CLASSROOM CONTROL AND READING ACHIEVEMENT
IN GRADE TWO AND GRADE FIVE

CENTRE FOR NEWFOUNDLAND STUDIES :

TOTAL OF 10 PAGES ONLY
MAY BE XEROXED

(Without Author’s Permission)

GWENDOL YN MAY BROOKER









¢...'.‘

N Lyl
. v

. * Naﬂonal Library of Canada
‘Collectuons Development Branch

" CANADIAN THESES ON'MICROFICHE .+ 1" 70 e o 0

"% THESES CANADIENNES SUR MICROFICHE . -

_ . Bibliotheque natlonale du Canada
:DIrectron da developpement des collectlons

. Iy - N
P e . BN N SO S,
t 3 — i
' ' .
T .
ol
. N

eaae(e s/

.. . Cenadian Thesqs on 'A:" won] Sérvice des thésescanadlennes B I AT ‘
" AMICI'OfIChE Service o S sur. mrcrofrche i el TS ;
~'0ttawa Canada S SR "‘A - -
. KIA 0N4 : ,, R P - ‘ i
o R - L A :
- NOT[CE ':I: o :‘,'.. '_ AVIS et

. The quallty of ’thls mlcroflche |§ heavr!y dependent -
o upon ‘the quality of* the ariginal thesis. submrtted for
"..'-mlcroﬂlmlng. Every effort has been made to" ensure ...’
".~‘={-the h|ghest quallty of reproduction-possible..

o If pages are mlssmg, contact the umversntv whlch“.
- granted the degree ' o ‘

2

‘ '|f the orlgmal pages were typed wrth a poor typewrlter
: nb_pon or if the university sent-us a,poor PhPIQCOPY -

o D-
e

- Prevrously c0pyr|ghted materlals (1ourna| artrcles '
y "publlshed tests, etc. ) are not fllmed

B Y

T : . o ‘. L : PN N
s 0 . - s . .JJ
.

. THIS DISSERTATION
HAS 'BEEN MICROFlLMED,.

.7 EXACTLY AS RECEIVED.

e Heproductlon in, full or 'in" part “of this fllm st gOsz-.‘ L

o ‘erned 'by the Canadian -Copyright Act;:R.8.C. 1970,. -
"~ g, C-30. Please .read  the authortzatson forms which '
Ce accompanv thls thesus . '

: | B P . . " B , T .
, e T a
’ N ’ ‘., -"" ’er ‘t

La quallté de cette mlcroflche depend grandemem de'
CHIN Y quahté de la these soumrse au: microfilmage. Nous

avons tout . fait pour assurer une qualnte supeneure
‘de reproductlon ' o

o S'I| manque des pages veurllez communlquer- s
,aveclumverme quraconféré le grade T .
i La qualate dlmpressmn de certalnes pages peut C
' .'lalsser a désirer, surtout'si les pages ongrnales ont- été
dactylographlees a Faide d'un ruban usé ou sn I'univer-

.0 Sité nous'a fait parvemr une photocopre de mauvalse CLn

quallte

: Les documents qm font deja oblet “d'un. drolt
' d’auteur (articles de revue; examens pubhes etc) ne’
sont pas mlcrofllmes ,,_A

La’ reproductlon .meme partrel]e de ce mmrofnlm

“‘est* soumise. 3 la Loi:canadienne sur. le drort .d’auteur,

. SRC. 1970 ¢ C-30. Veuillez prendre- connaissance des
:formu‘les d.'autonsatton qur accompagnent cette these:’

LA THESE ANETE -
MICHOFILMEE TELLE QUE' =0
NOUS LAVONS RECUE a

g%
L

Retpa r-..u.»-,'-mr;,r!,.‘.'-_-h_‘l(j .



The Fac&lty“of Education

Memofiél Univer

" In Partial mmmené
for the De

v

L

()

BC e

iy h-ad

ol

s

u:-':'.';

¥ L

o

Lo

-1



£

[N L e I S

ABSTRACT : L
This study is, concerned with decisions the teacher tl"f' '
makes in the classroom regard:.ng classroom control and the

effects these decisions haVe on reading achievement. The
S

teacher is seen as: a managér, responsmle for deciding how .' RPN

. to control the transactlons 1n the social system of the

classrdom so that learning tasks are accompl:l.shed eff:l,c:.ently
and effectively.f Data used to test the hypotheses in this
study were gathered as part of’ a study of elpementary "

4 and conducted by the Institute for Educatlonal Research and
Development, Memorial Universﬂ,y of Newfoundland. - Class'r'oo'm' '
process data were collected during approximately thirty /

hours of observatlons 1n each of '75 classrooms. During

this period the Gates-MacGinitie Readn_ng Tests were also 5 L

administered as pre—test and post-test. o _ o
. ‘I‘hls study used the conceptlon of classroom control
developed by Morrlson (1974) Whlch deflned control as

o consist:.ng of three_ dimensions. warmth, _boundary control

and response to dev:L t behavior. To determine 1i‘ these
dlmens:\.ons are: :unportant predictors of reading achievement
-\ two stage analys:l.s was - conducted. The first stage
1nvolved the aSSOClatlon between the dependent and

independént vaﬁ.ables._ A correlatlonal analysis was irst

used to dsterm:.ne 1f a relationship ex::.sts betw, R the © =
'43"‘ . B N . " . . . . . v. -v 4 .‘. v:n “’..‘
- . ; LA B Lo
. . ’ '. " ) Ea" : /'
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. : classroom teach:n.ng entitled the Teaching btr’ategies Pro;ject,
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'”: comp051tes to total control.

—t em = an Tt e e ey W ee ey g e .

independent variables (warmth, desk, task, talk, mild R

, reprimand, severe reprimand, threat, punishment and other)

: and the three composites (boundary control, response

to deviant behavior and totald control). Total control
conSisted of the composites of warmth, boundary control
and response to deviant behavior, and a regreSSion analysis

was,used to determine the contribution of each of these

q - . 2 N

The second stage of analySis examined the question '
of whetherthe independent variables have a linear or a’
nonlinear relationship to the dependent variables of reading.

In order to test this, teachers were, diVlded into groups on

. the basis of the independent variables.f An analysis of

variance was applied, followed by tests for linear and
nonlinear trends.; The computing procedure used vas SPSS
BREAKDOWN, uSing the ANOVA option with separation of trends
' for linear and ‘nonlinear regress10n. The Significance of
the linear and nonlinear relationship was determined by

the F. test.- All tests of Significance used in this study

. were at the .05 level of probability.

Based on these tests it was concluded that warmth
vas Significantly assoc1ated Hlth reading achievement in .
grades two and five and’ therefore the first hypotheSis was

-accepteo. A Significant-linear relationship was also found

~ for- warmth and reading achievement in grade two. The second«r

hypothesis, that high boundary control is significantly




K --'shlps showed that only the task varlable in grade flve had

- assoc:.ated wlth reading achlevemant Was supported i‘or grade
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: f:.ve, but not for grade two. : The test for llnear relatlon- C

' ‘a slgmflcant llnea.r relationsh:.p.- The th:.rd hypothes:.s, that

low responSe to deviant behav:wr is signlf:.cantly correlated

-:'with -readlng achlevement in grades two and ﬁve wae re;jected . ‘
S bbeause of an 1ns:.gnif1c:ant correlatlon in grade two, ' E
: -‘._althoughgrade five was found to have a’ elg;nlflcant correlatlon. 'll _”‘
'lfy',Also ‘a signli‘icaht llnear correlation was found for mlld . & FR

. reprlmand in grade two. Hypothes:.s four :.nvolved a

composite of the d:.mene:.ons of warmth, boundary control and ' \

S '.composn.te was aignlflcantly related to read:.ng achievement - )

v~

---control are 1mportant for readlng achlevement, partic‘ularly

.. <. dn grade f:.ve, and that there are :.mportant dlfferences

——

' response to devia.nt behavior._ It was found that this i B

1n both grades. '

Thls study shows that the d::.mensmns of classroom

'betWeen grades m.th regard to control.
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INTRODUCTION

o i . LR )

classroom regarding claserOm-- g B ';-1 .

) o

Vi .‘

administratOrs and researchers (Amsterdam, 1957,ﬂsea;

.-. e - ; B ~‘

. LGI"" 'JaCksonr 1968.& : | : ;::-v- ‘. . s ”‘
'-d:? Morrison. 1974)-- Although there is: no'scarcity of opinion ; ’

3 i -‘ e

or prescription on 'how to', ié hes been"noted by many DR
researchers that evidence concerning ciassroom confrol Ty (L
based on scientific study is rare'(ApPleberry, 197l'~. ;
Ansubel,"1961'.Bernhardt, 1964 Ferguson, 197 i
ﬂfnr decisione concerming o “- '~f-: 1 %
-ehessroom control the teacher ;s left'vlth only instinct, g
'dedlslons'uron:.: 5
i regard to the best klnd of'cieesroom controI for reading e | SO
..4 3 i g g A B y )

achievement, the evidence thns~§ar does indicatsqthat
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,‘,??[1949) Studies of classroom control concerned specifically ;A’ ?'17;4
\.§W1th the teaching of reading have been conducted by r*’.;~9:fi i";,

: ‘d{;Mitzel (1959),_and Soar (1975) The results of these:fl;:;m?ﬁ'jfgg:
Delacato and Delacﬁto jsf’f(;f; s

' '_istudies are far fron conclusivé.

“5r71remediat10n- and found that a permissive environment

e . S
R ;Jvﬂﬁ'graders, although there was gain in reading vocahulary., ?u,g"
a Tug;:Medley and Mitzel (1959) found only a slight relationship

L 7,xrelationship exists, and that "...neither extreme of T

;mtflif‘learnins °bje°tive" (p. 16)'7

P e
. (,,'. . .
. o

;;‘:15 an important factor in determining how much learning 6h%at,\x
faﬁitakes place (Anderson, 1939, Cogan, 1956, 1963, Flanders,
551967, LeWin, Lippitt and White, 1939' Soar, 1967, Withall,

e ’
B o

et A

'tleelacato and Delacato (1952), Perklns (1965)’ Medley and

- ;(1952) studied a group of eleven boys referred for

'~..

"attitudes..

Perkins (1965) found that lecturing and crlti-v
fcizing were related to loss 1n readlng comprehension N

P scores in a study of under-achieving, high-ability fifthd5rff

\"

,,,,,,

u‘f'between growth in reading and emotional climate.; Soar

‘f“?(1975) 1n his review oi findings from his four studies of
?ﬂ{{teacher gffectiveness suggests that a curvilinear e
}ireedom or control is likely to be most functional for -L127ﬁ“}_;”

"-ff be' optimal is. likely to shift w1th the complﬁzlty of the 1;{?,-f.

These COnclusio 5

support the advice of Crawford et

(19?7) that Iuture




research in claseroom control should consider both

'specific context effects and pupil characteristics .[f

‘.. < o

. .75. before attempting to prescribe optimal instruction.

[N
«

°-.'x, =

This presents a very complex issue, hut as Willower and

PR
H - [

Jones state, research on classroom control ...points

to pupil control as an integrative concept of some value

«
okl

inkstudying educational onganizatiOns.- However, we have

t.‘ ,,,.u*

Further studies which focus

only scratched the surface.

The study of classroom'control presents many

“complex issues, as does’fhe study or reading. Reading

\
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-,exist together for'the competent"reader._ The £irst step
deals with mechanical skills.. It involves the use.pf

.'-

symbols and is concerned with decoding print into soundu

.The second step involves understanding the language that

.expressing and' communicating ideas.

.
"t ., b M o do
-

The third area is

-

»y
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Reading 1s not a skill to be acquired passively, ;;§?ffi;51;§%;;
but as Stauffer states, uReading ie & mental process =.a’ A

dynamic, active process" (Stauffer, 1968, p 3). Reading L
is a thinking activity that is a function of the total 53?,'ﬁ;ftil:3§¥”

personality of the person, and therefore the structurefffﬁEVLﬂfff'l“gyg: R
of the classrobm and the interactions permitted dnringiiw ' |

the learning situation are important factors in the

"*: 1earning process., As Russell states, "Emotions and tyf”““ﬁ

'5attitudes not only help determine what reaches cohsciousness A

g ”'important doterninant. not only for the emotional and q éﬁ*}fﬁa
s attitudinal)response of the students, but as Duke states, ‘;fiffﬁ
;.athere is also a relationship between achievement, attitudes ‘ ]gk
af aind behayior of students, as. well a8, the mental health, ”“';:??F?' :
job satisfaction and effectiveness of teachers (Imke, ..‘f?i?fif
.{ Classroom control 1n this study used the ?Eiuft“ ;
| definition developed by Morrison (197#) and is concerned ?hfi; 'E;
with the decisions the teacher makes An the classroom ‘
- concerning control of boundaries, emotional response; ﬁiical;ﬁdi':
and response to dev1ant behayior in the classroom.' These . ';;‘
decisions are made in order to provide an appropriate f“"’ifﬁ‘~ _ :
"climate" so that the task of learning is achieved Hw’éh:%:€flksﬁf _:
_%Tf effectively and efficiently.G‘Morrison's work Wlll bé I;lw’""' ot ;
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.'discussed 1n greater detail later in this Chapter'n-hfff]uff" A

'gﬁ"democratic" vs{,"autrocratic" by Lew1n,

B
y ; '
. + LT " :
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leFlanders defines/the climete of the classroom as an ‘izfﬁf~;f

@ﬂas a: result of participating in classroom activitfes.;~e~fii

,"?'He states that if j;;i;ﬂQQ:fTJ}:‘ffh“{rflﬁfF~jf'57§{ﬁi;?

:Y{?Tfﬁl White (19391, "learner-centered" vs.:"teacher-centered"“

'outgrowth of classroom social interactions that are £ormed

- ...the word climate is merely a- shorthand
.-referénce. to those qualities thet consistently
"predominate ih'most teacher-pupil contacts, between e

upils in-the:.presence. Or. absence of the teachen Lo
?Flanders, 1967, Pe 10&) T RN AR ~.'ﬂ*

;}ﬁf.But Flanders cautions that the precise meaning is seldom
le:;A£Q~; »:To have any meaning - all, the Word: nust’ alWays
oA . ";bé-qualified by an adjective, .and it is. in the'.

R i-'choicé .of adjectives that researchers reducel R
‘;1 - -their -scientific. ‘integrity. by -losing their . .. .

SRR TR ”jobnectiv1ty, ‘Coey Lippitt and Whites's choice
WMiili T of-Mauthoritarian' and. "democratic! to describe

'wtitclimate. (Flanders, 1967, P 104) y;-~ _
.'The importance of Flanders' warning 1s 1llustrated

by Dunkin and Bidd}e's (1974, p. 94) review of research

<~on Classroom control.‘ These authors agree that a black-;u.

.'1-

white ettitude has deve10ped toward this issue with the 74;=g?a»*f‘ :

"good" teacher seen as democratic, integrative and

‘u

learning-centered, and the "bad" teacher seen as autrocratic,

V K

dominative and teacher-centered.,'“Good“ d “bad" have

fferent labels attached by various studles, for example,riﬂﬂ_“_-

'Lippitt and

by Withall (1949), "1ntegrative" vs._"dominative" by
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H. "He 'Anderson (1939), and "humanistic" VS, ,"custodial" ":1".5 / R
by Willower, E:Ldell and"Hoy (1973). e T e
’ : The bias implicit in the use of these terms is-*“iz - e i
illustrated by the definition Wlllower, Eidell and Hoy \ e

(1973, Pp- 5-6) give of "humanistic" and "custpdial"
classroom control. The humanistic orientation of class—f;ﬁ‘A‘%gﬁflgiﬁl,
'~ ‘room’ control is defined as existing in’ classrooms where_iisijifpﬁtﬂ;fﬁl

members learn throug;ainteractlon ‘and” experience,n R

emphas121ng worthwhile activity rather than passive

absorption of facts.i The teacher is described as being

fship and respect aﬂd to\develop self—disciplined rather than _
disciplined students. Rules and status are flex1ble,

. and teachers and students act upon their ovn* volition

and accept responsibilitﬁ for their actions.: On the other

hand, the custodial orientation of classroom control is

i

. e . R
P _:..vA ’
o

defined as highly controlled classrooms concerned

primarily with the maintenance of order.. Teachers

stereotype students by their background and students ared

preceived as 1rresponsmble and undisciplined persons who ’e"j}ftzt .
:- must be controlled through punitive sanctions., These Y ? é
teachers are moralistic, impersonal, pessimistic and 2 ; f
mistrustful.ﬁ They conceive of the'school as an autocratic | ﬁ
institution where students are expected to carry out Hd:yi;fg ' }
their instructions to the letter. 3f#ft£“" fl-"ﬂﬁ ;i; é §
. : W L ’ o :
ORI i . )
T ;%}; - %
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' . Although otherﬂresearchers have used different
?f%;,; "1'11': terms to label these concepts, the underlying problems .
. ' | remain the same, first, that "good" and "bad" are seen
;"‘:; -A}'_';” as existing on a single continuum, and second, that
R control and warmth are not‘viewed as separate variables.

In other words, a teacher can not be warm and keep high
:: control of the classroom, or harsh and have low classroom
cdhtrol. There has been a grOWing appreciation for’ the

compleXity of t%s problems involved in the field of V""

L classroom control since the question Was

" ST MDD

@»,'{T'i R investigated by LeWin, Lippitt and White (1939 .

5:‘1 He H. Anderson (1939).h Although neither of these stu“ _
v t;f ‘i,has a clear, precise definition of control, they hava;
”;: gjﬁifﬁtyilLéw'stlll provided valuable information in the area of.. d
L R 'l.ﬂf classroom control.‘ These studies, conducted independently

g ofeach other, have produced mutually supportive results L; o

f§;if-g'-3 4_‘. that established the notion of social climate in’ the
E-.ifhﬁﬁz_f{i'gc- classroom. o B ) W o
; - | Other studies (Christensen, 1960, Crawford et al.,-i-n -

1977, and Soar, 1966) have examined various aspects of

classroom control in relation to read}gg achievement,

o l‘using control and Warmth as: separate variables.,]i

e S 3
-

Christensen (1960) found that only Warmth was related
" to vocabulary gain.: Crawford et (1977),ausing 21

g PO 2
-

‘7?' variables from the Texas Teacher Effectiveness Progect \;f"f'ei,.




' '_}Warmth and control found that indirect teaching produced E
Ehfisignificantly greater growth, but emotional climate made o
. mo: significant difference, whlle low-hostile direct

'Hf:(19??) heive used observational data.

f:abandonment of research in thls area\\\he found that

’ffdefinitions were 1mprec1se, that researchers 1gnored

o Gt S £ 2 2ty L e s 0 = e, [ e P

2L e mpn e

.:Q(Brophy and Evertson, 19?3) to develop six factors of
"f'classroom intergftions, found few significant correlations. -

"Soar's study (1966) of; reading achievement related to

'.teaching and high-hostile 1ndirect teaching were
'Q;associated with most growth. The reésults of these

:?studies are conﬁéadictory and do not lend themselves to

v

"‘feny clear concept of the rélationship of classroom controlif;
”.iand warmth to reading achievement.7 Although these studiesfi:
,tare concerned With s1milar problems, they are structured

A"-'ﬁ.difi‘erently, and q:herefore are.not. easily cOmparable. |

'h?iChrlstensen (1960) has based his study on the” use of - ’ o

| ;questionnaires, while Soar (1966) and\zzawford et. al.~.wn

80, the. definition'“

: ;of Warmth and control varies in each study.

Although these and subsequent studies contributed

S 'much to the understanding of the 1mportance ‘9. classroom
econtrol, R. C. Anderson (1959) 1n his review of studies o
- '?'5of classroom control concluded that the work in. this

; ;field was Weak and contradictory and called for the ff f : L

;"3‘{other rindings in the area- and that there was a. lack of

LT tm mmewmen s e s gmatated e

,
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'='Ltheoretical Uasis for the studies., The research in this ‘;l‘ffit.j
] ;fffield vas. not abandoned howSVer, but flourished and SRR .
" survived pgimarily because of advancements in ;;f-t~ 'i:_f~5, ;17?~'. 'ﬂ
'T,'instrumbntation and the contributions of theor&ggpfrom
ti;other areas of study. In part, this success is: due to the o .
"xiwork of N A. Flanders and his development of the Flanders ”15‘§~“:' ?Hfl
>lilInteraction Analysis Categories system (FIAC) (Flanders,
5:5{1960). Flanders not only deVeloped a classroom

:';iobservational system that greatly improved the systems

“i,in existence,,he also develOped hypotheses about the
l#‘?}:'effects of direct and indirect teaching and a matrix for
:"~f‘testing and interpreting data. The work of Flanders

f,‘has also been instrumental in the application of reseach

T LS‘C:Q'!g'to teacher education.. The success of . classroom
: jobservation instruments can be observed from the~
”5g'amount of data relevant to. classroom control mow

f: 'available, and the over 400 systems in ex1stence ten PR

s lil‘years later (Rosenshine and Furst, 1971)..J" ' R0 B
"fj:iff:"hr:'flﬁ,-f- Other contributions to the understanding of

[ 'Tf,classroom control came from outside the area of education,

iV% from theories that helped develop a better understanding
;1 of ‘the. term "control" For example, Fleishman (1953)

”i}( conducted a study at the Personnel Research Board, Ohio

' ?, State University, 0 determine effectiveness in business

1eadership. His categories were labelled "initiating

N S e
- 41-‘ .. ey .‘ N . N e ‘, . PR r ” . ’
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'*,éstructure" and "con{ideration" terms which correspond ;E?'{f“"::;j.f
T:'to "control" end "ermth" respectively, and are used to ; Lo

’fhg;d’§ine the concept o control as used in classroom leader-'

UROT r
. Tt e oo
o v N Lo

.

,‘; The social sfstems theory (Miller and Rice, 1967, ;ﬁff |
Lt'ﬂﬁand Rice, 1965) also provides a framework for clearly 115:
‘:ﬁf Vspecifying the concepﬁ of control as used in classroom ,ffgic;
i";ifleadership. In—the sOcial systems theory the term controlﬁ;ff
‘ .f{nrefers specificarly to the leader's control oT L v*iﬁQT
yiaitransactions across internal or external houndaries xjij;;;ff;y
’%of the systeg. The concept of boundary is used to :.ﬁ;fi
jh.analyse interactions b tween and within groups. Setting ffé
: f{these boundary conditions, for example, freedom of ,fﬂi?g: ’
fefmovement, freedom of speech, and freedom of access to m;;;,f; {;
"ffmaterials,setsconditions for other behaviors[under 4:1f‘ﬂuf
‘:lr:which students live and1learn at school.l,%‘ T;f' _”#:ié:;“z
These advances 4n theory and techniques haVe ;égﬁf . |

ﬂ}fprOVided the foundations FOT further study in claserOm 3 &*-7:”ﬁehﬁ:}

ﬁ&f? control, but the problem\of operationally defining ‘Lig?}gfxfs-';':wvff

“3fj,lpr90isely what is meant by classroom control still

\

| i;{persists. Earlier studies confused the variables of 'ffiﬁ;:fhtﬁiﬁl‘f.

'fcontrol and Warmth, and Ls a result teachers were merely -
. S AN TR i
ﬂﬁcategorized as "good" ori"bad" Morrison (19?4) develoPedV=” . :

"ltfa deﬂinition of classroom‘control using ‘the” social

' ;:%'lsystans theory of Miller and Rice (1967) and Rice (]965)i3}5“;d?"“’ﬁ

‘I

ety e e e e
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question of classroom contnol using the theory of

This theory includes three specific and‘separate areasA

' of control of transactions where the teacher may be aé”;g”,nw"

operationally observed. The first area“of control

conoerns specific response to dGV1ant behavior, the*f‘

second concerns the teacher's emotional relationship f:ﬂ}?j:;ﬂgf:-‘

to the class, and the third concerns the way in which

the teacher structures the classroom. his is defined

to include the degree of constraint on the children

’

with regard to freedom to initiate conversations, freedom

of movement about the classroom, and freedom of choicei‘“;

oflyork tasks._ This third area of control is defined _
as boundary control in this study, and is based on the ;

‘af concept that the teacher 1s a. leader in; the classroom ﬂ;;;,-lgqc~5?"

. and therefore is responsible for decisions concerning ﬂifﬂﬁ{iif'

control of transactions among group members 80 . that the .f; %5

task of learning is accomplished effectively and

efficiently.. Morrison's definition of classroom control

.

presents an issue of somewhat greater complexity than j”3f5f¥{ﬁ~:3f

W

the v1ew of classroom control as eitherf"good" or "bad"
and suggests an issue that requires in-depth understanding
and deliniation of dimensions 1nvolved in classroom

-.,' . . . P . L

control. ‘ffjjlﬁ;' q5lﬁ*f¢f'§-ﬂvﬁhfilf;f f:fF-'

The purpose of this study is to examine the

e RERA




Morriégn (1974). Use of this theory permits the analysis }? S

of ihese dimensions of‘classroom control and their

o relationship to reading achievement in grades two and \

fiVe. This will be discussed in. the next section., R

STATEMENT or THE PROBLEM AND PURPOSES or THIS STUDY
Ihe Proble F:~*f'

i'} The central problem in this study concerns R

clasezbom control and its power to predict reading
B 3‘7 achievement. Specifically the question under '

o :
consideration is whether classroom control, as defined

in this study, lS significantly related to reading

achievement in grades two and five. The dimenSions

‘ﬂ{ 1ncluded in. classroom control are Warmth, boundary

control and response to deViant behaVior.. Warmth refers ?g:?* .

;'to the extent to which the atmosphere or the class is jf.]"

ll relaxed‘and comfortable and the degree to which the

‘f{{fi

teacher maintains positive inter-personal relationships ”—;f] S

with pupils. Boundary control consists of three

variables, (1) desk, (2)- task and (3) talk. - The variable PN

desh“’indicates whethera.student is sitting at his or SRR

her desk 1n the classroom and,indicates the degree of

freedom of movement the student has in the classroom.'

The variable task indicates who has chosen the activity.gp,

" in which the student is engaged and is an indication of -

tﬁe degree of freedom of work choice the student_has.

Y
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the student is- interacting with another person other

than the teacher and is a measure of the student's freedom '

to initiate conversations in the classroom. The third
dimension of classroom control rgsgogse 1o deviant

behaVior is a record of the way the teacher acts when .

'; disruptive behav1or occurs. Five variables. in this-x“

dimension are 1y mild reprimand, (2). severe ‘reprimand, - wt o

(3) threat (4) Bunishment and (5) other., Mild reprimand

is a verbal call for. the disruptive behavior to stop.

Severe reprimand leads to a digression in the lesson in o

order to restore order. Threat refers to punishment,

o extra worlc or w1thdraWal of privileges Af the disruptive“

behaVior does not stop.~ Punishment is direct non-verbal‘

action taken on the pupil. Other includes mild forms of

e non-verbal reprimand such as a glare, arm-shaking or

pOinting. Each of these variables Will be examined

| separately and then 1ncorporated to form the overall

concept of classroom. control which includes warmth,

boundary control .and response 1o deViant ‘behaviore This.

concept Wi}l also be tested for: signiflcant relationshipix‘

to reading achievement in grades two and five. f;"‘-ﬂ_,L

relationship ‘of the dimensions of warmth boundarx

'.|.

The third variable talk is an indication of whether f',; ,l

c

The Purp05e of this study wag £0 examine. the SRR




= achievement in. grades two and five. Speclflcally, .

b

the purposes of thie study were.,

(1).1To investlgate dlfferences and s1m11arit1ee

‘._and between gradeg two and five with respect
'::tto (a) reSLdualized vocabulary galn score,
L "l% f'hﬁ L 5735 (b)- residuallzed comprehen51on gain score
- k ">t 'and (c) érerall reading zain: score. ,1* 4
(2) :To 1nvest1gate dlfferences arid’ 51mL1arit1es
' io“ln the dlmen51on,of’bgund x gont;ol using
}the 1ndependent varlables deshj taskwand
thin and between grades two and
velwrth reSPect to (a) residuallzed
-vocabulary galn-score, (b) residuallzed
comprehen51on gaﬁn score and (c) overall°

D

eadlng gain score.

- B .
.oz -

’ 1n the dimen51on of response to dev1ant

mlld re rlmand, severe reDrlmand, threat,

‘ﬂpdnlehment”and other, W1th1nvand ‘between

:*grades two’ and:five~Wfth respect to (a)
re81dualized vocabulary galn'score, (b).

r681dua11zed comprehen51on gain score and
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in the 1ndependent variable of warmth w1thin -

h?To 1nvest1gate dlfferences and 51m11ar1ties o

contgol and respons to dev1ant behavior and reading : ,’5

>

,behaylor u51ng the 1ndependent varlables h.“::f

o

sorier, THiulel Yk % —'.«-4‘,{ .



(c) overall readtng gain score. ﬁg}}ﬂ;d
(‘*) 10, 1’“"*5“18“8 the premise that ‘the I

e 1;combination of warmth, bo 1 cont;ol
: %f;and respOnse to deviant behaxior will yield

d'femaxlmum association w1th reading gain

"ffqgores in grade two and grade fiye.

tlfgaln access’to 1nformation essenklal for 1ndependent&

¥ fthought and to develop an understanding of needs and {_ﬁfff:ia:f*

obllgations W1thin society, to develop logical critlcal;;f“;"]fﬁ -
thlnklng processes, and to gain personal insights. Thef{ﬁ’ S
i“questlon of how best to teach children to read had

. N 6 s .1 "’“
readlng structlon can be developed.#”Decisions
. ‘ ; i

) concernlng readlng programs should not be made on an

..7-‘

v %:gh h ba31'f" respodse to demands'of the moment, or
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based on personai experiences, reactions or feelings, ; =

PR

":‘but in the ahsenc.e oi‘ reliable scientific evidence, that

v 4 G DRSO v
=

:'«_s:g:-e.
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is all that is eleft to the classroom teacher.

‘ 2 05
_ ";:'f h" i‘he kind oflclassmom structure implemented ‘ny '! ‘
5 | :the‘ teacher is centered around several important _ B :'f = ~}‘£ .
: ! ';_ consideratipns. ] These involve (15 the way'in' which ' ’
g . learning activities ars structured, (2) the attitude L ‘
y 'I' ' "thve teacher‘ has towards the stndents, (’3) ?lhat learningf . ’:
k - is determined to ‘be of value_and‘how'thisclearning' is to'--J.-'. TR 3

‘.tsacher plac'es "On the _. ‘

[y
e
o
R
P

b the teacher makes :I.n the classroom in order to control

““‘

'the transactions‘ in the social system of the classroom

and facilitate learnins.. An important aspect of“this .15 ’ k
the'control the teacher exercises over students with regard {
:..,to .i‘reedom of task choice, movement and talk, and whether :,
the climate‘in the classroom is’emotidnally suppg';ti,,eh ) ‘
:-fa.nd how discipline is maintained in the classroom. 'I‘hese ’

last 1ssues concern classroom-',control, are questions of ma;jor

T SRR ]
import‘nce 1n education and have been a"i:ersistent theme ;
in research and literature for a],most four decades :'.'-'" x f‘

. . W
(" Thake }‘A., : it

i ;'-'.:’_’ control as one of the survn.val concerns for «beginning'j

R ‘
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TR e by
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teachers, 'but it J.S also an issue on which colleagues,

|
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g
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?'A‘g‘”and administrators judge teacher competence 1n the

”"‘T}‘;fois rare (Appleberry, 1971,,

“:classroom (Hoy, 1969, Jones and Blankenship, 1970, 1972,;§f"

A”'ngenta, 1977, Silberman, 1970, Willower and Lawrence,

(' '3

Although the importance Of classroom control is {:t’: -

lﬁwell recognized, it has been noted by many researchers
'“fthaf the amount of evidence based on' scientific study
usubel, 1961, Bernhardt,

*'5k1975, Ryans, 1963) This is a result of research in

ey ' v *

"ﬁ{this area being hindered by many problems. For example,

K;?Adams (1972) noted the inherent complexity;and consequent

"-5fffcost of researching the classroom, Dunkin and'Biddle f,j
' §(1974) found there was a complete lack of use of random

"‘,*ifsamplesg and Nuthall (1968) and Rosenshine.and Furst

,37(1973) noted the lack of adequate theory to provide an f

'{Fforderly sense of direction/ Another problem for research

ffin this area concerns ambiguous operatlonal definitions

'“hbwhere the sane term can have two distinct meanings..sf"'

\lT'HZSoar (1967) demonstrates this w1th the ierm "permissiVe“'j;1;€* ".

' ‘fwhich involves two dimenSions in recent research -, the
'“Tﬁemotional climate of the classroom and the degree of

These

......

j"-clo"rseness of control exercised by the teacher..
‘=3ﬁ,represent valid criticisms of research into classroom

”leontrol, and must be met before true confidence can be

98- ‘Tergusony. 1973” Koyada'and- ounp,’ 1961;. Lortie, |
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RV '-.'.T ‘Classroom control ZLS an lmportsnt factor :Ln St W
‘ determmi.ng learnlng outcomes a.nd this study ie d:s.rected 1
towards gaining a better understa.nding of the interactionsﬁ}" - -

‘I‘he criticisms of earlier studies as expressed by Adams

' »-us:.ng the def:.nit:.on of clasSroom control developed by

placed 1n the results of any investigations :Ln this S

“Canada, conducted by members of the Institute for . .: S i i

Educationa.l Research and Development',-r.

Do - len

PR
FR

of control that are important for read:l.ng achievement.

(1972), Dunkin and Biddle (1974), Nuthaal (1968), ,,ﬁir,ﬁ;;df,

Memori.al Un:.vérs:.ty -';';‘:._-».: v L

of Newfoundland. ’l‘he schools :Ln the study were selected
_ randomly from schools within apprommately 300 k:.lometers of
St. John's,Tl’exvfoundiand. Data Were gathered over a’

three year period through use of questionnaires,

- e . . ‘o '

interv:.ews, fq-sort, classroom observations and student

test:Lng. ’I‘he variables used in this study of classroom

control were selected from this larger source of data

This S

-"“Morrison-”(}19‘?4) as the criterion for selection.
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: :I R Theor:.es important to this study include those of

- ,modes of social control (framing),,,which corresponds to

' that the linguistic background of ths chiid is an important '

- e,

require abstract thought and therefore more freedom of

A
oW SN

those o:r Christensen. (1960) and Soar (1966), .whose work
included the hypothesis that warmth and control are :

-8 s, Lor ey
o P o .__— .
. . s ’, .

separate variables. ~ —‘

a -._

Bernstein (1975), Taba ‘et al.(1964), and Piaget (1932).:};
Bernstein(1975) investigated the relationship between

N

o
o ‘ér

.“

structure' for different 1earning tasks. P Tl"ls theoryl is

?‘.-

z.mportant for the study of reading achievement because of
the different levels of thinking 1nvolVed in the reading"

act, :ror‘ example, creative reading and comprehension

;,a.'
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hlmselr in an und:.rected learning situat:.on ma,y

experience difficulty while ‘a. child who has advanced

to the formal operational leVel may feel frustrated :Lf R

he :Ls not given some freedom of self-discipline and self— g
direction. This theory suggests that the structure of
classroom control should be different for grade two and ‘
grade rive, w:.th a looser structure required :Ln grade ;‘:‘
five 1n order to accommodate self-direction. T FEEI
DEFIN\ITIONS :
4'.:;In order to prov1de clear insight 1nto the

"'fmeaning of the concepts and propos:.tlons used :Ln this

:""',s'tudy; the basic terms must be dei‘ined in relation to
the:l.r use in this investigat:l.on.-lj hroughout this study ,
reference ZLS made to classroom control boundary control, 3
emotiona,l relationship (warmth), dev1ance and achlevement. "
Further consn.deratmon of the {naaor concepts w:|.ll be provided ﬁ v

in the‘ theoretica.l i‘ramework and 1Erf“the review of , *, '_ o ,
literature. T . '» R

| | One oi‘ the maJor problems a.n research 1nvolv1ng ‘ ‘

| classroom control is in providing a clear, testable :’:'~ . g
definition of exactly what is meant by the term "control" :
'T"Because the term "control" seems to evoke many ' ’ ‘ :

connotations and overtones, this hecomes an 1mportant

KEIRN o

cons:.deration 1n order to avoid what Dunkin,and B:dele

T
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" _from the "bad“ guys.

: :teacher's response ‘to deviant behavior._ Decisions e

' degree of satisfactio

‘,,refers to the extent to which the atmosphere of the

RS f_:.'"x:ith pupils.. Warmth was measured usn.ng a five point

i A:'(197l+) describe as. only distinguishing the "gOQdu suys

) -\h"

' 'l‘he work of Morrison (1974) avoids this pitfall

: .’by providing a clear, empirically testable definition G
. of classroom control that can be used to determine the o |
""'-:,‘relationship of classroom control to reading achievement. L

. :_Classroom ontgol concerns the decis:.ons the teacher

S makes in’ the classroom. It emcomp\sses three distinct

- 'area5° first, .warmth, second, boundary control, and third,

concerning pontrol are ‘made on the basis of providing

T a climate for. learning and child development.

Wa;;mth is defined by Morrison (1974) as the

- --teacher's emotional relationship with’ the class., In..
:‘this study :1.t is measured by the degree of’ respons1veness
dn the classroo:n .and related to Getzel's (1968) concept

of efficiency of a cllazasroom group, that is, to the .

or. of other emotional or affective

‘.reactions of class members. In this study __g_m&h

able. It also encompasses the degree to which the

~7_teacher maintains positlve inter-personal relationships AR

N

SR ratlng scale,' \'ith ratings being made by the classroom

'observer at appromately 12 minute 1ntervals throughout

@

' '--_’~;class is rela.xed a.nd comfortable or” tense and uncomfort-”' B .

L - . .
A . - .o .
.




Eougdm" :'Control is defined by Morrison (1974) With

regard to the degree of freedom of :Lnteractions the pupils

5 Gy o
S an observation session. R O O 22 L

have in the classroom.-: The 1nteractions are. def:med,_ in terms_f':f;«‘-_ :

of task choice, movement and talk. Classrooms w1th igh -

v

bo nda gont l are carefully regulated by the teacher with

respect to student\ talking, movement and choice of work

tasks. Low oundarx control classrooms are not highly

regulated by the. . teacher, and therefore the pupils have
more freedom of access to fac:.lities in the room, and more

freedom in cho:.ce of work tasks. : 'l‘hese three dimensions of

boundary COntrol as 1dent1fied by Morrison (1974) are defined.flf".' L

in this study by the variables desk, task and talk. Desk is

.a record ofthe pupil's location and was coded if the pupil

was sitting at h:.s desk. Task is ‘a record of who has chosen i T

the »~activ1ty in which the target pupil was engaged and was

"~coded 11‘ the act1v1ty was chosen by the target pupll., Talk
' :Ls a record of communication that was occurring in ‘the -

classroom and was coded if the student was 1nteracting with .

W) l'

another person other than the teacher. In all cases, codlng L

occurred at about four minute intervals for each of six
target pupils. . Categories v:ere averaged over all target
pupils during a lesson to provide the raw data. e

The third area of classroom control as defined by

Morrison (19?4) is reSponse to deviant behav:.or and is Y
def:l.ned as the speciflc teacher responS‘es to undes:'..rable !
behavior. In th::.s study dev1ant behav:.or refers to ‘oehavior T g
\ ) 'z' " ;. :‘
i - ":“j
\.;‘ e, .’.:}-L’~’-':‘L.~‘:,-;~._:"",". T ..:;,-7"!-! -H},lj ‘-":': Wr --- \“.MT“ ‘“ M:\./l-»..t- s sa.‘.:':,n.".\‘-::,..'"!n,::;)‘v-‘;;‘. ;{5 \



N e ' - A (A . AR
-!-—p‘_...a.,.v.?r-.‘., G e -~ : . i, FUREE IR

[t )

that breake a ,rule of the classroom.. Bespons L v_im "_’-' 2N

‘ ’l“'~‘behavior refers to the action the teacher te.kes when a rule

PR T N e S

| is broken.. In. this stud.y only disruptive behavior that : RS R
e —'.%".,"j":._-’,.eli'cits teacher action was considered. The variables used e .

"‘,,-fwere thus derived frOm coding in which the teacher was the

{ fftarget..: Such coding occurred at ,about One minute intervals

2 nazres

;':Ln the classroom. Categories Were averaged over a lessou to ‘

ST prov1de the raw data. Five possible responses have been ;\;".'-";1,-‘ R K

any, L LR D

‘.‘;.. : ."‘:-V:,j_’coded., Mild geprim ,was coded if the teacher simply issued a ‘
i-.i, -':verbal call for the disruptn.ve behavior to stop. Lve_r_g o
,::‘__:_reprimand occurred if ‘he. teacher s verbal response to the |
‘ﬂ:"v.".'disruptive behavior casued an interruption in the lesson for '
more than Just an instant- __hr_eatcccurred if the teacher
. s referred to punishment, extra work or mthdrawl of privileges ' :
E if the diSruption did not cease. Punishment was coded :Lf a t
| ; ‘ direct non-verbal action such a5’ sending the‘student from the
8 ‘ SR ""room uds, taken. N Other%s coded if the" teacher's action ‘ :
f L could not be coded in the other categories, for e:l.cample,‘ :
% o 'li]la glare or P°1ntin5' ' R f, . RN A
?1 :'f" .'-'~.:":_"I, Nt Reading Achievement Was measured by. t Gates-MacGinitie ;
Eﬁ Reading Tests (MacGinJ.tie, 1978) e\nd include?he two parts cf f . :
k\ each test vocabulary and comprehension.f_ The rea g g____ o _.‘."'.L"_"'I-f
B v\score was the res:.dualized difference in score between the S -f.
‘ pre- and post-test scores for the overall test. The vocabularx
; g_a__l_l’_l score was the residual:l.zed difference in gain score for 4-‘ |
cnly the vocabulary section of the test, end the comprehensio :
gii_ score was the residualized difference for only the




,_\ S comprehension section of the Gates—MacGinitie test. s
: i " geendgalizeg scores are scores that are obtained . RIS

by predicting the post-test scores from the pre-test
scores end then subtracting the predicted scores from'

‘, the post-test scores., ‘I‘his procedure removes any pre- é

test influences.
. o _-"?':"ff:.".'_' CONCEPTUAL FRAMEWORK _
, ' ‘ 'I'he rationale for this study :Ls derived from

._Bernstein's (1975) concept of strong and weak framing, .

“Getzel and Thelen's (1960) social systems theory, the _
learning theory of 'I‘aba, ‘Levine and Elz.ey ;(":-'1964) and ‘.

Piaget's_ theory of disc:.pline development (1932).’ ;
SN Bernste:.n, as a sociolinguist, has concentrated-?_'f"":: _
'-f, his research on speech as a central' process 1n eocial :

s T theory. This theory deve10ps from the concept that @

acquisition of language :.s important in self-formation o ‘

- ;.:n. . -..\ ' -':
: a.nd that ’social class differences 1n language are :Ln

some way related to educatiOnal problems faced by o

'fch:l.ldren from working cl'asses. . Bernstein defines "frame"-‘_:v--{'f'-; IR

as being used to determine the structure of the message

Z-'° system and refers to the context in which knowledge is . TR

transmitted 'and rece:.ved. Bernstein states that-'.

Strong fram:r.ng entails reduced. optlons, weak PR
- framing-entails a range of Options.  This frame .. - .5 = .
refers to the degree of control teacher and pupil/-r:v B

N .o TN
™ A2 G AR o ML e
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) 'j'.be public, reflects both the distribution of power and

-".‘.“'the princ:.ples oi‘ soca.al control" (Bernstein,

Aclassroom as a group or social system where the teaéher B .
s seen as the group leader °I' manager and each child

" ';as a- subsystem (Getzel and Thelen, 1960).
- 'stateg that " o :u-{ : 4‘":‘; ‘ e o ‘,:"_-:",:‘:: ,

© . - 'timey or, behavior.

"‘_‘v:system the tuStldﬂa\Pf teacher control becomes one aspect

'~of teacher leadership in the classroom group. Morrison

e B e S
b ' . o 25 :
: ":possess over.’ selectiOn, organization and pacing ‘ |
#oo . .7 . 'of ‘the knowlgdge transmitted. and réceived. in. - EOERESR |
St the, pedagOgical relationship. (Bernstein, 1971, I
: Thls concept of fram:.ng corresponds to the cOncept ., f
: r-".%\of boundary control, :.n that strong framing a.nd high . i ".'.'
boundary control both 1nvolve high teacher control of
‘ ._classroom activities, and weak framing and low boundary .-: '{;;:
: -control involve high student choice :.n classroom P - ’
‘ {.lactivities. As Bernstein (19?5) states, "How a society R '
] ﬁ selects, classifies, distributes, transmits and ' :
‘ :evaluates the educational knowledge it considers' to‘ l

1975: 9085)-
Social sttems heorx refers to the view of the

Within thls

/. e

In social systems theory, the concept of boundary
i used  to analyze. 1nteractions -between and within . N T
- | groups.’ ,Boundaries, which can.be'physical but. need”‘f_."...f.' o

- not bey” occur af points of discOntinuity in space, -
A discontinuity is a'boundary "y
L 5§ ‘there is. control or regulation -of transactions .
ol acrosg, it (J.C. Miller, 1971). It is,an important
1+ function of the management. oftgn organization to..
R regulate transactions across the boundaries that -

.42 Separate subsystems. within.'the organizatlon
.-:|.tself. (Morrison, 1975: P- 120) -
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ThlS theory VleWS. the teacher 1n a leadershlp "‘..? : :“.f'." ‘.

’ role in wh:.ch dec:.sions ‘are’ made in order to control
interactions among group membere so that learnn.ng is " "j» . \
SRR R best accomplished. L o ,' .. S ~, . 6
f _f_p__ ’ earning .__EOL‘I of ‘.I‘aba, Lev:.ne and Blzey |
- ) (1964) ind:l.cates that children me\y need d:l.fi‘erent
' i control structure i‘or d_'l_frerent tasks. ‘ They suggest '

‘ ’ S ' that concrete learning activities require highly structured L
teaching, while abstract learnlng activn.ties require

more freedom. - ThlS the ry suggests that eclassroom :_-_‘ ‘

. control should be structured accorda.ng to the nature
Ca- of the taSk fOI‘ example "hlgh“ COntrol may be batter

‘ i‘or learn:.ng ek:.lls, wh:.le "low" control n.s better for

S

activ:.ties that require abstract thought. ; This theory

1y

15 supported by Soa.r'e study :Ln wh:l.ch he coneludes'

' ...pupil learnn.ng of, 1ow cognitlve level PUSI R ;
“objectives'proceeds best.under relatively - g-‘:':__:

o - ., tightly "structured, closely-focused learning S

A ... conditions, whereas more. complex kinds . of learning ~. -

R SR proceed best in: settlnge in vwhich puplls have = - 7 ol

: . ~r..more freedom to explore and interact with subgect- S

e - . mattér, thatis, more freedom in thelr thinklng ST G
‘ . :.‘proceeses (Soar, 1975, § I 14)., R R

L " rPiagetian theo ry of diSC'lElin (Piaget, 1932) T ey
- L :Lndi.cates that there are 1mp’oM qualitative dlfferences. ;"'L-, PR ST

‘\‘" ; e %‘ 1+
:Ln the moral development of children. P:Laget suggests

that self-disclpl::.ne develcps through stages w:Lth

| maturlty and learning experlences. . These stages include;:". g

3 j x A ‘A J",'- ‘:::-' :‘)‘-Gi“‘

'-- DY ,.y" ; I,“ "',.' v-_: s g RSLET TN xaﬁ'ﬁ&“
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x_to adults is- the moral phllosophy o

: the understanding that rules mey vary and that there

\'mav be inconsmtencies. .

'_f'o‘f'education, this theory suggests that boundary control

. "w_.-_,_concrete operations stage, from ages seven to e;leven,
‘and formal operations stage, :E‘rom age twelVe. : Although
| -‘j.’~.-;:these ages are approximate, and chlldren w:Lll progress
at d:.fferent rates, the differences between the’ stages
3 e.re :meortant considerat:.ons for classroom control. .

o ‘For example, durlng the preoperatio?» stage obedience "'_,." '
h

] child. 2 During

/

) j1:.he concrete operations stage the ch:.ldren have developed

Although the development of self- "

goal

'self-dlrect:l.on :Ln 1earn1ng .shex g be an u.ltﬁxat

i ’iould vary accordlng to the stage of deVelopment of the o
i1, and that the chilid in Later grades should . be . Vo

= glven more: reeponsn.bility w:.th regard to con&ol of

behavn.on. T v ,' '

' :i"-".classroom control. Also total classroom control, defined

. "by the- cimensions of warmth boundary control and"

A h . T .
- 5@:\;‘1&“&&““?"'“‘"“"':_ Lty
A - o TN

.~

o HYPOTHESES L

The hypotheses stated below were generated from

= ‘f‘the concopt that warmth and control /are separate variahles

o

and that a- teacher can be warm and st:.ll maJ.nta:Ln high

(T ®

R fﬁithe preoperational stage, from ages four to seven, the o

. .
-




to reading achievement. These hypotheses have been

:m ttre~classroom that

Thel degree of conti‘o"ﬁ_

. « 5 - _provides optimal achlevement :|.n reading :|.s a controversal

“'..‘fmatter. Soar (1968) suggests that the rela.tlonship is ',
e curv:.].inear, and that ne:.ther extreme is best. Soar DA
) (1975) also suggesta that ‘the. degree of controi tha’c :Ls |

_ optimal wi,ll depend on- tha nature of the lea.rning task P
_ and the characterlstics of the eh:.ld.» 'I'his 18- in .
, | '..accordanée with the’ theories Q.f Ta‘ba et (1964) azr'- 5

./"

f‘"PJ.aget (1932). . - R N ‘
' i It 1s also hypothesized that a low response to ,';f:..“'? T
deviant behavior 1s signiﬁcanw related to hlgh

AN

readlng achiavement. Th:l.s is 1n aeoordance w:.th the L
research of Koun:Ln and Gump (1961), who foupd that R

pun:.t:we teachers created more aggressn.on and tension

tha.n non—punitlve teacheré.




L i Using g;;s research and theory, it was hypotheeized
in thls study that high warmth, high boundary control ;'ETJ

“‘Vf_ij";;,;" and low reSponse to, dev1ant behavie; are each associated

*fi:,lff::?' With high reading achievement, and that the association "f,;‘.[;hzf f;f?

becomes greater when these variables are cOmbined in~”

single classroom setting.s,

,»r

with high residualized readins gain scores

1n both grade two and grade five. “‘?f'"’

High boundary control is significantly :ii* L““'”‘:

associated W1th high'residualized reading

gain scores 1n both gwade two and grade five. Aff;?'oflig

1 'j?Low response to dev1ant behaﬁlor is_lﬁ
"f, 51gnificantly associated with. high :ffgg

residualized readiggﬂgain\scores in both

grade two and grade five.g

'VHl 4 Classroom control Whlch includes warmth,rl,q-fy'm

e boundary control and response to deviant

association With high; esidualized reading

~\

gain scores than these dlmensions ¢0n51dered

-——- ‘ Q -

i separately for both grade two and grade five.‘ 4""“.

......



3 In addltion to specific tests for these hypOtheseSv.l“ M
. hese | |
a further analysls was conducted to examine the possibility :

L W

Af.of nonlinear relationships between the 1ndependent end

,_....—‘_,

dependent variables,~follOW1ng the line of argument presented

Soar (1975).

'.

K

D AR LIMITATIONS OF THE STUDY

Y
'

RO : ( . .2
“‘fThis study has the following llmitations'”

the students Were found to be important factors Jf?
for classroom control. The characteristlcs of
ind1v1dual students may also be important factors

in determlning the degree of control required,
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'x\? importance xn educational literature and research for almost K

’“5jwith authoritarian,:
l"leadership.; The researchers created*small £ive-member

”{3 groups of eleven year old boys engaged in after school"'

f@ﬁﬂiff&}if”; cmmwme11 ‘_ffﬁ"‘ffoTanituﬁ.:fff
T REVIEW OF RELATED LITERATURE ’i““‘q%q}ﬂ‘f’ B

:;f;kgff.: Ufj{f'<f~};ﬂ, INTRODUCTION
The body of literature surrounding classroom control
is extensive, and covers a broad range of issues and topics. ;'f73jf:1 .Tff

Since the 1960¥s this literature has taken two distinct paths,

greater degree; In this section literature'

EARLY RESEARCH ON LEADERSHIP AND CONTROL

e,

Glassroom control has been an issue oi major

_&..'.

S
four decades, and is generally considered to have its

roots in the cla551ca1 study‘of'leadership by Lewin,
Lippltt and Whlte (1939). This study measured both

aggressiVe behavior and productlve behaVLor in classrooms »;;7~?x“'f 1

'democratic and laissez-faire style

Ky
v.‘.
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5:f¢a' club activities. The three styles of leadership were .V,'; ‘ ﬁi:';;f;
"w}':ffﬁ'igﬂpresented to different groups of boys through a period | |

;fof several weeks as experimental treatments. Each group '_fdix;ﬂﬂ":g

? Texperienced an authoritarian, a democratic and a laissez- - 515
?e,i“iif%',faire 1eader, With each of the four adult leaders role-. :
L 'f-yfplaying more than one of the leadership styles, thus ". .
. ::Sallowing the experimenters to control for leader personality 3 ‘
N ﬁi;and to observe changes w1thin groups as leaders switchad..,,,“ﬁ‘ R

L T wa) found that groups with democratic 1eadership viere -u"

"'ilmore task oriented,.cooperative and friendly, and ShOWed

more independence and initiative.- Laissez-faire leadership

productivity.1£Anthoritarian leadership was more complex

'*f€ in that groups showed either rebellion or subm1551on.-_j

When the autocratic leader was present, productivity Was'f=iif}ff—-n_

high, but in the absence of the leader, productivity gave

way to aggression and destruotiveness..ifiﬁ;-'

psychologists and educators, but 1t also led to many fffﬂ;_:"ﬁjh}f

questions concerning the crucial Variables involved in "

R

g A}Q{?f”‘_ the research.{ McCandless (1961), one of the group 1eaders 31{ ;uli

§ in the experiment, suggests that the crucial variable ,ﬂ
k . may have been the degree of emotional support or Warmth .t é
R ”ﬁ that was transmitted. McCandless states that l. | h : :
‘ﬁ{'a~ '~'53):,¢;ueﬂ:-‘ The four leaders were graduate students orq?"if. _ ;
e postdoctoral‘fellows in child and clinical T S
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f*"hltfngpsychology. ATl wére Son¥inced snd 11beral B

fii \455r2fa;§:]'1f :]arch—authoritarian, ‘was consolidating. his. power::
Lo om0 -and cprepardng for- world conquest, . Each ‘preferred .
7.7 .0 -and put his heart into his democratic Lleadershlp

.. dedicated democratic leader-in-recent: ‘historye.

Co e . But,. when. his turn came to play the: authoritariéqp.Fiﬁ“‘u

el Y He ‘tended .t o become cold and. hard-~a veritable.
S e Captain Blfigh.. In the" laissez—falre 'role, - |
o -l - s detachiment. of -a:profound gort-be¢ame the order. .
Lo o7 .0 of thé-ddy. In other words, the crucial’ variahle

e TR T e e
T AT ey e
S

f?f%?f,fﬁ ??“;f_“'Smith and Hudgins (196#) also suggest that in

Ufﬂd addition to warmthﬁ?directiveness may also have
influenced the‘outcome Of the study.. They suggest that

l“?another crucial varggble may have been the dlrectiveness_f

E or nondirectiyeness of the leader in interaction w1th

:ﬂfthe students.; The autocratic group leader Was highly

thirectLVe? the demOcratic group 1eader was'less

igklljﬁkkfj;\ﬂ:directive but still determined the course of events, and

'”7}f3])f:ijthe laissez-falre group leader dld llttle or no. direpting.

-
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f371eadership behav1or i the, classroom in & way that confusee

PR
R T
St i e
N co . R ’
Ry

;hthe cruclal varlables of warmth and dlrectiveness (or

o
RS

f”°_;control)-; Thls confusion still exists in much of the

ut "

‘:;?Aresearch in this area, although research studies of

Tt [
.:’:'EJ?L‘-».
PRSI o

‘——.——

.Isupport the notlon that warmth and control can be studied

t _. V. ,4‘..",‘ PR

”}, as separate varlables.';

"“*egalitarians, 1iving at a time when-Hitler, the 'f:'f.

'+ -role, becoming :perhaps~the warmest and most .- s ]s.;.~w~

Haﬁfﬁj;f{l”lJTL;fi;involved may have been Warmth.(McCandless, 1961,:u~**h;

The study of Lew1n, L1pp1tt and White (1939) defined

;oet
“s

.fﬂgf:Christensen (1960)1 Crawford ‘Bt al ‘(1977) and Soar (1966). -




~""I.-"-'o:t‘ the effects of dominative vs. 1ntegrative behavior 1n

"'ii At about the same time as Lew1n's autocratic;;.; e

democracy study, H. H. Anderson and his group (1939, 1945,,u

‘“31946a, 19u6b) developed methods for the naturalistic study

R

f?ﬁkindergarten children.n Thelr hypothe51s was that dominance

‘t:on the teacher's part produced less 1nvolvement ln wofE//

‘“.;Tfor children than dld 1ntegrative behavior. Anderson

' 'ijfdefined domlnance as teaoher behavior that is rlgid,

.fﬂfinflex1ble, teacher—oentered, and involving force or
ZTthreats to re51st change., Integratlve behavior is

f“concerned with 1nd1v1dual dlfferences, and 1s flex1ble,

.wﬁyadaptive, obJectlve and scientific._ The results of this ?}fl“"' T

Wh?ﬂstudy seemed tomdemonstrate thatadominatlve teacher

\“;behavior, in contrast w1th integratiVe behav1or, produced

ﬂjf;less participation, and less 1nvolvement 1n problem-solving. ~i
L‘:;;But;"as with Lewin's study (Lew1n, Lippitt and Whlte, 1939)

‘Izithe definition of control confounded the two variables of

'.,.-1

'T'?:warmth and directiveness, and also the 51ngle dimen51on of'ﬁfd?

" N

iﬁ%-dominative-integratlve only resulted ln differentiatrng

S 8ood teachers from bad teachers.,f: ﬂ ﬁ{§3.~”I?7“

The research of LeWin, Lippit and Whlte (1939), andm::-

"JH. H Anderson (1939) prov1ded the beginnlngs of an SRE

éimportant area of study 1n educational research., Although:{iii.i“'

“:7?less Pupil independence, less spontaneity and 1nit1ative,4'§fﬂtl‘

s oy A e e ST
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contribute important jnformation for the understanding of '
'Np. classroom control.f These studies, conducted 1ndependent1y

Tevow

of each other, but u51ng concep%gally 51m11ar terms, showed

".g;wthat“first, a pat__rn of behaVior exists in the classroom

- second, the behav1or .of . the teacher, more than any other

indiVidual, sets the climate of‘the class'*and third, the

ot

in hlS claesroom the follow1ng year With completely

different puplls.‘“lc

3 1nterpersonal interactions. withall developed seven

."fﬁﬁfﬁcategories of’ teacher verbal behavior as indicators of:"

classroom climate. These categories 1ncluded learner-n"?u

Rt - .
'

-"~1‘,'

probWem-structuring statements, neutral statements,

directive statements, depreciating remarks, and teacher
f'\
self-suppOrting remarks.z Withall also suggested a Hcllmate

index" which is the ratio of "learner-centered" to "teacher- '

centered" statements. Withall's claSSiflcation of teacher's

..4.

"f:verbal statements produced an index of teacher behavior L

which 1s almost identical to H. H. Anderson's (1939)

dominative-integrative classification.*7‘

and that this behavior spreads throughout the classroom----:?iﬁuef'

pattern a teacher develops in one year lS likely to persist fihr

:;~?Q supportive statements, acceptant and'clarifying statements,;}“.”




'1';: —w_and—expanded by Flanders (1960). In the 1960'5 Flanders A

classify verbal statements of the teacher, was con 'nueA

developed an instrument for observ1ng classroom inter—
actions that stimulated a- wide variety of research and

interest in classroom control and 1nteractions.= He

developed hypotheses and a new way of analysing data, and;ff,ridul

also applied his research to improving teaching through
teacher education. Flanders and his colleagues were
interested in the concept of teacher influence in the
classroom and attempted to continue and expand earlier

studies.. Flanders used the terms direct and indirect

R

influence to deScribe teacher interactions. He defined

[

~ w*k*Direct dinfly consists Of stating the teacher's’~
.~ own-opinion or :ideas,’ directing the pupil's action,
;~fgicriticizing ‘his- behavior, or justifying the teacher's
. "{;Lauthcrity or use of that authority.,,,- . .

them as follows

' 'ii:Indirect 1nfluence con31sts of" soliciting the "'
. ‘opinions or ideas of the pupils, ‘applying or

. reenlarging on those opinions or ideas, praising,
.7 -encouraging the participation of pupils, or :

S 1969, $.109)-

\1f'uThe measure of in@irect influence is the sum of the

folloWing teacher behavior categories (1) accepts feelings,ﬂ'“:”

(2) praises or encourages, (3) accepts or uses students' ,.'F3“

ideas, and (4) asks questions. The measure of direct

‘Tf} influence is the sum of' (5) 1ectur1ng, (6) giving

'“““'clarifying and accepting theéir feelings.(Flanders, F;h;““~i-




directions and (7) criticizing or’ Justifying authority.
The first two categories reflect a pos1tive emotional
_.respon é? or warmth, while categorieeethree and—iour»-~e;§f%;,i~t“f
reflect teacher <o ‘fo... | :"“‘_‘ " LN ,‘ B
Although Flanders did no '---‘inguish betdten the

'"3e:¢§ﬁ ?ﬂ of teacher control and teacher warmth, '}_“‘ 90t9d

v

the assumption t‘a& assroom\democracy is inevitably to ;=Q:1~:T

be advocated and domination to f; . ded, Flanders L

stated that "anyone with teaching experience recogn ,;{fﬂ*‘idjlui'ati'”“‘

that there are Situations in which an integrative teacher

behaViOr is less approrriate than a domin}tive pattern" i’;{ﬁ.}‘f"

(Elanders, 1967, pp.106-07). .He also recognized that f}:i“

<y -/\,_, . \.’*_

teacher flexibility is important, and developed hypotheses{

about conditions under which direct influence might be ;~’.~y”-~- .r

referable to indirect influence.’~tf¥:;?_-

During the last two decades, a great expansion of

I; »research has taken place in claseroom observation studies,'u-

and this' to a great extent, is due to the Flanders.ii‘fi}ffifﬁfﬁ
Interaction Analysis Categories system (FTAC), This A

instrument was coded by time (eVery three seconds) rather

than by utterance, and therefore allcwed for comparison'jifi"'V~3lu

of categories., It contained categories for Judging pupil

;: and teacher behaVior, and thus made possihle the study of

teacher-pupil interaction.: It also allowed researchers to “““'ﬂ

study sequence of events by tabulating data on armatrix




system, allowing pairwise analysis of categories and thus

R analy51s of "interaction" R RS

T

| R h?;ﬂ,iijiieﬂ eFlanders and his colleagues'conducted numerous .l:l;,fhi:xfjjfjk
) :“'f'f*T, studies using the FIAG system._ In 1960 Flanders studied _m‘?" ;E;¢%;a
& i;lvﬁfglfii;ff, seventh-grade social studies and eigth-grade mathematics 1l;\‘ﬂ:1,ia{ét,

o ’ﬁ-fclasses, and found that the teaohers in the superior class;; - é |

:?ﬂ::ﬁfrOOMS spoke approx1mately 50 to 60% of the time, but the
:_,’-more directive aspects of their verbal influence went down
r:;ffto uo to.50%.
'ere more flexible in the quality of their influence,

”Tlanderslalso found that these teachers

w—:.‘ :

usometimes very direct, but on more occasions very indirect..=afgg_f:fﬂﬁ'

In a 1abo;atory experiment of different teaching;"

‘fﬁ:;patterns, created by the same role-playing teacher, Amidon LA
yriffand Flauders (1961) showed that dependent-prone Junior ,}'i'ff?fﬁ]}?L*

i K w'vilhlgh school students are more sensitive than average Qvizifcf“;fiixfif
u L v ‘ e students to! difference 1n patterns of: teacher influence and | .E

2 g 'fiajlthat the dependent—prone junior high school students T “~>._fh

: i:J: 5§llearned less geometry when exposed to a rigid, direct‘ }{jfh?fjiffiﬂﬂé};:

‘;fpattern of influence than they did with an indirect pattern.“ R
v~' e In 1963 Flanders observed 147 teachers, representing :ifﬁl ik
“'fjall grade levels in 51x different school districts inxtwo .

"ﬁ;counties, and frem this study developed the "rule of two- ,f i

W

7@He stated that-‘

;'“i;ﬁffﬁ”About two-thirds of the time Spent in & classroom ihﬂﬁnjr Sy
i .someoné, is -talking. The chancés -are’ two: ‘out . of. 'xfgdyfy:-"‘f

.- three that’this person is theteacher, - When the i °..
-gteacher talks, two-thirds of the time is spent by"




e b e e

55 many expressions of opinion and fact, giving some
.5d1rection ‘and. occa51onally criticizing the pupils.‘.
. The fact®that.teachers are taking too active a part ..

-'.ijtfﬁ for-effective learning is shown by comparing: superior C¥~'

- wWwith less effective: classrooms. . A superior. classroom -
..scores above" .averageé on constructive attitudes. toward

'fi:?}“'the teacher and.the. classwork, . It also-scores: higher

. ..-onh achievement "tests of .the content to be- learned, . -
'-z.adjusted for 1nitial ability, (Flanders, 1963, p.254)

' Flanders' research generally supported the hxpothesis

. ”\'that indirect teachers were more successful than direct
: ,iteachers, although the 1965 study also advocated teacher -
:-iﬁflexibility._ In 1965 Flanders found. that: during the first

'Fr ’.',;‘,l,';w..'—,:;..:..‘:‘\i N

'"lg;;few days ofia two-week unit of study_in'

RS grade mathematics, superior teachers were initially more

Tlnindirect becoming more direct as goals and associated
":fteachers were exactly the opposite.

'*.;;Fianders attempted to relate pupil attitudes’ as measured

_:?fbehavior-; Indirect teaching 1ncludes the behaviors of

:seventh-grade

(%Lsocial studies and when introducing new material 1n eigth-i_Fa:“lﬁi”

- i SR
s tasks became clarified, while average or helow average R

0t

Inna series of studies that spanned ten years, ' ;ff§bfgﬁf_

-”itbw a climate index to’ teacher 1nf1uence patterns as i
' }identified by trained observers using the Flanders system._drdf*‘“y

"n;Among the principal conclusions of these studies was the

12

. vy

";?'tidentification.of a diréct-indirect dimension of. teaching

:if:questiOning, of accepting,/clarifying or extending pupil
“.ﬂégideas, of praising and of accepting feelings. gDirect
;teaching includes lecturing, giv1ng directions, crit10121ng'””“ R

N 39 .
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- and justifying authority.. ‘ A major conclusion of the - " i ERTEANE S
' CE research of Flanders was that in general ‘as the teacher : o &
7 PR ‘teaches more indirectly, pupils learn more sub:ject matter ‘=~.L: 4‘ ‘
b R '. and have more favorable attitudes about school.- But, as P
' . ".: Lt B P ,' ‘.‘ RO ‘ ... \ ' e cor el ..5..
| ’ can be seen from the definition of 'indirect as acceptins REE.
o 1deas and feelings and uaing pra:.se,. and direct as d:.recting o ’-i}.- .‘
foe and criticizing, the concepts of direct-indirect conround ';2,;'-
T B . K i . | ’... . *

»

=d:|.mensions of leadership behavior-:' control

:
I

Also, Flanders conducted hie research at the'

at least two

e " =
' - L

L seventh and eight grade level.' Results at thie level may A

"'; nct be applicable to other grades. ' :
: B i ;3,.. was reviewed b}' R. C. Anderson (1959) and fcund to “oe'"'weal‘:l '
e ‘ and contradictory. Because he found that the research lacked ‘: '.'-'::
e "rig'or‘, ignored the f:.nd:.ngs of others. and was ‘not based ,
A o ~. on theorys “he: called “for- the a.b_andonment of reeearch i i h ’j s
' o thi§ area., However,' .e:l.nce thel 1960'5, the WOrk °f Flanders‘ .\ ‘
_’ has:contributed mu.ch to the understanding of classroom :-‘f 1!‘
) DA control, and not only hae the research nOt been abandoned, L 3 : "i.
E ,, ' but :Lt has increased remarkably. Many ot these St“dies '
';:.; -.mi,u,sing obeervational s:fstems t° Study 51353r°°m °°n*'r°1 G . ﬂ
! B e will be rev:l.eWed in the next section. .',‘«'-'1 "1".1; g :;3‘-: :
CLASSROOM OBSERVATION STUDIES gk
.stematic' observation of c]:assroom evente li.s 5" S ’
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3ttmethodology that provides data for-in depth analysis of
"‘E'teacher and student OVert behavior in the classroom in
.':a precise and relatively unbiased manner. Interaction
:-analysis uses systematic observation and reouires an f;:u;?ifﬁ"
:f;instrument to code the behavior in a relatively undistorted

. manner. It is concernedfwith generating normative data ;‘ |
'tthrOugh use of an instrument designed to class1fy ‘
"”‘ESPEC1flc behaviors that can then be measured and .“.;f_j?h
'?i:analysed. One of the first of these systems.was developed

' "1fby Bales (1950) who devised a coding system which alIOWed

”fobservers to describe behav1ors of ‘ar small oup., Research
;w:in this area was expanded on and. improved by Flanders (1960)
'n;with his Flanders Interaction Analysis Categories system f"i
:5;§;year period and concluded that in general, as a teacher S
'emteaches more 1nd1rectly, pupils learn more subject matter s
’;Eand have more favorable attitudes ‘about ‘school. .. Since

. :%jthe development of FIAC, numerous classroom obserVation il

- "‘;?fstudies (reviews by Blddle, 1967, Boyd and DeVault, 1966-” i‘ :
EDunkin and Biddle, 1974, Rosenshine, 19705 ROSenshine and ;i;{ﬁ

‘:_;”Furst, 1971) have provided much relevant information

f'ﬁfconcerning classroom interactions.' R
Many researchers have conducted studies in the
""‘;farea of teacher behav1or in the classroom, using either

‘":FIAC syStem ora m°dlf1°at1°n‘°f 1t: resultins in, findingsfr L

. (FIAC).,,Flanders conducted numerous studies over a ten 3J..A"“"795
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whlch agree With Flanders' conclusions concerning direct-;e‘EL“;’” |

3’a -indirect teacher behaVior. La Shier and Westmeyer (1967)
o related teacher behaVior to pupil achievement gain and

‘ attitudes in 2 unit of Biological Science Curriculum Study,

T WY s
b e D sy R el e
PR PR W R RO e 2

D, .
and found that both were pOSitively related to beacher '”r.f' R
indirectness.} Furst (1967) also confirmed that indirectness ;';;Jg‘?
is related to gain 1n abhievement, while Tisher (1970) B el

"%g%v found that indﬁrectness was assooiated with achievement -

) L s
m ., .. ..

gain o& pupils With'low—achievementsorientation. SOarr ‘
'Lf.‘” (1968) also found indirectness assoc1ated with achievement ;:,:
| 7 gains, but suggested that the relationship was curVilinear, ‘

: with the optimum degree of teacher indirectness lower
for concrete 1eanning tasks than fOr ﬂore abstract learning
.' tasks.. e ;','_ ‘ :'_ oo ":';. i o it

)

',}..,n

. Other researchers have found that the nature of ti;’;# f
;‘I the learning task and the characteristics of the pupilg L

indicate that there may be a relationship between teacher

behavior and pupil growth by grade._ Powell (1968) and “_;Qﬂgﬁffﬁw

Weber (1968) analysed different growth measures from 1~Q:. lw }é@
pupils 1n the same classrooms. Nine teachers of grades‘- o Eé;
one to three were claSSified as, direct or indirect, and -“§~
: Pupils' difrerences in achievement andccreativity were h -ﬁéi
o Qexamined.,- Powell found that indirect teaching was ;'1 Qﬁx”f;fi' ‘ij z
associated with higher scores for arithmetic and higher fé;
D : composite achievement measure, but not with a higHer score‘ ;i ;i
-ﬁhhv T K LA : IR
i T - . . o




Weber found significantly higher scores on "‘ .

'for reading.{ '
geveral verbel creatiVitx measures f°r Pupils who had :f}ji. .*}fl
‘1?3;? indirect teachers in grades-one to three, but when th, | R
) effect of the first three years’was statisticelly :tf?‘if":ﬁffétﬂﬁ
| controlhed, no differences associated Wlth teaching style :

Ain: grade fcur uerefound. Wallen (1966) alsolfound differences

:that the relationship between teacher behavior and pupil

=i growth could vary by grade level, but there is also

.....

levels of pupils end classroom control. Schantz (1963) ‘:fjkif:

:;found that high ability pupils exhibited greater growth t{itdiéiw”
under indirect then under direct teaching, while there o
Was no difference in the effect of teaching style for

v

10W abllity puplls. calvin, Hoffman and Harden (1957) |

also found that permissive teaching led to greater growth\
for high7I’Qn pupils, but handicapped subjects with an ';"5

is best, and suggest that direct instruction is ti

effective method of teaching.' Rosenshine (19?6) compared

and Stallings and Kaskowlitz (1974) and found that al{ ;'{xtit'

)f;‘ three conducted correlationel studies Wetween prespecified

A
ARG




AT T
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B RN

S B 5??5A instructional variables and student achievement on, - D -‘f}j.f
| B ‘Astandardized tests in reading and mathematics. The results _‘-;

‘.*of these studies showed consistently positive correlations

S TR Te Tk

ddi{ for direct time, narrow questions, positive teacher feedback, o

attention to task and superv1sed student study 1n small or

.‘.".:‘,-4 N
e . .

large groups.j This 1ed Rosenshine (1979) to argue that

e

J“'lf"dirECt instruction" Was the most effectiVe technique for

ST

iteaching ba51c skills 1n reading and mathematics., Peterson ;?f"'

>(1979) on th other hand has suggested that both the direct

ff . iattaining some educational outcomes.orlobjectives, but not
e E' \.i"{%for others. Direct 1nstruction may also be- more effective
rjirfifi vif:fifor some kinds of students, but not for others.Ly;uf,ﬁﬁlfjﬁghiftg;f
i ;f .?3?; ' ,"”;Many problems have been suggested in studies of: .ﬁliffhiii.ldilt
:ﬂ ji{ vu?teaching in. natural settings. : a review of literature i' :'f” 3 .
3 *qugfin this area Rosenshine and‘Futlt (1973) found that ":}35{ .:f “EJ
: '”fresearch tended to be chaotic, unorganized and self-“;hfbﬁffif"” :

o N

'ffﬁserving.. The problems of conducting research 1n naturalistic

”lﬂisettings are‘many, and include such things a8 defining terms,-~~ni

"”ﬁ‘finding representative and random samples and establishins

Y
g
R
.ode
A
X

.lﬂ_i;the Valldlty of the: variables tested.. Nuthall (1963) 'j~e»ﬂff,
fx:i*lstated that there was no theoretical rationale and that B

'”studies of classroom control lacked the sense of direction

Ve ey s, L1
T ’:-\“"""‘j“:""',‘—

:iiand controlled orderliness which could only be provided
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"ﬁrandom samples were almost never achieved. Another

..,-.

1{ g- operational definitions Where the same term had two

ts .-' :

B distinct meanings. Soar (196?) demonstrated thts with

Y1 '.,. " rl OO e

atert g

ermissive" whlch inyolved two dimensionS"inu

~research

-
A
Y

attempted to deal with many of these probl"s.'

.a"
N

CIassrcom 1eadership behaﬂior has been viewedf

& 7 N

exlsting on-a continuum or “good" vs. "bad" teaéhers,

"}g with "good" defined as indirect and warm, an.

Pl

.
voes
S .

:,defined as direct and cold. Many researchers have%:ﬂ'
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be both direct and Warm. Evidence supporting warmth as
an impﬁertant factor for academic achievement as well as -
::-;.self-concept has been found by many researchers. . Cogan \ ‘“‘}"
‘ ;(1958) I‘eported that students with warm, éons:Lderate . \
S Z‘Iteachers produced unusual amounts of original poetry and .
art, Reed (1962) found that teachers characterized as

2

considerate, understanding and friendly had a favorable
1nfluence on their students‘ interest 1n science. ',: By _
Spaulding (1963) found significant correlations between REN
the self—concept of the student and the supportivaness

of the teacher. e

,;

These studies 1nd1cate that Warmth can be examined

as a separaie variable and that there is a relationship s 5
between warmth and achieVement and self-concept. . ,

Cronbach (1954) further observed that warmth and control

should be cons:.dered as ~separate variables Christensen

(1960) tested this suggestion in- a study whlch hypothesized":”g R
‘that not only was there 2’ relationship betweeh Warmth and '

'control and achievement, but also that there was an Ul

interactlon between warmth and directiveness to produce
the greatest achievement gains. - Christensen administered
questionnaires to ten fi;th grade classes of pupils, '

ten fourth grade classes of pupils, and ten fourth-grade

~”‘teachers in New York State suburban school system..,._-u

Vo R . LS
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variables, the only significant finding :r.n this study was
that Warmth oi‘ teachers was significantly related to
vocabulary and arithmetic achievement.‘ ‘f'ﬁ S J:';."'I
s SOar continued the studies of warmth and control
as separate variables, but un.like Christensen (1960), o
Soar used classroom observatlon, not questionnaires, to

""Soar. ussd the thebries of Fleishman (1953)

.‘.‘.' gather data. T

":_lwhich were developed from a study of effective group L

"consideration" and "1nitiat1ng structure" These two

i ﬂ categories are concerned w:n.th the extent to which the

T

\ s

B leader keeps control and the emotional climate.lﬂ Soar

that teach:l.ng efi‘ectiveif”ss might parallel leader

ei‘fectiveness. T e

Categories system and the 3 “'th

Record to observe 55 teachers 1n grades three and s:.x in

eading, mathematics, personality-attitude, and creati\re

nature of the relationshlp between teachers' classroom

behav:n.or and achievement of students.-' Soar (1966) :1.n his

BT

that warmth and permlssz.veness could be studied as separate

achlevement. : Soar's research attempted to discover the

P TR
PR > B

rationalized that the. teacher 15 a classroom leader and

University. : Fleishman classified 150 items 1nto nine ‘ A

categories, but found the two major factors present were“"

In 1956 Soar used the Flanders Interaction Analysis
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two year study re fted pupil growth to the two dimensions

of classroom cdntrol,j"warmth" and "directiveness" He
selected four combinations o direct, high hostile, indirect,;“
high hostile, indirect, low hostile" and direct, low '
hostile - and identified teachers at the four extremes for

':vocabulary tests showed that indirect teachers produced
more growth than direct teachers, and a supportive classroom?:
climate pro&uced more growth than one which was cold. .215ff?_
Results of reading achievement showed that indirect teachingf}
produ?ed Significantly greater growth, but emotional climatea
e y
made no significant difference, while low—hostile direct
teaching and high-hostile indirect teaching Were - _ ;H
associated with most growth. Soar concluded that'?"f
Specifically,.deifferent level*of teacher control
~.of classroom appedrs to be: optimal ﬁgr growth in- 19
T Réading and Arithmetic Problems than is optimal ‘for |
r?;Vocabulary and-Arithmetic :Concepts;\ énd a still. -
-+ 'more extreme level is optimal for owth in
,A_f.creativity. (Soar, 1966, pp. 298-99

';Soar (1966) tested differences in,rates of growth in

The teacher was seen as expanding pupil freedom 1f he -

praised, encouraged,acceptsdfeelings, or accepted or used

'ha student's idea.; This teacher was seen as having

U 1ndirect control.; A direct teacher was ‘ope, who limited

arrt Cuy e T

a total of sixteen classrooms. The results of the 'tilﬁwf.;‘{

L < S pa
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reading in various classrooms, differences that were attributed

tO GMOtional climate and control., Control was measured by {fi""-

teacher behavior that eranded or limited student freedom. ,27 "

SRR R SN

oy Fegi
Wy doga.

v emarerem deer of o tn S o St



,. ":j."freedom by use of criticism, Justifying authority, or

‘ "f'.giving diret?cions-_ 'I‘he emotiohal climate was defined in \ "':'v":".:,f

; ~,terms of 1ow or high hostility and Was developed frOm

o 'analysis of expressions of hostility, criticism, or ‘:’f' I

"-,‘negative feelings. ' The. expressmns of hostility were b.oth :
| '\-’"f- verbal and nonverbal and included teasing, threatening, IR
blaming, hitting, humiliating and reproving comments. , The

'

higher the score, the higher the incidence of critical or

o hostile comments’ or behaviors in the classroom.i TR

A.lthough Soar attempted }t distinguish betWeen the"'

two concepts of control and warmth, the operational terms

used remain imprecise and unclear.; For ex'ample, the use

| . of criticism and praise by classroom teachers was studied
'.: - by Evertson (1975)t who found that quantltative studies
R provided :Lnadequate descriptions of the effectiveness of

Evertson found that when and how

B '_praise and criticism were used were important factors for

'~ achievement. _ For example, teacher initiated praise Was

found to be more effectiva than praise that was initiated

AN by e student. Brophy (1980) also founa” “that. praise does, :

not function as a reinforcement of‘ good conduct, but is

s reactive to and under the control of student be'havior“"“" '

Further, Soar's definition of "control" still
confounds the two variables of Warmth and control. ,Getzel

(1968) defines uarmth as the emotional or affective L




e e r ?-'sof
-._""j.-f'_.:."',i_':,;‘reactions of class members, and the encouragement and | L
"‘;".'f'.';_"'-‘...,""',f;'l:"acceptance of feelings \is related to thefemotional i
relationship in the class..l Also included in Soar's ‘f.‘
:;definit:.on of control are use of student ideas and giving G B
\ "(.;;.directions. . This corresponds to Morrison's (19?l+) ’
PR definition of control with respect to task choice, but

5 .‘.'f"";'because it J.s 1ncluded with Warmth, the effects are not

" H lli:.‘,i_tested. - ', . -. - ) ,_-' .A ,‘ j ] S |
"‘.'vi ' 3 Soar (1968) suggests that there 1s a:n optimal level
~:_'iof teacher indirectness which is less than the maximum RS

'.".possible and an opt1mal level,of teacher cr:Lt:Lcism which

i '_ possible. This curvilinear

B _,-,-;j. :Ls greater than the minim

relationship depends o' ",the relationship of a ‘oroad range

.'I:".f“-vv.":oi' teacher behavzor and the kinds of 1earn:|.ng tasks. L
< Soar susgests that- R L /

v Perhaps a failure of prosressive education uas the
W0 fallure . to recognize the need . to reach concrete
n’wi,,.'f-ob;jectives by direct. teaching. ‘The assumption/
- that.'a ‘child. needed:warmth to .grov was correct, -
. i but .the ‘concept of pernissiveness was too 'broad;,.' e
Lo i~ and excluded - the ' sometimés necessary element of'.' FEES A
R ,.;'~teacher directiono (Soar,‘ 1968, P 280) SRR

T Further analys:.s of" this study (SO&I‘, 1970) suggestsﬁ:-' .
'»that these results are a, reflection of the anxiety level of""‘
7»:,"'?‘_ the child, and the complexity of the 1earn:.ng task. B The : '

.-'g',_,'child becomes hlgh enough the learning 1s hampered. He

. .'* 02
PR M

'more complex the task, the lower the anxiety level of the et

- ,:-ch:.ld who lea.rns most rapidl.vo Ii‘ the anx:u.ety level of the.'.; PR
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. suggests that there is a nonlinear relationship between
the emotional climate of a classroom and pupil growth. l '

Soar goes on to state""

‘These conclusions may help to explain some of the R
history of negative results in education. Studies oo : A
. using terms such .as "permissivenes "/ have . tended
not to ‘show relationships vith pupi growth. N :
. . Perhaps the reason is that the term "permissiveness“
. - is pooling two things that are independent. The = -
v descriptions -o0f the past investigators appear to .
At - eite-the. emotional climate of the classroom and the -
ST degree .of control of, the teacher, the two- dimensions
~.. .. 7 . ‘analyzed here, as "the .components of the one measure
.-+ of "permissiveness'". These data, as ‘well as the ’
L -ie oo L o 7 leadership ‘data, indicate that they- are essentially
cuoo aet v o runrelatedss When unrelated measures are. pooled, ‘the . o
oo i results 18 garbage; and when the garbage is. | o
“subjécted to. further analysis, the process, in the B ‘
.- language of .computer people, is "garbage in, garbage - S
- out." The.possibility of researchers. having used. .’
. complexes 0f unrelated measures in.more instances
'than this one ‘appears real,.. If s0, -some fraction’
;.. of the negative results in the. literature may be
T consequence.(Soar, 1970, “p. 120),4_. '

. Among other studies t'ﬂat Soar conducted Was an ,
evaluation oi‘ the first year of plai’med var:.ations 1n '_ .‘ ‘
project Follow-'rhrough (Soar and Soar, 1973).. The primary

. “'ojective was the identification oﬁ dimensions of behavior

' : . . across programs which in turn were related to pupil gain. .

S Eight teachers from each of seven experimental programs

; were observed, along with two comparison teachers from the "f o

- ‘same cities as. the experimental teachers, for a total of

r . © 20 kindergarten and grade one teachers.- In 1973 $oar and

{".:: RS "Soar studied 22 first grade classrooms ‘and 59 fifth grade a R EEE
‘.‘- s v - ‘..‘ ' ; PRI ',:" l . L
; ’ classrooms in I‘lorida, using the same instruments -f~ g " T, o

‘as the prevn.ous studies, but revised :Ln order to focus




f":_‘;;‘thinking processes which the pupils use., ‘I‘he efi‘ects of

’ -~""-"-..these three t\mes of con'l"r-n'l ag_pupil_gro%h_qme_fmﬁo S

| on classroom management behavior oi‘ the teacher,
t’he response of puplls to tha.t management behavior
,.??-'.".'and expression of affect as the original instrument

.:'_'_I~'j,jrecorded it.. This study distinguished three areas within ﬁ'-'
R ._which the teacher exercises control. These areas include, S
'."‘:?:j’.f::.rst, cyntrol of the behavior of the pupils, second, control

'.ﬁ'f'.;.',""of the choice oi‘ subject matter, and thlrd, control of the L

v : ':',:~jf‘d:|.fi‘er, once the three types were distinguished. L

| :-"'f;f,'f,f_-,that although these findlngs do not begin to answer the

.'-';Sft;’or indirect depending on the learni”g ob;jective. ir

“Which 5051 f°I‘ WhiCh pupil, some relationships 'are IR "

;‘J:.;:-'evident. : He reported that,. S

' :"_".;'All four stud;ies support the 1dea that measures oi‘
".; = . teacher behavior which represent direction.znd .~
. ... control ‘of pupil learning tasks show greatest pu‘pll
. gain.at intermediste. lgvels; with the: ‘extremes. of -
.7 elther high or- low, .control heing associated with
) --'\.‘-'smaller amounts of pupil gain.(Soar, 1975! p. "13).

- j'-"-.v"learning theo;ry (1961.;.) that thinklng Skllls of pup:Lls are

‘-f..developed by gathering extensive, rele‘ an't, concrete
. P2

g ‘,.cinfOrmation from which abstractlons d generalizatlons’:v"‘":-f'.;,"--' R

i “‘""f.-.;':'are drawn, sugsesting that the teach_;r should be direct Ll

.,."f;;states that the data from these s. udies 1ndicate that A

In 8 rev:.ew of these St"‘dies SOaI‘ (1 75) concluded"

e L",:"'”,.:.":".j..‘l‘he nesults of these studies suPPOI‘t the Taba 55"-- U
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"...pupil 1earning of low cognitive level objectives
proceeds best under relatively tightly: structured,
... :closely=focused learning conditions, wherdas ' mora-
"..complex. kinds of learning proceed: best in: settings
- 4n .which pupils .have. more freedom to explore and- .

& ARSI “interact with, sub;]ect-matter, that' is,” mepe freedom
%.::, - -Cion: i in their thinking procetsses. (Soar, 1975: Pq, 14)
- '.",'--.-.‘-'. Crawford et ﬂ. (1977) conducted a study or classroom o

‘.-.;

: dyad:i.c interaction using _21 dyadic interaction variables

4'.,' "

determined to "be the mqst stable of the 171 low-inference

) ‘variables. from the Texas i‘eacher E_ffeotiveneee Pro;]ect o
(Brophy and Evertson, 1973) These process variables were

-

acbivity; procedural and academic interactions.""..f" ;

N . 2
! R [ ." wrte
v 5 l o, ..- N

‘ includes variables repreeenting publi: and private work

.. . o .n' v

- = contacts. .

a."

.out answers or o] .'volunteering anawers.

©

" 8 (3) “The third factor involve

‘.'-..

5. praiee and criticism'
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%'f:{‘:l.n number, although the data suggest that in higher

- '-":.""_:f':..':i‘in 1ower and higher soc::.al status classes placed an

emphasis on fast-Paced activities during reading groups.

S Thls study, does not proceed from clearly stated deﬁnltions

of what was to be tested, and therefore the results and

‘ " ".-“'the relationships of the interactions of the 21 variables e

.“""".-',_classroom control were concerned Wlth the teacher's pupil

control ideology. ’This area has been studied by Appleberry

R | R R SR
. ‘ ' v ":'(. ". : ;1' )
Vv ' T R IS
. T RN % L '
integration of comments, and ‘absence 0f errors wWhen . - .- o il e
'f"."dieclplining students. T -
(6) 'I'he sixth factor 1s e measure of the duration : ‘ iuh'
f«_ of feedback in private, teacher-afforded WQrk interactions., ey E

CA
Lo
N

Sign::.ficant correlations from this study were few

":'{: socioeconomic status classes verbal pre.ise was particularly

R e T
A e P SRR RN N A

neffective and that succ.essi‘ul teachers in lower social
..'status classrooms interacted privately with students

:.rather than have public discussions. 3 Effectn.ve teachers

~_"used are difficult tor :Lnterpret-

-,.‘.".‘ )

4 AR .
Other studles conducted ‘1n the area of warmth and

Ty Y eSS RN RIS e V0 F R

and Hoy,,(1969); Bean and Hoy, (19’?4), Hoy, (1969)

e m‘?‘;‘,l,g,.“g'}:. wooo

.willower, E:Ldell and Hoy, ( 1973), W:LllOWer and Jones, (1957), -
v.llllower and Land:n.s, (1970), and W:.llower and Lawrence, 'f.‘ i
S (1979)9 These Studies are a,ll based on s:Lm:Llar theories
and definitions, and employ the Pupil Control Ideology ) )

:"";instrument (PCI) to measure the pupil control :l.deology




| .school is v1ewed as a social institution composed on an f
i.'_::.nterlocking network of social relationships and shared i

f»‘,fv

I orientations which ‘serve as. s;andards’”for behavior.- 'Bhese

._;-. ¢

‘1 relationships and ori‘E"n"tations give rise te the cl'imate f.f'. '
‘ :or personality of the s*chool. This research vi“ews pupil

| «‘:f‘:control ideology as existing elong a continuum ranging '
f:}Om "custodialism" at one extreme to "humanism" at the ',
- 'other. "Custodialism" is define’d (Appleberry and Hoy, 1969)
;‘.g_:‘as being characterized by the maintenance o:t‘ order, imperson-
'--"‘". -':: ality, one-way downward communication, distrust of: students,

B ) ,':"and a punitive, moralistic orientation toward’ ‘the' control

o

'.of students. l "Humanism" is defined as stressing the _ / I
1mportance o:E‘ the 1ndiv;gduality of each student, and isc
'.marked by ‘an accepting trustful v1ew of students and U
| ;—confidence in. the studen?s to be self-discn.plining and
respons:.ble. ‘ , , | " : .~ | . .
The human:l.stlc or custodial orientation of the
educator is determined through use of a Pupil control )
Ideology form wnich is a 20-item instrument using a f::.ve-.';'
pomt Likert-type scale, scored from five (strongly agree)
to one (strongly d:l.sagree) the lov:er the overall 50OT8,.:.
the more humanistic the respondent. ‘ Studies employing the
. - Pupil Control Ide’é’ﬂ.ogy form have repOrted many. findings as. "_,': - .x
- si‘gni,fic‘ent’. ' For example, V!illower, Eidell and Hoy (1973) ; g

).




. }» s..ﬂ' ) ”: n_ '“-‘-.' .:. . ‘ .‘ lh:; , : , . -.—"'."’ C - :I" . " ) ‘. ' e”,".'.tt_ s et ' ,',\!' K
. ‘...'A. ',\ . .' e , .' . ’.:._: ,"-._. .. . '.‘ ,\ '_. . i 4 / , ,~‘, . '_',. _w_ . s , . 56, ) _x‘ ]
. "Z‘report that teachers are 1ess humann.stic 1n pupil control S
E 'fideolosy than Princn.pals. Hoy (1969) r-eports that teachers S

":-_become signli‘lcantly more custodlal in. their pupll control ‘.‘: R

- "ldeOlOgy after student teaching, and even- more after their

T :":i‘:Lrst year teachlng. Ap)pleberryr and Hoy (1969) found that

\ teachers serving Jin open schools Were significantly more o “
,j:humanlstn.c in pupil centrol :Ldeology than teachers .‘ / h “ ,
’ .'.t'...._—-i-:-'}.serving in: closed schools. And Bea,n and Hoy (1974) S b. ', o

'~I.1'A:E‘ound that, part:.cularly i‘or male teachers, pup:r.l“ control , i

R :LdeolOgy lB s:Lgnlf:Lcantly related to the instruct:.onal

clmate thch is established wn.thln a classroom.

e BRI
b iR AR R R At S s e e I e

el

LY Although the researchsln pupil control 1deology Lo

"".j,_has generated many :Lnteresting results, there are still

S ORI

‘ii_,}'-'many problems 1nherent :Ln "the de51gn of th:l.s research.
"7I"‘;‘~The most 1mportant :anolves the defln:.tion of the : .': .
independent varlablss used in- the studies. . For exampl-e, .

,.:,

S /teacher def:.ned as hav:l.ng a. "CUStOdlal" pupil. control

R T S T S

Rele L St o SR SRR,

D O RN
- .

"-\:..deOIOgy 1s descrn_bed as one who stresses order, 1s

w
e va"
P

«

Lo B LR
., '_:meerBOnal, dlstrustrul, pynltive and mora_'L:Lstlc. This Lo

R 'geflnltlon confounds many :Lndependent variables that may .
""'..funct:.on separately from each other, for example, warmth,

',boundary control and response to dev:.ant behavlor. As ‘

,, . .-
TN o L ey ekl Py R i S

' ‘w"j’ DeMbo (1977 124) states, wsrmth and f:.rmness are . not always

' ““ :_n oppos:.tlon to each other,.but may show a carn.ng att:Ltude ‘ ' ;

R
Vo

on the part of the teaoher.;,

e e ‘. The use of the adjectn.ve "humaniet:.c-custodz,al" SRR L

- R SRR 4 .
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o

is a prime example of what Fla.nders (1967) cautions about
when he! states that "...:Lt is in the choice of- adjectives
that researchers reducg their scient,ific integrity by L
1osing their ob;]ectivity..." (Flanders, 1567, 13. 101.1.). :- R
These labels demonst}rate the polarization of attitude that
serves only to distl;nguish the "good" teachers frem "bad"

",.,,,teachers, as d*ihcussed by Dunkin and Biddle (19?1.;). \As a

not prov::.de any real insights intow the dynamics of teaching
effectiveness. 4 Also, these studies generally gathered data
through a s:.ngle administration of the PCI quest,ionneire
with no attempt to observe the teachers in the classroom
or to measure the - effect of the teacher's pupil* control

v

J.deelogy on student achlevement in the classroom.- ‘1;-'

The need to dlstinguish and deﬁﬁe the concepts of
warnth and control i stressed by both Soar (1975) and
Morrison (197l+) Mot‘;‘ison (1974) states that a ma;jor g -
problenr with the study of the concept of control, ae control |
‘is currently used, is that ERY has too many overtones and ,

' "".'_.connotations. Morrison offers a preclse conceptualizatd.on of
~iﬁ"'v'classreom control based on the concept of boundary control

o from social systems theory and differentiates among several

g aspects of teacher leadership behavior., Morrison B
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"“.Q;dlstlnguishes between three/dlmen81ens of 1eader behav1or B

"‘:;:that mlght be 1nc%Fporated under the concepﬁ of control-3f

‘
e DU SR M S St S :
Tad + A RRETI A AT T et S

ﬂ(1) speclflc response to dev1ant behavior, (2) the

TR

e

u:characteristlcs of the teacher's emotlonal relationship .;'f.ﬂjf

to the class, and (3) the ﬁeacher's structuring of the ff
classroom (1.e., freedom of movement, freedom to talk, and ‘i[ R

freedom of ch01ce of work task). The followlng sectlon

S i 3B e 3 e e 3 iy, SR 55
- - - .

o .

%H;actzon the teacher takes 1n response to thls behav1or.‘;"ffﬁj

Research studles'(Drelkurs, 1968 Gray, 1967) have shoun

that many teachers remaln concerned for "surv1val vif”

EN




classroom.: Soiomon and Kendall (1975) initiated a etudy

el o
s

which compared teachers' disciplinary activities in If

traditionai and open claserOms.. They found that although
the ohild misbehaVior category dld not show a~518nificantfff-\

difference betWeen groups,«the teachers' diecipline and

criticism-scores were significantly higher in the - & T{"

traditional than in the open classrooms.,."if‘;"

.t

« 3
"( -

.']f;}.:j'““Kounin and Gump (1961) paired 174 boys and girls

.

. ,.-':';-.'

-Amorefaéére551onAand tension than non-punitive teaohers,

. _,- RUI
. +

punitiveness of the teachers detracted from chiidren's« i;ﬁﬁ
R o ‘. 3 E ..,\ .

3 coneern with school unique values.s They concluded that

children uho had punitive teachers manifested more

.\.

..t‘- ,--l.-

~"'-aggrexész,on 1n/fheir misconduct, misbehaVedtmore frequentl& '

,.'_ ;‘ .,-.- ‘ ., r

'values, showed somelreduction in rationality pertaining

to school conduct and developed 1ess trustfo:ﬁschool qdﬁ

'x.

These

0 .
AT

'ﬁbehaVior modificatien*in the cleesroom. Thie suggests that
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L behavior,' In‘further studies in the area of claserOm ;%-l
,.igw‘ﬁ management and effective teaching Kounin (1970) fOund bhatf B

. teacher withitness is significantly and positively .”'fft'ifijsvlt;j
correlated With student work 1nvolvement and freedom fron ﬂfe-'-l. e
deViancy.' However, evmdenoe concerning the relationship ST
of pupil work involvement and deviancy to achievement in ‘f}fii.:?‘;ﬁwsvl
learning is somewhat conflicting.; Fbr example, when Irving E i‘ '
and Martin (1982) attempted to replicate Keunints ijﬁfflf:f f,fff;'¢-~

correlational research findings on Withitness they found ",

discrepencies which they attributed to inconsistencies in

cheoretical and methodological/operational definitions.};;fkf
.;1n other studies Hudgins(196?) found that in only two of

nine junior high school classrooms was there a relationship n“fe::nﬁxg.
between attention and task relevance of thoughts. Lahaderne
(1968) found that attention was pOSitively related to i;:'

achievement in reading, arithmetic and language hut not to,w'ﬂj-*‘””

3
attitudes about school.‘ Cobb (19?2) investigated“the':'-fbgfﬁ ;Ei
prediction of academic achievement from rates of specific ;ZQS;W g’

1§task-oriented and non-task—oriented behaViors. He used ‘,““” :E%
observational ratings of child behavior and differentiated :g?
work involVement 1nto attending to task, talking toranother ;éﬂ

N J i?}’pupil about work and talking to the teacher.;ﬁ ‘:also-f_\ f; 2?
‘;?;fiﬁfildiVided dev1ancy 1nto self—stimulation, eut of hair and ; i?j
‘_i?ﬁinapprOpriate talk. Behavior and arithmetic s. es in one 'f:

.....

'
i
i,
i




A

';?”fstudies in. this area.e?ﬂl

h HEAES
. N
o,

reading and spelling were only £cund to be predictive
w1th1n schools. AttWell, Orpet, and Meyers (1967) also

showed that a behav1oral rating for attenticn made in

kindergarten ﬁas an important predictor of the same childns ST

reading ability in the fifth grade. N

-

Morrison (1972) studied the claSsroom as a comp

social system in which the teacher ie viewed as a man

[ OO

5 who must ccntrol transactions in order that the learning “ﬁriv

task be accomplished. Hexadministered claesroem boundary

;questionnaires to 32 fourth,pfifth and sixth grade classrooms N

nand concluded that teacher actione to stop undesirable

student behaviors are less important than the climaten .
of expectations a teacher creates concerning what behavior ”11“1
is appropriate in the classroom.' ThlS study is 1mportanti”'
for the study of classroom control because it attempts to:; e
operationalize the concept of social systems boundaries

as applied to teacher—control 1n classrooms and thus

i‘avoids the problems of polarization that plague -other

Morrison's (19?4) review differentiates among the
several aspects of teacher 1eadersh1p behavior, specifically

(1) response to deviant behavior,(a) the teacher's ﬁQ' ?::llﬁ'h';

emot:.onal relationship to the class and (3) the teacher's

structuring of the classroom.' The theories presented by

Morrison combined W1th the operationally defined terms

R

'J'.-‘. .'\ !




: ; 2 R “%.
- woffer a new approach for observing ciassroom 1nteractions-“
3 'ifﬂthat allows the researcher to avoid biases inherent in E ' .
{; most studies of classroom control..pa _ ﬂhvf _ ‘
' f. Research sugsests that classroom control cannot ”'liiéh:‘ﬂAjTE ';
. e T be v1ewed as a globaf—concept, but must be specifically “L ' o i
"H‘}fffi:iaixdefined and studied in relation to learning tasks and hﬂ-:}fti&&;é'“-
I :“'fthe grade level of the pupil. Further investigation of S é
zti::fthese three dimensrons of classroom control as defined ._i?“f':;ﬁilhdi
."éi:ﬂby Morrison (1974) may prov de relevant research data. ff; ;ijﬁ ‘;hfé'
SRR B : o,
{:? ;f; Research;suggests that classroom control is a s ;
ziga?krf“:ifﬂfisk7complex conCept. In particular, warmth appears
; | if irs;to differ from other aspects of control, such as :;E‘fﬁfff«‘
f: e 'i;response to deviant behavior and control of B E"
ij‘f;r;“f;ﬁi;;ft'fffiiéfmovement, talk and work ch01ce. Studies 5150,%§ 3}g%'lfl§
L ) ‘%suggest that ‘the question of direct versus L ff';f;f,;j‘%Ag

fq.;g ;fjhfl;ﬁiindirect teaching remains controversal. Recent ‘ ;f'*f“ﬁi'

ffsjgff;fjﬁjfxftpjﬂfstudies appear to contradict earlier generalizations

“'ﬁffthat 1ndirect teaching yields more positive

P

'T;jmg?fﬁoutcomes.vuﬁ’f~?/“ff:“_Tf”.u?’ﬁ~:'Pjﬁ"rflﬁ.{‘tj,ﬁﬁ,JJ“

RSN RN TESREEF SR PR B
- - Yot .t

X NS 5:2W1th respect toxreadlng achievement in :;fﬁg*ﬁ”th ;; _
' : r?Partlcular, the research suggests that Warmth : ;'gi?
j%i ?f}iis an 1mportant factor for reading achievement o ‘.iiféi
.;Wand that learning tasks and grada\}evel | ’fij::'; -ﬁﬁl

; " ,influenca the outcomes. . ’ i R | i !
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i g uMETHODOLOGY-AND RESEARCH DESIGN

w1th the aesign'and

e T

This study;is parﬁf f

in this chapter concernlng the locale‘of“the”study,“the

‘.';l

-,. .y tar

population from which the aample”was drawn the nature

o PN H .0
‘o ‘n\ b,
o

bf“thg 1nsbruments used in the'studyrand”

e iées) .

Ihe Lgéble of the'ggg ¥

locaxlon of this study consists“of all primary

f St,.John's,“Newfoundland, Canada. This includeé' ?'

approximatei&'aoo schools, 25 OOO‘classes, and 50 ooo
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classee in grades two and five in the above schools.; The ’

Schools are 1ocated in urban and rural areas‘end range

.;.

rromupommunities with only a. few families to a city with

T
L s

a population of about 100 ooo. School si'zes renge from

Ty

two or three:room schools to schonls of about 600 800

O A
:-‘. -__-_a.A_"“‘..-Q--'\m

e heve genera.lly been tra:l.ned at a single institution,

jv{AMemorial University..,Also,:Newfoundland schools have,
until recently, had a strong effiliation with religious

r-.,

denominations. This affiliation still-exists in schools

r"

of the Roman Catholic and Pentecostal denOminations.ftﬁy

};Schools of most other denominations were integrated some

years ago. All schools‘are part of the public school
. L
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“?*foi grades two and five teachers in schools in the pOpulation

: area. Teachers with 1ess than twc years of experience

;'were excluded from the sample becanse it was felt that

5jathe planning and operational problems of beginning

xteachers may be of a different nature from those of

7ftexperienced teachers and therefore would complicate the

‘5siiresults of the investigation. Specialist teachers Were j}ff
f&}also excluded from the sample.}yil“" : |
Early in the 19?7-78 academic year, the

:lfzgiave permission for the principals and teachers in'
‘ heir schools to become involved in the proaect'iﬁ they
W1shed to do so.; A sample of schools(nas then selected

and the prlncipals and teachers approached.-\ All but four

AT

of the teaigers volunteered to participate.riln Septemben .'ig"ﬂﬁ'

however, it was found that eighteen~of the teachers were

unable to continue in the project because of reassignment ,'g:}fﬁ

"'fi or a similar reason._ However, all but'one of their

‘replacements Were Wllllng tc become involved in the project.';j;iie'

Four had to dr0p out because they would be taking maternity

leave later in the year, and three others could notﬁ*

- coutinue because their 1nvolvement 1n team teaching made

.fthe schednling of observationﬁsessions impossible. In

only three instances were all the teachers in a school
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of the teachers' choice. When it Was not posszble to

flnd replacements for teaehers w1th1n thelr schools,ﬁf.fu
volunteers were eought 1n other schools of comparable
f‘size 1n the same or nearby communities., Overall, the

changes made in the sample were npt regarded as causing

a:ffl students for other subjects.- The average grade flve 5:

class was 27 8, ranging from 16 to 45 students..,;l;

A

Data Collection j}éﬂ*i

The prlmary purpose of thls study Was to examine

relatlonshlps betueen classroom control and reading

achievement._ Although the Teachlng Strategies Project
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The classroom observation instrument consisted of three o e, T

. . ' . o [

forms for observation of. the teacher, individual pupils

£ oo -

tH;} and global 1esson characteristics. A detailed description

)

of the instrument_may be had in the Manual for c1aseroom:m:

.-- oo 3N

ﬂhse;Vers (Crocker et al.,1978). TOgether the three

s

e A\I",,

:'1* systems~cover dimensions of content, grouping; type,of

AT L ..

sar

In aadition”‘

Lo
. i
- ,." i)
.-'.- %

the observer completed an anecdotel record form at the

end of each observation session in order tO“record unique

r,: “ n'._

"for unusual events Which could.not'be captured by the

. N . '1,' a3 A ol

The classroom observations Were conducted by six»'

J ~ W '-\-

' Tull-time and one part-time observer;'* o <o

The ohservers were then placed An’ school

‘olﬁssroons similar to those in the research'nroject for

f
" W

two obserVation sessions 1n the finalAWGék of observer.,-

SER R
l?ﬂ}ﬁﬂﬂ_}?“ u".“““ =S~ IR



L reading were used._: )

- y

Observation sessions were defined in terms of

s

A”['periods heginning and ending with natural breaks 1n the

titschool day.‘ Each observer coded about three class sessions B

"fper day. Throughout the school year each teacher vas
‘-f,obsérved for an average of 21 obserVation sessions, of

'ff’approximately 1% houre each. On average, observation ”'}"

.,,

' *‘ During the observation period the teacher and six

t¢pupils (selected at random using a claserOm seating chart)
were observed.; Although it was intended to ohserve these
same six children throughout the year, three other children .
were also selected randomly in case of absences or transfers.l"
An observation was defined as approximately a 30 second period
in which the ohserver concentrated on one target person. In
*f:one coding cycle, six teacher observations, twelve.pupil
observations and one global observation were obtained.

bObservations were subsequently aggregated over lessons and

N
subjects w1thin teachers., For this study only those

observations occurring during lessons in language arts and

v

The Gates-MacGinitie Reading Tests were also administered
as apre-test at the end of September or 1n early October, and
: aszapost-test during May. Both tests were administered by the
classroom teachers, who follOWed instructions prepared by the

Teaching Strategies staff. The tests were usually scored by

.“*

L

sessions covered lessons two subaects, so that each ‘f,77§

' fteacher was observed during about 40 separate lessbns.’j:,f'f i

the staff, although sometimes teachers scored their own tests.g,;f
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‘ yg;iable o h |
| ‘“_ For purposes of thls study only areas con;erned : ,
*;:spec1f1cally with classroom control were studled. Classroom
-lfxcontrbl, as defi;Zd by Morrison (19?4) had three dlstlnct

B "_ﬁ"areas, (1) warmth, (2) response t? deviant behavior and
i;jA';-'ti .H}.':3 (3) boundary control, defined aspfreedom of movement, . R
L " talk and - t%ﬁk Ch01ce., It vas possible to make a direct IR %“
“assoc1ation between observed variables and the flrst two |
:‘dimenslons of Morrlson s framework. A comblnatlon of |
li:ﬂ, fivariables on the\pupil focus form was used ‘to. create ";Bf‘
| 'varlables correspondlng to the thlrd dimen31on. t ,

A Morrlson (1974) describes warmth as the degree of -
““gsatlsfaction or of other emotional or affectlve react;onslf

iqf,,._of class members. For purposes of this study, the M ga

‘ d:for Classroom Observers (Crocker et al.,1978) defined - ,fm“'n
H'xj\‘t H{l;warmth as "...the extent to which the atmosphere of the SR
4,:5'"" 1_'7f'class 1s relaXed and comfortable or: tense and uncomfortable.
| “ﬁf.rfiplt also encompasses the degree to which the teacher
;5}Q,l\hima1nta1ns p051t1ve 1nterpersonal relatlonshlps w1th pupils"5
.-?,;. ‘“;_ (Crocker et—aL1_49¥&rﬂa—é%QT The dimension of "warmth" )
L was ‘rated onJa flve—p01nt scaje W1th descrlptlons and i

.jratlngs based on the EL;____for”bbserver _gtlng Scales by
" Ernest McDanlel (1974) McDaniel found: that the Observer
‘,}fRatlng Scales have a relatively ‘high degree of construct

Yoo ‘

~‘validity. The constructvwas described so as to mlnlmize ,#ﬁm;?ﬁ

- T
C e




ambiguity,and the p05sibility of projecting subjectiue f-;_:?T‘ :'g:Tf;

: interpretations into the dimenSionsnas been minimized by)

o procedures (Winer, 19?1, pp. 283—289) for an index of
ic reliability among multiple audges.; These reliability

'

on disruptive behaVior", were based on MOrrison (1972)

. ”f records the way the teacher responds when disruptive_ f%\*f“‘ ‘. U

L K o
. of whether the teacher was interacting with an individual, R &

S

providing definitions of behaViors that lie at various

pOints along the continuum. Reliability coefficients for fli;ﬁ”- :

~this construct were computed on ratings of the teacher ‘;"“lhAﬁf., 4o
o behaVior that appeared in a training film. Reliability .‘l3~‘. f :kf“

coefficients were computed using analySis of variance -f'?;_‘,ﬂ'_",t -

1! ?..:-‘&:u -

a-

coefficients for warmth were .95 in the McDaniel study.‘f 5;1}:3”‘

The variables for the second category, "action “j."

and Kounin(1970) .These studies found that specific teacher ‘ _;
attempts to stop deViant behaVior after it had begun A ;% .
appeared to have no effect on the amount of deviant or :é
productive behaVior in the . classroom.“ In this study« f
deviant behaVior vas only coded if the pupil's behaVior 'g
i

elicited teacher action. Action on disruptive behavior usziu i

behavion . oceurs, and the categories vere coded regardless 3',~\11;I72”i

& group or a whole class.- e Agj' R S AR

7

The third category included in classroom cOntrol

was "boundary control" which was described by Morrison S :v’j ,\

.fe._ . — T R o e e ST e v . .J.J«m‘.‘.JM;L‘W
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.,"students with regard to control o':t‘ talk, movement, and
S Jffwork tasks. Although there is no single category for

'*nuadk"i"boundary control" in this study, categories in’ the
'-:x;instrument were concerned'with locatlon of the student

f;task choice. and communication group\ and were Well able to
v':;fulfil tHé criteria of boundary control as defined by ,

Morrison.: Descriptions and definitions of the varlables ﬁ
i uséd in’ this study have been - given 1n Chapter I. More

ﬂ,detailed 1nformation on the variables day be found in

i?;iﬁfi.Manual for Classroom Observers (Crocker &t gé.,1979). '

::--6. - The second'instrument used 47 this study was the
1978 edition of the Gates-MacGinitie Reading Tests |
(MacGinitie,,1978). Thé'pre-test used form 1 Tevel. B-for-
grade two, and level D for grade five. Form 2, lenel

E and D, were used for the post-test in the spring., This N f

instrument vias. used to measure readlng achievement and

[“,ﬂ;' conszsts of two subteste, the vocabulary test and the’ E
o comprehension test. The. vooabulary test-samples the'yi
'; student's readingfvocabulary and 1s prlmarily a test of
hi viord hnouledge.' The comprehension test measures the _
student's ability to read complete prose passages with ffl-i»'
understanding. The questions concerning these passages .

i'! ’

test both 1mplicit and e&plicit understanding. The Gates- S

'ff%:f' MacGinitle Reading Test had previouely been widely accepted

in the Province, and the value of the test as a gen%ral

: h& measure of reading achievement has been well established.
' B . S P o e
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geligbilitx A}.i<f1§“5-fﬁ'.}r f.i»ffll‘f‘f;f 2:3”ff Lo
In order to obtain reliability in the beginning ;;iin,_gifr

T O I R kB UL o .

: ﬂ of the study for the coding of classroom observations,

discussions, training with video tapes and practice _';fj.equfﬂ

coding u51né pairs of: observers were continued until atL;f:-‘"‘””

L - L - PO Iy
ekt m £ s B o S o o e a0
Sewh @ S0 BN L S o

least 80% agreement among coders was reached...Af?;fb?:Qf"“””'

Subsequently, a. generalizibility study was yiﬁlfﬁig'?;;

P

conducted using a random sample of data from the main

study.‘ A balanced design was created incorporatipg the ‘
facets of observers, teadhers and subaects and the Egtﬁ.ii:ﬁ;ﬂgtwﬁ.
appropriate interactions. 63 ” ._f
were used to adJust data for observer effects as equlred B
and to determine which of the classroom observation fﬁﬁw”’r
wariables were sufficiently stable to include in the L .
final analys:.s. , ' E
_ U For the reading test used in this study, MacGinitie‘ Vlif:? )‘ﬁf
(19753.;eports KR—20 reliability coefficients of .90 ' .;a‘{;ﬁ 5§,
and .92 for both the vocabularj ‘”grcomprehen51on .3't‘ifif¥-#; 34

subscores in both grade two and gﬂdﬁe five for the Gates-

PR o il LY v LR R e 0

'f} A e R L
RN MacGini 1e Beading mests. ,’:,J,g“ ,,u~;k.n.w¢~h'-ﬁ.a et

Ireatment ‘of Dat f,'?,fiﬁ*éﬁ*:ikj-”f o I,f;;*;]‘;gv;;*'"“

f{,. The first step in procesSing the data involved

retrieving the raw data for the 1ndependent and dependent

‘ dzﬁvariables from the data file.‘ For ‘the’ observation datar.wyﬂw

e Lo S g
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)
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'.3this involved aggregating coded data first to the lesson
iiiflevel for. reading lessons and then to.the teacher level.: o
':."iThe data for grade two and grade five were treated separately '.‘:'.
ﬁ%in this study because it was felt that the different |
"‘ﬁ‘.nature of reading instruction in the two grades and the
':.edifferent level of maturity of the students may influence_%-f
‘T‘r,“_the results. This- study is concerned with the power oﬂ
5 ~ the dimenSions of classroom'control, as defined By Morrison
'ﬂfugrf,-tif;(1974) t6" predict reading achievement.' A two stage ‘
R 1': analysis was conducted in this study. The first stags
? involved the assOCiation between the dependent and b
ltf independent variables.» A correlational analySis was
lh,first used to determine if a relationship exists between

”:]f the independent variable (warmth, desk, task, talk, mild '

oy

‘reprimand, severe reprim dy - threat, punishment and other)

:?and three/bomposites (boundary control, response to L
: *_?pdev1ant behaVior and total control) Total control-cdnsists
i_.of the compOSites of high warmth high boundary control and
$f'!ffﬁ' tlow response to deViant behavior. A regression analysis
u\""fivas used to determine the con ribution of each of these .
:,composites to total control. Data were analyzed uSing the SPSSZS'L”‘
NEW REGRESSION procedure’ (Hull and N:Le, 1981), following the

o '“;i TEST Option, which essentially drops each component to be . testedw
' a' from the full model and measures the change in’ R produced.,,\;

The second stage of- analysis examined the question. T

IS T . ., L ‘- . V7
PR \ . . .
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f whether the independent variables have a linear or a B

nonlinear relationship to the dependent variables of "‘-E -

"y

reading. ; In order to test this, teachers were divided",l»» s

Ao

into groups on the basis of the independent varia'bles.\‘,.j' '

'I‘here were usually five groups for each variable; howeverij,; ‘

some areas of response to dev:.ant behaVior had a high ‘ f -:::':_" S

'1

: ".,.number of teachers who were not observed usmg a response

f,so -in this case onl—y two or three groups could be formed

T

'An analysis of var.’l.ance was applied, followed 'by tests
. _ ‘ for 1inear f d nonlinean«trends. The computing procedure R
. ;I‘;‘_.‘~ u’t;ad for thi part oi‘ the analysis was SPSS BREAKDOWN, "~‘ .

using the ANOVA option w:Lth separatiou of trends for TR

1inear and nonlinear regression. The s:.gnificance of the"_"}-" R
linear and nonlinear relationship Was determined by the -
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. By .

'J“e}f | ThlS chapter is primarily concerned with the results

"rof three observational varlables labelled desk, task and

| CHAPTER Iv"]f',;'_”,r SRR

RBSEARCH FINDINGS
¢

INTRODUCTION

e
oy
,ﬂ'\f -~

1iiof the tests applied to the dimensions of classroom control '
':jas defined.by Morrison (1974)- This study 1is concerned ,];}fﬁ
‘t5ﬁ1%With the relationship between reading achievement and o
{:;the dimensions of warmth, boundary control and response

.ito deviant behavior. Warmth refers to the extent to which
.:’Ithe atmosphere of the class is relaxed and comfortable and
?xi‘ﬁhﬁ degree to which the teacher maintains positive inter-

. 'jhpersonal relationships with pupils.' BOundary control refers ”

:Jto constraints on pupil action in the classro and consists

.

:”,talk. ReSponse to deviant behavior is'a record of the way
';‘ghe teacher\ifts when disruptive behaVior occurs and is '

.?composed of rive observational variables, mild reprimand,

av

W;isevere reprimand, threat, punishment and other. An overall
::;dimensfon of classroom control 1abelled total control, 48"
?;falso tested. Thls dimension 1s composed of warmth, boundary
il]control and response to deViant behavior. The hypotheses
'::*to be tested stated. that ) varmth, (2) boundary control,
“%f(j) responsemto deviant behavior and (4) total control

are significantly associated with high residualized reading
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féaf‘ :'gain scores in both grade two and grade five.:’

ﬁw;}jfipfl* B Two’ stages of analysis Were used the first was

:? 4ﬁ'jfgf'f?;iconcerned with the correlation between the independent :%;Effjf:fnﬂ_'égﬁ
- & ‘ ~“'.:';and dependent Variables and the overall predictive value'?“ R
i g , i;jfﬂjOf the independent variables. The second stage examined R 3
. "Lthe question of curvilinearity raised by Soar (1968).;;ﬁi;q;¥;€;~?ff_§rff
.'An analysisof variance was applied and an F test used .:":qh‘i;;f’ f\f
:; ‘ to determine the significance of the linear and nonlinear f” ‘%‘
nf" 4}f . o c .{ S hfw?f] Qél
T '5-: . This study is concerned w1th the power to predict | <
i} AR reading achievement of the dimensions of classroom control ’ Q:tf.«ﬁﬂ:
é :i ‘;f, : ’df;defined by Morrison (1974). In the first stage of analysis ‘? K ',g
f% P Pearson product-moment correlation coefficients were‘ﬁil ' E,
n' s a;;g.ﬁﬁi;computed between the,variables defined as constituting - fﬁﬁfﬁf{? .%
?2 'iin t;.ai;:‘ *classroom control and re81dual gains for vocabulary, »;,372;:' ) 13?
_ '"comprehen51on and total test scores Of the Gates—MacGinitie . ‘éa
. - . Readln@ TeStEfOT'grades two and five. The results of the j?fflz'. :é

i i
i

o /3f”f analy51s appear in Table I. In grade two there are ',fij:ufix

:ﬂ'significantocorrelations between warmth and the three areas

?,ﬁof reading achievement at the .05 level. In grade five*“igkvlr

'_#warmth is signréicantlf correlated uith comprehension

:;gains at the .Ol level and With total reading gains at

} 'Z"- ety

v At T o PR L i 28 s
= . .. e

.Sy,

Bl

'fthe’}os level., However, the correlation between warmth PRSI
the critical level...lt :‘i*“;' ‘

‘fandfvocabulary is just below'




Pearson Correlation Coeff1c1ents ror Dlmen51ons ofi.
Classroom Control and Vocabuls ;> Comprehension. and -

o D Total Bgading Ga1n in Grade.! ptand.Ggade,Five_ 5

i e Grade Two wrgiten ’ .Grade Five -

ST JUR ey B

gﬁlﬁ Vbcab. Comp. ) Readlng Vocab. Comp. 'T.‘Readlng

“Low Response to Davzant
‘=1Behav1or '

Mild Reprimand

LSRR

Severe Reprimand
Punishmeﬂt“ﬁ
Threat

. 'Othe; B
Total Boundary control

Deviant Behavior,,;

',,, s

Total COntrol
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» ,,:In grade two the correlations for the variables of boundary :

¢ Saeagapaaie

w :;z,.. sl 9.:- .

L control do not show significance with any oi‘ the areas of

' reading achievement. . Also, these Variablee show approxlmately'.'

N

:';isimilar correlations. -’ In srade five the correlations
o 1:'1"'between the variables of boundary control and reading .
o achievement vary substantially in magnitude. High control

.~"of desk shows very low correlations with all areas of

R T - BPE SR S

. 1 s e .
PN - e
,,;;i-:.xz..:.:;.n'-.' LY
ool I

St el -

reading achievement. High control of task in grade i'ive

Q . . - el ::':. oL
S

4 g ., ‘shows correlations for all areas oi‘ reading achievement
L ﬁ,':';.g_."‘.o:".that are'f signii‘icant at .01 level.v High cqntrol o~f talk
S ",in grade i'ive shows a. signii‘icant correlation with N
comprehension gains at a level of .05, but is not | ' e

3 .'I"significantly correlated with, vocabulary or: total reading E I :"
D:gains. - 3

4

B In grade two the correlations for the variables R ‘

| "_-of response to denant behavior are- all non-signi&icant Sr;

; . except for mild reprimand with comprehenSion and total L “a

;,:"-ii‘readins which are significant at a level Of .05. In grade / ; ‘ : i

;;::-five signii‘icant correlations occur more often and are . j

) "'A"~"5-l"‘7greater in magnitude. Low mild reprimand is significentky J

._v";_-ft‘correlated with all ar‘eas of reading achievement (vocabulary, : !

p< Ol, comprehension, p< 05, hnd total reading gain, P( . 4

:_;:-j.01). ‘Low severe reprimand is significantly correlated W:Lth |
A '-‘~={:‘.v0cabu\lary at p < 01, but not With comprehens:ion 01‘ total 5 R
| K reading gain. Low punishment is also s:.gnificantly ‘

"‘-.‘?,;_-l‘idorrelated \I:Lth vocabulary gains at a level of p< 01 and .

SR




AR
E total reading ga:x.n at p <.05, \but_not uith comprehension |
ealns. ST e R e ,
’1 The compos:Lte boundary control does not show :
significant correlations with reading achievement in o

' ‘_':.grade“two, but in grade five is significantly correlated
":"with vocabulary at p405, comprehension at p <.01 and
total read:Lng ga:.n at o (.Ol.g‘.;._ j ‘." . a |
In grade two the composite response to deviant §
behavior does not yield significant correlations with any
of the three areas of reading achievement.: In grade five g
this composite :.s significantly correlated with vocabulary .
at p <.Ol and total reading gain at p <.05 but not w:l.th

comprehens:wn.; S RPN

——— L i L. . e -

-

The compos:.te of total control, wh:lch is comprised of
high warmth, high boundary control and .'Low response to

dev:l.ant behavior, is signifn.ca.ntly correlated 0. all areas

level of significance 1s .05 for vocabulary, comprehension

and total readn.ng, and in grade five the level of significance

is .Ol for vocabulary, comprehension and total reading

In grade f:.ve the correlatlons between the

dlmensions of classroom control and read:.ng achievement

‘.

are much stronger and occur more oi‘ten.

ra
H

Between grade two

of reading achievement in both grades. In grade two the ' ‘




comprehension and total reading gain in grade five- | The only

“-"{ of all nine independent variables was tested using the;e’otal“ .

1
e L PR S

-and grade fiVe only the composite of total control is IR SR
signii‘icantly correlated With all areas of reading. ‘ ’
"achievement. . This :1.s significant at p—<—e5 in grade two

oo i
L L

“"--and B.X < 01" :Ln grade five. High warmth seems to be the
'«,most consistent signiricant correlation between grades ‘
;'i‘or the nine independent variables that dei’ine classroom

".'control. Warmth 1s significantly correlated with all‘ "

areas of reading achieVement in grade two and with

other variable that is mutually significant _is mild reprimand

i‘or comprehension and total reading gain. _ Generally

e

.
e oL N
SRR CAN SR

significance occurs more often and With greater magnitude ﬂi‘j

Py
v e

in grade five. 'I'his euggests that there is a difi‘erent

degree of control that lS hest for grade two 'and grade o

five and that the composite of total control consisting of

high warmth, high boundary control and low response to

a’ . L ite -

deviant behavior is more important for reading achievement

in grade f:Lve than grade two.

In order to shed further 1ight on the effect of the

e b S MRk W amat

e composites, and thus on Morrison'e model, ‘a step-down

regression analysis was conducted. In this analysis a full

model was first constructed in which the predictive power

N P O

squared multiple correlation (R ) Restricted models omitting

corresponding tQ the three compos:Ltes were then
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: testeii, in turn, against the full model. The results .of this:.
«analyéis are given in Tables II and III.. In general the

N multiple correlations for the ‘full model are consistent with
'v~‘.'the s:l.ngle correlations for the total control as reported in

o Table I, . However, 4N general, dropping terms from"the full

D There thus seems to be no part:f.cular 1ogical structure to . T
-the composite of warmth, boundary control and response to

' ;"-’deviant behavior. Rather, as Table I suggests, the predict:.ve

- of individual variables. These Variables appear to :Lnteract
'n._-in a complex way :Ln yielding the overall predictive ability
"A'of the full mcrdel. '

SR uonlinear Relationship ‘ C '_“‘_'.j‘. S , __,./?"/

‘ capable only of detecting linear relationships among

. ) .:.ndependent and dependent ve.riables.‘ However, there have .

of teacher control and warmth which is more ‘than the minimum N
. .,fbut less than the mwm(poss:.ble. To examine this question, K
.a dii‘ferent approach is required.- Although various trans-': _; o
L - i‘ormations of data are pOSSlble which allow ordering
5:-mu'ltiple linear regress:.on analysis to examine quadratic, .
. “cuble, logarithmic and other trends, there is no particular
'_empirical or theoretical bas:.s to suggest uhich type of.-

ST I

s ’ 't“

ERNE model ad not yield significant. changes in predictive a'bility. KRR I
- Y .

J »ability of any one of these components tends to be a function " i

Ordinary correlation and regress of techniques are

' been suggestions (Soar, 1968) that there lS an optimal degree
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curvil:.near-relationship might be expect d. (So‘ar speaks‘-.‘

of "inverted U" curves, but it is ju€t as plausible to

.

. speak of floor or ceiling ei‘fects Or other trenda which

have quite different curves) ‘ Thgn’ it was decided to . h ‘

Y

pursue this analysis at an - exploratory level only, and to . ‘
K attempt to separate linear from nonlinear tendenc:.es.‘

‘ Several techniques are availahle for this purpos:e. N

e gt e S Dl e R B
b ARSI [

" In an 1nitial analysis, teachers. were div:.ded into

~ groups based " on ranges. . of the. independent /va_riables and the - . ‘

i
e

"correlation ratio or "eta" statistic (Glass and Stanley,

SO SIREE I PR PIVEE PR S

19'70 p 150) calculated.. However, th:Ls statistic prOVed t'o e
‘be dlfficult “to- interpret smce no probabil:\-.ty level' could " ?

be - assoc:Lated w:Lth the measure of honllnearlty (the difference,,-

: .between eta and e ) (for discussion of th:r.s 1ssue see

VPN PTRRLL S

Glass a_nd Hakstian, 1969). Thus, an alternative approach - ,
us:Lng analys:l.s of variance was used, as suggested "b‘y"Hays

-« 1973, Pp.680-682)

- R

an -option for partiéloning sum of square into-the required

':'linear and nonlinear components. Results of this analysis .

.
RN S S A P S

) are presented in Tables IV -to IX. Group neans in the *’ o
o form of standardized durat:.on scores are also presented ,, R ,
in these Tables, to give a visual impression of the e Co g ' j
‘ ldifrection of the trends. . o T Sl
The results of the analysis show that there ‘are’ some 3
"s:.gnii‘icant d:l.ﬁ‘erences between the groups but these are - ‘ ' ,'
S A ' . \. Ca ‘ o ' ' o ) R ) .‘;.‘
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‘ m:LN reprimand, grade two for comprehension (p <.03) and
. .total reading gain (p <.0Lp). In grade five the only

A‘s:.gnificant linear correlation :Ls for) task for vocabulary

. -,(p <.02). Although nonsignificant, several other variables
‘show definite trends toward linearity, for example,' Warmth

. 'fin grade five, mild - reprimand in grade five and task in

- ¥
'behavior in both grade “two .and grade five it was: found

~that many ‘teachers \‘:ere'not' observed using: any'response :

-~ known if this is becéucfe there was: o deyiant behav:l.or or * 2 f‘ o
"-,if deviant behaVior was ignored. : Hdwever, because of this
E ’only two or three groups could be formed rather than the
: _five groups of the/other variables. With fewer than three : "
groups a nonlinear relationship cannot be, tested. Table p. ¢
'.shows the number of teachers who were observed using

‘_tvarious responses to deviant behavior.

of classroom control. However because of the small number

P c PR ‘ ' ' B L o T N . .
fo . ’ . . . B . L . ',,~ e, e
. ' : v . . .- T - R . P .
fre co . - . I . ' [ r. Y
., N . l ot * . v . . i * - ’ N T

for a linear relationship rather than a nonlinear relationship."ﬂ
>
These significant linear correlations are i‘or warmth, -grade

two for vocabulary (p <.Q,2) and total reading gain (p <.04), )

‘(p <.05), comprehension (p <.02) and total reading gain .

~grade two. 'Phere does not appear to be any strong tendency

toward nonlinearity for any of the variables tested. ~'p

L

For moat of the dimensiorrs of response to’ deviant

for many of the variables of deviant behaviora It is not

Several attempts were made to illustrate graphically

the trends :Ln means for groups for the independent variables

. a’,
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RSP Summary

o L.l .. CHAPIERV Ly

DISCUSSION OF RESULTS

INTRODUCTI{ON
oy

‘ The purpose of this flnal chapter J..S to discuss the _
"‘:results of the tests administered in this study. The _.-
- results_ Wlll be reported With respect ‘to accepting or

.,re;]ect:mg the hypotheses generated in Chapter one. . -
" 'A.‘._ 4... .". .g‘ '

The first chapter ‘in this study presented the statement

' *of the problem whn.ch 1s concerned with decis:.ons the- teacher

' .‘makes in the classroom with regard to classroom control, and '

' . the ei‘i‘ects these dec:.sions have on read:.ng outcomes. The

N "hypotheses to be tested were also formed in thls chapter.,

: hapter two presented a review oi‘ research in the area of '
classroom control and Chapter ‘three provided an outline of y
L the methodology and research design for the study. ‘I‘he fourth

‘ chapter presented the research i‘indings and this final chapter

w1ll examn.ne these findings in order to test for: reaection or '
) 'acceptance of the hypotheses. The flndings wn.ll be discussed

: ‘and the results will be compared to other studles concerned

'with classroom control and exam:.ned for s:.milarities and
dii‘ferences. L:Lm:.tatn.ons and suggestions i‘or further research

,in this area will also be c0ns:Ldered. _ b

95 N
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o '.',‘. L Statement of the Problem and Purpose of theistudx

The questn.on under consideration in this study

‘ | ‘eoncerns classroom control, specifically what kind of |
;o I & . R " ‘o ‘
' classroom control results in the greatest readlng ga:l.n '

LI o and does this level of control’ vary accord:.ng to readlng

activity and grade 1evel.

« o K 1 . One cf the 1n1t:.al problems :Ln the study was

‘ determln:mg which 1ndependent varlables c0mprlse

Vs .
l

: 'classroom cOntrol. Th::.s study used the defin:.t::.on developed
;ﬁby Morrisom (1974) whlch defined classroom control as
.cons,lstlng of three dlmen51ons. The flrst is the teaz:her's
emotional relationship tuith the' class, or warmth, The. ST ;;
-+ second concerns the degree of constraint of the children |
| with regard to use of t:.me and space in the classroom and ’ com

' 7with regard to interactions with other members of the ) |

' cla‘s‘s.A Tha.s is deflned as Boundary Control and 1s concerned

:wn.th decisions the teacher maleés concern:.ng freedom of

vork choice (deflned by the 1ndependent varlable La_sL_:_)
‘i‘reedom of movement (deflned by the 1ndeoendent variable

] d__), and freedorn to 1n1t1ate conversat:.ons (defined by

X | ~the independent variable talk). 'vTh.e third dimension of

classroom.eontrol ooncerns the t'e:acher's response to

(&ﬁfﬁ | dev1ant behavior and is deflned by the 1ndependent varlab‘ies
_\:“'!*"Jj/ . . of mn.ld- reprlmand, severe repr:.mand threat, pun:.shment and - s C ¥

othere. Dec:.smns are made in these areas by the. teacher

- - Ve




N

who is seen as a manager, respons:Lble for decidlng how ‘to

control the transactlons in the soc:l,al system oi‘ the .
‘c‘lessroom 50 that learnlng tasks are accomplished

"'effic:.ently ard effectlvely. L S

¢ A
" An overall dimens:.on called total control was also

',tested. "This lS deflned as high warmth, hlgh boundary control

. and low response -to devn.ant behav1or. This %imension was .

also tested for grade two and. grade fa.ve for comprehension,

vocabulary and total regd; ng galns, o

Data. used to. test the . power of. these dlmensions of -.'

' classroom control to predlct read:Lng achievement were gathered

0 dn a'large scale study of elementary classroom teaqhing.

‘-en.titled the Teach:.ng Strategies PrOJect. Classroons for

: th:l.s study were selected randomly ' frOm all pr:Lmary and 4

elementar_y schools_ wj,thin approxima_tely 300. kilometers of

. St. "John's, Newfoundland, Canada, and inclmded about 200 5

" schools, 2, 00(5 classes and 50,000 pup:l.ls.' ".'['he ssmple .for'

th:Ls study cons1sted of 36 grade two classrooms and-39: grade

five classrooms and observatlons wvere conducted during the

- 49?8-79 school year. Data was collected during approximately '

,admlnlstered durlng this per:.od. These 1nstruments '

"thlrty hours of observatl‘bns per classroom. Data i‘rom

-readlng and language arts classes were used 1n thls study. Pre- .

,

and post-@sts of Gates—MacGinn.tJ.e Reading- Tests were also ‘

o+

- provided the data used :1.n.this study to test the relat':lonship

R ey gl atms e

—— R
jgmnd
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of classroom control to residualized reading gain scores

for vocabular 'y comprehension and total readingq The

}

residualized reading gain scores are scores which are

e
7

post—testscores. This gives the residual scores and removes

P W Tte
- -

o any pre—test influence.)_;7.u,;3~33f'i:ﬂhﬂ‘,;ﬁfﬁg.}i,laﬁuha;:

Y 3 To detenmine‘if the dimensions defined by Morrison

(1974) as classroom control are important predictors of
’The first stage‘wa34éwsorrelational analysis, followed by

any of the independent variables or apprOpriate compOSites

F
of these variables were significantly associated with
..g_\_z_ S

reading test scores.i;u.. _ R T
o The °econd stage of the analysis Wam(concerned with
;*1:f; the question of whether there is a linear or nonlinear

?irelationship between the independent variables and reading

t- achievement This was determined bx dividing teachers into

groups based on standardized scores on the 1ndependent.f17”"3'
- .

variables, carrying ont a one way analysis of variance,

and partitionfhg the sums of squares into'linear and

-t L

'3”‘73 nqnlinear components.w

..“i
.—‘u

The results of these tests have been pnesented in g“*‘

Chapter four, and this final chapter will present and‘discuss

obtained by predicting the post-test scores from the Pre—test';:'

readins achievement a two stage analysis was condngted.“g:ﬁ*“}T

scores and then subtracting~the predicted scores from the ;j’~{ft“f"

a multiple linear regreSSion analySis, to determine whether ’f”k .
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.~ ‘the basis of ‘thése results. .Limitatlons of the study: and
: \_«”suggestions for further research ln the aFea Of classroom a0

hﬂcontrol‘will also be presented in this chapter.i.ff

The first hypothesis 1s concerned with the importance '3;

“'fof warmth in the classroom for reading achievement. It
fofstates that high Warmth is s1gnificantly associated w1th '~j}"tdhﬁbff;

‘2,high re51dualized reading gain scores 1n both grade two and

~~f¢fgrade five.- This hypothesis is generated from the work of

SR

.m;?christensen (1960), Cogan (1958) and Soar (1966). Qogan .5Zﬁiff;J-?§f

.:‘ii(1958) found that teacher warmth helped creative achievement . Jﬁ }}
3 ”Jﬁefln .the: classroom. Christensen (1960) found a 51gn1f1cant -”}HJF:;’
: Erelationship betWeen warmth and vocabulary achievement 1n }lxifgff. :
‘”txsfgrades four and flve., Soar (1966) u81ng classroom observations )
iof. 55 teachers from grades three to Slx found that warmth o ‘ ﬁ
*“-".f..:was‘ im'p‘o’rtant i‘or vocabulary, but made no s:.gniflcant ;: “
1f;%difference for reading aohievement.‘ In order to obtain a f
TN

Y sdearer concept, of tile relationship of warmth to readlns -. %
"ufiLachievement, a’ Pearson correlation coefflcient was calculated “ﬂ.r--=:
”ff:{for residualized readlng gain SCOreS. The results of the 'f;”;*¢;¥¥h"i )
;;Pearson correlation coefficient, Table I, show that the _-. '11 :
gﬁ”j;correlation for warmth and overall reading gain is signifioanti;”' .
""i{ffor-grade two and grade five. Therefore on the baSis of

'1~thhis ev1dence the first hypothe81s lS accepted. Comprehension:fﬂ.ff,éff;

§§Was found to be s1gnificantly correlated in both grades and :
*\ﬂuirvocabulary was. 51gnificant in grade two, but dld not quite -
» . . : . - JOTS v - o ~ : &:-. ) © g . N . ) ‘ _’ .
e -
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"reach Significance in grade five.; These results are in

’

L

j;;g;. partial agreement With other studies in this area.:;3fshdﬁ-wg'f%f3iﬁ:f

e

'f?Christensen's (1960) study of grade four and five students,

‘Sﬂfusing a. questionnaire, found that warmth was only significantly
"t%related to vocabulary gains.. In his 1966 study, Soar found

u}éithat 15 grades three and six, supportive classroom climate

1,

1?producedumore growth in vocabulary tests, but that emotional

iclimate made no significant difference for reading achievement.;

'}g-The differences in the-results may be explainedﬁby the=

definitions and pr;cedures in

7

Ajuse of different methods,;

M

”these studies. The”results do fgdicate,however, the

~z:iimportance that grade level and ths nature of the reading
:L;Ztask have in a study offnarnth and reading achievement.;:;.:ﬁfhyt
ﬁ,“. Soar's suggestion (1968) that there is a: curvilinear
ﬁ'E*relationship between warmth and reading achievement is not

l"::supported by this StUdY% The test for significance between

,;”;grgups for the analysis of variance shows that in grade two

“'Q{Lthere is.a’ Significant 1inear relationship for warmth and

'invocabulary and total reading gain, and that for comprehenSion ) ﬁfﬁ

BN

SRR » .
';;the trend is toward.linearity. In grade five the relationship

-{lS below the level of Significance adopted, but is in the

'*Tsame general direction.

O R S RN ‘.. .\ ',
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B desk. These variables involve ‘the’ degree of freedom of ;j ;f{ﬁﬂﬁ;ﬂf%ﬂf
o interaction the students—have\intthe classroom with regard . | :
to (1) task choice, (2) talk and” (3) movement. HypotheSis ‘;j“fiixggp(
.:~two states that high boundary control is Significantly rlf:':l.;“l“i.‘;

associated Uith high residualized reading gain scores in R

‘both grade two and grade fiVe. Pearson correlation th::‘:f Zf}fiif;fi;*

':ﬂfgicoeffiCienf"Ecores Were computed in Order to test this and :~cﬁ: ijffi

?it was found that boundary control was significantly related . ‘;f
?jj;toﬁall area:”ef reading achievement in grade five, but (i i . ‘; 152

because grade two Was not found to be significantly cdrrelated

:_

~?€fthe hypotgpSis is not accepted.i However, there are some

#ﬁinteresting aspects to ths independent variables between

.fgrades._ In grade five high control of the independent

: wvariable taSk proved to be highly ssgnificant. High control
'*‘of talk was also significant for comprehension but the. ]
"é'~other areas of talk andvcontrol of desk showed no G'ffﬁjj;%eTZ}ﬁ; ;A;fﬁﬁ
x?;significance in grade five.: The vast differences in the. iffii‘f;fE:ETZZ

- fithree variables in grade five contrast greatly With the iﬁ;e”t

results in grade two.’ In that grade all three variables

Yo,
Th ’

proved to be of approximately equal importance, although ifg'ﬁ
all were non-Significant.- nll“iﬂf:tgﬂa‘;“;ﬁ;m--_ 1a~vg{}@,%.gf :~1T€§.f¥
':‘ _ These results differ from the studies of; Soar (1966 égghg“fft'é%!*?
.“5?f1968) where it was found that low'boundary control was B AR S

iipiSignificantly associated Wlth vocabulary gain. He also

ﬂ

~""“".ﬂ-lfi'ound that for reading, most growth was associated either




hlgh warmth. FlandeJ;s Indir.ect/da.rect ratio study or
teasher influence found that students 1eérned more ;?'

.
o f »
- o \- 5 \

effectlvely as measured by standardized tests in classrdoms"f-}'m

-. P " 1 " ""- RS

v‘ < r, a A "‘u

-w1th moré iﬁdirect teacher influence (Amldon and Flanders, B

1961, Flanders, 1964).' owever, because the SOar?andu

g s"" 4

béhaxlor in the classroomwerethe most effeotive."

resulfs é&e in éxcellent agreement with the‘findlngsw

PR "

thls was a linear relaxionshlp.

* = oy

EXY

lv

1n grade‘two shov a llnear trend.L:The other variablea do,

‘;not show any strong tendencieS'in;either directlon. The;
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The results of the variables w1th1n the dimenslon ‘}:ig ot .,i

of boundary control empha51ze the 1mportance of understanding F
.,)”-. +, 15 AR
each variable.: The 1dea that a classroom must be quiet ;# 7/3L““7“ )

1th students working 51lently at thelr desk is not
. ./

upheld by this study.- Boundary control 1s shdhn to be of

some 1mportance for achievement in reading, but not all

"

variables defined as boundary controlare of 31gnificance.

B i'j s-ngh do nt rol

task in grade f%re and talk 1n the same

Response to deviant pehav1or concerns the response g
9 N & .

the teacher makes when a rule 1s
B .,” . " .

wroken. Only behav1or
that elicits a response from"the teacher lS con51dered

1n this study., The dimension of response to dev1ant dlﬁfiff;fiﬂ?iffifv
behav1or 1s a comp051te of five p0ss1ble responses defined
by the independent variables of mild reprimand, severe

reprimand, threat, punishment and other.-~Hypothesis three

: states that low response to dev1ant behavior 1s

é ificantly assoc1ated W1th high re51dualized reading gain

~Q scores 1n both grade two and grade five., Table I shonslthat

there 1s no s1gn}f1cant correlation betWeen low response to

"o

dev1ant behav1or and reading achievement 1n grade two and

therefore this hypothe51s 1s not supported.ﬁ

However, several




E N aspects concernlng this hypoth651s are of 1nterest._'FlrSt;,L5~VQ;.':r R

"“low response to dev1ant behav1or 1s signiflcantly . “:n‘ - (f:'

"correlated W1th vocabulary galn and total reading gain :
in grade five. Second, the dependent variable vocabulary

Ll f*;-.””‘,b]‘ﬁ gain 1s more hlghly correlated.w1th1nore 1ndependent variables'

I nthan comprehen81on galn 1n grade £1ve. For example,
L’}'vocabulary 1s 51gn1f1cantly correlated w1th (low) mild
ful‘rffw ;.3';‘f reprlmand, (low) severe reprlmand and (low) punlshment,.

'but only (low) ﬁild reprlmand 1s.51gn1f1cantly correlated

; w1th comprehens1on galns. These results 1llustrate _} ]
_ \ dlfferenc-es be’EWeen grades an.d between comprehens:Lon and
& é u;;f'ﬁi ?i" vocabulary galns. M6 - of lnterest 1s the low number of

| t‘;j.lgj_"teachers who vere observed us1ng any response to devlant
f;;ip‘“:i. “c{‘i"‘behav1or (Table X) ‘ It lS not known i thls 1s because '?’\
e ifﬂ .':: f:;ﬁlthere was not any dev1ant behav1or, or 1f the teachers

| l"~“9‘were 1gnor1ng dev1ant behavlor.; Evertson's (1975) study

Of Pralse “and. crltlc .St - ln the classroom reported that a : f:f'?”"’

A
1:;j~7 ,,ﬂ’ _ quantltatlve study provided an inadequate descrdptlon, and

LU e Ly

;)?ftén'-ﬂ.“_lj ' that how and when these dlmen81ons vere. used were 1mportant_'f'v

:;: o ﬂ’rfdff"factorS'for achlevement. These samé condltlons may also ,
{f b;{ 1}'"""apply to a study of dev1ant ﬂghav1or. In order to galn

' ns1ghts 1nto the'relatlonshlp between dev1ant behavlor “Q{';i“

-0

‘"and readlng achlevement, a more pre01se definltlon of- termsll‘ BEEERE A

. . 1
o ~ * “.,

R “Hr[r'\;&';.and more classroom observations would be~ necessary.,- ?_:"L'!}‘
o ’The analys1s of varlance test between groups to. L
1 ) ’ AR
; P determlne llnear or nonllnear relatlonshlps shows the only {” A
S " I 1 ; b
) ! L ' . . e 3 '
. A . '.' : . "
v . S |
\ " - \a.u..‘.;ﬂ-‘—’ °-- N . - ” ~ - il ”k 1
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"_551gn1f1cant trend was in grade two for m11d reprlmand for a
'~j11near relatlonshlp.t Mild reprimand.ln grade flve tends ' 3
'--toward 8 11near relatioﬂship and severe reprlmand in grade;%

two ShOWS no s:.gn:o.f:.canee. JI'he other Var:l.ables have fewer o g

';{than three groups so ‘no. nonllnear trend could be detected. ‘l E _Q'
Jothesis Fbur.- Maior Findin's and Dlscusslon i*r_.i;‘ ':.;f e

EIA

Hypothe51s four states that classroom control, as the
L comp061te of warmth, boundary control and response to deviant
'fkj‘behav1or w111 be more highly assoc1ated wmth residuallzed :l'nﬂl:(f=3>ﬁ.f

'R:T rsadlng galn scores for both grade two and grade five. In ,lﬁll}:g

RN

' J‘f_general, the correlatlon coefflcient tends to show 2 dlstinct

‘“?{'1ncrease when the composlte varlable 1s used. On the basis

‘a

B of thls‘%VLdence hypothe51s ur- 1s accepted. --?1'?£1l'“"“

Tables II and III shOw -a summary of the regression
" ana1y81s that was conducted in order to determlne whlch ,&: -'f{fﬂ"f

3 dlmen51ons contrlbute s1gn1f1fantly to total contnol. Tﬁe :f:;“,_,:?iv

‘only dlmeﬁhlon that ShOWed signlflcant correlatlons was '

:‘ffwarmth (vocabulary) in. grade two.z The hlgh/correlatlon of the \
comp051te of total control seems to be caused by an interactlon
'-fjamong the dimensions that are used ‘to form it.gﬁﬂ"' RO “'(‘fi'
- . . “_\.‘: :“:"—' : ‘ i é-
" ‘_,‘_Summ‘arv of ﬁndlngs P ,‘: g :
L Based on the flndlngs of thls study, the flrst ’:;? fffzjif:'§
‘ -;ihypothe51s that hlgh warmthﬁts 51gn1f1cantly assoclated W1th _Q7E=5f§f‘
ﬁfreadlng achlevement 1n Srades two and flve and the fourth 'tfﬁﬁgﬁ
fﬁ;3hypoth351s that classroom control uhlch 1ncludes warmth o
fﬁfboundary eontrol and response to deviant behavior will yield




’Hﬂiléds;ihn¥;£;tﬂr;-lttieﬁii~.“hﬂg'joctfﬁ .

the greatest signlficance for high residualized reading gain' 1:;E;V"

. scores in grades twb and five,‘are accepted.- Hypotheses

two and three were'not accepted. However, some or the

specific areas included under these hy@gﬁheses did show

“-a significant correlation With reading achievement. High

control of task in grade five was very signifhcantly relatediﬁd"

'7.:to reading gains, and also low mild response tq deviant

‘

“behavmor 1n grades two and five. Low punishment response

to deviant behavior in grade five was also significantly

correlated With reading achievement. “}L';c?gr:',pf,g:

Also of impert ce 'as that th

hy Morrison 51974) proved to be 0perationa11y testable and

- prov1ded the means to avoid the “labels" that have compromised

other work in this field. Morrison's analysis permits the ?.
dimenSions whiéh comprise the area of classroom control to

hs studied objectively and compared independently or as a

group, and therefore prOVides the foundations for better :jf"';

understanding of interactions in the/classroom with regard |
to control.’ However, the area of résponse to deVLant R
behav1or requires even more precise/definitions. The "}

quantitative method used in this report is still too_global

to prOVide adequate data to conduct a thorough 1nvestigation

of thls area., ’, *

o -

The learning theory of Taba, Lev1ne and Elzey (1964)

suggests that children may need different control structure

,Q




'J‘f;activities.:

-‘ifor both voc bulary and comprehensi?n gain, but high control'
- ;of talk‘Was 51gnificant Only for comprehenSion gains. If

"ﬁcomprehension is more abstract 1n naturerthan vocabulary

.Esuggests that
"TfWith maturity
'i;i:;;boundary control and response to dev1ant behawior Ehould
. ':fvary a&cording tb the stage of development of the child,
-'tiand that the student 1n later grades should be given

fTable I shows that there are dlfferences between

":fto deViant behQVior variables, but that only high control

1 fgiof boundaries is Significant, and only for task and for

R talk"in the aréa of comprehension. For response to fg{ﬂsl,;”“

"Hi:deviant behaVior, low control showed a. much greater

‘l;trend toWards 51gnificanoe.i:

??1fj} ‘ %ﬁi?irequiring fighly structured teaching, while ahstract 'T :;{fgjs,ﬂ;}fszﬁ;i
’.-i;;ifé "iflg!Ening ac"iv1ties require more freedom.‘ This study RN u)ﬁi:
;t tp‘ :?-;;;found;that 't the second grade level structuring of. p'“??? ;?;; '?]5
:} n::, i“z*jﬁactivities 'boundary control) made no Signiflcant 'f'; s j

..7'1 f;ﬁiﬁ;fdifferences for: either abstract Or\concrete learning g }if:%ifpﬁliféwf

In grade five high control oftask was significant;;n

}theggtheee 7 sults do not support the theory of Taba gt al..ﬁgm--.u

Piagetfan theory of discipline (Piaget, 1932)

'self-discipline develops through stages

and learning exPerience.‘ This suggests that

. c

ﬁlamore responsibility with regard to control of behaVior.3:i*'”

Q‘l
\ e

A

¢
) y

grade five with older students.
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¥ O Afﬁ;n-This suggests that the theory may apply to sOme areas
."“':fhff”.;,n}'f: of control of behavior, but not to others. ;T{ .“
‘uf The results of this'study show that some areas
of classroom control are slgniflcant factors for reading

o N R

achzevement, and that there are differences in these areas
Between grade two and grade five, and between vocahulany

and comprehension gains.ﬁ The results or‘this studjkéuPPOrtn‘w'
the sugsestion Of Grawford et alo;(1977) that in future'm‘ .

'-* ~research in classroom controljstndies of both specific

..... v --.. o e .»? “-

There are several 1mportant 1imitations in this

. :-, voa aw

study oj the effects of classroom controlvon'reading galn.

1"

Eirsty_cause and effect relationships are not reported‘-";'

31 .':\ =i

anddata are either reported as significant or non-;;;-

,--1'..- “t .'

51gn1ficant. Understandlng cause and effect relationshlps- «fie"'

-
.,. s, Te, ke

help deVelop 1n51ghts and understandlng of the area., For:

,L' '“exemple,a.greater understandlng of response to devienti

o0 0% O

behavior is achieved when it 1s known how the rules were f}%ﬂg'

_-n_’ le . “' ?*"n - oo ,-_~ TR e ". =

implemented at the\beglnnlng of the year, and also whether

-,.\

there 1s a- lou response to deviant behavlor becanse the 3:'z‘

'“{,‘;:; students areiwell beharéd or because the teacher is ignoring

......

;-Another lmportant.llmitatlon o

unt

vie
Si

thls study is that

.
r"u‘ oo
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the !ndividual characteristlcs of the tude ts are not '“;ﬁﬁrpfff.?_,

3con51dered.. Thls study'has found that grade level 1s an
, T

. 1ﬁportant factor in determlning thE‘degree of control

"'fthat provides optlmum readlng gains.‘ Other characteristlcs ;*-fi“, }1&

;may also be 1mportant, forexample, the sex of the student, N '%

fﬁself-concept, high or 1ow achlevement, soclal-economlc 3:s;21:ﬂf‘§13s
Eﬁjbackground or intelligence.ggi_:";fj o p:‘; l ‘r:,.;i“::ﬁ(,;,rg;
L Also, generalizations drawn from the flndlngs in if;-};;;ﬁité
v'::thms study should be llmlted to the populatlon sampled SIS -yéé

oR applled cautlously to a populatlon szmllar to the '
"-L:kone in the sample..,"-" ' ‘ RERE ?‘;

‘f'i ggestlons for Further Research ",§%,{j“ﬁft£_:ff;;;f_~,';"”‘

LA
bR

This study has shown that some areasof‘classroom .i‘ijVLEZ
"control are 51gn1f1cant factors for reading é&hievement.‘ ;,Jg':ﬂa,d.,

“if{It has also shown that the 1evel of control varies for Z,anf

'hfreadlng achlevement for grade two and grade flve, and;%jllg}ffff;

‘4rﬂ}also for,the nature of the readlng task. However, there
"'f has been no attempt to determlne why thls occurs. Is 1t
'”f,because teachers in different grades emphas1ze dlfferent l;ﬁ'h’ﬁ;ﬁ

'areas, or ls it a reflectlon of 1ntellectual development

'tﬁof the students? Also, although thls study took grade

l'level 1nto cons1deratlon and found 1t to be 1mportant,

i

,f'other factors:such as. soc1o—economlc background, high

;of or lou achlevement levels, sex, self—concept and :‘:g a

'f”gflntellectual development may also prove to ‘e 1mportant

RPN

! o PR
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-'ofwi:he curriculum may also prov:xde.,b

f other areas

Peow :_nsishts mto the?nature pf classroont cont

The area of classroom contr;ol has"been shown to

-

S |
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