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‘jhls ;Sb performance, and hlgh levels of stress over long _ : E
-t]fperiodt will have a negative affect on hlE job performance.bn_' . ;1
Tl But how prevalent is teacher stress; Dunham (1976), .sild§zﬁ -L
“:iiklin ; study which 1ncluded reports Trd? ﬁdB_school*teaohers, .f. - ‘?

S ;concluded that more teachers are‘bxperlenclng stress and

"-"1n'atreSe among teachers (Andrews, 1977}

Qéstress.. Almost 60 percent of teachers 1n a U S A. survey

12~¥Teachers Asaocxation survey of more than l 000 teaohers
'.:freported.that they had experienced stress 1n their jObS
¥1adur1ng the past two years._ Similarlyr Walsh (1979} reported
ii;bthat in Ch;cago, Illinois, a teachers' union stress survey
w-_“lfound 56 6’ percent of the 5 500 respondents claimed to be

.ﬂ}‘suffering from stress as a dlrect result of their Jobs._?;.?iﬁf

?'jlout of every 10 teachers guestioned plan to continue their
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review of the researcﬁ on‘claesroom teaching, Lortie (19731

ffound evidence suggesting that the enthusiasm of the teacher

ﬁ.:iis strongly assoc1ated wlth higher rates of student learnlng. oL

51Hence, the amount of stress a teacher lB under will affect

'r ‘ _,__ - oL, e

L %that severe stress 13 being experienced by more teachers.:;iilet:fgl

'In the Wllson

\‘ t . Lk

yf(1979) atudy, 77 percent of hlB sample reported experiencing

‘.\._.

"j;;were suffering from stress assoc1ated w1th their Jobs, and

L ' W ! ‘
iy over ‘36 percent of teachers 1n a recently conducted Alberta

: . ' -

A receht teacher opinion'poll 1nd1cated that only 6

v._'teaohing career [McGulre. 1979)._ Also, Walsh (1979) stated

»'fthat in 1962 more than one—fourth of all teachers had twenty

S 4‘-‘ T . .."=
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= _--.“i“'?glrl':ff, Unfortunately, the problems\of teachef stress are
S ot ’ v v \-. AR o R
Yoo T ,,,’L-;not self—contalned. rather,,teacher stress ext nds beyond ST e e
- U o0l e \& o . .

TR [','.j':gthe teacher by also affectrng studenth Coates and Thoresen -

Q

1]'(1976), ugrng 1nformat10n from Kaplan 11959), pornt out that "FJ B

:feven 1f stress among teachers 15 no gr;ﬁter than amoug o | -
TE}j'IiZLFY;ﬁiL;Tother prOfessronal groups, the possmble\ egative effeots on ;'j
,dehﬁﬁ??&:ﬂffkjef}:students could be serlous.- Statlstlcallg A : .': L

r 2

‘speaking, stressr---lég-tﬁh
RS e P
;fjm? ) _;ﬁ,\“'gj;’may negatlvely affect as many as 200 000 x
CL g T T

eachers and '{fnJ.;lg-'“.ﬁﬂf
¥ e RRR RS

-i@wﬁ5i_“f,nf;'f;'lfthrough them, flve mlllron puplls., Furthé support for !
2 ST - - (G L 1 e S Y
prosslble negatlve effects on student populgtions was 35}\] 5 o
;if.T,'ﬂiﬁjEQ'demonstrated by Wllson (1979). : I E

~ ‘Iul- “{'n‘v

. 0 - Ll
e Ty ,pv:-s- ,f As ths above rev;sw lndlcates, teac er stress can
' ) o o S . ..1_ ~ .

-f?have a'ﬁebllrtatlng effect on: the process of\educatlon, the;lpsyyfyu:_ t'h

i
PR A

P ifteacher 8 personal health, and the del;very df services to . ¢
. students.* Because of the unlque soc1o-ec0nomlc condltlons

i'f;and qeographlc and demographlc charahterrst;déuof thlS Lf?-ﬂ--V”

‘ AR

”-J?~L ;”-yFEprovince it may be presumptuous to generalize the flndlngs L\f*fﬁimi

-j;j:V:J?f‘]ﬁtOf the above clted studles to the provrnce of ewfoundland

——n
L

-

;p§~g“ﬂ.-f.f} ﬂf};;-and Labrador._qﬂany of the prevrous mentloned skudres of

!
E

"f_{gf'teacher stress were carrled out W1th populatronT who 11ved _,,;?3,.f$f&?

K3 _l-_ f

et ez o

;and worked in other countrles, 1 e., thﬁ Unltedfxrngdom ff? ﬂ%”{?”

::T‘and the Unlted States, where the occupatlonal v%rlables ?pf5=[f;:;f;ahff
n i 3pf?;u;fﬁ-associated wrth teachlng may hp dlfferent from thOSe in: ;_ﬁ:fblff3ﬁﬂif;”

N ..'I

' 'Efthrs provrnce. As well these teacher POPUHUbns usually

R T el
. PR .

. _-“ : - -'_' "_:. : R oL l' .
Y ' ix-worked 1n large, urban, mlddle-class CltlES- yewfoundland
| ' R has a relatlvely small populatron, which 19 spread over a p;' fff;;‘jfﬁ
' -: . . h .. _
._ . ,‘ 'I .‘I n._". san -i:l
:i.‘: ; - I:. \, : o - .‘. N | ! - - L :
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'?15Freudenberger (1975): and Pznes and Keft{ (1978) In the

ﬁhich attack thelr self-esteem

'f eeemlnglx,under constant stresa. They are aggre551ve,_

,'hfg'that Type A people were three tlmee more llkely to end up

'T';,ﬁwith coronary heart dlseafe than Type B; There are no

:ffjdefinltlve BtudlEE; however, hloh Lndlcate that teachers s
I J

"‘ijiﬁall into Qne classrfrcatlon-or another.

':;* tb good health anq good teachrng that?f

ﬂ,;jfcontrol“ Numerous reaearchers have lmnk
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hi,whas been rdentlfled as neurotlc anxrety by Kahn et al (1964L_5-“_5-'

f:_

- .'t:teacher stress lrtegature 11ttle haa been done on EEE*'fi'“;;';ﬁ
T-;”#pereonallty of teachers:-howeven, Fuller {1969) 1§é§ihf1ed

‘”h:concerns wlth—self and adequacy as ‘a source of anxlety 1n grf_hulf o

n-}teachersll SlmllarlY; KYrracou {1980) found that the typlcal "-ﬁxﬁ*u':'”

hhsltuatlons that most teachers regard;as stkessful are those:;;::gﬁuax--

ARt

Ll wh;ch anolve them in- some way as falllng to. achleve, and

'.' R

Another lndiv1dual characterastlo that makes onems;ffc
AL

BuBCEPtlble to stress 15 the TYbe A personal;ty Friedman SO

o and Rosenman (l974) 1dentrﬁred two opposite personallty grf”;:jftﬁf

-

" types, Type A and Type B._ Type A 15 composed of people

*:jcompetltrvep and 1mpatlent to achleve more rn leas and less '

Efﬁtlme. Type B are people Hho are more relaxed, Eree Erom

T

h'-hostillty and competltlveneas.t Theee authors dlscovered- 3;;:T”“:-"‘

ot T

N

Rotter (1966), Sellgman 11975), and Ch nlss (1980)
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stress percelved by Lndaviduala who vary “on biographic?? T PP L
o dimensions. ,‘ﬂiﬁ o i.futﬁ;‘”biiigfi:fquf CE e !
o The llterature on induatrlal stress alao provides o {“.,-'ojltl%

SRIRTERY BRI examplea of External stressors, ds e.,‘stressore 1ntr1n51c f L

: . : S
'lli' ¥ to the jOb. One external etreasor whlch hae received aome R

ﬂ&fﬂquftff;ff emplrlcal attentlon and support as ‘a; aource of atrees 13 _i%j;?
'Cj'g:rpaf'»work overload,: Wbrk overload refers to work whrghﬂih too Aa;ﬁi&_””‘
dlfﬁépult or too ﬁﬁch to do.- The studles by French and .

L Caplan (1973) i Hargolla, Kroes and oumn (1974), Chernlss

(1980), and Barad (1979) report results whloh are relatlvely

: L con515tent and 1'd1cate that w0rk overload produeee different gwih]-ifln'

-1'

symptoms of paychologlcal and phys;cal streas. Inlthe

] teachlng or achool env1ronment work overload may be eeen i;' ljrl

R 1 : L - . . .
;ﬁ.{ o é- - overcrowded-claasrooms, too many perlods of actual teachlng,.:;:‘p-“ )
. /' ; = demanda on after school tlme, and excesalve clerical and : U

IT}" __;; supervlaory dutlee, there are studles whlch do show that

~o - |...

,Iff:gjf- = these factors are seen ‘s’ sourcea of streaa for teachers.

Sfyéf‘feffff: Fﬁ'f Early studies, McLaughlan and Shea (1960) and Rudd and )ﬁ "‘-?'::;“

f@_lﬁdfr}”.”h T Wlseman (1962), foe d teachlng 1oad and exce331ve superVLBory

ot -,

o .

l" ‘ :.,I‘ ‘.- : ! un . - R A
L ol 21'; dutles ae eoureee of tress for thelr teachlng population. IR RTI (N
;;5?7}'31?i_,f;. The follow1nq studles reported that teachers ranked too ': f
o " - :I Lo < L k! R I
: '{_ much work or overcrowded ”lassrooms 1n the top flve as a ;i;:*ﬂ_J:,.,

Bource Jf stress.: Cl 'on and Roff (1978), Kyrlacou and

t':gff"f;if" Sutcllffe (1979}. and New York (1979) study {clted in: the_”*eiigéﬁkf

. - ' ’ . n '
L »_:-nanltohaﬂStudyr‘lQBQI. Slmilarly, Kremer and Owen (1979), U
T | . S - "-‘ N _ '.- - . - i _._' ._" . : n Y -.’. _\_ i .I‘ . ‘-. 1y
1 :‘ =1 s ’- -'I .‘>‘ h“ I_ PR ;’I — - B
. ; n... . - o L . e
.: ’ .:' [ ) .
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area haa concentrated on role confllct and role amblguity.

-

French and Caplan (1970J, Shirom et al..(1973), Margolis,

Kroea and Quinn (1974) and Cherniss (1930) all found

] o v ..
L

symptoms of stress 1n workers to be highly associated w1th

_ 1n 1954,-and since then Hargolis et al (1974), Cooper and

Marshall (1977), and Cherniss (1990) found a number of

s -

of phyaical 1l1 health and role ambiguity.

('-teacher stress may.he facilltated by deflnlng what these

terms may mean for teachers.u Role ambiguity is aasociated
'J .. -

1 of responaibllity, and other (outSLde the prOfESSlon)

expectations of one 'S performance. Kremer and owen - {1979)

N ig:indicated that a: source of " strees for counselors was.role
amhigu1ty, 1 e., COnfllct between counsellors' expectationa

for change and clients' actual progress, as viewed by an

- Il
. ' :

evaluator. ‘-; ;_h;}a;

t

the teaehing profession or the status of the pIOfESSlon.

Rudd and Wiseman (1952) and Kyriacou and Sutcliffe (1978)

found that the low status of the teaching profession waa a’

.' . B
FEE .

source of stress for the teachers they surveyed.»iﬂk;f" EREST

Teaching groups of too q{de an. ablllty, a. change

: role conflict.f Role ambiguity was identified by Kahn, et aL

91qn1fioant relatlonships between Symptoms or lndlcators 3,-“{

Trying to assocrate role conflict and ambiguity to

";?f Hlth uncertainty aﬁﬁut how one s work is evaluated, scope ﬁ Lo

R

"wf{ cn ﬁy‘:i'jh; - Other expeotations may be Viewed aa how others see e

. 1n work responaibilities; reorganlzation of a prOgram, and
, . el A n
i TR
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i experience, scheol's student enrollment, class s:..ze, . B

and number of s:.ck days taken? L,

q _'-_'-'B. Is there a; significant difference hetween the mean S B
: o streas eceres, aa meaeured hy the Loca.l Scale m.th:l.n ' :
) each hiographical variable, .for the total number of

apecmliate? R O S ; e LT

b

¢ o ' 10 How do reguler claesroom teachers and epec:.a.l:.st

Co e _' teachere'compare m terms of levels of reported strese, R B

-5'."_‘1‘-\ -l
e
o

1; s ‘ :..':'_.:_.'--'.'-_a._nd_:me‘en I"score for the major streesors? _

§ e : 'I 11 \ "]fhle-;j there Ia 51gn1ficant correlation bet;ween the reported

E " th81call;_symptoms ef atress, and mean etress acores as e
5: , :-' meaaured'-_by the WSP‘I‘ for” each apecialist group? R =il

{ - ' 12. IB there e eignificant correlat.‘ion hetween the reported

La

‘"‘_’ "'_._"_‘ o "-\' -__- paychological/emotlonal symptoms of stress, and mean

B N A atress scores as meaeured by the WSPT for each '
.‘BPEL‘-lallst group? s ) ." :'; B U
Pl G e péginitions. . .

i - St esa ".' :- ‘ -I‘_. -,-"-.“ - '_ - -J'”-‘:.I .-: J.-I-"__ I--.;.I‘.:'._".'."’,I_b_“ - I‘ .- I:’. ' ' .; N e
ST ".: 'I'he standara defipitmn of etress ie thet given by _

A

Selye (19?6) 1n his book Btresa 1i'i’:Lthout Distress. - 'Stress

1

is the non—spec1f1c_ responee of the body to any demand made

upon it" (p 1) R ‘
Selye further divided etreaa .1.nto two categorier
eustrese. wh:.ch is healthy, poa:l.t.we strees* and distress,

which 15 harmful, negatwe and p_otentialiy dieease producing
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It is hot suggested that all of these diseases are -
solely or even. fundamentally cauSed'bf stress“reactions

Within the-body.“ Selye has prdvided evidence,*however, for”'

the hypothesls that stress is a factor in the progresslon

. of. these 1llnesses. o h',‘. A

oo There can be llttle doubt about the negatlve
' "lmpact of stress .upon the body.. Evrdende
- has’ suggested that stresy,  at the. Very 1ea§t,
provides a serious complicating effect upon
.. ssuch illnesses. as high blood pressure and
. +.° 'heart disease. Many eminent physicians see

"the stress reaction in a far more serious . . . .

light,a i.e. as - the root cause of 1llne55, R
t_both phy51cal and mental.- (Frew, 1977, crted ’
59) : S Ch Loy s

1.:' o

e -

s ﬁfwithin society Ltself._ Dr. Bloomfleid (19?4} presented

'“f;evldence on the complexrty and magnltude of stress reactrons R

| 1n the Unlted States. There are currently 230 mllllon

:-hypertenslon, and lnsomnla, all of'whlch ‘are. prlmary symptomsg

:'“fprescriptlons written for the alleviation of fatigue,:

At L--"

. of. stress.; Dr._BloOmfield asserted that the number One

'»Thealth problem ln the Unlted States today 15 stress (Frew,a_af"‘“

'}.'1977)

,_- e

Cobb and Rose (1975) compared the health of 4 325

;i.alr trafflc controllers (a hlgh stress job) Hlth that Df .

*18 435 second—class airmen Lrelatively stress-freé) These

'_,authors found ev1dence of rncreaae for three dlséases in’ the
R stress filled Job holders, namely, hypertension, peptlc 'ff"

' '-'ulcers, and dlabetes. ;?,;.-ggﬂ” ;'”.h:ﬁ-‘{i:g'j':;fff-?f'

‘ _-\4‘

e

T T Dy ) et WA e b a8

:fThe hlgh 1n01dence of stress is: very olearly mlrrored‘{;;'u;7¥fi'f

Sk
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, 5fieffects on indlv1duals, and psychophysiological response

*{; (clted in Kremer and Owen, 1979, p. 40)

ffunderstood, must be v1eweﬂ 1n terms of a relatlonsth

~Interna1 Stressors L

Earller 1t was pointed,out that Dr._Wolff (1958)

'1.recognlzed the lmportance[of understandlng the 1ndiv16ua1 _*"
- as a precursor to understandlng the concept of stress. _ﬁe.i"f

lj“plaoed conSLderable 1mportance on the 1dea that dxfferent ;
, _ .

o

ejstressors W111 have dlfferent meanlngs for 1ndiviﬂuals 1n fﬁ?_)-t.f
”1fline wlth thelr past experiences.: Slmllarly, Appley and i
'"?:Trumbull {1967) noted that dlfferent 1nd1v1dua19 respond ~‘j;f;:-
.:{to the same stimulus event 1n dlfferent ways, the context, |

e untensmty, anﬂ duratlon of the exposure have dxfferential

..'

I°'f$patterT§ may be conslstent at the 1ntra-1ndividual level.

,1 M . \

.”‘These authors are saylng thﬂt what 15 stressful for Dhe

;5{_'person may not be for another, and yhen two people are underjf

\)

h:stress, thelr responses may be qulte dlfferent 1n thElI ﬂ

?'_thSLologlcal, psyehologlcal, and sociologlcal eXPIGSSIOH-;J;;EN

.Y

iThlS latter p01nt flnds support ln Wolpe g (1973) conoept

-h=ﬁ &of an indiv1duaL s charaoterlstlc constellataon of responses

i The modern theorlst who has contrlbuted most along ‘

- Y

?ithese 11nes ;s Lazarus,:in hls 1966 study, and hlS jOint

& -ffstudy wlth.Launler 1n 1978. Whlle polnting out that both
,:_the environment Stlmuluﬂ and the reaotlng 1nd1v1ddals are_%ff-l
P;vltal elements,.Lazarus emphasized that 1t lS the nature off?;*'f'}ij

.‘.:ithe relatlonshlp between the two whlch 18 crucxal.. Lazarusfﬁ.;.,

A S i

“‘Hand Launler {1973) suggested that stress, to be fully

. i [T
. - -
o .r ' -
; v
i '

i [ .
. 1 s
t
o — —am
T : i : ;
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Role confl:.ct ex:.sts when an J.nd.'l.v:.dual J.n a

. particular work role is torn by confllctlng job demands or
: by havmg to do th:.ngs he really does not want t.o do or
does not th:.nk are part‘ of the job speclflcatlons. French :

'_and Caplan {1970) and Sh:l.rom et a1. (19?3) found that mean

heart rate (and other physlologlcal measures) for an

- occurs when the profess:l.onal s concept1on of\ what the Job 2 |

indiv:l.dual was strongly related to h1s report of role

.', . ‘:E‘:'.;:confllot. Other researchers prov:.ded emp:.rlcal support for

B th].s flndJ.ng; Margolls and Kroes (19?4}, for exa.mple, found

T e

T frequently occurs is. pr’ofess:.onal-- hurea.ucrat.tc role -

'.“_'_that foremen (hlgh role—c0nfl:|.ct prone Jobs) are seven tlmes

4 "-.r"a.-

i '_:;.'as llkely to develop ulcers as blue—collar workers. RSN

"

\ A special case of 'th‘.Ls type nof role confl:l.ct wh1ch

' ""'-_",conflzl.ct" (Kramer, 1974; Cherniss; 19901 Thls c°“f11°t

entalls dlffers from tha bureaucrat.'l.c conceptlon ‘of that
{'job. When t.his incompatability of role orlentat:l.on opcurs, 3 ,'

_ :_' the person s professional autonomy and self-—esteem may be

threatened, contrlbuting to stress._ The stress assoc:.ated

' ."_with professlonal = bureaucrat:.c role confl:l.ct J.s usually

severe because many t.unes autonomy 1s a motlve for choos:.ng

) "'-a professional career, and bureaucratlc J.nterference ig:

' i"j?‘PerSODS dur:.ng the first

P e
LR

unexpected (More a.nd Kohn, 1966; Sarason et al., 19'75) &

R _:."ThlEl type of role conflic? is a slgniflcant.;element for

art of the:.r career \and durlng
the transl.tlon from student ito professlonal (Kramer, 19'!4;

' "
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:_5stress, major research project has revealed he findlng

‘ has been reported by Kyriacou (1978), who has conducted
-'}four surveys 1nto teacher stress durlng the past three years.

SLmllarly,‘ln 1975 Dunham drew attentlon to the prevalence '

of stress among schocl teachers. In a’ survey that lncluded

greports from 658 school teschers, he concluded that more “{

J-.

-teachers are experlenclng stress, and that severe stress 1s -

. belng experaenced by more teachers.u Teacher stress, then,

-

f*;i : a real phencmenon for the maJoraty of teachers who weref$t'f* .

eyed ,
--ﬁﬂ'f

o \’,"‘ .

Why Study Teacher Stress?’

Zﬂﬂifh:.” ‘Why study teacher stress? hoohang at'the ccnsequehces‘

L cof teacher stress may help answer thls guestlon. Dr Alfred ‘
—Bloch and Dr.-Chrlstlne.Haslach (cated 1n Walsh 1979) have
Ldentlfied a number of condltlons characterlstlc oﬁ burnoul r-

i Jor LtB effects.:f{a) reactlon of the nervous system to stress, ;7»:“:

leadlng to a varlety of physical dlseases, (b) a dlsruptlon-
- of- personal or professxonal llfe as a result of occupat10na1

fl stress, (c) destructive feelings of emotlonal stress as ‘a’
result of odcupatlonal stress~ (d) loss of ooncern and

.". i:_; L
detaohment ﬁrom‘those wath whom you work, and (e) a cynacal

Ir"' ‘-'< .'

deterloratlon cf the quality of teaching.:"::‘ ‘;_53' ;iw'j?[

[

‘;;a Anger, fear, ?nd frustratlon are—frequent responses

leadlng to such hehavaor reactaons as absenteeism, alcohollsm,

[ SRy »

and abandonment of the professlon (Haslach and Plnes, 1977,.

0_ ...I'-.,.

“2‘5‘ and dehumanlzed perceptlon of students, acqpmpanled by a 75;31

..-u- .

o L

Dunham, 1976 Payne, 1974) ~‘The list of physicsl ailments
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'{1981), us.‘l.ng al4 J.tem Q—sort rank:l.ng a.nstru.ment w:r.th a

'I
|

|

.home énvjironment, and spec:_allet teache:;s with regard t_o*-‘-

. + + . . L oo R . s \ " . R . . .
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Hanagement was one of -the highest ranked stressors for

"teachers in {:heJ.r Samples. Hore recently, Marnera and erght

s

'.sampie of 164 profess:.onal_ edueators-, found 'J:1me Manageme_n_t

ramked as the numb€r one streSspr for their group; Kendell

. {1982) also found Time Managem&nt to be a significant source
- 6f"5tress for regulaf classroom teachers in the prciv'inc'e.

S.Lm:LJ,arly, J.n the area of speclal class teachers, Welskopf

) (1980)_and_McMurray (1992) both reported such work :Lssues ag "..-

quant:.tkive work overload and :|.nsuff1cient tlme for

preparation as s:.gnlflca_nt sources,of stress._ S.ane time

management and timé restraints are consistently reported as.
- v S . h - - . . o

sources of‘stresé for teachej‘:‘s, one may speculate' that th'e'.

teachlng profesalon J.s one whlch has unlque problems w:.th

time’ -p:r:lessure.‘ Teachers must follow a curr:.culum gua.de,

~students are expected to _accompllsh certa_ln s}ulls within

a’ certain t_ime_"frame and grade _-leirel, and teachers age '

- X " . - - .. -

- "subsequently‘forced 'to'meet these set standaxds. ""Ijime :

'restraints may be inherent in the 'teaching :'r:bie The?r:efore,

¥

one may conclude that tlme and the management of time is . a.

true etressor for teachers. L _ - : R
5 ) y . ' _._\ . o
i '% ‘This study also found Parent/Teacher Relations to |

&

. ‘be a significan‘t source of perceived stress 'for'specialiet

' teache,{m thlS provmce. ' Unfortunately, few studles have

§

been.reported wh:.ch studled the relatlonshlp of parent.s, the .

. : ’ e -
P . -, -0 n

|5

T ST

































:(!@flﬁi-}'q
. III: 5. R ‘ * '_--

gj:;g.-,":hﬁ
T SN
l:-?T..u;;{:
L
Lo e

K B , : _.'\‘ N

. - -4
L} ' - . 1.
[ . N e Yool
T e , v R . Lot n
o z
g . o L
LR N - . .
i -y . .
. . . Ca s
- . r S 3 . ] . +
' Lo L . . b
. . . .1 N
S o - - ‘ .

Mean Scores and Rank Order of thew;;‘Jf-?~‘

Five Host Stressful Items of the

WSPT for ﬂ%me Economlcs Teachers B
o : item Q(u' .

; Lack: of student motlvatxon to 1earn

T I become 1mpat1ent/angry when my

to meet scheduled deadllnes:'-l "2

I have to take work home to complete lt.-ﬁ ’

s S

affects the progress negathely.;;
The home env1ronment of my students R
concerns me. Z_Ahu ﬁ"_ '

students do not dd what -I* ask them-,

Parents dls;ntereet in’ their ehlld'

performance at-school concerns me. --”Lﬁ'ﬂ“4ffj

a -

I flnd my jOb tires me out._.Q;;r

,

I put self—imposed.demands on my5e1£-|e

I am tense by the end of the day.__ L ifﬂirﬂuf
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."fﬂ”f* LOcaI Scale for Cquﬂselofs

Mean Scores and Ranks of the Three
'ﬁ, Most Stressful Items of ghe ;;}“~*"g‘“§fl_f, L .

b - - - . . _Bb : I = I I_l I . rl':

'I feel my\tlme and energles are spread L
over too many. aubjects. ; _g,, _“;T ‘ * K
The reorganlzed high school program is _ . ' x
‘a,'gource;of. boncern for me._r;-,.“_ l”_lrfzml ” ol

5 w0 e B R R - X

':3-0vercrowded classrooms cause me to feel'* 'x?TJ;';-* S
.'anxlous -and frustrated ‘ S T e T e
e N E

;




- ;-ra_mé_- ia Rl

. Rank Order of the Three
" .Most | Stress ul Items of the Local
Scale for Home Economlcs Tea.chers

. :‘, _--I am unable to f:l.nd sufficient outlets
:‘ and . extracurrlc:ular actwitles in my
communlty.

+ e M '.« ' . o NP

PR s

.E’;The reorgan:l.zed hJ.gh school program :I.S

u\\

T feel I have too little input in
’ dec:.s:.on making.w\' ‘. N ]













-‘, :;. - : : ‘: .1"'-'_"I ‘. . . ' ..'.- _: s ._‘-‘ _-_..j_-.:_l" , I 3 . . s
. . RN - I 1 I 5 -,
‘I:- o . '.‘i:‘;- I. ‘ . . .'r- i : , ; T .
i T L el
_' o T VA AP R B \:?;*
R . .r . _’ ﬂ_--_ ‘o -:' . b'__‘.:__ . ‘Tab]_e 2'2 "I‘-‘ ‘ ‘. ‘-’I -, y ;-_.-.‘ R .
f] Q - Hean Scores and Ranks of the Threef
L ' ‘ Most Streasful Items of the Local:f
K ERRNA ’ :{rScale for Industr1a1 Arts Teaoherl ’

'f”Publlc scrutiny and opinion 15 a’ aource
'wof conbern for me. ’j‘;“‘._...“. GE e

'ﬁQI am-unable to flnd suffrc1ent outlots
‘.s;and extracurrlcular act1v1ties in,my
:communlty. - '- o :_
£e Feel g have "too llttle 1nput 1ni3f'§h:=
wdeclslon maklng.;” ' o fhndr:

Item ;a ‘lUE_"»f?gﬁ“

The reorganlzed hlgh school program 15
a source of concern for me.;y___ _;_[{ﬁ‘
Overcrowded clasarooma .cause. me*to feel :
nxloua and frustrated.a ,;:c‘ . ;.;g ;;j

LT - - —,,'. L
.

o

Parental scrutlny is a source of concern mlfﬂzgﬁih

- L for me.,x;ﬁ:w B P o
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stress for' Newfoundland teachers. " No- othEr s*l:uchr h.as ’

.. L
-

'_-E'referred to thJ.s 1ssue and the fact that J.t was rank.ed most

the pr:.mary fa.ctor w,h:.ch er.ngs a teacher to a certa.in
, commun:.ty ‘is the prospect of a job Newfoundland'

"'geographJ.c make—up :Ls one of many small, rural isolated : ‘
' '_commum.ties.:‘ Are many of our teachers working in a L

. "i'commumty only because that 1s 1where the ]ob 1s,' and not

:,:high school prOgram.a :l'h:.s may be related to what the .

e often as stressful :Lnd:l.ca.tea t.hat where a. teacher llves may

'affect the a.mount of stress which is" percelved.- Hany t:.mes, -

\

7':_:'_because ehey prqfer to be there? R ‘,'-', o -;-‘. \

The Local Scale measured another source of stress

_-rwh:.ch J.s part:.qular to Newfoundland, namely the re-organ:.zedﬂ_:._'

3

I-'lJ.terature calls role-—amb:.gulty. ) With the reorgan:.zed

N 'high Bchool curr:.culu.m, spec:.alists are not sure of the:Lr

?.-_about the:.r work role.. Other authors wh:.ch Bupport role DR

‘,.and Sutcllffe (1978) andl '

i reported "I feel my tJ.me -and- energies are spread over too_

many subjects" more often than the other groups. This

"'-;,-,_._work objecti?res and, at present have :|.ncomplete :|.nforma.tlon:"_'-_,

. "".ambigulty as’ belng a, stressor :anlude Young (19?8) . Kynacou .

¥
e

From such fJ.ndJ.ngs, one might conclude that the T

Local_ Scale was sens:l.t:l.ve enough to p:.ck up ma]or SOurces ‘. T

"'..'°f 5“955 unique for teachers in the prov:.nce.l.-_

leferences noLted among the Local Scale stressors

s

'were Remed:.el Rend:l.ng Spec:.alists and CounSelors who , .

,

1 T -,-_ -

! ElS DR A L v
- R L S I PR ‘,‘;:’-‘:‘:"T}‘ﬁﬁ

"chon a,nd Koff (1978) . ;..‘ e Lo
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Anxa.ety and stream-- how they_affect teachers,
National Associa»t:l.on qf"Seccndary School .
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