listeningfskills of these,groups.g-The

sample populatlon was comprised’of freshmen. Two classes
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Marsden used a population of two hundred and fifty-four'r

pupils from grades five and six in his study Several‘ﬂ\ff
short stories were read by the teacher while the students
5 .)

"~listened to get the main idea, to draw conclusions, and to

note the details. He concluded that the ability of the

: ) R

students to read’for{these reasons was improved when the

, Opportunity to practice listening for Ehese purposes was

«';'

purposes.” Lewis used three hundred and fifty-seven inter-?7“

v.
mediate pupils from twelve classrooms. The training pro-“%f*

\ ":gram consisted of thirty 1essons of approximately fifteen

+

rminutes each The training period extended over a period
x .

[

VA{and the students completed a listening activitylfor each of

- ..,

Tthe three skills involving the details of the passage, the'“'

;general significance of the passage, and predicting out—i

ﬂcomes.,

‘ \~ * . . s o P . T . K

Another research pro:ect reported by Hcllingsworth was

1’

}#hat done by Kelty. Kelty s: study was an attempt to deter-i?

mine the effect that training in ristening for specific

purposes had on the ability to read for the same purposes.':x

Kelty used a population of one hundred and eighty—eight
L . ‘t' o
s.“ *The ninety—four students in the

a significant.effect upon the ahility to read for'the same§7:€ﬂ"

£

o

fof six-weeks.‘ In each lesson the teacher read a selection , .




.. B .- 3 R S v, . Wt .
. oo . . o o ,'.". T LAY L ,‘."

minutes duration over a thirty day period.- The training

5 PE S L

included listening to decide ‘on the main idea, listening

to find supporting details, and 1istening to draw conclu-‘ fi

v s _‘,-x.

?'siqns. The ninety-four students in the control group

&

:'\.
[

Atrol group.z Pre- andCPQst-tests were administered to the"

' ”*received no training in 1istening._ KeIty found that '],

Lubershane to determine if training in listening could

- - Lo

practice in listening for specific purposes favorably

/ 3
affected the ability of the students to read for the same‘

¢

purposes. ff*_g:*;,} _‘;:fjfr'f7'i 'ﬂiln,;.m,j'{ V~fj-'.“i§l_ff :

e "' L ‘A-‘~ '. .:~_.-._%~,-.' .
According to Hollingsworth a study was conducted by

imp,gye reading ability. @Eubershane°used thirtY-fiVe ﬁ;]a;k

|

K -2

.participants._ The experimental group was given auditory .

.'ftraining exerCises which were expected to improVe written

. growth in the reading ability of the experimental group

a,\.. . .

lfﬂresponses to oral commands.} Lubershane found that»although

’~ N I -

'"limprOVed the reading ability of the participants, the greater

-

\

'f:‘strongly indicated that the exercises had a positive effect

zgfon the greater reading growth.rtﬁ.j.;.l

. " Lo '.‘u.l .

Ross (19ﬁ4) dbnducted a study to explore the relation—:'

L. -

“f ff,ship between listening ability and measures in reading,i,hf“ o
IS B TR SEe— T o

'“‘f};students from grades five, six, and seven who had been

1. -
a rithmetic, intelligence, personal and social adJustment, L

S

‘Vfisocioeconomic factors, and hearing.. He used forty-three

e

,‘pupfls in an eXperimental group and thirty-seVen in a con--r~*"””

f3‘there was no definite statistical proof that these exercises f;

Bl

':He also used J};f:




listeners. A battery of tests Was«given tofthe participants

= critically to radio advertisements, and who participated in]:v‘

:ik.’ “h _4;«

discussions of standards for listeninq'made'superior gains:”*

]

over a control group who did not participate in these

trol group.. The teachers of the experimental group,,taug"",'..«_-f'~
. . \_,_ / s PR
J\.

one lesson for each of?five weeks,,followed by practiceif

e e

The results of pre- and,post—tests

later in the week.




+ h
i .‘_' d

s 'for the concern was the -:anreasing awareness of "the

. .‘?

rc.

‘three major studies had shown coefficients of ‘correlation

.

.j'-betWee:nf listening and "r':eadingf " The mean of these correla- ;

.,"e- ¢. ’

.tions was .59 and the range was from .45 to '.70. Duker also

‘children from grades one thrbugh eight, Azmstrong concluded

that the size of the student 8" auditory vocabulary was evi—
4 el "

dence of potential improvement in reading skills. ;_n q

.

'l'he purpose of_ Lundsteen s (1965-66) study was to

‘:-.

' ,‘identify, define, teach, and test certain abilities in

'."' "'|~ v,

,'critical listeninq" (p."Bll). ‘l'he lmain hypothesis stated

stated that children who were taught these abilities would

.:l,‘ =

"5h°‘.7 Blgnificant gaina in critical 1lstening over children... ,

Jt’

3 sample ‘u7ed in the study was comprised of two -_hundred .and _

eighty 's

), -
", e z|-~,

three sixth grade classes

' j'children were placed in an experimtantal group and ::one

‘u

Y




v<ability to detect the speaker s, purpose,_to analyze and

:?ment in 1istening and reading.<

f{was highly structured and used a listen-think-respond

;t:the teachers who taught it. The results from the exPeri-;9<r

. '71:°f 1isten1ng and reading‘for.the boys.

hundred and forty-one children were placed in a control

1.

'TE‘group.- The control group followed the regular program of

“ff studies. The experimental group was given a series of

r

': eighteen lessons.. The lessons were taught twice a week for

nine weeks. The lessons were designed to. improve the f,hsff‘;lhf

He used paperback books from

. e
M*. i

'Etwo children.i The teacher\used lessons-which were planned

)

Hin specific detail to instruct the children.; The program

o - . B
Lo ‘—

~‘.‘-.j'_stra,tegy.. The control group participated in an unstructured

i

A e /‘ ) . ‘4 . N ST e

‘:mental group showed that the structured literature program\

ffcaused significant difference in achievement in all measures %ftj"5

.

‘It also caused sig-t?

.{children s 1iterature to work with eight hundred and tWenty— ,:j@'

h literature program which provided no specific directions for j' o

o




»thinking processes of young children through ‘diwell

f:through the " effective use-of listening 'skilis is
inextricably 1inked with thinking.= (p. 126) L

.t

gt

.Y ...‘
RN 1

"gBrOWn concluded'that “-ia ening was

(p.A153):' They also referred to a suggestioniby:Hampleman'"f{:ff”“”

Thorne (1968) completed a: study to~assess the extent

xto which direct instruction in specific listening}skills ‘T 5

a great potential exists to atimulate and refine theif“3

ﬂidesigned listening program. Listening comprehension, @Q




g'::cups rece:la‘ved instruction

Ao
b ..
< 3

e m

0n_e of'.the"purposes of.-a study ,.by Va].kenburg

£

was‘ to. get‘ 1nformation about the interrelationshipe

ifferent gna.de’ ].evels.J

1

compréhena:l_.on and reaiii

.vribted, ..thai: ch:l.ld en o ' oeconomic etaéus gained more

N high‘sociOeoonomic stat s""-‘-rHe concluded :that lessona _in

":l.n Jgul tura 11y deprived ‘

arried o

et v

&y

L
<

co'ntrol gi‘bhp' *reoeived

.o “-._ " .-'
-

L me‘ﬁﬁa-lf; 'gr"dﬁ -, ﬁae‘,givé;i ¢ _j..lx'is t:épq‘t_—._iqn :};n__

e

o T .
S . o

lé'ésons :l,n 1oolcing "for

: )
«ft»..,. =
e

d tail's"‘

¢

"*pre and post—tests c;éarly’ showed

HEAN X (9
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.ability" :
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Harringtonuand Durrell con—

¢
'

'~'~According to Evané (1969)v

.

ductéd a study to explote

,n v
K

discrimination and ’rade~-

iiity to use phonics;:with

the reading vocabu 'ryuqt}the

-5 ,.,,

had suﬁenior audito

; ; 'jc'ion ams:}'yeyi:

- .

",.‘
; o

.B (1969)“study was‘tn investigate

the ga ns"made in silent readingvvooabu;ary, re

CaaBTer. - £ee ..'
W b ;

ta, S 0% ".t', ; s
L ,kr’xz"g
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el

Her sample censisted of three groups

b v % :. §

N of grade two ohildren totalling one hundred"and forty-four

The second treatment

e .
i : . ,‘.

‘l..

:_listening‘program used 1n the'%tudy was beneficialﬁ

JThe eeoond treatment group"ehowed

significantly;high gaina ovar grdups one and'three_i

u- [ ::\'-":

listening is a passive function, that the speaker,alone'is‘

A o_ .
. \:, ..‘. .'

responsible for'the suﬁ‘.ﬁs of a communicat‘on, and that

.

basis 1n fact

. ;‘ ‘_'L" w

s
RN

n; childrenucould be improved in a,

SE .




"i.fidetermine at what grade level the training would be'most.

:. 2 effective, and to determine

sample was taken fhom eight kindergarten classes and

_r ' A

totalled two hundred and nine children._ The participants .

tene .- q

were assmgned by classes ) either’an experimental group'or

.‘ U ". . |

cbntzbl group. The experimental group reqeived lessons

8 which were specifically designed to teach auding skills

P
‘~. »

directly.~ The control group received the usual instruction‘.}

:
LN R Lo

LY

from lessons prepared by the teachers. Prem and post-tests

indicated that both boys'and girls in the experimental

l.‘ e D] F‘, --

group had significantly higher scores forftotal auding than:

\

‘ “5 ment gains of both groups,q

.-,‘,

.4'-

2 teaching of,_this skili

. . 0 '
. Vil . > W0 - L R ., Sl
i L ¢ : W T e e R N I

- ' BOYd (1970) said, . :': .~"_ , A ol E :'._. N :-'.‘_":, ‘ g

N '1 Listening, observing, and experiencing affect our s :g"-

g:ujif‘ ~‘daily lives'in:‘all that we:do, but: proficiency ih’

‘is so important, one-must be skilled inthW»tO e
"listen, ‘why to” lisken, when £o .listen; :and: to: whom -.
-+to, listen.... Listening can: make the difference
."between- knowledge and* ignorance, information and
misinformation, enjoyment and boredom._ (P. 75)

S L
vy . g
e ', " WY e e . : Ly
!

-“?possible to trainustudents to*hecome better listeners, to ."
o T oL e 5 - e

") \---
.~ "A. Ve

in‘ what order the~listening

?rebilcock concluded that auding

listening is- of great importance. Sinceolistening H;';l




participants were children from fifteen classes of grade

o
; . S ¢ o =l

-two, nineteen classes of grade five, eleven classes of

B o
e .-.. 13 ‘ = ‘ D ',

5.:_ grade eight, and nine classes of grade eleven. Some

. r

e : », ".“ i w

classes _received training and others di‘d not. The training

..,.-'.— . R . B o b I .- _.-

was done through the use of pre'--recorded tapes. 4 'l‘here were-

.‘-- KN .., A o sy

twenty-two sets of 1essons and two j:eview sessions given

.\‘,

over a period of fourteen weeks. _ 'I'h‘e results rindicated

,..- o

13VQIS. 3 '..‘. EOAY
,‘.

'_‘4. RS .

DR |
Be . ’l 0‘

s " need for providing quality education for all children, :

‘._
[

“

.
'.\.\

S 'whether it is good or bad, comes to us' through listening,.

’..- '. » E

He agreed that too often we listen poorly, thexefore_
‘7

the responsibility of the school. to give "systematic, moti

vated instruction" in the 1istening skills (p. 5) RFTA

e I -z~' '.,- . ey "' LS .'-’1; N

According to Burns, Broman, and Wantling (1971) ,‘ the

,‘ B . AL

including the disadvantaged, _hars been recognized. In recent

wr e .
v’l 4

efforts to correct the neglect of these disadvantaged shil-'.

s

.dren, research “has pointed out the urgexi't‘ and early need

i
N
v
.».

for developing listening skills"' (p. 82) They maintained

@ :.‘ .-""- g k.

R RN

o that “1istening skills are. important in- learning to read, ]

s 28
-..-

for direct gssociation of ﬂsound, meaning, .and'word forn\

v ,, 5 -e'

e
'-

must be established from the start" (p 85) . "

.
A

P Buntley that_'!

4 L ', o
- »
Yo e )

assive, and must be, taught Just as ‘s'urely

LA
N ,.‘.f ‘



\(p. 46) They rnaintained

) :'i:_through instruction' “with the conscious plannlng Of the
::{'yteacher and the consc:.oue ef'fort Qf the child" ”(p. . 46)

| I'J,ukevr- also reported that Early gave' four reasons for.

"‘teaching listening. . Early referred to the' large proportion

,'\‘.
»

""‘-of time children spend in listening, the increasing influ— ": S

- '.".‘_"ence of listening as the individual‘ gets older,. the need

e }-how to listen for a purpose, direct instruction is bene—f":"‘

Oakland and Williams 1(1971) said that "the importance ‘

o of auditory abilities cannotl be dlsputed. They form .'a :
';major lifeline between man apd h:Ls environment“ (pp 9 10) e
L :"f'I'hey maintained that seVentyi—five percent of what adults

learn is derived from listening. . They also' 'aintained
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A atudy was~-done by Dewvar '('_1_9,72) to a termine what

N

eon

rom three different,.schools

'-- o

lasses Were randomly' assigned to

& control groups b, in' -th ]

;thr e experimental ~groups, and s'ven

'.4' ‘,5.‘

"I:'o ;t\aach"listening was su0ce§sfu1~~'

X ...d,h,.wg, a‘chiexﬁment ;as“we

.;‘.

Dewar., a:ecommended ‘that 1nstruction’ :I.n

listening is" the most important factor in ~a child's .
acquisit:.on -.of4academ1c-~slﬂ'lls, :I.n hig learning’ how, ;.‘
) fi:his: gaining the.: ' .
mutuaily sat.is

empha.sis ma.n

e
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.'L.According to SteW$g, children, espeoially those from

'_ ment in listening is neces ary, and he noted that

'”culturally deprived homes, come to school with varying

-j"{‘i"abilities to iigten’ effect vely.

=

several

‘5Tresearch studies indicate lhstening is a teachable skill"“”;"

*‘.fcp- 94)

EE

-,

group gf one hundred and eleven ghildren to investigate the ﬂ}fﬁ

(S

value of teaching listening skills.u childers found th

a
I

"1 a series of 1essons improved\the participants' listening

" L '.:4.
elementary schools.‘, Ua;"

. ‘l' , 0 : G CRS . N . o . . ‘(,; “

Devine (1976) reported that‘test scores in the two‘

areas of listening and reading have always correlated highly. f‘

Researohers have"‘found\that ana.lyses of test
Qh N
aﬂd Iistening taken from the same sample populations have

,res in reading

shown high and positive coefficients of correlation. He B

. n

maintained that both listening and reading reflect the  same -

higher mental processes'?and that both may be broken dowﬂi

For these children improve—*v

He referred to a study by Childers who used @l Q{_.i'




[

5
-

Tt

f

o area of reading" (p. 9).

; action immediately, his inner responses are better"

Wthh require responses'

(p.‘70)

the 1istener takes outward action in response to what he

listening“ They suggested that, as an audience,

\ ,. »‘T/ o _,;N!

o

hears that “he learns to attend carefully and respond rele-‘

: I3

vantly so that on the occaéions when he does not take l,f

'(p. 70)

The perpetual evasion of sounds coming from modern environ-if‘

.

ments causes children to block out sounds indiscriminately.wh}ﬁ :

"

To correct this situation Moffett and Wagner recommended

that the listener be given opportunities for experiences p ifl

r;They maintained, also, that

L N
K

levels of comprehension. :1\kf#"'“

According to Klein and Schwartz (1977), Hirshcrn found‘ -

that auditory sequential memory (ASM) "was useful in pre—’

R .o.‘,.

They reported that gﬁ;iiii

v,

dicting success in reading“ (p. 3)

Chall found that sound blending ability in grade one was,_,'
correlated srgnificantly with reading in grade three.. They e

A s
also stated thaﬂ “existing research data suggest that defi- S

Cits in sequential memory and attention‘have been linked
consistently With both reading failure and general 1earning

(p.'9).'

disability"'
l

A study by Klein andnSchwartz showed

K \“»'. L

Their subjects were thirty-three

» ,A




grade level, and all were significantly beldw average on

two measures of auditory memory.q

to One experimental group d three control groups.,'The;.‘
sn

One control

1..

group received attention training, one was given cognitive

experimental group was given training in ASM.

. g3

The subjects were a951gned “'

enrichment, and the third control group received no inter-."" :

Vehtion.«eThe training was compIeted in twenty-five half
hour sessions at the rate of three per week.

tests showed that the experimental group made tw1ce the

compared with the three control groups._ The training of

o

attention and df ASM wa" found to have a “facilitatiVe

.‘

.i_effect on auditory discrimination ability“ (p. 10) From

this $tudy it was. found that ASM can be improved through

training,,and that 1mproved ASM does have a beneficial
effect on reading.,_.&ﬁ{g,‘Tgiif”¢%;‘;:{n o

4,

According to Hoffman (1978), Rankin COnducted a study
in 1926 to determine the frequency of the use of 1istening

as well as the effect that instruction would have on this

’"‘fiskill.7

ot L

that there were large individual differences in listening

.

abfl!ty.

Pre- and post-~}~

Mald .
PR

From his experiment he concluded that listening wasf“‘

the most frequently used of the communication forms, and =

el

He suggested that 1istening is a specific ability3f§ﬂ7u7f~*




i;thirty-four pupils from the fourth grade population of one't

.J;pupils and to note its effect on varied aspects of reading

‘-:achievement.: After a short pilot study showed positive

:': jgrade four pupils. Her study involved on.e hundred and R

~‘_schoolﬁ The participants were divided equally into a con-'f
Gutrol group and an experimental group. Pre—tests were given ,QP
:;;to both groups.f The experimental group received instruction‘

'“fin 1istening comprehenSion Skills for twﬂ~a“d °ne'ha1f h°urs

ST

a week over an eight week pefiod.n The control group received?fp

1

"figﬁno instruction in listening comprehension skills.l At the~endf}f

et O

‘inof eight weeks a post—test was administered to both groups..“

) fléThe results indicated that a significant difference~existed

?”Qbetweeh the mean gain in the reading of the»experimental

'ﬂgroup and that of the control group.m The mean growth of the

. [ -

:i'fexperimental group was l 51, while that of: the control group

e

-

'.fwas 0 63. '{g :7“ : “f i rﬁf}.~f;,.ffﬂﬂ:.‘

R

The purpose of Frankel s (1979) study was to develop

,fﬁand field test a: daily oral language program for grade five

S

“:results a. major study was done.- Activities were collected }(f"’
““f;and compiled by dividing them intO'Categories of phonics,,.'L’SZ
frw structural analysis, linguistic patterns practice, oral

23: language fluency, development of comprehension, development




'.'Aation of oral

Achievement Test, vocabulary section only,‘a sight and sound

inventory, and a criterion referenced test in reading.: Thernjﬁi:

students inhthe experimental group did better in the vocabu-'fﬁﬁ""“'

1ary and phonics tests after the intervention.;‘In this study

fthere appeared to be,no significant growth in reading compre-mwiff“~

hension.n The author suggested that possibly othér types of

. .
‘ e ',..‘.

intervention or more time was required for significant growth

‘s 0
_~..,,

s

Z“Frankel stated that

-'s‘,_

language in the.classroom"‘(p. 7)

\\

may appear to be an extensidn of listening.l She also stated

P
o 4.\,._

that listening is the foundation of réading and therefore it -
jr e 2V e e S f
could set 11mits on the ability to.read.zz e .fu' y.mg-" A

Dobson (1980) investigated the relationship between the ;,!‘

o ) & T .". -
M

oral language development of second grade children.and their i;_?x"

,}- .

He used the reading section of the;

s, o

reading achievement.

~t",4, '1‘ i o

CTBS, Level C,.to méasure the reading level of the partioi- L .
' i \. e el 1"‘. .

X -t £ --,

'pants and the OLE to determine the oral language develop-

ment of the same students.

N

domly selected from four-elementary sohools having varying
Ierers 1 h

From the findings of the study

¢ M

socioeconomic levels.

Eighty-two students imre ran-:.:

IV"

W

reading test also scored low on the.language test.

Thossn




[ e B “'“x. DA T
e, H

who scored high on the language test also soored high on

v
"

of a sentence, and comprehension of a, paragraph. Since
S listening is an: important\f‘cet of oral 1anguage, his

'.'_',.:.,l study had implications for 1istening. : ,"f".

i"jf“i: . In their discussion of the relationship between

B

S :f-o,.‘-‘.;ft listening and reading as reported by research, Petty and

the reading test th.ch dealt w:L.th ‘vocabulary, comprehension

P

refine this skill, develop better 1istening habits, and

LA

learn to evaluate and criticize‘ what they hear. ‘

xn

P ‘, ‘.

Schools (1980) reported t?at studies have shown that at

1east forty-five percent of our waking day is spent in

‘The developers of this program cla:l.med that

for students.n

"t"listening is our prime communication activity" (p 24) .

His Obj ectiveff}

‘:\

'throughout the year in a grade two class.;‘{

The 1anguage arts curriculum of the R,ahway Public

1istening.,~ This time increases to sixty or seventy percent -

Lx.»t A

:L’Jﬂ—?" SAA LIS




DL M T N Blarenien BRIV

'the speaker s words, and making predictions. To develop

-

better concentration the students were: gradually introduced RESNIE

s

to more and mOre distractions. After each new distraction

[y

the children were tested on’ what they had heard. At the N

end of the year these .ghildren could pay attention to what

they heard while the radio played, wh;:.le’ the tape recorder

k._
“

was on, }during the running, of a sound film, and whiie "'7

x'v'

announcements were heard 0ver the Public Address System of

;s ..their school .

.

Ta- listening dependency or a reading dependency, and 'the

variables\ of spoken a.nd written generative language, s“é‘lf’—"“ |

L concept i intel l igence ’

., B e

economic status of sixth graders. 5 The sample was drawn from

., [

o o l‘the population of a small elementary s' hool concerned w:l-.th

.

v fi pupils from both rural an‘i\’

v

ticipated :Ln the study..; The.results of tlf,; study indicated

1 —

LA that students at that level have better developed skills in~.‘ : -

'

" "é‘readin\g-than 1n 1istening.l 'l‘he results suggested that more'v".:

attention should be given to the teaching'of’ 1istening

skills, especiall i r those students ,who have not yet

AW W,

‘developefd competence J.n the skills of reading { L 1_5'~

Lemons and Moore (1982) stated that "the influence tha:




listening with seventy-seven pupilsmngfourth grade.. Th?J"

'f.s instruction'was given over a eriod~of twelve weeks.-ﬁfﬁéi,

, P heT /e

Results of thls study showed significant improvement in"‘

1 ._'
K . [

1istening-and'reading by the participants.f’Lemons andﬁ

-*.. P ,4_. '- \ » o~ :
o % -

Moore conducted a study to~learn if. training in listening

e . K _a e

would result"in improvement of reading skills; They used

\-». ‘.

‘iforty black inner-city fqurthugraders.,"These children were
ategorized'as Bow socioecdnomic class, '

about one andcxmrhalf years behind their grade level.

’

Research‘AssOciation Listening Skills Program,'while the

-_‘
c

-._,:«*The experimental group participated in a twenty minute

L J

‘ listening training session each daynfor thirty school days.

f“é An analysis of the data collected from pre- and post—tests'

v‘o, , N
S by ‘;ny.‘ “‘.- ,-x

l?shomed a: significant difference between the experimental

\l-' -
g C N ’

group'and the control group,.favoring the experimental grcup.:.,

Lemons and Moore stated that “ignoring the area of listening

s
a— - ., g

may result in missrng a- Very important avenue'for helping

nables the childito learn more easil“land more economically,

‘N .‘l

promotes sdcial -as well.as academic growth,
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‘“ used tqﬂ btain an { d

i ' w.i.‘, U ' N

This chapter will present a description of the pro- 3.'..
At R

. _‘ .

cedure used to identify.suitable actiVities for listening

: .t

L

e the procedure

&4'

instruction in kindergarten.. It will describ

e

a.'_.. -| N

"and~will

o 1,

::' Loy

as the accompanying foreword to teachers.~

f: activities, ée well

e
v

'e: as provided by eight kindergarten"class-

--,.. YRR

.co-ordinator .

e ,.,H.

After a“review of the literature related‘to listening

-a, .,

A P e “ o

K X .

d.the relationehip of'listening and reading and after

v

as expoﬁnded-byuseveral authore cf books concerned with

i . ¥ A

listening

IS -3y,

to determine whicﬁ

o1

listening, an attempt was made

. E

N L Re

"Ten specific skills, whichfwill be

PR
-,,.

M --' ,' -

Y
-y

this:a -children

IOy

KT

.%ngrm*




:! activities Were then distributed to eight kindergarten

'l;" N i -
,~;;.and the procedure of the activities.

' one co-ordinator at the Departmentrof Education leVel in

FTNY

In order to identify the types of activities recommended

for instruction in those skills,'a thorough search was, made g
in published books, magazines, and aﬁ activities‘file

developed by the writer. It was then necessary to determine

‘-which activities would-be suitable for the interest and Q“*

ability of kindergarten children.. The ideas deemed suit- o

'f? ab1e were adopted and adapted for use Ani the various skill-;f*“i )

, oriented activities.Jffﬁ%lffdfffzﬁldi ;fj;:iﬁﬁ'me~.f;hf&f“},;3“'

ninety-two activity lesson in listening., Copies of the jf“{fﬁfﬁ h

_\, : -

1anguage arts co—ordinator in Corner Brook, and to two ff"”

»

language arts co-ordinators at the Schooi Board level and

w f
..

John s., All of these people offered critiques which
NV

were used to adjustAand=modify the content, the language,

\

The respondents;fb




' ﬁngiscriminating among sounds
:;Reproducing sounds heard
|

‘"fListening to classify ob:écts

g ,'.Interpreting feeling S

F*Listening for details

'Listening for the main idea.

'“'Qfor learning, some ere prerequis1tes for others r‘The fore-

2 .

5TWOrd to teachers also suggested that the total'b°°k19t of -

Ny,

"Tfylistening activities be considered in relation to the fohr

f'main categories of listening—-marginal listening, apprecia-iffl§1
. [ \\ e
~tive listening, attentive listening, and analytical 1istening.‘
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listening a.re excél lent.
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This 1ist does not suggest any particular hierarchy for

learning these skills.t The te cher will note, hOWever,\ .
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“i that some of the skills are prerequisutes for others.‘:;ff"
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1istening to recorded music.A He or she'becomes active in

appreciative listening during story;time and poetry‘timef;
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L 3 e 4‘:\ 3

--1 .".‘, No one" has a '"oice« like mine.,

No one looks exactly like n}

R

spécial day cal:

W Sk o :
I'-am--part of my‘very owni

W & s /
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R
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"boy and~"gir1 :Ls special.

two. .teams
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Red' Ro‘ver He replnies, Red Rover‘sa,ys‘-v:"'.._--
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(Adapted ,ﬁrom Instructor ; M_ar
and- Ins‘truc‘tor,







_ MATERIALS:'

o T .
K ° o :‘ "..l . ,r:. . ‘-'er" A
Y S .
” "'Faﬁ S T
3 o
A : R .5 '
.o . RN ¢ £}
. Con . D

.

'{ Reproducing‘eonndskheard

'xPicture‘cards denicting the following:
A boy eating an ice-cream >:°.:.@:i_:£ oo -3"h1-

h A family eating dinner - |
A-crow sitting on a fence“ j',gv

j 2__,A'man sw1mming in a, lake N

A man pickingnup groceries at the grocery store

;"A puppy begging for %ood i"jﬁi'

;:}“A girl riding a bicycle '*f'A L j,yifeft”

"p'A cat on a table

. The following statements. .
;: Johnny 1ikes his ice-cream.'

J e, . .
My family eats dinner at five o clock

.l

. .'2 4
'3. The big, black crow sat on the fence.
4 :

_ - My uncle is swimming. .;.""

Si"Daddy is getting some,groceries.
WG,;:My dog, Bluey, is begging for food
.;_; ‘7ﬁ'fMona is riding her bike. ’

| .‘%;‘ Kitty is looking for something to eat.

’ .
S

'ﬂ.Each child holds a picture card The teacher’

'reads a statement., The child with the corres-'

ponding picture moves close tc the teacher and-'

‘1 ‘.‘repeats whatv 'the teacher said

4
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elReproduci‘nrg soui{dsift‘near‘d ' .— o

b‘g'

. MATERIALS:

am
am
Aam'

aﬁ

a;pqppy-

a' fireman. .

a snowman.

a: bunny.

I can beg for food. ‘j‘

- T am meltlng.

I can hop on two feet;fif}“

-

b

The follow:.ng sentences~ . e T

.
Py

r

I can cl:Lmb a ladder. o

,an'a dog.. I can bury a- bone.

I can play a piano.j‘t":

am a: musician.'
7.1 am a soldier. I.can march“”

E
v

8. -"I‘ can steer Daddy 5. car.i I can put on

.J L,

.ﬂthe brakes...

""I can close my eyes and pretend to lahe

e oasleep.‘

- - R

I am a tree.

R

‘The wind is moving me back "'

'.and forth Lo

. .-  PROCEDURE: .

S T
The..
[

children\stand“in a,wiaé”qricle'aﬁd,mlméﬂ

s :

11.,. .I am a gardener I'-ca'n idig With a. sho've'lh.“’-,
12 "I am tJ.red I can roll up llke a- ball RN "';',:'.
and be very st;l.ll. _ o & : L

3
|
B
i '
{
1
¢
'
1
|
.
b
1
-
+
.
A
i
)
n
“
o,
7
'
i

' - the ° sentences heard J RO, i
o * : (Adapted £rom Fitzgerald, 1979, p.7) B
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2-4.
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o
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'I‘he ch 1dren" aré ;thed to pretend

. ..,, N
i .

B ,’ y a:e L' the' 'supe ma,r;;a. 2

a picture card..from ‘a tablé,...- The

ey 8

to Iiihe centre. oﬂ the-room and"stop. ," :

pre tend they ar.;g_

v

cérd reminds “hims of

’-, 5

eggs

tr:.p :LS st: :;:ted,':‘ us:.ng the]

ha.ve not partic:.pated“.

'fidapte& from‘chappel, 197 ";_‘_.p."19)
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© SKILL: © . ‘Listening to classify objects ' C
) ) .. MATERIALS: 'Three..shoe bo:':es'.' : On one shoe . box end attach ¢ g
' | = 3y | ER a house-shape card with a picture of a piece .
P O ’ et of clothing on it. on. another put a picture ) ‘
CR [ . ; . .
R - N ‘ of a food J:tem. On the third house—shape s " §
4 i . , ~" N ’ . . s N 3 L ;‘ .
@ 1 o N 'card put a: picture of a toy. ';' . N
. i ra - y ; i 5 X ¥ L n . ,‘-: ; B 0 ‘ & 3 A .: B
. e L. Picture cards of the following .‘ g o ‘- T
o R pair of slacks ‘ ; o Wwm - L o .
O s - Bl A wagon e 0 e e e e e e T e e e e
e ST e A litre of milk'~-~ WE T, T L B
i ' iy S man s necktie B B A | EE . !
N _ _ 3 . ‘A~ pair _of sock’e 25 ol . ' o g
. al A steak S =l d = . ST
I I - = A P pair of shoes S R .
~t 3 i F IR ., . ’ N . N - Giee? ,:‘ ‘. .. . Yoo d A‘ . <2
o . . . ~- :’“ E A dress 4 s . . -",:. . ..~.' e . . - ] . . U .:.:
B2 4,’ . N 1 5 . 3 ,:. . - : N - ". ) ".’.‘ . T
: i ’ -t Some marbles S Ve . A L . .
K ', d [ T ':. 4 o | i s o " . ,' - . o0 AR . I i
‘ ' . A loaf of bread R U oL ; ..
g T e A..-toy train L o q
L 7 = i L toy tractor e s . A SRR
. 0 & e E © < ... A chi d' mobel . o e T L gl o e
! . ‘. “.Achl s:jce. S ET . meam ,.‘. X
spi=_ | CORR O . . }\'.'hamburger - 3 3 & W NEF .l fens
. . [ ' w'. ."'-- .l ¥ o 2 . ’ ‘c.A' bag Of potatoes ) . 3 "" ' ." v i = g .!‘— "" -
% ) : !;“ . T ' Z-A,,doll . i NEERET S | GHENUL Y S L | 0
Sy i Uy vV 'l‘hree station masters' ‘hat ™, o 7 - PO O A | D
1 . . - e L . Pt 4
.5‘ ": . .." 8 S "s.:. .r o hs ‘ . . 1::: c' s
S A PN 2 . X O G, 0 0
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L . Lo PN : : ; e
- . . . v S . K o S

£ > . tore . { N 1 .
e S i Z TR ) U
. H ! ! T P
S ’ - 2 -

¢ [ i i
B

r'jPROCEbUaﬁ; ;ZThe station boxes are placed on separate f'

,’f“‘ E ftables._ A‘child js selected to stand behind

Vi
-

. : each table to be the station master., The ;"j:",:f« fl
o other children take turns picking up a card

: and saying its name. A statlon master must

« -

i'put out his hand and say, "It belongs in- my *i\;f»"

a”flstation.,. Regardless of accuracy he puts the JQ“

e
S o N
-
’

"rfcard into his station.' When all of the cards L ' t,"'«cwf

.
[ N

:‘ﬂlprﬂ'if,, Nf;zl,i;fff;f-fhave been placed at a station, each station ﬁnhﬁ
X‘5'2~: | o ﬁNT"'QZTL‘.}ﬁ"~) 'pmaster checks to ‘see if a1l of the objects -:;;lfh‘f"‘ ?gf?
A “_Qj}v;:l ;',lf;idfjkjbelong.. If he finds one which does not: belonq? chklfp“ffﬁ
R R :ifh ﬁfhe must say 1ts name and wait for the appro-;:? ,.'

o priate station master to take 1t. 'ju_“' xfﬁ E‘. ' 4f:‘ﬁ

- . VARIATIONS;A.'The stations could lnclude fire stations,
R ’-bus statLOns,vradlo oxr telev1sion stations,;‘n_”lefaz p
Ty o e police stations, ‘ot any other places that S O
A L SR o
... the children have Vlsited while on a fieldf S
o “""-f .// ' ;; ;"k: 'trip. “The station masters' hats would *ﬂt..;‘ _—
! . :fnlndicate which stations ‘are being used. § 'fnﬁ -
(Personal File) ﬁ}.f“‘v' S .
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e “. | SKILL: .- Listening “to" classify objects L S | Y
J i -: -.- B ,:‘ . N ) ’ : " v ) _' : ‘ " : .'_‘-“,._.' ‘; - ‘ A ‘) .
S B : MATERIAL: ~The following sentences and words L R
- . b e O e ga. They are' things that f1y. , robin, bugs, N
- R e o N " - cg ¥,
velp- w N = ! . l . . ) . ¢ ' |
I T cars e & T e T !
L " A S : 3 '2_. They are musicaL instruments. @Ry - 0 TR R L e
5 PR T vxoun, puppies SR TS L
S i R f They can be cuddly pets. 1;;'.ons, Kittens, . .. - < |
L T, . B e F 2 ol . .y a2 o A ‘.: -+
puppies U AE ST il g
L " A PR H E - 3 5 . o : . L - P )
. . LG R . g : 7 F i a
T Tt R 4. 'I‘hey are names f.or girls. $ Billy, Mary, T Lieni.. HPE
5 ) "‘ ,’,-'-: l Judy' ", 3 ,}:‘ ‘\'-;‘_"‘ K ' ;'_',‘- 5 - - ] ’ ".‘-‘i‘..,; :‘. | ". -
5 SO Y | #-L 5.~'. They aie pretty flowers.‘f roses,” tirlips, ' U y
; % " "".- s ! :‘_ . T o ‘\ U (I B ";g, o)
: S gingerbread S 0 :
. A . e pn B They are good to eat. © Gake, ‘camera, ..'- - ° .
0 - um B w T o Tk £ 0
N A i "R R cookie S B a ) o i el
e e I o 7 They are found in a. kitchen. . ups;,. forks,
M @ g o o S U haVe it in my bedroom. p:l.llow, elephant, N ool il | §
: o - O ¥ e : L ey " o .“-.-'*,
e O "',bed . oy T g
Lol e e T 1 I can see it in my é;chool. chalk, . church : :
el Rl S e teacher o . &
E tar - g ) i N :,' .o '.“:..-' . o . ” S S ; ‘ R ". St T
Y I PR 2 . T 1_0.., It is part of my body. "Knees, shoulders,\ e
. i . ' e ~.\ " g - . "l ’ .v: ’ . . L R d el ' [ ".‘ ¥ ’, ."A P : ra B ’
ol R AR 5 . d ,.parks = ..‘,; . ' e LI K 4
A TR TR TR e I can buy Lt at the supermarket., ‘lli‘gator, T ).
: B - ' : : m B ok 3 O %
5 e . . . d B p FIR -
3 4 . B " T e - s , ‘~ milk, butter LT e } RPN 2
N A b R . s e, 8 ‘ . S R -
: f_- 2 g o : 8 U . : : e
TR ] . 12.- It can run Very fast..‘ cat, puppy, ai SR
"::: s e .4 ' . ",- ‘.' "" ... . : ) . ¥ o U . 1o “ i A ‘, ': :‘:."‘- b
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MATERIALS:
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.;‘ ’éla Beaj . ‘ i
’ g R ' "
Pictures of the follow1ng attached to the ;f
- ;cbottom of rectangular pieces of cloth . B
- : A lady s dressl A ;‘ ' V
f'A pair of men"s séégs ;
f " 3 “i “A baby'S'shirtif”rL”x .‘\
| SRURR Sup towel °,<' ht;,i“ff,i;‘k .
SRLR f-A tablecloth 41;[;"{L'91f.'” ;

e clothespins

'm,

{A‘baby

Y kitchen -

-Listéaing,tbfciassify}pbﬁécts -

P .‘ . N -._'n

'

- e

A clothesline W1th7a picture of a, man,:a e

.woman, a baby,'agg$tchen, a bed, and a bath—

‘tlroom, placed at intervals ',“ e .1 R ”h-f’

g0 s o . . . . @ .

o
,/

ft~6 cardboard laundry baskets, each with B “lﬁluﬁffﬂ

picture of one of the follow1ng objects

+ e
teon, l;‘,(

man .. e

3

By 1ady s night gown _f:"‘ i : ;{-'
Vf'vIA pair of men s pyjamas ; -
S jA lady s blouse S - R o

”'-,A maﬂ s shirt figlfﬁ:}j:‘”g{“tafil1;,H

o
-

TTA bathroof%i’~ : .:f- 1?f :”;f“v»iﬁl‘ - F‘f ‘:H

}A'bathrtowel' VA_~;':' ;&,”1f.1h .“f: :1¥Ef,f Qélr;ﬁ

L] ~
I
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PROCEDU

‘ J .
;'wA~bab§hs'dress I Co R !
/

ot

A baby s. Jacket ‘jﬁt;; A

A set of pillow cases

A large blanket T P S o e o L
R o coon o]

i
1

This 1s the way we wash our clothes, S

Wash our c&othes, wash our clothes,."ﬁ<;¢
This is the way\we wash our clothes, ‘“.;

So early on a fine day. :gf

i
4
P,

. This.is the'way we. sort our. clotHEs,,yyg': <
’\'t:ff Sort our clothes, sort oureslothes,
e This 1s the way 'we sort our clothes,
? So early on‘a fine day. B} 't B
| This is the way we: hang our clothes,- SRCON )
Hang our clothes, hang qur clothes, |
: This is the way ‘we hang our clothes,
So early on a fine day., y,‘ o .

LERE

laundry.j They talk about what happens on’

laundry day. The children are told ‘th { they

are going to sort the clean, wet clothes and

The h

Then they are going to hang the clothes.‘ B I U

' cards are randomly piled face down on a table.,

‘...

1 H X ’ j "',

,‘» ” “‘.""" A (_v
.;' R ﬂﬂ}n;
e L ao
S ;_ N

;' ) . | \‘;1523' X .
S . :

A set of bed fheets f'f{( ‘! :',‘«:y'?’%:.fli'—':‘lk{'ﬁi

AR Sl ]
The following song" ?';._- ' :". S A ;J |

The teacher and the children dlscuss the word S

put each item in the basket to which it belongs.ggh':-3z"
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e

t.the actions mentioned\in the song.t~:ﬁ“W'H

a N N
PCTrEY S

‘A child is chosen to pick one item of

_1aundry and say,,"It is a (names the 1tem)

All of the children say,:ﬁPut it 1n the
| .

(names the basket) basket.". The children
i

'take turns picking an item and the action

i

continues until all of the clothes have been 49

A 3

‘sorted and put into the baskets., Six children

"iare chosen to hanq the clothes on the line 3;?5

lre

"while the other children sinq the song and do

) B
‘\

v~

‘(Adapted from Instruotor, Mar. 1979, p :438)
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The‘folloﬂingﬁstorv:”': g Bt 3 e
b .ot A ¢ e e . g .

. .
b b . .
: B - .
PP A . :

One day Mommy, Daddy, and I went on a hike.'
We each took afbasket on our arm and

walked along on the shoulder of the road. ';

[ s

Daddy walked at the’head of the line.n Soon""n:

. 9o

'.\ oy, aF e it

said,i"I think we should return home., We want

“.r “.

When we got home { .

*to be back before dark:ﬂ

‘

N Daddy went to the ice-chest andlgot some ice-

Loa o H

Rgater ey went to bed., My

cream for all of us.

g

'|o.;

purred softly.; We will probably go on a hike

K o g ¢ 0 S

again tomorrow.

- .. £ ol

Who knows? Maybe L will take

kitty w1th me.'?If she gets tired i will carry
I " . '--'1 __‘.,r . *
her in my arms. -Maybe she will liok my face..
I love;;hat' . n”:g 'T i ' .'.;;.:' R
& “; j_‘ ? - K ; Gl

the parts of our body.f The teao er says the B
names of the body mentioned in the story and» :.1

R

Mommy looked at the hands of her watch and :ji,q'

-;jz'same name.

The children also point to the parts"

of their bodies. The teacher thén reads the 3

'.,.. -

., . A ‘\"' o

kitten curled up at the foot of my bed and 7{: }}.“

story and the children POint to their body as {:;{ﬁ}f::
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-, MATERTALS: -

 Interpreting feeling.

'
St

.[‘

The folLowing story and dlrections"'w”“

'A tlred, old man walked very slowly den the

1 4
street\. v He was 1ook'ing for his 1ost dog.‘

had been searching for her a11 day

.u

'man was. very sad. A tear fe11 down over hisw-ﬁfﬂﬁ?'cw

—. r

¢ xlird
e s 30 A Jcm‘*
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3}1

Children are having a party at school. '?1

'

A’ firetruck is stopping at our school‘

We can. visit the zoo tomorrow.

“x

1

Your birthday present is coming from the

bicycle shop...~ }:. ="

‘ ‘.-?{ﬂ; A AT DR ) - e e
'fl o ,-~}: L E " :
a0 3 " ; - o .
R ; X - S
/ © . SKILL: Interpreting feeling -
o S LR AT T i
S il‘-MATERIALSil Pictures of the following objects. P )
N\.\'\ T
‘ T ‘ An ambulance
- Lo i . . Santa Claus " - s
i : K . '.\ .
-~ . ~A"hospitaL‘ . AL .
" __/ . . . N ) .
s . : : A-school f',“ Lo
. o 12A.f1retruén .g . éj' '
‘ . N L E T S .
Lo .  A‘zoo- \ Do .
SO Do R '
; - A bicyecle shop.- . . .. o
—". : . . : o '49 -, .
‘A'candy”store-,g; P B ,
P Icecream 1?’\4‘"“' PPN
i. " . Bats and ghosts :? ”';i q~,;}q:~' 3 .
. Popcorn o )
A little boy sitting on aﬁsidewalk -
f; Children playing and a little girl sitting .
;o The follow1ng statements' N . et
" ‘ Your friend is in the'amhulances o s
h - Q?hh Santa Claqu 1s coming to town. 3 o
IR '1'3. Your pet‘hust go to the animal hospital. ‘. S
“~‘“?ff\ ‘

You may spend your money at the candy store“:,f:

. o
-

S

L
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: v ® 1 3 /‘.
e 3
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’know the feeling which 1s represented by each

'lsad, scared, and lonely. The picture cards are
~“then given to the children.‘ The 1arger pictures
g,of the objects are p\dped on the ledge. The.é

hlteacher reads a statement and asks one_ child to’f B

'.place the appropriate face picture ‘near, the

|picture of the object mentioned in the statement.:

(Adapted from RusSell & Russe&l, 1979, p..36)

R MAMM‘&W—

[P SO PR

fpicture and that they know the meaning of happy,.,‘

L . ' .
. R .-
. ST )
. . . L LT
> —— el . o »
- o . . IR
i : .
< i
. P .
e - ‘u
. ,
. .
. 5 » :
: , .} !
] - .
P R T H
m. R

a ¥

Al T
' ’ < s N “-‘.',:‘
RS . ° 119
' 9.;“We will stop at the Dairy Queen for a
- treat A " o )
. lQJ‘ Bats and ghosts are flying around tonight. -
N ’ ”11;' Let“s pop some popcorn right now. . S P
n K \ .12, This little boy is’® lost. '1-,W"' . . j
;rﬁ' 13.. This 1itt1e girl issnew at school and she-.v" ’
iy BN K:does not have a’” friend
" - ‘ Picture cards of the following for each child' .
i ’ ¢ X ' . : : \ o '. . VA r
i ) ‘ S happy face «,,AA"' _,'-.g_; ‘f :.‘J < S
| ' "}A sad.face 4' . >
: "A’scared'face a , "
) A worried face. * .. i e S
.PROCEDURE: fThe teachéb;showsfthe'cards to the children.'
IRttt :
' " . ,They talk about how our faces show the way we -
; - /’5, 'ifeel. The teacher ensures that the children ) -




| 5
b o L R
i . S R cor20
| Sklﬁb: 'Tnterpretlngafeelihg :.;; t '~;j£:'
N -ﬁATERT%LS?V'A newspaper ,TH“-‘V": o RN ”f"'
2 . ~i 'i The follow1ng newspaper storles; ?:- B -
E ) flr' A llttle girl has lost her kltten.
. 2 ;:U . She is very 1onely w1thout~her pet. ;Z
o “Vél | Brown and his family went on a plcnlc.
‘ f“, '!7 . ;They had 1ots\of fun in the park
! \h' ,DZ -3,;;A llttle.puppy ran out 1n front of a. car.;
;JE' E 'ryesterday. The car went over the llttle.i‘
:{ .\g_puppy s paw.' He began to cry.- | i
’ i .47"Tomorrow ls a hollday., The chlld en can;-b a
";lﬂstay home and play.‘_'
‘ 5. 'When Bllly got home from schodl he’ got a"
i "', "h blg surprlse. Some of hls friends were at
N ‘t:ph"hls house for a party. It was Bllly s :
: ? S ‘tbirthday. ;"', \ "? '.‘:
§J§,*{Susan'1eft her doll on the porch.; A blg
B "ayfdog grabbed 1t and dragged it throuqh the

g,

LT “%wwmmumﬁmumw g

RS

o

.}Pnoégnuaé?i

3 o

, ',me'd When Susan got her doll back it was

"torn and muddy.

The children 51t fac1ng the teacher. They

‘discuss the kinds of neWS found in ‘a newspaper.'

:They dlscuss how some news is pleasant and some‘»i

’”'7news is sad. As the teacher reéds each story
.‘.the chlldren show the feellng they get from 1t

::f‘by showrng a big, broad smlle or by. frowning.

(Adapted from Petty, 1980, p. 192)
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- SKILL: .

" MATERIALS:-

1.

- /PROCEDURE:

\ In‘terpt‘e ting feeling

*bhi}a
child
child
'child

chi l,d

 Pictures-of the followings ° - «. _ R S

sho'wi‘nga sad. face
show:l.ng a pleased expression
showing a surprised expression

show1ng an exc:Lted face

‘:ﬁd e ? Y

""‘The follow:mq scripts.\ ,'.~r.'
"_, ‘1'., :,Hey-
CL2. ', You are spoiling my flowers.:

a. ﬂOh'

4. :_‘1‘ 1ost my beautiful ring on the way to

‘lr’icture 1s glven to each of f:.ve chlldren.

The teacher reads a script.

‘script. S R AR

o (Adapt‘ed,{froml Cheyney;;"ﬁowe5;3 Rége¥, 1977, p.

show1ng an angry face <

"y

I won the game. i I won the game.

S ’
Get out of
Did you really have a’ fight with

your friend?

-‘school. ) _ "
5 ,.’,t‘hi.s is a very m.ce day. 'I‘he sun is so
"=warm and the blrds are singing.;’

'~‘=They stand in a’ line facing the other children.‘.' R

rShe calls on a

Chlld or lets all of the children po:.nt to the

picture which shows the appropr:.ate face ‘for RN

'the feeling Whlch comes from hearing the

;
,—‘-ﬂ

14)

|:."

LY

.
PP L.
3 .
P N
3
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SKTLL¢ -

. MATERIALS: -

1

AN

LU0

T

“PROCEDURE :

‘Q(Interpréting‘feeling
_The:following;descfiptions:“.h o Aimf.7'

".]‘-.A
2.

=
.:4J_
N
a é{;
- 7 s
"8,
35.

E'”-:faCing the class.

»'fcalled on €o pantomime the action.‘

-

Mrs. Brown s hat is blow1ng away. .She~'
is trying to catch it. “:'g""'f S
Daddy Went to sleep in his chair.

Johnny is 1i&king on an icé-cream cone.:

. He is.’

'snoring.

Mommy is putting on her make-up, &‘;u'\

Susaﬁgqs eating her cereal.u

My'Sister is daneing to muSic. ;

The teacher is playing the piano.ﬁ

©

All the children are asleep.

*fTen children are selected to sit or stand

As the teacher reads each

fdescription a child from the group of ten is

4\
The child

"who is dOing the action must use a. happy

- -‘?.expression or a sad expression.’“The class d

-,:tells if he is happy or sad.

If they cannot

x:tell the feeling the teacher and the children

~,.fdiscuss the reason for not being able tO'tell

T (Adapted* from Wood 1977, P

N

r o~ i
5, . 7

My dog is digging ‘a hole to bury a- bone.:'

My cat, Tommy, is stretching and yawning.v

¢

i

.:91‘;h ZQQ,P,

T

. <
RPN PR
K8 T N




A S A S L Py ey Tar s e e e
- ) ) . ‘.‘"\‘...'- "- ) ,‘ . - x - , 123 ’ -‘ ! .'
| . SKELL:' . Interpreting féeling - -1 -7 o0 T
B : i MATERIALS: .:' A happy 'face- card -'?.nd ‘a.._f‘sa:d' .'face"'c;'ard:'.,fo’r-' ] e {"'-. a5
A S et e -eac’h'chila, AP L T S AL L A
ol . " The follow:.ng short stories' . ST
" ‘ . ‘ 1 A little girl and her mommy went for a . S ‘\
& AR walk in the park. The leaves were "\rery. Y “ ‘
! o) -j' : , _ -."-l‘ pretty because :Lt was au_tmnn : The little _ R O
" ' : . N “':: girl said., "'I.‘hank you; Mommy,.for bringing R
' _:;‘ ‘: '.:"..;_..,.,":me to the park. I loge to look at tﬂe '_ )
B L L :'L:",pretty colours andflisten to '.the birds ‘ f t'-': r
e ‘ By ;Nfrommy and ‘hig daddy made a very unusual Sy ‘
. B B . - ‘ ':."‘-_"'-T;Lk:l.te. They made it'out of colors‘e.d cloth s
. : i ) ' o :"_and 1ots of pretty ribbons." But when they R l
! £ : " ' '.went to the hill to fly the kite a strong '-_.
“ . L g _-“wind came and snatched the kite away. ) '-.- _t ot B
: ;e Do got, caught in.a_ tall tree and soon it was'
:" ’,' ',_torn and ugly..".'I'o.xmny could not fly his "
: b ] S kife t‘.hat day. E : “ ny :j,:,:'.-' A T
" 3 i 3 A 1itt1y puppy named Frisky was playing on. , - d .' B
- o _-": -' “the back lawn._ The‘ sun- was shining so by Y t L
i - i o ‘. ‘ . 'nice and warm. . Frisky s master came home | ’ e a
. " | J from the toy store. : He brought Frisky a. < "
M N = . “,‘":: . I'. ~, "-new ball. Frisky——and~his master had fun N
' _,," ::,playing with the new ball.'.' 5 \ e ..‘,- 2,
f ) -, 4 11: ‘was B:Llly 8 birthday.' He rushedhOme -':”: L0




S e WD Rl a3 R . A
1% ’ {.“." : | & from school and raced. into. the}itchen..‘:i,"": g e g
e e ’ . ,“' L u A big box was sitting on the chair. "y "
i o LB Billy heard a little whimper. When he ‘ ; :_:."'}
: | - L £ : looked into the box he saw a cute l.itt].e ' Tr
. : e " puppy. Billy had always wanted a puppy . . iJ
':. : o ; and now he- had one for hisL very own. | ,
: N - '.‘. . 5 Mary s uncle came to visit. He knew Mary R P
A - i -— S loved ice-lc.re'a:; ! He gave Mary two quarters.
y 5 .:. ‘ When she heard the .jingle; Jingle of the ‘_' s '
: o £ . -,.'.- ice-cream man 's bell she ran outside and ;1N
P gl 3 ' o got a double scooP of‘her favorite ice- * -.,1‘.
éream'. gl o, R T
"' o - “" -_PROCEﬂﬁR_Ej:‘: The children sit in a- semic~rc1e facing the )
) '.' .' . ‘teacher. _‘ ’l‘he teacher ins:ructs the children PR )
’ ; : to 1isten to the story and 'ifi'-they think the zﬂﬁ ’ :
. . 7 : R L person in the story feels happy they are to '
i R / hold up the happy f.ace..~ If the person in the . |
.";--' i . ' story feels sad they should hold up the sad T ;'_‘:'
¢ f ,' - ”face. The teacher reads the story as’ the i :_-'_.5
_ ‘ children listen. The children respond by = g '
"‘:_-J'.‘ -r ‘ ) B - 4 show:mg a. sad or happy face. | If a: child B
{l Al ¥ | :i‘ shows a-happy face when»‘a sad story :I.s told -
o i g he should discuss hisrreasons for thinking so‘. ‘ x
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how can they let me know where she is?

"The teacher reads the story as the children :

N

: ,| w_ '; ‘l N
. : ' ‘1286
CSKILL: ™ - - If'istenilng to"deté,rjnlne“mea,ning = o st
- . MATERIALS: The fol lowing short ‘stories and=' queys,ti:ons:‘ L
, g R Billy ran into his house.: He asked his
£y ) .‘_‘ - -.mommy for some cook-ies. | After he ate some
, R . : L
‘ ” cook:n.es and drank some milk he went out- L
i . . ..}side :to play. : A w -
. : "Was Bill'l'y, ti}red‘or hungry?~~ ;iow.j do" you know? '
: SR " RO | .’1,,,'72.‘.“:- Jill was/not a good g:Lrl last night. When
R P her daddy asked her to go to be§A she began
B to yall and scream. ';‘;"_ .
B ) . "‘;iqw'..acs;iydﬁﬂ jknbw '_"L'I'i,i'l_"wa's" not ai good’ iji;r_‘:l?‘_, ey e
, ‘. - . .' ‘.', K . -
» - e 3.;' My l:.ttle white puppy was - very thirsty.
o He brought his d:.sh to the kltchen s:Lnk
9 and began to bark.
! ; s, E "f ‘How :di‘jd‘_l:tfknow my pgppy ;Wan‘ted"some water? - v
A | 4 I wro y phone number on my cat s. collar.
- .l;'_:' o .
E If she gets lost and someone finds her

o listen.:‘rhe *ch:-.ldren are told to stop and . RO

e ‘-'.":v:"_'-".-;_‘think about the answer to the questlon. . “A
DR o 'Chlld who has raised his hand to. respond mayd N

‘ "‘.v‘do so...‘ (Adapted from Stewig, 1982, p. 82)




:: Sl % SKILL:z ' . ~;:I:.is_.te'r,liﬁ‘gj--'*t:o determine meaning el 2 AR . ,
- e 1] MATER"IALS~ A train track made from black construction )
Toa ' S . o . 4L ATHE . e Sk S . ,
' N SRR, paper- HEIC T s p e Taen B :
" . L . Two cardboard cut-outs for a railway station- . ~
. O] . sl I} . N i
; : ‘,_V I ; A cut-out of a-railway engine ~' S ' .
‘ .. iy O . ' A cut—out of a railway caboose ) ‘ i ™ = l 7
_T , I & - A cut-out .of a railway car forr each child r; .
:',.* - . ; E (Each car must have a pioture of one of.: the p %) '
"'.. o T s ': objects being Jefined) ! .";,'." o ,' - % ‘
AR e . Iz M o T __— o
o o ) ; - The f0110wing definitions- ' '_-’ ‘.‘..: :: - ‘ :
i T T ":._ . : ¥ l It comes from trees.‘ It is used to build s
FEN - e houées..' LR o T SRR
ERC , o 3 - ‘2‘.:"‘_"1_1:";.5' sweet, - It is ;‘.vhi.te';. +'Mommy’ puts it ‘
A o . __ . O .i:n" f;:iallc,ie's'{ . N . y i o
- . ¥ ,‘ ) . ; "-,,xa.-.;.'_ 'it' is' v;hi't'ep It is used to write.. My “
' Ty = ) . teacher uses it. = . R |
2 | ) -; . S & It has keys. It makes a noise. ) I't_‘ 'is""'
b} ,;‘ 57 - Lo g used to:.write letters. - R B
N , : b E DT '-’5'." It has a motor: :lt-i_s noisy " 3% cuts. ' o
T AR ST gr-ésé.f" Sl ot T
i : S L [ .6 It 16 round“ It "'s ‘made of rubber.' “-Ijt" g
L B AF o . cdn boun'ce.' % = - ' L ) ; .
y ., e ‘;:’ I g 7 't has four wheel.s-.. : -.~I‘:t'-has four doors';; :.
% g :: ol . It is a: toy. ; y 3 SRR L )
& I - ( "' 8. . It is good to eat. LIt sizzles when it g:.s o '
g e ool , % B " i :Ery,ing.L It :Ls found in the' supermarket. e
NG | . y . O S = - :',-‘ ; e "o N
R e SRS AT = LR
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PROCEDURE

. IR i s
. "‘"\%«k&tﬁ}hmbw a;w’"" faand

‘ The teacher assembles the track across the wall.

- The station is. placed at one end and the
-

'caboose is placed at the other end Sufficient
‘ room must be left between the station and the :

‘.'caboose for the number of cars beinq used

during the lesson. ’The teacher and the chil-:v e

'_dren discuss a freight train. . Tli?y talk about

f}how a freight tra:l.n helps us, ’l‘he children are

\The pictures are then placed on, a table. 'I'he

children are instructed to listen to the S

definition, to think about it, ahd to be ready

to find a car to put on the track.‘ The teacher

.'reads the fJ.rst definit:.on, pauses' for a few

Fseconds, and then calls oma child t0'put the ﬁf-;

B car on the track The first child places the ;

' 'card with the picture of 1umber on the track." -
'-""The action J.s repeated until a11 of the cars
~.-.‘ihave been placed. ‘ Th'en each Chlld who placed .
ad"car -on the track is invited to describe the;:.in-'.

“A‘object in the picture which is on his car.: :

| (Adapted fron Thombson, 1975, by 61)

ST ';_; L aaw

R
;

L te
T
o

e .shown the pictures of the objects being defined.
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‘G| § SKILL: . f Listening ‘to determine meani.ng B ol SRR P o

<
.

A ‘small cut-out cf_ aboy.
‘iD‘ictures of the 1follow1ng-~
; A candle g . .

.,"'- N i, : -“_.' ‘”»'..
. ~A canoe! gy el S

The following definitions-'
-"1'. ‘..t is made of wax.

2 It is \a small boat.

thé water by paddles.

i "'It has links OF rings which are Joined. L e e

. It can keep my dog from runniné aWay.

f
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J ack

'I‘he teacher tells the children te help

.
e 3 .

...get up the beanstalk to reach the castle

. b B g g

Fon

. -a child to remox;e a pictur and place Jack )

thé* 'game- -pe,cket..'.

3 .. ., S . .,
i ) ol .

¢

the definition of the_ object which is picture

in the bottom pocket and then the -next~-one, :

‘freach the caatle. _When Jack has reached th_e
"“'ca's‘tle,' the children 'jb

. .--. T

_ 'about what happens to him after he arr:Lve

b-.-“.‘ - . ” ".

\'3 of
The teacher writes the stovry, on S

for later performances.

. q EEE TN

'The actz.on is repeated unt:.l

Jaclt reaches the castle. ‘I.'he teacher reads' -:3'.

¢
»e
I
%
e
.
i +
» ¥,
m o
v
. . Lo
Loe b

New definitions and ney- pictures may be added T 5
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dete rmine meaning

e SO i

g o

The fol;lowing shofi; sbories'
Jimmy and h:.s sister were

Jimmy to\ok his--sister 8 lunch.,...

Jimmy was _k:.nd to

] went-' shopping

Barry and ‘his monﬁiiy
. 3 ( =

1ot“of clothes. Barry begged his mommy

LY .;;

Which ie true?

. "-' ,_'“ . S

L I
. Th
.'..;w ..-. A‘-'

t0pped to ;’-_" .

ves

sy
k:n tn‘h' ”;S'u. 4"’1 W ‘.
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Al aw ey . NN - o ‘a " .
rmmmm~ ; . o e e ARy e
' . L LI . § - . N - “e . S
Lo PN , . : ]
3 + ts * . ~ v 1
b [ 1

h t R o : . ’ ' e - ' T toa, R
) .' s ‘ . Which :Ls true? : :
: e L . a. "The puppy was affaia of the big, : Co e
. n R e :'blac..dog. e T e T T R A

I ‘The 1‘ttle pUppy was lost.

. e “The puppy had no home to go to. '

'4.."Donnie s bike was in the dr:.veway. T_l'ie

) o : e ;(air had gone out of the t:Lre. : When|

;. co o ‘I'. v\ - ‘;_ / ) -Donnie s father came home :Ln the’ car'he ff l
B ! e RS 'I\'?almost ra\n.over the bike.:', R
/ ) - )Whlch 19 true? o g ” |
. S S L ‘a‘“.»". The \car went over the bike.-,“ . -
“ Q G - b ~.Donm.e 5 bike x::as taken from the [
:.‘.* ,‘ AT ' -firlveway.. oy o e

" - ‘e D‘onn‘i‘e's‘ la_ike-ﬂhad'a flat'tire.l" .‘: ) ’

i o S LA stop sign for each child: T s

17w U7 PROCEDURE: .. - - A'I‘he‘fchi'ldr"eh.'lli'sten as the: teacher reads the, -
o “‘ L scrlpt and the statements twice. 1The"éec‘:ond. SR
AT ‘f-ntime the statements are read the ch::.ldren put Lo
. B up their stop signs as ‘soon’ as they hear the A '., R
EER R R ' correct statement.- . AR . ' Co ST
: . '-(Adapted -from Stewiqg, 1974, p. .103). X ’
‘ o 1 g .241 . :l«. ; ) s ) |
! N ‘ - o ' LoE
. j:_' ' '“\‘:\.‘.v__;\”‘q‘ "
: . o St o , - K ‘ :
/ , ; IR & g
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“SKILL{ -

MATERIALS: -

"PROCEDURE:" "

.Listening to determige meaning

"None

Lo . : e, . PO
- . - . B PETEC

- J/ . .
T > N HE . B . ]

‘A window is opened'or'the childreh are takeﬁ*

cutside;t They‘are instructed to . 1isten to the'

‘ city sounds and think about what qpmes to their

o minds as they listen.‘ The chlldren return to ;~}'Hf

the classroom and immediately dictate a story '“

_or’ a series of 1itt1e stories about what the

E ,sounds mean to them. ) 'I‘he teacher may decide ) '
; ﬁ‘to allow one Chlld at 2 time to think of a-' B .
| ‘ f'sound and dictate a short story, or the whole ‘f
. class could help dictate a’ story about ‘a ';Q" :_yw;',’?
. sound sugdested by the teaoherﬁ‘ After thev5'.s '
',q:stories are completed each child may be ‘J
,; ‘inVited to draw ‘a picture of the objects that
: ~rﬁmade the sounds.{ The pictures are grouped
”arqund the stories. jrfffff'“ ufj gf_v ‘,':‘;,J53"
. L L
(Adapted from Burns, Broman, and Lowe, 1971,
O : p- 89)
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" SKILL:

»

R 1

MATERIALS:' -

| i.zz;etening for details .

The'poem “Cookeryffby Marchette Chute. -
‘The followxng questions',h

1.

: 2-"

,What was the perSOn maklng?
Why- dld the person use ralsins?

‘What dld the person forget to: do?'ﬂ

"*“w%&%%@ o

JUSSORV DU RO A - . B
. - - R Lo N

) N -

{“ "‘o 4$:“What happened because the person forgot? ff’ )
SWhat did‘ the person ‘do f:.rst? :~_ o
‘ 6. -What' dld the person .46 next? .
- ;72'!What d1d the person do last?
’ ‘iB;.fWhat mistake dld the person make? ;
';vitféh,pﬁprBﬁRﬁ:' :\The teacher reads the poem as the chlldren
'? - Vﬂlisten., Then the teacher instructs the
;; A:-chlldren to llsten carefully to hear every-}'
' thlng that happened in the poem. She readsli" -
';the poem again and asks the" questlons.a orie
-:fchild is 1nv1ted to reply to each questlon.'ia.”
. '131f he’ cannot ansmer, another Chlld ls called,. ¥
! ,"i1on:tQLreply.L s | ~
e wm o T S I
"'/ FOLLOW-UR: - .An art activity' related-to-the’poem '~
T L e T :A~f_‘ . . -‘hlﬁiﬂﬁ ,
| Uit (poemi G Chute, 1957, p. 32)
' ; ) iggﬁf L ’ :
g L - ;
st e T e s N ' § :



v N - . * -
, - ST T e e Y
- .o
kil i e e ey TR TS e
. . \ , .
o .

© SKILL: " Listening for"deta'iis T S ( o

MATERiALS; . ‘The poem "Big Waves and Lnttle Waves" by

B B e . .Eleanor Farjeon .

- Pictures of green waves and blue waves
; o Sl ' e
-PROCEDURE: . .?During the reading ©of the first two.lines

) ’ ' I .rthe teacher waves the picture of the green

SRy s 5

3 ‘ R .

e R and blue waves. While the third and fourth\\g ,“7
I ﬂﬁrf-; gfl-Hlines are being spoken the chlldren Jump and A,vffj o
e . '<gmove their arms in a" diving motion., For J_J“

\;;éﬁ”'fh‘f?p o 1,.ffff:3f‘ lines five and six the children extend their S

o | iafarms over their heads.‘ During 1ines seven |
'and elght the children make a half circle

3:;f:1 j,; o \'uith their arms.f For lines nine and ten the

| Lchildren whisper and then roar as the words of 'I.y?;'\.

v:N,/ h;l'v*‘l,.;' “};h"z1?”7llthe poem indicate.: During the last WO . lines '

“the children use finger motions while movrng

_ 1ii”j",f' B closer to the person next to them. .

. . (Pcem: Burgess}‘1964; pa.69) - R
..'.": . ‘.4’-: . :
o b
o :




R ; | . T o
" SKILL: ..  Listening .for details' ' B
e CT =
{ .

. MATERIALS: - "I"he'lf'ollov"lint_;"‘ short ,'sto_,r‘j,’es,‘ and questions:. " . .-

‘l‘,- The chlldren were very thlrsty.v- I‘I‘he:l.r

L : ": o o '\mother said they could ‘have . lemonade or
. C . N o : . : . ) X ‘Q‘.
S chocolate milk.’ They chose,the milk. - Lo
o ' : ;.:Wh"ich:dr;.nk‘did; ‘the _cih_ild_r'e':n chodse?
G \ . 2, Billy was pléying :r:n"the yard -AHe"‘_saw"
' \\ ‘1:’.1‘ ","'A - some: baby birds :Ln a nest._‘..v - ) Sl
S N R f';'lﬂ“.:1Qawhatfwas‘Blllyjdbing?ﬁV "f,f‘“‘-“. I A
- ) v o A A d ST o SR S S

SN 3..: Karen s pet turtle did not move around
Very fabt. Sometimes it caught bugs forf‘,‘

.j_t_s .éupper,v'-- e

" ;.What ‘-:did %aren_'s‘j turtlelike .to \eat'?'“ S

’A “v ot ‘ . } ‘ . l * ‘ -' . - ’\ '
;4. The teacher took the chlldren to the pet,,'_-_ A
shop-. : They saw budgl.es, hamsters, para-—
keets, and wh:l.te mice. o l i
R - - T .!r . ‘.:\i‘"
g o » ;-

Loosn T :._ ‘Whert/a’di‘o. ‘th‘e"ft_ea,che‘f. tta,ke" the ,}cil'x'i’fl._cllre‘rl? TP

She made a salad and she cut up some meat.

Lo N - .,

1

‘ R e .-;‘5:.'_, y 5 mom was gett:.ng supper ready. .
i
{

: What was 'l‘ommy s mom gettlng ready?
B L g
' - C SEEERE -
x
:
. ' I.' .= ."
. - - .
¢, . '
: "
o ~ g, s
3 i . ~ = e,




T

. .

' PROCEDURE:

-rﬁf,{«ﬂ .
,a !

o 3.; The big elephant trod on a peanut.

vuf7f‘ The circus came to town., A 1iOn got out

JfS.. Our neighbour s, hcd&e caught on fire.;u'

" "Tfthsé houset?aughf4937f¥ré? ~-”?"‘1'- Y

lf::S On Sunday our family went for a ride on a . } T'il‘yt

‘1Q;i\weﬁweﬁffto'Toronto“onfa'jet5§lane.' Wé".f3 o

The teacher instructs the children to 11sten f.

15 Bt v et s ke s gen Arseamimnyap i —
v R EEEETT f . R
g o .
M : K e b ! .
- S v ¥ s

L7138

.bHe screamed so lcudly he frightened us.

i-Whatgdid the'elephant tread~on?";',ﬁ.; S
PN o A ..‘ }/ .‘ " . . ) ‘ o ‘ - . ‘ , ',."I . K ’ ..
YOS - .-;:\r‘;
., / S . Co .
-of his cage and ran_down: town.‘\ A ”j -ﬂa S
‘ - S ¢ ' SN
3 What,came’toftowm?ﬁz;.}}‘J DR e

V

The fireman came and put out the fire.#

big boat. We ate supper on the boatgftoo.,,

When did we go for a ride on a boat?

PR
’

'“saW'loti of people on the plane.i.‘if

Where did we go on the plane? ;'}~f fh_ T

[N . ,._,/’

.carefully so that they can answer a huestion. S L }f*‘_f

fu.fThe teacher reads the story and asks the'
diquestion. The teacher allows sufficient tlme

. *@“for all of the children to‘think about the
.?JzanSWer and to raise their hands é; they know
'ifﬂthe answer. The teacher calls on one of the ;"t
‘"volunteers'for an‘answer.?f”

' ‘(Adapted from.fratoville, 1968, p.,63) Lo e

1

w

i
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 SKILL:

MATERTALS:

-\diameter._

- ' Coed
e .

7.:and described-'

A heavy cardboard circle eight 1nches 1n

‘as illustrated

)

colored as. shown.'

it

- Listening'for'details“.,",t wo T

A color wheel for each child as 1llustrated

0

The circle is: divided into sections

Each section of one: sxde 15

The other side is drawn

i,

into sections but left whlte and the words to

represent the colors are written on the oard.

From cardboard cut a foot shape two inches

.;'

with a paper fastener.

.
© orange -
3 ; .
a’ P
;. :'.Q (.
e N

:\ .x‘} % . 4'. "

long ahd attach it to the center of the circlejf/”#

» L . N i
il . T - B e t ' e T
. .. P cooT B .
3 - . VR
oo : vl
.t - 3 R ALY
. R ———— ke i s o
- .
' . ' N s \
. " ,
.’ I ..
7 N «
v :
: . 139,
v
;
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PR . v Lot
. _‘UIT*"%,..W'. a

.;..’...;_l Lo ﬂ‘ .

l{ -

'F'gdiﬁg to leave his friends and go to’ his -

2;

Lo
. X

C3u

L

PR

- _get some popcorn.‘ Ca

‘Jtree;, ﬁe laughed and said, "The color '.

i Black Street. :"j'

'street? - ,f‘f d_lg_" - i':” SR AR

“w'The[foliQWing-shont‘stories;~ﬁ"

-'Sammy}is‘tired ofxblaying‘ball 'vHe’is-

. house on alue Street.._

Mary'and Jlll are twin sisters.. It is-*

time'ror them to- go hgme for 1unch. Mary E

and Jill are going to their house on -

Rt ASOAR S Ko8 A miiar iyt

Yellow Street. B .f,‘d“;f_ xiwf{»:.l Ce

A big, black dog came to the park and
frightened Tommy. Tommy wants to tell his

mommy.f He will have to go to hlS house on

Billy is hungry He wants an. apple. “He_,'

1s going ‘to get one at hls house on Red

Street..f,';.ﬂ f{'f,~n;,'h‘~u ‘ﬂ; o

-

:"The name of- Sara g street tells the color h

'of a snowflake.u~Sara wants to gq home to--

§

‘When Blll says the name of hlS street 1t

_thn saw a little mouse scamper under a

rhymes with sink. .Can you walk to Blll sxlgfgf

e




———AGt 8 AR 4 e - s

T - e - ST
T N ) .
: et o s v e et g e s T T~ e
T . ’
. f“l“‘l.
f ‘ . D - : | “I‘.' § . ) o
of the mouse is the name of my street., o

¥f8; -Tammy 1s eating some fruit

'T Q.x The children have a11 gone home.

“;ﬂgrass.
" PROCEDURE:

‘jl’the stories.~

shape pointing it toward hlS street.q

'“\shows it to'the teacher.‘

'have been used

.- VARIATION:

"the street mentioned in the story.

‘ Where w111 John go to find his house?
S o L.

It is round
‘,:and juicy.~ The name - of Tammy - fruit is
ithe same as the hame - of her street
‘;is ;ammy going to find her house?
.‘ﬂet's.;

ipretend a mother robin and five baby -
.}k'robins are’ picking up the crumbs the

‘”children have left on the ground hey
':enjoy running around on the soft green
; Where are the robins? '

i
"t

'chlld whose name is mentioned turns the foot

He then

The action lS

-
e

%repeated until all of the colors exoept green -

: When story nine 1s read all

park'“: R .f“éf”‘ 'hj“-

N

"LAll of the: children turn the foot shape toward

s hildren know the wordsofor the colors the

L opposite 51de of‘the card is used.

(Adapted from Smith, 1975, p. 11):f”

¢ etz o

As the teacher reads a story the

When the;~”

Where ::

) Nine children are given the names mentioned in'g“

'_of the children say,:“The birds are in the _-.;;j

20 g

C

SOt




R PROCEDURE.{

,svzh\AWere the girls skipping? Tfthﬁg,fuﬁ

‘, 2h}3.f Were the boys playing hockey?

"4.1'Was the man

tall? :.}f ;jif ‘

' 5.%,Was“the man a.fireman? "

’ 6.':Did“he_wear a blue SUlt?'

2.7.T.ﬁid he wear a fireman s hat?

. 8. :Were the children scared?

Each child lS given a card

Yes on one side and No on the other. After

the story is. read the teacher asks the ques~ 1‘ .

tions.' The children answer Yes or: No and )

Ny

', turn that srde of the card to face the teacher.

(Adapted from Instructor, Aug. 1978, p. 32)

. a0
LI A |
- . s '

’

He or she writes L

s e AR SRR
8 . v S
S sKaL: . Listéning for details ~ - .t . u
g MATERIthtﬂ :Aﬁpiain'whité card“fdr"éabh'ehild‘ff’: ‘L. ;
S '.Fe;t'markérg' ” | o )
| ‘;:\ K The following story. ’ ‘
. David and his friend, John, went to the.park L
;i They saw two girls playing with marbles. They
‘ saw three boys playing ball. A tall man came: o
f g. " to the park.; He wore a blue suit wrth a wide
belt He wore a policeman s hat. The.man‘dfii :
: was a policeman. The policeman was the
‘;ﬁchildren s'friend They had fun together.
: Lv The'follow1ng'questions. "
g ih- HWas John Davrd's friend? ff‘ﬂ

T e

o d ey




S _"'-pROCEDuRE'zf’_

© MATERIALg: .~

LA

--jAuWindow-':“uV

'Listeninq for details o
-A piano StOOl : '\.' ‘ : - . \

A clock «

. "'3‘i4§:§

i : - . ' ¢ - - .
T ‘ - ) - Aol
T I . R . &

o . A ) K W e L e .
IR ‘lmm o ﬁﬂlﬁ'!‘ ae o Y - ’
v‘.'ti 1 3 - . - - -
3 : .o I o

:'s' ; , ’ ,

Iy

”fThe fOllOWlng descriptions-°; 'i ‘d(r""

‘l. It is brown.; It has a flat t0p and four““

legs.‘ The teacher sits ‘on lt sometimes.f“\

“-2.,MIt has a face. It has two’ hands ‘that -

r,.“ .~
R

VL.

keep movinq in a: circle.'“f';dffﬁl-IQJ

17;# It is made of glass.' I can see through it.ffﬂ S

‘Z_The children stéhd by the wall so that they

‘fcan view the whole area.~ The teacher givesf

,.a

:jfthe first description and asks,""What is 1t?":"'

'-The first child is called on to respond : mhe
‘second and third descriptions are given by the,kij

,'teacher and the second child and third child

are called on to answer. The fourth child is

PR S

'then inv1ted to give a description cf an ;,

Wb

‘object he sees. He p01nts to the fifth child e A

IN

. to answer. Then the fifth child gives a.

description and p01nts to the sixth child tof‘

'Jhrespond. The action continues until all the f-'fj*‘f

' ﬂchildren ‘have’ ‘had an opportunity to give a.

‘?:description.i If the child who lS selected

7igcannot answer, the next child or the,teachera;iﬁxcas

’ Al
R !
.
o
. v
®
'+
\ -

,may answer, but he does not lose his turn.

(Adapéld from Miller, 1970, p. 116)




PROCEDURE:"

T

MATERTALS:

‘ +
NN g e
Lt o
T 7 .
B . W
\
N &, !
- o
&
.
-
¥
i
W
.

oy
" L
N . .
- D
L
«
. '
’

.‘n talk about lt stands in front of the class. Q'

o the next Chlld tries,'

‘7;.one 1n the class makes the correct guess.

.'Listeningﬂfor-details_'g !
Any'poeseegioh'arohild.QiSHesgtd'ﬁrinéju‘-'*

PR ‘
x' : l

The child who w15hes to display an object and

The object is hidden from the other children. -

\

Each of the five children asks a. question‘;,:'

2 ST

.l about the obJect and gets a reply from the

‘l owner.; After the five questlons have been hf:f“:‘*

If neither of the flve

)
LY

children can guess what the object is, the

N
. _‘,.

owner gives one detail at a time until some—A

l;
SR

DR

The owner then displays the object and anSwers

any further questions or tells something

special about 1t f':iﬁkf;ff

N

R _(Adapted from Moffett, .1976, p. 73)

:.,\,."-

i.

e

.
Voe T
3" '

)
PR




we- saw lots | ’o

a 1itt1e squirrel raced up“a"~

the path 7. and“

o A "

tall ;tree,'fi.. 2 o
'. My' little k:Ltten

.and— white fur.‘- She has a- short,_"stubby

-v' - -
"s'

S0, ) '« ...'n
D - ;, o
L] g

when she reads it"the second tlme.

e
. i

All the chilare :

changeg‘: the underl-ined word

3 Y .-.,.
LA Y ,-.

"}- e

Sonie rabb:.ts hopped across
] ’ ."‘.': :‘." gl < s S '-.‘.

Last Iilght little mou@e scampered acroSs DT (1

mY Qa_t_i_m floorw'-..\I laughed as x-I chqsed .
‘ it. ‘3°Wn5?:airs - ~g_aha.t little mouse is- still ot 5

hiding Eromemdy e e T ey T

' 5% k T N 'r'. Ao
2.°¢ LaSt Yean we . went to my grandmother g house SR e
"_-:',; foi‘ our vacatio‘?." We had Iots of fun i et

" owigating. ey e




A SKILL: "Ligeéhivngi‘fpf-aeggn-s' L -
TT';-’ v ’ f,hATERihhsi A cardboard box Wlth a cut-out shapéd‘likeﬁg > i
'?E‘Lf . f ‘ ‘2 cookie monster attached to one emd.i; B ’ E:
fuii . A hole must he cut on the cookie monster to }
}”;55_ ¢ . o lookklike annopen méuth 'f:h‘“ “3 . . igf
iﬂaii{. ; ‘fw éen'cookies made fronloardboard.and decorated | ) T b
4?1-": ?C: ' co .,f to sult the descriptions which are to: be,* . ‘\ “:it
f;;ﬁ' fﬁ' | o :‘ L giwen to the children. ﬂt].;‘?-" "i:ﬁ‘f['hié;[’r 1: f;
R A y. Sl T A B o T of.
B f I o *‘ﬁ\§§j’ The following descriptions-_}ﬁzﬁiTfjffrwi' ' e i
Zgﬂi:; T fﬂ ' %'gfg '?dféé My coqkie has .a.very sad face. ‘I must eat:ﬁﬂ 'iti?
;ﬁ:_" | . 'N; ” iq N 1t,f1rst “Please brihg'it to ﬁély. i f;
st . - . S . .
fﬁf . 2l *;,.f : 3 2, My cookie has a happy face.u I want 1t ‘}1.
C 5 ' . now, piease.; . oo Coe ' -
;{ v *;j;'z-! ) 3. Bring me my chocolate chig cookie, please..{'
o . f“);”ﬂ ‘fdi I want my cookie with the red heart onfpt,'j“'
N B N § '\please- 4 I ) g
’ o , : Sﬁ'ANow I want my cookie that lost like an':‘ . "‘.m
viﬁi ' 'FG: :I m starv1ng. Bring me‘my giant-51zed: jift
g ’ - ~‘ ”fcoohie which has all the colors of the ?5;‘ »F.A %;T
o i 'T:' . :i\rainbow, please.‘ B Aﬂ'; '}Eﬂ' , ; g ':;
U A . :y: .,7}' May ‘I ‘have my cookie that looks like a , ;
‘ ;; o . ?2 s P ':.star, please? S . _'a' A_
:ég s . l.’ j: ‘-S;f}Please give me my cookie that looks j%ﬁt E
L : EEE like a snowball L: ' ' )
{ 8 Ka:. , f9; "I want my cookie with the pink frosting ;5,~




‘e

' ‘ et ' . A . 3 e B . .,‘ ’ 'E- v 3w s R " L -:L'-- ‘.’. % 5 4 v . on e ’ ”.‘ B '
o e P by § B e ;
R A O T 5l = gt — S - " o & )
e . P " . . . A . : (P .
.' ‘10 : i 3 -l e i, A" ’ .-. ’ ° , l .4.71- i ; N : I
‘..., en it', p'lease.l-" U ey r .
= v = B qo Oh dear. I »would ‘1ove to- have -8 big, e e ) o
B . '_' - . b).g”gookie ‘as. big as the moon. . But a =L, AR
il cookie With a nice green 'ca.ndy on it w:.ll .
. . A e dO.‘ . Teao = i ' o . = ) ;
A ' s 5 - . . . :‘ s ) N R o ) ) ..‘. i
F . PROCEDURE:. . Each of ten children is given a: cookie. , The o ik
il - S children sit or, stand- in a semicircle. The 5"k o B B
i . . . N g . A --‘ e o PR LN
| — - " - teacher and the cookie monster face the .': s e
B N oo ) il ‘children. ,Each child is instructed to look E B - EaC
..". 'x s . & ":. ‘\" , ) , . E . e : s
NS : : .;: closely at. his cookie and to bring it to feed KA |
“e i o, Y v , o i o s . ' “ . ..\'-' 'fn .
‘ PR the cookie monster when the description of [ o el & HL &
’ . 0 . i W . . N o , N '. ".' i, "
S : i i his cookie i@given. If a child does not CR
B ' )e bring the cookiento the cookie mo‘hster when N
: © ! the description is given, the teacher repeats . ', _
* 3 - ¥ Lt . - s . o . X ) b s O b
; T = : i the description once. = - ‘-‘ LR TN e e
Alos g 0" : ‘ AR (Adapted from Romer, 1979, Pe. 72) BT NI
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" PROCEDURE: * -

iJ”JfShe put on a-long’ b1ue dress. She put‘on_

ﬂlghair was all piled hlgh on the top of her

>

. .4
".“ .r

her hair. .‘“:'

',':é;';Kenny bought a new bike.* The handle bars

‘_were very high. The seat was red. On'
) «:each wheel there was a picture of a tiger.
['There were twq big wheels and two- little'
wheels on it..:(iéjwl ;g.‘ t ;;;'.

T )".
A}

'-ui.gnLlsa bought a new doll for her birthday.‘f_”’

V:‘ ;It was almost as tall as Llsa.— It was,

“"dressed in white pants and a blue sweater...

L It had 1ong, blonde curls.. .:'f“};*'
. ‘ C -

o '. tey LY

"'4.“1The teacher wore her new coat to school.

« !

*~§$Q';AIt was green. it had a- wide belt.- It

“‘;falso had a hood on" it.. There were six
bottons on the front. .‘{. ‘

s

.\_..

The children are %old to listen and try to

remember exactly what 1s said | When the story

has been read the children are asked to give

il.f:Mommy got all dressed up for a party .
" earrings that hung down like icicles. ;Her‘ff:~'

‘ghead She put/a beautiful white flower in K

.'§g;L§§f;f‘ 1hhisteningffor;detailsjrt. ) .
’i, :'”rMh&Ehths;:;'irhe‘éollowing;shorttstoriesgi ; .
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‘ JBiStenind for detail .
MATERIAL: © - A WALK and a DON'T WALK sign for each child

.. The. £61lowing -statements:

tl;“,Nancy'wants:to”cross the street.

'BJﬁfThe green light tells the cars to go.

,51gn.
3g:tend they are traffic policemen.-

" and. the children discuss street safety.:

'put up the appropriate 51gn.,,:'

AAAAAA N )
Ty )
Le, e . .
. A S — = FEN = indiyg Lia] Lo APy,
. .
.
‘ .
150+ 4
. ' P

ot

) L
‘A ‘car

_Ais coming.

‘-.2; 'Tommy wants to ride his bike to the other

'?side of the street.
L L
- There is no.. car in sight kW

:‘Sally is Waiting on the 51dewalk.;