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. The major purpose of th:.s study Was to ascertaln
S whether or not a relatlonsh:l.p exists betWeen a teacher s L
N knowledge of . readJ.ng and each of the follow:Lng varlables' )

IS

e

grade level taught by the teacher, - d}gree level of the '.'_".A

ret

sex of the teacher, number of years of teachlng experlence,

»,‘ ot
'
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teacher, teachmg certrflcate, _number of readlng courses Y S ,‘:'-’

a teacher has completed and whether a teacher teaches PSR

1 3

." ' 4 ._/ "_»'
of those relatlonshlps th.ch were found to be s;bgm.flcant ’;"-
was also determlned - . '.

One hundred twenty—four teachers from the Roman

Cathollc SC‘hOOl Board I-Iumber-St Barbe comprlsed the‘ ‘,:—:5 ' ,f.
populatlon Of the studir.-_ A measure of teacher knowledge :

of Readlng was determmed by means of the soores on the '

3 \Inventory of Teacher Knowledge of Readlng. . At the same

o N Y

. 'var:.ables by means of :

o by the researcher. 'ﬂ‘..'
',: re m Y

"

:analysus were employed on the pred:.ctor varlables E
establlsh thelr effect on knowledge of read:mg |
) | It was found that a s:.gmflcant relatlonshlp exlsts R
‘ ) betWeen ‘teacher knowledge of‘ readlng and the xfollowmg ' 4'_~ '-3-..,%.,
o 1ndependent var1ables' explerlence, certlflcatlon, urban, N -

et . M . - ‘/.‘ ,‘ .
" in an urban or non urban school. The order of 1mportance ;" R A

,tlme. 1nformat10n was also obtalned on the 1ndependent {‘ '

vy




The variables of sex and grade taught. dJ.d

R -
" o anea

. not correlate 51gn1f1cant1y w:.th teacher knowledge of

terms of the total p:.cture J.t. is not si‘gm.f:.cant. .'Th"e-'.

’ -
. v

fJ.nd:.ngs wh:.ch determ:.ne the J.mportant var:.ableSv show
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. Recommendatlons ar:.s:.ng from the flndlngs have
N '_’.‘ i .-¢~.‘

P




K

P Moy

'.: dlrect:.on -and advice in’ the development of thls the51s.,

" My speclal thanks go to Mr. Gerald Fallon,

P ie.

>

The wr:Lter w:.shes to express his deep gratltude

., . : N . . ',- I B . 0
,"to Drf Frank Wolfe,_ the supervisor of the the51s,, for hlS - W

. D

W B he To l?g'.;_:. __effrey Bulcock, whose a531stance on the .
data analy51s was J.nvaluable, I thank you s:.ncerely. P '

v & - %

.

‘s Supermtendent of the Roman Cathollc School Bcl)ard,

Humber—St. Barbe, to Mr W:,lllam Barker, Curr:.culum

co;ordmator, and to the teachers v;ho so w1111‘n.gly'
o—operated“ln provrdlng the cia'ta for thls .study. B
. ) F::.nally, I would lJ.ke to dea.lcate thl.s thes.xs. to _
"?mi[ w1te, Catherlne,, for her constant encouragment and iy o

i ...-.--,5.-

I PR
n:"c‘_

o el

ot "2

Ot S

4
S
H




N e

P v e

-
o

PR
oA

g
W
14
i
3
L
i
4
{
&
"oy
VR
4
.
i
B
o F
L
4
3
&
g
)
:L

U o A S Y £ L O i o AR (TR S e o £
o Ty ‘ . : i . »l N B AN - - .

T e oy

T 5 - L Q
: . - . ' ‘ . Co.on kS
" ' I..- l -~ v .-. : e .. l'
o o ; A S
Cineas, oo UL L. Y TABLE OF. GONTENTS . T
) T page .- *
l M

iBackgropnd to thé Study N
. Purpose ‘'of the" Study - L
~. - »DefJ.m,tJ.on of Terms .. R
oL ‘Bas:.c Assumptlons of the Study s -
R Limitations" ‘of the Study o o .
p '.OVerVJ.ew _
_ ,CHAPTER II :

L

) ‘;;The Influence of .the - Teacher
‘Tedcher Characterlstlcs ;

‘Teacher Knowledge of Readlng
Conc 1us:.on

g

Comt ")CHAP’I‘ER 111- DESIGN AND PROCEDURE
. Descriptlon of the Populatlon ‘
"Data Sought by the Study Lo
Hypotheses N

: : '_Descrlptn.on “of the Instrument

Dl Processmg theData

© 7 --Coding.

.o Dat Analy51s

, 470 CHAPTER IV:. ANALYSIS OF THE. DATA

‘_Multn.var:.ate Relatlonsh:s.ps

. CHAP'TER'V':'
Loy .
Summary -
o Theoretacal Impl:.catlons
2o .%o+ Practical Impllcatlons
ST st - Some: Suggestlons for Further Research

: :

o
.

\ . .
3 .
e . A
! T
C. I <
K n .
- ' -
. KN " [
. N
. N & |
t . RN .
: 0 By i
e Lk -(-‘T Y

:..CEAPTE'R'I- INTRODUCTION 70 THE PRO\

REVIEW OF RELATED LITERATURE

o 'Do Schools and Teachers Make ‘a- leference?

“Studies Specxflcally Re lated to Reading',v.
" Validation Studies of* the: Inventory of

SR ‘;,Conclusmn T B S

' -Astﬁtj:sfti‘cal Propertles of t,he Varlables,"f";;.-';""_-",‘. T
Correlation Coefficients + . .. "1 .

‘SUMMARY, iMéLiaAfrIONs , RECOMMENDATIONS .

70

Y71

o 75

‘F_—“'-"—‘V“—-'_—'T_ " - - )
Sy AT EeE
o AL

C

LT e

' -d .




Letter of Pem:.ss:.on

Letter of rntroductlon

Teacher, Informatlon Sheet o

Answer Sheet to Accompany Inventorx of

. ea

H:L| rarchy- S “Meaning ‘Skills
Read:.ng Study Sk:.lls

Vet

N e Sile BY

e p Lo

1

é.
e
b
1

I PRI W L

Fendpopalt, [l

thrlarfan & ..

e g &

.




S it I T T R i ST — R
. PR R T O IR EL c N e
..%. . ! 4.-" S, % |.‘\'l ': "" - I‘:' ,' t lf‘ ; .‘" o ’ ‘- '.' ..z. )
B T O e R o £ R
v‘,"lI et - = & ‘.. ' “: s ) .".. '. . i\ '1,{' ° N 8 “ “';' '
e R .+ .. TLIST OF TABLES s g e Py L
I A e TR P o B oD e
o = . Table_ 1q-DeScription of,Subjects According to Lo
=8 T “‘: q tpe v;lr:.able S/Ex (Sex- of Teacher) R
:"‘ ° « i ) 2 WA "
W R R Table 2--Descr:|.ption of Subjects According o, .
5 g ,- e the variable GRADE (Grade Level Taught)
Table 3--Descript1on of Subjects Accord:lng‘ to-.
B, 2% s ithe varlable DEGREE (Degree Level of .-
L B e O Tea.cher) i T
2 ’,.-. 'L'able 4——Descr1pt:.on of Subjects Accordmg to
B 2 e the var1ab1e]CERT (Teachmg Cert:.f:.cate)
. Teble 5--Descript:.on of Subjects. According :
o ' 7.« l.iithe variablel COURSES (Number of Reading
ST L L Courses Completed) . ¥ D b
. 5 _‘ '5Table 6--Descr1pt:.on !of ‘Subjects Accordmg to
g, TR W Bx % UM variable URBAN (Teacher in an urban 3
S bl e ® %, afigs .versus a nm?-urhan area).”. - -
“af e . -‘:.“ - S .. . . o ‘, -
il U - . Table 7--Descr1pta.on Stata.stlcs for Varlables‘ in
LA St b  the TKR. Model. *. - .
D R R Table 8--Correlat.1.on Matr:.x ‘of T K.R. Varlables '
:;g't: 35 g Table 9--Beta Coefflclents and SJ.gnJ.fJ.cance "
. 1 e .levels of ‘the’ Relat:.onsh:.ps :Ln the "7 -
i omSre 8 m K.R. Model P =
A ¥ ‘_I.'able 10--Beta Coefflclents and Percentages of .
M =i ey ‘.."-‘. "‘.-: . Var¥iance Accounted for by Each of. the ,*. -
e R Pred:.cto:r: Varlables. o I )
e Table ll--Rankmg Indpendent Varlables. B e
_‘g::" . . :.: o ~ L ] ;... . -.: A ':'-.: ) ‘.
N TR AR ' W g ]
L A R R . T
1R U T R
‘%‘ ; ‘ V. ‘ : .,‘,‘ " ‘“ :_'t"

el
PYRERT I N
NNy 2

Ry N




Relat:.onsh:.p BetweenwExéerlence and
s cOntrollj.ng for"Sex.

.,n’.-" ,.l T KR.

Py

e
w

UL
)

Vs,

g, W,

P Sogm emmy
e

- -.-.nq—..“_.
s P
PTY rA e o




 CHAPTER I

s
.

INTRODUCFION TO THE PROBLEM

In the very° con31derable llterature on the readlng

o
.

‘_process, there are numerous examples_ of. studles aimed at

"

g 1mprov1ng readlng mstruct:.on. These studies: focus

. pr:LmarJ.ly upon teachlng practlces J,n classroom 1nstruct10n. o

,

A cruc1a1 aspect whlch has" recelved scant attentlon, '

’ however, is the area of actual’ teacher knowledge of - the"

\‘

‘very process of readlng. L A

. virtually inseparable.

As the reSearch rev1ewed in Chapter I1 w1ll

1llustrate, a teacher ] understandlng of the subject ‘he Con . )

v teaches is .one of the var:.ables of teacher effectlveness'.

Miller'a (1971") assessment of the problem suggests that

-

= knowledge of subject matter is the most 1mportant competency

- necessary for the success of - classroom teachers. Yet the

A

llterature reveals that llttle research has been conducted .

"in the area of teacher knowledge of readlng (RorJ.e, 1978,-

~

p. 606) L o T L
When we apply this' to the area of readlng J.nstructlon,
teacher knowled_ge becaomes even fore crucral._ -Here ‘'we find;

as with perhaps no other area:of ‘the cur'riculum,-‘ that

SUBjEét matter, method’, tea'chelr‘knowledge,v and’ deslrelg__l:*_

- student learninés are woven ~so tightly together as to be




What

'!

What should a °read1ng teacher know and what should he be

domg to a551st chlldren to achleve 11teracy? Smlth (1978)

says :

-

L

v, . o [

’then, ‘is ‘the role of the re'adintj teache"r'?

'~

'“‘Th@téacher $ role is not to "be'a
blind purveyor of materlals nor-a

cog—-—or a-transistor-—in a o

technology of instruction. = The .

teacher s role is to motivate,

- encourage, and help children to*

learn to read. ' To do this teachers

. must maké reading meaningfal...'
Teachers must understand both:

- '7_cl_u.2Ldren and reaalng".iﬁa‘gé—].‘ﬁ‘tl?"—

Further to th_is_Ma_cKenzie_'(lQ'Z?)l states:

- ' .knowiedge: .

't mem em Tee e tmmeem e = R T i ot Lo  SNSRUHIIFPT CUIPISPR WS PRI & Sty

-

~
he needs then. The teacher uses

"The teacher's essential role is

to set up a rich learning context,
to provide a range of books and
purposes and gpportunities for-
reading, to pick up and intexrpret
the 'signals given by the learner
and provide the teaching she .or

knowledge of language and the
structures 1nvolved in llteracy

to do th:.s" (page 323)

- “Goodman ("1‘9'77)’ also_ adds support to this. view of teacher

oA

"The teacher must be knowledgeable in

" linguistic and cognltz.ve development,'
- insightful in monitoring the progress
of learners in acquiring the ability

tapgget and ‘express meaning . through

t wr1tten ‘language, and able to’
. plan experlences to help ch:leren
to’ learn". (page 312) :

N

.

P

¢ e o
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Harste (1978) aﬂd Harrls (1970) also support this

'leea of teacher'hupuiedge by” 1nferrrhg that efrectrve reaoxng “'ili{}u, ; %
e k. R b e o =i -~ ; - . R 3
( o 1nstructaon depenés In 1arge part on‘a teacher s kno&ledge _.Eliyfj' i
{;iﬁ;'i:;-f"ﬁif}of réé&ing.” harste suggests that é&éh the'teachlng and. :_f;l;;;? ;;;ﬁi.: i
B 'n'éf%ﬁ?é-{.learn{ungf”read;hé‘are based.upon theory and that 1t la\ : :-~1:3 ?Ji.;lhi :

'f‘?“if"'i'hS;;'éiBauctlvé to 1ook“at=read1n§.instructlon ihzterms.of . L4 ‘)3?; %

S

'- ,-. -)nh

‘\fhls 1n turn, w1ll make teachlng

s }
‘,,‘ ¥ i NI

Te v sy

A
LR

ﬁore prec1se pnd enJoyable‘

SN

9

e If teacher knowledge of readlngxls an eSsentlal

v .
. g 4 1.., ~ 0 -

hcamponent of effectlve 1nstructlon,§nd 1earn1ng, o &hat"'“-
B

’._.

,_@egree do teachers possess thls knowledge2 'What'are the

o Y et/

Y .-r ’,..'.~ SR Tho N i

- DCL oo
:. . . oa =

BT \4/ L3 L
factbrs whlch affect knowledge of readlng? To help answer,'its

,. .1' : i

»these and related questlons, a latérature Search Was

'

> .
) ' o
<. - -' r"

conducted whlch uncoVered surprlslngly few studles deallng

." { )

.knowledge of readlngr *Three studles

x.... .‘.

}Burhe and Duffy, 1979"'BaWden, et.‘al. 1979, and Bawden ~_3':

..p\,.

ot s

m " i rectly‘WLth teachersf

LR Ty ‘e -'. .

_.and Duffy, 1979) were found. These researchers 1nvestrgated

’
‘ '*. ‘.

S PRI o

.

fthe relatlonshlp betWeen teachers' concepthns of reading{
b . "' 1 h -"\.‘ -
ﬂ;'and’the effects such conceptlons had on anstruction. The~

.~.. S

Kl GOR yl. -,‘,..
,..A I X " ke

o

P "

term-uconceptlons of readlng" hs“used by these researchersﬁg-Z:

P 1
v i 1

.ZJ{%:"Whlle referr;ng to readlng methods and approaches, bears 2

i P [ )

.segnlflcantly on’the problem at hand; These studles w111

g B
IS gl G H

'j_.be reviewed“ln more detall

IV
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‘ ; _ _\: ,-"- Stud:.es by ‘A‘rtley (1‘971) Kl.ndston, et; al., (1975.) ‘h: £ *
:.__' Koenke‘, (1975 ) R_or:.e_, (1978) and Eil‘sw'orth_-" and MiUer, (1980,)‘ ' "». ..5: W
",}.::-:“.-.' deal spec:.flcally WJ.th the probJ,em of examlnlng _teacher" - IT‘ ’ l

=85 :‘;" ‘ . knowledge Of. read:.ng us:.ng the mstrument whz.ch 1§ employed L ,‘ 8, N
’ = ..-._..“.'directly 1n 'thJ.s study. hgain, _these studles w:.ll be A ," " -

r , 1. e . &= '.- g 1' ) , b g, e .. :- ',h:::
'of\--rea‘d\}ing in a, rather circuitous manner.’lu.‘_- RPUPE S
Dur:n.ng the summer ,of'11981, wh:.le d:.scuss:.ng a poaé:.ble-_f{,‘;'.' "
'Q N \."‘ 4 . . .' g N o f ¢ Ll R 2 '::"'.- .r |-'-:' -y

4 'aresearch area w.'Lth the thes;.s adv:.ser, Dr 3 *Frank Wolfe,

e B tentatlve toplc was developed concerm.ng whetheh:' all 1
> _1‘ l' .-h ,.‘a . " 3 4 y b n' K .I" 4 .

"teachers should be 'expected to .be teachers of read:mg or

2 e
'9, .-. A . H

L

:[ndeed :.f all teachers could be teachers of readlng.. -

o

‘".'.'13.',.' It s_eemed " J.n many J.nstances, that the “oft-repeated

., -_.- . -
TRt o,

8 spmet,h:mg of a; cliche

‘;".

and had little substance :I._n fact.

.‘ e, o+

,.-..';- LY -

Very, little,"':J.t seems. ‘has ever been done to help all‘ "5"‘
; L . : (’» ' S ,'\:. . Zew. 3 ..", e
teachers become- teachers o.f readJ.ng. In c0ns:|.der1ngf whether - &

Oy
v’ g

At o7 s
Y ! . g i

to h:Lnge on wheth'er"or not all teachers were “able or - *::'

.‘.. 'fo . ". L : P pETNE 1 l;' “. L ':V 5.
'-'-::_e_ij{ii_p&d to be teachers- ‘o readn.ng. ". -
: --.. w : . S:ane = the study has finally. -evolved J.nto :I.tS

'-"_"’thJ.s concept were myth,v real:l.ty,‘ or J.f 1't were indeed at all % 2o e

poss:.ble, 1t began to be apparent that..the. whole 1s.sue's-eeL1ed Lk " bt




5 ::-: (Newfoundland) teachers 1n the ho-new of determ:.ning (l) the P

240 O N ',-- DY .: ,. ,.~ '.'~-"‘; £ N R ', 3 . i

o _‘.:‘?’.- ~-extent to th.ch they possessed the knowledge essentlal to. _ ‘
LT e C o -‘ . i RSN 'x . .- ‘ s ,~ : . .,. P Y e
; | iy N the actual teach:.ng of reada.ng, ‘and . (2) «the extent to whlch > g H
i . the uarlables of s"e'x‘, enperle‘nce, gra.de”tlaught degree l'é'\'rel," R “
a._ ; ;.'. . T - o o &

eachlng certl.flcate, courses -1n readlng, a.nd teach:.ng J.n

. - (. ~
.u . . 2 “ o
d - P 'y MRS

'-"urban Versus non-urban areas affect knowledge of reading.‘

.y

concerned wJ.th thrs ‘-'Ras‘idnaspect of teacher quallu‘;lca

[ . % Some attentJ.on, adm:.ttedly, has been g:.ven to the

. ’\- ,:" .‘.\ _: _....‘, i -.._,‘ . .."A‘ _.a' A _‘
‘ problem J.n the UnJ.ted S*Eates and'-,Frts of Canada. However,
i “there seems to be- an, absence of research :Ln the area as 1t

8 o .
Y - o

- ; B ""affects New‘fo.und.land Th:.s stud}f, therefors, .Wl.ll exanu.ne e L

” te'a‘cher%kno:v‘ilegge of readlng :a;nong. teaehers 'presentl"y e o .

I ' emoloyed.\qth a"selected Newfound ahd school board‘ i ' ' ‘ 3 *
:'.*".'vz‘ ” "I'he purpose of the study p.s to attemiat to determlnew \.

the extent tO\Wthh prlmary and élementary school teachers'

5 D e o ~.
= L o R .I B

- "po'ss‘es‘s format:Lon, necessary'for teaching read:.ng and to"

determ:.ne what effect such factors -ast grade level taught,

,x -
S .. Lo - s

iy ._-_ RS -;,,«. 0 ..’ SO A I N,
years of teach:.ng(experlence, -teachrng cert:.f:.cate, degree ’ :
“"r g it / st T Y '-""-.'3 . j

level, and number of read:.ng courses have on the

possession g

a3 -'_“:' ! “.‘I" ."
thJ.s J.nformat:l.on. e R

. ..4-, e

‘-,;—" .' : It .'LS not the 1ntent10n
y AIDP0Y o _',“A._ " ol o ':‘:‘

descrlbe or to compare "good"‘teachers of readlng ~versus

e | N

.
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&
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‘7~ "bad" teachers of(readlng accordlng to a set of crlterla.i

"cfildentlfyf

o

1

1

.
A

¥Tor once and for all the characterlstlcs and

i

'~:and motmvated readers (Artley, 1975, p 26)

C

The problem"of-course, 1s‘extremely complex.‘fdustfyif

nature of the currlculum, student personallty, student

,v‘<‘ .

'% self—lmage, and student motlvatlon.. There are, of course, ‘

N LT _. \,..,

"f other factors of equal or greater 1mportance, but these"g“ul

i ,, T e

few should serve to.remlnd us of how compllcated teacher-:

;htudent 1nteractlons really are.xu

,.w.we thlnk 1t can be assumed from
research that the’ teacher is- thev-'
?essentlal element in a" successful

: n‘program ALY else serives, only a
'Ausupportlve role...._(page 2)

‘ujThere are no deflnltive resaarch data whlch can be used towi'

7f\pract1ces of teachers of readlng who produce both sklllful“
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E c " 'I'eacher Knowladde"of Readlng (A. Steryl and Veralee B.

S et
P T

st

B

> It 1s not the 1ntent.1.on, 1n th:.s study, to accuse ¥ .';-3.-,’_'_' T
: 'l‘ . A i- . '_ L e o s 4. R g _;‘; T ,..u.-__" 3 : "".7;"

teachers .' ' Howeverﬁ s:.nce much research p01nts to the ' S R e

.~ '., '- D W .J K ‘E,‘ IL _" X ,.“ 3 _,".u.,-' ;- : .:.“l' e, N ‘-. Lon

teacher as an essentlal component in student learnJ.ng, vand

* .~. 2 ‘1' -. Al T

to teacher knowledge as a cruc:.al qual:Lty of the teacher ¥

1t would perhaps be enllghtenlng ’to coll%t and analyze

- . iy &9, o

da,ta concerning teacher knowledge of readlng. ThJ.s w111 -'_ i o

e l..‘

By Yoy

'i‘he ‘valldatlo " studies rev:.ewed J.n Chapter II,,

educatiOn J.nsti

ﬁtions“ the Unlted States apd often involw;'e

-..-. .'-,‘.'-.

' ‘J The teaching s:.tuat ﬁ_ in Newfoundland at present ;t‘-.',_';‘

, You v.'

the pr:.mary and elementary grades, and cons:.derlng the‘ age ;-;‘

of many of our teachers, the 51tuat1.on fs llkely to remam

so for some t1me.: For collaboratlon on thlS po:.nt see '.

5 . X -.,
T ety d n ol )

Executrve Sebretary s Report to the Algust, 1983, Executlve

‘v'-.-

Meetlngg 'N. '1‘ A. in: the 1983 Newfoundland-CanadJ.an Envrronment.,

e 3

'y ;'.'."' '. ,'_-;..,,' I __,‘ £
, f': It uu.ght, therefore, be of some benefit in 'terms of J.nserva.ce
. "v --' L) .|' " s '. [N \ : ._;u .
e needs, to_ collect and analyze some- data from teachers engaged'.. Y
:' o b Y ; '*.- i '-.".:. i B o R X 4
ctual classroom a.nstruct:.on J.n the prov:.nce. il IR

"'.u ..x, CL [

:-,

<

Hard:.n, o

iA

q".a R .".'-. “

‘I'hls J.nstrument w111 hereafter be ,referred to as




AR

a;:the readlng process and knowledge of strategles used anq

T Ever. one 1s famlllar from hlS own.. .
Ft behavmur with-the fact.that there..
P is a conSLderable -gap -between’ ”
N I know:.ng and; behaVLng...possesslng
R - knowledge i$ ‘no guarantee’.that. a -
PO 'n,*],—ﬁ person w1ll use 1t.... (page 30)

.y‘
',

jw:Lthout an'understandlng of what lt lS one 1s teachmg.:,,

z, B R

It would, :perhaps, be approprlate'to attempt to

ns

[

meant by "knowledge of reading

et

be useful to recall what Smlth (1978) has to say

, _}‘thJ,s study 1§ J.ntended to assess.teachers understand:.ng of#, t o
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: '_‘Current lnstructlonal methods are;~ h

Sl o w007 probably not much. different from. - - S
C | eosl sl lnee 0 the 'methods that will be developed ...
L el dr e Jas we léarn.more about learhing to L s et

A e o read., . SO many. instructional. N R AR
Lo fmethods have .been tried,. and $o- _'»_;'H,.“i,-g-.s T PR

LTS e o YT - many, succeed (in some instances at U I N
© v T 7 “least) that. further permuatations U ;11'--‘l.~}', R AR

. .. -+ . . in thejgame of instructional R T s
Lo L 0T e U .00 v rouletfe are unlikely to produce o P ] I S

ST e it 0T 007 any'grdat \gain, either by chance . et e
Ll e e T L Uor desd j What will make.a . & - -~ . .. oL cnlon Lo
‘difference~is an understanding of * .- L es 00T

s

R T C X , L L Lo
LT e e g,the«readlng process.“’(page 11;) T I O
e The concludlng sentence of thls quote has been . ' i?

ﬂ‘. underllned here because 1t seems to lend credence to

. {

b an assumptlon upom Whlch thls study is based"; that f?{fszi ¥

iﬁ knowledge on* the part of the teacher 1s of crltical : g ‘

é 'ﬁf;:;:‘lmportance 1n the area of readlng.» ) : k - ;
o IR Smrth is not denlgratlng the rcle of lnstructLOnal ' ; " E
}ﬁ“l}w"i;}';.‘ technlques——he lS s1mply saylng that enough attentlon has R ;i :
:=‘:‘ «jjéi{A been bald thls aspect that we can now dlrect our attentlon !.”’ B ; ‘f? '7
;'\flh.*3fsi-' to developlng an understandlng of-l nhat takes place in- the‘ il :
4% I L W'Areadlng act, how beglnnlng readlng'can be fostered and ‘f'j3;1f5.”

E: , | how fluent reading Can be achleved r{hj;'ff.j;h;;j”:." u}ﬁp4;;€iifLﬁ'g“‘
:?_ s - 'hﬁ, An understandlng, or ah"knowledge ‘bf readlng, as’ at ;}‘
.éj .lS used ln thls'study" requlres some famlllarlty w1th research v?i{gnf,fﬁy
yé: developments 1n th:?varlous related areas such as language, _ .f_ . ”{;. i
E?f . . 12>:dcommun1catlon, learnlng theory, the‘;cqursitlon of speech apd , iriih: ] ;
' é; : u the phy51ology of eye and braln (Smlth 1978"“§age 1v)n: : i;if'fb?lﬂ‘ Co
f!ﬁ;; '7L"6LJ'#_. It would be unreallstlc to suggest that all teachers Lol

o R 5 L “ A
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.,to expect-on-the part of readlng teachers an "acquaintance"

L7 .
. ~~
. ) et vt _«

'1Thls could be'achieved”

=) .
~. o - M T,

perhaps through several chaﬂnels, oﬁvwhlch more Wlll beu»V

’. .-..‘ ..
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Llsted below are several areas felt to form the >

v" 4 ‘o - . ,-' ,
. ' ¥ e
s?

baszs of a sound teacher knowledge of readlng. TheSe areas‘_

RIS

-?the fleId (lemgx*JBGS,-Schnepf and Meyer}_ _fin
. & .,p e
1973-

Ty .: . Y ». 'lt_nn
L . woh

ground of teacher knowledge of the readlng process.

Lk 1 X . W, % EO e

4

"
. e ". '

v K

(l)'-Knowledge about the nature of language and

jd the three other commun1cations~

‘-’. - iy R .,,\

o Y
skllls (speaklng, wrltlng, and llstenlng)

-.".," '- . .o a,

'Knowledge of readlng impiications of other

soc1al studles 1n partlcular)

ity s

Knowledge.of chlldren s concept development.“' jf‘

3 . ay e P

'y " _\,.

',-nKnowledge of dhlldren‘s llterature 1n-order

‘::.1t ‘help“cﬁildren and parents SeleCt books “'a




(6) KnoWledge about chlldren 5. lntereSts and

i

1;:Tﬁ““:if"’:fuf Ataste 1n readlnq

»'\x Lo T

¢ I . R -. . Ve,

1n our 1anguage..5 ;‘:,_533 ar»:~;»ﬁni o

) 'and percelve words. L
”f(lbf Knowledge of a hlerarchy of meanlng SklllS

N

Jf{ll) Knowledge of the varlous readlng study SklllS

l—l:'

(12) Knowledge of the characterlstlcs of an 13:3

efflclent, versatlle reader.w”.; ;37“

Y

f*:,(13) Knowledge of the 1mportance of 1j'e;peresﬁaif;fﬂ‘

v/

- J

self-concept, student needs,-lntelligence,;(

_etc.),_!_i?}gi:' ,t;
' Kl#) Knowledge of"lnstructlonal techhlques.

I - o

ln readlng.

'-.

'f”ff;f-?%*\flff }31“5) Knowledge about sound lettEr' relatlonshlps Q;{fi'f

;19l Knowledge of how chlldren learn to recognlze o

s well as the relatlonshlp amonglskllls d}f'“”

(15) Knowiedge of current developments and trends fJ;;"@

.jA‘ J

-
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instructlon of reading as a'sole teaching

oW s s
e Ten
et o . = Sk 3 N
.l ] ‘ . - o

.vasszgnment or as supplementery to the teaching By

'in Grades K—3.

M v:‘.'.‘ K

skllls.'w'
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.,‘

tp refer to the documentatlon of the degree.~15

Educatlonu

S,

ertlhent aséumptions* derlying the
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_‘~concern“of teachersuln the prlmary"an
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~The subjects responded to

. .-,, ok -

a frank and,conSCIQntluus

y

5n of this study was that;it was

., u.-

- '0 ey

.r" . ‘| Ay

.y an

.‘Therefore ;ts.p“m,

.u. L,

51m11ar to«the populatlon 1nvest1gated here

vy - ;
‘.‘h‘-» Lo o

:“"The Inventorx ltself 1mposed a{llmitation oﬂ thlS

3 . DRt

¥ - f'-. Fd i3 PO
(.

tudy because of~1ts

Thlsncould resditFin fatigue on'the part

, ™ . '-! ‘ b
2 . ,.

R e FERAR

throughout the“study )
AEE

A N

Flnally the ventogx was developed from research

o oLy *T A v ‘\

onducted oﬁ a dlfferent populatlon of'brlmary'and

N ‘.

b - _: ,...

ThlB chaptér provxdes a br

‘

Chapter II“”

eas

o

Thls chapter~presents a rev1ew of the related

. ",

tudies pertalnlng to th

e e g

T



controversy‘over the general effect of the teacher on pupll

o ,w"

learnlng 1s followed by a rev1ew of studles of teacher
’ knowledge as a factor 1n pup11 1earn1ng._ There fOllOWS
:' -a. rev1ew of llteratuze on teacher characterlstlos and what IO
o,

TR

makes a good teacher of readlng ThlS 15 followed by

ThlS chapter presents the general de51&g of the study,

l'\\ .

of the data.uﬁﬂfffiwf'

Chapter V.

ThlS sectlon contalns a letter of perm1551on from

¥
L

the school board concerned a copy of the Inventory of

Teacher Knowledge of Readlng,'a copy of t'

: xlntroductlon to and f}
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'of schools and teachers upon student 1earn1ng. {:

f"eV1dence that schools are v1rtually anonsequentlal or .

imarglnal 1nst1tutlons 1n changlng the llves of the dls— .

advantaged.?, Strangely, however, Coleman concluded that for

. the’ dlsadvantaged R :i:““; f- L ’ji‘

“ \ ', "’, - o RN . . . -
SR . - e L

«“"'t is: lmportant to replace the famlly
o .enV1ronment...by starting school at-an
.. earlier age, and,by hav1ng a school
-+ which begins:very ‘early in the day: and
~£_ends very Ilate." (Coleman, "Equal nghts .
‘or 'Equal Students’"; The Publlc Interest 7
' Summer} 1966, p. 74) . L s

) Lh,i_ Jencks (1972) and hlS assoc1i s uSed Coleman/s

u' ,- ("//

ake no dlfference.. Accordlng

data to\*Qrove that schoo:

»{‘

to Jencks, "The (o] aracter of. a school's output depends

" REVIEW OF RELATED LITERATURE. -’

! ' N ) P I el L ¢ "’f ) ’:j"‘l

DO’ SCHOOLS AﬁD.TEAcHE'ﬁs'MARE'A DIF,EERENCE? o e ‘
LY . . , . . . e . ,' LN Lo s . ,' __.,‘ ' "v.‘ T

There has been much debate concernlng the lnfluence.{'.

a @

'gely on a. 51ngle 1nput4/name1y the characterlstlcs of the "

: The Coleman Report (1966) was! used 1n the 1970 s as ﬁ'f*; e

enterlng chlldren,? and that "everythlng else regarding ',;fj';;

ot
PN
c e

,th/ characterlstlcs of the school lS elther secondary or: ‘if '
.completely 1rrelevant" (Jencks, P. 259) ' ‘ o

'. '1\ Leadlng socral 501entlsts were qu1ck to embrace e
| the v1ew °f Jen°ks'u'stlncombe (1972) and Llpset in Hodgson‘

(1973, p 35) 1mmedtate1y accepted the Jenckststudy ds valld. L
-Llpset stated "Schools make no dlfference " - L




T e ey e : .7 L i
T L g - ‘.
. co i ~ T : . A
o . “ . R . ‘ y - . R
- PO g ’ o . : o ‘ 4
L " L] . . ” - [ - . - ‘i;
LRI N : - - 16 - s 5
RIS " Studles leadlng to concluSLOns of thlS type sparked ’ -
S 1nterest in the effects of schooilng and 1n 197f the Rand .* S
f; Corporatlon\dascontracted to reV1ew the research llterature oL -’f““:f-;;'fx
{f:f ,f;:: on.the questron of the*effects of schoollng.~ The Rand f_i;f D P
i R COrporatlon acknowI'dged that “research has found nothlng ' e
gt }}fﬁ' fff that con51stently and unamblguously makes a. dlfference 1n ;, - G
25 R I student outcomes, and suggested R T . -'“.' - i
1. R VPG R , ST IR o T
T . T e IR SR
4 o o - "~ "There: seem to be opportunities- for - B ‘ .- :
Y .~ significant redirection and in.gome’ .~ " v o000 F
> N I - . e~ Lo b .
Y I S - _ .cases Yeductions. in' educational. TR ' ;
N Vs o expendltures without, deterloratlon e s o
o - sl - in educational outcéomes" '(The Rand o e e T .
A Corporatlon, 1972 B Xlll ) . ' L
l ’ - . R ‘é‘_r y g ) . .',> ;- . N - | ..-.’ “ ) '-,~‘A‘ -" ‘
e g Moynlhan 1mmed1ate1yrclted the Rand report as o “}ﬁ’j',f'u P
1 : ‘ S L
”i" R ev1dence that "there ;s a strong poss;bllrty that we may be Cee T A
3 I ~ < \ L A N A
1T already spendlng too much" (Moynrhan, 1972, BN 73) R
jL ’;ﬂ,\‘ These negatlve reportsland statements were glven‘,qiiﬁfJ :_i."h L
o ' "w1de coverage 1n/the medla and gave rlse,‘also, to a number ljly“g o ‘
o of artlcles 1n the press clalmlng that as the amount spent :flﬁ g
. “ I ST CES N
L . on educatlonplncreases,;stud&nt achlevement goes down. G ‘\\“y's 3
RTINS e NP R
N (Armbruster, 1977). . S , e L e s
o s -y ‘ - B R -
In maklng thelr case, the socral sc1entlsts ‘and N w‘:fb o :ﬁ -
journallsts seem to have 1gnored the fact that the research o ‘fﬁ.{f fi
c1ted ‘ ; ) ) © o
~.“."falls to’ account for almost ﬁwo-thlrds LA i ;%
. . ' .. of-the variables :..the: ‘two-thirds - f‘,: Sl o
S A representlng the proportLOn of varlance R AT Y
g ; .- 1. béeyond the measuring capability®of -the R i
’ ‘_&' - research 1nstruments and- methodolog1¢al ST e o
o R de51gn".(Tanner and Celso, 1981, 3)__,4 RSP
X § ; 1 - .:_n ‘ - "‘ '.b'- _ I :;: . "_‘ - "' ‘ "‘l. . -": ) '
» ‘; _JL--:_:. o . ) ‘ o .: ."?' i E-' o : . \5) -




.'»_. f}{‘ :"a51de from the grow ng ev1dence,that

'=‘*:y;’ 1nappropr1ate for i de tifying. the .

© v qualitative: varr&bleg .hat are rElated
v, -to educational_achieyvement, . -social.-
f:n screntlsts suffer from ‘a negat1v15t1c

. theil reputatlon by. debunklng S
e I{ established ‘institutions 'and by usrng -
" ., narrow-empirical ddta opportunlstlcally f;.j;
to" support. thelr h;ases“ (Myrdal,,:n RO

1969, page 6) e

.o'-

Studles w1th 1mproved desrgns 1nd1cate'that

'ulﬂp 54)'”

B -

'Vteachers can have effects whlch are both statlstlcaliy and

) "a.practlcally 31gnif1cant.{. 2-!3f{-‘.kglf f‘ fv'fng,i“

v Rosenshlne and Furst (1973) revrewed many of these'

[y

_,followrng teachlng characteristics were present~

weo L Y .
‘.chlarrty,avarlablllty 1n teachlng methods, currlcula,
and/or medla, enthu31asm, task—orlented and/or buSLnessllke

behaV1or, lndlrectneSS,

[

N \.

Jstudent opportunlty to learn the

‘ AAAAA N

. 1evels of qu

.

. s
K C T

Other varlables that appear to Be effectlve lnclude.

»r,. n.,

)

[N . . L i B

'J.'other students, teacher expectatlons for achlevement,

‘' bias and, find it mich ‘easier to. bulld }.-'.f:;f

ﬁ'tudles and concluded that students,learned best when the.wgﬁ

stions: or cognltlve dlscourse._” '}f;'ﬁ.n.“ Jo;

':f*coneptuailzatlon orhde51gn (Good, Blddle, and Brophy, 1975,wfhfip'5

v
¢ . 5

materlal, tezcher use of structurlng comments,'and multrple

Lu;{ teacher redlrectlon of student comments for reactlon from -}',:~“

T s




“speclfled leSSOn formatsr

C s

Bs

,thoroughness in teachlng, and the extent to whlch the o ’

» ' . [

fizteacher has knowledge of the lesson and follows the e

Gl

‘;S'I Rosenshlne and Furst cautlon that 51nce most of

,these relatldnshlps come from correlatlonal rather than

’”?rexperlmental studles, 1t would be premature to clalm that

the teacher behaviours caused the student learnlng galn. .
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ri-

ficontent that he 1s supposed to teach,,who is‘well prepared
J‘{and organlzed in hlS 1nstructlonal behav1our, who ‘is ff ".hff‘“x
:,enthu51ast1c and skllled 1n motlvatlng students,land who :?‘
;”ﬁencourages students to become 1nvolVed 1n an actlve way 1n
La‘the learnlng process 1s more ilkely to be successful than

'_a teacher who 1acks one or. more4?f these characterlstlcs.”ﬂ‘

- INFLUBNCE' GF THE TEACHER' = e

'GEvertson (1974), and Duncan and Blddle (1974) offer evrdence
‘:Fto support the research conclu81ons of Rosenshlne and Furst. ii‘

:'Chall (1967) stressed that the teacher 1s at least as ﬁ?.f |

*gflmportant as the currlculum 1n determlnlng student learnlng..,‘
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, .
RN ; She stresses that 51mply purchasrng an 1nnovative currlculum ,

K

St will not ensure success. teachers must be motlvated to desrre

s

. \ ’4 », Cr e - o .
= o e ' Good, Blddle, and Brophy (1975) stress that although R

R S
o a teacher 1s partlally an artlst m}th an unlque, 1nd1v1dual :
i vt . . o . . . ",'
‘wf? ‘ L \approach, teachlng

e TS 31;;‘15...1s (or should be) only partlally an' " .
- ' ~ .. art. - As. knowledge about: effective: - , - .1 | -
‘7teach1ng accumulates, teachlng should
ﬁilncreas1ngly ‘bécome -an’ applied sclence.,,
- .»The: skilled teacher w1ll ‘he” one who: '
7. has’mastered ‘4 large Dbody of. pr1nc1p1es
- 7% and- skllls,‘and ‘who 115" capable.of - 4

) “;dlagnosmg a; 'situation correctly and

5'~fdec1d1ng whlch ‘of- “the . many optlons ;Ag.f
< available to- hlm are - approprlate to- the

) ,gsltuatlon....' However, once ‘he. has*

-~ 'made hlS dlagno$1s and decrded whakt. to
:fdo, he: will proceed in hlS own’ unique "’ ..
.'way; draw1ng on his unlque experlences,.; AP

talents: and 1nterests (page 74) "hif) e,

AR ~_.teach1ng is-an- art or a’ sc1ence.-j~§:” : . RN
AT e 00 Us Those whothold that’ teaching’ is anl- R
AT 7. Uart, suggest: that. professlonal WA"fj;j;:fmg{;‘zfjasg-

. upon. the. 1ntu1t1ve teachlng artu..n_=~*:"A R
T A —1Wh11e 1ntuit1ve elements Are: L iU L
ol Tt o s importdnt components, there are :. "},x“’,j‘sj, '
o e }wj‘ﬂ‘numerous technlques in any art form }_[@g Coe
Pero ooy el that-aésistthe jartist dn. carrylng ;i TR
TR 'lyn?,:'out hlS productlon (page 1) S

: Sere o 3
TRPTLO T ey v ey e aapele e
. RO .-

N

17f€j'“ knowledge - can:have littile effect T ;".flﬁ.”

;to teach the new curriculum properly and be tralned to do so. :fA'l‘ f f*.?

Guszak (1966) agrees w1th thls.s‘Hé'Sayslf. 1l
W . . : -u Ju. . . ‘ ;
o T e .:3_...essent1ally, the problem stems from . LT
& Ces T 07 e the age~old concern, relative to the }-' TR P TIAE I
. Cs Tl Tjuf-;-,;,i‘:effect of theoretlcal preparatlon e BEFRNUNTE R R
442 ST e .. -upon subsequent practlces .and theo o - s Bt A |
oL ' ‘ensuing questlon which:asks whether. - . /% - .- .0~
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( Bond and Dyks,tra (1967) conclude that ch:l.ldren seem b

e . . T N'to learn by a varlety -of materlals and methods. : They state, ' :

no one approach is: so dlstlnctly betterln. all s:LtuatJ.ons ) - \

IS 3 "and respects than the others that 1t should be con51dered L

L ' ' ;the best method and the ‘one ‘to be used exclus‘rx;ely" "1- | .
. B . (page 123) In other words, 1rnproved readrng achlevement ' :" ;‘
:‘;' : 'f."does not appear to be a functlon solely of approach or :
Ll ~-:.l“method ' Bond and Dykstra’ contlnue.._,_ A' i,“';._‘. '_'_:f = S

- Future research may w‘ell centre on, . .-
teacher and . learh:mg situation: o
.,characterlstlcs. .«.. . The’ tremendous.‘. '
range. among" classrooms within’ any.:
‘method- pomt oOut the 1mportance of *
' elements in’ ‘the, learning situation. |
. . over and’ above the methods employed
, "'.;‘To 1mprove readJ.ng 1nstructJ.on, it T
LA e M kS necessary to train: better. teachers R
P A of - reading rather, than; expect a.. SR
~} ‘-‘{j'panacea in: the form of mater:x.als S

% (page 123) Ch R e e e
’ ' e A I . J}'_. """ '4 o - o A va ‘; o ,'-'il.t r
‘ ' U A sllﬁllai: assertlon has been made by others.. A
: Bamsey (1962), J.n an evaluatlon of three grouplng AT LRI )
.".‘ procedures forﬂteachlng readlng, concluded R R I ST
A . ;-' o : s ; : : ‘ K .o T, “" Ll . S “

e e e T ;;'I'he thrmj that the study probably A T
Sk S e s Do e L fllustrates most clearly is. that the L
R N Tt T rnfluence of the ‘teacher . is. greater
CRJix il o7 thane that of a part:.cular method,
“. .Y gertain Variety of materials.ofr‘a:- TR T A D
“-specific plan of organization. leen B S P
o0 a good teacher, ‘other: factors dno T T Sw
-teathing, readn.ng pale’ ‘to- R R T R TP
rnsz.gnlflcance (page 153) ) B L

ca . B o .o o




" il i v disappointing-results’ if teaching’ skills' -

L _'characterlstlcs. ‘

'-certaln skllls and understandlngs that appear to be

'-"assoc1ated w1th maxlmum pupll growth. :

of two approaches to teachrng readlng, basal readers versus

-'-.

1anguage experlence. They found as dld Bond and Dykstra

(19 67) r that dlfferences m mean readmg scores wlthln each

v

method were“ much 1arger than dlfferences between methods and

o a;iproaches. They wrlte, L ""'.- :f'.-_’ L
G The results of the study have 1nd1cated
NS ‘‘that-the teacher is.far more" Aimportant -,
“.n ...+ 'than' the. method.. Costly prOCedures ;
-t .+ 7 ...such_ag smaller classes..and prov:.s.ron of %
SNy .auxJ.llary personnel may.continue” to: glve;.__‘."

%, - i are. not improved. . It Is recommended, .

T “.therefore, that in-service workshops an'd,,'-'f_'-‘}f'

expert consultlve ‘help be: provrded for.
.. all" teachers and espec:.ally for those

w:.th mJ.nJ.mal expermnce (page 339) ._._-..-

In other words, these studles seem to be clearly

suggest;mg. to J.mprove pup.'l.l achrevement 1n readmg, one

v, B R
. BRI

should look flrst at the teacher and hls tralnlng

However, as Artley (1969) says,

SR ...To 1ook at: the teacher and hiss " - oo
¥ ». . -é training presents a problem in need '~ . :
.t .% 7 7.of 'an anSwer. What'teacher ' ¢

S -:characterlstlcs or teaching. behav:l.ors

;- feacherof reading from- the ineffective =
v one?” What' geems" to make a dlfference :

'between"'good" and "poor" teachmg?

-~:-;(page 4) R

s .fKnow:Lng the answ'ers to such questlons as these would make

’ ::‘.}it possrble to select read:.ng teachers wrth certa:.n “’F'x o

N " LedL
1!. -

.UIt WOuld also be poss.l.ble to plan c

Y\'l

L pre- or- 1n-serv1ce traJ.nlng s0: as to prepare teachers ui'th .'1 L

o ‘-l‘..

~+6  differentiate the effective’ \ SR
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Jackson_(1966L\§Eates.'{f-ﬁ’,; ;f-f}ﬂ“.flzrijs:li"‘”

g Almost all of the noble crusades that m«ﬁi T NG
have set 'out “in’ search of’the best . 1“;_‘f_“7::ih4:g AR
, “steacher, .. have ‘returned empty—handed. S ‘_ngfuglﬂjﬂ[;&

SR .'”  The  few dlsQOVerles to date ‘are- Sl ey
I pltlfully ‘'small.: in proportlon to the;r;” L
RS ‘cost 'in . time. and eénergy. The few drops v R, T e

RRCUS ;_Tsyi. _of+ knowledge ‘that ‘can be squeezed ‘out
' ' +.:. of ‘a half ;century of-research’'on the. * . L et
S haracterlstlcs of good teachers dre: L e e e
. e U s0 lowin: ‘intellectual'-food value that L e e ;
SR ".1t is' almost. embarrass1ng:ﬂ3dlscuss v
them (page 7) R e

assessments as 1nd1cated by a self-report 1nventory and'?-f
. * :

.'observatlons of classroom behav1our by tralned observers,.

‘“F“Three dlmens1ons of teacher classroom behav;our werel'wf;L':w:,,ig§~gf R
I 1dent1f1ed namely :"x"‘— warm, understandlng,ﬁfrlendly : ‘
33 versus aloof egocentrlc, restrlctlve,". . )

jsystematlc, versus unplanned, sllpshod,F"Z"

'-:glmaglnatlve versus dull, routlne. Analy51s 1ndicated that -.i_i :?ffdf

P \ 3.
K PR . N

Qithe "hlghly assessed" teachers were a591gned more favorable

y

v;f;oplnlons of puplls and admlnlstrators thaﬁ "low assessed" 53‘1%{}~fg‘-ffﬂ“‘
‘J‘teachers, and that pupll behaV1our was closely related to ' f :
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Studles

fach
.a"

by Flanders (.L960) and*Amd@n‘ qnd Flanders

03

(1953). were concerned w:.th the.. development and uee bf a s

P e .'

N ';z\. sl ,. 3

('u.

and categor:.zed as "’1ndirect" (elJ.c:LtJ.nq creative and

\mluntary,.pup l behanur) or " dlrect" (elic

;.tlng conformlty.
and compl:.ance) 'Anf‘i'ndlrect{dlr .e I/D')'ratlo was derived
) ‘6f teacher statements—-those that"

J encouragement ;8

NN v .
_nd'pr ise-—

encourage student participation, )
2 -{ u .:.

q
-statement mak:.ng

v

-
-~
-1
B

.
y

.
2
&

T

’ach1evement. : i

'I'o ver:.fy theee assumbt:.ons the researchere
" '.ivere a ‘

f-'

z teachers"with a hlgh I/D i éreater extent
) . \. L i X d 3: g
Another study; E;'enducted'

and mathematlcs, students who were taught by

" hlgher 1nc1&enee of
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e .u‘ The results...would seem to J.ndlcate

T that verbal behavigur patterns of - ',
S Lt superiof “teachers can be identified- Do
o7 Tr i and that “these s patterns do ‘differ . e T L ES Lo
S markedly from the Verbal behav:.our o et e \
T patterns of! other teachers (page: e T e T
SRS 285) colelRT L e T e
.‘_ DT Lot . N . “: . _.u - e . ‘.. « . . 4‘ e .

Meux and Smlth (1964) developed another approach to

- 1dentify1ng s:LgnJ.flcant teachlng behaVJ.ours.’ They classrfy {

, . teaoh;.ng behav10ur 1n terms of 1ts 1og1ca1 qualltles :

o through observations of the teacher in the classrooms‘,‘vt' :
’I . Classroom 1nteract1on 1s categorlzed 1nto ."logJ.cal dlmensz.ons 3 iy
'of teach::.ng" 1nvolv1ng such thlngsl“as &erinlng, descrlbln'g,v‘ (

) stat:.ng, : expla:.n:.ng, etc., on the assumptl.on that classroom R E o _-:‘,Y-.*j-'

f'l dlscoﬁrse may be 1dent1f1ed and analyzed 1n terms of rules
L of flOglC..' On th'e bas:.s of theJ.r analYSJ.s, they c0nclude that P
\p increased pup;l.l understand:.ng_alemproved thlnklng abrl:n.ty ‘.'f. L ;3'
are outcomes ‘of 1nstruct10ns where teachers are taught to "
= handle the log1ca1 operat:.on anOlVed in- teach:Lng ‘
g SRER The precedlng. fJ.ve stud:.es have undoubtedly made. ) g ‘
L - mpor:tant contrlbutlons to our understandlng of‘ teaohlng‘. . | ;
f.' BN '5.'-‘ e However, - the‘y prov1de llttle 1nf/ormat10n relat:Lve to the

Y ol J.mprovement of readlng 1nstructz.on per se. o . A

w Artley (1969) 1s crltlcal of these studles ' flrst RO

L beaause the teacher 1s being studled as a general:.st, L

} nOn—SpeCJ.flc to any teachJ.ng area or..v any grade level. econd, e :." ‘.":.'
I such studles have falled to glve us any 1nformat1fon.about the Sl 5
Y teacher s”t.eachlng procedures, the content she teaches, .the ; : o i

S R :“ un;ierstandlngs she must have. As he po:Lnts out,, 1t( —lS ' | 5:.?“’"‘5 |

et Lo b b Py g




o observation and analys:Ls of the Verbal communicatlon -
E e y tak:.ng place ,between teachers and pup:.ls. 'I‘hough the
Fadl b K :", -,.- i .
U A generalizations from these studies have peripheral relation X
: 1 i , to reading J.nstruction, they fall to identify spec:.fic . 0k
sy IR . '.‘ ‘e PR e
wok A teacher behava.ours and praotices that are un:.que to ol I R
‘i =~;-,‘.:,'. reading 1nstruction. and most of all, they would show a g
5‘ .'::" "'.f_- BRI . - . s el 4 et o ‘s’ ’,:
ki & &, posxtive, correlation with pupil achie\rement and :.nterest. o e ol B L
‘:::“z- ‘:’;.’.:‘:‘{ - '_.:..',-'_.-.‘ 3 -‘. K .- S . ‘: .'.‘.: '. -',,-".‘. ] ..' '.: '
5 s T ;}. 3 :;_;‘:. . It is not enough to :.dent:.fy the PSR e L R A
B L O e R “good téacher"; we, must J.dentify L AT
e et it oand :déscribe the; ,good ‘teacher of 1'-"_“_'"':‘ R s Y
P * . reading AE the information is:ito i~ '@ .~i-rcT. 0 L N

1’-
=

1

B

“ u‘

R

ot B

Be s LA . - g

VNI - e I SN R TIT pemetes st T e o
L £ PR A i by
bR » . -

-

-‘: (1973) states that the majority of studies-

l*'n &

of uteacher effectiveness have dealt Wlth the systematic 5

:‘. readz.ng teachers (p. 2) F e g:-' Y i

. deprec1ated in their value or mgm.f:.cance--they have 'made ':.""

and are making a contribution to the understanding of the

“be. of help .in the preparation of T e

conceivable that an obSerVer mlght make use of tne of the ‘ '1‘ 4 !
R 3 interactlon analyses and derive for a Fourth’ grade‘teacher : :i . o
a‘ high score'whilefohs'ervi‘ngJ a“ ronnd-robin oral .reading o x_':(

L pr gt class. " The teacher-talk is at a minimum, she asks queétions, .

she. J.S accepting the‘child's resnonses; _she prai,ses and ko g

P : encourages, yet who w'o.uldl accept this as an effective way : -
. ‘ ‘_‘ of conducting a reading lesson” Or J.n. another sxtuatio'n Y o X o
. ) the teacher n}ag be well—groomed, ;oi‘sed, eff.icient, ,gracious, ';: .

and get alongrwell w:.th her co;norkera and princlpal, and ':‘ . .L.,:

B yet never have had a courJe J.n thef tea;;,hang of re'ading.'_-“: it A ’

Artley states that these studies shou-ld nat be :.' o

]
N ~
'
B
R 30
v L
%




teachlng process and are therefore relevant to any area._

We need more informatlon on. the characterlstics of the ﬁvﬁh'“

.

good.teacher of readlng to prov1de help ln developlng | Tif,f'

i . V

teacher educatlon or tralnrng of readlng teachers.dh-

k There are, of course, mcre and mone studles belng ':
conducted 1n the area of readrng or closely approachlng -
the type needed Turner and Fattu (1960) see teachlng

behav1our as prcblem—solv1ng ablllty,‘involV1ng the use

"'ff of learning sets and spec1f1c5responses relevant to the _f;?*d'

'ch11dren, Judglng 1mprovement dlagn051ng word perceptaon,

etc.- The authors found that the test dlfferentlated between

.

5: preparatory teachers, student teachers,uand experlenced ‘}

R C)

..

teachers_ L o *2. , " ' : , ) i .

1}Q; Turner (1967) found that a Teacher Characterlstlcs

'5chedule whlch measured nlne selected personal-5001al

O .
N \, ~%

characterrstlcs such as frlendly, organlzed, stlmulatlng,

ch11d~centered emot10nal adjustment, etc., and a comblned

Mathematlcs Teachlng Task and Teachlng Tasks ln Readlng

i, . PO . R
e i . - o
. N i

L 'Scale ldéntlfled teacher characterlstlcs asSoc;ated w1th

¥ . '_-,-




13 .\: 3 - . K , ';"u 27 - . v b '
. ;.-Q'to be dlsorgamzed to lack warmth or frlendllness and a - -f«"'-'
. i - : S " “h hlgh 1eve1 of 1mag1nat1ve behav1our, and falled to have a’’ _:.
o ) .favorable att:.tude toward democratlc prmc:.ples. N Turner i
' " ""suggested that a Set of measures could be assembled by

e o {"'. whlch problems of beg:.nn:.ng teachers could be 1dentif1ed,..<-‘

S ".-,',.‘"._:' Co and through counsell.mg and :Ln-serVLCe act1v1t1es, steps

<

- - - b -
v . N -

E ".-_could be taken to Solve them.

. . . 0 0 i .
;n . [ N BRI .

Lost

b '_','_:-Studjz."e‘s" s;sé-e‘;'-fiea‘llfl;y*:"aé.-l_aeéa ,.ta- "Reaaihg:f;_. -

\‘ '., o

,' .-th.ch a teacher or prospect:n.ve teacher understand the

"_".'}:’;:.mportant aspects of the teachJ.ng of reading. :

.‘.

In th:.s regard, however, there 1s>~a problem.A' The

t

"vn.ews of experts J.nvolved J.n readlng 1nstruct10n are

S ‘
-.:',lacklng J.n agreement on the characterlstlcs or competenc:.es

.\ - .‘--.“ (s
' . , e

l "‘-.that a readn.ng teather should possess. There has been ";

'-f.exten51ve research conducted 1n thls area (Shubert, 1959,

- ..u'—‘ -

‘ .“:,‘Aaron, 1960, Broman, 196':'2,‘and Ileka,.1968) A maJor

ta ' ‘:‘

‘crlterla. Stephens' (l967) and Ornsteln s (1971) general '
‘- o “, -t - . ‘ X - '
' rev:.ews of the research reveal that J.n splte of the attempts

‘ ".f:“concern of theSe studles has been the problem of establlshn.ng f' S

"
.
o
‘.
~ay
S

e ‘that have been made to :Ldentlfy Varlables relatlng to B E

Sey

' effect:Lve teachlng, ugng ,model systems, 1nstruct10nal
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e valJ.d measures of teacher knowledge of readlng, let

between what a teacher knows about (ha.s or her) fleld and

. -
‘.'-

(hJ.s or her) success in teachlng.’ M:Lller (1971)

o olt S, n- -"".».
suggests that knowledge of subject matter .'LS the most
important compete_ncy'necessary fOr the success o;E classroom
‘ "" e ".\ R ’. . . _‘ .-': “"' '- ) .' '~.". ""‘ '-;'
teachers. e TR L -
-". e ‘,' ¢ -' . "" .‘ '1" ¥ -_, d R '.' 5

Ll ] Bikel :.’».

" s one competenc:.es"' (p; '133) They suggest that there lS

graduates w:.thout readmg courses, undergraduates w1th',-"~ W 2 |
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1 ttle ‘ac‘greex'nent on the knowledge/that a "master" tea::he.r '
of mread:l.hg should possess._ -ﬂ.'_' ~::~‘ \ = g : L ‘
VALIDATION STUﬁIES or' THE INVENTORY op TEACHER KNOWLEDGE OF e ) v
READING 4 P gy B TN PR
" hohe‘v.erd, one .instrum‘ent .w.hich has in fact g'ained . -.-' ‘ : A
) re‘c'ogn':l.tlon ahd acc’:eptance i‘s the ‘Inveht‘orx '—of Teaoher . r,‘ ,.:' 7
Knowledge o Reading (Artley and Hardln, .1@71, 1975) .
) Klngston, Brosiert, and Hsu (1975) conducted: a E' 3
' :valJ.dat'J.on etudy of the 1971 version of the nventorx...,:-'” ‘ il : ":f'--.‘-" ’
' . They adm:.nistered the instrument te “groups of under-.:.-.' -
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: school‘ teachers and readJ.ng specn,allsts.._ The results ,of

',‘,'.'w:Lthout, as Well as spec:.ala.sts and 'non‘f, ey

2 .,4,

Kuder—Rlchardson’ ‘_formula (20) rellablllty‘-“:f:'

-

for varlous groups. . 7

'stantiate the existence of Seven subscore areas .

‘-'G'as. was the case w1th the or:.glnal factor analys:Ls reported

. --\ e




e e

-"7."-_separate factors" (p 607) ' . L :

) -each :-'_:Ltem. s Faulty J.tems were rev1sed and rewr:n.tten. ' The

B '_:'areas from th.ch the J.tems for the Inventorz were drawn

.'m(-_;were ‘not found to be,' “identlfiable or to stand apart as

".'V(l): the Inventorz has sufflclent valldlty and rellablllty

to justlfy :LtS use as ameasu?é’gf teachers' knowledge of

elementary school classroom teachers. »‘»A Kuder-Richardson

' o ,,,.‘.‘7 L

formula (20) rellabila.ty estlmate of .82 was reported

Ve

faetor anaflysm 1nd1cated that the eeVen are’as frpm Wthh

c

ltéms were drawn were once agam not ldentlfiable as -

' . . S . - R P

mdependent factors.. ;: o ; LTl . o

study of the rev1sed Inventorx 'Content val:,d:l.ty was

establlshed by seven read;.ng specrahsts who revlewed

..x '

4._.:~.

mstrument was adnhn:l.stered to., 552 elementary educat:l.on

:

teachers J.n J.nserV1ce workshops or graduate educat:.on courses

P

and graduata.ng colleges sem.ors who were mthln two

‘ent_ary' 7schbel‘."te'ach‘ers‘.~., '.

Us:l.ng the Kuder-R:Lchardson formula (20) ’ the - RN

w . .

‘?unternal—consa,stency relJ.abJ.llty of the reva,sed Inventog L e

'

‘ ,was fOUnd to: be '.92' Again, the seVen conceptual > ':".’._:f.} ‘.

\ - ' "'¢
s /. . ¢

.

.L"

v."‘ [ g
o g . i

- ~ - -

S ..

readlng such s 1n 1nserv1ce or preserv1ce tralm‘ng, and

- 'I..)‘

' (2) ':A a score indlcating an 1nd1v:.dua1's performance on the-

Inventog{ should be J.nterpreted as a gla.bal measure of CR -

RorJ.e (3.978 undertook an analy51s and validatlon -‘_'f-.-'i""

, The author made the follow:l.ng conclus:.on5° S -
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"»knowledge of readlng smce the factor ax;a

2 *

R

teacher knowledge o,

it

0n

~In. 1980 E,llsworth and M-iller.’ dld

..‘

o

v

Ve

teachers.. Results revealed sigm.f:.cant d

:Ll:Lty, us:.ng t

MR

) ntei‘nal cons,a.ste:icy“rei:.ai:

ler

aﬁd‘ﬁxl

'1

L

Inventorz,. the instrument may be somewhat

studles Judge the 1nstrulnent val:.d beca.us

- o

~aa

o .dlfferent

. g ;n, ,.-

iéted 1nservice teaohers-on-.- '.the

of the: reliab 1.1ty of ~the Inventol_:z . -They admlnistered

..'the mstrument to a sample of 304 elementary..schcol

per,formance of 1nser71ce teachers only and

3 of' teachlng ‘exper’ience degree ,le\zel

-

.jl.ys:Ls :mdlcated

-
.

a further study

¥,

..i...

1>f£erences' among

",‘

LX)
2% Y

he Kuder

?the"factithat

more sens:.t:.ve j k

‘va"‘

e 1t diff erent:.ated s

dJ.mensn.on of b

oot




Agaln, the*study concludes that the data

‘-substantlates the COnclu51on that the nventorx can be

'

used to dlfferentlate among subsamples of teachers who

<

drifer on speCLfIcally selected_characterrstlcs,

~ CONCLUSIGHK" ' ;,' o ' .

Although there has been much controversy concernlng

~

i
;_whether schools and teachers do 1n fact have an 1mpact on

fi}Recent'research indlcates that amproved readlng

"
o

a . N \
approach or method. There is much ev1dence ln the

factor ln readlng'achlevement. - “.”“i,ilsfey.

Much research has'been conducted in the area of

personal and academlc.u

‘

Ample research evidence 1nd1cates

Hardlni(1975) whlchfclalms to measure’teacher knowledge

K

‘L of the readlng process and classroom practlces.:'Thls

G 5 - .
: \
' - 32 -
taught. ,{' ' ' - '_;,>~‘*“T ' i
L B ' - (':’}

achlevement does not appear to be a functlon solely of J.Qi:,

teacher characterlstlcs whlch detall many qualltles, {iﬁ“?f@u;)*
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CHAPTER-III - ™. = v ’o
. ALY v .-" e ._ . .,' T

... -7, DESIGN AND PROCEDURE : -

r -

‘fTo collect data concernlng the knowledge of

'

readlng of teachers in the classroom engaged in, readlng '\Mf

lnstructlon, a survey was carrled out w1th practLSLng
'il " . . :'_ .,.‘_ ,,‘ PR A‘,‘., n',.

i

teachers.;u”;T . Az",rugu_;:*,

agreed to.the,conductlng of the study.” Appendlx A contalns

.'v .L‘ -

the letter of perm1551on from the Superlntendent.

A

." After gareful cons;deratlon, thls partlcular

7.

BN
The dlstrlbutlon and collectlon of the research packages

w0uld be dlfflcult and would qulte llkely result in a low“.”
return.; Thls dlfflculty was akeentuated by the length of f‘jﬂ‘

s the'Inventorx (of whlch mbre w111 be«sald later)

(2) Slnce the 1nvestlgator was employed ln the.area as a
. .'A“.‘f] :=

flexlblllty 1n the dlstrlbutlon and collectlon of the Q“'g f~' B

E
[ L

.research packages.w

(3)‘It was_felt that the board 1n3‘




L P e v o PR

‘—hrs'.'

u;;cO-ordlnator‘

L 3 i B "‘ M M..a"' o s A
oL L ‘ e ,_'3_14.‘, ¥

5 ' .. ' ' f i B 3
question would adequately flll the requlrement of belng
;representatlve of Gther areas of the prov1nce and would
have some pOSSlble relevance Ln other settlngs. | =

. ‘
.

B Dnrlng the months of March and Aprll in; the 1983

»

B) was dlstrlbuted to 135 prlmary and elementary teachers

" S n' 1, te X B . . .
. e

‘-’ b
.«

Roman Cathollc”School Board, Humber-St.Barbe. Thls

K gl . ? it
..,‘.’ -,

o Readlng (2) a copy of an answer sheet to accompany the~}:

04 '.‘:. &

,.. ., '.l'- [ L -

‘s

o3 "" ,4.'

who was maklng a regular»viSLt to those

(RN

school year, a reSearch package (whlch appears 1n'Append1x

1nvolved 1n readlng,lnstruction and employed w1th the . n:

’;T Inventory (3) ar teacher 1nformat10n sheet and (8)< a '3f}'

. letterqof introduction and explanatlon.,.?' Y _"; 3

: .:iQ.f In most Lnstances;.thelresearchupackage was ‘ﬁ"’;?. -
T dlstrrh\fed by hand to‘the Prlnclpal of each schoollzlfheﬁk”:

' princ1pa1 then dlstrlbnted‘them to each staré'hemher:.kiﬁfl
ﬁf'é a _ew 1nstances, however,.lnvolv1ng "the schoels on_the. E?w
{;i Northern feninsula, dlstance”dlctated the'use"orhthe mails J{'
E for collectlon p;réoses.- Dretributlon 1n these_caees Yas :
: ‘ handled throagh.the cooperatlon of the.Currlculum :t:" o

o
f
- .
.
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anonymous respondents. It con51sted, 1n addltlon to the

R ;_' T ~.--’. -_- ‘.»""'.‘u':

‘:fi“?:; The data collected by thlS study was based on -fff;ifﬁfﬂﬁl‘f‘

R Cy e '. A'ﬂ"" o :
multlple-ch01ce questlons, placed on answer sheets by T

B

.
oa
.

Inventorx and answer sheet ltself, of a Teacher

'Infornat;on Sheet.- The purpose of the latter was to galn {f,};

R
1nformatlon on each respondent regardlng profe5510nal

J ,_rx

quallflcatlons, teachlng cert1f1 te, number of unlver81ty

5 N ~ W

cgurses 1n reading,‘grade level taughth and number of

years of teachlng experlence.. ThlS 1nformatlon, together

;%l | . :ﬁ y}]?f_ K _fA - 45; ?
o0 poegrrion” IR R s
pe — , Thevpopulatlon was made up of teachers 1n small .~}k'£,:q ”\ﬁ;:,*fj;
fi.' rural schools as Well as 1n large c1ty schools, maleid R | f;
o . vteachers as well'as feﬁale, representatlves'fron prlmarfu‘ -L i}
.f : ‘;\ é} x-,as well as elementary grade teachers.i A. further breakdown é}
'é - ' of these w111 be provrded ln Chapter IV.Q{;'f”. e '5 ﬁ?
3i | " _ It 1s felt then, that the board rn-ouestlon could ;, ;h?
';;;‘;, : _‘]ustlflably he conszdered to be representatlve of the\;f 'p;;
‘1i%¥ h L Prov1nce rtself.,f B A ;_';f- \L R .};.”l- K | |
;;?f ; ? .'_ The total number of teachers who responded uas '
1f§; ' 127, representlng a-return of‘94 percent .At thas p01ntll . B
| f 1t was dec1ded to begln analy51s s;nce lt was judged S Ai
}: unllkely that any more returns would be forthcomlng.- Ttﬁ.f: g :
é 3 Was also felt that w1th such a hlgh return, the'study : o
:fié. ‘ g could reasonably be con51dered an exhaustlve one.; ' i. . LE
.'i‘bxséz;‘isauc‘nr :B'T"THié"éT[xJD:f'-“.“v:;f TR L




RN Hypommszs L

*The folloW1ng were the hypotheses for thls study

- gh:ﬁ:Q.“\ Hypothes;s l“ There w111 be no relatlonshlp between sex

and teacher knowledge of readlng ' Via:ﬁf%f

B

s

The greater a_teacher s years of experlencef;f}"”

”f“iﬂﬁypoﬁheeiéiﬁ. The hlgher the teachlng certlflcate, the ffnx?;ﬁxc*'J

Hypothe51s 6- There w111 be a srgnlflcant relatlonshlp

teacher knowledge of readlng

a4 i

Hypothe31s 7-- Teachlng,ln an urban area versus‘”

=Y

5o
s
b
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'DESCRIPTION OF 'I‘HE INSTRUMENT ~<; I R "5 et

\J ” L : ) < ! "..‘" ‘-4.'- N ‘
The Inventony of Teacher Knowledge 6}>Read1ng Was R
";chosen as the 1nstrument to determ%Pe th degree to Wthh{fn.ff" l ;f= s

3a teadher understands or possesses knowledge of the f
'“?j31mportant factors of readlng 1nstructlonr
"“lnstrument.was chosen“hecause.v (1) there 1s 11tt1e>else

vhfavallable commercially at thlS tlme. (2) the extreme

dlfflculty of determinlng the criterla upon which to constrqpt

Tﬁfteacher varlables and thelr effectnon_pupll performance w1th

‘tfan 1nstrument that deals w1th the profeSSLOnal 1nformat10n

Thls partlcular

3

v .

‘.I\' | -

1nd1v1dual s understandlng of the TIC L0 s
. reading ‘act’and-theé; /strategies used [: Unoe T
~in readlng 1nstructlon at the ?';” L
prlmary-elementary level x?' s

o . _..' s . - .

.(




72-;{;;'-.{:as to the understandlng mevels of thelr students.,~‘f~

:r;e;; groups as a result of 1nstructlon ‘(4) to supply 1nformatlon

‘

Lto teachers of preservice readlng methods course or programs

A

Teoeo oy '--\-‘_‘

- y

A‘-'

‘7,fffgifj admlnlstered by Artley and Hardln to approxlmately 13 000
teachers throughout the Unlted States.1 Based on the-results
”ofAtth testlng, and 1n order to reane the 1971 edltlon,

the 1nstrument was rev1sedﬁ1n 1975.1 The authors 1ntended, ~

examlned reading methods texts to 1dent1fy areas that

\~ PR A ey ot

were consrstently treated so as" to ensure adequatellﬁffjfp.

’

coverage of the readlng area.v These seven areas 1nclude.~

(l) the readlng act, (2) preparlng fo-,readlng, (3) word

1dent;flcatlon, recognltlonp and perceptlon, (4)compre-
ﬁt$11n the content areas, (6):development and (7) overcomlng

dlfflcultles.f The authorslfurther suggest that these

are frequently 1nc1uded “as- content 1n basxc pre-'or “}Lf mf;f‘” '

‘.[ 1nservlce methods coUrses 1n readlng and are con51dered to fg{#*:'

2 .
* . 1“ ,A‘.
R .b - T

These seven areas also seem to address themselves

-..A

'dequately to an assessment of the hnowledge of readlng as*

’fﬁ;varlable, (3) to denote changes taklng blace 1n 1nserv1ce fclijf;

The orlglnal 1971 ver51on of the nventorz was ff:{%p;‘ﬂ;{
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) .mulﬁple-éhoicér o M PHE
ﬁaeh :.t_e‘n.l has four'-pdssi.ble ansv;ers, .one of whicr_l " )
é‘ cc;;;s.;.dered tp_’i;e most adequajt_eﬂ. 'fhere {15 no t:.me l:l.l\;.‘l.t ' o .
;-I:v;e\'rer, "dry’. run w1th ':tyvo/ reading teachers (net 5
.,?f;‘l_uded es.part of the study poéﬁietien) e"stablisll;ed'

= = * ,..‘. B 3 2 s, s .1

1 hour-—lis hours as the-'approx:.mate tJ.me' requlred_to i

o . - .‘.:‘g_‘ 3 M0 WAL ‘.n

b ':'-".‘.". complete the "'rivento Xf,-".. "
: 'I'he._ nVEntorx i

tems were S

& .)
,:.tem for }ts value as a

- 6 x_ iy’ W

RTINS T |
_yt..,,. i .,y" o

""552 practlslng elementary classroom teachers representa.ng

2
._,.‘.

results P,

‘.'_"‘re’li_abll:i.::ty of 92, (b)’ ;a _factorf analysis i'qdlcated that
! . ventor items were dr‘a\én

fe e

R

PN

=
-

BEE TR pyg

-



5.j?.score 1nd1cat1ngxan 1nd1v1dual.s performance should be .

- ~'i":,-j:and Hsu (1975) and Kcenke (1975) on the 1971 vers:Lon of
' {the Inventorz Rorle (1978) and Ellsworth and Mlller

ﬁ(l980) conducted valldatlon studles u51ng the rev1sed

\ ',.‘

' <
T b

The authors conclude from thelr flndlngs that

R} ~

.:~:the Inventorx has a suff1c1ent degree of relmablllty to‘{

However,'aﬁ'

;1nterpreted as a global measure of understandlng rather'ﬂ

'“ﬁ“than as a compoSLte score derlved from seven clearly

kldentlflable subtests.

‘e

"-,f"detall 1n Chapter II) Were conducted by Klngston, Bros1er, e

”

\‘~

3 N
K

Vers1on developed 1ni1975.

‘7]; Thése valldatlon studles conclude that the

i
e, “

Inventory of Teacher Knowledge of Readlng 15 a USeful

1nstrument for asse551ng teachers' knowledge about readlng

"#f such as 1n 1nserv10e or preservrce tra;nlng They also

EIRE)
o7

, re-lterate the authors' words concernlng the score as ?" ‘

e 1ndrcat1ng a global measure of knowledge. They suggest

aw'x‘
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Scoring . .t~ i S

e . e e 3
the Inventorx answeg sheets and teacher 1nformatio sheets .-*{_‘ " 8 i
were not scored simply as they were returned. They were x:].; D g
separated Lnto two groups--"urban--and “non-urban"'jandu-_'l”‘j?lzﬂ(i;g- X

acorlng began when the

DEEPEN

.
.

'1':'1.{

0013and~en

'.v-.n o
-

respondents~h

The nventb;x 1teme we

last one was recelved

he understeod as-referrlng to;a communftf.of:go,

re hand-score

t,

'later tabulated and coded'for proceSSLngnby the '

i

“(klndergarten was coded~as 1’“through to Grade“G co

Eby the

.p

ded

A

AT vy

¥
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:l'actual numerlcal value aswprOVLded by each respondent.‘.

+ -

o

Thls varlable was called "XPER"

PR

: i;g;:fjjiﬂfatgif Degree level Was. recorded as follows.; l--no degree,'gfg '“::JZﬂf““

4--B Ed., Thls Varlable,

2--13 A -5‘3~-B A (Ed )

and 5--M Ed.,

< vias! ca lled ! "DEGREE ",

'?:2--non-urban.‘ Tﬁls varlable was called "URBANf




iy

-;i'),'.":i'jr‘_-.

o,

Xk

o g,

S . Ll

>

‘

.
.
Lo ST

.

"o T

.
[l
L]

Product-Moment cOrrelatlonsLi

e

s AR Descr;ptlve Analys;s;,

.Lndependent"

=0

s

COrrelation Coefficienté

:y; Pearson

carrled out on

s
:,.f

above correlatlons to determlne 1f they were";
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-Mﬁit’ple Regressa

many unanswered

B A .3 . i

!

Therefore,

. 9 .

-enalysms based on Multlple Regression apgeared caiied“fo

Thlsutype of analy51s would tease out" the;relatlons
:‘Multiﬁie~Regre351on was used to hiéB

e

et adiE R

- o ant

eleted once they ceased to,conttlbute

fprobablllty“level for

deletlhé;a varxable was

IoN ..

deslgn«and“procedures of the”study..'It has delineate
4 .--..1 &

the populatlon and tne method of“data,pollectlony and\hae LZ

"". e, Vo ee ~

\

descrlbednthe or;§1n,m§tructure

used to collect the data.n;~‘
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CHAPTER“IV

The purpo e- of thls chapter ls to descrlbe

o o, _.,._‘ 2 ek .

applied to the data collected in thlS

L

various .{;‘echn:.queSv

g .

.
."-l-
o~

. ata

1ng the'hypotheses enumerated

e
e 94t “‘ .

Flrs -~a description.of”the

e

lnvestlgated;

'search qhestmpns”concerneduwith asseSSLng the effect of

. e
yd K LR o4 .
”'.‘.) ._ ..,,-

4.

procedures used tJ test the hypotheses.

o o sl "

SfATISTICAL PROPERTIES OF THE VARIABLES

l. AR . . .

PRI .
oty i v -

,As.descrlhed briefly 1n Chapter‘

*and elementaryureadlng teachers emPIOYed w1th the“

Cathpllc-Bc d,nﬁpph,r-St.Barb o ‘fesearchnf

:returned fér

S o

Three.of the answer sheetSwa'

"3‘ ‘.I!.

were«rejected, whlch 1 ft“a.total sample of 124 or 93‘“"

»
:
L e

3

ll“calculaﬁibns 1nvoliiﬁ§f

Ha S
T

- - -
IR g o W |
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the total number of respondents were based on the flgure'

124 the. number of returned answer sheets on Whlch data

Nt

were reported ‘ The 93 percent usable returns was

consﬂdered hlghly satlsfactory

.

SeVeral 1ndependent varlables were examlned to

o .
L]

determlne therr effect on teacher knowledge of readlng.

“,

These lndependent varlables were“ (l) sex of the teacher,

level;"aught by the teacher, (4) the profe551onal

s

‘.,-. B '

of un1vers1ty accredlted semester courses related to

(7) whether the teacher taught ln an urban or non urban

* o -

communlty. Respondents were placed 1n the urban category

n

Brook Respondents were placed 1n the non—urban 5”‘

category 1f they taught 1n a- school:out51de the crty.

of Benort's Cove.j Because of ltS prOleltY to Corner

"n\-; Y

W RSN ¢

mlles), the respondents from thls school were categorlzed

e At U ot L o S

._(2)'number of years of teachlng experlence, (3) the grade f:rﬁ'ﬂétr
level. (5) the profess1onal quallflcatlons of the teacher '}};L')i;'?'
-as° lndlcated by teachlng certrflcate,_js) the number f}i“finZ“;fﬁf'”}-
reading 1nstructlon possessed by the teacher. and 1 fj L -

1f they taught in a school w1th1n the crty of Corner ..if. Qi}utZV:

The exceptlon to thls was the school in the communlty Ifff~].f§.“

Brook and the central board offrce (approxlmately ten ,ﬂ}z' ;fefl
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. ~--:“'*;‘j 1nformatlon. name of varlable, categorles, number of o . ol
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respondents in each catego:y, and total number of L 'f:-';flﬂ;ii~f::
: 4 = |_ Tl W a pod L. R e |
% With regard to the XPER var:.able (years'of T T T R Sl 4
teachlng experlence), the informat;on was not . coilapsed_:;;'“',”Llﬁ o
Thus, actual years of experlence were recofded The mean SRS T

on of thls stud

O~ « -

years of ex%irzence of the populati

.- l'\’

o ‘-.. g

e 3 ‘u l. |l; ‘e

wv_‘

Low negative values lndlcate a platykurtlc

-~ y-

4 »
s, ¥ o

(flatter than normal d;strzbutlon) and hlgh positlve values

'~

KN

d;strlbutlon.quhe skewness, as well, aﬁpears

<.|f.

normal and

o, . -,,-.

nelther a skem t

‘G,.r-

there'appears to be thevleft or r;ght“'

“ K Yo, e

The excéptlons\to these latter observatlons are'the,
. "4,,16. -

“,.howeuer, when,we conslder that out of the total popuiatibn

s Lot ',-.»
KON .

?there Were only
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Desch.th.on ‘of SubJects Accordlng to the Varlable -
SEX (Sex of Teachers)
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i+ Desdription of: Subjects Actording to. the vanable
T { “CERT - (Teach:l.ng Certificate)
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il . e Description of Subjects Agcording ‘tothe Vanable :
R T : . v+ -++{URBAN (Uxb "a'n'-Versus Non-urban)"'“ C
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v Statistids for variables:

Variarce -. %3 e - 8t*d Error . rtosis:-,

P > . -

. St'd Error .. - .Skéwness. .

3

£ P g . s - .

27 94:. .

- .':‘ ::‘,3.9

20007 -

13667

:.:85.742"

4 e
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20 males (see :l'able 1) We would, thérefore, expect .;..;.3;" S LR e
e P ~ skemaess and kurtos:.s because of thlS. "Urban", also, . o Al e
T g . -"doesn'f: conform to the normal distribution. Again, :
D o 0 i howeVer, there were 86 urban respondents compared to
. "z "" = ) 5 oo s e :'1.".‘ .' e
S IO g Sy . 38 non-urban respondents., See 'I'able 6. F o B
..;h;:;;.,; ' _-: § ‘,.:- A : . Co [ | B ol '.'.».‘.'
T Product—Moment Correlation Coefflcients =Lt
;'-.'g o
% R
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TRy
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MR RS, XY,
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e
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N trelatments.'. Since» the x‘ne‘in purpose o'i:'."t‘his %tudy is ‘to "-'1_;'
exam:.ne the relat:.onsh:.pﬂs between the mdependent variable

- ! , .and'teache; knoylledge’or read:.ng, theee'r‘e‘lationsh‘:.ps
,:: g _ ;in deta:.l. A nmr:b:r of‘ .t'l:e ‘n)rore- ‘ _
: .‘T.’A pertinent"ones will«be .‘d'e‘elt w:.th“briefly. {
N The correletion matr:Lx reVeals. some .mter‘e“stingl |

An analys:us of the relat:.onsh:.p between the var

igrade and urban) ,.The correlat:.on between degree and

.-< 2
s
l

ous-'
( A ‘ -~ 1 e - e \_" L

independent variables would 1nvolve a total of 21 separate

K ’e c-‘J * A[

relaftionships. We fmd that "degree" is s:.gm.ficantly

5. s . -g,.» E i Ve e N
oorrelated w:.th 4 out of 6 variables (sex, experience,_,degree. . S

grade, and certiﬁicate) ‘ While certificate" J.s s:l.gnificantly
__corre.'l.ated w:l.th 5 out of 6 variables (sex, experience ,,.'. ‘

certificate is very strong (Signifioant at .the .1091 1evel) t ‘

.‘lﬂhis pomt w:l.ll be discussed aga:.n,. in the section ona 0o
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DEGREE

CERT

GRADE "."DE'éRE'ﬁ" e "c‘oﬁnsﬁé: "‘i'J'RBAN" T’.~K :j'l;'.g.-,

\‘.0(111 0 090 0 027 12 863

COURSEs

l 306

- 0’. 36935 R
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) " is also lnterest;.ng tO‘ n,?te ."t‘hat “course" is i tnd
:_1,.';:".:"slgnificantly correlated only Wltn""“se: *"‘and "Tmu"-mven '.3 -:::
then the.correlation ls.a weak Oneﬂ-_-.below thel ; 05 leve]_
, 4From Table 9 we f:l.nd_'that the fol‘lov.qing V;rrables ‘ *,

'.". -are statlstz.cally 51gn1f1cant 1n relatlon to teacher ",".‘;;,-'z,'

relationship exlsts between an J.ndependent vanable and a %

plus other fact'ors as

. L ‘ .
55 ' ;..' 'f"_v l' _"‘ S . X 0. <

knowledge of read:.ng.. exper:.ence, degree, certificate, *,

. vl . .
.o N . v e . ¥

courses, and urban. "Urban" has a strong correlat:.on. here. g ) =

s th:.s pomt w:.ll be dlscussed later in. the chapter.-"';

: 'i;\far 'ate Relationshlps

v of X e

?'.

\', }j. It should be noted that when correlatlon coeff:.c:.ents

L. “a g
c' v ,« - O E

are empéoyed to establ_lsh patterns of relatlohshn.p between' Iy L

N -‘:h’ - 3\ -
a

- N "‘ . '-l¢

Vanables, the degree of assoclatlon J.S a somewhat crude =

g v

measure. In edncat:.onal research, it is g:enerally accepted
that the m_dependent var:.ables J.nteract w ith one another,

o 7

Whlch ln turn~ correlate w:.th the dependent variable., okt

Therefore 1t .seldom happens that a d:.rect one-to-one T

5 e

i e 5

—‘dependent variable.- . On the contrary the relat:.onsh:.p .15" P g

e

'_4.. S =

often J.nfluenced by extraneous varlables. Ky The sn.ngle

"l‘ e PN . ““

B “ &
L. - e., ,.I

and most probably denotes the relatlonshlp ﬂ.n questlon,

>
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RES ~ana1ys‘.|.s was conducted J.n an attem_pt to 1solate the effect oo

and a set of J.ndependent or pred:a.ctor varJ.ables._ In this

For th:x.s reason @ second, but related, method ofw

P T ' '

that each of the rema:.nmg 5 var:Lables (XPER‘,'

COURSES, and URBAN) had on the dependent varla_les.

c,rJ.terJ.on varJ.able B

“

study multlple regress:.on was used as a descrlptlve tool,

urban was determmed.A ThlS was ach:.eved hy controlllng for

other, possnbly confound:mg factors 1n order to evaluate

v

: "',the relat:Lve contrlbutlon of each of the lndependent
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sex"‘and grade"'are not statlstlcaliy 51gnif1cant,-wh11e

|+ )

experlence, certlflcate,,courses, an&~urban are‘statistlcally

5Ok ¥ i v . ',; ny
1 »"' 54

‘ﬂ;i SLgnlficant. “We, can ‘'see. that appro lmately“IB percent of

0 E . . et x
O --”.n-..-a.- n--—-—‘n-—v{—v . ,:...-. ' '-'" 5‘- ‘ § . e -'
i

the variance*is belng accounted.fok

Z

st
PR

[
e . -

_experience accounts for

degreevaccounte'for 5 7

L ep

certif;qate represents 3 G'bercent (a proportion of 2 0)

”" n by L ouey
. -.. g ,‘ .. . : 0 ‘e
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'3_the two, there 1s not much difference between, for example,u' .ol
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Cea B A.Vand a, B A (Ed ), whereas certlflcate 3, 4,.etc.,ff

,i dellneates the dlfference prec1$ely "Certlflcate'has more Lo ].lf

,..-

:categorles 1n the varlable (7 901nts), whereas "degreeW'L‘fr

: has 5 p01nts._ In order to 1nterpret "certlflcate : wé;,~:5‘~t;

3 ‘-

R take 1nto con51deratlon degree and other factors. o
; K \',\ B DI ,~,. _"' ~“ S
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' In the~corre1atlon matrlx (Table 8), the explanatory

thls type of model, whlch 1s perhapsva better method,‘;ﬁi*t’

1

see thls in terms of an R-square explanatlon. In Flgures l 'L]-i'~ij

experlence shows up as the strongest predlctor._ We do not 23 ¥: 5ffij”¢n”

and 2 standardlzed beta coeff1c1ents are. used for,ﬁ'-’“ 'Q;?;"' ;'p

1nterpret1ve purposesﬂ' In Flgure 1, for example, the beta ;f: ,ﬂf
R RS
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Flgure'l shows that“when//;per1ence ‘s cons1dered :..;5;“;1:57

”f‘en relatlon to sex, ltS 1mpact on TKB 1s .171 Wthh as ?

,"SLgnlflcant at the 05 ;evel /However, when all the other 3_)5’, i
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varlables are controlled, experrence emerges as t e most ;
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‘-slngle most 1mportant rnfluence on:. teacher knowledge of
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(see Table ll)
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‘"certlficate“, thlrd 13 "urban",

chande rn a thousand that the f1nd1ng i

Lol

70 percent of theoeXPIalned»wariance.,f~?

s, spurlous.

clearly a very strong relatlonshrp (see Frgure 2)
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readlng. The second most - 1mportant 1nf1uence lS

T [

1,._

The procedure for selectlon or rejectlon of E.

? hypotheses used here 1s consrstent with the conventlonal

t

._‘

5Ar

l

,u

format used 1n analysrs of varlanCe"

The.purpose of thls sectlon 1s to dlscuss the

frndlngs support or reject the hypotheees.

caldulatlon of“the beta werghts for the p

i
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Slnce the

.

..

.,-

if‘: analysis.‘*hmother argument in favor of dorng thrs rs
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at the 001 level.. ThlS 1ndioates that there 1s only one
il b
Figure 2, then, shows that "experlence has the

and fourth 1s_“courses"

.-,'

pattern of the flndlngs of the correlatmon analy51s lS..

Thlsgrs

flndings of thlS study 1n terms of the extent to Whlch such

cons;stent w1th the flndlngs of the regressron analysms.:jf

thls summary will dlSCuSS only the flndlngs of the regressiqn
that

» f

"fW-'_multlple regressron subsumes the correlatron matrrx in: the

redlctor varlables. .

regressron is a more powerful measure than a strarght ahalysra
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of varlance, the results of the multiple regreBSLOn not onhm,

N
.".

prov1de a signiflcance level for the effect of”each variable

KR .

but also gzves the percentage of varlance explalned by

Eo, ca it

N ’ . 7

each 1ndependent varlable (see Table 10 and Flgure 2)
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There will be no relationshlp betweeh sex

and teachen.knowledge Cof.: readingi;"' .;f

N l
3 .‘ R .‘-, d PR

_,-.: <

he standardlzed‘bet fqr the effect of sex'on

'.u‘, -._._‘ ‘..,a. .

..3

hypothe51s 1 1s‘accepted which“lndlcates that after

-The greater auteacher s years of experlence,

.. 1‘.'.‘ s . A " “
*.'..:" i g Teal

the mere knowledge of.reading he w111 possess.-f

An examinatlen of the standardlzed betanwemghts‘ln_

-..“ ¢-. . —.'n.
et

Flguré 2 shows that egperience had a value of’ 0 217 which

v
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‘The F-ratlo (Table lO)waf
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he proportlon of explalned varlance 1s 15 5.
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Grade taughtww1ll have no

knoWledge of'readlng




statlstn.cally sigm.fn.cant. Therefore hypothes:.s 3'was - . e

’}f ;accepted whloh 1nd1cates that erade taeght haehho . -:' _;,L.g’}.}f: :?:'
ﬁ?; B?Qé.t. ant:effect on a teachervs knowledge‘of readinel, " S p,g;:(
Hypothesxs 4'. There hlll be a,51gn1f1eant 9051t1ve J'.i-.] ?,. L:¥~;f ;}%

: "'.3 - e .f‘.:.-:' "relatlonship betWeen degree 1e\}ei and teacher
f;gﬁ;ff;f{ﬁ;?f " ‘knowledge of readlng.b_ag;ji'}°ﬂ-j;"f~}.:;ﬂi§§:f;i..f', :fff
g L The standardLZed bet for the_effect‘of-"degree“ on ;5‘ . ﬁ‘f Q~;3.‘

teacher knowledge of reading'was 0 065 which is not,-}'a{f‘

-. o . v

tAn explanatxon of the probable».*

cause of thlS was suggested earlier 1n this”éhapter.-iit;ﬂ'
', should bevnoted that ‘the’ zero-order,reiatlonshlp between-_{f
e WIS i R, PR 5 . = o 0 T

degree" and T K R. is: statlstlcally s;gn1f1cant.g‘HoweVer,;

: 'ﬁﬁ 1n the presence-of “certlflcate"ult ls not signiflcant.-." "

: Therefore the hypothesxs was rejeqted .:n-@jﬁz_ﬁff :‘5?'
Hypothesrs 5 The hlgher the teaching qgrE\fiaate. the
' P .; ;;:.“u greater w111 be thefteacher‘knoﬁledge of
o WAL readmg---"_-‘.-.‘ AR AL
qﬂf“;.ﬁ ﬁ Ehe standardzzed.beta for the effeot of certlflcate
x :on teacher knowledge of readl‘ng was O 215,- wh:.ch .l.S_"::’. el

:statistlcally srgniflcaht.

~
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9pothesis waF'aECepted.,
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’HYpothesis 6' The number of read;ng courses a”teacher
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'-ﬁ' related were rejected.

\/ board ls felt to be representatlve of the province because

mhls study tested the hypothes

. .
nyr oy l. aho 50 ,‘ -. V- -

between teacher knowledge of~reading and each of the m:if,ﬁ*:* 1
s o _'1‘ oo .r .:"- o L iy N '_"._. 'i','
i

followrng varlables. sex, experlence, grade taught,.degreef- fzfi{é L

lzed relatlonshlp

«--

1evel, teaching certiflcate, coursee ln readangf*and‘

4!

whether the teache teachee 1n an urban or non?urban'

"
..... o

P The order of the variables found 8.

a
oY

to be‘signlficantly related to teacher knowledge of reading

was then determlned.

’l Lo 3 “»,

The sample 1n thls study conelsted of 124 practlsing ‘3ﬁ§w;ggiﬁiﬁ"

teachers.employed by a Newfoundland school board Thls~
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\ B 1“ 8 e

‘~of the Varlous klnds of communltles whlch make up the

populatron background._ It must be hoted, however, that.

." i'».

O
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'generallzatlons frbm the conclus1ons ehould be llmrted tb * :E;




e nformatlon pertlnent to each of the seVen varlablesmwas

e

gathered by means of a teacher 1nformatlon sheet
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accompanying theu nventorx
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Statlstlcal anaiy51s of the data included the

calculatlon of descrlptlve statist cs for'each varlable,
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the estlmation of zero-order correlatlon coefficients, and

Sl

s

4-~-. Tew, A d . Adss G0 . N B

the estlmation of‘regre591on coeffrcients using an ordinary~
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Slgn f'cance tests were conducted

the
.

.The conclusrons.of this study are drawn frdm the

1) ..‘.4
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f1ndings~of Chapter“IV and the theoretrcal and prabtlcal
‘1implicatione that arose from:tﬂeee flndings.

‘, i £ ..,. o

(1) theoretlcal impllcationa, (2) practical

are summarrzed as‘

"o e “ .‘_

'fundamentalmquestions'
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to’ what extent go
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strong trends emerged whlch 1ed thls researcher to conclude

=~ relatronshlps w1th.know1edge cf readlnc were found in'
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' these flndlngsu,-_“-EA{VV‘

- of readlng. However, multlple regre551on analy51s shows

z“ffcertlflcate.u Degree and certlflcate, as has been dlscussed

$~ear11erf'are really measurlng bas1cally the same phenoména.':”

‘ithe different categorles more prec1sely and becausg.lt has

'"‘vmore categorxes in: the varlable.. Thus, 1n the presence.of

{;that the hlgher the number of years of experlence,,the

7fthe most 1mportant determlnant of teacher knowledge of
"'fuﬁreadlng over and above the other factors, (l) Inherent An
“nﬁexperlence are untold hours of preparrng lessons, worksheets, \

Ffactlvrtles,-and so. ‘on congruent w1th guldellnes and ;‘f

'SLgnlflcant relatlonshlp between degree and teacher knowledge

,Certlflcate 1s the stronger of the two because 1t dellneates

K x" Y L ' .

M.certlflcate, the effect of degree 1s attenuated.

'11n the model for explalnlng knowledge of readlng., It 1s
:1ndependent of 'and operates over and beyond, all other

';varlables._ The hypothe51s presented earller 1n thlS Study,

7suggest1ons for teachlng as found ln handbooks for teachers
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A::better the knowledge of readlng, 1s well supported ‘.fhj'il"“'
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prepared by the Department of EducatiOn- -/and other agenc:.es. g s =
\\ o _' s

A _(2) T}expenenced teacher has had many opportumt;.es to_

v

b}
3 Je,

» 8T ol el -

.- ‘-‘_~--attend.vworkshop_ and conferences‘. ke (3)-' The upgrading of
! e ' UETEEE R

(4) Experienced

&

teachers"'have engaged in-;many d:.scussic)ns of teach:mg“and

v
v.‘,u.
Y

ure;l.y,,. then, these--d:.mens:.ons of experience add

_.....-.

up 'to a qreater awareness of.. what 'read:mg J.s a11 about g

-

:.i 5 Indeea,' these __.ﬁo

.- exper:.ence real_.';.y means

e

The correlathn 'matra.x‘
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analysn.s J.nda.cate that certiflcate is a strbng_determlnant;

that the hlgher the' teachlng cert:.ficate ,nthe more

e A "
e "‘ st PN

\nowledge o.f read:.ng possedsed J a teacher, wae "B

% o n.-‘ ", j .e, '-.

e - Z

teachmg 1n urban schools--are -llkely to possess"more

ot ¥ ? o g
Ve ~ - -

knowledge of -‘readmg than teacﬁers 1n non-urb

.’,“at .].eaﬁt at

ded. . Teachers in urban. Aareas

ual;y work J.n .-larger schools where we are more ].J.kely t

u',\c l' TS

,teaqhers"‘
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f:.nd tw or more ' _classes, _and thus,,tWo or more,,‘
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sch ols where there 1s only. ‘one class“at;}f‘;i part:.cular .grad
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. ”'fp,f&_,same grade 1s an advantage. In urban areas, then, teachers c

have the opportunlty to ea311y exchange 1deas wrth colleagues :ti'

he L4k

and thereby learn from éach other. ) Teachers 1n urban areas ' e “

? - ‘-: . W - . Tae .
.4- = L o - : poes

FCRREN .l"" N i - e

dlrect contact Wlth central board resources and personnel. ‘ .

) :ﬁ} lt-rs also p0551b1e that teachers 1n larger urb.ifh .h i
'i.schools are able to recelve more.help fromrthelr principa.wfv};; ?i ;
".;Prlnc1pals 1n larger schools teach'fewer classes than thelr‘éﬁ??ggtét"é .

colleagues 1n smaller, non-urban schools:i Although y .d{i';fﬁ"t:? Léﬁf;?i

admlnlstratlve, and other, responsrbllltles 1ncrease as the: RS A

2 51ze of the school 1ncreases, urban pr1nc1pals have fj. A

:;'1~fx'con51derably more tlme 10 spend Wlth new teachers, Qr any D

' - staff member, ln.need of help ' f;"ggfr:nﬂ fu.;};i.-'fgglf1£#=' " ,
; : ,.Li“ : The majorlty of teachers 1n non-urban communltles ' é
e T s‘u S e T
PO 1n thlS study are teachlng ln varlous degrees ca fflationg‘ LTl
- ,‘-. Y o . “. , . L L L ’ ‘,A'l.:‘: - - ': -‘}‘
ThlS compounds the problem andlseverely 11m1ts exchang s N 3

. h_ﬁ;ﬁ,"[j of the type me?tloned above.v Of course teachers 1n / ) R b
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il
non-%fban areas exchange.ldeas-Lhoquer, 1t is the sheer

! =y

ﬁlé;ga; number and varlety of possrble'exc aggesfin urban schools

,

Y e

versus non-urban schools and (2) knowledge of readidg has
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LR been strongly lndlcated, allow1ng for the 1nequa11ty 1n




fﬂfﬁls further compounded, perhaps, by the fact that 11ttle

by the flndlngs of thls study.v It would seem that this ls

o~ ’i .

571read1ng courses that a teacher should deVelop a solld

Fﬁ'backgroundeof knowledge of the readlng process.x

“

"\‘fﬁ Accounting for knowledge of readlng on the part of
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"f‘teaphers 1s undoubtedly a complex 1ssue. Thls complexlty

7

5;'research has been conducted 1n thlS area. Nevertheless, 1t

fmust be acknowledged that w1th respect to knowledge of:.f""\

g »

*f;ireadlng on the part of the “lbjects 1n thls study, four of

o 1.,:fplg¢tical :imaié‘aﬁidﬁs
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e The mean years of exper:.ence of th;populatron of |

":thls study was found to’ be 12. 9 years., of the 124 teachers ;~ IR
.,.‘_;1n the populatlon,' a, total of 90 or. 73 peJ:cent, have ten of’. . . L

i . A
more Years Of experlence. : There are 21 teachers (17 percent R

'-';v,-of the populat:.on) w1th from 5 9 years of experience.

"“’7'~,"Teachers w:.th from l 4 years of expern.ence number 13 (10 T

’ . Co . P

.,;:..'l_percent of the populatlon) Th:n.s suggests a very exper:_ ence d
R eachlng staff S;ane the years of experlence J.S not a. " l L N
..:{{‘_factor wh:.ch \c‘an eas:.ly be manlpulated, we mlght be Well :; . 1
._"aunil'sed—‘to—l—ook—a:l.—the—other—factors—judged—to—be of- : .,
":""consequence. - ‘ ,“. ‘ | ' .. G

An examlnation of ’I‘able 5 reveals that sixteen SN o

~ ,. ’ ,u R ¢ B

teaehers (13 percent of t‘he populatlon) 1nd1cated they had

"':not completed any readlng courses wh:Lle another fourteen N
"“(11 percent) have completed one read:mg courses 'I'hJ.rty-eJ.ght A

»teachers (30 percent) 1nd1cated two readJ.ng courses RN ":‘,, AL

completedh ThJ.s means that out of the total populatlon of R

have completed three courses or less :Ln readn.ng.-_ 2
L [ 4 W N ., A PR : ‘_‘.‘..‘“:-.;_
teachers (36 percent of the populat:.on) haVe completed three' S
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e and 4) It must be remembered, of course, that degree,4

:'reasonably expect a- rather more exten51ve background than

'

.

'1-three readlng courses for a teacher engaged ln readlng
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An exam1nation of degree level and certlficate\i,wz‘

."'-

“”:reveal scme 1nterest1ng Lnformatlon, also (see Tables 3

;jlmportant role 1n4the tralnnng of teachers. It has been ,

P . A g . o

“ have at’ least one degree. Of that total,‘
"indlcate & degree dlrectly assoc1ated w1th educatlon as

f‘opposed to a “stralght“'or llberal arts degree—-B A )
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ek " » 4\ P DT . - o N e

‘;poiﬂ i-out that the .explana ‘force g f"‘ 'e—rn—relatlon_,

to teacher knowledge of readlng 1s subsumed*Qr tends to fj?;

s & A

.

understood, of course, that thls oocurs because the effects f;i"""

of degree are absorbed by certlflcate (the ba51c requlrement
for the majority of teachlng'certlflcates held by the'r:;-a

populatlon of thlS study is; degree) ‘Q'L,melf;‘f;”

75 teachers

,

l 7 ‘ ’
.

A

be attenuated 1n the presence of’certlflcate.. It should be g'“’_

It would, perhaps, be‘safe to assume that the majorlty:',”




"’ ‘teacher Q:an obtain this certificate by completing ,a_ “'“';'1

. MLabrador state, in part

are "three additional courées" or elect.wes,. but there .'I.S ':. _I_ v o
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requirement on the primary programne, .one- course ..in read:mg S beoooe
R . W e " oy - .; Dot ' ,_“ ‘_ H
and one course ‘in children s 1iterature. ; On the elementary\ AL I
’ ;=.:. programme we fJ.nd one reading course and one language arts gl . AT 1‘\
course as the only -rsquiremelbt in the area of reading. .There

g aasuranoe that these w.'Ll:!. be_:c,'hosen from among’.the =2 ‘
: reading‘ course 'of‘ferings. “* : ‘_' e ‘-.' “; a5 -
_ ‘ . i Reading .aff'ect;s 'all areae 'of the ourriculuml. indeed,, o I;:"_?-.’ v
it could be san.d that readino' fs 'the found’ation upon‘ which : -
the—Whoie;curricultrn—rests. iie—-&re—al—ktooﬂfamrriar—)with R _

'u -

of fJ.rst obta.m:.ng an'undergraduate‘ degree., J;n other words, K A

Lo

Yl

. -':-‘ff—‘-l_-'mﬂ-.-u.hl.,mw..y«-'—_-
. o

'." "

Sl o -n,-a..

of courses. The Teacher Certificatio ‘

.‘ -:

requisite number

o .
.-~ ‘4, s

Regulations, 1979 of the Government of Newfoundland

et .

--,‘

the oft-repeated refram which goes s;:mething 1ike this- 1-5‘ ‘;}'. g B

_.' "Every teacher is a teaoher of reading. It happens,.also, . il
that in thi study, .e‘}éry teaoher is! ‘a teacher of readiné.. 3 . ’\
] The eame could be said in most _dase; involv:.n;g primary and i '.:_'-.i;f;-:, *
:.-'.-":~elementarylteacher's across Newfoundland It 1s diff:.cult g 5
b to understand.,F.therefore, how odt of a‘total couree ' ,f
requirement ,of '44“coursea, 'onl;(' two are mandatory in the " g
read:l.ng area: "_. .'.?‘v.:"'."r".t.' * .: \ f._ '.«I 8 o 8 i‘,
e b v B e i 4 o Rl
b It is st:|.11 ossible. to «obtam a fourth grade RS b 4
b _te‘aching. certificate J.n Newfoundland 'v‘:i‘thout..the requiremeutm S

SRS
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.;;naﬁ-fx"'-:?"?ﬁ‘a- L ".‘

e

-
P

T "'The reg:.strar may igsue’ a Cert:.f:.cate I
SRR Yo7 IV to a ‘candidate’.who: - ) v
.-‘(a) has successfully completed forty:

N tourses for ‘an’ approved four-=year .
_ S0 ...~ ' :.-teacher education program J.ncludlng
R T T ety conrses in Engllsh and eight.

L e AT T approved. courses’ in education" B
S T e (Page 4 #8). ' _' I T

The regulat:.ons cont:.nue and spell out other cond:.tions

. beg:.nmng of-"th:.s paragraph. A further read.mg of the '
. r o regulatlons ‘seems to 1nd1cate that :Lt 1s possxble to
: L “ a'chleve the top teachlng certlflcate in. Newfoundland

- :,:' da.sjo:x.nted .program of courses 1n ‘uhloh teachers and
" ;_' LT ; .ﬁros;eotrve teachers samgle "thisu d 'lthet:' 'courses.. from ,f::
',;,m.'-["...f}f._"‘:_“*'”,'\"_3‘ the tray of cours_e offer;..ngs. Thls 15 ;iot meant as .a 2
: PR CI‘ithle of teachers._ it 1s a- comment on the gystem th.ch

seems to encourage the mere accumulatlon 1of courses,

resultlng ln higher teacher Certifz.cate. L xS

N N

~The :EJ.nd:Lngs o thlS study seem to suggest that the;x._"

.,/.;.4

"""most :meortant factorz J.nfluenclng a: teacher s knowledge of
1

P E . o R . r
N ! :




. ' " B o "
w:.th readlng through teach:.ng and galns erperlence us:l.ng- ?
e ..':': .clilrferent programmes, knowledge would also grow. ,. I@lowever,.‘ . : .
' wledge should not be left solely to experlence. P e ‘
Part of the solutn.on to some of the problerns referred ‘ o
‘to here may be at the un:.vers:.ty level. The unlver51t1; e
should acoept more respons:.billty :Ln thlS area (l) by ’
J_ncreas.Lng the number of read:.ng courses requ:.red for a - '.83 2
degree J.n educatlon to a m:.m.mum of i)erhaps 5 courses . . '
(thLS number would seem to represent a: rather modeet | 4
proposal cons:Lderlng the J.mportance of such) . thh the ‘ , ‘
eluphas.ls on prov1d1ng prospectlve teachers "Wlth a groundln‘g,‘l’ .
rin programmeS, aPproaches, 1nnovations, and etrategles,..,."'f}
. and (Z) by becommg more 1nvolved J.n J.nservn.ce educatlon. .""" . x
‘ , At.present there is re;ﬂl& ho.. read:.ng requ:.rement ;
..... f or teacher eertiflcatlon J.n Newfoundland. ' Perhaps thJ.s - ) l A'
can, 1n part,‘ expla:l.n the large percentage of practrs:.ng B ° , i
‘ eachers who have had ho exposure to readmg courses. W.l.th 7-' >
the far—reach:tng 1mportance of readmg 1n the educatlon _ " g f
of young people. and 1ts 1nfluence on the whole curriculum,“‘“.-‘: . ]
more attention should be given to the problem at the o . 3
| Sl
SR
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'5:;{%; these varlables have been controlled for.;'?

T . [N

from teachlng 1n 1arger schools and/or larger centres._. '334_5

n urban sett1ng§ there are&81mply more colleagues

, w1th whom to rub shoulders, exchangelldeas,-, d dlSCUSS

mutual problems and solutaons.: In 1arger urban areas,

Lt . v.r

‘}there are more teachers avallable with whom to pool resources__ii““

e

and compare notes-;thus, there 1s more 11ke1y to be an

i e
"r ‘" «

N at thlS 1s unheard of or 1mp0581ble in: non-urban areaSe 'ﬁff?\”j'
o Smely seems reasonable to assume that sheer numbers ln

;Qy; -urban areas make the whole process morereffectlve and '
benef1c1al.. Agaln, Lt must be p01nted out that thls *‘;~'

phenomenon 1s not explalned by hlgher certlflcatlon, etc.-—-“~

2

:fi;,{"-{fg;” Whatever the reasons,,the major concern 1s that 1t

4 " \.
1 arm .

appears that chlldren 1n urban areas have teachers who are

v
N : : Cp

better prepared, from the stand901nt of knowledge, to J7:jﬂli
teach reading Thls is. based on the assumptlon, of course, :f'ﬁ :

that the scores on the Inventorx are rellable.- It follows

.‘ffrom thls, that chlldren ln urban areas seem to be

T,

" -

AR 1nstruct10n.

b ss

Perhaps there is. no flnal solutlon, but.there are f




SR e | =

| g ' FIUC
teachers.as an avenue of J.dea-shanng. ’ '; 7~',-'.’ .
E The d:.fflcultles would perhaps be enormous 1n many‘
1nstanees, but‘teachers from non-urban mcould be l \
brought 1nto urban centres several times a year for bOth L
formal and lnformal exchanélng of 1deas.'~i;f‘5"§f;£111 e ;
p~t; /; The unlversity has a part to play here, also. ) E g
L;ossibly a programne could be developed Vlth the | ’;- S
Inon-urban tt’h:-lCher 1n m.md whlch would be de51gned 1n’such SIS

K W ,‘

L or ' A

.areas must be glven every 0pportunity to be brought into

T

contact w:.th new developments and new technlques, and even

“old“ practlcal approaches whlch other teachers have found
- s

effectlve. ThlS is not meant to be at a "textbook"

v LA .

course level but 1n a more practlcal "exchange i'nanner.;

& o L

—‘_q'w

In. .th1.s way, non-urban teachers would have an approxlmatlon ‘

—

. : of the advantages whlch seem to favor urban tEachers. <f-: e

At the second level steps coufld\be taken to add to

the knowledge of reading of the teach:.ng staff.’ By

t:

] T

gathér (at. grade lev'elfj'.'or whole staff) to dlscussi}'and:".;"',_‘ S

the area i

"‘:‘,*"of readlng mstructlon. ThJ.s could be carrled on';a';t-ﬁlf"“"

. f a way as to make up for_the dlsadvantages already mentloned. - '.

'if::. - :—‘ However it 1s to ‘be. done, teachers in; non-urban PEUR

means of "short days" or other veh:.cles, teachers could '.
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2 must be taken to allev'i' ; e

are attempts to overcome the, llmxtatlons of the "present

.:“'_4. ’

..representdt:.ve.r

e e
P
...

rel:.able to generai;ze the results o

5 ..-,_'. '

'I'h:.s st q,y was 'c0ncerned w:Lth one-part of {:he

could be conducted to -a

factors account fcr sat‘i‘sfactory".use of te_acr;er Knowledge

.. ’} e‘-:;,
study was ',1J.m1t\ed \to seven,' var:.ables wh:Lch seemed

.\- . B

._.t.

to have possible effects--on teecher knowledge

.
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”’QfMemorlal Unlver51ty of Newfoundland.

rt'accompanylng Teacher Informatlon Sheet

A ag pame ..‘;:.a } '.
- . ' l.l‘ i v 1 x. ‘
zjji } 1: Crané's Avenue PR
. e - ~Corner Brook, ANE - LT
| o L A2H 537 Tl
- . , February 18 ‘1983 l
'?leear Slr-':i nffhwluffﬂi;f5:37: fa‘u7- ﬁ:" 1ll:ft L

»

S am - an elementary teachér employed w1th the .
ac‘Roman Cathollc School. Board, Humber -St.- Barbe, and am,.’.
3Qpresently carrylng ‘out researchfln accordance w1th th
. thesis requlrements for" the M.Ed: Degree through

R In thlS regard, I have chosen to conduct a study

. of teacher knowledge of' readlng and I ‘have recelved the,l

-.gpermtSSLon of .the’ board Superlntendent Mr. G Fallon,
-”to SOllClt help.~ . L Do

'“ﬁw In order to carry out thlS research, lt 1s ~
necessary ‘to obtaln the. cooperatlon of teachers 1nvolved
in reading- lnstructLOn. . Specifically, the.teachers,-. ‘

"fwould be’ requested, on a' vcoluntary- ba51s,.to oomplete‘the

Inventory- of ‘Teacher Knowledge of: Readlng, and the

'.>'
- o

As you. w1ll 1o doubt notlce, the lnventory is: qulte ;

I reallze that this'is qulte an-1mp051tlon, ‘but your, .
"cooperatlon wrll be” most . apprec1ated and is essentlal 1f
the results of thlS study are to be valld.: S

: PR
v B

I am’ well aware of the busy schedule of teachers.;¢::.~

. Reallzlng this; may T’ suggest that cooperatang teachers be -
vgiven. the Inventory and the Informatlon sheet to" complete

,'fxat their convenlence over a perlod of a- week——ln this ;way;

e

they would have the" optlon of completlng it. in’ohe §1ttlng

‘% OL. spreadlng 1t out over a. couple qﬁ days.u L e

"exhaustlve and lengthy,'and although there. is no time. llmlt,.:“
the time requlred to complete -it-is approx1mately ‘60 mlnutesl.




‘.- ‘ e ’1 - z“‘ i i - rr‘_s’ - - *
g 1) R '
- ': , . . ‘ _‘:.2-. _ K ) :

g e Toward the mlddle of the week, 1t would be appreplated g

Lif you -could’ give the tedchers a reminder of the. deale.ne. R T ey
| -At.the.eénd of the week, ‘would: you. please collect the: - .- -~ 7
R --J..nventorles, ‘information sheets, and ' an'swer . sheets.- In. thls
coo T waye ‘there’ would bk a greater llkellhood of a.chieVJ.ng a’ hJ.gh .
.. oo return. Thls is‘very ‘important s:.nce the J.nventorles must . .
-.° .. _then be - dlstrlbuted to other teachers.. For this. reasou, s
alsa; would you ‘please-stress that' answers to J.nventory A

. -items should not.be'- 1nd1cated in the" booklet ‘itself, Answers

A should be 1nd1cated on. the accompanylng answer sheet.

, It is 1mpertant that each teacher complete the J. .
“1nventory on. 'his/he’r own- since drscusslon about a part:l.c‘uiar " R
,g;~1tem WOuld Jeopardn_ze the results. Lo : . :

R e It should be explalned to teachers J.nvolved that thelr S e
o T o names are. not. requn.red and- 'thus anonymity and. conf:.dentlality "-';‘ .

L oLill Tt are assured.,' This "exercise is 'solely for. the purpose of

b T collecting and analyzing data from those invelved in R

readlng 1nstruct10n .'Ln actual classroom s:.tuatlons. . ,‘fjj,:. T

oL o ald teachers in schedullng the ‘time necessary e
NS TR "for the . complet1on of the inventory, .and in -orderto allow ,:»‘.'”- ;

Lo ‘me, the ‘time. necessary. to. score the- 1nventory, would you.
»iplease have the package collected by February 25, 1983.,’

A f_' If there are any quEStJ.ons concernJ.ng any test: vt

. -.-items or any problems arising in-connection with ther - .- ... Tl
package, I may be contacted by. telephonlng 634 7561 (home) Cere T

T If any part:.c:.patlng schoql would -llke a’ copy of L
the Inventory of Teacher _Knowledge of Reading for- its own. . B
:-use' I will: haPPllY make a COpY avallable to you..\ R R
e Thanklng you in appreolatlon of your klnd cooperatlon,",.fl..'f s
. I remaln‘ . ‘ ) . ‘ ’ ST
WC;iva - Wilfred Carey R
- ; v ’ ° t y ‘
. ‘ ,;/‘ ‘ . . ’ ;._-\\ ‘~ e ' .',I. ) . . ::‘ -‘ .
ot S : N I
e e oo - t .
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