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| This study attempted to détermine factors associated -
YA(._ B
p W1th traditional or non-traditional aspirations and expec—
' tations of Newfoundland high school youth. The sample Bon-
’ 'Sisted of 2584 students (1221 males and 1363 females) from
o twenty-four ébhools.- Data from grades nine through eleven

'f '-e S i: ) were gathered us1ng a survey type of questionnaire and

ﬁj?”'?i-'if’rﬂ . principal analy51s was performed using chi-square ana1y51s,fJ“J:V L

ffﬁl The theoretical constructs of the research were based/’

N voe <.' I,

":f'on Krumboltz s (1975) 3001a1 learning theory of career

s

Sl perceived influencing factors. The instruments gatheredr't;

S

data on the occupational and educational aspirations and

'Fv'plans of youth the reasons for these plans, the gature of
) £y

interest in the career, information about the 3ob Searéh

' conducted by the student work experience, and parental

“o
fr°

.'lnrejecting the null hypotheSis at the .05 level of signlficance. Aif

*{idecision making and instruments were designed to analeefi Q'ﬁf'uf-J‘ﬁ,;f

-..«.

f-talents, parental educa 1ona1 1evels, perception of abilﬁty
R % , .
! T - -‘to finance education, perception of knowledge of educational

\'Anstitutions perception of parent attitudes, educational -

e ability, success criteria and peer influence.,f;j:'
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occupations.. Questions were also asked about bift bgrderA

,number of s1blings, ph{:ipal disabilities, 1nterests and 7{[;Cf

Many factors, such as role models, family background J/J“

o ‘ academic experience, were determined to be associated with fif“
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- ! development of oz‘gghore.ml and gas‘ Newfoundland youth may
I3 | g -
- - Jbe prepared onl} to benefit in the short term from trades, a
"';1%" . Ve te . ‘.~ )
. - semi skilled and unskilled Jobs which accompany the initial R
o b e
CL : phases of, development of this type, Jbut w111 not be ih as
. . good a- ﬁosition to compete for employment at the managerial s:"‘-' K
o R and technical levels. . Indeed, one researcher ( ' - . -
b . . - .o - T o
has suQ’CJGSted that significan? numbers of Newf undlanders Lot
may be unsuited for work in ‘the. 01l~ in(ustry because of ) e
.. fundmentamtrtuw—d—ork which are not congfuent “
with the requirements of that- J.ndustry. ~"'_< “;
7 The - career dec:.sionsht which students arrive'have
ercuss.ions for the remainder of their lives. Breton, L L
? McDonald & Richer (1972), however, have suggested that a ;;:_» .
s A person making a career depision o o R . [N ’
\' A - N . . - - . L' -t . N " .“‘r . . 'i.g‘_'
' ...is probably unaware of all the factors that 1mpinge R
, ‘ o his evaluations and probably even _less consc:.ous of R
1 . .« the ‘relative weight. each experience, bears to his T S T
; current assessments. (p. 8) ] oo s 5,;'{. AP
T . . - Powell ard\‘il:lom (1966) concluded that an awareness of
LAt ’6‘ the motivations erlying students' chozi.ces was important K
if they were to be ass:.sted 1w:|.th t‘heir occu ational choices. ’
Cons:.dering chan.ges resulting from potential development ’ ““ '
. opportunity NewfoundLand the: Newfoundland Teachers B : IR l’"
: Ee Associ-ati-on %82) felt ‘that - EEEAE - K
ool Lt ’ - D [ S ;' IR s 2, 4
. it will be primarily the responsihility of eduoators' CL
AR .-‘and -educational-institutions to prep‘are young People for
. <"y 7 .- . ‘coping with changes in- their .social environment .which - . ..
S S . Wwill essentially determine-the manner - in which they 11.ve' el
S for the next several years. (p. 20) F T N T TR AT
Sl - .~.' . e K . - o
: :"f'..}x_';._‘, PR iy ;
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‘ Ff The approach to and context of a chOide ina career’

deciSion Situation should be of - prlmary concern for educa—
\: N

tors. In the Newfoundland context, career education°has been .
véfzrecognized as. a school responsibility since 1959.“Kennedy

i(l%ﬁl) suggested that students were in an exploration‘

1) .
'et al

. )
stage and shéuld have opportunities to "brOaden their VLews

'and gain information, experiences and inSights which will

\will'assist educators in making decisions about he dESlr~i;3',

pEl

ability of influenCing change in traditional work'patterns,

l

the need for programs to affect any deSLred changes and the

' :fa-ndegree of focus required to help students deal,With the Am=-
,‘; pact of their background in making vocational choice.-=;f

v - S -

When conSidering the expectations held for deVelopment

in Newfoundland eVen broader implications may be attached
iy ..
to the knowledge of background factors affecting Ehe tradi—

tionalism of career choice." As Nolfi et al. (1978) hayef,

e

o ' L -
suggested,l,w.,grygq

uccess {s~thersfor ruc1al if social policies
e increasing social equity and equality ‘are' to’ be:”
effectively designed*and their impact\evaluated. (p. 5)

’ .
r . Y T, s
Voo s

take advantage of available opportunity. It is not, as lS,\e (

7. s

mistakenly assumed by~some, a program Wthh guides,‘or even
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forces, students toward an earlier ch01ce of a career. - .l R

Figure«l demonstrates a model of the’ career development Lo .jj.t

"prooess. As can be seen,_the end reéult,of'the process is N T 'ﬁ“i‘

“Traditional .
Aspnxﬁdnn -
4v" N
;H'ASEUEtﬂIElt:“‘ : . ,
. chnulatmon : A
. ' Nm- q.

tg?llzaditlonal‘f ]
f‘l,Aspuatian '

. v ARSI § -
S Co Ct s

the generation~of 0ptloss,.9r alternat;te.career moves's 'it'isﬁ.:K l; 5
Lo . T Bl
,ffassumed that the optiogé ex1st.. The problem for the student, »'f %;L\”~ﬁ?'\
'°. theﬁ, 1s‘to acc;ss theﬁp aoé in &' ;orld thet is»changlné as.- ' m:\‘.ll}Tﬁii'fi
o ‘rapmdly‘as is thlS Qorld; most educators would also agree'tﬁat f_ﬂivﬁ-j; N
“ . 1t 1s de51rab1e to generete—as~many OPthhS‘aS PéSSlblei and'éj:femjfi 21}7

,l-;f;tfpresérﬁé'tﬁemiesloftiops-fofvasﬁgodgiejtioeiesﬂgs Péesible. : U

B to. discoVering howito open career alternatives. Career devel-:f{; :;
' opment which leads to tradrtional aspirations may result in -n--*', ;

: S e N

the c1051ng off of the less~traditlonal Optlons;"A.very clear
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K ‘selection in high school., . The,student with a traditionai ) T

«:~' : aspiration .to go into the "trades", for examplefoafpentry{

c may select courses designed to,aocoﬁmodate students making

= .., such choices. . In}making the decision in grades ten through o e
twelve to'take‘these'coursée;-it.beeohes:ﬁore diffidult for

- N . . ) . {
' |

‘ the studeht to pursue optlons 1nvolv1ng technlcal and un1- " c
, 7 [3 i" - versity tra1n1ng.~ On the other handp 1t is- relatlvely easy'é , ﬂ? o
:;;fjlg‘ ‘zu/k fﬂ~; for the student whose high school courSehselectgon has been .g'ﬁ;}?}ﬂt,f
N f.t“;ﬂ:j'; orlented towards technlqal or dnlverslty tralnlng tolreorient | i
9 : .:f; tOWards the tradesv lf asplrations change lh that dlrectron.}ﬁl‘;f
‘:?:ﬂ{:i}' It foldows then,,that if students are‘to be orepared to“" .
N - ‘pursue'non-tradltronal career options,_one key walqﬁhe for Qf = 5.?
?:'.‘..; e educators ‘tor helb thed developunon;tradltlonal asplratlons. N =
Lo A . ; , oy -
‘d:T, .:?‘ i—u:'p@; An understandlng of the background factors assos;ated w1th f . tz:i ti%
s , developmentyor non—tradltlonal aspirations'wlll glve edu- ; i f’}ﬁ.aL%‘*
' . - - Cators some of the 1nformatlon requlred o’ do this.‘ _I o é.gﬁ_ @;”
L L As w1ll be explored 1ater in- the rev1ew‘of.the litera; o iﬁ }

K . " g i . - R
’

ture,,research designed to achleve thls goar‘ls hlghly con—- -

Lo~

' textual. Because the background factors 1n aﬂ radltlonal

. ’
* e e
S . - 4 .
. R . B
N . . '\l ,
‘lr N - “ :‘ ; - P N .. 4 H - . ' l‘

SOC1ety such as Newfoundland's are 1dlosyncrat1c, 1t may not 1 ;

bé. pOSSlble to generallze the f1nd1ngs “of studles 1n other :‘{' .QJjﬂ‘

areas to the 51tuat10n in; Newfoundland ""?i*é ‘f f:] ,* : "
" R R o

The theoretical framework adopted for thlS study was e *-;\‘1;‘

w

developed by Krumboltz, Mltchell and Gelatt (1975) : In order = ;gi

to better understand how the 1nf1uencers consrdered id thev

:lﬂ theory relate to the model, a brlef summary of the theory

' LA

' follows. 'a'“;;~'i hi ”_h'?aﬁvﬁ"'~fl S ?,ﬂﬁﬂ3 Y




g b AP A S s n st onn o o

| Q - \ -

. . ' " .- The' theory ... attempts to explain how educational
o : and occupational preferences and skills are acquired
s . and how selections of courses, occupations and fields
’{;; T - of work' are made. it identifies the interactions of °

L genetic factors, enV1ronmental conditions, learning

N L experiences, cognitive and emotional responses, and

R ’ performance sKills that produce movement along one .

“ SRS career path or another. Combinations of: these factors
interact in-different ways to produce different
. decisiang’, 4 ST " . -

T © ¢+ -.-At; each decision point the ‘decider has one or more

' response Qr- decision options. ' Internal. (personal) and

external-(env1ronmenta1) influencers (constrdints or K -

facdlitators): shape the nature and number of these'
e .options and 'the way:in.which individuals respond to

e P W7 (thems fSometimes: so-mdny . options: are ‘available that . '

EEE . —'the 1ndiv1dua1 feels incapable of decidlng. *At’ other B

. - : .70 times: optlons may - ‘be so limited .or; 'so- dlsproportionate
coe e om0 cintvalue that- the 1ndrv1dua1 feels only oné option is -
v e Lt b avadlabile, . In fact this'.person might;. feel she or he |
Gyl o has norchoice. . But: always thére:are options, even if:

I " oné. of. them is not’ to ‘maké.a’ deciSLon.. A decision-—;";-*"
e .. -the selection “of. an option from among ‘two /Or - more - ) . )
et o *.alternatives—--may: increase or' -decrease. optlons avail-

I - -able for' future. deCis1ons. Some’ consequences ‘are
~irreversible.. The, de01Sion made ‘within’ an_ énvirénment -
. becomes part of the: new envxronment and may itself’ W Oy
A : v+ become one.-of the constraints or fac1litators in a new-
SR L setting. Thls -1s ‘another example of  the 1nterdependence

i : : of any serles of learning experiences\and decisions«
(Krumboltz, Mitchell, &- Jones,,1976, p. 71)

L

'jf?-; %‘:M' llb ‘1 : lhe model con51ders the process a:sbciated w1th ChOOSlng‘
;fﬁ::?‘-”".i/:‘a career path upon 1eav1ng high school and the preparatory : 'Tay
i;'f. ) e- ,steps (rationale) a' student may avail of in preparation for -
" t that-chOice. Thls dec151on situation w1ll have major impli—

a'ﬂ?3.ﬁ,h!"fcatlons for the student in terms of development opportunities,

W N *

‘;» ST the student's state of readlness to avail of such opportunlties é%?

SVURIREE - ' fzand the degree of exploitation pOSSlble. ‘The ch01ce will be,

e 4. . . e -

T Jfor that student, of a traditional -or non—traditional nature. f}f.

‘ \

;;. S ';It w111 be made from a set of perceived options wh1ch may or.?i:"

may hot haVe been explored (career exploratlon) as.a result

—



' o
. \
. . )
- o of that student's degree of"aspﬁrational formilation which
LS
’ 1n turn will have been based on prevaillng 1nfluenc1ng A
factors -as described in the social 1earn1ng theory. I
For the purpose of this study, only the‘first and 1ast'
t' sections of ‘the model’ were considered in the ana1y5151

influencers and the traditionalism status ‘of the decision==%.

situgtion. . L ‘.f L zf_fj;j e ‘ .
] ' R . R 2 '
. SRS
) a . ot R,
T T I SR .

;qpnh_"{,P_v‘ﬁqqu{VTraditionaiism.Scalerl_,'\‘itjf R

: 'l' L

"g;‘fdgfﬂf N high school students based on their chosen career path,_as
lt related to several traditionalism crlteria. The score

‘ a551gned to a student was comprised of eig%t varlables Wthh h
’ .

were glven either a tradit10na1 ‘or non-tradltional welghtlng.
(S " . ‘3_ : ".' N v

S ... The. eight variables were.n'

L) Whether the expressed career choice of .a student o e
o “-g' was traditional or non—traditional in- terms of the career

p0551b111t1es tradltionally assoc1ated w1th the community 1n

~"”fﬂ' o S _vhich that student reslded or attended school.,va, y J'~ o
P . , A oL za, X ﬂ,‘* : ;: e

{ ‘ (2) The difference in the amount (time) Qf educational ”z'ahiéj
‘ '? i training a student planned in relation to the educational | |
3_M' ; "'level of the same-sek parent (oppoéite-sex if same-séx
' : parent was m:LsSJ.ng) ‘A- trad:.t:.onal weight was applied 1f

PERRE the student s educational prans equaled or required up to m,/ IR

R “J‘-;-:$‘: o ,The traditionalism scale was applied to Newfoundland ﬁ?-ﬂ-ﬁ*lf:“

two years more tralning than that of the parent's educatlonal
[ * : e oo e - B
¥ - ‘ . } - 5
1 . T .~ -
SO . T."I. } ) ‘
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v L Figure 2 (Cont d) i'j ' EEN RS .
K Career Ch01ce Model = Explanatorykxez B o PR
: T ?*-\f”'”_“‘ff -:'i'ﬂ' f' 9»11.; ‘,jf :*_ j_:lji ;}:iﬁﬁi'gg_t"
S Primary Influenc ers _s ﬂ e ,_A' »gj f_, "'""ﬂ N J:"Jyn
. ‘quz_ “Ai l;iu_ Learning experiences Two types—-(l) instrumental, :
et o o R in which the 1ndividual acts -on'the environment -in

Adion\ -ﬂf{‘;Fi * Dask approach skills' \brought to- each new task or. .;3%J‘E'ff¥f§fik

Ty e P L icesses, mental sets, and-eémoticnal responses. which fﬁgf,-ﬂf T

'Z:f;y’f_f;¥'f; Task approach skills_—-cognitive and performance

AR _such ‘a way ‘as .to produce certain’conseguences.: ' B ﬁ'fsge¥13:55¥
B (2) AssociatiVe, in which the.ihdividuals- prevailing.” . - -l L
{ '-F'=ff response pattern is a reaction to extfrnal StimUll.v- o

o ﬁ;[lll Environmenﬁ%l conditions .and events - factors, planned
L ;*;7*j_5.v .or. unplanned due- to human action-or- to natural. forces,
S ,which are usually outside the control of any :one :

3 .'-. indiV idual ‘ . . ) . ." ) ‘,:w A i . c .“' "J .'! .'. . .‘ "
v '\Ge’etiC~en owmernt and special abilities .- inherited
2 e qualities- which may set limits on inﬁividuals and.

- suggests that . certain individuails are.born with' greater
“or 'lesser: predispositions to. profit from certain types
of learning experiences.. ' . .

.- '.
- PN . - .
i B ¢

T . m‘;:;‘lgi ‘problem is.a- set -of skills, performance standards and
DR 75\]5 - values, work habits, perceptual and cognitive pro~-

S S 'j result. from the. unexplained interactions between .- ° L e
B T genetic and environmental influencers.wg;‘; U SR
e PR RS v T
1'_. s ) LN o e - . co (‘( ; '-D -:
ol Outcome Influencers “‘f: 7? o Vf_'“ ‘“ff ;_”V:ff.f~‘ﬂi‘“}i:;}£‘.ﬁ?:}f“

f‘~gj,l--qip',*,15 abilities and emotional predispositions for. coPing q
L with, the environment interprétang it in- relation to
. v self~obsepvation generallzations; and making covert
o or, overt redictions about future events. o

';1¥f_f;_ it. Actions-— entry behaviors - those actions which

8] N ' represent an overt step in-a career progression..ﬂmf";
. S o ] SRS .
: et .- eneralization = the observation of _ :
R .‘oneis own" perfdfmance in relation .to the performance . ;,._
AR wlklfffﬁ;' of ‘bt ers “or one's’ own past performance and making )

ey ”/generallzations about such performance.wl
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BT o Career Choice Model - Explanatory Key
- . . “. ) . : . R ‘ . , - l: J'

) . DeCLSioﬂ Awareness . . . < x
-
cL= The student realizes that at some time in the future a . ’
decision regarding post-secondary plans Has to be made. ’
*:W@ o -'wAsEirational Formulation S ’ ’ ‘ B RN
. ) "R Formulated = the student knows what the career choice will, f,ﬂf
.. .. - '’'be and feels no need for any ‘preparation in terms of . A
5 - oL career exploration.. ) S e S v ) “
R 3 ‘I] - . . . . o . o -
. TR : T Partially formulated -~ the. student has a vague id%a of what
Lor,wiL ..., i ’thercareer choice will-be and feels no need.for" any pre—
Lt e e paration in terms of career exphoration._
et ,,,ﬂ',CJQENet formulated - the student has no notion of what the L
-t S« 7 L career, choice, Wilk be aqg still ‘feels no need for- any oo
AR preparaticn in terms of . career exploration.ul — A.>ﬁ .
; bf:ﬁl ,Formulated*-‘the student ‘khows what the career ¢Hoice will
%" Dbe but feels-a need for career exploration Epfthe speciflc'
area of chcice.f . . ot
: ' B, Bartially formulated - the student has a vague idea of L L
o * . 7" what the career choice will be-but feels-a need for career

ok . .-,exploration in the general ar@a of choice: , jﬁ. , i

o ;: ° “-— . ) ’ ) .f.' A

,-g. . Cy. Not formulated - the student has no notion of what the s

~'§” ° .- _ " career:choice will be but .feels a need for career, explor— Lf;

B ANN ok ation to prepare for the decision situations.u . D
.‘ .:: | . ~\ e . ~. _ e L i ‘ - ..u L o ;._‘; “A\.\
AR SR . . o , .

RN 4 . - N 2
S A oo Traditionalism Status g ~
.jf o }Traditional - based on several traditionalism criteria, it T
DRSS S . is an. aspired career path’ which ‘scores low on the o R
E o traditi nalism scale. . e . oL
;:‘f'w:;. ° }Non-traditional - based. on several traditionalism crlteria,'
A .. it dis-an aspired career path which scores’ high on the ..
L - ,,g{.ws:“ traditiopalism scale. o . :
1.,_ ‘e R ) , ~° . . b C"
. D “x, g




] Figure 2 (Cont'd)

¢
Career Choice Model ~ Explanatory Key

Option Prepgration
Y

Defer action - the student has no desire to prepare for the:
upcoming decision situation in terms of career explor-
* ation, regardless of the. degree or type of aspira-
tional formulation,

Seek information .- the student'wiSheé/to‘be”better prepared
and more knowledgeable in'career exploration for the
upcoming decision situation, regardless of the degree
or type of aspirational formulation.

NS .
*

A, ' ’ 0

Cw

Percelved thlons : ' - B o s

1. Post secondary educatlon - the student § career plans,

-, are very spe01f1c.

2. 'Post-secondary education - the student desires further |

education, at an lnstltutlon, as'a preparatory step
towards a vague career: plan but“has no speciflc
. pProgram 1n mxnd S oo £,
H . Yo Ve
3, Job oggortunitz - the student desires a job which is
" the specific career plan for that student

4. Job opportun;tz - the student -desires a Job but has no
- specific career plan in mind=~this ls p0551blg seen
‘as an 1ntermedlate step.

5. ‘Deferred < the’ student has no career plans and desires

¥ neither post-secondary education ncr a job opportunity.,

B

~

. De01sion Situatlon

- The student ‘follows through on the" post-secondary plans
*which have been decided upon in terms -of a career goal
-based on asplratlona4 formulation, dr reverts to. the focus

* of de01sion awareness.

~ N e o .- . - ' . . . - N . IR Gliai
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'Krumboltz's theory posits four categories of factors
that influence the nature of career decision maklng (CDM;.
These are genetic endowment and special abllltles, environ-
mental conditions and events, lemarning experiences, and !
task approach skifls.

Genetic.endOWment and special.abilities include such

thingslas race, sex, physical characteristics, intelligence
and Jusical ability, to mention a few. Thus, the theory

\ o

suggistﬁ that persons are born w1th certain 1nherited

;{w\\\\ \
: hal preferences, Skllls and selections. It also

"\
: ‘recogni % the poss;bility that indiv1duals are born with
\\\\

’ L \ .
'-greateer\lnesser predisposition§ to gaiq\rrom learning
. i - : : o L

Qv\

experiences.,

n\\\ . . - . .
EnV1roA@$ntal conditions and events tend to be beyond

i~ :
the control of any one ind1V1dual even though they exerc1se

\ -

an 1nfluence'on‘de01510n'making. They may be planned, un-

planned, due to human action” (social, cultural, politlcal,

.

or economic) or to, natural forces (natural resources or‘

-disasters). Resulting. from these factors are 1nfluenc1ng

'events or conditlons such as: number and nature of jOb

v

'opportunities- number and nature of tralning opportunities,

‘'social ‘policies and’ procedures for selecting trainees'and

Y

workers; rate of return for various occupations; labour-

laws and union fules‘ physical . events such as earthquakes:. o

droughts, floods, and hurracanes, availability of and demand L

for natura1 resources- technological developments, changes
o - .

U m e e e il i g b 3 ey -




: and occupat10na1 or educatlonal performance..=Krumboltz"

20
in social organization, family training experiences or
resources, educational system, and neighborhood and

community influences.

—_

Learning experiences, although recognized as exceed- ‘
ingly complex, are divided into two types. They are the .
instrumental and associative learning EXperiences.

Instrumental learning experiences'resultras indivlduals‘
produce consequences by actlng on the enV1ronment Successive e

lnstrumental learnlng experlences are.- responsxble for the

skills necessary for successful career plannlng, development

attempts to avo;d the questlon of values in . relatlon to the

exertlon of - control over the env1ronment by ind1v1duals, R

'
B [

‘with' a consequent effort on alternatives and actlons.

Neither does he advocate 1ntervention models, even though

¢

several p0551b1e,models,can'be drawn frOm the theory
(Unruh, 1975).

" Associative learning experiences occur when the Ce -
v . (3 P °

‘in@ividual's prevailing response pattern-is a reaction'to

ekternal~stimuli. Thls type of 1earning 1ncludes obser-
vational learning £rom real or fiCtlthUS models.‘ "There-
fore social learnlng theory holds that learnlng takes place

through observatlon as well as through dlrect experience

(Unruh 1975, - p. 10) ' . -

The fourth component of Krumboltz s model is task

-approach sk1lls., Task approach skills are what ‘an 1nd1v1dua1

brlngs to each new task or problem, affectlng the, outcomes of',' . . ffL

l
b
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each task or problem, and are a result of "as yet unexplained
interactions betweenjgenetic and environmental~inf1uences".

(Krumbolt%; et al., 1976, p. 73). These are skills, per-~" oo s

' .formance standards and values, work habits, perceptual and -
cognitive processes, mentalisets,‘and emotional responses,
all of which become modified as. a- result of differential
outcomes. Therefore, they'”are both factors which influence
) outcomes and outcomes themselves“ (Krumboltz,-et al., 1976, V.
73) Cor e : L
; ’ : : . PR T EE )
f These four major 1nf1uencers interact 1n varied and .

~ . :;'. 1nfinite patterns to produce three kinds of consequences ot -j.:fki;; .

o . A

'-~outcomes-' self observation generalizations, task approach

v ) A o .... . ’Iv :A' “". o ‘,-‘.’ :' . . . _'4"". - . ) ,i‘
skills, and actions.~ e ,Q'..ﬁ'TL_:ffgfufr - ‘~.ﬁa"f -‘o; “\pc_,‘

tff-) ”: o l‘”~:' Self-observation generalizations result from observing

fij .‘f‘-‘ L one s oWn performance in relation to one s past performance %
. ¥ o
o or the performance of others and deriVing generalizations " :

Y o about oneself Comparison with others or 1nternaf 1dealized

standards’ is\she key to these but the self-observations and A N

. - ¢ clusrons may not necessarily be accurate. People nay --,f - ?_,fffg
al o tend to remember reactions~to learning experiences : _ . ':;,mfﬁfﬁ
? rat her than the spec1fics of the experience, therefore, the T*i:%

‘__; generalization may only be a vague ﬁeeling, for example, of ';h;

‘ :g' confidence or discomfort., Interests, which réflect generali-” , _ltf
'ii ‘ zations, are seen as ; result of learning experiences.:f »:E;
1{ Therefore, "the experiences haVe an "1mpact on an indiVidual sA “‘J”{};?i
L future development of educational and occupational SklI1$ EEE :gﬁf
é : ‘and selection of a course'ofjstudy, an occupation, or a: field‘ﬁ.njim»”

L'*%”f;é%rrftzrl fn:éft:‘ﬂ;tfi}};ﬁgidwé‘:;.h;t:ﬁlﬁﬁl;wéxlsu:ﬁ




'*fwinclude career dec151on making skllls such as value clarify- :

ﬁf:planning and generaliz1ng.-

R . . ‘ ; 2‘2‘
L

of work" (Krumboltz, et al.,, 1976, p. 74) . The most impor-
tant self—observation generalizations become preferences(
(an'lmportant outcome of learnipg experlences) which. are
the,buildingfblocks of career decisions.. |

Task approach skllls are "cognltlve and performance

abilities and emot10na1 predlspositions for'coping w1th the

enV1ronment, 1nterpret1ng 1t in relation to self-observation

,generalizationS) and maklng covert or . overt predlctions

et z.

o}about future events" (Krumboltz, et al., 1976, pu 74) They-'“ }

”flng, goal setting, predicting future events, alternative

e

'fgenerating, 1nformation seeking, eStimating, reinterpreting

N

’5past eVents,,eliminating and selecting alternatives,:fjth ;fﬁ‘

'} The thlrd outcome is actions. Actions\or'benaviors‘f

w1ll result from the prev1ously described processes.‘ ﬂhe,_ ﬁ.
,consequences of the actions w111 affect future behav1or..

: »
- Thls theory is specifically concerned with entry behavior

2. Lo

-whxch 1s considered as an. overt step 1n career progre551on.4

Examples miqht be applying for a JOb, or ch0051ng a -

.

f”speC1fic post—secondary 1nst1tution and making appllcatlon.

’:nKrumboltz, et al (1976) suggested that for o e per-‘

Qson, a number of possib;e career patterns may be p0551b1e at

&

..a given dec151on point The path Wthh thatiperson chooses'

is ‘a- result of the interaction of influencers and the deci--

BU NN

”uﬁv'sion Wthh 1s made in reactlon to these. Change one or same

.

‘.l;of the influencersi and it 1s possible that a’ different path e

PR

.



', has certaJ.n :.nadequac1es. It does not explain how the

- various learning experiences are combined to yleld a cer- T

skills,,and 1t does not make explicn.t how people 1earn

’ were developed around three elements-' factors 1nf1uenc1ng

mlght be chosen. The dec'ision 'situation, therefore, is at . Lo

a p01nt 1n the developnﬂantal sequence of that pepson, SeoL
rather than at- the,end.' A person ‘arrlves at a certain - ‘ .
point in time (decision situationj ,and a curren_-t actiyity-
but ... in . .no sense ‘is ‘that c)u‘r:r.e'nt. activity. the final

career ‘activity. -As time conti'nues, further,even.ts and

lear'ning experiences occur, and _e’ducatio,nal'_ and ,oc'cup_ational : u; a z.‘}'—’ljj
a’ct1v1ties may change“ (krumbolts, et al., ’:'19‘76'-,‘ . -'75')' L T -_ - .

Krumboltz, et al. (1976) acknowledged that the theory o

Cetreel

tain preference, 1t does not specify exactly what cogn:L: ea

or behavioral processes represent effectlve dec:.siou making‘_’.'f'

which activities are assoc:.ated w1th which occupatlons. '

Nevertheless,' the theory resulted from an extensive

study by a team of researchers of the Amer:l.can Instltutes

[y

“for Research under contract to the National Inst:.tute of R

. Educatlon (M:Ltchell Jones and Krumboltz, 1975) . R :

' Emerging from the theory were. numerous propos:.tions., L

Accordlncj td Mitchell (1975) ,' a number of testable hypotheses

6.‘

could be proposed for each proposition.r The propositions

A’_

preferences-,‘ factors :.nfluenc:.ng career dec1s1on maklng

skills- and factors influenc1ng actual entry 1nto tra:.n:mg
or occupat:.onal opportunities (Gelatt 1975, p. 55) ) ~ e

> l

Mitchell (1975) summarized the propositions as follows.--l.t.
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. Propositions Tal through IAd. These propositions
" specify factors that posi?ively influence educa~
tional preferences, “They state that preferences
develop when an. 1ndiv idual: receives - positive
- reinforcement f£or engaging. in activities associated
. . . with swccessful Performance of a course, occupation,’
T , e or field of worki observes a valued model being _ .
s T reinforced; is positively reinforced by a valued . :
pPerson who models and/or advocates engaging -in the
course, occupation, or field; or is exposed to
positive words-and images associated with the
‘oourse, occupation or field of work. (p. 42)

-2, PrOpOSltlonS IBL- 'through IB4 . These, prop051tions
O ‘discuss factors  that nEgatively influence CDM. . :
. They  suggest’ that ind4ividuals aré- less likely to’ - .
‘express preferenGGS' for a course of stiudy, anoceu- - ..
. -pation, or field of:work; if . they have .been’ punishedA T
o and/or have hot- been positively. reinforced for S e
. activitids re lated to the course, ‘occupation, ‘or ™ ~ .1 e
. field -of works; 3if they ‘have ‘observed a model’ receive ST et
. punishrnentor. -}ittle ‘or'no: reinforcement £0T- such AR SIS
"~,'aCtJ.VJ.tleS, i€~ “they: have been pos1t1ve1y reinforcea, ey A
:’by ‘a’ person’who ‘expresses "negat:.ve opinions abeut " -
‘the-course, o¢¢upation. .or field of work;i-or.. 'if-they. ;-
' ,3have been exposed to negative Wwords and images ST
C T ’associated with. the course, occupation, or: fJ.EId of -
o '_-.~_-__.-;','I:",'work (p 45) i L RN

¢ ' n:"‘ - N .
) A 'Progosit:.ons IIAl. through" IIA3.._ These propositions. o .
o focus on factors that positively influence CDM . ‘ ce

oo .. 7 7. " skills, -.They postulate that the individual is “more

N SR llJ(E'ly to learn the ‘skills ‘and. emotional responses .

' necessary for JCarter” planning, Self-observing, 'goal i

. ‘ 4 . . ! setting,  and 1nf0rmat1.0n seeking if s/he has been’ . .- 7
P B g . ... positively reinforceq for:these responses; has. . : ' ’
¢ s T o T observed--real or Vicarious‘models engaged in .
f SRR T effective CDM_ strategies;: and/or has access: to’ people

A oLt and other resourCES wg.th the neqessary information.

s : . . (p- 46)

- .. 4. "Progosa.tlons IIBl‘thraugh IIB3‘. , 'I'hese prop051tions
©v. 7 indicate the-factors.that. négatively . influence T I
i ... . decision making ski11g .- They - suggest that an L e
¢ s, 7 individual ds lesS likely:to -learn the 'skills’ and
T T ,-'emotional -responses necessary for' career planning, N :
T self—observmg, glal’ getting: and . information seeking
- if that’ indiv-idual has been punished or’ not reinforced
.+ . for such behaviori if 's/hé has. observed real .or -
TR ,v:v.c.a,rious mode 1s Teceive punishment or 'no reinforce- SRR
e ment fozq attemptingy to engage -in‘CDM: activitles, or . - .oty
. if- s/he ‘has little or:-no access to. people and other ) Lo
L resources w1th the necessary :Lnformation. (p. 47)

I S

—



r.
{

“to shape the theory itself 1 Included were studies which were
:'propositions, generally supportive literature, and hon—con-_;v5 3

'.:deCision making has commanded consrderable attention from
. theoreticians and empiricists, and somewhat 1ess attention .-

' from program developers (Mitchell, 1975)'“3T,f': A; f'ir

:}rJones (1975) felt ”jg‘” . HS:;‘§ :Af::iU‘i“W'.
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5. Propositions IIIAL thygugh IIIA3. These propositions.
- identify factors. that influence actull enkry into

éducational, ‘training, or occupational opportunities.
They predict that an individual is more likely to

take actions leading to enrollment 'in a given-course -

) or seek employment in a given occupaticn or field Lt

- of work if.that individual has recently expressed a. R

. preference for that course,. occupation, or fiéld of . s

. ‘'work; if s/he€ has been exposed to-learning and TS

employment opportunities  in that’ course, bccupation, ) .

gr field of work; oxr if that individual''s learned : !,,H

. skills match the occupational requirements. {p.. 47) . ! R

6. Prop051tions TIIB1 through FIIB2. These propositions
" entail- factorsythat relatively influenced actugl
~entry. into’ educational, training or<occupational o Ty

A“.opportunities._ They ‘postulate _that an. §pdiVidua1 is_.‘ AR

' less likely to-takeraction: leading to enrollment’ in
' a-;,given. course or, ‘employment .in ‘g, given occupation - LR R
. 'or field of work ifsthat :individual’ £inds .that the Vo0 o
Co - cost OF ¢ preparation issexcessive in  reélation to B ) RGN
“pﬂ*,fyifuture economic, social and’ personal rewards, or if R

"7 . s/he is- dénied dccess.to  the minimuin’ resources - - .

'-Hnecessary for entering that training or occupation

°jor field of work. (p..49) N IR : L

Mitchell s (1975) analysis and syntheSis of career :fﬁ R ;ﬁ?l

:fdeclsion making literature, as related to this theory, helped . .f{'yj"

.Lrelated directly and indirectly to portions and aspects of 3~f' - sﬁitr

thé theory. Literature which qucifically supported the.,.'* oU_”'Z‘*,ff

flicting evidence was presented This revrew of the litera—.

‘ture'also presented evidence that the subject of career tf;“. v 'Jw "

t

When considering research and development priorities,

P

s -
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""the lnterrelatlonshlps (Cherry.rl974, Tseng, 1972) However\.;_‘-'"-

™7 I My Y U s e et e+ APl an s e e 4 o e el et gt o m o FE O U ST e UL T T YU

. ) I

... such priorities cannot be specified by this ,..
theory. They have to be established as the user® of
this theory and its propositions make explicit the
values and goals they wish to implement in research ‘
and practical settings. {p. 67)

¢

General Investigative Conclusions

-

An analySis of influencing determinants of career choice
‘has pOinted to an interrelationship among many of the.
:variables conSidered (Breton et al., 1972' Deosaran, 1976,

ey

'fiZ-ffPorter, Porter & Blishen, 1973, Rehberg & Wesby, 1967.' Also, ‘

-f[,famong variables, there have been different effects for per-f:

“fsons of different backgrounds, therefore further compounding

gcontrolling for certain variables has aSSlSted the evaluation.
bf other variables (Breton et al., 1972, Porter et al., 1973;
. Yuen, Tinsley & Tinsley, 1980) ‘

-

Nc Single variable, in isolation, can "be said to explain
- the formation of aspirations. An underlying value orienta-
'tion may also bé involved to the extent that it may be
'~necessary{:: relate students‘ actual feelings about aspira-i
'tions to the social implioations of the aspiration. There-::

"‘jfore, students aspirations need to be treated w1th1n the

7soc1a1 system in which they live (Deosaran, 1976) ThlSV:

"ff'\ fa’g‘lf*,"'_seems to squest that research based on a localized context

‘;'is necessary to fit the research to that COnkext.

' Some of the more prominent influencing variables Of

f‘~career related behaviqr, orientations and deCisions as isolated‘ -




allsee

o region of the country, linguistic affiliation, tﬂiys1ze of

'..fthe family, birth order, and the overall pattern of authority

el

[RUSDEPR POV U Y

ot 8 0
P _—

in some of the literature'reviews, were the social class .~ .
membership, racidl or ethnic iﬁentification,-religious ' '
affiliation, other

family size, language, birth order,

‘attributes of one's social origins, location of. residencé,i
ability,'information access, type of high “school and proqram,

personality traits, and the role of 51gnificant others

(Breton et al., 1972 Deosaran,

1976)-. o

s

3.]1972)

Many of
‘,on more'than
zl978* Porter

study

’ffdecisions of

'the studies examined found signifiCant results

one variable (Breton et al.,y1972 Nolfi et al.,

et 'al. ’ 1973) .

For eXample, the Breton et al.ﬁr

of social,and academic factors 1n the career :?i:‘”‘ﬂ

Canadian youth was a nation w1de study and

the 1nitially collected sample of 1965 66, 373

'¥5involved in

K 145 817 secondary students and . 7 887 secondary teachers..

. _,y.'-'n PR

'.'that consideration be given to some of these relationships

-secondary”schools (as defined for the purpose of the study), ) 31,w,-ff.f

k)
From hls analysis he found the most important background
'factors to be father s educational status, the educatiOn of o

‘the parents,,the 51ze of the community of residence, the ',k:“ = ‘ e

lbetween parents and children. Ethnic origin and religious

.’affiliation wexe also relevant. An interesting note'was

‘that after initial collection of data, about one-third of "; :,.nfRanﬁ

the respondents vere. without a: ‘career’ goal "i»j:',~<' = R
o T x”i“.n’_l;

S ”*As well, many of the studies demonstratedrthe previously

described interrelations of variables and also demonstrated

[
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.28, :
{ '(Anderson, ‘1-9,80‘; l‘Porter, et al., 1573;' l’unch‘ ‘&"IISheridan, 197'8}' ‘ S
. B _,//§aut'er, Seidl &‘-K'arban,‘ 19@0)- ; For éxampl‘e, Punch and -

g - Sheridan (1978) found that - sex m:n.ght be an important factor - ) \
C o . in tracing the . relat:n.onship between social class, mental B " : '
ability and aspirations.- They also found that significant - “’j'

" " . . . influencers, ranked 1n importance, were parents (greatest’) v l

l'.‘.‘

[ . teachers, and peers (1east) . . TR

. - . . e

L . | ‘ 'ii ‘ Other stud:.es addressed particular concerns, but

C "because of their extensiveness considered many factors. For

S e::ample, Porter et al (1973) d1d a study to determine edu-",‘l"-.‘
L "'flcational accessibility and equaln.ty. Their ‘sample consisted
':"-;,r"-of approximately 9 000 Ontario h:l.gh school students who were ¥

- asked about thelr hopes and expectations for education and

Y ‘_work They also surveyed about"/oo of the parents of the

» .‘students. They were asked how they saw their'

. y ,'ji', _* ’:."_.“_cational fhtures. Althoug‘_ ”financial concerns were primary,”
e they also cons J.dere ‘ b 3 alrnpact of many non-—flnanclal or . -
e ::_:::. ST '-‘:cultural f' The study demonstratedv for example, that
L 2 Te: was a striking relatlonship between soc ial cl»ass as ( ; ,f"

"'_;measured on a scale of father s occupation, educaticq} and " =T e

'1ncome, and important aspects of educat:.o R A

e ;career choice as outl:z.ned :Ln this study. 3 Studies related to o
s ',the traditional nature of career decision making have f,0cused :

:.':on on].y J.solated var:.abIes which were ‘ar part of the criteria

RENT
. . . . b
L

for this study s analysis of trad:.tional:.sm.” For example:, T

'Sauter, Sen.dl and 1Karban (1980) found that womenfchoosmg o

' -
- N .
ve *
A }. - \ : ) .
- ‘>
. p -

B ’ L1

. .
) i o

- . P L.
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env .ronments. . Parents, teachers and peers ]

-t —

beha.v:.or, guidance counsellors :Lnfluenced on \ women with

Williams (1972) found studentsr‘”

moldedJay,chéra*llzation pressures in their fam11y and stghcpl»

wrere analysed as

‘teachers, weres found to~""'

di'-ierent vocations, they will reflect the families occypa-.

_'-'.t:.o al and socioeconomic leveb.. Sampson and Loesoh‘ (198 l)

e

decided that work values and ob knowledge may be importan,t

N

traditional roles had traditional attitudes toward female

e

--'.ifactors 1n career dec:.s:Lon mak’ing but that they are i‘ndepen-

_'.“‘r,',dent of each other. Howell (1978) has argued that a sociali-‘

K]

PR

"v',.zation effect is responsible.-' That is, instead of trans—'“- J

.}school tends to influence care‘er..plans wh:.ch, in tufn, affect
3 A

': directly, occupat:.onal &nowledge in h:Lgh

ue

early status att,a,inment ”He found occupatlonal knowledge to

be associated with social eqonomic status (SES)», family size,

and curriculum assigmnent. 'J&is knowledge also showed a

P
. ___.,.u ¥
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Job they asplred to as less accessible than boys percelved
1
: Both SES

the female dominated jobs to whlch they aspired.
background and academic achievement had greater effects- on
occupationgﬁ aspirations for boys tndh girls.

Yuen, Tinsley and Tlnsley (1980) concluded that maximum
predtction of women's gareer orientation could be" obtalned
when'knowledge of age, maritallstatus and vocational needs

are combined Therefore ”bocatibnal needs and situatlonal,

.y~

,characterlstlcs were 51gnif1cant predlctors of .career*

orlentatlon'when considered together. Con51dered alone;

’;;hls was ' ‘not so. -‘Auster. and Auster (1981)v from their com—"
- u ’ "
" pre hens J.ve l:l.t erature rev iew ’ c 1ted‘ re late d faégtors under

o

,falm.ly :Lnfluence as mother s - emfluence, father s 1nf1uence, '
”Aparentdl support SES, srbshlp 31ze and srbllng p031tion..
Also noted were peer group lnfluences and professronal

influences. They proposed a proflle ‘of " the typical female

.o

L

entering a non~traditicnal career:’

1]
0 N 1 .
N .

’ - 4 )

(1) The mother works, probably in.a hlgh level fhon-

traditional occupatlon.il .

a

The “father ig an achievehent rode model and source

L (@) 4
S - of occupational ide‘?ﬁi'ca‘ti‘on ‘for the daughter's .

.

P
“'M-Q
. e
LR
4.

:
3
i
‘?% ‘career orientation. “
. e ) Lo - . )
f © (3) Both parents are supportlve of thelr daughter 5
% , R career orlentatlon.l
S S
%' ‘(4) Family SES is high.” -
j . .. (B Family size is small and she is. flrst boin or early
L L born among female siblings.. . R
r,L;;;,/’//ﬁ*:(é) The peer group is. supportlve. I : Sy
T - ~{7) The. 1nf1uence of a vocatlonal counsellor is
’j;,;.f - v negliglble. o
: ’ ) ,
S, g L MR s ES T
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Cherry- (1974) suggested that ambition is related, to home
and school factors--that the social compﬂsation “of the school
is an important determinant of amhition. In the study, it
seemed that children from working olass.homes, in schools
with mainly wofiing class pupils, appeared to have had less
interest in breaking with working class occupational tradi-

tions than did similar children mixing with pupils from more

varied home backgrounds. Rehbert and Wesby 11967) suggested .

‘that the father s education is a partial determinant of a

4

~“student s occupation and hence, the soc1a1 status of the

‘ ‘family, that paternal education and oGCupation influenced

‘ adéuescent eduCational expectanCies both through parental

encouragement and 1ndependently of it, and that the larger

> the - family ‘size the greater the reduction, not only in the

.frequency w1th which the parents encouraged their children

to continue their education beyond high school, but also in -

the effectiyeness of any given frequency level of parental

-

. e ' '
educatiofial encouragement. ' : : 1\‘ “
. : e . - v :

Jackson,.Naoni and. Munnahan (1974) found that high

.identification of male students with their fathers in rural

economically.deprived areas resulted fn:higher levels,of”

aspiration, more self-confidence and greater satisfaction
-

with school experiences. The father identification was

related to high SChool'achievement and to the post high -

.school aspirations of rural youth ‘Also, the strength and .

quality of .a son' s ident\fication with his father 1nf1uenced

. . -

his patterns of socialization,and development. I

2
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ATseng (1972) found that in comparison to similar aged.
high school students, dropouts, as a group, had parents of’
lower educational 1evels, and fathers whose occupatlons could
be characterized by lower levels of*dlfficulty, responsibility
and prestige.. They received less encouragement froin parents

regarding education, perceived their relationship with their

fathers to be less fruitful, and perceivedgghei: father's
i .

"“attitudes towards them to be lower in acceptance and higher
in avdiﬁaﬁce. | Dropouts aléo showed a lower 1e§e1 of achieve-’

. ment motlvation had lower accuracy in perce1v1ng the occu~-

patlonal prestlge hierarchy, showed lower occupatioual

i

aspiratlon and-. chose occupatlons of the types which are of a’ i

: f
lower level of " difficultiﬁ responsibillty and prestige.

L

g

. N
e s o




PR a2y FE T e R

<

CHAPTEh III
METHODOLOGY
e Procédures
! ) A ——
This study involved the use of a survey type question-
naire which was designed to assess possible factors related
. to the treditionalism of post-secondary.aspirations and_
expectations‘of Newfoundland high school;studebts;
The questionnaire was administered to students in grades
.*.“i : ' nine, ten, and’ eleven, throughout the Prov1nce, along w1th

- several other questionnaires belng distributed by the

Institute for Educatlonal Research and Development at Memorial
University of Newfoundland as part of a major study 1nvest1—.

'gating vocational development in an oil development context
~

" ‘ The Samgle
(L . :

The sample for the major study, hence the sample for
' this study, consisted of 30842h1gh school students in twenty~
one,’ schools.” These schools were located in, or serv1ced
'eighteen Newfoundland an? &abrador communities, chosen for
‘ their proximity to areas de51gnated as being developed pro;i,
posed £for development or not proposed for development 1n'f
\relation to off—shore 011 activ1ty.'~The 'no proposal areas"

- were relatively isolated areas on the south and ‘west - coasts'

34
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of Newfoundland and in Labrador, which had not been designated

-

as potential sites for development of the off-shore.
One area in the Province, St. John's, was considered to
be feeling an actual impact of the off-shore development at '

the time of the survey. "Two other sites were selected as

potential impact sites. Both sites had been designated by

the provincial government as potential development sites and

had activeﬁdevelopﬁent_committeesiinibeing.' One of the
' \

sites eﬁjoyed-a relatifély high leVél of'services:ahd a

-1

.:relatlvely more varied occupatlonal outlook than did the i{3’_ -

other site. 8

The lnstruments were adminlstered to students ln grade

. _mnine, ten, and eleven classrooms in the schools surveyed A7

- .

breakdown of the flnal sample by grade, sex and deve lopment

area 15 shown in Table L I . ' . .

Table 1 ° , L

Sample Size

.De,vel'-opmént."Z - ,Sex - | crade ”Grédei. Totals.
Region ' S : Nlne.= .Ten Eleven D )
§tg John's Male 101 |7 62 67 | 2350,
o . Female [. -82 | 107 - |. 88 | 2777
Site 1 ... 'Male: .| 189. , 180" 148 . . 518,
L Female | 226 | ‘186 | =171. | 583 ..
‘site 2 Male ~ | "100.°.| .60 32~ | 192
- Female. [. 86 [ - 62 27 |- 175
Isolated Male | -117. .. 78. | .82 .| 2717
| ‘ Female | 11677} 125 | 87 "] 328
‘Total ' - = Male - | 507> | 385, | 329 ‘| 1221
D | Female | 510 | 480 |- 371 | 1363 .
@rand ‘Total .« | < 1017 "} .-865" J..702 .| 2584 .
" “ eSO PO
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An interesting aspect of the sample is that in addition

to belng representative of the Province s. school children

with respectlto the off-shore oil development situation at
the time, in the oplnlon of the author, it also seemed to be
representative of schools in the Province as a wholel At
the time of the -survey, the Provlnce was in the flrst year

4
of 1mplementat10n of a new high school program, which

-lncreased the age of school leaving from grade eleven, to

'the completlon of grade twelve. The grade elevens ln the :

%

"t'asample, therefore, were the last students to cbmplete hlgh

school under the old program and the grade tens were the

’ﬂlfirst students to begin high school under the new program.

fThe grade nlne students had been confronted wrth dec151ons ;

' about courses and programs c01noIdEHtaily w1th the admln—l

Lo

.

~

. . . .
The.Instruments_

_Two,questionnaires were used to collect data in this

A survey.. Form C was entitled'“bata'SheetW‘While-ﬁorm b was

entitled "Career Development Survey."- Copies"of.these-

1nstruments are. enclosed ‘as appendlces A and B.

v

Form c. Form C was develOped by S5t. Croix (undated),A

C o in con]unction with her study of work attltudes of high
. school students.( The twenty-flve questlons of thls 1nstru-
.ment obtaln 1nformatlon on the occupatlonal and educatlonal '

asplratrons and-plans ot‘youth Questlons are also asked

LSETa

-~
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’

about reasons for these plans, the dature of interest in the
career, information about the job search conducted bylthe

oo ‘
student, the work experience of the student and occupation

“*

of the parents.

.- B
* -~ A

‘iForm D. Form D'uas developed for the purpose of this

L3

study and consisted of twenty-five questions which were

related to the development of vocational aspirations and

expectations, and by‘extensiom, pOSSlbly related to the

.traditionalism of career ch01ce.{v5"

The item pool was generated from a consideration of

‘-{Vocational deveLopment theories, 1n particular Krumboltz s,}”ﬁ*fd

d;theory of career deCiSLOn making, the development of the
%career chOice model, and related research as described 1n"
,the literature., From the 1tem pool, nd in’ consultation

. with several graduate students, a research aSSistant and a .

professor, 1tems were selected Whlch the literature indicated

TN S

Were important for conSLderation and which were not already

included ife. Form C. ‘." T , o

Questions were asked about birth order, number of

Siblings, phySical dibabilities, 1nterests and talents,

;feducational level of parents, perception of ability tO’

-

finance education, perception of knowledge of educational‘"~

'institutions, perception of parent attitudes, eéucational

ability,_succesa,criteria and peer 1nfluence.J‘

el & = S e 1 Tesnim Ly L
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Method of Data Collection

3 : ) o y
e / '

For the major study, a total of five forms ‘were admin-
istered on two separateﬁdays. The total student time
involved-was aoproximately two hours, Form D wastadmin;
istered the first day, and Form C was administered‘during
the second day.

In the schools outside St.'John's, all high school’

'classes were administered the questionnaires. In ‘the’ St

1John s schools, the principals selected six classes of each:.

A

.. L
jgrade to represent a cross section of academic ability.

'1Form b was not administered w1thin St. John s.;

o .

T

A research a551stant distributed the questionnaires to

5 : :

<fthe ciassroom teacher and gave each teacher an explanation |

:of the administrative procedure.. The classroom teachers ad-

Ln mlnlstered the qpesg;onnaires while the research assistant

01rculated among classrooms to .offer any needed clarifi—-

cation. In SOme SChOOlS, where dlstance required that the

'questionnaires be delivered by mail, a. set of adminlstrative p-

'1nstructions accompanied the questionnaires.

-
<

Confidentiality e
In order to protect studant anonymity, all atudent forms

were given a number code to correspond to their name, grade

'>and school. All data was subsequently handled by these code

numbers w1th the master list accessible only to the research-:

‘ers, Identification coding for the Ste,John s schools was'i'
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completed by‘the school.board with the master 1list ipaccess- -
ible to the researchers.
' : 8 B
. ‘,‘ ‘ Pregaration for Analysis .
" Once data Were collected, sample forms were‘analyzed to
R assess patterns of‘student tesponses and to generate a,codino ':
- scheme: When the coding scheme.waS*deyelobed a. teamfof five . .. ,@‘,;y
i :fcoders was tralned 50 that consistency of coding could be u’-lﬁ;‘ffylhkj.?
: ~.:. iw .iachieved.~ ”_ ?: :ﬁfl 'l": J,; ‘}'t‘yhf‘uit: :e:f;_'fii~‘ Lo
" ‘ ?f.h‘ : ‘ Traditionalism Scale\“ T
. S ‘}:,,uuir ’. :; e ‘u ﬁ_q ‘,3‘_ oy ‘ i ’ ) i
o K d‘ The theoretical ba51s for this- study 1ay in the socxal . j;szo'
‘ learning theory of career decision making. The data:analy51s

focused on the previously defined 1nf1uencers and the‘

,;; traditionallsm of career aspirations as- outlined in the model.
R }\V The 1eve1 of " tradltionaiism of ' career a5p1rations Was‘
'~fcomputed in. the following manner. .Eight variables were.
\\\

[ - . -

. identified as ng related to the tradltionalism-of career

s ‘ﬁ‘choicey~ 1 eynwere. ’,; S ‘7‘-'n;,n;,

.
;;;;;:' (1) If there was a tradltion -of’ the career or occupatlon

S in ‘the community of. resxdence (traditional)

»

(2) If the career or occupation would be considered in
'the community to be traditionally appropriate to the sex of

,”,"3 S ; . hthe person (traditional) '-f ,J

[T ’
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(3) If the career or occupatich was toward direct

employment in the oii-indusu y (hon-traditional).

(4) If the ent was a long~-term (two or more years)

resident of community (non-traditional).

(5) If the respondent felt it was necessary to leave
Newfoundland to train for the occupation or éareert(non-

. traditional).

Pt X , , . . . . ) N .

¥

Co LAx(g)‘If;the:respondent felt lt was necessary to 1eave

']Q/(r',-;..Newfcundland;tonind work in the occupation or career (non—lf o
< . Lo LT e e A

75ft£aéitidnail,”“

Pt B J?f.ffﬂs.-557f_ (7) If the career or cccupation selected was the same
as that of. the same-sexed parent (traditional)

(8) If the lepgth of training required was SLgnificantly

S '. ._different (2 or’ more years) than that of the same—sexed

3. R

‘parent (non-traditional).

Responses to these,questions weare coded 0] 1f traditional,

.‘and 1 if non-traditional, for a total possible tradltional

‘ score range of 0 to 8. Because there were a number of cases
with missing data, it was dec1ded to includ%Sall‘cases with
;'."Adata .for at 1east 51x of the eight variables. - The tradition—‘
L :t N .alism of vocational aspiration, then, was the average of at .
' least Six of the eight traditionalism variables.ﬁ A
-The distribution of responses for each of the eight

‘-traditionalism variables is shown in Table 2. Table 3_shows

B

vy i o e e 2,

" .
o .
IS l

o . . . - . '
. gme - e At o Sy v b g el AR
AN B . - . M -




EY)

J

Table 2
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Frequency of Responses to Traditionalism Variables

Variable -

|Tradis.
tional

Non--

Total

Community tradition'

Parent-Child training
programs of simllar
" length

. Traditionally sime-sexed
. Career in Oil Industry
_‘Length of . Communlty _g

‘Res.idence -

. Tralning away . from

Newfoundland

‘Work away_ from’ Né&foundland
';ﬁWork same .as parent .

1754

- 329
1761
2079 .

If2594,1

296,

11628 . -
19797 - -

: Traditional
‘369
1452 .
363

48 -
l"1153.~

) .rl - 6;75

j;““”377

1730

2123,

1781

2124

'2709

12303

Ltmeag

© 2356
..2026 "

E SR

Table 3

.'piétribution of Traditionalism Scores .

Coa

)

Score - -'AFiequency

-3

dﬁm %

- 0.0 S .«314
. 0.125 . wf 155 .

0.1429 . . 12§:

0.1667 . ]t 174 ]
;0425 . ) T 465

0.2857", o ‘77
0.3333 " » . | 122
0.3750 . = 315 ,

0.,4286 . .© |. = .55

0.5000 . - 40187
0.5714 - - | -~ ‘16

e

S S

ocooNOoUUNUULLNT NV

¢ 8 8 6. & .%- &€ & B & & W ¥ % b »

HANWNOOOVI 0~ WWO ™

- 15 l

L 22,5

©28.5

" 36:8

5%.1

. 62.8
- 768.6
. 83x7 .

86.3

95,3 -
96.‘1 L

!

2t S

AT

“0.62500 . | .. 57 , 98.8 . - v
. 0,6667 - - | 6 : 99,1
0.7500 . . AT : 99.9"
0.8333. .. b1 ] £ 100.0
- togal” .+ [ 206 100.0, -
: - = :
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the distributiqn'of traditionalism"scores; and Table.4 shows

DU ' - * -the correlations between the various variabies.; The cor-

.

o - ~ . relations tend to %f/igzl/ﬁhough 51gn1flcant 1n some cases. . ':\ﬂ‘

This suggests that each item made a relatiVely independent

LT T

contribution to the variance of the traditionalism scores.
. The 1tems wefe selected because they reflected ways 1n
Nwhich the career decisions of the students departed from.the

norm, given the context in Wthh they lived For example,

. '_the selection of ‘a. career in- the oil industry was included V"y”

t N

:because work,in thls 1ndustry has only recently become

-

.Mjlhvailable locally._ Only now has it become an occupation

":i‘that persons miqht pursue within the Newfoundland context.li?f;;i'"r’

P e . o

Persons who select careers not normally found in their
?community have .also made non-traditional choices in the:n

sense that 1nformation about the work is not apparent in the -

1oca1 environment. - E -f »‘]“ :1-= ,,.i fff;”,ih
The literature reviewedfhas suggested that career aspir-f'fmhluzn?,“

}
f;%l'ﬁmxi,i s 1'.ations may be predicted from knowledge of the character of '”-'~j lpﬁ5,
o3 - T o N

3.the community and home._ The selection of items for the .

RRY

: traditionalism scale attempted to capitalize on these o

T relationships. ;' 3-::$':f h:f ' 3f‘-fﬁ’”'\“‘;f“~f 'i' c’ff.‘_‘f.'

'Statist;i'cal Analjsis_ ,

.\~
c N

The principal analysis procedure used was chi square

“:;‘analysis. Where monotonic relationships were suggested

"'v'between traditionalism scores and variables analyzed the

. - . 2'
B R ’ . . -_. $ . . .
S PR ‘ - ' ]
b N . - e S
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traditional and non-traditicnal columns, fSuch relationships

v

should be viewed W1th some“caution because the ch1 square

‘2 A ta

3~:ana1y91s does not indicate the direction.of the relationship.”

i “
The traditionalism score was recategoriéed as high tradi-,’

u f" “ RN
ticnalism, where the score z:s less than 0 143 and'low

gave threefgroups of approxlmately the samg-size, although

2

qroup 51ze varied depending upon:the\amount ofﬁmissinq data

'l- Whether the student discussed the selected career with'

anyone, and the specific category of person consulted

f- The 1mportance of spec1fic categories of persons in

helping the - student make the career selection. \fw--w

'fi- The student s perceptidh-of peers' future academic plans.

{u- The anticipated salary in the selected career. h}f
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- The perceived knowledge of post-seconflary institutions.,

w’o

= The p%rceived sources of career ‘information.

- The Work experience of the student--part-time or full-time.

= The perceived avallability of financial support for post-
secondary instltutlons.

.

~ The number of 1ntereste compatlble or incompatlble with

the selected career. : N
¥

a

= Whether the student experlenced academic fallure-—subject

or grade, or academlc success-year skipped.

-~

- school related factors—-grade and program _

- region, or area in which the school was located

“Genetic Endowment and Special Abilities
——r_'-,__'_'—-——_— e .r — - -

- the age of the student . I S -
"-- the existence of a physicad handicap -

-

:-'family backgrgpnd variables—Jbirth order, famlly size;’

_”whether the student partlcipated actively.'in family

- decisions; cparental -infleunces~--which parents were. 11V1ng,
their marital’'status, employment status, occupation, edu-
.cational level, attitude toward post-secondary education,
and .work traditionalism (did -each parent do 'the same work
as thelr same—sex parent?). .

~

‘= the importance of economlc conditions in’ helplng the .

student make the career selectlon

o= whether the student would be affected by oil development

in the province, and the nature.of such influénce.

. L. . l

- the séi of the student' ot

* v
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é%ask Approach Skills (primary influencer)

o

ﬁ the importance of specific criteria as.a definition of
success

K]

-\the imbortance of school for attaining success

- éhe importance of work for attaining success

Task Approach Skills (outcomes)

&

- the length of interest in the select/d career

~ Actions

- whether the career goal was establlshed and the spec1ficf

selectlon W1th1n that career goal

'-.f whether the student Lntended further educatlon beyond

.secondary school and if so, the spe01f1c instltution
chosen.

- the age at whlch the student planned to marry.,

s

Selfeobservation Generalizations

-~ the school .marks a student expected to acnieve and which
a student felt capable of achieving

- the academic ability of.a student as compared to that
student's classmates

-~ the perceived ablllty to complete university

- the degree of success expected compared to the student s
agemates. - '

~
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CHAPTER IV

ANALYSIS OF THE RESEARCH QUESTIéNS

Research Question 1. Are learning experiences significantly
related to the. tradltlonal or non-traditional nature
of career ch01ce?

"

i

Some learning experience variables wére discovered to ©
have a st:;lstically s::§ificant level of association with

traditional or non—tra : ional career choice. These

variables will. be outlined as they pertain to the three

general research questions related “to question one. oL

e

Research ‘Question 1&. Ts the role model felated to the

traditional or non-traditional nature of career choice?

The;fqllowing variables, as outlined in.TableAS, were
found to be significant.

When considering the 'association a-student had with'a

.role model, it was found that those Studeﬁts,nbt discussing

their career plans with anyone tended toward more tradition- ..

. T &
alism in their aspirations then those who had. " When a
count was~made of the totai numbef of persons . consulted,ias
more- peréons were. consulted the more non-trad1t10na1 was

«\v, .

the ’ career choice of the student.f

Students who reported that consultation w1th the

.teacher ‘was very 1mportant tended to make ch01ces that were

less tradltlonal and more - non-trad1t10na1 xThe data

indicated that as.teachers were perceived to be less
’ : 7

. ._: T " | ;'j'

e Areaaaea L
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Table 5

to Learning Experience Variables

48

Relationship of the Traditionalism of Career Aspirations

»
.

Learning exper'lLeme Variable Traditional | Between |  Non-
variable (Role Category Traditional
- model association) No. | % Nof % | No. | %
Plans discussged Yes - 1497 | 27.8 {733 |40.9{ 560 | 31.3
with. anyone* No 94 | 34.3 90 | 32.8 90 } '32.8
i 0 93 | 33.8 | 92 |33.5[. 90 | 32.7
Count ¢f the 1 125 | 30.6 | 169 }41.3| 115.] 28.1.
. total nunber of 2 221 | 31.57 | 273 [38.9| 207 | 29.5
persons consulted *|. = 3 103 | 20.8 “[220 {44.4| 172 | 34.7
g T 4 43 | 26.7 | 62.|38.5] 56 | 34.8
. g 5/ . 5120.8 . 10 41.7( 9 |.37.5
: Consulted Yes ;. -|.88 1 22.8.163}42.2(. 135 | 35.0
. ’t‘eacher * - No ¥ . .. '|507.1 30.0 [665139.3| 518. | 30.7.
Most B D I :
Inpartame of L 149 Sa -
teacher in helping Inpart‘Avefa:ent L 75 | 15.4 20: 42.6. . 204 | 42.0
decid = 1 oy )
oese sareer ] Inportance - | 88 | 18.1.|180 |37.0| 218 | 44.9
. Least . . . i
) . Inpoartant 77 | 29.8 77 129.8| 104 | 40.3
v ) - Consulted Yed' 125 | 23.8 |223 [42.5| 177 | 33.7
. o counsellar* . No - 470 | 30.3 ¢ 605 |39.0] 475 | 30.6
s o Most :
L o Ipcoirtance of - ;
SR " comsellor in . I;po;::tant 100 | 17.9 | 217 |38.8) 242 | 43.3
O . helping decide verage oo -
ot . career seléction % | Importarse  (104.| 25.1 | 139 133.6{ 171 | 41.3
T . . ] LeaSt . . : .
. o Impartant 39 | 16.2 98 |40.7 | 104 | 43.2
.. Knowledge of person Yes 491 | 32.9 |[613-{41.0f 390 | 26.1
+ « ,_in job choicet*. No 95 | 18,5 | 179 |34.9| 239 | 46.6
" “Inpertaice of | Most : -
+ friends in helping Impcrtant 1137 | 23.3 209 |35.5] 242 | 41.2
decide career Average : _ ¥
selectionw N Inportarce 68 | 16.7 | 157 [38.5| 183 | 44.9
' least , .
g . Inportant J_40| 15.9 103 140.9| 109 ‘| 43.3
Importance of . " Most c : W oo
cammnity person in | Important 52 | 16.1 | 130 |40.4 | 140 | 43.5 .
_helping decide .| Average : . ‘
career Selectlon* Importance 67.130.5 | 75 |34.1] 78 | 35.5
‘| - Least : | ‘
. .| mmpartant 120 | 18.2° |242 |36.8 | 296" | 45.0

* Chi-square significant at .05 level

L \fA‘mt"L'h"’
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important as a helping determinant, students tended to make
more traditional career choices. Students who reported

consulting with the counsellor also .tended to make less

traditional and more non-traditional career. choices.

' An interesting relationship was also observed when
considering the reported importance of the counsellor's

heip.'"Students who reported that the counsellor's help was

of average 1mportance tended to. make more tradltional choices

than dld students who reported both that the counsellor was,

cf little or much importance.-

0

Consultation with parents, or w1th persons An the

7career choice, was not assoc1ated with the traditionalism X

'of the choice. However, if students actually knew someone Gf

N

1n—the jOb, they tended to make more traditional choices
than if they didn’ t know someone in the jOb

As helpers in career selection, friends were considered
as more 1mportant when students made more traditional choices
as opposed to non-traditicnal choices. Although not signifi-

cant, when friends were perceived to be continuing thelr

;educatlon there was- a definite trend towards non-tradltion-
'ﬂalism. .. =¢‘
I 7 The help of a, person in the community had a relatiOnship

© to’ ch01ce which - paralleled;the finding for counsellors.h That"

is, when aSSLStance was reported as average 1mportance, there
. . '-,J- . B

'”was ‘an assoc1ation w1th traditionallsm. When described as

,;both more 1mportant or least 1mportant the . assOCiation was

L'with less traditicnalism and more non-traditionalism.

- J
]

-
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Research Question 1B. Is the degree (type) ofégocational
knowledge of a student related to the traditional or
non-traditional nature of career choice?

)

The following variables, as outlined in Table 6, were

found to be significant.

When asked the anticipated salary for their chosen career,
students’ indicating high salaries ($20-30,000) were asSOciated
with .more non;traditional choice.- Those students ‘over $30, 000
'T" _' R " tended to be- strongly assoc1ated with traditionalism.
| ' When" availability of finances for. attending different
institutions was considered the~0n1y~sign1ficant results were
?ﬁ,*, ’ | '-_obtainedJEor Memorial University of Newﬁéundland (MUN) Those'
.knowing definitely about financral support fOr MUN, one way or

.the other, were less traditional in their choice than those

wholégre not'sure. Those saying 'yes tended to be assoc1ated

‘ slightly more with non-traditional ch01ce than those students

- . saying no.’
Indicating a knowledge of what the post-secondary institu- -

i, - tions were like and what was offered at them showed signifi-
. cant results, generally in the direction of traditionalism.
héz L Although many of the students knowing about these institutions
» were aSSOCiated with non—traditional paths, telative consider-
. ation of each'institution demonstrated differences.

- Knowing nothlng about nursing school was aSSOCiated with

more . non-traditional choice.

Knowing a lot-about the College of Trades and Technology was

o .- ‘ , associated with more'traditional choice than was knowing nothing.
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E?elai:ionship of the Traditionalism of Career Aspirations

to Cccupational Knowledge Variables

Learning experience
varisble (Voca-
tional knowledge)

Variable
Categary

Traditiona 1

- Between

Non~

Traditiomal -

| No.

No.| -

Anticipated -
salary in + -

chosen carder * -

L&s-than ,

§ 10,000

10-15,000_
15-20,000 .
, 20-25,000
. 25=30,000 .
" ‘Mare than al
'$30 000. .. -

L3

56

1185
(790
.47

181 -

29.0
32:3°
6.3 -
23.1
'28.3

2.2

aaj_
211
{.256
,1.4.5:‘
.54i

v"26

“No. | %

'}=49725.4'
169-

;ao.Lf
179:{ 30.3.
118 | 34.5"
65| 392

573;:32,4_.f

Perceived financ:al.,_'
L _support for MUN*.

'-Yaé..~«

Not sire
v No

1149,
79
136"

18,3

26.7

.154

306

! 106

~100

. 358

L4420
L1111 37.5
.98 | 41.9

Knowledge of II'Et:L—
tution =, Nurs 1ng
SChOOlS * .

A 1ot

Little or

o
| 166

19.3

19.4

1 216
¢ 301'l

38,1
45,5

188
390

Kndwledge of Insti~-
tution - College of,.
" Trades: & Technol

¥ mth.lrg )"'.

A 1t

-Little ar -

hothirs -

138

{133 [,

'2077

-309

34.4

40.1

329

256 | 42,6

42.7

Knowledge of Instit
tution .- Memarial

University*

A lot
Littlé ar

" nothing

- 132

131

2307

281

34.6

41.0

274

303 | 45.6

9.9

Knowledge of Insti-

tution ~ College of
Fisheries* .-

A Jlct

Little & . |

nothing.

119

147

gRELE

| 348

33,1

{39.3

390

.184].40.6

44.1

Schools*.

A lot
Little ar

1173 -
. '.93‘

'1598:

2;5:

3.7 |
3749

- 259

220405

45.7 .

Count on the .

' nunber of places

listed as sources
of career :mfor—

. mation *

MULE WD O

28
87
3

.51 .}
24 .

70

1133.
-] .133..
1125

60
-15-

36.9 |-
34,4}

39.2
41,1

2.9

140
‘163
143

38.9
42,1
4’_4.8 e

. 62]42.5,
39.5 .

171447 .
"8157.1

* Chi~square significant at .05° level,

65)39.9"
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Learning

experience variable
(Vocat ional Know-
ledge) |, .

Variable
Category

Traditional

Between

Non-~

No. %

No.| %

Traditioml
No. | %.

' Source of Career

Information — J
Lécal school * -

Listed

Not Listed

66, | 14.8
221

179
364 | 37.0

40.2y

200
400 |

sowce of Careeér -

o ‘Inforna_tion-l._--,M_edig’f~

' Listed -

15 | 12,8
- -2- 7—2——

49
494

.539-

Part—timevark - |
- . experdendex .

~Not” Bisted—

Yes. .

[315:
272

'29.7

' 439
127..5.

377

4].-306 | 28:9

340

Nunbe.r of interests |.. -
" campatible with .. | .
- the selected ca"reer* _

WR O

{504 |
T97 7 2221

11 7 20-4
2 |- 25.0

1678
©133°

30.3

15

1 482.f

« -

139
.28
. 4

oo
T I3
Do
'.:.' v
N e’
.“ S
A.“ -
"5 -
.
i
I
T
L. »
K
o
P‘ N
| 4 2 m——

e wrmap e v

Mmber of interests

notycanpatible with
the selected ga.reer*

5

430
90 21.7
49 17.0
23 20.2

3 | 12.0

34.8°

502
148
118
52 | 45.6

302
176
122,
39

MRS | O~vw
:

MO {ovooo e

&La—n’m GIOT W N
h

14 | s6.0

-

‘% Chi-square significant at .05

~—

'c?

level.
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Knowing a 1ot about Memorial University wus associated
with more non-traditional choice.

Knowing a lot about the College of Fisheries and
vaecational schools was associat:ed with more.trad-itional_
choice while knowing nothing was assé&ciated wvith’ruoz_:e non—5

traditional choice.

‘When ashéd to list all the places’ a student could go to

' enquire about career informata.on, it was foun'd that the lerqer" L

the number of sources of information listed, the more non—'

L

" ‘ =traditiona1 was the career choice. ; “ ' -f

Sources considered indiV1dua11y,' 1ndicated that both “the

‘hJ.gh school and the media were assoc1ated mth more noti-.

"tradtional cho:Lce. Although not s~1gni,ficant, when Memorial

University or _the ;?:'Ffool ccunsel lor,fwere liste'd as:perceiwed l
sources 'of informétion; the agsociation was. a'ls_o with more_
non-traditional ch01ce. T

' The student s work experience was associated Wlth
traciitional cho:.ce.- Thoge students who worked part—t-ime were,
Vassoc:.ated with more- traditional choice than those who did
not. Those’ who did not work were assoc iated w1th much more
noh—treditional ch01¢e. A similax; ,t'rend -(aithough not
_sig.nific_ant)_ was observed for those etudents who had exper-

ienced full-time (summer) work

Also of . J.nterest in this section were the number of

. 1nterests a student had which were compatible “or incompatlb le

' with the indicated career choice.- As the number of interests

which were compatible. with".a student § career .increa_sed-,:the
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more it was associated with non~traditionalilsm. The fewer

the number of interests compatible, the more observable was

an association with traditionalism. The total number of

interests listed also had a positive association with non-

S - traditional- choice. f

tf.. Research Question 1C. Is the academic experience of a stu- ’
oy T R dent related to the traditional or non-traditional
) ‘ nature of caxeer. choice?’

g

The following variable, as outlined in:Table 7, was
4:: . -found to be significant.

. . . . .o

Table 7

Relationship of the Traditionallsm of Career Asplrations

. . ‘ to Academic Exper ience

' Iearhing experience | , “Traditimm;l Between |- ‘Non-, o )
variable (academic Vvariable : . Traditional
Category - :
NQ- % . NO- %

S ewemieme) SR

o

311 |36.8| 336 | 39.8
229 |39.8| 260 | 45,1

vl L Acadenuc failure in - "Yes _ 197
OT : a subject * PN No .| 87 -

5O
« e
—~ W

] 4 . o * Chi-squa:i:e significaim at ;05 level LT

K

When subject failure was considered, those who failed a;
subJect were associated YﬁEh”ﬁgre traditional and less nen=
e A . traditional care:i/sheiée. When more than one subject wasl_

.ﬁﬁl'_ f\\‘\;; - failed the choicé became even more- traditlonal Mathemat ics

oot . . . ' - .. - . . . . .t
. .- . ' . K . R . . . y e
rataiamamrany s a0 iatban - R . - e . R s TR :
. P S \ i N L RN R i B e Cal TN . R . O . e
! [ co PEEE-S, . AR . P Lt " P . . . . i
N 7. + L B . . IR Lo B L 1" —— . .
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failure was observed as equivalent to no failure at all, in
terms of its association with traditionalism status.
As a general- learning experience, students were asked

how they became interested in their career ‘choice. The

Id

- reasons, assoc‘iated with more non—traditionalism -were the

ccunsel1or informatlon,.and to a 1esser degree, SchOOl work :

: and home and community J.nfluences..:‘ The reasons associated

)

. with more traditionalism were seeing the work done, ;doing

"'the work, and fam:.ly and friends.g_._ e

-

R'esearch g‘uestion‘ 2. Are environmental qonditions and eventsf“

_ related to. the. traditional or non-traditional nature of
career choice? oL
Some environmental variables were discovered to have a-

statlstically signlficant level of association w1th tradi~
By

. tional or non—trad:.tional career chome‘ These variab_les o

. will:beroutlined'as they pertain tol-_the three gene.r'al research

-\-u.v..v“&»wc e atmane ey R4 o

+

questions r.eylated to question two...

- Research "Que.stion 2A. '. Are school factors related to. the

traditional or non-tradltional nature of - career choice?'

.

oL The following var»i\fables,‘"_as "out_lined in Table 8 ,weyre‘.

It

found to 'fbe ‘8 igr_rif‘idantf.

w T

DR A N R
""""!‘-‘J’ 03 ,_c‘u.:.“ .
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Tabl.e‘B

Relationship of the Traditiona.“lism of Career Asplrations \
to Environmental Var:.ables (school—related factors)

LT, . «
[ y - e - A,

., BErmwvirormental 'Va.riable Traditional | Between . Non=-

variable (school 1 b | Traditicnal .

related factors) - vCategary : - -
LT ' . *|No. % ,\No'. % L Nos | %

my

- Program,in school, ¥ Academic’ 421 | 26.8 - 627 0.0 521: L3327 '

. L | ‘Gerspal  |134 | 36.6° |-138 | 37.7] "..94'| 28.7:
L7 L |other vy s 026, AL | 3L [ 38.8) 0 LA »=-_'-;3oo

. ‘Grade. if . schoo] *- | Ngnes o lasa’t 289 | 208 | 3. 8l . 251 343
LTI T men e i) 218 3225 | 256 [ 38,2 196 [129:3
S Bl 169, 26.9 ‘[ 241413 174 | 208"

e Chi—square sign:.ficant at .05 1e\rel AR ' SR

LI
"
K4

cant relation w:.th the traditionalism f aspirations. Those

R

'..students enrolled in. the academic program were associated with

more non—trad:.tional choice whereas students enr011ed in the

o general program were a55001ated w:.th more trad:n.tionalism.-

There was also 2 te,ndency for choice in grade eleven to

'-.,“:be more traditional and 1ess non—traditional than choice in

. 7

'grade nine. A ""1 PO PR ‘

pl _,\'

esearch Quest:.on 2B. s the family background of ‘a- student
EEERE related ‘to. the tradit:.onal or non-tradit:.onal nature of

career choice? B TR PE U PUR SER L ALE T

The following variables, as Qutllned in IE!Jable 9 were

" "founa to be signifioant.p

The type of school program was observed to have ‘a s.:.gnifi—l"




B s S IRRISIPNPL P

e

t TableS_

Re]atiorship of the 'I‘.raditicnal.iism odi Career Asp:.rations
® T to Emiromental v‘a.riables (famny bac}ogrcxmd)

"

L.

57

P

¢ T 'Enviromrental -‘,-,_'

VLS . (family

TR bac’gm”ﬂ)

varlable
: .Category

;‘EI.‘radit'»:i‘.ona“l'.

“Between |:.
* | Traditional .

.*. None.

: ’ : _No"..'."".' %-. )

- N.o“.'f I

Tl -.."Pare“tst |
S o st marital
TR e D statis

»;'f‘!'l'a‘m._ied':::"‘“ -

| 254';’ :
T

S n L
LR
L]

T O

484-

7 'Pather's
S {occupation*._ g

| vmer/manager . .

~“l'technical @ V..
I cle.rical/secre— R IR
2| tardal. '
el v'_sales B
| sérivice/reck tion ;
' f:lsh.‘qu/fls
.| 'pProcessing .
loggm/ndnmg
'| transpart/ -
_ ccmmmication
: _-craft.e/trad&s
| 1labourer - .: -

professional B .’

supe:vmoh’:. foremanl

lies |
s 24 . .

©190
. f'-' 46 1
,4 2

0’.

54

poww
@ ;|
L ]

[ FT TR
Coop BT
M4

c n . .
SR NI NV |

51| 27.4

105 12604

71 | 264
53 |.40.5.

17

BEYT IR

76|
161 |
117 j‘
..~4,2;~ '

. '15 . »
] 28

2

.o Mother's© o
*~ ... .. _occupation* .

I

- 'technical

sales ;. . v
service/recreai;:._m

professional .

clerical/ T
secretar:al ) ',"j,

£ishirg/fish

0 process:.ng
| home' dut:es Sy

.| owner/manager - |

f aa 263
74 a0
447 |:29.7 =

52 | 2459,
Y62 30010
147.%| 25,1

245 (.30:4
o390 273
|69 45T

A8

. 35
50

. 2

47
B

39 7l
1°38.8. | .
'_42'4 .

31.8°

EERTCDE R S 'Father'
g e ST L attitide to-
UL T e j‘wa.rd attending

o ‘ TooL T sla postssecon- |
£ EERTELRPE AN Insists . ‘_:; S
| D-‘?n't kmw ORI

i} dary educa- ' |
 tlomal -

. .DO&G not ca.re'
| Prababy would: 1:l.ke
De.fmitely would

e _institution*;

1ike

: 101 | 163
5319
24.2

' ‘;','9..-:‘ 2.4'53‘
47| 2060

22; .'

T
160
~]243.
1] 116
128

1324
34.0

.39, 3’3
4L |
;30",37-:‘

cmi-square sign:ficam: at 05 1eve1
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' . Although not signif :Lcant it was observed that students '
who were the oldest sibl::.ng had 1ess tr@ditional aspiratrons o
than did youngest 51blings. ;" - g :"‘“,': _f’ -‘ .
' Students whose parents were not of mar:?ied status tended
to make more non-traditional career; choice. ’ ' -

f_-"l the association was toward 1ess tradit'ibnalismh Although not

) - L mmaee -
, \ - . . N
. L v ’ ‘. % .
. e B H s - .
. “ . . B h
- = . v :
L. P . s T
. . « . . . - %2 N
XL
ol

r,‘

'I‘he students who were associated w‘Ith non-traditionalism,;_A:"‘

had fathers whose occupations were technlcal, fishing, ,or

logg:l.ng. 'I‘hey were associated with mbre traditional career

»-'\ PR |

technical jObS, sales, or owner or - manager.; Non-traditional

choice was associated w:r.th mothers who were in serv1ce and

repreation, fishing, and tc a ].esSer degree, home duties and

"- [ . T i, : DR o’

professiona ls .

. .‘_ O, S .

As stud-ents perceived fathers to 'irid:l.cate a- greater ‘ o

a ' IR
deSJ.re for the student to a’ttend a: post seco'ndary insti-tution, )

Ao
4.:1

.... ' .

siqn:.ficant when mothers\were perceive:d to def:.nitely like :

‘.,‘ . \ .-

or insist -on- attendance, there Was also a. tendency for the

H

' assoc1ation to be “toward less trad:.tional choice.

‘Researoh Questicn 20._ Axe. regional or. economic differences
;. related to the: trad:r.tional or non—traditional nature of-
: 'caresr cholce? S T e T T -

tata
e

R -
h,
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:Isolated Ared  |' 82 |17.0 | 173 [36)0 | 226 | 47.0 -

car

. ,?Ingrrtance of ffMost Inportant 126;‘ 16;5 \.278 36.3# ‘352 '4656‘; o
"\ . ecénomic con~ : S R IRTLA N ' ' o

'«*qii-sqnare~siéni£ica¢ at .05 level a

| average . . , S o
- ditions. in - I i Lo .
“helping decids’ Inpcrtance . 35.7~19.d 74‘ 41.1 |. 71.‘ 39.4.

career-‘selecti'c'x} Least 1 e e R
' Lo 'Inportant. 86 |-26.3. | 123 |37.6 | 118 36.1

Students in the St J_

traditional choices.; As one’ moved away from the proximity of

e
this area, the trend was toward less: traditionalism and toWard
much more non—traditional career chOices.l Students in isolated

;areas had the highest proportion of non—tnaditional choice.

Because of sample design, further analysis was carried out

59
_ Table 10
Reiatié;Shiﬁ of the_Traditionalism of Career Aspirations
to‘énvironmental,VariaBles (regional differences)
Emj_romental_ S '| Traditional | Between |. Nom-
Variable ' Variable “ Tradit fonal
(Regional/ aeese o, | % No| & | No. | & -
economi o | . ..
differences)
Sch'ooi Area* st. John's and N ) : .
SO Area ‘. 159 | 45.3 |180{s18 | 12| 3.1,
e : site 1 .- - |258 | 29,4 |334 [38.0 | 287 | 32.7
' | site 2 1767 |.20.0 | 141]42.1 | 227 '} 37.9

on the school area variable to ascertain if other variables )
fimight be associated wath the direction of traditional status
. v, ot
. related td this variable. significant interactions were
) . ) ‘ R}
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observed on the following variables= .when grade was con-
sidered, Site 2 area had fewer grade elevens than the'other
areasland a'higher‘ratio of grade nine to.grade eleven stu~-
dents. As'well, St. dohn's and Site 1\ areas had slightly
higher proportions of.grade elevens than grade nines.

In the Site 2 area, fewer studénts were discussing

3

their plans with anyone (associated‘with.non-traditionalism).

- but the Isolated area was the 'same as for the St John' s and

" Site 2. areas.

In St John s, more students cited "doing the work"'as

Y

' j:the reason for their career ChOlce than in the. other areas, .

(assocrated W1th traditlonalism) fﬂ;_

‘)..‘

Fewer persons in the 1solated area knew someone in the

'.career chosen (a55001ated with non-traditionalism).

In St. John's, the father’ s oocupation,most'cited‘was.

owner or.manager (assooiated with traditionalism)' " In the

» [

Isolated area the father s occupation was predomlnantly

fishing, and of those fathers whose occupations were tech-

nical, more were in- the 1solated area than any other area

_ (both. associated w1th non-traditionaILSm) . ' . "A,

o/
' More students 1n thg St John s and Site r areas had

"..part-time work experience than the other two areas
-(aSSOCiated w1th traditionalism)

More students 1n the Slte 1 area planned marriaqe earlier

.

B than the other areas., A trend of older marriage plans

'%(aSSOCLated with more nonntraditional ch01ce) increasedafrom

s <

3

: '*the Site 1 area to the Site 2 area - to 1solated areas. ?here”_:'
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- was no data available for‘the St John's area. } . : 7]}&

When students ‘were’ asked how important economic condi-

) tions were in helping them make their career selection, it C\
. . ' L
was observed that as economic conditions became more impor— :

~

;,' ‘ '~ tant, the stu ents were associated with much more non-" S Y

i ‘traditional choice.= Poor economic conditions may be o ‘ : v.
. . ‘associated with the more isolated_areas.of the Trovince. e ' .
. S T "“ T .- g " '*’ " . N .-. .- ‘ R :..
(’*‘ BT . Lt R : 1 g ‘ : LI
: "ReSearch Question 3. 1s a student's genetic endowment related CoE LT
Y : .to the traditionai or non-traditional nature of careerg,;h SRR R
i choice? B S R SRR T R e R
~-:§. ‘.::’ ':.;. "V;}"“ "A .'l.“;l ‘T“'__..-‘ ) v N :” ‘f,”"" N ‘ . ‘.‘.- ‘\". ": ".’..‘ ',‘.: ".'-il‘l.. ", L
i 3 None of the variables related tO’thlS category were s )
,"“H‘found to be SignifiCant. . - B
iA a : v . ) . 4‘-.‘ .»‘l-l-‘“v‘- .- R 'h.'i..-_‘- ‘ - » B -
';ij A '-R archAQuestion 4. Are task approach skills (primary )
S : influencers ‘or outcomes) related to’'the traditional ‘or
‘ \ vnon—traditional nature- of career, choice?
3 . N , ‘ " ) ‘,_“ . . ‘ . . "l' ) . "‘ . ) - * . .,r
: e The following variables, as, outlined in Table 11, were ) Rt
v . ' 2 : . Lo LN ;;
2R o . . jfound to be Significant ' ] ’ ‘ ’ e
‘» oo N 0t PR
W Students who reported that they believed that school 2
-i;was very important for success tended to'hake less traditional :

.f:xcareer choices than did students who felt hat school was of
? ‘.' ,-~~

TETR s e s

AR iiaverage*or little importance. o | '
.ﬁ' : . ' Contrasted With this, students who felt that work
fiizji . ekperienCe was, very important tended to mahe more traditional
z;ti‘ , choices than did students who felt that it was -, of 1itt1e impor-&ffulfe
ff;f o :i'f'f tance but about the same chOiees as students who believed it B
f R LR T :

S t° be °f average lmportance.,w{““‘“‘“

4 .
ey ' [A— . F
' e . N . . Lo R ‘.
-. >, 4 . Y .. .
= : ; Ry
- r
e - :

paidonry

TRl

ARG e
-
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Table 11

Relationship of the Traditionalism of Career Aspiraticms to .
Task Appréach Skills Variables

Task ) - | Traditional | Between |- Non-

‘Approach Variable . Traditional
skiil . Category . —r —
_fiable o , No. | % No. % No. | &

Inportarce | (1) very . o - I
\of school’ | important .. | .98 | 14,2 | 269(39.0 | 322 | 46.7

Al » ;.ff’riswcf*$$*' 2 45 | 18.4 | 92|37.6%(-208 | 4.1

sl s ey S e ] 360 | 70 [32.77| 67, IR

e e ey average Lo jan fo7ee0.2) 770 380 Ll
R mpcu:tant 718 2y |25 30 2i 328 L o

e e e

*

.~glv.<:¢Irrportame orE (1) very EECE + 1 R KN T
Cowwark exper o imp_ortant“ |82 | 16.7 .| 194:139.6.| 214°| 43.7- - ,
o demcefart |,y 00 - y 1 11| qaa | a9
Sbese* .-(,2) o : 93_“.25.1_3 | 138136.3 .144 3‘7.9,
T 3 47 |-20.6 .| 81(35.5 100 | 43.9
(4) average - - | 37 |'15.7° | 88)37.3 |11 | 47.0.
V, 5,6,:7/11.0&‘ Very‘ ‘. * . - T . .
|+ important’ 14 | 22.6 |.29)46.8 |. 19| 30.6

3

" Length of - . [Less'than 6 mos. | 1197 [729.8 ["144)36.0 | 137-| 34.3
. Anterestdn .l to two yrsy -~ | 264 | 26.2 | 409 |40.7 | 333 | 33.1
. ..Career cho::;e* 2 R D RN I :
T L More than 2 yrs. ,-202 33.0; | 252 40:1 1169 | 26.9"

I Chi-square s:lgm.ficant at .05 level
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When 1ength of interest in career choice was considered,.
'less traditional _choice was ‘associated more with students
whose -interest was two years or.less in extent, while more
traditional choices were made if the .interest was greater than
two years in duration. S | : .
:Table 12 presents the .relationship of specific success
'criteria&found to be significantly reiated to the\traditionalism'
of career aspirations. ' ‘ . ‘ - ‘
Although .ranked . at the*top by al 1,. students who made
4"‘,~trad1tional choices v1ewed a ste}ady income as more important
"-"'than students associated with non-traditional choice.
. Being admired by. 'others was considered more impor~tant by. R
students assoc iated w1th traditiona 1ism. , ,A - " '
‘ Directing other persons was cons idered slightly more |

@
important by students associated with non—traditionalism.

Being ones own boss was ranked more _important and ‘least -
important by- stddents associated with non—tra’divtional' choice. ‘ f‘ o
"Students vwho reported that this ‘was Of average importance tended g
'.'to make more traditional choices. : V o
) Reaching ones full potential was considered much "more . - o

: important by students associated w:.th non—traditional choice L o —

i

and much less important by students assoc:.ated With tradition—
s .~alism. B ) - 7 T s T e

, When the success variables were broken down by sex and -

I

'crosstabulated with the tradit:.onalism variable, there wer,e also

o

'51gn1f:|.cant differences noted. ’ These variables are outlined in o

“Table 13

T

A three—way test of signif icance was not ccmputed

o
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Table 12
Relationship of Criteria of Success to Traditionalism
of Career Aspiraticms ’
Success Variable | Traditional Between aginb;.onéji
‘Criteria Categary Tﬂ )
No. | % No.| % No..| %
Steady Lsast. Inporta_nt ol e | wa | o12{343| 17| 486
- Incam* . Ave.rage Importance - [ 71| 15.0 | 180 |38.0 | 223 [ 47.0
< '] Most Important <o |wor [T22.4 | 326 [38.3°|-334 | 39.2
. Being - |[‘least:Tmportant’ . | 93 .| 19.8 | 176.[37.4-| 201 | 42.8
" Admired* | Average Impcn:tarce' S 11221 116.9 | 285 ['39.4 | 316 ;. 43.7
S e e —Most Inportarrt ‘ 53' 1-.31.7 - 57 }'34 1 .57 34.1
© Directiny | Least Importamt’® . [100 | 21.2 '|"164 |34.8 | 207 | 43.9
- Others* “|.. Average Irrpcrtame" 160 “19.9 311 138.7 | 332 | 41.3
o ‘Most Inporl:ant 8- 9.4 | 42149.4 35 41.2
Beirg ones | Léast Impartant =~ | 76 | 14.8 | 211 |41.0 | 228 | 44.3
own Bdss* | Avexage e 169 |- 23.5 .| 263 | 36.6 | 287 | 39.9
Most{\lrrportant o l23 | 8.1 | 4434.67] 60 | 47.2
Reachiny. | Least e \ | 44-| 41.5 | 30{28.3 [ 32| 30.2
. fall | average: e \ |133 18.4 - | 291 {40.2 | 299 | 41.4 -
Poteéntial* Most Irrportam: 91 17.2 196 | 37.0 | 243 | 45.8"
*Chi-square significant at .05 lefel of stgnifigance. ‘
4
£

PR T



Relationship of the 'I‘raditiomlism.of_giareer» Aspirations to
.Suwccess Criteria of Males and Females

Table 13 .
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Stceess
Criteria

Sex

. Variable
- Category

Traditional

Between

Non-—
Traditianal

No. | %

NG

No.

. :' Steady '
| \Income .

Least Inpartant
Average - Importance
.Most Inpoartant

Least I:‘npcrténé

-'Average Inportance |, 4

Most Inpcrtant

66

| 138

113
-| 1872

e o W WA

154

117
179

106 -
395 .
52,4 .~

4330 ¢
139.1

42.9
52.5

Admired

' Iﬁﬁst Inportant

‘ Most ‘Inportant

Average Inpcrtance” 3. |
.| 295 .

LeastImpomtant o

Average I rtarx:e.;' .
| Most Iﬁ@gg;;nt :

49 | 2
73 |2
2
I

43
39 | 37:9

1113 |
1 143.
102
1172,
35

v
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... 106
.29

-43 g s
Ad, A
43,5
28,2

SEvY

172-.

ones om
Boss

Average Importance
Most Important -

Least Important

Average Importance

Most Important.

42 '| 17.9.
78 | 25.2
15 | 21.1
34 12,1
92 | 22.2
7 | 12.7

o821

27

129
163

17

WWwa W ww
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127
29
‘118

159
31
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The data are offered for inspection, as some interesting |

\

findings emerge. ' ) : \
S -+ There was an interesting apparent difference between/
the sgxes with respect to the importance of a steadyiincome,

and its relationship to the traditionalism of career choice!:

:
e

Baoys who listed this criterion as being both most,. and “teast,

———

important, tended to make more traditional career choices

Nt L than did. boys who conSidered it to be of average importance.

'ThlS statement is made cautiously in view of .the fact that
there were only f"urteen boys who chose "least important“

) In contrast, for girls, the importance of‘the criteria was -

- ™.

'~direct1y related to an increa51ng traditionalism of chOice.

¢

' Those listing it as least important made less traditional-

.:J. l" ' o ’:ch01ces than did those whc listed ‘it as most 1mportant
Another sex difference appeared With respect to .the

.importance of being admired, The 1mportance:of this criterion

-

.did not make too much difference to the traditionalism of the -

. n .
. . choice-of'bofs, but girls who listed it as most important
: tended to make more traditional ‘choices,’ ]
‘ The importance of being your own boss had very different
effects for boys than girls.‘ For. boys, ch01ce tended to be
"dmore traditional as the criterion became more: important.. For
‘j:girls, choice tended to be less traditional as the criterionp
ﬁ.;became,more important..' | L .
The relationship of the success criteria, working with

ideas, and reaching one S fu11 potentialq was about the same-

& ,tant, boys and girls tended to-make 1ess traditional chozces.

.

A S S

\':, I for both boys and girls. As these criteria became more impor-v



67

Research Question 5. Are the actions a student takes or
. plans to take, related to the traditional or non-

traditional nature of career choice? ' N
ﬂ\‘ ‘ . ‘ - _\ :‘ - N
The following variables, as outlined in Table 14,-were

)

. >
Those students not choosingfto go on for post-secondary

found to be significant.

education were associated with more non-traditional career

choice than those‘who”did Non-traditional students also

saw a giéfter need to 1eave Newfoundlahd to train “for their.

chosen (o] cupation. ,
1 l"'

Of those students who chose post-secondary educatgon,

'those seeking training outside of Newfoundland were associated

;Eﬂwith rion~ traditional ch01ce.ﬂ University was . also assoc1ated

¢

w1th non—traditional ch01ce as was College of Trades and the'

~ Ve e

" College of. Fisheries to some- degree. However,~many of the-

.
-

13

other post-secondary 1nstitutions in NewfoundlandiShOWed a
'relatiVely high assoc;atlon with traditional choice. 'This
was particularly true of persons who~planned ‘to attend
nursing school and vocational school.,

Students who 1nd1cated marriage plans at an older age,

j26 or older, as opposed to a’ younger age, 21 or younger,

Iwere associated w1th much greater non-traditional ch01ce. -

P P
.

Research g‘estion 6. Are the self-observation generali-
. zations a. student forms, related'to .the traditional or.
' non-traditional nature- of career choice?

3

The following variables,‘as outlined in Table 15 were f'f

found to be significant.,_"') ~,"¥./: . L
The higher the school marks expected, the greater the .
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' Table 14 : ‘
. Relationship of the Traditionalism of Career Aspirations to
' Action Variables '
\ ; N -
Action Variable Traditional | Between | Al
Variable . Category .
. No. % No.| % No. %

Plan to | Yes 492 28.8 699 [40.9 | 518 | 30.3

attend post= . : R 4
secondary . - No _ | 99 28.8. 115 33.4. 130 378 L

institution* i

© 7 Nesato deave| .oves . .| 1i| 2.0f 194 |34:4 [ 350|637
;<0 o Newfoundland - No 577|401 " |se1 | 410 | 272 [18.9

N SR o, "I"for training*

Post< - .. | 'No'choicel . 7|80 |32.4. | 83 |33.6:| -84 | 34.0 .
s secondary .;University L1165 [26.1° “|261'|41.4 | 205" | 32.5 -
'--;.educatlonal '| College-of ‘Trades "|°149 -37.9%°|133:'33.8| 111 ['28.2 -
institution College of Fisherieg 16 [33.3: 17 {35,4~| 15 | 31.3
chosen* - - |.Vocational School' " | 104 (38:1 ~ |122'144.7.| 47 |.17.2
. S T | (Hospital) | 51 35.2.° 80 |55.2 14 9.7
I PR . . ‘I‘raining outside N ’ ‘
I ) Nf1d. - - " 8 4.0 82 |41.0 110 55.0
Fo— B S .| other . 1 911941 013 |27.7 | 25 | 53.2

Marriaég age 21 or younger ' 1 51 [27.1 . "'76' ,40.4 61 | 32.4
planned* = | .22-25 - : 161.119.2 332 [39.5 | 347 | 41.3
. ' 26 or older, ‘| 43 {14.0. |105 |34.2 | 159 | 51.8 -

Y IR . *Chi~square significant at..05. level.
L .
o 'S %
. rl
1 s
]
- “a
& . p) ’
. i °_
-
. N3
iy -A.,", _r r .‘_ T .“, - ey e ———
? i H ’ v ©
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Table 15

3 . Relationship of the Traditionalism of Career Aspirations to'
Self-cbservation Variables

Traditional | Between | Non- -
Traditional

Self~obsexvation .
generalization . Variable

P

variable Category . ™ : o oy
: ' [No. | % | No. % - | NoT | % o Sl

‘ School marks A's - .36 | 11.7 | 110 [35.6 | 163 1.52.8. .

. expected* ‘B's . | 101 ] 16.2 | 259[41.6'| 263 | 42.2 . -

: \ C's "5 | 79.124.9 |'126(39.7 | 112 | 353 -

i D!'s - | -39 |"55.7 " | 11{15.7 | - 207 |-28.6 - . Lo
CF's - [ i2 | 4000 1 200072040400 ¢ e T
5 -School:marks: |- . "a's .. | 107 15,5 268[37.7:["335. 7.2 .. . ¢
capable of *. . B's C,u 117 [23.4 o 183-136.7 |.199 .| 39.9
o -.C's | 157) 23,1 )29 ]44.6: .21 132037
: o D's 3,030,000 - 5150.00 20 1.20.0 0
oo e e s U b B0 150,017 0] 1040,

" “Comparative  |Among the best - | 30 | 14.0 | 74.|34.6 | Y10 | 51.4 =
e ‘School ‘Ability* | Abofe average ~ .| 38 | 13.8 | 105 [38,27| 132°| 48.0
‘ © . |Average - - - .|158 | 19.0.-1.343]41.37330.|39.7
Below average . | 44 | 57.1 |7 12'|15.6 |. .21 | 27.3 "
' Ability to Yes - definitely- | .31 | 10.4  |["111]37.4°| 155 ['52.2 ,
camplete Yes -"prcbably 105 [-17.9 | 234 {39.9 | 247 | 42.2°
T . university* Not sure -} 75| 20,7 |.141139.0.| 146.- :40.3 - -
t b _ C ‘Probably not . | 69 | 42.3 |- 50:(30.7 | 44 |27.0 . ;
' Cawparatiye - -f (1) Much better |-16 | 13.1 | .40]32.8 | .66.] 54.1- - :
: .. Buccess | (2) . ' .t 43| 16.6 7| 86(33.2[ 130.-|:50.2 . - i
Expectations® | (3) = v-| 41| 13.8 | 115 (38.6 | 142 | 47.7 : .
0 @) Buar; . 0|158|.25.3 . |,248 {39.7°] 1219 - .35.0,
5,6,7/ Wexse - c| 20 | 22.0 | 42)46.2] 29-|31.9. .

- #Chi-gquare significant at'.05 level - . - -] o0 00T

e Bl v e vmiia -

e PR 2

)
'

3 . L
T - T v
L - ) 1

S [ A
. Voo
L .
FAN - . e
NS .
o Lo L ) i
Lo ) . . :
R . :
ot 'l o
T e e e e o
A = A > LTS e T o LA S YR N -
PR =t e W T e BT T R T W e L e e R T e
P N A T L T U AT YRR
'



C e

o | ‘ | 70

association with non—traditional'choiceﬂ As the quality of

‘the éxpected marks decreased, the. association with more

- - @ _' . Y 0
traditional choice became more apparent., .

ﬁhen students were asked what marks they thouglt they

were capable of baSically the same results'were observed

as was the case, for marks they expected to receive. '7.9

o
>

When students rated themselves among the’ best or above. ’

.average when compared to their classmates, the association T

was With much more non-traditional choice._ Those students~}.'

ranking themselves below average, were associated strongly

o~ ERR S

With traditional choice.; ,ﬁc*ha'f:f}}{iiﬁfliﬂ};::‘igjf f?'w;;A

The rating of one s ability to complete university

followed a very similar pattern to comparative school

nglllty. Being able to completefuniverSLty‘was assoc1ated s

.with_non-traditionalisnn;whereasudoubt in, one r ability to .-

-

do this was associated with moreftradltlonal career ch01ce._i.'~

When asked to compare one sfchances of attaining success

F

L Within one' s age group, students indicating greater success

expectations wera-noted to be associated with more non- T

r

traditlonal ch01ce--the greater that one 's: comparative ”f”

~ . RN

success expectations became, the higher the incidence of

nonhtraditional choice.<" T

.
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The purpose of thlS study was to investlgate factors

related to the tradltionallsm of career: choice in Newfound- "

', land&high school youth ;c.;f‘LE“'ifVZ; ﬂ;'; {\ - 3 “{;“

A{though the model chosen was one in whlch the causalf"%

‘e

dlrectlons were well deflned, the "snapshot"'nature of thef**”*'”lx

K ,' \V

readers may see 1nterpretat10ns that were not apparent to

the author._ Thls may particularly be the case because of

IR

the non—unltary nature of the traditionalism measure.;_”




-4;;‘ The student consulted with the teacher and the - .LWT-

i'sellor was either most, or 1east important as a helper in

oy

nurs1ng schools, College,of Fisheries a dzM rine Technologies”
o)

L and vocational schools, but a lot a abo

"\S" . k.

counsellor about career plans, and repcrted that the ccun-§

2. 0‘

mak-lng the choice. " . _~ 4‘. ' s N ' .

l) . N R e

'(3,> The stuaenthdid:nct Encwianydne i'n,t\h!e'f‘s!e].’é'c'l':e'd--".';''~
. o e N N DR
career area.”f.'fT‘Af,:vjj';- St

- .. PR - N~

The stpdent reported knowrng Ve § little about‘:”"““

) orial University.
e w

=T . ..
. I )

:'7 The student perceived a large number of sources of P

career infcrmation, with partlcular emphasis on the local

’>'\’.' 2

- school and tﬂé media.‘g,m;téiﬁ“ﬁ;yz ;*uu.;ﬁ”g‘-faA‘:3Y3jff:f"‘f

. - e ',v, . B LRI ,‘,. ERN -
[ - K3 P, o A 0 -,

.

9. The student reported a large number of interestsf
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P st itacs TR S

“'had a b tterrchanc

'..' : "Q.' LM N . a '

'ﬁfik 22 The student expected to get

{
s OV
~J
w

- + ‘ :
technical, fishing and logging.

. [N N .

13.  The occupation of the mother was classified as

being service and recreation, on fishing.

Y
)

‘_' 14. ‘The father was perceived to be in fawbr of atten--

4dance at a post-secondary institution, -

Toohoa T
‘vu ; l-

"15', The student lived-in Site 2 or 1solated regions of

b,

the Province, thus the more severely econo\‘cally depressed

. ie
- '

. 5 . PN i PR .t tor -

Ca ".c'f“

areas. B e ‘_g; R T T '1'”'

‘.‘-::'_ . _' ;~-:

16. The student felt that directing others and reaching

one s full potential were 1mportant indicators of success.

r

l7. Female students felt that being one's ‘own boss wa&.

, an important criterion of success. ' - .‘ o C et

‘18. The student felt that school was Gery important
for success. .i P;' T R . L

".JIB,‘ The student had been,interested in the chosen

‘ career for only a short (less than two years) time.- o

N

ZQr The student was planning to train for_the chosen

® 2 /

career at Memorial University or outside Newfoundland.

ERA

Ca '21;1 The student planned to marry at, an older age...' g

. S
a ;-,,. -

‘gh marks ‘in- school and

student also expected better marks than most of hlS or her

. ."-"'. . l}~\1_'

.

B

U

%

thouqht that iﬁ was possible to get even better markSu” The s
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.. Traditio_nal Choice -
: . Traditional ChOlCe was also assoc1ated Wlth the factors Jp .
ExS : ‘ listed above for non-traditional choice, although not always . I*K
S / ~q¢ )

fr{ N in the inverse. Below are 1isted factors which were: found‘

‘ L L S - "
N to be characteristics of students who received lower scores‘ft” g
sl 3 ‘,.f ‘ ,.on the traditionalism scale.= d'f ﬂithfﬁaﬁ.i“.i”‘;w& ' 3q7;3: -“

} : . . N -., . . . R . o ”-‘ - : N r } . .‘-: . . ’4“-‘_' - ; "'\, ‘f . <."'
”:}ﬁ:“:"f; Jf o © 1. The student discussed career ﬁlans With fewer persons. v T
S T L 2. Teachers were - ‘Seen to be’ less imphrtant as helpers ;?" 7

o S R T § T making career plans. Ca . RN C :
. . . - 3. Friends were considered to be 1mportant as helpers g j
1 ® e - in making career plans. : : R T ER
;d,f- LA.~.\' i “ag" 4. The student knew someone in the Job or career selected .
{g: T 5. The anticipated salary was either 1ow, or the highest .
?fi‘; : o -.,.6.A The 'student reported knowing a lot about the College j'
e T . R -of Trades, the College of Fisheries, and district ) Co
SRS T . -vocational schools.: L
‘$¥.-‘ S ' 7. "The student worked part-time.,f" .,"“ ' f
_f},. = o : 8. The student reported many interests which reinforced “
R B : - career choices. S : : . :
‘1?:,,,} D] oL 9. 'The student had faileq .one or more courses at school..
IS ., - ‘ . » : . . - ﬂ L . )
: .10, The»student was enrol‘%d in/the general program. )
A‘Ll. ‘The'student was in grade el@Ven, ' ) ' ®
- P X o B TN R .
12. - The father 8 ‘occupation. was classified as foreman,‘-~v‘,: ;
e T supervisor, owner or manager. o . N '

R ﬁ5413.-"The student 1ived in Site 1l or st John s, hence C

14, The school was thought to be of 1ess importance for

LT success ‘in the career; while work experience was f
R thought to’ be of more.importance. PR NP :
cate o “.l: ; K ‘ o

. ;<-;{l5. Female students thought a‘steady income, and being
ST -admired and respected by” others were important
T i indicatorS“of succeSs.jJ ; B U IS

the mone economically stable areas of the Province.p/jrn“
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-+ 16. For- male students, a steady income and being ‘their
"~own boss vas an 1mportant indlcator of success,

L1
kY

SRR .ZJ_\~‘ ] 17, The studen report lower marks, and did not think
. T B better marks- were p ssible. "The student also
Sl ' I .ranked school performance as low, relative to the ..

ERTR R ' 'peér- group, and ranked his or her chance of success SR
P ) 1ﬁ‘univer51ty as low.. . ) ' L
T '“d' t", *LLQ ”7ﬂgf¢ff3} }JROleﬂmodels‘ : RS

. . N - .
.

e rf'f Role models. particularly those connected wrth the school; L

ix'“fﬂ;‘;” were assoc1ated w1th the nature of arstudent s career choice.s‘nu

PO

Vftjf'QﬁThis seems to=be congruent w1th the prop051tions outlined by

e fﬂ Qhu"vMitchell (1975) as they related to the Krumboltz et al. (1976)

; L theory, and also congruent w;th speciflc related research _ :
i; : ffindings such‘as Wllllams (1972) and Howell (1978) Not dis-f'” '-fﬂ .:Q'
.'-i}'-.i ;}{:‘h‘.cusslng plans seemed to lead towards tradltionallsm, whereas R 1 i
' L consulting increasingly 1arger numbers of persons led to E.i?;fﬁi: 3 f?

increaszng non-traditionallsm. Persons who seemed to signifi—ﬂ f,f”hf

i - - . ) Ly

“.?:uf cantlﬂ affect this were the teacher and the counsellor.‘ s PPN

the teacher became less 1mportant, the student's career

W e A
d L e
B T TG T T KL%

N i ‘;;Li {: ‘choice became more traditional,.and strong associatlon w1th - ‘;
iéﬁj the counSellor, by the B dent, was reflected in ‘non- fjt e .
‘ﬁé-. trad1tiona1 choace. ..ﬂ7 ] ::;“Z*filﬁf'ﬂ m'fi-{ ;"1gﬂgg{1h_h*ﬁr
ig; —ath Beoaufe of the influence school personnel seem to have .

on students, impllcations for curriculum content and career‘

:,., -,

ﬁing become important.u If all students are to be 'Qfﬂ

..,‘ T _\.-

these optlons should be disseminated through fbgular class‘

“'f> T .,,, R ,.-.. FS
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o

»f were assocaated with non traditional choice by the student,

1

*

“,should be made aware of their perceived influence by students "i ;'_j““

“..

' are available, with representatives from less traditional work e

7 areas where possible. Group guidance, dlrected by trgined

—— B T ST S S P s

P . 76
traditional options throuqh their ‘training experiences and ¥ —

Jthis may have been transmitted to the nonétraditionally

L

S , 4 e .
‘oriented students.o Memorial UniverS1ty was ,associated. wi%hﬁ S \

non-traditionalism and this has been: the major Eraining

.

ground for’ educators in the Province._ Educators, therefore,

and the direction it could poss1b1y 1eadwa student._~~}€? _"‘..; I“nf;ﬁ? =

v

Friends, when percelved to be continuing their education,; 'f-pj N

!

M [ .

a’
¢

but otheﬁ%ise friends, parents, and jOb personnel Were
associated with traditional ch01ce. .-Af" ~1' ":f - ;'[t“;_ -

The fact that personnel in the Job, and friends, had a , ",f”
tendency to be associated with traditionalﬂmbice may have

been because, in a traditional environment, traditional

optfons were all that they could provide any 1nformation.

about. Schools can . capitalize on the influence of these«.,ﬁj

e (,

groups by insuring that organized career information programs

;-

personnel may be, one: way to use the 1nf1uence of the peer s

Sy

group to expand information about non-traditional career fﬂf:jfi;“.{?.?lf

options.:‘

C ey » ,-\ e.} . "‘. . l‘
tives.» When,salary was a'conSLderation,‘non-traditional stu-,ﬁ AN '

’

"dents anticipated that a higher salary ranqe was accesiible:
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N

probably due to the few numbers of respondents in that cate-

gory and, because those concerned were probably seeking

'atraditional professional occupations, such as . law and medicine.

'Perceived knowledge of the postssecondary institutions

‘. i

.in the Prov1nce generally was associated with traditional

choice, whereas 1ack of knowledge was ass001ated with non-

traditional choice.,};.f}' ) ’,w-
This tends to suggest that information seeking has

\/ N

\ followed formation of the aspiration, and ‘is consistent w1th

K

the theoretical nodel. This poses a- problem for educators, e

e .

- since one approach to career education is to base exploration
actiVity on the declared occupational aspiration of the stu—&

dent . The data suggest that—the information base of students

;. ~ e
.

is too narrow. ,w;,f -:¢: R

The educational problem is to expand options, but this
t

will not be possible given the narrow information base. On-{

the other hand, the- strategy of planning.exploration on’ the jﬂrhg

[

basis of the aspiration is educationally sound, even though
it leads to a’ narrow information base. .Iﬁ his 1mplementation

of Creating a Career, Hennebury (1980) d cOVered that the

Vrelatively narrow information base described here did in ‘fact k;“'

v, . )

occur, even in- a structured Exploration situation.

“;1. It is of some‘tnterest here, that Hennebury (1980), when

3

N
. n"-‘ X3 .

covered thatustudents who actually had a. significant knowledge

base, tended to feel that they did not knowivery much.a This N

'reporting on, student perq;ptions oi\career knowledge, dis- .T,njig‘i




' tant to glve students the feeling, that they have 1earned a

}there may be a des1re on the part of these students for
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N

in the career education program and were known not to be as
]

-knowledgeable.

These control students reported, that in fact, they knew

quite a 1ot about carger opportunities. In the pr sent study,

students were reporting how much they thought they/knew. It
P

may be that these students were actually more - knowledgeable
'than they thought.’ In any case, in order to 1nsure that

. .‘options 1ncrease as a. result of exploratlon, it may be impor-

-lot about their various opportunities. This is one area

5 o R

mwhere furthet research is’ needed.

..The sources of information the student perceived seemed
to have relevance when considered against/traditionalism of
choice.; A knowledge of many sources of information was assoc-

1ated with non-traditional ChOlde, indicating that students

Amaking these choices may bé more aware. of opportunities around

',them.. Agaln the school was linked with non-traditionalism and
"iﬂlthe importance of the education system as a medium for prepar-.
':fation for exploitlng future development was reinforced. The

‘:ﬂassociatlon with the media demonstrated that 1t should be

is;considered as a useful means of careeiiexploration and should

"

‘?be consmdered in light of career programmdng Certainly, ”:"

'multi media approaches should be considéred 1n the classroom. -

'E’WOrk experienqe for students may'be linked to their

‘}“ value system.x Students who mave had part-time work exper-

";ience Were associated w1th traditional choice and students

A

P R I

f:who viewed work as important for success were also traditional. .
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tangible rewards for their efforts.. Therefore, they may be ¥
more apt to follow career paths which give more_immediate,
- feedback such as those associated with the'traditional work
environment of Newfoundland | o .
This creates problems for educators, however, because
1t suggests that work experience helps to formulate aspir-*ﬂ'
ations which reduce, rather than 1ncrease the options offthe_
student It may be thus because work available to youth B
tends to be'hn the traditional areas.r While it may reinforce
deSirable work habits and provide rewards not available in a
more academic classroom, it probably does not add’to the.

vocational knowledge of the student to any significant extent.

Unexplore& in this study wag ‘the pos51bility'that students

who work‘perceive the frnancing of higher education to be

- Lt

more. difficult o
There is, however, a. belief that work experience 15‘i
de51rab1e for all students, and that perhaps it may be

essential for some (Hamilton & Crouter,,1980) ' These data

suggest that work experience is aSSOCiated with more tradi- ,7

tional aspirations, and therefore fewer, not more, career
options. It would seem essential, therefore,(that in prog-'”

grams of career eduoation, the actual wprk experience be

considerea in: all its aspects, to insure that students under- f."

stand 1ts full 1mplications for them. This would be con—“h
sistent w1th Hennebury (1980) who concluded that career |

education programs had to be" personalized.

Tt

e

patible w1th a student s careir choice, was associated with

.,au S

non-traditional chOlGe

Having\many interests, whether compatible or incom-'*""f

i This reflects an overall greater ~wf55'“

.
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'awareness,.similar in some respects to a knowledge of where

to seek information, and versatility on the part o;'non-
‘ .
traditionally oriented students. ’ Greater emphasis on hobbies'

and interests in extra—curricular actiVities may assist i an

L S et Db -DIRNE LR

expanded awareness for students, regarding their career choice..

The academic experience of a. student in terms .of subject

failure, may be linked to a poorer self-concept and a per-~ ;. L

3

cep;ion by teachers of ar student less able to succeed.,‘
" As well, the type of program a; student was enrolled in

seemed to" make a. difference to choice., The academic student,

usually associated With aCademic success and a better ability
' to succeed educationally, Was related to non-traditional
ch01ce, whereas the general student, usually assoc1ated with

academic failure and a lesser ability .to. succeed education-

al&y was related to traditional’choice.' This is consistent _

with the findings of Tseng (1972) as they related to school
~'l'/ ,'

dropouts. L
s At is not possihle'to say whether the

From the data,

history-of failure has led to the traditional aspiration, or

T

whether the traditional aspiration has 1ed to the failure.

Certainly, both arguments are plausible. Both arguments have

also served as the basis for educational research and programs.

The.two arguments still have implications for research

~Zj It may be that by changing the aspirations of students,

'j changes can be effected in academic performancey

research has suggested that a structured, personalized pro-

ations in a less traditional direction.. Research into the

p

[

R T

.* nature and structure of the process needs to be conducted. ,{,f'

This o

gram of career education might he helpful in changing aspir-k}f‘ R




. a factors related to the formatibn o‘f aspir/a/tions and expec-

81

i

It may be that by improving the academic success of

-students, aspirations can be made less ‘traditional.. -Th-is

researc_h suggests, however,,tha‘t it mus,t be true academic
I \ .

’ success. _ There is every indication that programs (for

example, work study) which have been contriVed to keep

studen't} in school, hence, succeeding, will not: he efficient

in changing aspirations as wih’ programs which influe,nce
academic performance directI“ys This, of course,. lS a _

research area of enormous sign ficance in its \own rig t

This study is only another illustration of its import ce.

: :.' : ) Students in grade nine, as opposed to those in grade

eleven, had less traditional aspirations. The p0551b111ty of
Y

a reality factor exerting some influence needs to be con-~

'sidered in the case. of grade eleven students. The influence L

1 \

of two years of career exploration, and the overall matura-

tion of the student ] may sugge%t that as yet, non-traditional

. career options are not v1ewed as viable alternatives in New- '

foundland and that a traditional career path is, for the

present . a .more readistic career goal o

D . I ]
[ . BT .

e . PR . b LR -

v e . . . P " T . -
e Tt ‘ e e . . o .
o ’

strated a, relationship of traditionalism with parental mari~ '

tal status, parental occupations, and father's atti-tude toward

r,l

post-secondary education. These factors seem similar to the

‘t

la
- K

l,

-

TA consideration of family background variables demon- . :".'--'-;;"';

)
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choices. Assuming that, for the most part, these students
i are f'rom families_ where the mother is the single parent, it .

is possib'le th’a't the' rolé model’she \presents—as working' . : : (
' ' mother provides an example of a non—traditional work role o

L which is very personal. i

Father s occupation also seemed to have significance in 2

. \ the breaking o:E traditional patterns in the work environment.

Fathers whose occupations Were technical, fishing or logging

"

' were associated with students making non-traditional choices.

o y These students pOSS:Lbly see. the traditional pattern of -
T | fishing and logging as unsatisfactory and' aspire to a : |

' different level of work Those students whose fathers were.
technical could also be more upwardly mobile in seeking Jobs

g : s with more prestige. &Xh analysis of mother s occupation

‘ showed ‘a. similar association. “ e Co

P

Students whose fathers were supervisors, foreman,

manager or owner tended ‘to make more traditional choices. o Lo

j"_',:"“ B T is difficult to understand the assoc:.ation, though it

might be related to career aspirations to continue in a . . .-
\‘family business. o o 4 ' Lo

In terms of educatiqnal practice, the implication i."ﬁ?'_"'. :-":1:;‘

oo
S

that role mode 1s in the family, and the attitudes and v lues .

that they convey are very importantly associated with the

ul BN -

traditionalism of aspirations. ‘. 'l'he self-awareness aspects of

~.'-

N . o

'“a career education, program should include a personalized

s

‘ exploration of family occupa ions and family attitudes and L ;

.values ‘with The student should L
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.education is typically quite low, so it is somewhat "non-

,.security was characteristics of the entire sample, non—'_'«.'
secure ar{d uncertain economic situation in these areas. B

Tf’offer more in terms of 1ong-term, or life-long abilit"' to

| ) = 83

[ .
v

be aware, at least, of the implications of remaining in, or
moving away from family work traditions, One aspect of this

should be ‘an exploration of family attitudes .toward education,

K .as the data shows: that students who report that their fathers P

are stongly in favor of " post secondary education, make less e

traditional choices. “¢,,u 3 [
P . . ._.\ S ~-' . .- 4_" .

The region in which a student resided was associated

'with traditional:.sm of choice. In the larger centers with a A_'—..‘ SR

':‘,better economic outlook, and where it was possible to observe

)

‘a, greater variety of work, career aspirations tended to be

more tradit-ional In the smaller, more isolated centers, ‘

' -with more . dependence on fishing and other' traditional
. industries, aspirations tended to be less traditional. It s

,is quite important to note that in these areas, ‘a higher ‘-

score on the traditionalism scale would not necessarily mean

>

- '.:'the selection of a career which was- longterm. The level of

~ 7 .4 L.

',traditional“ just to finish high school. A person planning '

to travel to Toronto or Alberta to seek work 1s also "non-

oy

traditional" ; Remembering that a desire for financi

LN

".traditional aspirations in the isolated areas can be inter- e

K .preted in: part to be a desire to escape the less financially

K

¥
v\‘ '

-;While students in. these‘ areas are conSidering, .what for them -

RS . Ky

'-f<',»;'are new 1 and non—traditional options, the new option may not
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- security than was non-traditional choice, although this was
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exploit new opportunity. Career education.pr'ograms:miis't,

address this issue w:.th students in. this situatfon. o

~

Traditional choice was more_assocmted wrth_financa.al—e

o ,Iv

very important to all students .'—"";,‘Students making traditional

4; .

;’\'

students who felt that reaching one s full potential was'

important.; Non traditional choosers also thought school was - , +

very important, felt that they did ”well :Ln school a;}d thought e, i

they had a good chance to succeed in their chosen career. It
may be that these attitudes are the mOS important deter- ‘

minants of all, and if so, they represent arn area where

recommendations about programming are« most difficult to make. -
These attitudes obviously are the product of ayears of exper- N

ience w1thin the present educational system.. If Krumbolt,z . R
et al. (1976) are correct, self-generalfizations'-about aca- R E

P IR DN
demic ability and success are created by success eXperiences. - '

.w4\'> ,- ¥

Therefore, the implications for the educator are the same

as earlier discussed for the problem of failure in the'j_-

A

system.‘: Success experiences are requfred, but they must be

', { . - ‘f"
perceived by the student to be true succssses. It may be .

._ *'

that in the expanded high school program, if success and

failure can be disassociated from course selec\tion,‘ ‘aspir-f,
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- e dents. Almost 1nevitably, therefore, the general program

__——--—— f‘ ‘w::.ll be associated w:.th failure,‘ an inabllity to succeed in

\e - . ., .\4

v .
. . <o . i~

A i
By et -

el e L e o
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B . . indicates that :|.f t-hat goal is achieved, student aspirations
| iy - come less traditiona1.~. How then, may educators erase
5‘ _1‘\‘ _," ' y B B f

-: ‘ }.'} . l'll' v: ; ,

oL N T ?Recommendations

e u_'\‘,g. -

Rec omme ndatit)ns for Practice

-__._.! .
-'n-"‘

- Personaliz inq the Career Education Process. g The data-

‘\-, .

process. One, goal‘“of career education programs will be to

| of the range of options it is capable of generating for stu- .

Y the courses of choice.“ General programs are offered as a ‘ @‘ '~ :
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v.Recommendations for Research

Q -

,,sthdents develop and, accept non-traditional optiops. . .

_ 87
° v X A * : ) . . ) 5.
Dealing with Failure. A weakness of an approach which
encourages thefexpan51on of options by t@e Edoption of hon-

traditional aspirations, is that many stude ts will fail to

achieve their aspirations. Career education. programs must
' e
be oontinuing, pr 1d1ng support to students until they leave'.

school, assisting tnem to adjust their Plans to their failures

w

in hﬁalthy ways. The alternative'is to prevent risk-takingh

ne

Ey predicting failure in advance.' This would be a’.conser-

vative approachvwhich would enbourage tradigional éspirations.

 mgnt of program procedures which @iii.best facilitate the .

aspirations, 1t did not obtain information about the nature

h

.personalizing of education. Procedures are needed to help

.‘l\ ~..' . * . AL

\" Nature of Perceived Options.“ While this study examined

of the options perceived by the‘students. Information about
perceived options would help in understanding the development
aspects of career development particularly as it relates, to
the nature‘of student decision-making over time.
Program Design.. Résearch is required‘into‘the develop- A

1
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If yes, :I.ndicate :Ln the‘ spaces belcw the institution and program that
you are most interested :ln

Instltution
Universu:y g -
E ’College of 'I‘rades & ’I‘echnology
College o Flsherles S
Vocat:fonal ' School. .'_ ',
3 Nurs:mg SChOOl ' )
'".Trammg OlltSlde of Nﬂd..







caret\er or :)ob which you hope to pursue after high school? ,. -~
o 1 '{_-; ‘t I._' Less tha.n $1o 000 per year f
e $1o ood 6 $15 000 per year A R Se -
i $15 /000, to $20, 000 per year. P " Sy
S $2o ooo to $25 ooo per yéar S Ll : -

BT How 1J.kely ‘isft, in: you.r qS:mion, %t you would be able to get tb@ L

T e e T T

. 13',’. ch did you beccme :!.ntlerested in th:ls career ar’ Job?

[
-
+
k]

-

Eogiat -y
k-

-~

»

. H .
R A K o e
Lt i _'. .o ..

.‘.,‘l L " N : "_ "‘,‘:;’,: B
,';4;, Do ycu %xow anyona J.n this career or )Cb? Yes No i

, ) I'f yes, whos - Fr:.end “~_ IR r DETRTEAN
l

_' Relatlve —“? LEo

Acquamtame i

Yes I\io L : '&

[ e . \»-,..f
- . A FE - «

What do you think is the average sta.rtin_; imcne for a persop .tn th:le

$25 ooo to $3o ooo per year T R P NI B

' 'x Morethan$30 000per year

e L - [N - IRANEI K o e - “ .

: »
plent;\.ful mt-side ’Newfmndland? . v o - § .

,1, ..—. . . Pt

.

C-:_.,Jcb you want ewfomxdland? ' ’ RIS TP R
: It is very l:Lkely that I could get this jda "_'
It is fa:.rly 1:L‘ke1y that I could get this gd:.

' ) ' It is not very 1ikely that I could get this job.< R

It is very unl:.kely that I cculd get this ng
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’ ‘ 9L Do you believe that you will be affected by the. possible develop—
* . -~ ment-of an oll indu.stzy in, Newfoundla.nd? .
Ye.s "No L - B . - ‘ »

B _

Why arwhy nct? S L :_J-f L

. 20,  What- :ls your father S (or legal gua.rdian s) job ar -occupatien? - If he
R RVCTIRE- 125 -3 1onger work:i.ng, write what he-used to do whén he did work in
A ‘;_ ', the-dorrect space below. ‘(Be as specific as you can: tell not only
what he does’ but'where he works. Far exdnple, "he ‘fishes. ona 1ong
liner" 3 or "he sells insurance for a large conpany")

S Yes, sheha.!saf.ull—t:lm Jd) i o ) R
S Yes, she" has a part—tima Jcb. Coee i “‘., . o
v No, she oes mot have a. chb wts:zde of the hone.” L "

—-—

, :22. Ifsheisworkd:gorhaseverwurkedoutsidetmhmaeltherpart—\
o - time' or full-t:une, please ‘describe’ her jab in the correct 'space . ... |
RV below. - (Be -specific: - far’ ‘exanple, "she is a cashier in a depart-x o
S ment store" or “she is a h.'ugh schicol teacher") R

TR T KR T TR AT AT

rE A - RN )
@
T o e LV » . N . : .
- . e - : A
L f‘ ,‘ - " .
HaveYouerr i a.part-t:me jda? Tl AR
: A".‘ M Oy H ,:_-_ . L, AN ’ ' ’ :'* .‘h’.‘._
e If yes, when? . PR [ R TR
Ve ,\A;‘“ © l._
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K NAME:

GRADE: _- ‘ N

- . SCHOOL: : o

- e T R

"FORM D ) Career Development Survey-.

o

1. In your famlly, where are you in order of - birth~

N

the Oldest '..';-"'..v-'..-..~| - ":'

- »

T . o i . -the younge's’t cee's b nanasaee

o & S ”-ihmbetween vhreseceresaceces I

T2, ﬁéw‘manyfpebple“éreithére presently liv1ng at home. B

- Are’ your p‘afeh.j;‘s‘;‘i'_:‘f\gfingr":? both ...

vl - - Lo 'I'.'mothelrv..t..".,:...;....;'.-.,..,' R
Lo ) ., " . L. . ' - . R . 7 !E
c‘ .t A N . ) father -"’--'--a"“-n--,':..ocnnna '
- 4. Wwhat is your parent's marital status:
WidOWed o-.ouu‘ocoooooun?‘oo-- *
gy “ "
married ..c.acececrcecicennes
:. ) ‘- ) ‘ ’ E T - divorced eo s s e cocosrasesans '
. ". il . : ! 2 .“ . Separ-.ated .o‘a‘-'ao‘-oa',ncoo;acn . ¢
- R LU L Tae . B8INglE cidecderesotcecennnan
3 .. -5. . Do you.have, any physical handicaps/defects: . ‘ :
: e - S . N ) S, \ - '
‘no !"'\;OII..'FDO.'.'litt‘}llil'.."‘ *
. -.'. . ":"" . ) . yes .o~aaa-i..o-.o:o:-—a-l'-a.L.-\u.‘

Lo S I . ‘ oo : .
R S L If yes, explaln: : : . : ‘ S
* f N ' . (" : s , .

Y ' o .6.' Do you have any spec1al 1nterests, talents,'or hobbles-
: o . T EETETRIE R PP PRSI o
) ,.”5"\, . 11;237~l4 yes .:;-.....-;....-.[fw.;;. __; ,
R »jf:# ) If yes, specify: -:i~': e .
{: N . R
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holidays, moving, chores:

.

!s':

LY

\

yes

8. What ig your parents' educational level:

by
“u

103

7. Do ybu participate actively in family decisions, e.g.,

NO ceeevssoessssasnas

e @ s e r 000 s 00 0nsas

some schoollng tseesscssesaereceveso e

completed high school teeesssassaacnnase
"some university O
'completed university .;.................
lcompleted nursipg school ...............‘

completed vocational (trades) o) S
‘technical school - .....u.w......J......'°

o

ey

O

““don" £ knowA....;......:.J........{Li;[..h

Mother Fathexr
—— —

following schools when’ you finish high school.
for each even if you don t. plan to go on with your

.. studies.

Yes Probablx

" hospital nursing
§chools .... ...

College of Trades '
and Technology. '
Memorial : - ‘
University cuee

College of
Fisheries .....:
vocatﬂoﬁal

school t.....i.

10, How much do’ you feel you know -about what each of these
institutions are like -and the kinds of programs offered

: A Fair :
Lot Amount‘-Little.

at them. £ 1\\\.
' hospitél:hnrsing'schools
College offoadeS'and'
Technology ;.....5.....
‘Memgrial UniverSity saeas
College of Fisheries: sees

“ vocationdal SChoOls™ .Wwe's.s
+ . . A €

-
L)
LI

e

A

Not sure

)

-Unlikely No

- Do you think you could get enough money ‘to go €0 the

Answer

A

— |

Nothiﬁg

R LT B
f .
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15,

1l1.

12,

1-:§~. ‘

e —
14,
- abilities that. you haveg

.

«f

J-ns1sts that T contlnue after h;gh échool L

104

: >

List all the places where you .could Qo to £ind out about o L
jobs, university, other schools, careers, etc. - .-

Have you ever failed a subject: .no e eibeaeneraaias

T . YES ecevsecsvesedomee

If yes, specn.fy-'"-r | :
HaVe you ever f,ailed a grade- ne : ..____
R YES e

- .

if yes, specify f R T

Have you ever sk:.pped & year- f no esiaee cesee g

YES. eliesieeesiieanns.

If Yeés,. speclfy.

Do other’ people pralse you for the speclal talents or

no .ﬁ

"d Pty
' '._ ’ ‘ yes --’--nn--vo-vov--_-__.
] . 4 _u . 4
Speca.fy: ‘
How do your ‘mother and father feel about your cont:.nuing
‘your education after high school : P o "

‘- : e T 'Moth’éf -"Eather 3 :

does ‘-not- want me . to contlnue after hlgh

school I...‘...l'..l.l...l.lll.........'l. ‘— ,,
does not care whether or not I cont:.nuea . )
after hlgh schooi S R RIS ,

probably would 1ike me, to continue after S e
high school .......'..'...'I.'...."'...ll...
defa.nitely would llké" me to contl-l:}ue ‘after .- R ™
h:.gh school.....,'............................"" R

| B

9

I don't know how they feel................ii"

2 Vo -

d c; - .
L.

N . . LRSS TR . Coten .
Y u—.-;..;mu.:;..-cuA-:.‘,«:gémmumzmmwwmnwiﬂmm% !
A B st v T LA AT . . e PO
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What do you think your best friends w111 do about their
education,(think about your two or three very best oL
friends) : o -
I B : . .
drop out of high SChOOL +uevevecenereonnevonsivaione 4 o t

finiSh highSChOOE a-nd get a j.Ob"..-'-.-.‘...-----o.- N . '

. £inish high school, get a job for a few years, o
then ‘continue their educathon ..................... ‘

: ,finish high: school and continue their education ...: ' ”o“ﬁ"j"fi,

‘ :17..lDid your father do the same work as. his father-

‘_ .. . ) nO -..-naoooav-o--ﬂ .\.' ' ::
.;‘“‘ . ’ .‘ _".’:'“ ) '__ o .. yes .ln . cas l. . l‘l‘ - V.’ o - .
B Did your mother do the same work as’ her mother.-;.ff}" :
s ; ‘”‘, ’ ‘ "“_—ﬁb—..:.;.-'. lll‘l..l.- .‘.".-‘-1:...
oL . BN N e o . YeS . o 00 -‘ - ,- eesew .' % A . ST T
[ ¢ | ,fr . . . . ,' - g | . . . - B e <L °

o lﬂDo‘you think you will do the same work as one of your i Y
\.,\ parents- CoTo "';." AN S CEE L
) T e T 1,-" nov....uv..,,..... AR g
» ‘ S yes ...;.L{.;..t.,-_;_ ?
18. -If you get married, how old do .you think you S '”v;'"t);.ﬁ;
" owill be: ......................................;... — PR
19, .What kinds of grades (ma ). do you ‘ext ect to get’ this .
. 'year and* what kind do yo think you are’ agable of : ) N R
:, L :~», ““fl13;~4’ Exgect To Get CaEable Of '.'-:,iyf;; =
"".":mosuy 30% ang’ over: (i's) ;'.,.; e e e e
.mostly: 65% - 79% (B! s} .s.{?.}. ‘ _;Lid'” e ' 'f‘\g
mostly 55% —.64% (C s) ........;- S — Lo
RS ‘mostly 50%‘.- 548" (D s) A ___ L i
mostly less than 50% (F s) e ‘_j;;; _ —_— T
fzﬁ;_fHOW'do you.rate yourself 1n .school abllity compared with jnlgﬁj'?3g
. Hother students in your class at’ school. ; . A e L
K 7 i y e ;,among the best ‘5:7;;_,,'
‘:::;: - 'above average ....:..::.
) o R i[f;“hverage ......“.}ﬁ...:..f
'v,_*u;'f_“ S ”fﬁf’below average’ 'J;;ﬁng
| e iamong the poorest .;31}.,»
. AR SRS : - ‘
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Right now, "how- important ‘are, theﬂfollowing in helping,you

,Success means different things to different peop:_'

”gfolloWing are some Signs of success'} X R
) ‘a.' having a’ lot of money o T }4x‘“‘ S
having a steady income- or - jOb R T

: being ‘looked ‘up.to ox ‘admired By others ‘

:;hf beihq able: to influence and direct other people}iV";

P

Do you think you have the ability to complete university
regardless of whether ‘you ‘will attend or not.,” BRRR

L N o i e i M “ N Sy

' e - .‘ s, ' ) :'ilﬂl " ’-l' YeS, definitely o o 0 o u [ ; l-’ —"’ +
S o LT yes,_probably ........;;uii

not sure ‘&ither way oo
PrObably not .........;

..'f: ,}}-‘}:‘rf 3 definitely not .J.....'~

'decide what to do.’ 'Put a;number- one () by-the.most .

i

‘,important, a’ two (2) by the next;most important, etcﬂi‘.,r””;.:

Sy AR e i -1;"”}."
-J‘~*V;' %~47“-”u“.,t;;fparentsfwishes and plans AT

.fu_”j;friendS'
.ﬁ;&ilfﬂﬁ‘.ly'ff‘Q”y}‘teacherf

B community
“Q‘; *]fn;ff,;iulfeconomic conditions

.
B

e.‘ ‘bein selfesufficient “one's own-bosgs.:
“doihg

something outstanding or .excellent

‘with- ideas . ‘ 1
having close and satisfying friendships and

‘ relationships L .
a.i; ‘developing skills’ and abilities to their.full
RERFO potential ::;ﬂ- ‘.._‘ CURERT ‘.A _.j-:'.

f? »least important ¥
'next least important

gJ developing intelligence to appreciate and‘uorki "?;;ffif




2‘5

COmpared to other people your age, what-are your chances
-.oF actually getting the success\you want (circle one
number) o NI - .

‘:L"

How important w111 schogiiﬁg be dn. helping you achieve
success (Circle one number):' i

Very R
Important

”Very

Important
















