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prlses the students who attend hlgh school. ,

. ABSTRACT " L

. ertlngvls more -than’ the automatlc 1mplementat10n )
of a serles of dLscrete skllls.; Rather, 1t is an actlve:fif
relatlonshlp of m;nd, 1anguage and pen. The more one uses .
the pen, the- more is one s thought foatered through the
wr1tten word One very large actlve body of writers come~”

s

The purpose of thlS thesis was to descrlbe the 1 ;J1‘3

) ways in Wthh hlgh school teachers and student hse wr1t1ng '

\\ .

,as part of the 1nstructlonal programme 1n English, Mathematlcs,

Soc1a1 %tudles, Sca/nce, and Rellglous Educatlon. Examina—f.J

tlon of the raw data prov1ded by teachers and students

-,

'f: revealed that whlle there are a’ variety of uses to whlch

'\ Of the four areas produc1ng’a*fferent results, three (length';"

a

wrltlng is put in Newfoundland h;gh schools, not.all foster
the development of student thought. h~5% 7’;’4‘ -

Data was\collected through the use of tlghtly—'
. \ \ ! & .
structured questlonnalres and open-ended 1nterv1ew questions”"

1n a- repllcatlon oﬁ studles by Dan Donlan and Nancy McGee

1n the Unlted States.'

o A seventy percent return of the teacher question—'
._/‘ a

nalres generally/supported the flndlngs of Donlan and McGee; -

of a851gnments, the method of teachlng wrltlng, and the P

.questhn_of.responslbrllty.for,teachlng wrltlng)‘may-be o
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) very important and necessary skill, (2) expected students

R PR -
- RS VIC R
. N s . . o

‘_—:%I—T'_— : '

said to be positive and encouraging Signs of the use of

: writing in Newfoundland schools.

adequate.“ s

K recommendations were :

A

S

v ~

The teacher interViews indicated that teachers in
g $.

all subject areas (1) considered the ability to write a

N

“to- use writing as-‘a means of proceSSing new information.
(3) thought students wrote best wheh given time and guidance, _
(4) felt strongly about the need for a- school language _

policy, \and ‘(5) found textbook aSSignments less than '

G

Analysis of the student surveys and interViews Wl’thl-.._
first year Memorial University students revealed that writ—""
ing techniques such as. rewriting and reViSion had not been y |
used much in their high school years. Notetaking and out—-
1ining had been used, with testing and teacher inSistence
being the major motivators. Students were more concerned

With writing now that they were univerSity students than o

they had been while attending high school. S

Reconunendations ariSing from the study were directed

AR

to three groups- i) prOVinCial educational bodies, ii) 1ocal

: school districts, and iii) high schools.‘_ Some of these .

‘1.

\

. l .+ the " establishment of profeSSional and academic -
- '.?'courses devoted exclusively to writing, .

',-2:"~"the prov:l.ncial adoption of a' ."Language Across S
' the Curriculum" policy, St e VR

3. '...-;'the development of an inserVice programme with
" .the aim of fostering: greater student cognitive
-~ and’ affective growth; oo AR

h




.-\'

.

.,'. S T ‘the promotJ,gn of 1oca1 research o '. T
3 . the ‘adoption by . schools of their own lan—
R guage pol:\.cy for a11 teachers- and

6 the need to 1ncrease student writing ; ,~:':,
s 'actJ.v:Lty..-.. B D _ -~/'_ :

‘_°' This J.nvest:.gation cpncludes that, -while there

Care. areas needed for immediate attention 1n wrlting in

i

\ Newfouqdland high schools, there is much to be Tptlmistic
about.~ In particular, the attltude of teacher;s towards
,'\.L_,‘,_ 4 .
a. common respons:.b.l.lity for teachmg Writing 1nciicates

their w1llingness to face the challenge of foste.‘r:ing thls'
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' 'for students to explore and make sense of what they .

o '.- —'-.:_;. (DR N DU . DA
., .' I. \ . .
. - J : ’ . . .
- ; ~ T S D . s, i ™
B SO L7 L
, R S Fy . h
. CHAPTER 1I- -
‘ | i , ,
. INTRODUCTION : '

“r
!
4]

How much writing does the average student' do J.n :
j

"high school? ‘One assumes that students are writing every

. day throughout the years J.n secondary schooi. . Is. this,
A

1n fact, ‘a sound assumption? erting as a Sklll is"

"closely allied to English courses, but there are many
' other subjects in the curriculum. What about their use -_,7. L
"of writing? Is J.t poss:.ble that students actually do more

N writing in; those other subjects than they do; in, English?

Aside from the quantity of writiﬂg, hat are.

[

"'students wrlting? Other than essay questlons and text-—

book questions, are there an'y other writing demands made

' 'of students? Are there writing\opportunities provided

: ;encounter in their various subject areas? Or- what they'

.en ounter outeude the classroom? Do writlng asaii‘mments .

’ '1, the content areas inV1te a variety of forms and styles, .

or are they restrictive 1n their demands?

[

o How are students ertlng? Do students percei\re o
;wnting as a mean1ngfu1 activ:.ty? 'I‘he student 1s often '
"assumed to be a clopious note—taker. . Is this so? Dbes

.the student use writing to thlnk through mater:.al to




S qraduate‘ Some un:.versities,

' 3peculate to make 1nference§! to compare and contrast, oY

’ . .':tJ.cnal skills mastered by students who graduate from high

‘ .the writ.mg of st‘udents had decl:.ned in t’erms of Jg}erall
_quality when comparea to the wrlting of students in 1969
The SAT (Scholastic Aptitude Test) scores of 1975 also
- ",reflected the decline in verbal ability.' No matter how
one questions the type of measure used 1h such assessment -

'.programmes, there .can be no doubt that various public '

' students unapie to- "use the 1anguage w:.th coheren;:e, o

""’”clarity, precn.sion. persuasivehess and style“ (Woods, B

. "British Columbia,

v versity, focused on students as they were and created

llght of the attent:.on focused on the leve,l of composz-/./

' school.,_; In the Um.ted States, assessors (the National _' T ", -

"Assessment of Educatlcnal Proqress) 1n 1975 concluded that,

';:1977/1978, p. 7). These 1nstitutions reacted y ri’z:usly

: to the student writ:.ng evidenced by in-—com:.nl

. v

to give his v:.eys, to paraphrase and pr:ecisu new informa- B RPN

ctlcm? IR T ‘- _'-‘ _
These quest:x.ons are partlcularly significant in

Cry

-,

' . 0

vy \'

v

s

groups have seen them as sources of pertinent evidence._,"‘i,»-
B Throuhg‘out the seventies, universitles in t’he S -..f-"

English—speaking world found many of their f:.rst-year '
ﬂ‘ ) '

‘s

g ) IR
programmes to help overcome the writ:.ng def:.ciencles ot’ L. :




f . ". - \." '::.“ S ’ | " , ~ l. _ - ‘J.: R A‘ ‘
[ s ‘( R e -' s .
L P - PR
Y A e
” 7 L . . . ot : v L gL
; " P _certalri new entrants (h(oods).,- L :" e -.: .,-‘

- e In the public sector. boarda of trade, repres,enting

;( SRR -'.:'j:'_."industry and business' complained bitterly about falling ' .\
'f-standards (Crichton" 1977r 'l‘heir CQmplaints extehded
. R .._" :

S “to post-aecondary J.natitutiona as wexll a8 to high school.
o e ..'Stephen Whit,e, an advisor to the Alfred P Sloan Foundation
. ' ':'in New York. felt that J.n the period after the Second World "j.- W '

, 1 , ":War and "in particular during the 1960 8 the cplleges’ | ;
‘— o abdiba-!:ed their responsihilitx_for_standards of achieve—
[, e . LI
J

S - ment" (White;" 1 197'7,, Q.,,22) Indeed., so appalled was ‘ .

<

T White that he’ felt compelled to conclude his report on .' _»,'j,..-".,?"
e . . -./' - . AN

‘,_. o o _'.-whether or not the SIOan Foundation should fund writing
| o L - ‘research by saying; i "In a11 honesty, we cannot set very
y ‘ - high the prospeots of even a partial sudcess" (p._ 28) _
In the researcher"’s own distr;.c E nformal survey'-.'
“-:’ of teachers reVealed . S ‘ g
. - : ';sixty-—four percept of the respondents . : S : g
1: =" .felt that writing skills of students had -
BRGNS “declined slightly or drastioally during their o -
= : ) -years. in teaching, That ‘is} they claim to
o have witneSSed this decline. o .. : T
Y 24y Some eighty—five percent of’ the respondents L

R Lol '",'expressed dissatisfact:.on with the writlng N = I
T thez.:r: students produce at: present. e : f AP 2
ST e :These concerns confront the school system and J.ts ' S

""v-teachers. 'rhe frustrat:ion in handling this demanding area .

of the curr:.culum 18 a consequence, no doubtl. of a var:x.ety

s - EE I
[ B -
. i ' .

~,of factors, such as’ poor student mot:uration, restrictxve R ~'_, B
S time—tabling,: and the question of just who J.B responsible BRI
- - Co ' - (h ‘_ ot a
' - < S *-.',-. Ly R
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for re1nforc1ng comp051t10na1 skllls presumably taught RN e

3

SR O

A . .

I 1n the Engllsh class. Another factor may well Beé a, c0n-'_r}=u

sequence of def&c1enc1es in. unlveg51ty tra1n1ng. Most SO

. ~ .
e -

teaphers (A‘En Engkush teachers) have had lg;tle exposure

2 B 3 to wr1t1ng and/or language courses. Flnally, teachers-

S

’ may well be respondlng to communlty pressures "in such a

~ .
way as to impede the°very progress desired" (Flllion,

[

e S iR S T e e

1979, p.‘56) by thelr focus on dlscrete SklllS . ﬁ' - I

[

i'_f, ) _.'Vf In order, then, to begln answerlng such questlonS'

-~ )

SR N

and concerns, it is necessary to ff d out what 1s gplng

15‘24 : on %i~f:e classrbom In the last n er. of years, 1nves—;"
N . s . ] i

A

'; tlg .~1n varlous parts of the world ave addressed

T_l. themselves to thls. In the Unlted States, Dan Doulan

a\;"f“:‘éd974) conducted alsurvey of.urltln? 1n varlous subjects . :‘ﬂ i
o whlch led hlm to p051t eleven hypotheses on teachlng ‘. ) i h' . 3
L _ L wrltlng-ln the . content areés.n This same"Cal;fornla stud; B f
.t_ :f-was repllcated'and expanded by Nancy McGee in a: study of . ‘3 j

i

A

e :'A 'i.l Central Fldsada hlgh schools. (The format used 1nVO1ved E‘i'f": jf

t

o a comblnatlon of tlghtly structured questlonnalres angk “5;”:}u

»

';,\A' o open ended 1nterv1ew questlons glven to teachers and” " - .

i
¥ T
< students).‘ Thxs study repllcates 1n the hlgh schools oﬁ !
L;efal " Newfoundland and Labrador both Donlan s orlglnal and o RE
I8 ) . m':','. ;o ] N . . . ) 1/
e McGee s expanded study._. _ P o T

Donlan 5 study reveaﬂed that, of the major types R

0
‘

l-of wrltlng asked for by teachers, reportage and exp051tlon 'ﬂ'h'w

ryi ._.sdﬁa\nated w1th Engllsh and Social Studles\teachers belng

[N . . . l . )J. , . 5 .'.“
-’. . ' '.-O, B . " I ) . N 4 : '-
- e ::l_',__.‘.._“,._,__._;'_.__s‘ ..; - / . TN ',..:__.; i —

o
,,11‘“ --&t.m-:mm 'y
o .




© trmae ™
e

..that the respon51b111ty of teachlng wrltlng should be '%1'“

. were. relatlvely few 1nstances where texts offered some-

that of the content area teacher.

'more frequent assigners of writing. Other‘cohdlusions‘

i

reached by Donlan were: . 1) that a551gnments were generally

'short, 2) that assrgnments were frequent 3) that asszgn—

2

ments.ex. nded classroom experlence, 4) that 1n-class L

-_wr1t1ng was. the most popular method of teachlng wrltlng,
‘5) that teachers 1nd1cated but’ dld not correct materlal

°, 1dent1f1ed as faulty,gs) ‘that marg1na1 comment was - the most

'

frequent form of commentary utlllzed, 7) that content

«-1

recelves more empha51s than form, 8). that grades took the
"form of grade and comment, 9) that student flles were:

'}used,for evaluated materlal- and 10) that teachers felt

®

McGee (1978) was - generally 1n agreement w1th

. Donlah/though her study 1nd1cated that content area:

teachers felt 1t was the English teacher s task to teach:

T

,.wrltlng Elsewhere (1976) Donlan argues that if it 1s
.Jreasonable to ask subject teachers to be respon51ble forjkl
,-wrltlng 1n the content areas, then the same should be "

, -true of wrltrng respon51b111ty. In an examlnatlon f the'

‘:klnds of wrltlng called for by textbooks, he repor ed a_'

r

-';very heavY emphasls on reportage, a form of wrltlng that
'jdeals mostly with- recaIl and’ e11c1ts llttle orlglnallty.

‘The other domlnant mode was exp051tlon.' As well, there

Ll

A

klnd of help for the student to approach the wrltlng -
. o / o . ’. ‘ S
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U51ng Donlan s work as a, startlng pornt, the
Unlver51ty of Northern Colorado has lnltrated a Readlng;
Wr1t1ng Program'whlch 1nvolves acr055»the-currlculum =
personnel "in descrlblng the language whlch carrles con— |
cepts and facts 1n content specrflc materrals to students"
(Applegate, 1978, p. 37)7 -As_well as using Donlan® s_survey_?
qhestlons, the Reading;hritingoProgram particiﬁantsxstudied_
the content vocabulary: of varlous subjécts with Roget' s .
Thqsaurus as an organl21ng guide. Th;suwas accompanled o
by way of a verbal ana1y51s of examlnatlon questlons,h'“
wrltten a551gnments, and readlng context clues.

In Canada, the Ontarlo Instltute for Studles in

Educatlon is presently 1nvolved w1th research in wrltlng,J

one aspect of whlch is centered on exp051tory wrltlng o

: A
) under Dr. Carl Berelter._ Another aspect of wrltlng

research 1s d1rected by Bryant Fllllon (1979) who has

o B
. . e

_surveyed several Ontarlo schools to assess the actual B

wrltlng that students produce. HlS studles revealed llttle'
*

’ student wrrtlng, and even that tended to.’ ‘be’ far too heav11y

' welghted in the "copylng and "dlrected“ categorres.

In England, the London Instltute of Educatlon has

recelved world recognltlon for 1ts lead in researbh on *
1

I A !
wrltlng 51nce the mld—51xt1es——The ertten Language of

11-18—Year-01ds (1966-71), and ertlng Across the Cur- "

.rlculun;i/gﬂla ~)n Under the leadershlp of James Brltton
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s

:(1975),‘these projects haye'been,concerned,withé:a) the

N "+ ./ dransactional «—— Eiﬁfeéeivg;g———>'?oetic

. .(:‘

'fole of talk'in»the'classroom;.bi‘an analysiS-of the

development of wr1t1ng ablllty, and'c)'opefationaliziné ;

the research flndlngs.

In- the analy51s of wrltlng ablllty, Brltton and

Descrlptlon, Exp051t10n, and Argumentatlon/Persua51on, and

opted 1nstead for the categorles Jof “Audience“'and'“Func—

Y

tion," both of whlch are 51multaneously present 1n ‘any

-
1

plece of wrltlng (Brltton, 1978)13 The Audlence category
Vel

,addresses'the questlon fWho' a- péssage is wrltten for, i

p I3

" and Function.answers the .'How' a passage 1s wrltten..

i

"In.terms of Functioh, the wrlter assumes e1ther a

participant or-a-spectator role on.a contlnuum that moves

/

outWa;d'ffom.the expre951ve (1nforma1) to the transac-'

tioﬁal (formal), or from the expr6551v3 (lnformal) to the

poetic (formal), The Functlon model is. deplcted thus.

e © . Participant. - " .Specta

o

or

The expre551ve functlon is taken from Sapir, a%ﬁ}

Martln pofnts out (Marland 1977, p. 153V She notes that

1Sap1r had p031ted that ﬁke one—to—one context of talk was

dlrectly eipre851ve and fulfllled lts'"referentlal functlon" .

in close and complex relatlonshlp w1th that expre551ve

r

.functlon. "ance much wrltlng by chlldren 1s very llke

I . e . N .

—~ -

hlS colleagues rejected the. tradltlonal modes of Narratlon,.

. -

< &yﬂ
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=form but not fof any partlcular use'. 1n deallng w1th hls'=.

I

»

t H . ' .
wrltten—down speech, the expressrve functlon [1s] that

Vj"ln whlch 1t is taken for granted‘ that the wrlter hlmselﬁ

K

is of. 1nterest to the reader" (Marland, pp. 153-4). .

Expre551ve wrltlng then 1s lnformal by its nature, "reF~

t

flectlng the, ebb and flow of the wrlter s, thoughts and
feellngs"-(Martln, 1976, P. 24), w1th no ‘concern for
structure or evaluatlon, dependlng 1nstead on ‘the w1lllng—

ness of the reader to accept what is presented

) The poetlc functlon moves towards a more formal E
3%, .
modegof expres51on, whereln the reader‘experlences the

_‘

fellowman.' A dlfflcult category to adequately comprehend,

] B4
. !r').

poetlc wrltlng is to be shared w1th the reader. "and not

hav1ng to 'do' anythlng w1th 1t leaves [one] free to

~

' attend g3 1ts formal features——whlch are not exp11C1t—— ,";,n

Lot

the pattern of events in a narratlve, the conflguratlon
‘of an 1dea and, above all, the pattern of feellngs evoked-
ln'attendlng 1n thlS non—lnstrumental way we experlence\rl
feellngs and values as part'of-what we.are sharlnqﬁ :

(Marland, P. 157). Inlschool,hthe,work’teaEhers,often

. . . - - - M ] / . L . . d. . . . '_ .
, refer to:as "creative" comes-under the poetic function--

'-storles, plays, poemcr o j'f , P S :' : 'f'

The transactlonal functlon also ‘moves towards a
' !

formal mode of expre551on, wherein‘"'lt is taken-for o

granted' that the wrlter means what he says and can be

challenqed for hls wrltlng '8 truthfulness ‘to publlc' C e
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'lknowledge, and 1ts loglcallty. that 1t is sufflclently
./ -exp11c1t and organlzed to- stand on 1ts-own and does not
,derlve 1ts valldlty from coming from a partlcular person
. .(Marland,.p 156) . As the wrlter becomes more expert 1n
iz
‘-‘hls toplc, the less frequent w111 be the ptesence of .
expre351ve features and the more - w1ll be the “respon51b111ty h

“for rules of" hse that, in sum. total,uconstltute one-kind

o

"of order, one mode of organizatlon by whlch we encode

experlence" (Marland p. 159) ﬁ} . ST e
-/'"ﬁj K : The transactional functlon 1s further/subd1v1ded ,'ii, Q:

to account for the klnds of wrltlng students“hormally do
in schools.l The schema to follow outlines the varlous 1 Z-‘?ﬁ“ o
. l R " s

categorles as comlng withln transactlonal wrltlng.

. ot - c. o « e
e .o N . . .

T.RANSA?T.IONA#. PR Tl

) — . , ‘ - ' R o
,1LCon@t4ve. N S : - InﬁoAmJttve
it . o e ‘. L LT : da
1. Regulative (orders A 1.. Record (eye w1tness
LA and - instructions) . . L account’ or: ‘running-

g Co : S e R commentary)

"/t 2., Persuasive. ... v ' 2.~'Report (narrative:

: ' L [ L and/or descrlptlve)

o o 3.T'Generalized (narra-‘f
Yoo L. tive'or descrlptlve)

ERPNE

35
TaAl

F)

e R T SR .h7x4. C1a331f1catory (low
. . : Jw+ ., - .level unorganized.
- ‘ B = 'lists of lnformatlon)

'-,‘5fw,01a551f1catory (orga—f:
.. 'nized into argument)

el

X, Mt

-
A e e
T NG o

- . ,f\ . 6. tSpeculatlve (open-"f

e \ P ~ 7, ended con51deratlon, _ j
P % e . 1.7 ™ of pdssibilities). e e T
‘ <. ... .7.. Theorizing <(theory - TR

, . .. ..+ backed by logical RSP
L - -argumentatlon) O
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'Martrn notesk(Marland :pf'15§f; “What makes for differ—r‘.fi-“

-£,~ences between the pleces of wrltlng 1s not, objectlvely,

< AL

. J

' the Britton research team: reported (Brltton 11995) the . "'*,;‘ RN ;'?4

. Con -
s li
L . LY -,v‘
& ’ b
' e "."

Under ﬁAudience, the Brltton team p051ted a0 ﬁf"

' number of categorles to descrlbe Lthe 'whoﬂ students could e ' t-fi:

L7
- .
Y

be-expected-to wrrte.to: R :" R J: R Y

‘ al'studehtﬁto;seif
T R P . N LS
b)fstudedghto trusted adult T o o

“c)'student to_teaeher_as partner in L . , : Lo N
e f_'dlalogue . ,‘ - s o o . SO
" d)- student to teacher as examiner or S A
'~Aassessor Co PR R Co kN
“e) student to other students, or peer - ‘
' groups:. . o s T

S Sﬂ:wrlter to readers, to public . = .~ . o

' . audience. : T

Ll T : © s

- kN

ho the reader 15,,but how the wrlter sees‘qthe reader.“,

P y v

Q'By examlnlng the scrlpts of students, ages 11 18, ui;3}3ff”

follow1ng major flndlngs'l’:*.’.'. SR ':“l. u+A”ER3 DR i*‘!.

“_ A' s ‘ . S \
B . B . - ot

a)'ln the Audlence category, there was an N 1

, . - overemphasis on. - student: wrltlng for thed ce T o
AN ‘teacher (88%), espec1a11y for the teacher 3 :
' L. nas examlner (49%), SR - . .y_-A\ L "
b) transactlonal wrltlng domlnated student R VO
i wrltlng :with- the proportion increasing .© o <

- as students, progressed through hlgh ey, S ?*
o -jschool " PN . . -.«V ; o S - :

. = PN S i R B
3 K e ‘
&

Vc)eln the ana1y51s of varlous subject areas,"
. " English writing’ emphasized the trans- . .. . S
~— actional (45%) and the poetic .(35%), J T
, " 'with little expre531ve (10%) » history - e LY

. ©. .., had 80% transactlonal writing; geography _ — IR

SR and sCience were also heavily trans- = . ’ o

e LR
R

. 3actlona1 but differed froﬁ history in Voo
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o ~ , the klhdS of wrltlng called for at - .

K .j.dlfferent 1dvels; - rellgious ‘education

' ' * came c¢losest to achievingi.a balance .. . - ;.
-among. the three cateqorles,.; e {‘-3 e

.dlsof the’ dlfferent sub—categorles of

S " ‘transactional writing, thé xange .. I
-, .generally.used by students was very . -
‘ -limited, ‘with low-level classiflcatory
at the informative level the, most D e

. @"f-' dominant. °~ This narrowness Brltton
a .7 .7 (1975) attributed 'to the currlculum :
.. 7. -itself and its objectives which- someéhow
w277 do "not include the’fosterlng of" wr1t1nq
: '~ ‘that.reflects 1ndependent thlnklnq"?? '
(Marland, p. 164)

g

;

wrltlng students do 1n school.‘ Investlgators purpose .
s S

K 'has beeh to gather 1nformat10n .on- just what typessand

"quantlty of wr:%ing students are asked to do.. W1th thls

t .
1nformatlon, the varlous researchers w1ll be better able§ 5

v

.to seek answers to the steps needed to 1mprove the guallty

of student'workf ThlS wrlter Einds h self 1n much the
l " . »
same p051t10n.j In order to propose long-range measuresl Sy
CF M :
e to cope w1th the wrltlng questlon, 1t 1s necessary that
o
"s?me assesSment of the present sgtuatlon be made.¢f‘ :jf .
:;ff'l ' Determlnlng how students wriée 1n\the varlous.
[ :Xy .
;,usubjec&s of the hlgh school currlculum ;s the,concern,

ithen of thls the51s.' An 1n—serv1ce programme on the '

'ﬁffsrole that writlng should play in our schools can only -

RA

'begln when there 15 some 1nd1catlon of what present
. practlces happen te be.

The alm of the research here, however, 1s not to

'-assess the quality of assignments glven to or wrltten by‘
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students.' That seems best conSidered An the narrower j o
. {confines of local 1n-serv1ce where the role/of the lndl-j !f
IZVidual teacher 1s v1tal in asse531ﬁﬁvthe.mer1t and ‘value
of the writing programme ‘in. which students part;Cipate. 1,

=’The study here attempts to measure quantitatively certain

1characteristics of high school writing in Newfoundland

ﬁ g the methods