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prlses the students who attend hlgh school. ,

. ABSTRACT " L

. ertlngvls more -than’ the automatlc 1mplementat10n )
of a serles of dLscrete skllls.; Rather, 1t is an actlve:fif
relatlonshlp of m;nd, 1anguage and pen. The more one uses .
the pen, the- more is one s thought foatered through the
wr1tten word One very large actlve body of writers come~”

s

The purpose of thlS thesis was to descrlbe the 1 ;J1‘3

) ways in Wthh hlgh school teachers and student hse wr1t1ng '

\\ .

,as part of the 1nstructlonal programme 1n English, Mathematlcs,

Soc1a1 %tudles, Sca/nce, and Rellglous Educatlon. Examina—f.J

tlon of the raw data prov1ded by teachers and students

-,

'f: revealed that whlle there are a’ variety of uses to whlch

'\ Of the four areas produc1ng’a*fferent results, three (length';"

a

wrltlng is put in Newfoundland h;gh schools, not.all foster
the development of student thought. h~5% 7’;’4‘ -

Data was\collected through the use of tlghtly—'
. \ \ ! & .
structured questlonnalres and open-ended 1nterv1ew questions”"

1n a- repllcatlon oﬁ studles by Dan Donlan and Nancy McGee

1n the Unlted States.'

o A seventy percent return of the teacher question—'
._/‘ a

nalres generally/supported the flndlngs of Donlan and McGee; -

of a851gnments, the method of teachlng wrltlng, and the P

.questhn_of.responslbrllty.for,teachlng wrltlng)‘may-be o
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) very important and necessary skill, (2) expected students

R PR -
- RS VIC R
. N s . . o

‘_—:%I—T'_— : '

said to be positive and encouraging Signs of the use of

: writing in Newfoundland schools.

adequate.“ s

K recommendations were :

A

S

v ~

The teacher interViews indicated that teachers in
g $.

all subject areas (1) considered the ability to write a

N

“to- use writing as-‘a means of proceSSing new information.
(3) thought students wrote best wheh given time and guidance, _
(4) felt strongly about the need for a- school language _

policy, \and ‘(5) found textbook aSSignments less than '

G

Analysis of the student surveys and interViews Wl’thl-.._
first year Memorial University students revealed that writ—""
ing techniques such as. rewriting and reViSion had not been y |
used much in their high school years. Notetaking and out—-
1ining had been used, with testing and teacher inSistence
being the major motivators. Students were more concerned

With writing now that they were univerSity students than o

they had been while attending high school. S

Reconunendations ariSing from the study were directed

AR

to three groups- i) prOVinCial educational bodies, ii) 1ocal

: school districts, and iii) high schools.‘_ Some of these .

‘1.

\

. l .+ the " establishment of profeSSional and academic -
- '.?'courses devoted exclusively to writing, .

',-2:"~"the prov:l.ncial adoption of a' ."Language Across S
' the Curriculum" policy, St e VR

3. '...-;'the development of an inserVice programme with
" .the aim of fostering: greater student cognitive
-~ and’ affective growth; oo AR

h




.-\'

.

.,'. S T ‘the promotJ,gn of 1oca1 research o '. T
3 . the ‘adoption by . schools of their own lan—
R guage pol:\.cy for a11 teachers- and

6 the need to 1ncrease student writing ; ,~:':,
s 'actJ.v:Lty..-.. B D _ -~/'_ :

‘_°' This J.nvest:.gation cpncludes that, -while there

Care. areas needed for immediate attention 1n wrlting in

i

\ Newfouqdland high schools, there is much to be Tptlmistic
about.~ In particular, the attltude of teacher;s towards
,'\.L_,‘,_ 4 .
a. common respons:.b.l.lity for teachmg Writing 1nciicates

their w1llingness to face the challenge of foste.‘r:ing thls'
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' 'for students to explore and make sense of what they .

o '.- —'-.:_;. (DR N DU . DA
., .' I. \ . .
. - J : ’ . . .
- ; ~ T S D . s, i ™
B SO L7 L
, R S Fy . h
. CHAPTER 1I- -
‘ | i , ,
. INTRODUCTION : '

“r
!
4]

How much writing does the average student' do J.n :
j

"high school? ‘One assumes that students are writing every

. day throughout the years J.n secondary schooi. . Is. this,
A

1n fact, ‘a sound assumption? erting as a Sklll is"

"closely allied to English courses, but there are many
' other subjects in the curriculum. What about their use -_,7. L
"of writing? Is J.t poss:.ble that students actually do more

N writing in; those other subjects than they do; in, English?

Aside from the quantity of writiﬂg, hat are.

[

"'students wrlting? Other than essay questlons and text-—

book questions, are there an'y other writing demands made

' 'of students? Are there writing\opportunities provided

: ;encounter in their various subject areas? Or- what they'

.en ounter outeude the classroom? Do writlng asaii‘mments .

’ '1, the content areas inV1te a variety of forms and styles, .

or are they restrictive 1n their demands?

[

o How are students ertlng? Do students percei\re o
;wnting as a mean1ngfu1 activ:.ty? 'I‘he student 1s often '
"assumed to be a clopious note—taker. . Is this so? Dbes

.the student use writing to thlnk through mater:.al to




S qraduate‘ Some un:.versities,

' 3peculate to make 1nference§! to compare and contrast, oY

’ . .':tJ.cnal skills mastered by students who graduate from high

‘ .the writ.mg of st‘udents had decl:.ned in t’erms of Jg}erall
_quality when comparea to the wrlting of students in 1969
The SAT (Scholastic Aptitude Test) scores of 1975 also
- ",reflected the decline in verbal ability.' No matter how
one questions the type of measure used 1h such assessment -

'.programmes, there .can be no doubt that various public '

' students unapie to- "use the 1anguage w:.th coheren;:e, o

""’”clarity, precn.sion. persuasivehess and style“ (Woods, B

. "British Columbia,

v versity, focused on students as they were and created

llght of the attent:.on focused on the leve,l of composz-/./

' school.,_; In the Um.ted States, assessors (the National _' T ", -

"Assessment of Educatlcnal Proqress) 1n 1975 concluded that,

';:1977/1978, p. 7). These 1nstitutions reacted y ri’z:usly

: to the student writ:.ng evidenced by in-—com:.nl

. v

to give his v:.eys, to paraphrase and pr:ecisu new informa- B RPN

ctlcm? IR T ‘- _'-‘ _
These quest:x.ons are partlcularly significant in

Cry

-,

' . 0

vy \'

v

s

groups have seen them as sources of pertinent evidence._,"‘i,»-
B Throuhg‘out the seventies, universitles in t’he S -..f-"

English—speaking world found many of their f:.rst-year '
ﬂ‘ ) '

‘s

g ) IR
programmes to help overcome the writ:.ng def:.ciencles ot’ L. :




f . ". - \." '::.“ S ’ | " , ~ l. _ - ‘J.: R A‘ ‘
[ s ‘( R e -' s .
L P - PR
Y A e
” 7 L . . . ot : v L gL
; " P _certalri new entrants (h(oods).,- L :" e -.: .,-‘

- e In the public sector. boarda of trade, repres,enting

;( SRR -'.:'j:'_."industry and business' complained bitterly about falling ' .\
'f-standards (Crichton" 1977r 'l‘heir CQmplaints extehded
. R .._" :

S “to post-aecondary J.natitutiona as wexll a8 to high school.
o e ..'Stephen Whit,e, an advisor to the Alfred P Sloan Foundation
. ' ':'in New York. felt that J.n the period after the Second World "j.- W '

, 1 , ":War and "in particular during the 1960 8 the cplleges’ | ;
‘— o abdiba-!:ed their responsihilitx_for_standards of achieve—
[, e . LI
J

S - ment" (White;" 1 197'7,, Q.,,22) Indeed., so appalled was ‘ .

<

T White that he’ felt compelled to conclude his report on .' _»,'j,..-".,?"
e . . -./' - . AN

‘,_. o o _'.-whether or not the SIOan Foundation should fund writing
| o L - ‘research by saying; i "In a11 honesty, we cannot set very
y ‘ - high the prospeots of even a partial sudcess" (p._ 28) _
In the researcher"’s own distr;.c E nformal survey'-.'
“-:’ of teachers reVealed . S ‘ g
. - : ';sixty-—four percept of the respondents . : S : g
1: =" .felt that writing skills of students had -
BRGNS “declined slightly or drastioally during their o -
= : ) -years. in teaching, That ‘is} they claim to
o have witneSSed this decline. o .. : T
Y 24y Some eighty—five percent of’ the respondents L

R Lol '",'expressed dissatisfact:.on with the writlng N = I
T thez.:r: students produce at: present. e : f AP 2
ST e :These concerns confront the school system and J.ts ' S

""v-teachers. 'rhe frustrat:ion in handling this demanding area .

of the curr:.culum 18 a consequence, no doubtl. of a var:x.ety

s - EE I
[ B -
. i ' .

~,of factors, such as’ poor student mot:uration, restrictxve R ~'_, B
S time—tabling,: and the question of just who J.B responsible BRI
- - Co ' - (h ‘_ ot a
' - < S *-.',-. Ly R




*
T
=
e

.. X . : -
. PAs . . Vel

. .
R : . . . .
’ [

. P

for re1nforc1ng comp051t10na1 skllls presumably taught RN e

3

SR O

A . .

I 1n the Engllsh class. Another factor may well Beé a, c0n-'_r}=u

sequence of def&c1enc1es in. unlveg51ty tra1n1ng. Most SO

. ~ .
e -

teaphers (A‘En Engkush teachers) have had lg;tle exposure

2 B 3 to wr1t1ng and/or language courses. Flnally, teachers-

S

’ may well be respondlng to communlty pressures "in such a

~ .
way as to impede the°very progress desired" (Flllion,

[

e S iR S T e e

1979, p.‘56) by thelr focus on dlscrete SklllS . ﬁ' - I

[

i'_f, ) _.'Vf In order, then, to begln answerlng such questlonS'

-~ )

SR N

and concerns, it is necessary to ff d out what 1s gplng

15‘24 : on %i~f:e classrbom In the last n er. of years, 1nves—;"
N . s . ] i

A

'; tlg .~1n varlous parts of the world ave addressed

T_l. themselves to thls. In the Unlted States, Dan Doulan

a\;"f“:‘éd974) conducted alsurvey of.urltln? 1n varlous subjects . :‘ﬂ i
o whlch led hlm to p051t eleven hypotheses on teachlng ‘. ) i h' . 3
L _ L wrltlng-ln the . content areés.n This same"Cal;fornla stud; B f
.t_ :f-was repllcated'and expanded by Nancy McGee in a: study of . ‘3 j

i

A

e :'A 'i.l Central Fldsada hlgh schools. (The format used 1nVO1ved E‘i'f": jf

t

o a comblnatlon of tlghtly structured questlonnalres angk “5;”:}u

»

';,\A' o open ended 1nterv1ew questlons glven to teachers and” " - .

i
¥ T
< students).‘ Thxs study repllcates 1n the hlgh schools oﬁ !
L;efal " Newfoundland and Labrador both Donlan s orlglnal and o RE
I8 ) . m':','. ;o ] N . . . ) 1/
e McGee s expanded study._. _ P o T

Donlan 5 study reveaﬂed that, of the major types R

0
‘

l-of wrltlng asked for by teachers, reportage and exp051tlon 'ﬂ'h'w

ryi ._.sdﬁa\nated w1th Engllsh and Social Studles\teachers belng

[N . . . l . )J. , . 5 .'.“
-’. . ' '.-O, B . " I ) . N 4 : '-
- e ::l_',__.‘.._“,._,__._;'_.__s‘ ..; - / . TN ',..:__.; i —

o
,,11‘“ --&t.m-:mm 'y
o .




© trmae ™
e

..that the respon51b111ty of teachlng wrltlng should be '%1'“

. were. relatlvely few 1nstances where texts offered some-

that of the content area teacher.

'more frequent assigners of writing. Other‘cohdlusions‘

i

reached by Donlan were: . 1) that a551gnments were generally

'short, 2) that assrgnments were frequent 3) that asszgn—

2

ments.ex. nded classroom experlence, 4) that 1n-class L

-_wr1t1ng was. the most popular method of teachlng wrltlng,
‘5) that teachers 1nd1cated but’ dld not correct materlal

°, 1dent1f1ed as faulty,gs) ‘that marg1na1 comment was - the most

'

frequent form of commentary utlllzed, 7) that content

«-1

recelves more empha51s than form, 8). that grades took the
"form of grade and comment, 9) that student flles were:

'}used,for evaluated materlal- and 10) that teachers felt

®

McGee (1978) was - generally 1n agreement w1th

. Donlah/though her study 1nd1cated that content area:

teachers felt 1t was the English teacher s task to teach:

T

,.wrltlng Elsewhere (1976) Donlan argues that if it 1s
.Jreasonable to ask subject teachers to be respon51ble forjkl
,-wrltlng 1n the content areas, then the same should be "

, -true of wrltrng respon51b111ty. In an examlnatlon f the'

‘:klnds of wrltlng called for by textbooks, he repor ed a_'

r

-';very heavY emphasls on reportage, a form of wrltlng that
'jdeals mostly with- recaIl and’ e11c1ts llttle orlglnallty.

‘The other domlnant mode was exp051tlon.' As well, there

Ll

A

klnd of help for the student to approach the wrltlng -
. o / o . ’. ‘ S
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U51ng Donlan s work as a, startlng pornt, the
Unlver51ty of Northern Colorado has lnltrated a Readlng;
Wr1t1ng Program'whlch 1nvolves acr055»the-currlculum =
personnel "in descrlblng the language whlch carrles con— |
cepts and facts 1n content specrflc materrals to students"
(Applegate, 1978, p. 37)7 -As_well as using Donlan® s_survey_?
qhestlons, the Reading;hritingoProgram particiﬁantsxstudied_
the content vocabulary: of varlous subjécts with Roget' s .
Thqsaurus as an organl21ng guide. Th;suwas accompanled o
by way of a verbal ana1y51s of examlnatlon questlons,h'“
wrltten a551gnments, and readlng context clues.

In Canada, the Ontarlo Instltute for Studles in

Educatlon is presently 1nvolved w1th research in wrltlng,J

one aspect of whlch is centered on exp051tory wrltlng o

: A
) under Dr. Carl Berelter._ Another aspect of wrltlng

research 1s d1rected by Bryant Fllllon (1979) who has

o B
. . e

_surveyed several Ontarlo schools to assess the actual B

wrltlng that students produce. HlS studles revealed llttle'
*

’ student wrrtlng, and even that tended to.’ ‘be’ far too heav11y

' welghted in the "copylng and "dlrected“ categorres.

In England, the London Instltute of Educatlon has

recelved world recognltlon for 1ts lead in researbh on *
1

I A !
wrltlng 51nce the mld—51xt1es——The ertten Language of

11-18—Year-01ds (1966-71), and ertlng Across the Cur- "

.rlculun;i/gﬂla ~)n Under the leadershlp of James Brltton
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s

:(1975),‘these projects haye'been,concerned,withé:a) the

N "+ ./ dransactional «—— Eiﬁfeéeivg;g———>'?oetic

. .(:‘

'fole of talk'in»the'classroom;.bi‘an analysiS-of the

development of wr1t1ng ablllty, and'c)'opefationaliziné ;

the research flndlngs.

In- the analy51s of wrltlng ablllty, Brltton and

Descrlptlon, Exp051t10n, and Argumentatlon/Persua51on, and

opted 1nstead for the categorles Jof “Audience“'and'“Func—

Y

tion," both of whlch are 51multaneously present 1n ‘any

-
1

plece of wrltlng (Brltton, 1978)13 The Audlence category
Vel

,addresses'the questlon fWho' a- péssage is wrltten for, i

p I3

" and Function.answers the .'How' a passage 1s wrltten..

i

"In.terms of Functioh, the wrlter assumes e1ther a

participant or-a-spectator role on.a contlnuum that moves

/

outWa;d'ffom.the expre951ve (1nforma1) to the transac-'

tioﬁal (formal), or from the expr6551v3 (lnformal) to the

poetic (formal), The Functlon model is. deplcted thus.

e © . Participant. - " .Specta

o

or

The expre551ve functlon is taken from Sapir, a%ﬁ}

Martln pofnts out (Marland 1977, p. 153V She notes that

1Sap1r had p031ted that ﬁke one—to—one context of talk was

dlrectly eipre851ve and fulfllled lts'"referentlal functlon" .

in close and complex relatlonshlp w1th that expre551ve

r

.functlon. "ance much wrltlng by chlldren 1s very llke

I . e . N .

—~ -

hlS colleagues rejected the. tradltlonal modes of Narratlon,.

. -

< &yﬂ

\in ,d‘m Hmabfsie Syt
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=form but not fof any partlcular use'. 1n deallng w1th hls'=.

I

»

t H . ' .
wrltten—down speech, the expressrve functlon [1s] that

Vj"ln whlch 1t is taken for granted‘ that the wrlter hlmselﬁ

K

is of. 1nterest to the reader" (Marland, pp. 153-4). .

Expre551ve wrltlng then 1s lnformal by its nature, "reF~

t

flectlng the, ebb and flow of the wrlter s, thoughts and
feellngs"-(Martln, 1976, P. 24), w1th no ‘concern for
structure or evaluatlon, dependlng 1nstead on ‘the w1lllng—

ness of the reader to accept what is presented

) The poetlc functlon moves towards a more formal E
3%, .
modegof expres51on, whereln the reader‘experlences the

_‘

fellowman.' A dlfflcult category to adequately comprehend,

] B4
. !r').

poetlc wrltlng is to be shared w1th the reader. "and not

hav1ng to 'do' anythlng w1th 1t leaves [one] free to

~

' attend g3 1ts formal features——whlch are not exp11C1t—— ,";,n

Lot

the pattern of events in a narratlve, the conflguratlon
‘of an 1dea and, above all, the pattern of feellngs evoked-
ln'attendlng 1n thlS non—lnstrumental way we experlence\rl
feellngs and values as part'of-what we.are sharlnqﬁ :

(Marland, P. 157). Inlschool,hthe,work’teaEhers,often

. . . - - - M ] / . L . . d. . . . '_ .
, refer to:as "creative" comes-under the poetic function--

'-storles, plays, poemcr o j'f , P S :' : 'f'

The transactlonal functlon also ‘moves towards a
' !

formal mode of expre551on, wherein‘"'lt is taken-for o

granted' that the wrlter means what he says and can be

challenqed for hls wrltlng '8 truthfulness ‘to publlc' C e

"'."/“‘ -
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'lknowledge, and 1ts loglcallty. that 1t is sufflclently
./ -exp11c1t and organlzed to- stand on 1ts-own and does not
,derlve 1ts valldlty from coming from a partlcular person
. .(Marland,.p 156) . As the wrlter becomes more expert 1n
iz
‘-‘hls toplc, the less frequent w111 be the ptesence of .
expre351ve features and the more - w1ll be the “respon51b111ty h

“for rules of" hse that, in sum. total,uconstltute one-kind

o

"of order, one mode of organizatlon by whlch we encode

experlence" (Marland p. 159) ﬁ} . ST e
-/'"ﬁj K : The transactional functlon 1s further/subd1v1ded ,'ii, Q:

to account for the klnds of wrltlng students“hormally do
in schools.l The schema to follow outlines the varlous 1 Z-‘?ﬁ“ o
. l R " s

categorles as comlng withln transactlonal wrltlng.

. ot - c. o « e
e .o N . . .

T.RANSA?T.IONA#. PR Tl

) — . , ‘ - ' R o
,1LCon@t4ve. N S : - InﬁoAmJttve
it . o e ‘. L LT : da
1. Regulative (orders A 1.. Record (eye w1tness
LA and - instructions) . . L account’ or: ‘running-

g Co : S e R commentary)

"/t 2., Persuasive. ... v ' 2.~'Report (narrative:

: ' L [ L and/or descrlptlve)

o o 3.T'Generalized (narra-‘f
Yoo L. tive'or descrlptlve)

ERPNE

35
TaAl

F)

e R T SR .h7x4. C1a331f1catory (low
. . : Jw+ ., - .level unorganized.
- ‘ B = 'lists of lnformatlon)

'-,‘5fw,01a551f1catory (orga—f:
.. 'nized into argument)

el

X, Mt

-
A e e
T NG o

- . ,f\ . 6. tSpeculatlve (open-"f

e \ P ~ 7, ended con51deratlon, _ j
P % e . 1.7 ™ of pdssibilities). e e T
‘ <. ... .7.. Theorizing <(theory - TR

, . .. ..+ backed by logical RSP
L - -argumentatlon) O
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'Martrn notesk(Marland :pf'15§f; “What makes for differ—r‘.fi-“

-£,~ences between the pleces of wrltlng 1s not, objectlvely,

< AL

. J

' the Britton research team: reported (Brltton 11995) the . "'*,;‘ RN ;'?4

. Con -
s li
L . LY -,v‘
& ’ b
' e "."

Under ﬁAudience, the Brltton team p051ted a0 ﬁf"

' number of categorles to descrlbe Lthe 'whoﬂ students could e ' t-fi:

L7
- .
Y

be-expected-to wrrte.to: R :" R J: R Y

‘ al'studehtﬁto;seif
T R P . N LS
b)fstudedghto trusted adult T o o

“c)'student to_teaeher_as partner in L . , : Lo N
e f_'dlalogue . ,‘ - s o o . SO
" d)- student to teacher as examiner or S A
'~Aassessor Co PR R Co kN
“e) student to other students, or peer - ‘
' groups:. . o s T

S Sﬂ:wrlter to readers, to public . = .~ . o

' . audience. : T

Ll T : © s

- kN

ho the reader 15,,but how the wrlter sees‘qthe reader.“,

P y v

Q'By examlnlng the scrlpts of students, ages 11 18, ui;3}3ff”

follow1ng major flndlngs'l’:*.’.'. SR ':“l. u+A”ER3 DR i*‘!.

“_ A' s ‘ . S \
B . B . - ot

a)'ln the Audlence category, there was an N 1

, . - overemphasis on. - student: wrltlng for thed ce T o
AN ‘teacher (88%), espec1a11y for the teacher 3 :
' L. nas examlner (49%), SR - . .y_-A\ L "
b) transactlonal wrltlng domlnated student R VO
i wrltlng :with- the proportion increasing .© o <

- as students, progressed through hlgh ey, S ?*
o -jschool " PN . . -.«V ; o S - :

. = PN S i R B
3 K e ‘
&

Vc)eln the ana1y51s of varlous subject areas,"
. " English writing’ emphasized the trans- . .. . S
~— actional (45%) and the poetic .(35%), J T
, " 'with little expre531ve (10%) » history - e LY

. ©. .., had 80% transactlonal writing; geography _ — IR

SR and sCience were also heavily trans- = . ’ o

e LR
R

. 3actlona1 but differed froﬁ history in Voo
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o ~ , the klhdS of wrltlng called for at - .

K .j.dlfferent 1dvels; - rellgious ‘education

' ' * came c¢losest to achievingi.a balance .. . - ;.
-among. the three cateqorles,.; e {‘-3 e

.dlsof the’ dlfferent sub—categorles of

S " ‘transactional writing, thé xange .. I
-, .generally.used by students was very . -
‘ -limited, ‘with low-level classiflcatory
at the informative level the, most D e

. @"f-' dominant. °~ This narrowness Brltton
a .7 .7 (1975) attributed 'to the currlculum :
.. 7. -itself and its objectives which- someéhow
w277 do "not include the’fosterlng of" wr1t1nq
: '~ ‘that.reflects 1ndependent thlnklnq"?? '
(Marland, p. 164)

g

;

wrltlng students do 1n school.‘ Investlgators purpose .
s S

K 'has beeh to gather 1nformat10n .on- just what typessand

"quantlty of wr:%ing students are asked to do.. W1th thls

t .
1nformatlon, the varlous researchers w1ll be better able§ 5

v

.to seek answers to the steps needed to 1mprove the guallty

of student'workf ThlS wrlter Einds h self 1n much the
l " . »
same p051t10n.j In order to propose long-range measuresl Sy
CF M :
e to cope w1th the wrltlng questlon, 1t 1s necessary that
o
"s?me assesSment of the present sgtuatlon be made.¢f‘ :jf .
:;ff'l ' Determlnlng how students wriée 1n\the varlous.
[ :Xy .
;,usubjec&s of the hlgh school currlculum ;s the,concern,

ithen of thls the51s.' An 1n—serv1ce programme on the '

'ﬁffsrole that writlng should play in our schools can only -

RA

'begln when there 15 some 1nd1catlon of what present
. practlces happen te be.

The alm of the research here, however, 1s not to

'-assess the quality of assignments glven to or wrltten by‘

% e
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All of these studles address themselves to thef »g”{.wf
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students.' That seems best conSidered An the narrower j o
. {confines of local 1n-serv1ce where the role/of the lndl-j !f
IZVidual teacher 1s v1tal in asse531ﬁﬁvthe.mer1t and ‘value
of the writing programme ‘in. which students part;Cipate. 1,

=’The study here attempts to measure quantitatively certain

1characteristics of high school writing in Newfoundland

ﬁ g the methods teachers 1n different subject areas use, and - o L'“
! i’ ’fthe procedures these~teachers follow 1n evaluating student
1??1~3L _' _writing , Underlying al% these is the attempt to learn-
ﬁ;‘ﬂ{fr__ T the degree to which teachers use writing as a learning
i;-;'?> b”_ tool in their own subject area.l’ ':' C _:“f:f '
F‘ii' oo Tyt i addition, the promotiOn by the Newfoundland i
v - L o ,
L i 'Department of Education of a 'Writing Across the Cur—
2 .5r1cu1um policy has been under con91deration for some time.j
f. - L Written by Dr Edward Jones, English consultant with the 3‘_)_f”
i . - . .
S Department a draftAof/the.policy has been circulated to,
; superv1sors across the province as well as. td other (f_"
! e C o :
} S Department consultants and the Director of Curriculum
oo e ¥
o ey M ~'=»In ltS present stage, discu351on has centered on whether
B g . . s S
) . or not there is a need for such a. policy and, 1f there 1s,.m"'
4 .what might be the best way to 1mplement 1t.f ThlS study '
. @ .
) 'hopes to prov;de some direction for both these concerns.n"ﬂf'
] ; , ' : ‘ : ' s ;I .
. ¥ :
S A : OverV1ew ' 2 : ’
. . : ~ .:" . L. —P-‘——‘— . . x,‘ -
L o ST In Chapter I the researcher has set forth the A
; K P ',need and rationale of the study._ In Chapter II the
P FEE ) R g . . Y oo | L
T Sl o : ~ T E , St
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R .kresearcher presents a’ revxew of the’ llterature concerned s
e et with .the subject area A brlef look at the need of writlng
. o - PN .. \ .
(. 0y 1] A .

! I '.;',‘=.3 1n our\soclety and at the state of teacher preparation

: . AS
2 e .; ) in wrltlng ‘are followed by an- 1n—depth consiggrat'

B ‘ T ' :
. he relhtlonshlp between erdéVelopment of wrltlng sklllf
- , l . . e
. . and -co n1t16e development. In Chapter III the researcher

7'Sets forth the general de31gn of the study by outllning

L methods and procedures for the collection and processing
of data.t In Chapter IV the researcher presents the data' i

’53 and its %naly51s. Flh&;%?{ 1n.éhapter V. the researcher ;

draws some conclusrons and makes recommendatlons based on\

B s e e s e

T

the data and 1ts analy51s as well as on the~11terature
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-freasons for teachers to be concerned w1th writlng.ql

e | |
CHAPTER II =~ "~ - - .-

'REVIEW OF LITERATURE . . .
SIS s o S TR

d

- .',-.

“

hflrst century? In an age of taperecorders, telev151on,'

“and VLdeo ~tape; has wrrtlng become a sklll exerclsed only

by the elite in soc1ety? From an h;storlcal perspectlve, 3

-

.has ertlng as a heans of expre551on ceased developlng and

'now become the domaln of a m1nor1ty whose effort llke

that of ancestral scrlbes, appears to h;ymore an- enslaV1ng
I
than a 11berating force? ﬁ

»

Murray (1973) argued that the multr—medla elec-.

”ﬂtronlc instruments 1ncrease, rather than negate, the demand‘“
f for wrlters who can" order and communlcate 1nformatlon and

’experlence (p 1235) As well, he~9031ted 51x other -

k!

'\3

I’ ertlng for many students is the Sklll wh;ch
.. can unlock the 1anguage ants.

2. Writlng ‘is. thlnklng - e . the most precxse
and dlsclpllned form of thlnklng.

3. Wrrtlng is an eth1ca1 art, becaué% the 81ngle
“most lmportant quallty in wrltlng isg honesty
+'« < » The choice of the right word or. the '
. wrong word 1s a personal, accountable, moral
"act. . . .

4, . ertlng is a process of self-dlscovery P

We use language not so much to report what S =l

we know as to: discover what we know.''. .

' Is wrltlng essentlal for our students 1n the twenty-

el i e S L

W 10 T
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L 5. Writing satisfies man s. primitive hunger R 1‘“)':fr
K S to commuhicate. - . . : ol
'?'u: 6. aerting is an. art and art 1s profoUnd play )

Jp. 1235). . L R -

-

©If Murray s arguments seem somewhat Ldealistic and

abstract Bormuth's (l979) are pradtical and concrete..

r

In short literacy for Bormuth is primarily an economic

°

act1v1ty“ occupying about "29 percent of the average

’ worker S time on the ﬂob and’ about 17 percent of the

adults' working hours (Skylark, p. 13).m It is knowledge"

. itself which 13 the key resource. Technology and complex u‘

soci
J}o% “Although ‘we. have developed many other media forf
communicating some of thlS informggion, the written word

has borne and continues to bear a’ large fraction of the

A

?'jﬂ 1oad ' The amount and perhaps the fra?tlon, has been\
V- grow1ng rapidly and. steadily" (Skylarky p. 13) Given
o the kind ‘of iociety we live 1n, theSe may well be the only

',. arguments the public w1ll accept as ev1dence to counter

e

the charge of grow1ng 1lliteracy.-f

Elsasser and John Steiner (1977) point out the
profound paradoxical 91tuation writing finds 1tself inlg”

today' On ¢he one hand most of us have little 0ppor-3

tunity to'“deve10p perspnally and socially relevant

they argue, like Bormuth, that the pressures of the

twentieth century--soc1al technological, urban——demand

1 organizations only 1ncrease the need for 1nformat10n_

Cagn N

wrltten communication skills (p. 356) On the other hand

L DR SRS POAT)




“f'.:..

e

e mage TP

o changing. If one means merely the transfer of data, then

-,"Resnicks (1977) conclude from their study of the meaning Lo

.electronic 1nstruments do a superior job. But, as’ the

v e é&" o
, e e e e i D s
el L & : _ _f 16 .- .
e R ' e T
'_widespread"literacy.n*“This combination of soc1a1 need -
'f,_and 1ack of 1nd1v1dua1 motivation calls for the develop—
'ment of powerful teaching strategies to advance the. R
' tS.‘} . S . :
Vrudimentary wrlting skills of students who spend a 1imited
T time in classrooms (p. 356) "”' I .

What is mean% by the term 'skills is surely

N l

"{'attached to literacy, more is meant by Skllls than any

5 3 . \...

. achieve. Rather, instruction\in writing skil s should aim '_&;'b

1'vidua1" (1978 9, p. 233) And°this can only ha pen when"

. the developing writer Sees writing as a need.-

ThlS in turn depends, for the majority of students,"

“’C,

.on the teaching to which they are exppsed '”In the opinion o

of many commentators, teachers are Simply not doing the
J

" job because they themselves Lack the needed SklllS in ff»d_=~'li§

writing, or because/they w111 not exercise their teaching

;;respons;bility, ‘or because they have not received adequate

A

B preparation in the teaching of writing skills. rﬂi T

Stephen White (2 1977) trumpets an extreme'9031tion

on the teaching of writing when he writes that English
SR I “_\. .\ '. . . ,. . o .'- ‘

T mgdedaeka

S i 5 7
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’ﬁand critics. It is their own contempt for straight—'- 8
"compOSition (p 15). I"'”i«fmé o ':"'1n '3'“'f4:":u
"fisuch as Peetoom (1977), who voice their concern about

t_subject teaching isolation and the diSJOintedness of the T

"school day as factors limiting the effectiveness with

'*spread demands on readi 1g and writing skills and thereforeif

jinstead for an integrated unified 1anguage attitude on

- the part of all teachers.;~ y¢ﬁ,'-y3_,}]:]|w "' . ';<“'

”Tin his study is typical -of these surveys.' “A course or ;
'two in freshman composition has coMmonly been the mainstay

"of prospective teacher s preparation to teach compOSition.:ifw

,,,,,,,, et e - el 7 :,____ _, h M_‘«n’.:;«."-'*s‘.‘::""'."; T
J 4
N, ., N . .. _‘
, : A
8. R
teachers are‘"failed novelists and poets and playwrightsv%:?;

forward composition that makes them ‘bad teachers of- ;”’;fi

s

J;*: There are other,fquieter, spokesmen for the public,

-1

which teachers instruct their studentssin writing skills.‘

4 In England, the Bullock Report (1975) noted that

' l

;the changing pattern of employment is making more Wide—

Kl

Lo

5~exposing deficienCies that may have escaped attention in 0
.fthe past" (l 2). The C3mmittee that wrote that Report,ei
'”‘Marland notes (1977, D. 26); pulled back in horror at

'-_ﬁthe implications of ;T.', specialism in English, opting

]

. ¢A’

That teachers are unprepared to teach composition :7

.'}has been an argument enunciated Since the/1950's at least.ff”

)_/ .z

‘The National COunCil of Teachers of English in the United L

1 R

States ‘has carried/out a number of surveys on teacher jfﬁid

"preparation going back to 1961 Smith's (1969) reactionc

N
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"The asSumption'seems td'have,been, 1f he <an - demonstrate-, o

~
x

Lcollege—level profic1ency 1n wr1t1ng as demanded in the

o 2

language serv1ce course (freshman comp051tlon),fthe

ffprospectlve teacher is capable of teachlng students to

Journallsts in popular . _
; o o C o
' maga21nes of the mld—seventles pmesented ev1dence that a <

”preserv1ce tralnlng" (p 184)._

- e

-

-'seemed to agree w1th Aldrich s observatlons. Shells .,
.(1975) for one, found- that over flfty percent of the e '
. )

teachers of Engllsh surveyed had no spec1al tralnlng in e

~b;Engllsh Lyons (1976) observed that the emphasrs in

1Engllsh is "prlmarlly that of scholarshlp ih'llterature
I

’{and that "where comp051tlon is taught it lS a351gned to

1

' second—class c1tlzens wrthln the department. The inevi- -
table result is. that few teachers "are llkely to have the '
I Ve
least enthusxasm for what they are about, or any talent T Ty

'1n 1ts exercise“ (p )'
J_ An- 1nformal survey (1978) ‘in thlS researcher 5 "ZJ;

dlstrlct demonstrates that the problem 1n teacher pre—

~ \
:

'paratlon is- also 1ocal 1n nature.” Of those who answered LT f“

o
Oy

the questlonnalre, some seventy percent gave Engllsh as'

o a ma]or or minor 1n thelr unlver31ty tralnlng and nearly»

-

R

! —— ——

. w-\..w-—«-ﬂnz-‘ .-ph#.--ml

Ve e ce

a5
p
N |
e
@

rspeak and wrlte (p. 3) . .f‘j ‘ f‘ R f ""-";*” o ;

" Remarklng that Johnny can' t wrlte-"because he has. ii»: P
qnot been taught" to wrlte (p..183), Aldrlch (l972)“con— ::y ?'
'cludes.."Teachlng perspectlve teachers both how to wrlte i. ﬁ‘ _';_.;{E
. and how to teach wrltlng 1s the most neglected part of W": :.-;1i‘. ;:

5
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'nlnety percent had taken at least four courses 1n Englrsh.,

:Yet only twelve of the seventy—three teachers reported

hav1ng taken any course 1n llngu1st1csﬁand only four had-

|-
anythrng llke a full fledged wr1t1ng course~above the

f1rst-year level ' And whlle elementary teachers had the

beneflt of some key courses in language arts and readlng,

. not many secondary teachers reported pertlnent profe351onal'

‘-courses.- What strakes one from all thls is that Engllsh

whether rlghtly or wrongly, is the subject tradltlonally

assumed to g1Ve one the Sklll and respon51b111ty to teach

")

. wr1t1ng 'I' o u,' e e SR e

The llterature up. through the 1970 s, then, is, anf'

'accumulatlve.record-of thé lack of preparatlon teachers

4
have for the teachlng of. wrltlng., leen’that 51tuat10n,"
. . L '
can one really be surprlsed at the conservatlsm of many

- teachers who, along with the general publlc, engage in a

dlscu5510n of 'the-baS1cs..

- are becomingﬂaware'of"the-need for many more studentSOto

Young (l977) .summarizes it
thlS way "Profe551ona1 preparatlon and one s ablllty te
contrlbute to the growth of thé dlsc1pllne are related,

O

1nadequate preparatlon is no doubt one"reason for the

P
slow growth and absence of 1ntellectual exc tement Wthh

. ;1‘ ‘\
characterlze current—tradltlonal rhetorlc (p 46) .

. -,‘ : )
,'hChange,“though,_is comlng.-'nore and,more_teachers

" oe

s 1

develop thelr wr1t1ng abllltles. There is greater recog- .

n1t10n by teachers of all subJect areas that wrltlng 1s
-

.y

o
s
’
7



L and an- unpollshed productlon. A51de from the obv10us

only wonder at adV1ce about wrltmg that beglns by stay-'

Sie
i

not a one-subject Sklll and that an eagerness to ﬁoster
that Sklll 1n every way is the respons1b111ty of all
There 1s a growing bellef by educators 1n genera.l that .

wrltlng cannot change much for the better" before teachers

themselves become more proflcn.ent in the sklll (Ba51c

)

g Educat:.on, 1979, p‘.' i2). What seems v1tal to explore now "

-is the view that wrltlng is more than a Sklll to be

L ,

'deve;oped for its own sa_ke,- that 1t ig a ‘doorway .to intel- . -

: lectual development. '
. o ‘ i ‘ . ) . v ) T .- 4 ’ . . . i
: Writlng.and' Cognltlve Developmen‘t‘ :
e One of the more common caveats 1n compOSLtlon text-'

books 'states that . any would be wrlter must carefully thlnk

¢

L]

out and then outllne what ‘he wants to wrlte befox:e he

a

writes 1t.- Presumably this is to be accompllshed ln e

' order to prevent the wrlter from composmg an unstructured

r

>

quef/on about 'draft' versus 'flnlshed copy,' one can © .

1ng away from language. It is obv10us that 1anguage,
thought. and WIltlng as process go together and the
separatlon of the three :Lnto dlstlnct categorles is: merely

.a convenlence for dlscussmn purposes.;

The llterary crltlc, D.H. Hardlng,' has been quctded
as saylng (Marland p. “5).: o ' S

Utterances cast in the form of communlcatlon are
at: the Same time a means of explonng one 's

‘—"V‘ 'J‘-‘L W"nw\.._ ot

i L JURI s

T WLy

B Al .‘ :
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experlence and deflnrng oneSelf And they are
. not just a communication of the results of self-
'-_exploratlon”\language processes themselves con-
tribute to the act of dlscovery, leading the
speaker on- unexpectedly from what he, 1ntended
_saylng to what he flnds he has sald =

: There are the unexpected, the unlntentlonal words whlch
somehow surface bear1ng~a wealth of meanlng In fact,
thlS is an example of ]ust how 1anguage 1tse1f mlght well

DY

1ead.to further thought ) At tlmes the Speaker may feel

the words would have been best unsald, as in the Freudlan
Sllp ' But there are many other enun01ated thoughts ex-
pressed w1thout any degree of embarrassment they are

Cr

_expressed as a, natural part of our use of language, v

.
- - The. 1nt1mate tle between expre531on and the growth

- of cognltlve InSIght has been recognlzed by more than one/

wrlter. "ertlng a play is thlnklng, not th1nk1ng about

thlnklng., 'When playwrlght Robert Bolt sa1d that (Murray,

that the very process of wrltlng ltself develops the .

P wrlter s thlnklng abllltles., For anyone who-has made -
: wrltlng a regular part of hlS life, the connectlon 1s so.
"I f1nd the poem w1ll come out.- saylng somethlng that r-
dldn t preV10usly know, belleve, or had 1ntellectually
‘ agreed with" (Murray, P. 101) erght Morrls notes, "The

language leads, and we contlnue to follow where 1t leads"

(Murray, p- 102) And Jules Renardf'“The 1mpulse of the'

t,pen, Left alone, thought goes as 1t w1ll. As 1t follows
o |

s

N

'.-—.:)
3

1978, p‘ 101), he was acknowledglng the w1dely-held the51s,

very obv10us.. "When I m successful " says poet Alan Dugan,

{_-,Nx&ler y\_l...ui‘ TR
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the pen, 1t loses 1ts freedom. It wants' to go one . way,

- the pen another.. It is llke a. bllnd man led astray by

-hlS cane, and what I come to wrlte is no longer what I

p. 62).1

w1shed to wrlte“ (Murray, p 102). Murray has collected .

.statements from over 40 other profe551onal wrlters who _'

say much the same : thlng.:_.-.' I . . tt S

Indeed, 1t 1s the feeling of many wrlters that

‘the rnablllty to wrlte is 1tself 1ndicat1ve of a deeper'

problem._ "Untll 1deas can be formulated in words,qthey V

can hardly be regarded ‘as fully concelved" (Chaytor, 1950,

'p, 8)., Hayakawa puts ltHSucc1nctly;: "You just don t -

"know'anything unless. you canfwriterlt"i(Shlels, 1975, - .

~

Emig’ (1977) considers writlng'hoth in. terms of

- the other laﬂGuage arte'and'What lt‘ie that*makes-writiné_ a

1
different : “Readlng is creatlng or recreatlng, but not

orlglnatlng a verbal construct that is graphlcally re—

5

corded ] Llstenlné 1s creatlng or re-creatlng, but not

orlg&natlng ‘a verbal construct that. is not graphlcally
recorded., Talklng lS creatlng and orlglnatlng a verbal

construct that is not graphlcally recorded“ (p. 123)

-~

In contrast, wrltlng is orlglnatlng and creatlng a unlque

/.
verbal construct that is graphlcally recorded“ (p.,123)
/.

ertlng, then, by its very nature 1s a’ spec1allzed -

form of commun1cat10n——of “llteraCy. - Because 1t is a

. ’,

'v131ble, permanent product;on, 1t'stands eyer.ready for

oo . Lo
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.:\jf, S I_-j.‘_'ﬁ Elsewhere.(5'1977r,fOlSOn points'out that some

@

B T L T I A

e o e i

fa reader to examlne and reflect on. Olson (l 1977)

' ';p01nts out that wr1t1ng serves the 1ntellect in several

I

SEe ways.' “It is an essentlal means for the formulatlon of .

gthe abstract true statements that constltute obJectlve

P pd

e knowledge. it is’ crltlcal to the partlcular mental achieve—

2.

ment we de31gnate as’ conceptual 1nte111gence, and 1t 15

s 1..

g o the predom;nant 1nstrument of formal SChOOllng (p. 1i).
TR | "
“{He goes. on to p01nt out that 1ts v151b111ty factor

-

' permlts the cr1t1c1sm of. statements 1n terms of what
e v : ;
'they Sald as opposed to what they meant or were 1ntended

gy_.ﬂ_ﬂ B to mean (p. 16) o

.

thlnkers, SUCh as. Havelock McLuhan, Goody and Watt, have
2 reasoned that, the wrltlng system 1tself has “altered the"
.nature of the knowledge whlch 1s stored for reuse, the A
organlzatlon of that knowledge,'and the cognltlve pro- ;y

jf "p . ';(_cesses of the people who use that wrltten language",

"of wrltlng occurred simultaneonsly W1th man s recognltlon
‘of his 1nner-self Thls~latter, he argues,-rs not so old.
a process as we- might thlnk. He places'thefooqurrence C
not qulte 3,000 years ago. - . 'fg :viﬂ_ "a'g, | .
Certalnly the eplcs attrlbuted to. Homer belonged
to»an earller tlme when man was outward lOOklng ln hls'

"“‘,L' ' o Jaynes refers to thls as the "audltory authority“ of man,

) b

¥
i . .
Vo T . o . [

2 L ) - . . . . : 2
X

’~(p. 257 8) Jaynes (1976) hypothe51zes that the appearance L

v1slon, in. the sense of a depersonallzed view of exldtence. »-.f.

—,,—ww &-\3 1—“’»—«
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h whether orlglnatlng from other mén (klngs, for._'\example)_',i

~or, from the hallu01natory VOlceS of gods.’

L fprov1ded by wrltlng seems sound

"_arly descrlptlon of the Western world converslon from an Lt

the several works of Walter J

'bas:Ls (p 458)

"On . the one

°

hand : wrltlpg could allow a c1v1l structure such as that

of Hammurabl to remaln stable._ But on the other, 1t was

gradually erodlng the audltory ahthorlty of the, blca.meral o
Ve

m:.nd" (p. 208) Jaynes theology is clearly provocat:.ve,'

: but the argument he makes for the mental J.ntrospectlon

T

(The methodlcal 3 schol-

oral aural culture to a scrlpt culture can. be found ‘in

Ong, '?‘)..I._,’

N

tJ.tled Interfaces of the Word) S Y

e

Bronson (‘1979) ’ argulng that wr1t1nq was ' "developed
1f'no't actually :anented for the wrlter, ‘not for'the
reader" (p. 453) ’ says that 1t prov:Ldes man w1th the'
ablllty to de01de not only on an 1solated—self’ ba91s but -
on a w:Lder wrlter-reader bas:.s. .,"That is what wrltlng 1s

about the exlstentxal necessa.ty of dec1d1ng on a blnary

He goes ‘on to malntaln that N the reason.

et

" for writing, for teac.hlng wra.tlng, for testmg wr1t1ng- . '

v !

: ablllty, for flghting the wr.:.tten word with the wrltten

3

T word, is that thls was how decu]nig was dlscovered, for R

better and for worse, in h:.story, nd this lS the way 1t '
a.s dlscovered now (p-.- 459) 1 \ .
For Bruner (1978), language 15 v1ta1 to the Chlld'

developing thinklng processes.

N N PR 3 . T PR

e \

. N Ty .
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tive. acts + . .'effected by gesture, -vocalization, ‘and .-

the explo:.tatlon of contact" (p. 65) _provide the child.'._
 with "tell-tale"clues for constructing 'a"nd testing .

4 .
hypotheses about the meanlng and structure of the d:n.s-
A&

course 1nto wh1ch he qulckly.enters" (p. 83) _ And +his

T TN

~is neVer done 1n 1solat10n but must depend on "con\tlngent

o i . o ) ~
/Tnteractlon“ (p. 64) S : :

g . Elsewhere (1974) ’ Bruner wrltes of the dlfference ‘

between spontaneous and cultlvated knowledge, the latter

"deeply dependent" upon 'language that is separate from o './'_

*

the contact action and J.nteractlon of peOple..- ThlS % ;

1anguage, he says, 1sf “notably wrltten 1anguage“ (p. 19) .

Indeed Bruner argues that the written word must be free L

of the context of. aét:.on fo rt to be understood" ' (p 19)

i
/

' Greenfleld and her <o leagues (Bruner, 1976)

-y . , ;
remark on the,powerful effect the use of wrltten language R

. VAR R
: has had on the, cognltive growth of the/chlldren they -

st-udied 4 ertten language dlffers from the ESpoken, - they

concluded, '})ecause J.t demands that one communlcate oﬁt/of \

4 '

the context of 1mmedlate reference“ by the control of all :

' R,

' cf the semantlc and syntactlc features used\ln cpnce tb_

L “format:.on (p._310) o , - L '

Con51derable reflectlon today on the theoretlcal

\

- framework of language beg:ms w1th an exam:.nat:.on of the
contrlbutlon made by Vygotsky. In the 19305, he proposed
a model of language development that moves from oral speech
. ]

b

S

B




I
Vs
PR
. N
LRSS
.
P
f
?
T
N
f" ’ )
\" o
VAP 3

‘ 'mages of words (p. 98) <

A language" (Vygotsky, 197§ p. 116)

""mnemotechnlc stage where "undlfferentiated" markinds

.

to inner speech to written 1anguage. o For Vygotsky, . :

.,\ . . ;
h

"language is’ /the most dec151ve element in systematlzing .

percept:.on - . words - become tools for’ formulatlng
abstractlons and generallzatlons and fa01litate the '
trans:.t:l.on from 1mmediate sensoxry reflectlon to medlated,

rational -thlnking" (Lurla, 1976, P. 49 50) In Thought

. and Langpage (19,34 1962) VYgotsky argued that the develop-

ing- of wrltlng ab111t1es dlffers from the develop:.ng of

speaklng ablllties. "ertten speech differs from oral

speech in boﬁh structure and mode of functi.onlng .« '. ,

i.In learning to wrlte - the child mugt disen.gage hlmself

x 'fro he sensory aspect of speech and replace w0rds by -

While 1t 1s true that the pr cess. of developing

writmg abllltlés is complex,""there is in fact a unified

hlstorlcal l:Lne that leads. ‘to the hi hest forms of ,written_ .

‘As the Chlld grows, he begins to place marks on

"p'aper'.\ At flrst these are meanlngless and offer no aid o

.8 Ca

to the ch11d s memory. Afterwards, he moves into the

Ea

are' "primitiv'e 1ndlcatory' signs 'to a1d recall (Vygotsky,

-1978,'/_p.' 155) Graduallya the marks are transformed to :

flgures and plctures and then to 31gns. In a controlled _

s:.tuat:ron, one can 1ntroduce quantity, color, and form

as, lelements - oonduc:we_i:o thechl_ld'_s discovery of ~the

o / '

26
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..”principlefof writing“'(bl 115) . ;Yet-ail_these ?are"

P

entirely first—order'symbolsc. ;d; direqﬁlv.denoting .
-\, .- . S - . R '-','- . ‘~_ ‘.'

-speech" which may be described as “the language of self—'.‘

S
2o

objects or actions“ (p '115)

o

ertten communication, though, 1s second-order ‘o

" symbolism 1nvolv1ng “the creation of written SLgns for

the spoken symbols of words ——the “shlfting from draw1ngs Co

. of things to draw1ng of words (p 115)

. Thls level: "requires a difficult but cr1t1ca1

-

Shlft in the consc1ousness of the learner (Elsasser and )

o

John Stelner, 1977, p. 358) where the motives become .

Il A

more abstract, more 1nte11ectuallzed further removed
2

from 1mmed1ate needs (Vygotsky, 1934/1962 pJ 99)

\

ThlS Shlft centres on the changed role of audience, who

s

now become an abstract entity 'out there 1n an unfamlliar

sense. - . :"g" " ;"’ T-.' ;-,'. : '-;nﬂf g
Psychologically, Vygotsky accounts for the trans--

formatlon from oral speech to written language by " 1nner

1,

“

dlrection and 1ntrapersonal communicatlon (Elsasser &
‘-, ‘ \

John Stelner, p- 359), Here a child's natural egocentric
speech is'abbrev1ated and personallzed.. He suggests that
there are four features of inner speech heavy predlca— "

tion, semantic short cuts, agglutinatlon, ‘and the

, combination and unity of the senses of dlfferent words.

/ .

1;. Heavy predlcation occurs when the main ‘ S
' object. of thought is taken for granted S0 -
‘that it may never be stbted at all

{

o _ﬂ,. ~-¢x..ol-'n.“.~
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: speech and “readlly assumes a plann:.ng funct:.on, ile.,

'turns lnto thought proper qulte naturally and early" BRI N
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example might be a dlary entry that makes L : Lo
no particular reference to a particular : R
..subject.. The wordlng is clearly sensible
and loglcal To an outside reader,

. be .an enigma.while to the wrlter it 1 :
perfectly clear. .
2. .Semantic- short cuts occur where "a sin
word. is so saturated with sense. ‘that ma
- words would be reguired to explain-it in =~ | . .
' external speech" (Vygotsky, 1934/1962, p. -, - -
. 148) .. 'Obviously, 'to communicate Such. a: .o
.. .saturated word is a fundamental challenge T
N .in wr1t1ng Where the challenge is met,
" . :/the written. language gives an adequate
. syntactlcal and semantical rendition that -
allows the reader to, interact with the e -
thought of the writer. Where the challenge T s
fails, the writer's words will be confused o " :
and 1llog1ca]: ‘ T

3. Agglutmatlon occurs’ where "several words ,
- - are merged into onhe word,_,,and the new word °
_ .. . not only expresses a rather complex idea . |
7" ‘but designates all the separate elements : R
: .contained -in that-.idea” (p. -148). Elsasser ‘
‘and- JohngSteiner (1977) give' exampleg, - 'such.
as undevplored (underdeveloped and explored)
,or bazz (band and jazz)" (p. 359). T

4. The comb'lnatlon and unlty of the senses of L ‘
. .different words is "4 process governed by . - . , Nt
-_'-dlfferent laws from those governing com- - ’ .

binations .of ‘meanings ... . The senses of
different words flow into one another--
“literally 'influence' one- another--so that

the ‘earlier ones are contained in, and '
modify, the later one (Vygotsky, 1934/1962, o -
p mn. . . <

g The movement, then, from oral to wrltten speech 1n a second—

.‘ /

. 'order- symhollsm séense is _med_la,ted ‘by the role of-- -11_m_er-n '

'-sp'eech. ; . e

L

Lo lnner—-speech develops from the Chlld'S egocentrlc
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. (virgotsky,‘ 193;1/l962‘, o 45) . Rev\e‘a'lli\’ng 'by' elaboration" S

hlS ,J.dea is the wrlter S task _He must be able to move

\

: from the "maxmally compact inner speech through whlch

--experlences are stored to <the maximally detalled wrltten

dellberate structuring of the web of nfean:.ng" (p.' 100) .

. This abstract quallty of the wrxtten word 1s “the main
.stumbling block“ for the young person and thus 1nst/ruct10n
“in writmg 1s critlcal for "mental development“ (p. 100)-- ’

' thlS desplte, in. Barrltt and Kroll' (1978) words, the -

“greater cognitive stress and . mental effort" (p. 52)

Second-order symbols in writlng serve as 1ndicators

,for oral symbols, as noted: ab_ove..- As one learns the
wr.ltten language, ther‘ea.is' a 'heavy dependence on spoken R

. language, "but gradually th:Ls path :|.s curtalled and spoken

language d;Lsappears as the 1ntermed:|.ate l:Lnk ! so- that

. } "~
. the_ "wrltten language becomes dlrect symbollsm that is

'percelved in the same: way as spoken 1anguage. , In effect, .

‘j.'j'._ from second-order symbollsm to flrst—order symbollsm“'

(Vygotsky, 1978, p 116) Thls po:.nt, the direct appre—:

-hensz_on of the pr:mted word, prov1des the base of the :

psycholmgulstlc theory of readlng proposed by such

scholars as Goddman and’ Smith. The 1atter (1977) po:.nts

OrthOgraphy only J.ndlrectly relates print to spoken '

. speech requlring what mlght be called dellberate semantlcs-— R

™

X the hlghest form of written language 1nvolves the reversmn .

out that reading 1s a method "of. br:.nglng mean:mg to prlnt.ﬂ '
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iang'ua’ge" »'(é., 387) . The “difflcult and pOSSJ.bly um.que '

~'sl<ille o‘ g required in. order to verlfy, dlsamblguate,

~and av01d error .. involve followxng an argument,

1ooking for 1nternal consmtencles, and thlnkmg abstractly

(p 392) Elwert (Komlev, 1976, p. ,77) makes the same R Bl

point: .“An impeccable command of the written lapguage

"depends/not on the auditory language but on th pr:.nted

—

language and on the level of education > on literacy

It is 1‘mp0551b1e, then, to conmder the writer s

- pr03ect10n of his . audience, w1thout consﬂering the

o reciprocal projectlon demanded of the reader. , Certainly

the erter learns to play both roles and in domg tha@ he

o creates a role for the reader to play. _5 Ong (1975) writes

of. the "fictlonallzlng ,laigt both wr:Lter and reader must

R

'_ do 1f a piece of writlng is to be a success., (Indeed he

’-would prefer the term readershlp“ to ._"audlence," the

._}n

" erters construct 1n theJ.r maglnation, clearly or yaguely, e

"an aud:x.ence q:ast in some sort of role and readers must .

latter bemg a COlleCthe noun“ and the former 1nd1cat1ng ’ .

»the dlstance there J.S between writer and reader (pp 10~11))

i ..

1n turn "learn th.‘I.S game of llteracy, how to conform

themselves to the -pro;ectlons of. the wrlters they read, Y ,'

- - .~

'or at least how to opera‘te in terms of these progections
(p. 12) How does the wrlter learn to fictlonallze? Not

from the sw:.rl of life about him but £rom earlier writers h

" who were fictlonalfn.zing in thelr 1mag1nation aud_lenees \

F
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[

SEP TR IEREE S e SRR A




——_ _r_‘m;—i.“‘._,:._":.,ﬂ . L

TS

v

vele

that wh:.le there may be discernible stages in. one 8 wruting,

'communlcate it" (p. 86) Thls essent:.al process of

they pad learned to know 1n st111 earlier writers, and- .

so on back to the dawn of wrltten narrative" (p ll) ..

g ©

If we accept the foregoing arguments about ,}.lt— :
_ eracy and the wrltten 1anguage agaJ.nst the background of

Vygotsky s- theoretlcal pos:l.tl_ons, one "is: forced to recon—

sider the methodology of teaching wrlting. Can writlng
90581bly be- taught effectively in a. 1ock—step series of
programmed Skllls 50 that one finlshes J.nevn.tablyg w:l.th a

finlshed copy? The posxtion taken here is that 1t cannot-- o

v’

v

thex:e are certainly not a sera.es of rules, .the followmg

of wh:.ch ensul;es mastery of writmg- The actual prOCess :

of wrltlng 15 a dynam1c -one, an interactlon between

thought, language, and pen., - o |

Murray (1978) sees wrlting as the "process of _

u51ng 1anguage to discover meaning “in expenence and to\

discovery,“ he contends, cons:.sts of previmon, v151on,

' and rev1s:.on (p- 86) . Prev151on 1ncludes everythmg that

occurs prlor to the flrst draft, receptlve and explo/a/tory

rafion )

exper:.ence._ "Wr:n_ters practLCe the~ prev:.s:Lon skills of

53

select:.ng. connectmg, and evaluatlng 91gn1f1cant blts of
1nformatJ.on prov:_ded by receptive and exploratory experi-' e
em‘.:e (p. 86) Murray feels that the most s:.gnificant

Btep 0ccurs when the student beglns and then‘ exper:.ences

PPN W LY R ORI 1 N

/
the dlscovery of meanlng through wrlting ( 87) Thls

v




hac S

[ ..;.;.-ql,.-...,l,,.;,.._,_,_

LU

: stage.. Because, as- Vygotsky and others 1ndlcate, wrltlng B

£

s the stage of prewrltlng that Bruner (Rohman, 1965:

~ ¢

p.,107) calls the “art of dlscovery," in Wthh ev1dence fﬂ SR

is transformed in. such a way that ohe 1s “enabled to go
o : )
beyond the ev1dence so assemhled to new 1n51ghts..' Emrg

(19789 p01nts out the 1mportant role the eye plays in thls

N

lS a symbol—perce1v1ng and symbol—produc1ng process,

" humans possess may have to ‘be. v1sually actlvated" (p' 64).:'

Cs

2

v1sion-1s fundamental Thls-"symbol—maklng propen51ty’

Emlg refers to a recent 1nternat10na1 wrltlng cdntest

for the bllnd w1th the result that "not one wrlter adjudged
1. . .

a w1nner was born bllnd v« « The wrltlng of the congenl—

tal y bllnd had a perceptually barren quallty that was

very strlklng“'%p. ,64) . L T 'Tl.m_h;e_";

'The -V151on" stage in wrltlng occurs, says Murray,

-when ‘the’ "dlscovery draft“ 1s flnlshed | ThlS stage

: usually takes the least amount of tlme and yet "it is v N

the fulcrum of the ertlng process because it sets some

ﬁbasic 11m1ts on the tOplC u "By completlng thls v1510n of

: What may?be sdid, - the erter stakes out a terrltory to

J explore (pp. 86 7).‘ ThlS phy31cal act of puttlng pen -

‘a

to paper flnlshes the process that Bannlster (quoted 1n

L

Emlg, 1978- P- 61) calls‘ antl—writlng E Emlg speculates

on other reasons why the phys1cal 1nvolvement lS no fy

To oWt

necessary { It may be hn aesthetlc nece551ty on’the part ,
of. the wrlter-—the need to see one s own marklngs on -

A

ey ‘-»d:,..:;‘.qqm;wm -
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paper. The necessarlly llnear o%ganlzatlon of wrltlng
» “may reinforce rn.somehway the work of the left hemlsphere 2
-of the:braln, also llnear 1n nature" (p. 61) . Lastly,_ y
wrltlng by,hand keeps the process slowed down" so that o
"yt allows for surprlse time" for the unexpected to: 1ntrude ;
and even take over"s(p: 61) ' As wrth prewrltlng, the ' e
wrltlng stage depends on the eye to a great extent 51hce i:“‘}%j %;
! it must functlon as- coordlnator of hand and brain. Emlg s %
.{ uotes Sartre who Sald (when he was 1051ng hlS 51ght5 '7: :“fkf‘. :
:Z}..:} I cannot see' - 'e‘.'f . Wrthout the abrllty o '

to read or wrlte, I no. longer have even the sllghtest.

p0551b11 ty of belng actlvely engaged as a wrlter my

- occupatlon as a wrlter is: completely destroyed" (p. 63) - :-q S

Brltton (1978) reports some general results w1th experl— ‘ ;'

N L

ments where\the wrlter s not able.to_read what has been }'

wr;tteni" 9The_res- were.consistent with the belief. . S 4{;l;.
: thatnwe'fogus upon end in'wiew, SHaping the utterance

. 'as~we write, and when the scene lS played out or we are
PR e

1nterrupted we get started again by readlng what we "

- . L i e et
- S
'v‘..‘.,,:‘_“;xlfr:qénw‘l\kn—“?, .

, L A b e
(R SR LN AR e N

el AT AL it e Zas S e e 11

s

,? have wrltten" (p. 24) ' Taking away thls‘pOS$1blllty i
S o O A 1
generates frustratlon. B S o @,
e : / - e N . : P
T T ' Murray s, "rev151on stage is “what the wrlter ' N 3
e R T R » . N 1
°h does after ‘a draft 1s completed to understand and communl—-_': -
v ! f L §
i g . . 1
.:.a-cate what has begun to appear on. the page, namely con- 3
' ' o S
flrmatlon, alteratlon, and deVelopment (pp. 86—7).'~There-A‘ e A
: : [ 3.
-are two klnds of rev151on——1nternal and,external.' After - 3
- . : ‘ Wh . : : . s
,‘ { . . ; s .S . : :i
n‘ ' l ! ' _i
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of language" (p. 92)

: "four 1mportant aspects of dlscovery 1n the. process of

".or come.to new materlal.

T

: the flrst draft the: wrlter zeroes in on the wr1t1ng '

T

-process 1tself, not’ 1n the sense ‘of. establlshlng correct—

ness but 1n the sense of consrderlng questlons of sub—

L

. Ject, of adequate 1nformatlon, of structure, of form,

. -

a model'that moves from the whole to the sectlon to

',‘paragraph down to word and then moves outward agaln untll

‘

the whole is once more env151oned Surely there 15 an:

e

outward and rnward 1nteractlon at. all t1mes in the process

too, as the wrlter questlons, reexamlnes, and develops

..,h

hrsudraft. Thls 1s Murray s p01nt, when he recognlzes-

-

-

4q

"1nternal rev1s;on (p 93)3 " ‘.-h .' ~'J _3-..n‘

The flrst aspect 1nvolves content or 1nformatlonr

) A
As the revision occurs, wrlters draw oh pastflnformatlon
Vi

) - Ve .
say be.relating pieces'oE~spec1flc'1nformatlon to other

'blts of 1nformatlon and use words "to symbollze and - f)

:connect that 1nformat10n“ (p 93); " The second aspect“.

concerns form and structure. “As wrlters brlng order t0-
. .

"chaos,ytﬁgborder brlngs-the wrlters toward meanlng _(p.93);

o

The third ~aspect is that of language.f The selection,'

' rejectlon, .combining, and sw1tch1ng of words enable v

writers to "dlscover what hey are'saylng (p. 93) The

-fourth aspect may be ‘called v01ce,r"the way- in whlch

-,

'wrlters hear what they have to say, ‘hear thelr p01nt of -

-~

The actual process here suggests S

They dlscover what they have to.l

. :::‘.:.;_F',',.\.. ..a.u:l{m&..;su.,_
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f v1ew towards the subject thelr authorlty, thelr dlstance

”lfrom the subject" (p 94) ' Murray notes, 1n conclu510n,

-,

that the greatest fear of mature wrlters 1s the absence a

'of dlscovery—-“they may . know too much t00 early 1n the

twrltlng process (p 94) : ﬁ o o ,5

7
|

External rev151on concerns what is commonly known "

fﬂas edltlng, the preparatlon of the scrlpt,for the actual
'L’reader audlence. The wrlter looks at the conventlons of

.‘form and language, mechanlcs, and style, 1n short, at the

vexterior appearance.ﬂq In terms of tlme, thlS is a very

0

short stage compared to the external rev151on whlch com—

s

' pos1t10n texts empha51ze at length v It is qulte probable

that “1nte111gent ch01ces in the edltlng process can [not]
be made unless wrlters thoroughly understand what they

have sald through 1nternal rev1s1on (p 91)

- u

As we would expect, the eye is the major vehlcle

v,

by. whlch the wrlter're-scans and reviews what has been
b

. '.wrltten. And, as’ Emlg (1978, p 66) p01nts out, aural

' re-scannlngflslnot an adequate replacement for v1sual re-.

'scannlng " The reason 1Suvery 51mple.u The.aural~method

/-
depends on mechanlcal, 51ngle speed dev1ces such as the

tape-recorder, whlle the v1sual re-scannlng "permlts

1nd1V1dual rhythms of rev1ew" (p 66)

Elsewhére, Emlg (1977) reV1ews the theoretlcally-:'

based connectlons between wrltlng and cognltlve develop-’

I ment. She concludes her artlcle by con51der1ng those

R »
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‘.’learnlng strategles that apparently follow from the theory
. They are those which: . o ‘:, 0 S

'l.- prOflt from multi- representatlonal and
1ntegrat1ve re1nforcement-»" :

2, ' seek self-provxded feedback both immediate .
" (revision and review in writing) and long,
. term (wrltlng provides a record of evolutlon
= o of thought since writing 1s eplgenetlc as
‘ ' Vprocess and product)L

".-T3.  are ‘conhective through (a) generatlve
g ,conceptual groupings both. synthetlc -and ,
- analytlc (writing establjishes conceptual ,';./_L
‘groups through lexical, 'syntactic and - =~ Lo
.rhetorical devices), and (b) proceeds L R
- from proposltlons, hypotheses, and other- )
. elegant summarizers (writing' represents
the most'available means--verbal language--
. for economic. recordlng of abstract for- . . }
mations),.. ) . _ o B S
. . . y . e
4. rare. actlvely engaged, personal and nptably pe
' self-rhythmed (all are attributes of e e
wrltlng, process and product) (p. 28) -

\"
-A number of research studles 1n the past few years

- jhave ‘drawn attentlon to certaln student behav1or whlch

: reflects ‘the close relatlonshlp between cognltlve develop-

:-‘;‘-‘1‘\\'-%'—‘&_’”.1-:‘—:&,;,;,__,;;_‘-‘:"'- v

ment and wrltlng Stallard (1974) noted 1n hlS study ‘{h

A

that the good student wrlters (as compared to a control

e ST U R

ﬁgroup), (l) took more tlme to contemplate the assignment,

l':(Z) revxsed more, espec1ally durlng the process 1tself-

1.

:‘1(3) stopped f%eguently to reread and (3) had a clearer

S RN S PO )

perceptlon of purpose.° “The 31gn1flcance of these behaV1ors

weart Tere ek

lles in what they might suggest about the cognltlve pro— _h

L

. 7ces%es good wrlters use’ {_..aaThat k;nd of wrlt;ng may~ '-“QV'. :"ll
jbe'an‘act'of perception-and conceptualizatlon," SUggestedg7:'

K ——. . BRI . . 3 . .




f.on:the page"'(p 218)

i known studles on the composrng processes Graves

“of .the currlculum under the umbrella of 1anguage. Stat\\?-
ck N N

i that language has a "heurlstlc functron" (4:10), Bullo

37

Lo e -l . . ' . . ] L
by the wrfter's-“need to'take'note'of what is evolving

.\

Emlg s (1971) study of twelfth grade writers and

"u'Graves (1975) of seven—year—olds -are. two other well—/

.

1dent1f1ed two . types of wrlters——the reactlve and the

.reflective The former type "uses erratlc solvrng

'strategies' whlle the reflectlve wrlters rehearse llttle

before wrltlng, perlodically reread, and show ‘a grow1ng
|

sehse of audlence (Petty, 1978, Pp.- 79- 80) h?p S

AN

L
t, .‘Recently, ‘the conCept of total staff responS1blﬂlty

for the teachlng/of student wrltlng has been glven some

-

‘.attentlon- the result, in- part it would appear, of the

theoretlcal framework noted above. The'Bullock Report

'_ was released 1n the same year that Brltton publlshed hlS

team s flndlngs. Comm1551oned by Her Majesty s-Government,

~Bullock called for a.more unlfled approach to a11 areas

Sees the teacher as. lnterviner,'constantly "1ook1ng for
opportunltles to 1mprove the quallty of the utterance"J
(1 10) “Marland (1977), a member of the Bullock Commlttee,
calls\for the teachlng by every teacher of language skllls

essentlal'ﬁ6 his or her ‘own subjects. All of thlS has <

- J‘ “
. 47

led to the establlshment of Iwhole.school po11o1es

ghout England.
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' on the part ‘of subject teachers, gave helpful hlnts on }

~ . ' AAKIT

>
In the Unlted States the Bay Area ertlng Pro]ect ;

was founded in- 1974 The project, under dlrector James .

a Gray, has taken the approach of gatherlng teachers durlng o

.the summer for 1ntens1ve in- serv1ce ln wrltlng., Thls :

J

B .tralnlng empha31zes not only materlal and technlques but

teachers themselves wr1t1ng on a dally ba51s (Nelll 1976)

"In the‘summer of 1977, the prOJect moved into the subjects

of Math and Soc1al Studles,\thls move based on the premlse
o

) that wrltlng can be used as a strategy for learnlng (Gray/

& Myers, l978) Thelr type of programme has moved across
the Unlted States, w1th some unlver51t1es dellberately
usxng the Bay Area model (Greer, 1979), andlothers,_sﬁcht
as the Unlver31ty of Vermont (Parsons, 1977),[developing'
thelr own model w» ‘_ . _ o s \
V Donlan (1976) developed hlS approach by addressi g

dlrectly the sub]ect areas of Science, Soc1al Studles,.

and Mathematlcs.‘ “In each, he examlned-the textbooks,;

\

- analyzed the klnds of wrltlng called for, and consxdered

the number of 'helps' each a351gnment gave the student ln

- the wrltlng task. Donlan called for’ greater respon31b111ty

v

,

. = _
.- how to achleve thlS, -and reasoned that the English teacher:

be seen as a, COnsultant 1n wrltlng. ;
. R '
: In England the SChOOlS Coun01l Project: has

A \ ‘

publlshed (Ward Lock Educatlonal) a sernes of booklets,‘;

.

"some of which address themselves to the concern sub]ect

»
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. “cedures te

' of the Brltton model 80 tﬁat the student draws‘on hls

" ...' . In summary, then,'

; 1nteract1ng one by its very nature,, leen these con—

R ~ .
o ffi.”f:tf‘ Ttk “?fi‘- ‘

area teachers should have for developlng posmtlve att1~ TA

'tudes towards the wrltlng students\can produce.f Ba51cally

the approach taken, as- in D‘Arcy s (1978) The Examlnatlon

ZYears ertlngkln Geography, Hlstory_and Soc1a1 Studles,

-ﬂfor example, 1s to espouse the bellef 1n the concept that

knowledge and the learner are: not 1ndependent of each -

'other, and that the only way to know 15 to make new

informatio one's ‘own. . Then- follows, through dlscu551on
\ N . -

and the'ex fination of student scrlpts, suggested pro-'
chers mlght use 1n de51gn1ng wrltlng a551gnments
which-help students make 1nformat10n thelr own. The .

'klnds of wrltlng argued for cut across the varlous parts -9;

—

own’ experlence and\é//s —hand 1nformatlon as well as’ the .

\ . . -

texts and other.books;:.j _
‘ 'he people cited in thls chapter
argue for the contlnued neegd of wrltlng in a llterate
,soclety. 'Some 1mportant wo'k has been started 1n.addres-
;51ng the questlon~of how thi role of student wiltlng
'mlght be strengthened in the[school system.//lhls is,_
because of “the close t1e between cognltlv development '
and wrltlng : Flnally, th;re 1s\ample e

1dence that-a

': sound methodology must be based on a heory whlch is an . ¢

i51derat1ons~, one can beglnzto'seek ways to help all S :ésf—’?i

'!_ ) T v o

Loy 0 _*1,mwu-wmh“h

h

P

. 2 . 3 . /"
more abstract sec0n ~hand-’ ghformatlon normally found ‘in '
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',flnstruct;on in thlS chapter that thls study seeks to .;;:E

M v
4 ~ LTSRS A
N
- - LTl —— - ey mem s e e . -
N 4 ) -
v
.

teachers ellc1t student wrltlng that fosters the develop—
/\

ment- of each student s 1ntellectua1 capac1t1es. It is

“

“_in.the“context of the kn0wledge about Writing and Qriting\’

descrlbe the present writing practlces in flve dreas of

~‘the. hlgh school currlculum in Newfoundland and Labrador.
. L . ,
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: CHAPTER IIT
DESIGN AND PROCEDURE
}. L ,

To ellClt 1nformatlon about the use’ of wrlting 1n.

“the classroom, surveys were carrled out w1th both teachers .

:and students. From these surveys, the researcher attempted

to get 1nformat10n that would allow for a’ descrlptlon of

.the practlces of teachers and students 1n the. use of

wrltlng in five areas. of the currlculum Ain Newfoundland——'f

: Engllsh Mathematlcs, Sc1ence, 5001al Studies, and Rellglous

Education., ‘No attempt was . made to evaluate wrltlng as

-

product elther 1n terms of aSSLgnments by teachers or of

pleces of wr1t1ng by students.
/

i ' In. early October, 1979, the researcher approached
‘the prov1nc1al consultants 1n Engllsh, Soc1al Studles, and.'

Sc1ence for the names of twenty-flve teachers each in,

.'thelr subject areas. . The consultants were’ ashed to-keep'

,.

the follpw1ng factors .in mlnd }n suggestlng names. that

teachers come from all over the pr.'fnce——Labrador as well

/

as/the 1sland the small rural school %,YSE}cE§~EBg”CltY

school, that there he_male’and’féﬁale teachers, that sone e
-hat there t

__’,/ --. -
balance be struct between junlor and senlor hlgh teachers,l

that suggested teachers be regular ‘as well as department

L Y
head teachers.' Slnce there were no prov1nc1a1 consultants
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in Mathematics or Religious Education, and since no one

' at-the Department of Education could'suggest a”list of.

\

teachers in those areas, the researcher approached super—'
M~
. visors’ from dlStrlCtS across- the 1sland. ‘These people,‘ff

: who happened to be at a conference in. St John s in early_

October, suggested the names of twenty—flve teachers each
in the two remalnlng subjects.f They too were asked to~
keep in mlnd the varlableS'noted above..

The number (twenty-flve) may seem a small sample -

~1n each subject area. - It was reasoned that the names of

teaghers whlch Gould occur to prov1nc1al consultants

and dlstrlct superv1sors would most 11kely be the leadlng _:'.

. teachers 1n thelr fleld though not necessarlly in thelr,

use of or v1eWS on wrltlng. Nevertheless, these same

teachers mlght well be the most 11kely ones to 1nf1uence
s

'fllthelr colleagues, both locally and prov1nc1ally 1n the -

comlng years. ) ) -‘ o S )f
A questlonnalre was then sent to the one hundred

and twenty—flvp teachers acrdss the prov1nce. Thls ques—

© area of»the,state.. The flndlngs ‘of the survey were pub—

'tlonnalre was that de51gned by Dan Donlan of the Unlver51ty

,'of Callfornla at Rlver51de,'and used Wlth teachers in that

" of Engllsh» Donlan s startlng p01nt Was the premise that

'1f one can speak about readlng responsxblllty across the

currlculum, then perhaps the same can be sald about wrltlng.

dlished'in'the Eall, 1974 issue of Research 1n~the Teachlngr
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~“He therefore de51gned the questlonnalre to help determlne'

the quantlty, the purposes, the teachlng technlques, the

-methods ‘of evaluatlon, and the attltude of content area

teachers to the teachlng of wrltlng. The results allowed

. Donlan to make certaln tentatlve hypotheses about the way

. was a question whlch allowed respondents to 1nd1cate

lelOW‘up 1nterv1ew.

——

wrltlng was belng used in the Rlver51de area.-

: tlonnalre was also used by McGee (1978) as a part of her

research dlssertatlon 1n selected central Florlda h1gh

schools. One addltlon whlch she made to. the Donlan survey
f -

1

: whether or not they would be w1lllng to part1c1pate ln a

Thls questlon was kept in the present

survey. /Slnce the educational system 1n Newfoundland lB
|- .

i denomlnatlonal in nature, Rellglous Educatlon was added j

Business Educatlon, 1n

e

as one of the major subject areas.

contrast, was omltted on- the grounds\that relatlvely few

—_schools across the prov1nce offer the subject.

- stage.

-proved im90551blef

The questlonnalre was followed by an 1nterV1ew ’f‘:
It was the intent of the wrlter to 1nterv1ew
twenty-f1Ve percent of the teachers who were w1111ng to
part1c1pate ln such an’ 1nterview, as. 1nd1cated in theirlw

survey- questlon de51gned for that purpose.- The furtherti

':1ntent was to draw these teachers randomly from respondents

.in. each subject area from across the prov1nce. Thls Soon

Factors such as distance, cost, - and

T . |

ThlS ques— o
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-

"original‘form

: were teachers who -had experlence 1n the prov1nc1al school
-, of Newfoundland students.

’
e

1nterview questlons was for teachers to produce evaluatlve

commentary not sought on the Donlan questlonnﬁlre
the local need
_}of wrltlng asked for 1n the texts\presently in use 1n the

?proV1nce.

,ftaken, the wrlter arranged through the . offlce of the Head .. .

of the Currlculum Department Memorlal Unlverslty, thh
"the Junlor DlVlSlon Engllsh Department for the survex of

selected flrst year Engllsh classes._/These classes were L L ; B

44

a
Several respondents ant1C1pated thlS and‘

‘made comments on thelr questlonnalres.1

these comments is contalned 1n the appendﬂx.

—

A selectlon of
In order,
then, to reach the twenty—flve percent level 'in each

subject area, the researcher sought other volunteers who

\ . \

‘were: w1th1n a relatlvely close d1stance. As well,athese

14

system and hence were famllrar w1th the wrltlng practlces

As noted earller, the 1nterv1ew was de51gned by

McGee as ‘a- follow ~up to the Donlan questlonnalre that shell‘

had used in.the Florlda schools.; Her 1ntent w1th the : S e

A L]

(p. 31)

The six questlons whlch made up the 1nterv1ew were of a -
general nature and hence d1d not need any changes to sult '
' However, two questlons were added. The

flrst was des;gned to ellqrt teacher reaction to the klnds

The second asked teachers about thelr own

wrltlng practlces-—the klnds and the quantrty.

At the same t1me that the teacher survey was under-f”

4
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~Eng11sh courses dependlng on such factors as hlgh school

$
'.exams are placed in Engllsh 1050 where the empha51s 1s;'

-fof wrltlng shlll. Foundatlon claSSes tend to be small

-composed of new entrants to un1Versrty. More 1mportantly,

they were all graduates of the Newfoundland school system,

'completlng Grade XI 1n 1979.” Slnce the researcher w1shed

kR to get student perceptlons of wrltlng rn'hlgh school, 1t -'_"l7; g

ﬁf-was reasoned that these students in flrst year unlverslty o= 'r,-'

"were ?pw ip a. relatlvely objectlve and evaluatlve posrtlon

fto v1ew wrltlng. In all, seven classes were surveyed, two :

: each of English 1050 and Engllsh 1000, and three of Fhe

‘non—credlt Foundation Engllsh Itwmust be noted that allbf"'

‘ entrants to Memorlal are placed in- .one- or other of the

I~

marks and the results of a placement exam deslgned to.

&

1ndlcate somewhat the 1ndiv1dual s wrlting ablllty as well

N

as knowledge ‘'of grammar and mechanlcs.f Thus, students

w1th the highest marks in. both hlgh school and placement

'mostly on llterature. In contrast, students who show a'

.

marked weakness 1n wrltlng ablllty and who have relatlvely"

-~ .

- low marks from h1gh school are. placed 1n the Foundatron

v

4course where there 1s a heavy emphasis on the development,

. 80 that the idea of,lnd1V1dual attentlon can be maxlmlzed o

@

"_Students wrlte every day 4in. these classes and there is.r'

S ]

-.relatively 11ttle'time glven to the study of- llterature.i'

Because students only get placed 1n Foundatlon‘Engllsh 1f‘

,they have a. severe writlng disabrllty, the course-has a»

' . [ . -
e . . L 7 . ' hd
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. non—credlt status, a sore p01nt w1th the’students and f~ L .

1

some lecturers.j Engllsh 1000 naturally falls between the

two extremes.‘ ThlS maddle course, leaves scope for the:

further debelopment and refrnément of wr1t1ng skllls as e" e

.-

well as 1ntroduc1ng the student to the unlverslty study

b
3§
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B
3
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e
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of llterature., By 1nclud1ng_glasses of - all three levels

, of Enqllsh 1t was reasoned that survey questlon answers- L
T L Pt o
N would more closely approxlmate the general high. school
~ - .

LNPR/AVIER, PO W,

;1students perceptlon of wrltlng.

. . L ‘ '
The questlonnalre was glven to the students in" - '*"‘"; -

l!

“October by the researcher hlmself 'so. that any dlfflcultles

i'_l.fh}”:ici:o which may haVe arisen otherwrse were av01ded.' The total- f-liw
| number of students who completed the questlonnalre was' .
_one" hundred and flfty—flve——Foundation Engllsh,,thlrty, ’af ’ :;un l : Q/
. { e o Engllsh 10007 51xty—four, and Engllsh 1050, 51xty—one.-' | . f
| The questronnalre submltted to the students was_‘: j”la'i"f,""

one . de51gned by, McGee (1978) and: Marcella Ky51lka at

Florlda Technologlcal Unlversrty. It was de51gned to

. parallel major 1tems/on the teacher questlonnaire, that‘is;‘.f. ~._' N

3.

questlons on. the quantlty and frequency of wrltlng..
Certaln Changes 1n-the questlonnalre were made to sult

f‘the local 31tuation. Slnce only students who were ‘in ..

Grade XI for . the 1978 79 school year were, counted

o 1nformat10n oB‘grade level was omltted in* favor of the R I L

level of Engllsh the’ student was presently enrolled ln.

And because of the level placement in the - unlver51ty ST
~. *J‘ N " . , N e

H ’ ’ . . - R N N N . -
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.\Rartlcularly relevant to the s//,ey The phrase "the lastf

oo

. . .‘ N
e :

programme,. Verall grade average was omltted .as not ;;
O\ ““
completed gradlng perlod" was felt ‘to, be probably con—
3fu51ng to many students.: PoY thlS reason ~and because the

*researcher wanted all the answers to arlse from a commonly

.;icons1dered length of school time, " the phrase was changed

r[to “from Chrlstmas tO'June last year." Since thlS was

” Fe

"p01nted out to. the students ‘orally by the researcher, he

~a'1s confldent ﬂhat confuslon was avhlded One other changerp

f was made to the questlonnalre--the subject areas llsted

'“j,for the students to conSLder were expanded to 1nclude

RS

Rellglous Educatlon.

-MeGee s questlonnalre also 1ncluded the 1977

Engllsh Journal "Readershlp Survey," -a study 1ntended to .

vdlscover the varlety of wrlting act1v1ty students spend :-

o

'tlme on ;n high school. ThlS survey was exten51vely tested,.

in the spring-of 1976;% McGee added "lab notes .as another

'fclearly dlscernlble form of wr1t1ng act1v1ty. ThlS survey

~

'1ncluded the Engllsh Journal sectlon w1th McGee‘s additlon.

—

. McGee' $ flnal questlon was an open-ended statement
'calllng for the student s reflectlon on the role that .
wrlting was expected to f111 in hlS future. "I would llke
“ to learn to wrlte ;_} " Agaln the researcher s presence
‘durlng the survey ellmlnated any possrble problems w1th
_thls questlon.; The statement 1tself was developed ‘and
:tested by McGee in- Florlda—based research As a result.of
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fthls done. to dlscover 1f there was a contrast between o

- her testlng‘,’ McGee was able' to posit certain categorles .

-- KOS

1nto which answers could be expected to. falI Collége, '

’ Career or Future, Improvement of Communlcatlon, {&udJcence,.

oy .
Specxfied Forms, and. Self Satlsfactlon. "

-

Flnally, the student survey was followed up’ by an“'

interv'i'es stage. Twenty—flye percent of the students who-

) <':omp1eted the'questionnaire ‘weré randomly chose'n" from each L

d1v1510n of Engllsh and 1nterviewed 1.n late November.'

'The varlous 1ecturers were klnd enough to cooperate by TN
v allowxng students to leave, class one by one untll thls - Y Ik
Ilo ., ', . . l- . . N . 7 o . .

stage was completed.
‘Bs ‘with the ‘questionnaire', s the interview.'structure. '
followed that developed by McGee ) Its purpose’ was to

ellClt perceptlons on wr1t1ng in an. open—ended context

- As in the survey stage, the 1nterv1ew bas:.cally asked

students to reflect on. \thelr hlgh ‘school years and the ,/1 RN

role that writn.ng played in those years. Agam the sub— C T
ject areas were expanded to J.nclude Rellglous Educatlon. . S
One other question was added to McGee s 1nterv1ew form,
hlgh school - and unlve_r51ty wr.ttlng as percelved_.‘by thev : '__
students.’ B L

).

Analysis of Information . .’ -

=]
|

. As each teacher's questionnaire was received, the

. ' oo - . . . . : i -. s s :‘
. data for each question was r_ecordeduln_columns' that reflected:
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. and Engllsh——m ‘the hlgh schools of. Newfoundland and

- the varlety of answers in. each subject area._ ‘I‘hese were’

then comp:.led to reflect the overall results of the L

P

questlons in all the subject/areas. ‘These compllatlons .
form a regular part of the chapter follow1ng. '

The student questlonnalre was- much- more easily
handled as most questlons called for or el:.c:.ted only :

s:.ngle answers.' Agan.n, the compllatlons ‘of the student

answers are gu_ren_ as '.part of the,next qhapter. o

e
9

" The interviews', 'te'ache'r and student - Were' h'andled '

1n-the Same manner.. Recorded answers, e1ther by hand or

1

tape dependlng on the W1shes of the :mterv:.ewee, were

tabulated in general areas of consensus

In summary, then-, thlS thes:.s alms at a. broad bas;.s

A

of J.nformatlbn through ‘a four—part de51gn. The result is-

\ .
» ~

a descrlptlon of the wrltlng practlces in flve subject areas—- o :

Mathematlcs, Sc1ence, Rellglous Educatlon, Soclal Studles,
/
Labrador., Thls was achleved through the use. of questlon—'
nalres and 1nterv1ews, two of each form glven to elther
teachers or students. These prov1ded the raw da.ta achleved
hrough the tlghtly structured questlonnalres and the
narratlve responses of teachers .and students to open-ended

1nterv1ew questlons. The results of thls four—part study

. and the various relationshlps that ‘were noted in the

surveys and 1nterV1ews w:.ll be’ consa.dered in the next ‘

)

chapter. " .
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" no wrltlng a531gned 1n the1r classes, whlle the other made

Cot

. \ C -
3 ’ 0 g e | ‘/
. - CHAPTER IV . .,
/" 7 TEACHER QUESTIONNAIRE

As descrlbed in Chapter 1T, the teacher sample

1ncluded twenty—flve each in Engllsh, 8001al Studles,

Rellglous Educatlon, Mathematlcs,'and Sc1ence from across

the Prov1nce of Newfoundland and Labrador. A total ofdoneﬁ

hundred twenty—flve (12§) questlonnalres were dlstrlbuted,

1

of which nlnety—one (91) were returned for a total return

of Seventy—three C73) percent. The nlnety—one 1ncluded

.four questlonnalres by Mathematlcs teachers with no data

: Three of: these four 51mply made the comment that there was

the following comment: "ertlng is reduced to learnlng :
to spell correctly and wrltlng srmple sentence explana—

t;onsﬂ" One Rellglous Educatlon teacher returned hlS

‘ questionnalre w1th no data and the comment that wrltlng'

v

S hlS classes 1n the past two years had been conflned to

"essay examlnatlons and answers to textbook quest;ons..

In addltlon, one Engllsh questlonnalre was returned w1th

no data. and the comment that the respondent 1s now. a

Prlnc1pal and does not teach enough Engllsh to sUpply

answers to the questlons asked These 51x no- data ques— :

tlonnalres were used . 1n the total nlnety—one to flgure

\
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o ,"'waere~1ower thanfthejother three "subject areas. Surelyf

o \&< o 'studles whlch _the current study repllcates// Table l shows

e

'the percentage of return (73%), but in no. other totals
._or percentages;‘ All calculatlons based .on the total number ._fh:

;of respondents were based on the flgureuelghty flve, the

number of. returned questlonnalres on whlch data were

7 -

reported.

e . Lo . - . - ~

The seventy-three percent return was consrdered

y

‘ Qqulte satlsfactory from an overall p01nt of v1ew. AThe
" ) R N N
: spec1f1c percentages for each subgect area were also ade~. -

‘quate, although the sub]ect}areas of Mathematlcs and Sc1ence

thlS was to be expected, given”the nature.of»Mathematics‘

" tane, .
o, wra, S,

and 801ence and glven the probable absence of\concern about

o *
. t

T .wrltlng by many teachers in those subjects and thelr

reluctance to venture 1nto the area. of student wrltlng'

The opposlte 51tuatlon probably holds true 1n the other

subject areas of Engllsh, 5001a1 Studles,band Rellglous

Education, where wrltlng, .no matter what the practlce of ;:Ifﬁ

-

1nd1v1dual teachers, 1s con51dered a hlghly demanded Sklll.

N ~ﬂ The dlfferences in the ‘number: of" returned questlon—
M . . . \

naires‘on whlch data were reported was not con51dered.a
problem by thlS 1nvest1gator. The teaCher'survey'section-.\ .
constltuted only one part of the- four—part de51gn df the

N

,studxf—and as will be demonstrated later, the resuﬁts

often correlated hlghly w1th those of the Donlan and McGee

the d;strlbutlonfby demograph1c1data-of teachers_reSpondlng

-
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) ‘ CTABLE 1 .. -
) - Demogréphic.Data.of_Respéndéﬁts-f:.' .
'1 - —
: ‘Religious .Social '

' Science  Education  Studies Matﬁematiés- ‘English _Total

~

T qhe 7 . g R NN BEENEEY: T
oo T s 10-11 -1z 13 - 10 S 10 . - 120 - 58
o - B T T 1 P P S R T
S NA . - T [ TR |

e~ s
o

s
B -t Ay

S

%

et

ot

L B -_-: ’ .-?'.-\
e L T e

Average Years ., ., o . 9 12 5 1'-H-"-f3‘ 1 R ~/<1
Experience ~. .- o s : f ST e S :"ﬁ, e . o )

Range of g9 o 2-1970 00 3-19 0 5-22 ‘5-21 .
Exper;ence T o L ’ . . e

Male - ¢ 120 o 15 a8 0 - T 140 0 w4 o130
' ‘Female - B Y A - 1 CEw 17
-~ urbam*- - .- - 3 T T S TP SR

'l

A,

" *Urban. defined as St. John's and Corner Brook . . é
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.. to the '_survey :

'and McGee s, thlS study prov:.des the data in relat:.on to

In analyz1ng the results of the teacher survey,

the follow1ng must ‘be- kept in mlnd - In ten of the eleven‘ .

as approprlate " Only ‘the second questlon was des].lgned

for s:.ngle response. Of the questlonnalres retﬁrned and
answered only seven (7) percent had a 51ngle item marked

on each of. the eleven questlons,‘ the remainder checklng

-

multlple _J,tems. (Only two respondents Omltted three or

fnore qdestions. These were Mathematlcs teachers) There—

fore, ‘an analy51s of teacher responses to each :Ltem con-

s:Ldered separately in each questlon w.1ll gJ.ve a percentage."

totak in excess of ‘oné hundred percent. That was" the \

. procedure used m both the- Donlan and McGee studles.

B

ThlS present study adopts a dlfferent approach. .
S:ane the vast majorlty of teachers responded in multiple
answers, a full descrlptlon of each answer J.ncludes the

varlous comblnatlops of items. In contrast to Donlan s

.questlons, teachers were d:.rected to check as marty J.tems

the rJ.ch var:Lety that teachers use in® approachlng wrltlng.' .

For example, the five items in question 5 were checked
T | o
‘one hundred'seventy (170) times by seventy—elght respon-'

dents. ThlS s:.mply means that most teachers use a varlety
<

of. methods in teachlng students “how to er.te asmgnments» h
- .

and thus do not tend to use only one, approach. _ The
checked 1tems have been analyzed by content area to

4 )
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 ‘determine what .are the’ various methods, single and mul-"

' tiple;~ used by teachers. 'i‘hj.s procedure'has' been used -
- on all questlons where teachers checked more than ‘one

item. It is this dJ.vers:.ty which thlS study attempts to

P

. preserve. _
' The figures J.n the body of Tables hext to the
' "name of the descriptive item are the number of responses o e
“'J.n that‘/descrlp,tion. : The total column for these numbers,.' ‘
: is_ tollowed by the percentage forv each total co o
. 1. How long are. the writing assugnments you glve
' your students? )

C

a) under 100 words, ‘

Ve L

b) between 100 and- 300 words,

L c) between 300 and - 500 words,

T .qa) between ‘500 and 1; 500 words, ,

< e) over 1,500 word_s._

,

e The results show that teachers favor a balance

P between the short and medium length ass:.gnment"*’w:.th a

ATy 2vN

S oo . . tendency to stay away from ‘the long ass:.gnment. ,‘ Eleven N Lo \‘
. . . e . - . ‘ b
percent assigned wo:k under 100 words, thirty-one percent

between 100 and-300 words», twenty—five percent between-

Ty _. ' 300 and- 500 words—-a total of sixty-seven percent under

o .' 500 words. Twelve percent ass:.gned work between 500 and

-1, 500 words and only two percent over l 500 words. vIn‘
I

, addition, a number of respondents checked multiple items A

S g st T T B e 4

thus indlcatlnq the:.r a951gnment of various 1engths. o SRR 3# |
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= answers show "a tendency for balance. Thus f1ve percent
' ass:rgned work uplto 300 words, four percent ass:.gned

© ' between 100 and 500 words, and a further four percent

".assugned work coverlng the flrst three’ categorles, i.e.

_7up to 500 words In a small percentage (2%) there were

short a551gnment w:.th the once- a—term long essay or

- research report

. ldentlfylng the length of wrltlng ass:l.gnments demonstrates

-'that only 5001al Studles had a clear percentagk (11%) in
,the 1; 500 word
group. Sc:.encewt\eachers favored the 300 500 word ass:Lgn—
"1 500 word assxgnments (25% and 19% respectlvely) .
'Rellglous Educatlon teachers tended to str:Lke a balance

between the two categorles of 100 t6 500 words (35% and .

"Sltudle.s teachers (28% fox each' category: 1_00—300 and 300~

500). English teachers tended to favor;the 100-300 word ~ . g
_cate‘gorles 300 -500 - and 500 l 500.

'varlous subj ects .

. . - . . PRI c
—

. Agaln, as n&ted above w:Lth the s:.ngle ltems, ‘the multlple o ’

two extreme 1tems checked 1nd1cat1ng perhaps the regular

:/'

A content breakdown of the varlous categorles

b

plus category. Mathematics teachers favored

,~

(63%) the under 100 words category more than any other ' .: J

ment sl\lghtly (43%) over the 100-300 word and the 500- E

30%, respectlvely) ThlS was. equally true of Soc:.al

a551gnment (40% ‘but w:.th flfteen percent each J.n the

=
’

Table 2 shows the dlstrlbutlon of J.tems in the

uq..rﬂp._bmlcw,h
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~ e 20 Over a's perlod of 4 school | year, how 'manywlrii':"ing'

-ass;rgnments do you glve?

5):

“'b)

\ R _

0

79 -

10-12 .

13 or more

The results show a fa:.rly even dlstrlbutlon between teachers'

‘ who did not frequéntly utilJ,ze wr:.ting assxgnments as partK

'of thelr 1nstruction and those who d1d Twenty-four per-—

cent gave 1-3 a551gnments, twenty—one percent gave 4 -6;

_nlneteen percent gave 7- 9, fourteen percent gave lO 12,'_'

. 'and e;ghteen percent 13 or -more. Overall then, forty-f:.ve -

. percent of the respondents said they a931gned an average

A IAY

of less than one asslgnment per month whlle flfty-One

I\

: 'perCent Sald they ass:Lgned one or - more‘ 'per ‘month. A fe’w N

:.(3%) of the respondents indicated g1v1ng two different

- d\ ~categor1es 1ndlcating perhaps a dJ..StlD.Ctlon sthey perceive

. o ",m the klnds of wrltn.ng they assxgn ' One respondent d1d

'_ -not check any 1tem.

'l‘able 3 J.ndlcates the dlstrlbutlon of .1tems on o

'the number .of ass:Lgnments J.n the :EJ.ve subject areas.-

[N

'English teachers gave the most ass:.gnments w:.th thlrty- S

.flve percent assigning 13 or’ more, whlle some forty-five

percent gave between 7= 12 Social Studies teachers

B .
) \_'surprisingly gaVe the fewest ass:.gnments w:.th thirty—one

; percent a591gn1ng only 1- 3 and w:.th a dlstrlbut:.on of

fe me e PR C—_—
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, '.TABI_J_E 3

Number .of ’_Assignment‘s'- T
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Qe 2 -Sdience' '-.Educaf._ion Studies - Y Mathematics : Eng;ish _ - Total._}.
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a 03190 6 a0 7 3 3 27 1 5 q0 4

45 - . 3 .17

W
|

b 9 2 10 K _ 18 217

10 2 r;l;f "2 18  _-\-;.4:_,20 16 19
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2 Zlo_iEif. 3. 17 1§ T 35 . : 15 18-
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eleven to seventeen percent each over the other four
. Al . N .
ategories. Thls seems surprlsing, but again respondents

had been asked to exclude essay exammatlons and answers

-

CLL . . to textbook questlons,“ two forms probably 1n hlgh use

S,

[

in Soc1al Studles classes. In Rellglous Educatlon there L

1s a clear tendency for: few assugnments wrth seventy—flve

X ' . .. percent g:Lvmg between l 6 a year. Scrence, w1th thlrty-. -
L : S seven percent, shows the 7= 9 number of a531gmnents to be

a ‘.. ] L ' - L
e the favored category, with"tﬁ‘\same percentage (37) below

that number and the other twenty-flve perceﬁ:/ above 10

assn.gnments w1th the. lowest numberr (1-3) receivmg a a

..
Pl

S o sllshtly hlqher perce e than the others.
- : 0 PO ,-‘ : .

'3, What ‘e es of writlng do’ you a551gn?

/,6 ,narratlon (telllng stora_es,.anecdotes.. S
‘persona,l experiences), ; - ST

——————
3

expos;tion . gexplainmg) :;‘ .
/( o : o hc) 'argmnehta't/..ion,-" L - o ; " ,;, -_ ,
| | r ay reporting. SR : PR i

. Very clearly», exposa.tlon (explainlng) and reporting were

.the most frequently ass1gned types of wrlting 1n the five

"'content areas. Forty-three percgnt checked exposrt:l.on
o ' _ . ’ B . .
e - and reporting e.xther as separate. or. comb:mt-d categories. E

- e
AL e
R

' As well-, ;one or: the other was checked in fifty-one per-'-"

e o - N

. cent of all other °°mbmatl°n3 given By teachers. ' Only . 1"

(g

_ .two percent in total checked/nar/r’a{ic/m and argumentatlon, K RS I

either se arate y or combined, although thirty percent

’\."'f.",. - o -
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tation as'part“of"the cOmbination. In tOtal SOme'thirty-

T nlne percent of the respondents a551gned three or more Sty

types of wrltlng. One Engllsh teacher added the type o

!description' as part of the.response. .

e .

. In examining'the;typeS'of writing aesigned within '~

!

.-the eubject-areas;'some differences.are.quite apparent,-._
1as diSplayed incfable 4' Engllsh as one would*expect,
'shows a hlgher percentage (55%) than any other subject

.area in a531gn1ng all the types of wrltlng llsted

I

jIndeed be51des Engllsh only Rellglous Educatlon (15%)

'1and Soc;al Studles (5%) show any percentage of wrltlng in

/ o, - -

"all categorles- At the other extreme, twenty-seven percentﬁ

of the“Mathematlcs teachers 1nd1cated a551gn1ng none of ,

o

'the types llsted. In‘SClence, exp0s1tlon and reportlng
'comprlse elghty—one percent of the a551gnments glven w1th
reportlng hd%lng a sllghtly hlgher percentage. Rel1glous

Educatlon and 8001al Studles show a fairly- even dlstrlbutlon

'_over the three categorles of exp051t16/ argumentatlon,'

CL . in class. - . . S

'and reportlng Mathematlcs teachers tend to a531gn expo—.-

"51t10n more. than any other type of wrltlng.

4; What is® the ba51s for a551gn1ng wrltlng?

a) a summary of ‘what has been covered rn
class, )
i~ b) an ‘extension and/or éxpansron of what
has been covered in class, } N
B . v
e)a substltute for what cannot ‘be covered "

. Voo o _ . . vy
’, .. A o L. ? . . .

——— B

. -«é;‘;»nv&&.iwm
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The primary reason for aSSigning writing in the~

/

v . . five. subject ‘areas was the exten51on and/or expan51on of

v 0 “'fwhat has beenieevered in class. Elghty—nlne percent of \\\

the respondents lndlcated that thls was wholly or partly

r'thelr basis for g1v1ng a551gnments.' As a 31ngle category,-

. .

exten51on/expan51on accounts for twenty-nlnejpercent of

‘the items scheduled, ‘while only Six percent indicated S
.summary and one-. percent substltute as 51ngle 1tems. All .

‘./ o ;f" ; three comblned accounted for twenty—51x percent of the

answers, while twenty—one percent were ln extensron/
“expan51on and’ substltute comblned Thlrteen percent used
summary and exten51on/expan51on comblned as thelr ba51s

: - -
for_gav1ng aSSLgnments. )

. ._\.;'—-a_gn-r-—n -
b

e .

- . N .
S n : ‘In the partlcular subject area data,‘the a551gn-
ment of wrltlng for exten51on/expan51on purposes is,

e

1 relatlvely conslstent with. twenty-two to thlrty—flve

’ @

“'percent of the wrltlng belng assagned for thls purpose.‘

©,

In ?ddltlon, w1th the exceptlon of Mathematlcs, Wthh

Mo AT T Oy s

showed no percentage, the content areas showed a 51gn1flcant--=”- . %

,7 and falrly common percentage (20 40%) of teachers using . :%
: _ - . i
v/ ' all three. categorles as the ba51s of a551gn1ng wrltlng. . i
~ ; . Table 5 1ndicates the distrlbutlon of the data. ‘5’/77,

-

I
.t . N s,
T St Sy
NS Np Ay RS

s . RO 5. ,How do- you teach writlng, w1th respect to
S ~ _ .. your assignments?

A

LR

P

‘a) by an explanatory\assignment sheet-i'

T

-
SNz et

b X o
3 S " . )] by using a model paper for student
: ' ' examanat:.on P g :

2
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, ThE~Basis“for Assigning Wtitiné

a ) . . . . Sl PR . R L . . . ) z . A [ -

L. Religious Social . . . C N S o

Q. 47 ° Science = “Education. - Studies . = Mathematics . - English '~ . Total. - ..~ .
‘Item. ' (n) (%) ). (#) ‘i) (8) m) (%) () (®) - m) s e

T . . : . i
R 3 - ‘ P . P ~

. b.' 4 25 . 7 .35 4. 22 328

e eany

7 35 Jzés 29 .
-abc - 5731 4 20, ..5 210 - R - T _ 22 26 RN
be 1 _'rég? :,; 7 35 . 50 271 - ;'.2‘ 18 31 '1}" iéif-21" :
. . ot i .

ab . 5. - 2 10 2 11 - 10 .o1r 13l
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~o

¢} having' students write assignments in ..
class or, at ‘least, partly 1n class, v
under your superv151on,

o

_breaklng the a551gnment intosstepsfor' :
\stages and teaching each -step separately:

- e) using student'editing committees to_offer'
. helpful suggestions for fellow students
in the process of writing. :

Table 6 sh0ws the wide range of technlques that . .-

-teachers‘use to teach wrltlng., - o

'The

‘as separate

was:used-by

:by only two

ucategories,

N\

‘explanatory;

another tweﬁhy-four percent of the responses.'

‘ :
checked 1tems of thls‘questlon 1nd1cate that,

LINET
(BN

categorles, u51ng student edltlng commlttees

no teachers, whlle the model paper was used

percent of the respondents. Even in’ comb;ned_;‘"

"

these two were clearly seldom used The L

sheet, the 1n—class assmgnment éand the

..breaklng lnto steps or. stages each had pract%?ally the.
hN

'lsame percentage-(ll%—lZ%).: Comblned they accounted. for-:

. of" four'or more categorles accounted for fourteen percent
'of the 1tems. Elght percent of the teachers 1nd;cated

7no answer for thls questlon.‘i . S e

", [ 4
- .-' In Rellglous Educatlon, twenty percent of the

\
'

respondents teach wrltlng by breaklng thelr a551gnments

In Engllsh, twenty-flve percenf-of-the'answérS'Showed the';

'1nto steps or stages and-teachlng.each,step separate%y.

teachlng of- wrltlng through the comblnatlon of the flrst

_fourlcategories.

i

4 ]

' four subjects. areas show:an.even.dlstrlbution.1n.varrous -

‘.,

64

Comblnatlons
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All other items 1n Engllsh and the other .
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u.,—fﬁategories, Single'or.coﬁbined

oy,

Lo

‘6. What typgs of corrections do you make on’

. g: student papers? o L o
a)-indicating errors ;I.,.'hut notlcorrecting;
. b). 1nd1cating érrors ..,-and correctiné; |
c) 1nd1cating faulty sentences . . . but
:f + not rewriting, N Co

a) indicating faulty sentences « . . and-
correcting ( ' o
o The majority of teachers do not practice the cor-,

}recting of errors when they note themuin student writing.

? .
ITwenty-seven percent of the teachers 1nd1cate errors 1n

-

i-spelllng, punctuation, etc., as well as faulty sentences

but do not correct errors or rewrite sentences.- Only ten

/-
_percent show they follow the opposite policy, namely,

1nd1cate and. correcta Other teachers show a’ mlxed policy,_

(o}

o w1th flfteen percent correcting spelling, punctuation,
.
_etc., but not rewriting sentences., Some twelve percent

show the use of all four practices, depending, as several
[ ]
responses stated on the nature of a551gnment,,its value,

' correction time, and so on. : -._',_: S Lo

\

“The data 1n Table 7{1l1ustrate that English teachers
t

favored about evenly the practices of u51ng all four cate-
_gories (30%) and of npt correcting or rewriting (25%)
l Religious—Education teachers favored the comblned non—
correction, non-rewritlng categories (40%), as did Social

Studies teachers (39%) Science teachersvshowed a con-

‘. .
Sistent practice of u81ng ‘one or more of the first three'

.o :
.. Y

N
. \.

.,,,...\-n.w-tu!aapaﬂ-iue._ oo N

ey . e
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entage (18% 33%) 1n the %ﬁk of a11 fqrms of commentary.

fm - . e e abmem e imte s PN ety R . . - A wims - e e o )

'~categor1es but not the rewritlng of faulty sentences.

’ Mathematlcs teachers favored (36%}sthe 1nd1cat10n but non- .

‘yTeachers clearly favor the marglnal comment on both the
.form and the content of student papers. Thlrty-four per-.h
o "/

,seven.percent use the summary approaches con51dered to—

';four types of comments, no . doubt dependlng on a varlety

'}/"‘the exceptrbn of Mathematlcs, 'which’ showed no percentage o

'sin thlS category, ‘the subject areas 1nd1cated a llke per- ':

(30%) 1n,the use of marg1na1 comments. Some teachers in ¢ .‘_ o %
Sclepce (18%) and in Engllsh (ﬁS%) favored the combrnatlon, 4
LI A o

N L

68

.\U‘

/-

correctlon of spelllng,- unctuatlon, and the llke. o
. : -
. 7. What types of comments do you make on the papers'
.you assrgn? . .
a) comments abOut form . .. . written .in the .
ma\rgin, ] . ! St ‘ e S

i
nn

- / s ) —
- b) comments about form wr1tten ln the summary
”,statement- ] R A ~
'},_'c)'comments about content wr1tten in the
. margin; o C oo

'-d)icomments ‘about content written in the
' summary statement . T

’

v '

'cent make. thelr comments 1n the marglntéf%her about form .;/
> : .

and content consrdered together or separately,-whlle only.

gether or separately. Some twent- two percent use all -
. - .

1

of . factors.. o LN

L4 . .
' Most subject areas 1nd1cated a conslstent use of 0
, " ﬁ ’ ¢ : "’ ’

varlous categorles in commentlng on student wrltlng. With

7

Engllsh and Soc;al Studies showed a. common percentage

San e K
SR B
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'teachers based any of thelr evaluatlon system on content

69

—

: of form comments 1n the margln w1th the form and content.‘

summary statement. o [ B s :'_'; -

8.1 ‘What is' the basis. for your evaluatlon of" the
' a551gnments? ' .

l.

-~

'.a) evaluatlon based on content only,

b) evaluatlon based on form only,

c) evaluatlon based on the combinatlon of
form and content - (If this 1tem, which
~of the follow1ng),

d) more empha81s on content than on form

Lo The majorlty (59%) of respondents use an evaluatlon

system based on the comblnatlon of form and content but

.w1th more empha51s on’ content than on form. A‘mlnorlty

. I

f(8%) use the. same comblnatlon but emphasrze form more than“f

I3

content whlle some twenty-four percent strike for a balance'

“

'ln the1r comblnatlon. a few (5%) use an evaluatlon system

/."

. based on content only. ' f ' :."'31 ; o ',-.

v

Wlth Rellglous Educatlon (85%) and Engllsh (25%)

P

.representlng extremes, the other content areas show a -

-

/conslstent use (55% 69%) of an. evaluatlon system based on

4

‘ the comblnatlon of form and content but with more empha51s

on content than on form : Engllsh .shows a flfty—flve per-

"cent use of a balanced approach 1n 1ﬁs comblnatlon w1th

8)

twenty—two percent of Soc1a1 Studles teachers usi theje s
same approach.- Only Science (13%) and Mathematlc:QTIQ\

9; -How.arefgrades assignedfon'the papers? - o ”l‘: v

I ST o f’r
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. +a) a grade . . . with no evaluative 'comments;
'b) a drade v . WLth evaluative commerits;’
@ ST X ' : :
! . - . .
' c) evaluatlve comments :-, . with'nO'grade._

B

Teachers . very clearly (79%) use the practlce of

l

- placang a mark and evaluatlve comments on thelr student

EhY

s

r_—-am:'rn N

.perdent the evaluatlve comment alone. 'six percent indicate
/

a vfrlety 1n thelr practice by comblnlng 0p9051ng 1tems.r

All subject areas., favor the comblned use of grade

[
~

o:and evaluatlve comment.‘ Only Sc1ence‘W1th thlrty-elght
'pe cent-showed any tendency to use the grade only approach.
‘10. 'After students recelve thelr paper back, they..
I 'a)jkeep them An .5.j; thelr notebooks,, )
) "b}Ikeep them 1n classroom flles.
.c)-handle them in no systematlc way;-

- d) resubmlt them 1n revised' form’ for further
- evaluatlon. : S .

' There is a clear tendency (46%) for students to.

;-recelved back from the teacher. Nevertheless, twenty-

elght percent have no systematlc method of handllng their:? e

»papers.’ Some teachers (11%) expect students to keep the1r L
papers 1n thelr notebooks and resubmlt them for further
’evaluatlon. Few use - the. classroom flle as a procedure

for keeping student papers.,fl. . -"ale".'ffti' mg3'

v

I The majorlty of Sclence (63%) and Mathematlcs (64%)

.-teachers have thelr students use. their notebooks -as a, place

"'keep their papers 1n their: notebooks after they have been~~'

a

. ’ ’

assrgnments. Only eleven percent use the mark alone and flve o
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to'keep returned'papers..'rn the.other‘subject areas,

oL . .
/': _ there 1s a “fairly even balance between teachers who ‘have -

handle returned materlal 1n no systematlc way.

ll,J The teachlng of wnltlng should be the respon51—

"blllty of: - , e . o
f . - . . . . BT ‘- :
e . ‘ PR » I"\ ' N . ’ [N
. a) the English teacher; ,‘Q_“'- -
~ _
b) the content area. teacher-
' ST o ,-‘C) college or unlver51ty personnel o o
. 4 ' .

Most teachers feel the respon31b111ty for teachlng

‘ wr1t1ng should not be llmlted to the Engllsh teacher.

P ’j? ' Whlle some nlneteen percent did ieel that way, 51xty seven

e

ﬂ_.‘,;ilﬂ- percent felt 1t ought to be the respon51b111ty of either.

N

-the content area teachems by themselves or both the

&

"Engllsh and content area teachers. 8ix percent of-the .

. e
respondents ‘wrote- “everyone or “all teachers" as answer.
' . L

I

' S - ThlS comblned seventy~three percent certalnly augurs well

-‘for the concept of language respons1b111ty across the h

T In Sc;énce the¥e was an even: dlstrlbutlon of

Lo '_"-'. o teachers who felt wrltlng was. the responsiblllty of the-
’ [

% : t'f - {LEngllsh teachen only’(31%), o&wthe content are% teacher '

only (31%), or of both (25%) In‘Rellglous Educatlon and

.
2
3
"_'l -

[

"the content area teacher or a comblnatlon of the Engl;sh

I

?.eand the content area teacher. Mathematlcs people felt

nthat elther the Engllsh teacher-(27%) or. the content area

e
I.
Soc1a1 Studres, respondents d1v1ded responsibility to elther

thelr students use thelr notebookSIand those whose students

currlculum.‘ Table 12 1ndrcates the dlstrlbutlon of 1tems.«

v :

-

-

o i

2 g e R
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teacher (36%) is’ respons:Lble for the teachmg of wrltlng

o Engllsh teachers largely favored (65%) the comblned res—-"

pOﬂSlblllty of the Engllsh and content area teachers.
' A compar;\.son of the results of thlS part of the
study w:.th the Donlan (1974) and lﬁchee (1978) studies
1nd1cates a. general consistency with the :E.fndlngs of those

studles. All three J.nvestz.gators found that teachers

favored expos1t10n and reportmg‘ as the most frequently

a551gned wrltmg types, and ass:.gned wrltln,g as an S '

-

exten51on/expan51on of class work} Respendents used least'

the correctlon techn:.que of 1nd1cat1ng and correctlng _

“o

faulty sentences preferred marglnal comments ‘about form-"'
and . content, evaluated on the ba51s of form and content,'
a551gned grades together w1th evaluatlve comment, and.
dlsposed of . papers by hav1ng students keep 'them 1n thelr.

notebook files. _. o QT

j

b

e

Fon;equestmns which produced dlffering results
t length of writ.mg assignments, the frequency

concerned
L

.~ of those'aasslgnments, the method of teaching wr:l.tmg, and

the question of respona‘iblllty for teach:.ng wr1t1ng.

Whil’é both Donlan and McGee found that teachere preferred

short wr:.tlng ass:.gnments, the data herev' 1ndlcate a balance )

between the short and the medium—length assignment

Donlan and McGee found that between thlrty-six “and. th:.rty-

T

N

' nine percent of the:i:r respOndents gave thlrteen or _more

Y ’

. wrlting asﬁignments over a school year.' Only e:n.ghteen .

percent of the Newfoundland teachers dld the same, wh:.le

3 . . . e

: v

Gl

S TR

e

.

R Sh TN

<
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- analyzing the data.. since Donlan and McGee treat all '\

L a questrons, thz.s study showed a signif:.cant percentage o,f

,.', B about fifty percent each where respondents used multlple

g

-

e " a - [

.seventy-elght percent gave fewer than twelve assrgnments.

~

. Both Donlan and McGee found that teachers used the in--

0 ; "'.‘class wrltlng technlque aSu the most frequent way of teachlng

wrltlng, wh11e thlB survey 1ndlcates that teachers ,uSe a

rnore evenly dlstrlbuted approach of explanat:.on, .1.n—c1ass
wr1t1ng, and breaklng assignments mto steps or stages. o

. 0n the questlon of respons:.b:.lity ‘for the teaching of.

-»wr:rt:.ng, thlB study 1ndicates a closer fJ.ndJ.ng to Donlan s
results than o - McGee ! 8. In the- McGee- study, seventy four N

_ percent of the respondents felt the Engllsh teacher was

/ . . N
) respons:.ble for the teachlng of wr1t1ng, wh:.le Donlan 8- "

) R

‘ percentage was only twenty-e:.ght for the Engllsh teacher
and s;xty—s'ix for the content area teacher. Th:.s present

'.study rndicated that most teachers felt® J.t was the respon— :

o 51b111ty of bOth groups to teach wrlta.ng. It should be . '-/

noted that the dlfferences noted of the last two questions‘ o

. —-the me'thod of teachlng wrlting and the réspons:.ba.lity

' for teachlng wrltlng—-may well arlse from ‘the method of -

L R e R "

' 1te1;ns as’ belonging to one or another category and do not . R
N s
ind:.cate the number of mu.lt;l.ple angvers, thelr results
‘may suffer m the' compariSOn to" those of this’ study whlch s
<. ~

N e At R T

uses a full descriptlon for all questa.ons. . In both those ,

!

\ e . . . i o .
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‘Teacher Interview
As was pomted out 1n Chapter III twenty-flve

. percent of the number of teachers who :Lndlcated a w:.llmg-'

ness to do 80 were 1nterv1ewed for t\h:Ls part of the study..

1. ~Is it mportant to be able to: wrlte in order
~to succeed in your ‘content area?

Teachers unanlmously agreed that writlng is a

necessary sk:.ll in all subject areas. -The Sc:.ence teachers -

pointed out that students need to write good coherent

/

- conc:Lse expos:Ltory prose, and that, while it is generally

ea51er to- express 1deas orally, wrltlng prOVIdes the best

/
'~.means of logical organlzatlon. "The only way to Bhow they

°

s

“ know \1s writlng oA Religlous Educatlon teacher made the -
'observatlon that in hJ.s subject area statements alone are

o .of no -value. What is r?eeded is the explanation of - and

react:.on to, rellglousVQexperlence, and for thisg, writing

B

- own., and then comment on . :Lt Other teachers agreed that

r

‘wrltmg is- essantial to demonstrate the, understandlng ‘of.

‘:v'concepts, to communlcate one 8 knowledge, to meet the

oo
A\ L ”

ormal day-to-day/demands of subject areas, and to be able

.._'to satisfy the moet common form of evaluatlon. :

. 2. . Do you expect students to uge wr:.ting as a -
. leapnlng tool even when you do not ass:Lgn J.t? ,
If 80, in what ways? oo ",- .

' Teachers generally made a dlBtlnCthn here between

""the 1dea1* and tlne. real. Ideally, teachers felt that the

’ P A [ Tt
.

L 29

.'154 crUC1a~l The student must pegsonally make knowledge his ,' |

PP TINY)
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1nd\%ndent process of. comin to grlps w1th materlal from

T .. ‘ w_hatever--.s,ov&Q' In reality, only the best students can
R ¥ / '- 'be‘-'e'x'pected to-de- : ‘ both from a. motivational and skill

. pomt of Vview. ' ﬁ oL

- Ways that studen could use unass:.gneﬁ wrlting
L ‘ . o were J.n study Sklll develoPment such as rev:.ew, compre‘j'
] ‘ : (lj hension, note—taking, outlining and paraphrasing. One
Sc;Lence teacher thpught unass:.gned writing was the best "
L means for a student‘to expressp hlS own v:Lewpo;Lnt in an
S are@ tha‘t by. ltS nature is often 1mpersona1 o
o R '3_. -What ass:.gnments have you’ give; which produce

o good writlng from’ your students? ' .

SR e Length as a factorﬁ tlme “and material based on'

\L . v S research skill and personal 1nterpretation were the key
1ngred1ents to good ass:.gned student writlng. "’Sc:.ence

o \j ’ teachers mentioned that in Grade XI all assignments are

N ;J J text and evaluation o 1ented. In Grades°IX and x, in ' .

times too there-

u

re occasions when the more creat:.ve,
, . , ‘ ) problem-solving a s:.gnment has produced good writing. ‘
. One Science teacher made a. distinc/tion between 'sh‘iners' h
and platg:.arisers.~ “The, fomer grasp the concepts, make,
s ;:.:5 .' g thm their own, and then Qresent them welL in a coherent-
< ) _: and- unified style. quch studenkts, ,though, make up only

about one-fif h of the writers.- He felt that— the rest
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: plagiarize with the inevitable .lack of structure, sequence, ~ -

or self*expression.

In Religious Education, a351gnments for spe01f1c
<. v . oy
_value produced over: two to 51x-week periods produce good

wrltlng.: One'teacher directed students away frombpersonal:l":"
;..-1nterpretatlon which he felt often produced volume but

not much else.¢ Another found that 1t wasg the combinatlon
O ﬂ'.f' o K of- faét~and personal dlews that made the most exciting ‘ Qf“
| | pro;ect This teacher also follows a very specific o |
_writlng plan. After tOplCS are assrgned and: 1n1t1al

research beglns, a draft copy 1s submitted in two weeks.“ 9 SR

r

fThls is followed°by anoqher two to three-week period | 1 R t'f

'{' T {the final copy is produced., ' o ;‘ o . ;,“;. N I
’ R 50c1a1 Studies teachers felt the best writing came ~¥.A o ;;/

au -
K

:j‘with research papers completed oVer a three to 31x—week
. .fpe&iod the latter belng the - time frame for Gradef&I, the N

: former for Grades IX and X. Again, a spec1fic model was
w B : . 0.
' ‘followed by one of ‘the teachers. Working w1th the librar-

\.h K : “

' 1an, ‘he first surveyed material in the school for toplcs on

'”1:'wh1ch students could 40, research.‘ From a master list,
ST & e
« N students selected topics on a first come,‘flrst served hasis.

E -

0ver the succeeding weeks,\students are gulded by " N T

both the teacher and’the 11brarian as they prepare their
51""‘ S "_..v.' ;

AN partlcular topic. In addition, individual students ‘are }_ oL

.:-’ ’#’

permitted to do topics which require outside research at =

the local library or other p aces. °Sometimes an unuSual

[ PN

v .
o~ . . . - . . X e . ,_..,_v

A Y
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~.asslgnment by a student brlngs out the best wrltlng, for '

example, a rev1ew of a novel whlch dlscusses an author s

e

.v1ews rather than summarlzes the plot or. studles character..

S One po:.nt this teacher made was that most;rstudents are

'a e

'J.ncapable of handllng the time. sequence ‘one often’ takes T
. | _q./“.

e for granted J.n the study of h:Lstory

. Y
€]

Y "; Engl:.sh teachers foudd that thelr students produce

the best wgltmg on aseugnments in.a spec1f1c form, e g., 7

. , -

T e narratloq or descrlption._- Thls good writing came Mh,en

students were given at least a week to work on the a991gn-

CEN

I L -ment The most J.nterestlng pleces were often creatlve in

> nature Jbut these were not qecessarlly the. best wrltten 1n o

terms of form The best wrltten Were those in wh:n.ch

AW .

"~studentsxc'o_u-ld take theln_ éwn v:.eWpoJ;-nt -(e.g.; ,' edltorlals.)
. and 'express it Without' concérn ,about tim’e‘- restrairits. :

e ~ The Mathematlcs teachers who were 1nterv1ewed gave _
en.ther few .QxX no er.tJ.ng assugnments . 7 One teachér,' who ’
teaches other subjects as well as Mathematlcs, sald he depends

- ' - on those othe:r subjects to” prov:.de opportunltles for students

to wrlte, although readlng (e. g-, llvés of mathemat1c1ans)

Y

(S

o T 4. In your op:.nlon. why do so many students havet-, /,, " s

. .' . diff:.culty wr:LtJ.ng? .

E2n

-~ -’Teachers 'gave’'a: varlety o freasons £9r student dlf—
o o - ‘ ’ . . .

o flculty m wr.:r.tmg 2 though generally their views may be R I
. i \ '.‘ oL S
S placed 1n three dlstinct Categorles._a Most teachers fel):

o

IQ!".

the problem was school—orlented, the *ma30r fact,grs belng

B TS O e

. does play an 1mportant role m hls Mathematlcs classes. - . . o

)

ik

PR
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', programnle and teachers.

One Sc1ence teacher mentioned—that ideas and content

' are gotten across by students but without any kind of

-_; . .-:,"mastery of such skills as capitalization, punctuation, , and

':I.‘grammar. The teachers who mentioned programme felt that

Lo ' - an empha51s on such. extreme act:.vities as '£ill in’ the

) o . / - ';.blanks - and creative (non-structured, non-disciplined re v' ,_" _ :

A":.mechanids)%‘ writing actually hurt writing abilities. A poor’ )

‘ | $ ] - .background w1thout grammar and structuring practices pro- N -
- * _ B , .'_'duces much of the poor writing in high school-L Lo E AR

l . x ‘.‘, The strongest stands were taken by those who . .. . . B :«' . ’

' X - ’ - placed the problem J.n teacher attitude and methodology.

B "Teachers must look to themselves rather than /to the_ . Fy :

"'students or the curriculum,'? saJ.d one teac er. _ For what—

*y
N
A
.}4‘
*,
L
l;'
b1

. L
oF
o
¥
£2
'Tg
\ix
o
Y
)

/ever reasons, teachers have relaxed standards and this is

O PR T e
13

seen.in 'a number of ways. For example teachers 1n primary

3 and- elementary school use’, an evaluation system that is out
B Y - 4 kilter both with the high school and with reality. - z

'f"l‘hus IC's are easier to give than D's or F! s. . Another

é-.” I o example J.S the lack of teacher expectation in the high

-,school. Students give what;,'s expected of them And for

e

. ‘ -the average teacher the demand for hJ,gh writing standards '

T PIHTR

T
o S .. .
B S LA AP .

'is too much trouble, both in terms of teaching and cor--?

B rection time. A

3
3
g ) : s - A second group of teachers felt outside school

PR . .
SRS ERR SN
: ’

forces played the major ”factor in student writing diffic—'- b
A ‘( ) "’. s .., X ‘7 'P‘ ’ "- '.‘___’ ’ ",_ T .\_: . ' s ' : ’ '\- Q‘) . " e " _".' L . “, . - .. . ' Y ".E ‘.
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-w1dely The result is. that reading becomes assberated
b.

"ideas or feelings. R ' r o

‘g4

P

ulties. _ In a broad sense, said one teacher, the problem

r

1s a “by-—product of our culture. It s a media age and the

phone not the letter is the basic means of communicat:mg

. .over distance." Writing is a bare minimum in our socrety S

for the vast majority of people. More than one teacher
felt the home " thé‘ home as vacuum ') played a crucial role
in that parents don't encourage their children to read

L
with school texts. Writing, then, 1s not practised ("Who
really wants to write the way school text authors wr:.te!“)
and because the. gtsji:udent has never ekperienced a wide o ) |

variety of written language, he cannot express his own

P
. l

The third group of teachers looked to the students

themsel\'es. One English teacher reasoned that because we

encounter students in. their teens J.n high school we have - R

to realize that the biggest problem in writing is the
lack of maturity Students often do not really understand B
what they ‘are doing and this is: reflected in their written

expression. | It 18n t.a case necessarily of a. 1ack of

i knowledge but of the ability to stand off and v1ew their /‘

writing pe bjectively w1th the same kind of care’ -as’ teachers .
{

often xpect. 3 » . ,_ _ B

One teacher mentioned most of the pOlntS above in

a quest\ion f&rmat\ and then concluded that 1t was a \Very
4 )
confused 1ssue, that the de31re for perfection m writing

oy - Lo . .

f :..' o0 - <., ' - s ‘ L. v Y
’ . . . . toe 7 N
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: writlng.

e

is sought by every teacher and yet most graduate students

have difficulty writmg. "There obv:.ously J.S not one

difficulty, no one solution. _ .
. 5.- Would you 1like to- aSSlgn more wrlting to your B '
- students? Why or why not? .

! .
BIES

Generally teachers sa:Ld they would la.ke to ass:rgn

more wrltmg. Mathemat.ics teachers felt that experience

with word problems was needed as exercises in reading and
Word problems lend themselves to description and
generally students 1ack ablllty to 1magine verbally in
Mathematics. Hav:Lng stated that the Mathematlcs teachers h
sa:Ld the high school programme presently J.n use places :
heavy restr:ictlons on the use of such desa.red wrlting
assignments. | | ‘

. Sc:.ence teachers were split on the quest:.on. While .

‘ one teacher felt he would like more opportum.ties to elicit

creat:Lve work from hlS students, another Sald he would not
"Q
like to assa.gn moxe wrltten work. :

who would ordinarlly do written work are those who don‘t

' need 1t, students who do not write need to but won‘t. -,‘

5 i

Whlle Rel::.gious Education teachers feel that they

already ass:l_gn enough written work, some of them would like ~. K

to change the directlon of their ass:n.gnments to enqourage

more reflect:ron on the part of students...- ) ) _\'.,;;"- o

(S . . : ‘.

Soclal Studies teachers /would like to 1ncrease the~,

number of long a531gnments because the tJ.me spent on these

;.ncreases the need to read wldely. ,'

The result w.1ll be an

Fay -
LR A L

B e e A ——————IE T T T A

He reasoned that students




v 1

-'-'that th:l.s calls for a real/ recognition of the prollwlem, not
' '-'@ested in writa.ng itself as a form of commum.cation.‘ Othera _' oy
'-iwent on. to say that a schcol polJ.cy was needed but, more

' than that, there must be a personal commitment to put the

.those J_nterviewed gave, as examplts cf euch a pol:l.cy, . ',

""j'oPmental yrocessee in !wr;!.ting. One Social Studies teacher

g lt the first requirement was :'Iﬁor tenchers to do thenf—

& .
L ‘ iaf
- .o v’:.). :
. o - . . N R N =
- e R - ", [ . o v e G BT
.o ©
> AR .
. .
.
o L N
R . ‘ - Y ;- el
s .- . . . . ., :
¢
4 B

1ncreased capab:.lity to express themselves -in- oral and L

wr:l.tten ”forms. S Q Lo S

English teachers, J.n a llghter vein, qroan c'lt the : A' ﬂ

prospect of an 1ncreaeed wr:.ting load.. While they feltj'( “ . ._'
- they a551gned a more than adequate amouint of" writlng, they : - " .

'also felt more writln \@ﬁid.be valuable in terms of - '7' )
:.ncreased fluency a.nd the developmentﬁ*of thmking abilit:l.es. ‘ [ “

. 6 How can writing of students in all areas of "', B . : s

o ,' the curriculum be improved? SR S ' : c ;

. 'I'he mOSt common suggest:ton by far was a call for j N

,all teachers to take responsibility for: the writmg thez.r o

"'-students do._ ‘One. teacher in Rela.gious Education noted - - s .

°-\

.the off—the-cuff remark J.n the staff room, by bea.ng inter- '_ o J

v " f
M.

,policy :mto effect in every c].ass one teac’hes.; Most of

agreexnent on, grammatic’al ‘and mechanical items witl; a bu:.’lt- . :
J.n recognition or eVen penalty system. English‘teachers .‘ : | 1/ /

: .ff'-. _..we.nt beyond thls, calling for common procedures in aaae331n§, SR
monitom“g' ana e“°°“ragln9 °lear thlnking and good deVel-

.;-,'*selves what they ask of _ students. B;e felt that Social
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B S .Studles teachers (because the'y often only teach a sz.ngle '
. 1 - A W Soc:n.al Studles course as part of thelr overall teach:mg
{

“load) are not w:x.de readers themselves.a The result :.s .
N R c T that they ‘are hot writers themselves nor . are they able to _~ T
: S L show\ students how to write. “an: English teacher felt " "

< e

teachers should write whatever ass:.qmnenta they glVS* thelr

1
‘l
E R t_"' tudents. ‘ ThlS would be a\positive reihforqement s:.nce D T

R s -".'_' LT

students could w:.tness the problems the teacher herself CoAS Tl _'5 b

; would have. . The same teacher/ felt strongly that wr:n.tlng
‘ ass:n.qnments should never be given as dlsciplanary measures T
I o , . Sl ":‘...":I.;-’,'..\'.
4 Co - A A T T UL @
S by the teacher or the admxn:.strat:.on. . SR
AR B . . e - R : . . ,\. . N
AR 7. o Dcf the’ assignments called For in’ your..present. AP N
o B _ ﬁschool texts, in youx’ opmlon,‘foster student '," ' SIRCRSPIREN I B
B T C ..,_,.writing? T IR ) BT '_ ;_ R IR 1
. . T English[ teachers }elt theL.r texts‘do ask for good ' : J

I S < student& wrating 1n .the ;n y forms, exerc:.ses, ﬁugges- S z’

. R . l ., N r‘_ C , ' . ,-. ) " ‘ R

AP tanS they give. i In 13nguage texts, however, fnot every oL # 1
LT _ Aﬂ,sectlon could be se_ ) as' hav:.ng equal mer:.t. SQmetn.mes f- N -

‘ t};,precented experlences students eﬁ'uld not assoc:..ate
o . w:.th-\ others were, of a reading level Beyond the a_ve:_f:age.‘
/j o I )student. . Mathematicé teachers felt then.r texts were- 1ess u' »
. 1. N than adeqnate._‘: They would ﬂ.l.ike to. see more emphasa.s onQ ' . /
i . }-'_'?T»' verbal or:.ented problems that call for readlng a.nd w:.;itmg k

. : skills, so’ that students may ha;{e the opportu;nty to , B " o

translate numer:.cal knowledge into verbal foi-m

o e q%’" E
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& _;A".w1th 11ttle 1nference required A notable exception is

- L . :the new Blology course 1n Grade X (Lrvrng Systems) R
o oL .

Questlons and assrgnments in thls text provide for recall

- {rev1ew, ‘and summary answers too, but 1n addltlon there
,?are many opportunltles for students to apply their 1deas,!

;‘. ﬂn N - to extend thelr knowledge to explore through outsrde
. L dprogects——all of Wthh give students a change to express

]

'fathelr knowledge in wrltlng.

- Co

‘_;x;7"‘*' K f-;‘-“_' Rellglous Education teachers flnd thelr texts do.f:
: Poee L l i L
_ x A .o i have too much of the recall/revrew klnds of'questlons.f
: R . ’ BN
ﬂ \\i;/. o Nevertheless, there are questions whlch e11C1t the longer

~'foﬁms of answers as well as. a. few questlons of’ the reflec—

ﬁ.l-; e a .tlve form. For the.most part though, the 1nd1V1dua1 S

"'teacher must develop hlS own questlons 1f he w1shes to .

e

The quallty of questlon in 8001a1 Studles depends ,

.much on the partlcular text and 1ts grade level. At the

v

Grades VII—VIII level, most of the questlonlng is- factual

'1n nature but there are questlons whlch call for reflectlon

"518 too vague 1n 1ts questlonlng because lt operates 1n a -

N

-vacuum w1thout enoﬂgh facts or 1deas on hand. However,»j

St O i LanE e

'i s '-the research prOJGCtS that text calls for are excellent 1f

AT
:

the school 11brary is adequate..f

Bk At D

The Grade XT Hlstory text Twentleth Century World,

14

N . ) ' . . . o YL, . . ‘ o =N
. L U T T SRR el _
et ¢ Lo - JE T T : 5 g A : s i
. Lo o AL L e i 5, &

Questlons usually ask for srmple recall and rev1ew answersv_ .

:promote forms ‘of - student wr1t1ng other than recall/revrew.f"

and research The Grade IX Hlstory text, sald one" teacher,"li{l

|
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- in reallty these form the ba51s for the more 1nfere&t1a1

~*type ‘of questlon..

T 1nto thelr notebooks.

i One teacher mentloned flgures of. seventy-flve business and

L contlnued to be an 1mportant part of her life style.,

1s excellent in that 1t provxdes many questlons which Lo

-;ellcit concepts And conclu51ons based on the factual mate—"

.r1a1 presented.- Thus récall/rev1ew-quest10ns appear, on*

‘flrst 31ght, to occupy too much of the students timg,/but

T 8. How much and what klnds of wr1t1ng do you do
yourself? o, .

The most common type of wrltlng that teachers

mentloned was the dally preparation of outllnes, notes, and

; commentary for use 1n the classes they teach.‘ Some teachers

wrlte thls materlal on’ the board for thelr students to’ copy e
- : (_f
Most teachers sald letten wrltlng, bu51ness and . V.. -
'frlendly, was thelr blggest out31de work type of wrltlng._
/ . PR
'thlrty-flve frlendly letters a year as her average output.»_r

Only two teachers said. they wrote such forms of

'wrltlng as poetry, short storles, and essays--and these qz.' ..(ﬂ"

J

'-v-infrequently-. One . teacher, who has been preoccupled w1th

/

‘funlverSLty courses over the past number of years, sald he

: now plans to wrlte more creatlve work and is serlously e

conslderlng the wrating of a: novel.-.One teacher sald she

'keeps'a Journal-for reflectlve purposes-and that-thls has e

o,

iAnother sald he once kept a journal put - has d;scontinued L o

-

_1t in recent years._

LTV
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Two teachers made spec1al mentlon offthelr use of

P , .

wrlting ‘as an aJ.d 1n con51der1ng new knowledge. 5 Para-' '

. phrasinc} and the reflective note were theu: usual mean‘s

oo of th:.s study. o ' S
W -.“'\;....'~
o . " Summary. :
1 The ab111ty to wrlte as ‘seen a 1mportant in -
all f:.ve areas of th' curricul .
2. Wrz.tmg as a means of% rocess§,ng new 1nformation
' 'was. the main use of unassigne wrltlng ‘that -
teachers expect of students.
" Y . . 3 * Good wrltlng as perceived by teachers 1nter—' _
Lo viewed was project-oriented and, largely. affected B

~ 'by the:amount of time and teachlng technlque
IR used by the teacher. . AU .

4.‘

4. - Teachers felt student dlfflCUlty w1th writmg
* to be the result of: -a) failure ‘of teachers to:
. exercise their responSlbllltleS, ‘b) a poor . -
. --background- in writing skills (structure and: .
mechanlcs) .~ C) poor ‘reading habits, d) ‘cultural
\pressures, and e) normal maturatlon processes. -

c . . -

5. .Most teachefs would like to assign more writlng_,-'

ok _but “feel hampered by course restrlctions. ) N

"6 ‘ Teachers feel writing could be improved by .
. the development and enforéement of .a school
. ,1anguage pol:.cy in all subject areas. )

" 7.. While there are some noteworthy exceptions, .’

. most texts do. not pose, teachers  feel, questlons. :

-and assignments ‘which foster‘ the development
. .oﬁ student writing. _' :

- 8. The preparatlo'xflof course related work is- the .
: ‘_primary form of’ teacher wrltlng, ‘with the latter .

, (bus:l.ness ‘and . frlendly) the most used form

; outs:l.de school. : Se .
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f,In the student survey, a11 students answered the B 5":ffltr
, . ’ questionnaire and hence the return was one/hundred percent. - fp. ﬁf{
) fAs indicated in. Chapter III the students were members of “'}.'ij‘
. certain selected first year Memorial University English [,”".;“ f"f ,:;"'
classes; The selection had been made on the basis of J f"y-';;-;ﬁ .
'1ncluding classes 1n each of the three levels of first - 'fll
' “”year Eng%ish The: actual breakdown according to lelSlon 1’-_u”“j:'u .
‘-.»was Foundation English, thlrty Students; Engllsh 1000,3 T -
. \ . . ‘.' .' ..' N
_SIxty—four, and Engllsh 1050‘~s1xty—one.-': .
: k g N ’\,\7\\ /‘ e . S o K
, , - RS e L 5 : |
1,' On - the average, how many writing assignments ,"( S T B
did you have each week 1ast year? -_T, LT R B
. % F '-%1‘000 %1050 "%.T'otal-_ RN F: &
S acc e 100 6 5 6 e e
Cobeo 120 77,0 S73 0 4L el R
- T B S 200 L PRUE- - PR F R SRR
e A s o el o 3 S
' e. More than'6 7 - 3 . 18.. - 10" N
T e T vyt " NP ‘.\,._.' . . .“ .. ’ ' . : -..-A . m?
‘ - n/30 'n/64.. n/61 .° n/155 D R
./ \ . T o . -__' . L Ot R c. e \,1
Y DY o . . w4 ’ . : o L l‘T
The majority of students (62%) 1ndicated 1- 2 writing assign- E A 1_?ﬂ
ments per week in Grade XI. .The next highest percentage ' ’ T 'ﬁ:
" was in the 3 4 aésignments per week with twenty—one percent C fo%'
o of-the-studentsgso 1ndicat1ng, The Table above illustrates Sl ifﬁi'
o L LT . . R
. E .-'l e ' \ .-:‘. . ‘ l~ -‘ ';j
s ; : af;:f o -F:i.liiﬁﬁ o ;i“'
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. teachers reported maklng no more than one wrltlng assign—'

_

e

the data of each lelBlOn ‘in. answerlng thls questlon....

o’
i

ThlS seems to be incon51stent w1th the results of

/,__

the teacher survey 1n whlch forty-flve percent of the SRS

-.

. ment per month._ However, the students were not 11m1ted to

A v
the ex01651on of essay assrgnments and answers to textbook

questrons as. were the teachers in their Survey.

. 5.2.f'Approx1mately low ' many tests aid you take B
= . 7 - during- the period from Christmas’ to June wh1ch
o llncluded essay type questlons? .

L aF - 'si00g . 81050 & Tbtéfi

e 406 jjr} . 28 13-fe:'-164«7,“7” 17
a.- 7:16 ?ﬂ;i w27 a1 s
R ‘el . More than 10 Bi'ﬁA;-52:” f'ﬂszf l,_t “50tfi.'

-~

"f;{ﬁ_”ﬁ";g/zg f'n/dQ*_fln)Gi 7 njis3.

. _One student each of Foundation and 1000 Engllsh
.o j_did not answer the questlon. oo ST

Lj'ﬁu" Exactly half (50%) of the students sald they took'

more than ten tests which 1ncluded essay type questrons-*

from Chrrstmas to June of their Grade XI ye r. In eachf“
J . R

leiSth of the students, the majority agreed with thlsf

overall percentage but there was a twenty percent plus

.

dlfference between Foundatlon students answers (31%) and

. al olj'fﬂz-f};/fg's;u_-_“o";f?';o7-uﬁf'f'y1"ﬂ-

Cbe 13 AT 2a Logentods e el U

AL A AT,




' written (answers

--ansWers \were based on' tests :.n

a

those of 1000 (52%) and 1050 (57%)

all

Once agaln the 1nformation

) ;inconsistent w1th that g:.ven 1ater

subjects. . -

suppl:Led' he're-";sele'me'*'- o

in the survey where :

students ~1dent1f1ed the forms ;Ln which they had wrltten

,.',over the- same perlod of time.~

3

v

.'r"

In that section (see #8

o essay questlons,'

P ': -'below) y elghty p\trcent of the students reported hav:mg

-j_‘-lower than J.ndlcated in thls question.

3.0 Dur:.ng the Christmas to June perlod, how many
.._.x.,tlmes were. you required to- rewr:.te or revise

La paper J.n any subject?

. o,

. '.:'-%.:\ F K

3

A 7-10 3

' ‘e. “"_More than 10 0

a0 e BE

30

62 -

by 5_9:,'.:_-_ - 63 " L
3¢ 29
2 e

Lt

Y

.:'..f_ -

" h)z_é__,_ -

n/63" - n'/'sl; * 'n/153

LR

almost twenty percentl

$1000° 31050, % bdtal - *
e Y . ) ‘ PR

" One student each of {Foundat:.on and 1000 Engl:.sh '~"
' dld not answer the questiou. St

kn'r"' N

’
- IR

’ -"_WhJ.le the ma]orlty (63%) c;learly did not have t':q .

rewrlte or revise a paper :Ln any subject area,\ a_ sizeable

A

percentage (23%) reported do:.ng so on 1—3 occasu%ns vand/a

much smaller percentage (8%) more than that.

Y

-

students.; Ag_ai-_h’ftpesé-_. e

PR SRR N -2 N




T
'.,.

g / r'.['her:e 1S some diffe\i”ence between the stuﬂents ’

: :..' .,answers:.’t.lere and those of the teachers in’ #10.1'01‘:; t:he;.r
. ,.;;__‘questiOnnalre. : Teachers sald the‘rev:Lsed' a351gnment was :
' "'; ."-V'l'-;asked for séme ei,ghteen percent of the time with only four
o :percent Ly}lng that system on a regular bagls. As noted
: earlle,r, _the elminat:.on of textbook questlons from the

~teacher questlonnaire may a;:count for th:.s dlfference.»

.

ST When notetaklng was ‘not. required bY the
teacher, how often d:.d you take notes?

Never oL R
! . b | oyt "; A . I ' .. /‘ N

: B, Occas:.onally : i s
'f_é;"When the topic is’ especially difficult
EOERT - P When the top:Lc 15 especially :Lnterest:.ng

o ‘ S e, When I think the material will be on-a we e
SR o ,'-.test. R T LT

?Z.slf"~{15§10dﬁ-'tf iiosoj.,; iﬁfbtqi f.ﬁ::'ﬁyft't:,.
fié;f;ﬂl-iiﬁ,»;"§3li R IR T R

R S T T AT C AL SIRE E S
Cae e e g s

| ;eeif*e—;zet:f"¥.aji’f:‘ Cago ool '42 : -

R R I IR N
o0 om/29- 00 n/64 . on/54 . - on/UT

L

g T T

"One Foundat:.on student did not answer: the questlon.- _ =

... -Beven’.1050. students. an5wered in the following - . - . =’ ..
e 'comblnations. cd, 3; be, 1, de, 1y bce, 1 o
.cde, 1.0 - L . WL
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occaslonally (24%) and partlcularly when they felt thev'

material would be on a test (42%)..

i

o,

:3.'4When wrltlng a paper to be’ submltted for e
- ..evaluation, how often drd you Elrst make an

» outline before writing?

ﬂﬂa; Never . :
ba Occasionally

4

- c,w'If the teacher suggested it .

[

e '“;turned 1n ' w,

)
tLe

'eL;iOnly if the teacher requlred 1t to be 'f:

4
RS .
[y . -
+° N
IR
!
e .
Y .
N .
, .

v

The data shows that students tended to take notes o

Interest was not a

&0 0 e

motivatlhg factor 1n notetaking for these students. ?"

fk?“

.T’:d;Q'Only 1f the materlal is espec;ally dlfficult

- '4"A S
% Total =

-g%fboo-fx

41056

:?16”31"'?7rf9,;l

SRS

Les

LA

e 24720 a1 - Tl

T e A R
' ' n/29 . .n/64. . n/55 . * n/148
- i ] - . - T T ’ . ‘(

3 . g
o ~
s

'ﬁOne Foundatlon student. dld not answer the questlon.~

- Five. 1050 students'supplied another category-—'
"always

‘ f,ltf_?The use of outllnlng as a pre-wrltlng technlque 1s ' - -

not w1de1y used by students.

(46%) never outlined or outlined only occas;onally.“~"'

Another twenty—fzve percent outllned only 1f the‘teacher

e ) . . o

and one 1050 student had almost always.f:

Almost half the students .j

O U s Vi
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suggested or required it. .- Only seven percent of tl{e

f B

- '-‘students outlined when confronted w1th writn.ng about

"difficult materi‘al. . B

‘h._.‘ - - e ‘p _"_' ) . “‘..- L W ‘
N -

'6."'-,G1ven tllxese cholces wh:.ch of the follow:.ng

/ - “would you have selected ‘as an extra—credit

. activ:.ty?
..é.l.-'.. Bun.‘ld a model—
bl Wr:x.te a report

e Perform a sk:.t )
d.. lee an oral report A L oyl T
L. el COnduct an experiment R N

[

, ﬁ':"- : %1000 | lmso’ % i .
R E VSV E DA ¢ R R

f n/28 . n/6L . .n/56. - n/145

’ ‘MeGee "‘designed thié’ "quéstion "o’ détemii‘ri’é : th'e_ .

’

..attitude which students exhiblted toward Voluntary

of extra—credlt act:.vity, the single most p0pular cholce o

B '__Cent of the anlswers, was conduCt;mg an. expern.ment. Th:ts o

o -

R}

L mn

' (unass:.gned) writ.mg“ (p. 67) From the flVe possibil:.tles

‘ -': ,'of Newfoundland students, representing thirty-three per-—- _‘.”, i

R G . C
Tl GO LR
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' :fﬁﬂ_c ‘;checked multiple items 1n their answers, all of which
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) percentage contéasts with McGee s own findings Whlch saw
forty-one percent of the students she surveyed preferring

'the wrltten report. As the table above indicates, some.;_:j
. l

.;seventy-eight percent of the answers represent non—writing/f
) activities, a. disturbingly high perCentage 1f one“perceives
zgone value of written aSSignments ¢o be the development of

-.a taste to use the form in free choice 51tuations." Some

' N
,L,'eight students indicated a combination of ch01ces, perhaps '

”:depending, as one student put it, %n the subjectJ 5:"-' '5n.f,

P .

N

[ . 3
T . A . S ',- L

‘/\ b ey
7.

' \
S ol your written skill most. likely to 1nf1uence

Ckog

In WhICh of the following /subject; areas was ‘. .. - -
your grade?

s T -u;g. : :ﬁ~ DR
..l D .". ’ e

oy 33'«7 ;”:1 -f"r:'?-g%?h- %1000 %1050 ‘sMotal,

L sa. Mathematics ‘f'xlA'_ﬂﬁj:Z:; ff

c-0 T b Soc1al Studies‘tuof & 8

4

| 6._”Engllsh':'“;35].7el -f:é7 if”dqadJ“"'svf;_'*f |
f:'df ?Sciencefi‘_f.f:j 7 {fulil“ 2
| 2

'n/29  n/60 ‘n/54 h/143k;?fi'

Student perception of the influence that writing '
o
.._skills have on their grades indicates that in other than

f'English, the influence is not great.~ English represented

_eighty-seven percent of the total with the remainder evenly {~dg“
“rdistributed over'the other subject areas.

Six students

coe bawdlaly
e
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. / - included Engl;sh as bne of the items ’I‘wo students did
S not answer the question. B d‘ ‘

As descrlbed in Chapter III, quedtion 8 of the

student survey is identical to the 1977 English Journal

“Readershlp Survey" with McGee 3 addltlon Of ! 1ab notes. 5

AN YT T e T N T
*

' 'Agaln students were asked to answer the questan with a

{..

e v

'relatlvely short perxod of tlme in mind——less than s.lx

R '["_.'montha of school : 'I'he one hundred and flfty-flve students 7_-_',' RS
';. b ,'who completed the survey marked a total of one thous:and, L
. SR :»seven huna'red and forty-seven items—-an average of eleven _
:/ ,_ . : "-'forms pler StUdent, \ R T DA

. [ . ‘, . s ,- L N L A h ‘
% A . T Place A check by each of the following foms L L
5 P & 1} wh,ich you wrote as a part of your . school O
. I o e work ‘from Christ.mas to June last. year. IR

fe

R ":%‘100'0'\%10'5.6'..'%&6&&1 L

I TR N Ungraded free- writing' . 27 . 22" 25 . 24
SE e F e S

Poetry IR T S - SRR 1. TN ' MR
., ‘Short. Stories 77 57 . 36 .83

Newspaper/ e . C e '
‘magazine artlcles St 27---_ 31 - 30

. , -

‘.Expos.ltlon R ;47 . 6L ’;'-'. '~:,_64:-:' _._6'0'—':.'_:- )
PO A . L. R L -

'_,,-Description - 77” C 8,1...-_ “go. " 81

:-,,Interpretation/g'._"' ST S T S
e amangsist it AR B3 86 L B8 e

SR IR Argumentat:.on 30 .38 o 54 L 43‘
o . i Research papers_' L 40 64 70 Y62 o

.,:/:“‘ <,./\ “ﬂ_..-

) o
L S




.fw“';‘"l‘Wrmémm——-—,,, PRV T N S U DA SRS G L LT
g A . ,.(.. T . i " ST T [T LI S - : AR .
b ta e B T I nEITr R : Lo I
Lo o . ’ o . EPRRREN SN
e o 997,
DA o . 0 Y- -, . . N .
oo cae T . L e N . LIS KR . RN
. | LU T e % F %1000. %1050 $Total .

s ','Journal/di%\ry o 'f;-.'--'-""o;*'" : 5'. e B

Ve, S Sl ) ) . . LA T R ) Ve

i . ., ' ." \Narrative/ ‘: .:.-'. -' ‘ - :.’. . . . .\ . .'I. - ‘l- . "\4_. . .’:I - - 1
- < -:'.'_-personal exper. S . 60 50 52 - 53 e e

. .Study guide qnes:l::x_ons 33 Ca25 g 34

e .

'Filmstrips/sliee 20 -17 o 7 14 el

L : inarratlveé R o RS ; m‘f 2 v
R S —" ':Appllcation forms 40 " 55 : 56 ‘5‘,3 “
- : Ng‘fiz to a. ‘J__ec‘tur-e, 40 17 40 36 | )
N T }?'_Direcms RIS TN SRR (I RON A FEL U o
3 :-"-_lEssay tests 6/3 .' 84 °82 80 '. ST

; : B : --,Buslness letters‘ 65 B 70 ) 66 ! 68 -. ] [

| ;"‘.Radn.o, movn.e, scr 1Pt5 2/0 ,. 14 5 12 P

- 551ngle paragraphs : 70, 81 77 . 79 i

| ; : '_,'.‘Full length essays 77 83 _ 95 ) '.'].: 83 a

Lk : -.f‘lAdvertisements : . 50 ) ‘- .4_7  34 4' : 43

-. ’ | _ _:Lah notes | e 2 33/5072 56 n
A 5 ather U g g T
TR " '.,,,/{éo:“j}.'/ed;/:' n/61 .I“.'.ri‘/iissjji;':_f": 1
: | GL: elnce ‘all s‘tudents’ checked multip,le iteme, and. since : ?_ g
N .' : ..no p;rticulair”belnefit would result from a etlﬁent to Btudent R
| } j‘compar:i.son, the total percentages in the table‘ above exceed

’ '- L one hundred percent. Percentages represent the total number

" i of atudents who answeretf each particular item. . '

Y PR St




' 'j in the 1dentified forma, the most popular types of writing

o '. single paragra hs (79%) 2 businéss letters (68%) v research

'_--.~-—(56%). and lab notes (SGGJ The least popular forms were

B newspaper or magazine articles (30%), and study« guide

EEEEY- T

. .-
o

j exposition compares favorably w1th the results of the

According to the pe::centagea of’ students writi,nq

utilized in the high schools of the proxzince were ftl'l],

length essays (83%), description (81%) !ﬂl‘essay tests (80%) v

<

papers (62%), exposit:.on (60%), interpretaticm or analysis

the Journa-l-or dian:y (3%),.fdirections (B%T, ﬁopular writinq
(12%-), radio, mcwie, 'rv scripts (12%), filmstrips or ,slide

narration (14%) ; unqraded free writing (24%), plays (28%‘)-,
questions (34%) .~\_ Some ,nineteen 'percent checkedv'the item b

'Other, but no student specified what'. Was mean,t by the \

‘l,"

./, T S SN R »'_I‘:_I"‘ ’ )

.).'

'I'he percentage of students reported to have writtLen

teacher survey, in wh:n.ch forty-three percent of -the te‘achers
indlcated that they assigned this fqrm by itself or with‘b

reporting. " It constituted between elghteen and ninety—

five percent of the writing done in all dEBCrlptiOl‘lS. S O
Results of the English d‘ournal 1977 surv,ey published in ;; e

Septemger of that year and of McGee s 1978 survey contraet'
more sharply teacher and student ansWers., Of the four/7
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S I'percenta dof any form llSted- TheY had also assigned ==

SR '?descr}ptlon (46%) and narratlon (39%) in similar’ percentages“

"fto the teachers of the McGee study. Argumentat1on, as51gned
(by’th1rty~n1ne percent«ot.ﬁhe teachers 1n the McGee study,
e tf.was a551gned by thlrty—seven percent of the teachers in -

E the.Amerlcan natlonal survey.. However, llke exp051tlon,

“j*i»-*, 1t was reported by only twenty—four percent ‘of the students

‘. f' ",: 4‘{ | ;in the McGee study and therefore was one of the least used
A. ;ff: ::? formSaln Central FIOrlda.-)?. _. o |

’ fj'i j, ﬁ{' I¢t; hf'xfr' The . results of ‘the.. students"answers +in thlS survey
.‘jziifjjzz'f:-'i iimay be categorrzed 1nto three dlstlnct groups.. The forms

: most usedﬁmay b c13531f1ed as belonglng to- the formal

‘;:';'\l,.j‘." k

to medla—orlented"productlons.. In between fall those forms'f

:f!ﬁ¢.f"lj._._ o uses of wrltlng. ‘%he forms’ least used belong generally “j

S j.,k_" TR S : TR '
v - ¢+ of ertlng one may ClBSSlfy as. 1nformal whlch call for 2
T \=,.more 3t the personal and creatlve non—draded types of

"'f_ -y‘.ﬁ 5; l; wrlting Whlle 1t~1s probably true that the rank of these

o e . . .
T,flz. “'}fﬁ.‘;iif categorles are falrly common in any school system, the '
"'j”aﬁﬁég.f.j ;ﬁ') percentages of the 1n-between group are dlsturblngly Tow.
b .« ldi\‘ .i\; .and’ perhaps refreot the preoccupatlon with markable pro-ll‘?‘
]' %' ?}t.“ "wi\;;ductlons and hence\a real lack of understandlng of the B
- \ ’ relaﬂlonshlp between ertlng and thlnklng.. The lattex

T - ;.._;-
!v:T R ,centres on the concept that well wri%%en materlal calls j

i:':ﬁy; :'_7ki ;j for personal acqu1s1t10n of knowlnge as wrltlng takes '”i,
o ‘ place. Wlth that framework, personal nongraded wrltlng
;g" « i'ﬁ¢{ would,flll a signlflcant portlon of the students wrltlng
. . ' | A ,-‘i’. . -.-' c;jn-" - -
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theacher by grade level covered all grades, VII—XI the

Wt e

102

'IC« I . '

Ltlme, even*lf the end product was st111 ‘the morxe: formal

_types of wrltlng. - Of course, behind the answer to BVery

'-f:student s list: of forms in the last half of Grade XI lleslm

N

,;the shaPed-evaluatLon system of publlc exams. Wlth these.f

o

; students, the 1ntFoductlon of ‘the ‘levellng factor whlch-)"

ln effect left the teacher a flve percent degree of free-]'

';dom in marklng exams, may have meant a- sllghtly hlgher o L

emphzjls and preoccupatlon w1th marks. EVen 1f 1t d1d :

not t is a well known and generally accepted fact that

5eteachers and students in Gréde XI, partlcularly the second
half of the year, have but one goal in. mlnd—-formal, publlc

'exams To exﬁbct much - fosterrng of 1nforma1, personal,

and creatlve wr1t1ng in that clrcumstance 1s nalve at

‘. -
8-

9. Identlfy by subject area’ “and grade ‘the teacher
. who was the mOSt helpfulfln teachlng you how )
to wrlte. . .
. |'>‘

'There were one hundred and flfty responses to the

' 1dent1ty of the subject area and one hundred and sxxty—flvet'

4

_to the grade level of the most 1nfluent1al teacher.

7'Students overwhelmlngly 1dent1f1ed Engllsh teachers (81%)

as the/most helpﬁul in teachlng them how to wrlte. eThe'

other sub]ect areae recelved between one and four percent.

In addltlon,'two students 1dent1f1ed French as thelr most

=
1nfluent1al subject.-;'f. S

. Student 1dent1f1catlon of the most 1nfluent1al

v
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o percent VIII, elght percent, and-VII, three perCent.

_ varlous categorles.'

- hlgher percentgfe of forty—three percent for Foundatlon

FYN

©.103

;percentages descendlng Wlth the grade.; Thus, Grade XI .

’had flfty percent X, twenty-seven percent lk,.niheteen“ -

1

10. The flnal questlon was an open—ended statement
beglnnlng e o would like to learn to wrlte..r."

1]

,Overall, students wrote responses totalllng two -

.'thOusand, seven hundred and forty four words, an average_

“of - elghteen per student " The student answers were clas~

. /

’Slfiedfln the varlous categorles de51gned by McGee- Collegeg'

L.

Ig,Career ar Future, ImprOVement of Communlcat;on, Audlence,

'x.Spec1f1ed Forms,.and Self~ Satlsfactlon._ As one would

"expect, many students wrote, answers whlch cut across the .

v . A
S

e Y
) .
were most concerned w1th learnlngato wrlte spec1f1c forms

a

qﬁ wrltlng The thirty—one percent -of the students who

An analy51s of the answers 1nd1cates :that students'

et

.lndlcated thls ‘had . a W1de varlety ‘of forms-ln mlnd.“from :

the sentence to the essay to poetry to the novel. 'A”

.

'students as co pared to the twenty—elght percent each for

the other two groups of students probably arlses from a

:preoccupatlon with wr1t1ng 1n varlous forms as demanded
':1n thelr Engllsh courses.A The 1mprovement of communlcatlon
”was recognlzed by fourteen percent as thelr greatest need

fsan 1tself and by another tWenty—flve percent in comblnatlon '

-

/ . . -

w1th other;ci;egorles. When considered by 1tself, audlence'

.r,'

oy . e S - N
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'concern was hot more than ten percent even when comblned

.&\; 5;h~out11n1ng is occaslonally used by students
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was not thefconcern of'students-and only'seven percernt
con51dered 1t w1th other factors.' Whlle some students dld
note that thelr unlver51ty years and . career dld concern

thelr wrltlng development the total percentage of such

with other- categorles.— U : -i_y
'Summarygof'nata Derived from Student Survey'

-~ .

1. Students and teachers differ regarding the .
° number ofuwrltlng assrgnments._ This" probably'
- résulted. because teachers were- restrlcted in
.. their response (no essays. or 'short answers .
. . to guestions.from texts), while -students- were
_vasked only -to ‘report the number of wrltlng
: a551gnments.v ‘ _ o

2. Data regardlng the . number of essay teésts were
. +. . inconsistent. ' Replies to number.2 question
‘indicated almost one hundred percent of the -
. 'students-had taken at 1east.one essay type
© 7 . test (85% four or: -more) ; the same stidents in. . L
? . .number 8 question lndlcated elghty percent of - oy
: them had written essay tests. _ RN
3. Rewrltlng and revxsxon of wrltten work are.
. /not 'used by- very many students. S ,
‘4;"'Notetak1ng is a widely used wr;tlng act1v1ty ,
and has a strong relat;onshlp to testlnd as.’'a

.motlvatlng factor. - - o Lo "é?h

_~" with teacher suggestion and 1nsxstence the
- major motlvating factor. .

6,. A small percentage of- the students chose wrltlng oo ?f )
). as an elective activity, much less than com=_. o g
o ’blned non—wrltlng actiV1ties.': Co R ‘f o

.'7J.‘Wr1t1ng was- percelved ‘as more 1mportant for e gy
grades 1h Engl;sh than 1n any other subject.. -
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" Formal writing forms occupy the largest
‘percentage of student.writing tine, mediaz .
-~ related forms the least, and the persona/>\
_creative writing 1n—between._

'The students 1dent1f1ed English teachers as
‘most helpful in the development of their’
‘writing ability with a descending influence
“from Grade XI to Grade VIE.

In. terms of - their future in writing, students
primarily desired 1nstruction in. specific - o
forms and 1nstruction that leads to improve-

L ment in quality for communication purposes.

survey, as in McGee S, was to elic1t student perceptions
on the 1mportance of writing 1n an open—ended context._

Students were asked to- reflect upon their high school years L

.vfr-m : D Y

Student InterV1ew

'_ i
e _'
Qr. L

AR

Q‘»

As described in Chapter III the student'interview

“used was that:deVeloped.by McGee. Its purpose in this

PR

‘as to the role writing played in their subject areas and -

1n'the1r own’ ‘views. .
by the researcher ‘to determine what contrast, 1f any,~.

students perceived between their past high school years

5

>

P

V,and their present univerSLty demands. L
Out of the varlous classes surveyed in the question—'

! naire con51dered above, a random sample of 25% of each

A final question was’ added to McGee s

d1v1510n (Foundation, English 1000, and English 1050) were

-.'selected for the 1nterv1ew stage.,

. P

eflected as’ one for all three,d1v151onS'w1th any w1de

: variation by any one‘group being noted. .The schools

B U R . e M:‘-ﬁ;m T O e
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attended 1nd1cate A d1v1s10n of approxlmately 55% urban -“”'
and 45% rural The same percentages hold true for male‘ .

(55%) and female (45%) - Vocatlonal goals were varled from

- the general explorlng to the very spec1f1c -mu51cw‘f

< i

!

’ teacher. . Goals covered such areas as law, medic1ne,

'-educatlon, nur51ng, bu51ness \soc1al work and journallsm

. about evenly. Flve gave no’ answer._.

R ) . . . .
R ~!

' The majorlty of students (80%) clearly felt it T

was necessary to be able to wrlte 1n hlgh school ':Thef

) . L e,

reasons for thlS necesslty covered such areas as texts,

.."k

ass1gnments, short paragraphs and answers in varlous o
oy

-sub]ect areas.. Some students made such evaluative comments f,,_ﬁ

'as:"wrltlng was ‘a réal asset for’ marks'-, wrltlng 1ed to'“"'

¢

better understandlng

Engllsh (47%) and Soc1a1 Studles (33%) were the : o ﬁ:h

.

subjects students sald they dldcthe most wr1t1ng in durlng

- thelr hlgh school years, whlle Mathematlcs (94%) was _the _

;SUbJect which requlred least wrltlng. LT - SV

"the ablllty to take notes in hlgh school show an. even

“ - L. \

" The answers to the questlon on- the 1mportance of

dlstrlbutlon of answers between the categorles of 1mportant
(47%) and=not rmportant (44%) : An analy51s of anSWers
shows that students d1d not agree on exactly what con—'
stltuted notetaklng. For many, the taklng of notes placed

on the bbard by the teacher constltuted notetaklng,_whlle

I, C

'many others saw thls as merely spoonfeedlng and thus an

r

g [ . . . 2
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.'.and perhaps thls factor lay be

fmaterlal on. one s own was mentloned only twice in the

o

et ‘ '_ . . S ‘ " N s . . :.' . . _‘107 L 7

‘-unlmportant act1v1ty._.No‘matter whether oné’ considers .-

such an actlvity as 1mportant or unlmportant, notetaking-

“from the board constltutes the bulk of notes. . As well,

L

.most students 1nd1cated they he%g o'ch01ce 1n thlS act1V1ty, N
hi

d many of the negatlve L

' answers. Notetaklng from an oral 51tuatlon or from ' \ff'

o

.1,answers of the 36 students. ﬁ,”iu;n - 'T

Engllsh and Hlstory provided the 1mportant aSS1gn-f27

/ o
.ments that students @ompleted 1n hlgh school,’ln the main;]~ .
fdat the Grade XI level. In Engllsh, the a351gnments tended_
;to concern spec1f1c tltles of plays, novels, or short

x:stories, with a few mentionlng creatlve work (short story,fn'"‘”

- i
[

'i'essays) Hlstory assxgnments were mostly on current affalrs

toplcs whlch.lnvolved, to varylng/degrees, readlng research.
;i .

: Two students spoke of Sc1ence progects, one each 1n Chemlstry

.and Phy91cs,_and two of RellglOUS Educatlon pro;ects.

About elghty percent of the students 1ndlcated they
P N ~ ;

_saved some or all of thelr hlgh school written assignments.;

V‘The reasons students saved their work varled from wishing -

.A.

E to- pass .on - the material to’ other family members, to wantlng P

~1t for ‘help 1n unlver51ty or the future, to keepzng it

H

'for nostalglc reasons.z Students in Engllsh 1050 1nchated

a hlgher-nbstalgla factor (75%) as compared to Foundatlon

(20%) and Engllsh 1000 (27%) Many students 1nd1cated more

,“than one reason for sav1ng their writlng. A-,A .';-',:.d';.fi"
e ; ; A
‘ . g.
./' -"-.‘:., o I
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‘Most’ students expressed hav1ng d1ff1cu1ty Wlth N
. H R ') - .
L,j wrltlng.T The two areas most often glven as reasons for ' P

thls dlfflculty concerned erpresslon and structure._
,jGenerally, students are uncertaln of what 15 expected oﬂ,.

ithem as-wrlters.d Thls seems not so much hav;ng to do with
‘ithe tOplC or the approach or type of wr1t1ng demanded, but

-more Wlth the student s. confldence that he has the ablllty

)

"to put ldeas, feellngs, and opinlons 1nto words.. Sometlmes-
'"thls concern w1th confldence shifted w1th the subject area.;

'QFor example, the relatlonshxp in interpretlng 1iterary

> works v1s-a—v1s one s _own experlence and perceptlons re-'
malned a formldlble barr1ef§§p many.. The other major S

“‘concern students have follows from the’ above, namely, 'How

| does ‘one structure 1deas, feellngs, and opxnlons 1n a mean-ka :
Tlngful way?' A number of students mentloned that the/

/ N
correctlons in grammar, mechanlcs, and spelilng were .

Vaggravatlng 1n many ways (tOo much attent;on by teachers/

S

AP

- 1ecturers, papers ‘marked too strlctly, not. enough recog—::

;nltlon of 1deas), but these were, for the majorlty, clearly ,'“

et

'secondary It seemed clear to the’ 1nterv1ewer that students ' o
l;tenped to relate thls questlon on - the dlfflculty of. wrltlng o=
. Lo

TR

el

td thelr 1mmed1ate unlversity 51tuat10n rather than to

":thelr hlgh school years.

R SR L
< s

o e e A

Students certainly felt (70%) thatxmore wr1t1ng ""'"

-

*should be asslgned 1n hlgh school, only ‘one student felt o o :*

there should be 1ess.' The other students (25%) felt that

-
s
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"the amount of writing presently assigned in high_school

1S'adequate. As well, many of the students ﬁ%ﬁ%felt there

x

' should be more, made mention of the fact that thlS was. only
'[1n retrospect, that, as’ high school students, they were ‘ET”

.sure they would have sa1d the amount a531gned was adequate."

Most students were less than satisfied w1th thelr'

..o

-~wr1t1ng abilities in hlgh school ' Most recognized that
,,there were limitations that the high school writing pro—

.gramme dld not overcome.; Several expressed the v1ew that

- «

;::they perceived writing as a continuum and that as such they;TL
'szere satisfied that they ‘had” learned to write in high 'Al

-.school ‘were presently learning in university, and would

3

ucontinue to learn 1n the future..

Other comments students made about writing 1n high

.

" school concerned teaching techniques ( Teachers must 51t

and explain to each student ways to 1mprove writing ' .'iﬁ

Al

" 'There should be more 1n-c1ass writing. ), the approach to :

'writlng (! Not as much literary 1ntrepretatlon.. 'More ‘j

research papers in Soc1al Studle ), and the amount of

“fawriting (' More paragraphs needed ' 'Many kinds of writing

assignments needed V).

-

The final guestion asked students 1f they had any

icomment bn the writing they were being asked for in uni-\

2 "

/
verslty. The one p01nt that came through very clearly is

:that, for most students, only English demanded any writing

{fon a- regular bas;s._ In English, many students remarked om K

"N
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.; h“f;“ e the‘lemand -for better organization and for more’ 1n—depth

}ﬂq“' Coo B literary conSrderations. - number of Foundation students

-stated that they: were pleased w1th their writing programmel.."

"Q‘ ' . 'ﬂf. and Wlth the development of their own writlng abilities.-'

T Y, ) ) -

Although they remained frustrated at the non-credit status”
. y ;,'[, of Foundation English, they were more p051tive in their
: interview remarks t 1an they had been during the lnltlal
survey stage.ﬂ A few students in English 1000 -and. English

9

1050 felt“ﬁhey were

B T e et L

\
CoL ’ . ,E .
T o they had expected 'iIndeed 'what~ separated high school and.Q.

oo univer51ty ertlng for most: students in these courses was -

\lf_ T the greater demand for exactness on - the part of lecturers.
gL S I g JUO
S o The interv1ew stage, then, demonstrated that S

students had some strong feelings about their abillty to

1{ o _"-h wrlte and about the kind and amount of writing that they
O i . A
- ' were belng asked to produoe 1n high school and unxver51ty.

1

While some were critical of one or more aspect3cof the B

hlgh school writing programme, they dld show a high degreep .
e of awareness that their v1ews were strongly 1nfluenced by f
ot s .:‘l o their retrospectlve vrew901nt and by thelr present uni-»'
L'ver51ty concerns.v Several students p01nted out to the

interv1ewer that most students in their Grade XI class_f'

7

' recommendations were only applicable 1n a limlted sense.

r

L What did come through in nearly all the students' comments;
= R L . .
S L was a concern w1th their own writing and how ltS mastery

.‘rv-'~ - . ) -. .__‘\:'__-.- J

@, . Lo ‘ -, . T

not dOingsgych writing-—much less than SRR

'f_'f: - ;: -did not come to university and hence their criticisms and S
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"1ntellectual goals.' Both these concerns figured little

‘ formalvdemands of strugturei{grammarf andwmechanlos..f

e e

P R I R St L ey R O 1 S FOgese -
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\ would help them in the pursult of their vocatlonal and

g

in- the survey stage, but given the opportunlty to; explore

thelr v1ewp01nts 1n the lnterview format, students showed
how much wr1t1ng means to them on a, personal level.a
Several students remarked that they had not. really re-”

1

L -
flected mdch on wrltlng before except in’ terms of the more”
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CHAPTER V = =

I 4 -

"CONCLUSIONS AND RECOMMENDATIONS - ~ = _ -

L f' S L T e '

'.(, .‘ . . . . . °

" Based on; the data presented in the fore901ng

-Although there is almost unanimous agreement N
. .about -the importance of writing in.their
'subject.area, teachers of English, Math,

. Social Studies, Science, and Religious .-
,Educatlon ‘considered as a group, are Spllt

"~ almost %genly between those who assign one

or mqre 351gnments per month an&‘those who
as51gn feWer than that number w‘ - ,f

;\ertten aasignments dre either short or medium

{500 words) 4in’ length -and consist prlmarily
of exp081tion (explainlng) and reporting for
the purpose of extension and/or ‘expansion .of

- “material presented in class,.a prccedure - .

1 3..

. as teaching strategies.

-teachers perceive- as- reinforced by the
" majority of texts presently in use in
,,Newfoundland high schools.-“-

'Writing is’ taught by the equal use of the ~(1-.
. explanatory sheet, the in-class assignment,-

and the breaking of the aSSLgnment 1nto’*-ﬁ.r‘

f..stages or’ steps,

'

and rewriting of assignments are seldom used

4

;Teachers, ‘though they con51der form, are more .
concerned with' content ‘than with form in thelr -
-.assessment.of student writing.-. .

The teachlng of writing is seen.as a’ shared

responsibility. by all ‘'subject area teachers. ~

Students, however, view the responsibility as

\that of the English teacher.n

Y

assigned ertlng 1n high school

P . e v o

: *chapter, the follow1ng conclusions would ‘seem warranted-'

The' correction of faulty work and the rev151on'

»Notetaklng 18 the most.. w1dely used form of non-f

1127
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TRecent hlgh sChool graduates want ‘to learn - '
to 'be more proficient writers mainly by .. .
,vilearnlng specific forms. ' They see- this aS'
. a means:of’ improv1nq their communicatlon
skills. : .
' Reécommendations = * ! o

.Memorial University, the Depaxtment of Educatlon, IERV
and the Newfoundland Teachers' Association . SN
- should jointly. foster a:greater 1nvolvement of |
. -all. teachers in. .the area '6f developing ‘student .
fwrltlng abllity. ThlS can .be accompllshed by.-
- LA o’
'a) ‘the estabLishment of: brofe5510nal and
. academic courses devoted exclu51ve1y to. S
'the.area of - writlng,ﬂ-“~- DT R RIS .

H~./ .g:'17.cf the provinc1a1 adoption of a. "Language

v o
g
*
. Co 2'\1.
e -
'l
- v
SRR
R e
.;-. - .
! P
L]

"b).another effoxt to’ establlsh ‘a. Summer Ly

. to develop their—own ablllties,

}Lh'q} the demand’ that new. texts adopted for

5./ gtudents to .get involved in. reflect1Ve

,'present attitude:and concern of teachers” “in all
-subject areas. ThlS can be done by- '

‘a) - @eveloplng an: ong01ng concern for the
‘b):developlng .an 1n—servace.programme based ,_~‘i{1}‘1,ft.j

.+ bilities: of students., This might: be ‘done - .','1"'} R
o iln lieu of- seeking simp113tlc and ;nstant ;:hﬂ Lo e

Institute in writing for those .teachers. -
- in ‘all areas. of.the curriculum who W1Sh

.. Across the Curriculum" policy, in the sense;'
. of a peositive encouragemént rather than a.
;gdetailed prescriptlon,, .

the province contain. a’ varlety of writiné . f:a",ﬂ'
-assignments, especially‘the ‘type that ask’™ | - -

‘and effectlve ways.«- ”: ST
. \ 0 - ‘ -

Local school districts should capltallze on the

. writing: belng asked of students in their _
schools-' D : y e RS

~on the foregoing concern which-fosters a.
‘greater growth toward the' iritellectual and
. emotional (cognitive and affective) capa=-..

NG I AR TR,
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I L "cures to the writing difficulties e
o SR : their students encounter, ”; R T e
; ié'“ - c) establishing a selective collecting cLb
o o ‘programhé which will ‘allgw for. local ' .
S T research ‘on an i ediate and 1ong—term
f'% 3 : bas1s,:y'5 ,ﬁl, oLy e .
Sy ' i ! ‘ - »
R L . d)ﬂadoption ‘of an across the curriculum N
Ca e N .. . language policy ‘for all schoolsg in the N
S e S e “district through: the provision of" :

/o "'} ‘personnel (from.within*and without tﬁe ﬂ”?{ff.g""
T “‘district) and materials to. help ‘teachers.:
Vo e f_ develop their ‘oW specific policies.,H*?‘~

. 'h - : o
Sl 3

~

High achools. play the most vital'role of a11 groups ﬂf E
of - professionals" Areas they should address them—
se%ves to are.; }'J

‘. .
R
..

o o . i .a) the’ developmeng ?y writing of a. epecific LT
T P T:language policy x. their. school that’. 'ﬂ.;ﬁiv
: §i¥f‘:" oL T e -encompasses all areas of ‘the. curriculum. '
‘ ) R ‘*"T__b)vthe issue of the relationship between R I

o w e 7 vl the ¢ognitive - and \affective . development Lo '
e e . . -and their students' ability to Write; o

o
e b e e e o ST T S b e 7L
L

e o “}"Ujic)Tthe need- to increase in. some' areas‘both RS
e T «  the ‘amount and the kind of student writing-"' ’
T T e 'j“,f.,'ﬂactiv1t1es, gg"» :

fessional and academic, by ‘most. teachers” * - Hﬁ
-.and the -means’ of overcoming that deficiency e T
‘through- requests. for in-service ‘£rom. their - ;' IERE

.. .- local board, through thé active involve—” e

. ; S : .ment of ‘their ‘local -N.T.A: branch, through

S R + =Y pressure they .can bring:to bear on . .~

s A BT i “ provincial bodies-—the NiT.A., the . L

"univer81ty, and ‘the: Department of” Education.'

. dx:the lack of writing courses, both pro» ‘/'”
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"~:1;1‘The grade level you teach-

2. ‘ The subject area.you teach-' T R
' (If you teach -more than one area,_select one to. be the E

3;, Years of teachlng exper;ence.

':4-‘;Ma1e ,""" e 'f Female 3 '

-’ and answers -

: R 1) P
_/ 1
. = o L o et e i e sn b e
v

PR . s

A
!
Uslng ertlng ASSLgnments in the Classrog o

\ (If you  teach more than one grade level’, select one
J,grade level ta ‘be the basis’ for this survey )

.u',ba51s for thlS survey. ) ' ' o B
8 .

(Exclude student teachlng ) S S }

Ve
A ‘

:Please respond to the fOllOWlng questlons by’plac1ng‘check

marks in the approprlate boxes. Please limit.yourself to
(1) one level; (2) one: ‘subject area; and (3) one intact .
classroom af |students. Also, ‘exclude’ essay examinations
. textbook questhns when' deflnlng wr1t1ng
a551gnments. ; . . ] . L,

A o —

1. How long |lare the wr1t1ng a551gnments you nge your

' students.

o
R OY
Ry
@
-0
=
u
O
X=
[T
=
Q.l
. Ul ,
o
o
'3
o]
N
o7}
n |
A~ o o

ents do you glve? (Check only one)

14

o

-12
or, more

'
P e Ve Ve
L N )

- | e L
ypes of writing do you a531gn? (Check . ,
Y squares as approprlate) L s

rration (Telling StOIlES, anecdotes, 00D
rsonal experience) , C o -
position, (expla1n1ng) ,.j.-"'”s S
gumentation . . : )
porting - = . \’“.‘-' L o N
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L S ‘ o e :
What is the basis for assigning writing? o
-(Check as' many squares as approprlate) . -
.a.' A summary of what has been covered in’ ) o
. ".class- 1. -
~b. An extensmn and/or expansion of what . ) ;
% - has been covered in class . g
c. A substitute for what cannot be covered ) . %s
‘in class ' : i
-_.'How do you teach wrltlng, thh respect to i ;g
- your ass:Lgnments? (Check as many as appro—‘ R o Ty ﬁ
prlate) ‘ . U ' «‘;f .
a. By an explanatory ass:.gnment sheet R o “g,
-b.’ By using a model paper for. student L A SR
', examination. S P R
C. ,Hav.mg students . write a551gnments in. class R S H = LR
- .or, at'least, partly 1n class, under your- s o aE
-2 - supervision - e . -
' d. 'Breaking the ass:.gnment into’ steps or S O P Delx
| . stages and teaching each stép-separately = . - .. - G
" e. Using student editing committees to . . .. ( ). N
' offer helpful suggestions for fellow ‘ 3
-~ students in the process of wrlting N g
What’ types of corrections do _you make on i m;
student papers? (Check as many as' appro— . %',J
prlate) . . e o N , :;% ;
a. Indicatlng errors in spelllng, punctuatlon, () : 3§‘ .
., grammar, usage, -and manuscript appearance, . . .- . B
‘but not correctlng the errors oy R ' g
L. 'Indicatlng errors. in. spelllng, punctuatlon, R R I '{3
" grammar, usage, and manuscrlpt appearance, R
. .and correcting .thé errxors o o 8
c. ‘Indicating. faulty sentences; e.g., vague- o) g
ness; . ambiguity, lack. of sense—-\but not o . %
. - 'rewriting the sentences’ S é ‘
d. .Indlcatlng faulty sentences and rewntlng (). f} :
- What types of comments do you make .on the , o : % ,
.papers -you.assign?  (Check as many as appro- . . f%’ .
“priate) Comments are not to be confused B
with ‘corrections. . : o . . \ %‘ .
a.- ,Comments about form (manuscript appearance, )L ' ’i :
-'grammar, spelllng, punctuatlon) wrltten ' S e
. in the marging - . , S 4
‘b. . Coniments. about form written in- the S ;'( Ty 3
., summary statement: o T
c. -Comments- about. content wr:l.tten in’ the: margms ) . 3
d. . Comments 'about- content er.tten in the : ) -
.summary statement , ] T o : i
- , ’ -:z '
o : . SR
- L . o E ;
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B What 1.5 the basrs for your evaluat:.on of ’the

assignments? (Check as many squares -as
approp riate ) : ; .

_.a.. Evaluatl.on based on- content only
- b.. Evalpation based on foim only
.c. Evaluation based on a combination of
. form and. content. (If you check .this
“item, answer the. followmg three sub-
questions)
1)  Equal emphasis .on: form and COntent
2). More emphasis on-form than on content’

3) More emphasis on content than on form &

9 How are. grades assigned on the papers? (Check c

many as- appropr:.ate) : ‘ S \

. a. A grade appears on ‘the paper w:Lth no .

- "evaluative comments
- b. ..A grade appears-on.the- paper together
. ."with evaluative “comments = :
R -1 Evaluatlve comments, appear on the paper
o -‘wrth no- grade assigned o

10._- After students tecelve their paper back, they,
- e

“a., _Keep them m the:.r own personal fa.les, .
. ‘located in their notebooks
- b.” Keep them' in clas’sroom files

“ | c. Handle tlem in no systematicway . . .
" d.. Resubmit them in revised form for N
' further evaluatlon : - :
A

11;,f The teachmg of wr:.ting should ‘be’ the |
respons:.blllty of : :

.- The English Teacher .
! .b., The content area Teacher - .
c.” College or Unx.verzuty Personnel

.12, Would you. be w:.lling t6 talk er.efly w1th

E an:interviewer concerning your methods of -
. teaching wr:Lting in relation'to your -~ - -
',’_. content area? If so, please %rov1de- the . -
' follow1ng 1nformat10n ' S

_ Name" T e Content Area: .
.. Grade Level-- o
School- '

Telephone :

~

Address- D o Lotk
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is it mportant to be able to wr:l.t.e Jin, orderoto

R - Lo
N b - B - B :
a . .- ) . .
- e 3 ——r— . e e A v s s - [ X
T ’ . * v - .
] . . -
. " ‘o v
BN S . - . '
- . f
J - d - .
P, . h

succeed in your content area? I N T SA

/. .;-'n'

- - - . . . . . : Vv u,

‘Do you expept students to use writlng as’ 8. learnlng R
If so0,. :I.n what B
_qways? o PN . R ~,a_-1; S A Lo

tool - even ‘when you. ﬂo not assign :Lt'>

. ) - . B ~ o7 <
.What assrgnments have you grven whlch produce good
wrlt:mg from your students? S A

: In your oplnlon, why do so many students have dlfficulty
_er.t:Lng? S . T U

Ty o o — e ] D SR

Ve s B a ) . A . ' o L.
. s X . Yo Co . . . . . . e

f
¢

- :Would you 1:Lke "to assign more wrftlng to your students?
Why orx why not?. : S . . , , .

v

toae . RN -7 L -

‘How can wrlting of students in a11 areas of the cur-" v
rlculum be mproved? B SRR ST s
_In your op:.nlon, do the written ass:.gnments called
‘for -in the’ textbooks you use foster good student
wrltlng? ) DL . e N
;o o
.“Do’ you: do any writn.ng yourself? What kind (s)? How
much? T . o
. . ‘- NP . L ' T e
0 ) | ’(

5

P
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Grade Level .  Male o Femaléﬁ.~~“‘;‘§g :

‘Please .read each questlon carefully and c1rcle the number
'be51de the answer you. choose -
"1, ,On the average, how many writing a551gnments // N
: ,dld you have each week last’ yedr’ i o

L a. - 0
So. 7 be 12 S e
- c. 3-4 .- T e
..+ d. 5-¢ - . : K C
5 'e. 'More than 6

v,

NN N~ e
— et S e

2. ‘Approx1mately how many tests d1d you take
' from Chrlstmas to ‘June last year’ ' :

b."l—3'-— : T
sa.s 7- 10 o , o
e.’ More than/lO S ',f

~ N~~~ S
L s e
T

- 3. Erom Christmas to June - last year, how many
" . times were you requlred to rewrlte or revise .
a paper (1n any subject ? : -

- .oa. - 0 T AR
R v R
o c. .. 4-6 A
~d.  7-10. .
Le. More than lO '

N
T . M B
st et Nl Vil et

4. fihen notetaklng was not regulred by the

'teacher, how often did-. you -take notes?-; ; zﬁ' . . e

(L a. 'Never (

! “b. Occa51onally ' S O
. €. When -the topic is espeC1a11y dlfflcult A

- d.  When the topic is espeC1ally interesting N

‘e,‘ When I think the materlal W1ll be on a test (

.t

. 5. When wrltlng a paper to be submltted for

."evaluation, how often did you flrst make an .
B outllne before wrltlng? S :

as Never ' R LT e (
b. 'Occa51ona11y o - . R R
. ¢, .If the teacher suggests it e e
d. Only if the. materlal is espe01ally R |
o j“-difflcult . - b
e. Only if’the téacher requlres 1t to IR N
" be turned in . s e

L gt St St

NN »
» - R
) . /
o . '
. . ©
i B I 4 - i
- 7 o ol
,"D !
v oo vl -
o
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B v-arnt AN
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Given these-ch01ces, whlch of the followxng
. “would you have - selected as an extra—credlt
.fact1v1ty? ' . o o

a. . Build a.model .

b. Write a report: R
~c. Perform. a skit :

d.  Give an oral report . - S
e, Conduct an experlment L T

In which of’ the follow1ng subject areas was
‘your

your

“Ja. .Mathematics
“b. Social Studies ,
c: English. - - ST Co
d.  Science- a '
e. 'Rellglous Educatlon'

‘Journal or Diaries - = - ™ ..

Popular wrltlng-—contests, graffltl,

‘Dlrectlons

.Other -

written skill most 11kely to 1nfluence
grade°' :

1 Y

during £he 1ast half of the scheol year'

Ungraded free wrltlng , : .
Plays o e e
Poetry. IR ". S P
Short Stories.. . = et
Newspaper or maga21ne artlcles . .
Exposition . o : T,
Description - : T : '
Interpretdtion or ana1y91s

Argumentation .

Research Papers =, - - '

Narrative or personal experlence
Study guide gquestions

cartoons, etc.” .

Filmstrips -or slide narratlon
Application Forms .

Notes to a lecture,’ mov1e, or‘readlng

Essay Tests . R L
Businéss Letters : : o 2
Radio, movie or TV. scrlpts R

Single paragraphs -~ -
Full length essays oo
Bdvertisements =
Lab notes.

RN

R .
L e i i -~
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- Identlfy by subgect area and grade 1evel (NOT NAME)
- the teacher who was the most helpful in reachlng -you’ -
nhow to wrlte. e _ o

: _SUBJ‘EC"I‘ AREA-OF TEAGHER - GRADE LEVEL -

'Please complete the follow1ng statement-

to 1earn to wrlte'f

I-@oula like

i
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.High'School attehded

ol 17 A
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. 134 & -
. 5Writiﬁg'in'High School
. - — n , . \

[y

Date of Graduatlon T U Male 'Female

Vocational Goal o B -

Ty Was it.hecessary,to be able to write in high school?

e L L o . . . v

:':5. Have you saved any of the . wr1t1ng a551gnments you.

C e

-.2,"-In Wthh of the follow1ng areas dld you do the most

«wrltlng in hlgh school° L Y

'ﬂ.é: Mathematlcs . . ' Scieneef T Engllsh }

)JSOClal-Studlee” Rellglous Educatlon L ,_S?"

In whlch ‘of the follow1ng dld you do the least ertlng R

in hlgh school? :
_ - - ;,,‘;}-, . A
.Mathematlcs -~ - Science_- T - ' English

Social Studies Religious Education

3,-'How 1mportant was the ablllty to take notes during ‘ﬂ R

your hlgh school career? R . -

_ 4;1'Descr1be an ;mportant wrltlng a551gnment whlch you

completed in high SChool.

1

. completed ln hlgh school? “Why or why not?
| | .%‘ . |
v6.-,Do you consider wrlting a dlfflqult or ‘an easy as51gn-
: ment? Why? ' )

v
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. Any dthefkcbmments_abo@t,writing.in high school?

‘Do you.wish that you.héd-begn assigned‘mbre or less - - ' -
writing in high school? Why? % . - b : v

N ] N : R
Do.y3§ feel that you. really learned to write durlng
h school career" o <

]

N P = t o o o . . . .
I.
. How would you descrlbe the wrltlng you do now in flrst
- year. unlver51ty? ’ : o
- C ) ;
. l. |
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: practlcable, perhaps becaunse I believe. ‘the- comments will"
be taken to heart more. readlly by the better student.e .

. asslgnment per term is the 11m1t

3

" 80 far T have assrqned one major research paper
in Grade XI History. A’ major paper is about 800 words.

. Shorter papers are given in.current affalrs. C I 'stress -

footnoting and giving a blbllography, but: what can be

.. done whén you do not have a librarian!r~Assignments ,
. ;nvolve exp051tlon and argumentation but also reporting
-.on.events in current affairs. T spent several ‘lessons
. on faotnotlng .and wrote up a handout for distribution.

.- In the papers, I stress proper form as well as. ‘content;

I try to correct errors, .sometimes writing the proper . -

form. I ‘try,” always,; to wrlte comments that W111 help

the student.. . o e, A
' Grade'XI'Social Studies Teachery

I do not teach wr1t1ng per se 1n my Rellglous

VEducatlon classes. "I do, however, use- a551gnments to

make ‘suggestions to students. Due to numbers, that is

. not always 90531ble. I tend to do more. 'writing batk to
 students'. at -the Grade XI level. This is primarily con--

. ‘cerned with content and 1deas, but sometlmes I make

‘ _suggestlons as to form, vocab., etc. . ol

I must admit that I will devote more tlme ‘to
improving the writing of qlfted or average students than
to poorer students--perhaps partly because it .is more '

.

. . do not always assign grades.' TomOrrow; when'
ny students wrlte an essay on symbolism in their novel,

. T will -take up a couple of rows of books, .glance. through_ 3[
'_whlle they're wrltlng ‘other material, ‘and gradually get ‘
to the others as time permits. A few 1nterested ones will

make sure I see theirs somehow. - I do essay after essay .

".in, literature so gradlng every single one each, time would
' be impossible in-a class of thirty-five. To avoid com--

pounding their mistakes, I do correct a hell of. a lot and

‘reach individuals- as much as humanly possible. - This high
'school Engllsh—-lf only we- could have classes of flfteenl

. i
~;f Lo Engllsh Teacher,.

I don't teach wr1t1ng skllls as: such, although I.

' may empha51ze thé need for clarity, deflnlte paragraph .

structure, correct- spelllng, logical organization, etc.

. As.Chemistry involves ‘many lab reports I cannot. assign.

much. written work outside textbook. questlons.v_One,major -~

Chemlstry Teacher

Rellglous Educatlon Teacher R
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