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f.Every chlse'f e on sculpture,
: stroke on canvas, every
-word put down- -on_.a’page, modlfles the
precedlnq one,.adds .to” or detracts
“‘from the already achleved meanlng, _ﬂ
for it.is the pursult ‘of- the ideal :
wholeness of ‘the .work that dlctates A
“the::changes and- the handllng of the\ ‘7j’~‘
‘detalls...?' ) e

with‘thEIWQ;kgﬁfOf while.he.works;i,:
this vision progre551vely,emerges and
conly’ reaches its .fall- development at

the end of hls efforts. SRARTE 3

-f"j‘ Art .and’ Knowledge Ll
L New,Xork Gordlan Press, 1977
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TR assessment requires information on the student the \'

Pl et E g community_ 'and, of course ' “of’ prevs.ous attempts to 'meet
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that lS, the effect of teachJ.ng as weil as tme result of

1earn1ng Teachlng for teach:mg s sake lS at best haphazard,

and to teach w:.thouts a clear understandlng csf what the» : "

ot at educatlng students. ) The paper w:u.ll not systemat:.cally "
a - o {I"
.. S evaluate the program of study 1n. "all subjects at every 1eve1
, for one hlstorlcal year.. Rather 11: w:.ll 100k back 1n hlstory

v
e e

3 currlculum emphases to the present.v Ehe reader wrll be ab‘le

.\ to'determ:l.ne for hn.mselﬁ the success of thlS sahool ln
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R i " to the very fJ.rst attempt at schoollng, traclng the varlous s , )

del:.verlng a useful, relevant and cons:l.stent program ‘of e

T T e g e L e B S
» ‘ ’ : L ’ R ’;E*'::&\L:» ! o j
“ -,‘ o - .71,’“' ‘\’ ) i ‘ -
ﬁ " "BACKGROUND  * " -, R
L . *;.intre‘d;uctioﬂ :{ RN o

A RN Educatlonal programs éhould stand or - o
S8 T fall, perSJ.st or-be :modified; because A

PR o .of the quality of their effedts upon - R
Tl RN "~students.\ ~_,( llllam Spauld:.ng,, 1962) Ll -._j:'_

",‘Z ': — . ' ; " ) -~ ) : E - " . .‘ o - l'.,n 1\“ _..4.

ST The teacher, as presenter of any eduoat:onal program, Ch R T

Ty must belleve 1n that proqram It 1s J.mperatlve tha.t he 4 SRR l '

ST ' . understand the phllosophy of educatlon upon Whlch the program B g 3

_ TR was bu1lt. ) 'I‘he teacher as :Lnter‘preter of the glven alms and / §
' PR : ~objectn_ves must engage 1n eva'luatlve techmques whlch m‘ the SR

: \ ; fn.nal ana1y51s WJ.lL determ:.ne the success of the program, i
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- to be answered 1nclude-' Upon what curriculum models (1f

e’

. .’:

prov:.de an analys:.s of these aPProaches - that J.B,VUPOI\

. what‘ research the educ;,ators of the day dJ.d rely w:.ll have

fany) dld) educatgrs rely” What crlterla were used 1n

could be asked They do, howeVer, suggest the J.nvestn_gator s

test:.ng. 'l‘he need for var:.ous tests of language proflcrency

In partlcular thls study w1ll determlne the . )
approaches used 1n the teachlng of Engllsh lto Indian . »

students :Ln the commun:.ty of Sheshatshlt, Labrador, ‘Kd

==

what basrs one approﬁch was chbsen over another., Upon

1

determ:.ned the types of programs offered. Further questlons

‘l
.

N
'; xy

assessmg student needs and the success of grven programs?

To what extent dJ.d educators rely upon thelr predecessors ';' e
:‘ "4, ,‘4 g K ./\‘~ ',‘, w ot

1n retalnlng or rejectJ.ng programs of study? What role dld

the Provrnc:.al Department of Educat:.on play ln provrdlng

leadershlp and expertlse? What was t.he role of 1nd1v1duai, o ) *
educatlonal leaders and vghat role dJ.d the communlty play 1n B L
the educatlon of thelra own chlldren? [ ',"‘1 = _:‘ B IR

These questlons repf:esent only a few of those whlch

P A
adherence to some bas:Lc ‘prmc:.ples of currlculum development, T e

mprovement ’ change, and evaluatlon as subscrlbed to by such

curr:Lculum wr:.ters as Tyler,.,ll‘aba and Doll "{f,‘v g

Another pursult of th.‘LS study w1ll be to determme ."-"..-
e {] .“ '4 . "'. :_ ..:'./g

the need for and :anlusz.on of "dragnosrs" 'J.n second-language o T PR E
eachlng A rev1ew of some recent and often controvers:.al S K

lrterature w111 be offered J.n the area of second language .';'.,'" o
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’ Wlll be consa.dered. , It is thlsrl[wrlter s v1ew thag\,_ S :
3 dlagnostic testlng J.S one’ effect" ve way*of ensur:Lng that e B
R the students descrlbed hereJ.n become proflclent in the '.:.‘.:j e T
. .._14 . Al R . - ] ."‘, :","""
) . languagé of lnstructlon a.t a glven level/b@ movmg t? Ce e
) advanced leve;l.s. Deflclen 'J.in"‘the sﬁc/omi,language, .'Lf Cal T
‘ dlagnosed 1n tlme, _.'can be re—taught and the student can
: - then reach a readlnessffléel/probably unattalnable should — 'j'
DR certaJ.n sklll deflc.lenc:l.es go undetected. The inablllty

' "'Z‘Odlsturb:mg to reallzé tha.t no attempt has been made by the";*-"'

B . any teachlng—learnlng 51tuat10n to dlscover that only, one

'———

_ ’,"John W Oller speaks to thlS 1ssue..:
: Sux:ely’for the sake of the Chlld, 1t ‘

| Jignecessary to detain. rellable and valld
...)‘f_lnfomatlon about’ what language(s) he’

..~ speaks: and’ understands - (and how' Well)

- * béfore decisions_are ‘teached, ‘about - S
e currlculum del.urery and language pollcy s
SRR _1n the classroom.. (Oller, 1979) TR

et 0 , ) S D‘ ; .
¥ ‘\‘\, RS S K v '
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'I'he CrJ.tJ.cal Issue U

It~ 1s dlsturblng for an educator at any level ,'n
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‘It 13 even more..y_,-.' R
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Saued i d

'after several years of schoollng. i

- educatlonjls a low prlorlty,
":”opportunlty for- formal 1nstruct10n 1n school,

"now lles.

'school in order to recelve a; Grade ll dlploma.

:; behdnd thls seems to be that wlth a dlploma, entrance lnto-
,soclal promotlon ‘has been a fallure.

--‘for such purposes.

. . . . 1
o . "., '.~,‘ . \

Of the orlglnal class only two addltlonal students were
enrolled in a- Grade‘Eleven program by Fall 1982 . They weref

1nc1dentally, unsuccessful. In’ fact, ln the thlrty year:‘

';hlstory of the school feWer than twelve students have

graduated £Erom high school

N

Few have enrolled 1n vocatlonal

'educatlon schools and many are functionally 1lllterate, even

Although lt has been reported (Royal Comm1551on

» ‘I

Report, 1974) that for many of these Indlag students

the startllng fact remalns that

-just thlrty years ago the Indlans of Labrador had no' o “: e f

31nce before,
I

that tlme no permanent communlty ea@sted where Sheshatshlt

In splte of'advances in communlcatlon, trans—

s

| f,jportatlon ani’educatlon services generally, the school has

-'.51mp1y hot prov1ded a meanlngful educatlon for 1ts students

‘v

. f“Proof of thlB statement may be found ‘by con51der1ng the
""numbers of ex—students who never completed Grade ll. ;In::

,'recent years most students are enc0uraged to remaln 1n

s N e

\The ratlonale"

\

. the varlous trades is poss;ble.z As a human strategy thlS .n?/ij"

Students are. just not

e oy

iable to use the language of lnstructlon'—(Engllsm adequately
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Sl ; These facts and bservatlons 1n 1solatlon do not ' B
b - . ] , . ~. .
P ‘ ‘Ti:fconstltute adequate ev1ance. The actual hlstory of the : Y
R - R Indlans transformatlon from nomadlsm to semi—nomadlsm and no '
Er .. o .".' “‘. LN s N A “. .- . . A
N3 : :xthen to permanent settlement 1n Lake Melvrlle w1ll be R
y o
.. S ..'re - o L S }
) }Hlstory of the Commun;ty ' n

| All of Labrador has felt the pull and push of i'," I

e ‘ {modernlty over the 1ast thlrty years. The Canadlan.soc1ety. ' ’ 1e
E % - : a:as~part of the modern world communlty has v1ewed-such‘areas:, : ;un
‘hf;: ‘Qof Labrador as‘pramltlve and 1n need of a551stance 1f the ‘:;iql‘ ,”‘igéii'
L N O A A
. g _ ':ba51c rrghts of human belngs are to be preserved :hg L iﬁ
f, ) Electrlclty, clean runnlng water, communlcatlons systems,T“ : B
-455 ’and educatlonhare the maln 1ssues of concern. The early ﬂ%
E;'f“”:jtﬁfl: advocates of educatlon were of course the mlsslonarles. ?j,,‘
,fgq-‘ | I{u They saw - as thelr mrss1on the need to provrde Chrlstranlty "'Zfa filénﬂf
. 'E}"CT;{';M\. ‘o, the Native- Ihult (Esklmo) populatlon. It was also thelr‘ i;_
'[;'.\; ‘;nolfiﬁ_lntentlon to c1V1llze and humanlze them (Morav1an Journal j.

oL f”& ”~,,:} g-?.,“f" :-:7‘5[‘“-14 ""VQ" e

t;e‘ﬁ'f“ij{i::x The Roman Cathollc m1551onar1es were Jess ambltlous
: e  at. flrst dec1d1ng to move w1th the Indlan rather than to

,111;433‘“ establlsh a permanent m1s510n.» Later, éuch a. mission Was Sl

i .

USRI ”ff“'f eventually establlshed at the head of Lake Me1v1lle,,the _ : T
. LT e . ; S i . O L

;a'V':E .35%3“ summer home of. the Montagnals Inddan.

SRR g . Thrs Indlan communlty at North West Rlver (hereln-h

~ ‘.‘
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--homE'forsover.six7hundred?ﬁontagnais; In th1rty years the T

QJ

'fmovable-eanvas~tents have been replaced - w1th wooden hOuses

I

- The nomadlc patterns of these people have glven way to a ‘fj

\ =

”_permanancy whlch has all but eroded the tradltlonal economy '

iToday, the communlty relles heav11y 1f not‘totally On ;;,

e government fundlng to prov1de ]ObS and nearly every cher -

serv1ce presently avallable.A”

Sdrafted to con51der thls 1ssue.‘ The answer 1s not ea51ly

' - . - ’ PR od

.

One may wonder 1f the type of educatlon offered the .

‘ Indlan student durlng thls perlod was de51gned to meet both

"~_f1mmed1ate and long term needs, or 1f 1ndeed any plan was ::ffsﬁi L

'.determlned It 1s worth notlng that no attempt has been made .

ﬁf-untll now to offer a hlstory of educatlon from the beglnnlng

'ﬂto the present.

y

-

Although ltwhas been documented that 1n 500 A. D

. Indlans became actlve alOng the Coast of Labrador, 1t 1s

A

belleved that they Were re51dent there countless generatlons-‘

'before that. The flrst European, however, may have happened

e,

Aqupon Labrador much later, 1n 986 A D. The extent of thls,

'.for varylng lengths of tlme and eventually the well documented :

}Z'that lured men to the W1lds of Labrador.. After a. tlme the :
- )

.5contact is not fully known._ Corte-Real 1n 1500 A D.,rﬂ

- arrlved upon the coast of Labrador but chose not to remaln

‘- .
for any length of tlme. Later, other explorers d1d stay

‘,trade relatlonshlp developed betWeen the Indlans and

.;Engllsh/French furrlers. It was the fur trade, therefore,

E S e
o, . .o
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‘3:Here the French traders could obtaln the Indlans

,:ultself permanently 1n the area.;

t’under the splrltual guldance of the Jesu1ts of New France

isecrets and mysterles of Labrador and 1ts 1nd1genous people

'-slowly became known to the out51de world‘

5

:tobacco, and rum SObn became the ba51s for barter - 1tems

- that the Indlan and Inu1t came to de51re and c0u1d be-

'Jobtalned only thrdugh the exchange of thelr valuable furs.‘

North West Rlver (the Indlans call 1t Sheshatshlt)

"“salmon flshlng*.

The fndlans, as early as 1763 had become Chrxstlans‘:.ﬁ

"(Parsons, 1970)

Ty

“to v151t a Roman Cathollc prlest at least once a year and?} ..

‘~.

This prov1ded an excellent opportunlty for‘_”'

As a result the Indlans made great efforts_'thl

ﬁthey were plentlful and when food supplles were low

o (Shay hat-sheet) was for many years before the settllng of

"che traders and trappers the summer home bOth Of the

?fMontagnals andﬁhaskapl Indlan.- Thexannual summer mlgratlon

S to Sheshatshlt followed a long wlnter of huntlng and trapplngi

D

e Here, tents Were ?et up and the people engaged 1njtrout and

'“-.such men as Louls Fornell to set up a tradlng post Ln 1743. ;\tﬂ

Thls

1-trad1ng post was taken over by a French Canadlan group 1n

"~'l773 and by 1836 the Hudson Bay Company had establlshed

S

i so, lt was not uncommon for an Indlan famlly to travel to

., " -

Ithe St. Lawrence where they could both trade furs and meet

"_ Wlth the prlest (Wegenart, 1981)

et

. It w0uld therefore appear ¥ﬁ

. obvlous why the Hudson Bay Company lobbled the Roman Cathollcifr

:Sugar, flour,, ;ﬂ-f

furs wh11e:»




ST O o -

{;1 L :7f:": church to a551gn a permanent prlest for the Indian" people ‘{f
’ ,"of North West Rlver.- A R ’
! f | It _was’ 1850 before.the Roman Cathollc‘ m1551onar1es ‘. .Jl
l: ‘travelled 1nto ‘Labrador-wx.th the Ind1ans.~ Very often these
é :'-;.‘ N - ;“prlests w0uld travel 1nland w1th the people durlng the
'h?d' B Z:ﬁfsff:w1nter.' In 1873, however, a m15510n was establlshed by Ef
‘% ' APere Arnaud Oblate mlss.lonary.r He named the m1551on : {
l h v-('f"Notre Dames des NelgeS" (Our dey Of the SHOWS) A 1 ' 5
\ '_..:’, ‘J.nter church dlspute over Jurlsdlctlon forced the ‘Oblate
R brothers to w:.thdraw the:n.r serv:.ces :.n 1895 It was the i
f '. .'”‘_,Harbour Grace dlccese who J.nltlated the d:l.spute..:: Yet they /.(

‘ g o ‘_rsz.d not send thelr o‘yn prlests untll 1921, some tWenty—51x )

(f T . years later. - It was the famed Monsrgnor 0 Brlen who began o .
it ) B 4_ what was to become a:.;yearly event, by travelllng WJ-th the A :,'

‘: . A'.«': ; :‘Newfoundland flshe‘rmen to Labrador each summer. For twenty— o

P . Vl
'/if}:

' ‘-q:-;-‘-—;-v'r‘-i'ﬂ‘lm.e_".‘;‘i‘\‘:)i’”-“ =

M

"‘:.three years MonSJ.gnor 0 Brlen prov:.ded splrltual guldance L

'arou.nd_
! Whlch forced the Indlans to travel further to obtaln food

o= lndeed, to surV1ve...- The only relJ.ef durlng a perlod of

V."'mlsmon (Da:.ly News, 1939) : Such 1nc1dents may have PR "
y 'encouraged the Ind:.ans Q. depend on, the mission an_d 5'_«' N

Z-'_.eventually to llve near 1t.

to the Indlans of North West Rlver (Wegenart 1981) . -

Many whlte settlers began l:.v1ng at North West R:Lver .

0, durlng whlch tlme no Roman Cathollc mlssn.on ,‘7:' S

"These settlers set up permanent trapplng llnes

.hardshlp and hunger was that provrded by the Roman Cathollc ' |

A3
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"-the mlgratlng car:.bou, yet more and more of these once '

- _unavallable. ',

"~:"aga1n. (Personal taped 1nterv1ew w1th Father Plrson) ;1'1% .

- - R - O S
: :

‘/:‘e N R K R
. EELPT -

By the tlme when Monslgnor O Brlen s annual journey

‘_ended in 1949, the Indlans of Labrador could be descrlbed

. as seml—nomadlc. True, they Stlll relled heav1ly on trapplng

l'and flshlng as Well as upon the age-old rltual Of follown.ng ‘

v totally nomadlc people found 1t acceptable for varJ.ous .;‘ .
: ﬂreasons to remaln :Ln North West R:Lver for longer perlods of
. .tlme. No doubt the avallablllty of the bas:.c food stuffs

P 'and emergency medlcal a1d were factors( h Also, the rellglous 4

)

"_..practlces of the IndJ.ans became more s:.mllar to, other non- ;-
Indlan Roman Cathol:l.c parlshloners. . Mass was hsald more -
ﬁioften. Marrlages, baptlsms, funerals (and school) became
.J."a part of thelr everyday lJ.ves. The poss:LbJ.l:Lty '(of earrn:rng“

-'“‘"cash" ost certamly prov:rded an optlon prev1ously % B '?‘\.f. l‘

o«

o e . . - ‘~.‘»u .
L A . ‘ LA X

After the f:Lnal journey for Mon51gnor O BrJ.en ln

'-';1949, he mlssn.on was turned over to Oblate brothers once

. 'n,

BY the mld 1950 s a. permanent Indlan settlement ,'j"i -

seemed 1nev1table Dr Charles s. Curtls, a doctor w1th
the Grenfell Hosprtal remarked 1n 1954 that o
: _‘-f'I'he Indiand at. North West Rrver... B

" who formerly came. out; to the coaskt. | e g

- to trade at” the" Hudsons JBay Posts* : - R ST

. '-.tw:.ce a year, -are today establlshmg : 4

l permanent dettlements under the care

- of- devoted Oblate father’s. (I.G.A., ..

--,1954) N N
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g' o In that same Yealg Dr._ Erwm Mlller noted ST SR

JE

e

a4 . L. L L . A .
_ I spent ne riy a whole day v151t1ng B T
o the ‘... Indian families. in their S o e e S

‘.§ . terits at their. ‘village river from : 'éif;;‘f.gh‘ f I'm‘fjj V‘:ff;ﬁ
P "the hospltaL and learned much about " - A o Wt I
N Ly " this: proud tribe of people from their T oL
Fo. ,‘3‘{.' splrltual friend: and advisor;. Father,,.... . . o o
- ,.J‘j y Pirsqn, the’ Oblate' priest 11v1ng 1n o P S T
A . . the area.“ (1 .G A.,,1954) oL SR
<K i ' R

1 As for the area Dr. Frank C Babblt told of ‘the. Lo
“,gq“}nf*“wﬁﬁ, growth of the Roman Cathollc MlSSlon, saylng, "A parlsh e :;ﬁfé
. 1‘ ‘,. :’ oy - s, : i :“ -, :.t-..'.
:ZA _ house and a church are belng bullt and 1t 1s ant1c1pated .'!.‘ff
".fff”ﬁf'jf»f: that under Father Plrson s leadershlp the Indlan colony, "'j'-‘, .
g. w1ll steadlly lncrease" (I G A., 1953) : 5 }7t}?flf
: . - : . . .ol ] ';
"%', e These proposed changes ln the llfe style of the b ng,'
'gl . Indlans certalnly may have been justlfled at the tlme.,iIt'Y ] fﬂ :
f ;4" . i =, "
%% o f;_ *; may be 1nferred, however, that such drastlc changes ln the o
8 r UL
B :
b Indlans' soc1o polltlcal and economlc system must have
%x created a generatlon of chlldren who had expectatlons ‘ﬁ.‘fg“gﬁa-Jr {f ;i
: 4 placbd on them that were at the very least dlfflcult. S L‘fﬂt5}f,1}?,_
& e D R

Indeed, thls 1s what appears to have happened. The Indlans,

deslred splrltual guldance and wanted the prlest to prov1de i
. N

thls serv1ce, howeVer, the move to a’ "whlte man s" house o

and school was mdre than most could accept. From the

i 'E outset a. ma]or educatlonal 1ssue arose. how to prov1de an }_”:, " :
s educatlon to chlldren who spent part or all of thelr tlme .gjft" C

i PR . ‘ N O
. ‘ﬂf%’away from the communlty.; Furthermore, how could a "whlte g [ ) » ;
25 ' Lo S R 4
.. . man s" educatlon be useful to an Indlan? Thls questlon and ; . =
LR e others can best be answered by examlnlng the thlrty year e T
i perlod (1951 1982) e ,-:t;r~1¢'
g E
O . . - '
g i vy AN
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.',:future. Wlthout preparatlon te cope w1th the changes whlch

'T‘were bound to occur, the Indlans of Labrador would be doomed L
. : el ooy
A to second class cltlzenshlp R S A “,.ﬁ;“_ L i
Doy RS
I T y el

.%.along the Rlver 1n canvas tents.i

0 CHAPTER II o T ~.
YFARS OF (LANGUAGE) TEACHING: ~. .. . °
: 195'1".‘-,19611-,.: :

In the fall of each year,

Lake, Churchll: Rlver and Kenlmoum;   2'€;\ﬁf:f‘iJJ11";" R
Tather Plpson remembers 1952\as ‘the year he started _ S
teachlng ln the communlty The flrst classes were held ln 5~ : A

g the prlest s newly—constructed house. Twenty—flve chlldren N R

!
!
'
H

g e
would arrlve at 9 00 1n the mornlng to be 1nstructed 1n the Coet
very rudlments of geography, math, Engllsh and rellglon. ;" g

Accordlng to Father Plrson the Indlan parents were very

." - d ‘ v

"i supportlve of thlS move. They could see that Goose Bay was szffi

groW1ng, they felt that educatlon conld help them flnd

.'l

,‘;,employment-*and they regarded thls as essentlal (Tape, 1982)

For“Father Plrson, too, educatlon was the way of




S e
. ~f": ) 12 | -
15 :I:u ~7r? R S A y : el g l
ﬁﬂ - - In hlS second year at Sheshatshlt Father Plrson D?A
fé; ‘ { contacted the school board chalrman,rTather TeSS1er, asklng
"ff, that the school be recognlzed offlcigfly Once thls was“‘ U
:féa ﬁvfiaccombllshed the school reoelved ltS flrst flnanclal support{t
:Aif. S The sum %f $96 QO per month was allocated ‘to’ coveraa few o
B { : A
,_5‘ scrlbblers and penc1ls, all prov1ded by Father PlISOD. Two 'QH~ :
»{%f' ; years later,‘ln 1954, a school bulldlng was constructed
;=§A; farentslwere hot expected to remaln 1n the v1llage 1f only
‘?:;: to heep thelr chlldren 1n School._ Rather, the school 17;f]j77;141
2 ﬁ} s exlsted prl arlly for thldren of famllles who stayed ln the
f{,{f : V1llage.. Fcther Plrson was keenlyqaware, however, that
:f " chlldren whc were away from school for several months
; necessarlly fell‘hehlnd thelr peers who contlnued to attend’.
f%y ) school iAnother 1nstructlonal probi%m developed when he .iihw’
gi_éﬁﬁ ) notlced that;some students would begln thelr flrst day”of 3
‘Tgt. School‘at aJe‘fourteen.. ThlS meant that.as a teacher,y:j“lf;-;f"
.? Y T Father Plrs.n had to determlne exactly "where the students | ’
i: ) ;‘ were wheitj" Igi}uegﬁat\school and start from there“ (Tapojl |
:... “‘1982) Fa'her;/lrson clalmed that 1t was very 1mportant to . ’
j ;: :H.know eachditudent 1ndlvldually Presumably thlS was how o
?; ;éi _-;;d; students orogress was assessed and malntalned thronch .
E:;_ i ;..lndlylduail atlﬂ” : Lﬁl.“v H - a ‘
1{ : B K Father‘Plr on was teachlng for three years before ,;‘ *
et "."1n 1955 the flrst year he recelved a L )

T amna e v i 1 s o SN
corte st e L : -

4

oo

becomlng cerﬁrzle )
teachers ‘Salary (Department of Educatlon, 1955) Untll 1957
he was the oniy teacher on staff He dxd thlS 1n addltlon 5; a

. . . W
¢ B S R A OE
PRI : .

i ool s b e




B e T
R to)the:o,her dutles usuallyt erformed by the prlest.r' ;f-'i‘-; N .%w
-!’ PR AlE‘pugh it ‘s, belleved that Eathériplrsqn had at 1east ;one R |
i e E B s AR Lyl e n A ag
,,fb(.' . teacher to" help hlm before 1959,qthe payroll records 1nd1cate I
. 4 RO ) -: : o~ 7 " ., o, ol ‘:“_W pe |-
B "fihi- o that Stua t Pike was the flrst.- (Plke's contrlbutlon w1ll w - 3{!..
R » .::".- - h~' L Ml A PR L e e . "‘L'» =
. .‘g i ' be dlscussgd later- D _‘: -'.;"”:‘., _‘-"_-..-_'.--. : '." i ';" o : s, ’!z ." .
A o W R Wt u_ m,w:,‘ ~".,' 3 7:4". . - . e b . s -“‘.' - :.‘l,; ‘.a:.." .
0y y e =y those.early years the 1anguage of 1nstructloh was._ T :~}._f
s rdd 8 Indlan for Father PLrson had acqulred a basic knowledge 9f f”f-

A .3.,7::j Lthe Indlan language. ﬂe felt that the best placeuto Start

l‘

b o ' ‘.Was w1th the natlve language._ (The merlts of thlS approach
B T e ,1n £he . paper ) It 1s worthy of the, ~5F.455f";’:
WU - o ' .*ﬁ--lm _ Sy e Rl A

A 3

; .
B g,:‘:;:__:. Engllsh forilnstructlona purposes lncreased.- slnce Father

8 g § 8 ,“." o, a o

[ 2 el . | R R 'S --» .\ NN

;_d%g; ~1J”ff:: language,the lnstructlonal tlme afﬂorded 1t decreased.rrNot

rlp . oale = " . ~ B L e
g pePel s & ook ] RPN gl “.
-:{{,"‘;,»‘-‘m‘ ‘csurprlsz.‘nglyl

}“%'p 5 G- the only lan?uage of 1nstruct10n.,'u§
.;‘- ?...':»..:':‘s.:a . ":-. 7, “:.. C % . S %
ot O . The. unavallabllrtyaof sultable lnstructlonal mat riaLs

" B te s w § u~.».‘ £ b - “. e - ". . . :. o ’ s e 1 ‘-v
‘ 1??_”;; FONTERY had been_obvﬂousﬁ rom the beglnnlnq M-Materials“relevant to
] R Indlan studen é”ar

;vf-y: } “practlcally‘ngﬁiexlstent and the Newfoundland currlculum

jj-'::,f s B 'depended upon for such spec1al purposaS"‘The‘
A 5 O
LI _nd by Father Plrson s own admiéﬁidn,~
'.‘,‘:' '?...
M
_l':"‘ “‘-i: ..

o

.?{

:.‘l. vt.'.l

- .- .




§: : 4ﬂ T : : lf:fﬁ:? ‘ﬁ#.‘ o “";; f}';
3! % . , s . X ‘.,jt‘:
»}. , ‘?‘ : Lstudents had to be con51dered before any attempt could be’ é _ ‘_'éf:~

:Lf) ' ;,;'Eg:‘“;made to‘determlne long—term pollcy. Indeed - the school B ?;u
” "\{;tattempted totoffer students -an educatlon whlch was relevaht R _::-f:':
to.the changes ong01ng around them.‘ Slnce the beneflts of _‘~". "';w;

' -acqulrlng the ba51cs of math and Engllsh are self—ev1dent”:...r ;fﬁg,?g: f;

% must have seemed entlrely loglcal therefore to begln at | ‘di'“%a';iﬁf'é
J‘_f;hthe most basxc leVel.Hh‘fl.;ER-:wfé:i,iﬂ:';‘ﬁ}::f';y;:}t?f 't‘;ff;ﬁiiiafpﬁ
‘1ﬂfKﬁ“ ”Father Plrson must have approached hlS teaohlng w1th ?; ) ; ';{3}\f
'7‘{’-unusua1 ulgor, worklng often to the pomnt of exhaustlon.’lHej s ;fﬁ, 1”%;
- used uhatever methods seemed to work ’"learnlng as he wenti . :“;“?{:T};;;
“talong"?*as helput 1t. HlS approach to the teachlng of : ' z,iq {E;Z
‘:Engllsh was most probahly based“on hlS ‘own experlences as;a '"“’éi§g

‘folearner of Engllsh as a second language._ He advocated what . i

o T

- ~N
-may be descrlbed as Ll (natlve language),/Lz (target language5

o,

,ﬂcomparlson. The actual term used to descrlbe thls approach ‘: E
: . S R ; )

,fIS'"contrastlve analysms" (Flnocchlaro, 1969) ‘;4_

: ._.,: . N , - | ‘.i:\.‘

Ax,.n.

“;_'Indian language were not present ln Engllsh and therefore

—q5¢:not4ea51ly understood by hls students.. ‘The. OppOSlte is’ also i“@gfullﬁjh

Q?not by gender but whether or not they are anlmate Qr-lnanlmate.

3
. .

o~

,N}Ldlfflcult‘to grasp.;_h,,u o
: IS ' o ,.-".,".’.‘." . .
The length and tlmlng of the school year became al,

¥

‘*For the'Indlan,chlld therefore the he/she dlstlnctlon 1s '.5”d157f””g

maJor problem ﬁor both Father Plrson and the Department of '"}ulflj'*
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. % T eti el Education 1n the early years. St. J‘ohn s. questioned the = ! LR
.o '..::. e v - 3 . 0 ' d § . 3
Y SR sporadic attendance ‘of students. "l‘hey also rejected Tl BT
"'6'. g :" P:.rson s request that! the school year be changed o - reflect SRR R,
w5 o~ , 5 'y S R e Bk - g e
3, e Ly aE the absenteeism created. AL “'J e el ;:' B T EONIRY " G
. § A R T Stuart Pike arrived at North West River 1n September, '-_'"_- :
T : i "l.'.. L - N e 5,.. K i . g ‘, =5 ‘,"" "4_'
. ulien ; 1959 havmg taught at Black T:Lckle the pre‘vious year. N He g I
R S assumed the role of princlpal mmled:.ately but must have ', S 1 Tt e
'-;‘?,-- % . .relied heav:.ly on Father PiISOn for direction. HJ.S 1nit1al_ - N T
o s L LAk - AC I - s R A o MO
o BT ol 8 aJ.m Was to organ:LZe “students J.n age-grade levels., ThlS Tl el
SEE DR o Pl e ol LA ¥ . I '."
Tl S e - would have been no easy t sk but J.t h%i to be done J.f the. Y
e R e school were to adopt the regular Newféun d curriculum . BN "S-
i.-.' R ; ct .. f.\ e ._.‘ aj - - . Aol l‘. Ay By SR e ' J % O '.‘-:_". P ': ‘--‘“:.‘.
PaL e - e 8 L There was no. other alternative. Mater'lals in use at the T ghwes . Y
“--~',,.?:."'J.‘":-‘ oo ',',., " S 1,79 “‘.'.,‘." :‘!K\ G

; : '.: few books .'bor'rowed from the A:nerican base by Father Pirson. " :":'
' b " " 'l‘he Depa:rtxnent of 'Education may .have been\ anxious to ‘h'a'\‘r‘e 4} , : \::
i i the‘ School brought uo to a; standard_, on .par mth oth'er ::', . _-"'.'- :c -~.':
) : Newfoundland schools.f Mr. P:Lke recalled-that'as far’as - he V} n
...(\, . v Wag. concerned the runn:.ng of the school .and the type of " ‘ 1
] ‘ i\: : . 'l;""l‘.“instruction was to.b‘e no different from J.ns‘truction_ 1n'a'ny : X ‘~ g k
b S Newfoundland school ' 'I‘he language of :Lnstruction was to be' _-3.._{.: '
c o : ' h En‘g.l’lsyh and the materlals_ were to be ordered 'from Newfoundland '
4 ;" s r _' w1th no special prov1s:.ons=~for t‘he Indian students.. : ;‘ . Tz';‘._\;- ‘
g S | - ' “_ e "‘ g L O b o . LR .' S Y " [ .-" "
i 5 .- o seemed 1nev1tab1e ,t&tat_lnstruct‘lon ‘in Indlan;_a practice that - R ';
P ':{' P ' f‘ather Pirson consz.dered valuable, would. only last-as long as ":. ‘ :‘:} '
L I Pirson hims.e’lf Th:.s may ha\.re been an advance:ruent J.n the ";«:._"-_ {77
+ eyes of sorne ‘educa.t-o-r‘s. .of. the day. however;, 1t can be -argued };.2'. :"::
2 today that 1t 'was .realll; ‘ahs.te’p backward..',,-. gt , -,I K
¥ " Tt - ".,-_':".; z.\“ . !- J
i e, et e ifors Lo

A S f'school prior to Mr Pike s appo:.ntment “were limited to the .'-.i‘; Bl V. EE
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‘j:' The year 1960.was a. s:Lgn:Lficant one 1n terms of. the . o o
Gy hiatory oﬁ eduoatlon. Goose Bay and North Wee-t‘ R:L_ver schools :

& then under the d1rect1on of the Roman Cathollc church‘ ‘came~ "__‘="_
under the Jurlsdlctlon of the newly formed Roman Cathollc . -
o ‘ achool Board or ,Labrador. ThlS most northerly Roman o .:'1
:r' Cathlol‘i.o- board was -an_ essentl‘al development w1t(h1n the area - s -l

Fs and J.tS brasence suggested that Roman Catholiwudents J.n -

’ 'J.Jabrador would receu"re:'the aame qual:Lty of 1nstruc&on asl ;-' 1 ": )
3 other students w1th1n the province.oqf ﬁeufoundland and ' ;'_Q': oo M
! -j,LabraddLr. ) Wn.th :thls. came. :the atandardlzed .c—:ur”riculum,' a. e e # _'
. currlculum'that presupposes that ”any student"s language of‘ ' } E 'i"“ §

1nstruct10n shall be Engllsh, o .;.“":,‘ . k ;‘ -: ': i L
~‘In the Indlan school J.n that year the .?:ubjects taught ; :
It became obv:.ous rather qua.ckly, however, that total = i ! :
1nt‘egrat10n wo d not occur eas:.l.y., .,over a s‘hort perj.od of‘“ '.' i :

K t:Lme Ther‘e”were other factors_ to conelder... One of ‘these '."’-_ ,--:. 3
i concerned the etfect of the. Indlans'.' seaao.nal hunt.mg pattern. L i s '”
:':. In‘the',same ~year (19‘é0) only thJ.rteen students of a-total t . “ 1
enrollment of seventy-three rema:.ned J.n schoolﬂfrom - 1 ,-.'

'_ A Septemher- td Decem‘her. When these rexnalnlng students I ;"‘,‘l.:'
.{::'f returned af.terw:chra.stmas the immedlate task of placement ) E i
had to be attended to. . The main techn:.que .used by the % o . e
teacher to make such mportant decisions was the pe'rsonal l-:_f‘: ‘ o
1nterv1ew Some testlng waa used but this was limi.ted to p ".'_‘ e %
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}f 1_‘ teacher—made achlevement tests.- (A severe dlsadvantage of ) :l{
A ' . - = L
‘}. theSe tests 1s thelr 1nadequacy 1n dlstlngulshlng learnlng Bt
f‘ -. . . ';"I '..
] . problems from 1anguage problems ) A student therefore, ?'._. . -}f.
? o w1th a ba51c knowledge of Engllsh would llkely be placed 1n ) :
- 'fJu Rl a grade level beyond hlS conceptual ablllty. Slmllarly,u : o
o very brlght student\whose Engllsh 1s poor 1s assumed to be 3}@?
& » dull andyls placed An . -a lower grade level., The p0551b111ty5* ,
BN of lnapproprlate placement was very llkely} resultlng 1n f{gfrf, ff
" 1nappropr1ate 1nstructlon, whlch most certalnly llmbts the :,4%'?1f;fl
potentlal for success., = ﬁ‘%'ﬁfu' 51.7 :, 3~;w¢ﬂ‘h‘~jﬁ,3 ' . “,}
- Stuart Plke 1eft in: June 1961 assured that the school { .
- ‘ , LA N K
was mov1ng hn the rlght dlrectlon. He p01nts out today that -
several of hls students had.beneflted from the 1nstructlon S | ;f'
o they recelved.ﬂ ThlS p01nt 15 Well taken and 1ndeed there are A ;<;§f
examples of students who today\are communlty leaders and ’";fs
‘f~' ; po11t1c1ans =’ however, many more people from thatﬁsameger§ };ig;f*ﬂif
B e o i - TEE
i B LT are today unemployed, unskllled and a long way from belng. .'ﬂ 4 “*iee/”(//
- i TR
‘:I:’;“.. .—]'.
RS ) T
L) ha
A O . \ .
A ﬁi -
EEU ' relevant 1ssue Tt
'ﬂ%itl'f when one deals w1th such a-mlxed abllltles s;tuatlonAasf,77“"';;
\,é ,'4 » that found ln Sheshatshlt..;_.{:4.3'“?_,afifﬂjylf jﬁs.i“gmyf;"f‘
g‘ ) . . ) : 1':-_': *_‘ ' . S b |
B e : EAUN . :
R ; S .. S
B j; ; B ‘ .I:Ih . "’ \ ‘:‘.: . . ‘l_-. : \. .



_ It may be concluded that durlng the ten year perlod
:from 1951 tQ 1961 the teachlng of Engllsh to - Indlan chlldren ,‘
5uﬂwas blewedmas a 81gn1flcant part of the total 1nstructlon:”

'but not as an end 1n 1tself. ThlS was demonstrated by’ the

iabsence of a pakmmglcally sound scheme of staglng, sequenclng, Y

‘or gradlng. Slnce the learnlng of a, language must take

place ouer‘aspgrlod of tlme, de0151ons about what to be ,L

taught flrst and what w1ll be. offered later become very ;'4b\

{Tlmportant._ In Sheshatshlt, the teachlng%of Engllsh dld not-

’appear to be organlzed around an§qexlst1ng currlculum de51gn.“‘-

'ﬁ‘Nor were attempts made to flnd alternatlves to the regularxf“
U R
TNewfoundland currlculum.Ailf- “;] L &

) Nelther Father Plrson nor Stuart Plhe had had the

'type of tralnlng or exposure to second language teachingil

that may have led them to seek alternatlves.. The Department

of Educatlon, for whatever reasons, did not’ cons1der the need Q'

fcr a program of studles spec1f1cally tallored for the Indlan;f'

students. Flnally, the Indlan people themselves were-

necessarlly rellant on anyone who came, Sane they could not

i hhave been aware of such abstract concepts as "currlculum

w-“z models“ It can only be assumed that whatever was

[ 7 MN

‘aCCOmpllshed was’ solely €ﬁe -t/cf hard work and ‘

, 1nd1v1du l determlnatlon,on—the/part of those who partlclpatedg
) 1n ten short years a school had been establlshed and

o ‘a. program of studles pursued 1n splte of lncredlble odds.

re - ke

L ; Unfortunately, the decade can best be descrlbed as a- trlal M,“v-
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and error perlod.: Educatlon was a day to—day affalr, w1th

¢

'f only a very basic awareness of how to approach the very J.

' was replaced as prlncloal by Mrs Hammond.f'Lw

~

complex task of teachlng Engllsh to Indlan chlldren w1th1n

the conflnes of a "forelgn“ currlculum. :

P

'Mrs@ Anna Hammond,;l960}n1974 ifianew'Look ‘

-~

L

hlstory of educatlon 1n Sheshatshlt for yet another reason._ﬁf

In that year Mrs._Anna Hammond came on the scene.' She was
to become a central character 1n developlng and re-shaplng

.

As was p01nted out earller, 1n that Septemben only

l

thlrteen students remalned 1n school.' In an attempt to,

utlllze teachers 1n the area, Mrs Hammond was assmgned

teachlng dutles 1n the settler communlty across the rlver

"untll Chrlstmas.”

A the abllltles of students.

AR

For the remalnder of the 1960 61 school year, Mrs Hammond

worked w1th Father Plrson and Stuart Plke 1n determlnlng

Plke left 1n June of 1961 and

Mrs. Hammond was born fn Shéa Helghts in': 1920 and

.-»;

: was tralned ‘as a teacher 1n St John s under a Veteran s

When the chlldren returned to Sheshatshltr

The year 1960‘was very 31gn1f1cant 1n terms of the iﬂg_

the dlrectlon of educatlon in. the communlty of - Sheshatshlt “w'faf‘

lf; so. dld she.{ ThlS brought the*t—tal teachlng staff to three.::

o scholarshlp. Lo Voo
o ' -
s .
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.
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. A ' " LT 1
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T For several years prlor to acceptlng a teachlng N S
o ‘ ] .’:‘“" ; AT “
'; = pOSlthn at North West Rlver Mrs. Hammond had llved at '

Dav1s Inlet Labrador, Wlth her husband Roy, who worked
' w1th the Department of Wlldllfe.' She had not taught 1n o :ﬁ:ﬁ>¢-$1;ﬂ ; -
DaVlS Inlet but recalls learnlng much about the Indlan Way L .

L o . e .
» Lt el

of llfe (Tape, 1982) : Thls may have been why Mrs. Hammond 'f SN ;;l;:"i

Db, et S el Ay 1

=N was in her words "pressured"'to take the Job. It\seems-'lﬂ
" o ' .
lé-f ff : some off1c1als of the Department felt that Mrs. Hammond was-L-

ST \'\h e

f the person best sulted for the prlnclpalshlp.i Itlwas not

1ong before the'"School" took on a more structured look,nlkyfvr

.../.

BRI ; w1th the teachlng staff 1ncreased gradually to f1ve by l964.7;':?'wl

,}.jfﬂ.i,j'~ At that.tlme there were two classrooms 1n the communlty hall*;‘
“_&.”ﬁ ffi‘f'»{ bulldlng and three 1n the maln school bulldlng._ The enrollj":[Ei..ﬁfn
't:«jhﬂ:,::'"‘ O - o
; ent for that year shows nlnety—two chlldren from ages 6-—18

. M .
e . . R . e e e e .
[ o . Y [ . T, )

(Hammond 1965)

B T
.

"'“”” Mrs. Hammond consrdered her way of runnlng the school

EEES L, e LT . : : = T "'J

:f - YT at that tlme to be “a one—woman show" . That 15 to say,,the :,

. e . ~ - Y,
: ”mw;?-school board and Department of Educatlon, for the most part, _'- Ceontoo

. left the school pr1n01pal and staff to thelr own devrces.._~:‘.'§ff~{§,,

:' Of course, the school was requlred to handle all the L
. o a admlnlstratlve dutles expected of any school 1n Newfoundland ﬂ

D

"{ﬁ~ﬁ;u,”;t'-~f; but the Department of Educatlon dld not demonstrate much 1f .

Vﬁ}?ﬁ any innovatlveness 1n offerlng alternatlve currlculum models.-*

Mrsx Hammond admlts that the maln thrust of educatlon was

g

culture 1nto the dom1nant*soc1ety'- that 15, teachlng the
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'%‘problem for Mrs. Hammond became., (a) What type_offprogram f

-'These 1ncluded the need for a new phy51cal structure and
;‘Lmore teachers, better teacher accommodatlons,-and the

;]‘factor of 1ow attendance rates., It was apparent that a

1‘was less than adequate.‘ It was equally obv10us that lf

’ comfortable surroundlngs., Furthermore, Mrs. Hammond felt

LQ j could allev1ate many of the 1nstruct10na1 problemstwhlch

h page report entltled-

e o e IRyl " :
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Indlan student so that he/she 1s to become able to be part '-11 S Tfff,

of the world out51de hlS immedlate mllleu. In splte of the _;1#‘ﬁ'fﬁ”};L;

1

course offerlng of the typlcal Newfoundland school could ' ;IQV

. not be applled dlrectly to the.Indlan chlld.. It was her .“J 15 .:Wug:§5

'bellef that an alternatlve apprbach had to be found fliheA'”‘ﬂ”ﬁj :”f”;f'vx

D

OV IS LY P G WL e

- ,'u,.'»-

"school“'that had classrooms 1n three dlfferent.buildlngs

., . 1
Yeon ¥ b

A teachers were to be recrulted to teach ln such a dlEflcult -

31tuatlon the veryfleast that could be offered wereiﬂ'

N

., Wt

that a low teacher-student ratlo and hence a larger staff

“t

surfaced dally In thlS Splrlt Mrs Hammond wrote a seven IAﬂ:?

"Indlans of- Labrador"h -The report, ;

dated 1965, (whlch appears,,1nc1dentally1,to have been the




. o
w & el

, . . R of: .l974),' couered J.n br:Le'f‘the entlre range of dlffleultles N
‘ , ' exper":l.e'n.ced by the teaeher ‘as. well as, the parents and 9,08 ‘ : h g
| .';"-.‘ .::A, students as~ they struggled to deal w1th the relatively '3..4'” _.:'L
: i N. -"."' : sudden eoc.tal r:Lft eXPer,ienced b! the Indrens ;af Labrador \ ~ d o
- "" L at’ this t:Lme. : j LT . ' : “ '
2N ": o ' '. Mr Hammond kept look:.ng for Currlc.ulum alternatives 7 g ¥ §‘
the"-reported in. 1965 that her students werer able to erk ‘ ‘; ,
close ‘to the’:.r pre-detear.:xnined age-gradé level .:l.n .ar;.ttunetlc ;‘.', ' '~,': *',
"_:_,hu-t.were unable te handle problem solvmg. i .Thz.e.ap;;‘l.:;.ed also '_:;
to‘, ba;ic .algebra‘and geametry.'.*‘ Hlstory, geography and "
.'._'”scleneei;vere offered‘as- p’art of the regular ourrlculu}‘rl',. but 7 &
ae Mrs Hhmmond says .. o . alI essay types ‘of eubjects are* ';;-'-.:: i k ‘
belng ac&hlred ;slt;wly because qf vecabular; dlfflcult.Les and "l._,\ﬂ% :': :
thOSe ,exper:uenced 1n Engllsh compositlon".(pp '53-4), These s

Sk

regl,izatiéns 1nd1cate that many of the problems exi;erlencned ‘ ‘ ]
.’5 ] by the Ind:Lan -r:hlldren v'lere a’ r'esult of 1anguage deficlenc:l.es ... ;. i
s NN m“E'ngh"'sh- 2 B, .'-"".' G ..-':-'»} ‘.-; ';;'.}': A ONE A TS BN
‘.’ "Mr's Hammond argued that the IndJ.ans 'of Labraclor were.” -\ ‘
o g ‘”“{' ‘_" changj:ng soc:.ally a‘nd. that 1t was the school's role to help,' ’1':‘:.
" i -‘the people prepare fo‘r change. ‘ThJ‘.s idea assumes the gradual .
: . but eventual“lntegratlon ef the Indlan 'into, the denrnant '.: g D 3
i gy o ;
publ:,eatlon, dated 1958, to just:.fy her demands for better “ ‘,‘:{ ! ,
school facllitles and programs.,' Slnce the Depart;uent of : % "-:"-."'-:';-‘; . 1.-';-' i
'-',.{ B Educat:.on was s:.mply unable to -a551et in the develepment of L) T
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B ,'.:‘. R "“1."' = gy ) » B i . LRI “ ] . .“',. } 2
CUaL, TN s -'alternatl e programs it was llkelY an eaSJ.er chorel-to . @il . Tk N8
o 'f‘ AN {’ 1.;...; - S.uqurt \.5001&1 1ntegratlon' . B '..‘-: ‘ ..l:' & ‘:. '.-.._'.:- .- aipeles ] h ,‘t.' ! . O ) -
o I = i LW = . < = « ¥
i ‘o L™ <' ¥ She observed in- ‘her 1965 report that the Indians : S
A I : e S 5 ' :.'.'1-:-.' e
% S S _‘ (La.bxador deserved thenrrff'ght to.a’ more relevant educat:.on - BaR .
..p,. ‘ ‘v'._ .. N _ 3 .\‘- 2 ._‘ ’. “' ) - 3 a o A o : % o e A -'. N . B -
Bl et T and .alled for a government-subsldlzed klndergarten program. RS .
3 g * ”.'__" 2 g 3 o ) . PO '::_P ; ¢
) f B oy She also gaYe a’l rat:.onale for buildlng a school complete .. | S 3 -
' AL RAS "» '.' “Sk : . "o
S { " ' ! K _.‘. ‘: - ,’ ‘.‘.. . o .h - ~.." - ) '_ e
e ,l R B wrth a small-ntach:me and carpentry shop, home economJ.cs R R
o, * | g o ) ; i . . . - .-" Sl "o b,
o™ I _ ey o - b
' E .g v ?'- "' s " ) O ": -: . A' o '.r" o
. e BTy ;'rata.onale argued, £l1a,t such ‘a’ school cOuld help Indlan .I'j ok e oo g Sl
I .¢ B “ .., K L4 TR o~ v IR M ] v .,.'-. i
o, TR .,students adjust to- fthe accelerated rateﬁf cultural change. :
[ i ‘1‘wo Years la.tar, ln 1957 ' such a S°h°°1 was operied.... o e
P ETEERAR S 1) W1th such facilltles to support a chosen currlculum, pody 5 8, 5 ellgf’
... = . 1\.~ N X ¢ ] o _‘ . . i e ; p - g ' K -’
. T ‘s ,._ . Ak ,,_- ., & 07 -'”,,‘ ' JW . . o
£ BT Mrs. Hammond on her own J.m.t:l.atJ.Ve' began se,arch:.ng for .l S i
gy o s .' reada.ng programs that coqld be used in place of the programs - MR ; o
8 % 54 .' offered 1n Newfoundland schools. A 1972 report prepared by A WEAS s
ey T Bo'S I . «v, 3 '. . ' - .
C

o

T & Father Charles DeHa'.rv:an‘ stated that two such programs had FE RN .
' ’f. ‘..;" . L been sought out.nw The fir,st was a. re'adlng course for‘ L. 1 ’ : 5 Q',""
‘§ . d l(indergarten and the'Grade l’ begrnner. It wasﬂauthdr:.zed Sy E
for use 1n Federal Inda.an schoo']a.'s‘.and :as, suchhad been ) ru._ \
N - : publ:.shed by the Federal Department'.'o‘f. lnd:.an : Affa.u.'r:ls.= Th:.s ',
] . 3 . must have been a bre‘a']{through ;.n educat,lon for Indran i «. 5 5"_‘:..'
; . - ' & j ‘students. & F‘or the flrst ‘tlme 1n the. hlstory ofuthe:s.c'h ol.a. s ‘_":'
E : S e program was implemented whrch accepted the basrc prlnc1p1e h :
. =l that‘ 'Indlan chlldren 'whose Ly was\otvlller than Engllsh would i
-:.:_' ] i,_,":' : have dﬂfflculty 1ntegrata.nq :Lnto a. regular Klndergarten I_.:{' = +

fog . :, fen & W ter B L) cld e,

e . program. Tha.s is not to say that teachers prror-» to thJ.s- : ':1. re
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' . , N "‘.; .tJ.me Were_ .’,‘°t. aWare of the-. problen‘\sa..u AFether' Plrson, nearly
i - . i twenty yearsl earl:.er, had. seen f:Lt to use the' natlve : : 4
3 r y _' L e 1e:nouage for" ins‘trdotlonai,,purpos.e.s". In iu,s "regard'Mrs. ".,:"‘-’:r".'_" *
Al ‘ , ,_'. ‘I‘;s.nnnond hérself wrote in 1965'. *';Because. f ;115 knowledge of _ - :‘;' Ui
| o Idndi‘.ans-, Father Plrson'i"t.aﬁt;l';t" and contlnpes to teacld the ' \',':.{.:,:; :
‘ ) ‘ o YOunqest chlldren;" 'p 2) J'In fact‘ the,,mclus?-oﬂ_ of tlne"fi.z:“ i d
- B R g R g ,;_;-n.- o

) . ? s v above—mentioned program occurred -after Father Pirson ret:.red

. N _‘,-\ A A ‘.“."' K -g YO N -\ :-- --'. 1 2 4'. . ._- F
LK A as teacher/pra.est 1n 1/968. v _‘ _ e o A
Faell o 05 sqhool teday-
j ;' b f"_', about the course haveabeen unsuccessfui .v'
‘;: .: - :.,‘ Lo . Tt [ ¢g
b/ E".t:: u:: P
3 v <
a r >"‘ ! ) -l” »
.;?‘ ‘I:w 79 .
IS e §7
FU - A M ;
" .'.i : (:' ) -.‘ i N _. S . 4 ": . 'l : =
% 3k i .not subsife to more rrecent trends J.n“.second language= .y
’ . teachlngr Th:l.s argument could be challenged,, however,-on"'
i '*‘.._‘3 ~":- ncludlng such a course rn_ a’ echool Slmply put,
\. ,.‘;' : .If -matera.a.ls are selected ‘in \dlsregaqu'.
Y F AR 'of the - larger curriculum, the. resylt' is . @ ;.
SN (RS liXely /to 'be a disconhected' instroctichal.; ..\
e R o _program that fract:.onates students' learn:.ng~ LS
TN opportunltles rather ‘than. allow.mg them: to b ‘
o A" W ulld one |upon the other. (Gall 1981) oite B :
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e ™ o .lre'ada.ng program.'- Produced by the Nat:.onal Councixb..for ' .‘,_:,-_

» y ‘.":

Teachers "of Engl:l.sh, the r}rogram called "English for. Today“

B e L I P NEEERI
.

e

-.. “

_‘_ .
er:.ca and "the -r

S
.

wof{' the; program"a,re not'- known. ‘ o

present adm;.n:.stratib_n. Dr. Al],an pomts' out f:hat he" has g

AL o . ERR TN

"‘v - FACS EXI

vy ]

recent'ly ,yv’rattenu a new--program,‘ rejectlng nearly a.ll of th,e “ = q ) ~
agp‘roachels used .1n "Engllsh for deay". (Conxfersatmn, 1982) - ' "._'it".i;‘.:'.;
It :[sf doubtﬁul :I.f the sdhool' s dec:.s:l.on "ll:.c'sltop us:.ng th:.s :' o ,f
Pl'z‘o‘gram was based on any-&dmal evalnatlon c;'\appran.sal of 4;.
- its effects on St‘ndents.':;' L - '-"-""-' R f. ‘ ; ’
_ ; Eventually, Mrs.‘ i-idmmond -found ‘a prcgram wh:.-ch was dp = ; =
. - : ,...““‘ B

ﬂdgsn.gned for second langdage 1eafner3 :m Eng.l.lsh whose L]_ i ..f‘: .;

is Spanlsh. ‘ Tfu.s prcgr'am“, _called "M:Lami ’ngulstlcs . was ’ ’
5 i newly—deveioped. at tne t:.me and Was based on up-to—date “*Z‘._; : r“*
. " ;e;eamh ronl‘tnel second-landuege 1earner.- Thls actaon n;ay g '.~' 4 -
d also be considered a breakth*;ough, smce :I.t recognlzed that ¥ ‘ 4 &

h.e language needs of the second 1anguage learner are or. . il o f
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'”,eltherrteacher cr student.v

ihi;apparently the only materlal‘a

'v.were taught 1n the follow1ng sequence"*

',~) t Af‘ Ltre !
_Ih 1972:
\4((—-’-

them.v (Gall, 1982 il

E&g” From 1961 1972 many forelgn teachers had to be

‘.varled accents comlng from each
(De Harv1ng, 1972)?~ L iT .

ah audlofllngual approach.s Furthermore,
§ " ' :

vallable and at that tlme 1t
y \

the materlals can’ belcollected to o
determlne whether to contlnue dlstrlbutlng r

Ly values were not’relevant to the personal experlence of '

\

.however, 1t was: T

_%

‘ for teachlng p051t10ns at the Indlan school There were

teachers from Quebec, Newfoundland Scotland, Ireland,;L;;

“

i":,..when classes af@@ﬁh se5510n, t"ﬂ;;’
- sounds llke a sessmon of: the Unlted B '
Nathns General Assembly, with, the

room.ﬂ

o IAccordlng ioiMrs;.Hammond, teachers, espec1ally the

K

Hlspanlcs used pattern drlllsj’suggestlng'an adherence to

language SklllS‘;i'

llstenlng, speaklng,

readlng and ertlng ' Rlvers (1981) p01nts out that the

B s st ek P
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\
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: § ,”j"\l_‘ _':'. il teacher“ f’f the au‘d’a.?ﬂ.‘-:l:nguaﬂl method Jl:efqelres ". : .near nat:x.."\re—: .:_

; —. c Ll ~ . 1ike, Aarti culat.wn anci internat:.on 1n modellng utterances for ‘

i " ‘ ‘students (p.. ‘48). It l:L‘s clear therefore that the teach:.ng
g i"“"_.-._:'(‘rof -Engl’is_h\ cenlg not ha';,l'e' been systematically or pedag.cg‘lcally % “'_

& o . _g"ﬂo gan:l.ze;l._~ : y .j . S A r Y " : ‘ __" T
: ,g .‘:J . - Elements of the grammar-translatron- (G]'T) method pre—‘.:" .-,:". r
?f : ‘A‘;”'.v"a.'l.led.’..L""_"reachere plaeed <_-;rea.t emphas:.s or; granluna;\anc‘l trane-"
ir“ ‘ e lation at. ;,ara:ous. phasas. ; (Stages eannet he J:dentz.fied -an'cli lt l
? "'.'".* ” = 15 leely thht no’ Staging o;: sequenclng exlsteq‘ J. Nonethele'es . !
:," ."" . '_':’teachers may have been better sulted‘ to the above .z"'“,“:-:', ‘e ‘_',
i : o mentlened nethod for two‘ }eaeens. Fa.rst of aii, 'll‘ttle - 1,; ko
etress neea.l-)e ‘placetl en pronunelation g intonatlon, ‘and \ «:

e O -

. secbndlx”comunlcatlon .'LS rarely uSed traditionally by - A

8 P -'i.a' i F 3 oo A

P Y
.-., o s
4 L o ey 2

]

{

!

users of the G,/T method.. Th:.s :.s not to advocate J.ts use, -f . ;;:‘"’;.

2 LG -.‘ " ) ! 5 . E . .
|

.

' smce the heavy emphas:.s or grammar may well have been _:' g ‘. n o
beyend the leve o:E non—lntellectual students.:. Rivers (1981) ““ %
supporte th.'LS- clah.m. '_ "Less glfted students fJ.nd language . G A, i

,-,_-

study very tedlous and usually drop out of class as soeif a‘s

'. e o .

'. they possmly can"' (p 30) ThJ.e is not to suggest ‘that "the
":«.;:‘ ':.: B ind.:.an.student lacks' fntelllgence; rather, it nomts to the‘-~ 5 i '
- 15'.'m1.ted educatlonal experh.ence of many st{xd‘ents. : .- : .
: % -I;he;e Qbseryattens are: based on J.nterviewe w:.th
;- teacher/admlnlatrators of the..day..‘_' There 13 no eyldence
i . 'that the sg:hooll .nade any cho;.bes ‘\in methods ,.‘_-._sJ.nce th:.e v'vas

b

Teacher {:urnover.‘ . ;whlch

- - - . - v a s = - ) '. .'-
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learner. A more dlrect approach was attempted —-phonetlcs

\

o "'It is unllkely though that lt was more than comc:.dently N ‘_l‘.“ R
) ..';;'.related to the earller—mentloned "Dlrect Method" Neverthe—‘ "
f;'less "ThlS emphas1s on acqulrlng an acceptable pronuncratlon

: from the beglnnlng remalns a feature of dlrect—method

\

' teagiung today" ' (Ra.vers, 33) In the 1960 3 the schools
.5.1n Newfoundland were 1nclud1ng the teachlng of phonetlcs in..
(f:the prlmary grades.ﬁ ThlS possrbly flltered 1ts way “tor the ;
“V_Labrador schools Much,as has been demonstrated above, relled

heav1ly on the Newfoundland currlculum ": A e ‘. \

Another aspect of the regular language teachlng

programs that became a maln feature of language teachlng in-.

N

fos N . s Ty R - . N .
yfets et St o venen el S L e, '
. e - . ST S

- . " _‘{r Lo T L N ‘: ,, -

- -y *

b 28 §
. '-"‘L" . - : Coe v . " :; ’
L contrlbuted to frugal attempts at offerlng a con51stent o
"'approach to language teachlng 7},}f‘"
In the late 1960 s -a8" Mrs Hammond ‘8" career was {;if_
'7end1ng, the phonetlc approach was con51dered (or re-.if' 'f3~]2
"con51dered) Mrs. Hammond had been 1mpressed w1th her B ' ,yfud
‘ "forelgn“ teachers dedlcatlon and senS1t1v1ty but was not a‘ffh%-
:so 1mpressed WlEP the language teachlng practlces. One ,'14‘,“5
: miclassroom teacher, for example{.was teachlng the word RO "l‘§jj{

- i SRS PRI “iﬂﬁ
e boat. Students watched attentlvely as thlS teacher held R e
| ' 1 “ IR N o5
'q-up a plcture of a boat and attempted to repeat the sentence, '?iz“
E "Thls 1s a bOOt" W1th the teacher.: The next structure was ,"it :

: "ThlS 1s my boot" ' ) ué;fg
Such mlspronunclatlons of ’mlnlnml parrs' by language . “if]f
"f_teachers could have served only to confuse the language :J:“ ‘_l;r3‘




Sheshatshlt 1s the language/llterature dlStlIthlOI’l.. Ofteh'~ ST
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referred to as “language a~ s" these two terms are also .
;‘_ - “ .L" - :
b . 1dent1f1able w:Lth grammar and readlng, respectlvely; The R . :

ademnas,

dlstlnctlon between these two aspects of language 1earn1ng - SRS )

_ ? may well be. the cause of much confus:.on ‘in language teachJ.ng
1 even today. S '." TR '. S IR T - T S
. ~-Sister T.Co'ffey',:'19'71 +;1’982_-v.f BT e T T e e
‘ Although élster Coffey d1d not become prmc:.pal
: -'f‘ untll 1975, she had begun teachlng at Sheshatshlt :Ln 1971. -
' Her dutles at that t:l.me J.ncluded those of home econOmJ.cs S

teacher and school/home co-ordlnator.‘;qshe offered Canada el }'
' Manpower courses as. well "As.a 51ster of serV1ce and a e

tralned educator, she was recognlzed J.mmedlately as an ’

,ﬁ,mx%1’mm?mqeg;:'_ o
-

apparent replacement for Mrs Hammond who was soon to ; e T

" ‘ retlre. A : S ch PR '
o ) Shortly after Slster Coffey became the prlnclpal, el
the Royal Commn.ssmn Report for Labrador was publlshed.j The ’ "f“'i
.sect:.on on. educatlon :|.n Volume One lev1ed heavy crltlclsm .ff,' I
R agalnst the educatJ.Onal system 1n Labrador. “In partlcular, ‘ ;‘\;f;' :
the report said of *the Indlan school ',..-'.“ L A ;
B One outstandlng feature is, the : .-',' S e L e
I T ;:extremely high drop-—out rate among ST S N -
2 students, particularly Indian.: .. . B T e T
| ’Btudents; due to.ldnguage ‘and oLt ~?' PR R St
. eultural dlff:l.cultles, and lack" of: T T T PP R

S parental encouragement ‘and 1nterest~
s e AN glmost cOmpletely academici . ¢ . v

'cuerlculum lS probably the major e .
) ',cause. T R
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,; Teaching in. the. Natlve lanquage was recogn.lzed as 1mportant ¥ : _ ._:'L;,a. ' -
: x ) h}xt re;]eete.ci o;xl the éroum.is‘-that “suc'h"a“ plan woulé‘ 'l')e Bl :‘ ’ N —'
. S .f:":,.‘.:j .‘.- retrospect:i‘..ve and 1 k' ':-l.y al:.enate Natlve.*peopie .ev'en - ‘; i — ' l _':
'}érther" ®- m)-.‘-_,_ e (I T itk Yt
Pl » e i 'I'he Comm1§91on, howe-vler,l recognmed‘ the need "foi: an s ' _ "
'::E';\;"*“fﬂ * "adj'uetme'nt perrod for all chlldren, who had to J.e,arn .m a ‘ . 3 )
i :i: ':, k language th‘\a;.t was not theJ.r own..'.- "rhe employment of teacher .'; ;: e e
i . aLdes.wa ';. encouraged s.l.nce"‘they' \cOulc; aes;et the'stuo:ents ln.‘..":' Co ' "z;
.{ . .-: Iearn;ng by. expla.l.m.ng con_cep‘ts to them :Ln the1r owrr .: . _'..'_".'".“
':::»:',}- _ 1anguage (Roya-l Comm:.ssmn, 1974& ._-. W 'q '_'_‘._ _.,_.':t: . |
: Tht; -éo;nm:;.sswn m.ow.red a.ts emphas:.s from. the iss‘ge of B ' TR, S
SO O 3 "r. [P DEERRE B
I "language" to “currlculum", a curz::.culum that would xneiuae = i | SO
s ;roeatlonal and .techm.ca]: o6urses. . 'I‘hz.a was don‘e v'::ith the = "
hope,.that J.t wouio reduce the dfc:p-out rate, 1ncre‘asle the r ‘-5:' v
= : opta.c;ne' epen to students, and teach students th:mgs t.he,y. g e
g } - could uee in ;the:Lr own commun:l.ty (v:.z., engJ.ne repalr' "“and ' ' ) . AL
1 P i g 8 Asx 1f respondlng dlrectlf to: themabove recommendataone, P .
f:i ’-"'E ! " ' the school under S;.ster Coffey began h1r1ng Indran: people or, s e
5 ; & -

teacher aldes i)

l . ‘
, An 1ndustr1a1 arts room was’ ravish]:y equlpped e,

', e P - _and opened ‘at approxlmately 'the same t:.me. . The 1atter was

.‘,:- ..; .‘... EEE N =2 ., .l ETS . _, C O - -

W "y Fy  ef also Mrs. Hammond s a:Lm and certa:.nly appeared to b a. move =

G R '-.~‘ O o e d ¥ L = N Bl . R - . L

!. P Tale " 3 .. 2 s .. '—._ - .. . I .,'._“.‘

wo in the right diréc‘t:.on -_ b, & o g s R Lo b

. Siater cOffey recognlzed that the aud:.o—llngual

- e 9
- § . ’
VLl . & Ve

\
first yea::s as pr:;nc:.palur* 'I‘his "rote method"

el referred to J.t, was cha;lenged dur:.ng the mld 1970'3, Y B el e
5 b4 o -t ot b, . :. p 'z-."“_’.‘ o “an s '_:" o
e "
A - D '- . 5 I ‘..;: o .'.
'.‘:,."‘ ""' o ) ~_‘h,' - t‘
3 - t, § I R o :-;. " J
I ‘ " . M . N . N E . ‘. ,
...,._..,,.n._.,_.um.,..i..... -.-..m..a.-..-‘\.r.. ..m:l--.'..r:..'..-w...?-m‘,:z: - ) .,.‘__’::,_:.v_ e P
e’ * T e e e RS ! . [ AT
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) : o R . ‘.'-,: e ‘ st e e w:-‘.:_ r LA, ‘.-. e |--: ....__-...-:‘....... SR
| il St e ;-. 7 I .‘.-.';"-:": .'-'Lt..-.',.' ’_~" :'--e‘.".", . T Do , T
. _,.'.‘ ._'. ; ;o Ak 1P R ‘” - . e [N > """:‘3-.-'
i L “’- ‘.‘;”‘f’?.ﬂ-’ ' . ¢ i ,': = " o " '." Lot . :. ° . :')‘ 3 ’ "' T
» ' o : - = T"_".. . .'. »” 2',"‘—'_. '.".. ,-’. o
. % Eh . B Phonetlcs agaln became popular, and together w:, th the M:Lam:. L i
% RN ". S llngui.stlcs, the emphas:.s of 1anguage ~teach1ngfgt sheshatshit A (oM
- . - TR T ra A 4 % e
A el T focused‘ on'\readlng. At that t::l.me a teaoher -counse.lor and SRRLL g
r e e P h:l.s»wife became mvolVéd :Ln the area of rea' ~g._ :Ln the _' R A
AT o .__','-. ' school. fs:.s'ter Coffey says that the school aa a" result had = i
b o .:55‘;?'?910_9' ‘.“f,é'ﬂrY..'lﬁt_ic.h‘.a :eeimr;d': la’x‘lgqaﬁgeechooi'. : UntJ.l that “‘t:.me, R L
" J SR : h.owever, 0o’ E. 'S L., methods o,r materlals h‘ad been used . l‘h. the oo o
T _-j;:-" e MW e :," Y EE ), el o e T 19 B
1 i N &l .' ": oy E 5% II was. adopted J.n the schoo].,--:.n 1876 (Coffey, .
= Ja E tape,- 198’2) 'J.'he authent::.ca.ty of th:.s is. challengeable—‘.“-:»“,-;'_.-_
= 1™ ! BT e ‘.Gnly one tra:.ned E S L teache.t* Haa been ever hlr'ed ft.’o ~tea' l'i -
oo LR BT “in the..echool.-- 'I.‘h:Ls year was 19’78, and dae 1979, when thls
== e e wnter“began teachlng ihr’the school, .there_' S
B T L - N -reference to E S L. methodology- J.ttle irr th.e way of L " 4
e Tl materials. - No E S L-’. Ogra.m exlsted. _,’J;here.m'al ‘ v.e._'been S R
E e, - 3 Fe - o J . o 5 _r, = & s R ; - L, - 5 8 i n A
R | j"'.'._ e . i v—several teachers who attempted to ada. L il B
2 N '.!' ',:::. K - _‘ B, I \,. 2 y ~. o <y ‘. e . e, .: ‘: : -
e T L a R theJ.r- teaclung SLtuatJ.on. hut t - choo dld, not reeognlze
T - ..'-thJ.s. - The traz.ned E S L €r: ment:.oned above waa i '_‘-. S
ol B Lk .. . : z . « . '_. . '... ST .
successful 1n hav1ng the séhool adxnlni.,qtrator accept her: - ':_:-' BT
i . . - . . Y = e L = . N “f A ,.:'0'. v; ‘(._- ’.'.
’ . n/cfassroém. TR R LN NS XD
‘s program. . Nevertheles’s',"-" :l.t should be noted""' T '-':""-, &
ya.n other parts-* of Canada E‘ S ,'_,teachlng had been ! 3 b
0 il "' R = . : /’ i ‘-" '_-: .
: at leay/decade before. Wi s
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R | : |
In the past fifteen years or so,;?'f' EE _", -o- '-?
L Ontario educators have - been lnstructlng . o ﬂ
N -+, . English as a second langyage (E.S5.L. ) g . s
8 . “.. © + for non-official; language speaklng I
. . S, L€ hlldren. (Burnaby, 1981)- L T . SRR
;- ) ".In Sheshatshlt E. S L teac:'ng methods/were flnally T p‘
¥ . ) " = ‘ ’ "' l.", : ,
S . acceptedn— for two reasons,"says Slster oﬁfex o .
\i~ , *'-'5,. 1) It was becomlng popular all over Canada.' SR e
o N . R S . B
S S 2) The school was becomlng moré Innu orlented.ﬁ o
Tlr It was 1nev1table that -some. educators would become-'y.” ST
"7: P Aaware of. thls E. S L approach teachlng chlldren whose ~.4 3}{: o
- . -1"spoken4fanguage at homqggas not the language af 1nstruct10n [P
T "at school. Regardlng the second reason,vlt 1ooks as though - 'Tj;
f o 'jAthe sbhool de01ded +to be more Innu—oriented ' In actual fact o fff S
1 p : the Indlan leaders demandeq it: - l'--f~‘ ‘,* ",‘\;7. L 1_“-~7'* ’
f_ . i At the present t1me our Naskapl and o i [J
- - Montagnals ‘children are. being-fed an i
X - . €ducational’ ‘diet of irrelevant trivia .
TE : regardlng llfe and experiences .of thei It
. - “South.” - (N.M.I.A. Coimment - Paper. on | e o i
e 1977 Dree Proposal 1978, p: 58) O b
. sy T 3
' 'fThe admlnlstratlon d1d attempt to prepare‘students o g%'
o to meet. the demands of hlgh school, where departmentallzatlon o
and the regular Newfoundland currlculum surfaced. These . b
" A N ' i
.qfforts however, were well—lntentioned but poorly organlzed. S
© : S o !-
Indlvidual teaéhers gave extra help, counseled students and PR
trled to make thelr teachlng more effectlve by provrdlng j‘,:'
:, relevancy to much of the culturally lrrelevant materlal . “"i_
} ,:Unfortunately, the school admlnlstratlon was not equlpped '/»\ '53ufﬂ
L . ‘ i .
'nor able to offer alternatlve programs spec1flcally tallored ’Jﬁ e
. to’ determlne speclflc needs as. Well as ways of meetlng these.hf“* "-
B 'needS- cele T T
. "'-."‘ s —M-«-‘——mm S A SRS S SRR SO N
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. jEngllsh“ (Tape, 1982) "Thls has changed“ says Srster
:Coffey "We are saylng (now) that Klndergarten students

a _g"should be’ taught in. Innu" (Tape, 1982)

Presently, the school 1ntends to teach Indlan

‘achlldren in’ thelr own language' startlng 1n 1933 Wlth the

o

' ”Klndergarten and Grade One class.; As thesevstudents move

'_to Grade One Two, Three and Four they would contlnue to be

e

‘language, excludlng the use’ ‘of Engllsh on the(baSlS that

17.1nstructed 1n Indlan but would be offered an oral Engllsh :Et}ﬁz.

"ﬂprogram., Two maln obstacles stand An the way of 1mplement1ngh"

PR

. 'ffthls program,'says Slster Coffey-';{'-g'f“h)f’;';f'fkgwiq‘ g

conv1nced of the merlts of the
program - . -

2}& No materlals are avallable.

[P

. For SlSter Coffey thlS new approach w111 ensure that

jIndlan studentsVWLll learn to read and wrlte 1n thelr own T

..

fyou can = do both at the same tlme. It 15 not known 1f-thls

Q!

approach has been adequately researched and deemed sultable

:‘to thlS partlcular 51tuatlon.; (No commlttee ‘was formed o :
:Zdo thlS work ) Some 1nterest1ng comments by Slster Coffey
--makes one wonder 1f any ratlonale for thls new approaoh was. f
bsubmltted to the School board communlty, or Department of |

‘-Educatlon. L ”f3e~'; K f‘ ; w}‘f I

o ‘e
A . .
i
. . . o
B . .
. v .
n' . .'
°
1
— SR, o
. v
N - ‘.

fll) The native teachers are" not yet L} rf ;ﬂq.gjlf'ﬂtﬁ
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~~'.1“~ Whether .you learn to read in’ Engllsh or -

,--- OFL St o,

,and phllosophy upon whlch thls ne'

y . " o
» e cm ........._.._...r.....,.,....._.____.._.,.____ ,._.a.._..- S N

»;g,w -,; If you.learn to read\and wrlte 1n #oun
your own language, 5 is simple to- read ’
5 '. ] and write in English,..."You have to :. :@ -
*.". "+ ‘teach”the :language, .and not the. -method. .y, "

e "By the timé.the student gets -to Grade ;;?n:..ﬁ

.Three. oz Four, you. teach éhe words but T
/"he’ already. knows how to read ... = e

(Tape,-;"

AT f'ln Indlan it is the same method..
. 1982) : ; :

- 3 ~>,. '-, et

the abOVe-mentloned program would not take place untll Grade hrl

V

Slx (Tape, 1982) Therefore, students who would be~,'}'h:”,5

participatlng‘in“thetoral English.program would not know, .:.5;"-

2 '.'- :

nor would thelr teachers know, what problems ~1f any, they

f . .o ‘ . -.
o . ‘n. s

were experienc1ng (Later 1n thls paper a sectlon on testlnq

i £0, I e S
n kd -

should prOV1de.a ratlonale for 1nc1ud1ng testlng as part of

.. Y =
. 5 .“ -

the total program and not as an exerc1se almed at pass1ng or‘

. a

falllng‘students.. Someaalternatlve language programs w111 be'

" -
o . o “ . -
- . x N OFl) . A

dlscussed later as*well ) By ﬁf’g

we"
vy »y

.‘.

PR}
. e

. '-.,,-.

teachlng 1s based is aound, there 1s no 1nd1catlon that any

2 H
O K N - Te ' '_-

T -...‘.‘ -

;‘ et

._ .“ . e

..;ﬁ- Although at flrst glance'lt appears’that the theory %;;

partlcular language theory, currlculum model'or lmplementatlon-'

a' 5

procedures were con31dered.

“o, .z,-

.'u.‘

Furthermore, the claim that the

e

v

program had dlfflculty is. almost certalnly an understatement.,i-lizfr”"

", .
4 S . * i

When the §Eachers who must 1mp1ement a program are not ,jv_ef”'

- P .

conv1nced of the program s worth and when there are n

ooyt
e . i

materlals to support the program, 1t is llkely that the

.
it [N - ,-.

program ‘can’ be con51dered premature 1n the absence of the

'
o [is .

s necessary groundwork (1 e., dlagn051s of need or total

‘. n. i S via

0 4, '
....,,., .-..?....... eieds -‘..._....T‘...m-'.,..l.p.”....l' .
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BERESERRUER evaluatlon of the school) 8o . B _'., T UL e
sl : o8 " o Y PN : R Ll ) . T . L B
R MR T _ In a brlef submltted to the Royal Commxss;on by the 2, ik B o=
o Faculty of Educatlon at Memorlal Unlver51ty of Newfoundland‘ "'. “ﬁ'.ﬁ
R Lo in 1973,-1t was concluded that.. :{»"5“ ﬂ'ﬁ_ -;v f{' V, Jﬂl_i;[' :
. . " . ok To  deal adequately thh the “eéducation of - S | YRR
TR S el TN | Indlan.chlldren more. plannlng and- research.u -.gi,;_ o A
I ~;_{;Zu-: are -needed ,and that: _planners- and ‘researchers " . b T O
o’ 5 j& fare needed, .:should give’ con51deratlon ke gher. " 0 n, gete . of BT
% S A . follow1ng- -gchdol . fa011;t1es,.appropnlate C;u' uf.fmi?: e - 4.
s T programs, sultable texts;, ‘teacher ~ . T+ - R il
e | nl f 'acdommodatlons, special. learn1ng|probiems of * e o LRc
P I B K IndJ.an chlldren..-.'.'-,,_. I T S RN e . DT -y | ECy
Y L o It appears that consmderat;pn was glven to teacher O L )
. g il , accommodatlons and school faczlltzes however,,there is no’[.;lf;iztf.“"
: TR f: ev1dence of.research carrled out on the“special learning e j’" .
A M problems of Indian chlldren. At any rate, they have nét/been o =% T
° s [ - s . Wt py . = o33 *
L e o -g- i | & % PO : . i
2 . F reflectednln any subsequent programs._ Thé adqulsltlon of . e ENCIT
T T 'L sultable texts has been a, pre~occupatlon of thlS era and ";';;”_ s T
. e : although ]ustiflable, 1t has 1ong been known that few, 1f }.:5;~~§ L E R
iy L. . i ok - ‘. . ey .":..\ ,‘:, - ':. 'l ,:...,
N any, texts exlst that can be used in. the Indlan school at R B ;% £
) 5 o ‘-‘: i . = & ‘- K S i . . ’ ; = RN & _l. : )
y ;_Ey%: ST, 'h' Sheshatshlt w1thout magor alteratlon or adaptatlon.' The I R T
' '.‘ !. 2 _:. f A t_ S8 p: i e el e h. g ‘;l ;,-.," -":. . .’1'
Lok B _materlals 0. meet the needs of, the studehts o I F =, o A
: 3 : S i .f. . = .o N T BR
} Wlthout such lnformatlon the currlculum N O ;?',-“
o ... oan elther .overréach- 6r underreach the - o o LU e,
3 L students -and teach what they already undér- s = U e o T
i -1? stand or expect what . 1s 1mposs;ble for them.--;f Bt NS S i T
(Taba. 1962, Pp.r233), vl ;.;._- L T 1\ R T
,Teachers hlred after a’ partlcular text book or Serles Y |
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‘.i:fﬁ.. L " .and to dlfferlng degrees in the, 1mprovement

T?“fx‘ of approximately ten years each.g

e A R A
R N ., : P

B AT - A

Th S ; - .

Ii :‘A

5'w111 1nvolve themselves ‘at dlfferlng levels f-. T SR

:'#x»tasks the school undertakes.: (p 20) T -?“,\'A

g B " ( \ - = . . A- 'l. .
. o . ' . .
cy 'wConclu51ons~.‘¢i.y ; -
' . ﬂ' ~Ong; hm{ 4&4 2;. ‘ T o

"i;:? The thlrgy-year hlstory descrlbed above was v:.‘“ j;'iﬂ'”lﬂ_fizi

'colnc1denta11y rather neatly d1v1ded 1nto three perlods T

Yoo Vo R S y

)/}ilndlan ch11d Indeed, the dedlcatlon, patlence and ‘ '9:=,”rlfj~f3::"v“

determlnatlon of all those 1nvolved must be apparent.(of -
However, a critlcal v1ew must'be.attempted.if}ﬁu*fﬁj T .
e 3 i T T Y S
. - N BEPET. S i
.f !' o L E o . M R I
t'd R _ : - : . Vet
, o . oA s T R
P ’ ' ),\ o ) N A
, R £ ; -~

In each perlod galns Were IR ENEOR SN




‘7. CHAPTER T
R P S ‘ =
" LANGUAGE TEACHING:~ A'GLOBAL PERSPECTIVE -, - = -
. L . Inti;odﬁo,tion :
There are two broad top:.cs whlch form the basls f_or -
:" our examlnatlon of the Language Teachlng Practlces afforded -i '
; the NaskapJ,/Montagna:Ls of Labrador.. In the fJ.rst place,x,;l'
r there lS the issue of curr:.culum deVelopment, _chﬁnge, d
‘ :Lnnovatlon and evaluatlon.A The researchers of thls perlod
: R (lv952-:60) and before offered 1deas whlch could have been
| ‘ } 'Z' ad0pted, cons:.dered, or at the Very least J.dentlfled. t i
that tlme, although Labrador ;:as J.solated soc:.ally, , . | - ’
E economlcally, pol:.t:.cally and geOgraphlcally - the WOrld
i out51de was a. beehlve of actlva.ty 1n the area of currlculnh ,
»2 } - Alludy (1953) wrote on the top:.c of evaluating student needs,‘ 4
i Anderson (1953) on currlculum ;Lssues, Bloom (1954) offered .
hJ.S taxonomy of ob:ect.wes-, and Bo_bb:.tt (1922) had already ' ﬁ ‘ ‘
A .'told how a currlculum could ‘be made.~ Tyler (l950) dlscussed S ‘ '“"‘
currlculum theory, as dld McKenz.ua (1951) vMerrlan (1920) ‘ ;
. . had wrltten of ch:le llfe and the curr:.culum Druncker :
5\ (1945) dlscussed the :Lssue of problem solv:l.ng, th.le Dobb.m ;o i
’ (1950) Wrote on necessary achlevement 1ne chaﬁglng | ‘Q'.'
' \ ‘ currlculum. - In 1946 Storen showed the role of the 1ayman ‘,:.:‘ :
’ b ln currlCulum plannlng,l.and Wh:.tehead (1979) outl:.ned some . .' 1
, general aJ.ms of educatlon.‘ ThlS l:Lst represents only a ’
e - ;
N A
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'-ﬁ. cursory v1ew of the llterature available to anyone who mlght? 1 :

have sought 1t out.n-,ﬁ'f};?"a,lr.ff={f; L gf'ﬁTji;,V‘:r;j" .

Flnocchlacd (1933), FrJ.ad and Lads (1954), Gateorly (1944),

J

(1892) Even w1th thlS llmlted numher of sources, a credlblet;fr }
apprqach to language of teachlng could have been attempted ‘ ? ::
No doubt many of the appl;catlons promoted by these wrlters/ | :;
;3researchers w111 contlnue to be challenged ThlS, howéVer,JJ'f ?
does nqt deny the fact that the 1ssue of second 1anguage ? %

) acqulsltlon teachlng and testlng was very much allve 1n thEz”rf'”

The second and equally 1mportant toplc 15 language

_'ﬂ teachlng theory and practlce. Many of the follow1ng ;[ “;;ﬁi ;}}fﬁ!ﬁﬂ“

researchers dlrectly address!d the 1ssue of teachlng Engllsh ‘}ﬂ‘.;kuv7
as -a second language (ESL) Many of these names have Sane,gf':ijﬂal""

become cornerstones in the area of second— and foreign-ff

Toa l,’u\

1anguage research. They 1nclude.. Bloomfleld (1933),

” .

Harrls (1951), Ho;er (1954), Hesperson (1922), Palmer (1940),

Stev1ck (1957), Wallace (1957), McCarthy 1956) and Grerls ",

) mld 1950'su‘f:_:7[“f‘_%%i:}ffailt;ZFTu hgi_;??i:.”“;fl.;k‘hffy}';3}53
Durlng ‘the 1950 's: . then, no clear alms.were TR R O
: i'establlshed,'whlle no real attempt at seeklng currlculum f;;j51?:fﬁ'“'5§;];z
models of second language teachlng was attempted.; Any .Ti;#‘l.yffflifjt\i
' parallel that ex1sted betWeen the teachlng of Engllsh iR ::?.;itfgljh;l?h
Sheshatshlt and that of any other language teachlng :{:_tfﬁég.i..i:'
L 51tuatlon was purely c01nc1denta1.: It resulted from the.ﬁxﬂ;ﬁ s
;; efforts of 1nd1v1duals dlrectly anolved rather than fromﬂ ‘ f
} | any systematlc approach to currlculum de51gn.rﬂyf2 : e ;f
S
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As Tyler (1981) sees 1t, the schools E f-" ,f:fﬁfrﬁ‘;;”iﬁf;t,ﬂ

N A T can'do only a llmlted amount of L R
Lo s B U T curricdlam - development without- " %" /0 cneciot Tt - .
SR SN0 . -encoiragement,.-support and. technlcal LT T e
- agsistance. . The ... dlstrlct bears,f Do b e e T
" ’the responsibility for- encouraglng Loend e
. the logal:- school; for. helplnq to. s e
. - obtain’ pecessary respurces amd . . - L - L0 Lol T T
e prov1d1ng assistarnce. . The State [ S e SRR
“(Province):can ‘aid cu¥riculum ' -, R P AP
.- development by* clarifylng what the T P YA R S
.. stdte. and-its public’ ‘expect’ Of 1L v fo e
.schools in térms:of ..; functlon A P B
and.objectlves.; (p 3) R

In 1972 Father Charles Dafkwrng wrote.,~¢'_"ﬁ,3:"~:f*{:;{f'

Nothlng has been dene by the .- S R
Department of . Educatlon incthis = D0 T LT
“Province 'fo .provide .a. special O S L SR RIS o
currlculum for Indlan chlldren. B P U VR L UJt'm
(p-‘ 3) . ,\‘. B “ ao Y - ;"A.- N h ;~"': ’-::f'.. N :\‘_ - l?

:

- B N . . B B B .‘.__',

T ;f'f As statedtearller, the campalgns tovget a new school
.{z;‘ﬁﬁi?f o domlnate the flrst half of the 1960 1972 perlod. Certalnly
i”o‘;k_“[ there was goad reason for such ‘a preoccupatlon, hOWevery the =

-ﬂ4lsSue of currlculum deVelopment 1n the area of 1anguage S 1lff' BRI

Tf« teachlng remalned 1n the preconceptlon stage. The new school ' 2;1¥s€'%h

' _ had been built, and 0pened, and better quallfled and j;*ilfj”Lﬁ AT S
; flﬂ»‘lﬂ,ﬁf;?'z,1nternatlona1 staff offered new alternatlves (DeHaVLng, 1973).
o ‘;f“_-!i;ﬁ The avallablllty of 11terature ‘in the area of L ff'" »
R 'JN»' » : -. R R
. i o C Con 1
ST T language teachlng contlnued to 1ncrease, yet the school R
. f ! ” ;Q off1c1als dld not see flt to begln w1th a currlculum model %f
- .. 7 - ( .
:.ff‘j"-f whlch could be developed and expanded. Rather, they sought I S
p . % a. ready—made‘program that could be adopted ea511y to the f B
E unlque-teachlng 51tuat10n of Sheshatshlt Of c0urse 1t was
i eventually accepted,that no such program exrsted The ‘f?.:’ur'.ﬂ_;;Av;;;
= e - ‘; ' s el :
“ ..{ . . ‘. :
..k, !
N . W -t i
! X Lo " - -:u_;;l..,_.la.,;.',-,-‘,..“.ﬁl, W-—-’i - A
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‘é;;h‘i “é'gschool_programs Were’known to be 1neffectlve, but.even thls
E ’ '1waas‘1ghored“ No”attempt was made to evaluate the program ‘
'ié' et :E'ln llght of 1ts aim andhobjectlves. By the late 1960 s
~rféfi i ‘research 1n currlohldm.evaluatlon'sam'such wrlters as‘Gagne. ?_
'éf (1969), Tyler (1969) and Grhllman (1969), speaklngeto thlS Lf“ |
;;?fn »; s Blbllographles of E S h. materrals and research were \5“ .
.f§?5 S avallable.; Allen and FOtman (1967)Jipubllshed sdch.an atem,ji‘ i?
)ii . as dld Marcella (1960,‘1962)a, The Genter for Applled ‘. ‘ lw‘l v
'f; - Llngulstlcs of Washlngton, D C.’were forerunners I the‘area.;iif'?mr'
?é; ‘u\!y';; They publlshed “Engllsh as a Seoond Lanédaoe 1n Elementary T i
}35" 8 Schools:;‘Background of Test Materlals*&lQGS}" There were fn o
fgf.ij 'numerous others, but no attempt was made by eduoators 1n :
4g¥{ﬁf Labrador or w1thln the Department of EducatxOn to obtaln them
:;ghffl e " as’ 1ate asg 1972 then, only meager attempts at .;fo;}':J; f%gpﬁ"
:Ef:,% ‘searchrno cnrrlculum alternatlves had Been made;'ffhls 1s not ;5;- :
‘ﬂgiﬂé; ; to hndermlne the efforts of Ms. Hammond On the contrary,.;;fh
,i;“;,w ;_ :such 1nd1v1dual efforts must be commended.. The real culprlt,
2273“5; ’ .:fﬁ 1t seems; was the total system or‘educatlon.jf'i ;
e D . "';ﬁLanguaée'-'-"i‘éééhir‘igfEa:sﬁraa}jer’sy"~}]".-7-'I,'fjf SR
"‘g?if: » - Generang speaklng,llanguage teachlng’practlces over~jilr,fii-
.f;?.;‘; the past century have attempted to respond to the changlng {;f:i“;ﬂf“
-{ZE C demands ‘of the language 1earner. Several well known‘methcds :ﬁgnh”u'
ﬂé ?. > _'Wlll ‘be dlscussed brlefly, accegtlng the reallzatlon that no :
‘; ?_ N h \;.51ngle method can ever be.expected to accompllsh all that a l;“::g,‘:
.»‘é ﬂfi, ‘ 1anguage.program may a1m for. For Dlller (1978),'“Language ‘ B
NN X . N 4 .

LR
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3.‘: : ah - ‘::..:' ‘: J -
< g l‘ .. Y teaehihq :methods ‘3._er man:.festata,ons of llngulstlc pre- ‘_,'-:._..‘.: .." & .
¥e 2 g “ S eup9051t10ns"‘ o In fact,_ he argues that most methods' are\ 2 i y
. i . . variatiohls. on but two th'eei:zz.es of 1angaage learn:mg. £ : 5 5 T ‘a
L ; Rlvers (1981) agrees, stat:.ng that im. the'hlstory of, - N G -5 X
' ‘ { ' ' [ la.nq’hage teachn.ng, tygo strearhs of thOught. are d:Lst:mguJ.sh_- ' _
T ; ) . able', "each deyelo,pinq ah‘lntegrated system of technz.q.ues ‘ ‘
’ ' i ) devotlng fx:am— ts functlohaq. ‘pr'em:.s:es“‘ ' 1 :“:-,j
:,' % P .:’ 3 .’It“.s :.nchmbent o,n those x:rh'o"chOOSel methods of -
15
f ¥ :~. .' Then too, Stern (1979) Suggests* that a‘hJ.stary of_ ,:Zlahgua;ge 5
8 oy f- . : teaching theory form part q j ahéhage teafq.:her tralm.ng 3 ) “
;gt .',‘i. & ;., program ‘(See App'e”hdlx') W -_. 3 ot ~.':_ -':-.,. . !‘ ’.. ) ‘

oo % g T The early‘e{nip;rlcists such as‘ .’Iesperson (l904) and ‘, -' '
i ‘ _-'"'t ; ' ' Palmer' -(1917) would agree- .v;i.th Bloomfleld (1914) that man 15 : . .

[ |t . essentlally a ‘machlne wi.th hahits.whlch can be mehided by E 6T

[ A : : AN

‘:' ‘o.utalde fofées"., JesperSon advocatea the "J.mz.tative method"

- 'j ‘ :‘wh-ll..e Palmer ‘pr‘0posed the use of pattern drills (Dlller, -.:;V‘

A 3 1979) " e e -'..'I,',,"- '»"ﬁ: el e

;'_ i R:u.rers would call th;.s g:i:"ohp -the “formal:l.sts"‘."'

e ‘ chaf)acterize_s thJ.s stream as. aéve.catlhc:; passmve studem_-, ’

s B =1 g ."f'._-,. J.nvoIvemeht w:Lth language learning. The fomal';5t‘teach1ng

W : ::'3':”:i . ' has dften been based bn "art:.ficial exere'z.aes an&'lle'd‘ to a \
i ‘ -y '.:.’ % '.' ; .stblt‘ed use. Qf 1ar;g;1age" (p' "2:6) : } § -
A ‘ ﬁ The "Rat:.onal:.sts" ,represent an ep";oelng vaew,, o ~ ‘_ i i
. o E 1 o I Teachers ;E;."om th:.s school pf thought re1ect the hab‘.Lt /



e R R e B . e ~—-—~—'~'—‘—':-- o R T R
R a2 o s e
® g :‘-‘: -_ formatlon VJ.ew of language._ Rather, man is born w1th t‘he e s .
: . ‘ ) .abllity to- th:.nk and therefore must be able to learn the o ":‘;_ ) it
2 : ‘ : cognltrve code—.callgd h'urna(.n' l'a.nzgl'.uage.‘, Rlvers applled the o ' ) :_";
k g : . term‘ "act:.v:.sts" to those who would advooate the dlrect i h L
. % . .. ". . method students of this method "are.encoﬁuraged .to form - o -
"" " i ,3::' . _. thelr own- generallzatl‘on' about grammat:.cal ..structure hy an %
X , t : ’ '.1nduct1ve proeess through reflecting on what they have been l 5
T e g, <1981>-;.f.- i RN CR
:‘- ‘ ¢ Table 1 (Stern, lQBE) ~shows the _changes and“ :
:' | RS 1nnovat1,ons in language teach:.ng‘ from‘ldgow- 1980./ It ' T
. . ;: '-_‘" provides a- skeleton v:.ew of varrous methods whlch dom:.nat'ed_“ :‘ ~
b Lk .‘ éa'i:h decac;e. (J':ts major drawbat:kl :.s 1ts f; }ure to 1nd1cate “7,: h ‘
4 KR that nlethods con,tlnue to be used ‘e.ven whe"h:va: new appro.aeh 1s . '.1"" B} A 7 . .
.'.; .%. ‘ 5 ; ‘ advocated ) E:or .example,i Lado (1964) refers to the classrcal : ‘ ‘ '-
. . ‘:’ gramnar translatlon method as the very frrst. _’ DJ.l-;I.‘erﬂ(1978) " “ . N
. ) ; A '_ reJects thlS 'statementr on the ba51s.that“s.1nqe the G/T . '
't i} ﬁ o method dld not teach students to speak the target 1anguage ) AN ¥ ) b '
; o . e .'Lt could hard-ly qual:.fy as:. language teachlng Ne\{ertheless,‘_. : ]
: ; i “:{ - the Rationailsts 'w'o'u'ld"ha've td accept the' the-oretlucal LR ) ', k ‘1
= 3 B foundat:.ons of the G/T. DJ.ller refers :to J_t as 'J.ll-conce—n.v' _;_' - i - y
\ : C (p.- 6), wh:.le indlcatlno tha,t hJ.S rat:.onal:.sts presently .h ld E . “" B
. ’ it e no aileglance to thls method. e B o : : . ;'. o '...:
— ‘:-" ,'-'. Sve. As a- matter of fact, proponents of the dlfferent“‘,-':_j“_ ; ~
4 ‘!: ’ , . B schools of“thought cannot even agree on the;'hrstory of thelr , :_' . f, N0
. .. '(‘ . development. D:Lller (1976) ,‘,for .example.-. ,rejects Lado" s L
,; ‘ . (1'.9‘64)' assertation that the dlrect.method ;“.atlled. . . .' ' . _ "
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o The dlrect method dld not d1e out at
.. all, -but-is alive.and flourishing, : -
ez -partlcularly in the Berkeley schools )
- - " (where it has been g01ng strong for a
. century;, now), and in the Cleveland
" public schools.where they have been’.
'u51ng Emile B.- Dé Sauze's Cleveland
plan for more than 50 years. (p. )

The 1920- 1940 perlod saw the development of the,';f'“ B

readlng method. In 1929 Algernon Coleman reported that'

for two years and 51nce the tlme offered language study

-

f; most U S Students studled only forelgn (second) language-r“}

o was not enough to permlt competency 1n the language skllls S

(readlng, wrltlng,-speaklng,;llstenlng),‘the only reasonable

"_ment of readlng ablllty..u ‘ :. 34,"”“'a,:';'f f;', 'f”;h

It was Lado s observatlon that many "ratlonallsts" E

who once supported the dlrect method had now adopted the,

emplrlcrst/formallst s pOSltlon favourlng the readlng method

There the oral approach to readlng Was partlally acceptable ij
'5, to dlrect method teacher, but accordlng to Dlller (1978),

“no advocate of the d;rect method accepted Coleman s report" ;"

(p 54). _

-g‘f These dlfferences in oplnlon serve to remlnd the

cah

language teacher that language teachlng methods have not

r‘Objectlve for suoh a short perlod of study was the develop-::

e e DTSR AN YT I Pt

I

- .
o developed systematlcally,'each bullt upon the other, leadlng “:
} to a 51ngle complete method which can be adopted en toto.'pf.
An earller clalm that language teachlng methods often . ]
were developed as, & result of changlng tlmes ls supported by /
' the "new approach" to 1ahguage teachlng comlng ‘as a result
et s et s e g e s S e D . s —— RN ,. ~"_:;; e -—-—-«—««—-—--- u—J | e
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: N o Army Method" (Stern 1982) 1n the 1940 s- was descrlbedlbyc :1:_f" 3

LT S R SRS .

of World War II; The objectlves of the so—called “Amerlcan f¢~h‘1 S

e - : i

o .4——“‘ ‘.‘.

-, i .
Rlvers (1981) 'l”Natlonal 1nterests and those of 1ncrea,'ngky B

moblle populatl [} demanded a re:emphasiﬁfoh oral communlcatlon

.;‘.as a Q@s1c obje tlve of the language course“ (p 38)““: - . 4
. - 'BY" the 1950 5. the “audlo—llnguak method" had beaws Af'fi:‘.imf?f?i

‘qulte fully developed. Rlvers credlts Brooks (1964) w1th

'mthls term ‘but v1ews the early work of Paimer (1921) as f'?f'f wf;QAQA

,,y

"prov1d1ng~the basxc 1dea upon whlch the method was structﬂfed. ;~4.§3l1’t;

'3fti‘.';‘}3 Both Stern an i 3rs note that technologlcal develop—-fs"

'y L " ,,-——‘ . ’ . a P JEE SR P

' ,ments of the 19505 alded the creatlon of language laboratorlesi."' ~
,whlch for obv1ous reasons were useful 1n language teachang. :i'"' f;A
y N oo

g Durlng the 1960 -8 Carroll recommended con51derat10n of a-

oo .

'"cognltlve code learnlng" method of 1anguage teachlng.\

. Although it was a reactlon to the “audlo llngual hablt theorf'“ K
1n 1971 Carrdil 1nsxsted that.,uj f’rT: f_":ﬂfj -1i o .
";.Qu'“m«z-, Neither alone, is adequate...,afor'f R
. &',.effectlve teaching: there must be ) , o -
considerable, alteratlon betwéen rules . °. -l "

and examples. . It hardly matters R L
whéther one starts with the zule or.. ~* = R

© . the. example as long as this alteratlon o PR
\exlsts.w (pp. 103 ll, 1966) Lo A

?rIt would serve ‘no, purpose here to carry out a.- lengthy
’ dlscu951on of Chomsky s theorles, except to echo “Durlng the
1 960's and early 1970 s, he mentallstlc—cognltLVLSt v1ews .

of transformatlonallsts such as Chomsky domlnated all aspects

.of psychollngulstlcs“ (Tltone, 1981) _L"f‘ff'f “;"";”‘.T:':”lnT'} A
. sn-?:‘- UV I F
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'to dlffuse exlstlng controverSy 1n languag’“

':ﬁHe looked at language t:;

.as’ documented 1n the hlstory.z The value of thlS exerc1se

"mlght be to ensure that the merlts of a,glven method or

Mackey

: (1965), through "Method Ana1y51s“ attem
. vg: . . / “

G" ?
Durlng the 1970'5 there was a strong move,away from

— ‘\

;,i-method toward content.. Thrs/was/lnitlated by the Councrl of

Europe, and/emphasazed’/ystems development ; not how, but

Mern, 1982)", T LT

o b

Whlle 1n Europe the 1ssue centered on "Curr;culum

Empha51s" the U S A. was preoccupled w1th a ﬁhuman relatlons

‘approach" and "language learnlng research emphasrs" (whlch
N

.jasks what gges on when someone 1s learnlng a second language)

;These three, along w1th such new. approaches as Sllent Way,

avi

.communlty language 1earn1ng and Suggestopedla, comblne to

’form what Stern calls the _communlcatlve approaches" ' These ﬁ

a,

"_ approaches have led to a total rejectlon of the audlo llnguai

Ce

-, time for a new beglnnlng. j l'n‘»"{ S ‘_ . e

It has been suggested above that program developérs

S

con31der the varlous theorles and methods of language teachlng

~the dEC1s1on maker the luxury of determlnlng whmuh approach he

i terms of how 1t should be ‘

o e

'and language teachers themselves would be Well adv1sed to .F‘~,
\':____ v \ ¢

“methods.; The 1980 s - are: v1ewed by many recent wrlters as the‘.7“

;program are compared W1th proven llmltatlons. It alsb permlts‘“'
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' For o .".?‘,‘:’ _453: ‘ , 4“6 "
H;con31ders most applacable to hlS partlcular srtuatlon rToo” ;
¥ : Hmuch flexlblllty rn dec1510n mahlng may, however, glve rlse ‘; g
" . to a pointless eclect1c1sm. Af]f . | ‘ g‘
: Dlller (1978) states-l'“It is p0551ble to’ 1earn a , ;(
B gr at deal from unusual’and unconventlonal methods of 1anguage } ;
-] . eachlng w1thout adoptlng any recognlzable feature of the' A;lzﬁﬂio;uif
":ﬂizi method“ (p. 151).; He cautlons teachers, however, to 1nvolve -
":{x y .“judgment(’ln deClSlOn maklng.~:; o ."2:1\ v{g . .
;}/iﬁ'f ﬁt{;; ;ifﬁ Rlvers (19811 sta EN “Eclectlclsts .,, try to
o '-vu;absorb the best technlques of all the well—known 1anguage :
fﬁ“'f teachlng method...? She dlstlngulshes these from the
. - ‘“drlfters who agogt new'technrques cumulatlvely‘and . A

AR N

purposelessly...‘ (p. 55). g'A - 5', ‘i A ;;,.A

.‘. Wllklns (1974) doubts'ef lt lS p0551ble to ;decidexb-

......

o'o ' what lS the best method of forelgn (second) language teachlng"'

b,

po 5&), He goes on to say,\\l .
: . R : The readlness of some methodologlsts
P L to. 'condemn certain, kinds of - 1anguage Lo
; L g \\teachlng .and to promote others: ... is = . ; o
e I in nmy.view the result ‘of far too narrow .. ~ .. . S
R .. a concepfrOn of the principles that T e T
'-'T* A govern language teachlng (Prologue) AR ¢ .

»Though by no means exhaustlve, the hlstory as =af:“: 1'¢“~

”u'presented may be extensive enough to permlt a dlscuSSLOn of“‘ SRR

how teachlng practlce ln Labradpr may well have related to-~5; “‘f‘Si

i

g " . ..+ the socrocultural changes occurrlng over tlme.,

-

. , "jﬂ. ' Durlng the gntlre perlod there is no 1ndlcatlon o ?':'

¢ -

J-elther that a partléhlar method of language teachlng was T e "'f
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Subscrlbed to or that such was even con51dered The use of

of the G/T- method ' the student would be requlred to memorlze.“

.'glven wrltten tests whereln they would wrlte down the

4 .
translatlon 1n‘the classroom could 1nd1cate an approach tO'

,language teachlng 51m11ar to that+proposed 1n the Grammar—‘

. Translatlon method. Accordlng to Rlvers (1981) descrlptlon f

“'(learn by rote) certaln voaagulary 1tems along w1th the '

1equ1valent natlve language structures.. Students often were

s

.vocabulary w0rds 1n the1r target language but orally w0uld

:fspell out thelr answers letter by 1etter 1n the natlve -

'language., Students would not by thlS have been targeted 1n

jthe new language.' Readlng 1n the target language was -

’~to be flnlshed for homework. " “i]'

~language, but 1n thelr natlve language

N

‘,attempted but students often stumbled over the words, and

":thelr ‘own’ endeavors were . replaced when the: teacher offered

to read the glven passages.f Nexty he translatlon,began,~f

w1th students belng given the gramma frules.of7the-new“

e

(seatwork) would be a551gned near the nd of the lessonr_-

.Unflnlshed applicatlons of grammar ru'es and paradlgm were i,

‘To dlfferentlate Rlvers' scenarlo from the approach

o

Father Prrson clalms to have used for example, one must

consider that Father Plrson was teachlng Engllsh the target‘

Q

,language, w1thout belng hlmself fluent in Engl;sh. Secondly,

;he use&‘the natlve language (Indlan) for most 1nstruqtlona1

‘purposes. The G/T method ant1c1pates that the teacher be"

Classroom exerclsesh”'

L,& g;wv

\
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i _:near~b111ngual 1n both Ll and Lz.n Unllke the G/T method,

,Indlan students Were in. fact taught the letters of Engllsh

{

- early 1n thelr'schoollng. Homework was rarely a551gned to

Indlan students because of thelr home condltlons and the.

.;lack of such materlals as penclls and paper. Another.

51gn1f1cant dlfference was the 1ack of Indlan-language

.Z materlal%’ tkﬂnl 1968 all of the Indlan language seen and
ﬂ‘used by students must have been translated by Father Plrson,f

‘ior found in books of Prayer.. One can assume that oral

teachlng of Engllsh must have been dlfflcult for a teacher

who hlmself was a 1earner nn both Ll and L2.

There seemed to be no awareness that the teachlng of " .
‘Engllsh to Indlan speaklng chlldren was 1n fact language
teachlng- Furthermore,'there was no actlve search for 1deas o

) or materlals Beyond the Newfoundland context.

’ On a’ more p051t1ve note, bold attempts were made .

’ _‘. v . ‘- . u

toward 1nd1v1dualxz;ng 1nstructaon and in 1ncorporat1ng Ll/L2
,contrastlve analy51s.: The former was born out of nece551ty
'51nce the attendance rate was extremely 1rregular due to the
;seasonal huntlng/trapplng patterns.: The latter was p0551bly

Avery successful 51nce it permltted the language 1earner‘.

opportunlty actually to use the L2 1n a varlety of sxtuatlons.

S

(contrastlve analy51s) was not contlnufd durlng the 1971 1982

perlod.,-:'

r Lt ‘.‘.'.-.‘ ,

P U PRI S,

. 4B

To re—lterate an’ earller p01nt thlS trachlng strategy ;”
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f o The value of currlculum models lles s:unply 1n thelr

ablllty to clarlfy for the teacher where he is golng and -
- how he w1ll proceed as well as to prov1de ch@ckpo:.nts N
-along the way to mom.tor program effectlveness and student/

'teacher respons;weness. - Currlculum models are guldes and

. depend on the accuracy of the data collected about the
i "-student' school and communlty. They requlre long-term school
.board 1nvolvement and depend on a comm:.tment to change. o
o ,‘ . Mentloned earl:Ler here were ‘the na.mes of Varlous-

: _-—-.._' o Lot ¥ " : ’
‘ T wrlters who, ‘as:’ early as 1900 had wrltten of the: :meortance

of dec1s:Lon maklng in currlculum development. . To establlsh .

e

: further the focus of the currq.culum 1ssues prlor to the 1960'5, :

: .a brlef history w1ll "be prov1ded.

' Accordlng ‘to Doll (1981) 1t was generally assumed

pr:l.or to the 19th c‘:\entury that the curr:.culum should be fl}{Ed
t.\v)vhenever poss:.ble and that the learner would be expected to
.'adjust +to flt'the vstandard currlculum (p.- 8) John DeWey, as
) e'a'rl'ir as‘:‘1896, founded a. laboratory school -at the Un:.versa.ty

'.‘of Chlcago Wh.'LCh addressed :Ltself to spec1al concerns of the i 2

'.learner.‘ Thls challenge to the "flxed currlculum" contlnuedr

,w:Lth the work of Franli.n Bobbltt. In hJ.S book The Currlculum T | ool |
'(1918) Bobbltt argued that the startlng po;Lnt for any S
"currJ.culum act:l.v:Lty should be through the analys:.s of llfe

act1v1t.1es.~ ThlS so-called process of "act1v1ty analys:Ls" T'

was more logJ.cal and effect1Ve than the subJect-—matter

4
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approach wh1ch held that the’ d15c1p11ne prov1ded the content'(
7.0f the currlculum Currlculum spec1allsts of the, 1920 s
‘.therefore sought to have the currlculum reflect the problems"

'of bontemporary llfe (Doll, 1981) By the' mld-twentles and'

thlrtles, currlculum workerSrln the U S focused upon the

‘act1v1t1es experlenced by puplls ‘in school rather than ‘upon

h_the partlcular courses taught.- Doll (1981) reported however

s

Jthat 1n actual practlce many schools contlnued to reflect a :.

:1subject-centered approach 7f f.‘-y;;‘iv o ,,,Af-;

A major breakthrough occurred 1n the late 1930 s,».

‘ffrom 1934 42 durlng Whlch tlme Ralph Tyler conducted an 2

\.elght-year study of U S schools.‘ Thls study was 1n1t1ated
.as a: response to - soc1a1 condltlons of. the day The county‘
was comlng out of a: major depressron, and the hlgh school e
_program had demonstrated 1ts 1nf1exlb111ty in offerlng

Lk relevant courses of study for college-bound students. Tyler

Jconcluded that l) schOols were not able adequately to

1dent1fy spe01f1c problems, nor were they organlzed in- such'

‘a way so as to permlt the solv1ng of specrflc problems,

2) schools varled dlfferently in their approach, that 1s,

”there was- 11tt1e coordlnatlon among schools, 3) schools had
”'~not dev1sed any method of comblnlng the’ varlous theorles of
'learnlng w1th the phllosophles held by the schools. .

Ironlcally, the soc1al condltlons of the day also_fﬂ‘

1‘affected the 1mpact thlS study had ~on. currlculum change.

Slnce the depreSSLOn ‘had. ended, the empha31s in educatlon {i
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had shlfted to school constructlon and publlc transportatlon

;-w1th the bellef that currlculum 1ssues were secondary World;A g
War II tended to. fuel thls ‘trend. . | 5
s Nevertheless in 1950 Tyler reworked his four ba51c
' questlons whlch deflned currlculum as he v1ewed 1t.; Although ‘:
hlS questlons do not offer spec1f1c answers, educators then i
::and now flnd them useful when con51der1ng or ‘re- consrderlng . y
he currlculum of a’ glven school They were ‘ o B " ]
’J'Iu_v-l)fgWhat educatlonal purpOSes should the school’ .
. ¢ seek to attaln? - . o :
. \:NQ) ZWhat educatlonal experlences can be provrded |
e that are llkely to attaln these purposes’ﬁ
301 How can these educatlonal experlences be
‘ -ﬁeffectlvely'organlzed? . \ ) i 4 .
. 4)’ Hov can we determlne W ethe _theselphrposes.'ujsl h'ﬁi :
- are belng attained? - hﬁ“\v; R L
'"1 Taba (1966), a well known colleague of Tyler, carried‘_ %j
‘thls 1dea further by 1dent1fy1ng seven steps.\i IR ‘
lfl)i DlagnOSlS of need’ \ 7 . :

"-2) ° Formulation of objectlves . R L S
3) Selection of content iy S - R
4)- Organlzatlon of content o S
'5) Selection’of.learning experiences

'6) " Organ;;atlon of learning experlences,"j 1 - ;.; f.§~. _
'7)- Determination of what to evaluate . . - ek v
) and ways of doing it. (p. 12) o ,' T, T
A.wFrom 1933 to 1959 the researchers 1nvolved in- the
"Cooperatlve Study of Secondary School Standards" began f
fdeveloplng school evaluatlon strategles 1n an attempt to ald
. 3
schools, str1v1ng for excellence ln all aspects of the school vf l
. ‘ . 2
,‘work rather than almlng merely at- the accompllshlng of
i - ‘;. s U “‘\‘7:t‘f.‘ﬁ,f'
- -'4.!.‘.‘.‘l"x’.’ e
) N S
. ¢ ‘A 4‘/.'"- ) L
o — — o — \ - ',;.l..l.‘.w., .J"I




. . o - ]
.~ JR—— . - M U, ORI YOV
- e, T
-~ . “
. L . P ’
B s e e P S . . -
N . " - : * -
> . . :
Loy . .- a o X
. P PN N . R [ U S S . O Iy T LI et e tepn e o 4
o ’ B N 3 A s, PRk [ . T
T = s
- T AN i
B T . . .
i . . k
s - 52,
I’ X N ' - T
P :
L -~

mlnlmum standards.. Re—named the "Nathnal Study of Secondary'

-
-
[ Gt Sl PO

'School Evaluatlon" 1n 1959, thlS "corporate body admlnlstered'

v

by gix voluntary regional accredltlng assoc1atlons" ,”

e . '

(Evaluatron Crlterla Manual 1978) prov1des a. systematlc

A

sk
AT

° v

.
Ggr e WL kT
A A

' w1th1n and out51de thelr own area.; Although the Amerlcan

i ,
A purpose of the evaluatlon 1s for school accredltatlon, the

5%'1.;3 - :',.approach could be used for any self-examlnatlon w1th1n any

.

b 7;,” jlu..school system\\ , f A “- : .'”: fﬁ‘v

¥ N N L ~ -
SRR [ ae . S ¢

~”i o Slnce the 1960 s- the avallaballty of currlculum

models and evaluatlon technlques has become more pronounced.-

"-Advances 1n retrleval serv1ces at unlverSLtles permlt the f

LRI AT g

%a iseducator access to worldwxde sources. Research leadlng to(:::
'% ‘ 'the development of-. currlculum materlals for speclflc learner
‘ él _groups has been-an ong01ng concern.” For example, the Ontarlo-.'
| %f ”Instltute for Studles in Educatlon has had a modern language
,é center 91nce the late 51xt1es.' In the past the center
r . .
.é inltlated innovatlve research in the area of second and i
?. ) o forelgn language teachlng, and has contlnued to encourage A;
o é] i c h"_: graduate students to engage 1n meanlngful prOJects in the.if
? o “'é~li ,area of Engllsh as a second language._4 S 4 _
?rg ;-;j'ﬁf"'.f SR ThlS suggests that 1f a. glven school or 4 schoolV
: l\ "board is able to determlne that one of fts programs lacks
,;;- . o", ‘?clear dlrectlon or falls;to meet the needs of 1ts students, ‘
.ﬂ§§€¥.33f :F“fu then a, startlng polnt for currlculum lmprcvement mlght be av

total evaluation of the school ffh'"_'f" f-* :: -

Y o ST “’W'"” R LT S
L ! e e, I A
e '““""'"“"“‘)\7'”".”_ T e PR o LN I.;m - . ,,., " T

approach to school evaluatlon.4 There -is ‘an emph351s on self-.-

*j}.» . evaluatlon, 1n that the school staff work on- varlous commlttees

oo ! ~r

-
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Even as early as l§60,'a review‘of the teaChing.

: practlces 1n Sheshatshlt ‘could’ have 1nd1cated spec1frc

et o ‘» . .,

L weaknesses 1n the program of studles. ThlS dld not occur.

"1juAt the end of the l960 s, there was ev1dence that the

‘Indlan schools ,currlculum Was severely llmltlng (Snowden(

- ,:QReport, 1973), however, Stlll no’ systematlc dlagn051s of

Ve

' need was 1n1t1ate@ From 1972 82 some galns were made, butfl'

]

e A e e Y R

ot e

}ﬂf:addltlonal demanj%dwere placed on the school admlnlstratlon L

.._to ensure that sty ené*‘leav1ng the school were prepared to

‘ﬂnablllty to’ master "related theory" (Tape, 1982)

',purSue courses at the DlStrlCt Vocatlonal School.‘

The school has falled to achleve thlS goal.. Indiahj‘

students w1th Grade Ten dlplomas 51mply have not acqu1red

‘or developed 51nce those language skllls requlred at the
'trade school level Accordlng to the trade school personnel,
?students accepted for courses lack the communlcatlve and
"llngulstlc ablllty to complete a course (Tape, 1982) ln?;‘
;Vthe past, several students who showed 51gné of potentlal 1n }

thelr chosen fleld could not graduate because of thelr

The fallure of - these students is a fallure of the'~"'i‘

o

"system;. Undoubtedly, there are many other factors whlch

» . .

l:,mlght affect a student 3 performance 1n addltlon to sk;ll

o deflclency.: It is thlS 1nab111ty of the school to prnp01nt

,requlre re-con51derat10n.

\
what a student! s strengths or weaknesses are that must

»
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. there are several dlrectlons and optlons that can be pursued
language teachlng prOgram. ;'i‘/*

: currlculum of a’ language course: . It is' .© R C.

~Sterns "multldlmen51onal approach" w1ll be dlscussed in a

"later sectrbn.i " <~~"1- ‘;”'f'ff ;', PR

: There are no qulck,l asy solutlons or answers but
An’ 1n1t1al step lS to recon51der what is expected of a >'
Stern.(1982) summarlzed what 1s entalled in : the o

a comprehen51ve, expllc1t or’ 1mpllc1t .
‘plan- of language teachlng which organlzes'
.'into a’‘more.or less coherent’ whole, the -
igoals, content; strategies, technlques,._. S -
- -materials.as well:.as timing, sequential .. - AT
arrangement, s001al organlzatlon ‘and” ' ‘ T
5procedures of a course oxr prOgram or’ a S
" set of courses or programs.A . : L

e

3h

Taba (1962). and to a lesser extent, Tyler (1950) SRR

',offered to educators 1n Labrador a v1ew of "dlagnos1s" whlch

‘educational system, including its’ 7 . iy
.resources and facilities, in order
to- determine where. the weaknesses

are’ and where improvements. afte - = o T

either" necessary or possrble. Akt -
_the other extrene one can speak of
- . diagnosing an 1nd1v1dual student ox
-~ & -group ~of students. to determlne
© .. what causes problems and dlfflcultles,
" +in their learning behavior.: (p.. 231)".

v . .

-k e = oo o o e e a- S dens e e s e e e

L e =

f'llf applled to Sheshatshit m:; have functloned to 1dent1fy .“g: -ibf 'é
1‘areas requlrlng re—evaluatlon.a: o ‘ ' Co %
It is entlrely loglcal,‘as Tyler.suggests, to start 'ft

wrth an. assessment of whatqls or as Taba suggests, , l:‘ tj'.f, fﬁ
"dlagn051s of need"' Taba, though, dlstlngulshes two aspects- .

. At ohe extreme one Gan speak of - 'é

: dlagn051ng the whole state of the'. i
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o achlevement in schoollng..

. '\.

’applled to such a spe01f1c area as second or- fore1gn 1anguage

i teachlng., Dlagnosls xn any case 1s necessary for any type of i

¢ Db gk S o

fbefore the’ latter 51nce 1t may 1dent1fy problems w1th1n the -

-earller would tequlre suqh a dlagnostlc approach

'program.”

' .o s s . . ° *
,evaluatlon. L ST ..___, RO
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The former v1ew of dlagn051s should probably occur ;"~' S ':w'

"educatlonal system" whlch can affect the 1nd1v1dual students - ﬂ
The total evaluatlon called for
' ThlS

would therefore lnvolve a general examlnataon of the school’ s ff

::'y [l The second v1ew of dlagn051s would be the one to be

et

.”‘.*

:

Dlagnos1s ‘is essentlally a pr0cess{>
of . determlnlng ‘the-facts. which need- to"

be taken into account in making ° s T R

curriculum decision. . (Taba, p. 231):_';v' ) L e

.Furthermore,

SRS : DOIE currlculum development is to be 'f‘f‘ e e

'adeqguate, ... these decisiorns need to' . o Cs e
be made competently, on a recognized - o
and valid basis, and with some degree

of con51stency..

ottt o e

e —

'
-
’

LIRS F S T e S

(b- 137y . e S

- This is more general than is a dlagram of achlevement. f:'ffﬂ',
Agaln, Taba p01nts out-i“ ‘ T:.‘ '
é‘ Dlagn051s also prov1des the lnformatlon oL B fﬂ? U
needed to 'gauge the level Of .attainment - R
p0551ble. Diagnostic information can be ey
used- to decide at which part to ‘start in - S
any partlcular grade, subject or unrt., P
(p 233) A DR 1 AN S
v By thls reasonlng, thls perspectlve of the nature of d1agnos1s ,ig' . ; y
- 15 more appllcable to second language teachlng and learnlng._ TN} - '-nf .
. The‘teachert;n an_E.S,L, class accordlngly‘mustVhave;atlhls;, S 'f}7\~
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drsposal the aims of the school and the pre-—determlned needs

of the student and other pertrnent J.nformatlon .that’ w.1.11

help determJ.ne 1f the student is progresslng. The broader L

[

a‘ms may be obtalned through an, evaluatJ.on of the school

-

(wh ch would J.nclude Taba s dlagnos:.s of the whole state of

the € hcatronal system) ; however;- the _].ang_u,age teacher. mnst .

be more prec;Lse A ”,' . . - L
= '_.Language -,TeSt'ing. = The Need for Diagh’osis s

_ One needs to’ thJ.nk of dlagnOSls as
- a. contlnuous process th.ch may center
on some formal dlagnostlc testing but -

- is. also aided by many 1ess formal ‘
. means. (Taba, 1962) o BN

If«students are. to galn from an -~ M
~evaluation prdgram the results of =~
the tests must bring  about Some .

‘..change or improvement .in the teachrng. . |
... Weak spots revealed on thé tests must - E ,' ce
.be re—taught more effectrvely gloc. c:Lt y

-

The use of testrng pro::edures as a. teachlng strategy

is 1n many school 51tuat10ns a well-practlced rltual. The

"dec:Ls.lon to select or construct spe01f1c types of tests’

'depends on the use for whlch they are 1ntended For example,

3a test could determlne what the content of a course should be

Y

’ or 1t may be used to dlscover exactly what was the result of

H

. J.nstructron. ’ SJ.nce tests are cons:.dered an . ;Lntegral part of

the currlculum process, a program of testlng for placement

and/or evaluatlve purposes must be clearly deflned

oy
§
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unavailaba.llty of standardl.zed tests which are: oultural].y y

now be presented. S
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It w1ll be argued here that testlng has been and

" should contlnue to be a relevant part of second language

) S
teachlng’ ' Several questlons Wlll gulde the dlscu5510n What

- is the functlon of a test'> Under ‘What ¢ rcumstances lS

Cq .
testlng most' effectlve?: 3What a'lter_na_t»iv s are there to 5\

formal testlng? . .
. . ‘ ' ‘ . . .. ;' o
Thls wrlter bela.eves that the dlagnostlc testlng in -

Sheshatshlt, Labrador, from 1950 to present has not been RS

used to full potent:.al

:-' ThJ.s may be due ma.rnly to two factors.‘ The' K

unblased has always been a problem. Another ongo:.ng prbblem L

has been 1nadequate teacher tra:Lnlng and 1nserv1ce 1n the

' area of testJ.ng.‘ PrJ.or to 1976 :Ln Sheshatshlt the program

L reflected teach:mg practlces whereby Engl:.sh was taught as

]ust another sub]ect din- school.» Subjects 1n school such as.
hlstory, geography and Engllsh therefore were taught and

tested in the second language, Engllsh 5 ThlS approach to

. testmg does not make 1t poss:.ble to dlfferentlate between

language and learm.ng problems. .

The vmews of varlous wrlters on general tes:tlng

practlce as well as. second language testlng approaches W:Lll

' Ri - ”

Harr:l.s and Sm.l.th (1972) remlnd us of the relatlonshlp‘: :
between needs assessment and teachlng. “ In thlS case, testlng. i

w0u1d be usefuL 1n helplng the teacher of a read:.ng class, " :

for example, to use test results to plan 1nstructlon strategles.l"_'

P . s B R T e T S

= ’



T S T
. PSP A -
Ca . - .
—— U P D RN 4% S N . . :
- o . - e e L el e —
. - 3 e e LT b e g v i 4 i oo T T ek R R TRt ok
B A N e

L i Y -

: Natlve speakers and second language B b i
"teachers all approach readlng with" .~ SR
. different 1anguage equipmernit and =~ .- R R
. vdifferent ‘cultural differences. ' e A R
' Teachers need to make a-decided effort ' ' S
to. dlagnose these and other dlfferences
and then to prov1de for them 1n an
'1nstructlonal program '

- Harrls and SmJ.th carry thJ.s one step further by

s . . o L . .
I S wr.s',_,.,-:._.—{ui.a-r,m....,., o

referrmg to the use of tests of achlevement' 1n dlagnosm, . :
S S In order 6 dlagnose ch:.ldren s R
T 'readlng neéds .a teacher must-be = . . : S
ST L .-able to analyse the readlng problems e H
IR "‘hemeets. S e, S T ‘ .,
B , Presumably these readmg problems would surface as S g
o .a result of some sort of test:.ng procedure. Although not o
¥ ) a second language teacher hlmself Hoover (1976) sums up . e !
g . o ) e o Lo f
T the funct:Lon of a test. o . i
E _ Tests are designed to, prov1de the - '
ce ks o .'.teaﬁher with a quantltatlve measure- of . Nt '
E ~ sOme experlence. - The’ gquality of a test, P T
- ofi. the other hand, is an assessment of. b
i . v+. ' the'value: of the quantlty belng A - T
e = ”measured _ o L N o
Lot C .- - e : o
i Hoover was keenly aware that as an evaluatlve f
technique teacher tests are w1de1y used and therefore must o
t A . .
[ be carefully constructed He prov1ded a . ratlonale for _‘-'- J
- x\ v us:.ng the pre—test/post—test approach.. The pre test would ’ H
i o . . AR
g be useful J.n asse551ng student read:Lness and lt would serve i
i o -- ' as a baseL;.ne for student progress. Any student s
A o - .. Cm T, .
o performance on thlS type of test w0u1d not be compared w:.th
- ¢ 1
-4
g hlS peers, smce the a1m J.S toward an J.ndJ.v.Ldual assessment
. .: , . R e . nEEdS. ',‘- " ) " . - . - .
{ D R R . ‘s ‘- -
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s v Harrls and Smlth s v1ew that student deflclenc1es,

L once 1dent1f1ed, must be dealt Wlth in the lnstructa.onal '

- B PV TR P, . o i, e o
-
-

st ey e e e

A program ‘was echoed by Hoover. % e e T

"?S R Tests perhaps serve the:.r greatest .
T funct:.on as. an instructional: act:.vrty
ToW s Yfor dmproving ledrning ... Students- e LS S
" . .who fail to .master portions of the . ' oo T PR
‘test are recycled through the Lo e T i
S instructional process until mastery . .. g A
S £ has been achleved (Hoover, 1976).- ’ 5 S e A

e

.'?Thls wra.ter saw lJ.ttle ev:Ldence of thlS "'recycllng B

» T _."oVer a three year per:.od from‘ 1979 1982, It J.S doubtful 1f ,_ ‘
4 SRS &

e @ o0
. y . c

":'the te,§_t1ng probedure over the past thl:’fty years could clalm .

,‘1 ) " - ’ Y I S
B "-”_that test:.ng was J_ntended elther as a needs assessment or, as i
E ’ ‘a determmer of any student s SPElelc sklll,,deflclenca,es. T ’

E'_ N .

:'.. . , M.The J.nterv:Lews and dlscussmn w1th past and present educators

5 oo do not 1nd1cate a consc:.ous attempt to use testlng in thlS

e ‘,’_way. In fact lt appears that ther but m:.nlmal aware--.-» AR :-{_';_

. ness of the funct:.on of tests themselves. 'I'hJ.s 1ssue w.rll be\ AR

s dlscussed 1ater relevant to the role of testlng 1n the 198.0'5‘ Ny

In 1972 the Ontarm mlnlstry of educatlon ‘produced a. - :

. _:handbook. entltled "General Methodologx for Teachers of Engln.sh ‘

as a Second Language“. In the sectlon on testlng and K ’ . .':':-.
’ ,__—_ ~ B eya_luatl_on, the follow:.ng observatlon was made- S ;" . .‘ %
e : lh any educatlonal process, ‘some sort B

. of - measurement- is, nec’é'ssary to determine.

AR e ..U iE the; students are deriving ‘full: benef:.t

P S0 T from the teachlng, and--if they have - o C L
U B develope& the essential 'skills“to progress. L T
“An'English language program is no different. :: ' =1 .ow 2 EYL

. - Testing and evaluating 'the progréss of . " .- N B
. - _students towards 11ngulstlc competency - is o e R
- . ¢ an-integral- part of -the 1nstructlona1¢ RS 2
'program- (p 76) w R LA S UL, I
A s . N . . - y:";, . o B . % o N
4 ’. L . 4-1, 5 . ) i ."‘ ‘ ‘,.'
. : ' PR L ‘ . )
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‘ "é'The maln reasons for testlng were OutllDEd.‘ ; ;
2 1) to meagﬁre the achleVement of: students and the . ?;;
X _ 1success of teachlng, o L ‘ Ag
,;' ‘:\fjA g ‘if?)'ﬁ%o dlagnose areas of lah@uage study whlch need g f:
f;. ) \; more ﬁork ‘ . “ o i
%. . fff,Bit.to prOV1de contlnulty of 1nstruct10n for learners . ?{
ft ;>f"',as~they move through the program, ’hl"jﬁl : ,f Y
;i‘; o 4l;¢to Judge the effectlveness .of experlmentatlon in’
’ .1Jf;jﬁ _\l. ;cla551f1catlon screenlng, teachlngamethods and | a'« ' ;
‘ materlals,f. o '“j: il‘ - . SRR
iﬁﬂf'tffa‘i 5) fto permlt promotlon to a hlgher level (dlploma);zte
;;1 T ‘6) . 'to find out if. placement has been correct, 1f
: é' : E further gradlng 1s necessary. . ‘
t:It is understandable how the alms of a tesflng program h.
1n a school could become confusrnq.' leen the srtuatlon 1n
Sheshatshlt where testagg could and should be an 1ntegral ,
i ,‘ part of the 1nstructlonal program, who wbuld monltor the 7: " ;
T '

“} 'testlng procedures? The staff,'althOugh hlghly educated

’ most llkely have never been tralned 1n ‘the area of testlng

¢.1n the hlstory of resource persons at the school board .or *

.

';;‘ \-]- —-a\ school level who had had such tralnlng or experlence 1n

" -

(general or specrflc)., Certalnly there 1s‘llttle ev1dencea!“'

:;fit'f;ﬁ;.«bf.: second language téstlng procedures. s L s ’
S ™ e ThlS 51tuatlon appears to exrst 1n many second language
R U schools in- Odtarlo as well., . - _ 3)' ﬁ?*§f<—f3\
; D . - D ) .
e R < =
A . - Ty -
: ¢ N '
L e e " '....J'L ‘

. TJ/v .



Eas

e S

P -
TR TRy

. e e s

a M . N .
’ . . ‘ .
/ K o - ! o ' ) : P o . .
r——— o . S L T B L R S B
e ! 5 v . i N . .
. ) . . A

. The, real difficulty in second
C e 1anguage ‘teaching lies in.the fact
that most, teachers lack’ adeduate
.'knowledge of . testing technlques and .
’ general test censtruction, not to )
-. speak of -the different.types' of
.+ tests.  In addition, in the field. ) ,
of testlng such experlmentatlon is - B -
still going on: ‘the .perfect "all- PR
purpose" test has not yet been ‘
devised and perhaps this should not
be the: goal, becausé. the situation
. ‘and the, students in language:- -teachiing .-
4 vprograms ‘vary so widely.(E.S.L. .
; MethonIOgy, Ontarlo Mlnlstry, 1972
»p 577) o A ,

-Thls statement may open the door for the eclectlc once agaln.“f

It would be easy srmply to choose thlS test or that test

-w1thout subscrlblng to any partlcular prlncrple. Slmllarly,

Lt could ive - the teacher full relgn to test whatever ‘he:.
jwishes, however he twlshes. Thls should not be confused

.“‘w1th the rlght and obllgatlon .of teachers to- make forceful -

~declslons when requlred to do so. : What lg called for here

: 3 placement by second 1a'

. As. suggested by Ste

Toe

v

;' 'is a- testlng program whlch reflects current research and ’

' ”flex1b;11ty ln 1ts appllcatlon to a partlcular srtuatlon jﬂ

with built- 1n mechanlsms for evaluatlng the various types of 5

'.tests and the 1nstruct10nal program should the need of

',_adjustment arlse._

There are many decrslons to be’ made 1n terms of

(1982), in an earller sectlon, the'

tlmlng, sequentlal arrangement,, nd socral organlzatlon of ‘

‘a course are v1tal.' These can best be determlned by a:

‘n,tzgt:sg-program almed at needs assessment

age learners and thelr teachers.»,'
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categorles for all language testlng act1v1ty

. It.is highly de51rable, both for ) .
N :the successful articulation of sdcond - "
" - language.courses .and to best serve the = = - K
_needs of individual students, to be . _
able to determine the most approprlate S
path for students ‘to: take -dt different '
‘fdec1s1on points ‘in the language tralnlng
~program., {p. 2)° .

-

-7huThls is tﬁe functlon of the roghostlc test - one -
of placement. Such testlng presumes that a language program

fﬁhas two or more qualltatlvely dlfferent 1nstructlonal courses

o~

. or sequences avallable to the student.,g,f'

: 413 . :» Once the test results have been complled, Clark O

.fp01nts out,'ln many cases other types of tests can’ functlon

as placement tests 1f the teacher is aware of the llmltatlons

-~

that may be 1mposed

The aptltude test would fall under thlS category as

o well. Thls type of test, however, may not be appllcable to

‘language teachlng in Labrador 51mp1y because the students do
. not have ‘or have never had a ch01ce of.learnlng Engllsh.
__Furthermore, unllke students in forelgn language class,

:Indlan students have been’ exposed to Engllsh 1n varlous ‘“W

"soc1al 51tuatlons, maklng aptltude tests poor predlctors

of future performance. Agaln, these tests ‘are. usually

reserved for students w1th no - prev1ous exposure to the,

target language (Clark, 1972)

A second category outllned by Clark refers to the .

evaluatlon of attalnment, and has three sub—cla551f1catlons."

2

Ve
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Clarh«(lQ??) considers diagnOsticﬂtyée tests.as.part'of.the.

'_"achievement" measure, the first sub—cla551flcatlon.* Since

a. 51gn1f1cant alm of testlng 1s to obtaln 1nformat10n on

each student s attalnment of language skllls, 1t 1s

.‘1mperat1ve that "hlghly detalled 1nventor1es" be obtalned.

A

‘“,These 1nventor1es would show elther the’ student s, "mastery

or lack of-mastery of spec1f1c llngulstlc p01nts“ Tests

N,

' 1ntended to dbtaln thlS 1nformat10n are referred to as S

${f‘Valette Justlfled the testlng of the student s ablllty to

‘or elementary class.,<i .-f IR S

"dlagnostlc achlevement“ tests..”T ng ‘]7:,: ﬂ'“i\- -

Tgi. Eor Clark the beneflt of dlagn051s is clear.'ﬂIt S

10"offers the most hlghly detalled 1nformatlon about the
z_language accompllshments of students" "Thls“ says Clark,

v"lS of utmost 1mportance 1n a day when the student is

becomlng more and more depersonallzed" (1972)

Valette (1967) reduced dlagnostlc tests to "tests

i,

‘of retentlon" on the basls that research has not establlshed
~-:that retentlon ablllty is dlrectly proportlonal to compre-'“
'hen51on. She does say that the retentlon test, from' the,

'_teacher s p01nt of v1ew may be con51dered dlagnostlc.‘

L)

recognlze spec1f1c grammatical forms 1n the target language

“on the ba51s that "untll all students can 1dent1fy glven

l

forms,rlt is. futlle to engage 1n more complex dlscu551ons,

Y

explanatlons or- drllls ut111z1ng the forms"'(p 5) he,

"dlagnostlc test thus may be more useful in the beglnnlng

P
o .
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- expected to"derlve as much semantlc 1nformatlon from a t

"‘,test them (p. 55)

‘Tf}the acqulsltlon of real llfe competencles maf-be referred

. to-a,proflc1ency test"i(Clark; 1972)uvlThese.testsphave;not

" By way of an example, Lado (1967) suggests that iE.

we want a comprehensrve dlagnostlc test of pronunc1at10n -f

' to be used for plnp01nt1ng Speclflc problems yet to be
'mastered by the student, ve would obv1ously choose a test
B that ranges -over the sound system, a spec1f1c test of

llstenlng-comprehenSLOn. If, on the other hand, We merely

o want a general-level score to tell us whether thls student

nmay go on to study other subjects usrng forelgn (the second)

language as a tool, we may choose a: Sklll of audltory
Vd

Contlnulng wrth Clark s Outllae, we arrlve at the ;ﬁ

l . 'Y

"achievement“ measurement (the second Sub—class1f1cat10n of

the evaluatlon of attalnment type) . This. is a more general

K3

',test of a student s achlevement

i Achlevement tests as an evaluatlon of attalnment can ]

:be d1v1ded 1nto the four maln skllls. llstenlng, speaklng,
' readlng and wrltlng ' These four could be further subd1v1ded

'as 1n the readlng Sklll, whlch presumes vocabulary learnlng -

and grammar learnlng.* Students beyond thls level would be

’

suggests that lf you. teach such skllls then you must also

. + T

"Testlng proaedures whlch are almed at certlfylng

<

S comprehensf%n plus one’ of readlng and perhaps orie. of wrltlng._."

_glven test as: would a native speaker (Clark) Valette (1967)"

-
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been‘very vellfdeveloped, clalms Clark. The‘rEaspnjlies in .

¥

) ! ,
the 1nab111ty of test constructlons 1n . o

deflnlng in an objectlve and testable ‘
‘manner the llngulstlc aspects’ of 1 . o
. typical . 'real life' uses of" ‘the language.,'
- The-value of these tests is their -
,:potentlal in meaSurlng a student's
‘ ablllty to use the- language ‘for real-life

purposes ' not how miich he has- learnedr

but how closely . his performance meets

~the goal standards spe01f1ed. oo

'-,fValette (1980) equates proflclency testlng w1th

~'determ1n1ng a student s level of achlevement 1n reference '

'nvto a spec1f1c type of employment or 1nstructlon. -Unllke\ T

E 4Clark, Valette consmders the placement test ‘a’ type of
prof1c1en¢y test She attempted to apply Bloom 5 taxonomy
. to language testlng.

Before one can dlscuss evaluatlon of
second language ‘learning it is necessary
. to clarify’ preclsely what is to be tested.'
(p.,162) S ST :

. - In preparlng second language tests the
) "test writer must decide which stades of
-'the taxonomy are: to be covered (p. 164)

Test constructlon durlng the 1960's tended to favor _—

the .use of "dlscrete pornt 1tems“ when testlng elements of
grammar, spelllng and pronunc1atlon. An obv1ous advantage

K is that ob]ectlve scorung is p0551ble. These elements of

* 'language, however, could also be tested uSLng "lntegratlve s

'1tems" . The advantage of thls type is. that a natural

tested ThlS type of test dld not galn much use untll the

Y

'1970_s,' Even S0, " the "natural contekt“ASuch as a s1mple

e s s e e ARG ul~4~«_...—._.~__:,~,-».,’ .

‘context can be prov1ded and that more than one skill -can be i
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”contrlved translatlon cannot actually be conSLdered "real

Valette (1980) dlstlngulshed among the elements of

Vo

l"language and communlcatlon skllls. One aspect of the latter

.

1s the dlfferentlated testlng of- the four skllls. However,

the test wrlters of the 1960'5 who developed tests of the PR

1four skllls falled to “dlfferentlate between 1tems testlng

zl'elements of language and 1tems testlng communlcatlon ablllty“'

o

Other attempts at measurlng communlcatlon ablllty

'~,were the chtators (Oller, 1979), the Nolse Test (Gredman R

~a

‘:and Sprocky, 1975), and the Close Test (Oller Brlece and
“Hlnofotls, 1979) Valette calls these “global language-;

) proflclency tests"?(p. 171)

>

Flnally, a self—assessment of a. student s communl— .

) ﬁ‘,catlon ablllty was 1ntroduced recently by the C nc11 of

-

i w0 I Bodh e o S o

:Europe (Oskarsson, 1978) Here the student determlnes to
" what extent.he is able.to

’ eommunication,purposesﬂ

' has been a move from tests of language skllls Eer se to o

tlllze thelfour SklllS for

T

Thus far thls

‘ reestabllsh the reallsatlon that the focus of- language . a~; :: -

,teachlng has changed smnce 1960. A main change of . empha51s

_tests of cOmmunlcatlon skllls.4¢

N ' Brendan Carrol (1980) supports Valette s v1ew that

'the testlng of gommunlcatlon skllls has only been developed

v .
" \Y i 2,
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B since'the‘l970fs.l-" fT
ff: . -Traditionally language programs are - 'é
~f devoted to the acquisition of’ ‘exical :
L . .and syntactic items with littie '
P ~ systematic consideration of-the :
f - communicative aims ‘of . the - 1nd1v1dual !
learner; and tésts or examinations 'are -
only ‘loosely or fortu1tously related L
. ' e@ither to the learnex's needs or to. . }
- .the content’ of- his learnlng program. .(p 5) "
: ngarrol dlstlngulshes between "use“ and "usage“
b : »These 1tems ban be equated Wlth Valette s‘“language
e . . o
i ,.communlcatlon ablllty" and “elements of language"‘~ “,
“jg ,: resPectlvely Slmllarly, Rlvers (1975) woftd con51der "use"
"jé"* " as, "sklll gettlng"'whereas usage would be "skill u51ng"
'.é." Krakher (1978) calls use, "language learnlng" and usage,_j,f
'g ! '"language acqulsltlon" .p'. |
TR These dlstlnctlons have been developed and ldentlfled N
"‘ ’ 1
'.%, , to clarlfy two 1mportant aspects of language learnlng.' Carrol ;.
E__ con51dered 1t a case of empha51s and prlertlES. For Carrol,f' P
S A o S
L - t e prlorltles are. the use of a language 1n the ijectlve, [
{ : L
o and the mastery of formal patterns, or- usage, of that I
i P te
" language as a means to achleve the objectlve. The ultlmate“ -
I i
b ‘ ’ :
y érlterlon of language mastery 1s therefore the 1earner s
_é' effectlveness in communrcatlon for the settlng ‘he flnds
:{' 'lhlmself in.. The 1mp11catlons for teachlng and testlng are
N C clear.' Tests cannot rely on llngulstlc based tests glven o
% AP the exclu51or1 Of how the student. 1ntends to use the
{ i | "target 1anguage *f**"ﬂ S 'flf,“ 5 .«“ -
SN . :
‘ ' i LS b b ;
b g
‘ By u..:v.,» bt AL LR AP b S . m,‘few;:;....e;.';.-...i,.n... U -...:,.TT;__;_.:;..,.....r..;,.,u..Ml.Z_J!['
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Carrol writes: ~~ 7

Test tasks must be drawn from a ;
range of 1nter—related s¢ystems, from -
.consciously systemat1 unctlon,..“_ e
'skills and llngulstlc categories, - o
brought together in the performance "
of an’ authentlc communication - . o
operatlon, performance whose value
©is judged by reference to ‘the

+ . satisfactory" resolutlon of pattern ) )

" of communlcatlon, ﬁunctlon, 8kill. : . o L
and language in an éffective system .-" C :
‘of language measurement.~ (p lZl) Aiﬁ

v T 4 o TR T T 6 o, - -
Y BT i3 T A vt it e e

-

"_Flndlng a balance between communlcatlve ablllty and

-

[ s
.

llngulstlc ablllty is the chore of language teachers and

f""} l. hence of . test makersr-'g“” i f,_f: ;"(: f”,;” 'i’s'_:3:s~ ,t\fkh

| ' | ‘Lenskyj (1980) reports that recent research has

1dent1f1ed tWO components of language prof1c1ency.‘ The flrst,

"“ba51c 1nterpersonal communlcatlve skllls"' (B I.C:S. )

: comprlsed of aspects of language productlon set as grammar .

) and.pronunclatlon 1n cognltlvely undemandlng 51tuatlons.

'? The second component Ls "cognltlve academlc language
proflclency“ (CALP) which requlres students to perform

-

.-communlcatlve latency—related tasks such as readlng, spelllng

.- P . . . . . .
. - - A . B .
e e e Sy T o T mv_ an
. . v .
R T .
- <, .

23 . and comprehen51on..5’ ‘;": %“' ,
' - Cummlng (1980) -notes. that development in these two‘ A
;? ",: ff( : areas occurred lndependent of each other, concludlng that _

) BICS ig' a poor predlctor of CALP. The CALP is dependent on‘%*?in'
nq-cognltlve ablllty, whereas\the BICS is not. Thls 1mp11es o
that the ablllty to acqulre a natlve-llke prof1c1ency in.
':. conversatlonal Engllsh does not 1nd1cate competence in the

‘11teracyfrelated.aspects‘of 1anguage. Therefore,'
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dlscrepancles 1n scores on’ BICS and CALP should not be

a"

1nterpreted 51mply as. a learnlng "dlsablllty" (p..64)

Lenskyj s artlcle,_"When Chlldren Speak Engllsh,‘DoQ'f’

They Know Engllsh7", provrdes an 1nterest1ng argument for

1nclud1ng tasks whlch foster cognltlve academlc 1anguage V:

profic1ency lnE:iL gmgrams._ She concludes that

;programs th.ch J.ntegrate th:Ls ‘kind

“of linquistic act1v1ty into regular. sl
.‘.readlng readiness program w111 more = .y T
. effectively prepare. young E. S L. .

students for the:task of ach1ev1ng.

;. Language proflclency in .the academlc , _ Co
: ﬂcontext.fu . s TR g"f R

1

,'"'"Whether language teachlng programs should be based

¢

‘.‘on llngulstlc (usage) or communlcatlve (use) 1s an ong01ng

debate.,

_4!
o

erters argue pro and con, but lncreaSLngly the'

’ - 1

’.1ssue 1s belng resolved by language teachers themselves._i

:'or the other approach.

’In the classroom .a balance must be found. No longer can;a -

language teachlng Submlt to 1nf1ex1ble programs. Carrol

(1980) tells what could happen to students taught u51ng one

. appear to be lnseparable in the flnal analysrs ' f‘

‘with - an inability to .use them’ for A
.. day-to-day communication. ' The "use™ -
‘emphasis ¢could. lead to f£luency 'in ‘a-

"

It is easy to see how elther of .

'these approaches could go badly’ wrong.

The "usage" emphasrs could result in -
a mastery of* sentence patterns coupled

v

Pidgin language embarr3551ng to the-

;'student . and unlntelllgable to the

llstener.. (p. 7

Testlng and teachlng Engllsh as a second language g:

+
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““Assessment Materials3l

/

. assessment.u

“:for our purposes here.'

All the selected language arts . s

i;assessment materlals are’ global in
 nature. 'The reading test. selected .
is a crlterlon-referenced Cloze Test.

The test, results provide-a readlng
lével rating of the ‘student's %blllty'

to literally -and inferentially’
* ¢omprehend passages of . dlfferent
-rated reading levels.. The- 1isten1ng

‘::test selected requires students to-

‘demonstrate literal,’ 1nferant1al, and
.eritical. comprehen51on of . simulated:

natural speech samples.. The: test 4
results. prov1de prof1c1ency scores -for.

”‘dlfferent types of listening. The '
. writing test is based on.the United
'~ Btates. National Assessment Evaluatlon

Process’ (NAEP),” primary and secondary -
tralt writing model. ..The student

‘j writes to meet a purpose. His success
. is measured in terms of how clearly :
. this ‘communication ‘succeeds in. :

'accompllshlng -the purpose of the

assignmenit. . The oral expression task

' measures the .student's cability to- "/

communicate by part101pat1ng ln a

‘conversation which was taped His'
- success :in’ commupiicating is measured .

by using a checklist. The intention

.'with all the E.S.L. aSSessment materlal

-'was to give students the opportunlty to.

-demonstrate their -ability to understand -

Y,'or make communications-.. Llngulstlc
.~ errors weré counted only if they . :
'interferred with communlcatlon.;,AlI

" testing was done in'a situational .

context. .The 'situational context was’

‘as close to a real commuhication -

51tuat10n ‘as possible.. :Each- task

_;-requlred the student to apply a number
‘of language SklllS to’ successfully :

IS

' Michaels and’ broc'hinék}"r: (1980) in the article”
Determlnlng Student Readlness for
gular Program" deacrlbe thelr materlals they use for'

A somewhat lengthy quotatlon seems warranted

i
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e ' " communicate. in general, the. test "
R scores reflected the student's ability"
Ci ‘to- partlclpate in the Engllsh Language.“
P ‘(p. 74) '
. ~ThlS approach to testlng for a’ spec1f1c purpose
g -
,‘% can serve other purposes such as determlnlng Sklll and
S R "communlcatlve dlfferences. :
g . The assessment materlals referred to in the above—
e e mentloned artlcle 1ntended to. provxde.,mj
.§. - '“m;,l)"E S.L. teachers w1th a conSLStent )
b . : format by whlch students are assessed-~
vggé,& " 12). E. s.L. teachers w1th ‘an 1nd1catlon of
S R - where the: :student’. is at as compared 'to - ° .
af?-; - ‘gtudents in. the regular class at the !
EN '_’same age/abillty level-: o
;'&JI - ah»,B)TZE S.L. and regular teachers about areas
SR 2 - of ‘weaknesses. and strength 'in the chlld 8.
"g N cogn1t1ve development, and .
B 4 N P S
B B '4) E.S: L. teachers with 1nformatlon to.
F s des;gn instructional ‘programs forj
.;%~ ;,nthelr students. (p. 77) \ -
.;'Eﬁ ' Testlng as lt presently exlsts at the Indlan school
15' s 15 no more than an exerc15e of the student s ablllty to o
3 \ . : o
3. ° recall (probably) unrelated facts. ThlS Is not to- say that
i
i
i ) the tests are bad 1n themselves.f The reallty 1s, however,v.
i ¢ l..a.
L that these tests do not appear to relate to any long-term':n
L E prOflclech ratlng. In short, tests measure the student s
[.. knowledge about the target language (Lz) rather than. -
' . ik, . - - c
N ‘ . knowledge of 1t , o
L\% ,.'" ..' . ».
kR . )
Fy :

xS Faeks e b a2 .
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] ’ | Conclusioni' e r""kz.. o ;Z
E-vﬁz; ',\W_Z' l]lM;';. It has been establlshed thus far that second-
?J'.;, L language teachlng 1s more than the dlssemlnatlon of
. llngulstlc facts to the learner. A language program ls‘
“‘if ;':71 f‘a._: ‘more than a qlot in“a. school tlmetable in whlch a tegcher
'j*;':’id;'f‘ tﬁumbs through a set number of pages over a set perlod of .
L o tlme.‘ It 1s more than ar test at the end of a unlt of work.lﬁ“
; | True, even though, w1th1n a language teach}ng prOgram,:‘:ft
‘f;%;{»f,,..‘[ .f llngulstlc faots are dlspersed, text books are often used
f -as lnstructlonal tools, and tests are glven, effectlve V o

B T »' language teachrng requlres more than cursory plannrng.,f‘t

requlres plannlng at. all 1evels. Teachers must have at

‘ - . thelr dlsposal supplementary currlculum materlals as, well
- . as currlculum guldes.- The students'.short term and long—
. \'3' term needs must be determlned and program effectlvehéﬁs
;' must be evaluated., Clearly deflned goals must be establlshed
> -
' and programs and materlals should be lmplemented (or replacedI
only after careful selectlon procedures have been followed.
B . 3 - . . e -\
,g: .
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- . NEW DIRECTION FOR THE-80'S 5
’ S T
b A 4 ‘ MultlenlmenSLOnal-Approach E , - o b
. . . e Tt . RN : L

In earller sectlons of thls paper language teachlng L Q&f R I

‘e

R ‘u; ‘ theory was: examlned globally It was dlscovered that ;3:. [_”}?"eagl'“'

educators respon51ble for prov1d1ng an: educatlon to Indian f

T i
S

"students mlght have taken advantage of the opportunlty to

@

- . TR /
N A n:-f. ,examlne a npmber of currlculum models and second language

4 teachlng anproaches.; Language testlng procedureSnWere also;"‘t”: :
"’;;:(n:”‘i ;j available to them.‘ Admlttedly, a great deal of work would RN
€ - o have had to be done before a dec151on could‘be made on. the Z l;;
;j_ nt%'z» L type of program Whlch would best Sult the needs ‘a8 determlneda
] o Indeed, as has been ;tated on several occa51ohs before thls, | ni E
" ‘ a startlng poxnt w0uld be»the assessment of - the students';f .?b
"; ' needs.‘ It should be clear by now. that in the thlrty year
3 "‘hlstory of the school thl was not begun. : : .
f.,'i :kfl ?: .?. In- the 1980 s, however, certaln research has led to .ff:be
e L the realizatlon that second- and forelgn—language programs N . 3
E . must be based on currlculum plannlng Whlch re-examlnes the‘J: — 3
llmltatlons of prev1ous language teachlng as well as 1ts .;i'..wi fu,f -
y Do .

B 1#'u o maln achlevement% In the past (both globally\and 1n

s ';‘ Sheshatshlt),'any dec151ons to adopt or replace partacular : S e

N : ianguage grggrams were made,on_an_elther/or-ba51s. 'H H. .:jg"'.' ) ?Q:f;.
1; "l Stern (1982) offers a more consrderedvapproach, 1n which -

: S | | [ERTR "u SRR R
" ;‘ . . - .' | N "'

: . , s
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currlculum development in language teachlng encompasses four

L]
L}
»
~
e
e

. — :“‘,f“ major focuses:: language, culture, communlcatlve actlvltle$ ’-‘; a;‘.;g‘
-(j'i 74u_._.2 - anid general language educatlon._ These w1ll be dlscussed o .},~}‘ gf

' ) each 1n turn, but flrst Stern outllnes four 51gn1frcant\ ev’” f" k ‘5.:
. - trends 1n currlculum development in the 1980 s’ whlch should 0‘ |
“f}rii:'hl‘ be noted and.tak;n 1nto account. (Stern refers to ataas - ~

",gf‘%_;T the "forelgn language currlculum" but would permlt using' "

l “*' ' the mﬁltl-dlmen81onal appgoach for second—language'curriculum. .
rtf; “‘;%i, . development(fs well ) ‘;” s 1“3(L:: : g f. Ai, :: LT v
qﬁffl ; ol 1(;‘ The flrst new trends in’ the language sciences: have K ,
lﬁy? :,already been con51dered,1n thlS paper (Chapter II, Sectlon-

w v
- v

| A 'fﬂﬂ III)" Slnce the 1970”5 there has been a W1den1ng of ‘the f\4

; . : :d%velopment of ‘a.

R -:l .A; -h ‘more soclal v1ew of language and language learnlng.?ghsba ) . 1
*fli(’ e s result, communlcatlve teachlng'éet1v1t1es such as.speech -
p et . . N o op

. m“f:,\c . -n.acts, notlons :functaons and dlscourse analy513 have been ‘ o

f,f . u-.':~ ‘T developlng (Stern, p. 2) : ', ot . ‘ ;ﬁ"j !

" o ' L S . c o e i

L Tf , "?7.1'~ The second s;gnlflcant trend is’ language-learnlng

-

;o reSearch. The language teachers of the past assumed full o
. Te e

\; f j} i Igicontrol 0ver the language learner ‘that 1s, students were:
{ N -i‘ta: taught as thepgh they all learned at the sa@e pace :n the (}; : ;1:
; " hsame‘waq. By way of contrast, recent research has revealed ‘.; ‘
R 'T !r"... the learner constructs his. Lz : fji"~f..' i ;;’r
| . competence relatlvely 1ndependent1y TR .

N T ' and not necessarily following the'. - .~ = . &
S vl-'. graded steps of a. program (St rn, Do gf- ,f-.,;;'u-"

Y. . ' P Y . 3
.(p- = CRRR
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' By this, one can conclude that 1an§uage 1earn1ng can

+

occur .more 1nformally, w1th the learner taklng more *i

. respon51b111ty for h1s own role 1n the process of 1anguage"

learnlng. j b'{;_l}'_4'. - 1\6,3 o
‘ - A thlrd, the “human relatlons“ emphasls, would be3
app051te to. the audlo—llngual approach "In language
learnlng the student is, at flrst very dependent on help but
can anq_should be gradually emanc1pated" (Stern, p. 2)~

Slnce the development of" an 1mmed1ate 1nteractlon relatlon-'

. shlp between the student and the teacher would be more

\"

. 'oepedla and Sllent Way (see Flgure l) - ‘j' ;}5

Flnally, Stern outllnes two major currlculum emphases

~ N -

both of whlch are communlcatlve or functlonal 1n nature'

L1y Councll of Europe,.threshold'levelv

. “'ZY Jnmer51on experlence.
The flrstauam;901nts to the fact that .. a language .

..9_.

currlculum need ‘not be prlmarlly organlzed around a o ;-gﬂV

75

© e e e

——CA A b b st

'conduc1ve to- learnlng, such an 1nstruct10nal settlng suggests -

TR

the Counc11 Europe s threshold 1eve1 syllabus and W11k1n =3

3

.-natlonal functlonal syllabus and spec1al purpose syllabuses.

-
3

purpose 1anguage learnlng comblned w1th "language needé" ‘

: analys1s; A selectlon of language 1tems based on semantlc

and 31tuat10nal crlterla has also been developed.n

grammatlcal sequence (p 3). Examples of thls trend 1nc1ude'

g TN
- Developlng out of thzs trend has been the concept of SPEle1C'
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The second maln emphasrs ‘has been the Canadlan

iz

1
1mmersron experlence. Thls approach to language teachlng

Ne et nain a

was descrlbed succ1nctly by Stern'

S ﬂ7. R 2 this approach ianguage is.so to T ‘ :
- ‘ -speak 'deschooled', as if to say 'take 0, T :
: care of the content then language w111 R .
b - take care of itself'. . S jf
'j,@-, “L-“'f o ."]if Wlthgthese trends duly consmdered Stern pomnts to Y
'f"'f. o the module—maklng progect at the 0. I.8. E Modern Language o
[ , o SR
A o ..,Center. Teachlng materlals have been and are belng ' K
oo ‘developed, plac1ng empha51s on content and act1v1t1e§ rather fi ’ !; kR
. : T " T
. than 51mply upon language ltself.‘ These "modules", as they , ]
‘are callad, alm at engaglng students "1n matters of real N L
."concern to them" (p. 4) C - T ST ;*_" 'heyyig
3 - - The four maln focuses referred to on pdge 77 would ; "ﬂ o
t -Sz,'be supported by currlculum guldes and each component woulﬁ .' "'T
‘have a separate syllabus., For Stern, the language currlculum.' ";‘!" ]
N ,...must not 'be too narrowly- concelved ' R
‘ “That is, hammerlng -away at language - ..L
practlce in isolation does. not produce. e i
,prof1c1ency, in the lepg.run it merely ', e
frustrates teachers angd students and is . - R Lo T e
.educatlonaﬁiy 1ndefen51ble. (p 9) . . : .o @u
. i : . R
; The dlfference between the multl—dlmenSLOnal approach
T '-and any other is ‘that the language component is con51dered no‘ -
-‘.. ) W . .
a more 1mportant thannany of the other thre€ focuses. Prev1ous;.

'currlculum approaches to language teachlng place culture,

o e eachlng, and communlcatlve act1v1tles as by-products of the Lo \\f'-n

-?language éomponent, 1f they are present at all. Thereforg, )

the four-dlstlnct syllab1 make -ip a, s;ngle currlculum,.,'

‘: each 1nterrelated Stern says thls approach glves

. -4
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...the Ly curriculum greater strength, e
' greater. balance, and greater educational '
_impact, "and to alleviate one of the main
objections to current language currlculum.
tr1v1a11ty of content, lack of substance,»
- lack of 1mpact and, in addltlon,
. 1nadequate language prof1c1ency. (p. 10)

"‘ The four maln focuses of the multl-dlmen51onal

approach are, descrlbed as follows-

lllf The language component represents the tradltlonal
approach to 1anguage teachlng. The development of

thls syllabug_w;ll however, requlre addltlonal

llngulstlc research to assure that what is 1nc1uded

-"content" 1s theoretlcally souné/and proven
effectlve through evaluatlon. Although Stern notes
' that the total tlme spent on language would not be
:'reduced there woul& be a reductlon 1n the“trme B
spent on "purely structural or functlonalfstudy or

practlce f ThlS would be compensated fpr in the f

o ' f cultural and communlcat\ve act1v1t1es syllabus.
o . A - . , &., .
g?e second focus 15 the cultural component. This

o+

syllabus would aim’ at prov;dlng the L2 1earner w1th A

an understandlng of Cz, the culture where L2 1s;

G

£

" spoken.‘a

3'3) The thlrd focus,lLZ/Cz conmmnlcatlve act1v1t1es, o

| wouﬂd expose the language leafner "to the llVlng ‘

i

totallty of a speech communlty or' to dome of 1ts'";.r

aspects ...What 1s 1ntended... is’ not merely a S
L : ) Ty ‘

”
o
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phy51cal movement but a meetlng of m1nds" (p. 15)

Thls component shoufd be‘deve10ped early 1n the L2n

.learner s'language experlence 1f 1t 1s.to be an

'., By effect:ve agent in helplng the 1earner survive 1n
the L2/C2 envrronment. Stern admlts that eome: -

.attempts have in the past;peen made in this area

, but that7they have been haphazard. . ;._ R _Jf'llf
'E " - - L .o - ' .
\"E"- T O The f1na1 focus of the multl-dlmen51onal approach 1s N
1

-

'-«general language educatlon.; A-syllabus 1n thls area

WQuld offer the’ L2 learner general knowledge about

language, cuy%ure:and»SOCLety.‘ Stern argues.

.

BT ey

‘Not: only can this emphas;s .
©: - .. contribute to ‘the learner's =
R "~ "7 skill in, tackling the Ly/C2 ‘
. .- <. .. . . in-question but,it provides an . - 4 o
SR o . g!educated approach to Ly speakers \ i
SN o and blllnguals generally with _ y b o
= © . . . whom everyone in ‘North America . =~ = . M. . .
- I comes into contact at almost , T S o
v o e every stage in- one s llfe. (p .-16) 4 - oo
S . . . RN : R, LT

" These modules produced w1th thlS focus could then R

be used in. the socral studaes classroom and/or as support "
\ - s
mater1a1 for promotlng multl—culturallsm in educatupn. e,y
- RS

; o G1ven the systematlc approach offered by thls e "Aﬁ

oY

multl-dlmen81onal language currlculum, thls wrlter can seel
" .

Al e

2

'f' 'l‘.;.f 1ts appllc%tlon to language teachlng 1n Sheshatshlt. Stern

reallstlcally p01nts out "Because so much of thlS is: a ,_; w}L”

[ [ R

',*‘ 3" 3' departure from current practlce, it cannot be done qulckly

-

°E~fiﬁ-:{J {‘ the development of modules can. be begun lmmedlately and e P

vy _( .

! ow TN

‘ ner can 1t be done by a 51mple formula" (p. 19).“ However,. RTINS
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5of" ’expanded whenever money and tlme permlt:“Then too, this }g
- approach could reduce the effect of teacher. turnover by _j.l
. “permlttlng each tedcher to_contrlbute'as his time and.f é '
. ’ : . ‘ , . R ‘ , R :
& "'rexperlence'allomlv.Furthermoré, modules can'be'changed} L f
i ﬁfualtered or updated as. deemed necessary w1thout affectrng ﬁ
.2 "_'the total program offerlngsi? ThlS would ellmlnate the h L
¢ ‘ B
. é:<" ) ostly expense of replacrng total programs. '
:i;" ThlS multl-dlmens1onal approach lends 1tself ‘to-
:'i,'.; -,long-term currlculum development but as gtern assures us, 2
;'ﬂ;'h.‘ onge the process has been set”’ “
o - in ‘motion, ‘there is every
T ‘expectation that 'its effects: could
be substantlal and 1mmed1ate. ’ .
- _(p.‘20) R S ; y
E - L‘ ;*);"‘ 'dLAAguége frogram:thlons _
. ;_'F‘ ,q‘iij' : 0ver the past decade Indlan communltles in Capada
. 1 . -,j‘ have become more actlve in formulatlngrphdlosophles of .
:J] :,.f educatlon. In additlon, some have ' 1n1t1ated currlculum ' '2‘ i R
'3_ ,j-" progects almed at provrdlng educators w1th meanlngful data - !
:; l.:é‘ ' .on the effectlveness of partrcular programs. Vera J. Klrness
g tll;' (1976) -for’ example, has made avarlable the alm, dQSlgns,L:.m P
) ~§u' L ) currlculum materlals and evaluatlon results of a blllngual L e
. ;d‘ . i .feducatlo. prlot progect Whlch was begun in 1971.1 Thls':i }' ' o -
3 ‘,' - iproject wa ﬂ@slg ed to teach native Indran chlldren ‘in L |
‘.j ;::.‘ \thelr own anguadi from Klndergarten to. Grade.Four., The C . :
fnlkﬁ;(" ',,{; results of 'the test revealed 1ncreased scores on self—concept ] :
'1;&t#¥;. . and. \f.qa€*§§§¥$7 Furthermore, students taucht under the 1J?"?::?f
n% . - - ~ { , 4'. ~
RS TR f ;t‘f' "
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pilot- program scored as well or hlgher than student 1n a ,/

-total 1mmer51on program in Engllsh Such prOJects can

- N N P

. offer to communltles guldellnes whlch, 1f properly tarlored, ot

can generate programs best able to achleve dealred aims.,
The admlnlstratlon of the school at Sheshatshrt
f';':, . could obtain pllot pro;ects such as\the above-mentloned

ST N [

brllngual programs -and use them experlmentally. Thls~would ‘;‘ o

b, ,;" vbe 1nvaluable 1n prov1d1ng the school or dlstrict w1th

‘1nformat10n on the learner as well as the effectlveness of A ; R fhn”
3 . . , . o
jlnstructron. Barbara Burnaby has 1n recent years studred

NS ,ﬁlanguage programs, has con51dered optlons open to Indran
. . \

'communltles 1n Northern Ontarro, and has offered a. basrs for o

i pe e -

:determlnlng the type of program best sulted to for a glven

-communlty She has drfferentlated between “Submer51on and

v
i “""\r

"lmmer51on" type programs.

S0

The present French 1mmer51on programs : :
”uare designed to give children a special . L R
.. educational opportunlty - @ chance to - . . s ' e
ST ga1n fluency in an additional - language , ’ e )
R to’ their mother tongue/@ver and above- S oo Ty
the “usual school achievement. in regular Lo T
. . . . cuxricular work. Submersion occurs when ST ’ N
' LA .1t‘\s\;ssumed that a certain minimum. = - L
. - v+ . standard of- fluehcy in a medium of ' T T
' instruction must be. achleved before the ) . “
real busrness of- educatlon ‘can proceed S e S
(p: 254) - ' ’ ‘ '

s e ot i g TV ST A e

,,.....,.-

L

s e e

There 15 a ma]or dlfference between the expectatlonli“ " w

Yo

Qf French 1mmersron "and of Indlan students.} W

e

. Natlve chlldren do not have the same_,
A‘freedom. The" control ‘of Engllsh ‘they -

" gain. ip school is a necessrty not a plus, = .

o _uand failure, to adapt to the Engllsh medium ST

R .env1ronment is. total school fallure.- (p 274) ey

. . . T,
< . . B . . . 1
. . . . .

o ——

. “,‘v. 2
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'Presently. in Sheshatshit a practice Of"SOcial‘

promotlon exlsts. Students can flnd themselves movJ.ng from 3

grade to grade, meantlme vnot hav1ng mastered the necessary

communlcatlon and wrltlng skllls.. Subject tests are held
: N ‘

. at the end of each semester. . In an attempt to. prov1de :
. \ ‘

1ncent1ves for achlevement, studeﬁ:s are coached toward

2

. pass:.ng teacher—made tests - so much so that very often

. memorlzat:l.on can replace the proceSS(of problem solv:.ng.

~ L In. thlS s:n.tuat:l.on the school isg honestly attemptlng to

. foster learmng, yet, 1n effect, thJ.s practlce has prov1ded

students w:.th a way of pass:.ng a spec:.flc test w:.thout

' hav:.ng ga:.ned an overall prof1c1ency ratlng In Engllsh.

-

.\'_ '_ -ThlS practlce undermlnes a major aim’ of natlve educat:Lon as
- ~stated, that "native chlldren be bJ.lJ.ngual by the end of

o ‘-‘Jun:Lor d1v1smn (p 283, quoted from P 0 N A.).

. BJ.l:ungualJ.sm is also an establlshed ‘goal of educatlon for o

: IndJ.an students 1n Labrador (Coffey, 1982) In the study
¥ 'conducted by Burnaby and Tooney (1980) ' fJ.ve alternatlves
o . for language educatJ.on are- descrrbed. A part:.cular school
| ' .could determlne where it lles in the taxonomy and then ‘

alter 1ts teachlng practlces to reflect the' language ;:‘.
:'tlteachlng approach adopted . The foll?wmg "is a llSt and

~

_ explanatlon of the flve alterna‘tlves-' e ,j‘

"1‘,1) The flrst alternatlve J.S Engllsh Submers:.on.‘

O '. 'Here non—Engllsh speak:.ng chlldren are taught Engl:,sh w:.th ‘

K

‘e

."-.J - speak no Engllsh. :

'*no allowance made for a poss:.ble s:.tuatlon where chlldren N

RS P Y -0
. .- . :
" ..
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used ',l S A

4 1n Engllsh except where native teachers ‘ (or aJ.des) 1nterpret B

: early grades :Ln Northern Ontarlo. g E,S.L‘. mater:,als can be -'

i
v -
-
R L - S—— - e AU g e et S e e [ ——iy " AR 3

S 2) English with Interpretation is a second .

alternative for non-Eninsh 'epeakintj children.- Classes aréﬁ

the materlal ThlS type of program 'is often used in the

Cat

- B | 3,) EnLlSh w1th Interpretatlon and Other Courseasl., T
Th';.s uould be 51m11ar to number two, with the addltlon of a ’é
" , nat;Lve llterary course, craft teachlng, or. home economJ.cs "l‘.s '
_' all : t,aught:l :Ln the natlve language.
‘_4) | A Vernacular Trans:Ltlon program would have all R .
'.subjects taught in the natlve language durlng year one or.
. : t two of- school. Engllsh would_- th_en be. J.rt.troduce_d-as a se_cond,l
language (E S.L. ) By Grade six or 'Seven.all "suhje'cts . )
'A except "Indlan" would be taught in, Engllsh. | C
. ) . .
,, s 5)' The Malntenance BJ.lJ.rigual Program beg:.ns much . j‘,
lJ.ke the vernacular trans:.tlon .qéogram; howéver’, Engl:l.sh is. o
‘l introouced J.n ohlj’ri' one—half of the "cl'ase'.ee. Both languages s ' )
.- 'would be developed equally and mdependently. : . g .
- 'Ehe old submlssmn approach is stJ.ll there, but L }; '
Burnaby is confldent that programs and pOlJ.CleS are moving . ‘ :
in the dlrectlon of tt‘xe J.mmerslon model. In the French
' ,.experience, however, alf\lf teachers are blllngual 1n both ; e
g ,.-.::‘,'\languages (Ll and Lz) .. ‘ e N
| \ «i 3 Vo . ‘

i e N

. EP R . - R - ° .
T s it . i it s s =t - . - S ~a 0. ..



,.'fdefenSJ.ble. Burnaby refers to Spolsky, Green and Read (1974),-'_".‘

It could well be that th.'LS
.‘factor .. < -makes unmersa.on

-+ .. experiences not as threatenlng to -

-the children as:submeérsion in
schools. ' (p. 270) I

Y

Burnaby s book "Languages and TheJ.r Roles :Ln o a

EducatJ.on Natlve Ch:.ldren" has .mvaluable J.mpl:.catlons for

3

second 1anguage educatlon m Sheshatsh,lt. As thlS paper »

: has suggested (and Burnaby would agree) no slngle approach

can or should be expected to produce entlrely satisfactory

: 'results._ Careful consrderatmn of all possible optlons o i

together w1th a w1de research base w1ll at least ensure ‘, )

that dec1s:Lon makers select materlais and programs that are“

e v

who emphas;.ze the dJ.versz.ty of factors that rnust be tak‘en

‘1nto cons.lderatlon in, the plannlng, 1mplementatlon and

evaluat:l.on of blllngual programs for natlve students.‘ These

1nclude l:LnguJ.stJ.cs, psychologlcal, socrologlcal, economrc,

. polltlcal and rellglocultural factors. Burnaby concedes

- that these factors alone merely represent a- startlng pornt., :

' The gatherJ.ng of such data at the prov:.nc:.al level may be.

‘,1ess s:LgnJ.flcant and more time consum:Lng than would be the -

i

concentratlng ‘on the local communlty, where most decrslons .

are actually made. By her OWn adm.lssron, thls reallzatlon '

has kept much of Burnaby s drscussron on prograin

'alternatlves and OpthnS at the descrlptlve rather than the B

: \(,.‘ _‘
prescrlptlve level Another reason 1s the lack of real
’

K ’research ev1dence upon th.ch to make ,recommendatlons. 1Thi\s H

BN

B TR L. .
oo o e < e R
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‘communlty s alms and obJectlves.

‘.approach, though cautlous, does not glve local educators~'

's.the false hope that one". partlcular progrmn is guaranteed

M

to be effectlve\ It does, however, place the local

.declslon maker 1n a 31tuat10n where he must clarlfy the

I

_ One cannow flnd a good route to a e
- desired .goal unléss one has a ‘sound '
idéa of where to begin and what =~
' destlnatlon to head for. (p. 381)

‘.anngle (1975) suggests twelve p01nts whlch need to .
: be con31dered lf further research de51gns (and, presumably

";-programs) 1n the area of blllngual educatlon are .to be

undertaken (p.A335, 1n Burnaby)

1. The llngulstlc relatlonshlp between the x
_two languages.: . .

~2f"The functlons of- the .two languages in.
" the broader communlty, and the. p0551ble
uses of llteracy in each language..

° " 3. The cultural context of learnlng 1n.the -
o -communlty - e

4.”“The relatlonshlp of the two. ethnollngULStlc
“‘-groups 1nsthe 1arger soclety
"5, ‘The lnltlal‘llngUlStlc status of the”child.
SN L
6. The ‘period of ‘the chlld s development 1n
‘ '.whlch the second 1anguage is 1ntroduced

‘ 7.1§Instructlonal methods and materlals used...,-r':

8. The ethnlc group membershlp of the teacher.
Y, .. .
9."The tralnlng and llngulstlc knowledge of rf“-
u:;rh.;q_,_the teacher.‘\ o , R Lo
,"lOJihThe length of tlme necessary to observe
Coan effect.ﬁ }}‘.- o

.V»’
KN

[

L vt —
~ T
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' "'data collectlon and 1nformat10n gatherlng m Sheahatshlt
-.‘_.'before the new. adm:.nlstratlon of the 1983 84 school year

'.-"'dec1de to adopt or, reject partlcular programs., o

native educat:.on.’ In a memo. addressed to teachers in the o

:'.Carlbou-Chllestln (#27) dlstrlct Allan Halg-Brown reprlnted-
'educators. (ThJ.s tradlng of language teachlng strategles can -

. ‘needs of northern ch:.ldren and ".. ) .how they (:L e., thelr R

_needs) can be met by a reallstlc program or:.ented to the X

. Q, ‘case for determlnlng and :melemen.tlng a blllngual '1‘ E S L.g B
e Klndergarten program, wh:.ch would help allevn.ate problems
'caused by the language barrler, pre—school experlence, and

culture confl:.ct Such a. program . : o .:. '|

R .
- -8.5 N
N B The' spec1flc subject matter under ‘
- cons:.deratlon. U .

12 The approprlateness of the assessment
R dev1ces :Eor both 1anguages. )

R . - -
- . -

'I'KEBe con51deratlons relterate the need for extensnre‘

re —

v

Saskatchewan, Brrtlsh Columbla and the North West

A

-,

Terrltorles have also had to deal w:.th the complex :Lssue of ' T

. o

some 1deas th.ch had been found uséful by Saskatchewan \'. "

RS
1

PRI

- be qu1te a useful exerclse ) The brlef addressed the speCJ.al ﬂ r°ﬁ='

.

P4

northern 51tuat:|.on" (p. 30) ' Spec1f1cally, the brlef‘bullds

o =

. would bUJ.ld on the chlldren s R
, pre-school experlence and vernacular I
'_Z‘languag,e give systematrc 1nstruct1.on O
 in English as a second language ‘Wlth N

R ‘an emphas:.s ‘'on the language needed . .- . - B el

'.ffor mental. development, and include’ T AP
-3tories and' songs ‘in the traditional - L R
. Indian Languages. - Specifie training e Co

‘. for teachers in the use of’ the bilingual. . ..° .
‘_TESL K:Lndergarten Program 1s essential. N )

- N . . . B . . . B
M ey e - . - . - I M B L - . .. . 14 -
g = - * . . s - T Tre - . - A e eyt T L . -
p . : . / B BN A N - . L - ‘ v . e
.- - Ce . - . L . . - K . - . ) )
. - . . . T - R “ : . . - - .. L SN |
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"— o The above—mentloned program optlojn‘ is only one of

many tha’t have been proposed by educators across Canada.‘j_ It o

seems 1ncred1ble sa.mply because no one in Labrador saw flt to. -

In the North West Terr:.tor:.es much has been accompllshed

AL

b m the area of language teachJ.ng. . The problems of Northern .

.-communltles are never the sa.me but certaln characterlstics

-—a

e
i

Coed o L Lo
o it b

31 | ;pers:.st., . '.~‘\ - .v‘, - ‘,. 'm B R o .‘.‘.'f,' o ;;' '
3 Many students, On leav.l.ng school R . 1
NNERE are not. competent- to pursue a e L P i
S . traditional life nor %o compete fox ' 1
jobs in a wage economy. . Students 1
. .+ ’shoyld be taught the attitudes- '
' - “gkills, and knowledge to be’ R ‘
ok . successful both in the trad:.t.lonal
B . economy and in- the wage. economy. I,
£ J(Commlss:.on Report, N. W T 1981, 1977)
: . ThJ.s statement was taken from a recent report ‘prepared. . i b
“ for the North West Terra.tor;.es Leg:.slatlve Assembly entltled ) ;
';"'Learnmg. Tradn.tlon and Change" The report :Ls d1v1ded 1ntb - %
10 . "twelve Sectlons w1th a 51gnlf1cant sectlon devoted to the 1
' Language Program. (The terms of reference for thls report
‘ \ '1s foux}d in Append:.x J. ) ', ‘o - ‘ ;
k Nat:.ve peoples across the Terr:.tory were gwen
' _opportunltles to vo:.ce theJ.r oplnlons ana v1ews on the T
'educatlon p’rov:.ded for theJ.r chlldren. The Report glves S
- N . \/ .'1 .
i \"'the reader a balanced v:l.ew of the succeSs and faa.lures of -3
.':;' .- . . ] .'
§ educatlon in. the North West Terrltorles. Of part:.cular - kD
et - relevance for th:Ls paper" :.s recomendatlon Number 22 he/
e ‘;actual recommendat:.on and an accompanying ratlonale follows. LQ‘-{_
‘_\ " 0 1‘ ~," ; '(’ ) : fl.\;‘ :
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.. Funds™sficild. be made.available to ..
the divisional boards to, finance a . '

r program to assess the proficiency of S B o

° natJ.ve oh:.ldren in E llSh

\
»

.(p’. 9 8) '.‘ )

Teachers must' ‘be. able to assess the ,
abll:.ty of students w1th respg'ét to: the L ,
-use of language and.to know whethexr or - .. .-
‘not language is' the cause:of a Btudent 8. o
strength ‘oxr weakness inia partlcular )
subject. : Wlthout the ablllty to make . ‘
“this. klnd of assessment, teachers may, S .
. mistakénly . regard;, some” children as-. . - .°® ..
“retarded and-in-need of remedial, work. o T
Such -an’ impression, mistaken or’ not, may U

' negatlv,ely influence the student's 'self= i -
_image  and the teacher's expectatlons of

. the student 'S, abllltles. oo T S
) s ‘.\' R ’ AETRRS ’,".‘ . .

‘ Many students who are. con51dered to have: s
"+ problems with. language may really ‘be - . B
" responding normally toO the problems met J.n
learnlng a' ‘second- language. . Téachers may

" ‘create| problems by regarding chlldren who » '

"¢ speak /a dialect of English or cldet

. ’students who have some’ facility’ in. EnglJ.sh :

. .as thoudh they were prof1c1ent in. EngllSh.«,
We consider this. is an-urgent need for . '

. research into the. means of assessing English

language proflclency among school-age P o
chJ.ldren in' the North West Terrltorz.es, and Co

we recommend that the d1v151ona1 boards’ shall ,

f:.nance a prog am to assess thelr prof1c1ency.

-

' Recommendatl

o

Number 22, 1f »applled to “the’ Indlan

1

school 1n Sheshatsh:.t ]would s:.gn:.f’:.cantly alter the 1anguage

‘o
Lo £l

It would soon be,

T

reallzed that the exist:.ng programs, although pos51bly

teachlng practlées for obv10us reasons.

effectlve J.n offer:.ng an adequate knowledge bq,se, do not and

cannot under present c:.rcumstances cla.Lm to be successful 1n

f \!'.

prov1d1ng for Fe blllngual (or even a: Ilterate un:x.—lmgual)

-, A

Another recommendathn, Number 16,! (Whlch offers

-

language program oth.ons) could be con31dered wa.th the f.we;

it

'
A\
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'.poutllned by Burnaby (1980)‘andfmentioned earliér in'thiS”

paper. Together, they mlght well provrde the Indlan school

"determlne opt1ons"'(p.'87)

:optlons,halternatlves, and v1ews of natlve educatlon 1n the

AR ) - . a Y
{ P e T - an® e
" . P
2, ' RN
iyl il s mny e . - ﬁ.-. N o e e N o ana ¥, - e s e g
\ " i ’ .
- . ' \ . o ..
« ! i ‘
I e ; \ "
} «
b

/, .
- at Sheshatshlt wrth a- framework upon wh1ch to evaluate the%r \\

4
present status.' It reads-* "Each local authorlty shall '
y - ' o

,‘Z 1) A fully blllngual program to enable
. .. residents to use their native language
voin publlc admlnlstratlon, bu51ness Cn
;transactlons, health care, broadcastlng,
.publlshlng, and other. local services. and
‘ _uact1v1t1es as well as educatlon. g ] P<

S 2) ¥ partlally‘blllnguai:program to enable ~f'

) . .. -students to-retain and use thelr natlve O
Y L Ilanguage for. whatever purposes -the
: S communlty deems 1mportant or necessary :

. (both the; fully and the spartially-:. “.'. v
u,blllngual programs 1nclude llteracy 1n ' :
‘the. natlve 1anguage) -

‘l- o

-3) .'An - oral language program “to enhance the .
L ' student's’ fluency in his native lanquage, R
© - without. readlng ‘and wrltlng, (We ‘regard.
B ‘1~4thls program as’ short term ox temporary
TR -.f;because we belleve the‘communlty will:
"~ " - decide to.adopt either'a fully .or: o
: ) ﬁx.partlally blllngual program or it. w1ll . .
", .. allow thé native language to- dlsappear PR
. ,\1n favor: of a- second language, probdbly
FVgEngllsh) -

ar

- 74);2An emergency language program to enable.,‘y
o . students to develop’ fluency 1in both
their native -language and .English:-

R " Commurities in which both young, adults . " "‘h'

) and-‘their children”are ‘deficient in both .
o . languages will need. this short term or :
’ 'temporary program.{ (p :598) 3 -

’

g&he sole purpose for 1nclud1ng the above—mentloned 4

PR

l'.TCanadlan context 15 to relterate the pornt made earller -.l—\"

‘b
n.- I i

.that educators in Labrador must make use of theoretlcal
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;1mprovementk1n lsolatlon.,n i 3

ﬂlresearch, currlculum models and the experlences of educators

. ‘

1ons.~ It hardly seems credlble that the

. Labra or, educator should set about the task of currlculum'y 3

Language AcrOSsdthe-Qurrioulumuf' } E
é . The conceg:of "language’across the currlculum".has y ﬂ
%. 1ong been an lssue for Engllsh teachers of Engllsh speaklng E “
3- "students. In recent years 1t has been proposed that Li A .Ci
";' i -1 ls appllcable and lS 1ndeed a necessary approach 1n schools- ;
.@? X {;where ﬁngllsh is, taught as a secbnd language. A major ; ;;
'E'; Con :/fconcern lS that’ 1n the secondary sohool where departmental- «1 lf
e 2;: "flzat10n4occurs4studentslare.exgected to‘work wlthln_Lz,ryet-f ‘
' '.practiceﬁin.that”target;languageyls ottenlsacgiflcedifor:the\,xwl
.sake of content." 'fbf"' “A}}i;"“ ; f;“ fis ;f.y,z;;'i
E =: ”‘ The Value of contlnued language practlce in the | .
‘E . lvarlous subject areas was recognlzed by the North West 77‘ -
é y." ”Terrltorles CommIftee Report, "Learnlng f Tradltlon and/ ) L
'E iy Change"“y. DT i]l o ;;ffﬂ ~-ﬂ;":f- S k/ﬁ ; B
f%:. : ‘ljs‘ leachers of every subject, la=519ﬂ,//’
T " some sense must. be regarded as a LS
. ; teacher of Engllsh as a second T
'g . 'Alanguage. (p. 18) L ,1;3‘;, '
lg' i g This:wrlter would'offerTL‘AfC ‘ﬁsféﬁ imnediate option
.‘fé E ”1{for schools who as, yet have been unable to ‘make dec1srons on.
,ngff 'f_whlch Spec1£1c programs,would best serve thelr needs. Even"
2:@ _i fiwhen a new program is adopted the L A C 'concept oould be
:‘T%ZJI ‘ | gimalntaaned;. In order to substantlate a clalm for L. A C. -
f:fg'z et T . N :
o R . : .
. éfw,, lrr?;ﬁ?;iz_;ll;gr.gﬂ,lulUa.;,‘ o~ - t?.rrrﬁrclr;rrrﬂn_:z.s':-}isfgﬁrsrgnrlw;w
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: ',problem and have recognlzed the need to lncrease the ,‘"‘*_j;, ' -

-3 v . - LT . :

1 ) e e A o RN P S
2 R students use of language. ~In the secondary school, R - o
; S “T‘ S /’/ ”:‘.

k the move: from .an J.ntegrated to-a . T \

' speciallst curr:l.culum constitutes.... f oo
vy -a, con51derably 1ncreased demand up0n' LT e e =5
... . the llngulstlc powers of. the pup11 I R LA
: R (P- 2). ' . AR . B L .' 1:, )
'% Coe - The 1ntegrated currlculum s in fact language ‘ T
R ' ' AR |
i " teachlng across the currlculum and the specaalist curriculum, i zf’
oo T : e Do i
B o the departmentallzed approach ;“ Lo S L "i‘
it " vt N } . ’ e : . .l.'
I N . . ‘ ) * ] " z E
: : . : _"’. ' Sargunasnrl (1978) makes hJ.s view. clear AN

) ;“ .g:\\_i,. Indeed has not- the secondary - o SSE e e T f;]

. A school put’ asunder what the prlmary A e P

o , .’school  put together7. s o - A

.1 - o ‘ o N . '\' [ ’ " o

b ‘ ; : S R

I aaiastaalat s

v ' :i,‘ I s ¥ O L.
{ %- . - . * _‘90
fr_f‘ ‘ :'“withinwan E;S.L. context, the v1ews of varlous wrlters w1ll o
‘z 3~be offered. “ﬁﬁ.f‘ 3 . .T,tj ““ ﬁ_w: , 'j- "'_I 'g.;'
(v o Coelho (1978) felt that the L. A C approach is” T
i necessary if students are to succeed J.n hJ.gh school. )
A very J.mportant goal of ari Ce
- " . ”;Engllsh as, a. second language °
. B ' - program is to enable. students to

_ contlnue “their’ education in ‘the ': SR
D sub]ect classroom.. (p. 567 C

'"'_‘It ls presumed that every teacher is-a language

X

teacher, and -as such, must help students transfer 1anguage‘

- e .

_ skllls to other learnlng 51tuat10ns._ Sampson (1978) would o
o SN L » ‘ o ‘
.advocate thlS v1ew.. ' ‘“Q;n“,“;u'k;ﬂ

) If the E s L. currlculum does . not

3

“"f{ﬁ' RESEIRNR :focus on. developing “that abstract tool- . R

df called language. intd a. tool for thlnklng,
‘. then theé E.S.L: curriculum will be '
" irrélevant to the’ purposes which  the ||,

‘rest of the student s education. is T R

dlrected Ape 56)

The Ontarlo Mlnlstry of Educatlon 1s aware of thls-'

6

iy .:ua.-,-m_ el i . S p S A I om £ T 2
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E . .. . - AP S 1 o - PRV - :‘ ,b"_ 1 .
\ '} :..., - . . ) ,: :' / . " _'
S . ~ 91 - R S
Ve ' : . Vot
f ' g, Flgure l offered by Suguna51r1 shows the change of VL;'- A
':,ﬁ'- IR U_' empha51s from the pr;mary to the secondary school -in Phase r’]fﬁ_ N f f'

/'Aand II The thlrd phase presents the teacher subject B . _‘aﬂ' .
o e
1nteract10n as represented 1n a language across the L e BN
currlculum approach (Appendlx H ) f“f ., ;fnf o o ;Q:‘

2
"
S

Sugunasmrl suggests that the E S L. teachers are “'f‘ S

rmdmtn e s 2 e £ v e i

*”lbest quallfled to take leadershlp roles almed at enﬂurlng ' “;ﬂ“"ﬂ

:fthat language is" central to all learnlng : Before teachers "{Eﬂ‘u”l

if ﬁ;;4§can engage in thls work they must "be acqualnted w1th

i o 2 e 1

e e s

'current thought in the fleld of language development"ﬁf”‘n

T ,f;;%f (Resources Document, 1978)

T N e g
TR AL LN Mot Sy e S St 04T

. f . S . . v N
f;g.--v c A major drawback howaver, 1s teacher tralnlng. b -
‘{JE'VH' . Facultles of Educatlon assumg theSe.; - -
f«a*'h .Q(language) skilds already.well eveloped ;
A A .. in;theirx txalnees, and-as such student® - 2
A ~Lteachers of perhaps all. but English ‘have . . #
:‘§:~ . hever been trained to teach such langua‘ B
,?.{ - j' ' Jselected skllls.‘ Even Engllsh teachers, S
'~u€uf ' .;at. best, ‘have been trained to’teach - S
~thfj flanguage 1n«re1atlon to llterature.w (p 123) C
AR BT ,'jv”.—‘ _ ,The E S L teacher therefore, lS very llkely the l S
f CoT e/nﬂ:r benef:l.t bF. the B, s. L.., ,' t
, . lh'dhx' - __~~—teacher of ;an. 1nvolvement in L. a.ct S e
Sk . ¥ 7. the opportunity. to be maximally I
ST ST s relevant to the learnersJ (Marland, TR .
,o! . o , - . . o S e . a’ .. R RO - . ,.\‘ '
i - e " . ‘Wlth the sub]ébt teacher and the E S L teacher both ";‘l;fé“}'
t R ' - I
E' L helplng 1n Engllsh and deallng wlth the same subject matter,;fﬁ RS R
3 AP ced , ST T EREE
.@ T the learnlng process 1s attentuated and the faster the~'

u'."- -.' -
sty s
. .
.

. KN . . . . . - . . e . Ceooa S . o . . P A
T . . . . - R . [ R . . PR . e
* B . . - c, - . - : R PRI - o
~ - . 2 . .t v o RS . P
L T SN . - IR L T L T T T 7Y nen e e v Flma A s s .
: [JREpTIYSV e - SR el 5 . ', L, o Tl s [ Lt i s, A T i e : —
SO SR S N N e ey .o . e . N .o - _ N L Sl
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) '% drefzds " U
el A o g e iy g5l s o T i
= B s g b 1anguage can- be learned. ' The not:.on was captured by Marland
wing -5 o O (.1977) in the' follo@ung dlagram.
€. b 0 - A, N -, Be e
E .  , ..,.‘ . u¢ . - . ‘- ..“: B -.. '-,. : -

':Subject ‘2 TP s
. . specifl PV . TR
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. ot
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o
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Srooe g ]
R a2 1
g
- T
..1' Lt
"‘.,,.‘ .
oi. . ";‘ . oa ‘_q“ "“ " s, ."J
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- W Roh:.n Barrow (1982) fe'l't that..:l.f ‘an -1nd1viduai's:
L e ' g P N g 33 SR »* v..’ ,' :-':' R Loeie .
ok command of language were 1ncrea‘sed,--then that person s .,:fl‘.{" L B Ve
s . : E st h r'- i s -' & R :.'. PP e ";. ‘ :.’“."-
apaf ; scope of thought and power of communlcatlon m:.ght also be, LS, T e
. [ W, B ,increa.seda, He noted that "a person s thlnklng capaclty,_)le g8 - RE Ee .
“_} o ‘4'~ e | B ' . : . i A N ;:" '.
e { NE o o—extens:.ve w:.th hlS comﬁnand of language. , More prec:.sely,_ Be o o B s
.‘-""-'- PR X .‘ o -.l‘. ‘. 4 ..‘- P, '. {0 . ‘:..’.'. .’L-‘,.“.
F‘ ll Tl W to“‘bnable people to: artlculate w1th understandlng, or -t
2“ :. .’ _... -‘q “'. .-v« - " S £ -, ¥ 5 ‘-;,', (o W, " = . ..:-. > e *.. : ":.., .
W hs P s to understand artlculate expre351on .'.I.S to J.ncrea.Se theJ.r F A
o t, B 4 e - | _“ ': " S . " . i "' ‘..:' .-‘
power of thought" " Yl p - i T N B IR | 7
. . i ...,.,‘:A_': . ,.:‘. . ~'.*". - .... ; r B ", .‘.:‘~
.' B language across the curriculum pol:.cy presumably e T TR
Wy W . 2o A (P
would fundt:.on to acha.eve thlS end. Barrow debated the - ,.:‘._“? o g
correctness of the term but concedes that the.'phrase has PO TR B fa
- :.“ .t ’.‘ a - . / -,_. B 3 .,,.'. . :‘-.‘. . I55 Facih I
no sole mean:l.ng and therefore J.s— subject to J.nterpretatz.on. JE s Y A g N

. . B . L o T e sy e N . L e .. . A .1



e -
.
4y

'he_J.s .a

¢ - ) L b
JRELN A ! ) i A
e s —— 9 ;
. o X e St i s A, FRPRRP
N N I B Ty | - 5 5 el

..‘

LA

ble to sw:.tch back and forth, ;v
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i He would strongly urge ed 6\5 someho
BfS G i g move away from Eerson .\1anguage toWard" :
i I o .' i W 4 A a1 RO \
Tl A ] language (p., 37) Ba-rrow also callef fior:; J.ncreased
, "-y"“" . " i .""’ i " . R o N "’ L ST 4 , l'— e . .'. R .. - :‘ N =1,
s b el :empha51s J.n general 1anguage, wh:l.ch he contends schools have LT

| g A falled to do.\ Instead, the school syst.e as J.ndicated by wE AR L e
f AN % the Ontar:Lo M:Lnlstry (1976) 7 -often emp as:.zes the i 'tlatlon SO T R

S0 =l | “ T v

L of chJ.ldren J.nto varlous..specz.allst la guages \(1- e. t math, ;"_‘ e §

5 W W ScJ.ence) Barrow, who challenges the Lbove—mentz.oned vie’w, - e
.. "‘ - - e ".. ‘.n e e-' ., P 2 ’-,.‘3 g . : .

:: 2 e pomts ou.t that the orlginal expectat:.ons of those who i e )
A% R G It '-,"" B o, o ot o s T N . 25A " N ~‘"” EAI ' sy
gt S o .._advocated the :Ldea of language across the curriculum Was to [RERIRNRE S .

Sy escape fo:om domlnat:n.on by the formal l n B0 Y | o

DR S o 3 ]

2 L ' :". - : ..,".

‘ : .teach:.ng. For -example, lf, as Barrow suggests, you -_-"" o B f
i SRR have to ha.ve’h language J.n order to thJ.nk then the J.nart:l.culate . W :
< g , '_,".- = N RN "" 3 . i 2 N .;. N ‘E’O,. ‘.d: &

PR second language learner has no ablllty to demonstrate h:Ls - T

:' 51 l,-",»,'- : ‘-.’ ..-;,"‘ “-. :‘ '“ -_._\ : :'- . A .‘ ‘: g ". .‘.i.:

RS OME L A capac:.ty for thOught J.n the target 1anguage. ._Th:._s‘l. G I 6 e,
S e
gl '.:'_“ s

SR TR ; ']!he mono-l:.ngual
A :
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dlfferences 1n the level of abstractlon of Li and L2.~;?

’

Therefore, 1anguage across the currlciulumvjls a '
‘ |

aF’-Pr-‘?adflésv R
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concept wh:Lch must be recons:l.dered .Ln .lJ.ght of ne
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Clearly the next decade offfers a challenge for all g ¥
e e AT : / e =, M. B
these educators given the respons:.bility for Indian - i T g
educat:.on 1n Labrador. 'I'h€ challenge W111 be to reassess ,‘ i g s{-‘-
P pT ‘. 5 " A ; i v B P
,-l'i " '.“‘:.. ) . [ :
Althdt‘lgh a 5. T4y
e e . AT u * 4 >
. .J,... 1‘ . .:-, -..':t-- '.-», .* g4 s ', k8
statem nt o:E philosophy Was offered to teachers sbme four B
years ago, it was ‘a s.mgle-handed effort and neith,er the
school board nor 'the community were consulted. . It has no
o i '1 o i s > PRI "’ TR ".‘.:!'.n_a' e ,',» ) g
educa i al impact.. . ',..-_ &g S o
‘) - During the next ten years, \data which .'I.S accurate = O B |
« .2 N 'e AN K P ey
‘- ' . N [ s
‘ Cand unbiased [must be collected:] about the community and WO e
Sembin M R “,-: 0 % . © o
s 10 D the nature of the Indian child. ,.A common difficulty ';_:' B £ .2
B AdL S o ;-' f; ' e.xperienced 'in collecting this type of information J.S- the ® S AL
ERR N N . ¢ WCE) Ay - A ‘. ~~~ - - @K v 1 ‘2
* 8, . PRI T 2 s - ' : _t.’ 8
: e T, divers:Lty of the population. In Sheshatshit thlS posa.tlon« T
| Rl =l e L 1s substantially reduced because of the homogenic nature - Hap ¥
e WL ‘:'.“, of the school.‘ All two hundfe_d and fifty school age A oy T . R
o ch:.ldren An. the community attendﬁ?eenamin McKenzie School i T
-v\-"--. ,-...' '-‘ . v‘“. o o 'a-,"."'..‘
'l‘he exigencies of* thls s:.tuation vull not be attempted here S b K%
s B 4
' : ' g - { ,‘. 3 R ': &
var:.ables can be controlled when all the children"in school & 5 E
. . - 3 ,n ‘\- a ol )' i ",v:‘l’..“: :.\ .x - :“'.. o -:'_ i
iy : have such similar baekgrounds. o BECLS Ga, s fo 5. o Gg e Sy AR 2
i ..=;’: oy < g 'I‘he. community must be given opportunities to 3: e a . Al .
» i "!:}’ ':r‘"
. -1‘“‘% ":.'”'"’"'." s l‘,_ “;‘.,,;h,_ ...,-‘-- ) e l."“_.—.,-‘t' y .“-‘.:
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‘ The teachers need support‘ as well._

- vy"}:e assessed as tlme permlts,

f,‘:l;e adopted before the ratronaie and tlmrng of .1mplementat10n o

2 Tt x M. 3.‘(.. L e - . N ; e
et L G |
e ' ) N ! .. RETE ' .
‘ ;,ZI. . ’ (.: ‘ s ‘ “ ..‘ ,“ -96 ..' ; v
SN LN AR )
T .o S ‘ Lo ’,"‘:\. ¢ " "'r‘ ‘ . ‘; . . s 4"‘“ . ‘f\ :“ N . :. ) e e T
’ 2 .'_ N . ‘. S N ! . . N . ‘y‘. ',‘ . . o . . :‘; . , .
{I‘ L . req‘ulre a form of m-serv:.ce whlch could be planned as part ! '
e ' )b e :
I % ; fl a communJ.ty/currJ.culum pro:ject. 3 The presently defunct ;
‘ » "} In{dlan Educatlon Authorlty would have to be reactlvated and ":.‘e ,
I ‘fix . L ,"_. o
f " s pported by the communlty at large as Well as the school .
staff It 1s the 1oca1 communlty that requlres tche most -" LT P
s pport Guldance 1n school-commun:.ty relatlonshlps (for :
» , staff and parents) w0u1d ensure that confllcts w0u1d be kept

'aIt a mlnlmum through an éffectlve school/cOmmun:Lty [

They must be

W
K

"l’- . +

abreast on newforr‘,‘lnnovatrve,J.deas found useful elsewhere. '
A Steermg €omm1ttee mJ.ght be establlshed :m an attempt to - 4.‘,‘.,\\‘
I ".f‘ ';‘ e \" E‘ ' x SE ! . ' ” ., 3

th comm1ttee at large. ThlS nslimﬁl'e,;corrun'itte‘e "struct_aurle.-r' e . -

once runnlng smoothly, should be able to prlorltlze problems " . ‘.

£ * \

nd suggest drrectlons for change.‘ > Ex1st1ng programs would S ". N

howaver, no new prOgram would ’,.\- B R

B . - 3

exe well establlshed and duly accepted T - R i =

In the. past there has been a- notlceable apprehensron RS TRRTRE

“ftOWard Engllsh as a second languag.e teachlng prOgram. Thls AP A
may be due to a lack of understand:.ng by teachersvof the \\~
g RS SR T e




— : s e i (B e
"bljleh uj;.r : ﬁ {.J'i'u,»l;“ SRR “53"’ .,a"' el LX'TJU" .
-.ifﬂd“ E?prrncrples Wthh gulde T‘E S le No tralned E S L persbnnel }-ﬂ.fugi:”;;}
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teachlng. ,Dlagnostlc'teachlng presupposes that a d1agnosrs’fﬁ3%7

. R ‘. "".. — v

',|§.';?”g{3lz or assessment of students has ﬁghen place and 1t practlcally - o
T - demands;that measures w1ll be taken to alter an 1dent1f1ed ' -
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litb,;;“.':g' problem area.; f% o e . :im' A i Lo L P
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) ' \“ cow N Sl E I .
w1ll be hlred and 1t is’ expected that a~reneWed co-operatlon o
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‘ ,: The Department of Educat:l.on must also play a mone '

as an_\ 1mportant
- :

‘ﬁl‘

Natlve ‘and Northern Educat:\.on%programs. -

3 o, \

trah.mng Wlll be expanded to offer c\\nrses,to teachers 1n RESRANA
pursult of other educatlon degrees, who may fJ.nd themselves o '
-j‘," “in Labrador. School boards have and should c0nt1nue to g S r B

: support these prOgrams.\

- or at the very least encourage prospectlve teachers to
- ,obtaln credlts J.n courses whlch relate to teachmg :Ln :
northern (and native) communJ.tJ.es. ' , )

-
--;‘ Yo [ .,\ E

the school to enable teadhers to make pedagoglca]_ly sound

‘igand econom:.cally v1ab1e program selectlons.\, 'I'he schools
and school boards appear to desn:e autonomy from “the‘

bureaucratifrom St. John s":

*t.l

«educatxon authorltles over the years. The boards
. ~“ , 3.‘ '7" “j\-. . "‘-\». ‘“——hn ) - : . v cT T
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"-_Spec:Lflcally ‘l ..

. "y l.: L

;. ;-»‘

V:-R;who advocate change. 'I'he dlreatlons must be clear and well

““',_':planned., ThlS w1ll requlre an unquestlonable comm1tment' to

E "':'}',careful dellberatlon of the future must be exeaee-lsed
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In any d:.sc1p11ne where the evaluat:Lon L S
- of- thought ‘is occurrlng -at..an accelerated
' ‘rate, it becomes more- ‘and’ more ‘difficult
. w:Lth each pass:.ng year to. reconc1le the’ o
practlces “0of"the past with' promises of the e
cfuture. . The gaps between theory and - S
practlce are espec:l.ally V:Ls:Lble J.n language
. teaching in the 1980's. ‘But because ". .7 -~
respons:.ble theory-bu:.ld:.ng is a 'slow and '
dellberate process, one must expect new
ideas’ fo.. Be: evaluated tested, accepted and
e absorb d more slowly than they are produced .
S .In’ this- sense, ‘the .gap betweén theory and R
practlce 1s a product:Lve one. '
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and school prlnc:Lpals d:Ld not want currlcula declslons made : R
iwn St.' ;John s,. a‘nd{ .'p;r.esumably for goo@,reason. However, w7 ‘ 2
the local educatlon and deCJ.s:Lon makers seem to ha}re taken o :’
a nears;.‘gh.t.edffv:l.ew o»f » he educatlonal poésmllltles of 'the d
IOcal communltx - In thequture, therefore, Alt 15 J.mperat:.ve : r
.i:that a new'partnershlp be" establlshed, wheréln currlculum : !
specn_allsts, second 1anguage consultant‘s and experlenced 1
fteachers of Ind:l.an chlldren share thea.r knowledge J.n ~pursu:\.t : ) °
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